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INTRODUET 16N

_ ¢ This sumary evaluation report is a short synopsis of the first year's
éetivities of the Resource Vocational Program: . It operated as a bildt bFé-
| Ject prov1d1nn career deve]opment and vocat1ona1 education ‘services to a
group of m11d-t//poderate hand1capped youth 1ocated at two h1gh schoo]s
within the Salt’Lake City School District. | '
The goal of the Resou urce Vocational Program-is to provide empibfaSiiéty
~ development services in the ieast restr1ct1v nv1ronment 'to a group of m11d
to moderate nandicapped youth. The Program will a sisf students in becoming
socially independent, vocationally skilled and able to obtain &n earned ipt
come at a job which the student has found personéiiy satisfying. ;

’

<rTh1s summary evaluation report shall descr1ge our successes as well as
our Failures; it is only. in knowing both that we will. be able to mké the
necessary changes to fac111tate achieving our goal. $he contents of this
report, will provide a brief program descrintién outlining the.sébbe and na-
ture of the problem. It will provide a description of the éiﬁenfs whom the
Bnéénéﬁ sénﬁés; It will describe services which are-available to the client;
féﬁ?ij and the emp1oyer; It will also describe programs of a similar nature
Wﬁiénvené'ébénéfﬁné Tocally and throughout the country:

This will be augmented by a’report from an independent internal evalua-

tor descr1b1ng the function of the progrém as seen by an 1ndependent third
65?%&; " The éBﬁEiﬁaing section of th1s-repont contains a brief summary state-
ment highlighting the program's major accomplishments and a Future perspective
on where the problems are. It also ‘includes programming strategies which we

have developed to resolve those problems for the next operating year. .
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The fo11ow\hg public laws create a responsiblity to insure that the
spec1a1 needs of hand1capped students are be1ng fu1f111ed

Pub11c taw 94 132 ‘The Educat1on For A114Hand1cqpped Ch11dren Act
0f 1975, which mandates a "free appropriate public education” 1n the

"Teast restrictive setting" to all persons between the ages of three
and twenty one.

Section 1%1 al4 of the 1aw states: "'Special Education means spe-

4m1a]1y designed Tnstruction...to meet the unique needs of a handicappea.

ch11d "
. »
{ Pub]?t taw 94 482 The Vocat1ona1 Educat1on Act of 1976 extends he]p
to ‘handicapped and d1sab1ed 1nd1v1duaTs of all ages who need vocational
educat1on services.

Pub11e Law 94 482 a]so requ1res that vocational educat1on p]ann1n be
eoord1nated with the student's Individualzed Education Program (IEP?

i . Section 504 of the Rehabilitation Act of 1973 proh1b1ts d1scr1m1nataon

aga1nst handicapped peop]e on the part of any agency (including school
~ districts) that receives federal funds. It also reaffirms the r1ght of
! the handicapped to receive appropriate career and vocational training.
opportun1t1es _ ‘

dated vocational educat1on for students with spec1a1 needs., The terw

vspecial needs" refers to both handicapped and d1sadvantaged students,

implying the need for special_ instructional services. The Amend‘ment
defines vocational education for disadvantaged or “handicapped persons
‘as including special education programs and services.. These services,
should be designed to enable disadvantaged or hand1capped persons to &

achieve vocational education obaect1ves that would otherwise be beyond

the1r reach as a result of their handicapping-condition. ‘

of the total students enrolhed in vocat1ona1 educat1on classes 1n the nation
(Lee - 1975) A]so, it has been reported that two- thirds of the vocationa]
edueat1on prov1ded to hand1capped students is training not jntended to pre-

! pare students for the open market.

L1kew1se, most handicapped students receiving vocational education are

‘placed in special classes (Bureau of Economic and Business Research, 1974).

RONE-2

In 1975, it was repe(t;d that hand1capped persons represented only 1.7%

7 | N
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A stiidy by Brolin (1973) indicated tha;\¥he majority of the teacher training
schgéis surveyed did not offer Career Education as part of the Special Edu-
cation curriculum. |

More recently on December 19, 1978, the 6??56é»?6? inii'ﬁights repor-
ted that handicapped studénts were not enrolled in significant numbers in
vocational education programs. instiuctors are often reluctant to accept
ha%dicappéd students in regular classroom settings, even when. special acco-
modations are not needed. = , | '7; | ;

In February of 1979, Edwin Martin, Bureau of Education of thg Handi=
capped ﬁh’ié'f3 poiniéd out that héndicappéd adolescents who aren't college
bound can gét‘through high school without a job'éiiii; after graduation,
ihéy end up on the rehabilitation counselor's doorstep. The idea i; that
when a youngster reaches junior or senior high, pébpie;frbm the various
state agencies should sit down together and determine how best to serve him
or her. According to Martin, the total number of children reported by
‘states that are being serviced under the Education For A1l Handicapped Chil: ¢
dren Act, P.L. 94-142, is lower than HEW projections. One reason for the

because of a lack of appropriate educational services.

‘There is Tittle; if any; evidence of concern for the handicapped stu-
dent who Teaves school lacking skills necessary to survive in the working
world: According to a report from the Natiofial Association of State Boards’



basic grants for handicapped students; the U.S. Office of Educatibn identifies
'6n1y'tW6‘beicent of the total enrgdlment ‘in vocatiénaf educatibn programs as
hand1capped g 7‘ | 2 . | A s
"Vocat1ona1 educat1on programs for the hand1capped should, but do nét;
6F0v1de a cont1nudm of services', the rep?rt,Says. This wou]d indlude regular
vocat1ona1 educat1on that can be accessed by handicapped studentg daptéd t
\vocat1ona1 education programs that are modif1ed to accomodate sp:z}al educa-
tion e11g1b1e students, spec1a1 vocat1ona1 education des1gned for those
'students whose 1mpa1rment is so severe as to préc]ude success 1n a regu]ar
vocat1ona1 education program; ind1v1dua1 vocat1ona1 tra1n1ng ta11ored to
meet individual needs, and pre vocat1ona1 assessment for hand1capped students
Despite the assets possessed by many hand1capped students, the hard
fact is that as a group they rema1n less prepared and less sk111ed to fyﬁc-
tion in a compet1t1ve world. Th1s 1ack of appropr1ate preparat1on and
tra1n1ng hurts the hand1capped student in severa] ways

Effects students abi]ity to find and ma1nta1n emp]oyment )
. Limits student's upward mobility. .
Students receive less sat1sfact1on frem work.

Qua11ty of 11fe is significant]y inferior

At age 30, the individual is dissatisfied

with educational development.

N BW N e

During the. 1979 80 schoo] year, the fo110w1ng cond1t1ons ex1sted in
the Salt Lake City School District:

_* Insufficient district plans or policies existed which

outlined how vocational education classes could or
should be modified to accomodate students with special

I'IEEdS . . -

* §a1tfgake E1ty Schoe] District had not prov1ded any

in-service training to vocational educators on how to
educite spec1a1 needs learners.



The maJo¥1ty of the. vocgt]gna1 education programs were

not aimed with providing students with entry-level skills
or open/éhtry/open exit scheduling.

*|

*|

;There was not a po]1cy for the d1str1ct regard1ng the

status or plans for providing vocational education to

v hand1capped in- schoo] youth:

Ken Jensen, Research Ana1yst for Job SerV1ce states,

"For Salt.Lake County in 1979, there were 11,500 unem-

* |

ployed-individuals. . Thirty-six percent (36%) or 4,160 -

individuals were between the ages of 16 and 21". There-

fore, it would appear that Salt Lake City School District

is located in an area of high youth unemployment.
‘ S ,  ’. _
The. Resource Vocational Program was then created to work towards re-

o

solving problems which prevented handicapped students from maximizing
their career potential. ‘

o

o

.
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BUDGET:,SUMMARY

4
Resource Vocational Program

1979-80 School Year

REV ENUE
State/Federal, Set Aside + PL94/142

EXPENDITURES: . !

Sa]ary Coordinator .
Salary West High Instructor
Salary East High Imstr#fctor
sa1afy Secretary

-

\Supp11es .
Mikeage _ o . o
?é#tr -~ Services - Consultants

elephone K

Equipment -

* |

Retirement |
FICA . VR ’ .
Health 'Insurance - Yol

Indirect Costs

© $31,105.

$13,613.
4,276
4,276
788;

1, 330;

00
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The Resource Vbéatibnai:PF6§nam &briné its first year was opera-
tional at East and West High Schools, Tocated in the Salt Lake City School
pistrict. It was supported by monies 'set aside from the implementatioh
of Public Law 94-142; the Education for A1l Handicapped Children Act of

roo _ 5

1975. The program operated within the high schools' regular resource pro- a

grams to prov1de support1ve vocational and career development services to

110 'mild to moderate disabled igh ‘school students 7 :
:-uTﬁé staffing pattern for the 1979- 80 school year cons1sted of. the
following personne] . 7 o o

_PROGRAM_COORDINATOR - whose pr1mary respon51b111ty was to.
egtaﬁllsh design and implement a wocational and career delivery

service system for handicapped high school students being served
in. resource programs. The program coordinator was responsible

for the total operat1on of the program which indlucéd.hiring

and prev1d1ng supervision and direction to.the program staff,
assuring -maintenance of ex1st1ng community “linkages, éstab11sh-
-ing new 11nkages necessary to achieve_the successful_ outcome,

and serving as a chief 11ason with all commun1ty 11nkages
b ~ The coord1nator also administered the. operat1on of the pro-.

gram, and. had the responsibility of. assuring appropr1ate B
reporting procedures; accurate fiscal management and fiscal

reporting for money set aside for use in the program.

PRQGRAM;INSIRUCIGRS,- Located at East High and West H1gh S

Schoo], the program instructors were primarily reSpons1b1e ,

for curriculum instruction .in the Resource Room for aid in

deve]op1ng a vocatio l“tdmponent to the iEP ; .

cat:ona] testing ingtruments, prov1d1ng work’ exger1ence

-options and job pla¥emeng opportunities. for students: This
énsured effective employer/studentgrelationships. They were

alsa to act as a referrdl source. to other communjty agencies

and to keep accurate and concise 1nfonmat1on on each student
- whom the program served.

- . N

- L I




. - : -
EROGRAMfSECRETARY - The Secretary was respons1b1e for ma111ng

out requests for information, typ1ng torrespondence, answer1ng
the te]ephones and performing various office duties.

, SPEClAL VOCATIONAL TUTOR = The -tutor's pr1mary respons1b111ty
was to, assist the vocat1ona1 1nstructors in the classrooms, pri:

- marilylhelping the handicapped students as well as the regular
students, zgd to obtain a better understanding of the vocational
material which the instructor.presented.

EROGRAMAQDNSULTANT - The consultant was contracted to prov1de
technical assistance to the program staff in devé]op1ng and im-

1ement1ng an evaluation design.

. - V~,; :
- The Resource Vocat1ona1 Program cons1sts of four major components

. CAREER AWARENESS g
A) Career Exploration - - g .

p— |

o

B) Career Guidance

C) Vocationat Evaluation

2. EMPLOYMENT SKILLS N

A) Life Ski™Ms Training:

B) Experience Work Options .
. : " C) Job Seeking Skills Training
'~ -.'D) Community Re]ated Skills Tra1n1ng

"3, VOCATIONAL TRAINING:
' A) Vocat1ona] Eva]uat1on

————————

. 4. PLACEMENT ~;} | - .

A) Job Placement o S ' )
B) Follow-Up o : -

‘5\‘

C) P]acement Support Serv1ces Ve
] fﬁﬁ,;

A handicapped student enrolléd in the program could expect to be p

6iéé6~ﬁﬁ*ﬁ the necessary é&ﬁéattoﬁ; vocation Shd socialization skills t

become a se]f '??‘7'ent 1ncome earn1ng young adu]t ab]e to compete in

the JOb market to’ the best of her/h1s/ab111t1es

L1




The p program will address 1tseTf to 1nsur1ng that the. tota] vocat1on-
ai needs of these students -is be1ng fulfilled, as deve1oped by the Gounc11
for Exceptional Ch11dren, 1978 That'is; to ensure. that-

Vocat1ona1 educat1on sha]T be ava1]ab1e as a discrete

“element on a continuum of career education experience

provided for_handicapped students to enable them to

1earn about and.prepare.for work; increase knowledge

> - 7of occupation possibilities; the structure of the N 5
world of work, igd JOb duties and requ1rements

Appropr1ate pre-vocat1ona1 expermence shall be pro-

vided to prepare each handicappéd student for place-

ment in vocat1ona1 education:

Every. hand1capped student sha]] have the opportun1ty

.-to part1c1pate in a regular or special. vocatzona]

program in order to deve]op Job-spee1f1e sk111s

Vocat1ona1 assessient shall be. prov1ded to. determ1ne _

* 'y the student's interests and vocational aptitudes in .. ,
order to develop an appropr1ate 1nd1v1dua11zed educa- /
t1on program

Support1ve services sha]] be prov1ded as néeded to g
maximize ,hand1capped student's potentiaT for Suc-
, . cess_ing é,regu]ar or spec1a11y des1gned vocat1ona1 .
Yoo educat1od program._ 5 o ' P

Work _ epr'1ehce opt1ons sha]] be avaﬁﬂab]e to. he1p
. - handicapped .students .bridge the gap- between the
& - school pfogram and the world of work. _

Vocat1ona1 counseling.and job p]acement and foiioméi
" yp gervices shall be provided to assist the handi- . = 7.
capped students in secur1ng and ma1nta1n1ng jobs " ;#/-' C

: su1tab1e ‘to their ab111t1es and 1nterests R ;-‘ y lif -

-

The Resource Vocat1ona1 Program 1s a 1a1son between commuh1ty\based -
' - .. Aon ;j‘
programs and. hand1capped youth ' It ensures ‘a successfu] tran§1t1on from j

T

i schoo]- to the commun1ty, oIoV1d1ng thé‘§k111s that are necessary for

",’\' . . - :

-t
g

‘_‘
S
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lDENIlElCAIlONAOE—QLIENTS §ERVED

" The Resource Vocational Program is deéiéned to work with a

 distinct group of students who: have already been defined as: "handi--

ééﬁééav'SF réio?riﬁé 'Eﬁééﬁai needs': For a def1n1t1on of . spet1f1c

'handicapp1ng cond1t1ons, the reader is referred to Append1x NAN

\

o The Program is not 1nvo]ved in determ1n1ng e11g1b111ty 1nto
 the Resource Program The Resource Vocational Program worked w1th
e11ents who'were already 1dent1f1ed and assessed by the SpEC1a]
Educat1oh Staff and placed in a Resource Room Se;ﬁt'g'VW “ -

-

>

-
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jors; thought-processes, and academ1c ab111t1es.

" It should be stressed that every individual exhibits some ma-

' 5aabiiﬁe~5eﬁaV16F§ Furthermore, many nonna] 1nd1v1dua1s Egrar11z
¥

exh1b1t a number of behav1ors character1stic of 1nd1v1dua1s w1th

1earn1ng prob]ems;« Ma]adant1ve behavwor; thq”’ht d1sorders;i$%d aca-
aémié deficits should be viewed a§=5££ﬁaiogfta1 only when they are
demonstrated to a marked extent and over a period of time. |
Th1s does not mean that preventat1ve act1on should be taken on1y'
after the 1nd1v1dua1 has shown a severe and chron1c 1earn1ng d1ff1-
cu]ty; It does mean that the individual will not be cons1dered to

havé a serious prob]em on the basis of an 1so1ated 1nc1dent‘or a

temporary condition. S n

~ The following characiéristies répréséﬁt a eamaasité of staaéﬁés'
typitaiiy found in -the Res ource program. For a detailed d1scuss10n
of these character1st1cs, the reader is referred to SectJon “B" of.

'.f

the Append1x

3; SOCIAL ANB BEHAVIORACHARACTERISILCS

A. Low self- concept
B. D1sturbed re]at1ons w1th peers

C. Inappropr1ate re]at1onship to teachers;
parents and other authority figures

Other s1gns Uf behav1or/emot1ona1 problems ,

D1sordered temporal relationships
‘ ' ’ (ilé) .
: o %

R Y
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III.

' om
.

BISORBERS OF THINKING PROCESSES
Poor ability for abstract reasoning
Thinking Generally concrete
lBi??iéﬁifﬁé§ in concept formation
; Thinking frequently disorganized™
. Poor short term and Tong term memory
." Thinking sometimes autistic

(e 2 = < A -

o

ACADEMIC DISABILITITES

Reading disabilities-

Arithmetic disabilitﬁésr E .
spelling disabilities ' ' -

Poor pr1nt1ng, wr1t1ng, or draw1ng ab111t1es
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even hour to hour

Poor ability to organize work

Siéﬁﬁééé in finishing .work

Frequent confusion about instructions; yet
success with verbal tagks

X & M)

< (13)
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REVIEW OF RELATED- PROGRAHS ' i

- i

| This section describes several related pfogréas which are currently
6ﬁé}§tin§ locally within the state of Utah and nationally throughbut the’
" country. A brief narrative is provided on each program which gives a gen-
6ral overview of the %uﬁctioﬁ'6% that ﬁkdgfam:,Th{s‘Sétheh; i o way, tries
to evaluate one program over another: It's sole pupose is to aéscf%bé the
functions and 6peratiaﬁs of Other programs across the board of similar nature:

The Resource Vécaﬁééﬁaiiﬁiégram has been comprised of a variety of

components taken fronthese sample programs actoss the country, which we feel
we have reached an optimal balance between other program attenpts andsmatch-

ing the needs of the Salt Lake ity School District:

1. .DAVIS SEHOOL DISTRICF - Farmington, Utah

© This local school district has adopted material developed by -

central-Michigan University; specifically, Vocatienal Education/ -
Special Education Project (VESEP). The .philosophy of the original
project focused upon a close operative working relationship be-
.tween Vocational and Special Education teachers.. This comparative
relationship creates the essential supportive instruction-which-
impaired learners often need at the secondary level in order to

be Successful in _Vocational .Education Programs and eventually, -

- in occupations of their choice.

' VESEP. staff became aware of the Vocational teachers need to have
more than a cooperative teaching agreement. It became evitent
that _there were certain basic skills Wﬁich were critical in per-
forming a task. “Teachers and employers in each area recognized
the occupation need in relating these skills to specific entry
level "jobs. ; : :

This VESEP section/provides instructional and supportive staff

with_a system .of surveying and developing these pre-vocational

enabling skills in their students that will be more successful.
in the vocational training components of their educational program.
This material is supplemented by the Career-Related Instruction

" {€R1), pre-vocational modules, which aré a comprehenstve set of

student oriented, individualized learning packets, designed to
provide information on tools, technological skill operations and
vocational concepts -- 34 occupations in ten major occupational

cluster areas.



Review of Related Programs

The modules are de51gned to prov1de eye v1sua1 and 10W read1ng

jevel content, with continuous feedback through the procedure

of guestions and ‘answers. The CRI .package is not intended to

be-used for vdcatiopal skill development, but rather. is explor-

atory pre- -vocational orientation to the various occupations

and occupat1ona1 clusters.

The Provo Schoo] B1str1ct be11eve< that the .most effective

1earn;ng takes place with the provision of realistic, practical

- experiences. Therefore, the Provo High School Resource Program

_f0110w1ng goals in,career educat1on,

includes a vital work-study program as a valuable vehicle for

providing this realistic 1ife-work exper1ence On graduation :

from Provoe High Schpol Resource Program, a student will have met the
1. :They W1]] have a knowledge of the world of work. !
2. They will have set realistic job:-goals. :
3;: They will. sbe fully employed or w111 have spec1f1c -

“ ’ plans towards full employment.

The Provo Schoo] B1str1ct prov1des two direct services to he]p
accomp11sh these goals: .First; the Provo High WOrk Study Program,
and second the: Job preparat1on class.

The Provo. H1gh WOrk Stﬂdy Progrdh prov1des job- tra1n1ng ex-

periénce in a three-year 3equential !eve]opment approach.
The in-school and community work ‘experiences at the second-

ary Tevel incorporates this through actual occupational

) expen1ences as a laboratory sett1ng.

It has been proven beneficial for the schoo] to pr0v1de well=
structured on-the-job work experience prior to placing students -
in community work situations. ‘These work experiences are:as
similar to an_actual work situation as poss1b1e This also
prov1des an effect1ve eva]uat1on of the pup11 1n a contro]]ed

Community work=study compliments in-school work experience t
and provides the most practical kind of educational experience

p0551b1e

The Job preparat1on Class concentrates pr1mar11y on students

seeking vocational technical education which will prepare them

for work in the world of paid employment. A1l students in the

Resotirce: Program-at Provo- High-Scheet- dre- requ1hed to- take this -

class sometime dur1ng their high school exper1ence



Acoompaniin %gpf? in-class preparat1on is the fo]]ow-through;

;;ﬁofjthe {of algprocurement and placement of students in a job. s

£i5 pr1maby gpa] is to have all senior students, at the time

;fi'f ‘gradgat1on, prepared ,tra1ned and occupying’ permanent em-

. 'of vocat1ona1 educat1on and tra1n1ng for hand1capped, secon-

- ‘" dary and post-secondary students, from the metropolitan Bakers-

2 f1e1d area.

The Career Tra1n1ng Center fo]]ows the pr1nc1pa1 of ma1nta1n1ng

students -in their own schools and academic areas while prov1d1ng

I the special facility.for training in specific job skills. “The - -
Y - population, served include EMR; EH; auditorally impaired, jv1suafﬁy

, - handicapped and orthoped1ca11y hand1capped individuals. 'An
W aduvlt progFam operates in. the later. afternoon/ear]y evening.

A]lﬁstud nts continue to be students in their regular school

‘ ~ communityy Work assignments.in the community follow- comp1et1on
" of the behav1ora1 obaect1ves of each vocat1ona1 skill ‘prea o

B acher Opportunity To. Assure Eearn1ng in Educat10na1
| g1vers1m_&mmmjajlfmrﬂ1a o

TOTAL ED is a- $esource spec1a11st program with four: components;f
1) staff deve]opgeht 2) community involvement, 3) parent par-

> . - ticipation, and 4) instruction. It focuses on helping regular. .
classroom ‘teachers; both vocational and academic who acquire the
skills and att1tudes to. serve handicapped students with-. the most

appropr1ate educational program . ‘ S

.

how parents can act1ve1y part1c1pate within ' the educational

process and gain insight into their students capab111ties

5.. WORK EXPERIENCE CURRICULUM ANSWERS A NEED (WE CAN) - Fu]]erton
Un1on Hﬁgh SchooT D1str1ct ‘Fu11erton Ca11forn1a 7 ,

N

E CAN is a process oriented proaect which w111 fac111tate the

development of a pre-employment training equipment to help equip

handicapped students with the skills and attitudes necessary-to

- becofie independent, productive members of society; followed by
© an appropriate, paid, on the job placement. .
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.

Exceptional students in.WE CAN are intended to gain increased

self-esteem which should lead to higher levels of productivity
and a good self-concept. Educators, particularly work-experi-
encé coordinators, involved with the vocational. programming
for these students will gain-the knowledge of skills and atti-
tudes necessary to serve the -handicapped effectively. Special
educators will become involved with the pre-employment training

curriculum for the exceptional students with related assessment
components. - A
" A}

EDMARDSVILLE COMMUNITY UNIT GISTRECT #7 - Edvardsvilld. Iilinois . -
Z - : 1\ T

In order to identify Special Needs students, Edwardsviile has

developed a comprehensive jdentification system which does not
require the use of a computer. Once identified, students are-
provided with services within the mainstream of regular voca-
tional program whenever possible. _A-curriculum revision process %
which involves the guidance of Vocational and Special Education

departments also facilitates the mainstreaming of handicapped

..and disadvantaged students. N

" Processes and materials to assi3t special needs students have been

developed by the staff through mini-grants. -An in-service staff

development program was implemented to supply the staf “with know- -
ledge,and expertise needed to provide services and meet the

special needs of students.

SAUK AREA CAREER CENTER (SACB) = Crestwood, I11inois

The SAUK Area Gareer Center has developed a special needs team to
provide services to handicapped and~disadvantaged Students in the®

mainstreamhed program. -

The 'special ngedS, team consists of. three Special Education teachers
who work cooperafively with the Vocational teachers™®t SACC. The .
focus of the services of -SACC is’ the development ghd implemehtation

of individualized ‘instruction programs for eaco”Special needs . =
student. This planning is a cooperative effort between the speciel

needs team and the vocational teacher.
Vocational evaluation and career exploration activities are available’

to incoming students:.  Results of these evaluations are used to pre-

pare the individualized program. A competency-based curriculum has
been developed through’ in-service activities. Tests for special
needs students have been designated and provide a base for the

Special_Needs teachers, to use in preparing individual abjectives.
Pre-employment training is

aining is a part of each vocational program's
competency based curriculum. :

9) B
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' s, PROJECiASKiLnggﬁédiéon, Wisconsin

PROJECT SKILL was developed in response to_a concern for expanding
the employment opportunities for persons with disabilities. As
»  growing attention focused on this population’s virtually untapped
man-power. resource, professional rehabilitation personnel {as well
as. parents and the individuals themselves) became more vocal about
4 the Tack of transitional training and adjustment opportunities for
persons with disabilities. . . '

?ﬁOJECT Skittlﬁég conceived and ordered to test the feasibility of

one approach to-praviding employment for the population. The focus
of attention was narrowed to: persons either midly mentally-retarded

\ ~or restored emotionally-disturbed.

\+ Job Development c- a key to the success of PROJECT SKILL, was the
* process by which parmanent.state, civil-service job openings were

obtained. It involved persuading civil service hiring authorities

to utilize the project as a source for filling some appropriate
~ vacancies: The process of recruitment and intake was to provide

.employers with the trainees who could, with proper training and

~support; meet the minimum.requirements of the job for which they
~were-selected. The elements of the: process were: 1)recruitment,

2) pre-screening; 3)_ci#vil service examination, and 4) final
selection. . T »

. - Training includes providing information, instriction and discis-

' sion sesgions for the trainees;”co-workers; supervisors; training:
-directors; personnel ‘managers; administrators, project staff and-

- referral agency personnel: ‘ A D
The general conclusion is that particuldr schedulés and relation- -
ships can be varied somewhat with individual situations: In all
situations, however; the following seem to be a necessity:

a. -understanding by all key persons of their respori-
b. an éfféctivgﬂtommpn1CétibhfsyStém; :
T R : I T S

9. HANDICAPPED OUT-OF-SCHOOL YOUTH - St. Palil, Mimnesota

o - S s

: R, o I o . T R
> The St: Paul Public School's Special Education Handicapped students

. model -program_is based on the out-of-school youth program -- a
‘ vocational oriented program serving 250 handicapped ‘student drop-

outs in it's second year of operation. The model program consists
i of six components: 1) £ducation component 3 e
A. Basic Skills _ - __
B. Life-Survivial Skills

Lot

(18)
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2) Name/schoo1 component

A. Social Services

B. Home/school communication laison

3) Vocational component i
A. Career Exploration ' ' -
B: Work Exper1ence

4 . ; 4) Student Advocacy component
A. Communttiy.Agencies
B: Court System

5)° Outreach component
A. Child Find
- B. Assessment
®) Project Outreach
A. Discemination :
B. Rep11cat1on i -

’

As a reSU1t of comp]et1ng th1s _program; a hand1capped student will

,,,,,,,
-

o The overaT] obgeet1ve of this. program is to maintain a model pro- °
- }. gram to serve 250 out-of-school handicapped youth; 30% of who will
.be economically. disadvantaged in St. Paul. And then, to replicate
this model in five east-metro districts all within 35 miles of

St. Paul: It is the intent - of the program to prov1de a -new. approach

- to the de11very of service. The program will address itself to.
- meeting. thé total needs of these students. That is; meeting their
'academic needs; meeting their health 1iving skill needs, meeting

their voc‘tmna] needs, meeting their’ social and emot1ona1 needs,
and mé\ting the1r commun1ty 1nteract1on needs _—_— _ -

- - ) o / . . ) . . - ‘. _\:
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_ SUMMARY OF INDEPENDENT INTERNAL EVALUATOR'S REPORT

z s Lc :
In Apr11 of 1980, the Resource Vocat1ona1 Program contracted with

an 1nd1y1dua1 to prov1de an 1ndependent eva]uat1on of the program 5 -

operatxon. The resu1t1ng document can be found in its ent1rety 1n

Appendix "C" of th1s report

u/ o
a/fhe fo]]ow1ng is a condensed view of the f1nd1ngs and recommenda-

t1ons of the 1nterna1 eva]uator

" PERSONNEL PARTICIPATION -
. A Staff Percent of Time Total Hours .
B Program Coordinator = L 100. Ga\ 1,696
' - Program Instructor (East Hi hy 62:5% ’1;000
& PpProgram Instructor (West High) - '62:5% 1,000
:  Curriculum Developer - 25.0% <7400
TOTAL - - . - - 8;09

STUDENT. PARIlClPAIlON -

The program served one- hundred and eleven (111) students

with the average student spend1ng 90 minutes per week in

the program. 7
§§’:nrATTnNA1 maﬁﬁité : e S
N o ) . o
-The Curr1cu]um Deve]oper created e1ght (8) pre -vocational

modules, each of which contained behavioral objectives;:

lesson plans; work sheets and quizzes to evaluate the stu-
i den§7sigerfor@ance. The need for this module unit was =~
* monstrated by a pre-test in wh1ch five of the 23 students

received a score of 80% or better:  Only two (2) students

completed the entire pre-test and received scores of 80%

or better. Although there were some problems with the

i construction of the pre-test; it did appear that there was
a def1n1te need for tra1n1ng in this area. \

VBGATIBNAE INVENTERY BY STUDENTS

A se]f—report 1nventory was deve]oped to obtain information

o T

abaut the student's achievement in regular. vocational classes
in the high school. Out of the 111 students served by the

=

(20) s

\,’

(4%




N
. . .
f 4

Resource Vocatlona] Program 31 students comp]eted the

vocational 1nventory and reported on 44-vocational classes,

with most grdles in_the 'C' and 'D' range. The instrument

1s,psefu1 in eva]uat1ng each student's interest as well as

his or her sutcess in vocational classes. If it were to

‘be. g1ven -earlier in the year, it could a]so help to deter-

mine areas of difficulty in Vocational Education classes:
for each student .

_ yQCATIBNA;_INVENTGRY BY TEACHER&

After the student quest1dnna1re was deve]oped a guest10n-’c

naire for Vocational Education teachers was created to

check some of the student's answers: .In general, the

teacher inventories indicated that the students were not

performing as well as they. thought they were, but still -

experienced a fair amount of success in the . vocat1ona1
classes. This inventory administered to:Vocational Edu-

.cation teachers could prove quite helpful in‘'menitoring
- the performance of Resource Room dtudents 1n spec1f1c

classes. . 'a

SELF CONCEPT INVENTORY- ' : : ; ' =
The Coopersm1th Self- Concept Inventory was adm1n1stered to
Resource Room students at both schools in October. In May,
the inventory was:again administdred to students at East
High School. Any -student who had\taken the inventory in
October and who was still in the program was re- tested
62.89, while the standard deviation was 19.95. Qn the.
post-tést, the-mean for the East High School students had
increased to 69.56, while the standatd deviation had de- .
creased to '14. 69

cat1ona1 Program students did not have a 1arge deficit on
the self-esteem scale prior to the program There was a

significant increase in the students' genera] .self-esteem,
which would appear to be a “valuable 1mpr0vement :

INFORMAL OBSERVATIONS . *

Interv1ews with: Resource Room teachers from each h1gh

school, ‘and an information evaluation written by the

Program 1n§tructor at West, indicated severa] strengths

and waaknesses in the program:

{21) 5
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R L , ;ﬁf i 5;(1: S : 'Sk;;;;_;;/;,EE; _
IREIPEE F There was no structyred curr1cu1um ready for the

: beg1nn1ng of the schooﬁ year

\

'LJ :
SN 25 The definition of "surV1va1 §k111s" and the part“
T ;'1t shou]d play mn the program was not we]] def1neJ

3. Probléms in scheduling students to attend Resource

Voéétioné1 _program sess1ons o v

g ”f 3. Job descr1pt1ons were not ava11ab1e at the beg1n-

~ . nipg of -the year.
— 5a Development and ma1ntenéhce of commyn{ty cohtacts. f,:‘;

Modification of Vocat1ona1 Educat1on curr1cu1um
- - . Q-
R Support serv1ces to Vocational Educat1on staff

‘.: R / ' - '
gﬁ ENDAIlous L y o

1. . wr1tten JOb descr1pt1on for all staff members shou]d be

deve]oped and d1str1buted at the beg1nn1ng of the schoo] T
N 'year 7 o -

»
.

é; <A structured agﬂ~a11gned cunr1cu1um shouT/ibe deve?oped

P with specific evaluation techniques to be used throughout'
W . “the year: . . - |

3. Development of a four-year program.

Journals kept by program staff for documenting the opéra-

; . 4 tion of the program
3; Update data co11ect1on procedures i
6: Redef1ne-eva1uat1on testing procedures. - g
7. ‘Strengthen, encourage -and help facilitate new contracts

between Vocational Education teachers and Spec1a1 Educat1on
staff. : .. . X

8: Bu11d and reinforce commun1ty contacts.

9. Deve]op a fore elaborate and eff1c1ent record keep1ng
system

The Independent Internal Evaluator's Report is presented in it's entirety

in Section " of the Appendix.
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?ROGRAM ACCBFPLISHMENTS\

o
—

b &

The Resodrce Vocat1ona1 Program 1n 1t s f1rst year of operat1on .

'n‘EXPer1enced many successes and a var1ety of fa11ur s It 1s aust as j';; e

f‘;1mportant totknow ourAsuccesses as we11 as our fa11ures, for 1t 18 on1y.”?‘"h

\

w1th th1s 1nformat1on:that we can adequate]y phﬂ1and mod1fy the ex~

1st1ng program to better meet the needs of/the target popu1at1on

St?£t1ng W' h thé best\pract1ces*on papér and notIng the actua]

' ;d1ff1cu ies encountered we were ab]e to develod a very 5011d bacE-

ot —/

ground of what would and w\d not work We were better ab]e to deﬁne

- tH scope and nature wh1ch the program shou]&wtake, and we ref1ected

,th1s—f1rst year s experTence 1nto the programm1ng of next year s pro-,

gram. Gur magor f1nd1ngs and- accomp11shments dur1ng the- ?irst 6pera 1

tioha] 'year of the program included the fo]ToWIng.
] 7 A et e

1) BiREET iNVéhVEMENT oF SPEeiAE'EBueATioN"STAFF"

In1t1a11y, it was conee1ved that the Resource Vocational
Program would act. as “a support program to the Resource
Room staff at .each school: = That is; it would be:suppor-

T Bepartment ] . ; .
The " two 1ocat10ns wh1ch housed the program were d1verse

and had unique interests. -Therefore; to adequately staff

thdse two. programs requir®& a combination of different

approaches._at.each school. . Consequently, some difficulty

was experienced in irying to maintain a degrge of contin-

uity between schools: -1t became very eyident midway through

+. the year that the Resource Room teachers needed to be an

integral part of the team, prov1d1ng vocational and career
deve Opment services to hand1capped students A

.-éﬁ INrSERVIGE NEEB FGR VOCATIONAL EDUCATORS

Vocat1ona1 Educators realized when a student was hay1ng dif-
ficulty in their class. However, they were genera]]y unaware
of students who possessed 'jnvisible handicaps'. When the.
nature of a student's handicap was brought to the1r attention

the majority of vocational educators wanted to do something
, “ . .

(23)
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. to assist’and Help thesé students, but were unsure_of what .
.. their role should be.: This 111ustrated thé need for in-

v_'serVJce and “develdping a-system of support services in wh’ch
-the»re]at1o sth between Specia1 Education personnel. ‘and_

;“fVoéational Education personuel®coutd bée strengthened.in a
cooperat1ve effort, . Mov1ng Sgec1a1 Eﬁhcat1on sta¥f closer:

c',A,to Vocatidnal. €1assrboms cbu1d4fac111tate thzﬁ 1nteract1on g gflff{

~in terms of prox1mity e ‘ I
1 w mmu%a@?¥4ugpxmmu£wmamw ,"' ffff'f i
. ; Stndents “in the grogrém egpresented a vast range “of ab111ty; o

1ocat1ng ggmg]mat1ons offmater1a1'fig‘ [
0n_the same subject which ‘a]loved a student who fungtioned, - !

’]eve1s Thzs -necessitat,

ar. below grade level -t§ leafn-a concept; and to have mater- . _ &

ials which’ ‘would . Still cha]lengg an individual. who_was- ;h:¥;‘ATE:

777777 PR A i T g vl s S g a

e g'ﬁfunct1bn¥ng above ga?de lEVe1 the same. concept "

] . T B
LT *he search for curr1cu1um lead to develop1ng a. curr1cu1pm

BIREY T i R IR
= . ~' " P

.]ibrary and list-of a:variety: of" materials, wh1ch were ava?]-ﬁr r

f‘lw,v' ab]e throughout,the country dea11ng w1tﬁ emp]oyab111ty sk11ns'

‘, >,,

1) SURPQRIAPERSONNEL,IQ V6£AT30N fBﬂCAIiem PRoeRAMS O ,‘jg_gj

The program prov1ded a futor for the Electronic AssembTy
‘Class at _East HAigh: Schoo] THe tutor was primarily con-
“cerned w1th a5515t1ng Hand1capped students within the class.
However, intéractiens with othér students did oecur; as not
o promote segregation and Timit attempts to effect1ve1y
ma1nstream hand1capped students. :

5) MGBIFICAT?GN GF VGCATIGNAL CURRICULUM

i

The program worked extens1ve1y with the - 1nstructor in the
E]eotron1cs Assembly Class,; providing assistance in the
deve]opment of a 25~unit. course which, when completed, will y
prov1de entry-level skills. In addition; the program. staff“ '
met ‘on ‘a.variety of occasions with the Vocational. ‘Instructor *

. .and demonstiated additional techniques which can be utilized
on the modification of curriculum and make 1t more app11cab1e g
to a student with low sk1115 . o

g

of ' fIt is s1gn1f1cant that the program staff work with the vo-
. cational educator to adapt or modify his/her course for
“. - handicapped students rather than inject curriculum mater1a1

E'ﬂfg’upon the vocational educator. This allgws the vocational

educator to be respons1b1e for the scope and content of

- . his7her course and builds a bridge between Vocational Edu-
_cation and Sﬁec1a1 Education personne1




~ 6) DEVELOPMENT OF COMMUNITY LINKAGES

Another maaQr accomp11shment in th1s f1rst year was the de-
'u vélopment of the variety of linkages throughout the commun1ty;
The 11nkages were -developed with the fo110w1ng agenc1es :

A. SALT LAKE CITY SCHOOL DISTRICT - District personne] o
- have been extremely supportive and eooperat]ve in
prov1d1ng assistance and leadership in developing;
assessing and coord1nat1ng appropriate vocational

strateg1es for serving marginal handicapped students

found: in high school resource programs:

B. *BICEPS - works with 1,050 firs. throughout the Sa]t

Lake Valley who prov1de a variety of career experience
options for students We use BICEPS. to provide -
shadowing experienc¢es, volunteer. work internships, . V
and work-study placements in almost any career area

students may want to explore.

C.  UTAH TECHNICAL COLLEGE AT SALT LAKE = PROJECT COOPERA-
TION - prov1des aj;}t1ona1 opportunt1es for seTected

masonry ; graph1cs, 11no1eum 1ay1ng@ warehous1ng and

"auto mechanics). They also. prov1de ‘tareer gu1dance

and job sk111 deve]opment

a var1ety of 30uth emp]oyment programs, provides ap-

titude testing, conducts a regional analysis of job

market trends, and maintains updated listings on jobs

/~ . currently available. This is an excellent resource
- for match1ng a specific JOb to a student's" vocat1ona1
,goa]

:E.; CETA - 1s ut111zed to prov1de students with a var1ety

of placement and training options available through a

number of programs,. The employment and training ad-

ministration funds, of which we have used most frequently,
s the: Summer Youth Program:

(continued)




UNIVERSITY eF UTAH - a110ws us to offer pract1cums

and internships to assist in br1dg1ng the gap between

theoretical knowledge and exper1ent1a1 knowledge; -
"~ which allows students to gain practical skills and
allows us to do things we norma]Ty would be unable
to do: :
p;ylglen 6F VOCATIONAL RERABILITAITON - provides

additional services for eligible individuals which
1nc1ude Eounse11ng and gu1dance, hea]th or. restor—

job p]acement and post- emp]oyment serv1ces:

“A.'Th1s is also,a very important linkage in that it

allows us to bridge the gap and act as a laison

between the school and applicable commun1ty pros
grams which would be of greater benef1t to the
student himself.

(26)



\ FUTURE_PERSPECTIVE

. Two major changes took place in May that will undoubtely facilitate
the functioning of the program for, the next school year. At the conclu-
sion of the school year in June of 1980; representatives from each high

schoo] Resource Program réceived an invitation to participate in a two-

week workshop at the District efficé; The goal of this workshop was to

Fe-define the High School Resource Program. '

At this time, the vocational component was also discussed, devel-
oped and éxpahaba to become fully integrated into the teaching strategies
planned by the Resource Staff for the 1980-81 school year. The-Resource
Vocat1ona1 Program moved out of East High School and relocated to office
space in Rawthorne Elementary School. The title was changed to SPECIAL
 VOGATIONAL SERVICES PROJECT, and service was explanded to include all four
high schools in the Salt Lake City Schfol District. The resulting aaeuxx
ment is.contained in its entirety in the Appendix of this report. The |
reader is référréd to Appendix "Bh for én'?n-débiﬁ Took at the structure
and changes of the program for the next operation year. = - | -

The se ond maaor change occurred with the program now operat1ng
Department of the Salt Lake City School B1str1ct. This is & 1og1ca1 change
in tnéitté1um56§ ﬁé§'5één a Fdré-rﬁnnér {n prévid1ng vocat1ona1 and career
deve1opment services to a 1ower funct1on1ng popu1at1on This will be a

deve1opment and ma1ntenance of the program. This is also an 1nva1uab1e
merger in terms of the. commun1ty contacts which the Columbus, Community

. Center has a]ready established and maintainéd.
(27) ¢
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DEFINITIONS OF HANDICAPPING CONDITIONS N

haX o1§;wing definitions of handicapping conditions are taken

" from the "Rules and Regulations for Programs for the Handicapped", ad-
opted by the Utah State Board of Edication as revised December 15, 1978.
special Needs definition is taken from the "Special Education Policies
and Procedures Manual®, Salt Lake City School District, revised August,
1979 -
BEHAVIORALLY RANDICAPPED

An individual whose behavior and/or emotional condition, as ..
determined by an appropriately constituted- study team, is such
that-he or she cannot be adequately or safely educated in a
regular class of the public schools, without th provision

of Special Education services. h

COMMUNICATION DISORDERS

.A disorder in one or in a combination of modes of communica-

tion; listening, thinking and speaking. The speech, hearing
- and/or language disorder may be severe to profound, and may

involve a disorder of spoken speech, expressive or receptive
language or réCEptiVé,or integrative audition. 7 .
" The speech/hearing/language disorder may affect the indivi--

dual's communication to such a degree that it detracts from
- - acceptable normal speech and language,; calls undesirable

~ attention to itself, or impedes educational performance.

HEARING IMPAIRED (DEAF)

éfﬁé@ﬁiﬁgiiﬁﬁai?ﬁéht'36 severe that the individual is limited

_in processing linguistic information through hearing which

can adversely affect educational performance.

HEARING IMPAIRED (HARD OF HEARING)

‘Hearing impaired includes conductive or sensorineural loss®

or a cofbination thereof, whether pgrmanent or fluctuating,
which adversely affects an individual's education perfor-

mance; but which is not included under the category of
ideaf" . -

x



PHYSICALLY HAN&IGAPPEB :

Those 1nd1v1du 1s who are cripp]ed and hgye grtbgged1c con-
ditions, motoy - impairments or physical health conditions,
congen1ta1/9 acquired, or chron1c health problems.

SPECIAL NEEDS | S .

pup11s whp cannot be c1ass1f1ed as hand1capped but who do
have un1que~needs-whfth*ﬁequ1fe spec1a1 support services,

SPECIFIC LEARNING DISABIEITEES

A disorder in one or more of the basic psycho]og1ca1 pro-

cesses involved in understand1ng or in using 1anguage,
spoken or written; which may manifiest itself in an im-
perfect ability to listen, think, speak, read, wr1te,
spell or to do mathemat1ca1 calculations:

This term 1nc1udes such conditions as perceptua] handi -

caps, brain injury; minimal brain disfunctioh, dyslexia

and developmental_aphasia. This term does. not include

individuals who have 1earn1ng problems which are pri-

marily the result of visual, hearing, or motor hand1caps,

mental retardation, emot1ona1 disturbance or environmen-
ta], cu]tura] or econom1c d1sadvantages

'”?”R PARTIALLY_ SEEING}

Visual handicaps: of such degrees that they are prevented

from achieving success in the least. restr1ct1ve environ-

ment without specialized instruction. The range of han-

dicap varies from total b11ndness to mildly, partially

Program 1ntervent1ons may necess1tate a*se]f contained
class for the blind or visually handicapped,; services
of an itinerant or resource teacher to help the person
to succeed in aséjgnments of the regular c]a’ls's;roonli or
the residential school for the blind. \

1
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. INTRODUCT ION
) M 3

The Special Vocational Service Project is a vocational support system

-

' _ﬁﬁich will provide vocational services to high school special educational
 programs within the Salt Lake City School District. The service is a result
of Public Law/b&-lfz and the Education for_all Handicapné& chii&ren Act of 1975.
The program éac111:5t§s each high school's special educational pro**amf&o-ﬁro;”
vide vocational and career development for mild to moderately disabled students

(ch througn 12th gtaéégi. iné ﬁrograchonsists of five componentsf'
o AR { T
1. 'Assessment - ]

a. Employability Assessment Profile

b. Social-& Employment Skill Level
c. Degree of Career or Vocational Development

B d. Entry Level Vocational Skills Present

2. Social & Pre—Employment Skills
" a. Life Skills Training '
b.. ExperiencialsWork Options’

c. Job Seeking Skills. Training

d: Community Related Skills Training '

Career Awareness o

- a. Career Expioration -

b: Career Guidance

—T
(93]
.

¢. Vocational Evaiuation

4: 'Vocational Training

S : a. Vocational Training Skiils (within the school)

b. Community Training Programs.

c. Vocational Training Support Service
d: On-The-Job Training_Programs ,
Placeﬁent

a. Job Placement

b. Follow-Up

c:. Placement Support Services

Lhi

A disabled student enrolled within the program can expect to be provided with
an épbroﬁriééé educational; vocational and the nécessary social skills to!

1 ; become é seif-sﬁffiéient;nincdmé éarning yqnng adult, able to compete in the

job market to the best of his/her abilities.

.

Co
Qr:




- .r”;‘;’" ‘ g
The program will address itself to meeting the total vocational

needs of the students by followihg. the guidelines developed by the

Council for Exceptionaifeﬁiiaféﬁ; that is; to ensure:

=% - _ oD L o S [ 2 *
Vocational education shall be available as a discrete

. “élement on a continuum of career education experiences
provided for handicapped students to enable them to learn.

. about and prepar® for work; increase knowledge of occupation
possibilities; the structure of the world of work, and job

duties and requirements. - ‘ '

_ Il oo N . ”‘/’\ : fso2 oo
Appropriate pre-vocational experiences shdll be provided to

prepare each handicapped student for placement in vocational

education.

Every handicapped student shall have the opportunity to

participate in a regular or special vocational program in

5 order to develop job-specific skills. .

Vocational assessment shall be provided to detgrmine the

. student's interests afd vocational aptitudes ynlorder to
develop an appropriate individualized educatil 1 program.

_ Supportive services shill be provided as needed to maximize a
handicapped student's potential for success in a regular or* -

specially designed vocational education program.

‘Work experience options shall be -available to help handicapped
students bridge the gap between the school program and the
world of work. . '
Vocational counseling and job placement and follow-up services
'shall be provided to assist handicapped students in securing .
“and maintaining jobs sultable to their .abilities and intérest.
(Council for Exceptional Children) ' Co

The Special Vocational Services Project is to act as a liaison

" between the community baSéd prdgramé,‘educatibﬁai:fééiiifiéé and
. - . r’ .

héﬁ&iééﬁﬁéd youth, ensuring. a §ucce§sfi; transition from school, to-

the community, to providé the Skills to suécééai4;

HSRS.20
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- _ o PURPOSE STATEMENT

. . : . ‘;‘{
The purpose of the Speciai Vocational Service Project is to providé

émpioyabiiity deveiopment services; in the least restrictive)environment,

-earned income at a job the client h;s found personally satisfying.




e PROGRAM GOAL STATEMENTS

o .

ASSESSMENT GOAL: .
. ' o ~ o . .

To assess the student's vocational competencies in order to better
facilitate the individuals educational and Vocational needs, and. to
provide an ‘appropriate educational,/vocational skills learning

- environment and supportive. services. ’

|4 SOCIAL AND EMPLOYMENT SKILAS GOAL:

To provide instguction in life skills, job skills and community develop-

méht,sﬁisié to aepopulation of mild to moderately handicapped youth, which

//,will ééérép‘thém in obg@ining and maintaining appropriate employment and
/L S . V- . o _
- independence. ‘ L .

s N

CAREER AWARENESS GOALS:

To provide vocational evaluation and exploration servicés to a population

of mild to moderate handicapped youth in order to assist them in knowing

where their interests, aptitudés and abilities lie, and éxploring a variéty

of career occupations. . - - o .
> . ) ‘. - ; ’

To provide appropriate vocational training opportunities to & population of

%

* mild to moderate = handicapped youth which will enable them to acquire the

vocational skills néceéssary to perform entry-level work.

-

\

" PLACEMENT GOAL:
To provide 555 placement, support services, and follow=up .to a population
of mild to modérate handicapped youth who have acquiréed the neceééafy

). moder '

"skills aﬁa‘métufi£§ to'pérform;éngiy'ieVei work.

A ; BRI é;f? ) S . .
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’ i. : <
¢ ASSESSMENT .

-

1. Collect background data (to supplement -existing records)

¢ A.  Employability assessment profile. ’
2. hssess students to determine:

A.  Social and employment skill level.

B. ' Degree of ééréer.or'Voc5tionéi development.

.. Entry level vocational skills.

3;»;‘Recommendations for a program pfan is developed by the
Evaluation and PlacementﬂTeam '

4. IE® is held, recommendations are outlined and the program
plan is implemented.‘f_- e . . Sy
. . .
1
q - e
- 7/
. “;'r

{
o
O
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AR ’t‘..ff:.' o o ~ v

v " . L » Y
oL BER . S .
ra Y. - 5. ASSESSMENT PHASE

TS
Vo e

. R - _.;;, g . .

ST e TR .
i ;g The assessment phase should be conducted when a student enters the,
o oL 7

. program and reviewed on an’ annual basis in conjunction with the IEP.
Hhenﬂa student enters the program, the Special Vocational Servicéé

J}%oordinator will administer a program for assessing youth employment
‘gkills. uéﬁée. with the assistance from the resource’ room teacher,léh,, ‘l

s

employability assessment profile will be completed and modified to include B

resource and educational data. : ”; o ,_' .
. » . R 4

- QC\ ",‘
and the resource teacher will review and update the students Individual

Career Plan (ICP) which will become an important vocationj} component of

the Individualized Education Plan (IEP) As ‘with the IEPY the ICP and any

;information contained in the student 8 employability assessment profile

ﬁill be reviewed and updated to ensure that appropriate planning and services
. \' o
occur. Individualized Career Plans will ‘be. conducted in the fall on every

ijocational services. In addition; an Individuai Career Plan will be completed

on students coming from the junior high schools'and_entering high school the

v

spring prior to their entrance.
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SOCIAL AND PRE~EMPLOYMENT SKILLS
: S{ : ‘

i N 73.””7 ’

1 Pre~test to determine entry, level.

‘2. Core curriculum is presented; some units include:
job seeking. skitls . .

@

ol

Expéctations in the world of work

‘Evaluation of work habits

0l

ul

Communication skills - ‘ R

5

[ 2

Goal setting and problem solving
£.. How to change jobs
) 3. Indepth practical post testing: an observation of the

practical application of the learned material.

4. Critique of student performance and recommendations for:

b. Advancement to next phase .

W




o

HSRS . 26 -

.

SOCIAL AND PRE-EMPLOYMENT SKILLS PHASE

;,t° determine entry 1eve1 skills, implementation of pre-vocational skills
"curricuium, implementation of employment s}dlls curriculum, indepth ' .

practical post testing and recommendations for the student 8 further

program development. The pre-test portion of this phase ﬁiil bé thé imple-
) - ‘ . | -
mentation of pre-tests which are provided in the curriculum material. This

material can be presented as a comprehensive‘examinaiion or administered in -

short unit tests to help determine the student s competency level with rela-:

3

tionship to the curriculum material. When the student s vocational competen-

cies are determined oiéthe\student isn' t abie to adequately complete the pre-
test materials,;it is not necessary to continue. The teacher should ‘use his/

.

'hér,oﬁn discretion and enter the student into the program according to his/her
vocationa needs;'
The curriculum ‘area ‘of the social and pre-empioyment skills portion of

= .
the program consists of pre-vocational skilis and employment skills. The

curriculum will be task analyzed and the material will be scoped and sequenced'

-

N N

'pfe-test and the skill level is identified, the qtudent ‘can. be placed in the

v

'program at an appropriate level to faciiitate his/her spe#ific learning needs.

-

At préeent, the curriculum material wiil be developed and provided by ‘the

.~

Special Vq;ational Serviges Coordinator and will consist of components from

heJ bllo&ing / ;

FaN
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- Pre-Employsent Skills Program

- Pre-Vocational Training Material
- The Care Kit {(Combining Activities with Real Experiences)

Pre-Vocational Entry-Skills Material 5
- \ - ‘

- WECEP;Guide

[N
&
a8
(' B
| !
a8
g
e
0
o
2l
[T
0.
=R

Inplementation and scheduling of thecurriculun material will be left up
to the discretion of the resource teacher. | ;

The indepth practical post test portion which consists of two phases will
emphasize the re- impiementation of the pre-tests which arelproVided}iﬁ the
-gprricuium materiai and_an indepth practical post test:

'_fhé first phase or re-implementation of the pre-teét material provided in
. the curriculum material will be given upon completion of the specific unit

of iﬁétrﬁétion. In addition, several of these tests will be combined at the
end of the term and given to the student to determine etie long térn retention
of the aaééiiai learned The student competenciee learned as indicated by
gram, will need to be- applied by the student during completion of the rest of
the program. This will eliminate any discrepencies which may occur during
_testing (aéwthorﬁe efféct;.téacher in%luencé, short tétm‘memory prohleﬂﬁsf

In addition, it will faciiitété loné term rétention and‘comprehenaive appli-

cation of the learned material. . 15-

-
f

Coordinator;



student's further performance in the program. After the student's
_ ) o R S
performance is evaluated; the team will then determine whether the

student requires additional training in social and pre-employment

'skills or whether the student is to advance to the next phase. In.

addition, the team may wish to grant the student a probationary
advancement to another level of training after evaluating the stude
specific learning needs.

\ .
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CAREER AWARENESS
y
1. Individpélizéa career asSessmenf battery:
a. Interests
b. Aptitudes
c. Vocational needs and préferéncés SR .

2. Core career education curriculum:

a. Basic core units:

1. People having different life styles -
2. Why work anyway .
3.. Occupational safety , ,
4. Jobs are no longer male or female
5. How to invgstxgate careers
b. éa}eer clusters:
) 1. Field trips
2. Job analysis (students)
3. Guest speakers )
c. Job exploratign experiences:
1. Voluntary work stations:
a. In room
b. 1In school _
.. In the community _ ‘
- 2.: Shadowing - Internships . =~
© 3.. Experienced based career education together
4. '

Work experience:

a. Regular (.25 per term)
b. Career (.50 per term)

3. Arrange for an indepth vocational assessment for students who.
need additional testing. ‘

4. Critique of students performance and recommendations for:
a. Additional training

b. Advancement to next phase
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!

CAREER AWARENESS PHASE *

- Career awvareness, expioration, and decision making

experiences to examine careers, career clustera or

- specific jobs. .
Q\ - Training in generai, work Bkiils and "hands-on" activities

which are representative of as many occupational areas in

vocational education as are possible

- Experiences to develop appropriate “work . attitudes and

behaviors

Experiences to develop appropriate personal sociai b7haviora

\ , .
and aptitudes. This will be completed by individoalized; appropriate in-;,'?ﬁ
ventory check iisté; survey instruments and aptitude'teétiﬁg; These iﬁétro-
ments will prcvide‘reaiiatic feedback wﬁicﬁ will facilitate tﬁebétoaeﬁt'é'

. _ ;: o ) 7

Step two is the career education»curriéoioﬁf The basic or core career

education curriculum consists of . expioriné career clusters. 1In Edaitioﬁ;3"
Written materiai such as a check 1ist or rating scale and a brief narrative
will be required by the student which will indicate the student's competency .
and knowledge of ‘the material studied. Outlines for this learning exercise
wiii be deveioped by the Speciél vaéat1§291 Services ﬁrojéct personnel.
This materiai will provide the student with exposure to various careers

) during this phaee of the program. This material will be made 'available to

the four Salt Lake City District High écho;i Resource Programs and it will

teach relationships between the individual and society. Examples of some

\

-

of the topics are as follows:

“




HSRS.31

;<;7/

- Why work anyway
- Job sources : t ’

~ Jobs are no longer male or female
- How to investigate careers

v

to complete the career awareness phase-of the program. These supplementary
matérialé will need to be p'r'dvi'ci'e'ci by the resource teacher_ and the school
career educational coordinator. The basic coré curriculum will require
1§pproximately one semester for completion. If further instruction 1s
" necessary ta-faciiicaté the épécific'iearning needs of‘an individual, this
.curriculum area can be extended to meet those needs. 1The resource teacher
will be provided wifh a catalog of materials from the high school career
education program to facilitate and-supplement the basic career awvareness
core Q:urriculum. Also, built into.the career curriculum is job analysis:
It wil;gprovide the student with the necessary skills needed for an tndepth
look at any specific occupational area. (Example Pg.l)
The third step is job exploration experiences which consists of a vartety
of options® made available to the student The first option consists of vo1—
iuntary work stations which inciude 1) work within the resource room, 2) work
within the school and 3) work within the commonity. This will provide the

student with experiences related to job Béhaﬁiér and employer expectations.

o y
w
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The second obtiohbincludés aﬁédaﬁin"'aﬁa practical work intern-
ships which should provide the studegfji;th insight into a variety
of 6ecupatiaﬁai skills required for the. specific career. In addition,
Exﬁériénced Based Career Education, provides a limited number of Students
‘with additional and intensive career preparation. This contingency

contracted learning based on the occupational experience which the

R
student has chosen. The Vocationa‘.l. Educational Program will act as a ,:l';;f"’,
referral aﬁency to the Experienced B’ased Educational Program.

The fourth option, Work Experiences, is a progr’am that allows the
| student to obtain school credit for work experiences, internships,
part-time 3obs, training programs and volunteer work experiences.
School credit will depend on the quantigy of student involvement in the
vork program. ' |
/)‘ | :
. L |
% .

;.»,..-. N 4 g
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" VOCATIONAL TRAINING

&

1. Agreement on student's career goal and training plan.

2. Provide trainint options to student in career goal:
e\\_//}ng p u . ]

‘3. Regular vocational education

' B(' Adapted vocational educatibh

c. Special vocational education

d. Vocational tréihihg within the ccmmunity:

1.
2.
3.
4.

3. Support services ,.

, a. Provided for. h

1:

On the—job training
Cooperative training sites
E.B.C.E.T. :

Students,,parents, vocationai education instructars,~;'

cooperative empioyers and community based training
programs * : =

b. Support options tnclude:

‘1.

[+

@\i v

ov Ll &

w.

Modification of schedules; programs and facilities e

‘where _needed.

Adaptation. of _ devices and other. equipment

Ensure that education (academic) credit is given ‘for

all vocational education programs.
Provision of necessary auxiliary aigc and éérvicés.

ilable.
Provide situational vocational counseéling and guidance.

4. Critique of students peffbrmance and recommendationé,for:

a.. Additional training .

b. Advancement to next phase.

MR
/\



may obtain from participation in a training program Vocational

3" training can be provided in several different ways:

gg lar- Voeetimam

These programs must be evailabl& ‘to 311 handicapped ' —

students who can benefit from regular class placément

and who do not require additional assistancé. It is: :S

important that a close working. relationshtp be estab-

P lished and maintained between vocational educational

staff and ths epecial educationa1 staff;

ﬂ ﬁdapted Vocational Education

i

Regular vocational programs are altered to accommodate

special education eligible students. Special materials,

f ' instructional aids and assistance from a $&pecial’ education

' teacher consultant are examples of program adaptation.

Designed for_students who have impairments so severe )

.‘v_'pr'ogram i E e ) : A

1Individual Vocational Training within the Coﬁ:iﬁun'iti

Vocational education. program is taiiored to meet the

.individual needs of each student: The program may be

Work Study,, Oon-The-Job Training, eooperative Vocational

Education, and:.additional. training options Svailable with-

in.the_ community. In addition; in-service training to

) vocational education teachers and administrators will be

provided: A listing of identified and developed training

sites wiil be made available; and public relations to in-

) form the Eommunity about/theﬁgspgram will be incorporatéd.
y e -»
This training should be individualized to support the students

career goa1 and be provided in the least restrictive environment . All

'

training options should enable .students to acquire the vocational skills

necessary to perform entry level work

00 o~
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The program shall also provide supportive services to the

student, vocational education instructors, cooperative employers
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Adaptation of devices and other equipment

Ensure that education (academic) credit.is given for all

§ vocational educational programs .
. e- PEéQiéisﬁxgﬁ;ﬁECésﬁgry.éuxiiiéry aides and services
‘. Transportation is accessible and available
- Provide situational vocétion;iﬁhounseiipg;aﬁd éﬁiaéﬁﬁéf .-
v . A
.
< \\\\
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’ .
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x A

e d
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PLACEMENT AND FOLLOW-UP : .

The. project will assist students who have obtained entry-level

skills dn securing actual job placement in the student's specific

.

area of training. This },’11; be a'ccoi'n'p'l'ish'ed: by a cooperative effort
<§ﬁaﬁg éﬁplaymeﬁt‘ﬁersonhéi (Rﬁ% reoreéentative? career center coor-
.dinators, Job Service,lParents, ect...).

Once tne student has been placed in the competitive labor market
two things occur: ' First, énppbrtive eeryices are available to the
student/parents and the employer. The project wiii be "on-cail" to
intervene in any gituatibﬁ which is causing a problem for the student,

v bianer;oarénsggdandior tbe-ehployer; The géébﬁa.555§é includes a

-

i S g o i R e
folléﬁ:uﬁ on the students employment performance' The student; his

R

4 " T,
parents and ‘the employer will ‘be contacted on a‘5egular basis to’ easure‘;j}:;
;that‘the4p£;cement is'of a benefit to everyone involVedgg,‘ A
‘ “1 A

completion of one year in the competitive labor market, or at age 21,

whichever comes first:




3.

4.

PLACEMENT AND FOLLOW-UP

Kgreement that student is ready and has obta1ned the necessary
skills to be placed.dn the competitiye labor market e

a

Job placement‘in the students specific area of training This
will bé accomplished by a cooperative effort among a variety of

empioyment personnel‘ S

e.

Career center coordinators

Job service = o - -

Parents

_E.B.C.E.T:

Support services:

a.

The project wiii be "on-call" to tntervene in any situation

wvhich is causing a probiem for the student, his/her parents,

and/or the empioyer.

Follow-up:

1. fFrequent evaluation. of the student' s.employment
- f_performance S

2. ReCOmmendation for additional training to correct any
i_ ‘lack of competencies :

Termination:

a.

Successful completion of one year in the competitive labor
market . .

,/

r L,
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_ One Resource Room teacher at each:high school will need to "
. .take the responsibility of teaching the Social and Pre-Employment

Curriculum and the Career Awareness Curriculum throughout the_school

year: This means seeing some students twice. :Once in a regular

resource-and again for _vocational training. It could also. mean .

just seeing a student for vocational training. Student enrollment

is. voluntary,; but should be highly encouraged. : '

It is believed that the primary effort should be with the .
ninth (9th) graders, to that an early intervention can take place.

As for 10th, 11th, and 12th graders, they should be worked into the
program as théir needs and teacher demands dictate.

_ Ideally, the four major components of the program will occur
- within the student's high school. experience. For:example:

" 'gth grade - -+
10th grade

11th grade .

12th grade - f <~

Social and Pre-Employment: Skills
' Career Awareness Skills
"% Vocational Training
Placement e

The Resciirce Room teacher who assumes the role of teaching the

vocational curriculum is jointly responsible, along with the Special.
Vocational/Services Project staff, in representing.an ICP (Individual
Career P1an) for_ the student in the IEP (Individual Educational Pro-
gram) meeting.  The Resource Room teacher should inform the Special
Vocational Services Project staff on such meetings and request any

additional community involvement or referral for community services.

3

It is the sole purpose of this program to act as a liason -

between community agencies, Special Education staff and Vocational
Education staff to help facilitate and coordinate efforts, so. that

everyone reaches the same common goal.::that of providing services
which é]]pw a student to maximize his/her full potential:

\\.
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7 PROGRAM DESCRIPTION -

. 4 '
During the 1979-80 school year the ﬁeéource Vocational Program

(RVP) served ninth- through twelfth-grade handicapped students in
'the Salt Lake City School Bistrict, The. totai program functioned at
East and West High Schools with some employment services offered at
Highland and South High Schools. The purpose statement was included in
the written<description of the program; | | |

~ The purpose of the Resource Vocationai Program is to provide

. employablility development services; in the least restrictive .
environment; to:a group of mildly to moderately handicapped youth
in order to assist each student to become socially independent and
vocationally skilled and to obtain an earned income at a job the

V.The program description inciuded program goais for mildly to

moderately handicapped students. ’ i

Career Awareness Goal:4

aptitudes and abilities lie, and in exploring a variety of -
career options.

Employment Skills Goai:

To provide instruction in_ life skills. Job_ skills, and
community skills which will assist .the students in obtaining
and’ maintaining appropriate employment and independence.

Vocationai Training Gofix

To_ provide appropriate vocational training opportunities which
. wlll enable the students to acquire the vocational skills
necessary to perform entry-level work. ' . .

Placement Goal:

Tb provide aob placement. support services. and follow-up
after,the,students have acquired the necessary skills and
N maturity to perform entry-level work.

e
&



?r“

2
Three staff members were employed for the RVP in addition to the
,'éégaiai resource teachers and aides. The coordinator of the program
1spent 20 to 25 perdent of his time with the students and the remainder
of His time in planning and overseeing the program. In addition; each
~ school had a program instructor who worked with the students in the
clsssroon to mest the goals of the program: In addition thers was
a part-time clerical staff. |
 'The programs at the two schodls aiffersd in several ways. The
general organization |of the resource program was not the same. At
Zast High School the two reseuree‘teachere taught together in one room
with two 5&5%-%&5& aldes. At West High School eéen of the two resource

, teachers had an individual room and a part time aide: BRBach program

that wae employed ét-thé particiular school. The regular class §chédu1eev
for the two schools were not the same and vocational programs differsd
considerabiy in the two situations. In addition, the students in the
two programs appear to have had some differences: The program imstructor
from West High School visited the program at East and commented that the
students at East seemed to be Tess mature and had more lsarming disabilitiss
vﬁﬁiie those at West were aafé é&éi&iii'ﬁétnre andfhad mere Behavior
disorders.l While this is an informal assessmentignd may not be accurate,-
it does 1ndicate that the two groups of students may have different
abilities and different needs making 1t difficult to compare the two
schoois.
There:have been several problems in evaluating the RVP program.
. The original prok¥am plans called for the evaluation to be completed at

East High School and much of the data for evaluation was collected thers.
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Some interesting informal evaluation which was Coilected at West High '

School will be included. As it was a new program, changes were made

throughout the jéar; Not all the evaluation material *nitially planned

was collacted and some new evaluations were addee ,ere were reIhtively ’

' few records of individual student achdevement ava ;jvle'at-ﬁast-ﬁigh
School. = ¢ : ' . . .
One of the major probiems Was that in April é%lh of the program

While they were replaced, the new instructors did not have time to -
become weii enough acquainted with the program to help evaiuate it and
the previous instructors were no longer available for interviews. This
made it difficult to obtain and evaluate’ the work of individual students.
The first program instructors kept daily journals. Only the Qournal
from West High was available for inspection but it uas very helpful in
identifying ongoing strengths and weaknesses of the program ' l
The following information was used in evaluating the pfagfaﬁi
9 . o o
Statistics on personne1 participation collected by the program -
coordinator «,\\\ L. '
R R R ]
Statistics on student employment services collected by the Program

coordinator

Individual testing on prevocational modules taugﬁt throughout
the year at East High School <Pa ‘ '

Questionnaire on vocationai education participation completed,

by RVP students at both high schoois

fQuesyionn;ire on vocational education participation completed.
. by vocational education teachers at East HiZ¥® School :

Pretesting ard posttesting on the Coopersmith Self-eoncept .

Inventory at Zast High School

Informal evaluation of the program by the West High School
progranm instructor

L 4
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. Daily Journal written by the West High School program

ftnstructor

:“Interviews with resource teachers at both schools .

Personnel Participation |

RVP personnel reportedﬂa totai of ﬁ;6§6 hours spent on thé Program

" during the 1979-so“s¢aaai,yé;f;' The program coordinator spent 1,696

hours with 20 to 25 percent of his time spent with the students; on
a one-to-one basis or in the classroon, dnd the rematnder of.the time
‘sﬁent locating curriculun, makiné commUnity éontacts; and planning

_thé program: The program instructors each spent 1 000 hours on the

®
program. inciuding time in the ciassroom with the students and planning
time. The program instructor at East High School devoted another 400

hours to developing curricula for the program.

| A total of 111 students received services ‘with the average student ;
soénding 90 minutes per week in the program; .Prevocational training -
ias,proyidéd to 58 stu&énts at East High School and 55 at wést Righ®
échooi; Additional vocationajgguidance and counseling was provided to
‘28 East High resour ge ‘students and 24 West High resource students.
Eighteen students participated in. "out-of-school" career expioration
at: both schools while fourteen stidents were referred to the Division
of Rehsbilitation Servicess }The RVP program coordinator also coordinated_

the .Summer Youth Program through CETA: There were 27 students involved

in this program, two at Bast High, tenWt South, five at Highland, and

tén at West. In addition, contacts weps made with agencles which could

provide services for the studentsstl; ughout the counts.

’

.
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-Prevocationzl Modules

Because most of the students lackéd basic survival skills, a sertes
of lessons on such-skiiie was deVéloped. These eight units included

reference materials. newspaper. telephone directory and uses, money

management; msp reading. socisl security. insurznce, and income tax
| Each unit contained behavioral obqsctives, lesson: plans, work sheets,

-and quizzes to evaluate thp students' progress. A total of 100 points
was possible for each unit.‘ A coqprehensive pretest ‘was designed to
cover all of the eight units: A check sheet was included for each
g%ﬁ&éﬁ%f&-?&i&éi to 15&&?5"%5&%,%5@ student completed each unit
sattafactortly. o | |
| The folders of 27 studsnts in the RVP prbgfam afvéest High School

were examined. Apparently the units were presented as outlined.

However, some of the worksheets and quzzzbs were not available for : 2/
.evaluation; Four worksheets or untt quizzes were found in at 1east | j
the pretest. In addition, several subjective assignments. such as writing
a letter for a Jjob interview, were in the folders;' There were seVersl
proﬁieﬁs in evaluating these materials. while soﬁe of the dﬁizzes“hsd
number scores on them; it .was not elwsys obvious how many points were

possible.' In most cases the pretests had neither Ween scored nor graded.

It was not obvious (what questions or how many qu ,tions would have to be .
passed in order for the student to skip the unit.] It should be.noted that
there were plans for a comprehensive tesi at thelend of the untts tut it
does not appear that the pretest was used in this manner. Not all of -
the students completed all of the guestions. It appears that the students
worked. on different-sections; In order to try to compensate for this

o
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&ispafity‘dﬁ pretest performance, percentage scores weré computed,
including only the number of items through the last question that the .
‘student had completed.v No effort was made to evaluate the subjectively~l
scored assignments. i ' ' ~
The pretest :tnciu&ed 67 questions, covering all éight units, ‘There
appears to have been approximately 99 points possible. The- pretest‘was
included in. the folders of 23 of the students although only 11 students ;
had attempted the entire examination. Grading the tests on & percentage
basis, five of the 23 students received a score of 80% or better. Only j;'nr
two students who attempted the entire test received scores of 80% or
,better. The number of questions attempted ranged from 10 to 67 and scores
rangtd,from 30% to 87%. Assuming that all of these’ were administered
‘as pretesxs, this appears to be évidence of the need for Such s&SGiéai .
sﬁiii triininé. If only 2 out of 23 students were able to meet a criterion
of 80% on the pretest, there was a need for the training.
There were some problems with the pretest. It should be possible
to use such a test as both a pretest and a posttest, measuring the
students’ gains resulting from the training. The pretest is quite long
and better resuits might have been obtained by administering several
short eva.luations, perhaps at the ‘Begirm:tng'and,;end of each unit, rather
than one long oné. In addition, the students skipped‘or ignored many of -
the questions:. It is possiblé that the? had difficult? re&iiné the
-questions and/or writing the answers. On one of the tests, the teacher
dobviously began to write the answers after the first page as the student s
answers were complet%&y illegible. This student answered more questions
than most other students, once the reading and writing elements were '

eliminated. It is important that thé Student's actual knowledge be

65
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measured so that a unit which ﬁhe .student has al{;ﬁé;vwasteyéd is not
Presented to the student. '

- Some of the questions Eppeared to be more’ sophisticated than "basIc
sufvivéi skills:" ' "How do ﬁéwsﬁapers receive the money they need to
opér§t6§“ doés not seem to have much survivai value; Other questions .
'did not deal with actual behaviors which the student will need to .

survive. For exa?ple, What is the difference between a(phone book and

a history book? seems to tap a skill that the student will seldom need :
eto use and an incorrect aﬁgﬁer certainly does not mean that the' student

would try to find a phone number in.a history books The evaiuation ‘

could be rewritten to reflect actual survival behaviors of the student

" rather than skill at-academic exdrcises. The questions which were more

Pfﬁcticéi seemed to be answered most 6f£éﬁ$ One question presented &

newspaper want ad and then asﬁéd-the student to answer several questions/

Y

. such as "How much money do they wantv" Mbst Qf\the students could deai"
. ' . ) s _ .
with this question..( ?. R ' : N .

Other questions had ambiguous answéxs\ Oné multiple choice Question.

had four ehoices and the correct answer was\‘d), 311 of the above:

This type of questidn is quite difficult forjresousgg stud

evaluate, Other questions were purposely ambiguousz

of answer the student wouid give.“ This ﬁay be h

T

_'survival units. but such questions shouid not bef_

possible score for this appeads to be 30 points on 4
Co oy,

)



points frem a previous worksheet: These quizzes were available in the
x folders of 19 student}. Criterion for passing each quiz appears to have
been 80% acouracy: On this quiz, 17 of the 19 students reached ihe 80F
criterion level while five students received 100% scores. The other two ;//¢7
- students recei¢bd scores of 70% and 75% whi | may have been adéquate'for -
those particular students. This unit appear to have been successfully |
completed by at. least 17 students. ‘ \. '
Two worksheets were available from the newspaper unit. fﬁé_fii§§' -
| was worth 10 points and nine students completed it. of these. seven
.'obtained scores of 100% while the remaining two- ‘had scores of 60%.

/Thirteen students completed the secbﬁd wéiﬁsﬁééf with eight students

reaching the criterion of 80% The other five students scored from 36%

to 71%. 4Again,; at least seven or eight studbnts gained some proficiency o~

in this area; L -
_?e The last quiz u;s about use of the teiephr‘ and directory and
‘aﬁparently it was worth 55 points. All of the{nine students compieting
the quiz passed the criterion of« '‘B0% accuracy. Again;-at least nine
students gained same profictency in this area, ':, | o
Tﬁe individual check sheets for each student would have been very 'df. R

'helpful in-t';cking individual progress as weii as evaluating the success

the students sho ld included in
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on an ongoing E&Eis;&fe,Gery helpful in planning lessons for individual
\/

students and in making overall program adjustments throughout the year as

o

Cll as in evaluating the success of the program. ‘0 te

Vocational Inventory by Students Lo ;

A self-report inventory was developed to obtain information about

‘fha_ _students' achievement in regular vocational 6£&é§.éé in the high

“school. At East High School 11 students completed the inventory

reporting on 13 classes. The resource ' teacher 1nd1cated that the other
students had not taken any vocationai classes. A variety of classes

o were reported by the students. (See Appendix A for a 1ist of the ™

classestand a copy of the inventory y- J"a : o v '4
- Six students reported that they dropped the vocational class while

six reported that they did not drop the class: (Not all students

;answered~every questton.)‘ Six studentS'reported that there was a Book :", .?

for the class while seven reported that there uas no book Three saig
/‘7

tools. : ‘ SR .
: Five students reported that they are emp%{ed while six are not
empioyed. Five students said that they Were able to use the skills :

learned in the class in their,present Job and six reported that they

N
useful in a future Job placementr” Ten -

S

_ léarned someth{ng which 5

students stated,that they¥would like to have a job where they did the

kindfof‘work which'tné§'leérnéd to do ln the class. Eight suudénts ' '

reported 1iking the ciass while two did not like it. Grades wera reported.

by nine:students and they ranged from A to D with most in the C to D area, -

6G
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The questionnaires at East High School wer? administered by volunteers
who weré not familiar with the. students or the program. -They may not o
" have been able to obtain answers which Were as complete as those obtzzned

at West High Schooi where the program instructér administered all of
/

i

" the inventortes; / ‘f . ;
At West High School 20 students rej rted on Bi vocational education
giasses Orily two' reported dropping the class while 29 reported that
they did not drop the class.- Nineteen said‘that there was no book_
for the class while 13 reported that there #éé;a Eook" Ten studénts.
indicated that they read the book.and only four reported having any
' tr;:ble with. the book. . Five student’“reported that they did not learn
to use the tools and machines in the class while 26 said that they did - {;
iearn to use them. “
Vine students,reported that they were presently employed.i Only. . ,

-

' one’ student reported that he -learned anything from the class A could

\i N .
\\ f:sed at his present job while 8 reported that they did not learn

"nything that could be used. However, 23 indicated that they learned -

'something that could be used on a future job whi}p only eight reported
that tBey did not. In addtion; 17 st/udents reported that they\yuld
‘I4ke to- have a 3ob which made use of the kinds of skills which t ey had
léarned while 13 indicated that they,would not like such a th.‘ Only -
six students reportednotlikinéLﬁpe class while 25 stated that they did

‘..enjoy it, Thirty grades were reported for the classes, ranging from

At F ﬁith.most gradé 7in the C to D area.

Appe.rent’ly there jere quite a few students in both schools who felt

that they had been successful in vocational education classes. There

were moTe students who participated at West High School but ﬁ%s could .-

. N
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be due to any nﬁmbér of reasons, including the fact that the questiomnaire
was oompleted more accurately at that school. It is difficult to
determine whether or not the RVP program has been helpful in placing

students in vocational education classes and in promoting their
: )

success in these classes. Such support might well be a goal for the
i .

 future if it has not been one in the past.

. The questionnaire could’proye useful in evaluating’ each student's
interests as well as Eis/her success in the'vocational'ciasses. If it

difficulty for the student which could be supplemented by the RVP staff.-

v

Vocational Inventory by Teachers = .

. After the iﬁestiongizire. was developed for t\he' students, a
questionnaire for vocational sducation teachers was developed to check
some of the gtudents' answers. This questionnaire was distributed
at East High School to teachers of students who had completed the
preVious questionnaire. Eich teacher was asked to complete‘an inventory
on. the particular student who had~réported taking the teacher's ciass.

Some of the students had given the wrong name for the class \ .

A'téacher and other teachers were not available. However; eight forms
ke 1 . e

‘_"were completed ‘of six students; ﬁith‘somé teachers completing more
than one form because they had more than one resource student in a

classfv (See Appendix B for a liStgkf the classes and & copy of the
7 inventory.) Y ; ‘ c e ¢ -
One teacber reported that the studert had dropped the class whiie
':ﬁiseven reportedfthat the student had not dropped it. TWo of tbe Students
:indicaued that they had dropped the CIESS while the teacher of the class
sald that the studen' h d not dropped it itmappears that the students

i+
-~ .
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learn to do so. Only three teachers felt that the student gained <

.instructions bu% still asks j

l’..;‘-.y,,, .
'«from one task tofanother." was. checked by four teachers. Other problem

12

may not have understood what was meant by the question. Six teachers

s‘udents. Three teachers indtcated that there was a book for the class

and two indicated that the student had frouble with the book. Five ‘

. teachers; reported that the student iearned to use the tools and

machines for the class while one reported that the studert did not

-

enough sii1l from the class to ﬁéé it on a job while six teachers

: indicated that the student probably enJoyed the ciaés enough to pursue

that t??e of work. Four teachers indicated that the student askedhfor

extrq help in the class while four indicated that the student did not.: -

é

Five teachers reported that theyﬁ%ould have used help from the resource

Toom personnei although their conments indicated that they had not

6 the questions intended to validate the s'tudentis
xw

reports, a checﬁi&st was added to indica e éﬁ§ areas of iéfiiéﬁiéi

In addition

diffic nlty for‘;hg student. Five teachers checked three“particular

areas. These WErei‘EaSks skills to complete assignments," "Iistens to

.
—

”3

ft to do," and "Needs much repetition of

instrUCtion;" "Cannot transférﬁfrom one type of probiem to another or
: 3{




"

v , ) 13

. ; <

for iack of t. gkilt..ﬂﬁf the vocaticﬁéi teacher does not expect the
y student to be able tc'trgnsfer from ore problem to another, spe fic
instructions can be gi?kn for each separaté task so the student can
suécee&.’ Remarks ﬁ;&éuﬁy tﬁé teachers could also provide suggestions
for areas of remediation or compensation for the student: : .
In general thé teacher inventories indicated that the students -
are not performing as well as they think that they are but there stiil

is a fair amount of success in the vocational classes. Again; part of
A ‘ - .

the discrepancy may .be due to lack of accuracy in completing the student

[ »

su’rvey;
Such an inventgry, administered to vocational education teachers
) eariy in the year, could be very helpful in designing programs to

supplement vocational classes. THe RY?'personnel may wish to develop
such a survey to help monitcr the ﬁerfcrﬁénce 9? resource students in
régular classes
Splf-Concept Inventory a o »

A : - .

“  The Coopersmith Self-Concebt Inventory was administered to the

résource students ;%Sbbtn>5igﬁ schools in October. In May the Linventory
' was agaln administered at East High School. Any student who had taken

the inventory in October and who was st1ll'in the program was retested:

Nineteen students céﬁﬁiétéd'the inventory at both édministréticns.

Eighteen of these were included in the evaluation although there was .

some problem with the administration ‘in-some cases. The inventory is

a forced-choice Iormat and some of the students were allowed to answer

by checking both cholces on some items. Occasionally, studénts 1aft

seVeral questions unanswered. In one case, where a larée number were

not answered, the inventory was ellminated: In other cases, where only

- . . ] N . ‘
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a few answers were ambiguous, the inventories were included. In

addition, there may have been some questions which the studénts did not

understand. The foilowing results should be evaluated with these

subscaie scores._ The first‘subscale 1nd1catés thé student's general
self concept and 1t is worth 26 points: The four remaining subscalss
include social self/peers, home/parents;, §§ESai/a¢aaemic; and openness.
The openness subscale is intended to evaiuate the student's tendercy to

respond in a social y-acceptable manner or- to "fake" the inventory:. It

' is assume& that a high score on the openness subscale would invalidate

‘ 7

the test bua there is no Indication in tﬁe instrgg}ions of how high that
(A

reason although two students on the pgi?%;g and four ‘on the posttesf

score would have to be. Therefore,?%oigf
,»» )

scored five or more out of eight on t:Y

In general the inventory is iﬁfénded tQ_compare studeqﬁs within fﬂ
3 w

a group and there is little normati:ve in:format:ton available.v It d'xq.s
been reported that most means are in the vicinity of 70 fo 86 withq

standard deviations of’ 11 to 13 This refers to the total score and no

.information is given on the various subscale scores.

b

R

‘g The students at East High’ School had a mean scors on the pretest of
62. 89, somewhat below the mean of mo&t . samples, while the standard
deviation_w&%*i?a956’ somewhat larger than most other groups. On the,
posttest iﬁé“héaﬁ for the E4st High students had increased to 69 56
which is only slightly below most groups, while the standard deviation
had decreased to iﬁ 690 again closer to the other samples.

W

The difference between the means on the pretest and the posttest was

71

T~

124
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evaluated using a t-test for correlated samples. The results indicatéd
that on the total score the difference between the pretest and the )
 posttest was ot stgmificant (& = 2:00; p > :05): The results on the
subscales Véiié&. On the subscale 1n¢1c§ting general seif esteem; the
mean for the fretest was 17.22° while the mean for the posttest was 19.:39.
This differencé was significant (t = 2 53, p < .05) indicating that the

students made  a significant imporvement on their general self esteem.
/

None of the other,suhscaie scores indicated a statistically significant

<

difference. The méagrOn*social self/peers Increased from 5.44 to 5.77

(t = .81, p.>3.05). The mean on home/parents increased from 4;89 to
5.00 (¢

3.9 o 4.61 (£ = 1.26, p » :05). The mean on the openness subscale

.25, D >'.05):" The mean on school/academic ircreased from

increased from 2.50 to 3.28 (£ = 1.9%, p > .05). It sHMiid be noted
that the last four subscales fpcluded only etght qeustions each and it is
di#ficult to obtain an improvemsnt which is either staidstically or
‘clinically significant with such a small number of iteis;

fﬁ general; these iésﬁits i%diééte that the RVP students did not
héve a large deSicit on the self-esteem scale prior to the program.

!
There wWas a significant incréésé in the student s general selffesteem e

F-;

which wpuld appear to be a valuable improvement. It is impdssibiép
56%é9§5;ﬁ§§ &Etéfﬁiné the cause ﬁ? such an increase. Perhaps tﬁe;
regular resource program itself produced the increase. It may have been
§aﬁsed by successes outside of school. Just the maturity gained in the.
seven gonths between the testings could havevbeen responsible for the

increase;: Tt is certainiy possibie that the RVP program contributed to

this increase.
Some improvéménts could be made in future administrations of this

oY

-
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< gesg. . s . : o . .
;,’gfﬁientory; Individuzl, rather than groip, adminlstration would- .
probably improve acouracy: The imyentory should be administered in a
standardized manner with students encouraged to follow the directions
- Ead *

- - - - / o A . . o o . . o .
accurately and complete the entire inventory correctly. . In addition; if

any conclusions are to be drawn about the cause of an,£§Creaée‘in self
esteem, a control group which does not participate in the RVP program
) Sﬁoﬁi& &1&6 Be Eeéie&.
of need for individual students., If the tests were scored eafl? in the
: sults made available to the féacheré,iépécific needs mighf
,,I,,‘
< . 7

4 -\

Informal ‘Observations.
B _ ) o . o _ :
‘Iﬁterﬁiewé ﬁith,résghrcé teachers from eaeh'sehooléand an informal

[ S

"resource programming is an z in which iittle currtculum materiai is

. 'aﬁaiiaﬁie. Specifio programs can be located but they usually must be
: R
adapted §3_meet indzyidual needs. One of the problems with the RVP

ly an ouxline and the program was deveioped and
Q
modified as the year progressed. This led to some frustration on the

v

parts of the resource teachers and the program instrictors. éxpérienceis

gained in £f§iﬁé various aﬁiroachés éhouid be very useful in planning

,; & more i;ructured program for the future.
v .
There was some question a.bouu whéther or not the program to teach
survival skills Wwas an appropriate part of the RVP program. The RVP °

Erogram should probably deal more directly with vocational skills. The

1

i5

~
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‘<surv;yal skills might better be tdight in the regular resource program,
Scheduling presented another problem_as having the students attend
the RVP sessions either individually or in a group appeared to disrupt
the regular resource room programming: The approach suggested by the

West High School program insirucfor'ﬁas to work with one group for the

\
"entire class period every day for & specific period of time, perhaps two
weeks ‘a term.‘ ' :T\“ . )
. < . . - '{.'. . i3

-2

Another problem with the program seems to have been that there were

'e}

no written job déecriptions at the beginning of the year: Atthough
these were developedanddisseminate after the program was underwwy,
there appeared to be sone confusion. ﬁesource teachers did not know,yhaii‘

to expect from the_program and program instructors were not certain what
they should be doing. THis was particuiariy true when the new program

insfrucibrs wére'ﬁirea in April. A written. description of each person's
J

’ specific responsibilities should be availabie to all personnel so that

"therelare ngt unreeiistic expectations. Should it be necessary to

,A!—
alter~ ob descriptions, such a&ﬁerations shouid be made in writing

that everyone involved 1§ adequately informed. N

ny programs within the school system and the community

which can pronide sefbices f%rmbésou;ce students. One important function
7 of the RVP program couid be to heip students make contact with these
E‘ services, Many comminity contacts have been made this year and thbse
;ii;pontacns should’ continue to tiild into a uséfni network oﬁ programming

options. This may have been one of the major accomplishments of the

RVP program. ‘

. g K 7

One of bhe vocational education teachers at Zast High worked with

the RVP staff to develop a curriculum which should be Qeéyghelbful to |

it s - ey i

~
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hifgycapped students and other students with special needs. He di?
a task anaiysis of the electron¥cs class with the idea of avoiding sr
altering any steps that the students could not master ikd heiping tﬁem
master the difficult steps: This currtculum should be very usqfui 4

s
[}

the futire as it was during this school year. Y -'i.- v -_ : :'f§
The RVP also arranged to have a specialw&?ﬁe iﬂ a vocational élass
to help the students who had problems, : There wWere some difficd&fies with
poor attendance?on the part of the resource room students but the aide ~
gseemed to be very helpful to all of the students in the class who had
-need of sﬁéciai attention. o
Qeaslssigas \“.f_, ,
N This was tge first year of the RVP program and much of tﬁé'tiﬁé was
spent in éxploratfgs. New pfograss were exhmined and many were tried.
Contacts were made within the school administration. that should lead
to future ccbperaticn among the RVP, the resource program, the vocational
education program, and the school staff as a whole.” Contacts throughout .
the ébﬁmuﬁit& will alip ﬁféVi&e excellent resources for the future of the
: Program. The exploranion and development,whichwas an important part of
this year s accomplishméggs, should provide a solid fOUndation for future

planning and programmdng.

In evaluating’ the RV, program, it appears that some of the initial
godls were ﬁgt better than others. The career awareness.goal was

served by having 18 students participate in “out-of-school" career
exploration aid by referring ib studentd to the Diviston of Reha®i 11 tation
‘Services. Puture planming. for ihis go#l might include some career
exploration within the classroom proﬁéii and coordination with carser
counse}brs’who have already developed programs within the high schools.

3

4
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' The program to meet the eﬁpléyﬁeﬁf skills goals appears to have been
‘the classroom units on survival skills. Again; it is questionable
wheth®r or not these would be the most useful job preparation skills.

ve

7 ] L o , , -
"It doe3~appear that at least some of these skills were mastered by the
T S 7
 students. ~

The vocational ‘training goal was apparently not given as much

' émphasis in the program as it might be given in the future. Some of the

Vd

studerits were successful in completingwxegular vocational education
classes and the’repo*ts of their experiences wcpld seem to- be useful in
planning intervention in vocationai programs for the future.
Many of the students appea:*to have been placed in jobs either during
the school year or for.the summer. ' This seems to have been one of “the
stoensihs of the program. Many of the students function well in af

employment setting while they do not perform well in schoool.

Providing employment in which the student could learn vocational skills

would be an exééiiént approach in helping these students., If they can
intain employment and the RVP program can support them agg help them(,ﬁ\
\

with new Job skills, the program shouid be very valuable.

=

G
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RE@OMMEND NDATIONS

o

Written Jjob descrit%ions for each member of the RVP staff should be
developed and distributed at the beginning of the school year. If
possible, this should include the responsihiiitiés;ﬁhich the regular
resourcé teachers and aides have toward this particular program.

. / '
A structured curriculum should be developed with specific evaluation

Eééﬁé;@ﬁég'ia be used throughout the yeaZ: ' Any modifications in this

progran should be made only after careful evaluation of the students'

participation and achievement.

Long-range planning shouldgge done so that the students' needs can
be met throughout high school: It may not be possible tg@%eet all

four program goals for each student 1n one year. An orderly

progression through the program over four years should solve this

problem.‘.f;_ri CoL S =~
Gy L 7 . , &
-

Daily Jjournals kept by instructors are very helpful in evaluating '

"the program and in making changes throughout the year. The aournals

(

should be as specific as possible. A a fi ‘ "

Careful records should be kept of each student's progress through

any program. Evaluation 1nstruments should be scored and the scores

should be recorded Such recdords should be easily accessible to any

evaluators. All student work should be dated for future reference.
S \\/ )

Specific results should be made available to the student as soor

éftéi‘testihg‘ss Possibli. This provides valuable feedback to help

the student modify his/her behavior.



8.

10

11.

7 21

Instruments for evaluation should be written gp that they determine

beravioral skills’ of the stu&ents. It is important For evalﬂation

instrumentgsto reflect the goals of the ‘progranm. ,
: € . 2

Testing shoulq be geared to the individual student with . bilinguél
. R e

and/or oral testing avaiiable for students WhO have difficulty with
specific tests and/or assignments. 1In addition; individual criteria
should be established for each student as all students may not {be

capable of completing ea¢h assigrment or quiz with 80% accuracy.

It is inportant to make teybing an integral part of the program
without spending too much time in Jest adnimistration. The }aajaﬁﬁy
of the time should be spent in instruction. Behavioral goals could
be evaluated through observation, including on-the Job visits, .L

rather than relying completely on written exams’i Records should!

. 7 .
be kept of ail séh observational evaiuations.
' . v s ey ) o I S
) ‘knows and/or understands

,]\

L
w

Tests should be adninistered by someons, ik
the students So that the evaluation measures the student's optimum
performance. Sometimes it is necessary to rephrase questions or to
present information in a new format 56 that the student's level of
mastery,can be accurately assessed.

Pretests should be available for each study unit: SO that the student

,pgoes not spend time working on skills that have aliiady*teen/mastered.
o o

¢ .

Ef pretest similar to that used lor the prevocational units could be .

adapted for use with other parts of the program, 1n¢1u&ing career . "
awareness. If the student has alreadj decided on a realistic
L

occupation, it may not be necessary ﬁd*ﬁkplore other areas.

L
a

‘ I
a2



13.

15.

16,

An effort should be made"

that a variety of pro: ;

studentsr.

A.n effort should be made to tie cla.ssroom a.c‘tivit:’tes to actuai
employmentikills. This, :

as well as giee'ting vocational tra.ining goél_s’.

L , o = ol i,,,,,, L
Recards should be képt,x j;nciuding iessq: pians; so that substitutes,

minimim of progra.m dismptidn.

”

“

%

, -

“,

1

R

Lt

W

n?.

‘ been made 'should be st*engthened; a.nd; nev& contact

'/

[

uu_v, N\ '4'

~

,\';'

coﬁi

: a.dd motivation for the s‘r,udents

Each member of the ﬁV’P sta.ff should make an effort to follow tb:rougl'i

on a.li corrmittments so that students, parents, and other school

v @"‘)

v

-

ngersonnel will _continp.e to ga.in confidence in the program.

. & o
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, ~VOCATIONAL EDUCATION INTERVIEW
/ <

‘Resource studentsat Bast High School reported taking the following
v'ocaﬂzoi;al edpcation.classes: -

. 4 : . : U
e

. huto mechanics (8)

: Child development . -
Electronics

Foods (2) . ., ™=

1 RTC s .

. Sewing

e

" Wolllh and Metals (3)
Resource students at West High School reported ta.king the foiiowing
vocational education classes:
Auto mechanics (5)
Business education

Child development

Foods

orS Machine, Vérkhzop (3) b ~.".*‘,. W
ROTC (8) -
Type

Wood Shop (2)

Woods and Metals

These are Teported as recorded by the students. There may be sons

A . Y
* =

I VN
&

81




a » - - 25,

ferences between the actual nane of the class and the name reported

Hy |

by the students; For example, some of the student at East High School
reported taking zuto mechanics wheg, in fact; they were enrolled in the

small machines -class: However, the classgs reported are at least similar

to those dctually taken by the students. 7 )
ﬁ s
-y B .
’ B » B {
_ . .
y s
¢ «
. L '
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ation. classes only. )”ﬂ

DD the class? - b
y BN
g P
. ; g
b : T N
” w

about one claks be orq@go~

é&;gat the top of each column and -
__:.3n to tha,mext class. List

;w“(:* ; ) s

‘2; D1d you dropsthe class° : .
~Yes ¥Ma - -
Wy T '

+3. Were you absent from this class more
ofteri, less; or dbout. the sare as.
'your other classes? S

3. Were vou absent from th S class rore

often, legs or about the same as
your othﬂg classes?-

\

,‘Rore ____Less ___ Sare More Less . Sare
"'~4hy° ‘ Why? : /-—— i
s . ,
o -8
ﬁasfthéré a book for the class? 4, Was there a book for tre ciﬁss’
¥ «Yes . MNo - - i Yes - No o
,;;V“:Dxd you-read 1t? Yes  No Dicd you read 1it? -Yes No -
§m31'§gngou have any problems with the Did you have any problems with the
© . ‘beook? Yes - _lNo .. book? Yes No N . -
' Explain: , | - Explrain:
. - 7 . -
. ) ;
- A . K .
S, Did you learn to use the tools and 5. Did ygsiieargigo usgfthe tools and
machines in the class? - , madchines in the class?’
" ples " No ) Yes Mo - - -
I‘ ﬂot, why noé? - If not, whY not?
o 5. . &
S v T

- e R -

6. ‘How did you get aiong with the other

6. How did yau‘get along with the cther

,»members of your clast? - . Vrenbers os your class?
; . - ': o ’ - B . . )
* Who\did you have problers with? . “ho did you have prctlems with? '
~ . . - . » .. . - ‘e
SRy, . T whyr ’
E—— s P - _ - g -
+ 7. ©To'you have a job? Yes: No 7. "o vou havea ?cb" Yes ‘Io
what is it? - - ’ O what is. it? - ,
; ) T - ) - <.
i ' Eiég = : L'. P R .
o ; , ; ) g
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. Class #1 =v» ,. i ‘ ' .. = i} €lass #?7, S
:,,::‘78'.' Dxd yqu use anyth-in? t‘hat you v%gmed B Bxd "ou use ‘anything that you lepmed
. _in this class 'for your job? . F 7 ¥ | . {n this clgss“‘-for vour 3ob” . e
Yes Mo E RV , 4 MO ST
What? ’)', . S s e . - lv'
e . . A ' .

y o=, o }g - ’ & Re ’*"

£ e 5 S . ;-.iv:-ﬁ o S ,

TR ggufthggigﬁt‘iat you. 1earned T Do yougthank that you “Tearned
anythxng from this class that you 'anythmﬁ' From 'th*ls class that vou
would ‘'ever be able to u.se on a.job? . would eve ";‘be'*ﬁble to use on a 3Qb”
Yes plo - Yes - Re! " "
If so, what? ¢ If so,-what2 v G

10. - Do you think you wouid hke To have - |10, Do you tth TJe;wo;liETTke To have

: a job where you did the kind of work a job. where jou did-the kind of work
you 1eamed in the class? _ you’ 1ea;~hed in the class?

Yes - No - o A ‘tYes .. - No- s
Wwhy or why,‘,hgt?r ‘ T - Why.ar why not? - ¢ .
W 7 ‘m - ,{,,' . : _,' ) v ‘ J‘;“,,Ji -
1T, dhat dld you llkeﬁbeSt about the 5 ALY, What d:.d you: llke best abcut the
' class? .o ‘ ] 1= clasS” :

@ .. ) »i {;sq IR - .

12, If you coulr’ change anvthmg you «'”2. Ifygg could chén"ge anythmp vou
wanted in this class,-what would L in thJ.s class, what would

F‘ you change? How? o *3“5'“ ST you change? How? [
. B, @ ’ o
13: who _was your Teacher? * 13, Who was’ your Tteacher?
- 7{-" ,
Was he/she easy to talk to? Vas he/she easy to talk to?
. Y£§_' NO YeSQ NO"'I"%:_'.; -
19; DJ.d you ever ask for extra help from |[lu., Did you ever ask for extra heiD "'ror*
' ‘the teacher"- Yes .=~ No . thgitegghegj - Yes —- _. !jo 7
What kind of nelp ‘did you need? Wbat kind of heip did vou need? $
. . Was the teacher abiﬂ to helé ’y'b’u"\ - 6;*' - Was the teacher able to hel:: 76u?
Yes -~ "No .. .- ', Yes No :
If not, why not? 1f not, why nmot?
\ R
’ 8. .
z * o5 - .
\)4 i :
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Class #1____ - :
15. wWas the teacher a zood twachen?-
» Yas _ Mo { :

Why or why not?

Class #2 - .

R s A

,' . - B X - -
15, Was the teacher a good - -teacher?
Yes =~ Mo

Why or why not?

18, Dld ydu'liké.thé ¢lass? - 16, Did Q. Irke the ciass° ‘ j}

>3 No =

Yes lo .
‘ot why not? . o 5

.Why

<% -

w: . No o _
w,or why nog? ° .-

What grade did you get in the
class’J

17,

What grade dc you think ]ou will

get on ycur next report card?

-
-
.
e
N “ee
P
5,
. =,
N
vty
. R
- : -
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’ -
'Y -
e .
H Y9 : a >
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N
vy R Lo
- v oo
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¢ -z - -
.
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17, What gr&de dld you get 1In the

ciééé’ ¥ o A
. "

What«grade- do you think’ you wlll &?

iget; on your nexqﬁxepon; card’ ‘
. &J- . E P .

- ‘
B
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VGCATEONAL EDUGATION INTERVIEW

Vocational education teachers at East High School completed interview

forms for studentd faking the g)llowi'ng"“l) ssess

LY ’ ’ -

'child development .-
. Electronics

-

Foods

‘ ‘Small engines s Hot
L L S
L Woods and metals (3) s i o .
K . .
- RERE . - - )

S
B B
‘ A - -
[ N ~ ~
I _ ";.‘.c - -
' 1 o 2 3 .
. ‘. o PENY
- C . — ) ot
@‘ * "";‘xu N i h -
7] - . A . . "‘1@‘
o . o) -t
ne, B & . - ; $ o
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i L ' .~ ot :
Teacher: . . LT « :Date: : - : School:
n m
We understand that & - = ettt il is
cﬁrently”iaﬁing or has recentiy taken your—ci;ss in ———--——--—- --- R

We’ are interested in determxnxng how our resource students are performng

in their other classes. .Would you please answer the foitiowxng

Cj;ﬁé§ti6hé about - - — and*return this

survey to Bo-Hall. All answers: will be confidential and will be

used only to help us structure our p&*ogram for next year: Thank you

for your help. . 7
. R a v - PV ‘ i ‘
1i Did the student drop the class? Yes . No 1'é?,
»gf, . | "
If so, why? 3B

"2'; Waq the student absent from ti'r.ts ciass more often less, -or

about the same as 3ther students° More . . Dess A

Samg : ) : s
% Ifimore, why? - T . o .
. 3, Was there a Book for, the class? Yes Ne . o £
" Do you'think the student. read the book? Yes _ 7
Did the student have any trouble with the book? Yes
o E:’(’plainii,;, . ' 7 | R
P [ SN . L . z €. . %» .
¢ . ool . - 3 A .
® . : . !f.' h v .
4, Was thgfgtud’ent able to learn w?tsa the tools and machines. in =
the ci:ass? Yes 55 No . <
e TE g ot whyn B , ;
Wi , (
g, g . ' . 2
2 . - B
5. \qu d::.d the studenf get alcng WLth other membe!%
Who did the student havé problems with? . L
A DT u
Why?
6: Do you *h.mfc the student gained enough skill in this class , : @
to use lt on a job? Yes No ' ?*'\ﬁ‘

If so, what kind of 3057

']
Q0
@




-2~ / P 32 -
Y
7. Do you think the student enjoyed the work enough to have a
. ‘job in a related field or to useé thé skills on a job?
Yes No ~ C
Why or why not? : \
ST
8. Did the student ever ask for extra help in class? 5%% . No
What kind of help did he/she nedd? ) |
9. How could the student have improved in:the class?.
. o - . ‘437
10, Could the class be modified to accommodate the needs of.this
student? w0 co - :
o ‘ : » .
- 5« ;
11, Could the resource z‘oom per‘sonnel have hélped you wzth thzs
student?  Yes No _ % pes
Plaase explain: [ e
- Lo e g
.

e i - - L4 .
. e ’ .-a Lo 1

13, Chec.k 'aay 'aaai't'fénal items ahich‘;_a'p’p‘iiy;jﬂ_ o

[P

a. Lacks skzlls _to complete assxgnments. g Z
: . bBe t copy- from the boav‘d *accurately.;;,_ﬂ" ' oA
LT G q * e
VB - d. but does’ nox mderwstan'd the conceuts. Yos
g — & npt evenc éppro imate the correct word, .
v f, from one type of problm o arxothér or from e
o 7taa)< to ‘another: . P
— . .g. Needs much: repetitionm of inwtruction. ' i
——'h. Disrupts.the- clss.;:;:- i =
i.  Hesitates to participate in grouwp act:cv::,tiés. RS
——  j. Usually shy or withdrawn. e . .
—— k. Laughs or cries inappropriately or iseas set, T
-, 1, "Lacks self confxdence and/or has Iow se:cf-mage.;4 :
s os t i
- N . . 6 : ) . ;4 (.-_/ 'y ;; .
_ - * . Thank vou for taking the tirme to corplete this renort. o
o ' )
: a0 e S U
. & ;
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T QTUDENT CHARACTERIST:ICS . o

[

. SOCIAL ANB’BEHAVIGRAt Cf
A. LBHASELFAEONEEPI

,611y h1s

‘the. person's percéption and i 1 :
aspirations. Iﬁdiv1duq1s with

feelings of self-worth; value:
low self= concept often reveal that, }ey do not feel gobd about
themselves. They feel. 1neempeten§$ 1nadequate, and worthless.
,Ind1v1dua1s suffering from Tow self-concepts frequently exh1b1t
some of the fo110w1ng behav1ors

1. Speaks dlsparag1ng1y of se]f ,,,,, " .
B 2. Is unwilling to attempt new or d1ff1cu1t t Sks.
. % 3. Is fearful of néw situations.
% & 1s excessively shy and-withdrawn.

o 5. Lacks self-reliance; often says, “T can't".

K - 6. Shows excessive concern over acceptance by others.
‘ B 7. Is uswally unhappy or depressed; seldom: “etiles.

R " 8. Demonstrates inability to make everyday decisions. .~
s .1 ¢, 9. Demongtrates an inability to accept errors or
¥ oo s o . corras’ ‘mistakes. :
DRSS AP, Shows. extreme negat1ve react1on to minor fa11ures;
"7 .11. Has-slovenly; unkempt appearance.

i ‘}2tg~15 unab]e to eva]uate h1s behav1or rea11st1ca11y,*"'

'_w;;g_.‘,.;{f.;.B';,-_ DISTURBED R"ELA?'IONS WITH PEERS - )
Often, the 1nd1v1dua1 with learning prob]ems is a m1sf1t in the . )
'soc1a1 group of the e]assroom,ﬁg par1ah among h1s c1assmates : *,L
: Examplés of this disturbed re]at1ons with peers 1nc1ude _ %\ hd
RGN Ly Has no close friends of "chums” in peer group.
S AR 3,21 _Is avoided by others in games and activities.
#£33.-"Hits; bites; kicks, or otherwise physically
_ assaults peers. i
. Is_incessantly teas1ng or . teased . by others. g

Seeks company of much oldér or younger children.

4.

- 5. Belittles accomphshmeni? of others.
6,
7. MWithdraws from group activities.




L L%

Student Characteristics = | S

. ]
: Constructlgayre1at1onsh1p ﬂ6/a.itﬁoﬁty1s often a specia] problem

?or ch11§fen w1th sehoo] 1earning d1ff1cu1ties Adu]ts who are’ x

1. H fuses,re§§9n§blg,r§9uests
E'd 2. "Defidy

direct commands.

3. Disobgys classroom rules.:

4, Encouttages peers to: disrupt the c1ass or defy adults.

) 5; Str1ke , bites; kicks; or otherwise attempts te in-

uyre other children or adults.
6 uns -away from.school or hojpe-or leaves the c]assroom

L2

B without permission.

- _ xR eEL D

7. Steals and/or lies. .
g- Manipulates adults to. his advantage:
9,

Is. overprotected seldom allowed to enter new age- _;

appropriate 'situations a]one or allowed to take.

. responsibile risks.
10. Is overindufged; "spoiled" by be1ng given non- coétqngent :

or excess1§e rewards

- D. GIHEstiGNS OF BEHRVIORAL]EMGTIONAL PROBLEMS

.
In add1t1on to ma1adapt1ve behav1ors re]ated spec1fica11y to se]f
peers, and author1ty, the child w1th schoo1 1eagp1ng preb]ems ‘may
exh1b1t a var1e¢y of g:her inapprop§1ate.respon§§s Wh1ch can include:

1;;AExh§§§ts 1nappropr1ate behavio® fonag giventgontext
------ . +{e.g.; laughs when someone 1s hurt,,in&prprets f1gures
~+ .- . _of speech litera, “) ;
" 2. Is overly susp1'
3. Complains’ Qf»physﬁca1 Eympt'
.?ﬁ”m11d1y stressfu] s1t"’ft1ons"t qp@?1a1n§:pf ver} Tittle
-7 hurt. o 7+:j TR - A
4. -Is in c"ﬁs;ant«m O ,;:mnp LA ;
out thie room excessimedy !’

fous of thera

.- moves I
.5 ﬂEng’ es in repet1t1ve, ste ot‘redgmotor bghav1or' has
"~ " tics, bites nails, rocksyetc.” e
= -6. Talks incessantly; frequently. taJ*s oEt w1thout perm1s- )
Ce _ sion or interrups cqnversat1qu
2T 7. Exp1a1ns@gnappropr1§te behav1o by rat1ona11zat1on or
-5;-7 it intel ectua]fz tion. .. - i
¢ o e T 8. Dges ‘not gseem %0 Tear rom. expen? behavior does no
. I T 1mprove with usualy dischplinary methods:

‘9. Is’ reta1ned in grade omge Juded from schod] .‘_ -

L ‘ s @! \ ) i

v . ’ i‘gg L»"ﬁ?_!~ e ‘,< v ’% >

7&5 . :5} 3 /Oi? é, %’y . g

axw. F * W S - a-.&: ’ . [Ty
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Student charactéiﬁéfieg‘(eaﬁif)éf - . s s
10. Fgllsfto ]egrn when there is no evidence of intel-
- lectual; sensfry, or health factors.
11. Makes meaningfess noises.. 3 )
12. Acts impulsively and shows poor Judgement; d;§§ not
~ consider or understand consequgnces of his beh vior.
13. Is easily d1stracted “cannot concentrate of attend
for more than & few minutes.
, \ ' -
E. DEFICITS IN SPEECH AND LANGUAGE - S o
- B ;’fj} e . 1“";@

Ind1v1dua1s speech and language often betray their ;
P ' tatus and 1nte11ectua1 or academ1c compehtence 1nafg; r?WEys. 5

Y 1. Does not speak R _mia‘
' ' 2. Speaks only whER¥SEKEn to’
3. Speaks with in N 1ate p1tch, vo1ce too high- p1tqﬁed
or too low-pitch&d” gr age and sex. _
. aSpeaks;w1th 1nappropr1ate vo]ume, voice too 1oud or

f’t soft.

1rr1tat1ng voca] quahty, vo1ce too harsg— hoarse,

nasa], etc. &

Speaks with marked dysflueney,‘stutters, c1utters or

4
5
6 -

, otberglgeflnterrupts the flow of speech.

7. Uses primarily jargon; neologisms; profanity or other
8

9

speech -inappyopriate for a context
aées many words.
Has, difficulty learning signs and symbo]s

10. tannot interpret dirgctions.

8.  Mis-articul

s 11. Lacks ‘ability to describe persons, places:-and things: o

12. Cannot identify an object from its degcription. T

13. Does not comprehend simple sentences or familiar’ se- s
é?" o quences when a part is m1ss1ng i
- L

¥F.‘ DLSORDEREB TEMPGRTAt RELATIONSHIPS

0r1entat1on in time and ab111ty to sequence events are requ1red for
adequate Soc1a1 and academ1c funct1on1ng Ind1v1dua15 with 1earn1ng
problems may exhibit 'some of the fo110w1ng behav1or

cannot te]i a story in sequence. »
"Does not repeat .sound patterns in order.

1

2. :

3. Cannot remember_ a sequence. .of events.
4,

5

o

Is chronically- 1ate: absent-minded; often

forgets_infportance events..
Is unable to plan avsequence of events.

. ¢ ~ . ~ ¢ »

- ™




S h . L : . _" : ;;
Student Characteristics (con't) = = - = , % ;
| 7 I D3 . . W. : o 4 "!_;, : : 3
o o . g
: 6. Refuses to talk about't : _ : "
2 7. Cannot shift readily from ¢ f"y to.another. w
3 8. 1g easily confused by a ghay outjne. o w
) 9. Confuses seasons; months; 'yedrs; days and other : .o
- intervals_of time after the age at wﬁich most-, :
~_. children learn these concepts:
~ 10. .Cannot acquire basic’ ‘auditory sequencei, such as .
‘ -phone numbers alphabet; etc: « S :
.. 1I. DISORDERS OF THINKING PROCESSES .
"A. POOR ABILITY FOR ABSTRACT REASONING g*&
1. Literal in 1nterpretation | G
2. Unaware of humor in jokes. st
%F' bnable to get the idea. = - * .« o
4. Unable to_read between the lines: . .
- 5. Lacks ability to solve problems. St
6. Cannot form normal’ judgments: Ca & -
7. -Unable to read with comprehens1on. -
- 8. Lacks ability to make 1nferences s
; B, ”H’NKING GENER@ CONCRETE R @ ) 7
o DR e e R
R O Unab]e tQ,genera11ze T j;g;;f';w -
B -27 "Need to-overlearn. . ' SRt U S
3 Una§are of different aspects of 'ject— word,
dea S
4. Each situation 1s unique =- sees no s1m11arities
, or d1fferendes between situations; new mat rie]S o
. QIFSICUL'FIES IN CONCEPT FORMATION:  , " /7o
f~§;.q Ca .i; A concept can-be notibetter than the perceptions Jan o
o ;v 7 which itis based. If percept1on,'ﬂack in genera]izat1on
T h N - at concepts.will-likey be weaky o
e Wy - -b. concepts will ]1ke]y e res§$1cted N
o =Ne) © cs concepts will likely/be b1zif‘re & =i
2: Unable to makefgssoc1§f?§ﬁf P S ,iﬁa
‘3. . cannot deal with re]§t1gn§h1p5" . '
‘4. Unable to group ideas into log cal
\ 5. Lacks ability. to categorize. s
6. Lacks ab111ty9to c]ass1fy o , -
:‘% K . . . @ Q ) o i . %
S ] o
i
gx -
¥ - ‘;53‘?‘ % o
g ’ — ._,..,_...- L e e ‘ ,,‘ . .7:. ‘ a
~ & 94 =& o




_Student Characteristics (con't). .

D. :iH NK{NG EREQUENIngbiseRGANIZEB -

1. -Regﬁog§e§ random and mean1ng1ess;~'
2. Lack of planning. : .
3. Vagueness - incompleteness:.. - = . -
4. -Uneven mental ability structure.
- 5. Inflexible. .
6. Gets in his own way. : : :
7. Personal untidiness. - ,
- 8. New situations cause: panic.
3 9. _Emot1gp§]7§gégrance Tow.
, 10. G al directidn Iackﬂng '
" E. P RT_TERM AND LONG “TERM MEMORY
1. Memory is the retent1on, reca]], and recogn1t1on of the
representat1ons of past experiences. There seems to be
_ " a propénsity to forget such th1ngs as: ‘
o time size ~ points of compass
. dates - weight  family relagio
~--' _months.  volume  number factixg'’ s
o seasons B money : 1ength *

TR Fol19vsfair§§figﬁs

Reprodiice rhzthm»patterng‘
kecture material:

Refilember sounds 1ong eneug Lo blend them.
Poor phonics, - L et
Reproduce verbally or in1’17t1ng a sequence of symbols

digits; words, pbrases,’p'eseqted orally.

h.. Arithmetic calculations:

“Q,Unab1e to ass§y11ate, store and retrieve 1nformat1on
f al Memory D1storders :

Not meaningful - : atitomatic frote) di”’ BN

Reyersa1§@1n reading and spe111ng S

Reversals in. wr1t1ng name. ,

d. Sight words. . .
;. Finding correct- page number. . ‘

Recall accurately prior v1§pa1 exper1ences

Things..s@®- in sequence. -~ .

ArithmetiC calculations. :

B1ff1cu1ty recognizing mistakes.

Mistakes made and once corrected are repeated w1th

no attempt atgorrection.

o 1. Reading. comprehens1on (will suffer if long term "‘>
O . memory is 1ack1ng)

N S;I' ’
a \ KU :
: g :,":”& : 8 : - Tt :' R !
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PR T

,.Sfuaaﬁi caar'actmst:ics (con'i't;z-} R

Fo »EEHINKING somnmss AUTIJSTIC

_f,ﬁw o . |
-.' ;‘“"§§ii 1( BeaL'f" Versus. fantasy unc]ear R o
v P00 0 2. Realggy-upreliables T vE o - o o
ATl 3. Failr es frightening Lo, R o
o s 4. Litera 1'terpretat1on
G. FREQUENT.THOUGHT ERSEVERATIG'N ¢
1. ﬁgt truly . concent?étmng :
- =.continues to respond or:behave a certa1n way when
o . it is no longer. appropr1ate. ot .
= = inability to shift from one activity to another.
- repetitious ~.preoccupied with motor act1v1ty ,
- (sharpens?penci1, grinds it to nubbin). .
. 2. Raises hand - does not know:anSWér ,
. 3.. Abnormal fixations on u ant deta11s ,
- 4. Does not fo]]ow directi —_< S
, 5. iPlg e ithout regawd
o e B s) 1-ab111ty : ’ 2
6. Pro]onged Jaughtre® = - P = ‘
7. Attent1on'éontlnue’*inf1ex1b1y
v T S é%terna]]jf o
- .. . intermally. = . > - '
T 8. Cannot relinquish activity after 1t reaches cu1m1nat10n
» v - "9, Four areas of perseverapion -- . 4 o
o _a. behavior_patterns S
L - b. emotional. experience ,
SUe 4o M o e, Tearning activities ¥
%g.«“~, w _ 1 . ;- -Za;~soeua1 act1v1t1es
4. H. SHORT. ATTENTION "SPAN e T
e S K ’ - ;,5' "'.\. . ‘
e T m 1. Appear‘s“"not attentive, - A T
T - 2: Lack of motivation. /'- R T * R
- "3. Unwilling to attend. o CL g e
s 8., Emotional block: d1s§3ﬂvaged d1s1ﬁ%erested ST, -
L Fo o uéﬁxﬁeﬁy anger R A .
5.7, Hyper1rr1tab1e , R i -
. B. ~”Lacks¢norm=1 aftent1on to. events and c1rcumstance§
o :  'that. sirround him.. - . S -
g+ 7. Fleeting. & sl - R e

L OJIERLY DISTRACTIBEE FOR AGE
: S i. Focuséé on minor. 35ta1
2. Cannotremain: ﬁﬂ%qsed
1 3 E 20

g 4.



Student Characteristics (con't) ‘

¥

ACADEMIG BISABILITTIES

ToOMMO O

* POOR--ABILITY_TO ORGANIZE WORK.

S o X

Screen out superf]uous, extraneous stimuli.

Fleeting attention to irrelevant events and objects.

Any past experience may interrupt attention.

Mind shifts randomly from one internal event to anotherl

Noises, sounds, 1ights, .objects. - K : s

[MPAIRED_CONCENTRATION - : - IR

W 00~

. Apparent fatigue extreme]y quick]y

1
2. Hyperawareness~ . - . .
3. If activity ‘complexX”or threatening causes:

a. intensive daydreaming

- - b. _periods of mental b]ocking
4. Habit of not séeing. . .
5. Habit of not hearing T o v

IMPAIRED ABItITY Te MAKE DECISIONS: RARTiGUL"L:;’:::t'!":" CHOICES

1. Loses lnterest in abstract materia1‘~—f"ti

2. . kack of normal feedback: '

3. Tr1es too many act1v1t1es and becemes frustg:ted &
’ e » }

y

READING DISABILITIES - L -Eﬁ C , :
ARITHMETIC DISABILITIES S
SPELLING DISABILITIES - SRR
POOR PRINTING, WRITING, OR-DRAWING ABILITIES - - - .
VARIABILITY IN PERFORMACE FROM DAY TO DAY OR EVEN HOUR,TO HOUR

!

SLOWNESS. IN FINISHING WORK. .. & o Ve
FREQUENT conrusron ABOUT INSTRUCTIUNS YET SUCCESS WITH VERBAL TASKS

\

Wa”ace GEY‘Eﬂd and James M Kauffman, I': éaic;inin:g Children ”»7 ‘
Learning Problems, Co]umyhs Ohio: ' Charles E. Merrill, 1973 L

PP. 85-88.

NINDS = MUnO, Number 9 _v LB Lo
. Childre -
and Welfare, 1960, Chapter 8.

0.
;
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It opinion that the Resource . Vocational Progr

Zarme TS

for l979 80 indicates a well conceptualized program which- tas -iade a

serious effort at formative and summatjve evaluation: _The! resulting data

should be most helpful in the continufng development of a_ uality

' . program. Specific recomméndations for the future are. clearly included

.Sumgative gain -data can be difficult to obtain for this type vf : ‘program; f S

their interpretation is also not. an easy task: Those included in this
report indicate success’ for a firet year project \

The program de31gn is appropriate to this need.

:}) oL ‘. s .~ Ken Petefson - e
; e Assistant Professor :

}
|
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