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INTRODUCTION

The rapid increase in the number and variety of master's degree programs
offered acroass the United States has generated a great deal of concern within
the academy regarding the quality of thase programs. This conference has been
designed to explore the numerous issues of quality and assessment at the master's
level from a variety of perspectives. Though all the issues will not be resolved
or even be discussed, it is our belief that such a forum will be productive and
will generate thoughtful and deliberative approaches to the definition and
assessment of quality at the master's lavel. The program schedule has been
developed to consider needs and objectives, curriculum design and delivery,
the meaning of quality, extant standards of quality for accreditationm,
.dafinitions of assessment and methods of assessment for master's programs.

I would like to take this opportunity teo thank Dr. Robert Kirkwood of the
Middle States Association of Colleges and Schools and Dr. Michael J. Pelczar, Jr.,
of the Council of Graduate Schools in the United States, for their guidance and
aid in the development of the program. I would also 1liké to thank Ms. Nancy
- Hedberg for her invaluable administrative aaaiatanca on all aspects of the
conference. -

This volume contains contributed papers for the conference. An additional
volume of Conference Proceedings will be mailed to all participants.

I would like to wish each of-you an enjoyable three days in our attempt
to understand and delineate the problema associated with the assessment of:

quality in master's programs.
Milton A. Grodaky !3

Dean and Conference Chairperson
University of Maryland
University College

¢ .




D’ Thomas J. Hegavty
POTSDAM COLLEGE

PHE VALUE AND MEANENG OF PART=TEME MASTREE'S ProcRAMSS
Thomas J. Hegarty

CState University of New York, Coblege ab Potsdam
\ ,

A tempest has arisen between those graduate olficers and faculty
who feel that a part-time Master's program is almost cortainly of lesser
quality than a full-t#ime program and those wﬁo arce endorsing part-time
programs to suit societal and éommunity nceds. The Council on Graduate .
Schools set the tone for a long while by stating in its influential
treatment of the Master's degree that:

Continued part-time study over a period of several yecars with
no full-time attendance is discouraged.

On the other hand, ‘the Pénel on Altefnate Aoproaches to Graduate Educa-
ticn exults that a diversity has set in in M=aster's programs. The
Panel's report describes the clientele for the Master's degree in a
hymn to pluralism:

The graduate student may be a police sergeant studying two
nights a week in a criminology'seminar,gihousewife—part—time
high school English teacher commuting by car once a week from
her suburb to an urban university; a young man .hose uninter-
rupted cycle of study commenced at public high school and led
from a junior college to a state universily; persons whose
hope for a salary increment depends on the completion of
another pair of credit hours; people whose lives are soO
variously harried--by .anxiety about orals or ungraded\ blue-
books, or classes still to prepare—-that they cannot them-
selves arrive at a coherent statement of their motivation.

*This paper was prepared for presentation to and delivered before the
Conference on The Assessment of Quality of Master's Programs held from
March 1 to March 3, 1979, .at the University of Maryland, College Park,

~Maryland, under the joint sponsorship of the Commission on Higher
Education of the Middle|(States Association of Colleges and Schools, The
Council of Graduate Schools in the United States, xnd the University
of Maryland University College.

1. Council of Graduate Schools ‘- the United Statesg, The Master Degree
(Washington, D.C., 1971), 9; Stephen H. Spurr in his Academic Degree
Standards: TInnovative Approaches, (Carnegie Foundation, 1970), 73-
75, is silent on the issue of part-time stu’,. &

2. Panel on Alternate Approaches to Graduate Education, Scholarship for
Society, (Princeton, N.J.. 1973), 14-15. :

\
; : §
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POUSTAM COLLEGE

The report clhaims groat good comes From the recent dovelaopments i

oo that the graduate school, cmbraces o variety ot Pnetibne
tions and departments performing a variety ol roles.  We
belicve that the diversity of institutions is, potentially,
the greatest source of strength the system ponsonsed.”

William V. Mayville, in an evenhanded suvvey ol the state ol

Master's degrce programs’, regards the criticism of part-time proygyrams

!
n 4

as "commonplace among those within graduate schools. lle questions

whether this is a fair criticism as it seems to be "subject to the
prejudice of academicians who only wish to teach Ph.D.-motivated stu-
dents." The fundamental issue has become whether external pressures
brought to bear on individuals to gain graduate credits or dggrees
shduld be a clarion call to colleges to create . loosely-structured part-
time degree programs to make it easy for them. Even a spokesman fér

the Panel on Alternate Apprdéches to Graduate Education seems to sound

a note of caution in a brief report in Change ma azine: .
3 in P g g -

It would be a mistake to cast the cause of change in graduate
education wholly in a mold of do-goodism. Evaluating projects
as contributions to the health of democracy can lead to atrophy
of the imagination; the much abused slogans--learning for
learning's sake, art for art's sake--contain an edge of truth,
namely that the desire to.do good is far from the most powerful
spring to creativity.

He goes on, however, to say in balance:

But we do not believe that creativity will be harmed if graduate
schools, 'in a manner appropriate to their distinctive character.
and function, become more conscious of their potential contri-
bution in fostering "conjoint communicated experience" and aim

3. 1Ibid., 15

william V. Mayvillé, A Matter of Degree: The Setting for Contem-
porary Master's Programs. AAHE/ERIC Research Reports (Washington,

D-C., 1973), 9-

5. Benjamin DeMott, "Reforming Graduate Education," Change, February,
1974, 29.
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more divecot by ot tawd Piaviaing theme bven with the i ter- '
cieon boetween aceepbed wisdom aod current ol beesanpi bhoticotu, !

Phe suggest ion made There is nob Lo cxpand cevery collbeqge's graduat o
Cprograms as o oapparent necds arise, but ratheor Lo adapl program schoedal -

ing:
Course scequoences, e idence vegulations, and other inastitu- ,
tional requircments should be adapted Lo meet | he needs ol
students with family responsibilities, adult lcarners, pro-=.
fessionals, ‘those forced to pursue their studics intermit-
tently, and others whose admission to yraduate ceducation and
preferred_patterns of study differ from those rcgarded as
standard. '

Quality for the Panel then remains unaffected if only the style and
hours of delivery change. But do other critics concerned for excellence
find the adjustments acceptable? The shift in the balance of the
graduate student population from the rull-time to the part-time category?®
seems for the moment to have pre-cmpted set limits on the argument but
the concern over maintaining high standards properly continues in
Graduate Studies and Academic Affairs offices.

What can an institution with part-time Master's programs, or the
./ desire to have them, do to anticipate and satisfy justified concerns
over quality? Let me-offer my personal list:
1) The tollege should make sure that present and intended
part-time »rograms, just as its full-time programs, fit
well into the institutional statement of mission and

]

6. Ibid. 28.
7. 1Ibid., 28.

*part-time students were 81% of the graduate students enrolled at insti-
tutions where the Master's degree is the highest degree offered and
53% of the graduate students at universities where the Ph.D. is the

highest degree.
‘Survey by C.G.S.reported in A.A.S.C.U. Memo to Presidents.
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oal, In l“u padl, Loo oy dneibitations songht el
Panding (and protit generat ing) part Cime programs with
soparately hived adjunct facubby and dubious connect ion
with Lhe rost of the institution to help balanee the
bhudget.  'The institutional comnmitment muit be strong;
i'h;; move Lo selt=runding and presence ol some adjunets
should not, however, be viewad as an automat ic bar to
quality.

2) The colleyge should make sure that the sequence of courses
nceded co support the part-time program are appropriate
to the start/stop, connect/disconnect pattern of part-

@ time student enrollments. It is possible that cxpcnses
of offering many fresh starts and necessary follow-up
courses will incrcase rather than decrease costs unless

“student numbers rise substantially. Once students are
admitted to a part-time program, the institution shonld
honor the obligation to provide necessary course work
at hours at which they can attend, despite the added
expense.

3) The college that is offering part-time programs will
surely have to alter its hourc course offerings to
fit the working schedule of its new as well as its
traditional studentél

4) T ollege should consider the location of courses.
Its decision to go '‘6ff-campus, for example, rather than
bringing‘students to the campus creates both opportuni-
ties for new clienteles and new problems of‘serving

/
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Stodent ooy How, tor examp e, do the new stadent
ot to bt ibize Pibvary venom cen and Taboratonr fen?
The debivery gysitem may have to o change brom The Tectare
move in ovder to involve obder and oxpericence vich "new”
Student s (and alao quite trankly, to Keep them awake
after having worked all day) . Though theve is Pitt b
rescarch on their el fectiveness, the college Hhuu]d‘nffur
some programmed Tearning techniques dand video taped courses
despite the probability of faculty resistance to Lhem.
The results in such courses should be compared with those
in traditional courses and published to help other
institutions plan and amend programs. low cﬁn higher
edwdton progress without research and experimentation?
Do wé‘really know how part—time and/or adult lea;ners
are best tayght?
The college may have to make the costiy decision to keep
its student services and administrative offices open
during evening hours and even on weekends. Part-time
students need casy and regular access to the admi'ssions
office (or whatever other office is assigned the task of
admitting), the registrar's office, the advising and
counseling offices, the career planning office, and pér—~
haps other units as well. They need to have ready access
to the laboratories, the library, compufer terminals and
otﬂ%f acaaemic support services. Since part-time students:
generally require more, not less, advice‘than full-time

students, faculty should be prepared to remain longer

2

’
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Pty e u'\luuil\‘[ Py oo dlart b |uu\‘i‘ln ol Dpees boe s ol
Juap i e, ‘
Colbege poocodires aay lve bochange T provides o
[he achmissions necds ol part time stadend s as wel b

»
Fon the periodic "atop ot whieh charae b e b ol
Cime learning.  Ronddency vogquirementa, b thoey st
cxint, will have to bhe serapped oroat Teat perinl e
protoed,
Most basic to quality parvte-time Master': progrom it
the determination that aculty who toach the cournes
will be the same as (or dtllunut cagual in o stature and
cxpericence to)‘ those who teach in the full=time program,
that the lcvel of courses be the same and that part-time
graduate students[;ill be admitted as carefully as their
full-time collcagucs.
Quality in graduate programs, as in programs at other
levels, demands the‘integration of the material studicd.
I strongly favor a comprehensive examination, integra-
tive project or paper or other means of determining that

the student ‘has put together in his mind the facts and

approaches gathered from many courses. A Master's degree

‘ought not to be a mere collection of courses taken and

credits accumulated. I am lesé certain, hewever, as to
whéther a research experience culminatihg in a thesis
should be required in every Master's program Or Yhether
a practicum, internship or other practical application

of theory should be mandq&ory. The purpose of a'program,

12
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not its part-time delivery, should in my opinion,
dctefmine whether all or any of the experiences are
Fppropriate. The decision is the institution's to
- make. - .
If the ﬁine conéerns discussed above'are.séuarely faced, whatever
.the local judgment about {hem, the results ought to be part-time Master'g
programs which not only offer social utility but have academic value.

Establishing programs which can be defended before quality-minded critics
,..-/-.‘——'

L

st be our goal.
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The Design of Haster's Prograns In Baccalaureate Level Professions

Joan C, Rogers, Ph.D.
University of Horth Carolina, Chapel HiLl

AL the last conference of the Counctl of Craduate Schools in the United
States, Pledmont (1978) posed a serles of intrigulng questions in his Intro-
duction to thg sessions entitled Probing the Master's Degree, At the conclu~
sion of the session, questions such as the allowing remained essentially un-
answered: What ia the level of competence or nt:hievement‘ that should be re-
quired? Shoule candidates be admitted to master's degree programs if ihey
have not earned a bachelor's degree in the sape fleld? What shoufd be the "
standards for raster's degrees in fields vhere there 1s no doctorate? The
primary purpose of the ensuing discussion i to consider the structure of the
uaster's degree in baccalaureate luevel prof;sulons and {ta lmpact on the
Integrity of the master's degroe. This will provide an opportunit& to explore
some aspecls of the above questions, S

Problen Definition, A precisely defined problem serves ay @ pre-
requisite for solution éivlng. Problem desceiption in this case depends on
an understanding of the structure of the acadenic degree and of the pro-
reauona; curriculum, These frames of reference will be used to support the
thesis that some baccnlauréate level profesalons are perpetrating a degres
structure that s incongruent with that of higher education, and that this
disparity 1a having the net effect of devaluing the master's degree in that
fleld./

The acadenic certification process i3 formalized in the awsrding of
acAdemic degrees. Degree tltles provide generic labels which Sumparze
acadenic prograns. Accordingto Spurr (1973}, two general principles are used
to name academic degrees, The first principle is the lavel of academic
achjevenent and 1s represented by the Substantive hierarchy of assoclate's,

t

bachalor'a,\r‘naster's, and doctor's degrees, The second principle used in

J-

14

~
academic degree nomenclature a the ‘nature of the course of study, 'This is
represented by the qualltative distinctions made between programs emphasizing
scholarship and thuse emphasizing profesalonal skills, At the master's level,
the academic degree terminates in either a Master of Arts (M.A.) or Master of
Sclence (M.S.), while the professional degree terminates in a Master of
"(profesaional fleld)" or a Master of Sclence in —_ "{professional [leld)",
Ths, the Auerican degree structure provides for distinctions between levels
baged only on academic accomplishments and distinctions within levels based
only on the nature and type of study undertaken,

| The professions superinpose a professional educational structuré on the

scadenke degree structure, namely, the sequence of basic and advanced pro-
!

‘ 4
fesslonal education, Basic proféssional education designates Lhat required

for entry-level practice, The professional curriculuw should be thoughkt./ of a8
encompassing the bﬂaaic arty and sclences, In addition to: the professional
sciences and their application. The minimup blen of these components deemed
essential for er}try-level prattice 1o deternined by the general conaefsus of
the profesaion and s formalized in programnatic accreditation standards,
Avenced professional education may hekloonely deflned as that beyond the
basic, It chief characteristics are that 1t 1a optional in regard to pracs

tice and thet there in ‘generally lass consensus regarding 1ta conlent, With-

in the professional context, therefore, educational distinctlons are rade in

+ referance to educational requirements deemed ossential as oppused to

deairable for practice,

By dafinition a baccalaureate level profession maintains that its body
of knowledge and skills and‘ its values and norms may be adoguately Compre-
hended and applied with bachelor's level scholarship, Thus, it establishes
congruence betueah undargraduate and basic professional educatit;n {minimally)

and between graduate and advanced professional education. This 1s represented

-5
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by the pattorn labeled 'Advanced Master's' in Figure {, This pattern is

Pattern Bachelor's Level Haster's Level Degree

tAdvanced . Liberal Arts & Basle | AMdvanced Profesaional
v Moater's' profesaional Education = Education and Graduate

Requirepenta Wi,
w.e,
W in
LR 1n
‘Baste , Liberal drts Basic Professional ©
. haster's’ Education and Graduate
Requirenents
!
Figure 1
Haster's Patterna for Undersraduate Professional and
/ Liberal Arts Graduates

4
followed by an individual vho completed an undergraduate and graduate

graduate progran In the sene profession,

Many baccalaureate level professions have found it advantageous to re-

crult college gradustes, In order to attract these applicants and to provide

& course of study designed to meet their needs, anilities, and experiences,
basic professional education has also been instituted at the master's Jevel.

In this case, basic professional educstion 1s 0 longer identified with unders
graduate education and advanced profesaional education 1 no longer syrionymous
with yudu;ta education, This ia depicted b“y the 'Basic Master's’ pattern in
Figure 1. This route is followed by an lndividual who has an undergraduate
background 1n the 1lberal arts, Tollowed by & mter 8 progran in € prormion-
al field, According to his diagram, it 1o clear that graduates of the
'\dvanced" and 'Basic Maater's' patterns fai) to achieve Lhe sane leyel of
profesaional schievewent, Bince the advanced professional component 13 lackiné

in the Basic astar's! progra, yeb the sawe degeoe s avarded.

This application of different educational achievement criteria creates
2 double-tiered structure Within the master's level, shich 1s NOT provided for
in the American degres structure. Although I have not undertaken & thorough
study of the incidence of this 'abriormal degree structure' within the pro-
fesalons. it {8 evident in architecture‘, engineering, nursing, occupational
therapy, and phyaical therapy,

At this point, we may profitably pose the question:-In what sense can
the 'Basic Master's’ pattern be considered advanced education? Bentw.(' 53 -
auggéated that in & master's curriculun conposed prlmrﬁy of beginning level
coursed, the only 'advanced' characteristic ia the age of the atudent, Ina.
similar attitude, Kadushin (1965) epplied a tenporal criterion, that ia to say,
that 1t1s sdvanced aimply because it follows four years of undergraduate work,
Despite these disparaging perceptions, the situation is usually not that grim
in actuality, The graduate requiresents, comon to both degrée patterna are
dasigned to provide an advanced component. This may inviol;fe @ thesis or
speclal project for th_c expreesion of creativity end acholarship, & compfehgri-
sive exanination to test overall knowledge, and/or additional coursework,
usually in adninlatration or research, However, the fact remains that thers
{8 o concerted effort to include ndvanced professional education objectives
conparable to those dewanded of students seeking a second professional
degreo at the waster's level in that field,

Solutionegiving, The problem prosented for resolution 1a: I ther\e‘ -
vay In which flexibility in educational entry points {nto a profession can b
nalntained while at the same time muﬂng the integrity of the msyar'o |
degree 7 The most apparent solutbon 18 to create a new structure and a: ne'\.i
label for the 'Basic Master's’ degres, Thia wuld .be sinilar to the Certifie
cate of Advanced Graduate Study awerded for achlevenent beyond the master's

leval that falls short of the doctorate, Spurr(l9213l recomends' the certifi-

I0-
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0 formal recognition of the complstion of & course of study of
han required for the award of a ’asree. A Certificate in _
'{e1d)" would seem to appropriately describe the ‘Basic

jements. The master's degree would then be reserved exclusively
a'ting both advanced profaéionnl education and graduate re-

ar completing a certificate, an individual could enroll in the
1, To a certain extaen‘t, nomcnclature distinctions have been
the M, in ____ "(professional f$.01d|“ and M.8, In __
fie1d)", However, these degree titles havs not been applied
rity to the 'Basic or Advanced® degres patterns. Furthermore,

iraduate Schools has recommended discontinuance of the doubly

solution may iio in & more adequate interpretation of the

hi'ch master's level education is to be distinguished from bach-
acation. In the recently revised policy statement on the

, the Council of Graduate Schools (1976} continued to indicate
r's degree is customarily awarded to an aspirant who achieves
emic accomplishoent aybstantially beyond that required for the
egree {p.3)." However, a level of academic accomplishment
eyond the bachaior'a level was not defined, The 'Basic and
pta! programs are similar in the completion ot-" the graduate re-
rhaps it is not in the extent of content that aimilarity should
rather in the level of sophiatication of the cognitive processes
ledge. For inatance, scholastic goals may conaist of demon-
ency in the higher intellsctual.skills, such as snalysis, syn-
1uation. Regardless of whether these_.cognitivb processes are
c or advanced professional knowledge, Successful performance

\lzed by the master's degree, Following this line of argument

-1N-
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leads us to reduce tha problem to one of semantics and public education.

The dual-entry model provided by business administration provides a -
. , {
third wechanism for accommodating diverse academic backgrounds upon admission

and quality upon exit. According to the standards provided by the Accredita”
tion Counctl of the American Assembly of Collegiate Schools of Business (1978):

Haster's degree prograus in business administration must require
students to have completed either at the undergraduate or graduate
level, the equivalent of the common body of knowledge in business
administration... For the MBA degres, it is expected that the program
beyond that in the common body of knowledge ehall be broad in nature
and aimed at general competence for overall management. For the other
pastar's degrees, the limitation on specialization will not apply {p.38),

v

Basic professional educational requirements are viewed essentially as pre-
roquisites for advanced professional requirements, and both basic and advanced
prolesaional requirements must be completed far the master's degree. In some
program formats the advanced professional cceponent is taken after the basic,
while in otharu'gho basic and advanced comon;nts are integrated. Students
with an undergraduate prgparstion in business may have some courses walversd
to avoid redundancy. Electives are then substituted for these required courua.'
Such electives may be used to remedy deficiencies existing in general education
because of the profesaional courses tak.en at the undergradugto level. In this
way, students with professional and non-professional 'undergradunto majors are
put. on a relatively equal footing.

Although all three proposals would remediate the'structural degree ab-

normality' at the master's level, the last appsars to be most in concert with

the goala of an educational institution to educate scholarly pracuuosxaru
capable of responding to increaaingly complex aociata‘l problems, The standarda
set by the Engineers’ Council for Professional Development {1976) and by the
National Association of Schools of Public Affairs and Administration (1974), as
well a;, the descriptions of the nursing programa at Yale {Diers,:1976) and

Stanford (Smith, 1972), and the occupational therapy curriculum at the
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! . Undveraity of Southern Californis (Reblly, 1369) attest to the mdel's

wultidisciplinary feasibllity and appeal.
Quallty Indicators, In order to gain further {nsight fnto the needs of

. master'y prograns in baccalaureato professions, the 'structural degree abnor-

“ wality' and the preferred solution to seek couparable educational outcomes for

"Basic and Advanced Master'a’ griduates will be viewed In relation to quality
indicators--specifically, students, curriculun, and faculty, I haa previously
baen mentioned that the impatus for Intiating the 'Basic Master's' track was to
attract high potential applicants to the profession. These applicants possess a
personal and intellectual maturdty lacklng in undergraduates. The large pool
of applicanta and the ulectlvltyl of graduate adnisalons has the overall effect
| of {mproving the intellectunl caliber of the professional field. Hence, the
quatity of 'Basic Haster's’ students 18 NIT negatlvelylinrluencg‘d by the
atructural degree abnormality's :

The affact on 'Advanced Master's' applicanta nay be quite different, hov-
ever, particularly if the master's d;yéo 1s the terﬁ}lﬁl degree in the fleld.
Advanced professional education fulfile the function or'«‘educati.ng speclaliste
to apply the tody of knouledge, acholars to advince {t, “gnd teachers to trans-
mitl it, 1If the 'Basié Phntar'é' track is perceived as d\epreciatina the
master's degree in a professional fleld, potential 'Advariged Haster's® appli-
canta will prefer prograns in other disciplines. Thus, tﬂa profession is
deprived of leadership potential.

Conalderaiale tim has already been devotid to relating the 'structural

- dogres abnorsality’ to the next quality indicator, the curriculun. Devislng a
structurs to accommodate diverse applicant backgrounds, requires clearly
specified hisrarchical objectives for basic professional, advanced professional,
and graduate educational bbjectivea. Initially ;n program planning, 1t

woulﬂ soem preferablo to sequence rather than integrate the basic and advanced

L]
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olegents, Once the 'Basic Master's' students comple@e the core courses, they
can be tracked with the 'Advanced Hnstor’u" for advanced and graduate educatlon,
The high Intellectual caliber of the. 'Basic Master's' students 1s then challenged
by a currculum attuned to his/er abilities, This atructure avolds having to
satablish two separate, and questionably comperable, ct;rricula.l It a;so 08-
\ahlishes an Interdisciplinary clirate, The 'Basic Haster's' students have an
undergraduate mas.cry of knowledss in an scademic discipling, lac/kim in the
"Advanced Hazter's'ntudents vhich Shey can bring to bear on professional issues,
Similarly, the 'Advauzed® students can share their experientlal learning and
facilitate tha dstegration of theory and practice for the 'Basic' atudan:tu’. The
propossd curricuisr plea thus has positive implications for both categordas of
atudenty,

Tne il quality indicator ia !'acuity. The *structural degres abuorsale
1ty" resulby in purticuiarly negative consdquences ir the master's cogroo 13 the
terninal degrae in that (ield, In this case, nlthm;gh 'Basic thater's' gradu-
ates have a restricted view of professional concepts, issues, and practices,
they qualify for faculty positions, Hence, these narrowly educated professionals
bocons the uodel of the young. This aituation can establish a cycle that Linits
the effectiveness of practitioners and retards knoultdge development, This ° ‘
cycle can be reversed by adding the advanced conponent toothe tBasic Haster'a!
curriculun, The qualdty of faculty arislng from 'Advarced Master's' prograns

would renain relatively unchanged by the curricular roviaions, unless the ad-

+ vanced profesaional cors ia enriched by courses in the liberal arts.

Quality Control, Up to the present, nost ateps to correct or avold dual
master’s level credentialing appear to have arisen {ron within a pr;ofesaion,
via specialized accreditation, rather than within acadenta, via either general
accreditation ar self-study, mia prasents an interesting siluation since the

probles exiata in acadenic certification, hich 1s clearly the perogative of

4.



1 lnstltgtion. As the number of *Basic Master's' students in-
rofession, and their impact begins to be felt, confusion is gen~
minds of professionals, within and_ allied to that profession; '

| recipients of services, regarding the-qualifications of these
nce, the profession begins to exe.t constructive pressure on the
- cun‘icula:‘ change. This action may be perceived as intrusive
3ity. 3 ‘

1y contention that more preventative, aa.aeruw action, to

ards on the part of those: admir‘xiaterim graduate education is not
, but would be welcomed. The baccalaureate level or emerging

re reiauvely new to campus. This, coupled with the 'minda in a
tation of professional schools or departments, results in an
with many aspecta of the academic environment. This lack of
hsuld be met with a more collaborative curricular planning rela-
aen the graduate administration and the professional department.
tlon I8 intended to focus on the structural aspects of the degree
nal curriculum and not on its specific content or proceases.
tation in several broad areas sppears desirable. The crux of re-
uil master's standards lies in deviaing a curricular structure
ditee diverse educational backgrounds. This necessitates a
aisal of student capabilities a-t. adnisajon, Once this has been

17idual skills and abilities must be matched with a flexible

Learning formats such as self-paced atudy, concentrated learning, -

tudy, aéminqr-tutorial,.and problem-centered study (Schein, 1972)
ch flexibility. The organizing principle for curricular re-
morges from the competencies desired 9(‘ the practitioner operauné
ed professional level. Once these are'defined, ;earnlng exper-
 formulated to accomplish them. The image of curriculum building

nced to the basic level, rather than from the basic to the ad-
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vanced, is critical and involves an essential gestalt switch. The goal ia to
arrive at a re~gonceptualizatlon of the curricular unica rather than a mere
re-arrangement of 1§u parts.

In conclusion, I haVebapokefx as an educator in a baccalaureate level
profession, in favor of structural suppor:tg for academic excellence. A master's ¢
'degree is a master's degres and should not be qualified by a basic or advanced
knowledge base. Structure determines function. Realigning: the advanced pro- -
fessional curriculum. with ths master's degree is designed to enhance

competence in acholarly inquiry, as well as, professional skill.
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YHASTER'S PROGRAMS IN THE HUMARITIES"

Calhoun Winton
Department of English, Univ. of Maryland, College Park

ad this paper over and expressed scme alarm st the sarcastic tone she
il in the real estate business and thus an idealist, wha does not see
of 1ife, but I asaured her and assure you th;t my cumments, though

with exasperation, ate those of a lover of and true believer in grad-

ing obeervations on master’s programs in the humanitiu sre obviously
—~there is no bibliogrephy-~but they are based on impreesions derived
f almost twenty yeara' involvement in such programs, as graduate fac-
adninistrator. These included "pure”, or departmental, prograns as
partmental and fnterinatitutional programa. 1 should qualify the
oting that g1l this experience was gained in universities which also
totute. Whether the observations wuuld be valid in an institution,
r's is the highest degree awarded I do not know. ‘

1ties which srint t;ho Ph.D. concern over the doctoral programs has
baessive; very 11ttle time ot thought is expended on master's pro-

e f;.cultiea, when they think about them st all, are inclined to regard
ner of a noble Englishlandlord viewing his poor cousina resicent on
ey are acknowledged as his but with the vague Hilh\ that they would
. Craduate faculties have something more important to do, they feel,
bout the master's degree;} th;z ia to ljly, the important business of
rates. And yet, interestingly enough, while entollments for the doc-
n in a remr;oleu decline -~ for very good reasons -- waster's pro-
- trelations, have held remarkably ateady in many fields including my

] trl;th were told, are in fact carrying, ot keeping alive, many n

 program, Furthermote, the benign neglect produced by focussing on

he doctorate has allowed some interesting experimentation among - -
«17-
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manter's programs, Since nobody cares about them they have been free to develup and

flourish; whereas, let a graduate director attempt to meddle with one of the sscred
totems of the doctoral program without extreme circumspection -~ the foreign lan-
guage tequirement, let us say -- and his days in the job will be numbered.

Certain gencral objectives, 1 would argue, have emerged among master’s programs
in the humsnities, even though the objectives have perhaps not been identified as
such. Programs have been developed in Tesponse to certain demands or on a few rare
occasions have even been planned because they were seen to be denirnbleleducationnl
policy., We realize, if we reflect on the matter, that 'we are effecting some thingl
on the master’s level, Why should we not recognize these things and get credit for

having objectives, even 1f our behavior has been more 1like & chicken in a farmyard,

- pecking here and there for sustenance? I would suzmarize these objectives as inclu-

ding! (i) providing general education, (2) providing a winnoving mechanism for
aelecting doctoral candidates, and (3) providing quasi-vocational educntidn. Soue
programs attempt all three of t‘heuo, many only one or two. '

The tejuvenation of the master's degree as a wedium of gederal education is pro-
bably associated with the fragmentation of the typical undergraduate curriculum over
the last de'cgdo or mo, and tha virtual disappearance of genersl education require-
ments at nnn; schoole, I suspect, but cannot prove, that these conditions gffect

the humanities more seriocusly than other fields; courses in the sciences or even the

rily nore sequential

porfol:'nina arts such as music or dance are, I would think,
than those {n the humaqltiea vhere ;:I?ul smorgasbord approach to education oper;ten to
8 grotesque degree, An undergraduste in the humanities aay be taking in a given seme:
ter, pay, courses in medieval English ‘liteutﬁro. stage 1ighting, marriage and the
family, and the history of India, with an a‘séorttnnt similnrly varied, equally unto-
ordinated, and entirely different the next semester, A atudent‘lajoring in Englfsh

pay well emerge from callege without having tead & play of Shukespeare or a novel of
) .

Dickens or Faulkner or a poe\rﬂ' Keats, Or perhape the ltu:i\et‘t majored in a field

v
~
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0 cluttuﬁd vith requiresents that thers vas no tims for courses in the hmnltlu,
even 1f he or she vantad to anroll in thew,, For varlous ressons, then, many holdm
of the buulluruu thess days fesl thet d\clt undurgreduate education was inade-
quats or incospleta, Quits often they se employed full-tine in not-acadesdc pur-
suita or are housevivas mu;nln; to achool or ars retired pecsons; fn sny “.“ they
hn.no vocltloul/t;bjcctlm involvlnu their degr;l studiss. They ars there for
lh best of ressonu, the lovs of lemlng. Significant numbers of thess students
ats nov spplydng for graduats vork but the gradusts faculty doel not, on the vhole.
parcaive thelr prassace |nd certainly does littls to mPc thulr progress toverd |
degree. Thars levoften, it io tra, @ probles moclltad vith students ‘auch as thess
b‘mm of mdquu propatation; ara ve not lovering ou} standards 1f we let then
{a1 This can be sasily resolved by provlliox:‘ai sdnission: * lat thea prova theaselves
wnder firs, so to speak, befora they ars admitted to a full deafee prograa, ll;ny of
thew, by virtus of their maturity snd ganeral sxperieace in 1iving, will turn out to

' )
be mxesllant studonts if my observation 1s any guide,

The geaduats faculty is scutsly avere of the second of tha thres olbjectivu of
s matur's progran s 1 have outlined them, to serve ss a winnowing mechanisn foé
doctors! candidaten. This, indsed, hits the graduste faculty vhere it lives. A
graduats dirsctor is besleged with complsints sbout this student of plu; for the
‘umtmu of that studsnt, as the faculty fulfills vhat it takes to be its pflury
sisaion, to reproduce ftaelf. Paculty nesbsry often do not perceive, of vigorously
deny, ‘that that s vhat they sre dolog, even a8 they go sbout it. "Now, I don't vant
to sees £0 b putting any pressurs,” they may say, "but Hr, X 1s the best student I
hml‘ had ln‘ly saniner {0 yurll." Translated fresly thie aeans, "He hoo the same
h_tlllutull skills T have," How, there 1o nothing intrinsically evil sbout this l--
sxcept 08 it contributes to the exclusion of I;Mﬂtlel and vomen, vhich 1s plenty

evil, Tha transaiesion of fntellectual skills 18 of course a prinary objective of

graduats sducation generally, But to think of naster's progran 88 primarily s
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vinnowing device for doctoral candidates, to say that the progran exists for that
purpode, la to tob the progrsn of dte intellectual content, to make it a sort of
extended cand‘fdncy exanination, and to confer second-clasn citizenship on those not
judged to be “good enough” to be a'doctor of philosophy — many of whom have not the
slightest interest in beconing ssid doctor of philowophy.

Related to this 48 of course the question whether graduste faculties should be -
80 zealous n replicatil;g themselves, st o tins vhen, in oy field, it de stotisti-

cally certain that {1ty percent or sors of Che students avarded doctoral degrees

" will not f1nd permanent acsdeadc employment. But the obsessive concern sbout the

doctoral progean, to vhich T alluded earlier, has desp paychological roots and 1s
not a probles thet will conveniently liquidate itaslf, In s rescarch depsrtment
there {8 a qu'ul-paxent{chlld relationship betveen graduste faculty and doctoral stu-
dents, Ina aubtls but gemuine sauss thess atudsats are thought of as carrylng on

the tradftions of lestning and acholsrship vhich ve, the faculty, have fnherited from

out ovn scholarly mentors, This is sn attitude so pervasive that it is difficult to

d |
counter. The cheirman of our deplran recently sEtended s conference of chairmn

and graduate directors in the Bouth Atlantic region, on f{ndlng non-acnduic anploy-

uent for our gesduate studenta, My chairwan pointed out the interesting fact that

- sveryons thers sssmed the atudsats dn question vers doctoral students; in fact, vhen

she brought up the question of mastsz's students fioding jobs there wes a long and

enbarcassing silence, No-one wanted to adfress the problem, or indced, aduit that

there vas a problem, This {a an nttltﬁde that will be dffflcult to change and it

colors the thinking of many faculty mesbers, who vill persist in believing that the
primery objective, the only propst objective of @ manter's progran 13 to ldentify
thage vho are beat suited to go on for a doctorate.

Thers hn; been a good dea) of desand for, snd sone Interesting experimentation
{n, prograas which pursue the third chjective [ heve spoken of, the quasi-vocations)

progran. Thess cosbine the objective of general education with the objective of
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sarning a 1iving, and hers are to be found scme of the wast fnnovativa prograss In
graduate education today, These eddress directly the question, vhat dooy one do
vith s degras In the husanities? .

Parhaps ths oldest and most thoroughly tested of these progeams s the venera-
ble master of arte in tesching (the MAT), Designed for those in or hoping to enter
secondary education, these offer grafusts study in the prinary field of learning
along vith courses which ata dntendad to further the professions] development of the
student. Ordinarily thia degree i offered by a huaanities depn}mnt {n collabor~
ation vith the school of educatdon, Johnu Hopkina vas, l'hnllm. s ploneer 1o this
degres program and 1t has been widely adopted, with grest success in many places.
Another intsrdepartaental p'rolm.' {8 that hers at the University of Marylsnd in which
the Departaent of Histary and the coilcgl of Library and Informaticn Services have

_cubiud rasources to producs a joint saster's dagres, the reclplent of which 1s
trained for poaitions such as archiviat, manuscripts HUbrarian, end the like. The
Univeraity of South Carolina {s juat now p:epnrﬁg to offer a Naster of Business
Adafodatrstion uhich has ss an optional component graduate coutses in the huanities,
taught by the nauiu hunenities departnents,

Two amall b.u: {nteresting interinstitutionsl aaster's programs are to be found
{n Delavats, the Eleutherian Mille-Bagley progran in the hintory of technology and
the ¥interthur program in early hmericen culture, In both cases faculty members at
the llnivuﬁlty of Delawsrs collsborate with staff mesbers at the respective muse-
ws (Hagley nn;i Vinterthur). Thesa prograns ate delinited chronologically by the
periods covered in the reapective pusens’ collections. Within those chronolo:i:i:;
muln. graduate cournes are offered in the acadenic subject araps (English, bistory,
art history, and 20 o0) and suseum training courses are provided by the auseus atatfa,

Thess programs have had outstanding succesa o placing their graduates, many of vhom

have risan through the ranks to positions of authority fn museuss and historical

sociaties.

University of Haryland, College Park

In s11 candor T must adnit that prograns such as chese {ace [oraidable cbatacles,
ane should never undrestimata tha wheer labor of gatting agreement on the curriculum
between departments, colleges or even institutlons with quite virying senges of mis-
uton. Staffing i 1kely to be o perpetual problew; finding faculty with the neces-
sary fladr and enthusiasm for dnterdisciplinary studies s not esay, and an apathetic
ataff can quickly kill a progran, And funding is of course alvays Hhely tﬁ ba or
becons sn {ssue: a program which ves the apple of ope university president’s eys
nay be a mote in the sya of his successor. Mnally, there is faculty hostilily, All
prograns such ss thesa, as [ hava said, stteapt to find anauers to the question, What
does ona do with 8 degres in the hulnltie;l Kany graduate faculty members tind this
question offensive on ite face, Ons dossn't dn enything vith a degree in the human-
ities, they would argue (except parhaps teach, llhcg thet is what they do). The
degrea 1o o measute of intallactusl schievement, of and by itself, ealf-justified and
self-justifying, The vocetional aspacte of prograns such se have desceibed many
faculty neabers find repallent, Mavartheless, nothing succeeds 1ike auccens snd va
can expect Increased interest among students pursufng this third objectiver who want
to study further the subject which they have come to love and yet who vould alao ke
to find ltedy anployment, with peydeya, |

What of the future? T balieva graduste departasnts in the huzanities lhould|
continua to pursus all three objectivas, though ea my tone and manner of presantatfon
no doubt dndicated I wish graduste faculty members in the I;munitieu neqatnl'ly vauld
treat thoss of general education end quasi-vocational education sovevhat more syape~
thetdcally and \;mld aininise the fashionsbls handvringing about our "plight.” As
they uaed to say in the aervice, things are tcu\gh a1l over. Craduate education can
gtov and flourish dn leen years aa well au fat ones 1f ve use the braing ve have besn

glven, vhich ve hava supposedly trained ‘to‘uuch a peak 6!‘petfectlon.

Calhoun Winton
Dtrector of Craduate Studies 2
Department of English
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THE MASTER'G DEORZE IN TUE BOCIGLOGICAL ENTERFRISE

.Ilulh lonnold genaralize acrosw different groupn. Ke aleo hopa to demonatrats tha potential

Universit
(virginis Comonvealth nivaralty) of professional directories and membarship 1ists for resoarch and policy analynis

Allan Behwartsbaum

(virgina Comonvealth University) In higher education, Of course, our pproach is limlted to a conslderation of

thoms {tems reportsd In tha Directory. Anawers to many of the questions un-

to 1a and peaning of th
The goal of thiw conference u to assees the current rola and peaning o ’. renolved by our study will hava to await followup primary data gathering efforts.

astar's degree, Since higher education oparstsn as an {ntordependent systen,

n avaluation of cne component must take into consideration its relationship to The Haster's Degm” 4a Linklng Pl

he other parts of the systes, The master's degras {s unique in that it verves Of all the master's programy In soclology, relatlvely fov °mfr LR

‘ _ 1
8 a 11k, a kind of gatevay joining undergeadusts education to doctoral lavel . deqree.” Offacing the .6, dnstoad of the H.. seens Ralnly to be & remult of

nduaty stody. In unimtl:on of the rols of the matter's degres should conslder historical factors, Howevar, in some casus, ths H.§. is 2 more quantitatively

orlented, technica) degres progran, When we examina movesent from the bachelor's

v

ha varlous paths joining &chelor'u ta doctoral degress, thmgﬁ the internediate
y/' levsl. v to the qlter'l degrea (Piqure 1), wa tind that students with a B.5. are

. ‘ N c
/" Wastar's prograns vary In the extent to vhich they are integrated with sign{ficantly ﬂ-ds.ss, p<.0001) mors Likely to entar M.5. programs than B.A.

sctorsl lavel prograss,  Students uslng the naster’s es  bridge to tha doctorate students. This difference holds whather we consider students who hava gone to

ts not passing through identical gateways. Hance, we need to exanine the career the same school between tha bachelor's and master's or those who have awitched

splications of entollmant in ditferent types of master's programs, Further, the schools. While both tha nusbera fnvolved in quc susple and the unknown

130 aaster's progeam may bave a divarss ipact on different categories of studonts, representativeness of the directory listings for the population of professional

Ultimately, our analysis must grappls with major questions of the v.ﬂ,. of soclologists nacositate considerable cautjon in intsrpreting m}xltu, the \

bo wastar's dogren dtsslt, Under vhat clrcumstances la ponsesuion of a aat ar's findinga do raise the question of the symbolic and contant differences between

lone sufflclent career preparation? What carest disadvantages do individuals the two typas of progras.

1 ]
ithout a doctorats sncounter? Any exarination of the master's degree, however, tigure 1 charts the eight posatble paths ron bacholgt 9 thiowh mater's

s imadiately complicated by substantisl dlfferances among the various to the doctoral dagres. Among these A.5.A. meabery, educational paths vary

l{sciplines and professions. The goals, methods, and eticationa] requirements in the probability of attaining the doctorate. The most efficacious sequence

f academic and professional groups are so diverse that any atteapt at general- to & doctorats {s via B.g. and N.8. degrees (1,30 dropout zate). The least

eation Ly sectously Lnited, effective path {s via B.A, and H.8, dagmq (31,64 dropout rate), Whether a

Qur paper is based on 1 sscondary analyals of the dnformation repottd {n student starts with the B.A. or the B.S., his/her greatest chance of Eontinulnq

]
the 1975/1976 Direstory of the American Soclological Alw:htlon.l By fousing 1o with the analogous naster's degrea (4.5, for ” Studentss H.A. for B.A,

n thin aingle popilation, ve avold the problens assoclated vith trylng to students). 1f the content of ths "sclance” degress is indeed more technical

than that of the "arts" degrees, students ewitching from B.A. to N.5. should

- -
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have nore dlfticulty in sdjusting to the curriculum than students wha attespt
the M.A, after the B.8, In fact, dropout rates are highar in our wample for

the B.A.-H.8. route, Clearly, the master's in sociology haw differentinl Impact
on student carsers, depanding on typs of degres program and may In other
dilclpli;m o vell,

Arother factor to consider in charting-educational paths ia the axtent of
regional and achool mb.ility. Mter obtaining a bachelor's degres, studenta
are slnost equally split batween thoss selecting an in-state (49%) versus an
out-of-state (51v) master's program. But once enrolled in a master's program,

a little under two out »f thres students (62%) will opt for 2 doctoral program

in the saze stats, Alpost all of those remaining in the game stete (361)

moved into a doctoral ‘program in the same school. Tabla 1 showa the distri-
bution of our sample of Amsrican Sociological Association wambers according to
type of Inter-schoo] mobility. The most typical pattern ia to changs schools
Mter the bachelor's degree and then remain through tha master's to'the doctorate.
It ‘h vary uncomon to attend the same institution for the bachelor's and
doctorate, while selecting o different educlﬂonul satting for the master's.

Tabla 1 also presents the proportion of students {n each category who
couplated all of thair undergraduate and qraduate education In nine years or
.lm. while attendlng s different institution for sach degree 'ny have certain
advantages, such as broadening ona's frame of reference, it substantially
lovs tha rate of progresa through thy educational systen.

An additional path toward b doctorate fa to bypass the master's altogether,
‘ om} 138 (76) of A.5.A. members hold;nq doctorates have dispensed with o
pastor's degree. The omisaion of the master's for this group has had seeningly
very llt'th practical atfect.’ The only rclationlﬁip ve could discover (of the
1{at of testad relationships in Table' 2) was a greater tendency for doctorate

holding sociologists with a magter's to be department chairpscsons.
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Tha Value of the Master'n

Wa mlght expaot tho laplications of not halding the dootorate to La
greater, however. A.5.A. membars who hava o master's s thelr highest denres
are difforant in. sevaral wayr from those wha lava sarned doctorates (Table 2).4
Fomalew ara nuch lesw likely than males to posseso o doctorats, Indlvidusls
with only s master's ara more 1ikely to oocupy the more peripheral position of
asgociate menber within the soclety, | (An associates they are unable to vota
or hold office.} Ph.D.'s an a group are also older (average aga of 43 ysars
for Ph.D.'s, as compared to 40 for master's; t(219)2,85, pe,005). Self-
identifled Ph.D, candidates are not included in this analysls and eo do not

account for this difference. (Btudent A.8.A. menbars and associates ware not

* coded in the study,) Aasoclation weabers who poasees the magter's a8 the

higheat degres elso evidence eignificant differences in their caresr pattarns,

They are much mors Likely to ba employed cutside of academla, Hithin academia

/4

doctoral and master's holders is maintained whan contcolling for age, though
the only full professors with master's degreas ars among the older cohort
(botn in 1933 or bafore), In additlon, within academia master's holders ara

rore likely to occupy u research position,

Typs of Master's Degres

Anong master's programs, an important distinction is between those
universities where the master's {a the highest degree and those where it ls
one phase of a doctoral ptoqm.s We hava discussed this distinction in an

sarlier artlcle.6 Qur current analysis has alloved us to nake sone additional

+ obaervations about the two types of programs.

Results displayed in Tabla 2 show soveral diffarences between Ph.D,

sociologists, depending on whether they obtained the master's degree in o
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eraina) or nontarminal deqres program, Compircd to thons who attendad
ontarninal progeams, Fh.0,'s who completed o master's lvt a tomlnel dnstitution
(o younget ond concentrated In the lower ranks ol acadeain, MNelther of thesa
{ffarences Lo otatintically eigniticant, howsver, becauss the nuninr of terminal
ogres holdeze 1o mall (n-;d). Profenstone] woplalination outaomss are broadly
fndler, since tarninsl Ph.D.'s are no more 1ikely to be asplayed in & non-
cademlo gett/ng. Thoss Attending terminal programe ssrn their master's degres
saevhat more quickly, end tise periode from the bachalor's to doctoral degrens
o not diffe:, The terminal degres program may thus provide the luury of a
tau*ing gronnd,” whare students can explors other career options, without
ou:ltting yor time to conplete the doctorate, It may eleo be the cass, of
ourse, that twrminal master's programs are lese intellectually demanding and

0 muln‘ loon tima to Ieuplatu.

Hovever, ittonting a termiml Jmtur'l peograa cen atfect the probabiilty
4 uiminq 1a doutorste torl cartain iypel of ituduntn. Males m’ alnost
gl lkely to womplate the Ph.D. whather they attended a terninal {30V}

r ronterminal (86V) degree program, The terminal master's progran acte as

| t;mﬁr ratardant for Pemales; 464 go on to the doctorate from terminal
rograny, & copared to 66V from nonterwinal prograns (p=.053). Ganeral-
eation of “hie *Inding {s hazardous, since so fev feaales attond tarminal
cogeams (n!), Purther research on the effect of diffarent types of graduate
rograns on different types of studente is nesded,

Tor aost Students fron both tarminal and nontarminal degtee prograss, the
h." stil) appears to be vieved as a necessary lﬁtnlnnent fora prptmlonal
oclologist. A miniwum of 690 of the graduates from elther of the two types
f wster's programa elected to go on for the doctorate for two tine perlods
e conaidered, For thoss who sarned a master's prior to 1961, however, enroll-

ant {n & nonterninal program wae tantamount to eventually eatning a Ph.D.

{90v tinlshed the dootoratel, This was nob aw true at that time for terminal
master's graduntes (4% sventually eexnod the Ph.D,j pe,06, compared to nan-
torminal programa}, #ince 1963 the parcentagss of master's holders golng an
for the doatorate from both types of programs are mora similar (72 frow nop-
tarainal and 69% from terminal programsy pe.92), Only lor master's students
aiirolled In nontarminal prograns tae the dropout rate Increased signlficantly
aince 1961 {10V for 1962 or befora, ae compared to 260 rlcentlypxllll.ll.
p¢.0001),

Our atrong impreseion, baned on our earlier work, is that the reasons for
not continuing aze very differsnt In the tvo cases, Atudents In a nonterninal
progran oparate {n o narsative climate vhere ph.D, candidates are granted the
highest atatus aaong students, and thoss who stop at the master's level will be
neen u‘ professionally Lncoapstent, %This normative snviornasnt creates strong
prossures to continue on to the doctorats. Studante in much programs do not
often tersinate thelr education voluntarly, A declelon to stop at the pagter's
Yeval Lo most often o result of external factors, Por exazple, recent reductions
in unlversity and departmental budgete have curtalled the nusber of stipends
and fallovships in many gradusta programs. This diminution of funds has, In
turn, cauted faoulty to more stringently acreen applicante for financlal support.
The studants in & nonterminal program ¢ho do not continue ace frequently
*reluctant dropouts,”

In contrast, studants enter teminal programs recoqnizing at the outset
that thers u‘n good ponsibility that they will not continue beyond the master's.
In fact, a portion of these studente view the master's oa a mechaniom for

advancing o career they have slready begun, In additlon, as mentioned above,

* other ntudents enxolied In terminal ptoqims are interssted In "teatlng the

water” In crder to assess thelr suitability for doctoral level work. Hence,

when studente in terminal programe etop at the master'y level, they are
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probably much mata Vkaly to do so valunterdly, Thos, while hath typan of
prograns curtantly produce roughly squel proportlons of I lvldualy with the
aastar's an the highest degres, the implloatlons are quite differant, 1¢
theas checacterbuutions are correct, studanta who do not continue th won-
tarminal prograns are more 1lkaly to marga with nagative laelinge about
thesaslvan, the protasaion, and pechape all of highet wuostion, (Thone who
hald the manter's sa the highest daqr;o are mare likely to angage in nan-
acadaalo vork thar Bh.D.'s, nn discusved earlier, This cholce may be wore
2 matter of necansity than deaire for thona who drop out of nontermlnel programa. )
v At thin atage, our interpratation ia largaly conjectural, Of course, our
hypotheals fn amenable to tasting with attitudinal date In future resascch,
Given the axiating flnancial lltultlon; in coablinatian with the projections
of a continuing oversupply n‘f Ph.0.'s {n various flalda, teminal maater's
prograua may have certain advantagen over thelr nonterminal countarparts In

the professional socislization process,

Coneluaion
In woclology, an in other dinciplines, the long term increase in the muber
of #h.D.'a avarded has downgraded tha manter's degrea. Caught as it {n batween
winimal (bachelor's) and maximal (doctoral) peofessiona) training, (ta importance
‘ and career Implicatlons have remained nebulous, Our atudy desonatrates, hovever,
that the master’s has & unique and potentially important role in the development
of atudent careera and profesaional identities, Further resaarch should asseas
sora dlrectly presant and potaible future roles of the dnqx"u for participants

, {n higher education,

3
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{ n Table 2, chi-squara valuss sre presen

Yoottiolug

I, Tha marican Boclnlogloal Mesoodatjon, 1075/1076 Direalary of Humbara,
suahlngtan, D.C.t A A, 1978, Wa wyutematloally wamplad 108 of the
pagon of the dlvectory, coding Inforwation oy all nenes on o page; exoept
that ragorded for International mesbars and nmanciatan and atudent wewhers
anl aamoctates, Thaa, the vamalty of our wtudy can anly ba gonerar(asd to
noatologhate In the major aot)ve mesbarahip categorien who vesponded Lo
the A8.A,'s vequant for Information end not to all profasslonal santo-
logletn,

1, In the United Staten, 107 of 204 graduate departmants offering manter's
degeaen confar the WA, degree (920} (Merioan faclologioal Masocletion,
Guide to Graduate Depavtmants, Washington, D.C.t A.8.h,, 1976}, Ten
(5%) confar the H.8. dugres, and waven {3V} will confer alther tha M.A,
or M.8.

1. The tinding of no eignifiomt differances amoig ph.D, sociologiate with
or withaut o magtar's sccording to langth of tlns from the bachelor'n to
doctorate differa from tha situation of alinical psyohologista. Van de
Castle and Blchhorn (1961) Lound that alinleal peychologlate who conplete:!

o naster's ypant about two more yadrs on the averege batween the bachelor's
and doctorats, (R.L. Van da Cantle and 0.7, Bickhotn, “Length of Graduate
Training for Experimental and Clinical Paychologiata,” Anerican Paychologlet
16, 19611178-180),

ted only 4t pé.05. The differences
! t ninaing data, The chi-aquare valus for nenbershlp statue

:: :-:.:l.:}\.: ful) n:h, {ncluding theas very mall categorias:  menber

emaritug (29), maber 1ite W), anscciate ononary (1),

5. In the United Gtates, 94 of 209 graduste departaents offer & master's 12

thair highet degrae (450) (M.8.A., Gulde to Graduate Departmants, 1976),

one hundred ten (53%) offer the Ph.D, with the mater's, and five (V)

offer the Ph.D, slona, Thus, of Ph.D. schools, 954 offar the master's

also and only 5V onit the mastaz'a, This a very difterant trom peychology,
vhers 64y of Ph.D, programs do not offar 8 soparate manter's projram, but

514 require the student to cbtaln & aster's. (Robert J. towall and Haxine

L. Hurdack, "Tha Queationable Value of o Master's Dagrea for a Ph.D.-Purming
Student.” pmerican Pavcholoalat (uly), 1962¢647-651), N have no comparable
{nfornation on degres requiresants in woclology.

6. Julls Honnold,D, Peul Johnson, Hubert W, Oppe, and Mllan Schwartzbaun,

"Ihe Heaning of the Soclology Hastor's Degras.* Southern Boclologist 8
(8pring), 1977:5-7,
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THE CURRICULAR OPTION APPROAGH
10 THE DESIGH OF HASTER'S DECRER PROGRAIS

by
Theodora Clavenger, Jr., Dean
College of Comunication
orida Stata Univaraity

fvo broad sodela have doninated graduste scedemic programing
throughout tha recent pastt the pigeonhola wodel vhich placas atudents
and faculty in autuslly-exclusive categories and the \:heel model vhich
{dantifias 8 core of required kuovledge lylng at the hub of the
dtacipline |lot;| vith several apectalizations vhich sre conceived sa
apokea redlating avay ht‘;l the hub, 'l'hh paper will present a third
alternative, the "curriculer option" |p;vro|ch.

The esapntial prerequisite to tha currlcular option wpproach 1a
the axiatan:e vithin & department (or group of communicating dapsrtaenta)
of o bighly divaraifiad sat of couraes vhich might be conbined in
‘dlﬂmnt waye to aerve dlatinctively dlﬂ;tenl educational or career
goala, 'l'o‘ Inplement the wodel, the faculty first 1dentdfien all of the
dtfetant elucational and/or career goals which the program ulght aerve,
It then speciflaa the particular knovledge and akil1a needed to realise
asch gosl. Thin set of knovladga and skill requiremsats for a glven
goal (or clonaly-rulatad set of goale) then Tigorously directs the
selaction of couraea frow’tha available pool to constituta a currlcular

vption. A department which forurly.omred ont degrea progras vith

diveras and diffusa goals now vill offer several different curricular

,
\

options, each vith its ovn specific goals and structure.

It 1s doportant ¢o emphanize that it da the career gosla, not

/
the extant curriculum nor definition of the fleld or discipline vhich

deteraines the course content of each curricular option. Thus if e
cateer goal demands & ll;en akill which is not availabla dn the depart-
meat, but nv\nlllble/zlmhm in the univeraity, the "outside"
coursa 14 defln:}fﬂ;o the curricular option - after due consultatian
with faculty fn the impacted department to apsure adequate coutss
capacity and atudeat cospatibility. By the aase token, if & career
goal demands knowledge within 't‘he dlacipline which calla for Lndlficatiun
of an exiating coyrae or creation of & nev ons, the courae developaent
1s cu;ried out = provided that the marginsl coats are not too high,
28 e note belov. |

The essence of the curricular option approach 1a to provide the
student with a vide range of different gduutlonal and career gosls
From vhich to choose within the broad fiald of study. In-fact, initial
Eaculty |;|d ndnlnlntmiw reaction to the proliferating Liat of rareet
goala 1a that no afngle progran possibly could provide such diveraity
without a vast expsnaion of faculty and fiscal resources, This reaction
18 not merely probsble, {t i virtually inevitable, because of the
perfectly natural tendency to perceive curriculia in terma of either
the pigeanhole or the wheel model., Hrst reactions vill be_ based on
the sasuzytion that eith;r a Separate ;ébnrtunt and faculty aust be
crested to serve esch career or educational goal (pigeonhole model) or
that a very large departwent must be created with a division corresponding

to sach goal {vheel model),



Tha curricular option modal provides the answer to these obja;iht\\f
in those fialde uf atudy to vhich 4t can be applied. In such Helds, the \
patura) oveelap of required knovledge and akille from one educational goal ‘
or carear goal to another fa cusulatively vary large, There probably vill
be no eingle courne th:t {s found to b essantial to every curricular optlon,
yat thers probably will be for aach option st moat a amall handful of couraes
vhich sarva that goal alona. Consequently the curricular options will over-
lap one m;m at dtffarant points and In varying dégree, lntcrlﬁcking {n
o multidinnsional curricular spacas

Ona can aseily reduce this abatraction to concrete reslity by imogining
o tvo-dlmensional sateix or tabla, Across tha top of the table are lated
the cureicular options, sach option sssigned to a coluss of the matrix.
Down the aide of the toble are lloted all the coursss offered in the entire
currleolun, oach coures aseigned a tov of the matrix, Now, 1f a glven
coursa {0 raquired for o particular option, put en "X' {n the box within
the tabla vhara the colusn for the cptlon crosses the row for the course,
If the courae is ons of scveral from which the student in o particular option
imt choosa, put & fraction in the appropriate box ar cell; for example,
{f the couras s one dn a Liat of Hve from which the atulent must choose
tw, enter the fraction 2/5 in the coll, Thia course-by-option matrix
nﬁah the individunl courses where each curricular yptlon overlaps each
of\tho others and provides a ready means of calculating degree of overlap
between any two options,

In f| tense, when & given discipline ot a particular university
adopte o curricular option approach to organizing fta progtams, the
course-by-option matrix constitutes an operational definition of the

fleld of study st that university, But, since it neither fully

Y

subdivides nor completely delimits the fdeld, what kind of definition
can {t polﬂbly be! The anawer can be found dn Wittgenatedn's theory
of definitione, He exanines in depth several terms auch as "game"

and "nusber”, concluding that there exist perfactly valid and useful

. concepts which ddentify a clasa of things whose mexbers have no one

“"th\lng {n comon and cannot be wambiguously subdivided fnto a finite

\'4
set uf“‘lubclum.

",

\\ ‘ ;
N

"ibd the vasult of this exsmination fes ve vas 2
complicatad natvork of sintlaritiss overlapping and
crlonrtrgeningt sometines overall stuilarities,
sonetimee*ginilaritian of dotail. . e in spinning
 thiresd v tuiat Hbea on fibra, Aad the atrength
of the thresd'doss not reaide in tha fact that some
ona fibre rune through ite whole }ensth. but ia
the overlapping ofwany fibres.”

3
1

In thona academic dllclplinci\v‘!\m sreas of specialization

diaplay "s complicated network of mil'q‘mie- overlapping and
N w
erios-croseing" and whoss contant does not ‘contain any one fibre
hY

that "runs through its whola langth", the cur:}n»hr option approach

a4y vall teprasent the gatural forw of urgunliutic;}i\\ In such o
case, the organizetion of the diecipline in the university may correspond
\

to 1te organieation in the world,

It will be apparant, havever, that the curricular npu&prouh

calle for a mora sophiaticated spproach in scheduling and distribution
of faculty talents than 10 ordinarily requitz, Since most courses
vil1 play a rola d0 two or more curricular optlénl. each ust be

acheduled a0 a0 to £it into the proper sequence of not just one progras

but eeveral, The key to this problem lies in determining how wany ‘



sactions of 'enlch course ;npt be offered during the course of 2 yesr,
This in turn, depends on saximm secticn l@u. coupled with the total
saticipated annval envollment in che courss.

To fnd anticipated snnual sntollment one must estimata the
nusber of students who vill enter esch curricuh‘r option each yur;
1f all programs are likely to be oversubscribed (a8 vould be the case
currently {n Bustness) ona aieply needs to sst a cap on the nuaber of
students acceptsd fnto each option; this maximm then becoses the
saticipatad enrollneat, If sosething lesn then full capacity la
anticipsted, some’ realistic mechaniam must be ued to estisate the
nushar of atudents entering each opfion during the year, In the case
of & sastar’s degree curricular option requiring one year to complete,
this nusber of entaring atudsats equale the number of enrollments zequired
by that op.tion in sach of its required courses, In the cass of any
course that 1s one of severs] from which tha studsnt must chooss,
the nusber of snticipated enrallvents from that option vill be s
Traction of the nusber of entering students.

1f ve nov raturn to the course-by-option matrix ve see that 1t can
bs used to caleulats the nusber of snticipated enrollments in each
course across the entire curriculum, If an optlon vith l‘ntlclpated
anrollment of 25 studeats requim Coutde A, then ve Find an "I
opposita Course A under that option, If another option with anticipated
anrolinent of 20 students ldsts Courss A 38 one couras 10 & group of
four Erom vhich ths student oust choose ons, then ve might anticipate

that 1/4 of the students in this second option will enroll for that

-3)-

vout+, creating an additionsl demand for five entollments, Suppose

that we eum across 11 of the curricula options for which the course

1s required or partially-required and find an anticipated demand for

40 enrollments. It the saxiwum section alze 13 25, then we know that

this course must ba offered twica during the year and probahly will

have several vacant seats available for "service” entolluents from

other departpents or for sajors vho take the course on an elective baals,
The course-by-option matrix cen sleo be used to calculate the

marginal cost of each curriculsr option, defined an the cost of adding

this optdon 1f all other options vers alrudy‘ in place, Suppose

that ve concentrite for the noment on just one element of marglnal cost,

" faculty sffort, As ve exanins the patrix ve may discover that some

courses ate required or partially-requfved for only one curricular
option. The cost of staffing that course then becones & marginal
cost of that option, Sinilarly, 1f an additional section of s ccurs:
sust be offered to serve the needs of studeata in a particular opt‘loﬂn.
the cost of that section {a a marginal cost ;:f the option, If ve convert
aach course and section to an appropriste percentage of annual FTE
faculty effort, and sun those igures for s curricular option, ve have
caleulated the marginal cost in faculty FIE for offering that option.
Harglnal cost CIltulltil;nl can lead to eurprisdng results, If
2 progran stands alone, so that students can take courses {n that progrem
and no other, its marginal costs soar, On the other hand, in a prog;n
that lends dtself to organization by curricular options, the l"!“;ﬂ
coste of each option tend to be very lov, In our case, the most coatly -

of our options case to less than 1.0 FTE faculty, and the cost of

[ T
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sdding certain new options sctually proved to be zaro, The latter
occurs vhen all the courses required by the ney opflon are slready

bedng taught for vardous other optfons with a mumber of unfilled sats

* avallibla 10 the scheduled sections adequate to cover the anticipated

snnusl anrollees in the new option,

The marginal cost fijures also pravide & handy weans for
svaluating the cost-effectivensas of eanh cuzticular optiou, for tha
larger the marginal cost, the greater should *a our axprctation of
productivity, Of course, productivity may be meavred in & nusber
of dhmlom, but usually & corricular option with o very high marglicl
tost should be expectad t; graduste o relatively large mmbar of
studente smivally, If not, then it should demonarrate some striking
sdvantage, nuch g ;rglt public ‘mvice, high natlonsl visibility or
wivaval potentiel for gensrating external funds, When thi retlo of
marginal costs to productivity becomea wieccaptably bigh one must
contesplate a redistribution of faculty resources.

One of the flret barrlers to coneidetlng & cucricular option
|pproich is the probles of governance. Logic Alctstea that each
cwrricular cption should be controlled by those fm:ylty who {dentify
with it and teach l aignificant number of courses h:v 1i; yet aound
adainiatrative procedura requires that resource dec;ulonl be rade
st the depn;tnental, school or college level, It fa not at firet
obvlous how both needs can be served. This conflict i exacerbated
by a vecond factor, the ease with which s new curricular optioﬂ can be
developed, ralaing the pectre of new centersof power and new demands

for rasources, It {o not inltially cleer how these can bo dealt with

fn a framevork of limited rescurces, Host significant of all, the wove

to curricular options will inevitably reviee the existing departmental
consenaus and elieit subtle reallgnments in the existing power structure,
Hany will feel that they hava wore to lose than they could galn through
the adoptdon of currleular opticns,

Assuning 8 alndwun level of good faith on the part of both faculty
and sdninintration, 'thm governance {ssues are easily (though not
necessar{ly quickly) resolved, but it does require departure from
sons tim-honored practices, To begln with, the depsrtment-as-n-vhole '
nust surrender its sbeoluta control over the smaller details of cdrricular
planning, lesving thess to the individual curricular option comittecs,
rataining budgeﬁq coatrol and perhaps very broad veto powers at the
departuental level,' Since many faculty vllil chalr a curticular option
comittes snd most vill satve on several of them, the actual governance
llt@tion will be siuller to interlocking corporste directorates.

This guarantees communication batveen related options, provides each
1nd1v1d1nl taculty mesber a broed rangs of {nflusnce, and prevents
egreglous oppotfunin on the pazt of any option, while leaving esch
cutpricullr option comnittes fres to exercise ite bast judgnent regarding
development snd {mplementation of its program.

The governance mechanism ahould provide s straightforvard and
systenatic procedure for bringlng & new curricular option comnittee into
existence, so that the program can respond tleely to cﬁunglng priorities
and emerging concerng, This also servee to offset bfem of thone faculty
who feel they have much to loae through reorganization, 1t quickly
becomes apparent that their ghare of the compromise under the old

aligmuent can be exchanged for a nore revarding assignment and identification

fae)
A



wder the new, Since the curricular option spproach 1s not carried

out vithin the confines of a zero-sum gawe, everyone can golo aiaul- |

taneously, snd in terns that are uaiquely and individuslly satiefying.
Tor thuse disciplines vhich lead theacalves to organization by

curtlcular option, it provides a nusber of dlatinct sdvantages.

(1) 1t saxindzes utilization of resources vithin the progean, (2)

1t allove o relatively small faculty to provide v dlversitied progeem.

(3) It provides clearcut guidelines lor {nterfacing vith other programs

and utilizsing umiveraity-uide resourcen, {A) It ollovs 8 progrem to

| dsternine with o high degree of specificity Juat vhat aducational

gonls tt w101 muppore, (3) It peraits the student to select 8

detatled progras based on {ndividual caveer MIll(:nd thus aimplifies

advigenut. (6) Tt provides a realistic bl;lll for faculty assignments

and course sequencing, (7) Tt seta vp 2 ;hple seane of mdifying

or augnenting the progres as often a dusired vithout passive reorgani-

sations, (B) It provides for a new type of goversance which placea moat

progran controls at the Woraseroots” Level vhile retaining necassary

budgetary ecntrol, centrally,

FOOTHOTES
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I. The Need

How can health care delivery be improved? This question is a fundamental
oue to al) personnal involved in the delivery nyates including persons responsihle
for delivering services and persons tespongible for providing the mnpouer to the
syaten. Although the principla that bealth care {a 2 eight 1s freely articulared,
the silent reality is that heslth care {a more often a fusction of geopraphical |
raeidence and athnic orlginl.l Geographical distributdon of health care personnel
fwe bean and 18 being addrensed with some success through a nusber of federal
programs, including the Ares Health Education Centers and the National Service
Core. Howevar, the health care atatus of disadvantaged populations, partieularly
black continues to bu a problen as evidenced by worbidity and nortality rates in
both rufll and urban lettlnuu.2

Nontraditions] nethods of delivery of health care have made some
fupace, A curaory analysis indicatea that a major defdctt 1n the syatem 18 the
reault of a lack of health pfo!eulonah who are minoritiea and willing to practice
{n underaerved aress. Where are these practitionera going to be educated? In |
tlhe early seventles a concerted national effort vas established to increase the
nusber of black health professionals, particularly physiclans and dentlm.3 This
effort did produce reaults as evidenced by the nuaber of enrollees and graduates
10 achoola of nedicine and dentlstry. Unfortunately, this effort has been curtalled
and aduisaion figures are beginning and expected in the coning decade to return
to thoae of the alxtles.‘ A nide effect of the Carter policy toward health
‘nnpouer education (Budget, 1980) 1o expected tlo be a fulrther reduction in black
adnjasdons to prograns designed to produce he;lth profeasionals,

for a mmber.o! histotical ressana, nedicine and dentistry(folloved

closely by nuraing) receive the nost attention vhen the vords "health professionale”
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are used, lowever, the health professlons include more than 200 oceupationsl
titles ranging from the alde level to Ph.D.'s vorking in clinical lalmratm‘ieu.5
The term, Allied Health, ls often used to {dentify the array of persons vho require
teplstration, licensure, or certification to practice including such disciplines
ae vedical technology, physical and occupational therspy, clinical dletetics,
dental hyglene, tespiratory therapy, and radiologle technology. These professions
although accounting for 20 to 25 timea the number of phyaicians and dentists, are
often overlooked as & key component of any health care delivery syates.

If health care for blacke snd disadvantaged 18 going to fuprove,
it will take allied health profensionals from those backgrounds {n order to provide
m’vicel.6 However, there is a "Catch 22 Cycle" in the systen of manpover training
fot the folloving reasons: g

(1) Currdcula fn the alliad heaith professions are highly con-
petitive, precluding students vho aither have not taken an scadenic program in
high achool andfor atudents who have not been guccessful in negotiating the pre-
professional curriculum (nstural and ,billc nedical sclence rourses),

() Alled health curricula have been destgned to meer : ¢ Lew.ving

needs and stylea of acadenically superfor and soclo-economically advantaged atu-

dents;

| (3) Minority atudenta have few encounters with black health pro~
fessdonals In the aysten and therefore, have fev role models. Thua, few black
students apply, fever are accepted, and still fever graduste. This cycle ‘(pre-
cluding entry of black student.n into the profeu/lona is reinforce. Where can the
cycle be broken; how can the cycle be btokenf
§ince faculty dn eduéationli programs retul.ﬁ the decision making

authordty for entry, retention, curriculun design and evalustion in the educationsl

aysten, the pofat of faculty prepmilon tequires chenge, In other words, the



!llck/l’ord

Ve
7

eycle will not be broken untdl there sre suffictent nuabers of qualified black health
professionals to join faculties of educationsl programs. Recruitment, retention,
rolu sodeling, and curriculus design depend upon faculty who ste sensitive and In-
tallectually mou;ceful in this dllem. The College of Allied Hellth Seiences

of Rovard Unlvmity {s sn des] setting dn vhich to sddress this dilesma and break

the cycle,

IL, THE HISSION:

Every grsduate program which has been developed has baen conceived
in some philosophicel woah, One theme vhich cm;lctorlltlcllly {s !pund in
such philosophicsl statements s sone reference uplrﬁg to 'uchluving a
stendsrd of lxccllcm:o.7 The plety of thess referances can usually be foduced

to thelr lovest comon denominator, {.e., thetorfe. ¢

According to John R, Haire who recently addressed the anausl meeting
of the Association of Americen Cdllegan. Yaxcellence e not a vagua, atbitrary,
ple-in=the-sky 11lusion. It can and does have nesning when it references out

achievement of sume gosl which we have the guts to mte."s

Hovard University is 1ikewise "comitted to excellence in the pursuit

| of 1te besic alms and pucposes, Anong the University's aims is (1) "to help

develop solutions to human and social problens, particulsrly those of the
under-served poor and Black communities,” and (2) "to provlde‘ educstional ,
oppoctunities for students who may not othervise ncqulu an educntlon of the

o

type offered at the llnivarulty."9 (

These two uins tan have special sisnl!lclnce for breaking the cycle
described in section one, Firat, while the judicial snd legal processes within
c:uf country have since 1954 atruck down the dendal of freedon of access to
{nstitutions of higher education on purely racial grounds, the de facto reality

1s that Liuits have been imposed on Blacks and other disadvanteged persons
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based on conditions of economic and educational deprivatinn.9 Second, recognition
of the aforenentioned realities in Mgher education strongly argues for a closer
exsainstion of the lesues (snd & subsequent taising of queations) which are being

addressed at this conference ncluding:

(1) Standards of quality

Can higher education make oignificant fupact on the social n;d
husan probleas, 8§+, health cars for the poor, without @ greater degree of their
fnvolvement in the educational and delivery processes? In other vords, can

ve have X' in the output without having X's in our inputs and throughputs?

(2) the Valus snd Future of Naster's : '

Can Master's programs provide the catalyst for establishing a new
consensus, including persons fron ecumicnl_ly and educationally deprllved
cdrcunstances, that will target and state up froh;‘bhe gn_nljﬁf taproving the health

»

cara of the disadvanteged!

(3) The Deaign of Master's o ‘ 7
Can ve design Haster's Prugrm that reflect iu philouophy, content,
process and outcome.s constituency snd targot goals of thlo neu consensus?

The remadnder of thh plpls shall address thm fasues and questions

‘by highlighting the curriculus design of the Hamr 8 Progm in Allded Heslth

at Howard Unlvmity.

[I1, THE PROGRAM:

"/ o '

Graduate education prograns a‘r:l‘_u',flron copaituent to a eet of principles.
These principles aie tvhe‘lnterflce‘\‘betmn the content of a body of knowledge
and the aapllcatio‘:n ?f that body of knrjﬁledge. In other vords, principles are
derlved Eron an 1nteLmtion of theo:etical principles and pragaatic applications,’

-In some dluclpllnu he enpham 1s largely on theory, while others emphasize

"

the peactical applicatidns of theoretical concepts, In the health profesaions, .

3
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the dramatic cise in the uttlization and sophistication of health cara places a

demand on graduste prograns to respond to the needs, both theoretical and pragmatic,

of o changing systes, The misslon statement of the College of Allied Health

Scisnces addressas this Lssve;

Curriculun davelopment vill be diracted tovard shaping
offerings to match the econonlc, political and socio-
cultural facts of contewporary exparienca in order to

ks cortadn the changing modes of thought and expression,

a1 well an the changlng values that accompany them, serve

as tha matrlx for dnstruction in the fundamentsl disciplines
vhich undarpin the educational structura of the sllied health
profeasions,

Yor the propoand mastars program in the Allied Health Sciences, the spplication
of thia midsion statesent translates into a number of basic aswumptions about
the dasign of tha progras, Alfhou;h these assuwptions range from the genarsl
to the specific, they ara charactemzed by interdependence; they are of equal

‘lwportanca.
1, The overall goal of gradusta educstion s to add both depth and

brasdth to tha student's acadesic preparation snd life experience. Students

purautng this gradusta program will utilize the basic lswel of education and

exparianca of thair apacialty area os a stepstone not only to greater depth
of theoretical and applisd skille of their discipline, but a broader view
of the health cars context to vhich their specislty retates,!?

2, The koowledge and skill base of the spectality aress are those

vhich ara defined and controlled via a varfety of mechanisns, Undergraduate

g

education in the |111'§d health diseiplines is charscterized by homogeneity
in c;nrriculun denign. While esch program may espouse s unique philosophy,
affacting such matters an student target group and ped‘u;ogtul nethads,
the l;lhjeﬁt mtter content is designed by professional :oﬁcenaus. The
knowledge and akill base 18 defined both through the program sccreditation
process lﬁvllving the professions in collaboration with the apprepriate

agencies control’ing program sccreditation and through e mechanisn of

Flack/Ford
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practitioner cectification and registration by the professional assoclationa,

3, Graduate lavel education dn the allied health profesaions ia characteri-

ted by vardety in curriculum deafgn, In graduate educatfon For the allied heslth

professions, no single curriculum has proven satisfactory to meet the needn for
the variety of career roles thet the graduste level allled health professional may

asema, In fact, diversity within and sceoss professions {s the "nora” for graduste
hY

-

level education for the a1liad health professions n contrast to the luﬁ homo-
geneous prograna ot tha undergraduste Level, 12

& The dynsnlc grouth of the allied health professions hea resulted
k|

in o continuing redefinition of the functions in the various specialty aress.

As health core has bempa wore specialized, the functions in the allded heslth
professionals have becoms more precisely defined with greater autonony and inde-
pendence, Allied bealth graduate education.will continue to become more refined
.u the body of knovledge and tha application of that knowledge in practice becomes
more dafined. This program vill create agents of change to provide infusion of
knovledge into the process of the ongoing definition,

5. Thers s o nesd for persons sducsted through the graduate level

in specific discipline areas in particular and in health care in genersl, The

{ncreased demand for heslth core and the subsequent incresse in use of allied

health parsonnel has created o ianpmr shortage In both allied health practice
and allied Hnlth education. Existing health graduate progl;anl have helped to
reldeve the manpower. shortage in aome regions of the country snd in mome of the -
vell-establdshed disciplines, Yet demand continues to surpase Bupply. Programs
should respond to {ndividusl student needs while st the same time mzintaining
acadenic standards of excellencs, An undergeaduste allied health student
generally has o foundation in the basic sciences together with discipline related

theory and skill development. These are then applied in a variety of supervised
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clinical settings in order to mpm conpetent practitioners. Thus, allied

\

health atudents enterisg the audu)te progran repcesent s population that under-
stands both theory and its lppllclmNn practice, Sinca the appli-

cation of theary through otk experience \urias among and across diseiplines, each
pradunte must have s program developed on indlvidual experience, These indlvidual
work experiences may h‘m brosdened thelr proh‘wo.ml cospetency disparately.
Therefore, each student will require upon ndllnlo\\a to the graduate progran
{ndividuatized ncadenc procesaing. "

b, Tradltlohlll black inatitutions have b\:kthe nodt succenful in

preparing black groten!omh.u Existing allied heslth graduate prograna have
recruited minoricy students, including black atudents. Hwav\n\ the enrollment
'n! graduate nino=lty studenta has not kept pace with the graduste\market demand
nor with the enrollsent potential created by the under;rnduata p:k\ Coat,

geographical location, and linited alnority role models are casual facl‘ru in-

pacting on the enrollment of graduste minority students. \
A\

3, Program Charucteristics: . \

The-allled health aclences have been characterized by a period of n&

.muth end expansion of personnel and prograns. The ensuing period of grouth \

vill 1kely be ncted for (1) quslitstive fmprovement of existing educational pro-
grane; (2)Jexpandlng lendauh'lp toles for allled health practitioners in the

-~ health ca;'a secting; and (1) Increasing basic and applied research activities,

The faculty'and ataff of the College of Alled Heslth Sciences belleve that'a
gnduat; program can provide the personnel requited to respond to these direcelons,
The folloving five characteristica delineats the educational concepts for the
manter's program in the allied health sclences:

1. Multi-disciplinacy in Scope

As health care becomes more comples, 1t becoses more speclalized; and

haslth practitioners will vork In settinge 1ncrm‘ingly characterized by inter-
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dependence of mmerous dleciplines, Therefore, the efflcacy of the health care
syatea vi=] depend upon the ability of the upeclnl!ltll to functfon dn a unified
manner, Knowledge of the {nterdependent relations of all the personnel in
health cara {o the first atep in developing a concept of tha»health care team,
That particular concept can beat be nurtured in s mult{-dimciplinary setting,
Cooperation of disciplines must ba modeled In both the acadenic and clinicsl
educatdon aettings {E collaboration {a to be implemented In aervice sress. The
graduate program will provide students an opportunity to focus,' identify, e:plore;
and respond to tha asues and the practices of the variety of allied health pro-
feaaions in relatiodahip to the health care syste.

2, Beonowde in Use of Resources

Budget restrictiona and continuing lhltntlon; on Tesources nakes it
ini:rmlngly inportant that developing prograas not duplicate vaeful exluting
couraes or progama. Resources in the university comaunity need to be conatantly
exanined to ensure the [lacally sound practice of sharing existing resources.
Hovever, this sharing of f‘eluurcel should not conprondse the quality of eny new
or existing educationsl program, Stretching a thin resource vould compronise
quality, Tapping of existing reaouréu aust ba done In the context of examining
what resources ave available snd what constraints sre upon them. Concomitant

with the utilization of present resoutces is the requirement to augment (vhere

appropriate) those resources amd to dmlop new ones, ‘Therefore, the grndunte

progtan will necessarily extend acrom collega um; the progrem will be both
nulti-disciplinary vithin the allled heslth professions, snd intercollegs vithin

foward University,

1. Professional Concentration Ares

(’

\ The third presise of the progranm {s that students will select s con-

\

can\rtatlon of couraes {n the sdvanced basde and/or allied aclences directly
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ralated to their vespective undargraduata degree, This premise han been both
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foatared by the hiring practices of institutions and supported by professional
asvociationn in tha allied health diaciplinen, The trend toward upgrading pro-
foastonal entry requiresents wakes it isperative that allied health profesuionala
continue to axpand thelr knowledge in thelr chosen discip)ine through graduate
'lrn-:dy and resesrch. Whethar the graduate of s master’s degrea program i going
to teach baceslaureats lovel studests o lupe7in buulauuen leval graduates,
d

thare lll a neceapity for a broader base and ' deeper understanding of dlscipline-

related content than that passansed by the holder of the baccalaureste degres.
, [

A. All{ed Health Concentration Ares

The gosle of the ,nterina students vil) vary according to one of flve
patternnt (1) preparation for advanced clinical practice; (2) prepacation for
taaching; (3) praparation for u'unsmnt and |up|lrv1|iun: (%) preparation for
further graduate vork ot research in the discipline; and (5) pr'epmtion‘ for
{nternational progras devalopeent. Therefore, the graduate program will ba te- -
aponadve to individual naeds conatatent with good curriculun design, Each
atudent w11l devolop personalized progran objectives related to pursult of
educational growth and be able to select one of the five patterns as a allied
heilth concentration area.

5. Require Professjonal Experience for Adaissjon

The fifth end final premise s the comitnent to adeit only qualified
and experienced ullfed health professionals, The prerequisites for adujssion
are s baccalsureats degree in an ajlied health proﬁulon with appropriate re-
gistration, lcersure, or certiffcation, Additionslly, each student will be

tequired to have & minfmum of two years of clinical or equivalent upeﬂencn.

s

CONCLUSTON:

John ¥, Cardner,. {n Excellence, a book of the sixties relevant for the
seventdes ond wost likely the elghtisn, says that "human aociet.es have |av;r1y and
succeasfully lafted the reallzation of Indlvidual promise.” Ve do not submit
that the waster's progran for allled health profevaions st Howard University will undo
pant history nor dramatically change the future for the whole of the health cara
delivery systen, We do beliava that it will help individuala realize their p'i'mile.
The philosophy of the progras han its roots in the College Hission, one of changlng
values and redaf!nlnﬂlthe atandards of quality and the meﬁnins of acadesic quality,
Thege valua changes and redefinitions In the ayatem begin, not end, with people as
patients for ae we daal on & day~to day basis with students who sre also allled
ﬁealth profeasionals, how ve function {n their world says dearly vhat we belleve

sbout oura,
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Tho Value of Graduate Programs; The MSMT Hodel

Dr, James L. ¥elch
Caldfornin State University Dominguez Hills

The academic arena of higher education is which we find ourselves
today, with regard especially to graduate, professional education,
there prevalla pressures dictated by profensional societies, or-
ganizatlons and goversmental bodies coupled with technical ad-
WMMMMMWMMMmMMMWMMe
produced an Array or responses involving, aﬁ least in part, pro-
HMMMMmmNmmmmmAwmmwwmm
mode of deljvery has been external degree programs. These pro-
grams typically are directed toward the new learner: the adult

population.

Bxternal degree programs, being offered at site locatlons away

* from the majn campus, present many unigue problems of concern to

the educator and cunsumer alike. The quality of these programs
16 it relates to students, curriculum, faculty, library and audio
vigusl facilities, in general, program viability, all must be
given special attention. The following Process and Outcome (b~
ljectlvea as part of the Master of Science in Medical Technology
Bxternal Degree Program at Callfornia State University Dominguez

Hills, address the lssue of an evaluation mechanisn used to de-

ternine quality in these aress,
‘ Ni®

e Vuluo of Graduato Programs: The MSNT Wodel

Dr. James L, Weloh
California Btate Univeralty Dominguoz H1ls

PROCESS OBJECTIVE 1

The recruitment of qualified applioants to the MAMT Program
vi1l be undertaken through communication channels appropriate to
the profession of tedical technology.

DATA:

1. A listing of professional publications and the
corresponding date in which the announcement
 appeared.
2. A description of mailing lists employed and the
date of the mailing.
CRITERIA:
This objective will be considered as met 1f
1. Announcements of the MSNT program appear in such
publications as:
8. Journal of American Medical Technologists
b. lab Yorld
¢, Californin Association for Medleal Laboratory
Tochnologists Newalettef
d; American Association of Bioanalysts Bulletin

RESPONSIBILITY:

It will be the responsibility of the Directﬁr USHT
Program, to prepare ond submit appropriste press infor-
mntion.desikned for the specific publiéations 11sted
above and to send brochures to those on such mailing

1ists, Records of announcements, mailings, and public-

<66.



fty sl bo submitted to the Rvaluntor,

PROCER ORJECTIVR 4

Applicante admitted to the NENT program wl11 be In posussalon
of a Callfornia Ulcense sa & Callforala laboretory Technologist or
be a reglotered Modioal Teohnologlut with the Amorioan Hoclety of
Clinlenl Pathologlats, have professional experlence huyond the
{nitial tralneo period, and have a bachelors degroé ur equivalont,

DATA:

1, Apptication forms which will verlfy elther California
11censing or reglatration with the Americun Boclety
of Clinical Pathologliats,

2, Application forns which will include at least one
letter of *acommandation from & current supervigor
or & previous employer verifying that the applicant
has prolessional experience beyond the Initisl traln-
ee perlod,

1. Ofticial college tranacripts of previous college or
unlversity work.

(RITERIA:

1, This objective will be conalderéd as mot 11 all ad-
mitted applicants

. B, Are 1icensed or reglatered medical technologists,
b, have professional expériance beyond the initial
traines period, and |
¢. have a bachelor's degree or meet the equivalent
requirements of Executive Order 168.
 RESPONSIBILITY:
It will be the responsibility of the Program Director

to evaluate all applicants with respect to the estab-

57-

[ ordtorlon wad to onetify thel wll b b Lod nbudents

noot the antubiished orituria,

" PROCERS ODJECTIVE 6

A1 studopts advanced to tull eandidiey for tho HIMY dogroo
MmuImwnummhwmgmm)mhnnwwmunruﬁnnm;mMIhwu

oonpletod at loast 34 quarter unite of approved sonrse wrk,

DATA:
1, Applicationa filed by gtudonts for advancemont to
full candidaey,
7, Grade point averages of students advanced Lo tull
candidacy.
3, List of approved courses completed by each student
- advanced to candidacy. |
CRITERIA:
This objective will be conaidered as met 1f all students
advanced to full candidacy have & minimun grade point
average of 3.00 and have completed at least 24 quarter
unlts of approved course Work.

RESPONSIRILITY:
It 15 the responsibility of the Office ol Adnisaions

and Records to compile grade point averages and l1sts
of courses completed at the end of each quarter for
211 admitted students, These will be tranemitted to
the Bvaluator and the Director. The Director will
notify students qualified for application for full
candidacy to fi11 applications and will provide appli-
MMMMMMMMWMWMMMW

ator to review records for compliznce with criterds,
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DU OMACHIV 14

ALL part=time and of C-onmpun teontty who Connly Tn Lhe NOMY
program will meot the vegulay chapus orltorts Lo nsurn the
aondemba quaddty of Lhn progran,

DATA:

1, Liat of part-tim snd of t=oampug taenlty dnddoat g
tonching wanlgomonl.,

2. Cortification by at leaut two of the lollowlng thal
part-time and of{-cumpue faculty meet the reguler
campue critoria for the hirlng of instructors.

8. Director of the MIWT Program
b, Dean of the appropriate fchool
¢, appropriate department chalrperson
CRITERIA:
. This objective will be coneldered as met 1! the required
- certlfication 18 on file atteating to the comparabllity
of the two types ol‘faculty.
RESPONSIBILITY:
"It 1a the responsibility of the Director, WSUT

Program, the Deans of the participating echoola,

and department chairpersons to select faculty

memhers thruugh exiating channels, in accordance

with on-campus atandards. It is the Director's

respons{bility to designute permanent faculty

menbers on ¢lasg schedlus,

PROCESS OBJECTIVE 13

Library facilities will be made available to all students in

the HIKT program through the use of both on and off-campus resources.

LN

<50,

DO OBCTLYR 13 oot
IATA:
Iy Labborn of sgeomment frow of t-oumpud Hihearion
ablowing aoners Lo ebudunba 1n Lho MY progran,
1 hadent quonl bonnadved valuting to U wvillabilly
of TIRry vesdurosn,
CRITHATA:
Thin objeotive will bo conuldored wn b 46wt Townl
oo contraotusl agroomont exluts wilh an off-canpuy
tbrary allowing ‘nocems to tho facilitien by MEHT
studenta and 1f Fho majority (over 76%) of thews stu-
donte {ndicate oh the questionnalra that outalde -
brary fact11ties ars availsble to thon
NBSPONS LB LITY ,
It 1o the ruspnqulblllty of tho Director, MSKT program,
to establish uli arrangenents and agreements to assure
the continued availahility of resources outside the
CSUDH brary. It 1s the responsibility of the Evalu-
ator to check whather or not students have uccess to

off-campus 1ibrariea,

PROCESS OBJECTIVE 18

An annual report will be prepared and submitted to the Con-

mission on External Degree Programs at the end of each academic

year,
DATA:
A comprehensive written report describing and evaluatlng
the year's activities and progress with respect to the

stated process and outcomy objectives,

-b0-
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PROCESS OBJRCTIVR 18 continued...’

CRITERIA:

This objective will be considered as met it an annual
roport is published snd submitted to the Coumission on
Exterral Degree Programe. "

RECPONSIBILITY:
The Dean of Community Programs and Extended Education,
the Director, MSMT program, Administrative Coordinator,
MSNT program, and the Evaluator will share the responsi-
bility of report preparation,

PROCESS OBJECTIVE 18

The WSKT Program will be reviewed annually in order to remain
consistent with advances in the fleld.
DATA:
1. Minutes of the annual meeting of the MSHT Advisory
Board,
2. Objectives for each course in the MSWT Program.
3. Coursge outlines for each course in the MSMT Program,
‘CRITERIA:
This objective will be considered a8 met if the MSMT
Program 18 subjected to an annual review and revised
ag necessary to be consistent with developments in
nedical techuology as recommended by the MSMT Advisory
Board.
AESPONSIBILITY:
It i the responsibility of the core faculty and the
Director, MSWT Program, to monitor Journals of the
medical technology field and to hold a review session

once a year to consider curriculum revision, I{ s

-6)-
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PROCESS OBJECTIVE 16 continued...

the responsibility of the Director to call an snnual
meeting of the MSNT Advisory Board, It is the respon-
sibility of the course instructors to revise the course
outlines and objectives in keeping with ST Advisory
Board recommendstions. It is the responsibllity of

the Evaluator to review course outlines and objectives
for phnnges in keeping with the recommendations of the

MSUT Advisory Board.

OUTCOME OBJECTIVE 1

cedures in the laboratory by:

Students will demonstrate knowledge of quality control pro-
\\\"
A. Defining criteria for selection of reagents and equipment
foéaa designated section of the clinical laboratory,
B, Defining relevant terms,
C. Listing steps used in maintaining-daily end monthly quality
control programs, and
D. Simulating a monthly quality control program from factual
data,
DATA:
1. Behavioral objectives for MDT 404, Quality Assyrance in
the Clinical Laboratory.
3, List of students meeting parts A through D s provided
and certified by ths fustructor.
CRITERIA:
This objective will be considered as met if tﬁe behavioral
objectivas tor MDT 404 are on file and the caurse instructor

verities that:
1. Eighty-tive percent of the enrolled students listed de-

-62-
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OUTCOMR OBJECTIVE 1 continued...

tined 954 of the criteria specified in Part A,

3, Righty-five percent of the enrolled students de-
fined 95% of the terms specified in Part B,

3. Eighty-tive percent of the enrolled students left
out 0o more than one step ae specified in Part C,
and |

4, One hundred percent of the enrolled atudents ade-

) quaiely slmoulated the required program ag speci~ |
tied in P;rt D
RERSPONSIBILITY: _

It 18 the respopalblllty of the Director, MSMT Program,

to trnnémit the required course objectives and 1n-

atructor verification to the Evaluator.

OUTCOMB OBJECTIVE 8
Students electing the Clinical laboratory Managemeni Option
will demonstrate knowledge of computeriiad methods,‘medicnl per-
sonnel management, sud advanced application of health care delivery,
DATA:
i. Behavioral objectives for MDT 410, Health Care De-
Mvery 11, MDT 412, Vedical Personnel Management,
DT 414, Advancedibgtl Collection and Control Tech-
nology, and MDT 418, Budgeting for Health Care Insti-
tutions. |
2. Student scores on' criterion. referenced examinations.
CRITERIA:
This objective will be consldered s met 1f the behavioral
objectives for UDT 410, MDT 412, MDT 414, and MDT 416 are

on file, and the course instructors verify that B5% of the

OUTCOME OBJECTIVE 5 continued. ..

enrolled students met 85% of the course objectives

88 defined by the criterion referenced examinations.
RESPONSIBILITY:

It is the responsibility of the Director, MSHT Program,

to transmit the required course objectives and student

gcoraq on the criterion reterenced examinations to

the Bvaluator.

OUTCOME_OBJECTIVE 11

The program will provide upward mobility for graduates holding
the uaNT degres. -

DATA:
Follow-up questionnaires mailed to all graduates two
years atter the gfantins of the degree to determine
past and current job title and sslary.

CRITERIA:
Thia objective will be considered as met, if, during
the two years following graduatinn, at least 25% of
the graduntes experies.e a promotion and are granted
at least a 26% increrse in salary.

RESPONSIBILITY: |
It 1s the respousibility of the Evaluator to design
the questionnaire and to compile date from the re-
turned questionnaires, It is the responsibility of
the Director, MSNT Program, to distribute the ques-
tionnaires to the graduates end to monitor their

return.

3
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AT EVALUATION OF TVE NATIOHAL EVALUATIONS OF GRADUATE PROGRAS

Richard I, Miller
Vice President for Exucational Services
State University of tlew York at Brockpart
Beglnning with the fhughes atudy in 1925, a nanber of national studies of the

quality of qraduste stucy have bea made, vith the nost recent ane by Ladd and
Lipset and separtad In the Juery 15, 1979 Lssue of The Choonicls of ficher
Blucation. The Anerlcan Qouneil on Bhcatim (E) has taken an active role In
rating qraduate programs {n major miveraities, beylnning with the Hughes study.
The most datalled ACE study, by Allan Cartter n 1966, assessed quality of nor-
professional grabiate sty {n major wniveraitles, Five years Jater, another AE-
spneared study by Foose and Anderson (1970) replicated the Cartter study of major
qraduate progeans in non-professional areas, The Cartter study received usable
ansers £ron an oplnion survey of 900 depactment chaimen, 1,700 cutstanding genfor
scholars and scientists, and 1,400 younger a_xgadauiciw. In all, 30 disciplines at
106 major {nstitusions were surveyed on (1) the quality of the graduste faculty,

(2) the effactiveness of the doctoral program, and (3} the degres of expected change
in the relative poaition of departnents of foring doctorsl study In the discipline
of the rater,

The Roose itnd Anderson study was essentially a replication of the Cartter

study, with slight: enlargerment—~seven addi*{onal disclplines and twenty-five ad
'diticnal institutions, It did depart from the Cartter study n taking a much lover
profile in report:ng the data: “In updatl;\g the ratings of graduate programs, ve
[foose and Anderaon] have had serious misgivings about the apparent endorscrent &
study of this kind glves 1o the primicy of a.,.hierarchy of wniversity prestige and
{nfluence. For this reason, we have sought to play down the actual scores and ad-
fectival descriptions of faculty and program quality, preferring instead to enphasize
te ortnca of Lentifying facolties and prograns vith core at or cbove te
2.0' floor tet fivo years ago.” (p. 24). It la Lkely that the national student

B8

unrest at the tire plus student and facully agltation for more enphasis on wnder-
graduate teaching were instrumental in this decision,

Thres other studles are related to the 1966 Cartter work: Margulies and Blau
(1973), Blau and Marqulies (1974-1975), and Cartter (1977), The first report by
Marguldes and Blau used the criterion "that has been fowd to be most reliable,”
which was the judgrent of experts in the field--in this case, deans, This report
asked 1,160 deana of seventeen different subject areas in professional schools to rame
the flve moat outstanding schools in thelr profession but not to rank then. (The
earlier Cartter and the Roose and Anderson atudies did rot include professional aress.)

As one would expect, the first largulles and Blau study wes discussed widely:
and the second study one year later (Blau and Hargulies this tine) dealt with critled

]

of the firat reparts

(e group of critics cateqorically oppose vanking echools, Such rankings, they think,
emender {nvidious compardsons and hurt many good echools that nay niot be at the very |
top in their fleld, particularly In a period vhen it is difficult to chtain meh-"
needed financlal resources. But this view aces the results of such rankimgs nly
from the standpoint of schools and thelr adniniatratora and not from the perspective

of their publics, espectally prospective students and erployees, who have a stake in

knowlng how schools compare in quality d reputation, A second critician of our work
was that it did not furnish infomation on the quality of profesalonal achonls, slnce *
the rarkings were based on the judpment of deans and not on dbjective measures of
quallty. As one critic put it, 'These are just the opinions of a bnch of demns,' A
third major critician of our study was that the rankings of at least sme types of
schools wera basad on very few responses, those of only a emall proportion of all
deans 1n a fleld, This critician is well founded.” (p. 42), :

The replicated study by Blay and liargulics co-related closely with the one that
they had finished a year earlier: “The corcelation in the new and the old sty
between teputation ratings for all schools, not only dn the top five, in all types of
profesalons {8 0,...1f separate correlations for each type botsken the nev ad the
old reputation ratings are conputed, thirteen of seventeen are larger than .30 ad
nore 18 lower than 75" (p. 43). While these correlations span only one year,

Clark hag compared ratings over time, beglnadng with the 1925 lughes study, and fomd
"miversity reputations are exceedingly stable. All of the top twenty universities in
the earlier surveys ate still at the top, and relatively few new ones have been
aded” (p. 89),

The 197 Cartter study on education; law, and business started with different
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retexents-f;culty members, and aince the universe was fifty-one Ph.D. granting
Anatitutions the professors coukl be expected to be resecarch-oriented. The results
of the Cartter study, with Blau-ttarqulies rankings, are given on the next page.

Correlaticns br .ween the Blau-Marqulies and Cartter studies are quite high for
the first tive or six places although same striking differences do exist. These dif~
ferences may be due primarily to the different ways in which the data were collected
or in the clienteles sanpled. Cartter supports his thesis in this manper: *Whose
Judgment does one trust: 146 deans asked to name only 5 schools, or 453 professors
and deans drawn fram all 51 doctoral-granting institutions? The most knowledgeable
teachers/scholars in the field, in our view, are much more In tune with the quality of
scholarship and education in other institutions than are scholarship and education in
other institutions than are a few faculty stars and deans who may be more faniliar
with the administration.” (pp. 42-53) Blau and Margulies (1974-1975) would dis-
a‘gmes "The central position of deans and their responsibility fpr«récl:mlibmnt should
make them particularly well infoimed about the quality of the schools in their field.
To be sure, the rasulting ratings of school re/putatld\/a are merely the opinfons of
these experts, but all professional reputations are no more than the opinions of follow
experts.” (p. 42). It is m;e:esei;ﬁ to note that Cartter's 1966 study used statis-
tical ptoéedur&d to determine the differences in ratings among department chairman,
senior schblars; and junior scholars. He found that *...there is little to distinguish
the ratings of th2 chaimmen or of the junior scholars frem those of the seniaor
scholars.” (p. 7).

The influence of sheer size has been mentioned as a criticism; namely, bigger
is viewed as better. (Wisp€ reached this conclusion in studying the size of psycho-
logy departments used by Cartter.) 7Those institutions and departments with the
largest numbers of graduates do tend to be the top-rated institutions, leading to
the generalization that ratings likely do favor larger units since they produce more
yraduates who in turn retain sane nostalgia for “those days in graduate sdiool.”

Also, the larger units are more visible in the professional literature, in weiting

and consulting, at omventions, and in mrbers of graduates, therefore visibility

-67-
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T0P SCHOOLS OF EDUCATION .

, . Blau
Faculty Quality Educational Attractiveness Combined Scores Margulios
L st . , Ran&ings
. Stanford University 1,59 1, Stanford University 1.46 1. Stanford University 3.07
2, University of Chicago 1.93 2, Harvard University 1,77 2. Harvard University 3.83 3
3. Harvard University 2,06 3, University of California 1.80 3, University of Chicago  3.87 4
4, Teachers College 2.13 Los Angeles
Columbia University b, University of California 1.87 4. University of California 3.94 12
5, University of California  2.15 Berkeley ‘ Los Angeles:
Los Angeles “ 5. University of Wisconsin 1,91 5. University of California 4.04 -
' Berkley
6. University of Wisconsin 2,15 6. University of Michigan  1.95 6. University of Wisconsin 4.05 7
1. University of California  2.15 7, University of Chicago 1,95 7. Teachers College, 4,21 2
Berkeley 8. University of Illinofs  2.03 Colunbia University
8. Ohio State University 2.21 9, Ohio State University 2.06 8. Ohio State University  4.28

8 3
9, University of Illinois 2,26 10, University of Minnesota  2.07 8. University of Michigan 4,28 6
10, University of Michigan 2,37 11, Michigan State University 2.09 8. University of Illinois 4.28 8
11, University of Minnesota 2% 12, University of Texas, Austin2.13 11, University of Minnesota 4.46 10

12, Teachers College, 2,13 12, Michigan State University4.60 1l
Columbia University 13, University of Texas 4,70 -
Austin
14, University of Indiana -~ 9
Bloomington
rw ‘ ™ n

vy : o U




1.
12,
13,
16

13,

Faculty Quality

Harvard University

Yale University

Stanford University
University of Michigan
University of Chicago
Colunbia University
University of California
Berkeley

University of
Pennsylvania

University of Virginia
University of Texas
Austin

University of California
los Angeles

Cornell University

New York University
Northwestern University

Duke University

1,99

2,30
2,32

2,38
2,39
2.42

2,50

—~—a O
-

TOP LAW SCHOOLS

Educational Attractiveness

Yale University

Stanford University
Harvard University
University of Michigan
University of California
Berkeley

University of Chicago

. University of

Pennsylvania

8, Columbia University

10.

11,
12,
13.

14!
15,

University of Virginia

University of California
Los Angeles

Cornell University

Duke University
University of Texas
Austin

Northwestern University
University of Minnesota

L19

1,23
1.25
1,35
142

—
-

1,68
1.72

1,88
1.90
1,97
2,01

2,06
2,08

- - - - -

9,
]. .

1.
12,
13.

14,
15,

.

Combined Scores

Harvard University 2.30
Yale University 2,31
Stanford University 2,68
University of Michigan 2.8l

University of Chicago 2.8

University of California 3.16
Berkeley

Columbia University 3,28
University of 3.63
Pennsylvania

Upiversity of Virginia 3.06

University of California 4.19
Los Angeles

Cornell University 4,29
University of Texas 4,31
Duke University b.46

Northwestern University 4.0
Yew York University 4,58

Blau-
Nargulie

~ Rankings
l

T Lo O O



Faculty Quality

. - Stanford University
. University of Chicago

3. Massachusetts Institute

of Technology

Harvard University
Carnegie-Mellon University
University of California
Berkeley

University of Pennsylvania

. University of California

Los Angeles
Northwestern University
Columbia University

1.33
1.50
1,64

173
1.97
2,06

2,12
2,26

2.40

2,51

10,
1,
11,
13,
14,

TOP SCHOOLS OF BUSINESS
Fducational Attractiveness

Stanford University 1,24
Harvard University 1.37
Massachusetts Institute  1.50
of Technology

University of Chicago 1,73
Carnegie-Mellon University 1.88
University of 1,69
Pennsylvania

University of California 1.89
Los Angeles

University of California 1.9
Berkeley

Northwestern University  1.96
Cornell University 2,07
University of Washington 2,23
University of Michigan  2.23
Columbia University 2,24
University of North

Carolina, Chapel Hill 2,25

Combined Scores
l. Stanford University 2,57
2, Harvard University 3,09

3. Massachusetts Institute 3.14

of Technology

University of Chicago 3.3
Carnegie-Mellon Univ.  3.83
University of California 3.9
Berkeley '
University of 4,02
Pennsylvania

University of California 4.14
Los Angeles

Northwestern University 4.39
Cornell University 4,59
Columbia University 4,75

Blau~
Margulies
Rankings

2
1
6

1l
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atd ulﬂx peroelval quallty.l Of course the larver departments nay be

e of the advantages of diversity, speclalization and@lleqialltymm

ro'essors. ‘

peiks to the quallty issue in terms of size and type of Institution:

y analogy to spf:rts, the place of the liberal arts collegz is, In

@ hush leaque and little league, although save of the best known and

ws (guch as Swarttrore or Antloch) might be considered sufficiently

mer ican higher education to be accorded minor .league standing by faculty

lliges could ever be considered mjor league. Lacking graduate and

faculties and atudents, their inflierce on higher education s simply
(o, 154-155).

aty on "to cm{aare or not to cgrpare" goes an. The acadonic ocomunity

ysen camparative ratings, for two reasons: only a few can be anointed

ighty) yet those in academe knou that outstanding invididuals and -tnits

re ua well, And the technical procedures for making the ratings are

1] and no one Can be sure about how mch credulence to place in the
study by Bees, stimilated by the two ACE studies in 1964 and 1969,

i departments using a greatar nuvher of quality indices than was the

NE stuly, The results indicated that the anly signifinant. difference

Igh and low departments was in ego satisfactlon. These findings caused

r to view "with conslderable caution” the £indings of the ! °F studies,

1, leqgislators, anl other public nfficlals generally favor ratings, and
are consistent with current enghases on oonsmer <. The use of
aaltty tatings will continue to Woke curfosity, outrage, or suppart

sia tealthy digree of shepticiam mlght weli acarpany whatoever position
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504 10 ASSESS QUALITY IN MASTER'S PROGRAMS -

A NEW AND BETTIR WAY

Devid 8, Wabstitr

Undvaraity of California dt Los Angeles

The beet-knovs etudias of the quality of preduate progrems
vittuelly all rate the qualdty of Ph.D, propramw) thess studias
have sevare shortconinge, even as ratings of doctorel prograss,
ond when techajques dre dovalophd For rating mastée's digres pto-
grons, they vill nadd to be viey ditfdrdat fron th mithods vidily
woed mov. Lat's look, briefly, ot thead currhntl} uedd thchalqued
of seannedty the quality of gredusth progeins, |

1, 0ue mathod, propoasd by dnthropologlet Jevardty url-

bart (4), uste dxchange theory du tatiag dnthropology dipurtaintis 1 ;
Wheo depertnents hitd dach othdt'e Phoh,'d, obd deaynbe that thyy

ord dquel fn atatus, but 12, lor dxaspldy the Unfvieaity of Plot- .

1da birne anvarnl.oflaovord'n Ph,0,'e, and Hervard doos not rhelp-
tocate, ehe concludes thet Hirvard d bighie 1o stetue) thue, by
dnanliniog rocont hiring pattdrne dnong unvcaitida, shi rank
ordere anthropology ddpertusnte, This method hae serlovs flews,
{oeluding the followlngs

o, At con nensurs only the otransth of deparciints ralativi
to dach other, not the quality of sach departasnt,

b, 1t eosuste thet unlveraity bledng practices are atirdly
netftocratic,

¢, 1t neasuds o dopartmant's streagth by only those gradus

ot O ale appointaants {n Ph.D.-graating inatitutions, An

tcoonice depattment, for oxample, that producad 20 Ph.D.'s, of
vho'tvo becand eandstant profassors of econoaics ot Ph,D.-granting
undviradtien and 18 becems hoboas, would be rated highet than 4
depirtaent that turned out 20 PhuDew, 411 of who vere hired for
rhaponedbld Jobs by major corporationa and govarnment agencien,

g, 1t ratdn dapartwenty solaly by the first joba of their
griduatde, end thae attributes too much lmportance to the quality
of 4 progrsn's studinte, Hany studies by Alexander W, Astin (e,
for dxemplé, i) dnd othérs have shovn thet the academic achieve-
nint of collégl sdniors {o much more influnced by the sbility of
thi studints vhin they duthedd thaa by the inecitution's "quality,”
ind {1t this Einding holds trud for graduats sducation, and if
thi bist etuddats gét tho bast Jobs, then the "exchengs” mathod
todlly aeseurds thi quatity of a projran's Studonts wore tha the
quality of thi 232!:::;_

| 3, Another wathod of reting the quality of gredusts pro-
graus hao bhen dmployad by Jeck Goursan (3), and while Hurlbart's
techniqud rdtas progreme lirgaly on oni factor == the quelity of
theit studints =~ Gourman godu to the opposdcs sxtreme and considers
¢ groat ousber of things. 1In his "Mathod of Bvalustion” sectien

"auapieen, control and

he says ha hao ovaluated each Inetitution's
organisation,” s "total education programs offared," its "nusber
of non-departwantel srese,” sge, adulesfons taquirements, student
enrollnent, teaching otaff, physiced fecdlities, finances, curri~
culun and reaearch,

But Gourmen glven scarcely a clue to hov he massurad all

thess things, acarcely & elus to how fmportent he comaidared wach



of thew (hov, for example, do you velght o achool'n "taaching
L egetnst ta "oge," 1nd doan o school gein of loas points
becauss 1t 19 024! Aloo, vhen Gournan seneanss o codlage's "suss
pleas, tontrol and orgaulration,” what types of duepicea end or-
ganisetion {uprove ont's tatdng, and vhat types hurt it1 Gourme
{s oflent on these.and many other wethodologicel mattere.

At soy rate, Cournan sttewpts no ratings of greduats achools
by tield, except for lev, wedicind, dnd deatiatry, One normlly
antare a.gradunte progran to atudy o particuler subjict -~ dvin
(£ ope'o progean du interddaciplinary, ¢ 1o obil} noraally beedd
¢a o fow ralated Halde == and Qournan's plobal ritinla c!lunivdr-
sftden il 1itela, except for the Halde of Jau) aéddednd, dnd
deattatey, about any perticuler tald of atudy.

3, Dut {n o sanes ve have been aetting up ateav wn o fir,
Eos the two ratdug aethods va heva dncuneed bavi daen uned, g0 et
v ot baow, by only o aingle author, By fer tha woat widaly uedd
voune oF avaluating gteduete prograse has basn to esates the ré-
saaceh rapatation of thelr fuculty by aaking othere fu their dis-
clplipe -« departaant ¢ alrmdn, uniol*cholm. junior scholern, or
sono comblnation =~ to rate thew. Thip techaique has deen used,
in onp form ¢ enothat, fa the two bent-known rlgfnga, thoas of
A1an Carttar 12) and ‘cor ;nd Andoresn (6), |ﬁd ¢80 {n the atudy
b Ladd and Ltpac. (5g wioed pralininery !lnﬂlnss verd sumerised

1* *ha Chrondele of "Ighac Bdveatlon & fov waake ago,

These "reputution of [aeulty" studfen have bean the Lest-
© eglgned and woat nfiuent'al of the wisting qulity atudles, but

) .
Iili:iﬂii'“"' for the mot natt, only the gl rgof ¢ departaent's

IToxt Provided by ERI

faculty and noglact noat other aspacts of it, Cartter, for hls
part, did fnclude, st the and of hie atudy, s section {n which

he rated o undvaradty's 1brary resources end the number of its
gradusts atudenta who had von national fellowghiys, but ha wade

oo gttanpt to {ntegrate thiss meesuras with bhie ratings of faculty
to Form ond, overdll maasurs of departmentel quelity, And CArt-
tet and Roose=inddrsen bothlﬁritd to rate not only the quality of
& dipartmant's fuculty but the overall effectivanans of the pro-
gram, yot the tvo scoren corralats so nearly parfactly -- for the
36 dHoclplinte ltudlad’by Roose=Anderean the correlations vare

i1 otther (90 of 99, weually (99 =~ that vhet vae balng measured
yao cloarly the sand thing,

Whit, thin, 10 to bi dons? o metsure the quality of o uch&ol'Q
prdduats prograw dn eny ddselpline we wust messurs not only the
coputation of {te feculty, an wont of the retings do, not just
the abiidty of fte |tudlﬁf|. a0 Rurtbirt's study does, snd cortainly
sot the entire fnatitution, de Gournsn says he dou1 -« but the |
dopartmant ftaall, dnciilary depertmante vhooa offarings could rasson
tbly be expaect  .oattre.t o ubatentiel nosber of studente frow
the departmant sazng rathd, cowpus facilitien vsed by the daport-
aent, and the edventages dnd disadvantegas of the ;urrounding con-

aunity for the subjact being studied,

Ere———— e et S

1ro: axenple, the research potantial of Harvard Unjvarsity's
forast, located in cantral Nassachusetts, probably does not vitelly.

affact {te students studying Conparative Litersture in Casbridge, end

the fact that New Yark Undveredty, accord{ng to the Roosa-Andarsen

gurvay, had the best art history depactaant in the country, alght

have basn more ralevant to phllauophy studants wishing to specialite



What follove is an outllne of a rating syat x sceordding to
the principlea vo have deacribed, We will cleasify our seagutes
into thoss dealing with the gggllggggj_bainu tated, those {nvolved
vith thinga outa{ds tha department but on thy tempus, a0d thoss

concaraed with the conmunity surrouadlng the caspun,

1¥ Dapartwental Keasures

1. the faculty's acholesship == the readarch abilitisn of

the faculty, rted -- as {n nany giatieg easbesmdnta == by othir
acholere In the eame digcipling,

b, amount of tim ficulty devots to teaching, advising,

gulding atudent research, and srudent conteet fo gepdral -~ in wity

highly Tated dapertmante thi most vistbld plopld, the ones upon
vhon the departsent's tapuration fa largaly baned, do lese tdathing
ad adviatog, tnd hare loaa co-ract with atudénte, than Léas vell-
knovn paople. Thws  yrogre's ~eputstion for tdeching effective
nase mey be basad, aataigeder.ly, upon she hputations of thoee vho
do the lf"‘ tee-htoe Shaculare, {0 retdng progrows we should
connider not only ri  orofessors’ rangacch productivity but the
wr.Libution they nake towards taeching dnd sdvising atudents, end
aoore wag dho o often on lanva.ndtlnchan ¢ Ught schedule vhen
r6 {s sa realsaace should not "eount" s much, In messuring s pro-
draa's Saaching offactivenaen, o ond who doss ¢ full abere of
teaching « 4 adviadng,

¢ quality of studants ~- this vould be weasured by CRE

aptitudn and schiavament wcores, undorgraduate grades welghted by

quility vi collage attanded, and == 10 the case 2f sowe professional

Q

5.

Haster's programe == studnts' curcent Jobs end cusulative ex-
perfonce in thedr £Lold,

d. student participation in departeent and campus 1ife ~-

theae could b weasured both by the percontege of full-tias students,
of students who servad as tasching or research esaistants, end of
students vho 1ived on or vary near cawpus, end elso by the ebsolute
number of studants n 4 departuent who vere fully dovolved fn
départmant end canpus J1fe, AlD things bajng equal, prograns with
t high parcéntagh of such fully {nvolved studante would Se reted
bightt thed othdre] hovevet, having a "criticel wass" of students
for others to latarect with 4 important, too, and o graduate pro-
gran with, say, 100 atudents, 40 of who weré full-timers, vould

be ratdd highar than a program with 10 studenta, four of sho vers
tull-timta,

4. placensnt record of gredustes -- hera T vould conaider not

only initial acadenic appointuents, aa Hulbart does, but hov nll
the progran served to advance all Lta etudants’ careers, In the
cont of ¢ Huater's progten, for oxample, 1 vould consider tha per-
contags of 1ta gteduates who want on for doctordtes, the percantage
of thoas who uc:vally completad thelr doctorates, the quality of

the Ph.D-granting {netitution they vent to, and ulso the kinds of
Jobs the tarminal Hawter's studentSgot, thelr starting selarleg,

and == for thona who vare eaployed bafore beginning thelr program --
thefr salsrien and responeibilities, {zmediataly after sarning

their Master's, cospared to what thess ware just before they antared

thy program,
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1. Compus-ulds Mesauras

s, steangth of valated departmenty - In reting a Haster's

progran in Spacial Mducation, for axemple, T vould contdder the
quality of the campus’ peychology departmant, sapacially tha aunber
and quality of the tourns offarings and the quality of thoss faculty
woat valuable to ¢ atudent etudying Spacial Bducation, and also the
sceasndbility of thasw paychology courasa and faculty to Speclal

Bducation atudants,

b, quality of ces u|4§|c111t1054522;§ s draw

of usdng global measures, s doas Gourman, snd asedgaing 4 riting
to an entire fnstitution, I vould attompt) for ddch progres, to
rate thoes compun scadmte factiitin it tadn Moit, 18 thi chad

of a Hagtar's progran {n English, for dxempla, X would ratd the
cantrad univiceity Mbrary and the English ot humsnitiea Ubrery,
It any, but not the computer uatvorkj for 4 program in art, the
conpva’ atudion, squipment, and mussus collections, it any; for

s progren {n sociology, both the campue' library dnd Lte computer
natwork, Though we catnot predict with cartainty, of course, vhat
campus rasources o progren'e students will ues == thers wiil alvaye
be atudente 1n Special Education who hava 1ittls or no contact with
the canpus’ paychology departasnt, and some atudente in [sh who
wleh to do computar-aseited studies -- selacting the e feedlls
ties atudents in o given program are likely to use most and nlaﬁutlng

the quality of those fo at least o step {n the right direction,

1.

upot -~ {nsthdd

3, Surroutding Communlity

Ploelly, we should consider, In asaessing sny progran's
quelity, tha. cazpus’ vidar anvirons, snd ve ehould rate both the
comnuaity's lntelloctual amblence In gonaral and what {t offare
for tha particular £1414 belng atudied. For example, Harvard and
UC Berkeddy might vell aarn 0 higher reting for thedr natghbor-
hoods, with thi{r many booketorss 4nd cultusal opportunities, thagv
achools 18es favorably situated.

furafng to rétinga of the campus’ wavironment in tarss of o
partdcular £1a1d, wh vould argus that Nav York City is # good en-
vironmdat to study most pérfods of the history of western ert,
Wathisgton, D.C. 1a & good place to atudy macy aspacts of Amaricen
govéroudnt, dnd Icﬁooly yory ndar an ocean -~ for exsmpls, the
Uaivaradty of Hiani {n Coral GAblas and UC San Disgo -~ are good
placks to study mirind blology, Piograms locetdd in such environs
aats vould by rdted hightr, all things balug squal, than efeilar
prograws 14ds Favorably aftustad,

In guggéating that o preat wasy factors be considered fn rating
grodustd programe, I om awara that 1 havé suggested rating aome
things -~ for dxemple, the quality of & campus’ surrounding communi:
that sré extremely herd to maasure. Ani I knov that so far s
¢ampus anvironmanta are concernad, 8 with wany othar things, oné
scholar's Parsdive s anothar's Purgatory, and that some psopld,
particularly {n the late 1960;. tourd the Berkelay anvironmant I
have just touted an exceptionally unpleassnt place to be.

Purtharmore, though I have prefsed cartaln types of environ-
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aiate o0 1des] eattinge for cortain disciplinen, it fo cliar that
thi fineat departments in the country oré by no means elveys, or
dvin oftsn, {o the settings tias vould saew to be the most hospit-
able, Tor txempls, sccording to the 1970 Roowa-Anderesn ratinge,
the Hosat Speatah department In the country ves not enyvherd in
the Sunbelt but rather et Bervard, end the third ead fourth best
. Spenieh dopartmants vare Lo decldedly ua-Biepanie Nedloon, Wlaconsdn
mnd Philadelphte. Binilerly, the baat Ghrmsn depertment in thé
country ves not {o Milvaukes but ot Barkaldy, end the fourth biat
philosophy departmant van 1n Pittaburgh, d tova thet hae vénindéd
fov people of Bocraten' Athena,

0o the other hand, though our nation's cepitel vould sbin to
be ¢ good pluce to atudy Amerfcen govarnment, of thd mation's 34
bhat politicsl scionch dopartmsate, aghin sccordlng to Roose-Anddesdn,

not ons vee located 1o Weshington. 1n ehort, ve muet bé chrdful not

to veigh o progran's tavirons too much, How much, though, da brough?

Hov wuch {mpurtance should wb eeadgn to such of out differant
acesures! If vo are rating th canpus’ surroundinge, the echool's
‘ Mbrary, ond the quelity of, eay, the history feculty, should we
velght nech of thess aqually, and, 1f uot, hov should v design
volghts? Theee ate aarious probless, to vhich thass exe no oluple
solutions, §till and all, by rating gredusta progroms oo o lerge
suaber of factors, and by velghting these fectors appropristely <=
d1ifcult o0 this way be == ve vill coms auch closnr to maasuring
the trus quality of greduate prograne then we do with the ome-
dlnenstonel measure == the maesura of the faculty's reaserch ropu-

tetlon -- that {s commonly vead today,

J0-
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UPILL2IND HULTIPLE DIMENSIONS OF QUALITY
TN JUDCHENTS OF HrSTER'S DECREE PROGRAMS
Fant L, Jackson
Unlversity of Yorthern Colorado

Mucational ressarchers are lncmlln'gly concernad about watters of
quallty in graduste aducation, Doctoral progeans have been the prlmy‘
focus of this concers, but interest {e now turning to the master'e deﬁm.
Ressazch and thetorlc concerned with quality hae tended to begln fron the
patspactive of vhat "ought" to constitute quelity in tha wivds of scholars
ot graduate school deune. Studies have not nvestigated vhat "does” conati+
tute quality i the judgment behavior of those nost concerned with graduate
progeans, 1.0, seadealc eduindstrators, faculty snd students. This paper ‘re-
porte on ¢ atudy conducted ot the Unlversity of Northern Colorado that
attespted to dentily the appropriste dimenaions of quality for evaluation of
local nastar's prograns, and to nasess the relative {zportance of those dizen-
tlone in the ,ctml judgmpt process, | K

The Hterature reveala s vaclety of research approaches to the subject of
quality, The escliest und beat known etudles focused on *progran excelience
(Heiss, 1970), and provide prestige and teputatlonal ratings ol prograss (llugheat
193 Kenlaton, 1359; Csrtter, 1960; Roose and Anderson, 1970), Thesa ntudies,
and others dertved fron thea (Xnudsen and Vaughan, 1969; Elton snd Rose, 1972;
Beyer and Snlpper, 1974; Yorgan and Kearney, 1976; Lynd, 1976), have resulted
{n the 1dentification of o host of characteristics, indlces and dinensions
asnociated vith peogran quallty. * The work of Blackburn and Lingenfelter (1973)
represente the £lcat effort to categorize and organize these varlous technlques

{to & slngle nodn] or conceptualization for evaluating and comparing degree

progeans,

Bl-

Yore recently, the vork of Clark, Hartaett and Baled (1976) hes

" Atteapted to ddentify, fron s brosd range of progesn characteristles,

those uo:t‘lnportant to Judgneats of quality In doctoral elucatlon, Further-
wre, they sought to devalop alttdinenslonal procedures for judglng quallty
Incorporating ¢ greater varlety of {ndicators and measures,

The nultiple dincnslons approsch suggeated by Clack, et al., (1976),
reprasents & conprehenaive model vith poasible application to all levels and
fofns of graduate |ducatlon; The Literature does not, however, reveal any
apecifie atteapte to epply such @ aodal to the evaluation of master’s progeans,
Not have previous studles addressed 8 nusber of other considerations, While
rgmrch suggests a nuaber of progeen dimensions associated with quality, ldtele
guidance 1s provided fn teros of the telative loportance of such divensions
(Clazk, Hartnett and Baird, 1976, pd). The underlylng assuaption vould appear
to be that the presence of quality dloenelons st high levels does, In fact,
constitute quality, Actual judgnents of quality, hovever, may depend on the
relative daportance sasigned to piven dinensions a8 wel] as the extent to which
dizenaions are expressed, The interdepindence of quality diensions {n the
Judgnent process should also be coneidered (Lynd, 1976), Flnally, much of the
tegearch and 1iterature suggeste various uses for quality infornation sbout

guiduate progreas, but none exarlne the utdlity desue empirtcally (Cartter,

'1966; Roose and Andetson, 1970 Breneman, 1975; Clack, Hartnett and Balrd, 1976;

l.y;d. 1976; Eatman and Paletz, 1976), Tnderatandlng how qualitative tnfora-
atlonlpreaehted in a mtiple dinenslcis format 18 actually utilzed In the
Judgment proceaé could shed Light ¢ . broader questions of vaefulness of such
Inforaatton. |

The post cbvious vay to identdfy the isportant elements of quality 18 to

aluply ask scodentc adnlnlatrators, faculty, students or others what they
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value in degees progrema. Besentislly, this bas buen the spproach of pre-
vious resssrchats in spite of what nay bu @ sarfous 1inithtion of this mathod.
While subjacts ney ba sbla to identily the {ngradients or disensions of
quality they consider {aportant, they nay have d8fficulty specilying the
talative iagortarce or intercelationship of such dimensfons 1o ectusl judgeent
oltustions, Lichtanatefn and Slovic (1973) point to a verlaty of hussn
fudgaent studies fn vhich subjects have difficulty upecifying the dimeasiona
they use {n makicg thair judgeents,

The foragoieg susssry of releted literaturs suggests the folloving!
1) the sultiple dimanalons spprosch has not basn spplisd to the svsessment of
saatar's prograns; 2) reassrch offorta bave not expirically addresssd mattore
ol relative iw&rmu, {ntardspendence, snd utility of quality dimensions;
1nd 3) the dimi inquiry epproach may heve some {nherent 1iaitations vhen
ctmpting to m.dy judgment behavior in the context of progren quelity con-
afdrations, m. |tudy has attespted to dual with each of thess concerns.
The tirst atep van to {dentdfy sppropriste measures for saneasing quality of
sagter's progrems ull\nl the model suggested by Clark, et ol., (1976), Secondly,
subjecte amsociated vlth saater's progrens as |d|1nim|tor|, faculty or
studants vers asked to‘uh judguents sbout progreas besed on 1nfomtlon pre-
seatad {n multiple dlu*nlon profiles, Tn thia wey, subject preferences for

]
cartefn dimenaione could'be axanined vithout talying on tha direct fnquiry

method, \
Lam lodll proudum\, derivad fron the theoretical and methodologicsl

forsulations of Egon lrumit (1952, 1956), ware adapted to thin study,

Quantitative {ndicen vera obtained by seasuring the relationship betveen the

valuss or lovals of dinenstons fn the pm‘fllo description of ¢ program, and

th lubject‘ judgent of that progren, Theas relationships vere snalyzed for

«§3-

four (§) subjact groups including scadenic adninlatrators, fuculty, axternal
ond raaident dagten santer's students, It ves, thetafors, posaible to esaces
both the raletive sportence of different dlmensions and the extent to which

geoups of subjacts differ in their e of dimenaions,

NETHOD

The pucposs of this study vas: 1) to identify end operationslly defioe
quelity dinenaions lpprobrhtn to the asseassent of master's degrea progroms
at the Univeraity of Northarn Colorado (WNC), and 2) to assesn the relative
{aportagca of dinensions in the judgment policies of {ndividusls and groupe,
Judgeent tesk sateriele vera devaloped which charactarized hypothetical dogees
progrens 1o m bar groph format, The lens model var used o1 the paradiga for
prassating the progrens to b obesrved snd judged by‘thl subjecte which fo-

cluded acadentc sdninfatrators, faculty and two groups of master's studonts,

' Bubjects

Subjucte conslatad of fouz (4) groups with fiftesn (15) in sach group.
Student subjects vars Tandonly salected from a kst of thoss making application
for gradustion vhile encolled durtag the spring tors of 1978, One group ln-
cluded only thoss conpleting degres programa on campus. The other student
group dncluded only those completing asatar's progeans off caspue through
axtarnsl degren offecings, Paculty and sdulniatcators vers selecred on the
basts of their mponl'ﬂ:tllty for the avaluation !nd faviey of graduste progrens,’
hcu'lty subjacta vere selactsd ot randon from the Univeraity Peculty Senste and
Graduste Councl, Adeiniotestors vera salected from & comlled 1at of pro-
farnionel staff vith wora then half-tiwe scedeaic adniniatrative responaibility.
Haon oge, educationa] and sex differences were {nevitsble and no attespt ves

sade to conttol these varisbles,



Bata Collaction Tntrusent
The {nstrusent used in this study consisted of s sat of {nstructions
followed by 33 jﬂd;unt tasks. Tesk matacisls vere comprised of hypothatical
progan profiles using seven gensrs) qusldty disensions sujgested by Cleck,
ot al., (1976), Dimensions wers opsrationslly definad using two to four
specitic messures, A Jury of axperts, comprised of key scadenic sdninistrators,
chatrperaons of tha Taculty Senste snd Gradusts Comeil, snd o graduate studsnt
ssaisted {n the ldentilication ;nd sslsction of mesurss to define esch dimension,
The quslity dimensions, as dieplaysd using ber groph profites for ssch of
35 progeans, sarusd o8 cues conlotent vith the lens model, The cuss varied ’
"olong &muon- suggesting diffecent levels of quality, Tn this vay, cues
served oa potentlal pedistors of the qullllﬁy lavel ettained by the program.
4 separate tesponze sheet ves used to racord subject judguents, On the
response sheet ware 35 separate criterdan lcllulmglng from | to 9; vith
9 representing the highest sttainable leval of program quslity, Rach of "the
progran profiles vers nusbered to correspond with ssch of the critarisn
sceles, The subjects’ tesk ves to obeerve the cua values of s single progrea
profile, and to rate the progrem sccorddngly on the correaponding criterisn
mlc‘. Cue valuee and criterfen cales shared the same § point range including
3 Locstions defloed os "Anong the Lovest", 3 Locstions defined as "About
Avatage”, and 3 Locations defined oo "Anong the Higheat". Subject judgments
vers bused, tharefore, on compucative estinates of progren quality.
| Rach aubject ves tested {ndividually over 35 judgment tasks, In esch of
the 35 progran profiles, cua levels vere set vith the folloving considerstions

o mind: 1) ten (10) profiles were preacranged to test for sveraglng nd

conelatency teadencies; 2) tea (10) profiles wers preacranged to test for
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spacitic influences of snvironmant snd scedenic oflering diwanedons] and

1) Hitesn (15) profiles vars presrranged on & random basfs. The order of
presentation of profiles varted rendomly for esch subject within each of
the §roups to svold affects of fetigus. On the facing page of each profils,
o sumary of the dimensions snd messures used to describe them ves provided

for subject revisw,

RESULTS

To enalysa the subjects uss of the ssven (1) quslity dimensions as cues,
individual product momeat corralation contficients (Pestion "r") vers con-
putsd on the criteris scoles for anch of ;hc 15 prograns, Thesa correlation
cosfficients nessura the degras to which ssch of the dimensions very systen-
aticelly vith subject ratings of progrens (Besl, Gillis snd Stewert, 1978).
Cus utilisation coalficients ware then convarted to 3 values uaing Pisher's
£ to g treneformation (Ferguson, 1966). Subsequent analyses of varisnce vere
porforned on thess norwalized § valuss.

The mesti utilizstion cosfticiants for each of the four groups wers sub-
jocted to o & x 7 (groups by dimensions) repested vedsutencats anslyoss of
verioncs. A significont main effect van obtained only for differences between
disanaions. Mo main sffect vas svident {n comparing groups or intersction
between groups sod dimensions, The main effact for dimensions (F (6) » 7L.675,
p<,01) Indicats that quslity dimanafons wers used differentistly in judging
programs, The sbeance of other wain effects fndicate that no significant ditfer-

ances uppeared between groups {n thefr utilizstion petterns,

Dimension Utilization Patterns for A} Groups

The pattarns of dinension utilizetion for o1} four groups of subjects shov

considersble sintlarities, Quality of fsculty, resources, slumi and oversll
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rogren vare the wst highly utiliesd dimansions for all groups, Dlmenstons CONCLUSITONS

oncarned with quality of students, enviconment and scadenic offarings ware This study attempted to apply s autli-diweraional spproach to quality

tiliaed losst, assesmnant of saatar's degras progeams. Furthatmora, the lens model vas
Uaing Tukey's 3D procadurs for sultipls conpardsons (Kirk, 1968), sll arployad to svaluste the ralative importance of dimenslons in actusl

foups utilised the dinansion concarned with quality of faculty afgnllicantly {udgaent aituations,

ora (p&.01) thm‘all othar dimanslons sxcept alumnd, Quality of aluml vas The aeven (1) quality dimensdons and prnitnu profile f:;mt suggeated

sed aigoificantly mote than quality of students, snvironsant and offerings, by Clack, ot al,, (1976) sdapted vall to the assessment of Matar's pro-

warall progran quality and quality of resources vare also ussd sigalficantly geaas dn the contaxt of DNC. Tha suthor sxparisnced no difficulty in working

ora than quality of students, enviconaent end ofterfugs, Quality of students vith ¢ jury of expstce to identify and select sppropriats vessures. And,

s used adgniticantly sore then qualdty of snvironsent, subjects ntervievad in the courss of the study responded !,vouhly to the

Jdant{fication of Natural Groups approsch, Based upon thls exparisncs, gt appests that the multl-dizenslonsl

Thers bedng no eigaificent diffarence batvess aseigad groups, 8 judpeent tpproach doas hold proalss fo the application o quality assesument of mastet's
yoalysis proceduis vas perforsad In an effort to {dentity any natutsl clustets prograns,
jt groups thit alght shate comon utildsation patterna (Chetatal, 1968), Ouly fhe mout - {nterssting fladings frow this study way be found in the anelysts

two ddstinct geoups snerged from this pracedurs, of dimenaion utilizstion results, Utilization petterns across all mlgnlld

The first group of Hfreen (1) subjocts vas componed pradoninately of gtoups of students, faculty end aduinitrators wers highly sinilar, The fn-
gtudents vith {75 extatnal, 47X rasident, 138 faculty and 131 adninlatrators. ' portiice of 8 quality faculty and quility vesources vers paranount in Judguents
thelr utdlisstion pattern varind distinctly from that of all othar subjects. of progran quality, As an output massure, all groups eaphasized the {uportance

The average for sl mem ut{lization coefficienta for group ons van subatan- of quality alumi, And, ae wight hava been expected, the pervesive neasures

tially lover than the resaining aubjects, and much lass variation in utili- sactibed to overall progrem quality sssused ¢ significant role In judguents of

tation cosfficients vere observad, progriu. Quality of environsent did not contribute izportantly to the jugnants

The resaining forty-five (45) subjects conprised the sacond group. Much of any sssigned groups, In summaty, graduate students {resident snd external),

larpor, group tw vas also sore evenly tepresented by students (423), foculty faculty end adninistrators sppeat to generally depend upon the same divensions

(271) and odainistratora (292). Group two represents 811 resaining subjects of quality in tendering their judgments, 1.0, @ quality faculty, sdequate re-
and conforns to the utilization patterns obssrved vith all assigned groups. sources, & succesaful alumnd and overall progran reputation. They rely mach
lhch grester vardation in vean utllization coeflicienta vers observed for less on in!om.tlon concerning the quality of entering students, or the extent

group tw, to which the environment and program meet the expectations of faculty and students.

-
8-

| e
<=
[




theas conults are nat partleularly sutprioing, Hoat avaluative olforte
concamned vith quatity anesnamant of graduste 'togcime have valghtad haavily
the "oxtarnal” chavactariatica that ara both obvious and aasdly meanured,
What 1o of aoma surptiss, hovavar, {a the dugan of apparant ol lardty that
asatged vhan coupacing the utilizetion pattarne of anelged groups, It v
axpactad that asalgnad groupa, by victue of thely dLffarant vantage polnte
wuld Judge queltcy fu aqually diffarant vays, It vas In questioning thess
tasults that the Judgment analyale procedura was pacticularly usaful, A
dlatinct "aatural” group did smergs, Prodoainately studenta, thie arou|;
1eansd tovard o mre balenced use of all saven (7) quality disenaions ralylng
much loss o only those that portefn largaly to externsl charactariatics,

Cartainly th results of this study are only tentative ond 1indted to

the confines of lucality and deaign, They do, hovevar, sujgeat thet o sultiple

1Y -
* N i

disanedons approach can ba fitted io the asecasment of mastar's programs. * And,
aseuning such an upproach 1 ewployed, this atudy sheds 1ight on the questfon

‘of actual utllity of informstlon thua presented tn Juigacat oftuations by ueing
| the lens wodel, Finally, .hy adding Judgnent analyaie to the analyels of variance
procadure, thin study pointe up the edvantages of baing abla to Yook more closely
ot oinilaities and differences among wubjects in such judgment experiments,
Parhaps, through'thh tather unique ressarch design, nev information can be

aade avalleble that leads to o better understanding of what "ought" to and

what "doea” constitute quelity {n master's dagree prograns,
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ARNAAING (QUAKETY. TN ARABUATR BMIIATION

A WUKT IVARTATH APEROAGH

David &, langanecket
Congronntonal Budgat OFfLue

(ualibye o o you know what 6 Le, yat you don't know what 1t lo
Bt that's salt=conteadictorys Nup aowe things ARE better than
others, that (n, thay have more quallty, it whan you try Lo nay
Wit the quebity oy apar fron the things that have (¢, tt all
gosn MOOTL There’s nothing to talk abouts ut EL you on't ny
vhat Qualdty ta, hov do you know what 1t le, or hov do you huow
thet 1t oven oxlsta? 1€ no one knowe what i 4, than for all
pretical purposen It dosan’t andat at olle But for all peactical
i gurponta L6 thally POIA axtat, What alea ure the arades baved on!
Vhy alne vouyi paople pay fortunen for some things and throw others
{n the teash/ptlat Obviously vows thinge ate batter then othete, «
, but what's the DRTTEMNESSY, , o 80 tound and Tound you fo,
sploning wantal vheale’ and novhets finding any plece to gat
traction, - Shat the hall lo Quality? What 19 121

frm t o -
(1T

Con qualltativa dilference br dlatingutabed walng quantitive techniquas!
Aed U1 00, do vo hnow encugh about vhat quality fo to maature {t! The anvere to
theos questions ere not claar, Plealg in Lan and the Act of Motorevice Malg
Sanange prosents the dilensa 50 vell=-"you kaow wvhat 1t fe, yot you doa't knov
vhat ¢t do, o0 " l‘ut ovan 1 our efforta prove futlle end the eoncuipt of
quality contiouan to, elude Neasuresent, v hava no cholca but to try end capturd
the aasence of vhat q\’ullty fr, Without underatanding quality ve mi not ba sble
to underatend sud Lnprove the educetional process, dnd without some messure of
how vall va do our fob, prospective studunte will lack the kivd of Information
thay should have {n cho,ln; vhere |nci how they will comsit thelr alfotte.

In thie paper 1 exintoe the appropriatenese and ussfulneas of previous

offorte to asennt quality through reputationsl retlnge and multiverlete anlyele,

Muilding dpon provious research and theory, I propose an altaroative sultiver- -

fats epproach tor exploring the letent sbtucturs thet uiderlien quality=-an

adueition production function wodel that {dentifies o sot of charscteriotice of

Al-

geoluabe abuet (o that wve ialatad (o quabiey, and ovalien how hane elwrantor

(8t lcw abarest with anch othar and i they oun Do uked an o vials b maasarn the

qual iy of graduate sdweation

Thean conditiom are Dpartant (or dwvaluplug unaful tashabquan tu aenams
quab ity {n groduate eduostion, putlm}luly it tha Nntu': Pagres lovel,

o Uning data that ate ralfabla aud vosdily avallthl,

o Creating mawsures that diakingutah hatvean Tovelo of yuality along the
antite continue of prograny fron those of vry high quatity to thoa of
unatouptable quality,

o Ml et beportently, devialng sessasmant tachilques thet diatinguish
betwaen lnputa Into the quality tunstlon end outcomas of producte of the
sucational process

WW. It o are to wesure

quality, the effort should be s {nexpenalve oo porsibles Though the demand for

accountabiiity fa high end should foster effoste to wvmen quality, budgety are

‘tight and fow additiona} resources will be avallable for new lnltlulv'u. Nr-

tharmors, thers ove many vithln acedese that are skapticl or opanly hostile to
the exarcae of quantifishly wessuring qualityy thevefors, to shince the probas
bility of wuceons, offorte to asaees quality should be an Lnohtruaive e poasibles
Bt {n sddition to thesa pragestic ressons for telylng on roadily svatlable date,
ptafarebly data fn the public dowals, there ate anpleically sound rasvons de wlle
Date thet sre consonly collacted fron ell programs fn 8 dlocipling allow sanler
and nore relleble comparieone of prograns, Purtherwors, L sessnaing the quality
of graduste education it 4o unﬁlul. for teking etock of prasent citcusatoncas and
for planning for the futurs, to uaderstend hov'thc quality of varlous prograns hes
changad ovar time and, parhaps more {aportently, vhather the d.utmtnuuu of
quality thessalves are fo flur,  Publicly ovailebly date make 1t poseible to

sxanine these tranda rether then teylng to reconstruct data trom apurlous outces, '




gudlye 1 10 nbarenhig b M w00 by el bt an ol bk

be aquably lagorsant b Khow A6 Eha rolaetvn uadity Al progrone of o Vet
abetare,  Hoch pubile (it (s tanad poblay vousnliog wradinte adjoutdon

focnees 0 progtams al Leser ¥ widurate quabiey, and BiL on progvas ot highey
quabity thit have rtah lalnd thale cradihibitys Prom o polly perapactive,

Warativa, 1t o ingeratiye that weaniras ot quabity b able to Alat fugubal
rallably batwean prograns of varylug quallty, atil 60 do v D vey that Ll boad on

why progrm qulllt’y dtare

DotLelon Sashuiguae G0 ennan gy Shec st lusulah bt LIt
ate_the el Cunetoh sod outeanne o areducte oL A shisshlonh ety
~ Bxolning. the outconss of ths educationsl procass providen & weestce af hov vall

the process o votking, Wille thle 10 0 ctltics) companant in meaayelng quality)

it s not, by ftmlf, 0 oultlelant meanure of qualitye It does nat Indloate the

atent Lo which varlons componsata golng lato the sducat lonal prmku contribute
to the outcoma{a}, end thus doss not help 1 aesasalng hov quality can be -
proveds  Including {puta into the quellty function and diatingulehing then trow

outcomns provides Inaight Into what factore are key in improving quality ad how

these varlous fectore Intatacts

MMMMHMMWW

Tdage cONDITIONt?
Ratinas of Graduate Prokcem! taputational ratinge of graduste progoasd

have provided the dosinant approach for avaluating quality in greduste educatlon

ﬁoulh te;lagn are not availsble in the puble dowain, they cen be conplind at
relatlvaly 1etle sxpanse and are ramonsbly ralieble, ot lesst with reapact to
programs of high prestign and violbllity, But reputationsl rotinge .ri" lans
useful 1o distingulshing batveen projreas of soderate and lover quality, partieu-

larly at the Master’s Degres level, vhera acajewic peats are lage likely to have

sulflcient faniliarity to judge adequately the full arcay of prograns, Thare are

o honL At urher Fennevationg with webig TN + oy sessupy at pnbibys T
[y wisluary for aunugley isthor jrantlis D wpilvbant 0 quabityy e il an o
anbant o Wbl vabluke of quadily connlt Crom the Balo af the prvend EnefLiuElon
aF oW i Yay Viw heva 1a Dutwenn chiiges TR CUUEL roputationl
Tabingus

Tha anfov dvavheck of ravluge hovevar, bo that thay pravide wn direok
oluan ahone by v Dngravn qualibpe By vadyhiy e phin i jui v awannomanty A€
{s unalear what Dupt fucture ata conty Ibatug 10 Mgher bavel ot qoat ey and L
10 wtalear vhat outonmen axe aesoalated vith liigher qualiey,

mﬁuumum!ml Hout of the past Wltivariate Lochulques lor atayne=
Ing «|mllty3hm althoy conpered alwple (blvarlate) qupralu loun of wany vaxlsbles
ut thay hava uesd multiple regraselon to outlnate the r;lmauuhlp Ratwaan & §rovp
?l'mhhln ond ratinge of qualitys Thase etudles vary conalderably n quality,
hasuty, and uaelulnesn  Bowe roly on antly attalnsble data, othera don'ts o
ganeral, thase multlvarlate analysas are able b0 diatingulah betvaen programe f’!
quite dlvergant quality,  Virtually poun of the pravious wensesmint tachniques,
hovevar, have dlatinguiehed batvem lnputs (g0 the sducationsl process end
outconad of tha procest, Rathar they heve concantrated prinarily on (inding &
group of factore thet could ba uesd to substitute for tatings, vith Little theotes
t'tccl bans for the selaction of vaciahless In sany casna the regremion anlynes
have falled to axening the tnterreletedness of the Indepandant varlshists

Mmummmm. “the approsch that 1 prasent lof

ssaansing quality, follows loglcally from peavious afforts that introduced the

ponibilitien of wultiveriate malystes It drews heavily 'fron tha theory of

hedonic quality semsuresent davalopad for uee dn the feld of scononice and .

theory of pmtlu teting functions daveloped for use in soclologys Thee

G-
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sanlogous thaorles provide o framavork for using quantitative mesurement techni-
que £ aseear what fa bcnlcilly o tor-quantiftable octity, quality, The hedonic
(ot taaractarioticr) theory postulstes thet quality can ba envisdoned e the
"eatfstion in quantity of the differant 'alesents fnto which the product msy be
jocomponeé (1te charsctardotice)” (Griliches, 19710,  "fhus, the leval of o
partscalar vardaty of o ‘product {s sstablished by tha' emounts of the verious
shroctoriotien 4t contefos,”  (Trdplett, lﬂi). The theory of occupetionsl
prastige, dovalupad prlncipﬁnlly by Duncan, sdopte n eisiler approsch, dissggregat-
{ag otcupations luto their component chmctuictl"ez from vhich o pulntlu func-
tion s derivad. It gose further, however, suggening a temporal ordering of the
charactoriatice] thug dlnéiﬁuhhlu batveen those cheractutistics vhich preceds
tamporally the crootion of en occupation and thoss vhich avolve from the occups-
ton (outcomes . 17e process), More racently, Folated has expended thie predic-
tve theory dnto u cousal mode} vhich fo uesful lnot only in reting verious occupas
tions, bt slso in being able to predict the eatest to which spactfic charace
berdatice coatribute to en occupation’s prestige.

W. I have combined the hedonic spprosch with n
Apptoach thet distioguishes between inputs, vhich are transformed by the produc-
ton process, ad outputs, vhich raprasent the finel product (ves Tebla I)v s
{nputs into the quality functios, I proposs o set of nlun'chmcmlntlu. or
slonents, of vhich gredusts educotion v compossd, Thia uat of impute represents
 porainonious collaction of resources ond aspacts of the educetional process that
ore parceived to contribute to achiaving the goole of education An effort wae
pade not to cllt.cny vorlablos thet wight be critdeal detarminante of quality,
Frevious studfue, perticularly the 1975 CGS/RTS atudy, vere used to detornine
hich varjables vats wost critical, Four output messutes vere selected ae proxies
for the laval of quality schieved by progrems in pureuit of various educationel

gosls, Nultlplu' rogression vas used to eatinste the reletfonship of the eet of

1ty

{nput to each of the output messures and to estisste the relationship of both
inpute and outputs with aubjectia ratings of quality.
Reaults, These recults are from testing the wodel in one field of study,
oconomice, The specific resulte sre not generslizable to greduste etudy {n other
dllalpllnu. oof to graduste educatfon belov the doctoral level, I {nclude the
results, howsver, to lhovi the potential ussfulness of this hedonic educetionsl
production function spptoach to avseneing quality,
Though percaived program quality eppesrs to be the beat eingle index for
snsanndng quality, the mesults ehow that exemining o nusber of dimedeions of
quality provides s muth brosdet vadaratanding of program quality than dees eny one
senours {one Toble 1I). Noputatfonal retinge srw raleted quite highly to two of
the four concrate output measures uted 1o proxies for quelity fn this study
(acholarly productivity and degres productivity), but they ere wreleted to two
prosies measuring other diwansions of quality (equity 1nd caree prepacation snd
placesnat),
The set of fnput cherscteristice s releted to reputational ratinge nﬁ; to
tw proxies for quality; echolerly productivity, .cnd caresr prapiration and |
placemsnt, ﬁc et of fnput characteriatice {s uarelated, hovaver, to two of the
»duiud outeoman of the process} equity end degras productivity.
Iedividually the nput cberacterietice contribute dl!!mntlcl)y to each of
the proxies, though some particulerly strong trends are evident)
o fnatitutdonsl praatige o fmportent to all messutes of quelity,
o faculty obility asd compatence (a oingle cheractariotic) fo highly
raloted to parceptions of quality, but ot highly related to concrets
neasures of output, : .

0w :hnfnctnhtiu, fnatitutionsl efze ond tessarch ectivity, contri=
bute very little fn o positive vay to sssessing quility within the
function I proposs.

But in eddition to thess findings, en enalysis of stwply correlotions shovs thet

the thres cherscteriotice contributing the most to the various quality functions



(tnstitutfonal prastigs, faculty compatence and sbility, and student bility) aluo
ata highly Interrelated. Thus, it 1 difflcult to eatinate the unique contribu-

tion of each of these charactaristice to the various relationahipe.

Row vell doea the wodel dhers to the thres conditions eqtsblished for
anpenaing quatity!

Quantifisbls wessuras vara selacted to reprasent aach of the characterls-
tles outlined fn Toble T Alwost all of the dats vere avellable in the public
dosafn, though comparable Elnancial data on {ndividual programs proved virtually
{aposribla to gat. By Falylog on public, quntifisble dsta, the rallsbility of
the Sessures vas Suhanced, In ona eitustion, tasching sbility, no sdequate
nessute axiated for the deslred characteriotic so s more subjactive asseasnent of
faculty cospatance sod ability wan used tnatesd, In messuring the adequacy of
focil{ties, opinions of faculty vers used because pravious ressarch suggested
opinions vers # valid measurs for this characteriatic.

h .vlth othar wultivariate spproschas the hedonic-educationsl production
funetlon distingulshen prograns all along the continuum, from thoss of bigh
quality to those of lov quatity, The principle sdventege of this technique for
sessaning quallty o that it not only provides en essessment of quality, but 1t
provides some ¢Lues about hov specific charactariatics are funct fonally related to

' quality, Tor mlplh, {o the fleld of economfcs, it sppesra that lncm_llng the
strength of the faculty might well Inprova the reputation of « prograw ond enhance
fta scholarly productivity, but 1t vould be unlikely to {nccesss the program
quality do other dineasions such a9 eshancing equality of educationsl opportunity

ot halping etudents complate thalr scadenic prograns,

L

The charactoristica spprosch provides o prowising techniquwe for aseasing

quality Lo graduats education--a more useful spproach then any wiogle fodex,

partieulacly Lu Master's lavel education vhers - luck of uniform knowledge about

varlous prograns makes r;tlng prograua untensbls, The educational production
approach provides o technique for sseesaing quality thet relles on readily avail-
abie dats, sllove cospacion of the entira continuus of programs from those of
highest quslity to those of lovest, and provides valusble {nfornation on how
specitle ﬁlput chatacterfatica contributa to enhanclog various diwensions of
quality, There sve llnitations, hovever to this approsch. Plrst, the set of
fnputs wnd outpute needs nflﬁmnt. vith the particular need to dncorporata soms
critteal dsterninants of qualfty, GSecond, the intercelatedness of many of tl;u
{nput characteristice linits the ubafulness of tha epproach In nggeating the

unlque contributlons of specific input characterlatic to the quality funetion,
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PROTECTING THE CONSUHER: THE ROLE OF THE CONSULTANT
Richard Cavid Breslin, Ph.D.

Assistant Chancellar for Academic Affalrs
The State of New Jersey

INTRODUCT ION

For many Institutions of higher learning, survival depends upon thefr abillty
| and/or w11 ingness to offer prograns which neet current demands of our soclety.
Varlous fFlelds of study becone Irportant at a glven tine because of emerging

socletal 1ssues, and one may cite such areas of Interest as aging, death and

dylng, encry, comunications, transportation and urban Studtes. There are obvious

bona fide reasons for developing and offering prograns which meet these societal
needs. Nowever, the *botton 1ine® mentallty should nat be the one of fnstitutional
survival, but racher the one of offering 2 auality product which will serve the
student well, Lieally, the perfect program 1s one which provides quality educa-
tion and sustalns the Institution financially,

Fundanentally, that which w1l sustain our educational Institutions fs thefr
acadentc quality a5 well as the entreprencurfal approach they take In marketing
thefr prograns. While « e few colleges/universities possess such reputations

that thelr very names serve as a mignet for attracting students, nost lack this

*charfsn and pust depend upon other means to enrol1 students,

In most cases, §f marketed correctly, 8 well deslgn*d‘, quality program Should
be self supportng, An esoteric fleld of study, or one which 1s not orlented
tovards career preparation, reqardless of fts quality, may not be able to finance
ftself because of fnsufficlent enrollment, Excellence will not always guarantee
survivel,

Horeover, graduate education taday finds dtself confronted with several
serlous concerns: (;) 2 decline in the graduate student body has begun ( conf{rmed

by the Counct] of Graduate Schools, Deceaber, 1578); (b) retrenchoent and reallo-
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cation prograns have comenced on alaast every canpus In the country; and (c) some
few graduate prograns have alveady been elininated while others face an uncertaln
future. Frankly, there 15 no questfon but that graduate education has entered &
transitional perfod. Consequently, a5 conpetition for resources and Students
fntensifies, Instituttons-must, 1f they have not already done so, take steps to
fnsure themselves and thefr current lund future students of the quality of thefr
Academlc programs. |

The basfc thests of thﬁ paper stipulates that consultants can ald both

Institutions and thefr students In assessing the quality of thelr acadenic prograss,

CONCERN FOR THE STUDENT

’

What must be of specfal concern to all fnstitutions s the consumer, the
student who enralls In & graduate program expecting not only io be well educated -
but 2150 to do something with the Master's degree, (Very faw students are
pnrolling for the sole reason of Tove-of learning.) It 15 generally recognized
that there s an unevenness In the quality of graduate programs on a Campus; and,
while @ definite change has bequn to emcrge, once established, 1t 1s st the
infrequent Master's degree program which 8 college/university dlsn]g_ntles. Hence,
the overriding concern in a1l gradunte program evaluation pust be:%v;fa‘t& {s it

that gives the student assurance that the Master's program fn which one enrolls

{s one of substance and quality?

FOUNDATONS_FOR THE MASTER'S PROGRAN

[deally, Institutions of higher Tearning plan Master's Tevel prograns predi-
cated on certaln fundamental principles:  the mission of the fnstitution, the

quality of faculty and other Instructional resources, students with high potential,
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financial resources and the need factor, However, ft 15 almust Inpossible for an
Institution to consider each of these factors from an unblased perspective; thus,
1t 15 essenti>" that an fopartia) expert assess the ability of the institution to
mount 8 quality Haster:s degree progran,

THE_CONSULTANT

To help an Institution determine ihe strengths and ueaknes-s-e's'of & proposed
Kaster's prograa, colleges/universltles ask Independent, raspected«‘eiperts to )
revllaw the proposed program, Many State coordinating agencies ir;sl;t that, before
State approval Is granted, consultants wi11 not only review but also make &
dafnte recomendation concerning the substance (quality and al) that th“at:
esbraces) and the need for such a program, WW ninded fnstitutions, ulfh the
M]p ofv externa] consultants, fn a cyclical fash.on, review Master's programs
Which nrlo a!mdyl in place. These evaluations of proposed and exlséiﬁg progrims
help protegt che.coﬁlé‘mer. ‘the student who enrolls belleving that a bona fide

progran éuaifi hin/her.

THE SELECTION 40 RLE OF THE CNSUTANT

Befdre astatnlléhing the manner in which the comsultant can assist the consumer,

I should ke to address the Issus of selecting the "expert.” The consultant must
possess recognized creden'tlals and be perceived as a person with at leust 2
reglonal, 1f not national, reputa‘tlon. Not only should the consultant be an expert
In the appropriate fleld of stud}, but the person should also be neutral, objective
and sophisticated enough so that he/she really understands the full fnplications of
in on-ste visit, The expert knowledge of a fleld of study does not mecessarily

pean 2 person has the professiona) capabi ity of functioning as a consultant; the
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consul tant must understand the basic underpinnings of an acadenic program so that
2 review may wed the theoretical with the practical. The consultant must under-
stand the dynamics of & program from Its Inception to the end product. In addi-
tion, among other criterta, the consultant should be famillar with sinilar other
existing programs, be aware of enployment possibilties, be knowledgesble of
budgeting and Financial mtters, and have no past or professional relationship
with the Institutfon under review. Both the institution and State coordinating

agency should agree that an Individual fs acceptable as a consultant, At later

. date, this can obviate numereus problems,

S

| 1Ftaken serlously both’ by the nstitution and the State coordinating agency,
the consultant plays a crucial, even pivotal, role In determining the Strengths
and weaknesses of @ proposed progran,  The consultant can be helgful to the State
coordinating agency {as 15 the case in New Jersey) In determining whether or not
an institution should mount & program, An experienced expert can be helpful to
the proposing fnstitution by providing specific recomsendations for sweliorating
and/or avoiding certain weaknesses and potential pitfalls, Above all, the consul-
tant aids the student-consumer by Insuring that the educational services purchased |
are comparable n quality b0 those recelved by others .In siailar programs throughout
the country, |

Both the college/unlversity and the State coordinating agency shauld expect
trenchant, critical observations from a consultant, They should be consonant with
reality and, thus, reflect the situstion as 1t actually 15, Consulting s truly
arduous work; and, 1f 1¢ 15 to be done well, the Individual must: undertake the work
knowing that a thorough evaluation Is an extraordinarily demanding task, In
selecting 8 consu!ﬁnt. the fnstitution/agency should ascertafn whether or not
the Individual possesses this personal capability, Realistically, fn this process

there are several fmportant factors at stake: (1) the reputation and the future
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of the fnstitution, fncluding the faculty nvolved in the progran being consfdered;
(2) the professtongl 11fe of “he students who mght matriculate In the program; and
(3) the reputation of the consultant hin/herself. Hence, the selection process and

role of the consultant are important to the 1'r]st1tut10n, {ts students and to the

gvaluator hin/herself,

INGREDIENTS FOR EVALUATION

Fron a practical perspective, one can sty that the role of the consultant {s
a very direct and stratghtforvard ane. UtiHzing his/her professional expertise,

the evaluator exaafnes fundumental benchmarks In assessing the quality of the

Master's program, Let ge take this opportunity to clte the essential questions

which the consultant St answer critically; the Hsti}\g {5 certainly not intended
to be al fnclustve, but 1t serves as a point of departure for the evalyator.
(1) turelalar mtters
foes the curriculun represent a current and sound dpprodch to advanced
study fn a legitinate Feld of fnquiry? Are the underlying educational
+ principles of the progran acadenically sound? Is the distribution of
| requived courses, electives and research appropriate to tﬁe purposes of
the prograa Does the program focus on the subject in such 8 uay‘ that
the student Wil be at the cutting edge, at the top of the state of the
art, wien the person conpletes the Master's Jevel work] Mhen 1t 1s
appropelate, does the course of study provide for interdisciplinary work?
2 faly |
Do the faculty possess the”appmprhte'ncadeuic‘ preparation 4o offer 2

progran 3¢ 2 high Tevel of quality? Are thel r professtons] activities

consonant with the broad range of courses to be taught? Have they done

thelr o research so as to provide the proper' academic enviramment Jor
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(3)

()

(5)

thefr students?  Does it seem that the faculty have a genuing sensitivity
to tudents and thefr needs so that students might really benefit from
the progran?

Inst{tutional Mission -

Is the program philosophically compatible with the mission of the Insti;
tutfon? Does the program Support and complement the 1nst1tut10n's“ph1|o-
sophical goals? Is the fnstitution attempting to capitalize on & current
phenoﬁenon and perhaps abandoning 1ts bas\ic educational thrust as an nsd
!‘ution of higher learning? |

Facf bt - Fiscal Support

Does the institution have at least adequate facilities to support the
progrﬂ? What are fts capabfMties in the areas of the 1ibrary, labora-
torfes and computer facilities? Does the fnstitution have other educa-
tional tools/resources available to mount/mintain o progren of high
quatity? Do faculty mesbers have adequate office space and research '
support (space, laboratorfes, 8ids) to benefit thenselves ad thelr
students? 1S there in {nstitutional comitment to fun& the progran
adequately to foster 1ts quality? Are the Hbrary holdings/periodicals
reflective of the state of the art? W11 the student find , acadenic
enviroment conducive to the dvancenent of learning? |

<

Heed

Is there & need for the progran? , Is It 1kely that its s'tudents“wlll be
able to secure enployment andfor continug advanced stquhpon graduation
Have needs-assessnents studtes been done to docunent the need factor?
What sampling techiques were used to establish the question of need? ,
Would the ne progran result 1 umnecessary duplcatton (proTiferation)

of prograns?
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§) Students '
) Suds (1) There is, at times, the question of whose consultant the person s, Some-

hre the aduissions requivenents predicated on & rigor shich will help to :
rt " 4 d d tiungs o college/university esploys a consultant to review a program and at times 8

insure the quality of the progran? Are the student selection and counselin
qully e R g State coordinating agency may do so. It should nake-no-rTferenchwho hires the

procedures adequate to meet the stated purpoies of the program? Are

evaluator--the same objective, hanest overview should be forthcomin . However,

verylng fomms of Hinancial assistance aveiTable to students} Can one

having been an acadenic dean, and having employed consulten dluate vardou;

assure the student the program fs one of substance and Genuine quality? ‘ .
" iy aster's Teve] prograns, and now engaged fn & State coordinating agency, | know that

(It may very wel) be that should a program or & course not possess the

-y

1t does make a difference who employs the consultent, ently, the campus

ality 1t 1s purported to have, the student should have Sone means of
iy e " personnel wi11, perheps unconsclously, attempt to co-opt the evaluator,

recourse, &.9., fuition refund, Obviously, this s a controverstal {ssue.)

[

Campus based personne] share a spectal affinity with the evaluator; they will

7) Progran Objectives ;
() Frogrn hjctives a5k to share nates and keep In touch before the final report s drafted, hey will

Does the program meet the objectives -stated by the nstitution? Does the .
prog ! d tel] the evaluator that negative coments can lead to non approval. As {mnocent ds

- progras really reflect sound, conscientious acadenic planning so that the .
P 4 d ’ pamig things may appear to ba or are, they do, in & very subtle way, Influence the dynamics

stated objectives are realizable and wil prosote & program of quality? ‘
' J- p prgren o ety of the evalustor's report. Taken together, these Innocent or sophisticated forws

B) Corultint's Recomentatons
o) Gtk R of behavior can co-opt the consultant,

Havi asce‘r"m ed the responses to so many Insightful questions, the
" & p ‘ e . Concomtantly, a State agency can attempt to guide & consultant, and there can

| . ’\1 '
Jtant, now { a Whigue position to add the fnstitution andfor th '
ansltant, o f e psition o ai fr te be & very fine 1ine drawn betwean  subtle form of fndoctrination and the necessary

State agency, and protect the consuner of the progran, nust produce 2

repont which detfls Wth spectcity the fnds of the esuation, 1 s

advice and direction'which must be shared with an evaluator, Hence, the co-opting

of & consultant.can also occur in a State agency. (One would Hke to believe fhat

bl the consultnt realy mst, 1 advessing exch of the uetios
" the coniia sty T adressty auetion the fadeperdence and sophistication of the consultant would obviate such & thing

tems, det 11 the st and weaknesses of the
above n concrte: tems, deall the strengths o from happening, but experlence indicates that this 1s not always so.

it to anel{arate any weaknesses '
proqran‘and mfke tfflterecomenttions o ey bl (2) Occastonally, & consultant’s expertise can be so speclalized that he/she

he extlatlos ey have ylelded, A eflnte recomendation o
ch te evlation oy e el A ' " fails to maintafn & broad perspective, militating agefnst a study which w1l exaine

spproval or disepproval should be fncarporated {nto the consultant's

[

both the broad strokes and the fine points of an academic progran. The consultant
t.
" s nust view the proposal In ts totaldty and not Just some esoteric polnts,

’ N\ M out-of- J ect
ORORLEN AREAS (1) An out-of-state consultant can frequently bring a dfffevent perspective

. L , {arfty With the Tocal context,
There are oblous reasons for utilfzing the expertise of & skilled consultant, to the tast ,b"t te erson oty really Tack fnfHarly vit “m”. cotext.

o, te corstlnt st can ol for s - | B The objective view of an cutsider can yleld salutary results, but the local
b 7 . dynamics/poltics also have to be'Sonsidered.

-107- ‘ 108




(4) Personal, philosophical biases may prejudice a review.

(5) Perhaps the mast difficult thing for 2 consultant fs to present negative
Emnts on & program 'developed by peers. There is, at times, an unwillingness to
state recomendations objectively without ambivalence, There are consultants who
Tack the ability to say *no” to & wesk program, The trenchant, hard hitting
analysis shared in an oral report is frequently weakened in 2 written report,

There seams to be a genuine reluctance to be openly critical, hence the “watered

Y

o

.down" written report syndrome occurs, C Ll

The fnstitution and the State coordinatf';; agency need to know about the
strem}ths nd thevuealmesses of & prograa, The Integrity.of th‘el {nstitution s at
siale; the State agency has the oblgation to assure the public of the quality of
the progra, dnd the consumer certainly has the right to be apprised of its quality.
Hence, the evaluator has the duty to present a therough, objective ond honest state-
pent about the program he/she has been asked to r@vieu. \

Not every progran should be approved, nor Should every program stay in exist- |

ence, Consequently, as the consultant attempts to protect the consimer, 1t should

be obvious that -he evaluation must paint the picture as 1t really is, If this not

be the case, the consultant wiTl have Perpetrated & real fnjustice on others es

well as on him/herself,

\

(6) Mhen the State coordinating agency choose; to ignore the consultant's
report, the Integrity of the consultant process s Justifiably called into question.
S t
In evaluating new or existing Naster's level programs, the consultant should
play a significant role In discerning the strengths and weaknesses of the program.
In undertaking this task critically, the consultant can protect the ‘nknowing

consu’r". the student, who has every right to expect a Ilaster'slcurriculm of

substance and quality,

1‘? g -103-

However, the consultant System can fail for various reasons. It will dis-
function because of processes within the institution or the State coordinating

agency, or because of inadequacies within the consultant him/herself, However,

“there are severa) recomendations one can make to fnsure the integrity of the

process 25 well as to protect the consumer of the final product.

RECOMHENDAT 10N

1. The selecﬁon process for consultants must be 2 rigorous one that will {nsure
that the individual has the academic credentials and breadth of experience to

exanine the whole picture.

2. The-consultant should be told, unequivocally, that a critical part of the

-evaluator's role is to protect the consumer who should be able to benefit
from tl{e program,

3.‘ The charge to $he consultant should be specific, deT{neating with exactness
the nature of the review expected.

4, Provision should be ﬁade to {nsure that the consultant cannot be co-opted, \
even subtlely, by the fnstitution or State coordinating agency. One would I;m
to be very direct about this and indicate the ways in which this could occur,

5, The consultant's report should be fndepth, detaling the strengths and weak-
ness‘;s of the program. At Teast two examples of exemplary consultant reports
should be made available to each consultant so that the person will know what
s expected, One would have, to take appropriate measures to insure the confi-

 dentlality of the origina) docwents, o

6: The ;onsulnnt's report should make very definite recomendations, including 2

statenent &5 to whether or not the progra should be approved or not approved

or approved contingent upon certain mdificaffons within the program,



, BEHAVIOR-BASED TRACHING EVALUATION POR SPECIFIC EDUCATIONAL PROGRANS

Hilton R. Blood
Ceorgla Institute of Technology

The Problen

Anong the many Lﬂunllonn that are importent in the asaessment of the
quality of educational programs is the resctions of studenty to the tesching.
Although this s only ons of the ueasures “f tha success of education, its
{agortance 1s ponetines exagerated becouss of its svailebility, Student
gltingl are often mads when other potential messures ans not. That is, In
the sbeence of peer svelustion, standardised stodent athievenent measures,
o other assessments, student ratings sre often the only measure.

As the stodent body s & crucisl constituency of any educstional
progran, studsat reactions provide valuabls informstion to the faculty vho
are evaluated, to administrstors, snd to students,

Thers sts many problens dnherent in the process of one individusl
evaluating tha perforasnce of snother (seo Zedeck & Blood, 1974, chapter 4}
Landy & Farr, 1978), Bven sssueiog o good-Laith sffort on the part of the
svslustar It {s difficult to interpret the in!omtion that {s provided.
Yor this famn orgenisational plychologilil have glven o grest deal of
sttention to the performance evaluation process, A irst atep in the
enhancenent of the value of interpersonal evalustions is the use of
standarddzed procedure, This has the advantage of making evaluations
directly congarable. Usually s rating process {0 used, und evalustions are
asked to provide their sssessments on s ltlxﬁard set of responae categories
(s.g., very bad, bad, neutral, good, very good) and o standard set of
evaluative dinensions (e.g., initiative, consclentiousness, knowledge,
commnlcation ability), Both the dimensions ;nd the responge categories
in typlesl rotings arellubjact to a great deal of interpretation leading
to systesatic blasea in the vay they are used {Culon, 1965), These biases

in the manner that evaluators respond to ratings can result in the outcomes

i

I3

giving mora {nformation about the persan who did the rating ut about the

" tating situations than about the performance that vas rated.

Indeed, when the specific rating eituatfon La one where students are
rating {nstructora & mmber of influencas have been found that intrude on
the rating process (41ller, 1978), These disturbances detract froa the
ability of the ratings to reflect the sctusl teaching perfomance. Ratings
nay be influenced by: (1) characterdstice of the students such es the
asount of previous collegs coursework (Frey, Lenard, & Beatty, 1973; Cage,
1961; Lovell & Bunar, 1955; Rayder, 1968} Rodin & Rodin, 1972), (2) content
of the course (Bsssin, 1974; Rayder, 1968), (3) cless size (Crittenden, Horr,
& LeBailly, 1975; Gage, 1961; Xohlan, 19?5; ¥ood, Lineky, & Straus, 1974),
or (4) whether the courss is required or QIQctive {Cage, 1961; Lovell &
Haner, 1955), With sll of these intarhrencﬁ\ln the rating process it is
extrenaly {mportant that procedures be developed to minimize the wount of
tesponss bias in student ratings.

Requiresents for s Bolution

What sre the charactaristics of useful student evaluations! Firat, they
should be conatructed so a to provide inforsation that is meaningful, That
means that the rating procedurss should counter responee blases so far ss 1s
po;sible. and they should give fnformation thet is conpsrabls scross ratess
and raiers, Second, the rating results should ba specific, Vapue allusions
to general qualities or oversil sasessents tell very littla about vhat went
on in the classroom, The person trylng to deriva information from sn oversil
rating (adninistrstor, rsted faculty member, ltudent) wust Interpret the
neaning of hlgh; sedium, and Jow ratings, The 1ﬁferpratatlon will undoubtedly
reflect the beliafs and values of the lnterprete'r.( Third, the evaluation
ghould provide a basis for u constructive action response, A performance
evaluation should contsin within it fastructions for improving performance,
That nstruction chould sy vhat is to be done, not just exhort the perfornet

to "do better next time.”
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Behaviarslly Anchorsd Rating Scales

In recent years s peformance sppraissl technique hag been developad to
raspond to the sccuracy, speciticity, and sction-orientation requiressnts
fust mentioned, A specified sat of procedures ia folloved to conatruct
avaluation dinensions called bahaviorally snchared rating acales (BARS) that
use desceiptions of blhlvllou to dafine the responss categories of a set of
dinansions (Campbell, Dumvetts, Arvey, b Rellervik, 1973; Schwab, Heneaan, &
DeCocits, 1975; Sadth & Kendsll, 1963), Because of the procedures by which the
AR are daveloped they have s nusber of positive Eestures when used In rating
pacformnce.

_ The most salient futﬁn of the BARS {a their definition of perfommance
10 tarms of obssrvable behaviors, A critical incident techaiqus (!lumjan.
195) ponerstes desctiptions of behavioral episodes that define the scale
polnta (and thersby the scale dinansions), b ia not necesssry to tranulste
svaluations from general trait nanas (s.g., dedication, human relations skill)
{nto mote concrate terss, Bcores sre already spacified according to relevent
behaviors, It 1s essler to undsratand the mesning of these behaviorslly
defined evalustions, and it 15 easier to svoid _rélctlﬁg dafeﬁlb;eiy toa

lov evslusticn. One can hardly resct other than defensively to s lov mark
on & tyait-nsme scole. Tha natural reaction to "ou'ra not very
conscdentious,” 1s "Yas, T an." But 1f o BARS evaluation says "Tou don't
return quitses within tvo veeks," ooe can react vith s dscusuion of the
behavior ratter than teecting to an attack on one's character.

A second fastura of BARS {s that they represent salient perfornance
disensions. The parformance episodes that snchor the acales are generated
by mesbers of the population who vill do the rating, Students vould be
used to construct BARS for student evalustions, Inapproptiate dimensions
may be produced by deriving scoles from other than the populstion of raters
(borman, 1974). This can happen it scales are developed externally to the
situation {n vhich ratings will take place.

13-

Third, the mesning of tha responae categories on the BARS ate esplrically
vorified, Whereas, in a traditional tating procedure there s no chack
againet the p‘rc;blen that ona rater's "axtremaly good" 1a the sana s another
rater's "fair," the BARS procedurs uses s double elinination-system to screen
out acale anchors that do not have sgreed-upon nezning, Every behaviorsl
episode 1s eubjected to two judgnents in an enpirical sanple deamn froa the
rater population. Each iten is judged as to the performance dinension it
represents, and s11 dtens ith loy sgreenent are dropped. Then, each iten
1s rated a8 to the level of performance it represents, and all 1tfu with
large varisnces are drloppad. The Final pool of ecale enchora therefora
containg only those dtess that have unequivocsl meaning throughout the rater
population.

A fourth featura of BARS 1y that they sre stated in the language of the
tater population, Sinca the behwiorsl items are generated in & sample of
the rater population, they veflect the jargon and nusnces of that populstion,.
This feature lends credibility to the scales mng" raters and helps to give
thea seaning.

Pnally, but not least iwpoctantly, BARS can be tailored to the specisl
Peaturen of the organizstion in which they vill be used, Becsuse persons
in s situation generate the bshaviorsl incidents from their expsriences,
itens contadn the special eaphasse and propertien of the prganizstion, In
educatonal ssttings, including research experiences, visits to field
settings, tutorial teaching, independent study projects, internibips or
other distinctive |ttr1b|;tn| the behaviors] ¢piscdes that anchor the rating

dimensions would describe relevant events.

A Specitic Case

As o £1rst step in tha devalopment procedurs the 15 |tuder;t| fo m
organizational behavior coutss in 8 program leading to o Haster of Science
{n Industrial Hanagement degree vere saked to designate appropriste
svalustion dinensions for ssseaning teaching behnv(or {n their progtan,

-



Tor ssch dimunedon nase o ons-asutence definition vas devalopod through

group discusnion, Fouttoen parformance dimensions were {dentitded (uee
fable 1), Then, thess sens studants vere asked to provide behsvioral
fuc{dents that 11lustrated ror, appropriate, and good perforaance on wech
disenslon, This resultad in o totsl of 630 (15 x 14 x 3) baavioral ftean,

As 1s uboal In thie phase of BARS devalopment, the 630 items contained

sany rodundaccies and nany items that vers not descriptions of observabls
behaviors. The dtems vars called to elininate duplications end nonbehaviorsl
splsodsn, Tho resulting 214 {tems vere sdited fnto n "axpactations” format,
That {a, the behaviors vers tascated to describe performance that “could be
“axpactad” or "you vould expect,”

A aanple of 100 studants dn the program then made two Judguenta for the

1st of {tems. Mrat, sach of the 214 itens vaa categorired according to the

pnrfomnu dinansion it 111ustratec, and sacond, each itew vas :;tad ona
1-polut scale sccording to the level of parformance it reprosented. Ratinge
tanged fron 1, extremely poor behavior, to 1, extrenely good behavior, Items
vara olininated 1f the sgreement o8 to the dimension repreaented ves less
tlhnn 802 or if the vaciance of the ratinga exceeded 1,0, Thess elimination
standarde Hlﬁred the eplscdes into s final pool of dtens with consensus

on theit performance dimension snd level.

Whan the {inal poo) of itess vas grouped according to dinensions, flve
of the original ll‘ categorien did not have sulficlent itema t;: construct
scales (sea Table 1), This loss of dinensions can happen becsuser (1) the
dinension 18 too {11-defined to allow the specificetion of llustrative
observable bshaviors, (2) the dimension s so sinilar to enather that the
Ltens concalved for 1t sre categorized s¢ representing other dimensions, or
(3) there s low sgreement a8 to the sppropristencas of the specified
behaviors,

Tor thoss dinensions, with surviving itess, scales were constructed
using at Teast five {tens to snchor the weening of sczle pointe, Itena were
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placed on the acales at the polnt of thelr mean rating. An axample of one
of the ucales, objectively, lu displayed in Table 2,

Tha nine scales vers placed in booklets with a covar sheet and
{natructions o thet they can be used by students to evaluate porformance,
Bvalustors are asked to mark the pofnt on the acale that veprasents typical
behavior of the profassor belng rated, The belaviorel {ncidente define the
scale points by providing illuatretive exnples of the behaviors that would
be vated at verious levels on esch dinansion, The behsvioral snchots give
substance to tha maining of tha dimansions snd the responss categories, In
uaing the scales, teters ste not rastricied to marking scale pointa that are
dafined by behaviotal incidents, not {e it necessary that they have seen the
professor do ons of the listed behaviorn,

S1nce professors con ses the dimanaions in advance of teaching a course
In the program, they can know what kinds of behaviors will lesd to high or
low student evaluations. If @ ptoﬁmr tecolves A lov tating, infornation
{s availeble in the scales to luullt‘ behaviars that vill esto higher rotings
in the future, |
foncluston

An extresely {mportant issua dn the collection and use of student
svaluations 1o the meaning that con be ancribed to the scores that are
elicited, Behaviorally anchored rating scales (BARS) define the rating
dimensions and the response categoriea along the dinensions by lpocﬂylnl:r,
the behav;ioru that are rapresented, Thiv approach afde reters in making
sccurate use of the sceles (Borman & Dumnette, 1975; Canpbell, Dunnette,
Arvey, & Hollervik, 1973; Kasveney & HcGasn, 1975), hovever, tha psychonetric
supetdority of BARS s not uaequivocslly supported in the tesearch literature
(Bernardin, 1977; Bernarddn, Alvarss, & Cramy, 1976; Bornan & Vollan, 1974;
Burnaska & Hollman, 1974; DeCotils, 1977; Priednan & Cornelina, 1976), Batees
prefer MRS and the information provided by the behavioral format prowotes

foproved parformance (Ivancevich, 1979), The procedurs for developing the
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scales provides Information that 1s ussful for other organizatonal purposge

(bood, 1974), DA are {nformative to tha pecsona who ars rated, adnlnls-
trators vho are Interested fn faculty developuent us vell as evaluation, and
to stulenta wha want to know sbout ¥ profuduar before taklng a course
(Herart & Zedeck, 1973), They can ba taflored to take. fnto account

{diosymcratic aspacts of nontraditional education programs and programd

with spectal enphasea and {eaturen,
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Tabla 1

Ohfeetlviey
Table |

Dimnadone for Bvaluatlng Tenching
Openalndodneun ~ willinguage to Laten to and conalder atudent Input,

i a Hawter of Belence by Induatedal Management Mrogran

] —

A nouledga of mbject - desonstration of expunure and expertlse = | You would axpact this professor to 1taten t all student
fn 1 nibject aren, - Input In class dacueston, and by discunaing seudonta’

== 004 {deas in clans shov the atrengthe or veskiensos of the

B, Organited matorlal? - the extent to which the professor preparas 6= | studants’ tdemn,

151 priaeats the subject waterial in a loglcad, clear, and concles =
" = 094 | You vould expsct thie professor to anaver questlons
== | of the studenta, and spend sdequate time dlscuselng

C. Tranafur of knowledge = extent to whith the professor causes students = L atudent idess,
to acquire & vorking knovledge and understanding of the aubject, [Pl

D, Tair grading - the extent to which grades reflact dmonstratad E
porformance on snncunced clama goals, —_

, . = voo| You vould expect this professor to Haten to all

B, Test conateuction for dppropriatensds = the extent to which tests ~ | student input but not to dlecuse the ideas in detall,

~ ave o ropresentative sanple of the dowain of courss content. ‘_-:"'

T, Teating es # leacning situation - the extent to which ¢ student =004 You would axpact thin professor to acknovledge the fact
knove ore about the aubject or 1n wore avars of what a/he doesn't = | that a atudent hen apoken, but sove on the lecture/
fmow a1 ter the test {s coupleted. = dlscusslon 1n progran,

~ph
G, Concarn for students - intereat in the academic and perconal velfare You vould expact thia professor to encoursge clessroon

of the stodents. ’ diacusslon, but aowstimes tidlculs student nput,

. Aveilability - the extent to which the profassor {a accesaible to
students outside of the classroom,

1, Encoursge original thinking - encourages the students to genetate

questiens and {deas, 200 You would expect this professor to refuse to laten to

student input,

luullluTull]nl

—

1, Torsality/inforsality - the extent to which the profassor adheres
to & tigid and etructured class teaching pattem.

K. Objsctivity - opennindedness; villingnesa to laten to and conaider
student input.

L. Exposs studeats to ovn and others' resesrch = the degrea to vhich a
profestor introduces the students to owm and others' research in the
subject eres,

M. Hesningful assigned work - the extent to vhich the aasigued vork
contebutes to the announced class goals,

. ol setting - the extent to vhich the professor identifies the
coutse objactives,

Minderlined dimensions vere retained in the final scales.
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A Beolagloal Aasuuement as One Component 1 the
Ryubuatban of O¢f-Campun Geadiale Drogeans

David Paatal, P,
fdverdlty of New thiven

0ft-cumpug geaduale dogrea programa have Lo ba svaluabud tn
tarma of the oxtont Lo whioh Chey henaflt feom the advantagen of
oentralization L,a,, ava eanentially identloal o ou-campup pro-
mmmmumeNMmm&mmMUMMpwmehmw
ban;tlt fron the posaibllition {nherent in decentrallzation
L.o., the unlquo characteriatica and opportunities at off-cum-
pus locationa,

One auch characterletic 1a the relatively large proportion
of what Cassara (1976) and others have referred to as the "Non-
traditional" students who attend extenalon centera on a part-
time basls excluaively, For theae students, attending achool ia
anmewrqummamewluﬁwnuw.TM:Mumw
mMWﬂWMMmmMMMWMMMmm.WW
tunately the use of the term "Non-trdgitional" a1l too often
luplies & peaning which 1tself preveqtn the univerglty from
benefiting (rom the opportunitles available when ﬁlanning for
part-tine stucents, The tern "Non-traditional® le often used
In such § wiy 88 to blame the victim for refusing to cooperate
aﬁmmmﬂmmmmnmm.nmmmuumw
be a1d that the diffloilty resides not with the on-traditional”
student but with the "Partially reﬁponslve" univeraity which l8
structured oasentlally to meet the'qeeda of "traditional" students.
Whatever else 18 fncluded in evaluation ingtruents for off-canpus
gradﬁate progrems serious gttentioﬁ gq;% be pald to the issue of
university responsiveness to publiq? vho happen to be part-tine
students.

AL Ui duseabty af Now Davaw mnppavently provbiodal
ipraedon - hoan posed whiloh wa (o the gradimby asiont view aa
hofug of weali broadar tgork, s Yha axpoytence af pueasbig w
Mo A, dagran ab owe of t-oampua oanter Iy Geoton {a Tooablon In
Eatborn Comnubbont) wlmftar b e oxparbencn of dob g
M0 A, degrea &l owe of =oumpi asnber T Denbary (n loowbion I
North Weatern Comieabiont)?

0wy (rotou olunses ave of tavad In o madeen (1977), wiltt=
Lovel, ved briok, practioatly windowlons, state reglonal teohnleal
achool, The school hos an energy muving cllmate control aystem
regulated by a compuber which has been affeotlonatoly named “al®,
The building is situated on a hilltop murounded by 100 acres of
atate owned open land, This site was & former indian encampment
overlooking Long laland Sound, Many of the students ave elther
naval personnel from the sub base In Oroton or employees of the
Electric Boat diviaion of Qeneral Dynamlca, |

The M.B.A, olasses in land locked Danbury, on the other hend,
are housed {n an office complex Inconsplouously situated anidat
a typlcal extended strip shopping center with a movie theatre and
a supernarket as anchor polnts, Btudents erriving for olasses
perk in the samo huge parking area es that provided for shoppers,
They walk towarda the same line of stores; enter a set of large
glasa doors where they find themselves facing a lobby direotory
on which "UNH second floor" is prominently displayed.

Jome students at both the altes described are purauing the
sane H,B.A, degree from the Univeralty of New Haven. Does it
matter that the two settings are very different? It is commonly
assuned that whatever differences do exist are epl-phenomenon and

have no meaningful consequhncaa. How valid 18 that assumption?
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There is a rapidly growing and already ‘lmpreasivo‘ body of
1iterature ﬁﬁich in 1ts most extreme fdma takes a position ap-
proximating eﬁvironnental deterainisn. Environmental settinge
are seen as capable of being highly coercive towards the behavior
of the peopie who inhabit them, Much human behavior is conaldered
situation apecitic in that people, in the long run, come to meet

"behavioral expectationa and rules built into places. People in

a church engege in passing behavior in the corridors, seated
Hatening béhavior fn the pews and upright soclal behavior in the
nesting erea, When social behavior occurs in narrow corridors, |
o ‘ihlle others are trylng to pass, all sorts of signals are sent
urging conforaity to laplict rules i.e., the expectations of the
netting,

The behavioral expectations of any given setting may be
communicated by a plethora of environmental cues such as archi-
tectural design, the pattern of placement and fype of objects
vhich £111 the space and the messages emitted by other occupants |
vho themselves form part™af the environment,

If an lmportant element in the learning process is behavioral
chenge and Lf environments are capable of belng coercive towards
behavior th;:n any university interested in learning has to, at
least, entertain the possibility that the lgaming environment
say help or hinder the learning process, |

Some of the coercive features of the environment discuseed
in the literature appear more germane than others when considering
those particular environnents in which off-campus programs are
offered, At the Graduate Schobi of the University of New Haven we
are in the process of developing'inatnmenﬁ with which we will
atteapt to measure similarities and dl'fterences from campus to cam-

pus. These resulta will then be compared with program outcomes,
23

The belence of this paper will suggest some of those dimen-

* slons that UNH will be including in & final {nstrument for meas-

uring the ecological aspect of its off-campus programs,
Level of Haming

One environmental characteristio that might well be expected
to vary fron capus to campus is what Barker and Gump (1964) de-
scribe 88 the degres to vhich the setting is undernanned, ALl
settings have baslc functions which oust be perforned in order
for the setting to survive in its present forn and peet the needs
of its inhabjtants, A university cempus for example needs people
to perfor the tgaching tunction, the student function, the maine
tenance function, the adninistrative function, the advising func-
tion, etc, If all of the roles are adequately filled it could be
concluded that the setting is optimally mamned, Undermanning

might teke the forws of an adjunct instructor who is not prepared
to prbvide adequate advisement or of a class composed of only six
students who Zor whatever reason are not at a point of readiness
to make meaningful cohtrlbutlona in a dialogue with the instruotor,
There i8 a growing body of research findings which indicate
that occupanta of undermanned settings are exposed to implicit
and explicft pressures which coerce them to perform all the func-
tions whlch‘are‘ neceiaary in that setting, The results are sur-
prisingly agtiatyins to those involved: they feel more conpatgnt;
they sense a challenging opportunity; they feel more lmpqrtant;
they become more lnvol;.ed in the group; they experience personal
grovth. These findings have been demonstrated in high achools
and In studles of small and large churches; why not off-campus
graduate prograps? If thess findings can be duplicatedat the
graduate school leval they would ‘auggest one way in which off-

:‘ | 1.g
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cewpus prograss mey actually have an advantagﬁ'qver the same

prograns on=campus,
The 3ocial Environment

Another dimension of an environment 1 the people who pap-

late the spece, Sells (1963) and Linton (1945) take the posl~".

tion that much of the culturel environment is represented by

other people, This position suggests that the charecter of a

peopled environment cen be grasped if you have some way of pro-

filing the character of the inhabitants. The exemple glven ear-

1ier of our Groton location being populated by people who elther

were membera of the Navy or employees of en organization depend-

ent on navel contracts raises the intriguing (even if oversim- -

plitied) question of vhether there is a degres of "nilitery aind
! ﬂ

set" that vay permeate that learning enviromment.

Astin end Holland (1961) developed en instrunent, "Tne

Environmental Assessment Tegpnlque" wﬁlchvpermlts the charac-

terization of a student body by utilizing the cholce of major

f1elds represented at the school, The "EATY bresks down majors

into six types of characteristics which set the tone of the so-

cial environment:

1,
2
3
b,
5

6,

Realistic (agriculture, physical education, engineering)
Intellectua! (architscture, mathematics, philosophy)
Social (education, nuraing)

Conventional (accounting, 1ibrary sclence, econonica)

Enterprising (political sclence, foreign service,
induatrial relations)

Artistic (music, english, fine arts)

The Physical Environment
~ Using the very ssme categories ag those in the "EATY,

Holland (1966) describes environments according to the types

of activities they are designed to house, Thus, an engineering

126
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. 1ab would be considered a "Realistic" setting., The comparison

of 8 personal preference l.e,, cholce of major, With a glven
environnental désign would reveal compatibility.
In order to‘compqre:onc campus with another we need con-

‘monalities and a re;erence‘point. Thinking in terms of the

' previously cited examplgs of our Groton and our Danﬁury gred-
uate centers there were indeed some commonalities, Aside from
the obvious sinilarities in progran content we want to lgok at
the alliew, They both have classrooms, corridors, & building ?

V\\gnd externsl surroundings or grounds, Furthermore, each of

tﬁbsg concgntrlc envivorments can be broken down into the phys7
{bai‘zttpcture, the activities which typically take place there
Qnd the ;Bogle uho‘usually occupy the.apace. Thug, for example,
in Groton th;\e;ternnl surroundings are natursl fields and wpod-
1and vhich are Jé‘ua\uy absent of pecple but vhich entice stu-
dents to engege in thking a panoranic look et the expanse of
scenery, In contrast ou Danbury site 18 surrounded by stores
and a theatre vhere ahopplﬁh\and window shopping are engaged in
| by a lirge heterogeneous grou;“qg pecple who are drawn together
by the megnetic attraotlon of th;\ggoda and services svallable

. s
» in the shopping center, - A reference point which we hope to study
18 the extent to which each of the abnvé\s::centric egvironnents

. 1s percelved to be conducive to the learning process, To {1-

lustrate, wo will ask each student the extent %o vhich the other
activities which go on cutside the building in which his classes |
are 'housed are conducive (1f at all) to the learning\process,

Lovel of Maintenance

Before moving to a new facility at one of our centers
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UNH classea vere held ina loc,l public high school, The high Permanence versus {ransience

school administration was having inordinate difticulty in ex- Mtending graduate school 18 A major commitment for stus
erting control over the buildings maintenance, The heating sys- dents, At stake are money, time, sffort and self in the asense
ten would frequenfly be inadequate to the New England winters. that long range plana can only be pursued et the expense of
There were frequent breskdowns end ineffective heating even when short range alternatives, It 18 not hard to understand, there-
the unit was operating, During the day the achool was overcrowded ‘fore. why‘ of{-campus students are acutely conscious of eny in-
and running on double aenlohs. The custodians and hl.gh achool dications of faltering commitaent on the part of the university,
adninistration were not able to keep up the necessary maintenance What kinds of things are teken as indicators of comitment? An -
| function, ¥hen, oﬁr students arrived during the late afternoons office with a receptionist and a telephone ldéntltied with the
they would find themselves surrownded by sticky floors, residues unlverMcated ot the nlta, counterbalances the ephermal
~—of- food;- lunch-bage;-candy wreppers, eto. " Bathroons would rarely - impression glven by a center that 18 open only during clesses and '
be equipped with tissues or hand towels, Our students would fre- operates only within classroons. Providing students with notices,
quently have to sit still through a three hour class all bundled | school newspapers and all printed infornation diatributed on the
up because of the low classroom temperatures, \ - main campus reduces the sense of 15“olatlon ane 14 taken as an
Inagine, i1 you. vill, married graduate students in thelr indication that the mivoruty'ca‘x‘*en enough to rake it happen,
20' end early 30's, vho wers often eeployed In aiddle sanagenent A high tumover rate of faculty wekes it difficult for stu-
poultlonu, vho had pede large ssorifices to attend graduate school, dents to ldentify with someons representing .the field, (Oreduste
enduring these indignities, That would have béen bad enough but students need mentors who provide a synbolic bridge into the
to nake matters worse, the high schgol adminletrators, who then- ~ field. Mentor relationships take time to develop,
a'elv ere undex; increasing pressure from the local board of ﬁuﬂiclent planning of schedules if important for each cem-
o’duc”:n, started looking for scapegoats, They became convinced pus, Class cancellations, insppropriate or untimely offerings |
tat the graduate students were responsible for much of the prob- indicate that insufficient attention is being paid, Since the
1eo and decided t§ withdraw the privilege of buylng coffee at the adninistration of the o!f-canpua: prograns haa to be coordinated
‘cafeterla during breaks, One evening admlnlstr:ator took to con- fron the malnlcampus. vhich 1s frequently eeparated from each cen-
fronting instructors and atudents and berating them es if they ter by many factors only one of which 1s mileage, & communications
were irresponsible children who needed lecturing, In this wey | _network 18 necessary, At the'moat rudimentary level the univer-
a maintenance problen was transformed end started to polson the " sitles phone system must not place winecessary ohstféleu in the
« gocis] atmosphere, After fruitless negotlations it became clear way of contacting the off-campus centers, Trunk lines with waltlng
that we had to move, " ’_ lsts discourage phone comunication, At en Intermediate level
-121-
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18 the comunication necessary between univeraity rapresentatives
and the representatives of the organizatlons from whoa clasurﬁom
. space 18 being rented. At thé most abstract level the university
ghould be prepared to systematically assess the eduzational needs

of current students and of potential stvdents,

-18-
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HASTER'S PROCRAM REVIEW AT A GMALL INSTITUTION

Katherine Hanley,C8J and Rlcﬁud Ognivene
The Collsge of Jatnt Rose

Although a systen of regular conprehensive academic prograx reviev s endorsed
and indeed presused by the Counci) of arn;iunte Behooln, the severs] reglonal .
asgoclations of graduate mchool deans, and the buresus of bigher education in
the several statas, and although the body of 1itersture on acadenic evaluation is
Broving rapidly, acsdenlc adaindstrators dendring to dnpleaent systen of .
Program reviev on thelr cuapuses face |t;|e dlfﬂcultlu.nqt alvays acknovledged
by the wasociations or the rmﬁrch. Hrut; the adnjnistratoss are probadly

far wore faniliar vith tﬁe Uterature supporting progran raviev than are their
Pacultien, most of vhon quite appropriately spend their resding energies in

ihelr respective diseiplines. Second, the prospect of program reviev, once

introduced, vil) presumably have more appeal for revievers than revievess.

At & omall {natitution, particularly one vhich offers no graduate work beyond

he magter's degres, the difficulties u; compounded since much of the discussion
f prograi reviev 1s predicated on doctoral prograus, The nov-detinitive

rt'mrcli conductq-! by Mary Jo Clark under the suspices of the Couneil of Graduate
Jehoola snd Bducazional Testing Service utilizes daca gothered frow PhD-granting
natitutfons end dscusslon at a recent 008 leetiﬁg eaphaaized the difficulty

n uaing this COS/ES atudy fn the "wulti-Oimensional Or hon-research degraas

uck. a8 the MAT or DAT." There can be, as snother participant at the geme C0J
eatlog resarked, "an afr of uireality" in the dlscunsion of the master's degm.l
n addition, efforts on tﬁe part of acadenic adninistrators to |‘hm rmareh.
aterials on progren reviev vith progran faculty way backfire and cause faculty

o reject the entire toplc of progran reviev ay unrestintic, oversophisticated,
nd threstening, More indirect pessures are necessary in order.to focus inatitu-

lonal attantion on this subject.

.’ Hanley & Ognibane
At The College of Salat Rose, & 1iberal arts college vith » total population of
2500 and & graduate population of 800 students spread over fifteen graduate
pfosrm. the subject of progrem reviev vas first introduced dn 1975, 'l‘hg ite
had been given Informal alring for soms months prior to l;il rom;iu articulation
and there was o general, if upapoken, conaensus asong graduste faculty and
progran directors that progran fevleﬁ vould be beneficial to the institution,

It fell to graduate aduinistratorn to deviss and propose a system for the reviev

process {teelf,

Beveral assunptiona atructured out thinking: & eyatem of program reviev should
be tadlored to the ueeds of the {nstitution, should eilclt data nacessary for
planning, should be ag dfract and as realistic es possible, and should mandate
conlrontation of problems vithout becoming unnecessarily threatening, ‘An L first
eftort (regular reviev of graduste program prior to 1975 vas associated only
vith rereglstration procedures mandated by New York Btate and did not Involve
policy comittees) the raviev process should involve ns many progran faculty as
poseible and should produce n rather formal document for atudy by members of the
Oraduate Acadenic Comittee (0AC), A proposal van mccordingly developed,
dincussed and approved by the 0r§dmte Mcadendc Comittee, and {nplemented during
the1975-76 year vith the reviev of three graduste programs. These first three
were volunteered by their program direetors; subsequent deaignations of prograns

for reviev have been mde by the GAC,

Briefly, our present reviev procens is as follovs: During the sumer OAC meeting
of each year, four prograns are denignated for reviev during the spring of that
acadendc year, Program faculty devdlop the reviev during the year with sslatance

of the dean's office and any other sppropriate persons, The review is presented



Hanley & Ognibene
at the firat apring GAC meeting, ord}narily In March; program faculty explain,
clarify, sad coment on the raviev document and respond to questions by GAC
senbers. Polloving this meeting faculty have approximately one gonth 1n vhich

to respond wore fomally to GAC guestions, returning to the next meeting vith

/
follov-up docunertation, At that meeting & formal vote {s taken to sccept or

reject the revies document.

Bach reviev docurent containa the folloving program inforsation:

—

. Alns tnd objectives of the program

2, Adafsaion criteris snd policies for the progren

3. Provielons for acadenic advising {n the progran

b, Options possibie in the program, for {nstance internships .

5, Deseription of final evaluation, for Instance comprehensives or theals
daefense, in the progran

6, Data on students adnltted to candidacy and graduated during the past
three years

T. fesearch facilities and Doth student and faculty research projects

8. Future directions end hopes of faculty for the progrem

9.“‘ Weaknesses and probless of the program ﬁ indentified by the facully

10: Other 1ntoﬁation considered pppropriate by the faculty.
As can be seen from the above lsting, the r;vlev document «cabines data-gathering
vith faculty analyas and evalustion, The open-endedness of the docunent allovs
faculty to incorporate any materfsl they consider important, a vay of lessening
fear of prograt-ty-program comparison, ﬁot surprisingly, the first tvo years of
reviev generated documents vhich v;re top-heavy vith factual data and comparatively
veak 1n'ref1eq’t.lv: analysls, In the past tvo years the documents have becone

y

pore-detailed as faculty have.confronted problens and have made reconmendations

Hanley & Ognibene

both to one another and to the college sdminstratfon, As faculty have become
gore faziliar vith _the reviev process and have read wore of the supportive
1terature 1o this fleld, seversl prograzs have designed and Incorporated
{nstrusents for obtaining tnput from students, gradustes, faculty, and, 1"”?9‘

cases, spacialiats outeide the inatitution,

The benef{ts of & program review process of the above gort can be deternined by
tvo factors: the diligence and thoroughness of the group preparing the reviev
docusent and the villingneas of the Graduate Academic Committee members to react

honestly and firmly to the presentation, From the begimning both factors vere

vpbultln: faculty vorked veu. 11 sonevhat fearfully, from the firat year of the

réviev and GAC members rescted specifically to each presentation, It s perhaps
not surprising that the f1rst threa revievs, sll "volunteer," vere directed tovard
three exceptionally strong graduate prograss, biology, Englieh, and res .
conaequently, although OAC meabers fasued several directives and requests .«
follov-up actlon, they vere not confronted with any mejor difficulty. The second
year called for more decisive action on the part of tha OAC, vhich placed one
Igmduute progran on probation vith the directiva to return to the policy

comittes after a year of stuly, Even more serlous vesknesses vere discoversd

in & progran revieved during the third year; the reviev docuent for this

progran vas rejected altogether and the prograa faculty vere told to start over,

Several benefits can be clted for both the reviev process and our experiences
vith 1t during the past four years. The process {s resliatic and relatively
simple; Lt has evolved rroﬁ the charscter of the graduate achool and reflects

the dlatinctive elements of the situstion st Baint Rose. As an exanple of
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Hanleyl'l Ognibene
fornative, rather than sumative, evluation, 1t vould seea to Lllustrate the
sdvantagessnoted by Anderson and Ball of an evalustive aethod which steas .rron
the nature of the problu? At the ine tipe 1t Incorporates many, I not mest,
of the "dimensions of quality” not»d in the CGS/IT8 m}:eriah. sandating specitic
data and directing faculty to be guided by eriteris established by the proroiulonul
mocllltlon;. Ay the process has evalved, the documents Produced esch year
bave becose wre wﬁhllticated, nare dotullod." and more cognlumt both of current
research and the need for dnput from progran constituencfes. Bince the reviev |
process 1s & comwunal one, progran faculty are forced into rather close fnteraction
vith ooe anotber and ;dth the graduste dean; several problgu and veaknesses have,

ll.I mtter of fact, been ;ddromd in smal} froups vithout ‘ever n‘eedlng to be
| srticulated In tae larger comittee, FProgran faculty, especially tholol in sreas
vhere research {3 alnost alvays theoretical, bave gained enormous experience 1a
development of survey inatruments, organisation of dats, and analysie of problems,
Without mandating unneceasary and 1nappropr1m ﬁrogm'—vith-progm c'omrluona,
Doth faculty and UAC menbers haye, nevertielens, realized that certatn progrm

2

have, for s v'lrlety of reagons, ptronger aed more clearly articulated objectives,
sore mtiefied ssudents, l;re creative resesrch activities, and wore clains to
acadenic fame, Plnally, coprrontutlon. redirection, revision, and both prahé :
and condennation bave been poasible, thus strengthening the graduate school lhd

" its progruia.

Disadvantages should also be noted: reviev documents may be only as utro'ng L
progran faculty wid/or the staying poversof the dean; and progran facultdes,
while noting prohlems, may be inclined to place blame for the problens elsevhere,

thereby necensitting adninistrative Intervention, The GAC, although firm in
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systenatic review of master's programe, Clearly the process s & vorksble and

Hanley & Ognibene
{ts rejection of ce{talu reviev documents, has not yet been faced with poseible ,
termination of s program, althdugh that situation may be developlng at present;
1t 18 not certaln hov successful that effort vill be, The review process does
not, it should be noted', sddress ‘Ltself to matters of cost effectiveness and
financial support; these matters are addrested by the college budget and long-

runge planning committees,

{

The College of Baint Rose can now look back on rout; years of experience vith
beneficlal one. It is evident nov, hovever, that the institution il_ ready ’
for the next step: & move to o wore detailed and sophieticated process, There
i'. atrong faculty support for thin move since faculty are nov okperlentinlly
cc;nviucad of the necesalty for resula'r reviev; conse\quently the nost recent

GAC meeting established s subcommittes to prepare o new program review propossl,
The subcomittee, which vill have its meetings in Pebruary, 1979, hes several
hopea; to eliminate any sspects of the program which seed no longer nece‘ainry
in the docunent; to incorporate scme features, among thes o provision for student
participation in tha revie, vhich nov seemd appropriste; and to organize and
uilfy the entire Process vith reference to the COS/ETS material and other repesrch
wherever poseible, Convinced of the yalue of relative simpliclty, comittee
Resbers hope to retain a brief evaluation lgltrment; this document will, in

{ts fivst draft form, be available for distribution at the Conference on the

Assessnent of Quality and vi1l dn turn quite Probably be noditied by tindings

of that conference.

An
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A THO-DIMENSIONAL HODEL FOR THE EVALUATION
OF MASTER'S PROGRAMS

Ernest M. Schuttenberg, E4.D.
The Clevaland Stute University
Concerna for mrﬂltnt!on. preasures for accountsbility, snd desire
for professional azcellence require that master's programa be evaluated
in terns of the quality of studeat performance after geaduation, In order
to sttain s relatively unbissed picture of student performance, it ia
desirabla to gather dats not only from the graduatea theaselves but sleo
from their uploynrl. The paasage of the Pamily Rights and Privacy Act
of 157& (P,L. 93-579) howsvar, has brought to 1ight s nmber of probleas
cancerning the collection of auch data.
Thia paper describes und discusses the lpprouch'thlt van Tecently
used to Ausess the quality of o Nastar’s Propram in Blementsry nd
Secondsty School Adeinistration st The Cleveland State U:nlvmlty College

of Education. Th deaign of the stody reflects an sttespt to gather

\ evalustive data useful for declaion meking whila protecting the rights

of tha participanta,
Deaign of thl_ﬂ_ﬁdl
The major aseunption bohind this study vas that persons who are fo ’
o position to obm:vn the sdainistrativa perforzance of gradustes of 8
Master's Progran m"School Adnindatration will ba able to pray!de pover-
fu) mh\n‘tive information sbout the progran.’ ’
Ociginally the deaign of the atudy vas to be o slaple onet  auper-
visors of those progra grlldulten currently holding ;d?linhtutlvc positions
{n the achoola would be naked to mluntakthe graduatea’ perfornsnce in h\i

adninistrative aress, This deaign had to be modified for tvo reasonss

(1) the Panily Rights and Privaty Act of 1974 prohibits the disclosurs of



data sbout {ndividuale without their knovledge and con;ent. and (2) §uper-
{utendents of Schoals, whone op:hsql wera sought, vera teluctant to supply
avalustive ﬁfurution about thair ekgml to an outsids sgency.

the {inal dmaip, therefore, vaa n‘rg couplex than the origioal one.

A lottar (Appendix A) s seat to the thir;\}\-nh graduates vho, according
to dapactsenta] racords, presently hald pout}hz\n in educetions] aduint-
tutiun.l Thia lettar asked thew to evaluata th: quality of adninietrative
preparation that they racaived in the Hastar's Progrum in School Mllnin;
tration.? Cradustan wers also fnformed that o sisiler Questiomaire would
be aant to tha Superintendenta of thedr achool aystes u\d\ng thea to
waluate the Hlltl\t'l Progran based oo ma;lencn with one of its gradustes.
i:ndumn uml asked to aturn @ mld (Appendix B) 1f they did ot vint

;bn questionnaica to:be sailed to their achool lYltll".

“Atar the dldlﬁn for receipt of carde had passed, Letters (Appendix 4)
and Responas Sheats (Appendix D) vera vailed to Superintendents or to fumedi~
ats auparvisors, }t that vere mors sppropriate, based on the pacticular
sdainfateativa poaition of the graduate. \\\

Lavel of Reaponss ) \\

Tvo of the graduates teturned the Responae Card stking that the question-

palre not be sant to thelr school aystes, Ona of thane perdons indicated that
be vas not o graduste of the Master's Progras, but had mersly tekan some of
the courass, The other peraon no longer held s adninistrative position.

7ha latter to a third graduate ves retutned, and it was later detarained

18u fible 1 for o breakdown by position of the 36 graduaten eurveyed,

2Su Mpendix ¢ for the Response Sheet for graduates,

that this person vas no longar working dn the field of education. OF the
reanining 3 gradusten, 22 (b7X) retuned tha Besponse Sheats, and thele
responsag are teportad in thia atudy,

Lattera and Response Forma vere aent to 3) auperiors of graduates
from the Haster's Prograw, Reaponses vere recetved from 29 persons (681,
and their respotaes ara also ;upnrted in thia study.

The superdora patceived tha Haster's Progran in School Adainfateation
gore fevorably than did the gradunten theanelves, In mach of the five
wpecific dluunlmu.l a8 voll an o "Overall Preparation," the mean acores
for the auperiora’ perceptions vers higher than those of the gredustes (see
Tible ).

Tha "Oversll Preparation in Bchool Aduinistration” vaa tated rather
favorably by the graduaten and by thair avperiora (weans of 3,84 and 4,21
reapectively on 4 S-|;b1nt deals). GCraduates aaw Staff Personnel ne the
atrongeat ares of prapuration, aod Buviness Manegezent i the veakeat
(1,07 and 2.83), Their auperiors tendsd to sgres (4,33 and 1,62), although
they aleo aaw Student Peraounal sa  very etong sres (4,34),

Table 3 reinforcaa the above findings, Sixty-eight percent of tha
graduaten and B6 percent of thelr superiora rated the Overall Preparation
iz Bchool Adafniatration as "4" ot better on the S-polnt acale, In the
area of Businesa Management, only 35 percent of the rupohdln; gudmel

"and §2 petcant of thelr superdors indicated o “i" or better, Tha largeat
discrepancy appeated {n the ares of Student Paraonnel, where 41 percent of

\  the gadustea, but B9 parcent of their superiors, {nddcated "4" or higher,

\.

\\ 1l‘ha five areas of sdainfstrative petformance surveyed vere Instructional
Prd%:n. Studest Peraonnel, Staff Peraonnel, School Community Relationa, and

./ Dusiness Management,
A\

.

\ )
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Comsenta by Jeapondenti

The lsst dtem on the response whests fnvited coments or suggestions
taparding the Haster's Program in fchool Adminfatration, Only thres of the
tventy-ina tupariors tesponding included such comstnts, and their cosments
vere not pertdcularly halpful for program wvalustion, Graduates, on the
othar hand, providsd mch sors unsble fnformation, Thirteen of the tweaty-
tvo gtaduatss vesponding veots comsents desling with overall avsluation
of thl. Hastar's Program, with perceptions of particulsr Inatructors, ot
vith thoughtful suggestions for progean iaprovesent, which they offered
in the ll;ht. of thefr experience on the job
Racomsendaticns

The majcr conclusion of this study vas that graduates and their superiors
{n the public schools had s generslly favarsble perception of the quality of
the Mastar's Progran and ts sbility to prepara participants for positions
{n sducations} sduiniatration. Preparation {n the ares of Staff Personnel
(including m:ruituht and selection, supervinjon, evelustion, and profeasion-
al davelopusrt) wan parcaived to be pacticularly strong,

Sevaral recommendstions are suggested by the results of this study!

1. Adddtions} vork in program organizstion, curpiculum development,
and progras evalustion vould be desirable. Some of this content night be

sble to be ircorporated in Elementary and Secondary Aduinisteation courses,

©,, In sddition, electives such a8 Education Bvalustion snd Innovation and

Mvinced Cutriculus night be built fato ths Progras of Studies of more

students.

% A hesvier esphants on areas of Businers Henagement should be made

& pact of tha Kaater's Progtsa. Again, wore vork fo this srea might be
; . .
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done {n courses currently tsught, Another ponaibility Is to require
specific bunineas management resdings and projects ss part of fleld vork
tn school adainistration,

3, A self-study woduls on cmunify resources ehould be developed
to enable Adainiatration students to lesrn more sbout this ares, perhepa a8
s project in one of the required courses,

4. Hore vork in the ares of stress nanagement and conflict resolution
should ba dncorporated into the Haster's Program in School Adainistration,

5, The sssigueent of & selected 1ist of weminal vorks o educations]
aduinistration and relstsd sress as required reading in existing courses
should be considered.

Work on the {wplemsntation of & nusber of these recorzendations 1s

curtently in progress.

Conclusion

The moded for evalustion described in this paper could be employed

. by sduinistrators of othar saster's prograce ss s conponent of thelr

sasenmment efforts, The moded's two dinensions provide vajusble compar-

ative dats while protecting the privacy rights of respondents,
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Table 1
ADHINISTRATIVE POSITIONS OF PROGRAM GRADUATKS

(N=33)
Hementury School Principale i
Secandary School Principals 5
Blemantaty Assistant Principels 2
Secondary Asslatent Principale 18
Supervinora/Coordinators 3

Tabla 2

COMPARISON OF PERCEPTIONS OF CRADUATSS AND GUPERIORS
RECASDING ADHINISTRATIVE PREPARATION IN VARIOUS AREAS
(Meen Scoren)
Graduates  Superdors

o e ().
Inltructlonl'l Program 1. L0
ftudent Parsonnel ' 3.36 b3
Steft Pursonnsl W07 03
School Comsunity Relations 179 (91}
Susinesn Management .83 1.6
fversll Preparstion 3.8 bl
Table 3

PERCENTAGE OF RESPOKDENTS RANKING "4" OR
ABOVE ON A FIVE-POINT §CALE

Areas Crudustes  Superiors
Tnstructional Progran 50 %

* $tudent Personnel 4l 89
Staft Puraonnel 88 9
School Comunity Relations 5 [£]
Businean Hanagement 35 52
Overal] Preparation 68 86
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LETTERS 10 GRADI},ATBS AKD THEIR SUPERIORS

f

Daat Graduate!

Wo ara conducting en avaluation study of our Hagter's Prograa In Bchool
Adninistration here at €U College of Education. To help us sccouplish
this goal, va ars asking thoss of our graduates who ave cutrently holding
aduinistrative poeltions to couplets the attsched quastionneire.

In order to get en sdditionel patepactive, ve plan to send o siniler
questionnsdra to the echool aystem asking that the Superintendent, or
trother one of the graduste's supecvisors, slso evaluste our Haater's
progran on the baale of exparience with ons of its greduates, Of course,
nones of {ndividusle or schoal systess will not b used in enalyeing or
teporting the dats, The purposs of the study iu to provide us information
for progran development s verreated,

1 you would prefat thet va not mil the question to your school systea,
pleass aign and mail the enclosed card so that it resches ny office by -
» 1 hopa that you will participate in this atudy, and I thank

you for halping us evaluats our Progren.

Sincerely,

Dear Superintendent:

¥a vould eppractate your halp fn our sfforts to svaluate the Kaster'e
Progrem in School Adninistration hers at the CSU College of Educetion,

The porson nassd belov s  graduate of thiy Program, and, sccording

to our vecords, Ls eaployad by your achool eyaten in m sinfnistrative
position, Wo would be grateful 1f you vould cosplete the sttached

forn evaluating the Progran, or pess it on to one of the peraon's wuper-
visors for conpletion.

Wa have asked the Program graduste to conpleta & ainilar quastionnaire,
end ve heve obtadned his/her cooperation in pemitting us to oend you
this one. OF course, names of Individuals or school systess will not
be used in analyzing or rporting the data. Theak you for your
assistance {n the evalustion of our Mester's Progran.

Sincerely,
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Appeniddx C

Appandix B

RESPONSE CARD FOR GRADUATES REGPONGE SHEET (QRADUATR)

Baned on your sdaindtrative experiences alnce couplating work dn the Progeem,
plasnn jive yout avalustion of the CBU Cullugg_g!_!ducatlau Muatar's Progran
MMMHMWHMMm"meHMWmum.wawmwuh
Tor evatustion on any itam, ciccla the B,

1, Preparation {n the arew of Instructional Prograa (including such aress s

Date! program otganization, curciculum davelopment, progrm evalustion),

B i 2 ) 4 3
Daarcment Chaltpersont No  Wask Moderate Strong
Banls

I would prafar that the Progras fvalustion Jueationnaire
2. Prepatation in the ares of Student Personse! (Including such aress a8

mntioned {o your letter of not be sent to ay dlactpline, guidance, student information and records)

achool system, 1] i 2 ] § §
Yo Week Hoderats Strong
Signed Baala
School Syatem 3, Preparation in the ares of Staff Personnel ({ncluding such sress an recrults
ment and aslection, aupervision, evalustion, profesaional developuent),
1] 1 2 ] 4 5
Ho Yk Noderate Strong
' Basla
hﬂmmmmmMNWMWMWMMWMMMMMM
18 compunicdtions, intatprating community att{tudes, bullding relationshipa
vith comunity meebers).
Wl Jarmmremsenn=s} 4 5
Ko Weak Modstate Strong
Bagls
LmemmMMMmmmMMMWMMW
{inance, budgeting, capitsl {mprovesents, Tood service, transportation).
Mool Qremmeenmrane=) 4 ;
Ho Yeak -Moderate Strong
Basls
6. Overall preparation Ln School Adninisteation.
1 2 ) 4 5
' Weak Hoderate Strong
7, Comments ot suggestions regarding the CSU Wagter's Progran {n School
Aduinistration (continue on back, 1f desired).
5
Signature and School Systen (optional)
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RESPONgY huey (SUPHRIOR)

Baasd on your knowledge of th aduinletrative performanca of the person
nemsd on the tover shust, pleass glva your avaluation of tha CSU Collepe
of Lducation Hastere Projras In School Adninlatration In aach of the follow-

Ing stasa, U you

L

3

Y

‘I

Y

i

1

avs no baste for svalustion on any Ltam, elrcle the MO,

Praparation in tha ares of Instructional Projran (including such arese ae
progean orgunizstion, curriculum developuent, progtam valustion),

"ol 1 ] A s
No  Week Noduzate Strong
basha

Praparatizn {n the sres of Studsnt Parsonnal {including auch sreas s
dlacipline, guidence, student Infornation and records),

| I 1 ) 4 5
No Week Hoderate Strong
lasls

Prapstation {a the sras of statf Persoaned (Including much sress an rectuit-

sant and selection, supstvision, avalustion, profassionsl daveloprent).

A §
w1 ! | 4
Mo Vaak Hoderate Strong
Inals

Prepstation {n the ares of $chool Comaunity Relstions (Including such arass 83

commnioationy, Interproting comunity attitudes, building ralationships
with comunity mesbars),

w1 1o ] 4 5
Ho  Wesk Hoderate Strong
[ [T3]

p_ Haneg ing such aresas #
Preparation in the area of Businesp Many emert {{nclud
llzl:nco, budgating, capital lmprovements, Tood service, transportation).

Mol 1 ) - § 5
No  Weal: Hodarste Strong
Basts
Ovsrall preparstion in School Administration,
1 2 Yo 4 5
Heak ' Hoderate Strong
Coments or suggestions regardlng the CSU Haster's Progeam in School

Adninistcation (qontlnul on back, {f desired),
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SIOMI MIASHRLS WTTLAZANG ALIRND AND UMPLOYEN FENDDAGK
[N YUK ASANSSHONT QI PROBNSS HONAL MATUR DRGRIN PROGRAN

Dunted H. llatl
Tranton State ol lage
Intraduet lon

Profosalunsl mastor dojrons constitute o growing majority of all master
fogroos wwardod antunlly [n this comtry. (1) The growlng needs of govarnment st
all lovals and buslnesses for large nusbors of compotont lidle sud upper lovel
nanagament porsons snd othar service spaclalists have boon addresaed in part by
colleges and unlvorsities via the professlonal masters degrees, which usually
ranjo from thivty to slxty semester hours of courss wark and related requirements,
The degree reciplents nay bs, for oxanple, a supervisor or manager In & hospital,
mnicipal, state, or fedoral government offlce or agency workers; in business,
sducatlon, social work, or as public lbrarlan or an art therspist. These Indi-
viduals' preservlco’and {n-sorvice education have becows an [mportant growlng major
part of our graduate education whether on & part-tine, full-tine, traditional, or
non-traditional basis,

The condbnsed'papor {s divected st encouraging and Improving assessnent input
fron the graduates and their eaployers, The in-depth essessment by users of our
prograns and "products" seems often to have been glven 1ittle attention in the
past, Bvery day we as consumers evaluste the products and services we use; and
nost employers periodically veview their ewployees qualities and performances for
Ipronotlon. developaent, roassignment, terminatlon, etc. Colleges and unlversities
must at least perlodl.cllly teview and aake judgments shout thair professional pro-
gran offorts and "products” [n order to have them relevant and competent.

Anong varlous aspects covered in this paper are: (1) the use of exit Inter-
views with graduates (particularly), (2) the nature of questionnalres tnd inter-
vlew follow-up of aluml and selected employers, (%) the desirablllity of an Insti-

tutional assessment cycle such as flve years (11lustrated by Trenton State College
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pravtica) whieh 1o pure of cont fnual avabimt lon phevira, wnd (4) chrmetery:
ties of such muceanatul raviow progrums Ineludiug (A) top wdmiuistvative wigport
(uch a8 leadorshlp, plauning, flnances), (B) Interaally gonsratod wdivatlon wnl
participation, and (€] tha vature of the evaluatlve processes and procedures, The
author has had parvonal axperlences fn tho unseasmant activitley dlavussed fu thiy

papsr an o profonor and scadonlc administiator,

(. Uso of Hxlt Interviews with Graduntos
Bait fntorviews with graduate students Just prlor to or twedlstely aftor

recolpt of thelv manters degree are particularly Iwpartant to progran ssesssnt
of autcones particulurly as they affect the students, Such Intervievs with the
new graduate can readily rolate to an Ldontiflable progran and proviles the op-
portunity to socure food-back Inforaation fron all students, Ono tdesl tioe for
o feoup Interview between the to-bo-graduates and the graduste faculty would be
aear the end of the sesestor in the required or last culninating course. This
group Intozview would mot replace indlvidusl interviews by the graduate faculty,

| anuently n the Individual exit Interview o conforence the faculty-graduate
student telationship encourages discusslon of future casesr goals and the willing-
ness of graduates to respond From time to time from the fleld about personal pro-
fosslona] In-service needs and Job needs of the organization. Such Infornatlon
may appear to have relevance for continuing education; occastonally, it could af-
foct the present progran. The positive persc;nnl-professlunnl relationship of fac-
ulty and graduate can produce s contimual supply of new students (enrollments) and
. assessnent Infornation (that Is IF the graduate will continue to keep the depart-
ment up to date as to addrm' and/or posttion).

11, Uso of Juestlonnaires and Interview Follow-up of Alumi snd
- Selected Employees

On the use of questionnaires to alumi of the graduate program, thers should
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I ovape coebdoval om glvan Lo pevaonn who have boate avay Erom L prigran for
wily yeurs (sikh o over Flve yoave) wid Chse pavsonn who aru vecont gradin ey
(eich ww up to Plve yoars). Peranua recndving the wannsament tust it ov the
third or wore thwa shonld ha ughed wore abunt how thaie posTtion vequlvamonts {cow-
patene ns) have chunged, Incrausad, and/ov svonds, und needs,  Peolupa o Lags pov-
cont of thess early whomnd are geoat dintuncos from campusy thus thuly welitan com-
wiitn/advice cun give wora thap Just a Jocal or veglonal view,

tie successful approuch In boghming an ussosymont with the aluwal 18 ta have
thom avalualo tho extent that the major ohjectives of eachi of the roquived wad most
.:mrulIet|~|||"e|octlvo courses and exporiances, such as Intornships, practicuns, and
cooperative arraugements have been achleved, For oxample, the graduate projran at
Tronton State College which fa currently belng reviewed | l(Includlna i out-of-state
consultant visitation In late March) 1o that of a Develomental Roading Program,
Tho progran was forsulated over five years ago using the Intarnatlona] Reading
Assoclation standards and Intarpretations within the courses, experlences, and
procedures. Appendix | (throo pages) i1lustrates how the graduate faculty of that
department undertook the teview (assessment) of the major §hject|ves of spocifie
courses (please note that the three pages are  part of the tﬁta| instroment),
The total questionnalte was sent to all sixty gradustes; thirty-nine responded by
the initlsl roview of rosponses, ALl graduates were employed whon they undartook
the progran, and the same requirement exists for current stulents since It I8 an
in-service program for part-tine students, (See footnote 2 regarding part-time
graduate enrol(went in the United States for the 1978 fall semester.)

After recelving the questionnaire responses and interpreting thew, the gradu-
ate supervisor (fnc(nlty newbor) of the program reviewed thea and other relted
(tems with alumi where possible In a three-state ar‘u {New York, Pennsylvania,

and New Jorsey) on an indlvidual or small group basls, Mhere three or more grad- '

" uates were ewployed by the sane school systen, the graduate supervisor holds 8



conferehce with their supervisor pto discuss that individual's conceptand evalua-
tion of the progran as well as desired changes or elpﬁmmguch( recomsendations

are reviewed by the departmental faculty and are contained in the written report
A A

prapared for the out-of-state consultant, ’ o
nu' intorviews (in depth) with slumi in the fleld and with employers-consti-
tute the most visble analysis and feed-back for the present and future programs.
Blace slumi of the current program sre in many different school syst;l's ind
uully thm 19 not thres graduates employed in each system, conslderatlon Is
belng |lven by the departsent to requesting the employee and the schoal supcrvlsﬁr
to jointly comment ibaut the program, its content, procedures, resources, ;nfl ~future
sesds of thi school Pysten lnhuve to the progras, A supervised puctlcun’&s pnt
of the }mm progran 1o that frequently discussion of these tams Iby the l‘njiyate
faculty ‘supervising the p‘ncucul occurs durdng the semsster, I.mi\’ly chtained
omployee hed'-bm under:the uﬁrller mentioned procedures has provided ‘v'aiy:npla

assistance In progrem develapment,

11, Alumi and Ewployer Input as Component. of Cyﬂcla Assdsspent l{;‘dém

Willa the use of exit Interviews of persons to be gradusted takes place esch
pemester, graduite institutions should plen an internal cyclical arrangement to
teview thnl; prograns. For example, approximately ane-£ifth of the graduste pro-
grams ot Tranton Rate College are formally reviewsd by the respective departasnts
1ad college adainistration with out-of-state consultants v:ho are spproved by the
lh:v Jorsey Department of Higher Education. These forkal reviews are in addition
to the Middle States Assoclation(MSA)and special, graups such os N'ntlonnl Council
for Accreditation «f Teacher Education (NCATE), rfatlonul Assoclation of Schools of
Rusic; however, assussment of other activity dur'iﬁ‘g the particular year scheduled
for mc‘cro:dimlon of the first two groups (1984-85‘] \wilil be directed towsrd those
moch.tlons' requirenents, The input by employers via Interviews has hesn most

helpful In review of p}ogm objactives and possible chipges. Both MSA and NCATE

Include (expect) such foed-back information under specific standards. Thus the
Graduste Office and the dopartwental faculty have the benefit of organized alumi
and solected eaployer feed-back at least three times every ten years™ tuice via

the internal review process and once for the reaccredition review.

IV. Some Additional Major Chavacteristics of Successful Assessmont
Prograns

Aaong the major characteristics ¥hich have enhanced the success and accopta-
bility to faculty of these review efforts have been the followlng: (A) top admin-
Istrative support for the process, (B) internally genera;ed sodlvation and particl;
pation, and (C) the cooperative nature of the evaluative processes nd procedures,

Mainistrative support frow the President's office to the Dean and Chairperson
level is necessery and ususlly vital to the outcomes. WMi11ingness to provide .
finances for outstanding consultants, for conducting the internsl reviews (such‘l\s\'

travel costs for interviews, tabulating results, recall of institutions) data, and

the institutionsl research office conponent staff time) provide the graduate faculty
and the Graduste Dean's office with basic supporting services,

Internally genersted review programs utilizing sll affected persons gs;udents, *\'.
sturnl, Faculty, adalnistrators, employers) provide an environlent‘ for program
developrent (and iwprovement), By the graduate commmity undsrtaking its own
organlﬁd reviews with agreed upon expert consultants and under s climate not re-
qulring acc{edltatlon or reaccreditation, the changes {and profe:slonal responsibi]-
ftles) for objective, constructive, and confirmative recomndat]ons are.lexcellent.

The need to have faculty and sduinistrative acceptance of the procedures
and process 18 essential, The aduinistrative lipect hvs already been noted. The
process of develbplng an evalustion system, conducth g+ ¢vsluation, and working
to effect the recommended steps for further enhancement -/ the program i3 a coopera-

tive endeavor of the faculty and aduinistration. Dressel notes:

Bvaluation done with or for those involved in a program is psychologically
wore acceptable than evaluation done to thes. When doubts alveady exist,
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when decisions are pending, and when concrete evidence s truly desired, Bibiiography and Footnotes ‘

the evalustor gains greater cooperation and finds a readiness to study
and act upon {indings, Evalustion carried out In this context usually
brings gradual rather than radical change and Ls, sccordingly, wich less
throstening. In fact, most change in education iy incremental rather
than radical, and sdvertising of this fact would lsprove the climate for
ovaluatlon. (J)

1. The following infornation regurding major sélectiva fields in which mastars
degrees wora-awarded nationally froa 1972 to 1976 is froa the Natlonal Center

for Bducationa] Statistics data:

A Concluding Note Helds uwn I il 1973 19

¢ 1 Education 98,30 105,600 112,700 120,200 128,400

Regular, organized sfforts by graduate institutions to secure valid employer Buslness Y R

! ts and ideas for ch i to nest Public Affalrs 9,600 11,20 12,700 15,500 17,300

and alumi responses (assessments snd ideas for changes In prograns to meet new lenlth Professions 140 1500 om0 00 i
! ] 11 consuni Ity in-

equirenents) vis personal Interviews may sppear tine consuming for faculty in on— T 1660 15,00 150 16400

Psychology 5,300 5,900 6,600 1,100 1,900

volved, But most faculty have been more receptive to this feed-back for needed
Soclal Sclences 17,500 1,400 11,300 16,90 15,900

th , Internal

angss than any other local source. Internally generated program reviews Latters TH) A0 N0 L0 1L
1 h i Physical Sciences 6,300 6,300 6,100 5,800 5,500

cooperatively done enhance the chances that the incremental chenges will not have bological Sclences 6,100 6: W 660 66N 660

to wait for ton years or longer under the accreditation poocess. The snsl! addl- Mathenat fcs 5,200 5,000 4,00 - 4,50 3,900

k 1kely vi .
thonal anmusd cost 11 make more Hikely vigorous, rolevant progrens 2, The "Report on the Counci] of Graduate Schools~Graduate Record Exaninations

Board 1978-79 Survey of Graduate Enrollments" by Bernard V. Koury, Program
Director, GRE, Educstions] Testing Services dated November 29, 1978 reports
n Table 6, page 10 that on the basis of 78% of the (GS Institutions "which
accomted for approprintely 75 of the 1377 totsl sudent enrollnent of (G5

{nstitutions" 813 of graduste studenis at jts mewber institutions where the

mister's degree s the highest awarded dogree are part-tine; at the meaber

doctora] degree Institutions the percent for a1l higher degrees it is 53,

3, Paul L. Dresse!, Handbook of Academic Evaluation, San Francisco:

Jossey - Bass, 1976, p. §
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APPENDIX 1

TRENTON STATE COLLEGE
. Treaton, New Jersey

GRADUATE DEVELOPMERTAL READING PROCRAN QUESTIONNAIRE

Port 11: Reading Progrem Evelustion

The Gradusts Devalopuantal Resding Program wes duaigned to develop
undezatandings, knovladges, concepts, sttitudes, snd skille thet vould
anable o parson to becone » developoantal resding specialiat. Certsin
of the capebilitiss wars measured through exaninations, pepers, end
readings; otherw vers perforwancs oriented and avelusted in practice
ond asninar aitnations} eti1l others ware messured through large and

mal} group discuseions,

Mosss raad the stetements belov and eveluste the effectiveness of
the professfonsl sequence of your gradusts developmantsl resding progran.

Dee the !ollaﬂna scals to rate all statemente:

1- Outetending
2« Above Average
3- AMequats

A, The courant in the greduvate dovelopmentsl reading program helped ma to:
1. Onderstand the place of lenguage in o cultursl syetm.

1, Understend thows linguistic principles thet heve ralevance
for the reading progras, 1.1., language s biaic to resding

fnstruction.

3, Analyws speech for identification of devalopwents]l linguage

he Below Averspe
5= Inadequate
6= ot Applicable/Unknown

poteorns and for dlelactical pattorns,

& Utilise lngutetic and paychologicel principles Iln planning

L,

2'

Jl

(Y

for reading fastruction end {n evelusting fnstructional materisls .4,

5. Understand the percaptusl, physiologicsl, and paychologicsl
baves 00 vall oo sociologicel influances of communication,

6.. Underatend the contributions of phonolbgy ond morphology to

the decoding ekills,

1. Underatend the relstionship betveen the sorphenmic snd

ayntactic structure of language snd the comprehension skills,

1
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5'

6'

1

Ceduate Developmental Reading
Progran Queatlomnaire- Part 11, {cont'd.)

§. Apply significant research findings to the tesching of reading {n order to:

s. {dentify methods appropriate to lnstruction
b, select sppropriste aterisle
¢. devalop comrehenston akills/abilities

¢, develop decoding skille

9, Apply the akille needed to:

s, develop objectives for o sequential reading progres
b. select materials sppropriste to the needs of {ndividusle

¢. select nethods of fnstruction appropriste to the needs
of {ndividusle

d, eusens andfor evaluate the results of {nstruction

10, Devalop skill 1n the:

sdeintetration of divgnostic Lnstruments

. {nterpratation of diagnostic results

o

saluction and utflsetion of materisle and methods based
upon the Tesults of the disgnoels,

Lad

11, Apply critarie ond techniques for snelyzing current approaches

to the teaching of resding,

12, Apply criterde ond techniques for sveluating materisly for use

{n o school system.

IIJ. Apply bade peinciples of resding to clossroom {nstruction,

14, Anslyze ond eveluate fnstructioml procedures used in o classroon

13, Evaluste pupil progress in resding.

B. Evaluate tha folloving end continue to um tha scele sbove:

L
2‘
LB
b,
5‘

Procticun ond Sem{nar

laboratoty Experience in Teatdng
Supervision by College Supervisore
Instruction Received in Your Totsl Program
Mvisenent Received in Your Progreu
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-
1ijs

8.0,

8.b,

o

B.e.

e

s'd'

——

§.b.

9.¢.

9.4,

10.

10,

[N

b

10.e,____



éndum Developoertal Reading
Progran Queationnafra-Part 11,{cont'd.)

C. What do you conaider ' ¢ strengtha of the Graduate Developoental Reading

Progran to bel Please use the space provided for your someer.

D. What recommendations vould you make that would strengthen the Graduate

Devslopmental Raading Prograa! [Pleate use the apscs provided for your ansver,

Thack you for your cooperation and help in this andeavor.
-157-
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CRITERION REFERENCED EVALUATION OF A
MASTER'S IN BUSINESS ADHINISTRATION PROGRAM

Donald W. Fogarty

Acthur B, Hoover
and

William J. Whitzore
Southern It1inois University-Edvardsville

For several years the School of Butiness at this University hae offered
a0 H.B.A, degres, During thin time, several studies of the effectiveness of
this progran have been conducted (3, 6, 7]. The prinary lnitations of thene
gtudies had been that elthart (1) the effectiveness criterion of the progran
vas the graduate grade potnt averaga of the students (3, 6]; or (2) when
anothar effectiveneas criterion had been used, the study vas linited to only
a part of the progrﬁ (7).

The purpone of thc. current critecion referenced evaluation program vas
to develop a procedure that would measure the etfectiveness of the total
M.B.A. progrem with s criterion variable seperate from achieved graduate grade
polat aversge. The purpose of this paper ie to describe the procedure that

has been developad and to discuss some of the prelininaty findings of this

evalulgion protess.

Structure of the ¥.B.A. Program
The H.8.A, 19 & multi-glaciplinary graduste progras in business, The
progras at Southern I1linofe Undveraity-Eduardsville co;ulm of 20 courses,
Fifteen of thess courses are required of all students and 5 are electives. .

Bight of thi 15 required courses are designated an the "Foundation Courses”

and ugually are taken in the first year of the progran. The reaaining ]

required courses are designatad ae Uadvanced Coutses” snd ate taken in the

gecond year of the progrsn. The 3 elect{ s courses nornally ate taken in

1
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the sscond year of the progrem end can be courses teught by any of the
depsrtaents in tha School of Business, This progren is offered in both &
veek-night and s veekend format,

The © ‘red courses sre taught by five different departwents, The
dapartsents and the number of courses taught by esch are: (1) Accounting
end Finance--4 courses; {2) Bconomico--2 courses; (3) Management--4 courses;
(4) Hansgemant Systews--3 courses and (5) Marketing~-2 courdes, The H.B.A,
Progran Director {s responaidls for coordinating snd directing chis progran.
The Program Diractor reports to the Dean of the School of Business. It should
be noted that vhile the Program Director does have reuponslbillrty for the
W.0.A, degree, faculty members hold rank and tenure In one of the five depertment:
lstad above. This, then, is not the most desirable organizationsl srrangesent

10 which to corduct e extensive progran evaluation,

THE EVALUATION PROCEDURR
The basic dasign of the evaluation procedure is a Pre-Test, Post-Test,
Control Group demign (2]. The experiments] group ia the weekend format while
the control group consists of the week~night format, Both tha pre-test and

4
the post~test sre criterion referenced examinstions [3].

"
?

In order to develop the criterion referenced examinations, a comon
coutss syllabus ves gedersted for each ;'equlud M.B.A. couree, A bank of
muleiple cholce questions then was crested for euc;n coutse. These questions
were kayed to varlous sect{ons of the comon outline, ALL of these tasks were
conducted by groups of faculty members who normally taﬁ;ht eack course,

Theee questlons wvere revieved and edited {n order to elininate any
obvious inconslatencies. They, then, were ites-velidated by adainiater:ng

then to & cross-section of students in both the weekend and week-night program

formats. Bach of the questions was analyzed by means of biserial correlations
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and the results were disseminated to the various faculty wembers who had
subnitted the {tems [4]). Those questions with a positive biserlal of .25
or greater were retedned In the question bank, rad those below that value
were teturned for revision end subsequent revalidation.

The pre-test and post-test were drawn from the question bank 1n the
proportiond specified by the faculty groups. The pre-test (d‘iagnontlc) is

sduinistered to students as they enter the program. Approximately svery

lx monthe after this, students sre given ¢ post-test for each course taken

during that six wonths. In order to succesafully complete the progrom,
students not only must receive a passing grade in each course but elso must
"oaaa" tha post-test (comprehensive) for that course. The aduinistration of
thess exaainations fe cutelde of clase time and 1s conducted by a specisl staff
not associated with the tesching of the coursea.

When the exsainstions have been coapleted and scored, tho‘ tesults are

distributed to the students, These sre reported as "high-pass,” "pase,”

"low-pass,” or "fail" scores, Sumaary dats also sre distributed thet pernit

students to know how well each course section did in compsrison with the

overall performance on esch series of post-tests,

Mndings of the Study
This study 1s ltilll continulng, and these findings shoold be considered
as prelinfnary findings. The avaluation procedure has had & rather substantial
inpact on both students end fsculty, Students heve become quite interested
not only in what t'he instructor tesches, but also in the material contsined
in the common outlines. Whenever there ls substtnti;l‘ devistion between the
naterial in a class and the material in the comcn outline, the students are

quick to complain, When the evaluation program wae first introduced, there

-16¢-
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vere sone coaplaints reglstered by the studenta sbout the testing progran
28 1 wvhole, After the first shock wave of complainta aubslded, however,
subsequent complaints have becose Instructor telated rather than evaluaton
uluted..

Faculty mbers have becone more interested ln the evaluation process
and nuch wote interested in participating In the design of the courses and
comson outlines. ' Faculty members also have become interested in the evaluation
‘proceu a8 o scurce of data that could result {n publicationa for thea,

Impact on Admleslon Criteria

Adalsatons Lo the progran have been based prinarily upon the "formula"
specifled by the Aserican Assenbly of Collegiute Schools of Business (AACSB).
This formula fa: P=[(200) (U)] + G, where P = Polnts, U = Undetgtaduate Grade
Polnt Average, and G = Craduate Wanageaent Aduisslons Teat score [1), The
previous studlea of the program indicated that the Undergraduste Grade Polnt
Average (U) had oot been especially effective in predicting Graduste Grade
Point Average (2, 4].

The current data confirs these findinga and further indicate that
Undergraduate Grade Point Average la not an effective predictor of performance
on the criterion referenced emlnltlom'elther. It thus appeats that the
AACSB formula 13 too heavily wedghted toward the U component and that an
{mproved forwli is needed. There also is sowe {ndlcation that the nature of
the undergraduste wajor could be used as an additlonel predictor of performance
{n the H.B.A, progtem,

Inpact on [nstructionsl Foruats

One of the primary objectives of the evalustion program is to compare the

weekend and veek-nlght formsts. At the present tlme, thers are not enough
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observations in both of these groups to draw even praliminary [{ndings,
Data have been collected, hovever, that provide certain uaeful information '
gbout the two formate, e.g., the grades in the weekend format are{fhigher
than in the week-night format,

Another factor that ia apparent fron the aveilable data is that the

“difficult" coutses In the progeam are difficult in both the veekend and

'the week-night formats, There 18 some Indication, also, that the "{nat ructor"

has o subatantial {mpact on the success of students on the ctiterion refer-
enced examinations. It does not sppear, however, that faculty members who
previously have been considered "effective” are alveys nsaoﬁhted vith high
achievement on the conptehenlhe exsinations,

Tmpact on Individual Courses

Some nslysls has been coapleted on the criterlon scores In each of
the foundation courses (efght, first year required courses), This indicates
that, In general, the predictors for the overall progran hold for each of
the foundation courses. When there 1s variation, it is In logical direction
(in the highly quantitative courses, the quantitative component of the GHAT
18 4 better predictor than the overall GIAT acore).

Future data enalyels will dnclude a comparison of the performence In
each of the najor "outline" components of esch course, This statlstical
aalysls vil} permit a dotersination of the difficult aress in each course
vhen key varlables are held constant, This should assiet the faculty In

selecting pedagogical techniques which better achleve thelr otated ohjectives.

Twpact on Instructor Evaluation

The progran evaluation procedute will provide sove additional {nput that

can be used In mecsuting the effectivencss of varlous faculty wesbers. Aa



this date 1s bused on the criterion referenced exeminations, 1t will have
¢ higher degree of raliability than that vhich is normally available fro;u
sources luvch su ayllabus anslysle, student avalustions, and classroon
visitations. 1t s not expected, however, that this dats ui_ll be the only
mang of mluatlvn; tesching effectiveness, or even that it should be the
wost importent sesns of svalusting teaching effectiveness, It is expected
that vhan these dats are available, the perceived effectivaness level of
[aculty nesbers will be dncreased more often than decreased.

Pathaps even more important, the evalustion procedute can be used to
sselat individual faculty members in identifylng problem aress of inatruction. .
As an axaepls, li a {aculty mesber's students sre having difficulty vith the
"legal eavironsant” component of & course, the instructor could atteapt fo
{aprove pecfornance by various pedigoglcal devices. The subsequent performance
of thase students would give aome indication i to hov successful a glven

| divice had b@cn. -
Oversll Inpact

The evalustion process has had a rather salubrious impact on the H.B.A,
ptogren, Taculty members are discuseing course content pors frequently,
These discusnions sre not: supetficlal discussions, but appear to be rather
substantivs, Thece also 1s ¢ groving’ anount of discussion about the '
operstionsl deflnition of various course objectives, On somevhat fewer
occaslons, disciasions Are held about the nature of the H.B.A, progras and
how the vatious courses relste to thet nature, As wore data become available,
it {s expected ﬂ\lt these discussions will becone more frequent and more
videspread, It la expected that this criterion referenced evaluation effort
vill produco‘profound, long-run'lmproveuntl in the content, pedigogical

spproaches, and the effectivences of out H.B.A. progrea.
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