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Middle childhdod education anda atl,tewid.:y'atemetic pi-0gram of
. Ab

continuing education are two curreint edrudsJkbnai, ri-rOhase in West
--

. . _

Virginia. Within the larger context Of en'hariding:t4.%kil4t, know-ledge,

and attitudes of. all educational, personnel, county schocil systems are

trying to meet the needs of pupils ages 10-14, also. The statewide

continuing edudation program was designed as a vehicle' for delivering
_

training to satisfy immediate needsmiddle childfribod education is an

example of such a need.

In order to establish the credibility of the statewide -continuing

education program as a viable means for addressing immediate needs in

county school systems, the West Virginia Department of Education

requested funds from the National ,Council of States on Inservice

Education to conduct a middle childhood education workshop. The

purpose of the workshop was to shoW county continuing education
I.

.councils how to design continuing education training programs for

pers-ons assigned to middle childhood settings. By using a 'concrete

example of a common county concern (middle childhood education), the

Department staff hoped county school systems would successfully address

one concern and generalize frorrxperience to skillfully design

training programs to meet other needs of pupils and educational

personnel.

This booklet is one outcome of the workshop. It is evidence of the

usefulness of the financial support of the National Coui-icil of States On

Inservice Education for county school systems now have a written guide



to turn ,
to for assistance in deVelopi.ng and -implementing training

programs for their middle childhodd -educators.

The Department is grateful to the Council, the staff from
'\ ;

institutions of higher education, and the workshop .partfejcants who made

the workshop worthwhile.

Fhii 1. Suiter`.
Assistant Stbte SUperintendent
Bure'au of Learning Systerris
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DESIGNING COUNTY CONTINUING: EDUCATION- PROGRAMS FOR
MIDDLE CHILDHOOD EDUCATORS

A WORKSHOP

PURPOSE

.
El

This publication is intended ; to doe' =two things. First, it is a

synthesis of the- activities that occurred m& at :the middle childhood
.

education workshop held at Jackson's Mill on September ;27-28, ,179.

Second, it is a reference for any individual who wishes information about.

how to develop a county continuing education program for middle

childhood educators.

The workshop was held in response to a need of county school

systems for assistance in meeting staffing problems in middle childhood

education. A number of school systems, in moving to institutionalize the

middle childhood education concept, discovered thtt existing certification,

patterns and .existing staff skills, kRowledge,. attitudes, and experience

were inadequate to meet the needs Of pupils :ages 10-14; .The statewide.

continuing educatien program_ was identified as a: mechanism for

delivering the ,-training needed to upgrade the skills of educators to meet
. ,

the needs of 10-14 year olds., Since the continuing e:ducation program is
.

in its infany,. county ;continuing .educatiOn councils were unsure how to

procede with the development of training programs. The workshop was

conceived to give participants the expertise to develop middle childhood

training programs to be offered as part oT a county continuing education

program. -

With regard to the second purpose, this bOOklet--is not intended as
".; .

v.z'',:definitive resource with regard' to middle childhood education. Rather, ,

,,,47.: a -aeneral guide to the process of designing -a county continuing

'-for _middle childhood educators. As a result of
:



-reading through the booklet; you should be able to detail a county

contik!ing education plah for middle childhood education sufficiently for

its submitital to the West Virginia .Department of Education for approval.

The sections of this reference parallel the sequence of the workshop

which was developed and implemented cooperatively by the West Virginia

Department of Educatiop and faculty members from Marshall University,

West Virginia College of Graduate Studies, and West Virginia University.

The components of a county/ plan for training middle childhood educators

are presented 'in the order most logical to the development of a plan.

2
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SECTION- A: INTRODUCTION TO MIDDLE CHILDHOOD EDUCATION

RATIONALE FOR MIDDLE CHILDHOOD EDUCATION

The rationale for middle childhood ethication includes the basic

beliefs which form the foundation of Middle of iildhood education programs

in West Virginia. The identification of these beliefs is important because

they 'clarify the differences between ,middle childhood education and early

childhood and adolescent education. The rationale presents the- core,. of

ideas and components which must be translated into practice if the

educational needs of middle childhood learners are to be met in county

school systems throughout the state.

State's Rationale

A Programmatic Definition for Middle .Childhood education contains

several belief statements that should 'be considered when developing

training programs for middle childhood' educators.. Essentially, the

statement's relate to three areas: the learner; philosophy; and

educational goals. Briefly surnMal-ized, the beliefs are

1. Preadolescent -pupils' educational groWth can be/ facilitated by

recognizing- building on their needs, interests, ancLebOities in the

intellectual; the physical; the- emotional; and the social- psychological

areas.

2. School programs for preadolescents must be (a) designed to

meet the special needs of a local pupil population, (b) a cooperative

effort of all available professional and community resource personnel, and

(c) treated as flexible programs which can be modified as major changes

occur in society, selected study areas; and students.

133



3 Middle childhood education is a gradual and personalized

process designed io help pupils inQreasingly extend competence in basic

skills; develop 'self-understanding, self-knowledge, independence, and

interdependence; and explore areas .such as career education and

enrichment studies in order to haie a broad range- of Options for future

personal growth.

The learner. Retearch -indicates that the middle childhood period,

(ages 10 to 14) is characterized in the following ways:

rapid change in physical growth, development,. and

maturation occurs.. The results are restlessness, frequent movement,

and the desire for constant physical activity.

2. The learner seeks an appropriate balance between dependence

and imlepepdence. Emotional turmoil is caused by striving-. for

independence while maintaining acceptance by peers and parents:

3. Self;analysis occurs as the learner seeks to redefine his/her

role and identity as an individual. While moving from child to adult

patterns of behavior, the learner experiments with behavior patterns

which cause erratic responses during this formative stage of identity and

value formation.

4. An . unusual attentiveness to self-appearance is evidenced.

5. A great need for peer acceptance is shown.

The middle childhood education concept is intended to be a program

which encourages the maximum intellectual, physical, and

social - psychological growth of the learner. Growth in each of the three

areas does not occur in isolation but in relation to the other two. Thus,

middle childhood education creates an organizational and instructional

144



pattern that 1,s based on data about growth and development in the

preadolescent child and, is this way, responds to the intellectual,

social-psychologi.cal, and physical-needs of pupils, ages 10=14.

The philosophy. The philosophy of middle childhood education is

derived from the increased rate of Change that is occurring in the

preadolescent learner. Since this increased rate occurs at the same time

the..pi-eadolescent is expected to discard. childhood behaviors .and adopt

those of adulthood, this growth period becomes unique. Thus, the

educational environment should -be sensitive to this- uniqueness. The

preadolescent learner should be valued for what he/she is: awkard and

sometimes insecure,. sensitive, self-.conscious, restless, in need of

exPloratory opportunities (where appropriate), and frequently 'in need of

opportunitites for trial and-eror.. 3
-

Three basic assumptions are at the heart of the middle childhood

education approach.:

1. Preadolescents have special needs which identify them as a

unique group within the K-12 learning continuum.

2. . Transition from childhood to adolesdence requires an

educational environment with a focuS on meeting these special needs.

3. Transition from early childhood education to adolescent

education should be a ,gradual and personalized process.

In establishing a middle childhood program for pupils, the following

components should be included:

1. Goals and objectives.

2. Instructional procedures and materials that are appropriate to

the instructional objectives and to the preadolescent. learner.

15
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3. Evaluation methodologies.

A system which provides continuous information relative to

program objectives and .standards

Educational goals. Because of the unique nature of this agp group;

the educational program should include the folliowing goals which are

ranked in order of priority:

1. Provide a develoOfriental, comprehensive program in the basic'

skills of ,communication and mathematics through a variety of learning

experiences..

Provide a program to help students achieve understanding and

atvarerie s of aestheticsocial, multi-cultural, scientific, health, and

physical areas of knowledge.

3. Provide enrichment and advisory programs to assist leanKars in

their quests for--- personal identity- -and'___self-expression and_ to epare

them to make appropriate educati_onal, career, and recreational decisions

in the future..

4. ProVide experiences designed to develop attitudes and beliefs
.i--.

necessary for functioning part of a democratic.,society.
t 1

5 Prscitide processes where* learners receive multiple services

designed to enable them to acquire and apply the skint and attitudes

necessary to make a successful transition from the early childhood:to the:

adolescent edudition setting as well as from childhood :to adolescence and -

to develop positive self-concepts,, self-discipline, and reliable judgment.

6. Provide experienCes designed to develop skills in interpersonal

relationships.

16 -
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7. Provide pergonaliZed instruction which offers equal educational

opportunities for all learners.

8. Provide specific programs needed by teachers to- meet the
.

needs of learners; and emphasize the gdals, objectives, instructional

proceSses, and evaluation procedures necessary for an effective middle

childhood education sating.

9. Provide a variety of curricular activities, including
t-

intramurals, as instructional Vehicles to widen and integrate pupilS'

Social 'emotional, and physical development.

County-Rationale

In order to develop , a rationale which is county-specific and uses

existing knowledge of preadqlescents, persons - designing training

programs _for middle childhood educators, may want to refer to A
4

Comprehensive Middle School Bibliography; available/thrOugh the West
-

Virginia Department of Education, Bureau of Learning Systems,' Division

of Instructional Learning Systems,' Charleston, West Virginia 25305.

't e;',
Any middle childhood school program at the county level should,t

.

have a'. written rationale statement which - details the folloviving

components:

Learner characteristics

Philosophical : beliefs

Educational goals.
.

= The rationale Should be developed according to the following

specifications:

1. Ccinsult professional staff, educators, local community

representatives, and student groups.



Consider information from vocal, state, and national research

sources.

3. Give attention to the needs of special education learners.

4. Give attention to the uniqueness of 'child'ren of middle

childhood age.in all program components.

5. Promote the integrated ihtellectual, physical, ernotiona , and
. -

social - psychological growth of learners.

- The middle childhood goals should be articulated in terms of

consistent series oT developmental conCepts, attitudes, competencies, and

learner outcomes.

CHARACTERISTICS OF MIDDLE CHILDHOOD LEARNERS

The characteristics of preadolescv,nts are identified on page 4-is the.

basis for the middle. childhood education, rationale. They bear repeating

because of the unique nature of pUpils -between the agei of 10 and 14.
1 A

These characteristics are well documented in theiterature.

A rapid change \ in physical;. growth, development, and'

maturation occurs.,
_ .

The learner seeks an 'appropriate balance between dependence

end independenCe:
-

Self-analysis occurs, as, e learner seeks to redefine his role

and identity as an inqiVidut.

An unusual attentiveness. self-appearance is. evidenced.

A great need for peer acceptance is shown.

Because of.. the characteristics of \ preadolescents, persons who

work with -them as teachers, counselors,. or administrators Will. be

IS



more successful if they have certain traits. S are

discussed in the next section.

CHARACTERISTICS OF MIDDLE CHILDHOOD EDUCATORS

It takes a special kind of educator to work effectively with

-preadolescents. The middle childhood educator must possess both the

varmth and understanding of the early childhood educator and the

enthusiasm for knowledge of the adolescent ed\cator. The _educator must

_think well of himself, be flexible, and be open. But above all middle

'childhood educators must be committed to thestudents with whom they

work. Some characteristics of middle childhood educators are identified

below.

1. Middle childhood educators must knoW the characteristics of

the pupils they serve and the nature of the home and nei borhoods

from which the pupils ciime.

-2'. Middle childhood educators must understand and accept

themselves before they -can do the same for the pupils in their Classes.

3. Middle ,childhood educators must be skilled in individualizing

instruction and large group" teaching. They must be able to teach in a

variety of ways which match the characteristics of the pupils in their

ClaSses:

4. hatever the

educators- enjoy personal contact and involvement with pupils.

particular_ teaching strbtegy, middle childhood

5. Middle, childhood educators must be studentS of psychology and

sociology and must be able, to apply the knowledge of these areas in

designing instruction for their classes.

9



6. Middle childhood educators must be able to use themselves as a

tool: . a tool to promote the maximum pupil growth. Often, the task of

middle . childhood educators- is to precipitate their pupils into "just

manageable difficulty."

THE MIDDLE.. CHILDHOOD EDUCATION SETTING

Any school with a primary focus. on the education of pupils ages

10-14 is a middle childhood education setting regardless of the name of
go=

the school. Most of the time, schools bearing the name of "middle

school" include some combination of grades. 5 through 8. A middle

childhood education setting provides a bridge between -the early

childhood education setting -and -the adolescent education setting.

The first real attempt to meet the needs -of in between-agers was

the junior high school. Near the beginning of this century, the junior

high school was developed to bridge the gap between the elementary and

the high school. Unfortunately, except for a very few successful

schools, the junior high has never been able to escape the_ domination of

the high school. All too often it became juk that A 'junior" high

school, a pale shadow of what 'would come -later with hand-me-down.

buildings, _hand-me-down books and hancFme=clown educators. - The

middle childhood education ' concept is- attempt to pick up Mere the
-- junior ,sigh school left- off and: to revive the intent of the junior hidli

school movement with its clear focus on pupil needs.

A good -middle-childhood setting Should be differ, from both, the

early- childhood education and the adolescent educatio settings. 'It
__should help pupils to move in a smooth and continuous way from one to

the other.'



It should be a unique and transitional school program weaving together

the most appropriate elements of both, while doing something special

along the way.

What are the essential elements of a complete middle childhood

education setting? What makes -it different from the elementary school?

What separates it from the high school? What are the things- that the

middle childhood setting attempts to do? The middle childhood education

concept includes the notion that pupils. ages -10-14 -still need a strong

relationship with one teacher, even thdugh they are too old for the

self-contained classroom. The middle childhood education setting permits

the pupil- to encounter many teachers while preserving 'a special hprrie

base. Every pupil has an advisor. Every teacher has a special group

f pupils to are about.

In many Instances, block scheduling is used in the middle childhood

education setting. Unlike the six or seven -period day found in most'

high schools, the---biock- -schedule is flexibleT controilect-primarily by--a

-team of teachers, and tailored to a larger group of pupils served by the

team. O

The middle childhood education concept carries three curricular

obligations: a) concern for everything which affects pupils growth; b)

provide a committee to help pupils . learn how to learn; and c) present a

moret sqphistica4d look at khowl-edge than .pupirs used to receive in, the

middle grades.

The interdisciplinary t am is the foundation for all the other

programs of the middle childhood education setting. Although there are

several appropriate varieties, most oft4 the interdisciplinary team is

composed of four or more to chers who have from 80 to 180 pupils who
c

1



stay with these teachers_ for their basic academic program. This is

fundamental: A group of teachers who share the same pupils. No

middle childhood organization can be said to be complete without some

form . of interdisciplinary organization. Depending upon the amount of

planning time avialable and the skills of ,-the teachers, involved, actual

team teaching may occu-r, but not always. It's. preferable, but not

mandatory;

Multi-age grouping means that the traditional method of grouping by

grades (5th grade, 6th grade and so on) may not be the preferred

method of grouping middle childhood pupils.

Because of its emphasis on the whole child, a middle childhood

educational program stresses physical development integrated with social

and intellectual growth. Intramural sports are used for a variety of
o

purPbses beyond the traditional competitiveness of interscholastic athletic
V

activities. The lifelong rewards of physical fitness and the joy inherent

in physical- activities -a-restressed.

Middle childhood education settings; :like all good schools; atteaipt

to pisonali2e education. There are many ways to do this while

emphasizing the significance of teacher/pupil face-to-face contact.

The middle childhood curriculum must provide for exploration evenr
in a back-to-basic milieu. Special interest programs, mini-courses, and

..new ideas from modern scholars and scientists all belong in the" middle

childhood education setting. Thirty years of research reveals the strong

connection betwee enrichment and academics for -preadolescents. One

might say, The more frills in the school the more skills .in the

students!" Schools with a curriculum reduced to nothing but the ddull,

the dry, and the repetitive will most likely prodyce dull pupils.



(

SECTION B: CONDUCTING A NEEDS ASSESSMENT .FOR A
COUNTY MIDDLE CHILDHOOD EDUCATION TRAINING PROGRAM

NEEDS ASSESSMENT PROCESS

\ Concerning needs assessment for middle childhood education

programE7 A Programnfatic Definition for Middle Childhood Education

.states that "the basic -purpose of a needs assessment iis to dentify

discrepancies that exist between desired ,goals and .objectives and

existing programs for each of the eight components of the middle school.

programmatic definition."

Briefly, the critical considerations for - any successful needs

.

assessment are:

-1: Emphasize results, ends; and products rather' than Means,

solutions, and 'symptoms.. ,

2. Plan for needs assessment so that you have a handle on what

is happening and can find solvponi to problems before they -get out of

hand;

3. Obtain valid data that. can be used: as a basis for decision

making.

4. Work .toward writing measurable objectives-,

5.i Use your guidelines and a general 'problem-solving approach
,4,

for planning and conducting a needs assessment rather than trying -to

adapt what has -been done elsewhere:

Some of -the approaches that may be /used for Obtaining data are:,

Written questionnaires

Structured interviews

23
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Record searches

EtbserVational checklists

-Standardized -test results

.Noo-standardized:Aests

Logs (records of meetings; interviews)

_ .

The quality of a training pogrom _and its relevance to theactual

job related needs of Middle childhood educators are established by the

accuracy of the .:_needs assessment. In order to identify the needs of

middle ,childho9d educators in -a county, the following activities should

occur. pti

. 1. . A list of "the' skills, knowledge, and beliefs county middle

childhood educators should have is derived from the literature,

programmatic definitions, current training programs, state-.county testing

tresults,and consultation with county educators; The general areas to

be included in the needs 'assessment are: -the gowth and 'development
. .

of preadolescents, , the middle childhood ph4osophy, the middle childhood

curriculum,-, the 'instructional strategies for preadolescents, and the

teaching of basic communication skills.

2; The.: existing levels' of- knoWledgei and beliefs of county

Middle chi-ldhoo.'d educators in the five arias just mentioned are. assessed

.via -written-,inStruments, systematic observation, and specific perforMance

sithations.

a. The differences between what county middle childhood

educators should have as far as skills, knowledge, and beliefs and what

they actually possess indicate general areas which ought to be addressed

via training.T



4. The areas of discrepancy between what should be and Tiitiat is

are ranked according to the degree of discrepdncy.

5. Concise objectives, derived upon the needs identified, are

written.

6. The results of

persons to be trained.

the needs,' assessment are shared with the
N

The' next section of this document outlines how to write program

objectives; however, the pbjectives will only be as good as the process

used to derive them. Therefore, the importance of examining a wide

variety of resources (both written and human.) and involving the persons

to...be trained in the needs assessment process are stressed. A wealth of

literature has identified the ,skills, attitudes, and beliefs necessary fbr a

person to adequately educate preadolescents.

resources identified on pages 22-23 of this

addition, the human

document are, knowledgeable

of the capacities middle childhood educators must have to work .

effectively with pUpils ages 10-14. Finally, research on adulfeducation

andiinservice training, generally, indicates that, effective training occurs

when the' persons involved -in the training have

developmenV of the training:

15
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'NEEDS -ASSESSMENT DATA SOURCES

In order, to develop a comprehensive and appropriate needs
assessment instrument as a basis: for a middle childhood education plan,
it is important to consider a wide variety of data sources; -- A. liSt of
appropriate sources of inforthation are identified for that Purpose;

Learner Level

Classroom performance results
2. State-County testing results
3; Perceived interests of classroom pupils
4; SysteMatit pupil' assessMent of curriculum and instructicin

Local Education- AgeScy Level

.,-,. 1 . County board of education policies, rules; and regulations- ,

2. Curriculum guides; program tlescriptians, and recommendations
of accrediting agencies and other educztionalnjnstitutions

3. West .Virginia textbook._ adoption cycle ... .=
_.

4; County textbook -adoptions
6; Public heal..ings for professional'' personnel, and /Qr -lay ..

community - T' :

6. .Minutes of.county. boards. of education .

7. Federal and state legislatiVe mandates and :court decisions .-
.8. Identification of subject ,area_ concern's -1;:ig' instructiOnal,

administrative, and support personnel . k::-- 7: ..

9. Research results concerning teacher .effectiveness
1_0. Data. froth surveys and assessments conducted. within the state

and county \ .

11; Vocational education -programs and guidelines
12,1' Recommendations by county burrieplum committees

'13. Follow -up studies of high school graduates -

14. 'Parental 'concerns as voiced in 1eitersi PTA' meetings; and,._
conferentes Wilth parents

1.S. Community `Concerns voiced 'by labor, business; industry; and
other special interest groups
. ,

o16. "Gals. and objectives of professional 'organizations
17; College requirements and requirements fdr graduates, such -.as

employers' recommendations .

State Level

1. Educational Goals .for-: West Virginia
2. -Results of statewide needs assessment of professional personnel
3. West Virginia Board of Education priorities; policies; rules;

and regulations
School Laws of WeSt Virginia

16
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SECTION C: WRITING PROGRAM OBJECTIVES FOR A
COUNTY -MIDDLE CHILDHOOD EDUCATION 'TRAINING PROGRAM

CRITERIA FOR ACCEPTABLE PROGRAM OBJECTIVES

While the needs assessment is essential to the middle childhood

education training, well written program objectives are equally important.

The objectives must be well developed and clearly expressed so that

trainers can further define them into specific competencies to be attained

in training sessions. Thus, the assessed needs can be satisfied during

the training that was designed around the program objectives. At least

three criteria should be considered in writing the program objectives.

1. Program objectives should be DERIVED from the results of a

riteds assessment. e

2. Program objectives should identify WHO is to show the

behavior.

3. Program objectives shotild include a SRECIF-I-C description of

the intended post-training behavior through a measurable- behavior and .a

icontent statement in one or more of the domains in Figure 1.

.

Domain Post.-training Behavior
.

COGNITIVE

AFFECTIVE .

PERFORMANCE

.

, "'

CHANGE IN PROFESSIONAL EDUCATORS

CONSEQUENCE CHANGE IN CLASSROOM PUPILS

Figure 1

Domains and Post-training Behayior

17
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Sample Program Objectives

sample objective for each domain (cognitive, affective,
_

iperformance, consequence) is .given below. Each objective has been

decoded using the key at the bottom of the page.

A Cognitive Objective

IMiddle childhood professional educators will be able to and

tdegcribe) the Mask concepts of human _growth and developmerit which

relatt to pupils ages 10-

Ar_AffectiveObjective

Each middle childhood professional educator will ersonal

belief system which is

jchildhood education.

Decoding K

congruent with the county rationale for middle

Measurable behavior

Specific description of intended
post-training behavior

Instructional intent expressed via
a content statement

Whq 'is to show the behavior

18 2j5



A Performance Objective

1 Middle childhood- teachers

learning objectives and ( maintain

e-- Objective

u ils of middle childhood educators completing this training I

will instruction to achieve
L

learner-centered classroom -climate]

The

Ecrease of their CTBS scores betwee'n grades 3 and E
The pupils of middle childhood educators completing this training

a significant level of satisfaction 'toward the county middle

childhood education program as measured in a school attitude survey

administered on a pre (age 10) and post (age. 14) basis])

Decoding Key

Measurable behavior

Specific description of intended
post-tr,aining behavior

Instructional intent expressed via a
content statement

Who is to show the behavior

19
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PROGRAM OBJECTIVES DEVELOPED
BY PARTICIPANTS

Participants at the workshop had an opportunity to develop program

obje ctives as a small group activity. Samples of the objectives written at-

the workshop follow. The domain to which the objectie refers has been

identified, also,.

Improve mathematics instruction for the 10-14 year old learner

by receiving training in the process of student grouping.

(Performance)

The middle childhood professional educator will list middle;

childhood learner characteristics and learner styles.

(Cognitive)

The middle childhood teacher will develop and implement a

variety of teaching strategies appropriate to the physical,

emotional, and intellectual characteristics of the preadolescent.

(Performance)
O

The middle school learner will demonstrate improvement in

basic skins according to the State-County test results.

(consequence)

20



. .

RELATIONSHIP OF NEEDS A_S,ES_SMENT,
PROGRAM OBJECT

.
Figure 2 depicts how the needs assessment, program objectivASTarid-

competencies are related.

A
Needs

Assessment

Yields ProgrAm Objectives

V
Further Defined as Training Competesncies. Which:

are precise measurable

specify descriptions of intended
post-instructional behavior

specify who is to show behavior-
.

specify what the behavior is to be

specify the conditions under which behavior
will occur

specify how well the behavior is to be
exhibited-

Figure 2

Relationship of Needs Assessment, Program
Objectives; and Competencies

/71
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SECTION D: IDENTIFYING. RESOURCES TO BE USED IN
COUNTY MIDDLE CHILDHOOD EDUCATION TRAINING PROGRAMS

RESOURCES FOR MIDDLE CHILDHOOD EDUCATION TRAIN-ING
PROGRAMS. IDENTIFIED BY PARTICIPANTS

-----Workshop_participants_ identified a liSt of edticators who could 'serve

as resource people to county. continuing education- councils._ in the
.

delivery of middle childho&I education training programs.. Their list

includes in-state and out-of-state people as well as appropriate

organizations.

State Education Agency

Joseph Basile, IL
Robert Shockley

West Virginia University

Ben Bailey
Pat Balch
Ardeth Day
David English
Boyd Holton
Paul McGhee
Ken Murray
Perry PhillipS
Dennis .Sunal
Mike ura

Marshall University

Martha Blankenship
Boots piile'y
Roscoe Hale

-Jack Jervis
Carl Johnson.
David Koontz
Corey Lock
Sallie Plymale
Harry SoWaccfs
Don Williams
Tony Williams

WV Wesleyan

Pamela Balch

West Virginia College of-
. Graduate Studies

Ron ChildreSs
Ray Daugh
Gerald Green

I3-ethany

Ann Shelly

West Liberty-

Les Jones

Bluefield' state

Robert Moore

Orit-of -Statp

Joe Bondi
Conrad Toepfer
Mike Epstein
Norma Gray
Beverly' Armento
George Hillocks

Organizations

School Psychologists
National Middle School' Resource

Center
West, Virginia Sehool

ASsociation
Association of .Supervision

air:Het:Hum Devek3pment
and



LOCAL EDUCATION AGENCY RESOURCE PEOPLE
IDENTIFIED BY PARTICIPANTS

A group of educators who serve as administi-akors in county School

systems in West Virginia were identified by workshop participants as

having special expertise in the -areas of middle, childhood education:

Persons and the counties in which-they serve are:

Robert Griffis

Jane Watkins

BettY 'Livengood

George iVicCrum'-

Robert Sharps -

Denis Smith

Joe Wellmana:

a.

CabellICounty Schools

Logan:CoUnty School's,

Mineral County Schools

Mineral County Schools

Ohio County.Sdhools

Putnam County Schools

Wayne County Schools



SECTION ASSESSING A SAMPLE TRAINING PROPOSAL

The quality Of training offered to. middle childhood educators4ill
have an effect upon .the quality ,of .inkruction given to the pupils.
Persons deyeloping county training programs Should be aware of the
standards which, :trainers are to meet. Also, the Standards allow the
prospective trainer to focus on the county expectations. Finally, they
provide a framework for judging the quality of proposed and completed
training activities. A sample training proposal is included as a guide for
prospective trainers'.

"-
STANDARDS_FOR_ARPROVAC,PROPOSED TRAINING PROGRAMS

.This checklist should be .made available to each prospective trainer for
designing training proposals and wjll be used by the-county continuing
education council' and the West Alirginia Department of 'Education in
assessing each proposed training program.

1. The trainer(s) credentials 'repiesent com,-
petence and experiend consistent with the
training intent of the proposal.

,
2. The program objective is stated..in the

same language as provided by the county
council.

3. Specific _competencies necessary to achieve .

the program objective are provided..

4. The. level of performance expected Of par-
:ticipants for each competency is specified.

Training strategies are consistent with the
competencies and are sufficiently, described
to ensure minimum' competence of-
partioipants.

6. A process is described and instruments
.identified for evaluating -effectiveness of
of .the program for meeting county needs.

7. 15articpants to be served are specified by
major job description.

.8. The total expected number Of contact -hours
by participants is specified.,

34
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A SAMPLE PROPOS

-A PROPOSAL FOR MEETING MIDDLE CKILDHOOD

EDUCATIONSTAFFING NEEDS IN ALLEGHENY COUNTY

0..

PRESENTED TO THE ALLEGHENY COUNTY
CONTINUING EDUCATION COUNCIL

DEVELOPED BY:

THOMAS Ni JENNINGS

35



13 September 1978

Box.78
Mount P lot; West VI rg in i a

Dear Coordinator:

Enclosed is _a proposal to meet the continuing education pro-
gram objective of Allegheny County in staffing middle child-

hood education environments. Notice of your county's need
and program objectives wag- brought to my attention by the
teacher education center in our region. I would appAciate
your including_my name on your mailing list when .additional

program objectives are made available.

The analysis ofmy propOsal. by the Allegheny County COn-'._
tinuing Education Council Will be.greatly appreciated. I

shall look forward.to the Council's decision regarding my
proposal.

Yours truly;

Thomas-N. Jennings

TNJ:ta

Enclosure

26
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A PROPOSAL FOR MEETING MIDDLE CHILDHOOD.EDUCATION
STAFFING NEEDS IN ALLEGHENY COUNTY

1. Trainers' Credentials: See attached Vita

2. program Objective
that is addressed sis proposal.

All middle childhood educators shall have working
knowledge of the growth and development of preadolescents-
and shall be able to designcurriculum and instruction t6
teach basic communication skills.

:mined by Alleg#eny County needs.assessment

3. Specific competencies necessary to achieve the.-program objective.

This proposal is targeted fbr,prOfessionally certificated individuals,
assigned outside the grade levels on their certificate but in their
subject area specializations on thp bads of an authorization, to
improve their teaching skills withimiadle childhood learners. Therefore,
the proposal, is consistent with the intent of professional develop-
ment option (b) -identified on the .state board action entitled "Staffing:
Needs for `Middle 'Childhood Education," on page 3 under the sub heading
"Individuals Assigned to Middle ChildhOod Education Settings in the
1978-79, 1979-80, 1980-81, 1981-82 School Year."

Teacher Role Description.

The specific competencies for this training program haVe been derived
from a role conceptualization which stresses intentional learning of
professional personnel to educate preadoiescents. This rolestresses
the idea _that training should consider the growth and devil'0piiiiin5f-''
preadol'escents, the middle childhodd philosophy, cUrricuiva'and-iAstruc4_

r

do strategies, and the identified needs of learners. This rOle-Vs_ --:'-
cons tent with A Programmatic_Die.anition of Middle Schools for West
Virginia:

Specific Competencies

0.

Physical Domain - Participating teachers will. be abLe to identify and
conduct teaching strategies and learning activities which:

correspond with the varying growth patterns of middle childhood
learners in Allegheny County

.37
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2. aid the mi4dle childhood learner in understanding the physical
changes which are taking place within himself in this period of
his life. 4

3. aid the middle childhooa-learner in developing appropriate sex
roles.

.
_

4. provide_ the 'middle _childhood learner with opportunities to
.engage in increased physical movement..,

avoid undue stress on the middle childhood learner.

6. .provide'the middle childhood learner with opportunities to interact
with other learners of varying levels of physical development.

7. deemphasize competition.

Intellectual Domairi- Participating teachers will be able to identify'
and conduct teaching strategies and learning-activities which:

8. meet the full range of learners who are operating at many different
levels of intellectual development inAllegheny County.

.

9. provide the middle childhood learner with opportunities to
his critical thinking and hjs problem solving skills.

10. provide the middle childhood learner with opportunities to de
his reasoning powers- and his general thinking abilities.

41.

11._ provide the middle childhood learner with opportunities to improve
4 his communication skills - listening, Speaking, reading, and

writing.

provide the middle childhood learner with opportunities to improv
his study and research skills.

13. stimulate.the creativity of the middle childhood learner.

14." provide the middle childhood learner with opportunities to-expand
his interests and appreciations.

15. correspond to the varying attention spans of the middle childhood
learner.

Emotional Domain - Participating, teachers will be able to identify and
- conduct teaching strategies and learning activities which:

17. meet the varying emotional needs of the middl,e childhood learner.

28



help to decrease the anxiety of middle childhood learners
caused by developmental differences.

19. provide a sense of security for the middle childhood learner.

20. redUce sex-role conflicts in middle childhood learners.

21. provide the middle childhood learner with physical and mental
movement for counteracting restlessness.

22. assist-40e middle childhood learner in his quest for introspection:-
.

23. provide opportunities for the middle childhood learner to under-
stand that .he does not live in an idealized world.

24. capitalize upon the intenseenthusiasm of; the middle childhood
learner.

25. reduce the negitiverfeelings of middle. childhood learners.

Social Domain - Participating teachers will be able "to .identify and
conduct teaching strategies and learning activities which:

26, proy.4de the middle Childhood earner with opportunities to be
independent and to make decS4ons and to live with their. consequences.

27. provide the middle childhood learner with interaction with his
peers so as to gain a better understanding of himself and his
peers.

28. aid the middle ChildhOod_learner inhis quest for. greater sophis
tication. 9'

.25. aid_themidOe childhood learner:in his search fOr acceptable
social behavior. 1

4. Tbe level of performance expected of pazticilents fOr eacb.competency.

a. ldentirication of at leasi.two teaching strategies and learning
activities for each competencY.

b. Implementation of at least one teaching strategy and learning,
activity for each 'domain OUring actual classroom instruction;

29.



.14n441,4mg strategies to ensure inimum competence of larticipants

a; Competencies for the Physical Domain will be developed through
-

observation of videotape recordings:Of teachers practicing
learnidgattivi.tiesandStrategjes.identified in the cOmpetencies.
In.additioni participating teachers in.this_training.program
will discuss' techniques observed*in Local classrooms WhiCh haVe
been used-with learners in Allegheny. County.

Competencies for the. intellectualDoMain will be developed through
small'gronp activitieswhich focus on analySes: of the Fearning

.-.,behaviors of middle childhood, learners in Alleghepy qeuptY.
tearbirtg behayiors Will be observed and docUment6C clustered_ into

if learning sequencesi and platched,to_appropriate learning activities
and strategies. Actual demonstration of these activities:will be
carried out in Allegheny CountY classrooms anO-verified by teacher
peer teams- whose-members will observe each other during4coun1r,
instructional days.

c. Comoetencies for. the Emotional Domain will be develeed through
activities similar to those- for the Intellectual Domain.,,

Competencies for the Social Domain will be developed through
interview procedures which involve the participating teachers
collecting puol-1 perception and attitude data as the basis for
determining activities and strategies. Actual demonstration of
the activities and strategies derived from pupil data will be
,verified via teacher peer teams.-

August 1979

T 1 T2
2

I - 11

JanUary,:1980 June 1980

T2:

- TT3
4'

02 03 0

Preassessment

first leMetter"on-fhe-jobs3eei-.:Observatiort.

Second_semester on-thejobpeer observation
- ' , .

Training:OrTnitia:Oecific competencieS
days): -

08

noninstructional

Training keyedto results o -:OnIthe-jo 'observation data
(2:noninstructional days)

Training
-to synthettre, results of orthei0b. perArmance

(61e T16ninstructionai day)

40 3°





. Process and instrzuw_nts for evaluating the effects of the tra.ining,

grogram.

c.

A pretest - post test design composed of a cognitive test will
be deveiopecl.and utilized by the training staff. This test
will determine if participants can select; choose; etc.
activities and strategies as required in the specific
competencies.

4P
Observation checklists to.be used by peer teaching teams will
be developed by the training staff and participating teachers
and implemented to collect verification data required by the
specific competencies.

A rating scale to 'assess the training taff's performance and
quality of instructional materials will be administered at
the end of the training program.

7. A.1/egheay County participants to be served: Professionally certi-
ficated individuals. assigned outside their grade levels but in
their specialization area on the basis of an authorization issued
BY" Th-e-lieStV lep-artment

8. Total expeeted number of contact hours by participants.

Five n tructional days of training (30 contact hours).

I
b. Obseryation of on-the-job classroom instruction (to be determined,

with (participants).

Fid2alCOnZW-11-eS: The training program proposal developer is willing to
discuss the-possibility:of preserving the continuity of this training
design over a three-year period should the results.of the evaluation
plan indicate the need for:additional training in middle childhood
education in Allegheny County with this population of teachers.



PROGRAM STAFF DATA SHEET

NAME: Thomas N. Jennings

TITLE: Associate Professor

EMPLOYER: Mountaineer State College

ADDRESS: Box 78; Mount Pilot, West Virginia

PHONE: (304) 789-7341

Degree Date Received.

B.S. 1966

M.Ed. 1969

Ph.D. 1972

School & L cation

Credentials

Institution
, .

Field of:Study

West Virginia University. Mathematics

University of Pitttburgh2_ curriculum 6 Instruction

University of.MaTyland Initructional Development

Teaching Experience

Dates. Level Assignment

Collins. Middle School
Pittsburgh, PA

U6iversity of Maryland
University Park

Mountaineer State College
Mount Pilot, WVMount

1966-69 Grades 7-8

1969-71 Gradet 5-9

171-73 Assistant Prpfessor
Undergraduate Ed.

1973-78 Associate Professor
Undergraduate Ed.

42
32

"Math Teacher

Curriculum Designer
Instruction Specialist

Educational
Technology

Teacher Education



PROFESSIONAL'tXPERIENCES RELATED TO PROPOSAL

1. Doctoral Dissertation: The Effects of a Competency-Based Inservice
Education 2bdel on the Improvement of Generic Teaching Behaviors
in a &dello School Curriculum

2; 'Research Article - Educational Technology: Instructicnal Develop-
merle at the Middle ,sche.-41 .Curricul= revel

Raper Presented at the Natibnal ATE Meeting 1975: Inter.facin

Principles of Zast.ructicnal Developrent with Gez2eric Teacher Verba2
Behaviors

4. inservice. Education Models:

a. Collins Middle School Staff Development Model-

b. Pennsylvania Department of Vocational EdUCaticn Curriculum and
Instructional DeveloOent Workshops

, 33



SECTION F: OUTLINING A COUNTY MIDDLE
CHILDHOOD TRAINING PROGRAM

- BASIC COMPONENTS

A county middle childhood training program should include a

rationale, a heeds assessment, a list of program objectives, a description

of the training program, procedures for monitoring the training, an

evaluation component, and a procedure for keeping records of

participants. Each of these .components is described in the following

sections. A checkliSt of the components is included for your use in

outlining your.program.

The reasons for a county developing a middle childhood education

curriculum should be stated -clearly. A variety of sources are available

to assist counties., in establishing why a middle childhood curriculum

program is appropriate and why county -staff should be trained to

implement this curriculum: The _Educational Goals for West Virginia, A

Programmatic Definition for Middle Childhood Education, Standards for

Middle Childhood Education Programs in West Virginia, and county board

actions are only a few of the sources. Regardless of the sources used

in developing a. rationale, the, rationale should be county-specific and

should provide a clear argument for the advantages of training county

staff in middle childhood education concepts and strategies for meeting

the needs of pupils, ages 10-14.

Q4
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Needs__Assessment

The Division of Professional Development SystemS .hes provided

Guide-lines for Conducting "Local NPWAS Assessments to45' ail county

continuing education councils. This booklet gives specific assistance on

how to accomplish a usefUl needs assessment. An appropriate use of the

Guidelines would be a needs assessment targeted at middle childhood

education. In order to target a needy assessment at middle-.childhood

education, a county school system will want to assess the training needt
_ _

of its personnel in terms of the six areas identified on page 9 of A
s-

Programmatic Definition for Micdle Childhood ..Educkiorf. The areas are:

1; the: growth and .development of preadolescenti;

2. the middle childhood Philosophy;

3. the middle childhood curriculum;

4. the instructional straiegies for preadol,escents;

5; the teaching of basic communication Skill-S;

6.- a defined area of content specialization.

Program Objectives

The outcome of the needs assessment is a list of program objectives
.

for the middle didhood training: The objectives are to be further

refined and written as specific competencies by a council or trainer. A

county council may even want to incorporate the objectives and

_

competencies into a suggested training proposal which is shared with

prospective trainer-S.



Training Program

The :middle childhood- training -program must meet the standards for

training listed in the 'Guidelines for the Preparation of the Three-Year

County Continuing Education Plan:. The forthat and content. ,of the
t.

instruction should be appropriate, to. the competencies' tb be attained by

participants.' In addition, the time, place, and total clock hours of the

training program must be identified.

Monitoring
. .

:-The :county council will want c.ta ensure that -the training program
.

(a). takes .place a- designed and appiiived 'and (bY includes training ip

The specific compet cies that..

Evaluation

The proce4 'and products of both the individual training

components of the program and the total program are the concerns to be

ve, been stipulated.

addres'S,ed by an evaluation. The:purpose of :the eValuatiorl: is to supply -

data for the county continuing educkion council from which it itan. (a).

determine how well each program was designed 'and received, (b)
;.

deteftine how effectively each program's objectives were .. met, and (c)

determine the overall effects (intended-and -unintended> of the

middle childhood education training program.

.

total

Record 'Keeping'
.

In order to substantiate an 'individual's experience in middle

childhood education and his completion of _the county program the county

council must keep accurate _ records. Permanent authorizations will Only

6
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be issued by the West Virginia Department of Education -to individuals

'whose experience and completion of an approved -county continuing

education program can be verified. Experience is defined as at least-one

year of full time assignment in a middle childhood education setting

(working with pupils ages 10-14 Or in gra es 5-9). An approved

program. is. a sequence of _training activities designed in accordance with

the checklist which' follows and accepted by the West Virginia Department

of Education as adequate.

C_FECR_LIST_BASIC-COIVIPONENTS OF A COUNTY MIDDLE
- CHILDHOOD EDUCAT_LON TRAINING PROGRAM

A ci-reckli.st (pages 8-39) for assessing the, completeness -of

individualcounty middle childhood edUcation training prograkis has been

developech,by staff members of the State Department of Education bated

on participant input ,at the workshop. A county program must address

each of the comifonartts specified below.

r



Basic Components of a County Middle
Childhood Education Training Program

(1) Rationale .

Make it county specific
Identify sources used to develop it

(2) Needs Assessment

identify tentative- objectives in the areas of

the growth and development of preadolescents
the middle childhood philosophy
the midale childhood curriculum7
the instructional strategies for preadolescents

-the teaching of basic communication 'skills
a defined areas of content specialization

bw.studying:

educational research
.6 state and coun4i'test data

programmmatic definitions -:
other sources

Verify objectives and.identify needs via

paper and pencil test
observations
interviews
available data.

List .program objectives derived from needs.

(3) Program. Objectives

Refine 'program objectNes
Section C of this booklet.

meet criteria identified 'In"

Send refined objectives to prospective trainers or develop
proposals for acceptance by trainers.

(4) Training, Program

(5) Monitoring

Complies 'with Staridards for. Approving Proposed T-rairving
Programs
Time of training is specified.
Place where training will be held is identified.

38



(6) Eyaluation

(7)
R

Record K ping

Verificatian of all individuals completing county and state
approved middle childhood education program '-

Documentation of at least 1 year of experience in amiddle
childhood Setting between 1977-82.

WO.

.2)
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PARTICIPANTS' EVALUATION OF WORKSHOP

PARTICIPANT REPRESENTATION

The 90 workshop participants epresented 29 ,counties, 7 institutions

of higher education, at least two Teacher Education Centers, and various

other agencies. 'The number of participants from each = category of

agency are shown below.

Agency Number of Representatives

institutions of Higher Education 21
Regional Education Service Agency 2
State Education Agency 5
Local Education Agency 61
Private School

Total

SUMMARY OF PROCESS EVALUATION PROCEDURES
.

The instrument developed for the purpose of giving the participants

an opportunity to convey their reactions to the various components of

the workshop training is shown in Figure 3.

Each workshop session was evaluated by the participants on a scale

of 1 to 5 (with 1 being the low,score and 5 being the high) in regard to

the four - areas of ,-content, process, product, and resource person or

persons. Table 1 shows the ratings given by the participants.

Also; all six sessions were evaluated in terms of their being

helpful, stimulating, well organized, informative, and effective.

Partic45ants were given, the opportunity to check either yes or no fi:

each: of these factors.

Finally, participants were asked to identify both the most and the

least popular features of the workshop.



Activity

Session 41

Introduction to

Kiddie Childho4

Education.

. _

Session 42

Conducting a

Cbudy HCE Train-

img Program Needs

Assessment

Session 43

Writing Program

Objectives for a

MCE Training Pro-

grams.

1ession-44

Identifying Train-

ing Options for

County MCE Prd-

grams.

EVALUATION.

DESIGNING TRAINING PROGRAMS FOR MIDDLECHILD EDUCATION THROUGH COUNT! CONTINUING EDUCATION

September 27-28, 1979 -

Directions:
Nz

lleaSe'evaluati each vorkihop session (activity) that you attended. Check either

"yes" or "no" for each question in the columns on the left; .Apo, circle- your

numerical response under the four components of each activity. Ou the scale "5"

represents the highest possible rating, graduating to "1" as the lowest score, Return

your completed evaluation sheet to Tony Smedley' or Norma Roberts;

YES NO

Helpful?

Stimulating?

Organized? _

Informative?:
Effictiie1

Helpful?

Stimwlating?

Organized?

Informative?
Effective?

Helpful?

Stimulating?

Organized?

Informative?

Effective?

Helpful?

Stimulating?

Organized?

Informative?

Effective?

m.

1.1.1

wilmwm

Content Process

1 2 3 4 5
. 1 2 3 4 5.

Comments:

2 3 4 5 2 3 4 5

Counts:

1 2 3 4' 5 1 2 3 4 ,5

Comments:

1 2 3 4 5 1. 2 3 4 5

COMMents:

Figure 3

Workshop Evaluation Form
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Product Resource Person(11

1 2 3, 4 5 I 2 3 .4 5

1 2 3 4 5 1 2 3 4 5;

1 2 3 4 5 1 2 3 4 5

i 2 3 4 5 1 2 , 3 4 5



iketiv;ty,

. session

Review Sessions Helpful?
w.

and Assess Sample Stimulating?

Ttaihihq PrOosals organized?

InfOrMative?

Effective?'

Session #6

AssessmActual ,Helpful ?.

COOnty'MCE Train Stimulating?

ing Plan ,Organized?,

Informative?

EfftaiVt?

Content

1 2 3, 4 5

.:Comments:

In general; the workshop was

Releviht

Practical

Appropriate_

11otivatiorial

=11/MNIME

d...=k

1 2 1 4 5

Comments:

Itocess

5

5

Product

5

5

Resource Person(s)

I .2 3:4

1 / 3 4

I 2 3

1 2 3

4

4

I2345

12345

eht on the WorkthOp:

... A. Name the best, feature.

'Name the worst feature,'

,C. Did the workshop provide: you with the ideas_ suitable for the development

in your, work? YES- -NO Please explain. .

D:,Did the workshoOfIP you.clarify or_redefine anY'ideas directedat middle

' childhood eixation? YES NO

E. Did you have an opportunity for self-expression and for interaction with

other workshop participants? YES NO

Figure 3 (Continued)

Workshop Evaluation Form
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ACTIVITY CONTENT PROCESS PROWCT RESOURCE PERSON':

Session One;

Intrt duCtion to Mid le . N = 56

Childhood Educatio X = 3.8

SessionJWD:

Conducting a Co my Middle

Childhood Educa ion Training

Program Needs ssessment

Session Three:

Writing Program Obiectives for

a Middle Childhood Education

Training Program

Session Four;

N = 56

X = 3.5

N = 55

X = 2.7

N =-56_

X= 3.2

Identifying Training Options

for County: Middle. Childhood

Education Programs.

N = 52

X =44:1

N 5 N 5

X = 3.3 X 7-- 2.7

N ,= 56

X = 3.3

N=

Session Five;

Review Session and. 'Assessing N = 39_

X =Sample Training Proposal

Session Six:

OUtlining County lnliddle

Childhood. Education Training

Program

,X =NU

Table. 1

- A Tabulation. of Participants' Ratings of Middle

Childhood;OucatiOn Conpenceelield at'Jacson!sMill

,Septembe 21-28-, 1979:

N = 36

X = 3.9
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The factor rated highest among the five areas that were examined

was that of being "helpful."' The factor rated lowest by all participants

and in all sessions was- that of being "stimulating." The other factors

(well organized, informative; effective) received a fairly equal number of

yes and no responses: Session' #3 was considered to be "very helpful"

and received positive response from all but one participant on that

factor.

The most popular feature .of the workShOp was the small group

sessions. The question .and .answer period as well as the practicality of

the workshop appealed to a- significant number of the participants. The

timing of the workshop and the scheduling of sessions were seen as

limiting factors.; Other comments were very scattered and therefore,

were difficult to summarize.

A majority of the respondents indicated they found the workshop

suitable to their purpose of developing middle childhood education

training programs. Also, they said it clarified their understanding of

middle childhood education. Finally, they reported they had sufficient

opportunity for self-expression and interaction with other participants.

SUMMARY OF PRODUCT EVALUATION PROCEDURES

The participants were to leave the workshop with a product - -an

outline of a 'county middle childhood education training program to be

offered as 'part of the county continuing education program. One county

5



coordinator reported that the -.:.(outline,, develOped by Workshop

participants from his-. county, was sufficient fozir the county continuing

education council to use as the basis for its middle childhood training

program. Generally, the products (outlines) generated by workshop

participants were not evaluated at the workshop. Instead, the final

plans for middle childhood education training which county continuing

education councils submit to the %Vett Virginia DepartMent of Education

Will be assessed as evidence of the effectiVeness of the workshop.

IMPLJCATIONS_FOR OTHER WORKSHOPS

Rrocess

Cooperative planning by State Department of Education

personnel and educators from institutions of higher eaucation

is a useful and viable approach to workshop development.

The pre-workshop literature Should establish clearly the need

for and purposes of the workshop.

In planning training. workshops, participant involvement should .

be scheduled to maximize the use of participants' time at the

workshop and minimize participants' time away from home.

The purpose of the .goalS of the workshop need

reemphasized during- the orientation procedures.



Product

Trainers should make certain that the participants complete

each segment Of the workshop as it. is presented.

Adequate time for clarification of -ideas and procedure `should

be provided in the format of the workshop.

The training should be , individualized to accomodate, the

participants' differegices in` needs; skills, etc.

.elosure of the -training should_ not occur at the conclusion of

the activities. ere should be a strategy to .ensure that

participants will, be able to apply the information from:the

workshop.

Ascertain whether the participants have :the skills at tf end

of the workshop to carry the wOrkshop objectives over into

their specific job situations.

Workshop trainers shouffzi: offer post-workshop technical

eseietence to participants who need additional help.
. .



APPENDIX .A

Memorandum of 4/21/80 Regarding Permanent Authorizations

in Middle Childhood Education
-

47.
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County Superintendents, County Coordinators of Continuing
Education, County Certification Personnel, College and University
Chairpersons, Teacher Education Center Directors, and RESA
Director's

Phil- E. Salter, As.istant State_StIperintendent
Bureau of Learning Systems

County Middle Childhood Ecluciation -Training Programs-Which
Will Lead to Permanent Authoriiations

4
DA E : April 21, 1980.

Some county continuing e tication :coordina rs have ;asked: What
constitute a county ,middle _childhood traini program which: will ~ lead to
a permanent authorization.T]for a progr participant? Also,, county
certification personnel hay asked for permanent authorization guidelineS
and application. This memorandum is intended to answer the question:
about- a 'coOnty training program and to provide guidelinessfor permanent
authorizations and application, procedures.

. . _
three-year plans included an objective for middle childhood
nd the plans were approved by the State Board of

Many eaun4
education,
Education. Approval of a middie-childhood education objective as part of
a ,total county plan does not Mean that the county has an approved
training program in middle childhood education. Thee inclusion of. ::a middle
'childhood objective in an, approved county three-year continuing
education :plan is not the equivalent of ari approved county continuing
'education training .program which will lead to permanent authorization in
middle childhebd education'.

It II iddle _Childhood Education, Training Program .

In order ha'/e, training program for middle ,childhood
.education, the county must submit a separate plan which expands the
Middle_ -childhood objective contained in_the hree-year . continuing

-edtcatiOn plait. The middle childhood education training:program 'must
inclUde: 'a Statement' of rationale; a descriptidn of the needs assessment
that '*aS done to identify the objectives_ of the middle childhood education
training; a list of the program 'objectives to be addressed through, the
training; a description of the training program which meets the
standards for training outlined in the Guidelines for the Preparation_ of
the Three-Year County Continuing F._drication..--.I xlanand provisions for

48



Memorandum
Page two'
April 21,' 1980

monitoring. ;evaluation, and record keeping. 'You may find the attached
checkliit' a useful guide in writing, your_.middle- childhood program,
(Attachment A).

14 'ddle.Childhood Training Programs

Once a :caunty middle childhood csclucatio6 training program has been
written, it will be processed as folloWs.':

1. following approval by-,the county coqinuing,,education counciiand
ty superintendent, the county continuing education coordinator
s the pfan to his continuing education liaison in. the State

meat of Education (SDE);

the SDE liaison reads the plan
basic components;

and checks it .against the list of

the SDE liaison forwards the county plan to the SDE coordinatOr of
continuing education with a recommendation for (a) the approval of
the plan or (b) its return to the county for additional clarificgion;

.

the *SDE coordinitor -of continuing_education reviews the County plan
and after consulting yvith the SDE coordinator of middle childhood
education to determThe _that the basic components have been
addressed. adequately:,' sends. a letter to the county" continuing
education ,coordinator either approving_ the plan .or outlining the
clarifications needed;

,.-
.the SPE coordinator of educational. Ypersonnel certification is
informed of the approval of a county, 4iddle childhood edu ation
training program;

. -

t

6. plans which have been clarified are resubmted
coordinator of continuing. education.

- - so-s-s 2,9

to the SDE

After a county middle childhood education training program has been
approved, the county may offer the training. A person who completes
the county's approved middle childhood education training program will
be given a permanent authorization provided the county:

-

1. documents the individual's completion of the county and State
approved middle childhood education training program, and

documents the individual's assignment within an endorsement on his
profeSsional certificate in .a middle childhood education, setting
(working with pupils 10-14 years old or in grades 5-9) for at least
one year between 1978 and 1982. The year of experience need not
he concurrent with an individual's completion of the county training
program :but must be covered by a middle childhood authorization if
the individual was assigned, outside the grade- level. of hit
endorsement.

49
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Memorandum
Page three
April 21,-1.980

- - -
,. %t

_ Middle Childhood- Education
- - II - Authorizations_in

In response to questions, about how and when permanent authorizations
will- be issued in middle childhood education, the following information
s'ho'uld be helpful.
J

. The yearly and permanent authorizations are interim measures
to-7assist county school .Systems in staffing middle childhood settings and
are- :available only until June 30, 1982 unless extended through State
Board of Education action.' Once issued, permanent authorizations
remain in effect throughout an individuars, educational career.

2. Permanent authorizations will not be issued. to an individual
Seeking an additional endorseMent on his-.certificate 'or wishing to work

"outside-the specialization(s) shown on his.professional certificate.

' 3. Permanent Authorizations will not be placed on the professional
'certificate; they will be issued separately since they are not valid in
public schools-Outside West Viwa.

. .

A. -Persons holding profeSsional. administrative. .ap.d professional
r-service certificates are eligible for- authorizations in actbrdance-- with

these same guitielrpes.

5.- Individual' application for a perManent authorization must be
made through the county office by each person completing the
requirements. Application forms will be distribLited to the counties 'in

June, 1984.

6. Only experience gained via a yearly middle .childhood
authorization or a professional certificate and in accordance' With the
ehdorsements on a valid certificate will be accepted forAhe permanent
authorization.

7. Four. categories, .of, educational personnel are eligible for ..,

permanent .=authorizations ia.Middle childhood education. The categories
are: fs.--':. eor - .

,.
. .

.;,-;:- , t` -,

. i -,- (a) Educational personnel employed in the 1977-78 *school year on
t '- the basis of a miadle-childhood edUcation authorization and

,,:-, assigned to a middle childhood' 'setting for at least three years
,:.between September 1977 and ;June 30, 1982. --

(b) Educational personnel emplOyed in the 1978=79, 1979=80,
1980-81, or 1981-82 school, year on the basis of a Middle
childhood authorization and assigned to a middle childhood
education 'setting outside_the &levels of their certificate .
but within their endorsetigiitMnd who have completed a
State approved count continuing education program in middle.
childhood education. 44,

61
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_L____Memorandum
Page four
April 21, 1980

Educational personnel employed in the 1978-79, 1979-80,
1980-81, or 1981-82 schodl year on the basis- of a professional
certificate and assigned to a middle childhood education setting

. within the endorsements and grade levels on their certific\es
and who have completed, a State approved county continuing
education program_in middle childhood education.

(d) Educational personnel employed in the 1978=79, a 1979=80,
1980-81, or- 19811:r-82 school year on the basis of a valid
professional certificate and a middle Ohildhodd educatiOn

-.authorization and assigned as a substitute leacher in a middle
childhood. educatiOn -setting (outside, the gde levels of their
valid professional certificate, but within tfatir endorsements)
and who have completed 133 days of tealainb in a middle
childhood education setting and who have- completed' a state
approved county continuing education prbgram . in middle
childhood education. .

8. Permanent authorizations will be issued. :Only in the
endorsements shown on the individual's valid "professionalertificate and
only in. the area in which he = has gained one year of -*perienCe in a.

. middle childhood education setting (working. with students .1.0 -14 or in
grades 5-9): For example, an individual who has two years of- middle'
childhood experience, one year in each of two endorsements on his/her
professional certificate, will, be eligible for a permanent authorization in
each endorsement.

-Persons who have not beer-1'6 issued a valid -.adMiniStrative or
'service certificate are ineligible for permanent authorizations in
.administrative or service areas even though, they may have'been assi6ned
in an gdministrative or service area of a . middle childhood education -4
setting in the 1977-78 school year and thereafter.

'The attached chart Professional Development' Optioiis for Meeting
Staffing Needs in Middle Childhood Education Prior to June 30, 1°42, is
sent to you as a means of_ graphically depicting_middle childhood'
education training options during the period throubh 1982.

For Further Assistance With A County Middle_Childhood__Education
Training Program:, ,*

Staff members fr the Division of Professional Development Systems and
the Division of nstructidnal Learning Systems within the. Bureau of
Learning Systems are working as a team to assist co.unty school` systems
in the development. and imOlementation of- middle childhood training
prbgrams. Please call the following staff members according to their
team responsibilities for further assistance.

SDE MIDDLE CHILDHOOD EDUCATION TEAM

1. Jerry Moore, Coordinator of Continuing Education, for information
and'''questions regarding the process of developing .a county middle
childhood education training progra-rif-C348==7011).

51
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,Memorandum
Page five
April 21, 1980

Norma Roberts, 'Continuing Edtkation Specialist, for assistance with
the process of developing a county middle childhood education
training program (348-7017).

Tony Smedley, Continuing 'Education Specialist, for assistance with
the process of developing a county middle childhood education
training program (348-7017).

_
Robert GabryS, Coordinator of Educational Personnel Certification:,
for inforMation _and- questions regarding the issuance of permanent
authorizations (348;2696). .

5; Robert Shockley; _Coordinator of Middle Childhood Education; for
information and questions regarding the content and trainers for a -
county middle childhood education training program (348-7010).

PES:ajs:AA/4'
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Attachment A

1,4 I D.Oei
,
EOCXATION..TRAINING PROGRAM

A county middle. childhood training pthgram should include a
rationale;': .a needs assessment, a list of program objectives, a description
of the training' program, procedures for monitoring the training, an
evaluation.,comporient; . and a procedure for keeping records of
participants. Each of these components is described' in the folloWing
sections. A checklist of the components is included 'for your use in
outljning your pepram.

Rationale

The reasons for a county developing a middle childhood education
curriculum should be stated :.clearly;- A variety of Sources are available
to assist counties in establishing why a middle childhood curriculum
-program is appropriate and why county staff should be trained to
implement 'tills curriculum The Educational Goals for West Virginia; A
Programmatic Definition: for.:__Middle Childhood _Education, _Standards 'for
Middle ,Childhood. Education_ Programs

sin:
West Virginia, and county board

'actions- :-are" only few the. toutt.-:.. Regardless of the sources' _used
inz'.-.developing: a rationale, the rationale should be county- specific and

;-'...should provide a clear argypent for the advantages. of training county
'staff .in middle childhOod education concepts and strategies for meeting' -:
the needs:of pupils; ages '10-14L

NeedsAssessment

The Division of ProfesSional Develbpment Systems has -.provided
Guidelines for Conducting Local Needs ';Assessment to --all co
continuing education councils. This-boo:klet-.gives specifk:assistanc_,,
how to accomplish useful .needs assessment. An appropriate u.se-of
Guidelines -would be a...needs assessment targeted..:-0:4iiiddle 'childhpd
education. In drder to target a needs -assessment at middle -childlaopd
education, a county St-hool system will want to .assess the-training needs,
of its personnel in terms .of, the..six areas.' iclentifed on pae 9 '-of A
Programmatic Definition for:Middle Childhood Education. The areas are:..,

;;.
1. the growth and development of preadolescents ;.
2. the middle childhood philosophy;
-3. the Aiddle childhood curriculum;
4. .,:-the instructional strategies for preadolescents;
5. the teaching of basic communication skills;
6. a defined area of content specialization.

537



Program Objectives
)
The outcome of the needs assessment is a list,of pEogram objectives

for the middle childhood education training. y The objectives are to be
further_ refined and written as.:siSecific, competencies by a. county
continuing; education council or trainer.. A county council. may-even want..
to incOrporate the -Objectives-and-tompetencies---iht0.-a- suggested training
proposal which is share& with. prospeOtive trainers:

Training Program
_ .
The-middle childhood training program must-:meet the standards for

training listed in the Guidelines for the Preparation of,the- Three-Year
County Continuing Education Plan. The format and content of the
instruction shOuld-be appropriate to the competencies -toy_ ,be attained by
participants. In addition, the time, place!, and total= elOck . hours .of the
training program must be identified_ .

Monitoring

The county council will want to ensure that the training program
(a) takes_ place as designed and approved and (b) includes training in
the specific competencies that haye been stipulated.

Evaluation

The process and product's . of both the individual training
components of the program and the total pr rarn are the concerns to be
addressed by an evaluation. The purciose,o the evaluation is to supply
data for the county continuing education ouncil from which it can
(a) determine- how well each program' was designed and received;
:.(b)" determine- how effectively each program's objectives were met; and
(c) determine the overall effects (intended and unintended) of the total
middle childhood education training program.

Record Keeping
.

In order to substantiate an individual'%, experience in middle
childhood education and his completion of th* county program, the
county council must 'keep accurate records. P`grmanent authorizations ._

will only be issued by the West Aiirginia Department of Education to
. ....individuals whose experience and completion of an approved county

. ..continuing education" program can be verified. Experience is defined as
at,least lane year -of full time assignment in a'middle childhood education
setting (4orkirig;itith pupils ages 10-14 or in grades 59). An approved
program is a sec:ce of training' activities designed in accordance with
the checklist whfoh follows and accepted by the West Virginia Department-

,.

of Education as adequate.
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CHECKLIST ;OF BASIC COMPONENTS OF A COUNTY MIDDLE-0+111*pp-
EDUCATION. TRAINING PROGRAM

A checklist for assessing the completeness of individual °county-
middle childhood education training programs has been, deieloPed by
staff meMbers of .the West Virginia Department of -Education based on
participant input at ''the JackSon's Mill workshop in September 1979. A.
county must-address' each _ of the components 'specified belowT

(1) Rationale

Make it ,county spetific.
Identify_ sources used to develop

NeedS 'Assessment

- Identify tentative objectives in the.areas of:
a. the growth andpdevelopment of preadolescents
b. the middle childhood :philosophy
c. the middle childhood-.curriculum
d , the instructional, strategies for Preadoles.cents
e. the teaching of basic ;communication skills
f; a defined area of content specialization

by studying

::educational research
state and county test data
programmatic definitions

e. other sources

Verify :objecttves and idenItpaperand pencil_steit
_,,,observations.;
le interviews -$-"*.

avail4ble data

List Ngramobjectivesderiyed from _needs.

_(3) Program Objectives

Refine program objectifies to. meet criteria
Mill workgpop.

:

tified at Jackson's

- Send refined objectives to proSpet.tiv trainers or develop
'proposals for acceptance by trainers.

(4) Training Program

- Cbmplies with Standards for Approving Pro sed Training

a-Time o training- is-pecified; total clock hours of gaining shown:



C
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/*"
< - Place where training

(5) Monitoring

(6) Evaluation

(7) Record Keeping
-' Verification of al
approved middle

- Documentation of
childhood setting

Sir

will be herd is {clentified.

6,

I individuals completing county and State
childhood_ education program.
at least;i1-*ear of experience in a middle
between-1977-82. ,
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PROFESSIONAi_DEVErOPMENT_OPTIONS FOR MEETING_STAF_FiNeNEEDS
IN MIDDLE CHILDHOOD EDUCATION PRIOR TO JUNE 30; 1982

ATTACHMENT B

CERTIFICATION OUTCOMES2' t
Permanent Authorization', Endorsement on the Professional Certificate

_ _ . Completion of Completion of Completion of Completion of an Completion of art . Cr:repletion ofan
. .

- Waite Weal three years of .- one year of . subsWitill _ approved 4-8 Unproved approved middle
Development . ori-the-jOb _ --* on-the-jOb _ substitute _ subject . experimental . Childhood.education

. .

Options . experience in a . experience and a teaching experi- specialization . teacher education, teadher education _.
11middleddIt Childheed local 5 state en- encee in a middle teacher education program in Middle program based upon

setting
.

- proved_ continuing Childhood setting program childhOOd educe- new standards_ __ _

Ellglble -. education training and a local &state tion . . projected frit Fall :

Protaislonal program oiler to . approved continu- 1962
rsEducato

--...

-)7c / June 30. 1982 ing education .

training program

-
1. Educational personnel employed

In 1977-78 school year on the -,.- ,... .

basis of a middle childhood edu- Available; . , ,

'cation authorization & assigned Opt _in Not Not Available. Availanti. Avellable_OptiOri
_. to a middle childhood setting 1977 778.: :. Applicable Applicable Option Option . : ,An Fall 1982

S .- for at least 3 years prior to Only
1;' JUrie 30. 1982.

_,..

-./ 2. Educational personnel employed
in the 1978-79. 1976-80.

,.. .,.._,......

--.!.:".
':,.,

1980-81 or 1981-82 school year , _. , .

on the basis of a middle . Not r- Available Not Available , ,-' -.-*sflatilit Avairable-OPtiOn
Childhood authonzation and Applicable Optkin Applicable Option2

:
-' ".7:"Optiort: ..... In Fall 1982

.. . ,,.:'assigned to a middle childhood :,
. .

`seitihg_outikle the grade - ... 'i .

levels of their certificate -.7.,,r ; J.,- i -.p;,j, -but within their specialize- . ..
non. . . --:71 7. a

..._

3. Educational personnel employed ,. - --....'.1 Aik:._ ..

in the 1978-79. 1979,80. ea1980-81 or 1981-82 school . . . .4
.

',.--;:tr. .,-.it . .. -. .

year on the basis of a middle Not Not Not , Available. : , 4. .4,.rA le -7::'- Available Option .

childhood education authorize- Applicable Applicible APplicable optiorr? -:-`;;;--,c0-+'942.r091 in Fall 1982
tion and assigned to a middle' - -

. . ..- .

childhood- setting outside the ,-: -. .-.-
tr-.."',-

apeclattzatfon of their : .
... 71,i: -'. . ..-'.. .

certificate:
.

. ...e1-)

-;".--.4. 'Educational personnel employed Y,.. -.'". , ... . .,...
in the 1978 -79. 1979-80,

,
1980-81 or 1981-82 school year - r----- - _____ _
on the basis of professional Not Available , Not Available-- .Available , AvriTable.OptiOn.

. . .. _

certification & aisigned to a Applicable Onion; ., Applicable OptiOn' OPtion:`--/ ..In Fan-1982'
middle childhood setting within . ...:

.--,.the specializations and grade
levels on their certiliCales.

5. Educational personnel employed . .*
0

in the 1978 -79 1979 -cu. .
-.., -.

1980-81 or 1881-62 eepool year. Not Not - . Not .- '... Available j.-"st- Averitable. .- Available °Dijon.
but not assigned to caliddle Applicable -,.. Applicable Applicable Option= Option `..,,' ..... in Fall 1982. .

childhood education setting. . ." ' a. .

.

6. nucational personnel employed .
in the '979-80. 1980-8:. or ..

1981-82 school year on tre'irbasis _ ...

of valid dw,fittslenal cintlf1-_
cats and a middle childhood ....:

...,- ,, .

education authorization and - -
assigned in a substitute
teaching role in a.middle .
childhood education setting:

Outsidelfwgiade levels of
- their villd,prOfossional Not -, Not Available Available -Available Available Option

certificate tart within Applicable
,
.zr Applicablio Option Uption2 Option in Fall-1982

their specili4rtion. . ,--
Outside the specialization _

. .. .
of Mew valid professional Not .., Not 'Not Available Available Available Option

. -. certificate. Applicable Applicable Applicable Options Option . in Fall 1982-,,.
. a

-4. Ytatly and permanent authorizations in middle _childhood educe: on have the effect of professional certificatiOn.in that the experience gained
under theta thithOnzations may be used forZanversidn purposes and for administrative and service ceraficatio4)

2: fboes.not need to complete thatlamenri,Education, grades 1-6 prenequisite to the 4.8 specialization.
_ .

3. The Institution of highecoducatiOn may or may not inquire the Elementary Education, grades 1,8 prerequisite to the ii!fl specialization: however.
current guidelines for meeting the4-8 specialization student teaching requirement should be met.

. .

4. The permanent authorization mify"-iffe used for inter - county reciprocity but not inter-state reciprocity.

__.ines regarding-definition of me year as 133 aye which represents two-thirds of the _total numbrr of days tor which a_leacher is paid for5. The del
fulfilling the=_erintretruill Agreement for the entire school year shOOld be-etiliiiedio determine "substantial teaching experience.-


