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) A PARENTS AND TEACHERS TOGETHER:
DIRECTIONS FOR DEVELOPING EQUALITY IN LEARNING THROUGH
‘ ENVIRONMENTS IN FAMILIES AND SCHOOLS :

If it were possible to look at family and school surrcundings
%hfough the eyes »f children, we might see clear visions of how to-
‘'seek excellence in educational environments and greater equal%t} in

each  setting and ﬁo'realize_tﬁe impac;fiesulting from b@ﬁh;ééhéfés qf;'

influence. Parents and teachers should also hatve access to views of
" this landscape for learning. However, strained.communijcation,.
conflicting roles, and other persistent barriers separate the adults

from each others' domains. Although parents and teachers have colléc-
tive responsibility for the education of children, seldom do they

i

share a grip-éﬁxfamily and school environments that can tap the poten—

— ;v{wtial¥ail ;hildren:have for learning., )

Edisators who are dEVeloping curricula to integﬁagé varied

environments must realize the counterproductive nature of the present
' . : . - o
. relationship between families and schools. For example, tonditions in

both ééttiﬁgs often work at cross pufpgsé% so what children accomplish

_iﬁ one plaée is’s;ifled or unlearnad in another. It is important for

‘parents é5d;teaghefs to join together to .eliminate dysfunctional -
N ,1- . . . = L o 2 .
aspects of learning environments, to reinforce conditions that have a

i 1

lpog;tive,impactj to maintain contrasts that contribute to academic

caﬁpeténce; and to create new blends that encourage leafniﬂg.ll '

3




There 1s mounting evidence that the family is vital to and

‘”“%““"iﬂtimgﬁely%;iﬁkédeithzééhénlcleatﬁinglszyﬁﬁqxiégilyvénvirgﬂmén§7}§h@:

seida% included in the éévelepﬁénﬁ.aff53h351 cﬁrr;culuq; Ta'ignaze
:,iu”;wwthi;whgmeérauﬁdwisfto“ﬁvéfléék”vﬁfiéEléé”Eﬂgfiééﬁfﬁéﬂéiﬁéﬁéd tg" R
incfeaée the ability of childven to learn.B
Typicaliy,=the salutian to 1nadequate academi§ stimulation iﬂv
the family has been to bring Ehg child into schcol ét an_earlier and.. ..
o haarlier .age in nrder to ﬁampensate for the 1ack of . educatian pfcvidéd
! by. parents ’ﬁis apprq§;h suggests that parents ‘and con%%i}ans in -
faTilies are the problem rather than part of the solution for edu-
cating children. We think early intéfvgntionﬁthat replaces ;heffamilyv
contributes to distanéé anﬁ.canfiigt;betweéﬁspazants and tééchersi i
Also; supplénting the famlly results in childrep receiving mixed and
;cnflféiingvméésages §b§ut }éhrninga Thg%greaﬁion‘ﬂf a séparaté
: curriculum withoug impraving of altéfing.vafiablas fn the ongoing
f—#f’;“family gnviiﬁﬁﬁéﬁE:Eéﬁ’generate aéademic-égaméultural ccntfadiéggongivwmmJ:yv —
Ethat hindetE%&arningf vUninganded:ngééfive'gonseéuengés of earlyl
™ _intervention by sghaalé are particularly labcriogs.fér chi ldrén from:
iéss_abuhdaﬁt'gnvifaﬂménts; for them this ap between family and .

school is larger and more difficult to ﬁégotiété- To better enable

all students to leatn at high stan&arﬁs; educators might.revitalize'

.rather than replace the cantfibutianE of the fﬂmily.
F{ . We afe not su ggesting that the family shauld rémaae itself in
the image of the school,; or vice versa. IﬂSQEadi,we are arguing,that>7~

st
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and teachers can work togethcr to make better environments in each

setting and, in the process, buildithEvEOﬂditiﬁﬂS that increase™ -

El

learning as a child experiéngés'bath_Sphéfesiof influ2ﬂc§. "To that T

end, we suggest three major directions for improving the family=school.
relationship and thus developing productive environments ‘for 1éétging;

First, a meaning of curriculum is defined to determine where parents-

U T

: . , i S : » ey
s -~ and teachers should direct their attention in order to improve .thel

curriculum in families and schools. “Second, some existing assumptions

about education that separate families from schools are examined .and

d for forming closer associations are men-

I
o

new assumptions to be u
tioned. Finally, 1 desigg-faf teaming parents and tedchers is prg- -
_posed, one that would gnépufage;hgth,grépﬁs to collaborate in building

kggmg;emagggjzwlgggg;gg+ggyirﬁnméﬂts for elamentsfy school children.

H
-,

Definition: Curriculum as Environments N
~for Learning e b

. e E - ) T =,

" In the catalogue of education's more curious creatures, . few

are as complex as the curriculum. Although the word is casually used

“in the literature and in discuséians about schooling’ and education as

: a9

©  though its ‘meaning were comnon, a more careful consideration shows
that different and distinct megﬁings are assigned to curriculum.
" Scholars are.far from agreement as to how the term should be ‘defined.

Our talks with students, teachers, .principals, and parents

-

1

- ’suggégt,thaf in the pragtiéal reality of schools and classrnoms,
: curéicu}um means diffefent things to different péoﬁle, To stpdeﬁts

— — J——— e e e - ’

7 g =
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_ ives, 1essan plaﬁs, study Eheéts,rand tests, Principals tend to view

L

of o
s 2

curriculum seems to signify homewotik, tests, and "all those classes.”

To" many ﬁéaghers it means printed materisls, textbooks, gcals,!cbjec—

not to argue that' 6ne fix3' defiﬁitiun iﬁ Esséﬂtial for improving the -

s

éufrlzulum as what is taught by teaﬂhers ‘and the packaged cufriculum

prugrams and materlals produced by publishing cumpanies or curriculum

éDmmittEES-‘ Parents often consider: the number and types of" courses

offered by the school-to be the curriculum.4 The iﬂtéﬁtian ‘here is

} f

quillty of Eurficulum in familias and Schunls-sz Rather, the purpuse

t
L

1s to structure a definition that reflecta the dyﬂamics Bf reality in

¢
both settings. ‘Tbé definition shows where pafents and teaghers might

come’ together to concentrate on the improvement of conditions in fami-

1lies and schools, and on thé_devélcpment of ccardiﬁatgaéléarning=

£

"environments. - ' ' . -

The curriculum consists of a complex network of environmental .,

, détg?minéﬁcs éxe?ting an ‘influence on the behavior of irdividuals.

i

. These determinants are physical, sccial,,apdéintellegtu;i conditions

that shape and reinforce behavior. For example, within family and
school settingé learners are exposed to a sequence of learning tasks,

a collégﬁion of-leafning materials, and the influence of individual
* . . ‘;s i . A
personalities and collective norms.

Althcugh many wricerég Havé;described environment as a power=

© ful "determinant of behaviérg'ﬁéﬁgaugian that not all of “he 'environ-—
C o b, , L il i . VAR

., ment shguldibe considered “"curriculum:” .The scurces of family or

,. school envircnment are multiple and complex: from the influence of
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" architectural deeign, to the social and economic conditions of the

 neighbe:hoed g:eup; to the historic and economle functions of -

,ie:h ooling, te the. aveiTabiiiey of- 1eeeureee, -and so on. We reserve

c
\
the

s 1

term "euefieulum' fOfethe'envifonmengel ingfediente ‘that. have .been

'deiiberetely eheped to create a eontext for leerning_ Freud's dictum, 5,

"where id is, iet ego be; urged his patients to seize hold of the,
impuleive, contredieEDry, and irretionQ mﬁx of pteeeuzee ruling-their

lives. . In an anelogoue way, we urge Where unexemined environment is;

i

1et eufriculum be to suggeet thet eurrieulum\ee i of external

: i
-.’conditions for learning that result from eenetfueting and

reeonetrueEing:envifonmence.

&

Furthermore, the curriculum eeneiste of environmenﬁal stimuli

4 -

as petceived or interpreted by peftieipeting 1ndiVldualS; 'As Hurfay7

suggests, it is the ehild!e,pereeptione ef.enVirpnmentel conditions

3
&7

,“_iixfweheevguide"behevieffﬁ"Childf eetively feepond ‘to environmental

demande and expectetions eeeerding to the weys they perreive them.

Beeeuee the iedividuel'eype:eeptione of environment eiee serve as.

_determinente of behevior, in our definition, euerieulum censiets of

s
L

the pereeived (or internal),"ee well as the external eendieions thet
7either foster or hinder leetning.

When we extend this definition into the-practical settings of

femiliee e’ndzecheolaei we find that curriculum.can be more specifically.
ehareeterieed by threce separate yet intefreleted pe:;e—ethe expreeeed

~ the implied, end the emergent- . The connections emeng eheee Eimensiene

{eontribute to the dynamic neture.of-currieulum. Our defini;ion, then,\




R Sy )
consists of external and perceived conditions for learning that can
= . 7 . ) = . ¥

further described in terms of their expressed, implied, and emergent

i

be

TT'dimensions. These dimensions put one's finger on where parents and

. ¥ LI 1. . .
" reachers can work to make “educational efvironments better. .

The Expfesséd;
g |

==

- This dimension of curriculum is a written statement expressed

a
' -

in terms éf iptéﬂdéé«léafﬂiﬂg cbjectives, learning opportunities, a

] L. - o s . , e :
' 'sequence of content;, and evaluation procedures. The expressed dimen-

. . = E
i

: ugiohfis tﬁe{goufsé of stuéy or the syllabus, an acknowledged plan

'§Eagiﬁg what s to be learned and describing how to teach and eval~ *

wate. The academic discipiinésﬁaée_afteﬂ the major data source for

deciding thglzoétent of the expressed curriculum.  This dimension 4s

~ the "planned for". or pre-determined fart of gurficulum that is common

"wiiﬁlééﬁééiéiEQEmié”saldam part of the family environment. In the .

 family, tﬁe expressed dimension seems to be=limited.ta §hiacknowledggd

i

and often reinforced set of expectations for icultural understanding.

and pfoper tehavior. Yet, sometimes parents and teaché:sbcombine'

plement Sﬁacifieéily dgsigned;leéfning ;ans_'

efforts. to plan and im

ditions in the family. These activities or purposefnlly developed

Joduced in the family to encourage lewrning

'~ would alsc be coagidéred expressed currizculum. . ' Co. P

] RS

The Implied

8 =,

This dimension of curriculum consists -of wily messages

received by learners from the physical, social and intellectual

ER s T S e
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" environment. Similar to what is knuwn as the hidden cufriculum, this

“the school.

dimeasion inaludes hints given off by. the rules and traditions

embedded .as regularities in the ongaing way of llfe in a famlly or

schaoi- Also, the implied dlmension refers ta unintended lea:ning

¢ '

that results because of what is- included or omit éd in academic '
content that is taught_ The conditions Df the'implied are further

el,éd out iﬂ those actions of childten and adults which are only

_rarely va:balized or -explained. - Theaimplied dimension is eritical

‘because the child's pérgéptians of the conditions that make up the

E]

'habitatsfaf‘the family and:éghoulvEEEQLt in a peisonal=vigw that .

~influences. learning, either in a positive or nggativeEWay. ‘For this_=

reason, the pe:ceptians’of children toward their environment are the’

central data source f( - detérmining theiiﬁplied curriculum. This

j_§;§§E§EQQ,egi§ts_in bQEhWSEtéiﬁgS'WhéfE child en live and learn.
Also, it is the implieé'cuf:iéulum that fesults from canﬁradiétions

children experience as they move back and forth between the family and

4

Ihg Emef’ent

b

This dimension includes the ongoing alterations, adjustments, .

,and-aﬂditiQﬁs that are made to insure hérmgny'betwéen the ﬁniqueﬁessF

of'tﬁefiﬁdividual child and the character of’thé curriculum. - The

. #
emergent servesﬂas ‘a cortacting measufe, smgothing out and putting the

gxpréssedsgnd 1mplied pa:ts of the cufrigulum in 1ine with each other




. i

.

.and with children, ln'uther-words, the emergent dimension inﬁervene%

*

A : i o
when there aferéxcessive gaps between learners and the curriculum. Tt

]

reduces chances of disc@nneu;ion; unnegéssafy failure, ard buredum_

- For this feasoni the ac idemic and per scnal nature of the single child

!

'Jiﬁathe magor 6ata source for the emetgent dlmEﬂSan- This part of thé

c, iculum EEiStE to varied degrees of intensiﬁy in famllies and

£
{

schools. The dimens. on-is necessary for building healthy curriculum

i zonditions iﬂ either siﬁe or between aEttings. T

u

*Deliberatély’qonstructéd ehvironménts fur'learning take into’

account these three related dimensions of curriculum. It is important

El

'for pafents and Eeache:s tap:écogﬁige that where the expressed and

implied ﬂurriculﬂm suppaft each other1 learning is likely “to be must

%

powerful- it is here ﬁhat academiééﬁhmpetence might be débeluped and

. that attitudes and values are probably learned most effectiVEly.

4

-VWhéféuEhE expréssed and;impliéd gurriculum are in conflict, une'would?
irexﬁect the implied d;mensiun Eo becane daminant. ;& is ﬂut what is -
intended (what we talk about) but what we do (action we také) that

becones e;ompélling-_ Also, where the. expressed and the imp-lied f‘-“!

uuntér to egzh other, contradic;ary messages are likély to be

teceived by childfen. In Ehis Qase the éméfgent dinensiun Eakes pre*

cedence, calling for pafent and teachér decisions that correct the®

g .

ﬁisconnegtionsg— There“is a gu:riuulum in families and in sghools thaé

accuuﬁts, iﬁ a majur waﬁ for Ehe differences. in childfenfé‘academie

' EUECEES- - The definitiou we advance of curriculum as environments for

1eafning;upeus a_perspective that par nts ~and teachers can'usgrto_furm .

- -

Ao
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Also, the dimensions of :urficulum provide direction for adults to
i . {

spiicg condit@ons from*each settin g,t, form: a'congruencé that will

béﬁefit éhiidfeni However, the applicatioﬁ of this dEflﬂlEan &epends

oE b, R 4

! schooisi Action ‘demands more than a definiﬁion alone, it SlSB:téquiIESg'

L
El

a new way éf“thinkingwabcut edﬁcaﬁicn in fahiiiésxand schools. v

= &

¢ ‘ Assumgﬁiuns Abcut the Educational Process

) -

B . . - N

¢

o

As prafessional educators assumg increasing responsihility for -

"the learﬂing of children outside Ehe family, a way of thlnking that = -

stresses segaraﬁicn betyeen Tamiiy.and SQhOQl starts to develdp. In _”

schools, a; in hospitals, the expectation holds that édﬁggtian,'liie

' hEaltﬁa'is'a serviee’proﬁiaéd by éféféééiéhals whéﬁmﬁﬁé%éﬁiiﬁg%iéitgz
.an instituticnai setting.' In both instanées, Ehe f&le -of pé?entsvis ;E
'dépend.?n the pfofessicnals and their delivery 6f servigés, not-ﬁé -

5 . ) L

. pré%ide a preventive, catreetiﬁe,*gr guﬁpdftivé environment. Cieafly,

this way of thinking must_be re-examined*when certain Cligﬁt;gtﬂuQSFOf
‘ - ) B : . LR .
individuals fail to thfive under the instituti@n’s care. - Iﬁ this sec—

Y

'tion of Ehe paper fcur key assumptians often nade by" parents and
: teachers abaut theif roles in thé éducational prccess are dlscussed.
A revised version of eazh assumption is proposed. The purpase is to

i build a fcundatian for an expandad way of thiﬁking abDUt the ;ontribus

Eions of families;and 'schools) to the‘eduiaﬁion of zhildfené_;

A

T s
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Existing Assumption 1. ‘Academic competence results from the

‘ L . successful completion of tasks under
the direction of a teacher-'in a-school.

ThiszéSEumption suggests that the response to children who

_ ‘ceﬁsistentlﬁvare not learning would be to provide more classroom
| ' o e g . @ ' .

o8 . . .. ) o
 instruction, either at arn earlier age or for extended periods of time.

@ ’ L =

These can' be considered compensatory strategies, tried with limited

Euccéss‘in reﬁeﬁ; years. In paftigularﬂ evaluations of :early inter-—

vanzion progfams that were school= centered sh wed th t the immediate

r

impaat ‘these programs do have on 1earning décreases ‘after the‘ter—

- | 1. Y B b

-mination of the prcgram 1eavinp 1ittle 1ong—term inzrease in dcademic
. Eompetenge.g This attrition cre t”!the puszling neeéssity cf re-

& * = -

Leaching at later ages "skills supposedly mastered in earliar yaars.

Y

- - Howevexa evaluatinns of early intervencion programs that vere .

familyE;Eﬁﬁered find that Ehe pafents' prnvisinn af Educational
. :

B 'ExPEEignces has a longaterm effégt upon academic achievement.g

A Indeed, evidence Shows sthat 1anguaga develcpment is an impartant basis

%

. ..fof academié competenee, and that laﬂguage develapment beging during

eoexe
‘e

( ! L
ig_'infancy and can besinfluenced ih a majof way through pré=schaol -and :

o ’gggrlyﬁsLhaél years. The data alsa shcw that experiences in the family

-are impﬂgtant vafiablessfor language development- It can be e

PO

s EOﬂéludéd- Ehén, that family education Qf yﬂung children is a ma jor.
»ﬁontributorxta ;q; develgpment nf academic competéncé-lc 7

i - o oL IE dévelgpment‘af academiz cancapts and skiils .is viewed asi,

5 t\ ". - ae o r

S heing pramgted by tHe family as well as the schaol, then attention ia'

- \- given to Eallabofation between hoth Bettings- The framé,af feférénce'
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used Ln develeping pregreme to: inereeee aeedemie compétence cheﬁgee T
from only an empheeie -on eleeefeom intervention te one of femily='

jiSChOOl cooperetion-, Teeehere in clessréems:eeﬁ'coordinate their:l

curriculum’with perente wnrklng en parallel purpoeee in familiee.

S Hence, a new. assumption emergee. o !KQ%
= . g{%

New-Aesumpt;on'l_= Acedemie competence results from the success—
n T . ful completion of a broad ‘range of - activities
. S _.both in families and in-schools), pertleulerly .
’ -,w' o * .. as these aetivitiee are réinfereed through B
- C L the interactions. of ‘the child with bth

.

) . G perente end teechere. 3 -
E ““"'——""—\>—7 : . € o = T B e . T '\Ti”’ g R

\ . Linked to thle ehift of perepeetive from Sdheo; interventien o
" to family ‘and school eelleboret,’l‘l;””“‘“;’ " e*'umptlon o N

about thn decieion meking reeponeibilltiee of parente end teeehetei

. + ey
¢ : =

Existing Assumption 2., Teeehere iTe primerily reeponsible for §§577¥’¢'1;
; A B ~de&igions about .the academic (mainly, * ; 7
. v ‘~‘ L reognitivey'growth of children in EFhOOl -

while parerits are expeeted to make -the

ma jor’ deeieione about the hyeieel and ° L
'social or emotional development of L
c Idren in .the’ femily. AT -; tz?i,i,f‘

£

‘-assumption that they heve beeieelly different reeponeibllftiee.r lﬁ:

effeet, it is thoughg there are few deeieione they can or sheuld meke
together. Thie view leeds eeeh gtoup to tetreet to and defend !

”separate spheres of territery end eentrol.il Reeponeible for: ecedemie

growth teachete turn the cleeereom into e demein where their deei='-

=N e T P

. : - .

,sions can. be mede end implemented witheut feer of perentel inter—

L

ference.. If teeehete weleome perente integtheir eleeefoeme they_

. ) o oo




. "
[N H B :
] -

L3

usuelly ask: them te obeefve or perform WUﬁdanF ehoree_ :Their presence

ie eoﬁeidefed temporery and peripherel to the eleesroom -axper ienees of

: ehildren.- In the eame wey, parente ereate ‘an inviolate epeee withln o

their families, wieh eueteme end tre itione teaehers are generally not

el permitted to v1ew or perE1elpate in, mueh leee quee;ion. Ae a reeult

pereﬂte often refrain

- ]

;e-“—'eeeept being exeludeﬁ from a pert af thelr child s world.

teeehe%e fefeLYZYieit femlliee where they preeumably have no P

~—appropriate-role.———— — .3 S —

L B Hewévef,_ﬁhenhpefeﬁce are viewed as having importene’iﬁfor= s

. - . T
- . - o A

matiéﬁ'abguieeﬁiidfl and as making 1esting coﬂtrlbutione to the- deve— -

lepment of aeedemie eompetenee, a beele for werklng tegether can be -

: Cﬁéaﬁéd;r=FurEth a recent review of twenty—fou p ilot and expefimene*

Eal pregrame makee it clear thet femily—be ed reinfereemeﬁe nf‘eeﬁbéi

Q;;i;tiee}}gr Wheﬂ“Whet parEﬁts andefamil;ee .can- eontrlbuie to- 1neree$ed“"§“ R

i, . ES £

')eéademieveompetenee ie feeegnieedi a new~eeeumption-cen be ‘made abeuﬁ

. o#

- the sharing of'deeieien—meking'reeponefbilitiee;

New Assumption 2. . As the persons. who are closest to the 1earner,'

' ’ ‘parents’ and teachers together should deeigﬂ
and implement educational environments, to .
assist children in their cognitive, effeetlvei -~
and -physical development 1nnthe femily and e

~ sehool. R R : _ . L .

Aﬁother exieting eesumpticn that - pfevente perents and Eeeehere'

ffom tekiﬂg eetioe ie the- idee thet little can ‘be, ehenged in the : , % s

2" E '_ - . . : . . S -

Bt

B
& .

o
w
r
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femily to increes th cedemie competencé of childfen.

Eiietiﬂg Aeeumption 3. The important’varieblés in the fahily'
= . that affect academic competence” are

: eeeeﬁtielly inalterable.re ’

';Thi§ ﬁa&éef thinking gfaﬁt, he impoftance of the {emily envirenment,

fbﬁt;dehiee thee Qefieblee'iﬂ the family can_ be:. changed. For yeare,

etudy efter etudy of the eaufcee of aeedemic echievement attempted to-

eorrelate aeedemie eueeeee or feilure with relatively ineltereble A .;'ﬂ'1=

verieblee like cultural beekground eoeioeeonomie eteEUS (ee meeeured

by perentel edueetion, income, or. eccupation), femily eieei eibling

— Gfder"a“d 8o- on.. 13. AttEmPtS“WEEe ‘also™ made to relate ineelligenee o

.- must cope..

.

;_eneouregemene ofgehilifen to learn well,-pefenpel eepifetione, the

‘j_f;etimuletion of.. the ehi;d in the femily ehowed a eoneietently etra g'f ,

‘measures to the.same vafieblee, euggeeeiﬂg Ehat conditions which.
influenee ;h arner in the family are givens with which edurators= o

‘ oy

b 3

] ;@ ‘However; in ehesleet teenty yeefe, research eppreeehee that

o empheeiee eaeio peychalogieal or beheviarel pro eeee‘ ,ought coﬁ—:‘;

dueive ‘to leerﬂing euggeet that epeeific activigiee pe:Ente do wieh_”

their ehildren in the e',ly can have a direct influence on eeedemic .

' eompetence_ Some of the verieblee that heve ‘been examined include.{

T

previei§n efaheie férfiearnieg,;and tHe;Ofgenieetien of time and _space

. R ece ntly, Ivereen end Welbefg condueted EEquentitative

'“eyntheeie ef eighteen etudiee ef ehe femily envirenmente of 5 831

'_children in eight countriee- In their review they found that perent f2~’

= : . k )

g,reletioﬁehip with intelligeﬁee, metivetien ené achievement than did L

_E. ) B : . A’! .ok




'.-ﬁ" the measures nf eeeioeeonomie stetus.lé 1he family veriablee measured //.

“‘by theee etudiee are changeable they heve*been identified as especte

of the Environment thet .can be feadily in%lueneed by prngrems to eup— N
o

/

port parent effnrts to improve femily eettinge.15 The fDlleing
/!

revieed a eumpzion ereetee a beeie fer perente and teeehers to deter=v
. E e / .
ST

mine ccnditione in ;he femily Eo inereeee ecedemic eempetenee._t o

-{:ffff: New Aeeumption 3. The importent verieblee in the femily N
/ - .environment: that ‘affect “academic eompetenee ;
/

L ':f- f., . can be eltered tn euppcrz the’ 1eerning of .
- Childr&ﬁi . : : : L ) / o, i’ o

P

J;;t"e1‘the femiiy hee been mieteneniy viewed ee a pieee Where o

1itt1e cauld be done to infiuence the leerning abilities of ehildren,

50 hee the eehnol “been. seen as a setting that can not be 1mproved by T /;

:edgeetors 1nitieting eetienevifgm ineide'the ine;itﬂtibn_=

' ,Eiisting A$5umﬁﬁién_é} The ,organizational conditione thet o o
T : e . hinder keachers fromﬁincluding home et T T

: xenvifonment ‘as ‘part. of theicﬁrrieulum Yoo
. are practically impossible’to influence S
: from ineide the sehool. . oL S A A
x ~— -In-their hie%erehieel nrgenizaﬁinne,'edueetnfe'tiﬁieeily see =l
[ & . ] iy
chenge coming from outeide their own realm of control. Fnt example, T n 7 f? .
R - e : |
teeehere look to the principele or ﬂepertment heede fnf Ehe sehedule,b o ﬂj
' = L :V e, i O
] e
"pflﬂﬂipale turn to the eentrel foice for currieulum, and central e
. o il

office edminietretore apprnech the %ehool Boerd fcr new poliey

guidelineei Given thie pefspeetive of looki: g eleewhere, the re pons

. E

impfovement thet educetare een assume ie unde:mined et

-
=

L-ee eibi’lit y fo
o 'eeeh ievelL as are the feelinge of eompe;enee‘end>eeeuzity they,pe;mit';

f-? ’:bemeeivee, Wnen tﬁiE‘heppenei use .the organiza-

~ educators tend to use .the or o :




= eleeegoom ot‘sehool prd
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= = -

~tional vefi b, s they do o0ntfol as proteetion egeinet Outeide

suggeetione or essistenee for improvement._ For, peredoxieelly, there

ie a oertein comfort when others are responeibie .or ehenge, even when

one is dissetisfied with Qurrent conditions.: The tomfort comes from

- ag

ii knowing that en outeider is eenounteble end, et the same time, is_not_

. as knowledgeeble ee an insidet;ehout‘the eonditionevthet need to

7tspite their initiel ptoteete “to the eontrery; ﬁgéghgfé_aﬂéfi_re,;

- . : . I

'QHSEhGOI edminietretore wiil eeknowl dge that what heppens in the

—

Ty depends»on them. ﬂhile-ehengehin*orgen#;w~**~’n;?

.

47=effeetiVeiy comb
"*end teaehers to communieete.l6 But unlese Edueators support end
' elte:ing organizational eonditione, the school will continue to breed

' eannot implement improvements Without them._ The essumption that jjf

1 Sthools cennot be imptoved from withinsto permr

ieetionel=ebndi§ions miy be limited or directed by decision maKers |
outside the school, the peoplée who beef_responsibiiity-fot.end

actually implement'improveﬁente efeéfneide- ;;t¥' S

It is unlikely, however, thet efforts to genuinely 1ne1udei

Cemn . cg

perentg in currieulum development wiil be efweetive unleee a ehift

- oeeure eonoetning the responeibil, y for ehenge borne by the people .!9;’

hing/leerning ptooeee.i Sehgols do exiet-thgg;;”A;;miflnﬁﬁﬁwe

a

ne femily end eehool environments in curriculum . -

plenningi"_Further thete“ere orgenizetionel means. to permit parentelq“_ém’ I

eneourege individuals from theit midst who teke responsibility for

'y tem 1oyalists who use thevingtitution asa protection egeinet e

improvement by shifting the reeponeibility for ehenge to ou idet ho - ér

%,
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L to gallabofaté,must be :evised;asipérz of an Expanded way af,thinkiﬁg}
abaut the pctential partnership of the fami;y Eid schﬂnl.

- New Assumpticn,é. _Téachefs and administratnrs can provide ‘ .
o -~ " +. . 'léadership from inside the school to develop ~
~;gurficulum that’ apprgpriately combines '
'wfamily and s:kaol environménts.

5.

L Ccrre:tfﬂg Ehase £aur existing assumptions that sepafare fami— L

B 1ies and scheals opens the wsy to :nnsidering appfopriate teaming af

?F'Parents and teachers. Beth groups mus t re- ansider anﬂ EEVISE th21r R

;assumptions to realize. that_ scademic campetem:é is. tas\tered ‘both- Anee

i E—and‘iﬁxgchﬁﬁisT—tH=E=fhe1r :oqntérparts have an apprapfiate

leE in making décisions a?eut the child s develcpment, hat variablés

in the family Eﬂvizonmenﬁ re l>ted to impfoving 1earning can be R

By £

*a;tered _and thaﬁ the s;heal can bé re—organized fram witnin ta pro=

jgte caaperaticﬂ with thé family._ Mest likely, agfeement Dn\févisedt

1»51:31 experiencés in mutual projeets.' The final secﬁion af this paper o

?,.‘ SRR < : < i

Qgg;gn.fai Teacher-Parent Teaming .
Ta T

Drganized affqrts S§ schacls to iﬂvolve parents caﬁ be 2322* 

E }gnrgzed in five ways, acﬁarding Ed EhE‘fGlES paranﬁs are Etpected to T

>I ?lay.l?- The parents mcst cammaﬁ-fale is as an audienc2ﬁ=f§r scbool;"“

= T - L =T

-/EWEIEEtEfS, st PTA meeting%, or during schcol visits‘ ISécéﬂd“—




Third, parénts ‘are invalv*d in Schgals as paid

‘z?nétudent aﬁéperonéé.
s . . l : . ,ﬂ -
para=ptcfessianal em lg"ées, pftén with a respansibilLEy faf orga= - f .

i .. {.

;

nizing pafenﬁ or’ ccmmuﬂity involvenepﬁ prcgrams. Fourth, pafent% have

7

)Fally paf icipated as policy-makers, ffequently in- an advisary:

: capacity at the*loeal schaal or iﬂ a legislative capacity as membérs SN

B .

1 as direct and active N ,;;w;h,__

schcol boardg.r Fiith paren;svafﬁ invcl

P Programs fogus on helping Parents learn more effective ways of-working

th ;heif ghildran. . : L o ! L _

Kﬁé,.' The,e E'i ing rnlns far parent invalvement f:equently mains,
tain a aertain distanze between parentigéfjlpéachers, a distance some- -
‘%7 i .

I

'“atimes_created~by formai rcle définitians- then,'an implled supérior— o

inferiar relatiapship surfa:es, sametimes with pafents 1n ccnt;ai as

v palicy—makers, sométimps with educators digtating to’ parentalfaudlen—

f} ces. Rarely do- pafEﬂEE‘aﬁd EPEEhéfS collabcrate with similar status “nih

P e

and respansibilities. Thé missing role af parent tEaﬂxéf teams for

ey

increésing 1earning of children in familigs and schaols may axplain

..x,_

'-:~why sa Few. parents became invglved; “For example, parents whn attendJ%

o scheduled parenL teacher Qanfefences are more- likely to be parenﬁs of

i : .
PN SE——

',have been fﬂund tn attfact parents*wha have more positi

' attituées and more . saphisticatéd child management skills tg-begin

R RLE Thesfind

equals and bring diffefent stréngthsﬂ>5




18

- :

crganized thfough the E¢hool will only reagh a narrow audlencei

= 4E

Teaming, then, is one possib;e difection9for pramoting more -

praductive me:gets between parents and teachérs.- A desigﬁ far Eeaming

\"that includes.four key educatiﬂnal functions is ﬁuggestad here.. Tﬁis‘

r
i

, design is one way ta center patent—teachér cal;aboratlan on Eha laarnz—-

7ﬂing of Childréﬂ-_ Tﬁe design is illustratéd in"i

prn briéf

‘:fthe £unctioﬂs are. (1) building a sharéd plat, ~?i educatioﬁal

values and’ Expe;tations that EEE blishes réasons fnf learning and %

. guiég3={he=Eeaehing—prﬁtess1—{s) aiagnas;ng a “hild's 1earning needs _

o anﬂ characteristigs to ﬂetarmine favorabl =Ct*ff“'l;” conditians, (3)

p;anning and impleménting Enﬁlronments zﬁat will make desitad learning

_ pessible, and {4) evaluating the effe:;iveness af the: learning

& S S

Tach part nf

o, manting Eﬂvisuagnments) réceiving mare in—depth co "s’i-ﬂgtatipn ecausé ,o’f"f .
1ts practical implications for revita}izing the hame and impr ving the -

schéﬂl curriculum.

'if%'Euild%Eg;aiglétfﬂrm,“3 o B A - - _ﬂ:?

Cim

:;E:_mwill shape ‘the settings for 1earn1ng the t"':~Qn thair side;

£

_ teazhérs ﬁeed to understand the power and importance Of/thé informal v?

[

ducggia;f' g;ggasggg_used—inxehézfamilies and—cgmmunities of h

lgfl'lgtudéntgg For example, EéaEths of . Black children can be taught by

7

viéws.and“vaiues? Ingthg_ :




O
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pfacess, the teachéts mav chame more respansiﬂe ‘0 the adaptatlcns

’children from any highly personalized culture mush make to cope with

S las N . [

the more . regulated fomS and standardized procedutes of s:hool

i*j:;buféaucfacies- In plain words, the professionalﬁ' themselves mgst ' oA

1earﬂ from parents abauﬁ Eheir sfudents' l ures if they dESlfe to~ '“*;“”; fi

:”{adjust the Schgol énviranment to take advaﬂtage of Lhe 1nforma1 T
variablés that EfE a critigal part of the- way the child perceives and<~—5f-é—:;

. i : ¥
oy - f

~-learns. ~ As Bernstein puts;i;“:Cigthe—eulture*afﬂtﬁﬁ=teacher is tDEQ

}, -‘-ee

'became part of “the ;oﬁsciOusness of the child thun the culture Dfxﬁhé'

- 'child must first be in ‘the ;onsciousness of the teaﬂher."zﬂ

Whéﬂ parénts Eend their childrén to a sﬁhaﬁl“that-daes=not::*

ffmirror the values and - ﬁraditians of the child 5. family and community szmiié“*?

R Eskills nd attitudes negessary for success ~in the mainstream Qulﬁufé-;:

- However,§these opporrunities gan come des: for many parents and » _—_

wmnchi;dren. T@ master and internalize nacessary academic aﬂd socia‘ St IR

o skills many Ehildfén must’ make themselvgs gver Eo a degree, by

o Eltering Eheir spéech paggerns,_by reaonsidering certainxvalues, Df by {”- c

x

B relaxing same previn us o nactions to family and peers.:-Unless

’; pare,tg and teazhersucan reach Eome agreemen;s ‘as to ﬁhe importance Df LR

g - ind e :

f=gischaél“1eaﬁniﬁgs’aﬁd'thé 5tyle in Which they afe presented the 1'_ ’

B . ; .
aspgﬁgemEﬁt can: become a paiﬁful ordeal for thé chiid. It cgp,lead to




m

Ebﬁut an Educatianal plgtform is tc allnw both graups ta entef a: part— o
nership with greatef confidence- 'With mugual:support théichildren
invaived can ﬁgaﬂingfully Expand their Skllls and aspirations, authen=

L

tically blending the cultural gifts: and environmental stréngths EprEi};

?%*='sented"by thg family and sehool intg a personally satisfying get of

“!ompetencles aﬁd values.? The greater“the diffetence between family »

-91—“;cu1ture‘and schcol norms, the greater ‘the need for pa ”Wj ’, SN

'f_rteachers ta work hard at establishing a comman platfcrmsof shared edu= ;1: 1ﬁ;53

i;eational-values.and expeztatiaﬁg. Such understandlngs between parents

EE
"=

>a; azd teaghers pravide the child with a. framéwark to make same Eense “out ii’

B ngf confligting wcflds at home. and schoal rather than being farced’into

"jchoigg bétﬁéen“the two set

”5ébmﬁéh piaﬁfafm hgs aftén:been néglectéﬁa In mast casés; parents and

: teaghers must start gt the very beginningkr As Lightfgot puts it, :
Because they ‘come. togéther as strangers who share in tgerf
o ask af eduzatian and 5azializatinn (teachérs and

_;;i,?,,, 15 rst, as. pérénts, tEEEhEIE and children begin ”'-';,:i? o
' ot each other out. - -But the’ realsmessage is: not ‘trivial; it is
initial phase af leafning ta act; and "Jeract in an:

i7Iﬁ§t§Sdﬂgf piﬁgging parents inta presaribed ro,es “id a.

; e’schocl has already dévelopad the schacl naéas to first g

Q
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¢ the reasonsffﬁrvgducatian

Y \'\

We believe

arniﬂg that bgth family and scﬁogl enviranments

v

rsuppﬂrt can. develoﬁ if parents

,;learned and tc idantify hathhe child learns best.'

Parents who afe

. L

diagnasis. It is iﬁpgrtant tg blend'

A
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”lanniaggan&ffmplementing j;*ii

ditions nfsyariables that

,are arranged in either setting accﬁrding tn the nature of indiv;dual,

as gglifséithe provision of audiosvisuai and_uritten mata:ials and
l gamés tg'be uséd gt various,points in Ehé child's dEVElEpﬁEnEi‘
‘-research shaws that whaﬁ pafents do with ;hildren can be influenced

L aﬁd Eha Effects of Euéh Zﬁ nges-on- the thldféﬂ

.-a mlanned éurricuium this Expressed Qurriculum con51st5 of con=:

are implEmEnﬁEd An fam1;12=nd Echﬁol _5-’A-}‘ coe
enyironmen;g,through éffortg of' parents and teachers. ‘Of géuiéa,'sﬁé;=

gifié‘éqvifdnmanéal vafiablés.and théir-vafied dég:ées_cf~intén5iiy . 'nf:n

PR . #

lgarne:sa It is possible, however, to identify some pasitiée con-

!‘; ditibhsfof.familiés that are. alterable and thus can be déve;oggé;§$

- & . : —_— . w,

-partaaf‘ihércufficuldﬁ; Tﬁéée ggnefal ;aﬂditionstight aiggiﬁe éénfi

=z = &
f

Sldéréd appfopfiate for encnuraging learning iﬁ 5chnﬂl Environmentsﬁ R
that maka up the early elementary years (nursery through third grade)

Bloam-points out that in récent years . increased attentiﬂnshas ;ijhﬁ':‘“

."' - . =iyt ey

bean given to studiés ta improve énviranmental conditians in‘families.;

ThéSE studies include use of ‘home visftors, special éourses for_v Co. i:é;

:
. W% ' B "%

pgzenté,‘paféngfinvdlveﬁent in the school for brief periods af time;'..ﬁi

Vo=

r‘

T . = . o -

L
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. th§t-éom21ne“tﬁé.family and gchool. We will not suggést actions for

- will howeveri cgngider implamentation of some structhed oppar=

EER

- ééét individual diffErEﬁEES in this sensitive setting aan be suppafted

L Y

. by the larger school environment.
- : Eipetiencé 5ugges§s to us that there are variables of teacher-

' ghild interaction in schools that might make a differénce in academic

success for all ch;ldfen. It is 1ikély that . these variables, similar
: ﬂ

;to thgse An the family, can be ’eloped if théy do nat currently

. exist, The context for teaching and learning would be charactetiged

by:tsétting of clear standards of excellence, provision of help in
ledrning when children need itlmost;‘emphasis_on caring about personmal.

welfare of qhilﬂféﬂ, provision of positive reinforcement and ‘encoura-

' gemént for childréﬁ.toflgafk, and c@liab@tatién~with parents for-

chif%rgn s léarﬁihg in the family. A teac hgr wauld engage with a

ghilé withiﬁ an EnVifOﬁmEﬂt that is intended to be Equai fcr all _ o

’.llchildren- A tescher would strive for both equaiity of educational

ogportunity and outcome. .

VIhi; hifd function ‘of the design for teaming has speaial

impartance beaausa it also includes SDmE practical and concrete ways

v,ghatzparénts and teachefs can work tagether to 1mplement environments

_?féaliging;ail of thé family and.’ sthool variaglés identified above. We

LN B ]

tunities far learﬂing and»specific practices for reinfarcement of

. . - . et

: ‘ : {; . . X L ) _ﬂ A‘i - -5 [ ?i:-'
StrucEUred dppcrtunities far chéldren ;o iﬁteraat with a wide :

'esired behavior.
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A
1

language deﬁelopment;ESj‘Fer-exemple, when teachers and perenee\pre% A

vide’eupplemeetel books, take tﬂe'ehild to the library or beeemobile,
work wite:p;ente ot_gefeeneé_eook £egeehef, discuss tﬁe adult's
friends eﬂd experieneee, or ehefe organized eetivieiee like etoryv
telliﬁg or reereation measures- of academic eempetence in lenguege ere>
likely to inefeeeeg25 Aneehef example of a preetieel femily -school
‘effe:t ie'ehe p;evieien df_“home_leefeingxreeipeef eevelopedeby
teeeﬁeee eoebe iﬁpiemented-by-pefente;geeEeific, noéeoet-vwriteee :

eetivities to reinforee and supplement inetfuetion eendueted in

e

"eeheoli .Thue far, when sent to familiee on e reguler beeie
" 1in TitlekI bilingual or suburban eehool communitiee, these baeicA
A“ekills activities heve contributed to impFeved reeding and math
eeereeggj- v o - - |

Peeenee ena eeechefexeen also Eeem'te improve the e;genieetien
A ef time and space to etudy;ﬁeither in_thesfemiiy or iﬁ!echoo;. If -
time end epeee-ere set aside and wuek the'ehilé een eoﬁelete;ie prsﬁ
-vided, an. iﬂereaee in the amount of time epeﬂt on 1eerning Eeeke is

;ikely ‘to’ pey divideﬂde in imprVEdmlEafniﬂg- A further exemple efée

etfuetured epportunity leafn is the development of.en*eerly werning

’ eyetem in whieh either the perent or_ ;thE' her informe Eheir coun~

ﬂterpa:t that the ehild.neeas extfe help- Ae Bloom notes, the pfoviﬁ

;‘

eien eﬁ,heip when ‘the child most needs it is en;ebyieue'wey to aveid
the develepment of leerning erro:e-2§ : o . e

In additien te,EErueturing leerﬁing epportunitiee, parente eﬂd

’Tuto implement reinforeement pfeetieee th,t motivate

) o

o
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L

AQﬁilégéﬂlggllﬂarﬂ,andlbghaveréell. "There*shoulﬂfbé—gbmé“ag?ééméﬁE?"

=f-f~~ff——am<:rfpg=“—’adn:\lts about" the inténsity to which’ they ﬁill
;ewatd children far lgarning.- That isz_the va:lety, ffequency,f
amoﬁnt, and Eiﬂﬁ éf r%inforcément they plén'tc provlde'shculdibe

, diséu§sed and decided. . One dife:t way to pr0vidé reinfarcement is fo

parents snd teachers to targ pécifig,acadgmit skills fuf improve-

'ment, and tben schedule reinforcement practices in both sgttings to

=

foster the desired behaviofs- In his ﬁéviéw_oi twenty—=four studias
. and’ projects using:;hiS'apptgagh, Barth reports consistent impfovgménf

‘on even the most persistent learning préblems.29

. Inm another seriés of studies of the;léarning énvifcnmeﬁts of- ..
high'aéhleveméht grlénéedf’ ”il"’ Rcsen suggest hst ﬁetivation for .
achievement*is generatéd by at least twglkiﬁﬂsgye_f ily sacialization

hﬁpractices he labelsra;hi vemé t:aining and ind3pendence Efaining.BD

\H"

téations 1nvolving standards of Excellence comes from practice and-
suppoft in similar situatioﬁs. ln this vléw parenﬁs and: teanhers céﬁ
.. promote higb achievemént by Eetting standards of excellenca and by
rewarging.the,child>s persisténge, congentraticﬂ, and industricusnéss
in reaching these levels. ‘While. achievemaﬁt training aims to ge;
Achildren to. da thingé well, indepandénce training attempts to ‘teach
:;thgm to dn things nn their ‘own.. In this training, parents and
]teachers can IEEEh agreement as to what degree ‘the’ en i ,"- hould

'stréss individual or callective hehavicr, and to what Extent g future

Jugion is that the psychological impetus to excel in




‘ﬁ*‘““‘tB*Eeyéénﬁiegtenécgiffieeit but they are 1ike1y to be neeeeeery to

pfevent Eemily end eehnel environmente from werking at ereee=purpneee;
-~ The third funetien of perent teacher teeming ie perhepe the
broedeet end most. open-ended- ‘The identifieetien end implementetion :
; ef femiiy and eehoal verieblee mnvee!the idea of curriculum e§
..envitennente for leetning into pteetiealioperetion;

.Evaluating Environments

.

e fnurth euggeeted peft of. the deeign fn teening is the

‘o evelnetion of the learning environments ereeted in femiliee end - -
’ i - : _
schools. Thie function eneoutegee beth groupe to eonfirm the velue of

= \ .

tneir epprOeehee or to queetien end rev1ee theit initiel i&eee deyve-

\ S
Loped ee a pletfnrm. Futtner; evelueting_the environmentelgeenditiene,'
they heve deeided and impiemented tegether eiee‘previdee”teeehere and

w G pefente\with a responsibility fnr visiting their eounterpert g

setting.! When in eepeet of the environment (e.g., a home or class eem
. R ,
quiet Etudy area)- that hee=been'deeigned for a specific pufpeeeeie-

Eeing beerved there is an epportunity to demonetrete what hee been
’ H' z _____ - = - N -
’iehed end to be receptive to preiee end edditionel ideee.

" accomp
. Henee! ,,,,,,
nefe,iperente;end teeeheee need to erfive at pointe when.they can .o

;j ;irvieueli:epeheif-pfegfeee- This part of the deeign fof teeming pros

H,

EEHFﬂEE tD eompensete IQI :

'niehee laca whieh pefente_il"

'?deiieieqeiee—éhiie werking"tegether to impfeve epnditione in either .

RN
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eetting; “The.evaluation fenetien assists adults to determine, through

direct observation end infermel dieeueeion; if'wnet was planned for .

=eltering femily arid school settinge was eetually implemented- The-
i;oin; evaluation would elee inelude testing and ebeerveﬁion'ef.
T,

_children to: indieete eeedemie geinsvthet were. accomplished duting ené—'9~f*%

established time period. Henee, parents and teachers would keep

learned. If eppfoeehed as a meene fer imprevement,‘eveluetipn een:be%’

an geeeeion forvgenefeting renewed effort to eeeomplieh a common pur-

bife of developing environmente to iner ase hildren 's leerning. E

Thie deeign, then, ineludee four interieleted functiene for
' helping ehildren leern- Through teeming, parents end teechere move
from building platferm Df values and expeetetionsxto determining
ehilgren'eVleegning’neede, tegplenning_end implemenﬁing enﬁironmente,
_ﬁe,e%elneting the:effeetiveneEE gf_ennditione in femilieewend schools.
We eie,enggesting that teaming Eo_cefry_eut;tneee functigneeiéje
mieeing;elenEnt in‘the eufgentgiolee gefen;e and teeeheEe ngve for
'-wfedueeéing eﬁildren-‘ It ;e“gﬁéiciﬁgéea‘¥ﬁ3c eueeeeegul teeming will

" aid in negrowingvthe separation between parents and teachers.

.. 7 Closing

: : - ., = . . . . L. . €
b o

Deepite inefeesing knowledge of the jcint influence of fami=; tl': #

o liee and eeheols enile”'31,~iedneete15’ere nct fully explering Weys )

. = : e T
that pefente end teeehefe een suppnrt eeeh other. Ae e reeult, sehool

’»eurficulum ie developed without coneidering femily eenditione. Tbe v

- ‘. - A ,-f




“two éétzingéware treated as éEparaté-Eﬁtftiésa This is uﬁfo:tunété
because thescamingztagethe: of familiesfénd_sghoﬂls is one means for’
"improving learning for children ffam-pobr_énvi%onﬁéntgvﬁho Are not
@éeting with high success.in the existing cu culum. Bloom adds,

- It is clear that when the home -and the school have congruent B -
learning emphases, the child has little difficulty in his. :
later school learning.- But when the home and .the .school have:
divergent ‘approaches to life and to léarningi the child .is ~
‘likely  to be penalized severely by ‘the school--especially
when school attendance is fequiréd for ten or more years-Bl

thldren are 1 L alané to make 5ense out of Serious differen-

———Lg——ces that—Eﬁist‘iﬁ‘Ehz places wherg they . are axpected to live and

' léafﬂgi then the separation between families and schgais results in"

young children being torn between loyalties to one place and demands

‘;ﬂf another. Hawever, they" dg not- need to éxperience an unneqéssafy_

' mismatch-_ Parénts and teachers are starging to realize ‘the success - -

and benefits ghildren receive when familiés and schaols wéfk together

to promote academic competence;
Wehpfeéent~three directions for-collabération=amang the

‘ adults ‘who share tésponsibility fﬁr the eduzation of thldren. Fitst,'

" it is our hope that the definition of curticuium as Eﬁvifonments for

1earning will ESiSE par&nts and téachérs to identify dimensicns of

. zurriculum that thgy can develcp in- families .and schaals- Seeond— we

=

deszribé a way of thinking thst consists of faur assumptioﬁs abolit

educatianal rolés cf parents and teaehérs.= Thé assumptions can bring

adults closer tagethér begause they pfovide a basis fcr shared impfove=

:; ggpt of gnviranmén;s.- Finally,la design for,teaming{af pngﬂts and"




teachers identifies actions adults can‘caﬁSider when developing

1’gnvironments iﬁ famiiies and schéclé. These tthE directinns aid
parents and tea:hers in establishing connections between twg settings
that are cruaial to childrén 8 1eafn1ngg _ iﬁ. !
!7A'cgmmgn bond between parents and ééachefs seldém devélaps;

naturally>Dfiépontaﬂeauslj. Hen:e, Dne pfigritymi‘ he years ahead

will be the dEVElemént af 1eadérship that can btiﬂg these adults

: together as aféonstructive farce far action. Because Gf_theif mutual
rconcern. for children, pafgntsAand,téa;hers:whc are separate now will

- diszavet-a.enmﬁitmant that bindé them together in;tﬂe futﬁfea*théﬁ

will insure apparzuﬁities in the family and schoal for: increasing the

) number of children who reach équality in learning. ‘ . =
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