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Introduction

“Always on the way. Always goin® and goin’. Seems to mewedon’t never
.come to nothin".”

e This quote from John Steinbeck’s Grapes of Wrath tells the migrant
_worker’s story. As one crop or grove ceases to need him, the typical mi-
grant worker packs up his wife, children, and sometimes the family dog
- and'moves on to find new work. He lives with his feet in the furrow and
his eyes on the weather, dependent on this crop and the next to buy
groceries, gasoline, and other necessities to keep body and soul (o-
~gether. 'He has an inadequate education, no retirement pension, no
- hospitalization plan, and little access to the so-called finer things of
“life. ] ‘ -
: " The migrant children are in and out of school, with three or four
= school changes cach year. Seldom does the truant officer appear at the
door, because ahout the time the children are located they are gone
~again. To compound the problem, the places where they live ofien
don’t have street addresses and telephone numbers. Sometimes_there -
“are no roads. : o ' :
In this fastback we shall become acquainted with the migrant’
“worker and his family, especially the children, and then consider wiys
-in which the school can act to alleviate specific problems, educ&.:onal
ia'pd otherwise, of the large majority of migrant children. Federal legis-
lation has had a great impact in recent years on the lives of migrant:
children through programs operated by the schools; some of thesé pro-
grams will be considered. ' e
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Migrancy as a Way of Life

Evcr since the early settlers first landed on our shores, the United
States has been considered a land of migrant peoples on the move in
scarch of greater opportunity. However, for our purposes the terms
“migrant” and “migrant worker” refer to the seasonal agricultural
worker who follows the crops and harvests.

"The first real migrant movement began after the Civil W.u when
freed slaves fled north and fell into agricultural work in Ohio, New
York, and other northern states. Migrancy hecame a way of life for
them. As the seasons changed, a worker moved with the erops, with the
‘entire family and often the relatives going along. Women and children ..
could also tend crops and pick fruit. Many children worked rather than

followed the migrant footsteps of their fathers,. generation after
 generation. : .
) “Three. mainstreams of migrant workers have developed.” The -
‘—l:.xstern stream 1s made up of Pueno Ricans, Chicanos, Caucasians, and
even some Canadian Indians, llowing up and down east of the Ap-
palachians. 'The mid-continent stream covers. the great Mlsslss:ppx i
+basin with-migrants noving in all directions back and forth out of
‘Texas. This s.v,r()up is primarily Chicano, ‘both dociumented and un-
(mcumcmc(l plusa number of black workers. The West Coast stream is
1 qreat migriant movement from Californiaand Arizona to Oreqon an(l
Washmqlon made up primarily of documented and. undocumemed
i -Chicano workers with roots‘in Texas and Mexico, plis Vlem.muse
r hhpmos. ‘and other Western Pucific |mm|gr'mts (s
7 The above three migrant streams incinde many ethnicand n.mon-
: ':.xlny gronps: Mexncans. Mex:can Americans,’ Pucrm Riciins, (‘ub ns,
"“other Latin Amencans of-Hispanic origin, l)l.xcks native Amencans,
Flhpmos Anglos, Vxem'lmcse, Portuguesc East Indn.ms. dnd mher X

going to school. Lacking any educational opportanities, the children -+
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Hnn'csting of certain crops has become mechanized and no longer
requires migrants, The thinning of sugar beets in the northern Red
River Valley of North Dakota and Minnesota is being mechanized with
thinning machinery. In Michigan, grapes destined for the juice and
wine factories are being harvested by machinery that uses suction cups
for picking. In the Great Lakes fruit belt, apples and cherries are picked
by large hydraulic machines that shake the trees, causing the fruit to
fall into canvas sheets. The date crop now requires highly skilled oper-
ators to run specialized equipment in the tall date palms. In our coun-
try’s wheatlands, harvesting is done with giant combines and no longer
utilizes migrant workers. As mechanization replaces human labor, it is
causing significant unemployment problems among many migrant
workers,

However. the saying, “If you're eating it, a migrant picked it,”
holds true for many fruits and vegetables. Crops such as squash, green
onions. broccoli, and strawberries require a great deal of individual
attention, H'm'cstmg.npamgus, “thecropof gold,”" needs a surprising

amountof hand work.

Some mxgmnl workers specialize in certain crops such as grapes. Al-
though high school boys can do the thinning, grapes also require
girdling. a highly specialized operaticn that keeps the sugar in the
tops.: These tasks along with pruning and picking create an extended

- grape season, especially for table grapes, which must be picked by hand:
_In some areas where crops follow each other closely. the worker can
- stay.and work adjoining fields. As oneé teacher said, “Our migrzmts stay
.;awhile. Thev're in with the melons and 6ut with the grapes.
Migrant families may be totally nomadic, livi ing in campers or pick-
up trucks, or they may live in shacks or shantics along the w ay. Some-
“.times:they are able to pay rent on their house the year round 10 keep

'extremel) tight.housing market. While they are gone, however, their
- home is likely to be ransacked, so everything of value must be piledin
‘the carand taken along.

“Women and children aré fmdmg fewer opponumues to work;

and meclnnxzatxon Infl'lln o lesulung from rapidly rising prices for =

“t-available for their return. This represents a form of stability in‘an-. -~

becmse of labor unionsar.. -+’ <r pressures, including child labor laws
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“gasoline and ‘other necessities, is creating strong pressure for entire
migrant families to work together in the fields. In large families chil-

tain jobs, such as picking strawberrics, are regarded as well-suited for
children because they do not have tostoop or get down =u: their knees to
work. Some growers like to have children work but don’t pay them
directly; parents colleet ot the added boxes picked.

When presented wit,. ¢ choice of earning or learning, itis easy for
the migrant child, already svhind in school, ill-clad, and not socially
accepted, to choose the fields sather than the classroom.

A migrant worker may go as i north as the Red River Valley of
North Dakota or the potato farms in Maine, but it does not follow that
the children e therelore “well-traveled”” in the usual sense. Muck: of
the driving is done at night because it is cooler and saves the daylight
hours for work. Parents don't point out the Grand Canyon, and sight-

secing is not on the agenda when money, time, and gas constraints
mean "Go straight and don't talk.” Also, some parents simply are not

verbal or inclined to talk to or teach their children. Therefore, migrant
children may have been in many states but have little knowledge of

where they have been,

The Plight of the Illegal Migrant

v Without question, the migrant agricultural worker presefitly ‘is
ineeting an important need in the United States by being available to
do seasonal farm work at low wages and then move on. Facing this
economic fact of life, the federal and state governments have notinade a
high priority out of curbing the hieavy flow of illegal aliensacross the”
Mexician border. Many of these aliens, now designated euphemistically

by the federal government as “undocumented workers,” bhring alniost

family members, and the women come to thc’l}.S. to have their babies, i
thus assuring the citizenshiip of the next generation by right of place of-
birth: L . s
In comparison to the abject poverty left behind in M(‘.\'icl); a
family’s- hand=to-mouth existence in the U.S. often is viewed as rela- - ‘
tively atiractive. A way of life that seems abhorrently dismal to_the. 0

.10

dren us young as 10 are olten expected to help support the family. Cer-

overwhelming problems’with them. ‘They stiuggle to bring overother [
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~ teacher or social worker [requently represents a marked upturn in the

“‘this open enclosure home.

‘back in the hedges and groves, moving the cars continually to avoid de-
tection; eating the [ruits and vegetables they pick, and otherwise cking

credit for grocery purchases, but usury laws are broken with impunity.
4 Migrants, especially the undocumented, have little recourse to law and
would .not dare-to challenge their merchants for fear of losing their
,ffc’r'edit the next time they need it..

-migrant families. One seventh-grade boy who appeared unwell:and
“was easily distiacted in school was found to have four absce. sed teeth..
-Atno'time’in his life had he received any.dental attention whatsoever.

S

fortunes of the migrant family.

However, the:illegal, undocumented worker and his Lasily [ace
somc overwhelming problems. Because they may be deported, sur-
facing in the community has an element of risk. They seek to remain
hall-hidden. [urtively avoiding contacts with the g(‘llCl‘:fl}iliZCllry. Be- .
cause of this tendency and because often they speak little or no English,
these people become lair game™ for unscrupulous elements in their
environment. The migrant and his family are extremely vulnerable,

- putting their lives and their fortunes in the hands of anyone who wins

their trust by promising help.

Recently Fobserved a lamily with five children living in a tin hovel
about seven feet by 10 fect. It had a dirt floor, no door. and no inside
plumbing or cooking [acilities. This lean-to structure adjoined a com-
mercial building and the storekeeper had fenced the small plot around
the migrant home “'to keep the children in and the dogs out.”” Because
of the dire shortage ol decent housing, migrants often pay rent out of 4]
proportion 6 value; and this family was reported to be paying $55 per
month for their “garden apartment.” )

Another family lived in what appeared to be a roomy, solid stucco
building. However, upon closer inspection I found that the building
had no:roc{ whatsoever, and then I learned that three [amilies called.

Other undocumented workers and their families live in their ars

out a bare subsistence. :
Some growers run stores and allow the migrant the privilege of

Health problems are common in a vast majoritv of und. -:meited




The problens of migrant workers and their familics are many, but
the story of the urdocumented migrant family is a particularly
poignant and heart-rending one. Until the government can devise
more effective systems that provide for human needs with a degree of
- dignity and propriety, the schools will continue to be ihe front-line
agency helping all migrant children and (heir families. B

“Settlmg Out”

- Many migrant families find permanent work along the way and
“settle ont” of the migrant life. One example of this may be found in
West Liberty, Towa, where the turkey processing industry provides
year-round employment for settled-out migrants.

Here, one program was set up to teach Spanish to the Anglos in the
community .in order to improve communication between the two
groups. The turkey processing industry provided bonuses to its Anglo
workers who participated in this program. Schools may obtain federal
“[unding for students during the first five years ol the settled-out pericd.

‘Status in School and Community

Most of s feel that we “beleng’’ to a community and enjoy adegree
of status therve. ‘The typical migrant family, however. lucks a sense of
community permanence. belonging, and roots. This family has little
status in its several communiiies, inclnding the schools. A language
problem frequently compounds the dilficulties «nd results in further
‘isolation from the school and community. Many migrant childrendo
‘not speak of “my school” or even “my state” butare likely to refer to the
school in which they are bricfly enrolled as “vour school.” No com-

munity belongs to them and they in turn belong to no community fora
large part of their formative years. .

Migrants seldom are included in community activitics, and- the
children han e limited social and recreational opportunities.In junior. -
high mid high schooi, the “in-groups™ exclude these children because
ol their lower social status and because they are not pclm.mcm The
“fecling of notbelonging or even of l)cmg ostracized conmhmes to lh(’ll‘, i
,lngh drop-out rate. :
o P.lrunp.mon in organizations such. s Scouts or Litle Lmqv

oo 12



requires it degree of parent cooperation, leisure tim=, and frequeatly
money to be effective, The migrant child’s family generally lacks these
The commmity and school need to find ways to involve the

migrant student and family in activities that can be shared, such as pic-

nics, parades and town hall gatherings, Hilloween youth dances, and

other community and school happenings.

The average educational level of the migrant adult is below fourth
grade, but migrant parents generally have aspirations for their chil-
dren to get inuch more schooling, ‘They see edueation as the best way
for their children to rise above their present way of life.

Rescarch shows that most migrant children have dropped out of
school by age 16, although sixth-grade migrant children expect o
finish high school. The pressure to quit school and start carning a
living is diflicult to resist given the circumstances of their difficnlt
lives. When they experience defeat and frastration. the tendeney is to
withdraw, thus cutting themselves off from [utire opportunities. ‘This

Cin turn leads o a lessened interest in staying in school, particularly
Zoewhen the nataral break ocenrs as they move from one location to
' another. Itis so casy not to entoll in the next school, Who knows? Who

cares? '

Migrant students of all ages, b particularly at the junior high
level and up, need 1o have relevant opportanitics to convinee them that
they shonld stay in school. The challenge for the school is to make itself
an_attractive competitor for their time and attention,

Becanse migrants are transients. it often is difficult for community

- agencies to deal with their problems clfectively. Becausethey comeand
go across state lines and relate onty marginally to the community they
work in, the local community tends o feel that migrant workers®
problems of health. edueation, and living conditions should be some-
one clse’s concern,

In light of these and other problems [aced by the migrant child, the
- federal government has developed several far-reaching progriims that

serve migrant workers and their children, Many of the services dis-
o7cussed in this fastback have resulted from the infusion of federal funds
administered through the various states.
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Federal Legislative Directions

, Services for migrant children did not develop suddenly but evolved
.~ through a series of legislative actions. As one need was recognized and
" “met, others became apparent. Federal legislation has had considerable
‘impact.on mxgxant education; some of the most important leglslduon ‘

Sis dlscussed here.

Economic Oppormmty Act of 1964, and the Elementary and Secon-

dary Education Act (ESEA) of 1965 have resulted in many progmrﬁ‘s to:

help -migrant families and their children. ESEA’s Title Il created

funded hbrary resources, Title 11 provided supplementary cemers,and
“Title IV funded counseling and testing programs.

ESEA’s Migrant Amendment (1965) established a National \h- :
grant Program and identified certain guidelines au goals for mlgram :
“education programs. States now could obtain funding in two areasin
migrant education: 1) instructional, and 2) supporuve ser-ices. '
s Instructional services include programs to improve. communica-

tion and vocational skills as weil as growth in cultural underslandmz
: and appreciation. Another important instiuctional area is the/im-"
provement of self-concept. Of great significance was the provision for-

présschool and ‘kindergarten classes. :

.. Supportive services include health care (dentai, medical, nucri-

tional; and psyc hological), parent involvement, staif presérvice and in-
“'service development, school-community coordination, and exch'mge
"of student data beiween schools. (Sec ERIC's Migrant Education Bib-
'Ilography for further information regarding services.) S
In 1967 the Bxlmgual Educauon Progmm Title VH ESEA) pro-

kg

The National Defense Education Act (NDEA) of 1958, the'[f:iff



vided funding for bilingual education. That same year, former HEW
Secretary Robert Finch created a new post, special assistant to the com-

;—Mmissioner—mofmeducation»-for«bilinguni -education;-as-a-step-toward a -~
. massive upgrading of bilingual education in our schools. Now mi-

grant schools are able to provide much more help for non-English
speaking students.

Although some states have had migrant education programs for
years, federal funding has provided impetus for the various states to de-
velop more comprehensive programs to meet the needs of their mi-
grant populations,

Migrant schools co.. ¢ under the auspices of the various state de-
partments of education. The state is responsible for determining needs,
goals, and directions, and makes its own choices of programs, agencies,
and sites to serve migrant children. Local school authoritics need to co-
operate closely with their state migrant program personnel so thatall
efforts are coordinated.

The state is vesponsible for enforcing legal guidelines at the indi-
vidual school sites in order that funding is not jeopardized. For ex-
ample, self-contained classrooms of only migrant students would he a
form of segregation and would be in violation of federal guidelines, so
this kind of homogeneous grouping is not found. However, nearly
every other kind of gronping is used: summer only, after school, onc or
more periods of the day, weekends, or various combinations of these.
{(After-school academic programs get resistance from migrant children
who-often miust work. Such programs must be highly motivationals
otherwise they tend to lose their students.)

Many programs are funded to provide parent and community aides

S0 thit the adult-child ratio can be smaller and thus provide for con-
siderable individual attention. Many exemplaiy state programs_ have

been developed. Some of the practices and procedures discussed in this
~fastback already are being used successfully,
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Goals in Migrant Education

A teacher asked her students t¢ do a pantomime showing what their

fazhers or mothers did for a living. One child pecked in the air at an
- .imaginary typewriter. One put a pretend t:lephone.to his ear. When
_‘Carlos’ turn came, he got out of his seat and stooped over, looking bent-

shouldered and suddenly old. His father was a lettuce picker.
Later, the teacher asked what each child would-like to do for a
living. One wanted to be a fireman; and another wished to be an airline .
pilot. Carlos answered, “I don’t know yet, but I know I don’t want to
pick lettuce even one day!” B
Neither docs the school want to see Carlos end upas alettuce plcker -
" “The school’s ultimate goal for Carlos is to have him putas much intel-. -
lectual and social distance between himself and the lettuce fields as heis
able l‘hejourne) is not. without its hazards, for along the way Carlos
,”“,may grow out-of touch with the friends, the way of life, and even (he'
. family he once knew: However the school s goal i ls to help him to be a
ircompuen(, effective, well-adjusted citizen: Education is his s(eppmg'
s(one ‘Without an education, Carlos may well repeat the cycle of a'life .
: of poverty and drudgery. . : o
: Each migrant child has a multitude of needs. The nost lmpor(an( ,
: ”goals relating to those needs fall in the arcas of physical and mental -
g Z-Vheal(h academlc success. worthwhile relauonshlps, and vorallonalj .
V'ﬂpreparauon A:school-program developed around the following areas
: ,wnll address mlgran( children’s most pressing needs in any part of our
: coun(ry They may be enlarged upon and .adapted. Ins(rucuon'nl ob- ;
: jEC(l\CS may- readlly be developtd from goals relaung to:

16




Physical Growth and Development: medical and dental care, nu-
trition, physical education, health education, safety instruction. -~

School Success: attendance and punctuality, academic achieve-
ment, good mental health, getting along with peers and adults, op-
portunity {or meeting special learning needs.

Worthwhile Family and Community Relationships: social-
emotional ‘adjustment, family enrichment, effective citizenship, con-
structive use of time.

Pre-vocational and Vocational Preparation: awareness of oppor-

tunities, success toward job entry.

b
~Z
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Identifying and Recrui‘lin'g the Migrant Child

: According to Public Law 93-380, the migrant child is defined in this
way:-**A migratory child of a migratory agricultural worker is a child
~ who has moved with his family from one school district to'another
- -during the past school year in order that the parent or other membersof -
his- immediate family might secure employmem in agnculture or
fishing or related food processing-activities.’ “
‘Before. the school can teach migrant students, it frequeml) must go <
sout: '\nd find them and induce them to come in. Many schools have de- -
veloped successful procedures for doing this. Periodic surveys of local
“farms, co-ops; packing plants, feedlots, poultry plants, and oiher sites :
s wrll freauently uncover new migrant children who are not enrolled in
. school. By keeping track of what crops are in.season and by estabhsh- o
“““ing contact with the crew-leaders responsible for empléying mrgrams
"fschool authorities can identify chr]dren who should be'in school :
Wth a child who is not in school or when'a young adultup to 21
ears of ; age whois not a high school graduate is identified, the school
«-Sﬁéks such information as names, addresses, father’s/mother’s presréri't :
“occupation, and the reasons given for nonattendance. Todo this, the
-school uses nerghborhood aides or ““field representatives™ to visit all :
fnerghbormg farms and camps perlodrcally to checkon the status of mi-
:gr"mt children, gather information, develop rapport, discuss available. -
'resources, andactas general linison between theschool and the mrgram : 7
'commumty It is rmportam that these contact personne] are able to
'speak in-the mlgram language Oflenumes more: than one language
,oiher than Enghsh is involved. For example, a grower may employ '
both' Mexrcan and NavaJo workers Fhe Colorado Mrgrant Educauon




_ "Progr'im keeps lists of both Spanish-speaking und Navajo-speaking
‘ .,pcrsonntho expedite.communication. ammeporL.m-Lhelr_flelds,_w
' The position of ficld representative is an important one. Besides
being bilingual, this individual must be comfortable in the migrant
culture. He or she must be sensitive to cultural differences and be able
to relate to migrant children and adults on their own turl. Training
such personnel to be elfective in identification and recruitment proce-
dures is a high priority in migrant education progras.

-

Some states have developed excellent handhooks for this type ot per-
sonnel. One example is Colorado's Identif.cation and Recruitment
Fleld Guide, by G. L. Archuleta and S. L. Archuleta (1975). This guide
suggests successful ways to approuch the various individuals to be
contacted in the migrant Iocations. It offers sumples of records that
have been effective in organizing and keeping information on the
many contacts and visits. A useful form for evaluating the field
representative’s work also is included in this guide.

Keeping Track of the Migrant Student
“The typical migrant child attends three different schools each year.
Onc of the major problems [acing schools that serve transient migrant
children is getting to kuow the student quickly so that the instructional
program can begin atappropriate ability and skills levels: The Migrant
Student Record Transfer System (MSR'TS) is an interstate progran: de-
signed to meet this need.
Fho MSRTS is a national computerized system that provides qmck
_access to academic and other information on migrant_students: to
schools. The MSRTS data bank in Litle Rock, Arkansas, is main:
tained and operated by the federal Department of Education:
_-When a participating school requests a file, it is sent at once. I no-
record can be found., a new file is set up for that student. When a child
L. MOves (){1, the local school updates the file and transmits the records to

‘Little Rock by means of the local terminal operator. e

()bvmusl) thesystemis onlyas goodas the information fedinto thc S
computer. Some schools report that they- too often [ind data to.be
incomplete. It behooves anyone using the system to l\cep iformation
in the d'm Dank cuncm .md ('omplcl(‘

deiin A
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The parent must sign a statement: that allows educational and

2w health informationto be placed in the MSR TS, Nostudentsother than.__..

77 migrants or former migrants (within the past five years) may be
recorded in this system,

When-a migrant student enrolls in school, information on the fol-
lowing ireas may be available in the MSR'T'S: health information; aca-
demic records; family setting: self-concepts, self-esteem; social growth;
group interaction skills. This information can be very helpful in the
iaitial placementof the student. Further observation and careful check-

-~ ing of the student’s success level in work may result in some modifica-
“tion of assignment along the way, as in any individualized instruction
program, ' '

The migrant student needs to be settled ino the right classroom or
group as soon as possible. He or she already has been juggled around in
far too many schools. This can be avoided by wise placement initially.
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Emotional Growth and School Success -

In the early years, migrant children are eager and enthusiastic. Thay
.come to school like the other children, unaware of the difficulties that
~lie ahead. Everyone else is learning to read and write and they will, too, ,
‘However, somewhere between the ages of 6 and 9, they tend to lose their S
vitality and their enthusiasm. As they fall behind in school and experi-=:
“ence the unfortunate realities of their world, existence comes to be.a.
grim matter of survival, ,
School can be a very hostile place for a child who is poor and.a:
‘nomad. It doesn’t take long for the migrant child to sense thathe urshe - -
-is different from other children. Such children feel embarrassed by their -
- clothes, ashamed of their housing, and saddened by their exclusion
from fnendshlp groups: Other chxldren reinforce these feelmgs cruelly(
by their (hough(lessness and teasing. s
= One mxgran( fourth-grader complamed to her. teacher about her :
"problems in making friends. Usually a very quiet, composed young
, lady, she blur(e" out to her understandmg teacher, 'It’s always here to-
“~day, gone tomotrow: I'get'a fnend then T leave and I'never see her:
‘again. I'stay by ‘myself, then I don’t get:hurt 'so-much.-It’s no good"
(rymg and trying all:the time to make friends. .. .:'gotta give up!®
“Migrant students frequen(ly find themselves in one traumaticsitua-: -
—'txon after ano(hcr Not only do they lack. fnends, but they lack POS-'
; sessxons, s(a(us asense of belongmg, and a senseof. pnde Thexr €
: conhdence 1s:shaken daxly, and with each" passmg year, (hcy show an.
ncreasm lack of. trus( m (he school commumty, and (he larger”
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“confidence, - and to - Fnd  satisfaction and  enjoyment in “their
-....__._.u,l¢|14c)11sllxps_w1 th-theirclassmates,-theh—teacher,.and-others.-Positive .
L social experiences in school are important to all students, but
, especially to the nmiigrants, on whom the school’s Lioid is tenuous at

- best.

The New Student. Many teachers make a special point of welcom-
=9 ing anew student or greeting former tudents who have returned. Such
activities as showing a newcomer around the school, assigning buddies
' ~for the first week, and providing information on schedules and routine

procedures will help the new student leel comfortable and accepted.

' One upper-grade teacher overheard some of her permanent boys
picking on Antonio, who had just arrived from Texas. She watched
Antonio withdraw from the confrontation with his head down and his
feet dragging. Instead of lecturing the boys, she nused astrategy that
would give Antonio a boost.. First she talked with him and then
planned alesson around a Texas eventin the news. She outlined Texas
on the U.S. map. Students compared the size of Texas with their state;
_saw pictures of its great cities, ports, plains and ranches, and noted its
diverse industries. Thsy discussed the many ways Texas was important
to them.
At the height of interest in Texas, the teac hcr said, “Boys and girls,
we are lucky to have someone right here in our class who comes from -
this great state. In fact, he was there only one month ago. He knows :
~about alotof things, and today he is going to tell us what he hus learned
~about bronco-busting and. cattle-roping. Antonio, please come up.’*
= Everyone listened intently as’ Antonio told about his experience. .
‘when i cowboy said tohim, ! You're ready. Now try it. Goodluck!""and’
rhpl[ied him onto a broico. When he demonstrated his roping skills by
dropping a rope neatly aronnd the shoulders of a classmate, Antonio -
Cwas applauded. From then on, he was a happy, well-adjusted mcmber
“ol the class, l)(‘(.luic athoughtful teacher found a w ay. to tell Amomo

th.u he had somcihing special to offer. .

“The school needs to keep s.lymg to the nugmm studvm “Youure
: nol a nohod) You are a somebody. You are important. Don’t gne upr :
‘Keep trying.” ln onc classroom a motto for each d.ly is placed on lhe
A rd On a paruculmlv trymg d.lv _]n.lmn lool\ed up at the mouo on. '
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the board, A quitter never winsand a winner never quits.” She bright-

ed.and.said determinedly., Lot never quit!”

The Urge to Go to Work. With each progressive year, the migrant
child faces increasing pressures to leave school and go to work in the
fields. Families frequently need the money the child can carn. To off-
set such pressures, some schools are selecting bilingual high school or
college students who have rural/migrani backgrounds 10 work
part timne as atdes in elementary and middle schools. Thesestudents re-
ceive stipends that help to keep them in school.

Other henelits of employing students 10 work in classrooms are:

1. They may recruit others to stay in school or io return to school.

‘They are able 10 tntor migrant children in their own language.

'I'hcy relate to parents effectively.

The new role improves their self-identity, self-concept, and sense
ol ‘worth.

5. They have exposure to teaching 51'5 a profession for themselves.
(Few bilingual migrant children acually become teachers, alihough
the néed for such teackers is great.)

Probably the most rewarding outcome of such programs foi the
student aides :s that while earning and learning through mtoring,
they develop positive attimdes abow the importance of educaion and
come to perceive school as a nice place to be.

A careful analysis of migrant students” many problems identifies
ihiiee general needs refated to veademic success and classroom progress.
Following arc some suggested teacher behaviors that have been found
ellective in dealing with these needs. .

1. Need to experience acceptance and success. Offer a complimem

or praise for work well done. Reinforce good work immediately. Re:.

spect cach student's loyalty to home and family. Look [or something
unique and interesiing that he or she can share with the class.-Avoid

compctition-failure traps. Give short, clear instructions and hclp in:

following directions. o
“Provide shon tasks ihat are appropriate and can be accomplished in .

- reasonable time. Individualization is the key here—do.not assume
- that, the, student has ihe cxpcncnu.ll and academic building blocks

lic(‘d(‘d to pcx form a msk bu( find putwhat can rcnsonal)ly hcexpcclcd :

23+
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by observation and on-the-spot-testing, if necessary. Provide many in-
teresting-varied-concrete-experiences-hefore-thestudent.goes on to ab:
stract paper-rind-pencil work.

2. Need for language skills development. A good language oun..
tion is the basis lor reading and all academic learning. The lack ol rich,
«aried experiences in a'poverty environment leads to underdeveloped,
inadequate language skills. The teacher will want to provide oppor-
tunities f[or storytelling, discussion, and varied programmed instruc-
tion experiences. Aitles and tutors may assist with Linguage dii)l wiik,
(It is important thag they themselves have the necessary linigtiage
skills.) Students need to be encouraged to speak in complete sentences
and to strengthen speech skills in all subject areas.

3. Need for parent backing for attendance and achievement. Accept

“the parents as they arc. Show children’s goed work to them, Stress the

importance of regular school attendance—every day is important flor
continuity of learning. Do not expect parents to help with homework
or to be able to provide a time or place conducive to reading or other
work.

Make visits pleasant and rewarding for the parents, who may have

~come to school with great misgivings because of language problems,

personal humiliation because of former unhappy school experiences,
and long work days where time off means lost wages. When parents
don’t or can’t come (o school, attempt a visit or send a community aide
to see them. o : : :
Chang;'ng Attitudes and Values. As migraat children become in-

- creasingly aware of the conflicts between their own family and cultural
-values and those of the school and community around them, they may

feel-a-sense of rootlessness. The rootless child is particularly vulner-
able, and has goad reason to observe, ‘I don’t know who I am. 1don’
know what I'should want. I don’t know where I'm going.”

~The teach’er needs to understand these pressures and have empathy

for: migrant students, who must deal with value conflicts and

contradictions. Helping children to [eel safe, secure, worthwhile, and
welcome, and to see the classroom as a pleasant, rewarding place to be’:
will contribute immeasurably to their academic success.

D 4%
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Program Priorities for Migrant Education

: Migrant students come from a background of poverty and are likely
1o have special physical, mental, and emotional problems that can be
addressed by the school. “Why the school?” one teacher asked. “Aren’t
.-some of the problems t6o big for us, and anyway, shouldn’t someone
else be responsible? We carni do only so much!”

‘Although the school may not correct all the difficulties faced by the
migrantstudent, itis in aunique position to alleviate some of the press-
ing. problems that get in the way of learning. Frequently the school is
. theonly public agency directly in’ touch with these students and their
. familjes. It can coordlnale its efforts with health services and other
'ragencres to lmprove condmons

Pliysical Growth and Development

- Medical and Dental Care. Teachers need to be alert to medical and
“dental probleins as they show up'in the classroom;, then take steps to
‘ refer students to appropriate health services. Many migrant children
have had little or no health care until an alert teacher sees a problem
and arranges forassistance. Each school needs to set up procedures for
check-ups and " treatmeént.” Some - schools - routinely’ order ‘medical
screenlng of new students because of the high mcrdence of problems ;
Skin and scalp allmems are seen frequently. Tuberculosls isnotun-:
cbmmon in‘some areas ‘Broken but unset.bones, chronic lnl'ecuons :
and lntesunal parasnes may be found. Slght and hearlng losses need
correcuon Teeth frequently are abscessed oririneed of fllllngs, and in -
manydxnstances requnre extensrve treatment . e
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*late to'do the migrant child with “one [oot out the door™ any good at

11
RN N * e

Health Instruction. Somne migrant schools provide special sessions
on physical well:being, personal hygicne, and the importance of
health maintenance. Children are told about public health clinics
available to them and their families. They receive tootiibrushes and
toothpaste and are encouraged to brush regularly. 'The need for ade-
quate rest and sleep is stressed.

To children who have no running water and often no toilet
facilities outside of school, it becomes difficult to reinforce hygiene
principles such as hand-washing alter using the bathroom. Likewise,
Laundry facilitics that are often taken for granted may bea luxury not:
generally afforded to the mother who vinses clothes huericdly in the gas
stution washbowl. However, the teacher, while recognizing such limi-
tations, still will want to buiid desirable health habits.

Nutrition. The physical, mental, and emotional well-being of every
human being is affected by the quality and quantity of food eaten.
“You arc what vou cat,” and migrant children are particularly valner-

able. Fred and Barbara Phlegar (Phi Delta Kappan, September 197‘))7‘ s

describe a number of pmblems caused by sugar, processed convenience :
foods. additives such as artilicial colors and [lavors, and other products
‘being caten in large quantities by children. Educators are becoming
aware of the cffects of these on student learning and behaviors.

Government-snbsidized school lunches and breaklasts are made”

available to migrant children. While serving meals, the school hasa

real - opportunity- to provide much-needed nutrition education b\' o

tca(hmg children abont the foods that are good for thent.
Children can be helped to ‘make wise choices when spending their
precious pennies, for example, tobuy an dpplc instead of candy or pop.
'Mlgr"ml families especially need to avoid the empty mlones of junk:
foods that are.so readily available. Older students can prepare a meal -
“[rom scratch’ to learn the cost difference between basic foods and con-
venience foods. Some schools are reaching their parents with valuable :

. nutritional hints. One elemennry math class studied newsp.xper f()()d :

ads and.had a comcst to see who could best pldn easy, | nutritious. mcqls
with the least money. A class cookbool\ resulted The p‘lrenls became
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involved and entire familics benefited nutritionally and at the same
time learned how to save money,

Desirable Growth and Development Practices. Teachers should call
attention to each migrant child’s own growth and development pat-
terns as a means of contributing o a healthy awareness of self. Self-
identification requires knowing answers to the question, " Whoam [+

When children are weighed and measured, they should be told how
much they weigh and how tll they are, They may weigh themselves or
each other. One teacher gave a folding paper yardstick every year to
each child, and more than one child has returned the following vear
still possessing that small but precious item for measuring physical
growth. Growth implics progress, and evidence of inches grown may
be very rewarding to a child who feels insignificant in the general
scheme of things.

Children need to learn desivable health habits, In addition to arcas
of food and hygiene already discussed, teachers will want to stress
healthful restand sleep patterns, suitable exercise, and the need forap-
propriate shoes and clothing. I-fitting shoes cause permanent foot
damage and the teacher may need to make special efforts to get shoes for
a migrant child who has outgrown his shoes,

Safety Instruction. Responsibility Tor one's own safety and that of
others must not be overlooked. The teacher will need to stress safety
awareness in school, home, and public places. In school, fire drill

< procedure and appropriate use of tools and sports equipment are im-

portant. Home safety includes such arcas as the proper use of matches,
five and electricity hazards, the recognition and avoidance of poisons,
and first aid. Public safety instruction covers such arcas as knowing
how waffic, fire, and police personnel can help; and knowing what to
do whenapproached by strangers. Water safety is important in some
areas, e
Physical Education. Migrant children should not be pulled out of

physical education classes in order to receive extra instruction in other
areas of the curriculum. The assumption is sometimes made that they

need more time for basic skitls and therefore physical education can be

ssacrificed: Instead, the program needs to be structured to build skillgin
dindividual and team activities that will be beneficial notonly at [ir('sml'

or A
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':sludem and '151\ m Enghsh "What school dxd you just come from"' :

but also in the adult world. The migrant child needs to participate with

“others in ofder to learn the lessons of playing by the rules, cooperation,

teamwork, and good sportsmanship.

Sometines the teacher in physical education classes has special op-
portunities to observe and alleviate physical abnormalities and to
counsel students on their physical problems. A desirable physical edu-
cation program will help the student notonly feel good, look well, and
¢énjoy activities not ordinarily available, but also gain a new awareness
of bodily movement that can lead to a positive self-image.

Language Development and Reading

Success in reading is dependent on adequate language davelop-
ment. For the child to be ready for reading in English or in any lan-
guage, a listening vocabulary and a speaking vocabulary in the lan-
guage must first be developed. Children should not be taught to parrot
words that have no meaning. '

Many migrarit children demonstrate deficiencies in language devel-

~ opment. The teacher needs to build a solid foundation of listening and

speaking skills prior to-teaching reading, and as reading progresses,
teachers should use each language skill to reinforce the others;
Furthermore, it should not be assumed that children who come (o
school speaking a fore.;, language haveacquired the skills of that lan-
guage, especially if a particular student has come from'a deprived-
learning environment. One migrant. aide described such a problem k
Juan is not bilingual: He is hardly even fluent in Spanish. He finally
gatacross to the aide that he stayed in the house with his grandmo.her
while the rest of his family worked. Grandmother was totally deaf and

hardly learned to talk, néver mind read. L
Fortunately, many. migrant students come to school  with"

strengths.ard needs and an mdwxduahzed learning program planned

5 acmrdmgly

.One. migrant. program has its teachers mmally greet each new :.

rbr\on

nearly blind. Juan lived too far out in the country togotoschool, sohe 7

capabilities in English or a foreign language upon which'the school -
“can build. Each student needs a careful analysis of his or her. l‘ngmstlc s




“"How many brothers and sisters do you have?” “Do you have any pets
at home?” With this approach the teacher can soon ascertain the level
of verbal English skills. If the child speaks English, all instruction is in
‘English; if not, initial instruction is in the native language. (Note that
‘in this instance the teacher does not ask the child's name, for American
Indian children attend this school, and in some tribes sayingone'sown
name would violate 4 taboo.)

Listening and Speaking. Listening is the primary language skill

' upon which all other language abilities are built. The baby first must
listen and hear in order to reproduce | anguage sounds. The student in
school must master sound-to-letter associations to learn to spell. Pre-
school, primary, and later programs must focus on development of
listening skills, and in the course of i instruction, teachers need to be
alert to licaring and other problems that mightinterfere with language
development.

“You Speak Pocho.” While visiting a migrant school in the South-
west rc('vmly. a 7-year-old came up to me and said, “We got a new
caro.” Another youngster said ““It lunch time: I g0 walkando.” (‘The
ando ending instead of ing.) The teacher turned o him and said in a
kindly way, “ You speak pocho. It's lunch time. We'll 1" gowalking to
lunch now.” She helped by letting him hear standard speech patterns.

In another case a girl came over to the aide and asked, “*Drink?" The
aide requested that she ask for a drink in another way. “Can I go drink
water?” was the reworded question. The aide, by asking the child tore-
word her question, helped the child to overcome pocho-type sperch.
. In another classroom the teacher wai helping children to expand

’ thclr vocabulary by asking them to pantomime emotions of characters

ina;story she had just introduced. They usually used only the two
words * ‘happy” and “sad” to describe a wide array of feelings. When
she asked for another word for “sad,” one boy offered a word he knew,
“down-in-the-dumps.” . .
The above are examples that demonstrate the importance of
holpmg migrant children with their English language skills. Future

‘success in reading and writing will depcnd on a sound foundation of
oml language skills: - :

- Migrant education programs need to offer systematic instructionin

on.
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listening and oral language skills. The Migrant Center at the State
University of New York at Genesco has developed a listening/phonics
skills program [or disadvantaged children as part ol its reading readi-
ness program. (See ERIC/CRESS, Migrant Education Supplement
No. 7, 1977. for further information.) Paper and pencil activities have
their place in later stages ol reading and writing instruction, but
migrant students need many, varied opportunities to listen and 0
speak.

Educational field trips provide a core of common experiences for
migrant children upon which the teacher can build listening, speak-
ing, reading, and writing skills, Also, scheduling a regular tiine with
the aide or teacher when cach siudent or a small group shares in
planning an event, reviewing an interesting experience, learning a
song, or painting a picture provides more individualized opportunitics
for developing listening and speaking skills.

Listening and speaking skills, such as vocabulary development,
sentence pattern structures, and creative language usage may be
strengthened in many ways:

1. Using native language for inroducing new concepts.

2. Usiug English language reinforcement through books, poems,
songs, rhythms, rhymes, AV, [lannel hoard, pictures, games.

3. Using nonverbal cues ([acial exprassion. gestures).

1. Using tangible objects for vocabulary building (egg, hat. cup,
toothbrush) or situational experiences to show action direction (run,
sew, put under, put in). :

5. Using puppetry, fingerplays, drama, storytelling.

6. Providing a” background ol -experiences 10 build children’s

coneepts and vocabulary (visits to store, bank. park, museum. airport.

radio station).

7. Providing experiences to develop sensory, time and space
AWATENESs. = .

8. Providing stimuiaiing classroom environments, using learning -
centers, bulletin boards, and reading materials. :
~"“T'eachers and aides, regardless of the subject area, should seek-out
o.pporumilics to build and reinforce English language skills through:
out the day.

an A0
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Reading and Bilingual Education. Under Tide I-Migrant Amend-
ment programs migrant students whose first language is not English
may receive initial instruction in the language with which the stu-
dent is most familiar. Bilingual classes aim to helpstudents acquire the
skills in both their first language and in English, as well as under-
standing and appreciation of both cultures, A bilingual program
is not always feasible because of too few studeats or because of lack of
qualified staff. However, more and more migrant schools are at-
tempting to employ teachers and/or aides who speak the students’
language and who are sensitive to their cultural needs. (For a source-
book on bilingual education, see Francesca Cordasco’s Bilingual
Schooling in the United States, 1976.)

Most migrant parents want their non-English speaking children to,
learn English and to be able to read in English, Often they are disap-
pointed when the v« hool places their first-grader in a bilingual class.
Because of this conflict, some schools make special efforts to explain
their bilingual program to parentsahead of time, et when they cannot

“win the parents’ approval, they place the child in an English as a

Second Language (ESL) class where instruction is in English.
Whatever the relative merits of the two reading systems, both at-

tempt to give the child proficiency in English skills. Instruction in
some bilingual programs provides all initia) reading in the native
language with a gradual transfer to English when a certain proficiency
is reached. Other bilingual programs :each reading, math, and social
science in the native language but also begin 10 teach English skills.
Many.combinations are found. Most bilingual prograns also strive to
be bicultural, teaching the child to retain his cultural-ethnic heritage
and identity.

_The Somerton Story, Part V (Arizona Department of Education,

~::1975) tells how bilingual teachers feel about bilingual education of mi-

grant students in their classrooms. A few excerpts give the flavor of

their experiences: ' ’

<o s very interesting and rewarding to seeand hear the children trying to
“.communicate with each other in the (wo languages.” .

_.--One of our problems is with Spanish-speaking parents who want their

-+ -children to learn English in a hurry and that only English be taughtin
"lh(‘: classroom." N 2 e e S S

Ve8] - V : 1?,
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- ‘ The followmg te'lchxng m'][endls have’ been found hLlpflll

- “The important goal is a smooth transition to a multicultural society.”
"*The child must be made to feel his importanceasan individual, and his
place in society.”

“Qur bilingual classes serve as a bridge from one language and one cul-
ture to another.”

By third grade. most of the children who have been in the pmgr.\m in
earlier grades are able to read Spanish as fluently as English.”

“We are able to progress at almost a 50-50 pace . . . 50% English and 50%
Spanish.”
»Each child has the basics for reading in two languages.”

. a definite sirength is being able to speak Spunish to those parents
who do not speak English. Because of this, we have an excellent rapport
with parents.’

Textbooks and Media: Although-by no means complete, the fol- .
lowing list of readers and reading kits have been used widely with good
results in migrant classrooms:

Barnell Loft's Specific Skills Series

Bowmar's Early Childhood Sp'lmsh Series (beginning Gp'nmsh

reading).
Marten’s Instant Readers
Miaini Linguistics Readers
Peabody Language Development Kits
Reader’s Digest Skills Builders Kits

# . .SRA Reading Laboratories .

Scott Foresman's Open Highways and Readmg System

For bilingual students other materials and media offer a variety of
approaches to reading:
stne)landla-—Stones and Cassettes
: Dolch 'Vowel Flashcards and Picture Words Flashcards
Early Learning Filmstrips Library (cassettes)
Language Master )
“Miami Linguistic Series: Let's Speak English
:Sesame. Street Magazine
- Spanish Sights and Sounds
Syslems ‘80

a0’ i




Childien's Songs of Mexico. Bowmar Records. b
ol "Mexiéan Cookbook. Sunset Publication. 7 : .
“Artifacts of Mexico Kit. Center for the Study of Migrant and Judian
“Education, Toppenish, Washington.
Most migrant children learn to read more effectively when the basic
reader is supplemented with a wide range of materialsand experiences.
-Children of all ages (adults, too) will enjoy the following books ahout
' Mexican or Mexican-American children. These may be read to students
who cannot read themselves: )

Frasuer, James. Posadas, A Christmas Story. Northland Press, 1968.

Strikingly beautiful illustrations make this picture book story of
Mexican Americans’ celebration of Christmas in New Mexico memor-
able.

Garrett, Helen. Angels, the Naughty One. Hlus. by Leo Politi. Viking;
1944,

A long-time favorite story fer sympathetic American youngsters
about reform of a small Mexicar, boy who didn’t like to take baths.

Hall, Marie, and Labastida, Ar. Vine Days to Christmas, A Story of Mex-
1co. Viking, 1959. _ - .

Portrays a close family in a Christ 1. s setting in Mexico. A linle girl's
festivities, including the posada and pifiata, are part of a modern urban
Mexican family’s life.

Martin, Patricia Miles. Trina's Boxcar. Abingdon-Press, 1967.

A young Mexican girl living with her railroading family in a boxcar
in-Wyoming faces a dilemma in trying to speak English. Echoes the mi-
grant-immigrant theme. (Includes a Spanish glossary.)

lips, Eulah Mark.. Chucho, the Boy with the Good Name. Folleu,
"Chiucho and his brother have lively adventures in Mexico on. their
“journey to.fown to see their relatives. En route, they meet people who
_carry.on théir ancient Indian crafts.:

. Politi, Leo. The Mission Bell. Scribner, 1953,
.- This inspiring picture storybook  tells about Father Junipero Serra,
- founder oi the California missions, and his Indian friends in California.

Rivera, Feliciano. A Mexican
= Dorado Distributions; 1970. : S , :
j"'iTcz‘;ch,(‘Fﬁ will:find varied ‘materials that will build teaching: back-
ground in this concise publication. i B e R

American Source ook, San Francisco, El
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Teacher-Made Materials. Many teachers.and aides attempt to meet

- the need for migrant reading materials by producing their ownstories,

tapes, reading activities, and games that relate to migrant childrens’ in-
terests. The Monterey County Office of Education, Salinas, California,
has assembled reading packets called “Zip-Paks™ that were developed
for its migrant student reading programn. These materials range in dif-
ficulty from reading readiness through third-grade level, and they are
designed 10 help the child not only in reading/language skills butalso
in developing positive attitudes about school and self. Lessons include
stories. flashcards, magic word puzzles, crossword puzzles, writing,

‘drawing, and other activitics. Pre- and posttests are provided. (See:

Migrant Education: A Selected Bibliography, ERIC/CRESS, 1977, for
further information.)

Teachers find that children’s best-loved stories often are those about
migrant boys and girls very much like themselves. They will read and
enjoy these repeatedly. One example of such a story based on migrant
expericnces was written by Maureen Boren, a migrantresource teacher,
and is offered here as a sample. Stories similar to this might be written
by'lcnchcrs. aides, or students themselves.

MIGUEL

_Itwas stiil dark this morning when Miguel was awakened by his.
mother. “Hurry mi hijo, get dressed.”

Everyone in Miguel's family was in the kitchen eating the- warm

“{ortillas and beans mother had made. Today was the day the family

would start their long trip from their home in Texas to California.
Miguel's father said there would be more-work in California.®

They would first go.to Tio Frederico’s home in Thermal. Theie

maybe Miguel’s father and older brothers could find work on the”

~ranchec.

Miguel was excited. He had never beenon sucha long trip.away

- from home. But he was also sad. He would miss his puppy, Gordito.
"He and the pudgy, spotted dog we.e good friends. While the other -
- children worked or went to school each day, Gordito and littie . ...
Miguel would run down the dusty road-chasing and.playing.... ..
-.Gordito-seemed sad, tco. He knew that his playmate was going. ...
- Miguel's cousins, who lived next door. promised that they.would

ake.good care of Gordito. - . S




- It'took: much time to get all of the suitcases snd things for the
. trip loaded on the car. They must leave quickly before the hot sun
-came up, making them all sweaty and uncomfortable. They would
~travel ' through New Mexico and Arizona before reaching Cali-
fornia.

On the trip there were so many things to see that Miguel had no
time to worry about Gordito. When they reached Tio Frederico's
house, they were happy to see someone it-ey knew. They laughed
and talked for hours. :

The next day father and his brothers went to see the mayor-
‘domo. When they returned father had a long face.“Theydon't have
any -work now. They do not know that we are good workers. Why
wor:'t they give us a chance?” But Tio Frederico said, "Just wait;
soon we pick the grapes and they will need many workers.” What

~“Frederico said was true. Soon the mayordomo asked Tic Frederico

if Miguel's father could help with picking the bunches. His mother
and. brothers would be needed too. They all had smiles on their

: faces again.

. The whole family went to work, even little Miguel. He would help

by carrying th y bor 24 down the rows to his parents. Miguel’s

4 father was a d worker. He had strong arms and it seemed to

Miguel that his hands flew gyérthe bunches of grapeSashe quickly = .

‘cut.and packed them. Miguel would try to keep up, but he soon e

; became tired in the hot rorning sun and would craw! under the :
~. cool shade of the grapevines and fall asleep. '

- When September came; Miguel's mother took him'to school. He

didn’t want to go. He had never been away from his parents and he

didn’t know any of those people. He soon found out school was not -
so bad after all. He learned so many things. and they had snacks
and:iots of things to play with. :

. After school, sometimes a boy named Ricardo would come to

where Miguel's family and several other families who were work-

ingon the same ranch lived. Ricardo used to work in the fields but- ™
+-:NOW. he . was going to college and helping the children of the
- workers..He came to help the children at the ranch who did not
- ~speak English or who were having trouble with their schoolwork,
_©Miguel didn't bring home homework, but he did like to have
- Ricardo tell.him:stories and teach him songs. : :
b - “Still, there were lonesome timeés when Miguei would remember. -

<= Gordito_and he would cry..:He hoped Gordito'was OK'in Texas. i
~:Everyone 'in. Miguel's family. missed-the little yellow:house, the =
_cousins, and family, but father said the jefe at the ranch wanted him
to keep working until after the raisins. were finished. =~
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“'One afternoon father got a letter from Tio Pablo in Texas. There -
was work 4t home and as soon as the raisins werc finished here

__they wanted him to come back. Could he come? The family | looked

_at-each otner-and laughed, dancing around and around. They
would go home again. Perhaps they would come back to California
next fall. The work had been good.

As the car drove up the dusty road to the littiz yellow house,
Miguel could hardly wait. But where was Gordito? All of his cousins
were waiting in the front yard but no littie pudgy, spotted puppy.
Tears came to his eyes. Where was his friend? He ran here and
there calling, “Gordito, Gordito!™ Just then Miguel heard a sharp

" bark and something brushed between his legs. What was.this? -
Could this be Gordito? The dog barked excitedly, running ‘round

- and'round Miguel. Here was his friend, no longer a little puppy.but
a full-grown dog—still ready to nlay and be Mlguel s best fnend

The above story may be acted out or used in a puppet show. It may
be read aloud to children ox réad silently by more capable readers, then
discussed. Also, a story such as this may be used for assessing

informally: the students’ vocabulary, word recognition and structure -

" (phonics) skills, and oral reading skills.
Readmg and Writing Together. Because so few commercial

: matenals relate to the mlgrams experiences, many districts are bulld-,

~ing migrant clggkken s.own stories into the initial reading program.
This language experience approach to readmg involves.children

= .dictating their own stories to the teacher, and later as they become morei
~proficient they are able to take pencil in hand and write for themselves. :
This approach has several advantages, although it needs to be balanced
with other methods and be supplemented with a wide variety of
materials. '
Because child-produced stories are popular and effective, some
teachers are helping children to write books about the crops they know,
‘i.e.; The Grape Book, or All About Strawberries. These can be very -
snmply written usmg the chlldren s own words and decora(ed by (helr -

: drawmgs or pamungs :
-One teacher of migrant s(udems. Mrs. Delia, found that her mlgran( :

o chll(‘ren really knew much more about the date crop than shedid. One-
: 'Chlld described the luscious fruit vividly, and they dramatized the har--

: 'esung of the. crop At last (hese chlldren could (alk and wme abou(f
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~something they knew! They showed real enthusiasm for the first time -+
~as-they told the local conmmunity children:about dates.

Mrs. Delia asked the migeant students if they would like to write a
hook’ for evervone in the class to read. The response was enthusiastic,
and for two weeks none of thie migrant writers stayed home or came late
to school. They helped each other with spelling and punctuation, did
art work, and even wrote a joke about a hard-working big brother who,
when asked if he ever dated, answered, “Oh, I have all the dates [ can
handle!™

For the front cover of the book, the aide placed a color snapshot of
cach young author. These stories or books may he photocopied to build
an interesting, nnique classroom library, and the author gets totake the
story home to read to the family or take along when the next move
comes. -

In her evaluation, Mis. Delfa noted improvements in reading, all
language -skills, and also more sustained interest and motivation,

“happier relationships with the conumunity, and improved self<con-
cepis. Before Juan left, he said to her, “We do again nextyeir but all

teachers, If I come hack, and I hope I come back.”

No test ever measured the ntiracle gains Juan expressed in these few
worids. Mrs. Delia never would again teach reading and.fanguage
without building on the experiences of her migrant students, '

‘Mathematics
Avoung

Aained L her position was the highest at-
tained by anvonviin her tas il iled, "My father worked in'the
fields in four st

teller exy

es, and wewere pass CButore teacher said T 'was good

in neanher work, and she gave me exira help. Thanks to her, Lhavea

guoﬁr Job with o gresd future!™” :

- As adult citizens, figrant chiddeen wilied basic mathematics for

survivalin theireveryday life. They wiltmeed to urderstand mortgage”
and:interest pavnients and how to figure their income:tax: They will

need 1o be able’to make accurate. comparisons in both huying and:.
- selling transactions i they -ave 1o become inielligent consumers-and.
elf-sustiining memnbers .ol society:

-about-tomatoes. I know lotsa .things about tomatoes, . if .you are my. 200
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“The language of mathematics, like any other language, may ()pt-n
doors: to new opportunities far from the fields. and they need “to be
~ready. Although reading and language instruction receive top priority -
in most migrant schools, effective teaching of mathematics requires a
strong commitiment on the part of the school and should be a carefully

planned segment of every day’s program.

The teacher. for example, who receives a migrant student for ap-
proximately two months’ time needs to L(-(-p in mind several guide-
lines:

1. On the first day, determining appropriate math placement is im-
portant. This may be done by administering a very few well-chosen test
items. H a student ciin work two problems, he likely can do'10°of the
same type. Therefore, some schools have devised short tests that have
only two or three problems at each level of difficulty and that span
sev (-ml achicvemem levels, often crossing grade lines.

. Teachers should try to provide individualized math twtoring,
lhus a\mdmg student frustration caused by initial failure. The 1 don’t
get it—I don’t care”™ syndrome is averted when the teacher or aide pro-

.vides individual direction or explanation and immediate. feedback. .

3. Teuchers should assume that the children will do all math work
in_school. The migrant home rarely provides adequate facilities or
dircction for completing homework assignments. ,

4. H the student does not speak English, provide bilingual math in-
struction or provide instruction in his native language. Bilingual aides
may be assigned to offer explanations, give examples, and clarify worki
Books. and other teaching materials should be presented in the stu- -
dent’s native language.

W 5; Teachers should present varied experiences using concrete:
‘ materials to provide a basis for understanding a coneept before assign-:«.
ing paper-and-pencil work. Measurement materials of all Kinds— :
1ers, mceasuring ‘tups, balance scales, vardsticks, (hcnnt)in(‘tbrs;
and other devices—are invaluable for all learners but are espee iallyim- .
poriant fora child witha language handicap. Forexample, oncieacher
l'mghl ihe.concept of area to @ non-English speaking child by usinga
vy in which students mcasnrcd the arca:of their (lcsks and
¢ Toom.
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6. Aftera (()nccpl is well und(‘rsmod rcmf()rcc itw nh practice and
(lnll The teachier cannot l(‘l) on returning to the concept later, for the
~migrant chiid may have moved on. Teachers find that they must firmly
“fix"" the concept and velated skills before going on to others.
7. Problems should begin with the childven's life experiences rather
- than with abstract or texthook situations that may have nomeaning to
tie migrant child. The migrant child wili benefit from a rewrite of
_typical texthook problems into more familiar experiences. For ex-
ample, one migrant teacher created math problems using cars, trucks,
friends and family members, birdsand animals, treesand plants. foods,
and classroom situations. "These made sense to the migrant children.
The math teacher needs to be especiatly cueful to provide proper
scq'ucn("ing of math concepts for the migrant student. As Jose Cardenas
states in Inequality in Education, . . . a migrant child may run into
division be folc ke encounters multiphcation. As he grows up in the
cducational System instead of moving from the known to the un-
- known: he'sy stematically moves from the unknown to the less known.”
: Math:Books and Kits. The following list of books and kits his been
' ,,tusclul in“migrant programs in mathematics,
Wollensak Math Tapes and Kits
Language Master Math Facts Progrun
Laidlaw Spectrum Math Series
Systems 80 Math Kits
SRA-Math Kits
Ginn Math Skills Program
“Field Enterprises Cyclo-Teacher Math Programs

sz Materials such as the above offer well-sequenced kearning units and
“testing matertals that provide for immediate feedback. i addition,
maostare designed to be sef-pacing with limited teacher involvement.
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H

Infant and Early Childhood Education Programs

' A number of states now provide early childhood education pro- - -
- grams and programs for infants and toddlers. Such programs; if con-
vememly located, can provide valuable services to. migrant-families... -
‘ “Many migrant mothers go back o work in the fields as soonas possible
:ifaflcr their babies .are born. Day-care ceniers can make a marked
al comnbuuon to the health, welfare, and gencral adjustment of the ins
7 fam or'young child. :
~-~.~Ghildren who have been cnrolled in these programs generally have.
f'been foundto” come to school more ready to:learn academlcally,
~socially, and psychologically. Also, they have had health care and tend:
“to be'in better physical condition.
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High School-—One Out of Ten

Wllh the passing of each school year, the migrant child falls further
~and further behind the community children, feels vastly more inferior
.lnd inadequate; and experiences a strong pressure to leave school and
" gotowork. Onlyoneoutofevery 10 migrant children manages to make
it through to high s¢ hool. o
By ih¢ junior high years. schaol-has become less ﬂ('xlbl m(l more
- demanding. Teachers expect courses 1o he covered and tests to be
passed. “The school is pereeived to be less friendly and caring. Un-
: forunmu-ly. expectations for migrant children aré low. and the chil-
_dren tend to fulfill these low expectations by not being prepared to per-
““form the m many functions required by the school. -
w2 Inhigh school new problems arise, ‘The carnegie unit system for
meeting qmdu.mon requirements was not designed to meet the needs
ol mlql ant students: Since these requirements are such that students
“must completea prcscnbcd course within a certain settime frame and-
Usince migrants ofu-n come too late or_leave too carly to receive unit-
- :(rcdu for a course or courses, failure to graduate is a built-in conclu:

ion. Seldom can migrant sludonls be accommodated by the typical”
igh school bemusc of i its lack of flcxnblhly There isa qrmvmq.lwnre-*

ss.of lhli pmblcm of ln“(‘xlhlllly. and some programs now aresend: =
,"g, l(‘.l(‘h(‘l‘S across stau- lines to follow up migrant’students who can: ‘

‘then receive. credn dl a home hm,h school for work mmpk-led on (he
m.ld"r"" : : o

The h:gh school can scrvc a sp(-cml role for th(- mlgmm smdem who’
ks built-in: ess mcaru:ropportumuman.* Nhos(-l(lom waw.neof'
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requirements for jobs and how to meet these requirements. In fact, the
migrant student tends not even to be aware of the existence of many
positions and, therefore, puts a psychological lid on his or her
aspirations, ‘

The high school can ofler a real service to the migrant student and
also to the [amily by building an ongoing awareness of job possibilities
and requirements needed for these jobs. This will help o motivate the
student to set his or her sights above a life 1. the ficlds and to seck a
career that will offer greater self-fullillment.
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Ingredients for Teachmg Leammg
Success with Migrant Students

Thc following classroom ingredients have been found to be very im-
portant in developing a good “mix” for teaching and learning success
~with migrant students.

«1. 'The teacher demonstrates a sense of caring and empathy for the
~migrant child and family. , o
2 Iustruction is individualized and in short, self-contained units or
‘modules.

3. Groups are small and flexible, based on continuous student as-
sessment.

4.. Emphuasis is on encouragement, success, morale-building.

5. 'Materials are appropriate in language, level, usage.

6. Teacher aides are available to assist-in the classroom:

-7. Bilingual instruction is provided as needed.

- 8. Concrete materials and enriched experiences are provided to en-
: h.mcc learning.
9. Alternative teaching approaches are employed. 'to - meet
individual differences. '

10. Oral communication skills are strengthened in all areas,

ll MSRTS records are kept up to date..

Effccme migrant ediication programs contain most 6f lhc .xhovc in-
grcdlems The ultimate goal of the migrant classroom is to help each
child reach his or her hxghest potemnl To fulfill this function; the
'school will needito reiach outito'the mngram ‘child and famxly, to be
mgu.xge-orwmcd o coordmatc with other communny ﬁgcncws and

'rh'lkc efflc:cm use of all ns resourc '

; human dnd mhcrwxse

'S
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