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introdudion

The mcdules in this package addrsss the dual responsibilities ci para-
profes=zionegls and of developinc 2 team approach to adult counseling

and gusdance programs. The —T=:nee should utilize staff personnel within
a local sducational setting fcr completion of the modules. Iis
recommended that close supervision with paraprofessionals be maint=ined
in modotes 16.1 through 16.3.
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Role Stotement 16.C

Demonstrate ability to manage =arning activities or - zz2lor aides
‘paraprofessionzls) in adult counséling programs




MODUI= 15.1

TOFIC

Izysist counsel=r aides *c use lead.ng cuest.ors when cor::d.lct.pg an
-nitel infervies.,

ZZARMING OBJZZTIVE

"he trainee wil conduct an initial interview with a prospective client
—emoz=stratinc is skill in using three types of leading qu=stions.

n orcer for toz ::ara"dro.'nessm*lal to aid the counselor effectively, he/sha
d.ust e adle tc-sencust an initial interview with a umspeﬂmwe client.

"he pararroies=zional must be able to demonstrate the skiil = askmg
:sading questicss in order to obtain information needed bs Y -hé counselor
or agsney.

Tor example, - the pareprofessional wanted to get informazion concarning
zne adult's jok experience he/she may ask, "Tell me about some cf the
jobs you kave held.” When the adult says he was ﬁred, the paraproies-
siornal car asi, "How do you feel about losing your job?" Thae para-
professional taus opeéns a channel of communication that would have been
closed by suc - a question as "Are you presently employed ? "

PREASSESSMELT

1. Leacin3 questions are grouped into four main caiegories. Name
(v 1t1' cne-—hundred percent ao*uracy) the four categoqec and

a. S S

b.

2. After identifying the four categoriés of leading questions, read
the following ten possible leads. Please identify which of the
four categories each represents. The student must get eight
out of ten (eighty percent) right in order :o satisfy minimum
requiraments.

2. Where would you like to start?

.  How do you feel about it?

ID‘
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c. If you had a free choice in the matter waat would = : do?

d. What seems to be the trouble?
__ e. Whare are you going to about it?

.. £,  What is good and what is bad about it?

G. What are the chances of success?

h. Why do you suppose you feel that way ?

i. What do vou think about the idea?
j. W7 do you suppose people do things like this”
LEAENING ACTIVITIES

Learning Activity One

Read Appended Materials.

Learning Activity Two

In -2 following interview fﬁhre're are six ie{aﬁdr gu;Stions . Dec:=e if the
leaz is an (1) early lead, {2) exploratory leud, (3) integrative lead, or
(4) zztion lead. You may refer back to the pamphlet if necessary.
Eit=2r place your answers in the blanks at the end of the interview or
pla~e them on a separate sheet of paper:
Q. "Where would you like to start?  #1
a. "] want to talk some more about the time the neighbor boy
locked me ir the closet."
O. “Yes, I remember you mentioning it before. Can vou tell me
mmore about it?"  #2
A.  "well, Ireniember I was very small ana the boy shcved me in
the closet arngl}pcked +he door. He also had a tov gun and he
said he was going to shoot me with it."”
Q. "How about going into it a little further."  #3
A. "1 'remg;nbe; bémg réaﬁiﬁiy scared and screaming for my mother:
She was in the other half of the duplex and came to get me."
Q. "How do you think this affected you?" 44
A. "'ve never really liked guns. Could this be part of the
reason why 2"

©O: "Perhaps, are there any other angles you can think of 2"  #5




2. "Yes! Iremember L2ing afraid to go out and play when
there were any boys around. Then one day my mother told
me I was a pretty little girl anc that the boys liked me. I

went back out to play!*

Q. "How do you relate this to your other ideas we talked about
last time ?" 6
1. 2. - 3.

2 . 5. 6.

Learninq Ac,tivity 'i'hréé

Waen domg an initial interview you will be ?indmg, out information about
an individual bv asking leading questions about the areas of personal

statistics, family and education, finances and employment, and special
problems or needs. Write two leading gquestionc for éach of the four
areas listed above that would help you to gain the information needed.
You may choose them from the pampiilet, writé your own, or combine
ramphlet and own ideas. Example: (1) "Can you tell me more about the
kinds of jobs you held after you dropped out of school?" (2) “What
worries you most about your daughter's future marriage?"

Learning Activity Four

Conduct four initial interviews (friends or other students may be inter-
viewed) or: tape in which you will use three of the four leading question
categories. You must get four specific pieces of information in each of
the following areas: (1) personal statistics, (2) family and education,
(3) finances and employment, and {4) special problems and needs. (See
Appended Materials for specific data for each of these four areas.) Keep
the best of the four taped interviews for the Postzssessment.

Learning Activity Five

“I need to improve on . . .." Be able to identify the leads and tell
which type of lead it is as you replay the tape in front of your supervisor.
POSTASSESSMENT

Part A

The following are ten possible leading questions. Read each question
and decide if it is (l) an early lead, (2) an exploratory lead, (3) an inte-

grative lead, or (4) an action lead. The student must get eight out of ten
(eighty percent) correct in order to satisfy minimum requirements.



9.

10.

Part B

Where would you like to start?

Y

Why do you supzose r~ople <o things like that
How co you fee- cuou. sc.

What do you think about tue idea?

If you had & freé choice in the matter what would you do?
Wh do you suppose you feel that way?

What seems to bé the trouble?

What are thé chances of success ?

What are you going tc dc about it?

What is good and what is bad about it?

Take the best of the four mock interviews that you tapeqi for Learning
Activity Four and critique it answering the following questions:

1. Did I ask questions in three out of four 12ad categories?

2. Were the 1eads appropriate for the types of questions asked ?

3. Did I gathér a minimum of four pieces of specific information
about the client in the follcwing areas: personal statistics,
family and educétion, finances an? employment, and special
problems or needs?

4. The best parts of the interview were . . .
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INTRODUCTION: Icentification of the Paraprofessional Counselor

Bécause we lack the necessary nro-ess --’1 counselors to satisiy the
demand in schools, colleges, universities, drug treatment centers,

family Dla*m_ng centers, mental health clm.cs, erc., the baraprOfessmna.-
counselor is becoming an integral part of the counseling system.

The paraprofessional counselor comés from cny of a variety of back-
grounds and ecucational levels. He or she may have a degree irom a
two-year colleee m DSYChOlOg[ or gum=nce. 'T"ne naranro:ess;onal also

trammg in mental health s.<1lls

The person who has less than a co.lege °d1.cat.on but who possesses
the personal abilities *o relate to indigenous populations is increasingly
being employed &s a paraprofessional ccunselour. & recent trend has
been to employ as aides older men and womesa with a w.de range of

backgrounds who are seeking second careers. The paraprofessional may
be an undergraduate college student who i5 doing peer guidance work cn
2 campus.

competency in the six ba51c areas dlscussed in the naraprofessmnal
counselor packages so that he may aid the counselor effectively and ke
of assistarce to the adult who comés in for guidancé. (Those sSix basic
areas include: (1) administration of standardizad tests, (2) scoiing of
standardized tests, (3) initial interviews, (4) act as a liaison for the
adult and ccunselor, (5) act as a community resource perscn for the.

adult, and (6) maintain records for the counselor or agency.j

The stud :nt shoqurflﬁngtei j;hat his respons'ibiiity for other competencias

such as crisis, non-depth or in-der*h, counseling will vary with the
specific counseélor &nd agency by whom we will eventually be employed.

| T
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LEAD ON, O COUNSELOR
by
Delmont K. By
Associate Professor of Education
University of Mlchlgan

All counsélors lead—exten51ve1y and contmuously—w hether they intend
to or not. They do it in different ways and for different purposes,
knpw;pg@y jarnd gnknqw;pg;}{. ] And the counselors who insist they never
lead probably do so more than others.

Té éofﬁé ééunééiérs, "iééding" and "ieads" are bad words. This’ is

to lead well. It is a matter of knowmg when to follow and when to lead.

This is not say that skillful leadmg is a substitute for basic compassmn,
or for striving for real understanding and communication. It is, rather,
the means without which these main purposes of counselmg cannot be
accomplished at all.

By definition, counseling is a helping, sharing relationship in which two
people contribute to a common effort: that of safely exploring ideas in a
non-threatening atmosphere. While the ultimate goal is student self-
help, there is need for considerable counselor help along the way—or no
one would need counseling in the first place.

In this sharing reiationship, which includes both content and method,
there should be a real concem for who is in charge and where the inter-

view is headed at any given time. This delicate balance is often lost
in the shuffle of fact getting, test interpretation or problem solving.

Need for Skill

Counseling outcomes are determined not just by the needs of the student,
the philosophy of the counselor and the ever-present chance factors, but
by the counselor's skill in leading the student in developing his ideas
and exploring them thoroughly. ILeads range from silence to depth
probing. Proficiency with many kinds of counseling leads will increase
the counselor's help to the student who is wrestling with his plans and
problems.



Leadlng is def1ned by some as "the extent to which the counselor takes
extent to which the counselor is ahead or beh1nd the student in his
thinking."

It is not to be confused with thé counselor-student "talk-ratio;" which
had little to do with responsibility taking at all- Neither should it be
confused with other counsehng technlques such as reflectlon of feellng

presented by the student:

Leading is the elicitation of viéews that will help the student in the process
of exploration and planning. It is inviting him to think about something
without telling him what the poss:.b111t1es are. It is éncouraging him to
formulate an idea without putting words into his mouth.

Every begmmng counselor knows that the question calling for a "yes" or
"no" answer generally is unproductive, whether asked in the classroom

or the caunseling office. He also knows that next to it in ineffectiveness,
for purposes of learning or adjustment, is the question calling for a
factual answer.

These two types of leads w1de1y used by scnool counselors 1n tra1n1ng

own curiosity Or to come u» with the I‘]’jht answer, rather than to help the
student gain insight, perspective and growth—the real goals of counseling.

On the other hand, most counselors know that the "How do you feel about
it?" type of lead is promising, especially in attitude=centered problems.
However, they are likely to have only a few such leads as part of their
working reportoire. When confronted with a challenglng §ituation in the
counseling practicum or in their own offices, they are likely to revert to
the direct question with all of its limitations and dangers.

The alternative is to develop and practice using a w1de array of counsehng
leads with which one is comfortable. The examples are endless.

Some Early Leads

The following leads are most likely to be helpful early in a given inter-
view or during the get-acquainted, problem-identification phases of the

relationship.

Opening: (1) What would you like to talk about today? (2) What's
on your mind? (3) Where would you like to start? (4) What have
you been thinking about since we last talked?

12
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Problem: (1) What seems to be the trouble? (2) What seems to be
the main obstacle? (3) What worries you most about . . . ?

(4) What do you consider the most troublesome part?

Description: (1) What was it like? (2) Tell me about it. (3) Whaz
happened? (4) Can you describe it in your own words ?

Background: (1) Whatledupto . . .? (2) What have you tried so
far? (3) Can you remember how it happened? (4) Will you fill me
in on the background?

Example: (1) Can you ,giYe, me an e;ﬁtaiiﬁpier? (2) for instance ?

(3) Like what? (4) will you give me an illustration?

Extensicn: (I) Can you tell me more about it? (2) Anything else?
(3) What other ideas do you have abcut it? (4) Is there anything
more you would like to discuss?

Exploratory Leads

A counselor might use leads like these throughout the counseling session
as the student examines the many factes of his thoughts and feelings.

Appraisal: (1) How do you feel about? (2) How does it look to
you? (3) What do you make of it all? (4) What do you think is
best?

Exploration: (1) Let's explore some more . ”;(72);A1férthére?an}{ pther
angles you can think of? (3) What were your reactions to these
things? (4) How about going into that a little further?
Involvement: (1} What part did you play in this? (2) How involved
are you in this? (3) How does this affect you? (4) How do you fit
into this picture?
Reasons: (1) Why do you suppoce you feel that way? (2) How do
you account for this? (3) What re.asons have you come up with?
(4) What is the logical solution to this?

Clarification: (1) What of this doesn't make sense to you?
(2) What seems to confuse you? (3) Can you explain what you
meanby . . .? (4) In what way?

Hypothesizing: (1) Why do vou suppose people do things like this ?
(2) How could a person handle a problem liké this ? (3) Why would
anyone react that way? (4) If you had your choice, what would
you do ?

13




Integrative Leads

Stqdents often can be helpec o pull their ideas together into useful
patterns with leads of the fc_owing types. -
Integration: (1) How co you explam this to yourself" (2) What do

you think is ,b?fs,t,? (3) How do you relate this to your other iceas?
(4) How woula vou pull this all together?

Review: (1) If you had a free choice in the matter, what would you
do? (2) I the same thing came up again, how would you act?

(3) It you hac it to do over again, how would you handle it?

(4) How do you wish you had acted?

Evaluation: (1) How do you think about the idea? ? (?) What is
good and what is bad about it? (3) According to your own
standards, how does it look? (4) How would you evaluate all of
+‘-\ls 9

Alternatives: (1) What are the p0551b111t1es° (2) What if things
don't work out that way? (3) What are the possible solutions ?
{4) What if you do and what if you don't?

Relation: (1) How does this fit in with your other plans? (2) How
does this affect your work? (3) How does this stack up with your
picture of yourself? (4) What is the relationship between these

things ?

Perspective: (1) What are your ultimate objectives ? (2) What
would you like to be doing five years from now ? (3) What are the
long-range prospects? (4) How does this relate to your other
problems and successes ?

Action Leads

These kinds of leads are likely to be most helpful in the final states of
the interview or during the summary, action planning, and closing
phases of the counseling seésstion.

Planning: (1) How do you suppose you could improve the sﬁua.lou"
(2) What do you plan to do about it? (q) What could you do ir a
case like this? (4) What plans will you need to make ?

Information: (1) What mformatlon do you need before you dec:de?
(2) What do you know about it now? (3) How do you suppose :"0u
can find out more about it? (4) What kind of a picture do you have

right now?

14 s
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Implementation: (1) What will you have to do to accomplish it?
(2) How will you tackle thé job? (3) What will it take to qualify ?
(4) To get this done, what will you need to do?

Action: (1) What are you goinrgﬁpo do about it? (2) Where do you

go from here? (3) What are your next steps? (4) How do you plan
to start?

Predictions: (1) How do you suppose it will all work out?

(2) Where will this lead you in the end? (3) What if you do?

(4) What are the chances of success ?

Summary: (1) How would you summarize our visit? (2) How would
you describe our discussion to someone else? (3) Can you review
this for me? (4) What do you think this all amounts to ?

Leads in Perspective

Leadmg 1s inev1tab1e. It 1s one of the mam rea*itzes o‘ everyday

of instruction probably would be of limited effe'*tlveness so would a
counseling who know how to ask only direct questions.

When a school counselor succeeds in saying “Tell me about it," "How
do you feel about it?" and "How would you summarize this ?" as often
and as comfortably ¢.s he says "What courses are you taking ?" "What
did you do then?" and "Don't vou think this is & gcod idea ?"—then he
is starting to make his counseling practice reflect his philosophy.

Until then he probably remains a slave to some more easily acquired
technique of expedience, develoned in the classroom for purposes other
than student planning and problem solving.

Knowing when and how to lead—and when not to—is a mark of an
effective counselor.

Reprinted from May 1962 issue of The-School Counselor.
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MODULE 16.2
TOPIC
Assist counselor aides to understand and maintain client records.
LEARNING OBJECTIVE

Tﬁé étﬁ&éi’it wﬂi bé ébie to i&entifi} spéCific pieces of infbrmation that

(2) service agencies, i.e., mental health chmc legal ald office, drug
treatment center, welfare agency, family planning center, =tc.
RATIONALE

The paraproiecemnal's main cbjactive is to be an integral part of the
agency or institution and a specific aid to the counsélor. Within this
setting the paraprofessional will be receiving and recording information
from adult clients that will be kept on file for the counselor and agency.
Therefore, it is important that the paraprofessional be familiar with the

types of information needed by the agency, how it is to be recorded and
why that information is of importance to the agency or institution.

PREASSESSMENT

With a written statement please answer the following questions to the
best of your ability. If, after taking the preassessment you do not feel
competent in this learning package, please go on to Lenrmng Activities.
A minimum of eight out of ten (eighty percent) will satisfy this require-
ment. (Check leaming activity one for more information.)

1. You are given three new folders to file at the family planning
clinic where you work. The names on the folders are Jones,
Tane; Thompson, Helen; and Anderson, Connie: How would
you go about filing them and why ?

2. You are asked to be certain and record thé race of the clients
at the leaming center where you work. Under what other title
besides "race" might you énteér this information on the infor-
mation sheet and why might this be important to your service
agency ?

3. You work at a drug treatment center and one of your duties is
to keep statistics on how many people go through the drug
treatment center, how many are repeaters and the length of

17



time each person is involved with the cearar. List one
reason why thlS information would be im: :iant to the agency.

tion such as the Nelghborhooa Youth Co',ss 0 attend classes.
What would be one of the most important -:cords (for the
student) that you might maintain?

5. You are a p’araprofessional counseling in & legal aid office.
You are asked to get specific information concerning income,
employment status and assets of a prospective client. Where
would tha: information be recorded and why might it be néeded
by the office?

6. -he mental health clinic where you wor] fees are on &
"shdmg scale." What information would you nead to record
about a client that would help determine what his sliding
scale fee woula be ?

7. One of the record sheets you keep on a student in a GED
testing center contains the student's GED scores and those
tests that he has taken but not successfully passed. Why is
it necessary for you to accurately kecyp +oth pieces of
:nformation?

8. When recordmg the level of a student - = 2 community collcge,
it is important to distinguish whether =:at person is ABE or
GED. Why would this information be ¢ importarce to the
supennst of the program, the counseior .n the leaming

program and the teacher in the classroom?

9. Most service agencxes are requlred tc keep vital stat:stlcs on
those persons who come to them for help. Who do ycu feel
would require compiling of such statistics?

LEARNING ACTIVITIES

i:eérnincr ActivitVOﬁ'e

Enclosed in the Appended Materials section are four actual reccrds that
are filled ov zxac filed by institutions and agencies: (1) a community
health syste= izCe sheet, (2) legal aid office intake form, (3) interview
sheet for AEE students (the state requires this be filled out) anc an

4) applzcax._on Zform for taking GED tests. If, on the Preassess-nem, you
missed more than one of the questions —mmbered 1, 3, 5, 6, and 9,

then shoulc do the community health system face sheet and the 1ega- i d
office inmaks form. If; on the Preassessment vou missed more than one
of the quas—ions numbered 2, 4, 7, anc 8, the~ do the ABE sheet and

the GED a_r:;:llcatlon.

18



Reac each interview sheet carefully, listing all those terms unfamiliar to
you and then find out what they mean. You may use any source available
to you, such as your library, to help you identify the terms or you may
seek out similar agencies in your community that may be able to help you.
(Before going out into the Field, please read Leaming ACthlty Two.)
Record your answers either written or on tape for later use.

Learning Activity Two

Go to at least two service agencies and one learning center in your
community. Ask them for samples of the typec of information sheets
they keep on their clients or students. Go through the sheets with a
secretary or paranrofessmnc- in the agency so that you are able to
explain what types of informaion are asked for and why it is needed.
Also locaté their files and watch how the riles are handled and by whom.
Either write or record your findings for later use, making certain you
have 1dent1f1ed and could corectly record a minimum of four specific
peices of information for every samplé sheet.

POSTASSESSMENT

(1) Complete the Preassessment.

2) Using the four interview sheets that are contained in this package
along with thé commeris you made concérning the information youi
dic not know, compile in writing a list of terms and their definitions.
In order to satisfy compéténce in Leammg Actlvlty Two, you must
have a definition for every term you did not know when you
originally did Leaming Activity One. For example, if you
originally listed twelve terms that were unfamiliar to you from all
four interview sheets, then you must have definitions for all twelve
terms. (One hundred percent wiil satisfy this competence.)

(3) This section o the posT2ssessment can be done orally in the
presence of the supervicor or taped and sent to him along with a
copy of the sample reccmds. Discuss with your supervisor the
experiences ycu had in —he agencies you visited. Were you able
to get sample record sh&ets and was someoneé willing to help you
understand what information was wanted and why? Would you
havé been w1_11_1ng to helg a student with the same assignment if
you had been & paraprofessional in one of these agencies ?

Take the record sheets and explain to your supervisor what
information is required and why it is important to the agency or
institution. A minimum of four pieces of information correctly
recorded and icentified from each of the same reccord sheets will
constitute competence for this section.
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Form No P.173

7O THE INTERVIEWER—
The instructions on reverse side should be read ond fixed well in mind before interviewing is begun. DO NOT leove
any questions unmarked.

CONTINUING SURVEY OF ENROLLEES IN ADULT BASIC EDUCATION PROGRAMS

1. FIRST AND LAST NAME OF INTERVIEWER

IDENTIFICATION OF DISTRICT RESPONSIBLE FOR PROGRAM

2. DISTRICT NAME

3. IS THIS PROGRAM L[OCATED IN A NON.SCHOOL INSTITUTION OR RESERVATION?
1. [J Yes 2. O No (If "Yes.” complete item — Check one: a. [ Hospital
b. O Indian Raservotion
c O Jail
d. [ Other
4. DATE OF INTERVIEW [use numbers) 5. COURSE LEVEL IN WHICH STUDENT IS ENROLLED
1. [ Grodes 0.3 2. O Grodes 4.6 3. [] Giodes 7.8
Month Doy  Yeor 4. [J Grodes 9.12 5. [] English a3 o Second languoge
L T ] I I J [ [ ] 6. [0 Neturahization 20
IDENTIFICATION -OF _STUDENT (See Instruction) _
6. FIRST NAME: 7. MIDDLE INITIAL: 8. LAST NAME
9. NUMBER AND STREET.
10 Ciry. ]n. COUNTY:. 12. STATE; 13. 2P CODE:
14. SOCIAL SECURITY NUMBER; 15, DATE OF BIRTH: (Ses lnstructions] 16, SEX.
- - - - . MAGATh . __ Yaor 1. [ Male

10 ooy | e

17. HOW DID STUDENT FIND OUT ABOUT THE PROGRAM> (Check main one]
1. [J Church 2. [J Public ogencies 3. [J Rodia, Newspoper. or TV . 4. [J Employer
7. D Friend 8 0

S. [J School recruiter or counselor 6. [J Orhér stdent

EMPLOYMENT STATUS.
18. CURRENT WORK STATUS [Check onel

1. [] Employed full time 3. [J Employed port-time 5. [J Nor sedking work:

{at least 32 hours per weel)

é. D #oblae Aiinféﬂft recipient o ) o 4 D Umﬁlw apdflog&fmiﬁ CL,D, 7 o :,;,,, o
OCCUPATIONAL AND ETHNIC DATA
19. HOME LOCATION fSee Instructions]
1. ] Core Matropoliton 2. [J Other Urbon 3. [J Rural Non.farm 4. J Form
20. 1S STUDENT A MIGRANT WORKER? 21. RACE (See Instructions)
1. O Yes 2. [ No 1. [0 White 2. [J Black 3. [J American indion
4. [J Oriental 5. [J Other non-white
fover) _
27
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I D éﬂbﬁn 2. B Mexicon-Amencon 3. [ Puernto Ricon o

4 DO'her

23 HIGHEST GRADE COMPLETED IN SCHOOU PRIOR TO ENROLLMENT i ADULT EDUCATION. (Check onel

o0 b. O 1.3 c. [ 46 d E]7a

24. omta TRAINING PRIOR TC THIS ENROLLMENT:

D Work experiénce progrom 2 B Adulr vocononal training

4. [J Military occupotional tromwng
7. [J Literocy program 8. [J Norne 9. D

25. ACHIEVEMENT
EVEL AT START OF TRAINING:
Arithmetc .. .
Reoding
Language

1. [J Heolth 2. [Q Teonsportonon 3 D Child¢ore
5. E Employment 6. [J Entry into o troming pregrom

3 = Otbar kivgw ~sdion:
1. O Unknown

E] 9.12; ¢, [] High school groduate

3. [3 Monpower Developmént ond Trowing progrom

s D Other oc:upohonol or formol on.the.job troining 6 [J WIN

END OF QUARTER OR TRAINING:
Arithmetic . .. . e
Reoding
Longuage

4. E Fomily responsibiliry
7. D Job chonge s D tack of interest

10. D\onod'o

27. FOR -THE FUTURE OF THIS STUDENT

E

28. REMARKS.

- - - ——“INSTRUCHONS*: - —- —_—— e T —

INSTRUCTIONS TO LOCAL ADULT BASIC EDUCATION SUPEMSORS

A. Send completed forms to-
ﬂn' E Ownn Director cf Adult Edacation
Superintendent of Public Instruchon
Oid Conitel Banding
olynph, Wulnln'hn 98304
All forms should be inspected for completeness before beng forworded.

GENERAL INSTRUCTIONS

B. Inferviewss's Quolifications. The interview preferably should be con-
ducndbycnocheroroth«pcofewmluaﬂmber for month of
interview i ltem 4, enter the number cf the month (eg. 12 for

Decemberl, rother thon the month’s nome.

)

enrolled for the frst time in your federally financed odult progrom

B, ‘r‘-ng d literview. The student should be interviewed durina or ofter

the second mk follomng s enroliment in the qrven course.

Every question cn the form should l;- mm& with an opp'op'.ovc

entty or mark. If you ferl sure that pressng o studenr 13 ntwer o

Queshon yvould adveriely «flect wacher-siurkent relanions, put o hinz
theough the queshon 10 show that you ded ROt ome? ot untentonatly

F. U—WJW. Note thor questions which moy requsre esti-

28

Encelless o be ln'cnnnnd. Stvdems 1o be interviewed ore those

mo-ng or wdgng ore ploced ot the end of the form. in ordev 0
grve the interviewer o berter bous for detisons ond more nme for
develeping copport with the student.

SPECIAL INSTRUCTIONS FOR SELECTED ITEMS

G. identificatien of Student. |f necessory to identty the srudent correctly,
osk 10 see o paper or curd coniSiming s name ond oddress.. If none
i1s ovoiloble, opproximote. the spelling of student's nome ond oddreis
os closely os posuble. It studént is 6. meémber of a Spenish-wpecking
group (Mexican, Cubon. Puerto Ricon, erc.]. be sure fo_obtain ond enter
ifi ltem B the tather's (not mother's] lost nome. If soc.ol secunty num.
bér ¢onnot_be_ obtoned, drow o lLine through the spoces for sociol
security number.

M. Donoll;nh. Fofl'emls bgmmm!h,eﬁgademsp-d“
iting it if necisory, In cose the student does not know his menth

of birth, dmwolmevhroughvhe;pocnfovmonmonddoy Here toc,
enter mumber of month ond net nome of month. e g 12 for December.

| Meme Locotion. For ltem. 33. chech the olternative that besr describes
the type of orec in whic.. *he_student spent most of s Libe. “Core
Metropolton * reters to the reictvely deme core” distecm: of the
large menopolitan areas  Other urbon  refers 10 metropolioon fring>
oreos. 10 suburban arcas. ond to smaller ahes  The cther olttrnotives
are selt explanotory

J lm Fov item 21, (hech the bos mdicating he students race a1 s
community p'ooobly conuders him  This ttem should NOT be discussed
with the student Note that Mexicon Amencons and Fuerto Ricons ore
ordinanly consddered whete.
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Date
CUMMUNITY COLLEGE
, GED APPLICATION

() Bise

() frs. o

( ) Rr. S — Date: __

Hooe Address: . phones -

Results of Test to bs sent to:

Test fes will be paid by: .

Pressutly Employed: ( ) Yes ( ) No 6ccupgi:iom .

Social Security No. : Age: Birth Date: 7
n Y
Last School Grade Completed: . Yoar Completed:
Name of School: - R —
Address of Schoal: R
City State
military Service: Veteran ( ) Non-Veteren ( )

Service No.

Reesons for taking test:
( ) Further schooling beyond High School
() Sesking Emgloyment
( ) Gualify for advancement in present job

() Other - __

(6\101‘)
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MODULE 16.3
TOPIC
Assist counselor aices to identify specific targét populations.

LEARNING OBJECTIVE

target popuiattens that the paraprofessional nught aid.
RATIONALE

As the problems of everyday living multiply and increase in complexzt*y,
counseling of adults by adults has become a critical need for many .
people in cur communities. If the adult decides to make a change in
his/her life style (either vocational, educaional; or social), he/she
may exXperience varying degrées of anxiety, confusion, frustration and
indecisiveness. During this period he/she may seek aid.

The paraprofessmpal will need to identify the characteristics and concerns
of the adults with whom he will be counseling in order to understand and
help his counselee in the most effective and efficient manner.

Five possible target populations with which he/she should be familiar
are the alcoholic, the drug addict, the undereducated, the prisoner and
the mental health clinic client, etc. The student should remember that
some 1dent1fy1ng characteristics may be found in more than one of the

five target groups. A specific adult may also have characteristics that
place him in more than one given target population.

PREASSESSMENT

On the left below are listed five target populations and on the rlght you
are given a list of adult chara.teristics. With eighty percent accuracy
match five characteristics with each target population. Remember that

some of the characteristics pertain to more than one group. You are not
limited to the number of times a particular characteristic can be used.
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DRUG ADDICT

ALCOHCLIC

PRISONER

UNDEREDUCATED ADULT

abusive

money problems

escape reality

Iamlly problems
migratory

unémployed

low self-esteem

comes frcm broken home

hedonistic

lacks self-discipline

high incidence of
homosexual behavior

desiring personal growth

problems on the job

poor interpersonal
relationships

fear of school

m cricis situation

5. CLIENT IN MENTAL HEALTH CLINIC insecure childhood
Drug Addict Alcoholic Prisoner
i 1 _ 1
2 2 2 o
3 — 3 3 N
2 — - S—— 4
5 5 — 5
Undereducated Adult Mental Health Clinic Client
1 1
2— _ 2
3 R T
4 4 -
5 _ 5

you should begm the learning activities. Do Learning Activity Three.
Then do only those sections in #2 that apply to the sections you.didn't

pass on the Preassessment.

32
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LEARNING ACTIVITIES

The learner will do Leaming Activity One, .,eammg Acr..w‘y Two (only
thos‘= sections wheare rfe/sﬁe missed more than one on the Preassessment)

and Learning Activity Three.

Léammg Activit’x One

Design a questionnaire that could be used in field work to identify the
characteristics of the adult ? being interviewed. The questionnaire should
be as inoffensive as possible and the student should be open with the
adult about why he is being asked these questons. The student should
consuit any resources that he feels would be helpful to him in construction

of his/her quéstionnaire.

i.earning Activity TwWO

The student must complete those assignments that correlate with the
sections he/she needs more work on as demonstrated by the Preassessment.
He must also use the questionnaire he designed in Learning Activity One.
A minimum of five persons must be inzerviewed in each group. Opton:
Questionnaires may be filled out anonymously whenever necessary.
a. Interview a group of alcoholics in a réhabilitation céntér, VA hospital,
or through an Alcoholics Anonymous group. (An alternative would be
to interview relatives of alcoholics through an Al-Anon group.)

b. Intémew students in an ABE classroom at a ilearning center or
community college.

Interview drug addicts at a drug tréatmént center or halfway house.
d. Interview adults in jail, reformatory, or prisom.

e. Interview members of a group therapy session at a mental health
clinic.

Leémingi\c’tivity Three

After interviewing the dlfferent target populations, review the question-
naire and identify five major characteristics that méembers of each
specific group have in common. (Alternative: If you were unable to
interview a specific group, please go to your hbrary and do a research
raper on the characteristics of the given target population using any

" resources available.)
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POSTASSESSMENT

Below are descriptions of five adults see<.ng counseling. By identd "'erg

their characteristics, match each case history to one of the ‘ol.ow:mg

five target populations: alcoholic, drug acdict, undereducated, prisoner,

client at a mental health clinic. (Check one target population far each

case history.) The student must identify four out of five case nistories

in order to fulfill the requirements of the learning objective.

a. Connie ic in her mid-forties and the sole support of her four
children. They have moved many times seeking odd Jobs and
are currently on welfare; Connie is seekmg help from a counselor
because she is having trouble with her 16-year-old son who wants
to drop out of schooi and seek work. Connie expresses her own
fear of school and says she was never very smart. She would

like to £~e her chil* = gr- 3-2+a from “igh ~<hool - =@ h=ve it
better than she did.

b. Lillian, a pretty 30-year-old housewife, is from a white middle
income area. She has come to a counselor tearful and depressed.
She ststes that she decided to seek aid when she almost acted
out her suicide fantasies. She says that she is fighting with her
husband, yelling at the children and is withdrawing more and more
from social activities. Her work in the YWCA no longer fulfills

her and she feels generally useless. Lllllan axpresses a need
for a change in her life and a desire for personal growth.

c. Jimis a 45-ye&-old laborer from San Francisco. He was recently
fired from his construction job and has come to the employment
office seeking aid. He lcoks phy51cally i11. He explains that
he needs another job right away because he is out of money and
he can't make the child support paymenis 10 his ex-wife. When
questioned as to why he repeatedly loses jobs, he becomes angry
and abu51ve. He says consiruct.on bosses are lousy and fire a

d. John is a l6-year-old from a poor section of Chicago. He has
had minor scrapes with the law. His parents separated five years
ago and he lives with his mother and five brothers and sisters in
a two-room apartment. He was kicked out of school last year.
He is involved with a youth dropout program and talks with the
counselor there. Hls attendance at the center is J.rregt.iar, and

tries to borrow money.



e. Sam, a 25-yéar=old 2lack, has an appeintment with his new
counselor anc is a half hour iate. When he does arrive he acts
disinterested in dlscuss_ng his problems and keeps watching
the clock. After a long silence the counselor tells Sam hé can
go. Sam shrugs his shoulders and ambles out of the office.

Aftér he 1eaves the counselor looks at Sam'’s record and firds
the following factors: Sam comés from & broken home and has
had two unsuccessiui marriages. He has related past homo-
sexual experiences to previous counselors. Be never held a
iob any length of time. He demonstrates an unrealistically

optimistic expectancy of the general population.
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Role Statement 17.0
Demonstrate ability to develop & team approach with administrators,
teacher, paraprofessionals, resource agerncies, etc., in adult counseling
and guidance programs
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MODULZ 17.1
TOPIC
State duties of administretor, teacher, and paraprcfessional.
LEARNING OBJECTIVE

The trainee will be awere of the —eSDons.D.l.ues of a oa.tanro-essmnal 2
teacher, an administrator and eacn resource agency in the com.mumty
that may be involved w1th ABE students.

RATIONALE

'Po deveToa a team approach in aduit counsehrg, the trainee should be
are O'F the respon51b111t.es or each member of the team ’Module 17. 1).
(ModJ.le 17.2). Certain conditions should ex15t w1thm an ABE program
which facilitate a team approach (Module 17.3). Without these condi-
tions, performing Modules 17.1 and 17.2 can be r.rustratmg. Therefore,
the three modules should be done in sequence. Thney have been developed
primarily for parapro:essm*zals and beginning ABE teachers, and for an

ABE program that is located in one facility with a team of staff members
working together with all the students.

each person working in an ABE program is aware of what others involved
in the program can and should do. In téam counselmg these individual
strengths become more apparent, promoting the most effective use of
each téam membeér. After completing the module the trainee should be
more aware of his responsibilities as a team member. He should be
aware of spec_ﬁc things he can do to rrevent the need for professional
counseling fcr students, and the help he can expect from others in
meeting that goal. He will also be aware of the non-instructional time
recessary for effective guidance in ABE.

PREASSESSMENT
The préassessment can beﬂ'tekén orally or in writing, according to the
preference of your supervisor.
List responsibilities or duties that will help to develop a team approach
to counseling: The list should include (1) fifteen duties of a para- ,
professional, (2) ten additional duties of a teacher, and (3) ten responsi-
bilities of an administrator.
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sapenn.sor‘ s s=tisfaction the respons_oﬂv‘y of each age
LEARNING ACTIVITIES

Tearning Activity One-

Read: Ulmer, Curtis. Teaching the Disadvantaged Adult: National
Associaton for Public Continuing and Adult Education, 1970.

Learning Activity Two

Read Appended Materials.

Learning Activity Three

Arrengé an ABE-agency meeting. Invite a renresentatlve from each service
agency in jour community to meét with ABE staff. As you invite them,
+cll them it will be a learning activity for them, too. Ask them to be pre-
pared to stete what -ervices their agency provides to the community.
When you meet, list the name of each agency on the blacnboard Number
as you list them sc participants won't have to copy agency names. List
all 1mportant agencies whether renresented or not. Tell part:.cmants to
write, in one short sentence, what tney think ezch agency does. Allow
about ten minutes, thén collect papers. Go through and tabulate, after
each agency's name, what five or six people have written. Then ask

the representatlve from that agency to tell what they really do. Procéed

in this way through all the agencies.

Since agencies need to be aware of what ABE has to offer, the next part

of your meeting will consist of ABE people tellinc agency representatives
about their programs. Include registration and placement procedu.res who
can enroll, learmning oppcrtunities, exposure to other areas of learning,
philosophy of ABE, etc.

If time is scarce, this activity can be combined with an exter*ded brown
bag lunch hour. It shouldn’t take more than an hour and a half. If you,
as a trainee, feel vou lack the authority to invite agency representatives,
you might ask your supervisor to sign the invitations. You could follow
through with 2 phone call to each agency.

fearning Activity Four

Ask an expenenced ARE teacher to show you how to initially interview
and register a orespective ABE student. Administer whatever placement

instrument is usec in that program. Discuss goals with the student, and
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corstruct a tentative starting curriculum with him, Be sure the studernt
knows that his curriculum is flexiblé and éver changing, according to

his needs. Make sure the curriculum guarentees involveément and immed-
iate success for the student. Get your supervisor's approval before
finalizing the starting curriculum.

POSTASSESSMENT

Complete preassessment,

36 ‘ 41
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APPENDED MATERIALS
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JTIES AND RESPONSIRILITIES

In any teachi 1ing situation the instruct —*'ves to help in .rve cevebomem )
of the whole derson, so how can you seperate teaching from guidance and
counseling? You cannot. They are too intercepencent. This is especially
true in ap .-;Bf‘ program. 2 studernt can 't learn if he has problems tnat

.moede L,e.m.nc and when he c:oes*w leam in a learning sltuanon, his

self-concept goes down the drein. This seems an especially appropriate
observation regarding ABE students. If it's difficult for a staff member
to establish good communication with a student, he sthould let thls be
xnown to the team of woncers so that another member can gme ry
There is no room on an ABE Staff for a person who puts ﬂersonal ambltlon
or desire for credit z a:)ove the needs of a student. He must be big enough
to say to himself, "I'm not reaching this student: I'll ask _
for help."

A team approach by an ABE steff can help alleviaté thé need for professionai
couniseling. This requires much awareniess and group interaction amon
the staff members about students 'I‘hls in tum 1nvolves t1me with pay,
exchange between stazf members , between student and statf and time
for follow-up action on student problems. This can be done by teachers
and paraprofessionals if thev are allowed time for it, rather than being
hired for instructional time only. If ABE staff members are not givén the
time they need to provide and develop team counseling, the student wto
has problems that impede learning is left with the choice of either
dropping out of the program or seeing a professional counselor. The
counselor must spend a lot of time getting information that the teacher
and pareprofessional already have about the student. Costs of counseling
must be considered also. Paraprofessionals and teachers work at a lower
rate of pay than professional counselors. Therefore, it seems logical
that the teacher and the paraprofessional should be paid for time to help
students deal with all sorts of problems which don't really require
professional counseling, but which, when dealt with, will help keep a
Student in the program. ABE students, because of feelings of inferiority
and inadequacy, are sometimes very hesitant to see a professional
counselor. These are reasons why the selectlon of paraprofesslonals is
so important. The selection should include the greatest possible variety
of personahtles and talents, and only those with a very intense, yet
tempéred-with-common-sense desire to help people. Each student in

the program should be able to relate to and communicate with at least

one staff member. When the majority of student problems can be dealt

with within the ABE staff, student retention will improve and recruitment
Lecomes largc;y unneceéssary.
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ERIC

Aruitoxt provided by Eic:

Since nam..ero’.ssmnals ofter. have more persoral co.":'.:':u..mca7.10'1 W:T.::
students than anyore else, they often have "ﬂuch input info a team coun-
seling sitzation. This serves to emphasize that oaranro*esszopals neec
to be chosen w:un most care anc discri ::L.au.o Tt see;..s orﬂy 'vatu:a’r
The .nst"..cta can then osserve any prospect tive canc.date ove. a oeroc
of ime, get to xnow n..s/ner cavao.ll ies and personal qualities, an

recommend the right person for hirirg.

When an ABE program has an acdeguate staff, but lacks full support from
administration, it still will not function to capacity. This support is
reflected in adeguate time with pay for staff members, detailed and
accurate first-hand irformation about the program's functioning, and
expressed oosnlve feedback as well as fair and balanced criticism.

This support directly affects the morale and confidence of the teaching
staff, which in turn has its effect on the stucents.

The trainee should be aware of the team approach to counse ing as an
s-g5oing process taking place in many different ways, sometimes formally

and sometimes very 1mormally. Team counseling can be an ABE worker

interacting with individuals or agencies concerning a student. It can be

an assembled group of people or agency representatives trying to work

out a course of action with or for a s~:dent. Itcanbea student inter-

acting with individuals or agencies to whom he/she has been referred.

It can also be a chain reaction sort of thing. An ABE worker may contact

a person or agency about a student problem. This contact may lead to

another which in turn may lead to still another, etc. Or it could be a

professional counselor meeting with students on a regular but voluntary

basis, a sort of group therapy, where students play a part in helping

each Other.

What I'm saying mostly, so far, is that because teachers and para-

professionals work closely with students, they make the best counselors,

given time, except for the extreme problems which should be referred to

the professional.

To really beceme mternahzed the 1deas m thls module will take time

The Paraprofessional
Paraprofessmnals are the backbone of an ABE program. 'I‘hey are often
much closer to the students because they have more personal contact

with them. Students frequently discuss their problems mcore fresly with
a paraprofessional because they are more at ease with a non-professional.
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-1ere are some o:' the tm..gs that a pare pro*es sional (re:ezec: to as "ne"
in this section) can do (1} for the ABE program, and (2) to develer his
skills and abilities:

HEe can pick up information about a student's basic needs, his
Dersonal life probiems and his eelmgs about the program.
The paraprofessional can get this information in class, over
coffee at break time, or perhaps at a chancé off-campus

meeting in the gf'ocerv store——in other words anytime that he

has contact or comnmunication Wlth a S“’Ld.I’ Ce

In the above situations the paraproiessional can also pick up
on remarxs that students make to each otheér, réemarks that
rélaté to any of the above needs. He must keep his senses
alert at 211 times to cliues to student probiems and tc student
needs. These needs may be personzal, physical, social,
financial, or the need to adjust the student's curriculum.

He can pick un on student awareness of staff attitude toward a
student. Sometimes ABE workers let adverse feel_mgs shovs
without realizing it, and student comments can make them
aware of what they re domg. The paranrofessm*zal is most

other staff members.

He can relate to someé students that oth=rs cannot relate to.
If he has been through an ABE program himself, he is often
able to provide support at difficut or frustrating times by

relatmg some of hls own expenences in the scme sztuat-.on.

1e'1d them fme powers of understanding and empathy.
He can listen. Sometimes juSt Ver.,alizing' a pi-bblem to some-
one who is willing to lend an ear will help a student arrive at

his own solution to his problem. It's one of the functions
Grandma used to serve before rest homes became sc popular.

If the paraprofessional has gone tl'g'gugh the program, hé can

best help with student orientation into the program, thus
adding to student security.

He can tactfully offer help to relieve physical needs of students
who are hesitant to express those needs to anyone. Example:
A student may have a constant severe head cold over a long
period of time. The paraproféssional may suggest that this is
why the student feels run down and tired “which would make

me feel very irritable toward my Y lamlq and keep me from
dolng my best in school." He could suggest a common remedy
or even make a doctor appointment through an agency if the

student is connected with an agency.
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Another example: The paraprofess:conal may find that a young
person with stained, dirty looking teeth never brushes them.
"With such nice teeth what a beautiful smile you'd have with
little effort and expense."

8. He can learn about all the agency services that are available
in the community so he can refer students for help. -

9. He can learn te recogmze symptoms in students that call for

counseling, and bring these symptoms to the attention of the
team if he can't deal with them. (Séé Module 17.2)

10.  He must recognize his own limitations in the counseling field
so that he knows when to call for help.

11. He must develop a high degree of discretion and trust with éach
student that he works with.

12. He can encourage a student with sincere and honest pra1se

when possible. If overdone, this can lose its effect. The
satisfaction of advancement is enough for most adult students.

13. The paraprofessmnal can discover exposure areas that help
students grow in unexpected ways. Example° Bill, a "retarded"
student, took colored slides of a raft race down the rapids of
a local river. There were some twenty—flve entnes and though
the photography was somewhat amateurish, it was a delightful

flfteen rmnu..e presen..étton, wzth Bill commentatmg. Blll had

asked to see them. He then asked Bill to show them at staff
meeting and finally to the class. What this did for Bill's
self~confidence and pride was something else.

14. He should know his subject matter, but since ABE covers such
a wide range, the ABE worker should never be afraid to say,
%] don't know, " or, "I'm sorry, I was wrong about that."

15. The art of loving is a necessary cumculum mgred1ent and it's
a two way street. Love, in this case, is based on genuine
compassion, empathy and desire to be of service. It can be
displayed often by little personal touches, gestures, or oral

and facial expressions.

16.  He can make phone calls or home visits to absentees.

17. If the paraprofessmnal has been a student himself, his argu-
ments for staying in the program will perhaps be more convincing
than the teacher's.

These contributions are very basic, but are critical to a good team approach
to ARE counseling.
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The Teacher

The teacher performs all the duties of the paraprofessional, but most
perform a few extra ones.

1.

Qi
L ]

The t’\acher can diagnose specific weaknesses and prescribe
materials that: (1) fit the student's needs and interests, (2)
are on the right level, and (3) are in correct sequeénce. Good
orgamzatlon and sequence insure continued success or reward
which is necessary to learning.

He can connect the curriculum to thé stated g’oa’is of the
student. This involves having a wide range of interests and

levels, and enough to cover most needs of students. Curricu-
lum should be life centered; linked with each student's "life
hooks "--his famlly, his work, his religion, his hobbies, etc.
Curriculum is never a finished product, but an ever-changing
process to fit the needs of the student. It should emphasize
making a hfe not just a 11v1ng, not just how to meke more
money, but how to make the best use of what the student has

or is able to earn. If a student d1sagrees about his curriculum,
he should be allowed to reach his own decision. Only then can
he be fully committed to the decision, and may later see the
wisdom of the teacher or vice versa. Curriculum should open
new vistas whereby a student will make new decisions concern-
ing his life. Once he starts making decisions about which he
feels good, he is on his way to becoming a decisive person,

a liberally educated person.

He should be willing to develop s'péciai materials for special
needs.

He can adapt his teaching approach to the student. If one

method doesn't work, he should know how to try another. He
must be flexible and opén minded to suggestions from others.

Hé can séé that the student enjoys immediate success upon
entering the program. Materials should be structured so the
student can get involved.

He can be the leading force in the group, but still be an ecual

to each mémber of the group as a human being.

He can o;ganlze the class so there is a sense of wholeness and
a feeling of belonging, and still let leammg be individualized
and personalized.

He can provide for small group discussions within the AéE B
class to get students involved and interested in issues; local
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12.

13.

or national, political, economic or cultural. The topics shouid
be of wide variety and interest so that every student will feel
compelled to volunteer for some dlscussmns This is a great

sometimes to relieve pent-up hositilities and to display inner
feelings about self and others. Students should provide some

of the topics.

He can be sure that evaluation is an on-going process. ‘I‘hls
means a folder or some sort of record kéeping of student progress,
a record that is readily accessible to student and teacher to be
discussed together. .

He can keep entrance testing to 2 minimum, and do more when
the aduit is more comfortable in the program.

The teacher can help the student set short term, realistic goals
at first, and let them become long range as the student gains
confidence.

Hecén hold ”irr}sitrmcﬁonél sessions for the staff to teach or
reinforce subject matter areas that are weak.

He should make sure that attitudes’and content are learned
along with skills.

The Administrator

The administrator controls the success or failure of an ABE program. Thése
are things he can do to insure success: .

1.

He can Viis'teﬁ tojhe pe@s of the program from the people who are
are working in the program.

He can trust the judgment of the ABE staff to recommend para-
professionals for hﬁ‘mg

morale and to avoid or eliminate any feelings of inadequacy

or 1nferior1ty to other classes on campus B3 the program is

priority as any other class, especlally since it may b a
great source of recrultmem. for the college.

by makmg the staff aware of state and national trends and new
develepments in ABE.



10.

11.

ﬁg can serve as a catalyst between classified and teaching
staff if needed.

He,,c,af’,pr?‘,’,iéé, gpqd pubiic reiatioﬁs by selling the program
to civic organizations such as Lions Club, Rotary, School
Boards, etc.

He can demonstrate a positive attitude toward the program
which directly affects teaching morale, and this reflects in
students.

Fe can be receptive to néw ideas and willing to experiment in
a field that is relatively new.

He can make sure that all staff is adequately preparxr"erd!fpr
confrontation with students. This training should include
inservice time allotment to familiarize all workers with other
staff members, with ABE materials (how to use them and what
they do), and with pertinent student background information.
He can ﬁiake{ sure that non-teaching time among the ABE staff
is time profitably spént to bénefit students, directly or
indirectly.

He can familiarize himself with the details of the program's
operation in order to offer constructive criticism as well as
positive feedback.



MODULE 17.2
TOPIC

Ccmmunicate an awareness of client symptoms that reveal need for
guidance or counseling services.

LEARNING OBJECTIVE
Trainee will recognize in ABE students twenty symptoms that indicate a
need for guidance or counseling, three possible interpretations of each
symptom, and the need(s) it may reveal.

RATIONALE

Students with unresolved personal problems generally do not learn
efficiently. Therefore, personnel working with students should learn

to recognize the need for guidance or counseling and when to enlist the
help of appropriate persons or agencies. Helping to resolve a student's
probléms in this way will enhance the efficiency of learning and thereby

help the student meet objectives.
PREASSESSMENT

List twenty symptoms or mannensms of students that may appear in the
classroom and that may indicate a need for guidance or counseling.

Give three possible interpretations of each symptom and needs it may
reveal. The list should include psychological, medical or behavioral
symptoms, also symptoms pertaining to personal hygiene and appearance,
interversonal relationships, and non-verbal communication. This can be

done orally or in writing according to the preference of your supervisor.
LEARNING ACTIVITIES

Léarning Activity One

Read Appendix A.

Learning Activity Two

Read: Dreikurs, Rudolph M.D. Psychology in the Classroom- Harper
and Row, 1968.

Learning Activity Three

Read: Mehrab1an Albert Silent Messages: Wadsworth Publlshmg Co.,
Inc. R 1971.
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Learning Activity Four

Read Appended Materials (Appendix B).

Learning Activity Five

On a typical ABE class day, observe the students for at least two hours
and look for symptoms llsted in Appended Matenals (Appendix A) Noté

students noted. Discuss your findings with the instructor of the class.
How do your findings relate to counseling needs ?

POSTASSESSMENT

Complete preassessment.

16
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APPENDIX A
SYMPTOMS AND NEEDS

Needs are the mainspring of human behavior. As an adult educator the
trainee should be aware of behavior that calls for help. He must be
able to recognize symptons readz.ly, and know that one symptom may
point to several needs; also that one symptom can indicate different
needs in different people. The only way a staff member can determine
what the need really is, is to get to know the student. If a staff
member notices a troubled student, and he makes sure it isn't anythmg
about school that is bothering the student, he may suggest, "Let's go
have a cup of coffee." It's surprising how many troubles pour out as a
cup of coffee is being poured in. And sometimes that's all it takes,

just someone to listen.

One paraprofessmnal was registering a boy brought in by a parole
officer. The officer left, and halfway through the process she noticed
the boy making fists in his pockets, extremely tense and nervous.

He nodded his head yes.

"Well I don' t, but I sure need a break. Why don't you go have
a cigarette, and when you're through we'll finish this, "

The boy relaxed and thi:y were off to a good start. He's been asking

her for help ever since.

Another example was a teenage girl who was very dlstraught One day
when the paraprofessional asked if she could help, the girl let loose
with a tirade of very shocking statements against her grandparents with
whom she lived. They were taking their granddaughter on a weekend
irip that she didn't want to go on. After the paraprofesszonal caimly
iet the girl get the immediate venom released, they settled down to a
coke and to some sensible conversation. The paraprofessional invited
the teenager to tell her story of "unfair treatment" at a staff meeting
the next day. In the meantime some background investigation was done.
It seemed that the girl was resentful of authority and wanted to get out
from under it. But she was afraid of the responsibility, mostly
financial, that went along witn the freedom. She respondéd 1¢avorably
to the suggestion to work éxtra hard on math, in which she was quite
low, so she could take her GED in another month when she turned
eighteen. Then shé could gét a job and be independent. In the mean-
time she owed her grandparents due respect and tolerance because
they were providing her with a good home, even though the grandfather
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was completely disabled and the grandmother had to work. The staff
disagreed with the grandmother's domineering attitude (she had been in
the program and had received her GED the year before, so the staff knew
her), but felt the generation gap was too great to change. They simply
tried to get the girl to understand some of the reasens why it existed.
Before this time the girl wanted to work on anything but math because it
was her weakest, most difficult and least interesting subject. But when
she realized that the staff knew she was unwilling to put forth effort to
help her own situation, she settled down and finally let someone help
her with math. This girl had been smouldering with réesentment for some
time. She had given clues to a home problem, but never a complete
picture to any one person. She appeared to be under pressure, and only
wanted to work in areas in which she was already proficient. She lacked
a clear cut goal, was playing on different peoples' sympathy and mean=
while avoiding responsibility. If the problem is a serious or sensitive
one, it's good to confer with other staff members for a consensus before
taking action or giving advice. "Two (or more) heads are better than
one" was fiever more applicable. If the staff had not been aware of the
symptoms and been able to discuss them with each other, they would
never have been able to put the bits and pieces together to get the whole
picture. Nor would they have realized the student's manipulation of the
staff.
Sometimes the most direct approach is the most effective, and in the
long run, the kindest thing you can do for @ student. For example, Jim
is 25 years old, married, has two children. He was referred by DVR
because of a back injury in a mill. Jim was alienating staff as well as
fellow students by constant rude interruptions every time he wanted to
say something, by calling attention to his disability either verbally or
by exaggerated mannerisms, by sarcastic remarks about people or
agencies, and by being very demandirg. It got so bad that one of the
really slow learners who had complete trust in the staff asked to come
to a staff meeting because he had something important tc tell them.
This is what he said:
"You guys are all against Jim. It shows in your faces the way you
look at him, and the way you just ignore him sometimes. The rest
of us see that. I never learned to read books, but I learned to
read peoples' faces, and that's what I read in yours and I thought
you should know."
A staff member called DVR and got lots of background information on
Jim, including the fact that one doctor refused to see him again because
of his demanding attitude. They decided the direct approach was best
for Jim and it went something like this:
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“Jim, Iknow this is going to hurt your feelings because it hurts
me to tell you these thmgs. But it's only because I care about
you and what happens to you here at school and outside of school
that I decided to talk to you. Do you know what you're doing
that annoys and irritates others in class and the teachers,too?"

"No." On the surface he was complétély unaware of and
surprised at what he had been told.

"You have a lot of ability, Jim, a lot to offer, and since I often
hear you criticize people; I'm sure you will be able to take some
criticism. You certainly have your problems, but just about
everyone in this class has problems, some of them much more
serious than yours. But somehow, we each have to try to take
our problems in stride, and 'dig in' to eliminate them rather than
dwell on them and get others to feel sorry for us. You have

been . . ."

Jim pouted for about two days with litce or no verbahzmg. Then he
started snapping out of it. Because of his interest in CB radio, he and
another student put on a demonstration for the class which draw
favorable attention to Jim and also got him interested in a group of
CBers who did rescue work in the area. We hopec this would divert

his attention to others in need, and would relieve some of the host:hty
he felt toward agencies by getting involved in one. He brought his
family to school at Christmas time, which helped because everyone
reacted favorably toward his very attractive children and very nice wife.

Sometimés a student isn't even conscious of what he's doing, and the
direct approach can make a world of difference in a very short time if it
can be done without destroying the student-teacher relationship. It
should never be decne in anger.

QOfﬁP Q(S(E‘ia] Béhé(rihr naoﬂc fh hn *‘énah‘l_‘ to adul‘l_‘s. &‘ko}r k:vrn eimplvlr
never been taught or didn't get it first time around. After all, many
adults are children grown tall and are not conscious that their behavior

is effensive to others.

A student must be accepted for what he is, and where he is in the
program when he entérs. Given time and patience, undesirable
behavior and many problems will gradually disappear if other conditions
are present; other conditions being a relevant curriculum,; warm friendly
acceptance, immediate success with ongoing achievement, and
humanism: As a student gains confidence in himself with repeated
success experiences, whether social or academic, his self-image
improves, he begins to walk taller, care more about his personal
appearance ard become more friendly. Often little annoyances
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disappear as self-reahzatlon begins to happen. If symptoms per51st
ther it's time to probe deeper and to involve some team discussion.
Change comes slowly for some, more rapidly for others, depending on
many things. Ifa student must be divested of old habits, skills, ,
attitudes, or values, this takes time and patience. If his basic survival
needs are not being met, he can't gain self-esteem. But if concérn for
each student's progress and welfare is present among the staff, then
surely they can help the student take one step 2t 2 time to gain
confidence, competence, independence, and finally self-actualization.

If an older student has been in the program for some time and suddenly
realizes she CAN DO, she isn't stupid like she thought she was, it
sometimes creates ambitions in her that cause conflicts in hér home life.
This is especially true of women. If the staff member can sense this he

can either help the student clarify her needs in harmony with her family
needs; or refer the student. This situation may call for family

An alert person, who can spot needs early in the game and dea: with
them promptly, can prevent dropouts and save human potent1a1

Symptoms and Needs

Trese are some of the symptoms that every ABE staff member should be

on the lookout for. Under each symptom are listed possible interpreta-
tions of the symptom or needs that it may indicate or reveal.

1. Tension

Lack of self-accéptance

Fearful of school situation—may feel ioo old to learn
or has memories of failuré and punishment

c. Curriculum doesn't fit studert's needs

d. Chronic anxiety

eé. Lack of understanding of what is expected

f. Anger, hostility for reasons that need to be discussed
g. Needs energy outlet

h. Emotional discomfort or uneasiness

oW

2. Shy, withdrawn
a. May be quiet by nature and appear withdrawn
b. Learned behavior
¢. Afraid of failure ,
d. Needs to be apprec1ated
e. Uncertainty of, or mistrust of surroundings
f. TUnaware of responsibility one has toward others
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g: Psychological imbalances
h. Need for others to take initiative
i. Emotional probiem

a. Poor social habits

b. Lacks maturity

c. Needs guidance in discovering how to be a friend
d. Independent, unique, fixed charactér unappreciated
e. Fear of rejection

Overaggressive

a. Compensation for fear

b. Inferior feelings - ,

c. Lack of trust of acknowledgement

d. Angry with failure 7 7 7 7

e. Leamed behavior, needs to bé unleamed or replaced
f. High frustration level

g. Personality conflict

h. Personal problem

Overly dependent

a. Has experienced a lot of failure

b: Needs to identify strengths

c. No self-confidence

d. Dominated at home 7 ,

e. Too impressionablé, overly oriented to sense of self
f. Needs responsibility

g. Work too difficult 7 o
h. Never had a chance to produce independently
i. Is very slow and knows it

Restless

a. Umcomfortable in situation

b. I fitting clothes

c. Poor curriculum

d. Needs physical activity 7

e. Has personal or health problem

f. Insecure

a. Doesn't feel adequate for situation
9. Needs someone to say, "I care."
c. Full of false ideas about program
61
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10.

11.

12.

Extreme fluctuation in moods and perception

a. Common in slow leamers, erratic attention and retention
b. Drug use or abuse

c. Personal or health problem

d. Need for self-awareness and understanding

e. Mental resistance

Demanding

a. Need for feeling of significance and personal worth

b. Needs attention

c. Leamed behavior

Rude

a. Learned from examplc at home

b. TUnawareness

c. Defense mechanism

d. Symbol of attitude, don't give a "damn" about anyone,
based on unhappiness and lack of love

e. Needs improved self-concept

f. Needs attention

g. Thoughtless, places self needs and wishes before others

h. Immature understanding of needs of others, fails to see
them as equals

Preoccupied

a. Has unsatisfied need, which till satisfied, will not

) allow student to become involved in academic process
b. Hungry

c. Difficulty being understood

d. More pressmg problems or interests

e. Needs to be alone

f. Needs to talk to someone

Short attention span

a. Not used to following directions

b. Usedto domg only what he wishes

c. Work too easy, too difficult, not meaningful

d. Wants attéention

e¢. Doesn't feel well

f. Brain damage

g. Neé&ds physical activity, muscles are jumpy

h. Hyperactive

i. Needs to correct physical defect, hearing, eye51ght etc.
j. Personal problem
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13.

14.

15.

16.

Uncontroliable laughter or giddiness

Drugs

Some (especially young girls) are prone to such action’
Cover up for real feelings

Tension release o

Deep seated psychological difficulty

Bid for attention

Nervous

Wastes time

a.
b.

c.
d.
e.

Not trained in using time, needs structure

Curriculum not connected to student's goals, or needs
adjusting

Goals too long range - 7 S
Needs positive reinforcement for constructive behavior

Lacks motivation

ISay dreaming

a.
b.

Highly imaginative nature

Spends too much time alone

Lacks social life

May be halucinating or high on marijuana
Sleepy ,

Expression of suppressed fantasies

Poor curriculum

Frustrated B

Emotional problem

Out of touch with reality

Poor attendance, tardy and leaves early

a.
b.
.
d.
e.
f.
g.
h.

Could be cut of necessity

Compulsive pattern

Unorganized

Poor home schedule

Curriculum not meaningful

Needs to discuss whys of this behavior
Feels compelied to do something he doesn't wish to do
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17. Frequent frown of worried look
a. Dissatisfied with curriculum, not relevent
b. Needs encouragement :

. Eye strain

. FParsonal or heaith problem

. Hungry

. Needs academic help

a0

(e ]

18. Lack of eye contact during convérsation
a. Inferiority complex
b. Insecure
c. Fear
d. Lack of trust
e. Deception 7 o
£. Perhaps never knew good straight-forward communication
g. Needs successes and encouragement
h. Needs acceptance
19. Body English, slouching, shuffle walk, head down
a. Poor self-concept
b. Plain bad habit
c. Shows how student feels inside
d. Depressed
e. Needs acceptance and encouragement

20. Hair over face
a. Peer-grovp style
b. Uses drugs ,
c. Covering blemish
d. Wishes to go unnoticed, to avoid contact
2i. Dilated or pin-point pupils
a. Drugs (extremely dilated, LSD. Pin-point, heroin)
b. Needs medical evaluation 7
c. May be neurological impairment
22. Use of Drugs
a. For escape from reality
b. Peer pressure
c. Social relaxation -
d. Inquisitive about different effects
e. Lacks self-discipline

s | 5

i




23.

24.

25.

26.

Hyperactive

2. Brain damage

b. Lack of physical activity

c. Drugs

d. TImproper diet, allergic reaction

e: Psychological imbalance

f. Needs professional evaluation :

g. May need to move arouns as he works, cr work on
blackgoard instead of pencil and paper

Unclean and untidy

a. Ignorance, unawareness

b. Helpless, lack of facilities

c. Defiance, gesture of rebellion

d. Doesn't care, no one else does

e. Low self-esteem ]

f. Needs to learm implications for one‘s health and
happiness

g. Needs recognition and attention

h. Depressed

Poor hygiene habits—body odor, bad breath, unsightly teeth

2. Unaware of problem

b. Never taught

c. Financial problem

d. Afraid of dentist

e. Needs information, and assurance that interest is
constructive

Poor physical health—too thin, overweight, sick a lot,
head-chest congestion, squinting, audible breathing,
head frequently turmed to one side

a. Needs financial help - o

b. Tmpropér food, clothing or shelter

c. Overworked S

d. Poor diet or poor eating habits

e. Needs glasses or hearing aid

f. Not enough sleep

g. Emotional problem

h. Needs medical check-up and emctional support

S6
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You can readily see that many of these overlap, and that a symptom can
.ndlcate one or more of several needs. If the symptom is temporary and
the staff member is able to help the student deal with the problem at the
time, that's great. Many times this can happen. For example:

Student: I don't want to do any math tonight.

Paraprofessional: OK, let's see what else we can do.

Stufent: Don't want to read anything either.

Paraprofessional: OK, vou need help, don't you ?

Student: Yes, things have beer happening at home.
Paraprofessional: OK, let's take a tour.

Student: A tour of what, this room?

Paraorofesstnal Oh “no, dear, a tour of thlS bulldmg. 'I"rii§ i§

things in this bUlldlng that are for you.

Four students who overhead the conversation popped up to go on the
tour. They went to the reading lab, the math lab, the study center,
listening and viewing center, the audio-visual center, and finally to
the fifth floor which houses the art department, home economics and
forestry. The students were so excited that they've been coming half
an hour early each time to get better acquainted with and involved in

a different center each night. What a great paraprofessmnal to
instantly recognize the need for a dramatic change to something entirely
new and exciting, and to send four students home full of hope:

stimulation, and exposure.

Students need exposure. They need to know that they can take other
classes while getting their GED, and that in some areas successful
completion of several college courses will count as a GED. They need
to be aware of all the availakle help and leaming possibilities in a
Learning Resource Center. They need to be exposed to other departments
on campus in which they may be interested. They need to know that
aptitude tests are available to them.

All students have self-needs and these can't be met w1tnout interaction
with others. He can't learn to be friendly without someone to be
fr1endly with. So the ABE worker needs to encourage interaction,
especially if the student is shy or a loner, to satisfy social needs that
mirror self-satisfaction and acceptance. Then the road is open to
self-realization.
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Happiness goes with satisfied needs and every situation is an
opportunity to satisfy needs. It's up to the ABE staff to provide the

nght k.nds of s1tuat.or1s (curnculum to flt each student soc1al

to succeed.

If ceunseling is to assiSt a person in making dec:';sioﬁs and adjusting to
like leammg, from cradle to grave because of lﬁe s processes are
involved in decision making and adjustment to living. It seems, then,
that the need for all ABE workers is to get involved as quickly as
possible in the lower ievels of counselor trammg. This should be
provided as: part of inservice training, and be an ongoing process.
Innate ability and experience are invaluablé in this field, but actual
training along with the other should be the goal of every ABE worker.



APPENDX B
DRUG INFORMATION

In this module you have been Teamzrng to identify symptoms ifor
problems that can act as learmning obstacles. Many of the proolems
covered are ones familiar to anyone in the human predicament called
life. Family problems, financial worries, difficulties at work are
common to0 us all. Other problems are ones for which we find ready
sympathy. It is not difficult to feel warmth and understanding for a
person whose low self-esteem, shyness or lack of confidence is the
product of many years of réjection or programmed failure. There is one
group of symptoms, however, those which point to drug use, wtich are
likely to generate heated and non-accepting emotional responses. Drugs
are not an emotionaily neutral subject. Neither, of course, are poverty,
failure, and personal pain, but the emotional involvement people feel
with dn..gs tends to be fearful anx1ety ndden oz out and out hostﬂe.
between chll"’ and parent, youth and adult, studént and teacher break
down. Consec'uenﬂy it is extremely difficuit to talk about drugs.

People often hear what they want to hear and tune out what they don't

want to hear.

preconcelved 1deas value judgments, unconscious fears—all get in the
way of an open and unblased a;.‘pralsal of the use of drugs. While
listening to this tape it m:ght be well to notice your own tensions and
feelings. Make notes of any points where you feel strong objections,
confusion, or curicsity. Carefully attend to those points when you
sense yourse1f tuning out. There may be few subjects what would offer
VvOu as good or better a chance to test your capacity to listen openly

and obJectlvely, or to detect your own, perhaps unconscious, biases.

I do not have any special case to make for or against drugs. I think
that both their use and their misuse can be discussed without becoming

judgmental.

The use of drugs is a rightful concern of the teacher in three circum-
stances: (1) when the misuse of a drug creates a medical emergency in
the classroom; (2) when the habitual use of a drug is associated with
chronic absenteeism, motivational problems, or learning dysfunctions;
or (3) when a person's performance on a test or in a particular class is
obviously hampered or completely derailed because the student is high.
In order to address these possibilitiés, we will have to ask some
questions along the way. Why do people take drugs? What effects do
drugs have on a person's ability to learn new skills and materials ?
What effects do drugs have on a person's ability to cope in a learmng
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situation that requires seli-discipline and self-motivation? How should
an instructor respond to the inwidon or knowledge that a student uses
drugs? Let's take up these guestions one at & time.

W"ny do :)eople take drugs ? The most neutm. statement that can be macde
in answer to this guestion is that peon"e take drugs Lo alter conscious-
ness. & drug is any chemical substance, that's not a food, which

produces significant changes in nervous system functions. The use of

drugs te alter consciousness is certainly nothing new in the history of
man. In fact, according to Andrew Weil, author of the book The Naturel
Mind the "only people lacking a traditional intoxicant are the Eskimos
who who could not grow anything and had to wait for the white man to bring
them alcohol.” Weil goes on to state that many Americans seem to feel
that the "contemporary drug scene is nothing new" but that all that is
actually happening is that there is a change in drug preference. "There
is no evidence," says Weil, "that a greater percentage of Americans are
takirg drugs, but only that younger Americans are commg to prefer illegal
drugs like marijuana and hallucinogens to alcohol.” But alcohol; by any
definition, is a drug whose use is widely accepted even encouraged, in
many social situations. Often when we ask, "Why do people take
drugs ?" we are really asking, "Why do Deople take drugs which we

disapprove of, or which we fear because we are unfamiliar with them 2"

Andrew Weil, who has written by far the sanest, most responsible and
helpful book on the subject, goes on to sav:

"Many theories have been put forward. People are takmg drugs *o
eéscape, to rebel against parents and cther authorities, in response
to tensions over foreign wars or domestic crises, in imitation oi
their elders and so on and so on. Do doubt, these considerations
do operate on some lével, but they are totally inadequate to
explam the universality of drug use by human beings. To come up
with a valid explanation, we simply must suspend our value
judgments about kinds of drugs and admit (however paintul it
might be) that the glass of beer on a hot aftemoon and the bottle
of wine with a fine meal are no different in kind from the joint of
marijuana or the snort of cocaine; nor is the evening devoted to
cocktails essentially different from the day devoted to mescaline.
All are examples of the same phenomenon: the use of chemical
agents to induce alterations in consciousness."

The question is why do people wishk to alter consciousness? Why do

people wish to experience a non-ordinary sense of reality ?

When the questlon is put this way it is easy to see that there may be
both pos1t1ve and negative reasons for taking drugs. Exploring
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altematlve ways of percevvmg need not be negativé. Nor is the wish o
induce exoervences which are not products of our cond.non_ng, habits,

or intellect. A temporery relief from ordinary consc1ousness and its
perceptions of problems, av_r__culdes and obstances also is not really
negative. Aldous Huxley's famous essay, Doors of Perception, contains
the thesis that altered states of consciousness include the highest
forms of human experience like those described : by religious mystics.
Hux.ey also writes:

That humanity at large will ever be able to dlSDense with
Artificial Paradises seems very unlikely. Most men and women
lead lives at the worst so painful, at the best so monotonous,
poor and lmuted that the urge to escape, the longing to
transcent themselves if only for a few moments, is and has
always been one of the principal appetites of the soul. Art and
religion, carmivals, dancing, listening to oratory—all of these
have served, in H. G. Well's phrase as 'Doors in the Wall.' And
for private, ror everyday use, there have always been chemical
intoxicants.'

We might say that the habitual substitution of a person's actual situation
with a drug-induced high, might be a negative way to cope with
troubling realities.

But there is another pom-, an mterestmg one, that aeserves consldera—
tion. It may well be that the drive to temporarily alter consciousness
1s a natural dr1ve that arvses Irom the structure oF the bram rtselr We
trance or the universal a'ayground game of spin where a Chlld
deliberately creates a state of dizziness and disorientation. ThlS has
led more than oné researcher to suspect that the wish to alter awareness
is a normai human drive, a drive which is itself driven underground by
parental and social restrictions. If one can come to understandé and
accept this possibility much fear and anx.tety about the subject can

be relieved.

l\.ctuarly, what 1s prosably needed is more information about altered
states of consciousness. What are ‘they altered from, for instance?

In Weil's words, ordinarily waking consciousness is normal only
because it is statlst1cally most frequent; there need not necessarlly be
the connotation of "good" "worthwhile" or "healthy" connected with
the word "ordinary. " Actually the major difference between ordinary
consciousness and non-ordinary is that the non—ordmary is often an
extension of the day dreaming state in which awareness is focused
inward rather than outward. The results are often a sense of physical
lightness, timelessness and the reliving of previously unconscious
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memories. Many seople exoenence +heé same things in that psychological
space that divides waking from sleeping. Many highs, especially those
associated with marijuana, encourage introspection and reverie.

Another imporiant characteristic of most non-ordinary states of awareness
is a change in a person's sense of ego, the awareness of himself and a
separete and distinct individual. For instance, when we catch ourselves
day dreaming, it's as though we had gotten away from oursélves (notice
how we express our awareness of it—we say "I caught myself”). It is as
though we were lost to the dream. Our experience in movie theatres is
not much dn:erent We say ..haL we "Forget ourselves" fora whue and
suggested, by Weil for one, that the expenence of altered states of
consciousness nave the "good" potential of helping & person in his
psychic development and In helping him to attain certain kinds of
thoughts and insights not accessible to ordinaryconsciousness.

For these and many other réasons which are clearly and neatly expressed
in the book The Natural Mind I say again that the teacnher need be
concerned with a student’'s use of drugs in only three circumstances:
when he is suffering from @ medical emergency, when the use of drugs is
part of a total syndrome which includes excessive absenteeism,
motivational apathy, or leaming dysfunctions, or when a studént is
temporarily unable to function in class because he is "high." 1In the
first two situations drug use itself must been seen as a symp;om of an
underlying problem and not as the problem itself. The third situation,
where a student and the structure of the classroom are remporarily
incompatible, the teacher should interpret it as he would any temporary
disruption of a student's leamning behavior, like a headache, or
excitement, or spring fever. That is, the teacher should interpret it

tolerantly, non—judgmentally, and with good humor.

Well that may bé well and good, I can hear many a teacher say, but do
drugs actually destroy brain cells, impair an individual's ability to
leam and destroy discipliné and motivation? Again, it is important to
distinguish between drug use and drug abuse. A drug is béing abused
when its effects seriously threaten the health of the body or an
individual's ability to test reality and cope flexibly and creatively with
life problems. Abuse itself is a symptom of something that lies deeper
which is really the root of the probiem. Alienation from self, négative
self-regard, neurotic needs and hungers all could form part of the
problem which expresses itself in drug abuse. Were a person brought to
a more healthy and positive regard for himself and a more hopeful and
positive perception of his situation, much of the impulse toward drug
abuse would be resolved. Whether or not drugs actually damage nervous
tissue and brain cells used for learning is a matter for clinical

experiments. So far such experiments are thought to be inconclusive.

v
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There is a substantial amount of evidence, howsvar, that infrecuént uss,

or experimentation, or even regular lignt use of c:ugs is not damaging in
this way. Many Ameéricans, such as diabetics, people = *tb glancular
problems, women using oral contraceptives, take drugs on a re&;alar
oasws aqc tnelr use -s arescrmec oy the mecvca‘ nro.essmm ’vfa ny o
""" 2Cro
the counter at the prescr 1_'Ot10n of doc..ors, 0s ycnologlsts and
psychiatrists.
But the biggest point, when we are talking about the effects of drugs is
to distinguish that there are a number of different kinds, and that their
effects differ radically. Alcohol, for example, is classified as a
"sedative-hypnotic," a group which includes the barbiturates and minor
tranquilizers. Heroin is a narcotic, and like most narcotics, is derived
from morphine, itself a2 part of opium: Both drugs are associated with
stubborn forms of dependencies, partly because they have difficult
withdrawal symptoms when dosages are czemed the user., Both are )
associated with increased tolerance if regularly used. They are both
depressants on the brain and spinal cord. They are also both associ atea
with death from overdosage and the deéstruction of rormal physical health
These classes of drugs are undoubtedly the most ha:mful in terms of
maintaining normal physical functions and in terms of the chances of
accidental death by overdose, or, in the case of alcohol and barbiturates,

death from sudden withdrawal. Since good physical health is @ definite
boost to active and enthusiastic learning, it is safe to say that thése
classes of drugs are probably not a good accempaniment for learning.

Then, too, there use is probabl:" "0t common among & voluntary
educational program such as Adult Basic Education.

If their habitual abuse is indicated, the student is almost assuredly
suffermg from a deep-rocted osychologlcal imbalance. It is 'mpor‘ant

in 3uch a case to remember that one should not address symptoms but
should go for the root problem telow the symptoms. ThlS unfortunately,
is difficult for any outside person to do and probably should not be
undertaken by a non-profeéssional. I suspect that even nroFessmnals are
not of much help except as sounding boards or assistant reality testers
for the oerson who has at la"t deter'mned to uqdertake his own se’*-
abuse the so—called "hard drugs " that there are no changes except those
willingly undertaken by the individual himself.

That does not mean that a teacher cannot offer the warmth, encourage-
ment, support and positive feedback which any human being can extend
to another and surely these offerings will have their effect. But it has
been my experience that in the case o1 nabitual, tenacious, abusive

drug habits, the route to health lies within the individual and needs to
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be undertaken sy +he individual. It is a lonely, frustrating, sometimes
despairing journey through tangled patterns of hopes, fears, anxieties,
defenses, alienation and self-destructiveness. The person must come
to terms one by one with all those habits, biases; cond-tlon.ngs and
perceptions which cause him to turn against himself and repeatedly den
his best po..entzals. It is a slow and begrudging road toward self-
acceptance and gentle discipline in place of abuse, but once the first
step is ieken, the individual has begun on his way toward finding his
center and his own healthy patterns. Others can help with positive
*eedback, acceptance support, warmtn anc cooc: 1'auh but _he way back

what the teacher must do is "give enough slac<.

Not all drugs have as serious physiological effects as alcohol,
barbiturates and heroin, and not all of them are associated w1tn such
stubborn dependencies. Some drugs frequently used by young people
are moreé accurately thought of as not-so-dangerous experlmentatlon
with altered states of consciousness. Marijuana and organic
hallucmogens are drugs of this kind. That does not mean that they
cannot be abused, but we should by now understand that abuse itself is
a symptom. It is smoly that marnuana and the hallucinogens tend to
be abused far less frequently than narcotics and sedative-hypnotics.

The December, 1968 issue of Sc1ence magazme p;bhshed the results of

1. It is feasible and safe to study the effects of marijuana on
human volunteers who smoke it in a laboratory

2. Ina neutral setting persons who are nalve to maruuana do
not have strong subjective experiences after smoking low or
high doses of the drug, and the effects they do report are
not the same as those described by regular users of marijuana
who take the drug in the same neutral setting

3. Marnuana-nc ve persons do demonstrate 1mpa1red perfomance
on simple intellectual and psychomotor tests after smoking
marijuana; the impairment is dose-related in some cases

4. Regular users of marijuana do get high after smoking
marijuana in a neutral setting but do not show the same degree
of impairment of performance on the test as do naive subjects.
In some cases, the1r performance even appears to improve

5. Marijuana increa.es heart rate moderately



No change in respiratory rate follows administration of
marijuana by inhalation

[o)]
.

7. No cheange in pupil size occurs in short-term exposure to
marijuéna

8. Marijuana admm. on causes dilation of conj iunctival
blood vessels

§. Mariivana treatment produces no change in blood-sugar level

10. In a neutral setting the physiological and nsychologlcai
effects of a single, inhaled dose of marijuana appear to
reach maximum intensity within one=half hour of inhalat tion,
to be diminished after one hour, and to be completely
dissipated by three hours

Marijuana produces veryv few obiective ohysmloglcal cnanges The
marijuana experience is short-lived and primarily subjective. T\/Iany

first-time users are unable to completely deny that they experience
any change in consciousness at all. The same claim could not be made
about alcohol, howevear.

As far as drugs in general and the hallucinogens in particular are
concerned there are three distinct types of psychological disasters
that can befall a person. LSD and other hallucinogens have been
faulted (with the exception of the contradictory claims about
chromosome damage) for their psychological effects than their physical
ones. Physically they can be compared to stimulants. The three
psychologlcal disasters are: (1) toxic psychosis—a condition which

is temporary and which subsides wheén the chemical leaves the body,
@) panic reaction, which accounts for nearly all "tad trips." The
panic reaction seems to have less to do with nharmacology than it
does with a person's anxiety and the extent to which he can make his
anxiety contagious to thosé around him. It is like people in a building
that catches on fire. If calm and order can be maintained, a complete
and safe evacuation is possﬂ:’e. But, if one person panics and
triggers that same response in others then there is a stampéde with
people getting trampled. Confronted with a calm, supportive, non-
panicked guide, the dn:y-panicked pérson can be calmed. It is not
only drugs which trigger a panic reaction—anything that's new can.
People are variously susceptible to paric, too. Panic-prone individuals
can prevent episodes simply by admitting to themselves and others the

anxiety they feel instead of suppressing it.

The third type of psycholog1ca1 disaster is the development of a true
psychosis, a person loses his ability to what is objectively real from
what isn't on a permanent basis. It is a risk. But drugs are not the
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the only agents known to irigger psychosis. College, for exampla, his
Been known to do the same thing. 2ZAndrew Weil states that, "th= per—

- 0s it

centage of users who become negaul ively Dsycao‘vc in connection with
cherzical hlghs is small—certzinly no larg: « than the perceniage of

Arms Sor most

persons who become psychotic in connection with college. Ans ior me
young people today, the potential positive consequences o-

consciousness alteration outweigh this small but real risk.”

7 would think that the Kind of clinical evidence gathered about drugs and
briefly surveyed for you would demonstrate that use of drugs .1Hes not
necessanly consutute a o*ob‘rem for the user—not in his overu.: ability
to cope or to leam. There have been no substantial findings that
o*olonged light use of druc s—not their abuse—impair an individual's
ability to function psychologically or physically except a very small

percent of the time.

This brings us to our third and firal question. How should a teacher
respond to the intuition or knowledge that a student uses drugs ?

The same way you would respond to any personal information about
another human. With tact, genuine interest and honesty. I you think

a student is using drugs frequently and that it is important to talk about
it, or if you think a student is high when you are talking to him, go
ahead and ask. Ask in a straightforward and good-humored way. The
phrase is be "up front." Itis especially important with this subject to
leamn to be non-judgmental. Otherwise many excellent opportunities for
open, frank discussion about what are often fascinating and entightening
personal experiences are closed. The student simply won't share his
experiences with you, and it's your loss. The subject of consciousness
and the potentials and variety of the experiences of the human mind is
an enormously interesting subjec Frequently people who have
experimented with drugs have far more knowledge and perceptlvny on
the subject than their teachers.

Abusers, on the other hand, need their teache's to give them encourage-
ment and support as people. They need to be Given enough psycholog-cal
room for them to take the initiative and responsibility for their own

changes and growth

In the rare case of a medical emergency, it will be obvious enough that
professmnal help should ke alled—a drug clinic if one is available—if
not, a first aid person and an ambulance. This need not include calling

the police.
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In '1e case of aan.c reaction, a cool, calm non-féarful res oonse is
equired and possitly a good bit of soothing and comforting. 2ZAgain,

aro-essm..al help, in the form of drug clinics, might be called. Medical

emergencies, however, seem to me not really a frecuent enough event

to warrant & teacher's De.ng overlv concerned except to be aware of the

possibility and knowing the appropriate response, in much the same way

as we learn a little first aid or life saving in case of an emergency.

Vany of thé observations in this Section can be found in the book
Tbe T\Tatu:al Mmd Tt was an enormous rehez Ior me LO read Dr. ‘.’»e.l'

nfidence in passmg thése remarks along. i3 you are .nterestec in
pursu.ng the subject of drugs and consciousness I would recommend
this book mghly. Also Aldous Huxiey's Doors of Perception and works

by Alan Watts.

’?"nese asn' éonéﬁ.ide tﬁai inihile drugs ofien nrovide interesting insights

journey begins when you recognize that drugs don t make a pérson hlgh—
it is the human mind that makes itself high. Yogis, mystics, morks,
poets, artists, musicians, true phllanthromsts—hlgh-mmded oeopl:.,
throughout time have demonstrated the spiritual capacity of man to
transcend negauve rea11t1es and to behave W1th dlgm‘y, gentleness
truly hlgh—mmded. These behav1ors are expressmns of a human bemg,
not a drug. As Weil says, "I have known many people who have gone
from drugs to meditation. I have never known anyone who has gone

from meditation to drugs."”

It has always see'ned to me that Adult Ba51c Education is a very spec1al
xind of educational environment. AS teachers we have a chance to work
with the whole person—to understand that the acquisition of basic skills
and the wholée process of human osychological growth and self-
real.zatlon are mtlmatelv bound together. In Abraham Maslow's
discussion of human needs, he points out that the satisfaction of some
needs must occur before growth into the expression of othér poten..zals
and needs can occur. That is, food, shelter, and security are the most
basic needs and they must be met before it is really possible for the
person to concern himself with his need for positive support and feedback
about his worth from those around him. And this need for psychological
warmth and support expresses itself first within a circle of intimates

and later with the world at large. Maslow refers to this as the need for
love, and says that it must find satisfaction before the healthy expréssion
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of a nigher human need, the need o ac‘a_ahze oneself £, can find free
expression. Self-realization is called a "higher” need because these
other, more basic needs, must be satisfied first in the healthy unfolding
of human potential.

I suspect that the i .nr.eliew unfolds in much the same systematic way.
The development of some intellectzatl skills paves +he way for the
development of other, more comp1ex and abstract skills, and that this
.ntel.ectual unfolding is one important aspect of the process of self-

actualization; in fact that the ability to self-actualize is .nseoarakﬂe
from the skiil of abstract thought and Lhe ability to generalize. That

we are teacmng basic sku.s no‘ only o} .,lp a aerson 1mprove hls

For the stucent, ABE is one of the few places where he can go back and
recove- some lost ground, and where he is encouraged to do this as
independently as possible. It is the place where he can stop and turn
back—ar: act that takes a lot of courage—and degin anew. It is truly

a renewal opportunity. Eithar that or it is a chance for those vound
people who cannot fit themselves into the structure of the public school
system to continue to develop their skills and growth. Either way the
student is encouraged to undertzke his development on his own. He
makes the decision to o so on his own. And whesn he finds himsef

an ABE program he is met as an individual with individual neecs. 'I‘hls
is part of my most basic philosophy about teaching in ABE and I feel
that attitudes about drugs need to fit within this framework.

The use of drugs need not be thought of as special, bizarre, or anxiety—
provoking. It is merely another part of the student's behavior, like any
of the other things he feels or does. It may not even be neqgative. But
negative or positive, a student's use of aruys shouxd be encountered by
the teacher with the same good humor, tolerance, acceptance and
respect given by any person who is trying to prov1de positive Support
for another's growth. Everyone's path toward his truest, fullest an
most positive expression of self, deserves regard and open-mmded
support. The teacher can also withhold support in a non-repressive
way from behavior which he feels is harmful to the student, if he gives
the student enough psychological room to take responsibility for himself.
Non-support must be gentle and. non-coercive just as it is when used as

a teaching technique. I would fit my attitudes about drug use and my
phzlosophy as an ABE teacher together ir this way:
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You are you -

I am not in this world to live up to your expectations, nor are
you here te live up to mine, but if we come together for a time
it is beautiful.
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MODULE 17.3

TOPIC
State principles on which to develop a team approach.
LEARNING OBJECTIVE

The trainee will be aware of basic conditions in an ABE program that
insure the feasibility of a team approach to adult counseling, utilizing
paraprofessionals, teachers administrators, resource agencies, etc.

RATIONALE

The team approach to counbehrg can and will work. But if any one of
the basic elements is missing, the team approach cannot function to its
fullest extent. Emphasis here is on the team approach to adult guidance.
After competence in the module has been réached, the trainee should be
able to work toward developing a team approach to adult counseling,

utilizing all the personpower that is involved in developing ABE students.
PREASSESSMENT

State at least sevén basic conditions that must exist in an ABE program
in order to successfully develop a team approach to adult counseling,
utilizing paraprogessionals, teachers, administrators, resource agencies,

etc. Discuss the imporiance of each condition with your supervisor.
Do this orallv or in writing according to the preference of your supervisor.

LEARNING ACTIVITIES

I.earning’ Activity One

Read the Appended Materials.

Learning Activity Two

Make an appointment with a paraprofessional, a teacher, and an
administrator who has had a ‘year of ABE experience, preferably more, to
talk about counseling in an ABE program. Give them a copy of Appended
Materials ahead of time and tell them you would like to discuss the
eight points with them. Ask them what they have been able to contribute
to a team approach to counseling in the ABE program in which they have
been involved. What have they done to help the adults in the ABE
program in which they have been involved? Record their responses and
discuss them with your supervisor.
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Learning Activity Three

With an ABE staff follow a team approach to counseling an ABE stuzant
who has rather serious problems, but not serious enough to be ruierred
to a professional counselor. Record your observations of what each
team member contributes to the counseling. Also, note your criticisms,
your questions, and your suggestions. Discuss these with your

SupeI'VIS or.

POSTASSESSMENT

Complete the Preassessment.
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BASIC INGREDIENTS

When people work with adults in the search for meaning and direction
in their lives, they are giving guidance and counsel. If parapro-
professmnals teachers administrators, and caseworkers put their
heads together to help students deal with life's adjustments and
decisions, or refer thém o the professional counselor when they are

not able to do this, then they are working in adult guidance and
counseling. If they build meaningful curriculum with students, helo
them improve or build good personal relationships in ABE, or suggest
and encourage a developmental program, vocational or otherwise, as
they leave ABE, then they are working in adult guidance and counseling.

They are counselors by default.

A professronal counselor has advanced training and expeérience to deal
with problems with whichk the average ABE staff member cannot cope.
And so counseling is one aspect of adult guidance, strictly speaking.
If professional counselors could be enlisted to help train ABE workers,
it would promote more effective use of our availzable manpower in
dealing with adult problems If we combine the skill and knowledge
of caseworkers who are more informed about physical and economic
d1ff1cult1es ABE staff members who are more informed about new and
successful developments in the educational field, and the expertise of
trained counselors when necessary, we should be better ableé to retain
students in our ABFE programs until they have reached their goals.

The basic goal of a team approach should be prevention. If a student
is made to feel welcome and comfortable in the program, has a
personalized and individualized curriculum just right for him according
to his level, goals and interests; if he can trust and relate well to at
least one staff member with whom he can share his problems and his
successes, then he probably won't need further guidance or counseling.
I.f the student co*npetes only w1th hrrnself is mvolved in demsmn
coerc1on then for this student there is a positive attraction in the
program. Absence of negative factors is not enough to hold or satisfy
an ABE student. Paraprofessionals, teachers, and administrators must
work together to set up an ABE program that will prevent the need for
professional counseling. To make prevention possible, the next eight

elements should be présent.

1. There must be inservice time and training, with pay, for the
staff to:(a) become familiar with all materials used in the
program and to know what each will do for a student and at
what level, and (b) time to interact with other staff members
so each one knows the others' interests, talents and abilities.
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2. Each ABE staff member must know the agency services that are
available in his community so that if student needs cannot be
mét within the program, he can refer the student to the proper
place for help. This works both ways. The agencies should
know what ABE can and does do for students.

3. Each staff member must be able to recognize Symptoms that
indicate counseling and guidance needs, and must know
possible interpretations of each symptom and the needs the
symptom may reveal. (See Module 17.2)

4. There must be regularly scheduled time allowed for the staff
to communicate among themselves about students with needs,
to communicate with agencies, and for positive follow-up
action to deal with students' problems. This may necessitate
convincing administration that the extra non-teaching time,
with pay, is a good investment in human welfare and for
retention of students. A ratio of one hour of staff meeting to
four student contact hours is not unreasonable.

5. Within the program there needs to be ongoing training of staff
in counseling and guidance, and in any academic area where

it is needed. Professional ccunselors could help with simple
counseling techniques, and usually staff can help each other
in the academic areas.

6. The ABE staff needs to be comprised of people with a wide
variety of interests, competencies, and personalities. They
all need to relate well to pzople and have a genuine,
unselfish desire to sérve their fellow man.

7. For economic reasons and for empathic reasons, a staff
should include an abudance of paraproféssionals, often
chosen from the program by the teaching staff, in orcer to
have a good student-teacher ratio.

8. The staff must be able to recognize limitations of the team,
and the need for a professional counselor.
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