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Th vitiegi..t1. !11A e at!flit*tla

Stoma t. Young

Pfulltioutilhe Council on foolitcondery Accteditetion

Hutch I, 1919

When I war doing graduate work at Stanford ilniwilty, my mejut

polluter, the lets 0,11. Cowley, used to drum into hie 'Idits that old

maim "Toll this whet you OD plop IR coy, soy It then till them whit

you acid." So let me 'tart right off by letting you know who motor points

I hope to multi, That way, perhaps we can *void the probldi that occurs

after lo many speeches, when IONIOOO who het ikipped the muting asks,

"What did he fay," Ind gets the answer, le didn't ley."

Therefore, If you dose off during the duller Ruts of my prilintation,

you only Rood to remember the follow(ngt

. Thu master's degree WI common dliiditiOdi verioul kind, of

master's degree. Ire not commonly defined.

. Even cc, we can mum thelvality of IndivIdull degrees, However, this

requires that Institutions melte clear whet it 11 they expect of a degree

holder.

The rule el accreditation In the Illeesment of guilty to to cadet

InetitutIone id developing and evaluating their educational objective.

end in validating this proem.

Now that you have had the Reader,' Digest version of the epoch, happy

dream,

UI

'tom's liervetdle founding Is 10)6 until the Civil Weil Amok*

college' for ell p140I1401 'wpm 4Wilded only the henceleursele degree

fond that wee lust the leolitler of Atte degree until the middle of the

nineteenth scout when the bibelot ul 41101 degree cm opus 16

scone), limed graduate him' did out 4041 In the Dolled holes 0111

the lest hell eel the nineteenth century. The 114114r of Arts degree wee

given earlier, but only as a NIlar of course to 11.A, ticipleote who

singed to airy out ul trouble Ind who wit( willing to ply NO eddIlloosi

fee,) The founding of Johns Hopkitre Onlwitilty In 1010 ushered In the

development el the *Icon unlosulty end tho owardlug eel mold gladioli,'

degree.

Today over 20, different Minds of master's degrees ere u111114, end

lick year,more then )00,000 individual moitarli degree' or' Horded. The

malter'sidegree Is now recognised as the Initlil pottbeccallnrail hos In

both liberal eats and prolusions' ilald,. Thilmitersi degree, howout,

swim to be in serious difficulty, Critics, and even presumed Wends

(for couple, the graduate done) ire anoltioniog the meaning, dm value,

And the quality of the matter': degree. At Its 1911 mooting, the Council of

Graduate Scholl In Os United Stites held workehop melon. on "Probing

the Mister's Degree" end "Amement of Quality In Mister'' Degree

Program'." Typical of the comment) made at thole ,workshops watt Al

following'

"Something must be wrung with the 114101111 degrel....The topic keep'

coming up, with predIctible regularity, wherever the faithful are

Inherednationally, regionally, or by discipline. IL Is dragged out,

threshed moderstely (but not timidly thoroughly), and then returned to

Its 'holm as must, status. Ito fact that WO ION unwilling to

Juliet from this smile euggete that something 11 wrong indeed,"

(Eugene I. Piedmont.)

. "Se what 11 the meetar'e degree for? If not preperstory, then torminell

And If terminal, then whit should the degree do and he for Its holder.'"

(Louie C. NA.)

"As we all well know, it has long been. claimed that :the master's dogrel

has lost value end print's, and that it must be rehabilitated II It Is

to have meaning. Perhapi It would hi more mural to say that the

trodltionel Muter of Arti and MOW of SCidOCO have lust their value

is credentials for college tucking." Otte 8. Not.)

. The :meter's degfoe "1111 io many virlitime, 11 unique in so many

reopictio and Is sought liter for is many differeot moon'," (Carl J.

Schneider.)

The criticisms of the manor's degree can be lilted as follows'

.2.



0

Tha 041141's Aliso "moo Hu olsontlail central yodel potpie;

(sIlliongh It 11 Wino utillunt Ina variety of 44)4)1

Tho 0111101 hires 01161 14 my dIffiront nines lid Illy, Inch i

variety Hi Woo lilt It has no nom saanlog,boo iponliln k1040 of

14446104 4116111 du out olwoye roproosnl C1411400 1140110011014 or

1111461bl

The 1141vidn't 1411.01 hills doll not molly till 04 of anything

shout the compotonnlal of ohs holder of the deltas'

Thus 011041144111 14441r which tho makts111 isitio is awordod often link

'mums as to the quality of the 'Mellon it ouppuledly seprelinre

land I will have Mira 10 oily about thio 'Mtn IMO'

Loader' In high,' 'donation olio 'apt's' concorn shout cortoln

conditions Ind trod' that do oat oppsor to bads will for the (atoll of the

4411401 hlrool for couplet

Orsdultohosoatch univitlitiso that loco' the doctorate

hind to vivo the motor's degree is hondsaldon to thus hIghsr oward.

They use the mosts04 dogrel as
sld.puint inmate' or reword for

student" embarked on the long trek towed the doctorial Ind 41 a

consolation pHs+ for thou who olive quit. mode it. And for the very

but 11o44411, 114y often laCauf$11 010 to skip the 4411101 dogro"

entirely,

logitutioni that fro baolcally boccolsorsato dogreelronting cplioloo

tend to oink or Taal,' authority to front tau master,' degree 41

symbol of cadmic respectability, ol an impotent Indicator that they,

too, are copobit of varying out o graduate -level function.

For teacher', civil 'mice worker,
military perusal, awl whore In

occupations or profesolons where the baccaloured. dogrel 11 an

entry-level requirement, the maotsr4 degree often Is need as the hullo

for lelory Increases mud proutiont. And
certain oCCUktions are making

the master's degree 1 prerequisite (or employment.

In a society where the bachelor's
degree Is corded to an sver-increel-

ing percentage of the population,
the master', degree Is turned to at a

way of establishing ti higher level of academic

A growing number of noncolleglate mitt.. (hospital., bosinest-releted

institotlous like the Rand Corporation 1414 Arthur D. Little, and

4ellitary operations such al the Navel
Postgraduate School) now offir

graduate degree.,

-3.
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I Noy nonilidllional inallIntioos relatively, now co Iho awe (101

nsamplo, Novo Polvotaity) offer italloato Joglaash end a logo nohe; nI

on 4411011 traditional ineillulluoi (loch is the Onlvarilly ell llolhoh

0411fornto, the Polvorilly of Oklahoma, and yse iho liolvirlit? 01

Maryland) 'polar 141101141 off-noquo 41 04 1146011 111411'

The donlInl of the ego unhurt that trodithoolly mole op the balk HI

undetlrodoate enrolhoontal the coplInnIng elfeol 01 11041100, owl thus

lovillIni off ur 4411141 of 11114 and 114641 11414140 111 -4140 14411

promo on initlintions to bloom graduate sorol10011 ond to ovoid',

odmlisloni, grading, end Irodnallon ploctloto Ihil might adversely

affont

. Th. MOVI0401 at slates to wsquiro tollninsinl Tor 0011( of tin

ptoloillonl end to tie diodmity cottoning Ovation to tallre flog Is

bringing to noispum Many proIlislonala motivolid by the used tp

14101410 thoir liconlits,

individuate, 'donations' 6141616041i ptoloolions,
Ind opium' (hue, have

dolinid, or will Mims, thoir Owl um for ilia Ma'te'r degree, Thum use

Input, main(' Ind solos to the him tout may or May not be there'. And

sasso of thus UM of the dogma "molly nay Imo to work ogolost the

possik1111, that the him will Nuns own mph or repellent Mid

Ind reliable acodimic standards,

oritho policy itatomont loomed by the Council of

Groduito 6c 10o s in ilocabor, 1916, describe'
the biros In do (ollowing

woyol

"The 4416101 him cdomitily le omitted to an aapIcent who

achlovos a (oval of 'Wok itclopilihment
lobitontially beyond that

required for the becceliureite degree, The meter's dogrel program

Auld consist of 1 cohofint'pottorn of coolies frequently copped by

comprshonolas examinations and a thud' or it. equivalent Inv 1

motive project, idoelly, ,al. asotor's programs should include on

opportunity for the student to ling to 144401
1161441140 to written

sod oral form to s variety of 40410441...
k

"The meter', dep. proven CDO11111 of a pre-plinUed Ind (Alva

mum' of Intone, minors, dlocuosiono, and independent stales,

or invootlgotiou, 641(040 to 164 the otudont the Opportunity to

learn from original emcee in the library, from studies conducted In

the laboratory, through creetIvo icholarthlp (whether realurch or

prollallenally oriented) and through
research or proleslional practice *\

In the field."

yd

-9-
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The important phrases appearing in that gement, It seen to me, ern

tombaccaleureate

. -planned

Coherent pattern ortsequena,

. Learn from orininel sources, and

. Creative project or echolarehip

The period of study for the master's deans vain from one to two

years. About holt of the typical aster's program is devoted to required

MI courses In Ibi field' study outside the major field le not normally

required. A liberal arts or reiserch-oriented master's degree le Identified

an either a Nester of Arts or e Nester of Science (and we have so

meaningful distinctions between these two dairies anymore). In professional

fields, the degree title usually is modified by AR additional phrase (the

Hester of Arts in Library Science) or It may carry a separate professions'

dniontion (the linter of Public Administration).

The research-oriented master's degree hen been directed minty to the

acquisition of knowledge and to a somewhat' lesser extent, to the

organisation and dieleminition 01 knowledge. The niter's doorse in this

pattern dividel into three types, depending upon the intent of the student

and the ra140o,,ohip,ofiithe degree to the doctorate. For coma students

pursuing the dictums, the master's ay be (1) e way station toward the

terminal degree, (I) a consolation sward for those terminating before

achieving the doctorate, or (1) a terminal degree misquote for malting et

the secondary school or perhaps other levels. Generally, the N.A. and N.S.

degrees, In and of themselves, enure no marked capacity In research( but

they may enable an individual to min others 'nailed In releerch

activities.

The practice-oriented matter's degree,. depending upon the profeesionn

(laid, may represent the entry level into the profession, preparation

beyond the entry level (where the bachelor's degree is considered adequate

for that purpose) or a mid-point toward a terminal profellionl degree

(where the doctorate is required).

We molt begin by recolniaino that criticism about the lose of common

meaning for the WIWI. degree 11 a crick's. that can be applied to all

endemic degrees. John Harris and William Troutt In the recent book,

Credennaling Educational Accomplishment, wrote!
0

5-

"The molt striking oblervetion about our current degree structure is

that today's dilute' convey no standard meaning beyond being general

it/temente of intellectual interests and time spent in study. The

evolvement of our system of educational credentials reveals a gradual

diffusion of whet it means to be s college or university graduate.

Degrees appear to be functioning len and less as commonly understood

indintore of Individual nodule iccompliehment and competence."

Lest veer, the Tillt Force on Sducationel Credit and Credentials of the

American Council on Scluatio produced its find report liter two years of

study. The Task Force determined that the basic system of credit end

credentials for postsecondary education in the United States should be

retained. The Teak Force elle recognised the futility of attempting to give

comma national mining to all baccalaureate degrees or all master's

*rose or all doctoral degrees. It recommended, Instead, that each

credential-venting institution should deer!, define, to the extent

possible, the inning of the degree' ihawirds. The Task Force said'

"Glean the educational and social um of educationl credentiele,

institutions should seek to Improve the quality of Information

conveyed by the cravats's they confer. Degree deeignations end a

transcript listing of course titles and grades tell short In meeting

today's needs for accurate 04 adequate information on the qualifica-

tions of credential holders,

"Narrative definition would adequately meet the needs of employers

and other nen and, over the long run, would be worth the effort and

roman required to formalists the statements. if the certificate or

the degree is directly related to qualifications for employment, the

definition should eat forth, to the. extent possible, the competencee

certified by the credential. All degree definitions should directly

address the leveLe of the analytical, communication, quantitative, and

synthesising skills attained.

"The specificity of definitions will, and should, vary by program. In

some nen, an approptiete'response may be a narrative description

which defines p program of study that tW'holder successfully

completed( in .other cues, very specific statements regarding the

student's contemn ray be possible and desirable,"

The Ink Force went on to recommend that the postsecondary education

community "should work towird.common meenings...for degrees that are In the

lama arils of spacialioation end at the son level of accomplishment."

-6-



Thus when we talk about assuring
the guilty of the master's degree,

we are talking shout
various kinds of master's degree' or even specific

master's 'degrees, and not the generic term. guilty 'Humes involves

interrelated institutional responsibilities
and iccreilltatIon reeponsibill-

ties.

Institutional roles

An institution of higher
citation is more likely to offer e mastic's

degree of quality if it hail

Clearly stated educations! objectives
appropriate to post- baccalaureate

education;

Valid and reliable mune for evaluating success in achieving those

objectives;

. A faculty that played a major rale in shaping the objective', that

wishes to help students achieve them, end
that it qualified to do so;

Students who see the objectives ee
closely corresponding to their own

educational and/or career goals and who have the necellary'ebility and

preparation to begin graduate-level
leaning of the kind specified; and

.
An adequate environment and

resources necessary to support the limning

process.

Notice that .1 meld that 44 institution
is "more likely" to offer a mister's

degree of quality if these, conditions
prevail, not that quality thus will

be allured. It is of course possible, but highly
unlikely, that quality

will occur more than occasionally in
institutions lacking the charectaris-

tics cited. Out the mere presence of these elements luarintiles nothing

Incept that' (I) appropriate
!Inning is more likely to occur and, more

significantly, (2) it will be much @eller to
determine whether that Indeed

has happened.

Role of accreditation'

The higher education community recognises the following purposes of

accreditstion.

. The fostering of excellence in postsecondary
education through the

development of criteria and guidelines for assuring educational

effectiveness.

The encouragement of self-improvement
through continuous self-study and

assessment,

-7.

. Assurance to the higher education community, the general public, end

other agencies or organisation', and to itself that in institution or

program has clearly defined and appropriate objectives, hes the

resources for reasoneble mime of the attainment of stated

objectives, and Is making a continuous effort to produce evidence of the

ittainment of Its objectives,

Provision of counsel and mildew' to developing Institutions end

programs.

Encouragement of diversity, esperimentetlon, and Innovation within the

boundaries of generally accepted standards and guidelines of academic

quality.

Protection of institutions against encroachment which might Jannordise

educational integrity or Kodak freedom.

In order to implement these purposes and In order to best serve the

general interim and welfare of the public, it is recommended them

The review Ind appraisal of ohm degree programs should be included

as pert of the institutional accreditation of a college or univernity.

.
Programmatic accreditation should be considered Appropriate primarily

for practice-oriented fields, particularly those which loco 04 the

protection of the haelth, safety, Ind well-being of the public.

.
The granting of Institutional accreditation should take cognizance of,

but need not require, spscislined iccredltation of individual graduate

degree programs.

Accrediting agencies in their requirement' and procedures should avoid

piecing an excessive burden upon an Institution or program.

Institutional and specialized accrediting Should continue to

explore more effective wane for interaction and cooperation.

Inititutionel and programmatic accrediting agencies should 41 prepared,

in all ingenue, to justify their requirement' Ind activities as

eepreislono Of concern for educstional quality and public interest.

foisting Programs. In institution' accreditation, all graduate

program' ire considered to be dull end integre! components of the

institution end ere included within its comprehenlive evaluation. In

specialized accreditation, the graduate program is viewed in depth as well

as within the contest of the total institution. In both instances, the

15

-8-



evaluation and iccreditation proms typically consists oft (I) an

intensive self-anilyill by the institution or program' (2) an on-lite visit

by so ,evaluation teem of paint and (3) s Judgment of reprientitivel of

the community of interests sitting Al 1 decision- asking body.

In order to be of maximum benefit to the imitation and program, the

content of the self -study should he introupuctive and analytical rather

than merely descriptive. A primary focus should be upon the determination

of quality through in assessment of outcome, I.e., the evidence which the

lonitution/progrem I. producing or seeking to produce concerning the

attainment of in 'tend objective'. Fora graven program, such evidence

might appropriately includes (I) 'Went and alumni evaluations of their

program led counsel; (2) longitudinal . 'Ludt.' of the prof...tonal

performance of graduate.' (I) data concerning the continuing scholarly

productivity'of 'radon's' Ind (4) such other informatin congruent with

the stated objectives of the program and institution.

The second part of the evaluation process II the on -alts Imitation

visit by a team of peer representative' from other In:Mutton; and, In the

can of necillind iginciol, from the prolantone. The sum's major

function le to make a consigned group Judgment, as informed college.. Ind

profenionels, on the education:leffectivenen of the incaution and/or

program. In order to enure that the graduate program(s) receive proper

'Attention during chi' pita.. of the proms, It is strongly recommended that

each regional team visiting an innitution with lubstantill Out.

offering' should include a person competent to oppreln the argent:nip!'

and edminietratIon of graduate study within the context Ind structure of

the total innitution. It is further recommended thet alt regional ten

members representing academic disciplines or ipecillisid field' include the

asseement'of graduate programs in their epicialintion as part of their

evaluetIon responlibliity.

The various accrediting agenda' publish standards and guidelines for

use the asielement of graduate programs. Today, molt of thole ire

espreseed qualitatively rather thin quantitatively 11 In the pest. They

usually recommend consideration of the following mut' of indult. skUdyt

Clarity and appropriatenen of objective')

Identity of the graduate and prolusional programs el admintotritive

mint

, qualifications of the faculty;

Design and content of the graduate program;

Approprietefiese of admission, retention, and degree requirement.;

. Policies regarding academic credit by transfer, life experiences, or

other non-traditional activities for the curricular components of the

graduate program;

.9.

Policies Ind requirement' for off-campul or eotension centers;

. Adequacy of lupporting mourn.;

. Interaction Ind interrelation with the undergraduate programs;

fuldence of educational outcomes.

New Program.. Graduate degree progrin initiniti subsequent to the

moot recent accroditetlon should not be automatically, included in that

accreditition units' It is clear that there Is no substantive change

involved. It 1. recommended that each accrediting agency develop

stitement of policy Ind procedure for the approval of new programs. In

general, such 'limy should receive so institution's notice of intent prior

to the introduction of the program. If the proposed program Is dosaly

allied to existing graduate offering., the notice of Intent may consat of

a brief description of the proposed program or It nay be a duplicate of the

planning document prepared for ipproval by the inititution'i governing

bold ergots agency.

If the ponied program 1st (i) at a higher degree level; (2) in

totally different field;'(]) at an off-ceipus !cation; or Vol requires

Increase in resources, 1 more detailed notice of Mem Is

ippropriete. It is Initiated that this; document include such data ass (I)

evidence of need for the program; (2) adequacy of faculty, library, and

research resource's (3) outline of:deiree requirement.; and (4) pline for

the evaluation of educational 'utopia,.

The accrediting ^limy should review the educational' nature of the

propoell at well Ai its potential Impect on reined programs and the total

inititution. The accrediting egency4hould notify the inetitutioryohefher

its accreditation will he attended o inciudb the new program or wheher

additional information, an on -site' valuation, or other measures will be

required.

,

?rostrum at Separately Accredltlitle Ott'. When on Institution con-

duct' indulte progrum in a virleq orbeettoni In through a number of

Anent. units, It will be expected to codloult thd.appropriste accrediting

'pocks concerning the manner /in which evaluation will be conducted ond

accreditation diligneted.

Gradate prow,. offered It a warmly accrediteble unit located

amide the geographical region of the parent institution should normally

be Included in the accreditation of that unit by the regional accrediting

agency reeponothle for that location. Communication end interaction between

involved agenclei ire, of course, esientisi.
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In the review .of graduate programs at unite not equally

"ccredlteble but conducted by an Inititntion outride iti own accrediting

region, representative. of the agency is that region should be Invited to

participate In any on -sill evelustIon conducted by the Accrediting agency

of the a: Sion In which the perent ilitirution is located.

concerning the guahty of education and related matters such

as advertising, duel, feu, end related utter. pertaining to graduate

piograms offered at off - campus center, should be conlietent with the

policies of the responelble accrediting asocial with respect to much

centers.

In his book, Zen end tho Art of Motorcycle Maintenance, Nubia Mei;

toile the story of a man's quoit after that elulivrconcept quality. The

seeker finally lean., al all of us multi that quality (olio love and

beauty and other "teller ephemeral phenomena) cannot be defined. Nor can It

bo measured. We almost aim. can recognise it, however, when we happen to

tumble moll it. Ny remake today ire intended to suggest time we will

find quality much more often if we do lest almilal 'tumbling and pursue

. ore purposeful planning.

b
I I I

11E hSTER'S EPE

Guidelines of the Commilsion on Nigher Education

Middle states Association of Colleges and school.

A meter'. degree should attest the cemplation of a coherent program

of epecialised study beyond and resting upon the baccalaureate, under

the direction of scholars who ere in full command of the subject.

Institutions which have the faculty and relourcerto offer such work

in related fields without impairing their undergraduate programs its

well advised to do so. °thole, are not. An institution's prestige

and efflotiveneit are deteralitid,more by the quality than by the

diverlity or academic level of its offering..

Types of Programs and Degrees

Master's degree programs are identifiable by their primary. objectives

AS belonging to one or the other of two general types. The immediate

purpose of one type Is advanced study in a particular discipline. The

Immediate purpoli of the other Is the applitation and extension, of

previous &Will to profoisional or vocational ends. It is Important

to distinguish between them, for the, two kinds have differing requirement.

and in many particulars are not comparable.

a. A master's degree program of the first type center. in advanced

studies in an academic discipline, as for examplel'history,

physics;aid sociology; or leiniirdliciplinary

The objective is knowledge of the subject rather thsa it.

application to ptolsolional um Although the program may be

complete In itself, it may also be designed as preparation for

doctoral itudles. Award of a master's degree should express the

judgment of the faculty that the recipliat has an appropriate

background for doctoral study 6 the field. but not necessarily

the potential for successfully completing it.

The Kiddie States Omission conlideri Natter of Arts

and Muter of Science dogma without specific designation

of discipline appropriate for this type of program. .

b. A mattes program of the second type is professionally

or vocationally oriented, as normally it would be In

engineering, for exempts, or in law, applied music,

teaching, or in 4 discipline in preparation for teaching.

While Leh a program should be complete In itself, it

13
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aey also prepare for doctoral study in a professional

field. The degree should indicate that in the judgment

of the faculty one has attained specialized

compaeonco which quelifloe the recipient for superior

performanci or for teaching In a particular AXIL

The Middle Statue Ccomission considers only specialized

da77111, such as Master of Business Administration,

,Master of Arts in Education, Master of Engineering,

or Master of Arts in Teaching appropriate for this

type of program. the Commission favors the use of

standard degree terminology.

Graduate instruction needs its own organization and

administration, and conditions which favor consistent,

long rings development. faculty members who have

instuctional or counselling responsibility in master's

degree programs should hold academic qualifications

beyond the level of that program or unassailable

compensating qualification, elould be productive

contributors in the field of till own specialty

and participants in its professional life, and

Should be permitted to work.under conditions and

loads which enCouiege them to continue developing

professionally.

Cxaselling and personal instruction us time-consuming aspects of graduate

teeciimg. So are continuous study and professional experience in the

teacher's field which good scholarship requires.

Very small departments ought tardy undertake master's work. Several

i:str...c:ors with complementary speciailzetions are needed to provide

ti!!cizg points of view and a variety of offerings, and to aid In

'opt:rid:9 and examining the andante. It is desirable, for the sue

:gauze, that master's work should be available simultaneously in

saveril :lasted departments rather than in one Alone.

irthents

Aillseicn to graduate study should require evidence that the applicant has

the ability, prepArstion, aptitude., and 'kills which ars needed for

mt:cesell Imrk in the program, to be undertakin. Advancement to degree

zahildecy should be a second step, carefully considered and betted on' the

agent's stoma' performance in the prairie.

.amend o! appropriate scholarly tools, MA as languages, ItAtiStiClo

or lzbcra:ory techniques should be expected early, so that the student

:ay Is" them during the program.

13
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Strums cture

Master's degree programs need not confdra to any fixed pattern. The

requirements for a degree should be governed by its objectives, taking

IAN account the principles that

A, A candidate's work should be planned as a whole,

with sequence and focus allied at objectives which

have been defined in advance. Satisfying requitement'

must not be limply A setter of aggregating available

courses.

b. A substantial proportion of the courses acceptable towed

the master's degree should be designed explicitly tar

graduate students, although properly qualified under -

graduator need not be excluded from thee. Undergraduate

introductory courses in the principal field should not

be counted toward the master's degree. Introductory

courses In ancillary fields may be acceptable if they

are pertinent to the progras'e objectivist any use of

undergraduate courses for graduate students, however,

must be carefully justified and controlled.

c. The decisive factors is qualifying for a master's degree

shouldle the quality of a student's performance and

the level of achievement' the time spent or number of

credits accumulated of less Importance. The number

of courses or Credits required of individual candidates

may vary, depending upon their preparation and objectives.

Some period of full-time study is dodo:able.

Bachelor's and master's degrees say be conferred together

if each is earned under proper condition'.

d. It is important to ensure depth and perspective in the

program as a whole. Comprehensive examinations, theses,

and a variety of special projects can help do AO.

A comprehensive mtalitiation is not based principally

upon the courses A candidate has taken, but upon the

knoWledgo and skills one le expected to have in the

field concerned, howiver'obtained. An independent

project can provide an opportunity for the student

to sister a 'spent of the subject and to express

Bich mastery in lucid terse. The form of the project

will depend upon the nature of the field' it light

be, for example, a thesis, a series of demonstrations

or an Artistic or professional creation or performance.

It should be a principal feature in the degree require

pants, critically evaluated..

.14.
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lasou:se

:bra* laboratory, and other educational ficillties for a water's degree

program should be of a quality judged satisfactory by established scholars

La the field and fully accessible to the students.

Gradate study, even more than undergraduate,
is dependent upon the

library. Graduate work requires substantially richer resources. Pot

only must the advanced courses be
supported with a greater number and

XIS *totalized kinds of books, monography, source materials, periodicals,

and reference works in the fields of instruction and related areas, but the

backsrouod tutorial for any special investigations
will be demanded too.

Lick of substantial library rewrote at
failure to use them well oedema

a prcg:am to mediocrity.

Costa

Msereet degree work is expensive for any institution. A governing bard

needs complete and realistic financial
information not only before authorising

A gadals program, but also continuously thereafter in sustaining it. fees

for :aster's work are unlikely to cover its coot if desirable teaching loads

ltd clue alas are to be maintainadi
especially is this so if exposlie

equLptent is required. Salary and library budgets are markedly increased.

Any institution tins** waster's degree programs should be prepared

:3 sive evidence of its awareness of the demand, offering such programs

will place on its resources.

Of! -Cams Programs

Of: -cexpis ;Aster's degree programs present
formidable difficulties, for the

ins=cdon and resources offered graduate
students in eteneion courses should

be alucetionally equal to thou. enjoyed by
resident etudents in similar courses.

Oce safeguard for the quality of off - teepee
courses Is to 'rave them set up,

cant:2111W, andAupervlsed through the sale departmental, faculty, and

44:iistrstive channels SI other COUSIN, and taught as part of normal

fact:ty loads. Assigning graduate extension courses as additional work

far ext:t pay is questionable in any but
exceptional and temporary

ci:::msances. The use of pert-time instructors needs to to justified

on educational grounds, and their
qualifications should be equivalent

:3 tau of the full-time staff.

Insular' graduate MUSH require the same preparation as their campus

morteparts. Essential library resources waist be available for extension

=dents at tiles and In places which fool their use. It is not sufficient

0 kits books from'the campus collection, to depend on local public

lib:cies, or to expect extension students to travel to the campus

when the course Itself has to be brought to them.

L:te:i:sciti:lonal Programs

C2nAC::ians and cooperative programs among institutions are particularly

desi:ible In nester's work. They present opportunities for sharing resources

17.4 of!ering programs particularly Attuned to local or regional need'. The

Comaission strongly endorses such interinstitutional arrangements.

acne 197i
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Session 1

Needs end Objectives of Master's Progreso-1

Patricia g, Massaro. (Recorder)

Chairman, Deportment of English

University of Maryland Baltimore County

The pipers presented in this session, representing two different

perspectives, point quite distinctly to the Wore of the challenge.

facing master's degree progress in the year, shoed. In an era,of

dining resources end of Increeling pressures from non-traditional

students for professional training, both participente suggest, educa-

tors must exercise care and creativity in order to maintain the quality

end the munch orientation of the traditional master's. degree.

Dr. Robert E. Armstrong, Manager of College Malone for the I. R.

Dupont de Nemours Corparetion, represents a company which numbers4mool

it 140,000 employees worldwide MAO college graduates, A chola,

Dr. Armitrong Is concerned with developing and evaluating education

programs to meet the needs both of his company and of the industry at

Wee. De ie therefore in an excellent position to provide en overview

of the needs end objectives of master's program In business and in the

'cisme, or, as the title of his presentation puts it, to offer "A Per-

.

spective on the Master's Deere' es Industry Sees Ir." Die vlewo, and the

fats on which they Are bused, are of interest both to educators Involved

with master's degree programs, and to students who view the master's de-

gree as a means of professional advancement.

Of the 10,000 college !Motes employed by Dr. Armstrong's roomy,

80T hold degrees in business, chemistry,
engineering, or other technical

fields. About one-sixth of these (approximately 3,400) held master's

I rt
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degrees, and en equal nuiber hold the Ph.D. Among the masterfe degree

holders, engineers sake up the Ingest number,(1,600)1 holders of buena@

degrees comprise the next largest number (834, with chemieta next (300),

and the remainder (450) in other techniCal fields. , .

Although Dr. Armstrong incpressed en awarenese of the value of the

maerer's degree program is a kind of pre-Iselection process for potential.

company employees, and vivito( institutions offering master's moue 1Q

relevant fields is good territories fOr recruiting, he ne ertholees re-

ported that his company does gel differentiate between bachelor's and mas-

ter's degree holders in its hiring practices, and that holders of the In-

ter'. degree are not specifically sought out. furthermore, with the excep- -1

tIon of those who earn the NIA, Dr. Armstrong reported, Dupont employees
o0.

who take master's degrees do not do significantly better in termkof ad-

vencement within the company than do those employers who not continue

et"

their educations beyond the beccolsurepte degree. This observation;.

Dr. Armstrong etreseed,ole merely A statement of a condition, not en in-

dictment of master's degree programsooIndeed, according to Dr. Armstrong,

the Dupont rorporation supports higher education through scholarship and

research grants amounting to roughly fifty-five million dollars, and en-

courages the educational advancement of its own employees through its

tuition refund program.

Theipparent inconsistency In the company's position- -that it helps

employees to obtain the master's degreelven though it does not find that

the degree itself give. one employee a significant advantage over another

was nut addressed directly etcher In Dr. Armstrong', presentation or in

questions from the floor. Patin the discussion follaying his talk Dr:

Armstrong expressed certain attitudes and opinions which, taken together,

1,

help to explain more fully and clearly industry's stance with regard to
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the needs and objectives of master's programs. In response to.specific

questions, Dr. Armstrong indicated that he value's treditionel degree pro-

grams in disciplines related to his industry's needs over innovative,

interdisciplinary program such as one, for instance, combining Trees

In business administration with courses in cheilstry. Industry's needs,

he suggested, ore best net by person. coming out of well-established

disciplinary program in chemistry, engineering, and business. Programs

which have a practical, work-related component, however (such as the M.S.

In industrial Chemistry or the Hester of Chemical Engineering program at

H.I.T., combining a year of course work with a year of training at an

industrial mite), ale well thought of within the industry, Agreeing with

en observation from the floor that industry tends to compete with graduate

schools for the best buchelorle degree recipients, Dr. Armstrong pointed

out that of the advanced degrees currently being awarded In engineering,

282 of the master's degreee and 332 of the Ph.D.'s are earned by foreign

nationals. There lo en on -going need, he stressed, for re- training of

professionals already working in industry In the Unitedltaten, and es-
t.

P

pecially for cooperation between industry and graduate research inetitu-...

dons in seeking long -range solutions to pressing problems.

It would seem, therefore, that sithough the master's degree is k

not regarded by Industry as an autoiatie key to individual prefer

elonal advancement, the training, and research required for the attainment

of the degree are veined at contributing to necessary progress and growth

AM the industry. To this end, the emphasis in master's degree pro-
.

grams for employees in industry should be on Quality, on a thorough, tre-

e

ditiond foundation in the discipline with, nerhops, 16e applied experience

in an appropriate industrial setting.
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tpellty Is olio the mainconcern of Dr. Thomas J. Natty, Vice programs by carefully designed Internship or public service components,

President for Academic Melts et the State University of Hew York Col-

-.

lege at Potsdam, who spoke on "The Value end WAIN of Pert -alms Hieterle

Frustum." Pointing out abut In 1911 pert-tine etudente,bauma for the

first the ask& of Ill students enrolled In sraduate programs, Dr.

liegArty alluded to the controverelei nature of many new, aternetho

progress lot pert -time And non -traditional students, mine, "The pods-

%Intal Issue has become whether Warns, premium brought to bear on

Individuals to gain gradual credits or degrees
should be a clarion call

to colleges to crests loomely-structured pert-time degree programa."

Dr. hearty then outlined sight steps by which (Institutions offering

part-time graduate programs might "entlelpete end satiety Justified con-

cone over guilty,"

The first of thee, steps, It seems, is one under which all the others

might be eulmumed; the institution must rake sure that Its pert-tine pro-

.
grams Ile its overall 'lesion and goals, so that there can be a strops

Institutional commitment to such programs. That commitment, then, will be

reflected In course sequences which tabs Into account the stop /start pat-

tern of part-tin student enrollments;
In courses scheduled et hours which

will (it working schedules; in the development of new course formats, In-

cluding the possible use of soda programmed turning sod videoupe comae;

and In the re- interpreting of residency requirements.
Costly but crucial

comitients, Dr. Desert, believes, Include the hellion to keep selected

umiak support services open during the evenings end weekends, to

make sure that faculty teaching In part-time programs will be the use

for at least of the name level of quality) is
(gutty teaching In the

full-time program. Then, although the traditional research component'of

the muster's degree may he supplemented or
partially replaced In mart-time

-19-
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greet cure most be token to weigh the convenience of off campus courser

judiciously eulost the students' need to be near lehoutoties end 11-

;T

burin. Although the attest In Or. Regorty'l approach to pert-doe
.

(
gredute education Is definitely on quality, however, another, related,

keystone of his propam design was ride manifest In his response to a

question from the floor, Asked how the needs of the pert-time student,

with his or her Imitable stopiatart, aoudad' lengthy progress
toward

a degree, could be sccommodeted to the occesionslly necesury changes In

the curriculum, Dr, Hagerty answered, "Did a great deal of tolerance."

Despite the different perspectives of the employer and the educator,

then, Dr. Arutrone and Dr, Dewy serge on the importance of maintain-

ing e high level of quality In master's degree programs, sod both seem

to belles that 'polity is consistent vith progress having en Applied as

well es s resurch component, end with progress for pert-time students,

provided the comitsent to quality le made, Although graduate students

And their employer'', ectuel or pouch', say have different perceptions

of the professional velum of post-beculeureete
educetion, it would seem

to be the obliption of educators to
be ewers of the needs of both groups,

to advise students rulisticeliy, And to design 'Wats program' which

seat society's continued need for well-trained, thoroughly disciplined

epacisliete.
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NUM AND 011JACTIVIIS OF HAST111111 FROCRAHO 11

Nankai S. Griffin

Ungainly of Pittsburgh

The central focus of the three papers which guided the discussion was

the nature end function of master's programs. In particular, they were con-

corned with the identity crisis of such program ulociated.wIth the lactate

In professional education at the master's level, (Dr. Toll spoke of thie hue

In his keynote speech). A common theme was the quution of reconciliation of

academic quality and profeulonal requirements,

Each paper should be cud in full to receive the full benefit of the

thinking of the author.. To indicate the direction of the melon, though, the

nature and major thrust of each pear may be cited,

1. The Impact of the requirements of proloseional adman on

mister's destm.

2. Three possible objectives of sestet's deities in the homenities.

1. Emanation of the atter°, of academic progress from the Wee

laureate through the. master's to the doctorate In the field of

sociology, end the tole of the motor's degree in thee. pattern,.

*The Design of Master's Programs in Bucaleurate Level Profeeflone"

Dr. Jun C. Roger,

beistent,Profelsor

0ccuational Therapy Divielon

University of North Carolina it Cape' 11111

The thesis piqued for emanation wee that some baccalaureate -level

Itamiono have created a degree structure it the raster's level that is in-

:ongruent with that of higher education in the U.S., to the and that minter's

legreee in thou field' ere being devalued,

The American degree structure provides for dietinctione between ludo

used on nodule eccomellehment, e.g., nester's vs. doctoral degree', and die-

Intim within level. baeed an, the enure and type of the study undertaken,

qt., IN or HS ye. NA or NS in (profaelonel field), The prolusions

ouperimpou a mimeo of been and chimed pronselond Wooden on thin

degree structure. balk profellionn education 11 that required for entry-

level practice; edvenced profelolonel education le that further educetionwhich

is desirable for higher level panics.

shut professional programs wally provide Haul me and basic pro-

fungal educetion it the biceellutelte level and idunced proieselonn educa-

tion end the graduate requirements at the muterle level. However, liberal

arts bacceleursats ductal' are now recruited into the maltull program, where

they receive only the bide proliellonn educstion and the eraduite requirement..

These two attune do not provide the au level of professional achievement,

yet the same degree is awarded. One may elk whether the 'basic' pattern can

properly be categorised as graduate education.

Three alternatives were proposed is possible alutione.

I. A new structure for the 'bane' program, in which a Certificate

of Advanced Graduate Study would be awarded instead of a aster's

degree.

2. letabliehment of acholarly goals which could be reached through

either route, though at different level' of sophistication.

3. A requirement that both hen and advanced professional require-

mute be met before iwird of the mu:terse degree, ugudleu of

where the etudent started.

The author suggested that the lest appears to be most In concert with

the gone of in educational institution to educate alined, prectitIonere

capable of responding to increalingly cooplex 'until problems.

Further insight into the needs of emir'. programs in becceleurate

proneelons coe he soloed by etudying their relation to certain (polity indi-

cators; Oltudenti, 2) curriculum, end 3) faculty. quality control of these

programs can come it the stage of I) progrim planning or 2) progra review;

6
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the lirlt I. mot. ellactive,

leolution of the problem of dualmeitiesdegrea standards depends on

dsviling 1 curricular structure which accommodate" diver.. educational back-

ground.. Thu oreAnising principle for loch reltructuring IN' in Identifying

the competent!". desired of the prIctitioner opArstine at the Advanced pro-

holm! level. Once these Are defined, Imola; exparlenceo can ha formu-

litod to accomplish than.

"Minor's Delius in the humanities"

Dr. Calhoun Winton

Director, Oradulto Italie in English

University of Merylend

*scent esperimentAtion 'mom mastar'l programs in t14 humanities has

led to the smergonco of certain WWII objectives. These include 1) pro-

viding ;morel adoration, 2) providing a winnowing machinists for 'aiming

doctoral candidates, and 3) providing quAll-vocational education.

The motivotiono underlying thee objectives ore worth noting.

I) Many bAccaleurelte graduates feel their ondergroduste educetioo

wil inAdioulte or Incomplete; they Morn to extend or deems

iheielouning.

2) Title objective stems from the faculty desire to select the beet

prospects for the development of now scholars In the field,

1) The &Airs of student' to combine the obisctIves of general

education and employment capability hel led to ores of themoit

innovative programs in grlduete education today. Thera are

many Astoria' in their paths but they hold much promilt.

Gradate department. In the humanise should continue to pursue all

then objectives. Those of general education And quest-vocitional education

should be trusted with more sympathy and more respect,

-23-
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'The Nester', Degree In the llocloloileel Enterprise"

Dr. Julia A. Nonnold (presenter)

Dr. Allan lichwortabsum

DopIrtmeot of Sociology

Virginia Comoonwesith Unleoroity

This paper upon' on the root"' followed Ind the fates mat by a mpg'

of mamba" of the Americo Socloloelcil.Asiociotion (1915116) through the

eight posliblis paths from bachelor's through manse' to the doctoral degrea

(IA or IS to IN or MS to PhD or no PhD).

Bow of the principal findings ors listed:

1) The molt affective routs 11 IS/1B/PhD (4.2I dropout). thus lust

effective 11 1141119/PhD (31,67. dropout).

2) The molt typical mobility pettern Is to thong' schools "fret ths

bachelor's divas, Ind to remain at than nut school for both

the oaten end the doctoral *res. (Thirteen percent bypseo

the miter's degree).

3) ABA members who stop st the ma'ter's level differ from PhD

holder, In that they are more likely to be:

a) foils

b) younger

cl employed outlide nodes&

d) in the lover academic rinks

e) In a mouth ?coition

4) Differences ens sin Woo thou who roceived their master's

degree' in univerlities where this le thehigheot delta and

thou whets it iee phase of a doctoral program. The reason for

torminating it the muter', level era different; in the firit

cam termination may represent the student's educational objec-

tive:4n the second it is more likely to be Involuntary.

the authors recommend:

1) Naha multivariate gullies of the attributes of master's

student' and. their outcome",



2) more =poence of idocotional program' to the Job market,

3)' study of the ItostInparound' role of WNW ma'ter's proems.

lowing the disculoion, the following points were midst

I) 8401 icholerly teeter'' progress expect very little from goyim

boccalourooto saporstion, Thee, they may be more dinar In

luse ways to the boccaleureote level profectionol programs which

lose to profeeelonel malter's than might be apparent,

2) it wee noted that many prolloolonal master's programa ors input

demand, Ind their graduates hose multiple opportunirise. There

may he an easement function here which would ha of intermit to

thou' responsible for seaside programs in the humanities.

3) There io a groat need for reliable criteria and methodoloilse for

evaluating master'' programs of all kind',
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C1111111011,11M IlION AND TIII3 1531.1VEllif MAiiTiallki Pit ()MIAMI]

David S. Sparks

interim Vice Provident for Graduate Studies and ilenuarch

Study for the mauler's degree at the University of Maryland is u changing and

growing promo, NM wail as a large and complex mu. Shifting olden' Huai anvu

occasioned re-examination of present pogrom and the development of new mum.

Additionally, we have been making amnia! Worth to broaden oceans to graduate Mud

by making existing programs available on iklitional aenipusea of the University.

Let me begin with a few numbers designed to provide a quick overview of grad-

uate study at the University of Maryland.

1. Opportuniliee for graduate study at the maater'e level urn offered on five

campuses of the University; UMCP, UMAD, UMIIC, UMIIC, and UMNS.

It Is also offered at locations throughout the Slate and in the Far East

through the auspices of UMUC. Additionally, University faculty partici-

pate in a master's program in Fish and Wildlife Management offered by

Frostburg Stale College.

2, We currently offer a maeler's degree in 04 different programs.

3. In the fall of 1077 more than 5,700 of the 0,302 graduate students en-

rolled at the University were enrolled in mailer's level programs.

4. During 1977.78 we awarded 1,874 flouter's degrees.

5. These degrees were awarded by a graduate faculty that numbered 1,01i.

The 'total faculty of the Univeraily numbered 2,802 full-time perm in

the fall of 1977. Part-lime appuintments and leaching aealsionis In-

crease that number to 0,145 full-time and part-lime faculty members.

Turning to trends in the numbers, we find thallhe rate of increase in enroll-

ments dropped from a 10,81 increase in the fall of 1075 to a 1.70% increase In the
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fall of 1071. Final Metro the fall of 10711 are Mill being compiled, but we anticipate

that they will be down slightly,

We are of course, sharing the common wartime') of declining enrollment° in

leacher education, librarianship, and some of the humanities diaelplInom. We ire

also sharing the 111111001 trend of Increases in business, engineering, some of the

ecieneue, and ugricullure, Al Maryland I believe we have entered a period ofhealthy

coneolidation teal will provide us with both thil opportunity and the Incentive for a

thorogh r'evic.s of graduate study at the master's level.

In point the needed review is well under way and hoe become a routine

part of our pri. :rue for the review and approval of new or modified graduate programs,

Permit me to describe the process and the philosophy on which it is built.

We begin with Me conviction that responsibility for the content of academic

progrmis begi, with the faculty, and that the role of faculty and administrative re-

view .onoulitees is to value questions about the thrust of a proposed program, its

relations with others in similar or neighboring fields, campuses or institutions, and

the resource :onieillmenis involved In Its Implementation, in recent years we have

focussed iticromAil attention on the potential' market for graduates of the program

turd for Its imp, ct upon our avowed goals to increase opportunities for minorities

and womer to attain graduate degrees,

Our philosophy of curriculum design also Includes a heavy commitment to de-

Lrn' ding responsibility for both the development and ihe review of new r ad modi-

fied programs, The bilk curriculum Is developed by the department, or group of

cooperating departmente, that will offer the prograni and monitor student progress
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through it, Each subsequent level of review (and there are far loo ninny of them at

prowl) consists of a holly committee and the cognisant administrator unlit His

submitted by the Preeldent to the University's Hoard of liegunie mind to the Stele

Hoard for Higher Education where lay boards grant final authority to grunt the pro-

posed degree.

While I cannot speak for the Judgments made by all MON who have a role In

the development of new or modified programs at the University of Maryland, I be-

lieve I find In the results of their deliberations evidence of the followingi

I. First, I sense a growing sensitivity to the needs of society. That awl-

livily is apparent, in any judgment, In the content of the programs, in the

currency of the materials they present, In the educational methods and

strategies they employ, and in the validity UlLthe education that is taking

place,

2, Secondly, I also find Increased sensitivity to the coal society is caked to

meet in funding proposed graduate programs through lax dollars, That

sensitivity is particularly apparent In a determination to avoid unneceeeary

duplication of graduate programs, Our review process is very hard on

programs that appear lo duplicate those offered elsewhere wIthIn the

University System or outside of it at plucee convenlent,10 potential

students.

3. Thirdly, I find a growing sensitivity to student needs, That sensitivity is

frequently expressed In proposals to take the program to the student,

where it is possible to do so, without damaging Ile academic validity or
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quality, II la aluo ogrusuld In a growing cement (or the you!, In hulk 0, MPS In Policy liclenuel IIMUC

Iliac and dollere, of a program lu Ike indivitinal Munn', '1. MS In Animal Winne MOP (A conuolidation of three pre-Willing

4, Pinny, I find evident' of u growing renallivIly lu lite problem of aduquele program,

untionile mamma in place or In Immediate primped, needed lu climb. 0. MA In Medical Sociology end the Sociology of Thu Aging MCP and UM Ail

Ile' u propoied program. In our diecunione I hear more and more con 0, MA in inetrualional Syetema Duvelopinoni IIMUC

cern fur the adequacy of the faculty, in boll' numbera and quality, for the 10, MS in Business end Management UMCP

physical fectilliee, or the academic supportive services ouch as librariee, II. MA In Illelorical Studio UMUC

advising, and computing m01,1111101. 12. MBA-JD Program - UMCP and NMI

Nolo Owl I have keen careful to label our growing attention to then demote 13. Muter of General Administration UMUC

of good graduate programs as sensitivity, I would not, even 11,1 could In so Rills. 14. MS In MerineEaluarineEnvlionmentui Science All Univerally

tinted and experienced a company, Try to tell you that each of the new or modified 16, M, Ed, In Guidance and Counseling UMES

programs we have reviewed during the peel several years hal achieved completely One of the more linking developments of our process of curriculum design

our goal fur meeting the needs of society or etudenla, I do believe, however, that and implementation during the pot Ihree years is a rapid increase in the number of

the increase in our concern Is reflected in very much stronger programa than many degree programs undergoing revision and, In many Inatome, being opened lo alo-

of those approved len lo Winn years ago, dents on one or more uddlllonal campuses of the Unlverally,

Using these procedures the Univerally of Maryland developed, reviewed, and To bring the record mph) dale, we now have under active consideration the

approved the following graduate programs at the master's level during the past five following master's level programs'

years for Implementatiod at one or more of our campuses' 1. MS in Oral Biology UMAB

1, MA In Urban Sludles UMCP 2. MM and MA in Music UMBC

2, MS In Family and Community Development - UMCP 1 MS in Chemistry - UMBC and UMCP

3, MS In Experimental Biology-Ilealth Sciences UMBC and UMAB 4. MS in Chemical Physics UMBC

4. MS In Biological and Medicinal Chemistry - UMBC and UMAB 6. MA In Geography UMBC

S. MA In Community -Clinical Psychology - UMBC and UMAB g, MA In African-American Studies - UMBC

"30-
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7, MA in Idngnah titistioe

II, 'MA In 1114110

II, Mulder of Architecture -

10, Moiler of Public Management All Univerilly

I I, M, kid, In tipecial 12(lucelion IMO end UMW,

A 1181 ul thie length, involving as many canipuees ail it duel, andimplying a

continuing ilrowth,of graduate study at the moiler," level, require' comment,

No, we aro nal out of our mind', Weire, le claimed proviourly, more Mond

lithe to the nude of society and our iludlints, The explanation for our continuing

effort to develop additional tnaileri program' Iles In a combination of oiraumelance"

an upportunitiet

1
I,The Waellingion-Dallimore reg on"continuee lo experience rioing evade-

lions.for educational opportunities.

2, Educational programs developed ten, fifteen, and in °ode induce'

more than twenty years ago, are almjily no longer pertinent to the needs

of lodayln students,

3. The Olive:111y le seeking to open additional opportunillee for currently

enrolled students by making graduate study more widely available on kid

campus of the University,

4, The Maryland Slate Dodd for Illgher Eduallon, In a !nattier plan for

higher education throughout the Stale, adopted in IOU, inindatee a shill

hi ampule of the College Park Campus toward upper divlaion under-

graduate and graduate study, II also mandates increasing graduate study
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cpportualliee for eludente, parllnulurly In the lulu afternoon

and eventing cud aetiology in the llalilltiore

lauded at collectively our new and developing graale programa at the

mauler'' level illeplay a univermily Intuitively wreelliag with the prohlinne of

'mum, quality,' sod utility, We think we know what the problem" are and we are

confident we hay; ging of the answers, We are equally certain that there are Hoy

more we may not have anticipated or that we have, to dale, not ethiruesed, molt

lee. revolved, Among the more profiling once that come to mind are

I, flimplyfying our procedure' for the rudely of new or modified graduate

program proposals without den he appropriate faculty and adminIstra

tore an opportunity to contribute to the disettielon,

2, Pomading the public, through their repreeentalivee in the legislature

and executive offices, of the fact that fund" invested In education, par-

A

ticularly graduate education, Is indeed an investment rather lhan an

expenditure, Moreover, II le all investment that provide!' a very high

return for a relatively modest inveelmenl,

3, PeruadIng all Involved In graduate study that it le very any to simulate

the trapping!' of graduate study and very difficult toachieve genuine

quality, And that genuine quality is very easy for Ike student to recog-

nize -- particularly when he or elle looks hack live yore after complet-

ing the degree.

DSSIlb

March I, 1970
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RECORDER'S COMMENTS

Richard P. Hellion

(University of Maryland, UC)

We have been privileged to hear three thought-provoking

papers concerning curriculum design and delivery of Master's

programs, including a thorough-going and excellent overview

of Master's programs at the University of Maryland. Dr. David

8, Sparks, Acting Vice President for Graduate Studiell and

Research at the University of Maryland, has instructed us as to

what can be done in a traditional environment to assure tgi

viability of Master's programa and requisite academic quality.

Dr. Theodore Clevenger, Jr., Deangthe College of Communications

at Florida State University, has presented an interesting

scheme worthy of our closer examination; one might, indeed,

term it a "modest proposal," Dr. Charles Ford, Associate Dean for

Curriculum Affairs, State University of New York at Buffalo, and

Dr. Harley Flack, Dean of the College of Allied Health Sciences,

Howard University, have furnished us with an analytical case study

pointing out the dimensions of the quandary facing those desiring

to increase the number of minority health professionals, Finally,

Dr. James L. Welch, Chairman of the Department of Medical Technology

at California State University, Dominguez Hills, has provided us

with a_good scheme for evaluating the worth of an external degree

program to ensure continued success of that program.

-33.

Dr. Sparks' invited paper was essentially an exercise in

prognostic biatoy. His thesis is a simple one; , The Master's

program is alive and well st?.the University of Maryland because

of care in managing the program, and intensive efforts by

adminietrstors to determine patterns of delivery: The five

campuses of the Univeisity--UMCP, UMB, UMiC,IMUC, and UMES--

present a total of 94 separate programs; recently 5,700 of the

,9,300 graduate students on campus were involved in name form

of a Halterie progra,,- A halls& of the Maryland experience

has been the careful attention to program review, including

the conviction that program content responsibility begins and

o
ends, wtth the faculty, attention on the market for graduates of

tie program, and a heavy commitment to decentralize

development and review reeponlibilities for the programs. As

an example, there are now 22 levels of program review at

Maryland and within the gate( The difficulty in overcoming

this topheavy review procddure comes when one has to convince

a reviewer that his particular inputs are irrelevant or

insignificant--a common problem involving traditional trends in

the justification of bureaucracy, More significantly, however,

are the growing sensitivities that program developers and reviewers

are acquiring--sensitivity to the needs of society, sensitivity

to the cost that society has to meet in tax dollars supporting

Master's programs, sensitivity to student needs, and sensitivity

to the required facilities, services, and faculty needed to

undertake such programs,
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Dean Clevenger's paper was eloquently argued, Analyzing

a curricular option approach developed at Florida State

University, Dean Clevenger postulated o system based on answering

the question "What does the student need from a Hater's program?"

Essentially, this approach involves setting goals that the

program can provide, identifying cluster. or goal. that would

be beneficial to student., specifying the particular knowledge and

skills that a student needs, and selecting courses to develop

those skills and reach the program goals, It is not a program

of career education. It requires extensive planning involving

a course by option matrix, Analysis of the data seems to support

the value of the approach, but it must be stressed that this

data is very tentative, and bused on just the experiences of one

school, It would be far more satisfactory if we hod a greater

data base supporting this approach. Hors disturbing, however,

are the "track" aspects to the program. For, although the claim

is advanced that the propm enhances flexibility, once a student

'4

has accumulated 5 hrs, in the program, he is essentially locked

into the particular option selected for the remaining 40. In short,

once the student makes the choice, the student must live with it.

Now, there are many traditional program structures (I'm thinking

particularly of programs in the field of history) that are

more flexible, Indeed, the curricular option approach seems little

suited to the social sciences and humanities, areas that seem

inherently to be more flexible. Also disturbing ie the implication

in this program structure that the student does not have the

familiarity with the field or the ability to structure a suitable

pragiam on their own, in conjunction with their academic advisor
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(a traditional approach). Further, we need to closely examine

how this system works with regard to part-time is well as

full-time student., At this stage, this intriguing approach can

neither be given wholehearted support nor rejection. Dean Cleveng

has recognised this, and is cosnending it to us for our general

and future consideration and debate.

Dm lord and Flack addressed a most critical question: how

con Imlay improve health care for the black and disadvantaged

through education of health care professionals? Unfortunately,

there is a built-in "Catch 22" cycle that must be overcome:

entry and graduation requirements for students are high; the

course structure Is oriented towards academic excellence; and

last, minorities bite few encounters with suitable minority

role models. How, then, can this vicious chain be broken? The

tentative anew offered is that the cycle must be broken in the

preparation of faculty, ant, to accomplish this, we must go beyon

the traditions! minority institution in our search for minority

health CIO professionals, Such o program, to be succeeeful,

should be multidiaciplidery; economic in resource use; requiri th

student to select an area of professional concentration; require .

having a concentration in a related allied health area; require

faculty to be qualified and experienced health professionals havi

both education and profeeelonal credentials; and, finally, be

committed to excellence. We must recognize that this program ma

not be a,cure-all, but it is, at least, a start, Such a program

would require 9 credits in core subjects, 9-12 credits of profess

tonal concentration; 9-12 credits in an allied health concentrati

3-6 credits in practice; and 3.6 Credits in a Hasten project.
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Finally, Dr. Welch addreseea the issue of assessing graduate

programs, using the Master of Science in Medical Technology (MSMT)

as a case in point. Such a program has a specialized criteria

going beyond the normal requirements of graduate school,

including profession' experience and license requireuents.

As a result, the program's student' form an intriguing group.

Two-thirds of them are, over 33 years of age; three-fourtbs of

them have been in medical technology practice for over five

years; three-fourths of them are supervisory personnel it health

care facilities. Ensuring that the MSMT program remains viable, '

meeting both student goals and society's needs, requires a variety

of analytical tools, including realistic easement of the program

by administrators, and poet-graduate review of students who have

coipleted the MSMT program. The adequacy of the program is

assured if the following conditions are met; acquire program

applicants by good communication within the medical technology field;

use professional standards to evaluate applicants, including

license requirements; applicants must have good grade point averages;

all faculty must meet regular campus requirements to ensure

'academic quality of instruction; suitable library resources must

be available; the program should submit an annual report on the

program to higher authority; the program should undergo internal

annual review; the skills and knowledge of graduating students should

be evaluated; two years after graduation, administrators should

evaluate how the program has given those students upward mobility.

This scheme of evaluation by "process objectives" seems applicable

to many other programs in many other fields beside that of the

MSC, and would appear to be well worth emulation.

The Implications of all these studies are troubling. We

have not yet derived, it seems, models or forecasting techniques

that can be applied across the board to assess Master's programs

in general. Two of thee. papers dealt in some form with the

medical field. It would be interesting to see some attempts to

forecast or define the field rules that govern the Master's

program in the, social sciences and humanities. We need studies

incorporating more feedback to educators from employees,

inatructors, current students, and foreign students,

Two of the papers, those of Drs, Welch, Flack, and Ford,

emphasized that their particular programs require high entry

standards ar candidate students, This is, of course, vital.

But, in the case of Drs. Flack and Ford, it reemphasizes the,

great difficulty that will continue to plague those who wish

to break the "Catch 22" cycle they so carefully enunciated. So

we must look forward. We are in the era of detailed analysis

of case studies. Let us continue with these, But let us also be

willing to be bold in our thinking--be creative and dare to

experiment.
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Recorder's Coma' on the Report of the Council of

Gradate Schools Teak force on the heesemont

of Way in,liester's Degree Progreso

hem la the Developeent end has of

Appropriate Healuring Devices

Russell Ames

University of Maryland University WISP

My purpose In this brief report Is to summarise and commeut upon the bra

of the Council of Creduete Schools (CGS) Task force on the Areesoment of Quality

in Master's Degree Programs. When confronted with the problem of progres moment,

the clamor most answer two questions' 1) Whet dimensions of the proves are lu-

portent for 111111114110 end 2) {fist methods and procedures should be used to conduct

the moment? The answer to the first question *hes an analysts of the in-

portent charecteristice or criteria of I program, end the second one Invo1Wee the

development end accurate use of methodologies of asoleemont. The Took force re-

ported on the development of en Instrument (CGS instrument) designed to meta the

guilty of Master's Degree Propels.. My comments focus on hou the Ted Force

attempted to deal with the above two questions in the development of the formal

CGS instrument.

The Task force constructed a survey ingrate to gather data on the realm

Whet cherecteriitice 1n4 radteturS-should be included in a questionnaire designed

to evaluate Master's programs? Approximately 200 College and Univorpity Deans

were surveyed from s broad, nationwide sample. The Deans were 'eked to rote the

importance of s variety of factor' (e.g., faculty, students, kerning resources, IN.)

for their hsportonce to polity. The survey respondents were Oro 'eked to rote

the relative availability of reliable Winter' of them: erica's. The results

from the survey IndiCeted that the following characteristics we moat important;

A, quality of faculty including instructional, ocholorly, and artistic con-

tribution', commitment to propel., end trainIng.snd experience,

I, quality of students including scademIcfillity, commitment end motive-

t Nu.
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C. Resources Including faculty rtiourceo, facilities end services, and ad-'

.ministrstive support,

D, hunting environment including the compatitiveneee, rigorousness, end

demanding nature of the Intellectual environmmnt. Nulty oitisfaction

WI the second most imported characteristic under this cetegory.

R. holm contents end procedures includingloadesic offeringkend degree

requirements.

I. Ihericterietice of recent alumni including setiefection with educetioual

With respect to the questions about the evellebillty of meseurement devices for these

criteria, the Deem rsteithole Items which ere most easilr quantified the highest,

2,1,, scholerly contributions, and training end experience of faculty. The Teak

Force used the dote from the questionnaire to develop a formal end quantitative in-

most for the alinement of quality in Halter's programs.

The Ialtrument,

The Task force has now completed, In cooperation with the Educationel TORN

Service, about three- fourths of the process involved in priming final instrument

for the assessment of quality of Master's Degree programe. The instrument is de-

signed so that deportment' cm rate theme's's' on quantitative scales according to

the degree to which 'spate of their faculty, students, learning resources, etc,

meet a particular level of quality, flatland profiles end norm will be developed

for the OGS instrument for different types of institutions, deportment', and pro-

gram ems, An attempt will be made to give breakdown of the norms for as many

categories (e.g., location, sin, etc.) 11 is logical and practically female. The

final product will include four stiller instruments based on the six called'. A

write version of the instrument will be deviloped fur fetuithadminiatratore,

student' end siumni. Graduate deportment' end program will be encouraged to use

the instruments In en moll self.asseeement of quality., Alter completing the

4



self - assessment prom', individual departments can use the national norm' AI a

beats for comparison.

EN211

During the audience discussion of the Task force ',port s number of problems

Gl

were noted;

I, National norm may become prescriptions for the goals of 111 Nlailter's pro-

grams, rather than date for salt- assessment,

2. It may be inappropriate to Amu the quality of Master's programs using

essentially the same criteria developed to Well the quality of Doctoral

program,

3. The current procedure does not directly address the criterion problem. All

of the factors mused are process Cfifefil [Atka tLentutcose criteria.

That le, the WS instrument attempts to min the quality of thole factors

which are believed to lead to the development of quality students At the

end of program. There Is no direct ailment of whether atudent, in

fact have achieved the eblectiVes of a program it a given level of quality.

Strengths and Cautions in the Use of the instrument

Noting the criticism' Above, the instrument appear. to hive a number of

etrengthe in that: I) It carefully developed and empirically derived; 2) Norms

will be Iv/41161e to provide departments or single programs, with ,,comparison point;

3) 'The procedures appear to be coat effective and ace easy to use; 4) The assessment

procedure will emphasize self-eueluent,

4

while there Area number of limitations to the use of the COS instrument,

these dangers con be reduced if the instrument is used with cant ion. Before using

the CGS instrument, the department or institution should clarify its goals for its

Masted' programs. It can then be determined which criteria from the COS instrument

are most important, In some cues, the goals might relate to the quality of faculty

scholarship, but in others the pill might be more related to available resources,

.4 I -

A clear statement of goals would allow for more flexible use of the instrument and

thus meet concerns set forth by Dr, Kenneth Clark who stressed In his address al the

Conference that experimentation with program; at the Nester'. level was very is-

portant. In fact, he noted that the Nester's degree was perhaps the only place left

In academia where rail 'innovation and change could take place. Civen this mandate

for innovation and change, it is very necessary that the criteria in the CO in-

strument not be taken as normative and prescriptive.

A second problem was noted with respect to the methodology of the CGS instrument,

The current CGS instrument format represents a single and limited methodology, i.e.,

lelfluelliment ruing' are to be compared to normative data on program processes

rather then program output verisbles. Efforts should be directed to develop other

methodologies, particularly ones which focus on what qualities students possess

after completing a Master's progress,

1 have attempted to Ululate these concerns into a set of action guidelines

which the Ted force could use in the implementation phase of the seselement process

it has developed. These action guidelines ere:

1. Develop 'foment of gull for the use of the instrument which emphasize'

not only quality standards, but also innovation sod flexibility of pro-

gumming at the Nester's level.

2. Develop a list of procedures for using the national norms for the instru-

sent vita emphasizes the informetionel value of the data rather than the

social compulun or 'tittle lulu of 1 high ranking,

3, Develop procedures for monitoring the use of the instrument paying par- .

ticulu attention to how small' and lees traditional programa make coutruc-

tied ula of the data,

4. Avoid the aponlorehip of the publication of national comparisons of

gridulte program bleed on data gathered from the inurement. Instead,

encourage publication of descriptions of how programs make use of the
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instrument to improve sod verify the
improvimont of /polity in local cease.

In Im44(y, the COS instrument le
only a beginning, but beam It has been

carefully developed oed in ham the backing
of the Council of Graduate gukuell end

the Iduestionel !Mini Service it
could be gully adopted u a major toot of

accreditation sod comparison between school, for Aran excellence. Such uls

could Severely limit innovotive proems,
high quality programs developed by small

achools, or opeclollsed nod noa-traditlonal
linter'. degree promo. If It is in

fort the purpose of the Council of Whet. School. to lot standards and encourage

the development of quality graduate education,
then COS hoe o such greeter reopon-

sibtlity than einply developing an tnitrument. It should let guidelines for end

monitor the-responsible use of the CGS instrument.
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THE ISSUE OP QUALITY IN MASTER'S DEGREE PROGRAMS

Wald E. Clark

The University of Rochester

No one In higher education le opposed to quility. So why do we em- .

phaolet in this conference guilty with regard to Master's programs? Are

loam of quality somehow dittoes for one level of-education thin foranotherl

Whip' this empbalie is needed beam the 11414[14 degree hoe not been e

degree that apnoeas thelighell9uality of performance In en institution,

either of fomilty, of students, or of progrom development, The lialtoriodogres

often le given sop no a cOneolotion price to our poorest doctors1 student.,

end ol o road In passage to our belt. Al o professional or technical degree

it is ;outdated of loner consequence thin the Ph.D. It may well bo that

"quality" le lectured on this program Inoue we do not expect everyone to

mount a program of quality, end we will care if the Owe' of that other

program of Inferior quality compete 'met/fully with the graduates of our

program.

Ruh of the tie', however, we are not talking about quality but about

something alas. Sometime' we talk about popularity, exprosling concern the;

4044 program will attract 'taints ad yet not maintain the high 'Word'

chit ought to ho held for ouch 'Went'. Sometimeo we define quality as roe -

pectebility, moping that such program ought to be offered only in institu-

tion,' of high quality, preferably with 6.0, program., end that the faculty in

thole Ph.D.,progrems should look fsvorably upon, and perhspi even participate

in the HOW§ programa we are tolking dot. Often we define quality as

status and prestige, leonine that our program of quality is one that gets loon-

dation support or is a program in en institution with a Ph.D., or is it e

program that to in a prestigious inititutilnif ft may 61 that we tend to de-

fins quality as useful, that in, its irlduetes get Jobe, or ea successful,

meaning that it. tuition Income more thin covers the out-of-pocket expenses,
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it mass money. We may define a quality program as one that .11 appropriate,

that it applies aused,resourcil in a fiscally sound manor to the benefit

of at least some students. 'Perhaps we could define quellty primarily in terse

of honesty, that the program does for its students what the brochures nay the

program will do for the students,

This array of adjectives is intended to draw.ettention to the variety

'

of motivations that lead us all today to balooking more toward Nester's pro-

'

gram than we have in the pea. WI can MI the declining job market. for our

Ph.D.'s. We can see the under - utilisation of our faculties. We can see the

need to generate more tuition revenue to sustain our costly program. And

so we look with Interest and fascination at the possibility of developing

programs that would use our faculty in a new way, with students with different

Objectives, with students whose lifetime earnings might be,increased or who

it lust think so enough to pay tuition sa they urn their Nester's degree

with us. Perhaps the word that we want then it successful. We would like to

develop some successful Nester's programs. Successful for the students and

successful for us In tieing our under-utilised neared',

i hope you noticed that I did not ley that these persona withPluter's

degrees wouldbe contributors to research and scholarship. Nor did I say

that they would thereby lead lives of grater usefulness. Nor did I say that

their lives would be happier end full of greater contentment. Today!a dis-

cussion of Nalter's degrees is not generated In terms of our own saabliehed

filoritioi, but rather is an ittommodation to the painful realities of the

moment as we face declining numbers of students willing to.epand large amounts

of money In order to profit from our educations! services.

We have traditional methods for the evaluation of the quality of in-

stitutions. They may not be fully appropriate to the evaluation of the

Nester's programs we era talking about today. Let me remind you, however,

.45.
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of the ways In which institutions do get appraised. The undergraduate pro.

gram that hive been considered to be of highest guilty are thole that have

the highest proportion of their students who go on to gradate school to earn

14.0.'s or professional schools to earn 'danced degree, (e.g., Swarthmore,

Neverford, Wesleyan, tiaras, Oberlin, geed, Pomona). These lame institutions

. tend to be the ones that have students of the highest measured ability tiling

ACT or SAT tat scores. They also tend to be those institution, that have the

faulty of the highest quality, faulty quality f, usbaly assessed in terms

of the proportion holding the Ph.D., or in mamas of publiatlona of faculty.

Quality is inferred by else of endowment, by the mount of money spent on in-

struction, on buildings, or library holdings. Dilution' made of graduate

programs are made by department rather than by college or university. flare

the primary indent is the opinion of 'chola' end scientists about the quality

of faculty, with citation indices, number of articles published, the number

of Nobel Prises won, and the like being also used,
In general, amp is sus"

anaus about the very best departments, and gradually more and more disagree-

ment as one moves farther down the ranks. In general, large program ere over

estimated in relationship to smeller progress, These departiental ratings

almost always include among the first ten Berard, Stanford, Michigan, Berkeley

end Chicago.

All of these usual medium of quality of undergraduate programs and

of graduate program, and of professional school programs are indirect, faulty

in a critical way, for they either judge a program by the polity of palms

who enter it or Judas a program by the quality of persons participating In it,

measuring that guilty in a way which is not directly relevant to the quality

of teething or educationsl performance of the facility member. Thole studies

that evaluate in tame of outcome variables show differences between institu-

tiona, but these differences almost totally vanish when there is an
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adjultmant for the quality of the entering clues of 'talenta into the program.

In Ter words, moot evldaaen of quality ors iron approximations Ind, for

the student trying to make a hellion about the place at which to fluty, pri-

verily irrelevant, Molt such studio. are baud on allactions not proved,

amely that studying with agitating reattach profelare will sable you to

'learn more then nutrias with other puma. Or that if scroll the hall from

you is 4 Rodent who matey will win 1 11061 Prise, your education Le some-

how or other improved by that fact. While I do not went to downgrade the '

mythology of higher education, I do went to point out that molt of theu assump-

tions are jun that eaumptione.

We are probably better off to Wallah new standards and new criteria

for the Mater'. program we are talking about, first we 'bald decide whet

the piques of the programs are, and then establish the criteria in term of

thole purpouiu. In almost every hutting', a Malter's program prepares a

pigeon for soma kind of profelaionel makes The student expecte toget a

Job by virtue of that education. The student expect, to earn more with that

"asinine than he or she Would have earned otherwise. And, if thia does happen

in the fiat Job, the student expecte that the belie has been lad for the

etudest' being promoted and developing in the IC04 of specialty in which be

' ha been educated. This IS a quite different objective than we have for a

acclimate program or for some of our programs leading to the Ph.D. Mill,

ties in Ph.D. program. went to profile., not teach, They prepare for their

came by study of !object matter, and mastery of it la they add to it, They

du not try' to teach as much as they try to be a resource for en Mori motiva-

ted 'talent. The MA student expecte to be taught something that will be up

lot either immediately or ultimately, The Ulefulness of the educational pro-

gram makes this ars of 1 training program than a balls education program.
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That will mean that there will be conflicts aung faulty about 'itch objec-

tives, for rowdies of the way program are developed, deviled and let in

motion, there will be faulty mare who will apple their very intent,

arguing that the Italic educational porpoise of that liven unit of the univer-

sity are being ablated and that that cuticular educational unit la be-

coming a training latitute.

Let a shit to that. Let a also agree that there are thing, that

faculty member, know, things that their ,tudenta cm learn and that having

learned thole things the students can la better citieeni. And earn more money.

The prima criterion for tha.quelity of our new HA proem then becomes the

effect that that protium has had on the student.' The criterion for a quality

Master's program seat be the impact of that program on the Outage. Out

faculty and atudenta mud be in agreement on porpoise. If a student takes

the pagan because the student aspects to get a Job, then the Criterion for

acme le whether or not the student. do get placed. If the audent expects

to :inireele his lifetime earnings then the criterion of Tugs Is whether or

not he tom And the faulty meat be committed to et,4ring this effect,

argue that thee. are not caul commercial criteria, but that they relate

directly to the objective that we let (or such programs. Let ua nut advocaat

a program al being useful for a student and then argue that it is of no con-

cern to us whether he or she is employable or whether he or ,he sane more

money by virtue of that. The earning of more money is society'. way of re-

flecting on the uuefulneue of a person's contribution to the productive effort.

in the economy, We should not Sell 'hut that criterion for Emcees of our

Mater's programs.

The trouble I hove with thin argument I. that t an absolutely convinced

that some places that I think offer second -rata program will offer Mater',

degree programs that by the criteria 1 have litabliehed will look first rate.



Their plume' will let Job', and prosper. And I will beve 4 mummery

mama. Out it will only be mentery, I sm convinced that there All

come micollent education' program In institution' that all of no think ere

third rote or fourth rote, I believe that there are educational effects on

individual' that are beyond belief in institution' in which we do not find Any

Nobel Price wiener', no outmoding remrch embolus, And vary little of the

out of ocholorly ourroundingo that we expect in the Ph,D., propos of high

quality, When ouch program come to our Attention, us should applaud, Nut my

Annoyance return' when I reflect that many thus students And faculty will not

have town objective', and these creme comercial objectives of student' will

out be achieved,

I worry about each program. befog properly developed, for the meaning of

'Weak quality hoe never centered iround ouch mitten oe impact on etodents.

If it had our view of-College' ofAgriculturs and their mmion 'orrice'

would 4e different, indeed, For no greeter revolution hoe over occurred due

to education than the revolution in form practice', led by teems of extension

spots. Our country le wall fed and an exporter of foodetufft Mpg 1m than

5 percent of the labor force; yet, today are love Stete and Harvard considered

equal in guilty!

Harvard doe' claim leadership in matter' academic, and mho' 614111R

tam that leadership by attracting eminent 'choler' and ocientiote to it

faculty. Thlt ouch of modern technology owe" ito origins to work in the lab-

oratories of HIT end CalTech not disputed, And attests to another mirk of

quality. They are model'. Out we can perhaps do better in our choice of

module if we oak not 'bout quality in Ito traditional endemic meaning, end

oak instead about goals end how to attain them. We met not Judge a program

by the individual eminence of each person on the faculty rooter when the

learning activities pinned for the etudents become the critical mrce of

variance,

Only by placing eephoole on impact upon 'tam' can we like any pips-

reu in defining 'Wale quality in other than traditional torn, and only

by finding a way to public's' this variable will any nontraditional programa

become known for their quality,

A Mister's propel will have tough cladding In getting ouch a reputation

In academic circles. The ivory tower to mighty conservative, end equally

imobbleh, tut there are algal of change: The Heater's program' of menage-

vent schools now are rated for quality, A Whim school dean looks dully

at the teat sum of applicants, and compere' scores with thus ochoola with

which be Is competing. lob 'Choi AMUR! Ito ouccou In part by the

average beginning salary of its plates. These are not quite the tradition-

al views of academic quality, and they relate only tobluteee degree recipients,

We moot meet to generate an appropriate climate for the development of

meaningful mum of quint, for thus innovative Nieter'e programs ell of

uo went to see developing end prospering in the next decade. Perhaps we will

have to look to the "real" world, not the Wry tower, for the Hilt 'Igo'

of recognition of (polity in thine lietiterio degree programs. And maybe those

sign' will appear more quickly than we think. When they do, our new Home'

degrees will no longer be consolation prim,

We hove an advantage in experimenting with the HA, for it ha' not been

invutedloith indleponlible qualities' Al hove the IA and the Ph.D. So we can

Innovate with it. We can uaa the NA to respond to eociety'' special need'

and demand', Just so we tae the Ph.D. for our own need to reproduce ourselves

as 'choler'.

Such innovation' cannot be Judged on the usual Academic criteria, The

program need to produce changes, most measure ouch changes, and must be
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odified is decode chop, They will cell on ue to do something

different to employ faculty Ai teachers, not Just as professore, And to

welly whet is to be taught.

Where le the beet teeching being donal In college. and univerratioel

I think not. Who aeon' us can vetch the Mill in teaching of engineers And

technicians at leH who are responsible for keeping their ',chin swim

running? Are we the *dare in studying the teething and leaning process?

I think not. I believe the U. f. Army vine that nird, hada down. let we

ere the higheit level of en optima effort in education, with Leeching and

!inning our prime relponsibility.

Accepting the responsibility of developing useful Hi program entails A

much greater and broader effort then jot idviailing s program. I trust we

can accept the chirp and do nee fine things. We than met aka certain

that we get 'reviewed, evaluated, accredited, supported, and pained on the

prper criteria of quality,
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ESTAULISOINO QUALITY CHIIEHIA IN NA51LA MOANS

III

dame L. Hither

President, Council for Advancement

and Support of Education (CAW

Washington. D.C.

Today, the word "quality" is used to describe all kinds of :map, cereal,

eutomobilee and oven master's degree programs. What in quality? Most of on

aren't certain. We are contently bombarded with "quality in predoctu, In

services, In almost every aspect of life. The result in that, for mont of us,

the word has lust Its seanIngi rather like the PrItish in WWII, who cateuuriurd

so 'any things as "top secret" that they had to create a now category called

"moat secret,"

In higher education, we haven't, done much to improve the altuation, How

many persona associated with graduate progress do you know who aren't doing a

"quality" Job? If the balm public seems confound about what we mean when

we talk and write About "quality education", we In higher education have dune

such to bring about this confnelon.

Ando what of quality criteria in master's programs? I'll use the word In

spite of ny preamble, but be assured that 1 speak from the assumption that

whatever you are doing in your graduate program is a quality effort. If, es

I proceed, you begin to feel that much of my definition macho of the,"geed

old days", you'll be close to correct.

Clearly, I think, the need for definitive criteria in master's programs

is apparent today. The Council of Graduals Schools moan that cant year

300,000 aster', degrees were granted In over 250 fields, 'Hot unlike other'

areas of higher education, graduate study was caught up in the wave of modern-
4

ization and democracy that swept across America in the 160s and early 'Mu, gut

the promise of access, equ'al opportunity, and relevauce also brought academic com-

proalse an well as enrichsent, Some observ4s believe OA !wader& standards may

slip even more as enrollments drop,
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Ikurlug A period of onrallmet decline, many of un are madentandahly reluctant

to "clean up our rt..' Fur understandable reasons', our prime concern often

Appears to be curs related to generating income and supporting faculty salaries

than to "establishing qUallty critoris."

There ere indicatione that dome inatilutiona are 'grimily reviewing their

pregromal In an effort to outablioh or incurs more definitive and dieriminatiog

41,4ndardn, Some etiolate believethat the mater's programs that will survive

the Ine will be those anchored in the endemic discipline. Increasingly, we

ea Ladling from leaders in busineos and government or educations "Give me a

gelid RAC, inW I'll make a good public administrator out of him (or her)."

0,', "What I wouldn't:give to Bee a good old M.A. In History," or "Tomorrow's

le dens must be grounded in the liberal arts,"

And in tht face of the fact that some bachelor degree holders are scarcely

equintad with basic academic dills,. it is understandable that there are

questions shout tor coterie programs. Some even style master's programs as a

place fur people who can't land a job or gat into professional schools or Ph.D.

programa.

Whet wu need to do, I think, is make sure that we have a rationale for our

master's programs that includes a substantive academic base and a reasonable

market condition. The Council of Graduate Schools is saving in thin direction.

In 1977, theeCouocil outlined workable criteria for measuring and insuring

quality in manter's programs. A conclusion of that annual matting was that -

Dreadly opeakiag, the master's degree indicates that

the holder he mastered a program in a patirular

field sufficiently to pursue creative projocte in

that gleefully.

.,.and that the degree should be awarded (or completion

of a coherent program designed to assure the mastery

of specified knowledge and chills, rather than for the

rodeo +accumulation of a certain number of course credits

after attaining the baccalerate.
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Finally, the Council agreed at that meeting that -

Graduate Schools of high quality demand the imminent

of additional resource') beyond those normally required

far the undergraduate prrieulum,.. and a college or

university should initiate a mailer's degree program

only when demonstrable need until end when the hall-

tution'a resource and/or epoch' tradition!' Iwo it

can provide a program of merit.

Heat of you are aware that the Council and the Educetiemal Tenting Service

hove developed sn auesement tool which can play an important rule in tulawering

quotient' about quality In gradate programs. While it ha hem used largely,

If not exclusively, at the doctoral level, the instrument, or u similar one,

shove prude at the master's level. 1 applaud thia movement toward meourable

standardization, for I believe that it is likely that moaner or later -- and

probably sooner -- all of rut will have to be able to peer definllive quality

questions regarding our master's programs. This kind of Instrument con help

provide many of these answers,

What are the conditions that characterize quality master's program? To

some 'Ant' each condition' le debatable and surely there are other mysures

of merit than those I shall mention here! but for starterst

I. What is the quality of the faculty? How many have torsinal degrees in,

their fields? Haw many have significant experience in the field? What is

the percentage of "regular" faculty as compared tu part -time faculty./ he

they have reasonable output of scholarly research, articles/Woke, and

professional and creative involvement in their fields? Are they evaluated",

by their students?

2. What kinds of students are there in the master's program? What are the

undergraduate CPA's of the Student? From where? More importantly perhaps,

what were GRE's examinmtion scores or other test results? If entrance exa-

minations ware not required, what standardized or Olathe criteria were

applied before admission? How 'any of the studente were admitted provi-

sionally? how many are full time? What were their buckgr000ds? Row cloy

graduate? What are the characteristics of students who don't graduate?
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R!!'110Al11 "llOk.111.11a!!!!Alltlegie
types of Pouitiona du

grathattee obteint Do you holm how APplAyfri
'WAWA your graduates? How

many graduates continue on fur doctorel work? Ilea there been any autilatmeot

of graduate attltildit'concerning tie program end Ita value In profeesiowil

and peruonal development? Whit are the mealurable characteristics of

greduator?

4. How committed is the inatItution to ties gredueli program? Iles there been

adequate budgetary support of the program? Dose the program have sufficient

access to the administrative, structure In order to make a cion for financial

onpport wad other resources? Is the dean important? Aro the faculty

distinctive?

5. How vigorous

of knowledge

yelled with

Teaching load? &dory? Row much work is taken off - campus?

is the master's program itself? Is there a solid core area

that one must master? Are there admission atandarde which are

reasonable consistency? Is the mastery of required skills

determined, to woo extent, by objective standards? Are research skill.

required, developed, and tested? Is there a major independent exercise

required? A Weis? Is there a cooprehensive final examination procedure

both oral and written, which involves faculty from at least one other

'discipline? if these conditions are not present, hould they be?

There are also ways that maeteris programa can be diipared with one

Another. Although care must be exercised, general qualitative assessments

can to made by comparing one prugrum with others.

Cooparisous have usually been made by "program kind." That is, we

usually compare educational adminietration programs with other educational

administration proorass. °there suggest that it would also be useful to

cooiatre different types of meter'. degree programs (rum a qualitative

standpoint. We oil have done this informally at our institutions. Mc often

lay that a biology program, fur example, iu stronger than an English program

or vice guru, And, to mu, theeu kinds of coeparisens do much more good than

harm.
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AlleumIng coma ariation III pale midi romette, helpful competent' coo

be made in everything from student alandardired test scum and faculty

qualificetiOne to eoadomio requiremente.

IMving hee associated with rapidly growing, expanding Alto univeraitiee

fur over 20 years, I have rune to believe firmly that graduate couture and

programs should be designed so the! they can be plowed out if noceseary,

Although, for mot of us, this advice Is "a day late and h dollar short,"

newelholese, believe that It should be said here. Ac we respond to present

needs with new programs, we also realise that there may come a time

when the pregremeare no longer needed. Ono of the serious questions rolat-.

ing to quality in master's degree programs ere the couruesond uomettmes entire

programs, that are allowed to continue when "their time has passed." To

address this squarely lintel's tough questions of faculty retooling and

reaesignment complicated by tenure.

Another condition that has been outwitting to me in the graduate programs

that have been developed due to pressure from special interest groups.

In retrospect, Imo that we've done thin as en easy way out or as a politically

expedient way to get things done in building financial support andanroliments

for new programs. However, eta later data, when the program has served its

purpose, it appears impossible to phase amt. The resources, human and

otherwise, Allocated to the program, are need to inspiri threatening or,

A least, uncomfortable pressure from both inside and outside the institution.

Some are concerned about the Continuing practice of maintaining or

developing self-Contained professional schools within our universities,

I believe that there is great merit in master's programs whiCh are rigorous

end operate in a well-defined dieciplina. However, I have reservations

about having virtually all of the course work conducted by the faculty

of a single depprtment or school. To practice such programa excluelvely

in to invite bah criticism and program stultification." Assuming that study



In N related Iluld le illnliud, ordloollly 'howl ouhleuto Amid he taught by

mewls who are Wined In thou' floide al OW hold uondamio 'attires In

other dupertmanto or dictelour of the minority,

And finally, I hullos that lie incromingly palmier conoopt of markuting

la impotent In diecnualun Uf goaLly criteria In 55511VIN progruee. ireditloorilly,

whim NO duvuloped and evaluated mauter'e progreme, we have involved dolom and

lucidly, chiefly from within our loallintione but maiellmen from outelde. The

ettougerlhe program, the mire outside iothorttler we uanetty Involve In

evaluation. Thu who cod more provincial the program, the four

I believe that, In all programs, no have used Lou narrow a range of oveloatoru.

We abould involve nut only ecudemle people but &leo our degree holder'

awl thous who conelder them for admission to doctoral program+ or profueslonel

nclote, Where the meter's is 5 toroioAL degree, wo should 060 Involve

proopuctive employero. We're only creating future probloms for ourselves and

our otudento when we turn out meter's degree holder. In fields already

ovorclowdod or with education that doesn't fit his or her future occupation

or graduato/profesolonAl echool's regoiremente.

It has boon imputed that "market" purvey' along them lines would be

pirticolarly Wilful. Such surveys might identify thou arena whore the

mastor'e should be the Walnut degree. For Inatome, to what extont

woad a good intern program obviate the need for certeln Doctor of Art3

program, which come bettor wore created by combination of froatrated

faculty, apparently unlimited rosources, and uneophisticated students.

Let me onm up. I believe that, Ideallyand thorn is nothing wrong

with a graduate dam being un idoelist--a eater's proviso obould include'

stringent odmloolone requiroments including standardized tenting; a firm tie

to a logical acadomic core; a faculty with diverse and impeccable credentials;

owe study outside the field of specialty, peeferably 4 ioroign luogoaga;
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un ocialeolle ieer In iroildeurail at leant IWu Inlolocoloul papru or 'unlock;

wrIttoo ulmgolhoolluo floondootlool Milli on original lhaulo Mit moot he

dolOodod Worm a moll of f000lty both lo mud nut of lho fluid of opoolAlly,

While I fully odouoluo that cloolitl000 do nol olooym ollow for tutu

A porno, we oil uhoold ovhountodp limit doylies who vomploluo II In Wood

A 'molar,
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Hie liedItInnal Amarlcon muster's degree CA two Its aright In the

HIddlo Ages whom the titles muter, doctor, end profeesur were W0104111

At (letup for example, n center fur the study of civil and cumin law, a

profonsor was referred to is e doctor. Such a atop pried throughout Italy

Ind Downy and Perin, A bit later at Oxford the faculty were called milers.

Until modern limos beginning with 111 mid 10501 the Demon Doctor of Pillion

ophy end the English Niter of Arts herIcelly wore anuivelent dogma,' In

this evilest use of the lane, easter (end doctor) lapl led title to an office

such as a faculty position with the university. As the use of the tenon

spread end 1 significent nuttier of nonteaching Individual' with the titles

Increased, the term or titles became less meaningful and became more of en

accolade then a license to teach,2

ti

The growth and develop/ant of the master's degree has been somewhat

cyclical. In the twelfth century after having become a bachelor or apprentice

teacher, and having,had en additional five or Ili years of experience end

study, could sit kr a public eXamination, be awarded a license and be

admitted to the guild of masters. In In England the master's was gradually

downgraded to a mere formality while In the United Stiles It became the

first earned advanced and/or professional degree. In Western Europe today

1Stephen H. Spurr, Academic De lei Structures: Innovative Approaches,

(Hew York: ScGrawH111 p. ID, ,

2Charles H. Haskins, The Rise of Universities, (Ithaca, New York :,

Cornell University Press, i95i),'pp, 840.
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the master's is'again becoming a formally earned advanced degree similar to

the American pattern,3

Today In the United States there are two main types of graduate programs

which are characterized by different primary objectives. These are the

research-oriented master's where the main objectha is scholarly or research

activity in search of new knowledge and usually results in the award of the

Master of Arts or Master of Science degree, and the practice-oriented master's

where the loin objective is in the transmission of existing knowledge for

professional practice.4

In addition to the H.A. and M.S. degrees it is estimated that currently

there are over 400 professional or practitioner raster's degree titles in''

use by institutions throughout the United States,5

In the report on graduate education produced by the Council on Post'-.

secondary Accreditation (COPA) study of nontraditional education, Paul

Gressel of Michigan State University has identified the essential character-

istics of graduate study as the following:

1. content reflecting and building upon the knowledge,and intellec-

. tual maturity a capable student acquires during the undergraduate

years;

2. study in the company of students interested In analyzing, ex-

ploring, questioning, reconsidering, and synthesizing old and

new knowledge and skills;

3, demands that students inquire searchingly and apply themselves

fully;

1Spurr, pp. 63.64

(Accreditation of Graduate Education, A Joint Policy Statement by the

Council of Graduatelchools in the United States and The Council on Post-

secondary Accreditation, (Washington, D.C., 1978), p. 2.

5 Paul Gressel, Problems and PrInci les in the Reco nition or Accredi-

tation of Graduate (Ea on, as ngton, . e Counc

seCiary Accreditai p. 23.
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4. close and frequent contact with experienced scholar-teachers

in circumstances that facilitate interaction between the

student and the prqessor as well as among the students them-
selves;

5. length of such duration that there is time for reflection,
absorption, and the emergence of independence and self -

confidence;

6. resources and an environment sufficiently stimulating to pro-

mote learning and meet educational objectives;,

7. evaluation of student performance to an extent that students

and prqfessors are confident of the worth of their accomplish-

ments.0

The joint policy statement of COPA and the Council of Graduate Schools

in the United States (COGS) on the Accreditation of Graduate Education Issued

in May of HA Identified the qualitative elements usually considered by the

various accrediting agencies In their assessment of graduate education for

purposes of accreditation, regardless of mode of delivery. These elements are

1. clarity and appropriateness of objectives;

2. Identity of the graduate and professional programs as adminis-

trative units;

3. qualifications of the faculty;

4. design and content of the graduate program;

5, Appropriateness of admission, retention, and degree require-

ments;

6. policies regarding academic credit by transfer, life exper-

iences, or other nontraditional activities;

1. policies and requirements for off-campus or extension

centers;

8. adequacy of supporting resources;

9. Interaction and interrelation with the undergraduate programs;

10. evidence of educational outcomes!

6
1bid, p. 22.

/Accreditation of Graduate Education, p. 6.



The essential characteristics of graduate education Identified by

Dressel and the qualitative elements Identified in the COPA/COGS state-

ment, recognizing that there Is some overlapping between the two lists,

provide the framework for quality in master's degree programs regardless

of their traditional or nontraditional characteristics. The quality

standards should be essentially the same for traditional and nontraditional

master's programs. The establishment of different sets of standards for

different types of master's programs will create an unacceptable situation

for the degree recipient through a devaluation of the credential. Such an

erosion of the meaning and value of the degree does not serve the best

interest of the student, the.faculty, the institution, and the public In

general.

Turning specifically to the nontraditional master's degree, It should

be noted that there should not be differences in the essential character-

istics and elements previously mentioned for these degrees and the tradi-

tional master's. Appropriate differences In the degrees may occur in the

operational and delivery processes In accommodating new end different

student groups. Qualitati" aspects affect the breadth and depth of

the academic experience for both research and practice-oriented master's

programs. Ill': lack of careful attention to' the qualitative aspects of the

academic experience Is a flow of many of the nontraditionalists. The

maintenance of quality in nontraditional graduate programs is dependent

upon the careful and thorough attention to the application of the essential

characteristics for master's programs identified by Dressel. The application

of these elements In the development of a program should be appropriate to

-63,

Mn

the goals and objectives established for the program and should be repre-

sentative of the criteria and standards normally expected of quality graduate

education.

In conclusion let am share with you a checklist identified by the COPA

project on nontraditional education of the major criteria that should be

considered either in planning new graduate programs or In reviewing existing

ones;

1. Is the program consistent with institutional strengths, role, and

purpose?

2, Iles the need for the program been demonstrated?

3. Is there an adequate pool of students to justify the program?

4. Have the additional needs and costs in faculty, facilities, equip-

ment, and library required to achieve or maintain quality been determined?

5, Are the available resources adequate for starting the program

without depriving existing programs of needed support?

6, Do existing program have the quality to provide an adequate base

for development of an advanced level program?

1, Has the relationship of the program to existing ones In the insti-

tution been fully explored?

O. Is there available an adequate cadre of faculty of sufficient

scholarly stature and experience?

9, Are the admissions policies clear and appropriate to the program?

10. Are adequate funds available for the support of graduate students?

11. Does the, administrative structure provide for coordination or

direction of the graduate program with the assistance of a faculty committee

or council?
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I2. Has the curriculum been carefully developed In reference to the

specified objectives of the program?

13. Are the opportunities for research, field experience, or intern-

ship adequate In quality and weber?

14. Does the program have sufficient structure to assure Its distinctive

character, while remaining sufficiently flexible to meet the particular needs

of individuals with varying goals and backgrounds?

15. Is the program generally consonant with standards and models

existing In other institutions of quality? Is the rationale for Innovative

patterns clear, and are provisions for evaluations included in the plan?

16, Has attention been given to the auxiliary needs of graduate

students, such as housing, food, and recreation?

II. It provisions exist for Insuring that graduate students have a

voice In the foraulatIon of institutional policles78

Many educators, Including a few rather prominent individuals, have

concluded that restoring quality and meaning to the Jester's degree is a

lost cause--that except for a few rare exceptions It has evolved to a mere

fifth year of college with little of a truly graduate experience Involved,

I do not share this opinion. I firmly believe that a concerted effort

on the part of graduate educators, faculty menders, accrediting associations

and other Interested parties can and will restore the master's degree to a

meaningful and enriching experience of quality.

8Dreisel, pp. 41-42.
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Marion 1. Murphy, Ph.D., R.N.

Execvtive Director

America Aseociaticn of (Mops or Using

I had several problens in addressing this particular sapent of the topic

which was assigned tome - and for which I accepted responsibility. A rather

funimnental problem was to keep minding myself that I was speaking to stmidards

and accreditation of professional education at the master's level rather than

graduate education in general. tulle ems issues overlapped bath master's and

doctoral programs I did ay test to concentrate on the former. My 93UCCOB of

reference were Ihnited to several of the health fields, psychology and, to a

lesser extent, edwation. 1 would mod the planners of this ccnferenca for

their comma: about (panty in austere education for the professions and feel it

in timely if rot overdue,

I have divided my brief presentation into two &actions: These are!

Rethinking the nature of,professional accreditation at the nester's

level; shy it exists, Its parfoses, and realistic criteria Alch

4..lp produce a "quality graduate.

Problems which are Inherent, in agreement on standards of quality:

their reflection in criteria for accreditation of master's program.

Pros and Obits of Professional Accreditation

I will introduce my conments on the nature of ptufessional accreditation by

raising a question -- why is it neceseary/ What does
specialized or profes-

sional accreditation do that the regionals can't do? Historically, 1 believe

Oangress first, acknowledge) the tens "regional acoreditinq agency" in 1952 and

the ICA INatknal onanission on Accrediting - Impart of CIA) began operations

.........
* Discussion presents] by Krim I. Murphy, R,11,1 at =Ware on

Asse.- t of Cualit of Master's ram, March l3, 1919, University

o Mary and Center o t , Oa ale Park, Md.
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the same year, It is sy feeling tint both the regional and professiorel

aocrtilitinj bodies, despite lees than Felled records, have gene a long ray

Ward "fostering miller& in higher education and all Mee other goals of

accreditation which are familiar to us.

I suppose the,uroet specific an to ray question as to the fundsental dif-

ference between regional and professional accreditation is that the latter oust

deal with practice as van as with academic atm:bole. AM there, of course,

Iles our win inhere - for delineating etandards of (polity, translating thee

into objective criteria and applying those criteria to a variety of master's

peoinne Is truly a arentcue undertskin4l It is no wider that in the health

field each graduate program in the sane inetitutiOn follow criteria for evaluat-

ing clinical practice ditch its national accrediting body requires, Rubbly

deviating neither to tight nor left;

It E0 battened that last year on the Baltimore cantle of the University of

Mallard tie Scicole of Nzdicine, lining and Homey tech had a maccreditation

visit from Its respective accrediting body within a tui-month period, I wand

on an advisory conmittee for the School of Ikadicine's self - evaluation report

and we impressed with en similarities to nursing but yore dIffereces,

'Me dean of itarwcy invited the other cantata health deans to have latch with

his visitors the only one of the three schools to tirmonstrate our rather

close inter-aim! interdiecipliniry Pelationehip, Incidentally, Medicine's

self-evaluation retort and visit were briefest; Pharmacy's next while lareing's

retoet was larger than the others carbinal. Its visit also wee longest due to

the visiting team's careful scrutiny of way clinical practice situations, I

will anglify sae of the practice issues in the later section of this gesenta-

t ion.

r

'the practice oroient of professional accreditation was (11018144 in a

statt attributed to the (then) KU, which said, "Professional accredita-

tion is essential to protect society from allocrity in the elution Fades,

student' from being hoodwinked, and the professions from being downgraded by the

entry of ill-prepared practitioner' rotting else can help the institution,

the student and the public as well as voluntary roe -govennental accredita-

tier'," 1

I weld be lees than truthful, however, if I did nit call attention to the

eeeraingly inevitable proliferation of specialized profeseinual accrediting

agencies with which institutions of higher education are confronted, A national

listing of these agencies and association a few years tack numbered about 50

of width apoxiestely half were in the health fields, Ile dilates associated

with the passibility of accrediting even sore health educatka prograne, has been

well panted by Seib in the SPSIEP reports of 1912,2

Problem in Developirq and Applying Standards of Wally in Professional

AccralltatIca at the Kieter's Level.

lie problems are neny and time will teak only an overview rather than

suggestions for radiation or rolytion. I will list some *len areas without

serious attention to priority.

Ile academic "research oriented" masters grogram vs tit 'practice oriented"

aphasia: Didence that this Is an area of controversy Is readily awed In

writings representing the laryer health professions, in peychology and at least

to ere extent , education, In discussing Pharmacy's problan on a radical

center cantos, a dean1 wee of the opinion that one person's applied discipline

was another person's kith mime. lie cited as an mole that nothiticians
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are apt to regard all other sciences as applied vliereae politiolans consider

adversity- related sscial sciences as purely theoretical!

such discussion of 'the pure and not eo pore" raises the question of any

teaching of research methodology and Its application to the student's clinical

practice in n programs. Sate of us would think it ridiculous and 'super-

ficial not to utilize the opportunity to guide the master's student's thinking

tobard a marriage betaken principles of research and clinical practice. alle

goal would tot be to prepare a researcher at the nester's level - tut we must

rut forget that the nester's may be a last acadesdo degree for many of our

etudenta. Moreover, tie solid of work which thiptm to enterwill expect them

to hive at least battles upon which further skills an be developed, Aloe, with

tire shift faro a far traditional professional fialde to the newer professions,

a change in expected role teems agparent. Ihr instance, the vast majority of

master's prepared professionals become employees - rot independent practitieners.1

Related to the research vs clinical praCtice Josue, of course, is the title

of the degree; e.g., should it be an M.A. or an M.S.? Should it denote the

profession an M.P.II., M.N., or other es-called "panfeselonal degree". I have

chosen rot to prat this argument - ro eoubt reflecting my irritation from years

of teaching graduate stutients sin wonted to know 4rich degree 488 "better"!

My personal preference - and perhaps bias - is that master's degrees in the pro-

fessions should be gaged by the institution's graduate school - altiough I am

very familiar with the pros and cons hnolved. My reason Is associated with

quality and I believe shah graduate spools are in the beat pasition to

tallith( quality.

I! we wit (polity in our professional toaster's programs, why do our brocheres

advertise to prospictive students that a thesis or project is optional?

-6a.

Accreditation criteria are apt to at least mention certain avectations concern:

ing erre grounding in research as roll as clinical practice. lew does the

tricot's self-study retort describe tow such criteria are net and tow do accrall-

talon visitors validate the evidence presented? In this connection in Raking a

visit to reaccredit a master's program, I queried a department chairman concern-

ing Alt seared to be a lack of the students' preparation in statistics. ler

reply wee that they audited a statistics course in mother sdool on Cd111118.

Further inquiry concerning the rationale for aulitirg elicited the reply that

theriursing students really hermit prepared to cope with is course extent --

they had no math at the baccalaureates level, etc. kid yet the chalinan thought

they here meeting the criteria!

Profs tonal education in Psychology also is harassed by the diclutery

batmen research training and a nearer :ore prevalent clinical erphasis.5

Pareditation of Psychologre professional programa has been at the doctoral

level but pressures have been routing to accredit nester's prograos also.

according to one source, lower, such a step might involve a jurisdictiaml

dispute with Ole concerning the accreditation of master's programa for

school peyclologIsts.6

Slow literally all professions seep to be struggling (and not agreeing)

low to deroribe and differentiate Insic and applied research it was refreshing

to find a more palatable substitute fix the thre-wam term Ionic research" in

a document recently received from the National Institutes of health. It is

simply referred to as a "science base" and includes chat has been called basic

research "plus many of the resources needed to maintain a broad cap ability

Natiael Cbuncll for Accreditation of leacher Education

40.



for scientific inquiry" in other words in this instance, the enlargement of

the base of knowledge related to biology and tehavior.

The aim of sufficient %entity( Ant ten years act McGlothlin? reminded

professional schcols wfo "chtainlxd a monopoly for gialifying entrants to the

professions tat they also had assured the obligation of eupplyirg enoigh

entrants. Ile advised that medgra ofd profession aid the professional 'Ennis

Mudd cooperate to assure that sufficient numbers of students be recrultef and

appropriately prepared, Mlle any of us any resist his use of the term

"monopoly', the mater's program which Ms achieved professional accreditation

does in effect have this right and privilege - as anpared to a ion-accredited

program.

In previous writings I have been critical of my own field, nursing, for

the very slow gicwth of master's prepared graduates.° Currently, only about

four percent of nurses In active practice hold master's degrees in nursing. As

a crolopence, there has been a keen lack of casters prepared teachers for

baccalaureate programs, a shortage of clinical specialists and those prepared

for adminietrative responsibilities. Equally or gore serious is the slow m-

olt of nurses into doctoral study.

In our case, I believe lack of flexibility in admission criteria can be at

fault acamuded to sine extent by lack of innovative testing and/or prevision

for ruroval of clinical deficiencies. Item are many nursing applicants in

dalonstrate ecacienic ability but do not ccebona to all aspects of clinical

eligibility, This situation is regrettable because, In many ways, nursing's

histOry and expericnce in professional accreditation of baccalaureate and

master's Education has been exemplary,' For exanple, a conference entitled -

.71.

Excellence in Nursing' The Dale of Pecreditation in Collegiate Education for

Nursing was held In 1960 under the joint sponsorship of the National League for

Nursing and the National Conmissica on Accrediting with President John S, Millie

of Case Western Reserve tblversity as chainun.° At that conference another

university presidenti° enoouraged movement toward more flexibility in accredi-

tation procedures and policies. Ne pointed out that it was appropriate, o he

less flexible in the beginning while warking toward the goal of flexibility

but cautioned not to wait tea long - for experience should bring the confidence

necessary Ear change.

One final ward gout a development related to accreitatban in nursim which

is "hot off the press", the pros and cone of which we believe may have intact on

all professional accredibition.11 A report entitled, Time Study of Credential-

ing in Nursing; A Nevi Approach, Volume I, January 1979, is the outcosp of an in-

dondent staly inaugurated by the American Nurses' Association In 1976, A

study comaittee, made 'ref nom and of-nurses of varied backgrounds, was

charged to direct the conduct of the study, The omittee enjoyed complete

aubmalyaltinugh the American Nurses' Asecciation, as sponsor, provided the

financial resources. Its nein no:emendation, the estaidishnent of a National

Nursing Credentialing Center, oild'unify and coordinate a cooprehensive

credeptialing system covering both individuals (licensure, certification) and

prograns.(accreditation of Wools and agencies), Tine next step will be the

appointment of a Task Barre to guide laplentation of the study's reammenda-

tions, We trust that the very complicated non- system for crelentialing uhich

exists in nursing at present will at last be respolve to a proposal which

first and foremost is designed to benefit and protect the public. I feel sure

that many of you will hear mare of Nursing's Credentialing Stoll, in the future!

MDtdoc
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pattern of review La now being used to aaaaa the wiality of doctors! programs in

the State, discipline'by discipline.

Accordingly in that year we reviewed the master's curricula la 56 of the 82

institutions offering master's programs In the Stare. In ell we examined 238

programs in iducetion. 235 in the Liberal Arts and Sciences. 96 in professional

fields. and 29 in theological fields. Findings ,are published in . report untitled

Master's Degrees in the State of New York. 196,-10.

1979Since 075, ne,hses devoted i certain portion of staff time to concea

master' programs.so of to measure the impact of our comprenetalve review and the

report on the quality of master's curricula to the State.

Turning now to a discussion of the standards we apply. it goes without say-

ing that atatemants of academic standards toad to be general. Much depends upon

how these criteria are interpreted. Accordingly much of my commentary will focus

on how the Department interprets the admittedly vague rhetoric of our Regletions.

In passing, let me point out that our Regmlatione are being completely revised, a

project that should be completed in the spring when we have had a chance to consult

with the academic community in the State regarding proposed changer.

CUrMu41

Our Regulations on curricula ewe that "Credit toward graduate degree

shall be d only through work designed expressly for grdusta atudents. In

their f specialization, end enrollment of qualified undergraduates JW I

graduate level courses shall be strictly controlled by appropriate institutional

policies."

It is hardly necessary to.pnint out that crucial problem in American edu-

cation today La maintaining traditional level, of student achievement. We all

recognize that the high achool diploma is a depreciated currency and that the.



lamely infected higher education as well. As you know, in

dew education therell' a widespread practice of awarding

it remedial course'. A belie concave of the Hew York State [du-

:
has also been the level at which some master's programs hews

I universit es ars commonly known to offer the as courses for

It undergraduate credit. frequently the identical course is merely

utly for graduate or undergraduate credit. Undoubtedly, i1 care-

ts requirements for graduate students beyond those for under-

', courses may be sufficiently high to justify the award of

However, additional reading and the writing of papers in

in themselves guarantee the level 01 endeavor that iv ippropriete

There le no conearreus on this point in the Department, but it

,ncern and appears as so issue in our evaluations.

ly the reasons for venting credit at both levels are frequently

than academic. We have found that serious master's degree

do becaueo they are enrolled in courses that are not sufficiently

master's programs are intended to pyramid knowledge on base of

lily, than programs that do not eat severe limit on the number

courses acceptable in a graduate program and net epaciel condi-

=duct do not fulfill the expectation. of s master's curriculum.

orgraduake students ere to be admitted to graduate courser

prior quality and carefully selected. In our experience roil

striation to the average level of clue. It a clans contains

tient' with little background, and dably the level of

drop. Our evaluation, are also critical mixing indiscriminately

non-matriculalt students or students without appropriate background taking genoril

electives la intended for students with Advanced knowledge of a discipIlhai`f

If instruction is to be offered on a level of difficulty appropriate to a mastic'!
k'

program, then there must be a relatively homogenous group of students capable of

profiting from instruction at this level. The mixing of son - matriculants lirit

matriculants in master's courses has been aggravated by the requirement W.

New York State that teachers moat have either ' degrees or thirty graduste,,-

credits in order to be permanently certified. Instead of acting as a de eeeee at to

the credantialing of perm. who were not capable of doing graduate -level work,

this requirement acted as a stimulus to institutions to provide credits for a

captive market. Teachers could shop around for the cheapest and the least trouble-

some thirty credits resulting in the lowering of standards among competing WU-

tutieetr.

If a student did not meet the requirements for edmission to a degree program,

he/she could take course. to a non-matriculant status until qualified for certifi-

cation. It the college limited the number of courses permitted in a non-matriculant

status, the student would move on to other institutions until thirty credits were

obtained. Out -of -State inetitutions.eleo attempted to micelles on the.market,

as well as quasi educational groups that contracted with colleges to offer lnetruc-

tion at locations far removed from the campus as it they were part of the colleges'

approved programs. Thee, developments posed serious problems for the Department

in its effort to maintain quality in mesterle progress.

In these days when ofirollaavto are leveling off or are already declining,

undergraduate institutiOnS in their eagerness to identify new populations of

students and ndahly went to begin offering curricula at the 'a level.

All too often these institutions do not have the capability to offer graduate work.
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prematuricentry lato meter's programs, In Hew York State the

graduate to graduate work is controlled by s muter planning

policy of the Mew York Board of Regents that institution' be

magmas cepsbility not only in the immediate area of a proposed

:ulna, but is auxiliary disciplines as will. In general this

the situation in which there is not s broad enough base of comps-

a quality master's prosrim. Moreover, Repletion' of the Commis-

tion prohibit the attiring of graduate courses that are not a part

proved programs. This intim curb' the impulse of undergraduate

initiate anodes isolated graduate courses, particularly to

sands of teachers to meet requirements for certification and pay

tlone governing curricula also require that Ma objectives of such

ice comma shall be defined and published, with i.description which

ugh to make deer (1),what subject matter is add d, (2) what

mci;,nn is employed, and (3) how achievement is determined." This

)11.;:loent'S inelqtanCe on full disclosure.

concerned about the level of content Is mmater's curricula, we era

ed ebout,tbd qualificatione of some faculty teething master's

0,

k an have Ismail that the it.1yottsco of faculty varies consldstably.

os do 'not have a sals,Cts, ..,casa for the )poIntgenC of graduate

use instances a person vcWined to tech a gieduste course Auto-

ovi,flird to be gradua' iLutty. Fest;e2 that pinnate faculty

e Impressive credentials ani buctgroino the,, uldertraduats faculty,

our otanderds require that ell graduate faculty pv 00000 an earned doctorate in

their field of instruction, or have demon,,.1ted in other widely recognized way.

their special competence in the field in which they direct graduate students.

Our criteria go on to say that "Rich member of the academic staff shall have

demonstrated by his graining, earned dagtsem, echolirmhip, experience, and by

classroom performance or other evidence of welting potential, his competence to

offer the courses and discharge the other academic responsibilities which are

assigned to hi.."

Our reviews have identified serious deficiencies in the scholarly publica-

tions of some faculty. And institutions have not bean uniformly responsible in

carrying out our requirements that "The teaching and in of each faculty

member shell be evaluated periodically." However, staff hove been cautious in

applying this standard, lor undue 'true on publicetions has resulted in much

inconsequential h and writing. More emphasis ham been placed on ssssss ins

the faculty members' current knowledge of their fields and their ability to teach.

In our evaluation of master's program we have, of course, sought the opinions of
0,5

students. It come is no .urpriee to learn that the impressions of groups of

responsible students were,not,alwryeconsimtent with the f input

factors such is acedemiciciedential - publics ion records.

Our standar& call for it lease 54% of faculty teaching in each eivision of

en institution to be full time so that the in-house committee chores may be

' carried out, student advieement orformed, and so that there may be on hand a

nufficient core of faculty whose primary loyalties are to, the Institution. By

"loyalties" I neon a dedication to planning, building a superior library collec-

tion, oV sssss ing and evaluating the activities within a program, and taking steps

to improve programt on the basis of the evaluations. In our 1918 airway of
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alone in Westchester County, our retains found that this, standard

I in all programs, particularly in professional . In "pita

loos, we found amiS excellent programs carried on slant exclusively

:olfY. To adjust to 'theme insights, in our revision of Regulations

it a current knowledge of this market place or the practices

mofenione WI be mors important than an insistence that is

faculty be full time. Militanr the modifications, honver, we

there be a core'nf full-time faculty capable of ?adored% the

1 to a quality program.

de we set for students ere typically generals "Admission shall

it the capacity of the student to undertake a course of study and

the inaltution to wields what instructional and other support

complete the program."

AIR how this criterion interpret ' in our evaluations. And 1

xt hare a word on how ,c try to ao,ea consistency in the appli-

Antral standards as tile ,J.T. Th. small of team chairman

Alan teams work el qile- 104 LitO4C out agreamente--I use

edly--on the 'pacific ,.J[0011 of staAmrda. He don't achieve

m..", of course, but I think we to avoid an embarreseingly wide

this 1.tenclAr' on admieelen to graduate programs, the Department

tun lo4lecrlminating practices of the open admission pattern

ears nee ct Intuited such of underiradueta education. We era

conflict between the rhetoric of free ocean to higher education

lone to maintain quality. In regard to graduate education, our

s. -81-

position la still an elitist one, but It protects the students, both the one who

la unprepared sod the one who d 'puma study which is truly at tha

graduate level.

In my comments on curricula I have already pointed out the Deportment's

concern over the indiscriminate mixing of undergraduate and graduate students,

non-matriculants and students specialising in a discipline.

fecilitleet

/he emehnio on facilities will, of course, vary greatly according to the

character of the nater's program being offered. Much of our attention in regard

to facilities focuses on the adequacy of librettos. Our Regulations are typically

general in this area, calling for collections in sufficient breadth end depth end

adequate professional and clerical staff. In applying our standard" on library

resources we hold the position that every program ihould have a basic library

collection on site. Ws feel tint the use of library resources, the assurance

that they are an integral part of the instruction, is more important than the

sin of the collection. And we ha use made of library resource". When

institutions tell us that they are relying on the collections of other institu-

tion or on public llbtarlut, ve feel it is nt y to check out the use of

then other facilities and the pertinence of their collections to the programs in

question. If the institution point to interIlbsery loans, the statement is also

checked out. We thin the actual reliance of some institutions on outside library

resources is frequently overstated. A few Years ago the Commissioner appointed

a Committee to recommend to the Department met of standards for library collec-

tion! For master's programa these standordm call fore collection of et lean

85,000 volumes as ban for the undergraduate programs with additions for each

full-time faculty member and student and for each curricula, ae you recognise a
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clue to the Clapp-Jordan formula. for each master's program the

1 is 6100 additional volume if there is no doctoral program in

ir, let me add at once that our evolutions an nor baud solely on

We look for the seminal journals and the book. which provide

mort to graduate curricula. Ili find that institution' that are

irgreduste In their mission are more likely to have collections that

for serious research.

Irvey of off-tempo" cantors we found that moms master's programs

me extension sites were 'rosily deficient in library support. The

holds true of most mater's programs offered ou military bless that

Alarmingly, we toned that students in off -campus master's programs

r Do concern over the paucity of library resources, en attitude which

34 character of the Ustruction. Our Regulations require that all

rams shell have es an integral component the writhe of a thesis, a

ct, or a comprehensive examination. For some programs to professional

inclined to feel that a practicum or internship would be of more

is project, an attitude that will probably affect our insistence

library resources in some curricula.

injunctions regarding the administrstion of master'sprogresm is

rat that adaini ive responsibility for the conduct of progrsis

opeent of new programs shall be clearly estebliahed. We frequently

oil authority for master's programs in individual departments

n an office with centralised control. Although we feel that decisions

o tters are more epproprietniy made in the departments, we believe
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there should be centralised control. °fronting" we find that 'reduce desna do

pot po 00000 sufficient fiscal powers to exert strong leadership on curricular

matters. The plucky of funds that they control at times maku it difficult to

maintain adequate records, to corm ict follow-up studies of graduate., and to

evaluate their operations by means of external review'. These concerns appear in

our 'valuations.

Our Standards also require that Mmiaistutions tabs responsibility for pro-

viding professional counseling services as needed sad a program of acedemic

advisement by the faculty as a part of tech student's total learning experience.

Although the marks we give institution. la this area vary widely, we have found

'that the advisement of non- matriculated students is decidedly inferior to that

provided matriculated students, me is true of part-time versus full -time students.

Though members of thus groups need expert help, often they receive only summary

treatment. Master's candidates frequently complete that the faculty assigned.to

advisement were oft", ill-loformad, not happy in their task, and perfunctory in

their performance of it. Ws fled that the excessive trot of pert-tims faculty and

the extension of master's programa to many off-canpue alter erode the quality of

student advisement.

conclualow

In concluding these comment" let me be the first to sdmit that in this not

bear of all posaibla worlda our enforcement of the stendards,outlined here has not

been entirely successful. I 'link we all recognise that these era difficult times

in)..lich to maintain high aoudad. in Mutation. for on. thing the public has c

been conditioned to think in terms of convenience end me. In these day, the

American public does not take kindly to the concept of sacrifice. The arum on
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tad to that ballot that 'Malin& degagai ate that birthright of all

t all, tits financial limbless's now Wed by ratty inatttutions.and,

declining snrollnanto t.spt coneys' in Moir light for survival

InJards.

vi thou organisations that cannot this wasting for Chair par-

ruble.. that tics us sad wish You all @access to mating for

r's program.

05.

WIIAT IS TUN ASSESSMENT OF QUALITY?

Bernard J. Downey

Villenova University

We have heard eisewlie;t1 in tide Conference the significance of the

Master's degree for the present and for the future. in the past year while

approximately 35,000 doctoratee were granted, there were nearly ten times

that number of mater's degrees - over 340,000. A very large portion of

graduate education today is associated with Mauter'e degree programs. it is

abundantly clear that there is a major responsibility on the part of the

institution!' of higher learning granting these degrees to insure that these

Master'e programs are quality programs. in the first place It is a simple

matter of justice to the students. No institution has the right to offer a

mediocre program. Institutions have finite resources. it is simply not

possible for all Institutions to offer large numbers and great variety of

Master's programs with the necessary quality.

We have heard presentations on the meaning of academic quality and on

standards of quality. There remains the matter of the assessment of tide

quality. it Is evidently particularly Important for an institution to have

means of assessing the quality of Its graduate programs In order that It may

be able to make the correct decialOns concerning such matters as allocation

of resources, termination of programs, initiation of new ones, faculty

appointments, tenure decisions, and the like.

An Institution should be able to lake a hard look at a program and within

the context of Ile own resources make a deternintallon as to whether it should
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is to support such a programs (3) give increased support (o the

d develop littler quality: or (3) terminate the program. And this

the major purpose of quality assessment.

t precisely do we mean by the assessmeni of quality? Evidently ye

/ about methods to be need in evaluating the quality of Muster's

Over the years many institutions have developed their own

procedures. In recent years many graduate dune and other

al administrators 2 have proposed that li might be possible to

Instal criteria for the measurement of the quality of graduate

Such criteria might then form the basis for the development of

lent which institutions could use for quality armament,

fuu know, there have been a number of national surveys in the

-al years which have attempted to evaluate rnd give relative ratings

f the nation:a doctoral programs. Two such surveys, the Cartier

88)3 and the Roose-Anderson Report (1070)4 depended entirely for

1ga on peer evaluation of I AO item: (1) the quality of the graduate

rid (2) the effectiveness of the doctoral program. These evaluations

e by outstanding individuals in a given field. However, there Is no

Illai these individuate necessarily had at band current quantitative

matters as faculty puhlicaliona, library and laboratory facilities,

y of instruction, student guidance or the placement of the graduates.

ore, such peer evaluation is not very uoeful with regard lospecific

of program improvement. These studies were not really objective
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evaluations in any sense even though the results may have been fairly accurate

in rating doctoral programs in the prestigious American graduate schools.

Partly as a result of the diaaalisfaction on the part of ninny institutions will:

the single-faceted peer evaluation of doctoral programs, a Joint effort was begun

In 1074 by the Council of araduateSchools and the Educational Testing Service,

to develop a IAN-faceted approach to the assessment of the quality of doctoral

programs. in this approach, an attempt was made to identify criteria which

might be used to Identify quality in each of the following categories; (I) 'lc:illy,

(3) students, (3) resources, (4) learning environment, (5) curriculum, and

(0) placement of graduates. Surveys5' were carried out by Dr. Mary Jo Clark

end her associates of ETS which first resulted in the development Of a set of

criteria to he used, and later In the application of these criteria to the

assessment of the quality of doctoral programs In Chemistry, history, and

Psychology at a selected number of doctoral Institutions. As a result of this

study, a departmental profile was developed which an institution could use

as the basis for making decisions concerning a given program. The full

report7 has been published as "Ainiessing Dimensions of Quality in Docioral

Programs: A Technical Report of a National Study In Three Fields" by

Mary Jo Clark, at al, ETS, October 1978. A summary0 of this report is

also available.

Before considering a similar approach for 'nester's programs, it might

be well to address the question of subjectivity, f',any of the proponents of the

single-faceted approach of Cartier and (loose- Anderson stale that oven the
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multi - faceted approach Is subjective. In one sense Ibis la correct. The Clark

group Wei developed.a.fiet of criteria and then NubmItied these to a group of

graduate deans and hada of departmeniaL 8 with a request for an evaluation

of the relative importance of the criteria, Thus, the selection of the criteria

was ultimately aubjective. Indeed there must be aubjective input as to what

constitutes the significant criteria, However, consensus from the moat

knowledgeable Individuals is the best means available for insuring the

identification of valid criteria, And once the criteria are established, many if

not all of these can be measured objectively.

In some of the previous papers given in this Conference as well as in my

reference above to the Clark study, attention has been given to the elements

Involved academic quality. Quite obviously, certain elements appear in all

diecuesions of quality. Theo include: faculty, students, library facilities,

laboratory facilities, computer facilities, the curriculum and the learning

environment. For most if not all of these elements there are objective

measurements which can be made of the criteria associated with them.

There is one other potentially useful source of Information concerning

program quality, namely, the history of the graduates of a program. This

may be difficult to measure objectively, but It should be included in the

elements mentioned above, it might even be desirable to obtain employers'

perceptions of the worth of the employee's graduate training,

Now, If I may, I would like to present a very brief history of recent CGS

developments concerning quality assessment, Following the presentation of a

number of papers0 on this subject el the COS national meeting In New Orleans

in December 1077, there developed a strong consensus among the memberehip

for the need to address specifically the assessment of quality in Master's

Degree programs. As a mutt, the Board of DIrectore of the Council of

°rebate Schools esieblished a Tull Force to This purpose, This Task Force

deliberated on the criteria which might be used in this assessment making

use of the Clark Study.ss well se other sources which had addressed quality

assessment of graduate education, Perhaps it is not surprising, that the same

six elements mentioned above - faculty, Pinatas, resources, learning

environment, curriculum and placement of alumni - again appeared as the

basic elements relative to which the criteria should be developed. Using this

foundation, a number of criteria were Identified - some the same and some

different from the doctoral criteria. These proposed criteria were then sent .

to the CGS membership with a request for an evaluation of their relative

importance, A preliminary report
IO

of the results of this survey was

presented at the national CGS meeting in San Diego in December 1078, The

Task Force now has this evaluation and on that basis is proceeding to develop

a set of questionnaires which would be used in line evaluation process. There

will be four questionnaires, one each for faculty, students, and alumni, and

a fourth for quantitative departmental information, Hopefully, these

questionnaires will be available within a year or so for those who would

wish to use them,

II might be useful to consider a few of the criteria. Under faculty, such

a simple matter as the poseeselon of the terminal degree would be an example.
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in the doctoral study, this item was eliminated elm nearly all fealty In doctoral

Institution have the terminal degree. This Is certainly not universally true

us far as M148101.'11 programs are concerned. hence, it could be a valid

criterion, Another item, the institution which granted the doctoral degrie

was considered important In the doctoral study. It is not considered so for

master's programa since the connection with a high-powered reaarch-oriented

inetilulidnia not as significant for many master's programs.

Again, the creativity of the faculty all considered a high priority Item

for ineiler's programa as II was for doctoral programs, This was particularly

true, for academic master's programs, On the other hand, it was agreed that

a longer time period would be needed to identify scholarly and artistic

Creativity than should be needed for doctoral research -oriented Institutions,

One final item I might mention regarding faculty has to do with the

professional activity of the faculty. Thls was also considered important

particularly for the professional and technical master's programs, This

will be more difficult to quantify, but the effort should be made.

In the area of library facilities, such Items as total book holdings and

number of periodicals can easily be quantified. Here the relative numbers

might perhaps be significant, Obviously, certain criteria in thin area will

be subjective, I.e., the perception of the faculty as to the adequacy of library

holdings, Thls brings out the fact That not all desirable criteria will be able

to be incorporated fully In national norms. Such criteria should, however,

remain in the assessment instrument since the institution can at ieaal use

these internally,

Soma criteria associated with student admission can be quantified and

some cannot, In addition to the average grade point average of the BJ10111011

students (both overall end by major), the percent of aludents admitted who

do or do not meet the minimum plenitude set up by the department eimuld

be included,

In the area of learning environment, much of lime data will ha subjective,

I, e the perception of students, faculty, alumni, as to the quality of such

environment,

In the category of placement of graduates, again much data will be

subjective, I, e the perception of the graduate as to the fit between his

edlication and his employment. Nevertheless, this can be very useful in

guessing the effectiveness of the program.

I bellete these few exempla should be sufficient to give some idea of

the potential criteria which might be used in program evaluation,

Assuming a net of questionnaires can obtain the required information,

the question arises as to who ahould act as the evaluator of the information

provided. Thls part of the evaluation process la independent of the

questionnaires instrument, but in Integral to the entire process. In many

cases, both internal and external reviewers have been end, In other cases,

only one or the other. I am using "Internal" here as Internal to time Institution -

not internal to the department being reviewed, Since the Dean of the Graduate

School would normally have overall responsibility for program review, he

should have the responsibility for insuring the appointment of Internal and/or
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external review kill% One melliod 'teed bye number of inallintions hoe

been for the queetionneire information to be given to the external reviewer(e)

prior to visit 104, campue. Thie Information will give the review

Nam a bailie on which to make Judgments during and oubaequent, to the Wall.

Re a result, the °alma] review team will report its Judgments back to the

araduale Dean, Both the queetionnaire information and the report of the

external reviewers) will be made available to the internal reviewere who

will lake whatever additional elope they consider necessary before making

its final repo'rt to the Oradiele Dean.

There romaine to be 'Deemed what will be done with the results of

ihe quality aelessment for a given program. Certainly, there are two,

possible uses for such ameemeni. as le entirely Internal to ihe inelliulion

and provides a basis for decisions which can be made concerning the continuation

of the program with or without the application of new resource'', or the termi-

nation of the program. The oilier perhaps more controversial use might reault

from the eslablishment of a eel of national norm relative to the criteria,

Thie would permit the insillution to lam the standing of a particular

master's program relailve,lo the game program offered at other inalliuliona.

Ideally, those ratings might be broken down: (I) regionally' (2) by institution

size; (3) pill/ale ye. public, etc. This would provide the ineilluilon

additional Inforailon for raking the decisions mentioned above.

Parenthetically, Imlgld add If such national norm were established,

II would be very important that no specific institution can be identified in

any way.
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May I finial' by elating that the hnellhntlnnal ohllgallon to monitor program

quallly ehould alwaye have a very high priority. Hopefully, the cooperative

abate of individuate and inalliulioni in developing "nation Of aeoeseing quality

will Imolai In tide vary Important inalllullonal function, And II may oven be

pousible that in the very near future a eat of national Imo will be developed

which will provide a valuable service to all Moue Inlorooled Inn iulitlainhig

quality graduate program.
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VA1,111ATION of 1111A111A711 1101101,

A Oklr 11111111 AT Tilt 11911k101111 O 11A101401

Wei IL Ikulookt

Univerally of Wirylloi

Thu number of applioliona to graduate ohoolu of hulaue iglu Flea hoot-

led ly over the pat few yore, Although propene imp been lidWiled end uvpunilud

to help mut this demand, there are ;dill far four plague oveilobili (Ion eppliontu.

PM, WWI 1011001u one MN mane of ueloatIng Wage implicate moat ilkuly to ogu-

nod in their program up to the unbar they on "Ult. Mille every upplieutioo h-

ome review by a reeponeible edniolone officer or uounittel to identify Nue-

Lionel Ogee, to loollor errors and potential copular noneenge, it in paulble fur

simple linear models to predict coccus, In none ono, at leant an well an an We-

lton 000lttee (Mel, 1970. &oh aodele should orteinly be referenced to order

to validate abiesione criteria. (WIWI benefits accrue to ouch enelyele ihuluding

adjuolmont and identification of relevant criteria, elopliflati1011 of proauling

application, and equity.

lio'vlaw of Pant Studies

Slaty -nine validity etudien were carried out between 1954 and 1970 by graduate,

sohoole of Dimino' for Motional Testing Service (Pitcher, 1974 in all studio

first -year average grades were the criterion against wldah the Oreduote tainagement

Admission (1o1T) scores and undergraduate grade point averages (11011) were validated.

Although the c rrelallon coefficients ranged from -.10 to .60, the ;WW1 correlation

coefficient for 1105 and MAT total wee .31. In gone Instances, the predictive model

wee improved by diabotfflization of 011AT scored into "quints verbal and (penal flake

The author thanks !Intender Roger ffaffenberger of Tem Christie!, University

woo initiated thin regearah while at the University of Iliryland. The help of tarry

Moo and John Polack° in collecting date le oleo appreciated,
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iworoo ant hy the whiltion,of a 1141141deld 101001100A by Ilohool (OEM Mum
1

Miring the noun 1141,10d, too* oolooio had 1.1111 or unuu 41,114104 oarrlod nut

by ITO, Ovur time it won fool Owl Wolin, rallonuo woo planed 011 toot morm for

williiiiiiito wiloution, looming 1140r4 manna 00d d1101414014 11111114111 davia1.10110, 11111141

up mem or WO wilidity.

In A doily of north atoto Uolvoroitylo arodonto Provo' In Mulegoimint, Oaylo

end MAW (1971) mod u imilLiplo regrowilon mold baud on the following vorlohleal

40VA 4 grudwite grodo point amigo (dependent vorlablo),

undurgrodulas grade point mew,

0111 grudiette rood (lamination taro, and

MIE a ago at time of admluolon,

The fillad rogr000lun uquotIon, with otandard avail In lwrenthoulo, for 167 otudonto

W401

OdrA 2.79 1 .000775011 firma + mompA

(.0m161) (mom) (,0931)

and the multiple ourrelatIon coefficient was ,410, The t toot of oignifIcanue at the

.01 haul allowed that (d1E, poultivel and AOE, negative, were highly algnifleant,

U011 woo not olgnIfloont, The willwra noted that minimum tut auretand grade point

overigoo mud in Admloolono Ind rumovud come discrimination from these voriabled and

that Inoluolon only of inimounful gradualee did lIkeelm'for the graduate grotto point

inferno. An 111LOPOLIN ilfidlitg was the negetio sign for age, The authors poste.

lewd that older etodunta lone previous academia dills and may, by virtue of

grunter career ruponsIbIlitlen, have lean time to commit to graduate programa,

In a more reuntoludy at Kent State, students Walled in the M.0,A, program

from Fall, 197) through hill, 197, eomprised the sample of 157 students, Ilia

11

te CES hider wan the wens GMAT total,ecore Fran each utudent's undergraduate

college
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MONA Wee mitcohla to Ito Fiorldo wooplo hollow both ommourol nnd Ohod000llorel

condidoLso wars Innindod, Mors the vorlohlou worm

01111 gtodunto grude 1011111 average (dependent vurlehlu),

TONAT 0 Mei 000ro,

ORA 0 odurgrodulto grads point ovoroom

41011 * junior/1mila rob point purugu,

IKON 0 kora rogolro4 lo program,"

AOK 4 age upon ootorlog thus program,

O10! binary,

MINOR . Wool, minority, olol

PIFT hinory, 1 porttime ottowlow,

Motto of otapiloo reire04100 worm

001i 11 14609 n .002G61WAT n .279159SE1 .5666611M ,19464ISOA

(.0001170 (4192570 (271145) (,1411110)

- ,001,17111119

(.0001)

lto F aignifiaonao level for M variable to oiler the tiquallon wan not at .05 and thu

multiple It maw .3d1. hitertialingly, ale olgnificance of undurgroduatu nourogoo

is similar to the ITS Mania end differs from 1 Florida Wily. Although agu win

not oignIflowit, Pedro and Wounderberg (1977) noted that there were rem atudonto

over JO in the program. It any be that the negative correlation fur part -limo attou-

Woo dam the lama oauoality with age in the Florldu study, ltu authora thought

that the poaitive relotionohip between program Mufti and eon for Mewl Mild. have

, I been due to the smell proportion or moon In the program.

PI

Ituryland'e Validation Studl

The millyeke von bound on date far 04 graduates of Moryland'u M.p,A, program

In 1976, The dependant variable was 11.11,A, grade point average at program completion.

2

The variable-116 was a proxy for previous imeineee experience, either aca-

demic or profeunianal, on Witch Dania maw 1111A requiremente were waived.
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lickpmelent voriehice lira lietall In Tehle I,

I,

11111,11 I

Yerlahlas 100111101 In the Study

GMAT letel (111.4? 000rd

2, Vorhei OW? 11,10141

), OMIT ckonlitolivs MAT

4, 100111 %lathe of work (motional

$, R1111 -KAM or illitwry experience

6, 11110110 Pinery, 1 v merrlid

7, 11801TR Olhery, 1 0 11,8, Millen

11, A01 upon entering progrwm

9, 811 / 8 miry, 1 0 mole

0, 101.1111 Binary, 1 0 fulllied

1. ;AMISH 011'Intlex

2, ORAN Sheryl 1 "'indent hold/ other graduate degree

3, OITA Undergredusto grade point Average

4', GPA60 Jmilor/lenlor grid' point ivories

5, MAJOPA Ulalirgroduote grid' point average In major

6, MTN . Olney, I atudunt aompleted poltbeecoleurelleoeurlawork

7, HOMES Binary, I . groduetod with honors

in addition to the above variables the quality of the appileant's statement of purple

intim program and the quality of lettere of roomeendation wareloded using an ordinal

railking ouch op "very good," "overage," "poor," This procedure wee eliminated em the

multiple regresaion coefficient was not improved, In future analysis whiten(' to

trot thew. variables as holes, A

Limitations

Solo rwvje of minimum grade point averages and GMAT scores have always been

referenced in udminolone deolaions tieing up, aa'noted in previous etudiee, some of

`A

the validity of these measures. At Maryland's 3,0 overall grade point average must
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he ellekeil In oilier to ineopleto the proovom, Till Imo 11011144 lho Nolo iho

delimalent varlohla ei well,

0141 lo lho wapn 18111 came pf all aludanle Fog 11w oloilloontlo 111010-

1040114 kitillitioli, lhillogoti with etrneger programa 10 000-110010004 moo my lint

ho well represented by thle meaeore, Nome ollaropthe ranking of NOIO1111 may

hi preferebio, The 4010111one of MOM of the vielobloo, 404 AO MO of FA

wtiorl 10140 may he 100 MOW to provide a true moors of their vulva,

Viva variebile ware fool to he elgolficant prodlninco of moo In the Uni

vanity of lerylond's 11,11.i mime, The results of elepliew regrealic0 enelyele

err reported In TOW 2, The Naval to enter wee .09,

TAM 1

Repoolon 10111on with Standard lirrorol

WAOPA .97164 a .0018720PA60 .0005)011e 1 .110931000

(,o(0) .09040 .0088 )

.001614QUA190 ,1E671811

(.000685) (10813h1)

wltl R .62172 '

r-rail ci 9.83

Standard Error or Estimate . .2591

"Standard errors in prentheeis

)A different method of yeighting institution quality Is dimmed by Leila H.

Ooldberg, "Admission to the PLO, Program In the Department of Psychology At the

University of Oregon," American Psychologist (August, l977), p. 667.
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01160, The uniergraduate grade point average fOr the last sixty credits was

found to be the beet predictor. Thiele not surprising ea moat studies reviewed re-

ported two measure of the quality of previous academia experience we a significant

variable, Mel undergraduate grade point averages arc more easily retrieved from

traeserl,,0 and thin may be the better predictor at other institutions, It would be

loleteating to Re if the strength of these coefficients would very for students

41th difrvrent undergraduate majors as many would postulate that oemin majors are

more dl:licult than °there,

GMAT. The coefficient for the Graduate Management Admission Teat (MAT)

OPOrell was paitive end significant. Educational Testing Service's publications

4

caution that teat acor5a abould not be used by thesselvee and that only score dif-

ferences of certain magnitude are reliable indicators of real differeniee. A study

Of the extent of bile in GMAT questions by oubpopulation charaderiatice such as

eet,'rece, age, on :eguage fluency and a project to develop neeneures of noncogni-

live variables ouch he leadership ere being developed by the Graduate Management

A411001000 Couholl and Education Testing Service (1778),

POSTOG, The dungy variable measuring the presence of poet-baccalaureate aca-

demic experience woe positive and significant. Theme are students who may have taken

program prerequieltea after completing their baccalaureate in another major or

Itudente who have completed graduate work in other diselplines. This variable way

begin to noose wider relevance In studies of this type as etudente from non-business

backgreunde are attrncted to MBA programs by the current strong job-market demand for

MIA'a.
0

4

cGAISO. The positive and significant coefficient for quality of undergraduate
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inatitutioaoupporle the Educational Testing Service's findings for their CIS index,

SEA. That other thing(' being equal, women did better than men may be due to
.

the fact that during the period observed fewer women' graduated from the MBA program

(n . 12), end this self- selected group mar 'have had higher 'motivation than men or

"other women. A diner conjecture was forwaided by Deckro and Wounderberg in their

Kent State study. Thia effect may "wash out" to the proportion of women in VIA

programs riees.'

Recommendations. A multiple, R of 0,62, though high compared to some other

studies, still leaves much to be explained, AcCumulation of wore studies, both over

time and it various institutions, will be necessary to refine veriablee and maintain

validity. Sample sites far minorities and to some extent for women have been too

small historically to generale°. Wire data for theme groups are needed.'

The efficacy of requiring eubliesion oflettere of recommendation la still

uncertain. Research into job - market or other'velid 008 of lettere of recommendation

should be investigated to determine a better analytical model.

Finally, while Irma measures of several' variables were not significant in,

this study, better specification of these may 'Improve the multiple R.
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Hanley,-Katherine, and Ognibene, Richard. "Master's Program

Review at a Small Institution."

Drs. Hanley and Ognibene observe that the graduate program

review at a small institution offering the master's degree,

.but not the doctoral program, is a unique exercise, Unique

in that, at most institutions, the graduate program review

usually includes, and ie keyed to, a doctoral program

assessment. As a consequence, appraisal instruments and

review formate,usually reflect this common master's-4octoral

linkage. Generally speaking, it is this recorder's belief

that master's programs are distinctly different "organisms,"

much more so than is apparent much of the programmatic

avid assessment literature.

If these observations are valid, it then follows that the

review instrument and process should be tallored,'as

emphasized by the authors, notIonly to a master's only

program, but also to the nature of the institution conducting

the review. This seems to be especially important in a

small institution such as the College of Saint Rose. In

the presentation, the authors also emphasized that a pre-'

condition of the review process at Saint Roe was the

conviction that the process should confront problems but

not threaten faculty or departments,. This, of course, is

the "Catch 22" of any in-depth assessment. To confront
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problems but not be overly threatening, the process must

focus on "contribution," The contribution that theappraisere,

as well as the appraising process can make to the graduate

faculty and graduate program being reviewed. The review

must focus as much or more on program strengths as It does

on weaknesses, as much on ways of contributing to the

program as opportunities to be critical of the program.

In the diecuaaion that followed the presentation, the authors

noted that the intention at Saint Rose was to keep the

review format and process rather simple and modest in scope.

However, it was found that in some instances the modest

format yielded rather lengthy 'end complex responses by

program leaders.

106.



Blood, Milton R. "Behavior Rapid Teaching Eveluatione for

Specific Education Programa."

As Or, Bloddtpoints out, student evaluations of instruction

are readily available, thus widely used As a means of

evaluating teaching performance. However, reeponee biaa,

undoubtedly, does influence these evaluations. For example,

Boa and Zakrajoek (unpublished) found that administrator.

administered evaluations, ae contrasted to lnetructor.

administered evaluations, resulted in elevated student parcep-

tIone of regular faculty and diminished student perceptions

of graduate aesistants ae instructora. To counter ouch

reeponee bias, Dr. Blood advocated the BARS approach. The

strengths of this technique Are: (l), the behavior based

approach avoids much ambiguous or, at least, loosely

defined terminology and focuses on behaviors identified

and defined by the etudent population carrying out the.

evaluation and (2) this behavior bleed evaluation doee appear

to have the potential to describe teaching in terms of

actions, with etch less chance of conveying en overall

negative connotation. Thie 15 extremely important due to

the fact that it is difficult, at beet, for inatructors

to accept the criticil comments from students, especially if

the comments are broad generalizations. A system ouch as

BARS which attempts to avoid such overall Judgement is

certainly desirable.

In the discussion which followed the presentation, a

number of significant comments were brOught to the floor.
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Dr. Blood pointed out that this type of evaluation inatrument

is not readily transferable from program to program. To

emphasize this, pe pointedly declined to distribute to the

group any copies of a Complete BARS instrument, This

program apecificity is on the one hand a disadvantage and

on the other hand an advantage. The advantage being the

minimal reeponee bias resulting from a program specific

instrument.

It wee also pointed out In the diecuielon that the validity

of the BARS instrument had not been determined se that

validity relates to an external criterion euch as learning.

Although thie is true, ti is worth noting that a etudent

evaluationlof instruction ie not, inn: often is not intended

to be, a measure of learning, but is intended to record

student "perceptions" of the instruction, Student.perceptfons

are, by definition, quite different from objective measures

of learning. Since this is the case, added support is given

to another one of Dr. Blood's statements, namely, that student

evaluations of instruction should not be the only measure

of teaching performance% Since they measure etudent percep-

tiona, other meaourea are needed to obtain a reasonably valid

evaluation of all of the aspects of teaching performance.
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Pauleto David. "An Ecological Asaesament as One Component

in the Evaluation of Off - Campus Graduate Programs."

Dr. Peelet's emphasis on the influence of support personnel,

the social environment, the phyeical environment, and the

permanence-transience of an off-campus graduate program is

quite In order. All too often, in this recorder's experience,

the situation has been encountered in which the mere scheduling

of a graduate or undergraduate class appears to be the

extent of the "environmental concern" on the part of some

segments of the university.

Two points in the presentation merit added emphasis. The

first, directed to the Opus of the conference, is the

point that assessment instruments must give serious attention

to the unique role and perspective of the part-time master's

student. As different as the doctoral student Is from the

full-time master's student, likewise the full-time Neale

student is quite distinct from the part-time master's

student. Although many rrban universities offer part-time

doctoral programa, it is typically the master's program

that is programmed on a part-time basis. This lends added

importance to the attention to the part-time atudut in

appraisal of master's programs.

This emphasis on the part-time student in the program leads

to a second point to be emphasized, namely, a consideration

of the university's response to the part-time student

juxtaposed to the commitment of the part -time student to the
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program. Dr. helot speaks and points to the "partially

responsive" university as possibly a more significant

factor than the part-time commitment of the student in the

success of the off-campus master's program.



Ondeck, Carol O. "Validation-of.Oraduate-Schoolidmiedoll

Standarde: A Case:Study at the University of Haryland."

Dr. Ondeckie paper adds to a considerable body of literature

predicting sudceos In graduate programs. Aa has frequently

been the case, Dr. Ondeck observed that undergraduate grade

point average and standardized test scores ire major predictors

of success. In fad, in the discuesion winch followed the

presentation, the question was raised whether or not

undergraduate GPA and GMAT scores were quite adequate as

predictors of succeas, considering the additional time and

coat of obtaining additional meestIrea.

16 addition to the aforementioned, this study includes

post-baccalaureate coursework, the excellence of the undergraduate

institution, and sex as predictors, to yield the .62 multiple

correlation. Two limitatione of this study were emphailzed

in the discussion: (1) the rather limited size of the

sample (0,611), and (2) the limited scope of Cie sample,

which included only admitted and subsequently eucceseful

studenti. This syetematically excluded etudente who were

not admitted or did not graduate, end, thus, limited the

Dope of the study.

Ondeck recognized the first limitation in her title,

".,..A Case Study " The second limitation ie also

recognized, nevertheless valid. As the author notes, "this

hut limited the range of the 'dependent variable as well." '
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Gerald G. hedges

University of Northers Lowe

The papers,preeented in this seesion by net H. Schuttenberg, Daniel U.

Ball, and Billion J. Bhiteore ere examples of programs which clearly speak

to major concerns voiced throughout this conference. Dr. Kirkwood has expressed

hie concern for maintaining the credibility and integrity of higher education.

President Toll hes strolled the need for continuous interaction with professioael's

in the field ea we attempt to eatiblieh meaningful minima and extended atenJards

for aster's programs. Dr. Qllei Brown of California has expressed some

bewilderient and consternation at the overwhelming acceptance of Proposition 13

by the voters of his etetel and bee insisted thit we must establish mechanises

by which our graduates can b004:01 our own beet proponente,

lixternal and Internal &swum of pats

In order to gather appropriate date for the iseosenent of °ultimo of

etudents in meoteile programa, a variety of reliable sources suet be identified,

These con generally be grouped into external lources, or data regarding

groduotes after they have completed the progru, and lourcee internal to tho

current program.

In the Master's program in Elementery And Secondary School Adminietration

et Cleveland State Univereityl Dr. Schuttenbergle twodinenalonal research

relied primarily on external lourcee, pia purpose MAO to evaluate the quality

of edminietretive preparation by surveying both graduates who hold potations

in educational administration And their ineediatelupervisors. The survey

asked respondents to mane various program ioeponenta and also provided

the* an opportunity to make open-ended coamente or auggeations. The findings

of this research have giien the faculty e bosh for making curriculum '

decisions related to sour°e development, course reviaioni rid the development

of selfstudy modules and other instructional paterials. In addition, the
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......taculty,ia.currantlyluaing interval sources.a.,date btperiodioelly

Asseasing current students to design appropriate additional learning

experiences,

Dr. Dallis piper illustrates a process of continkoua progrea evaluation

designed by focally at Trenton State College which utilise+, a broad range of

external and internal sources of data, The purpose of this process is

, primarily to gain loot regirdlng program efficacy from users of the program

and its products by 'surveying end interviewing graduates and their employere,

Techniques used trelerit interviewsouestIonneires, follow-up interviews,

1

and internal ravioli by a neutral c sultant. Careful attention id paid to

having supervisors
/

of graduates ass as program rather than personalities

by eelecting thole supervisors who work with three or more graduates.

Conditions uecissaryto implementlhis model are top Adainintrative support,

both financial and Payohologimall the internally generated motivation and

participation of both faculty and students, end an understanding of the

cooperative nature of evaluative processes and procedures.

Dr. Willie. J. ii1tiore and his colleagues at Southern Illinois

University have utillied internal eouroee of data to 'mesa etudent out.

comae in the 11.0,A, progrea, Ilia faculty developed and validated, criterion

referenced examinations which serve as the progreele comprehensive examine-

ii003. Findings are in the Prelisinery stage, but the clear indication in

that the school has lade advancekin iiproving predictors of graduate grade

' point average and AUCCOAA on the comprehensive examinations, Iddildonal

positive features of this preemie are that students are more prone to examine .,

course content,to ascertain citscrepencies from the common syllabus, and

faculty are more interonted in the evaluation process and In tho design of

coma and of the common syllabus. Two problems have been the development

' -113-

of the criterion, referenced.questione and the determination of on

appropriate cut-off score for pass/fail on the examination.
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There ere instil cheractirletice
at the Nester's

deem that have re-

melted true throughout in hinny, from
prosperous Lives up to the present

ere of minority.

Gauge bee bun the contest to the hletory
of the Nester's degree.

Thework "Fenn" coma from the Latin, Nollster,
which mein "teacher," sod,

from the time at its origin, lie Hensel degree lie but strongly moaned
wItlipedegoly.

It ie an mimic title
of remerksble duribility.

Today, its value 11

debated by pee and Its
meeting isa utter of

universe' d1ngreement. But

It lice been an umiak
gourd that has commended

greeter ur loner reopen

for 800 year..

Perennial controversies
and questions surround

this degree. The intel-

lectual sod educational worth of a given hater's
MI only be ascertained by

committal the holder's
trenactipt end 'ohne school

record. There is no

consensus about the emporium that a WW1 degree
program should offer;

there is 00 114040444
04 the dills end 'Mittel that

one who completes a

Nester's desist should be mated to hen.

Since its establishment, the
Council of Grants School' has argued

that the hater's degree
should be seintelaid and

itrengthened. We believe

it met rano to designate
la intend level of higher

educition and not be

viewed merely as an ornament or a genteel end
empty relic from the pelt.

The first MOM *fine Own wee style at the
Univereity of firil In

the 12th century, it wee the highest degree
offered by the Arts faculty, and

It served se s credential
for becoeing a meter of that ficulti. The holder

could olio study toward the
Doctorate to Medicine, Lau, or Theology.

treduelly the hater's
degree fell into diem to

continental Europe
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or was 'rented, with little
or no Macioce,' scholarly

lebor, as an adjunct

to the baccalaureate,
Being the highest tuned

hires in England and eubee.

qUeotly 14 AmertclOt
Meld greater pfiltill

there for a time. 14 1142

when Harvard graduated
its first close, the

Hater's degree Indicated
rigorous

academic achievements
three yea. of etudy beyond the bachelor's

level.

However, by the early 19th
century, the Heater's

at Marled as well a
at all other universities

to the United Stites
hod little if any amine. It

wee commonly awarded after
the setiefection of the moat minimal

requirements,

The latter were eummeriled,
In student lingual.,

el "keeping out of jail (or

three years and paying
the five dollar fee."

The University of Michigan le often credited
with reviving the Nester's

degree, in 155S its regents resolved
that the Hester'. he

conferred on holders

of a baccalaureate,
provided they pursued

two curies each semester
(or one

year, passed en examination
In at least three of the

studio, and presented

a thesis'.

The state universities
of North Carolina

and Georgia adopted these

requirements soon thereafter.
By the beginning of the

20th clOtury, variations

on thole requirement;
characterised Haster's degree

program in eat institution.

The Hater's degresachieved
its own identity,

must' and apart from

the doctorate, Men colleges and universities
balm to expand their

offerings

in education end to adult
women to graduate study.

In 1939 it was animated

that 1/4the of liberal
arts Hester's degrees

were earned by public school

teachers.

In the lets 195041,
new demands upon teacher

education begat to Impose

new burden. upon, end
expectetione of, the Heater's degree.

There were at least three
forces at work in this process.

In the aftermath of
Sputnik, elementary And

secondary education was
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expected to taproom
tie quality of the

beeic Instruction
It offered, Thie

popular demand
cant Mellen back

to school in
greet number. for

Master's

degrees.

Second, the
prall1104111111ttOn of

secondary and elementary
education

administration ancoursged
graduate achoolt

to incrust and diversify
their

Haters' progress
In these areas,

Third, the molded
(allots of fh.D.

progress to produce college

teacher.
-- Al distinct from researchers

who also taught
prompted same

educators to call
for acceptance of

the Master's degree
is oufficient creden-

del for undaireduate
teaching.

The Soviet apace ably/smuts
held soother

upectation on the nation's

Indust. schools.
They were Asked to Mule the burden

of preparing scienti-

fic AM technical
specialist, who would

enable the United
States to regain

superiority in this and related arias.
Congress enacted a number of programs

that provided fdlowehips
And treleseehips

toward this national
objective.

However, theee prIncipelly
assisted embus

schools in the support of Doctoral

training.
This was a symbol of the time as far as Indust. education

was

concerned, In the 'albedo;
commitment to advanced

audit'', it was the

Doctorate, and not the
Nester's, that received

special attention.

The Council of Cabal Schools
was established in 1961.

The growing

national interact In higher education
- end the problems that

malty attend

rapid growth - were two of the
ream that led 100 inaltutIons

of higher

turd% to found the Neill,

The neglected stets of the Hater's degree
was addressed at the first

annual Nestles ofIG,S,,
held in December of

1961. The audience
heard one

speaker eey that the
major use of the WWII was ea

s "polite exit permit"

from Doctoral
programs, Two other widespread

uses of the degree were



unhappily noted:

It wee oommtimee regarded merely II In interlining .tap to the

Ph.D.

It vii often pursued by It:Ante who :limply vented to tut

whether graduate school the:, le, a Ph.D. program use really

(or them.

Dupla Oil Unavailing picture, the hope persisted that a revived

or rutructured Mater'. degree was the newer to the onion'. need (or

college teichno, et lint it the undergraduate level, whirs tenures' were

being Arlan by the flat crest of the "baby boom,"

At the innual meeting. of the Council of Gradual School' throughout

the only 1960'e, opener' propued ways to turn the Hater's degree to die

purpoll. For example:

. The 111.1.-3"0 three-yen Hensel program designed for

mane Weaned only in college teething and not in

Rep:Arch

The Hester of Philosophy program It Vile, which had

limner objective.

1 The recognition of the N.A. or M,8, el the armful

degree for teachers at Junior college.

Outlide of education, the Niter'. degree wee, by the mid-1960'e,

coming to be regarded al the final degree for certain other prof...lone. The

"practitiunor" Hauer'. van the fully acceptable credential for

social work (the H.8,8,11.)

panning (e.g., the Halter of Urbin Planning)

high -level businese management (the 11,11.A.)

Croups and elsociltione within then protein:me sought to shape then
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Halter'. lanai program landing to their concept of what 1141v:dull who

practiced them Auld know, exercising considerable influence over requirement.,

In 1965, the Council of Graduate Schools reaffirmed the aloe and im-

portance of the Halter'. degree.

G.0.8. declined the H.A. and M.B. to be in *propane mein. fur roc-

°Infant the completion of one- end two-year graduate program that era ri-

slarch-orientod."

C.G,11, laid further: "Th. H.A. or M.8. indicate. a lignificant level

of lehavement beyond the lachelorle Degree,"

The resolution concluded: "ft le important that those balk pregame

be maintained and otrinothined In our eredulte echools."

Significant chew' for ill at graduate education were on the bacon

during the .econd half of the decade of the 60'o.

The Civil light, Movement win culling attention to the undempreesnt-

Mon of minority people IA graduate achoole Ind in the Frogman..

The daft to lupport the widening our in Viet Him begin to effect man

itudent0 plane for graduate study. By 1961, induction of male gradual

students, often in the fiat year of 1 Hanle" pagan, would become routine,

Croduste schools eleo felt a new strong 'urge of women ipplicenti,

many of whom sought Halter's degrees in education end the humnitiel one put-

time hada,

With the .tudent ferment of the late 1960'1, greduete ichooll were re-

quired to wander the sense of 'panne'. they 'outlier felt from the lager

campus community And to re.pond to challenges poled by the Activist..

A number of student demand. had implicitioni for the Mater'' degree.

Dinitiefaction with "irrelevant" coma and "meaningless" require-

ments were hind at the grid:awn well a et the undergraduate level.
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Ineletencs by undergraduate students chit feculty members have e

commitment to underpreduete tucking perpetuated interest in the Heater's

degree II e euffloient credential for this purpose. Al Ipplicetions to

college continued to mil, some experts predicted that 1 elgnificent pro-

portion of college instruction would be done by tuckers whole highest degree

was the Histor's.

Ay 1910, the 10th ernivereery of the Council of Orldueto School.,

Modell at its Annul mooting were told that

Among all four -year Inc:Malone in the United hem en everego

of 392 of feculty members held the HAILIFil Is their highest degree.

Among all two -year institutions, the figure wee 731,

The criticism from the "Hew Loft" that grams schools were guilty of

proceecing indents for 1 dehumeniling technologic., mum fostered new ex-

pression. of concern for mill problem by ell of higher education, Boma

new Milteef programs were opecificelly intended to Iddrole such problems,

for example:

, urban studies

, ecology end environmentel studies

Block studies

, women's studies

Beause thole were new dieciplinee and sometime, fashioned from old ones re-

fitted to new terminology, they tended to refuel the long-standing controversy

'about "quality" end liseter's-level education, The theme of the Council's

Annual Meeting in 1970 woe lielleelement.

Politicel radicals were not clone in their dieilluelonmeet with gredu.

Ito education. There eau widespread dilution of public support end filth In

higher education In wall, which extended to edvence studies.
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The NI401 Adminietretlon, citing 4 supposed "glut" of Ph.D.* begun

to decrease the Pederei programs that sustained graduate education Ind re-

smirch, Halter's progress, which had benufitted truce a spillover of quality

hackies end Militias that had concentrated on producing doctor:4es,

suffered from the retrenchment,

Par the Mit the le 300 yeas, American higher education was facing

sero growth rote. Demographic projections showed a decline of students it

all levels end thus a restricted Job market for telchore, who bed once been

the probe:donate chiefly Interested In the Hester', degree.

There W41 no sign, howeverpof any wining In the popularity of the

Hasten WW, and more of them continued to be awarded, In 1951.60

the nation's college. end univoroltleo bed bestowed more then 14,000. In

1969.10, more then 190,000 were swerdod, an increles of more then 2401 over

the first ten flAI1 of the Council of Credults Schools.

At the isms time, there wee a volt proliferation of title for Heeter's

deersei, One annual meeting hard en estimate of 200 different titles.

Inevitably, the owing of the designation suffered,, In the words of former

C.0.9. president, Custom Arltt

"the Nester'. Degree meant en many different

things in lo many universities end colleges, Ina

there was lo many difference, among deport:canto

within the same university that no one could possibly

know the meaning and value of a macula degree."

With the end of the militery draft, many individuals pursuing college-

level etudies demanded that them be pertinent and applicable to a cermet..

Oradeae duns end others :Mondial the C.O.S. annul meeting in 1912 were

told: "The newest version of 'relevance' le vocetionsliem,"
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The heater's dogrel loon became In oblectin of mama new groups

Of students who, by Ind Ines, were represented in Hall numbers In the Iredu-

ate 'school in the pelt, Then Included'

fAATtin students who were VIVIU101 e full -ties

suction at the same time Al they were seeking their

degree. The proportion of whet. students pursuing

the Hester's part, time would continue to rise throughout

the 1910's.

A

. Women

Minorities

Older adults

lc fountain' at C.0,1.14 !moral meetings were shifted to the spuisl

needs of these students -- for credit options, finocisl support, Ind evelle-

bllity of external propene. -How to inure that ever-elusive chnecterinic

of "QUALITY" biome a.topic of controversy with then le a result of thole

chooses,

Amid Innovations that vould eccommodete new populations of students end

other chilling constituencies, of 'Mote educetion, there appeared new sign

of the vitality end value of the Master's degree,

Al Maethr's degree holden sought employment outside 'Men, they

iseertC the value of the graduate school experience. They bed grown, they

told th4, prospective employers, ins

capacity for critical thinking

self-discipline

pcommunicstion skills

I research ability

ThisiirodP we in the vanguard of cresting a new public understanding

of tht value of graduate education at the Master's level.

A flusher of CAD, Initiative developed that were intendedlo give 1

more definite meaning to the Naltir's degree, One of the molt forceful came

In 1916, when the Council recommended that the titles fur ileeter's degrees be

stringently Hinted, Under the guideline proposed by C,0,11,1

The M.A, and the M.B. WITHOUT TUITHIN 01810NATION would be

the digress iwardel for completion of linter's propene

oriented tolcholirly research end subject-teaching.

1 The Master of Outten, the Master of gushes, Administration,

the Master of Wale, and en forth would be the degrees for

completion of professionally oriented proven,

leyond then, the number of names used for Master's degrees

would be held to A minimum,

The 16th minuet meeting of C.0.11, wee preoccupied with the subject of

manuring guilty of !Meters' proves, This followed naturally on In earlier

development by C.0.8. and the Define Record Domination Pond, namely a

project for the ennemeat of quality of doctoral progress. Action was taken

to extend this activity to the Meeter's degree level.

Dean Inroad Downey of MIMI University 11 Chairman of the CAS,

Ink Force working on thili he end his committee brie reported ,to you on the

statue of the project,

hopefully, 0.0,8. working with other eppropriete groups will be able to

bring this development to s practical nullity by the end of this calendar year.

Let me etre.' that we view the quality eminent technique developed by the

talk force are a beginans. Many modifications Ind Improvement. will certainly,

evolve once the process hoe benfitted from "field esplrisoces."

At the 1911 Annual meeting of C.C.S. I chaired s penal on the subject

of the C.U.S.-R,T,S. Annement of Quality of Doctoral Frain's. Amos other

issues, the panel considered the degree of applicability of the Doctoral
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suassiant prowl to the evaluation at Miter'. program.

Or. What bsiolnoor, a mbar of the penal and than bun of the Orodo.

ate Ichool atliONV.Itony brook, had thlo to lop

Hilo, it oppoor. to MA that It la dsolroble to go fur -

ward with the opplloatIon of moment of graduate educe.

thin at the motor'. ilegris level uolng the multl-dImenlimol

approach of ITI/C01.

If it 11 mcomory that 'Muste schools show that they

are engaged Ina militantly' "Mouth rsviaw at their

1'1

'utile' programa, and that the me of thus tiVilla are uti-

lised In making deciolono about the proven and the "chord,

the methodology under dlocumion can molds ouch revlow.

The methodology can be modifisd for an at the muses

love), In my opinion, it can bs used with other promdurm

for progrom evaluation.

The methodology hie captured the hooginotlon of lac.

ultla it moral Institutions,

Perhaps the 0011/1T8 methodology for allsolloi

quality applied to the'maitorlo doom

level is like Mir. boduck Co

"It has doom everything."

Orerhapo the multidlmemionel approach

Ia like layer napkin,

"It Work. Wonder.,"

Or like TIM, "It gels the otalm

out that others leave behind,"
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Or Ilk. V Dalt limy,

"It tilde through All Hilda

of within',"

trawl floilly, Ilk.

Alke boltsot,

"fry it,

you'll Ilk' III"

I will clam with thrill lonerelleationol

Ins Mostar'. doom le the growth Induatry at gradual. adoration,

It Is growing Ind It will continue to grow more.

.. It Ia a level of higher education that a larger and larger par-

otintils of 'misty will continue to seek to satisfy their personal

desire for educlti000l Idvoncement,

It Is a level of higher education that "misty needs In order

to oddrorm, bra oatisfactorily, increasingly complex problem.

It ie a level of hither education needed by a larger "actor

of 'oddity no that our Me have bolter Informed (educated)

followers.

Let cc not forget that we, in thin room*have a lot to do with yoking the

Heater's degree what it le and whit it WI become. W. Amid work toward

snorting changes which should 'molt in level of recognition and premise

for the degree which it does not pluently enjoy.
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PATY1.9611M1HWIMIll

Kenneth O. lltswatt

Vtoothotit Ithile College'

hawthorn IStylon4

Ilftiwolc111114114411.1

Win end Dr. Hondo did you Wow that there are only tau things wove

1rd out of 61 parsons Bowling on the mama topicl

cake ego I boson trying to anticipate what would be said and whet

odd at thio aonforancs. 1 is pleased to report that what 1 sodel-

is laid lees been maid, many times, and of times m I thought

diocueoed only oni or two either were not said or were not euphemised.

have chosen today to lay NOS of the things others have said but In

runt way.

1 you who have not sot through and/or read the many presentations et

ice, pinion forglia the style of thispresentetion. A "cast" of

:laded In the newt section to assist your residing of thialsper.

taunting my reactions to the conference in a way that 1 hope will be

feel to the participants. My remarks will be brief. 1 will be

ely because l would like for you to allow the ideas and imagine I will

A chance to sleek in and a chance Ao be anjoyad.
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0111111110.AD 11011011

npnn a Ilea in a for away silently gem blind man were oohed lo olowlou

nod 'Worthe on elophonl. 1 holism you koow the toolitto of tholt elfin - seven

dIfferool doutIptlooll of the elephant depending all /ha pail of the 0100010i ihof

toochod.

CANT

Illiol man and moo' Confeteoas pattialponte, inqudes Doane, presidents,

Directing, Vacuity. etc.

Illephontat Hastier'. degree programa or Noised degree 'wedeln's.

Tigers'. Doctoral progress or doctoral Medals.

Hyenas' Undstpaiduste programs or undativadoote students.

Plying Tilers' Fatuity and/or adoinletrotors who operate corteintypeo

of low quality off-campus Holster'. programs. Type one travels In "hlt

squads", tows non-regular faculty Almost exclude/sly, and tardy returns

to the scone. Typo twu,travele iii."Sod equodo" and uses regular faculty \

to tesch the prograi.

Another time and another place, In s large country which prefers to du things

In a big wily, two hundred blind men and wumen (Isadore from 411 accuse the land)

were asked to cow together and to dearth') the etotus, of anothor elephant'- the

Hooter!. degree. Of course, their descrIpOuns depended upon which part (If any)

of this Neter'. degree elephant they touched. Let:s emamine whet they did.

Some of those blind man and Melee (perhaps Influenced by Philoiolibero In

their past) said "you certainly can't tquch or measure ell of quality elephant,

but you will know one when you see it"1

Some blind persons from the large wiiverilties did not really touch the

elephant at all. They simply knew the elephant was dirty and amelly.and could

not possibly compere with their favorite beaotiful animal - the tiger - mom/Aimee
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known in the Western World as the highly intelligent and scholerly Ph.O, tiler.

ley others, frue large and small universities alike, touched the elephant's

tusks and immedietely knew that he via pads of ivory and wee as good as gold, or

money in the bank, or better yet, credit hours generated) Of course, those in

this group who did not he se any elephants of their own, decided it would be

good ides to have metal. Especially, since In the next tan years, laughing

hyenae would be in short supply, end since more sad more laughing hyenas were

going to try to become elephants.

Fortunately, others examined the elephant's legs, end his trunk,end his

heart, and even checked his memory. They decided that he was s potentially volu-

ble, hard working animal who might some day, in some way, in some pieces, be even

better than a tiger, it we were innovative end trained him correctly and trained

his fur the right purposes. In iny event, after ws trained him, he definitely

should be batter than s laughing hyena. As en aside

,

I should mention that one

of this group suggeated that if we checked our elephants in 11 pieces we would

redly get to know him. Others either doubted tide or (it legged) didn't really

want tocheck their elephants in all of Dm place'.

Within this last group we further decided that tubing the elephant's

legs, trunk, hurt, and wary with a great deal of care, individual Contact, led

thoughtfuijianning was far more important than the ivory in his Wks. We know

that if we do not train them well, when our elephants leave us they will be

limply untrained, unable to cope, tinkless inhale, who certainly don't belong

in the Jungle competing with tigers.

'hie of our group made It very clear that tigers" (apparently a recent

muted) either in "hit squads" or "mod squads" ere suspect, end may need to have

their wings clipped. Otherwise, they might capture all of the elephants for them-

selves.
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Other issues left unresolved included such matters es: Should we compare

our untrained elephants with each other? Should we describe an average or normal

elephant? We might, se a result, wind up with no elephents trying to be better

than average.

Should we at least make follow-up comparisons between our trained elephants?

Should we compare our elephant's performances ageinet Iola professionally den-

dardiled performance criterion? Should we compare elephant. on the same bases

es we coppers tigers? or WOW hyena? Some felt we should leave it to the

jungle to decide which elephants are trained well enough. Others did out trust

the judgment of the jungle. After ill, the jungle may not adhere to the same

values we do,

Finally, the myth held by some in this conference that tigere are merely

clones must be dispelled, The fact is, all tigers, ism proving life, once

were hyenas. Also, some tiger. have led two previous lives, ae hyenas and as

elephants. The quality of thee. earlier lives may wall hive something to do

with the quality of our tigers.

Enough of this image. From this point on when I 'peek of Master's degrees

or Heater's students you will have to create your own elephant image, and when

I ,Peek of (Katy, you will have to trenalete that into Your own image - possibly

"young or old tigers struggling to survive." I hope you understand that beyond

enjoyment, my purpose in using these Images hem been to help ue see putative'',

our ettitudes, end our issues more clearly. I definitely did not intend to

demean hyenas or elephants,

CONFERENCE THEHES

We seem to have agreed that the Heater's degree does not have the statue

that it should in many of our institutions, either prestigious institutions or

others. We seem to have agreed that assuring the quality of the Nester's degree
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le vitally important become our integrity and, eventually, credibility are at

Rake. We have eireed.thet quality graduate education le not .imply e letter

of transmitting information from inetructors to large numbers of students. We

have also agreed that estebilehial the importance of quality considerations in

hiehereducation to the malefaction of political leader. and the tax payer le

elormidable and very important tusk. further, we sum to have agreed that

assessment of quality most be relative to the particular goals of the partic-

ular program being Judged. While we did not agree on the specific mains or

methods or sourcee by which we can asesse or Insure the quality of the Wester's

degree, we moved to a position that I would summering in this way: '

To insure the quality of the Welter's degree, we must: (1) put high

quality students together with high quality fealty; (2) make avail-

able to them high quality materiel, and mourceel (I) make sure that

'entrees chunks °Wise are available for students to interact with

faculty individually or in smell greups and to interact with each

other; and (4) arrange matters so that Rodents oust deal with the

literature and other resources of their discipline.

Beyond these general statements I would like to suggest a few specific

amen:dons which others at this conference did not, I believe, empheeite

enough,

First, when viewed in the context of Masters level training, high quality

faculty are not simply people with degrees from preetigious univereities -- they

are motivated, committed people who take their "Leeching" respeneibilities (I

don't mean lecturing) seriouely enough to make time for their students. They

are good models of their profession -- whatever the profession -7 good research-

ers, good teachers, good counselore, good nurses who make more students have

the opportunity to observe them In the process of doing research, doing teaching
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doing counseling, doing nursing, and so on, Along these lines we might better

look at such criteria as office hours, amount of tine actually spent with atu-

dente, atudent reaction to the Welty member's glottal (and psychological)

accessibility, etc. In ourveelemente of program quality,

Second, we have WI !Mention to the initial quality of faCulty, but not

enough attention to low faulty continue to be productive, in order for

good faculty ember to VIrall a high level of quality end commitment-to the

role of mentor, certain conditions mot be met. His or her department, hie or

her institution, and it there Is one, the state spites in which faculty work

mud pay, attest ion to their morels. We sust treat the faculty member and academic

depertmente-fairly-Ind'equitebly, moat "Involve the faculty membet-16-dicisions,

and must demonstrate that faculty auto are truly vetoed. for example, in our

own stets system hers in Maryland, we have inequities in treatment which ere

creating morale problems among faculty and will, if snowed to continue, reduce

quality in many of our programs.

Thirdly, quality students an not tati high CBE's or high CPA'a -., they are.

4180 committed, polluted, persistent people with a capacity fOr sustained work.

We must explore tellable ways to include thole qualities and, other 'important,

characteristics of students in our"asessamente, When we do so, the quality of

students admitted to our programs will be even more closely related to our stu-

dent learning outcomes.

Fourth, I wish to underline ono of the pointe made by Dr, kyr:tele (whose

perspective dues not eppeer to have been narrowed by her fore of blindness).

The sources of quality in a Mister's program may or may not be the same sources

es those in a Doctoral program. Further, some of the sources of quality in a

Heater'. program may be more like the sources of quilt: in undergraduate pro

grams, Our 181108110620r0 need to reflect tile.,
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There were, of course; many other areas of agreement which were "sprouted

in thie conference. There were also many other important issues and disagree-

Inn which I have not cemented upon. Eon of those were elplored In the

.presentations of Or. Epstein and Or. Hankie vhich follow this Piteentition.

I will simply close my statement by saying that I believe this blind man's

',vino Is improving. I believe we made s good beginning on the problem of

identifying tun In which we can take better care of our elephants. I hope we

care enough to do eo. I hope society cares enough to help we do lo,
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QUALITY ASEESIANIE OF TOE QUALITY OF,1A6f145 PADA

Joyce L. Epstein

The Johns Hopkins University

0

The totems set the previous speaker confirm that eviluatincesinel pro-

grams lea mismoth p(obleim.4 Indeed, the taiga

conference pun on the responses being erode eaves me somewhat nonplused.'

The dilemma sten from the need to separate two topics that are purposely linked

together most of the time--the 111111101a of the quality of master's Programa

and the quality of the Inelmenti. Ty first issue- -the topic of this confer-

ence-4n been debated for over a century whenever master's programa have been

examind(Bereleon, 19601 Snell, 196$1 Walters, 19651, The second topic deter-

mines whether the responses that are made should be taken seriously. At this

nt to sum up the collection of

time, pin sensible and sensitive alinimenti seem possible, it may be enact-

ally Important to highlight several Issues that may influence the quility Ind

nefulnen of the elleementi,

The papers pinned et title conference show a healthy mIx of skepticism

and optimism In a four -way Mock on the assessment of toaster's programs. Die-

cullion and plans, evaluation projects, theoretical nail'', and the develop-

ment of nindardind instruments All In progrele. The discussions and puns

are analytic'', with the elm to identify the concept. and immurement' necessary

to men eminent" Out can be useful and accurate, There are mull serious,

creative attempts by indlviduilrenerchere, college' and universities, and de-

partment' within colleges to assess with multivariate modals all or nu aspects

of their meeterie programs. In addition to thole practice', there are scholarly

efforts to study and Improve the theoretical models for evaluation of master's

programs. Finally, there 11, In progren, at lean one effort to prepare a ;tan-

derdieed einument Instrument. These approaches are likely to result in the

flint reel advances In aneenent of mailer's programs In over one hundred yule/
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Several Ilsoco Ire underlying then response, to moment that deserve

lucid attention for'their impact on the (polity of the mosomentn, Thole

tune., dllculed ma'am fleetingly, Ind soreamel perceptively in the con-

ference papers, Ire hIghlightld' hem kraut or Waive onummull; school

coodltiou or utudeot outcomurslogle or Wooltiplo.maisutecont models; Ind

Wino or effects studies,

Ilistaljar Solativelmelest!, On. oplatoo that mew to have gainud con.

lulu Is that the main purloin of amassment la sell - study, and that mutt" at

Isleumonta will guide departmental Worm' bhmugh Internal declehon- making

mochanarl, Program admInatroton and faculty ?rase to alms (or wish) that

muter'. program valuation. should provide information to improve prolror If-

heavens.. and uhould nut be used to compare progress's within or woo Myer-

lids', Then ate, however, fatal snd physical, potlatch and priories!, lie-

graphic and demographic condition. that mks thin emphasis on self -study wind-

hat. As much as in Willi, logineerin" or education departornt could bandit

froi Internal or obaolut. 'volution, ohen the monster, crunch come. and When

the politics of the guilloank must In payed, the full act of mauves programs

at a university, and even within a rat, or region, will be earful& On 6

\'

halls of their relstive multi, one-or morl will fool the son, A t e oot study

by the Council on Graduate Schools show. an average of 75 master'. program tee-

Wonted each your from 19114976 (Chronicle, MI), Such decisions or.

with or without tellable dots as' the quality of the program within or among

Ichooll, "lhopilcati" or "overlap" are favored words when cooloildulao or

revision of program within en institution or region 1. required,

Thil reality may be interpreted to mean that master's proem. mil) be heat

served with asseserontu that make clear the unique contribution the program
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makes to the university, to the ItudInte, mud, in many cases, to the local or

regions' Iducutionll Ind occupational arena., The' identiflution and relluro-

ment of the unique contribution of a program to the institution, Itudento, and

work world require. three diffmnt len of realues In in evolution. Typi-

cally, memento have bean vary 'laurel, cootentreting on On condition' of

the unit/mit, or deportment o( which the molter'. program's putt, andinve

,

given lilt's attention to umbel outcomes or contributions of tine program to

the occupationsl and community nem. ly delignoenent srassmonto restrict

tin vurietion in program differences and uncoursgu comparisons Wool programa

without making maul distinctions eon" programs,

ft 11 unrealistic to imago, that fill-164y will be or should In till only

use of 411111000r4. .Clui the fluidity of the crouton end demise of meter's'

1.

programs, It is Important that some 'eternal reviews and mouth on program

quality aro conducted, Evaluations of progro standIrds and mouton that are

too Lenard con be costly In terms of money, time and/or unfulfilled upectellone.

General volution. fully 'contribute information on which to ball intern.)

pm. to *rove educational programa and aerviceo. For high guilty amo-

unt' of the quality of master's pogroms, for departmental self -Itudy and for

informotive'relativ. torporiscno ram departments, a randsrdind or moral

1

form may be s useful but insufficient gold', Aumunt devices must captor.

the props'''. unique contribution. to the lutitotioniths students and the wider

social scene,

60001Condlysolairtcomes, There 11 a history of agreement on the

importance of Homing the faculties and (octillion of s unlurailly for their

contribution, to the prattle of educational programs at On bachelor's, muter!'

Ind doctoral level., There is aim) a history of judging program' by the.charlc-
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tensile', inks, end teat scorn of the incoming 'toilette. Too little atten-

tion has been paid to the importance of short term and long term outcomes for

nucleon participating In program, Student outcome. are the ultimate manure'

of the quality of any program. Decent of the occupational purpose and the di-

versity of specialties of most master's programs, attention in letinimens to

'lion and-long tom outcomes for student' may be especially pertinent.

Short term outcome. Include atudente reactions to the program while they

impedance it, including reaction to the procen of education, Increments in

0

learning, end relation' with and mistimes from faculty end administrators.

Short term MOM illo Include students' first Job &emote, initial income

level., or the next endemic enrollments. The individual end 'Igraine corn-

quencel of a Ranee' program must be noosed (for departmental selktudy end

fur cilleparstive napes) after taking into accent the ebilitiel end experi-

ence' the itudente brought to the program at entry, and with consideration of

the faculty and other mourn' available to and used by the perticipento in the

program.

Long term outcome' include 'whole Intuition' of the motile' progrei

mair

111 months or a year or more 'her Completing it; also, the emporium of the

income and prestige levels, and evaluations of the guilty of lift of former

'Monti with similar olden' who received' imehelorle but no master's degree

fiom the lame department, In addition to survey. of and Interview with former

students, university records of graduates' ploemente and advancements and em

plum evaluations would be useful indicator, for the esiniman of proves

benefit' to evident'. The must complete picture of master's program Impact on

'Men' 11 drawn from data collected over several yam for 'event cohort. of
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The underlying questions are: What doe' "quality" of a menet'. degree pro-

gram mein to the .tudmtt during and after the prognm? Is the time end effort

'pent in a mance' program "worth it" In terms of montiry Ind other compensa-

tion'? gustily memento of these ism' can be useful for self-study or com-

parativemtudy for guiding program improvementi In' different way from nine-

menu that examine only faculty productivity, number of Nobel prize winner', it-

bury holding. and the like. Amnon' of short end long term student outcomes

can Plant which volumes to Add toe tinny collection, which courses to add

or lubtrect from the offering!, which faculty specialliti to hire, end how to

Improve the kind and Talky of work demanded of 'white to make the program

more useful for their prolleelonsl senor academic development.

Without attention to the practical effects of an lc:ideate program, en li-

niment oeuvre' only whet a noon la, not how It la doing. Thio distinction

la Ain to the difference In manure' of reliability and validity of fest,. The

f

conditions and perpetuation of an endemic oreanitetion I. lea necenny but iota-

flaunt foam for program evaluation. Quality anemone of the (polity of

manse' prognes mat include measures of student outcome., obtained during

and after completion, of the moaned degree.

Stook or blittiplo Nommen Models. Another Issue on which there Appian to

be mono le the ipmpriatenensof conliderIng the master', an advanced de-'

gree, worthy of sateen, and therefore more like s doctorate than a bachelor's

degree for purposes of evaluation of program quality, 1 em on shaky ground,

admit, in the diucue,Ion that followe,Ilicaule of the important difference'

among master's programs- -some of which, as trials for graduate 'cheat or, e1 ter-

minal awards within Ph.D. proven, are In fact dependent on the same faculties

Ind nonce' se the Ni.D. program..
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Nevertheless; east rester's progrems, probably more than two-thirds of all

master's degrees awarded, serve to provide student, with the equivalent of a

fifth year of bachelor's level work, Wore thin three-guinea of master's degree

granting Institution do not greet Ph,D,11. The master's program in the two

types of Institutions have different purpose and require different emplane in

evaluetIone. Host of the 700(1) collagen and unteitriltiep that grant water's

,

degrees 'Mr, before one piece of data tethered, that in relative terms they

are nor among the top schooll,or programs, and cannot mire to 'mom, Their

bottle' may be dedicated and capable, and teach mainly undergriduem, but Ir.

net 'Wins scholars; their libraries may be adequate but not distinguished, end

their entering master's degree students may score below SOO on the CIE's. Wer-

theim, the raster's prdsmo It thole non140, 'ratios Institutions may be

hi,lily effective for the students who enroll.

'le student' le most master's program", having Min liberal irti or other

general rogue, ire In need of a year or two of study Ind training to gain In

occupation I identity and employment. SOW students, who mmy We decided to

become educe ed before they become useful, molt take, at the master's level,

courses they c Id have taken 11 Junior' or 'Wore, Host of the neerlyiS0,000

miter's students eek a teaching degree or bilk training in business end man-

agement or mill itrvicel. Sour choose to abode the degree In place of 1

year's work exporlence\and some need' certlin number of "graduate' credit, to

Indicate continued education In order to improve their salaries or statuses.

Nast of the students In easier', proffers Are not advanced students, While they

may be more mature and better 'educated generally than undergritimes, most

ter's degree candidates are as oilss so undergraduates in their MI of training.

They need and melee a basic body* knowledge, often no mere specillized, ad-

vinced, or scholarly then the 'enter year Is over the junior year

The shillerity of most master's programs with undergraduate educitio ha'

been diumed before (Watson, 1960; Carmichael, 1965) end In leveret, confer-

ence paper,. The point (or this sundry Is to emphilite that differences in

programa in diver.. letting' sod for different fields require different emphases

In valuation. It Is obvious that compirleall of faculties, 'unities and re-

,

sources of most as'ter's programi with the few pragme et well endowed, research

oriented, MD.-granting Institutions ire predictable end meaningless at all but

the most general level. Progress In 1 non-110.-granting institution should be

1

mimed on the balls of the success in providing bele training In marketable

skills to their students end not on their success in eiteblishing ecidemice

scholars. If mnderdised mores are selected for committee 'Mutton, they

ire useful only within institutions icromi proms' or across well-defined types

of institutions Ind menu,

Universities will (end should) continue to monitor their resources end the

productivity of their faculties and strive to Improve them. But to escape

enteed label of retitle" mediocrity and to accurately valuate the benefit' ot

the wider', degree, moit,emeel'progreme must go beyond memo ot depart-

ment Ind university conditions Ind.enterine students' test scores to men the

success of their pogroms. Maple mmurement model' for institutionol con-

dition' Ind effects on students of different me'ter's environment' need to he

explored and tested for quelitymmements.c

POO or Mem Studley, There are two traditional research areas thet can

guide Iseementi ef the guilty of master's prngrems, The first is the ire,-

tlge rating gape, operating to rank th,D. programs so that students will be able

to exerclee iniorped choice about the prospect, for graduate candy and io that
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nnlvereities will know the relative merited their many departments, The se-

cond research tradition is college (or school) effects etudes, vidch evaluate

undergraduate program to see what, if anything, happens to swum', in the

short or long term, because of their college experience., These studio; compere

students in or out of college, in different major fields; in different wire-

fo

plac region., in college, of different alma,
with different preitige or quality

ratings, or with different teachinOtylea.

The rating game is not limited to Ph.D, program, listing* of undergraduate

program, exist, someiTie, bead on the searage,SAT score. of entering student',

Ind ometlme, based,cot more elaborate epitome fravalko end Ullrich, 1910). There

ere also general evaluations of undergraduate progrie6 for consumer, (e.g. Cu'

and Birnbaum, 1912) to milt high school students in 'electing a college, It

le luggested in the brief discussion above that for ?oral and relative se-

memento, for programs In non-MD.-granting Institutions, end for progress

concerned about students, the ratings, rankings, and Wile, will not,eneure

quality asseesmenta, (Also see less, 1911 end Snell, 1965.)

Effect, studies are not limited to undergraduate programs. A few 'Wee

of graduate education exist that compare income,
occupation, sod productivity

it different level, of education. (Sea different treatments of undergraduate

and graduate education In Adkins, 1915; Bowen, 1911; Clemente and Veber, 1913;

Gottfrdson, 19)1; Jencks,
1912; Sewell and Hamer, 1916; Wallin, 1966; Withey,

1911 and others.) However, there are ueryiew examples (with the exception of

several conference papers) of effects studies to gismo the quality of master's

novae,

The C040114iCA104 on rating, or rankings
for PLO. programs and on effects

limiters of undergraduate education I.
striking and laarmative for the current
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consideration' on how to mess quality of waiter's progra=m, and the quality and

Heinlein of the memento. =hose who consider the masterla.programe more

like Ph.D..prograsm may emphasise messmenta that rate or. rank order the tient-

tie, sod facilitle, of depertmenti. Thome who consider the meter', programs In

extension of undergraduate tr,Ining may emphesize effects nudge, for Informative

eseemente, iltenet be acknowledged that effects audio require measure, of

institutional (department and program) chuserletics and proceslA Is well

student background and family chericteristice, histories Ind outcomes. This la 1

more demanding memement model than one based on the prestige rasing' or reifies

orinstitutional resource,. loth.types of Indolent' ahouiN conducted, but

quality esseesmento of master's programs will emphasile the study of elate on

student', 'The two types of etudes can be cooblned,in comparative I:Mundt:me

where whim or rankIngs.of programs are used as mediating variables In effects

models.

Amuck on effect' ao students of mater's degree propels can be misted

by the literature of college effect. research. Over the. past decade this research

bee became increlsingly sophisticated, theoretically sad methodologically. Er-

rare lowly work on school or college effects were due Ao limited theoretical

models, limited statistical methods and limited outcome measures, Researchers

now realise there are outcomes so or more Important than ItIodardiced ion scores

6 e

for the evaluation of educational and occupational effects of echoollnili that the C.

use of a single research method (much as case (audio, or survey research Ilona)

Apiarists the lnalghte, (motions, and evaluations; and that effects models

should include peewee of student abilities, family con4itIons and proceuee,

end former echo' experiences. Evaluations of master, degree program effects do

not have to start from scratch to evolve Adequate evaluation models, but can
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adopt and Improve upon model. melted by a hiltory of college effect' research.

Effect. etude' are neat ipproprliti lf, for Internet or competitive 11111011.

moll, del:violent adminlitutura and faulty member' ire Warmed In 'never'

to quo:alums loch as: how du "Weal who "ern 1 degree compere with

'Went' with a bachelor's degree In terms of occupation, income, preitigs Ind

other Ittitudel, bet:evict' Ind outlookel Width ;mimeo of mailer's rowel

do better than (ghoul Controlling on student cherecterlitice and prevlotie edu-

cational experience', how do griduatel of differently ranked wet'. progress

do tit ' number of 'Want outcome'? Sheller potion' may be Weed that com-

pare lubject area. within 1d moll del:lament" and oniverilase.

It, Illuel diem:lied in thil paper are interrelated, The malter'e degree,

for the moot pert, Is a necellery but not preittgloul degree. Holt often the

degree lo terminel--there ire more than ten time. 11 many mseter's degrees se

Maio everded annually. Augments should be baled on whet the onion-elm

to do fur the etude:Ito And how well they fulfill their gull. Thll require' le

eliheala on itudoot outcome' a' WA AI the monitoring of program belittle' end

inititutional resource , From the conference mere it le ipparent that the

field 41 ready to give Icrluul attention to the quilt, of the l'Aelimente of

Elie quality of the progress,

-143

RI(OCCOCCI

Adkini, ken' L. The Greet American Neon Hacking: An Ecuoomic Analvaes

of the Altedemirce. of Nigher Education, Berkeley: The Cluegle

Commlilion on Higher Education, 1915.

Berilion, Aernord, Graduate Education In the United State', New York:

McCrawHill, 1960.

Asa., Jam L. looking academic departments: Suns caution. and recommends.

lion', Journal of higher Education, 1911, 42, 121.727,

Omen, bouird 11, Inveltvet In Waingi..:Cho Individull Ind SucIll Value

of Americo:1 Alec Education, Colifornic. Jelley.1111, 1911,

Cirmichlel, Oliver C. irdatialtation: A Critique Ind a Program.

New York: Herm and brother., 1061,

CA11, JIMA ind Birnbaum, Han, Imative Culls to American College., New

York: harper And Pow, 1912.

Clemente, Fmk Ind Webb, Stephen 0. boa the master'. make' differencel

1,01sELSocheAmadogist, 1913, 8, 131.134.

Cathodal:In, Linda, Differs:alit glint:alone' payoff modal' and thud"' of

the dIverlity of human Went'. Paper pre.ented It AEAA 1911 and

11:moulted In Report 234. The Jana Napkin' Univerlity Center for

Soda Orgenization of Schools, 1917,

Chrlitophet, et. 11. Inequellti: A'Agaelesement of the Effect of

fully and Schoolig In Amvics, New York: WNW., 1912.

National, Council for Accteditetion of Fetcher EducotIcni, Stoddard' fur

Accreditition of Teacher education. Walhington, D,C,: KATE, 1911.,

Pivilko, A. H. and Width, Al. Victor' related to quality of 'thou'.

attended by teacher.. The Journal at teacher Education, 1910, 21,

498.502,

Sewell, William N. and Pallier, Robert H. Camel and consequence. of higher

educetlon: 'Nodule of the Haul "Ital.:mat promo, p. 9.27 In

W.H. Sewell, K.H. Omer, and D.L. Featherman, (Edo.) SiAoullng and

Achievement In &glean Society. New York: Academic 601, 1976.

Snell, John L. Thi ma'te's degree. Pp. /4.101 In E. Walter. (Ed,), Graduate

platten Tudey, Wallington: halm Council on Education, 1965,

The Chronicle of Nigher Education, 1,968 new graduate programs in 6 yen'

survey 'how', lte Chtonicle, 1911, 15, November 2, 12.

Wallace, Walter L. StodefiCntge. Soela Strucue add Conilooliv In

kiherel lug College. Chicago: Aldine, 1966.

-144-



Walters, Everett. The nee of groduito education. Pp. 1

Csadoin Edlistlonludiy. Washington, D.C.;

on Education, 1965.

Withey, Stephen 1. A Deja nod What Elect Umtata?

LE211121PlatIon. New York: McGrew-ail, 1911.

-145-

-29 In E. Wiest,

Wilco Council

and Conatiouln&R's of

MINT DONS TIM vvrumi vow

Donald A, Nankin and Hilton A. Crodtky

Unlyerilty of Maryland University College

In this pram:Won we approach the topic of quality elieloment In the

future of seater's proerama by operating the discussion into three overtopping

and sequentially dependent elution' with .ouawhst different emphalel. The first

fiction will review morel societal trend, diet oay have eignificint implications

for education to general In theitars to COW the second MAW Mill lotus Oaf

opecifically OA poet-baccslitureate education And the Ipproprilte roles, functions,

and formes for maga', programs In pirticuler, The third section will then

oldralle metal *dint reality moment Isom, relative to thee') educational

need. and program., that may not have received the attention they delerve.

We begin by examining two societal trend, that are likely to continue into

the foreseeable future and have eubetultial educational impect. Tine fire. Is the

growing diljunction between the career AN:lotion' end educational attainment, of

younger worker, end the evallabllity of lobs thet meet their need, and skillo. In

other word., while profeellonel, technical and odminietretive Joh are long the

feltelt growing occupational cetegorlel in our eoonomy And will continue to grow

for some thee, the number of individuals, who desire thole jobs end pursue college

degrees to past their educational prerequilites will exceed the number of Jobs

avillible in these occupetions (Cerey, 1976; Levine, 1976). As a result, there

will be increased competition for the'most 'meetlye jobs, and many college

;phew will have to accept work that provide, leis challenge, freedom, oppor-

tunity for promotion, tstue, end ply than they may have expected or desired, Even

those Individuals who do acquire lobe commensurate with their expectations, knowledge

and skills will find it difficult to !thence up the career ladder traditionally

associated with thole jobs because of growing competition with their WI for the
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wager "nu et the top", aide au nailer by reduced urged:Won't growth and

the aliminetion of auditory retirement,

truant' it the other end of the occupational lute ere jut AI diecourelini.

Huy of the Job' it thil end--1,1., holipltel orderly, janitor, or remount

employee-1r' also Among the (utast growing occupational categories in our

econoey, but ice typically lees attractive and atlelyini then their protutiona/

AdminlAtutivi/technIca counterparts, In addition, opportunities for advancement

and urea progrellion, mediae of the level of competition (or these positions,

are even mai limited. AllO'Toole (1915) note. in his book, Work. Lufkin' end

the American Future, houltel orderlies do not progress up a career ladder to

become norm, sod hotel chubermadi seldom Advance to disk clerk.

Job. at the intermediate level. of the occupational scale, including such

emerging paraprofessional patine as triable' aides and X -ray technIchni, as

evil ii many Jobe in the delivery of health levies", alga otter little opportunity

tor career advancement, teking another atemple from O'Toole, "key technicians

do not progress up a ladder Andiecome radiologists" (1915, p. 32). In the few

canes where advancement into prolusionsl positions is theoretically possible,

increased competition with,more highly educated workers would pull these trAdi-

tionilly mild!' opportunities out of the ruck of a growing number of ambitious

And talented ildividuall.

In conclusion, the overall picture luggated by these projection, indicatee

merely futricted opportunity for upward career mobility, thwarted expectations,

mounting job dleutiltiction, and the social end porous( costa that might

develop AA A result, not to mention the twined waste of human potential at

a time of unprecedented need for its utilisation, All of this could lead to a

particularly difficult situation for women and minorities whose previously Nadia

urea expectations have been heightened In recent years by equal employment
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IllialitIon, liberation moveilante, end rod!' coverage of their newly raid

conociousnole,

AI second trend to be Mulled le the input of tochnologicel change

on the nature of work and work orientation', Further applications of now and

existing technologic in the design of work processes will alter the knowledge

and skill requirements and the soda and erflullatichal content of 1114

In additionyou lobe will no doubt be ellanaud and new one' creited, Although

the Ahort.tirsi nature of these chenille can often be reasonably forecast, sore

duelled, Ionia-unit estimation of arch vArliblee IA future supply of par-

ticular occupation' and their specific Ail! Named' are dependent upon

al my other frequently unknown or poorly Waned factor. as to represent little

more than an exacta in futility (1,1., see Nicol, liell,boulhArty, Dunn and

Thompson, 1915),

Them two trends, in combination, strongly suggest that the function of

undulatione education should 01 be to prepare individual for particular CHM

or to develop work skills and knowledge that say very well be obsolete and non-

transferable in later life. A more appropriate objective would be the hying

down of 1, basic foundation upon which successive layer. of profeillona speclail-

ration could be built as needed, Once this foundation has been established, it

would then be memory to provide these individula with the opportunity to

Inquire specific work skills, and in their later year. as working adult', to up-

grade their 41111 in the face of technologically, orgultationelly, end socially-

induced Job changes, Access to iducatioul program' for developing the 'hill'

and knowledge needed to switch into new came will also become increilingly

inportent for thole who have essentially reached the ilmitsof advancement in

their present mitre:

Whet dote all of this mean for, graduate education end master's program in

particular? Flat, because a growing percentage of the population will Already
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have ulidergreduete degrees, we eon meet to see a growing pool of proloctive

indict student" In the coming years, In addition, the uldelpried adoption of

the educational objective' jut dieculedthet le, a general undereraduati

education ophuilIng lublementell with the acquisition of 'pacific profeolonel

61111 rileurved for poet-graduate programmould naturally teed to a pronounced

shift toward pilot, education.

Furthermore, the skill Ind IducationeloquIremente of many prolsolonel

jots will no doubt Immo in ruponel to technological, orient:Moot Ind

sushi chose, Inflation will also Influence these job requirements, Just el It

appears to Influence most everythine slim In thin call, we are sparking of the

Wigton of Job requirement' due to the incrood availability of higher level

dill' and education' in the work force, Independent of "mil changes In the

Panda of the jobs themselves, Itelardlela of the puree of the heightened job

requirements, many individual' will find It necoury to acquire further education,

trebling, or sow certification of &domed WMfor example, via a master',

degree--In order to at leant maintain a competitive position in an Incrolingly

tight professional job wicket.

Finally, the gradual aging of the baby boom generation could moot the

trend tepid graduate education as well as alter the owel cheracterietica of

the typicel student in theloprogrome, any from the relatively young, full-time

graduate student' who have recently attained their bachelor', degree to the older,

employed or recently retired, pert-time PAP" whole undergraduate, years may be

for behind them.

In addition to increseIng the need end demand for graduate education, the

trends reviewed in tall presentation could also alter the nature of graduate

programs themselves. Specifically, we are likely to &pi a greeter diversity of

poet-graduate offering' that take a on-traditional, interdisciplinary approach

to the development of the now kinds of generally applicable Job skills and
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competencies ippropriste to the emerging poet-Indultrial ego, hokum' In policy

echos and 'WW1, program intuition and research, and 'peril edminletratloo

are some samples that coo immediately to mind, A model that 011004 particularly,

fitting for this purpou Is to use the muster's degree program, or a obetiotial

Portia thereof, Ian dlolopino a core of lewd profemilonal obit!" that could

then ha supplemented by a more highly ippiellied and limited concentration of

council Indior other educational experience' (1,g, en Internship or guided sell -

study prelim). Al Individuals in their jobs find that they used now skills,

they could acquire thee via additional concentrations in somewhat leee-time then

would be heeded to pursue an additional magpie degree, In effect, what we are

talking shout is publishing a core, m basic foundetion of generalloable 61111,

that could be aupplemented by epiciellied, complementary, career-oriented modules

or Otago of coOrdinetei course' and other experiences, these !modules could

then be integrated and sequenced to create individualised combination' of cow

petioles to pest changing job requirements and new urger dtrectione,

At this point, e mot sepal' sco disagreement with Been Clerk's comenti

at the conclusion of hie presentation yesterday morning, Vs do not think graduate

schools "lipoid be training IBM repairmen sod Army gunners and radar operators;

winsome Delo Clerk doe not think so either and was only using these examples

rto make en important, if arguable, point, The basic top underlying his comment&

obtain°, 11 the question of just'how job specific and pecialleed should the

objectives of our profellionel masters level programa he?' One of the reason' why

IBH and the military are so successful in skill training la that they're panel-

.
pally concerned with meeting the made of their particular orgenteltione, But

thin kind of training le not designed to Immo the fleolbllity sod Job context

and CUM option& of the learner. Indeed, if it were, training program graduates

might love the organization for other employers before the organisation had a

clime to r!irtlie benefits of their own presume, In effect, this objectives of
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The orgenisetIon as
lonweiletent with the

hatters clan objectives
of the

tribes, end I believe we
should ha core concerned

with serving the Into than

the Wm,

In any case, theri
is nu ream why goals of employer', students, end

educetionsl Institutions
cannot be meshed, for maple, coop,

part -time, end
atimpue programs

could provide the klud
of employeripeelfic

job experience tut
would complement the

elucidated univereity-besed
carer

modules described

In tact, more
widespread use of non -

traditional delivery system'
in fennel

ere also a
likely result of the lactate! trends reviewed

hem Zanier mem

to quality
greduite programs by working

adult/ le /ironing need
to which many

schools have already
begun to respond by inereseing

the aumber of evening, part-

time, and off-cempue programs,
In addition, the dein'

price of energyend,

therefore, the cuts of
travelcoupled with continued

&deuces In telecommuni-

colon§ technology should
spur the utilisation

of this technology to facilitate

off-cempus offerings and Oven
brini appropriate portions

of eon program directly

into the home, el Is
done In Open University programs,

or into the'workplaca,

perhaps to facilitate the university-employer
linkages just described, (However,

elute much of this
technology and its application

ere new, unique,
and tersely

uoteited, particular cue must
be taken to seine

that the knowledge and
!kill

bask presented with
this media option are of

significant quality,)
Plushly, the

spperent Inclination
and desire of many

adults to pursue
ilelfpleuried leaning

shout 10-00% of them
do so, according to come

recent estimates (Tough, 1918j-

suggests yet
soother.potentisi role fur

cradling aducatioo; that
la, In producing

learning outride for
ulf lanned Instruction,

providing access to resources

and molding, and,
perhaps, moat important,

difficult and surely most relevant

to this conference,
messing quality of student performance,

With this lest men, we
make the treneition to

the lilt section of this

presentation, the
implications of these potential

social and educational
trends for

the memo of guilty, Ni will begin by
addroling the lean peel dammed,

alterations of tradition
delivery oyeleme einl

broil to provide working 011ie

with grocer access to graduate education,
While its Andrew, 'lowly, hielet

and linch Ind an occasional comment
by other Ipeikere end

questions (rum the

adding; hos dealt to some degree with assessment
issue in pert time and off.

cum prograsum du not remember
hearing anyone speak to the Immo( remota

delivery telnommunicstionehised
systems, or operlintial

and self-pleoued

turning, HOe by not
dashing with thus Imes, we

hops that they will go sway,

due, ae many of us have learned from
experientin learning programs,

they can

present particularly
dicey credentIllinc

problem. Pd! so afraid that thus

programs will
proliferate in any cans, and

if we do not get
Involved in some 'Ay,

we will continue to
hear academic horror nodes

from conference panelist.,

academicians responsible
for administering these programs,

end, Cod forbid, the

commentator' on CBS's "60 Minute's":

Another set of haute that
hen only been mentioned

In pluming during thie

conference 111 the
guilty augment problems

that may arise from student Topul

dorm substantially
moreheteroceesous thin those

with which we are accustomed to

dealing, Divereity in educational
and cultural background, age,

and work experience,

to mention Just a
handful of the potentially

relevant variables, could
complicate

even further the slooment dluenelons
that are influenced by

student characteristics

Al Dr, Armstrong
indicated in his OrOSIPtatIOn,

foreign student', at Islet in

engineering, are beginning to make up an
increasingly large prOportion

of our

graduate population,
For simple, mast of us

in the lout few years have probably

had some Iranian
students in our

cleurouu, and the recent
vanguard of students

from the Peoples
Republic of Chine are Jut

the firet wave of a potentially huge

influx of citizen' from
that country seeking

"deuced technical end administrative

skills, The language problems
alone could turn'In

already difficult task into a

nightmare.
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One tune misfile hum 001' review of tantimporery "Mel tweed. 'het lift

sitreated a c000ldereile degree of attention in thil tionsreou, mid one that

Jima' repeated alphas'', le the more explicit hating of in skidoo

with tho nude of the eionmay end 'moiety. As Roulath Miles Kenn Wel in A

recant war tar the heaven Alawaletion of Higher Mduoitlop, the growing

competition lot hieh.plying, hightestiee, end ounIngful lobe will masta

more prima for credential end, pitiably, "mate dilincheihment with Ichoull

cool univeditisi for no lulu auprentohni immediets scull to desirable work

In for aublatutine the monufecture of credentials for educetionel 'detente"

(1910, pp. 9). A reoccurring theme throughout this conference has Wu the

'pried of coniumerlim to higher 'dilution if we do not mut thle challenge

the prognoill for the muter'. degree will be no latter than the oldnoul state

of dint' ducribild by our "peeked from the bulinell community, Dro. Amami

pal Tamed, Identifying the evolving dill nude of the put-industrial

eighty sod,developing the criteria for AMIN competency In thus inctealingly

aberactend hard-todoilni ok1111 might very wall be the most difficult, important

and challenging talk facing higher education In the years to come,

Related to the above and clearly evident in the deliberation' of the conference

la the lack of 'pacific mathodolollei to evaluate metor'il level programs. We

have not made our "peace" with the many traditionel Mastics' end natation

problems which plague the inentlitfichoist inveltigatIng a new domain. Thu,

if appears that we hive limed thue problem' and appealed pallidly to the

authority of the academic community In daterilning the quality of s muter'.

program, Dough library collection, number of faculty holding terminal degree.,

refereed Journal article., CRS enrol, etc, are perhaps indicetori of guality,thele col

tette alio reflect the extant condition' of the icademlc community. Therefore,

they may be parochial indicators and reflect a resistance to change in both format

end purpove of graduate aducetlon, Tide may be particularly true it the ;uteri"

level,

.153-

Whet hi needed Is 4 iolut concerted of by the eudemiii 1411 HIM

COMMURIly to develop curricular perinhame which 414 WWII to ileelicAnt

Ind evaluation, loch "knotty" area le the criterion pruhlux most be alloulad

with vigor if we wleh whorl" level edocolloo to ba viable, Doe approach

might be to view the muter'' level degree progrim we a 041410041 tutor-

volition to chugs student behavior end, therefore, one may develop

methodology which will allow for controlled evolution of loch Inlarsuntion

outcome.

In light of the concern end thoughtful deliberetiono reflected throughout

this confetince, it is clear Olt the problem. of suelimant ire difficult

but not iniumountabil and whet le required 11 1 programmatic approach.

Therefor., It Is mot appropriate to clue Oh conference on 1 hue of

'optimile that the proceedings of the hot few day' have led to a clearer

understanding of the problem. end putty' germinated poldble etreteglea

for their loincloth

-154-



IIIIVININ0111

Novlsoli uouopotIonal proloolluni to IVO, 1110114,16kRixtol,

1311, Jg1U1, 1O-11.

Ranter, 11,M, The Chong Ing Clops of Workl Isychologlool Trends In Amorioo, In

Weahingtun, D.0.1 Amor loon

unulet nn nr II then Iduot Ina, 1111, 11,

Lulu, 0,0, Oollopot lunol outlook hondhook In Inlet) 1916.11 million.

thaalialitadatiaull 10111 1.11.

Oluu la, J, The move fumy of the underompluyildl 1Tho world of curb,

Cjiti Will Hay 1915, 16.11i61.

Pawl, Silk 0, loll, 6,A, Du 'Warty, WI Dunn, and VA, Thump&

tadlost jun ul augulkiour.
to (Vol, 1). (1.1501/1.1101 lints

Holm CA,I1 Rind Corporation, fe miry, 1911,

Tough, A. Major Learning Worts' Recent hunch and figure Direction.

Journal of Adult liduottion, 19111 ltals 150.263,

155-

11101 COIN, Oil

(111AIRIATII liCI11101,1

IN IINITI10 STATIII

Out 1)0016* N.11' 11 C 2011,16 I rime, alai coif i)4, nalul

Muller III, lilt

DUI Git4040 Duni

Lest spring COI appointed sn od hoc Tad fordo OR the Amount

of guilty in heeler's Degra Propel, The chugs to kilo Task Force

woo to evaluate the result. of the mealy completed much project

1111111101 DIAAAMORI of quality In Doctoral Iducstioe rotative to

the proem revise node of AAIUN dope propel, to consider

wheter the nindicatorl of quality' are epproprists for easter's

am for doctorls deeres popes, ARi to meat changes of content or

imphsele that should be codeldsred for ths review of oudoolci ptollooloo-

o1, or whaled soliotto deem proem,

The Tusk Vous, under ths cheireenship of Dm Bernard Downey of

Villonova University, hamlet literal thee, to rein the salient

charecteriotice of the semi different types of sestet's degree

programs end to volute pomeiblo indicetati of thous proem chow-

totlotics, WWI of the leek force, in addition to D014 Puny,

are JANIS Bellows (Bradley University), 011ie Brown (ellifornie hate

At Fullerton), Latins litagsteld (University of Visconti at Oshkosh),

end Robert Ism IN.V.101 Si. Webb of Corgis Tech contributed

iignificantly to the work of the group prior to hie untimely death

in late duvet, The Atte of the Tick Fall hoe been misted by

Huy Jo Clark end Robert Altman of Iducstionol Testing limits,

The Took force has concluded that the overall quality of a motor's

degree program is determined in large pert by the quality of the program

in six umfaculty training and involvement, student ability Ind

involvement, available mantas, the burning environment, the prairie,

contents end procedures, end outcomes is represented by the activities

of groin/too, loud on this areas, the ucompanying material, list

several program characteristics that sight be ispottont to know about

when Laking judgments about polity, and wilt ease apicific indicators

and sources of indicator' for each characteristic,

The Took Force now needs the alleistance of the al membership in

evaluating its work and reemending next steps for the consideration of
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Page 2

October 10, 1918

the Council. Enclosed with thee letter are two dotusiotli
the first

is the Ust of program
therecteristIcs,iniltetors, and sources developed

by the task forts; the second
is a rating form which labs for your

Judi:lents about the importance of the
characteristics and the appropriate-

ness of the indicators to thi asseseetat
of master's deltas programs.

Please send your nepotists
to :ten Downey to later then

November 6, 1918,
the Teak force plane to tabulate

the results 111 time to prepare a

report end recommend:gig:Is for the CGS Annual Netting Nov, 29-Dee. 1,
to leo Diego.

Thank you for your theeehtful
essIsteuce to this project.

8 'rely

d
idol J. Peictet, Jt.

President

Enclosures

-I51-

14

Dean's Dating Form

Information for Program Assessment -- Master's Degree Level

October, i918

lour opinions'about the best ways to review master's degree
programs

(as distinct from doctoral
or baccalaureate degree programs) are requested

on the attached sheets.
Two questions are posed:

1. (a) how important Is each
listed characteristic when reviewing academic

master's degree
programs (e.g., traditional HAM

degree prOiRleiff

(b) New important is each
listed characteristic when reviewing

professional or technical
taster's degree

programs (e.g., master's
programs (Wbuilniss, engineering,

orlociel work)?

11,
Are the suggested Indicators

and sources of information
(which willbe found in accompanying

materials) appropriate as measures pf the
listed program characteristics?

Are there other indicators
that

would be useful when reviewing
master's degree programs?

Pleile aster the questions
by tinting one number

on each line; write In commentsat the bottom of each page. Try to focus your
responses on the assessment or

stand-alone master's degree programs, or master's degree progress within
departments that offer the

doctorate that should be evaluated separately fromthe doctoral proms, Alms the primary
purpose of the program review is, Or

self-study, improvement of the
proms, and planning within the

university:.

Accompanying materials
suggest specific indicators for each listed program

characteristic, and possible
sources of the suggested data;

refer to those
materials especially when

answering question 11, Note also that the last pageof the accompanying materiels
lists a variety of

information programs may wishto collect as part of
program review, in addition

to the Specific indicators
aid sources covered by the rating form,

Results of this survey will
be reported to CGS members at the Annual Meting

in San Diego in early December, Please return your completed
rating form and

comments by November 6 1818 to
Dr.' Darned J. Downey, Dean of the graduate School,Villanova University, Villenoia, PA 19085.

Name of respondent:

University:

hhich statement better describes
your institution?

Nester's degree granting (only or primarily)

Research oriented - Doctoral degree granting

1:1
If your responses concerning

academic or professional/technic/1
master's degree

programs are limited to certain fields
(e.g., only the sciences in

"academic," or only
engineering In "profissionelitecheics1"),

write in the fields that
ore covered by yourjudgments:

Academic

PraoStiOualitt(toirol

-158-



Program
Area

Desn's Rating germ
Information for Program Assessment-- Master's Degree Level

I

Importance of information
about this characteristic in
the assessment of quality in
(a) academic and (b) prefes-
sional or technical master's

Program programs (circle one number
Characteristics .__ Tyne on each line) .

Pagel

II

Adequacy of suggested indica.
tors and sources (see separate
sheet; circle one number on.
each line)

Not Poor
Essen- Impor- Perhaps impor-
tial tent useful tent

Very but. Not
mil Good useable useable

A. Faculty 1. Quality of instruction Aced 4 3 2 1 4 3 2 1

Pro/Tech 4 3 2 1 4 3 2 1

2. Quality of studifit Acad 4 3 2 1 4 3 2 1
advisement Piti/Tech 4 3 2 1 4 3 2 1

r;
..o

3. Scholarly and ariistit
contributions

Acsi
Pro/Tech

4 3 2 1

4 3 2 1

4 3 2 1

4 3 2 1

4. Professionil activities Acs4 4 g 2 1 4 3 2 1

Pro/Tech 4 3 2 1 4 3 2 1

S. Commitment to the Aced 4 3 2 1 4 3 2 1
program ProPIlodb 4 3 2 1 4 3 2 1

6. Training and a:perishes 4s4 4 3 2 1 4 3 2 1
Pro/Tech 4 3 '2 1 4 3 2 1

Suggestions for additional program characteristics that should be assessed:

Specific suggested indicators that should be omitted or added (see suggested indicators on separate pages; identify
suggestions with characteristics by number):

Program
Area

Dean's Rating Perm
Information for Program Assessment - -Master's Degree Level

I II

Importance of information
about this characteristic in
the assessment of quality in Adequacy of suggested indica-
(a) academie and (b) prates- tors and sources (see separate
sional or technical master's sheet; circle one number on
programs (circle one number each line)
on each`line)Characteristics

Program
Type

B. Students 1. Academic ability Aced
Pro/Tech..,

2. Accomplishments Aced

Pro/Tech

3. Commitment and Aced
motivation Pro/Tech

4. Plans after graduation Aced
Pro/Tech

S. Personal characteristics Aced
Pro/Tech

6. Persistence/attrition Aced
Pro/Tech

Page 2

Essen-
tial-

Liver-
tent

Perhaps
useful

Not
typo?.
tent

4 3 2 .. 1

4 3 2 1

4 3 2 1

4 3 2 1

4 3 2 1

4 3 2 1

4 3 2 1

4 3 2 1

4 3 2 1

4 3 2 1

4 3 2 1

4 3 2 1

Suggestions for additional program characteristics that should be assessed:

Poor
Very but Not
ext Good useable useable

4 3 2 1

4 3 2 1

4 3 2 1

4 3 2 I

4 3 2 1

4 3 2 1

4 3 2 1

4 3 2 1

4 3 2 1

4 3 2 1

4 3 2 1

4 3 2 1

Specific suggested indicators that should be omitted or added (see suggested indicators on separate pages; identify
suggestions with characteristics by number):
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Program
Area

Information

Characteristics

Desn's Rating Form
for Program Assessment--Master's Degree Level

Importance of information
about this characteristic in
the assessment of Quality in
(a) academic and (b) profes-
sional or technical master's

Program programs (circle one number
on each line)

Page 3

II

Adequacy of suggested indica-
tors and sources (see separate
sheet; circle one number on
each line)

Essen-
tial

lmpor-
tent

Perhaps imoor-
useful tent

Very
Rod Good

Poor

but
useable

Not
useable

C. Resources 1. Facilities end services Aced 4 3 2 1 4 3 2 1

Pro/Tech 4 3 2 1 4 3 2 1

2. Administrative support Mad 4 3 2 1 4 3 2 1

Pro/Tech 4 3 2 1 4 3 2 1

3. Support services for Mad 4 3 2 1 4 3 2 1

students Pro/Tech 4 3 2 1 4 3 2 1

4. Faculty Acad 4 3' 2 1 4 3 2 1

Pro/Tech 4 3 2 1 4 3 2 1

S. Enrollment Acad 4 3 2 1 4 3 2 1

Pro/Tech 4 3 2 1 4 3 2 1

6. Degrees Mad 4 3 2 1 4 3 2 1

Pro/Tech 4 3 2 1 4 3 2 1
4,

Suggestions for additional program characteristics that should be assessed:

Sp -cific suggested indicators that should be omitted or added (see suggested indicators on separate pages; identify
suggestions with characteristics by number):

Program
Area

Information

Characteristics

Dean's Rating Form
for Program Assessment--Master's Degree Level

Program
Tyne

I

Importance of information
about this characteristic in
the assessment of quality in
(a) academic and (b) nrofea.
sional or technical master's
P2'01Crans (circle one number
on each line)

Page 4'

II

Adequacy of suggested indica-
tors and sources (see separate
sheet; circle one number on
each line)

D. Learning
Environment

1.

2.

3.

Intellectual environment

Interpersonal environ-
ment

Morale
A. student satisfaction

with program

b. faculty satisfaction
with employment
conditions

Aced
Pro/Tech

Aced
Pro/Tech

Aced
Pro /Tech.

Aced
Pro/Tech

Essen-
tial

Impor-
tent

3
3

3
3

3

3

3

3

Not
Perhaps Joao:-
useful tent

Very
nEd

4
4

4
4

4

4

Poor
but

Goad useable
Not

useable

1

1

1

1

4

4

4
4

4
4

2

2

2

2

2

2

2

2

1

1

1

1

1

1

1

3

3

3

3

3

3

3

3

2

2

2

2

2

2

2

2

Suggestions for additional program characteristics that should be assessed:

Specific suggestbd indicator, that should be omitted or added (sire suggested indicators on separate pages; identifysuggestions with characteristics by number):
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Program
Area

Dean's Rating Form
Informatioh for Program Assessment-- Master's Degree Level Page F

I II

Importance of information
about this charactesistic in
the assessment of quality in
(a) academic and (b) Drofes- Adequacy of suggested indica.
sional or technical master's tors and sources (see separate

Program programs (Urale one number sheet; circle one number on
Tvt* on each line) each line)

Characteristics

E. Program 1. Program purpose Aced
Contents and Pro/Tech
Procedures

2. Academic offerings Aced
Pro/Tech

3. Degree Requirements Aced
0'

Pro/Tech4.0

4. Assistantship and Aced
internship experiences Pro/Tech

Essen-
tial

Not
lessor- Perhaps impor-
tent useful tent

Very
good Good

Poor
but
useable

Not
useable

4 3 2 1 4 3 2 1
4 3 2 1 4 3 2 1

4 3 2 1 4 3 2 1
4 3 2 1 4 3 2 1

4 3 2 1 4 3 2 1
4 3 2 1 4 3 2 1

4 3 2 1 4 3 2
4 3 2 1 4 3 2

Suggestions for additional program characteristics that should be assessed:

Specific suggested indicators that should be omitted or added (see suggested indicators on separate pages; identify
suggestions with characteristics by number):

Program
Area

Dean's Rating Form
Information for Program Assessment:Master's Degree Level

I II

Importance of information
about this characteristic in
the assessment of quality in
(a) academic and (b) profile- Adequacy of suggested indica.
sional or technical master's to and sources (see separate

Program progress (circle one number sheet; circle one number on
Ty on each line) each line)Characteristics

Page 6

Essen.
tial

lessor-

tans
Perhaps
useful

Not
imp?.
tent

Very
=Li Good

Poor
but

useable
Not
useable

F. Recent I. First job after degree Aced 4 3 2 1 4 3 2 1alumni Pro/Tech 4 3 2 1 4 3 2 1

2. Career development Aced 4 3 2 1 4 3 2 1
Pro/Tech 4 3 2 1 4 3 2 1

V.
3. Post-degree achievements Aced 4 3 2 1 4 3 2 1

.11.

Pro/Tech 4 3 2 1 4 3 2 1

4. Satisfaction with Aced 4 3 2 1 4 3 2 1
educational training Pro/Tech 4 3 2 1 4 3 2 1

S. Time to degree Aced 4 3 2 1 4 3 2 1
Pro/Tech 4 3 2 1 4 3 2 1

Suggestions for additional program characteristics that should be assessed:

Specific suggested indicators that should be omitted or added (see suggested indicators on separate pages; identify
suggestions with characteristics by number):
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CO
CO

Infatuation
About Characteristics

B. Students 1. Acimimmic ability

2. Accomplishments

3. Commitment and
motivation

4. Plans after graduation

5. Personal characteristics

6. Persistence/attrition

C. ResoUrces 1. Utilities and services

(continued)

Informstien
About

C. Resources
(coned.)

D. Learning
Environ-
sent

E. Program
Contents and
Procedures

(continued)

2. Administrative support

3. Support services for
students

4. Faculty

Characteristics

5. Enrollee:at

6. Degrees

1. Intellectual environment

2. Interpersonal environ-
ment

3. Morels
a. student satisfaction

with program

b. faculty satisfaction
with employment
conditions

1. Program purpose

2. Academic offerings

-2-

Suggested ;Liars Sources of Indicators

Self-reported gr ;' (a under-
graduate; (b) maj r and/or allied under-
graduate; (c) graduate

Self-reported publications or presenta-
tions, independent research, nonclass-
room development of professional skills

a) Self-rated pursuit of unassigned
reading, enthusiasm for or dedication
to the major; professional activities

b) Facultywrated enthusiasm, perseverance,
and independence of students.

Self-reported plans ler further study
or employment

Year bf undergraduate degree, sex,
enrollment full- or part-time,
relevant vest experience

Percentage of entering students who
complete the degree

Ratings of adequacy of library holdings,
equipment needed for teaching and
research, space, course schsOuling;
departmental funds; financial aid for
students.

Ratings of campus administration and
dean's support of the program;
university procedures relative to
program development; adequacy of
support staff

Ratings of accessibility of graduate
student housing, counseling. financial
aid, health care, placement, parking,
facilities for intellectual and social
interaction

Percentage of faculty with doctorates;
percentage tenured; number of full.-
time and pert -time faculty.

Sneeested Indicators

Number of first-year students; total number
of full- and-parv-time students; number of
foreign students

Highest degree offered; number of muster's
and doctor' degrees awarded-in last five
years

latinsenf competitiveness emery students,
atmosphere conducive to rigorous intel-
lectual effort, intellectual excitement,
academic islands; opportunity to interact
with persons employed in fields related

.

to the degree program

Ratings of extent to which different
personalities and points of vies are
welcome; team efforts; informal student end
faculty internetiams; faculty concern for
student development; collegiality

Ratinse of training as preparation for
anticipated career; learning that has taken
Place; ertent-to which program delivers what
was promised

Ratings of departmental leadership,
participation in decision-making,
interactions with colleagues

Ratings of relative emphuis on preparing
researchers, teachers, or practitioners;
personal enrichment; or further study

Ratings of opportunities to take courses in
other fields, number and quality of non -

course activities sponsored by the program,
varlary,and depth of course offerings,
flexibility to weer individual student needs,
independent study; opportunities for crea-
tivity in projects, papers, or research;
extent to which course offerings end content
reflect clearly stated objectives of the
program

Student questionnaire

Student questionnaire

Student questionnaire

Faculty questionnaire

Student questionnaire

Student questionnaire

Program profile

Faculty questionnaire
Student questionnaire

Faculty questionnaire

Student questionnaire

Program profile

Source, of Indiretors

Program profile

Program profile

Student questionnaire
Faculty questionnaire

Student questionnaire
Faculty questionnaire

Student questionnaire

Faculty questionnaire

Faculty questionnaire
Student questionnaire

Student questionnaire
Faculty questionnaire
Alumni questionnaire
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Additional Information Proprams Pay Wish to

Collect as Fart of Program Assessment

Deans and departments may also wish
to consider the following kinds of inform-

don when reviewing graduate
programs. 1Wwever, thev,ati difficbit to collectinexactly the same way from a large number Of proerais

because of the different
ways in which records are kept,

or different.ways of defining SOW of the vari-ebles,
therefore, they are suggested

as additional things a graduate profrasshould know about itself,
and should consider aionf

with questionnaire results
fret faculty tethers, graduate

students, and recent alumni.

1, history of the program -when
degrees were first awarded,

significant changesin the purposes Of structure In the last few
years, pattern of enrollments

'end degrees granteri in the last ten years, current
primary purpose.

2.
Interinstitutional or other

cooperative arrangements.

3, Student recruitment and retention

a, Appropriateness of recruiting
procedures and literature from the

perspective of the prospective student or consumer,

b. 5y calendar year, number of students who applied, were offered admission,
enrolled with financial aid, and

enrolled without financial aid,

c. Average undergraduate grade-point overage of entering
students; average

admissions test'scores of entering
students; average overall and molar

grades In graduate school.

,d. By entering class, number of
students who persist to the degree, timing

end reasons for dropping
out, length of time required

to complete the
degree; interviews with persons leaving and completing the program,

4. Faculty teaching load; use of adjunct faculty; recruitment,
promotion, and

retention policies.

5. Nix of lecturo/seminar/practicum
courses, with average she of each type.

6, Program content: depth and breadth of courses offered, expected sequence
of courses, procedures for

Introducing or eliminating
courses, nonclassrama

academic offerings; coherence,

7. Evaluation procedures: critical review of the quality of comprehensive
exult:talons, independent research

projects, theses, internships or work-
study experiences; value-added

measures of student knowledge and skills,

I. Degree requirements: appropriateness of requirements,
fairness in admin-

istering them, procedures to change then,

9, Departmental budgetary support:
internal, external, research, student'

financial aid, faculty salaryievels,

10, Current and projected employment
demand for graduates; kinds of jobs

taken by recent graduates.

-170-
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Council of Graduate Schools Survey
Final Renort . January 10, 1979

PART I

C. RESOURCES
Characteristics

Master's Institutions

Ratings of Imnortance of Characteristics

Doctoral Institutions All Institutions

Academic Prof./Tech Academic Prof./Tech Academic Prof./Tech

Facilities 8 services 3.56 3.52 3.70 3.66 3.64 3.60

Administrative support 3.44 3.46 3.39 3.35 3.41 3.40

Support services for
students

2.89 2.87 2.76 2.77 2.82 2.81

Faculty 3.80 3.72 3.69 3.54 3.74 3.62

Enrollment 2.82 2.83 2.94 2.94 2.89 2.89

Degrees 3.06 2.82 2.99 2.91 3.02 2.87

D. LEARIING ENVIRONMENT
Characteristics

Intellectual environment 3.58 3.38 3.70 3.45 3.61' 3.42

Interpersonal
environment

3.17 3.14 3.18 3.18 3.18 - 3.16

Morale
a. student
satisfaction with program

b. Faculty satisfaction
with employment conditions

3.31

3.22

3.35

3.26

3.31

3.18

3.35

3.11

3.31

3.20

3.35

3.15

PART I

information for Program Assessment -- Masters Degree Level
Council of Graduate Schools Survey
Final Report - Jaeuary 10, 1979

Ratings of Importance of Characteristics

C. PROGRAM =TENTS
6 PROCEDURES
Characteristics

Master's Institutions Doctoral Institutions All Institutions

Academic Prof./Tech Academic Prof./Tech Academic Prof./Tech

Program purpose 3.44 3.47 3.34 3.43 3.38 3.45

Academic offerings 3.58 3.49 3.61 3.44 3.59 3.46

Degree re unguents 3.51 3.47 3.65 3.61 3.59 3.55

Assi mstsh 6

I rnship e eriences
2.99 3.13 3.16 3.33 3.09 3.24

F.

r
RECENT ALUMNII ''..,

characteristics

First job after degree 2.70 2.94 2.91 3.26 2.82 3.12

Career development 2.89. 3.13 2.95 3.15 2.92 3.14

Post-degree achievements 2.90 2.96 3.19 3.12 3.07 '3.05

Satisfaction with
educational training

3.26 3.28 3.26 3.39 3.26 3.34

Time to degree 2.45 2.42 2.58 2.62 2.52 2.57

1 rl



PART 11

A.' FACULTY
Characteristics

Information for Program Assessment -- Masters Degree Level
Council of Graduate Schools Survey
Final Resort - January 10, 1979

Rating of Appropriateness of Indicators and Sources

Source of Master's Doctoral All
Indicators Institutions Institutions Institutions

Acad. PIT Acad. P/T ° Acad. P/T

S,A 3.04 3.03 2.93 2.99 2.98 3.01

Q

S,A,F 3.05 3.12 2.95 2.97 2.99 3.04

Quality of instruction
Ratings of faculty preparation for courses, useful
criticism of student work, use of appropriate teaching
methods and evaluation procedures, excitement for new
ideas, helpfulness to students.

Oualitv of student advisement
Ratings of faculty awareness of student needs and
suggestions, concern for the professional development
of students, accessibility; quality of academic and
career guidance.

Scholarly and artistic contributions
a) number of scholarly or scientific books and journal

articles published in the last five years
b) number of other creative scholarly works that have

been performed, exhibited, or published in the last
,five years

.c) Research activity as indicated by grants, editor+
ships, awards, etc.

Professional activities
Self-reported offices held in professional associations;
consulting: contributed services; private practice of
one's profession (e.g., clinician or CPA)

Commitment to the nrogram
Ratings of involvement in decision-making; team efforts;
job satisfaction; commitment to the master's degree
program.

P
Training 6 experience
Highest degree; Years of teaching experience; rank;
tenure.

PART II

B. STUDENTS
Characteristics

3.45 3.41 3.27 3.14 3.35 3.76

F 3.25 3.32 3.17 3.15 3.20 3.22

F 2.80 2.82 2.61 2.59 2.69 2.70

3.41 3.39 3.44 3.26 3.43 3.32

4
Information for Program Assessment -- Masters Degree Level

Council of Graduate Schools Survey
Final Report - January 10, 1979

Rating of Appropriateness of Indicators and Sources

Source of Master's Doctoral All
Indicators Institutions Institutions Institutions

Acad. P/T Acad. P/T Acad. P/T
Academic ability
Self- reported grades: (a) total undergraduate;
(b) major end /or allied undergraduate; (c) graduate

Accomol ishments

Self- reported publications or presentations, independent
research, nonclassroom development of professional skills

Commitment and motivation
a) Self-rated pursuit of unassigned !loading, enthusiasm

for or dedication to the major; professional activities

o b) Faculty -rated enthusiasm, perseverance, and
independence of students.

Plans after graduation

Self-reported plans for further study or employment

Personal characteristics

Year of undergraduate degree, sex, enrollment full- or
part-time, releVent work experience

S 2.80 2.83 2.78 2.77 2.79 2.80

2.86 2.81 2.92 2.88 2.89 2.87

2.79 2.77

2.74 2.76

2.71 2.76

2.94 2.98

2.74 2.77

2.85 2.88

2.88 2.92 2.88 2.88 2.88 2.90

Persistence/attrition
Percentage of entering students who complete the degree P 3.32 3.28 3.28 3.32 3.30 3.30



information for Program Assessment -- Masters Degree Level
Council of Graduate Schools Survey
Final Report . January 10, 1979

PART II

C. RESOURCES
Characteristics

Facilities I services
Ratings of adeauscy of library holdings, eouipment needed
for teaching and research, space, course scheduling;
departmental funds: financial aid for students.

Administrative support
Ratings of campus administration and dean's support of
the program; university procedures relative to program
development; adequacy of support staff

St:peers services for students
Ratings of accessibility of graduate student housing,
counseling, financial aid, health care, Dlacement,
narking, facilities for intellectual and social
interaction

Faculty

Percentage of faculty with doctorates; percentage
tenured; number of full-time and part-time faculty

Enrollment

Number of first-year students; total number of full-
and part-time students; number of foreign students

Degrees

Highest degree offered; number of master's and doctor's
degrees awarded in last five years.

Rating of Appropriateness ot Indicators and Sources

Source of
Indicators

Master's
Institutions

Doctoral
Institutions

All

Institutions

Acad. P/T Acad. P/T Aced. P/T

r,5 3.24 3.29 3.17 3.23 3.20 3.26

F 2.95 2.94 2.88 2.84 2.91 2.90

S 3.09 3.05 2.91 2.91 2.99 2.97

P 3.54 3.44 3.49 3.47 3.S1 3.46

P 3.46 3.43 3.S0 3.49 3.49 3.47

P 3.53 3.48 3.55 3.51 3.54 3.S0

Information for Program Assessment -- Masters Degree Level
Council of Graduate Schools Survey
Final Renort - January 10, 1979

PART II
Rating of Appropriateness of Indicators and Sources

D. LEARNING ENVIRONMENT
Source of Master's Doctoral AllCharacteristics
Indicators Institutions Institutions Institutions

Acad. P/T Acad. P/T Aced. P/T
Intellectual environment

5,37 3.16 v04 3.06 3.08Ratings of competitiveness among students, atmosphere
conducive to rigorous intellectual effort, intellectual
excitement, academic demands; opportunity to interact
with persons employed in fields related to the degree
program.

Interpersonal environment
Ratings of extent to which different nersonalities
and points of view are welcome; team efforts; informal
student and faculty interactions; faculty concern for
student development; collegiality.

co

Morale
a. student satisfaction with program

Ratings of training as preparation for anticipated
career; learning that has taken place; extent to
which program delivers what was promised.

b. Faculty satisfaction with employment conditions
Ratings of departmental leadership, participation
in decision-making, interactions with colleagues

S,F 3.05 2.99 2.91 3.01

3.11 3.10 3.10 3.11

3.07 3.03 3.02 3.03

3.10 3.06

2.97 3.00

3.10 3.11

3.04 3.03



PART II

Information for Program Assessment. -- Masters Degree Level
Council of nraduate Schools Survey
Final Report January 10, 1979

E. PROGRAM4 CONTENTS 6 PROCEDURES
Characteristics

'".

Program purnosec
Ratings of relative emphasis on preparing researchers,
teachers, or practitioners: personal enrichment; or
further study.

Academic offerings
Ratings of opportunities to take courses in other fields,
number and quality of non-course activities sponsored by
the program, variety and depth of course offerings,
flexibility to meet individual student needs,
independent study; opportunilies for creativity in
projects, napers, or research; extent to which course

D offerings and content reflect clearly stated objectives
of the program.

Rating of Appropriateness of Indicators and Sources

Source of Master's Doctoral All
Indicators Institutions Institutions Institutions

Acad. P/T Acad. P/T Acad. P/T

F,S 3.11 3.13 2.96 3.01 3.02 3.06

S,r,A 3.32 3.31 5.21 3.24 3.26 3.27

Degree requirements
Does the degree require: P 3.56 3.56 3.58 3.54 3.57 3.55

a) comprehensive or other terminal examintition
b) thesis or other independent research project
c) internship, oracticum, or field experience

Assistantship and internship experiences' S,A 3.16 3.26 3.14 3.17 3.15 3.21
Ratings of assignment, supervision, colleagueship,
learning experiences

Information for Program Assessment -- Masters Degree Level
Council of Graduate Schools Survey

t Final Report - January 10, 1979

PART II Rating of Appropriateness of Indicators and Sources

F.

Lc,,,
...tr._

co
c .

RECENT ALUMNI Source of
Characteristics

s '
Indicators

Master's
Institutions

Doctoral
Institutions

All
Institutions

First job after degree .

Self-reported employer type, major job responsibilities,
relationshin to graduate study, whether job was the same
as or different from one held prior to 'receiving the degree

Career development
Self-reported current employer type, major. job
responsibilities, relationship to graduate study,
sapi&fmction with career progression, Supervisory

abresnonilities.

Post-degree achievements
Self-reported professional publications and presentations,
income, noteworthy achievements, further graduate study.

Satisfaction with educational training
Ratings of extent to which program prepared for
employment: personal enrichment; strengths and
weakness of p;ogram. ,

Time to degree
Year started program, year received degree.

A

A

A

A

A

Acad. PIT

3.19

3.14

3.00

3.18

3.01

Acad. P/T

3.35

3.18

3.22

3.26

3.21

Acad. P/T

3.15

3.12

3033.03

3.20

3.04

3.26

0

3.20

3.25

3.21

3.12

3.22

33.16

3.15

33.21

.3.09

3.28

3.16

3.12

3.22

3:13

1"7



James hellutve
a Bradley University

Mess are notes on the faculty and student divl
taken of graduate deans to determine the Import
indicators, and sources in the development of
assess the quality of the nester's degiee. The
presentation at the Middle States/COS Conferenc

4
LaNg at this conference. Dean Downey, the chairman o

Assessment of Quality In Master. Degree Programeowil

and business cwl the Task Force. however, before I up

- progress to date on developing quantitative lnstrum

of quality attained by faculty and students, I want t

experience as a member of this Task Force.

We began with a six-member team evenly balanced betwe

Considering the fact that the overwhelming majority ex

admialstrators is from the eciences, the composition
4

either the desire of CCS to demythologise the ribsolutl

establishment or the concern of CCS to provide humor

tative device. Unfortunately, our colleague Sam Webb

swimmer. hue replaced, the scientists were outnumberes

discount,' psychometrics as a pure science, then we arc

of the scientific establishment which governs most of

The only common characteristic Is that'our chairman Is

`even further that tva of us are scholars In literature

sativernities (dub Rambo of HYU and 1) and you have a cc

'of slur being aware of the way things arc. Or to parap

fan inluraoce company vice prerident and one of this. c

.:ommitive may nut play things the way they, are. It wi

'think they are. Ihimaniutic or scientific methodologle



alcs,

ale(
Quality)

e on the

history

our

tandarda

sonal

humanities.

arch

aplies

lc

its quanti-

ed last

1 if one

native

today.

insider

ae

be accused

ns

) the

way they

orce

understands that an instrument to assess quality (i.e. the highest steed,

achieved by a particular program for cetich there is on articulated misslc

itself reflect what quality le, not be descriptive of the way things are.

The magnitude of this task overwhelms us still. We have to keep remlndlr

ourselves that what we are trying to develop is but a single instrument 1

helping to determine program quality in post-baccalnwreate master's level

lion. It is an instrument which will encourage collection of datz, commn

with constituencies, articulation of mission. it cannot be relied upon a

Yet the task seemed at the start (and :meals even ^e e so now) amorphous w

look at the varieties of master's level education: the traditional HA and

the professional master's if whatever H+ descriptivea; the 24-30 Er. Frog

to the 60+hour programs; the "academic" as opposed to the "studl." degre

terminal programs which stand alone in relation to those which are but by

to the Ph.D., failing which they become consolation prizes end, consequen

often regarded with confused indifference or condescension by the faculty

administration. Given such a proliferation of what once was an honor elf

Outstanding alumni for aeretoriOes contributions following the beccalaure,

degree, one wondera whether a single instrument can be developed or used

assess quality of the master's. I. think of those plastic goggles deslgem

blind cannabalistic chickens. The device works. But catching 1,000 chlcl

the hen house and applying the device is another matter. And there are I

one or two chickena that reject the device and continue to gluttheirs'elvet

n formed neighbors.

As Tank Force members we must also realize that we arenot alone in the to

From the outset we have worked with US and have kept In mind the Ph.D. ir
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sped by ETS and our follow task force. We have asked for opinions

our colleagues and received 202 respooses. As this conference implies,

number of people who have thought long end hard About quality

of the master's. At last count I came up with 65 different people

the salt force members) whu have prepared comments on the subject. To

y 200 people together to engage in these sessions is evidence of

y's ability se an administrator of such megatons or the felt need that

for no to address oursalvem to this topic in a collective way on a

ale. I suspect it is bit of both.

cture the Task Force is ready to ask ETS to develop draft of a

esument instrument which will help assess the quality of the program

faculty, students, resources, the learning environment, program

d procedure., end recent alumni. I want briefly to discuss the faculty

characteristics. As I do this, keep in mind that the Task Force

Intone from 200 deana on characteristics which should bs considered in

aseasment instrument. The deans were asked to respond to these

tics and to the adequacy of those items and sources which weld beet

ose characteristics on a 4.0 scale. The Pak Force has %enormity

3.0-4.0 le a positive opinion. Below that, interest in the character-

Indicator, or the source is low. Since you do not have the ratings in

u (and they'd probably be distracting if yuu did), I want simply to

ome of the °bootlace and some of the anomaliea of our findings about

students. Then I want to discuss briefly the coesequencee these

ctIve to ETS to begin to develop an instrument.

I, deaus from academic (i.e. humanistic studies programs) and

1/technical programs alike believed that faculty and students

-181-

were the sine gel non of master's level education. After that the opinions

wee. not so predictable, at toast for some of us. Let me look first at the

\

faculty. While the quality of instruction was a highly desireahle character stir

of auslity of the program, the deans (academic, professional / technical,

wasters' only, Ph.D.) appeared to agree that any indicator was only marginally

adequate for determining the quality of Chet characteristic.

While student advisement 1011 a desireable cheracteriatic (but not high except

among Ph.D. program deans) again the indicators were judged only marginally

adequate to describe the characteristic.

The difficulty of agreeing upon indicators for quality of instruction and

student advisement iv endemic to the profession. But it may be compounded

by beak distrust of the sources by deans. Faculty and students du not seem to

be totally reliable sources for graduate deans. Here of this in a moment.

Dna of the more interesting enomallee among faculty charecteristics is the

emphasis placed upon scholarly and artistic contributions as opposed to

professional activities. It may have been predicted that, scholarly and artistic

contributions wuuld be regarded es a more deaireable characteristic by

"academic" deans, particulearthose who also adainistrete Ph.D. programs, and

that professione' activities (particularly consulting) would be more highly,

regarded by professional/technical admintstraturs. But the fact that each

characteristic for both borders on the marginal level of importance might not

have been ao predictable. Further. it is interesting to nute that the adequacy

of indicators and emcees was rated slightly lower fur professional activated

than for scholarly and actinic contributions. Sere we find a mahatma

attitude toward the adequacy of Indicators. Those that can he quantified in

-184-



e.g. bibliography of furled books and articles) are more adequate

Ich may be more politically or economically driven (consultancies,

ice, offices in professional organizations).

the more significant characteristics (and one which the survey

gnificant) is commitment to the program. Out here the indicators

ere adjudged almost totally Inadequate. I attribute thie to a

agnate in our initial Instrument. It Is something on which we need

what we mean basically is this: that quality can deteriorate in a

ich the teaching faculty of a department has lost control and interest

COS on baccalaureate or doctoral or other commitmenta.

training and experience of faculty Ls regarded as highly deaireable

of c;nality by graduate Jeans at master's only institutiona and

than that by those at Ph.D. granting institutions. Since training

: are tuppusedly loantifiab here la Wong agreement that this

i'ity eon be determined from useful indicators and source(From

peripective I find it amusing' to see agreement that training and

matt:et' where or what are generally acceptable so long as the highest

tee hang experience, professional rank, and tenure have been

owe faint I personally believe we have to look at the quality of

tperience. Out that viewpoint ignores, of course, our whole concept

4 achieve:tent for adults; for after all, deans and faculty are adults
e.

years. This lam SSG the plies to Jamie .'tut, issue.)

talents we have had MOII boan.moutt agreement among our colleagues

faculty. About all !fo t .ens ag%.e to or being of Principal

Importance in terms of quality of students are credentials upon admission and

commitment to and motivation within ptogram. Bvt the administrators thought

that allowing students to be the personal source for any information concerning

their quality was of little importance in susessing the quality of the program.

In short, the students were not considered to be essential in the process other

than as the potential raw material on which the process should work. Whether

this le given within the system or whether it Is a failure in understanding

the possible contributions of one community in the system Is a question that :weds

SOW 1106412[11.

Finally, plane after graduation and personal characteristics of master's level

students appear to be of insignificant concert to our colleagues in determining

the quality of their program

I would like to remind you that the Teak Force with the help of ITS is engaged

in designing an instrument which will be useful in assessing quality of

individual master's programs, no matter their purpose. What we most do is work

toward developing an instrument that will not only aid in describing what la but

will also contribute to describing what should be. Again, the faculty and students

are still the basic ingredients of.the.enterprise. But resources and the learning

environment provide the fuel and fl .asils, program content and alumni the

recipe and the finished product. r olleatues Dean Fitzgerald and Dean Drown

will discuss these ludas.

James Bellows

Member, Council of Graduate Schools

Task Force on the Assettament of Quality

of the Master's Degree
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PRUCJUIN ASSESS$ENT, MASTERS DEGREE

RESOURCES, AND TIE LEARNING ENVIRONMENT...Characteristics

and Adequacy of Indicators and Sources

1/19 Panelist - "Assessment of Quality of Master's Programs)

LaurIne E. Fitzgerald, Ph.D.

University of Wisconsin-Oshkosh

Dean of the Graduate School

the early summer months of 1978, the.Board of Directors of the

Sraduate Schools (CGSUS) appointed a Task Force on the

)f Quality of Master's Degree Programs. The primary task of the

) develop an instrument far institutional use in assessment.

laity of the Task Force was to review and to revise, as

, the "Dimensions of Quality of Doctoral Programs" instrument; sets

ristics and Indicators utilized by doctoral institutions were

waded and projected for pilot testing for Master's programs.

lifted, and codified characteristics and indicators instrument

for distribution to the CGSUS membership for evaluation in

draft and pilot instrument Vls disL63uted to 363 COOS

s In early October of 1978 Ad the ...mai zed results were pro-

S In January of 1979 for rvit.1,n ,1 .11 characteristics by the

sk Force membership. li is too t. mote that results were

three groups: the "maz'e: imiltutions Ind programs by

as "academic" and "professional/technical", by the

"utlonal programs as "academic" and "professional/tecimical',

-.how.' 5i "aculemlc" and "professional/technical". From

ItsM iorce memters projected an instrument for Individual

al lise which w: ,Id reflect the characteristics, indicators and

greatest assistance to individual institutions in the assessment

-187-

of the quality of graduate programs, at the master's level.

The sections of the questionnaire draft which I intend to preview are

those of Programs Resources, and Learning Environments. The intention is to

briefly review the characteristics and indicators which might be relevant

for the four instruments.

Reports of the preliminary survey were reported as follows:

C. RESOURCES Master's Doctoral All

Institutions Institutions ITititutions

Character-

istics Academic

Prof/Tech

D. LEARNING

ENVIRONMENT

Character-

istics Academic

Prof/Tech

Academic Academic

Prof/Tech Prof/Tech

Academic Academic

Prof/Tech Prof/Tech

With these sections, as is the case for the other four elemats, - Faculty,

Students, Program Contents and Procedures, and Recent Alumni, - differences in

the institutional program profile and in the profiles of response from students,

alumni, and faculty were anticipated. Unique differences might.depend.upon the

(a) nature of the institution, e.g. master's and doctoral degree offered in a

discipline, vis a vis master's only; and, (b) focus of the program and degree,

e.g. academic or professional/technical.

The Institutional RESOURCES the Task Force identified are:

(1) Facilities and Services: ratings of adequacy of library holdings;

equipment needed for teaching and research; space; course

scheduling; departmental funds
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) Administrative Support: ratings of campus al
support of the program; university procedure:
development; adequacy. of support staff; stud(

(3) Support Services for Students: ratings of a(
student housing; counseling; graduate atsIsta
financial aids; health care; placement; parki
intellectual and social interaction

(4) Faculty: percentage of faculty with doctorat
number of full-time and part-time faculty; fa
for academic advisement; faculty collegiality

(5)
Environment:, opportunities for student-facul
the classroom structure; opportunities for co
teaching staff; collegiality between students
identification with program and participants

(6) Degrees: number of master's degrees awarded 1

profile of entering students by academic disci
of baccalaureate degree; g.p.a.; years of elm]

A brief summary of the pilot results indicates that

Students" received the lowest ratings, among all categor

institulons Indicating ratings lower than Master's- onl

the indicators of assessibility
of graduate student hous

financial aids. etc.. are evidently of least importance

within the frameWork of quality program indicators.

The next lowest ratings were reported in section (2;

from the faculty questionnaire.
This, response may under:

paranoia resultant from the contemporary emphasis upon sl

enrollment figures. faculty load determinants, faculty pe

faculty bargaining posture. etc. Please note the indlcat

"adninistrattive support" which may have influenced facult,

in contrast, we may assume the comfort of campus eva

quantitative data...as evidenced In the highest ratings,
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support with indicators
easily assessible such as percentage of faculty

with doctorates, tenured, full and part-time, etc. In short, where data
,

could support indicators,
the ratings appeared higher.

To oversimplify,
- resource 'ndicators which received

highest ratings
gave focus to faculty and

facilities; administrative supportand student
services were indicators of least importance,

and the general campus

environment and deghe
programs ranging in the moderate area of importance

in evaluations as reported.

LEARNING ENVIRONMENT characteristics and indicators included:
(1) Intellectual Environment: ratings of competitiveness amongstudents; atmosphere conducive to rigorous intellectual effort;intellectual excitement; academic demands; opportunity to interactwith persons employed,

in fields related to the degree program
(2) Interpersonal Environment:

ratings of the extent to which differentpersonalities and points of view are welcome; faculty concern forstudent development and
collegiality; faculty advising andplacement activities are adequate and viable

(3) Morale

a. Student satisfaction with program; rating of training aspreparation for anticipated
career; learning that has takenplace; extent to which

program delivers what was promised

b. Faculty satisfaction with
employment conditions; ratings,of departmental leadership;
participation in decision-making;

interaction with colleagues

(4) Enrollment: number of first year-students;
total number offull-time and part-time

students; number of foreign students;opportunities for student collegiality

(5) Physical Environment:
on-campus instruction; regular degreefaculty participation In instruction; access to resources, e.g.library if off-campus

courses; library hours and conditions
appropriate for gyaduate study; parking and transportation
compatible with hours cf class instruction

.
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characterlitics, in descending order were: Intellectual

it, Morale (both student and faculty), Interpersonal Environment.

(mix), and the Physical Environment. Please note the indicators

I support for the highest ratings and which result In the lesser

The middle-range indicators may demonstrate faculty dilemma or

about Involvement in decision-making (sometimes thought to be

of administrators) the extent to which credibility is given to

Al leadership and collegial interaction. A serious question to

dl Is the student assessment of the extent to which the promised

is or is delivered...consumerism and "truth in advertisingTM.

very preliminary rankings show adherence to the tradltion.of

icholarship, with significantly less concern' for student development

went; with faculty morale focusing upon employment conditions

in upon the locus of instruction or resources available to faculty

its.

period when post-secondary institutions totter on In brink of

demise of credibility, of constricted resources for librarieriAti--

the scholarly tools, when capital expenditures can become a

h figlit, when new technologies are token demonstrations...It Is

of surprising that learning environment characteristics have been

In this fashion: An exception may be the library resource.

:inclusion, if I may personalize my position and perspective, I

d University in a large System which has created regions or clusters

or four universities for the purpose of pooling degrees' and delivery

Iona! services; in my case, at the graduate level, only. The

'

Master of Business Administration (NBA, and AASCB accredited) as an

example. Is taught off-campus by regular faculty as'a part of load. Print

format and tele-communication/video tape instruction /computer resources.,

"travel" mith6the faculty. These resources are portable, however, It

remains to be seen and assessed...the extent to which "learninc, environments"

beyond the professional area can be transported...to what extent can we

stretch RESOURCES AND LEARNING ENVIRONMENTS for part-time, evening and

weekend, students and faculty members. Is there a limit to providing a

quality graduate program to an ever-expanding consumer?
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OTEPR TO QUALITY

Cites T. Drop, Dean of Graduate Studies
California State University, Fullerton

:bird ember of the panel, I have been asked to discuss

characteristics in quality hich were Wen-

! Task Force. These are (a) program contents and prate-

s) recent alumni. In the survey previously mentioned,

is Indicated strong support lor ueing'both of these in

se of master's programs.

SOTS AND "IMMURES

delineation of purpose of the prove: Is vital. Does

!searchers, teachers, sad practitioners for responsi-

su'siness and the professional Is personal enrichment

s the 'basis of level and nature of the instruction, can

admitted to more advanced graduate study following grad-

lefine unequivocally both the assets and limitations of

an imperative if the spirit as well as the leLer of

s advertising" laws and resulatiOna are to be followed.

snciear answers to such questione probably indicate a

imination and organization.

ly the vurlety and depth of the course offerings is an-

:haracteristic of a good program. Is there provision

Ay to meet individual 'needs? Are there opportunities

,e through such requirements as theses, projects, and

Pities? If internships, practice, sled field experiences

, are studentu given the opportunity to rate the

se assignments and the adequacy and helpfulnema of the
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A final area under this charecterilTic involves the debutante

of degree requirements. If a thesis le required, what are the stan-

dards for this product of independent research on the partof the

. student? Is there some type of a comprehensive or other terminal

'examination? Aro other kinds of activities possible which might be

called irojecte,, internship., practice, or field experiences which

have the 'common goal of utilizing the material leernedl The preeence

of these unifying activities assures those who sUuluate the program

that the courses used to satisfy the degree requirements are not

lust selected at random, like boxcerw.atteched to a tra'., bu'i that

they represent s cohereqt and cohesive whole. To secure Chat the

material is both remembered by the student and is current at the

time the degree i awarded, a time limitrtion within which all work

should be completed has merit.

What aspessments are made an students complete the program?

LECE4T ALUMNI .

Few would doubt that the alumni of an institution can provide

an impressive amount of helpful information in the asaeomment of a .

graduate program concerning the effectiveness of the instruction,

the currentness of the material, and the personal satisfactidd de-

rived from the experience. the high mobility in present-day society

poses difficulties in obtaining responses from former students but

the attempt is well worth the time and effort. Since programa and

instructional personnel change, the alumni who graduated during the

immediate five years should be an adequate bas, for the infurmation

desired. This limited period would oleo meta that the OUCCUSU in

obtaining the responses would possibly be greater dun to the avail-

ability and accuracy of the addressee. In addition, exit interviews,
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where tensible, provide nn excellent avenue for information that con

not be readily obtained through the use of written aaaaa ye. At the

doctoral level, 1 institutions have developed questionnaires

for this purpose.

Questions which are germane include' MOW helpful was the de-

gree experience in obtaining new position or enhancing the possi-

bility for advancement in the current one? What relationship did

the degree work have to the individual, plan of development?

Whet post-degree achievements such as publications, awards, recogni-

tions, participation in scholarly meetings and similar activities

have been made possible by<'the degree? Is the alumnus satisfied

with the educational experience, not only at the time the degree was

received but in later months when a p has had the opportunity

to evaluate from longer viewpoint? What improvements would be

r eeeeee nded? The answers that alumni give to these and similar

questions provide a rich source of infovmation in identifying

quality.
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