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Preface

Thé purpose cf the SAGE Answer Key is to provide *he answers to the
Pre- and/or Postas:sssment sections of the modules. There are three
types of answer keys to the modules: (1) specific keys, (z) generalized
suggestions or guidelines, and (3) no specific right or wrong answers.

The first type of answer key has specific answers to the Pre- and/or
Postassessment sections. For example Module 6.1 contains the /pe
of Preassessmént instrument in which a specific choice is to be made
and a specific answer key has beén constructed. Most answetl keys of
this nature are contained in those modules which are theoretical in
nature,

The second type of answer key contain suggested guidelines but are
not technicelly considered right or wrong. Module 27 .4 contains this
type of generziized guideline. These types of guidelines must be
Interpreted in terms of local program goals, objectives, and priorities .

The third type of answer key is provided for communi:- based modules
and are designed to bé adapted to local community ne=ds. Modules
19.1 through 19.6 are examples of community based modules. These
types of modulés do not have correct or incorrect answers. Completion
of these modules is determined by the criterion(a) statzments in the
Pre- and/or Postassessment sections.

The pages of this document are multi-colored. They match the colors
cited in the Package Guide, the colors of the pages in the Module Index,
2nd the color covers of'the twelve packages. Theréfore, to locate the
answers to a specific module turn to the colored section that matches
the appropriate package color. Within a colored section locate the
spacific module answer key.

All modules contain either: (1) a separate Preassessment and
Postassessment answer key (if Preassessment and Postassessment
components in the module are different from one another), (2) a comkined
Pre- and Postassessment answer key (if Pre- and Postassessment
components in the module are the same instrument).

John ﬁaqwig, Ccoiéiﬁéféi
Adult Education Program
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1

ANSWER K=Y
MODULE 1.1

Guidance is a broad ter— _sually apzahe:: =" a school program of
activities and services. 3Suidance aims tc assist persons tomake
and ‘carry out plan., anc - aehieve satisfzcrory adjustment in life.

a. Provide opportunitizs for isarning, essential for self-direction.

b. Assist in developizg =fficient methods of iearning.

c. Provide 1nfermat10r:~ &ocut occupationzl life, and assist in the
solution of problams of occupational adjustment and progress.

d. Assist orientatiqj{. c new (school) si=iations and toward best
use of (school) c-portunities.

e. Assist in the dew=lopment of suitab:= long-range sducational
plans.

f. Assistin general. life decision-maiing processes.

g. Provide both relevant sources for cathering, current information,

and also the facilities for providing such information to persons
so they can understazc and use it.

(Shertzer zad Sto..z v 2. 171-172, and 268-289)

Counseling is usuaﬂy viewed as one part cf guidance services; it
is subsumed under the general term, guidance. It is one service
within guldance rather than synonymous with it. Counseling may
be seen as the heart of the guidance seérvice as herc true meaning
is given to "individualized stiention". The counselee is accepted
unconditionally. Some dlstmgulshmg characteristics of counseling
are:

a.' Recipients of counseling are "normal" individuals rather than
those exhlbltmg abnormai or extreme modes of adjustment.

5. Counsehng usually deals with present and available conscious
material in an attempt to foster interpersonal adjustment to
personal concerns.

c. Counseling helps the essentially normraiw ;ndiyiduai remove
frustrations and obstacles which interfere with interpersonal
development .

d. Counseling is assistance glven md1v1duals to help them attain
a clear sense of identity, and to assist them in coping with

8



devéiopmentai tasks such as seif—definition, indepeﬁdeﬁée, etc.

(Shertzer and Stone pPpP. 137:iéi)

3. The diffsrence between guidance and counseling, as can be inferred
from the answers to questions one and two, is oné of emphasis.
Guidance is seen as a service wnile counseling is seen as a process.
Guidance deals mainly with the collection and dissemination of
current and relevant information abou: the society in which we live.
Counseling seeks to integrate individuals so that they may
appropriately and effectively utilize guidance services, and in
general effectively deal with the problems of living.

As mentioned earlier, guidance is seen as a set of services of which
counseling is but one.




ANSWER KEY
MGCDUILES 2.1, 2.2, 2.3
Thé modulés on counsehng theory are subjective in nature and co not
have any correct or incorrect answeérs. The successful completion of

these modules is determined by the ratings of the supervisors as outlined
in the preassessment sections.

ERIC i




ANSWER KEY
MODULE 3.1
1. List, define and give examples of the ten 1eads/responses listed in
the Learmng Objective.
. Suggestlon Lead used to suggest possible courses of action
without telllng the client what to do; counselor supplies ideas.

b. Sllence- Response used to let the client continue with what he
was saving.

c. Intemretatmn- Lead used in which the counselor states somethl
which can be inferred from what the client has said and from the
counselor's knowledge of the problem.

d. Explanamon- Response used to help cllent understand why h

the client to respond to.

e. "Mn-hm": Lead used by counselor to indicate that he is interested
in what the client is saying and that he understands and accepts
what is being said; may be a "yés" or a nod of the head.

£. Reflection: Léad in which the counselor tries to express verbally
the attitudes or feelings of the client.

g. Clarification: Response used by the counselor to help him
understand what the client means; counselor verbalizes what he
thinks the client is trying to say without changing content of
ciient's statement;

Question: Lead usad by tnercpunSeiQr in order to secure more
information from the client in a direct manner.
i. Assurence/Reassurance: Lead used to make the client feel better

and to reduce worry or concern; should be used carefully as it
tends to transfer responsibility from client to counselor.

j. Restatement: Response in which the counselor merely restates
the words of the client in an attempt to help him see how he
sounds.

| oY
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ANSWER KEY
MODULE 3.2

a. Communication to the client that the counseler understands the
client’s s1tuauon, perceives the client's feelings and attitudes,
sees the world as clearly as possikle from the client's point of
view without becoming directly involved in those fee].mgs Thus
the counselor senses it and perceives the causes, but without
ever losing objective reality.

b. Define unconditional positive regard as you understand it.

Emphasis lies on the fact that there are no conditions attached
to the acceptance of the client by the counselor. The counselor
experiences this unconditional positive regard for his client

to the extent that he finds hemself feeling a genuine acceptance
for all aspects of the client. This implies that the counselor

is not appraising the chent but rather is prizing him no matter
what feelings, and motivations the client « experiences during
the interview.

2. Evaluate the counseling transcript according to the criteria.

2
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ANSWER KEY
MODULES 3.3, 3.4
Due to the nature of these modules there are no correct or incorrect

answers. Successful completion of these modules is determined by
criteria contained in preassessment section;

Iy
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ANSWER KEY
MODULE 3.5

Due to the nature of this module there are no correct or incorrect answers.

Successful completion of this module is determined by criteria statements
in modules 3.1 through 3.4.

11
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ANSWER KEY
MODULE 4.1

1. What conclusion can you draw from the 1nfo;;pat10n glven" This

should be done in writing and corrected in conference with your
supervisor,

a. May need remedial and/or developmental training in basic skills
such as reading, writing and bzsiz math. May need to finisi
high school via study for a G.E.D. or Adult High School Diplcma.

b. This man is dependable as an employee, after twelve years with
one company, and it will nrobably not be necessary to train for
attltudes on the job such as being on time, etc.

c. Has a need to make an income sufficiént to support six persons.

d. Enthusiasm will aid in whatever training he decides upon
ultimately.

e. He would like outside work with possible forestry connection.
2. What questlons would you have to ask WhiCh are not mciuded in the

dation that would be congruent with the whole life-style of your
cliént?

a: Are you from this area originally - or = How long have you lived
here ?

Interpretatlon This allows a generalization of area value system
and an insight into what type of life-style is most familiar to
client.

b. Have you discussed going to school and entering a new career
field with your wife and family?
Interpretation: If the answer is "no" or amblguous you could
think along lines that there may be little verbal interaction at
home other than relating to concrete areas such as material
goods, child discipline, necessary conversation about everyday
items on a small scale with famlly, etc. Little verbal interaction
relatmg to abstracts such as feelings, goals, desires, problems.

c. What do you think about going back to school? Do you feel
excited about it?

Interpretatlon If "no" or ambiguous, as many dlsadvantaged
students are apt to be afraid of another failure experience, you

13
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may be able to further test as to basic educational (cogmtlve)

abilities such as reading, writing, and basic math skills before

suggesting a training field. Many students "find themselves"

while invc ved in adult basic education learning experiences and

bocome better defined as to goals after finding that they CAN

succeed at things they previously felt that they had failed at.
Other indicators relating to the above ablllty or 1nab111ty to explam
feelings incluade:

--verbal difficulty in expressing abstract ideas (feelings, goals,
ideas).

--vocabulary and enunciation usage: use of few words of three
or mare syllables might indicate poor reading and expression
abilities and difficulty in reading texts. Gesturing and mumbling
could indicate that your client is unused to stating ideas verbally
and would be uncomfortable and do poorly in a formal classroom
settlng.

REMINDER: We are speaking here only of cognitive abilities. Your

client might shine in other tkill areas related to manual dexterity and

therefore be happler in a career emphas:.zmg these skills.

d. What did you think about the results of the last election?
Interpretation: He may tell you if he voted. If he can discuss
the local pohtlcal scene he may be telllng you that he values
1nvolvement in civic affairs. He also indicates that he reads
above the 8th grade level as newspapers are written at about
8-9th grade levels.

é. Do you subscribe to any magazines or newspapers? Who in
the family reads them?
Interpretation: A cross-check for social interest and reading
frequency and ability.

f. What are your hobbies?
Interpretation: Many disadvantaged persons do not have any
other than fishing and hunting for food type items. You will
gain an insight into what value leisure activities have in the
life-style of your client.

g. You stated that you wanted an out-door job. What are your
objections to an in-door job?

Interpretation: If objections are presented and you find that

14




he'sin{ave;gxpeﬁeﬁcred an indoor position he may be fearful that
his capabilities are lacking (a counseling indication) or that he
simply values nature highly.




- ANSWER KEY
MODULE 4.2

1. a. Ask the client what his plans are. You will find that the most

obvious i$ often the best with regard to approaches. Entenng
the situation sincerely interésted in his future will stimulate
him to share whatever plans, or lack of them, he has.

b. Ask him how he's going to accomplish his stated goals. If he
has not stated any, ask if you can discuss making some with
him.

c. Ask if he has checked the ]Ob n.arket to see if what he is thinking
of entering pays enough and has positions to fill in his geographical
area.

d. Ask him if you canaid his planning be selecting somé tests he
can take for both aptitude and interest. Be sure that he understands
that these tests do not involve passing or failing, but only
inventorying his possible skills and interests.

e. Though it sounds abit romantic, ask him if he has ever dreamed
of doing or taking part in somethmg that interests him. In other
words, try and gain insight into his desires. Many times they
are realizable and your aid can begin a process of self-motivation
and growth for the client.

2. Values relate to career planning in an important manner. A person
entering tralmng for a career must value it in order to accomplish
the end result of success on the job. He must also be able to
value the short range goals of first, p0551b1e ABE work in reading
and writing and basic math, second a formal trammg program to
allow him to gain the skill necessary to dothe job, and third, to
gain a position and be successful at it. To go further, it must also
be somethmg that his cultural group values so that he gains a kind
of status in their eyes and the eyes of his iu:'uly by entering it and
persevering through the training period.

3. a: He could be invited to group sessions (perhaps including role-
playing) as well as individual sessions where goal setting is
the primary subject under discussion.

b. Aptitude tests, such as GATB, the Edwards and others can be
used. These should be carefully assessed with the client.
c. If employers in your area are agreeable, perhaps the student

can be introduced most effectively to areas of his interest by
actually spending a week or two on the job, or observing and

17
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talking to others who work in his area of interest.

The best motivation is to encourage him to seek an area of work that
he will enjoy and is gocd at., Your preparation for offering him the
1dea of short ond 1ong term goal settlng, your enthu51asm for h1m as

motivators p0551b1e. If he is indeed goalless when he begins
counselmg sessions with you he will probably assume vour attitude
or at least take his behavioral clue as to what his attitude should be
from you. Your encouragement, sincerely extended, will be the prime
initial factor in his future goal setting abilities. Another motivation
i3 to present him with a realistic picture of how his lifestyle will
iinbfbiié’ his family and himself wili benefit ang his Dridé in his

Many times in speaking with the client's instructor (= for example,
he is already participating in an adult basic educatic— program or
taking classes) you will find that the client has casi=ily expressed
a desire or an interest which is I’ughly realistic for hi-n. You can
also find out about how quickly or slowly he learns, =ow enthusiastic
or dishéartened hé is with his present learning situatzon. From this
information you can then find ways of aiding his motivation during
your counseling sessions. You may also find that the instructer
has found a particular manner of approaching the client that he feels
comfortable with. Utilize it if you can do so sincerely and in your
cwn style.



ANSV. X7

MQOD" i -
Describe your rationale for decisi: sarding the followmg factors
related to group counselmg using - sxper=" references to support

your answers. (References when no . _..ers ars selected are Mahler's

Group Counseling in the Schools [Chapter 13] and Gazda's Group

Counseling [Chapter 2].)

1.

Sex

Younger students generally function batter in same sex groups.
Iumor high or high school can be mixed if their level of maturity
is such that they are comfortable with each other. Adults can
generally function as well in same sex or mixed groups. The
general concéern is to avoid having anyone feel unduly self-
conscious in the group.

Age

Maturity is the key factor. Younger students generally function
better and are less self-conscious and are more likely to interact

with each other if they are close to the same level of maturity.

Prior acquaintance

Whether you include members in the group who are already
acquainted should be determined largely by the possible 1nh1b1t1ng
effect they may have on each other and whether their closeness
(dependence) would preclude them developmg relationships with
other members.

Personality differences

The instructors would not advocate a totally homogenous group:mg,
however, too dissimal personalities may result in conflicts which

prevent the group from developing in a helpful way. Therefore, we
recommend that extreme personality differences be factored out of

the group before beginning.

Size of Group

We recommend no fewer-than five members and no more than ten.
A group that is too small piaces too much pressure on each member
to be almost constantly verbally part101pat1ng while a group that is
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10.

too large results in scme members becoming "lost.” Additionally,
it becomes very difficult in a large group for the counselor to keep
track of the multiple mteractions and/or lack of participation of
certain members.

Freguency of meetincs

Once per week seems to be the most helpful as a rule. If the
meetings are held too frequently members have insufficient time
10 process what they have learned. If they are held too seldom,
much groundwork has to be covered each time and members lose
close contact with each ciher.

Duration of the group

“iahler suggests a minimum of ten sessions for a group. Our
position is that general parameters should bé established at the
peginning of the group and then adjusted according to the
accomplishment of the goals of the group. Since it sometimes is

diFicult to "wean" people away from a group it frequently is
helpful to have a definite termiration date.

ienqth of meeting time

In sckools it is generally most advisable to hold group sessions
for the length of a normal class period or in multiples of learning
modules. The main criteria to consider regarding length are:

"What are the basic purposes of the group and under what
organizational constraints are you working/" When time permits,
-t 1s frequently desn"able to meet Lor a longer time to allow for

Setting

Use a small, private room free of outside ciszractions in a
generally circular arrangement so each person can see everyone.

An informal setting frequently promotes mor= interaction.

Preparation for members_of the group

Each member should be interviewed individually prior to the
beginning of the group. Group goals and expectations can be
explained and the suitability of the counselee for a group
experience can be determined, e.g., do the person's concerns or
problems seem to be too complex to deal with in a counseling
group? Is he/she perhaps too divergent in personality from the
other group members to function well ?



11.

12.

Ending the group

Ending should not be abrugt. Members should know in advance
apprommately how long the group w1ll run. 'I‘ne endmg time wﬂl

Question of being open or closed group

Décision should be left to group members. Generally, if the group
is problem-centered rather than developmental it would be better to
have a closed group. If, however, the desire is to have an on-
going personal growth group, it would be more logical to leave it
open-ended.

21



ANSWER KEY
MODULE 5.2

Describe group member behaviors which are typical of the followmg

stages in group counseling. (Criteria: Mahler, Group Counseling in
the Schools, Chapters 4-7.)

1.  Involvement Stage

Group members are non-spontanecus, fearful defens1ve carefully
obsérve their leader, question the value of the group, wonder why
they are there, wear masks, engage in little discussion of
personally relevant material, and intellectualize.

2. Transition éta'ge

begm to look at mearung of their own behavior. The discussion
takes on more immediacy.

3. Working Stage

Group members demonstrate willingness to help others in personal
grcwth. They become more responsible for their « own feelings and
actions, stand on their own perceptions, and action results from
from group interaction.

4, Ending Stage

Group members experlence occasional “weanmg" problems, a

sense of loss. They recap and relive someé of the group experience;
some méembers begm to withdraw and others desire to maintain

"permanent groups."




ANSWER KEY
MODULE 5.3
riefly answer the following questions .
1. What does "structuring” mean related to éroup counseling ?
Structurmg means setting the tone, laying ground rules letting

members know what is expected of them, and modeling appropriate
behaviors.

2. Why is it desifable to have a "design" for counseling a group ?
A design provides the group with sense of purpose, gives the
counselor confidence regarding objectives, and avoids wasted

time and energy.

3. How do you determine how much structuring is necessary for you
as a group leader?

Structure is determined by what you and your group feel most
comfortable with. The criterion is group responsiveness.

25




ANSWER KEY
MODULE 5.4

-Respond to the following types of group behaviors either orally or in
writing to your supervisor (if available) by:

Note:

I.

II.

describing typical group member behaviors

suggesting possible reasons for such behavior

describing how you would respond to the behavior and why you
chose to respond as you did.

(Criteria: Ohlson, Chapters 6 and 9)

1, 2, and 3 correspond with 1, 2, and 3 criteria.

The Resister

1.

Avoids discussion of problems avoids action, refuses to try
new behavmrs anticipates failure, is protective in speech,
is selective in silence, withdraws, monopolizes

Reacts to change, is apprehensive, attempts to maintain
status quo

Empathize with h1m explore his feelmgs and help him to
express them, explain to him what the meaning of resistance
is, respond affirmatively when he is effective. These actions
are de51gned to demonstrate acceptance and to alleviate the
resister's fears

The Advice-giver

1.

Explains what a person should do very zealously, relates to
hiS own experiences constantly, plays the continual role of

"group eéxpert"

Diverts attention away from himself, conceals his contempt
for the one being helped, exhibits Superiority, feels a need
to dominate others

if possible. The underlylng prmc1p e is to help the advice-
giver understand his needs and to help him see how he some-
tlmes is seduced into giving advice by a dependent client or
friend

27
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II. The Dependent One
1. Asks for help, seduces others intc protecting him, acts
helpless, constantly gets into self—defeatmg situations,
appeals for help

2. TFeels inadequate, lacks confidence, perceives a personal
history of failure

3. Avoid discussions of why he is dependent play the role of
letting others share the feelings and practlce new behaviors,

reflect his underlying feelings, support all attempts—however
feeble—toward indepéendent action. The reason Jor this kind
of response is to increase his awareness as to how he affects
others and to support new behaviors

V. The Submissive One
1. Does whatever others want, seeks constant approval seems
' always to have problems similar to everyone ingroup

2. Has a desperate need for acceptance, lacks self-esteem

3. Make him aware of his behavior, help him recognize and
express his feelings of self-doubt, encourage him to express
his feelings of resentment. The goal is to remove feelings
of self-doubt and lack of confidence

V. The Silent One

1. Varies from intent listening to apparent boredom

2. Has a tendency toward deliberate, slow-moving behavior,
feels unaccepted so rehearses everythmg carefully before
speaking, displays non-aggressive behavior

3. Help him discuss how he feels, with deliberation give him
opportunities to speak, reflect hlS feelings. The idea is not
to put him on the spot or increase his anxiety but rather, by
careful timing and response to his feelings, draw him into
verbal interaction

Vi; Thé Anxious One

1. Dzsplays overt worry,; is apprehenswe exhibits an mablllty

to discuss any concern without great anxiety

28







VIII.

W
.

Has a lack of confidence

Have him clarlfy his feelmgs give him patlent support, avoid
any shallow reassurance. Goal is to increase’ the opportunity
for the anxious one to interact in a fail-safe environment and
to surface his fears

The Griever

1.

N
.

Cries eas;ly, overreacts, demonstrates excessive guilt
frequently

Feels lonely, helpless and despondent demonstrates feelings
of guilt, self-pity, and self-condemnation

Provtde an opportunity for expression of his grief, explore
the meaning of his grvef give him the full opportunity to
express his feelings. Goal is to give him total expression
of his grief

The Scapegoat

1.

Is the focus of aggression of others, accepts victimization of
guilt, always seems to be on "hotseat"

Does not recognize the dlsolacement of r1d1cu1e upon him,
lacks the social skills to deal with ridicule, accepts being
the "victim" as an attention-getting device

Encourage him to express h1s hurt feelmgs kelp him to see
the cause for the aggression upon him=e. g., his behavior.
Goal is to gain an insight into the meaning of his behavior
and to attempt a new way of relatmg

The Socializer

1.

Spends a long time in each group "shootmg the breeze," has
hard time getting beyond socializing and v1s1t1ng to help group
get going in interaction

Enjoys the quahty of relatlonshlps in the group, may use
socializing to avoid personally relevant data being discussed

Open a discussion with him as to what is happemng and
posslble reasons for it. Encourage the group to "get on with
it." The goal: ms1ght in a non-threatening atmosphere
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The Acting-out Member

1.

Overreacts, has a tendency toward loudness, is overly
aggressive, rebels against conventional norms

Resists group process, escapes from painful awareness, uses
attention—getting devices

Interpret his behavior, help him to recognize what he's doing,
reflect underlying feelings, role playing, discourage the
behavior through suggested alternatives to reach goal. The
rationale is that he can chan- his behavior once he feels
accepted and understood

The Hostﬂe éﬁe

1.

1.

and defiant, makes cutting remarks which hurt those they are
directed toward, appears to enjoy hurting others

These results stem from deep-rooted emotional wounds—being
hurt by a trusted friend or an intimate relationship, whose
love and/or trust were depended upon

Avoid negative remarks, display warmth, be empathic, help
him to deal with his feelmgs . The rationale is to have him
recognize that his feelings of hostility do exist. The
recognition is primarily important if he is unaware of his
feelings. The second most important factor is the acceptance
of his underlying feelings of hurt and rejection as results of
a trust and/or a confidence he once held

The Monopoiist

then wishes to Vbe in Viimeiigi'itr, resents competition fof group
time, focuses on his preferred topics :

Controls group topics in a selective manner to avoid personal
deepset feelings, has a sense of inadequacy, feels a need to
be recognized, uses a defense of overreaction to fear of group
involvement

Often in monopolizing, he is creating a barrier—the opposite
result from his intended goal The best response is to have
bim recognize the outcome of his intention—his alienation of
others toward him. Reflect his feelings and concerns and then

set up feedback to remind him when he is dominating
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XIII.

The Manipulator

i.

Maneuvers others to do or say what he wants done or sa1d
displays trustmg behavior in which he uses another's trust
for his own selfish purposes; controls direction and depth
of discussions

Fears exposure or loss of control
Be gentle in confrontmg him. Help him to be honest with

hi'nself in accepting his feelmgs . The manipulator wishes to
be in total control or command of himself and others. This

‘control is a defense to dealmg with his own feelings.

COntrolhng his own feelings and displaying a callous exterlor,
he is unwilling to accept himself while at the same time using
others! trusting behavior for his own needs. Help him to
display hlS hidden feelmgs
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ANSWER KEY
MODULE 6.2

Possible Community Resources

@)

(o)

©)

Income and Finance

1. Social Security

2. Empioyment Service

3. Welfare

Leisure and Activities

1. Senior Citizen's Center

2. Pa{ks,,,@,,ﬂd, }i?ecrea’tiori
Department

3. Community Colleges

Mental and Physical Health
1. Mental Health Clinic

2. Hospital or Clinic

Social Security insurance

Medicare

Medicaid

Jobs

WIN

Subsisternice Incorme

Food Stamps

Travel

Récreation

Leisure Activities
Instruction
Socialization
Recreational Activities
Leisure Pursuits
Instruction

Recreation

Socialization

Couns éiing
Guidance
Med:ication

HOSpitai ization

Intensive Care s
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3. Nursing Homes

Living Accommodations

1. XNursing Home

2. Retirement Housing

3. Federal Low Cost Housing

Legal Affairs

1. Iawyer

2. Insurance Agent

Intensive Care
Socialization

Rehabilitation

Intensive Care
Rehabilitation
Peer ﬁeiationship's
Socialization

Low Income Living

Socialization

Will Preparation
Estate Planning
Invéstment IBiannin;.

Income Stabilization



ANSWER KEY
MODULE 7.1
Work:

de CGrazia, "éffort or exertion done typically to make a living
or keep house. "

Leisure:
de Grazia, "the state of being free of everyday necessity. "

The University of Oregon Ceriter for Leisure Studies, “free hours
outside of survival needs: dlscreulonary time."

Recreation:

De Grazia, "activity that rests raen from work, often by giving

change (dlstractlon diversion) and restores (recreates) them
for work."

University of Oregon Center for Leisure Studies, "creative use of

leisure time, engaged in for its own sake, an activity which
gives immédiaté satisfaction. "
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ANSWER KEY
MODULE 7.2

1. Pﬂvsmal activity interests: sports, athistics, games, contests .
stunts, etc.

2. Communicative (spoken and written word) interests: group
discussions, literature, writing, sto*ytellmg, etc.

3. Informative interests: study groups, special interes: groups,
hobbies, collecting, continuing education, etc.

4, Creatlve and aesthetic interests: dramatics, mu51c dancmg,
arts, crafts, etc.

5.  Social interests: social clubs, parties, picnics, civic celebration,
dances, etc.
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13.
14.
15.
16.
17.
18.
19.
20.

ANSWER KEY
MODULE 8:1

Match the letter of the theorist on the left with the appropriate
numbered statemeént on the right. The same letter may be used
numerous times.
a. Ginzberg . Holland

b. Roe

L0

Super
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ANSWER KEY
MODYLES 8.2, 8.3, 8.2
Bue to the nature of these modules, there are no correct or incorrect

answers. Successful completion of these modules is determined by
criteria contained in Pre- or Postassessment sections.

r’,\J
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ANSWER KEY

PREASSESSMENT
1. Authoritarian Personality
Characteristics:
High degree of conformity
Defendence upon authority
Overcontrol of feelings and impulses
Rigidity of thinking
Ethnocentric
2. Prejudice means, literally, any kind of préjudgment. It is generally
used in the negative sense, and most often indicates strong feelings

a person of one race has toward a person of arother race. it is
generally I'ughly stereotyped, many-sided, and learned early in life.

3. Social distance is often maintained by persons of the mainstream
toward:
a. A certain racial group
b. A certain nationality
. A particular religion

Ql

d. A specific occupational group

e. A particular socio-econoric level

f. A certain social club

4. Stereotyping can be described as a process during which:

a. One categorizes a group or person by certain selected
attributes, while ignoring other characteristics

b. A substantial number of people agree on the traits attributed
to that group

c. There is a discrepancy betwéeén actual and attributed traits.
POSTASSESSMENT

A. Refer to preassessment keys.
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Parts B, C, and D are to be done in coordinatior. with the trainee's
supervisor (if available). If not, the exercise of answering B, C, and
D may still be of value to the frainee. Answers to these sections are
highly individualized and relative. The supervisor and/or the trainee
will determine if answers are acceptable.
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ANSWER KEY
MODULE 9.2
PREASSESSMENT

Any five of these traits are acceptable as answers. Any one o: the
charactéristics listed for each trait is acceptable for the second part
of each question.

1. Indian concept of time

Characteristics: time is "now", lateness is not an issue, time is
not seen as past, present, or future.

2. Indian sense of "weness"
Characteristics: identity comes from group, all have equal status,
social identities are nurtured and maintained by the group, each
individual is important to the group.

3. Non-verbal cue - eve contact

Characteristics: many tradltmnahst Indians do not use eye contact,

it might be considered embarrassing to the other person, to be
courteous oné shouldn’t look directly at a person.

4. Indians and "small talk"

Charactér'istics often don t use it, thmk 1t is a waste of words

of words.
5. Power of speech
Charactenstlcs speech is seen as a perilous gift, listening is as

important as talking, silence is meaningful and comfortable, being
articulate isn't necessarily considered a desired trait.

6. Indian attitudes on humor
Characteristics: it is good to laugh at oneself it is healthy to

laugh with others, is often used as a furm of social control, too
straight a face is uncomfortable.
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7. Traditionalist "world view" of Indians
Characteristics:
1. Accepting fhé group's sanctions rather than individual choice
is the way to live.
2. Their practice of ignoring undesir ablée behavior.
3. They see little predictability in social behavior or perscn
relationships.
4. Their concept of status.
8. Indians reactions to confrontation
Characteristics: feel confrontation is rude and offensive, it is seen
as rude.
POSTASSESSMENT
A. Refer to preassessment key.
Parts B and C are i;Q Vbérgijqne in cQOrdinét.ion with rtrhe ti-aiﬁeeis supervisor
(if available). If not, the exercise of answering B and C may still be of
value to the trainee. Answers to these sections are highly individualized
and relative. The supervisor and/or the trainee will détérminé if answers
are acceptable.
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ANSWER KEY
MODULE 9.3
PREASSESSMENT

Any five of these traits are acceptable as answers. Any one of the
characteristics listed for each trait is acceptable for the second
part of each guestion;

1. Mexican-American sense of family loyalty

Characteristlcs- family's needs greater than 1nd1v1dual s, family
most important social relation, honor and respect connected to
obligation to family.

2. Mexican-American male/femalée roles

Characteristics: education stressed for males, not females, males
taught to desire physical over mental strength, Mexican-American
females could be hesitant to participate in things outside of the
homeé.

3. Bilingual Challenges

Charactensnzcs- communication is best in one's mother tongue,
language is necéssary for learning, one's language is a big part
of one’s identity and self-esteem.

4. Mexican-American "Werld View"

expressmn is very 1mportant time is "now, " work is necessary
only to satisfy one's present needs, the "old ways" are best and

not to be changed, non-scientific explanatlons are acceptable

for behavior, see little or no control over one's destiny.
5. Mexican-American "time"

Characteristics: non-concern with punctuality or clock-watching,
time happens "now, " wasting time or postponing time not under-
standable. :

6. Mexican-American manners and diplomacy
Characteristics: great concern for otheér's feelings, see direct
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communication as discourteous, always allow room for other person
to maintain dignity.
7. Mexican-American humor.
Characteristics: no satire, no put-downs, sensitivity to other's
feelings, criticism isn't part of it.
POSTASSESSMENT
A. Refer to preassessment key.
Parts B and C are to be done in coordination with the trainee's supervisor
(if available). If not, the exercise of answering B and C may still be 7
of value to the trainee. Answers to these sections are highly individualized
and relative. The supervisor and/or the trainee will determine if answers
are acceptable.

P

TN




ANSWER KEY
MODULE 10:1

There are 1o specific answers for the preassessment and postassessment;
Each community will have various agencies which are appropriate for
referral. A trainee must locate specific sources of aid.

There are, however, a number of common agencies which may assist in
these areas:
1. HOUSING

a. Public Housing Authority

b. Public Assistance (Welfare)

c. Devartment of Housing and Urban Development (HUD)

d. Aid to Families with Dependent Children (ADC)

2. FOOD
a. Neighbors in Need
b. Salvation Arm_y
c. Public Assistance
d. United Way
e. Churches
3. CHILD CARE
a. Aid to Families with Depéendent Children
b. Churches
c. Private Agencies
d. Public Assistance
e. EmploYment Sécurify
4. FINANGIAL AID

Public Ass istanc e

[o]]

Aid to Families with Dependent Children
Churches

. Salvation Army

o

Q, O
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ANSWER KEY
MODULE 10.2

There are no specific answers for the preassessment and postassessment.
Each community will have various agencies which are apprcoriate for
referral. A trainee must locate specific sources of aid.

There are, however, a number of common agencies which may assist in
these areas:
1. PSYCHOLOGICAL SERVICES
a. Mental Health Clinic
b. Crisis Clinic
c. Suicide Prevention Center
d. American National Red Cross
2. ALCOHOL INFORMATION
a. Alcoholics Anonymous
b. Al-Anon Family Groups
c. Alateen
d. Alcohol Emérgency Service
e. Local Alcohol Agencies

3. PARENTAL INFORMATION
a. Local School Districts
b. Local Community Colleges
c. YMCA
d. YWCA
e. Church Groups

53




ANSWER KEY
MODULE 10.3

There are no spec1f1c answers for the pre- and postassessments. The
supervisor should evaluate all paper work generated by the trainee. He/
shé should question the trainee regarding familiarity with programs,
requirements, and procedures for getting services. He should obtain
names of individual contacts for each program from the trainee.

Note: This module connot be considere” to be complete unless the
trainee has personally visited each ot the agencies mentioned in the
module and has actually completed all paper work by each agency.
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ANSWER KEY
MODULES 10.4, 10.5, 10.6, 10.7

Due to the nature of these modules, thére are no correct answers.
Successful completion of these modules will depend upon resources
available in your local community. The trainee should follow the
critéria (as outlined in the preassessment section) as closely as
possible.
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ANSWER KEY
MODULES 11.1, 11.2, 11.3, 11.4
Due to thé nature of these modules, there are no corréct or incorrect
answers. Successful completion of these medules is determined by

criteria in preassessment sections and by followmg the guidelines
in the appended materials.

AN
4

59



ANSWER KEY
MODULE 12.1
Emgiom/éhfi The act of a person who is actively employed regardless of
age.
Unemployment: A state of being of anyone who has been employed or
who is 16 years of age and over and who is without work . This excludes
people who are students, retired, injured, too young or too old.

Surplus Cccupations: The demand for labor is this type of occupation is
low or not enough jobs for the amount of people trained in a specific
occupation, i.e., aero-space, teachers, machinists.

Demand Occupations: Occupations that are demanding qualified workers
and cannot find them.

Seasonal Unemployment: Unemployment that is seasonally affected,
such as farm workers, sales clerks , accountants, toy manufacturing,
construetion.

Frictional Unemployment: Usually is about 2% of work force. Frictional
unemployment is composed of dissatisfied workers who quit work, are

fired, or who are temporarily out of work.

Economic Depression: A period marked by excessive slackening of
business activity, much unemployment, falling prices and wages, eta:

Mass Unemployment: A stage marked by widespread national joblessnass

and depression in the economy.

Cyclical Unemployment: Unemployment of this type is rare but it does
exist. It usually occurs every so many years, such as farmers during
drought or politicians after a change in administration.

Technical Unemployment: Unemployment caused by automation or
technical advances. Employment is also a result of technical advances .

Seasonally Adjusted Unemployment Rate: After the total unemployment
rateé has been obtained, it is adjusted to average out the seasonal

influences. Monthly data for the previous eight or nine years by month
are examined to determine the normal seasonal pattern of the total
unemployment rate. Factors are then obtained from the computer to
apply to the total unemployment rate to compensate for normal seasonal
fluctuations. Each month will have a different adjustment factor. When
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an unemployment rate for the United States is quoted by the U. S.
Department of Labor, it is the seasonally adjusted total unempIOyment
rate that is given. Due to the seasonal fluctuations in uneémployment
in Oregon, the insured unemployment rate and the unadjusted total
unemployment rate will be higher in the winter months when seasonal
unemployment peaks. 8o the seasonally adjusted rate will be lower
than either the covered unemployme it raté and the total unemplayment
rate for each of those months. Conversely, during the summer months
when seasonal unemployment is at its lowest, the seasonally adjusted
rate will be higher that either the insured unemployment rate or the total
unemployment rate. S:mply put, an average cannot be as high or low as
the extremes.
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ANSWER KEY
MODULE 12.2

Change Factors:

()
(2)
)
(4)
©)
(6)
(7)

. .

. . .

W N O bW N
*

w0
.

Length of working life
Composition of the work force
Occupations

Geography of American Industry

Education and training prerequisites for employment

Wage determinants
Industrial structure
(4)

(1)

@ & 3)
(7)

(6)

@)

(1)

(4)

)

(4)

(3)

)

2 &7)
(5)

(5)

(6)
2,3, 5)
(5)

(3 & 6)
(7)



ANSWER KEY
MODULES 12.3, 12.4, 12.5, 12.6

Due to the nature of these modules, there are no correct or incorréct
answers. The activities required for completion of these modules
depends upon local community conditions. Successful completion of
these modules is determined by criteria statements in pre- or postassess-
ment sections.

on
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ANSWER KEY
MODULE 12.7
a. Private industry
b. Local, state, and federal government
c. Various organizations (unions, professional organizations,
etc.)
a. State department of employment
b. Privaté employment agencies

will vary from town to town.
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ANSWER KEY
MODULE 12.8
Among the factors of "accomplishment," "social mstitutlonal "

money status" what appear to be your major motivators ? What
are the implications of this information for you in seeking a job?

Trainee should be able to relate the above motivators to the type
of career he/she desires to pursue, i.e., what kind of career is
likely to provide the opportunity for satisfying the above needs.

Indicate whether you agree ("A" or disagree ("D") with the
following statements and comment on the reasons for your response.

A. @)
B. (D)
C. @
D. (&)
E. @)
F. (D)
G. &)

(Note: Subsect:ons A through G refer to Man in a World at Work
[Chapter 15] by Henry Borow, Boston: Houghton-Mifflin Co., 1964.)

When do intrinsic work motivators tend to predominate in a person's
vocational development and why ?

When all lower level needs are adequately met, e.g., safety,
security.
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ANSWER KEY
MODULE 13.1
(Two definitions are listed in some ca3ses.)

1. a. Race° A large subdivision of man which is characterlzed by a
common ancestry and a number of common characteristics,
partxcularly visible or somatic characteristics. The term
"race" has become hlgh.y controvertial because of exceptions
to the rule of what constitutes any given race, since there are
SO many variations in skin color, hair quality, physique,
facxal Contour, etc. , that 1s is very difficult to establish

b. Racism: The social and political belief that utilizes race as a
basis for economic, pohtlcal and social segregation, denial
of rlghts and treatment of the dlsadvantaged group as inferior.,*

The predlcatzon of decisions and policies on cons1derations of
race for the purpose of subordinating a racial group and main-
taining control over that group.**

c. Individual Racism: The involvement of both prejudimal beliefs
and dlscrlmmatory behavior of individuals.**

d. Institutional Racism: The complex of institutional arrangements
that restrict the life choices of Black and other non-white
Americans in comparison to those of white or white Americans ., **

e. Pre1ud1ce (1) An attitude, either positive or negative, which
has been formulated in advance of sufficient evidence and
which is held with emotional tenacity. (2) A belief or judgment,
usually unfavoraple, which predisposes the individual to
behave m a certain way or to think in a certain way toward
others . *

An effective, categorical mode of mental functioning involving
rigid prejudgment and misjudgment of human groups . **

Hy

. Discrimination: Prejudice, partlcula*ly prejudice which is
based on racial, religious, or ethnic considération. *

*bictiona’zy of Psycﬁologv

**Racism and/the Mental Health of White Americans: A Social
P.,ychologlcal View
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The action component of inter-group prejudice.**

g. Indirect Discrimination: Restrictions in one realm, such as
politics, created by direct discrimination in another realmn,
such as education.**

h. Direct Discrimination: An acting out that limits the opportuni-
ties and choices open to the victimized group.*¥*

i. Dlscrlmmatory Behav1or- The actmg out of 1ntergroup
prejudice against an outgroup on largely ascribed and
particularistic grounds of group membership rather than on
achieved and universalistic grounds of ability.

J Stereotz}ge- A r1g1d blased perception of an object, animal
individual or group.*

k. Ethnocentrism: The characteristic of hoiding one's own racial
or national group to be superior.*

An organized system of items, or ideology, characterized by
rigid ingroup and outgroup distinctions, stereotyped and
hostile attitudes of outgroups generally, and stereotyped
and submissive attitudes of ingroups generally, and a
hiearchial, authoritarian view of group interactions. **

1. Attitudinal Racism: Any action taken against people of color
simply because they are not white.**

(i\xote Because some of the above words/concepts and definitions apply
to other subject matter, the definitions indicated are those which relate
to this subject.)

2. One 6f the miSconceptions is that beople tend to di'scu'ss individuai

associating it with other values and beliefs.

3. Institutional racism supports individual racism.
Racist institutions may not be headed by racists or have racist
intentions.

It is extrémeiy difficult to combat institutional racism effectively.

*chtlonary of Psvchology
**Racism. and-the Mental Health of White Americans: A Social
Psychological View
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Read the attached R/D case of Grlggs v. Duke Power Co. for an
explanation of the term “fair in form but dlscrlmmatory in
operation." (Appended Materials section.)

The Civil Rights Act of 1964 and the Equal Opportunity Act of 1972
were a result of violent confrontation between whites and non-
whites in the sixties.

There are many valuabxe resources available on R/D. Use the
appended materials with other relevant resources already learned
and/or available.

The following are excerpts from different articles:

After the Repcrt of the National Admso—y Commission on Civil
Disorders implicated white racism as the major cause of Black and
white conflict and violent civil disorders , responses ranged from
angry rejection of the notion to serious calls for corrective action.
One of the weaknesses of the report was that it failed to demon-

strate the psychological roots, forms, and func:-ions of racism and
their direct relationship to interracial conflict and violence. . .

Racism cannot be explained on a here-and-now basis, nor
can it be understood as a function of any single social condition
of the past such as slavery. As evidence, Carribéan, Central and
Souta American countries with a history of slavery are less overtly
racist today than most of the United States. Racism has a history
peculiar to the speCLlc social context in which it occurs. White
racism in America grows out of the social conditions of sixteenth-
century Europe and Africa and was shaped by forces, specifically
geography, and economics of this country.

The vast maJorlty of mmontxes functlon only as custodial and
clerical workers and are the exploited class of workers. From this,
stems the present d1v1510n of the economy along racial lines and
is the result of both intentional and unintentional institutional
racism. The minority worker is in a position of non-power, e. g.

no influence upon his/her job . . .

Other factors such as the educational background of most
minority people affectlvely crlpple them for highly skilled p051t10ns
Also, years of inexperience cripple minorities who have bae
barred from the white businéss world. Thus, this kills thz
ambitions and participation of qualified minorities.

We also find other reasons minorities léave jobs are due to overt
and covert racism.

73



74

Most whites leave jobs because they find more promising JObS with
free enterprise. This avenue of free enterprise is not too respec-
tive to minorities . . .

Some problems non-whites heve on the job are as follows: racial
jckes are often used with direct and indirect harm behind them,
whites make a mockery of non-whites when they come to work in

of dressing . . .

Thus R psychoiogicaii'y non-whites feei they are being rules on a
system controlied by @ plantation boss or slave master conduction.
This feeling stems from non-whites being at powerléss positions.

The follow excerpts taken from THEY AND WE, by Peter I. Rose:

"Were there no cultural value placed upon racial ancestry it
would matter little, but in this race conscious society those who
are 'colored' and relegated to an inferior status position. In
almost every American town and city théere is a close connection
between the tasks people perform, the way in which they live, and
the color of their skin. Menial work is dlsproportlonately the
province of 'colored' citizens, the shabbier neighborhoods being
their domain. 'Whites,' by contrast, tend to have a greater
percentage (relative to their size), of better and more varied jobs,
and, in many instances, finer homes in better neighborhoods. The
sociological importance of such a correlation lies in the fact that
it is culturally, not biologically, determined."

"The influence of European (and to lesser extent, Asian and
Afrlcan) culture on America is easy to recogmze. This is, how-
evar, but one side of the picture, for the very presence of
newcomers has, in each generation, often provoked the resentment
and suspicion of those already here. America has not been immune
to group hatred and discrimination. Throughout its history there
have been those who have pers1sted in denying their fellow citizens
the right to full participation in American life, who wished to
maintain a society where the rlght 'right' skin color or religious
preference or cultural heritage was considered to be an essential
requisite to acceptance on an equal basis: Gunna Myrdal, the
Swedlsh soc1al sc1ent1st thus characterlzed tne Umted States as

brotherhood and the overt manifestations of intergroup conflict.



Discrimination takes three basic forms: age, sex, and race. All
three areas have certain faetors in common, such as dlfflculty in
finding jobs; lack of "equal pay" or adequate pay for services
performed; and stereotyped attitudes towards each group.
Discrimination on the basis of race is still the most pressing
problem facing the employment, is so mtegrated with other forms
of racism, both subtle and overt, that it is difficult to deal
exclusively with employment. Such factors as education, social
attitudes, myths » @nd misconceptions =re all evident in the area
of race and jobs.

...There is but one social force for the Negro, and that is color.
As long as the Negro is Black, and the Whité man Harbors to
prejudice, what has the Negro to do with class, or caste, with
capitalism, imperialism, facism, communism, or any other "ism" ?
Race is the Black Man's Burden.

.+ .tased on the 1970 census, reveaied that Black people lagged
far behind whites in most economic areas. The Lollowmg were
among the key findings of the joint study, as reported in The New
York Times, ]'uly 27, 1971;
blacks increased their median 1ncome by 50 percent during
the decade, but by 1970 - 8.2 percent against 4.5 per-
cent - the black rate was less than double the white race
for the flrs.. t1me B nce the early 1950 s;
mcre than one wage earner;
the 1969 income of the average black family with three
earners - both parents and one Chlld for example - was
not mgmﬁcantly different from the income of the average
white family with only one earner;
in 1969, about one—fourth of all black families had incomes
of $10,000, but one-fifth of all black families earmed
less than $3,000
The report is entitled The Social and Economic Status of
Negroes in the United States (1970 U.S. Government
Printing Office).

...Most frequently it manifests itself through relegatlon to

" traditional posn.lons and through discriminatory promotional
practices. The maxim, "last hired, first fired," is applicable to
many minority grougs, but most particularly Negroes, as is
evidenced by the greater unemployment raté for these groups.

Discrimination by labor organizations, particularly certain
construction unions, with respect to membership and apprenticeship
training is w1de<=pread Segregated locals still exist despite
contunious statements of opposition by national labor leaders . e .
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8. Institutional racism is hard to eliminate. Hence several
Affirmative Action Programs were developed. These programs, in
essence, put mandates on the businesses to comply with Equal
Opportunity laws.
9. 1. Overt Discrimination: An explicit refusal to hire, recruit,

as s1gn or promote a person or group—or dlscharge on any of

2. Fair in Form but Discriminatory in Operation (Covert):
Inst1tut1ng standardized tests and/or educational levels as a
condition for employment when these conditions do not
significantly relate to successful job performance. Refer to
Griggs. v. Duke Power Company for an example.

3. Recruitment: Disseminating false or misleading information
to non-white groups. Avoiding or failing to inform non-white
groups of work opportunities and the procedures for obtaining
them.

In some cases word to mouth dissemination could constitute
R/D if the work force is primarily white because they tend to
provide information only to their friends and relatives of
present employees.

4. Hiring Standards: Where it can be shown that non-white
groups are less 11kely to possess educational qualifications
equired by an employer and where such qualifications are
not iob related. . .

5. Test: Using a test as an instrument to screen out non-white
groups as compared to whites. And when the test is not job
related. -

6. Relatives Preference: If the employees are substantially
non-minority (white) giving preference to relatives with
respect to employment opportunities if deemed unlawful.

7. Height, Weight, and Physical Characteristics: Considering
some non-white groups and certain jobs, 1mposmg physical
characteristics may have an adverse impact upon those groups.

8. Ar’res; Records- In oertéin States using an arrest record as a

1mpact on non—whltes .
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11.

11.

9. Discharge Due to Garnishment: Flrmg of non-white people is
illegal because a disproportionately higher number of non-
whites are subjected to garnishment.

10. U. S. Citizenship: Although Title VII of the 1954 Civil Rights
Act does not prohibit discrimination on the basis of c1tlzensh1p
or alienage. The Fourtéenth Amendment's equal protection
prohibits state government to discriminate against aliens.

1. In general, ..he functions of the Human nghts Comm1551on is
to exercise the police power of the s tate for the protection of the
public welfare, health, and peace of the people in the state, and
in fulfillment of the provisions of the Constitution of the state
concerning Civil Rights.

2. It also has the power with respeéct to ehmmation and preven-
tion of discrimination in employment because of race, creed,
color, national origin, sex, marital status, age, or the presence
of any sensory, mental, or physical handicap.

3. Itisan objective body established to conduct 1nvest1gat10n
upon the identification of a formal complaint of discrimination.

4. In addltlon, it has the authorlty to determine by recommenda=
tion whether or not the result of their fmdmgs have probably cause.
If so, a writtén conciliation statement per cause and a negoriable

response from the chargeable party is prepared for deliberation.

A. Fifth Amendment to the U. S. Constitution (Ratified 1791)

It apphes o the Federal Governrr'em and protects individuals
from being deprived of their llberty without due process of law.

B. Fourteenth Amendment to the U. S. Constitution (Ratified 1868)

This Amendment addrésses itself to the state. It prevents a
state from deprlving any person equal protectlon of the law.

abridges the prwlleges of immunities of citizens of the United
States .

The Federal Government can make laws to enforce this
Amendment.
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ANSWER KEY

MODULE 13.2

1. Suagested value dimensions or concepts which may indicate
specific differences between the Chicano, American Black, Indian,
and "dominant culture (letters and numbers correlate with grid in
Module 13.2).

1. A. A wayout, valued as a means of achieving economic
freedom.

B. Necessary but not dominant factor, prlde in accomptish-
ment.

C. Significant only for survival, ego involvement low, other
priorities generally higher.
D. Central to ego development, place identity comes from
most important choice man has to make in life.
2. A. Not tied to anything emotionally but enjoyed fully.
B. Secondary to commumty sense, accepted as natural

consequence of effort.

C. Not 1mportant anything acquired is not one's own but
something to be shared.

D. Very imponant, measure of worth, competitive, I must
make more than you.
3. A. Patois or dialect differing from dominant cuiture .
B. Frequently bﬂlngual speech filled with analogies
frequently, frequently emotional,
C. Not used to fill silence but to communicate, directness
valued.

D. Directness not valued, tend to cushion intended meanings,
wide use of euphemisms.

4. A. Valued but not to the extent that Anglos tend to.
B. Not valued very highly, each experience lived fully
without regard to time.
C. Not necessarily high in priority llst people and
immediate activity more important.
D. ‘-Jeryﬂdeeply cherished value, lack of pqnctuéiityrseeﬁ as
insulting, more important than other needs usually.
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5. A. Conformity to group norms is usual but not to dominant
cuiture.
3. Individuality rewarded but family and group solidarity has
higher priority.
C. Group norms are verv important, group welfare more
important than individcal,
D. Necessary tc get ahead, secen as part of "the game, "
non-conformity punished.
6. A. Enjoyed but no emctional attachmenrt to them usually.
B. Not as important as in the dominant culture, sharing of
rescuarces valued.
C. Not important since nothing is here to be possessed but
rather to be shared. _
D. Measure of worth, motivator of first order importance,
tells people I'm somebody.
7. A. Wide range usually expressed quite openly unless
punished.
B. Expressive, open, accepted as natural and desirable.
C. Controlled, but expressed openly when they are not
likely to be a source of embarrassment:
D. Guarded, value is to suppress or at least not to express
openly.
2. What carriers may exist for women in making occupational choices ?
tereotyping of women's work roles. Male dominated occupations.
Women perceived as threat to men. Woman herself having narrow
view of what women can do. Marriage relationship which locks
her into certain choices. Care of children seen as her responsibility.
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ANSWER KEY
MODULE 14.1
I. Suggestéd questions for visit to adult education center:

1. in which of the following areas is counselmg offered:
educational, vocational, personal, social/community, intake ?

2. What is thé student/counselor ratio?

3. Do counselors schedile appointments or meet 1nformally with
students in the classroom? Or both?

4. Are counselor contacts individual or group? Or both"
5. How are meetings arranged?

6. What services do counselors provide? Recruitment? Referral?
Retention? Testing? Orientation? Pollow-up" Other?

7. If responsible for follow-up, what kinds and in what areas
(see #1 above)? How long?

8. Who evaluates the effectiveness of counselors ?
10. What special counseling needs do students have?
11. How effectively are these needs being met?
12. Do you plan any changes in your services?
13. Have you any suggestions for imporving the services ?

Add any other questions you wish or fermulate questiors of your
own.

ey
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ANSWER KEY
MODULES 14.2, 14.3, 14.4

Due to the nature of these modules there are no correct or incorrect

answers. Successful completion of these modules is determined by
criteria in preassessment sections and by following the suggested
guidelines in the appended materials.

(.‘7) B
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NSWER KEY
MODULE 15.1
1. Lines of communication
a. Informal meetings
b. Across—the-desk memo
c. PRegularly scheduled meétings
d. Telephoneé
. Blurb Sheet

f. Switch Roles

e
f
g. Workshops to stréngthen guidance role of ABE teacher

h. ABE member on guidance committee

i. File for anecdotal record of student (should not include items

that would break the law on confidentiality)

j. In-service training sessions

k. Coffee breaks

1. After=class consultations

m. Attend workshops together and discuss probléms
i‘he supervisor may use his own judgement in év;{uaftim_; the trainee's
descriptions of the effectiveness of these avenues of communication.
2. If the trainee is not fa{r}iiia'f with at least one on~going ABE program,
he/she should proceed to the Learning Activities.
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The following are examp i'esiof the types of answers that might appear

ANSWER KEY

MODULE 15.2

on pre- and postassessment.

1. Methods of obtaining staff and student input;

a.

b.

Staff meetings

Written suggestions

Evaluation by students

General converstations

Newsletters

Journals and books

Utilization of state and regional resources

Advisory boards (composed of staff, students, community)

Contact ex-students

2. Questions and concerns enroiiihg students may have:

a.

b

js
k.
1.

m;

What are the hours?

Where do I park ?

How is attendance recorded?

What about fees ?

now ?

Will it improve my chances for getting a job?
Will it make me more successful ?
What's expected of me?

Will I be graded?

Who's eligible to enroll?

What about coffee breaks ?

Where can I get lunch, foed, snacks?

How do students get help when needed?
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Who's here to help?
What are the staff members® names ?

May I s’moké?

Where's the restrooms ?

May I bring my children?

Will I be placed in materials above my head?

3. Information & counseler can prcvidei

88

j.
k.
1.

Why couﬁseiiﬁg?

Who may use counseling facilities?

What services are available?

How can I investigate career, education, vocational opportunities ?
What financial help am I eligible for?

What veteran benefits am I eligible for?

How can I improve social relations, self image, marital relations ?
What testing is available?

Are disct ons with counselors confidential ?

What would I be good at doing?

Where and when can I contact a counselor?

What community resources are available to me?



ANSWER KEY
MODULE 15.3
1. Individualized or programmed instruction

(1) Programmed instruction can be in the form of programmed textbooks
or teaching machines. (2) Material is presented in a series of carefully
planned segqueéntial steps. {3) Learner responds to each step and
receives immediate feedback regarding the correctness of his response.
(4) Correct responses are rewarded by permission to proceed to the

next step. (5) In the case of incorrect responses, the student is
instructed to restudy the material. (6) Each student works at his own
rate. (7) Program is planned to bnng learner to the accon.plishment

of specified behavioral objectives.

The li il near approach to programmed instruction relies on remforcement
aspects of condltlomng learmng—behavz.or ‘theory. This approach takes
the student on a direct line to the terminal behavmr, with cues or
promgpts which help him make the correct response in each small step.
The branching approach gives the student chcices which determine the
material he will see next, The multiple-choice questions not only
permit recognition of correct responses but also develop new paths of
learning in the event that the correct response was not recognized.

2. Programmed Materials (No list in this answer sheet is by any means
intended to be a comorehensive list. Only the most commonly used
materials are listed.)

a. Noonan Spradley Math--Allied Ed. Council

b. Job Corps GED

c. Steck Vaughn GED

d. Cambridge GED Prep

e. YES Books GED Prep

f. Cambridge Pre-GED

g. Mott Basic Language Skills Program

h. Sullivan Programmed Reading for Adults——McGraw :iill

i. Sullivan Programmed Math--EDL

j. SRA LébS——RFU; Dimensions in Read?ng, Power Builder,
Manpower and Natural Resources, etc.
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k. EDL Word Clues
1. EDL ?rogrammed materials and machines
m. Individualized English Kit--Follett
3. Reading Materials
A: Beginning:
1. Adult Basic Education Series--Cambridge
2. New Readers Press--Skill Books and other materials
3. Mott-Basic Language Skills
4. Sullivan's Programmed Reading
5. Reader's Digest Skill Builders'
6. Adult Readers--Steck Vaughn
7. EDL programmed materials
8. Phonics in Operation--Lyons & Carnahan
9. Operation Alphabet--Noble & Noble
10. Decoding for Reading--MacMillan
11. Plus 4

B. Intermediate:

. Basic liéading' Skill--Scott Foresman
SRA--RFU and Power Builder Kits
EDL books and tapes, EFT Levels

[ O T S
L ] L ]

Specific Skills Series--Barnell Loft

Kaleidoscope Readers--Field Enterprises

Be a Better Reader Series--Prentice Hall
. Phonics Wé USe, i.evei’s f‘G

NGOy
.
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Grolier--Reading Attainment

Cambridge Pre-GED

w.

C. GED:

1. Basic Science for Living--Steck Vaughn
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. Job Corps
All GED prep books (see No. 6, Publishers of GED books)

88 Passages to Reading Céﬁiﬁiéﬁéhéibh—-Cdllege Skills Center

(€2 IR ~ R 7'V T G
)

Grolier Consumer Education Kit

SRA--RFU and Power Builder

o
»

7. Steck Vaughn Social Science materiais
4. Math Materials

a. Steck Vaughn

b. Holt, Rinehart, Winston

c. Noonan Spradley

d: Continental

e. Sullivan Programmed Math

f. SRA Computational Skills Kit
5. GED Test

The General Educational Development Testing Program is administered
nationally by a special commission of the American Council on Education.
Each state determines its own policies and procedures. An adult who
achieves a satisfactory score on the ngh School Equivalency Exam is
ehglble to receive a High School Equivalency Diploma or Certificate.
This is the legal equivalent of a ciploma issued by a high school. By
means of the GED test, adults cun have their academic knowledge tested
without having to go through the regular route of obtaining a high school
diploma.

The test consists of multiple-choiceé items in the five areas: Correctness
and Effectiveness of Expression, Social Science, Natural 801ence
Literary Materials, and Math. The three middle tests are primarily
reading comprehension tests. The student retakes only those tests

he does not pass. There are many forms of the GED test. =

State policies for the GED Testmg Program are listed in each of the
publisher's preparation books. Adult basic educatior. instructors should
also know the policies for their state.

6. Publishers of GED preparation books

Cowles (now Cambridge)
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ANSWER KEY
MODULE 16.1
PREASSESSMENT
1. '_fhg foiiowiﬁé are the four categories of leads and when they are
most likely used during an interview.
a. Earix ieaasa Teads most likely used e'ariy in a given interview
or during the get-acquainted, problem-identification phases
of the relationship

b. Exploratory leads: These leads can be used throughout the
Counseling session as the client examinés his thoughts and
feelings

c. Integrative leads: These leads can be used after the client

has given sufficient information to pull his ideas together

into useful patterns

d. Action leads: These leads are llkely to be most helpful in the
final stages of the interview or during the summary

2. The following are identifications of type of lead for each of the ten
possible leads: (a) early lead; (b) exploratory lead; (c) integrative
lead; (d) early lead; (e) action lead; (f) integrative lead: (g) action
lead; (h) exploratory lead; (i) integrative lead: (j) exploratory lead

POSTASSESSMENT

Part A

i. early lead

expioratoi'y lead

exploratory lead

Bow N

integrativé lead

integrative lead

exploratory lcad

early lead

action iead

action lead

= O W N w:
.

(@)
.

integrative lead
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ANSWER KEY
MODULE 16.2

1. The folders would be filed in alphabetical order by last name. This
is the accepted way of filing records.

2. You might put it under ethnic origin. It might be 1mportant to the
service agency because they are required to service a certain
percentage of minorities. Also they may be keepmg statistics in
order to prove they quallfy for a grant that specifies the agency
must serVJ;ce minorities.

3. This mfonnatlon may be important to the agency in order to show
there is a need to keep their partlcular service in operatlon Also
they may need these statistics in order to apply for specific grants
and monies to run their service.

4, The enrollment records would be of importance because that would
determine how much money they will get paid.

5. This informat’ n would be recorded on the initial interview sheet.
It is necessary under the guidelines of the agency to know the
financial status of the client to determine if he/she is eligible

for their services. It is low-income oriénted.

6. You would keep records on hls/her gross monthly income of the
family, number of people in his/he: family, and source of income.
In some cases the fee may actually be paid by a third party such
&s a relative or the weliare department. This too should be noted

in the records:

7. The GED student must take all five exams and r receive an average
of 45*%on them in order to receive his GED. Secondly, if a student
must retake an exam it is important to know this fact so he will
not be given the same test he took the first time.

supervisor because it determmes who will be paymg for the
person 's educatlon, i. e., state, federal etc. . (b) for the
sfaae”nt as to hls/her goals and future, (c) to the teacher because
he/she must be able to ‘determine what level of work he/sne can
successfully complete in the classroom situation.

*Average GED score varies accordmg to state pohcy.

\J
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9. Both the state and federal governments could want access to these
statistics, especially if they are funding the service agency.
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ANSWER KEY
MODULE 16.3

PREASSESSMENT
1.  Drug Addict:

2.

(@) Escape reality

(b) Money problems

(c) Hedonistic

(d) Family problems

(e) Lacks self-discipline

(f) Job problems

(f) Problems with interpersonal relationships
() Insecure childhood

(@) Abusive

(b) Money problems

(c) Family problems

(d) Low self-esteem

(e) TJob problems

(f) Insecure childhood

(g) Problems with interpersonal relationships
Prisoner:

'(Va')" Broken héi‘neﬁi%i bé;kground \J

(b) Insecure childhood

(c) Lacks Seif—discipliﬁé

(d) Fanuiy problems

(e) Problems with interpérsonal relationships
(f) High incidence of homosexual behavior

.\I
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4.  Undereducated.-aduit:

@) Migratory

) U:nempioyed or job probiei'ﬁs

(©) Low self-esteem

(d) Fear of school

() Family problems

(f) Money problems

(g) Problems with interpersonal relationships

5.  Client in Mental Health Clinic:

(@) Family problems
(b) Job problems
(c)

(c) In a crisis situation

(d

{ » Desiring personal growth

Poor ihtei'pei'soﬁai rei'atioﬁShips

POSTASSESSMENT
a. Undereducated
b. Client in a mental health clinic

c. Aicoﬁoiic
d. Drug addict
e. Prisoner

iI‘he s’rturd;énrt 'shou’ici be 'arbirerto Vd@scusrsr his interviews with his supervisor
and describe how he identified specific characteristics for each target
population.
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ANSWER KEY
MODULE 17.1

The Paraprofessional

Paraprofessionals are the backbone of an ABE program. They are often
much closer to the students because they have more personal ccitact
with them. Students frequently discuss their problems more freely with

a paraprofessional because they aré more at ease with & non-professional.
Here are some of the things that a paraprofessional (reférred to as ‘he"

in this section) can do (1) for the ABE program, and (2) to develop his
skills and abilities:

1.

on

He can pick up information about & studént’s basic r. s, his
personal life problems and his feelings about the progzam.
The paraprofessional can get this information in class, over
coffee at break time, or perhaps at a chance off-campus
meeting in the grocery store=in other words, anytime that he
has contact or communication with a student.

In the above situations the paraprofessional can also plck up
on remarks that students make to each other, remarks that
relate to any of the above needs. He must keep his senses
alert at all times to clues to student problems and to student
needs. These needs may be personal, physical, social,

financial, or the need to adjust the student's curriculum.

He can mck up on student awareness of staff attitude toward
a student. Sometimes ABE workers let adverse feelings show
without realiéiﬁg it, and student comments can make thé.n
aware of what they're doing. The paraprofessional is most
likely to overhear such comments and shoulA convey them to

other staff members.

He can relate to some students that others carnot relate to.
If he has been through an ABE program himself, he is often
able to prov1de support at difficult or frustrating times by
relatmg some of his own experiéences in the same situation.
Frequently, experiences thev have in common with students
lend them fine powers of understanding and empathy:

He can listen. Sometimes Just verbahzmg 3 problem to some-
one who is willing to lend an ear will help a student arrive at
his own solution to his problem. It's one of the functions
Grandma used to serve before rest homes became so popular.
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6. If the paraprofessional has gone through the program, he can
"~ best help with student orientation into the program, thus
adding to student security.

7. He can tacuully offer help to relieve puysn,al needs of students

who are hesitant to &XPpress those needs to anyone. Example:
A student may have a constant severe head cold over a long
period of time. The paraprofessmnal may suggest that this is
why the student feels run down and tired "which would make
me feel very irritable toward my family and keep me from doing
my best in school.” He could suggest a common remedy or
even make a cdoctor appomtment through an agency if the
student is connected with an agency.
Another example: The paraprofessional may find that a young
person with stained, dirty looking teeth never brushes them.
“With such nice teeth what a beautiful smile you'd havé with
littte efforc and expense."

8. He can leamn about all the agency services that are available
in thé community so he can refer students for help.

9. rle can learn 10 recognize Symploms 1n students that cali for
counseling, and bring these symptoms to the attention of the
team if he can't deal with them. (See Module 17.2)

10. He must recognize his own limitations in the counseling fild
so that he knows when to call for help.

11. He must develop a high degree of discretion and trust with.
each student that he works with.

12. He can encourage a student with sincere and honest praise
wnen possible. If ovardone, this can lose its effect. The
satisfaction of advancement is enough for most adult studernts.

13. The paraprofessional can discover exposure areac that help
students grow in ynexpected ways. Example: Bill, a
"ratarded" student, took colored slides of a raft race cown
the rapids of a locatl river. There were some twenty-five
entries and though thb photﬁgraphy was somewhat amateurish,
it was a delightful fifteen minute presentation, with Bill
commentating. Bill had incidentally mentioned the slides to

z paraprofessional who aszed to see them. He then asked
Blll to show them at stzff ..eeting and Lmally to the class.
What this did for Bill's self-confidence and pride was some-
thing else.
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14. He should know his subject matter, but since ABE covers
such a wide range, the ABE workér should never be afraid to

say, "I don't know," or, "I'm sorry, I was wrong about that."

15. The art of loving is a necessary curriculum mgredlent and
it's a two way street. Love, in this case, is based on
genuine compassion, empathy and desire to be of service.

It can be displayed often by little personal touches,. gestures,

or oral and facial expressions.
16. He can make phone calls or home visits to absentees.

17. If the paraprofessional has been a student himself, his
arguments for staying in the program will perhaps be more
convincing than the teacher's.

Thes - contributiorr}sjr are very basic, but are critical to a good team
approach to ABE counseling.

The Teacher

The teacher performs all the duties of the paraprofessional, buf most
perform a few extra ones.

1. The teacher can diagnose specific weaknesses and prescrlbe
materials that: (1) fit the student's needs and interests,

(2) are on the right level, and (3) are in correct sequence.
Good orgamzatlon and sequence insure continued success
or reward which is necessary to learning.

2. :fz can connect the curriculum to the stated goals of tiie
stuceant. This 1nvolves having a wide selection of materiais
tnat covers a wide range of intérests and levels, and enough
to cover most needs of students. Curriculum should be life
centered; linked with each student's "iife ke ="—Hhis family,
his work, his religion, his hobbies, etc. Curriculum is
never a finished product but an ever-changing process to
1t tb needs of the student It should efnphasme makmg a
how to make the best use of what the student has or is able
to earn. If a student disagrees about his curriculum, he
should be allowed to reach his own decision. Only then can
he be fully committed to the decision, and may later see the
wisdom of the teacher or vice versa. Curriculum should open
new vistas whereby a student will make new decisions
concerning his life. Once he starts making decisions about
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10.

i1.

12,
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which he feels good, he is on his way to becoming a decisive
rerson, a liberally educated person.

He should be w1llmg to develop special materials for special
needs.

He can adapt his teaching approach to the student. If one
method doesn't work, he should know how to try another.
He must be flexible and open minded to suggestions from
others.

He can see that the student enjoys immediate success upon
entering the program. Materials should be structured so the
student can get involved.

He can be the leadmg force in the group, but still be an equal
to each member of the group as a human being.

He can recognize the class so there is a sense of wholeness
and a feeliﬁg of be'lon'g'irn'g',r and still let learning be
individualized and personalized.

He can provide for small group discussions within the AB’E

will feel compelled to volunteer for some discussions. This
is a great way to learn about stude:ts and to get them to
"open up, " sometimes to relieve pent-up hostilitiés and to

display inner feelings about self and others. Students should
provide some of the topics.

He can be sure that evaluation is an on-going process. This
means a :.older or some sort of record keeping of student
progress, 2 record that is readily accessible to student and
teacher to be discussed together.

He can ke "» entrance testing to a minimum, and do more when
the adult is more comfortable in the program.

The teacher can help the student set short term, realistic
goals at first, and let them become long range as the student
gains confidence.

He can hold instructional sessions for the staff to teach or
reinforce subject matter areas that are weak:
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15.

He should make sure that attitudes and content are learnad
along with skills.

The Administrator

The administrator controls the success or failure of an ABE program.
These are things he can do to insure success:

i.

who &e workmg in the program.

He can trust the judgment of the ABE staff to recommend
paraprofessionals for hiring.

Within his limits, the administrator can provide the best
possible facilities and teaching materials to build student
morale and to avoid or eliminate any feelings of inadequacy
or rnferiorlty to other classes on campus If the program is
priority as any other class, espec1a1’y since it may be a
great source of recruitment for the college:

He can provrde good commumcatlon w1th the state director
by making the staff aware of state and national trends and
new developments in ABE.

He can serve as a catalyst between classified and teaching
staff if needed.

He can orov1de good pubhc relatlons by selling the program
to civic organizations such as Lions Club. Rotary, School
Boards, etc.

He can demonstrate a positive attitude toward the program
which directly affects teaching morale, and this reflects in
students.

in a field that is rela*lvely new,

He can make sure that all staff is adecuately prepared for
confrontation with students. This training should irclude
inservice time allotment to familiarize all workers with other
staff members, with ABE materials (how to use them and what
to do), ané with pertinent student background information:

(ry:
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10. He can makeé sure that non-teaching time among the ABE staff
is time profitably spent to benefit students, directly or
indirectly.

11. He can familiarize himseif with the details of the program's
overation in order to offer constructive criticism as well as
positive feeaback.
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ANSWER KEY
MODULE 17.2

§Ymptom's and Needs

These are some of the symptoms that every ABE staff member 'shouidirbe

on the lookout for. Under each symptom are listed possible interpre-
tations of the symptom or needs that it may reveal.
1. Tension
a. Lack of self-acceptance 7 -
b. Fearful of school situation—may feel too old to learn
or has memories of failure and punishment
c. Curriculun doz:n't fit student's needs
d. Chronic anxiety S o
e. Lack of understanding of what is expected o
f.  Anger, hostility for reasons that need to be discussed
g. Needs energy outlet
h. Emotional discomfort or uneasiness
2. éhy, withdrawh

-

a. May be gquiet by nature and appear withdrawn

b. Learned behavior

c. Afraid of failure

d. Needs tc be appreciated 7

e. Uncertainty of, or mistrust of surroundings

f. Unaware of responsibility one has toward others
g. Psychological imbalances

h. Need for others to take initiative

i. Emotional problem

3. Loner, no friends

a. Poor social habits
b. Lacks maturity -
c. Needs guidance in discovering how to be a friend
d. Independent, unique, fiXed character unappreciated
e. ear of rejection

4, Overaggressive
a. Compensaticn for fear
b. Inferior feelings ,
c. Lack of trust of acknowledgement
d. Angrv with failure
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Learned behavior, needs to be unlearned or replaced
High frustration level

Personality conflict

Personal problem

= AR To RIS ' B

Overly dependent

Has experienced a lot of failure

Needs to identify strengths

No self-confidence

Dominated at home N
Too impressionable, overly oriented to sense of self
Needs responsibility

Work too difficult

Never had a chance to produce independently

Is very slow and knows it

.

.0 0 W

.

FeoQ Fh

Restless

Uncomfortable in situation

111 fitting clothes

Poor curriculum

Needs physical activity

Has personal or health problem
Insecure

.

.

.

Fhdl Q.0 D

Frighténéd, ready to run

a. Doesn't feel adequate for situation

b. Needs someone to say,; "I care.”

c. Full of false ideas about program

Extreme fluctuation in moods and perception

. Common in slow learners, erratic atténtion and rétention
. Drug use or abuse B

. Personali or health problem -

. Need for self-awareness and understanding

. Mental resistence

Ul o

o Q. Q

Demanding |

a. Need for feeling of significance anc personal worth
b. Nreieds attention »

c. Learned behavior



10. Rude
a. Leamed from example at home
b. Unawareness
c. Defense mechanizm
d. Symbol of attitude, don't give a "damn" about anyone,
based on unhappiness and lack of love
e. Needs improved seif-concept
f. Needs attention
h. Immature understanding of needs of others, fails to see
them as equals
11. Preoccupied
a. Has unsatisfied need, which until satisfied, will not
allow student to become involved in academic process
b. Hungry
c. Difficulty being understood
d. More pressing problems or interests
e. Needs to be alone
f. Needs to talk to someone
nort attention span
. Not used to following directions
Used to doing only what he wishes )
Work too easy, too difficult, not meaningful
Wants attention
Doesn't feel well
Brain damage - ,
Needs physical activity, muscles are jumpy
Hyperactive S
Needs to correct physical defect, hearing, ayesight, etc.
Personal problem

2.0 0 W

S Qe

13. Uncontrollable laughter or gic liness

a. Drugs - 7 , 7

b. Some (especially young girls) are prone to such actions

c. fCover up for real faelings

d: Tension release ,

e. Deep seated psychological difficulty

£.  Bid for attention

g. Nervous
o 107
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14, Wastes time
a. Not trained in using time, needs structure ,
b. Curriculum not connected to student's goals, or needs
adjusting

c. Goals too long range N -
d. ileeds positive reinforcement for constructive behavior
e. Lacks motivation

Day dreaming

Pt i
i
[

a. Highly imaginative aature
b. Spends too much time alone
c. Lacks social life
d. May be hallucinating or high on marijuana
e. Sleepy
f. Expression of suppressed fantasies
g. Poor curriculum
h. Frustrated 7
i. Emotional problem
j. Out of toucn with reality
16. Poor attendance, tardy and leaves early
a. Could be out of necessity
b. Iack of commitment and self-motivation
c. Compulsive pattem
. Unorganized ,
. Poor homeé schedule
. Curriculum not meaningful
: Needs to discuss whys of his behavior S
. Feels compelled to do something he doésn't wish to do

DI @

17. Frequent frown or worried look

a. Dissatisfied with curriculum, nrot relevant
b. Needs encouragement

c. Eye strain

d. Personal or health problem’

e. Hungry 7

f. Needs academic hélp

18. TLack of eye contact during conversation
a. Inferiority complex

b. Insecure

c. Fear

d. Lack of trust
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. Deception -

. Perhaps never knew good straight-forward communication
Needs successes and encouragement

Needs acceptance

T M

18. Body English, slouching, shuffle walk, head down

a. Poor seif—conCept

b. Plain bad habit

c. Shows how student feels inside

d. Depressed 7
e. Needs acceptance and encouragement

20. FEair cver face
a. Peer-group style
b. TUses drugs
c. Covering blemish - N
d. ‘wishes to go unnotized, to avoid contact
21. Dilated or pin-point pupils
a. Drugs (extremely diiatéd( LSD. Pin-point, heroin)
b. Needs medical evaluation
c. May be neurological impairment

22. Use of drugs

a. For escape from reality

b. Peer pressure

c. Social relaxation B

d. Inquisitive about different effects

e. Lacks self-discipline

23. Eyperactive
a. Brain damage
o. Lack of physical activity
c. Drugs
d. Improper diet, allergic reaction
e. Psychological impalance .
f. Needs professional evaluation 7
g. May need to move around as he works, or work on
blackboard instead of pencil and paper '




24. Unclean and untidy
a. Ignorance, unawareness
b. Helpless, lack of facilities

c. Defiance, gesture of rebellion

d. Doesn't ¢care, no one 2lse does

e. Low self-esteem , - , )

f. 1 ceds to learn implications for one's health and happiness

g. Needs recognition and attention

h. Depressed

25. Poor hygiene habits—body odor, bad breath, unsightly teeth

a. Unaware of problem

b. Never taught

c. Financial problem .

d. Afraid of dentist - o o

e. Needs information, and assurance that interest is
coustructive

26. Poor physical health—too thin, overweight, sick a lot, )
head-chest congeéstion, squinting, audiblé breathing, head
frequently turned to one side
a. Needs financial help
b. Improper food, clothing, or shelter
c. Overworked
d. Posr diet or poor eating habits
e. Nec.s glasses or hearing aid

f. Not enough sleep

g. Emotional problem

h. Needs madical check-up and emotional support
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Basic Conditions

ANSWER KEY
MODULE 17.3

7 4

There must be inservice time and training, with pay, for the staff

to (@) become familiar with all materiais used in the program and

to know what each will do for a student and at what level, and

(b) time to inteiact with other staff members so each one knows the
others interests, talents, and abilities.

Each ABE staff member must know the agency services that are

available in his community so that if student neasds cannot be met

within the program, e can refer the student to the proper place

for help. This works both ways. The agencies should know what

ABE can and does do for students.

Each staff member must be able to recognize symptcms the'
indicate counselmg and guidance needs, and must know pC38ible

interpretations of each symptom and the needs the symptom ‘may
reveal (See Module 17. 2).

There must be rengarly scheduled time allowed for the staff to
communicate among themselves about Students with needs, to
communicate with agenc1es and for positive follow-up action

to deal with students' problems. This may necessitate convincing
administration that the extra non-teaching time, with pay, is a
good investment in humaan welfare and for retention of students.

A ratio of one hour of staff meeting tc four student contact hours

is not unreasonaple.

Within the program there should be ongoing training of staff in
counseling and guidance, and in any academic area where it is
needed. Professional counselors could help with simple
counseling techniques, and usually staff can help each other
in the academic areas.

The ABE staff should be composed of people with a wide variety
of mterests competencies, and personehtles They all need to
relate weli to people and have a ger.:iing, unselfish desire to
serve their fellow man.

For economic reasons and for emp:thic reasons, a staff should
include an abundance of oaraprotessmnal , often chosen from the
program by the teaching staff, in order to ha: ~ a good student-
teacher ratio.
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8. The staif must be able to recognize limitations of the team, and
theé need for a professional counselor.
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MODULE 18.1

The following ara e>.amoles of answers that might be given on the pre-
and postassessments. As notzd before "good" and "bad" answers
will untimately depend on trainee’s and evaluator's personal feelings
of how well trainee has met coals as this module is more evperiential
than insiructional:

1. Non-scrool related problems:
&. riealth problems
5. Improper nutrition and health habits

c. Distrust of school

£
'U

sical cisabilities
s. Diétﬁdé{ of authority
f. Fear of "unknown" néew Situations
g. Pressing financial problems
a. Déihandiﬁg féfhily :dréblems
f 2ok OF COOnErstion &t homd (merhane smrimce fasdnis

j. Has trouble adjustihg to Chaﬁgé

k. Fear of failure

1. Extreme timidity

m. Extreme nervcuds probiems

n. Fatigue

o. Drugs taken make concentration difficult

p. Trans’porta’tion probiéms

g. Babysitting problems

r. Feels he has little in common with other studéﬁts and Staff.
2. School-related reasons that cause drop outs:

a. School poorly lozated

b. Materials not on adult level

c. Curriculum not adapted to personal needs of students

113
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2. Materials designed strictly for white middie class

Student placed in materials too eacy or too cifficult for him

o

Instructor talks cown to students

-ty
.

1ot enough instructional help availakle

0

Instructor not "well=versed™ in the subject metters
i. Certain students get most of instructor's attention
j. Surroundings are formal and austere
k. Staff is unf:‘iéndiy
1. Materials and methcds not completely explained to students
m. School doesn't provide for special accomodations such as
wheel chair ramps, etc.
3. Preventive tecﬁhiqtieSi
Create informal, comfortable learning atmosphere
5. Be aware of special physical needs of handicappei students
c. Adjust curriculum to students' personal needs
d. Constantly revise and re-evaluate curriculum and materials
e. Develop friendly, open, honest relationships with students
Help students devise study schedules
g: Help ,S,tud,e?t,s, ;e’aiize pote_htiai and limitations of materials
they're working with
h. Fully explain and jusﬁfy all assignmént?s
i. Show respect for students
j. Give students opportunities to discuss their fri*strations
k. Encouragé students to heip each other

1. Be aware of community resources ave:lable to students

m. Evaluate your sensitivity to students' non-verbal communication.
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Due to the nature of this module, there are no correct or incorrect
answers. Successiul completion of this module is determined by
criteria in preassessment section.
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ANSWER K=Y
MODULE 19.2

1. Tor what reasons do you think it is necessary to formulate Ob] ectives
beiore develoomg a2 questionnaire for iollow-up studies?

One needs tc be abla to snec1flcaHv state in detail what ixformation nhe
peede, what he will .o with this information after he gets 1t and how
each item on the cuesuo:nan‘e contrlbutes ho meet.vg the specnm
osjectives. If one is not able to do these things, ne has not thought
through the problem sufficizntly.

For each area of inquiry (ourposes in conductmg the study) there should
be a specific objective--"what am I trying to accomplish"--. We must
kxnow where we are going before we can prcoceed.

Durmg this phase of objective and questionraire development is also
the time to consider how analysis of the data miyht take place.

Without survey obJec..lves it will be difficult to make decisions regarding
selection of sample, guestionnaire constuctioi:, methods of analyzing
data.

2. Explain the importance of the following in relaticn to the evaluation
criteria;

a. Form of the guestion (open or closed): The particular fofirﬁ used
is determined by the objective. Generally, though, it is desirable
to design the questions in closed ferm so that quantification and
analysis of the data may be carried out effici ently.

Open-ended questions should be used when specific information
such as "job or occupation" is needed. It ig impossible to
categorzze all Oc,cupatmns irzo five or six categorles When
we try to answer questions such as this in closed form, the
error factor is greatly increased.

5. Psychologically threatening guestions: A person who receives
a questionnaire which he considers to be psychologically
threatening, will probably fail to return it. This will decrease

your perc=ntage of return and thus weaken the results. ¢ he
does return '+, littie confitiénce can be placed in the accuracy
of his reply because of his ege¢ involvement in the situation.
An example of a psychologlcc.ll threatening questicnraire

would be one sent to school principles concerning the morale
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of teachers in their schools--low morale might suggeszt
that the principal is failing in part of his job.

Elimination of leading guestions: If the subiect 1S givén some
hint as “» the type of answer you would most prefer, there is
generail. some tendency for him to jive you what you wish.
This tends to introduce error into the study.

Inclusion of more than one question for each objective: In
order to get enough specific information for each objective it
is generally desirable o ask .nore than one question. This
also allows for & zheck on the consisténcy with which the
respondent answers the questions.

3. Evaluate the specific objectives developed by the trainee according
to the specified criteria in -he module.

4, Evaluaté the guestionnaire deveioped by the trainee according to
the specified criteria in the module.
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ANSWER K2
ANSWER

1. IZxpléin the Jifference between a population and a sample:

A cooulation is ali the members of a real or hypothetical set of sersons
events, cr objects. Examales of row: alations might be: school
superintendents in tr!e state of Idann all adult basic education teachers
in z.be state of Washington, Vocational Education teachers in the city
cf Portiand. Saméles ’: populations are groups of representative
incividuals selected frc : a population for the purpose of making
éz.os of certain population facts. Examples

n

inference about or estimate
of samples might ba: ten fifth g-zde classes in trne city school
""str*c-, 130 of the 600 students enrolled in the ABE vrogram in the
state of Crzgo:..

. a. Cive three instances of studies whare it world be appropriate
to surveyv an entire population.

t~2

ough to work with. Anv instance where the number in the
o) o'*"latlon is small anc where cost would be be prohibitive,

it would e appropriate to survey the entire population.

Sampling a population is aopronrlate if the population is small
ev\

.

Give three insiances of studies wrere it would not be appropriate
to sample an entire population.

o

'v héré the oo,.L,laho is larce and where cost would be pY‘OI'IIDltIVo.,
it would be betfer to sample the population rather than werk w th
T in its entirety.

‘I—l

w

Explain and give two szamples using each of the following:

a. Simple rancor sameling: Where all individuals in @ defined
oouu;amon h&ve eqgial ard indépéndent chances of oemg
selecte 2s a member of the samrle. The selectlor* of ons

individual does rnot affect the selection of another individual
in any way.

Svstematic sampling: a prerequicite to systematic sampling is
that the subjects are already placed on a lis: in random order.
In this metiod, the aumber of subjects in the population (1000)
is divided by the number of subjects needed in the sample {190)
arrivirg at a quoient (10 in *his case). Then the researchar
selects at random a number smaller than the quotient. Then,

[oN

o 119
On
Q NP
ERIC

Aruitoxt provided by Eic:






O

ERIC

Aruitoxt provided by Eic:

stc:‘ ¢ with that number, 2.g., 8, Ee= lects evem elgizh =
frcm === population list == be included i -1é samz_=2,

. S=afified random samplime. This sampl . procec—res ¢ - ITz-oes That
the sex==ie will be reprasse——ative of th: ~ “ooulatic™ in s s of
certaiz oritical factors =i have beenu . as well zs adsguate
cases IIr suz-group ane. sis. The poz _i=o= is Zivided .o
su:-r:-ogz:s cr strata. - =xample, scool rmincizals T o=
stratii_=3 or jrouped accoT=ng to sex,. Je. =fucatiora. _evDl_
males ~=tweszn ages 30-40 with bachel="r Zezrsc . ma_-

Detwe=: ages 30-40 wits -ost-master's 1. ‘zmiles setr ~4n
ages i =39 '..-1th Masztér's Zegree, etc.

T

plés of how &ror might be us - -n o g stdy by

“Tays in which arror might be fmwodu- sz L £ S by
Some of those ar=:

--seis Ung ¢ sampls wnich is fco small L0 2 repr sentTToivE OF
pon  2tior

semole ¢ voluntze-s

=ampdlz Z3sed on convenience c=ly

Famols ¢ a homogeneous grou
or: beteroc:raous grez

—-not &Xlowir: lor atiizion in the study

--seleczicn . = inap-ropriaté sample

5. Given zhe S:%Clj.lc statement of purpose ceveloged i Mod. = 19 .
describ2 an apsmopriate sampling technique minimizing arres:

Evaluate the s =z=pling technigue using the specified criteric ir i+
module.
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ANSWER XEY

~fODULE 19.4
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Ixgolais zhe surposc = each of the sts
process.

a. ?ffii;ésiiii;'“e c:u-"-stionnaff'é Tne purpose of pretesting the

o cziain comments on how to imprcve the guestions,
to Zze if certain items are either ofzen left blank or answered
gizt ,ren_l" than =xpected,

ic ¢zve = chance to analyce :)rehm.;_..rv daza to see if the methods
;l..::.-ed c*' sumnmarizing and quantif -ing data will work satisfac-

™ see il inz rasults may suggest adziticaal questions.

o '_e‘ter Of trarsmital: The sole purcose of the ietter of transmittal

s to defme rour study purposes and make the respondent Ieel
1 like his repl: is important sc that he will retumn the cruectmnr*a.re.

c. Iollow-uc ternicues: As is eviden:, the purpose of this step
is to follow us the original lét:ér to thos who * have not responded
5§95 that @ suffisient percentace of returns can He o::..amed.

—A:ﬂawn no:>51ble =2chniques in following up questionnaires which
have not been rezumed:

Possible follow-ug téchniques might include the “nliowing:

--follow-uz letter

:téiégrams

——certifiec letter

--telephone calls

--personal visit

The data ge‘henng Drocess dev'eloped bv the trairnee should be

evaluated by three judges according to criteria for evaluation in
preassessment, p. 6.
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ANSWER TV

MODULEL 19.5

Due 1o the naturs of this module, there are no cc—wsct or irncorrect
“S\h’é*‘s- The answers zre cetermined bv the & _f_s =f data collected
..... mocule 19.4.

Qn 123
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ANSWER K&V

MODUZE 2.

bid

[§3]

Due to the natur -~ . this module, there arz . correct or U —ect
answers. Succe " il completion of 1-is mac s is demor.:z 2z By

Criteria staieme:z. in Pre- and Poster :e8ss- . —T sections.
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ANSWER KEY
MODULE 2C.2

Wide Range Ackievement Test @)
Nelson-Dennv Reading Test (@)
. etropolitan Achievement Tests (@)

Madden-Peak Arithmetic Computatior. Tzt (3)

Lavis Reading Test @)

Sranford Achieverent Test )

-. Wide Range Achievement Test. @)

Gazes MacCinitie Reading Tes:s @

D: igriostic Reading Tests (@)

Gilmore Oral Reading Tes: @

SRA Diagnostic Spelling Test (a)

Iows Tests of Basic Skills @

Spache Diagnostic Reacing Tests @)

-.  Wide Range Achiévement Test (@)

General Artitude Test Battery (c)

Metropolitar Achievement Tests (@)

SRA Diagnostic Spelling Test @)

Madden-Peak Arithmetic Computation (d)

Nelson-Denrv Readinc . ()

Davis Reading Test @
Durréiﬁi-rsi}liiiivar}wﬁeédihc Capacity and 7

Achievement Test @)

Stanford Achievement Test (&)

GATE (©)

<. Gates MacGinitie Readina Tests (@)

Diacgnostic Reading Tests (@)
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Gilmore Oral Reading Test €

SRA Diagnostic Spelling Tes:

—_—
W
[§7]

I

wide Range Achievement Tast

Towa Tests of Basic Skills

Svache Diagnostic Reading Test . ¢é

X

This person is special and should be handl=t —verv carefully. There
are times when the best assessment is not = fzrmal test, but an
interview with the potential studen:. In thi= czsé, & careful
interview asking the lady to do a math prozier or to read a word
(vou may have taken some problems and/or words from the WRAT

or other iest) so thit you will be better abie = help her, will add

more to your knowmcge about her than any Icmmal test could.

may become less *es; say d"d could be in—czuced to the 'omal
testing situation.

Feet
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1. The five tests identified can be any combination of “ests which
are currently being used in a local program setring.
2. &. Environmen:
b. Directions
C. Explanations
2. Rapport
e. Timing
f. Physical setting
g. Organization
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efinition should state tha: this is a clearly Zefined and
descrived gr oup of individurals who o0k *he tes: in orcer ‘1a* test
takers might compars scores and pe able to predict how good their
chances of success éfe. This cornoaﬂ.so" can take place oi;y if
thie sample (norm) grouns raw scores are ranked and directly
convertac to ’wercemﬂe mm s. Also mention that the cescrlmlon

hould state how large the 3ample group that in; itially ook the

~est was.

a. Age range

5. Educationai level

€. Program or class tne norms are ‘or (e G., Office machine
repair, or entering 2dult Basic Ecducation students. )

<. Age of norms (Is 1t still relevant to your clients ?)

a. Describe the desired cnaracterls*lcs beicre testing for sample
groups scores in order to establish a criterion for selection or

rejection of potential samplé group members.

5. Igentify ths ch'f‘-racte;ristics of a groud sometime aftar the tes:
was taken burt grior to inclusion into the nors sample
population.

A frequency di s‘rmu don is useful in laying cut a rank order of raw

scores and ultimately in construction of a mean, a standard devia-

tion and a percentile rank.

device would have raw scorés lower ,.har _.urs and saventy—one
percent would nave raw scores higier than yours.

Pércentile ranks find the proportion of individuals who scored

lower than a glven Score but a percentile point finds the raw score
that corresponds to a desired percentile rank. In other words, the
percentile point i the point on the :aw score scale correspondmg

to a glven d1v151on of *he proportlon of cases. An examole of thlS

from the upper thirty.
The steps in the construction of a percentile rank are as follows:

a. Establish upper and lower limits of raw sc~res obtained
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1y

(O
.

St.a‘“'"“l"' V weSst raw score obidingd, make a raw scorée

ne lov
interval 5" 1 e, using an interval of one.

In a column garallel to the raw score intervals show thé

frequency of the cores within each interval. {7}
In a third parallel column, show the cumulative frequency of
the sco:.es helow the interval vorr 2re working with, (CF)

Find Ei’iéré"ﬁt:lau"e J.réci.encv mii-point (Cfmp). Place the
L3

Ting bhe curnulative proportion (CP, 2y dividing the Cfmp by
the total number of scores you aré using or 'N.' This can be
s"zown as Crmn/N = CP.

Multiply the CP by 100 :o0 ge: the Percentile Rank of each score:
(See the example below)
] Raw , Percentiie
Score T CF 1 CFmo cp I Rank

33. 1 0O 177 Y177, 0 1.900 | 100
32 ' a 317 3750 1 989 | -9
31 ' 7 = Sol. .958 ! 96
P30 4 17 . 7. 890 | 89
P 29 22 PO - N .780 i 73

.G67 é A7
i .s537 ! 54
! .415 L 42
311 31
' f 21
| 15

'~ 28 18
27 28
26 . 15
25 22
24 - 14
23 - 8
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ANSWER KTV
MOCDULE 21.1
Adult Basic Education

: Ztze
or over who hac iessrti'a’ n twelve years of formal schcoling. This
is generally divided into thrée areas:

ZGucation :,,_ R'-*ui rs
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2. acult basic education
b. G.EZ.D.

C. Acult High School Completion

acdult basic education: 3asic ecu\,a tion 'or acul-s who can nerhe.

read, write, nor work arithmetical prozlems. This part of the ABE
program usually tries to educate an vncereduca -:; or non-ecucated
acult to achieve at tae foilrwing levels:

a. reading—irom a non-reader to the chird grade level

b. writing—to learn to writé the alphabet and 1o write very
simrle sentences and one's own name

c. drltnme-lc—go be able to add, subtract, ~ult inly and
divide correcdy

G.E.D. {General Educational Develooment: A series of five tests
in Social Studies, Math, Science, Literature, and Gr ammar., Ifa
student successrul;v passes all of the tests, he is given a
Certificate of Eguivalency which is equivalent to a high school

diploma but not a substitute fcr one.

Laubach: A private, non-profit, free, tutorial program designec to

teach illiterate acults tn read. Each student has a ~utor who
works one-on-one with him.

B;ght—;o—Read A relatively new, federally funded program which
encourages community support in teaching adults to read.

non-reader: A psrson who cannot read at all.

functional illiterate: A person who can reacd but at a very minimal
level and not well enough to function successfully in society.

life career planning: Planning in any of the areas of health,
citizenship, education; work, marriage/family, community,
religion, social development, consumerism, avocation.
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10.

11.

12.

13.

15.

16.

18.

19.

20.

Adult High School Completion: That portion of Adult Basic
Education which allows an adult to complete requirements for an
adult high school diplomé.

dropout: A person yvhp has left formal Schooiing before finis hing
the required curriculum.

alternative education: Education other than formal academic
programs, such as work experience, on the job training, etc.

wozjk experience: That portion of education an adult has acquired
in the world of work.

life experienice: That portion of education an adult has acquirégi m
raising a family, in any of the life planning areas other than work.

E.S.L.: English as a Second Language taught to immigrants and
migran:s whose native tongue is not English.

T.E.S.L.: Teaching Fnglish as a Second Language.

Ci,?‘-i,,ze,n,s,hii? f’reparr’aitio’nir One facet in most ABE programs is
preparing resident alient immigrants to become American citizens.

communication skills: Reading, writing, and speaking.

computational skills: All of the mathematical skills including
rudimentary algebra and geometry.

social skills: Learning how to get along with and how to interact

~ with other people.

a high school diploma.
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ANSWER KEY
MODULE 21.2

At the completion of three or fewer counselmg sessions each
couns€lee will have made a tentative vocational choice as
measured by his having committed himself in writing to a specific
cluster area.

Who performs behav1or—counselee what behav1or—tentat1ve
vocatlonal ch01ce how observed—written choice, how measured—
task completed

As a result of taking part in a field trip to a Iactory, counseior-
trainees will have an improved attitude toward manual labor.

As measured by an incréase in their scores on the Aragon Manual
Labor Attitude Checklist-add how measured

Counseled students will be more self-directed than uncounseled
students.

Students who are counseled one or more times will be more
self-directed than uncounseled students as measured by fewer
requests for help in preparing a weekly work statement—spscify
students and how measured

At the completion of ten group counselmg sessions all students
will have increased self-esteem as measured by the Barksdale
Self-Esteem scale.

O.K., who—all studen'rs what—increased self-esteem, how
observed—Barksdale measure, how measured—increass on
completed scaie

After two or fewer counseling sessions each client will have
increased decision-making skill:

As measured by an increase of ten or more percentage pomts on
the Fuller Decision Making Test—add how measured

o 137
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ANSWER KEY
MODULE 21.3

Due to the nature of this module, there aré no correct or incorrect

answers. Successful completion of this module is demonstrated by
Criteria statements in Preassessment section.
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10.

11.

12.

13.

14.

ANSWER KEY
MODULE 21.4

Problem: What needs to be done and why generally referrmg to
research and demonstracion applications ?

Need What neéds to be done and why generally referring to
service or training projects ?

Objectives: Make a concise statement of the measurable outcomes
you will accomplish within the time allotted by the funds you ask
for.

Quantify: State in measurable terms.

Funding source. Give the agency from whom you are requesting
funds.

Procedure: State what you are going to do, how it is gomg to be
done who 1s go ng to do it, how long it will take, how will the

Corm:romse level: What is the actual working level ~f your

proposal (between the theoretlcal level and the realistic, but

Target population: State that segment of the oopulatlon which will
benefit from the funding of your proposal.

Scope of projéct: Deéscribe the size of your project (is the scope
realistic; can it be accomplished; do you promise to do mora than
you can realistically deliver; or do you not promise to do snouch ?).

Time frame: What is the sequence of events ?

Relatedness: Do your objectives directly r=lz:2 to the areas of
need?

Overt: Give observable results from the objec:ives—ithe Drimary
results-of the objectives.

f‘l‘
o
(D

Covert: State non-obs ~rvable or self-serving results from
objectives—not desirable.

Budget: Explain how you are going to spei’id the money if ycu are
funded.
141
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16.

17.

18.
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Operating expenses: Include materials, office supplies, postage,

and sérvicés other than staff services.

Personnel: List all staff members who will bé needed for your

project.

Evaluation: Determine the effectiveness of your project.

Submission: Follow the form and procedures for sending your

proposal to a funding agency.

Renewal: Can your project be funded for a longer time ?




