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INTRODUCTION

'A great deal of recent contfoversy about American education focuses

on-tble deficiencies in 'fundamental readings writing,'and computation skills
r.

prevalent among high' school graduates. Increasing'numbers.of Americans

consider more emphasis on-skill development in schools.an answer to this
. $

problem. For example, 83 percent 45f those asked in a 1977Gallup poll

indicated-a favorable attitude toward the back-to-basics movement._ Many

state education agencies and/or state legislatures"have responded to this

public dissatisfaction by mandating more school-subject mastery tests in

their schools. A 1978 survey by the Education Policy Research Institute.

of the Educational Testing Service indicates that 29 states test for

minimum competency in basic skills: 9.test for minimum competency in

functional literacy; and 11 have other areas intheirNtesti _programs,
4

including citizenship,'leisure skills, lifelong learning, an attitudes

.0

toward schools.*

Kentucky legislature passed a bill in 1978 requiring annual reports

on measurement of achievement in the basic skills of all students in g'rades

3, 5,'7, and 10. The testing is to begin in the 1978-79 school year Local

education agencies are mandated to develop appropriate competency-based

edUcational remeliation programs for their students as indicated by the test

**Joan Baratz, "Policy Implications of Minimum Competency Testing."
Paper presented at the 2nd Annual AEAA.Topical Conferences Minimum Com-

petency Achievement Testing: Motives, Models, Measures and Consequences.
Washington, D.C., October 12, -1978. ..°

t
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results. The Kentucky Department of Education will assist local school

districts in their efforts to fulfill the legislated requirements.

V

The Appalachia Educational Laboratory (MP is'working with the Kentucky

-------
Department of Education to ideatfy-or-develop, test and implement rimediation

. .

ea

programs applicable to the needs of Kentucky school districts. One of AEL5

effOrts in this regard has been to identify (systematically) remediation

programs existing nationally that may be appr opriate for adoption or adaptat.on

in Kentucky school distridts.

ThepurPose of this paper is to summarisse'for educational practitioners

the progress made in identifying exiszeFdlitmion programs that might be

appropriate for consideration in schools in Kentucky. The ihfOrmation that

follows includes: (1) a description of the process used to obtain informaz

tIon abbui remediation pro grahls currently in-operation throughout the nation,

(2) a discussion of the criteria used for choosing programs to be profiled

in-depth for the:Kentucky State Education Department, (3) a description of the
4.

components that make up eachrofile, (4) a'review of the pfOjects that were

profiled, and (5) some conclusions reached as a result. of the process described

above:

It is hoped that this narrative will help educators understand the

procedure and will enable them to make decisions about remediation programs

within the context with which this information was obtained,

. 4

OBTAINING INFORMATION ON REMEDIATION PROGRAMS

There are several possible sources of information about remediation

programs in existence around the country. The major program areas reviewed

were minimum competency te sting, mathematics, and reading, but some consider-

ation was given to language composition Nair ,skills.* Information was

.
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bought through ERIC searches and the Northwest Regional Educational Labora-

tory's Clearinghouse for Applied Performance Testing (Chin); through contacts.

with federal organizations such as the National Institute of Education (NIE)

and Right -to -Read, and through contacts with persons at universities who

were considered to be experts concerning remediation programs. Since these

searches resulted in a great deal of infOrmation on exielng reading programs

and very little info Lion onMaihilatics-programs. an additional search

was made of the publicationsof the National Council of Teachers of Mathe-

matics (NCTM).
-

The ERIC and CAP? searches_yielded-some-mauable-baekground-ma LO .

Books, articles, and pamphlets such as Reading and the Law (Harper, 19781,

Effective Reading Trurams (Holloway, 1975), and Development of Functional

//' 'Co mmunication Competencies: Grade.7-12 (Wood, 1977) were nsefcl. These

mater1.19 were-excellent sources of knowledge about the current situation

in remediation. A Synthesis of Research in Basic Skills (Gow, 1977) and

Progress Toward "Raising the Level of Basic Skills (Taylor, 1978) provided

a great deal of relevant informtion focusing on the development of.basiC-7
I

skills. CAPT's Annotated Bibliography on Minimum Competency Testing contains

additional background information. Two.sources of tremendous value were

the U.S. Office of Education (USOE) publication entitled Educational Programs

That Work; Volume IV, Winter 1977, and the Northwest Reading Consortium's

Knowledge Base of Research and Development Outcomes in Reading. These

catalogs identify and describe exemplary educational programs develOped by

local school districts. These piograms have been recognized by the National

Dissemination Network (NDN) and/or the Northwest Reading Consortium and are

recommended as.appropriete for possible adoption or adaptation in other

school districts:
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The National Institute of Education and Right -to -Read offices recommended

the abovementionedXSOE catalog. They also mentioned the names of,experte

at. Harvard University and,Syracuie University who might be contacted.
. .

Additional names of experts were obtained from colleagues at West Virginia

University, from contacts through' the Appalachia Educational Laboratory;s

-Regional-Exchange, and-fromrthe-experte-thelgelihMV:Itbecame-elear, after

talking to a few experts, that they had been identified on the belie of

specific remediation programs they had developed. These-programs hbd been'

4.0.

implemented by the'experts working closely with teachers in a particular
.-

school dictrict, teaching teachers and administrators how to usetheir

programs. However, adoption by any interested school district is dependent

upon close work with the experts who devised the programs. Contacts with

the education department of most colleges or universities can be helpfal

ih finding out about programs developed by such experts.

The NOM has three publications that seemed likely to contain information
4'

on mathematics remediation programs. They are the Journal fox Research in

Mathematics. Education, The Arithmetic Teacher, and The Mathematics Teacher.

Everritstieof-Ya-thof these periarals, from May 1975.to April 1978, was

reviewed. One mathematiot progrei was reported in the February 1978 issue-
.

of The Arithmetic Teacher by Gary Bitter and Jerald Mikesell. They described

a process of teacher involvement in setting up a district-wide mathematics

laboratory in an Arizona school district. That was the only program mentioned

in these periodicals which related even indirectly to high school remedial

mathematics. It seemed to be of thesame order as other programs developed

by experts; that is, implementation would be contingent upon work with the

persons involved in the original program.

O



The Research Council for Diagnostic and Prescriptive Nathematics.was

contacted. The director, James Reddens, suggested contacting publishers and

indicated that persons with expertise are available through the Council.

Director Reddens reported, that diagnostic and prescriptive mathematics

programs are practically nonexistent at this time/ He said the major dif-

ficulty is that existing tests do not include analysis giving reasons for

deficiencies evidenced by scores.

After examining the information obtained from the above sources, the

---autlitiellibided to concentrate further information - gathering efforts on

those programs which have bee4 nationally validated as exemplary. Nationally

validated exemplary educational programs are those which'have been developed

and tested by local school districts and then approved as effeCtive by the

Joint Dissemination Review Panel (JDRP) within USW: JDRP =proves only

those programs deemed appropriate for national disiemination.based on

o.
evaluation data submitted by the developer. The author took this course

of action since earlier efforts identified no promising programs in the

',areas of reading and mathematics. &Imo programs identified blithe Northwest

.Reading' Consortium in Knowledge Base of Research and Development Outcomes

in Reading were also considered.

CRITERIA ESTABLISHED FOR CHOOSING PROGRAMS
'TO BE PROFILED IN-DEPTH

Educational Programs That Work is a catalog containing descriptions of

188 projects validated by'the JDRP. Several decisions had to be made in

order to determineWhich of these programs to contact for more complete

information concerning format and implementation procedures. Sevin major

questions were considered when deciding which program directors to contact

and which programs to profile.
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For lahoms the program designed? Programs designed

primary schools were not included, as the Kentucky school

described as mote comprehensive. Therefore, peogrimslhad

exclusively for

concerns are

to deal with IC-6

skill development or juniatlhigh and/or high school remediationneeds.

What does the program cost-to adopt/adapt? Although-it was expected

, tliet;:local_school districts will be able to obtain some state and/or federal
,

.

monies for implementing needed programs,,it was assured that extensive fund--

ing will seldombe-:available.

Is -the program educationally sound? This may sound presumptuous, but

it-Seemed necessary to look for programs that (1) don!t isolate learners and

(2) dot require extens . 'sites in order for public school students

to benefit from them.

.a.

Is the program easy to communicate? It seemed essential that profi

consideration of a program requires simplicity of design so that potential

Users can rapidly comprehend its purpose and necessary components.

Does the program have a social awareness aspect? This question was an
-

attempt to take-into-account-how-carefully the-project.designers considered

the community, administrators, teachers, and students involved in the

program. 4t seemed that a welI-thought-out public relations component would

greatly aid potential adopters/adapters of the program.

Can the program be implemented in one classroom? A wide variety of pro-

grams is'available, especially in reading. Some programs require implemen-

tation in primary school and continually build upon pelt efforts of the

program. Some programs are for one, two, or three years of sequential work

roc/hiring a team of teachers or one teacher available to work with a student

for several semesters, The programs with the greatest ease of implementation

are those that can be readily adopted by the individual teacher who is- hoping

10
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to improve instruction. This allows additional teachers to become part

of the innovation when they are comfortable with the new procedutes,without

jeopardizing the work of the initial implementors.

Does the program have a staff development component? Some projects

. .

emphasise -staff development as a major focus. Others indicate anything
__________

from a half-day to a week inseivice, prior to implementation, for those to

be involved in the project. And some projects devote time to staff develop-.

merit on an intermittent basis throughout_the_proja...-t.,_At_.staff_comaitment--..._-

O

seeme-essential-to-b-occes37-ttris sSpfct was reviewed care:Wly.

Each of these questions was considered as programs were identified to

be profiled. Although programs profiled do not necessarily,meet-all of

these aspects, each was expected to meet at least several of the criteria.

A DESCRIPTION Or THE COMPONENTS THAT '

o eMAKE UP EACH PROFILE

An attempt was made to gather information on every project that met

several of the criteria for selection. Project directors were contacted

and additional descriptiird-MItEffili-bbtained. The amount of detailed

0

information available varied widely from project to project. There did

seem to be some basic information that was necessary so that prospective

users could decide if a particular project was appropriate for their school

district. Ultimately, the JDRP profiles presented in Educational Programs

That Work sewed as the primary basis for these profiles,. with some adapts-

Lion by the author.

Categories for this key information-include:

general information--the grogram area of the project, the
title, the appropriate grade levels, the program start date,
and a brief description of the project:

I .

04k



specific requirements--any specialized training of the pro-
fissional staff that is required and how easily it is obtained,
and what organizational requirements are needed in terms of : .

administrative support, space/facilities, personnel, aid the
'management framework;

I'

instructional considerations- -the instructional Process of
identification and remediatiors, the materials, necessary for
,implementation, the recordkeepin procedure used in the L
program, and what known outcomes have been identified and
described; and

estimates of time for the initial set -up of the program,
as well as the daily use and costs of materials, staff, and

- --other-implementation-expenses.

. after material was compiled in the above areas for each project, the

programs- be profiled were selected. The JEW profiles, the Northwest

Reading Consortium profiles and-awareness literatuie available from the pro.

lects were adapted to the key information categories described above. Four

language arts programs, twelve reading programs, four reading and mathematics

program, and three mathematics programs were.profiled for this project. Three

language arts projects, six reading projects, four reading and mathematics

projects, and three mathematics projects were profiled in- depth -for this

am
report.

REVIEW OF PROJECTS

The.appendix-contains the profiles of the 23 projects selected for this

in-depth description. Some highlights of these projects should be considered

when looking at the profiles.

Language Arts Programs

Four language arts programs were identified to be profiled, for this

report.

12
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The Reading/English Rotation Project. This project, designed for any

students, grades 6-12, was especially strong in its staff development com-

ponent. Teachers working with the programs meet daily and are involved in

weekly ins:Irvin activities. The program is expensive as it requires a

reading teacher and four Male. as well as existing school personnel.

Although it cannot be implementein one classroom (the team concept to

integral to its eifeciiveneds), this program would be appropriate in 4: school

larga,enough'to already possess full-time developmental readingteachers

and aides. Commitment to team- teaching and time for planning are essential.

Individualized Language Arts: Diagnosis, Prescription, and Evaluation.

This project -is-apprdprtate far-all-ability levels, grades 1-12, special

education, and adult education. The program is strongly recommended, since

it can be sncoessfully-iagimented in an individual classroom or by an. L.

entire school system. Staff development^starts with a two-day workshop

and includes followup work with individual teachers. It. is inexpensiver,

.2m2 additional staff .or materials are required.
0

S.0

Higher Horizons 100. Serving students in frades 7-10 with reading

Pr
retardation.of 1-4 years, the progiaghas a particularly strong emphasis;

N

on'imprOving reading along with speech, mathematics, science, and social
e

studies. It also focuses on improving students' /self-concept and helping

students adjust to high school behavior patterns. The project depends upon

additional personnel--a guidance counselor, a project aide, and a reading

specialist - -for each.grouppa'100 students participating in the program.,.

This program does not rely on new or special materials. It would be useful

at a school in which all (or a group of) teachers wanted -to work together

to integrate school subjects and skill development.

.0
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Exemplary Center for Reading Instruction. This program emphasizes s taff.
o

development. It is.appropriate for teachers at any grade level, kindergarten

-throughhiglischool. Teachers are trained in a.eystems approach to instruction

in'reading an d language arts. :Although this program is designed for optimum

use as a district4fide endeavor (all professional staff including administrators

andsupervisors would profitfroi the training sessions) can be implemented

at the.bijilding level or by 'individual teachers:. The emphasis of this .program

is to use existing staff.and materials more effectively.

Reading Programs
e

.

. Twelve reading projects were profiled. .

Intensive Reading ImprOvement'Program. This staff development program

is designed to initially train one teacher from each school buildingtin read-

-ing theories and methods. The-teacher then conducts inservice sessions for

the.rest of the teachers in the building. The major investment for a school

district ii providing the necessary train ing time (60hours for the .first

teacher + 30 bouts- of inservice for the entire school staff.} This program .

is'approprite for school districts committed-to extensive upgrading of

existing staff professional skills.

Programmed Tutorial Reading. The unique aspect of this program is an

. ,

emphasis on paraprofeisicmals and high school students.as tutors. Apart-

r

time director and tutor surervisors are essential to its success. ,The,pro-

gram is designed to complement existing classroom instruction in basal readers.

The project materials explain in detail their relationship to skill needs

iilentified in the 1-4th grade clsssroom programs. Tutor training is spebified.

Glassboro Right-to -Read. This project is especiAlly pertinent for school

distifets attempting long-range and extensive community- involvement. It

:114'
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.

requires considerable time to-implement, as a task force of community

'members and professional staff conduct a needs assessment prior to intro-
.t

dectiOn of the reading program. Staff commitment includes selecting and/or

writing reading, instructional sequefiCes4fdr children x - -6 grades.

Title ItCorrective Read/fig/Wichita, Balsas. This program requires

certified reading teachers. The reading teachers are trained touse the

corrective reading program, serve as resource's to classroom

,

work with parent volunteer tutors. A district or neighborhood' school commi .N°
*,

sent, to nurturing.positive attitudes toward reading and literature as well

as self-concept are basic to the program's success. It is designed for
==. -

children in grades 2-6_with low reading adhievement.4

I
-

IiistemSbirested Reading. The major feature of this program:is a

of

Skills Bapk which poOlsall the instructional,materials available at at"'

-

school_ building. These materials are then keyedb; specific skill develop

vent. Criterion-referenced diagnostic'tests identify the skill needs of
. .

individual children. This program is appropriate for a school faculty

a.
desiring amore structured use ofthe.wide variety of reading materials ";1

they posiess. .Secm professional and paiaprofessional help is needed. in

addition to the participationof.classroom teachers of grades K.6.

Classroom Intervention. This program is a management system for

.existing reading programs. Adaptation requires school useAof specific .

basal textbooks .in the classroom. It also assumes that reading support 4°

services are available; Commitment from the reading services personnel is

essential. Existing reading materials are reorganized for optimal effectiveness.

a
Vocational Reading powers A staff development program used iqvbce-

.

tional schools, non- vocational juraor-senior high schools, and'post-secondary
0 a.

4.
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settingst.this project helps all teachers work with students who have read-

ing problems. The program requires the pervasive comm itment of the school

staff and'administratiOn to improving reading skills of students. It is

flexible to local needs and interests; a school district can choose as few

as two of the six cbmponents ibr-addption: This program.ie likely to be

successful in any school in which teachers and administrators recognize the

_need To teach reading. in the content areas at the- secondary level.
, ,

Improving Achievement (Reading) Through Use of Teachers and Teacher Aides.

The program is for students,(grades 7 -12) who are reading two or more years

beloW grade level. It Provides a teaching laboratory/resource room staffed -

by. trained teachers and-aides to help students improve their reading skills.

This project requires materials for the laboratory, a project teacher, and
0 -

eight aides in order to serve approximately 200-high school students. The

project staff coordinates its efforts with those of the school's English

teachers. This program would be valuable in a school district in which a

reading laboratory exists or.in a school district which needs materials for

individualized instruction in basic reading and language arts skills and

O which can obtain funding. Local, state, cr national funds might exist for

°

this through,suchyprograMaas NUN and Right-to4ead.

Reading Improvement Program -- Secondary Schools Reading Laboratory. The

program is for junior and senior high school students who are reading one or,
%

moreyears below grade level. It also provides spec ial resources outside

of the regular classroom. Thirprogram requires. space, a-teacher, an aide,

and a reading consultant, as well as reading laboratory materials for each

6

school building participating in-the project. This program is appropriate .

for school.Oistricts with financial and. attitudinal commitment to the read-
4 le

. 4 aer-',
ing laboratory concept. A:

..- la
. .4. W

- .
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HOSTS: Help One Student to Succeed. The program is an organized cam-

sanity effort to work with students (grades 1-12) who need to improie reading

.skills; It requires Aeading specialists, aides, and comnunitY volunteers,

as well as appropriate instructional materials. The empbasiion community

participation (each child has a volunteer tutor) is reported, to have been

very successful. School districts choosing this program will need good

school-Community relationships to build upon during the project.

Reading Instruction and Pupil Personnel Services. The program serves
.

students.(grades Kt-10) reading below grade level. This program is designed

to combine-the ezpertise.of classroomteadheks; reading-specialists,

-guidance counselors, special services personnel, and parents to bast serve

the needs of children who are not reading at their ability level: The

expense involved depends upon. what, services are already available in a

school district. The cooperative nature of this piogram makes if appropriate.

ob
for communities committed to collaborative efforts among school personnel

and between parents and school staff.

SEAiORTt Student gducation Assuring Positive Organized Reading

Techniques. Serving pre - kindergarten through. grade
1

9 students who are at

least one year below their appropriate
.

reading leVel, the program- emphasizes

.

parental involvement. This program ii-supplemental to existing sdbool pro-
p w

grams. It is appropriate for'city school districts. Although the additional

staff (e.g., leoreading specialists) seems expensive, large numbers of

children -are served.

Mathematics .and Reading Programs

Pour projects described as mathematics and. reading (or language art's)

were profiled for this report.
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Teams- Games - Tournaments (TGT). Aptropriate for students in grades 3-12, ,

., .
:I

this program of-classroom management techiquda is designed to cceplement .

1
i.
.,

.,-
_

other classroom instruction. It is- inexpensive, easy to use, arldcen1 be

implemented by one teacher or an entire school' district. CommarCial materials

are available or teachers can design their own materials, 'usiug-the techniques'
-

. .of this program. Eight years of research studies on etude: 00z learning

to.

techniques have shown that benefits resulting from the impaementition of TGT

are twofold: an increase in studentPeriormancein mathematics and language

arts, and an increase in cross-racial friendship's.

. Utah. System Approach tondividualized Learning. Designed for use in

gradeS X-9; this project emphasizes administrator and.teacher training in

planning and implementing individualized reading and mathematics programs.

'It uses ex.sting staff, space-, and materials, bit organizes them.for more

.specificinstructiongor,thedini4idual. The primary purpose is staff develop-
: .

ment'for learning new administrator and teacher behavior.

"Project R-3: Readiness, Relevancy, and Reinforcement.- A program for
. .

0 .

junior high_students, it emphasizes intensive instruction for students through-
,

1.
out grades 7, 8, and 9. The staff development aspect is extensive, "requiring

a weeklorig workshop prior-to implementation; as well as weekly inservice

sessions. Teachers must work together as teams for this program to +work.

The *additional staff required is considerable. There are.excellent oppor-
..

tunities fin community and total staff involvement in this project.-
..

high- Intensity TutoringlaT). This program is a peer-tutoring program
4

.

for sixth, sevenths.andeighth graders,. The major expense of this program
A

I 4.

is indiviAalize&materials for use by the tutors and by the students,being
4

tutored. The most important element for success is the commitment of adminis-.

trators, teachers, and students to the program. A positive, helping atmosphere

1,8
is. essential.
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Mathematics Programs

Three mathematics programs were identified and profiled for this report.

Conceptually-Oriented Mathematics Program (COMP). Designed for students

grades 1-8, this project is primarily a sequenced set of mathematics materials.

It is recommended that at least three grade levels implement the program at
.

one
. .

.

, .
. ____

time. Undoubtedly, it. would be more beneficial if use of the materials started

in grade one, rather than in later grates. Expense involved would probably

be a shift in budget appropriations previously used for other materials.
4

Systematic Teaching and Measuring Mathematics (STAMM). A comprehensive

mathematics program, it has several high school courses1-dne in mathematics

competencies which may be ospecial interest to school districts looking
.

for ways to increase high school students' mathematics skills. These materials

axe appropriate for a variety of school organizational patterns, such as

laboratories, teams, self-contained classrooms. -One classroom or an entire

achool system can, use these materials. This program is meant for use by

. . .

existing faculty and as a complement to existing materials.
;,. .

o
cEducational Developmental Laboratories Mathematics System. This program

4
.

is a commercially- prepared set of materials designed to teachelementery school

I A.

mathematics skills to young adults. Thisprogram is specifically remedial and t.

would be of special interest in school districts were there are large numberi

Of junicr,and senior high school students with deficiencies in elementary

.

school mathematic* skills.

Eachprogram described above has valuable aspects which make it worthy of
. ..

consideration for adoption or adaptation. Reviewers need to consider their own
,

local 841ml/community characteristics and needs before making a choice as to
.

. .

which program(s) would be mbst appropriate." 0

9
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IMPLICATIONS AND CONCLUSION'S .

.1" .

.The reading problems of students seem to have been recognized. by eduCators

and researcbeis, and attempts' have. been made to deal with them for more than,

a decade. Consequently, a number of programs arm available from which a school

district needing a remedial reading program may choose. The situation in

mathematics is not so iortunate. A great deal of progress needs to be'acoOk-
,

plished in developifig_materials that help students with deficiencies in

mathematics basic' skills..

.
Some common threads run through all of the successful remedial programs.

These common characteristics must be recognized by the school district at"-empt-
-- ..

ing to solve basic skills prbblens in its junior and senior high schOoli.

Successful progrim developers provide a systematic approach to the problems

"they.want to solve. They are careful to identify specific deficiencies in.
- .

stlidentsand provide consistent evaluaiiou of

making, as well as what problems still exist.

what progress the student is

They are. careful to continually

- assess their effectiveneSs and look for ways to

to students.

increase their usefulness

Some program developers, including Developer/Denonstrators funded by NDN, .

.afteuprovide limited funds to schools who choose to adopt their program..

,They -work closely with teachers and pc:pvide followup support throughout the
s

duration-'of the project. The staff development component is recognized as

( .

essential-to effective programs. It is also recognized that administrators

and students need to learn ne w roles when a new institutional system is

implemented: Gtiod programs don't happen in isolatioh., If successful, they

lead to pervasive positive changes in the attitudes of everyone involved.

;.!t*

20,

.
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Selection of the best program for your school district or classroom

- needs to occur aftir some serious introspection. You needto consider the

following:

Mat program do you want for your students?

Why do' you want this program?

Do you want- to emphasize remediatidn or skills maintenance?

How are 'you going "to ,use the Program ?

How are you going to know that this program is working for
your students?

What changes will need to occur in teac her behavior, student
behavior, administrative.behavior, and courtunity behavior?'

How can you help make these changes inbehavior occur
successfully?

4 Any .of the remedialprograms developed could be adapted with some success

in a school ,district where a need for change is recognized and wan;-.eci.. !tut

all of the programs 'require educators -- administrators and- teathers--to. look

`carefully at themselves :and theit work with students.

O

J.

, 2.1

Al
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-PROGRAM AREA:

TITLE: .

GRADE LEVELS-:

PROGRAM START DATE:

Language Arts

Reading/Eng/1Sb PotaLiOn Project

"Grades G -12

1970-71 I

BRIEF DEsourno$ OF FicklipZT: The Peeding/tnglirh Potation Project consists of font phanisti vposiifiya-
tion of student strenothi and weaknesses. grouping students exhibitine initer needs and interA'-rt
elm besed on established needs. and evaluation of prooram effectiveness an evidenced by stndnt ach4ovomwnt.
The unique organisational pattern of this program provides students with thryo tyros of

twee - period tiato block of one hour and thirty. minutes. is tation groups are formod cnnniet inc nfvfn stWents
divided into three Groups of 30. tech group of 20 spends 30 minutes in each of throe clonaoSi (I) a reading
laboratory with a reading teacher and two aides for work 04 basic reading skills. (2) a erelnv-ental seed-
ing class with a wading tcather and one aide for 3anonage experiences with hich-istorost. readr naterials.
and (3) an tnalish class with an English teacher and an aide for work or basic stills in erm-retiOn
(speaking. writseq. smiling. etc.).

4

SPEC/ALIZEDTPAINDAI OF PROFESSIONAL fTAFF:'

Pconired. staff 0..yelenoest is an inteorn1 part of daily two-hotr staff Nyeninn portals. Oro -get ,.tiff

also Rarticipatc in weekly inter -ice sessions' conducted by a reading specialist. .leachina ;lidos rooyive
special training. ... ..

,Avallahilitz. 'Awarenyes materials are available. Three reoularly sehdoled train:no sickening are eel:ducted.
at ptogeet cite fm- adootine districts. Workshops by prnject staff can his /trimmed nt adopt:fts stlex. .

. Training pronrans are three days long and involve three teachers and one addimistratnr.

KNOWN OUTCOMES: The Win evaluation for this project was the analysis of data yieldoti by, thy ore- and Cost:
administration of the Gates-MagGisite or SPA Achieve:110qt- Test. While no true exporimontal derion was
utilised. an attempt was made,to compare the results with historical information., }'rim- to e'.c program,:
participant sixth graders wore reading at a 3.3 grade equivalent level.. That is. for every ytay in schools
these childten were making a half-100r gain in reading. During the proicetrYeacit. the averace rate'di
progress wan three times the previous rate. Over a period -6f seven years. participants have everectea cne
nontWs groseth in reeding per Danth of instruction as meesurceby stah.lardined achievement tests.

MATERIALS USit4---K vailety of multi media. high-interest. )ow-level materials is recommended. The miterlls
should Allow tot individual as well as sintll-grosp instruction: Choice shnuld be based on student rletrd
and interest. Rtading laboratory is equipped with listening center and outer commercially available
materials:

ORGANIZATIONAL REQUIREMENTS:

. .

Administrative Surport. Must participtte in training; identification, of students; pre- and post - testing,.

aphodolins.of classes. .
.

s

. , .
.

.

Space/Facilities. Three classrooms (one set up as readisg laboratory) =at be available for two class"
periods for each group of 60 student's:

-

- .

tokrsennel: An tnglish teieber, one developrAntal reading teacher. one reading specialist and four.
techer,ides are needed for each group of 60 students (for 93 minutes of clots. plus planning tire).

.

Kanoement Pr.eviWork. Participants are chosen on the basis of a; Achievement test achinistered to students
in grades 6-12. All students scoring two or more grades telow grade level are individually tested with
several diagnostic tests. Reading level and difficulties are recorded. On tte basis of Nese testi.and
beginning in ascending order from the lowest score. the program participants are chosen. rovides lower- s'

pupilteacher ratio to maximise the teacher-learner interaction. Short class per$ads aids teacher in

'coping with short attention span.

.
INSTRUCTIONAL PROCESS:

.
.

-

Identification. After the project group is selected. the .. sOpeewing medics teacher diagnoses the
-- . individual needs and progress of participants through ePe repeatei-lise.0 basic word tests and informal

reading inventories.
-,.....

..._

- - . ,.. ,

Resedition. A record of diagnostic results and the conviction of specific activities and materials :s
maintained in an individual folder for each studInt. This infoiratim(acries as the basis'for tempting
ferfesmance ot.jettives. for grouping. for instruction, and for the scieWon of ipocialircd rater:alq
which are tiloTed to participants ilee4n interests, and instruntenal level. All instruct:en foeusen .

t 1 fin reading and communication skills. Speesfic net'dsare diagnose] indtviduallyndevery effect is rade ..
.t.o.help each participant develop basic tkills sequentially. Em-asus is also placed upon notrvating
sense of enjoxnent in the evading experience.

....

:241 4-
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RECORDEEEPING PROCEDURE: Mensal records arc kept on each student. A student's file includes all formal
and infenmal test reults. records of all activities and matfria4a used in individual's Pro9raft of
instsurtion, progress: and difficulties noted throughout instructional prograa%

$

Initial Set: no.. Training, identification of studrens and personLel, scheduling and materials need to be
planned well in advance of implementation.

Essilypte. Requires 90 minutes (two class periods) of student time: staff participates in daily two-hour
g9annihg session. hollow -up post-testing' students in program on a yearly basis.

COSTS: Annual maintenance cost* are estimated at $4,to SS per student per year, exleuding personnel. first
year costs require special instructional materials for individualised teaching and the reading laboratory
equipped with standard hardware and software to facilitate audiovisual skill building for program fArXiti'.
yenta. Extra personnel are one reading specialist and four teacher aids (English and developrental reading
teacher are from existing school staff).

CONTACT: Narcelyn Nobbs, Progromloirector
Reading/English Rotation Projecti
Norris School
NeDurfie County Schools
Thosmon, Georgia 30824
(404) S95 -3527

a
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PROGRAM AREA: Language Arts
.'

. . . .
.

Tl?LE; Individualized Languane Arts; Diagnosis.

.

.

spEC/A14=1)4TRAWING OF PROFESSIONAL ;11UMPI

. Required. Staff training of all teachers to be involved. Provision must be made for follow-up super-
vision.

Iteilojese staff alters a two -day training welivemp,.plus followlap consultation to the

vision, help. encouragement. and support of staff.

staffs of districts that este a commitment to implement the program. Two additional days of consultarioft
ate available to persons whalwish to become trainers in the program, either -in support of one district's
iaplementation or in service to many districts.

-

.

.

.

Prescription. and Evaluation

MCC LEVELS: All ability levels. grades l-)2; adult education:.
spvial education......--

PROGRAM START DATE: 1970-71, =be* year
A

DRIED DESCRIPTION OF PROJECT: The Individualised language Arts Project provides a method for_teacherr.
s grades l12. to analyse students' writing. It_includos_guidelines, procedures, strategiese and-specifie

examploi of hair to teach writing. The teaching methodology also emphasises ways for teachers to develop
- __

and reinforce othar language arts skills. The approach can be used with either graded or non-graded
classes, as-the discovery orientation is compatible with almost any.kindof classromm organization. It
has been successfully implemented with students for whom English is a second language. This languaga
experience approach to basic writing skills is used in English, language arts, and content-area classes.

.

MOIR OUTCOMES: Evaluation data consists of three writing sa.-ples taken during the year in both the experi-
mental and the comparison -group classes (in rural, urban. and suburbah classrooms). Eleven criteria
(spelling. organization, wage, punctuation. sentence structure..vocabulary, overall clarity, etc.).
Each set of ratings was summarized and subjected to statistical analysis under the direction of the
Evaluation Office of the New Jersey Department 0,g Education. By mid-year. the project classes which
had begun the year with low ratings were catching up with their competitors, aod the prdject classes
.which had started on a par with comparison groups were forging ahead. bethe end of the year. for the
majority of the criteria. the project students had substentially.out-performed the compirison groups.
Host of the differential gains ware statistically significant at the .0S level. The program has proved
itself equally effective on the college level in a state college in Kew Jersey.

MATERIALS USED: Can incorporate ladividuilized Language Arta Program into existing curriculum guide. text-
, books. or materials: Teacher's mamma, fila folders, and duplicating paper are needed.

ORGANIZATIONAL REQUIREMENTS :' .

G. Administrative Support. Heed cooperative effort of teachers and administrators to identify and find
' ways to meet existing needs.

Some/Facilities. Takes place in existing classrooms with current classroom teachers.

Personnel. leachers now responsible for language arts instruction.

Managemenr Framework. Planned instructional lessors, designed to sheet specific needs identified by the
teethes', will wary according to grade level and maturity of students.

INSTRUCTIOKAL PROCESS:

Identification. Three time s a year. tho'teacher asks each student to submit a writimsaple on a
topic of his own choosing., Then the testier reads through the class set of papers, without a narking
pencil, to get a general overview of the writing ce:yetence of the students. Using a Diagnostic Grid
Phut. the teacher reads each paper a second time and indicates on the Diagnostic Grid Sheet the specific
needs of each student.

Semediatiorr. Keeping in mind the major writing needs that she hat identified, the teacher chooses. from
the Resource Manus/, techniqueu which will help students to meet these needs. Usually. the teacher can
select from a number of different tecnnigues to cope with any one need, keeping in mind the maturity of
the class. The manual correlates each technique iitb specific objectives. to help teachers with this
step. The diagnostic procedure is repeated three races throughout the year.



- . -. ..

-10:CORDItEEPIVG PROCCOUDE: A cumulative folder is kept for each student and, at the end of the year.
is passed on to the next teacher. Lath yeJc, the three dated writing ivetples are added to.the folder

.and these arc swept for a period of tbtrc years so thu the teacher can analyze the growth made by
each pupil. Students alo have free access to their folders so that they nay be continuously aware
of their-growth'and improvement. .

TIME:

Initial-Set-ir. Requires an avarestss of the values of teaching writing and an assessment of the
current curriculum. A two -day trainieg workshop is .essential.

Daily Use. lic;precise tine limits can be set. Generally, elementary students should do some original
writifigAvery day in the content *roes. Secondary level students' writing assignments should be flexible

in_length, topic, and frequency.

Follow -up is provided in the -three evaluations each year: this is an ongoing 1 -12,psogram.

COST: A two-day training workshop plus fallow-up superv ision of teachers. Cost depends upon whatever stipends
for teachcts' attendance at workshops exist in the school system. Costs for materials (tile folders,
pepar, tmacher's manual) can probably be absorbed within present budget, Teacher's Resource Manual le

$10 per copy.

CONTACT: . Jeannette Alder. Project Director
Roosevelt School

-

Louisa Place
Weehawken, New Jersey. 07007

, (2011 06S-193(2274) -

a
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PROGRAM AREA«

'TITLE=

GRADE LEVELS:

PROGRAM START DATE:

Language Arts

Nigher Horizons 100

Grodei: .7, 8. 9 and 10: studentswith reading
-prOhleoS

1969

- BRIEF DESCRIFTION OF PROJECT: The primary goal of the 101100 rograg is to jevelop and innrove the
language skills, self-concept, and school adjusteant caoabilitics of groups of 100.seeondary students
who are one to threeyebri below grade level in their basic skills. Other goals include iaprovemeet nf
speech, mathematics. science. and social studies. This project was started in one high sOnnl is a ninths
grade derwanstration center. It has_been expanded to include the seventh, eighth. and tenth erodes.- Each
Year, approximately sao students receive 1111100 services. At present the program has eight clusters nf
100 students. each of which is staffed by a team of five or six teachers and a guidance counsel:tr. Re-
cause the cluster setting separates 1111100 participants frnm other stodents, the program mainta)es-i
schoolIwithin-a-sehcol atmosphere. This mini- school is characterized by small classes. individualized.
instruction, ani intensive ccimselJng service's. After Compictinn of one year in the proeram. students
are evaluated and ray return to the regular school program.

SIIECiALI ZED ?Rh ,()F PROFESSIONAL STAFF:'

filitaired. On -gning inservice meetings and summer workshops allow for staff developrent and interdisL
eiplinary cootdinelion. Cluster teaming is necessary for success.. Each team mist learn how to plan. .

work. and instruct as an entity. The cluster teachers must learn to make team decisions ree;erding group-
ing. Curriculum developmint.cultural eftrichoont..individualited programs, etc.

.

.

AvalahilitV. No awareness ratcrials are available." No training is conducted -on site. but project .

--77--------~-staff-is-availabl.cAmisLut-of-stateconsultation._
.

, .

.

RARNWR OUTCOMES: Pre- and post-testing (September and may), iiiroiCOURilehievement-Tesi-(HAT)-for
grades 7-9, and CTRS for grade 20. Have consistently produced irgroved reading scores (average reading
'ain for program has been 1.5 years per group); use Pupil Self-Rating Scale for non-coonitive areas
with salutary results; excellent `reactions from parents and students who were asked.about 1111300 program
two to three years after program 'graduation."..

ADOMaRIALIS"bSED: Dees not call_for new discoveries-or special techniques. Materials typical to other
programs are used for language development and content areas. Reading writingespeech. and vocabulary
skills are integrated into daily content - oriented lesson plans in math. science. and social studies&
Reading,' speech, and English .teachers intestate content areas into each student's daily. oral and (mitten
presentations. .

. ,

ORGANIZATIONAL ,REQUIREMENTS:

Administrative SuPlomrt. Requires staff selection for teams; appointment of team leader for each cluster;
scheduling which alio4s for team planning; school-within-a-school supportive atmosphere.

Space/Facilities. Can operate within existing classroom space and facilities; need place for aide.
oeunsolOr, team meetings.'

.

. , .

-rsonnel,--Each_101100 team liasa full-time guidance counselor serving
.

as the point
.

of connect between
parents. students, and iiiiff: Mr-project-aide is available to provide secretarial and reeerdkceping
duties for the project and to perform student-related-services. Four subject-matter teachers and one

. or two
i
laeguagi specialists provide individUalized instruction in their particular subject area: English.

math, science. social studies,' speech. and remedial reading. . ,

. . . ,

Management Framework. Team leader. in addition to regular team assignment, assumes responsibility for. .

the general supervtsiOn of the prograd. conduct of staff meetings. preparation of program reports and
budgets, and the recruitment of 1111100 staff. Major features of the program'include language remedia
"tiono team planning, intensive counseling. and cultural enrichment. .. .

INSTRUCTIONAL PROCESS:

identification. Students selected are within normal range of intelligence and without serious emotional
problems, but score one to four years helper grade level in reading on the metropolitan Achievement Test.

Penediation. Counselor, team rerbers.nd project aide coordinate efforts to plan epch ituaent's course
ef-study,, group classes. provide individual and group guidance, vasit student homes. arrange field trips

and speakers. and provide integrated daily instruction in language arts and the content areas.

ir

6
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f
tECONDKEEPINGt Counselor and prdject &No.:assist Sit recordkeeping for individualized instructional plans

for students.

TIRE:

initial Set-up Start in spring for fall implementation. Pequircs daily team planning during a
regularly scheduled period. Staff wilds one week during the summer preceding the academic year to
plan the years instructional and cultural activities. CogOpg inservice meetings and Summer workshops
for staff development and interdisciplinAry coordinAtim:Ifome visits follow-up. After one year in
morel., students are evaluated and may return to regular school program.

COSTS: Estimated at $250 per pupil over and above the cost of students in regular schoql program. Guidance
coUnselot project aide, seeding specialist are extra personnel. .

ty

VONTA6Tt
. 7.

o GobnpiDenedetto. Resource Coordinatoi
Nigher - Horizons 100
Watford Public Schools
SS, FOtest Street

Hartford. Connecticut 062b5
t203) 2/8 -5920 -

41.
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PROGRAM AREA: Reading And Language Arts (Staff Development)
. _ .

* TITLE: Exemplary Ceniei for Reading Instruction (ECRI)

GRADE . 'Teachers of tlementery.ind Seci;ndary Students
0

4 PROGRAWSTART DATE: 1567
I

.

P. , .
'MUM DESCRIPTION OF PROJECT: This project is designed

.
to train teachers of students at all ability

levels. grades 1(712. in reading and language arts. The Center found that "teacher behavior is'of
greater signifiCance than material in affecting gains in reeding achievement." Teachers are trained
in week-long seminars to develop the. management system for mastery and individualization and expiry

'teacher behavior's which lead Co more effective instruction for students in reading and language arts,

SPECIALIZED TRAINING FOR PROFESSIONAL STAFF::
e , ,

.equired. A five to ten day inservice education prograel is initially required with followup visits
to classrooms desirable. .4

' I . . C

', Availability. Seminars arc available at developer site or adopter district. Project inservice also
includes university classes (where teachers pay tuition). Teacher-training internship program and
teacher-exchenge program.are available. .

o

mem OUTCOMES: Gates-fteGinitie Reeding Tests showed project students making 1.8.yr. gain in vocabu-
Impend 2.5 years gain in comprehension during an 8 -month period. Data available upon request.

MATERIALS USED; There are 20 self-inarrbetional teacher training workbooks available for various cos,-
-

ORGANIZATIONAL REQUIREMENTS:

Administrative Support. Superviiois and administrators participate in training sessions.

Space/Facilities.. Additional facilities unnecessary.

Perso nnel. Existing personnel used.
0

.Managemenb Proviework. Teachers learn a structure of scheduling. recordkceping. and multi-sensory
instruction Can be adopted by a teacher. building. or school district.

INSTRUCTIONAL PROCESS:

Identification. Teacher uses techniques for all students when teaching
..

reading and language arts.

Aemedistion Each itudeht works independently at on skill level using appropriate materiels.
. .

RECORDKEEPING PROCEDURE: Students take mastery teats at each skill levels students participate in
recording. their progress.

TIME: 4=141....

Initial Set-up. Five to ten day inservice prior to4implemcntin9 techniques. -

Wily Use. Becomes integral part of all reading and language arts instruction.

COTS: Training costs depenclupon nurber of teachers involved. Consultant time - $185 per diem plus
'expenses.

0

.mancr: Edina Reid, Director
=RI .1 -

VOSS'S. Highland Drive
SaltLakeCity.-Utah 84105
(801) 490-5083

:
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PROGRAM! AREA:

"TITLE: -

Reading (StafebeveloplOnt)

Intensive Readin4 Improvement Program (IRIP)

GRADE LEVELS: Grades

PROGRAM START DATE: 1972 ..

BRIEF 'ASCRIPTION or PROJECT; This program is designed to upgrade. the reading teaching skills of

teachers working with children in kindergarten through grade 8. One teacher from each school-is 4

trained.AOCOriVi and_mothOds_of_teaching-reading-during SO hours of instruction. The teacher returns

to the school to conduct 30 hours of ivervice for the teachers at that building.

.SPECIALIZED :TRAINING OF PROFESSIONAL. STAFF:
. . I

Ye i Ai

. .

Required, There are-2I teacher-training units used for the 60 hour resourseteaciter training and the .

30 hour inserviceteacher training. . .

, .
.
"

.
.

Availability. Training units or. 'available. On-site visitations and discussion of training.strategies

are available by appointment. No training or consultation can be provided out-of -stitq by project

staff.
!

KNOWN- OUTCOMES: The project was validated over a four-year period in 207 sites with approximately 7.000

'teachers, and 250(001'leorners. Studcpt pnrformance.vas measured by norm-referenced tests.
,

MATERIALS USED: Teacher training includes units on Self - Assessment; Test Data Interpretation. Con-
tinuous Progress-Mastery Learning. Grouping-ler Instruction, Directed Reading Lesson. NorChttack.--

Comprehension, Study Skills, Literature Proem:4.0ra' Reading. Content areabiteading. audiovisual

Resehrces,,Tesching Reading to Speakers isf lion- Standard English. Reading and.the Non-English Speaker,

. and Rome- School Partnership..

ORGANIZATIONAL REQUIREMENTS: .

Administrative Support. In4briement of aOrinistrative. teaching-and paraprofessional staff is

recownended. .

facilitlei

Personnel. Riquiris a district-wide coordinator. school reading resource teachers and classroom

teachers.
.

Management Framework." Smallest implementation unit is one school. Can'implement K-6, K-3. K-4, 6-8.

or 7-8.
. I

i

.

Identification. Ail students in school are instructed using 1RIP techniques.

**mediation. One aspect of the comprehensive; program.

RECORINCEEPING PROCEDURE: Not specified in literature on project.

TIME: _ .

A

Initial Set-up. 60 hours of instruction *4. the reading resource teacher; 30 hours of instruction

for the classroom teacher.

Daily the. Techniques are incorporated into the existing readLng program in the school district.

COSTS: Depends upon number of substitute teachers required du:xi-4 training sessions and/or number of

teachers involved.
ko. W

-CONTACT: S. harton Dallegos. Coordin'ator
Department of. Curricular.

Chicago'Soardof Education
Room 822-
Chicago. Illinois 60(.74

(312) 641-4(18

*31
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; Reading
,

, .e.,e I 4" ..
1111.4: ProgrammedTvtoriai

&
Reading (P21)

. .

GRADE LEVELS: Giodos 1 -1 (Depending on basal reading series)
,

. zr,, .

. BRIE' DESCRIPTION or PROJECT: This highly structured "tutoring prdeit:sm suipleients regular class .

room instruction by providing daily tutoring on a oileto-One basis for underachieving students: Pro .

grassed instruction conplementi classrommDasal readers.

SPECIALIZED TRAINING OF PROFESSIONAL STAFFS

Required., Tutors must be trained by the project director for three full days. COntinual training is

also necessary atbimon5hly sessions.

.

Availability. Training materials and services are.aimilahle from the-;project,
,

.

IINOAN.OUTCOMES: Tutored students have made excellent achievement gains. Their scores on the Gate

-Mac0initie vacabulary and comprehensicosubtests were:significantly higher than those of students

in a control group. .' . .

..?
. - . .

.

MATERIALS USED: A variety of highly structured tutoring materials specifying what to teach and hoe to

. teeth and other reading materials which complement the basal reading series in use.

ORtANIZATIONAL REQUIREMENTS:.

Administrative Support. Principal. must participate in trainings_part -time project supervisor necessary, ..

as well as tutorial supervisor for every 10 tutors Oitt000rk."2_hours a,day.i .. -2--

Space /Facilities, Tutoring sessions can be held in regular classrooms.
-

Personnel. A part-time it-eject supervisor, tutorial superelsors..and tutors (paraprofessionals and

MO school students) are required in addition to regular staff. 4

Management Framework. Project supervisor and tutorial supervisors work with tutors topaan vault.

coordinate 15 midute.daily tutor-student sessions.
.
INSTRUCTIONAL PROCESS:

Identification. Students underaehieving reading are identified through below grade level test scores.

Remediation. *Detailed Profiles-are kept of student testing, lessons and results.

RECORDREEPING PROCEDURE: Student profiles.
I e..

fitti$

Initial Set-up. Needs assessment, instruction on use of materials and.program, and schedule of

xutors neceAsnpEARLDre4mORPenti09=n7:
4

Daily Use. Students work with tutors for IS minutes each day until they no longer peed remediation

. . .

COSTS: Annual per pupil cost ranges from $150 to'$250 depending upon rates if pay for tutors and existing

materials available. A

CONTACT:. Edwin R..cemvact
Project Director

. Programmed Tutorial Reading
Davis School District -
d5 EastState Street
Farmington. Utah -04025
(001) 067-2291 01,
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PROGRAM AREA: . Reading

TITLE:- Glassboro Rightzto-R644.1

0

Grades K-6
. . \

PROGRAM START 1972
.

ATE: ' g- %

BRIEF DESCRIPTION OP PROJECT:. Thilnproject proyidcs individualized diagnostic/prescriptivereading
instruction through cebyrehensive reading program which involves parents and community members:

.
After a district assessment of staff anddommunity needs,-a program of staff development, leading
instructior.and community support is devised and implemented.

. - ..
. . "

SPECIALIZED TRAINING OF PROFESSIONAL STAFF:

Requirid. Approximitkly 20 hours of inservice prior to implementation. About one hour per week in-
service training and planning after implementation. -.
. . .

Availatility. Two-part four day training program available for districts making a commitment,to
adaptation of the project. Time manuals available: a guide toProgram Plannina Procedure; A guide

to Programtlmnlementation; a guide to Parent-Conmunity Involvement.
. a

')

-KNOWN OUTCOMES: For tea consecutive years the project achieved averigagains exceeding the project's
octal of 1.9 yeais reading achievement for each 3 months of instruction.

GRADE LEVELS;

MATERIALS USED: instructional sequences devised may come from-commercially prepared materials or
teachers can write their own. .1

- ORGANIZATIONAL REQUIRE.MENTSs

Administrative Support. Superintendent must appoint a Local Unit Task Lorre of district staff members
and parents. Support of needs assessment saa-commitment to action on findings are essential.

space/Faeiltiei. Existing facilities can be used.

Personnel. Existing perionnel and parents:iusi be caamitted to project.

Management Framework. This project needs-total district commitment -staff and oammanity»....in order to
succeed.

.

.

"'INSTRUCTIONAL PROCESS: ;
.

Zdaratification. Students take a battery of teacher administered diagnostic reading tests to determine
instructional.readinq level. . .

.

-.
.

..-
.

. .
-. .

. Remediation. Students follow an instructional sequence based on their skill needs. This sequence
is desired by the teachers and may be individual or Small group activities.

. -- -
- 'RECORDKEEPING PROCEDURE individual.profile develored on iiiiTbasIs of skills and needs.

.
.

TIME:
.

Initial Set-up. Need to plan needs assessment, conduct it, and develop work plan prioro to teacher
inservice and implementation. Approximately. ..two years of development is desirable;

A.A.LAWAI. This program if used as the Progrim ofjmeig instruction for therschool district.

COSTS: Major cost is training of teachers in diegnoltic/presciiptive reading, elassreta.rAmagement and
instructional recordkeeping. Approximately420 hours of inservice are necessary.

CONTACT: _ - Rosemary Howell -.

. Project Specialist- ..
.. Carpenter t & Bowe Olvd...

IMIMI GfissbOre, New Jersey 08038
(600) pin -6366

3 3
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PROGRAM AREA ;` Reading
. ... ..

.TIllar Title.) Corrective Reading/Wichita, Kansas .

. s . .

GRADE LEVELS: %
.

Crafts 2-6 Stdents With Low leading Achievement. .

PROGRAM IFFAJOtmalpf 1967 .
_4-- ....

..

: aRxEr DESCRIPTION Cor.14VME er: This ceixectivereading program is designed .to. improve students'
reading instructional level, voceulary,coeprehension, and self-image. -The handbook Team Approach
tO Reading duccesedelineetes six phases of fh, programs identification, screening, diagnosis, ached-

Ailing, instruction and'evaliation. Certified reading teachers have responsibility for program and
as building resource peisens.., Parents are used as aides to tutor children.

SPECIALIZED TRAINING OF.PROMESSICOLAIOMNCPP: .

..11,
. 1%

.
.

i
.

)required Orientation trainingneeessary for administrators and special reading teachers using
.

the
; .

' PrIgraft _

. I

.:1.vailibility. Werkihois Can be arrangekit
1

demonstration site or at adoption site.

MMOMM ODECatES: -Results measured with the Califdinia Reading Test. The average"gain per month of
instruction was 1.S months. 76.0 of students achieved gain of .8 months, or mere;
. .

' HIFERZALS MEM A variety of materials typicat of the's* in any corrective readiagprogram are used.

i011nEWNIMMICOUC4 REQUIREMENTS:
.

.

.

,--- -,Adelnistrative-Su *Dm May be-adoOted et bnildin9161. district level, depending on the,cimmitment
and funds available:` -- -- . . ,

...
I

1---------...
, , . ..-

apece/Facilitics. Need space to store materials and instruction space for small groups (4-0 Chiidren)-,

r

_ -

Personnel.. Certified reading.specialats, an aide for each instructor with SO or more students;
. parents astetorat . .

e . * .
. ....- -4--,.

,

Management Framework" The essential-cooponentothis program is the reading teacher with expertise
, .. to Ose the:corrective reading program. serve as a resource to classroom teachers, and work with parent

tutors- - ..

IfiSTRUCTIONAL-PROCESE:"

Identification. Metropolitan AChievement Testi and Iowa Tests of Basic Skills were used to identify
'students for the program.. _

1

.

. . - .. ,

Memediatinn: Multi-level multi-media materials are used as well as the bassi texts used in classrooms:
these are correlated to the Wichita xanagement System for Reading which includes behavioral objectives -

and criterion tests. instruction is individualized and in groups of 4-0 Children' depending on student.
needs. .__ .

RECORDREEPING PROCEDURE: Profiles of all students needs and progress are kept throughout their "'
Participation in the program.

.

TIM!:

Depends upon %rifting corrective reading materiels and specialists in district or
building.

..: ,

,

Daily Use, Students spend ah average of one-half hour daily involved in special,insiruction as

determined.hy the program.
.

CCOSTS:
.

On-site technical assistance and inservice training $100 per day plus expenses. Start-up oast
'01'50 WPM run approximately $20,000 (intludes reading specialist,and materials). -

CONTACT:
--

ACT:' ' Janes G. Nowell .

. . . . _

----
.. _

Director tf Reading
1047.0.1 Chautauqua

-wkehite Public Schools
wo 259 .

Wichiii7- Kansas

(i16) 268-7871

34.
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PROGRAM AREA:

TITLE;

GRADE LEVELS:

a

"'leading

Systems Directed Seeding,

I

Km6: Oldevstudents with reading difficulty ..

- . . .

MNIEFDESCRIPTION OF PROJECT': This proarem provide,: comprehensive instruction in reading lills
with-special emphasis on word attack skills. A Skills Dank is sbt ui.at *ace school. Childrin are
grouped cross -age according to skill needs determined froM criterion referenced tests and informal
.inventories.- The major goal is to provide a system approach to reading instruction in which student
mead and appropriate !materials and instructional strategics are matched. . t .:.

. -
.

SPECIALIZED TRAINING OF PROFESSIONAL STOP:

Acquired, Two -day training session is Part of imtketmcatationrocess.
...

. . 14.

. ./livaildbfiltv. Training sessions. folkotrup visits and technical help available.
. . - 4.

-
.

MOM OUTCOMES:. These Procedures have
.

reduced the reading problems by ?St. .Students with prior .

difficulty in reading averaged one month's growthfor each month of participation in the program.
. ,. -

'MATERIALS USED: criterioAlPeferopeed Diagnostic Test; pupil profile cards.; typical commercially prepared
materials available in most schools.

: ' , ,.

i

OROANIZATIONALJIMUIRIMEAS:
. .

. i

adednissrativeSepport. .Complete commitment of time, human resources and financial resources are
required. .

. .
e ' -
Space/Facilities. Storage space for Skills-bank.

s . -. .

"Personnel. Unit leaders, ilult teachers and instructional aides are thel.personnel conponeits.

. .
. .

. . .

Menavronn rramework. won-graded format followed, at least three grade levels rest participate: read. .

ing specialist-helps place Children, then unit leaders andteacherp instruct and, with aides help. piepare
and manage pa04iItork. , -

DISITUKTIP)Utt,_POWIESS:
.

Identification. Stude-ts are identified by reading spoiallit-and clisSrbom teachers using criterion--

.
referenced tests and inCormal inventories.

*escalation. Skill groups are fors0 on the basil of student need; thesechange as pupil progress
indicates.

RECVRIDEECiqNG PROCEDURE: Pupil profile cards indicate which Walls a student is deficient.orproficient:
in In the reading program.

TINE:

Initial Set-Us. A two-yeaY phase is recommended.

Daily Use. Most commit one-half hour each day to work with this project: student participation asneeded:.
COSTS: Dia gnostic Criterion-neferenced Test, 5100. Puri) Profile Cards. 10t per student. Cost varies

with the extent of theadptation,by a school district and existing materials and personnel.

.

CONTACT: ApAty warner .

ProjCet Director
Region 10 Education Service Center
400 C. Spring Valley.Road
Richardson, Texas_ 75001
1214) 231-6301. Ext. 329 .

0

%a.
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PROGRAM AREA: Pe.ding

TITLES Classroom Intervention

GRADE" LEVE:S: ._Grades 1-6 _ _

.

MIT DESCRIPTION OF PROJECT: this project indfvidue/ires existing reading materials (from major
textbook publishers). Students skit reach mastery at each skill level prior weaving to the next
level: 'this program wart developed and used in inner-city schools.

SPECIALIZED TRPaNING OF PROFESSIONAL STAFF: , '.44

jesuir4 Teachers suet 'barn to use Intervention Center classroons which minks available supple-
6

mastery reading services vItIelivre related to epch student's reading problems. .

.

Avai)ability. On-kite project visitations can be arranged: inservice workshops and consultation
services are available.

lOWNWN OUTCONF.Si _Students inthe program have averaged more than a year's growth in a year's time for
three consecutive years,. sore than doubling the Leading growth of their peers. .

M ATERIALS USED: Complements: Ginn 360 and 720, Lippincot t" (1969 and I97S), Houghton-Mifflin (1976),
' Holt. NInehart & Winston (1974), and Macmillan (197S). e.

QRGANIZATIONAL REQUIREMENTS:

dministrative Support. A half -time director and support from reading services are required.

Space/Facilities- Need an additional classroom for supplementary reading services.

Person-et:1. 'The project requires e.halftime director..
.

S. -

Manaement Framework. As this program is primarily a management system, it can be adopted as extensive-
.ly as a school district requires.

. . .

INSTRUCTIONAL PROCESS:

'Identification. Students are evaluated by teachers and/or reading specialists. individual contracts
are developd.on the basis of this - Assessment' .

.
Nemediation. Each stu dent is provided with appropriate materials from existing reading series and
supnlemeetary aids where necessary,- Individual profiles ars kept

RECORDKEEPING PROCEDURE: Individual profiles and contracts.

TINE:

41

Initial Set. Deeds assessment, resources available must be determined. Inservice prior to
implementation.

-

gaily Use.. FunctiOns as part of existing- reading program.

COSTS: 'The average startup cost is approximately $11.00 per student, while the maintenance cost is
.appromimately $S.00 per student.

CONTACT:
.

Dr. Wayne E. Foley
Bailey Gat sort Elementary School
61$ 12th Avenue, South
Seattle, Washington' 98144
(206) 587:4371.

3E

o
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PROGRAM AREA: Reading

TITLE: Improving Achievement (Reading) .Through Use
cl Teachers and Temmer Aides

GRADE LEVELS: 'Grades -10 through 12: can be adapted for grades 7
through 9; students reading two or more years
blow ,grade level

PROGRAM START DMME: August 1972
0

-BRIEF IC5011.11014 OF PROJECT: This program Involves approximately.200 senior high school students
who rtadmt least two yearfb.e.low grade level and who also function at low or failing levels in two
academic areas. These students are enrolled in a special reading laboratory and resource room program
staffed by teachers and aides trained to give special assistance to students with reading deficiencies.

Project reading teacher and eight aides coordinate activities with English teachers on the regular
.high school staff. Each individual's reading skills are thoroughly analyzed during the first week of
the program. The project emphasis is a classroom environment in which theltudents self-image can be
improved.in a positive.non threatening way. and where the student can work at the correction of his
reading deficiencies on a oncceene basis or in very small groups. This program involves the reading
improvement process in the larger context of communication and languagimprovement.

. - .

SPECIALIZED TRAINING OF PROFESSIONAL STAFF:

Required. Training of project tcachek 0 certified
some inservice for high school English teachers who

availability. No training conducted on site. some
(Ne:funds available for dissemination efforts.)

. -

KNOWN OUTCOMES: subjective evaluation indicated that the teachers believed most of the project students
showed improved reading ability, and their academic work in their sdbject of greatest difficulty was
also improved. The students showed considerable enthusiasm for the project, snd especially enjoyed
an opportunity to participate ih various Ilelopmental reading activities. The objective analysii
shows that in both reading speed and accuracy, reading vocabulary,, and reading comprehension. the

thelissiosal objectives as measured by Form E of the OatesMaeGinitic standardized Reading Test are
consistently achieved. Caparisons with previous reading performance of the students would indicate
thatad theseetuSents been left to ordimary English and literature methods used in senior high .
Schools, their growth in reading skills would have been much less than was achieved, Eighty-five
PogCent of participating rural, low-to middle income students measured an average monthly gain of
1.1 months or more per month. .

tnglish/reading person); training of eight aides:
will collaborate with project staff.

project staff may conduct training out of state.

A. A`

MATERIALS USED: Commercially-prepared materials for individualized instruction in basic reading skills
and Isnguagarts.

ORGANIZATIONAL REQUIREMENTS: .

.... N, . .

AdMinistrative Support. Commitment of high school to reading lab program and-necessary cooperation of
English teachers.and scheduliAg requirements are et:sent-Lai.

Space/facilities. Equipped reading resource laboratory.

Personnel. One project teachir and eight aides are required in addition to existing English faculty

'Management Framework. students in program are registered for English Track One if sophomore. and
Development Reading or Reading and Communication skills if juniors or seniors.. Project teacher and
Abides prdvide individualized or small-group instruction, depending on the nrEds-of students and their
reading eeficitneiss.

INSTRUCTIONAL "PROCESS:

Identification. Reading deficiencies identified through formal and informal testing of stated behavioral
objectives.

.
. . . .

.Remediation. instruction begins at point of identified deficiencies; personalized sequential program
;planned and followed for each student.

RECORDKEEPING PROCEOURE: .Individual records are kept of identified areas of weakness and patterns of
improvement.



. l
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% a l
A

TINE:

- Students are Inc program for one year if wopkomures; one setester (possibly wore, It needed) It
junlots of seniors. .

4

t

Initial set-up Requires trainitool' projeit dik'ector. aides, and Involved English staff.- -several
, .

days orisetation: need tine to acquire and sct.ep reading lab. .I .. N y
i ; ., '7N-

1:411xttsl. Students -.bulb concentrated Inattuction tor .class period every day.-
.,

.

CUM: 201ditidOal.pecsonnel are one project reading.teacbes and eight sides. Materials and equipment
torsboretory also needed. Estimate) cost for above tot ISO students was $200 -$225 per student
tat 187S ptices),

0014"04C11 Leon Vest. roirectoc

Sky View Sigh Project
Cache County Sehoca District

.2063 %nth 17th Street, Last
Logan. ,Utah 043I1

(801) 752 -3925

4

36



.
7-40

pROGRANIRICA: .Reading istatt Development)
) .. ..

TITLE: , VocationalWading_rower (VRP)
. .

CRADILE4iLS: ' Staff develoment prolect originally for vocational
0 ''

1
programs: has boon adapted in nOn7vocational jUnior.

... ...
senior high and post-secondary settings.4.

PROGRAM START DATE: 1971
_..

BRIEF DESCRIPTION 07 PROJECT: The goals of VRP arc to :. (1) narrow the gap between student' reading

ability and the skill level required to read printed instructional materials: (2) help teachers sake
appropriate selections of printed materiels and plan reading-related activities appropriate for the

f abilities of their students:. and.0) train every teacher as a reading teachers regardless of their '

discipline. There are six components to the programet.
Testing. Train teachers to determine the reading abilities of their students-through the use of
standardirnd and teacher.developed tests.

1
.

Readability, Apply computerired or manual techniques to analyst the reading level of printed
materials.1 .

.
.

1

. .

Teacher Seivex. Plan curriculum and inservice based on teachere.perceptions and needs within s
department: school...Or district.,

1
.

Vocabularptovelogstia. Assist all content area instructors in vocabulary development activities
and, for vocational adopters. provide glossaries 61 "decd to Moe words for each of 32 occupational
areas.

Reading io the Content Area modules. Auto - instructional inservice.modules to puma& instructors
_with training in basic reading strategiesand procedures.

.

-i .

. Vocational Instructional Materials Rxstem. A resource bank vhicit provides instructors with an
.

opportunity tp examine a wide variety of instructional materials within a specific content area.'

Adopts sites must choose 8 rimimum of two components for adoption?adaption.

SPECIALIZED TRAINING OF PROFtStIONAL SUFI:" .

.
.

. .
.,

Asouired. intensive adoption' training for all staff involved in the project. Training sessions range

from four to eight hodrs per component adopted. 0
.

-4 .

. .
.... ,,

Availability. Introductory audio /Video presentation is available. One-day; pre - adoption workshop for
tentative adopters is available (one-half of trainer's travel costs must,beflovided). Training work-

shops at the adopter site is available (full reimbursement of trainer's travel costs oust bi provided).
. Training and instructional materials available at cost. Second- generation trainers located at various

sites tbroiVout the country are also availible to provide pre-adoption.and training workshops.
...

SOWN OUTCOMES: Longitudinal pre- an4'post -tests were administered over a thrseyear period on all
atudents within the original project. The students completed the Cites -tiacGirsitie Survey F Chisprenen

.1040 ineteSt. Findings ind'eated that more students scored in the functional reading literat.e,categorr
(7.0-10.9) each successive year of the project's implementation.. Teacher evaluation data demonstrated
growth of teacher attitudes and knowledge of text utilization and reading-related activities.

. _ .

MATERIALS MD:- Theprr4ect staff has developed a set of materials to go with each of the six ompoaents.
of the program. They are available fromthe project site at cost.

ORGANIZATIONAL REQUIREMENTS:

Administrative Support.Support. lists program requires recognition of need for reading teaching in content

areas at the secondary level. Staff involved will need to develop responiibilitY for relating instruc-

tion to reading ability of students. There may be solar changes in orientatior. toward teacher.

activities.

Space/Facilities. Takes place in existing classrooms.

'Personnel. Involves'administrators.reading consultants. and content -arei instructors. Staff develop-

ment of existing faculty: one person with background in curriculum development and/or reeding to ace
as coordinator/director on part -time basis.



ORGANIZATIONAL REOWREMENTS, cants 4.

lisitent framework. Scheel faculty identifies components of the program they will use: a pre-
- adoption oafs-halt or full day work:1cl) determines one-to-tour day innervate training 'orkshop.

INSTRUCTIONAL PROCESS:
1

Identification. Teachers are trained in basic reading strategies and procedures; they are trained
to determine reading abilities of their students and to assess appropriateness of available materials.

Resedistion. Resource materials of a wide variety of instructional levels are available from resource
bank.

RECORDKEEPINO PROCCDURE: This is oriented toward staff development of appropriate printed materials
and reading- related activities for the abilities of students.

TINE:

Initial Set -up. Requires intonhive training for all staff involved. Training sessions range from
four to eight hours poi component adopted.

Palle Use. Is incorporated into daily lesson planning of instructors. Inservice sessions are held
Periodically to help. and support faculty implementing the proviso,.

COSTS: Tiaining and instructional materials are available at coat. No new equipment or staff required.
Modules for Reading in the Content Areas vary in cost - -entire set may be purchased for under $400.

CONTACT: Eileen Ostergeord
Minnesota Instructional Materials Center
3554Nhite Rear Avenue
White Rear Lake. Minnesota S5110
(612) 770-3943
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PROGRAM, AREAL using ..

.
r .

TITLE . Reading Improvement Program -- Secondary Schools
. , Reading Laboratory

,

.-

GRADE LEVELS: o -Junioa- and senior high school students reading one
. ' year or more below grade level

:

0.
. .

PROGRAM START DATE: 1973
'

,.

-.
.... . A sek .

v 111RIEF DESCRIPTION OF PROJECT: The Reading Improvebent Program is designed for educationally disadvan-
taged students. Diagnostic and prescriptive an design, it provides high intensity, success-oriented
approach in reading skill instruction for participating-students. This project Operates in five junior

. high schools, two high schoolsNand one parochial school. The reading labs are designed to accomoodatet
60 students with low reading scores. Each reading lab, has one full-time teacher and one full-tire aide
.who work withlio amore thee 12 students in one claus.period. Student participants are scheduled in the ,.

lab for one SS-minute-period each day for the entire school year. Techniques and,procedures arc identified
for each individual's program, including activities which complement students' strengths. Parents are
involied through teacher-parent meetings, hose visits. and parent advisory councils. Content area teacher*
'ate involved in decigions regarding student placement, inset-vice training on recognition of and improving"
reading skill deficiencies, anediscussion if-individual student's progress..

SPECIALIZED TRAINING OF PROFESSIONAL STAFF:
.

_a a
a a6

Xeenired. It is recopmeaded that teachers and aides receive approximately 60 hours of inservice train-
ing prior to implementation of a secondary reading lab. Teachers and aides are involved in fnscrvice

. presentations fie* the county administrative office, the state department of education, and nationally -
km:We authorities-in reading. Additional inservice is presented asireeded throughout theyear and
includes assessmeneof new procedures and techniques vital to the operation of,the lab. '

'Availability. tie funding supports this project's disiemination efforts.- Training costs on site or at
developer'diatriet can be provided by project staff but adopting site must cover all costs.

. ...I

* . .

MOM OUTCOMES: Evaluation of the FY 75 secondary reading lab program indicated that tha participants
. in the Seventh grade program bad an average, gain of 2.1 years, while the con of group had an average

4. ,gain of 1.1 years. TDe tenth grade students.in the program experienced an ersge gain of.1.0 years.
with the control group experiencing an average gain of 1.3 years. Eighty pe ent of the seventh grade
participants and seventy-three percent ofethe tenth grade participants met or urpassed the program "...--

. objective, ss compared to forty-two percent of_theseventh grade and sixty-f percent of tcntb'grade
control gioups.-, . .*.

. . .
._

MATERIALS MID: The secondary reading lab uses commercially-prepared materials or instruction Pm visual_
Aredgaion, vocabulary, word attack skills, comprihension, and study-skills. Audiovisual equipment

0: .typical of reading labs is also necessary.

,.. OR GANIZAIIIONAL *UIREMENTS:

.
Administrative Support" The school administration and subject-area teachers must be in agreement

..1th tip...precept that students who are diiicieit in reading skills cannot be expeited to master content
area informatieS.Ithitconsensus is necessary if students are to ba scheduled into the lab for
corrective skill instruction with total staff cooperation (students may need, to be assigneetto,the
lab9derieg regularelessas on 1 rotating basis).-- .

.

.

- reeding -lab 2is;needed-for-each-school-

Personnel. A reading lab teacher and a teacher aideare necessary for each school lab. A reading
.

consultant provides the administrative leadership. .

Management Framework Thepading consultant is responilble for screening students for the program.
----assists in-ordering of materials and equipment, provides necessary,inservice for stiff. provides

information about the program to various 'groups and organizations. and compiles the evaluative date

0 . from the program.

ti INSTRUCTIONAL PROCESS:
.

ldihiffication. Students are selected from information gathered through state-county achievement
-stministered,inthe sixth ancrninth grades. standardized reading achievement tests. teacher
`observations and reebfrondations, and parental requests. Lab teachers conduct pre- and past-testing
with standardized reading achievement tests for.evaluation purposes. Reading strengths and weaknesses

are drignosed.

r 41
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.INSTRUCTIONAL PROCESS, cootie).
*

Itemedistion. Ongoing evaluation of students' ;uncross is conductod throuth the use of informaltests.
evaluative instruments built into the instructional programs, and teacher observations. brograms and
activities are provided for cortctien of deficiencies in an atmo.There conducive to improving and
enjoying reading. 4

RECORDKEEPING PROCEDURE; Each student's folder is kept up to date by aide.

TINE:

Initial-Set -up. Requires installation of reading laiend 60 hours of inseivice for teachers and aides.
prior to implementation oT program.

'Deily Use. Students may come to lab as an elective in their schedule or on a rotating basis frail other
classes. Teacher and aide in lab imak with groups of 12 for SO-minute sessions daily.

Students are in program while rcmediation needs exist. Weekly evaluations are conducted.

0 COSTS: Equipment and materials for each lab_(estimated at 46000); teachers! salary, aides' salary. -

reading consultant's salary.

CONTACT: Darel K. Custer. Director
Title 1, Woad county Schools
1210 Thirteenth Street ;. ,

Parkersburg. West Virginia 26101
(304) 422-8411 .

I



PROGRAM AREA:

TITLE:

GRADE LEVELS:

PROGRAM START DATE:

Reading

HOSTS: Help One Student To Succeed

K-12 Students in need of remedial reading instruction'

1971

um DESCRIPTION OF PROJECT: ,The HOSTS program oroiaten frame learning resource center staffed by
i reading specialist and an aide. It in a diagnostic/prescriptive/tutorial approach to basic reading
skills'set-up to improve reading'ability levels. HOSTS focutes.on the use ofhuian meterial and
'physical resources available in the community to improve reading. Teaching procedures in the HOSTS
program; are designed so that teachers may discover the abilities of each student and allow him/her
to advance at his/her individual learning rate. Community volunteers work astutors one oneto-one
basis with students. following prescriistionf. developed bythe reading specialist for each student.

;

SPECIALIZED TRAINING OF PROFESSIONAL STAFF.
. i

Required. Districts who are potential ad4wters vill be asked Co send key personnel to visit the, i

developer project. WOO completion, of the vAtitation period, thCse districts who remain interested.
maapply,to becomeHOSTS sites. Special irainingnecessary for reading specialists; aides, and
community volunteers; . 4!

. .

,
.1,1

Availability. The HOSTS Corporation provides training experiences for certified and noneertified
y staff so that they may acquire the skills accessary, for conducting the program (five days)., -

KNOWN OCITOOMES:s Program evaluation consists of.nimmative (Gates-Macginitie. CTBS) and criterion-referenced
tests. Student achievement scores indicate that, on the average,.students doubled their learning rate
while IA HOSTS (2973-76):

. . . . . ..-

MATERIALS OSIID: Instructional material: hiive been identified and cross referenced in COSTS notebooks.
. gauging from readiness level through junior high level. A tutor,training manual is also available.

a

,

ORGANIZATIONAL.REQUIRiMENTS:

Administrative Suet. Peading sp4eia!ssts. community relations enabling the enliStmentof volunteer
tutors (some maybe local- high schoal s;edents).

-

pace/Facilities. Reading center in eachsthool.

Personnel. ireading,specralist and aide for each reading centers a volunteer tutor for each student.
.6

Management rranework. Readin7 specialists work with instructional aidis to plan and coordinate tutor-
- e.student sessions.

INSTRUCTIONAL PROCESS:

I

Identification. Students are evaltiatel by reading specialist. An ine;.idual student reading profile
contains the results of the student asseustent process. Individual lessons are developed in this per::le..

Remediation. Specific directions for tutor inpleme ntation of the prescribed program lessons are
-included in the student profiles. Daily student progress is'recorded by the tutors and interporated

into the profile.

RECORDICIMPIAi: Student profiles.

Initial Setum. Needs assessent. resonc!es available, and evaluation plan must be made prior to initial
site visit. Application to program follows.

belly Use. Tutors work with students on a flatly basis until no longer needingrsmedlotion.

. COSTS: HOSTS has a start up cost ranging from $30115 per pupil and a continuation cost ranging frOM SOO.
to $12.per pupil per year, depending upoa existing resources (figures based on ;foto target pupils). Five -

day training session. Handing specialists, instructional aides, and naterials arc re :red. Also provi-

sion of reading centers in schools. HOSTS napual is $125 per set: tutot training tat 1 is SIO.

CONTACT: Dill Gibhoni, Executive Director
HOSTS Corporation
SO02 MacArthur Soulevard
Vancouver, Washington Mk
(206) 694-1206, 690-1774.5
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PROGRAM AREA: Reading

- TITLE: Reading- Instruction and Pupil Peisonnel Services
(RIPPS)

GRADE LEVELS: It -30bh'graders reeding belch,: gride level:
*OonecnjratiOn Oh E-4 .

. -

. -

PROGRAM START DATE: 1971 (existing reading and guidance programs merged)

k

BRIEF DESCRIPTION OF _PROJECT: This program attempts to coordinate allthe factors contributing to
a child's development It combines a multidisciplinary guidance approach, with a corrective reading
program. The aim is to identify the student's problem and to assist her/him to function more effectively.
The project uses e reading services program for. two basic functions: (1) a corrective reading component -

to treat reading as a causal factor in a child's progress. and (2j a reading service programto treat
'reading difficulties as a symptom of other problems (social. emotionel..phisical. etc.) adversely
affecting progress. tech participant is evaluated by a guidahce counselor. Social worker services,

'areas important part of the program and psychological/psychiatric services are provided wileio needed.
IMpigarkes'31Sstudenta in six schOols. grades X-10. Includes an open entrtand.exit plan. Students
whio reach grade level leave the prograbut are closely followed.

.
..

SPECIALIZED TRAINING OF PROFESSIONAL STAFF:: "
Required, Extehadvemlose work of RIPPS team and adaptor site staff is necessary. Training must be
in the area of'program management as well as program content. A year of planning prior to.impliments-
eloss recommended.

Availability. RIPPS project stiff is available for extensive aid to committed school districts. No
.special funding supports this project's dissemination. Amount of aid depends on local funds available=

KNOWN OUTCOMES: Outside evaluation conducted yearly. Cognitive evaluation: the CTOS. CAT. and SilVaroli.
Informal Reading Inventory used. Objecting have been met consistently. -affective evaluation: instru%.
ments were developed locally. Objectives met i. positive attitudinal changes with respect to school.
peers, and selves.

o _MATERIALS WU% Commercial and teacher-made ale:ials are used for the remedial reading.aspect of the

program

ORGANIZATIONAL REQUIREMENTS:

administrative Support: The adaptor must-become familiar with the basic operation and makeup of the
project A represeriiitive cross - section of the school community (teachers, administrators. parents-,

etc.) must Visit project site. This decision to adapt the project. -must be made blthi school. not for
the school.

Space/Facilities Space is needed for some small-group and individualized reading instruction: a place
fpr team meetings, classroom teacher-project teacher consultation. parent conferences and parent study
groups*.

Perionnel. Classroom teachers. reading specialists. guidance counselors, special services personnel.
and paremisvOrk as team.

- .

0

Management Framework. Most maponents of the RIPPS program exist in school districts. The program
can be adpted through reorganisationof existing staff and commitment to the team approach for
meeting learner needs. Must be willing to train and involve parents in the process.

INSTRUCTIONAL PROCESS:

Identificatiem. A Selection Scale Score Criteria system was devised as an objective means of Octet/sin -

ing which students would be involved in the RIPPS remedial program. The system takes into consideration
standardised achievement testing. diagnostic testing. and teacher assessment. Each component is assigned

0 a Valise which was determined by the RIPPS staff after input from teachers. administrators. and the

project evaluator.

Re mediation. After diagnostic testing of present skills and abilities, an individual learning program
is established for each student. This ,reading program is the result of a team effort of teachers.

reeding and pupil personnel specialists, and parents.

RECORDKEEPING PROCEDURE: An individual file of each student's diagnosis results. prescribed activities
results, and conference decisions is kept.

44

. ,
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Initial Set-up. Requires about one year of school dirtrict Work witirprojeet staff prior to inplemen-
... tation.

;oily Use Regularly scheduled cmiultations of all involved personnel are as necessary as the daily
reading instruction provided. -

Early identification and follow-up of students is part of program.

COSTS: Estimated costs for 1977-70 program was $936 per student. Estimated start-up. costs $14000-13,500
. per teacher, depending upon materials and purchases required. .

4

S



TITLES SEAPOR7 Student Education Assuring Positive
Organized Reading Techniques

GRADE LEVELS: Pre-kiptlergarten to grade 9 StlidentS at least
One year below appropriate grade level

',ANNAN START DATE: /166
.

: .

BRIEF- DESCRIPTION OP PROJECT: The goals of the SChPORT project are to improirmreading skills; improve
reading achievement levels; improvastudents' attitudes toward themselves, learning, and school; and
'improve community understanding and suppc-t of the program. ,9his program serves over SOO children in
14 schools. Each student served receives an intensive, individualized prescriptive program of instruction
geared to his/her host critical deeds in,the areas of basic reading skills, word attack skills,-and ,

language arts. A team or19 remedial reading specialists conduct the basic instructional program Jon
serve as rcmqdil reading consultants to the studeots%classroom teachers. The program also has the
services of three learning' therapists. supplementary learning mpecialist, a home school learning
specialist."and a guidance counselor. This program includes parental involvement in all aspects ofthe.
operational, planning, and implementation components .0 the program. Feedback from parents was utilized
izz plan the original program as well as changes that occurred during implementation.

SPECIALIZED 'TRAINING OPPROPISSIONAL STAFF:

Requited. Project staff receives training througiviMm the year to enhance competence and instructional
expertise.

Awareness materiali'are available. Visitors.are welcome. Training may be conducted
at the project Olt.. No funds are available for dissemination.

06* OUTCOMES: The 19- 76-77 evaluation showed that some studenti, who were expected to. gain approxFaatily
- one-half year An growth, stopped "losing ground' an4 gained reading skills (almost twoyears of giowth/

Vaster than students in regular program. Student attitudes imprOved. Attendance at school improved.

.

MATERIALS USED: Commercially- available materials for individualized remedial instruction in reading.

ORGANIZATIONAL. REQUIREMENTS:

Administrative Support. The additional staff necessary for this program require the commitment of
theentire schooksystei.

.

Space/eilities. A resource woe equipped as a reading lab is needed in each school building.

.Personnel. This program required'111 teachers trained as reading specialists and to certified early
childhood teachers, one full-time director, and one full-time secretary. "Aides are also used-in the
labs. .

. .

Mingeient Framework. This program is supplemental, that is, in addition to, existing programs. The
project director administrates getiliities of all reading lab teachers and coordinates lab teachers',
confarenees with content area teachers and parents. .

INSTRUCTIONAL PROCESS:

once a student is selected for participation in tke program, intensive diagnostic
informatibn is utilized in order to formulate an individualized, prescriptive learning program that
is geared specifically for that student.

Memediition. . Educational eking deficiencies are translated into learning skills objectives and the
program's remedial reading spetialiits, in collaboration with the student's classroom teacher,
/emulate learning program that concentrates on these specific objectives on a daily basis in small
group and one -tocyone instructional sessions that are geared to the learning style of the student in

, order to optimize his /her learning potential.

REOORDKEEPING7PROCEDURErSardfht:P indiefduil program files include test scores, achievement records,
teacher recommendtions. and instructional level deficiencies.'

.4
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Wale' Serve. Requires adentafteatInn trwaff and t+.1 1../.1.at:on of Salt iAl material c.
Monetary suipArt way tat.. 1.1got to obsdin

Wily U:4%. ntudat Arc glv.n aciai 3t 40. $144.:"10f. t h.r r1.ssioom t Adler on 4.
regular weekly 144is.

- Students arc in program until resediation vev'ils are crrocted or through grade nine.

Extrq personnel Aonet project director. AMC secretary, 10 reading specialists, tight- aides, two
.early Childhood teachetsl arc part of theprogram. Additional services arc used ilom existing gutiwAo
counselors and pupil services personnel. Seeding resource centers (labs) need to 1e equipped in ca.!.

' school.

C014TACT: Mary Macinci,"Coi.rdinator of Grant Progreso
Grant P109r4P4 Office
Edward Struet
Newport, Rhode Island 02040
.14011'046-4700
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PROGRAM AREA:

TITLE: %.

GRADE LEVELS:

PROGRAM START'DAiE:

Basic Skills in Mathematics and Language Arts

Teams-Ganes-Iournamehts (TG1

Grades 3-12

'BRIEF DESCRIPTION OF PRO3ECTt The students in a claisroom are grouped into four- or five member learning
teams. Each week the teacher introduces new material in a lecture or discussion. Thteams then study .

werksheets on the :material together. At the end of the week. team iembers compete in tournaments with other .

teams to add points to their team, scores. In the tournamehts, students compete on skill-exercise games with"
others who are comparable in past academic performance. This equal competition makes it possible for every'
.studeht to have good, chance of contributing a mnaximum number of points to his or her teas. 0. weekly news -,401"
letter prepared by the teacher recognises successful teens and students who have contributed outstandingly
to their team scores. T6T is designed to supplement ether, classroom instruction.

SPECIALIZED TRAINING OF PROFESSIONAL STAFF:
.i. . .

only,![any teachers have implimented TOT in !heir classes using only:the commercially-available manual
foi-.nis technique. If used by entire school or district. a half-day workshop is recommended. ..

. _

e . , t
.

: Availability. Awareness and adoption materialaand personnel are available..
...,

. .

r. . I.

83404ECILITCOMES:" TGT has been evaluated in ten studies involving_pearly 3.000 students in schools across the
country: In.all of these studies, TOT students learned more 'ili-Sn students not using the materials. In
seven of these studies, the difference in academic achievement was,statistically.significant. Recent
analyses have shown positive TGT effects on classroom race relations.

. -
1

. . .

MATERIALS USED: TGT't published materials may be implemented or teachers may dew.* their own materials. using
the TOT teacher's manual.

ORGANIZATIONAL REQUIREMENTS: .
5.

Administrative Support. Administrative support is necessary.for prOviding teacher time for making materials
and/or allotting some existing budrct.for imilementation.

00aeOracilities. .No-special requttementa%0

Personnel. No special requirements other than using some teacher time differently.

Management Framework. Implemented in eseh teacher's classroom.

INSTRUCTIONAL 'PROCESS:

. - -

. . Identification. Teams are composed ate-5 students representing all levels of academic achievement in the
class. 441 racial and ethnic groups, and both sexes. ..

. ..

RemedIation. Theteam works together to ensure that each team member knows the material.

REcbRoxErnms PROCEDURE: Students use worksheets to learn material and games to test for know/idgi-of--

maiWriel. Tournaments are designed to change the opponents students face each week. The newsletter is the
primary means of rewarding teams and individuals.

TINEt
.

1

1

Initial Set -up. Require more preparation than traditional instruction if teachers make own materials: this
is required for first time only - -if commercially - prepared. materials are not cl-tesaed.

Daily Use. Part-of class session each day; designed to be used over a 6-12 week period to complement other
instruction... .

COSTS: If using c ommercially-prepared materials, approximate costs vary: Language Arts Kit 7-9, $127.50: sample

package of any subject, $6.85.-,

".CONTACT s John M. Rollif:eld
Center for Social Organ:ration of Schools
;3506 N: Charlen Street.
'1)0timore. MD 21218
(301) 166-3582
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PROGRAM AREA: Staff Development, Reading and Mathematics

TITLE: Utah System :.pproach to Individualized Learning

GRADE LEVELS: # Grades. 11-9"

PROGRAM $TART DATE: 1970

4,

RAIEP DESCRIPTION OF folUXIEeTi U-SAIL is a system comprised of two-essential components for implementing
programs in reidirig and/or mathematics: (1) a Oaneing model of six steps. and Ca a precodure model of
five steps.' :t is not 'designed for a particular kind of school building or organizational pattern. It is.

"a system for duveloping individualized instruction. The planning"model includes: (1) Ideal Goals: estab-
lishterminai goals, (2) Reality Base: deteFmied options and cons: aints: (3) Reality Goals: establish per
Mormance objectives; (4) Work Base: complete task analysis: (S) Flow: project time frames& (6) Review,
Evaluation, Revision: conside 1-S above as data base enlarges: :se procedure model includes: (1) use of
planning model described, (2) OrganieatiOp of resources at;ail:ible, ..(3) installation of an environment in
which individualization is possible. (4) installation of diagnostic prescriptive teaching. (S) instillation
of ljarning Strategies,

SPECIALIZED TRAINING OF mrsssicom.lawrr:

_Required: Three to five days initial staff training is followed up periodically. Program implementation.
participants,genOally make comaitments for a two- or three-year period.

Training can be obtained at. the U -SAIL center and at the be:aI sites. Awareness materials
are available without cost.

MOWN OUTCOMES: Analysis of evaluation data show, where the U-SAIt sfsti:. been installed in pilot settings
and at replication sites both in Utah and at etIi.r omit-of-rtah sitns, ntn:ents have made Significantly -higher

f achievement gains in reading osid,m1..ma*les. as u:iuinred by the scores on standard: zed achievement estso
than students.io comparisomgrewIZ rt_ hate leen uni:ornle mid significantly in favOr of U6A11.
students across independent riplitat s W. I. roVornt.-10 results: have been obtained regardlitss of teacher
experience. test used as ontt-rs s 1 mi. .e.r, '.inciementation. grade level, geographic loc.:tie:1, socio- -

`economic background of parents. an ricia eyrie factors.

MATERIALS USED: The materials avail biz at tie local school district are identified for maximum utilization.
U-SAIL has developed instructional . e:ial ihich are available at low cost for use in the program.. .

cauinzA TIcon FMKPUI/UeMENTS:4
. .

Administrative Support. Administrators are viewed as leaders and teachers of teachers. The administrator
seeds situational management skill's to individualiscJiis/her administrative behavior according to his/her
ems strengths and limitatidns and the parents. teachers, and children in the school environment. Administrates
training is part of the U-SA1L program. - .

pace/Facilities. Based upon local school budgets. bui ldings, and staffing patterns.

Personnel. Uses-existing personnel.

Manag ement F remewor1/4. All o f the existing school staff learns the system planning and procedural models
__for_implementing individualized instruction.

INSTRUCTIONAL Pft6CESS:

-Identification. Each ,learner in the classroom is provided with the nost nearly. appropriate task possible.
given the teacher and resource; available.

4
Remediation. Uses cyclical procedurarmoeel which is continuous:
teaching precision, and learner-self-direction.

PECORDREEE;ING PROCEDURE: Group and individual records are part of the environment management.

planning, oreanising, environment management

TIME:
-

Initial Set-up. Recommend a two- or three-year commitments first year will implement o ne content area.

.
,

.. ..

Daily Use. Pervasive classroom gee in content arca(s) in which implemented.
i

: . t

COSTS:- wary -if project -de eloped materials are uged, costs avers-m..57.0 per pupil. Stiff training meets vary

and are negotiable. Tr.:hal and expenses must be paid by. the local school destriet. -

CONTACT: .. - Dr. Ceram 11, Bales, Mireeter_
. USAM. Proieet

297.1.Xvernrceu_Aveuue. P. 0. Wu: n127
"SeltlAke itY. CAA $4100 .

(B01) 456SS)! . .

49
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PROGRAM ARE:

TITLE*

Reading and Math -

. PROJECT R4; Readiness, Relevancy and Reinforcement

- GRADE LEVELS: a .Junior. High (grades 7. B. And 9)

PROGRAM START DATE: 1967-

BRIEF DESCRIPTION OF PROJECT: Pro ject R -3 is a motivational program designed to upgrade essential reading
and math skills "of junior high school students. It emphasizes student readiness. subject relcoance..;.nd
learning reinforcement in a laboratory environment. The entire incoming class of seventh graders is involved
is the. project for three years, through ninth grade. A teaching team of three content areteachers treading,
math. and social studies) stays with the project students for, the duration of the project. The a-3 curriculum
integrates reading; meth, and social studies in such away that skills learned in_one class are practiced and.'
reinforced in Another. Individual and small group instruction is promotedhg continual use oE diagnosis 44
prescription, insuring that students approach assignments at levels compatible with their developed.ahilities.
Once or twice during each schoolsyear, students participate in intensive involvement overnight field trips.
These trips submerge the student's in situations needing resolution and are often the culmination ofwveks of
preparatory Glasswork. Ronproject staff and parents are usually invited on the trips. The teacher-to-studen
ratio in R-I'elabses is no more than one to 22. and a piraprofessional aide is assigned to each project class -
roam.

-

SPECIALIZED TRA INING cc vsalmsiowa:sawm

Required. The training of teachers and aides in Rr3 iw extensive. Prior to operation, the staff attnds a
.ucck-lonti start -up training workshop. During the year. there. are weekly inservice trainihg.seetings. In
addition. each subject area team's daily planning meotngs are sometimes partia/ly devoted to training.

0
Availability 'Project stiff are available at project site ant/or at adopter site. ,A Project Information
Package (PIP) is available which describes the program and the implementation procet5 in detail.

1010144 OUTCOMES: Based on achievement gains, R-3 was one of the top six projects nationally screened and
evaluated as suitable for widespread adoption. Projegt students averaged gains of mort.than one-third of a
standard deviation with respect to.national norms, ovhr and above what would have been expected without such
treatment.

. .

0.

MATERIALS USED; Project R -3 incorporates many instructional approaches, such as contracting. diagnostic/
prescriptive teaching,. games. 'simulations, and traditional teaching procedures. These materials are needed.
as well'as secondary reading curriculum material Anemathematies curriculUm materials.

ORGANIZATIONAL REQUIREMENTS:.

AdministrativeSupport. Principals will netd to support the project's philosophy and set aside adequate
space for it. .

.

Space/Facilities. Space is needed foi-tpree extra classrooms and office requirements.
. . .. - f

.

.

Personnel: ,R-7 requires a full -timeproject director. secretary. and curriculum resource teacher.. Three
extra full -time teachers (one each in reading, math, and social studies) in addition to current staff are
requfreds as well as an.inetructional aide for each teacher:

1
MANAGER= FRAMIEWO All incoming seventh graders are in the project. The R 3 staffRK:

years, each year involving the regular grade level iseventh, then eighth. the ninth)
and program objectives. -

INSTRUCTIONAL PROCESS:

A

works
staff

with them for three
in their planning

identification. At the beginning of the school year. all R-3 students are given diagnostic tests to deter-
mine their individual strengths and needs. R63 teachers discuss the test results to plan group and individual

'learning activities.Mor all students.

Remediation,_...burinst.the_school year, students work on
their ability levels and interests. A wide variety of
Maximqm class size is 22 students.

RECORDKEEPING PROCEDURE: Teacher/aide teams devise in-class record systems that meet their need for informs..
ra

coistraPts andother individualized activities to match'
learning materials is available to th.0 students.

tion about students. Other records vary with school, district. .

TIME:

Initial Set -up. About six :months after project director is hired to beginning implementation in classroom. .

Daily Use. Throe class. periods a day for each student. Planning time for projeft.staff and for staff to

planowith-regular teachers. 5
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MN: Project staff and materials not available at Roca) serail level.

e--

or for Project" Information rack-awl

-.0

Pauline retazao
1C 1.rk Avenue
San Amy. CA 95)264
4400) 207-1111

EdUCA3041 ReSOuTelOs COnter.
055 Proadway
Moulder, tO 80302
4303) 492-0154



PROGRAM AEA: -Reading and Mathenaties

TITLE: nigh Intensity Tutoring (NT)

GRAPE LEVELS: Sixth, seventh 'and eighth grade

PROGRAM START DATE: 1970

BRIEF DESCRIPTION OPYROJECTr high Intensity Tutnring is cross-age tutoring project for sixth, seventh.
and'atighth graders. The project features drill in basic reading and math facts and use of programmed workbooks.
leachers distribute candy and other rewards based on points earned by tutees and tutors. The short instruction
period CAlsoinutis3; structured drill materials. tutoring techniques, and candy rewards all contribute to the
success of this high intensity instruction. Teachers recruit tutors from the seventh and eighth grades to
vork.vith sixth and sane seventh trade tutees. Teachers assign tutortneee pairs so that the tutor is aliproxi-
aately two year's ahead of the_tutee in reading and math skills. Tutees often advance to become tutors. Teachers
and aides unobtrusively monitor tutoring, keep detailed records oe.the percent of errors each tutee makcso 44d
assign materials tutees can complete with.90-94 percent accuracy.

SPECIALIZED TRAINING OF PROFESSIONAL STAFF:

wired. Start-up and inservice workshops are necessary for project personnel.

Availability: Nay be provided by project staff or through a project Information Package. 9

"MORN OUTCOMES: Local project evaluations showed eoncihtectly nigh gains for dIT and reanalysis confirmed these
findings. On the ride Ranee Achievement Test in 11-72. HIT tutees and tutors in reading and math averaged
gains of betren .334 and .71 et' a standard deviation in relation to the motional borne. This was well beyond
the effectiveness criterion for becoming a nationolly-selected effective project.

-

MATERIALS USED: NIT math tutees use drill material., such as flashcards and fact sheets to matter basic facts.
They use programmed workbooks for ...rohlems. In niT reading renters, they use word lists for drill and programme(
books and some other materials for reading paragr.I4s. Supplementary books and serves.

-ORGANIZATIONAL REOUIREME=S:

Administrative imeort. Need principal's support of philosophy. willingness to spend tiro on projext. and
ability to sot aside space for it to operate.

kmfacilities. Fach center needs one clatsiwm. located either in thy, soul they"serve or in neittber-
ing relocatolle c/asrrooms. furnished With 30 -32 o Ors of siodent desks o. .ablen and chairs that allow for
tutoringi fully furnished office space for project director ohd secrete:Y.

Personnpl. Proje ct director (25t until project uhterway, then 10". of time): secretarial suprort fo: director:
one toadper and two aides for each center.

Manaeleamt rVaanwork. management in : :c feet run ty cxrcrt and well-respected teachers from each
school: acquires principal cooperation abd help; reeuires good public relations within and outside the gitoole

INSTRUCTIONAL PROCESS:

Identification. Teachers and aid..s ncelinate as tutors eighth teaerrs who are two years ahead of the:: tutees
in reading or math skills. Nominated tutors nay °lent net ti.partiripate if they wish. itvailale test scores
are used to identify sixth and sevench graders nreding tutorihe.

Remediaticon. Teachers arid aides assifto work to etudvnts based on their error rate, which should remain
.between 90 and ?4 percent correct at,all times.

RECORDKEEPING PROCEDURE: A progress record of all student arc:lefty and the rOselts of these activities is

kept. Rewards are diitributed on'a semi-weekly or monthly basis.
4

TIME:

Initial Set-up. Approximately six months fro, decision to adapt program to actual implarentation.

wily Use. Tgirty minutes of ,tutor and tutee tiro for each center they work in the program.

COSTS: Start-up costs are approximately SS.000 per center, plus persennel costs.

CONTACT' t . Mable Kenyon, Direttor
School Board of Highland Park
24 Fartlett .
Highland Fart. ni 44023

. . (3131 954-01ne 52

es for Project information rootage: edurational Ro:our:ft: Center

, d .HS!. Wooden, .

. 1oul4r, CO 00312 (303) 49.trO*4
. .

...._ ... .

ft
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PROGRAM AREA:

TITLE:

GRADE LEVELS:

PROGRAM START DATE:

Mathematics

Conceptual ly Oriented Mat/moot *es Program CCCAP

Grades 1.

MSS DESCRIPTION OF f10531=: COMP is a management system that is both diagnostic and prescriptive. It is
designed to meet individual needs in mathematics thtough small group instruction. This management system
includes the following components to support the classroom teacher; (1) a scope and sequence chart which
outlines the COMP organisation. (2) teaches guide books. (3) placement tests. (4) two post tests. (S) individual
record sheets. and (6) summary levels to assist teachers in communicating with parents. This program utilises
cooperative teaching and planning.

SPECIALITED*TRAINING OF PROFESSIONAL STAFFS"

'Winifred. One dey'prior to implementation and one day during the school year for tdsdniatrators and teachers
involved in the program.

"mitilability. Consultant from Project C061, is avail4bleto.adoptei site (costs to be arringed).

IOWAN OUTCOMES: level of achievement in mathematica. as measured by standardized tests has shown marked inprenne
ment covered with previous scores.

-MATERIALS (LMUii-Ten concept areas'are

ONANIZATIONAL REQUIREMENTS:

developed vertically through 2 8.1evels of.complexity. The proOran Is the

.Administrative Support. Must participate in training and determine extent COMP will be used.

400C2/Pacilities. Existing classrooms.

Ihrsonnel. Existing personnel.

genagelent Framework. Smallest ieplemintation segment would be three grade levels. though can be grades 1-g.
Depends on local- needs.

-
INSTRUCTIONAL PROCESS:

identification. Students are placed at instructional level through administrational COMP placement test.

',mediation. Inptructions and suggestions for the teacher at each level of the IMPAIR Ore included in the
teacher guidebook.

RECORDIEEPING PROCEDURE: Indiv idual record sheets indicate student's achievements and needs.,

TIME: -

Initial Set-up. Purchase of materials.and one-day workshop.

Wily Use. Ihstruetional program for usual math class.

=pals:. One set of sight guidebooks. placement. and post tests 595.00. Cost of reproducing materials for
classrooms's,.

CONITACT4..

ON.

Alta M. Harness. Director
&my Consultants

Columbia. MO 68201 .
(314) 449-0081

....--
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PROGRAM AREA:

TITEE:

GRADE LEVELS:

NntheWatleS

. STM4L-Sy1,:t an.-at tt "tc.melt i b.) aha t-7.ttiur i so it tierat. its

1.ie r.t. 11.q. iraen K-R: hicdr 10100
Couturr ter t'vrpetenolvn. 4roneiry,
Aliiebt 1 4 't T -tt!i try. V.I.liet1 Math.
Vochtiomtl.Math. liapla Calculation

PROGRAM START DATE: 1972

BRIErDESERIPTION OF PROJECT: Tim major objective of S7Ahtt is to provide continuos progress in
4" mathematics foe the entire athool experience of all students, kindergarten through senior high school.

Each level in STANK contains a seta objectives with teaching rescue teaching notes.
worksheets, activities, goves, enrichment, and criterion tests. Textbooks with a b h correlation
to the objectives have been referenced.in the teaches's guide and maybe used as an tegral port of

the program. STAMM, SySte.11tie approach emphasises continuous precise:A through testi and record -

keeping. -The program may be used successfully in many diffesent classrores'situations in odieg small -
grow instruction. large-group instruction. individualized instruction, team teaching, sett 10. etc.

SPECIALIZED TRAINING OF pRorrtssromm. STAFF:

beeuired, Staff using program '4411 necto learn the organisation of the STAMM program, the record:
keeping system, and the-testing program. A one- or two-day training session prior to implementetios;
iereccemeaded._

Availability. Members of the STNVI project st aff may baveilable for. awareftess presentations it
-expenses are paid and scheduling permits. Training sessions will be provided for adapting staffs
either at the adoption site er the developei district. : '

ORM OUTGO ES: between two-thirds and three-fourths of all Jefferson County students now score above the
. national norm on tha Conprabcpsivetest of basic Skills at grades 4, b, and S. This achievement has

been consistent since 1973, Previous to inplementation. roughly half the students scored above the
national norm.

* .

MATERIALS USED: Each level in STION contains a set of objectives with teething resources, including teech
*pastas, Worksheets, activities, games. enrichment, and criterion tests. Textbooks with a high correle
tier to the objectives have been referenced in the guides and may be used as an integral part of the
program. -

ORGANISATIONAL REQUIREMENTS:

Administrative Support. Commitment to performance objective program in mathematics.

Ewe/Utilities. Existing el/sesta:4s, SIAM materials.

Personnel. Existing facuitiassghing teachers available for courses at high school level, if desired).

Management Framework. $TAMM objectives, tests, and rescortc packets. nay be used by a single teiiher or
an entire school wham. The more levels that arc involved in irflementation, the greater will he the
gains from the continuous progress Ssfett of SIAM.

INSTRUCTIONAL PROCESS:

Identification. Objectives stating what students can and should do arc in the teacher's manual. Pupil

needs are diagnosed through records. placement tests, criterion tests, and progress tests.

/*mediation. httivities designed for pupils' needs arc reovided through worksheets and references to
textbooks correlated to the objectives in the teachers canoe]. Student performance is evaluated
with progress tests and criterion_ tests.. _ .

71/16t

Initial set -up. One- to.twoday training session prior to ipplementation is rccorrended.

Daily Use. During regularly echeduled.math classes. continuing weekly or sonthlyeeetina are

rerommeeded for the local staff.
.. -

Follow -vt. Recommended as continuous progress, K-12 program.

COSTSt Elementary and junior high levels $8 each level. setcndary courses. $20 each course. Training

mess

03NTACTt Glyn N. Slurry. minx TIOject Director
Jefferson County Schools.. 120? Quail .Street
Lakewood.. Colorado S^219 _ 1303), 2312222-
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PROGRAM ARM
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TITLE:

Mathematics
.

..

... .. Iris

____ _
., . Educational Developmeetal Laboratories Mathematics System

GRADE LEVELS:
-

Skills grade l-6,mathematics d'signed to interest young adults

N -

-:'-- riocitam slur cogs: to-4
. .IIRIEP DESCRIPTION OF PROJECT: A sequential in- depth mathematics system in which tearning takes place through

perceiving. listening. problem solving. computing. drilling. model building. and game playing. The system is a
comprehensive plait for the instruction of topic's which are normally introduced in the first through sixth
.gradaa of,the.standard mathematics curriculum.

- -

SPECIALIZED TRAINING OP P/MMESSIOSIAL STAFF!

Required. Complete rpnge of edueltional consulting :services vary fro mOne- boo:Jr-day orientation worlisholts
in-class consultation. through special training materials. .

Availability. All available through Educational Developmental Labortitories (McGraw-Hill Publishers).

KNOWN CS:CONES: These materials have been used successfully with junior high and high school students.' In one A
study. all labs at all grade leitels (7-12) reported significant geins.

?Imams USED: NIM.mithematics Laboratory-

ORGANISATIONAL REQUIREMENTSs.

Administrative Supports Purchase of materials.

Soace/Faeilitits. Existing classrooms; EDL Mathemettes Laboratory materials.

Personnel. Existing personnel. )

Nenagement Framework. EDI. materiald to replace existing materials: requires new administration. teacher.
and student orientation to mathematics: will have to decide which students and teachers are to participate.-

INSTRUCTIONAL PROCESS:. t

16;ntification. Diagnosis materials included in program.

Memediation. Extensive remediation materials fora wide variety of learning modalities are basic to the
program.

RECORDKEEPING PROCEDURE: Each student's progress through the levels is recorded individually.

.711p4ES'

Initial Set-up. Purchase ofmaterials and aid in implementing are available through Educational Developmental
Laboratories.

igdjolUse. One class period.

COSTS: ISeterials available are extensive: manual. $10.00; manual supplements. S2.00 each. Order through

)(taros-Rill area representative.

CONTACT: Irwin F. Harris
Editor in Chief. Mathematics
.EDL (McCraw-Hill)
1221 Avenue of Americas
Mew York. Mew York 10020
(212) 997-1221

.
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