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INTEGRATIONAL LINGUISTICS
AS A BASIS FOR CONTRASTIVE STUDIES

Haxs-Hermice Lizn

Freie Universitdt Berlin, Brelin (Weidd

1. Theoretical problems for complex contrastive aralysis.
1.1. Requirements for contrastive analysis.

In 1972, Slama-Cazacu characterized “the nsual contrastive linguistic study”
as ‘consisting in establishing, in abstracto, the similarities and differences

between the two systems’, and forcefully argued that this was not enough:

If contrastive linguistic analysis is to survive it inust aicrquire & fresh image: ideally
it will be a complex, multidisciplinary study, based on sound seientific principles and
utilizing empirical methods of investigation, and it will have a clear theoretical
background deriving from foundational reseasch. Peycholinguistic investigations
will play a key role in this study sines it is vitai to give due regard to the concrete
raalities represented by the langusg learner and the learning-teaching situation.
Further important contributions to th study will be made by the linguistic analysis
proper and by sociolinguistics, pedagogics and developmental psychology.?

At the time, contrastive analysiz (CA) had been mesting with increasing
scepticism.? Slama-Cazacu’s statement is remarkable not for supporting
this scepticism but for succinetly swmmarizing the requirements that sho uld

! SBlama-Cazaeu (1974: 236f and 235).

* The titles of James (1971) (The exculpotion of contrastive linguistics) and Di Pistro
(1974) (Contrustive analysis: demize ar new Lifey are indicative of the situation. That it
has not entirely changed can be seen from Sanders (1976), which is written in o spirit
similar to James (1971). Critical voices were raised already in Alatis (ed.} (1968): Hamp
(1968), Lee (1968); and Nemser and Slama-Cazacn {1970) were particularly outspoken.
Objeutions to CA were raised both on practical grounds (drubtful relevance to the lan.
guage teaching context) and for theoretical ressoms {(too narrowly linguistie, among
others).

O
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be met for haproving the status of CA. Her own proposal is for a “contact
anz,dvsis of the two i}‘é’téms i'n the Ieama’f’ (197—4 : ‘738) 2 'Cﬂataet ;111—&]?5"“"

tive ]mﬁulshﬂa 51:111 m:it evervbndy ma.y wish to Subsc?rme t—D 1t In any case,
Slama-Cazacu’s geperal requirements for ‘contrastive linguistic analysis’
seem fo define a standard that should be met. 4

In the present paper I shall be concerned with four theuretical problems
that arise in any attempt to meet Slama-Cazacu’s requirements for CA.

1.2, Four problems for complex contrastive analysis.

=

The first problem is raised by the conception of CA as "a complex,
muitidisciplinary study™
(1) Problem of the linguistic and the non-linguistic. If we wish to derive con-
sequences from linguistic and non-linguistic results (psychological ones,
=ociological ones ete.), we must be able to combine those results in a sing.-
theoretical framework allowing for dedustions. How is such a framework

to be conceived?s

3 A characteristic fenture of “contact analysis® 1s the assumption of ‘approximnstive
systems® developed by the second-langunge learner (cf. also Nemser 1971, Nemser and
Sluna-Cazacn 1970, Nemser 1975), an LdES,- sapported in Kufner (1973), and independ-
ently suggested, with some differe , in Selinker (1969, 1972) (‘interlanguage’),
Corder (1967, 1971) (‘idiosynerntic dialects”, of. also Corder (1973 : 268ff)), and James
(1972) (Cinterlingun’). Use of “approximative systems’ by now tends to be generally
accepted; ef. e.g. Barrera-Vidal and Kiihlwein (1975: Sec. 6.3), Ebneter (1976: See. 10.1),
Corder (1976), Huanzeli (1976).

* It is noteworthy that Lado (1957) envigaged a “systematic comparison of languages
and culiures [ny emphusis] (title of Ch. 1), Di Pietro again arguea (1974 : 76) for in-
elusion of “socielogieal and cultural factors’. Kufner (1973) endorses a position similar
to the one of Nemnser and Slama-Cazacu (1970): contrastive grammars should be trans-
formed into ‘pedagoyical’ ones that combine ‘lin@isﬁsché Betrachtungsweisen mit
pEycho-pidagogischien’. Bausel: (1973 :175) also supports ‘contact analysis’. Zimmer-
mann (1974) sugygests inclasion of ‘pragmatic’ (speech act) considerations. Barrera-Vidal
and Kithlwein explicitly advoeate a ‘contrastive pragmatics® (1975 : 122). The need for
“a cloar theorotical background’ has been einphasized by a number of authors. Thus,
Nickel states of all contributors in Nickel (ed.) (1971 :1. IX) that they ‘seom to be in
agreement on one point of inethodology: that one and the same approach should be
usad within one and the same investization’; ef. also Nickel (1971 : 5),"311(:1 wmany of the
authors mentioned below, fn. 11.

* The problem iz well exminplified by the way in which Lado (1357) suggests to
incl'ull@ cultuml [lntﬂ. intu C‘ H; pmpﬂac;s a 'gﬂfﬂpttﬁs’i)n ﬂf cultmﬁas’ (Ch. ﬁ) i'nrédditiﬂ";

[

reln,ted Ido nut lgum Df any exphmt answor to (1) as a genaml thagmtu’:&l prablem
{The standard move in generative grainmar — relegating most of the non-linguistic tc
a "theory of performance’ — is unsatisfactory for at least three ressons: so far, there i
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The ond problem arises by considering individual language learners
in their dc‘tu*ﬂ situations:

(2) Problem of concreteness. Suppose that we wish to use a contrastive study
in partial e xplanation or prediction of the language learning behaviour
of specific learners. We must then be able to relate the study both to
their behaviour and to other, possibly unique facts relevant to the expl-
anation or prediction. How cun such a relotion be established in a Way
that is not entirely ad hoc?

Indeed, it is this problem that should be at the root of much criticism of
traditional ("A.® Such criticism has tended to emphasize the seeming irrele-
vance of A to explaining or predic ting the errors made by specific language
leaxners.” The "usual contrastive lmmustlr study”’, being a study of ]angumfe
gystems in abstracto, does not answer the questmn how its results may be
related to specific learners in their unique situations: we do not really know

how to apply the analysis,

The third theoretical problem consists in dealing adequately with the
fact that no language is absolutely unique:
(3) Prablem of the general and the particular. In contrasting several language
varieties we should in principle be able to single out those properties whmh
the languages or varieties share for reasons of universality, or which
share or do not share for typological reasons. How can this be achieved?
1he formulation of (3), reference to language varieties (dialects, sociolects
c.) was deliberately included. It obviously is ‘one of the concrete realities
representedd by the language learner and the learning-teaching situation’
that languages are represented in form of language varieties, that is, CA
should take the internal variability of languages fully into account.® With
respect to varieties, the problem of the general and the particular has, so to
gpeak, one additional layer: we should also be able to single out those pro-
perties which the varieties share or do not share because they are varieties
of specific languages.

There is an extensive discussion already in traditional CA on how CA is

o

no such theory; it is notor iously unelear hov such o theory should e related to a gram-
Inar; sl the very distinetion between ‘eompetence” and “perforinance” has been thrown
into doubt. )

¢ See above, fn, 20 T shall use “teaditional CAY, somnewhat arbitrarily, to refer to the
type of CA that is mainly coneerned with purely linguistic comparisons.

P Cntford (1968 : 159) suggests that ‘the functivn of contrastive analysis or des-
eriptive eomparizon in language teaching is explanatory rather than predictive’. But
this 1nust be o spurious contrast, given the largely syinmetrical relation between ex-
plination and predietion, whicli differ mainly in their temporal aspects.

® This iz reeognized, for instance, in Di Pietro (1974) and emphasized in Levenson

(1971 : 277).
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related to the study of language universals and, to a lesser extent, on how it
is related to language typology.® A solution to problem (3) is clearly neces-
sary if CA is to have ‘a clear theoretical background deriving from found-
ational research’.
The fourth problem has alzo been recognized in traditional (A in the fol-
lowing restricted form:
(4) Problem of the metalunguage: restricted form. For formulating contras-
tive statements about several languages or language varieties, we need
a (meta)language in which we can adequately refer to any once of them.
What kind of language is to be used?1

This problem is usually seen as finding a suitable 'model’ or “framework’: Before
we can contrast two languages, we need te establish a general framework (a ‘model’,
to use the term now in vogue) within which both languages can be analyzed: only
then can we effectively compare the two and note the two and note the contrasts
between them. 't

* Language universals are assigned a fundamental role in CA by Di Pietro 1971
{cf. esp. 3f and Sec. 2.5). Generally, authors who favor a ‘semantically based® grammar
(ef. below, fn. 11), tend to posit the universality of the “semantic structires® {Krze-
szowski 1973, Gatto 1974). Likewise, universal phonetics is seen as the basis for pho-
nological contrastive studies (Kufner 1973 : 27: Corder 1973 : 255, but ef. 253). Con-
versely, the importance of CA for research on universals is also stressed {(Ferguson 1968 :
101; Nickel (ed.) 1971 : X). In Coseriu’s opinion, however, CA is concerned not with
universals but only with ‘das empirisch Allgemeine’ (1970 : 30). Cf. also various conbri-
butions to Jackson and Whitman (eds) (1971) for attemnpts to relate CA ta the study
of language universals. CA is seen as relevant to typology already in Harris (1954 : 259);
its relevance is emphasized in Coseriu (1970 : 19), Nickel (197 9) subsumes "questions
of language typology and universals’ under ‘Contrastive Linguistics as u theoretical
discipline®. For typology, this corresponds to the position in Trager (1950) (as argued
by Bausch [1973 : 164], who draws attention to this paper as presenting “the first model
that was explicitly called "contrastive by its author’). Nemeer and Slama-Cazacu (1970 :
108), on the other hand, insist on ‘crucial differences between contrastive linguistics
and comparative typology'.

1? Language varieties have been ineluded for the same reasons as before, By
quately refer® I mean not only reference to a single language but the possibility to for- .
late any comparative statement that seems appropriate. This requires a metalanguage
with the necessary terminology.

11 Moulton (1968 : 27). Various proposals for & theorotical frumewurk have Leen
made: Harris (1954), generative in spirit if not iu detail, was taken up by Wyatt (e
1971); Krzeszowski (1972 and 1973) [Krzeszowski (1974) became accessible to mo only
well after this essay was finished] outlined a format for "contrastive genemtive grammiars’
(for criticism, etf. Bouton (1978)); so did It Pietro (1971), in much greater detail und on
the basis of a modified version of Fillmore's ‘case grammar’, Krzeszowski and. to a
lesser extent, Di Pietro propose a ‘generative semantics’ type framework; similarly,
Pusch and Schwarze (1975). ‘Semantically based’ grammars or analyses are alen ad-
vocated by Corder 1973, esp. 243f, Burgschmidt and Gétz (1973), Gatio (1074), Marton
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Strictly speaking, discussion of ‘models’ goes beyond the question of
which descriptive language to choose: directly or indirectly, the "models’
considered ('structuralist’, ‘generative transformational’, or others) imply
a general theory of language that is to supply assumptions on all languages,
These assumptions provide the background before which two given languages
are to be contrasted. This takes us directly back to the problem of the general
and the particular. Deciding on a general ‘model” can be scen as an attempt
to give a joint solution to problems (3) and (4): the theory of language us-
sociated with the ‘model” provides the universal (if not typological) assump-
tic: needed in eonnection with (8), and it also provides terms for talking
about any language, hence, for talking about the given ones.1?

It is worth keeping in mind the idea that a theory of language may be
basic to solving both problems (3) and (4) even if the suggested "models’
are not accepted. I would indeed claim that the problem of the inetalanguage
has not beezi adequaté-l” salfed in any of the models even in its restﬁc'ted

can dc:) is brleﬂy Pcnnt to the madegu&mes Df at least one mmdel, gegemtxve
grammar.

Grammars in this model are generally beset by the problem of how an
algorithm for generating formal objects can be understood as a theory of a
natural language. Known solutions require a conception uf a generative
grammar as a ‘one language grammar’ in which symbols like 'S, ‘'VP” etec.
refer to the sentences, verb phrases ete. of a single langrage. 13

So far, actual or suggested CA within a generative framework has taken
one of two forms:!* (a) comparison of different grammars, or (b) writing a
single grammar that contains a single base and, in addition, either different

(1974), Dirven (1976). Technically the most advanced proposal for ‘generative contras-
tive analysis® should be contained in Kohn (1974) (characterized in Kohn (1976)). Strue-
turalist frameworks continued to be used or proposed even in ths heyday of generative
grammar (ef. Snook (1971) for stratifieational grammar, Liem (1974) for tagmemics).
Mach and Machova (1974 : 171) suggest s certain type of dependency grammar as con-
ceived by the Prague Linguistic School’. Moulton (1968) atternpta a synthesis of a nimber
of conceptions.

'* Such a position is implicitly taken in Di Pictro (1971) (cf. e.g. 4, 17, and the pro-
posed format for contrastive descriptions). It also underlies the negative conclusion
reached by Corder who, finding universality only in semantics and plionetics, submites
(1973 5) that ‘hetween the message and its pliysienl expression in sound, there is a

fundamental lack of common eategories and rel: 1tgﬁns available for really adequate com-
k|

parison between two languages’.
1 For o detailed demonstration, i:f Lieb (1974: 8ee. ).
12 A third form — generating one language on the basis of a grammar for the vther
{(Harris (1954)) — was again considered by Di Pletro (1971: Sec. 2.3) a8 a theoretical
poszibility but may here be disregarded.
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subparts to correspond to different languages, 1® ar a single part to take account
only of the differences between languages. 1

Contrastive analysis according to (a) disregards the ambiguity of symbols
like 'S’ (which ambiguously refer to categories of different languages).’
Moreover, CA of this type falls back on everyday language for formulating
its t’l_lﬂtldstl\*i‘ statements about grammars (which do not belong to any smglc:
granunar). Finally, it is unclear how such statements on grammars are to
be translated into contrastive statements on languages.

Contrastive analysis according to (b) assumes an interpretation of the
base symbols that makes them applicable to any of the languages involve
So far, such interpretations have been restricted to informal hints; and, 1t
remains unclear whether the problem of the ‘one language grammar’ is solved.
The contrastive statements again raise problems. Either they do not belong
to the grammar, and we are confronted with the same situation as in case
(a).1® Or they are to be generated by the grammar (apparently Krzeszowski’s
position), which requires an algorithm Gf a novel and not yet specified kind.
Or they are to be taken as rules of the gramunar (apparently Di Pietro’s po-
sition}, which introduces rules of a novel and not yet clarified format,1?

The problem of the metalanguage is aggravated if we also wish to solve
problems (1) to (3):
(5) Problem of the metalanguage: expanded form. For a complex contrastive

analysis, we need a (meta)language in which we can adequately refer to

a. any of the languages or varieties that are being contrasted;

1]

[

b. any relevant type of languages, and language in general;

o

1

Wyate (1971); apparently also envisaged by Krzeszowski (1972, 1973); included

in the conception of Kohn (1974, 1976), which does not, however, require a common

basge,
1

»=a

Di Pietro (1971: esp. 30). Nickel's suggestion of & “differentinl grammar’ (1971 : 9)
seems to be compatible with either (a) of (b) in its second form.

!* The ambiguity is noticed, and recognized as a problem, by Whitman (1970 : 19‘?;

for ﬂub sentence units’, i.e. aymbols, like "N). Cf. also Kohn (1974: esp. 50; 1976 : 127).

18 This remains true of the most sophisticated proposal for a contrastive analysis

according to (1), the one presented in Kohn (1974, 1976). Kohn nssumes, in addition to

the zrummur, a speeial “eontrastive deseription” that contains a set of ‘contrasts® as &

component.

¥ In both furms of (b) it is necessary to explicitly introduce nnmes of the various
legwuu"ﬁs for uhwjons reasons. In W yatt (1971), such names scem to have the status
mbols, which is formally unobjectionable. Kohn (1074 : 55fT,
1954 : Uff) ieally uses indices to rules for representing lan ruage names. The
starns of the huu tnige tames is unelear in Di Pietro’s exnmplé fnr 4 rul thgt nught. BEIVO
for o contrastive statement (1971 : 30). The languags nam
that the rule becomes formally incorrect as o rule of & Chnmsky type generatwa gramrru;r
{The proposed rule seers to be just a semi-formal rendering of an informal English stato-
ment an English and Chinese.)
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¢. any non-linguistic entity brought in from other disciplines (psycho-
Inﬁ'? 'geiolﬂgy ete. );

, '1111.1: kind of Ianguage is to be usea?

There are, of course, other problems that besct /A, hoth of a theoretical
and a practical kind, but these fows are the ones that I shall single out in
the present paper.

I shall propose a unified solution to the four prohiems withir - recent con-
ceptual framework, integrational linguistics, which is intended s+ - framework
for linguistics in general, not only for con'rastive studies. Ir. . itegrational
linguistics, theories of language and theories of grimmars ave ol arly distin-
guished; certain grammars are conceived as "appli.d’ theories ¢iit can refer
to specific spcakers and speech-events; heavy emphasis is plscod on ‘inte-
grating” individual grammars with a theory of lanruage; and -pecial atten-
tion is paid to the question of interrelating linguistic and nor linguistic the-
ories. These features of integrational linguistics should make it particularly
suited as a framework for contrastive studies although it has been developed
for linguistic studies of any type.

I shall characterize integrational linguistics iny to ihe extent that is
indispensable for the purposes of this paper. This means restriction to just
cne of its aspects, the conception developed for in: sgrating, different theories,
which motivates the very name of integrational linguistics. Even so, much
desirable detail will hav: to be omitted, and it will be unavoidable that fairly
technical notions ave charactsrized in a highly informal way. I shall indeed
choose a deliberately informal style to bring out the essential points instead
of burying them in technical detail.2* My presentation shouid be sufficient,
though, to show the relevance of integrational linguistics to CA by indicating

a model in which the theoretical problems (i) to (5) receive a -nified solu-
tmn 2

* For u more preciso picture of various points % integrat.one I linguisties, the reader
will be referred to more technical papers,

2 Fur an introduction to integrational lingst:us, ef. Lieb (1£77b) which also con-
tains a bibliography of the relevant work dons '+ Lieb un 1 other authors. The framework
includes a theory of grammars (Lieb 1974 a..1 i976h) and a theory of Ianguage, still

4 and 5 will systematically present the
morphosyntactic and semantic conceptions o od in vurious sections of 1976b (ef. also
fortheoming (a) and pattly characterized i@ (1977a)). On theory integration and the
stutus of linguistics in general, see Lieb (197:3c), and, i1 particular, Part IT of (1977b).

ineomplete (Lieb 1970; Lieb in prep. vol.

e
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:ﬂaj’ be Eﬁdent to anvhndy famihur With the ]1teraﬁ1re on i’"—A given vur
previous discussion: (a) The problem of the linguistic and ithe ron inguistic.
to the extent that it has been recognized in traditional Of., rerseins unsol-
ved.** In particular, if we adopt a generative transformational fumework,
we run into the notorious difficulties of relating a grammar as a “theory of
competence’ to whatever we may decide to understand by a ‘theory of pet-
fnrm:mce'. (;Ser: :ﬂmﬁ‘ fﬂ ') (b) Tlle prablém ﬂf G&m;refeness remains un-

of the c]assmzﬂ tj, pe, we Fmd aur%‘e]ves stucL \vxth the nﬂtgrmua idml apt‘dL( r-
listener in a completely homogeneous speech-community®, who is about the
last person we might wish for in a context of second-language learning. (¢) The
problem of the general and the particular may have received more attention
in CA than the two previous ones but we are certainly far from having ar-
rived at a generally accepted solution. (d) The problem of the metalanguage
in its restricted form, apparently solved in a generative transformational
framework, turns out to persist on closer analysis (see above, discussion of
(4)). In its expanded form it has hardly been recognized.

In what may well be the best theoretical treatise on traditional CA, Di
Pietro (1971 : 12) reminds us that "an axiom well worth remembering is that
a CA is only as good as the linguistic theory on which it is founded’. In the
present paper, I shall be more concerned with demonstrating the adequacy
of integrational linguistics for CA than with pointing out the shortcomings
of other “models’. While not a panacea for all previous ills, adoption of inte-
grational linguistics may lead to a sounder type of CA that satisfies the general
requirements put forward by Slama-Cazacu.

In the following Section 2, I shall characterize in an informal w. ay my con-
ceptlon for integrating both linguistic theories and linguistic and nonlinguistic
ones. Section 3 will then outline an ‘integrational’ format for contrastive
analysis in which the five theoretical problems of Section 1 may be solved.

2 The general situation is neatly summarized by Kihlwein (1976 : 20%) in his re-
view of Alatis (ed.) (1970): *'It is perhaps the preatest advantage of this volune to have
shown without ambiguity the necessity of such an interdisciplinary way of looking at
language phenomena. With equal clarity it shows, however, that we have up to now not
yet been able to develop adequate conceptual and methiodolugical tools which ean cope
with this integral view. We have not yet got a theory which is able to deseribe grammati-
cal, anthropological, psycholagical and sociological components of language use in a
unified way — and it is doubtful whether such a theory ... will ever be dev: eloped. Most
contributions to this velume ... cannot show ... the ways in which the results of the
respactive investigations can be related to each ﬂt}lf‘!‘ w;thm the framework of a formmnlly

consistent system'.
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2. Theory integration in integrational linguistics.
2.1. Grammars and theories of language: integration by presupposition.

. Weshall understand the term "theory of language’ insuch a way that a theory
Df la;;gua.ge is a thenry that enntama umversa.l lmphea.tmns on languageg but

pused by the lmgmst)

Obviously, this is not a definition, quite apart from the fact that the term
‘theory’ has been left unexplained. Still, our rough characterization seems
to exclude theories of language as understood in generative grammar. A the-
ory of language in our sense might contain a sentence of the form:
(6) Every language has sentences.
In o theory of language as envisaged in generative grammar, we would rather
have sentences like, “Every language allows for a grammar such that there
are non-blocked derivations beginning with the symbol ‘S*”, 2 '
‘ CDILBldEr a reformulation of (6) that brings out more clearly its logical
properties. Let "D’ stand for any natural language or any system of signs
that is derivative on natural languages. Let ‘f* stand for any syntactic unit
of a natural language. Obviously, the following is an equivalent refarmﬁ-
lation of (6):
(7) For all D, if D is a language, then there is an [ such that fis a aentence

of D.#
Aga.m, (7) is a sentence that could appear in a theory of language; in a much
clearer sense than (6), it is a universal implication on languages. Heneefarth
I sha.ll take (7) as my example.
~ Let us now consider grammars of particular languages. We shall under-
stand the term ‘grammar’ in such a way that a grammar of a language may
'be taken as a theory that contains sentences of the language but does not
aunw for reference to symbols used by the linguist in describing the language.
Agam this is only a rough characterization, which, however, excludes gene-
rative grammars as formally construed in the theory of generative grammars:
such grammars are algorithms for generating formal objects such as ‘struc-
tural descriptions’ which it is then necessary to interpret with respect to the
natural language under discussion.?

" Strmtly spealnng (7) }md (B) are m::f. campleﬁaly eqmvglent gince {6) but not (7)
- implies (or presupposes) existence of several sentences.

. ¥ For details, of. Lieb (1974: Bec. 1). By deviating from the official c@zméptmz; of
generative grammars, it may be possible to reconstruct a generative grammar m Euﬂh
a -way that it is no longer excluded by our criterion (l.c. Sectiona 1.5f).

k-ﬁ
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14 e H.-H. Lieb

Take a specific language, say, English. We assume that any grammar of
English contains a sentence of the form
(8) English is a languag-.

This seemingly trivial sentence is the decisive link for connecting a grammar
of English and a theory of language. It is one of the shorteomings of generative
grammars that they cannot formally accommodate sentences like (8). Such
sentences should be included among the key senlences of a grammar becauso
of iheir rile in deductive processes that involve both the grammar and a
thBQiT of language. From (8) and (7), we directly obtain as a logical conse-
quence:

(9) There is an f such that f is a sentence of English.

Clearly, we would like to have a sentence like (9) in any grammar of
English. '

Moreover, (9) should not be introduced as an independent assumption:
lt formulates a c:onsequence of the fact ’tha,t Enghsh isa language ﬂ.nd should
&m:l (7) in Lize gramnmr Thxs reqmrz:s that (7), a theorem of a theﬂry of
language, should be available for deductive purposes in the grammar itself. At
the same time (7) must not be included among the theorems of the grammar
because it does not specifically deal with English.

Our example is easily generalized. We thus arrive at a conception of a
grammar as somehow including a theory of language.

In integrational linguistics, this idea is made precise, Both a theory of
language and a grammar of a language are conceived as axiomatic theories.
More precisely, they are ‘abstract’ axiomatic theories that may be appiied
to data via ‘idiolect grammars’ (cf. below, Sec. 2.5).28 Taking grammars and
theories of language as axiomatic theories, the desired relationship between a
grammar and a theory of language can be formally defined as a relation of
‘presupposition’: a grammar presupposes a theory of language, in a technical
sense. This means, very roughly, that some or all “valid sentences’ of the the-
ory of language are included among the ‘valid sentences’ of the gza.mrﬁar
but not among its axioms, definitions, or theorems. A ‘valid sentence’ of a
thec,nry is taken as, roughly, a sentence that may be used freely in proofs
this includes, in particular, the axioms, definitions, and theorems of the theary.
On this conception, a grammar of English that contains (8) as an axiom would
presuppose -2 theory of language containing (7); this sentence would appear
among the valid sentences of the grammar; hence, (9) would be obtained as a
thEDI‘Em of the latter.

“In prﬁﬂlﬂely which sense the term ‘axiomatic theory" applies to grammara of
languages and theories of language is spelled out in Lieb (1974: Secs. 2 and 3).

¥ For a formal account, including & definition of ‘presupposes’, cf. Lieb (1974
Bec. 3.4).
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. Actually, a grammar and a theory of language should be related even
more closely than by the relation of presupposition. For a demonstration, we
resume discussion of our previous example.

2.2. Grammars and theories of language: integration by formulation-in-terms-of,

Consider the logical status of the term "sentence’ a sused in (7). In (6)it might
look as though ‘sentence’ denoted a simple set: the set of ‘sentences’. (7)
makes it clear that “sentence’ must be taken as a relational term: J 18 a sen-
tence of D. Technically, the term ‘sentence (of)’ as it ocours in (7) denotes not a
set of syntactic units of any language but a two-place relation between en-
tities f and D, or set of ordered couples (f, D>: the term denotes the set of
couples (f, D) such that f “is a sentence of* D, i.e. such that f and D satisfy
certain conditions that would have to be spelled out in the theory of language.

If (9) is to be obtained by logical deduction from (7) and (8), the term
‘sentence’ must be understood in exactly the same sense in both (7) and (9):
both in the theoty of language and in the grammar of English, ‘sentence (of)’
denotes the relation between arbitrary f and D such that S ‘is a sentence of”
D. (9) also contains the term “English’. This is & constant that does not occur
in the theory of language at all but is only introduced in the grammar.

This example suggests the following idea. In a grammar of a language,
the only undefined term specific to the grammar is a constant like ‘English”
that names the language (and, possibly, a constant for a system of the lan-
guage if languages are not identified with systems). In speaking about the
language (or its system) we use the grammar specific constants (“English’)
in conjunction with terms from. the theory of language (‘sentence’), formulat-
ing sentences like (9). We may, of course, define additional constants on the
basis of these terms, but other than that there is no special terminology for
the grammar. ' o

It may be objected that we cannot do without grammar specific expres-
sions that refer to the categories, syntactic structures ete. of the given lan-
guage. Thus, we may wish to state that the set of English sentences is denu-
merable. We must then have an expression to refer to the set of English sen-
tences, which is a specific syntactic category of English.

True enough, but this still does not force us to introduce a grammar spe-
cific constant to name that set. Given expressions like ‘sentence (of)* and ‘Eng-
lish’, we make use of the following logicel device. Let "R’ stand for any
two-place relation between entities f and D. Then: B
(10) Definition. R-of-D = the set of all f such that R holds between fand D

(such that {f, D) e R).18

** For the logical status of ‘R-of-D’, ef. Carnap (1958: Bec. 83d).-

P
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16 H. -H. Lieb

As an example, we have:
(11) sentence-of-English = the set of all f suck that aanhance!af halds between f
and English.*
Actually, (9) is logically ambiguous between the following two interpreta-
tions:
(12) a. There is an f such that {f, English) e sentence-of.
b. There is an f such that f ¢ sentence-of English.

This example can obviously be generalized o a great number of cases:
the set of phonemes of English, the set of nouns of English etc. are all cate-
gories that can be denoted in this way: by complex expressions of the form
phoneme-in-English, noun-in-¥inglish ete. which are composed of a constant
from the theory of language and a namz of the given language.

We thus arrive at @« conception on which a grammar of a language is
Jormulated in terms of w theory of language in roughly the following sense.
In speaking about the langu:..ge, we use one or two grammar specific constants
(names of the larqguage and its syst&m) in fanjuﬂctian with terms fmm. the

as ]ust expla.med or mtmducmg add.xtmna.l censtants by deﬁmtion A

In integrational linguistics, this idea is made precise and, with a few mo-
difieations, adopted. A grammar of & language thus is to be formulated in
terms of a theory of language in a precisely defined sense.® In this sense, it
is implied that the grammar presupposes the entire theory of language, The
grammar and the theory of language are thus integrated in a very close way.

So far, we have been speaking of grammars of entire languages. We shall
now mdma.te haw the ijzternal vaiiabilib_v af I&nguages can be taken into

sent.ema should nnt be used in relation tr) entlre langua.ges but be ralatlﬁzed

‘idiolect systems’. This also means that expressions like ‘sentence-of-Eng-
hah are not needed; instead, we may have to introduce corresponding ex-
presgions in which "English’ is replaced by a constant or variable for ‘idiolect

systems’,
2.3. Acce.. ing for language variability.

Lot us adopt the following assumptions on languages. A natural language D
is a set of individual ‘means of communication’. Each means of communica-
tion is a set of abstract texts, and is homogeneous relative to the variefies
of D (its dialects, sociolects, etc.), that is, only in its entirety can the means
of communication belong to & variety of D. The varieties are subsets-of. D.

** More briefly, sentence-of-English=the set of all sentences of English.
1 Cf, Lich (1974: 8ec. 3.4), for a formal definition. e

-
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The elements of D will also be referred to as idiolects in D but this term is
not to carry all its usual connotations. (In particular, an individual means of
communication is nof identical with the speaker’s entire share of the language;
this share is a set of means of communication).

Each means of communication C has a system 8§ by which it is determined.
There are also systems for the entire language D and for the varieties of D.3t
Such a system is an abstraction from the systems of individual means of
communication, More specifically, given a set of means of communication,
any system for the set is a construct of properties shared by the systems of
all means of communication in the set, 32

Traditionally, a grammar of a language is to be a ‘theory’, ‘description’
ete. of a (or the) system of the language. In keeping with this view I shall
understand a grammar of a language or language variety D as a theory of D
and a system for D. (Note that language varieties have been included).

Any system for D is to be based on common properties of systems of means
of eommunication that belong to D. Thus, any grammar of D is ultimately
concerned with such common properties.

This suggests the following form for the essential theorems of any grammar
of D: )

(13) For all C and 8, if C is an element of D and S a system of C, then...
The variable “D’ might be replaced by ‘English’ but also by ‘Standard Bri-
tish English’ or any name of a dialect, sociolect etc. of English.

The part of (13) that follows after ‘then’ may be of any logical form what-
ever but must involve the system S. For instance, in a grammar of English
we might have the following theorem:

(14) For all ¢ and 8, if C is an element of English and S a system of C, then
there is an f such that f is a sentence of 8.

This is a statement to the effect that in any system of any English idiolect,

there are sentences.

We previously assumed that the term ‘sentence’, as a term of a general
theory of language, denoted a relation between arbitrary syntactic units f
and languages D. “Sentence’ has now been reintroduced in a new sense: as a

*1 I shall mako a terminological distinetion between systems of means of communica.
tion and systems for sots of ineans of communication,

** This very roughly indicates some of the general ideas that underlie the detailed
formal theory in Lieb (1970}, ineluding the modification suggested in Lich (1976b: See.
6.3; 1977b: Secs 1.3f; forthe. b.) Sce these references for the explication of the concepts
just introduced. For a fuller view of idiolect systemas, cf, Lieb (1977b, in prep. vol. I)
and the work on which it is based (indicated above, fn. 21). It is remarkable that Nemser
and Slama-Cazacu, in their proposal for ‘contact analysis’, should heavily emphasize
the réle of “individual linguistic systems’ in a sense which brings them close to our “idio-
loct systoms’ (1970: esp. 116fF; cf. also Slama-Cazacu 1973). It is thus possible to reconstrict
basic features of ‘contact analysis’ within our framework (cf. fn. 46, below).

vk



Q

ERIC

Aruitoxt provided by Eic:

18 H. -H. Lieb

name of a relation between syntactic units f and idiolect systems. We shall
indeed abandon it in its former use, for the following reason. Terms like ‘sen-
tence’ traditionally involve languages understood as systems. On our con-
ception, no language is itself a system, and a system of a language is a con-
struct of properties of idiolect systems. Thus, it is in connection with idioleet
systems that the traditional terms are really needed.

In other words, we modify the presupposed theory of language. The modi-
fieation requires that (7) be replaced as follows:
(15) For all D, if D is a language, then: for all C and S, if C is an element

of D and 8 a system of C, there is an f such that f is a sentence of S.

That is, in all systems of idiolects in a language, there ure sentences. (14),
theorem of a grammar of English, is obtained from (8) and (15), a thecmm
of a theory of language. 33

By goﬁa.g back tcr sy‘stems Df inﬂividﬁal means of conmnmicaﬁgn, we }mve a

a gr&mm&r of a l&ngua.ge con be related to a theﬂry of lzmgua.ge in exncbly
the same way as before: the grammar is formulated in terms of the theory
of language, which implies that the latter is completely presupposed by the
former.

A grammar of a language variety is also to be formulated in terms of a
theory of language. In addition, it may be formulated, or partly formulated,
in terms of a grammar of a language to which the variety belongs. Ideally,
any grammar of a variety of a language will at least presuppose o grammar of
that language.

By formulating a grammar in terms of a theory of language, we make the
latter available for deductions in the former. In this context it may be ne-
cessary to prevent a misunderstanding. Many theorems of a grammar are
indeed obtained from the theory of language and the axiom or theorem stat-
ing that we are confronted with a language or language variety. But this
is not generally true. There are axioms specific to the grammar, and many
theorems that depend on them. For instance, let D be a certain variety of Eng-
lish and assume that the concept of phoneme makes sense in the presup-

33 (15) may be understoot as stating that the category of sentences exists in any
language in the sense that the sot of sentences is non.empty in any system of any idiolect
of any language (cf. also (i2b)). Contrary to a widely aceepted presupposition, existence
of a term in a theory of language does not imply existence of a corresponding eategory
in all languages: We may have a term like ‘(is a) verb (of)’ in the theory of language
even if it is not true for all languages that there are verbs in the systems of their idiolecta,
After all, we may wish to formulate ‘implicational universals® of the form: For all langu-
agea D, if for all systerns 8 of idiolects in D verb-of-§ is non-empty, then... Such uni-
versality statements are needed oven if verb.-of-§ is empty for all idiolect systems & of
gome languages. ...

18
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posed theory of language. 3 Assume a grammar »f V. As an axiom or theorem
specific to the grammar, we might have a sentence of the following form:
(16) For all € and 8, if C is an element of D and S a system of C, then Pho-
© neme-of-§ = {/p/, b/,...}.
Note that (16) is an axiom or theorem not a definition: It is ruled out as a
definition already by the fact that ‘Phoneme-of-§° is a logically complex
term, not a simple constaat as would be required for the definiendum of a
definition that is an identity. The term "phoneme (of )" could be defined, if
at all, only in the theory of language. (16) is an axiom or theorem of g grammar
of D that identifies — correctly or incorrectly — the phonemes of any appro-
priate idiolect system .

For integrating grammars and theories of language, or a grammar of a
variety and of a language, we used formulation-in-terms-of and presupposi-
tion. How are we to relate grammars of different languages or language va-
rieties?

2.4. Grammars and grammars; integration by conflation.

Suppose that we have two grammars, each of a variety of a different langu-
age, and we wish to formulate contrastive statements on the two varieties.
Obviously, this is the archetypal case for contrastive analysis. Let us first
try to gain some clarity about the form of such statements.®® Consider the
following example.

Let D, and D, be two varieties. Both grammars may be assumed as for
mulated in terms of the same theory of language. Thus, in the grammar of D,
we might have a theorem such as: '

(17) For all C and §, if C is an element of D, and 8 a system of C, then /p/
is a phoneme of §.
And in the second, either (18a) or (18b): :
(18) a. For all C and §, if € is an element of D, and S a system of C, then /p/
is & phoneme of S,
b. For all C'and &8, if C is an element of D, and § a system of C, then /p/
is not a phoneme of §.#7

‘D’ is a constant (more precisely, an ambiguous constant), as opposed to the
variable *D* Similarly, for other letters.
* Phoneme-of-S=the set of phonemes of S, cf. (10) and (11). '/p/" ete. are assumed
88 constants of the grammar that are defined by phonetic constants of the theory of
languege (¢f. Lieb 1976b: Bec. 1.2, for a more systernatic account).
3¢ In the literature on CA, very little thought has been given to the question of what
should be admitted as a contrastive statement. '
" *[p/* is defined separately in the two grammars but by identieal definitions de-
pending only on phonetic constants of the same theory of language. Thus, there is no

-y
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The conjunctions of (17) and (18a), and (17) and (18b), could be taken as
conltrastive statements on D, and D,, where (17) and (18a) yield a positive and
(17) and (18b) a negative contrastive stalement: '
(19) a. (17) and (18a).

b. (17) and (18b).
Contrastive statements may also be mized; an example of this would be the
conjunction of the sentences obtained from (17) and (18b) by adding, "and
/bl is a phoneme of §".

True encugh, these are very simple examples but they clearly allow for
generalizations. I shall not, however, attempt to formulate the generaliza-
tions, and I must leave it undecided whether they would cover all relevant
cases.

The impgrta.nt fuct a.bcmt (198.) a.’ncl (191)) is this they are neither thearems ,

Qf D, (m ‘vhmh no referenca is ma.de to Dl) Where do they bélo,,g?

We are here confronted with a major problem of traditional CA: the na-
ture and place of contrastive statements, as opposed to the nature and place
of statements restricted to single languages. This problem was briefly discus-
sed in connection with (4), the problem of the metalanguage in its restricted
form (above, Sec. 1.2). Integrational linguistics provides a third form of theory
intEﬁTatiDn by Whieh cﬂntmstive st.ntements can be assigned a place in a

ThB ‘conflation of twc: comP&tlbla theories is, roughly, a new theory
whose axioms are the axioms of the two original theories (except for axioms
in one theory that are definitions in the other).® This is different from pre-
supposition, where the axioms of the presupposed theory lose their status as
axioms,

The grammars of D), and D, may be assumed as ‘compatible’ theories
(partly due to the fact that they have been formulated in terms of the same
theory of language). Hence, their conflation again is a theory. This theory is
obviously formulated in terms of the theory of language in terms of which
the two grammars are formulated, and presupposes any theory that they do.
Given (17) and (18a) or (18b) as theorems of the grammars of D, and D,,
respectively, their conjunction (19a) or (19b) is a theorem of the conflation
of the two grammars

tra.stlve statementS, is a na,tur,al candld,a.te for a contmatlve gra.r:mat . HDW*

equivoeation in using ‘/p/* in both (17) and (18). (I am, of course, fully aware that many
structural phnnnlnglsts would have rejected a phonological theory that allows for ‘the
same phoneme’ in different languages, but this is not the place to enter into a discussion.)

3 For a formal account, of, Licb (1974: See. 3.4), where also the notion of ‘compa-

tibility* is defined.

20
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ever, it inay well be that the use of the term ‘grammar’ should not be ex-
tended to cover the conflation of grammars of varieties or languages, or any
‘contrastive part’ of such a theory.® For construing conftrastive statements
as theorems it is quite sufficient that the conflation of such grammars again
is a theory.

Grammars of languages, or even varieties, do not take us down to indi-
vidual speakers: the grammars are ‘abstract® axiomatic theories. They are
related to individual speakers and speech-events b ¥ becoming integral parts
of grammars of specific means of communication.

2.5. Idiolect grammars. Non-linguistic theories.

An idiolect grammar is conceived as an axiomatic theory of an individual
means of communication and a system of the means. However, the grammar
is not an abstract but an ‘applied’ axiomatic theory. It has a part that is an

. abstract theory of the means and its system, and another part that includes
reference to concrete speakers and speech-events: to persons who use the
means of communiecation, and to corresponding speech-events. Strictly speak-
ing, an idiolect grammar as an applied axiomatic theory is a theory of an -
idiolect, a system of the idiolect, one or more speakers of the idiolect, and
specific utterances made by the speakers in using the idiolect. Obviously,
there may be a great number of idiolect grammars that contain identical
abstract theories of the same idiolect and system but differ in their applica-
tion to speakers and utterances. 10

An idiolect grammar again is to be formulated in terms of & theory of
language. The grammar specific constants are names for the idiolect, the sys-
tem, the speakers, and the utterances. Ideally, the idiolect grammar presup-
poses not only the theory of language but also grammars of the language and
of the varieties to which the idiolect belongs. Thus, whatever is true of the
idiolect and its system for general, language specific, or variety specific rea-
sons, can be stated in the idiolect grammar. For example, assume an idiolect
C and system 8 such that
(20) € is an element of D, and S a system of C,

Given an idiolect grammar that presupposes a grammar of the variety D of
English, (20) and (16) together yield the following theorem of the idiolect
grammar:

(21) Phoneme-of-8 = {/p/, /b/,...}.

** It was suggested already in Hamp (1968 : 144) that “the term ‘contrastive gram-
mar’ iz probably a misnomer'.

4* The concept of an applied axiomatie theory is formally defined in Lieb (1974:
Sec. 3.1). Lieb (1076b) is a detailed investigatioa into idiolect grammars as applied
axiomatic theories,
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22 H. -H. Lieb
Again, there are axioms and theorems that are specific to the idiolect grammar
in its system-related part. '

The “application part® of the idiolect grammar contains axioms that rulate
the idiolect or its system to speakers and utterances. In our assumed idiolect
grammar we might have an axiom of the form:

(22) V is & normal utterance by V, of f in §,
where "V is the name of a certain sound-event, ‘V,’ the name of a certain
person, f’ denotes a syntactic unit of 8, and ‘S’ is understood as above.

In (22), the term ‘normal utterance’ is taken from the theory of language
in terms of which the grammar is formulated. Tt may, however, be a constant
that was taken over into the theory of language from a general theory of
. communication that the theory of language presupposes.

Generally, a linguistic theory, such as a theory of language or a grammar
of a language, lunguage variety, or idiolect, may presuppose non-linguistic
ones. The relation of presupposition is transitive; hence, any non-linguistic
theory presupposed by the theory of language is also presupposed by any
grammar formulated ia terms of that theory. Moreover, a grammar may
presuppose non-linguistic theories that are not presupposed by the theory
of language.

Theory integration by presupposition is, however, not generally sufficient
for relating linguistic and non-linguistic theories. Consider the cases of (i)
a theory of language chenge and (ii) a theory of language learning. In (i),
a theory of language and a theory of physical time should be available for
deductions, and in (ii), a theory of language and a theory of learning. There
is an important difference, though, between the theory of language learning
and the theory of language change. The former is a ‘linguistic intertheory’,
& theory that belongs to a shared branch of linguistics and some non-lin-
guistic discipline (e.g. psychology). The latter is not an intertheory — there
is no shared branch of linguistics and physics to which a theory of language
change could reasonably be assigned. There are general considerations (cf.
Lieb 1977b, Part II, Sec. 2) to support the view that an intertheory does not
presuppose its ‘parent’ theories but is an extension of each of them (contains
them as parts); all axioms and definitions of the ‘parent’ theories are axioms
and definitions of the intertheory, which may contain additional axioms and
definitions. Thus, in (i) the theory of language and the theory of learning
are coextended by the theory of language learning, which is an extension of
both (contains them as parts). In (i), the theory of language change, which is
not a linguistic intertheory with respect to physies, should be taken as a part
of the theory of language, which in turn presupposes the theory of physical
time. Thus, axioms, theorems, and definitions of the latter are available in
the theory of language change without becoming axioms, theorems, or de-
finitions of the theory of language. . .

l[m
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.- Conflation (of compatible theories) can now be recognized as a limiting
case of coextension: the conflation of two compatible theories is a joint ex-
tension that does not add any new axioms or definitions.

+ 'This concludes our outline of relevant conceptions in integrational lin-
guistics,

2.6. Summary.

For integrating different theories, both linguistic and non-linguistic ones,
we considered four different possibilities: presupposition, formulation-in-terms-
of, conflation, and extension or coextension. Formulation-in-terms-of implies
presupposition, and conflation is a limiting case of coextension (assuming
compatible theories).

Grammars of a language, language variety or idiolect were all assumed as
formulated in terms of the same theory of language in roughly the following
sense. In speaking about the language, variety, or idiolect, we use terms of
the theory of language in conjunction with a name for the language, variety,
or idiolect (and one of its systems). Assumptions were made that justify con-
sideration of idiolect systems even in the case of languages and their varieties:
it is properties of relevant idiolect systems that constitute a system for a
language or variety. Thus, for formulating a grammar of a language or variety
in terms of a theory of language, the latter must provide terms with which
we can refer to the categories, units ete. of arbitrary idiolect systems.

Formulation-in-terms-of is defined in such a way that a theory formulated
in terms of another entirely presupposes the latter, in roughly the following
sense: All “valid sentences’ of the second theory are “valid sentences® of the
first but do not belong to its axioms, theorems, or definitions, Tn this way a
theory of language is entirely presupposed by any grammar formulated in
terms of it.

Ideally, a grammar of a variety of a language presupposes a grammar of
thaﬂlanguage, and a grammar of an idiolect in that variety presupposes a
grammar of the variety. As the relation of presupposition is transitive, an
idiolect grammar presupposes any theory presupposed by the variety grammar.

Grammars of different languages or varieties may be conflated. Contras-
tive statements may be obtained as theorems of such conflations.

. Linguistic and non-linguistic theories may be related by presupposition;
in particular, the linguistic theory (a theory of language, say) may presuppose
the non-linguistic one (such as a theory of physical time). As a second pos-
si’i:i]jty, we have coextension: both the linguistic theory (a theory of language)
and the non-linguistic one (s theory of learning) are coextended by a theory
(a theory of language learning) that is an extension of either theory. Coex-
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tension relates a linguistic and a non-linguistic theory that are extended by
the same ‘linguistic intertheory’. 7
Grammars of languages and their varieties and theories of language are
taken as “abstract’ axiomatic theories that may be related to linguistic data
via idiolect grammars conceived as ‘applied’ axiomatic theories. It should
be obvious that grammars as they have now been characterized have no
counterpart among generative grammars of any kind: a grammar of a lan-
guage or language variety, let alone of an idiolect, may presuppose a theory
of language or non-linguistic theory in a sense where this theory is actually
incorporated into the grammar. Generative grammars, to the extent that they
conform to a formally explicit theory of grammars, can possibly be under-
stood as notational variants of integrational grammars of a very limited type. %
However, for fully developed integrational grammars (that presupposc non-
linguistic theories) appropriate generative grammars simply do not exist,
Let me emphasize that my outline of theory integration in integrational
linguistics has been highly informal; for many questions, the reader will
have to turn to the sources on which the outline is based. Even so, it should
now be possible to characterize a format for CA in which the theoretical
problems (1) to (5) can be solved.

3. An integrational format for contrastive analysis.
3.1. Simplified example of a second-language learning situation.

Consider a very simple and somewhat idealized case of second-language learn-
ing. The learner is a monolingual who has command of only a single means
of communication € in his language D,. C may be assumed to belong to se-
veral varieties of D, simultaneously: to a certain dialect, sociolect, style of
speech etc. The learner is to learn a second language D, in a teacher-controlled
situation. This may be understood in roughly the following sense. The teacher
has singled out a certain set of varieties of D, (at least one such set), and the
task of the learner is, ideally, to develop a means of communication that is
a "possible element’ of each of the varieties. If, for instance, D, is English
and the varieties are Standard British, Formal, Oral, Upper Middle Class,
the means of communication is to be a possible element of Standard British
Formal Oral Upper Middle Class English, i.e. of the set of idiolects that is
the intersection of these varieties. This means of communication is to be a
possible element of the intersection in roughly the following sense: it is deter-
mined by a system such that, if we consider a system of an idiolect in the

41 Cf, Lieb (1074: Secs. 1.5f).
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intersection, the two systems share all ‘relevant® properties, i.e. all properties
on which systems for varieties of English may be based.

What is the place and form of cnntraatwe linguisti¢“studies in this si-
tua.tmn?

3.2. Contrastive analysis based on grammar conflation.

of the leamer 8 1(:11013:31; G in h;s language, the other to account for the place
that the new means of communication is to occupy relative to the target
language. The first theory would be a theory of the intersection D,* of the
varieties of D, to which C belongs, the second a theory of the intersection D,*

of t.he vanetms Df Dg tha.t were smgled out by the teacb.er Ad.mﬁtmg tha

guage and m,ay be assumed as cnmga.tlble . Hem}e, the conflation of the two
grammars is again a theory, and is formulated in terms of the theory of lan-
guage, In the conflation, contrastive statements on the two varieties can be
derived, which may be positive, negative, or mixed.4?

The conflation of the two grammars presupposes the entire theory of
language. Ideally, the grammar of D,* would further presuppose a grammar
of the language D,, and the grammaz of Dy* o grammar of D,, both formulated
in terms of the given theory of language. The grammar of D, would pre-
suppose theories of language types to which D, belongs, similarly, for D,.%
All these grammars and theories would be presupposed by the conflation
of the grammars of D,* and D,*. This conception allows us to distinguish

#* In my view, all such statements should be considered in contrastive studies:
Harri s 's early suggeatu:m “that. it may prme pcnsglble to s.cquu'e B lan@ag@ by le&rmng
are xdenﬁu:al in 'bgth to be camad over untaught)" (] 1954 259) was 1mmed,xately gunll,ﬁad,
by reference to “educational and psychological considerations’ (l.c.). Still, it has heen
ropeatedly advocated to exclude the positive ones, e.g., Di Pietro (1971 : 30); Bausch
(1973 : 176) (who would admit them only in ‘linguistic contrastive grammar’), or Za-
brocki (1870) (who even proposes a distinction between ‘contrastive’ and ‘confronta-
t;cma.l‘ lmgmstms basad on exelusmn va. mclusmn c:f pasxﬁwe cuntrﬁstwe Et&tﬁménﬁé)

contrastive stat-amants, of. already Nemser and Slama Cazacu (1970 1()4) “The term
“contrastive’’ is & partial mienomer since similarities between 7' and B are usually a prere-
quisite for interference’. (Needless to say, previous authors did not refer to contrastive
statementa in precisely our sense; it usually remains unclear how exactly they conceive
of tha form of such statements).

4 Language types will be taken as sels I of languages D. For the logieal problems
connected with the concept of type in linguistic typology, of. Greenberg (1974).
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the following cases with respect to the contrastive statements derived in the
conflation, :
(23) General case. The contrastive statement follows from:®

-~ & two axioms or theorems of the grammars of D,* and D,* of the form:

D,* (D,*) is a variety of D, (D,);

b. two axioms or theorems of the presupposed grammars of D, and D,
of the form: D, (D,) is a language;

¢. axioms, definitions, or theorems of the theory of language.

(24) Typological case. The contrastive statement follows from:

a. [==(23a)];

b. one or more axioms or theorems of the presupposed grammar of D,
of the form: D, belongs to [language type] X,;, for i=1,..., n; and one
or more axioms or theorems of the presupposed grammar of D, of
the form: D, belongs to [language type] Xy, for j=1,...,m

c. axioms, definitions, or theorems of one or more presupposed theories
of language types X,;, for i=1, ..., n, that do not include or depend
on: X;; is a language type; and axioms, definiticns, or theorems of
one or more presupposed theories of language types X,), for j}1, ..., m,

: that do not include or deperd on: X, is a language type.

(25) Language specific case. The contrastive statement follows from:

a. [=(23a)]; '

b. axioms, definitions, or theorems of Presupposed grammars of D, and
D, tI' * do not include or depend on (23b) or (24b).

(26) Variety pecific case. The contrastive statement follows from axioms,
definitions, or theorems of the grammars od D,* and Dg* that do not
include or- depend on (23a).

In the general case, a contrastive statement can only be positive, for obvious

reasons; in all other cases, it can be either positive, negative, or mixed.

In relating a contrastive statement to statements on language learning
we may have to consider not only its type (positive, negative, or mixed)
but also its relation to the four cases (23) to (26).

Statements on the learning of languages are provided by a theory of
language learning that is presupposed by both grammars, hence, by their
conflation. This theory is an extension of the theory of language in terms of
which the grammars are formulated, and of an appropriate theory of learning.

Ideally, the theory of language learning will contain theorems on the ef-
fects of language contrasts on second-language learning (for instance, classical
‘interference’ assumptions would be reconstructed as such theorems). Theorems

¢ That is to say: the statement can be derived in the conflation from the following
seb of sentences without introducing any other nen-logicsl valid sentences of the con-
fiation, and all sentences of the set are necessary for the derivation. . i e,
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of this kind would have to be conditional, i.e. the effects would have to be
as-umed for learning situations of certain types. Also, many theorems should
be probabilistic. Even so, the theorems would have the form of universal
statements. It is one of the main problems with traditional CA that its as-
sumptions on the effects of language contrasts were not properly condition-
alized; and much later criticism can be understood as due to this fact, %
Of course, proper conditionalizing requires empirical research; all I have
been able to do here is to formulate the problem.

Whatever the precise thecrems on language learning, they are all avail-
able in the conflation of the grammars of D,* . .1 D,* since either gramiar
presuppaoses the entire theory of language lE.J.rnmg anrem'u if the grammar
of D,* also presupposes a grammar of D, and theories of relevant language
types, we may have special theorems on the learning of languages of a D,-type,
oi* just of D,. All axioms and theorems on language learning can now be used
in the conflation for deriving theorems on the effects that contrasts between
the two varieties — in the last an 'lysis, between systems of their idiclects —
have in a learning situation as characterized in Sec. 3.1.

We still have to relate the conflation of the grammars of D;* and D.* to
the. concrete language learner. Ideally, this would be done bv formulating
a grammar of the means of communication C, a system of C, the learner, and
relevant utterances. The grammar is formulated in terms of the theory of
language, and presupposes the conflation of the grammars of D,* and D,*
(which should be equivalent to presupposing them separately). The grammar
Lnntﬂ.ms a theorem corresponding to (20):

(27) € is an element of D,*, and § is a system of C.
Thus, all theorems of the conflation that were formulated for arbitrary cle-
ments of D, * and their systems directly apply to € and 8. This holds, in parti-
cular, for any theorem concerning the influence that contrasts between the
systems of idiolects in D,* and D,* exert on any learner of Dy* who has a
D, *-linguistic ’ba.ckgmund

As pointed out above, such theorems should be assumed as Tequiring
specific properties of the learning-situation. In particular, it may be a learner
of a special type that is required. The speaker of € may be characterized as
gich a learner by special axioms in the application part of the grammar, in
particular, by psychological assumptions such as axioms on the speaker’s
general memory capacity.

In addition, there may be special requirements on such learner-independent
fuctors as the teacher. Corresponding assumptions can no longer be formulated
in fhe gramniar.

A3 .James (1971) summarizes the arguments against traditional CA in nine pointa.

Gf tﬁﬂ&é, at leaat the fﬁllmvmg ones seern to concern insufficient conditionalizing: I,
2, 6 to 0.

's 2L
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They can be dealt with, huwever, via axioms or theorems of some other
theory that is “compatible’ with the grammar of €. In this case, we may con-
sider the conflation of such a theory with the grammar. Ultimately, the con-
sequences of contrastive statements for a concrete learning-situation can he
fully established only in the conflation of an idiolect grammar with ether
theories on concrete factors of the situation.

Assuming such a format for contrastive studies, can the theoretical proh-
lems of See. 1.2 be solved?

.3. Solution to the th al problems.

On our conceptionof A, the theoretical problems (1) to (5) have the follow-
ing salutinns

pres uppﬂsxtmn dnd cﬂgxtgn%mn Relu‘unt non- lmﬁ‘umtlc théﬂll(“r‘. are pie-
supposed by a general theory of language, which then is presupposed in its
entirety by grainmars of diminishing degrees of generality. Or a non-linguistic
theory (e.g. a psychological one) is related to a linguistic one (e.g. a theory of
language) via an ‘intertheory’ ( psycholinguistic one) by which the two
fhecnea are coextended. The inte heory may again be presupposed by other
lmgu st thEDTIEE Theoretical fmmewm‘ks for ‘psycholinguistic’ and similar

m Ed nsequences are provided by extensions of the theory of language in
terms t::f which grammars are formulated.

The problem of concreleness is solved by theory presupposition and con-
flation and by the conception of an idioleet grammar as an applied axiomatic
theory. Contrastive statements are obtained as theorems of th conflation
of two or more rrammars (of varieties rather than languages). The conflation

[ ]

% Using idioleet gramiars of the camer, and their conflations with othier thearies,
nace on “tha fundnmemui role

ngrees with a imsic" ftllturﬂ of “eontaet mmlysis‘
of ITJS [indivi
in ' (Nemser antl Slama[umul 191(). l,l?);
Qur mmlysm suppafts tlm view t!mt LA can mlly contribute to an analysis of a concroto
learning-situation. Thus, it is quite compatible with the position that CA covers ouly
certain of the factors that would have to be considered in ‘error analysis’. At the same
time, it does not construe any dubious alternative between ‘error aualysis’ and CA.

(I ennnot here pursue any further the much discussed topie of the relations between CA
and error analysis, For u recent discussion, of. Barréra-Vidal and Kihlwein 1975: Sec.
6.5). Morcover, our cunception ensily accommodates the view that the learning of the
target proceeds by a sequence of ‘approximative systems®. The theory of language-learn-
ing may require a soquence of pairs {Ci, §1» such that €y, whils not bslonging tv any
language, is analogous to an idiolect in & language, and S is & system that determines
C1. The contrastive point of view would then be extended to include {Cj, 5i>. (For a
formal attempt within a generative framework, cf, Kohn 1974, 1976.)

-»4
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is then presupposed by a grammar of an idiolect of the learner such that the

idiolect belongs to one of the varieties in contrast and the target is one of the
Temaining varieties. Axioms of the idiolect grammar can be used to intrcduce
special linguistic and non-linguistic assumptions on the learner. Thus, the
idiolect grammar is a framework for deductions that combine contrastive
statements with statements on the learner and can be used in explanatory
or predictive arguments. However, certain assumptions on the learning-situa-
tion can only be taken into account in the conflation of the grammar with
other theories on concrete factors of the situation,

The problem of the general and the particular is solved by theory presup-
position and formulation of one theory in terms of another. A grammar of
a variety of a language (analogously, of a language) is formulated in terms
of a theory of language. Ideally, it presupposes a grammar of the langnage
and theories of the types to which the language belongs; the grammar and
variety grammar itself. Given the conflation of two variety grammars (ana-
logously, language grammars) as o framework for contrastive statements,
certain contrastive statements can be singled out as due to the theory of
language (23); others as due to typological theories (24); and others as due to
the langur ge grammars (25).

" The problem of the meta-language: expanded form (which includes the prob-
lem in its restricted form) is solved by assuming an idiolect grammar that is
formulated in terms of and presupposes theories as indicated before. The
metislanguage is automatically provided as the “total language’ of the idiolect
grammar, i.e. of a certain applied axiomatic theory. If the idiolect grammar
has to be conflated with other theories, the metalanguage results from the
‘amalgamation’ of the total language of the idiolect grammar and the langu-
ages of the other theories.

These remarks must remain abstract as long as such terms as ‘total lan-
guage’ and ‘amalgamation” have not been explicated, and the conceptions of
theories and theory integration been made more precise. Actually, the problem
of the metalanguage has received a detailed solution for idiolect grammars
and the presupposed linguistic theories. " This solution is too technical to be
characterized within the limited space of this paper. I can only give a few
informal hints. '

The total language of an idiolect grammar — and the axiomatic language
of any presupposed linguistic or non-linguistic theory — is based on a ‘forma-
lized system of logic® or a ‘natural language reading’ of such a system, i.e.
<1 regimented form of a natural language variety that is completely ex-
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plicit as to its logical properties. All sample theorems in the present paper,
beginning with (7), were given in a regimented form of a (written) variety of
English, 4

Using such a format for the language in which a linguistic theory is for-
mulated, we obtain a metalangunage (with respect to the subject matter of
the linguistic theory) that is formally well specified and logically completely
explicit. Morcover, it allows for separation of logical and non-logical (des-
criptive) components; among the latter, it is possible again to distinguish
between components that belong to different theories. It is this possibility
that can be exploited in developing a concept of theory integration.

Even if the four theorctical problems have been solved, there are many
questions concerning CA that have not been touched upon. I shall briely
indicate a few, at the same time pointing out limitations of the present paper.

3.4, Further problems.

Some readers may have felt that I used the word ‘ideally’ rather too often.
I have indeed been more concerned with characterizing a framework for CA
than with the unavoidable limitations of actual research projects. Idealiza-
tions were used only to bring out more clearly essential aspects of the frame-
work but may still entail problems that should be followed up. o

It may also seem that the problems connected with axiomatic theories
were not sufficiently recognized. After all, are we to wait for complete axiomatic
theories of language, complete axiomatic grammars, or, even worse, complete
axiomatic theories in psychology, sociology ete. until contrastive studies can
be undertaken in the proposed framework? Questions of this kind are usually
motivated by the belief that axiomatic theories are optional reformulations
of well-developed theories that already exist in non-axiomatic form. This
traditional belief is largely incorrect: axiomatic theories can be formnlated
at any stage of theory construction; they do not require existence of non-
axiomatic theories; and they may have any degree of comprehensiveness re-
lative to their subject matter. It has to be admitted, though, that these
questions deserve much more consideration than they could be given here.

No systematic attempt has been made to relate the proposed framewortk

** We frequently introduced them by phrases like 'n sentence of the form" (cf. (8)),
thus allowing for analogous sentences in other regimented forms of the samie or wther
languages, or for corresponding formulae in a formalized system of logie.

** For further discussion, ef. Lieb {1074: Secs 3.3 and 4), and in particular (10976d).
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to generative grammar or to other frameworks used in CA. In particular,
2 detailed comparison of integrational linguistics with generative grammar
would have been unfeasible in the present context. The two following claims
should be justified, though.

(a) Despite certain attempts in this direction, generative grammar has
not developed anything to match our conception of theory integration: con-
cepts like theory presupposition, conflation, and formulation of one theory in
terms of another have simply not been defined.

(b) There is no analogue to integrational grammars in our sense that pre-
suppose non-linguistic theories or linguistic intertheories, and to idiolect
grammars understond as applied axiomatic theories.?® Such grammars are
contrary to one of the most persistent patterns of thinking in generative
grammar, the ill-conceived distinction between ‘competence’ and ‘perfor-
mance’ and the conception of grammars as ‘theories of competence’. 51

If generative grammar is used as a framework for CA, both (a) and (b)
seem to preclude any systematic solution to the theoretical problems (1)
to (5).

In concentrating on these problems, we left undiscussed all problems of
practical method. Even important theoretical problems of CA were not con-
sidered, such as the status of CA as & discipline. 52

Another theoretical question that should be dealt with concerns the réle
of semantics in CA, which is usually discussed in connection with the problem
of the "tertium comparationis’: what is it that two languages should be com-
pared or contrasted for? Both problems can be discussed within the frame-
work of integrational linguistics but only a few hints can be given here.

* See also above, end of Section 2.6.

' T am not, of course, rejecting all distinctions along these lines. Even in our con-
cept of an idiolect grammar, the distinction between a system and ita use is accounted
for by positing two different parts of the grammar: an ‘abstract’ theary of the idiolect
&nd its system (dealing, for instance, with sentences not utterances), and an ‘application
part® that introduces reference to specific speakers and utterances.

** There is considerable confusion and divergence of opinion concerning this ques-
tion. Is CA a discipline at all or just a ‘method’ or an ‘approach’ (Ferguson 1968 : 101)?
Cf. already the critical remarks in Hamp (1968 : 138f), based on a list of different naines
for CA. which also persist in later literature. Bausch (1973 : 167) proposes a regulariza-
tion of tho terminology. If CA is a discipline, what is its systematic place, in particular
with respect to ‘applied linguistics’ and ‘theoretical linguistics’é Nickel (1975 : 39)
argues for "Contrastive Linguistice’ hoth as ‘a theoretical discipline’ and as ‘Applied
Contrastive Linguistics®, Slama-Cazaca (1974 : 236) rejects the adjectives *theoretical’
and ‘applied” in combination with ‘contrastive linguistics®, assigning contrastive lin-
Buistics as & whole to upplied linguistics. (But again, the status of applied linguistics
a8 & whole remaina controversial in the literature). These questions can probably be
tackled along the lines of Lish (1976a) but this would require a scparate study.
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First, a negative point can be made. If two grammars are both formulated
in terms of the same theory of language, we may have contrastive statements
in their conflation that do nmot involve meanings and may still refer to any
formal aspect of the relevant idiolect systems (not only to phonological ones,
where this is usually seen as unproblematic): the terminology for such sta-
tements exists in the theory of language.®® Such a position does not agree
with recent opinions concerning the ‘tertium comparationis™. 3 Of course,
mich more thorough discussion would be needed to justify our position.

Secondly, a positive point can be made concerning the place of semantics
in (*A. Integrational linguistics includes a theory of language by which sen-
tenee meanings are a function of morpho-syntactie surface structure.? On
this conception, we have the following point of comparison for contrastive
studies: how are the sentence meanings obtained from surface structures in
different languages? While not the only important point of comparison, this
is certainly a fundamental one. The form it takes in integrational linguistics
is in partial agreement and partial disagreement with recent trends in CA.

On the one hand, there has been a tendency to abandon syntactic ‘deep
structures’ in favor of ‘syntactic-semantic’ or purely "semantic’ structures, 5
This agrees with the suggested point of comparison in providing for meanings
as implicitly related to syntactic surface structure.

However, this relation is conceived in the literature along the lines of ge-
neritive semantics; syntactic surface structure does not play an independent
réle. The importance of surface structure is rarely emphasized in more recent
theoretical writings on CA.5 In taking sentence meanings as a function of
morpho-syntactic surface structure, we assign an essential réle to surface

stritctures and do away with all sorts of “deep structures’, whether syntactic,

# Further terminolo; g provided by other linguistic theories that are jointly
presupposed by the two - :..umars.

& Cf. for instanee, Corder (1973 : 255): “'It looks, therefore, as if in tho present state
of linguistic kuowledge, between the inessage and its physienl expression in sound, there
iz a fundamental lack of common entepories and relations available for really adequate
comparison boetween the two languages. Meanwhile we shall have to rely on ‘suggestive’
parallels and partial, unrigorous comparisons”. In this eontext, cf. also anbove, fn. 33,
and discussion of (16): we may have a single concopt in the theory of language ("'phonems’)
that covers a different reslity in each language.

5 For details cf. Lieb (1976b: Secs. 4 and 5.1); and Lieb (in prep).

“e Cf. the authors listed in fn. 11 as supporting u ‘gencrative scmantics tvpe zram-
mar” or a ‘semantically based® one. Typieally, Krzeszowski procecds from ‘sintactic-
sermnntic’ deep structures in (1971) to purely semnntic atructures in (1972) and (1973).

# Explicitly, by Kufner (1973 "Wenn die Iontrastive Grammatik ihre Auf-
gabe als Vorbereitung fir die Padagogische Grammatik erfiillen zoll, dann muB sie sich
zunichat mit der Verschiedenheit der beiden Oberflichenstrukturen beschiftigen’. CL
also Dardjowidjoja (1974).
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syntactic-semantic, or purely semantic. 8 T would indeed submit that concepts
of deep structure are, at hest, superfluous for CA5 but this again is a point
that cannot be followed up in the present paper.
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A FUNCTIONATL AND CONTRASTIVE ANALYSIS
OF ATTRIBUTIVE ADJLECTIVES ENDING IN -AN7 AND IN -ENDE
IN FRENCH AND DANISH, RESPECTIVELY*

¥

The Copenhagen School of Econoniice and
Buriness Adminisiration

1. Subject, aim and background material of the paper

In contemporary French and Danish there exist forms ending with -ant
and -ende. In grammars, these forms are described in the chapters dealing with
the syntax of the verb. It is said that they can be used as participles and as
verbal adjectives, i.e. as attributive adjectives or as predicative adjectives,
I shall examine what is traditionally called the attributive uses of these
forms.

The translation of these attributive adjectives from Danish into French
presents some difficulties. Numerous oddities of translation are to be found
even at the upper levels of Institutes of Higher Education in Denmark. Below I
shall give examples of major types of not quite acceptable translations found.
As it is one of the aims of this paper to try to understand why the errors are
made, the irregularities will not be fully commented upon immediately. In

* This article was presented at AILA’s 5th Tnternational Congress in Montreal in
August 1978. I would like to thank Professor Erik Hansen of the Institute of Nordic
Philology, University of Copenhagen, for giving me his support and his criticism, I algo
would like to thank Professor Jorgen Rischel of the Institute of Linguistics, University
of Copenhagen, for reading the French version of this paper and discussing some problems
with me. Finally, I would like to thank my colleagues from the Copenhagen Schuol of
Econories and Business Administration, especially Professors Bengt Jirgensen, Rita
Lenstrup and Karen Stetting for having looked through this English version, and all
those who have had tho patience to discuss these fascinating adjectives with me.
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this section, I shall only give some Danish sentences and some not quite
acceptable translations, and show in what way these translations might be
considercd rather odd.

(1) The sentence han gjorde en afvaergende handbevaegelse (which in the wider
Danish context meant he mode a gesture to keep [him) aiay) was found trans-
lated into “il fit un geste repoussant” (which may correspond to ke made a
repulsive gesture in English).! Although the French translation is syntactically
correct, it cannot be said to be the appropriate translation of the Danish sen-
tence. A possible French translation would be il fit un geste pour [le] tenir
& distance.

women belonging to the wage-earning class or (b) the women who are working at
present), was translated into ““les femmes travaillantes” (lit. the women
working). As a translation of the meaning (a), the French translation given
might puzzle some Frenchmen because the attributive adjective travaillant(e)
is not frequent in present-day French. Depending upon the context, it
might seem advisable to translate the Danish example into les femmes qui
appartiennent & lo classe des salariés. As a translation of the meaning (b), we
shall see below the reason why the French translation found cannot be used.
A possible translation would be either les femmes qui travaillent or qui sont
en lrain de travailler,

(2) The Danish de arbejdende kvinder (which, in isolation, may mean (a) the

(3) The Danish en leende pause (which may mean a pause full of laughter or
a pause during which everbody laughs) was translated into *“‘une pause riante’”
(lit. a pause laughing). This translation might be considered undesirable
because the adjective riant(e) is usually used only with such nouns as vi-
sage (face), yeux (eyes) and synonyms, nature (nature), prairies (meadows)
and synonyms, idées (ideas) and synonyms. Possible translations would be
une pause pleine de rires, une pause oi tout le monde 8'esclaffa, une pause o
chacun manifesta sa gaité, ete.

! Odd trauslations of Danish examples into French are given in inverted commas,
Thess are ulso used for French and Danish elements which eould be considered odd in
some way or other. We have tried all through to give English equivalents of the quoted
examples. This is done in brackets. Such equivalont translations are sometimes literal
translitions, (lit.). They are given in order to mark the oddity of the French or Danish
exanples, The brackets may contain an English translation or equivalent alone, or French
and English equivalents of & Danish example. They are separated by an obligue stroke:/.
For much of the material given in brackets, the translations given are to be considered
approximations because of lack of context. As this article was written for non-Danes,
I have decided not to give Danish equivalents of the French examples.
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(4) The Danish et triumferende djekast (a triumphant glance) was translated
into ‘‘une oeillade qui triomphait” (lit. a glance which triumphed). This French
translation (and perhaps also the English literal translation of it) has a some-
what pecaliar ring. A correct translation would have been une oeillade triom-
phante.

It appears furthermore that French people hesitate when having to decide
a8 to what might be called Agreement or Concord of a given -ani form as in,
for example, une voix vibrani(e) de résolution (a voice vibrating with reso-
Jution).

In this paper, I propose to examine some of the problems connected with
these attributive adjectives by first summarizing and commenting upon
whit some current (and I suppose representative) grammars have to say on
this topic (§ 2). ' ’

This should enable us to see thatit would perhaps be preferable not to des-
cribe the present participle and its attributive nses together, in the chapter of
the grammar dealing with the syntax of the verb.

This survey should also enable us to see that the translation deviations and the
hesitations of French people mentioned above are perhaps due to the des-
criptions given at present in grammars,

The aim of this paper is to try to describe how the elements ending in -ant
and in -ende are used as attributive adjectives in contemporary French and
Danish. Consequently, this paper should be considered an attempt to take
into account the meaning of these forms when they determine nouns. It
should also be considered an attempt to link grammaxr and dictionary.

I have chosen to make this description within the framework of André Mar-
tinet’s functional theory in order to determine whether this theory can be
applied to a contrastive analysis.

It is generally acknowledged nowadays that contrastive analysis may im-
prove the teaching of foreign language. I have chosen to make a ‘non-orien-
ted" analysis, i.e. I shall first describe the use of the -ant attributive adjective
(§ 3), then that of the -ende attributive adjective (§ 4). I shall not describe
here what is traditionally called the ‘apposition’, let two French example
suffice: et les flammes montainent tout droit, rassurantes, dans Uair immobile
(Roblés, E. 1974 : 54) (lit. and the flames rose straight up, calm(ing), in the
air) and c'est cetle crise nullement neuve, parfois dormant et couvant des sidcles
(Morin, E. 1965 : 113) (it {s this crisis, Jar from being new, sometimes sleeping
and smouldering for centuries). This procedure gives us the possibility of re-
grouping similarities as well as differences in the use of these attributive
adjectives in the two languages (§ 5). Although it has not been my sole aim
to try to improve teaching practices on this topic, I have nevertheless kept
in mind students of French in Denmark.

L have based the article on the data of a French corpus of about 8,000 pages,
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and of a Danish corpus of about 4,000 pages, taken from contemporary writers,
journalists and scholars. Most of the examples of -ant and -ende forms given
here are taken from the approximately 1,000 examples per language I gat-
hered in the corpora. A few were construeted with my French and Danish
interlocuteurs. I also quote some adjectives found in dictionaries.

I have nlso sought to elicit the reactions of eight French academie people
(four living in Denmark, four living in Franee) and of four Danish academic
people. I have found that there is a risk of over-influencing peaple when they
are made conscious of the fuct that they are being interviewed about linguistic
phenomena. The answers people give when asked whether a particular sen-
tence is acceptable or not may not always correspond to their linguistic be-
haviour in normal situations. I have endeavoured, therefore, to observe theu
reactions in more or less spontaneous conversations.

With regard to the descriptions givenin grammar books, I have selected as
references M. Grevisse (1964), K. Togeby (1965) and J. Pedersen ef al. (1970).
These three grammars are being used by students of French at Institutes
of Higher Education in Denmark. For Danish I have chosen to refer to P. Di-
derichsen (1946) and to Aa. Hansen (1967), which are the grammars usually
consulted by Danish students of French. I have also used various dictionaries,
which will be mentioned as we proceed.

Finally, I should like to say that the translation of this article made it clear
to me that the often repeated theoretical point of view that ‘translation is
impossible’ is very nearly true, because when translating we do not only
translate meaning, we also have to translate conventions. When translating
this article from the French language and conventions into English for inter-
national readers, it was difficult for me to decide whethet I should readjust
the whole article and adopt a current Anglo-Saxon structuring system of
numbers (i.e. 1., 1.1, 1.1.1,, 1.1.2,, ete.) or whether I should retain my ori-
ginal system which contained only a few indications of strueturing acecording
to prevalent French tradition. Presuming that the English article would also
be read by people who n* used to reading French articles, I have chosen to
use a mixed approach. I have endeavoured to mark the presentation of the
different items in such a way that references are facilitated.

As to formal definitions expressed by means of symbols, the reader should
not expect to find these here. In this respect I should like to refer to an ar-
ticle written by Michael J. Reddy, in which he says (1969 : 243) ‘The idea
that human language, or any adequate model thercof, has a mechanism spe-
cifﬁng some stﬁngs as fofmallg/ correct a.nd nther; as fui‘mlﬂ]v inE‘DI“l'Pi‘t on
human kn@wledgg and cDmmumeatmn .

In passing, I shall add to this statement that not only does the idea mistake
the very nature of human knowledge and communication, but it ought to be
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taken with a grain of salt. First, it can certainly not be said to apply to all
Extua.tmns ﬂf lmgmatm commmcatlon — we need mﬂy tkunl{ of the cllﬂ'a ence
we, in given situation or context P]a.y with ]a.nguaga for esmmgle Second,
the idea can certainly not be said to apply to all elements in language in its
broadest sense — we need only think of all the neologisms and transfers from
class to class that happen constantly in given context or of all the cases where
we can choose between several ways to communicate our linguistic needs.
And third, correctness and incorrectness can only be conceived of if there
exists one and only one linguistic standard or norm, but language changes
because it functions and such a standard does not exist — it is then, as regards
some linguistic elements nearly impossible to give formal rules.

2. Grammatical works consulted.
2.1. General descriptions found.

I shall now quote and comment upon the contents of the grammars men-
tioned above.

The explanations given in these grammars often correspond to one ano-
ther by and large. In order therefore to avoid too many trsmslated citations
from the five grammars selected, I have chosen in the following to quote the
grammar of Grevisse when what he writes corresponds in the main to what is
found in the other grammars cited. I shall then quote, in brackets, the chap-
ters in which the corresponding explanations can be found in the other gram-
mars. I have also chosen sometimes not to give translated quotations in in-
verted commas, but to render, roughly, what the grammarians cited have
said about a special item. I shall also then quote, in brackets ,the chapters in
which the explanations can be found in the different grammars.

Generally speaking, as has been mentioned on page 39, the difficulties seem to
arise from the fact that the forms ending in -anf and -ende are generally descri-
bed together in the chapter dealing with the syntax of the verb. In addition,
it is usually implied that they can at one and the same time assume the verbal
function and the adjectival function in a given sentence. Diderichsen, P. is
the only grammarian cited who emphasizes that ‘the participles cannot ge-
~ nerally have both the verbal and the adjectival function at one and the same
time’ (1946 : § 27c).
The reader may be further reminded of the remarks of Otto Jespersen: ‘in
each separate case in which the word is used in actual speech it belongs defi-
nitely to one class and to no other’ (1924 : 62).
a. It has been said about the two participles that ‘“T'he participle is the adjec-
tival form of the verb: it participates in the nature (my italics) of the verbs
and in that of the adjective’ (Grevisse, M. 1964: § 766; Diderichsen, P.
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- 1946: § 27¢; Hansen, Aa. vol. 3, 1967: 97). And it has been stated that
‘as an adjective, the present participle has the value of a qualifier (how-
ever, it retains something of the nature (my italics) of the verb)’ (Grevisse,
M. 1964: § 769; Hansen, Aa. vol. 3, 1964 : 99).

b. An artificial distinction between the ‘verbal adjectives’ and the other
adjectives is created by attributing to them verbal characteristics. It is
sometimes asserted that they can be used in an active sense, a passive
sense or a sense which is neither active nor passive. Examples like ombres
flottantes (floating shades), coulewr voyante (glaring colour), laesende ung pige.
(Jeune fille qui fait des études ou qui lit/young girl who studies or who reads),
etc., are quoted (Grevisse, M. 1964: § 770; Togeby, K. 1965:§ 636; Di-
derichsen, P. 1946:§ 27a; Hansen, Aa. vol. 3, 1967:897 - 99).

c. The grammarians cited try, then, to differentiate the adjectives from the
present participle by saying that they express ‘a stafe (my italics) without
limitation in time’ (Grevisse, M. 1964: § 772; Pedersen ef al. 1970: § 153.2.;
Diderichsen 1946: §27a; Hansen, Aa. vol. 3, 1964: 99), whereas the present
participle is said ‘to express action’ (my italics) (Grevisse, ibid.; Pedersen
et al., ibid.; Diderichsen, ibid.; Hansen, ibid.)

d. As for French, it is said that ‘As an adjective, the present participle ...
agrees in gender and in number with the noun to which it refers either as
an attributive adjective or as a predicative adjective’ (Grevisse, M. 1964
§ 769; Togeby, K. 1965: § 632; Pedersen, J. ef al. 1970: 153.1.).

Togeby, K. 1965) says in § 632 that ‘the verbal adjective and the present

participle differ from one another by the fact that the verbal adjective

is un adjective proper which agrees in gender and number’.

e. French grammars draw up a partial or complete inventory of ‘verbal
adjectives’ that are distinct from the present participle through their
orthography. This refers to forms like adhérant[adhérent, communiquant|com-
municant, fatiguant|fatigant, etc. (Grevisse, M. 1964: § 771; Togeby, K.
1965: § 632; Pedersen, J. et al. 1970: § 153.2.).

These statements raise the fundamental question whether all the -ant and

-ende forms can be used as attributive adjectives or, in other words, whether

all these forms are elements which can be regarded as possible dictionary

entries.

They raise the further question whether the concepts of slate without
limitation in time and that of aclion seen above are adequate criteria.
According to what has been quoted above (cf. a., b., and c.}) the forms
ending in -ant and -ende are to be considered ‘verbal’, i.e. belonging to the
verbal class when they express action — and ‘hey are to be considered ‘no-
minal’, i.e. belonging to the class of nomins’ when they express stafe. In the
following, I shall use the terms ‘verbality” : .: “action’ and ‘nominality’ for
“state’. I shall return to these questions lai.- an, but in this respect, I can
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mention that the student who translated et triumferende smil (cf.p. 39, ex. 4)
into “‘une oeillade qui triomphait” explained his translation by saying that,
in his opinion ‘a smile was to b2 considered a state limited in time’, and ac-
cordingly he did not dare to use the form triomphant. It was unyossﬂ)le for me
to disagree with him on this point.

This example of odd trans.stion shows furthermore that adjectives in -ant
cannot be said to be equivalent to a relative clause in all cases. This can
apply to -ende adjectives also.

Examples of this type and others mentioned on p. 38 made me want to
try to tackle the problem from a different angle.

2.2. Can all -ant and -ende forms be used as attributive adjectives?

Grevisse does not take the problem into consideration.

According to Togeby, K. (1965: § 942), all the -ant forms are usable. He
adds in this paragraph, to be found in the chapter on word formation, that
‘even as purely nominal (my italics) derivations, the -ant forms seem to be
more verbal (my italics) than other derivations’. He then mentions forms like
‘admirant — admiratif — admirateur’ (admmng ~ admiring — admiring).
It is however difficult to understand why he quotes the form admirant in this
section on word formation, ‘4djectival suffixes’ (my italics) (p. 812), because
there exists no adjective "admirant’ in present-day French — i.e, there exists
no dictionary entry ‘admirant’ — whereas there exist entries for adjectives
like souriant (smiling), reconnaissant (grateful), marquant (prominent, ouls-
landing), ete.

It is also difficult to understand what Togeby means when he uses the
comparative ‘more verbal’ to describe the -ant suffix. It is not to be said whet-
her he means that adjectives ending in -ant ‘express more action’ than adjec-
tives ending in -eur and -if for example like Sflatteur (flattering) which is formed,
from the verb flatter, but whose ending is not -anf. The same question could
apply to an English adjective like expressive (éloquent, expressif) (from the
verb express/exprimer), for which it is difficult to say that it ‘expresses less
action” than an adjective like admiring (from the verb admire/admirer).
And besides, there are cases for which we cannot say whether the -ant and -ende
forms express ‘action’ or ‘state’, like i.e. dormant (sleeping) and sovende (dor-
mant/sleeping).

According to Pedersen J. ef al. (1970: § 153.2.), few -ant forms can be used
a8 adjectives, but they do not state which of them. They observe in the same
paragraph that ‘a Danish present participle often corresponds to a relative
clause in French’ and that “the verbal adjective should be avoided when it
expresses action limited in time”.

For Danish, Diderichsen, P. (1946: § 27c) mentions that it is only when
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participles have specific meanings that they can be used as attributive adjec-
tives. The matter is not further explored, however. Hansen, Aa. (vol 3, 1964:
100) mentions that the present participle as an attributive adjective is more
frequently used in written language. He does not state whether all present
participles can be used.

The French attributive adjective having to agree in gender and number

used as attributive adjectives has to be resolved. The problem does not pre-
sent the same difficulties in Danish because the Danish -ende forms have only
ane ending, i.e. -e.

forms can be of any use when one wishes to determine which -ant and -cnde
forms can be used as attributive adjectives.

2.3. ‘Nominality’ or "verbality® of -ant and -ende forms

This is not the place to comment on the numerous studies in which the
dealt with.

However, I shall now briefly show that the problems presented by the
adjectives described here cannot be solved by looking at their ‘nominality”
or ‘verbality’. This applies to the forms when viewed out of context and can
also apply to them when they are linked to nouns as attributive adjectives.

First, I shall demonstrate that it is not possible to determine the degrees
context. Forms such as

menagant (threatening), and

lalende (parlant/speaking)
would seem to suggest action and consequently to express ‘verbality’. This
reasonning is undoubtedly due to the fact that these forms have invariably been
described in the chapters dealing with the syntax. of the verb, as has been
demonstrated above. But, in fact, when out of context, we cannot distinguish
whether the forms belong to one or the other category. Neither can we suy
whether they are present participles or adjectives. Second, I shall demonstrute
that when linked to nouns, as in:

a) des paroles menacantes (threalening words)

(¢) et talende eksempel (un exemple parlantan enlighlening example)

(4) en talende person (lit. une personne parlant/a person talking; in some

contexts: un sujet parlantja speaker)

* tives express an action or & state.
In (a) it cannot be said that “words’ can perform the action of threatening
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somebody in the literal sense of the verb. The example is equivalent to une
parole comminatoire (a threat word).

In (c¢) it cannot be said that an ‘example’ can perform the action of talking
in the literal sense of the verb. Rather it is an ‘example’ that reinforces the
evidence of an argument,

In both examples, the -ant and -ende forms ought, then, to be considered
‘nominal’, if we wanted to make use of this criterion.

Apart from the nominal agreement of the -ant adjective, neither of the forms
can be considered “verbal’, if this term is taken in its traditional sense of
‘performing an action’. It should be remembered here that this is the meaning
" which is frequently suggested in grammars (cf. also p. 41 and 42).

Ae to examples (b) and (d), they can, when submitted out of context, have
two meanings.

In (b), the “foule menagante’, might be a concrete crowd which is actually
uttering threats at somebody. If we disregard the nominal agreement of the
-ani adjective, the form ought, then, to be viewed in its ‘verbality’, if we
wanted to make use of this criterion. The ‘foule menac¢ante’ might, however,
also be a "crowd’ conceived of as an abstract entity whose threats are poten-
tial but not actually uttered. The -ant adjective ought then to be viewed in
its ‘nominality’, if we wanted to make use of this criterion.

The same applies to example (d). Out of context, the ‘talende person’ might
be a person who is in the process of talking. The -ende form ought, then, to
be viewed in its "verbality’, if we wanted to make use of this criterion. The
‘talende person’ might, however, also signify the ‘speaker’, in the "speaker
vs recipient’ context. The ‘talende person’ is, then an abstract entity. The
-ende form ought then to be viewed in its ‘nominality’, if we wanted to make
use of this criterion. In all four examples, only a wider context or a given
situation could decide the question.

The above examples show that:

1. When isolated from the context, it is not possible to determine whether
these forms are 'nominal *or ‘verbal’.

2. When they are attributive adjectives, their sense may vary according to
the nouns they qualify.

3. As soon as the present participle is transferred into the category of attri-

" butive adjective, this form may either acquire a figurative meaning which
separates it definitively from that of the participle (exx. (a) and (c)) or

it may undergo an individual semantic development (exx. (b) and (e)).

This new meaning I suggest to call ‘shifted’ meaning.

These three points led me to the conclusion that it is not possible to describe
exhaustively the infinite variety of possible contextual combinations. They
also'led me to the conclusion that even if it were poasible to determine the
‘nominality’ and the ‘verbality” of these forms, problems that it would be

"
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interesting to explore theoretically, one would have to describe all the at-
tributive uses of them within one and the same chapter in the grammar, e.g.
the chapter on word formation. It is indeed difficult to sec how it would be
possible to guide the users of the grammars if it was decided to describe the
adjectives menagant and talende used with nouns like parole and eksempel
in the chapter dealing with nominals (i.e. nouns, pronouns, ete.), and the same
forms used with nouns like foule and person in the chapter dealing with the
syntax of the verb.

These arguments also apply to dictionaries for which, in addition, the cost
of having to set up separate entries would be much too high.

In: the same vein, it should be pointed out that it would be desirable to
establish more of a dinlogue between grammarians and lexicographers.

I ahall here quote and comment upon what is said about the complements
introduced by a preposition (viz. de résolution, cf. p. 39) in the grammars cited,
in which opinion differs.

I need perhaps not say that this type of complement represents und ‘ubtedly
one of the most contended subject within the field of syntax. The terms found,
the definitions given and the viewpoints vary a great deal and, as it is not
possible to present here a thorough discussion of the subject, I have for the
time being chosen to call them ‘prepositional complements’. Sometimes, I ha-
ve chosen not to translate the terms which I have found.
Grevisse (1964), Togeby (1965), Diderichsen (1946) and Hansen (1967) con-
sider these complements verbal and nominal. Pedersen ef al. (1970) consider
them purely verbal. :
- Grevisse, M. (1964: § 772) says that the -ant form is a present participle
when it has "un object indirect ou un complément circonstanciel, pourvu
qu'il exprime une action’. He adds that an -ant form followed by ‘un complé-
ment indirect ou surtout d’un complément circonstanciel’ often expresses a
state, “un fait habituel, une caractéristique’,

Togeby, K. (1965: § 637) states that ‘the -ant form is frequently used when
followed by prepositional complements’. He goes on to say that ‘since adjec-
tives can also be determined by prepositional complements, the verbal ad-
jective can also be used with these complements’. He adds that the verbal
adjective ‘often precedes a prepositional complement introduced by de, and
other prepositions as well”.-

Pedersen, J. ef al. (1970: § 153.2.) consider them purely verbal. They state
that these complements confer the status of verb upon the -ant form.

Diderichsen, P. (1946: § 27c) says, that the present participle can have a
direct object, but he does not comment upon the prepositional objects. In

3
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§ 87, he comments upon the elements the nexus’ construction may consist
of. He adds that in such constructions the participles may often be viewed
as conjunctions.

Hansen, Aa. (vol 3, 1967 : 102) says that the ‘implied elements’ (*de fo-
rudsaettende led’) precede the present participle. On p. 103, he states that
the ‘belonging elements® (‘de tilhdrende led’) follow the present participle.
He includes the direct object among these elements.

Both writers observe that this type of construction belongs under written
language and is considered epistolary and rather pompous. My investigation
of types of construction like fo af Wykke stralende djne (lit. deux de bonheur
brillant yeux/two with happiness shining eyes) has not been completed and
is not included here, mainly because, in my corpus, such examples proved
to be few and far between.

It might be appropriate to mention at this point that the -ant and the
-ende forms are considered verbal by these grammarians when followed by a
direct object (Grevisse, M. 1964 : § 772; Togeby, K. 1966: § 632; Pedersen J.
et al. 1970: § 153.2.; Diderichsen, P. 1946: § 27¢).

These statements raise the problem of deciding when the prepositional
complements are to be called verbal and when they are to be called nominal.

Again, this is not the place to comment upon the problems raised by these
complements. However, it will be seen that, in a synchronic description, it is
certainly not justifiable to say that they are purely verbal.

First, I shall comment upon the adjectives fou (crazy, mad) and traet
Jatigué|tired). Like many other adjectives, they can be used without a com-
plement. They may also be followed by prepositional complements, The
adjective fou can be followed by d’amour in Jou d’amour (mad with love). The
adjective traet may be followed by af sin kone (de sa femme[of his wife). This,
however, has not led any grammarian to deal with Jfou and traet in the chap-
ter of the grammar dealing with the syntax of the verb,

In functional terminology, such complements are said to be nominal non-spe-
cific expansions i.e. their realizaion does not depend on the nominal (A, Martinet
et al.?) and is never obligatory. The nature of the expansion may vary, i.e.
it may express manner, time, space, ete. o

Second, I shall comment upon the adjectives aple (fit) and opsat (désireuz/de-
sirous). They are both adjectives that cannof be used without a, prepositional co-
mplement. The complement of apte is invariably introduced by 4, e.g. apte & la
lutte (fit for the fight). The complement of opsatisinvariably introducéd by pd, e.g.
opéat pdat laere (désireur d’apprendre|desirous to learn).In passing, it might be
mentioned that the Danish adjective opsat also occuirs in a collocation like opsat )

B It is impossible to present here the details of all the expansions in the functional
theory. The few examples given should, however, give a rough idea of this procedure.
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kir (hair that has been "put up’). The adjective is not synonymous with

opsat pd; it does not require any expansion and ought to form a separate

entry in the dictionary.

In functional terminology, such complements are said to be nominal
specific function, i.e. they are characteristic of the nominal. They are of course
obligatory. From a diachronic point of view aple and opsat could be called
verbal. The prepositional complements would then be considered verbal. Never-
theless, in the traditional synchronic descriptions, these adjectives are ge-
nerally not considered verbal either.

Furthermore, the fact that they could be considered verbal from a dia-
chronic viewpoint, has not led grammarians to describe such adjectives in the
chapter of the grammar books dealing with the syntax of the verb. This
procedure would be open to criticism in many respects — the traditional de-
scription of the -ant and -ende adjectives underlines it.

What has been said above leads to the conclusion that the prepositional
complements of the -ant adjectives, in a synchronic description, have to be
considered as follows:

1. as nominal non-specific expansions, as in e.g. des personnages ignoranis i
faire pleurer (persons whose ignorance can make one cry). The adjective
tgnorant (illiterate, ignorant) like many others, does not require an expan-
sion, as in e.g. des personnages ignorants (illiterate persons).

. a8 nominal specific function, as in e.g. des personnages ignorants des ques-
tions d’ensemble (persons ignorant of general questions). The adjective which
is involved here is the adjective ignorant de. It does not mean illeliré,
ignare (illiterate, tgnorant), but qui n’e pas la connaissance de quelque chose
(viz, who does not have the knowledge of something). It requires the specific
expansion which is characteristic of it. In the present case this expansion
is introduced by de.

LB

2.5 Conclusions

It appears from all that has been said above that the traditional deseriptions
of these adjectives are based upon their formal similarity to the present
participle and upon a diachronie point of view (cf. p. 42, e.). But these de-
scriptions do not answer the fundamental question they raise, i.e. whether
all -ant and -ende forms may be used as attributive adjectives and — if so —
whether they may be used with all categories of nouns. Above we have seen
these forms described by means of verbal characteristics (cf. p. 41, a. and p. 42,
and b., ¢.). Thus, an artificial distinction between these adjectives and the
others is set up. This distinction is further intensified by questionable concepts
like ‘state without limitation in time’ and ‘action’, the latter being then
understood as ‘limited in time’.
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Below, I shall try to establish whether all present participles may be used
as attributive adjective and, if so, how. Co
- I shall adopt a different point of view without, however, trying to deter-
mine degrees of ‘nominality” or ‘verbality" for the forms. We have just seen
that it is either impossible or useless at the Pragmatic level to determine such
degrees. I shall not attempt to draw up an inventory of these adjectives end-
ing.in -ant and -ende. During the four years that I have studied these forms
1 have found that new transfers ocour constantly. And I shall not attempt
to set up classes of verbs producing these adjectives. The verbal roots of -ant
and -ende adjectives collected in the corpus are not limited to any of the
traditional verb classes like transitive, intransitive, perfective or imperfective
classes, cf. the examples given in this paper. ,

From the functional viewpoint of dynamic synchrony which I have adopted
(Martinet 1975%), I shall now attempt to bring out features that allow the
recipient to identify -ant and -ende forms as attributive adjectives. This should
enable us to find some principles concerning the use of the -ant and -ende
adjectives as attributive adjectives.

-I am applying the notion of class transfer’ in an attempt to define the
conditions under which transfers from the verbal to the adjectival class can
take place. A transferred element may result in a fization as in, for example,
les Grands d’Espagne, where grand is no longer an adjective but a noun. The
same.is seen in i.e. the well-known Oxford term, the Greals, (for the final B. A,
examination). :

2.6. The compatibilities of the adjectives ending in -an¢ and -ende

I shall consider attributive adjectives ending in -an¢ and -ende linguistic
elementa :
A. that are transferred from the verbal class to the adjectival class
B. that belong to the unlimited class of linguistic elements that can be in-
serted in the dictionary
C. that can be used as qualifiers to determine nouns, to which they are sub-
D.

ordinate and that can be used without any expansion
that — in French, are placed before or affer the noun qualified with which
they agree and — in Danish, are placed before this noun and whose agree-
ment is not marked
. that can be modified by adverbs which modify adjectives; such adyerbs
are placed before the attributive adjective in French and in Danish; as

-

* A. Martinet ef al. Lucien Tesnidre comments on this phenomenon as follows:
“Tt is essontial to keep in mind that it is & syntactical phenomenon which consequently
goea beyond the morphological date with which we have the bad habit of reasoning in.
gyntex' (1950 : 365). ’ : o
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4o the adverbs that can modify verbs and adjectives, they are placed

before the -ant and the -ende adjectives; the adjective ending in -ant

is not compatible with the negation ne... pas (not); the adjective ending
in -ende is compatible with the negation ikke (not), which is placed before
the adjective (in passing, we may note that a form ending in -ende followed
by ikke — this is the normal position of ikke when it modifies verbs —
sounds odd, as in “spisende ikke sit brod”’ (lit. mangeant ne pas son pain/
eating not his bread)).

¥. that in most cases adjectives ending in -gnt may receive a non-specific
expansion and, in some may receive a specific expansion; the J:lfmnsinns
are generally placed after the adjective when it 18 placed after the noun;
being placed before the noun qualified, the adjective ending in -ende
cannot receive expansion placed after it; (the form ending in -ende can,
however, Teceive an expansion placed before it (cf. p. 47), but the investiga-
tion of these occurrences has not been completed); the adjectives ending
in -ant and in -ende cannot receive a direct object.

I shall not describe here the present participles ending in -anf and in
-ende in French and Danish. I shall, however, distinguish them from the ad-
jectives mentioned above and say that I consider the present participles
linguistic elements
a. that are not transferred from the verbal to the adjectival class
b. that do not belong to the class of linguistic elements that can be insected

in the dictionary
c. that cannot generally be used without any expansion as qualifiers to

determine nouns
d. that, consequently, cannot be placed before a noun in French and not
after a noun in Danish
e. that cannot be modified by adverbs which modify adjectives; as to the
adverbs that can modify verbs and adjectives, they are placed after the
-ant the -ende forms when these are used as present participle
that the French present participle may receive a direct object, or specific

expansions which are generally placed after the participle; that the Danish
present participle may receive a direct object, or gpecific expansions

What has been said here about the compatibilities of these two classes of
elements will be exemplified throughout the article.

i

3. The -ant attributive adjective.
3.1. The three groups of forms.

" 1 had noticed that the present participle most frequently differed from the
adjective ending in -ant by its meaning (cf. p. 38). I wanted to get this point
verified by French speakers. The conversations I had with the French interlo-
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cutors mentioned on p. 40, their spontaneous reactions and their opinion
on the matter confirmed my own observation. On the basis of this and of
what has been said by my French interlocutors, I have divided the forms

‘ending in -anf into three groups:

Group 1. This group consists of forms like poignant (poignant), pantelant
(panting), sanglant (bloody, cruel), florissant (flourishing), etc. The basic verb
of these adjectives does not exist any longer or is in the process of disappearing.
These adjectives have resulted in fixations. My French interlocutors spon-
taneously added nouns to them, to form nominal syntagms of the type une
histoire sanglante (a cruel story). The adjectives in -ent, -cant, -gani, etec., as
well as puissant (powerful), savant (learned), ete. as listed in modern grammars
(ef. p. 42, e.) belong to this group and ought not to be considered present
participle in synchronic descriptions.

Group 2. This group consists of forms like retentissant, persévérant, recon-

“naissant, amusant, charmant, etc. The basic verb still exists, and on the basis

of their meaning, these forms can be divided into two subgroups, each having
different compatibilities. B

Group 2a: retentissant (resounding), persévérant, (persevering), reconnais-
sunt (recognizing), amusant ( arwusing), charmant (charming), which are present
Pparticiples.

Group 2b: retentissant (known Jar and wide), persévérant (steadfast, con-
stant, ete,), reconnaissant (grateful), amusant (comic, amusing), charmant (de-
lightful, charming), which are adjectives with a figurative or a ‘shifted
meaning.

With these forms my French interlocutors either formed participial phrases
of the type une histoire amusant tout le monde (a story that amuses everybody) —
or nominal syntagms of the type une histoire amusante (an amusing story).
We may note that in the participial phrase, we cannot leave out the direct
object tout le monde. The utterance ‘Tai entendu une histoire amusant’ (lit,
I heard a story amusing) is not possible,

Group 3. This group consists of forms like marchant (walking), lisant (reading),
visant (aiming), jouant (playing), chantant (singing), poussant (pushing),
appelant (calling). Most of my French interlocutors did not form nominal
syntagms with these forms but participial phrases of the type visant un but
trés précis, elle arriva & ses fins (Aiming ot a very specific goal, she succeeded).

3.2, The transfers

We ahall now see how the transfers of the forms from Group 3 to Group 2b
take place, i.e. the transfers from the verbal class to the adjectival class, in
the attributive function.

ol
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We find that the problem consists in distinguishing the present participle
from the attributive adjective. In French the attributive adjective is usually
placed after the noun it qualifies. This position is also the usual position of
the -ant attributive adjective and can be the place of & participial phrase
which can be introduced by a present participle. The two forms being identical
when the attributive adjective is a masculine singular form, they could be
mistaken. But, as they frequently have different meanings, they should be
distinguished from one another.

This is evidenced by the following exambple: afin d’avoir un gage de réussite
et lui faire donner ce retentissant camouflet sur la joue du général (Peyrefitte,
R. 1970 : 288) (s0 as fo have a token of success and having the general given a
rosounding buffet on the cheek). The writer has presumably preferred the ante-
position of the adjective refentissant because he wished the adjective to be
identified as an attributive adjective — which means ‘something which is
spoken much about, known far and wide’. The postposition of this form of
the masculine singular would have led to a syncretism. The reader may have
wondered whether the buffet ‘resounded’ (i.e. made noise) on the general’s
cheek or whether is was ‘a buffet which was spoken much about’.

Syncretisms were extremely rare in the eni‘pus

ad]eetwe in the posmon after t;b.e noun eould have been made in t.he Epoken
language by using stress and intonation. The adjective can receive a stress
and a rising intonation on its first syllable: un camouflel ‘relentissant sur la
joue du général and it can be followed by a slight pause. The participle, on
the other hand, cannot receive a stress on its first syllable and so cannot be
uttered on a rising intonation. The sentence can be uttered with a very slight
pause after the noun but without a pause after the participle.

The transfers of the present participle to the adjectival class take place
under very specific conditions. The conditions under which such transfers
can take place will now be explained. The conditions are divided into two
groups.

A éompoungls

_ In order to study these transfers, I shall take the forms appelant (calling),
galopant (galloping), chantant (singing), marchant (walking), couchant (sel-
ting), as examples.
For many of my French interlocutors, and perhaps for many other speakers
of French, some of these forms belong solely to Group 3.
" However, these forms have have been transferred to the adjectival class
a8 attributive adjectives in synthemes {of. Martinet 1967 : 134 and Martinet
1975a : 200). A syntheme is a significant unit which can be semantically ana-
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lysed as two (or more) significant units but which, syntactically, keep the same
relations with the other elements of the utterance as the monemes with which
it can be exchanged. There are two types of synthemes: the derivate and the
compounds. A. moneme is a two-sided element. One side is the ‘signifié’, which
is the n.eaning or the value of the moneme. The other side is the ‘signifiant’
by means of which the ‘signifié’ is manifested phonetically (Martinet 1967 : 16).
The compounds found are types like canard appelant (decoy duck), partie
appelante (apgellant), phtiaie galopante (galloping consumption), basse chant-
ante (walking bass), aile marchante (leading wing of, say, a political party), solell
couchant (setting sun). The adjective is most commonly put after the noun,
but anteposition can also be met as in i.e. un JSlagrant délit (flagrante delicta
or (caught) in the act or red-handed). :
There exists quite & number of these compounds, but they are-not always
commonly known as some of them belong under ‘language for spécial pur-
Poses’. They are usually included in French dictionaries and those of them
that belong under ‘languages for special purposes’ should be included in
terminology banks. -
‘We.can see that all these compounds are synthemes from the fact that
they can be replaced by monemes, as may be seen for example in canard
appelant for which can be substituted appeau. (decoy) and with partie appe-
lante which can be exchanged with appelant, etc. -
~We cannot add qualifiers or modifiers to one constituent element of the
compound without making nonsense of it. The compsund un canard appelant
may be qualified by trés beau: un trés beau canard appelant (a very beautiful
decoy duck). The moneme canard, however, cannot be qualified on its own.
The sentences “J’ai vu un canard gris appelant.” (lit. I saw a duck grey
calling) or “j’ai vu un canard trés appelant.” (lit. T saw a very calling duck)
are not possible. o Lo
The addition of a non specific expansion after appelant can sometimes
create a syneretism (cf. p. 00). The sentence J'ai vu un canard appelant dans
Pétang may be translated and understood in two different ways: either as
I saw a decoy duck in the pond or as I saw a duck calling in the pond. A proper
analysis remains, however, necessary and only the context or the situation
could decide the meaning. .
If an expansion to the verb appeler (call ) like au secours (for help) is added
to the sentence, the form is present participle. (It should be noted ‘that this
verbal expansion is not obligatory). In the sentence J’ai vu un canard appelant
au secours dans Uélang (I saw a duck calling for help in the pond), the -ant
form is verbal. If we substitute the feminine cane for the masculine form
canard, we get une cane appelant au secours dans Pétang, where there is no
‘agreement’ of the form appelant with the noun cane: it is the entire participial
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phrase appelant au secours dans Uélang, that qualifies une cane, and appelant
is present participle.

It is important to note that the nouns in the compounds are characterized
by the fact that they do not belong to the semantic category ‘human’ and
that the category ‘animate non-human’ is not very frequent.

Those adjectives whose use is restricted to compounds can only qualify a
limited number of nouns respectively. The adjective dormant, for instance, may
qualify eau (waler), pont (bridge), chdssis (frame), vantail (leaf or light of windows
and doors, ete.), lignes (lines in the military sense). The adjective couchant
(selling) may qualify soleil (sun) and chien in the idiom faire le chien couchant
~ (to fawn).* We could call this type of attributive adjectives bound adjectives.
N Some of these compounds may happen to enter into common use. The
compound phtisie galopante, became commorly known, presumably because
this disease was frequent in the 19th and in the beginning of the 20th century.
The adjective may then gradually loosen its link with the noun and develop
semantically in an independent way. It can then be used in syntagms. We
could call this type of attributive adjectives free adjectives.

The following examples of this development were found in: un réflexe
conire lo. démocratie galopante (Curtis, J. -L. 1967 : 211) (a reflex against gal-
loping democracy), in: dd au style d’André Lacaze, style direct, galopant et trés
argotique (Le Nouvel Observateur n® 707 : 73) (due to the style of André Lacaze,
a direct, galloping and very slangy style), and in la multiplication galopante
des cliniques sexologiques (Le Monde 22 - 29.8.1975 : 9) (the enormous increase
in the number of sex clinics).

In these examples we note that the nouns qualified, as was the case with
the compounds, do not belong to the semantic categories ‘human’ or ‘animate
non-human’. We note also that the meaning of galopant may display slight
variations according to the noun it qualifies. )

With time, the adjective may acquire more and more semantic autonomy
and be used very freely. This is what has happened with adjectives such as
courant (current, common, etc.), marquant (prominent, outstanding, etc.), suivant
(following, ete.).

Fixed transfers may lead to borrowings in other languages, as is the case
with e.g. dormant luw (loi inappliquée), dormant warrant (mandat en blanc).
It may be noted that the collocations may be different from the French col-
locations (cf. above).

B. Nominal syntagms
These forms can also be transferred from Group 8 to Group 2b when included
in a nominal syntagm. However, the forms ge..erally receive one or several

* The information concerning dormant and coucl cnt is taken from the dictionary
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formal or syntactic mark(s) which make it clear that they are attributive

adjectives,

a. ‘Agrcement in gender andfor number with the noun it qualifies: & c6té
de lo carafe transpirante (Pagnol, M. 1957 : 354) (near the perspiring jug).

b. Position before the noun: il y a de proliférantes richesses dans la culture
du monde bourgeois moderne (Morin, E. 1965 : 111) (there are proliferating
riches in the culture of the modern bourgeois world).

¢. Linking it to adverbs which modify the adjectives: I'une des expériences
les plus authentiquement festoyantes recommence (Le Nouvel Observateur
n® GO7: 10) (one of the most authentically festive experiences recommences),
la conversation retombe en des domaines plus anodins, quoique toujours haute-
ment esthitisants (Curtis, J.-L. 1967:174) (the conversation slips back to
more trivial matters but remains however highly aesthetic).

All these marks enable the recipient to distinguish the adjective from the
present participle. The adjectives transpirant (perspiring) and JSestoyant (festive),
do not appear in the Grand Larousse de la langue frangaise, or in Le petit
Robert, or in the Lexis. The adjective proliférant (proliferating) is to be found
in the Grand Larousse de la langue frangaise as an adjective. The quotation
given is from Paul Valéry and dates from 1945,

I have found isolated examples which contain adjectives that do not appear
in the above-mentioned dictionaries for which no agreement is possible be-
cause the noun qualified is masculine singular and in which we do not find
the adjectival marks mentioned above as in une Jouine provoquant un émoi
caquetant dans un bruit de plumes (Prou, S. 1973 89) (a weasel provoking a

. cakling flutter amidst a noise of feathers). The identification of the adjective

caquelant is nevertheless ensured by the figurative meaning conferred on it
by émoi (flutter), which cannot very well be said to “cackle’.

The nouns of the nominal syntagms into which the -ant forms may also be
transferred are characterized by the fact that they do not, as was case with
the compounds, belong to the semantic category ‘hwman’. These transfers are
not frequent.

By using these attributive adjectives with nouns belonging to semantic ca-
tegories with which it would be difficult to link the purely verbal feature
‘able to perform the action conveyed by the verb’ (consumption, for instance,
cannot literally gallop), a figurative or ‘shifted’ meaning is conferred on them.
This meaning may present slight variations according to the nouns with which
they are linked.

In this respect it is interesting to note that the adjective rieuw is used to
qualify a person who is much given to laughter, whereas the adjective riant
is vsed only with the types of nouns mentioned on p- 38, which do not belong
to the semantic category “human’.

The adjective travailleur is used to qualify a person who works a great deal.
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In present-day usage, a relative clause is used to qualify a person who works
or who belongs to the wage-earning class. The adjective travaillante (cf. p. 38
in femme travaillante’) is considered odd by many French people. I have
or whether it will disappear.

The adjective grimpeur is used to qualify the birds whose feet make them
able to climb. It is used to form the compound oiseau grimpeur where the

noun belongs to the semantic category ‘animate non-human’. The adjective
grimpant, however, can be used with nouns like rosier (rose bush) or plante
(plant) to form compounds like rosier grimpant (climbing rose) and plante
grimpante (creeper or climbing plant). The nouns in these compounds belong
to the category ‘inanimate’.

In fact, the -ant adjectives are only used as attributive adjectives with nouns
belonging to the semantic category "human’ when the adjectives belong to
(roups 1 and 2b and when their meaning is figurative. This is what is found
in un gargon brillant (a gifted boy), un homme fascinant (a fascinaling or an
altractive man).

It should be noted that the basic verbs of Group 2b can have two or several
meanings, among which a figurative one. The verb fasciner i.e., may mean
(a) "to master, to immobilize by the sole power of the eyes’ (i.e. kypnotize) or
(b) fig. to dazzle by beauty, ascendancy, high reputation’ (i.e. aftract (quoted
from Le petit Robert, item fasciner). '

3.3. Agreement of the -ant form followed by expansions

The forms we have seen above agree with the nouns qualified because
they had been transferred to the class of adjectives. This agreement is not
due to the liaison of the final [t/ of the adjective when followed by a vowel.

It was mentioned on p. 39 how French people hesitate when ‘having to
decide whether the participle agrees with the noun or not’ as some of them
commented upon, their difficulties.

In fact, agreements exist which may be regarded as unwarranted. Howe-
ver, such agreements contribute to proving the existence of -ant adjectives
whose meaning, collocations and specific use are not known by all French
speakers, as was seen above.

Their hesitation seems to come from what is taught in grammars. When
informed that the present participle is the adjectival form of the verh and
that it may assume the verbal as well as the adjectival functions (cf. p. 41),
the speakers are led to believe that all present participles muy be used as
adjectives.

The reasoning found in the grammars quoted here, and the fact that it
is always given in the chapter dealing with the syntax of the verb, mask the
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fact that the present participle and the -ant adjective are, in most cases,
distinet from one another through their meanings and their compatibilities.
The difference in meaning might be slight but most frequently it is obvious.
This means that choosing one or the other is not arbitrary (cf. Martinet 1966:
271 - 282 or Martinet 1967: 25 - 27).

I shall first examine the case of vibrant (vibrating, throbbing, eager, rousing,
ete.). According to what meaning we want to convey, we may either make
it agree with the noun to which it is an sttributive adjective or use the parti-
ciple.

By making it agree with voix (voice) as in il a une voizx vibrante de résolu-
tion (ke has a voice trembling with firm resolve), we mean that this voice betrays
deep emotion, which is one of the meanings of the adjective. To this adjec-
tive we are free to add a non-specific expansion, which does not in any way
affect its attributive status.

If we use the participle, we mean that concrete vibrations which suggest
‘firm resolve’ occur in the voice. However, it may be noted that this choice
implies the realization of a specific expansion which can be added to the verb
vibrer and which is introduced by de. The sentence “Il a une voix vibrant”
(lit. he has a voice vibrating) is not possible.

Some ‘mistaken’ agreements found may reflect the /t/ liaison vacillation.
This is what happened in the following example: Signifiant et signifié [sont]
séparés par ume barriére régistante & la signification (Mounin, G. 1968 :11)
(lit. the signifiant and the signifié [are] separated by a barrier which resists
the meaning, viz.: the signifiant and the signifié [are] separated by an impene-
trable barrier). In fact, this agreement proves that there exist adjectives dis-
tinct from the present participle at the meaning level. The writer makes the
form agree with the noun, presumably, because he is aware of the existence
of the adjective résistant, synonymous with fort (strong), solide (solid) ete.,
and because he knows that the verb résister (to resist) may be followed by an
expansion introduced by & (f0). However, the - may be regarded as being
contrary to ordinary usage because the adjective résistant is hardly ever used
with this expansion of the verb. The adjective, which does not have the same
meaning as the participle, is used in syntagms like vétements trés résistants
(very hard-wearing clothes), etc. '

I do not describe here the use of the -ant form that is made in what is
traditionally called the ‘apposition’. But, in passing, 1 finally want to examine
the two pairs of examples given in § 8 of the decree of the 9th February 1977
of the French Ministry of Education:

"La fillette, obéissant & sa mére, alla se coucher’

(T'he Uittle girl, obeying her mother, went to sleep)

"La fillette, obéissante & sa mére, alla se coucher’

(T'he little girl, obedient to her mother, went to sleep)
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(£ have picked up this female dog siraying in the neighbourhood)

"J'ai recueilli cette chienne errante dans le quartier’

(I have picked up this stray (female) dog in the neighbourhood).

The French Ministry of Education has commented on these examples as
follows: “Depending on the intention, usage permits the -ant form to be used
without agreement in the participial form, or with agreement in the adjec-
tival form which corresponds to it. We shall permit both uses in all cases”.
The English translation of the first pair shows that the meanings conveyed
by the -ant adjective and the participle differ. Apart from the fact that the
meanings conveyed by the -ant forms of the second pair also differ, they are
interesting in another respect.

There exist compounds, formed with the adjeetive errunt, like chien errant,
chevalier errant (knight-errant), chevalerie errante (knight errantry), Juif errant

(Wandering Jew). They are certainly known by all French people from fairy-
tales and similar sources.

sequent annotation “fin XVIL.; adj. part. de errer,de errare’. The meaning given
is "who is walking around, who has no fixed place’. The synonyms given are
vagabond (stray), égaré (lost), perdu (lost), flottant, (floating), and Sfugitif (fugitive).
The adjective errant of the other compound is followed by the subsequent
annotation “XIL; p. prés. de I'a [ncien] v [erbe] errer “marcher, aller’, du bas
latin iterare ‘voyager'’. The meaning given after chevalier errant is ‘qui ne
cesse de voyager’ (who keeps on travelling). No synonyms are given, The entry
of this errant is marked ‘1.” and ends with “REM’. "Le mot n’est pas distingué
de errant 2 (the word is not distinguished from errant 2.), which is the one
seen above. This means that the two adjectives are considered SyNONnymous.

What should be noted, however, is the fact that the adjective marchant
(lit. walking), which can be used in the compound aile marchante (cf. p. 53),
would certainly not be accepted by a French Board of Examiners in a sen-
tence like “J’ai recueilli une chienne marchante dans la rue” (lit. T have
picked up a (female) dog wulking in the street).

This is evidenced by an example like: Je revois Mme Lemaire marchant
sur les tables (Beauvoir, S, vol. I, 1963 : 50) (I recall seeing Mrs. L. walking
on the tables), in which marchant does not agree with the feminine Madame
Lemagre.

These examples show that French people do not necessarily go into the
-etails of a syntactic or semantic analysis when writing. This is perhaps due
to the fact that they are not always aware of the syntactic and semantic
differences between the participle and the adjective ending with -ant.

The examples also show that phonic factors may provoke ‘agreements’ that
may be regarded as contrary to normal usage.

8
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It should not be necessary, finally, to say that the age of, the knowledge

of and the imaginativeness about their own language of my French interlocu-
tors were decisive as to their use or non-use of these attributive adjectives,
There remains to be made a stylistic analysis of the attributive uses of the
-anl adjectives.

The hesitations of some Frenchmen and the irregularities met with prove,
however, that the participle and the adjective are almost always distinet from
one another. If it were not so, only the participle would be used and there
would be no hesitation.

Finally, it is interesting to note that in paintings, we find the -ant adjective
when it is tixed. This is what we have in the title of a painting which is at-
tributed to Van Dyek T'rois musiciens ambulants (Three Rambling Musicians)
(Onieva, A..J, 1970 :90). And, we have the participle when the -ant form
has not been transferred from Group 3 to 2b, i.e. in Femme cousant (Sewing
Woman) by Cézanne (Faure, E., 1964 : 160), or when the -ant adjective has
not vet loosened its links to the noun of the compound, i.e. Paysans chantant
(Singing Peasants) from the painter Van Ostade (Onieva, A. J., 1970 : 98).
Such titles constitute the rare cases where we find the present partieciple
without an expansion.

3.4. The dictionaries

The syntactic and semantic constraints by which the transfers are bound
restrain the number of the transfers.

Transferred -ant adjectives very often become fixed. They often have a
meaning which differs from that of the present participle and their colloca-
tions may be very restricted.

These adjeetives, then, are generally recorded in the French dictionaries
cited in an entry distinct from that of the verb. Their current collocations,
and the synthemes they have formed, are usually mentioned.

However, in a translation class, the students should be told that not all
existing -ant adjectives are recorded in ordinary French-Danish dictionaries.
In Blinkenberg A. og Heybye P. (1964), for instance, the compound aile
marchante is not & d.

3.5. Recapitulation

Through the vicwpoint of dynamic synchrony, I have illustrated above:

L. that the -ant forms can be divided into three groups: Group 1 consisting
of adjectives, Group 2 consisting of Group 2a, whose forms are to be consi-
dered present participles, and Group 2b, whose forms are to be considered

A
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adjectives — and Group 3 consisting of forms that are commonly identified
as 1. “sent participles (p. 51 ff.)

2. that transfers of -ant forms from Group 3 into Group 2b are done fre-
quently in compounds (p. 52 ff.) and sometimes in nominal syntagms (p. 54 ff.)

3. that the -ant adjectives whose use is restricted to compounds can only
qualify a limited number of nouns (p. 54 ff.)

4. that the forms belonging to Group 2b may become fixed in common use
(p- 54),and that the adjective of a compound can gradually loosen its links
with the noun and be used in syntagms (p. 53)

5. that -ant adjectives are most frequently used as qualifiers with nouns that
belong to other semantic categories than the category “human’, (p. 56 ff.)
also illustrated that the -ant adjectives can be used as qualifiers with nouns
that belong to the semantic category "human’ when they have become
fixed in common use and belong to Group 1 and 2b, (p. 56 ff.)

6. that the choice of the adjective and of the present participle is not arhi-
trary; tiis was evidenced through examples of unwarranted “agreements’,
(p. 57 fF.). A
The examples found in my corpus showed that the -ant attributive adjec-

tives often have a figurative meaning and that they can have a ‘shifted”

meaning.

In grammars, it would be advisable not to describe the -ant attributive
adjectives in the chapter dealing with the syntax of the verb so as not create
confusion between the present participle and the attributive adjcctive. It
could be described under the heading of word formation, within the section
of transfers. The reader may then be referred to the dictionary because in
grammar books it is not possible to describe all the meanings and the colloca-
tions these adjectives may have. In French grammars for non-Frenchmen, it
would perhaps be advisable to recommend that neological transfers (cf. p. 56)
should not be made.

4. The -ende attributive adjective

4.1. T had noticed that the present participle could differ from the adjective
ending in -ende by its meaning (cf. p. 38 ff). I wanted to get this point confirmed
by Danish speakers. The conversations I had with the Danish interlocutors
mentioned on p. 40, their spontaneous reactions and their opinion on the
matter confirmed my own observation.

On the basis of this and of what has been said by my Danish interlocutors,
I have divided the forms ending in -ende into three groups:

Group 1. This group consists of forms like aldrende (vietllissant/ageing), stan-
dende (en cours, actuel, etc.[slanding, etc.), glubende (féroce, farouche, etc./fe-
rocious, fierce, etc.), etc. The basiec verb of these adjectives does not exiat
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any longer or is in the process of disappearing. These adjectives have resulted
in fixations. This group also consists of forms like formuende (riche[rich),
Jorrygende (terrible, fantastique, ete.fterrific, fantastic, etc.), nuvaerende (ac-
tuel|present, etc.), umaclende (muet/dumb, etc.), kodaedende (carnivore/carni-
vorous), klaverspillende (qui joue du piano/who plays piano) ete. As a verbal
root does not exist, these forms are adjectives. My Danish interlocutors spon-
taneously added nouns to them, to form nominal syntagms of the types en
ylubende appetit (un appétit de loupja ravenous appetite) and et forrygende vejr
(un lemps nf]"reug:/a terrible weather).

Group 2. This group consists of forms like taenkende (from the verb taenke:
penserfthink), draebende (from the verb draebe: tuer/kill), arbejdende (from the
verh arbejde: travaillerfwork, skurrende (from the verb skurre: grincer/jar etc.)
The basic verb still exists and, on the basis of their meaning, these forms can
be divided into two subgroups:

Group Za: taenkende (pensant[thinking), dracbende (tuant/killing), arbejdende
(truvaillant/working), skurrende (gringant[jarring), which are present partici-
ples.

Group 2b: taenkende (doué de raison, qui a la faculté de penserjuho is gifted

with the power of reasoning, who can think), draebende (ennuyeus, fuant[boring,
killing), arbejdende (qui appartient & la classe des salariés/belonging to the wage-
earning class), skurrende (gringant, dissonant[jarring, caustic, offensive), which
are adjectives with a figurative or a ‘shifted’ meaning.
With these forms, my Danish interlocutors mostly formed nominal syntagms
of the type et taenkende individ (une personne intelligente, senséejan intelligent
Pperson, a senstble person). When asked, they sometimes said that these forms
could perhaps also be used in the type of construction to af lykke strdlende
bld ojne (cf. p. 47), but declared that such constructions sounded heavy.

Group 3. This group consists of forms like skillende (from skille: séparer/sepa-
rate), spaerrende (from spaerre: fermer, obstruer|close, obstruct), glattende (from
glatte: aplanir, lisser|flatten, smooth), organiserende (from organisere: orgami-
serforganize), etc. The Danes with whom I spoke were doubtful about these
forms. They hesitated to form nominal syntagms with them (one of them
said “You could have el udglattende tonefald’ (lit. un ton conciliant/a smoothing
over tone) and they were reluctant as to form the type of construction, which
is not described here.

4.2, The transfers

It should be noted that the adjectives of Group 1 of the type klaverspillende
(from spille: jouer|play-+Fklaver/piano) is practically unlimited because it is
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nearly always possible to forin such synthemes in Danish. Howevoer, this type
of adjectives cannot be called transfers as there is no verbal root such as

klaverspille’.

A. Nominal syntagms

The forms of Group 3 may be transferred to Group 2b by placing the -ende
form before the noun it qualifies.

Since the Danish attributive adjeetive is placed before the noun, the -ende
form becomes an attributive adjective when in this position. It also acquires
the compatibilities of this adjective (cf. p. 49 ff),

Below are some of the examples found:

(2) I det moderne samfund ma de skillende vacgge falde (Bredsdorff, T. 1967 : 40)

her/In modern society, the barriers which separate [classes) must fall)

(b) en varm protest mod det spaerrende morkesyn (Fog, M. 1964 : 24) (une ardente
protestation contre un pessimisme qui ohstrue Uhorizon |a fierce protestation
against a pessimism whickh obstructs the horizon)

(¢) Nar "Medicinsk Forum' har énsket en kommenterende betragining (Fog, M.
1964 : 17) (Lorsque "M. F.” a demandé des commentaires| When *3. F." has
asked for commentaries)

(d) Helle gjorde en glattende bevaegelse ned ad sin kjnle (Kampmann, G. 1975 : 42)
(H. lissa sa robe d'un geste de la main/H. smoothed her dress with a move-
ment of the hand)

(e) larmen uf de skralende birn (Topsoe, W. 1975 :41) (le bruit des enfants criards
ou qui crient/outcry of the noisy children or the noise of the children that shout).

The -ende adjectives of these examples do not appear in H. Juul-Jensen

(1918) or in L. Jacobsen (1975).

The transfers into nominal syntagms, which are very frequent, are charac-

terized by the fact that the nouns qualified do not often belong to the semantic
category "human’, but they do exist (cf. ex. (e)).
Depending upon the context or the situation, the attributive adjective may
have a figurative or a ‘shifted’ meaning. In example (a) e.g., the locative
function i det moderne samfund (dans la société modernefin modern soctety)
confers a figurative meaning upon the adjective skillende (lit. séparant/di-
viding) and the noun vaegge (mursfwalls). In Danish, dividing walls in the
concrete sense, i.e. between rooms, are called skillevaegge.

In example (¢), the adjective skralende can be interpreted in two wiys.
The children may be either children who, generally speaking, make a great
deal of noise or children who are screaming at present. Only a wider context
or a given situation would allow the question to be settled.

It may be appropriate to recall here what has been said on p. 42. Even
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if we could find out, in the present case, that the form skrdlende with birn
(enfants/children) is “more verbal’ because the noun belongs to the semantic
category "hwman’ than the form skrdlende with let us suy dagspresse (news-
papers) in i.e. den skrdlende dagspresse protesterede mod de héje skatter (the
howling press protested against the high tazes), we would have to describe the
two attributive uses of skrdlende within one and the same chapter in the
grammar and to give one entry in the dictionary.

Compared with a language like French, the amount of transfers of present
participles to the attributive class is extremely high. This explains why the
Danish corpus is only half the size of the French one. Reading 4,000 pages
was enough to interpret the questions related to these attributive adjectives.

The fact that the transfers from Group 3 into 2b are very frequent, that
they do not always have a figurative meaning and that their collocations are
seldom restricted to sorme few nouns reduces the amount of fixations.

But they can occur, as is the case in i.e. lbende (from lobe: courtr[run).
In present-day usage this form is mostly used as equivalent to en cours (stan-
ding), courant (current), etc., with nouns like sager (affairesfaffairs), budget
(budget(budget), forhandlinger (débats|debates, discussions), kontrakter (conirats/
condracts) and similar nouns. This adjective, however, is not used with vand
(eaufwater). The French syntheme eau courante (running water) is in Danish
rendered by rindende vand (from the verb rinde: coulerrun). The adjective
rindende is also used with Gjne (yeux/eyes) in rindende djne (yeux chassieux/
rheumy eyes).

The following examples show that the transferred adjective acquires the
compatibilities of the attributive adjective (cf. p. 49 ff)

1. It can be modified by adverbs which modify adjectives and such adverbs
are placed before the adjective: pd den mest overraskende mdde (Vad, P.
1970 : 5) (de la maniére la plus surprenantefin the most surprising manner)

2. It can be modified by adverbs which modify verbs and adjectives and such
adverbs are placed before the adjective:

Mette sagde “Mor graeder’ i et sagligt konstaterende tonefald (Kampmann,

C. 1975 : 24) ("Maman pleurce’ constata M. d’un ton empreint d’objeclivité/

“Mummy is crying’, M. stated in @ matter-of-fact tone of woice).

B. Compounds

It seems that the -ende forms of Group 3 are principally transferred into
Group 2b into syntagms, without being linked to one or just a few specific
nouns. They can develop from this use and become fixed in specific uses.
This means that they are then linked to relatively few nouns and that they
acquire specific meanings, often figurative or ‘shifted’. It also means that the
noun and {h+ adjective may form a compound.

The at: :ive fortaellende (from fortaeile: raconter|tell) can be used in i.e.

e
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Jortaellende digt (poéme narralifinarrative poem), fortaellende nutid (présent
historiquefhistoric present), and similar syntagms or synthemes. The latter
example fihou]d be cﬂnsidered a 5ynthemf_: as it is not possible to determine one

un prezent tres mcﬁnmnt/& very tellmg present) somds odd. The ad_]e::trve
fortuellende can also be used to-day in the compound fortaellende jeg (le je
narrateur[the narrative I) which is certainly a syntheme. Further examples
of this development were mentioned on p. 63. It should be noted that the nouns
qualified rarely belong to the semantic category "human’.

As was the case in French, the age of and the imaginativeness about their
own language of my Danish interlocuteurs were decisive as to their use or
non-use of these attributive adjectives. A stylistic analysis of the attributive
uses of the -ende adjectives, which Hansen, Aa. has begun (vol. 3, 1967 : 101),
remains to be done. .

It is undoubtedly significant that, when faced with -ende forms without a
noun, my four Danish interlocutors often spontaneously added nouns to them
in urder to form a nominal syntagm. This seems to indicate that there is
apparently a strong tendency at present to use these forms attributively. It
may be going too far to say that the present participle seems to be in the pro-
cess of disappearing in contemporary Danish when used in the constructions
which are not described here (cf. p. 47). On the other hand, -ende forms are
often used in constructions of the type komme smilende (arriver en souriant/
arrive smiling), sige graedende (dire en pleurant/to say through tears), ete,

1t is also interesting to note that in Spanish, for instance, -ante and -ente
forms are not nowadays used in the verbal function. Bouzet, J. (1964 : 207)
says about these forms that ‘they do not exist for all verbs® and that ‘this is
the reason Why they are no more entitled to be listed in the conjugation tables

4.3. The dictionaries

The insertion in the dictionaries of the type of forms belonging to Group 1,
like klaverspillende is generally done when the syntheme has become fixed.
The syntheme kédaedende (lit. kod/viande/feshaedende/mangeant/eating),
which means carnivorous (carnivore) for example, is found recorded under the
entry of the first moneme, kdd.

It has been seen above that the transfers are very frequent but that the
transferred forms are not frequently fixed. Consequently, in the contemporary
Danish dictionaries referred to, these adjectives are only found recorded when
they have acquired specific meanings and are used with specific ,nmma, viz.
when the transfer has led to fixation.

-~
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The itern is usually to be found under the heading of the verb, at the end
of the article and separated from the equivalences given for the verb. Some-
times the adjective has a separate heading, like I6bende. In both cases they
arc marked with ‘part.”, ‘adj.’, "part. adj.” or "part. i saerlige anvendelsar’
(‘specific uses of the participle’), ete. Such notations may be found within
the same dictionary.

However, in a translation class, the students should be informed that soie
-ant forms are sometimes given as equivalent to -ende adjectives, although
these -ant forms are participles that have not yet been transferred to the ad-
jectival class. In Blinkenberg, A. og Thiele, M. (1937) and in Blinkenberg, A.
og Hoybye, P. (1975), the forms fonctionnant and exergant are given as equi-
valent to fungerende (from fungere: fonctionner, ete.[function, ete.),

4.4. Recapitulation

Through the viewpoint of dynamic synchrony, I have illustrated above

1. that the -ende forms can be divided into three groups: Group 1 consisting
of adjectives, Group 2 consisting of Group 2a, whose forms could be con-
sidered present participles, and Group 2b, whose forms are to be considered
adjectives — and Group 3 consisting of forms that could be considered
present participles,

2. that transfers of -ende forms from Group 3 into Group 2b are done very
frequently in nominal syntagms (p. 62 ff.),

3. that the adjectives in -ende can develop and become fixed in specific uses,
i.e. in compounds (p. 63 ff), '

4. that -ende adjectives are frequently used as qualifiers with nouns that be-
long to other semantic categories that the category ‘human’, but that this
category can be found (p. 62)

The examples found in my corpus showed that the -ende attributive adjec-
tives can have a figurative or a ‘shifted” meaning.

In grammars, it would be advisable not to describe the -ende attributive
adjectives in the chapter dealing with the syntax of the verb because this
would create confusion between the participle and the attributive adjective.
It could be described under the heading of word formation, within the sec-
tion of transfers. The reader may then be referred to the dictionary because
in a grammar it is not possible to describe all the meanings these adjectives
may have. It should be stressed, however, that contemporary dictionaries
only contain those -ende attributive adjectives which are considered fixea in
Danish.

-
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5. Regrouping of similarities and differences; corollaries

The material discussed so far is here regrouped and summarized.

5.1. RECAPITULATORY TABLE
-ant attributive adjective

-ende altributive adjective

I. GROUPS OF FORMS AND TRANSFERS?

Gr. 1: always adj.

Gr. 2: (pres. part.: 2a)

adjectives: 2b

Gr. 3: (pres. part.)

Transfer from 3 to 2b:

a) Compounds: postposition
& anteposition to the noun

Noun: sem. eat. *human’

not represented

Frequent

b) Nominal syntagms: with
marks of the attributive
adjective

Noun: sem. cat. human”®

not frequent

Not very frequent

In principle, transfers a)

and b) always possible

In practice, syntactic and

semantic factors restrict

the transfers

Not frequent

#r. I: always adj.

Gr. 2: (pres. part.: Za)
adjectives: 2b

Gr. 3: (pres. part.)

Transfer from 3 to 2b:

a) Nominal syntagms:

anteposition to the noun;

Noun: all. sem. cats.

Very frequent
b) Compounds:
anteposition to the noun

Noun: sem. cat. "human’
not frequent

Rare

In principle, transfers a)
and b) always possible

In practice, no restrictions

Frequent

II. MEANING AND FIXATION OF TRANSFERS

Often figurative meaning, sometimes
"shifted’ meaning (depending upon
context)

Fixation of transfers very frequent,
leading to entry in dictionaries

Figurative or ‘shifted’ meaning (de-
pending upon context)

Fixation of transfers not very fre-
quent, leading to entry in dictio-
naries only if fixation is clear.

* The following abbreviations ure used in the text: gr.: group; cat.: category; adj.:
adjective; pres. part.: present participle; sem.: semantic.

o
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IIT. COLLOCATIONS

Sem. cats. of nouns qualified: Sem. cats. of nouns qualified:
— ‘abstract® — "abstract’
— ‘inanimate” — ‘inanimate’
— "animate non-human’ not — ‘animate non-human’
very frequent
-~ ‘human’ only if adj. has a — ‘human®
figurative meaning (gr. 1 & 2b)
Collocations may be very restricted Not necessarily any collocations {s0-
(usually included in dictionaries) metimes included in dictionaries)

5.2, Corollaries

It should be emphasized that since the interpretation of the -an¢ and -ende
attributive adjectives depends on the context (cf. p. 44 1), it is not possible to
give hard-and-fast rules of translation but some general principles can be sug-
gested. The transfer in French and Danish of Present participles to attributive
adjectives is always possible in principle. But the conditions under which it
occurs in both languages characterize and differentiate the use of these attri-
butive adjectives in French and Danish, '

It is clear that because of the high frequency of -ende attributive adjectives
and the relative rarity of -ant attributive adjectives, it will be necessary to
resort to other constructions in French. The characteristics of both attributive
adjectives should be taken into account when translating: T

1. The -ant attributive adjective generally has a very precise figuritive mea-
ning. The -ende attributive adjective may have different meanings. Con-
sequently an -an! adjective does not always correspond to an -ende adjective
(cf. exx (1) and (2), p. 38).

- The collocations of the -ant attributive adjective are very often restricted
and the nouns that are qualified do not often belong to the semantic cate-
gory ‘human’. The collocations of the -ende attributive adjectives are not
always restricted. Consequently an -gnt attributive adjective cannot always
be used as equivalent to an -ende attributive adjective (cf. exx. (2) and (3),
p. 38).

3. The concept of state without limitation in time is a concept which is much

too relative and vague to apply in practice. Consequently an -ant attributive

adjective may correspond to an -ende attributive adjective (cf. ex. (4), p- 39).

I

4. The compounds are more frequent in French than in Danish. Consequently
a Danish compound does not always correspond to a French compound:
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rosier grimpant (climbing rose) »klatrerose, corps enseignant (teaching staff)—
—laerersiab, ete.

Finally, in all cases in which corresponding attributive adjectives in -ant
and -ende do not exist, other elements should be used. Because of the part
played by the context in both languages, it is extremely difficult to make a list
of ail possible translations. Although it is my experience that it is preferable
not to suggest one or two translations in print, because the role played by the
context is often fundamental for transintion, these numerous possibilities have
here been illustrated throughout.

Non-native speakers should be told that if they do not wish to deviate from
what might be called ‘standard French’, they should use only the -ant adjec-
tives that they find recorded in French dictionaries and make sure of their
meanings (cf. repoussant (cf. ex. (1) p. 38) and of their possible collocations
(cf. riant (cf. ex. (3) p. 38).

. It should also be explained to them that when the present pa:txc:pla is
transferred to the adjectival class, the change in meaning may be either sub-
stantial or slight. This can also apply to transfers in Danish. It should again
be explained to them in what manner the transfers occur in both languages.

Finally, it should be explained that the choice of the participle and of the.
attributive adjective — provided the latter exists in French — is determined
by what one chooses to express. Above we have seen examples of adjectives
whose meanings differ substantially from that of the participle. There exist;
however, some -ant adjectives whose meanings do not differ from that of the.
participle, like e.g. luisant (shining). In those cases, and when the form is fol-
lowed by a non necessary expansion, one may use either the participle or the
adjective, as in e.g. des yeux luisant/luisonts de bonheur (eyes shining with hap-
piness). I have, however, noticed that their is a strong tendency to use the

adjective when the non-specific expansion expresses manner.
Some conclusions

The functional viewpoint of dynamic synchrony has enabled me to point
at the conditions under which the present pa.rﬁciples are transferred to the
adjectival class in French and Danish. This viewpoint has enabled me to
outline the differences between French and Danish as regards the transfer
of the present participles.

In French, the participle is most frequently transferred into compounds.
In these compounds the -ané attributive adjective usually qualifies a limited
number of nouns. Such compounds may become fixed in common use; in the
course of time, the -ant adjective can, then, loosen its links to the noun of the
compound and be used freely in iominal syntagms.
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In Danish, the movement is of an opposite nature. Here the present parti-
ciple is most frequently transferred into nominal syntagms. In the course of
time the -ende adjective may, then, become fixed in compounds whose col-
locations may be limited to few nouns.

Some of the questions which this study leaves open is to establish how
transfers become fixed in language and how we are to deal with neologisms
in dictionaries and terminology banks.
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ON PROPER “IMPROPER ANSWER”

Ewa Iwantoxa

Adam Mickiswics Universily, Pornan

1.0. In recent writings on generative semantics, great importance has come
to-be attached to the way context influences what is being said. T'ue to these
investigations it has become apparent that many sentences hitherto considered
semantically deviant turn to be quite proper, and fully and easily understood
if they are looked upon not in an idealized speech situation but in their full
situational context. Therefore it is no longer possible to establish unified sets
of rules governing particular speech acts, predicting what can be considered a
semantically proper or improper statement, command, question, answer to a
question, ete, Trying to explain the various ways in which language operates
some linguists formulated “rules of conversation” (cf. H. P. Grice, 1967, Gor-
don, D. and G. Lakoff, 1971, also Robin Lakoff, 1973a).

1.1. Robin Lakoff (1973a) states that we follow pragmadtic rules in speaking
just as we follow semantic and syntactic rules, and all of them must be part of
our linguistic rules. There are two rules of pragmatic competence, namely: (1)
Be clear and (2) Be polite. The rules of clarity. have.been.worked out-by Grice—-—-—

" (1967) as rules of conversation. These are the following:
1. Quantity: Be as informative as required

. Be a0 more informative than required
2. ‘Quality:  Say only what you believe to be true
3. Relevance: Be relevant
4. Manner:  Be perspicuous

Don’t be ambiguous

Don’t be obscure

Be succinct. -
-Apart from these there exist, according to Robin Lakoff, three rules of poli-
teness: (1) Don’t impose, (2) Give options, (8) Make your interlocutor feel good
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— be friendly. According to Robin Lakoff, Grice’s rules of conversation are a
subtype of the firat rule of politeness, R1.

linguistic phenomenon of Proper Answer seems quite difficult. By Proper
Answer we understand a response to a question which fulfils the speaker’s
assumption that he will get a reply, as well as the presupposition of the question
itself, which can be, loosely speaking, that the information included in the
question is true.
If the speaker asks:

1. Are you hungry?
he expects the addressee of the question to state whether ke is hungry or e is
not hungry. This is, generally speaking, the way Yes — No Questions operate
in a language. There may be some conversational implicature (cf. Grice, 1967)
inclided in this question but we are going to discuss this in later sections of
our article. Thus, one can say that with Proper Answers Robin Lakoff's R1,
i.e., Don’t impose, is violated; or one can even say that it has to be vialated
if the response is to be understood as Proper Answer. In the case of Yes — No
Questions R2 — Give options operates along with R1, and thus neither of them
is observed. The linguistic and pragmatic character of Yes — No Questions
is such that they impose on the addressee what kind of response is expeoted.
This is more strongly manifested by Disjunctive Questions, eg.:

2. Are you hungry or thirsty?
Similar remarks can be made about Wh — Queations. If one asks:

' 3. How did you get to the party?

one does not expect (3a) in reply:

3a. Yesterday.
'The speaker violates R1 — Don’t impose, but if he did not violate this rule he
might as well not seek the information. If the speaker agks HOW, he cannot
be satisfied if he gets WHEN in reply.

..As for R2.—_Give optians,.it can operate with WH:Questions only.in the way
that it allows the addressee to choose from all the members of a given Wh-set
the one that is according to his knowledge of the world the true one.

1.3. The addressee can opt out in his reply, thus not fulfilling the speaker’s
request for information. (3a) is an example of a situation like this. Similarly,
he can respond to (1) and (2) by (1a) and (2a), respectively:

1. Are you hungry?

la. I don’t know,

2, Are you hungry or thirsty?

2a. Both.
Responses like (1a, 2a, 3a) have come to be known in linguistic literature as
Improper Answers. Within the large group of Improper Answers there have

L
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been distinguished such subtypes as Eva.luatmns, Evasions, Replies, etc. (cf,
E. Iwanicka, 1976, and R. Lakoff, 1973b). In the present article we are inter-
ested in how these improper answers can be rendered proper providing they
are looked upon not in a context-less prescriptive manner, but in their full
social and situational context. We will contrast examples from English and
Polish, and thus we will check whether the social and situational factors of
a given speech situation have similar importance and consequences for under-
standing utterances in English and Polish.
2.0. Let us consider a simple question-answer situation:
4. Are you busy?
(4) constitutes a Yes — No Question. When asking it the speaker assumes that
he will get a reply from the hearer in which he will state that either he is busy
or he is not not busy. Thus (4a) and (4b) will fulfil the speaker’s expectations,
while (4c) will not:
4a. Yes, I am.
'¢b. No, I'm not.
4c¢. It’s none of your business.
(4a) and (4b) constitute proper answers.to (4), while (4c) is an improper answer
a8 it does not provide the requested information; it also violates R. Lakoff’s
“Be polite’” rule. Similar observations can be made about Polish:
4’. Czy jestes zajety?
4a’. Tak, jestem.
4b’. Nie, nie jestem.
4c¢’. To nie twoja sprawa.
2.1.1. Let us now add context to this linguistic situation. Imagine that
(4) is asked by a mother and (4c) is uttered by her child. (4) is a properly
formulated question whereas (4¢) is not only an evasion to the question, but
is very rude as well. No mother could be happy about receiving a response like
this.
2.1.2. Tmagine now that A and B are good friends and they have quarrelled

some time ago. A wonders if enough time had passed for them to be on speaking

terms again and asks (4). If he receives (4c) as a response he will probably not
be dissatisfied or offended. This seemingly incoherent sentence will carry vital
information for him, one that he alternatively expected. He will learn that he
still has to wait for a while until all the unpleasantness is forgotten. Notice
that with this case it is difficult to predict whether the *“be polite” rule is
violated or not.

2.2.0. If a Polish mother learns fn:m her child that lt is not her business
(“To nie twoja sprawa’’) to know if the child is busy or not she will feel offended
and, of course, she will still not know if the child is busy or not.

2.2.1. If a Pole is trying to start a conversation with his friend with whom
he had an argument & little while previously and he hears that it is none of his
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business (“‘to nie twoja sprawa’’) to take an interest in whether the friend is
busy or not, he realizes that he has to be a bit more patient before things look
up for them again.

3.0. As has been said, one usually asks a question because he wants to
know ‘“‘whether S or not-5”, or WHO, or WHY, or WHEN , ete., somebody
did something. How would, then, a speaker react if to his question;

4, Are you busy?
the addressee responds:

5. I'm reading a book. .
According to R. Lakoff’s rules of conversation concerning Questions, the speaker
asswmes that he will get a reply. () is a reply, but it is certainly different. from
the already discussed (4a) and (4b). From the paradigmatic character of the
question — answer relation it is clear that (5) does not fulfil the speaker’s
expectations. Depending on the situational context in which this exchange of
sentences occurs (5) can perform various funections.

3.1.0. If the conversation is, for instance, between a mother and her child,
or between two friends, then (5) will, most probably, be treated on a par with
(4b), i.e., “No, I'm not busy”. To justify our point we would like to remark that
(5) very often appears in a slightly modified version as: ,

5a. No, I'm reading a book.

5b. Well, I'm reading a book.

The full reading for (5a) is “No, I’m not busy and that is why I'm reading a
book”. -

(5b) has a different gloss. The introductory ‘“well” marks the response as
hesitant. The hearer leaves it for the speaker to decide whether what he is doing
can be considered being busy or not. The reading for (5b) is something like
the following: “I'm reading a book now but if you want me to do something
else I may do it”. In our speech situation, after saying (5) the interlocutor is
usually requested or told to do something for the speaker.

3.1.1. The above remarks cannot be by any means considered schematic.
Notice what happenes if the the interlocutor utters (6).instead of (5), the context.. .
being the same:

4. Are you busy?

6. I'm doing my lessons.

With most mothers and fathers, and friends (if they are good friends), (6)
is no longer equivalent to (4b), “No, I'm not busy”. On the contrary, it is
always understood as ‘“Yes, I'm busy”. We have just overheard a conversa-
tion in Polish between a mother and her 10-year-old son:

4’. Czy jestes zajety?

6’. Nie, wlagnie o 'rabiam lekeje.

7. Odrabiasz lekcje? To dlaczego méwisz, ze nie jestes zajety?

(4. Are you busy?
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6. No, I'm doing my lessons. A
7. You're doing your lessons? Why do you say, then, that you're not

: busy?).

(6), and (6), carry different conversational implicatures for A — the speaker,
and for B — his interlocutor. For B, saying (6) is implicating that he is not
busy, while A’s evaluation of the implicature is the opposite, i.e., “B is busy”.
In this apparent ciash of implicatures the party that wins is this that is of
higher social rank and has the right to impose his or her decisions upon the
other party.

4.0. Conversations in natural language seem to disobey the pattern of
correctness linguists would like to impose on them. Consider another example
of a question-and-answer exchange:

4. Are you busy?

8. Why do you ask?
Again, if it occurs between a mother and her child, or between a brother and
a sister, or two brothers or two friends — generally speaking between people
who know each other well and who are on friendly terms, the speaker usually
does not insist on eliciting from the hearer whether he is busy or not but
continues to explain why he asked the question. He can say for instance:

9. I just wanted to know if you're busy or not.

9a. I want you to go shopping.

.. .- 9b. T wondered if you could go shopping, etc. .
Robin Lakoff’s rules of politeness are observed here, therefore the conversation
can be continued.

4.1. Compare the same in Polish:

4’. Czy jestes zajety?
8. Dlaczego pytasz?
9’. Po prostu cheialam wiedzieé, czy jestes zajety czy nie.
9a’. Chee, abys poszedl po zakupy.
9b’. Zastanawiam sie, czy mégibyé péjsé po zakupy.
Neither in English nor in Polish (8) and (8’), which are improper.with respect.._..

to the idealized, context-less classification into proper and improper answers
to questions, violate the rules of conversation by stopping it, cutting it short,
ete. They carry conversational implicatures with them which are understood
by. the interlocutors, thus enabling the conversation to be continued.

-4.2. However, if the same question — answer situation occurs between a
‘boss and his employee, saying (8) can, and usually is, considered inappropriate,
for it violates the rules of a conversation between two perons, one of whom is
of higher social rank than the other. It is in a context like this that the notion
of a proper answer to a question applies. (4a) and (4b) are proper answers,
whereas (8) is improper, for no-one’s request for information addressed. to the
hearer can be fulfilled by another request for information, and we have. not

-

-
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yet considered the sociolinguistic consequences of uttering (8) instead of
(4a) or (4b).

4.2.1. It is in a situation like this that Grice’s rules of conversation have
to be observed. According to R. Lakoff, they have to be observed whenever
the conversation is formal, as are, for example, business conversations or aca-
demic lectures. '

5.0. We would like to provide yet another example of how a response to a
questicn can be proper in one context and improper in another. Consider the
following:

4. Are you busy?

10. Do you want me to do something?
where (10) is uttered in response to (4). This exchange of utterances illustrates
what often happens between people who know each other well. There exists
some sort of close personal relationship between the speaker and his addressee.
Therefore the latter hearing the question assumes that the only reason for the
speaker to ask it has been because the speaker wants him to do something.
This information is clear in advance and that is why, instead of answering (4),
be immediately inquires about the speaker’s intention in asking (4). (10) often
appearts in an even stronger form as:

10a. What is that you want me to do?
Where the personal relationship is of very strong type, as, for instance, between
a parent and his child, or a wife and a husband, the question-response exchange
can even take this form: the hearer sees the speaker entering the room with a
shopping bag in her hand and asking:

4. Are you busy!?
and the response she gets is:

11. 0. K., I'm going shopping. What am I to buy?
It might not have been the speaker’s intention to elicit from the hearer a
'responsg like (11), but when she gets it she is not diss;atis;ﬁed with if for, in

elaﬁty E.ild Pnhteness are observed and the :l:esult i8 the expected one.
5.2, If sentence (11) or (ila) is uttered in our second context, i.e., by an
e:mpiayer;: (B) to hi's boss (A) it strongly v*iﬂlatefs the mles Gf mnve:sation'impm

mmpetencg, Flrst of all, the “Be p@htez” rule is m’xt QbEEI'V’Ed Gonsgqueutly,
B is not clear about whether he is willing to do any job for A or not. In effect
he sounds rude and A has all the reasons to feel offended. In this speech situa-
tion, apart from violating the semantic requirements of the queabmn Angwer
relation, sociolinguistic rules are also violated.

6.3. Again, as in case of previous examples, a parallel analysis can be oar-
ried out for Polish. Compare: :

3
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4'. Czy jéstes zajety?
10’. Czy cheesz, abym coé grobil?
10a’. Co mam zrobié? (Co cheesz, abym zrobil?)

If (10) or (10a) is uttered by a husband to his wife there is nothing surprising
about.it, and nothing deviant, of course. After all, people who know each other
well and understand each other well can communicate without using words.
There are situations where looks and gestures can successfully substitute verbal
acts of communication.

5.4. As for the second context, i.e.,a conversation between. a boss and his
emplnyea whr,xm he sees Or taJkg to for t.he secimd or thud time :mly, it m very

ty_ge of response here is (4&. ) or (4]3 ), e, a° nger mwar“ for a Speech situa-
tion like this. Notice, too, that when the hearer responds to:

4. Czy jestes zajety?
by mere (4a’):

4a’. Tak, jestem.
it may also be received as an ill-will response. If one is to pmwde % ﬁlll positive
answer to a question asked by someone who is of far higher social rank than
the addressee himself, he has to explain why he is buay. The boss asks {4) not
just because he wants to learn whether his employee is busy or not, but because
he wants to give him some assignment. Thus the answer etgectaﬂ in a situa-
tion like this is something like the following:

4’. Czy jest pan zajety?
4d’. Tak jestem. Wlaénie przepisuje panskie listy.
5.4.1. Exactly the same can be observed in English:
4. Are you busy?

4d. Yes, I am. I'm just typing your letters.
H instead of (4d) the interlocutor said (4a), ie., “Yes, I am”, the speaker
would immediately ask (4e):

4e. What are you doing?
and only after receiving an answer to this  question he would be able to decide

~whether the hearer should continue his present job or whether be conld be

given some other assignment.

6.0. The present article is intended as a small contribution in support of
that aspect of the theory of generative semantics which stresses the importance
and nseassity of dlscussmg various linguistic phenomena within the broad
situational context in which they occur. We have tried to show that a number
of respimsas Would appea.r sems.ntically devizmt. wit;h respect to the speakers

The examples we ha.ve va;ded. m,&y not be 1:1_13 bes;tz ones nor or the maa,ti Brumal
ones, but they can all be found in the languages we use.
The analysis we have carried out for Polish and English has shown that

g 1oy
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the two languages are similar not only with respect to their syntactic and
semantic structures but also in the way the speakers of these two languages
use them in various contexts to respond to questions.

6.1. We would like to point out again that language is used by people in
ever-changing situations and if a linguistic theory attempts to provide a
thorough description of a natural language and the way it is used, it cannot
forget about the importance of context. Generative semantics is the theory
which has postulated the importance of context and description of language
use as opposed to language as such, but even within this theory many investi-
gations are carried, out towards idealized speaker — hearer exchange of utter-
ance instead of making them pragmatic studies.*
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LATENT BILINGUALISM

Jax Rusizoxi

University of Wariaw

1. Introduction.

The main psychological problem which faces the adult learner beginning
a foreign languige is the enormous discrepancy between what he would like
to say in the new language and what he is capable of saying in it; in other
words, between the high level of snphistication characterizing his use of his
native tongue and the necessarily low, almost infantile, level of the utterances
he can produce in the language he is trying to master,

It would seem, however, that the learner can achieve quite a high degree
of complexity and efficiency of communication (which must not be confused
with linguistic sophistication, or even correctness) with the help of a relatively
modest grammatical machinery; provided, though, that he has a rich vocabu-
lary. Thus, command of an extensive vocabulary appears to be the necessary

condition for meaningful communication and, consequently, the best way to

-~ combay frustration'and to avoid 1585 of Hivtivation: the two dangers that beset

the adult beginner. Therefore one of the most important tasks for the course
designer and the teacher is to find a way of helping the learner to accumulate
a fairly large stock of lexical items within the first few weeks of his work on
the language, , :

In the case of closely related languages this task is comparatively easy,
since the teacher can concentrate on cognates. This has been tried, notably
with English and the Scandinavian languages. However, it involves two risks,
Firstly, the learner may be led to believe that practically the whole of the
vocabulary-of the new language consists of cognates. This may result in disil-
lusionment and subsequent loss of desire to learn when the learner discovers

75
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that his assumption was false. Secondly, there is the danger represented by
false cognates and other “deceptive words".!

or related only distantly, so that there are very few lexical items that the learner
is likely to recognize as cognates. Russian and Portuguese can be quoted as
examples. In this case vocabulary acquisition is a particularly difficult
task,

The situation is different again when the language to be learnt has for
some time served as an important source of loan-words in the learner’s native
tongue. This occurs, among others, when the target language is a world lan-
guage, and English is the most characteristic example here. The loan-words
can then be used to introduce the learner to the lexical system of English —
and, incidentally, to English pronunciation and spelling.? This, too, has been
tried; in Poland, among other countries. The emphasis, however, has been
on using loan-words to illustrate English sounds and speliings.

The solutions outlined so far have all been only partial. It seems that the
aim of supplying the learner, in the shortest possible time, with enough voca-
bulary to enable him to start communicating can be reached only if we do not
confine our attention solely to loan-words, but look for and utilize the largest
possible number of those elements of the lexical system of the target language
which the learner can be expected to find easy to assimilate. These fall into
three major classes, which we propose to call interlingual synonyms, unas-
similated loans, and “linguistic folklore” borrowings.

2. Interlingual synonyms.

The first one of the classes of items mentioned above comprises all those
words and phrases which are shared by the lexical systems of both languages
(i.e., the target language and the learner’s native tongue) and so are likely to
be understood by the learner in their target-language form on the basis of
their spelling, their pronunciation, or both. They fall into several categories,

~which will ' be illistrated here with maferial Taken from English as the target
language and Polish as the learner’s native tongue.

! For an analysis of “deceptive words™ in Polish sce Jerzy Welna (1977).
¥ This can bo done in two ways that are complementary to one another, One is to

with their English counterparts, and emphasize the pronunciation differonces. The
other ia to present loan.words from English whose pronuneciation resembles very strongly
their original English pronunciation but which are spelled differently; the emphasis
here would be on the differences in spelling. In both cases the aim is to take advantage
of the feeling of strangeness experienced by the learner, which is likely to arouse interest
and facilitate memorization.
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1. English loan-words in Polish,? eg.:
. barman

. bikini

. hobby

. motel

radar

start

. sweater

barman
bikini

. hobby
motel
radar
atart
sweter
wigwam

e
TR

2. Words based on Greek and Latin stems, common to English and Polish
(irrespective of how they found their way into Polish), eg.:
E. actor P, sktor
export P. eksport
instrument P. instrument
. telephone P, telefon

=

= b

3. Words from other languages which were borrowed independently both
by English and by Polish, eg.:
: E. algebrs P. algebra -
E. casino P. kasyno
E. slalom P. slalom
E. sputnik P. sputnik

. It is suggested that pairs of words of thege kinds be called interlingual syno-
nyms; for short, internyms. They can be defined as pairs of words, one in lan-
guage A and the other in language B, such that the meaning of the language-B
word is the same as at least one (possibly more)of the meanings of the equival-

ent language-A word, and at the same time the two words are 80 similar in
spelling, pronunciation, or both that the language-A word can be readily
understood by native speakers of B who have never learnt A,

As can be seen from the subelassification presented above, the class of

ﬁg.i.ntéjslingmd,-syn@nymEefm'-!!anguage*A*and*laﬁgasth*‘B igriot eoextensive with

the class of language-B borrowings from A (or vice versa). Thus the approach
1o teaching vocabulary proposed here differs from the attempts at using only
cognates or loan-words as basic lexical items in a beginners’ course.

? Threo subeategorios ean be distinguished lere: n) native English words (eg. bar-
man, hobby, sweater); b) words from othor languages borrowed via English (eg. bikini,
wigiwam); and o) artificial ereations (og. motel, radar). This subcategorization, however,
ig not relevant for our discussion hore.

- . The most extensive analysis of English loan-words in Poligh iz to be found in the
work of Jacek Fisink; mainly in his “English sports terms in Modern Polish” (Fisiak
1964), “Phonemiecs of English loanwords in Polish” (Fisiak 1968), and “The ssmantics
of English loanwords in Polish” (Fisiak 1870).

& Papers and studles... XTI
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3. Unassimilated loans.

The second major class of items in the target language which the learner
can be expected to recognize as familiar (and, consequently, easy to learn)
comprises words and phrases which have not been assimilated into the learner’s
native tongue but are nevertheless used by many speakers, in their foreign-
language form; in quotes, as it were. This class is particularly well represented
when the target language is a world language like English. Again examples
will be taken from English in Poland: beer, coffee, make-up, open (ticket), raily,
science-fiction, snack bar. The term proposed for items of this kind is unassimi-
lated loans. They differ from interlingual synonyms in two respects. First,
the Polish elements of interlingual synonymic pairs constitute part of the
Polish lexical system and therefore take inflexional endings and derivational
suffixes exactly the same as other Polish words. Secondly, all of them have
become polonicized in their spelling. Unassimilated loans, on the other hand,
aro not inflected and retain their English spelling. More careful speakers may
even try and imitate their original English pronunciation.

Semantically, items of this kind are taken over either in their central--cr,
pertizps, sole—meaning (eg. beer, science-fiction), or in one of their peripheral
meanings (eg. break, used as a command in boxing).

"' boundary between interlingual synonyms and unassimilated loans ia
not firm: English vocabulary items are being assimilated into Polish all the
time. There is a clear subclass of items representing an inteemediary stage,
namely words and phrases which are used as if they were completely assimilated
into Polish, ie., are inflected and, in some cases, take on Polish derivational
affixes, but which at the same time retain their original English spelling. Exam-
ples: blues, quiz, show, week-end. A foew items exist in two spelling versions, eg.
coctail and koktaj! (the former particularly in the phrase cocktatl bar). Items
of this intermediary character will be referred to as part-assimilated logns.

A good example of the rapidity with which the process of assimilation of
loan-words sometimes occurs is the phrase strip-&

-tease. It is a very recent impor-

tation into Polish and for a brief period of time it had the status of an unas-
similated loan. It is now, however, crossing the boundary line and hecoming
simply a loan-word of the internym type: in informal use it is more and more
often spelled siriptiz, and takes on Polish derivational morphemes, eg. stripti-
zerka ‘strip-iesse dancer’,

4. “Linguistic folklore” borrowings.

The third class of items in the target language which are likely to be familiar
to the learner eomgriaea camplete utera,nces in ﬂlat language which have

<
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examples will be taken from English in Poland: goodbye, O.K., made in Poland
thank you, I love you, Do you speak English? The list of items of this kind is
not long; yet they scem particularly useful in teaching, since they not only
afford « chance of introducing the learner to the lexical system of the tarcet
language and to its pronunciation and spelling, but can also serve ag examples
of certain syntactic putterns. 7

5. Interlingual synonyms: discussion.

A tentative list of English-Polish interlingual synonyms, unassimilated
loans, and *‘linguistic folklore” borrowings is presented in Section 7. Here, by
way of introduction, is a brief general discussion of its contents. '

Unassimilated and part-assimilated loans do not seem to present problems,
Individual items may or may not be known to the learner; but if the learncr
recognizes an item, he will almost certainly interpret it correctly —even though
his interpretation may be restricted to only one of the meanings which this
item has in English. It is the interlingual synonyms that call for comment,

a) Spelling and pronunciation.

The definition of interlingual synonyms given above (in Section 2) begs
the question of how similar a language-A word should be to its counterpart in
language B in spelling and/or pronunciation to be readily understood by native
speakers of B. The problem is empirical rather than theoretical in nature since
the answer in each case depends in the last resort on informants’ reactions.
It seems therefore that instead of formulating rules we should examine the
evidence and try and discover-the tendencies underlying the informants’
reactions.

As far as spelling is concerned, the most obvious candidates for the list of
interlingual synonyms are words spelled identically in both languages. Fven
from the short lists of examples quoted in Section 2 it can be seen that at least
as far as English and Polish are concerned, identically spelled internyms
are quite numerous. It is quite clear, of course, that identity of spelling is not
necessarily paralleled by identity of pronunciation.

The next group consists of words which are spelled differently in each lan-
guage, such differences, however, being relatively slight and regular; resulting
from different spelling conventions in each language. Thus, for example,
aithough double consonant letters are hardly ever used in Polish, they do not
seem to present a problem to the Polisk learner when he encounters them. in
English. To give just o few examples, the English words professor, bulldog,
and fennis are immediately recognized as the internymic equivalents of the
Polish words profesor, buldog, and tenis. This is Presumably influenced by the

Ci

o

83



O

ERIC

Aruitoxt provided by Eic:

84 J. Rusiecki

fact that in English pronunciation double letters do not stand for either double
consonants or long consonants.
If the only spelling difference between an English word and its Polish

uged in the Polish alphabet, this does not seem to act as an obstacle to under-
standing. This refers mostly to words containing the letters z and v: such as
Polish words bokser, seks, and rewo” ver. Again, pronunciation is a contributory
factor. Interestingly enough, no .cords with the graphemic cluster qu (alien
to Polish) appear on the list of English-Polish interlingual synonyms.

Another spelling convention of English which an average educated speaker
of Polish is familiar with is the use of the letter ¢ and the cluster ¢k for the
sound /k/. Examples are very numerous: cowboy, actor, cocktail, tonic, club — to
quote just a handful.

Two more English spelling conventions (shared also by several other
European languages) seem to be familiar to many native speakers of Polish:
the usc of ph as the graphic representation of the phoneme /f/, and the use of
y in the environment of a vowel letter to express the semivowel [j/. Examples:
cowboy, yacht, photo, saxophone.

Pronunciation similarities are more difficult to define than spelling simi-
larities. Analysis of the list of English-Polish interlingual synonyms seems
to suggest two observations. The first is that internymic pairs based on simi-
larity of pronunciation are fewer in number than pairs based on similarity
of spelling. The other observation is that, predictably, native speakers of
Polish interpret English words in terms of the Polish phonological system.
As 2 result the English consonants remain largely unchanged (in phonological,
not in phonetic terms), the exceptions being [0/, [§/, and [n/, while the vowels
become reinterpreted to fit the Polish vocalic system, which is simpler both
in terms of its phonemes and in its phonotactic and prosodic rules.

The next question is, in how many respeets a language-A word can differ
in spelling and/or pronunciation from its counterpart in language B and still
be recognizable as its internymic equivalent. In other words: we have to
decide where we should draw the line between pairs of interlingual synonyms

and pairs of words, one from language A and the ot!vt from language B,

recognized as related. Again it has to be stressed that the problem is empirical
and not theoretical in nature, since the ultimate aim of our search for inter-
nymic pairs is facilitation of the learning process, and the final judges nre the
learners themselves.

The solution adopted here has been to exclude all pairn of words which
differ botl in spelling and in pronunciation to a degree which maies recogni-
tion problematic; for example, English jam, Polish dzem. This applies parti-

iy 1]
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cularly to cases in which the Polish word is longer by a syllable and has an
additional vowel letter at the end; for example, English aspirin, Polish aspi-
ryna. As far as complex morphemes are concerned, all those have been ox-
cluded in which there is a difference in the phonemic (and graphemic) shape
of the derivational suffix between the English word and its Polish equivalent.
This has eliminated such suffixal pairs as E. -ic, P. -tezny[-yceny; K. -ist,
P. -istaf-ysla or -istyczny[-ystyczny; E. -ar, P. -arny; E. -al, P. -alny; E. -ize,
P. -izowaé; and many others — including, for the sake of consistence, the
“easy’’ pair: E. -ism, P. -izm/-yzm. An additional argument in favour of ex-
cluding all such pairs is that in many cases relative formal similarity of mor-
phemes is not here paralleled by semantic affinity; the phenomenon analysed
in detail in Welna’s paper on “deceptive words”, mentioned above (see note 1).

b) Semantic analysis.

The next problem is the degree of synonymity of items recognized hy
informants as interlingual synonys. It appears that in the majority of cases
the synonymity is perfect. Examples are eusy to find: barinan — barman,
poodle — pudel, jeans — diinsy, 200 — zoo, tennis — tenis, judo — diudo,?
and so on. When synonymity is only partial, it is almost always the Polish
item that is restricted in meaning.® Thus, for example, in Polish the word
twist is only used as the name of a dance or the name of a jar with a twist-off
lid, while in English it has several meanings, hoth as a noun and as a verb.
The Polish word kamera means ‘film camera’: its meaning is thus narrower
than that of the English word camera. In Polish mityng is a sports term, while
in English meeting refers to any gathering of people.

Lack of perfect synonymity seems particularly frequent with words
referring to people. The pair conductor — korduktor can serve asa good example.
The Polish word kondukior denotes the man who sells or checks tickets on
buses and trains. In English the word has several meanings, and the situation
is further complicated by the fact that there is a difference in usage between
British English and American English:

_— —— przewodnik {of electricity)

— ——— dyrygent (of an orchestra)

conductor A —-— konduktor (on a bus or, in U.S., on a train)
guard (Br. E.) —- —— honduktor (on a train)

! Perfoct synonymity exists only between the English word judo and its Poliah
equivalent (diudo), and not between these words and their Japanese source, which
means “gentle method”. The same, of course, is true of the majority of those inteclin-
gual synonyms which, etymologically, nre derived from languages other than either
English or Polish.

* As far as borrowings from English are concerned, this phenomenon was described
by Fisiak in his “Semantics of English loanwords in Polish” (see note ).
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It is very rare for the Polis.: part of the interlingual synonymic pair to be
wider in roeaning than its English equivalent. Examples: Polish koncert,
English concert or concerto; Polish magazyn, English mayazine or warehouse.

There is another, small category of internyms which deserves comment.

English plural form but function as nouns in the singular.® Examples:

E. hippie(s) P. hipis ‘a hippie’
. cracker(s) P. krakers "a cracker’
comic(s) P. komiks ‘a comic strip’

s |

The reason for this is, presumably, that in the contexts from which these
nouns were borrowed they appeared in the plural.? :

A word of warning is in order concerning pseudo-internyms: pairs of words
which are related semantically in a way which is misleading to the learner.
This happens when the native-language clement of the pair is used in a mean-
ing which is only marginal for its foreign-language counterpart, or when the
native-language element develops a specialized meaning in which its foreign-
-language counterpart is not used at all. The English-Polish pseudo-inter-
nyvmic pair speaker — spiker can serve as a good example. The Polish word
spiker means ‘radio (or TV) announcer’ a meaning in which its English
counterpart is not used. Needless to say, pseudo-pairs of this kind are not
included in our list of interlingual synonyms.

All that has been said in this section leads to the conclusion that in
teaching a foreign language the internymic pairs have to be handled carefully.
It seems advisable both to use them always in context and even, perhaps,
to caution the learner expressly against pseudo-internyms, deceptive cognates,
and other “faux amis du traducteur”. They are not, however, unique in this
respect, since the same can be said about teaching many other vocabulary
items. In any case, the advantages of using internyms and unassimilated
loans in the early stages of teaching clearly outweigh possible risks.

6. Collection procedure.

. To collect English-Polish interlingual synonyms, part-assimilated and
unassimilated loans, as well as Polish “linguistic folklore” items of "English
origin, the following procedure was adopted. A tentative list of items from
* For a discussion of this phenomenon see Fisial’s “Zjawisko depluralizacji mie-
ktdrych rzeczownikéw angielskich zapoiyczonych przez jezyk polski” (Fisiak 1961).
7 English jeans, Polish diinsy—another candidate for the list of internymio pairs—
reprosents tho category of “summation plurals”. For a recent discussion of this snd
related phenomena see Randolph Quirk’s “Grammaticsl and pragmatic aspects of
countability” (Quirk 1978). ST
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all the three clusses was drawn up and presented to a number of native speak-
ers of Polish, of whom some knew English and some did not. Interlingual
kynonyms were presented in their English version. The informants were
akked whether in their opinion the items presented would be recognized and
interpreted correctly by a non-English-speaking Pole, on the basis of their
spelling, their pronunciation, or both. They were alsc asked to oxpand
the list. -

The final list turned out to be unexpectedly long, but the responses of
the informants varied considerably. The variation was a funetion of two
factors: the informant’s sex and age, and the semantic field involed. Thus
a person interested in sports would consider English sports terminology to
be instantly recognizable; on the other hand a person interested in politics
and economics might find sports terms unfamiliar but recognize and compre-
hend instantly terms used in po'itical journalism. Lo

In view of that the abvious conclusion was to look for a “common gare”’
of internyms and unassimilated loans. Rather unexpectedly, this turned out
to be a problem. For each informant the stock of items of these kinds was
usually quite large, but individual variations depending on sex, age, and
semantic field were surprisingly wide. At the same time most informants
were quite dogmatic in their responses. “It is quite obvious to everbody, of
eourse, what this word means” was the characteristic reaction; only what
was obvious to person X proved to be only dimly recognizable to person.Y,
and completely alien to person Z. The area of general consensus — the “com-
mon core” of internyms and unassimilated loans — turned out to be .quite
difficult to establish, as it called for too many arbitrary decisions. As a result
the final list (given below) includes all those items which were accepted by a
reasonable number of informants, and no attempt is made to divide the items

EE_

in cach semantic field into “core” and ‘peripheral”.
7. List of English-Polish interlingual synonyms and unassimilated ‘loans.

This section contains a tentative list of English-Polish interlingual syn-
onyms, and of part-assimilated and unassimilated loans from English in
Polish, grouped according to semantic fields. Interlingual synonyms are
listed as “Class A” items, unassimilated loans as “Class B”’ items. Part-as-
similated loans are listed together with unassimilated loans, but marked with
a dagger. o

The list as it stands is, doubtless, incomplete: more items could be added
to each category. It has to be emphasized, however, that the present: piper
does not aim at exhaustive enumeration of vocabulary items of the types
described above; its objective is merely to present and discuss theissue,

L
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FEOPLE
General terms
Clags A
cowboy
gentleman
hippie(s)

lord

Class A
actor
barman
conductor
detective
director
doctor
farmer
gangster
general
major
minister
pilot
president
professor
gheriff
steward
student

Claas A
boxer
bulldeg
poodle

J. Rusiecki

kowboj
dzentelmen
hipis

lord

aktor
barman
konduktor
detektyw
dyrektor
doktor
farmer
gangster
general
inspektor
major
mechanik
minister
pilot
prezydent
profesor
reporter
szeryf
steward
student

bokser
buldog
pudel
terier

Class B
lady
Miss

+old boy
*playboy
sir

Class B
+busincssman
+elown
*disc-jockey
guru

Class B
basset hound
collie



CLOTHING
Class A
jeans

nylon
pullover
shorts
sweater

FOOD
Class A

broiler
eracker(s)
grapefruit
hamburger
ketchup
sandwich
toast

Alcoholse drinks
Class A

coctail

gin

vodka?

(Class B also comprises brand names of drinks, eg. Black & White).

Soft drinks
Class A

tonic

nylon
pulower
szorty
sweter

brojler
grejpfrut
hamburger
keczup
sandwicz
tost

koktajl
dzyn
widka

tonik

Class B
maxi
midi
*mini
*non-iron
Hweed

Class B

CUrry

+hot dog
instant (coffee)
orange

+snack bar
tea

coffee

Class B
beer
+drink
sherry
whisky

Class B

+eoca-cola

“+pepsi-cola
soda

39

* Vodka in English is a borrowing from Russian, The Polish word wddka is a native
word, derved from the all-Blavic voda ‘water”,
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Other termas
Class A
bar

J. Rusaiecki

DRUGS AND COSMETICS

Class A

acrosol
antibiotic
cosmetic

deodorant
detergent

MUSIC AND DANCING

Class A

concert
dancing
fox-trot
gramophone
long play
opera
saxophone
gingle

song

swing

twist

(Class B also comprises names of currently popular pcp g‘mups);

aerozol
antybiotyk
kosmetyk
dezodorant
detergent

koncert
dansing
fokstrot
gramofon
longplej
opera
saksofon
singiel
song
swing
twist

PHOTOGRAPHY AND FILMING

Class A
camera

kamera

flesz

39

Class B

after-shave
CTream
make-up
powder
shampoo

Class B
+big band
+blues
+charleston
cool (jazz)

country (musie) .. ...

hi-fi

+jazz
+jazz-band
jam-session
music hall
*musical
+playback
pop (music)
+protest song
stereo
soul

Class B
+dubbing

horror (film) . .
- Pporno ' . R



phota(s)
slide
western

Class A

chib

comie {strip)
magazine
pienic

sezial

200

fotos
slajd
western

klub
komiks
magazyn
piknik
serial
Z00

CARD GAMES AND GAMBLING

Ciass A
bridge
canasta
casino
joker
poker

SPORT AND GAMES
General terms

Class A

finish

leader

meeting

sport

start

record

training

Names of games
Class A

badminton
cricket

brydz
kanasta
kasyno
dzoker
poker

finisz,
lider
sport
atart
rekord
trening

badminton

Lrykist

s

81

+zoom

Class B
hobby
party
+quiz
+show
*gtrip-tease
*topless
*week-end

Class B
fair (play)

Class B
+baseball
polo
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football
golf
hocke~
ping-pong
rugby
tennis

- J. Rusieeki

futbol
golf
hokej
pingpong
rughy
tenis

Other sports (and sports equipment)

Class A
bobaieigh
goggles
judo
nelson
slalom
yacht(ing)

Technical termas

(In boxing:)
Class A
knock-out
Ting

(In football:)
Clags A
corner

foul

goal
matech

out

(In tennis;)
Class A
double
gamse

net

gat

single

bobslej
gogle
dzudo
karate
nelson,
slalom
jacht(ing)

nokaut
ring

korner
faul
gol
mecz

‘aut

debel
gem
net
get
singiel

Class B

box

break
+knock-down

Class B

+off-side

Cless B
+backhan?
*+forehand



TRAVEL AND TOURISM

Means of transportation

Class A

charter (plane) czarter(owy samolot)
express (train) ekspres

helicopter helikopter

taxi taxi

trolleybus trolejbus

FPorts, elc.

Class A

hangar hangar
port port

Pluces to stay

Class A

hotel hotel
motel motel
Travel documents

Class A

passport paszport
visa wiza
Other terms

Class A

tolder folder
plan plan

transit tranzyt
transport transport

MOTORING

Clasgs A

garage guraz
parking parking
seooter skuter
service gerwis

23

Class B

*pick-up
+sleeping (-car)

Class B

airport
air-terminal

Class B
+hostel

Class B
open (ticket)

Class B
airline
*camping

Class B
*earavan
*jeep

oil
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stop

J. Rusiecki

stop
traktor

rally

(Plus the names of the most popular makes of foreign mator-cars.)

GEOGRAPHICAL TERMS

Class A
bush
canyon
continent
ocean
shelf

busz
kanion
kontynent
ocean
szelf

Class B

Amerien
American

city

English
Polish

United States

(Plus a considerable number of place names and names o: countries, continents,

ete.)

BUSINESS, FINANCE,
Class A
bank

cent
cheque
container
dollar
export

import
safe
~trend

AND POLITICS

banlk
cent
czek
kontener
dolar
eksport

import
sejf
trend

Class A

boiler
calculator
computer
cassette
instrument
laser

radar
radio

" reactor

bojler
kalkulator
komputer
kaseta
instrument
lager

radar
radio
reaktor

Class B
+best seller
*+business
+copyright
+egtablishment
fair

lobby
+*marketing
money
peace
police
*+voucher

Class B

*deck (=cassette deck)
+tuner

TV

txerox



sputnik
telephone
thermometre
transistor
turbine

SCIENTIFIC TERMS

Class A

algebra
atom
electron

plus
proton

MISCELLANEQUS
Class A
amulet

bungalow
folklore
hall

igloo
limit
lynch
model
nonsense
problem
revolver
scandal
sex

smMog
sniper
standard
telegram
test
tornado
tribune

sputnik
telefon
termometr
tranzystor
turbina

algebra
atom
elektron
minus
neutron
pestycyd
plus
proton

amulet
bumerang
bungalow
folklor
gang

hol

iglu

limit
lincz
model
nonsens
problem
rewolwer
skandal
seks
smog
snajper

‘standard

telegram
teat
tornado
trybuna

30

a5

Class B

airmail

cigarette :
end (The End: in films)
kiss

science-fiction
+gex-appeal
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trick trik

wigwam wigwam

8. List of Polish “Linguistic folklore” items of English origin.

GREETINGS AND POLITE PHRASES

Goodbye. How are you? Sorry.
Hallo, How do you do? Thank you.
AFFIRMATION AND NEGATION

All right. 0. K.

No. Yes.

VARIOUS PHRASES AND SENTENCES

Do you speak English? Love story,

English spoken. Ladies and gentelemen!
Fifty-fifty. No smoking.

For you. Printed in Poland.

I love you. To be or not to he.

9. Survey of form-classes.

Our tentative lists comprise 200 words and phrases in Class A and 120 in
Class B, plus o handful of items on the list of “linguistic folklore” borrowings.

The great majority of items on the lists are nouns and noun phrases. They
are mostly names of persons and things, but names of actions, abstract con-
cepts, and relations are also represented. They all come from some twenty
semantic ficlds, most of them relating to everyday life, work, and leisure;
whirh makes the items particularly useful in teaching,

Adjectives are few in number (about twenty) and constitute a random
collection. In Class A there are only a handful: long (in long play), single,
double, comic, and western. The internymic equivalents of the last four fune-
tion in Polish as nouns, but their adjectival meaning will be obvious to the
learner. In Class B the list is much longer: best (in best seller), big (in big band),
cool (a jazz term), hot (in hot dog), dry (wine), fair (in fair play), instant (coffee),
old (in old boy), open {(ticket or reservation). Some of these adjectives wppear
in their marginal, rather than central meanings: cool jazz, dry wine. In teach-

ing they will require special treatment. Names of nationalitics (and lan-
guages) also belong heve: American, English, Polish. Finally there are one or
two less useful items, such as cutomatic (gearbox) and topless.

Verbs are even more scarcely represented chan adjectives, but almost all
of them are very useful in teaching beginners. In Class A there ave only three:
stop, start, finish. The last two function as nouns in Polish, but their English
verbal meanings are not likely to be a problem to the learner. Class B contains

i e{)



CHAPTER V

CONCLUSION

The role of visuali- <5 a learning aid is undeniable;

d

i

few years have conclusively establish
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studie
that. What i3 still interesting researchers is the way
visual materia’ is absorbed, the ways in which visuals should
be used, and how they should be designed, developed and pre-
sented, and research already shows that their usefulness
notwithstanding, they should be used intelligently with a
realistic appraisal of their uses. Clearly they are not
endlessly applicable, nor is one type of visual useful in
all circumstances.

The variables are many. The subject matter influences
the kinds of visuals used: geography, for example, is likely
to use a large number of maps and graphs. Similarly the

behavioural objective will have an effect: whether it 1is

[y

factual or visual information which needs to be understood,
explained or rehearsed, and what needs to be recalled from
the experience - concepts or facts.

The students themselves influence not only what is
likely to be recalled but what form the visuals should

take. Children, for example, learn differently from adults
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111
who, because of their greater experience and knowledge,

learn concepts with the pictures. Mental ability has been

]

or verbal approach. Lower IQs achieve better from visual
aids than they do from verbally emphasized work as long as
those aids are keved to the level of the students. Indeed,
visuals, in these circumstances, can act as excellent moti-
vational devices.

Motivation is another variable in the effectiveness of
visual education, as it is in most educational circles.
Students learn any content matter much better when they are

interested in what is before them. For this, visuals can

be both a cause and an effect. Visual materials play an
important role in raising motivation and interest, and the
information they contain is better transmitted when motiva-
tion and interest are high. This situation is achieved,

too, when the visuals are part of a programme which is seen
by the students to be valid and attuned to their needs, a
factor especially true of adults, and when the visuals are
well incorporated with the material being taught.

Cultural factors may affect what students interpret as
important and what thev see as worthwhile learning techniques.
In addition, such factors will influence what they absorb
from a visual. Objects and concepts which are not in their

own culture or which that culture underemphasizes may be
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misinterpreted, or, indeed, not noticed at all in visual

materials. Visuals can be very effective in this context in
realigning cultural acceptance patterns.

The way in which the illu ations are presented is
yet another variable. Are they to be in a programme paced

by the teacher or one where the students work at a more

leisurely or self-controlled pace? Whichever is chosen,
the matter of exposure time becomes increasingly important,
as numerous studies have shown. A system such as charts

allows the students to refer to the visual at any time they

need. So, too, do textbook and workbook illustrations.

wO

Slides and transparencies may have much the same advantage
if the students are given enough viewing time. Films, tele-
vision and the like are excellent for the presentation of
concepts involving movement, but frame timé is externally
dictated, and the speed at which viualized information passes

before students may become a cause of interference.

Interference must be kept in mind when considering what
form the visuals will take, and here one should give atten-
tion to the ideas of design and realism. All visuals should
be clear to all students which means that their size, clarity,

spacing and color are all important. It sounds unnecessary

to say that a picture in education should not be too small

and should not be too large. If it is too small, many
details will be indecipherable and hence confusing; if it
is too big, a sense of unity will be sacrificed as students,
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in tryving to scan the whole picture, will tead to have their

attention taken by a small section, Spacing is part of

this concern as well. When parts of the visual are spaced
well, the scanning eye moves smoothly and logically £from
one to another.

The matter of complexity or simplicity is a feature
which is in the context of interference. As was noted in
Chapter II the realism continuum does not reflect the "learn-

ing continuum" and increasing detail tends, instead, to

decrease the teaching potential of the visual. However,
this remains an inconstant feature. Dwyer found in his
study that realistic, colored photographs were useful in
certain proscribed areas of a lesson on the part of the
heart. All the same, on the whole, studies suggest that
less complex illustrations are more readily understood and
better for the transfer of information.

In the context of realism should be considered the
matter of color. Again it is hard to be definite in any con-
clusions for sometimes it is true that black and white
illustrations can be extremely effective - the contrast 1is
strong. On the other hand, color can be important for
clarification, for attention-getting, for visibility con-
siderations, for the interpretation of relationships and
for the subtle transmission of attitudes. Children tend
to react to color, especially strong color, more definitely

than adults who are accustomed to the symbolism of black
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and white and the ideas it treasmits, but all people can
absorb a great deal from color. Wise use of color can add
to the learning experience; undisciplined use adds nothing
and can become an overload, resulting in a decrease of
understanding.

Using the visuals requires cueinyg methodology. Adults
in particular need to feel in touch with the work being pre-
sented and prefer to be told of the learning objectives in
front of them. This has the advantage of focusing their
attention and receptive concentration. Questions have a
similar effect, written or oral, and are also vital for
follow-up recall. Printed material, such as arrows, may
continue this role. This rehearsal is important to the
retention of learned material. All of these gambits, includ-

ing patches of color in an otherwise black and white illus-

(o]

tration, are further variables.
What this points to is that there is no single approach
to visuals, and that there are no hard and fast rules for

theilr use. The variables are vitally concerned in what

is right for one situation and what is right for another;
in order to adapt a visual for another use it may be neces-
sary to change only one or two of these aspects. Educa-
tional effectiveness is dependent upon small things and
cannot be made constant.

The variables do not change the fact that visuals are

useful but they do mean that commercially made products can
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seldom £it this £fluctuating mould. They cannot take into

o]

-

account the varying needs of students in different learning
environments, The whole idea of visuals is that they
should respond to just those environments and the needs

assessed on an individual basis, that they should deal with

unigque to an age group, a subject, a cultural attitude or a
teaching form. Here lies the great strength of the

~eacher-made visual aid. No matter what the artist.

-

kills of the teacher, it is he or she alone who recog-

s
iy

[y]

izes and understands the variables. Only the teacher can

o

produce visual materials which are that immediate response
to the situation, and only those are effective teaching
aids.

The teacher, then, should not be daunted by the artis-
tic requirements. Experience teaches a lot of ways to
deal with these needs, and furthermore brings more ideas.

d to turn to another person to translate

W

There is rn -
ideas, for this introduces the potential interference of a
third party and his/her interpretations. Necessity is

the mother of invention, and it is that which makes teacher-
made visual aids a continually viéal part of the ESL

classroom.
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Sample Passage for Listening

Comprehension with Visual

SIMPLE

) This woman is tired. She has been shopping

(

o

most nf the dav. She is wearing a brown coat and
on her head she has an orange hat. She 1is carrying
two bags.

(b) This girl has been at school but now she is

going home with her mother. She is wearing blue

8]

*

jeans, a blue hat and a red sweater.

SLIGHTLY HARDER

(2) Mark Booth's waiting for the bus and he's been
waiting guite a while. He's cold so he's put his
hands in his pockets to keep them warm. He's wear-
ing dark jeans and a yellow jacket, as wéll as a
blue hat.

(b) Jane Stevens is talking to a friend of hers.

She's going home from school. She's got on a blue

coat and red boots and she's a blonde.



(]

=i

/2&/ Goodness, zren't these buses slow. If it

Seen doing?

/B/ ©Oh, I had to tazke my daughter to the dentist so
I picked her up from school. When I left the house
this morning it was really gquite cold so I put on

this quilted coat and my fur hat. Now I'm so hot!
I'll be glad to get home and shed everything.
/A7 Ah, I'm just looking forward to getting rid of

parcels, hat, coat and shoes and putting my feet up.
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POSSIBLE SCRIPT FOR ORDER! ORDER

It was spring. The tree was in bud and flowers

~e beginning to appear. Within a few weeks, the tree

G

i
4

As the weeks

"1

I

was a mass of blossom in pink and red.

passed, spring faded into summer. The blooms on the tree

gave way to leaves. The days grew warmer and the tree

provided shade for people walking in the park and for the

children who played under it with their toys in the long

days.

Gradually these long days began to shorten.
green leaves began their change to re
many more weeks had passed the snow had arrived

Winter had returned.
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CHAPTER V

CONCLUSION

The role of visuali- <5 a learning aid is undeniable;

d

i

studies over the past few years have conclusively establish

visual materia’ is absorbed, the ways in which visuals should
be used, and how they should be designed, developed and pre-
sented, and research already shows that their usefulness
notwithstanding, they should be used intelligently with a
realistic appraisal of their uses. Clearly they are not
endlessly applicable, nor is one type of visual useful in
all circumstances.

The variables are many. The subject matter influences
the kinds of visuals used: geography, for example, is likely
to use a large number of maps and graphs. Similarly the

behavioural objective will have an effect: whether it 1is

[y

factual or visual information which needs to be understood,
explained or rehearsed, and what needs to be recalled from
the experience - concepts or facts.

The students themselves influence not only what is
likely to be recalled but what form the visuals should

take. Children, for example, learn differently from adults
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who, because of their greater experience and knowledge,

learn concepts with the pictures. Mental ability has been

=]

examined in its bearings on learni-g from visuals, and it

or verbal approach. Lower IQs achieve better from visual
aids than they do from verbally emphasized work as long as
those aids are keyved to the level of the students. Indeed,
visuals, in these circumstances, can act as excellent moti-
vational devices.

Motivation is another variable in the effectiveness of
visual education, as it is in most educational circles.
Students learn any content matter much better when they are

interested in what is before them. For this, visuals can

be both a cause and an effect. Visual materials play an
important role in raising motivation and interest, and the
information they contain is better transmitted when motiva-
tion and interest are high. This situation is achilieved,

too, when the visuals are part of a programme which is seen
by the students to be valid and attuned to their needs, a
factor especially true of adults, and when the visuals are
well incorporated with the material being taught.

Cultural factors may affect what students interpret as
important and what thev see as worthwhile learning techniques.
In addition, such factors will influence what they absorb
from a visual. Objects and concepts which are not in their

own culture or which that culture underemphasizes may be
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misinterpreted, or, indeed, not noticed at all in visual

in this context in

m

materials. Visuals can be very effectiv
realigning cultural acceptance patterns.
The way in which the illustrations are presented is
yet another variable. Are they to be in a programme paced
by the teacher or one where the students work at a more
leisurely or self-controlled pace? Whichever is chosen,
the matter of exposure time becomes increasingly important,
as numerous studies have shown. A system such as charts
allows the students to refer to the visual at any time they

, too, do textbook and workbook illustrations.

O

need, S
Slides and transparencies may have much the same advantage
if the students are given enough viewing time. Films, tele-
vision and the like are excellent for the presentation of
concepts involving movement, but frame timé is externally
dictated, and the speed at which viualized information passes

before students may become a cause of interfe ce.

Interference must be kept in mind when considering what
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form the visuals will take, and here on
tion to the ideas of design and realism. All visuals should
be clear to all students which means that their size, clarity,

spacing and color are all important. It sounds unnecessary
to say that a picture in education should not be too small
and should not be too large. If it is too small, many

it

H"ﬁ

details will be indecipherable and hence confusing; if

is too big, a sense of unity will be sacrificed as students,
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in tryving to scan the whole picture, will tead to have their

attention taken by a small section, Spacing is part of

this concern as well. When parts of the visual are spaced
well, the scanning eye moves smoothly and logically £from
one to another.

The matter of complexity or simplicity is a feature
which is in the context of interference. As was noted in
Chapter II the realism continuum does not reflect the "learn-

ing continuum" and increasing detail tends, instead, to

decrease the teaching potential of the visual. However,
this remains an inconstant feature. Dwyer found in his
study that realistic, colored photographs were useful in
certain proscribed areas of a lesson on the part of the
heart. All the same, on the whole, studies suggest that
less complex illustrations are more readily understood and
better for the transfer of information.

In the context of realism should be considered the
matter of color. Again it is hard to be definite in any con-
clusions for sometimes it is true that black and white
illustrations can be extremely effective - the contrast 1is
strong. On the other hand, color can be important for
clarification, for attention-getting, for visibility con-
siderations, for the interpretation of relationships and
for the subtle transmission of attitudes. Children tend
to react to color, especially strong color, more definitely

than adults who are accustomed to the symbolism of black
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and white and the ideas it treasmits, but all people can
absorb a great deal from color. Wise use of color can add
to the learning experience; undisciplined use adds nothing
and can become an overload, resulting in a decrease of
understanding.

Using the visuals requires cueinyg methodology. Adults
in particular need to feel in touch with the work being pre-
sented and prefer to be told of the learning objectives in
front of them. This has the advantage of focusing their
attention and receptive concentration. Questions have a
similar effect, written or oral, and are also vital for
follow-up recall. Printed material, such as arrows, may
continue this role. This rehearsal is important to the
retention of learned material. All of these gambits, includ-

ing patches of color in an otherwise black and white illus-

(o]

tration, are further variables.
What this points to is that there is no single approach
to visuals, and that there are no hard and fast rules for

theilr use. The variables are vitally concerned in what

is right for one situation and what is right for another;
in order to adapt a visual for another use it may be neces-
sary to change only one or two of these aspects. Educa-
tional effectiveness is dependent upon small things and
cannot be made constant.

The variables do not change the fact that visuals are

useful but they do mean that commercially made products can
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seldom £it this £luctuating mould. They cannot take into

o]

-

account the varying needs of students in different learning
environments, The whole idea of visuals is that they
should respond to just those environments and the needs

assessed on an individual basis, that they should deal with

unigque to an age group, a subject, a cultural attitude or a
teaching form. Here lies the great strength of the

~eacher-made visual aid. No matter what the artist.

-

kills of the teacher, it is he or she alone who recog-

s
iy

[y]

izes and understands the variables. Only the teacher can

o

produce visual materials which are that immediate response
to the situation, and only those are effective teaching
aids.

The teacher, then, should not be daunted by the artis-
tic requirements. Experience teaches a lot of ways to
deal with these needs, and furthermore brings more ideas.

d to turn to another person to translate

W

There is rn -
ideas, for this introduces the potential interference of a
third party and his/her interpretations. Necessity is

the mother of invention, and it is that which makes teacher-
made visual aids a continually viéal part of the ESL

classroom.
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Sample Passage for Listening

Comprehension with Visual

SIMPLE

) This woman is tired. She has been shopping

(

o

most nf the dav. She is wearing a brown coat and
on her head she has an orange hat. She 1is carrying
two bags.

(b) This girl has been at school but now she is

going home with her mother. She is wearing blue

8]

*

jeans, a blue hat and a red sweater.

SLIGHTLY HARDER

(2) Mark Booth's waiting for the bus and he's been
waiting guite a while. He's cold so he's put his
hands in his pockets to keep them warm. He's wear-
ing dark jeans and a yellow jacket, as wéll as a
blue hat.

(b) Jane Stevens is talking to a friend of hers.

She's going home from school. She's got on a blue

coat and red boots and she's a blonde.
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/2&/ Goodness, zren't these buses slow. If it

Seen doing?

/B/ ©Oh, I had to tazke my daughter to the dentist so
I picked her up from school. When I left the house
this morning it was really gquite cold so I put on

this quilted coat and my fur hat. Now I'm so hot!
I'll be glad to get home and shed everything.
/A7 Ah, I'm just looking forward to getting rid of

parcels, hat, coat and shoes and putting my feet up.

130



=
et
[+'5]

POSSIBLE SCRIPT FOR ORDER! ORDER

It was spring. The tree was in bud and flowers

~e beginning to appear. Within a few weeks, the tree

G

i
4

As the weeks

"1

I

was a mass of blossom in pink and red.

passed, spring faded into summer. The blooms on the tree

gave way to leaves. The days grew warmer and the tree

provided shade for people walking in the park and for the

children who played under it with their toys in the long

days.

Gradually these long days began to shorten.
green leaves began their change to re
many more weeks had passed the snow had arrived

Winter had returned.
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