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INTRODUCTION ~

The Uhited States District Cour; for the Northern Distric; of
Texas, Dalias Division, issued a Eiﬁﬂl Order dated April 7, 1976, in’
the case of Eddie Mitchell Tasby, et al, vs. Dr. Nolan Estes, et al,
.Supe;inteﬁdent of the Dallas Independent School District (DISD). The
Order adopted the.concepté:embodied in the schdol desegregation plan of
the'éducational task force of the Dallas Alliance, a.tri—ethnic com-

mittee appointed by the Court and drawn from the total Dallas

community.

‘The Court Order of April 7, 1976, wds highly specific in how the
district was to be éivided intdi;ubdistricts for study aﬁd reporting;
the proportions of students of variods ethnic groups that were to bg
assigned to schools of different kinds in‘variou§ subdistricts; how
instructionai and Aﬁministrativefétaff were to be appd%tioned among
~ the schools of various types and districts; how special school facili-
ties were to be made aYailable widely to students of all ethnic
backgrpunds; how éreferences of stuéents éﬁd Eheir-parents with regard
to majority-minority proportions in.the schools they attend could Pe

accommodated ~ to a total of fourteen major di;egtivwsvand more than a

dozen lesser subdirectives upon which the DISD was to report its.

progress in an Internal Accountability Report, filed yith the Court on

December 15 and April 15‘annua11y through the school year 1978-79.
The DISD did indeed file such reports in December 1976, April 1977,
December 1977, April 1978, December 1978, and April 1979. In each

case, the report of the school district was arranged to match the

- 5
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Order of the Court, item for item, in s%quence and format, to facili-~

ta}e comparison of Court-ordered performance with actual performance.

2

One of the conditiagg contained in the Court Order of April 7,
1976, (Secfipn XV-B) provideé for appointmént of one éxternal
educational auditor. On the basis of competitive bidding, Educational
Testing Service (ETS) was selected to perform the external audit f;nc-
tion. The audit was to consist of verifying egch item in thé reports
of the chéol system pursuant to compliance with the Court Order.
‘Stated apé?her way, the "audit' was assumed‘by the school district and
the Exﬁernal‘Auditor to cénsist of an auditor's examination of the
Internal Accountability Reés;ts of fhg DISD ;nd comparison of what the
district says it is doing inncompliince'wfth ;he Court Order - with
what the Auditor has found to be true inléeparately collected evi-
dence. As a conseéuence, the- Court has had before it in eéch of the

three school years covered by the Order, an accountability report from
4

the school district describing its progress toward éomplete‘compliance

~ .

with the Court Order of June 7, 1976, and an outside auditor's réport

. »
covgring‘exactly the same items and ‘describing that auditor's conclu-

" sicns about the progress of the school district toward compliance.

3

On June 12, 1979, the Honorable William M. Taylor, Jr., issued an

brdeiJContinuing Certain Provisions gg‘the Court's April 7, 1976 Final

3 -

gggg;f Under provisions of the continuation,. the DISD was ordered to
continue to report to the Céurt certain parts of the April 7, 1976,
Final Order. Also included in the same continuation was the Exterpal
Audit function perfo;med by Educational Testing Service (ETS). The

DISD has prepared and sent to the Court the Internal Accountability

ii 6
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Reports dated December 15, 1979, and April 15, 1980, So that the

Coﬁrt might enjoy the greatest convenience in éomparing what the .
school district says with what the External Auditor says, this

External Auditor's report also is arranged to match the Court Order

‘and the internal report in both sequence of topics and in format of

presentations."

)

/
|

There is in this report very little specialized language that will

" be unfamiliar to a nontechnical reader - with the possible exception

T

|

\
|
|
1
i
:

|
Ri
|

) .
of names given to schools with special facilities. At every level
above the primary grade, there are certain schools that have c¢quipment - -
or curricula, or schedules, or teachers with specialized training -

not found'in all of the other schools of the district. They are

special schools for which particular prqvisions are made to Bring to .

them the students who need them most.

in Grades 4-6, these schools with special facilities are ;oilec-

tively called "vanguard"™ Schools. In Grades 7-8, they are named

8]

"Academy" Schools, and in Grades 9-12, they are known as "Magnet™

Schools. A Magnet High School, for example, might be one that has the

‘special equipment and trained staff to offer computer training; whie

another might be .a high school that offeEs career preparation in the

o

creative arts.

’ iii N
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SUMMARY )

v

, . . ‘
. As External Auditor for the Court, under the terms of the Final order

of April 7, 1976, and an Order Continuing Certain Provisidns of the Court 's
) ! 1 4 ' ) ]

Final Order. 1asuad on Juno 12 l979, of the United States Diatrict Court

for the Northexh Dtstrjct of Texas, Dallas Diviaion, Educational Testing
Scxvice  (ETS), Southwestern Regional Office, has audited the Report to the'
o ,
" Court of the Dallas Indeperdent School District (DISD) for the school year . )

1979-80. In'addition, the External Auditor has conducted on~site visits to

* L4

a rotated sample of schools to ascertain :for. the Court certafn specified

Ng N

coﬁaitions‘in those schools pertaining to conditions of facilities,

curricular, offerings, amount and allocations of education resburces, and
ey . .
. ’ L]

the involvement of schooi:/with parents and community.

v t -

4 \

No serlous difficultjes were encountered by the External Audltor in

performance of the audlt. School adm;nistrators and_staff, both at the
A Y , . . .

central office and in the schools, were cooperdtive and.helpful.
The characteristics of the Dallas schools reported to the Court 1n,
the ihdlt Report of June 15, 1977, geAérally*contlnued fo be true of the

system-ln June of 1978. June“of 1979 and June of 1980. The DISD reports .

. . - » . . -

to the Court for both December 15, 1979 and April 15, 1980 contain a qhanée
in terminology from that used in its reports to the Court_ih,previous.years.

Previously, the DISD reports to the Court referred to Mexioan-Americahs}-

. i . LT > ‘
however, in its reports to the Court in December bﬁ\gg}é and April 1980,

. . B N
the district elected to use the term Hispanios instead. In order to main-

—~ v
o N

" tain continuity whereveq,poSEibIe, the Auditor has also used the .term

+ - \ Y

Hispanic when reference rjéuécd‘to tQE»DISD.reports of December 1979'and

April 1980.

° 3
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The reports of the distriet ta the Court are still deficlent in that
evidence which {1lustrates compliance s omitted as appendicas to the Cowmnt o
Ruporta,.in the view of the Audlitor. Mentlon was made of this didservico
that the distviect does ltwelf in thq Andlt keport. of 1979, and sven Ehough
some pur;ﬁ.of‘tha district's reports were more detailed in fhe December
1979 and April 1280 raportﬁ; there stlll remalns an enormous amount of new
materials and services that hava gone unféportud. Such evidence likely
willvremain unnoticed unless the\district appends it to }ts fuport to the
Court. The Auditor has viewed impressive matorials and new and innovative .
programs but fears that public knowledge about such developments will not
be widespread unless appended to the reborts to the Court.

The Auditqr still finds evidence that many students of the DISD are .

"paving problems with performance in reading. Such observations are not new,

L)

but the ‘district should be reminded to continue its efforts to improve
reédiﬁg skills of-all students at every academic level.

The tést dataﬂrepérted'in the district's December 1979 report provided

the results of spring 1978 testing. As mentioned on page three (3) of the

Audit Report of June 1979, the district changed phase testing in the

spring of 1978. The Auditor understands that the district is presently

working on equating procedures Qpich will yield more accurate interpretation '
. NN . _ - . :
of systpmwide test results. It £§ further understood that very little change
. \ _ . ST .
was observed in systemwide test sqoresffrom spring 1978 and spring 1979.

.
\

‘Mention was made of ssible -confusion concerning the interpretation .
po £ .

of the'fenns (1) "Duc process" and\(Z) "Status" by the lay reader, some ¥ »

|

members of the school Staff and audit team. Even thougﬁiiijji—jjs some

' ‘ - g -



improvement in the use of the term "Status" in thg district's reports to
+he Court in December 1979 and Aprril 1980, there still exists a need for
mnre detailed information to enhance the understanding of the Court in

reference to "Status." There still exists a lack of understanding of the

, ‘ _ \
term "Due process” as intended by the district in its reports to the Court.
: . \

Because of a dramatic declipne in the number of Anglo: students in the

\
\ . \,
kY

\ o N
DISD, the use of the word "minority" should be used with care. 1In reference
to numbers of students, Anglos and Hispanic§ are now in the minority, and
__g__éhg_gonﬂ.itute the majority.+ However, in some instances the word

minority also refers to racial or ethnic groups (i.e. Black, Hispanic).

B

The district has elected to report Native Americans and Orientals under .

the general classification of Anglo in its reports to the Court. Therefore,"

the reader should be cautioned to interpret the word "minority" in context

wherever it appears it the text-of the reports to the Court.

.

?Desegregation of schools in the district is, for the mos£ part} being
implemehtpd without]diffiéulty. Transportation of students for the combined
puréoses of desegrégation and equitable sharing of specialized facilities

"continve; to be accepted by the.generality of pppils and parents. .The ﬁiSD
system for utilizatian.of special resources through creétion of Vanguard
2échools, Academies ;nd Magnet Schonls appears to have eérned general éupport
of school administration and teaching séaff. The Magnet Schools in particular
seem to be attracting the students for which they were established. Curricula
in each of,thevclusters in the Magnet Schools are continuously being refined.

The Auditor believes, that overall, the Dallas Independent School District -

as it reports to the Court in its own statements of December 15, 1977 and

-

Yo . ~
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April 15, 1978, December 15, 1978 and April 15, 1979, December 15, 1979
and April 15, 1980 - is continuing to make progress toward compliance in
most areas specified in the Court Order. 1In some instances, particularly
those where ethnic quotas are specified in thé Court Order, the district
is unable to comply because of unforeseen changes in the ethnic composition
-of Pthe student enrollment systemwide.

This report by Educational Testing Service is, as was its report for
1976~-77, 1977-78, and 1978-79, ;n auditor's report. That is, it attesﬁs'
to the truth and ;ccuracy of wha£ the Dallas Independent School DistriFt
has said about its own compliance Qith the Court's Order of April 7, 1976

and ar Order Continuing Certain Provisions of the Court's Final Order,

-is;ued on June 12, 1979.. The district'has reported on its progress toward
compliance with the specifics on the Court's Order, and the Extérnal.Auditor
has verified the statements of the district report, iteﬁ by item, with
qualifying comments. No effort has been'made in this eﬁterprkse to evaluate
the gualitz of education offered in the Dallas schools, nor has any attempt‘
been made to generalize about the equities_of the system with regard to

ethnic and other cultural characteristics of pupils.
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RECOMMENDATIONS
The DISD should be recognized by the Court for continuing to make
general progress toward full cémpliance with the Court's Order of April

7, 1976, and an Order Continuing Certain Provisions of the Court's Final

nggg, issued on June 12, 1979. -The district's reports may still have
some shortcomings in communication and presentation of evidence that
shouid become a part of thg exhibits to the Court, but they reflect Quite
accurately‘both the intent and extent of performance in complaince.

1. The»Auditor again -reports, as in greviqus years, that materials
that constitute evidence of compliance (pamphlets for parents, special

notices andpublications, visual and sound tapes, minutes of meetings, etc.)

" should be included as appendices in the district's own reports to the Court,

rather than released separately to the Auditor. [Such evidence, the Auditor
believes, will serve as visual documentation of tﬁe extent to which the
district has gone in its efforts to be in compliance with the Court Order.

2: ~The Auditor continues to reiterate the need to focus atéénfionrbh"
the mastery of basic skills at all grade levels. Even though there was sémev
evidence of slight improvement in reading skills for some students in some

‘ “

prégrams, the improvements éfe not believed to be large enough to suggest
any relaxation of empﬁasis on thesmastery’of basic skills at all academic
levels, particularly at the earliest levels of academic pu;shits. !

3. The results of the districtwide testing program should be shared
with the instructional staff from every level (teachers, instructional

supervisors, curriculum developers and others). The district administered

three test instruments districtwide during the year. The results of these

bt
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instruments should be shared with staff at the building level for students
in each building. Efforts should be made to determine the extent to which
each instrument administered actually reflected the skills and rurriculum
taught in each classroom. Caution should be exercised not to overinterpret
resultslbf any instruments.

4. Magnet Schools appear to”be attracting and providing training for
the kinds.of\students.for which they were designed. Enthusiasm continues

to be exhibited, for the most part, by students enrolled in the Magnet

Schools, Support for the Magnet Schools was included as Recommendation

“ Number 5 in the Audit Report of 1979; however, its importance'bears re-

O

ERIC
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peating again. The Auditor encourages continued efforts in: 1) Recruiti.
tecnniﬁues and procedures for the Magnet Schools. Magnét School information
should be made available on a permanent ba;is, particularly in the middle
schools; 2) réfinement of curricula; 3) e*pansion of curriculum off=orings

to accommodate students with varying interests and achievement levels;

4) continuéa'in§6l§éhen£ of'the community in all programs; and 5) the

'development of plans for the improvement of physical facilities for Magnet

Schools. . )

il

5. The Court and.the district should consider a possible expansion of
the definition of the word "minority." 1In some instances the word refers

to racial or ethnic extraction; in other situations the word could mean fewer .

in numbers. Because ethnic balances have continuously changed, explicit

reference is needed by the reader to denote numbers of students or gthnic

origin of students in the use of the word "minority."



DISD INTERNAL ACCOUNTABILITY REPORTS ¢

[

December 15, 1979 and‘April 15, 1980

In its function as External Auditor, Educational Testing Service
began its work from the base afforded by theitwg documents of December

\énd April prepared by the district to repoft'the extent of compliance

with the Court's Order of April 7, 1976, and an Order Continuing Certain

Provisi;ns of ;he Court's Final Order, issued on June 12, 1979.

As i; the previous r;unds of reporting and auditing over the past
three yeérs, the AuditorAused a variety of techniques to verify, item by
item, statem;nts made by the district inAiﬁs reports to the Couft. In-
foryation in qguantified data form was sampled throughhanrandomized system,
but deeply enough to assure reliability of the sample. Also selected on
g,randomized baéis were a number of topics for which data were traced back
and verified jn original source documents. Going one step beyondlghggifor
‘certain randﬁmly—chosen topics, the data from all levels of redu;tion énd
summarfzatio% - tally sheet input to compﬁter printout - were -ssembled and
carried int& intefvieWS with persons who had contributed personallyvtofthe
creation éné red;ctioﬂ of thg data. 'ﬁvery topic'covered in the DISD reports
to the Court was thus examined iﬁ one or mére sygﬁemati: ways.‘vThis Auditor's
report indicates where the data were foﬁnd to'bé“gécurate or in;ccuraté
within the limits of error set by the Court.

One troublesome circumsta;ce afflicts the gathereré‘of information

about students in the Dallas schools: the student population keeps changing.

There has been a continuing léss‘of Anglo students, whether from mobility of

v X -




familiies or other causes. - Thus the proportions of students.of the

three major ethnic backgrounds projected by thehCourt aﬁd the Dallas
Alliance té be enrolled in the special schools of interest simply cannot
be achievé@ because there are no longer enough Anglo students to maintain
the projected proportions. -

In spite of the handicaps imposed upon the school system‘py the
;ealities of a chan;ing world, the Auditors--having cross—checied and
randomly sampled and réplicated aﬁd interviewed t; review methogs and
verify resglts——have few'critiéismg'of consequence but find a devotion
to honesty énd accuracy which is a pleasure to report.

From‘this point onward, the remarks of the Ahdi;or~depart froﬂ\
generalization and are directed, pqiné by point, to the December and

April reports of the DISD to the Court.




1. (a) The number and percentage of pupils, by ethnicity,
‘ attending each educational center, including Vanguard
Schools, Academies, and Magnet High Schools.

In an effort to verify student enrollment figures bylethnicity'at
each Vanguard, Acadehy, and Magnet School, as presented to the Court in
the December 15, 1979 and Aprfl 15, 1980 reports, the Auditor conducted
on-site visits to each educational center. The-enrollmen;»figures
included in each of the reports were found to bé basicall§;accuré£e and

substantially correct. 1In no instance was there a discrepancy, positive

or negative,'which.exceeded the 5% variance allowed by the Court. Data

.appearing in the December 15, 1979 report to the Court were obtained from

information extracted from the computer on October 27, 1979 while data

shown in the April 15, 1980 report were accessed on March 1, 1980. The

" on-site information was taken from the C-56E/C-56S forms in each school,

©

~and from records kep’ in each educational center pertaining to new enroll-
3

ments and withdrawéls. The C-56E/C-56S forms are usually made at the

-

"

beginning and end of each school quarter. 1In the interim a person from
data processing feeds additional enrollment and withdrawal information to
the computer on a daily basis. Thus, the computer is updatcd on a con-

tinuous basis- and would be expected to be at variance with forms that are

. made only periodically. The computer is not prog#ammed to store information

that is not current; therefore, there is no way that information can be
retrigved after the fact. Each building is supplied with a computer print- ’
out of enrollment figures, and any discrepaﬁcy in ching.should be foﬁnd b&
local personnel on each campus.i Thus, with the capacity for built-in
quality control, thg assumption must be made that since p:ovisiéns have

been made for the process to be accurate,,the product must also be accurate

if the-quality control procedures have beén followed.

9 19



‘The degree of built-in &ccuracy in the data reporting system was

found to be high. Three main sources were used to collect and verify the
i

reported data. These 'sources, each one lending support to the others were:

(1) Appendix A of the DISD report to the Court (the master computer print-

\‘

out containing student enrollment figures for each education center by

/

grade level, sex, and ethhicity)a (2) pupil enrollment forms -- C~56E

and/or C-56S ~-- prepared by each campus administration and with copies on

’

file at each center; (3) independent counts of students conducted by the

N

principals at each of the schools visited.

. The difficulties of matching computer-based data with hand-computed

data, wheh\the\samples are taken at different times in populations that

are constantly changihé;“lead>to unavoidable small imprecisions in final

<

conclusions.

'

(b) The number and percentage of pupils, by ethnicity,
attending each educational center except Vanguard
~ Schools, Academies, and Magnet Schools.

Appéndix A, the éaster computer prihtout presented to the Cohrt,
listed éhe number agd percentage of pupils by ethnicity, sex éﬁd atten-
dance areas, by subdistrict, attenéing tlhie non-Vanguard, non-Aqademy,
and non~Magnet Schooi; (the "regular" or unspecialized schools). - The R

/.

format of the printout, however; did not easily. lend itself to the random

sampling check procedurzs wiich the Auditor had expected to employ in
. : , J

verification of°the Appendix'A output. In order to rearrange the output

data in a way that would accommodate the random sampling technique, the

district would have had to develop and apply new systems of déta collection

.and reduction. ‘Such a changeover, according to personnel in the data

. processing department, would be difficult and inconvenient for everyone

-~

.
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concerned, and expensive. Therefore} with the assistance of Mr. David
Martinez, of the data processing department, an auditing procedure was

" applied on}y to the processes for collecting End reperting the data.

. (The same procedure was used in this circumstance in previous years.)
Using a separate but real set oflpupil deta, the:whole nroces5'—— from
colleetion of original'pupil.information through all the steps te eom—

‘puter”printoutsA—— was observed carefully by the audit team. The brocess
was found to be very aecurate and the level of gquality control hign.

The data reported in Appendik A, therefore, logically can be expected to R
° be accgrateland authentic. |

) As the Auditor has reporteé,in previous years, declining enrollments
of Anglo students in the Dallas punlic schools as a whole have made ethnic
balances impossible to echieve, with the consequence thatvcomplience with
‘the Court Orderlwith respect to ethnic proportions in the special scgeels
has been .only partially achieved. Table ; reﬁlects the changes in student
;enroIlment fromfbecember 1, 1975, the date cited in the Court Order of

toe~

AprLl 6, 1976) as the reference date for student enrbllment to be used in

a

\\\\\establishing ethnic balancés for the special schools. As shown in Table 1, -
the Anglo enrollment in the DISD has declined from 42.1 ‘percent of the total
stn\\ht populatlon in 1975 to 33 2 percent in 1979. That decllne represents

<

" a total igss\ff 15,807 Anglo students. Conversely, the Black’ stud%nt enroll-"'

‘ment in the distxict has increased from 44.5 percent in 1975 to 49.4 per-

PA

cent in 1979, an inc ase of 2,143 students. . The Hispanic population has

also shown a marked increase from 13.4 percent in 1975 to 17.3 percent in

1979, a gain of 3,851 students.\_Thus, the enrollment of Black and Hispanic

students combined (66.8%) is more than twice thenumber of Anglos (33.2%).

11’




Care should be exercised in use of the word "minority." The Court

Order uses the phrase "Anglo combined minority ratio" and refers to-racial

and ethnic sub-populations. In other instances the term "minority" refers

to numbers of students. Combined minority was also used to refer to num-
. o

*y

bers of Black+and Hispanic students. If the term "minority" is to refer
: . ' .
to.numbers of- students, then the Anglo and Hispanic populations presently

constitute the minority enrollment in DISD. If, however, the word "minority"

is used to refer to racial or ethnic groups, then specific reference by

name to particular sub-populations will be needed. 1In its reports to the

Court in previous-&ears, the DISD has included Native Americans, Orientals g

‘et al as"Anglo. The careful reader night sometimes be confused by the use

R i" . 3
of terms because of present enrollment figures.
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~. - Table 1

Pupil Populatibn, Grades K-12

By Ethnicity From Dec. 1, 1975 ~“Oct. 26, 1979 ‘

< . Combined )
Date Anglo % Black - % Hisp. % Minority . % Total

Dec. 1, 1975 | 59,466 | 42.1 | 62,767 445 18,889 | 13.4 | 81,656 | 54.0 |.141,122
Nov. 16, 1976| 54,398 | 39.0° 65,228 | 46.8 | 19,775 | 14.2 | 85,003 | '61.0 139,401
Nov. 18, 1977| 50,392 | 36.9 és,jig 48.1| 20,509 | 15.1| 86,318 | 63.1 136,710
Dec. 5, 1978 | 46,402 | 34.6 | 65,757 | 49.0 | 21,997 16.4 | 87,754 | 65.4 | 134,156

Oct. 26, 1979| 43,659 | 33.2 | 64,910 | 49.4 | 22,740 [ 17.3| ‘87,650 | 66.8 | 131,309

Ld
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2, The number and percentage’ of pupils by ethnicity being transported
for desegregation purposes to 4-6 and 7-8 centers and to Vanguard
R Schools,. Academies and Magnet High Schools.

In an effort to verify studdnt transportation figures as reported

*

to the Court in the December 15, 1979 report, schools were randomly

selected for visits. A total of eleven (11) 4-6 and 7-8 educational

<

centers were selected, representing_the northwest, northeast, southeast,
and southwest subdistricts. The schools visited were: Burnet, Longfellow,
Cary (northwestL: Robert T. Hill, Bayles,.and S.S. Conner (northeast);

Fred Florence, Julius Dorsey and Nathaniel Hawthorne (southeast); and

v a

Stockard and Henderson (sodthwest)._,_ The transportation figures reported

.

to the Court were compared to transportation records maintained in the

central administration offices in each educational center. Information
o . :
in eight (8) of the eleven (11) schools visited was within the variance

"allowed by the Court. Transportation data bquayles showed that 26 more
‘Blacks were included than reflected in the Court report.
Records at Stockard showed five (5) additional Blacks and five (5)

more Hispanics plus two (2) pupils categorized as "other" were being trans-

&
v

ported.” An examination of transportation information at Henderson indicated
that no students were transported while:the DISD Court report showed one (1)
, o

Black student. The reader should be cautioned not to place significance to

~
o

the numbers reported above. "A variance of five (5) percent could account

for very few students, particularly when dealiné w1th small numbers as was

the case in the Schools cited. The numbers were more accurate in the .

.
’

April 15, 1980 Court report than in the December 1979 report.

Student transportation- figures~at'Vangﬁard’SbhooléT—iEadeaies and

e e

'‘Magnet Schools were also verified by on—site visits. Records at Amelja
14 -6 v
o ‘
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Earhart (Vénguard) Jdndicated that thirty-nine (39) moré Anglo students
were ;ransported than shown in the DISD report; fourteen. {14) fewer Anglo
students were included on school records at Twain (Vanguard) than:were, v 4

reported in December. An increase of twenty-five (25) Blacks was found O

.
-

at Jackson (Vanguard) for transportation purposes 'than was shown on the
December 15, 1979 Court report. Other Vanguard Schools, Lanier and Polk, °

- [} [} " t . [}
were within the Court-allowed variance.
. : .

Each of the six Academies was visited for purposes of examination of
[ . .

B

3 - * .
transportation information. Figures at Andersorn showed sixty-nine (6%2) .

. ©» ; .
fewer students being transported than the 359 shown.in the December 15,

1979 Court report. Records at Sequoyah .listed sixty-four (64) more than
the 28 in the DISD report, and Greiner had three (3) fewer than the

reported twenty-six (26). All other Academies (Atwell, Holmes, Spence)

were well within the Court-reported figures. Transportaj:ion figqures for

all Academies weré much closer to actual on the April 15, 1980 Court
report. : —
Student transportatipn.figures for Magnet Schools were updated\on a

déily\bésis, and any changes were\fea inté the compufercthrough"terminals
p . . . Vo te ' .

located at each of the educational centers. Because student data are. kept

current, it is neither -easy nor inexggnsive to retrieve and verify data

from previous entry dates. Therefore, the Auditor verified the computer

N data managgment system by ‘which student -record input occurred. Data entry
and repoft.proéedures proved to be highly accurate wifh existing.built-in

— 7 safequards. Quality controls, when implementea,'should make the system as
N .

¢

free of errors as is possible. However, there. are no safeguards against

A}

human error. . . .

.
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‘3. 'Majority to Minority Transfers:

(a) The number and percentage of.pupils, by ethnicity and by
school participating in this program. :

The sample of schools drawn from among ‘those participating in the

-

Majority to Minority transfer program for the purpose of on-site Visits

was selected from those with either a high number of transferees or a
: ' : . It
4 4

-~ PN .

<

‘low number of transferees.
Schools selected to verify the December 15, 1979 ‘Court report were:

’

High Schools - Hillcrest North Dallas, H. Grady Spruce and Bryan Adams,
Middle Schqols -- w.H: Gaston, Edward H.'Cary, and T.H. BroWne; Elementary
Schools -- James B. Bonham, S.s. Conner, Julius Dorsey, James S. Hogg

“and Urban Park.

.
/ . e

.High Schools: - The December 15, 1979 Courttreport listed 155 transfer
students from Hillcrest High School. Of‘these,\ASB were Black, and two (2) -
: . ! _ . | . . L \
were Hispanic.. #n on-site visit revealed a total of 145 transfers, a

difference of 10 Black students than shown in the DISD report ngures
'.for North Dallas Migh School'totaled.lQ -= 9 Black and 1 Hispanic. aAn -

on-site visit on February 4, 1980 revealed 10 Black and no Hispanic. "The -
' Court report listead l62 Black students'and 1 Hispanic_were-participating

in the Majority to Minority at Bryan Adams. School records on January.30,

1980\did not list the Hispanic students. A Visit on February 4' 1980 -
, . v . .

to Ht Grady Spruce High School revealed that 121 Black students were . ot
participating in the Majority to Minority transfer program as compared to
. 113 Blacks shown in the December 15, 1979 Court report. -
R N
Middle»Schools: - An inspection of the Applicatlon for Majority tc'

+

’

Minority Transfer-forms'revealed no difference at Edward H. cary School from -
£ . N . . .

- those shown‘on the Court report. The district reported 4 Black ety

’

B Can NP




at w;H. Geston. A visit on February 22, 1980 found that 5 Black students
were participating. Similarly, the bISD Court report'l}sted 15 Hispanic
BStudents in the Méjority to Minority program at T.W. Browne and local |
records showed 17 Hispanics in the program. . ‘

Elementary Schools: With the exception of James's. Hogg- Schicol,

the numoer-and ethnicity of Majority to Minorlty transfer students ln all
elementary schools sampled proved tobbe the same as those included in the
December 15, 1979 reoort to the Court. Hogg was shown to have 1 Black
student’partlcipating in the Majority to Minority -transfer program;

however, local school records did not list any participants.

B . g e . .
The_reader should be cautioned about possible aver-interpretation of

L 8

the above cited dlscrepancles in the. DISD report to the Couﬁt and the

?1nformatlon obtained by the Auditor through on- -site visits. First, the

. )

data from which the December 15; 1979 Court repprt was gunerated were
obtéined-on October 27, 1979. The oh-site visits by the éudituteam were
v / N .

\conducted‘during'January and February, 1980. Second, when dealing with .

-

. Y . . o . .
small numbers of students, a gain or loss of a few students could amount
. . .of -

~— to more‘than‘the‘S% varlence allowed by the Court. Third, mid-year

'éraduatioﬁs, school dropouts,. transfers out‘ofkthe district, and mid-year

enrpllments/could account for any or all observed variances.’

In order to. ver1fy the\Aprll 15, 1980 report to the Court the

2

‘mmdltor employed the same sampling procedure utlllzed in the December 15,

1979 report. . )
- /
\ v

Hidh Schools: Four hlgh schools (Hlllcrest North Dallas, Bryan

Adams, and H. Grady Spruce)nwere selected for on-site visits for verifica-
.
tion purposcé,‘ The figures at Hillcrest were .the same as those reported

:




* to the Court. Tbe Bryan Adams records showed 10 Black students on May 1,
1980, and the April 15, 1980 report to the Court listed 1 Anglo and 7

f .
Black students particiﬁating,in the Majority to Minority transfer pro-

gram. The DISD repaftéd 157 transferees - 156 Black and 1 Hispanic --
yhile an on-site visit showed 143 Black students in the program. H. Grady
Spruce High Schéol was reported to have 2 Black student transferees, and
an %&%site visit on May 5, 1980 revealed 11 Blacks in the Majority to

Mindrity transfer program.

Middle Schools: Figures at two schools (Edward H. Cary and T.W.

Ercwne) were identical to those reported to the Court in the April report.

Caston Middle School reported 4 Black students as transferees. The

on-site visit, dated May 9, 1980, found 5 Black students enrolled in the

program.

Elementary Schools: Five elementary schools were selected for

\

N .t
on-site visits (Bonham, S.S. Conner, Julius Dorsey, James S. Hogg, and

Urban Park);‘ Only one campus ~- James S. Hogg -- had oh—site figures
ﬁhat differed from those repcrted to the Court. ﬁogg reported that one
(1) Black studentbwag participAting iﬁ the Majority.to Minority program.

uAn qq—sit? visit of May 5, 1980 féund no student program participation
existed. .

Most of the variances between reported enrollment figures and .those
observed éhrough_on—site visits were found to be within the 5%‘var;ance
.allowed by the Court. Thetdiécrepancies found between actual (on-site)
and reported figures-were more frequent at the high school level thgn at
theupiddle séhéol'oi)elementary school levels. 'Previously cited £eaSOns

would still aPply. | ‘
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conducted on January 15, 1980, verified prescribed routes and transporta-

(b) The transportation facilities available and the
' convenience of transportation.

[

A member of the audit team conducted an interview with Mr. Travis

Johnson, the Dallas Independent School District's Director of Trans-

Qgggggigg$_onﬁﬁebruary 13, 1980 for the purpose of data verification.

_ Mr. Johnson verified the fact that student transportation bus cards for

the Dallas Transit System are provided where fewer than twenty (20) pupils

are in need of transportation from one sending school to one receiving

-school. At the request of campus administrators, early and late buses

are'providéd fo£ students who are participating in the Majority to Minority
transfer program; This service, which is conducted by the Dallas Indepen-
dent School District,'is provided to students outside’ the regular school
hours to facilitate student participation in extra—curriqular activities.

A total of twenty—f;ur (24) buses were used to transport students who were

participating in the Majority to Minority program.

On-site visits were made to verify a sample of bus routes at two

_separate’compounds. Visits at Earl Hay and Cobb Stadium compounds, both

tion facilities for the Majority to Minority transferees.

(c) Efforts made by DISD t7 increase participation in the
rogram. |
preg % -

Effoitslmade by the Dallas Inaependeht School District to publi;ize
and encourage student partieipation in the Majority to Minority program,
as set forth in the‘Court—ofdered transfer program, were examined by
members of the audit'teaﬁ: Cépies‘of DISD's QNews" an§ "principal's
Memo",~school board publications, news articles by both the Dallas Morning
News and Dallas Times Herald, artiéles appearing in school newspapers,

10 o
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display posters, television and radio announcements, and two brochures
("Building Tomorrow Today" and "Everything You Need To Know About

Transférs") were provided by Mr. B. Rodney Davis, Director, School Action

Center.

On-site visits to a sample of schools which were involved in the
Majority to Minority transfer program and subsequent interviews with campus

administrators verified the fact that sufficient time was provided for

3

students to enroll in the transfer program and that prin?éa information

‘ e .
in the form of posters, brochures and parent and administrator newsletters

~

were ci?culated to schools throughout the district. More than adequate

'

evidence exists to indicate that the Dallas Independent School District .

is making positive efforts to promote the Majority to Minority transfer

program.

\

'
»
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4. The number and percentage of Hispanic pupils participating in
the Minority to Majority transfer program.

As of March 1, 1980 the number of Hispanic students'participating in
the Minority to Majority transfer program is nineteen (19). This number
represents eight hundredths of one percent (0.08%) of the total Hispanic
student population in DISD. o

The Research and Evaluation Department of ihe DISD obtained a compu£ér'
priﬁtout on March 1, 1980 which showed that ninetéen (19) Hispanic students
were participating in the Minority to Majority transfer program. An exam-
ination of the printout revealed that eighteen (18) of the nineteen- (19)
st&dents were transfers from Roger Q. Mills Early Childhood Center to the
John F. Peeler Early Childhood Center. One student was listed as a trans-
fer froﬁ OJiver Wendell Holmes (Academy) Middle School to W.E. Greirer
(Exploratory Arts Academy) Middle School. FEligibility for M;nority-Majority
transfer is defined in the Aprll 6, 1976 Court Ofder as: "Mexican-Americans
who comprise less than five percent of a school to which they are orlglnally
a551gﬁed, may transfer-to a school that offers a*Blllngual Educatlon
Program. Transfers provided in thig section shall be permitted on the '
basis of student -station availabilitw..’- <

Records at Greiner show that a student from Holmes originally re-
questgd a transfer under the Minority-Majority transfer program; however, .
the student was listed as a curriculum transfer. The student was found to
- be eiigible,for the filinguél»program as well as the Mariachi Program at
Greiner. The change in transfer status could have resulted when the dis-

covery was made that Hispanic enrollment at Holmes (6.7%) e&éeeded the five

21



percent defined in the Court Order for Minority-Majority transfer. Holmes
does not have a bilingual program; therefore the student was eligible as

a curriculum transfer.

Eighteen .(18) of the nineteen (19) students were listed on the com-
puter pr;ntout as Minority-Majority transf;rs from Roger Q. Mills Early
Childhood Center to John F. Peeler Early Childhood Center. School
personnel at Mills indicated that they had reported Minority-Majority
tran;fers in previous years;‘however, the school béundafies were changed
for the 1979-80 academic year ahd'ﬁo Minqritnyajority transfers were
requested. Reqoras at ?eeler showed only curriculum“transfers. A clerical -
misinterpretation of symbols og-a student roster at Peeler accounted for
the erroneous entry of the eighteen (18) students into the computer. There
was also an apparent entry error for ‘the stétus of thg student who tfanss
ferred from Holmes to Greiner.

Thereforé, the DISD report to the Court should actually ;how that -
there were ;o Minoritf—Majority transfer pupils during thev1979-80-
academic year. | “

The Minority-Majority transfer program is actually a specialized
component of the curricglum transfer program. Less confusion might result
at the local level if the Minofity-Majorify transfer program could be
qubined Qith the curriculum transfer program and not.repogted separately.
Eligible Mindrity-Majority ﬁtudents would still be eligible as curriculum

o

transfers.

22

32




5. Thz status (i.#., how the district is progressing toward
accomplishment of the prescribed guality or condition in
the schools) of the following:

(a) EARLY CHILDHOOD EDUCATION PROGRAM (K-3)

Oh—site visits were conducted to a 15-school sample of K-3 campuses,
in five of the six subdistricts -- Seagoville being omitted, during the
winter and spring of 1980. During each visit records were examined for
vérification of pupil enrcllment, teac£er assignment, curriculum content
and correlated instructional”stratégies and téchniques, s£udent tésting_
procedures and prograhs and pboth parent and community involvement."THé

'followipg schools ;nd the location pf e;ch.pysubdistrict were included
:ﬁn the sample: Northeast -- City Park, Hexter,.Kiesﬁf and Reilly;

Northwest -- Dealey, Arlington Park, Bonham, and Navarrp;,Soutﬁeast -
) Dunbar, Lagow, and Rhodes; .Southwest -- Doug}as;and Juarez; and Easﬁ Oak
Cliff -- Darrell and-Seguin. ~

Pupil enréllment information was easily verified at each site by an
examination of the district's C-56E forms, copies of which were on file at .
each center. This form contaihs the name and ethnicity of each .student,
by grade level plus the name, ethnicity and teaching assignment of each’
téacher. Teacher assignhents Qere verified by.vi§its to classrooms at
selected campuses.

One component of the K-3 Early Childhood Education program inciﬁdes
efforts to maximize the involvement of parents in planniné, reinforcing
and complementing children's learning. A specific DISD eﬁfort in this area

is home-school cooperation in reading, PTA functions and volunteer programs

to supplement regular classroom instruction.

23
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Tablel2, includes informat&on about six K-3 schools, reflects data
collected during on-site visits, and illustrates both maximum and minimum
parent"invoivement activities. The pupil population of each of the six
schools is delineated in'terms of number and ethnicity and shows whether
the school is predominantly Anglo or predominantly minority. Whenever
accurate figures Qere qyailable, data were recorded as to the total ﬁumber
of families represented3in“a partieular schocl. Parent participatién
information was charted'acco;ding to the numper of parents involved in each

‘of the three\activitiee and indicates the percentage of involvement of the
total parent populatiop. |

-Arliﬁgton Park (an all Black school) showed 100% patent participation
in Partners in Reading conferences. Bonham, a predominantly Hispanic
campus, reported 98% parentvparticipation in reading conferences. The
third éaﬁpus reporting high parental ievolvement (95.2%) in Partners in
Reading conferenees was Heiter. Three schools -- Douglas,‘Bhodes and

Dealy ——‘indicated no parent participation in reading conferences. Parti-

cipation in PTA was low at Dealy (0 0%), Douglas (0 0%), and Bonham (32.4%),

whlle the rema1n1ng three campuses all had parent 1nvolvement in excess of
302. The percentage of parents serving -as volunteers ranged from a lew of
2.9% at Rhodes to a hlgh of 17.7% at Arlington éark

District efforts to reach its goal of a student adult ratio of 10:1
are laudable. Of the fifteen scheols sampled, two (Hexter and Dunbar. --

(7.7:l,and 5.4:1, respectively) surpass the stated goal. Juarez with a

student:adult ratio of 10.9:1 and Douglas with a ratioc -of 10.2:1 came

3
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TABLE 2

PARGNT INVOLVEMENT IN SIX SELECTED K-J PROGRAMS

CHOOL - Puptl Population / Parent Involvement in Selected k-3 Schools
v Partnéts in Reading|  PTA Volunteers
Mumber 4§ of } of b of
| Attending  Student Student Student
~ -Mglo | Black | Hispanic | Other | - || Confor~  Popula~| Munber Populas Number. Popula- |
_ AL 8 b 8 [ 8 |[motalf] ences  tlon [Inwolved tion |Inwolved tion
Nnbar 0 00130 9031 1 021 0 00 MUl M6 5.0 ] 0 00 0 0.0 |
AN B 31T L0 23 5000 0 00f 6| W 1.0 460 | 3 8,7
lexter 1130 0G4 1 00 6 4200 1 o) s [ 138 B2 | U0 %0 | 15 103
elington Pack] 0 00090 100,00 0 o, 00 0 000 90§ 16t 10004 f 40 w4 | 16 107
Siest 1 0 1 L] 5 1.5 9 340 B9l B . 9l 10 66,0 | 12 4.6
ouglas & 3012 2.50) 98 140 0 00l DO 0 0.0 (N I N )
arrell 304105 97000 18 2600 0 0,0] 616 || 4N 10,0 100 15,8 i 06
edlly . 1298 8800 10 3000 %6 .60 5 LA|| e (] 16 ss.0 | s 00,04 [ 84 130
lavareo O 00f0 800f W 400325 s0ff W[ W 60 9 W8 | 2 66
thodes 0000375 100.00f 0 0.00] 0 0.00] 315 0 0.0 Y D T X |
Jautez §LIL 3 160f 266 do.00) 1 0.3)f 8 [ 0 8.0 OB LB
ealey - 98,00 13 1LI0) 601 09]] 10 0 0.0 000 |0 180
onhan 46 u37) 12 40269 83,000 1 0.41f 348 || a1 Wo [ W3 N4 |1 5
ity Patk o160 T 50,001 50 32,400 0 0,00 154 51 M0 B B3 LU 156
equin 110 LA|SIL e4d0] 89 20,2000 0u0f 630 (| 2 Bl 80 1|1 1
I S ‘ | | '.\6‘_

'Number exceeds student population because each parent Was apparently counted separately.
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closest to meeting the district's goal. Three schools, Arlington Park
(11.7:1), Navarro (11.8:1), and Rhodes (13.3:1), surpass the existing.

ratio of 13.6:1.

In the area of curriculum and instruction, all fifteen (15) sampled

@
L]

schools were implementing the district's baseline curriculum and the

use of individualized instructional techniques and strategies in varying

v

degrees. Programs included ability grouping, individual tutoring, largé

and small group instruction, team teaching, and combination classes (moving

. students to higher or lower gqrade levels in certain subject areas). Student

Y

instructional activitie€s, to a large extent, are determined at grade level’

by the use of the diagnostic-prescriptive technique and reflect student

v

performance on teacher-made and standardized tests, as well as classroom

<

observations.

2

Activities correlated with the prototypic enrichment program focus

'
4

primarily on field trips and/or educational tours. Six schools (Hexter,
Darrell, Juarez, Seguin, Bhodes and City Park) reported‘the use of the
oral language laboratory facilities, while City Park, Rhodes and Lagow

reported visits to the Ecologicél Center. .One school, Juarez, took -

'adVantage of the educational benefits of the Mexican-American Heritage

Center.

The‘Multicultural Social Studies Prégram was operational in each of
the fifteen (15) _sthools Fampled. The program_is_correlated with the
_basal social studiés program, and instruction focuses around special
kits developed by the distriFtlas~well és.tgacher—made materials. Guest

speakers, parents and inteérested community .members representing different

-

PSS AY
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ethnic minorities supplemented regular classroom instruction. "
The Auditor's observations in the sample of K-3 programs visited arc

not intended to fuflcct the extent of all K-1 programs. They are, however,

intended to provide the Court with data regarding the status of specific

programs and the degrec to which implementation has occurred.

27
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5. (b) 4-8 VANGUARD AND ACADEMY PROGRAM

The following Vanguard and Academy programs are in operatlon in DISD,

vanguard Schools

The Vanguard program continued to he implemented at the following

.

campuses: Mark Twain, Maynard Jacyson, K.B. Polk, Amelia Earhart, and

’

Sidney lanier.

Through on-site visits and personal interviews with building adminis-
trators, selected faculty members and students at each of the five Vanguard
schools, the Auditor attempted to assess the "status" of the educational

program as it existed at each campus.

Mark Twain Fundamental School (4-6)
» ‘Mark Twain School has a sgﬁdentzteacher ratio of 18.3:1 with an enroll-
ment of 348 students in grades 4 through 6. Qf this number, 74.(21.3%) are
Anglo, 261 (75.0%) are Black, 11 (3.1%) are Hispanic and 2 (.6%) are
classified as Other.

| As expected from a fundamental approach to edﬁcatiEn, there is a,hegvy
em;hasis on the basic skills or the "3R's." Extré Eurrfcular acti&ities
include a\student Council, a French and Spanish Club, athletigs and a"
‘Computer Club. Thé Guided Studies Center focuses on tutoiing'and child
guidance practices. While individualiéed:instructionris streséed, en-site

A ) .

observation revealed greaier emphasis on supervising students than on
-Idiégnosing and prescribiﬁg ed;cational maPeriais for eéch child. ThirgQ-six

parent volunteers served as tutors and assisted teachers in conducting small

group instruction.
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, ]
The oducational facilitiue apa, in qguneral, good to excallent,  Dis-
. v ) ) \
cipline problems are fairly foew in number, with 48 }nfrauLhuﬁ* 'our of |
) . - \ X '

¢ 1

these disctipline cason concornod cerporal punishment (1 Auglo, 3 Bla)
. \ ' ‘\ C

and nine cases portained to sugpensionsy (1 Anglo, 8 Black). The majosity

a

. of the discipling problems arv handled through counseling any pnroht' .
: . . N

'

conforences.: A total of 348 pﬁrunts’participated in Partneys in Reading

conferences. The axact number of parents belonging to the PTA was not

\ provided by the building administrator since a breakdown by ethnicity wau

g
.

.

pot available.”

Maynard Jackson Center for Individualﬁy Guided Education (IGE)

. « v

Maynard Jackson School'hajri;dfudent-teacher ratio of 22,9:;1. Seven
: , {

%

Anglos (1.5%), 652.Blacks (98.4%), three Hispanic (.45%) and three Other

(.45%) comprise the 665 students enrolled at this Vanguard.

R The IGE school stresses. the individualized approach to learning and
. R
" utilizes both peer and adult tutoring.- Bbthigyterqal‘;:k internal facilities
: ! . .

were in excellent condition, and there was evidence of the ?é; of multi-

.
‘ . 4 .

media materials. Atlantic-Richfield éorporation provided nine tutors and

. . = .
a variety of books and correlated materials to supplepént the regular
. . ‘ ) ’ -

~— R

instructional process.
' The majority of diécipline probléms was hanQJed through céunséling

(52 cases -- 2 Anglo and 50 Black). TWO cases of corporal punishment and
" three susbensions‘(all Black) were also reported.’ Extracurricular activi-
ties primarily focus on athletics, éltﬁbugh creative dance, drama and
choir are offered. -
29
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A total of 193 parents served as volunteers. They participated in
the PTA, and were active in the Parent Advisory group. All 665 parents
at the school participated in Partners in Reading conferences.

K.B. Polk Center;jpr Advanced Studies

K.B. Polk for Advanced Studies had an enrollment of 136 students and
23 faculty members. with aﬂstudent -teacher ratlo of 5.9:1 1n grades 4-6.
Of the 136 students. 94 are Anglo (69.1%), 31 are Black (22.8%), and 11
. - T
are Hispanic (8.1%). All students are enrolled in a curriculum that is

snecifically deéigned to meet the needs of the gifted and talented student.

4

Independent research projects are conducted by each student with directioﬁ\\‘-4\\
) o |
- |

and advice from the regular classroom teacher as needed. Sever?l parents

© and 1nterested cammunity members serve as resource people to supplement

/

/

the regular staff.

Instruction is provided in self-contained classrooms and students
. e ) ’,/"
participate in the\%unipr Great Books program. Students also reap the
. ¢ " J o

advantage of Fabulous Friday which consists of a variety/of mini-courses

«

. offered each Friday on a variety of student-generated ﬁ%pics.
. ¢

Discipline problems are minimal with fourteen (14) reported counseling
s ' )
sessions and one suspension. ;

All parents participated in the Paftners in Rgading Conferences.

Active participation was reported by the 103 PTA members and the 23 member

parent advisory group. Sanger-Harris, Henr§ s.vMiller and the North Park

-

DL ) . i R
Civic league sponsored activities and donatgd monies for the purchase of

o

books and materials for the Reading Is FUNdamental (RIF) program. Building

¥
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facilities were found ¢ be good, and recreational equipment was reported

- . N
~

as adequate.

Amelia Earhart Montessori School’

‘The -Amelia Earhart-Vanguard has a total student pqphlétibﬁ“Gf“1§§[Mwiiﬁwi

a étudent-teacher ratio of 19.4:1. The student body consists of 66 Angloé
(34.0%), 89 Blacks (45.8%), 38 Hispanics (19.6%), and 1 Other (.5%). The
Montessori instructional teéhniqﬁe:was originally planned to follow the
district's baseline curriculum and, therefore, reflects the gpals and

objectivss of the Management System of the district. Under the ‘Montessori

concept, an individualized curriculum specifically designed to meet each
v : .

- student's needs is provided. Moreover, multi-age grouping seems to

facilitate individualized instructional efforts. Efforts to implement the
personalized instructional model are accomplished through a daily academic-

based contract between faculty and each student on a daily basis, in con-

<

sultation with faculty members. Few discipline problems were encozn;e%ed,u
. /J‘ ,’

and no cases of corporal punishment or suspensions were reported. Out of
thirty-two discipline problems encouﬁtered, nine were handled %rrough

counseling and twenty-three (23) were resolved through parent conference.
L g
Emphasis was placed on prototypic enrichment during the 1979-1980

academic year. In addition to a trip to the Ecological Center, visits were
. . ]

N

made to various museums, places of business and factories.. Each on-site

visit was preceeded with an overview of goals and objectives, and culminated

’

with a post-visit observation and discussion. Building facilities at Earhart
2

were reporéed as excellent -- both interior and exterior.

v
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Parental involvement was almost non-existent according to the

principal. A total of thirteen (13) parents comprise the Parent Advisory

Group and there are no volunteers. Zales Corporation and Sun Oil Company
support the Reading is FUNdamental (RIF) Program through donation of
-monies and a variety of instructional materials via the Adopt-A-School

project. ) ' !

Sidney lLanier Center for the Expressive Arts

The Sidney Lanier Vanguard has a 10.5:1 student-teacher raéio with a
total of 515 enrolled in this school for the expressive arts. The total
‘student enrollment represents 104 Anglos (20.2%), 83 Blackgrkl6.l%) 322 .
Hispanics’(62.5%)‘and 6 Other (1.2%). |

| The educational facilitiés are generally good to excellent. The
district's baseline curriculum is fo;lowed in that lénguage arts, s?cial
studies,.science ana mathematics are foundation sgbjects. In addition<
’ music, art, drama, dcace and folkloré are offered. Adaitional ins?rucg}qk
.in thé creative arts, such as ballet, p;ano and folk dancing are coﬁdﬂctgéu

N by. volunteers from both parent and community groups. After school activities

| are primarily athletics, although Boy Scout Meetings are also held. Remedial
- { "

\ . g . , o

. programs are also offered at Lanier. Emphasis in these “programs centeérs

<

,aroqnq reading, writing and mathematics ins;ruction.

Counseling (180)'anq parent conferences (137) are ﬁsed to deal with
student behavior problems. Nc paseé of corporal punishment were reported;
however, twelve students (2 Blagk; 8 Hispanic and 2 Other) received sus-

pensions. One student, a Hispanic, opted for a Third Party hearing.

0
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Parental involvement at Sidney Lanier is minimal. A total of 28
_parents were involved in schodl activities; Eight parents were involved
in Parentqhdvi§ory a;d 20 parents served as voipnteers.' No -figures were
available to indicate PTA participation. : , Y

Reading Levels at All Vanguard Schools

The reading levels for all Vanguard Schools are presented on Table 3.
Data presented on Table 3 clearly indicate that the majority of Vanguard
‘students is reading below gréde levell(873). Although a substantial
number of students are reading'gg_grade level (570), few are ;éading

above grade level (394).
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TABLE 3

~ .

I

//////// READING LEVELS AT ALL VANGUARD SCHOOLS, GRADES 4-6
. READING GRADE LEVEL*
School Ethnicity ‘Above . On Below Total Student Enrollment
Sidney A 95 22 22 515
Lanier B 36 10. - 46
° Hispanic 12 32 236
Other 1 2 1
Amelia A 19 27 o012 195
Earhart B ) 11 45 36
Hispanic 7 17 19.
Other 2 0 0
K. B. Polk A " 96 1 0 136
TAG B 18 12 1
Program Hispanic 3 4 1
Other 0 0 0
Mark A 27 36 13 348 - .
Twain B 26 + 103 129 (12 studenty unaccounted
Hispanic 0 6 2 for in breakdown)
- Other 0 0 0 T
.Maynard A 0 6 2 649
Jackson B 40 246 352. (16 students unaccounted
' Hispanic 1 1 1 for in breakdown)
Other 0 0 0

* Reading scores were obtained from a variety of different tests and represent
the most current information available at each school.

S~
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ACADEMIES
The *Dallas Independent School District offers six distinct programs
for seventh and eighth grade students through the Academy programs.,

Pearl C. Anderson_Career Exbloration Acadeﬁy

The student~teacher ratio.at-thé Pearl C. Anderson Academy is 10.2:1.
There are 143 Anglos (40.1%), 191 Blacks (53.5%), and 23 Hispanics (6.4%),

»fdr a total enrollment of 357-stqdents.

v
K}

Curriculér emphasis is on thé development of career awareness through
indepehdén£(expiération and invéstigétion of some fifteen ﬁgjor areas of
. the "world of work"” as designatea by theée U.S. Office of Education. Students
primarily yse ébntracts as a source of program‘planning according to their
perceived needs and interests aﬁd'regular classroom instruction is supple-
mented by frequent field trips throu;hoﬁt the community. Computerlassistéd
instruqéion'and p;raprofessiénal éhfbriag provide added reinforcement experi-
ence. Extraqurriculé¥.activities include athletics, bandi:orchestra. choir,
and a yariety of club experiences sﬁéh as chess And bridge. | '

There was a total of 152 discipline’ cases réported. The majority of
these'céses was héndied‘through‘counseling (103) 'and parent conferences
(171) . Only two stu@enté rece{ved a oﬁe to three day suspension. ., No cor-
poral puniéhment was réported. -

All parents (357) participated in the Partners-in Reading program, and-
y _".
151 belonéed to and participated in the PTA. The PTA meroers included 67
Anglos, .76 Blacks and 8 Hispanics. * Eleven parents participated in Parent -

Advisory. Schepps Dairy provides transportation for school use in the
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Adopt-A~School program.

Oliver Wendell Holmes Classical Academy

Oliver Wendell Holmes Academy has a student--teacher ratio of 17:1

-

with 259 students and 14 faculty members. Slxty students are Anglo (23.2%),

176 students are Black (67.9%), 21 students are Hlspanlcs (B.1%), and 2

students are llsted as Other (.8%).

The thrust of the curriculum is towerd zcademic excellence in language

.arts, mathematics, and the sciences. All grades and classes &re inter-

related to facilitate students’ understanding of their language' and

heritage. A member of the audit team ver1f1ed that 169 were reading above

-grade level (44 Anglo, 112 Blacks, 12 Hlspanlcs and 1 Othex). oeventy

students were read;ng on grade level: 11 Anglo, 51 Black, and 8 Hispanic.‘
Avtotal of 27 students were reading below grade level. Fire wexe Anglo,
8 were Black, one was Hispanic-dnd oche was Other.

~The majority of discipiine problems was handled by counseling (52)
or pare;t conferences (15). Only tgg.ceses of corporal punishment were“
reported. A total of 259 parents participated in Partnersbin Reading
conferences, while:lld were aotiye in PTA functions. Seven parents.were
involved in Parent;Advisory, two served as tutors, and cne volunteered to
serve es an instructional aide.

Internal and external facilities were rated as being good to excellent.

J.C.:Penney-continUes to function as the school's adopting agency.

' Sequoyah Academy for Environmental Science

At Sequoyah Academy there are 160 students and thirteen“teachers for

a student-teacher ratio of 15:1. The student population is oomposed of
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71 (44.4%) Anglo, 69 (43.1%) Black, 19 (11.9%) Hispanic and 1 (.62%)
~ Other.

A total of 96 discipline problems was reported. Sixty werelhandled

-

by Couhseling and there were 28 parent conferences. Eight students -- 3
Anglo and 5 Black -- received suspensions of 1 'to 3 days. Reading-scores

were obtained through on-site visits. Forty-seven students were reading
B . \

above grade level, 89 were‘reading on grade level, and the remaining

-~

twenty-four (24) students were reading beléw grade level. .

2
a

Although the‘;;IIHIﬂB is o0ld, the external and internal facilities
" were in good condition. One hundred and sixty parents participated in
Partners in Reading corferences and 63 parents weré  supporting the PTA.

Eiéhteen'parents were involved with Parent Advisory. The majority of these

paren#s is of Anglo ethnicity. Sequoyah has no .Adopt-A-School affiliate.
William Hawley Atwell Fundamental Academy _ o Y

William Hawley Atwell has a student-teacher ratio of 21.5:1 with 711
students and 33 teachers. The ethnic composition of the student body in-

‘cludes 219 Anglos (30.8%), 391 Blacks (55%), 96 Hispanics (13.5%) and 5

m
T

Other (.7%).
The‘curriculum emphasizes the bésic skills (3R's) throggh a'traditiénal
approach to-in;tfuction. Individualized instruction; both on an dndividual
pasis and in small gfoups, is'available on'mofhingé beforqhschool and
during the regular élassfoom qu‘with both teacher; and feapher aides. .
Out of 658 studénfs, 158 arg.reqding.éggzg grade level, 251 are reading_

on gréde level, while 249 are.reading gg}gg grade level. The majority of

students reading below grade level is of minority ethnicity. Extracurricular



“activities center around athletics with additional offerings in band,

orchestra and choir. Sixty-eight students participate in a Student

Council class which is part.bf the Student Leadership Trainipg_Brogrami~*“*"

Although_ﬁg&ellﬁdoesvnot”partiéiﬁéfe in the Partners in Reading Program,

there is paregtalvinvolvément_in PTA (18), Parent Advisory (5), and

volunteer work and tutoring (34). ‘ ’ N

@ e T . c . .
Discipline constitutes somewhat of a problem in that.177_cases of
. ; ‘

corporal punishment involvihg'36 Anglos, 125 Blacks and 16 Hispanics wvere
. ¢ .

reported. Twenﬁy studerits received suspensions of from 1 to 3 dafs, and

a combined total of 312 counseling (135) and parent conferences (177)

was held.

Alex W. Spence Academy

The Alex W. SpencelAcademy provides educational offerings for d=af .
and spécial edqcatioﬁ students (93), reguiar middle school students (447)
and TAG studgnfé (107). The student:teacherlratio f;r‘thé talented and
gifted students is 11.8:1. TAG étudents includét84 Aﬁglos (78.5%), 16
Blacks (15%), 5 Hispanics i4;7%) and 1 Other (.8%). |

The_curriculum is arranged so that TAG programs are condu;ted,duying»
the morning' and TAG studentsvattendlrégular classroom séssions during the
5££ernpon. ‘Regular students follow the seventh and eighth grade bas;line

curriculum. for both morning_and afternoon sessions. Extracurricular

activities consist of athletics, band and drama. A total of 104 students

: participatesin.the Student Leadership Training Program.

-

Reading‘levelé-at Spence are high. All TAG students are reading above

grade level. Discipline prbblems are non-existent among'TAG students.
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Regular-student discipline problems included six Suspensions, 3?3 coun-
seling'cases and 226 parent conferences. Thirteen Third Party hearings
were reguested, '

Twenty-seven TAG parents participated in Partners in Reading activities,
while 30 belong to PTA. Six parents are in Parent Advisory and 12 serve a:
volunteers. Schoolyfacilitieshwere rated good to excellent and the Dallas
Founders Lions club_provides tutors, money and other‘Efsistance under the
Adopt-A-School program. . \j

W.E. Greiner Exploratory Arts Academy

,The.w.E. Greiner Academy provides a curriculum that ?ssists students
in deueloping individual artistic interests. Program fferings include
creative drama, journalism and creative writing, music communications and
cultural exploration-' |

. The student-teacher ratio is 20.7:1. There are 429 Anglo students“
(36.4%), 170 Black students/(l4 4%), 563 Hispanic students (47.8%) and 16
Other'(l.4%) This represents a total of 1,178 students.

Discipline problems at Greiner seem to‘be of the nature that resulted
in suspensions from 1 to 3 days. There were-seventy;one such suspensions.
While there were no corpcral punishment, counseling, or parent conferences

N

reported}.lB students requested a Third Party hearing.

.;eading scores indicate that 141 students are reading above grade
level and 121 are reading on gradc level. - The remaining 864 students are
reading Eﬁléﬂ grade level. Ninety students arefparticipating‘in the Student
jLeadership Training Program while 16 are in the Indian Arts- Club. The
Audio-Visual Club has 29 members and approgimately 119 are participating

in.athletics. Twenty-six students in eighthfgrade and 29- students in

. . .()i); , E o



the seventh grade are enrolled in honors English.
A total of 563 parents particigatesin Partners in Reading ectivities;
PTA membership numbers 171 with 122 Anglos, 16 Blacks, and -33 Hispanics.
Slx parent volunteers assist regular classroom teachers in conducting
\
instructionallaqtivities. HoneyWell provides money and instructional

materials as the Adopt—A—Schooi‘agent. Building facilities, both interior

and exterior, were rated as good.
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5. (c) 9-12 MAGNET PROTRMM.

The four Maénet Sc.,cols chated by the DISD during the school year
1976-77 under Section V of the Court Order were the Business and Manage-
ment Center, the High School for the Health Professions, theiTransportation

Institute, and the Creative Arts Magnet High School. To these original

four were added -two more Magnet Schools in the school year 1977—78: the
Human Services Center and the Magnet Center for Public Services. Another

addition was made lu January 1979, when the Multiple Careers Magnet

Center opened.
™ MISD report to the Court of December 15, 1979 .includes a detailed

list oﬁ\activ1ties_undertaken by the district to encourage young people to

enroll igrthesé special high schools; however, the district ‘once again

failed‘fb abpend to its report copies of the well-developed and attractive

! -
P
.

promotional materials created to. achieve this end. : o
i i , .

- .

On-site visits by-the audit team indicated that the district does in-

" deed continue to refine and improve‘the Magnet Programs. Special emphasis
. * : i -

has focused on: (1) recruitment of students; (2) curriculum revision and

“development; (3) éfudent'placement'ih paid intern programs; and (4) the

bringing together of students, employees, and parents in interviews.
. ‘ . : - ) \‘ _.'
' In the course of the on-site visits, students in the Magnet Schools

. Co . Lo
were interviewed, and, subsequently, interviews were held with their
' ' |

- . s . /

parents and employers or\supervisors, All students interviewed were

positive in their appreciation of the Magnet School, concept and reported
. \ . - . N . ) :

favorably on the training offered. Students were especial;y appreciative

of the instructional staff and learning environment in their respective

41
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;chools; Individualized instruction and the.genuine'conéern for students

v

by the instructional staff and administrators were £he Magnet School
: chéracteriStiés.mentioned favorably by most students. !
Examfhatioh of the enrollment figures for the Magnet High Schools
showed that the self-selection of students for these schools éti;l'has
‘not produced the.facial balance in enrollments that was anticipated in

the Court Order.

—

There continue®to be a .nee'd- to strengthen the reading skills of

. many students in“the Magnet Schools.: Remedial reading specialiéts-were

PR

. obsefved at work in ailﬂMagnet Schoois.for many students afe'being rg-1
;' 1éased=inté'the job markét with'iess than a mastery of basic'feqding
skills. |
It éhould‘be poted tﬂat the'priﬁcipal function of these.special
_fscho;ls‘is not pu;ely academic and, while they dq.provide a fairly §enerous

R ‘amount of remedial instruction,:they should not be faulted for academic ,

o

shortcomings that students bring with them from other schools. Where to

. \ ] o
focus the remedial instruction that less skillful students need is a

A}

° ~ .
problem that is being  addressed by the‘district leadership. o jr
It is the opinion of the auditing~team-tt;at the Magnet Schools are
{ ) ;
succeeding in developing the kinds of programs mandated in ﬁhe Court

!

Order of April 7; 1976, i.e. providing programs of instruction that do

'ihdeed prepare most students. for further technical and pafaprofessional

tféining in poét-high school ins:itutions. Although some students enter
jobs difectly upon gfaduatibn from Magnet Schools, most go on for further

tﬁﬁihing. . - . ) | : .~
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The community of pallas has provided much support for the Magnet

.High Schools; such support and involvement should be continued. Any
developing concept like that of the\Magnet High Schools needs time for '
development and refinement. Dallas needs these schools and already has

reason to be proud of them. ‘ \ . A
- . . . ! ;o : | .

Pe

-

5. - {(c.l) Efforts of the DISD to encourage student enrollment in

Magnet Programs. ! . . ;

On-site visits to all of the Magnet High School programs by members.

) of the audit team indicated that the efforts of the district to promote

enrollment in the Magnet Programs were as listed in the DISD reports of
'December 15, 1979 and April 15, 1980 on pages 21-25 in both reports. ‘ Not
all‘of the Magnet staffs engaged in’ every one of the activities llsted in

-these reports, but all of the 11sted efforts had been tried by some of the

Magnet unlts and all of -the unlts;hadftaken part with enthusiasm in at
least several of the promotional efforts.
5. (c.2) Course offerings in ‘each of the Magnet Programs in operation.

On-site visits to all the'Magnet High School centers and interviews

Py
-

w1th the adm1n1strators of those centers confirmed the accuracy of the

s

DISD reports of December 15, 1979 and Aprll 15, 1980 in descr1b1ng the -

-~

course offerings of the seven Magnet centers.

5. (c.3) The progress of 1ncrea51ng the number of Magnet Schools and

their location 1n terms of the timetable set forth in this
order. '

!
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As noted in the December, 1978 and April, 1979 DISD reports to the

Court, a seventh Magnet School--the Multiple Car;ers Center at William B.
Carroll High School—-was.opened.in January of 1979. Thi§ facility offers
”Fraining in general construction, laundry and dry cleaning, home and
- community services, fufniturg repair and upholste?y, and building and
érounds maintendnce.

Visits to DIsﬁ administrative .offices confirmed that the Science and

y

Techﬁology Magnet in East Oak Cliff will not be opeh in the fall of 1980 as
planned becéusé of inflation. Continued Qork on this Magnet hasvbeen
‘ p}aced "on hold." |

Prgparations for the opening of the Lincoln Magnet High School £or
Humanities are continuing, and the bﬁilding is exéected to be occupied in
the fall}of 1980.

" In total, implementation of the Court's O;der with regard to develdp—«

ment of\Magnet Schools énd their strategic location at pointquf g;gatest
need in\ihqycommunity appears to be either cémplete or in various stages:

of completion except for the Science and Technology Magnet School pre-

viously mentioned.



-5. (d) THE BILINGUAL PROGRAM

Reports to the Court -- both the December 1979 and the April- 1980 -- .
were far more delineated with specific program-offering information than
contained within the three previous reporting years. However, unlike the

previous Court reports, daté réflecting grade level assignments and grades

i

served by the Bilinguél Program were not included. To include these -data

along with those which were presented in a new format, would have facilitated

\\hrfthe audit process and prqbided more meaningful data to the Court. " Since this

. :
- was not the case, the Auditor selected to continue the verification system
previously used wherever possible and report the subsequent findings to the

Court.
Financialisupport for the implementation and continuation of the Bi- .-

lingual Program comes from two major sources: (1) The Texas Education
\ , _ ;

Agency, which pﬁfvid¢s funds for instruction in grades K through 5' under

- | .

thé Pexas Bilingual Education Act; and (2) monies received under Title I,

Title IV and Titl VIiI of the Elementary and Secondary Education AcgvjESEA).
A minor source of Jndingfis supplied through district monies which sub-

sidize the Bilingual Pro ram through local budgetary allocations. Aiéb‘\

state regulations p§ovide\f6r Hispanics who have been identified as Limiteda\
. ‘ . .
\\

/
English Speaking Abi&ity (LESA) students; however, some Anglo and Black '\\
. ! . o

students may also e{e¢t to participate in program activitizs on a space
‘ il ! E

]
!

. _ |
5\ available basis. ?
f

!

'\ . . - In previous years, the December 15 and April. 15 reports to the Court

. listed the names of| schools, by grade levels, in which the Bilingual Pro-

gram was implemented. Supplementary information regarding ﬁburse content,
|

v
\ ! !

\ { |




. ]

instructio%al strategies, teaching techniques and the like were not

included ig the DISD reports. 1In both the December 15, 1979 report .
rand the April 15, 1980 report to the Court, the DISD reporting format

‘was changed. Included wére a list of bilingual projects and programs
accompanied by brief descriptive paragraphs which included the number.

of schools, but not the names, in which bilingual activities were imple-
menﬁed,.the a?proximaté number of students servgd, and the target popula-

‘ . tion for whom iﬁstruction»is intended. To facilitate éhe audit process,’
the Auditor, on December 17, 1979, requested from Mr. Edward S. Kominski,
Assistgnt~Evaluator, a l;st of those schools in which bilingusl instruction
was conducted.

On-site int;rviews; conducted only once aF each campus\by members of -
the audit team, were designed to oﬁtain informaéion about program operqtions
with campué—level administrators, resource tiachéré andlregﬁlar classroom
teachers in each of tﬁe ninéteen schools visiégd; The obgervaéions reported

by the Auaitor could have varied had repeated vzéfts been ‘made. The bi-

\\ lingual observation instrument used in the audit proqgij is included as
\ Appendix B. ‘ N
\'\\ ‘ \ N,
i In each of the nineteen centers visited, efforts were be{ng made to

. AN
\ implement the Bilingual Program in accordance with the district:g\baseline
\\, .
curriculum. Instructional techniques included the use of large and small

S - .

Emggbyps, a ;idé ;érieﬁy'of audio-visual aids, a Spanish-English bulletin T
boafd design%d to‘provide visual learning assisténce‘to both the transi-
'tional~§nd monoligéual student, and a number of teacher-made materials.
for phoni;s and vocabulary developﬁent. Table 4 providés a list of‘the
schools viéitea with pilihgual programs. |

Q
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BILINGUAL SCHOOLS VISITED, BY SUEDISTERICT, BY GRADE

School
Hillcrest
North Dallas
“bames Bonham
Ben Miiam

" Dan bl Rogers
Bryan Adams
Woodrow Wilson
Robert T. Hill
City Park
Lakewood

E. B. Comstock
Juliué'Dorsey
Leila P. Cowart
" Lida Hooe
James S. Hogg
James Bowie “
Benito Juarez
__Erasmo Seguin

Harrell Budd

TABLE 4

Subdistrict
Nor thwest
Nor thwest
‘ho:thwest
Norfhwest
Noréhwest'
PNortheast
Northeast
Noftheas;
Northeast
\ .
Northeast
Soutpeast
Sougheast
Southwest
Southqest
Southwest
Southwest
Southwest

East Oak Cliff

East Oak Cliff

47
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Grades
9-12

9-12



P;rents and/or tutors provided instructional assistance in one form
or another in ten (10) of the nineteen schools visited. Leila P. Cowart
reported the largest number of parentsand/or tutors (24), while Benito
Judrez reported twenty parents and/or tutors providing instructional
assistance. The remaining eight schools: Erasmo Seguin, James Bonham,
Lakewood, Dan D. Rogers, Bryan Adams, James Bowie,’Ben Milam, and E.B.
Comstock reported volunteers rangingiin number from one to ten. Teacher-
made diagnostic tests Qere used in all educational centers. In addition,
PAL, LAS or TAS results were used for diagnostic purposes. In no instance

' was fhere reborted a shortage of ihstructional materials.

All nineteen échools reported the use of either DISD baseline instruc-

.tional material, teacher-made and programmea materials and/or books by

[N

commercial publishers such as New Horizons For English, Sfeps to English,

and Rock n' Roll. A wide variety of supplementary materials were used to

augment the more traditional resources. The number of certified bilingual
teachers reported at each site varied in number and ranged from a high of

i
nine (9) certified teachers at JameL Bowie to the fewest in number at

\ :
Harrell Budd and Erasmo Seguin. Four schools had professional educators

pursuing bilingual certification requirements: Bokie (2), Hogg (2),

Roger (1) and Bonham (1). The majority of staff meﬁbers expressed the

R e -
need for more parent volunteers and instructional aides to provide more

indepth instruction to individual students. The implementation;bf the .

N
R -

. e
bilingual program was found to vary from grade to grade and from school to
school. There was a noticeable variance in the educational philosophies of
some classroom teachers. Some teachers expressed a need for more direction .

from central staff. The district may need to focus more attention to

ERIC
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the possiblé developing trend for bilingﬁal education in the Oék Cliff
area which could-be unique.

Tablel5 provides iists of the Silingual teaching resources used in
the nineteen schools with ﬁilingual programs visited by members of the

1

audit team.
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TABLE 5

BILINGUAL TEACHING RESOURCES FOUND IN A SAMPLE
OF NINETEEN SCHOOLS VISITED.

DISD Baseline .
Materials, Texts, Certified

Parent Team . Audio-Visual Teacher-~Made and Bilingual
Tuters Teaching ESL Aides Programmed Material Teachers
Hiilqrest yes yes yes 1

; North Dallas yes yes yes yes 2

~ Bonham yes | yes . yes 6
Rogers " yes yes yes yes 5
Adams yes yes yes ’  yes 1
Wilson ; - yes yes .yes ‘ 2
Hill wﬁoyes yes yes ~ 1l
uCity.Park ' - yes : yes 2
Lakewood = " yes yes yes ' i
Cbmstock . yes yes yes : yes 2
NDorsey Qeé . yes yes ’ yes 3
Hogg | ‘ ?es | yes 2
Seguin- ‘ ‘yes §es yes 0

i
Cowart yes yes yes 7
Bo;ie ‘ . yes yes yes.~ | 10
‘Jaurez yes © yes yes . ‘yes 6
Budd - yes : yes ‘ yes 2.
Milam yes yes yes yes .1
¢ \
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5. (e) THE MULTICULTURAL PROGRAM

The following multicultural education programs are currently
in operation in DISD.

(1) American Iﬁdian Education Program
The American Indian Education Program is a supplementary program
;pecifically designed to meet the needs of American Indian students through
a program of counseling, tutoring and communify involvement -as well as
résource development. This fedérally funded program, undé; Titie IV of the
Indian Education Act of 1972, has as jts primary goal help for American
Indian students in #chieQing personal and academic success. goalvaccom—
'plishment is primarily achieved thféugh parent involvemeht in‘more ﬁhan 118
schools that have some 815 American Indian students‘enrbllédgthroughout the
district. Program activities are coordinated by the programkgoordinator,

. - {
Ms. Deanna Cheskewalla, and an Advisory Committee consisting of sixteen

parents and two students. The advisory group disseminates information re-

gérding'advisory committee meetings, parent workshops, curriculum materials,

instructional resource materials and historical and cultural events.

(2) Cultural Crossroads Educational Center
The Cultural Crossroads Educational Center, located at Urbaﬁ Park
Elementary Séhool,is in it;.second year of operation and grovides‘an
instructional facility'that benefits teachers, students, administgftors
and community members thrﬁugh a variety of éultural activities. M%ny pro-
- ‘

gram activities include a comprehensive study of different culturegp and
'

. |
emphasize the "conflucnce of cultures" in order to demonstrate the Qositive'
. |

’ . i
results of cultural diversity. Inservice workshops are conducted at|the

-
Center to increase the understanding of Center objectives and to fosﬁrr

v
\
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administrator and tcacher understanding and appreciation of cultural
plurality.

The Center uses a variety of different activities to achieve its
objectives. slide presentations, teacher and administrator handbooks,

a Multicultural Arts Festival, field trips, workshops and presentations

,

to community and civic groups are some of the activities of the Center.

Unique to the Center are the U.S.A. Room, Texas Room and Dallas Room.
Each room is furnished wi;h artifacts and items of food, clothing, music,

art, festivals and ceremonies which are representative of the Afro Amer-

P

ican, American Indian, Asian American, Euro American and Hispanio American

cultures.

v

. During the 1979-1980 academic year, a total .of 1,569 sixth grade -

-students and 62 teachers from ten schools (Burleson,_Bﬁrnet, Caillet,

Dorsey, Foster, Hotchkiss, Marcus, Preston Hdllow, Rogers and Rowe) were

instructed in cultural diversity. Center presentations are closely co-
ordirated with the district's baseline curriculum, state-adopted textbooks,
National Center for Curriculum Development, Mexican American Heritage

Center and Bilingual Programs.

(3)._The-Ethnic-Studies- Program— -~~~ T T T N

The Ethnic studies program consists of three courses for secondary

-students. American Indién=studies, Black Ameriéan studies and Mexican

American studies are desigﬁed to promote the understanding by students of
. . .
their own heritage as well as the heritage of other people. Program offer-

1

ings are also designed to involve students in cultural activities as though

they might "live" the culture and'thereby enhance the .academic achievement

b
i
i
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A
of participating students, help facilitate the development of a positive

self-concept, and promote cultural appreciation. Program materials have
been disseminated to 48 secondary schools, serving approximately 60,045
DISD students. Programs are scheduled upon request.

(4) The Multicultural Social Studies Program

The éurpose of the Multicultural Social Studies Programs for K-6
students in 114 disfrictwide schoolsvis to develop an appreciation for
cultural diversity and to understand the meaning‘of the values of a
pluralistic society. The progr;m also promotes reading skills through
written communication and research projects.

Empahsis is placed on cultural awareness, human relations, the enhance—
ment of the self-concept,‘and a respect for the right of others to be
"different." A vafiety of instructional strategies are usedutq(facilitate

prodgram objectives. These“incluae "hands-on" léarning projects, open-ended

I3 *

questions, deductive and inductive reasoning, role-playing and case studies.

Instructional strategies are complementeé by the use of a variety of.audio-
X b ’ N

Pl

visual materials and guest speakers. ' v
. e -

The curriculum consists of a series pof structured units each of which -

A

--contains from two to niné activities. Each activity requires 30 to 40

minutes of instructional time. Units consist of an overview, table of

'

contents, a statement of the main theme .or objective and a vocabulary list.

©

i

(5)] Packets of Reading Intercultural Strategies for Motivation (PRISM)

'PRISM provides activities for K-3 students in Story Telling, Cuisine,
Poctry, Music and Drama. The program serves 200 students at both Johnson

and Travis Elementary schools. The thrust of the program is to motivate
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student interest in reading and to promote a positive sclf-concept by
providing culturally relevant aclivities to which a student can relate.

Program activities are designed to provide teachers and studentg
the opportunity to share a mutual interaction and involvement in inter- .
cultural experienées through a varfety o% feading packets. PRISM
activities incorporate the affective, cégnitive, and psychomotor develop-
ment of the child. The affective domain is develobed by sequential con-

¢ : :

cepts relating to the Qalues of the individual, the family, the community
and the world. Cognitive development emphasizes reading skills suchﬂiﬁ;w_uw‘&$w“m
access o% words, fluency and understanding. Psychomotor skill development -
comes through various activities requiring the overall use of coordination

and dexterity.

(6) Title VII Computer-Assisted Instructional Project (CAI)

The CAIAis a supplementéry bilingual (Spanish and Englishj language - ’
system designed for Limited English Proficiency (LEP) stddents to increase
reading achievement. Four (4) teachers and approximately 874third-érade
students at Allen Elementary school are participating in CAI activities.

As a te§ting model, its purpdééAis to test a set of curriculum " //

——

#—'_EEEEEIEIE~}S;—EBmputer use in computer-assisted instruction.r The Title VII
projeét ﬁtil;zes two state-adopted reading systems, the Bilingual Oral
Language and Reading (BOLAR) and the Region e Literacy Lessons (ROLL).
Parents are involved and the»parénts assume the fole of partners in learning
with théir children, Parent conferences, monthly Advisoryvcdmm;ttee méet%ngs
(parent-led discussion sessions on topics of interest), and parent workshops$

foster program dcveloprment and parent-teacher -interest in reading achievement.
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(7) Title VII ESEA National Center for the Development of Bilingual
' Curriculum - Dallasn :

\ The Center is developing linguiatically and culturally rclevant
curriculum materials to supplement bllingual classroom instructioq in
grades six through eight. The materials provide a thorough revieg of .
selected baseline skills and concepts in language arts, mathematics,

science and social studies. They include multicultural career-oriented

kits whicg integrate cafeer education with basic skills and subject con-

tent. Kitg of both English énd Spanish were developed independently with

A\
common objectives and comparable learning acgivities.

The career-oriented curriculum seeks to help students understand the

value of learning, increase students' language proficien;y, encourage
scholastic su;cess and promote careef awareness, preparation and decision
making. Sixth.grade mdterials were being pilot feéted in fifteen (lé) bISD
schools with fifteen (15) teachers and approximately 300 students.

The Center's curriculum design has provided for parent involvement

through its Extension to Home and Community component. Parenpf are given
the opportunity to assist students in relating to the home and Egmmunity'

\

iﬁforhatibn'whichJié obtained in the classroom. Méréovéf; the Céﬁtgiiis
Th

' 8 , . . .
one of 42 support service projects located throughout the nation. s
national network of bilingual centers siupport each other in instructional

efforts through an interchange of knowledge and instructional materials.
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6. The number and percentago of teachors:by othnieity assigned

full time in each educational cunter, including vanguard

fichools, Academies, and Magnet High schools, ‘

Respongibilitics of the Auditor were twotold: (1) Verify the
athnicity and campus asgsignment of building-level adminlstrators, and
(2) verify the number and pecrcentage of classroom teachers, by ethnicity
and campus assignment, as reported to the Court in the Decemberyls, 1979
report. To facilitate the Auditor's responslbilities, a 5% random sample
of both campus- level administrators and teachers was selected from
computerized pq}ntouts which were provided, upon request, by Mr. William
Morgan, Director of Personnel for the Dallas Independent School District.
A table‘of random numbers was used to facilitate the drawing of the sample.
The, names that were"drawn were subsequently-submitted to Mr. Morgan, who

~iproV1ded the Auditor w1th the personnel files of the randomly selected
teachers and admlnlstrators for the purpose of ver1fy1ng their ethn1c1ty
as well as their.job and campus assignment.

Personnel file folders of ninateen (19) campus-level administrators
odt of a total of 382, representlng a 5% sample, were examlned first. 1In
the northwest subdistrict, Hillcrest High School, Jefferson/High School,
Plnkston ngh Schoo Walker Middle Sohool Arllngton Park Elementary
School Mllam Element ry School and Withers Elementary School were selected. -

_Northeast subdistrict schools chosen for ver1f1catlon purﬂosesﬂlncluded

' _Madlson High School,, Gaston, Mlddle School, and Lipscomb Elementary School.

I3
1

Schools in the sontheast subdistrict were Lincoln ngh School and Comstock

"Middle School. The southwest‘suhdistrict schools inclﬁded Carter-Hiqh

.

s ey




of Seagoville, having 114 feachexs, had five (5) teacher file folders checked.

-

School, Browne Middle School, and Leo Blemontavy School, A, Macoo Smith
High School, Htone Middle School, Hryan Elementary School, and Mille
Elementary School were the schools in the Bant Oak CLIEf subdistrict

which constituted the sample,

Each personncl file folder of building-level adminigtrators was

‘examined to verify ethnicity, job ‘assignment and the campus to which each

admini;trator was assigned. No discrepancies'existed between the data
appearing on the computer‘priﬁtout and the data contained within the
personnei fiie folder as of March 7, 1980.

The random samﬁling technique was»also ehployed to select.a 5%
sample of full-time teachers employed in each of the six subdistrict
schoois. A total of 315 personnel file folders were examined by the
Auditor. Sampling procedures were facilitated by a speciél cq‘puterized
Erintout with specifigd éharacteqistics és requested from and subsequentlyf
pfovidéd by Mr. william Morgan. |

In the ndrthwest subdistrict, out of.a total of 1,179 full-time !
teachers, 59 persdnnel files were selected for verification purposes. Tge
northeast subdistrict had 1,221 teAchers listed as being éhployéd full time.
A sample of 61 teacher files were drawn for examination. vIn the southwest.

-

subdistrict where there were'1,166 full-time teachers employed, 58 were

- drawn by random sampling. Forty-four file/foldefs out of 879 were selected °

. to be verificd iﬁ the southeast subdistrict. Out of the 1,030 teachers in

the East Oak Cliff subdistrict, 52 files were selected. The -subdistrict

~

&
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Special and Alternative Schools (including Vanguards, Aéademies and_Magneté)
had a total of 706 full-time teacﬁers; é total of 36 personnel folders were
drawn for inspection. Only one personnél file folder could not be locatéd
. .
to verify reported information on the computerized printout. The folder
in question represented one teacher in the southwest subdistricf. However,
v£eacher employment verification was made through payroll verification checks
and a telephone'confirmafion'with the building administration where the
teacher was éssigned. To this end, DiSD'é faculf& and administrator
accounting procedﬁres are found to be extremely accurate.
There was a difference in.the total number of teachers reported to
the Court in the December 15, 1979 repoftxéQd the number shown on the
;omputer printout provided for audit purposes. The computer printout
taken from the computer and used in £he December Court report listed 6,300
ful{-time'tgachers employed in Fhe‘DISD on September 19, 1979. The computer
printout given to“the Auditorland'dated January 29, 1980 contained 6,295
names of full-time teachers. 'The.di§crepancy of five (5) teachers

~ occurred between September and January and was well within the 5% variance

allowed by the Court. : o

\
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1. The progreds toward affirmative action in attaining the /
recruiting and employment goals, including the numbers and !
percentage Qf new teachers and administrators by ethnicity /
engaged by\the DISD.

\
On March 2q,-1980'a member of the audit team conducted in'erviews

/
{

. /
with the following DISD administrators Mr. William Morgan,‘Dlrector of
/

Personnel; Mr. Edward L. Cowens, Deput& Associate Superlntende%t -
' /

Personnel; and Dr. Menuela Pruneda, Afsistant Director of Personnel.

o : /
These interviews were conducted for the purpose of verifying the

‘

adherence of affirmative action progedures in the areas of recruitment

and employment of new teachers and néw administrators. Duﬁing these

_sessions district policies and practices regarding the re%fuitment and

’

f

assignment of personnel were also discussed. /

During the /March 28, 1980 interview sessions the Auaitor verified the

i

comprehensivenes% of the district's college and univers;ky recruiting pro-
i i .
s e . . . ' . . \
gram by examining copies of their ; ographic recruitment schedules and

, q |

. | ‘ ! . . .
travel relmburseant‘forms. A total\ of twenty-three (%3) institutions of

higher learning was visited by one.or\ more members of the Dallas Independent

1 /
Sthool District's Department of Personpel. Within the state of Texas, a

\

total of nine (9) collegesand/or un Jﬁ‘iities was visited by DISD recruiters.
n addltlon to rec¥u1t1ng efforts wi- .in\the state, personnel interviewers
traveled to Coloraéo, Arizona, New Mexico Washlngtoh hrkansas, Michigan,

Massachusetts, New Hampshire, Indiana, Louisiana, and Iowa to find qualified
\ N
q

! "

teachers. Approximately 21 colleges and un versities were visited within
| ]

the eleven-state area. Recruiting efforts ihcluded three new states

In




N

-

-

all, approximately 1,500 prospectivé teachers were interviewed during the
1979-1980 recruiting period.

Additional efforts to recruit minority applicants included the use
of brief radio announcements over approximatély twenty (20) different
stations (three more stations than those used the preQious year) and re-
¢cruiting adbert;sements which appeared in twenty-one (21) separate news-

/ . .

papers (six moré papers than those appearing in the 1979-1980 operational
year) throughout thé state of Texas and included the dates and locations of
interview centers for minority applicants. The Dallas Independent Schooi
District also belongs to the Massachusetts Educational Recruiting Consortium
(MERC) , which circulates information concerning'ﬁinority teacher and admin-
istrator openingsas well as interview schedules for interested applicants
throughput the entire New England region.

.NA slide-tape presentation, updated during the 1978-1979 academic year,
entitled "We've Got ﬁhat You Want," accompanied by an updated brochure
stressiné théimulticultural composition of the Dallas Independent School
District, was circulated for viewing throughout Texas and in Boston, Massachu-
setts at the annual MERC convention. In several Texas ;cities such as Corpus
Christi, Kingsville, Midland, Odessa, El Paso, Harlingen, Laredo and Del Rio,
~space in motels was rented by personnei interviewers to facilitate the
recruiﬁment of prospective teachers who found it inconvenient to attena
designated interview centers at local university and college campuces. The

overall cost of recruiting efforts for qualified applicants during the 1979-

1980 recruiting season amounted to $24,834.54.
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The number éf newly employed teachers by the Dallas Indepehdent
School Diétrict was reported as being 577 in the December 15, 1979 report.
By ethnicity, the report stated that there were 427 Anglo teachérs (74%) ,
92 Black teachers (16%), 58 Hispanic teachers (10%)} No administrators
were employed during this reporting period. 1In an Effort to verify the N
data reported to the Court, the Auditor requested Mr. William Morgan, Dir-
ector of Peréonnei, to provide a copy of the computer printout containing
the names, ethnicity, and campus assignments of those newly employed teachers
and administrators who were included in the data presented to the Court on
December 15, 1979. Close examination of the computerized printout as com-
pared to the figures in the December report yielded no discrepancy between
the two sets of data.

Verification of ntey hired teachers and administrators, by ethnicity,
. as repo;ted.to the Court in the April 15, 1980 report Qas obtained. ’
The verification of these figures was accomplished through an interview by the
Auditor with Mr. William Morgan. A second ve;ification of employment figures
was accomplished by means of a computerized list of newly hired -teachers (208)
and administrators (0), by ethﬁicity.

In an interview on May 23, 1980 with Mr. Edward L. Cowens, Deputy Asso-
‘ | :

1

ciateSupérintendent-Personnel, the Auditor was informed that assignment
practices are made in accordance with the Singleton case. However, if needs
arise whereby the staffing of minority teachers becomes necessary for the
overall enrichment of the educational program ofAthevschool, the Dallgs
Independent School District exercises its discretion to assign minority

teachers at variance with the percentages established by Singleton. Mr.
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Cowens also stated tﬁat teacher-selection "screening” procedprés for the

1979—1986 operational year included the use of both the Wesﬁan Classifica-
tion Test and the Personnel Services Test (a test recently developed by

DISD's Research and Development Component). Use of the ﬁational Teachers
Examination as an index for employmeht is no loné@fmST:;1ﬁderation. Test
scores, along with interviews, college transcripts and other relevant data
are used as the primary basis for teacher selection and sgbsequent employ-

ment in the DISD.
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8. The current status of capital outla: prcjec.= zrd allocation oi:
bond issue funds in rclation to the priorities and programs
established by this order.

For the December 15, 1979 and April 15, 1980 reports *o the Court
the DISD elected to follow a different reporting format than had been used
in previous years in reporting capital outlay projects. In other portions
of the Court reports in previous years, the term "status" was interpreted
by the district to be a mere listing of programs Or projects withoyt

E)

further comment. Apparently the same definition has now applied to the

. capitdl outlay ‘question as well. The term "current status" was followed by

a listing of projects and with dateé each "was commenced" of "completed” in
both the\December 15, 1979 and April 15, 1980 reports to thé Court. The
projécts listed were those authorized by the Court Order of September 232
1976 and the December 11, 1976 bond issue. A further descriptor was a state-

ment whiqh alluded to the "...current status of projects which commenced work

since the last report ‘to the Court." No further information was\provided;

even the source of authorization-for thé projects and the amount of monies
allocated for each were omitted.

The DiSD elected ﬁo report such bare data th;t littie‘interpretation
is possible. The Court would be better informed if each iisted project would
be followed by a description of what was to be accomplished, how much of the
project has been completed, how ﬁuch work was yet to be done for those not
completed, how much money was allocated for each project, cost over-runs for
any project where such would apply, anticipated dates for completion of pro-
jects yet unfinished, and an gxplanation of any problems encountered with

each project. In previous years the Auditor gathered some of the aforementioned
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"information to serve as additional data to the Court and to serve as a
model for information neéded by the Court; however, the district did not
elec£ t;'follo; the example.

Personnel changes have occurred in some divisions and departments
where cépital outlay iﬁformation is generated. Members of the audit team
attempted on several occasions to locate sources for additional inferma-
tion to facilitate interpretation of information in the Court reports. A
report called "DISD School Improvement Program Construction Progress Report
Chart, May 19, 1980" was provided by Mr. Paul Arnold,_ Jr. The feport was a
partigl list of the projects listed in the Court report. Each pfoject

assignment provided the date the project was started, contract completion

> 4

°date,’the percent of the project which should be completed, the percent of -
the project which had actually been completed, and the estimated cohpletion
date. Absent from the report was any financial information ab6u§ each pro-
' jectr ,Terms such as "renovation", "new construction"”, and "additions" weére °
included for some.projects. Furﬁﬁer inquiry revealed that "renovation" -
could\includé>minor changes costing as littlg as $500.00 to major renovation
costidg thousands of dollars.
fhé Auditor believes that capital outlay infbrmation contained in both
thg December 15, 1979 and April 15, 1980 reports to the Coprt does not meet

the intent of the phrasing of question eight (8) on page twenty (20) of

the Court Order which implies a progress report showing status in relation

K

to time and other factors previously mentioned in this section of the audit

=Y

report and in audit reports of previous years.

o
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9. The results of the annual standardized achievement tests program
by school, grade (grades 2, 4, 6, 8, 9 and 12), and ethnicity.

Thé results of the districp's system-wide spring 1979 administration
of achievement tests, reported‘by subdistrict, school, gréde, sex and
ethnicity were included in the Appendix 6 of the December 1979 DISD rebort
to the Court. .Student test results, présented to the Court in this format.

.only; provide no accurate source for comparison of student growth from
grevious years nor any index for accountability and correlation ‘purposes.

The Court is referred to page 3 of the.Juné 15, 1979 Audit Report.
Th> following pardgraph is guoted in its entirety from page 3;

"The test data that were reported in this year's district compliance

report to the Court were included in the December 15, 1978 report.

-
.

The distrigt%wide achie;ement festing program was changéd from fgll
administration to a spring administration in the school year 1977-178,
shifting the testing originally expected in fhe fall of 1977 to the
spring of 1978.‘ Thus thére was a lapse of over ; year when no test
resultS‘wérelavailable. Differenf tests with a differént reportinga\
fdrmat'wefé intréduced at this time. Because of the chanée of phase
testing, the usé of different tests, and a variation in the score
reporting format, if is. not pdssible for the Auditor to utilize
existing tes£ daté for‘the purpose of cémparing average test per-
formance year-to-year in the presént)Audit Report to the Court.

The Auditor did not observe any effort by’thevdistriCt to implement

appropriate statistical bridges in test repo}ting as included in

Recommgpdation 3 of the June 15, 1978 Audit Report."

/
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Information réqently provided the Auditor by the Research and
Evaluation Department indicates the DISD iiffully aware of the statement
quoted and of Recommendation 3 in the June 15, 1978 Audit Report. Frém

this inngmation the Auditor QFS the understanding the Research and

‘"EVEIGEEYBn Department is moving to comply with the recommendation implied

in the 1979 Audit Report that statistical bridges and other procedures be
developed so that the results from the annual standardized testing program
can be compared in a meaningful fashion from one year to another. As yet

these 'studies and procedures have not been completed. Therefore, the

‘

‘Auditor can make no interpretation of gain or loss in test performance

over the period covered by the Court Order.
To repeat the statement of the problems, the DISD has not only changed

testing phase from fall to spring testing during the period of the Court

- Order but also the tests used to-measure student achievement. Since results

from different tésts-and from different test phases are usually not directly
comparable, the distriét is urged to complete the nor ry statistical
studies in order to be able to comply fully with the intent of the Court Order
thgt studént test score data be assessed over tire for any gains or losses
_which may have oc&ufred. .

It is possible for tﬁe Auditor to comment on the accuracy of the

Scoring and reporging'processes-for the spring 1979 testing, even though

individual student test answer sheets had been destroyed by the time the

Auditor was ready to vérify the test results reported to the Court’in
‘Appendix D of the DISD December 1979 repsrt. Since the Auditor was unable

\

i
to verify the accuracy of the original source documents (test answer

¢
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sheets), it ‘was decided to verify tﬁe scoring and reporting process. To
facilitate this effort, the Auditor asked Mr. Richard'Mallett) Sgnior
Analyst fqthest Prqcesging, to verify test scoring and reporting pro-
_mpedures on May 21, 1980. Test scoring and reporting é;ocedures, ﬁsiné
compute? tape, were shown to be accurate. Since these prOCedure§ were
accurate, it must fherefore be assumed tﬁat test results presented'to

the Court are also aécurate.

&
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10. Efforts made by the DISD to implement the order of the Court in
the following areas:

(a) Parental Inveolvement Efforts
\
l. 1In an interview %ith Ms. Sandra D. Malone, Deputy Associate

. Superihtendént - Commuﬁié* ﬁelations, on\May 5,.1980 the Auditor verified
the existence and implémentation of the Partners in Learning program. .
~The brogram provides instructional materials for student—baient home uéew
- for students in gr;dég K-3, 4-6 and 5-8. Primarily an instructional
‘"packet"” program,“materials are used by adult volunteers in Approximately
- 53 learning centers to supplement regular classroom instruction in reading,
writing aﬁd'mathematics. Tgis program is a coo?dinated effort to encour;ge
ghe éarent to assiét.the_teacher in strengthening the basic skills of each

v

student. The Advocate Program, formally &n&wn as Partners in Reading, 1is

oﬁe sﬁch part’of this districtWide effort to sﬁpplement regular classroom
inséfﬁction. ’ ‘
' 2. The Title I Parental Involveme;t Progrém is a program that involves
the use of thirty-two (32) .visiting teachers, thirteen (13) éara-p;ofeséionals,
a variety of parent volunf%grs, and parent ombudsmen ﬁo pfovide direct assis-

tance to Title I students and parents. Each educational

center having

Title I student enrollees has a Parent Advisory Council which is designed

to facilitate home-school communicatipn and féster’parent—teacher cooperatidn.
M&nthl& parent meetings are held aﬁ each Titlé I campus thfougho;t the
?;cadeﬁic year. A total of two workshops is ;onducted which focus on the’.
goals and objectives of the many aspects of Title I programs as well as

the need for and suggested use of parental -involvement in the instructional

program.

Q L ' , } ' ' - g *
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\ 3.. Originally a Title 1V, Part C grant, the Parent Education

Project serves as the coordinating agent for some twenty-seven (27)
. '\\ N
arent-participating programs. Some such programs include Partners in

arning, ﬁaucation for Parenthood, and Sex Education.

4. The Parent Materials and Informaqion Center, located at Dunbar
\ ‘ . T s T . n
munity Learning Center, i%/the focal point for project activities and

<

Co

houseés a wide variety of Books, films and an assortment of brochures for

both parent and/ébmmﬁnity use. Through the Parent Programs Coordinating
5 ) . . ) .

Council, timelf\tgPics of interest are preserited at each monthly meeting.

'
~

Agendas\are open and all interested "publics" are invited to participate
. ’ l‘\‘ .
.in a fgep interchange of ideas.
5. 'Additional dissemination efforts have been made by DISD persénnel.

Fdr'examp%e,‘both English and Spanish versions of the district's calendar

| . ‘ .
of events &ave been printed and distributed to parents. A brochure

entitled "Example is the Best Pfecept - A Guide to Community and Parent .

Involvement\in the K-6 School,"” was disseminated to campus administrators,

commuﬂity‘specialisgs,ﬁandvhome-school coo%dinators.' A film Strip ;nd

tapeApreéénﬁaFion,"Helping Your Child in éradés K-6", is available for
’ ‘ !

Jviéwing to both parents and.égwmunity.members. :

(b): The Staff Development Program

Sy

1. In an effort to deveiop the skilis of school administrators and

R N

educational leaders within DISD, a Leadership Training Program exists.

G,

Each 'school year, approximately twenty—ff&g (25) applicants are selected
to participate in training activities which qualifies them for an adminis-

trative assignment within the district. Seleéted applicants must hold a

Y

©
<
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master's degree and have completed the majority of course work nécessary

~ -
-~

for a Texas administrator's certificate. Every leadership trainee is re-

quired to successfully complete a four (4) phase program. Phase one , the

-

recruitment and selection phase, concentrates on screening and interviewing

prospective candidates. ' Phase two focuses on classroom instruction and

- seminars in urban administration conducted by three area universities. The

¥

- third phase of the prbgbém is a summer inteznship in an area appropriate

to participants' career gcals. Phase four, a year-long internship, is then

undertaken by the trainee in either a campus or central office setting.
. I »

s -
2. The Management Academy provides comprehensive inservice training

programs for all campus-level administrators and those phase four interns

participating in the %eadership Training Program. Located at North Dallas

'Highchhobl, the Academy is the central training area for all principals,

-

assistant principals, deans of instruction and interns. Classroom instruc-

'

tio%, coordinated between DISD personnel and nine local colleges and
\ : )

universities, concentrates on two-way communication techniques, problem

solving, administrative theory and manageheet techﬂiques, and urban school

. . N
organization problems.

3. From July 31 throhgh_August 3, 1979, the annual DISD Administrators'

—

Conference was held at Skyline High School. ‘Both gentral meeting and small

workshop éessions~focused on such topics as Texas Assessment of Basic Skills,

techni@ués and strategies for teaching reading, and inservice topics for
campus workshops. School board policies and administrative regulations were

also reviewed 'along with changes in DISD's staffing organization.

hrad

B ,k 70
"/ L ‘ ﬁ.,,,,,-__gi_, .

'/:
/

-

.

/
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4. An orientation conference was'conducted for all teachers-new to
! * .

tﬁe district during August 15 through 17, 1979. Approximatély 450 new

Pl

teachers participated in program activities that were designed to acquaint

'Y s
'

. them with the baseline curriculum, persennel services, staff development

requirements, discipline code and procedures, and student assessment
. AN . . .

- instruments. An entire day was devoted to. the operational policies .

‘;Qand proéedﬁres-indiqenous to each particdlar campus, through building-level

o
-~

) Y
cluster conferences.

[y

'S.Aand 6. DISD's Personnel Ségartmeng i5 primarily responsible for

.

developing and conducting hoth the Jesb®Mlike Days and‘Péréonnel Development

Jrad

Cohrses for the district's.prdfessidnalvemployeés. Both prﬁéégms afe de- .
signed-éo assist district personnel in meeting the statélmandated 35,houfs
aof insqfvice‘training. 'Whiie the'Job-AlingDays are largely‘teacher "share" .
sessions ;élaFing to teaéhing techniques and strxategies "that worked",

APersonnéi Development Courses primarily fall into three categories:

practicums, conference/laboratories, and structured presentations.

7. Early Release Days, seven in number, were conducted by the district

3
-

durihg the 1979-1980 operational.year. The.major thrust of these teachex-

““"o?iented inservice days fOcusés 6n progréms thét.difectly related t;‘lbcal
building concerns and practices within each‘of the six subdistricts.

8. A total of four feacher Education’anters has been established
for the purpose of providing both preservice And/insgrvice programs to
stugent teachers andv;egélar ﬁeaqhers aliké. Througﬁ the cooperative

; ' .

efforts of the DISD and local uﬂiversity personnél, inservice programs were

ERIC
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. conducted at each of the four centers: (1) Silberstein Elementary:School,
(2) Dunbar.Elementa{y Scﬂool; (3) Preston Hollow Elémenﬁary School, and
(4) Hulcy Middle School. 'Inservice topics included the goals and objec-
tives of competency-based teacher education, ﬁechniques and strategies'
fQE_Egaéhing students from multiple cultural heritages, and the duties
and responsibilities:of supervising pre-professional teachers. Titie X
staff training was also conducted during the 1979-1980 acédemic year;

9. Title I staff training, being comprehensive in ;cope coﬁsisted
of regularly scheduled workshop sessions (august 13 through 17, 1979) plus
forty (40) additional hours of‘supplemental'training for all Title I

..teachgrs and aides. Program topics inclﬁded demonstyration teaching,
studént assessment techniques and the use of community members and parents

as instructional/resource personnel.

.

(c) Communications and Community Relations

DISD has undertaken the following efforts to ectablish
-communication linkages and partncrships with community groups

and organizations: ’

1-7. The Dallas Independent School District implemented a comprehensive




O
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!

'

resourcé personnel were ‘identified and solicitedito provide clussroom

L, L . ; .
presentations in their arsa of expertise to provide enrichment to regular
| e -

»

classroom instruction. While appro>ximately 322 business, tivic and
community groups provided instructional servi terials\and volunteers
) ‘

to individual schools through the Adopt-a-Schoc. .¢gram, the Learner Ad-
/// ! .

vocate Project (LAP) supprlied adult volunteers to serve as tutors in the

/". . ! . . "’
basic.skill arear on a one-to-one basis. ’ \
! i

/
4 8. Reading is FUNdamental programs, sponsored by some 102\businesses,

: . . . . \
"religiocus and s:rvice orcganlzations, focrused on the use of lav volunteers

and donated resource materials to improve reading levels of indi~idual

-
: 9. and 10. A wide varie%y of business organizations through\ut the

students. ’ \ ‘ : '\

scommunity donated\staff’time, money and ﬁaterials to support both the

IYqbth Motivation and Jun’or Achievement programs. Community healtw volun- ‘ 1
teers, approximately one¢ hundred in number, %ho are eithef registered nurses

3r individials who heve cbmpleted the Red Cross Training Program, p ov;ded

e ,
medical assistance to students in approximately thirty (30) schools|for

one-half a day per week.
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(d) Student Leadership Training Programs

1. and 2. Leaders Interesteé ip the Future of Education (LIFE) is a
student leadership program designed for total student involvement, stressing
a positive working partnership between students, teachers, administrators
and community members. The program is operational iﬁ'qll secondary schools
and is conducted by campus facilitators who are responsible for student
leadership seminars in the areas of group commﬁnications, decision making,
yproblem solving, humén relations and parliamentary procedure. The success
of the program is generally determined by the actions and accomplishments
of individual students in accordance with goal-setting aspirations. Further-
more, LIFE helps foster unity withir. the schcol, provides a communications

network at the building level, and enhances student cooperation.
!
3. and 4. A leadership course, entitled Contemporary Student Leader-

ship Development, is offered at eleven district high schools with a com-
bined tctal of 582: 240 Anglo, 252 Rlack, 9. ...spanic students barticipated;

which includes both SLD programs. The eleven high schools were: Bryan
I

Adams, Certer, Kimball, North Dallas, Pinkston, Samuells, Skyline, South Oak

\
\
5 :

Cliff, Spruce, A. Mace “mith, and Sunset.‘
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for sponsors to share the results of successful projects and provided
an opporﬁunity for sponsors to critique program activities. A Newsgram
was printed‘and distributed to leadership teams in each secondary school

in an effort to further disseminate publicity regarding service projects

.,

and programs.
(e) Safety and Security (including Due Process Procedures)

DISD has established the folloﬁing safety and security
procedures:

An interview conducted on April 25, 1980 with Mr. Travis Johnson,

°

Director of Transportation, confirmed that there were approximately 400
buses with two-way radios and verified the presence of a radio and tele-
phone communicaticns command post in operation at’ the central school admin-

istration building. Moréover, the City of Dallas continued to install

.
4 )

safety signals and the Dallas County School Transportation Office con-

N

tinually monitored and mairitained operating procedures with transportation
vehicles. Mr. Johnson further verified that DISD's transportation depart-'

?ent conducted investigations of all bus timetable violations and service

complaints. ., As an additional safety feature, volunteer monitors rode
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thar, "bDue process procedures exist in the District." No definition of

“

.

" of DISD students while on each attending campus when” requested. Both the

Youth Action Center and the Office of School Security provided personnel.
to monitor cnily cahpus activities. Professional instruction;l personnel
also monitored campus areas on a regular basis as part of contractual
duties. Furthexrmore, the Office of Student Services provided a compre-
hensive and up-to-date monitoring of studen; disciplineband served as the
interface agent between DISD and county and federal officials in an
on-gninyg eflort to develop and implem;nt alternative models of discipline
and eaucation for chronic offenders.

Ne ¢ _.lineaticn of Due Process procedures and policies.,was presented
£o the Courv in either the December or Ap;il report.‘ The Ayditor‘notes~
that thz .. 18D reports to the Cour£-for both December and April . .rely state
"T:ue process” ?£J5f "Due prncess procedures" has yet been made available
% ta: Auditor to use in a2 independent determination of whethér due process

procedures avre being fo!losud in the Listrict.
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THE PARENT - STUDENT ATTITUDINAL SURVEY

The External Auditor sought to obtain some direct information about .
the effect of DISD school deseérggation efforts as perxceived by the
pareﬂts of some of the students_involved. A short inﬁerview schedule
was designed and utilized for %nterviews wi;h a small sample of parents.

The results of this survey, conducted durihg the latfer part of May 1980,

- 3

are preseptéd in Table 6. -
The %ésponsibility of the Auditor, under agreementj&ith the Court, I
was tq select onl¥”25 families for-interviews. The Auditor, concerned that
this sample was too small, extended thé efforts to reach a total of
Seventy—fi;é families. A portion of this sample was selected randomly from
among all school; visited; the remaindex was se}ected purposely to'supple-
ment.informapgon obtained in interviews with st?dents.
Of the sample of seventy-five families, thé;audit team was unable
0 ;o;téct or complete'interviews with trirteenlfamilies. The results
that follow, thefefore, represent responses from sixtYfg;E parents --
twenty-four anglo, nineteen Black and nineteen Hispanic..

-

The survey, presented in duestior.aire format, was . - rposed of



-

pérehts interviewed indicated satisfaction with their child's educational
proéress (Item #1 of.the Attitudinal Survey Questionnaire) and confirmed
that their child liked his/her school (#10). Without exception, all

parents“had visitgd their chiid's'school (#6). The great majority found

that both the course offerings and curriculum were adequate (#8 and #16),
. ] ~

57
- as were the extracurricular offerings (#17) and their child's participation

in such activities (#18).

.QHighly positive reactions were also‘expréssed with regard to parent
satiéfaction with the imglementation of the desegretation plan (#2),
child's gain in multicultural knowledge (#3), and the adequacy of facilities
(#é).-.A sizeable -majority of pr :s suryeyed also indicated an awareness

of the Majority to Minoriiy 2rog’am (#4). A slightly smaller majority of

parents surveyed indica:ec . ... desegregation had resulted in an improved
educa~. .~ < =\nosphere (#5).
Tar . v csranticl to the question of improved administrative and teacher

qualsty &#. tihe child's new school (#11 and #12) was mixed and approximately
one-third of those interviewed said they did not know if a difference existgd.
:
Parents' reactions were more negative than positive with respect to

the adeduacv of trznsrortation (#13). Svecific criticisms included over-



school (#14). Pa}ents expressing an opinion with respect to severity
of punishment at the child's new school vs. his old school were equally
divided (#15).

Results o6f the Parent Attitudinal Survey also attest to the fact
that ; slight majority of the‘parents surveyed was active in parent
organizations (#7). Reason: offered for 'lack of involvement included
ﬂob and other com&itments, small Chilgfe“ at home and lack of trans-

portation. ' o —



TABLE 6

PARENT ATTITUDINAL SURVEY

Reaponae by zt[:nl.gty_

Total
Grade Yes No Total Total No - Grand
Questions Level A B Hisp. A B Bisp. Yes No Answers Total
1, Satisfaction with K-3 6_4 6 0 1 1
education. progress 4-6 8 5 7 1 4 1 .
: 7-8 1 2 2 2 0 0
9-12 6 2 2 1] 1 0 S1 11 0 62
2. Satisfaction with K-3 3 2 4 2. 2 1 .
) deseqregatlon ‘4=6 5 8 3 1 1
implementation 7-8 0 2 2 3 0 0
- 5-12 4 3 2 2 0 0 42 15 s " /62
3. Molticultural knowledge K-3 3 46 3 -1 1
- with desegregation 4-6 7 6 7 1 .3 1
7-8 27 2 2 00 0
9-12 } 2 2 3 1 0 46 )4 C 2 62
4 A £ a3 4 4 '
' wareness of majority—K<= 3 4 4 3 1 3 »
. to-minority program 4-6 6 7 7 3.2 1
7-8 0 2 2 3 0 0 . -
‘9-12 3 2 2 3 1 0 42 20 0 62
5. Imp Oved educational  K-3 2 4 4 30 0
atmosphere with 4-6 3 4 8 4 3 0 N -
desesregation 7-8 2_8 2 01 0 :
9-12 0 0 1 0 0 0 38 11 13 62
6. Visitation to K-3 6 5 7 00 0 ° .
new school 4-6 9 9 8 < 0 0 0
7-8 3 2 2 0 0 0 .
9-12 6 3 2 0 0 0 62 0 0 62
~
7. Active participation K-3 4 2 6 2 3 1
in parent 4-6 6 3 5 36 3 on
organization 1-8 0 1 1 1 1 2 .
' 9-12 S 1 1 1 2 1 35 26 1 62 -
14 +
8, Adequate course K-3 6 5 7 1 0 0
offerings 4-6 9 7 8 0 2 0
7-8 1 2 1 0 0 1
9-12 6 2 2 1 1 0 56 6 0 62
9, Adequatg facilities K-3 5 4 6 1 1 0
4-6 7 7 5 2 1 3
?-8 2 1 1 0 0 1
9-~12 4 1 1 2 1 1 44 13 5 62
10. Cnild's satisfaction  K-3 6 s 7 00 o .

O
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TABLE 6 (Con't.)

AN
‘\‘\\
.-,x\
14, Pewver, discipline K-3 31 2 1 1 4
problems at new 4-6 1l 4 4 5 3 1
school: 1-8 2 1 0 01 0
! 9-12 3 1 2 3 1 0 24 20 18 62
15. Milder punishments K~3 3 1 2 2 1 4
at new school 4-6 3 2 3 3 3 1
7-8 0 1 0 0 1 0
9-12 3 1 1 3 2 0 20 20 22 62
16, Adeguate curriculum K-3 6 5 7 0 0 0 P T ’
' 4-6 B 7 8 12— 70"
7-8 0 2 1 0 0 1
9-12 5 3 . 1 1 0 1 53 6 3 62
17. Sufficient k-3 6 4 S 0 0 1
extracurricular 4-6 7 1 6 2 1 0
offerings 7-8 0 2 1 0 0 0 hd
5-12 6 2 1 60 1 47 s 0 62
18, child's ) 6 4 5 00 1 -
extragurricular 4-6 95 6 6 0 2 1 v
participation 7-8 0 2 2 3 0 0
9-12 6 3 1 0 0 1 50 8 4 62
’ <
~_ - N
.//
—
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Appendix A

i . . SURVEY OF D. 1. S. D. SCHOOLS

{(in compliance wath Court Order
CA-3-421)1-C Item XV Sect: Bj).

Interr Admin.’
Asst Princ:ipal

Grade to
- Name of School ' Principal
Xadress . Sub-District e
Phone NoO.: ;apa;:t\ Enrollment
. —_— —
Otserver / Date
1 S AFF
>
lecazher-Siulent Ratic : Adult-Student Ratio:
Analo % . Black & M=A % Othes § Total i
A. Teaching Staif.
Suppors: staff
. Studernts
’ © Comments ’
B. C-5€ S . : © LIET OF STATF _
(Jomrceites , | it - —
STAFF Anglo Black Mexican-American _ Other Tctal
g - r— =
Prancapal s
, s
> +
'

« Counselors
Vocaticnal Counselors
Librariars
" Nurses
Nurses A.des
Special EZ. Teachers .
Vvorcat.crnal Tecachers (Bonus:
Orchestra Teacher
Classroor Teachers
Classroor Teachers (E '
RegiStrar
Study Hall Teachers P
. Military Persornel '
Mir.. Found. Pros. Aide '
, Aides 1ir Lieu of Teacher:s '
- Other 7Teacher Aides !
Secretaries '
Litrary Clerks '
Attendance ' .
Pre-~r~:ral Clerks ' N\

.
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H. COUNEELCRS ¢

C. EVALUATION: : D.IfS.D. Principal~Teacher Conference
' Comment s
:
D. ASSIGNMENTS: D.1.5.D. Y oNo. Principal ___ No.
Comments ° \
r »
- -( -
E. TRANSFERS: IN ouT .
. Comments
w
F. CERTIFIZATION: ALl i Some Special Teaching Permit
, Comments

i
G. DEVLLOPMENT PLAu:

; Content

Commer.ts

Praincipal's Copy

Implementation

No. of times per vear

~

S— N

=y
AUN

CeN

Nc. of Students Counseled Reguirement

-

4 .
b -Maggécs Career Developmeht Centers
. } Majoraty-Minority Transfer
3
i Comments

L Exit

Entrance

Curriculum Transfers

Minority-Majority Transfer




11 STUDENTS

+ - T
,/‘) A. ATTENDANCE: Actual _ . becember Report
Ed
B. DISCIPLINE: . Anglo 3 Black 1\ M-A A Other ' Total
N —a S s — v .
\ X Corporal Punishment : : ’ : '
' ;\"‘*«a-—-\_\ Counselang e ' ' ' ' '
t . ) Parent Conferences ! . ' . '
ha d Suspensions (l1-3 days) ! ! ' ' .
Juvenile Court Referrals ' * * * '
. Alternative Ed. Programs ' * * ' '
Thard Party 'l ' ' ' '
: Comnents R
. -
Sl
—= - ‘
JA 4
! "
[c'.'/c.r\;:::;':x TRANSFERS
" Z 3 3 )
‘ i . . . .
= . ) .
4 . . . . . :
&oments
—" | N
— - { '
. D, READING LEVELS {
o : : - :
rs B
3 0 0 ' .
1 3 . K e ’
- 5 ~ v ' [ '
6 . . . .
[} L] . 1] )
I: . . . .
; 1] L} - L}
-Commernts
; - 1
. —_——
S ' L. INIIVIDWAST—INETRUCTION
GFADLE ¥ ! ! ' ! :
s 1 ' ' .- ' - '
) 2 . . . . ,
R N 3 . ' ' ' '
SR g™ . . . ' '
- 5 ' . v, ' B
‘l * . I‘ . .
) SO ' . . ' -
] ® . ' . [ .
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and organizations: L

1-7. The Dallas Independent School District implemented a comprehensive
community information network throughout thé'l979—1980 school year. Community
and‘Program Advisory committeeslmet on a monthly basis to facilitate schoal—
community communications regarding instructional goals ané objectives. The
Community Network for Public Education was organized for the purpose of
coordinating the districtwide volunteer program which identified and repre-
sented eight community sectors. In an effort to capitalize on specialized
strengths of community members, the Special Program for Additional Resources , -
of Knowledge”(SPARK) was organized through the efforts of the Women's Council

of Dallas County. A SPARK coordinator was located at eacnh campus, and local

N
2 ©3
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- interested community members. Tours of "special" campuses such as |

{
/

medical assistance to students in approximately thirty (30) schools|for

one~half a day per week.

i L ‘
. 3 ‘ ) :
: 11. through 14. CommunityiSchool Action Centers and the distript's

publication "Update" served as information resources to both parents|and
1
Vanguards, Academies, and Magnet High Schools were conducted for both local
and out-of-state visitors. Instructional goals and objectives as well as

i

teaching materials and correlated instructional strategies were explalined

and demonstrated to each visitor group.

73
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F.

STUDCNT LLADERSHIF
TRAININS PROGRAM

Total

Other

F--------

Black

Anglo

Comments

'FF.CULAR

INTRA-

~

Blark M-h Other

Anglc

Comrmernte

Comrents

CURRIZULUM

112,

Grades

12

11

10

I e ® & o o & = =

.
T T T
.
o = e e e e e e a
w
w ()
9] -
be sl w
< 3 V]
1% -
@ (] ot
38 n LY
L] IS (%}
3 a L] [
o - £ o
£ -0 o -
Q [¢] o (V]
-S4 nw X u
.

Comments

PR

-

)

86
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Black

H-A

Other

" Total

B. CAREER EDUCATION COURSES..-~  _Anglo
P LI

Industrial Cooperative Training
Diatributive Education

Vocational Office Education '

Coop. Vocatipnal Adv. Education'

Home Economic Cocop Education '

" Health Occupation '

cosmetology '

Pre-Eviployment Child Care’ '

1]

Auto-Mechahics
Ge :ral Contracting (CVA)
Radio-TV

. Comménts.

e s e em e eeee = -

L
=Y

e o e e e .. = = o=

C. INCIVIDUALIZEC INSTRUCTION

How implemented?

Comments

M=-A

Ot her

L

Total

commerts

e o & ® = ® = = . =

P L

E. FEDERALLY FUNDED pPROGRAMS .

E.S,E.A. TITLE I
11
111
v
V1 .
) Vi1
: Bilingual Reading
Tutorang
TITLE 1 Deaf Project
Project Kids
Career Education

<
. Comments

87
O
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F. MULTI-CULTURAL STUDIES

w
—
o
=
[

12 Grades

SL&::CT\ T ¥ T T T 1] T J Y T v v v
h L} 1] . (] L} L} 1 L} [ L} [ L} ) \
. . . . ' . . . . . . . . ]
. . . . . . . . . . 1 1 .
' . ! f . . ' . . P . '
. . . 1] . + 1 . . . . . . -
' ' . ' . . ' ' ' v ' '
. . . . . . . + . ] . . L]
. L] . . . L] . , . . . , ,
L} L} ) [ . L} L} L} (] L} L} . [
: L] . . L} . . . . . . . . L] -
Comments
¢
.
e REAZINT rngle Black M-A % Other Tztal
. 1 ¥ B *
. . e . '
. 1] , . .
lvement ! ! ' ' !
- L} ates N . . . .
) Needed : ' ' ' .
.
Commernts .
’
K. PHOTIZTYTIC ENRICEMENT PROGRAMS YES -NO
B
Mexican Arerican Heritage Center . P
. Afro-Amer:icar Heritace Center - I
celogacal Center
Oral lanzuage Lat
Educazional Tours : :
Comnents
[
=
.
e '
q: —
N
.
.
Ly
L]
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MEASUREMENT SCALE

Good

[T W e

Poor

Excellent

Adequate
Inadequate

FACILITIES

] Non-Existent
N.A. Not Applicable

OBSERVER:

EXTERNAL FEATURES

GROUNDS B. BUILDINGS
1. General Appecarance _ 1. General Appearance .
2. Lamdscaping 2. Lightang
3. Sidewalks - 3. Brickwork -
4.. Pathways _ 4. Woodwork -
t. Parkinz Area . 5. Trammings
€. Fencinz - 6. Roofing -
7. Lighsing - 7. Security —_
8. Recreaticral hrea 8. Gutters
9. Recreationa. Egecipment 9. Drainage : -
10. Sigr posts _ 10. Ducts-vertilation -
11. Securaty - . -exhaust _
1:. Garpace Receptacles - 11 safety -
- 12. wWindows o
Name ©f Otserver
;, Date of Orservation //"~“~/'
INTERNAL FEATURES .
INTERIOF D CLASSROOM
1. General Appearince 1. General Appearance
2. Lightang 2. Lighting
3. walls (rainted) 3. Safety
4. Rallways 4. Doors -
5. Lockers 5. Identificatior Symbols
6. Offaces 6. Securaty .
7. Garbage Receptacles 7. Carpeting
8. Daning Facalataies 8. Floors
. Doors ’ 5. Waste Baskets .
1c Drinkinc Fourtains 10. Windows *
11 Space Allocation "11. Ventilation
12 Rest Roonms 12. Heating Cooling Systerm
13 Plumking " 13. Air Condationing
14. Heating Systenr 14. Electrical Outlets
£. Electracal Systen 15. Eguipment-Mobale
l1€. -Air Condiataonang . ) ~Stationary
bors Ventilazion 16. Chalkboards
1. Stairways 17. Notice,/Poster Boards
19. Balconies 18. Cupboards
20. Llabrary 19.. Bookshelves
2l. Not:ice/Poster Boards 20. Chaars
22, Furnishings 21. Desks
23. Storage Areas 22. Space Allocation
24 Fire Exits 23. Storage Area
25 Fire Extinguishers 24. Fare Extinguishers
2¢ Gynmasium (Male & Female) : .
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! V. TRANSPORTATION \\\d“

ACTUAL DFCFMBER REPORT IN ouT

A. STUDENTS Conglo 6 Black M-A 8 Other A Total

Schools

vanguards

Academies

Business Magnet

Arts.

Health Professions
' Transportation

e e e - . - -
|
e e e e e - e -

Commerts -

B. TRANEFER PROGRAM
(Majority tc Miporaity!

crhools

Comments .

<+

C. FACILITIES

Type 2 Seater
D.1.5.D.
Mira-

Commernts

ERI!
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Vi. COMMUNITY PARTICIPATION

Other

Total

PROGRAMS Anglo A Black M~A

P.T.A.

P.T.S.A,

Adopt A Schoo.

Athletic Hooster

Parent Advisory
Vplunteer \
Parental Involvement
Tutors

R.J.F.

. . e e e ..o
- e e e e e

(omment s

GENERAL OBSERVATIONE *

Comments

ERIC

Aruitoxt provided by Eic:




Appendax B

BILINGUAL .
. ANGLO BLACK MEX1CAN=-AMERICAN OTHENR TOTAL
Btudents —
Teachers
Aides !
CERTIFICATION ALL i IN PROCESS
LANGUAGE DOMINANCE : BPAN1SH TRANSITIONAL MAINTENANCE
MONOLINGUAL 1 SPANISH _ENGLISH
NO. OF' CLASSES: IN SPANISH IN ENGLISH
PROVISIONS FOR ESL:
COMMENTS ©
ASSESSMENT AND EVALUATION
ORAL * WRITTEN D1SD COMMERCIAL OTHER
COMMENTS :
MATERIALS ¢
TYPE: AUDIOVISUAL PROGRAMMED SUPPLEMENTARY
COMMENTS :
ANGLO BLACK MEXICAN-AMERICAN OTHER TOTAL
TUTORS : ' )
PARENTS .
ADULTS
N COMMENTS : -
£
103 *-
3 :
92 . :

O S R .

ERIC
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Appendix C

Teacher « Legd' Namy

calias Independent school district
TEACHER EVALUATION

CONFIDENTIAL

RECOMMENDATION OF PRINCIPAL

)

The teache s sucaesstuliy tulfitling the indructions goals as established by Board-approved cumocuiun as we! o0 0
meetin: the Professional expectations ur descnbed in thiv document. and 1y recommended for (ontinues:
empln)mem . oo ,

Thy teacher’s wuccess in achieving the anstructiondl goah of the Disinct. and/or meeung the Prolessians
evpestat vy as outhned in this document 1+ marginal Continued employment 18 CORLINEEN! UPON suies iz
fulfilar s the requirements outhned « Appendices wil! be attached 10 this document and shall contair presonpi ..
remedics 1 lhn corection of pertorman.ce deficiencies as detertnined by the pnn.lp.ﬂ ‘evaludtion tear -

—  Theteacheris unsuccessful in achieving the instructiona! goals of the Distnet and “or the Professiona! expeta RES
as cuthned an this dov umen? and therefore 1+ recommended for dismissal. .

TEACHER'S STATEMENT.:
A forma! :onl’eren;be was held on tdater __ . _ __'___}ixlh m» pnnctpal

-Jachnowledge that each of the Professiona! charactenstics and instructional performances histed within w as discussed and
that spevific suggestions were re.ommended | undersand that my signature below does notnecessanty mean that lagres
with the evaluation | also understand that | have the nght to discuss my statws with the Assistant Supenntendent —

Perwonne! of the Dallas Independent Schoul Distnat

— —
Signed comments are attached By prnaipa! and ur teache:
)

. . . . . ,

Da. | - Teacher's Signature — o T C -
Schoae . Teacher s Social Secunty Ne .
- Prinapa’ « Sienature _
- LY
Tea:hmp Assignmen! . : g U
: . ] :
Numher nf yean of serice including this sear. an thes school — —_— -

[ K

Current years of sence. including this year. 1n the Dallas Independent School Disinct

.

Total year of service in the teaching profession _ : :

Comment. , e e e

Aruitoxt provided by Eic:



1 e'

|. PROFESSIONAL EVALUATION FORM

ol

aoner .. -

|. PROFESSIONAL

Schoo!

[j Sax (ool
\Lngrral

A The teacher maintains 4 continuous effon 1o achieve profesaional
amprosement. attitudes . and vonduct Alse, the teacher ohsenes

professiona, ethics, works cooperativels with the entire saft, , R

seehs. sharev. and respects adeas of others, refrains from
revealing confidential informanon regarding pupils and their
famslies

B The teacher suppons established admimistrative policies and
directines, and performs all required school routines and

e

Uea ol

CONME TS

responsitibities on ume )

C The teacher’s absenves are mimimy! and do not sigmificantly
impede the leaming progress of students

D The teacher s consistent)y fair and impartial. praise and cnticism 0O 7
are based on fact. all cniticism s constructive, individual pupils

are not excessivels ¢nucized. the teacher uv oids cnticism which
may result In any embarrassment

_E The teacher sets an example of. and encourages. socially O 9O
acceptable behavior (e g . dress."correct usage of speechy and

/.

. manner). which results in an educational chmate free of
' disruption - .

F The teacher mantainy an aimosphere conducive to freedom of 0O 7
thoughi and creative expression. and shows respect for pupil
opinions and suggestons  He/She alwo fosters a poutne
self-concept in each pupii
G The teacher demonstrates and communicates a vital anterest in

~——and understanding of each pupil’s social. emotional, phyical.

and intellectual growth - .

. . 94

ERIC
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H Classroom management is drderly and businesshike, and gives

* evidence of smdent hnowledge of teacher expectations for

routines and ¢lassroom procedure The teacher resolves behavior

problems with minimalghisruptions to the leaming climate and
creates a teaching environment conducive (o learmning

I The teacher's vondinion of health enables the teacher to achieve
- the instructional posls of the Distny

¥ The teacher extablishes and vonducts o sdeniaf ommunication
whereir the parenis are able tointerpret the penadic progress
FEpontsIn rms ot voune poals student level of aehies ement ot
these poals . reasons for student achicvement. and means for
connnued progress

il INSTRUCTIONAL EVALUATION RATING L

A Apprasal of Oniginal or Madified Goals
1December o o Choul vears

) CUMMENTS

-

L1

L]

(1

~.
B Arwnment of Onginal or Mudified Guoals .
IMarch 31 of o school veart
9 @
t : S 95
I . D
(€)
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Recommended Areaw for Goal Developmoent
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L ", ' Append i x

DALLAS INDEPENDENT SCHOOL DISTRICT

SELECTION OF PRINCIPALS

The inaitial step in the selection of achool administrators i1s t:
invite all interested personnel to take the lLeadevsahip Training
Prpg;gmlﬂxaminatloﬁ which is given annually. A copy of this aj-
plication form is enclosed. The Leadership Training Program is:
divided: in four phases. Enclosed is a copy of the Leadership
Training. Program Handbook, which describes the purposes of the
program, -the triteria of selection, and description of.the four
phases of the program. The pérsonnel who successfully complete
this program are interviewed by the Assistant Superintendenta-
Operations, the Assistant Superintendent-tast Oak Cliff, and the
' General Superintendent of Schoole. Personnel .are assigned by

the General Superintendent according to the vacancies wh&og exist

" at-the time of salfction. :
* Principals, Assistant Principals, Resochg Administrators, and

- Interrs are evaluated-according to the \procedures as outlined
in the enclosed Admiristrators Profes%jgnal Evaluation hooklet.

o

/ - . u

7 108
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e - APPLICATION FORM FOR THE : :
| L I o /
Date !(9P1u~ne type or print) -‘u:':n:::?:;::r;z:.
Bame

Address ] ) : -

‘!elephe:%&_:!sehool 4 Telephone-ﬂuﬁ |

Age Sex: M ¥ Height _____ Weight

Rthnic Ovigin | Marital Status

Soctsi Security Number __ ) » .

DALLAS EXPERIINCE
Position _ School ~_Principal - \ Subfects Taught Years

3y

o - v

_ : OUTSIDE EXPERIENCE
Position School Ciey Superintendent . Years

' COLLEGES ATT‘“\'DED AND DEGREES RECEIVED . .
College =nd Locetion Yrs. Attended Dates _|Degrees Received

¢

a

State of Texas Cercification /-7 Teachers [/ Administraters [J Supervisors /7 Counselors
13 T

Present Assignment: Schopl Subject

Position to which you aspire

Will you be available during the coming sucmer months?

Rave you ever taken the Administrative-Supervisory Exam? 1f so what date ,
And where is the score on file? :

lave you ever taken the Nenonel Teachers Exam (Covmons)? ____  If so wvhat date ,,‘
mnd vhere is the score on file? —

- . &

f

Please enclose a check for $7.00 payable to the Dallas Independent School Dutrict to cover :I’.e
o8t of examinations.

NOTE: .
< . Director - Mansgement Acedeuy (two copies) Box 45 S

_/Dgﬂdm—?ﬂnﬂ’ al (one eopy)
= Retain file copy -
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Appendix E
- ATTITUDINAL SURVEY QUESTIONNAIRE
ETS AUDIT -~ SPRING 1979
) Q
Date
Name;;_ Address
Prhone ~ Ethnacity
Sabdistrict ' Student Grade Level
‘Schocl Transferred From
Kind c¢f School: Check one. K=3 (); 4-5-6 (.); 7= () ,
9-12 { ); Academy ( ); Vanguarc ( ;
School Transferred To
Kiné -of School: Check one. K-3 (); 4-5-6 (); 7-8 ();
. : 9-12 ( ); Academy ( ); Vanguard . ) ‘
Magnet ( ) ' : :

1+ Are )ou as a parent ‘'satisfied with your child's educatlon procress r
N at his school? VYes No

1f not, why not?

]

2. Do ycu feel that the desegregation plan is worklng as well as it
" should be? Yes NoO :

If not, why not?

W

Do vou think that your child has benefltted in learning more about
other ethnic groups through this desegration ‘plan?
Yes ' No

4. Are you aware of the majority to minority movement currentl) g01ng
on within the school district? Yes No ’ .

5. Do you think the general educational atmosphere is better now than
it was before the desegregation plan began’
Yes ' ~ No

If not, why not? ="

6. Have you visited your child's new school? Yes ) No

— If not, why not? :

99




11.

12.

13.

14.

15.
1€.

7.

18.

.If not, why not?

Are you active in parent organizations? Yes No

If not, why not?

-

Do you feel that there are enough courses being offered at your
~child’'s school to meet his/her needs? VYes No

————

If not, why not? . . .

Do you feel that the school buildings, grounds, equipment, etc.,
are adeguate? Yes No

Y

Does your child lire the school that he/she is atten ing?
Yes No

Is the quality of teaching at the new school better than the
cuality of teaching at the old school? Yes _ No '

I not, why not?

Is the cuality of the administratior. at the new schocl better
thar. the quality of adriristration at the o0lé school?
Yes No

IZ nct, why not?

Are the transportation facilities adeguate? Yes NoO

IZ not, why not?

,
Are there fewer discig line problems at the new school in cov;a 1-
son tc those discag l;ne problems at the old school?
Yes No
Are punishments less severe a:t the new school? Yes NO
lIs the curriculum at the new school meeting your expectations and
your child's needs? Yes No
I1f not, why not? -
Are the extracurricular offerings at the school sufficient? -
Yes No ¢
If not, why not?
Is your child'able to participate in these .extracurricular .
offerings? Yes No :
If not, why not? . : ' .
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