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Foreword

 This s_uxd; for teaching ethics and moval .:..ues in Alabama schools is published by the
Statz Department ot Educition wiih the invaluable hel ai the Statu Al visory Commission on
Ethics and Moral Valucs, parents: teachers, and students. It +. not to be thought of as a com-
plete course to be taught at any one time or at any one level: Tezching ethics and moral values
shoard be made an integral part ot the students’ totai schml ,Lpnnr*nc“s every day. Teachers
should select ideas from the guide and adapt theni to ths secds o the students being taught
and should use their own creative ability and expertise in .n;x}n g e study of cthics and’
moral values meaningtul and acceptable to cvery student in the ciass.

Although; nmn\ people have contributed to this publication; the fcllowing wo groups

have been prmmer\ responsible for its preparation: and their work is gratdull) acknowl-
edged:

Starc 41/1 zwn (mnmmmn O Fﬁll(\ un(i Vl()rul Vahu'\

Judgc Howell Hcﬂm Montzomery Alabama
Mrs. Robert Greene: Phenix City. Alabama

Mr. Embry Willianis, Dothan. ‘Aldbama

Mrs. James A. Posey. Hurtsboro:. Alabama

Mr. Roy Shoftner. Enterprise. Alabama
Reverend Billy L. Walker. Montgomery. Alabama
Dr. Leon J. Weinberger: University. Alabama

Mrs: Mafgdru de:dson Sizeniore, ermmgham Alabama

Rcv;rcnd Edward Gardrjc:rr Blrmmghdm Alabama
Reverend J. L. Wdl’C Bx"r'mméh'am Alabama
Mr.-J. Richard Carr. Gadsden; Alabama

Mr. Jesse Culp: Albertville. Alabama

Dr. E. B. Norton. Florence. Alabama.

;S'ur(' P('pzzrnm'm of i-r«ucarmn Committee on Etlics and Moral Values
Mr L,lo\d Crook

Mrs. Marie Hendrix

Mr. Robert gerry

Mr. Norman Rice l i
Mrs. Martha Jungwirth
Mis. Florence Abrams

Mr: Odell Grady

Miss Esther Murphy - -
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O O T S
Introduction
___After miuch thought and consideration. the State Board of Education on January 22,
i971. passed a resolution setting up 4 plan for instruction in ethics and moral values in the
public schools of Alabania. B
The text of the resolution is us follows:
- WHEREAS, there have been widespread confusion and misunderstanding of the im-
perishable truths.“time-tested doctrines, and deniocratic ideals upon which our state and
nation were founded: and ’ S o
WHEREAS. there has in recent years also been a clearly evident decliné in the spirit

of patrivtism and disregard for religious. moral and ethical values on the part of young
people and adults as well: and - S o
WHEREAS, many students in Alabamu’s public schiools. colleges: and other institu-

tions uf learning: and teachers themselves dre somatimes disturbed and uncertain aboiit
what positions they should take as to basic truths. standards of morality and ethical
behavior: and 7 - B )
WHEREAS: Alabama hus niever formulated a statewide program for teaching morals
and religion in public schools: S 7
NOW. THEREFORE: BE IT RESOLVED Thiat the State Board of Education hereby

authorizes the preparation of a genieral handbook and related curriculym materials to be
used in such instruction; and S oy
BE IT FURTHER RESOLVED That this hanidbook be prepai .d by the staff of the-
State Department of Education with counsel and assistance of a represernitative commis-
sion of distinguished citizens composed of fifteen members. one from each congressional
digrict'and the remginder from the state at large. to be appointed by the State Superiniten-
};eat of Education with the advice and consent of the State Board of Education: and
/ BEIT FURTHER RESOLVED That. when the haidbook and teaching guides are
completed. the State Board of Education strongly encourages local boards of education.
superintendents and other school officials to institute special studies of truth. justice.
moratity and also of religious, ethical and patriotic values for all pupils, and
BE IT FURTHER RESOLVED That copies of this resolution be sefit to Governar
George C. Wallace. mermibers of the Alabama Legislature. city and county superintendents
and local boards of education. _
The commission of representative citizens and the committee fromi the State Department
of Educition were named. These groups met for organizational purposes on January 24,
1972. - , S ,
In order to expedite this program the State Superintendent of Education asked the com-

mittee from the State Department to prepare a guide for instruction in ethics and moeral values

in the school: This guide would then be submitted to the commission for their consideration
and suggestions and. upon their approval. be submitted to the State Board of Education for
adoption for use in the classrooms. 7 ,

As a basis for writing the guide. the committee scheduled meetings with studerits. teachers,

anc parents in different areas of the state in order to sectire Some in put of ideas; opinions and

viewpoints on the subject.

AL
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The comments fron all these groups indicated tremendous interest in the plan proposed
by the State Buird of Education but a great diversity ot suggestions as to how it should be car-

The students often expressed a feli need fo- someone with whom they could talk about
their preblems and an awareness of a communication barrier between themselves and the
adult group: They expressed concern about many of the present-day trends and standards of

conduct. Some students felt that niore opportunities should be given students to niake their
own decisions but that they would welcome guidance and advice if these were offered in the
proper spirit:The students emphasized their teclings about the pressures exerted upon theni by
some of their peers. Prohuibiy the most severe indictment of the adults by the stadents was the
impression on the part of some of them that otten teachers and even parents werc not con-
cerned with their problems. B ,

The teachers with whom the committee talked generally expressed a strong interest in this
work and .« wiilingness to do whatever they could to carry it out. They did feel that this type of
work should he merged with courses and activities rather than an additional separite course
or unit. They pointed out that many courses and activities in the schools have s one of their

objectives instruction and guidange of a nivral natiire. The teachers aiso recognized the fact
that a communication gap existed but did not feel that it was insurmountable.

The pareats as a group were deeply concerned and intercsted in the discussions. They
were pleased that work in the area of valucs was being proposed for the schools and at times
expressed a feeling of defeat in their own effort to relate effectively to their teenage children:
They expressed a desire for direction and help as to how they might cooperate with the schools
in making this work eftective in the lives of the young people. o
_The State Department of Education committee has studied all recommendations from the
ficld reports in an effort to design a plan that will mect a major teed in our schools and
ultimately in our society as a whole. In addition to this approach, the coniniittee has studied
all available printed material on teaching morals and values. 7 B

The committee considered two approaches toward instruction in morals and values. One
approach is to rely upon maintaining conformity to regulations and social riorms, emphasis

on arbitrary obedience and respect fur authority, external rewards and penalties; and teacher-
centered techniques. The other approach is to take a long-range plan which would emiphasize
self-direction, personal responsibility; peer interaction, and 4 sounid counseling program;

The committee recommends the self-directive approach as the most effective plan for the
public schools of Alabama. The areds recommended and the strategies for developing them
are described in the next section:

Xii
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The Role oi the Teacher

“The key person in every school is the classroom teacher. He lstharged with the respon-
sibility of transmitting the skills and values of our cultural heritage and of guiding pupils
toward a realization of their role as eftective citizens.

""Because of the influence and effect which a teacher has upon the lives of the children and

youth with whom he works, we need to examine the facets of teacher growth, attitudes, and

values. Although: on the basis of research presently completed, rio single set ¢f criteria for -
measuring teacher competence has yet been discovered or developed, leaders in education

have compiled lists of desirable personal characteristics which they consider important for
teachers in their task of helping children and youth develop moral and spiritual values.' *Per-
sonal character of an acceptable auality to serve as an example to American youth often deter-
mines the success or failure of a teacher in teaching subject matter as well as in contrlbutlng to
moral development.'

“As a person, the teacher needs:

I. To maintain a steadfast and informed loyalty to the valies and processes of the

American heritage.

2. To have developed a set of values to serve as guideposts to a philosophy of life.
3. To incorporate these values in all his human: relationships with others, both in and
~odutside school.

B 4. To evaluate at regular intervals these values: critically and reflectively, as they serve

him in his datlv life.

Only as values increase the teacher's capacity to make mature personal adjustments to
socnety can he begin to help his students develop their own vales.

“As a member of the profession, the teacher needs:

i. To have a positive attitude toward the worth; lmporta"lce and values of his profes-
Sl0n
To have a knowledge of Chlld development and its appllcatlon to intellectual, emo-

D

3. To create Wl[h his puptls a classrooni cllmate free from tensiof and anxlety by

establishing a relatlonshlp of mutual respect through affection: acceptance, and securi-

ty: In such an atmosphere creative thinking, originality, initiative, and independerice
~ are most likely to flourish.
4. To develop skills in communication in order to interpret the curriculum to parents
and to the community as it affects the life of children.

To participate actively in shaping educationai poiicies.

To execute loyally those policies which-have been approved by the school susteri.
To achieve and sustain a hlgh level of professional competence.

~ N

“AS a meniber of the community; the teacher needs:

1. To provide educational ladershlp for the community.

»d
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To establish a condition of mutual trust. understanding, and sympathy with people
within the commutity. , , o

To establish himself as a person whose mioral and spiritual values are reflected in his
personal way of life. , o
4. To participate in community activit'es o an appropriate degree, keeping in mind that
his primary responsibility is to the ¢! issroom.™

(SN

(ISR

'A Guide—Teaching Moral and Spiritual Values in Elorida Schools: State Departaient of Education. Tallahassee; Florida
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Developing a Positive Self-Concept
Intreduction )
T4 needs of greatest significance to man are those related to one’s self-esteem and reputa-

tion status All that happens to him from birth to any given time in life contributes to his sclf:
concept which he expresses in positive or negative behavior. His positive self-corncept is ex-
pressed in bis feeling of self-respect and self-confidence. With this feeling he is interested in
and motivited to set and achieve academic, moral: and social goals for living.
General Strategies

Itis the primary task of the school to provide a curriculum or. guided experierices for all
students which contribuie to the development of 4 positive self-concept. The curriculum must
bring into focus existing social, economic, political: and moral problems which influence
one’s selt-concept and behavior: It must be experiential centered, providing opportunitics for
positive action to balance the abstract experiences. Emphasis must be given to individual per-
formance as a contribution to cooperative endeavor- Each student must develop skills ini set-
ting and evaluating his personal academic, moral, social, and ethical goals which are unique

for him: To provide a curriculum which will help students develop these values and skills, it
will be imperative that faculty groups study and make curricelum changes which give emmphasis
to such value-based concepts as self-knowledge, living and dying, and cooperation-competi-
tion spectrum. family responsibility, future orientation, growth of American technocracy, and

self-discipline.

“Specific Strategies

The teacher is recognized as the greatest force in helping students gain a positive and
realistic image of himself as a learner. His beliefs about himself and his students are crucial

factors in determining his effectiveness in the classroom. o

Each teacher needs to view himself with respect 2nd acceptance. He is then in position to
build positive and realistic coricepts in his students. He needs to ask himseif the following -
questions: : 7 , S

I. How do I show students that I am calm, supportive, and facilitative in helping them

 grow as persons? S

2. How do I show students that I am interested in and aware of their inidividual unique-
ness? , | -
How do I convey my expectations and confidence that students can accomplish work,
can learn; and are ééﬁif)éiéﬁi? o o
4. How do I exemplify my standards of values. meet the demands of competence, and

(Y}

display skilis in guidance toward solutions to problems?

How do I work with parents to enhance the acaderiic expectations and evaluations
*  which they hold of their children's ability? _
How do I serve as a model of authenticity for the students?
What opportunities do I create to establish private or semi-private communication

with my students? Lo
To implemienit a value-base curriculum which gives emphasis to developing a positive self-

o

Sy
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coneept, the tollowing sample list of insiruction:dl practices is appropriate:
o Individualize instruction. 7 ,
2. Involve students in planning und developing experience units which include vilie
coneepts; such as
& Who Am 1
b. Do I Have What It Takes
¢. How I Make Decisions
d. My World of Work , , ,
Use evaluation practices which recognize action or participation as well as the cogni-
tive learnings. , -
4. Use teaching practices which help students o fice problems and accept themselves,
il Study of biographies
- Role-play real probleni situations 7 S
c. Organize groups to develop skills, leadership, and self-confidence: S
Design and use instruments or formis which help students to observe their behavior

‘)

~

T

N

and progress in the developmient of their self-concept. Exaniples:

A Look it Myself

My strong points What I can do to iniprove  How these may help me later

My greaicst needs ) o o
T I
‘What I Think of My School Work
Subjects | Ones 1 like  Ones 1 Oncs Idid  Not so ,
am taking very much  don't like well in _ well Average




. Self-Study and Appraisal
My goals What | need to Difficulties I may  Plans for reach-
reach my goals have in reaching ing my goals
my goals

6. Use standardized instruments designed to give information relating to the self-concept
of students, such as - S -

a: The Thomas Self-Concept Value Test, by Walter L. Thomas, Ed.D.

b. The Differential Value Profile. by Walter L. Thomas. Ed.D: , o

7. Encourage students to examine and evaluate printed and audio-visual materials on
self-discovery or self-corcept which are being published. such as

Ron Willingham. Adventures in Self-Discovery. National Education Corporation, Iic..
459 South McDonough Street. Montgomery. Alabama 36103 (Appropriate for junior

~ and senior high school) S ,
Harold C. Wells and John Canfield: 4bour Me. Combined Motivational Ediicationial

Systems; Inc:. 6300 River Ro2d. Rosemont. Illinois 60018 (Appropriate for primary
- levely . o S :
Audrey Peterson. Motivation Advance Program. Combined Motivational Educational

Systems; Inc:: 6300 River Road, Rosemont, Illinois 60018
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for Others

Respect
Introduction
Respect is defined by “The Human Value Series™ as recognizing that every person is im-

portant; including oneself. It is also aduiiring or looking up to others: )
The school has an obligation and excellent opportunity to develop a healthy respect for
excellence and achievement in others, as well as an opportunity to instill respect for the at-
titudes and values of others. - ]
Perhaps one of the most effective ways of developing respect for others o the part of the

teacher is by the teacher’s setting a daily example of respect, by accepting the individual child
as he is, and proceeding with classroom instruction from this point.

Hard work and production through hard work should receive encouragement and be ap-
preciated on the part of the teacher. This, hopefully. will carry over to the students in their
daily life situations. o 7 o

Itis of utmost importance for the teacher to help his students realize that each classmate is

a very important person. a special one of a kind with his own urique talents, hopes and fears.
Each student has amazing abilities waiting to be discovered and developed.

This is a beautiful fact and an exciting one, buit not a particularly easy oné to teach to stu-
dents with poor self-coricepts. o -

Itis hoped that the school can promote the confidence in the students through counseling,
group sessions: etc: — in order that the individual student may realize that almost any
problem can be met. analyzed, and overcorie- This will help the student to becorie more
respectful of others when he gains more respect for himself.

General Strategies

Some of the overall objectives that the teacher may stress in his everyday classroom work
-are T o
1. Improverient in student’s behavior toward his fellow siuden’é o
Encouragement of more respectable and reasonable attitudes in daily school routines
Encouragement of a lessening of tensions and prejudices among students of different
religions. races. and moral groups through relaxed and accepted activities.

4. Recognition of and respect for qualities of dignity and worthiness in the student's
fellowman o o o
Promotion of a constructive: instead of a destructive, attitude toward the schools:
homes: and individuals.

S D e

N

Specific Strategies

Some of the following specific activities are suggested for stimulating and motivating the
student o respect others and récome aware of the importance of moral and spiritual values:
1. Conduct unit on G« Town in the following ways: ,
a. Have students identify individuals in their own community who are greatly
respected. 7 , ‘
b: Discuss why these individuals are respected.
c. Discuss how respect is created.

5 17
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d. Select a respected individual in the community and let class invite kim to speak to

o

Plan a skit for assembly and let students write lines and develop skit. Perhaps show
contrast in skit between
a: One who instills respect in others. and 7
~ b. One who does not instill or inspire respect in others. ,
3. Teach respect for authority through discussion of people in authority (policeman:
teacher-parents). , S
a. Plan a field trip and have students niote people in authority and attitudes towa-d
them: Return to school and Iet students write a summary of observations of respect
~ shown for peuple in authoritative positions, L
___b. Discuss how this respect could be strengthened and shown by the students: ,
Further information corcerning promotion of respect for others can be obtained from the
following: -
1. Adventures in Self-Discovery — Ron Willingham
National Educativn Corporation: Inc.
459 South McDonough Street
Montgomery. Alabama 36104
The Honan Valie Series
Steck Virghn Company
Austin, Texas 78767

to.

™
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Dignity and Value of Work

Introduction :
As a part of schools™ curricula. it becomes their responsibility to present to the students the
need for and positive acceptance of the dignity and value of work. This can be accomplished

mainly through that seginent of the curriculum umbrella known ds “Carcer Education.” “The
fundamental concept of career educition is that all educational experiences. curriculuni. in-
struction. and counseling shoutd be geared to preparation for economiic independence and an

appreciation ror the dignity of work.™ (Career Education. HEW.) 7

The problem can be stated simply: Nearly 2.5 million students leave the formal education
system of the United States each year without adequate preparation for careers. In 1970-71.
there were 850.000 elementary and secondary school dropouts, many of whom found schoul
irfelevint: 750,000 general curriculum high school graduates who did not attend college: and
850.000 high school students who entered college in 1967 but did not complete the bac-
calaurcate or un orginized vecupationdl prograin. '
Genera! Strategies

As proposed by the Department of Health. Education. and Welfare, a ~Career Awidre-
prop \ p , d e, d

- ness” may be introdaced in grades K-6. 1~ Career Exploration™ i grades 7-10. with “Entry

Level Jobs™ encouraged in giades 10212, 7 -
~ Under the career education coneept the student in grades K-6 meets the world-of work

through a varicty of educational clusters. For exaiple. in the “transportation occupations™
ciuster. he becomes aware of such diverse vecupational arcas as acrospace. pipeline. road and
water transportation. He is made aware of the hundreds of job categories in cach cluster and
their relationship to each other as well as to himself and others in our socicty: ,

~In the middle grades 7-9 the student is able to examine more closely those clusters in
which he'is most interested: , o ,

By the end of the 10th grade the student develops zlementary job entry skills — as atypist,
for example. a construction helper. social work aide: service station attendant, or environ-
mental technician aide — skills he can pursue if he does niot complete the [ 2th grade:
 The important thing is that cach student master the skills he will be required to live by.
Whether these skills are labeled “academic™ or “vocational™ is beside the point.

- Career education in itself wiil not ensure our cducational system that our students will
develop 1 sense of ethics toward work. As was'mentioned in the beginning. positive attitides
of moral and cthical value should be developed along with this career education concept; and
these attitades can be most clearly instilled in the students through the attitudes of the teacher.
All teachers of the dcadeniic aréas should be generalists to the point where they, in their given
areas. impart to their studends that the philosophy of work is of utimost importance in our

* democratic socicty. As old and trite as this may seem. it is still the responsibility of the in-

dividual teacher to set the example of the right attitude toward this whole concept of the digni-

-~y and value of work:

How can this “proper attitude™ be accomplished specifically? This must be a joint effort

jon the part of the administrators: the classroom teachers. and the stidents. It must evolve from
large group activities: such as assembly programs; from smidll group activities: such as club

.
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projects: and from activities in the classroomns which tie directly to the academic course. These
attitudes need to be developed by teachers and students in the actual school setting; it is not
for those separate and apart from such 4 setting to do more thun Suggest an activity or two that
might give some “food™ for further thought.
Specific Strategies ,
I: Field Trips — These could begin at the elémentary level in a general way and progress
" to more specific areas of interest which relate directly to cach acadeniic area o1 the sec.
ondary level, ‘
a. Fire departments o , ' 2
0. Government buildinas and historic sites if close by -
: Museums (to show How people worked in the past: Indians, frontiersmen; etc.)
. Planetariums :
Public libraries - -
(These are exaniples. The list should coincide with those facilities avaiiable.) 7
. Guest Speakers — These people should be carefully chosen through a committee in a
school in order to coordinate a program that will not overlap vne academic area with
another and that wil| be so structiired as to include vocational and professional ger-
sons. On a secondary level it would be fessible for guidance personnel to head sich 4
committee: )
a. Doctors, niurses
b. Bank exceeutives
¢. Secretaries
. Beauticians
. Journalists o . -
(These are exaniples. The fist should adapt itself to the availability of such persons in
thecommunity) S S
3. Academic YUnits on Work = These could be developed by individual teachers or by a
team-teaching effort. for example, with the English and.social studies teachers.
d. Literatiire , - B ,
(1) Teach a unit vn the way the attitudes toward work have changed from the era of
__ Dickens through today. , )
(2) Teach shorter units vn the concepts of work as portrayed through the writings of
Walt Whitman, Mark Twain. Hamlin Garland. Willa Cather, etc.
b Social Studies . . , , : o
(1) Trace the changes that have occurred in working conditions prior to the In-
dustrial Revolution through today. ,
(2) Compare the attitudes toward work of United States citizens of the Depression

'30s when people desperately wanted work. with today. when the idea of welfare

. 0!

o

9.

Q. o

o

has grown out of proportion in some instances.






Improving Citizenship Education and Patriotism
Introduction S f
~ The teacher who is working to improve citizenship and patriotism must possess the values
he is trying to instill in the students. This teacher must be a good citizen and patriotic if his
values are to be an example for others. -
. Emiphasis upon citizenship and patriotism does not mean that the teacher must be the per-

fect citizen. Realization by the teacher that the best of us fail at times should provide us with

sympathy, generosity, aid fairness in dealing with the pupils who will also fail to meet the

desirable standards. If we accapt commendation for success, we must also accept resporisibili-

ty when we fail. o B ) ] ’
_ It is the duty of education to help provide society with good patriotic citizens.

The basic principles of democracy are those which guided the drafting of the Deciaration
of Independence; the Constitution of the United States, znd the Bill of Rights; and which may
be the guidelines for good citizenship and patriotism:

That men are created equally in terms of worth,

That liberty and justice are birthrights of all citizens,

That government shall rest on the consent of the governed. L

That the essential freedoms that give liberty its meaning shail be protected by all,

That the rule of law and not the arbitrary dictates of individuals shall provide the con-

straints of society; 7 7 B , - ,

And that the humblest member of society may realistically aspire to the highest posi-

tion commensurate with his abilitiés.

General Strategies
The teacher must represent the values of a patriotic citizen that he would have his students

acquire. The student properly assumes that the acquisition of what the teacher recommends

and practices will be borne out by the test of daily experience: If there is a real correlation be-
tween the teacher’s code and the life lie lives; the pupil will be doubly taught by precept and
example: B ) ] o ]
“The sense of justice is an important attitude to develog in:the maintenance of a democratic
. social order. When the people of a comrmunity, state, or a nation accept the decision of judges
as fair and the acts of legislative bodies as fair and wise, there exists in these groups a well-
developed sense of justice. S I,
- The idea of citizenship and patriotism can be woven into the whole personality fabric. It is
the duty of the teachers to help students apply good citizenship standards and patriotism in all
situations. ' o , o - .
Situations in the classrooms, group or club meetings, and various-other types of extracur-
ricular activities provide settings which offer opportunities to develop good citizenship and
patriotism. - S
~_ The following basic values serve as guidelines for personal and social behavior and help
.to develop patriotic young citizens that would support our democracy:
Morality as manifested by respect for worth and dignity of man; and respect for the-

different ways of life chosen by men in various settings where they are found,



Justice as a concept that conditions the formation and application of the law.
Honesty and, openness both in the performance of public duty and in our relation-
ships with one another.
Truth as derived from the use of reason and intellect i the soiution of problers,
Patriotism which is not blind but based on constant éppii'catib”riiéf critical judge-
ment which in turn is based on clear understanding of the political, economic, and
social processes that characterize the society: > ¢
~ This kind of patriotism is demons'rareC in loyalty to those institutions, both private and
public, that reflect democratic valies cad principles:
Specific Sirategies ) 7 7
Children should be taught tke natioral anthem and have opportunities to participate in
singing it. o o o
~ Children should be taught about our flag; respect for it, How it is displayed, the salute and
pledge tc it. I , -
Opportunities should be provided to practice these activities. S
On every occasion possible, respect for our country and our state should be taught. The .

social studies area is an appropriate place in the curriculum for this emphasis.
.Opportunities should be provided for study and discussion of S
The Bill of Rights - The Constitution of the United Siates

The Declaration of Independence The Alabama Constitution e
In the study of the aforementioned important writings, the difference between the old and
new approackes to citizenship ediication and the recognition lies in the fact that (1) democra-
cy is é?rg’c’essarid not simply a body of knowledge; (2) the knowledge fundamental to
understanding the implications of democratic decisions in today’s world miust draw from ail
disciplines, not just social sciences; (3) rational thought process reflecting commitment to

logic and scientific modes of inquiry and analysis will lead ‘more dependably to the develop-
ment of social and political cohesiveness than will be the case with traditional programs which

emphasize memorization of factual materials in isolation from the concepts and generaliza-
tions which give’them meaning;'and (4) the values that guide behavior in responsible ways;
when really needed, are bettr based on a personal discovery of the validity of substantive

values through involvement-t. ve learning activities rather than an indoctrinated value system.

. Programs on special holiiays and seasons provide an appropriate time to emphasize
historic events and their relationship to us today. -

_ Read biographies of outstanding Americans whose lives exemplify the worth and dignity
of man. .

Love of freedom in America’s past may be developed by having students

|. Study and sing the hymn; “America,”
Study and sing “The Star-Spangled Banner."
Study Lincoln’s “Gettysburg Address;”
Study “Our American Heritage,”
Study and sing “*America The Beautifél."
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Developing Good Sportsmanship
Introduction '
Ac~~-ding to the late Dr. fesse Feiring Williams. the most pencrating fact about the

development of social values, such as sportsmarship, the schocl experiences is the realization
that in such matters one teaches what one is. The simiple fact is that he whe would teach social

values must himself possess them: The cvach of an athletic team cannot teach sportsmanship if

he- himself lacks generosity and fairness. The icacher cannot lead pupils to face facts

realistically if he himself rationalizes his own behavior and shows intellectual dishonesty in

even the simple affairs of life: = - . 7
The countless number of competitive activities in schools today are not operated. to

humiliate opponents. Small, cruel boys and girls and some adults who are sti!l growing up act ,

in this way: but the code of fair endeavor is built upon the standard expression “may the better
man win.” For those who lose there is no humiliation unless a faulty education has taught
them-to expect always to be right and never to lose. Educational policy cannot te derived
from the limitations of emotionally abnormal children. Such children should have the super-
vision in activities that their special problems require; but they are the special cases that il-
lustrate the principle of individual differences. Children who are humiliated when their team
loses. therefore, need special care exactly as do others who are timid: shy. secretive. unduly
sensitive, fearful, and vain. - , o
Emphasis upon social values does not mean that the teacher must be the perfect personali-
ty: Realization by the teacher that the best of us fail at times ought to provide sympathy.
generosity. and fairness in dealing with the pupil who also fails to meet the standards about
which he; too; learns:
General Strategies
1. The teacher must demonstrate the values he would have his people acquire. The pupil
properly assumes that the acquisition of what the teacher recommends will be borne out of

every test to which it is put. If there is a real correlation between the teacher's code and the
life he lives. the pupil will be doubly taught ty precept and example. Wheri we accept
responsibility for success; we cannot shed resporisibility when we fail.

o

: The sense of justice is &n important attitude to develop in the maintenance of a democratic
social order. When the players of a team believe that the dezisions of a referce are fair and
when the people of a community, state, or nation accept the decisions of judges as fair and

~ the acts of legislatures as just and wise. there exists in these groups a sense of justice.

3. The idea of fair play can be woven into the whole of the personality fabric. Although
associated directly with games. it has implications in every human relationship. It is ad-
mirable to see children show fairness in games, but the idea must become generalized so
that fairness to other persons is a guiding principle of ifdividual action. It is the clear duty
of all teachers tv help children apply the good standard of the game to other situations.

4. The gymnasium and playground are cxcellent laboratorics where the standards of “play
fair.”” “be honest;” and “'be square™ may be continually illustrated in the face of the in-
stinctive impulse to personal and selfish action. B i

. Situations in the classroom. group or club meetings. and various other types of co-cuir-

'n
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- Itis the duty of education to proniote not only fine

ricular activities provide settings which offer opportunitics to develop good sportsman-
ship. o

' sportsimanship but also sound notioris
ot the competitive process. Competition in any school activity should always reflect the
highest standards of sportsmanship. Educational leadership should be aleri 1 recognize
and condemn those practices in which the competitive situation is manipulated so that a
contestant can win unfairly: in which the urge for power or prestige manages affdirs so that
the competition is unequal, and in which the “winner™ and his achievements are exploited
to nis great disadvantage for commercial of other gains,

Specific Strategies

l:
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On the eve or day of an athletic contest, each teachdr or scveral appointed ones should

take a fow minutes to discuss the positive aspects of good conduct and sportsmanship. This

could be done in honieroom or in classes,

: The above procedure should also take place prior to student government elections: home-

coming queen elections, or any other elective-type office.

- A time prior to locl. state, and national elections may be good to discuss the “graceful

winner” and the acceptance of defeat.

. Pep clubs or other student groups should be encouraged to take the leadership role in ex-

hibiting good sportsmanship.

- Ive school newspaper could run articles pertaining to good sportsmariship.

- Teachers; especially English teachers. could assign themies to be written and oral presenta-

tions tw be made concerning all phases of good sportsmianship,

- A sportsmanship award presented to athletes as well as others may be an incentive for

practicing good sportsmanship.

- A half-tinte show at a footbal] game built arGund the theme of good sportsiianship would

help reach adults and those riot attending school:

. Physical education teachers especially have many good opportunities to develop good -

sportsmanship through events which take place during the course of an activity.

- It the sportsmanship is poor ifi a school; the student council coiild take this as a project.
- Bulletin boards conitaining the theme of good sportsmanship could be developed.

- Teachers should seize the opportunity to point out poor sportsmanship of others to their

Students as a method of preventive educations.

- Teachers and other school officials should really emphasize the positive side of

sportsmanship and be careful not to dwell on the negative.

- Teachers and school officials should demonstrate good sportsmanship at all times,
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Respect for Private and Public Property
Introduction
~_Since people are not born with d sct of values comparable to the demands of the society in

which they are to live: these values have to be developed in some way and by sonie means. Of
the many social institutions which will be responsible for development of the values that will
ultimately guide the child. the home is the most important. The kind of personality the
youngster becomes depends to a lurge extent on the values he thinks. feels. and accepts as im-
poctant. The home is importint bit it is not the only place to teach ethics and moral values.
The church. the school. and irdividuals with whom the child comes in contact = all have a
definite responsibility to helr in the development of values. If one or more of these institu-
tions fails to exert its influence in developing the desired values. other institutions are not
given a license to do the sanie. ' .
General Strategies

The school has a far greater responsibility than that of developing academic skills. It
should perceive its role as being far more comprehensive: Total development of the child
should be the primary function of all educational institutions. =

School administrators. teachers. ana sther schiool personinel have an excellent opportuni-
ty o help students develop positive values concerning public and private property. This can
and must be an integral part of the regular instructional program. This responsibility should
never be considered an altogether separate part of the school curricalum to be taught by one
teachfer in a particular class or at a particular time: To be effective. this part of the school
progtam must be continuous and must be taught by precept and example by every teacher in

-every grade.,

Specific Strategies: )
To be effective. all students must be involved in pertinent and relevant school. classrooiii.
and community activities which will ensure growth in respect for property. The teacher is en-

~couraged to use his own imagination. creativity, and originality in helping students develop

the proper attitude relating to public and private property. The following are only suggestions
and are not listed uccording to grade level. Teachers should useé thém as they fit into their
respective programis.
. Students should be helped to understand that they have a responsibility for keeping the
classroom clean. neat; and in order. Students should be taught to
. Keep paper off tloor 7

. Clean shoes before entering building
. Keep desk in order o
- Take care of bouks, pencils. colors, etc. -
. Get permission to remove other students’ books, pencils. etc. from their desks

f. Use care not to mar or deface desks. books. walls. bulletin board displays. etc.
2. Students shoula be made aware of the laws concerning defacement of property and
* subsequent penalties. 7 o

a: Invite a public official such as a district attorney to explain the law-

g
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b Make u study of loeil, stite. and federal Livws uLan to destruction of property.,

- Students should be made awire of the cost of differend governing bodies of repairing
or replacing damuaged buildings, objectsZete: Informiation could be obiained fron the
probate judge tor county-owned property. city clerk for citv-owned Pproperty, state

otficidls for state-owned property. cte. These people could be invited o speak 1o a

group or class of students, !

4: Students shiuld understind that tax Hioney is used to construet. maintiin, and . operate-
public burldings and wilities for tlie benetit of all people. It ticse :ire made ; inoperi-
ble: it resalts inn inconveniciice for sone.

- Students should be niade knowledgeable of the fadt thi all properts, Whether nublic
Or private; FCPresents an investiicnt of son{c kind fron sonicbody.

6. Students sheuld be awire that we ] have r pmmhxlll\ to cach other and to poslgrm
t conserve all resourees and o keep the cnvironment attractive and free of unnccess-,
ary pollution: There should be class and- or group discussions. student rescarch and
reports, ficld trips to visit public or privately owned buildings. playverounds. cte..
which dre provided for pubiic Se and umumcxrcc to see tirsthaiid vandalism cuused
by others: S - 7 N

- Stadents should learn o tike pride in Gwivership of property: the preservation of its
beduty and usctulness. :

8. Students should \(ud\ thie cost of replacing extbooks which haive been unnu.ussml\
abused. idnd be niade awire of the inconveniciee caused by using abused and miuti-
Lited textbhoks: 7

9. It reterence nrateridls are davailable: students should be asked to do reseurch to deter-

©mune causes for sich deviate behavior. o

10. Field trips shouald be planned which will take students to public grounds and build:

ings for tirsthand observation. 7 o
- Time and plice for the class t discuss their observations should be scheduled.

Il
12, The class shoald be encouraged to debate the pros and cons o property destruction.
13

‘JJ

I

~J

3: Plans should be niade to visit and interview public ofticials relative 6 udded cost of
. mintenance as a resalt of vandalisni,
I4. Plans should be made 0 visit the slum and affluent areas i the community.
U3: Students should be cncouraged o observe pla\"rnunds public buildings, ctc.. as they

\-

~travel and make reports, both written and oral; to the class, . %
L6, Students should iearn to use the school’s bulletin buirds to keep the student body con-
stantly reminded of the duties and responsibilitics relative to property.
17 Rok -plaving experiences should be used to help students gitin valuable intormation
and knowledge.
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Respect for Law and Order
Introduction
FA his best.. man is the noblest of all aninals; separated fromi law and jistice he is the
Cworst. Aristotle
“Life and law must be kept closely in toch. . .. The only point in having law is to pidke

ﬁfc‘ work, Otherwise there will be explosions.”™ Arn()ld Toynbee

Merriam-Webster defines law as a rule or order that is advisable or obligatory t to observe.

In the more basic concept the term ~law™ relates to an unchangeable and fixed rule: e.g..
thc. laws of physncs chc.mlstn l‘ldthu’l’ldllCS engmccrmg nature; zmd in ZI morel bcr.ll sense.
which thq govern. A violation of infraction ot these IdWS wili resalt in disorder. The more
serious thc. nonu)ntormlt) the grcatcr the dlSC()rd or dlsaster
natural [aws. These laws are blun,prmts for dCCc.,pldblC bchavmr setting limits within which in-
dividuals or groups may seck alternate ways to achieve their goals. Nonexistence of workable
laws or transgression against them will produce the samie catastrophic imbalance in man’s
order as would result in the natural realm if incompatible chemical elements were combined:

Onc h(mucr must zu‘lrd agamst Lquatmg ordcr with law Thcy could bc ddVCl'Sdl'lCS
plu.auon of law. Convers‘.l\ shoppcrs seeking barzmn prlced merchandise may become high-
ly disorderly \uth()ut offending any civil or criminal statute.

Thls u)unlr\ \\as u)ncuv;d ln the prmcnplc of d()mcstlc tranqmlllty through due proccss

ing and c.xs.mpl.lry \\orld power. - - )
Tii'd":i’y* though solid as are most nf Amcrica‘s achit.vemcms strong as most of her values

and challgngcs monumental in nature. Chlct among these is a widespread blatant dlsregard

for democratic law and order. Violence is niuch too commonplace on the American scerie, as
reflected in the toll(mmfz statistics (based upon reported offenses):

Between 1960-1969 the population rusz 13 percent: the total crime rate rose 120 per-
cenit; violent crime rate increased 103 percent.

Accordmz to thc 1969 F.B.1. report
Nine serious crimes were committed each minute.

Orie violent crlme was reportcd cvcry 48 seconds.

One robbery occurred every two minutes.

There was a burgldry every 16 seconds and one auto theft for each 36 seconds:
Daytime burglarics of residences increased 286 percent from 1960-1969.
Arrests of juveniles for serious crimes doubled between the years ot 1960-1969. while
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the nurmiber of persons between the ages of 10 and 7 increased only 27 percent.

The 11-17 age group — vepresenting 1 3percentof the popalation —=comniits Giie—
half of all property crimes

Onie of every six male youths will be referred to juvenile court in connection with a
delinquent act, excluding traffic violation, before his [8th birthday:

74 percent of the persons under 20 years of age who were released from incarceration
in 1963 were rearrested within 6 years. 72 percent of the narcotic offenders were rear-
rested within the same tirie period: '
Arrests for Narcotic Drug Law offeriders i 1969 increased six times over 1960. Nar-
cotic arrests in 1969 rose 45 percent over those in |968.
86 law enforcement officers were murdered ini 1969
Between 1963 and 1968 over 2 million Americans participated ia demonstrations,
riots; or terrorism to express their political demands or private hostility. No more
than a fifth of them took part in activities prohibited by law; yet their actions repor-
tedly resulted in more than 9,000 casualties. 200 deaths, and 70,000 arrests.
§aiﬁpiiirig7§£:jﬁejr,:;,tefot"’, common felonies as reported by the Federal Bureay
of Investigation (1971) by regions and for Alabama-
- o Auto
Robbery Burglary THheft
Northeast 141,226 574,949 297,663
o 285.0% 1;159.4 6002
North Central 98,716 559,968 234,549
1724 977.8 . 409.6
West 62,353 586,570 _ 206,072
1757 204.0 5808
South 83;503 €46,936 203,072
1306 11,0122 318.1
Alabama 2,005 27,078 7,696
57.6 778.3 2211

*The subnumbers reflect the rate per 100,000 inhabitants.

In March of 1956 the President reported to Congress that beyond public expen-

ditures, crime costs the nation in personal injuries, stolen or damaged property, and

concomitant economic loss more than 27 billion dollars annually.

A national saripling indicates that the career policerman ranks below midpoint on a

prestigious occupational scale. One group of sophomores and juriors of a north-

eastern colle e rated this caréer 17th on z scale of 23.

Although these statistics are significan: in an after-the-fact evaluation and analysis, our
real concern is witb the cause. A former attorney general of the United States is credited with

¥ 33




O

ERIC

Aruitoxt provided by Eic:

2
7
having stated that the ma]ur c<>ntr1butmn> to the mcrgasmg crime mtg. are th&. dmumamzma

maliutrition; sicknicss and discase: congenital brain damage and prenatal neglect: polletion:
inadequate housing. alcoholism. narcotics, greed, anxiety. fear, hatred. hopelessness. and in-
jUs[lu.

The attorney general is not unique in reaching the conclusion which he has pnsluldtgd

Thg prgpondgmnu nt rs.ports prg.pan.d by various crine comnissions at all echelons of

nment to prlnupl&.s without Lm.rgg.lxc involvement SCrves no purpnsc The charge is not to
education alone. It is to all institutions. Nevertheless, education must recognize the fact that
due to its dgu.pt&.d and lg.gal posmon in socn.t) it is entrusted with the prime role.
Education’s responsibility can only be effectively realized if attainable goals, objectives,
and a plan of action are established.
General Strategies ,
Activities designed to augnient and enrich the teaching of law and order should be varied
but realistic and practical with the emphasis upon a variety of activitics. Although basic infor-
nmuon is necessary and hdS t() bc. pn.s;nlgd ina lnstoncal perspgctlvc 1t is also essentxal tor

anal\sxs of contemporﬁri issues. In general, thx.rc are many types of activities that can and
should be emphasized by the classroon teacher, such as

I. Role playing and simulation

2: Sociodrama

3. Pdn&.lb debates. and round-table discussions

4. Committee work: group projects; and individual projects
5. Iaterviews

. Utilization of resource pu)plc for classroon prcscnlatxons
. Newspapers and other current events materials
. lTn.ld mps

L~

_‘o_\O‘

1 Gamu that teach
[1. Individual reports and rescarch
Sp’c’cii"’c %l'riil’cgiv '
Activities that are more spgcmc can be utxlxz‘.d on a graduated basis dependent upon the
maturity of the individual students and the groups, such as

1. Investigate nuniber and types of statutes and ordinances apphcable to youth
2. Conduct community research to determine
1. Number of registered voters )
b Qualifications for voter registration

c \’umbu or remstcred votcrs votmg in the last pnmary and aeneral electxon
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a. Encouraging the apathetic voter to participate. _ . -

b.Soliciting additional registrants

¢. Providing transportation for the balloting and/or registration

d. Rendering relative and conditional services. thereby eriabling more people to vote,
c:g.. sitting with the ill. aged: or chiliren. - '

. Conducting opinion polls t respond to such questions as “Should & person who
fails to vote be penlized?™ “What nuakes i good Anicrican?™ '

e

- Plan with local law enforeement agents for g student to accompany a policenian on

patrol duty for an extended period of time and report to the class on his varied activi-
tics and responsibilitics. -

- Plan field trips to open meetings of school boards: city councils, traffic courts: and

trial courts:

- Participate in annual state activities such as Girls State. Boys State. Youth legislature.

and the Aliabama Conference on Citizenship.

- Explore possibility of lcating a sponsoring srganization. where required, to send

students to_annual national conferenices and/or seminars such is Presidential
Classroom for Young Americans, Uiited States Senate Yoiith Prograni: and others.
Involve as many students as possible in epportunities that will permit thent to officiate

as referecs and unipires during class and inter-group games that strengthen respect for

law enfoscement agencies, those charged with decision making, etc.

- It a school constitution exists, the students could exaniiné it to see if it contains politi-

cal principles similar to those in the U.S. Constitation: If no school constitution ex-
ists. the students could formi a constitation convention and draft one. Students could -
also plan the process whereby a constitution for an imaginary nation is evolved:

follow this with simulation of “living under” this government. 7
Students could visit court during nataralization ceremony and record the process for
class analysis. '

- Explore ethnic areas: for example:

4. Students could imagine they have just been naturalized and write letters to friends

~in old country describing new role. -

b. Select some national group of inicrest and report its contribution to the American
system of law,

. Conduct local in-depth studies: for example:

4. Determine how jurors are selected for local and federal cases. ]
b: What classes of people are most likely to request exemption from jury duty.
c. Percentage of women and minority groups serving on jury.

G

d. The remuneration for jurors. Would this influence the desire to serve — or should

i
- Pros and cons of trial by jury or panel of judges. S
Pros and cons concerning manner in which judges are selected and the length of

P

—

time they should serve.

- Scrapbooks can be established of news clippings of ciifrent court cases or public

issues. Critique media’s handling of such items.

- Students could be challenged to review existing laws in order to consider the values

they purport to protect. They could also be encouraged to write laws designed t pro-
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19,

20.

tect certiin values.
Write or amulyze stings, pliss.

GCIIS, ESSavs, SROTUSIONEs, ete, as they relate o Taw

..

p

Fape interviews with those in panitive institations und share their experiences with

other menmbers ot the cliss,

- Tuke part in i mock trial, legislature, broadcast or telecast as it relates to some con-

(CMPOTATY IWGE O CONCern;

- Become involved in comniunity researeh and action programs such as

flagrant litter violation and why:
b. Taking part in a clean-up camipaign.
Plan with local bar association as o ways to meaningtully participate in and observe

Have students research thie niost current data as to the crime rate in the United States
and m Alabanui: if a change. ofter suggestions as to the reasons based upon further
research:
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Introduvction
One of the most far- -reaching concepts with which an educator works is honesty. Honesty
reaches down touching the very depths of one’s soul. It redches out affecting even the outer
phc.re of a person s activities. It reaches up touching humanity’s highest ideals in aspirations
A chief cllche of our day is Honestv is the best pollcy " For that matter ° honesty is a
- much overworked term. Consequently: it has lost much of its impact and meaning: Many peo-
ple think of this word as a symbol for a sort of nebulous quality persons ought to possess.
Honesty. however, is characterized by specific behavior rather than by the beliefs to which a

person adheres. Two psychologists; Hartshorne and May; conducted the first major study of

mor;ll character in l9‘>8 Authorltles m the ﬁeld Stl“ draw upon these ﬁndings The

When rlghtly understood. honesty covers a wide range of an individual's definite actions
determiined partly by his personailiattltudes and partiaily by the ideas of his peer group and by

society as a whole: Honesty denotes positive behavior such as telling the truth, being unpreten-
tious, acting justly toward others, dealing fairly with others. being trustworthy, characterized

by deeds of openness and sincerity. Dishonesty; on the other hand, is characterized by cheat-

Ing: steahng lvmg and a dtsregard for the property feellngs and oplnlons of others

with general and then specific strategies whlch are suggestive of what resourceful teachers can
do to guide their students into purposeful and meaningful learning experiences in the broad
but necessary area of honesty.

Geiieral St rategles

I: Teachers should be aware of the vast significance of the influence of their actions both

inside and outside the classroom.

a. Authorities in the field of education have felt for some time that in many instances

~ educators teach more by what they do than by what they say. ~

b. The character of the teacher rather than the content of the lesson oftentimes gets
through more forcefully to the student:

Perhaps honesty can best be approached whe it spontan eously comes up ini classroom

discussion. ) o

a Children are likely to learn honest patterns of behavior when teachers put an

o,

rather than _)USt teachmg Sub_)ect matter: &

on schedule and lgnorlng the needs of the class
3. The positive rather than the negative approach in dealmg with honesty may prove to
be far more effective.
a. An example of the posmve approach is to gulde students in taking pride in their

school property: as opposed to merely telling them not to abuse the facilities of the

a1 =
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* tages resulting from an honest and a corresponding dishonest

school.
(1) Students can be led not only in keeping the classroom clean but in decorating
the room as well. , o 7
(2) The same approach may be used pertaining to the school grounds by planting
~_ flowers, arranging an outdoor bulletin board; and the like. @
b. Another example of the positive approach is to guide studeits in improving their
own work and to help others with their assignmients, rather than merely attempting
_ to prevent chéating. o 7 o S
A workable approach in motivating students to desire horest behavios is to guide the
young people in determining the immediate and lofig-range advantages and disadvan-
act.
a. It has been said that a young person was asked why he riever took any money from

the:cash register of a store in which. he worked. He replied, “I would have to live

_ with it the rest of my life, and that would be too big a price to pay.” 7

b. The immediate benefits of cheating on a test would be to perhaps make a better
grade. However, the long-range result niay be not knowing somie basic information
that would hinder the student years later: o ]

¢. Roilo May, a well-known psychologist, talks about the importance of this approach
in The Art of Counseling. He makes the point that young people are riot attracted to
something because it is abstractly "good” or “recommiended,” but rather the ideal
which gives the promise of helping him toward the goals in iife he desires to attain.

Louis Raths developed a system of values clarification which can be fourd in nearly

every work on values ediication. It is along the samie lifies of the approach mentioned
above. The parts of his vzluing process are briefly
a. Choosing
(1) Freely
(2) From alternatives S
(3) After thoughtful consideration of the consequenices
b- Prizing . o
(1) Cherishing; being happy with the choice
(2) Willing to affirm the choijce publicly

-c: Acting

(1) Deing something with the chioice B
(2) Examining repeated behavior and patterns in life S
Using this approach the teacher is equipped to guide students to clarify actions for

themseives instead of being made to take someone’s word for it. -

Students are encouraged to at least consider Honest behavior if the classroon at-
mosphere makes them feel accepted, appreciated, and capable of doing something
well.

Specific Strategies

Write an original story or poem dealing with some aspect of honesty.

Think of some decisions involving honesty in the area of mathematics, science. busi- -
ness education, sports, music. English; or history. o

Have panel discussions. symposiums, and debates en some aspect of honesty.
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4. Rap sessions may be scheduled for svme claﬁnods wheii students are glven the op-
portunity to discuss their questions and probTems regarding honest and dishonest
behavior.

5. The following activities may be correlated tor use with a cldss studymg respect for
public and private property.

a. Plan and present a bulietin board of pictures of schools, other types of government-

~ owned buildings, homes. and stores owned by individuals:

b. Have a tour of the school building and grounds to observe if the property is bemg
respected and cared for properly.

¢. Request a staterient from the board of education giving the expense of repairing
and replacing property destroyed by vandals.

d: Have a committee from the class make an appomtment with the school supermter.-

dent to discuss the problem of destruction of school property.
e. Have a committee from the class draw up and submiit to the student body a plan for

improving the situation of abuse of school property.

6. Suggested problem situations are given below wliich may be used for class discussion,
group sessions, or for individual students to decide for themselves:
a. You are to have a mathematics test fifth period. You see Arin who had the test first
period at lunch. Should you ask her what is on the exam?
b. You go o a fishing trip with some friends; and all of you catch more than the quota
for one day. Should you throw some of the fish back?

c: You are asked to wash the dinner dishes because your sister has a date. Should you
suddenly “‘remember™ how much homework you have and say there is not encugh
time for you to take over for your sister?

d. You find a billfold in the hall as you go to the llbrary Nobody sees you pick it up:

Should you take it to the office or keep it since there is no name in the billfold and
$10. OO msnde )

occasionally take a few office supphes that you | can use in school next year"

f. A cashier in a store gives you too mich change. Should you keep it and say nothing
since she charged you too much on another occasion?

g: Since your biology teacher gives your class a pop test, should you cheat since others

. in the class are doing it and becaiise you think the test is unfair?

h. As you run hurriedly out of the house; late for an :mportant date, your miother asks,

"Did you clean your room?” Would you say * 'yes™ if you knew she would not check

_up on you?

i. If your test paper had a B on it but you saw that it should be a C, should you tell the
teacher to correct it?

j. Ifyouand a friend were assngned to work on a class report together and.you did not
have time fo do your part. would you sign vour namie to the report anyway?

k. You are given $15.00 to spend for refreshments for a class party and you bought
some items wholesale; making the cost $13.50. Would you keep the change?

. If the speed iimit were 60 miles per hour. but the road was clear and you enjoy -

going fast, would you speed up to 70 or faster?

<
|
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m:You are with a friend when he takes an article from the store counter and leaves the
store without paying for it. What action should you take?
Note: The SRA Guidance Services has a 48-page booklet. Ethics for Everyday Living,
by Mary V. Neff, which contains a number of other problem situations which
could be well suited for classroom use:
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Fi erence

Introduction -

Reverence is the att.ude of- tulmg and shm\mg p.otound honor and respect. Thls is one
of the highest attributes a person may develop. It. like other qualities of character. is'more
rgadlly developed during the fornidtive years. It appears to be a lasting attribute once it is
developed.

Reverence involves our attitude and our relationship to sacred things. to other peoplc
and pdrm.uldrl toward 4 suprefiic being.

The school should assume the development of this attribute in students as one of its tasks
even though it may prove to be a niost difficult one. This shuuld be done in the public schools
without pressure trom the teacher to bi‘ihg about conformity i)"fthi‘iiight or zigi'iéi'héht with a

parncular be*lct A student hoidmg views dxtfcrcnt trom thc tcachcr or from the majorxty ot
tcachmﬁ the pc.rsonal character of the [LdCer isin S(‘pdrablc, from his lnstrucuon The tca-..her
must never say. 1 tried to feed them with an empty spoon.” it appears, therefore, that a good
part | ot th mstructmn in reverence should be donc by the exampk ot thc teachgr Ev;ry og—

Specific Stmtcglcs for Instruction

I Ini science classes where quuuons arise as to the orlmn of the carth and the universe.
with their many mysteries. beautics. and wonders, time should be glvgn to discuss all

poiiits of view as to how these thlnes canic into cxistence. .

2. Whenever possible; students should be directed in giving thanks tor their food:

~ clothing. and shelter.

3. The part of the parents in pr()\lJlnL food. Ll()lh'nL. and shelter should bu tuULh[ asa
means of developing reverence and respect toward them:

4. In health classes where instruction about the care of our bodies is being given is a
good place to include ideas dbout reveretice for the Creator of our bodics.

5. ln class;s Whgrc thc cttcct ()t druﬂ%. dlC(;h()l dnd [()deC() on thu hod) is bunv dis-

6. RL\LanCL and devotion can be duml()pgd in w)lunldr\ clubs or qu‘l.sl rullglous
organizations such as the Fellowship of Christian Athletes:
. Fuld trlps lnlo n‘lluml anlrommnts ele opportunity for discussion about the origin

<3

8. The use ()frg.rdpdbk tspc.fikg.rs trorrrdssunbl) programs could be effective in developing
reverence. This method should be used only oecasionally and with carefully chosen
speakers. —

9. Guidance counselor could work with students on an-individual basis, helping students
to arrive at a wholesome attitude toward other people and toward a supreme being.
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10. Stuiderits should be given instruction as to proper behavior on occasions where the Bj.

reverence for God at a niost psychological time for the senjors,

ble is being reud ot devotions are being offered. such as in church. public assemblies,
and athletic events;

- Each library should have a copy of the Bible or the version of the Bible used by the

various religions.

- Devotionals at the opening of faculty meetings and at P, T. A:’s help to develop an at-

mosphere of reverence that should have results in honieroom periods,

- Children in the printry grades would ben efit by a field visit to beautiful church build-

ings or synagogues in the community: This activity should be on avoluntary basis. and
the children should have 3 part in deciding on places to visit.

- Choral groups should be taught some songs that show revererice: such as "How Great

Thou Art.™ ~The Battle Hymii of the Republic.” and * America The Beautiful.”

- Seasonal television programs at Thunksgiving dnd Christmas could well be ysed as a

means of developing interest in and appreciation for sacred things:

. Liierary qQuotations eXpressing reverence could be read by the students in class. home-

room periods, or clubs,

- At gradudtion the Boxéiin’gy at ihe opening of the program belps to bring out
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