ZUCONENT EESGME

ED 192 13% IE 22% 732
EJTECR - Unae.hi-_, Jare, Ed.
TITLE Skills for Adult Guidarce Educaisrzs. ~2CZige =
Towa=zd T=i=rracial and Intercultuor=_
Oréezstaz?-1ng. - o
INSTITCTICHN No-::hue’ --eglonal Educatiozal lap., TcT=iagng,
Cre:
SPCNS AGENCY 0f:;ce oZ Zduceticn (DHER), Washiz-zoo. g,
PUE DATE tr 75 ,
s0TE §°p-. For —slated documents Sé& CI .z ~<=~735.
BAVATIABLE FROM Ncr—hwest ~1‘-,39'1,0:;2.1 Bducatiorzl lakc——=—-="". pffi=z of
Marketizg. 710 S.W. Second ive., EiTt_:izs R =204
(54.70: cceplete set cf fourteen ve iuzm=z, $£1.(0) -
EDFS PRICE HEC/PCO3 “lus Fostage- i
DESCRIPICRS *2221t Ce——seling: 2duvlt Fducaticz; _:z&=vic-al

Otvectives: Career Counseling: Cazess =iziz-ce:

Cczmunicz==or (Theught Transfer): o= Sellixg )
Sevices: "Alounselcs Training: *Co-_wul - Aszre S5 s
Gu=Zance i’:;q:a'ﬂs- leazrning Ac*tiw—> " o=t
AmeTicarsST “Teteste Posttests: P gra. .—-—=~§.cpm.f"
PresT=a Y& ome::at..or:,zac‘al A
o felz=-zmer:: kxiil=z: TScecial Behav: -
IDENTIFIERS =Tho—==cs

2BSTRACT o S 7 o
,,,,, This ackige ‘- <te  (ftE of twe e o ooES ze . O
Adelt Guidence Educat~—s (SAG:I =¥sr -, which prowic [ vz .——ic

a set cf necessa"y com*e‘*en:: a=r =ngel “ically desz=me . "~ o= 3
educatior counselers, tem—= 5 :.‘d'a;EZOfFSSIC_.&éf =% jzrezici W
trevide a prccess for dew=Tlrt ~ L% JSpiemerting cow - -ixg z=d
guidance groc-ams Taigque "L < iz_sTrer - .Z3et popai~ . ICgTzE
settings, anf local condi-Z=: Cawenf=3nclude (lo =% 1les tk=<
pertain to oz= role sTmea=rt. -2 ri-le statemel: cuestNiiSS the |
trainee objec—ive tc fmmoTtTAL. waFSe=ss of verliow z2co3y, ezkzzCo
economic, and 2ge g-ouss. &L} z@zuv——iifﬁéiis sTE= o7 Eo< o <he
following infc—maticn: , lzz—ni>—= objective, - [ :cmE—
prezssessment, learaing zc-wiy ' ‘“des=, ;‘Pacsessmen azcd z2pendes
materials (supclemeatal =-- =i<l-=s, tape t*'ansc-ln. i, ==~ articles)-

(Y1B)

* t?epzf:cduct:}.::n'= sunplien rw RS ar€ the best that c=¢ be quc-' =
* from == o::.glnal document. =

3 30 35S o K K ook K K ok e ¢ ke 3 oKk e oK o o ook K S T oy o oy kR KR S

Q

ERIC

Aruitoxt provided by Eic:



oJ SKILLS FOR ADULT GUIDANC: ETUCATORS.

P=—kage 5

Toward Interractel
and Intercuttural Undier:

Developed b--

the
ADULT EDUCATICN “ROGRA M
of the
Northwest Regional Educadc;;i‘hb~’— 258
710 S. W. Secord Avenue
Portlanc, Oregon 97204
B e o s maae April, 1975 "PERMISSION ~ RESAGTECE THIS
NATIONAL INSTVTUTE OF MATERIAL HAS ‘T SRam(73 BY

EDUCSTTON

Tri5. DOCUMENT =/ . *TEN REPRC- _
DUCED EXACTLY &- FIVE O

THE PERSON OR ORC /. TION ORIGIN-
ATING. IT POINTLOF €3 IR OPINIONS

STATED DO NOT NEZ" "aZily REPRE-
SENT OFFIEIN- ,NA‘Y,A IS “,",T‘,YUTE (el L . __.._
EDUCATION POSITIC  « 26018V TO THE EDUCK? Ot S50 =TES

INFORMATIDN CENTIES £8i

N,
N
“
S
N
Q

JCT - 41980

) ™Y




Published under pubhc domain by the Northwest Regional Educational
Laboratory , a private nonprofit corporation: This publication was produced
[ ursuant to a grant from the U. S. Office of Education, Department of Heaith,
Ecucation and Welfare. The opinions expressed in this publication do not
necessarily reflect the position or pclicy of the U. S. Office of Fducation,
and no official endorsement by the Office of Education should be inferred.



Introdudion

The three modules developed for this package are c_51gned to acquamt

the trainee with pcssinle barriers the counselor may experience in
communicating with —=dividuals from varying cultvral and athnic back-

grounds. The spec1:1: culturai traits and characteristics cescribed in
the modules are omy suggestea ones out of many possible alternatives.
The trainee ls encou'aged to acop hese modules or mdlv.dl.ahze them

s

specz.lc target populatlons in local settings.



Table of ¢

STATEMENT 9.0 . . . .

\/[5&!.3.18 9. l
Identify sociai behaviz-

Cultural, commuricati— hzrrer— 7wt
Native Americans . . .o . .

Module 9.3 -
Cultural, commur=catiz- _ arriers» 1=
Chicanos. . . . . .. _ . . . .

27



Role Stateme + 3.0

Demonstrate awareness of various re =2l : ==ic, economic, - - age
ATOUDS




MODULE 9.1
TC=IC

Idertify socizl and individual practices and/cr behaviors that may «ffect
int=rracial and intercultural understanding.

LEZSNING OBIECTIVE

T’“" *'ainee Will be abie to deseribé and interpret specific 'cc.ciai

amn@: S anc commumca LlOn .
RETONAZE

£

siczificant social practices, phenomena, and behavior whick can
nec;uvely affect interracial and intercultural awarénéss and
comunicatiorn.

A t-ainee mSpresenting mainstream societz! valuss should be aware of

Thus module identifics and describes why some social phenomena can
‘u:mpex communication with and awareness of ethm.cal]y/ culturaily
diZferent people. It indicates how awareness of those phenomena can
2 ciTitate one'’s abJ.ll‘y to relate to and interac: positively with such
people. ,

P==ASSESSMENT

Respond with eighty percent accuracy to each or the following types of
social phenomena either orally or in writing to your supervisor (if
available).

Describe characteristic(s) of each of the social phénomena listed below.
In vour descriptions keep in mind that this module is thrust toward

effective, positive communication with racially and culturally cdifferent
people.

Social Phenomena

1. Authoritarian Personality
2. Prejudice

3. Social Distance

4 Stereotyping



iEAiN ING ACTIVITIES
1 eaming Activity One

Read the explanations and definitions of terms in the A -:-..2d Materials.

teaming Activity Two

Read the notes from the author in the Afbpeii&eé Materizis.

Learning Activity Three

Read materials #1 through 26 for (1) information about some specific
social phenomena, (2) situations that might occur when such social
phenomena are part of interracial/intercultural interacicn . and (3) some
opticnal activities you might do to increase your awa—=ness of vour own
feelings about culturally different people, and/or how: tc maintain a
positive atmosphere for communication with such peosle.

Learning Activity Four

Note source list for further optional reading.

POSTASSESSMENT

(1) Complete the preassessment with eighty percént accuracy.

2) §xglam either verbally or in writing How a;rigas: five of the social
phenomena discussed could be impediments to effective
communication. (»ive one reason for each social behavior listed.

13) ?9{ each of the phenomena you liSteci in "2, ' 7is- at least cne
appreach or behavior to lessen the possibility that communication
barriers might exist.

(4) List at least five ways this module has either reinforced or changad
your perspective about impediments to communication with
ethnically/culturally different people.

Note: !, 2, 3, and 4 should be done with your supervisor. If that is

not possible, completing 2, 3, and 4 may still be of value by allowing

you to articulate your perspective in writing .



APPCNDED MATERIALS




Explanations and definitions cf terms.

The person referred to as trainee in this module is assumed to

possibly function as an instructor or counselor, or both-

The trainee is assumed to be vc.esrz—zsentatwo of either mainstream
society or a culture other tha;: that of his/her culturaily/racially
different clients.

The information in this module is basically for the trainee who is
inexbeérienced and vnaware when it comes to working with people

who are ethnically/culturally different.

The social ohenomena discussed in this module are generalizations.
Consequently, it is assumed such traits exist in varying degrees
among individuals. The trainee is expected to realize the

necessity of the generalized nature of these terms, and to anglz
ther to himself/herself with that limitation in mind.

chosen because it was felt they were potentla.ly negatlve to
effectiva communication. There are any number of other social

phenomena or other variables that might also affect interaction,

negatlvely or otherwise. Those discussed are simply examples
so the trainee can be aware of the effect of such behavicrs on

communication.

Culturelly different has been used to describe those clierts not a

part of the culture of mainstream soc1ety for one reason or another.
The term is limiting because there are varying degrees of )
acculturation among such clients. It is assumed that ethnic/
cultural differences often present communication challenges to the

trainee.
Notes from the author.

In order to create and mamtam a learnmg/ counseling situation that
is v1able and useful for any person, the author fervently beheves
manner. In order to do that effectively and convmcmgly, the
trainee must believe in what they are doing not only in counseling/
instructing, but also in their personal beliefs and daily living.



The social chenomena discussed in 'fus module are imporwant
factors io consider if one is trying to : have culturally relacive
interaction with clients. They can surel y be nega‘ﬁ"f—* m’H.ence;.
upon communication ofone is unaware. Tt iz hoped that these
sccial phenomena will not be enforced anc become detrimental

it the trainee rezlizes their importance.

To write this module, the author incorpe ratecd a great ceal ¢
counseling/teaching experiencs with culturally different people,
as well as much of her own philosophy. The thrust of this mocule
is to create an ecua izing situation for ecucationally anc socially

cnsadvantcgpa people. This is a large f‘nalle. ye, for in many
cases this is a "last chance" effort at success for these people.
They do not need another negative experience. Recause of past
bad experiences, they may be defensive, or zave Zeelings oi
inferiority. Thus, the trainee's task is intensified. Combine
those things with deeply 1ngramed cultural differences, &nd

effective commumca{-on becomes Very important.

=
CI

t 1s a known fact, regardless of whose fauit, that culturally/
ethmcally different people often do not do partlcularly well in our
educational system or society. Because of their differences,
ofter they have been misunders tood, or they themselves misunder-
stood things. Their cagacities to ieam and to 2xistin terms of
society do not -stem from their du“ P Hewever, communication

with them, and acceptance of ti:  ..llect their opportunities and
abilities to develop their own .. _';'.:- St le2rn &nd exist as they
wish. This is the trainee’s res .. i, . - . This responsibility
doesn't just deal with worlftezcts, e ual aids, counseling’

guidance, and/or the ava 1ability of cia.res for adults. Italso
involves highly-charged feelings, values, and principles botn on
the trainee's part and clients' parts.

These people must be recogmzeérand rnspeced in their own rlghf
as persons with meaningful lives, however ‘different.' Even if the
trainee respects the meaning in their live~, and enicourages them
to maintein their cultur=1 heritage, they still will need some "tools
to survive" in society. The trainee is often a source of those
itools" to them. To foster respect and yet incorporate enough
societal demands for such people to be self-determined, a
culturally relative situation seems mandatory. To invision such

a sitiation, this module smgles out past approaches that have
beer. particularly detrimental to interracial/ intercultural

communication.

Q
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Awareness of these past approaches is sometimes an enlightening
experience, because they are often unintenticnal. Acmaﬂy
changing one's seli-awareness and approach to communication is
arduous and takes time and experience. It is worth the effort.

C. #1 The Authoritarian Personality
Part A
I. This section lists, for your information, the definition and
description of the authoritarian personality. The authoritarian
personality encompasses this cluster of traits:
a. High degree o: conformity
b. Dependence on authority -
c. Overcontrol of feelings and impuises
d. Rigidity of thinking
e. Ethnocentrism
2.  Perscns who possess autharitarian personalities often:
a. Adhere to conventional values -
b. Are preoccupied with considerations of power and status
c. Identify with suthoritative figures S
d. Are generally hostile to members of minority or other groups
Part B
1. This secglor\ describes for you those kinds of persons whe do not
conform to and do deviate from mainstream values and traits and
may be unacceptable to authoritarian personality:
a. Ethnic minorities (Blacks, American Indians, Mexican-
Americans, etc.) o
k. Incarcerated persons
c. Ex-incarcerated persons
d. Sub-cultures
e. Economlcally,r pohhcally, and socially powerless anc non-
participating persons
f. Those on public assistance
2.  The abové groups of people:

a. Experience a great deal of dependence on authority in the’x'r
lives, but often are hostile or exploitive of authority in action

b. Authority in whatever form (BIA - Welfare, educational system,
etc.) represent the power of the mainstream to these persons.
They often do not see dependéence to such authority as a good

]
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thing for them, but rather as a controllmg mechanism in their lives

that limits their freedom to do or be as they wish, and/or to be

respected as themselves.
3. Often the persons listed in Part B, #1, experience:

a. HOStlllty and anger toward authority; or may express their
feelings of hostility and/or anger in an uncortrolled or
irrational manner 7

b. Apathy toward active participation in sociéty and resign them-
selves to accept the dependence they find themselves part of.
Such apathy may create impetus for a "don't give & damn"
attitude that involves free expression of one's impulses and 2
lack of caring as to the outcome of those actions

4. Persons listed in Part B, #1, present unique cultural traits and
group patterns that are different than the mainstream.

a. Thev may be very rng.d in their dlfferences, whereas the
authoritarian personallty is also rigid in his/her thinking from
a mainstream point of view. Both view themselves as right.
Neither wouid necéssarily desire change in themselves. The
disadvantaged groups, because of their powerlessness do not
possess the power, or are in the situation (opportunities,
resources, politically, economically, etc.) to facilitate the
verification of their differences as a valid part of society.

5. Ethnocentrism involves not only thinking that one's cultural and/or
ethnic background is superior, but also holds contempt for those
who. are different than one's cultural and/or ethnic base:

a. CEthnic minorities have cuitural and/or ethnic bases different

] from and unique to that of the mainstream

b. Deviants, those in poverty, and other dlsadvantaged groups
that have been labeled as such and are in disadvantaged
positions in society, they also exhibit cultural traits différent

than those of mainstream society
Part C
You might choose to do the activities listed in this section:

1. Those groups of "different” persons discussed in Parts A and B

will be well represented in ABE. To create a viable learning
situation in ABE for those persons you, the trainee, should
consider some things about yourself:

a. Are youan authoritarian pérson according to the description
in Part A?

10




b. If so, that may negatlve;y affect interracial and intercultural
communication with cultural and/or ethmcally differen:
trainees

To determine that, do these things:
a. Write down four things by which you determine the acceptablllty

of ethmcally/ culturally different persons for ABE. Your list
should include no stereotypes (clients® looks, dress,

mannerisms) of dlsadvantaged and/or minority persons. It
should concentrate mainly upon what the client:

1. Says,

2. How it is being said

3. How they are actually doing (tests etc.)

4. How well things are being done by the client at that

particular moment

b. If the client speaks English as a Second Language remember
that English is a foreign tongue to them. Their native language
is foreign to you, not to them. Their language is no less valid
than Ernglish, and is the most meaningful method of communi-
cation they have. Ask yourself if you are willing to leam or
realize the importance of speaking the clients' native tongue.
Explain in written form why that is a positive approach on
your part.

c. Every human bemg needs to have dignity. Are you willing to
communicate with someone who is ethmcally/culturally
different? Do you accept and respect their fundamental
worth? Ask yourself these questions:

1. Does this client know positive things I could learn about

] from him/her?

2. Is this client a person I can laugh with and enjoy?

3. Do I share many experiénces and feelmgs (parenthood,
happiness, sadness, frustration, desire to survive) with
this client?

4. Do I wart to be near this client?

5. Is this client a person I can listen to? I hear him/her,

but am I able to really hsten to them? Do I screen out

the things I don't agree with, or don't wish to hear?

6. Do I decide my answers or rebuttals to guestions or
conversations without listening long enough to know what
the client is asking or contributing ?

7. Will I or do I want to take time to drop pretentions and
communicate honestly with this chent person to person?
Or do I want to maintain a formal social distance ?

11
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§. Do I want to learn the language of this person—whether it
involves aifferences in meaning and/or the wor=5 them-
selves?

9. Am I willing to read abcut and study the cultur-! dase of

this client? Can I accept its validity, even iZ I don't
understand it? , o

10. Am I willing to go to the client's home and particibate in
the client's community in order to more clearly understand

] his/her special needs and desires? 7

11. Am I willing to take time to seek out the "why" for a
client's actions, and not to judge a client only b¥
behavior exhibited?

C. #2 The "Halo Effect"

Part A

1. Read this section for some information describing the "halo effect."
The "halo effect" is:

The tendency to allow one characteristic of an individual to ,

influence our judgment of other characteristics of that individual

.

b. Positive or negative N
c. Based largely on the power of suggestion -
d. Often a major source of one's personal bias and distortions of
judgment ,
e. A source of information or treatment that can often permanently
affect the recipient of it
Part B

1. Read this seciion for information about situations which may arise
because of the "halo effect.” Some ways the "halo effect" can
effect culturally ethnically different clients are listed as:

a. Ifa person's appearance s not acceptable or in accordance
with mainstream standarcs, the trainee (1) may tend 0 have
less contact with him/hker; (2) may see the client as
disagreeable or distasteful. That may make the learning
situation less viable for the client in temms of {1) diSCussion,
(2) positive feedback concerning coursework, (3) feeling a

’’’’ class or acceptable in class, (4) deciding thé¥ must
be a "dirty" person and not worth the effort, (5) discouraging
them from attending. For example, if an Indian client is
quiet, the trainee might assume the client:

12
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. isn't leaming

doesn't wish to contribute

isn't intelligent enough to learn the materiz}
. isn’'t responding to the trainee

PG RO
Y

Whereas, in reality the client may:

1. be waiting to speak when he/she feels there is something
) to say

2. may be afraid to contribute verbally in that particular

- group
3. may feel llstenmg is more important at that time

For example, if a client misses class often the trainee mJ.ght
assume‘

1 the client isn* t motivated

2. doesn't care abcut class - -

3. isn't responsibl: in responding to his/her obligations

Whereas, in reality the client:

1. may be '-‘xpenencmg frustratlons because of wanting to go
to c1ass and not be1ng able to (no gasﬂﬂrbaby-sﬁtmg

2 may care a great deal about class
3. may have done a great deal of covrsework out of class

time when he/she couldn't gét th:re

For example, if a client seems unable to verbalize a goal or io
choose a program in ABE, the trainee m1ght assume the client:

1. is irresponsible in terms of himself/herself, as well as
their family

2. isn't a mature person

3. is unable to make "6665" decisions

1. not be aware of the advantages of disadvantages of
particular goals or program

2. may have so many concrete crises facing mm/her tkat it
is difficult to visualize or choose an asstract educstional

) goal
3. may not know how to make decisions fc- hlmself/ herself
4. may not have any idea what may or =1ay not be good for

him/her



Part C
You might wish to do the activities listed in this section.

1. The trainée needs to determine Wﬁethef 6&' héf the * Hélb effecit" is
ABE. To ascertain that, the trainee should list answers to these
questions:

a. Do you feel people are acceptable or unacceptable merely by

, their appearance ?

b. If a client is illkempt or "poorly" clothed, does it bother you 7 ?

c. Would you prefer not to be seen with or by a " poorly" dressed
person?

d. Would you rather associate w1th or bé nea: a person who
dresses like you do? Does such a person seem brighter and
more acceptable to ABE as far as you're concerned?

e. Does it bother you if clients are very quiet, or do not always

) have an answer to questions ?

f. Does it bother you if clients don't seem to feel free to "pass

the time of day" with you?

g. Do you think someone has limited learning capacities if they

are quiet, even before you've seen how they do with course

7 work ?

h. Does it irritate you if someone is often late to class?

i. Does it irritate you if semeone oftén misses class?

j. Is attendance in class more important iian performance in

) class?

k. What are four reasons for missing clasc you feel are leg1t1mate°
1. Do the reasons you listed in 4k include the adult responsibilities
and "\roblems that may well exist for many clients outside of

ABE?

m. List three kinds of success you feel clients may strive for that

do not involve a diploma

n. Ifa client cannot visualize goals, do you:

1. offer alternatives for them to choose from ?

2. explain the goals and programs available in a detailed

) manner

3. attempt to really encourage questions and discussion
about goals and programs from them?

4. all of the above?




C. #3 Prejudice

Part A

Read this section for some information about prejudice.

1. Prejudice, literally, means any kind of préjudgment. It:

a.
b.
c.
d.
e.
f.

Part B

Can be favorable or unfavorable
Is generally used in the negative sénse in terms of different

people in social Psychology

Is generally emotionally charged

Is generally not changed by contrary infurmation

Is generally highly stereotyped

Is learned (there is no inbom dislike of different persons or
innate distaste of different people)

Is acquired through direct or indirect interaction with other
people )

genuine capac1ty for Judgment and therefore is accepted

without questioning
Is usually strongly reinforced because if is often acquired
from people who are admired and accepted as authorities

Is far-reaching and many-sided

Read this section to gain 1n51ght to some situations that might exist
because of prejudice.

Y=

1. Some ways prejudice can affect the trainee's ¢ifectiveness in
class, as well as the viability of class for the clients are:

a.

The trainee may find it more comfortable to maintain a great
degree of social distance from ethnically/culturally different
clients, thus alienating them

The traineé may not exhibit friendliness or interest in the
clients and/or their coursework or contributions in discussions
The clients may assume the tramee is a negative person
because the trainee is a mainstream person

The client may have hostile o or exploitive feelings to the
trainee because he/she represents the mainstream fo the client
The trainee may tend to associate more freely with clients who
have undergone a greater degree of assimilation or acculuration
than othér clients

The clients may be prejudiced among thernselves between
different ethnic groups



g. Pre;udice can create negative reslings that make the

possmlhty of positive commur “ation less and negative
communication more

Part C
You might choose to do the activities in nis section

1. If prejudice is leamed, then théere must be ways to "unlearn™ it.
Try some of these approaches tc implement “such unlearning" for

bo:tn the clients and yourself:
a. Provide opportunities for group participation (trainee included)

that:

1. are informal so people feel freer o be themselves

2. are groups including members of different ethnic/cultural
backgrounds

3. 1involve consensus decisions so all people are part of the
decision-making process

4. involve role plays and/or discussion of hypsthetlcal
situations which will nzrture awareness of and sensitivity

~ to others, and the roles - =7 are part of in life

5. encourage respect andszsocep=ance for each persons, even
though actually unders-amding differences nay not be
part o *that. This can == done by making sure each person
express his or her own ‘eelings, and in doing so, there is
an opportumty for eack © attemp: visualizing the other's

) posztlon

6. make sure people listen to others—not jus: hear them

7. work on participants not creating their rebt:t‘ézl to a
discussion before a person is done presenting his/her
point of view or contribution

8. you could ask persons to listen to themsezves in terms of
or relation to others and what <hey hawe said

C. =4 Sociel Class

==ad -his section for some information regarding social ciass

Social class is descrit=d as:
a. Indlcatmg social stratification (re: upper class, middle class,

lower class)
b. Indicating broad social c-:)upmgs within society




c. Being based on prestige, which is determined by such
characteristics as:

1. occupation

2. irmcome

3. family genealogy
4. moral standing

S. residential area

6. social relatlons h1ps

e. HKaving a little degree of socml rrobihty or crossing cless lines
f. It's mob.h‘y being limited by:

1. socia 1 discouragement of mixed nelghborhoods
2. 1llega.1ty of intermarriage in certain states

Read this section tc ga;n mformatlon offering insicht to situations
occurring because of social class differences.

A ABE may likely consist of clients who are from social classes other
than the middle class. Situations with clients that may arise
because of social class differences in ABE include:

a. The clierts often will feel the Anglo trainee is middle-class,
and “different" than them, whether that is true or not

b. Education and its goals are valued by the middle class. That
is not necessarily true with all people. The trainee ma: not
undérstand, or may become impatient with ciients' lack of
motivation or ability to envision or strive for education=1
goais. The clients may:

1. not ccmprehend the value of an education because of past

) negati-yé educational experiences

2. not know how to study, take tests, or aporocach leaming,
even ough he/she wants to atzain basic skills

3. not acTept the fact that an education is a right and reality
for t:un/ her, even though their parents or spouse may not
have an education

c. Particularly within certain class groupings, there are a large
percentage of the minority people. Some communication gaps
this presents are:

1. cultural interpretations of social class, statns, and
prestige that differ among different ethnic groups

17




Part C

2. actions acceptable to the middle class trainee may b=
culturally meaningless or offeiisive to ethmcally/
culturally different ciients

3. . interpretations of various learnirg materlals may ciffer
W1th ethnically/culturally different clients as opposed

to middle class interpretations of the same material.

Both-are valid

You might choose to do the activities in this section.

1.

Social class differences can create communication barriers between
ethnically/culturally different clients and a trainee. Do some of
these approaches to overcome those barriers:

a.

Scrutinize yourself for pretentions. Use none. Clients come
to ABE on their cwn for a “last chance at education.” Est=b-
lish communication person to person, adult to adult
Regardless of the status the clients see you as having, j-=st
be a human being. Allow yourself to make mistakes visib.y-
Share the humor of those errors and then pick up where you
ieft off. The clients will feel less social distance if he/she
sees you as less than perfect

Listen to and accept the honest efforts and validity of different
interpretations of materials. If itis comfortable talk about it,
learn the "whys" involved. ABE should be edifying for the
trainee as well as the clients

Encourage clients to ask any qt_estlono (s) they feel they need
an answer to. Tell them if they want to know that particula-
thing, then it is a valid question. Often clients hesitate
because they feel their status makes the question "dumk" o<
not relevant.

Bave casual voluntary rap sessions about:

1. whygoto school ?

2. what is an education for?

3. what else could we study”

4. what couid we do after we reach goals we've set?

(Notei then réspect and follow-up on their suggestions )
Bring in resource people to:

1. describe employment opportunities in thé community

2. enrich the regular curriculum with humanities information
in the community (theatre, radio, concerts, films)

3. discuss the types of things students have requested to

see or hear about
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C. #5 Social Distance

Part A
Read this section for someé information regarding social distance.
1. Social distance is described as:
a. The degree of sympathy and acceptance existing between
7 groups or members of groups
b. Stemming primarily from one's membership in groups

C. Stemming from persons' identification with:

1. a certainrace

2. a particular nationality

3. a specific religion

4. a certain occupational group

5. a particular s socio-economic level
6. a specific club

d. Occurring when persons often unconsciously adopt the
attitudes of groups (listed in #c) toward outsiders

e. Being reinforced by printed materials used to widen the gaps
between groups (like between Blacks and Whites, labor and
management, etc.) S

f. Being closely related to our levél of aspiration and our desire
for prestige and standing

g. Being closely related to power and status in the mainstream

Part B

Read this section to gain insight to situations that might occur in ABE
because of social distance.

1. Many social groups will be represented in ABE. A good deal of
those will not be representative of the mainstream. Situations
that may arise in ABE because of social distance are:

a. Distrust or antagonism between ethnic and/or cultural groups

b. Anxiety or criticism toward specific "different" religions

C. Anxiety and lack of sureness felt between the trainee and the
clients

d. Anxiety and lack of surenéss felt between the clients and the
trainee N o

e. Insecure feelings on the part of the clients that they are
"outsiders" in a school atmosphere

f. Inadequate feelings on the part of the clients that the status
(@s they see it) of the trainee makes the trainee unapproachable

/
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g. Obligatory feelings on the part of the trainee that he/she must

, maintain a rigid teacher oupil relationship

h. Authoritarian feelings on the part of the trainee that clients
must aspire to the levels of prestige and standing the trainee

values
Part C
You might want to do the activities in this section.

1. Social distance can impede the viability of ABE for clients. It can
also lessen the amount of effective communication taking place
there. Consider trying these approaches to overcome some of the
communication barriers social distance can create.

a. Plan group participation that includes all types of people in
your ABE situation. Have it informal, so people feel free to
interact. Encourage participants to share information
(prepared or extemporaneous) about groups they belong to.
Those could include:

1. Social clubs

2. Ethnic organizations

3. Religious affiliations and activities

4. Occupatlonal involvements

5. Traditional occasions of a specﬁlc nationality

This is to increase awareness and udderstandmg on the part
of those involved. The trainee should participate.

b. Establish a relaxed adult to adult atmosphere and basis for
communication in your ABE setting. Be on a first name basis
with students. You are all there for interaction to be positive.
It will more likely be that way if it's friendly and not
pretentious.

c. Many clients have had bad past education experiences. Their
concepts of teachers may be negative. Don't liveup to that.
Act as a flexible resource person. If you establish rigid social
distance you might:

1. Make them feel like you are treating them as children

2. Make them feel inadequate or umntelhgent

3. Lessen their hopes for success if they are concemed
more about pleasing you than learning for themselves

4. Limit their opportunities to attain such vital survival
tools as learning to make choices, seeing the positive
aspect of their own mistakes, or to function independently
on self-determined goals

5. 1imit their feelings of belonging in ABE
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€. Limit therr ablhty to relax and enjoy the social interaction
that can be a very worthwhile and meaningful part of ABE
for them 7 o 7 ,

d. Do not impose your educational goals and aspirations upon

the clients. Instead:

1. Be available to discuss alternatives with them. They
should make the choices

2. Realize that as clients attain study skills and knowledge
in areas of subject matter, their perspectives will enlarge
and they will envision more far-reaching goals. It takes
time. Facilitate this process by encouras'ng them to see
themselves in new lights which are indicative of what-
ever social mobility they seem to be striving for. Give
them and have readily available information about other
opportunities and courses of study in the community that
they could aspire to

Read this section for some information regarding stereotypes .
1.  Stereotypes are described as:
a. Relatively fixed, over-simpiified, and usually biased
, concepts, generally of a person or a social group
b. Not easily changed
c. A special form of categorization in which certain attitudes are
selected and used to identify a group, while other character-
istics tend to be ignored
d. Having a consensus on the traits attributed to the group being
stereotyped. In other words, a substantial number of people
agree on the group's 1dent1fy1ng characteristics
e. Having @ discrepancy between attributed traits and actual
] traits
f. Being almost always at least partly false, with little basis

in fact -
g. Sometimes being positive as well as negative

Part B

Read this section to gain insight to situations that might occur because
of stereotyping in ABE.
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r.thmcally a"1d/ or culturally different persons, as well as
disadvantaged groups are well represented in ABE. These people
are often dlscrlmmated agumst because of stereotyping.
Situations that may arise in ABE kecause of stereotyping are:

a. The trainee may identify ethnically/ culturally difféerent clients
by stereotypes. Assuming, in that process, that those clients
possess all the attributes belonging to the stereotypes of
their group. This negates their md1v1duallty and establishes
a barrier to genuine communication in that situation

b. The clients may stereotype the trainee as a certain type of

person who is indicative of the mainstream. This negzates

(assuming the clients have negative concepts of the main-

stream) much of the effectivoness the trainee can offer as a:

1. Person

2. Counselor

3. Instructor

4. Resource agent

c. Both the clients and trainee may fail to distinguish between
statements about a class of persons in thought, and actual
perception of individuals they meet face-to-face. This is
most likely to occur when they are provided only with ethnic
and/or cultural identification and no other information. When
that happens, people tend to ignore individual diZferences and
respond to the group only as a stereotype

Part C

You might want to do the activities in this section.

1.
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Because of the diverse kinds of people in ABE, many of them will
have been identified by stereotypes in the past. ABE is not the
place to perpetuate such discrimination. Do these approaches to
attack the rigid nature of stereotypes so they are not a part of your
ABE setting:

a. When you hear stereotyping Statements being made continue
the discussion, asking for a more precise definition of the
group being stereotyped. Point out discrepancies between
abstract and observable traits

b. Encourage critical discussion of stereotypes that includes:

1. analysis of generahzatlons

2. role plays and/or discussion of hypothetical situations

3. if possible, sharing of personal experiences that can
illuminate legitimate reasons for behavior that either
reinforces or challenges the stereotypes
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c. Make culturally relative materials readily available to:
1. increase awareness of actual traits
2. indicate ethmc/cultural differences that can be
) informative and enlightening
3. create an appreciation of the group in question and
instill pride in those present who are méembers of that
group

d. Lessen the rigidity and negatively exaggerated aspects u:
stereotypes by discussing the fact that predominately favorable
stereotypes have unfavorable aspects. and vice versa

e. Sciutinize your own use of stereotyping by:

1. listmg your feelings about the particular groups
represented in your ABE setting. Go carefully over those
lists to determine if they include the aspects of a stereo-

) type as described in Part A

2. Be aware of your communication process with clients.
Answer these questions:

a. Are you initially operating from the basis of the

] clients' fundamental human worch?

b. Are you concentrating on what thé clients say, not
how they look? 7 B ) ,

c. Are you concentrating on comprehending what the
clients mean befcre they have finished their conver-

7 sation with you?

d. Are you trying to determine or assist the clients in
determining their needs and desires in ABE, or do you
assume you already know those? Such basic
assumptions are perpetrators of stereotypes and can
be damaging to a client as well as false

e. Are you flexible in allowing time for the clients to
act as individuals in the communication process,
as well as in the learning experiences in ABE? or do
you dictate methods of communication?

f. Do you feel clients have a unique experlentlal base

that is vahd and to be respected ?

g. Do you feel all your clients are diverse persons who
may or may not share goals for as many different

7 reasons cs there are clients ?

k. Do you visualize each client with positive and/or

negative qualities as you get to know them 7
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MODULE 5.2
TOPIC

Identify sne\._uc culiural aarnei's to affective communication with Native
Americans.

LEARNING OBJECTIVE
The trainee will be able to recogmze and 1den;.1.:y some specific cultural

traits which may create communication barriers to effective 1nstruct1ng/
counseling with Indian people.

RATIONALE

Within the ABE settmg that includes Indians, whether you are a counselor
or an instructor, you will probably become aware of 51gm.1cant cultural
differences. To seé that such differerces do not impede commnication,
you must be aware of them, and visualize their potential i influence upon
interaction. Awareness of cultural differences might help you to relate
positively to Indians. Then, the differences will not necessarily exist

as barriers.

PREASSESSMENT

List, with e;ghty percent accuracy, & minimum of five traditionalist
cultural traits of Indians. Indicate at least one specific characteristic
of each trait you list which might affect communication.

LEARNING ACTIVITIES

Leamning Activity One

Read the explanations and definitions of terms in the Appended Materials

Learning Activity Two

Read the notes from the author in the Appended Materials.

Learning Activity Three

Read materials #1 - 8 for (1) information about specific traditionalist
cultural traits, (2) situations that might occur during interaction with
Indians because of those cultural traits, (3) some optional activities
you might do to better acquaint yourself with the Indian community, or
to increase vour awareness of your Indian clients.
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Leaming Activity Four

Note source list for further optional reading.

POSTASSESSMENT

(1) Complete the Preassessment with eighty percent accuracy.

(2)  List at leas: one approach or behavior for at least five cultiral -

traits you think might lessen the possibility of such traits becoming
barriers to effective communication.

3) List at least five ways this module has either reinforced or changed
your perspective about Indian people.

Note: (2) and (3) ideally should be done with your supervisor. It that is
nct possﬂnle, completing (2) and (3) may still be of value by giving you
the oppor‘l.mty to articulate your perspective in writing.
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APPENDED MATERIALS
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A. Explanation ané Definitions of Terms

Non-~Indian counsslor/instructor will be referred to as Lramee throughou*
this module.

Indian counselee/students will be referred to as clients .

The cult ‘ral differences discussed i in this module are limiting bacause
they are generalized and traditionalist (the "old" ways). Such differences
will very greatly between and among clients because of varying degrees
of acculturation, and the existence of cross-culture and bi-culture
people. Tribes of Indians vary, as do cultural traits in urban and/or

rural areas. The traits discusséd in this module are indicative of Pan
Indianism, and felt to be a valid base for cultural awareness. The
trainee is expected to realize the general nature of the traits discussed,
and to apply all or part of the information in the module as may be
realistic to their own Situation.

The information in this module is ba51cally for the trainee who is
inexperienced and unaware when it comes to work.u*g with Indian people.

B. Notes from the author

The author has had a number of years expenence teachmg and counseling
Indian persons on a reservation. This module incorporates both that
experience and the author's personal phllosophy based on cultural
relat1v1ty. The thrust of this module is, therefore, to create or reinforce
an equalizing situation for Indians in ABE. Their past negative school
experiences are most evident to them. They do not need more of the

same.

If Indians' identities stem largely from their cultural heritage (the author
beheves that is often the case) , the act of act1ve1y ac;cnowledgmg and
-dentlty and confldence from them. Then, learning hasic skﬂls as well
as being ablé to survive and interact as independent persons’in terms of
society can follow. Developing such a culturally relative situation is
the trainee's challenge. Societal “"survival tools™ are part of the
challenge, but, trust and culturally meaningful communication must come

flI'St..

The affective nature of this module makes it very hard to measure, if it

can even be measured. However, the difficulty of a task by no means
lessens the importance of it, or the necessity of its existence.
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Read the following information to learn some characteristics of Indian
time.

1. Often in Indian languages there were no words for time, wait, or
late. Time is simply "with us” to Indians.

2. Indians often feel relationships supersede time.
3. Indians often do not think of time in terms of being able to use or

misuse it.

a. They often see it as like air, flowing ‘hrough things as air

T does

b. Indians often don't break time into past, present, or future

c. To a great degree, Indians’ division of time is nebulous,
happening with season change and harvesting

d. Time can be directly related to sociability for Iﬁdiénsf W'I'ribai
or family matters could likely take piccedence over a job, Or
attending school on time and/or everyday all day

Read the following to learn about some situations and/or feelings Loat
might arise because of Indian time. To deal with the traditionalist Indian
concept of time without negatively affecting trainee's relationships,
there are a number of things to possibly consider:

1.  Keep in mind that it might take a long time to be trusted by Indian
clients if they don't know you well. Just being together in ABE
will not necessarily cause good communication. Appointments for
counseling may be disregarded, or the client may come days late.
This doesn't mean the client isn't interested, doesn't like you as
a person, is irresponsible, or non-communicative.

a. It may simply meéan the session hasn't happened vet, that
"now" hasn't occurred ,
b. It may mean the client wasn't feeling ready to communicate
with the trainee in a counseling situation

c. Lateness or lack of attendance aren't meant as a personal
affront in most cases

2.  Asa trainee, be available a certain number of hours on a regular
basis. Preferably, don't change that schedule throughout the year.
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3. Let the clients know c’ass/counsehng hours in as many ways as
possible. (BIA, stores, Community Center)

4.  Also, indicate o them a place or phone number you could be
reached other than your regularly schzculed hours.

5. In other words, =3 ancé ——4 indicate that you must adjust your

avajlability to "indian time" for Indi&n clients. At the same time,
you will be expected to maintain Anglo time on the job.

6. Realization that Indian time may not change may heln you adjus; to
it, accept its existence, and not get chagrined or tense when it
runs contrery to your upbringing via non-Indian time. Over a
period of time such adjustments are likely to happen.

Part C

You might want to do these thmgs so the Indian concept of time is not an
impediment to your program, potentially or otherwise.

1. Post class hours in the leaming fac1.11ty Indian community center,

stores, BIA, and other places clients may suggest to you.
2. Keep attendanceé in a careful, but not judgmental manner.
3. Strongly réeinforce prompt and regular attendance.
4. Do not stress tardiness or lack of attendance.

C. #2 Traditional Indian sense of "Cohesiveness"

Read ths section that deals with the Indian sense of cohesiveness or
"we-ness" which might affect clients' lives and is often an extremely
important part of their culture.

Part A

1. Indizn people often live and are part of a close-knit group which
encompasses théir extended family and friends within the tribe
and in the area they reside.

2. Indian people are often lost outside their significant group. This
is true because:

a. Each individual is important to that group -

b. People gain their sense of individuality through and because
of the group
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Part B

c. ’—"ér'sons' aren't 6..’13; merged into the group, but ali share

d. “‘he social 1den* **ea of Indians are oiten nuvl‘ around thei*
places in the group and the relationships they have with other
group members. Such social identities are generally nu.—m:ed
and maintained on a lifelong basis

. Vvalve is often placed upon group members being egual in

status and in terms of "Indianness”

So, the Indian is usually considered @ member of his/ her

group as a whole, but not submerged by it; as he/she is

sespected in his/her own right from childhood on and learns
to respect others in a similar fashion

o

(1
o

Read ‘this section to visualize how the Indian's sense of "we-ness" can

affect

the counseling/teaching situation with non-Indian trainees and

I: dian clients.

Beca.seée of this concept of "w e—ness, % Indians oftén approach
pecple as equal, one person to another. Communication exists to
Indians that way, with differences being accepted, but not
constantly regarded. Our non-Indian Anglo structure of differences
(m class, education, status) affacting our communication might
not be understood by the Indian clients. They will not necessarily

look to you as a trainee, but simply as another person.

The ABE situation may be difficult for Indians, because it will
expect people to thinkand act largely in terms of themselves, not
in terms of their group.

a. This is evident in atterpting to détermine individual education
goals or to encourage participation during discussions in ABE

b. Anonymity has often been taught as a pre- “arred trait to Indians,
and carrying individuality too far as an undesirable trait.
Thus, thinking in terms of oneself often has a sanctioning
connotation

c. To receive extra attention or praise can sometimes make an
Indian feel on unequal and unacceptable grounds in terms of
his/her group

d. The disclesure of oné's own personal problems or chaHengos
to a trainee may be interpreted by the Indian client as being
too little a part of their Indian group to be acceptable to it

e. The client's hesitance to interact in ABE as an individual may
be from fear of group disapproval, whether the client wants to
participate or not. The choice to the Indian client will be
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whe..her or not thev' wish to Dartlcma,.e is worth the rv.s:c o*
possible group disapproval. Thsat :s no easy choice to make.

3. Group interaction within the ABE setting is ore way to offer a
viable alternative to his quandry.

a. This group interaction should be on an informal and if
possible spontaneous basis. The less official it seems, the
greater the likelihood of participation on the part cf the
Indian clients

b. Group interaction shou_d occur with the trainee as ma"ﬂy a
listener and occasional facilitator

c. Three kinds of situations do not lend themselves 1o the group
approach:

1. If the cliént has a very personal or traumatic problem and
- needs privacy

2. During advising of personai educational goals in an

~ individualized program

3. Interaction as friends outside of ABE

Part C

1. You mlght want to dc some of these activities. By inquiry or
checking a service dlrectory, make a list of social agencies on
the reservatmn or tha* deal directly with your Indian clients®

a. For each agency you hst also note a contact person there
b. Contact the persons and explain your program to them

c. Askifgr input from them concerning needs of the clients, ways

they feel your precgram could bé more effective, and over-ail
suggestions

2. Contact the tnbal Educatlon Commlttee anq/or tr.bal board to

your existence. Have interested Indlan clients or teachers
accompany you when you do this.

a. Make your presentation friendly, informal, and to the point

b. Invite everyone to your leaming facility; making sure they
know when it is open

c. Stress the fact that all ages of people participate in ABE, and
that more than one member of a family might be part of ABE

more easﬂy and qulckly solved 1f you "work through" md1an people within
the community. These contact persons are a good place to begin
establishing such relationships.)
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are invited to, or that are opex to the public. This can indicate

VO’ i vn-efes; and ”Oﬂml‘mep‘c ‘:o the oeonle. Vox.r ch'm" in their
Develop realistic optional units that include:

a. Group activities
5. Consumer education
c. The procedures of budgeting for a family

Part A

1.

Eye contact can be the source of rmcunderstandmg between non-
Indians and very traditionaiist Indians.

a. Indians could feel direct eye contact is embarrassing to the
other individual; whereas, non-Indians might feel direct eye
contact is necessary for "truly" meamngful communication

b. To be courteous and considerate, a traditionalist Indian will
look away from the person he/she speaks to

c. Often, if a traditionalist Indian looks directly at someone, it
is bacause they see them as offensive, and look through them
as if they didn't exist; whereas, non-Indians often consider
someone who won't look directly at them when speaking as
being “shifty-eyed" or evasive

Part B

Read this section to be able to visualize situations that may arise from
eye contact or lack of it.

1.

36

In the more qaditionaiist Indian families, eye contact can be a
barrier to communication in the ABE situation.
Those clients less traditional are accustomed to and accepting of

non-Indian ways and will not misinterpret direct eye contact with
an Angle.

You have to meet the challenge of this situation by handling the
initial contact with Indian clients very carefully.
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a. Keep in mind that there may be no way for you o know how
tranltlonalls.. the person is

b. Encourage the client to establish -he extent of eye contact
and follow suit

c. Keep in mind that the variable for lack of eve coniact may not
be the degree of a c:.1ent's traditionalism, because such

behavior may cease aiter 2 relationship is established

Part A

in any way Doss:.ble. Indians will often remain silent unt:l they
can assess what is going on arnd how it relates to them.

2. To Indians, a social visit with no verbal interaction might be
entlre.y poss:.ble and acceptable.

such an invasion of silence as meaningless.

a. They might likely have been taught that silence is meaningful

- and comforiable

b. They might likely have baen taught to listen well and to take
t1me to do so

, it is to Anglos
d. Indians often treat speech as a perilous gift to be used
carefuily, that the fruits of silence are self-control, patience,

endurance, and dignity
4. Silént Indian clients may indicate:

a. The client may be thinking and waiting to speak until his/her

thoughts are organized
b. The client simply has nothing to say right then and is

comfortable in silence

S. Non-Indians uneasiness with sﬂepce may be mizinterpreted by
Indian clients as an intrusion into their thoughts.
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Part B

RECd t.'llS section ..O v.sm.a.,z=> Slﬁ.a g.OI‘S in which V"rCOII‘.lIlC’ Tne use c*lc
misuse of sﬂence in the ABE se‘:vr with Tndian ciients can be aucvoac

or expected to occur:
1.  You might have to listen a lot and say little.

2. There may be pauses minuies -opg hetween questions and answers.
This might bé oar‘wcularly true with older Indians and n.hey will often
be expected to and expect to speak if they are present at a
cathering.

3. Silence must often be treated as a very real part of the intéraction
in the ARE setting. It can be a culturally meaningful phenomenon.
Many English words rmght be culturally meaningless to Indians,
and there are many Indian concepts that cannot be articulated with
English werds. Consequently, silence may be the substitute for
thé words which are not there to express unique In Indian thoughts or

ideas.

4. Because Indians communicate in English does not necessarily mean
that the accompanying values, customs, and manners of English
have been incorporated into their lives.

Part C

You might want to do some of these thmgs to develop your approach to
communication in relation to silence and verbosity with Indian clients.

1.  Speak relatively slowly.
2. If the client seems puzzled, explain the concept another way.

3. ¥ the client doesn't answer you, menticn that if there are any
questions the client could ask them any time. Then go on to
other things.

4. Bring things you can quletly work on while class is in progress.
Sometimes there may be no verbal interaction for some time. If
that is the case, keep busy, but available.

5. Be sure to make your explanations to the point. That doesn't
necessarily mean brief.
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C. #5 Indian Use of “Small Talk"

Read this section to gain information on how small talk is often used ay
the non-Indian trajree to set clients a2t ease. That is not likely to
happen with an Indian. The nhenomeno*z of "small talk" i is an entity
often separate from the Indlan use of silence and verbosity, although

both cultural traits may be affecting the same situation at the same time.
Part A

1. Non-Indians often pepper silence with small talk. The non-Indian
might oy to fill silence with small talk becauseé he/she feéls
uncomfortable. Indians often speak when their thoughts are
connected and org. nized. They often feel it is courteous to not
speak unless there is something worthwhile to say. Indians tend
to speak straight to the point, frankly, dz.rectly, and wasting no
words. They often feel they need fewer words than non-Indians.

2. Non-Indian counselors often feel small talk will set a client at
ease. Indians will sometimes view small talk as meaningless and
superficial.

3. The counselor's use of small talk is to set the client at ease. The
Indian cliénts may viéw the trainee's empioyment of small talk as
meaning the trainee doesn't value his/her words. Therefore, from
the clieat's viewpoint, the trainee is seen as not trustworthy to
share one's feelings with.

4. Sﬁiéii ﬁé;k iiéiially édnéiéfs of rérrérks and cuestions. India’ls ‘may

obnoxious cur1051ty. Such ingquiries mlght be seen as no one's
business but their own. They will usually share the information
they wish to without being asked.

5. Keep in mind that many Indian people are acculiuratéd so that
“small talk" doesn't bother them. If your clients are not
traditionalist, “small talk" will likely not be & problem to you.

Part B

Read this section so you can visualize situations grnd'/orr erériripgs 7tﬁh§t 7
might arise from the use of "small talk." Using small talk with Indians
can cause at least two things to happen.

1. The client may not return to ABE
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If the client returns, it is likely they will not readily disclose théir
questions or feelings, and might be much less inclined to interact.

You might employ other techniques than small talk to establish

communication.

a. Tolerate silence, knowing the client will say what he/she

7 wishes when ready to do do o -

b. Listen carefully when the client speaks. Indian clients will
tell you exactly what is on their minds

c. Respond to what they say, being as direct as they are

C. #6 Indians and Humor

Part A

Read this information on Indians and humor.

1. Indians often communicate a great deal through humor.
a. Traditionally, they feel too straight a face is uncomfortable
b. They often feel to laugh at oneself or with others brings good
feelings and relaxation
¢. Traditionally, Indians often used humor as a form of Social
control

Read this to be able to visualize some situations and/or feelings that
humor nurtures.

1.

If Indian clients see and feel that the trainee is able to relax and
laugh at himself or herself, as well as with them, the clients may
seem more willing to disclose feelings and to ask questions. This
fosters an equality basis conducive to the Indian concept of
interaction.

Humor is a feeling all people share. It is a positive base upon
which to build a relationship. Status differences between trainee
an.® clients need to be at a minimum for this to occur.

You might want to do these things:

1.
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Feel free to share humorous exchanges with your Indian clients.
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2. Until you know your clients well do not make them recepients of
humor. Rather, make yourself or circumstances the objects of the
humor you engage in.

C. #7 Traditionalist Indian Values

Read this to increase your awareness of traditionalist Indian values which
may impede effective communication in the ABE setting.

Part A

1. Keep in mind that no matter the behavior shown in ABE, the Indian
clients m may live and think a most different cultural existence else-
where. Many Indians feel they must be as non-Indian as poscible

in the presence of a non-Indian.

2. Indians have often been brought up to believe that acceptmg group
sanctions is the way to live. However, if they tend to accept only
Indianness, they might have great difficulty surviving in Anglo
society. r,xamples are:

a. Their children t may be disciplined for Indian ways. r,xample-
If they miss school the day after a pow wow their parents took
them to. Such social activities as pow wows are considered

, very important to Indians and more important than school

b. Indians might ignore or tease one who behaves in an undesirable
manner. They often do not withdraw pleasures or punish as

non-Indians do. Yet, at school their offspring may be
dlsc1p11ned in the non-Indian manner for Indian beshavior.

3. Indians often interact on a "now" basis, in which no one is more
important than another. Thus, they mlght desire and see little
predlctablhty in social behavior or personal relationships.
Consequently, non-Indian degrees of class and status might be
confusing to them: There are tribal positions of assigned power,
but people holding those positions often make decisions concerning
the whole tribe, not individuals.

lsart é

Read this to visualize possible approaches to bridge commumcatlon gaps
created by such differences .

1. Create a student-centered situation.

a. Lndependent study that may be individualized or group—orlented
depending upon the goals the clients determine
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Part C

Have choices of materials and programs for clients to determine
Have it flexible, so clients may change programs Or goals and
will work at their own rate

Amrange it so students can work in groups or alone, whichever
is comfortable for them

Act as a resource person, helping the clients visualize
alternatives and different perspectives as they reach for
success, and ask for assistance

Consider failure as non-existent in such a situation by
stressing only positive gains. See success as extremely
relative and measured by the clients' standards

Nurture this allowing atmosphere so clients can learn from
their own perspectives, have success while doing so, and
therefore, experience learning that is truly theirs. This is
difficult because the bulk of the responsibility is on the
student. The client must: (1) be motivated, (2) initiate and
choose their own goals, (3) attend, (4) do the achieving. You
can make sure this is viable by: (1) being available and
willing to help, (2) have excellent materials and programs,

(3) kéep in mind that much of the lives of Indian clients have
been determined by others. So, self-actualization is new
and a challenge, (4) remember Indian time—it will take time.
Keep in mind there may be many other variables affecting the
clients' daily lives.

You mlght want to do these activities to create an atmosphere relative
to Indian traditionalist values.

1.
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DeS1gn enrichment activities that are to stréss the soc1a1 as well
as educational aspects of ABE. These can be listed on a bulletin
board you create. Include:

a.

A current list of books you have available for anyone to check
out that are by, for, and/or about Indians. 2ny books you can
find relating to the particular group of Indian people in the
program must be included

¥ you can, have a day care available for students' children.
Mentmn that people other than students could be involved in

and resource peopie to invite



2.  Have an open house for the entire community. Serve refreshments
and plan the event with the clients.

3.  Print a colorful brochure describing the program and some of its
goals.

a. Discuss with clients the brochure's format and the kinds of
things they would include in it. Make some suggestions, but
respect and include their ideas

b. Print it in easily understood words and with simplistic
organization

c. Print it on colored paper if possible so it is an "eye-catcher"

d. Make it available throughout the community at stores, the
BIA, the community center, and wherever else clients would
suggest -

e. Encourage clients to distribute the brochure and/or to take

7 some home to share with others in their families

f. In thxs brochure, emphasize the sharmg, eénjoying, and
positive accomplishment aspects of ABE. Do not picture it
only as work

g. Make this brochure as culturally relevant as you can. Do not
allow it to appear simply as an éxtension of the non-Indian

educational system

C. #8 Traditionalist Indian reaction fo confrontation

Read this to gain mformatlon on how confrontation can be a barrier to
effective communication in the ABE situation with Indian clients.

Part A

1.  Indians are turned off by confrontation. Anglos are taught to face
up to things and defend themselves.

2. An Anglo may interpret Indian's withdrawal from confrontation as
timidity, irresponsibility, or a tendency to shun reality. Indians
may interpret confronting someone as rude and the confronter as
someone not worth talliing with.

Part B

Read this to Ylsqglize how confrontation can create particular situations

with Indian clients.

1. It is felt that confronting Indian clients is not worthwhile. There
are other techniques more effective.
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2.  If confrontation seems to be the only way to sclve a situation, it
should be positive.
a. The candor invclved will be accepted by the student
b. Ultimatums will undo the situation further. Rather, different
options and approaches need to be pmpomted and discussed

with the client to alleviate the immediate situation

c

7

1. You might want to do these things to inCorporate a non=-confronting
approach to solve problems or challenges:

a. Discussing the situation with the group in general about a
hypothetlcal example of the problem

b. Privately asking advice of the person involved as how to
solve the problem

c. Quietly ignoring the problem and concentratmg on reinforcing
the positive behavior and of the client(s) involved

C. #9 One way to become acquainted with the Indian community in a
;@snwe manner

Part A

Read this section to gain some information that mlght offer some insight
to a non-Indian trainee with Indian clients.

For Indian clients to gain understandmg of themselves in relation to their
group as well as to the larger society,_ they probably need to discover
their rights, assets, and identities. They may need to be able to
harmonize Indian and non-Indian systems. If they experience value
conflicts, they need to realize that the society has liabilities as well

as assets, and that Indianness has assets as well as liabilities in order
to survive. To assess their own place in society, Indians most likely
need to understand their herltage. To assume a place within society,
they will probably have to assess both Anglo and Indian relevance. Part
of our relationships with Indians might include an exchange of values
and perspectives. This could offer edification to members of both our
groups. It may also serve to enhghten both to visualize more realistically
the cultural differences we are all facing and coping with. Individuals
involved must not base their perspectives on value judgments formed
from stereotypes. It should be kept in mind that until now, communica-
tion between non-Indians and Indians has often been less than
satisfactory. Overcoming that phenomenon is no small task.



As non-Indian trainees, we must try to demolish our stereotypes of
Indians, and vet deal realistically with cultural differences by being
aware of them, sensitive in trying to understand them, and above all,
respecting them. We will possibly represent the mainstream to our
Indian clients. That may initially create negative feelings and we may
feel at an unfair disadvantage. At the same time, the neutrality of
being non-Indian can also be a positive situation.

To evaluate cultural differences discussed in this module, you must
assess and define the particular differences you deal with, and also the
degree to which those differences are barriers. This module has given
you a starting point. Remember, that you are the go-between. You will
be deahng with the community at large as well as with rour Indian
clients. As long as Indian people are misunderstood or considered
unacceptable to the community, the option of success for them is minimal.

Interview an Indian member of either the (1) Tribal Board of 'I'rustees,

(2) the Reservation Education Committee, or (3) any committee dealing
with Indian concerns. Ask questions directly related to your area of
interest. Example: If you are in ABE, ask things concerning (1) assets
and deficiencies of current reservation program, (2) needs in terms of
the fac:.hty used or the materials needed, and etc. When the interview
is complete, describe and define to yourselt at least four characteristics
you can identify of the Indian culture that you felt affected communica-
tion during the interview.

D. Source List for Further Reading for Module 9.2 (Optional)

Aberle, Sophie D. and William Brophy. The Indian, America's Unfinished
Business. Norman, Oklahoma: U of Oklahoma Press, 1966.

Brown, Dee. Bury My Heart at Wounded Knee.

Cahin, Edgar. Our Brothers Keeper

David; Jay, ed. The American Indian, the First Victim. New York:
W. Morrow, 1972.

Deloria, Vine, Jr. Custer Died for Your Sins.

Driver. Indians of North America.

Hall. The Silent Language. Fawcett, 1959.

Henry, Jeannette. Textbooks and.the American Indian. San Francisco:
Indian Historian Préss, 1970.
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Knopf, 1968.

Josephy. Red Power; The American Indian's Fight for Freedom:
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Nerhardt, John. Black Elk Speaks

Ruby and Brown. The Cayuse Indians.
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Present Status of the American Indian.
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Zintz, Miles, ed. Education Across Cultures. Dubuque, Towa:
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MODULE 9.3

TOPIC

Identify specific cultural barriers to effective communication with
Chicanos.

LEARNING OBJECTIVE

The trainee will be rable to recogmze and 1dent1fy some specific cultural
traits which might'create communication barriers to effective communica-
tion with Mexican-American people.

RATIONALE

Within the ABE settlng that includes Mexican-Americans, whether you
are a counselor or instructor, you will probably become aware of
51gn1f1cant cultural dlffereiiééé.r To see that such differences do not
impede communicatiori, you must be aware of them, and visualize their
potential influence upon interaction. Awareness of such cultural
differences might help you to relate positively to Mexican-Americans.
Then, the differences will not necessarily exist as barriers.

PREASSESSMENT

List, with eig'ity percent accuracy, a minimum of five cultural traits cf
Mexican-Americans. Indicate at least one specific characteristic of
each trait you list which might affect communication.

LEARNING ACTIVITIES

Leamning Activity One

Read the explanations and definitions of terms in the Appended Materials .

Learning Activity Two

Read the notes from the author in the Appended Materials.

Leaming Activity Thre

Read materials #1 - 8 for: (1) information about specific Mexican-
American cultural traits, (2) situations that might occur during intéraction
with Mexican-Americans bécause of those traits, (3) some optional
act1v1t1es you mxght do to better acquamt yourself w1th the Mexlcan-

American clients. )
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Learning Activity Four

Note source list for further optional reading.

POSTASSESSMENT

(1) Complete the Preassessment with eighty percént accuracy .

(2) List at least one approach or behavior for at least five cultural
traits you think might lessen the possibility of such traits becoming
barriers to effective communication.

(3)  List at least five ways this module has either reinforced or changed
your perspective about Mexican-American people.

Note: (2) and (3) ideally should be done with your supervisor. If that is

not possible, completing (2) and (3) may still be of value by giving you

the opportunity to articulate your perspective in writing.




APPENDED MATERIALS
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A. Explanation and definitions of terms

The counselor/instructor will be referred to as trainee throughout this
modul..

Mexican-American counselee/students will be referred to as clients.
The information in this module is basically for the trainee who is

inexperienced and unaware in terms of working with Mexican-American

The hyphenated term Anglo-American is used with the hyphenated term
Mexican-American to equalize these titles. Anglo-American generally

is used in this module tc keynote the tone of mainstream society. Using
the term Mexican-American is limiting because students may prefer to
be called Chicanos or Spamsh—Amencans. It is felt that the information
in the module is valid for persons with any of those preferences. For
continuity, Mexican-American is used throughout. Keep in mind, though,
that such tities are not necessarily interchargeabie, and clients may
have strong feelings about being called one rather than another.

Someé Mex1can—Amencan cultural traits will be defined and discussed in
this module as potential barriers to effective communication. The traits
discussed are only examples of some Mexican-American cultural traits.
They have been chosen as examplés to increase one's awareness, and

are considered a valid base for understanding Mexican-Americans: The
traits discussed are very general, and limiting because of that. It must
be kept in mind chat there are great differences between individuals,
specific groups of people, and locale (rural or urban) You are expected
to take the general nature of these traits into account, and to apply all
or part of the information in thé module as it seems realistic in terms of

the Mexican-American population you work with.

B. Notes from the author

The author has had a number of experiences teaching and counseling
Mexican-American persons. This module incorporates both that

experience and my personal philosophy. The thrust of this module is
to create or reinforce an equalizing situation for Mexican-Americans.

Their past negative experiences are most evident to them. They néed
no more of that.

If Mexican-Americans 1dent1t1es stem largely from their cultural heritage
(the author believes that is often the case); the act of actively becoming
aware of and acknowledging that heritage will encourage positive self-

identify and confidence from them. Then, learning basic skills, as well

51

51



as being ablz to survive and interact as an independent person in terms
of society can follow. Developing such a situation is your challenge,
and the objective of this module. Societal "survival tools" are included
in this challenge, but, trust and culturally relative meaningful
communication must occur first.

The affective nature of this module makes it very hard to measure, if it
can be measured at all. However, the difficulty of a task by no means
lessens the importance of it, or the necessity of its existence.

C. #1 Me:x=ican-American Family Loyalty

Part A

Read the following information which describes Mexican-American family

loyalty:

1. Family loyalty in the Mexman—Amencan culture often encompasses
maintaining intense emotional and physical attachments to one's
entire family and the places and things attached to the family.
Mexican-American people often keep strong physical end
metaphorical family roots because of this.

a. The needs of the family often supersede the needs of
individual members
b. The family often captures all of the 51gmf1cant social relations

of the individual

¢. It is often considered shameful for a person to seek aid or
relationships outside the extended family circle. One's first
loyalty is often to the family and the collective pride thérein

d. Many Mexican-American persons often turn to the family
group as their source of advice

e. One's honor and respect are often associated with one's
lack of obligation, attachment to; or indebtedness outside of

the family circle
Part B
Read how family loyalty is often important to the Mexican-American
clients.

1. Several items in Part A will affect how the clients interpret
part1c1pat10n in ABr,. Awareness of communication gaps that may

a. If the client's famlly priorities come first, clients may miss
class to tend to family needs. To them, this is an unquestloned
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obligation. The Anglo-American obligation to go to school no
mattér what may not be understood or valued by Mexican-
Americans and should not necessarily be expectéd of them or
imposed on them o o ,

b. The family's pressure upon a client might curtail the degree of
participation that person has in ABE regardless of the client's
personal desires or wishes. It may be a traumatic decision
for the client to come to ABE. There is often opposition to or
restriction of individual's activities with outside groups or
people

c. Since Mexican-Americans often spenc and feel obligated to
spend a larger part of their time with their family and neighbors
than middle class Anglo-Amerlcans , they may feel they have
limited time for ABE

d. The strong physical ard emotional attachments in the Mexican-
American family tend to create low mobility, and a resistance
to change. Ideas and perspectives encountered in ABE may be
difficult for the clients to understand, let along accept. Time
will be prerequisite to acquisition of such things. Some kinds
of information will be rejected because of this cultural
difference o 7 )

e. Implied also ih (d) above, is that Méxican-Americans will not
be difficult for them to establish and mamtam relatlonshlps
with new kinds of people. The trainee and ABE will both be
new to the clients. Simply, the challnnge of being in ABE and
associating with the trainee will be an initial, though unstated

) goal for the client

f. Often, the sole resource for financial and other aic is the kin
group. That may drain the financial and emotional resources
of mobile family members, who could likely be your clients.
Such a drain can also inhibit some family members from
availing themselves of alternative resources (like ABE) in the
general society

Part C

You may chooseé to do some of these activities that may help in overcc=ing
the potential communication barriers listed in Part B.

1. At the beginning of the school year:

a. Arrange it so you can speak at the church and/or commumty
center or a similar gathering place in the Mexican-American
community
1. Have your Mexican~American aide (s) accompany you to

translate and to introduce you to the people
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2. Make your preseqtatlon informal and friendly. Be
informative if the opportunity presents itself

3. Invite families to your learning facility: making sure
they know when it is open

4. Stress the fact that all ages of pecple participate in
ABE, and that more than one member of a family might

be part of ABE

2. Try to attend and participate in as many act1v1t1es of the Mexican-
American community as you are invited to or that are open to the
public. This can indicate your interest and commitment to the
people. Your sharing in their activities may encourage them to

participate in ABE.

3. Davelop réalistic optional learning units that center around:
a. family activities
b. consumer education

c. budgeting for family needs
d. the importance of one's family

(Note: Resource people from the Mexican-American community may
be necessary and are certainly desirable to help you with this.)

C. #2_Male/Female Roles

art A

g |

Read this section to learn some ways how male/female roles in the
Mexican-American culture are clearly defined.

[
L]

a. Males are often the absolute figureheads of the family

b. Males are usually free to socialize with outsiders more widely
than females

c. Females mostly socialize with relatives as their source of
recreanon or c0ntacts

d. Females are often discouraged from going to school . They
are to be submissive, learn household tasks, and care for
children as their goals in life

e. Machismo (sexual virility) is often very much & part of the
male Mexican-American. It often involves dcmination over
affairs of family, especially one's wife, and whatever extra-
marital relationships one has. This role of specific desired
masculine traits is often nurtured early and reinforced by
peers and family. It does not usually include a stress on
one's intellectual abilities
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Part B

Read this section to gam .mOmaLlon about how the Mexican-
American concept of male/female roles can affect ABE: What
should you be aware of to know what is happening or may happen?

Q.

If the trainee is female, she may appear as the antithesis i
"what women should be" to a Mexican-American client. She
may seem authoritarian, businesslike, and aggressive instead

of nurturmg, sensitive, and submissive

1.

2.

t may be difficult for Mexican-American male clients to
take her senously
He may feel if he does take her serlously that his
machismo will be lessened or threatened, particularly in
cthers' eyes
He may find it difficult to function in class, even though
he wants to because the situation may seem and feel like
a parody to him
He may misirterpret friendliness on her part as having
other connotations
Female Mexican-American clients may view the female
trainee as missing the “important" things to females.
They will probably not have trouble taking her seriously
because of some of the things they have in common with
her, even though they may usually think of males as
authority figures.

Female Mexican-Americans have generally been discouraged
from attending school and taught that academe is not part o:
their femaleness

1.

The decisior to go to school or participate there may be
diffioiilt for them

traditions
They may see their participation in ABE as running the risk

of being unacceptable and unattractive to the "old" ways
If they feel negative about their association in ABE, and
also doubt their intellectual abilities, it may be doubly
dlfflcult for them to attain new flexibility in their leaming
as well as in themselves. Such reevaluation can be
painful, confusing, and frustrating

Assummg female Mexican-Americans do become involved
in ABE, their participation there may be limited if they
feel 1nt1m1dated or dominated by male Mexican-Americans
who are also in class



6. Keep in m.pc that the clearly defired ma1e/xema1e roles
are often seen by many Mexican-Americans as inherently
right and not to be guestioned

Part C

You may want to complete either of these activities to deal with
communication gaps resulting from Mexican-American ma1e/;ema.e roles.
1. Design optional units for clients that include:

a. Create learning activities geared toward the basic skills
(reading, math, Spanish/English) that can be wozked on at
home as well as in the leamning facility. These materials
could involve oral or written responses

b. Have realistic and practical information available that deals
with economical home repair, "how to" units, and nutrition
hints. These units should also involve the clients® ideas and
require thought processes to assimilate them. They should
not be simply sources of information

C. 3 Bilingual Challenges

Part A
Read this section for informaticn about bilingual people.

1. Language is a good guide to the way a _ zrson percelves events
and objects in the world about thém. It is an effective tool for
learning. To negate one's language is to negatively affect that
person's identity and self-esteem.

a. Mexican-American cherish Spanish as part of themselves,
their families, their traditions, and the culture to which they
belong. So, there leaming should include their language

b. Spanish is their native tongue; not a foreign language

c. There is no reason why both Spanish and English cannot

enhance an ARE setting

Part B

Study this section to gain information about the challenges of teaching
English as a second language.

1. The following explam some past ircorrect and devastating attitudes
toward bilingual people, specifically, Spanish-speaking people.
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Anglo-A....encaps have often viewed being bilingual as an
extreme virtue in middle-class educated paople, but decried
the use of any language other than English in education as
unaccepteble. That is an amblvalem, intolerant, and
unimaginative opinion which has done a great deal of damage
to bilingual persons seekmg education

Educators have often seen bilingualism as being detrimental
tc intellectual *unct.omng and thus to success in school.
This is false. Being bilingual can afford one a unique wealth
of X nowledge and commnunication not otherwise available.
Hewever, for that to happen, both languages must be accepted
and respected not just tolerated

The followmg are Lhmgs to xeep in mind with your bilingual
students in the ABE setting.

a.

Hy
.

At first, using two languages will take students more time and
they may experience slow progress. That is no indication of
the mental capacities of the clients. There are many rates of
communication and leaming, all valid. They are as distinect
as the individuais inrvolved 7

Remember that students may have to:

1. translate from one language to anocher

2. think in one language first and then in anothér

3. relearn whole new concepts in @ new language

Students may be limited experientially with English. You
cannot criticize them for lack of fluency. Encourage them
instead for their accomplishments and efforts

Call your students by their Spanish names unless they ask you
otherwise. To anglicize their names can be msultmg. They
will understand your attempts o pronounce Spanish correctly!
Students may have inferior feelings about their ability to
speak English because of bad past experiences and little
practice. This may cause them to be hesitant to discuss
things during class, or to ask you questions. Communicate
beth in Spanish and Enghsh The former to provide
communication that is easily understood by them and can offer
them the verbal information to solve problems. Then, later
learming the amount of English necessary for survival within
the mainstream can be approached as a viable task

Remember that people can read Enghsh without comprehendmg
what they are reading. That is another reason why both Spanish
and English must be part of this ABE settmg ABE is a last or
only chanceé at éducation for & many. It is no time to overlook
giant gaps in communication or to negate ~he validity of one's
cultural heritage by neglecting the language of that heritage
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3.  The following deal with difficulties in translating Spanish 10

English and vice versa.

a. There are untranslatable words

b. The translator needs to have an awareness of the Bart.cular
area of kaowiedge being translated

c. Slang and collogquiaiisms lose flavor in translation

d. Propér word combinations are difficult in translation

e. Idiomatic expressions are untran nslatable

f. Cognates, words that sound or look alike, may ba pl‘falls

g. Translating fron one language to another may recquire creation

7 of new words to convey meanings

h. Competent translation takes & great deal of time ]

i. Letters (g) through (h) above indicate only some of the
challenges of language your Mexican-American clients face
as under—educated persons hoping to succeed in ABE. Keepmg
these obstacles in mind will increase your understanding of
their viewpoints, and hopemlly facilitate in making ABE more
realistic for them

Part C

speakmc students .

1.

Obtain a paperback Spanish/English Dictionary:
a. For yours elf
b. For each of your clients

Devise an instructional sheet for use of the dictionary.

a. Include both English and Spanish instructions on the same
7 sheet

b. Make three sets of instructions:

1. Primary level
2. Middle level
3. High school level

Have reading materials readlly available in a number of levels that
are of adu.t mterest and in both languages. Use culturally relevant

articlés by Mexican-Americans.

If you have students who speak, but do not read Spamsh that is
your first challenge. Obtain pre—primer materials in both languages.
Encourage their learning to read in both. Coalesce the materials.
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Combine both 1ang1.ages in your efforts. This will take time.
will be doubly meaningful to your Mexican-American clients.

Obtain materials (example: Laubach materiais) which include such
survival skills as checkwriting, application compTet.on, and
driver's test questions. Integrate these practical materials into
the program for those who need them. Those matérials of this
namre which are ‘only written in English should also be translated

nto Spanish for better understandmg on the client's part. XKeep in
mmd that in some states GED tests can be taken in Spanish.

w
)

C. Z4 Mexican-Américan "World View"

Part &

Reac this section to gain information on how the Memcan-Amerlcan
"world view" differs from the Anglo—ll.me"lca'l "world view.'

1. There are a number of ways the Mexican-American world view
differs from the Anglo-American world view. Awareness of some
of these thmgs is important: Some of those differences are listed
below:

a. Status to the Anglo-American often results from what he does
and what his education has been. Status to the Mexican-
American is often grounded in the honor of the lineage of
his/her family and if that is maintained by him/her.

b. Anglo-Americans tend to do for the common good There is
often little regard for the specific individual. Mexican-
Americans often have a particularistic approach. A specific
individual one's relationship with that person will often be
prior to the larger good of the community or the ccuntry.

c. Anglo-Amerlcans are many times affectively neutral, striving
to only express emotions acceptable io their own status.

To them, free expression of personal feelings is often not a
desired trait. Mexican=American culture often sees emotional
responses and expressions as important. To them, affective
expression lends itself naturally to the fact that one's social
life and relationships are a larger part of life.

d. InAnglo-American culture, one's level of aspiration is thought
to lead to a ladder of success best described by superlatives
like best, first, and most. The Mexican-American culture
often sees success as being satisfied with the present.

99




e: Work i is oftén an end in itself to Anglo-Americans. Many of
them see success as coming from work. Mexican-Americans
tend to work to satisfy their present needs. It has been saic
that they feel a poor man will go to heaven as soon as a rich
man:

Anglo-Americans often strive to save for the future, and see
thrift as desirable. Mexican-Americans much of the time
share what they have with their kin group and see little value
in saving.

-ty

g. Anglo-Americans exist from the premise that the world is
changing and such changes are inevitable and accentable.
The Mexican-Americans’ reaction o change is often negative.
'I"ney tend to follow the old ways in confidence. They oiten
feel if the old ways have worked, there is nc reason to change

them.

h. Anglo-Americans usually have and seek to find scientific
explanations for all behavior. Mexican-Americans accept
non-scientific explanations for natural phenomena like
sickness and various forms of behavior.

i. Competition is usually part of the Anglo-American way.
Aggres sion is often considered desirable. Oné competes to
win, with first prize the goal. Mexican-Americans tend to
stress humility and acceptance of the status quo. Submission,
rather than aggression tends to describe Mexican-American

behavior in this instance.

j- Anglo-Americans often feel individuals can shape their own
destiny. In that case, self-realization for each person is
seen as limited only by one's capacities to achieve.
Mexican-Americans tend to be fatalistic, feeling that they
have little or no control over their destinies. Their religious
affiliation tends to keep life routinized and predestined, with
an emphasis on obedience.

Part B

view" of Mexican=Americans can affect their perceptions of and
participation in ABE.

a. Since Mexican-Americans have generally maintained isolation
in their kin group, they are often not concerned with the
acquisition of Anglo-American ways. That is not the purpose
of ABE anyway. Keep in mind that if they are forced to think
and act as Anglo-Americans, they'll possibly forget ABE and
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drop out. "'hey neec the opportunity in ABE to coalesce all
their preceptions, with no pressure from the trainee.

b. Since Mexican-Ameéricans often see material things as &
necessary and not an end to themselves or an indication of
status, the reasons ..ney come to class will differ from the
Anglo-Americans' concept of getting ahsead. 'T"ney may be
there to meet qual.:vcatlons for @ job to survive, but their
ideas of status and "getting ahead" will lmely .ot have
changed. To them, relationships and experiences may be

more imr::ortanl. than work.

outside of thelr kin group, ahhough lately they beve beén
more nohtlcahy active as a group. Do not press their entry
into other outside activities. Initially, their involvement ia
ABE is probably a big enough outside involvement.

d. Keeo in mind that an anti-intellectual attitude has sometimes
been the tone of Mexican-American culture: Often the only
education urged was of a religious nature. Because of this,
there may be a lack of behavioral support on the part of the
family for the ~‘ents' educational goals or endeavors.

e. Mexican-Americans may live on a day-to-day basis. Long-
range plans and goals might be hard for them to visualize.
Try to see that the educational goals they envision are
reachable and realistic in a fairly immediate manner.

I. The fatalistic concepts of Mexican=American cultur: often
stress that people shouldn't expect too much from life, so
they won't be disappointed if plans don't work out: These
feelmgs will affect the Nexzcan-Amerlcan chents abzhtles
Bemg able to think somewhat differently in this way will take
them time. Partly, it will depend upon the degree of the
clients’ motivation.

g. The Mexican-American seeing change as unappealmg and not
bemg motivated to change might also limit the clients’ ablhty
to envision new educational avénues for themselves: Offering
a number of realistic alternatives may help with this.

h. Do not question the nature of students' behavior and attitudes

concemning illness, "the evil eye," or deviant behavior.

Curranderos are a respected and necessary part of Mexican-

American culture. Their folk medicine may likely be part of

your students' lives. Negatmg that is a mistake:. Faith in

cne's healer is half the battle in curing the ill. Judging such

a phenomenon by the Anglo—Amerlcan scientific approach will

insult and negate students. ,
61

61




i. In ‘vie;acan—z—_merlcan culture, there is often a Great awareness
of personal differences. This awareness includes respect and
admiration for individuality. Individual worth is often
considered sacred. Mexican—-Americans react dlzzerently to
each person. They often do not see all people as being
created ecua.ly, rather all people are different, but treated
equally. Anglo-Americans tend to stress conformity rather
than i .ndlwdua.lty. To them, desired traits are often for the
group to adhere to one rule; the role for the community or &
common goal. This Anglo-American trait is evident in educa-
tion also—as "adjustment" to schools and how one behaves
there. Effective action in the mainstream is usually initiated
by groups—labor unions, potitical parties, civic clubs, etc.

In Mexican-American culture there is not necessarily a
common v01ce in mqtual agreement. The tradition of

further. "'he Mexican-American client wﬂl expect to be treated
as an individual in ABE. Since individual differences will be
great, and the program tuned to that fact, such an exoectatlon
is non unrealistic. Results from the individualistic approach
will prove positive and necessary considering this cultural

difference.

You might wish to do at least two cf these a04v1t1es so differences in
world view will not hinder communicatior in your program.

i. Design a chart, bulletin board, or display in both Spanish and
English that stresses some of the things that ABE might offer the

clients. Include:

a. A section stressing how the clients could share (culturally
meaningful) books, and materials with their families.

List some of the culturally relévant books which are
available. Keep the list up to date. Have the books
available for long-term checkout.

. b. If day-care is nearby, mention that other members of the
family could be involved in story hours, traditional Mexican-
American games, activities, and etc.

¢. Put up notices of enrichmént programs and/or 'sJ;Seak:ersrtrhét
are relative to the Mexican-American community. Invite

everyone, not just your client population. Ask for input
from chents as to effective speakers and resource people
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2. After you'vé been wor <1ng with the Mexican-American clients for
a wn.le, have an open house for the entire community. Serve
refreshments that the clients have chosen. Plan the event with
the clients.

3: Print up a brochure describing the program and some of its goals.

a. Discuss with clients the format of the brochures and the kinds
of things they would include in it. Make Somé suggestions
but respect and include their ideas.

b: Have it on colored paper, nreze*aoly, so it is an "eye-catcher.”

C. Print it in easily uncerstood words with easily understood

organization
d. Print it in Spanish ard English
e. Make it available throughout the ’\/Iexlcan-Amencan community

at stores, laundromats, the church, and etc.

Give clients the opportunity to distribute it and/or to take

home with them for others in their family if they wish to do so

g; Emphasme the sharmg, enjoying, and posmve aspects o* ABE

h. Make this brochure as culturally -slevant as you can. Do not
allow it to appear as simply an extension of the Anglo-
American educational system

Hy

C. %5 Time
Part A

Read this section to gain information about the Méxican-American
concept of time.

1. The Mexican-American concept of time attaches little importance
to time schedules or punctuality.

a. Time is generally conceived of as in the present of "now.
Anglo-Americans usually have future-time orlengatlon

b. To Mexican-Americans, time is often felt to be a gift of
life to be enjoyed to the fullest. Wasting time is not
understood or of concern, neither is postponing

c. A Mexican-American is said to be one who doesn't hurrv
his/her share of good to come in life

d. In Spanish the clock "walks": in Enghsh the clock "runs”

Part B

1. Read this section to visualize how different concepts of time
might affect ARE.
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Amer’cans '1"—1e ainee snould reme...:)ev this. The chems
will get there if they can. If not, they will DrooaaTy attach
no negative feelings to their absence or lateness

%. Students may ask you, “Our time or your time?" Transactions
to them are often of sociabilities, not commodities in terms
of time

c. Anglo-Americans often equate responsibility with punctuality
and see time as money. To the Mexican-American réesponsibility
is often based on immediate needs of family and friends. So,
getting to ABE may easily be superseded by family priorities,
and punctuality might not be considered by Mexican-American
clients

d. The Anglo-American adherénce to time schedules is gquite
different than the approach of the Mexican-American. Often
to the Mexican-American, what is going to happen, will, when
it does happen. The Anglo-American might say, "I missed tne
bus." The Mexican-American might say, “The bus left me."

e. Be available for class when you are supposed to on a reqgular
basis. Try to be flexible in the closing hour of class

f. Do not exrress impatience at the lateness or absence of
students. Those things do not necessarily indicate that they
have a lack of interest, are irresponsible, are offended at
you, or are non-communicative

g. Let the clients know where you can be reached during times
other than class hours. This availability to them is an
indication of your commltment inteérest, and respect for their
“time"

h. As a person aajustmg to Mexican-American time, you may feel
frustration and a lack of understanding or acceptance of it.
Counse;mg/ Instructing will happen when the clients are there.

Hang loose.
Part C

You might wish to do these things so Mexican-American concept of time
is not a potential impediment to your ABE program.

1.  Post class hours in both Spanish and English, and in a number of
places.

2. Keep attendance in a careful, but not judgmental way-

3. Make a point of féiﬁforcmg prompt and regular attendance:

4. Do not stress tardiness or lack of attendance.
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C. %6 Mapners and Divlomacy

1. Read this section to ga in information on how concegts of manneérs
and diplomacy differ between A ng1o-A.“e.ﬁcaﬁs and Mexican-
Americans and can have an impact on the process of effective
communication.

a.

Ang1o-Amerwcans often believe that good CO"Lan.C&”O"l
involves frankness and openness, even though they may use
small talk to get an "open" conversation going. They often
see desn'ec traits in communication as pbeing brief and to the
point, often at the expense of tact.

Mexican-As xerlcans have great concem and respect for oLnere'
;eelmgs Often an underlying rule to communication for them

s that a screen must be provided for the other person to
maintain their dignity behind. They generally pride themselves
iz their art of communication. It involves:

Elaborate and i .nd:.:ect verbal expression

Constant awareness of the other's md1v1dua11*y and

sersonah*y in order to have good communication with

them

3. The goal is to have as harmonious a conversation as
possible

. This way of communicating is considered a matter of

courtesy, not as evasive or deceitful

Comrunication to the Mexican-American is considered

[Se 3]
.

s

(]
v

effective by hypothetlcally placing oneself in the other's
position, by suggestion, or by talking about a
hypothetical situation

Part B

1.  Read this section to visualize how one can bridge this gap in

meaningful communication in the ABE setting.

a.

ERIC

Aruitoxt provided by Eic:

Avoid Jirect questlomng of theé Mexican-American's motives
or methods. Such questioning might be considered insulting
Don't try to change the client's beliefs or criticize them.

To do that would usually be considered inexcusable and
belittling. o 7
Since your ABE group will be comprised of peoplé from various

backgrounds and with different life experiences, let them set
the pattern for communication and you follow suit. This will
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recuire great flexibility and adept verbal maneuvering on your
part. It is worth the efort. It is > one wav of respecting the

client. Such a positive base is invaluable when counseling
or instructing distinct mersons

C. #7 Humor

Part A

Read this section to gain information about Mexican-American humor

Anglo-Americans often engage in humor that invclves kidding about
things that >therwise might be hurtful to the recipient if they were
expressed differently.

1.
d.
b.
Part B
1.

This type of humor is often offensive to Mexican-Americans
The Mexican-American might see this &s a severe put-down
and sharp criticism. To Mexicar-Americans, such criticism
is o:*en mtolerable and mdlcates great mson51t1v1ty. So,
criticism. When the client rzacts ..hat way, you may see
them as hHumorless or poor sports. Being aware of this can
help the Anglo-American trainee avoid such unnecessary

misinterpretations that can create bad reellngs

Scrutinize yourself in these ways:

ad.

Analyze to see if your humor is of an objecmve, nict personal
nature. Try to wisualize your humer in the other person's

point of view.

Be friéndly but not involved in much humorcus exchange,
until you know your clients falﬂy well. Then you can
appreciate and partake in the type of humor you have seen
them display

C. #8 One way to become better acquainted with :he Mexican-American

Part A

66

community in a ©oSitive mannérs

Read this section to gain some information that might offer some

insight to a trainee with M r==x1can—Amer1ca'1 clients. For Mexican-
Americans to exist in our predo:nmatcly Anglo-American society,
they may likely need to leamn some t~ols for survival: The

66



community at large needs o live in a cm.l:m'a..y rela tive manner,
encouraging a bi—-cultural existence for those persons who are
distinct.

Mexican-Americans nééd o gain understanding of themselves in

relation to their group as well as in terms of the larger society.
ABE is a s&tting for thém to discover their rights, assets, and
identities. Their cultural heritage has tc be visible and part of
ABE. They ucely neec to be able to harmonize Mexican-Axerican
and Anglo-American systems. If they experience conflicts, they
probably need to realize the assets of both systems in order to
survive. To assess their own place in somety, they often need
to uncerstand their Mexican-American heritage. To assume a place
within society, they need to assess both Mexican-American and
Ang;o—Amer ican relevance. Part cf our relationships will include
an exchange of values and pverspectives. This will be edifying to
both the trainee and clients. It may also serve to enlighten both
‘.o v1sua ize more v'ealvstvcallv cultural differences they are facing

and coping with.

Individuals involved must not base their perspectives on value
judgments formed from siereotypes. It must be kept in mind that

unti how communication between Mexican-Americans has often

bzen less than satisfactory. Sterectyping has been part of past

communication, and should be avoided from here on out.

As Anglo-American trainees, we must demolish cur stéréotypes of
Mexican-Americans, and yet deal realistically with their cultural
diffzrences by being aware of them as individuals, sensitive in
trying to understand them, and above all, respecting them. We
will possibly represent the mainstream to our M=x1can—.l\:r:er1can
clients. That may initially create negative feelings, and we may
fee“ at an unfa.u' d1sadvantage. At tqe same time, we are in a

you must assess and defme the partlcular differervces you deal
with, and also the degree to which those differences are barriers.
This module has given you a starting point. Remember, you are
the go-between. You will be dealing with the community at large
as weit as your Mexican-Americarn clients. As long as Mexican

Americans are misunderstood or considered urac"eptable to the
larger society, the opticn of success for them is minimal.
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(B2 )

You may choose to co this activity Lo hetter acr:uavm yvourself with

the Mexican-American community z1¢ its true needs. Interview a

"ex:ca"—f‘d?m’m" member of either (1) the local board of one of
the Mexican-American community’s socz.al agencies, (2) the local

Mexican-American day cere center's board or staff, or (3) the

person involved in bilingual education programs in the lecal schools.

Ask questions dl:ecdy related to your arez of interest. ...xample:

If you are in ABE, ask things concerning (1) assets and deficiencies

concerming the 1ocal program, (2) needs in terms of facilities usec

or materials needed

D. Source List for Further Reading for Module 8.3 (Optional)
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