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This ERIC Exceptional Child Education. Report provides a detailed exploration of
two programs for potentially gifted and talented Black students. This report is
based .on presentations by Patsy B. Blackshear and Allen R. Sullivan given at a
Roundtable Session on The Exceptional Black Child, April 21,1980.

The first paper, The Identification and Assessment of Black Gifted/Talented
Children in the Washington, D.C. Public Schools by Patsy B. Blackshear focuses
on the identification process that has evolved over the past three years. A
brief look at the curriculum and the pFogram goals is also provided.

“The second paper, Project PEP - Pushing Excellence in Pupils: Fostering
the Enchantment of Black Students by Ewell, Rogers, and Sullivan, provides a
general overview of the problems associated with the identification of these
youngsters and then goes on to describe the specific dimensions of the Project.
A number of forms are included at the-end 6 the paper which could easiTy be -
used by other school systems. . . S

The final section of the report is an annotated biblipgraphy developed
from the ERIC and the Exceptional Child Education Resources (ECER) data bases.
Only those documents that focus specifically on the Black gifted child were in-
cluded in this report. Many more documents dealing with the -general topic of

gifted minority and disadvantaged students are in these data bases.
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INTRODUCTION

In his often referenced book, Teaching the Gifted Child, Gallagher (1975)
explained why identification is still a major issue in the education of
the gifted. He pointed out that many gifted children are simply not.easy
to find through observation. As a result, a number of these children,
mostly Blacks and other minorities, and the economically disadvantaged
have ganerally been underrepresented in services for the gifted. Their
vast numbers represent an untapped potential in skills and ta]ent scre]y
needed in our soc1ety :

Fitz-Gibbon (1974) argued the need to examine identification pééceﬁ
dures especially for Blacks, other minorities, dﬂd the economically dis-
advantaged in urban areas.

For as'long as special funds have been provided for
gifted programs, these funds have gone largely to af-
fluent schools, rarely to inner-city schools. One
reason for this must be- saught in the method of de-
fining the "mentally gifted" student. The criteria
has generally been a score at or above the 98th per-
centile point on an individupt intelligence test such
. as the Wechsler Intelligencd Scale for Children (WISC)
or the Stanford-Binet (i.e.ff an IQ score of about 130+).
Thus, all students were evdluated against the.same
kind of yardstick, a test §tandardized on a white pop-
ulation and subject to cultural influence. (p. 53).

The goal of helping students deve]op to their full poter*ial can
only be realized as potentials are identified. Education proyrams with
large numbers of Black, other m1n0r1ty, ‘and economically disadvantaged .
students must provide an environment in which these students' potent1a]
for superior performance has a chance to be recognized.

Program Initiation

Toward this .., The uifted/Talented Educat1un Program of the District
of Columbia Pub11¢ _Schools undertook a 3 year plan to develop a multi-
ple-criteria identification procedure based upon a relative concept of
g1$t?dness using norming data from students -in the D.C. PubTic Schoo15.

As™ sin other major cities, wa5h1ngton, D. C. has students frDm all
economic Ylevels. But the vast majority, nearly 60% of the public school
students, are economically disadvantaged, as classified by Title I cri-
teria. An even larger percent are eligible for free lunch. Similarly,
the city has 3, wide range of ethnic and racial groupings. The propor-
tion of Black. §-udents in this school system, however, is the 1argest
in the nation,. etter than 95%. : , ,
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Unlike most urban systems, the D.C. Public Schools do not use group
intelligence tests. In the late 1960's the school system banned such
tests after the Courts declared that the tracking pracess resuut1ng from
their use was discriminatory.

, Considering the uniqueness 2nd the many needs of the student popula-
tion in the District-of Columbia, an ESEA Title IV C grant was secured in
the fall of 1977.to enhance the provision of services to the gifted and
talented. This.grant ca]1ed for special- atiention to the economically
disadvantaged student. Moreover, it focused on the need for an 1dentJF1ca—
. tion procedure that would be more inclusive than exclusive. These funds
have been coupled with school system resources to develop an—identification
procedure that would provide a scheme which could be applied throughout the
city to all academically g1fted/ta1énted students3 regardless of economic,
ethn1c, or racial background.

sent1ng ‘each of the school systems six adm1n1strat1ve regians (schoa]
districts) were identified to participate in the program. One project for
students in grades K-3 was chosen from each reginn. Another project for

"~ students in grade 7 was also chosen from each region. The intent was to

use data from the 12 projects for the development of a citywide identifica-
tion procedure. By the end of the proposed 3 year plan, it was also antici-
pateé that the elementary prnjects would be offering services for students
in gradeé K-6. Similarly, the junior high school projects would be offering
services for students in grades 7-9. The projects began serving.students
-identified as potentially academ1ca11y g1fted and talented dur1ng the

;1978 79 school year. o

. A team of competent teachers from each of the 12 part1C1pdt1ng pro=
"JECtS worked with- parents, community persons and agencies, and other school
- staff members to provide the instructional program to identified students.

. Teachers and other school staff. were trained to differentiate instruction
for the .students within the varying resources and administrative desians
employed. “Parents and community persons support the projects through

- advocacy efforts as well as instructional contributions, such as mencuirship,
and experiences to broaden the student's perspectives. Most projects have
parencs as a part of the school planning'and assessment teams. Additional
details regard1ng 1nstruct1nn to students are provided under the sections

on prcgram1ng

Iﬁeﬁtif%catian Assumptions

“‘The original identification scheme embraced thé following concepts:

1. Use of muitiple criteria and fewer single culture specific identifica-
tion ‘procedures. (Talent Delayed, 1973) :

T oA



2. Incarparat1an of dTVEPQ%nt thinking inte the instructional program
. for .gifted students. It has been shown that tests of creativity
are among the nonbiased or less single culture specific screening
-devices suggested for use with Black gifted students (Stanley,
1977; Torrance, 1978) , ’

3. :th1nat1on by peers and others as viable 1dent1f1cat1qn criteria
(Ta1ent Delayed, 1973; Tongue & Spurling, ]97?) .

4. Usé of an identification pracess that allows’ far an unb1ased
_we1ght1ng of ass&ssment items,

5. Use of a cunt1nunus 1dent1F1ha ion process.

6. An inclusive rather than exclusive aporoach to the 1dent1f1cat1on
process. :

7. Use of Tocal norms as the yardstick for measuring giftedness.
8: Use of resquréeg that are readily available to ensure the most cost
~_effective identification process possible. v

/ , T

AﬁpTicatien of the Identiffcéti@n'?rocess

The program 5 def1n1t1an for the potent1a11y academically ‘gifted em-
braces three major concepts. It holds thr zdness is determined
by the use of multipie criteria. Operatio:. ;y, it promotes giftedness
as a relative condition., Furthermore, it hoids -that the percentage of
" the popu1at1on served should nclude not only those who demonstrate
superior performance.but many of those who might be deemed S1eepers,
borderline, or potentially gifted. As a result of these major con-
cepts, the working definition below and the 1dent1f1cat1on process

which follows were emp1oyed

An academ1ca1]y ngted/ta]ented child is one who falls '
within the upper ten percent of the schoa1 population
‘when identified by a multiple criteria identification
procedure, which consists of tests, demonstrated per-
formance, and/or scales that rate behavioral character-
istics. “This child genera11y demonstrates aptitude or -
shows potential for superior performance in a specific .
. academic area(s) and requires a specially pTanned d]f—
\ o ferent1ated educational program. )

z It should be noted that the cancept of relativity is emp1oyed by

comparing students only to others in the sawe school at. the same gyrade
levelY Th1s practice ‘promoted the use of school norms for each of the
12 projects. Howe/er, systemwidé ideatification norm§ are bming .

L
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developed from the data compiled from al?! projects over a 3 year period,
The desire for identification norms based on the dopulation being served.
is intensified when the population is large and urban with high trans-
jency factors, has large .economically d1sadvantaged groups, and has a
majority Df Black and other ethnic group students \

< To date, the identification process has evolved through 2 years pf °
f1e1d testing and modification. The general process calls for the asiess-
ment of each student's perFDrmanze by using the Baldwin Identification
Matrix (BIM) (Baldwin, 1977): This matrix provides a structuce for com-
paring students, yet it Df?érs flexibility of use, since the items em-
ployed cdn vary as desired. The matrix also pPOV1dES a mechanism for
ensuring equal we1ght1ng of each assessment item used.

'3:?:’3

pletion of a BIM-for each student in the target grade.- Multiple assess-
ment items were used .in this process. The total score obtained from the
BIM was compared to select those in the top 20% of the grade. The stu-
dents were interviewed hased upon an interest inventory. The judgment
of an interview team yielded those students 1dent1r1ed as the top 10%.
This process and the items used are exemplified in Diagram 1, Figure 1.

A completed BIM for this process is ShDWﬁ in Figure Z .

-During -the spring of 1978, the first application included thecdmn\ i

An anaiys1s of the app?1cat1on pracess provided fne faT?0w1ng 1nfor-
mat10n '

1. High congruency between performance on CTBS and PMT/PRT.

2. High congruency betwees students 'in the tap 10% selected by the
interviewer pracess and those- se]ected d1rect1ngfgm the BIM

3. Spr1ng 1dént1f1catiﬁﬁ of prek1ndergarten ftudents does not 1#c1ude
all of~ thé??ull k1ndergarten popu1at1on ' \ .o

\*E

1"

4, Teachers assessment showed that the t@p 16% did not représent a
“group that wes too inclusive. Furthermore, on]y 4% of the studénts
were discontinued for paor perFonﬂan;e & ; . ‘

., Consideration of these four points led to a revision of the 1dént1f1-
cation process which was applied during the spring of,1979., The first
revision of the identification procedure resulted in a reduction in the
number,of achievement test items used for all grades except kindergarten
and preschoo1 It also resulted in fall identification, rather than
- spring, for kindergartners. Additionally, the revisions excluded the .
interview step. Figure 1, Diagram 2 outlines the specific items used
and the process applied. The completed BIM in Figure 3 shows application
of this revised process. _ . ‘ .

|
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, . : : - Figure 1 .
o 3 .

CHANGES IN THE D.C. 'PUBLIC SCHOOL SYSTEM S IDENTIFICATION PEDCESS (SY77- SD)
(COMPLETE FOR EACH STUDENT ﬁ
BIM total score determined by u51ng %
1. Standardized Achievement Testss \
©a. CTBS * (grades 1-2,6) \
b. PMT/PRT ** \
¢. MRR **x (k) . B
d. Caldwell Invgntcry (pk) L ‘ K
: * FOR ALL GRADE LEVELS: . ONLY FOR TOP 202 - } :
A . Informa]Cfeat1V1ty test 1. Interest Inven- 4 o
Spring 3. Nomination > tory | ONLY FOR TOP 10%
1978 a: Peers - - | AP
— b. .Parents \2. Team In- . Student Pro-
c. Teachers terview L file: BIM !
d. Others ) Interest T
-Percentage of E’ _ \
student popu- v ™ | f v §
lation involved ) 7 : _— ) |
by grade Tevei . 100% \k_‘_/j 0% o~ A 0 \
A e » . DIAGRAM T \ o
: o : ] ol e
: T ' g T !
L ~ COMPLETE, FOR EACH STUDENT | o T \ ’
S BIM total score determined by using: R '
E : 1. Achievement Tests: e {
Ly a. CTBS™(grades 1-3, 6-7) ' . =t
i “b. MRR *tr (k) . \
. ¢. Informal achievement
checklist (pk) # :
R . e . - 1
FOR ‘ALL ‘GRADE LEVELS: . N y
\ 2. Informal creativity test :
\ 3. Nominations )
" a. Peers /
555%39 b. Parents / - ~ : . v
— c. Teachers . | L o ,
\ 3. Others - ONLY FOR TOP 10% P
V ! 4, _Grc}des / < \
: .§ hé’" i
?Fercgntaéé of “q
student popu-
“latidgn involved

by gnade Tevel 100%

o oiaeram 2 41
. ; 6 ' )
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Figure 1
(cont.)

7 EDMPLETE FOR ALL STUDENTS WHO MEET MINIMJM CRITERIA

\.. BIM Total Sccréidéferm1ned by us1ng
: 1. Test: a, CTBS* (grade 1-9) @
N ' b. MRR*** (k) . @ ;

c. Inforral achieve-
ment checklist
(pk) #
FOR ALL GRADE LEVELS:
Informal creativity test @
3. Nomination
" a. Peers
b. Parents
¢. Teachers
d. Others

\C -

B

Spring 4. Grades . R
1980 ONLY FOR TOP 10%
;%5 e .
h Complete student
. profile
Percentage of
student popu- :
lation involved . ' _ -
by grade level - . 66% to:75% 10%

DIAGRAM 3

B Comprehen51ve Test of Basic Skills . .
75‘** ‘Prescriptive Mathématics Test and Prescr1pt1ve Read1ng Test (SchocT System
' developed) 4 '
%k Mgtropolitan Read1ng Read1ness : :
**** Profile items: Interest 1nventory, home assessment and teacher assessmen*
‘ Farms and BIM information
# The process for these students is applied during the fall of the school, year
‘ @ Minimum scores -used (for the one point on the BIM) are based upon the -
e average score of the students who have been successful in the prcgram
' “Bver the last two years, by grade 1eve1s -
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Analysis of the Sprung 1979 precess and the 1dent1f1cat1on date
from the last 2 years has Ted to the’ estab]1shment of:

1. M1n1mum er1ter1a For screen1ng pert1e1pet1en

2. Minimum performance levels of the BIM for both the stendard1zed test :
(CTBS end MRR) end the 1nFonme1 creative th1nk1ng test

It should: be neted that - a matr1x was cemp]eted for a]] students in the
tanget grade level during the last 2 years. No justifiable criteria -
existed to exclude a student from consideration. Analysis of the data.
has enabled us to 1dent1fy two exclusion conditinns that can lead to

a reduction in the total population screened. Hence, beginning with the -
Spring 1980 application process, a student will be excluded from the total
assessiient process if he or she does not°have a grade performance level of

at least a "C," or obtain the minimum perforﬂence on the standardized test.

If only one of the- cendﬂtiens-1s met, a BIM,wr1] be cqmp]eted on the )

“student. But- if neither condition is-met the student is excluded from

the screening. * It is ent1e1pated that one fourth to one third of the

'~ students will fail both conditions. Hence, anly three fourths to two

th1rds of the popu]etion will, heve the BIM eomp1eted on, them
seF .

The edd1t1nna1 change in the 1980 epp11cat10n pro:ess is that minimum

seere levels, based upon data analysis over the Tast 2 years, will be used .

for the stenderdized test data and ‘the informal creative thinking ‘test,
During the last 2 years the minimum score was the median score made by

the students at a school site, ,The future minimum scores will bé besed o

.upon, the minimum score of sﬁﬂdents who have been successful “in e]T
the projects over the last two years, at a. particular grade level.

. Dut11ne of" this erecess is ref]ected in F1gure 1, D1egrem 3,

4

The completed BIM shewn in FTQUTE 4 exemp]1f1es app]1cet1on of this.

third revision identification process. Highlights of successive revisions -
~are observeb]e in the samp]e BIM!s -for the last -3 yeers ‘ :

To prov1de for cent1nunus assessment of students, two processes are
Fe11owed ‘One is designed- to assess the students identified for program

" services., Teachers are the mainstay of this assessment component They

are res:onsible for examining the students' perfermance in terms of the

~—“project's+objectives and the students'.strengths and weaknesses. Students%

who experience learning difficulties,within the: progect have their ‘in-

" struction modified, to provide individualized-services. <eachers are

responsible for documenting whatever strategies ‘and -approaches are used-
"to résolve learning deficiencies. Students who are experiencing learning
difficulties remain within. the project for at least one grading period o
eefore be1ng transferred out theneby reducing the risk ef error,.

The other process, 1ncerpereted te provide for continuous assess<, '

' mentg relrates to students Who dre” net*se1ected “for- p]eeement 1n-the

1 B . . |

4
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projects. Any student who is not identified when his or her particular
grade level is first screened is eligible for yearly rescreening during
" the spring screening period. = At this time, students not .participating.
in the project, but performing "well" in the regular instructional pro-
- gram (summary grade of "'B" or better) are rescreened on all assessment
qtems. Those whose BIM scores are.in the top 10% of the rescreened group
! are added to the potentially academically gifted -population. '

The program is currently analyzing the data to egaminé the following.
. questions: . PR - D B

1. Is peer nomination effective in the identification process?

What students are being identified by beérs?

o

3. Does the idéntificati@n‘pracessgdigériminate on the basis of
the student's socioeconomic status? ’ : .

4. Is the creativity test effective in the identification process?

. 5. jwhat:students are being %dehtified by the .creativity test?

A " Fyture analysis will include examining the validity of the minimum
- standards established for the Spring 1980 .identification process.

Y

" Purpose/Philosophy -

~As has beenpreviously indicated, the program was estatlished as a-

 catalyst for the development of ‘citywide -services for the gifted and

‘~talented. Specifically, the program establishes pilot projects that

. are designed to develop a multiple criteria identification procedure

. that -has citywide application and to determine-feasible procedures for -
‘the: development of school based models for serving the gifted and tal-
‘ented. School based models refer to thbose programs developed and
operated by .personnel within the school with minimum outside financial’
support. These programs vary in academic areas of focus because O the -
unique needs and resources.of the schools involved. VYet, because™they .-

. are developed by. the individual school -sites, they represent approaches -
that have high feasibility for maintaining and replicating services. '

During the 1978-79 school year, projects received Title IV, C Mini=
grants of approximately $4,000 each. The second year grants were reduced
'to approximately- $1500! Grant amounts during -the third year are not
specified; each project receives materials and support for student trans-
portation and teacher training. . It is anticipated that .during the fourth,
year, school year 1981-82, projects will operate without funding. Grant .
amounts received-are used for the purchase of project supplies’ and
materials and student field experiénces. ’ o :

&
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_ Because the projects are pilots and are supported w1th such 11m1ted ,
resources, they are designed to serve students in the-target ‘schools. ’

~They are not designed as citywide facilities for the gifted and talented.
Therefore, movement into these projects is restr1cted dur1ng the pilot
phase :

24 Mu]t1p1e 1nterest5 "

Curricu?umA_

The m1n1grunt projects a]1 differ in the academic oFfer1ngs promoted bv
the school. Initially the projects pPOV1dE a singular or combined focus
An the areas of science, mathematics, language axts, and soc1al studies.
Each, however, is designed to promote the foT]@w;pg goal: to help'the
students develop their potential ¥n the, academic area(s ) by providing a
stimulating and cha11eng1ng program of enrichment: that is ba]anced 1n the

‘ pramot1an of cognitive, and afféct1ve growth

\

i

Beginning with the 1980-81' school year, each project must r"t:)cus on
the base-content areas of mathematics and language arts. ‘Each project,

" however, can extend its instructional components to include differentia-
,ticn in any additional areas, as school resources allow.

_ The 1n5truct1ona1 program pFDVTdEd re]ates tc the characteristics oF
gifted" Eh11dren These include: . \ . ‘

a0

»1. The ab111ty to conceptua11ze deve]op re?at1on5h1ps, and conduct
: abstract th1nk1ng ;

4
i

¥

= ¥ i

3. . lnterests in app]1catiOFS T

'aii Ab111ty for advanced ach1avement

it

5. H1gh retent1cn capab111t1es

‘vBecause of the un1quenes§ of" people, .the part1cuiar character1st1cs by

individual studénts vary. Nevertheless, the major principles re]ated
to 1nstruct1cn for the g1fted dnd talented are the same: .

15' Teach to the h1ghest cogn1t1ve 1eve1 p0351b1e

2. Teach students to ut111ze thinking pracesses 7 : -

B.AfTeach 1mportant 1deas about all aspects Df the1r 11Fe and time.

4, Teach meth@ds by wh1ch the g1Fted and ta]ented can d1scaver themselves.

T

b



The G Fted/Ta]ented Edueat1on Program promotes’ theee 1n5truct1one1
+ principles in the training provided to staff in the pilot projects,
Scheduled meet1ngs, workshops, courses, conferences; and disseminated
: meter1e1e support this effort. More spee1f1ce1]y, the program provides,
~——tradining on the use of teaeh1ng learning models developed by Renzulli, .
~ Bloom, Williams, and Guilford, all of which are designed to assist the
““tpreJect teachers in the app11tat1on of the major . 1netru€t1ena? principles.
Booksi—articles, and curriculum materials are disseminated and used-as-
, teaching gu1de5»q These resources provide teachers with see51ch strate-
g1e5 to use 'in work1ng w1th the1r g1fted Students in all eurr1tu1um ereae

The mode]s fecue on-a curr1cu1um ‘that integrates content with. pro-
cess. Content in this context refers to thé body of knowledge presented
“to the student, whereas process refers to the methods-of th1nk1ng which
are emphas1zed . . e

g

The programs ottered to the g1tted and te]ented student popu]at1en s
emphasize the assimilation of concepts and generalizations within the S
body of knowledge. Specific skills are developed as a means rather
than an end. The skills and concepts taught are taken from the school

. system's—Competency Based Curriculum (CBC) guides after which lessons -
. are developed that focus on concepts and generalizations, re1at10neh7pe,
and indepth ‘Tearning. CBC s the K-12 instructional format employed by
the D.C. Scheo1 Syetem to ensure eent1nu1ty 1n the 1netrutt10naT pregram

The 1eern1ng in theee 1eeeon5 is e1m11er1y promoted thraugh a focus
on process 1earn1ng, which 15 dee1gned to waevelop thinking ek111s by:

1. Leern1ng threugh d1eteVery and inquiry.
2, _Eindtng and eD]Vlngvpreb1eme.; ;¥Mh{ywwm_‘ R S L

3. Generating new information.

4;,“Ana]yzing end eVeIUating iﬁfermatten.

-5, jTraneferr1ng 1nf0rmat1@n

w

"The 1netrutt1ena1 prcgreme offered are dee1gned to premete the

. instructional principles through enrichment experiences that offer

_ mu1t1p|e resources, flexibility, and individualization of needs. These
services are provided through varying schedule designs. Each project,
however, offers.an 1netruet1ona1 program than enables the identified
students to interact with the ‘teacher(s ) as a group, at.least three . -
t1mes week]y o IR ' S

‘ The ‘application of. the instructional principles promoted by the

- Gifted/Talented Education Program is.designed to further :student

'\‘"‘ . . 's-.__ 14 X:VV\.
A T




'Dbgect1ves in both ‘the cogﬁ1t1ve andgaffect1ve dama1ns These objectives
vare dea1gned to he]p the student o

1. Demonstrate predicted competencies in the academic areas of science

mathematics, language arts, and social studies. . _ St

2 Deméhgfrafe aVpositive.attitude.tcwafd self.

3. ﬂemonstrate social behavior that shows respons1b111ty toward L
others and . 1ndependence toward se]F : _ _ SR

4 ;Transfer knawTedge tD;DthEF 51tuat1onsg

5. 'ﬁeveiqp and apply creative thinking processes.

Siﬁ-Deve1op and app1y Higher 1eve1%thaught pkocegges B VB?J o

7;;: F1gure 5 prQV1des an overv1ew of the 12 pilot projects.” As was *
previously mentioned, these projects will provide two types of data over
a 3 year period, 1978-81. These include data for the deve1opment Qf the

1dent1f1cat1an procedures and -schoo?- based programs._..._

The overview of the 12 proaects 1nc1uﬂes a gﬂnera1 descr1pt1on fcr .
services provided during the 1979-80 school year. Again, it should, he’
Toted. that during the 1980-81 'school year, the Tast year of this p11ot

-effort, the- e]ementary projects will serve students in, grades K-f3 Jjunior
high schools will serve._ grades 7-9. ‘Furthermore, all projects w! 11)1n_

. clude a core instructional program_ wh1ch includes languaqe 2vis an”
mathematics Differentiated services in—other subjects w1ll be offered

f:-based upon the 1nd1v1dUa1 resources of . each schgo1'4ii% v —
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: - Sehool- Year 7§ SD ,
Pilet Projects for Academica;iy Gifted Students

g T . "GRADE NUMBER OF - NUMBEé\QF ACADEMIC . . B
- SCHEDULE - SCHOOL * - REGION LEVEL STL!DENTS TEACHERS\ _ AREA _  ABSTRACT - .
o Mon-Fri . Hart JHs 1 “7-8 42 - 4 gath/ An acceierated/enr1chment program
©9:00 - 12:20 - © . Sgience” in math and scisnce emphasizing
e i - ‘ the development of fndependent
. " thinking skills* through investi-
L SF gatlve and prcb]em solving experiences
Wed-Thurs ‘ AcGogney . | I - ked. - ® 2 Lang;‘d>t§ A pragram in Language Arts that uti-
. 1:15-2:45 ES. - L A , ’ . Tizes a Language Arts Exploration
R — P : : : \\genter to provide differentiated
[ - qg 1nd1v1dual1zed 1nstruct1on
T Daily Hodules - Bancroft © "I K-4 - 5] ;} .11 =~ Science/ - A science and communications prcgram
Ced : ‘ S - T : . Communi- that expands the process approach-
: - cations © curriculym (SAPA II) used for in-
e , S : ~ struction\jn the science component
o 5 . : and integratgs all ather academigwareas.ﬁ_Akm
ZMon-Fri... -~ ——---defferson -~ 1l 7-8 39 : 2 Lang, Arts A chn1tive-é;h§ess 1nstruct1ona] program: ..
-9:55-12:25 . JHS LT o R © & Math decigned to emphasize creative and criti-
’ . . o : ’ : “cal thinking in ?é guage aets and math .
« . : through indiV1dualg ed and contractual .
. . teach1ng ~
- Mon=Fri  Feltcher- - 111 ° 7-8 S 36 3 . - Lang. Arts. The "Peer Produced Tele {sion Program
--9:10-2:10 . —-dohnson Eds- e — ST —wiprovide a mediated approach to
' B Center . . . v creative writing and speaking 1ncnrpcwa
, _ oo C ‘ _ ating English and music. ‘\
.~ Tues, Wed, : Harris ES 111 K-4- 13 * 3 Math/ - "A Mediated Approdch to Mathema%ics,
Thur " ’ L. R Science/°  Science and Literature" offers aninter-
+1:00-3:00 ' . : * . Lang. Arts ‘disciplinary approach using_ mu1t1-ﬁedia
: . co strategies to solve probléms found 1in
e mathematicé, science and 11terature,n\xg
Mon, Tues, . * Bryan ES v . K -4 26 " & . . Lang. Arts "PFQJECt Stretch"-is-an activity" N
Thur. . L F e S e T egntered prggram that fncuses on .’ S
“9:00-114307 - - o ) T LT N ‘ language arts, . T RN
1:30-2:3% . o ) . . . ’ R ‘
H, F 9:20-2:55 - Stuart JHs —~ Iv - 7.8 : 42 . 3 Science/- "Tri Set" presents a thPPe school i
M, F 9:00-10:40 “Terrell 5~ IV 7-8 37 . 3 Music . consortium appPDaCh to promoting ex-
M, W, F, Eljot JHS IV 7.8, ° 82 3- English - ~ cellence in science, music, mathe=
‘9r10- 1D*S S : : . .. Journal, matics, English and jgurnai1sm. .
" Tue es & Thur 9-10: DG L o oL r ; "Math . . ; , , S
Mon-Fri . © 7 West ES, v . K4 7 24, 2 Math/ A differentiated. curriﬁulum appraach
¢ : T ' : . Science - to enrichment:in all’ major academic ?
i : ’ o Lang. Arts . areas: &
, > ; 7 Soe; Sﬁu e o _
~Mon-Fri - ® o —Garnet - . o Voo JeBs e 17 —esmmme 3o -English— MThe- Fnrgutten Ch11dren The- G1Fted" S
9:15-12:30 - Patterson : ! Math/ will focus on developing creative and .
. 1:00-3:00 JHS - = - : ; T Science ¢ critical thinking as well as the .
oo T . ' R o . transferral and app]ication of learning -
: . o oo . : ‘ in English, math and science to DthéP ’
* : : ’ . A C areas. v
Ly R e . P . , [
< Mon=Fri . . ' lLangley JHS - .Vl _ - .7-8 N English - “The Gifted: A -Gnsumer anda Praduﬁéf"
9:20-12:30 . ‘ ~ :‘ ‘ Math/ . 1is geared to‘the develcpment of a
1:00=3:00 . S . - - _ ~ Science - .positive self image, creative ‘and
’ . o S ~ '  Snc, Stu. .critical thinking, and the exploration
' . of career opportunities by focusing
. " instruction in math, science, Eng115h
., . , _ ' a and’ sccial studies. .
~ Mon- Fri - Emery ES VI K-4 B 1 Science/ “An Enrichment Pragram for G1Fted and -
9 DD OD o £os ) Soc. Stu.” Talented Students" is a pull out multi-
- ) disciplinary multi-age class in science
. L : , and social studies. ; '
\)‘ 7. \’55 L . * P oo i ) ] ) h
[El}\!(:‘i v LT 16 ég,i o I
e o . pm——— e -

Aruitoxt provided by Eric
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' H15tor1ca1]y, 1nterest in pub11c EdUEat!GﬂilDF the gifted and ta]ented has

" “ occurred in waves. Many educators, attribute the fluctuations in policy '

affecting the -education of this. popu1at1an tD a major philosophical dilem-
ma of American education -- whethengto g1ve pr1or1ty to excellence or to L'
equality. 1 i e : N
Generally, . support for g1fted edugation comes from those who stress y -
the nend for excellence in educatjon. They .emphasize both .the social and ™
personal imperatives. for developing the thent1a1 cf the gifted. The social
value of utilization of one of the most important natural resources is limit--
less. Gifted youth are considered ‘the reservoir from.which will emerge '
national ‘and international-leaders for the future. ~Solutions to the pre--
carious problems created by'a faulty relationship of nature to man are ..,

’expected to-originate with the gifted. A study by the Educationa] Poli-

cies Commission of the National Education Association concluded tHat:
special provisions for gifted and talented children-can -and do produce

_measurable results, and that the cost to the nation and to the 1nd1v1duaF

is enormous when talent and giftedness go ‘undiscovered and undeve1oped
Experience has c1ear1y demonstrated- that provisions for' the: g1Fted need

-;not be made at thé EXPEHEE of prDV151ons for others =

The occa51gna1 peaks of interest in gﬂfted educat1on have apparentiy

’v,_bccurred out of concern for excellence as prompted by social and political
. crises, such as the American frustration which followed the " announcement of

the Sputnik flight. . When not experiencing the benefits of one of the peaks;-
gifted.students: suFfer’from dire neglect. ‘After each wave of .enthusiasm,

;J=.1nterést has. subsided to a fair1y Tow. ]eye] ‘The spasmodic nature of these

thrustﬁ has precluded the cont1nuaT ‘momentum whith would ard1nar11y lead
to a well developed program. SpéC1a1 provisions for the gifted are most

'frequent1y considered debatab1e addenda to ma1nstream ‘American education.

A primary:source of neglect resides ‘in those persons in pos1t1ons of power

whd express a lack of interest “in g1fte3 education. Efforts to establish
programs affirming and’ enhanc1ng intellectual supgr1ar1ty ahd yauthfuT
creativity have been deterred by two types of -opponents. The first’ includes

_those who through commitment to a 1imited conception of equa11ty misunder- . .

“stand, fear,-andfor réject excellence, especially in’areas”of intellectual
‘ ab111ty The second 1nc1udes those who are. oppused to the use of public

education for the perpetuat1on of elitism and rag1sm which have character-
ized ear11er g1Ftéd educat1on vaemEﬂtS] : :

There are. mer1ts .and. 11m1tat1ﬂns to. both the exce]]enze and equa11ty

" views. ' The limitations of shifting too far in either d1ﬁect1cn have béen-

succ1nct1y‘summar1zed in the fo1]ow1ng statement by Tannenbaum {7 972)

"f . .

\
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" By- 1ean1ng ‘too far in the d1ra;t1on Df exﬂel]ence, i
the country is in danger of creating.a special: kind- e

_of e]1t1sm out Df methoEracy, by 1£an1ngrheav11y

“human’ d1fferences “and ighores gutstand1ng pOtent}ﬂ1 _
.. rather than ofFer1ng spec1a] pr1v11éges fDr its qul-
~ tivationy - : <

vigor_at the same time. - The ‘challenge ris .to make g1ftéd educat1on the

2

purveyor- of both exc911eg;e and equa11ty ,;#H;i;; _._; el ?, y;

~ As Tannenbaum suggested the task is pgrsuance of both goals with gqua]

o

. National commitment to the dCCEPfEnCE of this cha]]enge may. ‘be
assumed from two contemporary policies: (1).the expressed concern for
‘education of gifted students in' ethnic ar economically. d1sad%dntaged
populations and (2) the adoption of .an expanged,. more inclusive defini-

?.tion of gifted ability wh1ch eq;gmpasses five areas of g1ftedness . R

L T1t1é IX of P.L. 95 561 the Educat1on ﬁf’G1fted andtTalented Ch11
adren and Youth- Act of 1978, 1nc1udes the fa11ow1ng def1n1t1an

the term "gifted and t&]énted ch11dren" means :
o ch11drgn, and’ whenever applicable, ‘youth, who. are
L identified .at_the preschoo], elementary, or second-

. ‘ary level as passess1ng dewanstratéd or potent1a1
abilities ‘that give evideice of Righ performance
capability in areas such as 1nte1ﬂéctua1 creat1ve, .

 specific academic, or- 1eadersh1p ab111ty, or in the-

_performing and: v1sua] -arts, and ghe hy.reason tﬁereﬁ L
of, require services 'or; act1v1t1es not ord1nar1]y } .
prov1ded by the school. "% | LA : :ﬁ'ﬁ -

Th15 def1n1t1on 1nc1ude‘ areas of giftedness ﬂGt w1de1y recogn1ged
in years past. A .dynamic, rapﬁdly chang1ng 'society needs creative, pro—
- .ductive, inventive th1nkers.wha can synthesize the information uncavered
.during the-khowledge" exp1051 The definition: reflects that soc1etaT .
' .- need and highlights’ the obso escence of certain abilities reTated to- thea
+ former limited high I:Q. definition of’ g1ftedness, "such as speed and "
" storagde aspects of -problem solving which are-now handled by ¢omputers
. Further, the definition reflects a renewed interest in‘cognitive processes
. not. méasured by conventional:intelligence -tests. This more inclusive def- *
“inition-provides -an-opportunity ‘for growth- to many children with excep-
tional-abilities who-have not been 1dent1f1ed by- conventional: procedﬂres
and/ov ndt provided services to- encourage deve]opment of their.skills. .
0f-necessity, .that opportunity must be'the thrust of the program East Oak
Cliff provides for its talented.and gifted students.- Because of the ldck
.- of viable educational programs to meet their needs, most children of dolor
" and/or :Tow income grcups faT] 1nto the latter category of m151dent1fked
.children. . ~ o S ’
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, - rapidly as possible while raising the 1evels]of thinking and Tearning d

‘ t1e5 for qua11i&1ng Sfudents ;‘; .

l\,v1ty of. a small riumber of peap]e aften determines. ;he direction of the

AL e .

. The -mind= set'wh1ch has' he1d 16 . myth1caT not1ons ab@ut the ach1eve-

- ment potential of ethnic and economic ‘groups |mus t’be broken. Benjamin

‘Bloom stated, "Most students (over 90%: can master what we have to teach

., them and it is the task of instrucf1en to f1$d the means which will enah1F§

our étudeﬁ%z’ta master the subject!" The East Oak C]1fF thrust is to .
enable the highest achievihg students to accelerate their learning as o

" all Studenfs across the entire ach1evement spectrum

S, |
The fa11ure to prOV1de serv1ce5 to peap]e of color qu/or 1ow 1ncame-

5 “groups has' been a major difficulty in.the East Oak Cliff Sub- District.:

~Generations of students with special abilities have graduated from East

. Oak C1iff schools w1thout having had. attent1oh given to the development

of “their. part1cu1ar abilities. Recognizing tpe tradifional failure to-
1déﬁt1Fy and serve the gifted students within|its bcundar1es, the 1§éger—
ship of the. East Oak C1iff Sub-District is co+m’ted to prov1519ﬁ ofa .~
grogram for gifted and talented students which Will cut through 1napprg-
priate identification gnoceddres and prOV1de &1 b1e educational opportur1- A

/

.

o ..« “PHILOSOPHY AND RATIDNALE

k)

Exce]1ence, espécia]1y in areas of 1nte]]ectua] ab111ty and academ1c

.+ achievement? has: been misunderstood, feared, ‘and’ even rejected by many ,

"-includihg public school personnel. Respandﬂng perhaps to,2.misdirected
commi tment to “equality;" educataﬁs have ‘guarded against’ programs affirm- -
ing inte#lectual superiority.. Some have fajled to recognize, and even
"stifled,’ x:reatwﬂy in yaungsters. - The: r‘fsrﬂt has geen- é’levatmn of
med1gtr1ty to that/of the- acgébted standard R o

Fortunate]y, educatars are awakening to the 1mperat1VP5, bcth persona1 :; h
and social, for the development of the potential of .the gifted. Philoso- E

. aph1ca11y, edugators must pledge ‘themselves-to the full development of the.;

1nd1V1dua1 and to thé nourishment-c7 persona1 Eapa§111t1es Beyond..this
society benefits from the ‘education of the gifted, for the creative act1—e

f
I S
-
—

larger. 50f1aty - Giftedness is one of our ‘most * important natural nat1ana];‘

. resources. Gifted students' go on to become ‘great 1eadérs, to create. 1mpar= A
- tant .inventions, to lead soéﬁety through” times of crisis. ‘Albert Einstein' s

gen1us in physicsys -the Kennedys' skill s statesmen, Martin Luther King,- S
Jdr.'s V151an gpd Teadership, Robert Frost's" wards which heal (the human Tk '
sp1r1t -= all are. pra§§5t5 of. gifted inds. - They are vesources so valuable = - -
that it would be dreary ‘to-live in a world vaid of the gifts of those minds L,
and sober1ng to consider: that dther talents may have gone:undeve. oped.in" -\ :ff%
the past Critical for the present is™ the need to 1dent1fy and tap the -
natura] resourcés Qf creat1ve m1nds , -

; Recagn1z1ng the cr1t1ca1 néed for addreSting the educat1on of g1Fted
children, the state offTexas ‘has recent]y Drgan1;ed a spe;1a1 program




The program should prevent and/or reduce the exodus from the public
schools of children of all ethnic groups who demonstrate exceptional

. ability or potential. Schools which neglect the talents of students
and . fail to promote their potential will have difficulty in justifying
themselves to the publics they serve. The call for accountability de-
mands that we strive for educational excellence for all students.

Because Black, Mexican-American, Asian, and poor children of all races
are grassiy‘undEWidentiFied by the traditional methods, many of the best
minds from thESE‘QTDUPS go undetecﬁed, undernourished, and unchallenged.

In the East Oak Ciiff Sub-District, a un1que strategy for ddentifying
students included in the program for the gifted is ‘being initiated. The
Sub-District will continue to consider standardized acliievement scores
and - intelligence quotients where available and appropriate, but not to
~the exclusion of other nonpsychometric strategies which may morz clearly
identify giftedness among the student population it serves.

. The focus of Project PEP is to create and provide experiences which
- wWill develop excellence. Benefits should'accrue to all students in the

schools trirough the development of new instructional strategies, improved
- teacher competence, and increased teacher/student enthusiasm.

PROGRAM GOALS AND 0BJECTIVES

. GOAL 1 ’
Design and implemerit ar identification procedure and a specialized program
which meets the needs of formerly unrecognized, unnurtured, gifted students

from ethnic and economically disadvantaged backgrounds.

Objectives
e Develop an 1mprDVEd means of 1dent1ficat1an of g1ftedness in s*udents

of co]cr‘@nd various socioeconomic ievels. .
- @ Develop a parent/profess1onaﬁi&aﬁmun1ty supp@rt base for the program.

. e Provide a Jearner centered program with qua11tat1ve1y differentiated
educat1ana] activities.

GOAL 2 ¢
. Develop replicable models fgr curr1cu1um design, staff deve1apment and
resource dissemination which will facilitate. the marginal (poor and/or
“minority) child's personal growth and provide the knowledge and skills'
nacessary - ferﬂfunct1cn1ng in a mu1t1cu1tur31 society anrd waPWd

Dbgect1ves R ‘

o _Uevéqop 1nstrugt10na7 models_for teach1ng g1fted students

ﬂB Deve]op 1nstruct1ana] mudéls to aid regular c]assroom teachers in
per1d1ng act1v1ties wh1chjyeu1d facilitate student identification.



¢ Train a cadre of highly campetent teachers of gifted studenits.

e Create instructional madeTs that are repiﬂrab1e for popu1at1on5
ompr1sed of people of color.

(Y PrDv1de a pregram which educates the total chiid incTudigg considera-
tion of mentdi, phys1aa:, socio-emotional, moral-spiritual growth
needs, .

e Provide a pvogram which strengthens the gifted child's cultural
identity. -

=

PROGRAM DESCRIPTION
Program Sites

The program for g1fted and talented students in grades 4-6 in the East Oak
Cliff Sub-District is being piloted on seven campuses: Maynard Jackson,

T.L. Marsalis, Clara Oliver, Clinton P. Russell, R.L. Thornton, Whitney
Young, and the new 4-6 Center which will be haused in the East Oak Cl1iff
Educational Complex. These sites provide  the program with students who

have diverse socioeconomic backgrounds from a broad cross section of the
“Sub-District, thus ensuring that the program is not Timited to the middle

or upper class or to those students who have had the opportunity for diverse
and expanded experiences.

Schedule . S

There s one teacher in each of the 1dent1f1ed s1tes who devotes at least
one=half day to the 1n5truct1on of the identified students. Students meet
together in a mulgd age grouping for théir PEP class and return to their
respective classes . fof the remainder Dﬁ ‘the school day. Students spend
one-half_day (morning) in a self contained class during which time the
language ‘arts and. social sciences are presented within the context of an
integrated curriculum focusing on the humanities. -The other half day is
individually scheduled within each school to provide time in a skill dev-
elopment center, time with peers in recreative arts, fine arts, etc., and
as the schedule permits, electives and/or m1n1c0ur;es, educat1ana1 tours,
and other. enr1chnent activities. _

. CURRICULUM
An effective curriculum for ta1ented and g1fted students must reflect a
* _program designed tc offer added dimensions of study to its clients. The
- Project PEP curficulum is bJ;Ed on the humanities. It makes extensive
use of the arts (1literature{ foreign language, drama, painting,.sculpture,
. music, poetry, dance, etgj%sas to@1s to he1p understand méjor concepts and
. Z . . A
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the cultural settings of historically significant events. Major themes
“are presented*in modular. forms which c¢ross discipline 1ines and present
an integrated approach to subject matter. ., Each study topic is presented
in a way which offers the student opportunities to affirm her or his own
cultural, heritage, -appreciate the contributions of other ethnic groups
recognize possibilities for career inclusion, and consider the implica-
tions of the topic for future societies. Students in the program are
provided ‘learning experiences directing them toward acquisition of a
second or third language (French or Spanish) as one method of expanding
intellectual ab111ty through ultimate prof1c1ency in the command of two
languages and as an additional method Qf 1ncre351ng familiarity and appre-
. ciation of other ethnic groups.

Exper1ence Based Learning

Learning experiences in the Project PEP curricu1um buiid upon the natura?
curiosity of gifted children by dealing with problems relevant to their
own needs, purposes, and interests. At the same time, the children are
allowed to take part in the organizat10n and planning of learning activities.
_The teacher provides real life experiences which call for active partici-
pation and stresses the skills necessary for that participation. The
teacher acts as a resource for learning rather than a dispenser of infor-
mation ---a "guide on the side" rather than a "sage on the stage." All |
aspects of the program are kept flexible enough to encourage exploration’
and invention, encourag1ng 1n1t1at1ve, Dr1g1na11ty and a questioning atti-
tude.

Thinking Sk1115

A major thrust of the PrQJect PEP curr1cu1um is deve]opment of thinking

and reasoning skills. Students are encouraged and stimulated toward cri-

tical and productive thinking skills, problem an31y51s and problem solving,

and system analysis with focus on.alternative and creative solutions. They

are provided oppertunities to panticipate in-many experiences which. lead-to-

development of psychosocial and 1eadersh1p skills. Emphasis-on-the follow-

ing kinds of activities aids the teacher in stressing the importance of the

process of learning more than the product: . _
, _ ) 8

e Problem solving

Classifying and categorizing

» Comparing and contrasting o C . )
Making judgments according to criteria : o

Using resources .

Conducting research projects

Discussing and debating

Taking part in class meetings involving group pracesses

Planiing future activities

Evaluating experiences

29 -



Reading ' : <

A strong reading program i empha51zed in the Project PEF curriculum.
Of necessity, reading programs for the§g¥fted differ in methods, mater-"
. ials, and content utilized, but certain Fgatures are recognized as

. . necessary components of any program for the gifted. Early assessment

of ‘irtellectual, perceptual, and reading abilities is vital. .A combina-.
“tion of achievement and readiness tests,.along with careful teacher ob-
servation and skill cﬂeck1ist5, give a fair indication of the child's
Tevel: o¥ competency:- The ultimate test is, of course, whether the student
can and does réad and comprehend written materials. The reading program
should be highly individualized with special care being taken to assure
that the program includes the mastery of skills that provide the founda-

- tion for reading growth. The reading program should emphasize develop-
ment of higher mental processes, including the following::

e Discovering clues 7rom which to infer h1duen mean1ngs and probatle
outcomes,

Analyzing selec*ions to detect author bias and subtle propaganda.
Locating materials on a given topic.

Organizing and 5ynthes1;1ng materials for purposes of reporting.
Evaluating materials in terms of worth and relevance to purpose.
Understanding the use of connotation, figures of speech, p1ot
setting, and characterization in reading selections.

Apprec1at1ng the motives, intents, and feelings of the author and/or
characters in a.selection.

e Selecting a reading technique and speed appropriate to the d1ff1cu1ty
of the material and the purpose for read1ng it, .

~And, most certainly, the reading program should extend interest in-
reading. The teacher maximizes opportunities. for reading in the content:
areas and provides a wealth of interesting, pluralistic reading material. -
He or she helps students.choose buoks to broaden and enrich their inter-
ests. as well as to satisfy them. Reading is combined with social
experience through the use of group projects, play writing and praduction,
creative dramatics, discussion of favorite books, debate of a 50g1al issue,
and shar1ng QF creative: wr1t|ng ’ ,

In, sﬁart the school program is tailored to meet the needs of the
gifted ch11dren in the seven East Oak C1iff pilot schools by modifying
the curriculum and establishing a SPEC131 learning environment which
fosters academic 1earn1ng, the expression cf self, and cultural affir-
mat1on ) : : .
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Product ﬂriented Teaching “Process Oriented :Teaching
for ‘the Average* . i for the Gifted*
Emph351s on end resuTt (product) Emphasis on learning pattern (preiess)
Leader-participant teacher - : ~ Learner-participant teacher
Predetermined learning direction . Learning direction is determined by
. : _ ' - each student for hHimself
Content-bounds evolve from teachers' Content-bounds evolve from students'
resources resources o
Teacher is evaluated and evaluates - Teacher is evaluated and evaluates
students on tRe basis of quantita- ° ~ students on their involvement in
tive measurement of the end result . the learning process
(product) » - i

STUDENT - IDENTIFICATION

Identification of a special subgroup of students defined as gifted is,
not a simple matter. Giftedness and the dimensions of giftedness are
determined by cultural values. As values change, so do views regarding
the nature of intelligence. Definitions of giftedness which purport to
be all encumpass1ng are not. For th15 reason many tools must be used
to aid in student identification. ’

Simple achievement and, intelligence test scores often faii to tap
‘such intellectual functions as creative, elaborative, and evaluative’
thinking. Test scores alone identify only a fraction of the number of -
gifted students tg be found in any population and many are so culturally .=~
weighted that they may fail almost entirely to 1dent1f! giftedness among
people of color or the poor of any ethnic group. ~The value system which
defines. g1ftedness adds to the problem.

a
ey

The values and experiences of talented students from less economic-
ally advantaged environments are often accorded inferior status. When
identification procedures or tools limited to the cultural values of the
Eurocentric culture group are used, the result is clearly the omission

- of many students from Dther cu1tura1 groups A pubTic schQOT system’ i e

ca11y eliminate 1arge numbers of e11g1b15 students on the b351s of
cultural.or economic backgrounds. In the Fast Oak CW1ff Sub-District,
a differentiated approach to the identification of gifted Students has

been estab11shed

"

-~ ;Note From "Teaching the Gifted -- A New Frame of Reference" by Yalter
.B. -Barbe and anard C. Frierson, Psychology and Education OF the G1fted
) 1975i_ ‘ :
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Process’

Nominhations for -program participants are accepted from principals, teach-
ers, students, parents, and other community persons. Nominations are
reviewed by a selection committee which makes use of available formal
“and informal data to group, pridritize, and make final recommendations
" for class membership. Approval and commitment to involvement are re-
. ceived from a parent, guardian, or advocate of each child participating. .
Opportunities are available for students to withdraw from or enter the °
sprogram as tne school year progresses and changes seem appropriate. '

5

Se1§ction Criteria
" Project PEP classes are composed of students selected from three gﬁédps:

1. Students who are high achievers. .
2. Students who are highly creative thinkers.
3. Students who evidence high.potential but who are underachieving.

1. Students who are high achievers

Students who are high achievers are easily jdentifiable. In many programs
for gifted and"talented students, the only students identified are those
who have achieved high scores on mental maturity and/or achievement tests.
It should be understood that.the East Oak Cl1iff students who have already
demonstrated high achievement on standardized tests have evercome tremen-’
dous odds.to do so. They have succeeded intellectually in a system which _
_ has traditionally shortchanged them in: their educational development and-
have performed admirably on test measures written by and reflecting the
cultural values and styles of a Europeanistic, middle class society. Among
students enrolled in the first year of Project PEP, more students scored
near the 74th percentile on the composite.of the Iowa Tests of Basic Skills
than at any-other single level, though approximately one fourth (%) scored
at or above the 90th percentile in reading, mathematics and/or composite-
-categories. As high achievers are screened, students with outstanding
scores, even.if only in one area, are considered for placement in the
class -- a student who scored at the 90th percentile or above in math’may
be given more consideration than a student scoring at the lTow 80th percen-
" tile on the composite. Distribution of grade level and sex are also taken
into censideragtion. , v o " .

¥

2. Students whe are highly creative thinkers

Standard achievement and intelligence tests do not, in any way, identify .
students who are highly creative thinkers. ~Common traits of creative

thinkers such as abiljties to invent, think fluently and productively,
visualize mentallys>and take psychological visks may go completely undis-
" covered and unnurfured unless student identification procedures allow the



=

¢ "~ flexibilily and differentiated approaches which permit such gifts to

: be recagn1zed The Guilford Creativity Test.is the primary tool used
for screening of creative students now enrolled in Project PEP. Scores
on portions of that test, along with teacher observation,.aid in identi-
fication of a few of each school's most creative thinkers. .Approximately
20% of the students now enrolled in Project PEP are those who have been
jdentified for their creative thinking abilities. Because such students
are frequently overlooked, Targer numbers will be identified and placed
in Project PEP as it cont1nues to develop in future years. i

.3 Students who évidence high potent1a] but who are underachieviﬁg

found among students who are underachiev1ng G1fted and talented students
are often, at an.early age, dismayed-by the:rigidity or lack of respons1ve=
ness of the educational system into which they are trust. Frequently,
their frustration with the school environment is displayed in behaviors
~which their teachers consider-disruptive. Rather than correcting the

cause of the frustration, teachers.often Tabel such students troub]emakers,
shaping a mold into which-unchallenged students-may be forced for the
~rest of their school careers. Other frustrated students may withdraw, as
completely as possible, from active participat1on in meaningless classroom
activities, and fall behind in achievement. It is most important that

such students with high potential who are underachieving be recognized

and provided ample opportun1t1es to develop their gifts. As with the
highly creative thinkers, increasing numbers of gifted .underachievers will
‘be enro]]ed in c]asses for the ta.ented and gifted students of East Oak
C1iff. _

A

1
Criterfia Summary E .
Criteria for screening of students for Project PEP include:

' @ Composite score at or :ahove the 80th percentile on the Iowa Tests of
Basic Skills, based on large city norms for grades 3, 4, and 5.

Score at grade level or above on-the Shaw/Hiehle Test of_ Computa-
tional Skills. :

[.Q. score derived from 1nd1v1duaT testing where available ‘and Pe1evan
- Professional assessment by a local building 1dent1f1cat1on team.
Demonstrated Teadership potential.

Peer rating.

Qutstanding scores on aspects of Guilford Creativity Test.
Evidence of potential for high achievement.

School, records. :

'Part1g1pat1on in extracurr1cular activities.

ApprovaT by parent or guard1an

Commitment to involvement in the program by parent, guard1aﬂ; and/or
“advocate. s
5Recowmendat1ons by school and/or community leaders. : -
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STAFFING

The East Oak CTiff Sub-District provides one professional teacher at each
of the seven pilot schools and one jtinerant teacher to coordinate the
program and serve as a resource pe "son for the p170t sites. Characteris-
tics of teachers in the program are:

e The teacher demonstrates superior teaching perfﬁrmanﬁe

® The teacher shows outstanding academic performance in preparatary
training and in continued profes51ona1 growth. :

The teacher demonstrates traits of 5e1f 1n1t1at10n, self assurance,

e
and self confidence. _

e The teacher relates well to staff and parents

o. The teacher is involved in continuing professional growth activities.

® The teacher is curious and excited about Tearning.

o. The teacher has a commitment to instructional excellence for third
world and/or low income children. | o

® - The teacher has demonstrable evidence that students with whom he or

she.works have grown academically.
e The teacher recognizes that he or she is to be an exemplary model
- fdr-his—or-her students through behavior, speech, and dress.
® The teacher possesses the understandings and skills to adapt to the
: d1FFerent ﬂéarn1ng and motivational sty1e5 oF students.

‘Other persons closely involved in- the program are bu11d1ng principals,
instructional leaders, instructional facilitators of the East Oak C1iff
~ Sub-District, DiSD instructional services staff, .and. psychological ser-
~ vices personnel who will be used on a part-time Basis to ensure that
% jnitial and continued tests are correctly administered and test results ..

dccurately 1nterprefed

STAFF‘DEVELGPMENT

Teachers of talented and g1fted students must themse]ve* have special
gifts. They must be abundantly knowledgeable in their subject matter -
and must be able to obtain maximum growth from students. Inservice
training is a necessary vehicle -to assist the teacher in continual dev-
elopment of those personal gifts and in expansion of his or her own
knowledge base. Resources available in group tra1ﬁ1ng sessions exceed

- what can be duplicated for individual teachers. The stimulation of in-
teraction with other teachers of talented and gifted students provides
a sense of enthusiasm and single minded attention to the task wh1ch
cannot be obtained in cther sett1ngs

The staff development program is des1gned to g1ve the Progect PEP
teacher

® An expasure to the genera1 theeret1cai basis of g1fted education. *

Qo
LN




e An iﬁdepth understanding nfi§r9b1em and issues in éducat1on of
, gifted students of color and of low income bdckgrounds '
e Concrete experiences which will help develop skills in the uses

and creation of strateg1es, matEF1a15, etc., for education of
- gifted children., ' ’ -

*‘Tnese three nbject1ves are to be afcgmp11shed through activities and
fsess1gns schiaduled thrcughaut the year.

in.most. CESES, the PEP. teacher part1c1pates with the rest of his
or her building staff in staff deveTopment activities planned to meet-

local. tuilding or special subject area needs, and participates in speci- . .

fic talented-and gifted inservice during times which will no* interfere
with other pertinent training. PEP teachers also engage in intensive
training experiences conducted in a workshop setting during the summer.
Teachers are encouraged. to take advantage of other opportunities for
professjonal development in the field of talented and gifted education
by’ part1z1pat10n in 10231, state, and nat10na1 conferenﬁes and %em1nar5

* PARENTAL ACOMMUNITY RELATIONS
The Task 7
The East Oak Cliff Sub District program for talented and gifted ch11drenaf

.- has as one component a Conun1ty Relations Program. Parents and the

community are w1111ng and valuable partners in education and should be
actively involved ‘in continual program refinement and participation.
Parents of students identified for the program may Suppﬁrt ‘their child'’ 5
educational development by:

e Providing a place for home study.

o Involving students with enriching experiences outside the schoo]

' environment.

" @ MWorking with the child's teacher in a partnersh1p role.

e Participating in development of 'the child's educational program.

.9 Engaging the student in conversations which broaden vocabulary, build
~upon experiences, and elicit higher levels of thinking.

@ Reading to and with the child from a variety of literary sources.

[ Engourag1ng the student to recognize "and understand varying po1nts of

. view within his or her home ‘and community environments.

¢ Leading the child to 1nterpret criticaily what she or he sees and
hears at and away from the”school setting.

'@ Looking for cause and effect relationships in daily exper1ences

] fncourag1ng the student to identify causes of problems which occur
in his or her experience and to seek alternative solutions. .

¢ - Engaging the child in dialogue wh1ch involves goal setting.and -
clarification of values.

e Assisting the ch11d in secur1ng a 11brany card and u31ng the public -
Tibrary. . :

31
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" The PIén

The parents of Project PEP students have been organized into a group
which meets periodically to share ideas and participate in the develop
ment of the talented and gifted program. The parent group has selected

- a cha1rperson and Drgan1zed a steering’ committee which takes a.major

role in planning experiences for the group. East Oak C1iff parents

have evidenced a high degree of interest, enthusiasm, and willingness

to become active participants in their children's education.. At an
initial meeting of the parents, each signed ‘a statement confirming their
intent to support- their children's instiructional program in very speci-
fic ways. In addition, the Community Relations Program provides infor-
mation to the community about Project PEP and prGV1des opportunities

for the cgpmun1ty and private sector to share in the instructional pro-.
gram.- eDiVerse human and material resources available within the commun-
ity are used to stimulate the creative productivity of students.



PROJECT PEP
STUDENT- INFORMATION FORM o

Schogj Principal _ :7

PEP Teacher . Date_ R

Student Name * - _ , o Grade _ _ N %

Student I.D. Number ~Birthdate ___ — :
:;*Eghﬁiégty::‘it_ - Sei _ e

Parents' Namesgf _ 7 _ _ ﬁjv ijf—; “*“:

Address . - — ,,,,,’ - -

Home Phone - -  Business Phone ,,7 N

~ .List the last two reading comprehension scores from. the ITBS:

Date Given Date Given

Grade o . Grade

Grade Equivalent .Score ___

Grade Equivalent Score

pérggnti1e ' B - - 7 PércéntiTe, _ R _
List. the last two mg;ﬂggggigi scores. from tﬁe ITBS: |

Date Given - . DateGiven ____ - ,,7,, —
Grade __ -, Wm,,,,;,ﬁf “7 - ) Grade | f _

Grade Eéu%va?ent‘Score Grade Equivalent Score

Percentile = ;,;;; R __ Percentile L;—4 R
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Projct PEP

Teacher Selection

® P]ease cons1der the foiTGw1n%Jcharacter1at1cs when-recommending tEEﬂhErb
for assignment o the Progec PEP. class in your school:

& The teacher demcnstrates superior teaching performance 1n preparatary;
.tra1ﬂ1ng and in continued professional growth.

e The’ teacher shows Dutstand1n§fatadem1c performance in preparatcry
tra1n1ng and in continued professional grcwth _

vw4ww!w~Thefteacher demonstrates-traits. of self.initiation, self assurance,
and self confidence. :

#
3

@ The teather relates well to staff and parents.
" e The teacher'is involved in ccntinuing prafe%siona? growth activities.
@ The teacher is cur1ous .and e c1ted about 1earn1ng

[} ,The teacher has a cng1tment to Tnstruct1anal exce]1ence for th1rd
wor1d and/or low 1ncome ch11dren '

e The teacher has demgnstrab1e evidence that students with whom he or,
she works have ‘grown academ1ca]1y -

o The teacher recognizes that he or she is to be an exemplary model for
his or her students through beﬁav1ar, speech, ‘and dress.

.@ The teacher possesses the unde@stand1ngs and skills -to adapt to the
different learning and mot1vaﬁ1éna1 styTes of students

4 recommend V o 4 — ‘7,, . for ESSignmEHt t0
St : | (teacher name) o A
the Project PEP teacher position. SS#__ " . ' .

L .

e TTTTThatel o . T Principal
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PEER NOMINATION FORM

- Ask your students to write one or twa names in response to each
of the following questions. Any name may be used more than
_once. Collect, and retain student answers. Complete the follow-
*ing form with thE names of the students most frequently mentioned
by their peers.

1. Who gets the best graaes?-

2. Who is the smartest student in your class?

3. Who has the best ideas?

4., Who thinks of a Tot of different Ways to do things?

5. Who is very smart, but gets into trouble?

6. Who has the most unusual ideas?

B f; . ) : . i
Nominations submitted by section(s) __

Date

i
L%
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At the end of each week df instruction, p]e

PROJECT ‘PEP

EAST OAK CLIFF SUB-DISTRICT |

CHECKLIST OF SKILLS AND CONCEPTS ADDRESS'D

addressed in your classroom that week,

1

3]

check off those skills and concepts

| August

September

Jctober

December

.w_anemh&r
- danuary

| February

| March

Rpril

¥

Ma

aff1rm1ng the
black experience _

EMEE

cultura]ﬁg uralism

Ea reer_i nc

usion |~

HEEUHRWME

futurism

psychology

anthropology

adsociology

geography | |~

SOCIAL ¢
EIEMEEE

hlstnryf -

(%3]

political science

fiction
nonfiction

= & mythology ___

2 biography

= autobjography _

k{gQ1k tales

_;paptry

novels

basa1 read1[g
-ab

UAGE

jve writing

ting,

LANG

STt

1c speak1ng

reading

ora

’Egsi o
patnting _
scul pffure

:ha.naraphy

= architecture

e ﬂrama

values’

elf worth

eadership

£ S
2 Tea
A controversy
EhaAjéngei

creatid Tateral

zr1t1ca1

. productive _

o logic

2 1
;Egggera1izat1an,u

= research_

: study

test taking«»='u)f: =
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| LOCAL BUILDTNE IpENTIFICATION TEAM
- REFOMMENDATIDN FDRM '

%

The 1DCET bu11d1ng team of the ) ~ School
" recommends the following students for campos1t1on of the 1979 1980 Project
PEP - Talented and Gifted CIass on th1s campus: - - R

High AChTEVEFE o N High11,Creat1ve Th1nkers
| Ii ] . - ‘ - -- B : * 1- b
2. BRI SR 2.

o M N -
B R R ’ oo 4 -

5. ... | 5. o R

6. R : HighuEatentjai,Undgfgchievers.

T B P P

! . L : H

10. . p ' Reservo1r L1st (in -order af pr1or1ty) |

B S T = 1.
12. T , o 2. . .
13. '

W

14, 7

[

Signatursi-éf Team Members :

‘Principal

o ~d [y

 'TEachernFPEPcfass(Qr{designée)
T .

I
1.
1

w

Tnstructional Leader

e
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PROJECT PEP CLASS MEMBERSHIP - / 7
1979 - 80 RO

;f'

Z! o ‘Teacher (signature)

School i Principal (signature) -~

Please indicate the reading, math, and ccﬁpagite ITBS percentiles for each student in
your clagss. Mark the category under which the chj}ﬂiwas identified for a position in
th:E E]; -}S * L ) - L A

5 . [‘ - (.

L

o .
N % 9

__reading _math _ -composite

thinkers
under-
achievers

achievers

szgﬁrﬁh‘GEade Student 1.D.'No.. _

I creative

; — - - _ _ _ — _ _ I

’ - - I ~ ]
. T I A ] ER o

*Fifth Grade el

e ) _ - o ~ o L

S ) _ ‘ i ] N N O ]
7 \ L
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ANNOTATED BIBLIOGRAPHY -

EC114035 : R
Enhancing Self- Concept with Gifted Black Students S
Exum, Herbert A.; Colangelo, Nick o C
Rueper Review VI N3, P. 5-6, Mar 1979; 1979-Har 2 p.
.EDRS: Not ava1Tab1e '
‘The article describes some of une se]f LDnCEPt needs of gifted B1ack
- students. and presents a model for helping Black: secondary students
~ develop positive self concepts. A description of a cognitive curri-
culum is presented that touches on 17 topics, including African art,’
s;aven{, ?1ack power, intelligence theories, and third worid member=
s 1p cL

ED17S487 EC120544 g
Community-Based Efforts to Increase the Ident1f1cat1on Df the Number
of Gifted Minority Children. , ‘
—DavissPaul-l-—Eastern- M1ch1gan~un1v+j_ip51lant14_501Iege“nf,Eduzatlnn__~ﬁ,,
' Aug-78, 89p.; submitted in partial fulfillment of the _requireménts for '
. the degree, Specialist in Arts, {astern Michigan University..
- EDRS Price - MFOT Plus jostage. PC-not avaitable from EDRS.
"Language: EFgl1sh ;eograpp1c ource: U.S. /M1ch1gan | '
The document reports.on a study of community-based identification of
gifted and talented Black middle-school students, as an adjunct to -
formal identification procedures. A develgpmenta] framework for the -
identification of the gifted minority child was distributed to 17 known-
leaders in the Black community (including ministers, youth leaders in
athletics, and scoutmasters) who normally come into contact with middle-
school-age chiidren. These leaders were then asked by questionnaire to
recommend students they felt were gifted. Among the results were that . ~N
a total of 15-students were identified as being gifted, that 13 of these
were considered to possess cognitive’ 5hper10r1ty, that 13 were considered
to possess psychosocial superiority, that 13 were cans1dered . to possess
“ta]en s-specific superiority, and that a“high percentage’were consigered ..
to have exceptional abilities in moré than one of these “three focus
~areas. A literature review is also presented, focusing on such aspects
as culturally biased tests, teacher screening, the inability or dis-
~interest of school adm1n1strator5 in identifying the gifted m1nor1ty
child, and nonadministrative factors contributing to disinterest in
1dent1fy1ng the g1fted m1nor1ty child. (DLS) “
ED164478 SPO13413 L, S 7 " )
- S.P.I.C.E. Workshop Madel: ’An Apﬁraach to Alternative Programs for the”
, Disadvantaged G1fted B ; o .
. Mitchell, Brute M.. ; Dodson, Edward K ;
"Ventura County Super1ntendent of Schools, Ca11f0rnia 78,‘8p.
EDRS Prige MF-$0.83, HC-$1.67 p1u5 postage
‘Language:“gpgish. Geographic source: U.S. /Washington.
Major prbb]ems associated with subcu] tural var1at1ons in schoo] perfor-;
mance that 1nterfere with the dEVE10pnent of special pr09rams For ’

L39




d1sadvantaged* g1fteg?students are d1scussed These prob1ems 1nc1ude .
the difficulty of identifying gifted minority students by usual testing
methods, the nature of programs that may be devised to benefit them,
and obtaining acceptance of such programs by schcc] authorities. A
model program is outlined in an attempt to deal with -these- mu1t1p1e pro-
blems. ' Development of "culture fair" tests is proposed as a first

.- step in- identifying students for the program. Recognizing the culture -
conflict between the powerless poor and the average middle class is an -
&mpcrtant factor in successful program plamming. The cooperation of the
. family and the community is-a desirable goal. 1t is emphasized that the
responsibiTity for developing this program must be shardd equa11y with
-the adu]t members af the minority group. {(Jn)

EC1122]5 . '
A Proposed P1an for Ident1fy1ng B]ack Gited Ch11dren
Gay, -Joyce E. , C
Gifted Child Quarter]y, V. 22, N.3, P. 353-360, Fa]T 1978 1978 Fall Spc

EHD‘: MF\+ :\1311:||=\1ﬂ

B =17 B ratrie

Prcposed is a plan fcr 1dent1fy1ng B]ack g1fted children within the
framewcrk of the integrated school. It is explainell that the plan
utilizes the case study method and Tnvo1ves the following six steps:
i _getting ccmm1tment, Tocating the nominees, setting up case studies, -
_.achieving parenta] contact and involvement, interviewing and test1ng, ,
and engag1ng 1n a qroﬂp prch1em sc1v1ng task (BD) :

ED111413 ’ o W
Educational P]annTng for the Gifted. OvercomingcCuitura1, Geographic,
and Socjoeconomic Barriers.\ coe - , '
Baldwin, Alexinia Y., Ed. anﬁ Others _

. The Ccunc11 for Except1ona1 Ch11dren, Reston, JVA. 1978 76p.  Sponsoring-
“agency: Office of Education (DHEW) Washington, DC fo1ce of G1fted and
Talented.

cThe Council for Except1cna1 Children, Pub11cat10n Sa1e5 Unit, 1920,.~
Association Dr,, Reston, VA ($5.25). - A _ . QfA =

- EDRS: Not ava11ab1e, mf - “
The -book presents theoretical ccns1derat1ons and pract1ca1 recommendataons
concerned with school planring:for gifted children who might not be i

: 1dent1f1ch ‘nor have an -opportunity to develop their mental capac1t1es
because, of external infTuences such as cultural diversity, socioeconomic
status, or geographic isolation.. Six different approaches to .identi-

~ fication are presented. "Using the System of Multicultural Pluralistic
-Assessment (SOMPA). to Ldentify the Gifted Minority Child" {J. Mencer,

J. Lewis) describes the extension of SOMPA to the identification of
children whose potential has been masked by cultural differences between
the home and school. "The Identification of Gifted Chicano Children"
(E. Bernal) discusses-how Chicanos themsé1ves view giftedness, along with
thre€ types of identification tEChﬂ1qUES "Nondiscriminatory Testing

- Procedyres to Assess Giftedness in Black, Chicano, Navajo, and Anglos"

(M. Meeker) ‘discusses Ehc identification and separation of gifted
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abilities apart from a g1fted SCOrg, and the identification of ;
gifted level cognitive abilities, in*djzadvantaged minority children.
"Finding thé Ablest Mathematical Rea;aners in a Specifically Desig- .

“nated Group" (J. Stan]ey) presents a model that can be appltied to
almost any special group. "Mays. of Discovering Gifted Black Chil-
dren" (E. Torrance) discusses tests that lack minority group bias
and: those that tap cultural strengths. "The Baldwin Identification
Matrix" (A Ba]dw1n) presents .a format to more equitably assign
students to gifted programs. -In “Curriculum and Methods -+ What is
the Difference" (A. Baldwin), the def1n1t1cn and components of a
quality program for gifted children with unique needs are discussed.
"Within the -Community and Tts Schools" (G. Gear’).. exp1§res factors

. that affect the success of programs for gifted children with unique
needs. "Summary, Analysis, and Future D1Pect1ons“ (R. Fuchigami)
concludes the book1et (DLS; . :

“EDWSE57  UDO 19992
The Gifted Black €hild: Prab]ems and Prom1se
Howard, John R. '
29 Oct 77, 20p.; Keynate Address de11vered at.the Conference on
Living and Working with the Gifted Black Child (Purchase, NY,
October-29, 1977); Not available in paper copy due to reprﬁduction
_quality of ‘original. document.
EDRS Price - MFO1 Plus Postage.. PC nDt ava11ab1e from EDRS
Language: English. Geographic Source: U.S./New York '
In this paper, it is noted that there are. three reasons for studying
.  the Black g1fted child. First, Black destiny has in part been shaped
" by talented Bladks --. for examp1e, Malcolm X and Martin Luther King.
Second, the Black gifted are a minority within-a minority. The
gifted Black female, subject to sexism, is even more of a m1nor1ty
Third,; whether or not programs for the gifted should exist is not at
que§t1on they do -exist and Black children should participate fully
_in these programs. ‘The Black g1fted child presents different pro-
blems. from the White gifted child in terms of the following: (1)
identification of the gifted and mislabeling; (2) the social milieu
of the gifted, particularly family and peers; and (3) programs and
possibilities for facilitating the identification and development
of the Black gifted. - A short review of programs for the gifted, a
list of Passow's five recommended steps for developing programs for
the culturally different gifted, a short bibliography on the minority
gifted, and a list of sources for information Concern1ng ‘the gifted
.and ta1ented are 1nc1uded (Authar/PMR)
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EDRS Pr1ce - MFQ]/PCD1 pTus postage.. . ' :
‘Language: English. Geograph1c source: U.S. /New Jersey.
To effectively address minority educational concerns, educators must
understand and be sensitive to minority group students' cultural and
~ social differences. In addressing the ‘unmet gducational needs of°
~gifted and talented minority students,” they must recognize the fact -
~ that mindrity cultures are "legitimate" and that the infiuence of

these €dltures can (and often do) render minority students profoundly
different from students in the majority culture. These differences ;
Egit be considered .in educat1ng or: cnunse11ng m1nor1ty youth (Author/
‘ED145621 EC]DESSB '

Discovery and Nurturance of G1Ftedﬂess in the Cu]tura]]y D1fferent
Torrance, E. Paul

The Council for: Except1ona1 Ch11dren, Reston, VA" Infcrmat10n~
“Services and_Publications. S E S ,Wmm"‘j,»mwu, e
-7 101p. - ' ' ’ ’
Sponsoring agency: Nat1onaT InstitUte of Educat1on (DHEN) wash1ngton, DC.
Available from: The Council for Exceptional Children, Publication Sa1es
‘Unit, 1920 Association Drive, Reston, VA 22091 ($6 00) :

EDRS Price MF-$0.83, HC-$6.01 plus postage .

Discugsed in the monograph arE\methods for 1dent1fy1ng and deve]op1ng
programs for culturally ‘different g1Fted students. -In an overview -
sectiof, the important issues. and trends associated with the discovery
“and nurturance of .gittedness amcng the culturally different are con-:
sidered; and screening methods which involve modified ‘traditional pro-
-cedures, .instruments that seem. to‘]ack cultural bias, and culture ’
specific procedures are reviewed. ‘A ncnpsychameLr1c approach -is

offered for identifying strength: épd using strengths to motivate: -
‘learning, select 1earn1na nxaer1ences, and develop career plans in 18 .
areas (Wh1Eh include abi’ iy to express feelings and emotions; ability

to improvise with uammonplace materials and objects; and articulateness
in role playing, sociodrama, and story telling). A final sectivon focuses
on alternative programs, approaches, and -additional general guidelines
for discovering and aurturjing g1ftednéss Appended are a table summar-
izing. studies of- racial and sccioeconomic bias of the:.Torrance Tests of
"~ Creative Thinking, a sample checktist for observing signs of giftedness
among the cuTturally different, and an annotated 1ist of ‘biographies
and autobiographies of successfu]’cuTtura]1y d1fferent peop1e for '
young readers (SBH) S , —_——

ED148038 EC]DBDS? .

“Alternative to IQ Testing: An Appraach to the Ident1f1cat1cn of Gifted.

C'Minority" Ch?]dren Final Report e v .
Hilliard, Asa G. '

San Franc1sco State Un1ver51ty, Ca11forn1a

30 June 764 169p H B1b1109raphy may be marginally 1eg1b13 due to pr1nt
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A
Spcnsor1ng Agency Ca11forn1a State Dept of EdUCat10n, Sacramento
Division of Special Education.-
EDRS price MF-$0.83, HC-$8.69 plus postage
The firal report addresses the problems involved in 1dent1fy1nq gifted
minority children. Reviewed. is the historical perspective of cross
cultural assessment in behavioral research. Typical gross errors and
misinterpretations of data in cross cultural assessment . are po1nted
-out. Among fundamental considerations listed include the _use of items.
suited to the child's enV1ronmEﬁt and the ability of "the child to under-"
stand what is required. Various behavioral 5ty1es (such as the -
atomistic-objective, obsessive- compu1s1ve, and hysterical sty]es) are
reviewed, and their impact on assessment interactions is ana]yzed
C1ted‘are examp]es of behavioral styles in religion, music and 1anguagei
Descr1bed is the revision of a prescreening instrument conta1n1ng items
~on P. Torrance's checklist for creativity, and emphas1zed is the 1mpor-
tance of viewing style as the vehicle ‘through which intelligence is.
expressed. A final section considers the 1mp11cat1ons Df behaV1ora1 '
**_*sty1e—Un—educatﬂan-for ‘the~ g1fted "(CL) B

.EC093500: '
Identifying Gifted M1nor1ty Ch11dren Through the Use of Non Verba1 Test.

- Hilliard, Priscilla - _ v , :
1975 189p. o T :

Note: Yeshiva University.’ )

University Microfilms Internat1onaT P. 0. Box 1346, Ann Arbor, MI e
48106, Catalog No. 76-10; 324 ($20. oo Hard Copy, $10 00 M1crof1che) '
EDRS: Not avajlable .© -

Among findings of the study in which 109 eTementary 1&%&1 Black children
from four ability groups (intellectually gifted, high ach1evers,

middle achievers, and low achievers) were tested was the groups that
displayed intellectual promise were not the same groups as the class -
that exce]ied in creat1v1ty (SBH) : § ’

EC093467 . ’ ' _

- Early Ident1f1cat1on of Inte]]ectua]]y Super1ﬂr B1ack Ch11dren='

Ryan, dJudith S. ‘ , _

1975. 164p. -

- Note: Un1vers1ty of M1ch1gan C

‘University Microfilms International, P. 0. Box 1346, Ann Arbor MI 48106

‘Catalog, No. 76-9501 ($20.00 Hard copy, $10.00. M1crof1che) _ :

EDRS: Not available = . B i
" In:a study designed to show that Tntﬁilectua11y superiog Black children

can be identifjed in Jow dhd middle  income™ public-school areas by

conventional methods, 2] kindergarten Ss and 28 third grade Sswere

screened and tested. Among f1nd1ng5 were that identification is more

difficult at k1ndergarten than at third grade, that teacher nomina-

tion was found helpful in screening, and that 1nf0rmat1on prQV1ded by ,

parents can be usefu1 in 1dent1f1cat1on (IM) : o SN
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