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ABRSTRACT
In response to the grewing awareness of she impact of .
sexist languaqe in society, minuy writers and educators haks begun to
use either noncontrived "inclusive" precnouns (“he or she," “s/he,® or
"he/she") or centrived inclusive proncuns ("tey") in place of the -
traditional "exclusive" pronouns {male referents only). A study was. ™
undertaken tc discover the effects of inclusive/exclusive language on
college stvdents! reading comprehensicn, their determination of the
quality of written materials (perceived human interest), apd the
likelihood of their adoptirg inclusive pronoun usage after reading = -
materials containing it. Three hundred fifty-eight students were
randomly assigned to c¢ne of three languade conditions: (1) exclusive
— Yhe,% (2} noncontrived inclusive "s/he," and (3} contrived inclusive
“tey." Arfter reading cne of three experisental pafsages, the subjects
‘were administered tests measuring comprehension, perceived human
Anterest of the materials, and likelihcod of adoption of the language
fczm used. Analysis of data revealed no significant main or
interaction effects or any of the dependent variables, The results
previde partial support for the continued use of inclusive language
ip written materials. (FL)
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The Effects of inclusive/Exclusive Languege On
Reading Compranension, Perceived Human
Interest, and Llkelihood of

L]
inclusive Pronoun Usage

Abstract

e

This study investigated the effects og inclusive/exciusive

language on students' comprehension and human interust evaluation

* of written materials, and the 1lkelihood of thelr adopting inclu-

v

sive pron0un usage. Three hundrld flfty-clght students were
randomly assigned to one of thrce Ilnguage conditions: (1) exclu-
sive, '"he," (2) non-contrived Inclusive, ''s/he," and (3) contelved

inclusive, "tey." Followlng subjects' reading of cne of three

- experimental passages, a test was gdministered measuring CompreHSHSIon.

percelved human Interest, and 1lkellhood of adoption of Inclusive
language forms. Analysls of the data failed to indicate s}gnif[cant
and substantial main or Interaction effects on a.y of the dependent

variables. These results were Interpreted in tentative Support of

continued.inclusive language usage In written materlals.,



1977: Scott, Foresman, & Company, 1874).

In recent years, much attantion has focused on the impact of
gender roles and sexism In American society, Pertinent dfscussioés
and research canubehféund in mogst Flelds, including guneral semantics
(Bosmajian, 1972}, mass communication (Busby, 1875; Mills, 1974),
social psychology (Osmond & Martln, 1975), aducation (Lynch, 1875;
Tiedt, 1976), social work {Kahn, 1375}, business (Stephenson, 1475),

and the publlshing industry {Harper & Row, 1976; John Wiley & Sons,

.

In the fields of speech and communlcation, several scholars
outline methods by which educators can Increase student sensitivity
to gender roles as they affect human cpmmunlcatEOn (Karre, 1976;
Sprague, 1975; Trenhoim & Todd;Hanclllas, 1978}, They suggest tha
developrent andlusage of curriculum unlts explaining how gender roles

develop and how they [mpact on communication transactions., They

© also suggest that teachers can facl}itate constructive changes by

modeling preferred behaviors, ”
An often discussed and controversial bahavioral changenls the

substitution of traditional, masculine, third person pronouns (e g.,

‘“he,“'“his,“ and "him'"'} with Sltornatlve pronoun constructions (e.g.,

'he or she,' “s/he,' "nim/her," and '‘her or his''), which advocates

claim are more likely to elicit equal |ike!ihood perceptions of male

‘and female referents. The llternatlve:PPOnouns are sometimes desig-

nated as "'inclus!ve," meaning incluslve of both male and female
referents, while the traditional generics are raferred to as Haxc lu=

sive," implying their parcelved referencing of male target persons



only (Burr, Dunn, & FaFQuhar, 1372a; B;rr, bunn, & Fargquhar, 1972b;
Jhnsen & ﬂel]y, 1975, Kramer, Thorne, & Henley, 1978),

A few writers have at?ued in favor of Intreducing new words to
the language, which 1ike the lesser contrived inclusive constructions,
are alsc [ntended to referance equallyrboth men and women (Densmore,
1970; Hiller & ., 1972). For Instance, Miller and Swift advocate
the introduction of ''tey' for 'he/she,' ''tem,' for “him/her;'" and
"eer,' For "hls)her.” Scme peuple prefer the contrived, sal ient
~ zharacter of this latter type of Inclusive alternative as a means of 3
helghtenlng recelver awereness of previously existing language L,"w
biases agalnst wom;n In favoer of mer {Blaubergs, 1978).

Educators h;ve responded to the Inclusive/exciusive language
“discussion In several ways. Some have modifled both their spvaking
and wrlting behaviors to include the proposed Inclusive language
constructions. Some have modified @lthor their speaking or writing
behavior, but not both’ Lastly, many educators ¢ontinue using ex-
clusive language consiructtons, romalninglunconvlnced as to the
possible neg;tIVe Impact of excluslve language on human communicatien
(Alter, 19763 Etzioni, 1972).

Desplte individual dlffgroncas In attlgudl toward and usage of

.
inclusive language, virtually every major textbook publishlng

u

company has establlshed Quldellncs requlring usage of inclus)ve

rather than exclusive language (Harper & Row, 1976; Holt, Rinehart, -

s Winston, 1976; John Wiley & Sons, 1977; Random House, 1975; Scote,

a

s 5" | .



F wn & Company, 1974). Also, the American Psychological association

:he lead in establishing guide}ines using inclusive language In

rnal publicatlons (5PA Publicatlon Manual Task Force, 1977; APA
ask Force on tssues of Sex Blas In Graduate Education, 1975), and
these guidelines are‘honored by the editors of most behaviora) scjence
journals; )

Unfortunately, ;ince there is 1lttle emplrical evidence avaliasbie
&sessing the effects of inclusi;e language-on learning and receiver
percap;ions, it s not possible to assert with conflidence whether it
is assoclated with unforeseen--yet damaging~-consequences, For this
'_I'Easm_'nll d}ffuslon experts argue in favor of formative evaluatlpns as

means of detecting problems with innovatlons prior to thelr cortinued
usage or modlflcatfhg (Gagné & Brlggs, 1974; Havelock, 1973; Ragers:
s Shoemaker, 1971), a . 7.
| White it is probably premature to determine whether adoption of

Inclusive language brings about real changes ln’siudegss‘ gender role
attitudes_?nd behaviors, It is n;cessary_that f "métlve evaluations
" be conducted to determlneuﬁﬂether these new laggu e pra;tices ad-
wersely affect learning outcomes. At mlnlmum, educatoxﬁ need to know
whether lncld‘glvd I'angu?ge adversely affects con?prerjension and percelved
"guality of wrltten materials. In additlon, formative eval_uations may
yield avidence Indicating which of the many suggested Inclusive lan=

giage practices are the preferred alternatives, It was in an effort

to obtain some of this Informatlon that the present investigation was

Conducted.



The next sectlon reviews pertinent research and specifies the

spaciFlc research questions explored in thls study.

Litarature Raview

In an exploratory study, Kldd {1971) nad 68 students read 18

declarative sentences maklng use of traditionai male generrcs (e q.,

—

""The potentialities of man are-IhfInitely varied and exciting'').,

- After reading_the sentences, students answered open-ended and forced
o, - N

chelce questions, {dentifying the genders of the persons &iscussed
in the sentences., Analys!s of the data Indicated significartly more
frequent ldentification of male than female referents, These resuits

lent suggestive--albeit extremely tentative~~evidence of receivers

perceiving traditional! generics as more likely referring to male than

3

female ;arg?t perscns.

Two nnvestigatlons by Bem and Bem (1973) provlde the eariiest
experimantal evidencc that traditlonal generics ave more llkely to
ellcit PGfCePtlons of male than femalo refarents. “In their first
study, 120 high schoo! seniors (60 men, 60 women) were divided rqually:
into threc groups, with each group reading a bookiet of 12 employment
advert}sements.' In the exclusive janguage condltfon. adv;rtlsemcﬁts
were writted_usln; tra&!tlonal nmscqllne generics when thé Jobs being
described were traditionally held by men {€.g., linema or frameman) ,
bt 'the advertisements were writt;n using female referents when the

jobs were ones tradltionally held by women (e.g., telephcne operator

"]



or service representative). In the inclusive janguage condition,
job 3dver¥ise&ents were written appealing egually te women and men,
in the sex-ﬁeversgd condltlo&, Job advertisemants were written ap-
pealing to the gender least freguentiy employed In those positiens,
Analysis of the data indicated that significantly more respondents
here-interested In applying for "“opposite-sex'' jobs when the adver-
ti sements were wrltt‘en using inecluslve than exclusive language,

In thelr second study, Bem and Bam had 54 female college studsants
rate 32 job advertisements taken from The Rittsburg Press. Half of
the students read the job advertls‘aments e:a‘ctly as they appeared
in the newspaper, with the labels '"Male'' and 'Female'' used to segregate
Job ads. The remalning respondents read the advert/sements in an .
integrated format, with the job ads appealing equally to women'and
-mens The results Indlcateﬁ that In the segregated conditlon only
'1162 of tl';e respondents. wera I1kely to apply for I“Hale Interest' jobs
as oppgsed tc-362 In the integrated condition. fge results of Bem
and Bem's studies suggest thlt"exclusiu language may Influence re-
celvers' behavioral intentions to the advantage of man and disads -age
of women, |

In Schnelder and Hacker's (1973) study, 306 college students
submitted newspaper andlmsglzlne photographs they thought appropriate
for illustratlné_chapters In an Intreductory sociology text. Half of the
students recelved 11sts of excluslve chapter titles {(e.g9., '"'Seclal |

Man,'' 'Urban Man''), while the remalning students received lisgs of



Inclusive chapter tlitles (a.g9., "Culture,") ("Crime and Delinguency'},
In the excluslve condition, significantly more students submitted
photographs depleving men only tham In the inclusive language condl=
tion, These results complement Bem and Bem's findings and suggest
that exclusive .language may not only Influence behavioral intentions
‘st t' actual behaviors as well.

Shimanoff (1975) conducted a study to determine whether exslusive
language |Is pefcelved as equalliy masculine of feminine as inclusive
language. Stuécnts were divided equally Into three groups of 60 each
{30 men, 30 women), and each group read the ﬁtatem;nt, ""A group of
students had to choose a to lead the group.' Igwthe ex"
clusive condl{lég, the blank was fillad fn with the word '‘¢halrman,’
and in the Inclusive condltlons with the words "'chajrperson'' and
'"ndlvl&bal.” Results Indlcated that students percelved the words
chalrperson and Indlvldabl as nelither significantly more nor less
msculine or feminlne than the -word chalrman, but that chalrman was

, parcelved as referrihg signiflcantly more freguently to male thanl
‘fomale referants. '

Soto, Forslund, and Cole (1975) conducted the first study assessing
dl fferences In parcelved comprehenslﬁleness,and,quallty of matarlals
wlng excluslve versus Inclusive language. Students were divided
into slx groups of 24 (12 women, 12 men) and then asked to réte the
gomprehenslbleness and quallty of an essay describlng the educatlion

of a clinlcal psychologlst. Two groups were exposed to exclﬁslve

ot
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language, four groups to inclusive language., As with previous

investigations, the excluslve cobdltlons ellcited perceptions of mala

referents signlficantly more frequently tnan were elicited in the F

Inclusive conditions., However, there were nonsignificant differences

with respect to ratings of comprehensibleness and quality of composition,
Gottfredson (1975) reports the only published study failing to

find evidence favoring usage of inclusive over exclusive language.

Ninety~four female students responded to modified forms of the

Vocational Praference Inventory (Holland, 1965) and Se!f Directed

Search (Holland, 1972), wl;h both Instrumcnfs altered to Include in-

biuslve and exclusive language Items. Analysis of the data indlcated

no systematic tendency for the Incluslv# language |tams tozbe chosen

mre frequently than the excluslve language [tems, Thus, these

findings contradict the earller Bem and Bem (1973) findings, which

indicated a praference for women to more frequently express vocatlional

interest In traditicnal mals occupations when these occupations are.

labelad with incluslva rather than exclusive terms., One notes, how-

awer, that Gottfredson 5 subjects were recrulted from a prlvate, college-

preparatory school and, therefore, may have been Influenced by

cultural factors g.lte unlike those affecting the judgement of the

older ;nd less u' -.ue sample of subjects used in the Bem and Bem

studles. " :

4

In the Moulton, Roblinson, and Ellas (1978) study, 490 students



(226 men Zéh-wome'r'\) were:"c'livided into s1x groups. Three of the

groz...,s wara Inﬁtructed to make up a story describin, 'a typical ) ; -—\f«
student feellng [solated in | introdeitory covrses,' The

,other three groups described a‘pefSGn “when appearance is
unattractive.” In the exclusive language conditions the blanks were . °
fllted In with the word "his" and’ [n the inziusive counditions with’

uﬁw’wo;ds "their'* or "his gor herﬁ‘ As expected, a3t ‘n agrsement ,
- with pravious findings, significant)y more referensze: to ﬁaie persons

appeared in storles written hln ;hé wxelusie th.z;n ‘nn.usive language

-~

condltions, ) /

"

Taken together, the results of the abu'e studies lend substantial

syYpport to the proposition that contrary to Iay‘pérson intentions and

i

commonsense bellefs, usage of traditional mascuiine generlcs (exclu-
5| ve le;nguage) doss not result in equal 1'hal ihcod perceptions of
male and female referents; that, in fact, masculine generics resuit
“In sugnlflclntly ‘more frec;uent percepiions. of male than female re-
fsrepts (Bem & Bem, 1973; Kidd, 1971; Hou:ton. Rob:nspn. & Ellas,
1978; Shlmaf:loff; l9l't’5i Soto, Forslund, & Cole, i974), Only one
raported !nv;stlgatIon has failed to finc suscort fof this. proéositlon
Gottfredson, 1976)o ‘ |
Partlal support is also garne.ew' forcthe propositions that,
exclusive language may bias beha (o and behavioral intentions to
the economic disadv‘éntaée q'f »:'or'sc:',‘ (éem % Bem, 1373} Schneider ¢

y ‘ , :
Macker,.1973), and that there a': nonsisiificant differences in the

—



. ¢
parcetlved maslculinl,_ty/femlninity {Shimanoff, 1975), cmprehensibll\aness.
and quality {Soto, Forslund, & Cole, 1976) of materials written
using incluslve versus exclusive language. A reasonab]le asxtension of -
- ~ Inclusive versus exclusive language research would be o ‘urther
In -*es.tlgate' the tenability of these latter prOposition;. Accordingly,
the present Investi.gar.lon was u;'_adert;ken to find partial answeks to
. th; fO”O‘Hfﬂgi Quest'!ops: 1) Does student comprehension of wrltten
materials vary significantiy as a function of fnclusive Vers.us ex-
.4clu.slu:e language? 2) Do students evaluate the qual ity of written
: materials slgnlflce‘ntly differently as & function of inclusive versus
-gxclusive language? 3) immediately after reading written materials

&ing iriclqslve languagé, how likely are students to adopt inclusive

quage In thelr dwn writing?

o e .
PR : Method
. o menod
' 'Sublect

Tha subjects for this study were 358 undergraduate students
(I?S female and 183 male) enrolled In an introductory human communlca-
o thon course at-a large northeastern university. Each subjeét partici-
pated in only one of tgc three ex;orlmental condltions as fOIlOwS.
55 femalc and SO male subjects in the.axclusive language, condltlonfﬂ
GB female and-71 male subjocts In the nofi-contrived inclusive condi

(Y

tlon, and 57 férnate and 62 male subjccts.'ln tho'c'ontr.lved Inciusive,

wmhdition.
Ll - '
. ' ) ) . -
Vi ' . ]
‘. « & . ¢ j .
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Independent Varlables.

One assigned and one manipuiated varlable ware used In thls

study, gender of subject and three.varlations of exclusive and

-~

inclusive language: traditional exclusive terms ("he,” "him," and

fhis“); no:contélvtd Inéluslve terms F”S;he,“ "him/her,'" and "hisg/

ﬂerself“); and contrived Inclusive pronouhﬁ ('tey," ''tem," and ter"),
The IHC{USlVE/eKc'USIVG IangUaga condlé\pns ware operationalized

by utlllzlng threa different varslons of & brlef passage describing

maglclans. The P3'5l9°; appraximately one thousand words in length, was

wrltson for use at the college reading fevel (Fry, IB?S P, 9) This

passage was salcctad because it wes thought that few itudents ‘would .

. 'know much ebout: the history of maglic and because the passage |ncluded

;many (twenty-slx) excluslve pronouns.

The otiglnal form of the passage Included the use of the third

person mascullne pronouns, and this verslqn of the'paséage was used

- as an operatlpnaIWzaﬁlén of the exclusive Ianeul§e“coﬁdltlon,' The

P

rbﬂ-cbntFlved incluslve-and contrlvad‘lncIUSlve Iangﬁage conditions
were operatlonlllzed by substituting the thlrd person mascullnc

pronoqns wlth non=contrived inclusive and contrived Inclusive third

parson pronouns, = N

-ndmlnlstrctlon Proccdures and Dopéndent Varlables

All subjacts perticlpeted In thls study during the same class

r

parlod.and_in the same Iccturl hail, Hlth the ald of seven proctors,

the stimulus booklets were randomly distributed to all students.

Sy

-Stddents were asked not to-open the bodklet-until Instruétgd to do



,_
[
wl
—
-

Y so., Careful monltoring by the proctors ensured adhérence to this
and subsequent instructions. ' .
The }nvest[gator then read a prepared list of Instructions
informing the subjects thaE thay would have five minutes to read
the paesage, that no questlons could be answered nor could participants
talk among themselves during the tl;tlng perlod, and that they were
net to turn to subsequeng sections of the booklet until Instructed
toldo $Q.

At the end of the five=minute plrléd allowed for reading the passage,
sﬁb}ects responded to 17 multlple cholce questions. The first ten .
questlons measured comprehension and ware previously developed by Fry
(1975, pp. 18=22) for use In }oadlng improvement programs. Questjénsf 3
Ii“th;ough 17 conslsted of. a mod | f [ ed vtrllon\?f a semanéic differential
hstrumcnf developed to measure three dIfFerenf dimensions of Human ’

. . Interest in written mitcrlals: percslvpd comprghenjlblllty, dynaml sm,
and worthwhllenéss (Lynch, Kent & Carlson, IBGZi'Lynch, Nettleshlp &
Carlson, 1968). Subjects were given flye minutes to answer these
ﬁueétlons. Subjects ware then Inltructedlto turn to the quf-(last)

o - page and wrlte a paisaéq describing the 11fe @ magician of the past

and present. . Four minutes were @llotted for this task.

Data Modliflcation and Analvsis Procedures

- Comprehenslion: A }ptcl number of correct responses Score was

L3

sed as an,estlﬁate of subjects' comprehension. The range of possible

" scores was from zero to ten.
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Human Intcrest- A'prcllmlnory fector analysis was conduclted to
verlfy previous findlngs that the human interest instrument |ndeed
measured.three dlstinct dimeénslons of human Interest: percelved com=

+ prehenslon, dynamlsm, and worthwhllenass. | ,
Analysls of varlancé tests were conducted to identify !an‘_g;uge
condltlonlmlln effects and subject g‘snder-by-language -condlflon intcr-’
atlon effects on comprehension end perceived human interest scores
(Barr, Goodnight, Sall, & Helwlg, 1976.) Slgniflcant main effects
' vare followad by Duncan Multlple quge Tests, \
Hodellng Behavioe Measurs: k If the data met appropriate assumptlons,
. ‘Oh] square analyses were conducted (Slegel, 1956) to identify slgni-
f]clnt differences In ffcquchcy of Inclusive pronoun usag; as & functlon
of subJect{ Qendcr. language condition, and subject gender-b;-\knguage |

-

condltlon Interactions. . o .

Rasults

-
e

- - Lomprehens!on B

L]

" An analysis of varlanco test Indlcated a signlflunt subjcct

@nder-by- -language condItIOn lntoraction (F = 3, 33 “df = 2, 352; p <-°5)-

(=3
h}pU:thqeof the unans indlcated that In the ‘non=contrived Inclusive ;
15 v + g

. language condltlon, men obtolnod s]lghtlé hlghcr comprehenslon scores.
then ‘women (R for men w» 7.42; ifor women = 6,78). .COnvoruly. In

uu con:rlvcd Incluslvc Iongdggo condltlon. women obtalned sllghtly

L '

~ hlgher scores then men {x for women = 7.05; % for men m 6,63), However,

.
—
. L}
t . - ' . ) N
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these maans dlffer so slightly from one another (neirther dlfference '

- exceeds .64}, that although statlstically significant, the substﬁntlve-

ness of these differences Is questionabls. "

Human Interaest

Pfior to conducting anzlyses oﬁ varlance tests on the three Human
Interes; measures, & Factor analysls was done to ensure independence
among. the previously repo{ted factors. As prevlousl;-reported {Lynch,
huettleshlp, & Carlsﬁn, ISGB), thres factors emerged: \bercelved Dynamism,

Comprehensibility, and Worthwhilsnsss (see Table 1),,

insert Tabla 1 Here .

Analysss of yarTancc tests &erq cenducted to ldentify anguage
> condition main effects and'subject g‘nder-bQ-Ianguage c.ndition inter-
actlor affects. Only one s;atlétically significant finding emerged}
v ;dth phtjianguage conditlon.having & llgnificqptélffeég on Comprehun-
. sibleness (F = 8.78; df = 2, 313; p {.05). Howaver, follow-up Duncan
Hiltiple Rénge'fests failed % indicate St{;jst!cally sidﬁifldlnt
*“—d%fferences"among group—means. Thus;-whrlewthére was significant

varlance" in. percaiutd comprehanllblllty across language condltlons. . \

"mean" estimates of percclved comprehcnslblllty did not t
dlffer signlflcantly from one another. Ingpection of the means In- f \ .

dicatad only sllght diffcrehces In parceived comprehenslblllty. with

thelmexlmum differance equal to .70, obtained by subtractingvgxclusive

. R [
- [

from contrived incluslye lenguage means. '




—

e . Dlscusslon:

ek | - -

Modeling Behavier
Table 2 depicts frequency of incluslve prenoun usage In the
subjects’ essays. It was not possible to conduct an overall Chi Square

test for fallure to meet the statistical assumption that the smallest

expected frequency be no smallar than flve (SIegel; 1856),

¢ L

insert Table 2 Here - | i* : . .

L e 5

A bl‘nomlal test wg-s' conducted comparing male with female respdnses in
the non=contrived Inclusivs'langueﬁe qou&lt\on. Thls test failed to
indicate a signiflcent dlffcrcnce.' leewlse,le thIISquare analysis i

_of resbonses under the contrived Incluslve Ianguegeqcond{tion feiled'

" to Indlcate a'siénlflcant"dlfferancl-bltwecn male and female Subjegts'

se of -Incluslve pronouns.,

L -

The results of this study may be lntcrpreced in partnal support
of the contlnued usage of, Inc1uslvaslenguege. Fallure to demonstrate
substantlal dlfferenccs In -student cdmprihoesign of evaluatlions of
Qritlﬁé-qLEIlty would suggest that Incluslve !angeaée'usage may'not
ke assoclated wlth elther of these negetive consequences. Hdwevef.
'owlng to the Infrequcnt ldoptlon of Inclusive language In student
csays, neither could one ergus -thet Inltlal. brief exposure to

ﬂylncluslve }anguage would heve essocleted wlth it .frequent ldoptlon

of Incluslve ianguaga usagc.-.'
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»

Subsequ-nt research efforts mlght attempt to repilcata thase

tusults uslng older studsnt or nonstudont populat!ons and with different

é

types of written materials, Also, as with most ‘pravious ressarch
efforts, thils study used weitten stimulus materials, Accordingly,

and in light of the fact that many teachers find it particularly

awkward (or challenging) to use Inclusive language In lectures and

|l

class discussions, an attempted replication using the oral mad 1 um

o
vould be a particularly Interesting and meeningful replication.
[N .

With ths publlcatlon of attemptad replications such as these, there

will bacome aaniabla the addlttonal Iﬁformatlon necessery to make

s¢)id decislons on the usefulneas of contlnuod ldoptlon and modlflca-
tion of Incluslve languge. ,
o } o . oy
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Rotated Factor H;trlx for
Human_lntorcst Data

IR 7T T

Varlable K : ) Factors
] it N Y
Oynamism Comprehen- - . Worthwhileness
- siblllty '
Percelved . : .
. > interestingnass 87 . .08 .13
Parcelved_lnfor- - B '
"~ matlveness . Y /| .03 .16
Perceived Ease. | | ;
- . In Reading’ B . ,
Hatel"lal . ! - .00 ° ) ’ ﬁ . T 003
. Perce!vad Excita~ . g ) ' - : -
J blilty of Material . .72 W01 L. .29 '
Parcelve& Value . . ' - : S _; ‘ .
of Materlal 37 W02 . LTE
Perceived Ease 'In -
Understanding . Lo ) , :
+ Materlal Coaek .88 . .,00
« . Percelved | .
* . Importance of : , :
Material P T 90

. - * These three factor. solutfons ‘accountad for 73% of the totai .
- variance. Varlablas ware retalned only 1f. the loaded ,60
-or highstr on ithe primary factor and no higher than RTE on the :

socondary flctor. : ,
. . - e

‘y,z

e




TABLE 2
“._ ‘ Frequency of Inclusive
“ ' Pronoun Usage
" Varlable - Male Subjects Female Subjects
Exclusive S . :
“-Language . : 0 ., . -0
Non=contrived.
Incluslve R :
Language 3 _ 5 N
. Contrived
Inclusive : , : ;
Language . - ‘ 10 - . 4
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