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: N The information in this booklet is intended to help

- teachers impreve writing instruction in grades seven through twelve.
The. topics ‘discussed include- (1) establishing a writing program in

- the elementary and secondary schog grades: (2) guidelines for

‘.crganizing: writing programs: (3} assigning versus teaching: (&)
‘establishing a writing workshop or laberatory: (5) amaiyzing _

. “'students' writing problems, writing processes, and writing products:

. {6) evalvaticn of student papers: and (7} using the peer conferencing

‘~techniqié. Sample materials are provided for teaching letter writing,

?Vgégétt ititiﬁg._anﬂ,pérsnasiyefy:igigg; Activities and strategies are
 d3scussed for teaching rhetorical task, relation of parts to a

. unified whole, semtence structure, syntax, word choice, and
' ics. 3n. outline delineates the basic skills in writing. 2

“celected biblicgraphy-of-recent writings on composition is also L
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M. . ESTABLISHING A WRITING PROGRAM; K-12

_ isolation.
I
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in the Bureau of English Edtcation, we endorse the wStandards for Basic Skills

Writing Programs,". (National Council of Teachers of English, Urbana, Illinois, March, .

1979} a copy of which can be found on pages 6-7. Additional suggestions for establishing a’
writing program are als*o@ed below.- _ | . R

,Grliriﬁi" :',,

of a coordinator who has knowledge /A <trrent theory and research in writing.

 2:-The program Is based on the knowledge.that writing is best taught through actual
writing and not through filling in blanks; underlining parts of speech, or diagraming

sentences:

" 3./ The program is based on.the understanding that usage; spelling, punctuation, and

mechanics are best taught in connection with the actual writing done by pupils; not in

(Cecelia Kingston, Coordinator of English; Public Schools of the Tarrytowns - See pages 8-

. 9of ;’his publication.) . - L

prewriting, writing, rewriting, editing. . R

/. The development of a soundly based writing program is accompanied by extensive

inservice opportunities for teachers, in order to help them implement the program.

. i i . . T e . e
i N - - T e
. /—Eié m énfia'fg’z“sf chool—— - .. i o ThTTT e
i . S

. 1. ‘The development of oral language plays an important-part in the development of - -

skills in writing. Therefore; at all levels, children 'should be given opportunities to.talk-

and something to talk ‘about. Language development can | Jragec

through first or second grade by allowing ctiildren to dictate stories to the teacher or.to;.

older hildren fo transcribe.. These stories can then be made the basis of reading lessons

and can }Se:jﬁa’déjhtb.gléﬁsrdbmﬁéi@ (See Lucy Calkins, "Children Write—And Their
Writing Becomes Their Textbook," in Language Arts, 55:7, pp- 804-813)

2. Teachers of children in elementary schools should keep in. mind the findings of

research- that suggest " : : : students who first-gain skill in -writing in the expressive mode |

will ‘develop . the-requisite -skills- for writing in the transacticnal and poetic modes more

easily than will students who_do not have the expressive base & (See Research in the

Teaching of English, 12:4; pp. 349-350:) In other words, even-if we were to teach directly

for the Preliminary Competency Test in Writing given in the 8th-or 9th grades, the best

way ‘to prepare, students for this' examination is to. help ‘them 1o write in-many ‘modes.:

explanations of what.they know;:as well as:the modes required on the test. .

Children. should’ be taught “to - write - personal narrations; - accounts ‘of feelings, ‘and’

3. During the prewriting stage; children should be given the opportunity to prepare

d’isc:'_r 1ssing’plans: : : '
e \ 7 . ; ‘:I‘ . . i - . : b B .

for-‘wiriting by Such things as drawing or painting, questioning and interviewing, and” :

1. The program should be devstoped by a chmmittee of teachers under the guidance -

T N T
4. The program is based on the understanding that "To Assign Is Not to Teach."

/5. The teaching of writing takes into account all aspects of the composing process:-

be encouraged in kindergarten -

-

-~

B




-

_ During the writing stage; children should have the opportunity to get immediate

feedback by reading each other's papers in the rough-draft stage. In addition, the teacher

‘should intervene to help pupils during the writing stage when he or she observes signs of
_frustration or the need.for a word that is not quite yet at the cofiimand of the child. The ..
I’ teéacher. may give immediate feedback- during the writing stage by raising -questions of . -

meaning,; asking for more detalls,, or suggesting possible alternate solutions to a writing
i problem. _ S . A . -

" Rewriting is encouraged when the child is allowed to choose his or her best work for

redrafting and inclusion in class books or displays.

4. Children can write in various ways even in the early grades, and teachers should” :

give them every opportunity to write in all-subjects. Teactiers do not necessarily have to
correct and assign grades to every piece of writing. Children can write such things as
rules for an-activity, records of the growth of plants or .animals, a summary of what they
‘learned from a/field trip or a visit to the class by a-guest; a calendar-diary, real letters
- *  and notes that are mailed, captions for art projects, scripts for a science or social studies

broadcast. - . o

folder for each child; with fepresentative samples kept in the folder from grade to grade. -
Folders are also-an excellen '

the entire writing program.

5. One of the most E:p‘prtam aspects of the writing program is keeping a writing '

means of evaluating an individual child's progress as well as

" The folder is an important basis for pupil-teacher writing conferences. From time
to time, the teacher should discuss the child's progress with her or him, emphasizing the
progress already made as well as the progress needed: In addition; folders are also good

- . evidence to parents and to the public that composition is indeed being taught; and being
well taught. : - ; - L
6. Teachers should be aware of the curriculum in all the grades, not just in the ones

_ they teach: In addition, there should be writing exchanges and oral presentations between
grades within the school. - K Co
777, The principal of each school should form a writing committee and, with the

- ---—committee, plan ways 10 help improve writing in all-subject areas.

secondary Schools . :

Pl

1, Teachers in the secondary schools should be aware of the writing program in the

-elementary schools. There-should be-frequent contact, particularly between the teachers

of 6th-and 7th grades or 5th and-6th grades, whichever the case may be; to discuss ways of
. déveloping writing skills; to exchange sets of papers, to analyze writing problems of
individual pupils.’ : ; : ~ - . 7

2. The writing program should seek to enhance the skills of all.students.

3. As suggested for.thie grade schools, every possible occasion should be used to get
. students to write, and to vary the purposes and audiences for which they write. Again,
ot every piece of writing has to be corrected and graded. . : S

‘4. Teachers must be ﬁSﬁi&EﬁE of the fact that having students do grammar and -

ij§§§§ ‘exercisesy or write out ‘answers to questions at the end of ‘the chapter,; is-not the
. same thing as teaching students how to write. s S : . ] ,

-
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5. Teachers should be aware of t‘ne ob)ecnves of the entire writing program, fiot

just the segments which they teach.

‘writing process. This most likely means that some part” &5 what the- p,esent curriculum . oo

) mmcates "must be covered" has to be omltted

e 6. Tlme must__be gwen to teaching Wrmn;g, with ‘pravision for aL stages of the

7. Support must be. .given in many.ways 1 teachers of wrtttng, 1nclud1ng reasonable,

class sizes and total pupll load, mserw.ce training, and leadership from the admlmstrators
- and coordxnators. , :

- . 8. Teachers in all dlsaphnes shouid be aware of the goals of lmprovmg student

writing and should require wrxtmg standard quahty wherever apphcable in thexr

_ diséiphhes.

9. As in the grade schools, and for the same reasons, a ‘folder of composmons shoutd

be kept for each student. o

Remedxal Programs

1s Remedxal programs should iocusmihe ob)ecuve of 1mprovmgstudentﬂrztrn ;
: not only on-the ob)ectlve of pass;ng the RCT in Wrtttng.

2. Remedxal programs shd[uld follow the general gtndehnas for all programs. .

3. Remedlal programs shouid be taught by certified English teachers or, 1f a
. remedial program is in place ‘in an elementary school, teachers with..common branch

certification. Writing components of Federal- or State-funded -programs will not be

:'..Aapproved by the Bureau of Enghsh Educatlon unless: teachers are properly cernfzed. :

State funds, it is essential that: wntmg iolders be- keg. Such a folder should contaln the
' followmg for each student: N . . -

/

4, For remedial programs, "and espepally those that are. assxsted thh Federa;l and '

Tays S'amples of‘ Wrmng the student has—done ear:ly m the program or for the PCT R
e or RCT_m wntmg._%_ e : _ T

S 71:) Analyses of two .or- three of _these samples. Recommended dtagnostxc :
#  “instruments are in New York State Prelim ; Competency . Test inWriting: Manual -
' for Administrators and Teachers, pp- 9-10, and In this publication, bng nmng on
page 13. Sample analyses of student papers follow the mstruments. o S

»what strategles wxll be used for remedtatton. o - /
- o .7
7

" ©) “An mdlcatlon from the teacher of Whl.Ch problems have been 1dent1f1ed and

d) Samples of wrmng done toward the end of the program. ;
- '; e) An assesment of the progress the pup,ll has rnade durmg the. Pl’ogram. | s

' Note° The ertmg samples and the analyseé may serve as pretests and posttests.,




. table below:) | : S N

s - Score : Comment . e Decisions

651079 . At and just above the State Emphasize writing in courses.

"6.  Students whose scol

5. Special attention should be paid to providing iﬁSé}Vigé help to those teachers who

‘are working in remedidl programs, whether they are providing remediation within the

general curriculum, or providing remediation beyond that in thegeneral curriculum. (See
_ * Plans for Remediation Based on the AN

" New _YéFk’_ State Preliminary Competency Test in Writing, Form A

. ' Recommended Administrative

-~

80 or above. Probably will pass the final  None mandated:
Regents Competency Test '

Reference Point.

| 5_6 to6s . - Justbelow the State | ‘Remadiation within the

Reference Point = © 'general curriculum recommended.

49 or below Far below the State Remediation beyond that in ;the

o - -Reference Point T general curriculum,; including !in-
' ‘tense individualized remediation
- recommended. - :

y

and 64% on-the Preliminary Competency
- R |

Test in Writing.
. -0 {

" 3) It cannot be emphasized too strengly that rémediation strategies should be

based on the students' own pieces of writing and NOT on driils in unrelated

.2

‘materials: (See section on analyzing student writing, beginning p- 13:)

'B) Students can be grouped within the regular English classroom for instruction

and practice according to the .particular problem they are working -on ‘at the

moment. (See section on activities, beginning p. 45.)

- e---. - ¢y~ Remediation-should- aim-at-developing -both-fluency and control_in_several

' modes of writing, not just those which appear on the Regents Competency Test. In
“fact; there may be students who need to develop more fluency and contrcl in writing
personal narratives before they try writing reperts. - '

rall bélow 50% on the Preliminary. Competency Test in

. . .a) Some studémts may be so deficient ifi writing skills that it is a problem to get,
them to generate.any writing at all. . The deficiency may be a part of a whole
* complex of problems in self-concept and a general lack of ‘success in academic
subjects: A first step iS to help-such students see the “importance of -their own. ..~

experiences and the importance-of communicating those experiences.
_ b) Interviewing as a prewriting activity may be éspecially important for the poor
* ‘writer. The type of interview suggested as a beginning may be teacher-student or
'student-stude: t. ~~An_example might be an interview- concerning an object the

student has brought to class: "What's Eﬁéf?%- "What kind?" "How did you get. it?" -

- EREECN
e g’
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) .Encourage students to get something down and not worry about appearance
and.spelling in the first draft. This is not to say that all the conventions of standard"

- written English are not.important. When the stident is convinced that he or she has
something to say in writing and that it is possible for him or her to write it, then the

rewriting, editing, and correcting (by the student; with help from the teacher or
others} can begin.’ g ; - \

& Journal writing is &n important mode for all students; but may be crucialasa ..

means of getting nonwriter: or poor writers started. .

e) As often as possible, teachers of writing should write the assignments they, . -

give their students. With slower students especially, the teacher should write for at
least five minutes of the class period in which the students write. It is helpful for .
the student to see that writing is a valued-activity and that the teacher's first draft
‘also contains cross-outs, insertions, corrections. In addition; by writing at least five

minutes of an assignment, the teacher can more readily see possible problems that

may arise from the assignment itself. 5

8. ‘Donald Graves of the University of New Hampshire, an authority on’ the writing’
process of young children, feels that student self-diagnosis is important. ‘For example, in
-~ their- own first dras+s students are told to circle ali the words that they think might be

" misspelled or to use some sort of symbol in places where they are unsure of -the
punctuation. . Knowing where the problems are is a step toward solving those problems.
Also; such a procedure encourages students to reread their material and possibly note

places where they can make corrections that they already know how to make: The

procedure confers a sense of authority and voice on the student in relation to his or her
'own material. , : ' - :




z

GUIDELINES FOR ORGANIZING WRITING PROGRAMS

Both an operational definition of writingand strong program ingredients must be the *

.bases for any efforts made-to improve student ‘writing within the school situation.’
~ Planners of writing programs must begin with an adequate conception of what writing is.
- In the- NCTE: statement, writing is described as."... . the process of selecting; combining,

arranging and developing ideas im effective senternces, paragraphs, and; often; longer units

of discourse. The process requires. the writer to cope with a number of variables: method

of development (narrating; explaining, describing, reporting, and persuading);. tone {from
. the very personal to quite formal); form (from a limerick to a formal letter to a long

research-report); purpose (from discovering and gkpﬁ;ésihéiﬁéi’sbijél feelings and values 1o

conductihg the impersonal ‘business!.of everyday life); possible audiences (oneself,
classmates, a teacher, 'the world)." Improving one’s-writing ability involves developing
increasing skill and sensitivity in selecting from and combining these variables to shape
particular pieces of writing: it also involves learning to conform to the conventions of the

' printed language dppropriate to the age of the writer and to the form, purpose,; and tone
of the pieces of writing. . ' ' -

Standards for Basic Skills Writing Programs

Teaching and Leaiming.

. 1. There is evidence that knowledge of current theory and research in writing has

been sought and applied in developing the writing program.

English language arts curriculum. - >
L. O . : . /'/
e

2. Writing instruction is a substantial and clearly identified part of an integrated -

3. Writing is called for in othér-subject areas.

& The subject matter of writing has its richest source in the students' personal;
- social; and academic. interests and experiences: : - ' '

- - _ R S, . // _
5. Students write in ‘many forms~(e-g:; essays; notes; summaries, poems, letters,
s -

_stories, repgrts, scripts; journals). L

R S T
6. Students write for a variety of audiences (e.g., seif, classmates; the community,

- the teacher)-to learn that zpproaches vary a”;;éi;idiéhtéé vary. . /

. L - . - L ,,,Z L . - S l
-~ 7. Students write for a wide range of purposes (e.g.; to inform, to persuade; }to :
express the self; to explore, to clarify thinking). C |

. & Class time is devoted o all aspects of the writing process: generating ldeas,
drafting, revising, and editing” e 8 P .

9. All students receive instruction both in'developing and expressing ideas and in

- using the-conventions of edited American English
Dn S I TS e
5100 “Control of the conventions of edited American English (supporting skills such as -

. spelling, hand/wﬁhnél punctuation; and grammatical usage) is developed primarily. during °

the writing process and secondarily through related exercises. - | |

various stages in the writing process. = . | E : @

b
R Cod ,_';.;.;

{1/- Stiidents receive constructive responses from the teacher and from others.at

cml LR



12. Evaluatlon of mdnndua:l wrttmg growth: a .

@) Is based on c/mnplete pieces of writing;

cwme 0 (b) Reflects informed judgments, first; about clanty and content and then about

_ - cohventions of spelling, mechanics, and usage; - - -
(c) Includes. regular responses to individual pieces of student wntmg as well as

- periodic assessment measuring growth over a per:od of time.

7

s Tachers with ma;or responsxbrhty for wntmg l%‘tt‘uC‘tloﬂ partxcxp e in

' cont-.tnumg ed‘ucatlon programs reflecting current knowiedge ‘about the teachmg of

Writlng; o

140 Teachers of other SUbjeCtS receive mformauon and trammg in ways to make use' .
Iof and to respond to wr:ting in dheir clases. - .

_15. Parent and commurnty groups are mformed about the wrmng program a;nd about
' ‘ways in_which they can support it.

16: - School and class schedules provide sufficient time to assure that the wntmg
process is thoroughiy purSued. z _ -

-1..

17. Teachers and students have access to and make- regularfuﬁse of a wxde range of
;.- resources (e.g., library services, medta, teachmg materlals, duphcatmg fauhnes, suppﬁes)
“for. support of the wrmng program. ‘ .

>

- 18. Evaluatlon oi the wntmg program focuses on preprogram and postprOgram i.‘_f

v .samplmg of - complete pieces, of wrxtmg, uhhzmg a recogmzed procedure to arrive at _
. r:ehable judgments abotit the quahty of tHe program. ' .

19. Evaluatxon ‘of the program mxght aiso mdude assessment of a sample of student s

&Eﬁaaés, ‘gathering of pertinent quantitative data (e-g:, frequency of student: writing,”

1

time_devoted to writing activities), and observational -data (ev1dence of prewntmg L

~act1vmes, cla's anthoiogtes, wrmng foldérS, and student writing displays): -

3

- k - . - .
L.?‘"’/‘ . L 'S... . e




- When wrmng is aslgn&d

|

|ASSIGNING VS. TEACHING

‘Cécelia ngston o
"~ °  Coordinator of English
-~ Public Schools of the Tarrytowns

ks

R

\ .
- Teacher comments on - paper are

Teacher asks stuck}fs to write on R |

- one: topxc from.a list of topics which

may - or’ may. ‘not’ be related: to. con-

~ tent of-the’ course or: experxences iof

" the. students. = s

R ‘l'opxc or’ questxon is usually general g,

._rareiy struetured. . o

' TOplC allows -for "sloppy thinktng, 3;
ghttermg generahttes C :
Audxence for paper is rarely iden- 5.
txﬂed. :
?yrpose for wrmng assxgnment“ is 5;
" nebulous or vague. e
Students ‘assume they are wrttmg ' 6.

: .for a grade. : ‘
Students are often asked 0. wnte ' 7.

- spontaneously. ‘_ ;

,Students are often ngen a time 8:

'hmxt or a work hmtt or both.

' Students are required to hand inthe - - 9, .
first. draft :Eor agrade. . )

usually negative, ﬁost Bftei'i correc- .
tions of errors. - - PN &
: SN .
Correctxons are usually in référéncé 1l.

to mechamcz.l errors.

‘.'00\

: ~‘l'eacher

10.

] When wrm j is taught

encourages students to

communicate’_their ideas precisely.

~ and effectwely through’ wrxtmg

Toptc or questxon is usually specmc, .
‘often hxghiy structured. :

TOplC forces precise thought sup- ”
porting details.

Audience for paper is specxfxcally
-xdentiﬁed. :

E Purpose iot Wrttmg aslgnment 15‘-'

specifxcally articulated:

, Students know they are wntmg to

ifiprove their abmty to express
themselves precxsely. .

Students are enccuraged to thuik

. ’aBout thetr subjects. o
N e —— n

Students are . encouroged to )udge'

U scope of .the purpose in terms of

. the time available and the number . -
- of words it would take to fulfl.ll thls -

purpose. o

- g7 &
Students are encouraged to_review.
and revise tﬁe first draft. -

Teacher comments stress the pos:-

tive and are constructive about the;-'-"

negative aspects. .
Recommendations for improvement’

in style, format and orgamzanon of
thoughts are made.

~

1

10




When uriting i asigned

12.

15,

Usually every\error is- eorrected on

every page by the teacher.

Most of the teacher's nme is spent
3 correctmg papers. : .

N

. The teacher corrects eyery paper.

Students never quite know - how

- teacher arrives at- grades.

- 165

7.

18.

Aﬂ wrxtmg 'assignments tend to: be

essays - usuaily between 200-300;

Words: :

Students are crmcxzed for not mak—

ing the purpose clear, for not organ-

izing thoughts logxcally, for not de-
veiopmg ideas.

Students are not aware of sxgmﬁ-

: cant 1mprovement~m therr wrmng.

pa.re, descnbe, deﬁne;

trace, but are not : taught how™ to

* organize their thoughts to sugeed

.20,

2

in thexrgoals.

_Students are requrred to rewrrte —in

*  some- cases. But- rewriting .usually

'_mar, usage, etc; .3

: Students are reqmred to wnte w:th- :

..—p&m’ . . - o -
paper ROS AR

: tudents and teacher are bored by /

eans or what therr own style rs.

. .‘Students are ass:gned a. number of.av»_; ‘

revxew, _

‘ Whemuntmg is taught

Often only certam elements of com-

position - errors - are corrected Tor

" aspecific C assignment.

13,

iﬁ:

15, ¢
: 'agrade. ;‘ '

16;

17.

- 1n class teaching the Wntmg skills.

Most of the teacher's time s spent

‘l'he teacher -encourages self-evalua-

tion and group evaluation of most of

the papers.

Students always know why they earn

Wrmng assxgnments vary in length_
according to’ purpose of the assrgn-

-ment.

Students are - taught how to hmxt (

-purpose; organize thoughts, and de- o

velop ideas.

Students are . aware of sxgnmcant

- growth - or lack’ of growth - m»_i.jv-._

spectﬁc areas. CE )

Students are ngen models crF essays’ "

which analyze; or- compare, etc.;

* andfor they are guided’into- develop-

: ,mg the formatbest. smted for ana;ly.u :

o sxs, or comparlson, etc.

208

Stuaents are - encouraged 10, revrse,

.10 edit, 10 improve - and to correct'

: fxrst draft, then resribmrt.

: i 22.

o - .f«?y. :

- 2¥—~Student§ are. motlvated into th;tnkmg :

about what they are to wnte.

Students are %ghx 1o analyze thexr

o own style.

2@;'\

' fi
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ES‘I'ABLISHING A WRI‘I'ING WORKSHOP OR fAseRAToRY

. 'ﬂor_kshop or Laboratory__

Once a dtstrxct has decided to_give : students extra help in -the forrn of a writing

workshop or laboratory, the first decision-to be made is a decision of philosophy: Should

.the extra help be given prxmarﬂy ina wrmng Workshop, ina wrxtmg laboratory, or ina

combmanon of the two" ' . _ :
V4 ° - . B .
'l'he distinctlon is an, 1mport§nt one, for the concepts that govern what _goes on in

.each are quite different. ‘A writing workshop is prxmamly ‘designed to- generate more:

writing: students: will write frequently, will try many different types of ertmg, -and will - N

* develop each piece of writing more fully. Students willzalso develop a sense of writing for . - |

- purpose and audience, will learn fo organize more effeénvely, and w111 learn to support-_;'

- %generahntlons foth reasons, detallsand examples. o

S stage: edxtmg;and correctmg errors.  #

sive use will be made-of discussions, small

c A wnt}ng workshop will take the x?nposmg process into - account by provxdmg‘r o
' prewrttingas well as writing activities: Exten o

group_ work, and individual- student-teacher conferences. There will be little use of the- S

traditional -grammar .and..usage exercises; mstead there .will. be practlce in combmmg, e

expandxng, reformulatmg and revising sentences from the students' own wrmng
o > T

A wrmng laboratory, on the other hand, is mamly concerned with the: postwrltmg”.ﬁ

I _

- Both workshoos and l’aboratorxes are 1mportant in 1mprov1ng student wrmng ut the '

e liorréction of .error without specific_instruction. and ‘teacher .intervéntion in the pre- S

' wriﬁﬁg andé wrxtmg stages will not in mself eﬁect great xmprovement in student wrxtmg.

Thesame ‘teacher and the same ,space and txme penod could be used for both the s

worksh0p and- the laboratory. - For’ example, if 40 minutes three times a week were

.devoted to’ ‘writing. nnprovement, two of the. periods could be workshops and the third, the .

_laboratory. ‘The separation of functions. helps both teachers and students realize that all

‘ stages of the wrmng process need attention; not ]USt the postwrmng co?rectlon of errors.

Spac&andilme

Ideally, permanent space would be set asxde for a wrxttng workshop, a,space that

accommodates 8-10 students comfortably, has storage space for file cabinets, card files,

)

dictionaries, and the like: Some. schools have developed a "moveable workshop" on a cart.

' The cart ‘with various materials developed or collected for use in- writing activities is

taken to the classroom. : o S _ s

. It is’ assumed ‘that students would be. scheduled for the workshop for a specﬁxc:'
amount of -time.each: week. ‘Some. schools however; may wish to use’the ‘nonscheduled

g approach for students; Whoﬁyant help with partlcular assignments or ‘who want to work for -
a certain. amount of t1rne to tmprove a parncular subsklll Usually, though those most in - .

The worKshop approach can be used thhm the regular class perxod By settxng up .

. _ ‘,»space and materm:ls and by workmg Wl‘th small groups. Lo




. Skmo.__ e
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_“The number of-times a week and thé number’ of minutes per period cannot be exactly

presciibed, nor can the number .of weeks the student should be scheduled for the writing
- workshop ‘or laboratory. If.the student is there chiefly to acquire the skills necessary to
cy.Test in Writing; passing a teacher-devised test similar.to

pass the Regents Competenc

- the competency test could indicate a satisfactory level of achievement. Probably an even’

. better. determination of ‘whether the-student. is ready to_ leave the workshop situation
could be.made by analyzing the materials in_the"Student's. writing folder. The teacher
shotild be able to determine through such analysis whether the student will profit enough

from.regular classroom instruction to become a reasonably proficient writer. If a student

- s

is in a- workshop or laboratory to improve a particular subskill, such as organization, the

student would-leave the writing laboratory -when he or she had.become proficient in that

K

-, . . . I - - T & .

.

The staff shouid consist of .English teachers-who'are able to apply to the program

_knowledge of current. thedry. and research in writing. /Tt-may well be that the school
“district will have to provide inservice work for teachers and time for the choosing and

developing of activities:” = _ e T

The teachers chosen to work in the writing workshop or laboratory should be able o -

analyze both the writing process and the written work of students in-order to give the,

.. most effective help. (See pp. 9-23 of New York State. Preliminary Competency Test in -

D

Writing: ‘Manuat for Administrators and Teachers for sample instruments and analyses.) -

. The staff should consist of teachers who beligve that, with the proper encouragé-

"< ment and.help, students can; indeed; improve their writing skills. If they are not the same

~ teachers who have the students in the regular classes; .they should cooperate with-the

"X regular English or language arts teachers to help insure- that the students get thespecific

v

‘help“-they need. They also shculd“Be able to help other subject area teachers plan
actiyities which will enhance writing skills. . T : e I

° : . . i “

-

- . .
- . - . . _ .
————— i . - . " e

it is not necessary for the school districts 1o buy new texts“and expensive materials

' or ‘machines for a writing workshop or laboratory. Most of the essentials already exist in

‘the schools. Such things as dictionaries and a few references for usage and style should be
available. Card files -of various activities for teaching, writing can be developed, and

- pictures and posters for.use in stimulating writing activities -can be assembled over a .

period of time. A file cabinet for keeping student folders and records would be helpful.

—_— S -

S ,,’_,,_,,ﬁ;,,-\'" - - o 1 . -t : -
RecordKeeping. .~ . “f.-1 .- - ' S

AV ;‘:;:_;‘; v . )

-. “The type of record keeping fbr the workshop or laboratory will depend, of course; on

_Whether it is a nonscheduled lab, a:regularly scheduled werkshop for @ semester or.so, or

* time set aside during the-regular. class:period. : Certainly there should be a record of why

the Students are there: failure to pass the PCT in Writing, teacher referral, self-refecral.

Asis @ﬁﬁﬂjéééiﬁﬁiéﬁdédjdhi-',égijlé_i;E’riglish and language arts classes; a folder of each..

student's writing and"an-individual profile sheet should be kept. (A safnple profile sheet is

on page 25;of the manual mentioned below.) - A record also should be kept of the

-evaluatiomgf_student improvement: Sorhe record form -also should be devised to indicate
thé attendance record of the student and:the numbers and types ol\writing tasks that have

been prescribed and completed. (See page 6 of New. York State Preliminary Competency
Test it Writing: Manual for Administrators-

~ P . . L. . LN R
N . . e M

, ‘ S R S

eachers for further information on
‘record keeping:) - - o T T

T '4-‘

e

2

w

l



Many s’cﬁoblsare usmg -the Pe‘f's in Wrmng as pretests for exghth and ninth grade

: s?ﬁdéﬁfs.' No reliable diagnostic test or pretest now exists for students in earlier grades.

The pretest proeedure a.t the present time Wouid be evaluatxons and analyses of students'

: ;;wrxtxng sampies.' R R AP - TR : . .
S N
ana.lys1s of student papers at the end of the workshop or,

An evaluatlon and

iaboratory ‘experience couid serve -as the posttest. The same type of cntena should be :

' used for both pretestmg and posttestmg.

The wrmng workshop or laboratory 1tself should be evaluated in various ways. for

vexample, B! observatlon by a supervisor or .administrator; by the numbers of students who i

showed xmprovement, by use of- student questlonna:res or rating. : -
.' M T \,‘."_7 - = /‘ N \ < _ o ~ o o

R Materxals @dﬁiacittvmes should constantly be - evaiuated adapted, an"d, updated in.-

o hght o£ student progres :

Rt 1
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ANAI:YZING THE S‘I’HBEN‘!"S WRITING PROBLEMS ~ ~ ~ ~ — ~—

process the student goes through as he or she writes; and a diagnosis of the papers written

by the. student. . The teacher will want to observe the student and to interview the student

-about his or: her process of writing, and-also ‘to -look: at’ writing samples such as the tasks
" on the Prehmmary Competeney Test (PCT) in Wrmng. TR } :

‘l'here are two types of dlagnoses of student wrmng probiems- a dlagnosxs of ‘the

In order ‘to help the student, the: most Important part of the d1agnos1s is to dec1de

| what kind of problem thé student.has. For example; if;~on the report task of:the PCT in

WrmngL,L the details are not rearranged in a logmal order, the student may need practice in.

- categorizing and groupmg details and practice in subordination. I the task is misunder-

. stood ‘in some way so that the student. writes:a personal narrative or an unrelated

*anecdote suggested by one, detail of the list of detalls, the student may need practlce m /
anaiyzmg a task. N

\ I L - L o w ‘ ==

- It is- the purpose of an interview to gather - mformatlon about the student's - )
background and experience in writing in-order to help the teacher take the student from -
_where he-or:she is now to:the next point in his or her deyelopment = thus the teacher acts -

‘asia <ollaborator. - The ‘teacher should:be available o the. student at all stages-of the -

writing-process as coach, friend, adviser. The student should-feel free to come to the . -

.

teacher.for help at:any ‘point: ‘feach&s are used to respondmg to the: end product, usually == - —

"-to the proofreadmg aspect: They shouid aiso mtervene at varxous stages m the process. .

-

‘l'he teacher should keeg certa:m polnts in mmd-

1. The teacher. tshould mtervrew the student and also observe the student in a
‘normal classroom sxtuatxon. S

2. ‘The teacher-should help the stident to find the techniques that work best e

: . - gain control over his or her writing. The teacher should-be alert to the signs . -

of frustration that indx&ate that the_student cannot control his: -or her wntmg .

'y 1&5@&

- Sbme quesnons whxch m1ght be asked by the teacher about the student's wr:tmg

c'

k. How itich wntmg has the student dOne" |

et 2;‘:_What k;'tiids of wrmng has the studént dOne"

_ discrepancxes bétween \tﬁe smdent's oral -and véntmg e
How weﬁ does the . stucrnt manage in reading- hrs or her-own. _-°




a.,,: the wrmng Process, the er;e}w";é; return to an earher mge’ T
b - "1 Boes the student anal)'ze the key elements °f a task?

‘2. How much t1me does the student spend.: inventlng and mcubatmg 1deas‘7 Boes he '

- .or she bramstorm and ]ot down.xdeas‘? Talk the 1deas out Wlth peers'*

,..;.3 How much tune does he or she spend plannmg‘?/ Does the studéht 6E§aﬁiié 6{' L
}"Jump m"’, ) T ) : ] - . .

ST

1 Dms the student draft by the sentence, paragraph or the whoie plece ofg.\'"-' o

b wrmng‘? l4111 othermwords does the-student" make a practice of going back over - -

-:/ _ each sentence as hé or shé > Writes;. or: each para raph, or not untxi the: end of the" B
L -she ggback over- 1t at all TR .

= * *showm& signs:of

s (‘l'hxs unfonmatxon, indicates. pomts. 'o'f teacher
ntion insthe’process. to’ aid“the-student. Tell:the student,’ for ple; =
because of frustratxon, the teacher ol _p’eers mxght be \;...‘-?‘_;:

\ru"stratlon’

that if he orshe'is :pausmg
: able to help.) .

3. -Can the student stay thh each thought m the hne of hxs or her dlscussxon iong i
' - enough to develop xt'f‘

- ) T~ ._"~,,§\

_@E&Pf’** W.'_-» A _ . _
| 1 Does the student ed1t- add, subtract, change around‘?

2 Does the student proofread'* : o I

. . - . # . . .. ‘_>
IR ...J:thle the product can’ Be evaluated and mferences about the successiul use of the. -
proc'ess-can be.drawn, there is. !‘9!0@]5 that teacher intervention at various stages of the ’f - 3
rocess-is’.more: effectxve/’ than:dea so}ely thh the product. If there IS

_ong thh;the product,,chanée the! rocess' ’ o o
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;, | . mnyme THE STUBENT'S WRITING PRODUCT
RhetoncaL‘fask _
R _Does the‘student understand the diiéctxons" ' T
o 28 ‘Does the student: recogmze ‘the rhetortcal‘atm;mfor example, tdreport, to request,
. topersuade?. . - P e LI -‘*'“"‘“ﬁ—f&_—e
" 3. Does the student use the. convenuons of the ‘mode; such as letter or report, in "
: - " which'the student is writing?:
& . Does the student have a consistent pomt of view?
5. Does the’ student démonstrate a sense of aud1ence‘7
Rehnonﬁantsio a Umﬁed Whole ) : ' : :
T gielatxon of parts to a umhed Whole. perceptton of elements needed to develop ma;or
sectlons: e 2\ SR
SR S Does the. student cf monstrate a general plan of organ;zat;ron or loglcal sequencmg" S
' - 2. .. Does: the student support generallzatlon Wlth appropnate reasons, f talls, exam—“
o . . ples?: : : : Sl
3. ~ Dosés-the studentflnclude the apprOprlate level of generahzatlon (a-bstractlon) and Cg
o exclude__ rrelevant detail? = = . it .

t. demonstrate:- coherence through the use of judlcmus‘ repetgtron of

- 4. Does the stud te coherence
‘» Eey 7words, control of pronoun reference, as well as: mamtam loglcal tense.: and, :

N e Does the student demonstrate an awareness “of the optxons_-_-
L ence;structure‘? (To. ful:ly answer thlS questxon, s&veral :sampl
writing are’ 'equrred.)ﬁ o P = SR
+Is‘the sentence:structure- free of errors" (eg. uninten
- splices; inflectional errors) : ' :
3.. Are.all the: “sentences short and choppy,
' coordxnate con]unctlons‘7 LS

(




=P E

(HE

s samplesk ' 3
- 2. 1Is the sentence:structure; “free of errors? (e.g., unmtentxonal fragments,

R ‘Does the'studeri.t use clear,: 3e? :
_2; Boes the studen u;e wqrds accurateiy and form them correctiy?

écogmze the rhetoncal alm for éxampie, to report,

[ ‘studentfxs wrmng'? L
jdent have: a consistent gomt of v1ew"
s:the student.demonstrate a sense of auaxence" :

L

' awareﬁas of the OPUF’!EE‘Y@ e 1o
' on; eral

‘'of the student' wrmng 'are required.)

~ comma sphces, ‘inflectionalerrors)

ices. .short and dmppy, or are they long and strmgy"

'ccncrete‘i ‘"’Eé'f:
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of fhe taslq but. has ot 1solatéd the
m the body of the letter that a"check 1s_

t the: student wnter, does’ not proofread or’,

The student‘s run-on "sentences ‘seem:to be

Aruitoxt provided by Eic:



P_a;tr,‘s_f_t:den;s __ﬁto drill on. problem words fr

":Have students work on 1etter formatxon so

' 2 because of be.ng Lllegnble:

rors_according 0 Mma saaushnes*

;,nual for Admlmstrato"rs ana

ERI

Aruitoxt provided by Eic:



ERI

Aruitoxt provided by Eic:



't understands tha.t he or she must wnte a busmess ietter, aithough he or o >

...

._’l'he "student mentxéns 'that a mcmey order s enelosed and ~state§ the amount,

.. . although he of she is confused by the dxfference between "Q_lu_ postage and handhng"“' ‘
o ;"7 1_; and "mcludmg postage and; handhng wee oo oL |

The student could have recewed the merchandxse ordered. ' B | B .. .

e hcate a brief. busmess letter. Cut apért the headm_g, inside addi'ess, salutatmn,- "
R etc. ‘Put the pxeces inan envelopa Have the stuaen* assemble and paste up the P

- Clip newspaperimagazme ads whxcﬁf ge
xplain’ “the amount "of . m_oneL.

Aruitoxt provided by Eic:



he| or she has come to the end of a sentence. - Ask the student to put the end

SR ggkfl{ﬁastaciéﬁttb read ‘the text aloud fo teacher, stopping when the s%aaejﬁt feels

_ pupctuation,where. he or she feels the sentence ends. Have the student work witha
< partner, each one reading the other's writing aloud and working out problems caused
by Jack of proper-punctuation. I T e

. {See also nots under "Mechanics" for other use of student's reading aloud.)

-

B i o .

Méchamcs

Comments * -~ - 7 T

ling problems are evident, and may be atfributed to several possible causes. The

Svord, ordor™ is misspelled twice, and the Student appareritly was unaware that the

word "ordering" a “the text and could have:been : .
- is true-of the wordhanding," which could have been clued from the text.."Ordor" is -

Jhpparently a phonetic misspelling. "Handing" may be a proofréading error, or may

ppeared-in-the text and could;have:been used as a clue. The.same .

./ be_the fesult of a prépunciation-error.  The lack of "s" on "your? in the closing may ~

" berthe- result of a pronunciation ‘error; lack’cf kriowledge of the ‘convention, poor - -
 proctreading, or unfamiliarity: ‘The reversal of letters in "turly” may-be the result = .
-of 4he student's unfamiliarity with the "look™ of the written word.: The student may. - -

. simply niot "see™ what he or she has written. ‘Omission of the "e" in "pldse” may be .
due tothe samé cause:. -~ . : R A S I
s ._.,:‘:'7_:. ; A»:'i ,' . “/ :7;» . _7”7 7 " _.../.—_»~'I. ; .. T 7-”- . 7‘;"1/~7. 73 7__\”1‘{ . '
. Punctuation problems. fesult-from-the student's apparent unfamiliarity ‘with le er

5

. conventions:—The comma is missing between city and state in both heading and
—*+_.. inside” address, -and” also after - the closing. * The lack of “end punctuation. was

‘mentioned earlier: _
" . The student seems 1o use-capital lettérs arbitrarily.. This:is most probably due 1o ..
* . handwriting habits. The student favors printing rather than cursive writing, and may .

P
e

", notbe-aware that he or she isusing capit erchangeably:—

and lowercase inté

e —

~“The penmanship is legible. -~ " s
e penmamR = o O 3

‘Help the student,fo obsérve himself af herself as a speller; i.e., to catalog and.

“"narrow down" the types of errofs made. Show the student how to. enter cach

.~ wordin.a'list which" shows“the correct spelling, the incorrect spelling written
by thé.'s:t_’tidé?irt,—'-_éﬁéi_fthé‘ nature of the spellin ‘g-\etr‘or: For example: = - S

/( EUOF e s m xplanation

I erfor, letter substituted =~ _ .+
- opes 7 Jetter omitted | ‘
o - rufur ' letters reversed

- - -




2L

After the student has cataloged about 20 words, help the student to dxscem ‘
- any. patterns that“emerge. .

i. If»a spelhng rule can be apphed, show the student how to apply 1t. o P

7’\2;7 M the student m15$pells due to pronunc;atlon grobiems, help the student

to hear correct. pronunaatlon by dxctatmg a short passege that mcorpo- :

':rate’s the wonds.

. - _.‘- ) .
- - e

I lthe student seems- to have dzfﬂculty "Seemg" Wntten Words aCCurgte-:

"ly; she -teacher should -indicate at ‘the end of a.paper ‘the’ number of
- words "”1sspelled and hints about the types of errors. The student would

: "_ '_then try\to find and correct the €rrors.

7 Punctuatlon. , .

‘l'he m1$§mg "‘commas in thxs px&e of writing are those commas wh;ch are part of the

. - letter-writing. convention. - The \student, may begiveh ‘a model-letter with' the -
\ appropriate. punctuanon mdxcated il red. ‘Each time the;student writes a letter, the -

“\/mode}" ‘'should. be ‘ consulte ~{The:c rnas at the end of eg§lj “line of the rmsxde
\address area earryover from the text and should be pomted out as sucﬁ.) A

7 _roprlate use of capttal ’e rS. -
wljuch letters should be capxtais by

.. “or: her read the text*aloud and’ ‘1den’
- underlining them. . (The student:may be ‘una

f:cap;ta.l letters.) Then ask the,student o expla;m {

ﬁelg the .student Become .aware. of the ma"
Hi

*: Have the student read his.or her letter,aloud. No' :
s ,.words which are omitted. If this is the case, "have -thi

i - reads is or her-writing aloud word by word so-the. stude’ t car

need for careful proofreadmg. ST e

T



more acceptablef:usmess {g@‘ggr form ',on’v1ew. Asoftenas
rite real letters in- connectlon wnh class. work; sending for  ——
Have students check rough W

s

es in; your dassroom. Have students use J:he ]
busm&ss let;er form After "

ey'be‘sent. Have tﬁé Mmt _v__’x
L luspos:ztge an& ‘handlin
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Aruitoxt provided by Eic:



REPGRT#i L TE

- - th‘étisﬁicaui#' ’a“‘-s’k”t#_ -

~

euegsgm -

an ;evthejaudence, perhaps wmtmg a regort for:the school -
spec:ﬁc aud:ence mﬂuences the wordnchmce, tone, cho;ce

. ot ‘to orgamze the . mformat:on ~gtven b'a.rfgroupmg'detaus&__ er -
generahzanons, -but- merely " goes :down the: list of details: as- presented ‘in the»

: qaésﬁai'. ,‘rhestudent soon loses any control of the matertal.a PR T

-v,

Gwestudent practxce in orgamzatlon, 'e.g., number the 1tems in: ordeir 93 L’JE‘-E“ d
- .insthe:report, or select main topics. and. the suppornng detaxls ar arrange

mehne*— ﬂrst,«second; th:ra. ol

dxfferent categones-- such as color,

ite a’ paragraph for each category, s

1t work with ng:

;shouid dasgxfy,'?the ob;ecs under

::’:";" - shape,\fsm Have :student “wr
S justxfymg'the classtﬁca:tton of ob]ects in tha

’gamz‘e the détaﬁs of the ptcture. Show e

’*student how; different types.of orgamzat:on using the same picturé are necessary:for ":i,

Use 7plCt’ 'es, “Have:

.different purgoses; for example, simp. j descnp‘txon, cause and eﬁect, narration.

Have student choose on

composmon for a’&ﬁeren purposé SR

JAruitoxt Provided



estt

Many samples of the-student's writing should be examlned to determine what -

- specmc word choice problems prevail. : , o

-

- - - . . . .
- A . - . . - . .

' géntéﬂCé Structure / S —'y’ ’i 71 —-x

Gomment

_ . S ] o - : Sl

‘l'here is one run-on sentence, one fragment, and a final garbled sentence. “There is -
httle variation in sentence structure. - -

o Su gggstlons .

- Use sentence comblri:mg exerc1ses.

~

: Have student lmxtate a vanety of sentence patterns.

. Devxse exerctses in sentence cornbmmg from student's own wrmng. : : .
-+ Mechanics -

. Comments -

~ - . - N

"length"! Capltahza'aon ertors occur in "nile" and "tut", even though these are -

T | Spel:h g errors are limited to the homophone *thelr" for “there", and to*“lenght“ for- -

correctly capitalized in the question. “There is a punctuation error in "King ‘l'titi
- tornb." ’l'hese errors may be due to a lack of revision and proofreadmg. -

-

K | Sgggesn

Encourage students to help each other revxse, edxt, and proofread.

g

. o .:'.Have student read ‘the: paper aloud Thxs w1ll encourage closer attentton to’ the
SRR paperforproofreadmg.,.. T T . . :

| 'l"’-Pall’ students w1th spellmg problems and have them dnll one another. Include'- L

‘ homophones ln drill. i

’

<l _
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Aruitoxt provided by Eic:

. The student maintains

at the task is to write'a report.
snsistent point 6f view uritil the énd.

e

albeit unsuccesstfully; to re-or h
upil's-ability: inguish be




éf@iﬂf,ai!!z ciosely to the langUage of the

dd comments of his er: her own;

be{work alo .pausmg 10
“end punctuatlon ‘where needed.

ERIC

Aruitoxt provided by Eic:




10w he ‘standar way for \_vr,W %*temperature and di d not
n Xt {100 __F) S

ERIC

JAruitoxt Provided



=

For those studeﬁts ‘who. h&iié chffxcuity vsuahzmg the relatxonshxp of p*arts to the - =
whole, the followmg schema nught be useful: L ) S

ERI

Aruitoxt provided by Eic:



RRVU A
ol .

. . foreigncoins, 3 bit ofﬁtapejrom a miniature tape recorder; a°bit;of exposed film; as—
. well ‘as some mundane items such-as matches; button, etc. -Tell the students; "A spy

: _It may be- poss;ble to get frorrraclty oﬁtce the form that a real mspector uses.

LR

. Put each fact in a series of facts ona ﬂle card. Ask students to arrange (orgamze)

the facts physically by 'main ideas and detatls After checking the organization, ask

students to write the report. Over a period of time, several packs of cards with

different information could be- accumulated and students aSSIgned to work with them

classes, or any clas mwhlch report wrttmg is approprlate. '

- on an individual basis.  This activity is also suitable for sciefice and social Sttldles

- Brvrde the class into’ groups.» Each group is to pia11 a dtfferent conSumer repo’jrt; for
‘example, comparmg the various types of hamburgers available in the area, or french -

" fries, malts; ice cream’ ‘cones, sundaes. Give each groiip a prmted consumer report .

as a model. Have each group plan how to gather and organize the information.
Discuss the various ideas for gathering and orgamzmg. The students can then goon

to actually gather the mformatton and write the reports, making a consumer
booklet. N ) _‘ : -

Ask the students 1o pretend to be a detectxve who must make a report to the chief

about a "missing person." The student is provided with a picture of the md1v1dual,-

" who is "missing." . The student must observe the. plcture CGarefully. and then list all

the details possxbie. The details should then be grouped into categories'and a plan of

orgamzatlon developed:’ Finally, thestudent writes’ the. report to the duef and

- mclud’es all the. relevant mformatton whach has. been complled.

AsR the student to pretend to bea buﬁdtng inspector. He or she must write a report"__

- about unusual buildings-or’ structures which have been:visited. The "mspector" may
E select a structure from a story; real experience, or tmagmatlon and then write a;
- report 10 l'us or. her "boss" about the unusual buuding. _ : - _

| 'i_.Examples: the gmgerbread house in Hansel and Gretel

the three houses in the The T he Three Little Pigs .

the dwelling of the The Old Woman Who Lwed maShm

Tarzan's tree house -
a real butldlng on Whl.ch the student has done research

'Prepare a box of ob]ects Wthh mlght concexvably be ina spy's- pockets. a few

. has been captured, but refuses to tatk: However; ‘the contents of his-(or’ her) pockets .

: frlends to persuacE them to go to: the same place for a vacatxon.f _

‘are“in .this box. =~ What - deducttons can you; as counterspies, | ‘make, from. these

objects? Have- students jot down thelf deductxons and then write a. report to. th..;r

» _SPY."“W‘ -

~Collect travel brochures déscnbmg varlous vacatxon or tounst areas. Bave students 1

" read several brochures about a Selected place; have them. make a fist of details .

about: the location and ‘the atiractions. ‘Have.students use the list “to write’ reports.

. about their selected places which they.will read to their classmates. Letter writing

- ‘could” ‘be combmed w1tl'rthxs activny by havmg students write to the Chamber of
-Commerce recmestmg 4

formation about other attractxons in: the same area.

Persuasive writing could be:combined with-this activity by- havmg students wnte to -

I

;" ..r . - o , 'ﬁ ',°M>:: ) P ; o .
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: e PERSHﬂSIGN#i L

e Bt .1s to'state one- way to xmprcsve st:hool RS
hf e-and then to support that suggestzonwrth two reasa??@note the numbers:1 and 2). '

Hb’ﬁéiiér, ‘the student feally. has-cnly. one reasons: Thestudent does have a sense of -
tﬁe prme:pal as. audxence, but does not attempt to persuaae the prmexpal. R

I ,-— o .. . K
S . s . . - - F h
s . . - - — . . : -
- . B a . i - -

'.'Héflé student do an ora:l or wrrtten ﬁsk ana.lysxs of-asmgnments before begmmng t‘ﬁe o

':||;

,_ Havestudents who have dxfﬂculty m persmve arguments rewrtte each other's -
-_,composmon to- make them more persuaswe. L . l; L e

ERIC
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. 1 .

X of: sen tence. sense, ccmtammg many- iragments and
sentences. Studént needs help with problem\of vague S

.‘__.__—— ’-"‘_

a.l_zst' of iragments whxch they' ‘

. The spenmg errggg 7"@rrmg," "wxch "~"d1£ferents," “to, gqajygure" may be a lack L
o~ oi proofreadmg and revxsxon. P_unctuaﬁon errors are related to the iack of sehtenee i \

_f_'eaaxfoﬂ'ierr eomposmons td a specxﬁed numBer' E



. “Persuasion#2 ¥

I #fﬂk /f 5t hae‘&é‘ “eutg \\dQ 75 cgd}mt‘ |

N # zwe 7?’ é’pﬁ‘ec

R?asa?i
we aﬁ' % gs? 4o Schad 5o way
r.gu T and many ofuer people Thiak

ﬁq&«kvg (S DOM. §choal won-7 /<11 Yoo

| ;', and 14 1&‘ No-l- Paswﬁteéffhef Séﬁé a: C
\‘vali*‘; £eawse ﬁey fﬁmﬁ 77,5’637&3? |
ﬁl pa*f Some Rnas \’talé Becavse ﬁ?m{ ﬁenf o
want .8e eail ﬁam@ well pame's aan’f o
ﬁm‘ as ﬁ\eek aSu Vx?ffﬁase N |
Re,,, - _ o x;-—‘
Sﬁ.p 3 borause ﬁzy atQ seac
g:,;;& ssaL,« ge:l gk mad at oo~
0 goland B8 T am gowgfoBeat
yév o ond the othe gurldose
wo4 pand {o Y’lqi«‘l’ weu' Them e
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ANAI.YSIS or-' SAMPLESTUBENT ﬁNSWER S
‘ ?ERSUkSiGN #2 -

e .- = :. Rhei;srif - -

and e:stand "the dzreeﬂons. The student reahzes that he or she -

’ siatement and give two"suppornng ‘reasons.. The student

ent-of 1so ati m r-suggestion.and followmg it Wlth

gestzon is. sound. The
mng the :Eirst person

: mg of what is expected. However, 1t mlght - v,:.:
jurther fit to. uniderline the of e parts of the -task.. -The student -

fﬁ,,_, - ) puinpah it pitutuini it o :&_;:

o@nve ﬁlrthe: ;conﬁdence and authonty from the ‘use’ of sehema such as. the 7

‘school life:  H:there were less ‘violence; studerits would like school bet!
~-he:o shedoes not purste: this’suggestion ‘with.two ‘logical:i reasons'showmg how or '
ould ‘like oolrbette'r.ﬁ there were lsswolenc Instead;: hesor she .-

The studént starts. out thh what he or she Beheves to be a suggestmn for m'nprovmg
; bel _

fight. “He' he Bis shﬁ;ed l}xisfqr“her “fochsifroﬁi "ﬁgh

... - e’ O 3 : ' ] p‘ .> 1 .
- paragraph :(Reasor. #1).is a-series:of- -generalizations. without etaxls,.,;he second

7 parag graph (Reason #2)is a series. of ‘details without a generalization. “The student -

. " realizes-that he-or sheis supposed to. work v;nhm a: specxﬁc framework; ‘what he or:
she’ doesn't/undersmnd, owever; is-how’ to .do thiss’ The student lacks the: abxhty to-

- o state a eiear thesxs and develop hxs or. her reasons basedmjh&siated thes1s. T

BN

sxmple outhne mxgﬁt prove heipfixl to th1s student. Fu'st, the student shod'ld
hat’his.:or-her suggest.ton is. ‘Then he or she should~
in d:or words: that encompass ‘the essence- of *his or -
ggestlon.‘ :_ I-‘o' example- " “wSchool - life would be:better_ if there~were less
she:should :then be asked to write one’ ‘sentenhce. for each of two.- ",
gy ould unprove school hfe: Use of th ischema ‘on-page #2 ot




" "a gi ':é&. méd
p." The st _pdent’s dxiﬁculty w1th mﬂectxona.l endmgs@nd thh agreement

P
eridiggS. ‘i'herrlthe student shouidibe’gzven the: opportumty 0. revme the -

A S o e e — = ——— & R e T = g L

d tape ?he pxece once more, notmg espeaally the prope:' pronuncxatxon of

ERI!
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: -
cmvent:gns f-,..stan, d‘-Ameru;an Bng‘hsh do not provxde for a
he ‘Student orally: explore ‘several ways to.rephrase the=sen-

77 Haye' the- tudent-seiecft the wa y that most nearly N

<
BT
r

¢

i can be éfétiﬁéﬂ §ofth7at a pattem
: versals (vilonce;pasio __—* e

Q

Wi 1gS probably: aegura
ared, .beaf/beat, way]why). .
: oI "ddmon, the ;s;tpdent uses
' algnough certam lette:'s seem generaiiy to be
D)‘ ".«.4 e . . Triam b ‘ ) R
.. ~Provide the 'student With crosswqrdipuzzles, anagrams, Scraj;b}e: Have the student
;' try’to make ‘shorter words from a longer word. Have the student make up puzzles

g hlS or he‘ -OWn, spelhng words

i: udent'si awarenes mereasee. vae the stuaent tl

nou -:prootr
wntm' tudent‘shouid proofrea Tf

\ The student’ should maﬁke a chart showmg capxtals and iowercase letters and shohld
R 'have it’readily. available: A -wall chart should’ also be available. Student shbuld

T 'concentrate on capxtahzmg "I‘" the ﬁrst word in a sentence, and proper nouns.

. T
IS . X . . SRS .r




posmon and 1dent1iymg suppor'qng

‘L Alstrategy -students ;-3 ifying suf
“detailss. Students ‘put spokes in eaéh wheel - each spoke is a supportmg détaﬂ
(reason) foria posmon. AL o )

4

pa

SCHOOL LUNGH

S The posmmmg of @ §E°BE‘ § yell ‘as the number of spokes shouid help the .student

orgamze his thmkmg and posmon.

Aruitoxt provided by Eic:
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.._ag:uvme&and rategxes d’_efcnbed mfthxs s_ectmn have Eeen suggested by
f-the Burgau of Engh;hﬁ E;lpmtxom etﬁers

IﬁVé been d‘e\used by‘ members of ‘the Bureau;

N
S
e
- N -
. : ~ oy
N < e

S N Have the stiadent read an asxgnment anirewnte itor reteg x}Am the student's own

R ‘words.  Have the Student.explain the assignment ‘to- another ‘student. . The second

. student is'to keep questtomng untﬂ he or she fe?bco@kﬁtef whatto dO*

stﬁdent analyze mstrucupns by undertmmg 7key words;and dxscusxng thexr

othe: task. : Thlsrfanaiysxs shohi& be:a piiEd 10" ather _é§§ignments as-

* Have ‘st

S iwords,__ gy compare;ﬁéoﬁﬁ'ast, cntxcxz_
Lo _;enumerate, ‘evaluate; -explain, - tliustrate,i.~ iter
L relate, revxew. (See page 49 of-

ierating :1dea
of- p’os§ible ‘ideas’ to be-

f ge‘ 1tems in *hst so_that

. =Ifthe‘ student dld not fcllow-directxons 'for a task,l_.ask ‘himor" -
1 ‘did’do; ;'Havethestuﬂent compate these: w1th the




Have other E ’ .

QY
T2

<<tudent:

“LrTwm "

.

‘obj
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o .t
) O.

s ;stcuss w;th the students the ways in Wh.lCh these accounts would dn‘.fer. F.hc;t \

= . -the factithat ‘Wor choice; selection of -detail, and pattern of- organization will -~
"convey ‘the attitdde and _purpose- ‘of the account. Then have the students write - -:

- each account.. . Duplicate samples and ‘have the. students evaluate them for -

"‘:"_eﬁectiveness 1n developmg pomtof vxew. : .,_.\;___ oo 7;,,, R

L2 -'Provxde an’ actzoh pho’tOgraph and ask students to wnte an eyethness account of

I *the méidént Btscuss the resultmg accounts ior conststency of poxnt of v1ew.

-

- -'mammate objectm the place such -ass ;
The mterzor of & refr;gerator from- the point of view: of a quart of mllk

PR . -

_-f ... Theinside of a dresser drawerfrom.the point-of view of a sock

IR % Have the student descr:be a speaflc place from the pomt of v1ew of an

-——

o A schoolroom from the point of view of the pericxl sharpener

_ Have studenis check each other §9£ c9n51stency, asklrg such thmgs as "Could this
S . be- seen (srnéued, felt, ‘heard)-from- the perspectlve of the rmlk bottle'?" "Boes'
the wrttmg stay in character‘?" S ‘ S

4. Have. ‘Students. write comPOSlthﬂS on’ the same thmg from t\VO dlfferent pomts of .

L ivxew. Forexample. SRR S R

About the ‘wolf in "L ittle Red Rldlng Hood' from the pomt of view of a wxld:' "

R _animal lover and from the pomt of view of the woodsman ‘
' '.About a certam food from thepomt of view of a dtetman and from the pomt‘ N

of vxew of someone who hates to eat that food

e Bxscuss the changes thagxe;eamade when the pomt of view changéd BISCUSS :

_ways of keeplng 1nternal consxstency.

T _:5.- 'Develop askit. (From Long Island Workshop, 1978) * _
- A. PrewrmngActhty' - T 'T‘ ,"'

l._-IeacheLwntes:siq:tJnvolvmg a. conﬂlct.————-——'— SIS S S

SR _1__"2_.- ‘Students actiout skit as class observes.- - - L
Y~ieo .. 3: " Teacher ‘describes how -he or 'she percelved “the scene. The teacher o
el Toi ---represems omniscient point of view. " '

. 4 One student -who . performed: descrlbes what happened. Student repre-:

- 7 sents‘first person-point of view. ' .. .
. 5. The class describes:what. ‘happened. Th y represent thlrd person. :

6. Way to make purpose and ‘audience cle
' How else can this sxtuatig be presented"

."_Exampies elicited ‘might. be newspaper arttcles, short story, w1tness_ '

: ,_-accoun‘t m a trial; drama, poem, monologue. .

. Matchup varjous formats with pomts of view, brmgmg up termrnologyfat thls_' L
o - " -tIme. - B - i et . . KN . . .

| Then discuss how the descrtptton rmght be changed by usmg various formats., )

-

-' é’ Wntmg Actmty-

diﬁerent formats.




e

reiagt\{q,'to' 2 cousin; 1o the ‘principal, to ‘the editor. . Discuss- the s
‘tér nust’ make for dr.ﬁerent audxences. See that the letters are

: °‘7‘um”' ities as posslble for-writing for 3 real audience: letters ’“

.students to : =
wuter fdec:de whether the l‘esponse"ls appwpnate an : xpiam
decision; g -

ERI

Aruitoxt provided by Eic:
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Bétéxls ) } :::

L - ue- Who dld lt‘? S 7 PN
A - When?" Where ,Wh‘y'_?'; s
; - _AH.éWZKi:.; I
. v_ Whodid it? —. =
. ',When" Where" Why'?’
- < HOW" ' .
: 1 Wﬁo “did xt'?

‘What happened third? " |- .

5 How"

Wheén?. Where‘? Why‘?

- Wﬁaﬂ?ﬁﬁ’aeahs'ta A

B _"_‘Who did it?

de.scr' zbés it to a-fsecond ‘student, who attempts 0. draw the: ob;ect from the :»descrxpt;on.

The. ﬁrst studénf will: hieed to: use‘-'words to tndtcate dlrectlon, transmcn, and approprxate .

’i'd




"'ratathe detaxl cards. \

ERI
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b. Dlscuss the pa:;agraph and the headhnes to ﬁnd the mar’ 1dea. ?

c Ask students to ‘write a lead paragraph of a newspaper arncle, preferaEly a
: reai school or commumty event. . _ . _

4

T d.; jjave students exchange paragraphs and wnte the‘head‘.mes for one another' S

.. paragraphs: - ST . \
e. Dlsr.uss the appmprratenw of the headhne in relatlon tb the main raea or; li

nEcéiSary, the lack ofa matn ;déa. -

3.» ,Provxdé the students thh a number of. forelgn andlor domestxc stamps"" Have _

each student select one stamp, ‘examine it’ carefully, and. describe it in a paragraph. Have

.. anather student try to pick out that stamp: from among the others in ordér to test the - .

accuracy and compxetenes of the. desz:nptl

E t;. To expand a p:ece of hmxted wrlt.ng, heip students foanulate quest:ons that |

wouid develop materlal for an interesting’ conclusxon, for example: - =
: Dld ‘you ‘enjoy the-experience of interviewing Mr. Fuller? -Do you loolg forward to
- seeing his slides? . Would you- consider takmg a srmﬂar tnp‘? What more wouid you

) ‘hRe to know about‘Egjpt" : ;°

P

;5. Ask the: students to make a general observauon based on therr own expenence '

such as "Snowstorms create problems # The students must then illustrate the gener

tlon with é:iamples such as "‘l'rhvel is drfﬁcult " "Walkmg is hazardous."

L

6. ‘l'o teach a; 1esson in generatxng and orjaruzmg ldéas, g;ve ‘the. stu(ents a number

of plctures on the same t0p1c; _e.g:; Ssports, animals, buildings:' Havethe students’ organize— -

" the _pictures into categories: - For example, the student who- has the. set of sports pictures.

'might, afrange them into 'spectator/participant, group/individual -and $c on.. The student

" lists' the sports in each category-" Therr the student chooses a: @tegory and makes a_

gaéifa ‘Sratement about whether he or she likes or disiikes the sports in that category. ;

Thrs gen&a:hzatton becomes the toplc sentence for developlng a paragraph.
7. To ehcrt apeCIfl.C détarls, have students examme wrth a magnuymg glass certain

" small objects which you have. provided. - Have them list up to:25: details that describe one . -

- of the objects. “Have ‘them include ‘details that appeal to as many senses as,possible:” ‘Have

" the students.decide how to. organrggoﬁgrOup the detalls Have them,wrrte £ descrlptton,-. o

oftliewbject, usxngthedetailsohthe hst. e R L

o 85 1o e}tat détaﬂs, Tave ‘students’ make w survwal km for yarxous purposee, for
example, a schooi survival kit,.a rninorlty survival kit, an inflation survival kit; a a sailboat .

survwal Kkit. - Have the. students orgamze the: contents mto categones and wrrte an- essay e

f" ’g thé‘necessxty‘and use of each-rtem. Lo T e

9. To éhcxt d’etalls, lxaye,students work m groups of 3 -0 5. Prov1de each group with =~
& plcture of a scene. Have then, as a group, hst 20:25 detads that “they c:'m see m the_,
plcture R ,‘,

e .

‘l'hen ask them to choose whtch dé‘talls they would use 1f they Were. .
= ,_,.:- a) Travel agents looklng for clients . ;':-»- S

e 7 i . \
S ;__='_ b) E.nw.ronmentahsts addressmg a cmc groUP SR
79 3 a Prospectors look:ng for backmg from mveStE’E N
Bl = o o




stcuss not only the % of detatl, but also the effect of purpose and audlence on the

~ : : - i
Sl Vanauon : a) Hayefstuden’tsfexchange plctures and compare llsts when hotkhngrgups"
.are finished with the second picture. b) Have one group® ‘look at a, plcture rlght side up

“. = and the other upsxde down to see & position varies the details. . _ &

s v L& # L

SentenceStructurelSyntax T

PR
-

' 1o Have the student read his._ or her composmon mtog tape recorder and then piay'

‘- back the. tape: to,plck up punctuatton errors, or;:in: conference with- the teacher, have the |

- stadent read ;the ‘paper: aloud. . Often a studen' _wﬂl “detect-run-on: séntences or fragments.
o in'theq rocess’of re: dingéithem 31°Ud- SR ." DA -

useful techmque for developmg sentence sense m those students :

te erratxcally. Select an effective passage for ‘dictation Which
s -DUt. give even more weight.to .the interest -

“all: begmnmg capitals and. end punctu-

“.- ation "',-Cive-.a_»copy;to:'-"students_.who_-.n’éed.to improve "their_sentence ‘sense. ~Ask'the -

studénts to: capitalige and plinctuate-as you “dictate.” Your jhtonation  should: guide-the

students so-that: they know -when and’ how to ‘end the: sentence, and when to’ capltahze to
L IEd}(E&'tE the ng of a new ‘sentence: I your students are more advanced, you can
‘. use'a more complete dictatlon m whlch the student has to wrtte every word. (Idea from

. : WEDGE) ) - Lo - 't.. =

P ._. . -‘; - . ."‘

ingg

- 3 Give students several sentence- fragments ‘to turn mto sentences. Thes mayshe,

:-.r'_ from student wrltmg or fragments the teacher has devised, suschas: . -~ - -
Brmgmgonesackeach _ ST . e T s

. . .
- B . L

Don'tusepeanutbutterwhere : T LT
 The fire, g)readmgfast, - . .

. If people were living.on; the moon, » . .. .
Biscuss the ﬁmshed work‘as to whether the sentences are complete or~not._

. L.
. - "~

Py ..

" Ask students to_ choose one” of the completed sentences and use itina paragraph. -

L 4

S % -‘
-

4.7 Devxse.sets of cards with part of a sentence on one. card and the rest of the

sentence o another: Have,students find their parthers and together, write a sentep:c thét.

could logically follow the original one. Discuss the clues to finding the partners. ’Bxscuss'

7 whether ‘the sentences followmg the orrgma:l are complete.

5. Dmde the class mto ﬂve or “six. teams of six: students each. Each student

i receives a copy of the same kernel; sentenc*e with a set of six .directions for expansion.

The. first student in each:téam;rushes to the team's assigned place at the chalkboard to.

-

- . complete thefirst directive, then  hands the’ piece_of chalk to the pext member of the

team’ who is to_follow the second. du-ectlve based on “what the first ‘student has written; S

. and-so- on’ fovaﬂ the ‘members of 'the .team . The last team to flmsh i ca:lled "The
: ;_Fragment,s." For'example. 3 _' L R S _
- ] L S ST ‘_\.;, .

Kemel-seﬁtence: fl‘he man entered the store.

T . e 1. Tell what Job or profeslon the man has.
T 2. Usetwo, ad]ecttves to-desctibe the rhan. 4 ) :
VE -3 Usea more spec1ﬁc verbtn the sentence. e L




- y'ff 5. Use tw adverb;to explam how he dxd the actlon. -\.-. ; R
= 5: Tell-what kind of¥store.:.. - S
R - Hse two. ad]ect:ves to déscnbe the store. _ T

LR Possible firal ansv jers ‘i'he tall, thin pIumber rushed breathlessly and excxtedly; f
A _mto the smaﬂ netghborhood hardware store,

. Yith Guide W "ds’. (For studénts who catch on slowly .or for whom S
, practxcew;th a partxcular structure xs needed, the use of clue words may be desxrable.) e

5

Kernel @ntence. _The glrl won. -

- ~i:. Expand to show how the g1r1 worn. " (by)
. 2;- Expand to'show.which girl won.: (who)'
. ‘3. Expand to tell what the girl won. (what)
&, Expand to describe what the girl won. (whxch)

‘Possiblé final answer: - By running much faster than her cornpetmon “the girl who' s

‘had pract:ced hard won. the ﬁrst pnze, wh1ch was a shmmg, srlver trophy (Idea from L e

WEDGE)

. 6. Relay Game - (Idea from Ttedt and ‘i'iedt I;anguage Arts Actwmes 'For the .
v Classroomf A o _ L

-

- a. D1v1dé the studénts mto two teams. :
b erte a word on the blackboard. e _ b PR )
C. ene,student—-at-a—time from each team comes up and adds avword e1ther :

— sefSEEBF after the words that are aiready there.

- d.. The object is to create a sentence and ‘the goal is.to keep the sentence gomg. S

‘i'ﬁe ‘team that cannot provxdé another word for the sentence loses that round.

. e ‘I'he game begms agam wrth a new word

7. Have students wnte one. sentence about a tOplC. Wrxte two. Write three. Have- B

. them combine these: three’ sentences.. Then have them try’ sentences about two or more e R

; ?topxcs and show the reiationslup or lack of rt between the two.’ -gé{, SRR a» A

8. U$e overhead transparencxes of student work to- 1dent1fy problems in’ sentence"‘-’- c

 structure. -Have the class suggest a variety of ways to improve the senterice. After. the
- oral _suggestions have been: written, be sure to have students read ‘them -aloud: This wi S
" reinforce ‘the requirement 'that students should always read their composmons out iov.—xd'z

Before sdbrmttmg them. =

.




" L' ‘The stixent is: expected to understand and to practice sentence construction skills
” .. throughout, the writing :program. . Beginning ‘with the basic concept-of-slotting at grade
~ ' three; these skills are reinforced as required at eachi grade level. The skills of embedding,
varying sentence types; and;expandinga seritence into d:paragraph are sophisticated and
require*a firm basis derived through ipractice in the more elementary skills of slotting,
expanding, and movability. . The following_should:be helpful in preparing materials to

“teach these :

jt3

the basic kernel sentences: -The- students .choose ‘appropriafe Words of

Eficit words that will occupy* the ‘positions of key. nouns, verbs; and 'pred;atq;npuns .

——synonyms from their oral or:sight vocabulary to fill in slots or replace existing words at ..
:.= these strategic places in the sentences. - - .. S O
. . Examples: - The sweeticandy tastes good, =~ .- . (Adjective)
T s, sugary - . delicious R D
=TT e scrumptious . b .

e

SUEERT 4

. L ﬁf’fnéndis’aﬁne athlete.: . o T (Noun) e
crony. .- . runner .

P

B

Onadlear night; the stars shine, - e -
*_The snow melted slowly as the day neared itsend: . . ' (Adverb)

~gradually - - "
- quickly

2. Expanding . - ¢+ S
[ - 'Enrich sentences by the addition of a variety of inodifiers adjectives, adverbials, . .
" - appositives, dependenit-clauses. -The: student selécts his or her own words, phrases, and  *

-

. clauses, and insertsthem in appropriate places in sentences: - - -

Exampless oo < o o0 -

- TheStatue of Liberty, __._,standsin New York Harbor.

o ' -+ asymbolof freedom - S
'~ anational monument- -

o §ﬁipp6§fiiive) k

The '~ _ Scouts__. . . planmeda_______hike ____ .7 (Adjective)

7 Older,. .. ¢ eagerly .=, . . -weekly inMaine -~ - (Adverb)

S R iy “i ' Strenuous ~ upithe mountain © _(Adjective)
P . sl ’ - . ) . . "’-\ _ﬂ. (Prépbsiﬂénal”-—~——

s
A




: Reorgamze sentences b? d!angrng the placement of movable words, or groups of‘
words,. within a sentence. ‘The student decides which placements not only will reflect his .
or her meaning correctly, but also will produce the mtended emphasxs or coherence’ thh .

ad]acent sentences. o S . o s

-

' Exarnples. 1. Golumbus crossed the wide Atlantlc 10 find a new route e the Indles.

o o 7.’ . . ’ R Y - S _'_.77"7.7“ - C e D
i. . ‘l'o find a new route 1o the Indles, Columbus crosed the w1rr
~ Atlantic. ' , . : ) :
' 1. When autumn- came, ‘our: ploneer ancestors often had huskmg bees to L
._prepare the gra.ln o o ! '
_ VR or _';;.; o T
3. To prepare the gram, when autumf came, our. ancestqrs often had -
: - husk:ng bees. . - . S -
T o - or : ' B e :

—_— T —

3. Often, when autumn came, ourptoneer:ancestors, to- prepare the

grain, had husklng bees.

-

ﬁ;‘ Embeadtng e : S . Co v. ' '2;'

Have the students com‘S* ne—'short—relatedsentences into a comp und sentence, or .

into a sentence- in which one-of the original senterices is- carried oveﬂas‘a—dause,-%—_;

* compound ‘subject or- predicate, a verbal phrase; a noun :phrase, a prepos;tlonal phrase, an -
_apposmve, an adjective. or adverb). The students thus generate a varie‘y of grammat.cal v

structures ‘to enhance style and serve thetr purposes. P

Examples. A dllemma isa problem. o |

.- The problem has two. sz>lut1ons. : , -
Bothsolutionsarebad. oy 7'3 '

~

: A dllemma is a problem w1th two solutlons, both of whtch are bad

T ;. 'i, - ?Ihe table is: httered W{‘E‘}!efuie: “

L - ‘l'he refuse belongs to Uthel’?e@ie-';, o :

S | -~ : ” " ‘l'he table 1slrttered wlth refuse of others. o O o f ' -
, ‘l'he table is httered thh refuse that belongs to other peop. . .' ) ,

. :5 Varymg Sentence ‘l'ypes

O " Have students generate~ declaratwe,f ynperat:ve, mterrogatrve, and e§damatory L

seritences, and, transform .one typeito: another. . The students. thus add variety to their .-

writing' of 'senténces. to - better “accomplish ."their _purposes: (Portions: of ‘Sentence

~-C nstruction Skxlls from: * Edwin Ezor; Ind1v1duahzed4.:anguaga Arts, Néw Jersey, New_ i '-

Elersey Department of Educatron,~1924.) — o

SRS '. Beela"" ’rativeﬂ.

- Examples- Columbus dlscovered Arnenca. o

_'Did:you know.. that Columbus drsco\iered Amen@a" LT Interrogatlvef L
" Columbus discovered :Americal -~ - R Exgiamgng' .
- Brscover Amerltz, Columbus. o o ," : S lmperattve '

S _5'._' 57




i {ie
Sstudents ‘Use: various ‘forms:10: increase: vocabular-y and:»

importance of; usmg ‘the-right word:in the nght lace
S ih-diarmante-and-hatku v

ERI

Aruitoxt provided by Eic:



= R o - .

‘F--, Use overhead transparencxes of student work -0 tdentlfy vague, 'weak, or

t “rep enuv&words,*cwde ‘these_words. : T Have student 'supply replacement words. Discuss . - B

R how specmc words clanfy the meanmg of a sentence. .

5.‘ When word choxcer repetmve or too vague, dll’eCt studems to practlce g,

E‘E’EES’ replace such general ‘words as nice, pretty good, 2 lot, fun,.etc. with rhore. specxﬁc
—fwords.—Havethe.class_orallyudeuelop_hsts of replacement words for those: general words

-

_“mos?*commBMy used - ~Havestudénts place these lists on large waﬁ posters as composmon
: alds' . . N - . . R ) . ) ""“‘.‘—'

6. Havmg the students express the1r own _deas whxle umtatmg word patterns or

sentence rhythms canbea good way to help some s tudents. -Select.an opening 1 line from a;-

- piece of. prose. - Ask -the 'students “to:-write it~ in thexr ‘notebooks, .changing one’or-two

' .words.: Share.these: with-the ‘class;. e.g "He: worked slowly and carefully, keenly awareﬁog

his danger +“(Jack Loridon, "To Build a-Fire"):. "Monday is no different from any other o

; : weekday in Eleﬁerson now." (Wuliam Faulkner, "‘l'he Evemng Sun") O -;'.f‘.‘*‘."_’ -

- s. L ST SRR

Student'- Frxday is no dtfferent “from. any other weekday in school now. . They no . .

longer have assembly or day ‘trips on Fndays, we. 1ust study and study (Idea from WE,DGE)

ECIY X T

o “",*‘_1"7.7 Have the. studen* prepare- two-sets of words that describe the‘ﬁme qua:hty one

' posmvely and one negatlvely./ For example: You are kmnx but 1 am shm. IR

‘l' he student then chooses a charactec from ﬁctlon, from htstory, irom h.lS or her own

acquamtence, etc. ‘The student lists‘two sets of words.to, descrzbe theeharacter, one .set.

posmve, ‘and-one: set negative. . Then.the ‘student” wntes one: paragraph for: each set of

,»;':‘; = words- r.e., each paragraph descrtbes the same person, but from -a dlﬁerent pomt of: vzew. IR

8., Have students role play. ‘l'ell them. "Pretend you are readm .your compo_sxtton

explain the: slang
bombed out "

\ié.a persor for-whom-English-is not the native language.. How would'y

terms or. figures of speech"“ Examples: "Hls &F ;§~a jemon." "‘l'he te
9. ‘l'o- develop awareness of tnte adjectwes_, '

- phrases: Ask.students -orally to:replace trite;adj th- more
nplete -the phrases on'; the’ ditto. -On’ ¢halkboard .-

ch,trite example. ;.
jectives to. each -

After:a few’ ‘examples, -pair’ studenti to

 oroverhead’ transparency, -construct: dist of ‘colorful ‘adjecti

. Students may-copy -these lists in-their writing joumals Now: assi
'pair 'of “studenis. " .
- colorful-adjectives

~each pair ‘of :students to: make a: poster. deplctmg the trite.

ectwes -with: more colorf@ adjectlves.

ave 'them"write' ‘one sentence for: eachphrase, substltutmg one of:the _J"-_-' )

- adjective; the: list"of colorful replacements, and thexr use’ m ortgmal sentences. \Dlsplay

postersmthe classroom. e e e R

L. ot . noe s -
"-"g"

10. " To’ stress ,the d::Eference between the spoken and the wntten._word glve the

. students an assignment in which they are. asked to take a piete written in:a: congersat:onal

. style and rewmte 1t .for a more formaiaudtence; 1.e., the newspaper or. a magazme. R

| Use as a model a real menu that has rmagmatlve

: l’-lave the;.tudent’s write.a menu for a:restaurant to

to Etak meone they love, or somieone they hate; a menu that goes-

| 1nto uperlatwes ‘over - meals served in’ the: school. caieterla; -a.menu- for characters in-

_stories. ~ Discuss the word choxces for eac.: ‘mend.;’ Have fhe dass suggest other | '

appropnate choxces.




ST

* ?'}‘H Have stadénts rei lacetlie pronoun sub;ect of a sentence thh a specmc noun. -
" Smu'eatedanunusua!thmg.-, oo ' : :

The botanist create& an unusual thmg. : |
saelitlst_ﬁe ST T

.

o ‘ To expand’ t& exercxse, have students then substxtute a more specxfxc noun for

A ; -

(el bty e

the vague;wcrd "thing."

; ewhlch eue gengrai_ word: ;,-used repeatedly.
i word in. each case 'A~satrp1e paragraph follows.

m '_ 8 .;' - 'It_v*r_a;s;; nice. da‘y-'xn October.. Naney a,nd Jahe had on their nice, neg greses. I
G was a:very nice: =‘walk:to.Barbara's house “They-both carried packages nicely wrapped
L er. _Barbara's house’ had-nice flowers.in front of ‘it.. The other- ghgaréﬁ

icy; and- Janefaﬁrr;v;ej:ﬁ‘i’hey were playing a nice game in-
ed playroomi. - The gifts were. nicely . arranged on the table.;
anne@a.s ‘she-sat: -downfor-cake-and- thie ‘nice-drinks. Barbara's-

37 pa Al esrmer Imearna Nanev o -—-—-

"'Happy Bzrthday" mcely. : en tﬁe way home Nancar

- 'use words: from:the hst to. replace -every:nice or. ‘nicély in the paragraph erte the noun. .
: from the "ni pﬁrase beszdé the repiaoement. _Exampie~ . _ o o

'.f}fmote interesting rej Iaoement Wbrds. ‘Make a list on the chalkboard. * Direct students to -

- sparkling ”:‘@S{ons L tasty T polite.” -

© cheerfal~ - sunny - cloudless - ;entertaining
'fragt .correct ‘colorful - .. - ‘amusing

beisk  © crisp. .  clear - -
flavorful - fashlonabie attractive -
e .
/ E : ::
R ‘_“.f‘:"“** - - ...Lf_}:‘:;._A




'gen-erate ‘a list -of verbs which could ‘replace . "worked" depending upon the person's .
partleulax job. Alsocompile a list of adverb substitutes for "hard" which -give a'more
- ‘precise - picture. Direct" the students to. use a dtctlonary to clearly understand the

‘9

l#. . .Select an overworked expresxon, SUCh a§ "WQE‘EGS{ 7hard o ﬁeve "st'udenfj B

meanm.Examle- . o i
- isbored - seached . erergeticalj relentéssly
- '.;researched ° pondered  -painstakingly . doggedly . .
" concentrated . - deliberated ’ thoughtfully . “efficiently.” |~
g;gergrﬁented -~ studied . ~* thoroughly = - .. dauntlessly !
- --tested [ -..practiced - -~ -endlessly : - diligently:  ~ _
fsfruggled_-f_ T f’o’tight_;_,' N determmedij - eﬁortlessly ' = "

: Have studerits combme a verb- a;nd an adverb from the hsts to repiace each "worked © o
hard" in the sentences below.. : S : , SR
. '1; The stud'ent worked hard on- h15 togxc, usmg ‘many ref refice books. - ;_ o
‘2. The Chmese worked hard. to- iay as much raxlroad track as possmle. E -
3. ‘l'he detectwes worked hard to find’ the solutlon to the’ crnne.
4. The sc:entxst worked hard to prove her hypothesrs. '
3% ‘fhe mathematzcs student worked hard to solve her mathematxcs proﬁieﬁi's.
.‘f‘:‘z:f”;é. The judge woried: hard o reach a: décxsxon. B L '
- 7. The golfer worked hard to urrprove his strokes - L )
s ‘i'_heﬁf’countant Worked hard 1o find the tiny error in: the bookkeepmg. -
: .9; The housewxfe Worked hard to. rnake her house spotles. S o
- 10. The Coast Guard worked hard to save the crew of the sinking frelghter. R

e
. . ’

(Suggestlons #12, #13, and #i# based on ldeas from Learnco, Im:)




best. motivations for ;S| _students to correct thezr own. sgeﬂmg errors is

writing:” Pubhcart::on -can be as simple as posting papers on the
e:as: _ompihng a.class anthology. "Any writing that is to

eacherz an: mployer;. or -aspeer;: “deserves:._ .

session. to'foﬂowevery writing session, -
.Students. may a!so ‘use’ one another and

Zthe g!}fcgmposmons that they are not sure
t0" emforce correct,_-_spéllings and to: correct

-', BWGwe students oral work to correct pronunr:latlon probiems Wthh may- ‘cause:
7~ -If the student does:-'not ,seemftof 75e7 abie to" copy. words correctly grom prmted
material; first try o determine, ‘whether. there is a physical or ‘psychological problem that:

revents the’ student from _copying: -correctly.1f ‘there is no. ‘problem of that: type, have the

B 2L ugent 1 =41 there 1s
- - 'student” practxce -copying paragraphs from printed jpaterta;l. - The practicé " rmght be

},_‘;::enhvened by having students Iy to use different types of. ca-Higraphy. o

i Enghsh 3oumal arncles- (I-‘rom currteuium of Wantagh Pubhc Schools) -

8... Tr cks;ofq,he;l‘_radem §peﬂ1ilg. Here are tWenty-fwe statements gléaned _frorn

a. About 1 1n5 errors m hlgh schooi themes are mlstakes in spclhng. _ | _' h S

b: In the 1anguage of daxly .wntlng, there are comparatwely few demons to conquer.

s .There are ;ndxcattons that,lack of mstructxon in syﬂabtcatxon, pronunuanon, and o
Tule ‘_:;for spelhng gmdance could account for the: mcreased number of - poor .




'A._A-.-:':,'; PSR |

: ‘l'he En&hsh teacher cannot be the only spelhng teacher.

| ":g:'i Notang short of 10096 attamment in thespelhng of a word 1s acceptable.

rn. A lmnted number of words perfectly ‘known will form a stronger foundatlon for -

. We have two thmgs to dEal with and to brmg into workmg agreement- The * -

'__;R'.' _'Spel.ung reqmres words 1o be exammed md1v1dually, phonet;te and present-day

. ‘chaotic,” unpcedictaSleiorms of American words.and. the-chaotic,: unpredlctable e

L attentlon hablts of kmer:can youth. We @nnot change the spelhngw

i i;f ‘l’he ten words most ofxen mlsspelled in coﬁege entrance exams were these. too, e

lts, beheve, together, 'l:helr, prmmpal commlttee, tﬁerefore, separate, ‘pleasant.

vt

readmg methuls emphasme the. sound and concept of the word "ather than the .

B 1. Speﬁmg is not ]uS‘t drlll. It is also. mastermg the use- of words in sentences as

they functton in actual wrmng. :

_more cornphcated words than a host of vague Impl’ESIOHS..

o e f.chtatlon is the only satxsfactory type of drill that will estabhsh the spell.ng of a

N ‘I'he apphcatxon of the rules for sufflxes, doubhng, compound adjeetxves, plurals, /

_word as-an unvarymg habit; thlS drilt must be frequent, umlted, and cumuiatwe.

o. In selectmg words for study, keep in mmd the xmportance and’ usefulness of the BT
: words for: the particular age level o R L

' and possesswes would ehmtnate a number of errors in spelhng.

************

Qe _Mlsspelhng may be due to pronunc1atlon, not mlspronunaatlon, for example,

r. 'Spelllng Enus:c be taught It should be: taught efflclently and eﬁectwely /smce it

S .isan ‘accomplishment of a'very low order. Much more time is’ necessary for o

posmve unprovement in wntten expresslon and commumcatlon.

/ .

S s ‘l'he correlatlon between mechamca.l correctnes and the( ablhty to express ldeas; o

. ti"'We must ﬁnd what words the pupﬂ uses and misses.and concen te on them-not o

u. :'Every person who can remember anythlng can learn to spell/. .‘l'he reason for’ poor .

'is low. ‘l'he outsxde world, however, has a hablt of judging by appearax\ees. o

'_'onwordsheor she does notuseor does not know.- Lo ./- :
S

- success. is ‘likely -to be- that the students have not had the guldance or dzd not_‘

- want to. take the. trouble : N
MR AN



. socral,idesxrabﬂn:y by convmemg “the

f our approved. customs—-speihng,;f.' -

~How 1o Léarn .to.-vS -'\ 3 r_n the curncuium of Wantagh dehc :

s) ‘Ehe-ioﬂowmg synthesis: of __matenal : our'xd here and there s offered as a

"d looléat eaéh syﬂableasyou say rt.

7.,_”Use oty yes“_ka at the \3@!3}9335“' out whether your spellmg is rlg Ifﬁ .

’, -—.gcrthrough steps 3 b, and ¢ agatn

s e u ) yqug hand. Write ﬂxe word thhoutlookmg atfyogrrbook and then check the - ‘
___,,__.__ ' -Gover the word,_wrrtert agam, and_ check the book Repeat threetxmes._______
. B 7-.77_ L A [y T‘T‘:'\, B p t | | - ) '“

1. Grve students a passage of studént wrxtmg from Whlch all capxwls ha”“‘been

. omrtted. Have students. place: rsztais where appropriate. Try this same technique giving.
_‘them: a passage: ‘without. punctuaﬂm,gagdfhgvﬁeﬁ them’ put in the necesmry marks. (Idea
' ~.from curnculum of Bronxvzlle l.-'.lementary Schooi) e -

T .' ‘;'2:: Newspaper hunt. ‘l'hxs can be a smgle person actmty, used w:th a partner, or m
small groups (Idea from Learnco, Inc.) LN . e

i-Have students make a list of the différent rules of aprtahzatxon.

P -‘a

b. 3 Ask studems to hunt through a newspaper or magazme for examples to 1ﬁustrate

'" (;;’-. : Have students cut out the examples and moun* tnem wrth mpe of rubber cement
R ;_-on posterBoard. T .

d. Have studems wnte out the rules for each e;ample and mount each rule. thh the T
: -,'..:'..-example. - : 7 | | | o

R
-z

;aéﬁvity;-can be used w1th other forms of punc;tuatron' comma, sermcolon, quotanon

‘arks;

@




1od" every time they

stu ent maké a éér’Tmﬁ ; .

3 Havethe students read thexrﬁ‘!“,‘l?“‘m’"s aloud and s3y

: - con;eto:the agp'ropmate place.. Another possibility is o have
e sound for pemods or other punctuatlon marks. AN

#. Have students work in pau's, madmg,each other's'compgggns a;loud. Have the

.
a

- discuss dxffxcultxes caused by lack of punctuation. i e
5. Use puncttntlon "bee*siﬁxmﬂar to spelhng "bees." The stuoent draws.a sentence

j:‘:;rz_orphrase from a box and then must write the. sentence or phrase with the. correct =
pmctuatxon on theblackboard (Idea from Ieachmgﬂritmg Right) e

6. Gtve students a hst of subordmate con)uncttons and ask “them. to use . the R

cm;uﬁéﬁons in-sentences. ' Go over the senterices for punctuation: Then have the students

- rewrite the sentences, éﬁangmg the order of the clauses. Go over ‘the sentences agam for -
punctuatxon. . R T N o

7. /One- method of teachmg genera:ltzed rules ‘is to mvolve the whole ciass in

. producing a ‘one-page style sheet,. modeled on one used by a major newspaper or press o

association o by the Columbia -Scholastic Press Association: ~Focus on the key

capxtahzation and punctuauon errors obsérved in studént wntmg. (Idea from WEDGE‘

Improvnger'mng’ Editi e

i. Have students form small groups of 5 or 6 students. .Have students roie-piay a

roundtable session as editors. Have the group select an editor- m-duef and have all other

group members ‘act as assistant. ‘editors, each of whom will assume the role of expert for -~

. Ccorrecting:-aparticular_type .of error. The -teacher becomes the’ eonsultmg editor - if
dxctlonanes, thesauri, stygelgooks, grammar tem, or d\eckhsts of errors do not answer
the ‘students’ questlons. (Idea from WEBGE.) s LT _

L 2. Bxsplay prornmently on large pteces of constructlon paper a wntmg_d:eckhst R
Cmrt&:ﬁiflg one—sxmp!?dtrectivem each problemarea. For’exampTe' o

Have I used thetr there, and they're correctly in my wrmng"

there-placef” P ;- O S
- theitr = belongmgto S . . ' L
:they're they are ' - - el e C __— ; - '.

o - 3 To provnf practlce in edxtmgﬁ and prmﬁeadm& glve the student two “copies of : a
studegtjéper one of which the teacher has'corrected. The stude nt's job. is to proofread -
< T to correctﬁf:éﬁiﬁcorreeted paper by comparing it with the Corrected paper. -As a fater:
.- exercise,. the:student ‘edits and makes corrections without the aid of the cocrected paper, .

and compares Wxth‘a E:orrected paper afterwards. ,(Idea from WEDGE)

B, Béirise eheckllsts for students to use to. check their own wo.k. Make cheekhsts
s:mple, Sut use dxﬁerent hsts for different types of wrmng. T - o

9,
’53.

. . ¥




}fStudents shouid d‘leck off each pomt ‘after exammmg thexr work. T hey should make :

all correctlons on: thexr rough drafts. (From the curnculum of Bronxville Elementary
School) . :

L

.ae Does 1t make sense’ Is. it mterest:ng" ,
b. Does it have an introduction? '
“¢.- Does:it'have a: ‘conclusion? - o
d. Did T always use:the most ‘appropriate or interesting words"

e. ‘Did 1 use any:words too often-(and, then, s0)?..

S .-f.. Do all sentences’ina paragraph relate to one.idea?

g.” Are'my sentences varied in length; pattern and begmmngs"

" h. Do the senterces tell a complete thought? -~ = ° o

, B Are capxtalsused Where necessary? - o
o, Did T use: apostrophes, commas, quotation marks,— periods, .question marks. -
P . .A _.N. .. Wf n E l7 - ..:-'\.-_ ] L -, . ) .
k. Are-all w 21t words spelled correctly‘? '
: :l; _'ﬁre paragraphs indented? - :

5. It may be helpful to maxe a chart or. poster like the folloiivmg

e REWRITE

- TR Read work orally to sei:f andlor others. ':;
: _; —-E Exanune/Evaluate content and form of work. o o L _ - <
W Write rev;s;on. T e ». L ; o
© R Readrewiittenwork. U
;i 4_ ; Inspect for: puﬁctua..ton, capltaazatlon, spelling,’ haﬁd;iv?itiﬁé. 7 ’ .
T - ~Take to teacher. : | Sk

m.

- Evaluate fmal work .

‘Z

It

" 6. To make revxsxon more mterestmg for studernits you mxght ask them to~ '

~

o as Rewrxte the paper thhout usmg an?. for'n of "to be A

© 7 ba Ehmmate as many words as pos:ble wlthout sacr1f1c1ng meamng.

- o 6, Expand each sentence to. make 1t as iong as posszble. -

D

- __d. Rewrxte someone elsé's composmon for a dnferent audtenee.‘

7 Write with. the students durmg the class penod, let them see. you rev1s-ng and

L - il S S

’ewrmng. Share your work w1th the students.

| .

i
2
H
(
/
4
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‘l'he dﬁrt below may be helpfui to studénts in proofreadmg papers wntten by their

_Each: student: editor- wﬁobid Be responsxbie for one sectxon, e.g., spelhng or -
~%t.ta'lzxonor paragraphmg. I LR )} =

. v:‘;_f- [N

PROOFREADING TECHNIQUES

. tants andlor Adwsor's

N

<t

i,
AL

COMPLETESENTENCES = .

\ -

;  PARAGRAPHS -~

3 Comsulmnt:

Comments:
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5. | _ eonsuhant'

. 'Cmnments.

6. Consultant: ; - i va” ‘CAPITAI;IZATIGN -

.= +Comments: - -
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. EVALU A‘HON 01= smnr:m PAPERS

_ Q;Eégﬁaag@f eva;luatmg‘wr;ﬁng and mcreasmg rehabmty in \,vaiua- |

)Se!é\ 1bhog aphy s on p.:78:) -It-cannot be-emphasized oo strongly, however,
writing; uldwbe ‘done usmgst&dent wrmng samp}e/s, and should not be

ﬁmm 7e-~ChO Ce.test; [ S L . rc" “

thiS ptibhcatlon, 1t ls;esenual "that"‘ foiders of studént .‘-

\-the xevaluatlohfof the program as well as in"

iting, - To_ improve~students'- perceptions of

déa to aﬁc?h.-a checklist. to. the nmde of the: cover,?mdlcatxhg

db(not‘vrhat he or,she can't do) N
' ,_on both the Prehmmry eompetency ‘reet in Wntmg

riting, is: agmd way to get through a. great- number

ashort:time.. “This méthod"of-scormg Is as relizble as any. other -method. of

iscoring is helpful“only toithe “teacher, not-to'the’ student.

Analyses wntmg'samfpies ‘according to the i ments Deamniﬁg on p. 13 are

f\'-much more’ ‘helpful“i:b the student* afmohgﬁ ttme-consuma."*s for teacher. .

‘i'here'are—;ho Ver, othermethods of evaluat.ugg student papers. The suggestio'ns

P ’
""that"foﬁow ‘come from teachers and are meant to help reduce the paper load-that zesults

-when & coﬁs&enttous teacher is. teachmg composmon. “he suggest:ons are meant to be

- A S

_ Usema_n"’ §hort asxgnments mstead of a few long asslgnmer\ts.

5 ;> but " often: with--good: student- writers ‘as well, long writing assignments ;" y
courag; ‘*fba wrmng on the paFt of the student, who ;ust concentrates on ﬁllmg up the

-___\,- . e " -.' - . ’,'_ .
- . .« -

| 2 Have, students*hand in 1:he rough draft as. well as thejiﬁna} cppy. Thzs practxce

helps the ‘teacher, to discover: how much rewriting wert on, and _where ‘the student went
. wrong.in -writing; - ‘Conferences’ with. ..he stucf nt in: Wthh the two drafts are compared

_ ‘oftén" help brmg about 1mprovement : ST A o
: 3. At tnmes, correct a s/et of papers forrone' conce t you have taught, rather than
for every possiblé fault.- This method riot only’ saves timeior the teacher; but also enables

the student to coneentrateﬁ on at a't

roving one”or: two aspects ata tIme tnstead of glvmg up

pr ovement. T '
o Nt o - RPN 3 ' — —--_-i——
i .,_.Onwsome ocmons, mark sp’Eciﬁc type of-error through ha}j }hf paper, then
~reqmre the studj t to go:throug h the eSt of the. paper to fmd and correct sumlar éﬁors. ‘_ _

motivation,:as; feﬁ..as a good self-evaluanon practrce, ‘to allgvg‘ .
ieces from their writing féldérs to be entered for -

gr ’r*the séaés?ér. -
udents Mwnte one ompoa on between them. en one assxgnment, one is 5 o

ts :suggestions; proofing, etc.-from the other. .On- ~-the next

_ 3 réVéESe ." Both students.get the ‘same: grade.. eficourse, .
be:: don care;@)i jfgr obvious- reasons; but it is a- way of usmg peer'-

cod’ mg rev.tsmn,ﬁnd cuttmg dovm on teacher load.




7. ; Groups of students may act as an edttorxa;l panei to' select the best papers of an |

°assi§ﬁiﬁeiit to be duplicated for the entire class. = Give ‘the panei the pr1v1lege of :

P &

suggestxng nevrsxons to the authors, just as real editors do.

s. A brief checkhst for the studemt to use before he or she hands in the paper: -

encourages self-evaluanon and revision. "For example, the checkhst could mclude' =
1 have kept m mmd the person or persons for whom thxs paper xs wntten.
} have }ooked in the dlctzonary o d'neck the spelhng of words I was not sure of.

9. To encourage the tdea that paperss shou.d be revised lxefore bemg handed in for

: evaluatlon, have the students do their rough ‘drafts and revisions isions on .regular notebook .
. paper, but put their final copy on'a ditto’s| sheet. Provide a copy of the ditto sheet to each
stucr nt in-the’ class, (From the curr1cu1um of Ramapo Gentrai School sttnct)

- A S udents share 1n the evaluatlon and gradmg process. . . L I
b. ‘l'he audience mcreases from ]ust one (the teacher) to the whole class. . :
c The dlffxculty of making. corrections on a ditto sheet forces e student o

rough draft and revise carefully’ before before putting final copy .on such a sheet. The u

: student becomes conscious of the mechanxcs of his or: her work; de velopmg a sense.
" of pride in neatness and perfection.

_ d. Each student -has, in boo}det form, a copy of each theme by each member of
‘the class, as Well as the evaluatxon comments and corrections. = -

e Students see : .How other ‘students write and think. ThlS helps’them ga;tn a.

Wzder and more realistic perspecttve about ‘their own wrmng. _

£. The booldets may be réad by parents to gam 3 ‘more understandmg vxewpomt :
about what their child and other chudren are doing in thisclass. .

L8 Enghsh teachers, could exchange booklets and compare gradés on sample o

.Eomposmons. This ‘method will. contnbute to greater umformtty in markmg :
:procedureswrt}nnadepartrnent o B

h.  Ultimately, students wél develop more yroﬁaency in correctmg papers '

‘themseives. They will learn- to understand the procedure of grading as wel.l as to

L 3

deveiop skﬂis in revising, proofreadmg and edmng. e

1
Do
o
.

T L ) v . _

'—Assumptrons‘ﬁbout Evaiuatson

It may be helfpful for the teacher T keep certam assumptions in mmd as he (;rfshe
) ~evaiuates student wntmg (Icreas from Joyce Steward NCTE Workshop, San Diego, 1975) oo

: ;l Evaluatxon is not the same as gwmg a grade. .

2. Evaluatlon is part of the process of wntmg.
R :5. Evaluatxon shbuld lead to actlon for both student and teacher. o
1#. Evaluatxon should get at the heart of the matter, not ]ust superﬁaals.

-5 Good eva:luation is evxdénce f ncere concern for the student. SR v -
o - _ : L N R N




: eacb other consxderably by working in groups. They must be

cargfullf trained, ﬁogevér, in order to make group work a success. The t teacher needs to
o tell them "Eat 1o 1ook for, to_-teach them to. make t:omments heipfui to each_

es tl up; work :can ;:g made:: iess routme by occasmnally suggestmg a’
ook papers and wntmg ‘comments. ‘- Students mxght be reqmred 10

ietthe orally or-in: wrmng, to questmns such as, the foﬁowmg- :

o

.ss the ONL/Y scrap of ev:dence aBout the author wnte an

s43 ,?'zstone. Why /dld you write what you dxd"

. b : .
If thIS wntmg were a p111 what effect womd 1t have on your mmd ana body"_

Why’ L e
P 3 . _ /l A - .
(Questmns from Nxagara l'-‘alls Currxculum in Wrttmg)

/ ~.

R " L . . : o . // Tl . i
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.7 In arder_ to p[oitde the conférr:mgr group experlence, ;the 7foilow1ng procedures are.
suggésted. ‘Eachi; teacher wﬂf need/to adapt and buud upon these procedures to meet the _

needsofhislherdas T S

1, Dwxde your clas into groupfskof three or four students each. ‘I'ry to mage ,
your groups he*erogeneous, ‘poorer writers can furnish mszghts about those" :

parts o the wrmng wh1ch are not clear as weif as bette. wrxters. :

the"'; assigned :' ‘l'une ,should be provxdéd S0 that the

“*'!'i’a“f"they‘want"to-say aborrt—the.topxc._.. ‘

- i AT@";YP?“&

writers:are allowed to think; ‘about:

mposition- paper of ‘three dlfferent “colors for- the threewrttgng
ich-will - follow; - eachi coigr 7515n£fymg a-particular step’in’the:

e Compesm g process. . Ditto. paper- comes in a variety of colors; lines may. be
By _’drawn on-the ditto. master and a large SUPPIY °f c°1°r composmon paper may.

) uﬁédied, and not ready for the conferrmg groups” .

"€ omplete’ sentences, or grammar ‘lfhe 7wr1tmg on puik paper xs unpohshed and

t;. ‘_l‘he.wnter ‘rev:tses' and corrects the first“draf “and’ rewr;tes oha differ ‘:H:t :
o _col_ r.composition:. paper, ‘.8 green;. “which: sxgmfies the-"wriﬁng Stage. ‘One:.
' ritin p_o. ide plenty- f“

g’ ay‘“bef insufficient. for each Wnter,

S ; perhas been-wn en ' S
e read by the conferring group; “the: group is cailed together; ‘The writer reads_;
R P the piece 10 thefgroup., ‘During. “the first reading;- the group. listens-to get the’
S "+ flavor of the.piece. --Duringithe. second:reading,- usmgﬁlﬁboszitﬁec}mlque f

o pointing," the students' listen: for_ "and -write.: ~down “those words ‘or “phrases:
* . which are: strong,I “‘which- carry the:story. (Peter: Elbow, Writing- Without

' Teachets, New York, 1973). " After the -writer finishes the' readmg, the: group:
" reads- the words: from their ‘lists  in"round-robin. fashion :in ‘order, while. ‘the_

'+ author-listens: Parncularly strong ords will be: - repeated by-all the members.

1€ W uld - have: the feeling: of some. kind- of:

A .7 . of-the ':‘group _Nov :Write _ e fee
A ‘communication. B~ hefshe ‘'has_ written a:sad piece;. ‘those :words. and: phrases
RS wh1ch denote sadness ,sﬁo&dbe reflected m the hsts read by the group. R

dec1 _ e,to rev:se the work ‘or ‘helshe may Passjﬂle,l}aESE
: 'P.“’z'i"s,. for _all? the students in’ the:

L e conferring :grot o “many: scho
B rnacju_ne 1sfrequently | éstncted. :Having the.t ‘members; of the group read the
e gt '”-?PaEeF ividually and:pass‘it on to the next person‘is: also: effectwe, although

somewhat ‘more time eonsummg.., If all the people in thé: group: -are at-‘the.
" : ;whxch frequently happens, no time 1s lost s1nce




el st ) ST - o

s . What the feaders look for feally depends on what you, the teacher, want to -
- . ‘émphasize.  Perhaps'you are-stressing 'organization;: paragraphing, and descrip--

want each ichild to have.a brief guide shest concentrating on. =

- tion; you might’ wa : e-a brief guide sheet .
~_ thosé skills: Using the guide sheet; the readér checks off; makes suggestions,in

" “iriting; and passes it back to-the-writer. The guide sheet might have questions
.- -_such'as, "Does this_person use a variety of words in ‘his/her_sentences to make

. " the written prodict interesting and colorfal? ’Jf not,-work together to improve. -
- the variety of fheword selection.! -~ .. 0o

The writer is free to accept of not accept the suggestions made by the groups
feedback has been made by the group to give the writer information for )

T Fowever, feed the
.. - further revision. -

e p:to see if there
eas of common weaknesses for large group instruction, and also, always .

_(While the groups are in séision; you should visit each-grou
e -

~ - make yourself available for aid to-those individuals or groups- which .need help. .
.~ This is Where your best teaching takes place.) . . .. .-

PR

final copy on regular -white-composition

7.’ The'student is: now ready to write the

 papers He/she has had the’opportunity to think about whiat he/she wanted to say.

_There were opportunities for feedback; and the writer -was provided ‘time.and' O
_guidance needed for revision. ~ "~ - . L SR

| The conferzing technique becores an activity which the students.look forward to” -
nd ‘enjoy. As the year progressesy the studeént becomes more aware-of audience; becomes . . °

‘ore able 1o evaluate his/her own writing, is, more motivated;to write, and takes greater

iterest in proofreading and the craft of writing. This-technique thus.assures a better
tngxdétowérd\ﬁnﬁngand a better ﬁmsﬁedp['oduct. T

«

- L . .
z ; ' . :
_ . - 2 N : a
_ - / B J /
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2 ___e___
_' ;0 examples, facts, a.necdotes to produ&é fﬁe lﬁiéﬁded effect:

: B Skxﬂsofergan:zanen and Developrnent o o L e

e

. # Expiammg why and how somethmg happened ';:_ :..:';. . - L

/ ! 5 Deﬁmrigmcontext "'-N:'.- .
_./,',;-,_ - 77_7,'1 : Do o

. 6. Clasmfymg P

L e
|

PR

.___7.—Generaltzmg*and partrcula.nzmg _'_‘ L _ L ‘ _ : . _;; ”___—:%v ) _
B e°mPa!'mgand contrasnng ol : A

‘9. Brmgmg 1deas together for coherence - ,.; ;;' -

P

tmg and :evxsmg

5 Proofreadmg




¢

Lo

7

ERI

Aruitoxt provided by Eic:



® - ' N .. / ) .
: &EGWTS'-‘MNB&E FeR.. EMEDI&TION FOR o .
| STUDENTS BELOW THE ST k‘fEWiBE REFERENCE POINT y
o B ‘i’he,WRegents mandate 1s cmtamed in Sectxon 103.2 of the Reguiattons of “th é /
Commlssxoner of E&ucauon w}neh state5° AP _ L ]
e ) [

e—beiow the«:lésxgnated statewd’e reference gznnt on cne ofl
petency. Tests (in Reading and  Writing) should" be

medial instruction designed to_.enable them to.pass:the ... -
ter y '“Tests‘ by the ttme they are otherwxse quahﬁed to

— lo—fait—the 'asm—(—:ompeteacy ‘l'ests gfgeadmg,-‘\vrmng,_tjar _
Mathematxcs shau be prov;déd appropriate remedial instruction designed to -enable .
““them’ to' pass the. Basxc Competency ‘rests by the time they are otherwxse quaimed

St graduate._ |

S T LA pupite
. .7 hof" uch a. Pupu hau be nonﬁed in writir
T tﬁe:p'la'n -for-remedial-instruction T

onpetency Tesog, Renedal b

e

_abdve ‘the' sta;ew:de_




N SEI:ECTED BIBLIOGRAPHY OF REGENT WRITINCLS GN COMPOSITION ARRANGEB

ACGGRBING TO A MODEL FOR VIEWIN"’ CGMPGSI’HON AS A PEDAGOGICAL DISCIPLINE

: ﬁ:._j;;{ Larson rréféear 6fi‘ Eﬁgﬁgh; Leaman ’c’aﬂégé; cum"'

- "‘"‘ ME.DIUM OF m '

A c.assxﬂcatmns of ertmg

- N."Zw-'—' LA

L *"'gmes Brttton The Develogment ef Wnung&bxhnes H 18 (Macrmllan E.duca-' '
o __itmn, 1975) o : i . ‘ . -

— Jamesl.. Kmneavy, Albeory of Bxscourse (Prenuce-Hall 1971)

James Moffett "I, Yca, and It v GGG May, 196)

Charactemsﬁcs of Wntmg (theorencal persgectmes;

L Walker Grbson, Peraona (Random House, 1959)

Maxme Ha.rston* ”'€ari Rogers' Alternatwe to 'I'radmonal Rhetortc," CCC'
December 1976 P : _ :

_’Wiihs thkm, Jr.. "Hlerarcmes and the Bxscourse Hlerarchy," Coﬂegeinghsh,
March 1977 _ . o

Characierisﬂcs of Wrmng (emgmcal studxes)

e

: Rlchard Braddock "The Frequency and Plaoemerit of Topxc Sentences in. Expos1— '
;?j_*tory Prose s RTE (Research in| the Téachmg of Enghsh NCTE :ourna;l), thter,\_

SéBiﬁé ‘}'. Jok . o'ne ‘!'enfefwe Stnctures on Generatxve Rhetorxc," g_g
ggkjg, No:w N 69' ' - . -

Cha"les R. Nme, 3r;; ‘and W. Dean Memermg, "Fcrmal Fragments The Enghsh 3
Mmor Se')tence," RIE; Fa:l:l; 1977 ' . _ ‘

\

en , arrrtt.and Barry M. Kroll "Some 1mphcat10n§7oif¢§ognitwe-Develop-'".

: -~ ‘mental Psychoiogy io :_;R’esearch in Composing," in Charles Cooper :ahd Lee
Odell, eds., Researdlmﬁomgosm Pomts of Departure (NCTE, 197§) '

3amé§ Bntton, Thef‘ Sevelop ﬁé% o Wntmg Abﬂmes, 11-18 (prevmusly cnted)

Blozﬁ'nng and I;ate Bioommg Syntactlc Structures, ,

Keﬂegg Hunt I"Early: ,,,,,,,
; eds.;: E:zalua:nngj"rmng (NCTE, 1977)

€F|aries ,_Cooper and—L




Wa;lter l;oban, Langyage DeveloMen ThrOugh Grade Twelve

(NCTE, 976) TV L ] , e |
. Elame Maxmonﬁ apglfgarpara Nodme "Measurm Symacuc Growth. Errers and '
Expectations- in- Sentence-combtmng Practice w1th College Freshmen " R;IE_ _

Octoberm,._L978"‘ T T - - o .

'\'..

"’,-_"A Crmque of Some Indlces of Syntacuc ﬂaturlty," RTE. Sprmg,

Rlchard Ster;lmg, 3ohn Brereton, Sandra Perl, ertngeyelopment Prglect to ] 7'

T Investis s of “Growth, Maturity, -and _Complexi : :

: .. supported by the Fund for Improvement of Post-Secondary Edu@non _ongomg at A
The Crty Umversxty of New Yorlk;.no fmdmgs pubhshed yet) Ly T
Murray Ae Stewact, "Syntactlc Matunty from ngh School 0. Umversrty- A Flt‘S‘t a |
Look," ETE, February, 1978 T . _ . Fo g -

‘ '7 Dawd \,arkeet,b "Understa;ndmg Syntactlc Errors in Remedlal Wrmng Ebﬁé’g’e";_.j. T
English, March, 1977 . _ | e

' Elaxne Chalka, "Who Can Be Taught 5 eoﬁeee Enghsh, February, 1971L\

.;",-jj y:Krgﬁ and John Sehaier,
=C;:October i978

-" "3ouma1‘ of Basic: Wmtm_g, 1* “"Error" 1975 (pubhshed by the Department of s
‘E’Tghsh, Ctty College of "l'he Cxty -Umversxty_ of Nevaquf.) e o




.,Composxng Proceses and- the Functmns of Writing," in
; Resea:chmﬁomposmg- Pomts of Departure L

Aruitoxt provided by Eic:



P T : -
T T . ’ B 7 .

*Richard L. Larson, "mscovery Through Quesnonmg- A Plan for Teaching
Rﬁetor:cai Inventxon, m Winterowd, above ; IR

\

. Donald Murray, "Wrtte Befces Wrrl:mg, ccc, December, 1978

\/ "Mlchael Paul, and Jack therman, hwentxon. A Course in Prewrmng and
‘ Commuon (WihthrogPubhshers, 19737 , ]

- ‘
v

K D Gordon - Rohman,' "Pre—Wrmng- The Stage of stcovery in the Wrmng
7 \; . ’.‘Process," CCC; May, 1965 T S . ,
) chard Young, Ker}qeth Pike, and- Alton Becker, Rhetoric: stcoveepand‘ :
-Change (Harcourt Brace Jovanowch, 1976) o . o L ‘
e | Procedures for Arrangmg and Connectnjg ; ',_ : R C . B

: lixéhard L. l;arson, 'Toward a Lmear Rhetonc of the nssay," CCC, May,,l9, :

: Paul Rodgers, Jrs, U3 Bxscourse-Centered Rhetorrc of the Paragraph it CCC;it .
February, 1966 ‘ : \ - e : o

-

: :,‘erham Smlter, "A Serise of Structure:" cee; Becember, 1978 7
' Rxchard Warner, "‘Fachmg the Pa:ragragh 25 a Structural Umt, ‘Gﬁﬁ, May, 1979 :

W. Ross Winterowd "‘i’he Grammar of Coherence," m f‘onterrjpocagLRhetonc '
: above _ : oL '

t
\

_ -Processes for Creatmg Semences o <

s

Eiame Cha1Ra, "Grammarsan chmg, of

. - -
F{aggs @hrgterxsen, "A Generatxve Rhetoric of the Seritence, “Towarc
aNemBhetonc(Harper and.Row; 1967) @ - ,/, o ,[i O -
: Frank O’Hare, Mvmg Stu..ent Wrmng Wxthout Formal
: Grammar Instructlon TFCTE 1973) o N R :
s 3oseph Wilﬁams, "Beﬁmng Complexlty, CouegeEnghsh, March 1979 .
% Revision Lo T L SETNN A L
Yoo Ve

. Doiiald Murray, "Intemal Rev:sxon.ﬁ 5 Ergcess of B:seovery," in Cooper and Odell
T Réséércl'x on- Composmg- PomsoLDepartuE (cttea above) 2 ’

Ny Nancy Sommers, "The Need for "'heory in Composmon Research K CCC, Febru-

ary, 1979 |
T R 7,',;‘,;7’ R b .
CLASSROOM ERCT OF COMPOS{NG
. - ]_.R
Téachér:Classlnteractlori ¥ T /j ‘

\.




Wiliiam Coles, The Plural I (Holt, Rinehart, and Winston, 1578) ot
'.Mary Edél Denman, "The Measure of Success in Wrttmg," CCC Fbruary, 1978

- Peter Eiboiiv, Wntmg Wxthout Teachers, pre,vxously cited:

( .}’ er Macrorie, Ieﬂ;tng Wrm_g (Hayden Books, 2nd Editir~: 1976)

- James Moffett, Ieacmngiheﬂnnlerse of Bxscourse (Hougnton, foﬂm, 1968)
L L Robert Zoellner "Talk-Wnte. A Behavxorai Approach to. Pedagogy," College
; \ + . English, January, 1969 T e

. \ . - - ) . P - .
\ G . ] . . : ~
N GrowpWork | - | \ |

\ X,

' Kenneth - Bruffee, "Collaborative Learmng° Some Practical - Models " College
Enghsh February, 1973 ) 7 | ,

ing Wr:txrg iNC“'S 1976)

o E’Iournai of Basxc Wrmng, I "Courses," 1976 (see prevxous entry for data about
/. ..  publication) . , :

Assxgnrnentsioﬂutmg"rcf.-'i :" _' - \:_',

- Eleanor Hoffman and John “Schifsky, "Bes:gnmg Writing Assxgnments," English
~Journal, December 1977 - .

. ,\ :
Bemonstrattons and Exercrse5° Syntactxc Exerc1ses

Elame Chaxka, "Grammars e eachmg," Collg:&e Enghsh March 1978

Warren Combs, "Further acts ofr S_entence-Comb.mngi on Wrmng Ability,"

: RTE ‘Fall, 1976 _ _

'\'\ . -_Donald Da1ker, Andrew Karek, and Maz Morenberg1 7"Sg:nence-Comb1nmg ‘and
P ’ Syntact:tc Maturity in Freshman English," CCC, February, 1978 (See also their
\ _ arttcie in RTE; October, 1978. ) | _

\ W B. Elley et al, "The Role of Grammar in 2 Secondary School Enghsh »
\ Curnculum," RTE, Sormg, 1976 . ‘
. \ Lester Farglei, "Generatwe Rhetorxc as.a Way of Increasmg Syntactlc Fluency
3 "\ - CCC; May, 1979 -
-'\\\ Frank O'Hare, Sentence-Combmmg, ated prevxousty
|
t -
i_,Sandra Stotsky, "Sentence-Combmmg as a Currxcular Activity: Its Effects on. .
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