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.‘.Footno;e number 28 (page 54) is corrected to read' .

E TS L A Lo AR y/" e
L e Nelson Graburn "The Mnsehm anthhe¢Visitpr Experience," The
o ¢« T Visitor and the‘Mhseum,(ed ) Linda Draper, Lowie Museum of Anthro-

ot , . pology, University of California. (1977 Program Planning Committee
‘ of Mnseum Educators of the American Association of Mhseums 1977), p.7.

-’BIhIiographic entry‘for Visitor“an& the Museum™ (page 126) is cor= -
rected to read' : ‘

—r

AR Visitor and the Mhseum, ‘(ed.) Linda Draper. Lowie Museum of -
IR vanthropology, University of California. (1977 Program Planning Com-
. mittee of. Mnseum Educators of the American Association of Mnseums), :
Lo 1977. ' ",_‘ _ E _ . 2 : '
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"l'he Center for Museum Education collects and dissem:h:ates information and materials
of intexzest and assistance to museum educators and other people who are concerned :
" ‘with the educational potential of .museums. .The Center's 'files abound with examples
. of the efforts of muséum educators from- institutions "of all sizes and kinds. And, -
- although the Center is used by a similarly diverse audience, the bulk of inquiries Lo
for assistance eome from hiatorically—oriented organizations.

,This source‘book, Programs fog Historic Sites & Houses, has been compiled for the
. educator who is working at % small-to medimm-sized history site with plads to initi-
- ate, increase or alter an existing educational program. We do not presume that this-
‘sourcebook 18 encyclopedic in scope; it neither details nor'even 1lists all the very :
- fine and imaginative PTOZTamS. oW offered at historic sites and. history museums across
" the countty. Rather it is’an afgempt to focus ‘attention on a few programs which :
‘demonstrate alternate approaches to -the presentation of history using varied budgets
‘and resources. You will discover that some "cousin” imstitutions are included, like -
" The-Children's Museum, Boston and the Philadelphia Museum of Art. . Because of their -
-exceptional- history-related programs, we believe. it)is appropriate to include them -
in this this sourcebook. .And, because we endorse interdisciplinary approach to °
-museumn education, we have’ added them with the hope/that history site educators might
- explore cooperative programming with non-history eums closer to: their own historic

homes.

e e s L e B T " [, -

g 'This sourcebook also pulls together philosophical étatements on the presentation of

« Thistory by three individuals, each of whom is interested in presenting the American
‘past in such a way that it assumes a new vitality. ? ach has a slightly different .
notion of how best. to achieve that end. — o :

Programs for Bistoric Sites & Houses is. intenided to be a resource and idea book to
which you refer as you rethink your own site's programs. The notebook format of. this -
\book allows you to make your own additions as you come. across sample’ materials and.
‘related infomation to, personalize the sourcebook, making it your own special desk .
reference. ' You are encouraged to read the sourcebook, making marginal notes or other-
wise marking sections ‘to which you would 1ike to refer again. And, of course, we at
the Center for ‘Museum Education will be’ adding to our desk copy. Please send us copies
of the materials you develop to interpret yourlown collection. ' - i .

~ ~ »

C ' ~’. - August 1978 '
. > N o .
-~ \ . .
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- A pumber. of persons have directly or. :[.ndire',ctly ,assi_étf}a\d P
-.in the preparation of this sourcebook. The staff of the
.- "7 Center for Museum Education wishes to thank Marcella Bremmer,
© . Dirkctor of the.Center, and the "Advisory Councid,. chaired ™ -
. by Evad H. Turner, for their assistance and .encouragement.
. A_special note of thanks is extended to. Marilyn Rosenfeldt,
- and Peggy Rlechman for their assistance in ,the production = ..
- of this sourcebook. -'.. .. . .- e
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' Programs for Historic' Sites &.Houses _was supported by grants
from the Rockefeller-Brothers Fund and the National Endowment :

W & 7
M “ 3

-

" for the Humanities with support from the ngrge-Washihgt@n_ \\ o
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- University. - -

- ‘We are espacially grateful "gor the contributions of museum 2\
educators across the country who responded eagerly and \
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The Center for'Museum.Educat{on is a clearinghouse which collects, organizes, )
TS stores and- shares information -about the educational efforts of’ museums of art, .
el s¢ience- and history, and such simiIar work by nature centers parks and’ zoos.”

T,

C e These materials include.;_? l, s S \/'p L 3 R
, brodhures, announcements and pamphlets produced by museums describing
W;f‘; theiraeducational and public programming,, . :

) ‘,‘,".{" N 'v . ) v C
= . dOcuments produced for particular museum programs, like feachers
. manualf or docent handbooks? and B . .

i - - - .
published and‘unpublished pagers on museum interpretation and
,education., _ YR - .

e

]

N i I

L~ . 7 . - N # ?'4"" (] . % : K - . }\

T . The Center also collects materials ‘on museum education produced hy organizations )

' other:than museums and. infprmatidﬁ_on topics: that may be of° interest to ‘museum .

o educators, but is produced for other or wider au ences. S o e o
-~ | )

:.Ihe materials in the Center are ogranized around frequently discussed issues
in museum education—-volunteerism, audio—visuals T programs designed for high

4 :f school students for example. o N L . L. -

-Hoy can you use the Center’ Anyone interested in the educational efforts of
nuseums is invited«to use the services of the Center and share their owh ma-
/-terials with colleagues.. Call’ (202) :676-6682 or writeito the Center for Museum’

Education;-The” George- Washington™ TUniversity,. Washington* D.C. 20052, or visit
° 2201 G Street, N.W., Suite 429--a direct subway ride from National Airport. The:
staff will be happy to direct Fou to information relevant tg your particular

._interest and setting. S S v

The Center publishes an annotated bibliography three times a year in loose-leaf.
form: Information About Information. -'By subscribing to IAI you will build a
desk reference and annotated index to the Center’s. collections and the museum
education field. As materials from your colleagues continue - to’ come into the
collection, new'annotatipns in each of the key descriptive,categories will be.
 published. Entries include the author and original.source and may be ordered
» from them or the Centert ‘Seée Sources and Resources se;tion for IAI order form.

This sourcebook is‘one of a seriés on topics often requested by museum educators,'
Other sourcebooks include 'Lifelong Learning/Adult Audiences and Volunteers-in

-

—'“‘*~“Mhseum Education‘““” *“““**"”m""’f“““ "”‘“““*‘“'"""T“‘““’?"”“”""*"‘—”“""“““;"‘

v .

: The Center is a way ' sharing information with your colleagues...We welcome
2  your contribution .of museum education materials and youf suggestions about _

resources that have been useful to you.. . _\

Lo
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_ What this sourcebook is.

4

~Sourcebook #3 Programs for Historic Sites & Houses .is a collection of .

o instructive ‘examples, .guidelines, tips from other educators resources, <
©  selected bibliographies and an index to the Center s complete holdings to date
on the topic of history.‘rwa;:-<_‘” L . ) /

Fi
F

- What this sourcebook is not:

- It is not encyclopedic, it is: ‘not_an exploration of education programs in
architecture, local history or historic preservation ‘Those topics will -
be the subject of a sourcebook to be developed at a later date.” It is not
an examination of interpretive techniques. That will also be the subject
.of a later sourcebook. It is not a survey or directory of all the avail-
able and ‘excellent programs at institutions with history collections.

-

How to use this sourcebook; - | . ' ' . :7 ) ot
' The program deéscriptions and selected materials from our fileSxpresent O
constructive outlooks and varied approaches in the following areas., T o

.participatory/programs o . N .
- .statewide ‘and countywide kits . _ ‘ Co R o _ ‘
 .teacher training : ' Lo N
.in-school programs . . S ' i -~ T
".planning and evaluation - " N o o
. .resource people and organizations ‘ o 'f: o T

RO

We have also included the complete annotated index to the Center s mater—
ials in its subject category "History" as of October 1977 ST . ‘i
. ?1 N 3

lr‘We suggest that-yous . . .'-sr mhq_i_"‘,m,~_w;”d‘,g,_>>_j; L R
1. read thoroughly the materials in the’ sourcebook that pertain to your
- own interests and needs..
2. decide how well these examples satisfy your neéds. Apply these to ‘q, S
> . your own work and find out if they are effective.¢‘ L
3. base further requests for materisls from the Center's files on those '
g;' . . -specific needs that are mot satisfied by the souréebook materials._
4. be touch with the people and organizations listed as resources:: They
. are able to provide services or consultation. within their work schedule.
. %~ Other contributors to this- sourcebook may have~limited time to respond
to individidl inquiries. = ,
5. refrain fromﬁcontacting those people not listed on the resource’ pages.'- S
We wish™ to, encoutage “them. to continue to be contributors ‘to the pro- - K
fessions archives, but do not want to infringe upon their professional
: responsibilities to their own institutions. fﬁ%“ :
> . 6. observe copyright regulations on. soutrcebook’ materials. The attached single
copy is ‘being supplied to ‘you subject to- Séction9108 of the United States.
Copyright Code. Please be advised that further, reProduction ‘may- be ‘sub-i"
ject to the copyright of the author. Please do not. duplicate-these mater-
- ials. Additional copies should be obtained from the‘ngter. e L
7. send .us your ownmatenals. Help to strengther and bfpaden ‘the netwprk N
‘of museum educatois. - We ‘hope that this sourcebook givgs”.i' some . ideau
i ) of the kinds of ‘materials your colleagues find useful.v;*"'_ ,
o~ . S - B AN . ) \“

e T




" .copy of "Consider. This..."
. tb the Center as. well as an
" to 'send your own forms of i
‘announcements. and .brochures
‘evaluations, teacher materi

as a guldeline for supplying information

-

.

. -
T

~aid in program planning. Do not forget

n

als and suggestions of other hiqtdry:ge;_—'_

program materials » grant proposals,

------ -lated-sites-from -which-the-Cehiter should solicit information.

. " 8. complete -and return the ‘short evaluation form on the ‘usefulness of i
o We, will inco_rp'orate your suggestions in future

" this sourcebook..
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- - -
-

\ur response to these questions will be of enormous

, help to the staff of the Center for Museum Education
. . as it makes plans for future publications. Pleasé
‘take a few minutes to ‘share your reactions to this

" sourcebook with-us. [
R - - . s ' .
" fold - : -
» . . < -
. A 1. The Format. - : o
- .o, « I prefer the looseleaf format to a bound version. . yes

2. The iContents .

- . The materials and . information are generally useful. . yes..
T The most useful it,ems are S
4 o ] . B N ', » N . - . . Why?
.. The-l_ea_s_t useful items are .~ - "
. e . .+ Why?" .
ST find the organization easy. to follow. .  yes
. I will use this sourcebook in the following ways. -
) ] » - : .
.. Additional_ connnents? . v :
fold . . . 7 R
| 13. ‘The Price.,\ T ' T :
. I feel the sourcebook is priced fairly. i .. yes
..« I would be inferested in purchasing a supplement
‘ to this sourceboo5/> AN o S qJes
SR 4 Th&Future. S S v p
A . I would like to see a sourcebook about D SR
KR . I-suggest that you consult the following museums/ .
- ‘sources if you do plan a sourcebook on that subject'
. o
e o 1 ' . e e T U NG . .v . ' /




- . Center for Museum Education ' ' ' s
° . - . Ceorge Washington'University ' S - . K
.7+ = -Washington, D,C. 20052 S . ' .

-Sourcebook #3- . . . oo
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,-Thoughtful planning is of
.course an important factor in

the .development or revision of
an*education program. In this
section, we include three items

that should be useful to you as f

- you consider new or alternative
.. programming and helpful to you

. .
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-
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in. evaluating a program's
effectiveness as it evolves
into final form.

s

!

Planning  Your Prog:aﬁ:“ Qdestipns‘to'Ask_& Ansﬁér




~ In planning an education program for your history site, you may want
R - consider these questions Ask them of yourself, your staf » your

director and/or your board.:- NN
.- .Who isryour audience; For whom are you. planning this program’

* .Withif that audience, can yéu identify characteristics that
‘set that audience apart from any other audience? Consider B
_ S . variables like group characteristics, related experiences, phy-
Dot v,t;'e~sical'needs reason for visit. _
- .7 7. .-.Have you tapped all possille.audiences within _your® locsle? Are
: o - .there’ professional or commmity service agencies that might
. .offer insights on new audiences or assist in. better defining
‘the neéds of existing audiences’ .
" .What. are your program. objectives ‘for this audience’
+How will you accomplish these objectives? How will. you know if
you have jnet your objectives? Again . might seek,outside coun-
o . sel in defining your objectives in ‘meadurable terms. .. .
Vo e .Where does this specific program fit into your long-range pro-
gram goals? - .
\j.. ) .Is the emphasis of your program-on a collection, a period of
time, an individual or. an event? .
.What are your personnel resources? How many paid staff ‘do you
_have? Full Jor part-time’ How large is youx volunteex force’
What portion of your staff time can.you devote to pl ing and -
~ implementation of your new program’ Will existing pr rams o

L]

TR ' suffer as a result?
e '; .How much money will be needed to add this- program’ Is it worth
o the expense? Are there outside B es of funding that might
- be ‘tapped?

.Are there previously unt:pp-d area r-sources that might offer .

expenses’ Joint" docent trai. T ‘_ 3 -lans with your
‘colleagues. \ _
. - «Is a regional’ interpretation prog am a des able effort? o
-~ .What are the strengths and. weaknesses four preﬁent programs?
Former programs? Of your staff? Of programs at other sites that
.. "-you and.your staff have observed, what features could be a- . - _
e dapted for your use? What has been done by institutions across
. L] f“f the country of simiiar budgets, collections and persotinel? The
"> ... © Center for Museum Education can provide some assistance.
EFR " . ¥hat is your planning and implementation schedule? Have you
-built in time to. “evaluate your efforts, and modify your plans
if necessary as a tesult of those evaluative findings?
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- CONSIDER THIS...f :

~

: : _ =
A Guide to qhariug Information on Museum Education Programs

At the Annual Meeting of the American Association of Museums in Seattle many -
museun edudators asked '"How do we put information into the Center's collec-
.;tions?. -Do you have a. s,stem? What do other people want to know most about my
‘programs?”. We at the Center- have hesitated to draft a form for’ gathering
information, knowing hew busy\you are and'how long it takes to fill out yet ' .

- another . questionnaire.‘ Yet, these questions, repeated at other meetings and in .

‘our mail indicate that we have com¢ to the point of needing a system. We
recognize, because of the’ kindg of nﬂuiries we receive and the need here at
.the Center for more depth in our cross-indexing, that we .could use more ,
specific and more standardized information on your programs and services: In:"
addition, having a broader range of information about your work allows us.

to use you and, your museum as a resource for more than one _type of assistan

if, for instance, ‘you have developed for a new audiehce &n interesting program l

'that required considerable retraining of your staff, you might be:’ a resource

for questions about in-service training as well as, for- questions related to -

working with the ‘specific audience.

We ask that you cons_der this questionnaire a pilot project, and let us know
if. you 1ink any.part of it is inadequate, overly difficult, or irrelevant -

to.yo work It is not meant to elicit information that you consider ‘con="

fidentd »- angd we:would' like to encourage ‘you NOT to answer any questions that.

you' do not have information about, or would not wish to have circulated. Such _

'omissions will in themselves, help us to revise these guidelines.

.Please DO continue to send brochures, self—guides, teacher materials and other
documentation, as you ‘have been so generous in doing.: We hope that you will
have some time to-devote to the. _process of enriching this information 'through
using‘these guidelines, but we want ‘to assure you that anything you have to

'share ‘with your colleegues in museum education will be a valuable addition to . _

our. collections.4=

One :CO Y Of the Suidélines which we call. "Consider this...,' follows this
introduction. Please photocdpy as many copies\as you wish, and report, as. you
find- time, on as many programs as ‘you wish to share\with the profession.

S

o

-

-



- CONSIDER THIS... .- AR T
(Be as Brief or as detéiled' as .you wish. Please don t answer any question )
you feel is inappropriate. 1If you like, star (*) any question that you . : ’
find unclear, or not helpful ) I N [ - o
Name of Institution. o Y f\w o "
. Address. of Insbitution'- o e A ?‘7 -
'Name of Department_ofﬁering the servicq_pr'proér;n described below: ' f
) | .. ‘— . ] s , ,. ,/”,‘. . L\ ‘ . o . . o ) . i
Nape and title of person supervising this service/program: . ;
" Name and'titléfof'ne:son-filling“out this fornf(if;hifférent frqm aboﬁg):
T  Name of the service/progfan described: ; e , : _' L -
. Goal of the-serviné/pfngrahi",'. ’ ._ o, o }//
. o A . o .
: -Brief descitiption of the service/program:
- ) -
> : -
PLANNING THE PROGRAM ° : "
¥hy THIS program°
1. Why was this service/program developed? (Did you have speciai ‘résources
PO available to your departitent that prompted the development of such a program...
® or a part of the collections that you wanted to focus onm...or did you . )
identify a special need in your community, etc.?) : -
- \
.‘t . : .. , , '.. ‘?

2. 1Is the program based on any'othgr ﬁfogram or model'that yoﬁr.institutiqn has
done, or that you have seen elsewhere? Please describe this model briefly,

. \ . Co.
I ~ - -




PLANﬁTNG THE PROGRAM cont. .”i& o -
. Wha’t was involved in the planning » L
- 3. "What resources did you use?. List both materials and people who served
tr as resources._ S - :
L T e

e ) . . ) . N

4. Bow much time did‘ou{’spencl-in planning the program? - L . |

. Was this time,ade'quate? - R SR oy

~ 5.. Please list the significant events of the planning program (those things :
that you think someone else would need to lcnow to. prepare a similar program.)

. . . . . . . H . ) a «

E's . . L. R ) - - . . . . .
o } : o

R

a - - ';', ’ * \"

SmCTURE - . .._ co o v :'-. . .'- ot -_-‘ -‘-‘ - l~ -‘ " . .- . ] - - -

-' ' ,6,. Is: this a® new. or pilot program" A BN . LN S

Is this an ongo:tng program” Je ' T T ' o
Co For how,, long has the program been offer RO

,;.‘_ 7. Wh@'and where does the program take place”-"v o L

;- ..’- ' .v O . .~ '.-.‘: ‘:. \.-- . . - -' PO .. - . . . . “
- Is transportation arranged as" part of the}program" R

;o I ‘so, between what sites? N T ;
L By what agency fs the transportation arranged? S T R

a T o

soml e - K : . T ' .. A \ ' —~

- 9. ,?Wh_lat ?age'ncy_ or agencies. ar:e"i‘nvolve:d, -in;the.' running of the pro\g\ran'._’,‘_’ . i
lO 'What agency ’Cif not _your musemn) is the sponsor or tnnbrell-a 'ag'enie§ of the.'
. progfam?. - e b -
'l-l.f' What events or people are crucial to the successful running of. the program” -
. N

12  What parts “of the museum eolleqtion 'do\yo'u. use 'for ‘this program?




CONSIDERTHIS..* :._‘ - o
smﬁcmnz cont. ot

|13, What teaéhing methodology do you use? (Fbrdfxample; inquiry, lecture, a
*  combination of techniques, etc.) - T .

- T T

-

14. What materials do you use?'-(AV, video, self—guides,_teaohef handbooks etc.)’

- o . . b AN -

-
>

'»Are these materials avaikable from you to other museum educators who might-
want copies? N .
Is there a fee for these materials’ L T

ZWere these materials prepared in the’ museum, or by an outside agency’

If the latter, ‘what agency’ _ B i . : . :f o hf.Q.;

| ' - ;'.' ; S ‘._.:n \ T

“15. Which members of the museum staff are involved in the ongoing aotivitiEs N
: of the program’ I _ - R .

. c . ¢ . . ._‘

. 16. Are there people working in the program who are on’ the staff of other in-
' -stitutions’ _ - .

-
»

'If so, what institutions, and what staff pS%itions’ /

- 17. Do you use- volunteers qn’ the program’ i}
- If so, are all the volunteers recruited by the museum’ -t - L.
If_reoruited by some other agency, please specify.: '

) . . o ! . . . .
18f If possible, please give the total -cost of the program. (If you prefer,
; give an average cost per ‘week, month or year.- Please indicate time period )

-~ -

&,

Does this money come from. (please check one or more) . 'y
a.. .Departmental budget.( ) . Coa
_b." Direct allocation from the institution's: budget. ()
- c. Grant. ( ) "From what agency? : A
Wi .
d. User fees;( )-Eow much'per user? (Or per group?)

e. Other source.( ) Pleasenspecify source. -

- L %

‘ l9; How many salaried people on the museum staff are involved in providing this
R 'service’ o




CONSIDER THIS...

COSTS cont. ’- ; o N _ ) ‘
Approximately how much -time do they spend on the program? = (Use a veekly,_
~~  monthly or yearly figure, as you prefer._ Please specify time period. ) .

Is the cost_of staff time reflected in the total cost}given a ove?
20. Does the program use outside consultants or contract workers paid by the

muSeum° If so, please list.

<

C oy - v . - - - . - -
Is the cost of outside consultants reflected in the total cost given above?
- ) ' e e

21:‘How.many volunteers_are igvolved in the program?f . ,

‘How much. time does each volunteer'give_per week? (Or per month?) - hfn :
: N L :

'22. Was special training needed for this project? . - . - .
. Who provided training’ L . ‘ . . , e

Who was trained? - oo . o ‘
How much time was involved in training’

Describe briefly any elements of training that you feel would be’ important ‘
for others to know about. ’ ‘ ‘e

. - . B . -
. . - ; i . . .
> . . .-

-, b . . . ’ ;

123, [Who is- the audience for this program’ (Adolescents, 6th graders, member—
- ship of institution, off—the—street visitors, etc. Please be specific.)

e ~.

24, .Whatfcharacteristics of this audience does‘your‘program'appeal to?

25. Is this a new audience for you”
. 1Is this a new-service for an existing audience’- : . , _
-,Does this program replace ~or supplement, other offerings to this audience?

. o : . : . : . -~
26. How many people is the program intended to serve at one time? _(Single visitors,
‘school class of __ membérs, group. of peOple, etc.)- ;vﬁ



: CONSIDER-THIS.}E

| ADDIENCE cont.l',-;,- S e ~,f{' o
. o ’ ' ' - ¢ '
- 27. Are there particular needs of this audience that you feel other museum

. educators should be aware of?. (inability to. stand for. long periods, inabil—

Lt ity to see or to read, difficult behavior,_ etc.) L LN
fo What kinds of devices or conveniences have‘you'usea to meet these audience needs? d
: ‘ , )
;EVALUAIION' - ’

28; Have you, donelany formal or 1nformal evaluation of the program’ i
R Who setved as the evaluator’ S . e T

-~
v 3

Briefly describe the evaluation process.

—

et T S o . S
29. .What changes have you made in the program as a result.of the evaluation?

. '_ . . : . oy v ‘ B , £ '- N .
- 30, Can you include a copy of the ‘evaluation for the Center's files? ' .

: : : - Le : : o
' 4' v .'. ' {

HINDSIGHT L R - .

31.. If you could do this program all over again,Awhat changes would you make’ S
A ‘(Chose any of the following that you wish to answer, and include a brief’ . '”’C\
explanation, You may walt to use a separate’ sheet,of paper ) . '

] Would you. S ' .‘ ) ’ o L.

o "Use the same basic- program for a dif rent audience’-
“\\;\'. " Use more, less, or different staff memBers?
o ' _Use more, less, or different outsid consultants’

_Use different materials in the pro; :

~Alter the time/components/events of the training program’

" Alter the time/components/events b3 the program itself’
Other: :

'~ 32. Do you expect this“program to'continue for some time? How long?

8
4

33. Do you expect to change elements of the program to insure its continuation’
How would you suggest it be changed? -

Ik

£

WHAT HAVE WE MISSED?

34. Are there aspects of your program thaS}this outline fails to address’
" What are they’ : _ : o i
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" SELECTED BIBLIOGRAPHY oN. MUSEDN EVALUAIION AND RESEARCH = - ..

e

-?repared by C.G~Screven and. T : / Tl .o v Ee

. The Center- for Museum Education._ : R | 2
Fbr the AAM Aﬂnual'Meeting, June 1978 :

NOTE: One goal of ‘this bibliography was to. keep it short. Therefore it . -
représents only a small part of the growing list of pubiished materials-on
exhibit effectiveness studies and evaluation. methods. _ Items were selected
: for théir readability,‘accessibility and likely usefulness as starting points .. - -
for museum proféssionals.’ Selections include measurement and testing,\goal- =
lfetting, instructional design;- -formative testing, and‘post—design and program -
evaluation. . We have tried to- include different viewpoints, reviews and source
) materials, sSome’ evaluation studies and-Some useful Show-to" articles and books.
‘Items are divided into "starter“ (for the motivated novice) and "intermediate' -
" levels. Probably itéms were missed that shduld have beén ‘included. However,
the bibliographies of our selections will lead to the necessary "corrective,
_ input”. The increased ‘pace of work in thislfield will result in many new = ..
- ‘articles in the next rew years. : \ I
"4_ ' A R .
A.. Starters e . . o S Lot
Borun, Minda, Measuring the Ifmeasurable: A Pilot Study of Museum Effective—
Washington, D.C.: Associagion of Science—Technelogy Centers, 1977..

ness
r/f‘a;i::)M.s. and G:M. Winkel Orientation.in a muéeum-—an experimental study. e
Curator, 20/2 1977, 85—97 : . , ) . S

o

- Dick W and Cary The § stematic Desi of Instr&ction.'QS:;;;zoresman,,l97$.f

- Draper, Linda (ed ) -Resources to the evaluation process. Par of The Vis\\\:f-
itor and the Mnseum (2nd edition) Berkeley. owie'’ Museum of Anthropology,
- 1978.. i § o T : : .
: . A o e , . s :
_Eason, Laurie P. and Marcia Linn, Evaluation of the effectiveness of parti- '
cipatory exhibits. Curator, l9/l 1976, 45—62 S \.) -

Elliott, P. and Ross Loomis, Siudies of Visitor Behavicy.in Museuns and Exhi-
"~ bitions: An Annotated’ Biblio hy. Washington, D C.: Office of Museum -
Programs, Smithsonian Institution '1976. S Do _ : : FELJ? :

‘Green, John A., TeacherfMade Tests (2nd edition) Mew York: rper'&;kow,&.i

197S.v

Linn Marcia Exhibit evaluation-—informed decision
1976 291—302‘ L e ,

-.Q

ng. Curator, 19/4,

Loomis, R J. Please' Not another visitor survey. News, 52 2, 1973, .

21-26 .

A o . .
Mager, R.F., Measuring Instructional Intent. Belmont, CA' Fearon Pub., 1974..
; i~ N

Y -,Mager, R. F., Preparing;lnstructional Objectives (2nd edition) Palo.Alto. :

’ Fearon Pub., 1975. (See also Goal Analysis, l972) .

Melton, Arthur, Visitor Behavior in museums: -some early research in environ—‘ &

- o ‘mental’ design. Eumsn Fagtors, 14/15 1972, 393-403. Pel -

, ...~ . P o - 2?22 ;_, TR
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.

- O'Hare, Michael The audience of the mpseum of fine arts. Curator, 17/2, lQM

Popham, w. J 3 Educational Evaluation. New York: Prentice-Hall 1974

Royal Ontario mxsemn, Com:mmicat:mg With the ,Muéeum ViSltOI" Gnidelines for "f(.: ‘j ‘

) Pl g. Toronto The Royal Ontarid' Museum, \}{976.- R
Screven, C.G., ,Learni_ng and exhihits-—instructional design. Museum News,
52/5 1974 67-75 , . . .. el sl ,\. ot
Screven, C G., ’ Exhibit evaluation--a goal reference approach C.urator, 19/4
1976 271-290. L o 'j L g St
-~ ; . N . ta .o .\,

Serrell Beverly, Survey of visitor attitudes and awareness it an aq.uarium
Curator, 21/1, 1977. .-~ - e,

i Shettel Barris H., Exhibits"art\form or educatio\ﬁ medium" Museum News, f

-

“
>~

-

- L

B.

— ~«~-—~Audio—Visual Communications Review, 215 197'3’*‘389-418

.~

51, 1973 S ST e e

. -; .. . e
- .) ~

Shettel Harris H., An . Evaluation of Visitor Resgonse to 'Man in Bis® Environ-" o

: meng.'.' (Final Report) Chicago: Field Museum of Natural History, 1976 ,_ "

Stake, R. E., Heasuring what - learners learn In En:est R. Eouse (ed ), School
Evaluation. The Politics and the‘Process. buque s IA I{cCutchan Pub., 973.

Wolf R.L.: and Barbara. 'Iymitz,«'-roward- more na.tural inquiry in e%lucation GEDR
Qua rt 1y (Phi Delta Kappan) October -1977 o Y

/

Intermediate < .' P '
Baker, Eva L. and M. C. Alkin, o,gmative evalua.tion of instructional development.

T~ .
Gagne ”- R M. an& I J . Briggs Principles of Instructional Design. ‘New York:

Holt Rinehart & Winston, 19f4. e o S : ot
Glass, Gene V., lwo generations of education ev&luation.' In Peter Taylo’r o

- and Doris, Cowley (eds.), ‘Readings in Curriculum Evaluation. Dubuque.,. IA?

,

' Wm, C. Brdm, 1972, 203-109. ST < g
Stake, R.E. »The countenance of. education evaluation. Teachers Colle@ SR
Record, 68, 1967 s23-40. 1 : _ T e T
Trake, R E. R (ed ) Evaluating the Arts in Education. A ReSponsive Approach. ,;f
, Columbus, Ohio: Charles Merrill Co., 1975. = © %% & . ..

_ Scriven, Michael The methodology of evaluation. In AERA Momograph Series on

C.

' Curriculum Evaluation, No. - 1 (Ed. R. E Stake) .Chicago:: Rand McNaIly, 1967

Worthen, Blaine R. and J.R. Sanders Educational Evaluat’lOn. Theory and Prac—
tice. Worthington, Ohio. Charles A.A Jones Pub., 1973.

v M RN

ind .o - -

Audio—Tapes on Evaluation T \
The following audio—tapes are pubJ.ished by the American Educa.tional Research
Association (AERA.) 1126 l6th Street N W., Washington, D.C. 20036.

’ : . -
MERAN
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:A Conceptualization of Evaluation, by Daniel Stuffelbeam. AERA audio—tape
Series c.” . , _ : L )
\ P - - ) - -

Basic Techniqhe.s for Designing Evaluation Studies by Peter Airasian (Series |

- -~

C) — . EEE .

. .. e - )

Fomative Evaluation of Instruction, by Eva. L. Baker, AERA, Series C. .

~‘I‘» . s .
v N E T e N - rd -
2
- St
i i ‘
v. -
. -~
>
L]
. .
t N .
[ K s
B S . v .
2 .
\:, . -
-
.. . .
. . .
. s 3
VT - .
- < e
- ,
.
‘n”\
A
' .
N . ’ B
. . _
- .
. N e . .
L ] ) .
J
b ) .
> ' _
[T A -
. , .
L
! -
.
b A
2 - Y
T IL
. .
e
<
* t
~ -
3. o
al )
. .
. .
v~ - N
.. o8 -. .
» - -
: <
PR
.
. . -~
- N e
. '9"’
' ;
- - .
.
— - . i\
. ‘ ‘
o
’ . ~




. L . .
- . N i
. . A .
- ’ ‘ ’ ©
. - B o
N .
Y
-
-
. ~
- .‘
A ’ N
. N
- ..
. \ \ . )
: i ) P
N o,
. » N R
. B .
/ N
'. . . - A . °
. - AL
7 L . L
- . - L -~
z .
- 9 © Y 4 ’
Kl 3 :
’ N
. -
L .
:
A . .
[ . -~
L ’f\ ~ >
o [\
L . N . .
-~ )
BT ' » Y .
, .
c '..] .
@ A
\. ‘..
.. i
.
N . ¥
~
. N ; ,
;.‘»'; e v -~
s .
. . .
t -
LY - . T
. N
>
K
s “
. . -
- <
. .
A
s
- g
. ~
; w .
N , .
Q e .
. L
ERIC: L
. :
L 1 3

.
.
.
13
. .
-
PR Y
- & - -
. .
.
.
. ]
"
.
- -
. . .
’ e
.
.
- ..
. .
- 5
. o R .
, .
LIS
-
.
-, . B
.
: .
-
. N
) ©
[N :
.

w

-As we collect materials for
the files of the Center for -
Museum Education,,ang_as we
queried our colleagiues in the
preparation of this source-
“book, it was rewarding to learn]
of the existence of so many
stimulating.history—related
programs. In this'section

ten programs are abstracted, _
a sampling among institutions
of varied. sizey discipline and
location.- L

ST

8 Programs - - -
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 The Adirondack m@um Blue Mountain Lake,

‘A small’ museunm in ‘an isclated area’. has designed a program to foster connmmity _
support for the" niuseum and-provide a convdvial “atmosphere .for. learning. during

:  ‘the winter. A local.history project for schoolchildren grade&S through high

e school_is also descrfbgd._“_y__-

Har

o . 4

e TN
- Ihe children s Museum, Bostoa, MA- o

., MATCH Kits from this museum are well knowg)to most museum pro essionals.

The
evolution of one kit about the Wampanoag Indian people is detailed pere. A :

. sketchy description of ; (ortahle learning centers sponsored
.. .. placed in Boston-area(-?‘

the museum and -

~ The. Colorado State Historical Society, Denver, CO

Through a series of Grandmother Tranks ;- schoolchildren in Colorado can learn

about four ethnic minorities-- Black, Indian, Hispanic and. Oriental-- that
played important roles’ in theix state' s early history.

Ty d, , . e

Monmouth County Historical Association, Freehold NI '

. .Visiting schoolchildren take on the roles of earlier residents of an historic
house and explore the house from those vantage points.

b

National Portrait Gallery, Washington, D.C.

_ Here"described are two in-school and pre—yisit programs in which students are

forced to make and defend decisions, omne-as’ a trial jury for John Brown and S
the otler as an acquisitions panel for the gallery. .

Old Sturbridge Village, Sturbridge, MA ' - )
‘The staff ‘of 0SV 's Teacher Center believes that by teaching one classroom -
-‘teacher to use the’ reson.g‘ces of the museum more effectively, the museum staff
©o o cam reach more Students.” The Teacher Center offers -an organized well-thoughtout
:% - course for teachers. : o ,

‘Philadelphia Museum of Art Philadelphia, PA’

s
.

The Curiosity Shop is -an" in-museum workshop' in which students can explore Amer-

icana: objects .in depth and with all their senses in conjunction with a visit
to the art museum's galleries.

~ This. is an excellent example of an interdiscir ., L
plinary approach to learning. \ o » L o .
Sunrise, Inc., Chatleston, W- '

" This.describes the mfoldi.ng and growth of one state s efforts to- . make state
_history more real to eighth grade students through a program of artifacts in’
) ‘trunks ) _

i N

[ .
ol

i

\j.
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' This small museum with an’ education department of one is concerned with %ﬂiland; :
.. Tecreation in-the Adirondack Mountains. = Because of ‘the severe winters, the museum -
;;'__';L&;close}d:;to+the-i_..pub1i¢1fzbm¥.lanuary--atb‘r:‘Ma_rch*. —Two-years -ago, "during ‘the*closed ~ "
. -period of 1976, on alternate Sundays, the public was first invited to participate = -
. +1n Cabin Fever Sundays, an effort on the museum}s part to acquaint residents with
°*.the museum. Cabin Fever Sundays were presented as a series of extremely informal,

.. VeTy entertaining afternoons with friends. The museum supplied the facility, heat -
-and light, the speaker and a pot of coffee. Some residents attending brought in -
5'1’cook_:l.gs“ to share. . - . o : _ S

.. Betsy Folwell, Education.Coordinator, notes that those programs that provided resi-
", dents with & mirror to themselves produced the best attendance. - Successful programs
. 'included films'’from the museum's archives on-diverse topics like early logging in
- the ‘Adirondacks and 'a recent film on the’ Shaker commmity made ‘by a local residéent .
i /which hfghlights nearby Shaker: facilities. Folwell brings in some artifacts from
. the collectiog to augment the lecture-film presentation. A very simple, inexpen-

. .slve program, Cabin Fever Sundays seems to have met its goals. ‘Individuals have =~
¢ asked .about joining the: Adirondack Museum and' Polwell feels there 1s"a solid-core:

... of about 40 residents who would.now participate in nearly anything sponsored by the

* . Adirondack Museum, regardless of the weather. .
"‘In January 1977 the museim sponsored History Hunt, a program designed to help elem-
“ jentary and secondary students develop an interest im local history through their
..own explorations.and to shate their discoveries with a larger audience through a
© traveling exhibit.  The Eistory Hunt was initiated by the museum, with the public -
‘schools in the Adirondack Park area’ serving as the vehicle for implementation. - -

- The Hunt raises five questions aimes at piquing the students' interest in earlier -
~.Tesldents of the Adirondack area, their lives, their effect on the area. The sug--

. gested "History Hunt Questions" that are included at the ‘end of this program de-
.Scription help direct the students in the project to develop a sense of the earlier
- r_es_idaé__t's"througknonf-traditign-al sources;-1like ‘cemeteries, architecture -and inter-
~views with older residents. ST ' ' G o
“Thé Hunt was in part an attempt’ to acquaint area schools with the museum. Folwell.
“encourages early involvement) with aréa teachers in planning and implementation of
‘'school~-related projects. ' I tiallj'Fqlﬁ;eu'sgnt a personal letter explaining the
program-to:about fifteen t achers.with vhom she was familiar; she asked them how
“much time each could devoté to the program and what focus each would use.. Some

. teachers worked out contra t arrangements with individual students, incorporating’

_the -projects dnto the c my others offered extra credit for participation.

The k:_l.tids:Of-’,prioj‘ect_:s'-'r'eceived ftom participating schoolchildren, grades 5 through'
.high ‘school, .were predominately two dimension, charts and reports on buildings and
_the 1ike. Related photographs were located with the help of the museum staff and

- then' published with the students'. reports dn local newspapers. In planning a sim~ -
~dlar project, Folwell suggests that museum staff be prepared to provide the students
‘with'a firm idea of just how their work will be used. 'Where will the traveling -
exhibit circulate, ‘for insramnce? - o S
“As many of :the Hunt activities’ involved outdoor investigation, the snow and cold of ..
:the"Adirondacks ‘hampered the students’:efforts in the first year. In ‘plamning for -
ithe second year of History Hunt, Folwell:has moved the program's beginning date from -

January to April, . ;Sﬁé’;fisa;so*dev_élbp‘i_ngftwq loan kits; hoping to add- them to the

Q :E s >
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second year 8. effort. Plans are for the kits to. include twenty -1deas for related
projects that will more fully explain the’ concept of using non-traditional resources
to - acquire information -about the historical fabric of one's locale and methods of
presenting that information to others, from grave rubbing techniques to simple
-ingtructions- for diorama-consturction and model-making.- There will be added emphasis
on the crafts and skills of the area. Folwell will encourage ‘teachers and classes’

. toiieave one completed project with the kit to- be shared with future users of the kit.t

— % B,

’ Here follows the questions prepared by the Adirondack Mhseumvfor its History Hunt

-

e N
»_m S e : S . . : e .
C ‘Who has 1lived in your.town or village? Can you describe the first families
that settled in your area" o . o .

R d

1. Visit the nearest cemetery. What can you learn there? How long did.most
people 1ive? Can you tell how large some “families were? How old were
most of the women when they died? Can you think of any reasons for that?
' How 0ld. were most of the men? Are any family fames more common than others?
‘ Do any of the grave stones tell you more about the people? Make a rubbing*
- - from one' of the stones. Pick a'stone that is interesting for one reason
'.or another, and explain why you chose that particular one. -

- .. *Here is one method for making a- rubbing.’l) Clean the stone of dir -
" moss with a wire brush and a whisk broom..'2) Put a large piece of dr
T . or brown craft paper over the surface. Tape it on the sides and top

‘over the surface with even pressure. Don't scribble! 4) When th mage has* N
. appeared to your satisfaction, remove the paper. You may want o outline "
’ithe letters when you get back to school. to

or the weather. ' Write an essay,,make a tape recording, or illust te the
answers. What kind of history has your family kept? Look for old:
. letters," and diaries.- :What do these mean. to your family’ How do th
“;nmnicate the past to you today’ e R T e

-

What

-~

What s so special about your town, or even the Adirondacks’

3. Find the oldest building in your town and.record its story. ’Use'your imagina-
_ tion to write the. building's diary throughout the years. What role'did'this
o particular building play in the first years of your area? ‘ o

. Choose a special building, like the schoolhouse, or a church, or the. firehall
T and te11 its story. : : o : : :

by Can you find a special event that happened in your village’ Write about this
‘ . event like a newspaper reporter, pretending you are there when_it'is happening.

e

e . 7 . R
R - - . L2

Whére »"“T"’i S IR L Lt
' 'Where is your town en the map‘7 ' T o

5. Can you describe the location of your school in surveyor's language’ Or, can.
you describe the location of your town center? . Find-an old deed to learn how
preperty lines were. described. Make a map of your town center as it is today,

v»and make another map as you. imagine iigyas ‘100 years ago. . ,

-




o L ' S ' 2
-6. What is surveying? Why is. property surveyed’, What effect do you think survey-
ing has upon settlement’ L : T
' ‘Locate a township corner or another surveyor s mark., Marks may be blazes on
. a tree, a. plate set in-a rock, a post with numbers on it or a post with four
 pits near it. Use a topographical map to help you find a corner. Can you
still trace the lines that the surveyor*walked? E

*f"“Whe’nS“"" e
’ When did your village begin9

7. Use your imagination to help yo describe the- first ten years. of your area's’
—1ife. - Make- drawings showing ‘the changes. Make a time line for your town,
New' York state, and the rest of the country. Do you think your town.took
part in- those events? Why or why not? How did people communicate in those
days9 ' '

8. Ask your parents and grandparents about the changes in ‘your town When did
these changes occur’ Why? What is happening to your area now? ' Are people
moving into town, or are people moving out? Are new buildings being construc-
ted9 What changes do- you think will happen to your town during your lifetime’

'—. andth ‘7f T B Y DR o
N "How can you communicate your own particular history9 Why-study Adirondack history
‘at all9 ) R , o o

9. How did people earn a living in the‘early days? How would ou describe thase
s ‘kinds of work? How_do most people in your town earn a livifig today?- Why?';4
e What kinds of things effect work’ . -
) 10. lHas the Adirondack landscape changed at alf in the last 100 years’ Interview _
- an older person for the answer. :In what ways have the forests, mountains,
lakes, and animals changed? Why” Why .are the Adirondacks special to you?

.S C e




B o it e

! The Children 8 Museum L
- The. Jamaicaway o . - .
‘“‘Boston“—nassachusetts 02130 T e e e e

-

. T o
In. the introduction to its teacher workbook for the MATCH Unit "Indians Who Met

- the Pilgrims," the museum staff points cut that learning takes place when the child .
is meaniq.gfully engaged with some physical thing-—be it a model, .an ancient artifact,
a pair of chopsticks, a lump of clay, a film, or perhaps another child. This phi- -
losophy is. well-manifested in the museum's MATCH Units (Materials and Activities for .
Teachers and Children), materials=oriented social studies kits which can provide
from two to six weeks of ¢lassroom activities for children, grades K-12. - ., .. ..

’The MATCH Pro1ect was funded from 1964-1968 ,by the Office of Education. at the close
- of that grant, the American Science and Engineering Company, in partnership with ..
' The Children's Museum, began developing and marketing commercial versions of the
- kits for’ sale to school ‘systems’ and like customers. Within New England, the kits
'_are also available on a short-term loan basis to schools. .At present," there are
six units-available.  These include "The City," "Japanese Family,“ "Paddle—to-the—
Sea," "Medieval People" and "Indians Who Met the Pilgrims." S S e

.'-Intended for intermediate grades, ‘this’ last Icit is the evolutionary product of. an ,
earlier ‘Matchbox,. "The Algonquins,” developed in.1964 by a team of ‘two teachers, an.
anthropologist, an archgologist and two museum’ staff members. Using primary . ;-
sources, regional collections and interviews, the team produced a - finished kit f
"edrculation. describing the. Algonquin Indian people 1iving in New England at_the time .
.of the - ‘Pilgrims. ‘However, . ‘between 1964 and 1973, ‘the museum staff exa:mined and -
. reconsidered that unit and determined that, in. their own. words, the kit was non- L
. Indian That is;: the gtaff realized that only non-Indian sources had been: consulted
. for ‘informstion not available from books,-that. Pilgrim je ournals were’ clearly biased
' on the side of the Pilgrims and that today s Indian people we?re not consid ed. T

When approached by American Science and Engineering in 1973 to consider national
~publication of "The Algonquin‘s," The Children's Museum refused, ‘explaining that
~ ".Jitheskit should present an Indian, not a Pilgrim view of- history, that Indian. ,
' .:people ‘themselves, not - 'Indian experts' ghould be consulted for the information that - "
" :was not’din ‘books, that: Indian 1ife should not be presented only in-the past, but -
-~also-ag it continues today, and ‘that- an: Advisory ‘Board, .composed of Wampanoag peo-, .
R ple, should review the"kit to ‘make-sure it was accurate and representative of ;
"Wampanoag people. . (From the Tedcher Guide, "Indians Who Met the Pilgrims. ") AS&E
.- agreed: to support - the revision..; (Similarly the Education’ ‘Services Division of the
:Hinnesota Historical Saciety, st.- :Paul, when planning a History Curriculum Resource
- Unit on ‘the ‘0jibwe people, crdated. an' Ojibwe Curriculum Committee, representative L
- of Indian scholars,: educators and statewide comnnmity leaders to assist with selec- :

",'tion of materials ) - -'_. o S e .\ Ll
In the MATCH kit, '_'When the Indians Met the Pilgrims each of the seven sections

~of. ‘the kit is introduced ‘by a member of that Wampanoag Advisory Board who assisted - -

- in ‘the kit's development. Early into the.unit the ¢hildren are asked to describe -
’t"their present ‘conceptions. of American Indians, 'As the. lessons continue, the child- -
ren'are given an overview of the: history, ‘culture and’ land of ‘the Wampanoag people,

= reflect on the four seasons in eastern Massachusetts in light of. those changes in
‘-",;',the ‘Wampanoag, learn of the religious and political life that spans _the easons and .
'* J¥.. reLare an exhibit 'ahout the Wampanoag people and reconsider t rlier . ..

i '1f9', o 30 |
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x»comments on American Indians. Throughout the unit, each introductory narrative':,
by the Wampanoag Council Member describes life in traditional and modern times.

Ma‘erials in the Wampanoag kit fnclude: . 0

o ~+ 7 cassette taped narrations with framed photographs of the’ Wampanoag speaker -
~pmmmem--—pergonal- gtatement: cards with- direct‘quotes from Wampanoag' ‘people” ) T
- .+ "Wampanoag Cookery,"-book of recipes transcribed from direct quotes -of
 present day Wampanoag people
instruction cards for many of the activities .
objects made by today s Wampanoag people T
reproduction-objeets and working models " T 7. T
.photographic study prints of. objects or places to illustrate items mentioned
© in the unit : -
* 7 ..< consummables ' b ’ } '
---:w.-role cards with- speeches- and background situations for children to role play
‘e.3 books and Teacher's Guide intended for use primarily by the teacher:
. Pilgrim journal that recounts Pilgrim abuse of the Indians; reference book
- . of the Wampanoags in the 17th century; and a‘history of the Wampanoag people '
' by a member of the Advisory Council. . . _ :

A senond and recent program of The Children s Museum involves the use of libraries.
Library-goers 4n several Boston-area communities are now using portable learning
_ 'centers developed at -the museum to learn about the family histories and pastimes
- of Irish, Puerto Rican,*Chinese and Native American people. The learning centers:
fj‘contain exhibits. of family. photographs, heirlooms, games and crafts; collections
- of ‘related books and audiovisual media, and on-the—spot activities for children ,

andadults.‘r_j __ o N . L \—;\. |

“In the- ‘Resouce Center at’ The Children s Mnseum, each major museum exhibit will be .
backed up by a learning center similar to the two now being tried out.- The centers

- will travel until November to public libraries. The project is funded in part by
the National Endowment for the Humanities. PN L . ,
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'”":Colorado State Historical Society '
. ,'-1300 Broadway W ST

Ihe Coloradcr State EE.atorical*Seciety ‘has -prepared-a-set- of materials relating 06— e o
four ethnic minorities of..Colorado's early history, Hispano; American Indian, Black C
“and Oriental - These materials: form the: "Grandmother Trumks," a set of extension

] materials made available at no charge to classrooms within: the state. The only -

~‘and the Grandmother Trunk. project that the -Colorado Historical Society made the
trurIks a part of its ongoing education program. ' e , )

expense to the classroom teacher is’ the cost of return postage and. insurance.

The project is an. outgrowth of an. original program to ‘promote cultural understanding
among upper elementary schoolchildren in the Denver area.. Groups. of fifth and sixth
graders were_ brought- together at the museum from various .areas. of : the city to. learn .

about‘ the" fouy: largest minority cultures in the Denver’ metro aréa, Bispano, Indian,
Black ‘and -Oriental. . Touchable -artifacts,: specially related ‘exhibits, music, - role- ST
playing and dress-ups.were part, of that museum. experience. The program proved so. v
successful wi_thin the Denver schools that the museéum was™ urged to make the program S
"available to a. broader ‘audience. WotKing, with seed’: monies from Title III, in 1969,.
the Grandmother Trunks project was begun, resulting in five trtmks in each of the - T
. *four - cultures. _These twenty trunks .satisfy only about - one-third of the. requests :
‘for trumks. “When Title III méney ran out, demand was sSo.great .to continue the. lessons

' .E‘rom the teachers materials for the Hispano grandmother s trunk the education staff

- To outfit th »,_'t:r;unks the staff, of the Society consulted with representatives of the
.. minorities, actual grandmothers-in three' of the four instances. Thewobjects in the
.. trunks wereselected to reflect ‘traditions.and. values that have been preserved. from
v ‘the" heritage of .the'-group. Hany of the artifacts are. examples of native ‘arts .and - .
- crafts; 1ndigenous to: Colorado, products, in Some. ‘cases, -of the grandmother who‘ "

”.’served as- consultmt._ For: instance, the Indian Gmdmother s Trunk includes: Sioux
o beadwork, trade: ‘goods.y -foodstuffs and craft materials.. - Lesson-materials-«are in- LML
7 '¢luded.” The- education staff update& materials, replaces used” artifacts as ‘they are
" damaged or lost and-adds mew activities to lesson ‘plans as: ‘needed. Ms. Nancy Mark=. il
.. ham;.-Curator,. Department -oF fFormal Education, noted that ‘the trunks will® ‘soon be- o

,f-indicates that by assembling the grandmothers trunks they hoped to demonstrate that

" history can be relayed in a very personal way in " terms of one's ovm family, perhags .

- .-*sparking a. student s ‘interest ip his/her own family history. And.the’ staff-adds °° ks

: ..__that the .trunks ,convey the idea that while there:.are certain elements: ‘(values; mater-a.{" :

-ial objects) unique to every culture,’ there is'a great deal of .commonality.in- our:.
~.solutions ‘to ‘our basic human needs.. One Teagon that the grandmother image was o
.'selected was*'her universality SR T AR A CoanTe

- serving a popuIation ‘of - great-grandchildren and -some modiﬁications ‘may- be\\necessary

.of.. the. loans to the project ‘S, succeas. :
: by mail or phone..,,. The state s cata.logue, Colorado. CACHE (Classroom Aid&for Colo-

She emphasized ‘the inportance -of: maintaining the trunks and contents cleags. and in
'"good order, lest ‘the 'students miatake a soiled or’ damaged artifact as typibnl*‘of

the gran&o

ther and her culrure. w,oelt

jINN

Requesta for. Gmdmother Trunks are scheduled'




B}

la description of. the ‘trunks.. Request cards are included with the catalogue No-

-',tice several ‘months 1in ‘advance of .the’ desired date is required due to.demand.. A
'cbnfimation card is senf to the requestor 1listing the dates when materials will

"be" miled fr6m ‘the museum. An inventory sheet and instructions are mailed with .

" the teachers" “lesson materials. Each trunk is inventoried and. repacked before

1t leaves the ‘museun.. ~The. museun- holds: $25 OG deductible insurance, and the ‘school . -

. - ‘responsible Tor~ the ‘appraised value of.any “artifact exceeding that amount if

- lost or damaged. ‘The* teachers .may, keep ‘the trunks for three full school days. i
With mailing time. to and- from ‘the school plus ‘time for repacking, the staff esti-
mates it takes about two weeks for one trunk to be ready for the read again -

~

T'he teachers materials give 'a. history of the trtmk and the basis for its compil—l_ .

‘ation: The- materials include a desctiption of the artifacts included and suggest-
ed- ‘ways to use the ‘tyumk in’ the classroom. The trunks ‘vary slightly in the number

and kind of objects assembled

On the futute of the Grandmother Trunks Markham says. - .
. . . . b
. Since we cannot begin to send out tnmks to all who wish to use them ’
and we do not- ‘have funds available for putting together more trunks-.
" nor staff to keep ‘them on ‘the road, wer try td instruct, others to do

X 'conmmnity, schools and museum. A long-range goal .of our Education.

. Department 1s to serve as a clearinghouse for Grandmother Trunks put .

o tosether in various commumities around the. state. "If the encourage- -

© ment- results in trunks representing commmities around. ‘the state, we _

" _would hope that one would ‘find its way to the museum. In this manner, ’
-a German :from Russia Trunk compiled in Greeley, Colorado, for example, '

- "so. We'see the current project as a vehicle for involving the entire - .

‘could be: exchanged with a school or community group “in Trinidad, Colo— o

rado for a Hispano 'l‘runk -1t is an exciting possibility. g .,

-The artifacts for the tnmks have been purchased collected specifically

‘ for the trunks, and drawn from the Society's use collection.v ~Since most S

) communities are-unable'to draw upon a"museum's collections, an 1890 - --
: 'pair of sinew beaded -moccasins could be ‘replaced ﬁth’ cut-out soles,.. :‘ iy

S tops, sinew and beads for making.a moccasin.  We-havé hadto do this very -

" ‘thing to increase-otr number of.-Irdian Grandmother  Trunks from three to .
five a couple of years ago. If the community becomes involved some of
~ . the artifacts may be donated on the spot. If clothing, dolls, doll"
. .furniture, étc. is included this. can be replicated by volunteer. workers

b

" in the- community ‘A group of Senior Girl Scouts made sunbonnets, aprons, =

rag dolls and: doIl clothing forour Black Grandmother Trunks Ve loaned -
o them the real thing and they reproduced them. B : o

Tt takes a certain amount- of | courage to tackle such a project (as the

| existing Grandmother Trumks iject) and should never. be done without L

: ..help from the group you are trying to portray.- ]

o
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Monmouth County Historical Association
70 Court Street .
Freehold NY 07728 " ;_-‘,7. :

-

In 1974 “the: education staff of the Monmouth County Historical Association was inter-
~Tested im -giving its school-age -visitors-some idea of the- lifestyles-of -their peers- —‘;-»--“-—'

and former residemts of. Monmouth County in the early 1700s. Project designers. also: o

hoped that a thoughtful, in-depth program might spark a long-lasting interest in
, museums for the children. o

l
1
|
1

Working in cooperation with the Junior I.eague of Monmouth County, the Monmouth :

" County ~Historical Association de.veloped the Jonathan Holmes Day presentation, a 2-hour

. program for 4th and 5th grade schoolchildren. The Junior League provided volunteer .

. docents ‘@nd a: 3-year grant, for 6perating expenses, including 2/3 of the salary of ¢
the Education Diréctor. The size: of the League's contribution diminished with each -

_ year. and. at. the clase of the three years the Monmouth County ‘Bistorical Association

had absorbed the full cost of operation for. the anathan Holmes Day prograxn.

According to Rosemary E. 'I‘roy, then Education Director, "The program takes place in

. a farmhouse built by a Dutch-English family in about 1720, _Upon arrival, the children.

. are gree.ted -and given some background on the house and on the families who lived there. - ,
Part of this‘welcome includes the distribution of name tags that pives-each child; for'
. the time ‘he or she is in the - house, the name, 'age and relationship of a person who N
1ived in. the house. or might be gathered for a family celebration in- about . 1740. . The -..
" tags . are color coded according -to -family and when possible the "families" participate i
_ in-the 2-hour visit. together.". Working in small groups of betwéen 8 and 10; the - -
“ehfldren .spend _about .30 minutes "in éach of four activity ceaters: the kitchen,the '
downstairs rooms, the upstairs room with its spinning and weaving equipment and the :
ce11ar with its woodworking tools “and examples of vﬁd joinery. o .

In the downstairs area, using inquiry techniques, the dOcents ask the students to" con- e
sider the  rooms’ 4n terms of their possible uses and of ‘the™ fa:milies .who used them.- Also, K
"111ustrations from contemporary sales catalogues: (e.g. Sears) have been clipped: .and -
. mounted ‘on. masonite.. These. axe . distributed to the children who .are encouraged to -
’ compare ‘and ‘contrast the illustration of- the contemporary item with an earlier object
- of similar 'use .found. in the rooms. Following participation in each of the activity °
centers, ‘the full class reconvenes and discusses the visit, sharing experiences.' Lastly :
- mix and match games and a word find game s distributed for the. children to take with T
This is the product of ‘the 3—year evolntion of the program. Initially there were. no. name
tags, picture cards or a woodworking activity centeér. ' One possible modification in the '
-~ existing program includes the addftion of anactivity center in the- cellar that would -
emphasize the agriculture of the early 18th century - : B

.-(

In advance of ‘the visit classroom teachers receiVe an abbreviated version of the .
backgtound materials distributed to the docents. SR _ L : R B ;
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National,Portrait Gallery

8th ‘and F Streets, N.W.
Washington, D C. 20560 :

The staff of theAEducation Department of the National Portrait Gallery 'devotes
~—~much of~its~teaching—time~to in—achoolfpresentations"ideally thosekpresentationsff

-are follqwed with a class visit to the museum. The Education Department will not

knowingly make the classroom presentatiod if a class does not plan on visiting .

- the: gallery. One such’ program reenacted the-.trial of John Brown and has been made-
-“avaiiable*to-Washington, DsCi ~area—junior and-senior high schools gsince 1972." -
the course: of the trial, the staged ‘questioning of and by NPG staff highlights. the
moral issues’ dnvolved and can be used as the basis for classroom discussion in o

American history, Black studies or related classroom subjects., ' :

Four days a week, a team of six including staff- and paid college students serving'
.as educational aldes, visits classrooms and plays the roles of a judge, witnesses'
and attorneys, making ‘the ‘trial of John Brown and ‘the issues involved very real .
‘to the students. Few props are used, although Some slides of Harpers Ferry and
John Brown can. be projected on a screen. The class acts: ‘as jury and is invited
“to question the witnesses’ and ‘examine documents and artifacts ‘Presented.- in ‘evidence.
. Since-its introduction in 1972, the program has been shortened from 2 hours to
about 1 hour,. permitting the- staff to visit more classes. To" shorten time in
~class; the staff ‘no- longer directs the student—jury 'S deliberation, encouraging
~ the teacher to. do so in a separate class session. About 90% .of the teachers and .
classes do -hold the deliberation on their own. 'The teachers are provided with

" -a packet-of materials including. copies. of pertinent documents used in-the trial,
legal summaries, testimony of the witnesses, a copy of John-Brown's speech to the
jury, relevant.statutes cf Virginia law-and" suggestions on conducting the deliber— ’

) ation.

About _one week following the classroom presentation, the classes visit the gallery, : -

“being. greeted by the same team of staff members who had reenacted trial 4in classs
_At-the museum, the groups are led through ‘the galleries spending time with por- o
traits of historically important figures contemporary with John. Brown. '

&

; Initially at- the museum, the class ‘was divided into small groups with one education- R

-.al aide per group, and asked to assume the role of abolitionists from Boston, freed
‘ slawes “in ‘Canada or house and field slaves in Virginia in the 'mid-1850s. A costumed
John,Brown met with each- ‘gToup, explaining his plan and seeking support. Again the-
“students.’ were. encourageo 'to argue the merits of Brown's stand. This component was used
_for two years and then eliminated because it took - time away -from the in-gallery visit.

The educational aides are recruited from undergraduate and graduate students who
- have an emphasis in American history, a relaxed manner and an ability to. play a
dramatic ‘role. Some of the students receive credit for their 10 hours .per week

spent in- the .classroom. Training and materials include a script,.a biography of Brown,'

‘ readings on .the’ Civil War and rehearsals. An experienced team: stages ‘the trial for .

the new recruits. “‘g~ - A s C

S

A second NPG program presented inrschool also forces students to make .and defend their ’:
“decisions."Include Me In," introduced in 1977 and "designed for upper elementary
school students, featureo four. historic figures illustrated by a set of black and
white, 8 X 12 photographs mounted.on ‘heavy- bainbridge board. - The figures were. .  °
-'chosen .in: part ‘because* they<are famous, but yet not so famous as to eliminate the
opportunity for disagreement..,;‘ - g“,, e L




- .and leads the activity which is designed for pre-visit classroom experience. . :
' Initially it was-aséumed that four docents or staff members would be needed N
' to direct "Include Me In," one-fourth of a class discussing each nominee.” In
the course of testing out the materials, it was discovered that, although not
'ideal,-the program could be presented with as few as. one museum person. Under
-~ those circumstances, half the class observes the second class in the process of
"détermining the merits of its nominee undex the direction of ~the"docent.  In—-the-- -
' ‘course of a -class period, each half has “the opportunity to elect or refuse its = . ~
. nominee. Although four figutes are available, only. th;"ee at a time have been tried
___out in the classroom. As of November 1977, the kit had been tried in only.two class
- * Tooms.. Sy R : Co ’ o

' Photographs include. portraits in a'»variety' of media from the NPG collection when 4
possible.and other photographs of amn historic nature of the. subject or activities r

"relateld’to" the subject.The figures were chosen in part hecause. they are famous, but
‘not ‘too famous; an American president, for -example, would provide little to. debate.

"Include Me In" now includées Amelia Earhart, Babe Ruth), John Wilkes Booth and George.'

A. Custer. Acécompanying each set of photographs are a onme-page biography on.the . .

' subject and short. guidelines for the: students’ decision-making process. (A sample”

- biography for Johd Wilkes Booth follows this program description.) . S

. After reading the, biography and studying the photographs , students are asked to = -
make .a* recommendation about whether or not the jubject should be added to the .
" collection of the NPG. 'Students send their rec;mendation"s to Marvin Sadik, .

Director of ‘the National Portrait Gallery. .- g S o

~ Conversation about the famous figures reveals a variety of reasons for their = .
places in history, and the fact'that history is not just: political history, for.

~ example. Teachers, have indicated that they found "Irnclude Me In" tobe a partic-

-~ ularly good strategy as a pre-visit classroom experience. Y - S
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Used with the permiss‘ioa oi the -Depart.x..ent of Education The National Portrait 0 e

jlery, Smithsonian Institution, Washington, D. C .
INCLUDE ME IN o

I shot and krlled Abraham Lancoln Amerlcas most Joved Presndent;.'}
ffg.-‘;Most people think: | 'was crazy, but- 1. would do it again. Lincoln. ‘'was
E'f:fwatchlng____'a play at Ford's Theatre m _Washmgton when l put a bullet

' iljwas an actor myself After l shot meoln l jumped from hxs box
:af the- theatre:down to the stage'.and broke my leg. - Despite. this, 1
?_.g}héld_ up-a dagger and sard ISic’ Semper Tyranms 1 whlch mea;:s m )
?;;fLatln : "So shall |t al"' ys be wr tyrants " s 5» o

S meant by thrs;that meoln deserved to dle because he had treated o
:';-!the South cruelly and unjustly in the. Civil' War. 1 was’ m favor of e
V__:?slavery and had tried o -help- the- South in. the Clvd War, . but it was .
‘no use.:: 1 wanted to take*revenge on Lincoln, and 1 -did. Although
- my: broken leg’slowed  me-down, .. I -almost escaped F'nall{the4 Army -
“tracked me fo'a- 'nbma ylrgx,ma farm.- They set flre ”thé barn

f[to make me gwe tpshut 1-shot myself mstead

L . »’
o e T

;--.~—-—

Klllmg Llncoln drdn't have the. effect 1 hoped Most people were sad -
and -angry- because'“"they remembered - Lincoln as great and kind. - The o
‘North treated. the South- more crue{ly than it would have if Lincoln =
‘had Tived. ﬁon't you' think: there -ought to be a place in the National
~Portrait . Gallery for people hke me ‘who do terrlble thmgs that change

hrstory 2 e
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Old Sturbridge Village ) T il
Sturbridge, MA 01566 NS _,f :

~ -

LRV

The staff of the De‘partment of Museum Education, 01d Sturbridge Village, places con- o

S AV

siderable emphasis on teacher training. Experience working with teachers at the’ _
museum taught the -0SY staff that during undergraduate and graduate training, teachers-- C
to-be: ‘had ‘11ttle opportuni‘ty to develop skills in:the use of museum resources and as .
.a result museums became a ‘place for field trips, rarely realizing their full potential
\ for closely l.inking the field study experience at the museum with the school curriculum. -
B
The classroom teacher is a key element in’:the . educational process and with training, ;;_
' can become-an advocate with the expertise to carry on effective museum-school programs
. By teaching one classroom teacher to use- the miseum more effectively, the staff of o~
the Teacher Center believes it can reach many more- students. S - S

Iz

Through its Teacher Center, OSV offers a well—structured, year-long training program o
i for. teachers from member school districts. ‘With each menbership, a. school ‘district . .
_‘may entoll one sta.ff member in thé year-long training program. A full’ institutional C
membership fee costs $1,000. ,00 per school district per participating teacher. Less. .
" two. in-service. workshops, a second.type of membership- ‘1s available at a cost.of $800.00
The Teacher Center- involves eight school systems and- OSV.'tries to subsidize memberships C
. for one-half of the school 'systems.- About 30 teachers are enrolled in each year~long '
program.- This’ current program began in 1971, in cooperation with ten'l6cal Massachusetts
school districts and with funds from 'I‘itle III of Elementary and -Secondary Education

Training includes 1earning theory, teaching strategies, evaluation techniques, as. well" M
~ag content’ seminars which explore comparative analysis -of - ‘the. 19th. and 20th century R
" ‘commmities -and patterns of life. The training program combines" aspects of«curriculum U
' design and field-based education in developing with teachers -a- model: curriculm for the.;;',
- study of ‘commmities. - Thé training progtam contimies throughout ‘the 'school. year with -
teachers visiting the Village in eight 2-day sessions and also includes. B

Ce observational and demonstration teaching in classroom of participating teacher. PR

-; . instructiona]: materials used in. the training seminars and a copy of the REINI
curriculu:n model.n o :

'. an’ escorted field study for the students of the participating teacher. . P

periodic ‘conferencesat OSV. for ‘district administrators to inform them of pro-
~‘gram activitiesand’ progress in training.’ S : -
sfx“g"rad te-credits of “a stipend of $150.00° for. teachers..- Lo

: ca discount of 152 for teachers of educational materials related to their
curriculum study Lo S : .

'Zl"
,

For visiting teachers, not necessarily enrolled in the training program, there is a
Teacher Space in the OSV Museum- Education Building, an area set aside for teachers to -
relax -browse’ through materials and’ investigate new and old. teaching .resources. Teachers.
-~ are encouraged-to’ bring in'student work from classroom activities developed by the .
teachers ‘and- involving a visit to the Vi‘llage. R . _ o LN

\

.\‘




-Philadelphia Museum df Art . :
_26th and . Benjamin Franklin Parlway
' ,}._.Philadelphia, PA Lo s

: In the Wintersteen Student Center of the Philadelphia Museum of Art, LT
f‘—‘“specffically”designated ~for exhib:tts “and”activities of the Diyision of
’School Programs, the staff of that division has’ recently installed the. =~ .
"Curiosity ‘Shop," a-workshop where students can explore. ‘objects in-depthy = . .
" up“close and with. all.their semses. -This. collection of about ‘100 ‘objects Lol
Tepresents: 200 ‘years' of _American history and is not designed to be toured,:
. but: rather to be- used as a laboratory where -students and teachers -cam study
different categories of objects. The Curiosity Shop is patterned after- a.’ .
limited access collection. for .adults designed by Joan Lester, Assoclate. . -
Curator, Northeast Native American Collection, The Children's Musemn, Boston. -
_ According to ‘Patterson’ Williams, Administrator, School Programs, ‘1ike The = ..
 Children's Huseum, the. Philadelphia Museum of Art: Education ‘Staff wanted to.
"design a way by which the objects could be used but not used up."‘ e

_‘ .

’.'he objects, stored in simple pen waIl eshelving, are divided into five _

- subject categories. Ameqwan ]thuid ‘contalners, . Amsrican footwear, A_merican ,

lighting- deviees everyday objects made by the "Shakers .and objects made in"

;. the: Pennsyivania °Geer. sftyle,@ Th'e&first three ’categories were selected’ T

* becaudé: they can be ‘grouped” byt [1ar function, but different styles;
. the. latter “two- categories presentrd:t‘ems that are similar in style, but. which
’."; are: different 4n fiunction.  There are also, contemporary objects to be used

for’ comparative activities .and various auxiliary materials, 1like labels, - . t
photographs and raw: ‘materials.. Folding stools:and a large worktable with a .-
felt cover are provided for each of the five subject areas. R R

' Each“ object is tagged or mounted and’ assigned the imprint of an ink stamp
hand 4in’ stOp light: colors, red, yello_w or green.. A readily visible. legegd

. informs”children that a red hand means "Do Not Touch;" 'a’ yellow hand me&s a{ o
o "Touch With Extreme Care'Land a green ‘hand ind:[cates "'Touch With Care." m S

¥ -V

A

'.l'he museum teachers are- preparing several kinds of learning activit:ies to
help students study each . of the areas of the workshop._ These activities may-
include drawing objects, making adjective 1ists describing objects,%reading ¥
~  information.about ‘an object; e'xamining pictares of objeécts § uwmparing : -‘, .
objects and making generalizations about groups of objectsd vIn-addition - @
"there will be activities to help students to explore the "mBaning" of . :
objects, ‘the’ ways - ‘that ‘objects reflect the culture that- produced them, the. . SR
¥ "va(lues" expressed by objects from another time and place. - Lo VIR :
~"Our basic, method will be to study (look, touch and record) the physical ST
"characteristics of an object or group of objects; to learn ‘information ' ¢ "
.'@bout .the maker of the: .object, the methods of making and the use of ‘the -
‘ object, and to draw ‘conclusions about the culture that that produced the 7 o
_object based on’'the characterigtics observed and the information.learned. =~ .
This' is .a standard method that archﬁogists and historians use for-dealing T
" with primary source’ artifacts -and documents. We (PMA) hope to design appro- . - >
. ~priate learn:!ng activities 80" that elementary and secondary level students Lo !
“can--learn’ about these methods as well as the American history content. .
- (Bxcerpt from information sheet for teachers y : _ :

.,
%
FR
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i?Within the Curiosity Shop, ‘Williams' teaching area is Lighting Devices: ,
Each student selects one 1ighting device' and Williams directs the students

‘to the’ worktaﬁles, unbeknownst to the students, grouping them by related
features of ‘their lighting devices. as she does so. For instance, all
students who selected candles are placed at the first table, perhaps next

.to. the table of students who-selected  animal fat lighting dev1ces- already
" two kinds .of ordering ~have been created for later discussion. Using data
- retrieval: sheets, each student examineg his object; later, sheets and objects‘
- are .exchanged and the information shared with classmates. And the museum
- teacher works . individually with students, supplying additional information

and direction: To close ‘out the experience’ in'the Curiésity Shop, and ‘just

before the: gallery visit, Williams_reconvenes the students and directs an
activity. This could be.a ‘discussion “of the’ need for’ 1ight the fear

'_some people have of the darkness or creation of a time line with the lighting
- devices. The time in- the_Curiosi
visit to the galleries.;; : 4 g

ty Shop creates a'natural focus for ‘the

On the future of the workshop, Williams writes:

We plan to have the Curiosity Shop open for '18 moﬁfﬁs at least: (February~nf
1978 to June 1979). This long period- of time will be necessary in orderL

to accomplish the=following goals.;

1st to develop teaching methods (a set of specific 1earning tasks to. be

performed by the students .geared to different grade levels) so_ that ‘

'tc, the classroom teacher can, with: parental help and minimum museum
". staff supervision, use the Curiosity Shop without the help of

» . ‘museum teacher. In order to accomplish this ‘goal we néed to~ i?

' periment with 1earning tasks. (6 months); 2) .do inservice traiﬁing _ "

_of teachers who will use the Curiosity Shop and develop preparatory
. . materials to be sent to the teacher. .
: 2nd to develop methods of. dealing with "hard information about~museum

- objects, to make information available and accessible to students at '

‘g;  ~'various grade lévels. Qnce developed, these methods could be, used in
. ' - teaching in other’ areas of the museum. ' At present W& are considering

such things ag: portable document ‘files containing photographs of

_ the objects in use and other primary source documents 1like adVer~";fi
tisements and handbills; portable charts that place objects in style -

order, or in other categories; schematic drawings designed to help

-~ students to note 'style and other characteristics of individual objects

3rd to. develop a permanent workshop gesource for. students and teachers.
. This could be-a set of travelling kits made up from the objects
- now in the Curfiosity Shop or the permanent installation of part or
- .all of the present workshop in a classroom in. ‘the: Hhseum. Other
-V'possibilities will“also be explored. o e
-

;.. own analyses -of the.objects- A'more sophisticated version of this booklet. 3”
Joois that the classroom teacher could teach his or her class in the galleries..-
i .~ This would provide . the museum teachers more time for other programs, It is
,fégisWilliam s hope_that" eventually all. possible information for a given object
1%, would'be. available to, every visitor, ~All ‘information found in a scholarly”

oo category ‘or in a: curator 8 files would be made accessible to the éeneral S
‘public, but presented’in a form more easily digestible by'that public. C A“JQ

. v
. .

o Williams' enthusiasm for the Curiosity Shop and its myriad 1earning possibil-‘ o

- itieg is contégious and understandable. TFor instance, in addition to the . ‘
C development of document files on each object, Williams foresees illustrated
. booklets on each object filled with information gleaned by students\in their-.

)
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' For the first 6- to 8 months of the exhibit, the Curiosity Shop will be a--
vnilable by appdintment only to school  groups, grades 3 to 6. Now it is -
f.used as’ d pre-gallery experience, half of a 2 hour visit. year junior .
'srand senior ‘high school students will be included. Later it will be availa-
-ble” still by appointment but with specific teaching- tasks and’ printed ma-
'g'terials, ‘not” necessarily with -a .museum teacher. Eventually Williams sees
T',the Curiosity Shop being used -by adults as well. . .

4ﬂﬂEvaluation of the Curiosity Shop-will be delayed until the final six months .
:f,of the exhibit. Williams. points out that ‘the evaluation ,will determine the
j;jeffectiveness of the Curiostiy Shop techniques, how much the visitors have ;*
*.learned, and that the process will evaluate the staff s, teaching methods and

;”"strategies. ,_- -‘. LN ] , N : Lo
'7'Workingwwithin.a.budget of $4505 the education staff spent $3000 ‘on objects '
. for the" workshop, keeping ‘the balance in resexve for- ‘any changes that might
& ibe. needed.v The staff is hopeful 'of additional funds of about $4000 next
| year to-cover expenses like printing of teacher and user materials. Some..
~c,objects were: selected from the'museum 'S storage areas. - In approaching ~
,V;the curatorial staff for objects to. include, ‘the’ education staff found: the
o~ curators very "responsive to ‘the project. Although their motives are not .
.. suspect, one possible - theory for the responsiveness of the curators is. that
"~ the curators do- not: hold artifacts in the same esteem they reserve" for,fine
__:art and. may have ‘seen as inappropriategzgi an art museum those objects re-
.'quested by the museum teachers of the sion of School Programs For
" whatever: Teasons, the. Curiosity Shop project received intramuseum support -

s"and the_education—ssaff—feted—the—ba%ance—of—the"Phiiadeiphiarnuseum of“
\staff at an in-house opening.

‘e, .a

- In August 1978 Patterson.Williams added this update of the Curiosity Shop.

- During the summer months of 1978 the Curiosity Shop was opened on. Tuesdays
. and Thursdays for family groups, especially for families with children
~"ages 8 to 12, - The furniture was moved . around so that very different kinds
~~activities could occur each day.. : R . :

: On Tuesdays we arranged a "library of American antiques," focusing on light- _

. - ing}, drinking vessels“and shoes. Objects could be removed from the shelves -

' for close examination, other’ objects were ‘scattered over tables each with

: :;information (booklets, labe )-attached for visitors-to peruse. Perhaps
+'the ‘most successful observaj activities_nere stimulated by "detail

-, detective sheets™ and "Can’ Ydu Compare’" sheets. In the former, ‘six

F;_-details are presented and the visitor must figure out which. objeot has )

) xﬁ”which ‘detail. In the latter instance, visitors are asked specific questions

;. 1ike "which is wider, longer, etc.?" That is, we pose questions. that can- be

.answered only by examining two objects 1ike two railroad lanterns :

C ,.On Thursdays Pennsylvania German and Shaker objects were featured with
... .~ several "make it" activities. . Visitors were invited to make a: Shaker spirit T
"~“drawing or a Pennsylvania German family tree or a sampler. : 4

. .-On. both days, families could stay for five minutes or for two or three hours.
"This use of space was based in large part on what we had seen done at . ‘
,;"Zoo Lab" at the National Zoo. a. participatory learning center ‘for: families.v




Sunrise Foundat:.on, Ige. - - R T : ,

‘The ‘Childreén's Museur and Planetarium - _
Charleston, West vi ginia ST } L

' About six years ago, the staff of" the Children *s, Museum and Planetarium was approached
by the West: Virginia Department of Education and was asked to develop a program to
" enrich the prescribed eighth grade curriculum, a.year devoted to state history. As a -
‘result, with initial budget of Just under $30,000, the staff at the museum developed '
the. West Virginia Heritage Trunk project, a set of trunks packed with genuine artifacts
and some: .rep oductions and curriculum materials chronicling West Virginia's first
" decade as a state, 1863-1873 The trunks are lent to classrooms across the state for
- periods of/two weeks. Initially funding was available for. only eleven trunks, and
. those pr red insufficient to satisfy the requests from schools across: the state. '

.-

: .Accor fig to Hrs. Dolly Sherwood,. originator of the project, 'We made every effort )
t 'ude ‘those’ things - used-in daily 1ife, like clothing, toys and books, as ‘well as
te like family letters that tell:of hardships and death, deeds:and 1land grants,
_ of lading and a’ circuit—riding minister's license of remewal. ‘Othér objects
- 1nclude a: mountain dulcimer, a quilting kit, a sampler, spectacles, homemade soap and

.‘some minie balls.of the Civil War period." _ , i L
7 Audio—visual aids dre alsc® included with. each trnnk 2 filmstrips, one docmnenting §
- the. Heritage ‘Trunk Project and another showing a ‘mountain artisan cooperative and the
.- quilting procedure. .Originally 'the trunk included: a tape on folk language and lore.
with hand puppets to-dramatize the’ taped materials.- The' revised trunk has’ substituted
— this with a suggested puppet’ script on. mountain remedies and a tape of mountain music. EE

For ease of shipping and to further emphasize realism, these objects and audio-visual
aids are packed in camelback trunks large enough to hold the'dulcimer. The trunks:.
“came from a variety of sources, many from individuals, and were then restored by the
: state s Department of Culture and Histo::y e ' e R -;-._,:%

To fund the initia.‘l project, the ‘TMuseum. received.nnonies from the West Virginia Arts -
~ and Humanities Council, with’ matching funds and. services from.other agencies, including .
-theJ)epartment of Education which circulated the exhibits to . schools throughout the. state.
; A very important component of t.he trunk cont%nts is the set of role—playing cards. R
-"Role-playing is at- the heart of the’ project. A trunk traveling,gas an exhibit would - . ..
" be Intetesting emough; but it might serve only as a 'show and tell" without something T
‘to glue it ‘together," adds Mrs. Sharwood. As a result of reading and interviewing -
_ older West Virginiang, Mrs. Sherwood developed 36 characters, each based on & real
. person and grouped with other chatracters into six. family units. A printed teacher s
-guide suggests a wide variety of related activities,: gome, like spelling bees, ‘quilting
" parties or sing-a-longs, ‘are' intended to be undertaken within the framewor of the .-
- rele-playing families, or course using -the'’ clothing and artifacts within tge trtmk
Upon request ’teachers workshops ‘can ‘be’ arranged. ST } C

»Evaluation of -the trunk project was limited to asking teachers to complete a scale
‘of ratings of items and ¥espond to questions in. an. essay; this information was sup-
_plemented with enthnsiastic letters from: sume students who had used the trunks

v..In 1978, the Herltage Trxmk, project was tak.en over’ and extended by t o
:';ment of ‘Culture and History. .The: state will Provide\each county ‘ywit:eait;::s: Bﬁ?’?‘ S
;;;trunk (there are 55 count.i;s and 5. trunks), ‘each county will appoint ‘a  trunk coor-’
“dinator, possibly a classreom ‘teacher. - Each ¢ounty coordinator is responsible for.

_the upkeep of the trunk and the mechanics ‘of the loan within his/her county. The’

\‘l




..'/
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' state will provide the counties with a 1list of sources for replacement of artifacts.
©'and a ]ist of related resources. Individual counties can seek state funding for .

- "ancillary services to emphasize a particular aspect of a trunk. Perhaps a county
" .has a special interest in spinning and weaving; the county could seek funding to -

?iovideda;Spinﬂer;or‘weaverein-residence to augment the trunk's attention to that
craft. . Certainly. county historical societies and local historic houses could be

f:fpalled;upon to enlsarge on a.variéty of aspects of the trunk.,

' In the course of reorganization, the contents were Teappraised and some alterations’
"'« were made. - More clothing was made available and in greater variety. The staff g
* consulted with a costumer with the National Park Service at Harpers Ferry, West L
. Virginia for authemticity. . S o B o .
Through several factors,fnamely_thegindrease in the number of trunks.available, the
_ fact that countles are responsible for the care, maintenance and mechanics of the .
“loans, and the  refinement of some of the contents, Sherwood and the staff at Sunrise, -
Inc. are enthusiastic about the future of the West Virginia Heritage Trunk Project.

- A second like-minded projéct ‘employing footlockers pre—dates the Heritage Trunk Project
. by about nine years. Detailing contemporary 1life in ten countries, these footlockers
..are loaned to area schools for in-class use in conjunction with classroom ‘currigulum.

- Recent magazines and newspapers, clothing, coins sample crafts, 1lists of native

- foods-- these are typical of the kinds of items found in the international footlockers.

Frieads of Sunrise have donated objects to be added to the lockers and.there is 1little

'expense to maintaining the project. Written materials are not provided with the kits
_although some countries have accompanying cassette tapes. The bulk of the use of ,

".the lockers 1s by elementary-age students. The schools have total responsibility -

- for pick up and delivery of the lockers, - = R S o
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—The sample materials

that

follow-are culled from the

‘files of ‘the Center £
Museum™ Education and are shated.
. with our sourcebook users with
. the permission of the
.individual authors..
" varieties:of approaches are
intended to - serve as. spring-‘
boards to you as yOu develop-

your own programs and -

to make additions to.

or

These'

..

-

‘We encourage you””
this -~
.-section as yot locate other

idea materials that interest )

-fyou."
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Anacostia Neighborhood Huseum, Washington, D. C. S
: From a very attractive neighborhood walking tour for children, we have selected
'two.- entrieg— suggestions for teachers on using the book and one of the stops

ST on the walking tour.

’ Baltimore Huseum of Art, Baltimore, ' ' o

The: education department of this art musemn prepared a handsome and well- -
thoughtout set of pre-visit materials to accompany a Bfcentennial exhibition -
of an historic figure in Maryland.. - A

- L. : '~_.

ot N

2
.

- Colonial Williamsburg, Williamsburg, VA o - :

= - This popular 18th~century site has a sizeable and sophisticated education

‘ N department. ‘The one-page excerpts from the teachers'.handbook provides a .

good indicat_ion of the careful organization that has" necessarily evolved as

visits have increased. N .

R .CEEREI.—Missouri H.istor‘lcal Society Cooperative Education Project, ‘St. Louis, MO

s . eAn’ historical society, an educational research organization,:a library, )

T professional club and five schools- are. working together: to develdp a.five
T "lesson unit“on 19th-century St.. Louis. Attention to’testing and revision

of materials are stressed. ST ,_7. ' ) .o

.
1

. Eastern Washington State Historical Society, Spokane WA ‘ e
Through' the genmerosity of this historical society, we are able to enclose .
actual copies of its Object. Analysis Game 2, a small newspaper produced to
accompany an exhibit of early Ametican_houaeholdlnbie_cts that had fallen .~

: into disuse. Possible identifications appear below the pictures ‘and the )
S .remaining pages of the newspaper are ‘f111ed with articles and. advertisements
that aupply information needed to identify the objects. - .

v
, o

National Council for the Social Studies, Washington, D. C. -
: : This "Primer of Communiq Resources“ is a brief; but useful guide to: some

_ \sources’ for the study of local coomunities. It just appedared in Social
¢ Education (November/December 1975), the journal of the National Council - _ j\

for Social Studies. This particular issue is filled with other clues to
the teaching of history._» L o

Old Economy, Ambridge, PA o R ) . R
... This restored Harmonist village first developed a one day live-in program :
w0 for Tifth graders. Later teacher in-service was supplemented with a teacher .
1live-in program. Excerpts from its booklet about these programs is pre- T
sented here. _ 5 : . RPN
‘01d Sturbridge Village, Sturbridge MA. B ‘ F
. " From this: well-respected education department comes a short guide to some -0
. "of the concepts, resources, teaching strategies. and learning objectives that:
can organize a.visit: "£O0¢ ‘an historic¢ house. Also from OSV are included blurbs
-on the site's school ﬂﬁsit program plus two examples. of materials for a
. ~ school's: field study visit that focused en the themes ‘of work in the 19th
':'~-A.._century.,,-. ) . ;

Western “Reserve Historical Society, Cleveland DH

-+ . This museum has prepared a guidebook for adults who visit with children. :
s It includes games, . a cﬁvities, looking strategies, related readings and
S quotations from manuscripts which are on file with the museum's library.

- The guidebook's entire thoughtful introduction is :included here,
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Used with permiss:ion of the Anacostia Neighborheod Museum, Washington, D C

A WALK THROUGH ‘OLD’ ANACOSTIA N .

OWCANTHISBOOKBE USED?

oo This M works best, of course, for groups in or near the "old" Anacostia area.. .
\:’Groups -from -outside of the neighborhood should arrange transportation in advance so that-

' students may either walk or ride through the neighborhood - You may also wish toplan. . -
‘ahead for tours.of the Frederick. Douglass home or the Anacostia Neighborhood Museum if S

_"~youa.recomingbycharteredbus o s R -

'.-.n:-' LA Find ot what your students know about this neighborhood Now isalso a good
. time to begin disctssions about bla.ck history using appropriate vocabulary from the word
_listincludedinthxsbook. . LR

- Use an opaque projector or color slides of the sites (ava.ilable throughthe educa- :
e ﬁon oﬁice)to introduce stndents to or to emphasize aJready-familiar landmarks of the . .
. '.'tm 7" . - __?,J. 4 . . ; . . : ce oh

- Let the chiIdren read and discuss the book Teachers will be able to add to the
.mformation contained in the body of the book by referring to the supplementary ma:l:erial
o pravided for them. BRCEEI | o

>

et e T e e e e

Ce * Take the tour! Hyou live nearby, thetourmaybe extended over aperiod“”df'time"
S interspersmg -appropriate- activities with. short walklng trips. Otherwise, aetivities may w .
_beusedfollowingthetour AT ;. . hage *-w e
" Ina.nyevent theprecedingisbutaguidetobeused, bent andmoldeduntﬂit
___-meets the particularly specia.l needs ofyour particularly special chﬂdren. R

;-‘ S After you have*usedthe bbok and before you return it either tothe museum orto
< your schoollibrary, -take pencil and'paper in hand, Letus know whether the book was

- successful in meeting: its-objectives. 'Let us know how yoti 'used the book. - Tell'us which

* activities worked best for your students, Tell us" also, of additional activities "you devel- o
opedforyourparticular students EETE _ . “

i Again, thisisa nye" rathier than.an "T" book. “Your contribution, no‘matter how .
‘,.'small -will agsist other teachers as they attempt to make Our. neigiborhood history come

'-alive for their ~students

zQRAMARTm;FELToN : - R ‘

.l 6 - ~ b .
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In th:s -country a long tlme ago, the people who
\\{..}ived in the North’ fought with ‘the. people who -

2 'ff'-:thved in the South:. The people who lived in: the
North won the ﬁght They then said that the’ S
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black people who were slaves wouId now be free; | 4'_1'

fﬁ__no 'foodﬂto eat Pres:dent Lincoln set up the Freedmen's Bureau'i'_f‘f
~and: asl;ed General Ohver 0 Howard to be in charge of 1t to help
f{.the black'people. AT _ i




"‘Used with permission of 'l'he Baltimore Huseum‘of Art Baltimore, MD

TR T e AR‘I‘MUSEUM omve BALTIMORE MAaYLANo 21218 2

11 o’fCarrollton, His Fam:.ly and ‘His Maryland..
together for the first time portraits, furni- .
. memorabilia relating to- the life and: family of. Charles
Carroll ‘of cerrollton. Maryland signer. of 'the Peclaration of Indepen-
‘dence. . Maps, views.and 'documents i1luminating Charles Carroll's role
[ ~"ﬂiii"'th"e'”Revolution, #s well as Maryland history from the early 18th to
” the: mid-19th" century will.be: lughlighted “Because of the unique educa- o :
tional experience offered to ‘every Maryland: citizen by this exhibition, L
“we know ‘that: you and your students will want toaplan ‘a: visit . the Ll
Museum between September 30 andNovember 30. RTINS e

In order to vhet*your appetite and prepare you and- ayour students for‘
 what: you will see, We are providing: this packet ‘of materials. They ‘
T-will suggest “£o- you ways-in:which you can: use not-only this. exhibition,p'

but also the Museum's’ permanent collection, as educational tools in all'.: o ‘

of your curric\:a.mn plamu.ng. A ,, S e

In the packe “you will find background intformation and related activi-
~ties. Since your: teaching approach with™ your students is very personal, :
,, we,have chosen not ‘to use.an - expanded lesion. plan fomat. Ner :have the v
“activities. been: created for any: ‘particular age, ‘grade or ability level,
Bonever, included are someusuggestions for all levels. Please use those_, S
aetivities which are appropriate to- your groups: perhaps those | uhich are o
not will spark your magination and’ prove to be adaptable in sone way. L

The preparation o£ these materials has enriched our own knowledge of
Maryland hietory and’ has enhanced our awareness o:E portraiture asa. . -
key in: understanding the paet Hopefully, once: you have used these ‘&

‘materials and ‘gen the exhibition, your excitement will be asigreat as . .

oure..'l'hisisagreatopportmitytoshowhowartcanteachymmg
peopleabouttheirnationshistory' i : S R

We are eepecialIy grateful to the Baltimore city Bicentennial Comnittee .
- and- the ‘Boward County Bicentennial Comission for their generous support
L in this project ithout them, it would not be - a reality. ‘ N

We hopeetosee y}u here sometime between September 30 and November 30. - S
Call us‘ at 396-6322 to schedule -a tour. j . ‘ L AR

?‘:Z’b;ag

s !‘rank DeCato, .




: zvmu' CHAN..ES CARROLL OF CA!G‘QLLTON'S BUSINESS INVOINEMENTS

+ . 1800-1832

" .

Charles Carroll of Cazrollton was basz.éallg conservative in bis .

ted only in ventures wbicb would not ‘jeopardizé either per-.

, sonal or ‘national security. . Even the signing of the Declaration of -
‘~_3Independence bad been a calculated gam.ble politically and economicallg..j ;

Fifty years after tbe : gn.zng, national leaders turned tbeir atten-

' '-tion ‘to”the expanding frontiers. The aging Charles Carroll encouraged

.unification with western ter itories by supporting -the. chesapeake &

. ‘Ohio Canal. project and the Baltimore & Ohio- Railroad.: Although the

c tbe idea of joining Bast ap
L tion eventually brought

Cbarles Ca:roll's abzlity to recognize stable invesMents during

v .' -tbe period £rom 1800-1832 remained as sharp as ever, and ‘he secured PR
" the family's financial status by .invest.ing heavily in national and
- Jocal enterprises, such as the Bank of the United States and the -

-Baltimcre Water Compang. cOnsequent.ly ‘bis Iegacy‘i“s*the result ot'

ut the Baltimore & Ohio system

- a careful balance between an acute business sense and his apprecia- '_ N

J'

.l- 'D:Lscuss the stateme.nt "What's good for big bus:l.ness is good for,'j
- the country.™ In what ways is it true?  In what ways not? How aia

Charles Carroll's development of h:.s personai wealth bemef:.t the

,country as a whole? B . _ T . )

: ",'f2_'."_ Before comlng to the exhibit:.on, study the eoonomic growth of e
Baltimoxe and Annapolis.l 1765-1832. In the exhibition relate your

findinga to views and maps of the Baltimore & Chio. Railroad, Chesa= '

. peake-§ Ohic Canal, and an engraving of the Bank of “North America
(xnost illustrated in catalogue) ' _ , -

o 3. In the exh:.hition two mportant maps--the Speed map of 1676,
. and the’ Baltimore’& Ohio/Chesapeake & Ohio map of. 1831--give insight

into the development of Maryland over that century Charles Carroll

" the Settler would have khown the new.land he was coming to only -

through: the Speed map. The Baltimore & ‘Ohio/Chesapeake & Ohio map.

is dated the year before:Charles Carroll of Carrollton's death, Note
o ‘the. developnent between the .settler's a.rnval and his gra.ndson 8 dea.th
(hoth map J.llustrated in cataloque) A

and eoonomJ.c decisions. Because ‘he was a’ shrewd hzsmessman, '

ive sive.and was never completed, o .
‘Wes stimulate commerce- and oommnicamg D

-

_ tion’ oftheduties of a citizen. ' = - L o



Used with permission of The Baltimore Musetm of are, Baltimore, .
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Since tbe face is tbe most basic elanent of any portrait, ca.re-
ful amlysis of eyes, exptess.ion of the moutb, sharpness .or softness

. of features, and tilt of the head can’ ‘reveal a great deal about the .

.. sitter's patsona.uty. ‘Pose, hands, and feéet can also suggest the
‘ subjeci's ‘physical stature and temperament. In the exhib%ion, you

wdll soemang portraits in which the face is the only element. Some-

5o gg ested Activities. ._

_ t.imestheartist givest.beessential visual clues to the sitter's :
_character and. personal.ity. at otber t.imes he concentrates only upon
”.surface appearmce o _

1. Pass out to the group desoriptive words such as thoughtful.

o "confident ". “charming,” "dignified," or ' "uptight™ and ask the stu- o
dants to commicate ‘the word by means of facial expression ‘and pose.

j:'-2. . —oollage—of {aoeswportraying—a—par&cuhr—mo&on—w
: r?‘figur in a particular pose. - .

3. 'In tﬁe exhibition. compare the photograph of ‘the plaster-cast L
- 1ife. mask by John H. I.: Brovere with other portraits. especially - N

S C : S 3

#

P .
gL

" portraits by Thomas Sully (catalogue nos. 31, 32. ‘33, 34, 35), william

'._Carronton?

Hubard (no.”41), and Chester Harding (no..39), all painted about the:

same time. . What do these portraits toll you about charles Carroll of

B

- 4. , In the exhibition. canpare charj.és Carroll in the early portrait

by sir Joshua Reyriolds (no. 16) with the late portrait by William :
nubard (no..41). Bov bas Carroll changed between youth and old age?

5 Thomas mlly. in his Hints to Young Painters (1873), wrote: ’_ e

'-/..

-.:'; ...Stuartrecomendodtothopaintertodrawthat B
gide of the’ face at which the nose presents its hand-.
.Scmest outline, . I myself ‘have heard Stuart say that:

'he considered: the ‘nose the most important feature in

‘ " giving 1likeness to: a portrait...my experience does °

" not: pmve it'to he so.. ‘Inbelieve the mouth to be the'
most important feature in forming the resemblance.

Intheexhibition.findportraitshycilbertsmart(no. 51) and

Thomas Sully (nos..31-35, 37).” Discuss them in terms of the above Lo

. quote. T SR _ : P : #ort

“ry
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'~‘ n:scuss:ou 'nop::cs .

B .7‘1. nzplore tho role of the painter‘vs. the photographe: in exécuting ‘
. aportraits. .the choices each can make, the p:oblems each must con= -
_'_-_t:oat, ’and the end results. e R s _-'_-..:,‘;-_._'

; 2. : lhat types of art other than port:aits can you find i.n the ezhibi
'.';-3. SCG L‘.youcan locate in the exhibition an eumple of eachof the ~‘
f.'-fouoﬂngmofportraitsx - BT e,
7 port:ait — "  A Md_‘m_z_g_t_ (a portrait which

B o ooncenttates -on picto:ial synboun)

- . R [ oonversation piece (an, 18th century
5 vmiatore © . wy .- English temrm for a family porttait
T :+ - ghown in their home or qa:den at’
' "'":-: 5silhouette' s T t.'noiz favo:ito pastipes)

. , RN

'-,.,'Alaoportraits doneinthefollowingmedias IR

—

lil:hcgzaph ) sculpture o Lo wate:eolor

Cali

- j: ST N\
' ".;'j. ___' K ' - rmr. pmanc'rs

- "1.. D:av or paint you:r: own version of the signing of the Declaration
~of Independenoe. . , . .

o 2. Draw or paint a port:ait of Cha.rles Cianoll of Cazrollton

. 3. prose a port:ut or a self-portrait of a- family member, £riend,

. er celobrity. Choose appropriate "props,". ba.ckgronnd setting, style

i _A_.and/or noaia in o:der toexpu:esa :I.nportant aspects of the sitter's pez- .
Give half of the cla.ss the quotation below on Charles c;r:oll of- -
N Carrollton ask them to do a collective pomit of Charles Can:oll o :
basod on’this desc::l.pt:.on

-"_-v'.':.j',...n:l.shairmscantandvhiteandsilky andhis
S " eyes especially were suggestive of great age...His :

. dress was .the knee breeches of the 0ld school, when . .
em T .f‘I firstrecouecthin,hilwaistooataslongaswe'm - :
N e in the oldtime picturea, and I never saw him except o

' o in a loose. roque-laure, sogmthing between a dressing o
gown. anda frock coat... "~

-John H. B. Lat.tob%




;”'IN~DEPTH ‘STUDY PAERAGES ~ T S | .
- ”Department\of Educational Programs = ' S R P
.- The Colonial Williamsburg Foundation.~ =~~~ . S AR A

¥ Williamsburg, Virginia 23185 v‘ S -

Used with the permission of the Department of Educational Programs, A
Colonial Williamsburg Foundation. . R , -

' "Colonial Williamsburg s Department of Educational Programs has developed ,
' three study packages [primary ‘upper elementary, high school] for classroom
" inqairy; about, life in 18th ‘century. Williamsburg. - Although each package is
' ‘designed for.. on-site investigative work to c;.llminate in-;lass study, a visit
T to Williamsburg 1s not: necessary to wbenefit From the program. Each package
has a suggested sequence for classroom activities, primary and secondary _
. source ‘material, and’ audio-visual Tesources.” The classroom teacher may tele— '
Scope certain activities and reduce others according to specific objectives. ese
On—site work -at; Colonial Williamsburg invoIves experiments which support e
" classroom prepdration. These experiments permit individual investigation of - s
particular sites and of the community. in general.: In many cases, 'the students
will be given--'data’ retrieval' sheets to explore particular evidence and to .
bring their findings: o a group summary session. These experiments can also -

be focal J:oints ow_ﬁswssion4n4he4lassrwm." v

'l'he In-Bepth Study ‘Backage for primary evel students, gr s 2 thrqugh 5, in~ . T
_', volves an 8-week program focusing on "A Study ‘of Community " family: iife, _,fn- -
stitutions, community services, leisure time and change., “Iwo- half-days or one.
f"ull :day 18 suggested for the’ on-site component. . For students grades 5 through
10, Colonial ‘Williamsburg offers am'in-depth package entitled "How We Study
History. On-site activities\center ‘on. themes-—;nvestigation of an":18th=:
century home and an overview study of the comunity through signs and symbols. B

, /“

,vf,
PN

Here follows the Colonial Williamsburg outline for its in-depth package fo
high sch’ool students. Lo i . B

"HIGH SCHOOL IEVEL A STUDY OF AN 18th CENTUH COMHUNITY

CogE

: A three = rogram lasting 1-2 weelcs which emphasizes critical thinking ‘skills
for llth and 1 'th year: students. S N - , .

l. Recogtﬁ.'tion cf a problem e e L
2, ‘Bypothesis formulation. S S .
~.3.. Data Retrieval '~ Ly L0 U ST U -
6. Analysis and interpretation R SRR R ' iR

6. "Formulation of conclusions T AT L 7 .

Students are encouraged to understand the'relationship between the historian,
archaeologist, architect,. curator and archivist.- Students: should-be more: acute

in their observation and more analytical in their acceptance of information- .




. “Furnishings, Religion, and L
.'Social Lifé o ' v o e

Primary Sources on Education,

T utated a]iden of . Nilliama‘hurg » ‘ .
'“?rflate fors €o Sxaning vdluau, o R RERTRE .
--ideal, and attitudes. T R R A S

o(-sue Activi.ies

Onefulldayortwohal'days

}:s

*'_-'.Experiments which support classroom preparation, with emphasis on. Ce
ind.ividual investigation. " -j_ Sk o G&) T
rce material .

} ...Each of these study waits includes a feacher s guide, printed 8
' ‘that may be*teproduced for classroom use’ and audio-visual-material provided .
“on loan at no charge. Theme Studies Resource Packages have also: ‘Been .developed
- for "Women in-Colonial Virginia," "Domestic Life: Food," Cooking, Clothing,”- -
' “Colonial Trades and Tradesmen," "Music in the Eighteenth Century,;" Technologi~-
cal Dévelopment in. the 18th Century " and "Raw Materials, Transportation, L
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COOPERATIVE EDUCATION PROJECT E
CMEL—Missouri Historical Society
i"-‘;St’/ Louis’ Mo . S : .’ -

In/ 1975 CDIRKL (Central Hidwestern Regional Educational Laboratory) brought
tdgether representatives from several local cultural institutions and school
B '-districts to discuss the feasibility of -cooperatively learning how to make
';.-use of local educational‘resources for children in classroom situations. '

'"/A consortium was " formed that included the Missouri - Historical Society, the Pub e Li-
*_';jbrary aud'Engineers Club of St. Louis, CEMREL ‘and ‘5 public schools. A decisio :
'was made to’ seek funding to develop a project that would help educators to t
fundamental concepts about the sttdy of history and the importance of culturalf -
. and historical institutions to elementary schoolchildren. ' In 1976, CEMREL, Igc. -
“ was awarded  a-two=year - grant by the National Endowment for the Bumanities to |
:';conduct the Cooperative Education Project. CEMREL would serve as the coord
. “the. broker, ‘the:developer, evaluator and dissaninator of information on the |-
--project. . CEMREL. and ‘the. Hissouri Historical Society were joint leaders for_. :

. training workshops. :

An abstract of the Project's unit "Pﬁrsuing the Past: 1883-1887 The St. :
- of James B. Eads,” is included at the end of this short description.. (Eads k
- responsible for construction of the first bridge across the Mississippi Riv

T at: St. I.ouis.) .

- ".l'he spirit of cooperation and the considered manner in which the unit was: d e1,~ S
_‘oped can be instructive: to- others. In the first four months, goals, objectives . . -~
and instructional methods were discussed, research was begunion America in Eads'
lifetime and resources of St. Louis were identified. Elementary schoolchildren
i-j»were interviewed to-ascertain what they’ already knew aboutsEads and. 19th-century
St Louis with interviews taking place both at the historical soéiety and .at the
- site of" Eads bridge. After a draft teacher's guide, artifacts and .source- materials e
. were assembled,. five: t,eacher-advisors _were asked to review the materials. Their :
~."recommendations were then inforporated into the unit. SR R s

; In the next seven months test classes were observed using' the prototype unit, T
" dadditional’ teacher revisions were invited and the revised unit was pilot-tested g
" in"five.classrooms with students of diverse backgrounds. Pre -and post tests were CE
adminiatered as well. At the close of this period teachers using the unit were

-ffqueried in person and by questionnaire.- | '- . S

f,'Activities of the second year focused on the disseminati‘on of materials and teacher:.'
" ‘training, “and involved 26 teachers and. 870 ‘students. As a result of the very B
- favorable reception'by. teachers, students,fparents ‘and professional . colleagues, .
“six cultural institutions and groups from the St. Louis area have éxpressed an
. intmsest din- using the Eads" terials as a model for their own units. CFMREL staff

,is available to serve asa ory personnel. ot

A,-".l'his is-;a signifidant outgrowth of the work of the Cooperative I“iication Project. . -
For, although -the consortium members were immediately and> vitally interested in -
-_';developing -a-useful model of history-related curriculum materials for classroom
“use,: the: prime concern was. to- establish lines of communication .and create a worki.ng
"relationship between and among the cultural institutions and schools participating

~in. the project. T e




'Society:and' o

Developed by CEMREL, Inc in cooperation with the Missouri Histo :
' of St. Louis. .

'. : assisted by the St. Louis Public¢ Library and the Engineers' Clulf:
e -~under-a grant*ztom the National ‘Endowment - for the Hmnanities. R

| ng the Past: 1855~1887
TheSt LoulsofJames B Eads

'Ih:.s umt, Pursmng ‘l:he Past: 1833-1887 The St Lou:.s of Janm B Eads
has as its focus the St. Imns oonmm:.ty, ‘its: hlstory, and its resources, -
_part:.cularlv the hfe of James B &ds and. the bm.ldmg of the Eads Bndge

‘National events. of the penod ‘Such as the settlmg of the West, the Gold
- Rush of 1849 and the Mexican and C1V11 Wars, are presented in the eontext
. ‘_of thezr effects upon St._Imns and the lives of 1nd:1.v1dmls hnn&m the ' .

Cltyt}en _ .@i.r. _._  | 7*.; e

- : . : - ~—

) The mtenals for the wnit afe des:.gned to mvolve students in the methods of
. hlstoncal mqmry and the per1od of hlStOl'}' bounded by Bads' lifetime: They _
oY cons1st of a trunk of artlfacts from the tz.me of Eads chosen from the. collect:.on .
of ‘the Missouri H:.stoncal Society, a student text, The. H1$tonan as Detecuve, e
. roa f1Imstr1p/cassette tape presentation t1t1ed ""The Oonnect:.on A History of
a Man. and His Bndge'," and a Mini -Archives contam:.ng copies of ongmal T
' source mtenals--photographs drawmgs, newspaper art:.cles, 1etters, etc.<- «
- wh:.ch the- stud&ts mll use- to reconstmct Bads St. Lou:.s and the“’inportant ‘-
events in hz.s 11fe. L '7 o r,.‘ SR e :
These natenals are grouped mto f:we 1essons In Lesson One, students becane
act:wely engaged in the role of hlstonan/detecuve as they emmne a trunk
of art:l.facts from the period chosen from the collection of the M:.ssoun. l-h.st:onml,’
Soc:.ety ‘In trying to 1dent1fy wha.t s&ne of these arnfacts are. and how they L
were used, the students play-an ‘inquiry game which helps them reﬁne theit -~ °
) -quest:l.om.ng techmquos and skills in framng hypotheses based ‘on careful
- emmnauon of ava:.lable endence ' . .




s

< Iesson “Two is orgamzed a.round the theme of the hlstorlan as detect:we Through
._ read.mg and d:Lscussmg the student text -and workmg w1th aux1111ary ‘activities,:
students are. 1ntroduced to the techm.ques of mvest:.gat:.on and the sources -
- used by the h15tonan. They beg:m to perceive historical evidence as :
| the "cluos" to understandmg a: "mystery" ‘how the present, as we percelve
1t, came to be .. They then’ practlce the techmques they have read about by .
reconstmctmg the first year of thelr lives.’ This activity remforces the
_ importance; of usmg many d:szerent sources and systematlc methods of domg :
:fhlstoncal research L - :
Lesson ‘Three consists of a f:.lmstnp/cassette tape presentatlon wh1ch focuses
on Eads' hfe and hJ.s great accanphshment in bmldmg the first ra11road
fbndge across the Mississippi River at St. Louis. Using Eads' life and’ h1$
bmldmg of the brldge as a focus "The Cormectlon' A History of a Man and
His’ Bndge" introduces several 1nportant concepts: that events are connected
w1th1n a: penod of t:une " and contmue in the1r 1nﬂuence, and that :mdzndua.ls
can take actzon to effect changes in:their own hfetlme and thereafter. “

InLesson'Four, the students use theM:m.ArchJ.ves andotherresom'ces '
to researchl’:‘ads' hfe andthepenodmwiuchhe lz.ved—"’l'heyrecord ‘
then' mte:pretat:.ons of the, penod by produc:.ng an arts fest:.val hononng
Bads andtheblnldmgofthe bridge. Theycreatepoems amuralofthe
'St. Louis: nverfront* at the t:une of the opemng of the bndge, and a
dramnzat:.on of the opem.ng celebratlon and those eplsodes in- Ead's 11fe
wh:.ch the students feel led to h::.s great achlevement.- 'I'he purpose of
these creatlve actlnt:.es is to prov:.de an open ended framework for the
students to create their own h:.stoncal syntheszs and. mtexpretatlon of
this penod“ of history. ;I‘hiarts fest1va1 ‘will represent a’composite of o
the research and mqmry ofthe c‘lass, and, at the same tme, reﬂect the o
spec1f1c mterests of each member of the class. __‘3 :

<

Lesson F1ve prov1des students with an opportum.ty to create a trunk of
n'tlfacts wh1ch would te11 future hlstonans -about 11fe sin the United States

in the 19705. S In the process of. choosmg and Justlfymg the art1c1es to be
lncluded the‘ students will have to recons:Lder in a new context t_he cntena v
for h:.stonml 51gxuf1cance and the compa:rat:we value of vanous art1facts as
Lnd:l.ces of how 11fe 11ved in a partlcular time. : ~ -




d gmde inchudes. some: general .soﬁrcts :

' which can-be pit-together with local

; .‘5‘..5 put iogd.het wnh l&mmg objecttvs,

Joan: Seidl is. Mmter Tmher for Muse-
s Teaching in.the Museum. Educatwn

. ,_Depumnau at Old Sturbndge Viﬂage. o

.. _information tohclp ‘explore. thepast. N
-, Just -as: American’ communities are”* . -
;‘dlvetseandccemmc.sotoomthexr L
: sources. You may find ofd district . v 7
-school ‘records. in. the; historical so-- - - .- .
ciety or you may. find them in‘theat- - .
T [ ofapcrsonwhooncetaughtmthe :

one-room’ district ‘school.-And then -
- you ve located two rsourcs. el
_ S {ronwmd);




JIm thc early mneteenth century.
many -Americans ‘began to " Study -

_week’s “cléaning, mothers how to
Ject wives, and the new profdssxonals,
" from- .offending ' those they  served. -
. These. books. which’ were -available

. even in villages, provide a solid
glimpse into the daily habits, valoes

and  aspirations of : America’s new g'

tcading “middle class.” William Al- -

'. cottsbooksandthoscofCathannc ;
" Beecher are particularly helpful for = ~=
consdumgchangsmfanﬁlyhfcm

- the ' mid-nincteenth century.- You
may -find" advice -books in Jocal or:
- state public libraries or historical so- -
cieties or in a college library. Some:

‘. are also available in reprints such as

- Lydia Maria Child’s The American
- Frugal Housewife (Ohio State Uni-
’- versity  Edbraries, 1971), or Alcott’s

' “The, Young erorneYoungHw
band(ArnoPress,l972). :

Blrths Deaths and

tghe pomt of vncw of lowl

mdivnduaE whio lived in'the past can
help ‘students’ focus  on. historical . -
dlangem their community. Infdrma-

~manna!swh1chadvuedhouscwws_
howmcookandorgamze their

"raxsethardxﬂdrm,sonshowtose-'-*
' Masdcrgqun,howtorefmn .

-
o

Gazetteers and

Travelers’ Accounts
Nineteenth-century -~ Americans, -
cager to learn about the thousands of -
communities which made up the new
nation, might consult a gazetteer or
- read a traveler’s account. Gazetteers. .
_suminarized. the unponant facts -
‘about cach town and city in a partic-
. ular state and can still beuscfulm-
- troductions to a _community’s past.

. Occasionally, as in the case of John -

-.Warner Barber’s Historical Collec-

“tions for several states, such publica- -
- tions. provided pictorial views .of
- community centers. Both forugn and -

American travelers often took note
- of the communities they. passed .
thmugh and. published  accounts of .

their journeys. Local and state Iibrac- .
. -ies ‘andchistorical societies and local

community study. - BTSN

-

o People

Given that “local lustory is aay-

_ " thing which happened in a particular -

~ community before this moment, any :
member of the community with aset
of memories and a Willingness to talk -
is a: potential resource. Students can

DUNEER S

’:.

explore the more recent past by ana-

lyzing their experiences in their com-

relatives, old“timers and other com-
munity members. Some 'schools “in-

~ ventory” the human resources in -
their area by. posnng questionnaires -~ -

in the local newspaper. Staff and vol-
unteers at the historical society, town -
hall, planmng office and public li-

- munity or intcrviewing their parents,

brary can. be mvaluablc friends of " -

e

~ trated with .en

Diaries, Lettersand
-Autoblogra hies

bnonthcbmhs,mamagw,ddths cbllegsarchkelytocollectgam
family . of ‘individuals can . “teers and travclcrs acoounts for thc:r
set a ‘context for- considering how  area. _
'7 those. people ‘miight have reacted to S
“the leWarortoanewmmplkc' R
~'their- town.: ‘National and "
:'-hatecalsnsdparmulaﬂythoscaf- Deeds’ wms‘,‘.“d
ter 1850, give information on who Inventones L
hved in a houschold-at a: ngen pomt .County. court_houses prcscrvc :
- i’ time. Family: genealogies in town deeds, wills and-probate inventories.
lnstona. town directories, and pub-, - .- Deeds, which sometimes spec:fy the.
- lished volumes' of -vital records can. occupatlons of ‘the parties to the -

supplema:t census mformauon to: - transactions, can be used to trace
showdlang& over time. If few pub-- land“ownexshxp and use.” Wills can
. “ished. records-exist, church- records; - helppinpoint an individual’s: proper-;
mvstonc, ‘tax:Jists, ‘and “family ty and,’ ocmsxonally, the division of

ﬁlhpth : ) cjoysand conflicts of family lifc in
c '_ﬁalpusuallym thcstal?ar' the past_Some wills include detailed -
vy slished recotds are genee-. - .jprobate inventories. of houschold fur- ;
afly m»ﬂlc:-.localpor smtc lnstonml ; nishings; Knens, tools; and farm ani- -
- brar; - L malsand cropsat. thctxmc ofdmth.

PR

- Broads:d&s

In the mnetemth ccntuiy, adver-

- tisements and announcements often
‘took the form of broadsides, posters " .

~ tacked ‘in 'a well-frequented place. |

Broadsides’  announced thecommg of

the circus,. gmduanon exercises’ at. - o

the local school;"or"a ‘new patented.

‘plowforsalg,an w_ereohcn -illus-. -7
vings or woodcuts. - -

Local and ‘state’ fnstonml societies .

and libraries, géncrally collect 5road-v - 3

sxd&s from thcn' am L

e

ot - T

“-+being urged to do, but what did they

-mnydo and feel and how did thcy

think about their lives? Locat resi- -

. dents and the local and state histori-
. .cal_societies. often preserve the

d1an&s .and letters of earlier towns-
people. - Published -memoirs, which :

. "often include Jportions of diaties-and . .
" letters, and: reminiscences can beex-" -

cerpted to- provide rich detail about

‘“people in the past as they sought out
- their vocations; courted and married, -
. found God, paid the bills. and visited _

. their friends. An apcnenced ‘librari-

2

~an-may be able to give the names. of'_.,-"._ L
. individuals in your area: who pub- .
‘hshed rcnnmsocncs. - .

_ and moral in-" . .
: strucnonmntdluswhatpeoplcwcrc.- S

R\ P



bﬁiigto carlicst maps may show largetracts
of_land -owned bythc ongmal *pro-

'thelustoncal Mor in the keep:
changc. Other early maps oﬁcn 'mg of the church or school. itselfi
r_ecord d:angs mtown boundarics, E

ocal colc "'f_somewhattop—hmy

wnursennmcnta!nyandmomlu :

m -:&Eughshwaehcrs tmght bei,-:"by towns. at-the: states mandate. RN
10 \ all—mounted connty maps from the '

studying the ‘cconomic. oo taﬂﬁmofwwnsm centeml- |
ications. pattern, and sBal Tife — liges, and splendid lithographs ofthe
of ‘&, Fegion md'forconsdermgthe = . erS ¢
| ) cvali.s dcnts.,Loal -and statc hbranes and '

‘ .-extendedp&nbdnsanme—consnmmg. :

R andledlons task.: Yon may wlsh 10
' > which

25!11 anmvmr.y (ghc sources for ; maps of communities i in; ',selldulesorpamtmgsmthcrcollec-
; the :more recent past. In addition to . tioms: With permis: ﬁ'omthewb--’ff'
pnbhsinng ‘land-usc maps, -regional ;- '

-his- " ; ‘plaiining commissions often publish
tomrwha’; ‘ stndi&svllnch contam mapsofspeaf- ,
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Aruitoxt provided by Eic:

“ 7T NTRODUCTION

. - Y

" their environment — “how™ and “why” people chose a certain life

ing had a Teason. People faced about the same problems of

. because everything
Tiving in’ 1830 as in 1970, but they solveqd then in a different way. .

As an illustration, when the weather tumed warm in May, the LiveIn-
staff automatically moved the site for lunch from the Baker House living
room to the garden. This was not because of some prearranged plan~or -

" desire for a “fun” picnic. It was because the house was blazing hot after
. ' baking bread in the stove in the living room and cooking stew on the.wood

=. in 1830 had been a long arduous process’ .
was fired by wood, and thus did riot automatically turn on and off, but there " °

heat from a wood stove. The students may have read that food preparation
climaxed by cooking on & stove that

‘is no substitute for experiencing it." The students may ha#i been told that
*the tables were made so that the tops were easily removed. This was done in-

Used_with permission_of The Harmonie Associates,.Inc., O1d:Fconomy, Ambridge, _'1_‘4-/,- The descriptive booklet

and program were made possible by a grant from the National Fndowment for the

"The “Live-In” secks to show the effect of the interaction of peoplé and * -
; o e

" stove in the kitchen. In the hot weather, they were seeking to escape the * °

" .order to move the tables from place to place. There is no substitute for the - ~

cool tree, '~ oo lle T Lo s e
’. One can find a reason.for belavior in the past. People observed.
social customs, acted in a certain manner, followed a given course of action

‘ because they had to answer a variety of needs. The Live-In seeks to put the

student back into an historic environment.very different from his modem
i The program’s aim is to start him to think “why” when he thinks .

about or studies the past, rather than “*how,” - .-*

All too often, history has virtually become a foreign language. The student -

. .simply cannot relate to an age before the advent of modern technology.

Television has replaced the grandparents as the source of knowledge of

America of the past century. Even the smallest viewer knows intuitively
‘that most of what is on the “tube” is fake. It becomes very difficult for’
them to judge what is real. ‘One of the most asked questions on a'museum
tour, particularly at the elementary level, is “Is this REALLY real?”

' FOREWORD
k I; itis agreed that <.>ne of the ixzajor-ﬁxn’ction;-;:_l a modem muneun;is.tb,,
educate, we have to consider in what way. we are gimilar to, and what ways

. different from, the other educational institutions. .We.are similar in that we

.accumulate the dpparatus of knawledge. We aredifferent inthat the museurs «
‘uses objects to a greater extént than written material. . :
When we first started tolook at: the educationial potential of Old Economy,
we discovered we had one’ thing which .could. not be duplicated anywhere

else: an authentic environment for a certain period and aspect of history. ’

" - This was the more-or-less preserved center of the village of Economy (begun

1824), the home of the Harmony Society. We were in a position to place
the visitor emotionally into another. time period, another environment, and
another way of life. o : 5

- After experimentati we found that, even. with our limited staff .. ; n
some o j ' - During the second year we decided to prohibit “outside” adults from attend-

- and resources, we could divide the museum visitor into several different types
" .and give each type.a different-experience. 'Instead of treating all school-

children alike, we divided. them into as a8 seven groups, giving each a-
different type of tour or experience. One these groups was the fifth grade.
Wehaveaboxwitchedomemphasiskom-technologieahspecﬁofhvmgw
the cyjtural and social; “Why™ people did things, rather than “how.” We
found that the normal visitor could: pick up the latter from observation, but
thatdxstoms,moms,andthethinkingoltbg’people;ntheputcould only
become apparent through some sort of vicarious experience.
~ Before we began the Liv&lninl%Owehad‘triedalmosta_llﬁthe_th:ypwe .
did during it.  This included cooking a meal by old methods, dressing the
whole sudiencs in costumes, making people act out roles ani; using similar
devices.' Despite this, we found that the Live-In took a great deal of experi-
mentation: to make it work.... - .
AR T Daniel B Reibel, Curator .
Loe T . OldEconomy - . - -
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- youngsters mcvmg them phyxica,lly' from' a hot house to' the shade of a -~

<

.

- the small number that can be accommodated. :

 the staff.and the

-

‘Bémanitiés.

RETVENIN -

e s

- “The Live-In' is designed to illustrate a day in the life of a child in '1830.
Instead of ‘reading about, tatking about, and seeing illustrations of life before
the introduction of modern technology, the students live for a day in anpther
era. - Youngsters. simply cannot imagine how people lived without the tele-
phone, television, and running’ water:— or even without paper bags and
_cardboard boxes. The Live-In:shows how people approached the problems
of living with the aid of a different level of technology. - . '
The role playing of the Live-In is essentially a non-verbal teaching method
adapted to a museum situation.” The village becomes the laboratory in which
_the student learnsby expetience. -The program is structured for any ability
grouping, but often the siow learner responds most favorably to the atmos-- -
" phere. The youngster who ranks at tife top of the class academiically often is
securely tied to the traditiogal printed page. . The slow leamer is usually
delighted <to' “read™ an arti instead of all those words he sees in the
-classroom. The day for him isa trie adventure in learning. - . :
Modern converiences have made the chores of 1830 unnecessary. Instead
of running water, the'Live-In features “running™ boys with a yoke and two'
buckets, fetching water from the pump. ‘A turn of:a knob now produces

" energy for a gas or electric stove.” The youthful Harmonists soon learn the
- eccentricities of a wood fire. The. refrigerator.gives way to the root cellar. -

The new residents discover how, this one difference can tremendously influ-
ence a life style. The apprentice cabinetmakers find they.are the source of
power while using a plane and draw knife to fashion their candle holder.” To-

" their dismay, the Brothers learn that the*function of the invisible sewage. .

system they have always taken fof granted was once performed by boys -
 the ‘way, the least favarite chore of the

emptying the slop barel.. This is, by

. day. The amount of water tsed by, 8,housshold is étched in their minds after
- carrying each bucket of Water to fhe house and camrying the waste' water

- away. As the experience-pyogress§s, they-begin to realize that technology .
governs not only a physical act,’but regulates one’s life style and influences -
one’s intellectual frame of reference.. - ST PR

G
TEACH
The aim of the teacher Liye-In is substantially the same as our*‘Tn Service™
, days. We sponsor training session§ during-which the teachers explore the
_ facilities of Old Economy;/discuss instructional material'which can be used
before ‘and after the touf; plus discuss the mechdnics of a field trip. The
effort put into these has paid-handscine dividends. -/ .-+ 7
During the first year of the Live-Inin 1970, we allowed a teacher or parent

B RLVEIN . o

. to accompsny each group of children. This disrupted the-atinosphere we
" were trying to

4 create. “The average parent/teacher cannot tuttrover his class

to another staff. Many teachers constantly interjected themsélves between .

student. .Qur approach is NOT :that of the classroom. We -
let the students do. ything'— they:learn-by doing — not by a lecture or

demonstration. In too tany instances the teachers'wolld do the chuming; - -

" etc. as 2 demonstration:in the classroom. .

" While some adults could unobtrusively ot serve, we found that a combina-
tion of students and instructors did not'succeed with the majority of cases.

- ing the day with the students. This raised a few violent objections from some
" schools. 'We were

: able, however, to create the historic environment forthe _
youngsters. ‘ . SN :
. In the spring of 1972 we decided to experiment with a Teacher Live-In,
nodeled somewhat after our In-Service days. In this way the instructors
could see exactly how the concept of the Live-In developed in. order.-to

" .ipcorporate the ideas in the classroom. Since the adults work faster than the ~

the schedule was modified so that each adult could participate in -

. 311 the actiities performed by the boys and girls. We also included-a séssion .

. outlining the entire education program. An added benefit was the interchange.

" “'between the teachers about the curriculiim ‘Within the various districts.

.Each teacher reported the experience: fo his district. We would still like
to-reach more. areas. Fhe difficulty with an in-depth am/ will always be

- In the future we plan to continue the Teacher portibn of the propam asa

", supplement to the student sessions:

4R
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B -A suox'r ACCOUNT OF THESE EDUCATIONAL RESbURCES KNOWN AS HISTORIC B

. Successﬁxl field study expenences in hlstonc house museums are as vaned and un- "’

HOUSE MUSEUMS AND OF CONCEPTS PERTAINING ‘TO THEIR STUDY, AC- .
“COMPANIED BY A DESCRIPTION-OF THE TEACHING STRATEGIES & =i °°
. WHICH MAY BE APPLIED THERETO; TO WHICH IS. AP- “ A
.~ PENDED A LIST OF:SKILLS TO BE DEVELOPED .. L
" THROUGH THE PURSUIT OF ‘SUCH HAPPY -
RS LA srunms BY MODERN PEDAGOGUES....
s T LT AND THEIR YOUNG CHA&GES

Ca oo . .x
! - . .,
‘

e expected as the ‘houses* themselves. , Too often students are prisoners of the present,

limited by their expenence and intense mvolv?ement in their own lives. Teachers can

e .use th® concrete presence of historic houses to engage ‘students in the. lives.of people SE

. +ind thepast “The following is a short and by no means exhaus jve. guide to. some of
N 7Y ‘concepts, resources, teachmg Strategies ~ and lea.rmng fjectives which can. ez-
- ganize.a visit’ _tp_a_hlstonc house.: We invite you to add to these charts Ry writing to’
" . 'us and shdring your own expefiences with field ‘study’ at hlstonc hou;j"e? A later Lo

L Almanacjv?ﬂl report your addend'a to these hsts. S RNTY St PR

- WHAT CONGEPTS GAN BE TAUGHT? o ﬁ -
Concgm Is there evidence of? . o '
famlly/household composmon ‘the number, age and sex of residents? non-hn resr T
e dents? serva.nts: hu'ed men? tenants? '4 o _

el T2
'0

. - family r'¢_1e_sj. L L " what fam1ly mem.bers did? how d1fferent members o

o 'contnbuted to the family economy? '

'_fainily, functions' L ‘socl and d1$c1phn.1ng children? _worshlpplng -
S * togethex? partlclpatmgm pohucs? L

o, family interaction = - - When famlly members were together and alone? of
SR ST e s1tuauons which mlght have provoked confhcts?

. F' . ‘_'economi'c‘_.-intferdependence o 'thmgs wh1ch the famlly could not produce,,}tself?

. how the family paid for what it did not produce?

use of technology =~ sources d;l;ght and heat? hand tools, labor savmg
LR dev1ces, omanc machmes? S

. >

. commumcanon R travel ma11 callmg cards, telephones?

"’:":"':"_ _‘;i"and';u'Se C ) ,__.a vegetable ga.rden. landscaped ya:rd farm land?

‘. 6149 B LI SO




WHAT X ' or TEACHING STRATEGIES CAN YOU TRY? o e
| .. 'For example- . . . S .
what ‘does: the furmture and its arrangement tell you .
" about the uses of this room? wl%t is not in'this bed- |
_room that is in your bedroom? what has replaced 3
candles, wall stencﬂmg, homemade soap? o A
hst the thlngs thk famlly produces 1tse1f hst fev1--*-.
dence of ch1ldren's hves S R :.5 _ .
R a%embers of this faxmly, start a day, make con- :
s _M.versanon on 2 winter' sevemng, greet the tax cor- . )

. Teacting to events :

a

t:rymg out a pro@ss '
drawmg a ﬂoor plan*

WHAT ARE THE RESOURCES FOR LEARNING‘7 v
Resources . TeacHers can- SRR o
o ._j.ask if they; wrll help you plan the v1s1t"
w"_'.v131t your classroom L

l‘_-l'fmuseum col).ecnons s e __'ask to examme, copy and excerpt matenal appropn-
{'—"(famﬂy reci:rds, dxanes, . ate for classroom: use; use an ektagraplnc cht on o
‘ letters, J photographs) . photograpﬁs in the collecuon R

f f'-fafmﬂﬂwr.dS. R

K 1nventor1es, ‘deeds L

. see t'ow"n”cl’érk for. war
e meetmgs; 100k for cen ;
- "_'-m the town hbrary or histoncal socxety

. ’:see 1f houses or street patterns suggest how the B
V-__house and nelghborhood looked and funcuoned

"“" o -

L "make v:gg’fcompansons between a tustone house :

B ily leters, photographs, floox Plans Pmnts

:’ and students' own homes; students can brmg in fam-

f
»
g
PR



ERI

Aruitoxt provided by Eic:

7.5:‘ - . - ;l.- e .
3 ,.or LEARNING CAN TAKE PLACE? T
. < - Teacherscanask’. ' : B
" look for ev1dence of. N hst all/of the ces
wh1ch thmgs seem to go together? »_\_'°- FTR

o based on what we have seen, what are you w11hng to?
" say about. ..?

i

T how 1s this. . .d1ffe/rent from the one in your house?
'now thanwe have explored your house too, what are
.-in both houses? ' -

> suppose that this house were in New Mex1co. e T
o that the father worked m an of.ﬁce away from home. .r
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'BEST camwmABLr.

-.:hlhe fol}owing is an excerpt from the General Informgtion Section of the 1976—77 . “ -
Old Sturbridge Village, Museum Education Field Studies Application.

.:It is used

Y

punA- ’l'be us:udy(nomusemn'

. ‘rece ngtlclteuandab:let ..
-orientation to dieVilhgeenvixomnent. s
.. maps are pxovlded,pnd a’lunchtime -
assigne¢ Gxoups ur the' Vlllage

" exhiblts of their » asking ques-
tlons and reoelvlng heb from the ]
costumed lnr.erpre along the way. E

o crad’es K-2 vtsnuﬁuer this plan 2
*-but axe Gmited to* "short visits™ " "i-. - .
(seo.note in the sect!on "How Much
Tlme 18 Bnough Tlme?"). o

Grndess-&tonrthevmageln D
gxoupsorﬂvewmstudentswlmtA R
. teacher or aaulrchapemne acoompany- FE

;‘n&ethmup° ‘ ERE

.on their own and need not organlze into
,smallerg:oups Cbapezo tigwever. .
~ must sdll accompany hlgh scho&l‘am- -

dentstotheVllhse e ‘, : ’
‘ *© .* ateacher oradulr cﬁapemne (no,,

We encom'age teachers selecﬁig
-this plan to help their stderts and

.adukchapomnetbytocusingonapar-" NS

ticulay meme (see section at.right) °

. during thelr. Vitlage exploratlon. .
““Teachers vho indicate a thematic rocus

_onthe application will receive sugges-. | ..

“tions for pre- and post- vislt activities’ -

as well as a study-guide for ctherones -

nouselntbeVlllagewlthtbelrgroups

X
v

Schoo! studerws v!sttunder g. . E
thiSp ‘may tour the Village -
SR _;ble in SeptemberoronSaturdays;

S

e VU

 Plan B: The Field Study Plus (one-
bour activity, no museum neacher)

Depent!lng on your classroom ‘
' objectives, you may select this
chincludes a one-hour

.ank a brief oﬂentatiou

to the Village environment , maps'.
. are provided, a lunchtime assigned
" and an activlty period designaned

Because these’ actlvmes. such
) as carding and"spinaing wool, farm .
" work, cooking, printing, and penod'
games, take one hour, the, Field -

Study Plus is not ordinarily aval k Available: '

-to classes which-visit for less than-
four hours, uriless the class is leéss.

. The Field Study Plus is.notf availa-

. gmups of.ten, each’ accompanied by
. museum staff), returning to the

activity at the deslghated tin'ie. ’

. Hi@ students nour the .
Village independently. ‘returning to -
the Museum'Education' Butlding for
an activity at the designated tifh
Chaperones, ‘however, must :

. accompany high, school 1

.thevulage. .."‘ T

" thelr participation activities with
. their visitsto Village exhibits. By '
ﬂndicattng a‘thematic focus on your
% applicatior (see.section at right)
“ﬁwe will send you a teacher guide,
xepared by the Museum Educatlon.
steff. .with pre* and post - visit ~ &
at:tiVity suggestlons. as well as a
st’udy-guide for chaperanes to use-

ilnh/the Village with their groups.

P I
5 .
.

. i

-Museurn Education Bul' lding:for- an )

- than 30 students. Actvities are . '
assigned-as staff and.- space allow..

Grades 3 s tour the. Vlllageln et

L ~A thematlc approach to the Fleld
‘, Studx Plus belps students integrate

o

>

" Plan C: The Escorted Field Study
~ (with.museum teacher and onc~bour

N “activity) .

The Bscorted Field SM isa
hxghly effective way to see Old - .
Sturbridge Village, but its success
depends on advance preparatlou in
.the c!assroom and the definition of
conceptual and thematic objectives."
. Groups on Escorted Field Studies,
tour the Village with-2 musetm ~
- teacher from the Education Depart: @.:a:
. ment.ard also participate inonp-«
. houp# activities such as spianing
"andfweaving, cooking. printing,. :
work or games;in. the Museum "
ucation Building. “This phn ls
~ not avatizble to groups staylng "

..less than four hoursand:is not * .
A o!fered luSeptember or on Satur- -
(days. TR

LY Ater recelving tlcke'm groups
meeeﬂ:elr museum teacher-“fora’ -
', brierorlenmdon to the ViHage'and <.~
-a general activity to, raise Questlons :
“into me thématic areas designated
by theteacher Using roleqﬂqdng-‘
. open anulry. vtslw to appropriate :
Vtuage ‘exhibits, and a pemcipation
-activity, museum teachers develop

©, .key concepts re[ated/(o each theme.

.as outlined at the right.
Facill,ues and staff for Bmorted
"“Field Studies are limited andwe
' cannot:guarantee that .they will be
‘availableito all who request the;
- Please indicate your secon :
third plan choices on the application.
" High schoo! teachers: wishing an
Escorted Field Study should check
* “Speciat Programs” on the apolica-
tion, .and enclose'a letter outhmng
their request.

-




A N < . . . .

Choosing a Theme . -~ -~

Lo The Museum Education staff is prepared. to assist teachers to develop the broad themes of "family", .
"work" and. “coramunity” in the early nineteenth century. By developing a thematic focus, regardless of wlnch_ S

field study plan- you choose,  you. help your students miake sense of what can be an overwhelmmgly ri.ch and .
' complex emnronment, and you help ‘yourself 1ptegrate your ﬁeld study | into your curnculum .
DR If you select a. thematlc approach for your class, we vnll provnde a study-gmde for your planmng use, . _-r';:.
If you select a Field S_tgy (Plan A) or a Field Study Plus (Plan B) you will also receive a study-guide for chap- L
erones to use whlle taking groups around the Village. o . , . o -~ .

(Approprlate for students studymg family hfe in different cu ltures) , ‘
‘What was it like to grow up imr.a-family six or seven generanons ago in New England? How have:

famthes changed? Can students compare the past and the present to gam msxghts into. thelr ownvfaml ly‘e" K :

youn&people? How have work, attltudes toward work, and vocanonal choice

1 changed for youth today . S _ o . T g
4 G .:‘ .: . ) R . .-‘!,\'.J-_ .. . . '._t“.... . i R i.‘ s :
\d ommumty L TR T _' o s ST
(Appropnate for students sbudymg geography, cwlcs and government, or commugzty mteraotion S e .

- in different cultures) . o= - .
"How did families: and 1ndw1duals) in a corn;numty rerate and mteract 'o the early mneteenth century?..,

What were the concerns andxxss,ues that\towns confronted? What happens w

\

muml:y wnt’h our own comple.x system of communication, declszon-makzng and}social relatxonshlps? .
vy L v ,,,~-- . . ! . . _1_. . . H
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of ‘8 tradkestoan in & rural communty, Have students . Tbe machines in this water-powered mill,card (comb)

oker card |ng m|II : WORK'Z I
:vlllflnﬂlbpotterls mppotmnltym uphretl'cmle 'fﬂ v - :A's‘mdy-crdde?or Ault Leéderr -

eprremaemmmnent the sotnde, the smells, tbe"' 2w wool for hand spionitg fmo thresd, Takeyowr R
ﬂsht-ﬁcmﬁdmss- S y | smdentsdownsmstothemlllracemseemewater . .-Ammmscmde A
' "7 wheel and trapsmission system, Asmemmerwhar B - |

Try(oﬂnd.outbowthepottetlemed\blsu'ade pm " some of s problemss are,  Canhe operate hen the- Thisguideisdesignedmhélpteachersandcbaperapes
thepowworkallyearbng‘l Alldsy? Dldhetake . .pondis'fmzen? Does he mind the noiSe? How dtd" help their students ﬂudomhoutmmmmmm
,vacatlonl‘l - F - people pay tim for bis work? Did-he do other work - Byenoouragingstudentsmhokgaelected '

Y R g asweuasmndingthecardlngmachines? - .'exhibltsatOIdSmrbridgeVﬂIage posiag
r'Doyoumpposethepomrtho@bispotswere S .- questions and making observations dremyoucan -
 beautifol? Askthslnwrpreters‘aboml-lcrveynmoks Howdiddlesemat:hlneschange theworkofthefamily? + help them to-make sense out of & larf andoomplex
thepowerwboowmdhissbp Whatwashis career ' Wouldafamilywelcomedrearﬂvalofthecarding . re-created hlstorlcnlenvtmnment. i :;v
autrndesman? TR | "*.,machlnenearby?Canyoumlnkofdnymachinesthar P

havechangedyourfmnllyswrk? ' Ustg'l‘hisGmde o

MKSOr  SpenFichtose = *z:’:;mff:m :

u.Conntrymrespm

theousldecommerclalworld, {opkamogufeyen: 'I‘heFitchl'louseyIaSMItoverthecourséofseveral' ‘-omumywmmdmwmewywwm -

momslnd!emre..nesmrekeepcrsmckedmtonly B genemions Look around for evidence about bow - - “topolntouttoyourgmw \/ BT

what the beal residefts NEBDED, bt someofthe  fumilled produced cloth at bome. Wht obs would

. more frlwhustMngsthayWANrEDaswenandhe - - each person do in the process of cbrhproducdon? This gmde i8 foryou:unem sﬁmulaﬂngyoustudem

uavehdmﬂomandeYorksewrdumesam 1 Whatwaehomemadetaﬁlesusedfor‘l- : : to ask thelz own questions, The material and quastions -

mmckmswm. R 2 ‘polntoutsoméappmprlateideasaboutworkandwe {
o B youtolmpmﬂseande.rperlment glgg

Askd\elmrpretershowpeoplepaidforﬂuwre gods If you have tlme | quesdonshem for. reference,‘ SR

- and what aome ofthestorekeepatsramblems were. It your tlmé'pemits we Suggest you visit ote or more ' a

T ofthemlbwlngexhib!tawconﬁnueyommmrylnto | Seta msmlypaceroryomwamugm.

cmmed

Trytoﬂglneouwhichmlngsmesmreheperwas nineteenthcenturyworE: SR - interpretees throoghout the Villge ¢ bapgy wtak

~“stockplling {0 order to-sell in Bostob. ILyouwma ‘ Lo yith yourand your group, Enbomgewursmdentsto
fmer,whtthtngswouldyoub;vemtradedmme . Dlstrlchchool_ N asktbemwhatlrwasllkewnveandworklnNew
mrehapumguwam C e Backmith T V»gigngmmmedecadesmmmgmemmn
| o 3 ' o Tinimith SR ;Rewhrion.,‘, ru, L
lmklttbc comﬂngroom"oroﬂceindzestore. 0T priiogOfee v SRR
"Who would bave fived in this Toom? What are some - i, o RS M)TE Chaperoneashouldentereach B
udmgesordudvmsesmhvlng;nme_phcewhm : L TR I S DA  building in advance of students, 1fa
mm‘z B AR SN pa:ucuhrexhimtscmwded,plm
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mﬂmwm Pllny Freeman farm

" Tryto gefyour studeestining boutthe whole fam,

;memubmummmmm - i, m"’?""'?mf“’”mmh'
Yl them 0 any order you wish. Be selectie;trylng me’wmmm |

‘J'to"lumymg"unbmthgndmuﬂng
Teamigagn ‘mm“‘%’“@mm

: ; o ‘,‘,"7,’. h ‘l'.'j}v",'{-,. .

g P mepm ' odltne Ml f‘-‘-?:#” A

'mcmdmnmmnm DlltrlctSchol !annmkchlmdoemmlly Sme ikl
. hadummdayndeomworkmdoneonlyonce

,-.\»_‘VA"WS“’”_ L ,m WS . dfferadform,menmdchﬂdren. Howmuld
S N R VER ‘.".ehlldmhamthejobstbeyhadmdo? B

wlhzaeommon.ormmywmbvﬁe M
 toward the Freeman fur, Your coents -+ Mmyummmkednpmumemd;mmk

"llllbeaclududpuabouldubthoumetoga " ment fa came, Have your et bok aod

',‘ahvlynndbokeamwuﬂzlngnbnztham ftlwcooper’smkshopmdaeomwbntaeoopermade
R used 118 wares, Your students may wantto -

;_.AsYonW:lkByThemnPond _' m.mmerwmmhmbhemwerm

hmsbythemlllpond. Aakyoursudentmhmw L W

Co ynumeooporvhrmer. When
e o mﬂlﬂ be;?(wf:&”mmﬁ:?m -7 would youwotk et your trade? Can you
.‘W"‘ M{ RN v?ir-j‘vmabm:youwmmmakeorm
bud?hzy?Qdet?Whtugolqonlndnbdw o "dmesomethlngsyoumustm o
(nwmlﬂ.srlmlﬂ.wdlmmmblxksmiﬂl)?m B specifications? Wt wocld ﬁ)m o
thmmummmtngmmthapmmmbdlqgo? o mm“m 7Y°_ B
Whywouldmeommabdﬂngomutream . ‘.YW ak

(mx m” " .‘\;'AboutPlinvamn

ﬁgYwAppmch’thlﬂgg SR | PlluyFmanwa‘la{:famerlnSmbﬂdge ‘
e * - Massgchusetts, ‘The farm re- cmd@{mluypicd

A "7°”°““”°“‘“"“°°“‘°“°3°"‘”‘“ . of ey I o towns about 1600, Py marrled * -

etz town nd it 19 nedfr oy, Who . Quired 129 acres of land, & yoke of oxen, Fborse, 9- -

.n .
,mmlvebmm fie s come cowa,?pl",anﬂchlldren. Pliny was active in

Mwue(ﬁmﬂ T W Kfantly reglter ntheoltng room Hots all hilren
N A ' Wldcwwhathecameofeachastheygrewm

e, Ao e ey b e e " Delivtarce Marsh n 1800 e by Wb ey ladae- . ©

1 1o gt it wm of e .
W anping " town affulys, the local milit, and the library soclety. . dtfferemrtbesam‘l syourfamlly'amrk '

parsona

Have yo students sop bokmmaeom
Richudsonﬂouae?momge. Byhoﬂngatdnhouae,

" s physleal sotting and location, try to determine how

mmhorhovllttlefumlngmdone byﬂﬂsfmﬂy
Mmuldthohcaﬂonofth&?pmmgehelpmemln-

’ lster‘swotk?Wouldhelimehgmaneeﬂng
| lnm?'l’nemmmum? .

mmm

. lookatdumlnimumdy Cmyoutellwhnthedld
" bere? What were b tmportan teols? Did themis-
<" {8ter's work change seasonally, Hke the farmer's?

;_"Wlnplldtbomlnlstormdbwmhehlred?

'lheMlnlsterszfeAulculldm Nyl

'-,.aneyommdentstrywdimverwmpuulmb
g themlniste:uwlfedldmdhowshahmm fl“'

~.cmlnuteruchﬂ'drenhad? CEE

AbouTthM“ -. .‘.."--_r_\’ m.,r,,

. 'I'neRiehudsonHousere-czeateeabomewheret
e ngregadomlmlnlwmighthmlimdwlthhis

. The parsonage brlogs togetber evidence

o aboutﬂteriﬂng"pmfesﬁoulqms aod comonily
| reﬁglommernslno:du,wiwpretchanaeln
 "everyday He,” mmin!&ampaldauhrybythe
> .m[orpmducingmy!ul nnnketheiumerwho

pmdmedgoodsforlnoome. SR
USR ‘I‘HE RICHARDSONHOUSB PARSONAGE
T0 MAKE COMPARISONS 70" THE FRBBMAN
HOUSE: How are the famllles and thdrvork

today more Hke the minister 's or the farmer's?
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lluseun Education, Old Sturbridge Village, Sturbridge, MA

W.RK Used with permissiom

] A Study-Guide For Teachers

uipin—

.
—‘ . o .

fWorlt lsa difflcult concept o define uoday, for most people work
18 8ynDymouS with: "job"and implies {hat time spent not working

18 leisure,  And because the work- job 16 most often at a place
distant from the home, famlly members seldom fully understand
each other's work.. 'But in the early nineteenth century, when
‘most famblles worlted together at home, famllles shared the
tedlum and rouﬁne.of work. | ';l_ ' a

;_j’l‘nls Study Gulde suggests ways for you to develop the {dea oi

| changlng work pattems P] exploring: work n our field study to
old Sturbrldge lfl The actfviues foted here for use before

| and after you;ﬁslt, build 8 sequehce fora comparlson of |

1t "',',~" F: .
g A '~ e . .t N
e e g . s »jl
; , Century o .
. .~

'4 peratidh efarm as the mo st mﬁrhnwnrf
' ga ew, ng]anders In the decafes mmetﬂ'etely

following the fephition, Farm wor les fot meiand women
were’ clearﬁcféﬂbed, yet somewhatﬂeiihlq when chores such ',

asha 1 ‘.' AL availible Xl .
sarvices; a8 well 48 the seasonal dffarmworl': ledmany-e;k-s-' |
_.menand”womento talfe up p&t-ﬂme trades; ‘Men might do -

blackemitting, wodwork o pottery Y. splemént firm goods
Or a farmer might dwehp a special skilfsuch as sleughtering,
Women might mské’bmter. cheese, or textlles or'to home scwl.ng
fot extra lncome., *‘,Chlldren helped with all chores from an early

- ~./ )
e T | |
. .,-’ . ' . "o, ' N ) } . :

Adolescence was & ﬁme for acqulrlng more sldlls than could be
learned athome. Boys mlght be apprenticed to a tradesman to
learn the bustness of & psrtlcular craft. Girls might teach schoo] * .
or engage {n domestle service for 8 neighbor onrelatlve Young

men and young womeg 4lso gravitated to jobs {n the blossoming

cotton factorlesmhere new kindsof work both .challenged ad . .
thER] KC the. dlverslty of the agrlcultural oommunity

;‘{‘ nm.u.m.- ERiC 70

L EstabllshingAMotlvatlon Aud Focus |

: Have students brainstorm deflnltlons of "work", For example,
" {g'fixing your bike work? Is gardening: work? I8 golng to school
‘ work? ls voltmteerlng work? | ,

Uslng thelr deﬂnltlon(s) of work, bave studentskeep 8 jouﬁl*
" of thelr work for several days: Gather information about adults™
 work by having students iiterview a parent or other adult about |

what they do for work, Why they work, the tools they depend

L monandthelklndofplecewheretheyworkand howtheyleemed'
S terwr v o p

.‘Make achartlistlngthekindsofworkstudentsdo and the ldndsof
* work adults do and account for the simllarldesor differences, -

Make ¢ similar chast listing the Kinds of wofli ten and woméa

. doand make lnferences dhot why the slmllarltles’nnd difereces
' Eﬂﬂ- R o " f PR

_'. 7,' .

Lo ';__;lnvestlgadngMneteentlf-Cenmry ort

(‘

. Bstahllsh tlme frame by having students make o tme- -line of
| nadz:&nd local events, Write ln innovations in transportatlon

ort logy. Have students, determine which generation of .

* thelr family might have lived in the 1630's endbeginto lmsglne
£ o drekindsofworktheymlghthavedone.
I 'forgoodsand

Uslng whatever prlmary matenals you can ﬂnd (Resource

- " Packet [IFor IV, diarles, maps;. sides of pertod palnings, early

houses in your town) ask- students to begln to flnd out what kinds .
- of work people did, where and when they worked the tools they
used. andhow they learned to do thel< work, . - :

Ask atudents o take the polnt of vlew of early nlneteenth-century

people (uslng Resource Packet I or vltal records of your town)
. aud bypothesize wheré people Wit different occupations might

have llved ln the town and how, they lnteracted wlth each other

To prepare smdents t learn from the objects and spaces which
they-will see at O Sturbridge Village, ask them to consider.
" thelr claseroom 48 a work environment and try to'meke state-

.. 'ments about teachlngand learnlngasworkbased onwhst they
C "seeandhear :




Jnsthefore yonr ﬂeﬁ study o the Village ik stndents to»articu
late some of the qnestlons they have about work in the early

nlneteenth cettury, Have them workin the same groups they
Wil be with  the: Vlllage, or write the questlons on the: bleck-

- lists of questions to the Village, as they can distract the students e
If"i | from the richness of theenwromnent. T -
Comparing Work InThe Past And The Present

Have students workin teams, usrng htstorical 1dentit1es and thetr
conversations with thlage craftsmen to.create hypothetical inter-
vlews about the person’s 'swork: Compare these with the con- . -
temporsry interviews they did, - What diferences do they nouce
in the klnds of work, work places, tools and tralning for work?

Make 3 chart listing the workdone by children end adults in the
b early 1800'8 Make another chart listlng vork doe by men and
Q_ vomen, * Commpate dtese charts; with those for contemporary |

,,rsontanda oontemperaxy person: o, childtemfelkﬁhout
’ff*'?"'what work they do.ow apd what they wat to do when they grow ;
elderly people talk-about the work they have done duriog thelr -
| Bfeﬁmes' a potter talks to 8 wgrker ina plastlc factory ahout the.

they make; two farm famtlles compare farmmg in the past
andthepresent. o

Ask“ sfﬁ‘u’éntsto dlink ahout the meaning of work changes by

cresting 3 life'line for a person born in 1800, noting on it i impor-

“tant events and decistons related to work such as goingto school,

- first ]ob, ralsing a family, retirement, Students might referto

B ;period diarles (Resource Packet I or IV) for tnSplration ad

'YonCouldAlso : ' .,‘" . '

familiesto seehowageand sexaffects work thenand OV, -

‘mecomlngoftextl]emiﬂs agan i ehiange Work i

Asksmrbntsmbrainstormwhytheythinkpeopletnearl

nineteenthcenutryNeanglanddidn'tusetheterm"]ob"or
" board:~We do not encoursgs stndents to bring formal prepared -, . | L

" "o .

. g .

. 'l‘ryout a early work pmcess such ashand Spinning, ca.rding
¢ - ool spliting wood, building & fence, ormakingbmter .
lfyoucankeepatitnnﬁlitsnolongerﬁml

. Compare "help wsnted" ads in early bewapepers. (auch 2 the

 reprint of the Hampshire GAZETTE) and contemporary news-\-

- papet. Asksntdentstochooseajobﬁomamodernnews-
‘Wrﬂmtﬂleymightapplytornneywereanneteenn
;’.;cemryfamernspnceamam, B

R Meke: aysulycflendarforﬂieworkofanearlymneteenth |

century farm femlly and ] oontemporary famlly

Use eaﬂy lOXth)OkG Resource km m) t0 Bimlatean ""-"

N'J ¥ .

f ,,Usethemeterlalsln- emnrceaackeXmmvessgnenow o

. R 85t
ntneteenth cennt_ry_[ | 'ey;
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l‘he Western Reserve Historical Society is visited each year by more mwme
PR - onsand school classes of wvarious grade levels.. Many .of these classes receive’
_'ded tours, others are self—guided.. To. "See™ A Museum is a guidebook for' teach- -
~ers and others who .are’ planning a visit to the historical society.. For guided '
~ school groups, the. ‘book: will aid the teacher in preparing the class ‘and will en-
hance the museum experience for__,the students. For self—guided tours, it provides

.-_—the information ‘at the 1eve1 suitable for ‘each-cFass.  In .addition to descriptions
of thef exhibits, there are several pages of childrens activities, for use: either _
& before “or after ‘the museum visit. These pages are: perforated -so that- they may be '
- removed for duplicationm. - A small’ drawing of a colonial weathervane. appears. next -
Lt those: questions and- activities of particular interest to students. Underlined

items in ‘the text identify objects seen. in the actual. exhibit. All mannscripts .,7.;_1 *

cited are in’ the Library of The Westem Reserve Historical Society; R

Ihe museum staff will be happy to offer any: assistance or further information need- .
- ed to make a visit to 'l‘he Western Reserve Eistorical Society -a, meaningful and enjoy- R

" ﬁf’"

__I.ookUntil YouRealI'See - o
;-You- 'ow how~ to read books and look at. television, but do you know how to\look at

- and read museum objects? Perhaps the- ‘best way to get” the full meaning from a museum
object is to ask yourself some questions about it" L -

—— e e S e e e e e i

What is the object’ Vhat was. its purpose9 How was it used" Was it used«
.invdaily- 1life,for ritual, or ‘just for decoration" 0f what material was it
madez Was it handmade 6r made by machine" ‘What might have been the history
o of th.is object before it was acquired by the mugeum? .

o _ Wb.at do these,' ues" tell-—you about the life that the original owners might
e havef\imd9 Nhat was their community 1ike?  How was that commmity: different

.,pf_ :

@guite alike? '_f_::'_ o SRR P N . S N

3 Other questions will’ occur to you. By such thou@tful examination of ‘the" object cal_l- '

ing upon’your own. experience, ‘and, applying the inFformation provided, by :the" museum's »
B labels,’ it is possible to further your lcnowledgea of other peoples, other times, and
perhaps, even of yourself ol . _ _ -

The MuaeumAs AmEducationaI'Resource. o s - RIS , ' <.~._'

Museums are wonderful pl,aces full of remarkable and interesting things. If

_ the visitis merely treated as an occasion for imparting information to-. supple-'
ment that already gained at school then its whole point :fs surely being missed.1

)..

-

. &
ot >r 5

IR from, or: similar to, ours’ In what ways are people of" different times actually'




+ Both ‘Tuseums and schools are education lnstitutions. Each is complementary to the
other, ‘but has its own framework of techniques, goals, and methods of evaluation. .
These differences .stem not only. from their subject content and methods. of exposition,.

_ b;t also from the basic time structure that is available . for teaching in such situa-

--tioms. : -

'While a text gives facts, and films Tecreate sights and sounds, the museum can . pro-
"vide a multifaceted dimension that approximates real life. More powerful-and accurate
. than reproduced images, the original objects in an exhibit or .period. room show

facets, concepts, and- relationships simultaneously, rather ‘than sequentially,. as a
written text. Moreover, d single object can illustrate a variety of interrelated
: ideas. Thus, something as common as a household utensil provides information to .
. develop lessons on: culture, trade, transportation, economics, geography, family
‘roles-all ingredients of what we call "history." oo : .

. Since~specific facts are soon forgotten or become: outdated by new information, and
since time for the average field trip is limited, the acquisition of specific facts

" is not the primary goal. The museum experience can better be used to develop atti-»'ﬂﬁ'

_ tudes, refine- -inquiry skills, and sharpen .critical thinking. Like books; objects T
can be read. for information._ By deliberately thinking about the object's appearance,
maker, and original’ owner, the viewer can begin to-really see the obJect' to under-
stand the significance and the meaning that is implied. :

';As active participants in problem solving, making cOmparisons, and evaluating, the
H‘students (or‘the individual viewer)are not only learning about the particular con-
cept at hand, but are also refining inquiry. techniques which can be applied to other.
‘situations throughout their -lives. Long after the specific information is forgotten,;..
'the process of thinking and learning will continue to.bé useful. . Furthermore, be- 'T;f
‘cause they:are actively engaged in the thinking. process, the information which they "
acquire  is the result of their own effort. The sense of pride and achievement in .
their owm, analytical abilities points toward the ultimate goals of. museum education-

- and hopefully, all educatﬁn T : - ,j"*" -

The ultimate goals of museum education lie in the affective (feelings, attitudes,
‘and vaiues), rather than the cognitive (intellectual, factual) domain: increasing
‘the desire to learn, developing .a sense of wonder, a pride of accomplishment, and
. appreciation of oneself as. a good and capable person. Rather than memorizing the
_ characteristics of Chippendale chairs or quoting nonessential names and dates, the
'goals are for each person to express, "A-ha! Now~I see how . . .," "I wonder why-
. . .," or "I'd like to know more about thit." A sucessful museum:experience leaves
the,teacher, students, and museum interpretor feeling a SLnse of excitement,accom-
“plishment and eagerness to explore ideas further. : :

'In order to accomplish these goals, -the classroom teacher s role in preparing her
class for the museum visit becomes ¢rucial. Since time alloted to field trips is

so short and the goal of the museum is not the presentation of factual data, this

is better. done by the teacher before the- trip is made. A specific theme or focus
question for the tour should be developed with- the museum staff for the upcoming
museum. .study. ~Well: grounded in factual background (and about museum behavior as
well), each class .should be -looking for answers to specific discussion questions
-Very little widespread testing has been done to determine the value of museum exper— ’
iences becauseé- they are ¥elt to- have delayed, long-term effects; are of a personal:
‘and subjective nature and are not part of the usual training for most museum educa-
tors; and because museums .are not compelled to give 'grades." It is,. however), "impor—
tant for museums and teachers to be able .to demonstrate the educational value of a'l
museum experience.. One of the most widelg accepted means of testing factual infor-_
.mation is the use ofrbehavioral criteria. The achievement of affective goals can -
also be measured according to behavioral criteria.3 Willingness to learn, eagerness
to participate, desire to. acquire new knowledge, a.cceptance of values, and personal-
1ntegration of those V81U88a¢§n be observed and evaluated by reliable and valid means.

ERIC .~ e s,
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Unfortunately, the affective qualities have generally—been neglected due to a .
'z’.miamderstanding of their potential apparent conflict with the organizational:"
'_._'_patterns of schools; .or. by\simple ‘default. . This situation need not always:con- -
;-tinue. Museum education, _'because of its special learning opportunities, can bé
.j.one of the most valuabl ools to- explorerf' this important aspect of learning._

',zxobert R« Mager, Pregariug Instructional Objectives (Palo Alto, California.
Fearon Publications, 1962) :

3David R, Krathwohl Benjamin Bloom and Bertram B Masia, Taxonogz of E&ucatioaal

SAEA) . e e Y

EEN

i e
- >

0b ectives - Handbook II: Affective Domain (New ‘Yorks: David ‘McKay Company, Inc., ,
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:‘—Hoy should:hisrory be pre=
sented? What approach is
favored by the licy makers

director, a museum educator ,
7 and a. university professor on
. the subject. of introducing
history to the general public.

of your site? H e we present?
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Do not try to satisfy your vanity by teaching a. T

great many.. things. Awaken people's curiosity. - -. o R R
 It'is enough to open minds; do not ovetload: them..-;'. N D
" Put there just a spark. -If thére is some gpod Con R

N ."—-.

inflamable stuff, dt will catch fire. B
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W‘na.t’ intellect restores tous: und& the ‘name of S '
the® past is not the past. In reali.ty ag soon ags - . . . e
. _each hour on one's life has died, it embodies ' S

2 : “’*itself in- some material object, as<ido. the souls . e el
¢ “~of the dead in certa.in folk-stories; ani *hides Fh oty e
" there. There it remains captive, capr.ive forever, AT e
. - unless we should" happen on the objecﬁ, recognize-: ' e
' what lies within, cal.'L it by 1ts name and 8o . : !
; ' set._it free. : :
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- find it hitched to everything el

-7 to: be. the ‘center of the universe. The nail can be used to introduce

..‘__~.,. their age and their. family' Sy, %s
_-‘j‘*'q:;—-—for a geology class, to show’ tﬁe proc sing of ores' to metal R

:.t.:_:}Corpus Christil‘!useum T
';.L-Corpus Christi Texas RTINS AR

fJust one obje ,a square nail bent and‘

+John Muir: said; "When we try to pick gut anything by itself; we

\","is connected with the whole ° verse, each specimen can be conside:ed

g '"the flow- of. knowleﬁge. o « K .. S . _:;::. A tg,

."‘ X ,‘4-

to an antiqu_es club to illustrate how ‘the houses were "bui].t in
. . the old part of town, - N :
'-----to a“student in mechanics to unravel the forces tha bent it, gt

LTS

= this would be all that is needed ‘to open up ; e‘world for the’ pupils.

the universe.” Fach specimen _ :-

‘the kinetic force of the hammer, and the forces of friction that

s hold it if the lumber, . - ¥

. ‘nails ha:mpered our settl t of the prairie states, -

| ===—=in a chemistry class, as. element and 28 an example of tl!e
= '7, process .of .oxidation, - ., ~
’ in an elementary class on arithmetics, to illustrate the meaning,,\
‘of numbers -in ."oldness" and then relevant nu:nbers to them as :

~-for a student seminar on- anthropology, to help discuss the stone

-and to discuss soc,ieties built without metals,

T o=y
.

. about meteqric i®on, or the core of the earth,

P

smith .used -to be in a town, . )
-in a meeting“on health, as an example of iron in the: biological
d'iet, and skin ptmctures and firs_t -add. = . - . -,c. ,

R ‘i}‘ e - R Ty

The nail widl also be of ‘value tq raiilroad-historical societies, )
- western buffs, shipbuilding enthusiasts, “o an.artist as a source of

yellow .ochre, to a boy who experiments. with electromagnets. In short, °

this nail is tha_center of the. universe, if we want to make it so. -

_ Ou "ivilization is geared to. books our belief in the ultimate use—~
: fulness of books is total. “Even when experience teaches us that it
is. :t.mpossiblég to identify a simple rock with the help of a book. ..
Butterflies and other.insects are .also too. elusive, even in colored
; pictures._ And even leaves or wild flowers offer great resistance

-

age and the deve10pment of man's technology into bronze -and iron .

in‘a discusSion -among astronomers, the hail may bring speculatio:i«

to-a. historical society, to discusa how the extreme paucity of :

in a boy scout group, to inform the boys how important a black— L




.‘,': [

". ‘Living on. this diminutive spaceship called earth,rwe knoq almost*no-* . .
hing: about the- worId around us. We are raising the next generatiigﬁ -
o take ‘over. the’ management ‘of thissfrail, precarious._ly‘ *'bala}éed exis- )
] tenoe.' “The" only knowledge we ‘have to-give them about thege amatural = - -
- surromdings, ‘this- only “1ife: support we ‘have, is. secotid pt‘*third hand B =Y

enough'. background to""discuss the multidisciplinary aspects of
R an acorn,. an; event in history, a. dinoéaur bone, an ant, -a

'from. what ‘other people write about it. . The essence of- h-ié; tory* ahnot
R _s;, . be distilled from the outcome of battles and-the reignsiof kings and’
o “terms:of- ofﬁice o£. presidents. - The" feeling of history,q the awareness"
o -~ of being a part of history, the proximity to.peoplépand events can be .
;\ -« 5. sensed, not: from ‘booksg; but: from real’ objects from tha't time or place'
AR ~"'d p‘ertaining to these events. ¢l o . .

;" ? e do we find this teacher who feels, confidént to tea -all. subjects"

5 e \

. e 7

s eum The . secretary of the Smithsonian Institote (sic) s. Dillmy

states in one of his editorials. LT e S
) i ‘o ot K32 St ,. v.'. ) \ ," R
Cme 5 "he s’tudy of objects has -now become less respectable T e
e academically ‘than the study of the printed word. It SE T e
‘ o .74 ‘paradokical that most people would rather read a- ,' S _
Y bout objects than study them, directly. -:\ : , v
‘?’The assumption that t;:ng_h_gan be learned, second-hand R ‘ ,
T > & reading what someone else has written {s. all-*perira- SRR
P sive, It dominates our thinking. It forms the founda- o
e tion stone of our system of educatiomq . R -
t - f e _‘:‘_” . S : . .
.‘ ~ ,v ..‘.. .. . - &
: T s 7 ° .
. . : | L R e , - )
: ~ ’ ’ jt'“."." .; ' ".' ’ . - R L 0‘ . -
: o &« ' . > .. & . :. -
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nsmp 'mz COMMUNITY TO EXPL(RE 2oo YEARS oF HISTORY Lt
A;;berta Seboli: - e, <.
_‘1e,smrsr1dge-v111age.‘t T . TR e e
,‘-Sturbridge, Massachusetts L i o L u oL
LA Sl _ o v
'“:This article first appeared in Social- Education‘(November/December 1975),
7.snd excerpffs are reprinted here with the permission of the National Council
for-the Social Studies and Alherta Sebolt. : _ _

Throughout the writings of‘John Dewey is an expressed concern that the -
. stbject mattér of the school is, in fact, isolated from the subject of.
e life. . The emphasis on -the use of the community and. its institu ions
‘?ras a 1aboratory for'learning is, in no small measure, an expression of
just this congcern. "Studies, in which learning involves the reéal world,
.recognize that in the process’ of conceptualizing there is an ‘important /
. affective. dimension-of/experiencing through active participation rather SN
"than‘passiVe demonstration.-ﬁ } o e Lo

'?;;The reading.of gazetteers, maps inventories, reports personal accounts,
'f?ggfhphs ‘town records, and other such sour s an provide both quantita-

Ctdve” and: qualitative data in immediate fer They are, however more
.significaﬂt .when placed in ag’ environment Q* s o )
. K : e ’/.. N

‘. Field-based education provides a unique Opportunity to design concrete LS
‘ 'ggperiences for . students within the important: context of . the real- world.-g,
#i :It capimpart a sense of realism to.an invest fon of the social his- -
o tory” "of _a group ‘within’ thencpntext .of ‘1ife itself\ . Concrete experience%“%a' s
~ which involve the activities of human beings not o y often relate to sf';cf.

. perceptions of human interactions.- The reality of this- environment Can
' \he ‘a powerful force in motivating ‘the student beyond an awareness level™
to a responsive mode and perhaps extend the depth of" the inquiry process. s
Investigations of human-institutions~and interactions present students ;

It is important'to say tieilbe is little assurance ‘that merely being "in
* the field" willaprovoke ‘the kinds of learning.whicﬁ give meaning to 'the’
- “network’ of observations and relationships; ‘Without a -structure, plan,
design or strategy, little attention may be:given to.the development' .of .
" the thinking~processes, SO -necessary -to the development of valid soiutions
It is the’ strategy, or method employed, which affects what 1is- transferred '

. through the~involvement of selected thinking operation....*" S .33:
. - e

-;Marshall MbLuhan has suggested that the, thing which fish know nothing about"’

-: 1g Wwater. since they have mno anti-environment to help -them perceive the elez -

" ménts in which.they live. Fortunately, our culture-has preserved or re- i
created those anti-enviromments which can provide the contrast ‘to help wus-

' perceive and understand the elements of our lives. ~Our teachers and our.

.. schools have a role to play in .helping students study and explore ‘those

'.environments, and to-develop a new sense of consciousness ‘about’ the past L

gas they look to the next 200 years. : - %

»
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Aruntoxt provia

7 -ﬁ-_’-"illniversity' of. Utah . L T S
Saltl.ake Cityv Ut S o '4’3" 4 T E‘Z”' R
o Printc&.»with permission from History‘ News, *Septenber 1975 by the e

'.l‘his unfortunate state of affairs is not surprising.plt stems predictably
N from the - ‘prevailing mode of historical mterpretatimfwmmu almost ex- 4
~’ clusively oriefited toward objects and limited to factual: d’escription. SImos
IR short, -in the crucial areas of attitude and perspective, our- -attempts: at pres-
-.ervation have: often resulte.d in.destruction. It is a. tragi? eirony. ‘the. past

Despﬂ:e’ y ‘enthusissty #nd interest, I have felt almost, everywhere more an
* intruder into an’ aﬂfificial re-creation of a bygone era than an. integrai L

Wl f-,d° not think my reaction is unustal.  Rather; I gbspect that the harsh .
'truth of ‘the matter is that for all too ‘many peoﬁ.e the-: past, whether found L

Y.oe

#tangible expression in the large segment of the population 'that visitg his- - L

\.'.

4:.-v . i . . : -

'iﬁ'Asr COME. ALIVE

Ameri‘ Assoc:Lation for State and Local History.. .

During recent years I have visited numerous sites and societies in virtuglly
‘, j‘every part of o o
: fessional reseer;&'-'f-{

1 ﬁ "for personal pleasure and in’pursuance of pro<#
: ft each place emriched, enlightened, and sometimes
alled:- «.But I .also departed disappointed. Something - was missing.

* ‘part of a vibrant vestige of the.past, more a- casual. observer of quaint .
' relics.than asnitactive participant in the _perpetuation of my heritage. I '

i%books or. displaya,» :ﬁs’ more dead than alive.... R

was once alive but we ‘are’ unwittingly killing it.... o
Most peopIe have a natural curiosity about the past-—-a l:uriosity that finds
torical sites and museums, forms histori al socieities in virtua11y every:

.'publi‘cations and- reproductions. of artifacts.‘ However, for 'many people the

. #

- abiding‘-'interest in, things historical 4s: often stifled: or. destroyed by the
78 of history; be they %eachers, ‘tour-guides, or museum: directors.--,.-
sential meaning of ‘our ‘visit to The House lost? Bdénuse the oo

ence_ﬂwas largely artificial contrived and irylevmt. .o

R

44"jv5:-0ur-f us', then, should not be on the hbject but its ﬂse' our conceﬁn should

> ‘household furnishings, ‘but’: what those furnishings tell us -about the""
es of Iife in“ the: household. In ‘dther words, there is a- need -to in- .

~-an v-did_ not then 1ive in museums i «» LT e

.4\ - ’ . ]

'\amsv'ering.the right questions. For example, guests in my ‘horie- invariably _
‘-.notice the wrought {ron object that proudly adorns the hearth in the. 1iving 4

~-And. ‘gooner ‘or:later they ‘ask, "What's that?" ."A reproduction of ‘an-

cEfidrin, ve g

oAy ....i e T

?" 'Wou.di’% People get .-&fully hot cooking 1in front of ‘a fireplace?" Such -

Bmk Gerlaeh . . L . : . ; “_. ) . — ..?:

-

Fa
R

“8izeable town, ‘county, and state in the nation, and: purchases historical ‘ ‘y; i

4i':-terpret>'1‘he House- in terms of people not. things ‘to’ present it.as a hqme-or ) "
‘ghop or" church. or. snhool or: whatever-instead .of a museum. People do not now -

-

'_»VA_mericantoaster,',’ I reply. Perfunctory c¢omments ranging from- “MOR" to .
" that. in ' resting" usually end the conversation. But continuing glances :

the discussion. . 'How- does it work?": “Have you ever used

sestions:indicate- that while thewe 15 little. in};erest 4n; the ‘toaster per se, .
: "’"-s conside::able interést in iﬁ use. £ : j _,y : o



'“_,toa.ﬁistorical inté‘f:‘pretation. It involves ‘a change S :

- well.as ‘Qur concern ‘should ‘not be.with-a ¥
: -Zhgus_e.. bgt also*as a home; e should not view. furniture ;
relfwcs -of the past that have survived but also a8 the .

PR

.-J S - < SR Y _1\\;"

,_‘ﬁ;t an entire:'wall and its more modest, almost dainty,
_omes "“She . mentions the obvious’to the- residents of '
> was - a necessity used for heating and. cooking instead of
a ltmxry used for creaﬁing atmosp‘here. - But¥s she. goes on: to "discuss the not- Lo
~,so-obvious implications of. ;hat ;arning firehole, such ag the possible psycho- = .
:logical and physical effects -upon_. the women who cooked day in ani day out in I

She then qalls ouii"'attention to ‘the floor plan of the. dwelling an&'-we, 1earn
' about “the impor!;anc'e ‘of- arch:l:tecture in. influencing family ‘1ife.™ “EVeryone '
"must ‘Bave -Had to“control behavior andbsu*ppress emotions. with as many as six -
or’; aeven Or mbte People 1ivi§g xcrammed\together in-a one: or ‘two. or even four .
¢ TOOm ho’_l?rse ﬂhat abou't the less:affluent who: literally had to work, eat, .. /.
-and sleep :!.‘n a sing;l.e- Toom? Did they get away. from it all” by ret-“ting t_,
yf"h? v'acy' of aﬁhé out-of-doors in lieu of «their ‘own. room’" B e ’
_Ont at'tentign is then directed to: the clothing of the mannequin-children._'rhey ST
Eare «dressefd‘ Iike: their parents, revealing how youngsters: used to ‘undergo ‘the - :
tramnatic*transition *from child to little adult instead of passing from child-
“hood ‘o adolescence to-young\adulthood as now. We note ‘the ‘absence of cribs . .. ¢
“and youth beds: égnd wonder if it is- significant .that" infants went abruptly from - .-
““the. security -0 tiny cr¥dle to a seemingly: boundless big ‘bed.’ - We " shake our. - . %
- héads ‘a8 we look at the father-figure with his scythe and. realize how much. the™ -
lives ‘of the’ family ‘progressed according to the, cycle oﬂ the seasons in coﬁrast N
to y’ regularized all~year-round'Iife styles.... s e w ," _'-'~.’.7‘§

l - B S
AQ . J ‘-. /

And before we. leave 'y We discuss the implications of the handmade furnishiﬁ!__p#

'of the home. They mainly had a different attitude- toward timeg today we rush . “‘ N
"in and out of" stétes. with mass. produced/érchandise and- demand '1mediate services .
"while they waited we s, even gonths, for such basics as-'a rifle or a chest of
-drawers. . As we ‘home, the conversation turns op what it must have been.like .
to have lived 'way back thent;" What did the: “people do for entertainment" What RS
. happened 1f ‘someone. ‘got- sick? We resolve to pursue the"‘in,qyiry into our c’pa.st T
most’ fully, kn&wing that" in" so doing we will gain ot only a better understanding

*of dtn' ancestors but also of ourselves. S &"‘K s nEE -

Altbm!gh the functional approach to. historical interpretation,'is more difficult
to :I;mplemgnt than: an exhibit~driepted. program, it .gPfords far greater. opportunity

to transiit mre effectively an. understanding of and empathy for the past. coe - o e
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‘ Alderson, Wi-_; am T., and Low, S,h;&rley P.. .Interpretation- of Historic Sites. -

_ ;—' Nashville,. American Associastion for State and Local History, 1976.

Lo " R .
Alexander, Edward r "Bringing n&s ry to Life Philadel hi: "

. _. Curator 4/1. 58-68. BRShS tig _ P a and’ Williamsburg. .
Bay,.,Ann , 7eum Programs for Yo g Children. Case Studies. ashington, D.C.: -~

it
N

"‘ g- a3 '-""‘~ ’ ’ ' R \l.,'. o

_ This two-part study of hmanities projects for young people in-
M | 24 American museums includeg; 1) a get of, 14 cade studies, each
e .. of'which analyzes. the programs@of a sing'lé muse,um "under 8 subject

I %%y - headings; and 2) under the same headings, programs of special . I~
- .'., RO intefest that did not ead themselves to the case” 'study format. R
Jédentary and Secondaty |

- _—v.‘- - : .",_pn,‘ D 0/205,60 Free. - .

L Boggs, David L. - ;'Visitor Leaming” e mtor'““‘-- :»
" % 20/3. 205-214._ gE0oa GHel L

7~9ﬁ 3
gatein Stephen, et. al. , eds. . E3 y Cambridge’,HA‘
4 Hfarvard University, 1977;:. PR @ , L SRS ' L

‘-

V- - R
R cw! s = o T e
-l

Sy " E Collectéd h’ere are teaching suggestions from 75 New England history @
St .teachers., ‘Chapter héadings ark: Cultara} drtifacts, Community -~ - &+ .

R .-Bistoxy,. iersonality dn History, History%rag Bottom.‘ﬂp and,.Quali— P
. . fying4he Bast.: Appendiﬁ;%ists muSem and historic siteg in New o

' .. ",;-"Eng.lmd°"'-'."r‘ . : . ._ - {f‘} - .r.~ o Lé

~» 7 order from Robinson Hall; Ha:qrard University, Cambridge, %5. oz_/s.
el 4Cost $3. 50. S _ o _ = ‘
The ,Ch:[_ldren ) Museum, MATCH Unit, Teachers Guides. ston: Ihe',Ame“‘r'ican» .
.o Science and Engineering Gompany, - 20 Overland St., Boston,'__MA '02215,
N Various dates. . , : ' BN o

"“ .
7

E)
¥ -

o o 'liacher Guides are. available from ERIC Document Reproduction

s service, B.0. Box 190, Ar]:*on, VA- 22230 e T

Colonial Williamsbxrrg, Department of Education. "Theme Study Units. .;Williains'- -
burgw VA. «CW, n.d.. .(average length 50 pages ) C Lo “, . -

These thoughtful -werkbooks ‘fnclude activities to be used as pre— ' . v_,(;'

"~ and ‘post-visit ‘materials ;ycan be used as 4n-class activi;iesc BX-
S clusive of a site v:mit& provide cultural and ‘historical con-" .
{ . . .

. \‘

R hhese and other Teacher ] Gufdes costa$l .00 each. _ Order directly L
.from Colonial Williamsburg, Department ‘of Education, '_1’ 0., Box 627 A

Williamsburg, v, 2385, O
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Fishel .,Leslie. "Role of. the Historical Society in Contemporary America. N
) '@ Keynote -address at the 35th Annual Meeting of the American ‘Association @B .

: for §_;ate and Local History, Mackinac Island MI 16 September l975.. Bt RS

“

See Information About Information, ,32 B.4

. L}f.

. .- #ﬁ"rf. . ‘,‘

Gerlach 1:?'7‘1{ @Haking‘ the Past Comé. Alive. " History News, "_Septemher. !
- 1975, m..zz £2250 e et o ' )

Ca
@

» ' : ‘.-35.‘{. oo . . . » -
Grochau, Karen £, "o See' A Museum—A Guide to the Western' Reserve His- e .
: torigel Society." Cleveland: m.p., n.d. (Out-of-print) . SR AR
SEEE = -

. This guﬁ‘é’book is written fo.. adults with sections directed =
¢o the childr;en or to adults accompanied by: .childreg x?
 notes on cultural history in exhibits areé folloxéed‘_,
: : o tions that can be answered by looking at .the exhibik %
. ’ topics are then listed. Sheets of children's activitied .
“. . - perforated for' removal. BiB&iography at hij school an:d o /
- . .+ . adult level- includes references to manuscrip in soeiety s o
B - collection. B 4 o N “"
e L It o - , ' e
- "History I.ives. Museum News, (Nove;uber 1974), pp. -64. .

\.

/In May 197,4 a small group of history museums . and National Eark ) .

. - Service professionals ‘met with the-editor of ‘Museum Néws ' to” . g C e
s "', ~discuss publishing ‘a special. issue .on history» Tuseums. This S LD
Lo issue is the ‘res of that Jneet?.ng. : R -¢~,

s Histogz Teacher. q,Quarterly Journal of Society for History Education, Inc. hac i
: %,j' Order information available from Business Msnager, The Bista#% Teacher, - e
R California State- University, Long Beach, 6101 E.- Segenth Stre’Et, ‘Imng ey
Beach,CA 9'0840., TR | @ R SR 2 T

.ﬁ A . N ) . : o c

\National- Counoﬂs’on the Aging, Inc. "Exploring Local H:Lstory. " Washington, .. . "~ -
.'_. o D c... NCO ,,1977 L . B PR R :
1’.;__Newsom, Barbar 'S and Silver, Adele Z.,. gg,itors. 3 The Art.-'Museum As Educator. v
- derkeleyL. Unive,rsity'of ?.‘.alifornia Press, /1978. - . A -

e
>

e pared from over‘iblﬁeo Te ports based .on interviews and observatio
N~ .a.team of reporteré working over'a period of 18 ni¥iths. - Reporté
A om’ education programning at 71 museums, insluding a handful- of non-»*
o art musemns /ﬁ _ _ , '

Old Economy. - "The Live-In at Old Econopy Ambridge, PA Old Economy, /u «d.

r-v. -

Parr, Albert Eide. "History and the Hiytofica.l Musetmf. '_' Curator 15/1 53—61

ilace, ]Zinna Funk, grando,,Jganna Schneid'ér, Lea, James N?, vell, John. : _‘
"I'he,Object As uhject..} American Quarterly, 3 Augus:g 1974, pp. 281-29 .

:""‘- Entkusiastic proqlama.ti'bn of the museum. as“'an-——educatlional resource. .'b B \'
for teachers »a:n'd students of American Studies. ' : "




Rath, Frederick L. Jr. and 0'Connell, Merrily Rogers, editors; Reese, Rosemary,
B cOmpiler. -A Biblfography on Historical Organization Practices, Volume 3,

Interpretation, Nashville. American Associatio
1978 S T

_ ?/ for S_tate and Local Hi_story', T3

o ...:k gg P * ! b [ -

e Schlereth, Thomas J "It Wasn t Simple." Museum ‘News (January—February _

R , 1978) 36—44. v :

S : "1’he Historic Village As A Learning Environment." Museo-
. g_g st (June 191,7) 10-17. . -
S . "Historic. Houses As Learning. Laboratories. Seven Tea.ching o
o Strategies, Technical Leaflet-105," History News,- Vol} 33, Fo. 4, April 1978.
o "3‘ "Collecting Idéas and Artifacts, Commdn Problems of History

T Husétms and History Texts," Roundtable Reports (Summer l978)v _ -
: Thisi article is adapted from a slide lecture delivered by Schlereth

»’3*")‘ " to.the:Museum Studies. -Institute sponsored .by Comnor Prairie Pioneer
e : _'— 'Settlelnent and the Indiana. Committee for the Humanities at Nobles-

e "‘__ ‘Zrille, IN, June 13,, 1975.,- :

i g provid \ suggested sources on. evaluation for both’ motivated ’
Lo T avices’ persons with some familiarity in this area. - See _

Fo & lanning Your Program...", this sourcebo&h’. ER e

: SebaIt, Alberta P. "Using the Conmunity'to Ex'plore 200 Years of History." -

Y . Sotdal Education, (Novem'ber/December 1975) 456=457. |
..F H h = ., .o > . .. : - ‘ Conncil for . -
P 33, ] > inthe, : s open - ¥ person or -
AT de g See in erested ia teaching théo&oc» al studies. For- further-,
A * 07 .77 Tinkoiw 'y SS 1515 Wilson BIvd. ,irlington, VA 22209. B
, Edul exed in Educat
: 4,',_' R "vespecially useful {ssue on. the use of ‘¢

E. "‘ v ; . teachi“ng of history.

-

se 1d1, -Joan. ”A Ir:lmer of C°mmit}’ Resonrces." Social E&ucation (November/
December l975? 479—4 R
L, X ‘ ,

/ s , See Sebolt entry.- ';' o S A
R L ;- l . ,' -

. LemEe “.6; o
./\‘Sferwood, Dolly ""'Historical Goodies Cra.mmed in 01d Camelback Trunks " Smitb-
R sonian Magazin%mune 1977, PP. 106—113.

i 'Tilden, Freeman Interpretignaﬁm: Heritag_ Chapel Eil]:, NC""Univgrsity of North o
Carolina Press, 1937 r L & N - ‘ o



American Association for S;ate and Local H:[éqtrory -

- 1400- EighthAvenue Sotth -
Nashville “TN-. 37203 . - . '

‘ Technical I.eaflets available -

American Polkl:hfe Cen‘ter ) '_ - A
- Library of .Congress*'; .. .. '

. %" Washington, D.C. 20593 -

= B (Newsletter available) /

Center for Mnseum Education o \ . ,
. George Wasbington University - o . . —
. Washington, D.C. ' 20052 - T
Annotated b:fbl:l.ography and single-topie g;_n:eebb_ok's available:r’ - -
; Center ﬁor Southern Folk.lore e PR PRI . h
?777."1216 Peabody Avenue _ Co e RS
; , - P, 0..%0:.4081 L .
| ‘Memphis, TN: 36104 - - N

v
,._,_

2L ‘? . o
Hnseum Reféi’ence Genter - , : B '; o , :
~"¢ - Smithsonian . Institut:Lon ."-:' . 4 \“'"'." e
. A& T Bullding,: “Room 2235 (/ .

L Yashington, D C. : 20560 -

e ;.Ql_:;[.o'Ne,twork_ of Ame‘r:[can. niéfo&& LT T
ke 2t Ohdo Historical: Sociefy L e
Columbus, OK '4321‘1 e e

' Regidhal.#onferencex o£ Hisyto -
':‘;y: & 34 E :Seneca. §treet
2T Mah ‘»us, NY 131%

o ._Depa:tlnent of*pulgre
Char%eston , WivVA *




U Dennis Fior . i
" Maine State Comission on Arts S
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-No doubt'most ef our readers :
. are already familiat‘-with the *-{

R

From. _t;he .' Ceht’éic_'\sn. filee :

/"‘ Center's- annotat&‘d” b;tblig- e
. graphy, Infqrmation. Abotit : sc-; ]
~ Tdformation. - Volume 1, No. &4 g

(Ogtober'1 7), a: complete _ \n;
*Msting ofthe Center's hold- i S
ings " in th ‘ared of history, RSN ER

ma§kes up this last section. f:.;.-,._f.'_.;;._"
REPENE SO

ERIC

Aruitoxt provided by Eic:



] R
‘ A New Yeaﬂ A Tlmé For Renewall B

In 1978 the Center for Museum Educatxon wﬂl pubhsh three issues of Information Abéut I_'n«formatzon the:

. annotated:bibliography to the Center’s collect;on of ‘program materials and related information-abotit- museum
" education. The first issue, avaifable May 1978 will share with you t‘VeCenter s holdmgs in the i(nportant area o_f

" docents: and museum volunteers.

ﬂe the Cem.er will pubhsh three issues in 1978 as compared to.four

dajssues in 1977, there W111 be as mu
matenal m Informatzon About Infomumon thns yw asin the 197‘ 5 ok i

.«.~'

prepand subscnpuon mll cost
B snbscnptmn rate 1s $l4 00.

: sof Irq'ormath,u,@out Informauon for 1977 are still avallable VolumeI issues number 2, 3and4m
3 c.hased for 50each or three; or $9.00. Remember thlS pnce is for baek issues only)
. .........t‘t...i".;_tt‘tt_t-ttttttttt‘;tttttttt;tttt_ttttlttttt.‘._tt_.._t‘t.t‘t,t'ttt.t_t

- -

", Please add my name % the Center’s I8 of subséribers for Information About Information, 1978 series.

\mdww — s - R T . 4 ’ — B N
w ST 3 «,35 _
. citv. sicteand Zig /s . o N R P
' o ; L T o » T ' /1
. “ . -\', . .. . . N .
g 'Payment of $l390for the 1978 senesnsenclos d Yt e
‘Iwould hke tobebllled Iunderstand that the subscnptlon rateforb edorders-wxll be.$l400 X
7 :" . : ce . ,:’ ] .o [ ' SR '.~
Payment for badt lssues num’berz _ o i - 4 » 1s losed (No bnllmg on back 1ssues. '
please) LT ‘ - T ~ e ..
2Payment foraeomplete set ofbad( issues is eﬁ‘closed_____ _ P VLT
TotalamountenclosecL - 3 ,{. ’ @9‘ WO MR E T -
el T [ R
T . COnterfoer{s\eumEdueaﬂon T AT T
T AR eGeorgewdshingionUniversny Tt
R =Y<L .7 . Washington; D. C. 20052 0 Te o




ERIC:

A ruiToxt provided by ER




L y , : - N : “vﬁ' e
- Education. | . -.. ..~ ' Hlsrokggf’_'

Hilwaukee Public Museum. LY Day in Pioneef l{isconsin‘. " n.p., n.d. - 32 A. l
(Spp.,. Yoo e S . : - - v -. o “‘ff“
R B :"".Teacher aid ’for l;th grade class.: visit to museum during

S Wi - curriculum study of state historyu ‘Includes pre-visit -
cow o ... discussion questions, vocabulary and related museum o -
Se ;_j';vexhibits. : Inexpensive, and wefl)gone. _ R
i *%idfo'r&,"";liolly.. ’"Stepping I_:Ito History." Museum News, November 1974.° - 32.A.2

B I .

', From theme issue’ of Museum News, 'History Lives!," this .
o article outlineés some things to consider whed setting dp.- . ;
>3 an education program based on skill or craft: deﬁustrations. -

s, . Agmtime of the writing, the author was progrﬁ coordinator '
l F

Old Sturbridge Village. oo L

.

W "History for ung }’eOple. Organii/
SR eBiby Technical Leaflet 44," Histog.z News, y
s =9, _‘ember"1967. Revised l972 (8pp ) XL

9 : Guide to do just what the title says, including possibili- . _~ ‘
I ties~ for local and’ statewide acti.vities, revenue and ex- . o %"‘. S
penses. a:nd newsletters. E AR .;J_ , T ORI

iirire directly td, Americah, Associstioh For State ‘end LoeaT " e
© ' Bistory, 1400 Eighth Avente South, Ne hvilde, T 37202.. G e
. ', ) a . S ) L ." -'-- . o N ;". -

:#rojects and Ae‘i’:ivi-ciéé;c"i}? . 32.A.4°

» *43 riS. - v ‘
8," Histo News, Vol.: 21 No. 9, Septem- R

Technical Le let v
a ber l966.- (Bpp,\

,f

o

O for small historical societies. Dited- ', AN R
IS v?\ illustrations’ agg ting'style, but still provides solid - s
S consiq,erations bf an ‘historical society is at the starting o

.y . line in involvin® youth.in 'its activities. Author is . -
¥ ,) S museum educator with ‘years experience\ at the Wisconsin State’
' ~'Historical SOciety.-, S L . LY

dAnother basic guide

-

W‘I.':I.(;'g d‘irectly to AASLH See .v32>.'A..A§'_'f:-ortvf addfé*s_s.' e

"’uystic Seaport.." "l9th Century Maritime Vocabulary. " 'Ihe Marine Historid . ,.3é.‘A,'5,-’:'
T T Association, 'Inc., 1971. (llpp ) ‘_-:_ _ e e i ~

_.'At'p{rac%e bookIet for teachers with formation about - SR ‘
‘nautical and whaling community, of 19 century Pre- e s
'--irisit -aid w:[,th pleasant line draﬁings._ ST T
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T Edgcation BN A - - HISTORY
. ‘ ;..; , . ..7 ; )‘“{CJ?“ - - : ” . .

t tution, Officq,,of Public-Affairs. B :
’ §chola§'f;ic Public:Portfolio Series.on Aneric"
Washington, mc.. ét ‘}7 November 1975. (7pg§{)g;.

B Announcement for “'.l'he American Experience, .a pictorial P &'—
.~ 7~ . history.of America- in. 20 po:g:folios ointly produced by N
: .7 -+, SI and:Scholastic Magazines," Inc'. ter staff have not . o
T seen copies of the portfolios. .5-_. LR L S -
| R / ",Write d~1rectIy to Scholast;."}ook Seﬁd?.es,, 906 Sylvan ST o o
: ' e Avenue, Englewood Cliffs, NJJ. 07632yi'.'-‘Cost. $32. 67 per s R

A

‘portfolio, $532 67 per. set. of 20. portfolios, S te

X R \':‘\4\ 1 . C ~ v e
NSRS Seaport._ : 'School anq Youth GrOup Visits. n'.fp,, ‘August. 1974. 32 A. 7._‘_
B e T L T

4 : Overview of. program offerings, 1ncluding overnights and’

) .~ .rebeat visit .study tours, with information on "fitting A
N ) out the group.” Also. incluﬂes informatign sheets ‘on ship S
WS L. . . types, whales and, outfitting for sea vo ‘Mix of pe= .- T A
Sl R A,‘visi‘t organization il'}fﬁfmation th. discls ion questions e

e

I R e
,Acaw»~~~v~_gxa¢;*

et enqouraggs child to ’re#ie% visir. i:o Vgl
e, a 19th century” home of a New. Orleans s BT @“,i

‘ arch:.tect. ‘Five activitfes relating hou§ehold ohjects .. . L ¢ Loh

BRI *$n collection to- original use, ‘appropriate’ place in home, e T
e g&:; Very simp inexpensive.en Easily adapted to . \ R

T e : ,‘

R S ot:her miseums . ntary age level. A D N
' : .p '(".v" . Ty - .-, : .q'.‘r\' v §—\_

T I w

, a ’ PPN " .
P rtmeng of Educatid’n, National Portrair Gallery ’"The Trial of Tohn 32 A9’

.": ' LA v j_.'_»- N Brm "y 'n p. ’ 1977 (lpp )% ‘_ N 1- O ) .
Y I GO ' S TR A
it &“ .'f‘,. Handout fornteache,rs describing 3-part education program* . a
- Tl dealﬁg with story of “John Brown's «waid at Harpers . Ferry. L
aff %éenacts the trial in* classréom, -students: conprise’_ o
. . a c-ends with -visit: xo NPG for ortrait  study to v,
T ‘ ent is used-tgintro-".
; ot e codlection ‘of “The NPG and to serve“as. :
R am.%o. ‘enrich: schogl eurricula’in disciplines RS
\3{% acllc 'atudies T Mericatf history. First - 4. °
h O
. .
Gy .«.,




National Archives, Education Programs- Staff. "Teaching History from :_BE;A;lO
: —irimary Sources."v~Washington, D C.. 'NA, - Summer l973. (l7pp’) R

Reproductions Qf documents in booklet fgkm with 2 ;flf {f

'~ pages of text. Subject ‘covered is ‘Black Americans in
Revoluntionary War. Minimal instruction for using .

. primary documents to enhance,social,stndiesior“historv S

SR A A "'.Eauéatioﬁ oo .. HISTORY

lessons, but reproduced documents .are accessibie to i
classroom.,_,'.. . _ e I

s E - :
! o RIS A SR

bepartment of Education, National Portrait\Gallery.u ﬁﬁiscavéf §aitraits.“f§é.é.ii' o

Con. p., 1977._(lpp ) 7 -f_

*fﬁg playingidetective and lpoking for clues about the. subject o

T ;ngf,9§9h portrait.” Program includes in-class slide presen- -
. tatiom -and art activity in’ which students draw their own = -

B portraits with: appropriate clués.” A tour of the museum intro-r o o

VT duces portraits in'different media. An art-emphasis tour
aﬂfincludes a. visit to the Portrait Wbrkshop whére students can"
©. use- sculptor s tiools and experiment with different noses on

7 'ffa clay head. Announcement for teacher s informntion., e
2 . ® s ) -

e K

ﬁééato, Frank, Glennon, Roee Mary, and Leahx, Chris.' 'Anywhere So. Long :cﬁi.ﬁ.lé 7':,_ff

. As There BefEreedom.“ Baltimore,MD. Baltimore Huseum of . Art,' o
September 1975.: (36pp ) : -

"dexﬁibition on’ eharles carroll of Maryland: Four’ page .

: ‘set of background sheets with' suggested activities. Good

: model. CLenE .

Grunberg, Stephanie. Teacher Materials and Student Handouts., Washington 32 & 13
‘ D. C..-The Daughtefs of the'ﬁmerican Revolution Museum, 1976~

- 1977. (5pp.)

o dj;'f Tnvitation encouraging teachers sp view museum. as - a,fréé'
o resource, .Also, inexpensively ‘produced take-hoie sheets
for students include match game -and related crafts projects.

Museum of New Héxico, Education Division.; "Spanish Colonial Life in 7 32.A 14

e T
L

.oa

_Neweuexico. ',Museum_of-NewwMexico,3@ d. (16 pp;—-4 pp. text—*""
‘fﬁ; and 12 biack and white prints ) : "ﬂ, e , A ,

'fdff; QE cultural”history of state, illustrations, bibliography .
«7ﬁffg.and Spénish-origin vocabulary list. Available: in Spanish R

‘*471"and English. ‘Product’ of joint. efforts between museum and
'ffistate 8" history division of photographic archives. Museum

36

.;fi.i-_,p;..\; 2‘$ﬁhf, OCtober 1977,l,?
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o staff tries to get maximum miléage fromi ar,wﬂ

1ip‘jm¢;{staff research by using same infqormation in’,purt.
i format; kits and mobile unites.‘ Secondary stu P‘ ‘
_\“.': \ . ing i:evei. o _' ,’.,v I S :1»,’.., b

‘f" Available from,Museum of New MEXiCO- P<0: B°: et +
_ Santa Fe, NM. 87503, Cost: $1.50. f'*:-/fgﬁ”‘ Yo

>

”;? Artner, Gail.ﬂr"Colonial Dabbler Workshop betrbitﬁ“'ﬁéfiaif;
: Museum, 1975. {4spp > et

:i.fﬁs a bicentenniai activity;the museum education Aﬂ; f:nfi,jii v

'ffprovided 5 hour-long Workshops on colonial domesﬁii Ffﬂ

’rvation, recipes, soap'

7~rvices Division, Education Department. Greenfield Village

”f ‘Henry' Ford Museum. "Your Day in a School of the. 1800”'"Af5;ff5"'

Dearborn*'MI Edison Insbitute, 1972. (20pp )

“QrfTeacher s guide with procedures and rules for 20th
f“ifcentury class’ visit to-lBth century school on’ grounds

*. of Greenfieid Viiiage with' suggested lessons’ for ‘elght -

~.grade 1evels._ Visiting teacher and pupils conduct class f.7'
'in school according to outline of '19th- century activities o
'“and procedures presented in this guide.jt .

_aigillustrations.~ Attractive graphics with large type and single
‘fbuilding‘illustrations. .Ny, _

aim-

'1”}3—EOI_QHGStionswon—philos0phy1—preparaeion~and*production~ur e
.Hfthis guidebook, please contact Ms Felton, Anacostia Neigh- ce

hotocopies of the guideEook, please write to

. 20560. - Fo
. the Center

cesber 1977




Bay, Ann.-

~

FER T Eaua;amﬁi? L T HISTORY -
' ' ' : T
Museum Programs for Young People Case Studies. ‘n. p., 1973. 32.A.18°

,tl-———“‘—’

C' .

(291pp N S s -
i R : TR : S ﬁi
~‘;'7"Tﬁi§ two—part study of humanities projects for young\- C
: "*'.peOple in 24 American musebms includes. 1) .a set of- . —

/“f;,lﬁ cage studies, each of which anaiyzes the programs . '

‘% 3 Lue v _ ..—‘7. e

-pjofﬂa—s»ngle«museum—under*B subject-headings;—and—2)

“‘.]Clear, ﬁsable.- An excellent model. e &;*. Y

\'}; Cleveiani OH 441@6 ‘ Cost. $2 00. '4,'Vf } 4;; SR

e J:under “the same headings,; programs' of speciﬁlwinterest ‘

;that did: ‘not -lend themselves’to the case study format.
Very usefui overview of the state of youth programs in
1973 Still a valuable resource book d,‘f”‘ S

l

Order directly from Ann Bay, Office of Elementary and -
Secondary Education Smithsonian Institu;ion, Washingtonf

Gr‘cha ; Karen B, "'To See'éﬁ MUSEUMF-A Guide 0’ the Western Reserve }3132;i:19 '.:;Hb
C N Historical chiety._- Cleveland. . p., n.d. (67pp D, : R P

Thiq guihebook 18 written for adults ith sections

directed to. the. children or to adults\accompanied by .
g fchildred. Brief notes -on cultuirl history in.exhibits

lare. fol owed by questions that can~be answered by lookf*
' _the exhibit.fygelated topics are then listed.
. of children's activities are- perforated for re-f'“

oval; - 'Bibliography at high sdhiool and|adult level

"fﬁincludes references to manuscripts in society’ s collection.

[}

. {Ordér dii:ctly from Karen E Grochau, Cu tor of Education,

. Western Reserve Historical Society, 10825 EaﬁﬁS?lvd.,;'_ . Jf-.”ﬁ‘.

‘ York State Historical Associatioé\and The Farmers 32 A 20

(44pp¢) ,
S U R
e, informative breakdown of broad range of education '

fiﬁa’rograms vailable at NYSHA and Farmers' Museum. . Sort of

' annuai‘féport of education activities. .”‘\‘,‘ )
e e SRR ﬂ._; *,i*‘ SR ‘:.';\'l< R
Western Reserve ’fstorical;§ociEty.. "The People Who Butlt’ Gieveland..~” 32.4:21
: —hnicf‘eritage*~—~Cleveland*“WRHS, ns d. (3p )“"””'”" »““7"“ ‘
: SRR i o :
, - . This 4-hour-program for- Sth and 6th graders explores the
. ethnic heritage of Cleveland. Part of SEE. (Special Extended -

. 'Enriched) Programs which are: longer than usual class visits;
*wgﬁfocus on al ‘single theme and’ use ! participatory techniques like . :
simul tion and role playing,, The goal of SEE is- to raise the A



o ' HISTORY

i E ect, 1971175, made the-

i R : tggral part 33 an_ enriched and éxtended

: STar month) school year..|A full report .of the.role of

" s 1;% 'Thg Cleveland Mugeum of irt*in the’ East- Cleveland ProJect

Lo ;u-@';'fis found in The Art Museum As Educator, .University of CD TR

v :..lgls~,.{¢w~4:v;{oallfornia Press;:Berkele&ti:The_Genter'has_an editotiS‘a“W**fm**f“Tf
LA L b éapy of‘f:hé ank.‘,’. i ::\ AP o . - l L

RN "Museum Careers are, FUNdamental Eareer.ﬁducation;ﬁﬂ}3 JZSZ;A;ZZfV‘
CleVeland RS, n.d. (6 pp.) ' Lot TR

o

A e '.*fﬁfhjﬁlso part of SEE Program, but ‘aimed at junior and senior-
‘. otoe 17 high''school-age students. ‘Proéram funded through state' s
"4 career education. ﬁg@ggaﬁ. caaa model for using outside L
jﬂg‘funds not usually tapped for museum education.,_',g‘._ v '; T

Exploring Local History Washiﬁg:¢32;A;23 o
ton, n .C.t NCOA 1977 (72pp ) - _.iﬁ‘ BT Sy

R R PR ;;funded by NEH and NCOA, an eight—week uait designed for'
S ,-‘~73‘-;j.use in senior eitizen centersﬂﬁ Including visits to local

With leader 's’ manual.:3_:fa

fhistory offour own localities.

'{ij32}§?2af L

- a orativejeffort;between Farmington Museum ‘and- public ;T_“'ﬁ'-; L
.g'junior ‘high’school whereby cultural: and historic resources B,

Eofrcommunity ‘are. integrated into curriculum. Sketchy J»f:T]J”i]Ji
- X; - ' R
1; - o

Miscellaneous educaqion materials. fSE;d‘_gjz;g;jsg‘»_s

ncy produces education materials of very high by
,statewide distributiqn, in c1uding two Minnesota'

_ ui'de, banners filmstrips, posters"andf."

An advisory committee of American"jf3:hn
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) Bducation’ | g * HIsTORY
: :J .¢;X;, . :
 Indted e
I~ cooperate -

f*Society, An desiéning this unit. Each kit ‘1s directed .
.‘toward ‘elementary and_secondary grades ‘and -is available for -
,sale R Also- produces -an- award-winning state history»mag-" '

R azine for classroom use.,‘;u:~,_-y_ SIS _;‘f:; A

-4_stWri,e£directly to Minnesota Historical Society, Education .
"A‘Services Division, St. Paul MN 55161 : s

v

The”Historicai Sgciety of York County.: Miscellaneous Teacher Materials. .§§fé?23**7
(York, PA: n.d. . (Each activity averages 3pp) . . ato

- 0 -
».

fActivit?‘sheets cover quilting, candlemaking, use of

armalyd o o )

,:vegetable dyes, pierced ‘tin candie holders, toymaking'andvl-f',

. Stencilling: Activities relite to items in‘York's

vﬂ7gfj£‘}Q}collectioniand region._ fnexpensively prepared materials‘:i,_v Lo
.-/ for classroom: use: .’ Helpful adjunct to visit to. Society.. .~ .o
pﬁjMost helpful include appropriate grade 1ﬂVel for each activitv.#'»"

°.." Lo -‘. i [ \4; ,' . ~.‘

State HistoricalLSocietv of éolorado.:."CACHE Classroom Aids for ld’ 32;&.27f,j1'ﬁfx
S Color' o’ HistOry S/gcalfon.‘_ Benver. SHSG n d. (14pp ) L G

; t‘yithﬁsuccinct descriptions of’program
, ‘extension services; publications and’ minorities :

_ materials, plus regional distributors . for: state's. materials. T j A
\\A/catalogue of education - -products of State Historical Society. L

‘ Nifty PaCRaginS‘-a match for the catch-y titlé "I".""’j‘_."‘,". o

Museums at Stony Brook._ Pfagf'f'aasaaaaﬁeéaéaga; i 's'ea.i;_ﬁffask;-,-ﬁ?;_ ‘n_';a: C 32,428
S (ZPP L e l T S R
ot " e -; S 5 R S o “'y_.

o ‘ Tﬁo announcements for teachers of program offerings for S 7

32:&329 '

AT ‘J",Library, archives and m N ,
el.i7e U George C. Marshall. -Prograti descriptions for elementary
' -~ and secondary students. Primarily of interest to. S »-; . ,
""" educators withqsimilar singie-individual-oriented A
: fcollection.r .:E—, S ‘ - : o S Lk

g

* October 1977 . ¢ -
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“f Hiscellaneous education materials. fétufﬁiiagé;'.jé,Aisd.”'

oe

ﬁHigh School Programs Ekcerpt of article from . -
- The ‘Art Museum As Educator, Hniversity ‘of Califor- - L

Vs . e

..$i¥?¥‘;‘ nia’Press—"outlining*onesday investigations of“speh;ai“—"—"—f““""_”

e problems 1iké rural pbor, role. of "women dn early PR
R f}(lpp ) Cd R R L ;;f.“ti o
ST . : e o ' P .".
C "Resource Packet l '4birty¥five Sturbridge Families._ Y 1 ‘
7:~” P f Factual 'sheets about\EB families who- . 1lived in Sturbridge
T . between’ 17&0-1846. Introductory- matertal gives background
7,,,»65 sources of- iﬁformatidn and .suggested classroom .yses: A**
;fA;]nice piece of goods. ~(4bpp. /7pp introduction,) y~“ - Inf'ﬂa o

6
. A

_»,V:J"World of Work.ﬂ Set of 5. resource kits on early l9th ,"' e
: S JLinvcentury work . Grades ﬁ-lZ( Sample outline fof: Kit #l :
.\ 7 - 7 -.The Textile Process in®Rural.New England; ‘with backgr

. ¥ information on issue .of work. §Kits funded by. NEH. (8p !5

'-i;if ?H ‘;;F§Program Announcement Scructured well-organized presen—1A N
vﬂfvtation of available programs. Useful modei~ (6pp ) g

:\._
P

RV

"A Study-Guide for Adults.,, Brief handout for adults accom- >Lff”*

”T ‘leaders. and ;eacﬁers.» Topics include'work, family and community.f
_(2pp o each) : ' . _ b

i.
|
i
I
J,
)
|
}
i
l
|

_i,‘

ﬁEach Chiid Feit Needed in Experiment/in Eiving. Newspaper S
"article about week—long live-in eﬁperiment at OSV. (1975, 2pp ) ffff

L ,“f aZf’” NN o ;;' o :
'ﬂ["Developing a ’Local Memory ™ Théiwashingtoﬁ.Post, i,Nbﬁeabér\1977; . -32;3.31_5;
i Editorial about afﬁocal history curriculum underway fon . c.vru.j-'
? ) ~ipublic schools. Initial teachets' draft finished: ~Some - '
L ~ '+ testing done. - Qontact Kathy Smith, c/o Advisory and,Lea;ning
T ‘1Exchange, llOl lSth Stréét N W., Washington, D. C. 20005

.]Eastern Washingtor State Hiatoricai Society./."ebject ﬁnalysis Games, i_ 32.A.32: o

and 2 " Spokane, WA.,n p., d;; (aversized; 16pp:; to. photocopy )

ji‘lnb_3ﬂj,f,The first object analysis game: newspaperx\were produced to:
v o ,‘accompany an. exhibit of 25 ‘early American household: objects. )
- The 0 jects were. unlabelled., Illustrations of objects appeared .
R * in newspaper with three. pqssible usgs. Visitors were: encouiaged
vt considet the object and- to. select the most likely amswer. :-
"~ Period. advertisements and articles on the same objects appeared

L eisewhere throughout the newspaper.” A visitor couid,check ‘his:

*:QfChoice by further reading.

R '.-’*3‘"Fif-:'v':f_léliﬁf. ; ‘viil‘vf~-j.f"“ = k,;;: s
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. 'ua§ .

R , . y & .

: ".‘i':*:Freeho 1d ,_N R o ﬂaﬁﬁaﬁfh ________ 232 cﬁ 33 :_.::;':.:.:;::
lsociation, June 1977 (lpp abstract, '

g Schooi children visiting an lSth century farmhouse rés
" telve name tags of former: regidents. Docents use tags- .- -
“to emp asize: different roles: and age: relationships. Child-

-ren'in'small’ groups participate in activities of; 4 sections °

,(kitéhen, downstairs, upstairs with spinning’ and weaying, ,'l'l

and cellar wtth woodworking tools ) ehildren match modern

'A-

“@'_g._

:;and'worq;find to taye homc Very specific program outline

."fa_with exceiieng}abstract. ':'.; . , S _llﬁﬁff:.‘ :fu

A;*..u"

N T VIR IR S

- _ "inton s Headquarters," . Freehoiﬂ,»N J.. SRR VI O VAR
S Nbenmouth County’ Histbrithi‘AsaOciation, June 1977 (Ippe o e
“"Tﬁx.fibstract 31 p ) el R __‘,_’,dﬁfﬁ;j -

N
-”

e :

se: serves as aiﬁoeus*for two areas of

iiSth century hou

i U . and "What d1d ‘the. occupant do wﬁile the S
, j*’British occupied the - house?" Materials” include house: history"'
“ff.:sheets for’ teachers and games and recipes for children.;,»- '

"Theme Study Unitae L 32.A.35
4 (avarage length 50pp Yoo e e e

blftgff“k7ff" These thoughtful workbooks include activities t°,§¢4?3§§ '

e ‘as pre-and: post-visit materiais, can be -used as in-class:

'??'activities exclusive o§ a site visit and provide cultural , R
and historicai conteits. »: '5j; R R : A

On fiie with the Center'

o .Cfaftsmen iq 18th Century o R O S
;331Wbmen 1in :Colonial Virginia . . T
+ .How We’ Study History . S A I ‘
'"-St“d¥~o£~an 18th- CenturY”Community"-—‘;,;é;”ffff,4*4' e
«Raw. Materials 'Transportation R R :

These and; otler Teacher's Guides cost $1:00 each. Order f'kf.7’f_ﬁ.'a é

"‘f.'directly from eoionial Williansburg, Department °f,Ed-

C e T
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Washington,fD C.: Smithsonian Institution, National
Portrait Galler?, 1977" (6pp ) é_i: .

Buff Leﬁi Kaplowitz, Laurie, and Yellis, Ken.'h“lﬁclude Me’ lﬁ?“' . :3245'36‘7,

>3‘**f4'u" = 'uin-classroom, museumrco11ection-related,4history program‘“**“””’
‘ 'for elementary school. an be used wiLhout a museum visit,

mus eun visitn' Children ‘discuss and decide amongst them-

selves-whetlier or ‘not. and why the following people should '

" be included in’ the-NPG Callection. Amelia Edrhart, Babe

Al

- Ruth, John Wilkes Bobth George A. Custer; Sets of ~ :

o S _,photographs ‘ofieach person are used and- shart one-page biogra— C

« +° . .. . phieg accompany each set . of photographs. As of this writing,, L
o u v thekit has been tested in only two classrooms._ : o

5 IV
R 7- . . iroe -
) T

":V-The Adirondack Museum., PHistory Hunt.". ﬁlﬁélﬁountain ﬁaﬁé; ﬁYiiﬂﬁ; , ;:~32;£;37'_f:
' Fehruary 1977 (3pp ) :;:Vj' ’f;:- e ‘b" o ,';‘,, e o

: Local history project for elementary and secondary .
: . -+ students  sed’on_ 10 stimulating inquiry questions -
S s with sugﬁest"d?related activities. Organized.com- . ;
s ©:°  petition By ‘museum among area schools with best pro- il
St l-jects-pulled- togethetr into-a- traveling exhiBit T e
‘available for school loans.. . : PR PR
n SR x T (J UL LT R e ,
o :Philipse Manor Hall.g free Museum Programs for Children in Grades ﬁ-8'" ‘32 A 38
: : Yonke;s’ NY,nPMH, . d. (6pp ) ' - o R

[N .
.

:“‘;FBrief descrigtions of 5. programs available at 18th
*century‘manor hall. Programidescrigtions give ‘good L
indication of general purpose of visit, visit's logistics T

[ A S

" _d;;echniqups used: : Topics include: Loyalist. Soldier; " = % .7
... Clues to the Past, Portrait Workshop, Dig-it, Citygrowt R
"LDesignéd for ‘teachers’ information, this is a good and
inq?ﬁensive model.; . : : ,

[ v

ntario’ Ministry of Natural Resources.',ﬁﬁigéafﬁ,va§agég.iﬁlﬁafaai;;ﬁ»:gj132;ﬁ;39, S

‘”ilfRegional interpretation program of 5’sites along southern '1”“

k the natural environment and museum. Sensible hints for :

- traveling:s some distance to visit a site. Little suBstantive v

R "Close ip.i"‘

',;66555&¥g1977;r;;



rfﬁducation' ij '7“. ". "1». . ﬁIéTGR"

A ing"'ﬂ:out government, 1egislative process and D
",lic_es scale

A large—scaie, nationwide. government

rogram in which students learn firsthand
& ~ o n

— c ﬁto'close-Up lOB&-Thomas~Jefferson St.,ffﬂ
N W.,,Washington, D C. 20007..4 .

SN 4‘»'-,‘ . . . PN .

= structions the; ;uviﬁSff?éfiSd_Rﬁ&ﬁﬁ?feriodTSettings.ﬁ.5n.p.;'n;d.',52ﬁﬁrzi .

An outlin of 1tems to;consider,when seriously assessing o ;,'_‘lfzr :
a- period room-as an ‘historical’ object. . Not a light presenta-

tion.;_Serious,,straightforward' could he used with adVanced .
L cﬁoolers. ' TR 3 E :

. U_“ices Division Education Department, Greenfield Village and ”'32;ﬁ{£2: i;fi-"
. 'Henry; Ford M“seum. . "Development: of Power; A Guideafor : B RN
'fgﬁTeachers*" Dearborn, MI: Ediso’” nstitute, 1972m (SOPP ) 3

. A brief5 is orical fgﬁ;é@ of the development of power.'

Can_be background-for a museuwm vigit or used. independentb if”iwwf-*
fof a visit.; Not a pawerhouse of innovation. ' .

', _ -
3 . l

g

ST . "TransPortation a Guide for Teaché%s..- Dearborn, MI. 32 A ¢3 o7
“.jﬁzEdison Institute, 1970.-.(20pp ) D N T

e . L -
. o
R

;vLike 32 A 42 but in outiine form. i.ed

T

e L Misceiianeous 1esson sheets. fly),earhor’nv;,-l‘ii';i;Edis_oﬁ T 32.Ah.
S QfInstitute, w.d.- (Spp ) : L R - I

R

T

hffinformation sheets for teachers simplyﬁexplaining S s .h., o
‘g.available tours. Attraétive, but not so useful as 32. A 30 R

Ji.jiqurchase Association" "An Historic Hunt.V 1éincinnati;i6§gd. 39.A.%5
(2PP) . ' g o e

ffIntriguing and inexpensive means to. direct student g7

: - dttertion to- ‘comparison of 19th. century and 20th. century
. through simple: Brochure ‘with 11lustrations and phrasés T
*.describifg then and now dtems. TIncludes instructions on - - Loy LT

tjhOW to CUt a qudll pen. Upper elementary grades.. R

“mp. 5 22 October }9‘15. L 320A00



 Bducation - . - - . HISTORY

el patterned after a. comiion farm of l770s. Questions
.%o, .y provoke comparison ‘of then and now, observations of:

-, -5 o -building materials and iivestock; with data retrieval
. ‘chart'to systematically recite and review observatioms

,,,,,,,,,,,,, l;;;rcc_ofctopicseiike children's role in cabin and out of . -

PR doors,‘women 8 role‘and decorative objects. .Grades 4-5.

: Old Economg. Miscellaneous education materials. ,Ambridge;fﬁa: 01d . 32.K.47
: Economy, n. d (n a. ) ' f Lo S :
 "¥our Tour of 014 Economy7Vi1!;{i’g’e’.i As' a teacher's -

ﬁ'f{}: j'ﬁ'guideitoiacommunal religious settiement of 1830s, the -
' " booklet -provides general information and discussion ques-

sf- v;_.'f~.:>51'f[tions of 014 Economy as bbth a: religious gettlement and
;!fﬁf'vﬂVi,fv,*‘:f:'a museum. Booklet suggests Wisely that teachers alter .

: ;"5“_;if}*§;'l“explain, like piétism apd ' celiBacy.' Suggestions are f
TR TR A, .included to Facilitate smooth class visit;*free village
<%0 7 pass. encourages a pre-class visit by teacher. Complex
site présented hith clarity (8pp ) jen o

;;]' £t Black Patricia.?f"The Live-In at Uld Economy.~ The .

‘ Harmonlc Association, Inc. Pamphlet explains technical and
R O ideological aspects of live-in program for fifth graders.f,;
PN A : :Students spend 1 full day in-'role of child in Economy in .

18308 'The author outlines program preparations, like de-”j,ﬁV"'

signing teacher orientation kit and costuming. participants.

“Detailed daily itinerary included with descriptions and °
-fflillustrations of necessary: supplies.' Alternative programs at
”7v,site ‘also listed with: supplementary activities for Liwe~In: =

' patticipants.. Pamphlet is valusble respurce as it provides ' -

detailed,information on- the theory, planning and results of

'?Kf$7{f a- participatory mnseum that emphasizes "1earning by immersion.ﬁ,f :
i (4255 ) . s R L T R

?"Oid Economy, Elementary Education Programs, l976." In 1969, e
‘ the staff began development of a museum curriculum in cooperation o

_school districts in 8eWs PA, EaSterﬂ 0hi° and';?

this diversity of school: distr cts, several

I e

set".of social studies curricula- were reviewed tf get:a broad -

outline of- development ‘of-social svudies at- elementary level..;;"'
<This'booklet outlines.programs KFS developed 'ag a. result of

A

A

 Octdbier 1977
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Jayn, Zimmerman, Lorna. “"We ‘the People, Teacher s Guide:" S 32.A.48 ;\
;,Washington, D-C.: Smithsonian Institution, National Museum - >

of History and Technology, Spring 1976 = (5pp- )

Prepared bv two. docents,,thisjguide,isﬁarsynopsis—ci -

HISTORY |

North Jane. "Introduction to 'Discover Portraits Unit " ngp;;:lgig. . {52.&;4§'
: Prepared hy graduate student in museum education whent: Jﬁ}ffff"

~-Davis

AR Ao I e L S ‘ .
';”Mﬁrilyﬁ"solway. "StudEnt Sheet Luce Hall of News Reporting.‘ n. p s 32 A 50 -

'themes within a;1-172 hour tour. .of Bicentennial. exhibit e

on-the system of” American government Gives- teacher a ;;i
.good sense of areds: to be covered and artifacts tg be used.<

' Pre=and: post-visit ‘activities suggested . Grades 5 and’ abOVE

inexpensive‘ Hsefui script. ..

=

serying her internship at ‘the National Portrait Gallecy,

 This is-a draft -of.an introdudtion for teacfers of class-"' ¥
. roqgm materials ;br a "Digcover Portraits" unit. Thoughtful . .

B and well—done.' Good modei”for organization

)

1975. (7pp )

Directing questions guide the visit of grade schoolers*"

A .to ‘néws hall;at Smithsonian institution Z'Puts students S
R ”_ -in, role of: reporter.looking for news scoops

{ to produce. oo
. ; . PO

Provinciai Museum, Circulating Exhibits . "Fashion 9011."

(Spp )

Black and white line drawings,‘suftable for coloring of

and content._i.'

A .
o 1
. s

Inexpensive :

‘s
e

; B 0 a e2iAsL

A ;Eifh57 =

1

" female paper . dolls with ‘fashionable -attire 1880-1940 "

No text: Might be used a@s a handout with traveling exhi-if

= bition .on- clothing and costumes.

.
I,TJ‘ _

unit; entitled "Pursuing the

;'gi!ib } Using methods of historica inquiry, this 5-lessbn clas"

st::1833-1887," The §t. Louis'"w“”

PN
__._;? .
nh

'Mareiyn and Hall Betty. Report on‘thq CEMREL——Missouri Historical 32 A 52
Society‘Cooperative Education Project." 'n.p.,June 1977 (l3pp y

.
-

Of James ‘B ‘Eads;" is" designed to, acquaint 4th through 6th.

R ﬁ”*graders with 50 years of st. Lout: history

to: examine the

- differences and: similarities betheeh: tﬁe _past’ and present. A
'.j‘Materials iniclude a trunk of artifacts; - a sperially written'text

 for students, ‘The Historian As Betectﬁ%e
and. copies of original source: materia 'S

'tc; funding to.. field..testing with plans

3“ajf'(-relates chronologicai history of the proiégt from initial eed

Hslide-tape presentation;

prOJect report

e e
P

Ll e -
e om Bl ® e -

. October 1977 ' l, o
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F:' Waters, Chriatopher M. ' Experiencing History. The Student Vantage.. \; &] iiJBIl"
' oo o .The Historx Teacher vel.: VIII No._3 May 1975 (20pp y o

s . v o S

S o 3‘-‘ Student g view of interdiscipiinary course offered by,,,,ﬁ;;,,,;;:”,

'

S oaliforntx*StatE“University;“Eong ~Beach, begunin 1973
owrLwh 7 Indtial class, | "Growing Up in France and Germany, 1870-1918," o
© q:;A - uged simulation, role playing, visual. media tg immerse students ‘J;
" .. .in that period for 3 hours.. ‘Instructord took on?roles of .
father; nurse, teacher. Students experienced comparative . =
..+ .+ %, aid ‘contemporaty 1nterpretations of ‘thése two: countries: *'The °
wo 7 program is'still in operation as of 1975. iﬁteresting ' S

-;‘ff,’f ) "'.'approach to. coilege'ﬁistof§ with obvious impiications for “1F

-~ LA

RIS e‘museums

T ':'fTheeﬂistoryeIeacher,is published guarterly by the Society . ;}i*
oo T tfer History Education, - Inc.; Single copies of current and =
' back issues can be ordered from. the Business Manager; The 1
S gHistory Teacher, Department of History, Galifornia State S

o o
. @ .
saeTE co .

" CA 90840 ‘Back issues are aiso avaiiabie from University

% Mierofilmsy 300 N. Zech Road, Aun Agbur ML 48106,

Lo : | H

,

R

- : . 0"
. . . : : . ’ A

‘ﬁiscéiianéous,pu%iigg;{{555

;o=

:i,i';

tions. Nashville. AASLH . 1 d

o R e -

I SIS 34

i ]fﬁl F', "ﬁ Organized 1940 this professiOnai organization for indi-

» viduals and institutions interested
history, issues a_monthly magazine ot
' }'news in the ‘field,. legislation, successful programs, new ;,- Con
L publications, employment vacancies, produces and Tents or’
“- . sells slide]tape training kits'. on 'many aspects: of. historicai

society work inciudes technical leafiets into most issues

(See 32.B.3); maintains" consultant services, regional professional
seminars, publishes books and bulletinsidealing with broader . .
problems of historical organizations an ,those Tequiring: extended
and detailed study, including the Directory of Historical .

tWO Years.r Annual meetings held in the fall.g»fi;~_

e

r...\‘,; .

: For additional information, write d recriy to AASEH, lﬁOO Eighfhla}
Aﬁéﬁﬁé Soﬁth, Nashvilie, TN - 372035 - L SR

: '%Ellswortr, Linda.” fThe History of a House, How to Trace It Technical i' 32 B. 3
- 4 eafletl89, siseeryeuéas,\Vol. 31, No. 9, September 1976— (8ppw5

Precisel. what the title imEli?§’,§§§§,i§ a step-by—step 'f

guide with iiiustrations and bibiiography. W : fg‘ :

:rite directly to ﬁASLH, See 32 B 2 for address..ff-:. ,Q.b”” '
IR ST L \ s T e T
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Waters, Christopher M. .. Experiencing History The Student Vantage.. \; tf iiJBIl“;v
RN _The Histo;y Téacuer V1. VIII No._3 May 1975 (20pp y o
N w" . . oLl tx) - . e
T 5;7;” Student giyigw of interdiscipiinary course offered by
T Californta- StatE“University;“Eong ~Beach, begtnin 1973 S
oy i+ 7. Initial.class, ‘"Growing Up in France and “Germany, ig7o-1918," . ' -
v used simulation, role playing, vigual média tq immerse students KSR

- +in that period for 3 hours. ‘Instructord took on?roles of
1»father, nurse;. teacher.: Students experienced comparative el
and- ‘contemporaty 1nterpretations¢of those two: countries: "'The ~

<+ .7 07 program is!still in operation as of 1975: " _Interesting . .

e 'approach to. coilege'histofy with obvious impiications for "uf-:,;>
By i a‘ﬁhséums - o . : o v Co :
'\:':;,‘g“QI'_;'tThegﬂistggyeieacher,is published guarterly by the Societyv. ;}iw_
.. oot ifor History Educatien, - ‘Inc: . Single copies of current gmd '
.f!—';»F' .+ . back issues can be ordered ‘fom. the Business Manager; ‘The {

;History Teacher, Department of History, Galifornia State s

oo CA 90840 ‘Back issues are aiso avziiabie from University
T M&crofilms 366 N.-Zeéb Road Ann Arbor ML &8106. R _;7 e

, . . R .;' _ L”,~->:ﬂ “v;. R - L .
American Association of State and Local Hisfory. Miscéllaneousgpublicaéff'32;3,2'f

tions. Nashville. AASLH s nhd. (R

- oo e .

L ]fih E'h "j Organized 1940 tﬁis proféssionai organization for- indi-

v viduals and institutions ‘interested’ state and local
history, issues a_monthly magazine ¢

' }'news in the field legislation, Bliccessful’ programs, new ;,- -
pﬁblications, employment vacancies, produces and Tents or’
‘sells slide]tape training kits' on 'many aspects of. historicai

society work inciudes technical leafiets into most issues

(See 32.B.3);. maintains " consultant services, regional professional .
_seminars; publishes books and bulletins;dealing with broader

problems of historical organizations andzthose requiring: extended
snd detailed study, including the Directory of Historical N

two years.r Annual meetings held in the fall.g»;:_.

CE T rg_,urifﬁior additional information, write directiy to AASEH, lﬁOO Eighth
v ';;?E*;l.'v' Aﬁéﬁﬁe South, Nashvilie, TN - 37203 e e R

"uEllsworth Linda.” "The History of a ngge, How to Trace It TEchnical 1' 32 B 3
T 'eaflet,89 !

~histe=yeuéo§,\Vo1. 31, No. 9, September 1976— (8ppw5

ffo“Precisely what the title iﬂ?li?§’,§§§§,§§ a step-by—scep f
,;_guide with iiiustrations and - bibiiography, :{? , ’
73Write directly to AASLH, See 32 B 2 for address..ff.:. R




"*57f?i¢fés§ioﬁai_iﬁfbrmétioﬁ;*:~-~“ o “_j;é :

"The Role of the Historicai Society in Contemr -

S - Keynote addréss at.the 35th annual meeting

ishel Leslie H., Jr
_ porary Ame -
: of ‘the: American Associatioﬁifor State and Local History, Mac-, -
Rinac Isiand MI 16 September 1975. (7pp ) S

o ans are the scorekeepers of -our. past. Historical

B Societies will dissipate their energies unless 'they merge
with today 8 world, eﬁgagé 'its attention and fi11 the

-t voidffor the. American worker who is underempioyed not -

~“chal enged by his job. The historicai society shouid
serve this constituency.- S : .

'- a0’

Greene, JaCR P "The New History From Top to Bottom ﬁéw=§6fi.iiﬁés;],
e 8- January 1975._ (lpp D Coo s T e

fé,News artic1e about historical igﬁerpretation inspired
by work of Annales Schooi in Fr

IS ORY

‘32:3;5"

" visibility no longer: constitute an automatic place on thejff{

';'historicai shelf. "From the - perspective’ supplied by the . ..

"’7;new history,-dt has become clear that the experience of

"S]_;ififfffare quite as integral to a- comprehensive understanding of

’;7yw'thé past as- that of. lawyers, lords and ministers ‘of -

‘culture is_ far _more’ .revealing than high' culture; and that -
ents are’ important ovaects of study only when they

basic processes of social change." o

Struble, Lee. ﬂNational Capital Parks, Great Faiis Tavern, c & 0 Canal
© Great Fal s, VA. Interviewed by Eiz Hotchkiss, 23 April 1975
(3pp‘)*'%‘ oL ) o : .

non-educator in this cdse a museum technician. Good

el educators--usually a fascinating exercise. T

s .
Z_;(.» U m——

SHSW ‘ns d. (2pp )

A
e

'ﬁ‘f”f; patterns from State Historical Society of Wisconsin.j'
e ;*;. Write directly to snsw 816 State Street Madison wx 53706

':'ﬁ]women, chi1dren, servants,'slaves and; other neglected- groups.3

' open. a-wirdow upon otherwise obscure aspects of the more-""“

,Interview by graduate student in museum education of a ~7¢h LY

k model for other_ educators interested in sounding out non-‘;{-_ =

Order form and descriptive,brochure for 19th century dress B

-

- 33.8.6

-~ statey- that in terms of expiaining social behavior, Popularl_:v‘-.‘,,,

-
2

State Historical Society of Wisconsin.. 5?355&5&5-SE'ﬁ@étary;ﬁ?lﬁa&isoﬁ,;ﬁii%éilﬁ.i~f*
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""Regional Gonference of Historical Agencies. v n’p;,-n”d’ i(pr’) . .32.B.8 ..

P ) e o

-‘f»~ ;fq»fﬂ:fEstablished l97l “to serve 23 counties in NY State,
/7. “RCHA'provides information and.technical assistance

to hi torical societies and . related agencies:. Services: o

" dncludei  monthly newsletters; ‘consultants, workshops

w';7sfand training programs, photo media center, and district

: L "’_IZTiAddress inquiries to: RCHA 3lﬁ E Seneca Street, ' o
o Manlius; NY 13104, o o S ? .

. o

s "The Balch Institute. . n.p., n. d. (599 ) g::”ﬁiw T

. Chartered i97l, th?s organization stimulates and
'.Mfacilitates research 'in -American political history, L
North' American immigration, ethnic, racial and Minority,g

o f’ ‘group history and American folklore. Services include:

LR ”ﬁxalrreading lists, bibliographies,7con§grences 55& é;ﬁﬁaéia,_
R - .»'exhibitions and éducatioﬁal programs L

?g;‘l,fﬁddress inquiries to:’ Balch Institute, 18 SouthfSeventh
-~,_,~Street Philadelphi@, PA l9106 (215) 57ﬁ—8009. '

Flowerman, Amy E., ed. The Victorian Socie;y in America Bulietin fivv’-§2ﬁﬁ.lﬁzif

‘-'This is the aimost monthiy (not 3u1y or August) news-‘”

“'-.5*";'letter of . the VSA, an- organization devoted to the pre- _

. .-servation of 19th century art, architecture and mateirial
. ‘f}culture. Bulletin includes chapter news, publications; .
R v .0 programs and tours. The September 1977 issue highlights
AT rx','education programs at ‘Cheney Cowles Memorial Museum,' ‘
N .jSpokane and Fort Concho Museum, San ﬁngelo, TX.

) QIJAddress inquiries tos Ms Amy Fiowerman, Editor, The..,g;;'v
v‘;QUVictorian Society in America Bulletin, East Washington o
'i'Square, Philadelphia, PA l9106 ' .

The National Trust for Historic Preservation. Membership_hrochure; n.p.,'§2;i;ii'?é :;
,f n d. (pr) , : S . R o T

b

"‘Brochure relating benefits of membership in\Trust, ‘the

~only nationai private organization chartered by Congress

ﬁ:_'f&%”}flgff”:f”ﬁto encourage public participation in ‘the preservation of
‘“hw”ﬂ‘:j::if*“ pites; buildings and objects significant in: América's history
s Y and eulture. - Monthly newsletter (Preservation News) and -

iifth;flfffvuf;;;r;'advisory services on preservatioq programs and -projects. L

e ?;j; ;if'f,f,f,-fAddress inquiries to: NationaliTrust for Historic Preservation, o
= . ‘ﬁ.;‘740-748 Jackson Piace, N; W., Washington, D C. 20006 s SRR
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&1beck, nr"wnlard Do " G Springfield Ohio: éé.’ﬁ.ié .
‘ff Clark County Histori *l Society, 1977 (13pp y e

_?'Booklet 3 L":'}"t;s events of }§Zes w;gﬁ ;nfogmation drawn ff.
“~from newqpapers, census’ fé&ords ‘etc: to give 20th century

2‘57fSprtngfieid restdent a better sense of P oblems, expecta-

.0
ol
i

.tewart, ﬂiio. New YSYk Stat Htstorical Association, Cooperstown, Nf;j“ji;ﬁ;ijfff””“
R ‘:Interviewed by Jane W.. o '

‘ ;74-78 )
',;ﬁtalk to graduate students- in mtseum education and from
-V@u?sﬂbsequent interview with North.,m:-. R

%0,




‘.‘:;

"hﬁf—ef"”-f;'u*'” ;,_.,_ R : .f]k] PR ;; _';V,”

"*vffoikiore,,ﬁrai;History;andaérafts,”. .. . HISTORY: -

| "Oral History Report for 1974." NYG “eolunbia Hnrversrty, 1974 (17pp y $2.¢:1

Report of activities of Oral History Research Office
for l97ﬁ including course in- oral history techniques
-HTrfor advanced .credit; acquisition of 180 hours of .oral
.‘v,,reminiscences of Nikita Khrdshchév; . reader's guide to .
" .the literature of oral history; The Oral H1story,Collection,

Yé Ta catalogue of their .collection; micro editlons of 200 memoirs,f7
. and current related ‘books.. Good source for thosé with'an :
‘]forai fiiation. ,,-:'»_ e ‘ N R

- v¥¥mefﬁﬁddress inquiries S Or l History Research Office, ‘Box- 20*4*v'*4“"*5“
»»:‘,Butler Library, Columbia niversity, New York, NY 10027 L

; m-i‘f3* é R R TH v : ;:J- o v
3Histories h n. p., n: d (Spp ) ‘ 'K:_ +32:.€.2 -

W Forms ':to use when{{interviewing one s family for inclus:lon';
~ o in-family history archives. Good ‘guide questions to look" - - -~
. ?;,at if planning an;oral history project '_, ”A,jvog_; L,ﬁ;tf A
'”3;Address inquiries to: ‘Social Welfare History Archives, T
. University of’Minnesota Libraries, Minneapolis MN 55655;“
A

Armstroﬁg,_ﬂacklyn. _"Talkinf Together ‘s p 5 June l976., (lﬁ””

N

";The report o) ,an.zraixhistory projectiinvolving some'-i'.h*,j;fZ“{‘
- .35 genior citizens and fifth and. sixth graders from - . .07
";“Harrisburg, A. . The: chiidren and senior citizens met - one

' day” a-week for severai ‘hours over a’ period of 3 weeks-'”‘

| '“jTied in with- classrobm studies in. 1anguage skills and '
%'_gjp;j;social studies, the children . interviewed the adults, wrote PRI
L .up their findings, and produced "Collected 0ra1 Histories.n.,ﬁ L

r..;f;;fpg~mhe project was fointly organized by two teachers and the
R staff of the' Aesthetic Education Learn*ng Center °f the

"TcﬁlPA, 17102,

& In addition, a manual is available with information on how S
¢ nguct an oral history project.- Write to
i

ors of Pennsylvania Bepartment of Education,p

) 1H;Box 911}=Harrisburg, PA 17126 Attention Eiizabeth Haller.;
‘-_Price not available ' : e . Sl S

e
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Sijoddy, Joseph.

MRaadars wrtee

‘_,"Begun in 1972, the Center documents through films, records,, _ -
- .-gt111 photographs and books-disappearing folk traditions S R
. in the South. . A traveling exhibit with 18 panels and 25, o e
, 'objects has also been produced _-"Folk Art and Crafts: The .. - °
‘v“Deep South. . Handsome sepia and buff promotional brochure. R

S (903{ 726-4205.

_'"Hand‘Made Tools. Ancient Symbols of Another Wofld."‘ Washington'?ost,.‘; 32.C.7 o
E 21 Aprii 1974 (2pp ) S e  ,<;;.‘ L '

.Perry, Dana.»
P 1977

cf3tape recorder with taped recollec’
" up.in the neighborhood A photo

,?trated Vol. 3 No. 3; May l977,.p. 9-11.. (pr.)

v_f,greport on sgedific university archives) some ‘with Rocke— A
- Jv_feller Foundat on help. ' This newsletter, published 3 to™
‘::|54 times a year

f5;"Program develo’
w18 a- gb”dai'jéiéﬁji

., aprogram to e
o own 1arge-prin
~_but will generate ideas an
 to. watch for. 4o

' 'Tools, Eric Sloane. of little real use, but a pleasant T
.piece too nice to- throw out. ‘ : v .

‘recollections, narration and musi

R T - T \
b L

s P\
Folklore, 01

L o

; T . PR . '

) 3 : . o\
',"Oral History. Soundings from the Sony Age RF Iilns-

]'._ s
Update of orah history practices Jnd profession with :

(I —— —

is free and reportﬂ on RF fulided projects._.~7"c' B

Books.‘a. 55;;3'974-75 (spp )

Ee of hOW“a good basic idea can be’ used

in a number of lternative ways from: small children to

.senior citizéns&

This oral| history program evolved from'

ourage’ young children.to "publish" their -~ =

st ries;_\Program ‘description is brief, Loe
includes some of the pitfalls

T ¥ o

5

Address inQuiries to.: The Center for Southerg%ﬁolklore, S
1216 Peabody Avenue; P. 0. Box 5081 Memphis, 38104 ™

1Y
\

Ck I

-

°1News review of beauty and functio in hand-made tools ;; -

B

]

'Kalorama..From Gountry Estate to: U
(2pp ) '

’ N e e

ed by Rockford Illinois Public Library -:'i;if;:iiiibh

| tb”;;;f; ;,;“ Q-: 'f:g/»*l; G- o

al History and Crafts e ﬁiéiéii =

, R
- . . . S
. ¥l T

Y Visitors with related f’ o \L j.?"”




Folklore, Oral History and Crafts oo.i o~ s N -HISTORY. .
32.6.9°

Mtner, Robert G-, edEyEEari American Life, August 1974.. S

”4;fﬁhgazine of. early Americana, this issue includes

veral pages. of historic area walking tours., Mag-

i; aaine available to members of Early American Society*

Loa ) . : '7 .
g . . S . . o_.. o )

o Community Environments.,"erafts Revisited HandBook " New York City - .32.c.10
: T The Metropolitan Museum of Art, January 1976._-(65pp ) e
, Bicentennial pfoject sponsored by Bureau of Art Board . j;f#"
G of ‘Education; Community- Environments,_a non-profit.arts. . -
: . -7 """ : and crafts organization; Junior Museum, The Metropolitan L
2.0 Museum of Art; and- the NYC Bicentennial Corporation - Hand-
Cde LT Y ibook, was the result of a. teachers' course for the Bicentennial

- "7t und was created to: rekindle a ‘classroom gnterest An crafts, -
"j;,,Workhgpk includes patterna, recipes, cultural @1§F9¥Y,§§Ek'“

'f.groun bibliographiesa and a.list of NYC craft Tesources: »[jp.!s‘:
West Virgtnia University, ?ivision ofigersonal.and Family Development..',Lﬁi.é.ll.f
;_ .. .. "The Mountain Heritage Program.u' n.p., May 1973., (average SUER

R ‘_ 1ength 20pp ) - - e R

. 'Beguﬁ in l§67 the Mountain Heritage Program is’ an in-'
- tegral part of the W. VA. University extension program. _
"'We have- 9 sets of information prepared for. that program,

© .. each dealing witﬁ a different aspect/of We VA.® s cultural -

fh_heritage, like mountain-songs, Tesource. persons religion. &_nff}.f;

Library of Congress, Reférence Department Music Divis1on "An Inventory .32, C 12
.. of the Bibliographfes and Other: Referencexéids in the” Archive (' -
‘of Folk Song;-Library of -Congress." Washington, D.Ci: LG, . ,“,,5'f
Reference Eepartment Music Division, n.d (12pp ) ;“,'l;; j A e

Want‘to whistle a happy tune? Gheck with the Archive of

" Ameriean Folk Song. 'This unannotatéd inventory iists the P

. Archive s holdings. B S R S '
Biséd on material hyiémy Rotkin and Holly Cutting-Baker.' "Escaping from 32 C 13
. Poland on ‘the.Canine Special; or Family Folklore in Your c1é§s-", S
. , room;f Art,to Zoo Becember 1977.. (4pp. reduced ) 7».f‘ IR R

L éoﬁd useful suggestions for art histo & ‘and 1anguage arts
o classroomract vities in family folklore. Includes practical,

Lhen e changes in obj’cts, taste as well'as people.< Helpful resource"

o . 1ist too: - One \of many good issues of Art to Zoo, a newspaper -

.. - - for schools with Smithsonian—related activities. Published by
o a 'ffOffice of Elementary -and Secondary Education, Ann Bay, Editor.f

.ff}f; :1.l£3 L.i;;°,fﬁf-' October 1917f
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>

Hisceﬂaneous materials about American Folkl:l. Ve éénter. n.p., 1976. o 32;6;‘3:;&.
’ (ﬁpp SR ';,_ S , D o T
: 5, In i§7é '.l'he Amer:l;can ?oi;kiife c ter was* ‘created by

S ;reas: -Its 3 major goals arekoordinative ]:e.adersh:Lp
l'f ‘American foIkl:l.fe, aseistiiﬁ’e to the field and model

-

B s pro:)ects for .the f:l.eld.‘.“ :

S 'Those who w:l:sh to be added to the mailing list to rece:l.ve
i - copies_of the "Folklife Center News,". may.write to the .
; . ;,_;-_Aniericaanolklife Center, Library of Congress,‘“waaﬁﬁgfaﬁ" e

D C. f; 20560- = S
| "Storyt:elling Spreads Guiturai; Rnotr" ;w January . 320Ci15
RN T T S N SR

.‘:-'(

-r'rhe purpose of a storytelling center :I.s to reeearch, IR
perfom and pass on the fine art of storytelling as R

$0.% 7. .a functioning art.expression in our culture, For
-7 'information on- creating. .your own. Storyteiiing Center,
¥l yrite to Laura Simms,, Storytelling 0enter, 355 Eaat
BRI _"9th Street N\ew York NY 10003 - : ,

e o bt e
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B o R S o T L ‘ ?

Silveetfo, Clement M.f."Organizing a Local Historical Society.-, . - 32.D.1
oo Nashville. AASLH, 1959, revised edition 1968. (aOpp ) 5 L

Straightforward guide to beginning a 1ocal historical

'f.”-; - :;g\society.J Complete with sample articles of incorporation,

S L e by-laws, and constitution. At time -of writing, author was
ST 'director of the: Chicago Historical Society. : :

:’ R ;? w:lce tg, AASLH, 1&00’Eighth Avenue South, Nashville, Tﬁ
T 37263.; ; =

N
/" A : . . e . . . . . 7‘; L
Kammen, Michael.,g"The American Revolution Bicentennial and" the Writing . 32.p.2:
3 " of Local History." Address deliveredggt 15th invitational L
? BPRER j.conference on local history, 8 May 1975.~ (lpr ) [, oL
.i?'ffr 'kﬁfAddresses four ways in which our understanding.of the

5+ . Revdlution might be improved by increased attemtion to.

¢ »#  'local higtory: 1) American Revolution in recent history

‘ l%}.i>¢- - scholarghip; 2) resurgence of local history, 3) what. 3
S vif“.rlocal history can contribute to history’ scholarship, -
Se ey ney considerations ‘when researching and writing_about'
©  the Revolution in local communities._;“"‘ - .
\f\j i.:yf'_ll R Write‘to.' AASEH See 32.0:1 for- address.. -
McLean, Deckle. "Getting Into the. Life of the Past." Boston, Globe, 32;?;3;
e lﬁ July 1974, pp“ 12- 20. (ﬁpp ) . L o f-,s;;" p P
Iargely a photo essay on: several outdoor-museums that o0

u&cwmmdhmmmma.wa&mhmofmmﬁsmd”

_.quotes of the interpreters.\ ‘Nothing substantive, but
%as some’ amusing anecdotes about living with one foot
forward and the other foot back. ; : -

&

Lot PR . R ,m..‘). C Y 5 ,[IQ_ ',f R
Olds, Frederick A. 'Historians and’ Art. -An- Oklahoma G se Study. o ;]j/_ 32.D.4 -
S The . Chronicles,of ﬁkiahoma, Vol:. tll No. 2 Summer 1974 ce

(llpp ) .;4, o ;_..1 LT ‘"“jf

_ A good case is made for importance of considering the :
“art of a people in: developing a_more complete picture . S
©of their culture and higtory.’ Specific application to o

~ the Sponers. ‘Author is a western artist and Director .. F

- of the. Oklahoma Territorial Museum, Guthrie, OK._'ft._f/k-,,\'}.'f .

Keruan, Michael.,f"Bridging the Gap of Experience and Historyf" Eggggggggg 32 D 5'
'_l;yIEostr 16 June 1977. (lpp ) o
' v ,_:_,-;News article about Smithsonian Institution s Kin and "7' .

_.Communities Symposium, a week-long schedule including formal
'panels opposite informal workshop, films and exhibits, all

e 115

o jéaéaséi,l§7?'



‘“i;7%i6ééij§ﬁa;¢éﬁéf§i;ﬁiééai? ,;' ¢ HISTORY .

3 with kin_kand fmn:l.ly relationships.

i

o ,A copy. of the program of the symposimn with essays '.f"

Aﬁi Bay, A6 11163 Smithsonian tuetttuttdn, i

,"';Waah:tﬁgf:on,'D.C. 20560.; Free.- TR TR

“October 1977 -




