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| e e __Preface . . -

This guide is designed to provide a model for giving the

. individual student writer extended opportunities for writing and

writing instructon, It 1s our assumption that most students aeed

wore actual writing experiences than the traditional classroom

structure offerp., However, this assumption confrc:nts the teacher

with a seeningly Insurmountable task: providing an individualized >
program with & var:l.ety of writing skill.s te be presented in a

L]

varlety of wsys in & restricted amount of time.

One approa.ch to solving this problem is rhie learning-
centeted writing lab, which simultanecusly gives gsrudents a more
expansive writing progrem while Ereeirfs the teacher during clags
time to work im & one -to-one s:l.tu#tion ‘with each student, This is
not to say that we are offlerins an “easy way out_:." Learning centers
——— ——and writing labs require much thoughtful and time-tonsu:ning prepar-
ation to ensure effective, mierestins tasks and effic:l.en;:, productive
act:l.v:l.;:ies for the students., This puide is directed to the ) concerned
reachers who are willing to put forth the necessery effort to help

students become better writers. We have tried to make this suggested

program useful and a’daptable tc any classroom setting.

<«

“E l{lC
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Definitions

John Morlaas in Clasgroom Learping Centers, defines learning

centers as places containing “materials, equipment apnd learning space~

4
—go_arranzed tiar ¢hfldren fn omé class can work at a variery of

learning tagks simultaneousiy."l Each center contains an explgnat:l.on
of the task and directions written s students are able to work inde-
pendently. Thege Centers cap be used to reinforce co;ncepcs already )
taught in 3 more traditional Eashion, to lead students to discover
new concepts to be covered later by .the claas, or to provide correc-
tive or remedial instruction for 2 variety of problems. This approach
offers geveral sdvantages to both teachers and stud;-.nts. Interdiscip=-
linary lessons show the relat:l.on;;h:l.ps amr.-ttg éreas of study ;ften

kept separates espec:l.zflly at the middle and high school 1evels’;.

Teachsrs can individualize 1r;struccion practically, sémething we are

tcl'ﬁ we should be doing but which seems impossible in the large
classes mogt of us are assigned. Students learn self-management,
. L) -
cooperation and decisionemaking skills #o necessary at all levels.
»

Centers can be platmed to enhance creativity or to spark interests

goals po single lesson can ever accomplish for all students. A

- »

Howevers all these benefits c2n bhe realizgd only through skill-

ful management by the teacher. Gathering and/or creating materials

R
vwhich will accomplish the desired effect, is a time-consuming and

:Morlam John E. Classroouw Learning Centers, Belmont
California:r Fearom Publishers, 1974, p.l. -
6




ongoing task. When and how to use the centers must be carefully
s *

gauged to provide a proper balance of instruction and independent
"7 T “work for each class. The room must be arranged to encourage seriocus
effort and to discourage distraction. The teacher must keep
records of student progress and evaluate student performance of or

energy glven to tasks.

Tigddeton To 411 this 1ndependent and Individuglized active

= . 1ty» learning canters Provide the teacher with opportunities to_
confer with students gne Qt % t1m§ about problems or progress.
These conferences form the major part of any good writing lab, a
place where sgqﬁénts recéive intensive, tntorial help with thelr
writiﬁg, eiéher in general or for a Speéific assignment.
‘ Whether a writing iab 1s an adjunct to ¢lassroom learning
centers, ag 1s usuéli; the case 1n elementary and middle schoolss
or a se}arate pléqe speclally stf®ffed and containinsicoffecttve
learning centers, as is often the case in high school ;nd college,

its primary purpose 1S to help the student understand his owm

approach‘ to writing and to show hin how to improve it. In this ,
) situation, the teacher becomes a gkillful guide, ; sounding board,
or whatever the student's needs seem to demand. He is mot a
lecturer or an editor: ¢lassroom instruction assumes the former
role.’and the studerdt bust learn to assnme the latter. 4galn,
records must be kept of progress, but evaluation should be left
to other settings.

We nust emphesize that neither learning centers nor writing

labs are intended to replace ;}assroom instrnetion. Bdé% are

RYC e o e <
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supplementary ;o and supportive of regular class wotk, providing

additional practice, explanation ot reinforcemant of rraditional

subject mattet in styles geated‘to 1nd1v1duai needs- and intetests.
* In otdet to qake this Buide &8 specific and helpful as

yossible, and yet to covet # progrsm for all students K - 12; we °

have chosen to divide this booklet into three sections: K - 5, .

“ERIC™
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6~ 8, and 9 - 12. Each section has been written by & teacher
vho is wotking ar that level and 1s familiar with the speciiic

needs and problems of that age group.
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The Writing Center in the -~ ™ -

Kiriaergarden-Second Grade Classrpbm- "

5

R .
L] bl '
I R pu . . - — - ,_. J—
/1. Research-und Definitions : - -
J Until recently, very little research has been done on the -
/ writing of young children. Researchers“)are beginning te look into *
o the acquisition of writing skills before children enter school,

'ﬂ:e;e 1s growing evidence that children write before formal school-
ing, and in mahy cases before reading. Hall (1976) reports that i
a ntgons‘interest in writing ap:;ears at around age‘fourﬁl Fonr ".
and five-year old ‘ch:l.ldren write on pa{:er, furniture, books and
walls, Writing becomez; a part of their dramatic play. Imitating
adults around them, children write out grocery lists, :;statnrant
-orders, etc, They want to learn to write and begin practicing
long before they enter school. o -

Hall describes. a study that was made of early writers,
who were identified bY teachers and by examining their writing
sampl'es, as children who engage in self initiated writing act:l.\;:l.t:l.es
and ghow legible letter and uord_ forms and evidence that ;hey aTe
_ trying to communicate words ot ideas through writing prior to

enzer:lms kinderga.rten. Extensive intervieus were he\ld with the
t

parents of eighteen of these children. In 17 out of 18 cases,

'!.nt-erest in wrlting preceded iaterest in ;:ead:l.ng. Hall concludes

13311, Mary Anne, et. al., ™driting Before Grade Oné - A
Study of Early Writers", Language Art3, May 1976, p. 5382.

_ O —— e 9--.-___._..- .. [, [ —
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* * thae darly ex_‘gssure e and experienze with t':r:l.t:l.ng as communicatien
- . ’ LI
say facilitate interest An both writing and reading And may conr:ri-

t .
bute to inftial success in schoot. The importghce of rearly writing

L]

-

mer'its at leasf as much attention as early reading.Z? As stated by

Mimi Chenfeld: . * .

A1l children have Stories simmering inside, waiting R §

-

¥6 be toId; waiting Ty-bewritten—and—shared.— They—
. have imaginations that delight in language. They
. play with words, rhymes, and rhythms. They invent
new words snd acunds. They mix a sense of word .
play with sharp observation, sensory awareness and .
fantasy. JVith encouragement and appreciation ?{?&’
wil) happily share their wealth.3

Donald Durell advocates the use of writing as.an aid to . s

reading progress. He states‘s "ne child’s t‘irét ?rge ig to write
arid noélread and we haven't taken advantage of this t‘act.""
Dn.e way teachers of kindergarten through second grade

children can meet the need for earl; wriling experiences is through )
cse of a writing center. The writing centes at these levels serves a -

. differant fuuction than centers t‘or.%;der children xho write Dore
fluenzly and are ready for editing skills. The center &t the primary
level provides opportunities for children to put their thoughts‘ in
print.‘ This could !:e accomplished h¥ dictating to an aéult ot older
‘student. BY the end of first grade, some students are ready for
independent center work, however, many will s€ill need 1r;dividual-
ized help. The writing center should provide opportunities fvr both

individual writing and -dictation.
. ¥

24211, p. 585. ’

3Chenfeld, Mmi. Teaching Langusge Arts Creatively. New York:
Harcourt Brace Jovanovie, Ine., 1978, p.

. I'Graves, ponald H. ‘“Balance the Basics: Let Thenm Write.”
- Wew York: Ford Foundation, p. 5. . -

.
ERIC 19

Rl A e provided by R

1 -

Hep




*‘ - 1} *
; L
- . ®
- The following is a description of how to set up a writing
' center a8t the primary level.

- II. P_hysical Setting and Crganization \

. The‘wr.iting r;enter should pe located in & corper or & section
£

of the roon indicated as a special area. It should rewain open

enm.lgl'l to make it visible to the teacher and inviting to the

children. Kindergarten teachers may choose to Iincorporate writing

L ] .
ugterials into a "language center." In the early years,

childzen do not separate modes of creative expression, Art mater—

ials should also be easily accessible, a; early "writing” is often

¥

fnspired by artistic expression.

H

The tunber of children using the writing center at one time

can be controlled in various ways, Tha nucher of chairs at the
table cdn indicate the limfr, A ticket system worl.s well. Library

pockets holding color-coded tickets can be located in various

.‘cente.rs as well as on 2 main chart. An empty pocket indicates that
+ - r

\)a particular center is not availabie at that time, 'Sone teachers

. L
may wish to assign centers to insure that all children partieipate

in sach center pericdically. If this seems too structured, two

k £

periods of the day could be devoted to cepter time. During ome

pericd, children could be assigned te 2 specific center, a‘nd later
in the day, another period of time to allow for free choice. This

set-up works well for teachers who 91{11 to ugse parent volunteers

at certain centers during specified times, For kindergartan and

first grade children, the uriting center is an area where a recorder

- .

will need to be prasent. Primary teachers wanting to operate the

writing center continuously, must realize fhat young children make

Q . 11 8
ERIC SRS ) <
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continwous demands_ for assistance. In a classroom where two or more

adults are present, it may be possible to operate the center in this
way w?ti:h one adult designated as {:hé wrir.i:}g center resource person.
Some teachers, especially those&ho‘ ha've 1:[m_1tgd§ asgistance
- in their classroom, will want to_gpecify certain times of the day

when a person will be avallable at tha wricing center.’ Children

———tm

who wish to write at other times, should understand shat it will

be an independent activity. Some students, even at the kindergarten
level, will ‘be ready t‘or-independent writing. When choosing '
raterials and projects’ £o~.: the writlng center, teachers should take
.into consideration the.developmental level and interests of the
children. Because these levels vary within a given classroom ot
this—age, ,they need to be recognized in the individual child gnd
should dictate the types of activities.mde gvailal;ie in the writing

-

center: ‘ .

Victor Froese describes the fol 1:m1n3 four stages ot‘fsgudeﬁt

writing, which can be used &s guidelines by classroom teachers to

determine what the writing center should offer: .
’ 1. Writing Readiness :
- -

Children ‘at this level, have learned that sigus, books,

megazines, ete.s have writing on them which adults can read. Left

to right and front to back orient;t;oizs are b:zing established. The

physical aspect of writing is just developing. Children at this

stage of development have 2 high ingerest in writing, are very eager
to learn and should have Dany opportunities to write in a variety
Fi -

of mecia. ’ ’ .

El{llc | 3 - 12 "
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. Concept of a gentence 1s vague. Thought process is lost in the . N

_ important at this stage of development to zeceept children's dictations

Children at chis stage are devzleping oral languages but still

have many obstacles to overcome in recording ideas on paper. Their

physical labor of the wr:l.‘t:l.ng task. Individual dictation, group

logs and group experlence charis s'hould be part of dally activities,
Recording children's langua‘ge serves two basic purposes. First, :I.g
prov.‘.de's the most relevant possible materials for _beginning reading -
instruction. Second, it makes instant authorship possible when the

child is still a¢quifins skills for independent writing. It is

and record :{ngm exactly. The wyords spoken to the teacher or to
‘another adult are part of the ereative act. cChildren should not
be guestioned spacifically; spontane_oﬁs‘-exﬁress:lon is what 1is sought,

not responses to what adults want t£o hear. Use statements like

"rell me about your picture." or "Tell me a story.,” Later, when
c¢hildren ate able to write oa thelr own, this early respect for
thoughts will help to nourisﬁ the growth of creativity. It is very

important that volunteer recorders be familiar with this procedure.

3 Independent'wr:l.tigg_ . .

Three criteria are necessary for independent writing:

1) Children pust have sufficlent use of the language. 2} They S

ER]

Aruitoxt provided by Eic:

ouet be able to print the letters of the alphabet. 3) They must

be able to associatg letters with e:pee‘dh sounds. Children at this

stage of development require much'assisc.ance and patience. 'l.'he;- .

can express éhe:l.r' thpuéhts but feel inadequate about writing chem

in a recognizable fashion, They will likely feel inhibited by 2 )
’ - 13 . . : -

10




lack of spellins‘ knowledge and will need extra guldance in this
area, However, spelling correctness 1s not emphasized at this jevel
of ;he writing process, The fccus in creative writing for young
| _children is on'the expression ‘of personal feelings. Mechanics come

when writing skills are more advanced. Writing centers for children

at this level of development should allow for the varied ability

levels, and an adult resource pasrson should 8till be available tg the

children for certain periods of time.

4. Language Experjgentation
Children a: this 8tage have reached the concrete operational
level. They are able to view concepts in different ways. They

are ready to do a lot of experimentation and tzke responsibility for

their own and each other’s editing. The writing center for children at
this stage can be used independently, but ghould incorporate the three
stages of “the writing process: prewriting, composing, and editing.
The prewriting phase could be accomplished with the total class
when the center 1s introduced. Purpose for writing amd the designated
audience for the finished product should be c¢stablished at this time.s
III.‘ Materials

The writing center in a K - 2 classroom should be rich with
materiais arranged in a neat, attractive way. Well-defined areas of
L storage will encourage children to return materials. This can be
accomplished by drawing ocut shapes of items tg be used or placing

a plcture or piece of the material on the container in which it

should be placed., Heavy car.dboard containers designed for shoe

si'roese, Victor. "Undgrstan‘ding writing." Language Arts,
October, 1978, p. 811-15. )

ERIC atr |
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""" - 2, "Be interested and encourafingZ. _ B

atorage In clossts can be purchases for reasonable prices at discount
stores. These containers can be used for storing supplies guch 2s
paper, uwagazines, eic. Dishpans or paskets can also be used.

.The following materials are suggested for use 1ﬁ the writing
center, All materials need not be available at onc time, but variety
is important-to the young child;

1. Paper for writing or drawing: 3. Other items:

manuscript paper pictures ‘e
story paper postcards -
unIined paper magazine pictures
~=gonstruction-paper . - . posters
chart paper whole wagazines
sclssgors
2. Writing tools: paste
-pencils papet punch
felt-tipped wmarkers staplex
crayons word lists and Picture
colored pencils dictionaries
ballpoint pens typewriter
chalk and small slates tape recorderx
| stanp pad and alphabet
letters

IV. Teacher's Role
In a learning~ceniered classroom, the tescher becomes a
resource person and facllitator. A teacher who wishes to get up
a writing center should:
1. Be a listenetr.
Become alert to young children's speech. Listen to

children in a variety of situations.

Praiée efforts and provide time for children to share
work.

3. Be ready to record.

Carry a small pad and pencil or a clip pozard to record

children's remarks, chants, and stories.

=15




Be Be adept and careful at formulatigs and ref ormul a:ing.

) Bncourage each child to expresp feelings. In mos: cases,

~

young children’s uriting should be recqrded as s:ated.

P

Be aware of ;raditional and cultural uses of gpeech.

During times of creativity it is best not Lo correcs
speech or grammar. At 2 later time, the correct form

can be modeled.

Incorporate parent cboperation. :

Parent :!.nvolvement and educa:iog are important parts

of a successful writing program. A mceting informing
pirents of the philosophy of your total educational
program should include 8 ¢sscussion about creativity and
the importance of encouraging and recording verbal
expression. Farents can then be called upon to volunteer
time to help in the classroom as a recorder at the writing

center.

Evaiuation

In order for the writing center to be successful, evaluation

of 211 aspects of the program is necessary. Evaluation of the

center should include looking at the interest shown by the children,

appropriateness of tasks to their abilicies and interests, arrange-

ment of supplies and materials and location of the zenter in the

classroon.

Feedback from children and parent volunteers should be

encouragcd. Evaluation of young children’s progress in writing is

3 difficult task. Individual folders of writing should be kept

along with a record sheet on which progress, problems and comments

can be written after working with children in the writing center.

ERIC
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Activities For the (K-2) Primary- .

The following idéds can be used in a writing center for primery
children.

1. Make a word mobile using: ecolor words, foods, wild animals,
farm animals. .

Correlate the activity with 2 sclence or social studies unit,

Older childrzn could make individual mobiles; fhunser children.
could add cne item to a class mobile.

2. Make a rhyming dictionarv.

, Children cen work individually 6: in teams doing a page
for the class book by writing and illustrating words following
certain rhyming patterns. (at, ick, og, ete.)

3. Make big and biggpr pictures.

Read "What is Big?" from Sounds of Numbers by Bill Martin, Jr.
(Holt, Rinehart and Winston.) Talk about things that are bigger
and smaller than children. At the writing centex, place
diagonally cut paper. Children who wish to draw themselves

as the biggest object begin on the tall end and vice versa.
Have children print the names of the objects under the pictures.

=

4. Make "Teeny Tiny Books." *
AT »

Place a variety of comiercial note cards at the writing center
T 7ot beginning writersTto use for short sto.les.

5. Use the Touch Box. . ' -

Using an ordinary shoe box, cut a hole in the front of the bax.
- big enough for a c¢hild to reach Inside and feel the object.

Sew or utaple a sock around the hole. The teacher o the child-
ren could contribute objects to the box. Place the box in the

0’ L. 17 -
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writing center. Depending on the ability of the children, they
could write the name of the nbject on a card, write the begin-
ning letter of_ the object, or a description of the-object, — —

Rewrite from wodels, ' )
Choose a nursery rhyme and wﬂ.:e it in two different ways, Make

@ nev ending to a familiar fairy tale, or change the lyrics of

a familiar song. y

Try the "f‘riday" Box.

A special box or other receptacle 15 placed in the writing
center on the designated day.. During the day children can
deposit stories or poems to be shared at & special time.

Make a "Mail Box." .

A teacher's mail box can serve a similar purpose. Children
write letters, stories, poems, draw pictures, ete., and
Place them in a special box for only the tescher to Yead,

Other ideas to use:

Story titles .
Story starters
Pretend you are...(A pencil for example)
Finishing sentences:
Rain sounds  like
Rain is
I hate
I feel lonely when
I'm secared whén

* s e N

"Is" books: )

Happiness 1is .
* Green 1s .
Big 1is - .

Color books '(ﬂlus:rations and labels for objects of one color
or several colors)

Alphabet books {ecould be individual books or a class book for
cach leiter of the alphabet)

Shape books (book made in the shape of subject of the book)

R
s 18
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‘Writing Labs and Leaming Centers
Grades 3-5

1. Definitions

In the intermediate grades, three through five, writing labs
and learning centers are 1ntarre1ated_-:‘ The writin-g lab 1g merely
confer_e.nc:lng tine made available by learning centers for students .
to ;eceivc extra help from an adult director or an older student,
The lab is in session only whun the director 1s available, The
writing centers &re, on the other hand, a'lwa‘ys available for.
students to use and wr—ite at any time: they are ongoing activities
for individual work, Together, the writing lab and writing centers
forn a part of the writing program of a school, Of course, other
opportunities for writing exist within the content aress -of
socail studies and science as well as the Spelli:ns and r_eadins
cusfriculum,

A learning center can be effective in offering a child relief

from a straight clase:room sizuation. Many students need this extra

19
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stimulation and wmotization, a chance to move, 2 chance to work in

a ¢ifferent wode, a chance to be on their own and a change of pace,

- The approach can help the teacher individualize and 1ncre;§e student
1earniug“: proficiency, improve a ¢hild's self-image and t‘eel._ing of
1ndepende'uce and improve the student’s view of school as 2 fun and
successful place. to be, . -

JII. Setting
Sectioning # part of the ¢lassroom into a writing center involves
) only the positioning of e-xistins furniture so :hac:a table and chairs
dand storage of materials are available to the students. Many types
" of dividers can be yged to separate the writing center from the quiet
"area. . Depending upon the teacher’s creativity, cardhoasd boxes,
posters or cloth banners may be uged a? dividers, To store supplies,
boxes covered with decora.r.ed. contact paper, files, cubbies, shoe
hold'ers with pockets, as u;ell as plaér.i'.c storage containers from
the store could be used. '
Ihe materials and organization i1l help determine t:.he physical
set up of the learning center, as will the_ available! furniture
(or lack of it) and clagsroom space. A round table COI-.ll.d have a
divider waking t'our'par.ts for four separate ynits of activifies
within each open area. Other materials and sequintial organization
. nay require a—';:ulletin bosrd with pockets for papers, shelves for

materials or rugs and piilows to sit on. Learning center decor
ziepends on the teacher's creat:l.v:i.tjr.‘ :
III. Materials *
In the writing centef, the students should have chairs and a
. " table big enough to ot‘t‘sr-’ a -large enough free surface to wr.ite

O
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Supi;lies_éﬂou1d be at hand, yet displayed 6r stored

confo:EEa_l;iy .

neatly. The teacher could include several types and sizes of

-~
)

lined paper, drawing paper, tape recorders and cassett2s, rulers,
possibly a typewriter, a stamp pad, alphabet stamps, dictionaries
and thesauri. It ig optionmal for the teacher to supply the pencils,

erasers and markers or have the students bring their ovwn with

', them when they come to work at the center. A4 colorful cardboard

-d;esign on a bulletin board or cardboard carrels made by the teacher

or studg.nr.s could add interest and excitement to the ce.m:er as well,
The writing center will need a stofaée box or shelves where

the tedacher keeps exciting or intriguing objects' to be-used for

specific story ideas: Suoopy puppets, shells, a bird’s nes:t, etc,

A hanger or hook could be used for various word charts, either

teacher or student made, that include lists of days, months,

focds, nuzbers, na;::es or vocabulaty donated by students who have -

finished a report and wish to share their ideas and word lists to

help_ others, The teacher may make tapes directing students to

think and write about various topics, choose pictures with appro-

priate questions written on & card or asked on a cassette tape, or

moukt poems, newspaper clippings on colored paper, to be read md

discussed with another student. h

IV. Teacher Role

The teaciher's role in a writing centered classroom 1s an

encouraging, enthu;iastic facilitator, ul_mo creates an atnospﬁere

whete writing is 2 natural and expected acgivity. Teacher-made

bulletin boards, displays of student writing and the responses i¢

. Helping

h‘a-s generated are conducive to this writing stmos.phere.‘

O
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atudents develop their writing skills by helping them match their

'thoughts fnd feelings moré exactly to the words they write, theu
teacher provides for all students of varied interests and sbilities
in the ;aggrials and suggestions offered. The teacher is also
respons;_ble fer plgnning; creating mterisals, organizing and setting
fp the structure, as well as introducing t%e writing center and lab
to the studfnts. In order to bé confortable with thig program, the
. teacher must be in cortrol of this total experience, taking special
care to imolv;all students in the center. The teacher ;nusr. be
avare of changing needs of ctudents, and adept the writing center
acco.r:dingly. The tea‘lcher needs to let the st.:fadents fnoﬁ! the

behavior ennacted of them as they wurk ir the center or lab, as

"

+  well as the quality of writing expected from them. The students

will accept the responsibility of keeping-the center neat and

-

clean fmd returning supplies for use by the next chil:i. With class

discussion, the stusants can help fopmuiate rules governiag use and

sharing of materials,” : .
Avwriting 1sb 1s an excellent vehicle for the teacner to use

- in involving parents in the chi{ld's learning. It can benefit both

parent and classroom. The writing lab can only be conducted yhen

an adult or older student 1s available to assist students with writing

problems, The 1lab helper o-r assistant encoutages the student to

follow the three processes in writing - prewriting, coazposing, and
_editing - and helps the student cooplete :he;e oorrecr.ly.. This 1ix_
" an opportunity for students to confer with en adult for immediate
help on any problems they may have in writing. Nevertheless, the
teacher must also be available to zid the parent aad studepts through-

out the writing lab. The teacher needs to develop record keeping,

RIC - 1wt -
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. evaluation materials and a procedure to use them, :

K

V. Frocedure

. ws_When organizing a learning center environment, the teacher

should. proceed slowly to allow both hitself and students to adapt
to a new set of experienc“es, and rules. Start with only one centet,

set the scademic goals to be achieved, focusing on a few skills at

a \riue\, and collect and prepare appropriace materia;s. These

materials most have varlecty and be‘on several academic levels to

be beneficial to each child in the classroom. After gatting

»

. materials and supplies, the teacher must plan and organize the

»

sequence of the activities as she wants the children ro wyrk through.

. . )
She nust bave clear and conclse wrirren direcrions te augment any

oral diractions thas mey have been given in 1ntrodu:::lns the center.
4 wriring center could be .eirher a compositiop developing cenrer

5 or a writing skills center or a combinatdon of both. A teacher with é

extra room might wish to have two sepatate centers, one for cozﬁposi—-
tion and one for skills.

Incorporating the Writing Process in a Hriting Center’

The writing process involves "three stages of development: .

prewriting, composing and editing (revising or proofreading). It

is our Eeeling thar rhese steps should be Included in a composition

writing cenrer. - R

»
.

. Prewriting helps the child make use of experiences, memoriles,
feelings and attitudes a3 well as srimulating new apd related ideas,

words,.izages and attitudes ro motivate and initiate a flow of wric- !

ing. This prewriting is often, within a regular classroom siruvation,

- aécouplished by the teacher and class sharing activity, listing

»

»
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vocabulary and gathering ideas. In the writing centeT, the pre-
writing activities miy be accomplished either individually or as

.
a.mll group sharing asctivity. Thf. prevricing section of the »

center will have various objects, pictures, Boems. newspapér articles

and art supplies to'st:!.mulate activities directed toward writing. For
example, the child way follow written directions to use an object
(baseball, teddy bear) and then write a list of feelings or wgrds

that remind him of this activity¥. He may be directed to draw a

- L)
plcture or make an art project, listen to music on a.tape and then

be directed to make a thematic word chart oT make sentences relating
T, .

to the activity. These coa:ld be shared and further words and iAdeas
addéd. An?ther method would be a cassette tepe of :;a,acher recérded
messages and directions for the child or -mu group of children to
follow in the prewriting. The astudents may wish to tape record
thelr words, ideas and ‘sentences and later edit the tape to make
their own thepatic word chart to be used uhenawriting their composi~
tion.

Various semantic and word charts for ongeing social studies
and selence activities and lessons to stimulate writing aight
2lso be kept i:; the prewriting section of the center. The final
directions would help the child understand the type of ;riting

expected from her, 1.e., repeater stories or fantasy, and give

samples or motivacion for this as well a6 infors the studenc shout

his audience and its background. 1The student could be given a

choice of audiences or a series of different audiences. In che

compo'sition section of the writing center, the child uses his

prewriting information, sentences and word chart co write his

-t
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rough draft. Rules of courtesy will be of utmost inpgttance and

st‘resud at rhis‘ time to emphagize the importance of concentration

* 7 uhile writing.

'ERIC
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The editing section of the writing center will include revwision

- and proofreading.

The child will be gziven a cara or rape cassette .

and follow sp.ac:l.f:l.c directions using sanple sentences to demonstrate

what to look for in her wriring. After proofreading by herself, she

will be directed to ask 3 friend to read the composition aloud.
Together they take corrections until reading is smooth and wakes
genses ro borh, - The correcred draft 1s then taken to the teacher for

a writing conference or to rhe writing lab director. The child
reeds her.composition, explains her corrections and they confer over

suggestions for the final drafr for publfcation. The consideratien

of the audience and the expected response is discussed and clarified.

The child must be $ble to recoprize whether yr not her message is
clear. The compositioen should bhe sent or given ro the :I.ntend;d

audienc®, preferably vyith a fairly quick response. For more
{mmediare feedback, a child my elect to read it to the class and
‘have 'a discussion of this work and intent in writing., This should
build. up the wrirer'’s self confidence and glve ideas for wriring
to classmates who Need more encoULagemanc.

The skills section of the writing center offers ‘an excellent
opportunity for the t"eacher to focus practice on skills remediation.
The .t:.eacher, will be aware of ge‘netal and specific problems the srudents
are having and will make practice sheets, games asnd acrivities avail-
able in this part cf the center. Lerer rhe rorrect ussge vill be
reinforced in the writing process as well, é.s., if ervors in

_5
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punctuation or tense are occuring in the composition, the tescher
will mke activities correcting these, following a group lesson
and rgv}ew or reteaching. This way the students recognize that
thes; sape $kills are needed in the writing of their stories.

VI. Record Keeping and Evaluation

1 - N

A very important step is plannin-’s the recoré keeping and
evaluation of the learning center and its activities. Individual
racord keei:ir]s should be very simple and give .quick information
to both the teachér and child regarding the student's participation
and progress. This information can help her discover areas of .
weakne% requiring more teaching and learning experience.

The kind of witing will necessitate different types of eval- *

uation. A specific criticisn on & factual or informative article

' 13- more easily accepted and assinmilated by a child than. the same
type of feedback on his expre.‘;sive writing. In his expressive
_writingg the child has tgken a greater ris}:, 'regealim his nature
and cons;-:iousness. and his feelings and sei.f concept nay be easily
M‘t. seriously inhibiting his future writing. Therefore, the
teacher should exhibit a very ?ositive and gentle attitude in
evaluating creative writing. The teacher's attitude should be one
r:f respect both for the student and the effort he has nede i creat~
ing and correcting his work. He should be praised for acceptin‘g the
reSpons}bility of editing his Ot;n wotk and encouraged to see this
as én i:ntegral part of t_ﬂhe writing process. .

Record keeping 15 essential for both teacher and child to be

avare of progress. Recording iunformation on an individual chert

for esch child as well as keeping sanples of the child's writing in

L]
&
LS
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- her own'utiting foluet will help demonstrate gtowth in writing and

be available & patent confetence if needed. Duting evaluat:ion,

the teac teacher :boruld note the type of ertot beins made and use

{ . _ this itformaticn diaguasrically fot specific insrruction oy the skill_
as we?ll as ptoviding parviculatr expetiences to ptactice the new

s‘kil']. and vo use it 1n putpogeful writing, either individually ot

as a group teview activity, These Could be incorporared in the

- s;d.lls section of the w-i'iting: centet as well, for a mote effethive .

» co#relation between the two centers. Equally imporrant is eval-

. ua'rion of the learning center itself to identify irvs effecriv%\ls
and add ot change goals ot materials to achieve the gteatest .
success with the centet, Student evaluation and suggesrions can

provide helpful imput to “improve and devise new centsts.

A Activities for the -
A Writing Labs and Leaming
- . - Centers, Grades 3-5 .

27 . .
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Compunicating 1dea? in a variety of.contexts is at the heart
of writing. The following ideas for topics and prewriting activities

are :[,nc]_udgd in support of this statement. . .

Dinosaur Land (Idea from Good Ajple Guide to fearniug Centers)

Directions: Read the directlons written on the card or taped on a
cagsette. Listen for and note the purpose and audience
of your story.

Prewriting: 1, Lock at a filmstrip on dinosaurs.
2. Read. Dann¥ and the Dinosaur by Sid Hoff.

et 3. Draw a picture of a dinosaur or meke a sculpture
. or dicorama showing the dinesaur you wi}ll write
about ., . ,

. &, " Think about what the dinosaur looks like, what it
' eats, what his activities and problems gre and whar.
nakes h:lm happy .

5. Write your gtory. ¢

6. If you like you can make it into a shape bock and
+ draw illystrationms. :
7. You may wake a dinosaur report to class or think
of another activity zbout dinosaurs you would
= -+ 1ike to do. .

" The Musician T .
Directions! Pretend that you are 8 famous musician., Decide what
kind of instrument and music you play.

Prewriting: I, Draw a picture of the 1nstt?menh Iabgl the parts,
describe it.

2. Draw a plcture of you and your band or orchestra.

3. Listen to a recording of your kind of music.

4, Write words and phrases deseribing your life and
" music,

5. Describe concerts, long trips, friends, home. —

fRIC . = %8 |




=6, Discuss story ideas with.a frierd. T~

7. Wrice your story.

) 8. You may try to play an instrument or give the class
. N -& shott concert.

Pantasy Stoties .

{
. Directions: Think of XNonsense Titleg-—for fun.

The Rabbit that Roared
N ’ The Ladybug that Joined the Zoo |
. Tvo Desks on a Walk Thtoufh School .
The Day My Pencil Went on Strike

Prevriting: 1. Wtite phrases and words describiecg the main character.

] 2, Wtite ideas te.ll:l.ng where the; go, how ther act apd
- ’ feel,

3. Write some probl-em;s that‘ might occur.
* ., 4. Write some wa}s to solve the problems, .-
5.» If you wish, tell '?ou_: story to a f:iend.
6. Write your story,
7. Share your story with the class by reading it or .
v oaking it into a play or TV show.

7 . 3

-

People Stories

. Directions: ,Think of events that might happen to 2 boy ot girl in .
real life,

- -

* Moving tor a New-Location
~ : My Friend Runs Away
An_Embarrassing Situation
' - Loging My Notebock and Homewotk on Test Day

rrewrlicting: 1. Talk to st;neqne who may know about the experience
fitst hand.

. . 2, Describe feelings that people with the ptoblem vwould
have., - .

fRic, © 0 TR 1
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- 3. Make 2 diorama of the climax of the story.
- " »
4. Wrire your story. - S,
“ 5. Head your story to the class. Discuss the ideas
“ in it spg the.way people solved problems, ° N ‘;

. .

“"Sports Stories

2 T ’ Vi )
Directions: Decide on a sport and whether you want to tell a
. fiction or- non-fiction story. Here are gome

baseball suggestions. - 4
: My Life as a Catcher’s Mirr -
. The Play That Changed the Game
Prewriting: 1. Read baseball cards and day-dream a short while, _
2. Think abou!: a t::lme when you played oxr Hm:ched a
gaoe, y
3. Hrite a list of vocabulary words that uould help
‘ to understand the game (1.e., home run, high fly
atc.). .
) 4, ‘Plgy the game at recess. .

5. Write your story. -

.

" 6. Hélp someone else write a story abpdt this game.

¥

M¥steIy Stories -

Ditections: Think .of samething or someone that is missing, something
arcanged dilfferently than usual, or a strange phone call
or giessage Fn paper,

t
1. Describe the plot, why the item is missed, or whar_ .
is in the note.

Preuricing:

2, Write 1d‘leas describing the locatfon of the story.
i :

3. Describe‘ the people in the story.

4. Write & list of words that are mysterious sounding

H . N - " .
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in place of walk).

5. Tell rhe sequence of how the problem is golved.,

6. Share your ideas uirh._a friend ro ger more ideas.

" 70

“

Hrire your srory.

8.  Illusrrare,

Read your story ro someone using lors of expression in
.- your voice,

Survival Stories - - .

Prerend you are on a plane rhar has crashed,

synfnyus for oidiunry words_we uce (i.e., creep, sneak, -

Direcrions: Srudy
» _the type of climare, geography and culture of the
- “crash site. R -
Prewricving: 1. List climaric, seosraph:l.cal, and culrural 1n£om-
, ’ rion. L,
2. lvh:ite phrases celling frow you gor rhere and what
- condivion your companions, rhe vehicle and you
Lt . ate in,
3. Describe the area (deserr, mounrian, ocean, )
. quicksand, iceberg, jungle). .o
v .4, Find a picture of a similar place and mount ic..
5. Wrire ideas on what You would eat, " 5.
6. Tell how you would keep warm and dry.
! 7. Wrire several escape plans. .
g, H.afce a diary or journal about your feélings and rhe

problems you meer and solve each day.-

-

Natural Disasrer Stories - -

Directions:

’ Prewriring: 1.

Aruitoxt provided by Eic: -

Hrire a 1lisr of words that you think of when you
hear of a disasrer 1ike the one you have chosen. |
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Selacr 2 natural disasrer (i.e., flood, fire, hurricane,
tornsdo, ice srorm) and consider irs effecr on people,




1

- +1 2, Read newspapet clippings about a similat dicastet.
3. Dtaw pictutes Ohowin;_..thue events and fe‘alings.

4. Vrite phtases and ideas.of what might happen to
people of diffetent ages duting the dissster.

* 5. Desctibe tescue eguipment and actions,

. . 6. Desctibe'a family and tell the stoty of what happened
= - to each membet,
. s
7. Write and illusttate yout stbry.

Shape' Books - .

o

Choose a shape or ttace ftom a4 coloring book -ome that .
« is the shape of the object that you want to write about.

" Get-all yout matetisls reedy (pencils, special shape

,papet, etc.) »

Ptewriting: 1., 1liet vocabulary that deactibes the object.

2, Tell what it does or what it 1y used fot.
e .

3. ﬂ‘!::l.te‘ adventutes that might happen to it.
4 BRead thea to a filend and think of a story togethet.
5. Draw & pictute or make a sculptute.for yout story.

6. Weite yout sr.o:y in sequence, with a punch line-
_ . ending.

Suspries Oblect Story

Ditections: Look im the .ttguurc box, knapsack, or jeans pocket
to find an cbject hidden inside,- No one ¢lee should see.  ~

Pt.ew-rithg: 1, Look,at the object, rhink sbout it, end wtite a
) list of wotde that tmnd you of the object. *

/
2. Write a Qesctiption of the object. N

3. Wtite pouible uses fot the 'objoct. Be ctestive!

A
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4. WVrite how you feel about the object and why you feel
this way. ’

S. Write a 'story and illustrate it.

6. Exchange yoir atory with 8 friend. K

‘Gzab Bag Stories iy

Dire%;ima Reach into the grab bag or box and feel one object.
. Do not take it out or look at it.

Prevriting: 1. Write about the texture. Is it soft, smooth, _
* -, ’ squishy? :

2. Write u;)rds that tell about the shape. ™

3.- List ideas of what the object might be.

- ,. , 4. .Be partner:: with a friend and compare lists;

S. Look'at the object to see If your description
fits.' Cross out the words that do not.

6. Add more words vwhich accurately describe the object.

‘- 7. With your partner, write a atory about the objt;ct‘
that can be shared with the class.

.

. .- . 8. Edir the story together. -

Newspaper Stories .

Pirections: Choose a newspaper article from the H.le and read the
. story or caption. -, 5

Prewriting: 1. While looking at the picture or r&reading the story,
- write all the worde that come to Your mind.

. 2, Write'vords to describe the people or aninals 11:
. the story.

3.. Make 8 Iist of words that describe the location.

4. List words that tell what the main characters m
1ike-~their feclinge and attitudes. ]

Q ‘, ) o . 33 30 '
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- . 5. Uae the main chahcters and mpke up a stor} about thes.
It can include tha news happening or not.

“ 6. Write your atory, makiug sure it is something that could
have rul.‘l.y happened. .

17 Locate when, where, hw, who, what 1 your atory.

Rasearch Writing

Directions: Collect books and inforrative articles needed for your- ¥
. regesrch topic. Arrange writing materiszls to start
note gathering.

Prevriting: * 1. Read and skim & story or informative article on
the topic, making a list of 1aporunt toformarion.

-

. 2. Deccr:ibe location, pecple,-or cbjects needed t'or
the report. .

3. Conduct experiments and vﬁte notes on procedure
4 and results.

N 4. Orgunize the information and make an outline. .
. 5-; Write the report. . \ _
6. Make posters, filastrips, or other visuals tov go
- with the topic.
. .

7. Share the report end illuatrations with another
clasa. -

Book Beport Writing

Pirections: -Decide upon & bock that you would like to share with
a friend. Take :}t to the writing center.

Prewriting: 1. Skim over the book.’ Choose two favorite parts and
writa about them. -

' ‘ 2
- 2. Write your reasops for liking the book. ;
3. Tell sbout the characthrs.

i 4. Write why yoi think other Beople will like the
story. *

‘5. Giva a brq.et‘ written synopaie. of the story.

. -

. R
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. 6. Share with a frienc Let the friend read the atory
. and check 1f he felt as you expected.

afr s
A3

. . -

Quick Idess for Stoky Starters and Qther Writing Activities.

- ) Write about beauty, your town, infinity, etc. using descriptive
. words and expressing your t‘eelinss
) Describe Americs using clsssmatea’ personality ciutactetutics.
Make captions and stories for pictures.
Meke pictures for captions and write stories uith theun,
Write & atory based on part of a comic strip.
Use tepn,t.et books as aodela for "atories. .
Write findliar stories 1like Th Iﬁteg Bears from another point of
view {e.8., "How the Bear Feels
Write holiday stories (e.g.,"The Ghoeta ancl Magic of Halltnteen")
- . Write modern t‘abzaa.
‘ Write "Just So” stories (e.g.,"How the Iig’et Got 1ts ctlaue").
Write about an imsginary land snd its inhabitants.
Write about & feeling; a happy tine, sad tige, nervous time.
Write greeting cards.
Write sadvertisements.
Write brochures for travel,
«.  Write letters--friendly, business, thank You , yequest.
Fill in forms for mail order putciuses. applicetion:, or bank
Draw and label pictures. (Hake & hot rod end write a etoty t'or, 1t )]
Write & story or poem 2s you listen &0 music.
Yake a myth, legend, or-tall tale after reading models of these
foma .

-+ T List sinilies and make them intc a poem. - e
- Write an sutobiography or biography nping interviews.
. Write recipes for food.
Write recipes for a good life.
e - Write historicel-fiction-~your_1ife 1£ you lived long ago.

Write "talking books” to give to younger childrea.

Vrite and explain idioms or proverbs. .

Write an address book, thesaurus, or dictionary.

Write ideas for autographs.

Write & story about labding on another planet.

Use the newspaper to write sports stories, editorials, headlines,
interviews, weather reports, classified ads, obituaries or -
wedding announcements.

Write a journal or diary.

~ Weite a menu.

Write a play or akit.

ERIC - |
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10.

11.
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Writing Skills Center Activities -

Use vocabulery chart words to make picturés.

Use vocabulery chart words for waking lists of aynonyms or
antonyms.

Make & contraction game or conpbund word game. Cut the word
into puzzle parte to be put back together.

Extend a sentsnce. Start with a noun and verb. Add adjectives,
adverbs, and prepositional phrases to make it more complete.

Arrange and rearrange sentencet, using picturea for subject,
verb, and object and arrange several ways. Write sentences for
each.

- ~

Use Dolch phreses and arrange into sentences.

Pley "S$illy Syntax" from Interaction by Moffett.

‘Hli out forms such #s benk withdrawals, library card applica-

tions, monéy orders, and res'i:lurant_: order foras.

Use aisspelled words from compositions for & supplementaty
individualized spelling prograe or as the class spelling program.
Students can practice the words 4in the aiy, with. a friend, on
paper, or at the chalkboard. Write sentences for each word.
Find matching vord family lists eand study. Study with a

friend before taking a test.

Label yord boxes or envelopes “Words I Need to Kuow" and
“Words I ¥now." Use the vords in written sentences to check
for retention. :

Use the skills center for reviewing and relearning cerrect
forms for errors nade in composition writing. Oral class
reteaching #nd individual retesching before agsigning projectl
to use the skill are suggested.

LT}
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Student'a £ill in
clasa, activity,
and time involved.
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Middle School Writiﬁg Centers

T The middle school ’teach'er. often in a uor.e subject defined -
* classroom, can use learning ;:enters to incorporate writing skills .
into daily ciaesrom acu‘;iﬁigs. The use of learning centers h;lps
students see that writing 1; ‘not a geparate subject, but thaz it
carries over into all areas, and the middle school teacher will
find that extended writing experiences offar more opportunities
- for one-to-one guidance than the average classroom situation permits,
Centers should have levels of dit‘t‘iculty. within thens.elvea to
challenge the “gifted child” a8 well as the child needing remedial
help, Multi~level activities help the teacher pmi.d; a more
mdivi.;uuzed approach to learning. :
Although leaéning cex{ters should te changed as student
" intevest dictate;, the writing 1ab can remain consternt throughont
the year, Though pre-writing experiences may b.a handled in a
different setting, work in the writing lab should become an .

-

excellent opportunity for students to edit and interact with each

_other's writings. -

.Many of the published idess and techniques for creating

vt

writing centers and_{la'bs focus on either the elementaty or the
- secondary 1earn:i.ng situétion, 1eav111§ the piddle school teacher to
‘ sdapt from both levels to meet the specialized needs of middle
school srudents. Hany of the sample cen.terﬂ pgesented in this section
are adaptations of “1deas ‘taken from bc;th the elementary anci secondary

- 3

levels.
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¢ . % PHYSICAL SETTING

. N . . Roow arrangement, basic to the success of the learning

:,-. ’ center program, is dictated by the physical situation of each
1ndividusl classroom setting Bouever, sven the most mflexible
classr_oon can, wj.r.h imaginacions be divided. into a variety of

activicty areas, Many of the 3uidelines outlined in the e%eﬁntary
. i

n of th:ls guide can be follpyed by the middle school tucher.

ﬂith the help of bookcases, packins boxes, table, closetas and comerl,h

the teacher can crute a chssroon refuge, which has privacy and an

- .

amsphere ‘cofiducive to learning.

MATERIALS - e

‘ A teacher who uses cl_assroon learning c;el;ters encounters

. -prc;blus when displeying materiels. The display muat give self-

: " explanatory directions, ask questions, present problems, provide
models, and give information, Large sheeta of packing cardboard

. which are t?-u;:_ioned s0 that they will qi:and by themselves are
flexible for poating colorful disp.lays ;nd can be folded fo:." eaay
atorage. Some tuc;her's create tabletop workspac.e by arzanging '_l:
tables in front of bulletin boards and :acking mtari:als to the

- board. Disl;hy systens_will vary depending on the centar and itas

- owm :pegiﬁc requiru.lents. There are & variety of commercially

N prepared maceriale t':o chooge from or the teacher and .s.tudent:s can

create the c-entar themselv s, In St-:me situations, a box of
. dittoed worksheets may be central to le:art_zing center activities,
. in others audioc tapes, records, filmstrips, and pictures will be

u

needad. Resourca bonks auch as dictionariea, thasauri and

N
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Stammat cexts ate eapecially impottant to add to the list of

4

matatials, . -

PROCEDURE: DEFINING OBJECTIVYS. L

c:éiéxné 1c;tnins centets 1s not just otgunizing activities
Iand apac;; it is developing specific cbjectives based t;n pupil
apaesdment ..\ Ideas can be déveloped from almost any sou.tce. once
the objectives have been determined and focused in on. zvaluatio'l;,‘.
both ftom the teachet as well as the students, as to esch center’s
eff;ctivenen should be ap on-going check of tﬁe'prog:am’s success.'’
A good otsiniz;tional plan will also include matetials needed, . -
operational ptocedutea and a ceacinuum of diffic'_ulty levels,
Students can find a vast vatiety of a:lb;fects to write about if
given the ptopet guidsnce and ptewriting activities, writing
A dctivities celated to‘othet clssaes guch as teadins, social 1
T ) “;di:;:;:; ;\;;:el{.axed atudy hall hobbies will ptovi-de “uh;;
- aubjectc ta choon from. Thc 1ist is endless and teschets will I
- - find it easy to cteate theit own st of possible idess fot ctutins'
1utn1ng centets, - :
ROLE OF THE' TEACHER
In otdet to function effectively as a fecilitatot in s learn-

ing centet setting, s teathet will naed to: _

- 1. Be comcitted to allowing students to develop theit own
decision-usking akills.

B

2. Bs more concetnsd with the learning taking place in the.
classtoom than the teaching.

3. Bé capable of cresting apd mintéinins sn environment fot
leatning that is cteatively flexible,

4. Be able to teilot both methods and materials to meet
~ . verying student needs’und sbilities.
43
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. their own Progress.

1

Q
ERIC
—

5. Be sensitive to the rate of student progress and to
the need for immediate and specific reinforcement 88 the
" “cap-stone" to project completion,

6. Make time and energy commitments required for consiatent
- evaluation and tevision of center activities s necessary
to sustiin tha highest level ot‘ studenr enthusiesm, involve-
ment, sud learning. . o
Learning center teaching is more anp attituad on the\ part of
the teacher than a system of teaching. It ifivolves more than jusr
aetting up the leaining centers, which require a great deal of-

structure in order te function elrectively, but once OPGFStiOMl’

.

_provide an opportunity for children to work independently at

activities tailored to their needs and interests and to evaluate

. There is & great déal ét' work involved in desigoning a creative,

functional, self~directed learning center and, initially, the teacher

wiil need to spend much out of class time in preparariocn. However,

_once the learning center is gp_gr_g}_ional,_ studente should Jbe able to_
proceed at their own rate in completion of the learning tasks and

in uploying and recording the results of the self-checking activie
-

’I‘hus the teecher will be t'reed of routine

tiu that accogpany them.

:I.nstruc tions, grading, a

and genieral reécord-keeping. Thia preeious

“frae" time can be used to work with atudents on an individual,
turorial basis, conferencing, or working wirh-s small group exhibit~

ing homogeneous nevds.

Teachers tiay find the learning-centered approach an excellent

opportunity te involve parents. They may beused {n a “f Ia‘fing

aenas tO Ovétaes general classrocn activity_or atationed lt tha .~

writing lab/centar to guide apecific problenms,




EVALUATION

[

Teachers will want to 'devise their own aystem for evaluating

learning-centerad instruction. John Morlan, in his book, Clasaroom

Learning Ceptacd, suggests these Points to consider.-

1. The evaluation shouid grow out of c'aret't.;ny constructed,
. clearly atated, specific objectives.

2. SO‘C dmtlsltic tests 8h0ttld. determine activities gt a
centsr. There is no point in having a student work on
- . activities at & skins Ieamins center juat because it

t . is there. .

3. The eveluation must fit what is being taught snd directly
concerned with meeting the individual center's objettivas.

The student also entars into the evalmti:on process through reading,
editing and commienting on other student’s writings. Some guidelines

for the atudent's interaction with their peer's wril’:ings ave.
- recommended #o that studeunts realize ‘the intent of the writing and

tha audience for whom it is written. R

— -—

STEPS IN DEVELOPING

- i

A MIDDLE SCHOOL 1EARNING CENTER

I. Idenl:ify ah idea;
&, Fiow your owm classroom experionce or inlpiral:ion. .
b. Fiok sodeone eise.

. c.” ‘Feow asbpla cinters you have séén.

- d. ¥eom profesnionkd booke on -Iuming centers.

&, From other booki, ‘

II. Adept it to th-e n&ds of your child‘rent
s. Exanide diagitpitié data.
,b.- How nu;:h pravioua exposute, ';xplrience is oecesssry,

c. Dafins your objective.

L 1




d. Detarmine nppropruén levels within the centar,

.. Dtcido'vhechu 1t will be offered as an elective
concer or aa an absolute requiremsent. .

III. l'llko the center.
IV. Place it in the room, -
V. BExplain the center, _ . ?

MATERTALS NEEDED ¥OR USE IN A LEARNING CENTER/WRITING LAB EXVIRONMENT

almansca phonogreph; records "
asgazines, cataloguea picture file )
blank booklets puppet theatre
chalk, pencils, pens recipe box of creative vr:l.!:in(
comic books - suggestions
commarcial apelling kics rhyning .dictionary

" croasword pussles . 8lide projactor, slides
dictionaries ccudonc magazines-~-Scopa; Read,
cncyclopedios . - Voice

, &xtra qkﬂl practice pages tape racorders and tapes
felt uaterial,.flannsl board talephone directery
fila atripa text for grammar and sechanica
games--1snguags games, uricina games  usuage

. ovarhesd projector- thasaurus

. liatening poat : transparencisa lnd nxrkers.

. DavNBpapers . typewriter
veriety of paper variety of licerature books

. .o - to use as models

ART SUPPLIES ‘
drawing Peper -- ;—-nldns—cape— railroad board tagboard
glue paate, sciasors 3X5 note

sarkers pocket charta stepler carda

CHECKLIST POR EVALUATING TNDEPENDENT ACTIVITIES

Doss the activicy.....

fit the growth ne;d of tha atudenta?

provide fou_spuific_ccudinc-cequred—md? ;

fit a8 one part of a plsn of bslnneed‘ learning experiencn?

. include clesr, conciss instructions which are not dapendant
on teachar gxplmcion-'( . .
ipncify's‘ﬁ raference and rzsourca mstarials necessary for
projact complation? 4 9
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provide for growth in study ekill usage?

_Serve yaome velid educatiopel purpose such 8¢ providing
apacific practice end drill, supplying evalustive smaterial:
for disgncsie or extending learning experiences?

. attract sod interest students?

1m:1ucle cvclmtivo cri‘taru' that. is neaningful to studenta?

A, MDBL OUTLIRBS FOR HIDDLE SCHOOL WRITING CENTERS

1. Critical Reld:l.ng - ¥

Skills: Criticsl reading, vocebulery enriclnent, word uusa,
crestive writing, .

- Objectives: !

Central Purpoes: ~ Students should be able to *scognize and .
. intsrpret hidden "intent" or "iuference"
in written cowmunicatiqn.

. "

Spocific Purposes: ' L.

Lcul "I Students cen Fecognize and isolate worgds.
intended to creste gmotional sppesl. *
g Lavel II: Studants cen sasociete recogdized ictentions .
and infersgces vitli the human nesds and emotions —
. £o which fhay eppesl and are sble to cresta Iike ]

appasls through written comsutications.
Level ILJ: Studente sre able to nake parscual judpentc
S ‘sbout the worth and sorslity of sttempte to"
dpcaive through the medium of public advertising.
I
Toole and Materials:

Poux or five lirgs sttrective ,gnsuine'lds, movoted and

displaysd ov & 'bullstin board or protected in gcetate shees and
' placed in 3 box or envelops; peper, 'poncih./ scissors, paste, plsin

cal*cqlnrq"’mmtmdt‘fpn poper; hrsg; eupty bosrd space vhere
students cen display original ads. )

Operstions]l Procedure

v Intfoduction of Cntcg Arss and ‘Dirsctions for Use:




N
,_‘\

¥
el

1.’ Discuss genarsl purpoas and use of advertising; go -
onr'en directions. .

2. Point out art suppliss and empty board npnée for
original displays.
3. Ask studants to make nuuutions— sbout how original
ade may be-used for avaluation purposes. Schedula a -
future tise to sake final daciaions relatad to chis.

*

Procedutes: . . s
Laval I+ Ask student to choose words from the ads that
. make the reader want to "buy" and list them on

papar.

or Hs may vrite & sentence sbout esch ad, telling _
how it makes him feel.

opticnal ~ A student may dasign her own ad for an imaginacy
i Pproduct, placa it on-the board and sae huw sany
"buytra" the ad steracta. ,
o

evaluation Written work; optional work, group decisien.’

Level II: Ask student to resd ads and make & et .of the -
humxa esotions or naeds to which they appeal.

or He may 'pke ::p thres ads of hia own which use tha
- aame psychology or smctional appeal es thrae of
the displayed ada,
optional  Seme s Level I.
‘mldag:ion Written uofk: optional work, group dacision.

Level TII: Aak student to read ada and write & sentence
v explaining the tesl intent of each ad.

or - Take & position: “With wfﬂch of the following

‘statementa do you sgrea? Writs a paragraph .to

ax?hin your choica." . .

. . 1. Advlrthcrl ahould be required by law to be tottlly homt,
thsy ahould not ba parmitted to usas subtle doceit to sall

e producu to thl general publiés

2.  America is s "fru-prau“ society. Advertisara ought ‘te
ba allowed to prtnt anything they wish; if the public ia
daceived, it ia its own ftult for not buying .cautiously.

opticnsl  Same aa Leval'l.
avalustion Written work; optional, group decision.

L]




) 2. ¥Nocabulary x.nric;h_;gt
%jlctivvu: N ’ - . ’ " - ' . [

Cantral Purpose: Students should bs jble to upe descriptive
,- vords with fucressing sensitivity and
' Precisencas. .

Sracific Purposes:

Lavels 1 and 11: Students can demonstrate sensitivity and
Precisaness in the use of adjectives by
satching. descriptive words with the real-
life gitustions which thay best describe,

Level 111: Students can deponstrate gkill in making
- vord sssociations and draving inferencas by
chooging from many possible life-gituations
the ong bast described by each'of 10 sentences,

Tools and !-htsr:lah : ,
Six or qevcn large, colorful Pictures delonltrst:l.ng human
]
smotion (#1-7); bulletis | bqard space or substitute; penc:l.l. paper,
3xs r'urdn' tacks or tape; six or saven envelopu-one atuched
bsh:lnd or bslw uch picture; CT v
ML N L .
Lavcl 1: 10-12 word csrds bur:l.ng ldjsct:l.vu which cen be
- asgociated with chGeen pictures; i.ei) angty,
sad, - dsbarradeing, disguated, overjovad, anxious,
indattunt;’ extitad, ‘etc, E
. s L LN - R
Level 111 10-12 word clrdt--lm a3 Level 1 with mors
. difficult "wvordd, 1.8+, furious, harassed, exubsrant,
mrbus, cthrated :I.nphcable. srrogant, stc.

w ? t -
Lavel 111: 10-15 cards butius ser.ences which describe, by
w4t infavence] ths 'smotions displayed by ths pictures,

1,1, "Sarious consequences follow infrection of
rules.” ! "Foelinge ars not often camduflaged by
fatinl expieabion * "Inzenim Iinds _excel :I.n
ehhr dui;n‘»‘;" stc )

T A .
‘0perstional Proce&ure
I - ' 13 - t ‘ v »
Introduction of c.ntsr sras and d:l.ractiotu for usa:
AETUR S LN DR TSV | R T '

le.. Locate 211 materisls and damonetrats use of word ‘and

untmo cards .
[ET11Y PSR B |

2, GCiva d:l.rcctiouc for sdding cards to envsloPes.

"
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3. Ask students to think, as they votk at the centet, about
waya in which tha envalopes“of collected wotd cards might
be used to evaluate akills in ptecisenesa of. wotd choica

-and in word sansitivity. Set a futute time fot makihg
avggestions, - ’

s
Ptocedutes:

Level 1I: Ask qtudent to match & Level 1 word catd with tha
wsounted pictuve it best describes and explain ais
choices to a t‘tiend

or She may nuabet the pictures on paper “and 11:: the
worda ahe matched with each pictute; diacusa
choices with friend ot teachet.

k. tequited He Bust, on & 3X5 catd, write an additiopal wotd - -
v of "hia own for each pictute and insert it -in the
envelope below esch correaponding picture.

. r

:Levgl 11: Sne.u Level 1, substituting Level Il wotd catdl._

Level 111: Semé as Level 1 s
sentence catdl.

evaluation All leva ec‘uion..

3. Hotd Usage
Objectives:

. General ObJective: Students should be able to tecogniza and
o ' claseify wotds according to thair.uses in—
. . the contm of a sentence,

‘Spacific Objectives:

Level 1: - Students can Tecognizé and use vetba and
adlectives in context.

Levels 11 and 111: Stu.dgnt. can recognize and clessify nouns,
varbs, adjactives apnd advetbs accptding
- . - .. to thcit uses in context,

T;ch and Hat;t:uh:

Leval 1: Duplicsted sheeta of a liat of 10 simple nouns.
Lavels 11, N .

and 11I: Duplicated sheeta besring the following patagraphs
Hotskly, tha minkled gooks kittled, The mutks
skotked the grunchides end tittlad the motks. The
runches glootad akatily, and tha gtinped gottles
griffled. Tha mak mooflad mortily.

SV —
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All: pencils, crayons (msrkera), pspar.
?pcutio;nl Procedure: '
Introduction of Center &rea and diractions for use:
1. Define noun, verb, adja_cti.\rs. sdvarb a\nd discyss examplea.

* 2. Identify bateriala and read all directiona; answer any questions.

Procedyras:
. Leval I: Ask student to locate the dupliceted list of 10 '
nousd. Before each noun, he is to write a descrip- ‘
. tive word that makes aense. After esch nouns he is ~

to add an action word that makes gense. Then he
ahould resd each phrase to himself. '

e et ——

or She may wrire 3 oﬂ.sinal asfitences, uch conuinin;
. 8 poun, -verb, and adjective. She nay classify the
. words by c:l.rclin; 411 verbs ard underlin El all
: sdjectives.

evalustios Writren work--nusber of worda properly classified.

Leval 33: Ask student to cbtain duplicated nonsende atory.
- Ha muat clessaify all aouns, verbs, &djcctives,
and adverbs by using a color code of his own.
- (Remind him to add a colar keys so thar hia clessi-
v fication uy bn undaratocd. ) ,

g . or She may write fiva originsl sentences, 'using real rul

‘. vords, and classify all four kinds of words by
1iating them undar the, hudinga NOUN-~VERB=+
ADIJECTIVE-~ADVERB atr the bottom of hia pspar.

nvcluaﬁ(on Written work—-number of words properly clllt;lf:l&d-
' (- lavelIIf: Same s Level 1T - . b
of  Student may compose criginal stoty of nons g ;
‘. ‘ vorda and clasaifs nouns, varba, adjectives, and
’ - adverbs by any . method he chooses to devise.

>

a4
-evalustion Written work--numbar of words properly classified.

- : B ‘?.T‘E_:‘;Taiﬁc_iz_ﬁfg,'"/ - T -
ijlcti\ru° 7

Guunl Objcctivn Students will be.able to demonstrate skills
in association, transference and writing
‘ . style by translating, either frow reading S
- . or memory, & fable or folktale into s
) »

. - el )
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A% e . ' : o~ present-day jg\;rmlistic-style '
feature story.

Tools and Materiails:

, An nhbrcviarcd fora of the story “Rip'%an ﬁinklc" and nodcl

report of that story as it usht appur in the news or faarur soction
of 8 local nawspaper if "Rip" had heen diccovercd Just chis wL

Dupncated copies of a siwilar folktale, papor. pencn. (Duplicstin;

"moters ave optional.) . ‘_ . “ & . ooy
. . [ '

o Operariml Procedure: ' »
Introduction of Center nnd directioul for use: L

1. Tudencify urerials. review directions.

2. Dicql.fso "journaliétic" style-~as compared with ordinary
prosa., Meation the key words Who--What--When-~Where -~

and added iteme of human and public interest. (and opinion
in feature stories).

it

3. Discuss how the optiopal activity mfght be best eccompliebed
Set 2 time for thoge who choose that activity to maks final
decisions., °

Procedurest ’ )
All Levels: Ask Otudento to read abbreviated stoty of "Rip
: Van Winkle" and its corresponding model of a

modern=day news or feature story.
Ask him then to read & second similar story,
‘chosen by the teachar, aud write a corresponding
modern-day news or feature account of the stox;y
in journalistic etyle. .

. or She may do the game assignment uning a foiktaio
) of her own choosing.
optional - Any etudent may submit his story for publicacior
; . in & local class newspaper. The proness of
o coilecting, preparing and duplicating should be, don
- . ° ¥ student committea.

Ve -
\ $. Functional Writing-~Letters
Time: Uniimited, nuuber of students: 2-4,

.‘- , . 550,. ) ‘\
ERIC - - \




L3

Materiale:

Directione:

Instructional Objectives:

The ptudenta Will be able to dsmonstrate
their knowledge of correct lecter form
by writing & lettar. :

“

r

Hote carda with ideas for lettets on them, paper, pencils, _ .

and snvalopas, samplea of & busineaa letter, a friendly
lettar and an addressed snvelope on the canter. (Opt.:lnnll;

, envelopea and a catalogue to order items frow.)

1. Chooue a card from the plrt:l.cular/ type of letter you

wish to write.

2.'

3-

&.

Hritc the letter thet it telle you to write.

Follow the correct form for the type of letfer You

-are writing .(sae the sanple.)

Proofread your letter, then addreu ea envelope if

*

an envelope is provided, -
Otharwise, drew 8 mock envelope on four paper and
address it correctly,} Follow the sample provided.

5. Deposit letter in "mail box",

"

Suggested Ideas:

Businesa Letters

Order a quart of pistachio ice cream to be delivered daily
for & week for a friend who just had his tonsiis out. °

" Order—one gold *t-:bothpick costing $22,00 for your uncle.
Order a pair of ice skatas, size 15 EEE, fof your pet gorills,

Order a case of cough drops to be delivered to a giraffe .
~ who has a sore throat and }ivea at the county zoo.

Ask 2 2revel agemcy to send you folders on your fuvo:ite
vacation apot. "

. o

Write to an author of a gardening book. for informatfon about -
plenting apd raising houss plants. ° .

If a catalog ia provided, ordar a chosen item for scmeons
and have it perscnalized.

Otder three separate cléthing itews from & local dopartment
Btose.

Condollncc .

. ;To & friend who sta ninl hotdogo «t & pienie.

. ‘-I
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2.
3.

‘o
5.

;.
2.
3.

4

©o1,

2.

3.
1‘0

20

3.

1)

20

30

recelved $500.

"~

To s cantipede who fas blietets. ’ o

To a ftiend who has developed laryngitis just befote he 13
to play the leading part in a scheol play.

"To & tiger uho has lost his attipes,

To 8- ftiend vho tectntly lost the sl:udent council
election. .
i

- T Congratulations

.l
To a f.t'ien? who just received the lead in the school play.’
To & friend who just won the nstional spelling bee,
To someone who has become the brother/sister of triplatn.

To a friend vho just von the Reader's Digest contest and

L]

Thank You
To your aunt who sent you a swester, two sizes too small.

To your grandmother who sent you a cat and you're allergic
to 1:0 -~ L

To a friend who sent You a dozen roses for you;: birthday..
To the room mother who sponsored the class ski trip.
Invitation
Invite @ friend to .your bitthday party.
Invite_ the new girl in class to your costume party.
Invite the neighbq::hood dogs to your p;t's bitthday party.
‘Friendly Letter

Pretend you are your pet or one of your‘ toys and write a
letter to another pet or toy about yourself.,

You are a visitor from the phuet. Xelox. Write a letter
to your friends on Nelcx about’ the planet Earth. \\

Pretend you are & country mouse on vacation in the city.
Weite a letter to your friend in the country. .

Write a letter to your cousin telling them about all vout
family's happeninge.

57 o
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Bvalpstion: The teacher will cullect the lettera and resd them to
. aee 1if the correct form has been followed:” The atudent
say file them in their individual file foldtr and present
thes at the time of confe:me. ’

6. Ducriptive Writing

— ],

, - Tima: Twenty ;mut.n_, number of atudenta; -4, ) '

) iu:mgj,ml Objéctivea: Students will attempt to write with pre-
: - cision so that s reader will be ablé to
draw lccm:d:lns to the description.

Hatariala: hptr' uvcnl, varied, um.umnl dnigns on leplnt.e
‘sheeta of construction p:per. .

Directions; 1. Select vne of the -aheeta of peper with t.he uried
d.-.ip. on thes, _
2. You are $iven the essignment of writ’ng a description -
. " of whet is on the paper. Do not worry too much '%WJE
. exact lengths of linea or degrees of anglea, Your '
. verbal description will then be given to someone
else to attempt to duplicate the design according

. to your delcr:l.pt.:lon. . @,,‘5"?‘.-; %?

Evalustion: The test of success for your description will be s
comparison of the two figurea. FPor that reason, plesae *
_put ths number of your drawing on *he outaide of your
description with your name. vv%’

Sample Designs . R

A

1
.
-
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7. Writing W iLth the Newspaper Classifiads

Tize: 20-30 sinutes, number of students: 1-3.

Instructional Objectives: Using the clsesified section of the
- newspaper, students will create storias :

. © _related to the ads.

- -

kN M - N *
Materials: Paper; set of cards. "™he Claasifieds” (Wisconsin Committes
~ Newspaper in Education. Milwvaukee, WI.); classified

section from tha newspaper. " :

Directions: Students are to pull out one of the self-directed cardsy
., - identify the nunbar of the card on their paper, and
follu%v the card's directions.
. Two Suple Carda From “The cleuitiedn“ o
Card #1

Find five different kinds of jobs sdvertised in the Eaployment
clappified ‘ads: Try to find one job from esch of these cate-
gories: clerical, techrical, professionsl, domestic, sales.

Write s short pardgraph about each job, telling what you
think a8 typical day would be like,

. Fasten the ads ﬁ‘your sheet.

i
———

Card #2

¥ -

Hith a friend:

‘Fitid & Classified ad that you think has sn 1nteresting story
behind 1it. .

.”‘ '-
D;gphu vhat might have happened before the ad was placed, and
vhat oight happen now.

_ +  WHrite out the "Before" story. Your friend will write the -
"After" story.

8. Elimipating Wordiness in Writing

Time: Thirty oinutes, nusber of students: 1-2 (Advanced).

Instructional Objectives: The atudents should be able to learn the

process of eliminating unnecessary words
in wricing.

Materials: Paper, copy of composition to rewrite and edit for

conciseness.
59
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Ditections: The following patagraph was taken ftom so esasy by

. Setttand Rusaell. Unfottunately, while being ttans-

ferred ftom book to papet, it fell into s puddle and
soakid up & great deal of ditty watet., Yout task
is to wring it out. You -can easily squeeze dut ovet
one hundted wotds without losing any of the thought,
When you have done do, plsce the papet 1n the. finished
papet puket. '

. . -
- e

‘ colpoaition TN

etns that history, in every country, is taught in such s way
have a tendency to magnify ot glotify that country: childten
said to learn to believe that it is theit own country which
ways.-been in-the right and almost always victorious, that
eit own countty which has ptoduced almost all the great men, -
t theit own . .ntry is in all tespects quite superiot to all
countties. Since these ate the sott of beliefs that tend to
atteting, it is obvious that they ate quite sasily sbaotbed,

t they ate hardly evet dislodged from instinet by the acqui-
sitfon of latet knowledge. As an exanple of this tendency; let me
givé this illustration.” Take the battle of Watetloo, fot example,
The facts sbout the battle of Watetloo ate knmm in gteat detail-and
with ainute sccutacy; but it szems that the way ‘they-ate taught in
elenentary schoole will tend o be widely diffetent in England,
France and Germany, The otdinary English boy seems to imagine that
the Pyussians played hatdly auy pagt; on the othet hand, tha otdin-
ary Germas boy tends to imagine that Wellington was ptactically

. dafeated when the day was tettieved by Blutchet's gsllantry. If

the facta wete taught accutately end mctly in both of ‘theae -
countties, it is cettain that national ptide would not be fosteted
to the same degree ot extents that neithet of the two nations would
feel quite go cettain of cobtaining victory in the event that wat
should cose about, and that the willingness to ‘fight would be
di.ni:l.n{.shqd‘, at least o some’ extent:. )

Evaluation: Students ate to count the puabet of wotds used in cheit

vetsion of the cozposition and the teachet 18 to teview -

papars to check chat none of the main thoughts wete
left out ot that t is as -coucise as poggible.

. 9. Libtatz skille

- -

Time: Twenty minutes, nunbet of gtudents: 1.

Insttactional Objectives: The student ehould be able to answet the
questions with the use of the almanac,
dictionsry, and atlas, .

Matetials:

1. Take & plece ot‘ papet.

2.' Use one of the thtee books to answer the questions.

"-(l
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! 3. A.‘jtar you have found the answers, check your mmu to
ase how many you have gotten correct.
& If you Iuvc uiuod any, see if you can find che correct -
. ADBVETS . . .
5. Put your pepers ';.ﬁ the folder on the back.

- Q“stiou:" .

I Almanec

1. Where was John Adamg born? | ) . T

2. then ia éitizm!ﬁp Dey? .

3-. Hho was Lou Henry? . ) .

4. What stacé produced the most eggs in '_1962?

5. How old i your favorite gctress? )

6. What {s the talleaf building in New Orleans, LA?
7.__ What is the official chl.lrcl? ;f Greecel R
8. What ia che population of Denmark?

‘ ’ Dicticnaty
1. What part of speech 1¢ the word chronic?
2. What is the plural of mongoose? . . !
3. How many synab;lel are in the word utiligari_an?
4. What is a gpeluaker?
. 5. UWhat is the’ ;orrect: spelling~-gizzerd or gizzard?
6. What is a synonym for ahggda'gt'{
7. What country is the word kindergarten from?
s ' 8. What does bopanza n;ean?
9. Ia e limerick a kind of gofr drink?
10. Can & centsur be found in a zoe?
. Atlas y

1, ‘What is the pOPUIa;:ior;‘ of your community?

IRIC °1
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.

3. What
&, What

- %  What

6. What atates does the Hudson River flow through?
. ¥

7. What

"8, Is S

9. What

Ed
[~

- *
o

o

T-imsz

Instruct:

Hntcrigl

2. In vhat county is Alamoss, Colorado?

is the area of Japan?

e g

‘ia the populstion of Belgium?

continenta border the Indian*Ocean?

town ie directly west pf St:. Louis, Missouri?

pringfield in.}fassachuaett%? __—

is the area of Rew Mexico?

" Extanded ﬁua: The questions could be mixed up so atudents would

have to determine where to locate the information.

Students could be gsked to draw contrest/comparison
. gtatements ag a result of their research.

.

Evalustion: Each student checks his own paper. The teacher

reviews tHe papers and notes the tompletaness *
of the answers. -

-
° -

10. Etymology

0-30 minutes, number of atudents: 3. -

ionsl Objective: The studenta will discover English words ’
that are related to original Latin end
Greek words and other countries.

8: A cardboard box with bottle dividers, index cerds,
construction paper.

Directions:

L B

20

-

3.

-40 -

Teke the index cards from the box and read the words. .

Place each card in the appropriate box by comparing that
word to the underlined words above esch box. Compare
them using sounds and definitions. Use the dictjionsty.

When all the cards have been filed, take the cards, one
by one, out of the boxes and turn them over to see if you
were correct. - : o

Find Your score by counting the :;umber vrong and subtTact-
ing that from 57. -

-
.
.

e
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Exasplas of word origins and words:

y . Circum (round) - eircus, circumference, circle (L} -
Officium (aervice) - official, officer; office (L)
. Copia - (abundance)} - copy, copylar, copied (L) .
Wovus (new) - new, novelle, novel, novelry (L) -
Sol (aun). -~ azterice, solar (L)
Navis (ro flow) - navigare, navigeror, mavy, (L)
. Aqua ( warer ) - aquarium, aguamarine (L)
- Halios (sun} - -helium, heuogwh (Gr)
Kaus (ro f£low) - nauriéal (Sr . Lt
" Hemi (half) — hemiaphere (Gr)
- Asrer (Srar).- asrrology, asreroid (Gr)
. Wedd (pledge} - engage, disengage (French)
Tred (draw) ~ rrack, rrigger (Durch)
Gage (pledge) - engage, disengage (French)
+ Tele (far) - _relevision, relegraph, relescope (Gr)
s - Atnos (vapOr). - atmosphere, atmospheric (Gr)
.- . Chrono (rime) = chronomerer, chronclogy (Gr)
. Ge or Geo (earrh) - geography, geology (Gr)
graph or graphy (wriring) - relegraph (Gr)
lon (gotie) - ionosphere (or)
. _paur (sailor} - asrronaur (Gr)
Peri (around) ~ perimerer, periscope (Gr)
Phot or phoro (1ighr):~ phorograph, relephoro (Gr)
Sphere (ball) - geosphere (Gr) - .
Merer (measure) — rhermomerer, kilomerer (Gr)
.Scope (seeing} - releacope, gyroscope (Gr)
Forr (srrong) - forrirude, fortress (Gr)
Phone (sound )} - phoneme, relephone (Gr}
Topo (place) - ropography (Gr) .

Exrended fdeas:

Have grudent rake a sheer of paper. Divide rhe original
words inro rhree groupa: Larin, Greek, and others. Place
. crhe wordas in rhree separare boxea.

Have each sctudenr rake four words from each box, wrire rhe
words on rhe paper derived from each word. Encdurage
. srudenrs ro use rhe dicrionary for veference.

Srudenrs can check each orhex's papers, share rhefr findings
' with che class, or a group of studenra can coopile lisrs of

words derived from a given Larin or Greek word and place rhes

on posrers or bullerin boards for all ro share.

Evaluation:

Tha srudancs will be evaluared on rheir vocabulary akills and
on rheir abiliry ro follow direcrions.

Source: Parhways ro-lmaginarion. Angela 5. Reeke and James L. Laffey
%
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Tiwas 15-20 minutes, nusber of students: 3-&.

11. Funetional Wricing.-Grdmmay ’

Inscructional Objectives - ot

. To help in understanding the seven parts of speech sud increase
word usage, both oral and wricfen, Intreduce the learning
center by telling che class the sl:ory of Pandora. This will
- help explain che title, ’Pandora 8 Boxes."

Macerials:

One box With seven drawers (labeled nouns, pronouns,-verbt,
adjectives, adverbs, prepositions’, and conjunctions)., 2" X 3"

cards in each drawer with words fitting the part of speech,

Directiogs: ] a
‘1. Each draver contains a different part of speech.

2, You are to pull out words from several boxes and use
them to make & story of your own oy write several
sentences., '

3. Use the paper and pencil provided,

4, Plsce your completed paper in cthe finished work folder.
Extended ideas: .

A specific gtory can be asgigned for less imaginative

students or those whe do not wish to make up their own stories,
The students take words from the story, write them on 2" X 3",
carde, and label them on the back so the teacher cap correct -
their labels. The accurate cavds are placed in the labeled
drawers. Use English cextbooks or workbooks for word liscs.,

Evaluation: . - ,
The teacher will review the papers to note correct usage of
words.,

' 12, Sentence Expansion I

Time: thircy minutess number ofnsl:udenl:s: 4.

Instructional Objectives: The student will be able to write better
sentences by combining, _expand:l.ng, and
rearranginq them.,

Materisls: Paper, worksheets, dictionary and cthesaurus.

‘3

*
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-Directions: ,
1. Select one worksheer from the "in" box.

oo ) 2. Wrice your nase md dste ac the top of ’the paper.

- 3. "?onw' the directions on the worksheet.

-

4. You may vork with one or two other studenta on thia
activity, but each ltudent ust hand in & completed uork-
sheet.

— ) .5. Hhen you have completed the uorksheet, return 1: to the
Mout" pox, -

Worksheets for Sentence gxpansion Center

‘I. Directions: .Rmite each of che following sentences as questior
1. “The :nw atorm has lasted the en:ir‘e day. ' '
2. The vorl:ers built a new fence arocund the old ball park, *
3. The cat has chased :he pigeons from the roof.
4. Meagan mowed che lawn this morging.
5. The sirlé have beaten the boys in the swim meet.
6. You had read thie before.

y PRSI

1I. Directlons: Write these sentences, adding an adjective (a

«v ° descriptive word) in each blank SpaACe. i
: 1. My _ ) ' sisters helped.
- 2. Wy brother wrote conu
3. The__ boy threw the _ " magazine |
away.
4., A woran wrote a ' ' story.
5. A crowd followed the actors.
6. The 8§11 vieited her A cousins.

-

7. The mAyor greeted che visitors.

8. 1Two squirrels picked the
papers cff the table.’
9. The__ world yants peace.
E 10. Gabrie) had a dreamd.

ERIC . 65
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IIXI. Directiona: Write ten naw sentencea by adding worda to each '
patt of theae Sentences. Expand the noun part,
' then the vetb psrt. . .
1. um’ﬂ mtkc .'
2. Miguel laughed
- 3. Feet stanped.
y 4. ' Beets grav,
4 50 Snw E‘llc i
6. "Bells tinkle,
7. Jeonifer zold a joke. .
\ 8. We called the hotses. '
%, Ellen likes tomitoes.
\ 10. Rain hit the roof.
IV.\ Ditactions: Combine each pair of sentences to meke one longet,
more interesting sentence. Use such connecting
wotds as but, or, while, 80, or and.
1. Geotge will speak. He will take notes.
2. The cab driver pulled ovet teo the curb, She turned off
the moter.
. 3. The motor boat taced actoss the lake. The swinmer raced
acrcss the lake, .
4, Sally will sing. She will hum. -
5. Joey must return early. He will not be allowed to goJ A// .
again., - .
6. The gardener cut the flowers. He did not water the plants g
7. The tugboats tooted. The ship tooted back. A
8. The rain stopped.s The wind kept howling. ’
9, THe little Yoy coughed. He almoat choked. ,
10, Ms. Hill spoke. Nr. #ill spoke at the same time. ' -
Evaluation:

The class Tdn review the papers jin swmall groups.

13, Writing for a Newspaper--All Angles

Time: Undetermined, numbet of studente: 1-3.

. Instructional Objectivest Students will focus on the several,
different ways that a story canm pe
covered to ellicit a reader's attention.

}'.aterhls' paper, sample storY with a varlety of vers,{ons, uorksheets,

thesaurus and dictionary.

Ditections:

i — .- .
=

1, Students will look over the sample news stocy snd the
variety of different uays it was uovered’by different

authors . :

66 !
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Salplc Neus Item
A nevs :I.tel is like & rough dianond It appeats insignificent
wntil it has baan ptoplrly Eacated, The fccets of & neva item ate

the angles that can be "cut” and developed.

Hete is-a tough diaménd of & news item,

Tom Janeway, a thtesa-yeat=-0ld, last week baked his first
batch of chocolate chip cookies. Toa baked the cookies

- “from actatch,' ahsping the firial product into animal

T forns, His wmothet, Denise Janeway, supervised the

project. Jansiay is the -hone economics teacher ar .
Galens Bigh School’s

. .

hs it standa, the news item is wotth a passing chuckle, no sore,

Bur tteat 1t as a reporter would-~hold it up to the light Iﬂd"

"explote the possibilities, Play the angles.

" Consider the chotolate chip capet.
* QOne fascinating angle. is that the baket is a threse-year-old.
possible story J1 an interview with Tom, a precocious 3 yéat_ald.

. " " #2 -a feature on precocious chiidten, one of whoo

) is Tom, .
. " " M oa survi;y of child~-cate specialists g8 to the
potential of- three-yeat-olds. B
* A secol;d angle is "baking from sctatch.” . ' _
posaible atory #4 "baking ‘from acr;tch.". ’ '

45 the teturn to the natutal in the "younget”
gznetation.

" "6 tenewed intetest in the old ctafts; candle-

- " dippings woodctaft; and bakins "ftom gctateh,®
* A thitd angle 18 chocolate chip cockies shaped 1like animlls.
posaible story #7 a "how-to" story including vecipe.

" ¥  #8 the imagination of a small child. T

e L - -
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¥ possible story f 9 a considetation of the harmonious telacion-
ship between childten and animals,

* A foutth angle--Toa's mothet 19 & home wc.teacher.

poasible story #10 a featute exploting the influence .of 2
, mothet's occupation 02 het childten,

.

. —
n " #11 A humotous conttast story of Tom's

accomplisiments with that of -Denise Janeway's .
home ec. students. <

L

P 12 - fea,;'m:e on wotking mothets.,

& A fifth angle--Galena High School .
possibi_e story #13 Galena High School teachets who have unugual
skills,

" #14 Galena High School teachets and theit’chiidten,

level I: Try to find eight poseible featutes in the following news
itm: -, . . i
Thitty-six butternut squash wete stolen last night from
the garden of Sam Schneidet of Benton, New Yotk. Authoti-
ties ate confused because the acetn squash wet€ not touched.
The Schneidet Gteat Dane, which has been ttained as a watch=
> dogs gave no alarm, although he is an invetetate batket.
Schneidet 18 now confulting a local insutance company
to see about theft ingutance fot futute ctops.

60

70

80

[

— . Hete ate the Five W's fot a less unusuzl event--an event that

might even happen to you or o a ftiend of youts at any time.

"+ What?.....Mototcycle won in a8 contest.

I's . r

-
* L .
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Yo Wheref... Iudimpolia. Indiana
N‘""‘-__“

24494 4By Glenda carlson; contest aponsored by Hotorcyclea,lnc

Whyl..i..Glenda wsnts to race 1n the teen-ase Indianapolia

P races; needs her own cycle, .

- How?.....By writing a8 quatrain (4i-line poem) about -
motoreyelea,

A
'

Write a news story 1nco£-porating the ab‘ove information.

*

Level II: How find at least six possible featurcs in the news item
. you just wrote,

" . bl
10 "

2.

30

N ’ . Il A -\‘ . -
4. * L

3

60

Level III: Now make up your own news [eature, complete with facts
P that answer the Five W's,

14. Sentence Expansion II
Time: 30 minutes, number of stt;de:;tsa " 1=5, *

Instructionsl Objectives: The student w:lll work with the expansion
- of s thought, working for a more oolorful
description. o

- Q - ' 69 \ ) )
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Hatcoials: paper, sample sentences. brief sentence exercises, and .

1.
LY

20

.

Original sentence:

a rhesaurus. i -

) ' /
Directions: , . \}

B

,Read the sample s'enlé;ence that has been expanded by

answering the questions: what kird of, hew much ox
how many, whose,Iwhqre. when, how. and why?

Select a8 card that will give an example of a brief thought
that needs, to be expanded in the same meoner as the L
sample., . .

Hand your completed 1sentencea in to your ilndividual file

" folder, .

Sample Expansion .

- ) IJ
Sone carpenters are 'builsing 3 house.. '

(What kind of?) Some young, strong hard-working carpenters are

building a new, yellow ranch house sorawling
on a large, square lot. ;-

!

(How much or many) Ten young, strims hard-working carpenters are

(Whose?)

(Where?)

(When?)

T (How?)

O
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building a new, yellow ranch house; perhaps

sixty feef long and 35 feet wide, on a latge,
square lot, 100 X 1¢°,

Ten youngi strong hard-working carpentérs from
the Jonesr Construction Company afe’ building

‘a new, yellow ranch house, perhaps sixty feet

long and T’is feet wide, on a large, suare lot,

100 % 100. for the Harris familj oi Thicago.

. Ten young, strong 'wrd-work:l.ng fl:arpenters from
the Jounes| Construction Company are building a
new, yellérs ranch house, perhaps sixty feet

_long and 35 feet wide, on a large, square lot,
100 X 100, at_the corner of Broadway and the
Boulevard, for the Harris family-of Chicago.

Every weekday batween 7 A, M. and & P. M., ten
young strong hard-working carpenters from the

- Jones Condtruction Company are building a new,
yellow ranch house, pethaps sixty}feet long and
35 feet wide, on a large, square lot, 100 X 100,
at the corner of Broadway and. the Boulevard for
the Harris family of Chicago.

/ Every veekday between 7 A. M. and 4 P. M., ten

\67 70 | -X\ | )
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young, strong hard-working carpenters from the
Jones Construction Company, ui ng many- power

. tools as well as hand sgws. wrenches. gliero, '
o B aund hassers and unails, are building a new, yellow
) ranch house,  perhapes sixty feet long and 35 fset
wide, on a large square lot, 100 X 100, at"the
corner of Broadway and the Boulevard, for the
Harrie family of Chicago.

- o ——— -

hy?) Every weekday between 7 A. M, ‘and 4 P, M., Ten
. ycung, strong hard-working carpenters from the
— —_— - Jones Construction Conmpany, uaing many power
H toocls as well as hand saws, wrenches, plicrs, *
. . and hammers and na’ls, are building a new, —
yellow ranch-house, perhaps sixty feet long
. and 35 feetr wide, on a large, square lot, 100
"o X 100, at the corner of Broadway and the
. Boulevard, for+the Harris family of Chicago,
50 thac the fimily will be'sble to move into
. our community before school starts in September, .

Suggested sentences,
The H.rema‘a extinguished the fire.
The automobile hit the truck.
.. The boys started the argument, :
X ’ The witch bit into the apple. s
+ The tree flourished, ’
The girl bought the skateboard. :
The boys ate the spinach.
The woman lived in a shoe. : B
The dish ran away with the spoon.
The girl delivered the cewspaper.
Evaluation: Teacher may choose to review these during a

conference or the clasc may review them in small
groups.
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~"Additional Learning Center Writing Activities
The Card File

The card file consists of 4 1/2" X 6" colored cards. There

are four different colors of cards: —

A, GREEN CARDS--REPONT TITLES

i Directions: Research fthis title, and make a bocklet about it.

- - Include everything that is iuportent about it. o
- Picturss,tool

Some of the report titles on the green cards are: -

A Constellation A Jungle Anismal What ig Lava?
. Comets A1l About Trains Magic
Braille ‘Zebras . Alphabet
Unicycles ~ Submarines - Dolphins
Sponges Rocke Canals
. - Boomerangs " Your Skin and Its What Is & Tsetse
p Bowling . .- Sense of Touch - Fly?
Cheese .. hnts The Sphinx
* Rockets R Baseball . Deserts
Seientists -+ Astronomy ' Archery
Castles . . Clouds X~rays
Harry Houdini - Witches - Butterfliean
Hhat is ,Hieroglyphics? Alrporta Your Sense of
Hearing
You could also have cards with: R
. Famous Flowers' Monuments, Memorials, Statues
Politicsl Figures Authors
- Inventors States
) Sports Figures Fresidents .
" B, ORANGE CARDS~-STORY STARTERS
Directions: These sentences must be the first sentence In your story.
-=1 was walking along the beach when suddenly...
--The children wers playing on the beach when they found the sr.range
Zootprinter and they decided to follow them.
--1 dialed &8 pumber and guess wh- answered!
--Once upon a tine, long, long ago... .
~=1f I could be an object, I.would be a..,
=-=I can hardly yait uncil...
==1f I were a glant...
=«If T wera the last person left on earth..:
--George Washington would be surprised if...
--Tolay is a good day.
O
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~=If I were in Maver-Never land, I would...
==If 3y ruler Nere only a magic wand, I...

- ==If I were aa small as Tom Thumb...

Q
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. ==The day I went to tha mton, I...

== get vary angry vhen...

==]f I"“h‘d a ‘11110“ dou‘rs... .

==Hy dad 1s funny when...

~=It was not quite ten o’clock when... )

~—Early one July morning I woke up to find Skerlock !!olm standing
by =y bed.

~-1f I had & magic pair of boots.I would...

~-1 was really scared wheun...

~-Mary knew that 1f her mother found out, she wouldn't be able to
it down for days, but she was -letermined to carty out her plan.

«~=I opened the door guddenly and...

~~At firet, the noise was very faint and seemed far away. It was
&n odd noige, one that the gir:la didu't recogniza. As it moved
closcr, they went out to see what it might have heen.

~-Pedro walked to the window to let in & little air. As he began
to raige it, something outside. caught his eve. He stood there
with his mouth open. ’

~=Andy moved o & new neighborhood and uhen he tried to make friends..

==It was on a chilly evening that I met the girl pamed...

==] wish somabody would invent....

~=If I-were invisible...

=1 am the brake on your car.

~«1 love school when... .

=~Thare were many reasons to suspeéct him of deing the act, but there
were none I could prove.

=~It is perhaps the most enduring mystery in the world. .

—-Rarely has a proposed amendment to the U. S, Constitution caused
gsuch an uproar.

~~It Wwcs & moment frozen in time by terror.

=~There was Something about Andre {rom the beginning.

%
7

LA

C. PINK CARDS--Titles for Your Story

Directions: Read this title, then think of a gcod story to 20 with

. 1t, and wrice it.

How the Lion got His Rear
Why the Owl Says "Who?"

If T Yere che Mayor

It Happened at the Magic Show
Go Qut in Joy

Seven in the Sea

A Bageball Glove That Really Fit
Amhitions Are Dreanms

A Glimpse of Glory

The Darkening of America

How Proudly We Hailed!
Murder of a Gentle Land
Helen and the Pragon
Leprechaun..of the Light

73
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Dresms Talk Back

The Girl Who Wouldn't Grow Up
Crabbers, Sooks and Jimmies
Journey to Faith

All Aboard the Skateboard

"fou Can’t Quit"

A Very Lucky Individual
Painted 43 They Are

Sculptures In the Sky

Bridge Across the Sky

All Quiet on the Western Front
How Many Dimes Make a Million?
Put That Small Idea to Work
Dir\t Biles Across the Desert




Comeback of the Small Town The Ship That Hunted Itself
Wisconsin: Land of the Gathering MNoah: the Flood and the Facts

Waters To Know Where We Have -Been
The Great Land Battle The Fixst Twelve Days of School
. The Summer I Learned to See Kidnapped! The Ordeal That Shook
. I1've Got a Little List - the World

&gddhnny Appleseed of Qur Time Outlaw Bear

.Gonfessions of a Procrastinator Wise Sayinjs Revisited
“Time in 8 Bottle Tidings of Comfort and Joy
0-1:: Upon 2 Rollercoaster ’

iy

" U, YELLOW CARDS--IDEAS TO WRITE ABOUT
Read the suggestion on the card and write your own story.

--Write an amysing story about a food with an.interesting name.
upside-dovn cake devil's-food cake
Apple turnovers (or make vp your own}
angel-food cake
i
-=Hrite a story about what you think your pencil and paper talked
.about last night.
—=-What 1f a plane landed on the school playground one day?
--Describe what a secret is,
—=Describe to a creature from outer space what achool 1s.
--Choose A product that you can buy in a store., Then write a com-
meréial for it, trying to gell your product.
==I1f gomeone gave you thres wishes, what would you wish for?
~-What zre some of the sounds you would hear when you are standing
on a street corner? Tell us of your adventures.
——Describe how high 1s up. .
R --You found an old wallet with $50 in it. What were your experiences
in trying to locate the owner? ) .
~=Ipagine: You are to interview a.famous person. What happened?
—=HWho would you most like to be 1f you could be anyone in the world?
~~What 1f‘you found a turtle in your bathtub?
=~Draw 2 plcture of something you have never seen before. Then
* writefand tell us what you will call it and what it does,
- ==What 1is your favorite color? Explain why.
~-Hhat 1f you; were traveling across the mountains in & covered
wagon a hundred years ago?
==What 1If you saw a zebra gazing in your bedroow window onc-morning?
. =--What 1s democracy and whet does it mean to you?
-~Write a mystery story about thase three words: ghost,hill,storn,
=--Write a space adventure. Imagine that you bullt your own Focket
and went to the moon. What happened to You up there? What did you
seel : '
. ==Tell what age vou would like to be, Why?
—-What 1f all the lights in your house went off every time you turned
on the water?
—HWhat would you do if you came to school late and found nobody iIn
the room? ) .
»sTell about where you would fly if yon had wings?

Q
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==Weite an autobiogtaphy.

w=Answet this question, what ate teats for? '

~~What would & cuookie jat and a tefcigetator say cd each ‘othet
in & house with ten childten in 1e?_

-~1f you met an animal that could talk, what would you talk shout?

«~A pitate captutes you and hides you or his boat, Tell of your
adventutes on the boat until you ate tescued.

=-What if you wete s stowawsy on a ship?

==What is the funniest thing You ever caw?

==Nrite & story~-a funny story=--using these thtee things in 1:'
map, dog, carpet,

-=What would you do if you Suddenly discoveted you wete only one
inch tall?




SAMPLE TEACHER'S SCHEDULE

N

SCREDULE POR THE WEEK OF:

(subject)
MAME OF CENTER ~ - ¥ TV . W TH. F
LISTENING g+ Group LELI'@I‘]&G CE‘JI'ER L. group
CENTER rewriting . iting

: . - ‘ - Process
VOCABULARY ACTIVITY - * .

: *

[] o *
HEDIA CENTER Lain *

OR enters for . .
LIBRARY . " Beek «
SKILLS GROUP™ ke gpecifil . Bob ®

- tudent Carcl «
ggigrments

: to centers *

. CREATIVE Sue «

EXPRESSION Jean .

s " *
WRITING LAB Jan. . &
(MUST SIGH UP olly x

IN PAIRS)
. *
ori Carol]l Roy Carol Allend
CONFERENCE ob Bonnie Jeff Jean
(MUST SIGH UP an Shang Pete Dave *
FOR ONE DAY) i olly Ann Tom -

. *
SENTENCE om «
EXPANSION . ave

. 1le ¥

*
INDEPLNDENT Sue Carol '
STUDY = [Bonnie Allen *
. ®
O ' 76
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DIAGHOSTIC GRID SHEET -
. Source: °
' INDIVIDUALIZED LANGUAGE ARTS

Teacher grade ESFA Title IV Project 70-014
: Student's Names

" VOCABULARY DEVELOPMENT

School date

1,
2,
"30
v"éc
5.
6.

MORFHOLOGY (Proper grammatical usage)

70
s.
90
10.
11.
12.

SENTENCE STRUCTURE

13.
14.
15.
16.
17.
18.
19.

20.
21.
22.
23,

" ORGANIZATTION

24,
25.
26,
27.
28,
29,
300
31.

€. exclamatory

varied language

vivid language .
figurative language
reinforcement, new words :
clear usage :
superflucua language -

H

suffixes, verh forms
helping verbs
agreement

tense, wood

case

person

complete senterces

Trun-on sentences

snple, ‘varied modifiers

misplaced, dargling modifiers

parallelisn

sentence~openipgs

sentence types:

a4, patterns

b, declaratfon, interrogative, imperative

d. siwple, complex, compound
length of sentences

series
wolce
mood

paragraph

tople eentences

Support sentences

conclusion

shifts in topic/point of view within parasraphs
transitional devices within paragraphs

logical series of paragraphs

shifts in topic/point of ¥iew within series

32.
3.
34.

end punctuation . .. -

internal punctuation
spelling

35.

OTHER .y "
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SUGGESTED CHECKLIST DIRECTIONS FOR ORAL READING OF COMPOSITIONS

- *  Before I begin to tead my composition aloud, have I tead it
thtough silently, sevetal times, so that I am well prepated? Do
I need to make any changes in my composition bel:‘ol:e 1 al:al:l: the
o2a), ceading?

48 I scatc teading my own'cmposition aloud, ot_a buddy's-
[ or,as I listen to othet student's compositions being l:ead aloud~~
Ldo I know Juac what to, liscen foc?. -

Am I teading my composition aloud in a natutal, easy way chat
shows my ilstenets how I feel and what I considet to be che most
impottant pactts of the compoaition?

As I tead my composition aloud, am I reading exactly what I
have weicten-—aot adding, subttacting, moving atound, ot changing
© & gingle wotd? /
"As I tead &loud, am I coming to a full, definite stop fot
each end-punctuation matk, so that my 1isl:enel:s can tell whete
my sentences begin and end? Can my listenets also tell whethet T
have vatied the lengths of my- sentences to suit my ideas and -
.feelings? , - . o

As I tead aloudy am I pausing longet between patagtaphs than -
between sentences, so that my liafenets <3n tell whete my patagtaphs
begin and end? .

As I tead my composition othlly, cap my listenets tell, ftom
the vay ny voice tiges ot falls natutally at che end of esch sentence,
whether it is a telling (declatative) ot commanding (impecative)
sentence, ot an asking (intettogative) sentence? Can nmy audience
also tell, fcom the way my voice goes up and becotes loudec than
usual, when'l am teading an exclamatory sentence (a sentence that
shows my sttong feelings)? 4s I tead ny composition aloud, am I
.pausing btiefly for each semicolon, vemma, ot othet punctuacion
matk inside my sentences? Am I pausing a little mote nol:i.ceably fot
semicolons than fot commas ot othet matks?

48 1 tead my cooposition aloud, am I giving special distinctness
to the most impottant patts: cthe title, introductory patagtaph, ®
topic ot opening sentences, impottant new words ot ldeas, and
.o concluding natagtaph? Cen my listenets always tell what uv topic
is, apd my main ideas, and the purpose of my papet?

As I tead my composition aloud, sm I ptonouncing evety single
wotd carefully, a0 that my sudience Knows =xactly what I am saying
at all ctimes? Cen ty audienze always tell whethet ot not I have
used wotds cotrectly? Can they also tell whethet ot not I have used
a8 variety of wotds to suic my ideas and feelings, and whethet or

ERIC .. o 8 -

' « -




{

i

-

v . not wy words l;:c vivid and interesting? Can they tell, from the

kinds of words I have used

b3
1a?

Source:

79
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» what oy attitude towards my subject
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| Tlie/High"School Writing Lab

et & ]

Righ school writing labs are a relatively recent addition 4
7 .

- L] -
to composition programs, érwins out of a rising.concern for the

3

general 1.evc1 of w?:itlng skillg of € 's young people. Collegc
labs provide aodebt the models. Over the last ten ot fifteen
yesrs, open admigsion’ policies ag moet univetsities have necessi-~
tated ‘the development of 1abs to meet the needs of peorly prepa!re;l
students, and much of their work’ involves secondary level skills.
.A[surptisins degree of consensus exls.s among d:l.tectt;rs of suc:_:es"s-

ful labs as to how to structute, operate and staff a good prograu,

,l:bst of these ideas adapt quite well to high school situations. The

3

© only prercql.lis!.tes sre & gsuppottive adainistration and 8 teaching

staff committed to improving their students’ writing.

At"the high school level, a writing b 15 a separate place, '
outaide of class, where students teceive individusl, tutotial help,
with tﬁe:l.r writing., Students who use the lab may need help uiéh an *
1diogﬁctatic gtoble}n or general development ot: writing ebility. ':/.'he
con?et ent w::i.t:m':L way seek enrichment, additional writing experience
or help with a Qpecific writing assignment for a specific clasg.
Lestning centers are stations within the lab for work on specific

i

akills or problems diagnosed by the tutor. Learning center work

. may be an intervuption of the repular writing lab conferences,

but is not a subscitute for them. .

R | - 82
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SETTING .
ideally a'\rrir.ins lab should be a room used only for that
purpode; however, a section of an IMC or an unassigned classroom .can
tg;ve jus'r. a8 t{e}h_mimpoft_ant aspect ;-)t' the physical set ting -
1s that it does.not fesmblq a normal clasfs. The writiug lab is
a place ;'or' hel.p, not evaluation or tradicional instruction, Its
different purpose should be ret‘lect‘:g‘d in Ié different setting 1if aé -

21l possible tc resssure the intimidated student or calm a hostile

e ! .
ons {and most students sent to & lab fit into one of these categories

-

inicially). Beyond the actual room, nor.l-iing expensive or unusual

18 neaded 4in the way of furnishings. Tables and chairs arranged

-

in & manner conducive to cént‘ereaces. individual atudy and perhaps
amall group work are really all that is neceassary. Plants ami postera

can be used to soften the atmosphere, but the room should still con~ |

vey the 1dea that "workl goes on here." Por this reason sofas and

_gtuffed chairg gre not recommended; the lab is not a lounge and

should not lock like one. N

File cabinets for retords, individualized lessons and student

foldess Should be resdily-accessible to both teschers and atudents.

Bookshéﬁes for cexts, handbioks, guides and che like are needed,
and could be used to divide the room Into sections. A permanent ox

portable blackboard, and an sverhead projector and screen will be

useful occasionally, but elsborace AV equipment 15 unnecessary.

The personal instruction and accention a writing lab offers is

effective for almest any student.

Sinca the purpose of the lsb is to help scudencs, it musc be .« -
available to them. This mesns maincaining hours of operation which

o, - 830




coincide with students’ free time. Whether this includes before

and/or' after school sessions depends op the amount of unassigned
i

tine mési: students normally have during the day, and on the other
dmnds made upon the .time of the tcachers vho ataff the lab. )
At any }nte, it ie best to keep t{n lab open as much ¢f the school
day as p?aaible to provide ample opportunities for students to fit
~ this éxt‘.%a work into their schedules. Hours should be posted around
the buildins and perhaps even announced by classroom teachers
perioqicailly to remind students of the facility.
| ;  MATERIALS
The Imter:l.als ;f a good lab are not elaborate or mysteriou;,
and should be suited to the place the lab sill hold within_the .
‘curriculumr For instance, Sample texts fer each course feeding
the lab sh;auld_ be collected for reference for the tutor and student,
Dictionariea.s, thesauri, style books, workbooks and writing texts
available in the school are the only formal materials necegsary,
although you may wish to 1nc113{:le a few copies of books to be used
only in the lab - books especially chosen for their usefulnesa in
aa‘individu.alized situation. #odels, Iﬂ:_.oth profeseional and
student, ca:n be very helpful in work ‘on sentence structire, style,
format, vork choice and so forth. Since students tend to be .
1‘or‘getfu1,’a supply of paper and pencils can prevent thefr wasting
tize on trips to a J_Zocker or the school store'. For record-keeping
of student progress, feedback for referring teachers z;md storage
of student work, plenty of folders. and prepared forms should be

aept nandy. " Gathering these materials will probably be an on-going

p{-ocessf, but the more that can be done ghead ©f time, the better.

el 8.




The time-consuming creation and orRanization of learning center
handouts and exerclses are probably the most difficult tusks of
getting up a wiiting lab. Possi:ble topics include work on grammar,
mechanicss sentence cowbining, -roofreading and editing; usage and
agreement, and perhaps speuing. and vocebulary. Although au explana-
tion of purpose and procedure will usually be given orally to the
student first, this information should algo be provided on the work-
sheet or handout itself. Exercises should be short a.d focus on
only one thing at a r.i;ne; handouts should be to the point and easy
to refer to. The completed yorksheets si'loulcl be easy for the tutor
to check quickly. The most important thing to remembe_r about the

learning center activities §s tbat they are only steps in the

s

\
process of improving writings never the finished product. The student

should vnderstand the relevance of eacn skill or practice to his
writing from the beginning, and should epply it in actual written
work as soon as possible. )
THE TEACHER

Although the teachers who staff a writing lab should be
composition teachers who understand the writing process and how
students learns *hey sliould not be evaluators or instructors.
proofreadere or editors, advocates or arbitrators in student disputea
witk other teachers., Their purpose should be, through intensive
personal conferences, to help the student develop confidence, in,
control of, and respans:l.l'::ll:lty for hes writing. For many students,
this constitutes & new view of the writing process and can best be
developed ir, £ positive' attitude with people tne student trusts.

The writing lab staff should be skillful guides, effective tutors,

. -
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or occasionally just sounding boards. bonference work 1s accomplished
through questioning the student about his purpose, effectiveness
. and uncertai “ies; through emphasis on strengths as well as weak-
nesses; through dirvected pra?ti;e of gkills and techniques the
'student needs; through help on the steps of prewriting, conposing
and editiag without sctually doing them for the student. i
Many writing labs use a combigacion of peer tutors and
teacher tutors with great success. When other students are used
as part of the statf, it 1Is important that they be involved in
the uriiing process themselves s0 that they are true peers and
not “mini teachers,” and that ‘they be catefully trained in che
necessary skills for good tutoring, They should be able to quickly
analyze a.piece of writing for both competénce and d;ficiencies, to
questi~n and suggest ways to improve tactfully, butr directly, to -
und2rstand and relate to a varisty of personalities and problems,
Qiten the Eest tutors are not those for whom writing 1s an easy
task, but thoge who have had to struggle with a;d coOnquer thesé own
writing problems.
A guccessful lab must have some degree of support from pecple
other than students. The staff of the lab should be responsible
R for making sure members of those departments which will use the lab
understand its purpose and, especially, how it can help them. The
regular teaching staff should be shown that this program canm take
on some of the problems for which they really have no time, aod
that it 13 in no way Intended to undermine their assigaments ox
priorities, Parents, too, must be informed of the work going on

in the lab and the ways in which it can help their children become
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more conpetent writers. No program can Succeed without the

" andorsenent of the administratiop. For this reason, some form of

_ documentarion ot other communication on the use and effectiveness

n

of the lub aust be provided to principals, coordinators, or whoever
elae oversees school policy. To fulfill all of these responsibil-
ities o atudents, teacherss parents and administratien, the

teachers who staff the lab should do so as a large part of thelir

a .

regular achadule, rather than as an additional duty.
PROCEDURE

Whether a student is referred by a teacher or eimply comes
in on his own for general help with his writ.:l.ns the tutor should
begin with a sample of that student's work. Two to five hundred
words will provide the tucor with enough of an idea Of the _
student’s problems and strengths to atart the process of helping
him. This sample ca:; be a past clasd assigrments or could be
written epeciffcally for use in the lab, At any rate, it will
provide the subject for the initial conference. In diag;:oafng
8 ziudent's wrirings a tutor should consider any remarke Or
suggestions made by 2 referring teacher, the aralysis made by
the gtudent himself during the interview, and hiz own view of the
niru§t.1m atter reading the sesple and talkingﬁuith the tutee.
‘conferences should be ap positive as possible. beginning with what
the.s:uden: does right a;u:i leading him to d'isco'.'zr where he could
improve. ‘The process is the reverse of the one the student has
ofreq encountered in cliasss and he may be relucrant, ar first, to
trust it . Hence, the first job of the tutor 1s to foster the
student’s confidence in himself and in the writing lab gituation.

87
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The tutor's diagnosis of the scudent’s writing should not focus

»

only on the visible problem, but the cause of ir. For sxample, &
- A

student referred for a run-on senteuce problem should not be sent
directly to & learning center exercise on itientit'y'ifug and cortecting
a \raa’:i-.ety_ of run~ons. Does the student know what a set:tence 1s?

If not, she must <crk on sentence structur}\ and reco;;nition. if the
a/tudent does understand what a scutence ig, there are several
posaibilities to exglore. Is ghe proofreading and editing’; Does
she understand the use of gemi-colons and coleus for closely telated
sentences? Ia she confused by the punctuation of clauses or
non-restrictive constructions? Any of rhese isspes_could lead to
writing run-ous. Identifyving the correct causge is the only sure way
:;f correcting the problem, Perhaps a learning ‘center excrcia‘\e
would helps or perhaps the miscouception is profound enough ro
require several conference sessions first. AL any rate, the Success
of the lab depends on :-he sensitivity of the tutor to the student’s
individual needs. ) .

If a lab 1is structured to allow students to drop-in, it s
reasonebl‘e, ro axpect a large number of the;. to come in wic¢h questions
abo;:t's 3pe;1£1c yriting assignment. In this case, the tuter must
help rhe student solve his problem nor solve it for him, (areful .
questioning on the purpose, Eeaning-ana audlence for an essay topic,
the ‘tords used 0r the material covered in class prior te the assign-
ment can help a grudent who is having trouble getting started. &
student seeking help polishing a finished essay could be ghown how
to a2it her own work, perhaps with a demonstration, perhaps with a
checklist. The tutor may choose [© tead ’tl;e essay aloud to the

x

student und question hzr about its ettong and weak points, iscolaring
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ope o two uajor areas for thg student to rework. Sometimes it is

the desire for help on a specific paper which leads to & cosmitaent .
for extended work on general problems; therefore, allowing students:\

- N v -
@ " "7 to bring 4in assignments for help is something to-be seriously ® \

¥y

considered in gtructu'ring a writing lab.
Above ail, it 1is important hat students understand that so
evaluation wil].. take place in‘the lab, 'ﬂ:.e gtudent should know
. that he canpot play one teacher sgainst another in the grading of
his paper. He is responsible for his writing and to his regular
teachers; the writing lab tutor must not. be expected to shouldzr

either burden. for the studeni’s sake or that of the other faculty

members, ¢
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RECORD-KEEPING
The type a;:.i number of records kept on student visits,
conferences and progress depends upon the individusl school. In -
general, it is wise tv keep a folder for each tutee, noting the
. reason for the visit, the wérk"accompl:l.sped or progréﬁs wade and
any suggestions for further Visits; however), the purpese of these
folders 1s not evaluation. Referring teachers will want to know
_what has gone on in the sessions and the tutor will need to refresh .
hig memory before each ‘conference. These records Dust be opet; and
. avallable to the student as well, since she has a right to the
:I.nfoma_t:l.on kept. ‘The records can algse provide a valuable resource
for :he‘;:levelopnenc of ney lessons, speclal sessions on & common
’ problex curriculun develpment in the departmeitts; using the lab, or
documentation for ad&ar::l.strac:l.on and community. - Thke writing lab
parscnnel should supply teachers with referral forms and provide
© " them with whatever feedback seeus neceseary. To malntain a valid
aund useful program the gtudents and teachers who use the jsb should
be asked geeriodieany to evaluvate its effectiveness. Thesa qQuestion—
anires ghould be short and easy to £11l out to ensure tooperation

¥rom alresdy busy people.

Q ‘
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A, SAMPLE REFERRAL FORM

Student's Bame Date

Instruetor’s Name

Course Time ~

- il

. Reason for referral! ’ |

w

Other comments; \

CE - -

\ ‘

ek ek ek Ak ko ok koo e ek ko ok ok ek Ak ok ko ko ko ok ok ke ke ke ok o ek ok ok ko ok ok ok ok ko ke k

e
SAMPLE FB§BACK FOR : ’

Y

Date

é,nident's name) -
lab for werk on

) Please see me if you have any questions concerning his/her progress. —

has been 2ttending the writing

{Lab instructor's name)

O
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Sample Handouts and Exercises

.

EDITING CHECK LIST

»
»

Editing i3 a very important step in producing a clear, effeciive

paper.
say and what was needed to support it. Now it's time to think sabout
how you said it. Go through' your paper carefully, using this checklist
as a gulde for spottins places where you can make improvements or .
corrections,

A.

B.

O

n

Unti} this stage you were probably worrying about what to

PARAGRAFHS AND OEGAHIZ&TION

1. 1Is there & good reason for each of your paragraphs?

2. Could some of your paragraphs be combined because they
are covering the same point? (Could some of them be split

+  because they are covering several main ildeas?

3. Is the purpose of each paragraph clear to the reader?

. In those paragtaphs without topic sentences, is the main
idea clear without one? ,

4. Are your paragraphs arranged in the clearest and most
logical way? ({least to most important, chtonologically,
some other system suited to your toplc.} . "

‘5. Have you connected your ideas smbothly with"transitions?

6. Doeg your introductory paragraph attract your reader's
attention? Is it appropriate to the subject and tone of
your paper? Does it lead smoothly into your topic? -

7. Does your concluding paragraph bring your paper to a
satisfying end? Have vou included more than is necessary
to wrap up your toplc? Have you included new information
which 7ou have not previously discussed? o

CONTENT

1. Does each paragraph have something worthwhile to say? Could
you remove any sentences o paragraphs without changing
*he meaning or support?

2. are all your generalizations suppo:ted with specific examples,
11lustrations o¢ w.otations?

3. Have you strayed from your toplc?

&, MHave you fully covered your tople?

'
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" b o
C., LANGUAGE
1. Have you tried to choose the best word you know in eseh
—— case to Say exactly_ what you mean?
. , 2. Have you overused a word or phrase, causing a distraction
for the reader? )
) E. MECBANICS
1. Spelli;:ug
. 2. Cap:l:tali.zation
3. Punctuation suited to meaning . -
4. Subject/Verb agreement | .
-( 5. Clesr and accurate p;:ononin reference

' -
3

After making any changes you feel are necessary and rewriting your
0 paper, proofread a final time to make sure you have not made any
errors in recopying.
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} SAMPLE EVALUATIO§/;0RM ’ t

IC

1I.

-

;//Fi?; CRITERTA FOR EVALUATING PAPERS !
conzzur " ) ; Lo
} f .

Is the paper intetesting? : |

Are’ the ideas telstively ftesh and otiginal?

Do the obgervations suggest ctitical petceptions and insight?

Are the conclugions developed ftoa an objective, logical,

.comptehensive examination of the subject?

Does the paper go beyond ttite couments and obvious

statcmenta?

POINT-OF-VIEW | - .

A, Is it wytitten ftom a consistent viewpoint?

+8. Is the tone apptoptiate to the audience,’subject, and

" IIL.

putpose? " o

il

DRGﬁNIZATIDN

‘A. Is the papet about the assigned subject?

B. Does it have a cleat plan?

C. 1Is it developed logically? .

D. I8 the subject adequately limfted?

E. s the papet unified atound & cenftal thesis?

F. Ate the inttoduction and. conclusion effective? .

. G, Ate the patagtaphs otganized?

Iv.

1. Do they contein tepic sentences?

2. 1s all the wmaterial in each patagtaph televant to the
topic sentence?

3. Ate the sentences attanged in logical otder?___

4, Is continuity achieved with ttansitional devices?

STYLE

A. Have unnecessary words been eliminated?
B. Ate the sentences effective?

“ 1. Ate the sentences vatied in length and type?

2. Ate shott, simple seutences used apptoptiately?

3. Is the passive voice used only whete it is effective?
4. Is gubordination used to signal intended telationsh:l.p?
5. Is patallelism used whete possible?

. C. Is the volce natural? -

v’

MECHARICAL T s

/ .

A, Xs the paper cotpletely ftee of gtoss spelling ertots ‘and
genetally free of othets? -

!

7 -




"B

- g‘c

GC

DC

F.’

-

Is helpful punctuation included?

+ 1
i

Does the writer know when to capicalize and when not to?
Does the writer handle titles, syllabification, and

abbreviations acceptably?

Is the paper free of major sentence faults?

TUN-008.) :

(Fragments,

Does the writer foliow acceptable usage standands in -

pacters of agreemant? (Subject-verb,

pronoun-antecedent.)

Iz the paper free of dangiing modifiers?

L
.

b e s
.
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SAMPLY, EXERCISE S .
- ) L - . . &
- *  SENTENCE COMBININGL
. e )
> ' One chatactetistic &£ a matute writet is an ability to m;anipulste .
; the sentences within a plece of-wtiting to make one meaning cleatet
through emphasis and to add intetest and vatiety to his style. The .
£01lowing exetcises will help you discover ways to combine Sentences b
fo achieve these two goals. ] . . '
f’ L
o, A. DIRCCTIONS: Pot each pait of sentenceg, emphasize the fitst-one
i by tutning the second one into a clause (use who,
: which ok that) and combining it with the f:l.gst >
/ — sentence in a way. which maken the most sense. * .

.- N ' - .
: . example! 1} The puppy was lonely and frightened. .
/f 2) The puppy was taken" ftom ita m thet too soon. .

The puppy, which wac taken from its mothet too Soon, was.

' lonely end frightened, Lo .
1) Notte Dame is a famous cathedtal in the heatt -, u
of Patis. .
2) ft‘ dates frem the twelfth cdentury, .
a, .'. 3 LA N
. 1) ‘l}lw doot siammed on my Einget. -,
. 2). ‘(I!e deot was made of oak, .
bc - - ) - ) b
. .3 -
* - 1) The odot came ftom the spoiled cheese, ‘
: . 2) The odot perueated the teftigetatot. .
- K- "
. / . T
T ) 1) Gtandmothet smelled the smoke. | o
. 2) Gtandmothet was having ttouble getting ‘to' sleep. —
d. ] .

1) The kittens conttibuted to the genetal chaos of .
the household. '
., 2) " The kittens wete born in Steve's clothes closet.

B. DI"\ECTIONSL Using the same set of sentences, change ‘the second’d

into e patticipial phtase by te.moving the subject e
) , " and putting the vetb into eithet its past tense ot ’

v i ~ing form; then ‘add it 'to the Eitst sentence in‘a .
e way which mske the @08t sense. . . -
}q e example: 1) The puppy was lonely and ftightean. ) "_
| . / - - , ! 3
] PRI |

b : . _ \ ;
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2) The puppy was taken from its mother too soon.

The puppy, taken from its mother too soon, was lonely and
frightened.

OR

Taken from its mother too soon, the puppy was lonely and
frightened. ’

Y evy, Eduard and Tibbetts, Charlene. Rhetoric in Thought
and Weibing, Holt, Rinehart and Winston, 1972.
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SAMPLE PROGRESS SHEXT

. Student Date

‘Lab Instructor

Summary of conference:

Additional work dome by student:

Possible subject of next conference:

At 3k ek ok Stk ks v vk ok Aok i Jtok Sk ok st Stk ok ok o Sk ok ok R 2k ok sk ok sk ok ok Sk ok ok sk ok ok ok Bt RISk ok

SAMPLE STUDENT EVALUATION FORM .

— We would very much apPreciate youf evaluation of the Progress you
have made in the writing lab this semester, Please circle the
appropriate nuober for each question, Peel free to add any other
commante ¥ou wish tdé make, Thanks for your help.

1. DO YOU FEEL THE MATERZALS AMD INSTRUCTION YOU RMECEIVED IN THIS
LAB WERE CLEAR, APPROPRIATE AWD EFFECTIVELY PRESENTED?

. 1 2 3 & 5
not clear adequate very clear
or effdctivé, and effective.

2. DO YOU PEEL YOU HAVE MADE REAL PROGRESS IN YOUR WRITING AS A
RESULT OF THE LAE?

: 1 2 3 4 5
nd progref. gome Progress. a great deal
of progress.

3. DO YOU ppeL THAT wpaT YOU LEARNED IN THE LAB HELPED T0 IMPROVE

YOUR GRADES?
o1 2 3 4 5
) grades dropped roae one grade. rose two grades
or did not change. or better.

Other comments or 8113368':10!18!
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SAMPLE EVALUATION PORM

To: ] Date:_

(classroon teacher)

From:
(1ab instructor)

has been workinf in the writing lab

this semester on the following skills:

[ 4

In order to evaludte the efiectiveness of the writing lab, we wouléd
appreciate it if you would answer the following questions and return
this questiopaire to the lab.

1. THIS STUDENT NEEDED:

1 2 3 4 5
very little some help, a great deal
help of help.

W. IN THE SKILLS LISTED ABOVE, THIS STUDENT HAS SHOWN:

1 2 3 4 3

no improvement. some improvement. great improvement.

3, BY THE END OF THIS SEMESTER, THE STUDENT'S GRADES:

1 2 3 4 3
dropped or - rgse one rose at least
did not change. grade. two grades.

4. WHILE ATTENDING THE LAB, THIS STUDENT EXPRESSED THE FOLLOWING
FEELINGS TOWARD IT:

1 2 3 & 5 .
resentment. none expressed. a great deal of
appreciation.

5. THIS STUDENT'S WRITING CONFIDENCE:

1 2 3 4 5
decreased. unchanged. greatly improved.

6. THIS STUDENT'S DESIRE TOQ WRITE SEEMS:

1 2 3 4 5 -
decreased or sonevhat greatly
unchanged. Increased. increased.

39
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DURING THE SEMESTEK, THE FEEDBACK I RECEIVED FROM THE LAB

CONCERNING THIS STUDENT WAS3

1 2 3
less thmn I adequate.
wighed.

97

4 3
excellent.
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Wizconsin Writing Projcct Parcicipants

Sunmer 1980

Carol DBenson
Evansville [lementary School

Susan Cuensby
E. 6. Kromrey Middle School

" Middleron

. Janice Berezowltz
Evansville, Elementary School

Beverly Bonge
Middlecon Hipgh Sche?l

Rachel Kapp Brickner
H. C. Steffen School
Mcquon

Rachel Davies
Lake Shore Middle School
Hequon

Ann Gibson
Windsor Grade School

-

Rancy Gorchels
Fronklin Flementary School
Hadison *

* Lorraine Jacger

Homestead High School

Hequon

Laurie Klevgard

Johnson Creek Elementary School

Holly Lyon ]
- Hest High School
Hadison

O
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Bobbic Relhsen .
Hest Middleton School

Kris Servals
Belavan-Darien Middle Scheool

Mary Short
Green Tree School
Hest Bend

Robin Stauvd:r
Phoenix School
Delavan

Myrtle Stoll i
Sabish Junior High Scheol
Fond duv Lac s

Marjoriec B. Thompson.
DeForest riddle School

Mike Vena
Randall Elementary School
Hadison

RathrymL. Welch
South Beaver Dam Schoopl

Sally Ziolkowski
Badger Middle School
Hest Bend




The Wisconsin Writing Project is an effort by achool
teac\ura, college faculty, and curriculum specisalists
to improve the teaching of uriting at all levela of
education, The Project is funded by the University
of ¥isconsin-Madizon, the University of Wisconsin
Extension, the Wisconsin Improvement Program, and .
the National Endowment for the Humanities (through
the University of California, Berkeley). The views
axpressed in this guide do not necessarily represent
the views of the above named organizations.

Individizals desiving informstion concera~
ing the Wiscousin Writing Project should
. write tos

Wisconsin Writing Project
‘\ Teacher Fducation Building
Univereity of Wisconsin -
225 North Mills Street
Madison, Wisconsin 53706
608/263~4614
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