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5 written ‘tests have been a source of vehernant ccintrcver’sy-, In

et

SKILLS ACHIEVEMENT MOMITORING:
AS5Ur PTIONS AND COMPONENTS

Edward F Reidy, Jr., and Richard C, Wallace, Jr.
B Fitchburg-Public¢ Schools
Fitchburg, Massachusetts

",..not the city of Bost

State, and the cause of

are under a vast debt of obligation to-the NATIONAL INSTITUTEOF
-.committees who assumed... the-labor -of -their - oo EDUCATION

_ - — = o L £ _ _ THiZ DBOCL HAS N HBEPRD-
novel made of examination.... We venture tO  puces txaciiy At REic ks Earo

ton only, but the.whole
education generdally, . US. DEPARTMENTOF HEALTH,
) N EDUCATION L WELFARE

predict that the mode of examination, by ATING 1T DO TS GF VIEw DY e
printed quéstions and written answérs, will fé‘;?}%ﬂs.5?:.251.:5.55?,%‘.':';"r?ﬁ»’é“c.i
constitute a new era 11 the history of our EDUCATION POSiTiON OR POI .Y
. Schecl;. " ) . : . ' )
, "' vPERMISSION TO REPRODUCE THIS
. Horace Mann, 1845  MATERIAL HAS BEEN GRANTED BY
‘"Most teachers of experience will admit that L | S
the evil attendant upon written tests is ) ' '
largg, and the g@ad accampanying them is © TO THE £DUCATIONAL RESOURCES
‘small. INFORMATION CENTER (ERIC)."
¢ ~. Agnes M. Lathe, 1889
e .
- -, Fd : .

~ Throughout the histary af formal éd ucation in Ameriza,

EVEIY age they have béen pra;sed and v:Lllfled with men and

women Qf gaad will amcng both the p' 'OpoO onents anc’i th opponents.
__In ,,,,e,very ag,é,g;hgy,h_a;ze be,' L harged with foste 719 superfi::ialit;z.;lm,.: e

.Tésting is one product of that cant;éversy; on a lg al 1evél

and a‘nx*‘,éus cramming.. In- every age they have been credited with

mctlvat;ng youngsters andﬂfasterlna excella 1Ce .

In our t;me the testlng cantraversy has ccmt;nued w;thgut

%

abﬂatement-,z _Dﬁ a natlc:nal ;Lével, the Natia, 1l Cans@rtlum on

3

Paper presented at the Spring C@nference of -the Nat:@nal

. Consortium on Tesc;ng, Washington, D.C., May, 1980.
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Skills Achieveinent Monitoring (SAM) is ahcthez. .Thé;farmer has
entered the fray to prém@*e public uﬁdérstaﬁdihg Df‘tasts and to
encaufage'ﬁhe development of alternativeiassessment means; the
latter has enté%ed'tha frav as én alternative testing procedure
designed to link ingtruéti@n and testing in a symbiotic relationship,
!SAM was dévelcpeﬂfhy féashers énd*administratgrs in the Fitch-

‘burg Public Schools ower the last f;ve yearsil It 151hased on three.

!maggf assum§tlén5 aﬁd consists Df five key campgnénts. That#:lasst
room teachers Kepresent the primary untappeq rasaqrce”;n our . *
scheé;é “that té%té.af any kind must be used as the imperfeét
measures of Etudént learnlnq whlch they are, and that teacher
effazts to focus the1r ;n&tructlbn“HUfL be enccurageﬁ and suge
pa;tad - these are the assumptlams_-irhé flve_camganents are sk;ll

expectations, focred instruction, focused monitoring, instruc-

tional resources, and st... . -velopment.

Classroom Teachers: Untapped Resource

. S , . T
Over the last twenty years millions of federal dollars have

 been spent to develop "teacher- -proof” instructicnal materials. %
- These materials tgfaggargé extent, were designed to insure. .
- studant.learning in spite éf’the teacher. Just as physicians

_ R _

the=develﬂpers gf:“teacher—prcéf“'materlals treateé.teaéhers-

They expected teachérs to use thElr materials, as dlrected.
In ccntrast to thls mechanistlc view af teachers and

teaching, the ﬂevel@pers of sAM felt that teachers were most

ngr further information on ?ltéhburg s-5AM Prggrams see: Réidy,,

- 1978; Wallace and Reidy, 1978; Reidy and Hord, 1979; Eresh and
" Reidy, 1980; and Reidy and Pedulla, 1980. '



familiar with the @ppaftujities and iimitztions @f the cigssé'
room setting! Accgrdingly, prof: nen téacheés mgSt make thé
critical decisions abaut what ma¢wr . :u %o use and how to use
them_t@'haip the youngsters ;n—th21; Y 3YO0MmS learn}garticﬁlar
skills, concepts, and ge;eralizat;éns‘ “tudents wi11¥1éafn 0
because Qf:ﬁét in spite Df; the efforts of classioom teachers.

. Enhancing their pfafessianalzsélf—estaem is a ﬁeéessary step in
releas;ng thEII professional talents and h&lplng them improve

EhElZ téaehlng skills.

Multiple Imperfect Measursas : : ‘

EL]

To measure learning I¢ to measure a psy ,,alcgiéal abstraction.
Teachers and,stgdénts cannot directly observe learning; they can

only abserveieg}denae that learning has cccurreég Thus state- -
- ments about student learning are essentially statements of infer--
ence. For example, to make & statement about a student's learned

A ’ . o - s L , C. ‘.
ability to effectively  use transitions between sentencegs in

paragraphs, ‘it is necessary to examine samples.of the student's

writing or to examine her or his performance on editing -

Ehexerclses wh;:h ;nvglve thé'HS? of tranSLtlcns.‘ Qn the bagls sf

-thls egam;nﬂtlcn of evidence, one then 1n5215 whethef or how well
;fu .
the(student has learned to .effectively use traansitions.‘ In

S

Jjudging the asguraéy=and validity of any’iﬁferénceg it is nec=
essary to examine the quality of the evideﬁceﬂané the
aﬁprgprlatenéss of that ev;dence as a basis fcr the ;nference.

It is a cpntral aszumptlaﬁ of SAM that all pleces wf ev1denca

@ a

' useé_;n mak;ng LnfeIEﬁ:es_ab@ut student learning saould be
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canceptﬁalizéd as impérfect measufessand that ng.éiﬁglé-measufe

is, by itself, aéequate and appropriate far Such 1nferences.
The mgﬁltar;ng éampanent of SAM is. ﬂes;gned to DrQVldE ane

imperfect saurce cf data for teacher 1nferenees abaut student

skill achievement.a Data generated: frgm the SaM teEts and

x

.rating sheets should be céﬁsiﬂered ;nd;'at;va, not defln;t;ve.
Teachers shculd be Eﬁcauraged to use this data along with other
. measures such as dally classwark hgmewgrk,'ar projects to gauge

gkagkess and plan instruction. When tgachers use . multlﬂle'

kY
imperfect measuras as the basis of their’ 1garn1ng lnfer%nces,

they 1nﬁrease the llkéllhaad that thase ;nférences will be

accufaie. Furth;rmafe, when teachers themselves chgé%e wh;ch

meadures yield the n@st apprcpriate data for their ;nfa:ences;
they increase the likelihood that those inferences will be cor-

"rect, i.e. val;d!

- .

In the everyday world gf tﬁe clagsraam, the results of SAME

tests Wlll exther ccnflrm or chall%nge inferences - alréaay maéé

-~

-by teachers, 1déa11y made on the besis of multlple data sources.

When sach aata 15 1ncﬁ1gruenL w1th athe infgrmatiéng teachers ;

':shquld take .a clﬁser .1o0k. They &l hould not assume the férmal
test ﬂata is the best inference base, nor shauld they regecf
those data witﬁ@ut thought. The important point is that‘tea:hers
make ;nferences abcut atudentwsklll ‘achievement. Théy must not
_allaw any 51ngle measure to became anyth;ng cher than one

.b5515 far ‘their ;nferences_ They must nat allcw any measufe to

serve as a«replaﬁéﬂEﬂt for thELP pr§f3551anal judgment. \ ' e

T




Teacher Support Activities

Teacher efforts to focus their 1nst;uct;@n on a manageable
set of skill expectaticns and to cantlnually strive for imprové-
ment in their teach;ng must be sugparted’th:cugh the prgvlsian B}

of ‘resource materials and staff development activities. By

M\

itself, the provision of instructional resource materials is ncot

quufficienﬁ.ﬂ,Téaghérsmmust"feel ccafiﬁeﬁt-nctmanlgvtaﬂuSémsuchwAquW,i”

G -

‘ them to sult the;f own teaching styles. If-such adaptatians"arerwv
“to accuf, thé:e must be a conducive envlrcnmenh in which teachers'MV“wu
can exper;ment and learn. Staff develgpment activities shguld
faster sébh an env1ranmant in prcv;d;ng Qppartunltles for |

iteachers té work t@géthéf-ta improve their teachlng skills and

EN

ta develop ‘and refine instructional mi'erials.

'x

Now that the reader is fam;lla:%“;th the gu;d;ng assumptlcns

for saM, 1t is - apprapflate tg d;scuss the fl“e cam@ﬁnents af thls

pragram.\,Againv-they afersk;ll expaetatlgns,'fccused 1nstruét;cﬁ,

13

- Sklll Expectat ﬁfs

SAM-exlsts fDEtPf student Jlearning of" gpew;fié skills.

h

Thus, ‘the first c@mpanent éf SAM is a delineation of skill . 1 >
expectations on which ;ﬁstructléﬁils_té focus. This;aeiineati@ﬁb
of skills isqﬁa; synonymcus wi;h;a list éf»behaviarél-cbjéétiveg;'
'néf,-;n the‘éthéf hand— is it;équivaiént to afgenérai statement
.ﬁf geals. The._former tenés to averwhelm both teachefs and

-,studEﬂts by needlessly frangntlng the géals Qf schﬁullng and by

=]
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fggusingﬁinsﬁructi@n on what;§£zl be uéédﬁas eviaence of student

) léarningk:athérsthan_an 1earﬁihg itself. The latter tends tg be
su'deceptiﬁely ambiguous that it provides: l;ttle guidance fér 7
classroom instruction and thus, little cant;nulty from year to
year or from teacher to teacher.

What then are the’ characteristics of SaM sk;ll statements?

'
L

A dal;neat;an af sk;lls for a SAM program in any subject area
shauld f rst of all, be a model of effect;ve ccmmun;:at;an_

;It shculd be cancrete, free cf unnecessary gargnn, and 33511y

understanaablé by stuﬂents, paIEﬂts, teachers, admlnlstratgrs,
schacl baa:d members anﬂ cther 1ntér2%ted partlesi Fltchbufg =

'exper;encé in both SAMsMathematizs and SAM=Wr1t1ng ;ndlcates that

statements thémselves.

Another charzi¢téristic of these skill statements is that the
AngEbE:_Qf;ski1lé~aelineate§,bé,manageablemf:9ﬁ~an—instructianal )

point of view. In as much as tlme on the learning task is a-

6. ' T,
.majar‘factér in atudents success at 1ﬂarn1ng, it lE appraprlate‘

' tg ;%m;t the number of Skllls to be learned so that adequate

”f{me—can*be grven‘ta*eacn §klll “Further-

—iteaéherJEnd—stur

;mare, su323551vé léVElS of skill statements should build upanl

-Qne anath,: t@’es,aﬁllsh,a devel@pmental-anﬂ/cr’pedagagléal
l sequenéé of skills. With such a sklll sequenee, teachers can’

asstgn dlffezent yaungsters to d;fferent Eklll 1evels based on -
. the;r ach;evement rather than on thelr enralleu graae savel. in |
1th15 way tea:hgfs can cammunlcate apprcpr:ately h;gh expec*ﬁt;ans ? T

' fgz.each_student,_angthér factor believed critical t@_s;pdent >
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.success at learnlng.

“In writing s;ill lists for a Shﬂigragram, it must be
rgcégnized that skills are léarnédvnat.as éédslin-thémselvesp
Qﬁt,as.t@cls‘er'acccmglishing.furthér ends. Faﬁ example s in
‘mathematics one learns to mu;tiply!agd dividé decimal numbers
as é tocl for solving mathematical probiems wh;ch require thé;e

,mbasicmgpératianslx;ln;writing,«Qne learns ta vary sentence -

.structure and length as a t@al for E:Qduc;ng effectlve Wfltt&ﬁ

GammunicatlanslwmIn a_.similar. veln,umt must- bewalsa recagnlzedf*~m4~m——

+total of all thaﬁ is ﬁaught ana leagned in that'subject area. S
Fltchburg s SAMEMathamgtlcs Skills 111u5trate this pclnt in that
they rep*esent the system s .core mathemat;cu sk;lls, i.e. skills.
typlcal students at any g:aae 1ev21 shéuld be able to lPafn

given that fiftj to. EéVént?gf1Vé percent of total time alliotted

taught anﬁ learned as part of the tgtal mathemat;cs ﬂurrlculum;

EVEH though they are not part af SAM—Mathematlcs_

i

51? lfl.y,,~f~= AM_Skillwi t/’sh'uld be Wflttéﬂ wlthﬁﬁhe ggnglnegg_*gﬁ_

=

;nvelvement of the teachlng staff so that thcse skllls reflect N

the-pr@fessianal experiencé and expertise of that stafﬁi Eespect

far +h= prafess;cnallsm of classrscn teachefs, a necessary hall—

mark of any SAM prcgram, 1mplles that tgachers, actlng c@liectlvely,

are the most appropriate individuals to déllﬁéaté SAM skills for thef

ngtuéénts'in’thEir schools.

q o STRRE
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- Focused Iastruction
Thggseccnﬂ component of a SAM program is classroom instruc-
tion focused on the manageable set of skills disGussed above.

component is the metaphorical heart of SAM in that instruc-

e
w3
o
[
(i

/ tion or teaching-which provides adequate time on task.does indeed
help students learn. All of the other SAM;cémgéhents exist’tc‘
... establish and maintain an instrﬁcticnal-%écus for teachers and a

learﬁing focus for stuaeﬁtgii ;

e Unﬂerlying thls ccmgnnent Df SAM is® the assumptlcn that glven :

& ===

Zhsufflclent ;nstruct;cnal time and app p iate lnstructlﬂnal re-

saurcgsf mgst_students can léar. ghat the school teaches, (Bloom,

";97Si; Put_aﬁgther way, good £éaching_dées resilt'ig\student
sugéésé“at~lea§;ing (éré%gs, 1978).  The importance of this

&

‘assumption cannot be overemphasized. Only if teachers "believe

that studentSican learn thé'ékills églineéﬁed‘as_the first camp@nént'
__of SAM, w111 ‘they be inclined to' set high exﬁecta;iaﬁ% for their

teachlng, tc set high achievement expe:tati@ns for their stuients,
;and to p:gvide fgcused 1nstruct;?§ Gn those skllls. Focused

1nstruct1cn w;ll then lead tcalncr2351ng the tlme an the task- Qf

- lE; nlngk;nc5g_sklliquihézeby*enhanc;ng*theullkellhaad stuéantsf

will learn those skllls. , S et
Fecuaed ;nstructlcn does not ;mply prescribed lnstructlan,
-Tgachers partl:ipatlng in a SAM program must .teach the SAH skills
which they callectively dellneated, but. how they teach those
shills shguld be a matter of teacher dlscretlcn. Teachers‘aré

;jmgst_famlllar w1th the l;mlts_and ggpcrtpn;tles of the E1as5r@Qm-

&
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set@iﬁg; téaéhers daiiy interac£ Githvtheir stuéents and - thus,,

know bés£ how each yaungsté; learns; %nd tegchers a:e-;r@faSsiéﬁals
whélfypicélly pcssésg:wide'pédagégical experience and EKﬁertise.‘
- It fcllawé that téachgés, nat central office administrators ishquld E
make the decisions about instructional ﬁéans{fér students.in theif
~ classrooms. o 3 | I ;‘_ e

On the other hand, focused instruction does iﬁply that

‘substantiél teaéher-and student time‘sh@uid be, spent on the task

of skill ieafningi' Time”is the major séhaal'cénéfcllea éa:iablé -
whlch is d;rectly related to successful student learning. As ﬁcre
:and more was demanded of sghcpls aﬁd teacths;.the all@catién of

instructional time was widely diffused across a wide épectfum of

activitiés. SAM programs prévide.fér redirecting instru:tianal

a

time on a more manageable set of skill expectatlans in marE;

concentrated doses. As ccncentrated 1n5t:uct1anal
to student success atilearn;ng; chuseé_iﬁsﬁru
attractive. = . ‘ ! . E _ _f S

Aga;n, it is emphas;zed that SAM shllls shouyld not- represent

the sum tatal of all that°is taught ;nd _arned in any g;yen_

sgbject.araai ihe quantltat;ve:and;cémmunicativé skills found
ﬂwin,Fiéchburéié Siﬁ—méthémaﬁicsiépé SAM? titing nggiams.ére
;skilléréhich are generative,ri;ei éervé;aé tcalé-f&: léérning
) the ccntent of ma y disc Pllnég.  Students shculd learn thase: "

skllls and reflne the;r sklll mastery, not in a.vacuum, but in

%

the cantext'af study;ng varlaus disciplines. The awarenéss af
tha danger that 1n5tr"ctlan can becgme too fncused is the best

il - =

' nf;dcte fDI ava;dlng that danger.r_ - ' R
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. The manltarlng Egmp@ﬁent of SAM provides pe ,Q§cffeedbaék’! a
i - o § - ) ca
to students ané teachers on. student Skkll ach ev ege;t- This
A )
feedback prQV1dES the tea:her with one Saurﬁe Qf agt anﬂ a

for al cccaslon fcr mak;ﬁa and/ar I%VléWlﬁg 1ﬁfe1§nces abaut
student skill achiévemen* on wh;ch ha or she has facusgd
;nstructlanal time. VléWéd.frcm anather gerspéctivé, it pPr ’idas_'p

“teache:s an cppartunlty tD reflect on the affectlve ness of the1r
¥ % . ® )
teachlng in the prlvacy of th21r own’ ‘clas ,Dﬁm5~§r’hQE25; ‘Just

-as importantly, it ré;nfgrces the_s:uﬂent s learning focus and .

‘'serves as a stimulus for intrihsic-poti t;an.i!:

;1Féfﬁalété3tin§ is cfténﬁseéh’bgf its .eritics aéfanal@g@us to

uprooting a young plant to determine the health and ngrtu ;'g ;;
v

* needs of its root system. In the prccess the young plant is j/fg

déstr@yéa_ In SAM, mén;tarlng tests anﬁ ratlng p:@éedures a:é

= # N ) }
used as per riodic Dppcrtunltlgs fér reviewing the apgrcprlataness

- =

'af.the,instructi@nal activities Eeinéfuseﬁvta nurture each”
student‘s;léarﬁing. . Such mcnitsring Pr@ceduﬁésza;é aﬁalqgcus*t@
éxamining the texture and color of the young Plan%‘s leaves, the -~ .

strength of its stem, its fféed@m'ftam insects or disease, and

the characteristics of the soifl in whlch 1t is grow g This . d
?inf@rﬁ%tiﬁnxiS'useé to nurﬁure, ﬂctuté dest:ayi.*i . - .
Lik the gardener, thé teacher needs multlple pleces of .
informati é to plan act;vitiés that will nurture_fnrther growth )
E_ana if necessa;y, tc _remove Dbstacle; to gréwth. The SAH%%’
; _tgsts and: r;tlng sheets: prav1de one plece af int Drmatlan fcr the N
- | 3¥%t ' o | x o B
. ¢
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teacher's learning inferences. However, the burden of ;nieren:e

WA

rests with the teacher. - Hle or she uses the SAM - data al@ng,WLth

-vérlﬁusrp;eces of information ;n?maklng inferences about wﬁatg}

students have learned. He or she then uses those inferences in

planning further instruction.
What thég are’scme aésirablé hailmarks-af SAM manitarihg 2
1nstruments and prgcéﬂures? “all rep@rts on the results of SAM .

testlng shculd be canfldentlalg Thésé repe:ts sh@uld be 5elivered

directly to each classr@cm teachez by scme@ne nct in l;ne authérlty

£

.over that- teacher. They shéuld not be used as a t@al fo teacher

: \ .
',atcguntability! but rather as\a “tool fcr classrcam teacher& in

> théir iﬁstructi@hal Elannlng; ’ : o - ' :
SAM tests;shguld nat be stanaardlzed Slnca teachers are thé

‘users of the: daia yielded by these tests, thay shculé be free tg

g

admlnlstef them in a manner mgst appraprlate fcr each student in

] w 5

the;r care. For example, in Fitchburg a teagher may allaw one-
yaungster fgrty m;nutes to' camplete thé mathematlcs test,-:;i}eTx'

_iallaw;ng méét yaungsters twenty—flve m;nutes. Hé or ‘she mayrﬁ‘v,=~::‘
read wa;d prgblems Gf may 1né;v;dually glVE the tes; to a. 5peclal

7 =

;-ﬂééﬂq youngster whp has a learnlng alsablllty in mathemat;ch. ;j<‘qg? .

S;nce thé teacher is us in ng the test data, he or Shé can take lntQ n,,,

4 4

acscunt the way in whlch the test was aﬂnlnlstered when maklng

léarnlng 1nferences.

%

A}
v

Tésts and ether m@nltcrlng 1nstruments shculd be des;qned so:. "

|83 not to yield maSterY/nGn‘maﬁtéry data. Tests-yh;ehréc nat_w




» ;‘7- i '! . AR ) .. . L o L s o . 1,2 Lo

ovide: ;éi;:h' dada force 'tgaghfgi:’s ‘to use ,c::th_er, data sources im.

m k;ng thélr 1nferences abgut student sk;ll achlevemént.i Further,

'tests Ehculd be uged Gften enDugh to malntaln an 1n5truct1anal

;fccus, yet selacm énaugh ta rep:esent a mlnlmal 1ntruslgn 1n the

angalng ;nstru:tlcnal pragrami; In thls regard, it ;s alsa

“’5551ragie that tests be relat;vely shcrt SO that llttle t;me 15

taken away from 1ﬁstructlanal act;v;tles- Alsc, when rating

H

sheets are use§r they shculd be used w1th student writlng
2 \ = -
produced as part of the ﬁgrmal classragm rcqtlneﬂ nct 1n addltlcn

So far as possible, allstests-should be scored‘and all
reports gene:ated with a m;nlmal améunt of: Eléflcal wgrk for
teachers. The ;cmpute: should be used as a fast, dumb clerk ta
score tests and prédu:e two ‘types Gf-reparts-' an 1nd1v1dua1
report for each student and a d;aqn@st;c éummary;far th;:;eécﬁér.‘“
All reports shéuld be wrltten ;n Engllsh DI, at least be easlly
interpretable by teachers,:studants,and pé:ents.} Flnally, all

reports should be pradueed:and dei;veréd ;a-teachers-ng laté:'

than five school days after thé'testing;perisé,

Instructi@nal Materials -

and Staff Development

- Although it is the respans;blllty and the prerggat;ve of
classroom teachers, not of central @fflce -or schacl 1evel
adminigtrators, to décide on ;pstrgct;@nal meags;»;t';s ‘the

responsibility of administrators to .garve-an aétivélleaaérsﬁiﬁ

= i

role in helping and Euppcrtlng teachers' ;nstruct;nnal effarts.

The instructional materlals and Etaff aevel@pment c@macnents éf
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Tn 1mplement1ng a SAM prggram,lt is ;mpartant to aparat,o

o aljzé the assumptlan-that teache:s are the cr;tlcal pegplé in

1

help;ng students 1éarn;- In addltlan to Da%ratlcnallzlng this-

rs in delin eat;ng skllls and ;n
*} .
15,

' thé scho ol d,stz;ct s leaders

> developing manltér;ng p:@ced ure

must also pravlde ngartunltlés far teachers ta ;dantlfy and ; .

= =
@

develég ins t:uctlcnal strategles and matarlals. By prgv;élng

KR

frequént cccaslcns fc: thlE type Df teacher act;v;ty,.the

d;strlct's 1eadars help create an env;ranment ccndu21va tc

”l;?ng cént;nuaus prcféss;cna}-gr@wth.

In F;tchburg, far example tgache warkshaps of fra fl’e

to twenty—f;ve daYSEhave resulted in several c@mpilatians @f -
resource materlals for teachlng_ slgnlflcantly, opportunities

have been’ prEV1déd not. anly to dev e Lop théSé materlals, but also

8

ta rev1se thém S50 that they become - an éVDlVlng, n@t é statlc,

‘féSGﬁfEé‘v ‘Time fcr these actlv;tles has been pr@V1ded aurlng

. the summer, durlng ather schaal vacat s and accas;énaIlyfen;
".Saturd y ‘ Mos 1mpertantly§ ‘the F;tﬂhburg Schgal Ccmmlttee has_

":releaséd teachers to engagé 1n thesé act1v1tles durlng regular

: schacl haurs by hiring éubst tute teachers.' Th,se a;ticns

¢ clearly canvey_amresgecp for the ialénts of teachérs ani a re-

i EEEEtffDr the ;mpartance of this act;v;ty; v

Pri clpals and :urrlcul um staff should alsé:pravidé'links

th p f Ss;anal=s aff iﬂ th scheQ; ﬂlstrlcts and educat 1Qnaiﬁ

. ‘ B

resgurc es. .;Alss,_they shculd Eneaurage>teachers=wi§h yhgm théy




gﬁ?ﬁ;@é;b‘ébmé 1nvclved in perESSLQn,I""””clatlﬁn ‘tha
they- can cantrlbute to- and bene ﬂ;t from the work andr;deasfgf,T

In’afsgnse,wgfgsheps for develo p;'g and revising iﬁstrucf
>tiaﬁal materials'ére staff aeveléﬁmeht'activities, but they are

Dnly a,e Qf many . staff devel@ﬁmant efforts.

B xln a,SAM pragram’daes not denigra te ‘teacher’ 1nferences abgut

gkiilé'@r improve their- perscnal skllls in an:area éu:h}as

writing, include regicnal ccnf rences and warksh ps, workshops
1Kaﬁ§ courses spénscreé by 1nd1v1dual schccls or by’thé_sghaﬁl-‘
y tem v; its thfc‘Essracms in Gther school SyStems; and’GigitS

Q

tc Fltchbufg cl s rooms by;teach%fs working in ther schgél

systems.

= : = =

Skllls Ach;évement Manltarlng (SAM) 15 a dynamlc program
o ﬁerig' ed to effect;vely llnk 1nstructlcﬁ and testing in a
symb;qgi; Lelatlanshlp.  ;3 %AM!Aiﬁsérfﬁﬁian is the VEthlé fé:
helplng stuéénts léarn, whlle test;ng 15 thé éhlzl}<fﬁf : |
- manltcrlng the success Df lnséfuct;aﬁ Sign lfic antly, test;ng !;  '5

student learn;ﬁgg but rather enhances the qual;ty of these

;nf

=

!expertlse cf class:a 'wiéaGhéféi,Dn.a-LECngltlﬁﬁ cf bcth fgrmal;’;

and lnfcrmal tests as Lmﬁerfect measures cf leaan;ng, and an an
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zrstandlng Df :e mpcrtance of prgv ﬂ ing- suppgrt t zﬁéa;hé;é

as they focus the;r.;nstructlgnal a;t;v !ie .- SAM praviées,a;

'\

";structure ‘which encoura g and asslgts teache:s in making their

-;nstructlcn ﬂéfé effective and th31r ;nferencas abau st aent - ’

2

learn;ng mgre accurate. Once im ple' nted SAM malnta;ns an

in t:uct;anal féﬁ"s for teachers and a learnlng focus fa:»stuﬁents

wh;cn. in tu:n,’enhances student success at learning.
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