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ABSTRACT

Investlgators wrote proposals for research 2n the
nature and learning cf communicative rrocesses in the elementary
classroom. Three questions were addressed: (1) What is the nature of

f_ communication in the classroos? (2) How do students acquire the rules

of classroom discourse? (3) What is the effect of inadequate learning
- ef classrcem discourse rules? Abstracts of eight federally-funded
-projects on the topic and tvo commissicned papers are included here.

"The first, "2 Summary of the Research Area: Methodology and

Substantive Issues," by Louis A. Gomes, suggests that successful

- research methodology should be shared to benefit other Tesearchers.

.. In “Practical Implications of the Research," Marie E. Shiels-D'Jouadi
examines each project in terms of its implications for the

‘"educational practitioner." The degree of attention to practical

- areas in the projects varies from extensive to minimal. It is
-suggested that expectations fcr research, basic or applied, should be

made clear by the funding agencies., (PJM)
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PREFACE

In 1977, a grants competition was held on the subject of Teaching as a
Llﬂgu;SflE Process. Investigators were invited to submit proposals on the
nature and leamning of commmicative processes in the classyoam at the
elementary level through increased understanding of language use in
school settings, including such factors as the nature and learning of
classroom language rules, cultural differences in 1anguage use, and
student/teacher interactions that require social or referential compre-

hension.

Investigators were asked to consider the following questions: What is the
nature of commmication in the classroom? How do students acquire the
rules of classroom discourse? What are the effects of inadequate learning
of classroom discourse rules?

Eight projects received funding (See abstracts section, pages 2—10)g

The purpose of the Mid-Project Research Conference on Teaching as a
Linguistic Process was to bring together the principal investigators,
National Institute of Education personnel, original grants announcement
panelists and other selected outside practitioners and experts to review
the progress of the eight Teaching and Instruction Division projects at
the midpoint of their contract period. The conference was held in

July 1979, at the Holiday Inn South in Frederlcksbufg, Virginia. During
the two and one half days, ten plenary sessions were held: eight were
major paper presentations of project progress; and two were panels
organized to aid the development and writing of major papers which were to
reflect the work of the conference.

In this report of the Teaching as a Linguistic Process Mid-Project Research
Conference, the abstracts of the eight research projects have been provided
as well as the two major commissioned papers. Copies of individual mid-
project reports have been reproduced and may be obtained from me at the
National Institute of Education, 1200-19th Street, N.W., Washington, D.C.
20208.

I would 1like to thank all of the participants for contributing to a worth-
while conference. In addition, I commend Dr. Samuel Pisaro of the
Teaching and Instruction staff for his sensitive and detailed management

of the meetings and commissioned reports.

Virginia Koehler
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f Project: Bilingualism and Bilingusl Education im the Puerto Rigan Community

Principal Investigators: Johnm Attinasi/Shana Poplack/Pedro Pedraza

mstitution: Center for Puerto Rican Studies

FY '78 - $41,325
™ 179 = §35,475 .

NIE Proje :¢ Honitor: Marecia Whiteman
g ————— - = - = - -

{

The over=all goals of this study are to develop more precige kmowledge of lim~
guistic norms and rescurces of the bilingual Puertc Rican community which will
serve as & basis for a realistic amd effective educational policy. The stuay

will proceed upon the basis of previous exploracory work done uy the investi-

gators in the East Harlem compunity. They will do a sociolinguistic analysis

of Spanisb and English and an ethnographic anslysis of classroom languages.

This research will be carried out in close touch with the legal and political
deve lopments in bilingugl educatien, so that it will be continually oriented

to the most important issues that effect the §ammbmxty du:;gg & period of

rapid social change. According to the investigators it ias well knownm that

ghe language situation of the Puerto Rican community in mainland cities has
been recognized as a majcy cause of the failure of the sechool systems to pro-
yvide an adequate educatiom for Puerto Rican children. However, in spite of
previeoys legal snd compunity pressures to provide bilingual and bicultural
programs to solve this problem, these programs have not yet been informed by
the neads of the bilingual child, and lack the necessary ethnographic and
pociolinguistic knowledge af the factors dgtgrm;ﬁlng language choice, language
ghange, langusge use, snd lapguage learning in the Puerto Rican cosmunity.

The investigators feel that the answers to the questions they have formulated
will form a complex pattern of behavior that will largely deteruine the success
or failure of the educational procecs, and of bilingual education in particular.
In the past, many educators have approached these questions as if answers
depended entirely on the individual capacities of each child. Socioclinguistic
research has zlready indicated that the answers are the result of pacterned

ways of speaking that have evolved over long periods of time. The task of
;a::gﬁl;nguiatlc research is to snzlyze these patterns and trace changes now i ;
in progress, so that they can be seen as resources rather than obstacles to =
the educational prrocess.
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"Project: Ethno-Linguistic Study of Classroom Diszourse
Principal Iavestigator: Dell Hymes -3-
Institution: University of Pennsylvania

Funding: FY '78 - §16,000

NIE Froject aan;;g;: Marcia Whiteman

The principal IBVESE;EHEBI will undertake to analyze and sythesize the wide
variety of systems currently being usad for the nn;ly;;s of classroom discourse.
He will attempt to 1ntegfate these results into existing theories, and pursue
further development of promising advances in linguistics and core disciplines.
There is & grear deal to be brought together and comsidered, much of it un~
published. The investigator feels he can accomplish this task becguse of

his experience with analysis and synthesis of research in linguisetic inquiry

of many kinds, and personal a:qualﬂ:anee with the development of a number of
approaches to discourse now in use.

The findings of studies of classroom discourse can be placed and assessed in
terms of the following questions:

1. What range of components of speech events is comasidered?

2. What range of instances of gartiéular componeiits is considered?

And, plac;ng s;eegh in the context af commmnication as a Hﬁclé,

4. (a) What range of modalities, structures, elemeats of cowmunicative
conduct is considered?

(b) What range of levels is analyzed?

5. Whi: ~range Qf ;ﬁmmuni:ahive ﬁﬁﬂduét pravides the basis for the

ment of s:udents, and evaluation of new pfegrams " These flndlﬂgs zan be braug%ﬁ )
to the attention of teachers as an aid in dealing with parttﬁular difficulties,
The perspective of ethnolinguistics can become an element in the teacher's and
administrator's conception of his or her role.
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Project: Language at School and Home: A comparative Ethnography of Children's
Commmicative Strategies

Principal Investigators: Herbert Simons/John Gumperz

A ———]

University of California, Berkeley

FY '78 - $84,879
Fy '79 - $89,403

The purpose of this study is to (a) develop ways of looking at classroom inter-
action and communication in the home; (b) explain what is learned in the class-

room on the basis of the continuities and discontinuities between classroom,
playground and home cammunication strategies,

The goals of the study are four-fold:

1) to develop ways of looking at classroom interactiom that a) account
for differential learning by providing an ingight intohow what is
said and done in the classroom influenmces the child's view of the
learning process or the goals of education, b) how the classroom
environment can provide a distorted view of the content to be
learned and so served to stifle motivation to learn over time;

2) to develop ways of looking at the home communicative envirom-
ment so the investigators can explore a) how the classroom
discourse patterns differ from or are similar to those the child
builds up before coming to school, b) how mismatch in discourse
understanding between home experience and that in the classroom
can lead to miscommunication;

3) to study the child as a total person in the school, in both peer
relations in the playground as well as in the classroom, so that

. 8 full range of the child's communication potentialities for
classroom work can be judged;

4)  to provide & basis for the future development of teacher training
procedurcs which could give teachers an understanding of their I
; classroom environment, TR

The investigators feel this study will increase understanding of the communi-
cation strategies used in the classroom. They feel it will also provide a
set of diagnostic episodes that can be used as a basis for teacher training.




Project: Children's Discourse in Cooperative Didactic Interaction:
) Developmental Patterns in Effective Learaing

Catherine R, Coope:

Institution: University of Texas, Austin

Funding: FY '78 - $34,967
FY '79. - $35,20L

NIE Project Monitor: Esther Perry '

The purpose of this project is to study the processes of children's communicaric
as they participate in two common peer learning contexts: cooperative and instr-
uctional., In a cooperative learaing situation, pairs of children have an equal
amount of information concerning the problem at hand. In an instructional
situation, ome child has the information the other needs in order to solve thea

problem. While many investigators are tracing the development of children's
discourse from a developmental~-descriptive perspective, others have investi-
gated the degree to vhich peer interaction enhances cognitive growth, but with=
out specifying the characteristics of effactive interaction. - The proposed
study represents an integration of these two concerms by detailing how children
communicate in learning situations and what aspects of their interaction faci-
litate that process. . ’

Given the increasing reliance om the peer group as a setting for classroom
learning, and the theoretical importance of peer interactiom ia accounts of
intellectual development, the careful description of the characteristics of
effective peer collaboration is essential.

The principal imvestigator will focus om identifying the discourse charactaris-
tics of children who are most effecrive in each activity. In addition, she will
examine individual differences according to age, sex, ethnic group, and physical
setting. The iavestigator will videotape pairs of childrez in each of the two
learning situations, The study involves 100 pairs of children firom windergarten
and second grade, with equal aumbers of boys and girls at each age, interacting
in a focussed setting. In this study the sequence of speech acts to be ex-
amined includes attention focussing, questioning, directing, commenting, s
responding, and evaluation, i

This work will contribute to the basic understanding of childrem's d
aud to the teachiag of young childrea. By assessing the impact of di
on cognitive achievement, and eyamining patterms of ind £
in effectiveness, it will provide both a sequential model of discourse in
children's learning and a differentiated, positive view of the assers of
each group observed, by identifying which of their existing communicstion
skills contribute to effective learning.

1d
d
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Project: Service-Like Events During Individual Work Time and Their Contributions
' to the Nature of the Rules for Classroom Communication

igator: Marilyn Merrit

Institurion: Center for Applied Linguistics

FY '78 - $68,000
FY '79 = §14,000

NIE ¢roject Monitor: Marcia Whiteman

This study will investigate the nature of the rules governing classroom commumication.
Specifically, it will attempt to find out how children go about seeking information
from their teachers and classmates in such a way that social relationships are main«
tained or enhanced, It will also investigate how rules for this type of classroom
commnication relate to existing research and to existing rules of gemeral communi-
cation.

The investigator will use video~taped and audio-taped data drawn from middle class,
elementary open classrooms (nursery through third grade) over the course of one year,
She will use prior analyses of this data as a basis for 2 geneval statement about

the nature of classroom discourse tules. Specific procedures and findings of that
data will be important for this study. :

One of the most important concerns of the American educational systen is that of
equalizing opportunity for learning and standards for evaluation, In recent years,
interest in studies of classroom communication have burgeoned and suggest that

basic descriptive research about the nature of classroom discourse will have impor-
tant implications for these concerns. The proposed study of individual work time
events is especially appropriate to these needs for at least three reasons. First

of all, very little descriptive work has attended to individual work time activities
and virtually none have investigated the kind of "event" that is proposed in this
study. Secondly, the study of classroom communication during individual work time
highlights social meaning. Because children's interactiom during this "time' involves
initiation of verbal exchange, a child must learn communication rules which regulate
conversational readiness with another child. Thirdly, the events to be studied will
involve both social weaning and cognitive meaning. Although it isynewm that children
often ask questions in order to get social attention, in many cases it seems clear that
the child is motivated to initiate an exchange in order to get academic facts. c2a

Finally, it should be noted that this study will not ouly tell more about the
nature of the rules of classroom discourse, but will have wider implications. As

8 result of having five grade levels under analysis, and five points in time for
each grade level, it is anticipated that inferences will be made about the acquisi-
tion of these rules. Further, it is enticipated that a variatiom in knowledge of
these rules among children of the same grade level may be found.  This may have
important implications for multi-cultural educational settings.



Project: Participant Perspectives of Classroom Discourse

Principal Investigators: Morton Tenenberg/Greta Morine-Dershimer

Californias State University, Hayward

Funding: FY '78 = 374,842
- FY '79 483,017
'80  $29,648

1

NIE Project Monitor: Rent Viehoever

The investigators feel that there is a need for further research on teaching as
8 linguistic process, particularly research which would help children and
teachers, who are the participants in classroom discourse, to understand each
other more fully. They state that it is clear that the consequences of mis=
communication can be bad for children, both intellectuelly and socially. Mis-
commnication can occur with regard to either referential meanings or social
meanings of classroom conversation. This study will investigate participant
perspectives on the nature of communication in the classroom, describe pupil
conceptions of the differences between discourse in the classroom, at home,

and on the playground, exsmine the correspondence between pupil and teacher
conceptions of the rules of classroom discourse, and compare participant
conceptions to those of a sociolinguistic specialist in ‘analysis of classroom
discourse, In addition, the study will examine the speed of pupil acquisition
of the rules of classroom discourse, with particular attention to pupil
differences in cultural background, academic ability, and grade level, and to
teacher-perceived differences in pupils' communicative behavior in the class-
room. Finally, the study will investigate the relationship between teacher
conceptions of pupil differences in commynicative behavior and teacher expecta-
tion for pupil success in reading achievement.

The subjects of this study are 6 teachers and 180 pupils in gf§d§s two t@faugh
four of a California elementary school. Pupils come from low income Mexican-
- American, Bl-ck, and Anglo families. Data will be based on pupil and teacher

interpretatious of videotaped samples of discourse in naturally occurring social
situations (classroom, home, playground).

The results of this study could pinpoint some important causes of miseamguni;glién
in the classroom and identify ways to help teachers and pupils understand each
other more fully, leading to improved pupil learming.

10
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:pject: Socizl amd Cultural Organizatisas of Interaction in Classrooms of
Bilingual Teachers “

Frederick Erickson/Courtney Cazden

Harvard University
FY '78 -~ 295,293
FY '79 - $92,352
FY "80 - $10,000

NIE Project Monitor: Ricardo Maitinez

_ — . i - . __ - — - e v - I . - . —

This wtudy seeks (1) to £ill im ‘the besic knowlidige gaps about the mocial and
cultural rules gowerning classroom interactior ia ‘bilingual first grade clags-
Tooms,. and (2) to state cleariy the implications for applying this new knowledge
in the design and conduct of Mculturally responsive" education for Chicanos .and
‘other bilingual populations. Data collectidn and methods of analywsis will
address currently unanswered ‘questions abour the cultural organization .of
social relationsghips in everyday class=oom «.ommunication., During the first
year, one first grade classroom will L=z obsrrved and videotaped. It will

be taught by a bilingual Latino teacher. During the second year, four .classrooms
will be observed and videotaped; wwo taught by Latino teachers and two taught
by #nglo tcachers. o -

A recent weport published by the U.S. Commission on Civil Rights (1973) investi-~
pated the intergctional pattetns ~f teachers with Mexican American and Anglo
students in 429 elementary and secondary schools. Tue summary findings of this
report clearly wevealed tnat "typical® Chivano students ‘have much less interactio
with their teachers than do their “typical Anglo counterparts. - They show
interesting wariation but provide us evideuce for :the interactional causes of
the warigtion. The imvestigators Tsel thar such findings raises questions

- dbont more specific aspects of jrceractiomal dynamics in the classroor, e.g.,
What is the social and cultural ovganization of communication in these clags-
moome that produces These summii s fiwlings? What are the rules ‘governing
classyoom commmication? Do noliturally distinct eystems of social rules
governing interaction patterrs exist in linguistically and culturally hetero-
geneous classrooms? If so, vhat are some effects of such cultural differencés
in intéraction rules on the participszion of Chicano students in classroom

Currently almost mothing is ‘mown sc ientificelly about ‘these igsues. Yet they
ween to ‘have fundamental implizotions for the preservice .and continuing training
of tnachers of bilingual children, whether those teachers are -ethnically Latino
ior #.glo, The propesed research is an essential first step methodnlogically
and ‘substentively in addrevsing these .ssues of current significance in

_educational practice .and in sociolinguistic theory,

. 1
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Project: The Effect of Differential Clasasroom Organization on the Learning
o of Classroom Discourse Rules and Cognitive Content

Michael Cole

Institution: University of Celifornia, San Diego

FY '78

'78 ~ $152,352
FY '79 - $158,258
Fy '80 - $169,788

NIE Project Momitor: Martin Engel

The purposes of this study are: 1) to apply curreatly existing techniques of
examing discourse rules and cognitive content of elementary achool children's
behavior in & variety of classtoom settings, Z) to evaluate the relative
utility of competing methods of classroom interaction snalysis for purposes

of cognitive-linguistic description, 3) to use the best descriptions available
to evaluate the theory that children from different home backgrounds are best
taught in differently structured classroom environments, 4) to apply the fruits
of this analysis to helping teachers learn more about the sources of children's
misunderstandings in classroom lessons of various kinds.

The investigators will do an intensive study of the teaching and learning
strategies of students and teachers in four basic kinds of educational settings
which includes: 1) a general classroom lesson in which a single teacher presents
material to a classroom full of students in a standard lesson plan format, 2)
informal small group teaching in which the teacher and teacher's aide goes
over the same type: of lessons in a smaller, open corridor-type format, 3)

an informal club activity in which the topics which have been taken up in the
classroom are explored in very different contexts with groups of 7 or 8
children who have to work together to complete the projects which they helped
design, 4) individual tutorial sessions with children from the same class con~-
ducted on different occasions by the classrcom teacher, her aide, and a

psychologist trained in clinical interviewing on cognitive skills.

The investigators' basic concern in this work is to establish links between

the ethnographic and linguistic description of activities in the four

different learning environments with cognitive - psychological accounts of L
the ways in which the children and the teacher process information about
academic subjects and their social interactions. Their basic objective

is to specify the way in which different kinds of social organization of
classroom lessons interact with characteristics of the individual learmer

to produce different kinds of academic activities and outcomes.

The successful completion of this work should enable teachers to better
design and evaluate the effectiveness of educational activities for a wide
variety of children. It should also beof concern to social scientists
interested in the description of cognition and language in context, edu-
cational theorists concerned with the design of classroom environments that
are sensitive to the needs of different kinds of learmers and teachers who
must repeatedly deal with ambiguous information about the state of knowledge

ST}




MAJOR PAPERS

A SUMMARY OF THE RESEARCH AREA:
METHODOLOGY AND SUBSTANTIVE ISSUES

Louis A. Gomes
1979

. Paper prepared to summarize the presentations given at the National
Institute of Education Conference on Teaching as a Linguistic Process,
July 9-11, 1979, Fredericksburg, Virginia,
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o INTRODUCTION
At ,Yaf;@nfie_rence held in Fradericksburg, Virginia during July of 1¢.9,
Anvestigators from eight research projects presented mid-project reports to

their colleagues; outside experts and staff members of the National Institute

- of Education (NIE). The projects were funded in the 1977 NIE grants
' a:lmamcemmt c@etitim in the area of Teaching and Instruction.
Theflfsttwadays of the three day conference were devoted to individual

project presentations. Written reports and oral descriptions of the research

~-design, methodology, and preliminary findings -of each project were delivered

© by each principal investigator. Following each presentation, a discussion

. Period was-held in which the audience raised questions, sought clarifications,
- made comments, and offered suggestions, On.the final day of the conference
~ two. panels-were organized-to- summarize the proceedings and to react to

- -particular-research issues. - Panel One examined ‘the” implications of the

. ““research on educational practice while Panel Two" discussed. the methodolo-

gical and substantive research issues that surfaced as a result of the

project reports. - -

~-of the paper a sumrary of the research area is presented. My method in this
~'section is to present a broad, and necessarily cursory, description of the
methodologies used by the research projects. I will sumarize the research
area while at the same time highlighting both the methodological similarities
across projects and the unique aspects of each project's approach to the
study of classroom discourse, To support the narrative discussion and to
~show visual comparisons, several tables are included for the reader's
information. . :

’ﬂuspaper is an extension of the Panel Two discussion. In the first section

- A review of the substantive research issues raised during the conference and
the response of the panel to these issues follows in the second section of
the paper. The final section of the paper presents some concluding remarks
-about the.research area and offers a few suggestions concerning the direction
of future research activity. ’

Sumary of the Research Area

The original designation of the research area as outlined in the NIE request
for proposals was for research on teaching as a linguistic process that would
seek :"'to improve teaching at the early elementary school level through

* increased understanding of language use in school settings, including such

*Touls Gomes, Arno Bellack, Sylvia Scribner, Roger Shuy, and Judith Greene
were the members of Panel Two. :

D s W T B
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‘factors as the nature and learning of classroom language rules, cultural

-difference in language use, and student and teacher interactions that require

~social ‘and/or referential comprehension' (p.4). Three guiding questions were
+woffered to potential researchers: (1) What is the nature of commmication

- in theclassroom? - (2) How do students acquire the rules of classroon

discourse? and (3) What are the effects of inadequate learning of classroom

discourse rules?

All -of -the reporting research projects addressed, to some degree, the
research-area .as outlined above. Research designs and strategies for
collecting and analyzing data of -all the projects were directed in various
-ways.at-the study and understanding of classroom discourse. Acquisition of
‘classroom ‘discourse rules and the effect of discourse rules on cognitive
-achievement were addressed to a much lesser degree. '

A maturalistic "ethnographic" research design was used by all of the projects
‘with the -exception of De]l Hymes' survey of the approaches to classroom 3
‘discourse (see Table I).” The Simons/Gumperz project, in conjunction with the
maturalistic approach, utilized several field experiments in. their design.
‘One-eperiment developed by the project involved the study of children's
behavior in a free-choice learning environment. A biology discovery room at
the university was:used as the experimental enviromment. In addition, the
- project “team-experimented with film as a method of ‘eliciting oral and written
‘marratives from the research subjects. Pilot testing of experimental tasks to
Tmeasure metalinguistic skills -and autonomous speech styles was also undertaken
by ‘this project- team. The Tenenberg/Morine-Dershimer project -and ‘the Cole
project were the two other projects using field experiments (curriculum changes)
in their designs. - The.Cooper project was the only project to employ. a = .
laboratory ‘experimental- design. She used developmental psychology theory to
‘Structure an experiment in which she could study how children use language in
-«cooperative and didactic leaming tasks. : :

All of the research projects focused on classroom discourse of an academic
nature while four of the projects (Attinasi/Poplack, Simons/Gumperz,

Ternepberg/Morine-Dershimer, and Cole) included non-academic situations as
‘well-(See.Table 1). - o o o R '

Every project, -except the Merritt p?aj ect, focused on cultural variables,
Only the Attinasi/Poplack study of Puerto Rican children dealt with bilingual
;populations. Sexual differences as a variable only appeared in the Cooper

‘Table ;1 shows that all of the projects used naturalistic observation as a
data-collection method. Investigators in -every project served as naturalistic
- -observers ‘while the Simons/Gumperz, Cooper and Cole projects used participant

‘Tables 1- , ipted fram one developed by Virginia Koehler to describe
. ‘common -elements as well as differences among projects. The Hymes project will
not. be included in Tables II-IV since it is not an empirical study. '

s
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~ observers.. ﬁieTenenbEI‘g/I\brme-Dershmgr research was unique because of

the strategy of-using same day video-playbacks and interviews as a means of
“dnwolving teachers and students in the collection and analysis of data.

1

“This method provided them with a triangular scheme of data analysis in
- which the teachers and students provided the emic perspective while the
-research team provided the etic perspective. =

Also unique was the use of parents as researchers and data collectors by
Gumperz project. -In this project, parents were trained to keep
diaries-and to collect natural data by recording conversations occurring in
their homes. 'This method enabled the project investigators to gather data
-om ‘the discourse processes and quality of interactions taking place in the

Data Has collected by various techniques in the eight projects. Audiotape
cordings were used in all of the projects and all but the Attinasi/Poplack

>ject used videotape recordings. Five projects (Attinasi/Poplack,

s/Gauperz, Cooper, Tenenberg/Morine-Dershimer, and Erickscn/Cazden)

utilized interviews while only the Simons/Gumperz project used questionnaires
-0 elicit data. The Simons/Gumperz project also used oral and written

marratives as data sources.

waty analysis as a method of data collection only occurred in the
“Merritt project. She used existing videotapes and ethnographic records
‘located at the Center for Applied Linguistics as her data base.

Table III shows that every research project focused on student-student and
teacher-student interactions occurring in both small group and whole class
social contexts. Parent-child interactions were observed and recorded in
three projects. The Simons/Gumperz team, as noted above, studied naturally
drcurring conversations in the home. The Tenenberg/Morine-Dershimer group
studied family comversations in black, Chicano, and white hcmes in order to
sai = understanding of different patterns of language use in the home.

, ' this data to help teachers analyze the differences

-and similarities between home and classroom discourse. The Attinasi/Poplack

group also studied parent-student interactions but they included the
inveractions within the larger social zontext of the commmity. - :

In Table IV we see that the leiTE‘IT fécm;s of 1énguage analysis of every
project was on the language used by the child. Teacher-speech was a focus

of analysis in the Tenenberg/Morine-Dershimer, Erickson/Cazden, and Cole

- projects while parent speech and inteiactive behaviér was included by the

si/Poplack, Simons/Gumperz and Tenenberg/Morine-Dershimer projects in

thglrs:hmss of data analysis. Commmity speech patterns were analyzed
only. in the.Attinasi/Poplack project. . . . o

Tahle IV also mdltates that every research project had a primary emphasis
on ‘the study of verbal commmications and all except the Attinasi/Poplack
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-~ and . Tennenberg/Morine-Dershimer projects included seme form of analysis
of nonverbal commmication.  Collection and analysis of written commmi-
cation occurred in the Simons/Gumperz research and only the Tenenberg/
Morine-Dershimer team studied and analyzed the interpretation of language
through the child's receptive chamnnel.

In sum, the research projects were similar in many respects but different
in several other respects, Although ethnographix methods were utilized
as a basic approach in every project, unique and interesting cambinations
of methods were employed in each project as it addressed its respective
research problems. The use of these various approaches and methods led to
the Panel Two discussion of the substantive methodological issues that
follows in the next section of this paper.

e U Y

- Substantive Methodological Issues

During the presentations of the mid-project reports several generic metho-
dological issues of long standing emerged as investigators described the
approach to their particular research problem. Questions concerning the
“"generalizability and validity of research findings came up over and over
again in each discussion period. The fact that the classrooms , as research
environments, are constantly changing and have no permanency over time
seemed to present a general problem to each project of how to specify and
limit the multiple variables, '

The question of the extent to which traditional ethnographic methods could
be applied in classroom settings was another generic issue that was raised
several times during the conference. John Ogbu, an anthropologist, on
several occasions observed that many of the research projects were using
modified ethnographic methods rather than the traditional methods and
techniques of ethnography as understood by anthropologists. He viewed the
methodology as applied ethnography and cautioned the audience about the
potential problems in using such an approach. It seemed that the use of
applied ethnographic methods were in part a response to the unstable nature
of classrooms as a research environment and the ever present pressure to
report findings as quickly as possible.

The discussion of ethnographic methods at the conference often led to the
important question of who are the "researchers' and "ethnographers" in
classroom research. The use of teachers as participant observers and as
colleagues in the research process was debated throughout the mid-project
reports. Some researchers argued that the teachers' perspective on the data
was very important while others reminded the audience of the problems involved
and the prior failure of action research. It was also mentioned that a
dichotomy of purpose may exist because teachers were usually interested in
solving problems and not methodology while ethnographers were often interested
in process and method and not specific problems.




’l‘he},;mc:ent;a;;ciz of the research projects on learning rather than on .

- teaching was another substantive issue that was raised by several of the
«coriference participants, Although this was a very valid assessment of the

garchpmj ects; it should be remembered that the original focus of the

" research area was on the study of classroom rules and discourse. In any

event, it is thought by some - but not others - that the research on
learning was probably a necessary step prior to undertaking the study of

-teaching. .As an aside, probably the title of the conference, 'Teaching

as .a Linguistic Process", was not the most appropriate description of the
type of research that was presented.

All of the above issues are very complex and to adequately address each

‘issue-would be beyond the scope and intent of this paper. Rather, it seems
- more appropriate to address the four substantive issues identified by the

menibers of Panel Two. Those issues were: (1) necessity of using multi- o
disciplinary resources in classroom research and the problems involved; (2)
the coding, cataloging and indexing of data and the potential for multiple
anazlysis; (3) need to state underlying assumptions and to define research
terms amd concepts; and (4) study of teaching within the context of schooling.

‘The'need and the acceptance of us.mg methodological techniques and resources

from other disciplines was evident in every research project. An example

~of this need was how the Cooper project in employing a psychological

experiment needed a linguistic scheme for the analysis of language data.

- The! Tennenberg/Morine~Dershimer project's use of psychological techniques

to elicit data for the study of multidisciplinary resources. Members of .
the. panel however, raised the issue of how researchers choose and select
the appropriate resources for their particular research problem. The avail-
ability of information on different research techmiques and organizing
perspectives was felt to be scarce. Furthermore, several panel members,
observed that researchers were seldom fully cognizant of the problems

- invelved in using or adapting a particular scheme of analysis or research

techniques., - This situation was, in part, responsible for the confusion and
misunderstanding that occurred when the methodologies and the resulting

data of particular projects were explained to the conference audience. On
a positive note,the panel members were enthusiastic about the group-
research effort that was evident in each project. They applauded the new
attitudes and appreciations that were being developed towards research
methodologies fraom different disciplines. The type of data that was gen-
erated by these different methods was viewed as exciting by members of the
panel.

Coding, cataloging and indexing of data was the second substantive issue
raised by the panel. Coder reliability and validity in tems of what data
was coded and by wham was viewed as one set of problems while the need for
specific information on how data was collected and in what context was .

- another. The fact that different theories and differences in methodological
~ approach lead to how a particular research problem is defined and sub- -

sequently how data was viewed seemed to complicate how the coding of data
could be made more reliable and valid. In addition, several participants
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- .made-the point that there was a need, because of expense and duplication

-of effort, to begin to consider the possibilities of sharing data and

- performing multiple analysis on already collected data. However, the v
~sharing of data raised many procedural, legal and ethical questions that

‘would -have "to be addressed before multiple analysis schemes could be

_ implemented. = Maintaining confidentiality, getting informed consent from

participants and negotiating access to data were some of the obviocus
problems.  Methodological concerns such as developing adequate coding
systems, getting enough information to understand the social context of
the data source, and receiving accurate language translations were some of
the other problems that were stated. The initial step in the direction of

. data sharing, however, has been taken by each project by the thorough

indexing and cataloging of its data. The intent of the Simons/Gumperz and
the EricKson/Cazden projects to share computer data retrival systems is
another step towards the development of data sharing methods. In addition,
Erickson's catalog of audiovisual documentation of everyday life in school
was offered as an available model for developing data sharing procedures. °
His catalog includes the following information: an index of major projects
that have research data; an annotated listing of films taken in classrooms;
a gui e to filmmaking techniques and kinds of equipment; a procedure for

gett. g access to films; and a discussion by teachers and administrators of

- their reactions to filmmaking in classrooms.

The third substantive issue raised by the panel was the need to specify
and to clearly articulate the underlying assumptions that inform the
methodology and approach to the research problem. Each project by its
research design seemed to express implicit assumptions about classroom
discourse and its relationship to the teaching and learning process.
Assumptions concerning the effect of curricula, teaching methods, learning
contexts, group size, teacher characteristics, and cultural behaviors as
factors in the success or failure of children were often implied but
seldom stated. In addition, in every project presentation questions arose
concerning the definition of research terms and concepts. Terms and

concepts such as setting, key episode, service-like events, ethnography,
applied ethnography, personalization of instruction, language dominance and
several others often required further definition and clarification,
Although it may be important to spell out some of these terms and concepts
in more detail, John Gumperz's position that terms, "in the interactive
process, are ethnographic heuristics and not analytical primes' was
instructive in emphasizing the aforementioned need to articulate the
assumptions that direct the research process. It also serves as a caveat
to the dangers of standardizing terms. "

The final issue discussed by the panel was the study of teaching within

the context of schooling. It was observed that classrooms are not isclated
from the comnmmity. Such factors as the location, educational philosophy,
population, and power relationships existing in commmities, schools and
classrooms may be. important variables in the research process and the
subsequent research results. Within classrooms, variables such as
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curriculum, participant structures, teaching strategies, teacher character-

istics, and student composition must also be considered along with other
identified variables,

In sum, the panel brought forth the issue of the need fcr the research
projects to bring the broader ¢” —-nts of schooling into their understanding
of the classroom as a social context.

Research projects reporting at this conference primarily focused on classroom
discourse as the area of research. Language use in the classroom was

studied from various perspectives and by various methodologies. The attention
of the research effort, for the most part, was focused on the language of
children as they interacted within the classroom setting. Emphasis on
processes of learning rather than on teaching occurred in all of the reporting
projects.

Methodologically, all of the projects used methods and resources from
different disciplines in addition to traditional ethnographic methods and
techniques. Innovative and exciting methodologies were developed in each
esearch project. This occurred, in part, because the multidisciplinary
camposition of each research group brought different perspectives and subse-
quently different methodologies to the research process.

In terms of where to go from here, there seems to be a need for researchers
to know more about the research methods and techniques utilized in each (
project. One way this could be accomplished was suggested by Sylvia Scribner.
She said, "We can write up our work or document our work, having in mind,

that one product that we can produce, perhaps, is to make our methods or
techniques more available to other researchers.” Perhaps, with the )
assistance of the National Institute of Education, each project could describe
their methodology in a comprehensive document which then could be disseminated
to present and future researchers. For example, Marilyn Merritt's
application of secandary analysis techniques, Catherine Cooper's experimental
design, Tenenmberg and Morine-Dershimer's emic and triangular analysis,
Erickson/Cazden's two case analysis of organizational and instructional con-
texts, Simons/Gumperz's multifaceted scheme of data collection, Attinasi/
Poplacks commmity-school analysis and Cole's experiments with curriculum and
social contexts could be documented and and made available to others.

NIE could also continue to develop other means of commmication between and
among researchers. Conferences around mutual methodological concerns such
as data collection, coding schemes, systems of analysis, and methods of
retrieving and sharing data could be organized to facilitate the intellectual
dialogue between researchers and to improve the art and technology of
educational research.
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Finally, NIE could provide additional rescurces for researchers to examine
how their data could be used to address other research problems and to
explore how other researchers might benefit from using their data.

Fred Erickson's catalog of research projects, the Simons/Gumperz -Erickson/
Cazden collaboration on camputer retrieval systems, and the Hymes' synthesis
project are potential models that could be used as a starting point toward
achieving greater use of available data. :

In sum, NIE has initiated eight innovative and outstanding research projects,
but as everyone is aware, it is just a beginning. Further research effort
and govermmental support is required if we are to gain knowledge and under-
standing of the linguistic processes involved in learning and teaching.

Q7



PRACTICAL IMPLICATIONS OF THE RESEARCH

Marie E. Shiels-D'Jouadi

with comments by:

Hugh Mehan
Robert Carrasco

Paper prepared to summarize the presentations given at the National
Institute of Education Conference on Teaching As A Linguistic Process,
July 9-11, 1979, Fredericksburg, Virginia. :
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INTRODUCTION

The purpose of this paper is to explore the practical implications of
the research reported at the National Institute of Education Mid-Project
Research Forum Conference: Teaching as a Linguistic Process, July 9-11,
. 1979, from the educational practitioner's viewpoint. The task of
| commenting from this perspective is difficult in at least two respects.

-

First of all, the term educational practitioner covers a multitude of roles,
each of which implies different needs and different questions. The
educational practitioner can be: the teacher trainer at the university
level responsible for the pre-service of prospective teachers as well as
the in-service and continuing education of experienced teachers; the person
within the school district responsible for the in-service training of ex-
perienced teachers, e.g., supervisor, program specialist, building
administrator, staff development provider; the curriculum specialist,
supervisor, or assistant superintendent charged with the implementation
of specific instructional programs on a system-wide or local building basis;
the building administrator charged with implementing instructional programs
within the context of a specific population of staff, students, and 7
commmity; or the teacher charged with instructing. Each role brings with
it a different set of questions or at least a different context for similar
questions.

Secondly, the researcher and the educational practitioner frequently have
different goals. Practitioners tend to approach research looking for clear
Statements of conclusion or generalization which they can apply in their
educational role either on a pilot basis or in full implementation. Such a
quest, however, is not usually in consonance with the view of the

researcher who, fully aware of the tentative nature of his or her conclusions
and their generalizability, is extremely cautious about making statements
beyond his or her research.

Mindful of these difficulties, that is, the varied questions asked by
educational practitioners depending on their roles, and the different goals
,  of practitioner and researcher, this paper will examine each project
! presented at the conference, noting those areas of interest to the
practitioner. The comments made do not reflect the perspective of all types
;1 of practitioners outlined, but most often are made from the viewpoint of
persons responsible for the in-service of experienced teachers, persons
charged with the implementation of programs administratively, and teachers
in the classroom. The ensuing discussion is not confined to the main focus
of the research project, but also identifies any side issues which seem to
have practical import.
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The first section of this paper discusses the practical aspects identified
for each project. The comments specific to each project are to be used by
tﬁétgringipal investigator as he or she deems appropriate, and must be read
in the-context of that Project report and proposal. The fact that many areas
of practical implication are noted for some projects while fewer are noted for
others is not to be interpreted as a criticism of the research, but rather a
comment on the limitations of the writer to reach beyond the reported
research into the domain of educational practice. The second section of this
paper contains general comments resulting from reflection on all the
projects, and a third section sumnarizes comments from the panel discussion
held at the conclusion of the conference. .

REVIEW OF SPECIFIC PROJECTS

"The View From Service-Like Events: Teaching as Managing Linguistic
(/Commmicative) Participation'

The mid-project report presented by Marilyn Merritt! studies the teacher's and
student's management of linguistic participation in the classroom. This topic
touches the very fabric of the elementary school day, in both the open and
self-contained classroom. A prime element contributing to experienced and
inexperienced teacher fatigue and frustration is the tension between wanting
to minimize interruption and wanting to help each child as he or she needs

it. Some of the practical implications of the research seem to be the
following:

1. Classroom management is a topic that is often addressed in teacher
training and is frequently named as a problematic area by teachers and
administrators. The topic is elusive however and usually not discussed in
anything but situation-specific terms. One component of classroom management
includes the way the teacher manages his or her accessibility to individual
students while working with other students. Such accessibility is attained
through numerous unstated and implicit means.

Merritt's work indicates what appear to be five possible rules governing a
child's success in gaining conversational access to the teacher in the class-
room. Success is more likely if the child's approach:

a. 1is non-verbal only, 7
b. can be satisfied by the teacher non-verbally,

Qﬂeriiét,rﬂarii§n; “June 1979. "The View from Service-Like Eﬁenfs: ATeaéEingﬂ
as Managing Linguistic (/Commmicative) Participation'. Provisional final draft.
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is made during the teacher's ""down-time",

has not been preceded by numerous disruptions
to the teacher's activity,

e. 1is made during a teacher activity more amenable
to interruption.

a0

These are tentative statements which will most likely be more clearly stated
in the final report. Some generalizations like these would be most useful
in studying and improving a teacher's classroom management. Teachers need
to understand how commmication is and can be regulated in their classrooms.
They may then be guided toward alternative ways of managing such access and
thereby achieving the balance between helping the individual child and
being frequently "interrupted" by others.

2. One of the factors to be considered in deciding which students would profit
from placement in an open classroom setting rather than a se¢lf-contained
setting is the extent to which the child has internalized generally accepted
discourse rules for conversational access and is able to infer rules
specific to each classroom setting. Since conversational access needs to be
negotiated less in self-contained settings, it is possible that those
children who have difficulty inferring these rules should be placed in a
Situation where their immediate mastery is less important and where these
rules can be "taught'. An example of such a child may be one with limited
English proficien:: who is, for lack of English, unable to process most of
the linguistic inp'* 3t even a literal level without having also to discover
how conversational ..ccess is obtained in a new culture and language.

Interesting questions related to this point are to what extent these classroom
rules of conversational access apply across languages and cultures; to what
extent discourse rules of conversational access are generalizable across
classroom settings; what characteristics children share who are "slow'' to
learn the rulec; and what the implications are of not learning the rules.

3. It would seem that there must be children who have not internalized the
rules of conversational access operative in the classroom. For these
children, it may be possible to ''teach" the rules, provided that the rules
are identified and that they are generalizable enough to be worth ''teaching"
so that a child can apply them across classrooms. Some teachers may be more
skilled at regulating conversational access in a consistent manner, and
hence may help students internalize these rules more quickly and effectively.

Unknowns underlying this suggestions include whether these rules are
generally learnable, and whether there is an age threshold at which a child
can more easily and readily acquire or infer rules governing conversational
access in the classroom. Merritt's work will provide at least a tentative
set of rules, It would be helpful if she could comment from her observations
on the characteristics of children who seem to have mastered those rules as
well as those who have not.
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"Inter-Generational Perspectives on Bilingualism: From Community to Classroom'

Tie research reported by Poplack et al? addresses a very important question in
bilingualism, that is, the role of children in transmitting and possibly
transforming the linguistic norms of a community, and the role of the school
and commmity in impeding or accelerating the transmission of these norms
across generations. The proposal and report indicate the focus of the
Study is the effects of school and community, as well as participation

in monolingual or bilingual programs, on children's language. Furthermore,
the proposal notes specific strategies are to be recommended for ,
curriculum development and training programs based on the researchers' data
on the language skills and needs of the children studied. This first-year
report, however, does not address these issues in detail. Nonetheless,

the report indicates areas where practical implications could be drawn.

1. Poplack et al suggest that different kinds of code-switching occurs
among their subjects depending on the speaker's fluency in both languages,
i.e., tag-switching is favored by non-fluent bilinguals, while sentential
and intrasentential switching is preferred by balanced bilinguals.

Such a finding may indicate a means of identifying balanced bilinguals by
analyzing the type of code-switching used by the speaker, provided it is
known to what extent these incidences of code-switching varieties are
generalizable beyond this commmity of speakers. Whether or not this means
of identification can be used as the basis for a formal assessment of
bilingual proficiency would demand another kind of study. A further
question to be considered is to what extent balanced bilingualism as
identified by sentential and intra-sentential code-switching correlates with
bilingual proficiency in the written domain of the languages, since school
systems need to consider proficiency in all language skills when placing
children in a bilingual program.

2. The writers note the importance of considering dialect characteristics
of the language spoken by the commmity, e.g., Spanish, in planning bilingual
curricula and language tests for native speakers of Spanish. This has long
been a problem in bilingual programs, where the dialect of the teacher and/
or curriculum does not match that of the students or their parents, so that

‘in some cases students must learn another variety of their own language

in addition to learning a second language. Two underlying problems seem

to be how to determine and define the language variety of the student, and
whether there exist instructional materials in that variety. If there are no
instructional materials, then it may be necessary to teach a second variety of
theastudents' language before instructional materials in that language can be
used.

ZPoplack, Shana, Pedro Pedraza, Alicia Pousada, and John Attinasi. July 1979.
"Inter-Generational Perspectives on Bilingualism: From Community to Classroom''.
Center for Puerto Rican Studies: City University of New York.
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It is not clear to what extent the research project reported by Poplack et al
will provide data related to these concerns.

3. It can be assumed that the project's analysis of the linguistic, ethno-

graphic, and attitudinal data for young children will give some indication

of the impact of school bilingual programs on the transmission of

linguistic norms and 1enguage maintenance in the commmity. This question

touches upon one of the primary goals of many bilingual programs. In order

to assess the impact of bilingual programs, however, it will be important

to include among the variables studied the language proficiency of children

when they enter the school program, and the kind of bilingual instruction

provided: in the bilingual classroom, e.g., while taught primarily in

Spanish, does the bilingual classroom also include instruction in reading

and writing skills in Spanish, or is the use of Spanish confined primarily

to the oral domain? Is Spanish the medium of instruction or the object of

instruction? These questions seem particularly relevant in "assessing the

effect of formal educational process on language use and language change

in a bilingual setting" (16).2 It is hoped that Poplack et al will, by

including such data, be able to make some observations regarding the

impact of bilingual programs on linguistic norms and language maintenance _
which then can be pursued for other communities. 51

4. A very interesting byproduct of this study is the commentary on the
inadequacy of the test used in the project school to place students in
bilingual programs, i.e., the LAB test. While it is not the goal of this
research project to identify ways of improving program placement procedures
for bilingual students, it is heped that the researchers will be very clear
in their description of this test's inadequacies, and will be able to suggest
alternative placement procedures based on the results of their research, e.g.,
code-switching abilities, dialect varieties, etc.

i b .

While this report is preliminary, the issues that Poplack et al raise have
numerous practical implications. Some of these should be addressed in the
remainder of the project in such a way that bilingual education practitioners
will have some research information on which to base their program choices.

It will be those sorts of statements that will give this study more
practical impact than a descriptive ethnography developed in manual form for
teachers. The major question of the impact of bilingual program enroliment
on linguistic normms and language maintenance remains to be addressed in the
next two years of the project.

3lhless ethemse eteted mjnbere in parentheses refer to pages frem the
reports submitted at this conference.
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"They're All the Same in Their Own Way"!

The research reported by Cole et a1 addresses a crucial problem for
practitio;.ors. Aware that numbers of students are underachieving and

that certain subgroups of students comprise a disproportinate number of
these underachievers, administrators and teachers are engaged in a less than
successful search for materials and teaching strategies to meet these
students' needs. The Cole group seems to be addressing a more basic problem
related to underachievement, that is, how different ways of structuring
Classroom events affect different children's learning, so that certain kinds
of classroom organization are optimal for some children, while others are
optimal for other groups of children,

Several aspects of this research have practical implications for educators:

1. The mid-project report indicates that the performance of the children
studied depends in great part on how classroom events are structured, that

is, what kind of task is presented, how the child's performance is eiisited;

in what order the child is called on, how large the group is in which the

child is included, etc. Such a conclusion matches the educator's intuition,
and the researchers have pointed to an aspect of teaching that is manipulable.
To tell the practitioner that different children learn differently is in itself
not helpful. To indicate that the way the instructional event is structured

‘affects children's performance, on the other hand, is helpful since the

practitioner can adjust the event for different groups of children and for
individual children. This is particularly true for the elementary school
teacher who is generally accustomed to providing a variety of activities
for a number of groups.

Some questions must be addressed, however, before the practitioner can apply
this research to the classroom, among them what the general characteristics
are of children who perform better and less well, in each setting, and at
what kinds of tasks. Assuming that Cole's research will indicate these
general characteristics, two practical areas will be affected: teacher
monitoring of children's performance, and the teacher's tailoring the task

to the child. While many teachers monitor their students' responses and
performance, such monitoring is most likely confined to the kind of product
produced by the child, rather than the child's performance in relation to

the structure of the classroom event in which the child is operating. Based
on Cole's research, the teacher can improve his or her monitoring of a child's
performance by considering the classroom setting and the nature of the required
task as two factors that can be adjusted.

4CQle,”Micﬁael, Peg Griffin, and Denis Newman. 'Julyilsfég' ﬁThey'réiAll‘ihe )
Same in Their Own Way''. San Diego: University of California.
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With the information from the Cole study the teacher should be better able
to adjust the instructional setting and task to the child. That is, if
certain types of children perform better in a test situation when they are
in a small group, in a one-to-one situation, or verbally rather than in
written form, then the teacher, alert -o this information, may be able to
choose the testing situation appropriate to the particular child. At the
very least, the practitioner will be assisted in knowing '""what kinds of
inferences about children's capabilities in what situations are warranted
and what kinds of situational variability is plausible'" (58).

2, The research report shows certain kinds of tasks have varied effects on
different children, for example, turn-taking when the order in which a
child is called on can influence both the information given by the child

as well as its accuracy. The effect of turn-taking may vary depending on
the characteristics of the child, for example, a child of limited English
proficiency may be aided by taking a later turn, since he or she may
benefit from hearing the syntactic patterns preceding his or her answer.

The kinds of questions asked also may favor one child more than another.
The Cole report indicates that teachers viewing tapes made of their
classes recognized this fact to some extent by identifying different kinds
of questions, their co-occurence with parts of the lesson, and the
differentiated ability of children to respond to these question types.

Some generalizations concerning the kinds of questions posed and the effects
of the order of questions within the sequential development of the lesson
would help teachers better analyze students' performance, more accurately
estimate the child's capabilities, and more appropriately adapt the
instruction to the child's needs. Cole's study should be able to provide some
of these generalizations as the difficulty of varied tasks for different

kinds of children is more thoroughly examined.

In general, therefore, the Cole research has extremely important implications

for educational practitioners because of its focus on how the structure of

classroom events influences the learning of the student. What is needed,

however, before such research can be translated into practice is a set of

clear statements outlining what kinds of students are affected in what )

mamnmer by certain kinds of classroom events. It is hoped that such a set of .
statements will result from this research. Such a product would assist

practitioners who suspect that classroom practises have much to do with why

certain groups of students are perennially underachieving. R

An objection that the researchers might well encounter concerns the nature of
the curricular materials used in the research design. While carefully
constructed to meet the demands of cognitive psychological research, the
curriculum itself and the materials created to implement it are too -simple
and neat to resemble any sort of '"real life" curriculum implemented in a
classroom, and hence the results of the research are not generalizable to a class-
room setting outside of the research environment. While the purity of curriculum
materials is essential to this experimental design, it would be an added contri-
bg;:an to the knowledge of how classroom events influence students' learning were
theifesgarch to include at some point some curricular materials presently used
by school systems. '
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The practitioner would encourage the Cole research team not to lose sight
of the very important implications their study has for teaching in the
school setting: certain kinds of teaching events affect certain students
in different ways. The more specific the research team can be on the "how'',
the more practical impact their work will have.

"Participant Perspectives of Classroom Discourse'

The Morine-Dershimer and Tenenberg researchS addresses a phenomenon which is
bothersome to many educational practitioners, that is miscommmication
occurring in the classroom at the student's receptive level. The project
report describes the researchers' initial findings concerning student
perception of classroom discourse based on student report of perceived
language units, and a comparison of these perceptions with student
perceptions of discourse in home and play settings. The initial findings
appear to have interesting practical implications for practitioners, some
of which are the following: '

1. There appears to be a shift in student perception of discourse as
familiarity with the setting increases and the formality of the setting
decreases. Students report more complex language units observed in the most
familiar, i.e., family setting. Furthermore, the later it is in the school
year the more complex units are reported. It is not clear what implication
the perception of complex language units has for students' language
perception, nor for any area of language performance, and this must be
specified before the project information can become usable. However, if it
is the case that student language capabilities, either receptive or
productive, differ depending on student familiarity with the setting, then
this has implications on teachers' expectations for student performance in
language skill areas. For example, it may be preferable for language arts
instruction to concentrate on simpler language units at the beginning of the
year, saving more complex units for later. Secondly, in working with more
complex units, teachers might do well to center discussion and writing topics
on familiar topics in familiar settings when expecting students to produce
more complex language structures. It would be interesting to see in what
way language arts materials used by teachers follow this orientation.

Another implication of this shift in student perception is that expectations
of student language use should be based on observations of student speech at
Play and in the home, where the degree of complexity in the child's language
repertoire becomes most apparent. If the child uses few camplex language units
in these informal areas, then any expectation of the child's being able to
use complex units in more formal settings is unrealistic and unproductive.

SMariﬁé?DéréhiméE; G;éfé; and Morton Tenenberg. July 1979. "Paftiéipaﬁf
Perspectives of Classroom Discourse'. Hayward, California: California
State University.
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2. While grade level, cultural background, and reading achievement level
appear not to correlate with a difference in perception of language use,
peer status does. Such a finding highlights the importance of the social
system in the classroom for language reception as well as production. As
noted above, it is not clear in what way student report of language units
and salient features as defined in this study relate to language
reception, but if in fact they do, then the importance of peer status on
language skills must be recognized by educators. Teachers should heighten
their awareness of their students' peer status. Higher peer status

should be fostered, not impeded, and students of higher peer status should be
tapped as role models and peer tutors in language skill areas.

3. Morine-Dershimer and Tenenberg indicate their intent to study the speed
with which students acquire rules of classroom discourse. Information on
such acquisition would assist educators in forming realistic expectations of
students' language reception and possibly production in class. It may be
possible that a student's cultural and language background, for example, may
affect his or her acquisition of such rules, so that a child of limited
English proficiency, or a child dominant in a second dialect, may need a
longer time to acquire rules of classroom discourse than standard English
speakers. It is not clear from this report, however, how the authors

intend to study speed of acquisition.

While these may well be some of the practical implications that can be drawn
from this study, it is important that certain points be clarified by the
researchers:

a. To what do the "rules of classroom discourse" discussed
in this report refer? Are these rules generally followed
and applicable in classroom settings? To what extent
are these rules contextually based, that is, based on the
nature of the particular classroom and teacher, or based
on the grade level of the students, or based on the
subject matter being taught?

b. In what way is student report of language units and
salient features related to the same student's receptive
capabilities? How is this related to the student's
productive capabilities?
If these questions can be answered during the next two years of the project,
and the areas of inquiry outlined in the project are pursued, it is likely
that there will be further implications to be drawn from this study.

t
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""Children's Discourse in Cooperative and Didactic Interaction: Developmental
Patterns in Effective Learning'

The purpose of Cooper'sS research is to identify the characteristics of
effective and ineffective interaction among children in cooperative and
didactic peer learning situations. In particular Cooper intends to specify
developmental patterns of children's discourse in these learning situations,
and make a comparative examination of various physical settings, role
structures, and patterns of age, sex, and ethnic group differences.

In view of the fact that peer learning and peer tutoring have become
increasingly popular concepts, Cooper's work should yield practical
implications bearing on these concepts and on their implementation.

1. Cooper's report underlines the importance of encouraging peer learning
situations which permit the interacting children to capitalize on their own
skills when helping each other. Any kind of "training" of children to

help others should simply reinforce the effective strategies children of
that age tend to use. Based on Cooper's mid-project report, some

effective teaching strategies of children appear to be:

a. kindergarten: the use of more descriptive information,
accompanied by defining gestures, and the provision of
step-by-step guidance to partmers,

b. second grade: the use of a more elaborate orientation
prior to the beginning of the activity, the use of
explicit description, and active interest in their
partner's comprehension of the instructions.

Ineffective strategies identified by the study are:

a. kindergarten: the provision of vague, inexplicit
information, and preoccupation with the child's own
activities rather than those of the partner,

b. second grade: the monitoring of their own state of
understanding in the learner role.

Cooper suggests that peer learning activities 'may be fruitful and feasible
targets for oral language activities that could enhance children's learning
in these grades'. Indeed, it would seem useful to the practitioner if ,
Cooper would, in her final report, summarize the effective teaching strategies
observed by grade and age, i.e., kindergarten and second gr.de, so that they
may form the basis for classroom, center, and individual activities designed
for use in these grades.

Eééépéf;fégfhéfiﬁé R. "Children's Discourse inVCDoﬁéféiiVE and ﬁiéaéiic 7
Interaction: Developmental Patterns in Effective Learning". University of
Texas at Austin.
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In additicn, factors which affect children's teaching and learning in peer
situdtions should be delineated, for example, the effect of ethnic group
difference in peer teaching and learning situations by age level, the
effect of sex, and the physical settings which are more appropriate for certain
kinds of learning activities or certain participants. The more specific

the information for each variable, the more useful. '

2. Another observation which Cooper notes has implications for school
learning is that "peer learning occurs in the context of a network of social
or friendship relations'. The extent to which a child participates in a
peer learning situation depends, it would seem, on his or her network of
friends and social relations, so that some children may benefit little, if
at all, from peer learning activities simply because they are in contact
with few other children. This observation is important since it is
frequently assumed that in peer learning activities each child has many
contacts. Research like Cooper's should encourage practitioners to take a
closer look at their pupils' social network in the classroom and where
needed provide some peer interaction for children lacking it.

3. Since much learning in the classroom occurs among peers, both formally
and informally, particularly in the '"open" classroom, Cooper's research can
make a valuable contribution to practitioners by specifying how children
effectively help other children to learn. .It is important that Cooper
indicate specifically what children's effective teaching strategies are.
Further questions to be answered once the teaching strategies are
delineated are: whether or not these effective teaching strategies can be
taught to other children and what effective learning strategies of children
in a peer situation are. Hopefully Cooper's final report will specify
effective teaching and learning strategies according to the variables listed
in her proposal, so that teachers can apply some of these findings at least
to selected children 1 their classes. !

"Language at School and Home: Theory, Methods, and Preliminary Findings"

The Cook-Gumperz et al report’ addresses a crucial issue in education: the
problem of differential learning in school, based on the discontinuity
between home and school. The researchers intend to "utilize the ethnographic
findings in conversational analysis to show how grammatical knowledge and
knowledge of linguistic conventions combine with background knowiedge and
the understanding of goals in the interpretive process" (19). A substantive
focus of this study is ''the influence of children's language on their

/Cook-Gumperz, Jenny, John J. Gumperz, Herbert D. Simons. Jﬁi§;1979, |
'"Language at School and Home: Theory, Methods, and Preliminary Findings''.
Berkeley: University of California.
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acquisition of literacy skills", particularly the discontinuity between a
child's oral language background and the written demands of school. Areas
of practical implication can be summarized as follows:

-~ 1. Cook-Gumperz et al indicate that children tend to come to school from

a home background where decontextualized speech is common and must then
learn to adapt to an enviromment relying heavily on contextualized speech.
Furthermore, the researchers indicate that individual and ethnic differences
affect children's familiarity with these styles. An early task for the
teacher therefore would be to design language arts instruction which would
lead the child from his fluency in decontextualized (non-autonomous) language
to fluency in autonomous language in order to survive in a non-home, non-
familiar, i.e., school, environment. Ethnic differences as well as any
other kinds of diferences which would apply to groups of children should be
specified as the research nears completion.

2. The researchers were to concentrate. their first year work on pilot
- testing instruments ''to measure children's use of their metalinguistic skills
and autonomous speech style" (25). If performance on these instruments
“meets the researchers' expectations by correlating with reading and writing
- skill, then perhaps such a task or series of tasks could be used by
educators to determine children's autonomous speech style, their
- metalinguistic skills, and consequently their reading and writing skill.
If it is important that educators help children acquire proficiency in
- autonomous speech style, and furthermore if there is a correlation between
such proficiency and reading and writing skills such that language use
influences ‘school performance, then it is important that educators be able
to ascertain their students' proficiency in these related areas.

3.  The researchers' analysis of first grade sharing time indicated that
certain children evoked a response in the teacher's speech which encouraged
more topic-centered narrative talk than did other children. The children so
assisted by interaction with the teacher were consequently being trained to
produce more literate sounding accounts. The authors' report on the effect
of cultural background on this type of exchange will be particularly important
to educators working in bicultural and multicultural settings. It is hoped
 that this project's final report will describe specifically what effect 7
- ‘various cultural backgrounds have on such exchanges as well as ways in which
- the teacher can adjust his or her response in order to encourage narrative
“talk from students of various cultural backgrounds.

4;,fCac—¥Gﬁﬁ§§fzfet al indicate some areas in which the black children perform

- differently than the white children in their study. Their observations have
- important implications for how classrcom activities are structured and how
- the performance of different groups of children is evaluated-by the teacher:

a. Noted is the difference between the way the black and
the white children respond to paper and crayon tasks: the
black children tended to ask for assistance, although they
were familiar with the tasks, with a characteristic prosodic
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“of :their analysis and report them in temms of lingui ns.
. Their usefulness will be found in training teachers to recognize how children

-affecti

contour interpreted by the researchers as indicating
. . a"Qesire for company rather than an inability to
. ‘perform. If further analysis ‘indicates this is the case,
' then it would seem advisable to train teachers in pre-
service and in-service activities to recognize such
behavior :and ‘correctly ‘interpret it so that teachers
‘will ‘mot evaluate a child's ability on the basis of
this performance. ’ |

b.' In examining the cohesion of oral and written Teports |
of fourth graders, this research indicates the tendency
of white children to use prosodic cues signalling :

-~ cohesion which are more readily translatable into

b ‘written connectives than the ones occurring in the

T “black children's speech. If the researchers' fina)
Teport indicates that this is the case, then it is
hoped ‘the researchers can give some indication of ways
in which teachers can structure oral work to =
emphasize the use of prosodic cues resembling written
connectives to those in need of such instruction.

- Observations 1ike these noted here have important implications for classroam

teaching, providing -that “Cook-Gumperz et al pursue them in ‘the next stages
tic generalizations.

kgraunds vary in their behavior, this variation sometimes
atbecting performance (“thematic cohesion 'in oral and literary language™)
ind sometimes ‘not ‘("evaluating ‘children's -appeals'). Not only is teachers”’

umders: g of different behaviors.a goal to be achieved using ‘the

Tesults of this research, but more. importantly, instructional activities
can be structured to take into account the factors outlined by this research.
To the extent that the authors can suggest specific types of activities to

meet the varied meeds of identifiable groups of children, e.g., black and
white, -the ‘results of this research can be more quickly assimilated into

educational practice. |
cial and Cultural Organization of Interaction in Classrooms of Bilingual

- The rssearch reported by Erickse: ot a18 touches on some very important -

questions, particularly for educ::. s working with a multicultural student
population. Focusing on classroe,:: where many of the children are Spanish-

~dominant or bilingual Spanish-English, the researchers have three purposes: .

(1) to learn more about the social uses of English and |
Spanish in pedagogical interaction and in non-instructional

SErickson, Frederick, Courtney Cazden, Robert Carrasco, 1979. "Social and
Cultural Organization of Interaction in Classrooms of Bilingual Children".

11



situations, (2) to investigate the cultural
organization of social relationships in routine
instructional and noninstructional interaction in the
classrooms, and (3) to determine the sociolinguistic
repertaires of the teachers and of focal students (2).

The issue addressed, that is, the cultural organization of interaction

_between teacher and student in the bilingual classroom, has implications not

‘only for the training of teachers in blllnguallmultlcultural settings, but also
for bilingual program d351gn as implemented in local school settings.

1. One of the fundamental questlons addressed by this study is, given
.different repertoires on the part of teachers and of students depend;ng on
“their cultural "and language backgrounds, what are the varying ways in which
these factors interact in the :1ass:aam7' This question is often considered,
at least implicitly, by billngual educators in implementing a bilingual
program deslgn.» It surfaces in the appointment and assignment of teachers,
as well as the assignment and grouping of children, with little basis in
research for decisions made. When completed, the results of this research
may indicate that placement of students under the direction of a teacher who
does not share the same sociolinguistic repertoire has adverse effects on
academic performance, or, on the other hand, the results may indicate ways
in which teacher and students accommodate to each other across sociolinguistic

repertoires so that adverse effects are avoided.

An extension of this question which remains unaddressed concerns the inter-
action between students and teacher, when they share the same language but
not  the same cultural background, e.g., how is classroom interaction between
student and teacher affected when the teacher is from Puerto Rico and the
students are from Nicaragua or Bolivia? in what ways do the sociolinguistic
- repertoires of teacher and students differ and how does this affect academic

performance?

2. The researchers note that the interweaving of instructional and non-
instructional talk in Spanish and English differed depending on the subjeat
content of the activity. Math activities, for example, seemed to pemmit

more noninstructional talk than reading activities. It would seem then that
one could expect increased interaction in the students' dominant language,
.e.g., Spanish, during math- like activities than reading-like activities even "
if the instructlan in both is given in the second language, e.g., English.

In structuring the day for bilingual program implementation, it may be the
case, then, that interaction in subject matter such as reading will be in

one language, perhaps the second, and subject matter like math which lends
itself to more noninstructional interaction may be in the cther language,

perhaps the dominant.
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3. Helping each other is reported as being encouraged by the two teachers
observed. Quite chatting is tolerated, apparently because it neither halts
nor appreciably slows the children's work. Erickson et al note that the
distinction teachers often tend to emphasize between one child's work and
the work of another is therefore blurred, as is the distinction between work
time (instrumental) and play time (expressive). If in effect this
distinction is being blurred, then teachers should be trained to look at
classroom interaction without making these distinctions.

4. Both classrooms observed by the researchers were taught by Latino teachers
and both avoided public competition in academic achievement. Cultural styles
of -interaction have frequently been grouped as competitive or cooperative.
The second year of this study will include observation of two Anglo teachers.
Analysis of both sets of classrooms in terms of competition may indicate a
difference between Anglo and Latino teachers and the effect on the student's
academic achievement. The results of this analysis may give some guidance to
local school administrators in their decision on student placement. It may,
for example, be more beneficial to students from Latino backgrounds to be .
placed with Latino ‘teachers because of their shared avoidance of "'audienced"
competition.

5. Personalization of instruction by the teachers is noted in both classrooms.
This personalization is shown in dyadic instructional encounters as well as in
the large group context. Both teachers seem to treat the children familiarly
and at least one bestows gestures of affection on the children through
kisses,. hugs, etc. Research on this project next year should indicate, by
comparison with Anglo teachers, to what extent the observed personalization

is culture-based, as distinct from simply personal differences, and to what
extent it is applicable across cultures. If analysis shows that this type of
personglization is part of the sociolinguistic repertoire of the Latino
teachers, but not of the Anglo teachers, then the researchers should identify
the affect on students across repertoires, i.e., what is the effect of the
Anglo's teaching style on Latino children and on Anglo children? what is the
effect of the Latino's teaching style? what cross-cultural adaptive mechanisms
are used to accommodate persons, i.e., teacher, students, from other

cultures?

The information gleaned from this avenue of inquiry will be pertinent to
educators working in a bilingual setting, not only in providing a basis

for assignment of teacher and students, but also in training teachers to re-
cegnize and adapt to other sociolinguistic repertoires than their own.

The questions posed by the project touch on the whole fabric of the
instructional day for educators operating in a bilingual or multicultural
setting and are as pertinent for settings where students already have :
considerable proficiency in English as for those where students have limited
English proficiency. The extent to which the similarities between the two
teachers is culture-based must bé specified and the analysis between these and
Anglo teachers pursued. Furthermore the interaction between teachers and
students with different sociolinguistic repertoires must be studied to identify
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what the effects of cultural differences in interaction rules are on the
participation of Anglo and Latino children. Finally the researchers intend
‘to answer questions about '"how, linguistically and nonverbally,

commmicative functions are accomplished in interactional performance' (15).

Since the answers to the questions studied have considerable impact for
educators concerning teacher assignment, student placement, and classroom
management, it is hoped that the researchers will draw inferences from
the%r data analysis that will provide educators with guidance in these
problems.

GENERAL COMMENTS

The preceding discussion outlined some of the practical implications to each
of the reported projects, based on the mid-project papers presented at this
conference and the submitted proposal. Not all of the implications noted
were contained in either the report or the proposal. In fact, the degree of
attention to practical areas varied from extensive in some of the research
Projects to minimal in others, despite promises in the original proposals.

Some of the research funded may be called basic, while other research here
reported is clearly applied. The expectations for each kind of research
should be made clear by the funding agency, and the research reports, in
turn, should state their commitment to basic or applied research. In this
way the basic researcher will not feel obliged to append some statements
about practical implications that were not carefully considered within the
context of the project, and the applied researcher, on the other hand, will
%ot be %et off the hook on developing practical implications from his or
er work,

One area of concern is dissemination of research results, analyses, and
implications. Some one or some group of professionals must make research
results clearly stated, in a manner digestible by the practitioner, and
available to those who can make best use of the results. The responsibility
for such dissemination is shared between researchers and educators.
Researchers.have. the responsibility for stating clearly and simply the results
of their research so that educators will become aware of their studies,

and understand them well enough to apply some of the results and
recommendations to the program in which they work. Educators have the
responsibility to commmicate to other educators and to researchers the
results from implementation of recommendations deriving from research studies.
In disseminating research results to educators, researchers should know that
their audience consists not only of teachers, but also administrators charged
with the responsibility for program implementation and teacher training
within each school system. These administrators commmicate new information
to teachers and other school personnel, and prepare program revisions to be
implemented in the classroom. They can be reached often through conferences
-and publications of professional groups within the educational field, e.g.,
NABE (National Association of Bilingual Education), NASSP (National Association
of Secondary School Principals), etc., through service networks, the LAU
Centers, Title VII Dissemination Centers, the Teacher Corps Network, and
through professional journals, e.g,, THE KAPPAN, HARVARD EDUCATIONAL REVIEW,
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TESOL QUARTERLY, etc. Such.means .of dissemination should be used more
- swidely.be -researchers commmicating the results of research on ‘teaching
~ and’learning apd its implications for practice.

Mhat is commmicated to educators by researchers must be carefully prepared.
A.description of pbservations, .or.a manual based on ethnographic observations,
- dsinot.enough. Educators, especially teachers, are inundated with manuals
- iand‘guides, many. Mhich are not wuseful either because ‘they prove ‘not to
- 1be ;generalizable.beyond the -research setting . or more importantly because
#ducators need :instruction and follow-through in the use of a manual or
sguide. - Furthewmore, At should -not be assumed that educators are -attuned
ito the :same .questions as.an ethnographer, ‘sociolinguist, or cognitive
phsychologist. The question educators ask tends ‘to be simple and important:
+what..can. be done ‘to improve -the .achievement-and self-worth of students within
ur_instructional .or :professional ‘responsibilities? . Every piece of .

mlﬂ teaching.and learning should attempt to answer this basic
‘Researchers such .as those represented at this conference should be developing
oth: individually and collectively the means for school people to better
~imderstand their students and adopt more effective instructional settings,
Strategi ]

: S, and.materials. The commmication of these means should not be
"reserved.only for formal teacher ‘training programs, because new programs, -
Strategies, and.curricula are introduced regularly .in .school ‘systems
independent -of formal teacher ‘training programs.  Rather results of research
ching .and dearning shonld be commmicated to-educators 4in the. field,
particularly-to-those who, by their ability to effect change administratively,
«can make a difference in program design and implementation either at the local
school .or district-wide level. : ‘ '

‘From-the viewpoint .of bilingual-bicultural, or multilingual-multicultural
education, .an area of particular concern to school districts as they
struggle to meet federal and state guidelines for educating students with
dimited English proficiency, -the array of projects here reviewed leaves
.£ertain .questions unaddressed. Some of these are:

-a. -the nature of second language acquisition in the school
' ‘Setting, and its relation to specific curricula, ,
instructional program design, and kinds of instruction given,

"b. the transferability of learning across languages, and the

: implications of transferability for program design and
curricula, : :

ic the relationship of literacy in the first language to

' -acquisition of the second language, ’




d. ﬁhe characteristics of successful teaching of limited
‘ English proficiency students in the regular English-
speaking classrcam__ ‘

these prnjects vere fUnded Spec1fled that attentlgn be directed to the
elementary school level, the questions addressed by these projects as well
as the areas listed abmre are every bit as critical at the secondary and .
adult education level.

PANEL DISCUSSION COMMENTS

FDllﬂWlng presentations by the principal investigators of each project here
reported, a panel discussion9 explored the practical implications of the
pruject Their comments are here summarized.

There are two themes common among the projects rep@rtedlﬁ The first theme
can be seen in the trend to "study down", that is to concentrate on the
least powerful groups within the educat;cnal society, students and teachers.
The theme is one of implicit advocacy for these two groups, that children,
particularly poor and "ethnic' children, are smarter than many commonly
used measures show, and that teachers can both take greater responsibility
fﬂ:‘ research w:.thln then c:lassrcams, and, once aware Df saclal :nteractmn

1nstruct1§n

A second theme seen among the pfajects is the "expansion of method" apparent
both in the cross-disciplinary approach of the reported projects and in the
inclusion of varied settings for study, rather than a single setting.

Allowing the teacher to function in the dual role of instructor and ethnographer
has both advantages and disadvantagesll. Involvement of the teacher in ethno-
graphy can improve his or her understanding of classroom dynamics and in this
sense it is good. On the other hand, teachers' ethnographic knowledge of

the classroom may be disadvantageous if the knowledge gained thereby adversely
affects interaction. _

'QPangl members 1nc1uded Lh' Rgbert Carrasca, Dr. Cella Genlshl Dr Hugh Méhan,
and Dr. Marie E. Shiels-Djouadi.

10comments by Hugh Mehan. See Appendix 1 for text of comments.

Ncomments by Robert L. Carrasco. See Appendix Z for text of comments.
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A similarity among the projects is the effort to properly reimburse cooperating
teachers, schools, and school districts. Such reimbursement takes the form,

in some cases, of providing substitutes, aides, or resource assistance for .

the participating classroom teachers. In other instances, field trips and
teacher workshops were provided for classes and for teachers and school

staffs. There was, however, a notable absence in focus on either Effe;:ti{v,éness
or student outcomeslZ, Teachers are concerned about effectiveness, i.e.,

what makes a difference in curriculum in instruction. Yet with the exception
of Cole et al, there was no discussion of what content is taught within each
project's purview, nor was there any discussion or intended analysis leading
toward a recomuendation on what content is more effective to teach, or how.

A second area notably absent from discussion was the matter of student out-
comes, not in the sense of higher standardized test scores, but rather in
terms of effective learning: what it is and how it happens. Both of these,
however, seem to be high on the list of practitioners' concerms. To meet
the needs of teachers and other practitioners, researchers must tackle the
. question of effectiveness by preparing a tentative set of generalizable
statements at the conclusion of the study for the benefit of practitioners
looking for ways to improve teaching and learning.

The panel concluded by offering recommendations to the National Institute
~of Education, funding agency and sponsor of the conference, among them:

"a. that the National Institute of Education should unambi-
guwously state, and then monitor, the degree to which research
projects should extend their work to the realm of the.
practical, being careful to distinguish between basic and
applied research in this regard.

b. That a clustering of projects be promoted so that where the
- area of inquiry and methodology are congruent, research
efforts can be shared among several investigating groups.

c. that more responsibility be assumed by the National
Institute of Education, particularly program specialists,
for sharing with new projects the expertise and insight of
National Institute of Education staff, review panelists, and
previous researchers to avoid duplication of effort.

- d. that the practice be instituted of convening similar review
conferences in late summer or early fall, to provide
investigators with the opportunity to gain insights from
other projects working in the same research field.

! ) , - -

12@@&&5 ma:deby Celia Genishi, T
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'-F:mally, the panel, ‘as well as the conference participants, expressed
appreciation to the Teaching and Learning staff of the National Institute
of Education for providing the opportunity to explore together common
interests and concerns evolving in the presently funded resear:;h projects.



Apperxd;x 1. '
Comments

1. A theme that I found through the studies reported at this conference,
and a practice found in educational research in general is "studying down'.
Studing down implies c:andu:tmg research on people less powerful than the
researcher, and less powerful in general societal arrangements. Children
are the least powerful contingent in the school system; teachers are the
second 1east powerful. Yet, these two groups are the most studied.

The:re is a certaln advocacy tied up in this practice of studymg down. That
is, there is a set of beliefs, often u@llcltly stated, sometimes explicitly
stated, about children and teadlmg The belief concerning children seems
to be that they are smarter than some measures we have used have shown.

This is particularly true of poor and "ethnic" children. Therefore, if
children are observed in one situation (for example, a test or an experiment)
and they "look dumb", we do not conclude that they are really "dumb''.
Instead, we observe them in other situations (classrooms, homes, streets).

1f they do well in these other contexts, we conclude that there is scmethmg
in the nature of the ﬂrginizatmn of the situation not in the organization
of the children's training that leads to the less desirable display.

The belief about the teachers seems to be that they can take greater and
greater responsibility for teaching and research. This is a position that
Hymes (1972) articulated as the teacher becoming an ethnographer of his/her
own classroom situation. This theme has influenced the work of the Erickson
group, the Shuy-Griffin CAL study, the Cazden-Mehan collaboration, and is
readily apparent throughout the studies represented at the. Frederisksburg
Eanerence

I am a firm believer in this position, and have been trying to implement it
in the preparation of pre-service elementary school teachers at ACSD.- From
Smith's talk, it is clearly a functioning principle at Penn's Graduate School
of Educatmn. Yet, we must be aware of the difficulties inherent in asking
teachers to be teac.hers and researchers simultaneously. First of all, the
teaching of students on a day-to-day basis is an overwhelming, consuming,
experience. Teachers become caught up in the practical circumstances of
curriculum organization, lesson planning, field trip scheduling. They embody
everything that Shutz (1962) had in mind when he talked about people in
everyday life being "practical theorists'. By its very nature, research

and particularly research influenced by the ethnographic tradition, is
reflective and theoretic in orientation. It demands an immersing yes, but

a distancing as well. These two "attitudes" (Shutz 1962)--"the attitude of
daily life" and the "scientific attitude' may be incompatible, if a single

- person is asked to adopt them for the same period of time. An after-the-fact

consideration of a year of teaching may be more possible than a demand for
reflection on a daily basis (Cazden 1976 Florio and Walsh 1979)



Second of all, there is an implicit directive for social change in the
‘teachér-as-vresearcher comnection. If ‘teachers become more and more aware
-Gf the .structwy 1of :social interaction, and the organization of language,
' “they rganize their classrooms in a more beneficial masmer. - Notice
ithe emphasis is on the teaching learning process within the classroom
here. But .we gust recognize the inherent weakness in the teacher's position.
2t -is necessary, ‘but. not sufficient, to Prepare teachers to be ethnographers

It ms tga:he;s 4 disservice mless they are prepared to deal with the ,
arganization of ‘the classroom.as embedded in the larger sociopolitical reality
-af ‘the, educatimal -system,

2. .A second theme Tubning throughout the reports. presented that has imple-
-Cations for practice can be coll T the heading "expansion eof method!.
Linary studies; this.call mhee@da:ﬁhesm
> .evidence of callaborations- of psycholigists,.
-and anthropologists, there are-many representatives
.one discipline used in tandem with metheds from .
criptien with experimentation; lir yistic analysis with
metrics with expewimentation).  This -expansion of method
e meraven 2y a concexrn for research problems. As Problems are
Qd, researchers look for ‘the most suitable method, instead of :
ntamatically assuming that the favorite method of their discipline can be
‘used ta.address all problems. .. { o , :

This expansion of.method is coupled with the technique .of "providing variability".

There :are no .single .case or "one shot” (Campbell and Stanley) studies
‘Tepresented here. Researchers. huild contrasts into their studies (e.g., across
-contexts. within the -school ~home~school-club, two or more classrooms in a.
:S¢hool}. - The promise of this expansion of method is (1) a broader view of
iching learning prucess, and. (2) an approach that will enable us to get

. od. an riding variability informs the idea
at .children .are .smarter in ‘some contexts. than they are .
plication .of ‘this line of investigation seems to be: if we
t.kids. do and think in and out of school contexts,
into ‘the school, 'then this knowledge can be used

there is-great promise for more culturally responsive education in . - ,
Informed Linkages between home and school, ‘we must be aware of the wnintended
negative .consequences ‘of importing children's culture into the school. To
re-sound .a theme . introduced. at the 2978 NIE/RBS conference (see Gilmore and
‘Glatthorn 11979 -for proceedings), this importation can result in another form
of culturdl imperialism., ‘Knowledge of. children's culture becomes yet .one more
~tonl of.oppression. . - . _ . :

2
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- - Appendix 2.
Comments

' Rsberf L. Carrasco

The argument has been made that it might be profitable for a teacher to
become an ''ethnographer" of his or her own classroom. We should examine

the implications of what is meant by this. Ethnography, classically conceived,
is a description of culture where culture has been implied as a holistic
consideration of a cultural group or society. As this meeting, we have been
talking about schools and classrooms, and therefore, we really cannot make

- .an exact parallel-. between school/classroom and culture if we follow

John Gumperz's position that schools/classrooms should not be referred to
nor considered as 'cultures". If we cannot make this parallel then we must
agree with Spradley and McCurdy (1972) who say that we can trade off the
ethnographic method to study social situations. They define "social

situations":

A social situation is made up of persons, their
interactions, a place or location, and objects.
A fifth-grade classroom is a social situation
made up of people who are acting vis-a-vis one

- another. They are located in a particular
place that includes a variety of objects such
as desks, chalk, and books (p.27).

The - school 15 a social situatic:n_‘and it does take "knowledge' by the teacher
~and students as participants to get through those recurrent situations. In
the Goodenough (1971) sense of the term, '"knowledge" is what a person needs

to know and do to communicate and perform effectively and appropriately in a
significant setting. Therefore, what school ethnography is doing is looking
at the social aspects and the cognitive aspects in these situations--knowing

and doing. - And this seems like a good thing to do.

There is some evidence that this approach is useful. Hugh "Bud" Mehan and

‘Frederick D. Erickson report, for example, that when they have given pre-’
service -and in-service workshops for teachers on this type of research, that

one:of ‘the things teachers say is "Your videotape....it resonates with the

. way 1've taught my classroom. I did'nt have a way of _talking about it before
“but mow I have a vocabulary and an 'extra' eye for understanding what's

- goinyg. on in my classroom' (personal commmication during the conference). So

- while,this type of research can reveal to teachers what they already know,

it helps make explicit the subtle, tacit, implicit, or hidden culture. To

- surface it leads to better understanding of what one is doing. This is one

| - thing classroom ethnography can do.
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. iAnother ahing it can do is the kind of this Carrasco (1979) and Florio (1978)

- -have experienced. They pointed out to teachers things they did not know about
.-“their-classrooms and now they see their classrooms in a different more

dve way. However, we have got to be cautious here because one of the
5-that could happen is that by pointing out classroom ""things' to teachers,
teachers "could use that knowledge to the disadvantage of children in those
‘situations. - Moreover, it is possible that ethnographic knowledge can exploit
«children!s cultuie, The things that are going on between children in peer

~ationships ‘away from the teacher (that the teacher may not be aware -of...,
ejand;mgy!;eateachers;should not be aware of) are part of a variety of things
‘that ‘make ‘up the: classrcgm,'aﬂd:itmay very well be that these out-of-teacher-

. f*awareﬁessi»péer'ireiaticmships are the things that make children g0 to school

To come right to the point, theré are some things that perhaps teachers
should. not.-be aware of and’ these pieces of knowledge as surfaced by class-
‘room-ethnographers may be best left intact and implicit to the teacher. So
‘I suggest that We must be careful not to turn the spotlight on too much, for
- what we as social scientists may consider "knowledge for potential -practical
application of research, may - differ when this knowledge is presented to
teachers who in turn see other "tmknown' applications. This we must
-consider before we take the teacher on to the ethnographic road.

- Teachers have complained that researchers walk into their classrooms, take
‘data, "and. leave nothing in return. If a classroom ethnographer is to perform
-a"good" ethnography, then the ‘trusting relationship between the ‘teacher -
and researcher must’ be established and maintained before, during and after
“observation and data collection. And these relationships must be more than
-simply '‘professional" relationships; they must also be "personal" relation-
$hips ‘established by teacher and researcher. Professional relationships,-if
maintained over time, dwindle and weaken as researchers fail to provide
‘feedback--knowledge found in the field--and is so provided, it is usually
‘too late for immediate practical use and implementation. The teacher, there-
fore, loses .confidence in the effort .and the enthusiasm is shattered. Some
‘Tesearchers whose long projects do not allow immediate feedback capabilities,
:such as ""Social and Cultural Organization of Interaction in Classrooms of
Bilingual Children" (Erickson, Cazden, and Carrasco), have found it necessary
“to go beyond the professional relationship to the personal relationship.
‘This ‘group-of researchers found that professional relationships would not
sustain "themselves over -time. They sensed that spending long periods of -
‘time "'in-their territories" (classrooms), the professional relationship begun
‘would ‘cause the delicate. and necessary trust between their teachers and them-
-selves-to :deteriorate. Being able to ''s:nse! this, the researchers went
beyond*''professionalism'' and switched hats. One researcher became a math
resource for ‘the teacher since he had been a math advisor early in his-career.
‘This same researcher also took time to take ‘the teachers to lunch, dinner and
- ‘sometimes ‘just for a few cocktails. While some people may think that this-is
unprofessional, it is very fruitful in the maintenance of research relation-
ships,:and .in ‘the long run.the researcher has also acquired another '"'friend'.
Another researcher, . known by the teachers as an expert in child language
+(Cazden), -also switched research hats and. gave mini-seminars on child
-anguage over: breakfast, lunch and dinner with the teachers. These mini-
‘sessions :really “turned out t¢ be ""getting to know each other' sessions where
- ‘personal relationships were established. '
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Most likely there have been other such "unreported" efforts (probably
because government agencies do not regard such affairs as business).
Researchers are dealing with people who deal with other people and cannot
treat people like machines. We all have feelings and researchers should not
be afraid to reveal them in the establishment of personal relationships with
other professionals. There are some reported efforts (because they are
officially allowed) that consider the teacher-researcher relationship, for
example the provision of a substitute teacher or aide. While these efforts
may seem like a mild form of "pay off", and they could be if the teacher
senses insincerity in the effort, they are very beneficial and should be a

necessary part of the research process, since this research does not

necessarily end once the data is collected. The knowledge--more accurate
knowledge--can only come from the main participant--the teacher.

We may say that there are two major benefitsafr@mrclassraam ethnography: (1)
we gain more knowledge toward the betterment of the educational process,
and (2) we gain more friends.
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