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PROJECT ABSTRACT

Title of Project: Students with Limited English Proficiency in
Vocational Education: Research and Program Development in Kentucky

Project Duration: July 1, 1979 to June 30, 1980

Objectives: The technical assistance component of this year's project
has accomplished the following objectives: 1) Provision of
assistance in equitable and appropriate program modifications to
Kentucky vocational programs serving LEP students; 2) Continuedprovision of resources and information to vocational educators
serving LEP students; 3) Inform Kentucky vocational educators
regarding federal mandates regulating recruitment and services forLEP students and encourage appropriate response; 4) Monitor thenumber and type of Kentucky vocational programs serving LEP students.

The following have been the objectives for the research component of
this year's project: 1) Quantitatively describe the behavior and
effect of LEP students in vocational settings; 2) Examine and report
factors which may influence effective participation in vocational
education by LEP students; 3) Describe present services/resources
available for LEP students in a sample of Kentucky vocational
programs; 4) Obtain and report vocational teacher input regardingneeds and policies relative to LEP students.

Procedures: A updated statewide data base was established in regard to
Kentucky vocational programs enrolling LEP students. Technical
assistance, newsletter service and free material loan were provided,
upon request, to these programs. Technical assistance services
ranged from provision of various information to in-depth aid in
acquisition of supplemental funding, selection of special curriculaand program design. The statwide data base was also used for sample
selection for a research study of LEP students in vocationaleducation. This study entailed the collection of both quantitative
and qualitative data from LEP students and their vocational instructors.

Contributions to Education: The education backgrounds of most vocational
educators have not equipped them to address the special needs of
students with limited English proficiency. This year's project has
provided these educators access to technical assistance, support and
resources for working with their LEP students. A descriptive study
of LEP students in Kentucky vocational programs has also been provided.
Programs which have been established may serve as models for others.
Research findings may serve as a basis for decision making by
vocational educators at all levels.

Products: This year's project has yielded the following products: 1)
A descriptive study of LEP students in vocational education; 2)
Technical assistance and support services for Kentucky vocational
programs enrolling LEP students; 3) An information/data base
relative to LEP students in Kentucky vocational education; 4)
policy guidelines regarding services for LEP students in Kentucky
vocational programs.

viii 11



CHAPTER I

INTRODUCTION

Equal access to vocational training is a national priority. The
Vocational Amendments of 1976 stipulate that persons cannot be denied
admission to vocational training on the basis of sex, race, color,
handicap, or national origin. In communities which include persons
of limited English proficiency (LEP), vocational programs which are
recipients of federal funding must not deny admission to these persons
on the basis of linguistic difference. Once these persons are enrolled
in vocational training, program modifications may be made which
equalize instruction for LEP students without compromising program
quality.

Statement of Need

Progress toward provision of equal access to vocational education
for persons with limited English proficiency continues to be slow,
not only in Kentucky but on a national basis. One factor which may be
a contributor to this response is the lack of availability of
information about the LEP student in vocational settings. Many persons
tend to be skeptical about situations for which they have little
knowledge or information. Lack of empirical investigation may also
lead to the formation of unsubstantiated biases regarding LEP students
in vocational education. Until vocational educators have access to
documented information about the effect that LEP enrollments have on
classroom situations, many may continue to demonstrate resistant and/or
skeptical attitudes. Few studies have been ccnducted regarding
vocational education for the limited English-proficient; those studies
which have been carried out have received limited dissemination or
visibility.

Therefore, the need exists for the conduct and dissemination of
descriptive studies regarding the behavior and effect of LEP students
in vocational settings. These studies may be used as an objective
basis for future decisions regarding services to LEP students in
vocational education, and also as an information base for the
vocational education personnel who serve these students.

The need for Kentucky vocational education programs to improve
equal access for LEP populations has been documented by a 1978 study
funded by the State Bureau of Vocational Education. This needs
assessment, conducted by the Center for Career and Vocational Teacher
Education, Western Kentucky University, identified LEP subpopulations
in 96 Kentucky communities. Although over 2,200 LE persons were
identified as enrolled in Kentucky educational programs, vocational

1
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enrollment of LEP students was extremely low.1 Subsequent to the
1978 needs assessment, seven training activities were then offered
by the project in an attempt to upgrade vocational educator expertise
and awareness. Although the training was well-attended and received
high evaluations, it did not attrat a strong level of participation
by vocational education personnel. Since half of the LEP students
identified in the 1978 survey were of adult or postsecondary age
classification, the response of vocational educators to this training
inferred at least two conclusions: 1) vocational program personnel
were not aware of these subpopulations within their jurisdictions,
and/or 2) staff development for teachers of LEP students was not
recognized as a need by many Kentucky vocational programs.

Since the 1978 needs assessment, enrollments of LEP students
in Kentucky vocational programs have continued to be very low and
scattered in small pockets across the state. Therefore, it was not
apparent to most vocational administrators that any special program
adaptations or emphases to serve LEP students were warranted.
Although extensive efforts had been made to disseminate information
statewide about the 1978 needs assessment, teacher training, and other
project services, many classroom vocational instructors had not
received this information. Vocational teacher awareness of
responsibility for services to LEP students and knowledge of appropriate
teaching strategies, curricula and sources of funding continued to be
minimal. When LEP persons did enroll in vocational programs,
appropriate support s,:-vices were not provided. This was not seen as
deliberate discrimination on the part of most programs, but due
primarily to lack of information. Teacher training programs had not
prepared vocational personnel to address the special needs of LEP
students, and information regarding 1978 training activities often
had not reached the classroom teachers who needed it most. In view
of these circumstances, it was apparent that a direct outreach service
to Kentucky vocational classroom teachers ww, warranted, entailing
mutual exchange of information and involvement between the project
staff and the vocational personnel serving LEP students.

Thus, several needs were identified in regard to vocational
education for LEP students in Kentucky. The first need was for
dissemination of information to Kentnr:ky vocational educators at all
levels in regard to the following:

1) responsibilities for providing equal recruitment and
equitable vocational instruction for LEP students

2) the attitudes and needs of LIP students in Kentucky
vocational program

3; attitudes and needs of Kentucky vocational instructors
of LEP student.

13
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4) program strategies/resources which have been adopted
by Kentucky vocational educators to serve LEP students

5) quantitative measures of LEP student behavior in
vocational classrooms.

For Kentucky vocational programs with LEP students enrolled, the need
also existed for a program of support, information and technical
assistance to aid personnel in providing equitable vocational education
for these special needs students.

In view of these identified needs, two complementary projects
were funded for FY 1979 by the Kentucky Bureau of Vocational
Education. The Center for Career and Vocational Teacher Education,
Western Kentucky University, has carried out these two projects
which have been aimed at increasing the following:

1) the receptiveness of Kentucky vocational education
toward provision of services to the LEP students

2) the quality of services provided by Kentucky vocational
programs serving LEP students

3) the information/data base regarding vocational education
for LEP students.

Two major efforts have been carried out by the project staff:

1) research study involving Kentucky vocational programs
enrolling LEP students

2) provision of technical assistance, information and
resources to Kentucky vocational programs serving LEP
students.

Examination of the results of these efforts will provide vocational
education personnel at both state and local levels with a clearer
and more expanded picture of present services to LEP vocational
students. This information may also serve as a basis for
recommendations for program refinement, personnel training and/or
program implementation.

4
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Definition of Terms

Limited English Proficiency (LEP) - Limited English proficiency
"when used in reference to an individual means:

(a) Individuals who were not born in the United States
or whose native tongue is a language other than
English, and

(b) Individuals who came from environments where a
language other than English is dominant, and by
reasons thereof, have difficulty speaking and
understanding instruction in the English language."3

English as a Second Language (ESL) Instruction - This is a
linguistic technique designed to teach English language
skills to students with limited English proficiency.
It is usually taught for a specified number of hours
each week, English is presented to the limited English-
proficient student in much the same way as a foreign
language is taught to English-speaking students. The
objective of this type of instruction is to make
non-English speakers competent in English and, by this
means, to enable them to better function in American
society.4

Vocational English as a Second Language (VESL) Instruction -

This type of instruction is provided in English and, like
a traditional ESL class, develops listening, speaking,
reading and writing skills. However, vocational ESL
differs from ESL in that language objectives are
contextualized into work-related situations; that is,
content used to teach language skills is vocationally-
oriented. The goal of this type of program is to
achieve language and content goals concurrently, thus
reducing the time required for LEP students to overcome
unemployment and underemployment.5

Bilingual Vocational Education - This type of instruction uses
the primary language of the LEP student to facilitate the
acquisition of the target language (English). It also
uses the first language, and then the target language,
to teach vocational skills; it relies less on the first
language as English proficiency increases. In instances
where the instructor is not bilingual, a bilingual
teacher's aide/interpreter may be used.6

SVTS - Abbreviation for State Vocational-Technical School

AVEC - Abbreviation for Area Vocational Education Center

ABE - Abbreviation for Adult Basic Education
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CETA - Abbreviation for Comprehensive Employment Training Act

EPT - The test for English proficiency, developed by Ilyin,
Best and Biagi,7 which was used as a measure of LEP
student English skills for the research component of
this year's activities.

Objectives

The objectives for the research component of this project were
as follows:

1) Provide assistance in equitable and appropriate program
modifications to Kentucky vocational education programs
serving LEP students.

2) Provide resources, information and technical advisement
to vocational educators serving LEP students.

3) Inform Kentucky vocational educators regarding federal
mandates regulating recruitment and services for LEP
students, and encourage appropriate response.

4) Monitor the number and type of Kentucky vocational
programs serving LEP students.

The objectives of the technical assistance component of this
project were the following:

1) Identify those educational, personal and social factors
that may be perceived as barriers to effective participation
in vocational education by students with limited English
proficiency (LEP).

2) Identify and describe vocational education programs in
Kentucky which are providing effective vocational
education for LEP students.

3) Provide recommendations for improving the quality of
vocational education for LEP students.

1G



CHAPTER II

TECHNICAL ASSISTANCE PROJECT:
METHODS, PROCEDURES AND FINDINGS

INTRODUCTION

This project entailed provision of six major services, which
were as follows:

1) Establishment of a cooperative statewide monitoring
system through each regional vocational office to
identify newly established LEP enrollments and/or new
LEP populations

2) Provision of on-site technical assistance upon request
to Kentucky vocational programs enrolling LEP students

3) Maintenance of a free material loan service to vocational
education programs enrolling LEP students

4) Provision of a newsletter service to programs enrolling
LEP students

5) Dissemination of information to Kentucky vocational
educators regarding responsibilities for services to
LEP students

6) Dissemination of information regarding services available
through project

This chapter will report the methods and procedures utilized to
deliver these services, plus conclusions and recommendations based
upon findings which this phase of the project revealed.

Limitations

The needs of students with limited English proficiency are
complex and diverse, and the composition of LEP enrollments varies
greatly among Kentucky vocational programs. These variations included
level(s) of English proficiency, primary language(s), level(s) of
vocational skills, enrollment size, degree of literacy in native
language, economic status and occupational aspirations. These plus
other factors influence program design, cost of program and
curriculum selection. Therefore, there was no "standard" type of
program which was recommended by the project staff for Kentucky
vocational schools. Recommendations provided by the project staff
varied, base' on program staff input regarding student needs,

7
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existing program (or community) resources, and vocational staff
student load. Recommendations for one program, therefore, might
not be totally appropriate for another program. However, provision
of ESL instruction was a consistently recommended strategy for all
programs. In some cases, this was provided by existing program
personnel; in other cases, a special tutor was recommended.

Methods and Procedures

Identification of Population

The objective of this phase of the project was to identify all
vocational programs in Kentucky which enrolled LEP students for the
'79-80 school year. This was achieved by the dissemination of survey
packets to each of the fourteen vocational regional offices. These
survey packets were then delivered by regional staff to each state
vocational-technical school and area vocational education center
within each respective region. All non-respondents were contacted
by phone by the project staff. Thus a statewide data base for LEP
vocational education enrollments was established. Each program
which reported LEP enrollees was queried regard the need for
project technical assistance. Positive respondents comprised the
population to be served through the technical assistance component
of the project. It should be noted that other vocational programs
could request technical assistance during the year as needs arose.
Therefore, technical assistance recipients were not limited to
positive survey respondents.

Instrument Development

A survey instrument was developed by the project staff for
dissemination to all Kentucky vocational education programs. This
instrument was designed to access the following information:

1) Number of LEP students enrolled

2) Classification of LEP students (secondary or postsecondary)

3) Primary language(s) of LEP student(s)

4) Rating of English proficiency of each LEP student

5) Need for project technical assistance and/or resource
materials

6) Name and address of program contact person

18
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A copy of the survey instrument is provided in Appendix A. The
survey packet for each regional office contained a cover letter
explaining the purpose of the survey and method for distribution.
A cover letter addressed to the vocational school director was also
included in each respective survey packet. (Samples of cover letters
are provided in Appendix A.)

Provision of Services

Establishment of Statewide Data Base

As a result of the project survey, plus other subsequent requests
for technical assistance received during the year, nineteen vocational
educational programs in 10 different Kentucky vocational regions were
identified as having LEP student enrollments. The total LEP enrollment
identified through the study was 35 students from at least 14 different
language groups. These 35 students were enrolled in at least 12
different occupational areas. (See Table 1.) Of the nineteen programs
reporting LEP students, nine requested project technical assistance.
The nature and degree of this technical assistance varied by program;
the various forms of aid provided to each program are reported in
Table 2.

Provision of Technical Assistance

As a general rule, the following procedures were followed for
vocational programs requesting technical assistance:

1. Schedule program visitation

2. Program visitation with:
a. Project director
b. Teachers of LEP student(s)
c. Other personnel working with LEP student(s)
d. Principal

3. Discussion of problems of LEP students and their teachers

4. Explanation of project services
a. Assistance with funding application
b. Design of appropriate program
c. Selection of appropriate curricula
d. Identification of community resources to assist

in meeting student needs
e. Newsletter service
f. Curriculum loan service
g. Identification of training activities in-state

5. English proficiency testing of LEP student(s)
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TABLE 1

1979 LEP Enrollment Data Reported

by Kentucky Vocational Programs

vocational Program Name

Region & Location

Number

LEP Students

Sec.

of

PostSec.

1

Primary

Language(s)

Farsi

Enrolled

in:

Electricity

Request

for Technical

Assistance

yes

1 West Kentucky SVTS

Paducah

1 Paducah AVEC

Paducah
1 Spanish * yes

2 Todd Central High

Elkton
1 Hindi

Home

Economics yes

2 Madisonville SVTS

Health Occup. Annex

Madisonville
1 Korean

Surgical

Tech. yes

2 Christian County AVEC

Hopkinsville
1 Vietnamese Machine Shop yes

3 Owensboro Voc.-Tech.

Owensboro
1 Spanish Carpentry

no; ESL

teacher

already hired

4 Allen County AVEC

Scottsville
1 Hindi Electricity yes

4 Bowling Green SVTS

Bowling Green
3 * *

yes

*Information not obtained
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TABLE 1 (Continued)

Vocational Program Name

legion & Location

Number

LEP Students

Sec.

of

PostSec.

Primary

Language(s)

Enrolled

in:

Request

for Technical

Assistance

5 Elizabethtown SVTS

Elizabethtown 3

Italian

Spanish

Samoan

Electricity

Appliance

Repair

Auto

Mechanics

no

6 Mill Creek Vocational

Rehab, Center

Louisville 1 Hmong * yes

6 Jefferson SVTS

Louisville 7

Russian (4)

Korean

Vietnamese

Laotian

Bus. & Off.

Electricity

Electricity

Machine Shop

no

7 Northern Ky, SVTS

Covington 1 4 Vietnamese * no

7 Northern Campbell

Co. Voc, Tech, 1 Vietnamese *
no

9 Montgomery County AVEC

Mt. Sterling 1 Tagalog * no

14 Green County AVEC

Greensburg 1 * *
no

*Information not obtained
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TABLE 1 (Continued)

Vocational Program Name

Region & Location

Number

LEP Students

Sec.

of

PostSec.

1

Primary

Language(s)

Bangate

Enrolled:

in:

*

Request

for Technical

Assistance

no

14 Somerset SVTS

Somerset

15 Southside AVEC

Lexington
1 Chinese * no

15
Central Kentucky SVTS

Lexington
3

Farsi

Thai

Arabic

Electronics

Drafting

Office Mech.

Repair

no

15
Kentucky School for

the Deaf

Danville
1 Vietnamese Construction

and Trade

yes

'44

10

0 0
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TABLE 2

Technical Assistance Information about Programs

Served through Project During 'FY 79

Name and

Location

of School

Number

of LEP

Students

Primary

Lanpap(s)

English

Proficiency

Test ScoreLs)*

Occupational

Area(s)

of Students

Program

Implemented

West Kentucky

SVTS

Paducah 1 Farsi 500 Electricity

1. VESL curricula

2. Pre-GED ESL curricula

3. Tutoring provided by

learning center

coordinator

Mill Creek

Vocational Center

Louisville 1 Hmong 100 Postal Worker

1. Coordination of

community resources

to improve student's

home circumstances

2. Enroll student in

special reading

program (Hands and

Mind)

Madisonville

SVTS, Health

Occupations Annex

Madisonville 1 Korean 400

Surgical

Technician

1. None; student

functioning fairly

well.

2. Teacher reports

student resistut

to special tutoring

4'6



TABLE 2 (Continued)

Name and

Locaation

of

Number

of LEP

Students

English

Primary Proficiency

Lan Test

Occupational

Area(s) Program

1111 lemented

Allen County

AVEC

Scottsville 1 Hindi 200

1. VESL curricula

2. VESL tutor

Electricity

Central Kentucky

SVTS

Lexington 3

Arabic

Thai (Chinese)

Farsi

600

500

400

Off, Mach. Rep, 1. None; students

Drafting reported to be

Electronics functioning fairly

well

Christian County

AVEC

Hopkinsville 1 Vietnamese 200

1. one reported as

needed

Machine Shop

Elizabethtown

SVTS

Elizabethtown 3

Spanish

Italian

Samoan

600

600

500

Appliance Rep, 1. one reported as

Electricity needed

Auto Mechanics

Jefferson SVTS

Louisville 6

Vietnamese

Korean

Russian (4)

500

500

1)500

2)200-2

3)100

Ind, Electronics 1, one reported as

Ind, Electronics needed

Business & Office



TABLE 2 (Continued)

Name and Number English Occupational

Location of LEP Primary Proficiency Area(s) Program

of School Students Language(s) Test Score(s)* of Students Implemented

Bowling Green 1 1. Bilingual vocational

SVTS (more - 10+ Special education, using

Bowling Green anticipated) Laotian 200 Tutoring** bilingual teacher's

aide

2. VESL tutoring

3. VESL curricula

Kentucky School

for the Deaf

Danville 1

Construction 1. Individualized ESL

not and and sign language

Vietnamese tested Trade tutoring

Todd Central High

Elkton 1 Hindi 200

Home

Economics

1, ESL tutoring

*See English test score interpretations, Appendix
.

**This program has been funded; implementation is pending upon articulation of students

from another ESL program.

ruo
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6. Provide program feedback on English proficiency test
score(s)

7. Provision of material loan (upon request)

8. Schedule second program visitation (upon request)
a. Design program
b. Recommend curricula
c. Write up proposal for funding

9. Follow-up on program implementation

In several instances, this procedure varied. For Region IV, the
two proposals for funding were written in cooperation with the
regional director and the vocational counselor. The instructional
supervisor at the Todd County Board of Education wrote the proposal
that was funded for Todd Central High School. The project staff
did provide a sample proposal plus curriculum recommendations for
this project. The tutorial program at the Kentucky School for the
Deaf was initiated and designed totally by the KSD staff. The
project staff did provide (by phone) recommendations for curricula
plus advice on sources and procedures for application for supplemental
funds.

Five programs were funded during the course of this year's
project through disadvantaged monies from the Kentucky Bureau of
Vocational Education. Ir four instances, these programs were
designed to provide indi idualized English as a second language
(ESL) tutoring for one LEP student. Two of these programs stressed
provision of VESL (vocational English as a second language), since
the students were enrolled in postsecondary vocational training
programs and in need of expedited preparation for job placement.
The two other programs were designed to provide more general ESL,
as the students were enrolled in both academic and vocational classes
which required a broader base of English skills training.

The fifth program funded was at Bowling Green State Vocational-
Technical School. This project was submitted in response to
community inquiries regarding available educational services for a
recently arrived group of Indochinese refugees. The program was
designed to provide two types of instruction for LEP students:
1) bilingual vocational education (through use of bilingual teacher's
aide), and 2) VESL instruction to upgrade student skills in the
language of the various occupations they were studying.

One other program (Mill Creek Vocational Rehabilitation Center)
provided special instruction for their one LEP student using existing
resources and personnel within the program. The student was enrolled
in a special reading program, Hands and Mind, which was already
available at that school. Therefore, no special funding application
was necessary. Each of the six programs implemented this past year
will be continued for the 1980-81 school year.

2
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Several other vocational programs in the state are scheduled
to receive further technical assistance in the near future. West
Kentucky SVTS has requested assistance in expanding their program
for LEP students to accommodate the needs of new Indochinese
enrollees with minimal English skills. Mill Creek Vocational
Rehabilitation Center has requested a one day professional development
workshop for its teachers, who are working with eight new LEP students
this summer in an occupational exploration program. A meeting with
the staff at Central Kentucky State Vocational-Technical School has
been scheduled for July to discuss the possible implementation of a
special program for five new LEP students who are due to enroll this
fall.

Material Loan Service

A library of professional resource material and curriculum
materials for use by LEP vocational students and their instructors
has been maintained and updated during this project period. All of
the materials in the center have been available for free loan upon
request from Kentucky educators of LEP students.

The loan service has received a high level of Use during this
project period. A total of eighteen educational programs from ten
Kentucky communities requested and received material loan through
the center. Six vocational programs were recipients of free material
loan, as well as three CETA programs, two community colleges, two
secondary programs, and four Adult Basic Education/ESL programs.
These programs are listed below:

1. West Kentucky State Vocational-Technical School, Paducah

2. Todd Central High School, Elkton

3. Kentucky School for the Deaf, Danville

4. Madisonville Community College, Madisonville

5. Jefferson County Bilingual Education Program, Louisville

6. Allen County Area Vocational Education Center, Scottsville

7. Bowling Green State Vocational-Technical School, Bowling Green

8. Central Kentucky State Vocational-Technical School, Lexington

9. Bowling Green Adult Education ESL Program, Bowling Green

10. University of Louisville Russian Immigrant Program (CETA),
Louisville

3
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11. CETA Job Preparation Program, Lexington

12. Paducah ABE Program, Paducah

13. Northern Campbell Vocational-Technical School, Highland
Heights

14. Ahrens Vocational Center, Louisville

15. Talbert Education Center/Indochinese Program, Louisville

16. Hazard Community College, Hazard

17. CETA Indochinese Program, Bowling Green

18. Jefferson County ABE/ESL, Louisville

Each program was allowed to use the materials they requested for a
period of up to six weeks. The sole cost to each program was the
return mailing expense.

Thirty-nine new sets of material were purchased for the resource
center during this project period. The majority of these were VESL
materials. An annotated list of all materials presently available
through the resource center will he provided upon request.

Newsletter Service

The mailing list for the project newsletter, DIRECTIONS, is now
comprised of 118 educators. Three newsletters were disseminated
during this project period. The purpo-e of the newsletter is to
provide Kentucky vocational educators of LEP students with the
following information:

1) news of training available in-state and nationally

2) available resources for vocational educators of LEP
students (through the project and elsewhere)

3) teaching tips for working with limited English-speaking
students

4) information regarding project services, resources

5) information regarding new Kentucky programs serving
LEP students

A sample newsletter is provided in Appendix B.

4
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Other Information Dissemination

In an effort to increase Kentucky vocational educators' awareness
of responsibilities for equal access for persons with limited English
proficiency, the project staff developed an information brochure.
These brochures, accompanied by a cover letter from the project
director, were sent to the following vocational education personnel
in Kentucky:

1) all regional directors

2) all regional program coordinators

3) all CETA coordinators

4) all coordinators/principals of area vocational education
centers and state vocational-technical schools

A copy of the brochure and cover letter are provided in Appendix C.

In order to enhance the use of the project technical assistance,
material loan and newsletter services, a letter was also sent to
each learning center coordinator in all vocational programs and
community colleges in the state. A copy of this letter is shown in
Appendix D .

Several presentations were made by the project director during
the year to acquaint more vocational education personnel with project
services and to procedures and resources for meeting the special
needs of LEP students.

Presentations were made at the following professional conferences:

Kentucky State Home Economics Conference
Richmond, August 1979

Kentucky Vocational Guidance Association State Conference
Ft. Mitchell, October 1979

Western Kentucky University ESL Workshop
Bowling Green, October 1979

Kentucky Vocational Teacher Education Conference
Lexington, February 1980

In order to increase the visibility of Kentucky efforts to serve
LEP students in vocational efforts, plus provide input on the unique
needs of states (such as Kentucky) with comparatively smaller LEP



20

populations, the project director represented Kentucky at four
regional or national meetings. These meetings were:

1) The American Vocational Association Conference

2) The National Association of Bilingual Education Conference

3) A Planning Committee for a National Conference on Bilingual
Vocational Education (sponsored by The National Academy
for Vocational Education, The Ohio State University)

4) The Mid-South Educational Research Association Annual
Conference

Continued recognition of Kentucky's efforts to address the needs of
LEP vocational students is being received. This recognition includes:

1) The acceptance of a paper by the project director for
the 1980 AVA National Conference. This presentation
will cover the project-developed bibliography of
vocational curriculum materials for LEP students

2) The project director has been named to co-chair the
1980 AVA Special Interest Group for Bilingual
Vocational Education

Requests for the bibliography of vocational curricula appropriate
for LEP students, developed by the project as part of last year's
activities, have been numerous. Programs from across the nation
and three foreign countries have requested and received copies of
this work, as well as many educators within Kentucky. As of this
writing, a total of 107 copies of the bibliography have been
disseminated by either the project staff or the RCU Unit of the
Bureau of VocatAonal Education: This work was also cited in Adult
Vocational ESL, a monograph published by the Center for Applied
Linguistics, and in the ESP Newsletter (English for Specific Purposes) 10
published at Oregon State University.
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Conclusions

The following points briefly summarize the findings of this phase
of project activities:

1) Nineteen vocational programs in Kentucky in ten
different vocational regions reported enrollments of
LEP students.

2) The total number of LEP enrollees reported by Kentucky
vocational programs was 35. These students were from
14 different language groups and were enrolled in 12
different occupational areas.

3) Nine programs requested project technical assistance;
of these, five submitted proposals received funding
for supplemental programs to assist their LEP students.
Another program used existing resources for supplemental
English instruction.

4) All six programs implemented included ESL tutoring.
Four programs stressed VESL instruction, as the students
to be served were enrolled in vocational training and
in need of expedited job preparation. Two programs were
designed to provide more general ESL, as the students
were enrolled in both academic and vocational classes.

5) Since all six programs were funded and/or implemented
toward the latter part of the school year, it would be
premature at this point to present any concrete findings
in regard to program effectiveness. It should be noted,
however, that each program which was funded this year
will be continued during the next school year. All
funded programs include a built-in evaluation component,
and LEP student progress will be reported periodically.

6) A total of eighteen educational programs in Kentucky
used the project material loan service this year. The
most frequent requests were from vocational education
programs.

7) Three project newsletters were disseminated this year.
The newsletter mailing list is now comprised of 118
Kentucky educators.

8) Other efforts were carried out by the project staff to
increase Kentucky vocational educator awareness of
responsibilities for providing equal access for LEP
persons, plus inform them of project services. These
efforts included the following:
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1) Development and statewide dissemination of
an information brochure

2) Dissemination of project information to all
Kentucky learning center coordinators

3) Presentations made by project director at four
state-level professional conferences.

9) Kentucky efforts to serve LEP vocational students have
received national visibility and representation by the
project directors' participation/presentation at four
national-level meetings.

10) Over one hundred of the 1979 project-developed bibliographies
have been disseminated since its publication, both in-state,
nationally and internationally. This work has also been
cited in two nationally-known VESL publications.

Recommendations

The following recommendations are based upon the findings and
conclusions of this year's project for technical assistance,
information and resources to Kentucky vocational programs enrolling
LEP students:

1. One concern felt by the author of this report is in
regard to those programs which reported LEP students
but did not implement any programs to meet the special
needs of these students. In several instances, the
program personnel contacted by the project reported
that the students were functioning well in their
vocational classes and needed no special assistance.
In these situations, one of four conclusions appear
to be warranted:

1) The students are not truly limited English-
proficient, but are in fact, bilingual, being
at least fairly fluent in both English and
their native language,

or

2) The students are enrolled in occupational areas
which require minimal English skills and, thus,
are able to perform effectively regardless of
their limited English skills,

or
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3) The students have enough prior training and/or
occupational experience in the area in which
they are enrolled that, in spite of their
limited English skills, they are able to
exhibit the required competencies well enough
to succeed in vocational training

or

4) The students are compensating for their limited
English profic :ncy through extensive additional
study on their own outside of class, using
bilingual dictionaries to translate required
reading.

On the five programs which were visited which did not
implement special assistance for their LEP students, one
or more of the above conclusions were applicable at all
five programs. At all five programs, upon querying the
LEP students, it was revealed that at least one of the
students enrolled in that program felt he/she needed
more help with English. In some instances, this was a
direct contradiction to what was reported by their
teacher or other personnel at the program.

Even though the students may be able to function in the
vocational class, ore wonders, especially in the case
of those with low English proficiency, how marketable
those students' skills will be following completion
of training without their having the necessary accompanying
English skills.

2. A clearer definition of the term "limited English
proficiency" should be provided to vocational programs
to assist personnel in accurately reporting LEP
enrollments. On at iPast two occasions during this
project, students 'ed as having limited English
proficiency wre later discovered to be quite fluent
in English ald their native language (bilingual), and,
in one case, multilingual. There is a vast
difference between "bilingual" and "limited English-
profie,ant."

3. The "turn-arcand" time between submission of funding
requests and approval of funds by the Bureau of
Vocational Education, 'Tecial Vocational Education
Functions Unit, was commendable. All programs received
approval of funding by their proposed implementation
dates. In at least one instance, funding approval was
received within a week after su-ission of the proposal.

Both the Special Vocational Edu,Ation Funcl'ons '!nit
and the RCU unit of the Bureau of Vocatic ation
have been particularly cooperative and su, of
this project effort.



4 At least one program served by this project encountered
problems with regulations regarding curriculum material
purchase. Most materials ordered required prepayment,
and the staff was required to spend their LEP budget
for materials in "bits and pieces", as regulations
prohibited material orders of over $75 at one time.
These type of regulations can be very frustrating to
personnel who need to get a program set up and functioning
as soon as possible. In some cases, the project material
loan service was used to "fill in until the program's
materials arrived. However, if the materials needed were
on loan to another program, this was not possible.
Regulations such as these should be revised so that
teachers of special needs students may acquire the
materials they need as rapidly as possible.

5. d for vocational training, both pre-service and
rvice, continues to exist to better prepare

vocational personnel to address the special needs of
LEP students. Although the project staff was able to .

supply vocational personnel with guidance and
information regarding instruction for LEP students,
this assistance could not be as comprehensive as was
needed, due to constraints of project staff size,
geographical proximities, and constraints of time
and finance. Complementry training to augment the
technical assistance provided by this project would
be beneficial to the vocaLional educators served
through this project. Initial inquiries have been
made by the project director to investigate ways and
means of establishing a VEPD activity involving a
consortium of vocational educators from various regions
who are serving LEP students.

6. Several LEP students with higher levels of English
proficiency (500-600) reported they had received
English language training in their country of birth.
Generally, the reading skills of these students were
fairly strong, but the students reported problems
with listening comprehension and conversational skills.
Therefore, even though a student may have scored well
on the English proficiency test (which tested reading
and grammar skills), he/she often still reported
trouble with other areas of English skills.

7. Considering that this was the first year for implementation
of the technical e-;sir..tance component of project services,
it is the feeling of this author that at least moderate
success can he reported. Of the six programs which
implemented programs of special assistance, all will be
continued for the next year. At lear;t two programs
reported respectable .Judent gains with English skills

4
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for the brief time the special assistance was provided.
Maintenance of the technical assistance service appears
strongly warranted, both to provide support to
established programs and to assist other vocational
programs which may have a need and interest in
implementing special assistance programs for LEP students.

8. The need to continue the project newsletter dissemination
appears to be warranted, as a large number of Kentucky
educators (118) availed themselves of this service during
the past year.

9. The project material loan service apparently is fulfilling
an important need for Kentucky vocational programs based
upon increased usage this past year. It is felt that
this service should be maintained, and provisions made
for acquisition of new useful materials for vocational
educators of LEP students.

10. Insofar a increasing LEP enrollments in Kentucky
vocational education programs, progress in this area
continues to be slow. Some of the reasons for this
(based upon the observations of this author) may
include the following:

1) Lengthy waiting lists for admission to vocational
training

2) Low level of intraprogrammatic articulation of
LEP students among secondary, ABE and vocational
programs

3) No active recruitment of LEP students on the part
of vocational programs

4) LEP students drop out of program soon after
enrollment due to inability to understand
instruction and lack of supportive language
assistance

11. The Kentucky vocational programs which have implemented
special programs to assist LEP students are to be
commended for their professionalism, responsiveness to
student needs, and their progress in this area. As

these programs become more firmly established, they
may serve as models for other vocational programs in
the state which need to implement similar service' for
LEP students.

41
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12. A strong effort has been carried out by the project
staff to familiarize Kentucky vocational educators of
their responsibility toward provision of equal access
and equitable education for LEP persons within their
program's jurisdiction. The project has functioned
in an awareness-raising capacity plus a helping
capacity for Kentucky vocational educators. In many
instances, these efforts have been positive and
fruitful. Enforcement of proper program adaptations
was not necessary, as program personnel were eager to
assist their LEP students and appeared glad to have
guidance and help from the project staff. In other
situations, however, the staff has met resistance or
evasiveness in regard to provision of equal access
for LEP students.

Fortunately, many programs in Kentucky have not
required special mandates from the Bureau of
Vocational Education before they have responded to
the special needs of LEP persons. However, for those
programs which have demonstrated resistant attitudes
in this area, the statewide transmission of a strong,
supportive policy statement by the Kentucky Bureau of
Vocational Education to all programs would lend greater
credibility and strength to the efforts of this project.

x2



CHAPTER III

RESEARCH PROJECT: METHODS, PROCEDURES AND FINDINGS

Introduction

Studies of limited English-proficient students in vocational
settings are extremely scarce. Few efforts have been made to
quantitatively describe the barriers faced by LEP students and the
vocational instructors who serve them, or to document the effect and
behavior of LEP students in vocational classes. In order for vocational
educators to respond appropriately to the special needs of LEP students,
an empirical information/data base must be provided upon which decisions
regarding program and instructional modifications may be based. This
study provides an in-depth description of factors which may enhance or
detract from LEP student success in vocational programs. This study
also provides more definitive, objective guidelines and information for
decision makers in vocational education in regard to occupational
training of LEP students. Input from a sample of these students. and
their vocational instructors is provided in regard to programmatic
and student needs, plus quantitative measures of LEP student behavior
in actual vocational settings are provided.

Limitations of the Study

The small number of programs, students and teachers involved in
this study prohibits any broad conclusion or general, definitive
statements regarding LEP students in vocational education. In examining
the results of this study, the reader should keep in mind that the
findings, recommendations and conclusions herein are based upon a very
limited N-size.

Constraints of time and finance prohibited rigorous testing of
the attitudinal instruments used in this study for reliability and
validity. Findings relative to attitudinal data reported herein
should be reviewed with this in mind.

It was originally proposed that the native language instruments
developed for the study would be checked for accuracy by a national
linguistic agency. This was prohibited by time and budgetary constraints.
However, the translators used for this phase of the study were persons
with high levels of education and total bilingual fluency. Two were
university professors, one was a doctoral student and one was a
graduate student. Thus, it was felt that the translations were accurate
and reliable.

It was originally proposed that student attitudinal data would be
accessed via interviews. English proficiency testing and teacher input
indicated that the majority of the LEP students in the sample possessed

27



28

stronger reading skills than they did aural comprehension and
conversational skills. Thus, the project staff decided to access
student attitudinal data through administration of a written instrument
instead of through interviews.

Since it was necessary to keep the language and format of the
student instrument very simple, the simple rating scales used could not
allow for a wide range of opinion categories. Therefore, some variance
within categories of opinions may exist which were not accessed by this
instrument. However, it is felt that the measures used, though not
highly sensitive, were adequate and did allow for sufficient discrimi-
nation of opinions.

Methods and Procedures

Identification of Population

The population for this study was identified through a statewide
survey of all area vocational education centers and state vocational-
technical schools. This survey identified nineteen vocational programs
in Kentucky which reported a total of 35 LEP enrollees. (The methodologies
for this survey are described in Chapter II.) However, two of these were
high school programs. Since the study was delimited to students in
AVEC's and SVTS's, the number of programs used as a base for sample
selections was sixteen. The total LEP student enrollment for these
programs was 33.

Eight schools were select-' to comprise the program sample for this
study. Five of these programs were state vocational technical schools,
two were area vocational education centers and one was a vocational
rehabilitation center. Five programs had only one LEP student enrolled,
two programs reported three LEP enrollees, and one program reported seven
LEP students. The programs were located in seven Kentucky communities,
and the total LEP enrollment for these programs was eighteen.

These programs were selected on the basis of several factors:

1) English proficiency levels of the students; programs
reporting students with lower English proficiency
were selected

2) Willingness of vocationa7 program staff to participate
in the study

3) Size of LEP enrollment

As noted above, when the sample was initially selected, eighteen
students were chosen as subjects for this study. However, during the
course of the project, three of- these students left their respective
programs. (Two Russian students left their business and office program
to take jobs; the other, a l_aetian student who dropped out, had been
working full-time plus attending machine shop classes at the vocational
school.) Thus, the final [FP stu&'nt. sample for the study was comprised
of fifteen pupils.
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A total of seventeen vocational instructors participated in the
study. Each of these instructors had at least one of the LEP students
selected for this study enrolled in his/her class.

During the latter part of the school year, three of the eight
programs selected for this study implemented special VESL tutoring
programs for their LEP students. The LEP students at the remaining
five programs were mainstreamed with no special supplemental ESL
assistance. The effect of these special VESL programs on the findings
of this study should be minimal, as all programs were implemented quite
late in the school year. They may indicate, however, a generally
positive attitude toward helping LEP students on the part of those
program's personnel.

Instrumentation

English Proficiency Test

An extensive review was conducted of available English proficiency
tests to determine which met the following criteria:

1) Appropriate for students with minimal English proficiency

2) Appropriate for administration to older students (secondary
and adult)

3) Relatively brief administration time

The test which best met these criteria was selected for use. This

test was the EPT (Engllpi-Second-Language Placement Test) developed by
Ilyin, Best and Biagi. II The test is constructed to be administered
at two levels: Level 100, 200, 300 and Level 400, 500, 600. It is

primarily an English reading and grammar test. The ESL placement of
the student may be determined by the test score. The designated
placement for the various levels and descriptions of the ESL instruction
recommended for the various levels are provided in Appendix E.
Equivalency scores to other commonly-used English proficiency test are
also provided therein.

All students in the study were administered the first level of the
EPT during the initial program visit. Those who scores at the 300 level
of the first test were then administered the higher level of the test
during the second program visit.

test:

There were two purposes for administering the English proficiency

1) To determine that each student could actually be classified
as limited English-proficient

2) To determine at what level that student was functioning as
far as English skills
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Classroom Observation Instruments

In order to quantify the productivity, behavior and interactions
of LEP students in vocational classes, a classroom observation system
was developed to record LEP student behavior at five-second intervals.
This system was based on preliminary work by Cobb and Adams (1976).12
This system enabled the data collection team to record LEP student
behavior every five seconds, classifying it by type of behavior
demonstrated, who was the focus of the activity, and in what type of
classroom organizational structure the behavior occurred. Descriptors
for these various classifications are shown in Appendix F. A copy of
the tally sheet used in recording these is also provided in Appendix
F.

In order to record what the focus of the classroom activity was
for the LEP student, either a T(teacher), S(student) or P(pupil) was
recorded in each five-second block of the tally sheet. The
organization of the classroom was recorded in the small block in the
left margin of the tally sheet. This was checked during the first
one-minute observation span; no further checks were made in the
organization block except when the classroom organization changed. The
tally sheet also provided space for comments so that notations could
be made regarding various classroom occurances and student behaviors.

This system was field-tested extensively both in a local laboratory
school and then at a nearby vocational school. The purposes of the
field test were to 1) determine and correct any problems with the
instrument; 2) develop expertise in using the system; and 3) attain an
acceptable level of interobserver reliability. Initial field tests
revealed some problems with the code sheet format. Adaptations were
then made based upon these findings, and the new format was field
tested. The second system was found to work effectively, and the data
collection team then began work on achievement of interobserver
reliability. Before formal implementation of data collection a
satisfactory level of interobserver reliability was attained.

Two twenty-minute classroom observations of each LEP student were
made by two different observers. Therefore, a total of forty minutes
of student observation data for each LEP student was obtained. LEP
student behaviors were coded into two major categories, on-task or
off task. Further delineation of behavior was obtained by coding into
the following subcategories:

1) on task - passive

2) on task - active

3) off task poss-ive

4) off task - disruptive, non flagrant

5) off task dicruptive, flagrant

(See behavior descriptors in Appendix F.)
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Another set of student observation data was obtained by using
the Pupil Observation Record (POR) which was Oopted from a Classroom
Observation System developed by Ryans (1961).13 This observation
instrument was also field tested until an acceptable level of
interobserver reliability was obtained. Two separate LEP student
observations using this instrument were also carried out during data
collection. This instrument allows for ratings of student behavior
in five categories:

1) Apathetic - Alert

2) Obstructive - Responsible

3) Uncertain - Confident

4) Dependent - Initiating

Observers rated student behavior for each of these four categories on
a scale ranging from 1 to 7. A rating at the lower end of each scale
indicated that the student exhibited behavior in the lower or less
desirable category (ex. apathetic', rating at the higher end of the
scale indicated exhibition of strenler or more desirable behavior
(ex. alert). The descriptors for each of these behaviors and a sample
instrument are provided in Appendix C.

Student Questionnaire

A student attitudinal, in:trument was developed to obtain measures
of LEP student attitudes 'n regard 4'n :he following:

1) need for English trailinc

2) types of English crnn'ng needed

3) current level of comprehension of vocational instruction/
reading

4) occupational plans

5) frequency and context of English usage (with family,
friends, at school)

The students were also queried regarding their economic status,
residency status, former English training, -,nd problems regarding
admission to vocational training.

In developing this instrument, care was taken to keep the format
and the reading level as simple as possible. A reading level assessment
determined that the instrument required a 4th grade reading level
(maximum). (See examples of student questionnaires in Appendix H.)
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For each students who scored dt the 100 or 200 level on the EPT, the
instrument was translated into his/her native language. Instrument
translation was necessary for six students with four different primary
languages: Russian, Hindi, Hmong (but schooling in Laos), and
Vietnamese. These students were offered both the English version of
the instrument and the native language version. It was interesting
to note that, while most of these students used the native language
version as a reference, all of the subjects preferred to complete the
English version of the questionnaire. Examples of the native language
questionnaires are shown in Appendix H. The development of the "English
needs" section of the student instrument was based in part on a previous
study by Bodman and Lanzano.14

Teacher Questionnaires

Two types of instruments were developed for administration to
vocational instructors of [LP students: 1) a student-specific
questionnaire, and 2) a general questionnaire. Upon initial
development of these instruments, they were submitted for critique
to a panel of educational research specialists at Western Kentucky
University. Following this critique, revisions were made based upon
recommendations of the panel.

The student-specific questionnaire was designed to access the
vocational instructor's opinions regarding the classroom behavior,
achievement and English needs of a specific LEP student that the
teacher had in class. The majority of the questions were multiple
choice, ranking or rating scales. An example of the student-specific
questionnaire is provided in Appendix I.

The general teacher questionnaire obtained information and input
ri.G71 the vocational instructors of LEP students in regard to several

1) Special resources presently available within program
for assisting LEP students

2) Attitudes regarding pregrom needs for serving LEP
students

3) Identification of vocdfional curricula and/or
instructional techniques found to be effective in
working with [EP students

4) Attitudes toward use of bilingual aide in assisting with
vocational instruction of LEP students

5) Opinion regarding inat person(s) in program should have
responsibility for VESL tutoring

6) Attitude regarding vocational education program's policy
regarding admission dnd services to LEP students
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7) Information regarding special admissions criteria for
entering occupational area

8) Attitude toward need for special training (workshops,
inservice) to assist vocational educators to LEP students

A copy of the general questionnaire is provided in Appendix J.
The development of the behavior rating scale used in this instrument
was based upon the works of Nelson, et al.' and O'Nei116 in the field
of occupational survival skills. The

Jam
of the classroom

behaviors listed on the instrument were obtained from a list of 27
basic skills (identified in a study by O'Neil)17 which were the result
of a survey to identify skills "necessary for minimum acceptable
performance in an occupation." These findings were reported in a
publication by Nelson, et al., who have also carried out subsequent
investigation and publication in this area. These skills were the most
frequently cited in a survey of workers, educators and students to
identify competencies and behaviors necessary for "occupational survival."
It was felt that teacher ratings of LEP student behavior would provide
some measure of how well-prepared these students were to enter and
effectively function in the world of work.

Data Collection

The data collection for this study was carried out through two
program visitations to each of the eight vocational schools involved in
the study. The project staff was comprised of two persons: the project
director and a graduate research assistant. During the first program
visit (December-February), the following data were obtained:

1) LEP student demographic information

2) English proficiency test score (first level of EPT)

Student demographic information was accessed through collection of
a student information sheets (which were mailed to the program prior
to the visit), plus informal conversations with each vocational
instructor of LEP students. The information sheets were used to obtain
information regarding each student's class schedule and English
proficiency level. (See copy, Appendix K.) The purpose of the study
was also explained to the instructors, and procedures for data collection
were outlined.

The second program visits were carried out in May June, and
entailed collection of the following data:

1) Higher level EPT test scores (when applicable)

2) Classroom observation data

3) LEP student questionnaire data

4) Teacher questionnaire data

19
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FINDINGS

Description of Student Sample

In order to present a fairly comprehensive profile of the
characteristics of LEP students studied, selected personal data were
collected about each of the fifteen students. The fifteen students
selected for the study were enrolled in ten different occupational
areas, and twelve different primary languages were represented within
the sample. (See Table 3.) Three of the students were female, and
twelve were male. Fourteen of the students were post-secondary
classification, and one was classified as secondary. The ages of the
students within the sample ranged from 17 to 53, with the average age
being 30. The U.S. residency status of students fell into one of four
classifications. Five of the students (33.3%) were classified as
refugees, four students (26.71 were U.S. citizens, four (26.7%) were
permanent U.S. residents and two (13.31 were on student visas. (See
Table 4.) The length of time these students had lived in the United
States ranged from one year to forty-eight years.

The average score for all students on the English proficiency
test fell at the 400 level. Eighty percent of the students received
scores between the 100 and 500 levels of the test. Distribution for
the English proficiency test scores are shown in Table 5. Inter-
pretation of each test level is provided in Appendix E.

In terms of economit circumstances of the students, five of the
students (331 reported that they worked full-time in addition to attending
vocational school. Two students (13.3°) reported that they worked
part-time. The majority of the student sample reported that they
attended school only and were not employed. (N=8; 53.3q. Sixty percent
of the students received money from their family, and 8 received either
veteran's benefits or some other form of student financial aid. Only
aro of the students reported that their spouse was employed. None of
the students, however, reported that they were welfare recipients.

The students were also queried regarding dependents living with
them; 64.3" reported a spouse, and 35.7; reported children. Other
relations living in the home (parents, other relatives) were reported
by 7.1 ; and 21.4 ',,respectively, of the sample.

Five members of the student sample (33.31 reported previous study
in their occupational areas before entering the program. All students
reported prior study of English, but the length of time ranged from
ten months to twelve years. The majority of the students (601 had
studied English for 5 years or less, however.

Oti



TABLE 3

Primary Languages and Occupational Areas of LEP Student Sample

OCCUPATIONAL AREAS

Surgical

Tech.

Office

Worker

Elec-

tricity

Machine

Repair

Elec-

tronics Drafting

Machine

Shop

Appliance

Repair

Auto

Mechanics

B &

TOTALS

llmong 1
1

Farsi 2
2

Hindi 1
1

Arabic 1

Chinese
1 1

Spanish
1 1

Italian

Samoan

Vietnamese

Russian
2 2

Korean

TOTALS 1 1 4

.

1 2 1 1 1 1 2 15
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TABLE 5

Distribution of English Proficiency Test
Scores of LEP Student Sample

Level 100 200 400 500 601)

Number of Students f=1 f=3 f=2 f=6 f=3
%=6.7 %=20.0 %=13.3 %=40.0 %=20.0

Teacher Information/Attitudes Regarding
Programs Selected for Study

At the programs examined in this study, twelve of the seventeen
teachers surveyed reported that no special services or resources were
available at their programs for LEP students. Three of these teachers
indicated that they were opposed to any special services or resources
being provided for LEP students. SE/en teachers felt that the present
services and resources available were adequate to serve the LEP students
who were presently enrolled. Eight of the seventeen teachers surveyed
reported that, although the needs of the '7P students presently enrolled
were being met, special programs should be established to accommodate
the needs of other LEP persons in the community who could be receiving
occupational training if special assistaAce were provided. Six of the
seventeen teachers surveyed indicated that they felt that special
English tutoring should be provided for the LEP students who were
presently enrolled in the program

Eleven of the seventeen teachers felt that VESL materials should
be developed or acquired for LEP student use. Only four of the
instructors felt that the vocational curriculum mat( -ial- used in class
should be adapted to simpler English for LEP student us.. Translation
of curriculum materials used in class was seen as needed by only four
of the teachers surveyed. Six of the teachers surveyed telt that a
classroom interpreter/teacher's aide should be hired, if possible, to
assist the LEP student(s) until they become more proficient in English.
Teacher attitudinal data regarding program needs are all displayed in
Table 6.

Only one of the seventeen teachers surveyed indicated they had
found certain vocational materials to be effective in working with
their LEP students. These materials were described as "low level
reading material, posters and tapes." Other teachers reported (in
informal conversation) that CBVE materials appeared to work much better
with LEP students than "standard" vocational curricula, due to their
"self-paced" format.

Ten instructors cited particular instructional techniques which
they had found to be effective in working with their LEP student(s).
Three of these instructors reported that individualized instruction had



38

TABLE 6

Instructor Response to Information/Opinion Items
Regarding Program Services for LEP Students

Item

No special services or resources are available
for LEP students at this program 12 71.0

I am opposed to any special services or resources
being provided for LEP students 3 18.0

Our present services and resources are adequate
to serve the students with limited English
proficiency that are now enrolled 7 41.0

Although the needs of the LEP student(s) now
enrolled are being met, special programs should
be established to accommodate the needs of other
LEP persons in this community who could be
receiving occupational training if special
assistance were provided 8 47.0

Special English tutoring should be provided for
the LEP student(s) now enrolled in this program.... 4 24.0

Special vocationally related English materials
should be developed or acquired to familiarize
the LEP student(s) with the language they must
understand and use in training and on the job 9 53.0

The vocational curriculum materials used in class
should be adapted to simple vocational English
so LEP student(s) can use them more effectively.... 2 12.0

The vocational curriculum materials used in class
should be translated into the native language(s)
of the student(s) so the LEP student(s) can use
them more effectively 2 12.0

A classroom interpreter should be hired, if
possible, to help the LEP student(s) in his/her
native language until they become more
proficient in English. This person would also
assist the teacher, counselor and other staff in
communicating better with the student(s) 6 35.0

55



39

been effective. Use of peer tutors was reported as effective by two
teachers. EnrolliJg the student in a special reading program, Hands
and Mind, was reported as effective by one teacher. Other instructional
techniques reported by the teachers are listed below:

1) 'Writing on 'Thckboard and repeating"

2) "Show and tell seems to Nork better than anything else"

3) "Pictures, mod 1,s, doing manipulatively what I'm saying"

4) "More writter material on board during lectures"

Student Attitudes Toward English Needs

The LEP students in this study were queried regarding their English
needs and whether English proficiency was a barrier to classroom perfor-
mance. Of the fourteen students responding, 13 (92.9%) indicated they
felt they needed to study English. Only three (.20%) of the students
reported they always understood what their teacher(s) said; five students
(33.3%) reported they always understood their classroom reading. These
findings are shown in Table 7.

TABLE 7

LEP Student Responses to Items Relative
to Comprehension of Classroom Instruction and Reading

Item

How much do you
understand what
your teacher(s) say?

How much do you
understand what
you read in class?

Responses

Sometimes Most of the Time Always
f % f % f

2 14.3

4 26.7

9 64.3 3 21.4

6 40.0 5 33.3

If ESL instruction were provided or implemented at the programs,
the project staff felt that input was needed from the LEP students in
regard to the types of English skills they perceived as most important
to their neeos. Since the scope of the English language is extremely
broad, specific categories or types of English were selected for student
rating. Each student was asked to rate each type of English as "most
important", "important" and "not important." The results of these

r-



TABLE 8

Importance of Various English Skills as Rated by Each LEP

Student from His/Her Personal Perspective

English for reading newspapers,

Most Important

magazines 9 60.0

English to use in a job

interview 9 64.3

English I will need to use

in my job 10 66.7

English for understanding

job safety rules 10 66.7

English for emergencies (fire,

doctor, police) 8 53.3

English for shopping and

paying for things 2 15.4

English for using the bank 4 28.6

English for talking on the

telephone 4 28.6

English for understanding

written material I will

use in my job 7 50.0

Important Not Important

5 33.3 1 6.7

3 21.4 2 14.3

4 26.7 1 6.7

2 13.3 3 20.0

2 13.3 5 33.3

6 46.2 5 38.5

5 35.7 5 35.7

9 64.3 1 7.1

42.9 1 7.1



TABLE 8 (Continued)

English for reading job ads

Most Important Important Not Important
f % f % f

in the newspaper 10 71.4 3 28.6

English for social talking 8 57.1 3 21.4 3 21.4

English to help me pass the

G.E.D. (high school test) 7 50.0 3 21.4 4 28.6

English to use in a restaurant 8 57.1 6 42.9

English for buying a car 2 14.3 6 42.9 6 42.9

English for buying or renting

a house 5 35.7 3 21.4 6 42.9

English for getting a driver's

license 3 21.4 7 50.0 3 28.6

Li
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ratings are presented in Table 8. It is interesting to note that the
top three English skills rated as "most important" by a majority of the
students were each job related English skills (English to use on the job;
English for job safety; rnglish to use in job interviews). The three
English skills which were rated most frequently as "not important" to
the students were those skills needed for ordering food in a restaurant,
buying a car and buying or renting a house.

Teacher Attitudes toward English Needs of LEP Students

The vocational intructors of each of the fifteen LEP students were
also asked to respond to items regarding the students' English needs.
(When a student has more than one instructor, these instructor's responses
were combined and averaged for that student.) Of the fifteen students in
the study, the classroom performance of ten of these students was
adversely affected to some degree by their English proficiency, according
to the instructors' perceptions. According to the opinions of their
instructors, seven of the students (46.7' ) would benefit from special
tutoring to upgrade their English skills. Instructors for six other
students (40.0-) were unsure whether the student would benefit from
tutoring. Only two students (13.3 ) were reported as not needing special
English tutoring. The English "problem areas" for each student were also
reported by their instructors. (See Table 9.)

TABLE 9

Most Trouhlesome English Skill Areas for
LEP .udent Sample as Reported

by Vocational Instructors

English
Skill Area of Sample

Speaking English 60.0

Reading English 27.0

Understanding What ()ther--;
Say 33.0

Writing English 4

Comprehending vocational/
technical terminology 60.0

No trouble with any LngiirA
skills 1 7.0



TABLE 10

Teacher Rankings of Each LEP Student's

h d

b-specific English

nversational English

rvival English

b-Survival English

her English

Most 2nd Most 3rd Most 4th Most 5th Most
Important Important Important Important Important
f % f %

f 1 f % f %

6 42.9 5 35.7 2 14.3 1 7.1

2 14.3 2 14.3 3, 21.4 6 42.9 1 7.1

1 7.1 6 42.9 6 42.9 1 7.1

4 30.8 6 46.2 1 7.7 1 7.7 1 7.7

1 14.3 1 14.3 5 71.4



Only one student was described by his/her instructor as having no
significant problems with English. The English skills which were
reported most frequently as "problem areas" were speaking English and
comprehending vocational/technical terminology. Also, the vocational
instructors were asked to rank the English skills most vital to each
student. Job-specific English (fu functioning in the vocational class
and on the job) was most frequently rated as "most important." "Job
Survival English" (job interview skills, filling out employment
applications, social security applications, driver's license, reading
want-ads) was rated "most important" the next most frequently. Teacher
rankings for all categories are shown in Table 10.

Teacher Pankino of LEP 7tudent Achievement

The vocational instructors were asked to rank each LEP student's
level of achievement compared to the total class in which they were
enrolled. Of the sample of fifteen LEP students, 53T (N=8) were ranked
as achieving in the top 25 of their class and 40':, (N=6) were ranked
in the middle 50 of their class. Only one student (71 was -anked as
achieving in the bottom 25 of the class. (See Table 11.)

TABLE 11

Teacher Rankings of LEP Students'
Achievement as Part of Total Class

Top 25

Middle 50

Bottom 25

N

8

6

1

53.3

40.0

6.7

Teacher Ratings of LEP Students' Classroom Behavior

Each of the fifteen LLP students was rated by his/her vocational
instructors in regard to 36 classroom behaviors. Each student's
behavior was rated in comparison to the "regular" students in his/her
class. Each behavior was rated by the instructor(s) as "more than
others", "about the same as others", or "less than others." The
four LEP student behaviors rated most frequently as stronger, or "more
than others," were, in order of highest percentage:

1) Positive attitude

2) Level of inter,,st

CI.



TABLE 12

Vocational Instructor Ratings of LEP Classroom Behaviors

in Comparison to "RegularliStudents

More than

others

nuvu wee

same as

others

Less than

others

(3) (2.5) (2) (1.5) (1)

f % f % f % f % f %

Comprehension of vocational concepts. . . . 1 6.7 2 13.3 9 60.0 1 6.7 2 13.3

Level of interest 10 66.7 5 33.3

Ability to communicate with others
6 40,0 9 60.0

Good relations with other students 3 20.0 12 80.0

Good attendance . . . . , 10 66.7 1 6.7 4 26.7

Level of motivation
9 60.0 1 6.7 5 33.3

Level of classroom interaction 1 6.7 10 66,7 2 13.3 2 13.3

Understands classroom instruction 3 27.3 6 54.5 2 18,2

Requires individual help 1 8.3 10 83.3 1 8.3

Easily frustrated, gives up 1 8.3 2 16.7 9 75.0

Positive attitude 8 72.7 3 27,3

Classroom achievement 4 33.3 1 8,3 5 41.7 2 16.;

E2
E3



TABLE 12(Continued)

More than

others

(3) (2.5)

About the

same as

others

(2) (1.5)

Less than

others

(1)

f

Defensive attitude
1 8.3 7 58.3 1 8.3 3 25.0

Discipline problem
2 16.7 10 83.3

Self-assured behavior 2 16,7 7 58.3 3 25.0

Shy, isolated behavior
4 33.3 2 16.7 5 41.7 1 8.3

Dependability
5 41.7 2 16.7 5 41.7

Understands written information
1 8.3 1 8.3 6 50.0 1 8.3 3 25.0

Basic writing skills
5 41.7 1 8.3 6 50.0

Basic speaking skills
2 16.7 2 16.7 8 66.7

works as a team member
1 8.3 1 8.3 9 75.0 1 8.3

Punctuality
7 58,3 1 8.3 3 25.0 1 8.3

Leadership
6 50.0 1 8.3 5 41.7

Neat and clean in appearance 3 25.0 3 25.0 6 50.0

Makes independent decisions 3 25.0 1 8.3 7 58.3 1 8.3

Uses initiative and imagination 6 50.0 5 41.7 1 8.3



TABLE 12(Continued)

More than

others

(3) (2.5)

About the

same as

others

(2) (1.5)

Less than

others

(1)
f % f 1 f f

Basic arithmetic skills
7 50.0 6 42.9 1 7.1

Knows what is expected
4 28,6 10 71.4

Knows how to use materials and equipment.
. 3 21.4 11 78.6

Locates information 1 7.1 2 14.3 9 64.3 2 14.3

Follows instructions
5 35.7 1 7.1 7 50.0 1 7.1

Works without close supervision 3 21.4 1 7.1 9 64.3 1 7.1

Works under pressure 2 14.3 1 7.1 10 71.4 1 7.1

Adjusts to classroom situations 3 21.4 10 71.4 1 7.1

Manages time and materials effectively.
. 6 42.9 6 42.9 2 14.3

Follows safety regulations 4 28.6 1 7.1 9 64,3

e6
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3) Good attendance

4) Level of motivation

The four behaviors reported most frequently as "less than" other
"regular" students are reported below in order of highest percentage:

1) Discipline problem

2) Easily frustrated, gives up

3) Basic speaking skills

4) Ability to communicate with others

The means for the teacher's ratings for all 36 classroom behaviors
are shown in Table 12.

Classroom Observation

The classroom behavior of each LEP student was observed for a total
of forty minutes. Every five seconds behavior demonstrated by each
student was recorded into one of five categories: 1) on task, active;
2) on task, passive; 3) off task, passive; 4) off task, disruptive
(non-flagrant); 5) off task, disruptive (flagrant).

A total of ten hours of classroom observation data was collected
on the LEP student sample. The percentage of the total time in which
the LEP students were observed exhibiting the five different behaviors
is reported in Table 13. Of the total behavior observed, 95 percent of

TABLE 13

Mean Percentages for Various Types of Classroom Behaviors
as Exhibited by LEP Student Sample During Observation'

f x

On Task Active 15 .46

On Task Passive 15 .49

Off Task Passive 15 .03

Off Task Disruptive, Non-Flagrant 15 .02

Off Task Disruptive, Flagrant 15 .00

e 3
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the LEP student behavior was coded as "on task." Of this on task
behavior, 49 percent was coded as passive, and 46 percent was coded
as active. (See descriptors for these behaviors in Appendix F.)

the classroom behavior of each LEP student was also rated on the
Pupil Observation Record. Each student's behavior for fo-r different
categories was rated on a seven-point scale by both observers. The
mean scores for these behaviors are provided in Table 14.

TABLE 14

Means for Ratings of LEP Student Behavior on the
Seven-Point Scale* of the Pupil Observation Record

Behavior Apathetic-
Alert

Obstructive- Ucertain Dependent-
Responsible Confident Litiating

6.73 6.80 6.20 6.53

*Low numerical rating indicated behavior was coded in the lover (or
less desirable) category (ex. apathetic). A higher numerical rating
indicated behavior was coded in the higher (or more desirable category
(ex. alert).

The frequency and percent of various POR total scores are shown in Table
15. As can be seen, these scores indicate that the LEP students observed
tended to demonstrate alert, responsible, confident and initiating behaviors.
The highest mean rating was for responsible behavior, followed closely
by the mean rating for alertness. The means of ratings initiating and
confident behavior were slightly lower, (although still strong.)

The focus and organization of each LEP student's classroom activity
were also recorded five-second intervals. Focus was coded as teacher,
student or pupil, depending upon to whom thr, LEP student's attention was
directed during each five-second .nterval. The majority of the time
(79 percent) the LEP student sample was observed, the students were
involved in pupil-focused (focus on self) behavior. Since the amount
of student focus was minima;. this was cumbined with teacher focus for
comparison purposes. Table 16 presents the percentage of time the LEP
students were involved in pupil (self, focused behavior (79 percent)
compared to time focusing upon teachers or other students (21 percent).



TABLE 15

ToLals for Pn Ratings
For LE, Student Sample

POR Total Scores Number of Students

20
1 6.7

24 1 6.7

25 1 6.7

26 1 6.7

97 4 26.7

28 7 46.7

* x = 26.27 15

*Highest possible tota. rating = 'P

TABLE 16

Mean Percentages fo Amo,nt of Time LEP Students Observed
in Focus-Lig upon Othe. Students, Teacher and Self (Pupil)

50

Pupil (Self) focus

Student/Teacher Focus

15 .79

15 .21

The organization of classroom activities within iich each LEP
student was functioning was also recorded. Organization was coded as
either large group, small group, or individual. Very little change in
organization occured during all fifteen observation spans. In other
words, if a student were involved in a small group, she/he tended to
continL2 in that organizational structure throughout the observation.
The majority of classroom organizational structures within which the
LEP students were observed were recorded as "individual."

70
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Variables Associated with LEP Student
Achievement and Behavior

An objective of this study was to identify factors (variables)
associated with student achievement (as perceived by the teacher)
and student classroom behavior/productivity. Two correlational
techniques, Pearson r and Eta, were employed to test these
relationships. Due to the categorical nature of the student
achievement data, Eta was used as a measure of association with
selected variables. Students were ranked as either in the top
25% of class (n=8) or middle 50% of class (n=6) or bottom 25% of
class (n=1). Due to the small number of students in the bottom
25%, the middle and bottom categories were combined for an n size
of 7. All correlates with achievement were treated as continuous
variables and are reported in Table 17.

TABLE 17

Correlation between Instructor Rated Achievement Level
and Selected Variables for LEP Student Sample.*

VARIABLE COEFICIENT SIG

English proficiency .250 N/S
Understanding Teacher Talk .120 N/S
Understanding class readings .385 N/S
Months in U.S. .331 N/S

Pupil Observation Record .195 N/S

% On task active behavior .146 N/S
% On task passive behavior .079 N/S
% Off task passive behavior .292 N/S
? Off task nonflagrant behavior .268 N/S

Teacher/Student Focus .101 N/S
% Pupil Focus .101 N/S
Speak English with Family .485 < .05

Speak English with Friends .038 N/S

Speak English with School .468 <.05

*Eta was utilized to determine relationship for variables.

Student classroom behavior data were obtained from the Pupil
Observation Record (POR) and Student Classroom Observation Schedule.
Since these variables were continuous, the Pearson r technique was
utilized with other continuous variables, while Eta was employed
with categorical variables. For correlations to be considered
meaningful, they must have been significantly different from zero
at the .05 level or below.

"7
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Student Achievement

Selected variables were correlated with teacher-perceived
student achievement to include English proficiency, student perceived
understanding of English, student classroom behavior, and student
verbal usage English. From these variables only two were found to
correlate significantly wi- 1 the criterion variable. It appeared
that students who spoke En ish less frequently with family and
less frequently at school oe.rceived to be higher achievers by
their teachers. Table 17 c JIHS the correlations and Table 18
contains the groop means for high and moderate achievement groups.
(The frequency of responses to different variables accounts for
variance amonf, strengths of correlations.)

TABLE 18

Achievement Group Means of LEP Student Sample for
English Usage* at Home and at School

Group n x Home' x School 2

High Achievement 8 1.62 2.31

Moderate Achivement 7 2.63 3.00

*Usage rated on a 1 to 3 scale
1-Eta - .485
?Eta = .468

Implications from these findings are somewhat unclear. However,
one may speculate that teachers generally perceive LEP students as
higher achievers who are less verbal in the classroom. Another
speculation may be that students who have greater limited English
usage apply themselves more diligently and thus are perceived as
greater achievers by teachers. However, this is speculation and
beyond definitive data available from this study.

It is important to note that no correlation was found between
level of English proficiency and teacher rankings of achievement.
Also, no relationship was found between student level of achievement
and LEP students' ability to understand classro.:,n instruction or
understand classroom readings. It should be nott that in several
instances LEP students were observed using bilingual dictionaires to
interpret classroom reading. It may be inferred that the LEP
students were compensating for their English skill deficiencies
through extensive home study and use of bilingual dictionaries. Thus,
they were able to attain the strong achievement levels reported by
their teachers. This is based uron speculation, however, and not
upon empirical findings from this study.
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Student Classroom Behavior

Two measurement techniques were employed to obtain student
classroom behavior data. The POR allowed for a general rating of
pupil behavior on four items. The student classroom observation
schedule obtained data from the perspective of percent of student
time on task to percent of student time off task. Selected
variables correlated with the student classroom behavior variables
were mostly continuous and thus utilized a Pearson r technique.

As was the case for achievement, the POR data had few correlations
significant at the .05 level. Only three of 43 correlation coefficients
were of sufficient magnitude to be significantly different from zero.
These were teacher-rated student behaviors of 1) "Level of interest"
(r=-.438); 2) "Ability to communicate with others" (r=-.468); and
3) Understands classroom instruction" (r=-.644). (See Table 19).

There appeared to be an inverse relationship between the way
instructors perceived students' "level of interest" and "understanding
of classroom instruction" and their positive classroom behavior as
rated by observers. These findings were inconsistent and were
probably influenced by the high ratings of observers on the POR for
all students (See Tables 14 and 15) and the limited scale utilized
for teacher ratings of students. "Ability to communicate with
others" was positively correlated to classroom behavior (r=.468),
but must be viewed with the same skepticism as the other two
variables. The global nature of the POR rating scales were not able
to effectively produce meaningful results in identifying variables
associated with student behavior.

The student classroom behavior observations that dealt with
identifying the specific status of students in the classroom also
produced relatively few significant correlations, with the exception
of teachers' perceptions of pupil behaviors. Table 20 contains the
correlation coefficients for percent "On T'sk Active Behavior",
percent "On Task Passive Behavior", percent "Off Task Passive" and
percent "Off Task Non-Flagrantly Disruptive Behavior" with selected
variables.

From the correlation matrix in Table 20 the following profiles
were obtained between the four student behavior variables and the
teachers' perceptions of student behavior. These profiles are
contained in Table 21. These profiles revealed the four types of
LEP student behavior observed (on task active, on task passive,
off task passive and off task nonflagrantly disruptive) were
associated with varying types of pupil behaviors (as rated by their
teachers).
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TABLE 19

Correlation Between
Pupil Observation Reco '-d (POR) Behavior

and Selected Variables

VARIABLE CORRELATION CORRELATION PROBABILITY
TECHNIOUE COEFFICIENT

English proficiency Pearson ; .198 NS
Comprehension of
what vocational

teacher says Pearson r .182 NS
Comprehension of
vocational
classroom
reading Pearson r .193

Time lived in U.S Pearson r .241
Speak English with
family Pearson r .058

Speak English with
friends Pearson r .070

Speak English at
school Pearson r -.093

Teacher uses special
instructi onal

techniques Eta .122 NS
Teacher rated behaviors :
1 )Comp rehens i on of

vocational concepts Pearson r NS
2 )Level of interest Pearson r -.438 (.05
3)Abi 1 ity to

communicate with
other. Pearson r .Y68 (.05

4)Good el ati ons

with otner
stuJents Pearson r -.294 NS

5)Good al cen dance Pc i-con r - .065 NS
6 )Le vc of motivation Pc', r -.340 NS
7)Le ve 1 of class-

room i nteracti on P, -son r .159 NS
8) Un dc rs an is

classroom
i n5 tructi on PeP rSOr r -.644 <.01

9 ) Requi r !s indi vi dua

help Pear )n r .04L' NS
10 )Easi ly frustrate:

gives up Pea rson r -J118 NS
11 )Pos i ti ve atti tiCe ,'earson r .08F NS
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TABLE 19 (cont.)

VARIABLE CORRELATION CORRELATION Pf<i ABILITY
TECHNIQUE COEFFICIENT

12)Classroom
achievement Pearson r .234 NS

13)Defensive attitude Pearson r -.150 NS
14)Discipline

problem Pearson r .318 NS
15)Self assured

behavior Pearson r .088 NS
16)Shy, isolated

behavior Pearson r -.218
17) Dependability Pearson r -.114 11!_

18)Understands
-written
information Pearson r -.468

19)Basic writing
skills Pearson r -.320

20)Basic speaking
skills Pearson r .427 NS

21)Wo'ks as a team
member. Pearson r -.295 NS

22)Punctuality Pearson r -.088 NS
23)Leadership Pearson r -.114 NS
24)Neat and clean

in appearance... Pearson r -.107 NS
25)Makes indepen-

dent decisions... Pearson r NS
26)Uses inWative and

imagination
arithmet7c

skills

Pearson r

Peascr, r

.032

-.447

NS

NS
28)Knows what is

expected Pearson r ..375 NS
29)Knows how to use

materials and
equipment Pearson r .116 NS

30)Locates infor-
mation Pearson r .174 NS

31)Works without
close supervi-
sion Pearson r -.031 NS

32)Works under
pressure.. Pea.son r .072 NS

33)Adjusts to class-
room situations... Pearson r -.432 NS

34)Manages time and
materials effec-
tively Pearson r -.427 NS

35)Follows safety
regulations Pearson r -.331 NS



TABLE 20

Correlation Between LEP Student Classroom Behaviors

(On Task/Off Task) and Selected Variables

On Task Active

Behavior

Corr,

On Task Passive

Behavior

Corr,

Off Task Passive

Behavior

Corr,

Off Task Non-Flagrant

Behavior

Corr.
Variable Tech. Prob. Tech. Prob. Tech. Prob. Tech. Prob.

English proficiency... 084 NS' -.031 NS -.039 NS -.001 NS

Comprehension of

teacher 024 NS .256 NS -.053 NS .042 NS

Comprehension of

classroom reading... .269 NS -.228 NS -.211 NS .080 NS

Time in U.S 178 NS -.172 NS -.131 NS .083 NS

Use of English with

family 090 NS -.103 NS .031 NS ,071 NS

Use of English with

friends 142 NS -.206 NS .264 NS .236 NS

Use oi Aglish at

school 230 NS -.179 NS -.347 NS -.050 NS

r: 6

cA



TABLE 20(Cont.)

Classroom Behavior

On Task Active On Task Passive Off Task Passive Off Task Non-Flagrant

Behavior Behavior Behavior Behavior
Corr. Corr. Corr. Corr.

Variable Tech. Pro9. Tech. Prog. Tech. Prog Tech.

Leadership 188 NS -.167 NS .188 NS .071

Neat and clean in

appearance 100 NS -.105 NS .129 NS -.123

Makes independent

decisions 030 NS -.046 NS .143 NS -.034

Uses initative and

imagination 270 NS .297 NS .253 NS -.543

Basic arithmetic

skills 562 .05 .595 .05 ,245 NS -.560

Knows what is expected.-.241 NS .214 NS .220 NS -.016

Knows how to use

materials and

equipment 079 NS .025 NS .341 NS .063

Locates information....-.613 <.01 .578 .05 .532 ( .05 -.311

Follows instructions...-.400 NS .440 (.05 .124 NS -.490

Works without close

supervision 031 NS .248 NS .472 (.05 -.053

78

Prog.

NS

NS

NS

(.05

05

NS

NS

NS

(05

NS



TABLE 20(Cont.)

Classroom Behavior

Vari abl e

On Task Active On Task Passive

Behavior Behavior

Corr, Corr.

Tech, Prob. Tech. Prob.

Off Task Passive Off Task Non-Flagrant

Behavior Behavior

Corr, Corr.

Tech. Prob, Tech, Prob.

Easily frustrated,

gives up - 086 NS

Positive attitude 064 NS

Classroom achievement,. .256 NS

Defensive attitude 458 NS

Discipline problem 346 NS

Self-assured behavior., ,264

.09C

.100

.271

.412

-.406

S -.215

-.291

NS -.095

Shy, isolated behavior. -,320 NS

NS

NS

NS

NS

NS

Dependability - 052
NS

Understands written

information - 391 NS -.348 NS .215 NS .187 NS

Basic writing skills...-.296 N5 .413 NS -.471 NS -.444 NS

Basic speaking skills,. .368 NS -,320 NS -.176 NS -.224 NS

Works as a team member,-,087 NS .109 NS -.092 NS -.079 NS

Punctuality - 023 NS .047 NS -.045 NS NS

-.183

.151

.118

.257

-.043

-.286

.306

-.085

.21? NS

-.478 NS

NS -.028 NS

NS .119 NS

NS .573 ( .05

NS -.091 NS

NS -.101 NS

NS -.281 NS



TABLE 20 (Cont.)

Classroom Behavior

Variable

On Task Active

Behavior

Corr.

Tech. Prob,

On Task Passive

Behavior

Corr,

Tech, Prob.

Off Task Passive

Behavior

Corr.

Tech. Prob.

Off Task Non-Flagrant

Behavior

Corr.

Tech.

Comprehension of

vocational concepts.. 045 NS -.001 NS .284 NS .079 11S

Level of interest 463 (.05 .494 (.05 .101 NS -.345 NS

Ability to communicate

with others 590 (05 -.597 (05 -.205 NS .244 NS

Good relations with

other students 040 NS -.005 NS -.150 NS .137 NS

Good attendance 057 NS .083 NS .085 NS -.336 NS

Level of motivation....-.449 (.05 .483 (.05 .092 NS -.364 NS

Level of classroom

interaction 233 NS -.256 NS .088 NS .067 NS

Understands classroom

instruction 638 (.05 .645 (.05 -.023 NS -.114 NS

Requires individual

help 093 NS .062 NS .151 NS .093 NS

82



TABLE 20(Cont.)

Classroom Behavior

Variable

On Task Active On Task Passive Off Task Passive Off Task Non-Flagrant
Behavior Behavior Behavior Behavior

Corr. Corr. Corr. Corr.
Tech, Proj Tech. Prog, Tech, Prog. Tech. Prog.

Arks under pressure...- 216 NS .158 NS .338 NS .114 NS

Adjusts to classroom

situations - 586 (.05 .533 (.05 .338 NS .091 NS

"Ianles time and

materials effectively. -.593 (.05 .596 (.05 .052 NS -.060 NS

Follows safety

regulation: - 418 NS .413 NS .123 f\ S -.083 NS



TABLE 21

Profiles for Four Types of LEP Student, Behavior

Yielded by Correlation
with Teacher Ratings of LEP Students

BEHAVIOR Higher On Task

Active

Higher On Task

Passive

Higher Off Task

Passive

Higher Off Task

Nonflagrantly

OisruRtive

1) Higher level of

interest (r = .463)

1) Higher level of

interest (r = .494

2) Higher level of 2)

ability to communi-

cate with others

(r = .590)

3) Lower level of

motivation

(r

4) More understanding

of classroom

instruction

(r = .638)

5) Lower in basic

math skills

(r = -.562)

6) Lower in ability

to locate infor-

mation (r = -.613)

Less ability to

communicate with

others (r =-.597)

3) Higher level of

motivation

Pr = .483)

4) More unders',anding

of classroom

instrLtion

(r = .645)

5) Higher in basic

math skills

(r = .59:)

f) Higher in ability

to locate infor-

mation (r = .578)

1) Higher in ability

to locate infor-

mation (r = .532)

2) Higher in ability

to work without

close supervision

(r = .472)

1) More of a dis-

cipline problem

(r = .573)

I 2) Less use of

initiative and

imagination

(r =-.543)

3) Lower in basic

math skills

(r =-.560)

4) Less able to

follow instruc-

tions (r = -.490)



BEHAVIOR

C

H

Higher On Task

Active

TABLE 1(Cont,)

Less able to

adjust to class-

rcorll situations

(r =

()1 1.ess f,Htive

w.,.e of and

Higher On Task

Passive

Higher Off Task

Passive

7) Higher in ability

to follo4 :nstrE-

tion (r : .440)

Mnre able to adjust

to classrom situ-

Mons (r

More effectvc

use of t-ime and

!118

(r = .596)

Higher Off Task

Nonflagrantly

Disruptive

N.)
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Higher on-task, active behavior, as exhibited by the LEP students,
was strongly associated with high level of interest, high level of
ability to communicate with others, and more understanding of
classroom instruction. This type of behavior was also associated
with lower level of motivation and less ability in basic math,
locating information, adjusting to classroom situations and effectively
using time and materials.

The profile of higher on-task, passive behavior revealed that
these students were rated by their teachers as less able to communicate
with others. However, this type of student behavior was also strongly
associated with higher teacher ratings for level of interest, level of
motivation, understanding of classroom instruction, basic math skills,
ability to locate information, ability to follow instructions, ability
to adjust to classroom situations and effective use of time and
materials. It is interesting to note that students exhibiting this
type of behavior (quietly productive, passive and non-interacting)
were rated higher by their instructors on more areas than those
students exhibiting on-task, active behavior, which is marked by more
overt performance of classroom tasks and/or productive interaction/
activity.

(It should be noted that some correlations reported for the two
behaviors above may be the result of the differing functions of
various occupatior 1 areas, and not due to student behaviors. In

other words, some occupational training programs lend themselves more
to on-task active behavior, others more to on-task, passive behavior.)

The two categories of off-task behavior, though not frequently
demonstrated by this student sample, did correlate strongly with six
teacher-rated behaviors, when it did occur. Off-task passive behavio. ,

when demonstrated by students, associated strongly with two variables:
1) higher in ability to locate information, and 2) higher in ability
to work.without close supervision. These findings infer that those
students who demonstrated off-task passive behavior (i.e. non-
disruptive inattention to classroom activity, such as staring into
space) were rated higher by their teacher in areas which indicated
ability to function independently and without close supervision.
This may be infer that, although these students were either not
interested in or not understanding the classroom activity, this was
not being noticed by their teachers, since the students were behaving
passively.

Incidences of student off-task, nonflagrantly disruptive
behavior correlated with four teacher ratings of s4-Adent behavior:
1) more of a discipline problem; 2) less use of ini lative; 3) less
ability to follow instructions; 4) lower math skil:s. It should be
noted that level of English proficiency did not correlate with off
task, nonflagrantly disruptive behavior. However, teacher ratings
showing less ability to follow instructions did correlate with off
task, nonflagrantly disruptive behavior (i.e. social "chit-chat"
with peers). This may imply that some LEP students who demonstrate



this type of nonproduLtivL (las,room hokivior also understand less
about what they are suiTosed to hi, doing. They may also be perceived
by teachers as more of a di.;,cipline prohlem and less able to use
initiative and imagination, The nenative correlation between this
type behavior and lower math !J.111,, may: he attributed possibly to
weaker academic backgrounds ot- the tudonts.

One other' category of tohdvi., , olt-task flagrantly disruptive,
was not observed durind (olft-- limn and, therefore, did not yield
any data for analoi. tfinding is significant.in itself, however,
as it reveals that in tiro !otal ten hencs of LEP student observation,
none of these students wore ever noted ,!:; exhibiting this type of
nonproductive hohavior.

!\! Pnfidriiing

th on!!

In order that recowmeodation5 ler rrnoram policy reflect the
attitudes of vocational !!!',ipuctors 0r students, the teachers
involved in this -tudy a,ked to rospond to attitudinal items
regarding this arm fli.! Hui;Ihr of teachers and the
diversity of their resnonse!, hrohihitod the acquisition of any
definitive guide f-or policy ostaHishment. However, some
attitudinal trends did result whit)! wo-rant further exploration
with larger number of ; :unlucky vocdli;d1,11 educators.

When the teacher were a-ikd to indicate one type of program
policy their program should h1, in regard to admission and
services to LEP students, the rosult shown in fable 22 were
yielded. The largest m:t.ent of teachers responding felt that a
special program to sev-ve 11-P students with concurrent training and
occupationally-related EnoliTh should he implemented (or maintained)
at their programs if they r entirwed to have LEP enrollments. Two of
the eleven respondents telt that "5todents should be completely
fluent in Erlg12,h u,2rc,1, Lcik() t.) vocational training."
Another two in,tructo 'hat. "stdenL should be at least
moderatly fluent in Engiir,t! hythre hoinq admitted to vocational
training. They should then hp ahle ti; function on their own,
without any assistance." to,!(7her indicated agreement with the
statement that the voLltind , .(hooi ,hould provide vocationally-
related English insructieo lLP student(s), but they should
not be mainstreameo into, vo . until they are proficient
in these prerequisite Engi flne other vocational
instructor agreed with a huh, dontinited admission of LEP

,students to vocatio ' i 11 n H,..ition of English skills
being the sole reponi! -.0ont. not the vocational
program.
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TABLE 22

Teacher Opinion Regarding Program
Policy Relative to LEP Students

Students should be completely fluent in
English before being admitted to vocational
training.

A special program to provide LEP students
with concurrent training and occupationally-
related English should be implemented (or
maintained) at this vocational program if we
continue to have LEP enrollments.

LEP students should continue to be
admitted to vocational training, but
acquiring English skills should be the sole
responsibility of the student, not the
vocational program.

The vocational school should provide
vocationally-related English instruction
for the LEP student(s), but they should
not be mainstreamed into vocational classes
until they are proficient in these --erequisite
occupational English skills.

Students should be at least moderately
fluent in English before being admitted to
vocational training. They should then be
able to function on their own, without any
special assistance.

f

2 18.1

5 45.5

1 9.0

1 9.0

2 18.1

These findings thus revealed that although more teachers agreed
with a policy of concurrent occupational training and VESL instruction,
some other teachers still are skeptical and/or resistant to admission
and provision of special services to LEP students, and have mixed
attitudes regarding program policies.

The teachers participating in this study were also asked to give
their opinions regarding which educational personnel at their
vocational program should have responsibility for providing LEP
students with vocationally-related English tutoring. All seventeen

instructors responded to this item, and six of these teachers felt
VESL tutoring should be provided by a related subjects teacher or
learning center coordinator. The next most frequent response (n=4)
was that a special tutor should be hired solely for this purpose.
Four other vocational teachers indicated they would work cooperatively



with either a special tutor or a ck.la, suh ects teacher (or learning
center coordinator). Three techer indicated that they felt tutoring
in job-related English should not the responsibility of a vocational
program. All teacher res;,hn,h.,; gue!;tion are shown in Table 23.

Teacher Opinion Regarding 'which ;'(,,cyJnnel at Vocational Program
Should Have Respnsi:Iiiity VH,L Training

Tutoring in job-related ;rirji

LEP students should not he the me
sibility of a vocational (.,d,iLitidn

A special tutor should h:
for the purpose of previdinl
English instruction

Tutoring in job-related ici

be provided by a related subjeLt.;
(or learning center coorr!in(it.o)

A tutor should be hired to 1()vi,: (

related English instruction, and ,hr ui
work cooperatively with me on sleLtiw;
vocational content and vocational
terminology for student study

t

17.6

23.5

F 35.2

2 11.7

A related subjects teacher (or li.,!mnino 2 11.7
center teacher) should provide jek-rHat,:d
English tutoring with assistance dnd (.00h-
eration from me on selecting vocaieel
content and vocational
student study
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CONCLUSIONS

The following conclusions were based upon the findings of the
research component of this project:

Conclusion #1.

Conclusion #2.

Conclusion #3

The majority of LEP students (92.9 percent) in this
study reported that they needed to study English.

The needs and characteristics of the LEP student
sample were quite diverse. However, the need for
English skills improvement was consistently reported
as important for these pupils by a majority of both
LEP students and their vocational instructors.

The English proficiency levels of the students
selected for this study ranged from very low to
moderately proficient, as indicated by English pro-
ficiency test scores.

Conclusion #4 The student sample was comprised of 15 LEP students
enrolled in ten different occupational arecs and
representing twelve different primary lancssge
groups. The majority of the students were post-
secondary cl assi fi ,:ati on .

Conclusion #5 Residency status of the student sample varied.
Five students (33.3 percent o' sample) were refugees,
four (26.7 percent) were U. S citizens, four (26.7
percent) had permanent resident status; and two
(13.3 percent) were on student visas.

Conclusion #6 Great variance in three characteristics of the student
sample was found: 1) length of time lived in U.S., 2)
age; 3) time speni. in prior study of English.

Conclusion #7 The majority of the LEP student sample (53.3 percent)
reported they attended school only and were not
employed. None of the student sample, however, were
welfare recipients. Student financial aid of some
type was received by 53.3 percent of the students.

Conclusion #8 When asked to rank the achievement of thei- LEP students
as compared to the total class in which e,!::h student
was enrolled, the vocational instructors Cf these
students ranked 53 percent of the LEP stude,Its as

achieving in the top 25 percent of their c ass.

Most other members of the student sample (40 r;ercent)
were ranked in the middle 50% of the class. Thly one

LEP student in the sample was ranked as ac ,ieving in
the bottom 25 perr, nt of his/her class.

"4



Conclusion
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There was ee sigeifi
levels of Engli-;n

of achieverwht of th._

nL t_iat:ionship found between
!ci(!hcv and teacher-rated levels

sample in this study.

Conclusion #10 There was no 'fice:!nF relationship found between
teacher-rated ley, is of achievement of the LEP students
in this study and classroom behavior (on
task or off task) deonstrated by these students.

Conclusion ll The limited Diglish-eroricient students which were
chosen for 1.is study generally appeared to be func-
tioning and achievin[j weil in their vocational classes
in spite of their [ndli,,n skill deficiencies and lack
of special Ser\,(e. H()Hdt20 by rost of vocational
programs in which they .iere enrolled. The class-
room behavior of tite,:,e students was quanti ti ti vely
recorded, and the results showed a very high per-
centage of tnase stden',YY time (95 percent) to be
spent in productive. on-task 1-,ehavior. The class-
room behavior of thorn as rated by their
vocational instructors, revealed that teachers of
these students percei\ed '.-.hem as being stronger than
"regular" stildents in Hsitive attitude and levels of
interest and motivatioe. Teachers also perceived
nese students to be les:, discipline problem
than other students and less likely to be easily
frustrated and Ow ;.Jp.

Conclusion #12 In rating LEP st,Adenfr, niassroom behavior in comparison
to "regular" student; yicational instructors rated
their LEP student,;, ,'rnnr.e.-, or "more than others,"
most frequentF. in tne Hllewino four areas:

1. Positive tTtitH
2. LevC of into
3. Good attendare...e
4. Level of motHvt

The four beha/iort Leected most frequently by
instructors "le, reoular" students were:

1. Discipline probly:s
2. Las i Iy , up
3. Basic ',peal it 't!

4. Ability Le c(. i ite wi' others

Conclusion Ten hours ol ,11Jty , eb,,rvation data on the LEP
student samole re, the majority of the LEP
students' cl H:Ijr 05 percent) was on task
Off task hehavior -e-vec only 5 percent of the
total ten hour-; ef and this off task
behavior was ef: !emfne,Iltly disruptive nature. During
collection er students observed demonstrated
no off-task r :e'rtL:e behavior.

Cyr
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Conclusion #14 LEP students exhibiting higher on task active behavior
tended to be rated higher by their instuctors on
"level of ability to communicate with others" and
"understands classroom instruction." Inverse
(negative) correlations were found between this type
of LEP student behavior and teacher ratings for
motivation, math skills, ability to locate information,
ability to adjust to classroom situations and effective
use of time and materials.

Conclusion #15 Those students rated by teachers as having less
ability to understand classroom instruction tended
to be functioning productively but passively
in their vocational classes in spite of their English
skill deficiencies. These students also tended to be
rated highly by their teachers inIthe areas of
motivation, level of interest, ability to follow
instructions, ability to adjust to classroom situations
and effective use of time and materials. These
findings are substantiated by a study of achievement
among Japanese American students conducted by E. K.

Strong to examine why these students were achieving
more highly than others though other factors were
fairly equal. A statement by Strong also tends to
explain the findings of this study:

"It may be that they possess to a greater degree
than whites those qualities which endear pupils
to a teacher, that is, they are more docile,
occassion less disciplinary trouble, and give the
appearance of being busy and striving to do their
best...Another explanation would be that they come
from poorer homes than the average and early realize
they must make their own way in the world; in

19
consequence, they are motivated to do their best."

These conclusions by Strong are substantiated also by
the findings of this study, in that those LEP students
who were observed as behaving passively on-task tended
to receive more positive ratings on their classroom
behavior that that portion of the student sample who
tended to demonstrate more active on-task class behavior.
(In some cases, however, this behavior may have been
a function of the occupational area or the classroom
activity observed and not attributable to student
characteristics or English skill.)

Conclusion #16 LEP student observation data as recorded on the Pupil
Observation Record (POR) revealed the student sample
tended to demonstrate positive classroom behavior in
four categories: alert, responsible, confident and
initiating.
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Conclusion #17 Observation of LEP student classroom behavior revealed
that the majority of these students' time was spent
in focusing upon self-directed activity, as opposed to
teacher-directed activity or activity directed by other
students. The majority of LEP students' time also tended
to be spent in individual (classroom) organizational
structure, as opposed to large group or small group
work.

Conclusion #18 There was a significant inverse correlation found
between teacher-rated achievement of the LEP student
sample and frequency of speaking English at home and
at school. In other words, those students who
reported that they spoke English less frequently at
home and at school received higher ratings of achieve-
ment by their vocational instructors. This may infer
that students who have greater limited English pro-
ficiency apply themselves more diligently and thus are
perceived as greater achievers by teachers.

Conclusion #19 A majority of the vocational teachers surveyed in this
study (71 percent) reported that no special services
or resources for LEP students were available a# their
programs.

Conclusion #20 The vocational instructors of the student sample reported
that the classroom performance of 67 percent of these
students was adversely affected by their limited English
proficiency. Only 13.3 percent of the students in the
study were described as not needing special English
tutoring.

Conclusion #21 Of the vocational instructors surveyed in this study,
47 percent felt that although the needs of the LEP
student(s) enrolled in their program were being met,
special programs should be established to accommodate
the needs of other LEP persons in community who could
be receiving occupational training if special assistance
were provided.

Conclusion #22 A low percentage (18 percent) of the vocational instruc-
tors surveyed indicated opposition to special services
or resources being provided for LEP students by their
vocational program.

Conclusion #23 The three types of English skills reported most
frequently by the LEP students as most important"
to them were job-related English skills. These
specific skills were (in order of frequency): 1)English
to use on the job; 2) English for job safety; and
3) English for job interviews.

Conclusion #24 The English skills ranked more frequently by instructors
as most vital to the LEP student sample were "job-
specific English skills."
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Conclusion #25 The English "problem areas" for the LEP student sample
reported most frequently by their instructors were
"speaking English" (60 percent) and "comprehending
vocational /technical terminology" (60 percent). Only
one student was described as having "no trouble with
xlv English skills."

Conclusion #26 The majority of vocational instructors (58.7 percent)
participating in this study felt that either a special
tutor ol related subjects teacher (or learning center
coordinator) should be responsible for job-related English
instruction of LEP students in their program. Another
23.4 percent of the instructors also felt one of these
types of teachers should be responsible for VESL
tutoring but felt that this tutor should work coopera-
tively with them (the classroom teacher) in selecting
vocational content and terminology for LEP student
study. Of the seventeen teachers surveyed, three
(17.6 percent) felt that tutoring in job-related
English should not be the responsibility of a
vocational program.

Conclusion #27 The vocational teachers of LEP students who were polled
in this study revealed mixed attitudes regarding what
their vocational program's policy should be regarding
admission and services to LEP students. The largest
percentage of teachers (45.5 percent) who responded
felt that concurrent occupational and job-specific
English training should be provided if their program
continued to have LEP enrollments.

Conclusion #28 A majority (53 percent) of the vocational instructors
of LEP students surveyed felt that special vocationally-
related English materials should be developed or acquired
by their program to familiarize the LEP student(s) with
the language they must understand and use in training
and on the job.

Conclusion #29 Ten instructors cited particular techniques they had
found to be effective in working with their LEP students.
These included individualized instruction, use of peer
tutors and frequent use of visual teaching materials/
techniques.
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RECOMMENDATIONS

Based upon findings of this research study, the following
recommendations are presented:

Recommendation 1. The majority of the LEP students in this study
were functioning well in their vocational programs
although generally no special services were provided
for them, other than, in some instances, special
assistance from their classroom teachers. These
findings do not infer, however, that this is a

program policy which should be maintained.
Students in vocational education should be able to
equally compete because of the instruction and
services provided through the program, and not
in spite of lack of services. The majority of the
LEP pupils and their vocational instructors recog-
nized and reported a need for assistance with English
instruction for the students in the study. It is
the conclusion of this author that, in view of the
low English proficiency test scores of many of
these students, many of these students, in order to
achieve as highly as they were, were investing an

extensive amount of out-of-class time in additional
study (much more than required by the average. student).
Those students with lower English proficiency were
observed on several occasions translating classroom
reading through use of bilingual dictionaries. This,
of course, is commendable and reflects most positively
on the determination and persistence of these students.
However, the unfortunate side of this situation is
that, with appropriate special English assistance,
much of these efforts would have been unnecessary or
at least reduced, and the strain on these students
would have been diminished appreciably.

This policy of mainstreaming LEP students in vocational
programs, allowing them to "sink or swim," must be
changed. Provision of equal access to vocational
training for LEP students is commendable, but for
these students to equally compete, assistance must
also be provided in requisite English skills. Other-
wise, depending upon the determination and motivation
of the student and his/her occupational and English
background, he/she may either be required to invest
an overwhelming amount of his/her outside-class time
to "keep afloat" in class, or the student may either
fail or drop out of the program. Only those students
with extremely high levels of motivation and/or enough
English skills to "survive" may be able to sucessfully
complete their training. Maintenance of this "sink
or swim" policy may, in effect, eliminate those students
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with lower English skills
levels, which are actually
most greatly benefit from voc.,

lower motivation
persons who could
lal training.

Thus, vocational programs should implement special
programs of assistance to pr3 lde occupational
and language training for any student with limited
English proficiency who desi vocational training.
Program policies which subt13 ...-.1scourage or

discriminate against those LEP students with more
special needs than others should be eliminated.

Recommendation 2. It is important to note that many of the vocational
instructors involved in this study revealed genuine
concern and desire to assist their students with
limited English proficiency, through their response
to questionnaire items and/or in informal conversa-
tion. A large percentage of the teachers reported
they had modified their instructional techniques
and/or provided individualized instruction (when
possible) to their LEP students. These types of
efforts are to be commended and should be continued.

It is the view of this author, however, that the
total responsibility for preparing students w4th
limited English proficiency for occupations should
not be that of the vocational instructor. The
classroom teacher simply does not have enough time
to devote to providing the LEP student(s) with the
English language skills these pupil(s) need(s) to
equally compete in class and, subsequently, on the
job. Language teaching (ESL) is a time- and energy-
consuming process; this Should be the responsibility
of a teacher or tutor charged specifically with ESL
teaching duties. Many of the vocational teachers
surveyed (58.7 percent) felt this responsibility
could best be assumed by either a special tutor,
hired specifically for this purpose, or an on-staff
person who works with special needs students(related
subjects teacher/learning center coordinator).

cane of the above approaches would appear feasible
for most Kentucky vocational education programs.
It is recommended, however, that the, person
responsible for ESL tutoring work closely with
the vocational ins'-ructor, so that English training
and occupational training complement and reinforce
one another. TW,s approach, supported by 23.4
percent of the vocational teachers surveyed, has
been found to be highly effective in VESL programs
nationwide.
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It should be remembered that oftentimes the person
charged with VESL tutoring is not highly knowledgeable
in the occupational area(s) of the LEP student(s).
He/she can greatly benefit from guidance and
assistance from the vocational instructor(s) of the
LEP student(s) in the English the student(s) need
for the occupational area(s) being studied.

Recommendation 3. In placing LEP students in vocational training,
a tendency may be to enroll these students in
occupational areas requiring minimal English
skills. (The small student sample examined in
this study prohibited any definitive statement
regarding this practice in Kentucky.) These
placements are appropriate only when they reflect
the vocational interest and ability of the LEP
student. Vocational personnel should exercise
sensitivity and careful judgement in occupational
placement of LEP students just as with other students,
and not group LEP students into only those occupa-
tional areas requiring less English. Through
provision of appropriate VESL training, LEP students
may and should be provided the same career options
as other students.

Recommendation 4. The English instruction provided to LEP students
in vocational programs should be primarily job
related English instruction. In other words, LEP
students should be provided instruction in the
English language skills they will need to function
effectively in the vocational classroom and sub-
sequently, in occupational settings. Both the LEP
students involved in this study and their vocational
instructors indicated that English skills related
to their job were the primary skills with which these
students wanted and needed assistance. Vocational
personnel charged with English tutoring for LEP
students should keep this factor strongly in mind
when selecting ESL curricula ano determining
language learning objectives for these students.

Recommendation 5. LEP students who enter vocational training with
prior English training may still need assistance
with one or more English skill areas. For example,
an LEP student with strong reading skills may still
be very weak in aural comprehension and/or speaking
skills, both of which are vital in occupational
settings.

Recommendation 6. Findings of this study indicate a trend by some
vocational programs to overlook language needs
of their LEP students. Since these students were
generally very diligent, quiet, well-behaved and
docile, some vocational personnel may have reassured
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themselves that the students were getting along well
in school and will do well once they leave the
program. It is beyond the scope of this study to
project the future of those students who leave their
vocational program still possessing only minimal English
skills, but it may be speculated that occupational
placement and job survival will be extremely difficult
for them. Vocational programs enrolling students
with low English proficiency need to closely re-
examine whether they are, in reality, totally
preparing these students for the world of work.
In several instances during this study, vocational
teachers expressed a need for English training for
their LEP students. Yet, for these same programs,
efforts to implement ESL programs were not made.

Recommendation 7. This effort is one of the few descriptive studies
which have been carried out to quantify the behavior
and productivity of LEP students in vocational settings.
Further investigative works of this nature should
be carried out in programs enrolling larger numbers
of LEP students, thus providing a broader data base
upon which more definitive findings may be based.
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SURVEY TO IDENTIFY
STUDENTS OF LIMITED ENGLISH PROFICIENCY

ENROLLED IN
KENTUCKY VOCATIONAL PROGRAMS

Vocational School

Address

Completed by: (name)

(title)

(Office
Phone)

Vocational region number

Conducted by
Western Kentucky University

Center for Career and Vocational Teacher Education
through funding by the

Bureau of Vocational Education
Kentucky Department of Education
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ARE THERE ANY STUDENTS OF LIMITED ENGLISH PROFICIENCY* ENROLLED IN
YOUR VOCATIONAL PROGRAM?
(*Students whose primary language is one other than English)

Yes No PLEASE PLACE IN
ENCLOSED ENVELOPE
AND MAIL.

1.) NUMBER OF STUDENTS WITH LIMITED ENGLISH
PROFICIENCY ENROLLED IN YOUR PROGRAM

A.) AT THE SECONDARY LEVEL

B.) AT THE POST SECONDARY LEVEL (long term adult)

C.) TOTAL NUMBER OF STUDENTS WITH LIMITED
ENGLISH PROFICIENCY ENROLLED IN YOUR PROGRAM

2.) WHAT IS/ARE THE PRIMARY LANGUAgE(S) OF THE
LIMITED ENGLISH PROFICIENCY STUDENT(S) ENROLLED
IN YOUR PROGRAM?

3.) LISTED BELOW ARE 5 LEVELS OF ENGLISH PROFICIENCY. PLEASE INDICATE THE
NUMBER OF LIMITED ENGLISH PROFICIENCY STUDENTS (SECONDARY AND POST-
SECONDARY) ENROLLED IN YOUR PROGRAM WHICH FIT INTO EACH OF THE 5 LEVELS.
MOST LEVELS MAY NOT BE APPLICABLE TO YOUR STUDENTS. IF SO, PLACE A
ZERO (0) IN EACH BLANK WHICH DOES APPLY TO YOUR LIMITED ENGLISH
PROFICIENCY STUDENTS.

Number of
Students at
This Level

Second. Level #1 NO PRACTICAL ENGLISH PROFICIENCY (UNDERSTANDS
Post Sec. AND ABLE TO USE ONLY A FEW ISOLATED ENGLISH

WORDS AND PHRASES.)

Second. Level #2 ELEMENTARY PROFICIENCY (CAN UNDERSTAND AND
COMMUNICATE ON TOPICS VERY FAMILIAR TO THEM;
MANY ERRORS IN SPEAKING, READING, AND
UNDERSTANDING.)

Second. Level #3 LIMITED PROr".IENCY (CAN HANDLE WITH CONFIDENCE
Post Sec. BUT NOT FACI,_ITY MOST DAILY SITUATION. CAN

HANDLE LIMITED SCHOLASTIC REQUIREMENTS, NEEDING
HELP WITH TECHNICAL OR SPECIALIZED TOPICS.
SOMETIMES HAS TO GROPE FOR WORDS.

Iiso
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Number of
Students at
This Level

Second. Level #4 BASIC PROFICIENCY (ABLE TO SPEAK AND READ ENGLISH

Post Sec. WITH SUFFICIENT ACCURACY AND VOCABULARY TO
PARTICIPATE EFFECTIVELY IN MOST SCHOOL AND SOCIAL

SITUATION. GOOD CONTROL OF LANGUAGE, BUT MAY
MAKE OCCASIONAL SPEAKING, READING OR COMPREHENSION
ERRORS.)

Level #5 FULL PROFICIENCY (ABLE TO USE ENGLISH FLUENTLY.
READS, SPEAKS AND WRITES WELL IN ANY SCHOOL

SITUATION.)

Second.
Post Sec.

4.) FREE CURRICULUM LOAN SERVICES AND TECHNICAL ASSISTANCE FOR KENTUCKY
VOCATIONAL PROGRAMS ENROLLING STUDENTS OF LIMITED ENGLISH PROFICIENCY
ARE AVAILABLE FROM WESTERN KENTUCKY UNIVERSITY. WOULD YOU OR OTHERS
AT YOUR SCHOOL BE INTERESTED IN RECEIVING SERVICES AND ASSISTANCE
AVAILABLE THROUGH THIS PROJECT (FUNDED THROUGH THE STATE BUREAU OF
VOCATIONAL EDUCATION)?

Yes No

PERSON AT YOUR VOCATIONAL SCHOOL TO CONTACT FOR SCHEDULING OF
PROGRAM ASSISTANCE:

Name:

Title:

School Address:

Office Phone:

THANK YOU FOR COMPLETING THIS FORM. PLEASE RETURN TO WESTERN KENTUCKY
UNIVERSITY IN THE POSTAGE PREPAID ENVELOPE ATTACHED.

1 t: 9
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Center for Career and
Vocational Teacher Education

Deat:

WESTERN KENTUCKY UNIVERSITY
BOWLING GREEN, KENTUCKY 42101

One important goal of vocational education is to provide equal
access to vocational training for all persons. For many of our
vocational programs in Kentucky, a need to provide equal access for
persons with limited English proficiency is emerging as a growing reality.
A survey conducted in 1978 by Western Kentucky University confirmed
the enrollment of over 2,200 students of limited English proficiency
in various Kentucky educational programs. This number should be at
least tripled in order to encompass the total number of limited English-
proficient persons residing in our state.

In response to this need, Western Kentucy University has received
funding from the Kentucky Bureau of Vocationa. Education to assist state
vocational programs that are faced with compliance with regulations
regarding equitable vocational offerings to limited English speakers.
Working with limited English-speaking students in a vocational program
often involves a unique set of problems or needs (such as curriculum,
classroom management, admission requirements, and teaching strategies).
One of the primary purposes for this project is to gain the recommendations
of Kentucky vocational educators regarding which areas warrant improve-
ment and/or increased support.

Other goals of this project will include 1) the provision of free
resources and technical assistance to Kentucky vocational programs
enrolling students of limited English proficiency, and 2) a study of
programs at selected schools within the state.

In order to achieve the goals of this project, I need your assistance.
Identification of vocational programs in the state which might benefit
from services offered through this project requires an up-to-date list
of vocational programs enrolling limited English speakers. Enclosed you
will find a survey packet for each state vocational school and area
vocational education center in your region. (An example of the survey
instrument is enclosed for your examination). The purpose of this survey
is to identify Kentucky vocational programs enrolling students of limited
English proficiency in order that these programs may be contacted and served by

1.1.0
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Page Two

The survey should be completed by you, a vocational counselor or an
instructor who works closely with these students. If no students of limited
English proficiency are presently enrolled in your program, please check
the appropriate response on the form. Please return the survey in the
enclosed prepaid envelope by October 30, 1979.

Please contact me if you have any concerns or questions (502-745-3441).
Your support and cooperation in this effort are vital to the success
of this project. Your assistance will be greatly appreciated.

Sincerely,

Susan B. Adams
Project Director

SBA:cg
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FIVE PROGRAMS RECEIVE SPECIAL

VOCATIONAL FUNDS FOR LEP STUDENTS

Five educational programs in Kentucky are in

various stages of implementing special programs

for students with limited English proficiency

who are enrolled in vocational training. Funds

for these programs are provided through the

Special Vocational Education Functions Unit of

the State Bureau of Vocational Education.

Four of the projects are designed to provide

English as a second language tutorial assistance

to students. One program, located at the

Kentucky School for the Deaf in Danville, was

implemented to assist a 26 year old Vietnamese

male who is deaf and has no sign language or

literacy skills in either his native language

or English. Two hours of tutorial assistance

are provided each day in reading, math and

sign language. His training also includes

regular vocational instruction and on-the-job

work experiences.

West Kentucky State Vocational School in

Paducah has also submitted a proposal to

implement special assistance for a 24 year

old male student whose primary language is

Farsi. The student is enrolled in an
electricity program, and will receive daily

tutoring in vocational English as a second

language plus general English from the

learning center coordinator at the school.

Project funding will be used primarily for

purchase of special instructional materials.

Proposed implementation date for this program

is April 15.

A tutoring program for a 19 year-old Hindi

student enrolled at Allen County Area

Vocational Education Center, Scottsville,

was also implemented recently. The student

is enrolled in an electronics program, and

has received approximately five hours of

vocational ESL tutoring per week. Plans are

now being made to continue the tutoring program

Fnr noxt vpar.

JEFFERSON COUNTY BILINGUAL PROGRAM

HOSTS SUCCESSFUL WORKSHOP
by

Nathan Wolfe

Bilingual Education Specialist

Jefferson County Public Schools

If you think that there's a need for a

conference on Bilingual Education in the

Louisville area, you're right! At least

if you consid.. the fact that 75 people

registered for and attended the 3rd Annual

Bilingual/ESL Workshop held at Stouffer's

Inn on March 12th and 13th. This workshop,

which was sponsored by the Jefferson County

Public Schools'
Office of Bilingual Education,

was well attended by educators from all of

the state's universities, as well as numerous

social, civic, and educational institutions.

What did all of these people have in common?

A strong interest
in the education of the

LEP child.

Cultural understanding
and acceptance were

emphasized, with an enlightening opening

session by Chau Oanh Do, a Vietnamese

student from Western Kentucky University.

Dr. Rolando Santos of California State

University continued the discussion,

commenting on various aspects of cultural

(Continued on Page 6)
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Apri1_,_ 1980 DIRECTIONS
NEW RESOURCES

FOR VOCATIONAL EDUCATORS
OF LEP STUDENTS
By Susan Adams

Since VESL (Vocational English as a second
language) and bilingual vocational education
are relatively new fields, until recently
vocational educators working with students
of limited English proficiency had few
professional materials to guide and assist
them in serving these special needs
students. Happily, this situation Is
changing, as several excellent resources
are now either available or forthcoming in
the near future.

One very useful publication which has
recently become available is Adult Vocational
ESL. This monograph, prepared by JoAnn
Crandall, from the Center for Applied
Linguistics, examines the different models
of VESL and bilingual vocational education.
Ms. Crandall discusses the advantages and
drawbacks of each of these models, and also
points out what factors should influence the
choice of the different models. A valuable
annotated bibliography of VESL materials,
adult ESL materials, and professional ESL
readings is included in this publication,
along with sample lesson plans and a

realistic, down-to-earth discussion of the
language teaching strategies, needs assessment,
curriculum material adaptation/creation, etc.
Cost of this publication is $5.95, and it
may be ordered (prepaid) from: Center for
Applied Linguistics, 1611 N. Kent Street,
Arlington, VA 22209.

Another resource which persons involved in
this field should be aware of is the English
for Specific Purposes Newsletter, disseminated
monthly by Oregon State University. A
quarterly column, "VESL Exchange", is devoted
to news in the area of vocational ESL. This
column, edited by Nick Kremer of the Valley
Vocational Center at the City of Industry,
CA, is a valuable resource for keeping abreast
of new VESL developments in curricula, programs,
etc. The subscription fee is modest ($4.00);
make checks payable to Oregon State University.
New subscribers should write:

EST Clearinghouse
ELI ADS A100
OSU

Corvallis, OR 97331

(Continued at top of page)

New Resources (Cont.)
Page 2

Several other new resources will be
forthcoming soon. One area which until no'
has been badly neglected is vocational
English proficiency testing. Mary Galvan,
noted authority in bilingual vocational
education, has served as director for a

USOE-funded project to develop a Bilingual
Vocational Ora] Proficiency Examination.
Heretofore, no instruments were available
to measure student gains from VESL
instruction. However this test which
will be available in late 1980, may be
used to access students' proficiencies in
vocationally-related English. To acquire
information about this instrument, contact:

Mary Galvan, Project Director
Resource Development Institute
314 Highland Mall Blvd., Suite 450
Austin, Texas 78752

Other bright spots in VESL and bilingual
vocational education developments are
several studies, currently underway, which
should shed new light on v,it ,.ous require-
ments for successful programs. Two of
these are being carried out by Kirshner
Associates, Inc. in Washington, D.C. Dr.
Mary Ella Brady is preparing a monograph
on bilingual vocational teacher compe-
tencies. Dr. Dale Berry is completing
a national evaluation of bilingual
vocational education programs. For
further information on either/both of
these studies, write:

Kirshner Associates, Inc.
Suite 800, 1100 17th St, N.W.
Washington, D.C. 20036
Phone: 202/862-9400

The National Center for Research in
Vocational Education is also preparing a
study on needed competencies for Non- biting
vocational instructors of LEP students.
This report may be obtained from:

Cheryl Lowry

National Center for Research in
Vocational Education

The Ohio State University
1960 Kenny Road
Columbus, Ohio 43210

Another project, under the direction of
Rudolph Troike, will produce a monograph
containing strategies and procedures

(Continued on page 5)
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Tips for Teaching English as a Second Language

"YOUR NAME IS 'YES' ?"
by

Marshall Myers
Owensboro Vocational-Technical School

When I first met Guatemalan Luis Roderiguez,
I asked him in my best slow and deliberate
English, "What is your name?"

"Yes," he replied in a weak voice.

I knew then that I had a job before me in
trying to teach this would-be carpenter
enough English to get along with a hammer
and saw in the United States.

Little chance that I would have guessed that
his progress would be so rapid, and his
attitude so positive.

At first, I assumed that like other students
trying to learn English as a second language
he would meet many frustrations simply because
his language was different in grammar,
vocabulary, and sound from English.

And also I thought that I didn't need to know
anything about his native Spanish in order to
teach him basic English.

On the first account I was right; on the
second I was wrong.

Just by chance I had recently bought o.le of
those self - teaching Spanish-for-beginners

books, and out of curiosity I began slowly
working my way through it, latching onto any
familiar grammar, vocabulary, or sounds that
I could, hoping that I could at least learn
the Spanish equivalent of "Good morning,"
for I wanted Luis to feel that I respected
his native tongue.

Then I began to realize when I was studying
Spanish why Luis, among other things, would
say, "da duck" for "the duck": his language
didn't have that sound; so consistently
every time Luis met that th sound he
substituted that one closest sound he had
in his native Spanish, which in this case
was d.

Consequently, my preconceived notions about
his being lazy, dull, or even stubborn were
all wrong. He didn't say that sound
correctly because he had never said that
sound. It's funny how we jump to those
dangerous conclusions so easily when it's
our native language a student is trying
desperately to learn. 4 -4
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Similarly, I began to notice that Luis had
trouble forming the negative in English.
And when I investigated Spanish I found the
answer to my problem: Teach him the ways
that English forms the negative as it
compareS to And contrasts with Spanish
because for all intent Luis was, at present,
using English words to form negative Spanish
constructions.

My approach worked. Slowly, Luis began to
grasp the idea, and started to show such
facility with forming the negative in
English, as well as demonstrating
proficiency in other critical areas where
Spanish and English differed markedly.

In fact, I found that I could explain many of
Luis' problems with English as problems
of what I call "native language inter-
ference." His Spanish background
confused his mind in learning English;
the two languages got in each other's way,
but by knowing the source of that confusion
I could help to direct him out of the
verbal traffic jam he often got himself
into.

Indeed, the two hours I had spent with my
little Spanish book had been quite
profitably put to use.

Now, I realize that all of us English as
a second language teachers do not have
access to these self-teaching books for all
the various languages that are represented
in our classrooms. But surprisingly we
can find many languages represented in
even the most modest bookstores, including
German, Italian, and even Japanese and
Swahili.

But now I had met another problem: How
could I drill Luis in the many sentence
patterns he was learning, while at the
same time cementing in his mind the kind
of pronunciation he would have to have in
order to communicate clear, effective
English? It was not enough just to know
the patterns; he had to use them, and use
them effectively.

I tried oral drills where I would ask Luis
a questien and he would reply in English,

_
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NEW MATERIALS AVAILABLE THRU WKU
CURRICULUM LOAN SERVICE

The WIN VESL curriculum loan center has ordered
several new materials for loan to Kentucky
programe. This materials are available for
free loan to programs for up to six weeks.
Educators are urged to avail themselves of
these and other materials available through
the WKU project.

The new materials are listed below. Those
that are still on order are indicated. The
rest are now on hand and available for loan.

Institute of Modern Languages, Inc.
English for Adult Living
The Ideabook
Speaking of Numbers

Defense Language Institute
Basic Electronics Terminology
Terminology of Maintenance and Mechanics
Medical Orientation Terminology
Tool and Hardware Terminology

Literacy Volunteers of America, Inc.
I Speak English: A Tutor's Guide to
Teaching Conversational English

English as a Second Language Oral
Assessment

Bibliography of Materials for Basic
Reading and English as a Second
Language

Community Relations Handbook
Organizational Management Handbook
Workshop Leader's Handbook

National Dissemination and Assessment Center
Assessment Instruments in Bilingual
Education: A Descriptive Catalog of
342 Oral and Written Tests (on order)

Modulearn
ESL Literacy Program (on order)

Honolulu P.L.E.S.A. Materials Development
Project
Autobody Materials:
Vietnamese/English
Korean/English
Ilocano/English

Nursing Aide Materials:
Korean/English Technical assistance or other information
Ilocano/English regarding program implementation is
Vietnamese/English available upon request from the Center for
Tagalog/English Career and Vocational Teacher Education,

Allyn and Bacon, Inc. Western Kentucky University, Bowling Green,
Vocational Reading Skills: Shoptalk Series:Kentucky 42101--(502/745-3441).
The Automobile
Agriculture
Carpentry
Electronics
Electricity
Metal and Machines

(Continued at top of page)
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If you would like to review any of these
materials and/or receive a list of all
materials available for loan, contact
Susan Adams, 403 College of Education,
WKU, Bowling Green, KY 42101--Phone
(502) 745-3441.

Five Programs Receive Funds -(Cont.
from Page 1)

Another ESL tutorial program has been
implemented at Todd County Central High Scha
in Elkton for a 14 year-old Hindi student wh,
is enrolled in home economics. Funding for
tutoring and special curriculum materials wa
requested from the Bureau of Vocational
Education.

Bowling Green State Vocational-Technical
School has just received funding to implemen
a program of bilingual vocational education
and vocational English as a second language
(VESL) instruction. The VESL component of
the program may enroll up to ten limited
English-speaking students, and instruction
will be provided by a part-time VESL
instructor. The bilingual vocational
education component of the project will be
facilitated by the use of a multilingual
teacher's aide who will accompany the LEP
students to their vocational classes and
provide interpreting services for the
teacher and students. The aide will also
work closely with the VESL instructor.
The students to be served through this
project are primarily Laotian and Cambodian,
and have varying occupational interests
and/or skills. Most students are of
postsecondary classification, and possess
varying degrees of English proficiency.
This program will be offered on a part-time
basis during both days and evenings in
order to accomodate the various employment
schedules of the students.

I_ 1
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."Your Name Is 'Yes'?" (Cont. from p. 3)

to slip back into his native language
whenever possible. Native language inter-
ference again. It seemed that we made
little progress.

DIRECTIONS Page 5 95

Then I began using a little machine which I
previously could find no use for. Called
a Language Master, this device, manufactured
by Bell and Howell, uses different sized
'cards with two tracks of recording tape
glued to each card. Very simply, I would
record a question, or a statement of same
kind that illustrated a principle or
sentence pattern that we were studying at
the time; and Luis would listen to the
problem, push a button, and then record his
answer.

The advantages of using the Language Master
counted up to many.

First, if Luis did not understand the
question or statement, he could very easily
listen to it again, thereby building
relevant listening skills.

Secondly, sincE 7 coula repeat Luis' answer,
ti3o, I was better able to caieh problem
areas, without running the risk of

barrassing Luis by asking him to repeat
w at he had sald, or without relying too
m ch on my sometimes too sympathetic ear.

r
pp

h

'w

h
t

irdly, on several occasions I purposely
corded the very mistakes in grammar, or
onunciations that Luis made, -nd then asked
m to correct those errors. lnus, I could
ve Luis himself focus on the problems he
s indeed having, and let him hear for
mself the mistakes he was making. And
e strategy worked.

L is began to be very careful about his
p onunciation, and started acting as his own
b st critic. His mind became alert to the
f ne differences between English and his
n tive Spanish, differences he could hardly
detect before.

Certainly, knowing something about Luis'
native language, and using the Language
Master did not solve all of Luis' problems

with learning English, but the two teaching
strategies did make learning English easier
for Luis, and teaching English easier for me.

Now, at least, when I ask him his name, he
doesn't reply with a meek "Yes."

ABOUT THE AUTHOR. . .Marshall Myers is a
part-time ESL instructor at Owensboro
Vocational-Technical School, 1501 Fredrica
Street, Owensboro, Ky. 42301. Since 1974
he has also taught ESL part-time at
Kentucky Wesleyan College. From 1970 to
1973 he taught English composition for
international students at Kansas State
University after studying linguistics and
ESL at that institution. From 1968-70 he
was involved in designing the ESL program
at Kentucky Wesleyan and also taught ESL.
During that period he also served as
faculty advisor to the campus International
Student Organization.

New Resources (Cont. from p. 2)

which have been feund to work well in various
vocational programs across the nation. This
monograph,to be completea in March, 1981, is
funded by USCE. To be placed on the mailing
list, contact:

Rudolph C. Troike, Project Director
InterAmerica Research Associates, Inc.
1500 Wilson Boulevard, Suite 800
Rosslyn, VA 22209
Phone: 703/522-0870

This list is by no means comprehensive.
Almost every week, the project staff at WKU
learns of new efforts or new resources
designed to assist vocational educators of
LEP students in various ways. The resources
listed in this article are either presently
available to Kentucky educators through the
WKU/BVE project, or we have requested copies
once they become available. If you are
interested in examining any of these
resources or discussing others, please
contact the project staff (402 College of
Education, WKU, Bowling Green 42101 -
(502) 745-3441). Also, we would like to
know of other resources that you have
found helpful and/or enlightening. We
are always eager to hear of new information
in this field in order that we may "spread
the word." Let us hear from you!
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Jefferson County Workshop (Cont. from p. 1)

differences and their educational
implications for the LEP student. In

addition, practical, constructive help and
many useful handouts were provided by Dr.
Ron Schwartz of the University of Maryland,
Baltimore Campus. His lively manner of
speaking and resourceful teaching techniques
proved as interesting as they were helpful
to those teachers in attendance. Certainly
a highlight of the two-day program was a
panel discussion led by Prestonia Elementary
teacher Tari Myers, Dr. Schwartz, and Foreign
Language Specialist Don Ensminger. This
question and answer session related the
history of Jefferson County's unique Bilingual
program and gave a breakdown of the daily
instructional program.

96

If smiling faces and positive comments caln

attest to the success of a workshop, then
this one was indeed successful. The need to

provide this type of support to those who
work in this area is evident. There is much
to teach, but also much to learn, from that
special stuient you might have in your own
classroom - the Bilingual Student!

About the Author--Nathan Wolfe is the
Bilingual Education Specialist for the
Jefferson County Schools. The Bilingual
Education Program address is Brown
Education Center, 675 River City Mall,
Louisville, Kentucky 40222.

*****i:**:*****************e.********************************************************************* A

DIRECTIONS

Center for Career and Vocational Teacher Education
Western Kentucky University
Bowling Green, Kentucky 42101
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Project-Developed Brochure and Accompanying Cover Letter
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them with sufficient English and job skills to
meet employment qualifications. For these
persons, provision of regular ESL training is
not the answer to their most immediate
language needs. Instead, they need vocational-
ly oriented English instructionlanguage
of the tradewhich will provide them equal
access to vocational training and jobiopportu-
nities. Language instruction must be'designed
to enable these persons to understand voca-
tional instruction and to prepare them to
function effectively in actual employment
settings. In vocational ESL instruction
(VESL), selective English instruction is
focused only toward language the student
must have to become trained and employable.
Refinement of the balance of English skills is
left to the discretion of the student for a
tine when his/her schedule will allow (from
adult education ESL courses, peers, etc.).

FEDERAL LEGISLATION AND
REGULATIONS REGARDING
VOCATIONAL EDUCATION FOR
LIMITED ENGLISH-SPEAKING STUDENTS

Vocational education has been charged
with the responsibility to respond to the
special needs of limited English-speaking
populations through several important federal
legislative actions and the issuance of recent
federal regulations. Two mandates which
most specifically address the responsibilities
of vocational education are described below:

PUBLIC LAW 94-482 (THE VOCATIONAL
AMENDMENTS OF 1976)

*Requires state advisory councils to have
representation from school systems with
large concentrations of persons who have
special academic, social, economic, and
cultural needs and persons "who have
limited English-speaking ability"

*Requires annual and five-year state plans
for vocational education to "set forth as
precisely as possible the intended use of
Federal funds...to meet the special needs

3

of...persons of limited English-speaking
ability"

*Includes the limited English-speaking among
the groups classified as disadvantaged,
enabling programs to use 20% set-aside
monies to address the needs of the limited
English-speaking

*Lists programs and services for the limited
English-speaking as a priority area for
vocational education research and exemplary
and innovative program development

*Allocates funding for projects to "develop
instructional materials and encourages
research programs and demonstration
programs to meet the critical shortage of
instructional materials for bilingual
vocational training programs."

GUIDELINES FOR ELIMINATING
DISCRIMINATION AND DENIAL OF
SERVICES ON THE BASIS OF RACE,
COLOR, NATIONAL ORIGIN, SEX, AND
HANDICAP (Office for Civil Rights,
Department of Health, Education, and
Welfare) March 31,1979

*Cited discriminatory practices by vocational
education programs toward specific groups
of persons, which included "national origin
minorities with limited proficiency in
English"

*Set forth guidelines for elimination of dis-
criminatory practices by vocational educ-
ational programs. All vocational programs
receiving federal funding are now expected
to comply with these regulations, which
include the following:
1) All vocational programs may not restrict

an applicant's admission to vocational
education programs because the applicant
is a member of a national origin minority
and possesses limited English language
skills.

2) Vocational programs found to be denying
persons of limited English proficiency
equal access to vocational education
because of their limited language skills
will be required to submit a remedial
plan for elimination of discriminatory

4
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practices.
3) Discriminatory practices against the

limited English-speaking by vocational
education programs include the
following:
A) Denial of admission to program

because of limited English language
skills

B) Assignment of students to certain
vocational programs soleiy on the
basis of their limited English language
skills

C) Lack of public notification and pro-
motional materials of vocational
program offerings in the language(s)
of the limited English-speaking
community.

D) Lack of inappropriate counseling
means (interpreters) for communicat-
ing with national origin minority
students with limited English
proficiency.

IMPLICATIONS FOR KENTUCKY
VOCATIONAL EDUCATION

Until recently in our state, a frequent
reaction to these mandates and regulations
regarding vocational education for the limited
English-speaking was, "We don't have any of
these persons residing in Kentucky. Therefore,
these laws and regulations don't apply to our
program." However, a recent statewide survey
revealed that this is no longer the case. Over
2,200 persons of limited English proficiency
have been identified as already enrolled in
educational programs within Kentucky.
Findings revealed the existence of limited
English-speaking sub-populations in at least
43 Kentucky communities. (See map, page 1.)
Educators in at least ten Kentucky commun-
ities also reported limited English speaking
persons residing within their programs'
jurisdictions but not being served by any
educational program. One needs to at least
triple the number of limited English-speakers
already enrolled in programs to arrive at a

number en.:ompassing all non-English speakers
5

in Kentucky.
Although a large percentage of the limited

English proficient persons residing in
Kentucky are eligible for vocational education
(ages 16 and over), the survey revealed a very
small number of non-English speaking students
(45) enrolled in vocational programs during
1978. Regular English as a second language
(ESL) programs, provided through adult
education and public schools (in some cases),
are usually not designed to expediently
prepare these students for job placement.
The time has come for more vocational
education programs in Kentucky to offer
appropriate instruction to our state's limited
English-proficient population who are
desirous of vocational training in order to
become productive American citizens.

1 his new responsibility poses several
problems which are immediately apparent.
Working with students of limited English
proficiency requires special materials and
expertise which vocational programs and
staff may not possess. In response to this
need, the Kentucky Bureau of Vocational
Education has provided funding to the
Center for Career and Vocational Teacher
Education at Western Kentucky University
to carry out the following functions:

*To provide technical assistance to Kentucky
vocational programs enrolling students with
limited English proficiency

*To provide a free loan service of vocational
ESL materials appropriate for limited
English speakers

*To increase awareness of Kentucky vocation-
al educators of the need for service to
limited English-proficient populations

*To conduct research on vocational education
for students with limited English proficiency.

1/80/350/CCVTE --The cost of printing this publication by
Western Kentuck y University was paid from state funds KRS
57.375

3
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All services available through the Western
Kentucky University project are available at
no charge to any state vocational technical
school or area vocational education center.
Vocational educators interested in any of the
above services are encouraged to contact the
project director:

Susan Adams, Project Director
Center for Career and Vocational Teacher
Education
403 College of Education Building
Western Kentucky University
Bowling Green, Kentucky 42101
Phone: (502) 745-3441

RESOURCES USED IN DEVELOPING
THIS BROCHURE

Adams, Susan B. and Taylor, Stephaine P. Limited
English-Speaking Program in Kentucky: An
Assessment of Needs, Programs and Instructional
Resources. Bowling Green, Kentucky: The Center
for Career and Vocational Teacher Education,
Western Kentucky University, in cooperation with
State Department of Education, Bureau of
Vocational Education, Frankfort, Kentucky, 1978.

Casso, Henry J. Bilingual /Bicultural Education and
Teacher Training. Washington, D.C.: National
Education Association, 1976.

Clark, Donald L.; Hull, Marc E.; Barry, Owen J.;
Nunez, Ann; Gish, Robert K.; and Kay, Connie,
Bilingualism and Vocational Concept Learning.
College Station, Texas: Texas A & M University
in cooperation with U.S. Office of Education,
Bureau of Occupational and Adult Education,
Washington, D.C., 1977.

Lopez-Valadez, Jeanne. Vocational Education for the
Limited English Speaking: A Handbook for Admin-
istrators. Arlington Heights, Illinois: Bilingual
Vocational Education Project in cooperation with
Illinois Office of Education, Department of Adult,
Vocational and Technical Education, Springfield,
Illinois, 1979.

Office for Civil Rights, Department of Health,
Education and Welfare. "Guidelines for Eliminating
Discrimination and D.'nial of Services on the Basis
of Race, Color, National Origin, Sex and Handicap."
Federal Register, Vol. 44, No. 56 (March 21, 1979):
17162-19167.
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Center for Career and
Vocational Teacher Education

WESTERN KENTUCKY UNIVERSITY
BOWLING GREEN. KENTUCKY 42101

Dear Fellow Vocational Educator:

As You know, equal access for all student:-; is a major priority

for vocational education. Increasing numbers of Kentucky vocational

program are being faced with the challenge of providing equitabl(
vocational education for ste:lents who speak little or no Engli!,d).

A major goal of this project, funded by the State Bureau art
Vocational. Education, is to assist vocational educators in
responding to the special needs of the limited English proficient (LEO

student. We are assisting program petEonnel. across the state in
acquiring supplemental funds (for tutors,special curriculum, etc.)
plus providing help in designing and implementing special instructional
programs for LEP students. These programs can be designed to serve
only one LEP student or several. LEP students, whatever the needs of
your program dictate.

Enclosed is a brochure which explains !he rationale and national
mandates which underlie our project. Please take a few minutes to

examine this information. If you feel we can he of any assistance
to your program in the area of service to LEP populations, please
contact me by mail or phone (502/745 3441 ;. 1 will he happy to
serve your program through provision of technical nssistance, free
curriculum material loan services, or other information services you
may need.

bb

Enclosure

Sincerely,

Qee-,-/-h_r2J

Susan B. Adams
Project Director
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ter for Career and
ational Teacher Education

WESTERN KENTUCKY UNIVERSITY
BOWLING GREEN, KENTUCKY 42101

Dear Learning Center Coordinator:

In case you are not familiar with our project here at Western
Kentucky University, permit me to briefly explain who I am and what
the contents of this packet are for. Our Center for Career and
Vocational Teacher Education at WKU has received funds through the
Kentucky Bureau of Vocational Education to provide resources and
technical assistance to vocational educators of students with limited
English proficiency. The term "limited English proficiency" is used
to describe students whose primary language is one other than English,
such as Vietnamese, Spanish, etc. The resources which our project
provides include the following:

1) Free material loan service (see enclosed list)

2) Free newsletter service -- provides news of in-state
training, program models, teaching tips, and other
news relating to this area of instruction

If you are interested in borrowing materials available through
our project, either send me a list of the materials you would like
us to mail to you or call me at 502/745-3441.

If you would like to receive our free newsletter, I have enclosed
a form which you may return to me so that your name will be placed on
our mailing list. The newsletter is sent out quarterly, and our next
issue will be mailed to you in January.

Another component of our project this year which we are particularly
excited about is our technical assistance capability. Any Kentucky
vocational program enrolling students with limited English proficiency
may request this free service. Upon receival of this request, we will
contact you to schedule a convenient time that we can come to your
vocational program and meet with you. This meeting can involve
discussion of whatever needs you may have in working with your student(s)
of limited English proficiency. Possible topics might include selection
of appropriate supplementary curriculum materials, procedures for
applying for supplemental funds, and/or assessing student needs and
abilities. These are only a few possibilities since the needs of each



Page Two

program will be different. If you like, we will provide and discuss
recommendations for possible solutions to the needs you identify.
However, you will not be obligated in any way to implement anything
which we might recommend. All services provided through the project
will be of a supportive nature rather than involving any program
evaluation.

If you are working with students of limited English proficiency,
I would like to encourage you and others in your program to avail
yourself of any or all of the services provided through our project.
We will be delighted to serve you in any way we possibly can.

Sincerely yours,

C)it eft 1-/'

Susan B. Adams
Project Director

bb

Enclosures
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I ABLE ur ttlut v ALLNLY s(URES1 OF STUDENTS IN
ADULT PROGRAM ESL' (revised March, 1974 Percent scores are in parentheses,

On adult ESL tests
On college foreign student tests

On a native speaker test

In Adult

Beginning levels

100

200

101h

50 item

Raw scores:

T 100,

10Ib

30 item

Raw scores:

T.60.

STEL`

50 item

forms used

listed below

Raw scores:

T:'.50.

EPTd

50 item

lorms used

listed below

Raw scores:

T 50,

Tall! MTELPf

Equated

scores:

aural

ELI(

Structure

CELIgi

listening

CEO'
structure

RFUh

Grades:

10.14)

(2539)

B1 or 1

0.19

(0.381

10.29

(40.581

A or B

0-19

(0.381

10.29

(40.58)

Below 350

(College

nil)

Intermediate levels

300

400

1140.59)

(60.741

20.29

(33.48)

30.39

( 50.651

30.37

(60.74)

Over 37 and

11 or 2

0.29

(0.58)

30.37

(6074)

30.37

(60.74)

Over 37 and

G or II

0.19

(038)

Below 425

(College

Elementary)

(41) )40)

2.9

3,5

Advanced levels

500

600

75.1001

40.60

(67.1001

Over 37 and

Al or 2

0.19

(0.38)

20.40

140.801

20.29

(4058)

30.50

(60.100)

Below 500

(College

Intermediate)
54 59 64

(48)

(531

146)

(56)

7.0

End of 600

College Preparatory

Completion

64

73

67

76

76

81

(63) 164)

*Scores are for the beginning of each semester or learning period.

aMedian 0 used to show central
tendencies when ranges of scores are not given.

bDonna Ilym, ilyin Oral interriew (Rowley, Mass,: Newbury !louse, 1976).

cleanetteLiesr and Donna Ilyin, STEL. Structure Tana, English Language i Rowley. Nlass..

Newbury House, 197h

LiDonna in, EPT Enelis-h.Seernuflanguage Placement Tests, 100,200.300, A and B (Sin
Francisco: San Fiancis,:o Community College District, 19711, Donna Jeanette Best.

and Virginia Biagi, HT Engliih.Seciand-fampage
Placimein Ter's 400.5000, G and

(San Ftanco o S.1111 ranciseo Community College District, 197: 1.

11TOEFL. Test of English as a Fureign Longuirge (Princeton College Entrance hamination

hoard a". Ldueational ino Service),

1 0

(John Upshur, Leslie Palmer, and David liartis,MTELP, Alit:him Test of "nglish Language

Proficiency (Ann Arbor: English Language Institute, 1961.1964 Paul W, Pillsbury, Randolph

1 hrasher, and John Upshur, ELI EnglishAchievement Series (Ann Arbor: English Language

Institute, 19631,

':'David P. Harris and Leslie A. Palmer. CE1 T A Oinprchenrire English Language Test for

SpecAers of EnglA as a Second Langueec (New York: McGrassllill, 19711,

hThelma Cam Thurstone, REV: kit fur Understanding Placement Teat, Revised Edition

(Chicago, III., Rieke Research Associates. 19691,

'Mean used to slims central tendencies.

too
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ADULT EDUCATION ESL PROFICIENCY LEVELS USED IN THIS REPORT.

These descriptions are from the Instructional Master Plan for English As a Second

Language (San Francisco Community College Center 1976). The condensation here was
done by the English Learning Center, 534 Westlake Avenue North Seattle, Wa. 98109.

FSI (Foreign Service Institute) rough equivalents have been added by Pardee Lowe
Jr. from the Central Intelligence Agency.

ESL 100. (FSI S 0/0+) Specifically designed for the absolute beginner. Studentslearn principles of language acquisition, basic structures and vocabulary. Oralproduction and listening
comprehension are stressed. Basic literacy is developed.Course content revolves around basic

communication necessary for interaction in anEnglish-speaking environment.

ESL 200. (FSI S - 0+/1) Students review fundamentals of English and continue workon pronunciation, vocabulary
expansion, and basic grammatical structures. Workon oral English is supplemented by an increased use of reading, composition, andlistening comprehension exercises.

ESL 300. (FSI S 1) Continued assimilation of basic grammar, phonetics and syntax.Students develop speaking, reading, listening, and writing fluency within limitedcontexts. Emphasis is on the development of a sense of structure, with more workon writing than at previous levels. A reading laboratory is used at this level toimprove reading skills and build vocabulary. Students find entry level jobs.

ESL 400. (FSI S - 1/1+ - LICV - 1472) Students develop freer improvisations inconversation, increase their understanding of English spoken at normal speed, andimprove reading speed and comprehension. Previous grammatical knowledge is fullyassimilated through oral and written sentence production. Frue composition isintroduced. Students are in job training for up grading.

ESL 500. (FSI S- 1412)(CSCW - 2) Students learn to use more advanced grammaticalstructures and assimilate proper stress, intonation and rhythm of spoken AmericanEnglish. Use of idiomatic expressions and style variations is emphasized. Fluencyis achieved in oral production and written compositions of paragraph length.Language preparation for future academic or vocational goals is intensified at thislevel. Students may take specialized "vocational English" classes dealing with theterminology of specific occupations or educational subjects.

ESL 600. (FSI S - 2/2+ L1CV - 2473 CSCW - 2'73) Students prepare for regular (non-ESL) academic and vocational clauses or fluency within employment situations.Skills in taking notes, writing outlines, understanding lectures, composing busi-ness and personal letters writing paragrnphs and essays are developed. Materialsemphasize advanced (often technical) vocabulary, complex sentence structures, moreconceptual levels of English. idioms and figurative expressinna, and aspects ofAmerican culture. This course prepares students to take TOEFL and other college-entrance examinations.

1'c:2



APPENDIX F

Classroom Observation System Descriptors and Data Collection Form

3



115

Descriptors for Various Types of Student Behavior
Used in Pupil Observation System

On task, passive

Or task, active

1. Student attention is focused upon
assigned activity

2. Behavior marked by listening,
reading or internalizing information

3. Non-verbal; reserved
4. Not actually performing any physical

task or outwardly demonstrating
physical performance of assignment,
task

5. May be passively waiting his/her
turn to ask teacher question

6. Receiving information from teacher
or peers but exhibits minimal
overt response to assistance

7. Minimal/no verbal interaction with
peers or teachers

8. May appear hesitant or unsure of
what he/she is to do

1. Student exhibits productive, overt
response to class assignment
a. performance of assigned task
b. concurrent reading of directions

and performance of task
2. Ask questions
3. Volunteers information
4. Recitation or oral reading from texts
5. Demonstrates
6. Attempts to contribute to classroom

activity
7. Raises hand; attempts to get teacher's

attention
8. May be interacting with peers/teahcer

in constructive manner
9. Actively looking up information or

going through class materials
10. Preparing work area or getting

materials together to start work



Off task, passive

Off task, disruptive
(non-flagrant)

Off task, disruptive
(flagrant)
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1. Distracted
2. Attention wanders
3. Does not attempt to follow directions
4. Appears disinterested in classroom

activities
5. Restless, but not disturbing others
6. Looking out window, into hallway,

or off into space
7. Head on desk
8. Listless
9. Wanders around room without apparent

purpose

1. Student involved in activity not
related to classroom activity which
mildly disturbs or distracts others
a. whispering
b. giggling
c. making jokes
d. social conversation
e. passing notes
f. accidentally drops something or

knocks something over

1. Student deliberately exhibits
behavior which disrupts others

2. Loud, boisterous behavior
3. Rude interjection of comments not

related to class discussion
4. Disrespect to teacher/pupils
5. Pushes
6. Hits
7. Throws
8. Deliberate care",essness
9. Hazardous behavior
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Descriptors for the Various Types of Classroom
Focus and Organization Used in Pupil Observation System

Focus Organization

Teacher Large group Total class is involved as a unit in
observing and/or listening to teacher.

Student Large group Total class is involved in singular
activity. Teacher may play a participant
or observer role. Entire class is
involved with observing and/or listening
to one or more students. Characterized
by pupil interaction, demonstration, or
presentations.

Pupil* Large group Pupil* is involved in a singular activity
within a total group context. This is
characterized by group-paced individual
work.

Teacher Small group Part of ,;lass is broken up into a smaller
group (two or more students); other
students may also be in small groups or
working on individual assignment. This
small group is involved in observing
and/or listening to the teacher.

Student Small group Two or more students are working together.
Teacher may be participant or observer
but is not focal point. Rest of class
may be in groups or working individually.
The other members of the group are
observing and/or listening to a student.
Marked by peer interaction and group-
paced individual work.

Pupil* Small group Pupil* is involved in an activity within
a small group. No teacher interaction.
Marked by group-paced individual work.

Teacher Individual Teacher instruction, assistance are
focused upon one student*, not interacting
with rest of class. Student* is observing
and/or listening to the teacher.



Focus Organization

Student Individual One or more members of class focused
upon instructing or assisting one pupil*.
The attention of the recipient pupil* is
focused upon listening to and/or observing
the pupil who is helping or instructing
him/her.* Characterized by individually-
paced work.

Pupil* Individual Pupil* is involved in an activity
without assistance with teacher or other
pupils. Activity not necessarily related
to activities of others. Characterized
by individually-paced work.

*Refers to pupil being observed.
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one
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two

three
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CLASSROOM OBSERVATION FORM

ON TASK OFF TASK
min -15-AT ACT PAS DSR-NF DSR-F Comments

1

2

3

4

5

6

7

8

9

10

11

12

ON TASK OFF TASK
min PAS ACT PAS DSR-NF DSR-F Comments

1

2

3

4

5

6

7

8

9

10

11

12

.

ON TASK OFF TASK
min PAS ACT PAS DSR-NF DSR-F Comments

1

2

3

4

5

6

7

8

9

10

11

12



APPENDIX G

Pupil Observation Record Instrument and
Glossary of Behavior Descriptors
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Student

School

Observer

Date

Pupil Observation Record

Instructor

Time

1. Apathetic 1 2 3 4 5 6 7 Alert

2. Obstructive 1 2 3 4 5 6 7 Responsible

3. Uncertain 1 2 3 4 5 6 7 Confident

4. Dependent 1 2 3 4 5 6 7 Initiating

Remarks:



GLOSSARY OF TERMS USED

Pupil Observation Record

Pupil Behaviors

1.' Apathetic-Alert Pupil Behavior

Apathetic

1. Listless; restless.
2. Bored-acting; unwilling to

respond.
3. Enter into activities

half-heartedly.
4. Attention wanders.
5. Slow in getting under way.

Alert

1. Work concentratedly.
2. Seem to respond eagerly.
3. Appear anxious to recite

and participate.
4. Watch teacher attentively.
5. Prompt and ready to take

part in activities when
they begin.
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2. Obstructive-Responsible Pupil Behavior

Obstructive Responsible

1. Rude to one another and/or to
teacher; engaged in name-
calling and/or tattling.

1. Courteous, cooperative,
friendly with each other
and with teacher.

2. Interrupting; demanding
attention; disturbing.

2. Orderly without specific
directions from teacher.

3. Obstinate; sullen. 3. Complete assignments without
4. Refusal to participate; did complaining or unhappiness.

not accept criticism. 4. Received help and criticism
5. Quarrelsome; irritable. attentively.
6. Unprepared 5. Controlled voices.
7. Did not want or request help. 6. Prepared.

7. Asked for help when needed.

3. Uncertain-Confident Pupil Behavior

Uncertain Confident

1. Seem afraid to try; unsure. 1. Seem anxious to try new
2. Hesitant; restrained. problems or activities.
3. Appear embarrassed. 2. Undisturbed by mistake.
4. Frequent display of nervous 3. Volunteer to recite.

habits, nail-biting, etc. 4. Appear relaxed.
5. Appear shy and timid. 5. Enter freely into activities.
6. Hesitant and/or stammering

speech.
6. Speak with assurance.



4. Dependent-Initiating Pupil Behavior

Dependent

1. Rely on teacher for explicit
2. Show little ability to work

things out for selves.
3. Unable to proceed when

initiative called for.
4. Appear reluctant to take

lead or to accept
responsibility.

Initiating

1. Volunteer ideas and
suggestions.

2. Showed resourcefulness.
3. Take lead willingly.
4. Assume responsibilities

without evasion.

125



APPEND?'.

LEP Student Questionr.aires (English and Other
Primary I.z:nguages)

1 A 3
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STUDENT
QUESTIONNAIRE

These are questions about you, your vocational training and your
plans. Your answers will be used for a study of students whose first
language is not English and who are in vocational schools. This study
will help vocational teachers to better understand any special problems
that you and these other students may have in vocational school.

carefully,

1.

Your name will not be used in our report. Please read each question
and answer honestly. Thank you.

How long have you lived in the United States?

2. What is your U.S. residency status?

( ) U.S. citizen
( ) Student visa
( ) Permanent resident
( ) Refugee

Never Sometimes Always
3. Do you speak English with your family? ( ) ( ) ( )

4. Do you speak English with your friends? ( ) ( ) ( )

5. Do you speak English at school? ( ) ( ) ( )

o. Please check (v4 all that are true about you:

( ) I work part-time.
) I work full-time.

I go to school and do not work.
My husband/wife works.
I get money from the school.

( I get welfare money.
) I get money from my family.
) I get veterans' benefit money.

7. Please give the number of people living with you

Husband /[life

Children (yours)
Parents
Relatives
Roommate
Others

8. Did you have any problems getting into this school?

( ) Yes
( ) No

PLEASE GO TO NEXT PACE
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9. How many years have you studied English?

10. Are you studying English now?

( ) Yes
( ) No

11. Do you need to study English?

( ) Yes
( ) No

12. Check ( the kinds of English you would like more help with:

( ) Reading
( ) Speaking
( ) Understanding what other people say
( ) Writing
( ) English about

13. How much do you understand what your teacher(s) say?

( ) Never
( ) Sometime
( ) Most of the time
( ) Always

14. How much do you understand what you read in class?

( ) Never
( ) Sometime
( ) Most of the time
( ) Always

15. Check (NA"-how important these kinds of English are to you.

English for reading
newspapers, magazines

English to use in a
job interview

English I will need
to use in my job

English for under
standing job
safety rules

English for emer
gencies (fire,
doctor, police;

130

Most Important Important Not Important

( ) ( ) ( )

( ) ( ) ( )

amMIM)

1 .1 5
PLEASE GO TO NEXT PAGE



15. (Continued)

English for shopping
and paying for things

English for using
the bank

Most Important

( )

( )

English for talking
on the telephone ( )

English for under-
standing written
material I use in
my job

English for reading
job ads in the
newspaper

English for social
talking

English to help me
pass the G.E.D.
(High School Test)

English to use in
a restaurant

English for buying
a car

English for buying
or renting a house

English for getting
a driver's license

Important

( )

( )

( )

131

Not Important

( )

( )

( )

16. Have you ever studied before coming
to this school?

( ) Yes

( ) No

17. When you first came to this school, did you want to study
9

( ) Yes
( ) No

PLEASE GO TO NEXT PAGE
11.13

11 6



18. Do you plan to finish this training?

( ) Yes
( ) No

19. Do you plan to get a job in

( ) Yes
( ) No

20. Do you think your English is good enough to get a
job when you finish school?

( ) Yes
( ) No
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Vietnamese

A A-- ' 4 Az__ / t t ,

Sau layz.la nhdng cau hoi ma chung toi tigt ra q Hien biet hdn,
4 ban, ye- kha-ni"ng hoc ha-nh va lEm vi4 cua ban, v_.e nhdng khcia hu'an-
luyenchuyen-m6nind ban co the 6' tharll-dt, va ve:nhdng dil-ti 'nh tu'dng-
lai cua ban. Nhung du hoi nay va. nhting au tra la; cua ban thidc
diin,,g ycli riwc4i'ch gi.ljp cho cdc gido sti cua trddng hugh-ngq chUng toi
hi biet fide ve- nhdrag kki-khan ma- ban, cung nhu' dc_hoc sinh ngoai
quoc khdc, se phi gap trong thdi gian hoc tap etrang nay.

A ..3 A ,-Ten ban se k:ionq bi dung vio Vat cif m6t khai bao nao., Xin Uoc
ky tu'ng eau hOi va tra ldi thanh-tVat theo nhting gi ban biet. Cam en .

A A/
. Ban 'da song tren dat Hoa -Ky dudc bao tau? nam thang

2. Ban song tren dat Hoa-Ki vdi curing vi:

mot cOng-da'n Hoa-Ky
m4 du hoc sinh
not thilbng di" (c6 the thdng hEnh nhu' mOt ngifoi da'n nhting

-fru chda phi la cong-an)
rii6t ngd6i ty-nan

3. Ban cti dung tieng My trong gia-di-nh ban khOng?
khOng bao gid
chi/it i t
luOn luOn

/ A
4. Ban co dung tieng My khi not chuyen voi ban be khOng?

khOng bao gid
chtit it
luOn 1 uon

5. Ban co thing tieng My o tru'dng hoc khOng?

kh/Ong bao gid
chdt it
luOn 1 JOn

6. Xin "da'nh caul nhting cgu nao "dung v16- ch i/nh ban

A

to irn viec dki 40 916 mot tuatn
tOi lam viec 40 gia mot tun hoac hdn
teci chitai hoc, khotng.li lam
La-rigivd toi di lam
trddng cho toi hoc bang

z
to-i nh:an tin hoc ndi chinh-phu trung u'On g dEnh cho
ngtb?ci o
gia-dintih

ghe
t6i Bong tie-n, hoc cho toi

t6 nhan tier) cu -chien-binh

A/
TIEP TRANG SAU
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Al .A
7. Xin in so ngdbi song chung vdi ban hien gid

As
chong/ vo
con

cha me

ho hang

ban. be

ngOoi khac

1. -

8. Ban co gap kho khan khi xin hoc ci truong nay khOng?

co

khOng

A/
9. Ban hoc tieng My addc bao tau? nam

At "' A
10. Hien giS ban co Gang theo hoc tieng My khong?

tha'ng

co

khong
A

/ .0 ..- A- them.A'
11. Ban co nghi rang ban can hocAtieng My khOng?

c6

khong

/ A A, .A A ..4 */..' A" .A
12. Xin -danh dau nhdng phddng-tien sau dayAma ban nghi rang can thiet

cho ban degi6p ban [wen Veviec hoc tieAg M34

doc

7.
hiey nhdng gi ngdOi khac

/
not

...

vi

tienqg chuyen mon cua nganh

At
13. Ban co hieu nhdng gi giao s gidng trong lot) khOng?

_ A . Al"
hoan toan khong hieu
hiei cqt AA._
hieu kha nhieu
hieu het

14. Ban co hieu nhdng gi ban Oroc trong ldp khong?

hoan toan khOng hieu
hied chit -AA_
hieu khp nhieu
hia het

/ A, A. /
15. Xin danh dau nhdhg cgu ban nghi rang quan-trong doi vdi ban

AI 0 Al"
Tieng My 'de doc sach bao

A '

QT nhat kha QT khong QT
(QT : quan trong)

1 54
A'

TIEP TRANG SAU
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4,
15. (tiep then)

QT nhat
/ d 6

-de
2

Tieng thing khi

xin viec

Tieng My ban can dung
khi 1Sm viec

A/ A' Al
Tiug Mx, can thiet
hieu biet v'e luat bao
ve an ninh

Tiertig My thing trong luc
khan -ca(

Tieng My dung khi
mua bdn

Tiengpy dung trong
nha bang (ngan -hang)

d A /.
Tieu My thing de

L
noi

chuyen lien -thoai

.A .A1 41
Thug My can 3.,hiet de
hieu van7tdr thing

trong nghe-nghlep

.A/
Meng My de doc bo-cao
tim viec lam

M.eng My dung thong
thiibng

MAs Aeng My can de hoc thi
G.E.D. (1)

Tieng My dung trong
nha hang an

Tieng My dung de mua
ba'n xe hed

-M My, dung 'de
2
mua

hoc mild'n nha

Id
Tieng ,My dung de hoc
thi lai xe

/ 7

(1) G.E.D. mot thi _tong quat twang dddng vdi chddng trine Trung
Hoc dihh chi) nhung ngubi co trinh Trung Hoc nhJng khOng c6 bding
cal; detch(ffig minh.

140

kha QT khOng QT

AI
TIEP TRANG SAU
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A'
16. Banda c6 hoc nganh truoc khi Ben

trddng nay chtla?

,

co,
khong

e A /
17. Khi ban mdi vao trdong nay, ban co nghi

.1,

den hoc nganh
khong?

co%
khong

/ AI A - A
18. Ban co nghi

0
ring ban se hoc cho xong khoa huan nghe nay khong?

CO
A

khong

./ A A
19. Banco tinh chuyen tim mot viqc lam thuoc nganh

kfiOng?

c6
A

khong

f 2 2. G.

20. Ban co nghi rang ban se co du kha-nang Anh vsa'n mOt_viec

1dm thuoc ngdnh sau khi ra trang khOng?

coA
khong
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APPENDIX I

Vocational Teacher Questiornai re -
Student-Speci fic



Limited English Speaking

Student Information Sheet

(Teacher Form)

he following are .)ecific questicas about your perspectives of
's performance

in your class an.. his/her needs. idease read each question carefully and answer each item as accurately as
possible. This information will be nsed as part of a study of limited English speaking students in Kentucky
vocational education prog as. The study is being conducted by Western Kentucky University through funding
from the State Bureau of Vocational Education. Thank you for your cooperation and assistance.

I. How long has
been enrolled in this program? (months)

It. Aere, as part of the total class, would you rank 's level of achievement?
(CHECK ONE ANSWER:)

1) Top 2K

Middle 50Z

3) Bottcm 25;1,,

To what degree does

class? (CHECK ONE ANSWER:)

1) A great deal

2) Somewhat

3) Not at all

's English proficiency interfere with his/her performance in your

IV. Do you feel O'at
would benefit from special tutoring to upgrade his/her English

skills? ( CHECK ONE ANSWER:)

1) No, thi., student Bros of need special English tutoring

1 Yes, this student would benefit from special English tutoring

3) I art not sure whether or not this student would benefit from special English tutoring
4) He/she is already receiving English tutoring

V. Based. upon your obseuations with what English skills does have the most trouble?
(CHECK ALL WHICH APPLY:)

1) Speaking English

2) Reading English

3) Understanding what others say

4) Writing English

5) Comprehending vocati 1/technLal terminology

6) This student Las little or no trouble with ay English skills
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VI. Do you feel that this student would agree to receive special English tutoring? (CHECK ONE ANSWER:)

Yes

AO

Not sure

He/she is already receiving special English tutoring

VII, What type of English skills, in your opinion,
are the most vital to this student 0.ght now? Number inorder of importance, as folio,. :

1 Most important.

2 - Second most impor

3 Third most importo,

4 - Fourth most important

5 Fifth most important

Job-specific English (English the student needs to function in the vocational class and on his job)
Conversational English (for social interaction)

"Survivll" EnPlish (for emergencies, shopping, using the phone, everyday situations)
"Job survival" English (job interview skills, filling out employment applications, social security
Applications, driver's license, reading want-ads)

Other English skills (if applicable) Please describe:

MI. Please rate
's classroom behavior as it compares to the "regular' students in

his/her class. CIRCLE the number which BEST reflects Your opinion on EACH behavior:

More than

others

About the

same as

others

Less than

others

1. Comprehen,:ion of vocational concepts ...... . . . 3
2

1

2. Level of interest
3 2 1

3. Ability to communicate with others
3 2 1

4. Good relations with other students 3
2 1

5. Good attendance
3

2 1

(4. 6. Level of motivation
3 2 1

7. Level of classroom interaction 3 2 1



More than

others

About the

same as

others

Less than

others

8. Understands classroom instruction 3 2 1

9. Requires individual help
3 2 1

10. Easily frustrated, gives up
3 2 1

11. Positive atti, de
3 2 1

12. Classroom achievement
3 2 1

13. Defensive attitude
3 2 1

14. Discipline problem
3 2 1

15. Self-assured behavior
3 2 1

16. Shy, isolated behavior
3 2 1

17. Dependability
3 2 1

18. Understands written information
3 2 1

19. Basic writing skills
3 2 1

20, Basic speaking skills
3 2 1

21. Works as team member
3 2

22. Punctuality
3 2 1

23. Leadership,
3 2 1

24. Neat and clean in appearance 3 2 1

25. Makes independent decisions
3 2

,.

,-.26. Uses initiative and imagination
3 2 1 vi

v
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More than

others

About the

same as

others

Less than

others

27. Basic arithmetic skills
3 2 1

28. Knows what is expected
3 2 1

29. Knows how to use materials and equipment
3 2 1

30. Locates information
3 2 1

31. Follows instructions
3 2 1

32. Works without close supervision
3 2 1

33. Works under pressure
3 2 1

34. Adjusts to classroom situations
3 2

1

35. Manages time and materials effectively 3

36. Follows safety regulations
3 2 1

IX. Other comments or recommendations you would like to express regarding this student, if you so desire:
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Teacher Opinionnaire
Study of LEP Students in Vocational Education

conducted by
Western Kentucky University

through funding from
State Bureau of Vocational. Education

Purpose: For this study of limited English proficient (LEP) students in
Kentucky vocational education programs, information and opinions from
instructors who have actually been working with these students is vital.
Since you have had one or more LEP students in your class this year, your
input will be very valuable to this effort. This study will provide
valuable information and insight to educators at the state and local level
in regard to occupational and language training of the LEP student. Please
read each question carefully and respond honestly. Your replies will be
confidential and reported anonymously. Thank you for your help.

I. What special services or resources Lre presently available for LEP
students in your vocational program? (CHECK ALL WHICH APPLY:)

) No special services or resources are available for LEP students.

( ) Special English tutoring for LEP students

) Bilingual interpreter(s) (persons who speak student's native
language and English) to assist the LEP student with communication
and understanding others

) Special vocational curriculum materials for use by LEP students

) Others (please list:)

II. What services and/or resources do you icel this vocational program needs
in order to serve present and future enroll...as? (CHECK ALL WHICH
APPLY:)

) I am opposed to any speci:d service or resources being provided
for LEP students.

) Our present services and resources are adequate to serve the
students with limited English proficiency that are now enrolled.

) Although the needs of the LEP student(s) now enrolled are being
met, special programs should be established to accommodate the
needs of other LEP persons in this community who could be receiving
occupational training if special assistance were provided.

(continued next page)
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) Special English tutoring should be provided "nr the LEP student(s)
now enrolled in this program

) Special vocationally related English materials should be developed
or acquired to familiarize the LEI' student(s) with the language
they must understand and use in training and on the job

) The vocational curriculum materials used in class should be
adapted to simple vocational English so LEP student(s) can use
them more effectively.

) The vocational curriculum materials used in class should be trans
lated into the native language(s) of the student(s) so the LEP
student(s) can use them more effectively.

) A classroom interpreter should he hired, if possible, to help the
LEP student(s) in his/her native language until they become more
proficient in English. This person would also assist the teacher,
counselor and other staff in c(mmunicating better with the student(s).

) Other (please describe:)

III. Have vou found or developed any special vocational materials which have
been effective in working with your LEP student(s)? (CHECK 3NE ANSWER:)

) Yes (please describe and/or give titles:)

( ) No

`,one have been needed

IV. Have vou found any particular incruetional techniques to be effective in
working with your LEP student(s)? (CHECK ONE ANSWER:)

) Yes (please describe:)

) Nei

None have been needled
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V. How useful do you feel that an in-class bilingual interpreter/aide would
be to you in teaching LEP students? (CHECK ONE ANSWER:)

( ) Very useful

) Useful for some situations

( ) Not useful

) Unsure as to whether it woudl he useful or not

VI. In your opinion, what person(s) in your vocational program should have
responsibility for providing your LEP student(s) with special vocationally
related English tutoring (if it is or were provided)? (CHECK ONE ANSWER
WHICH BEST REFLECTS YOUR OPTN1ON :)

(

(

(

) Tutoring in job-related English for LEP students should not be the
responsibility of a vocational education program.

) A special tutor should be hired solely for the purpose of provid:;.ng
job-related English instruction.

) Tutoring in job-related English should be provided by a related
subjects teacher (or learning center teacher).

) A tutor should be hired to provide joh-r,:lated English instruction,
and should work cooperatively with

tn' on .:electing vocational
content and vocational terminology for stzident study.

) A related subjects teacher (or learning center teacher) should
provide job-related English tutoring with assistance and cooperation
from me on selecting vocational content and vocational terminology
for student study.

) Other (please specify :)

VII. What policy do you think your vocatiom,1 education program should have in
regard to admission and services to LEP students? (CHECK ONE ANSWER WHICH
BEST REFLECTS YOUR OPINION:)

) Students should he completely fluent in English before being
admitted to vocational training.

A spe "ial program to provide LEP students with concurrent training
and occupationally-related English should be implemented (or main-
tained) at this vocational program if we continue to have LEP
enrollments.

(continued next page)

1 °"1",
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) LEP students should continue to he admitted to vocational training,
but acquiring English skills should he the sole responsibility of
the student, not the vocational program.

) The vocational school should provide vocationally-related English
instruction for the LEP student(s), but they should not be main-
streamed into vocational classes until they are proficient in
these prerequisite occupational English skills.

) Students should he at least moderately fluent in English before
being admitted to vocational training. They then should be able
to function on their own, without any special assistance.

Other (please describe:)

VIII. Are students required to meet any special admissions criteria before being
admitted to this vocational program?

) Yes (please specifv:)

( ) No

IX. Do you think any special training (such as workshops, inservice activities) is
needed to help vocational educators of LFP students?

( ) Yes

( ) No

X. If you desire, please use this space to make further comments or
suggestions regarding vocational education for students with limited
Em!,lish proficiency:
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LIMITED ENGLISH-PROFICIENT STUDENT INFORMATION SHEET

I. Student Name

II. Classification Secondary

Postsecondary

III. Age IV. Sex:

V. Primary Language

VI. STUDENT'S SCHEDULE OF VOCATIONAL CLASSES

Vocational Start Finish Day(s) Instructor
Class Title Time Time (Circle) Name

1 . M T W Th F

2. M T W Th F

3. M T W Th F

4. M T W Th F

5. M T W Th F

6. M T W Th F

7. M T W Th F

8. M T W Th F

(Please use additional space if needed.)

VII. English Conversational Ability (please check description which best
describes this student's ability to carry on a conversation in English)

[ ] No practical conversaticaal ability; knows only a few isolated
phrases.

[ ] Can converse about familiar topics; many speaking errors.

[ ] Can handle ordinary conversational topics, but shows little or no
knowledge of technical or specialized words.

[ ] Able to participate effectively in conversations regarding most
topics, but may make occasional errors.

[ ] Full conversational proficiency.


