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- " LANGUAGE IN.EDUCQTION= THEORY AND PRACTICE

ERIC (Educational Resources Information Center) is a nationwide net-
work of information centers, each responsible for W given educational
level or field of study. ERIC is supported by the National Institute
of Education of the U.8, Department of Education., The basic objective
of ERIC is to make current developments in educational research,
instruction; and perscnnel preparation more readily accessible to edu-
cators and members of related profeasions. .

o
ERIC/CLL. The ERIC Clearinghouse on Languages and Lingﬁistics (ERIC/
CLL), one of the specialized clearinghouses in the ERIC system. is
operated by the Center for Applied Linguistiecs. ERIC/CLL is specifi-
cally responsible for the collection and dissemination of information
in the general area of Lesearch and apgplication in languages: linguis-
tics, and language teaching and learning.

LANGUAGE IN EDUCATION: THEQORY AND PRACTICE. In addition to processing
information, ERIC/CLL is also involved in informaticn sfhthesis and
analysis. The Clearinghouse commigsions recognized authorities in
languages and linguistics td write analyses of the current issues in
their areas of specialty. The rasultant documents, intended for use
by tducators and researchers, are published under the title Language
in Education: Theory and Practice.* The seuries includes practical
gquides for classroom teachers. extensive state-of-tha-art papers, and
selacted bibliographies. -

The material in this publication was prepared pursuant to o
contract with the National Institute of Education, U.S. Department of
Education. Contractors undertaking such projects under Government
sponsorship are encouraged to exnress freely their judgment in profes-
sional and technical matters, Prior to publication, the manaseript
was submitted to the American Couancil on the Teaching of Foreign Lan-
guages for critical review and determination of professional com-
petence. This publication has met such standards, Points of view or
opintons, however, do not necessarily represent the official view Hr
opinions of either ACTFL or NIE, This publication is not printed at
the expense of the Federal Government. -

This publication may be purchased directly from the Center for
Applied Linguistics. It &lso will be announced in the ERIC monthly
abstract journal Resources in Yducabion {RIE} and will be available
from the ERIC Document Reproduction Service, Computer Microfilm
International Corp., P.Q. Box 190, Arlington, VA 22210. See RIE for
ordering information and ED number, ,

For further informationm on the ERIC system, ERIC/CLL, and Centor/
Clearinghougse publications: write to ERIC Clearinghouse on Languiges
and Linguistics, Center for Applied Linguistics, 3520 Prospect St.,
H.®W., Washington, D.C. 20007,

*rrom 1974 through 1977, all Clearinghouse publications appeared as
the CAL*ERIC/CLL Series on LaRfuages 4nd Linguastics. Although more
papers are beiny Addded to the original series, the majority of the
ERIC/CLL Informition analysis products will be included in the
Language in Education series,

»
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Encouraged by their teachers and parents, many young Americans
now have the opportunity to study; abroad as part of their regular
school program——a most exciting and, potenti.ally valuable educati.onal
experience,

The first part of thiaz publication, by stephen H. Bhi.nesmith:
President, American Field- Service, describes the status of gtudy
abroad programs in secondary education, discuases the purposes of
such study, and proposes directions for future developments that will
help educate more internationally sensi.t.i.ve n.marlcans.

As these programs grow in number, more and more educators and -
parents are asking for guidance in evaluating their quality, In . .
responge to this need, the second part of this manusctipt is devotead,
to guidelines for assessing study abroad programs. Included are sec-
tions on information disclosure by sponsoring agencies; recommended
ingurance caverage; criteria for selection of leaders, chaperones,
faculty, staff, and studente; ssgyested guidelines for setting aca-
demic standards: duidelines for facilities and accommodations abroad;
and suggestions for program evaluation,

Appendices include a sample preliminary appli.catj.on. a personal
reference form, suggestions for student preparation for study abroad:
a postexchange questi.onnai.e and evaluation form, the International
Commnication Agency criteria for teenager exchange visitor progra.ms:
and selected réferences, It isldhoped that this publication will
assist in strengthening existing programs and will encourage more
educators to consider- them as part of the secondary school experience
of all students who are interested in participating in such” programs.

I am grateful to Dr. Rhinesmith for permission to publish an
edited vergion of his presentation before the President's Commission
on Foreign Language and International Education.

+

Helene Loew




ER

PAFullToxt Provided by ERIC

FTUDY ABROAD FOR HIGH-SCHOOL-AGE YOUTH: STATUS 7
PURPOSES, AND PROPOSED pIRECTIONS!

L3

‘Stephen H, Rhinesmith

.

International cducational exchange in secondary education is a
much smaller enterprise than in higner education., In 1978, for
example: over 235,000 foreign students were studying in the United
States at the undergraduate and g9raduate levels. By comparison.
there were only abcit %+ 000 foreign students participating in Secon-
dary academic~ysar programs in the United States under the gponsorship
of national organizations. Of these 3,000, american Field Service
sponsored approximately 3,300 and Youth for Understanding worked with
an equal number, The remaining 2,400 students came to this country
under the auspices of guch Organizations as Rotary, Intermational
Christian youth Exchange. the Experiment in International Living, Open

- boors, and a number of other programs that host from 200 o 300 stu-

dents per Year.

There are very few Programs for foreiygn high-school-age students
¥ho desire to spend a short time in the U,.S. With the exception of a
few programs for Japanese students, people in many.other countries
around the world have not had until recently the resources t0 send
high school students to the United States fOr a short-term summer .
experience. In addition, many Mmerican volunteers who help organize
and spongor student exchanges prefer to take the summer off and not
be engaged in hosting foreign visitors,2

In additionp o the 9,000 gstudents just mentioned, there are many
who come to the United States ©on their own orf under the sponsorship
of local commupity groups. The responsgibility for these students is
usually taken by the high school in which they are registered., Y was
unable to obtain any statistics on the ngmber ©f students who might
fall into this category: since they do not enter the United States
under a_sponsorship category monitored by the International
Communication Adgency. The U.S. Immigration and Maturalizatiod
Service might be able to providé pefeer documentation oRn the number
of such students, but this kind of information dpes not appear to be
readily accessible.

&

Igd ited version of a presentation before the Preslident's
Commission on Foreign Lamguade and Internat.iona.l Education, New York
City: Janwary 11, 1979, .

%editor's note: The School Exchange Service progran co-sponsored
by the Councii on International Educational Exchange and the Natdional
Assocliation of Secondary School Principals offers a short-term
exchange opportunity for american and foreign students during school
sessions, This year (1980) an estimated 3,000 foreign students and
2:000 amarican students are participating in the SES program.

.y




However weak our ability may be to estimate ’3: trace the number
of incoming students. it is still much greater than cur capacity to
determine how many American student% study abroad sach year at the
high school level,

We estimate that there are fgwer than 2,000 American students
studying abroad for a full academic year under the sponsorship of
national oryapizatiors, Of these, AFS sponsored approximately 900
during 1978-79; another %00 were vnder the sponsorship of youth for.
Understanding, About one-third of the students are sponsored by a
range of other organizations: e.g., Open Doorsr The Experiment in’
International Living: International Christian Youth Exchanger Rotary.
and others. Obviously: the sponsorship of high schocl students for a
full academic year .zbroad is a task that requires a great deal of
organization and support abroad. AFS, for example, has offices in 60
countriss, with appropriate volunteer organizations to provide coun-
seling, orientation, a2nd assistance to students during their academic
and living experiente. This requires a major investment of cnergy
and resources; there are few organizations able to make this kind of
investment.

A3 a result: the number of American high school students sponsored
abroad for a full academic year and in a family Yiving situation is
very limited. There are naturally other groups ,of high school stu-
dents studying in varicus schools in Europe and 2 few othar countries
around the world through private arrangéments. I am raferring hera
to students who are not living as dependents abroadr bot jnstead are
engaged in & formal internaticonal exchange effort. While there are
no valid estimates <oncerning the number of students who might be
studying abroad in this manner, there 1s no reason to balieve that it
would be mbre than 4,000-5,000 per year.

These numbers do not. seund very significant when one locks at the
total high school population in the United states (15.6 million in
1978}, At the same time, however, there are cbviously a great many
young people traveling abroad. Most of these are on. exchange or
travel programs of op to three months' duration. Summer programs for

" American high school students abroad are widely available., It jg very
difficult te estimate the nomber of students in these short~term
programss hut we d¢ have some indication that the nonprofit sector
SpONSOrs somewhere on the crder of 5,000-7,000 atudents abroad, while
private profitemaking organizations provide the vehicle for many times
this number of youngsters to travel abroad, For instance, I believe
that the American Institute of Foreign Study (a for-profit corpora-
tion) sponscrs somewhere on the order of 12,000 students abroad each
summer for the purpose of a ghort-term Study of foreign language and
culture-

Many of these summer Profit-making excursions use foreign
lLanquage teachers at the high school level who erganize tours and
accompany students abroad as part of their incentive. Once again,
there are no valid statisticz on the number of students who might be
engaged in such efforts, but they certainly constitute & large nomber
compared to the 2,000 American students studying abroad for a full
academic year under the Sponsorship of national oodprofit organiza-
tions or even the §,000-7,000 gtudents whom these organizations spon-
gor during the summer.

The figqures just cited furnish an idea of the quantity of inter-
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national educational exchange taking pla : at the secondary level
today. No mention is made of the gquality o is experience. In an
attempt to provide a framework within which to assess the benefits ofs
international exchange, I outline in the next section what I-consider
to be the five basic purposes for this exchange.

The first purpose is yhat one might broadly call personal devel-
opment. This includes the development of cognitive skills that are
‘ugsed in entering a foYeign country. anaiyzing fts culture, tradi-
tions: history, economic and sociz) systemsi, and political life, .as
well as learning a ‘anguage and learning the "do's" and “"don't's“ of
behavior in a new society, 1In interviews with former AFS students,
we have learned that there is algo an affective side to the personmal
development process that causes Students to return to.their own
country with argreater gense of seli-confidence, maturity, and -
understanding of their strendths and limitations than they had before
they eagaged in a foreign sojourn.

7ht =gcond purpoge of international exchange is the development
of 1 - __.expéroonal relationships with pecple from gnother gsociety.
If you _gk foreigh students who haye returned from an.AFS experience
what the most important part of their year was, many of them will
talk about the people they have met; the friends they have made, and
the persons tho have had a lasting influenc:s on their life. This is
more than jtﬁ;t gentifentality, because when relatioughips ara *
established acrogs countries, even after people return home, a mutual
cohcerr continues to exist. Many former AFS host families in the )
_Upited states have changed their reading habits in order to become
more informed about day-to=day events in the country from which their
student came, , When they begin to read more about Kenya, faor example.
they ard likely to pay more attention to aevents in East Africa and
perhaps Africa as a wheole. They also may become conecerned dbout the
relationship of Africa to the Middle East and to the rest of the
world. Ultimately they broaden their horizons and someday may even
change their political alliances here in the u,s.

A third purpese of international student oxchange ig the evelc_)g
ment of a cross=cultural pergpective on the world. This is what has
been described as gaining a "perspective conaciousness"-~the process
by which peopie become conscious of the fact that their perspective
is only one of many.'~Perhaps tie only way to attain this
'consciousness is to find oneself in another cultural milieu, where
one's most elemental values and beliefs may be questioned in a way
not possibls at home. Cne discovers first~hand that. there are many
ways to organize one‘s world view. 4

I believe that this reorientation is more effectivdly achieved at
the secondary student exchange fevel than on a college fevel, As a
foreign student om both %hese leveis, I found that at the college
level I was primarily engaged in academic study and had little oppor-
tunity or interest in becoming involved in the iife of the local
gociety. 1 was cut off from the scciety because of my need to
achiave the vocational and academic objectives for which I had gone
abroad. I wanted to get My work done with maximum efficiency in
order to re-enter my university in the United sStates and proceed with
my aducation. When I was a foreign student on a high achgo)l isvel,
however, the major purpose of my time abrosd Was to live with the
people and learn about life in their society. I did not have a set

.
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of wocationa) and technical educational objectives tha: were pressing
on, me. I therefore concentrated much more on what Lt was like to
adjust to another Society. what values the people held. and what that
meant fov me as an individual from MY owh country ags well a8 a citizan
of the world.

A fourth purpoge of internatlonal exchgnge is the acquisition and
eransfgg of knowledge. Thus . far, this has been more effectively
carried out at the undergraduwate and graduate levels than at the high
schoo) level, The acquisition of sclentific- ahd technical skills is
a major goal emphasized in most student exchange discussions, “aguse
it is-the area in which ohe can demonstratd the most tangihle resyults.
One of the difficulties with high school exchanges and with many ©
the international educationxl exchanges that take place. today is thaq
they do pot focus on acquisition of a gpecific body of knowledge: -
rather., they emphasize the development of gelf-confidence and new
attitudess-qualities that are aifficult to measure- &

The fifth purpese for international educational exchange is the
development of global perspectives. Tnis includes understanding the
“state of the planet™: the need to carefully use finite natural
resources, the need to understand our world as a dynamic globkal sys-
tem, the need to take into conslideration the effects of our actions
today on the world of tomorrow. Such global perspectives are often
difficult to attain through merely studying in one other society.
Nevertheless, there is some evidence that students who have been

. expoged go one society and have Jone through the process of learning

about life in another area of the world have a better capacity to
apply this koowledge and insigbt to the analysis of other societies.

There is a segment of American society that accepts these pur-
poses as worthwhile, but it is a.gmall minority of our pdpulation.
Those of us who believe in the value of study abroad must apply our-
salves to find evidence that will convince our compatriots of the
need for this nation's youth to come into contact with other places
and other cultures. Let me gsuggest several measures-to this end.

First, I believe we head L0 encourage reéSearch that demonstrates
the stciflc benefits & Sf international exchange for the costs
incurged. We need credible studigs that demonstrate thi the “benefits of
going abroad in a way that can be related to the economic and voca-
tional realities of life. There is a serious lack of applied research
in the international education -field

Second, We need to addresg ourst ve: to establishing and enfor-
¢ing standards for quality programs in international educational
exchange. The International Communication Agency nas recently estab-
lished excellent quidelines for exchange students coming to the U5, 1
The guidelines that are contained in this publication provide a simi-
lar servize for educators looking for a&n gvaluative tool for american
youth geding abroad.

Third, we must recognize that international student exchgng e will

thrive in in~a ggortive educational and sogjetal envigonment. It seems
to me that ohe Of the ways to foster s study abroad within-the United

States today is to work on reforming the curriculum in the puslic
school system from kindergarten through twelfth grade. We need to

:

Ipditor's note: sec Appendix F,
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¢reate an awarensss at an early age th;t the rest of the world is
important fo ung ‘people to know about and important for them to

* hage A desirk to visit, Such a coordinated effort to reform our:
curriculum include’ global perspectives in the public schools will .
create an atareness and desire for international educational exchenge
at the high school and undergraduate levels.

Fourth, we must realize that.curriculum reform is dependent to a

+  large extent on teachers. It is, in this field that international
educational programs have been didmally insfgnificant. As far as I .
can tell, last year.there were no more than 500 high school teachers .
sponsored by national organizations to go abroad for the purpose of
becoming. acquainted with educatiqn in anqthér society, I refer to
teachers who go abroad on pa:oqra.ms other than summer or ,vacation
study tours on which tbey accompany students, When one considers
that there were only 500 teachers sent abroad for sariocus comparative
educitionall;{?rposes from a country like the United States this’ past
year, one t ‘sericusly question this country s commitment ko
increased commmication and undergtanding 'in the world. Such
exchanges should not limit themselves to language teachers, Language
teachers are in many ways an autémabic constituency in this field;

they should take it upon themselves to help teachers’ from other -

diseiplines pafticipate In educational exchange, .

~ We need to address the guestion ofecitizen é‘dgcatiom. We need to
alert citizens at the school district level to the need for better
s and more comprehensive international education in public schools for
their’ childcen. ot ‘

Ultimately,,the devglomnent of more mternationally cr:iexlt:eea"J
viewpoints in the United States iz dependent upon a wide ranges of
forces. We nead to make better -use of students and to multiply the
effect of their international experiences within schocls that are
working to reform their K-12 curricula, and weé negd the help of
teachers who are being exposed to a broader mtériﬂational context and
who are working with citizens who have participated in programs to
raige their global awareness, so that funds can be provided to .
schools and pupils to increase their awareness and interest in the
rest of the world. If we can all join together acrosg our many indi-
vidual perspectives, I believe that we will not only be able to main-
tain an interest in international education today, hut we will also
be able to increase and expand it JAn a way that "will meet the needs
of this country and the world for the twenty-first century, *

* L
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. " * ASSESSING STUDY ABROAD PROGRAMS: A GUIDE
v e ' FOR LOCAL SCHOOL DISTRICTS

—
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i Thesaﬂ'gndelines are published in response to the concerns of edu~
LT - : cators about the quality and reliability of the study abfoad programs
A available through a variety of aomnercial and educational sodrces . !
today. The same concern was first rnanifested through the publication .
B over a dscade ago ‘of *Criteria for B\faluating Foreign Study Programg
- for High School Students." by Stephen Preeman, then of Middlebury
. College. Those guidelines weres adopted as a position paper by the
Hational Council of State Shpervisors of Foreign Languages in 1966 '
and endorsed by the nme.‘ri’can Council on the Teaching of Foreign :

Languages in 1968,
. The present guidelines arg the results of a cooperadive effort by
’ the New York State Educaticn Department, the ERIC Clearinghouse on
- Languages and Linguistics, and the american Council on the Teaching
N of Foreign Languages, which establighed an Ad Hoc Committee on Study N 4
Abroad in 1978 fThey were formulated by Norman Abramewitz. Associate, '
s International Programs and Comparative Studies; and Helene 2. Loew,
- hagociate, pureau of Foreign Languages Bducation, New Ycrk State
Education Department, fIn consultation with an Advisory Committee comw
posed of :epresentatives of schools and organizations involved fn ¢
international student exchangee (gee p» 16).

These ‘Yuidelines are intehded for the use of those who MIsSt eva-
luate study abroad-prograps for secondary school students: school
administrators, teachers, guidance counselors, parents. and students

. themgelves.,

' Study abroad programs shoulcl provide worthwhile and interesting
experiences that increase students' knowledge of and empathy toward,
another culture as wgll as the desirs to continue to learn more about

. other cultures and nations~~their language, mores, and achlevements,
Such experiences should be sufficiently significant to assist the
. studept to make analytical judgments about other cultures, reduce the
affects of societal prejudices and stereotyping, and develop personal
values: "
“To fulfill these aims, the educational objectives of a program
. should be preeminent. They should be clearly stated and made known
§ to school-offficials, parents, participants, teachers,” and leaders
involved in the programs. These cbjectives should be measurable, and

Iztephen A. Freeman. "Criteria for Evaluating Poreign Study
brograms for High School Students,” Forelgn Language Annals I (1968):
N 288~0"

[
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the sponsoring agency should make known the regults of such evalua~
tiong to thase same jndividuals, as well as to its owh counselors and
staff.

Information Disclogyre by the sponsoring Agency

Sponsoring agencies are usually one of the following:

* Ap academic organization, i.e., a degree-granting college or ymi-
versity, a public or private secondary school

* A private educational organization, profit or nonprofit
* A religious organization: fallowship: or order

+ A comnercial travel agency

Financial i

All agreements between the parties concerned should be put in
writing in the langusges of both the participants and the host nation
at leagt thrae months prior to the start of the program., Planning
for such a program normally begins about a year prior to its start.
Such agreements should describe: :

* All, costs
Rules and requlations

Refund policies

Financial liabilities and exclusions

Deadline dates for payment
Evidence of financiai liability of the sponsor

Upon rejuest: the sponsoring agency's audited financial statement
of the prior two years should be made available to the school offi-
¢ial authorized to commit the district to a study/travel abroad
program.

Upon request: the sponsoring agency should provide to school dis-
trict administrators and parents a full accounting of the funds paid
by participants, including the percentage of such fees Jharged to
overhead and adminlstration costs.

General

The sSponsoring agency should provide the parents and the school
district with full written information concerning:

7
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The aducational and cultural objectives of the pragram and how the
activities therein are designed to meat them. This process is
often developed cooperatively by the agency and the school district
representatives,

The legal corxporate status of the Sponsor as defined by the U.S.
Internal Revenue Service

Legally binding agreements, if any

The names and addresses of school districts partiecipating in such
programs within the state or region during the two-year peried prior
to the surrent program unde: consideration

The itinerary. including time set agide as “free" time

Procedures and criteria for:
==gelaction of chaperones: leaders, faculty: and staff, including
thelr necessary qualifications
~=Orientation of chapercnes: leaders, faculty:. staff. and students
+ ==Planning of intercultural group experiences
--Provision of emergency health care

~=Provision of supportive services such as medical and hospital
services anl psycbé}ogical counseling
v
==Provision oL group insurance. Information should be included on

coverage limggations and exclusions: or limitations under
“self-insured” policies.

-

Reconmended Insurance Coverage for Health,
Accident, and Liability

Adequate insurance coverage is necessary for any foreign program.
The local school district snould request that the sponsoring agency
provide written proof of such coverage. This should include:

* Minimum basic medical coverage for each student. if not covered by
parents—-52,000 per {]llness Of accident (may be adjusied upward
according to length of stay), $500 in luggage Jnosurance (may be
optional at participant's expenge)

Bl

Evidence on the part of the gponsor of a surety bond or of an escrow
account in which are deposited funds for return flights of the group
or individual participants who must return home in an emeryency or
be returned home in case of their demise (unless the reason for
returning home requires that the cost be borne by the parents: ag
interpreted by the school district}

Liabillty insurance--institutional and individual
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Local school districts should secure waivers of responsibility
from parents or guardians of students with any medical or emotional
disorders that require speclal attention while abroad. Such disorders
should be listed on the student's application and may prevent par-
ticipation jn the program.

Parents should inform districts of general medical insurance,
making special note of foreign inclusions or exclusions, and any spe-
cial instructions regarding the welfare, safety, health., and comfort
of the individual participants. &

Criteria for Selection of Leaders and Chaperones

Leaders of foreign programsg should possess the following
qualifications:*

* Sensitivity to the emotional peeds of participants

Thorough knowledge ©f the host country and sensitivity to its
culture and language:r and the ability to help students interpret
them

Good rapport with teenagers

Skill and tact in facilitating group interaction (prior group
leadership would be valuable here)

hdministrative ability and experience

competence and experience an handling details of travel and accommo-
dations

Willingness and ability Yo cooperate with school staff abroad and
students' parents: among others

Academic competencer if applicable
Excellent health and stamina

A positive attitude toward American culture and the abllity to
interpret the United States ko host families and others abroad

Emotional gtability

Quastionnaires and personal- interviews by school administraticn
and the sponsoring agency should be used to ascertain the strength and
paat experience of prospective leaders and assistants. Leadership
training should be part of the program orientation.

The leader's and chapercne's professional relatlicnships with stu-
dents should not be used for private advantage. In the cage where the
spongoring organization provides a gratuitous travel stipend of other
emolument to the leader and/or chaperone accompanyling these students,
guch benefits should not be a factor in their recruiting students for
the program.




Selection procedures should be revlewed reqularly. measured
against the success of past leaders and chaperones, and changed if
necessary. It ls recommended that the selection criteria be incor-
porated into the program's applicatlion form for leaders and chap-
erones.

Criteria for Selection of Faculty and Staff

Paculty aud staff of overseas programs should have sound knowledge
of the country to be wvisited-as well as of the Uuited States, thelr
regpective educational gystems: and thelr langiages and cultures, A
sympathetic and understandiug attitude toward the American teehager is
also a nacessity.

FPaculty and staff of overseas programs should possess the follow-
ing attributes:

* Knowledge of thelr academic field

Knowledge of English and of the appropriate foreign language, where
applicable

Knowledge of the host country and the locale of the program
Seusirivity 0 a foreign culture and its unique qealities
Ab1lity t¢ interact with American students

Understanding of cheir role as counselors

Abllity to cooperate with their colleagues

EmOtional stability

Cuestionnaires, and personhal interviews by the leaders, school
administrators, and/or the sponsoring agency sho. 1d be used to ascer-
tain the strengths of prospective faculty and staif.

The teacher's professional relationsh.ps with students should not
be used for private advintage. In the case where the sponsoring orga=
nization providrs a gratuitous travel stipend Or other emolument %o
th. teacher accompanylng these students.: such benefits should not be a
factor in his or her recruiting students for the program.

Selection procedures should be reviewed regularly, measured
agaiust the success of past faculty, aud changad if pecessary. It i3
reco.meuded that the criteria for Belection be incorporated into the
program’s application form for faculty.

Criteria for Selection of Studeut Participants

Students should be carefully screened through application forms
and select.d through personal interviews by the sponsoring agency and

10
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group leader{s}, where spplicable, in c¢rder to ascertain their ability
to profit from overseas study and travel.

Criteria Sor gelection of students should include the following
individual characteristics {see Appendix Al:

. A
* Evidence of seriousness ¢of purpose

* Acceptable academic atanding

* Good health record any no known major illnesses that wili preclude
participation

gvidence of social and emotional maturity
Evidence of ability to gain clear benefit from “the program

Ability tu communicate in the language of “he host culture at the
appropriate levael, if required for accomp.lirhing the program objec-
tives

Ability to meet financial obligations

Letters of reference from gchool administrative persdnnel and com=
munity residents and a letter from the students' parents/faculty may
also be wvaluable in determining the students' eligibility (see Appen-
dix Bj}.

Desirable group characteristics include a balanced, yet diverse
group with respect to age distribution, ratio ¢f boys to girls, racial
and sociceconomic--and, if applicabler g.ographic--cross-section of
communities represented, whenever practical.

The selection process and criteria should be reviewed every three
to five years and revisiona made when necessary.

k4
Suggested Procedures for Orientation and Preparation

Orientation is the preparation of individgal particlipantg--
studentsa, host families, leaders, faculty., and counselors--to make
best use of the time sSpent in the foreign program and to ensure its
continuousg effect upon return. Orientation sSessions should be con-
ducted by persons qualified to cacry wut the plamned program. The
orientation, which ould begin at least six weeks before departure,
should be directed toward the peeds of the particular audience
invelved.

An orientation program should include:

Information about the differences and similarities between the home
country and the host country--cultural, economic, and politizal

The development of skills needed tv undarstand and explain these
Aifferences and similarities

The development of the individual's understanding of himself in
relation 0 hiz own culture

Forelign language practice, where applicable, for conversaticnal
purposes for those in need of ‘such practice

11
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-
Appropriate reading and study before departure

Information oh procedures, regulations; expacted behavior: and
mechanica of the study travel and/or homestay program

- . )
Exposure to nationals of the host country. if possible
Lessons in handling foreign cutrenciea .
Information about the objectives of the program

It is strongly recommonded that upon'return from an overseas
experience, student participants be asked to evaluate their experience
in light of the program objectives. They ghould .lso be asked to
share their experiences with fellow students and teachers (see Appen—
dices D and E}. .

pistrict administrators should also evaluate the program based on
studencs’ experiences and faculty and chaperone reports.

* Guidelines for Setting academic Standards

It is clear that properly arranged foreign experiencesa have
Intrinsic value of their/own." Thiz section on the gsetting of academic
gtandards is not intended to discourage the conduct of programs
designed to broaden students' experiences and increase their maturity
in ways not measurabla. Academic credit does hot guarantee learning,
nor does it substitute for the need to create a program wherein the
students' experiences enrich their lives. '

should the acquis. 0 of academic credit be an objective of the
program: the following recommendations are offered:

* No academic credit should be 9ranted for travel programs per ges
except in cases where educational activities predominate.

+ The amount of credit awarded should be preoportional to the degrees
that the program complements learning activities in the curriculum
or substitutes for them.

Educational programs should exhibit the usual characteristics for
such programs: e.g.. they should cdmprise learning activities of a
reasonable length of time. Such activitieg may profitably attempt
to capitalize upon the experiences gained through the exchange.

-

Formal instructison for credit ghould be provided by teachers
liconsed by the appropriate government agency in their country.

Credits for study abroad may be awarded by a school district:
==Upon ayvidence that the foreignh institution ahd its instructors
are fully accredited in thefr own country (where such accredita-
tion exista)

--Upon presentation of satisfactory evidence of the actual number
of contact hours provided




--If the school district is provided with svidence of formai and
periodic written evaluation of the work of the participants.
including a final report
The home scheel, with the students® foreknowledge, may reserve the
option of evaluating the students' gains from the program. A writ-
ten examination may be helpful in determining whether academic
credit should be granted.
&

Programs involving study of more tnan one semester should contain a
formal language-learning component. when applicable. ’

* ¥

The educational progrém and the criteria }or‘the awarding of credits
should be approved by the local district admindstration in advance
of the student's experience abroad. -

Guidelines for pacjlities and Accommodations Abroad

The number, kind, and size of facilities and accommodations must
be appropriate to the number of participants and the purposes of the
“ program. Preparation for and administration of short stays shoyld
include:

* Identification of a suitable locavion for the program

+ Identificatios of comfortable (by host country standards) accommgda-
tions for overnight, recreational, and jinstructional purposes

Provision for well-prepared and well-balanced meals

Arrangements for both regular and emergency medical ana psychiatric
treatment

Provision for contacts with the host comounity that will enhance
mutual cultural understanding

Provision for easy access to‘Bﬁer groupsg, schools, families, and
community organizationg in the host community v

Arrangements for participation In Jlocal cultural events and
resources

Arrangements for students’ access tO good local transportation and
communication with parents at home —

Preparation for ana sdministration of homestays abroad should
include:

* Careful selection of homes through formal applivations and personal
interviews in the home

* Orientation of host families to the aims of the program. to similar-
ities and differences between their culture and American customs and
traditions, and to potential problems in hosting an exchange atudent

13
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* Periocdic contact by the leader/chaparone with the host family while
students are there

* PlaCe:'lent: of stvdents with families receptive to thaeir needs and
interests

+ Evaluation of the program by the host families, stadents, and U.S.
teachers invoived. Final evaluation should be in writing,

Travei arrangements within the country visited should include:

* Locations for overnight st:ays that are convanient and will minimize
travel tiwe to plazes being visited

Provision for clean. comfortable, uncrowded rooms aach evening with
a recreztion area. it prssible

Orientat.on for students as go whot precautions should be taken., if
any, about food and beverage coasumption in the area being visited

Provision for varied and indigenous menu selections
Provision for a balanced diet for students

Provision for regular and emergency stops on lengthy trips

Provision for emergency communication with 24-hour U.S. telephone
contact

Brogram Evaluation

Evaluation by thé school district of an establ ished study or
travel abroad program should be undertaken every three to five Years
by interview and/or by written means during the course of the program
and at jfrg conciusion. HNew DPrograms should be evaluated after thg
first year. whenever posaible., and especially durlng year-long
programs, outside evaluators {who will have made on-site cbservations)
should be used periodicaliy. The following aspects should be
evaluated:

* Cross~cultural learning encounter and enrichment
Attainment of academic objectives
Selectlon and orientation of participants
Counseling and guidance of participants
Curciculur and instructional technigques
Leadership of ataff

Impact on host community: gchools. and families

Qi
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Sponsor's administration and program’s finances

.Fa.cilities and accommodations in the host community
Community interest and support ¢

Abfility to éevelop a satisfactory spc:nsor-school relationship

Evaluation surveys should solicit comments and reports from par-
ticipants, host academic institutions, families, and leaders (see
Appendicea*D and E). Program evaluation reports, which synthesize the
comments of participants, teachers, and others and which protect the
anonymity of all conce;nedp ahould be made available to the parents of
participants and to potential participants,

* * *

.

These guidelines are designed to asgist school districte in devel-
oping usefyl programs for American'students traveling and/or studying
in other nations. In the case of school—-to=school programs involving
Eoreign students coming to school districts for siX months to a year
in the United States, the International Communication Agency has
established criteria for such exchange visitor programs. These gulde—
lines are available from the Agency at 1775 Pennsylvania Avenue,
Wwashington, D.C. 20547 (gee Appendix F).
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APPENDIX A

Stcple Preliminar¥ APBlication

Full pame Phone

Permanent &ddress Height Welght

Birth date Country of citizenship

School Class this year: {( } Soph { } Jr () Sz

What foreign lanquages have you studied, if any?

Have yOou ever lived or scudied abroad? _ If yes: when and vhere?

Father's full nase Living or dsceassd?
Ocoupation Country of birth

Hother's full name Living or deceased?
Qcoupation . s Counery of birth

Are parents divoyced?_ Separated?
I1f yes o either, who 18 your guardian?

Indicate any medication or ghots YOu are Presently taking
What are the¥ for? d
Dascribe Any disablility, chroenic condicion: or allerSy,

Signature of the aPplicant

With this applications please attach A statemont bY briefl¥ answering the
following Qlestlons:

4. Deacribe yourself in terma of your perscnality and interescs,

b. How have you used the resourcca available in your compunit¥ for involve
mont 1n your interests?

Deacribe a relationship you'vc formed within the past few Yaars. How
did you meet this person? what attracted him/hor to you? . How do you
see your relationship developing over time” (This can be a relationehip
with a teacher, pear, older person, fellow worker, etc.}

wWhat exPeridnces BAve you had that maka you want to participate in thia
gtud¥ abroad programi

#hat do you think You would 93in from thie experience?

TO BE KHSKERED BY YOUR PARENT{(S)

13, Please attach 3 statement describing your son/daughter both a9 an individual
and ay « Member of Your famllY., Please also indicato your porsonal feelings
about his/hcr participation in tha pro9ram. .

144 "I hereb¥ givec my sen/daughtcr pormisaion to apply to tha program.™

"

Signakturais} of parents or quardian

Sourca: Atarican Field Service

Q
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APPERDIX B

High School StudY Abroad ProTram Pefaonal rence Form

To the teacher completing this form:

The student whose name appears below {s applying for the High ‘s'chool Study
Abroad Program. If selected, the applicant will spend six weeks Ln Frante jp a
program of language and culture Study.

The difficulties of adjusting to living and 3tudying abrotd make it very impor=-
tant that parcicifancs be selected on the bagis ©f acadenic ability and eme-

tional maturity. We would therefore aPpreclate Your feank evaluation of this
applicant. N

Please conPlete the form and retuyrn Lt directly to
{Teacher or Department Head coordinating application).

Thank you f{of your coopefation.

“yme of applicant

1. How long and in what capacity have you known tho applicant?

2. How would YOou describe his Intellectiu) abilicy?

3. To what extept does the applicant possese originallty and independentio?

4. If posaible, please dsacribe his Performante §n txtracurricular and
compunkty attivitles. ’

5. How would you agssess the applicant's maturity and emotional stability?

How wall would you expect the applicant to adapt to the pressures of
stud¥ing and living akroad for SiX weoks?

Are you awale of any restrictlons on the candidate's phySical actiwvity.
dieg, of health? .

Does the aPPlicant rel‘ar.e well B¢ gther agudonts and teachers?

How would ¥0U agsess che applicant's abilicY to work cocperativel¥ with
other, students iR 9Jroep acsivities?

T0 BE COMPLETED BY THE LANGUAGE TEACHER OnLY
Please doscr].h-e the applitant's abilities in the followind areas:

A. Understandlag of the foroidh language ’
Extelieng ( } Good ( V Pair {3

‘Willlagness o aPeak in the prasence of others
Excellent ( ) Good { ) Fair ()

Fluoney ‘
Excellent { } Good () pair { }

Lanquage aptitwde .
Extellent ¢ ) Good () Falr ( }

Rame Posigion
{Please princ}

Signaturs

Sources ACTFL Archachon Study Prograc
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APPENDIX C

Hidh sehoel StudY Abroad Prodram

e

L.

Proparing for Your Solourn Abroad

[

flecommended radding:

. Y

1+ The French Teanager, Jane M. Bonrquer Advancement Press of Americar P.0. BOX
07300, Detroit, Michigan 48207, $4.00 Y

L - -ir

2, Comment Vivent las Francaig, Girod & Grand-Clement, Hachette 1972. Avatlable
fxom French and Buropean Bockatores Rockefeller Center, Wew York or from
Larouase Bockstora, 592 Pifth Avenuer Hew York. (Ask for catalod also: mahy
other ugseful 'publications ayable.) $4:00

3. Guiode Michalin for paris “an for Environs de Patls and for oBte de
+« 1"Atlantique, or any other-good eApE, tourist guldear ate, for thess aress.
Tha Michelin Guides are ava}la.ble from the bookstorss mentioned in #2: théy
cost about $3-$4 aplece.”” t!ngliah or French)

4. Paris-Match and ‘any other Franch Pericdicsl availabla

Recoomended study:

1, HoW to avk questions in Freach. Analyre “your oum needs and interests. fhat
will you want to ask? What kinds of questions get more tham a "yss™ or “po”
answer? How do you find cut things abopt petpla=~how to ask personal
(Muastions in & DOlite ana digdfeat way.

fiow tO make "small talk.® How to kKedp & conversation going. What to talk

abouts At tha pabla. How to talk and eat at the name time. ”

How £o talk about yoUpwalf, Your own covntrys ¥our own culture, your home
town, your beliefs. Your ConCerfs. sSeart keeping a mtebook Of makind a

. list of the vocabulary and phranes you will need. -

Seek opportunitiss to talk with native French perscns. Learn hovw to ta!.k'
with adults, with teenagers. Practice using the "tu" forms with your
friends. : .
Llaten/bo French tapes. Improve your listening comprehension. work on your
own pronunciation and intonation.

<

Raview the grammar that w111 be nacessary for speaking: pronouns: present.
past, and future of regular and irregular verbs: subjunctive {prasent omlyl.
Psy attantion te. gender of all nouna and watch agreement of adlactives.

sourca: ACTFL Archachon Study Program

El
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APPENDIX D

Studant Pogt-Exchange Questionnairs

Por adaltlonal comments, please ude the back of the paper.

Hame:
Age at Lime of exchange:

Prior travel sxpaTience (or exbogure to a forefid culrure)
Landuage background and eraining:

Sourrve: Souch Bur

1,

2.

14.

15,

-‘al Lanquage

Can you'vemsmber any ldeas Or starectypes that .you balieved atoue the
Pranch/German people befors Your trip expPérience?

Hava your expeTiences change®d any of these proconceptions? now would you
Rnow degeribe the pacple Or thalr culture?

"hat made the higFese fmpresalovi{s) on you during the erip?

a) What ymg most meaningful for you?

BLld ehe experience of living with a hose family offer any new insighes into
the French/German culturo? (Plsase be specific.)

a) ‘Could you have learned these things in ways other thap by a home stay?
What struck You 23 ona 3f rhu nOBt wnhgual Customd Of £he counkry you
vigkted?

a} Can you imagine this cvstom exiseing among Americana today?

b) If not, what would prevent Americans frca accepetlng it?

Sirilarieies exise among peoPle of different natkons. What valuas and
soelal similarities da you now ses the People of Pranee/Gensany and the
Untead s)ut.as 8arkng?

What 4ld you learn abgut our own country and soclely by visiting apnother?

0id you feel your knowleddge about the United Statea was laeking in gerraln

areas? If so, please:indicare ths areas. °

. S
00 you gee yoursslf or others differently as a yesult of your trip
experiuness? .

How much and in what'way do you fael you hava 945ned In the following areas
as a result of the trl.p.

o - n
bl personal relatkonshlps

¢} Cultural awareneas

d} Personal growth

00 you feel a parson can go o a forelyn country and learn abour itz culeure
withoue knowing the lLangWige? If so, how can this be dane?
From your own expeFienter what ¢+ you fool can bs Galned from & forsign

exchange program for students? -

tnsat were you NOT prepared for?

al that sugdestions <¢An you give to help us inprove the orlentatjon you
recelved? - (

» . »

vhat MIGQ hope to 9ain from a fueure erlp if you were to go?

00 you_ see hy slfl'rﬂ?u::b glulonahip beewean this exparience and your
outlook ¥ pténs for the furure? -

PR
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APPENDIX E

Foreidn Travel Study Evaluation
4

¥While your lmpressicns aro fresh from your trip abroad we would like &0 ask you
to exPress your feelings. De honest and fréc with Your suggestions. ~The :
regulta of cvaluations guch a8 Yours enable us to make those imProvements ateded
to provide the best foreign travel program possible for the scudents of

County. SPongsors should return this form within 5 daya afrer the erip ends.

NAME OF STUDENT: AGEL MALE: _FEMALE:

HOME SCHOOL: GRADE :

TRIP TAKEN:

SPONSOR: TIME ABROAD:

Rate the followlnd on 2 five polnt scale = 1 Lowd co 5 (ign) 9 2 3 4 &

What wvalue did the orientation programs have to you?

How satiafactorY was the tranaPOrtation ¥0 and from
the Unilted States?

How saciafactory was the cransPortation in the forel9n
countries?

How gacisfactory wore the room accommodations?

Yow satisfactor¥ were the food accommodations?

Have you beon abroad bofore? Yes Ko Where,

What did you Jailn from this erip?

What suggestions do you have for lmprovement of this program?
What did you 1like best about this trip?

Wnat lrritated you more shan anything else?

- Would you recommend such a erip for other geudents? Yes Ho

Why?

floward Count¥ (MD) public Schrols

22
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APPENDIX F

Criteria for Teenager Exchange yisitor Programg

Intarnational Communication Agency

These criteria govern the designation and monitoring by the
Department of State of exchange visitor programs that are designed to
give foreign teenager students an opportunity to spend from six months
to & year studying at a U.S. high school or other educational institu-
tion.

The student is placed by tie exchange visitor sponser with a U.S.
family that serves as the host family during the period of sponsor-
ship. The primary purpose of these programs is to improve the foreign
student's knowledge of american cultucre and language through active
participation in family, sChool, and community life. A secondary pur-
pose is to improve pmerican Knowledge of a foreign culture and to
contribute to interpational understanding through persc. al experiences
in gchools and communities throughout the United States.

1.0 Eligibility for Spohsorship

1.1 Only nonprofit organizations ang institutions that have received
tax~exempt status from the Intcrnal Revenue Service under Section
501(c) (3} of the Internal Revenue Code will be Jdesignated as
exchanye visitor program sponsors for teeénager programs.

Selection

The designated sponsor muat assume responsibility for the selec-
tion of students to participate in these prcgrams. Employment or
travel agencies eltner in the United States or abroad shall not
be used under any circumstances for the recruitment of foreign
students.

Selection will be limited to secondary gchool sStudents or recent
graduates bhetween the ages of 15 and 19 who have a gufficient
knowledge of English to enable them to Function in an English-
speaking environment, Students should be screened for
demonstrated maturity and ability to get maximum benefit from
these programs.

Agreoments

All provisions of the agreements between students: their PArents.
and spongors must be written If possible in both English ang the
gtudants' native language. The terms of gych agreements must be
spacific, stating clearly the total cost of the program., refund
policies, and program rulas and regulations. The sponsors are
. regponsible for assuring that these terms are fully understood My
students and parents.

.
'

24




4.0 drientation N

4.1 orientation, both pre-departure and upoen arrival in the pnited
States, must be provided to all students. The orientation should
, be designed to give the students basic information about the
‘United—States: its people, and family and school life. Students
should be fully informed of the nature of the program in which
they are participating. Sponsors are encouragded to fnclude
raturnees in pre-departure orientation gessions.

4.2 . orientation must also be provided to host families in advance of
the gtudents’ arrlval. Each host family should.be well priefed
on family and school life, customs. religion, and mores in its
exchange sludent’s native Country. Each family should also be
apprised of potential problems in hosting an exchange stydent and
provided yith suggestions ar how to cope with those problems,

4.3 Students st be provided with an identification card that
includes 1) the name and telephone number of an official of the
spongoring organization, 2) the name and number of the exchange
visitor program, and 3) the address and telephone number of the
Facilitative Services Staff. Bureau of Educational and-Cultural
affairs, Department of State,

4.4 1In addition:; gtudents and host families must he provided with a
copy of the "Criteria for Exchange vi<itor Teenager Programs,.”

5.0 Health:, Accident: and Liability Insurance

- -— S5«1—The_sponsor is responsible for znsuring that every student
selected to participat@ iii the program has .apprapriate medical
coveradge. Minimum acceptable coverage must include 1) basic
medical/accident of $2,000 (per injury or illness), 2) prepara-
tion and transportation of remains to home eountry (at least
$1.,500}, 2#nd dismemberment coverage.

5.2 'Coverage may be provided in any of the following ways: with the
Department informed of the sponsor’s cholice:

1. By health and accident coverage arranged for by the gtudent.

2+ BY health ahd accident ingurance coverage arranged for by the
aponsor.

3. By the sponsor's assuming all financial responsibilities for a
student's illnesses and accidents from the time the Student
leaves his/her home cPuntry until he/she returns home.

6.0 Geographical Distribution i

6.1 Sponsors must develop plans to ensure that groups of students.
especially those of the same nationality. are not clustered.
Every effort must be made to hove the students widely dispersed
throughout the country. No more than four foreign students ahd
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no more thian two of the same nationality may be placed in ome
high school by a sponsor,

3

Placement of Students in U.S. Schools !

Ho organization sponsoring this type of exchange program shall
place a student in 4 secondary school without first notifying the
principal or superintendent c¢r school board and ©btaining approv-
al for the admission of the student. Sponsors must make clear
Arrangements with school authorities regarding any tuitjon Pay-
ments or waivers of t;uitior!.

Placement ©f the student in a secondary school should be arranded
at least five weeks in advance of the student's departure from
the student's native country. In any event, such placement pust
be made before the student's arrival in the United States.

Placement ©f Students jp U.S. Host Families

The designated proyram Sponaor is respensible for the selection
of the American host family. A program sponpor's :iepresentative
must personally interview and visit the home Of sach host family
before that family is permitted to receive an exchange student.
Telephone interviews are not sufficient. Employment agencies
shall not be used: under any circmmstances. for the placement of
exchange students.

The student shall not be asked to perform the duties of a house*
hold domestic sider any circumstances. However: students should
be made aware that they may be agked to assist with some ©f the
normal daily chores {keeping their rooms rneat, helping with the
dishes) that ail of the members of the household must do.

The American host family shouid have at home during nonschool
hours at least one family member, preferably a teenager, to
assure the exchange student ©of some companionship.

Spongors must Mmake every effort to asgure that 4 gtudent is
placed with the family that promigsea the greatest compatibility
for the student. Such arrangements should be made well in

advance 80 that the students and their hosts have ample time for
correspondence hefore the gtudents leave their home countries.

Sponsors should notify students of their home placement at least
Eive weeks prior to their départure for the United States.

A host family should be given the background data and arrival
information about the student at least five weeks Prior to the
student's arrival in the United States,

Home placement must be made before the ptudent's arrival in the
United States, HNonccmpliance with this requirement can result in
immediate Suspension or mvocation of exchange visitor program
designation.

3
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9.0

9.1

SEEervision

The sponsor must assume the responsibility of resclving problems

. including: if necessary. the changing of host families and the

12.0

12.1

early return home of the exchange student because of personal or
family difficulties. :

Sponsers must contact students and their host families periodi-
cally throughout their exchange visit to ensure that problems ave
dealt with promptly and cffectively. ‘These periodic contacts -
"hould include personal meetings with students.

The aponsor mu;i provide the host family with a copy of the iden-
tification card furnished each student (seé 4.3} as well as with
the names, addresses and telephone numbers of both local and
national officials of the sponsoring organization who can bhe con-
tacted at any time in case ¢of an emergency or other problems.

Spongors must solicit written evaluvations of the exchange program
from students and host families at the termination of the :
exchange vigit, Student evaluations should include discussion of
host families. host schools, area representatives of sponsors,
orientation programs: and suggested improvements. Host family
evaluations should inelude discussion of exchange students, area
representatives, orientation programss and suggested improvement.

Emoloyment

Students in the teenager program are hot permitted to accépt
full-time employment during their stay in the United States,
However, noncompetitive small joba, not to exceed 10 hours per
week: such as tutoring: grass cutting, baby or people sitting,
newspaper delivery: ete., will be allowed. ’

Financial Respongibility

A sSponsor must guarar.cée return transportation for gstudents in
the event of a default by their organization. This may be done
by the purchase of round trip charter tickets, the purchase of
round trip tickets on regularly scheduled flights, or a com-
bination of ths two. Alternatively., a spongsor may arrange a
shrety bond OF surety trust agreement with a bank to epsure
return transportation.

Sponsors are required to have available Eor review by the
Department of State an audited financial statement of their
operations, The fipancial statement shoulc include an itemized
list Of the salaries of the officers of the organization.

Re POLES

SPOngg}s will Furnish the Department of State yith ah annual
report on their programs at the end of each year. A question-
naire will be sent to_sponsors each year to assist them in pre-
paring the report.
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13.0 gugpension or Revocation of Exchange visitor
Program pesignation

13.1 gponsors who are found to be in violaticn of the above criteria
are subject to having program designations suspended or revoked
in accordance with Section 63.16 of the Regulations Governing
Designated Exchange Wisitor Programs. '
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LANGUAGE IN EDUCATION: THEORY AND PRACTICE
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