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PEABODY PICTURE VOCABULARY TEST

s

ESEA Title I

Appendix A
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ERIC

Aruitoxt provided by Eic:

Y

.

Instrument Description: Peabodv Picture Vocabularv Tasc (PPVD)

Brief descripeion of che instrument:

The Peabody Picture Vocabulary Tcs:'kPPVT) is a standardized vocabulary test

which provides an estimate of che subjects verbal abilicy. A Spanish version with-
out norms or statistical data was obtained from the McAllen 1.5.D. and was given to
studeats who raeceived their Happy Talk inscruction {w Spanish,

To_whom was the inscrument administered?

To Happy Talk par:icipap:s'al pre=- and poattests.

How oany times was the instrument adminiscered?

Twice. Some students were retestad wi:ﬁ Porm B at postteat whan the administracions
by one tester were invalidated. )

When was the instrument adminiscered?

October. 1979, and April and May, 1980.

Where was the ihs::ﬁnani‘édminiﬁtortd? e

—— e —————————p o ————

In the Happy Talk participants' homes.,

Who administered the instrument?

Ticle I Evaluation assistancs from ORE and a temporary bilingual tester hired
;pocifically for PPVT cesting. :

What training did che admiaistrators have?l

All testers were provided inatructions in the administration procedures of che PPVT,
ind practice in adminiscracion.

Was cthe instrument administered under standardized conditions?

To zhe extent possihla in the participant's home. OUne tester violacted tha
standardization procedures. Her tests were invalidated and the scudencs she had
already tested were given Form B by other testers.

Wery there oroblems with the instrument Or zhe administraction thac 3ight
aifact cthe validity of the datal “

None that are known.

$

Who developed cthe instrument?
Lloyd M. Qunn, Ph.D.

What celiability and validity daca are available an the iansczument’

Alternates form raliability, concurrenc and predictive validity are availaole.

Are chere norm data available for {atersrating :he rTesulrs!’

Yes, for the English version,

A-2
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PEABODY PICTURE VOCABULARY TEST

Purpose

-

Results of the English and Spanish versions of the Peabody Picture Vocabulary
Test (FPYT) were used to answer the following decision and evaluation ques-
tions from the Title I Evaluation Design for 1979-80:

Decision Question D4: What direction should Title I s efforts

in Early Childhood Eduation take? :
Evaluation gpéétion D4~1: Were the objectives of the
Early Childhood and Happy Talk Component met?

‘eoee o .. Happy Talk participants will demonstrate a significantly
aigher vocabulary achievement level than a control group
~ of nonparvicipants,. as measured by pre- and post-
administrations of the Peabody Picture Vocabulary Test
(p £ .05 level of significance).

Op the average, Happy Talk participants will gain 10
standard score points from pre- to posttesting with
the Peabody Picture Vocabulary Test.

Evaluation Question D4-3: How do Title I Happy Talk and
Early Childhood Program participants compare in their
achievement gain from November to April as measared by
the PPVT?

Evaluation Question D4-4: What were the per-pupil costs
of the Happy Talk and Early Childhood Programs?

The PPVT was also used in partial fulfillment of Information Needs I7
and I8 for the Annual Program Documentation:
(0]
Information Need I7: For each grade served by an instructional com-
ponent, what was the average gain from pre to post?
&

Information Need I8: Did the Title I program meet its objectives?

Procedure

The Peabody Picture Vocabulary Test (PPVT) was administered co all par-
ticipants in the Title I Happy Talk program and to ten randomly selected
students in each Title I early childhood class. The Spanish version of
the PPVT was used in testing Spanish-dominant children. Information con-
cerning this version may be found in the Final Tecfinical Report. ESEA
Title I Regular Program, publicztion number 78.61.
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Two groups of students were associated with the Happy Talk program. One
group (the experimental group) received the lesson provided by Happy Talk.
The other group (the control group) was pre and posttested but did not
receive any lessons. Attachments A=l through A-3 outline the procedures
used to assign students to the experimental and control groups. In
summary, students were randomly assigned to conditions so that there were
75 experimentals and 40 controls. The only planned exception to that
rule was that previous participants (or controls) were assigned to the
experimental group.

One unplanned variation did occur, however, On October 17, 1979, Jon Curtis,
‘David Doss, and Frank Campos (Happy Talk coordinator) met to assign students
to the treatment and control groups. When the assignment was completed,
Frank Campos had a list of assignments typed and sent a copy to ORE as
agreed upon at the meeting (see Attachment A-3). Shortly thereafter another
list was received by ORE. The second roster was not identical to the first.
It appeared that nine students had been moved from the experimental to the
~control group and vice.versa.. The explanation given for the moves was that
they resulted from errors in typing the rosters. The program staff was =~~~
asked to correct the assignments but refused.

Two interesting aspects of the changes of assignment, however, make the
likelihood that they were the result of chance typing errors very small.
First, six of the nine children who moved from control to experimental status
were students of one of the three community representatives. The other aspect
ig that the changes did not appear to occur tindependently of the ethnic
background of the atudents. Of the students who moved from experimental to
control status, three had Spanish surnames, six did not. Of the students who
became experimentals, seven had Spanish surnames, 2 did not. As Attachment A-4
shows, the odds of such a change occurring by chance error alone is very
small. It appears likely that one of the community representatives decided

to ignore the random assignment results and choose for herself which students
she wanted to serve. Such changes, however, appear to have meant that the
limited resources of the Happy Talk program were dispensed in a discriminatory
manner and that the deviation from random assignment casts some measure of
doubt upon the validity of the conclusions of this evaluation.

The testing of the Happy Talk students was done in their homes by Title I
evaluation assistants and by a Spanish-speaking consultant. Each tester
scored the tests she had administered. These were double-checked by the
other testers for valid basals, ceilings, and scores. The test results were
transferred to coding sheets and kevpunched for processing.

The other students to be tested with the PPVT were a sample of participants
in the Title I pre-kindergarten program (see Attachment A-5). These students
were randomly selected and tested, in their schools, by a Title I evaluation
assistant and the consultant hired to help with Peabody testing. The data
checking procedures described above were also used for these tests.

[
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The posttesting generally followed the same procedures as the pretesting.
, However, one major difference occurred. After one of the testers had
/ administered 23 posttests, program staff reported to the project evaluator
that some of them had been improperly administered. Discussion between
the evaluator and the tester revealed that she had deviated significantly
. from the standardized procedure in administering five tests. Even though
e the errors had not occurred in all of her testing, it was decided to
invalidate all of her posttests and-to retast the students with Form B of
the 'PP¥T (all other testing was done with Form A). The analyses in
Attachment A-6 show that the five administrations were indeed in error;
however, the students scores were not lower but higher as a result of the
deviation. The analyses showed that when the 23 invalidated Form A tests
were compared with their Form B replacements, the results were in favor
of the invalidiated Form A tests (Form A mean = 90.6, Form B mean = 84.8,
p = .06). However, when the five invalid tests were removed, the borderline
significant difference becomes clearly nonsignificant (Form A mean = 93.2,
-~ Form B mean = 89.6, p = .31),

One final comment must be made regarding the ‘évaluation of "thé Happy Talk
Program. At the close of the program, evaluation staff learned that one

of the students served by Happy Talk resided outside of the eligible attend-
ance areas and was the child of an instructional specialist in the Department
of Bilingual Education. The Title I Program needs to develop procadures

so that potential legal/fiscal problems can be avoided in the future.

The specific procedures relevant to each question addressed are reported with
the results below.

Results

Evaluation Question D4-1: Were the objectives of the Early Childhood and
Happy Talk Components met?

Yes, both objectives were met. The analyses done to compare Happy Talk
participants and the control group are reported in Attachment A-7. Figure A-1
shows that the gain made by the participants was greater than that made by
control students with equal pretest scores. The students who were in the
program in 1978-79 were excluded from the analyses since they had not been
randomly assigned to participant and control groups. Attachment A-8 shows the
distribution of pretest, posttest, and gain scores for all three groups

(Happy Talk participants, Happy Talk controls, and pre-kindergarten controls)
included in the analyses.

Evaluation Question D4-3: How do Title I Happy Talk and Early Childhood
Program participants compare in their achievement gains from November to
April as measured by the PPVT?

Not surprisingly, the Title I Early Childhood Program participants who were
receiving a day-long, school-based program made larger gains than the Happy
Talk students. Figure F-2 compares the gains made by the two groups. The
analyses are documented in Attachment A-9..

i,
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Evaluation Question D4-4: What were the per-pupil costs of the Happy
Talk and Early Childhood Programs?

Figure A-3 shows that the Happy Talk Program cost about $460 per pupil
while the Early Childhood Program cost about $1,319 per pupil. The
cost are based on expenditures made by June 6, 1980. The number of
pupils is equal to the number assigned to the participant group in
Happy Talk and the maximum number who could be served in the Early
Childhood units. Not all students in the Happy Talk group were still
participating at the end of the year; due to drops and adds, the

Early Childhood Program served a few over the 120 total.

In drawing'inferences about the relative cost efficiency of the two
programs, the reader should keep the follcwing characteristics in mind:

The Early Childhood Program...

a, provided full-day classes for the students.

b. had capital outlay expenses for one new unit,

c. provided some food service to the students.

d. provided about three hours of instructional
activities daily.

e. showed gains 55% greater than the Happy Talk
Program. -

f, provided two months of instruction prior to the
pretest and about one month after posttest,

g. provided children with an opportunity to inter-
act with others and adults in a school setting.

The Happy Talk Program...

a. helped parents work with their
children at home.

b. provided toys and books which may be used by.
other children in the family.

c. provided about 20-22 hdéurs of instruction by
a community representative in the home.

d. showed gains of about two third those of the
Early Childhood Program.

16
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Test of Equivalent...
Pretest Posttest Slopes Intercepts
Group N Mean S.D. Mean S.D. Gain df F D df F p

Happy Talk 47 78.0 13.5 88.2 16.7 10.3

_ 1,69 2.88 0.09 1470 4.70 0.03
Conurol 26 78.4 15.5 79.7 18.8 1.3

Figure A-1. COMPARISON OF PPVT GAINS MADE BY HAPPY TALK PARTLCIPANTS AND CONTROLS.

Test of Equivalent...
Pretest Posttest Slopes Intercepts
Group N Mean S.D. Mean S.D. Gain df F D df F p

-
Happy Talk 47 78.0 13.5 88.2 16.7 1G.3
1,92 0.125 0.73 1,93 12.13 0.001
Early
Childhood 49 88.7 16.7 104.7 15.7 16.0

Figure A-2. COMPARISON OF PPVT GAINS MADE BY HAPPY TALK PARTICIPANTS AND EARLY
CHILDHOOD PROGRAM CONTROLS.

Je
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Expenditures*
Category - Happy Talk Early Childhood
Salaries, FICA, and Teacher
Retirement $24,030 $141,929
Telephone 608 ' 0
) Reproduction 29 90
Audio-Visual Materials - 0 1,161
Books 505 620
: General Supplies 4 ' 0
Other Supplies 5,595 5,134
" In-District Travel I 3,27 7 70
Admissions and Fegs 0 413
Capital Outlay 0 5,273
Study Trips 0 550
Food Service 0 3,054
Food for Study Trips ' . 0 | 76
Total 334,046 , $158,300
Number of’étudents Served C 74 120
Cost per Pupil $460 $1,319

Figure A-3. COMPARISON OF PER-PUPIL COSTS OF TITLE I HAPPY TALK
AND EARLY CHILDHOOD PROGRAMS.
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AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

August 30, 1979

L}

TO: Frank Campos
FROM: David Doss
SUBJECT: Recruitment and Testing of Happy Talk Participants

With regard to yesterday's meeting I want to make sure we are in agreement
regarding the identification and testing of Happy Talk participants. It
is my understanding that the following points were agreed upon:

1. Recruitment will begin immediacely in the eligible
attendance areas.

2. Priority will be given to four year olds.

3. When 120 eligible students have been identified,
we will get together to randomly assign the
students to groups. (Previous participants will
be excluded from random assignment).

.4, The assignment to groups will precede testing.

5. Testing with the Peabody Picture Vocabulary Test
will begin on,September 24th or sooner if possible.

6. Community representatives will accompany the testers.

I realized later that we-did not come to agreement on the screening test.

1 feel that the selection of the test is a program responsibility since the
results will not be used in evaluation; however, if you choose to use the
screening test I brought to the meeting, I will be glad to make a good copy
available for duplication and to provide the necessary training of the
community representatives.

You may be interested in looking at the results from last year's testing.
Attached are copies of the appendices of the Technical Report which dealt
with Happy Talk Testing. I have also included a copy of the final report
summary which has a brief section on Happy Talk.
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If you have another understanding of the points above or if you have

any questions about the findings, please feel free to call (458-1228).

Approved: __éey;—éman ~
Sen Evaluator for Compensatory Education Programs
Approved: ¢7§i1 T%Z;TfZ&L\/// ,

Director of Office of Researchldnd Evaluation

DD:1fs

¢cc: Mauro Reyna .

<]
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N ' AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

October 4, 1979

TO: Frank Campos
FROM: . David Doss
SUBJECT: ,Happy Talk Student Selection and Testing

Just a note to express my understanding of the agreements we reached
ou the phone this morning. _

1. You will send me copies of a) the recruitment matevrials
you sent to the prospective families and b) the
registration form.

2. When the recruitment is completed, we will get together
to assign students to treatment and control groups.
This will Ye done prior to fLesting.

3. Because of conflicts with other Title I testing later
this month, the Happy Talk testing will not begin

T until October 29th. We will attempt to complete all

testing by November 9th.

+

4., Services to the children can begin as soon as we
have assigned them to groups.

If you do not see the above as the results of our conversation, please
let me Know. :

Approved: __é;a.ﬂﬂq -(C,_AA Z:' _
Senior luator for Compensatory Education Programs
[ . . .
Approved: ;:7;2242;2414 ;ﬁ%k7 ;2*4V1f321%/’

Director of Office of Research awd Evaluation

DD:1fs
cc: Mauro Reyna

Lee Laws
Oscar Cantu

A-111 4
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AUSTIN INDEPENDENT SCHOOL DISTRICT (Page 1 of 2)
Office of Research and Evaluation

October 18, 1979

TO: Frank Campos
FROM: David Doss
SUBJECT: Happy Talk Pretesting

This memo is to summarize the decisions made at yesterday's meeting on
Hanpy Talk pretesting.

1. .You will send me a list of the students to be
placed in the experimental and control groups.

2. Testing will begin on October 29th. However,
one of our testers, the bilingual tester,
cannot begiu until October 3lst.

3. Happy Talk community representatives will
schedule the testing to occur between 8:30
and 12:30. The testing to be done each day
should be scheduled to keep trav:l time bet-
ween test sessions to a minimum.

4. As we discussed on the phone, the testing
should follow this schedule:

Estimated Testirg Timea Time Parent Expecting Testers'
8:30 8:30
9:10 9:00-10:00
9:50 9:30-10:30
10:30 10:00-11:00
11:10 10:30-11:30
11:50 11:30-12:30

5. One Happy Talk representative will accompany
each tester.

6. All students needing to be tested in Spanish
should be scheduled to be tested by the same
community repraesentative and tester.

7. Each family should receive a reminder phone
call or notice prior to the testing. If a
notice is sent, we will be glad to help
with the reproduction and mailing.

{6

A-12
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79.23 (Page 2 of 2)
If I have misunderstood anything or missed anything, let me know. :

Approved: __MM ' @ \..0;4_
. : SeniSr Evaluator for Compensatory Education Programs

o
Lo

K ;
Approved: Ay, 3;<}7/ 7]
Director of Office of Research and Evaluation

DD:1fs

cc: Mauro Reyna
Lee Laws

A-13
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COMPARISON OF STUDENTS MOVED FROM ONE HAPPY TALK
GROUP TO ANOTHER ON ETHNICITY

Variables Description
Move Direction of Movement:
1 = Experimental to Control
2 = Control to Experimental .
Ethnic Ethnicity:
» 0 = Svpanish Surname
1 = Other

P Al Blank : A-15
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79,23 ‘ Attachment A-53
' AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

November 9, 1979

, TO: Title I Early Childhood Teachers
FROM: David Doss

SUBJECT: PPVT Testing

As you know, Title I has two instructional programs designed to serve
four-year-old children--the Early Childhood Program and Happy Talk.
The Happy Talk Program provides instruction to children in their homes
through the training of parents in ways to use toys and books in work-
ing with their children. : .

One of the important questions facing Title I is the direction its

early childhood instruction should take. In order to provide information
to help in making that decision, we have included a comparison of the
gains made By participants in the two programs in our evaluation design.
What we want to see is whether students in one program gain more than
students in the other.

In order to' answer this question, we need to give the Peabody Picture
Vocabulary Test to 10 of your students. The test is individually ad-
ministered and takes about 10 to 20 minutes to give. The testing can be
done at a table in the hall and should cause minimal disruption. We
would like to do the testing in the morning between November 15th

and 20th. Wanda Washington will soon be contacting you to make specific
arrangements. )

If you have any quesitons, please call.

‘e
Approved: ( o
. . - Seni valuator for Compensatory Education Programs

Approved: 25‘ gé W 7 EL.

Director of Qffice of Research a Evaluation

Approved: 7’\—"‘ 4"""‘"&"“‘-/

Director of Elementary Education

DD:1fs

ck: Principals with Title I Early Childhood Classes
Timy Baranoff
Lee Laws

2(s
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éOMPARISON OF INVALIDATED FORM A TESTS WITH FORM B RETESTS

Variable Description
1 Invalidated PPVT Scale Scores;-
Form A
2 Rgtests--Form B

The first analysis contains five administrations during which the tester
was known to have violated the standardization procedure. The second

analysis excludes those tests. In each analysis the invalidated Form A
results are compared with the Form B retests.

L

&
=
2
IS
S
[&)
-
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79.23

#&& QUTPUT FRCM PROGRAM ANQVAR *xx

Attachment A-6
(Page 2 of 3)

PEABODY: CHECK OF RETESTING =~ KNOWN. INVALIDS INCLUDED

PARAMETERS
CGL 1= 5
CCL ¢€=10
CGL 11=15
COL 16=20
COL 21=25

nu
OO N -t

B a8

-

DATA FORMAT = (A4,2F5.0)

GROUP 1 23 SUBJECTS.

ANALYSIS FOR VARIABLE
SOURCE , MEAN SGQUARE
TCTAL 291.7628
TRIALS 384.5435
ERROR (T) 10@.2768
T MEAN 1
90.€087

1

D.F. F=RATIO

45.

1. 3.688

22.

2
84.8261

&O

A-20
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sx* QUTPUT FRCM PROGRAM ANOVAR *x%

PEABODY: CHECK OF RETESTING = KNOWN INVALIDS REMOVED

PARAMETERS
COL 1= § = 1
“CCL €-10 = 1
CCL 11+15 = 2
.. CCL 16=20 = 0
COL 21=25 = ¢

DATA FORMAT = (A4,2F5.0)

GROUP 1 18 SUBJECTS.

ANALYSIS FOR VARIABLE
SOURCE MEAN SQUARE
TCTAL  211.0444
TRIALS ° 113.7778
ERROR (T) 1105.5425
T MEAN S |
: © 93,1667

1

DeFe FeRATIO
35.

1. 1.078
17,

2
89.6111

A—Zl‘) ~
v O

0.3146

Attachment -A-6
(Page 3 of 3)



79.23 - ' Attachment A-7
(Page 1 of &)

COMPARISON OF HAPPY TALK PARTICIPANTS AND
CONTROL STUDENTS TESTED IN ENGLISH

<

Variable Description
1 PPVT postteét scale scores.
2 PPVT pretest scale scores.
3 PPVT pretest scores if Happy

Talk participant; 0, otherwise.

4 - PPVT pretest scores if control
child; 0, otherwise.

5 1 if Happy Talk participant;
0, otherwise.

6 ‘1 if control student; 0, 1
otherwise.

\ﬂZLXQ Aaa‘ PQ\DW\)K 423 9




CCL 1ll=15

¢3¢ QUTPUT FRGM PROGRAM REGRAN *&%

PEABODY TESTING 1979=80 (HAPPY TALK EXP. VS CONTROL TESTED IN ENGLISH)

PARAMETERS .
CCL 1= 5
COL 6=10

COL 16=20
CCL 21=25

oottt o

DATA FORMAT

_—N e

{A4,6F5.0)

INTERCORRELATION ANALYSIS.

MEANS

S IGMAS
R MATRIX
1

2

L

l .
85.1781

1
17.69171

| 1
1,0000
0.3284
0.3260

=0.2085

0.2322°

-002322

/

2
78.1096

2
l14.0562

2

0.3284

1.0000

0.1977

0.1651

=0,0146

0.0146

N

3
50.14918

3
38.8484

3
0.3260
0.1677
1.0000
~0.5342
0.9609

«0.9609

4
27.9178

4
38.6118

4
=0.2085
0.1651
-0.9342
1.0000
=0.9721

U0e9T21

35T

i

5
Ve.6438

5
0.478%

5
0.2322
=0.0146
0.9609
=0,9721
1.0000

=1.,0000

6
0.3562

6
0.4789
6
«0.2322
0.0146
-0.9609
02721
-1?3000

1 40000



MODEL 1 ML CRITEKRION = 1

PREDICTORS = 3= 6
R = 0.4444 RSQ = 0.1975 52 ITERATIOGNS.

v BETA B

3 1.3510 . 0.6155

5 «0.8609 =31.8153

6 «0,0509 -],81797
REG. CONST. = 72.0698

MODEL 2 M2 CRITERION = 1

PREDICTORS = 2= 2 5« 6

P = 2 RSQ = 0.1C79
P= 5 RSQ = 0.1640
R = 04050 RSQ = 0.1640 2 ITERATIONS.
Vv BETA 8
2 0.3319 0.4178
5 0.23170 8.75817
6 0.0 0.0
REGe CONST. = 4€.9035

te 6l

(v 30 € 23eqd)
4~V Juawyodelly



.

MCDEL 3 M3 CRITERICN = l

PREDICTURS = 2= 2
pe= 2 RSQ = 0.1079

R = 0.3284 RSQ = 0.1079 1
vV BETA B8

-2 0.3284 0.4135

REG. CONST. = 52.8819

!

FeoTEST . 1 MODEL 1 VS MODEL 2

RSQ FULL = 0.19175 MODEL 1

RSQ REDUCED = 0.1640 MODEL 2
DIFFERENCE = 0.0335

DFN = 1. OFD = 69. F=RATIO

F=TEST 2 MODEL 2 VS MODEL 3

RSQ FULL = 0.1640 MODEL 2

RSQ REDUCED = 0.1C79 MODEL 3
DIFFERENCE = u.0562

DFN = 1. DFD = 70. - Fe=RATILO

ITERATIONS.

fi

2.881

. 4e102

P = 0.0903

P 0.0315

]

7

0760

076l

(% 3o t 2a3eq)
[-V 3usuwydeily

£c 6L



79.23 ) Attachment A-8
' (page 1 of 16)

DISTRIBUTION OF PPVT PRETEST, POSTTEST, AND
GAIN SCORES FOR THREE GROUPS: HAPPY
TALK PARTICIPANTS, HAPPY TALX CONTROLS,
AND EARLY CHILDHOOD CONTROLS

«
é

A-27




79.23 Attachment A-8
HAPPY TALK EXPERIMENTAL STUDENTS == L979=80 ENGLISH GNLY (Page 2 of 16)

FREQUENCY DISTRIBUTION FOR VARIABLE # 1 (PRETEST == PEABQUY =)
RELATIVE ADJUSTED CUMULATIVE

ABSOLUTE  FREQ FREQ FREQ

C ODE FREQ (PCT . (PCT.) (PCT.)
52. 2. 4.3 4.3 4.3
53. 1. 2.1 2.1 6.4
54. 1. 2.1 2.1 8.5
58. 1. 2.1 2.1 10.6
59 1. 2.1 2.1 12.8
63. l. 2.1 2.1 14.5
64. 1. 2.1 2.1 17.0
65. 1. 2.1 2.1 19.1
66 . 1. 2.1 2.1 21.3
67. 1. 2.1 2.1 23.4
68. 1. 2.1 2.1 25.5
71. 2. 4.3 4.3 29.8
12. 2. 4.3 4.3 34.0
73. 1. 2.1 2.1 3642
75. 2. 4.3 4.3 4044
76. l. 2.1 2.1 4246
77. L. 2.1 2.1 44,7
78. 3. 6.4 6e4 51.1
79. 1. 2.1 241 53.2
8C. 3. 6.4 6.4 5G6.6
82. L. 2.1 2.1 61.7
83. 3. 6.6 6.4 63.1
85. 1. 2.1 2.1 70.2
87. L. 2.1 2.1 72.3
88. L. 2.1 2.1 7445

A-28
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Sl. l.
2. 4.
94. S5e
100. l.
108. l.
TOTAL 7.
VALID CASES= 47
MISSING CASES= Q
MEAN= 717.6574
STD. DEV= 13,5437
MAXIMUM= 108.0000
57.0000

RANGE=

2.1 2.1 .
8.5 8e5
10.6 10.6
2l 2.1
2.1 2.1
100.0 100.0

}

76 .6
85.1
35.7
97.9

100.0

VARIANCE= 183.4329

$STD. ERR= 1.9756
MINIMUM=  52.0000
A-29.

I 4

Attachment A-8
(Page 3 of 16)

D



C 79.23 : Attachment A-8
. "HAPPY TALK EXPERIMENTAL STUDENTS == 1679=80 ENGLLISH ONLY (Page 4 of 16)

' FREQUENCY DISTRIBUTICN FOR VARIABLE # 2 (POSTTEST == PEABLDY )

RELATIVE ADJUSTED CUMULATIVE

ABSOLUTE  FREQ FREQ FREQ

CODE FREQ (PCT.) (PCT.) (PCT.)
51. 1. 2.1 2.1 2.1
5¢. 1. 2.1 2.1 4.3
57. 1. 2.1 2.1 6.4
59. 1. 2.1 2.1 8.5
61. 2. 443 443 12.3
63. 1. 2.1 2.1 . 14.5
67 1. 2.1 2.1 17.0
68. L. 2.1 2.1 15.1
78. 2. 4.3 7 443 23.4
8l. 2. 4.3 4.3 27.7
83, . 2. 4.3 443 1.5
84. 1. 2.1 2.1 34.0
85. 1. 2.1 2.1 36.2
87. 3. 6.6 644 42.6
8. 1.+ 2.1 2.1 44,7
91. 2. 403 443 48,5
92. 2. 4.3 43 53.2
$3. 1. 2.1 2.1 5543
G4, 2. 4e3 443 59,6
55. 2. 443 4.3 63.8
96, 4. 8.5 8.5 72.3
58. L. 2.1 2.1 74.5
130. 2. 443 443 7847
102, 2. 4.3 43 83,0
104. 3. 6ot 64 89. 4

31 a-30




79,23 Attachment A-38
(Page 5 of 16)

108, le 2.1 2.1 91.5
'113. l. 2.1 201 ' 9306,
114. 2e 4.3 4¢3 S97.9
117. 1. 2.1 . 2.1 100.0
TOTAL 47« 100.0 100.0

VALID CASES= 47

MISSING CASES= 0

MEAN= 88.2340 VARIANCE= 277.4006

STD. DEV= 16,6553 . STD. ERK= 2e429%

MAXIMUM= 117.0CCC MINIMUM= 51.0000

RANG E= 67.0000

A-31
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79.23 Attachment A-8
HAPPY TALK EXPERIMENTAL STUDENTS == 1G79=80 ENGLISH ONLY (Page 6 of 16)

FREQUENCY DISTRIBUTION FOR VARIABLE # 3 (GAINS == PEARQDY == |

RELATIVE ADJUSTED CUMULATIVE

ABSOLUTE FREQ FREQ FREQ
CODE FREQ (PCT.) (PCT.) (PCT.)
-25. ls 2.1 2.1 2.1
-23, l. 2.1 2.1 4.3
-l6. l. 2.1 2.1 6.4
-10. l. 2.1 2.1 8.5
-9. 1. 2.1 2.1 10.6
-7. l. 2.1 2.1 12.8
-5 l. 2.1 2.1 1449
-4 2. 4¢3 4.3 19.f g
-3, l. 2.1 2.1 21.3
-1. 1. 2.1 2.1 23.4
0. ‘La 2.1 2.1 25.5
l. 2. 443 4.3 . 29.8
2. 3. 6e4 6e4 3642 .
3. 1. 2.1 2.1 38.3
6. l. 2.1 2.1 40 .4
7. 2. 4.3 443 447
8. 3. 644 6e4 51.1
13. 2. 4.3 443 5543
15, 2. 4.3 . 443 568
L6 2. 4.3 443 6343
19. L. 2.1 2.1 6640
20. 3. 6.4 644 72.3
22. 4. 8.5 845 30.5
24, l. 2.1 2.1 33.0




79.23 _ Attachment A-8
(Page 7 of 16)

25. l. 2.1 2.1 85.1
260 1. 2.1 2.1 87.2
29. 2. 4.3 ' 4.3 91.5
35, l. 2.1 2.1 93.6
36. 2. 4.3 4.3 97.9
40 le 2.1 2.1 100.0
TOTAL 47, 100.0 100.0

VALID CASES= 47

MISSING CASES= 0

"MEAN=  10.2766 VARIANCE= 236.2044

MAXIMUM=  40.0000 MINIMUM= =25.0000

RANGE=  66.000C0

a-33 34




79.23

HAPPY TALK CONTRCL STUDENTS == 1679«8Q ENGLISH CNLY

Attachment A-8
(Page 8 of 18)

FREQUENCY DISTRlBUTfON FQR VARIABLE # 1 (PRETEST == PEABUDY =)

~ RELATIVE ADJUSTED CUNULATIVE:
ABSOLUTE - FREQ FREQ . FREQ
CCDE FREQ (PCT.) (PCT.) (PCT.)
. 44. 1. 3.8 3.3 3.8
6l. l. 3.8 3.8 7.7
63, 1. 3.8 3.8 11.5
64 2. 7.7 7.7 19.2
65. l. 3.8 3.8 23.1
67, L. 3.8 3.8 2649
68, 1. 3.8 3.8 30.8
69. l. 3.8 3.8 34.6
72. 2. 7.7 7.7 42.3
15. 1. 3.8 3.8 4642
6. 1. 3.8 3.8 50.0
78. 2. 7.7 7.7 5747
79. 1. 3.8 3.8 61.5
80. L. 3.8 3.8 65.4
85. 1. 3.8 3.8 69.2
87. le 3.8 3.8 73.1
52 L. 3.8 3.8 76.5
S4e 2. 7.7 7.7 84.6
S8, 1. 3.8 3.8 8845
$9. . 3.8 3.8 92.3
106. le 3.8 3.3 9642
108. le 3.8 3.8 100.0
TOTAL 26, 100.0 100.0
VALID CASES= 26
MISSING CASES= G
MEAN=  78.3846 VARIANCE= 239.2862
. $STD. DEV=  15.4689 STD. ERP= 3.0337
O MAXIMUM= 103.0000 MINIMUM= 44,0000
RANGE=  €5.00CC 35 A-34




79.23 ‘ Attachment A-8 '
HAPPY TALK CONTRGL STUDENTS == 1979«80 ENGLISH ONLY (Page 9 of 16)

FREQUENCY OISTRIBUTION FOR VARIABLE # 2 (POSTTEST == PEAJODY )

X

RELATIVE ADJUSTED CUMULATIVE

) ABSGLUTE  FREQ FREQ FREC
COOE - FREQ  (PCT.) , (PCT.) - (PCT.)
34 1. 3.8 3.8 3.8
55, 1. 3.8 3.8 7.7
56. 1. 3.8 3.8 11.5
61 1. 3.8 3.8 15.4
64, l. 3.8 3.8 19.2
65. - L. 3.8 3.8 23.1
&7, 2. 7.7 7.7 30.8
€9. 1. 3.8 3.8 346 .
76. 3. 11.5 11.5 4642
' 80. 1. 3.8 . 3.8 5040
82. 2. 7.7 - 7.7 57.7
85. L. 3.8 . 3.8 61.5
86. . 3.8 3.8 6544
87 2. Y P | T 77 73.1
1. 2. 7.7 7.7 80.8
98. 1. 3.8 3.8 84.t
100. 1. 3.8 3.8 88.5
111. 1. 3.8 3.8 9243
112. le 3.8 3.8 9642
113. 1. 3.8 3.8 - 100.0
TaTAL 26. 160.0 100.0
VALID CASES= 26
MISSING CASES= O
MEAN=  79.6538 VARIANGE= 354.7954
STD. DEV=. 18.8360 STO. ERR= 344540
MAXIMUM= 113.0000 AINIMUM=  34.0000

RANGE= 80.0CQ0

A-35
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79.23 Attachment A-8
HAPPY TALK CONTRCL STUDENTS == 1$7G=80 ENGLISH ONLY (Page 10 of 18)

FREQUENCY DISTRIBUTICN FO# VARIABLE # 3 (GAINS == PEABODY == )

RELATIVE ADJUSTED CUMULATIVE

ABSOLUTE FR EQ FREQ FREQ
CODE FREG (PCT.) (PCT.) (PCT.)
) -T4. le 3.8 3.8 3.8 -
-24. l. 3.8 3.8 7.7
=20. l. 3.8 3.8 11.5
-l4. 2. 7.7 7.7 19.2
-11. 2. 7.7 7.7 26.9
=S, l. 3.8 3.8 30.8
-7. 1. 3.8 3.8 34.6
-3. 1. 3.8 3.8 38.5
-1. T 2. 7.7 7.7 4642
C. 1. 3.8 3.8 50.0
2. L. 3.8 3.8 53.8
3. l. ‘3.8 3.8 57.7
PO 1. 3.8 3.8 61.5
7. le 3.8 3.8 6544
12. l« = 3.8 3.8 6542
13. L 3.8 3.8 73.1
15. l. 3.8 3.8 7645
17. l. 3.8 3.8 80.8
19. l. 3.8 3.8 84 .6
22. 2. 7.7 1.7 92.3
40 le | 3.8 3.3 9642 ’
46. 1. 3.8 3.8 100.0
TOTAL 26, 100.0 120.0
VALID CASES= 26
MISSING CASES= O
MEAN=  1.2652 VARIANCE= 525.4046
$1D. DEV=  22.6217 STDe ERR=  4.4553
O MAXIMUM= 46,0000 MINIMUM= =74,0000

ERIC RANGE=  121.0000 ., A-36
; :




," 79.23 ' R Attachment A-8
PRE=K CGNTROL STUDENTS == 1979<80 ENGLISH ONLY (Page 11 of 16)

FREQUENCY DISTRIBUTICN FOR VARIABLE # 1 (PRETEST == PEABODY =)
RELATIVE ADJUSTED CUMULATIVE

ARSOLUTE . FREQ FREQ FREC

CODE FREQ (PCTa)  (PCT.1  (PCT.)
48. 1. 2.0 2.0 2.0
52. 1. 2.0 2.0 4.1
57. 1. 2.0 2.0 6.l
&3. 1. 2.0 2.0 8.2
65. 1. 2.0 - 2.0 10.2
67. 1. 2.0 2.0 1242
70. 1. 2.0 2.0 14.3
71, 1. 2.0 2.0 loe3
T4. 2. 4ol 4el 2044
15. 1. 2.0 2.0 22.4
78. 1. 2.0 2.0 24,5
79. . 2.0 2.0 26.5
8a. 1. 2.0 2.0 28.6
8l. 1. 2.0 2.9 3046
82. 1. 2.0 . 2.0 32.7
83. 5. 10.2 10.2 4245
85. 1. 2.0 2.0 4445
s0. 2. 4ol 4.1 4940
92. 1. 2.0 2.0 51.0
S4. 2. 4ol 4ol 55.1
96. 2. 4ol 4ol 59,2
37. 2. 4.1 tol 6343
98. 5. 10. 2 10.2 73.5
99. 1. 2.0 2.9 75.5
100. 2. 4ol 4ol 79.6

A-37
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101l. 2.

3y

4.1 4ol
103. 1. 2.0 2.0
109. 2. 4l 4ol
112. l. 2.0 2.0
113. 2. 4l 6.l
116. 1. 2.0 2.0
118. 1. 2.0 2.0 1
OTAL 49, 100.0 100.0
VALID CASES= 49
"MISSING CASES= G
MEAN= 886939 VARIANCE= 277.425
STD. DEV=  16.6561 STD. ERR=  2.3179
MAXIMUM= 118.0000 MINIMUM=  48.0000
RIANGE=  71.0000

A-38

83.7
85.7
8G.8
91.8
95.9
G8.0
00.0

2
4

Attachment A-8
(Page 12 of 16)
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79.23 Attachment A-8
PRE=K CONTROL STUDENTS == 1979=80 ENGLISH ONLY (Page 13 of 16)

FREQUENCY DISTRIBUTICN FOR VARIABLE # 2 (POSTTEST w== PEABOOY )
RELATIVE ADJUSTED CUMULATIVE

ABSOLUTE  FREQ FREQ FREQ
¢ OOE FREQ (PCT o) (PCT.) (PCT.)
71. 1. 2.0 2.0 2.0
73. 1. 2.0 2.0 4.1 .
17. 1. 2.0 2.0 6.1
78. 1. 2.0 2.0 8.2
8l. 1. 2.0 2.0 10.2
87. 2. 4.1 4.1 14.3
89. 2. 4ol 4.1 18,4
90. 1. 2.0 2.0 20.4
sl. l. 2.0 2.0 22.4 .
sz. 1. 2.0 2.0 24.5
. 98. 1. 2.0 2.0 . 2645 %
100. 2. 4.1 4.1, 30.6
101. 5. 10,2 10.2 ' 40.8 |
103. N X 8.2 49.0 -
105. .. Li 2.0 2.0 51.0
107. - 6. 12.2 12.2 63.3
109, 2. 4ol a.l 6743
111, 2. bel 4.1 71.4
" lla. 2. 4ol @el 75.5
116. 2. 4ol 4ol 76.6
121. 2. P 4l 33.7 /
122. 3. 6ol 6.1 85.8
123. l. 2.0 2.0 51.8 T
125. 1. 2.0 2.) 93.9 |
127. le 2.0 2.0 9549
A-39
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79.23 Attachment A-8
(Page 14 of 16)

138. le 2.0 2.0 - 98.0
140. le 2.0 2.0 100.0
TOTAL - 49. 100.0 100.0
VALID CASES= 4S
.MISSING CASES= g
MEAN= 104.6531 VARITANCE= 242.5230
STO. DEVs= 15.5731 STD. ERR= 242247

MAXIMUM= 140.,00C0 MINIMUM= 71.3000
RANGE= 70.0000 :

41
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79.23 Attachment A-38
PRE=X CCNTROL STUDENTS e= 1979=80 ENGLISH UNLY (Page 15 of 16)

FREQUENCY OISTRIBUTION FOR VARIABLE # 3 (GAINS == PEABQDY == )

RELATIVE ADJUSTED CUMULATIVE

ABSULUTE FREQ FREQ FREQ
CODE FRER (PCT.) (PCT.) (PCT.)
-15. 1l . 2.0 2.0 2.0
-12. 1. 2.0 2.0 4.1
-10. l. 2.0 2.0 6.1
-9, L. 2.0 2.9 8.2
1. 2. 4.1 4.1 12.2
2. 3. 6.1 6.l 18.4
3. l. 2.0 2.0 20.4
4. l. 2.0 2.0 22.4
5. l. 2.0 . 2.0 24.5
6. l. 2.0 2.0 26.5 - -
7. l. 2.0 2.0 28.6
8. l. 2.0 2.0 30.6
S. 2. 4.1 4.1 34.7
10. 2. 4.1 4.1 38.8
12. 2. 4.1 “ol 4245
13. 2. 4ol 4.l 4645
15. 2. 4ol aol 510
16. 2. 4.1 4.1 55.1
17. 1. 2.0 2.0 57.1
18. le 2.0 2.0 55,2
21le 2e 4.1 4a1 63.3 “
22. le 2.0 2.0 6543
23, 1. 2.0 2.9 6743
24. Le 2.0 2.0 65 .4
A-41
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79.23 . . Ar.tachment A-8
(Page 16 of 16)

25, 2. 4.1 4ol 73.5
26. 2. 4.1 4ol 77.6
27, . L. 2.0 2.0 79.6
25. 3. 6.1 6ol 8547
30. 2. bos 4.1 89.8
35. 1. 2.0 2.0 S1l.8
37. 1. 2.0 2.0 $3.9
40, L. 2.0 2.0 95.5
444 1. 2.0 2.0 98.0
59 l. 2.0 2.0 100.0
TOTAL 49. 100.0 100.0

VALIC CASES= 4§

MISSING CASFS= Q

MEAN=  15.5592 VARIANCE= 220.4566

STD. DEV=  14.8478 $TD. ERR= 2.1211

MAXIMUM=  59.0000 MINIMUM= =15.0000

RANGE=  75.0GCG
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79.23 | " Attachment A-9
(Page 1 »f 4)

COMPARISON OF HAPPY TALK PARTICTPANTS AND
EARLY CHILDHOOD PROGRAM CONTROLS TESTED IN ENGLISH

Variable Description
1 PPVT posttest scale scére.
2 PPVT pretest scalé score.
3 PPVT pretest score if Happy

Talk participant; O, otherwise.

4 PPVT pretest score if Early
ChildWood Program participant;
0, ‘'otherwise. .

5 1 if Happy Talk participant;
0, otherwise. .

6 k if Early Childhood Program
participant;. 0, otherwise.

-
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*¥% QUTPUT FROM PROGRAM REGRAN %%
PEABODY TESTING 167S=80 (HAPPY TALK EXP. VS PRE=K CONTKGL IN ENGLISH)

PARAMETERS
Cat 1= 5
CCL 6=10
CCL 11l=15
COL 16=20
COl 21=25

-

oo oHH

-Nwo o

DATA FORMAT = (A4,6F5.0)

INTERCORRELATION ANALYSIS.

0 . /{)"

€261

O

Ue 9665

¥ MEANS 1 5 3 4 5 6

£ 96.6146  83.4375  38.1667  45.2708 0.4896 0.5104
S IGMAS 1 2 3 4 5 6

17.9318  15.9816  40.0821  45.8749 0.4999 0.4999
R MATRIX i 2 3 4 5 6

1.0000 0.6028  =0.3701 0.5334  =0.4577 0.4577

0.6028 1.0000  =0.1893 0.5138  =0.3358 0.3358

«0.3701  =0.1893 1.0000  =0.9397 0.9723  =0.9723

0.5334 0.5138  =0.9397 1.0000  =0.9665 0.9665

., “0.4577  =0.3358 0.9723  =0.9665 1.0000  =1.0000
7 0.4577 0.3358  =0.9723 ~1.0000 1.0000

(7 3o 7 @%ey)
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MODEL L ML CRITERICN = 1

PREDICTORS = 3= 6
R = Ge6615 RSC = 0.4376

v BETA 8

3 1.3335 0.5%66

4 14085 0.5506

5 =0.,3204 =11.4926

6 0.0725 2.6015
REG. CGNST, = 53.2197

MODEL 2 M2 CRITERIGN = 1

PREDICTGRS = 2= 2 5= ¢

P = 2 KSQ = 0e3¢33
P = 5 RSQ = 0.4368
R = 046609 RSQ = 0.4368
v BETA B
2 0.5061 0.56179
5 =0.,2877 =10.3218
6 0.0 0.0

¥

55 ITERATIOUNS.

2 ITERATIONS.



Wy

MODEL 3 M3 CRITERICN = 1

PREDICTYORS = 2= 2
p= 2 RSQ = 0.3633

R = 0.6028 RSQ = 0.3633 1 ITERATIONS.
vV BETA . B
2 0.6028 0.6763
FaTEST 1 - MODEL 1 VS MQDEL 2 0760
RSQ FULL = 0.4376 MODEL 1
RSQ REDUCEC = 0.4368 MODEL 2
DIFFERENCE = 0.0008
o DFN = 1l DFD = 92. F=RATIO = 0.125 P = 0.7252
5
F=TEST 2 MODEL 2 VS MOOEL 3 0761
RSQ FULL = 0.4368 MODEL 2 T
RSQ REDUCED = 0.3633 ‘MODEL 3 :
DIFFERENCE = 0.0735
= 0,0011

DFN = le OFD = 93. ~ F=RATIO = 12.130 p
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Aruitoxt provided by Eic:

79.23

Inscrument Description: Tast of Rasic Experfences {(TNBE)

3vief description of the instrument:

The TOBE Genmeral Concepts test (s one 3f a series of five standardized group tasts
for voung cnildren, and is particularly useful for ore-kindervgarten cnildren. items
tn the Ceneral Concepts Taest are taken from other tescs in the series: Mathematics.
Language, Science, 4nd jocial Studies. Level K (pre-xindergarten) was used In the
evaluaticn of the Early Childhood program.

To whom was the instrument adminisctered?

All Ticle I Early Childhood students.

How mnanv times was =he (astr.ment administerad?

et e—————

Twice, once as a pretest and once as a posttest.

when was =he {nstrument administared® .
October, 1979, and April, 1980.

‘“her2 was the instrument idministered?

In the regular classroom, axcept at onme school where an emptv classroom was used.

“ho administarad =he instrument?

The classroom teacher administared the tash. Evaluation assistants acted as
proctors, With two proctors per administration.

what traininag did ghe administrators have?

The classroonm teachers had an opportunity to read the manuai and zive a practice
rest before ictual testing. New =eachers who had no prior experience in admin-
istering the test were given some training by the project evaluator.

‘Wag the instrument idministered uader standardized ciadizlons?

Teachers varied in =heir familiaritv with test items and 2rocedures. The Tesulrs
are invaiid as a measure 3f general concepts develooment to the unknown 2xtent
that the earlv chilihood teachers empnasized the :oncepts measured dv the TOKE ¢
the exclusion of ocher important concepts.

‘Yera there oroblems with =he iastrment Jr the idriniszration :hat =izhe
affect the validitvy of =he datal

Variations {n testing conditions (see apove).

who ieveloped the iasirument?

Margaret fd. Moss, CTS/McGraw-dill.

what waliabilinv ind wvalidirv data ara ivailasiea >n the i ngrzTument’
The zast dublisher repor%s an aipha coetfficient 27 .73 for rae ‘jenera. Joncencs

Tests when given %o ore=windergarten students. Locai analses have sncwn thac
tne pretast reiifapiiitv for ilow-income students 1s sudstantiaiiv lower.

Ar2 =hera norm Zata ivailab.e for intersrefing sme results!

vacrionai uworms are availaple. The rerarence ZrHup :onsists )7 aporeximataiv 10,370
shildrea in Juoiic ind srivacte schoois. € omsists 0 .ol rlasses in .. ilies,
Data ire provided for four U.3. rezions, £our ownumiIv TUpes . inmaer-citv. uroan,
supurban, and small citv) and } grade levels. Tabies 7or stanuard scores, stanines

and orecentiles are stovidesd.




79.23
TEST OF BASIC EXPERIENCES

Purpose
The Test of Basic Experiences (TOBE) was used to answer the following
decision and evaluation questions for the Title I Evaluation Design .for
1979-80: ‘ .

Decision Quastion D4: What direction should Title I's efforts
in Early Childhood Education take? '

Evaluation Question D4-1l: Were the objectives of the Early
Childhood and Happy Talk Component met?

‘ Upon completion of the 1979-80 school year, students in

K the Early Childhood program in grade Pre-k will make the
following gains as measured by the Test of Basic Experiences
(General Concepts Test):

8% will gain 16 raw score points or more
41% will gain 11-15 raw score points

37% will gain 6-10 raw score points
11% will gain 2-5 raw score points

3% will gain 1 or fewer raw score points

Evaluation Question D4-2: How do Title I and Title I
Migrant early childhood classes compare in their achievement
gains from October to April as measured by the TOBE?

The TOBE was also used in, partial fullfilment of the requirements for
Information Needs I7 and I8 for the Annual Program Documentation.

Information Need I7: For each grade served by an instructional component,
what was the average gain from pre to post?

Information Need I8: Did the Title I program meet 'its objectives?

Procedure ’

- The General Concepts Test of the Tests of Basic Experiences series was
administered to all students in the Title I Program's Early Childhood
classes in October, 1979, and April, 1980. The tests were administered
by the classroom teachers with the aid of two ORE staff members acting
as proctors. At the time of testing the class was divided into two groups
of ten students each. FEach group left the classroom while the other was
tested. Students who were absent during the group testing sessions were
tested individually by their teachers.

¢
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79.23

Prior to the testing, Several activities were used to prepare the teachers
and students. Teachers who had not given the test before met with the
project evaluator to discuss the administration of the TOBE. Also,
students were given practice tests before both the pretest and posttest.

A copy of the practice test and the instructions for giving it are
included as Attachment B-1. They were also given practice in using

the cardboard screens which were used during the testing to reduce the
impulse and opportunity to share answers.

The students' names, schools, sex, testing time, and item responses were

coded from the test booklets to coding sheets. After the results were
keypunched, they were scored and checked for coding accuracy using the

AISD computer. Rosters showing how well these students scored on the

test were sent to teachers following each testing. Frequency distributions
for pretest raw score, posttest raw score, and raw score gain were computed
for all students with valid pre- and posttest scores.

The scores of Migrant Pre-kindergarten program participants tested with
the TOBE im October, 1979, and April, 1980, .were compared with the Title 'I
participants' scores in order to evaluate the effectiveness of the
two programs. - Pre- and posttested scores for migrant students were : ,
obtained as punched output from a file at the University of Texas at Austin.
(For details on the collection of these scores see Appendix B in, the Title I

. Migrant Technical Report, publication number 79.09). The comparison of gainms
made by the two groups was made using the linear models shown in Attachment B-2.

In addition to the analyses necessary to answer the above evaluation
questions and information needs, another analysis was done. This was

to compare the gains madeaby students in-each of the six Title 1 pre-K.
classes. This was done in hope that differences in achievement gains
might be related to differences in how the program was implemented in each
class as measured bv the earlv childhood observations (Appendix G). The
. linear models used to compare the classes are described in Attachment B-4.

Results
The results will be reported by question addressed.

Evaluation Question D4-1: Were the objectives of the Early Childhood
Program met?

Information Need I7: For each grade served by an instructional component,
what was the average ga‘n from pre to post’

The Texas Education Agency required stratified objectives for the 1979-80
school year. Figure B-2 siows the gains made by the Title I pre-x

students compared with the ¢hjective. Stratified objectives cannot be
straightforwardly evaluted; however, it appears from a comparison of the
expected and the obtained gains that the students did not do as well as the
objective indicated thev should. :

B-4
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79.23

A comparison of the mean gains for 1978-79 and 1979-80 shows that the gain
was smaller in 1979-80 although the difference in performance is probably

not statistically significant. The average gains for 1978-79 and 1979-80

were 9.5 and 8.3 points respectively.

Evaluation Question D4-2: How do Title I and Title I Migrant early
childhood classes compare in their achievement gains frrm October to .
April as measured by the TOBE?

Figure B-2 show the results of analyses equivalent to the analysis of
covariance. These analyses showed that Title I pre-K students made larger
gains than Title I migrant students. On the average, Title I students
scored about 2.8 points higher on the posttest than did Title I migrant
students with equivalent pretest scores. Attachment B-3 provides the
degﬁiled results. Figure B-3 graphically displays the results.

Interpretation of the results must be made with caution. The results
do not automatically lead to the conclusion that the Title I Program
is superior to the Migrant Program. One competing hypothesis is that
the differences between the predominant ethnic backgrouds of the two
groups might influence the outcome. ‘Specifically, the migrant pre-K
students are almost all Mexican Americans. It could be hypothesized that :
‘ their Spanish language background works against their making gains equivalent
to the predominantly Black Title I students. A series of linear models
were compared to test this hypothesis. The question was whether or not
knowledge of ethnic background (Mexican American ys Other) improves the
prediction of posttest scores from pretest and group membership (Title I
and Title I Migrant). The results showed that it did not. It would
appear that something about the instruction received by the migrant students
or some factors assbciated with their migrant status or both inhibited
- the gains they made during the school year.

+ Added Question: Were the TOBE gains equal across Title I Errly Childhood
" classes? :

The results shown in Figure Bjé blearly show that the gains were not
equal. See Appendix G for a discussion of the relationship between gains
and the way in which instruction was provided in the classroom.

3
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Results Expected
gpmber Percent Percent Gains of...
10 10 8 16 or more raw score points.
23 23 41 11-15 raw score points
. 37 37 37 6~-10 raw score points
) 23 23 11 2-5 raw score points
6 6 3 1l or fewer raw score points

Pretest Mean = 1 N = 99
Posttest Mean = 1

Mean Gain

0
9
8

WO

Figure B-1l. MEASUREMENT OF THE EARLY CHILDHOOD PROGRAM OBJECTIVE.

Tegt for quiigigatf~.a_mm

g : Pretest Posttest Gain Slopeg T Intercepts
: Group N Mean SD Mean 3D Mean SD df F o) df E )

Title I 99 10.7 3.6 19.0 5.5.°8.3 4.9 ¥
: 1,169 0.028 0.86 1,170 16,219 ¢.001

;]

Migrant 74 10.1 3.4 15.8 4.5 5.7 4.0

o

Figure B-2. COMPARISON OF TITLE I AND MIGRANT PRE-K STUDENTS TESTED IN ENGLISH.

¢ -
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25 -

Title |

20 1
Migrant

Posttest

- 154

10+ ~

1 -

1 5 10 15 20 25
Pretest

Figure B-3. COMPARISON OF TOBE RAW SCORE GAINS BY TITLE 1 AND MIGRANT
PRE-KINDERGARTEN STUDENTS (N = 99, TITLE I; N = 74, MIGRANT).
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®
. Test of Equivalent...
Pretest Posttest Slopes Intercepts
Class N Mean SD  Mean SD Gain df F D df F D

1 18 10.2 3.2 21.4 6.2 11.2

2 17 13.1 3.3 20.2 2.9 7.2

3 15 8.0 2.7 11.1 3.5 3.1 ‘

4 11 11.5 2.9 17.3 4.1 5.8 5,87 0.816 0.54 5,97 13.14 .0001
5 18 11.7 3.3 22.5 3.8 10.8

6 20 10.0 4.2 19.7 3.9 9.7

Figure B-4. COMPARISON OF TOBE GAINS BY TITLE I EARLY CHILDHOOD CLASSES.
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79.23 Attachment B-1
(Page 2 of 4)

AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

. October 1, 1979

TO: Title I Early Childhood Teachers

FROM: David DossT;;:>

SUBJECT: Practice Materials For TOBE Testing

Enclosed are practice materials to help you prepare your students for
taking the TOBE. The following should be enclosed.

1 copy of the TOLE Examiner's Manual
1 set of instructions for practice testing
21 copies of the practice test.

Cardboard screens are also included for those who need them.

Please give your students a chance to practice a few days prior to the
testing. According to our schedule, we will be testing 'n your ¢lass
on October at . Proctors from our office will arrive
approximately 15 minutes before the scheduled testing time. They will
bring all testing materials at that time. ‘

Administer the practice test following the instructions on the attached
page. Be sure to use the cardboard screens during the practice testing.

Familiarize yourself thoroughly with the test manual, especially pages
16~17 and 30-32, before the date for pretesting.

—
Approved: /é%&iéﬂ /<E?.)‘}:J4l

Senfdr Evaluator Ior Compensatory Education Programs

spproved: Lo o0 FF70

irector of Office of ResearéHd and Evaluation

Approved: a_,_‘f .

Director of Elementary Education

DD:1fs
cc: Principals with Pre-K Classes

Lee Laws
Timy Baranoff

B-10




79.23 Attachment B-l
(Page 3 of 4)

GENERAL DIRECTIONS FOR ADMINISTERING THE TOBE PRACTICE TEST

~

1)' When the group has settled in and you have everyone's attention,
SAY: I am going to gtve you a Dook.

Distribute to each child the appropriate test booklet. (Do not
distribute the pencils at this time. This will help to prevent
the children from making any premature marks on the test booklets).

2) When the group is ready to begin.

SAY: TFverybody has a book. It “ooks like this. See my
book. (Point to your booklet). Point to your book.
Good. '

We are going to use the book to do some work. I will
tell you some rules you must follow. Pay attention
to these rules. You must not give your book to any-
body else. You must not show yowr book to anybody
else. You must not look at anybody else's Fook.

You must not talk. I want you to do everything I
tell you and do a very good job.

Open your book to the first page. Leave your book
like this on the table in jront of you. Do not move
1t.

Now I am going to give each of you a pencil. Do not
pick Tt up now. You must not make any marks in ,
your book until I show you how.
3) . SAY: I am going to mark something. First, I am going
to show you how to mark. (Hold up the booklet
turned to the page which is numbered D1). Look
at the four boxes. (The examiner should point to
each box from left to right). See the box with
the cat. I am going to mark it with my pencil
ltke thts. (Make a long vertical mark through
the box showing the cat). See the mark I made.
Yow pick up your pencil gnd
Id

(D1) MARK THE BOX WITH THE CAT.
Make a mark lixe mine.

Allow enough time for the children to mark. Check to see that all
children are making the correct mark and assist them if necessary.
Then,

SAY: Good. Put your pencil down. This is the oniy xind
of mark you can make in this book. Jon't make any
other kind of mark. This is not z coloring bock.
It 18 a marking book. IF you wanr to change a mirk
aiter you nave made it, noid up your nand.

B-11
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79,23  Turm 'fhe page. (Check to see that all the Attachment B-1
children turn to the correct page). See the (Page &4 of 4)
four pictures. Look at all the pictures. Pick

up your peneil. Think carefully awvout what I

tell you to do.

(D2) MARK THE BOX WITH THE TRE:

Allow time for the children to mark. Then,

- SAY: Good. Put your pencil dowm. Twrm the page. bPick
up your pencil and ‘

(1) MARK THE BOX WITH THE PIG..

Put your penctl dowm. Turn the page. Pick up
your pencil. -

(2) MARK THE BOX WITH THE DOG.
Repeat the directions for turning pages and picking up and putting
down pencils at the appropriate places between directions for the
test items.

L3) MARK THE ELEPHANT.

(4) MARK THE AIRPLANE.

(5) MARK THE CLOWH.

(6) MARK THE BEAR.

(7) MARK THE LADY.

(8): MARK THE CHRISTMAS TREE.

(3) MARK THE TREE THAT FELL DOWN.
Wwhen the last item has been completed, ask your students to put down
their pencils, close their books and turn them over where they can

see the hand with the pencil,

You may review the test with the students if you wish, making sure
they understood the directions and made the marks correctly.

B-12
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79.23 ' S | Attachment B-2
s ) (Page 1 of 4)

FREQUENCY DISTRIBUTION OF
PRETEST, POSTTEST, AND GAIN
} SCORES FOR TITLE I PRE-KINDERGARTEN
STUDENTS WITH BOTH PRETEST AND POSTTEST
SCORES

B-13




79.23
PRE=K 1979=39

N PIST TONE RAW SCGHES

FREQUENCY DISTRISJTIGN FOR VARTAALE ¢ 1 (PRETEST <=
QELATIVE ADJJUST=)  CJ WLATIVE
ARSOLJTE FREN EPE) FREY
CODE Fog) (0CT.) (PCT.) (PCTo)
4. 3. 3.0 3.) 3.9
5. 4. 4.0 bt 7.1
6o 2. 2.0 2.9 5.l
7. 15, 15.2 15,2 24.2
8. 5. 5.1 5.1 23.3
9. 10. 10.1 10.1 35,4
10. 9. 3.1 9.1 48.5
11. 13, 13.1 13.1 61.0
12. 4, 8.1 3.1 65,7
3. ¢ . 6.1 6.1 75,3
14 &, 6.1 bl 3143
15. a. 6.1 6.l 37.9
16e 7. 7.1 7.1 34,9
17. 3. 3.9 3.9 $2.0
19. 1. 1.0 1. 93.0
20. l. 1.0 - Lo 3 10C "
TOTAL 9. 19949 100.0
VALID CASES= 93 -
MUSSING CASFS= )
MEAN= 13,7277 MARTANCE= 1342371
$TD. DEV= 1,417 STH. Eres Y. 3129
MAXT MUM= 2.0 ) AN [AUM= Gei 7
RANGE=  17.7200 2
62

Tis¢e

»
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Attachment B=2
(Page 2 of 4)
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PRE=K 1533m87 vm 09E-pOST TNNE RAW SCCHES ‘25222“’3‘922 232
FREQUENCY DISTRI3UTINN FOR VARIABLE # 2 (POSTICST mw Tk )
RELATIVE ADJUSTED CUMULATIVE
A3SCL.ITE FPEQ FRE " FRES
CODE FRED (RCT.) (PCT.)  (PCT.)
7. 2. 2.9 2.9 2.0
8. 3. 3.0 3.0 5.1
5. . 1.0 1.) 6.1
10. 5. 5.1 5.1 11.1
11. 2. 2.9 2.7 13.1
12. 2. 2.9 2.0 15.2
13. 2. 2.0 2.9 17.2
14. 2. 2.0 2.9 19.2
15. 7. 7.1 7.1 26,3
16. 4. 4.0 4o 30.3
17. 3. 8.1 2.1 33.4
18. 5, 5.1 5.1 4.4
19. 5. 5.1 5. 1 4€.5
20. 7. 7.1 7.1 55,4
21. 5. 5.1 5. 1 6345
22. 7. 7.4 7.1 67.7
23. 2, 3.1 3e 1 750
24. 5. 5.1 5.1 53
25. 1, 3.1 2.1 32,0
26. Se 5.1 5. 1 93,
27. 4o 40 G4 1S9
28. 2. 2.0 2.7 190
TOTAL 3. 10990 10943
VALID CASES= 99 \
MISSING CASES= 3
| VEANS 19,0373 VASIANAE= 50,374

STD. DEV=  S5.5171 ST2. ERis= C545

SAXIMUME 29,300 TORTIRE 50 g3

RANGE=  22.00D) B-15 )
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PRE=K 1799'55130 - PR:.‘-";QST .]'j{_lE r A% SC‘).-‘.E‘S' Attachment B-2
, . (Page & of 4)
FREQUENCY DISTRIAUTIN FOR VARIAJZLE # 3 (3AINS == TOBRE )
RELATIVF ADJUSTED  CUMLLATIVE
ASSOL JTF FREQ FRE?Z FRE)
CODE FREQ . (PCTL) ¢ (PCT.) (PCT.)
-3, le 1.0 l.n 1.9,
-2. 3. 3.9' 3.6 4;3
0. ?. 2.0 247 6al
2. | le 1.0 1.2 7.1
3. 7. L7l 7.1 14.1 L
‘ 4. 3. 8.1 8a 1 22.2
’ , 5. 7e 7.1 7.1 2943
'6. 10 10.1 10.1 3G.4
7. 7. 7.1 7.1 4645
8 5. 5.1 5.1 51.5 .
2 . a 7. Tel C 7.1 58,6
.10. 3. 8.1 3.1 €T
11. 13, 13.1 13.1 7G4
12 4. 4e0 | 440 33.3
13. 3. 3.0 3.7 $E.C
14 3, 3.0 3. ) 3549 e
16. 2. 2.0 240 Gle3
17. 3. 3.0 3.8 SR
18. 2 2.0 2.0 174
19. 2. 2.0 2.3 iSe)
20. Ll 1.) Lo 117)
TOTAL 99. 139.) 1704
VALID CASES= 29
MISSING CASES= E
MEAN= R8,3137 YA [ \NOE= 2343k 5
STD. DEV= 4o 27353 ST>e Of R= Yo+
MAXTHMUM=  2).1))) LA IR “3e 1107
RANGE= 24,1102 B-16
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COMPARISON OF TITLE I AND TITLE I MIGRANT STUDENTS
- TESTED -IN ENGLISH WITH THE TOBE °

‘ Variables Description
1 TOBE raw score, April, 1980,
2 . TOBE raw score, October, 1979.
3 TOBE raw score, October, 1979,
if Title I; O, otherwise.
4 TOBE raw score, OcRober, 1979,
, if Title I Migrant; O, otherwise.
2 1 if Title I; O, otherwise.
' o
d -
-,
t{
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! g CPUTOUT FROM PRIGRAM XFGRAN #+#
TITLFE T/Z413RANT TORE COMPARISONS 197521930 (KIDS TEST-y U 705 15 1)

PARAMET! 1S

CoL 1= 4

COL  6=12

COL L1=15

. COL 16=20

- COL 21=2%

17

— W o WN
-~

[ LA T B T BT B ¢

NDATA FORYMAT = (A4,515.0)

INTFRCCRECLATION ANALYSIS,

MEANS 6 2 3 4 .

‘ 176474 10.4509 |  6.1387 4.3171 PEVAR!

SIGMAS 1 2 3 4
Ye 3347 1.501 3 S 1H 20 Beftan D Vo ¢ 00

R MATRIX 1 > . 3 4
1 1.0900 0.5047 DeidDn w0 10 PR
2 Ve H01473 1.0000 NgH4H") O 1o 7 LR B
3 Vo 4406 7.4350  1.0909 NIRB R NEBRY
4 -1, 1547 No1n67 URTER 1,07 SR
5 SDer09y " 0.1913 0e 4901 “0 100 L, Yooy

iR




MODEL 1 M1
PREDICTURS =
R = 0.5651
' RETA
3 ’)QHIQIQ"
4 d.71C1
5 N0.1482
REG. CONST. =

CRITFRION = 1

3o 5

Ne 75549
0.6957
2.1376
d.7835

CRITFRIUN = 1

MUODEL 2 H2
PKEDICTINRS =
p = 2 FSQ
P = 5 KSQ
R = O.‘:’('SO
Vv RETA
2 Ne 4809
5 N 2HH4y,

REGe CONST. =

2w 2 Na K

00?5'103
C.131u2

RSN = 0.3147
B
0.7427

2.,7595

Ra4106

67

27 [TERATIORS.

2 ITERATICNS.
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MNEL 3 M3T OCLRITER TN = 1
PREDICTURS = Qe 2
P = 2 PSS = 00,2943
R = D504 1% RS = 0.2543
v AFTA B
2 0.5”‘03 0.7!‘”3
REGe. COMST, = 9.61717

F=TFST 1 MODEL 1 VS MONDEL 2

RSQ FULL = 0.3194 MIDEL
RSQ RFDUCED = 043142 MO EL
DIFFEPFNCE = 0.0001

DEN = 1. DEN = 169.

F=TEST 2 qapeEr. 2 vsS MODEL D

RSQ HULL = 0.319¢ A0DEL
RSQ REOVUCHED = 0425473 MODEL
DIFFERENCY = 02650

N = 1. DED = 170,

1 TTERATIOCNS,

1
2

FaFATID

"
£

3

Feh ATLI

68
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1,219

D= (), 8% 7%
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' 79.23 . Attachmert B-4
. (Page 1 or &)

TITLE I/TITLE I MIGRANT COMPARLISON WITH ETHNICITY
(MEXICAN AMERICAN VS OTHER) AS A COVARIATE

Variable Description
, s 1 - TOBE raw score, April, 1980.
2 TOBE raw score, Uctober, 1979.
3 TOBE raw score, October, 1979,
if Title I; 0, otherwise.
4 | TOBE raw score, October, 1979,
' if Title I Migrant; 0, otherwise.
5 1 if Mexican Auerican; O, othgfwise.
6 1 if Title I: O, otherwise.
.\ Models A
1 l=U+3+4+5+6
2 1=U+2+5+5 ’
3 l=0U+2+6
4 1=U0+2+5
Comparisons:

a. Model 1 vs Model 2*: Test for equivalent slopes

- for four groups (Mexican-American Title I, other
Title I, Mexican-American Migrant, and other
. Migrant).

b. Model 2 vs Model 3: .Comparison cf intercepts with
’ ethnicitv removed as a variable.

c. Model 2 vs Model 4: Comparison of incercents with
Title I status removed as a variable.

* Note that the R values for Models 1 and 2 are the same.
The program could not compute an F value under such
circumstances. é 9




*%* QUTPUT FROM PROGRAM REGRAN ##*x
TITLE I/MIGRANT TOBE COMPARISONS 1979=-1980

PARAMETERS
caL 1= 5
coL 6=10
CCL 11=15
COL lé6=20
CCL 21=25

it n 4 i #

O N WO

DATA FORMAT = [A446F5.0)

INTERCORRELATION ANALYSIS.

MEANS 1 2 3
17.6474  10.4509 6.1387

S IGMAS 1 2 3
5.3347 3.5013 5.9626

R MATRIX 1 2 3
1 1.0000 0.5043 0.4406
2 0.5043 1.0000 0. 4350
3 0.4406 0.4350 1.0000
4 =0. 1582 0.1667  =0.8153
5 041424 0.0414  =0.5940
6 02998 0.0913 0.8901

’ 7(3

4
4.3121

54450

4
«0.1582
0.1667
=0.8153
1.0000
0.6771

=0.9160

5
0.5318

5
0.4990

5
=0.1424
0.0414
=0.5940
0.6771
1.0000

=0.7410

0.5723

6
0.4948

6
0.2498
J.0913
0.8501
=0.9160
=0.7410

1.0000

(¥ 30 ¢ 98ey)
7-g 3JuldWwyorIIy
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MODEL 1 M1 CRITERION = 1

PREDICTORS = 3= 6

R = 0.5665 RSQ = 0.3209
v BETA B
3 0.8343 0.7464%
4 0.7088 0.6944
5 0.0540 0.5778
6 0.2440 2.6305

REGe« CONST. = 8.2584

MADEL 2 M2 CRITERION = ]

PREDICTORS = 2= 2 5= §

P = 2 RSQ = 0.2543

P = 6 RSQ = 0.3192

P =5 RSQ = 0.3201

P = 2 RSQ = 0.3206

P =5 RSQ = 0.3208

P = 2 RSQ = 0.3206

p = 5 RSQ = 0.3209

P = 2 RSQ = 0.3206
v RETA B
2 0.4745 0.7230
5 0.0577 0.6164%
6 0.2997 3.2315

REGs CONST. = 79144

32 ITERATIONS.,

8 ITERATIONS,

(5 30 ¢ @%8eyq)
v-g JUBWUDBIIY

1A ¥4



MODEL 3 M3 CRITERION = 1

PREDICTORS = 2= 2 6= 6

P = 2 RSQ = 0.2543

P = 6 RSQ = 0.3192 '
R = 0.5650 RSQ = 0.319? 2 ITERATIONS.

vV BETA B8

2 0.4809 0.7327
6 0.2559 2.7595
Ge CONST. = 8.4106

MODEL 4 M4 CRITERION = 1

PREDICTORS = 2= 2 S= §

P = 2 RSQ = 0.2543

pP= 5 RSQ = 0.2810

R = 05301 RSQ = 0.2810 2 ITERATIONS.
v BETA B

2 0.5110 0.7787
5 -001635 -],.7483

F=TEST 1 MODEL 2 VS MODEL 3

RSQ FULL = 0.3209 MODEL 2

RSQ REDUCED = 043192 MODEL 3

DIFFERENCE = 0.0017

DFN = 1. DFD = 169. F=RATIO = 0.422 P = 0.5241

F=TEST 2 MODEL 2 VS MODEL 4

RSQ FULL = 0.3209 MODEL 2

RSQ REDUCED = 0.2810 MODEL &

DIFFERENCE = 040399

DFN = 1. DFD = 169. F=RATIO = 9.942 P = 0.0023

-~ ’722

(v 30 % a%ey)
£—-g JUBWYOBIIV
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79.23 Attachment B-5
(Page 1 of 19)

\

FREQUENCY DISTRIBUTIONS OF
TOBE P™"TEST, POSTTEST, AND
GAIN SCORES BY TITLE I
EARLY CHILDHOOD CLASS

B~25




79.23 Attachment B-5
DISTRIBUTION OF 79=80 TOBE SCORES FOR CLASS #1 (Page 2 of 19)

FREQUENCY DISTRIBUTION FOR VARIABLE # 1 (TOBE PRETEST SCORE )

RELATIVE ADJUSTED CUMULATIVE

ABSOLUTE  FREQ FREQ FREQ
~CODE FREQ (PCT.) (PCT.) (PCT. )
5. 1. 5.6 5.6 5.6
7. 4. 22.2 22.2 27.8
8. 1. 5.6 5.6 33.3
5. 2. 11.1 11.1 444
10. 2. 11.1 11.1 55.6
11, 3, 16.7 16.7 72.2
13. 2. 11.1 11.1 83.3
14. 1. 5.6 5.6 88.9
16. 2. 11.1 11.1 100.0
TOTAL 18. 100.0  100.0
VALID CASES= 18
MISSING CASES= 0
MEAN= 1042222 VARIANCE=  10.3007
$TD. DEV=  3.2095 STD. ERR=  0.7565
WAXIMUM= 1640000 MINIMUM=  5.0000
RANGE=  12.0000




79.23 Attachment B-5
DISTRIBUTION QF 79=80 TCGBE SCORES FOR CLASS #1 (Page 3 of 19)

FREQUENCY DISTRIBUTION FOR VARIABLEZ # 2 (TOBE POSTTEST SCORE )
RELATIVE ADJUSTED CUMULATIVE

ABSOLUTE FREQ FREQ FREQ
CODE FREQ (PCT.) (PCT.) (PCT.)
8. 1. 5.6 5.6 5.6
10. l. 5.6 5e6 11.1
12. l. 5.6 5e6 1647
16. le 5.6 5.6 2242
18. 1. 5.6 5.6 27.8
21. 2. 11.1 11.1 38.9
22. l. 5.6 5e6 4444
23. 2. 11.1 11.1 5546
24. l. 5.6 5e6 6lal
25. 1. 546 5e6 6647
26. 2. 11.1 11.1 77.8
27. 2. 11.1 11.1 8849
28. 2. 11.1 1l.1 100.0
TOTAL 18. 100.0  100.0 |
VALID CASES= 18
MISSING CASES= 0
MEAN=  21.3889 VARIANCE=  38.6046
STD. DEV=  6.2133 STD. ERR= 1e4645
MAXIMUM=  28.0000 MINIMUM= 8.0000

R ANGE= 21.0000




79.23 Attachment B-5

DISTRIBUTION OF 79=80 TOBE SCORES FOR CLASS #1 (Page 4 of 19)
FREQUENCY DISTRIBUTION FOR VARIABLE # 3 (TOBE GAIN SCORE )
RELATIVE ADJUSTED CUMULATIVE
ABSOLUTE FRERQ FREQ FREQ
CODE FREQ (PCT.) (PCT.) (PCT.)
=2, l. 5.6 5.6 5.6
3. l. 5.6 5.6 ll.1
5e l. 5.6 5e¢6 16.7
be l. 5.6 S5e6 22.2
8. 2. l1.1 ll.1 33.3
Se. 2. ll.l ll.1 44.4
10. 1, 5.6 5.6 50.0
l1l. 2. l11.1 ll.1 6l.l
13, le 5.6 5.6 66.7
l6. le 5.6 S5e¢6 722
l8. 2. ll1.1 ll.l 83.3
19. 2. ll.1 ll.1 944
20. le 5.0 5.6 100.0
TOTAL 18. 100.0 100.0
VALID CASES= 18
MISSING CASES= 0
MEAN= lle 1667 VARIANCE= 38.6176
STD. DEV= 6e2143 STD. ERR= le4647
MAX IMUM= 20.0000 MINIMUM= =2.0000
RANGE= 23.0000

76
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79.23 . Attachment B-5
DISTRIBUTION OF 79=80 TOBE SCORES FOR CLASS #2 (Page 5 of 19)

FREQUENCY DISTRIBUTION FOR VARIABLE # 1 (TOBE,PRETEST SCORE )

RELATIVE ADJUSTED CUMULATIVE

ABSOLUTE FREQ FREQ FREQ
CODE FREQ (PCT.) (PCT.) (PCT.)
b l. 5.9 5.9 5.9
8. l. 5.9 5.9 11.8
10. l. 5.9 5.9 17.6
11. 2. 11.8 11.8 29.4
12. 3. 17.6 17.6 47.1
14 2. 11.8 11.8 58.8
15 3. 17.6 17.6 76 .5
16, 3. 17.6 17.6 S4.1
15. l. 5.9 5.9 100.0
TOTAL 17. 100.0 100.0
VALID CASES= 17
MISSING CASES= 0
MEAN= 13.0588 VARIANCE= 10.6838
$TD. DEV= 3.2686 STD. ERR= 0.7928
MAXIMUM= 19,0000 MINIMUM= 6.0000
RANGE=  14.0000

B-29




79.23 Attachment B-5
DISTRIBUTION OF 79=80 TOBE SCORES FOR CLASS #2 (Page 6 of 19)

FREQUENCY DISTRIBUTION FOR VARIABLE # 2 (TOBE POSTTEST SCORE )
RELATIVE ADJUSTED .CUMUL&TIVE

ABSOLUTE FREQ FREQ FREQ
CODE FREQ (PCT.) (PCT.) (PCT.)
16. le . - 5.9 5.9 5.9
17. 3. 17.6  17.6 23.5
18. l. 5.5 5.9 29.4
19, 2. 11.8 11.8 41.2
20. 4. 23.5 23.5 64.7
22. 2. 11.8 11.8 76.5
23. 1. 5.9 5.9 . 8244
2“. l. 5.9 5.9 88.2
25. 2. 11.8 11.8 100.0
TOTAL 17, 100.0 100.0 )
VALID CASES= 17
MISSING CASES= 0
MEAN=  20.2353 VARTANCE= 8.1912
STD. DEV= - 2.8620 STD. ERR= 0.6G41
MAX [MUM=  25.0000 MINIMUM= 1640000
RANGE=  10.0000

B-30




79.23 Attachment B-5

D ISTRIBUTION OF 79«80 TOBE SCORES FOR CLASS # 2 (Page 7 of 19)
FREQUENCY DISTRIBUTION FOR VARIABLE # 3 (TOBE GAIN SCURE )
RELATIVE ADJUSTED CUMULATIVE
ABSOLUTE  FREQ FREQ FREQ
CODE FREQ (PCT.) (PCT.)  (PCT.)
2. 1. 5.9 5.9 5.9
3. 1. 5.9 5.9 11.8
4. 2. 11'3-0 11.8 23.5
5. 2. 11.8 11.8 35.3
“ e, 3. 17.6 17.6 52.9
7. 1. 5.9 5.9 . 58.8
9. 2. 11.8 11.8 7046
10. 1. 5.9 5.9 76.5
11. 3. 17.6 " 1746 94.1
13. 1. 5.9 5.9 100.0
ToTAL . 17. 100.0 ° 10040 |
VALID CASES= 17
MISSING CASES= O
. MEAN=  7.1765 VARIANCE=  10.6544
STD. DEV=  3.2641 STD. ERR=  0.7917
MAXIMUM=  13.0000 MINIMUM=  2.0000

R ANGE= 12.0000

B-31
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[ 77,23 _ Attachment B-5
PlSTBIBUTIDN OF 79=80 TOBE SCORES FOR CLASS #3 - (Page 8 of 19)

FREQUENCY DISTRIBUTION FOR VARIABLE # 1 (TOBE PRETEST SCORE )
| RELATIVE ADJUSTED CUMULATIVE

ABSOLUTE FREQ FREQ FREQ
CODE FREQ (PCT.) (PCT.) (PCT.)
4. l. 6.7 6e7 6a7
5. 1. 67 607 13.3
6. l. 6.7 6.7 20,0
7. 5. 33.3 33.3 53.3
8. ' le 6e7 6.7 60.0
9. | 1. 6.7 6.7 667
10. 3. 20.0 20.0 86.7
11. l. 6.7 6e7 93.3
12. l. 6e7 6.7 100.0
TOTAL 154 100.0 100.0
VALID CASES= 15
MISSING CASES=: O
MEAN= 8.0000 VAR IANCE= 5.1429
STD. DEV= 2.2678 STD. ERR= 0.5855
MAXIMUM=  12.0000 . MINIMUM= 4.0000
RANGE= 9.0000

\
1

.

80
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79.23 “ ' Attachment B-5
DISTRIBUTION OF 79«80 TOBE SCORES FOR C(CLASS #3 (Page 9 of 19)

FREQUENCY DISTRIBUTION FOR VARIABLE # 2 (TOBE POSTTEST SCORE )
RELATIVE ADJUSTED CUMULATIVE

ABSOLUTE  FREQ FREQ FREQ
CODE FREQ (PCT.) (PCT.) (PCT.)
1. 2. 13.3 13.3 13.3
8. 2. 13.3 13.3 26.7
S. l. 6.7 6.7 33.3
10. 3. 20.0 20.0 53.3
11. 2. 13.3 13.3 66.7
12. le 6.7 6.7 7343
13. 1. 6.7 6.7 80.0
16. l. 6.7 6.7 8647
17. l. £ 6.7 93.3
18, le 6.7 6.7 100.0
" YOTAL 15, 100.0 100.0
VALID CASES= 15
MISSING CASES= O
MEAN=  11.1333 VARIANCE=  12.2667
STD. DEV=  3.5024 STD. ERR=  0.9043
MAXIMUM=  18.0000 MINIMUM=  7.0000

RANG E= 12.0000

81
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79,23

DISTRIBUTION OF 79«80 TOBE SCORES FOR CLASS #3

FREQUENCY DISTRIBUTION FOR VARIABLE # 3 (TOBE GAIN SCORE

RELATIVE ADJ

ABSOLUTE FREQ F
CODE FREQ (PCT,) (p
=3, l. b7
=2 2e 13.3 1
Qe 2. 13.3 1
3. 3. 20.0 2
4. 3. 20.0 2
Se 1. 6.7
Te l. 6.7
Se le 6.7
12. le 67
TOTAL 15. 100.0 10
VALID CASES= 15
MISSING CASES= 0
MEAN= 3.1333 VARIANCE=
STD. DEV= 4,1725 STD. ERR=
MAX IMUM= 12.0000 MINIMUM=
RANGE= 16.0000 '

USTED CUMULATIVE
REQ FREQ
CTe ) (PCT.)
6.7 6e7
3.3 20.0
3.3 33.3
0.0 5343
0.0 '73.3
6.7 80.0
6e7 86.7
6.7 93.3
;.7 100.0
0.0

17.4095

1.0773

=3.0000
82

Attachment B-5
(Page 10 of 19)
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79.23

" DISTRIBUTION OF 79=80 TORE SCORES FOR

CLASS ft4

Attachment B-5
(Page 11 of 19)

j"FREQUENCY DISTRIBUTICON FOR VARIABLE # 1 (TOBE PRETESTY SCORE )

RANGE= 1i.0000:

- ABSOLUTE
_CODE " EREQ
-"‘ ?o lo
- 9 2.
10, 2.
1. ie
12. l.
13. 2.
15. 1.
. 17 aw®
TOTAL 11
VALID CASES= 11
'MISSING CASES= 0
MEAN=  11.4545
STD. DEV= 2.9108
MAKXIMUM=  17.0000

RELLATIVE ADJUSTED CUMULATIVE

FREQ FREQ
(PCT.) (PCT.
9.1 9.1
18.2 18.2
1842 18.2
9.1 9.1
9.1 9.1
18.2 182
9.1 9.1
9.1 = 9.1
100.0 100.0
VAR IANCE=
STD. ERR=
MINLHUM=

FREW

) (PCT.)

9.1
27.3
45.5
54.5

63.6
81.8
90.9

100.0

B,4727
0.8776
7.0000



: 79.23 Attachment B-5
DISTRIBUTION OF 79=80 TOBE SCORES FQOR CLASS #4 (Page 12 of 19)

FREQUENCY DISTRIBUTION FOR VARIABLE # 2 (TOBE POSTTEST SCORE )
RELATIVE ADJUSTED CUMULATIVE

. ABSOLUTE FREQ FREQ FREQ
CODE FREQ (PCT.) (PCT.) (PCT7.)
10. l. S.1 9.1 9.1
l4. l. 9.1 S.1 18.,2
15 "4 36.4 3604 54¢5
19. l. 9.1 9.. 63.6
21 . 2 18.2 18.2 8l.8
22. l. 9.1 9.1 90.9
23. l. 9.1 9.1 100.0
TOTAL l1l. 100.0 100.0

VALID CASES= 11

MISSING CASES= 0

MEAN= 17.2727 VARIANCE= 17.0182

MAXIMUM= 23.0030 MINIMUM= 10.0000

R ANGE= l14.0000

B-36




79,23 Attachment B-5
DISTRIBUTION OF 79=80 TOBE SCORES FOR CLASS f#4 ' (Page 13 of 19)
FREQUENCY DISTRIBUTION FOR VARIABLE # 3 (TOBE GAIN SCORE )

RELATIVE ADJUSTED CUMULATIVE
ARSOLUTE FREQ FREQ FREQ
CODE FREQ (PCT.) {PCT.) (PCTs)
3. 2. 18.2 18.2 18.2
4. 3. 27.3 27«3 45.5
6. 3. 27.3 27.3 T2.7 .
Q 70 1. 901 9.1 81.8
10. l. 9.1 9.1 90.9
11. 1. 9.1 9.1 100.0
TOTAL ll. 100.0 100.0
VALID CASES= 11
MISSING CASES= o}
MEAN= 5.8132 VARIANCE= 7.1636
STD. DEv= 26755 STDe. ERR= 0.8070
MAXI MUM= 11.0000 MINIMUM= 3.0000
RANGE= 9.0000

B-37




79.23 : Attachment B-35
DISTRIBUTION OF 79=80 TOBE SCORES FOR CLASS #5 (Page 14 of 19)

FREQUENCY DISTRIBUTION FOR VARIABLE # 1 (TOBE PRETEST SCORE )
RELATIVE ADJUSTED CUMULATIVE

ABSOLUTE FREQ FREQ FREQ
CODE FREQ (PCT.) (PCT.) {(PCT.)
7. 2. ll1.1 ll.1 lle1l
8. l. 5.6 5.6 1667
9. 3. 167 l16.7 33.3
10. le 5.6 5.6 38.9
11, 3. 16.7 16.7 5546
12. 1. 5.6 5.6 6l.l
13. 1. 5.6 5.6 667
14, S 56 5¢6 7242
15, 2. 11.1 11.1 83.3
16, l. 5.6 56 8849
17. 2e 11.1 ll.1 100.0
TOTAL 18. 100.0 100.0
VALID CASES= 18
MISSING CASES= 0
MEAN= 11.7222 VARIANCE= 11.035%
STD. DEV= 3.3220 STD. ERR= 07830
MAXIMUM= 17.0000 MINIMUM= 7.0000
RANGE= 11.0000
36
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79.23 . Attachment B-5
DISTRIBUTION OF 79=80 TOBE SCORES FOR CLASS #5 (Page 15 of 19)

F REQUENCY DISTRIBUTION FOR VARIABLE # 2 (TOBE POSTTEST SCORE )

RELATIVE ADJUSTED CUMULATIVE

ABSOLUTE FREQ FREQ FREQ
CQO0E FREQ (PCT.) (PCT.) (PCT.!
15. le Se6 S5e6 5.6
17. 2e - l1llel llel 167
l18. le Se6 546 22.2
19. l. 5.6 5.6 27.8
'Zl. le 5.6 5.6 33.3
22. 2. lle1 llel 444
23. le 5.6 5.6 50.0
24 l. 5¢6 5¢6 55.6
25. 3. 16.7 167 72.2.
26. 3. 167 167 88.9
27 2. l1l1.1 lle.l 100.0
TOTAL 18. 100.0 100.0
VALID CASES= 18
MISSING CASES= 0
MEAN= 22.5000 VARIANCE= 14.7353
STD. DEV= 3.8387 STD. ERR= 0.9048
MAXIMUM= 27.0000 MINIMUM= 15.0000

RANGE= 13.0000

B-39




79.23

DISTRIBUTION OF 79«80 TOBE SCORES FOR CLASS 5

FREQUENCY OISTRIBUTION FOR VARIABLE # 3 (TOBE GAIN SCORE

ABSOLUTE
CODE FREQ
6. 1.
8. 3.
9. 2.
10. 4.
l1l. 3.
12. 1.
14. 2'.
1é. l.
17. 1.
TOTAL 18.
VALID CASES= 18
MISSING CASES= G
MEAN= 10,7778
STD. DEV= 2.9014
MAXIMUM= 17.0000
RANGE= 12.0000

RELATIVE ADJUST
FREQ FREQ
(PCT.) (PCT.
5.6 Se6
l6.7 16.7
ll.1
22.2 22.2
16.7 16.7
Se6 Se6
11.1 ll.1
5.6 56
5«6 5¢6
100.0 100.0
VARITANCE=
$TDe ERR=
MINIMUM=

lt.l

ED CUMULATIVE

FREQ
) (PCT.)
5.6
22.2
33.3
55.6
72.2
77.8
889
%4

100.0

8.4183
0.6839
6.0000

Attachment B-5
(Page 16 of 19)
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) g, 23 Attachment RB-9%
DISTRIBUTION OF 79=80 TOBE SCORES FOR CLASS #6 (Page 17 o/f 19)

FREQUENCY OISTRIBUTION FOR VARIABLE # 1 (TOBE PRETEST SCORE )

RELATIVE ADJUSTED CUMULATIVE

ABSOLUTE EREQ FREQ EREQ
CODE FREQ (PCT.) (PCT.) (PCT.)
4. 2. 10.0 10.0 10.0
5. 2. 10.0 10.0 20.0
7. 3, 15.0 1540 35,0
8. 1. 5.0 5.0 40.0
9. 2. 10.0 10.0 5040
1. 3. 15.0 15.0 65.0
12. 2. 10.0 1040 75.0
13. le 5.0 5.0 8040
14. 2. 10.0 10.0 90.0
16. l. 540 5.0 95,0
20, 1. 5.0 5.0 100.0
TOTAL 20. 100G 100 0
VALID CASES= 20
MISSING CASES= 0
M EAN= 949500 VARIANCE=  18.0500
ST0. DEV= 4.2455 STD. ERR:: 0.9500
MAXIMUM=  20.0000 MINIMUM= 40000
RANGE=  17.0000

89




79,23 Attachment B-35
DISTRIBUTION QOF 79=80 TCBE SCORES FQOR CLASS #6 (Page 18 of 19)

FREQUENCY DISTRIBUTION FOR VARIABLE # 2 (TOBE POSTTEST SCORE )
RELATIVE ADJUSTED CUMULATIVE

ABSOLUTE FREQ FREQ FREQ
CODE FREQ (PCT.) (PCT.) (PCT.)
13. le 5.0 5.0 540
14. 1. 5.0 5.0 10.0
154 2. 10.0 10.0 20.0
16. 1. 5.0 5.0 25.0
17. 2. 10.0 10.0 35.0
18. l. 5.0 5.0 40.0
15 1o 540 5.0 4540
20. 3. 15.0 15.0 60.0
22. l. 5.0 5.0 6540
23. 3. 15.0 15.0 80.0
24. 2. 10.0 10.0 900
25. 2. 10.0 10.0 100.0
TOTAL 20. 100.0 100.0
VALID CASES= 20
MISSING CASES= 0
MEAN=  19.6500 VARIANCE= . 1449763
$The DEV= 3.8695 STD. ERR=  0.8653
MAXIMUM=  25.0000 MINIMUM= 13,0000
RANGEz  13.0000
~
)
by '(} {)
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79.23 Attachment B-5
DISTRIBUTION OF 79=80 TCBE SCORES FOR (CLASS #6 (Page 19 of 19)
FREQUENCY DISTRIBUTION FOR VARIABLE # 3 (TOBE GAIN SCORE )

RELATIVE ADJUSTED CUMULATIVE
ABSOLUTE FREQ FREQ FREQ
CODE FREQ (PCT.) (PCT.) ;= (PCT.)
5. 3. 150 150 15.0
be 2e 10.0 10.0 25.0
Te " 4e 20.0 20.0 45.0
10. le 5.0 50 500
11. be 20.0 200 70.0
12. 2e 10.0 10.0 80.0
13. le S.0 S0 85.0
l4. le 5.0 50 90.0
17« 2e 10.0 10.0 100.0
TOTAL 20« 100.0 100.0
VALID CASES= 20
MISSING CASES= 0
MEAN= 99,7000 VARIANCE= 14.5368
STDe DEV= 3.8127 STD. ERR= 0.8526
MAXIMUM= 17.0000 MINIMUM= 5.0000
RANGE= 13,0000

91
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79.23 Attachment B-6
(Page 1 of 4)

COMPARISON OF TOBE GAINS BY TITLE I EARLY CHILDHOOD CLASSES

Variable Description
1 TOBE raw score, April, 1980.
2 TOBE raw score, October, 1979,
3 TOBE raw score, October, 1979,

if in Class #2: 0, otherwise.

4 TOBE raw score, October, 1979,
if in Class #1l; 0, otherwise.

5 TOBE raw score, Ontober, 1979,
if in Class #4; 0, otherwise.

6 TOBE raw score, October, 1979,
if in Class #3, 0, otherwise.

7 TOBE raw score, October, 1979,
if in Class #5, 0, qtherwise.

] TOBE raw score, October, 1979,
if in Class #6, 0, otherwise.

9 Group membership: 1 if Class #2;
0, otherwise. '

10 Group membership: 1 if Class #1;
0, otherwise. ’

11 Group membership: 1 if Class #4:
0, otherwise.

12 Group membership: 1 if Class #3;
), otherwise.

13 Group membership: 1 if Class #
0, otherwise,

—

14 Group membership: if Class #6:

0, vtherwvise.




9%-4€

" see DQUIPUT FROM PROGRAM REGRAN s¢¢

GAINS BY CLASS == TOBE 79=80 TITLE I PRE=K STUDENIS

PARAMETERS

coL I= 5 = 14
CoL 6-10 = 99
coL ll=15 = 3
COL 16«20 = 2
COL 21=25 = l

DATA FORMAT = (A4,14F5.0)

INTERCORRELATJION ANALYSIS.

MEANS 1 2
19.0303 10,7273
MEANS 1 12
0.1111 0.1515
SIGHAS 1 2
5.4891 3.5924
S 1GMAS 1 12
0.3143 0.3586
R MATRIX 1 2
1 1.0000 0.4896
2 0.4896 1.0000
3 0.2308 0.05%55%
4 0.1203 0.3798
5 ~0.0643 0.1334
6 -0.5821  =0.2399
I 0.3425 0.2365
8 0.1248 0.1201
9 0.2026 -0.0t63
10 0.1000 0.2955
1 “0.1132 0.0716
12 «0.6079  =0.3208
13 0.2980 0.1306

14 0.0568 -0,1089

3
1.8586
13
o.1818
3
4.1609
13
0.3857
3
0.2306
0.0555
1.0000
«0.1965
~0,1530
«0.1809
-),2014
-0.2037
0.9475
-0,2034
=0.1579
-0.18488
~0.2106

-0.22‘7

4
202424

14
0.2020
4
5.0972
14
0,4015
4
0.1203
0.3798
=0.196%
1.0000
=0.1506
-0.1782
=-0.1984
-0.2006
=0.2074
0.9662
=0.155%
«0.1859
-0.20T4

‘0.22“

5
1.2721

3.7168

5

-0,0643
0.1334
-3.1530
=0.1506
1.0000
-0.1387
~0es 1544
=0.1562
~0.1614
=0.15%9
0.9685
“U. 1447
=0.1614

=0, 1723

1.2121

6
2.,9925

6
~0.5827
=0.2399
=0. 1809
=0.1782
=0. 1387

1.0000
-0.1827
=0.1847
=0, 1909
=0.1844
=0.1432

0.9585
-~0.1909

-0.2038

7
2.1313

1
4.7261

1
0.3425
0.2365
=0.2014
=-0.1984
~0.1544
-0.1827

1.0000
=0.2057
=0,2126
=0.2053
-0.1594
-0.1906

00,9566

=0.2269

0660

2.0l01

8
4.40173

8
0.1248
0.1201
=0.2037
=0,2006
-0.1562
=0.1847
=0.2057

1.0000
=0.2150
=-0.2077
-0.1613
-0.1927
=0.2150

0.9065

9
o.l818

9
0.3857

9

0.2026
-0.0663

0.9475
=0.2074%
“0.1l614
=0.1909
=0.,2126
=0.2150

1.0000
=0.214b
=0,1667
=.1992
=-0.,2222

-0.2372

10
0.1717

10
0.3771

10
0.1000
0.2955
-0.2034
0.9662
~0.1559
-0. 1844
-0.2053
-0.2077
-0.2146

1.0000
-0.1610
~0.1924
~0.2146

-0.2291

(7 30 7 @3e4g)
9—~g 3uamWyde3llV
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R MATRIX 1 D12 13 14

1 . w0.1132  =0.6079 0.2980 0.0568

2 0.0716  =0.3208 0.1306  =0.1089

3 T 20.1579  =0.1888  =0.2106  =0.224T

4 “0.1555  =0.1859  =0,2074  =0.2214

5 0.9685  =0.1447  =0.1614  =0.172%

’ 6 “0.1432 0.9585 «~0.1909 «0.2038

| 1 -0.1594  =0.1906 0.9566  =0.2269

. 8 “0.1613  =0.1927  =0.2150 0.9065

' 9 “0.1667  =0.18992  =0.2222  =0.2372

w 10 ~0.1610  =0.1924  =0.2146  =0.2291
3 1 1.0000  =0.149%4  =0.1667  =0.1779
12 “0.1494 1.0600  =0.1992  =0.2126

13 -0.1667  =0.1992 1.0000  =0.2372

14 -0.1779  =0.2126  =0.2312 1.0000

MODEL 1 M1 CRITERION = 1

PREDICTORS = 3«14

R = 0.7530 RSQ = 0.56170 83 1TERATIONS.

v BETA 8

3 0.4068 0.5367
4 0.3914 0.4215
5 0.6824 1.0078
6 0.0 6.0

7 0.7028 0.8162
8 0« 3995 0.4976
9 0.0801 1.1404
10 0.0 0.0

11 =0.5148 =8.9924
12 -0,2344 =3.5883
13 =0.1262 =w]l.7954
14 0.0 0.0




gv-4

’uuuet 2 M2 CRITERION = |

PREDICTORS = 2= 2 9=14
P =12 RSQ = 0.3696

P = 2 RSQ = 0.,4663
P =11 RSQ = 0.5121
P =10 RSQ = 0.5334
P =14 RSQ = 0.5438
P = 13 RSQ = 0.9451
P =1l RSQ = 0.9459
P = 9 RSQ = 0.5464
P = 10 RSQ = 0,5466
P =12 RSQ = 0.5467
P =14 RSQ = 0.5467
P =13 RSQ = 0,5467
R = 047394 RSQ = 0,5467 12 ITERATIONS.
v BETA 8
2 0.3604 0.5507
9  0.0227 0.3233

10 =0.1655 =2,4092 .
Il =0.2540 «4,4370 "
12 =0.5693 «8,7]162

o

13 0.0424 0.6037
14 =0.0939 -1.,28135%
RFG. CONST, = 19,4409

MODEL 3 M3 CRITERION = |

PREDICTORS = 2« 2
P = 2 RSQ = 0.2397

R = 0,.4896 RSQ = 0.2397 1 ITERATIONS.
v BETA 8

2 0.4896 0.7481
REG. CONST, = 11.0051

F=TEST 1 MUDEL 1 VS HMNDEL 2

RSQ FULL = 0.5670 MODEL 1

RSQ REDUCED = 0.5467 MODEL 2

DIFFERENCE = 0,020°?

OFN = S, DFD = 87, F=RATIO = 0.B16 P = 0,5427
: A )

F=TEST 2  MODEL 2 VS MODEL 3 * S)['

RSQ FULL = 0.5467 MODEL 2

RSQ REDUCED = 0.2397 MODEL 3

DIFFERENCE = 00,3070
OFN = S, DFD = 97. F=RATIO = 13.139 P = 0,0000
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b .
lastrument Description: Boehm Test of Basic Concepts

-

Brief description of the instrument:

The Boehm Teet of Basic Concepte is designed to measure children's mastery of con-
cepts coniidered neceesary for achisvement in the first year of school. The test <
consists of fifcy pictorial items arranged in order of increasing difficulcy. Each
item consists of a set of pictures sbout which statements are read to the students.
Each statement briefly describes the pictures and asks the children to mark the one
that i{llustrates the concepts being tested.

To_whom was the instrumenc administered?
All kindergarten studeacs in Austin I1.S.D.

How mapy times was the inserumens adminiscered?

Twice, once as 3 Preteast and once as a posttast.
o

“han was the instrument adminisgered?

In September, 1979, to ali AISD kindcrgarccn students., I[n February, 1980, to all
kindergarten students in Title 1 schools.

Whare was the instrument administered?

Ia the classroons,

.Whoradmihigcirid the instrument?

Classroom teachers.

What training did the_administrators have?

Administrators had the opportunity to read the test manual. Additional training rnay
have been provided by the counsslors or principals.

Was the instrudent adminiscered under standardized conditions?

Individual variations in administration procedures may have occurred, though
standard instructions were provided. .

Wera there oroblems 'with the instrument or the administration that sizht
affect the validity of the data? !

L]
Teachers tesced their own classrooms.

o

Who developed :he inscrumentg?
Ann -G. Boehm, publishaed by the Péychological Corporation.

-

What reliabflicvy and validity data are available on the instrugent?®

& split-half reliabilitv coefficient, corracted bv tne Spearman-8rown formula, of
.90 was obtained for kindergarten students administered Form A in Cthe standardization
sample (all AISD testing uses Form A). No validity data is reported.

Are there norm data available for {nterprecing che resules?

" The standardization sample consisted of low, middle. and high SES sctudents frem
kindergarten, first, and second grades ig 16 cities across the U.S. Percentiles
corresponding to raw scores are provided by grade and SES, for begipning and mid-
vear testing.

-2 98
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BOEHM TEST OF BASIC CONCEPTS

L

Purpose
The Boehm\gést of Basic Concepts was used to answer the following decision
* and evaluation questions for the Title I Evaluation Design for 1979-80: -

1B R
¢ Decision Question Dl: 1Is more effective concentration on
. ~ students with the greatest needs necessary?
[} QO
‘ Evaluation Question D1-1: What dre the "effective Title I
o eligibility" criteria at each school? =

Evaluation Question D1-2: What uniform Districtwide criterion
would have identified the same number of students at each
_grade? .

Evaluation Question D1-3: How many students scoring above
the 40th percentile were served by Title I?

[ e
©

Evaluationggpestion Dl-4: How many students scoring -below
the 40th percentile were not served by Title I, Title I
Migrant, Title YII Local/State Bilingual, or Special
‘Educa&ion?

Recision Qpestion D2: How should Title I students be selected?

Evaluation'gpestion‘D2-3: If students with invalid scores can
be identified, how many students would need to be retested in
Title I schools? '

Decision Question D3: Should the Title I Reading Component be
modified? 1If so, how?

Evaluation Question D3-1: Were the objectives of the Title I
Reading Component met?

Upon completion of the 1979-80 school year, students in the
Reading program in grade K will make the following gains as
measured by the Boehm Test of Basic Concepts:

8% will gain 20 raw score points or more
27% will gain 14~19 raw score points
42% will gain 7-13 raw score points

19% will gain 1-6 raw score points

4% will show zero zain or less
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Evaluation-guestion D3-5: Were there differences in
., achievement gains made by students served by

a. Title I reading teachers only,
b. Title I aides only, and
c. both Title I reading teachers and aides?

Decision Question D5: Should the Title I Extended Day Componént
be continued, expanded, or revised? If so, how?

Evaluation Question D5-1: Were the objectives of the
Extended Day Component met?

Obj=ctives same as Reading Component.,

* . [Evaluation Question D5-2: Did the Extended Ddy participants

show greater gains than a matched group of participants in
"“ the regular Title I Program at Sanchez? : '

? Evaluation Question -D5-3: How cost effective was the Extended

Day Component compared with the regulag Title I program at
' Sanchez? '
' v

‘Information Need I4: -How many students in each school scored below each

ten percentile points on the Boehm, MRT, and CAT Reading and Math tests?

Informagion Need I5: How many students would be eligible for Title I

“services for various combinations of criteria for campus and student

eligibility? :

Information Need I7: For each grade served by an instructional component,

what was the average gain from pre to post? .

Information Need I8: Did the Title I program meet its objective?

n

Procedure
| 24 .
The Boehm Test of Basic Concepts was administered by the Svstemwide Testing
Program in all kindergarten classes in AISD during the fall of 1979, The
testing occurred Septen.er 10-14, with makeups being given September 17-21.
Classroom teachers administered the test to their own students. Booklets
wete then forwarded to ORE for scoring.

In the spring. kindergarten classes in Title I schools, and one class at
Winn Elementary were posttested following the same procedures. Testing

occurred February 18-22, and the makeups were given February 25-27.

Detailed procedures are outlined in the Final Technical Report, Svstemwide
Testing, publication number 79.14.
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In addicion, students who entered Title I schools after the September
testing aid did not have a comparable score were given the Boehm to
détermine their Title I eligibility. The Boehm was also given to
students whom the teacher felt had received invalid test scores

in September.

Because so many analyses were made uéing the. Boehm data, procedures are
described briefly along with the results related to each evaluation
quesg}on.

Results

The Boehm results are presented by evaluation question or information
need. : ' *

Evaluation Questions (D1-1 through D1-4):

The results relevant to these evaluation questions are reported in Appendix M
"1979-80 Nine-Week Reports."

Evaluation Question D2-3: If students with invalid scores can be identified,
how many students would need to be retested in Title I schools?

Students do not always apply themselves equally to a test. Boredom, dis-
ruption, illness, and other factors can act to make the scores some students
receive poor indicators of their true achievement levels.

The Rasch approach (Rasch, 1960; Wright, 1977) to test design allows the
computdtion of a student fit statistic to assess how well a student's res-
ponses fit the Rasch Model. In order to determine the distribution of the
student fit statistic for students taking the Boehm, a tape containing item
responses for each student tested in September was prepared for analyses.
The tape was taken to the University of Texas at Austin for analysis using
program RASCH of the PRIME system of computer programs (Veldman, 1978). The
tape was converted to UT code and saved on permanent file 6475 as file
BOEHM1. The item responses for students tested in English and Spanish

were Rasch calibrated separately. The Rasch ability estimates and student
fit statistics were . dded to file BOEHMI.

Attachments C-1 and C-2 show the output from the Rasch calibration program
for those students tested in English and Spanish respectively.

Attachments -3 and C-4 show the distribution of the student fit statistic when
rounded to two decimal places.

101
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The characteristics of the student fit statistic are noi thoroughly
understood. Also, the distribution of scores is continuous. The re-
sulting lack of a clear dichotomy between good and bad response patterns
makes determinations about which students should be considered to have
invalid scores difficult. Inspection of Attachments C-1 and C-2 shows

that about 90% of the students tested in English had student fit statistics
af 1.45 or less. About 90% of those tested in Spanish had scores of 1.37
or less. If one were to arbitrarily decide that one in ten students

should be retested because their score were likely invalid, then those
students with fit statistics greater than 1.45 (English) or 1.37 (Spanish)
would need to be retested. Attachments C-5 and C-6 show that in Title I
schools about 218 or 14% of the students tested in English would be retested,
and 12 or 11% of the students tested in Spanish would be retested. However,
only three Boehm retests were received from Title I schools this year and
only one of those had a fit statistic large enough to suggest the need for
retesting (1.70).

Evaluation Question D3-1: Were the objectives of the Title I Reading

Component met?

Stratified achievement objectives were required by the Texas Education:
Agency for the first time during the 1979-80 school year. " The objective

for the AISD Reading Component was based on the previous performance by
Title I students. Students tested in English and Spanish were combined ~ " °
for determining the expected gains. Figure C-1 shows the number and
percentage of Title I students making gains in each interval specifed

in the objective. It is clear that overall, Title I students did better
than expected; however, given the nature of stratified objectives it is

hard to say much beyond that.

Figures C-2 and C-3 show the gains made by students tested in English and
Spanish separately. From these figures it appears that the students made
larger gains in English than in Spanish. Attachments C-7 through C-9

provide the frequency distributions used to create Figures C-1 through Cc-3.

Figure C-4 shows a comparison of the gains made by Title I kindergarten
students over the past four years. This year's gain shows a remarkable
increase over previous years. This year's gain also continues the trend
toward larger gains each year. Figure C-3 graphically displays the results.

It is interesting to speculate on possible reasons for the large jump in

the average raw score gain. Two possible factors are the number of studencs
served and the level of need of the students. In 1978-79 the Title I
Reading Program served 1112 kindergarten students. In 1979-80 the number
dropped to 857. Also, the students served this year clearly had greater
needs than those served in 1978-79. The 1978-79 mean pretest (25.3) was

at about the 20th percentile. This vear's pretest mean (21.3) was at

about the 10th percentile. It may be that the increased gains are due to
providing more services to students with greater needs.
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Evaluation Question D3-5: Were there differences in achievement gains made
by students served by:

a. Title I reading teachers only,
b. Title I aides only, and
¢c. both Titie I reading teachers and aides.

In preparing for the analyses relevant to the above question, the following
decisions were made:

1. Only those students served in the same way for the first
two nine-weeks (roughly the time between pre- and posttesting)
were included.

2. Only students pre- and posttested in English were included.
The number of students pre- and posttested in Spanish was too
small for meaningful analysis.

Figure C-6 shows the results of the analyses. There ap%ears to be no

. advantage for students served by a teacher at this grade level. The

analyses are reproduced in Attachment C-10.

.-A- related. question -was.-also examined. -

A

Were there differences in achievement gains made by students
served in the

a. classroom only, and
b. reading lab only?

The results (see Figure C-7 and Attachment C-11) showed that the gains did
not differ depending upon the place the service was given.

Evaluation Question D5-1: Were the objectives of the Extended Day Component
. ' e

met?

Only six students served by the Extended Day Component had pre and post

Boehm scores. Therefore, it does not seem reasonable to assess the degree
to which the objectives were met. Figure C-12 shows the scores of the

participants.

Evaluation Question D5-2: Did the Extended Dey participants show greatér
gains than a matched group of participants in the regular Title I Program
at Sanchez?

The small number of students with scores prohibired a meaningful comparison.
Also, two students were served at least one six~-weeks-by the regular Title I
program and two more were above the Title I eligibility criterion.
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Evaluation Questio.a D5-3: How cost effective was the Extended Day Component
compared with the regular Title I program at Sanchez?

4 ] -
Information conerning the costs of the two programs at Sanchez are reported
in Appendix O "Extended Day Attendance Form."

An Additional Question: During the course of the year, an additional
question arose:

How did the former Title I pre-kindergarten students compare
with the other kindergarten students in their schools at
the beginning of kindergarten?

When the former pre-kindergarten students who were in kindergarten in the
schools ‘they attended as pre-kindergarteners were compared with the other
_ students in their schools, they were found to be scoring significantly
higher than the others on the Boehm. Figure C-9 shows the results of the
comparison. The former pre-K gtudents were scoring at about’the 35th
percentile for middle SES studénts while the other students in their
schools were scoring at about the 20th percentile on the average. The
difference represents about a 10 NCE point difference.

e,
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Results Expected - y
Number Percent Percent Gains of... .
126 18.2 8 20 or more raw score points )
263 37.9 27 -14-19 raw score points _
246 35.4 42 © ,7-13 raw score points .
51 7.3 19 ° 1-6 raw score points ’
8 1.2 4 0 or fewer.raw score points . \
Pretest mear score = 21.3 N = 69 - . <
Posttest mean score = 35.7 v
Average gain = 14.3
 Figure C-1. MEASUREMENT OF THE READING COMPONENT
OBJECTIVE FOR STUDENTS TESTED IN ENGLISH
‘AND SPANISH. COMBINED.
o~
Results Expected .
Number Percent Percent Gains of... N
111 13.0 8 20 or more raw score points
243 - 39.4 27 14-19 raw score points
215 34.9 T 42 "~ 7-13 raw score points
: 41 6.7 19 1-6 raw score points -
6 1.0 4 0 or fewer raw score points .

Pretest mean score = 21.5 N = 616
Posttest mean score = 36.0 on
Average gain = 14.5

MEASUREMENT OF THE READING COMPONENT
OBJECTIVE FOR STUDENTS TESTED IN ENGLISH.

Figure C-2.
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Results Expected '
' _Number Percent Percent : Gains of...
8 15 8 - 20 or more raw score points
15 . 27 27 14-19 raw score points
21 38 42 7-13 raw score points
o 9 16 19 1-6 raw store points
2° 04 4 0 or fewer raw score points

Pretest mean score = 20.3 N = 55
Posttest mean score = 32.6
. Average gain = 12.3
N

>

Figure C-3. MEASUREMENT OF THE READING COMPONENT
OBJECTIVE FOR.STUDENTS TESTED IN SPANISH.

- Year Average Gain
© _ ) 15;6-77 10.5
. £A977-78  11.1
1978-79 11.7

' 1979-80 14.3

Figure C-4. BOEHM RAW SCORE
GAINS MADE BY

- _ TITLE 1 STUDENTS

SINCE 1976-1977.

10¢
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Average Gain

15 -

1976-77 1977-78 1978-79 1979-80
School Year

Figure C-5. BOEHM RAW SCORE GAINS MADE BY

<e* TITLE I STUDENTS SINCE 1976-1977.
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. . Test for quigalent...
o _Pretest Posttest . Slopes Intercepts
- Served By... N Mean - SD Mean SD Gain, df- F df F . p

o }

Teacher Only 172 20.19 4.88 35.3)] 6.41 15.12
_Alde Only 130 24.27 5.00 36.85 5.61 12.60 2,360 0.552 0.58 2,362 2.047 0.13

.~ -. Both 64 21.33 4.45 35.08 5.21 13.75
v

- " .Figure C-6. COMPARISON OF GAINS MADE BY TITLE I STUDENTS RECEIVING TITLE I SERVICES FROM
TITLE I TEACHERS ONLY, TITLE I AIDES ONLY, OR BOTH: BOEHM RAW SCORE.

Test for LEquivalent...

Pretest Posttest Slopes Intercepts
Served By... N Mean SD "~ Mean SD Gain df F D df F p__.
Classroom ' Y - .
Only 131 21.08 5.29 35.24 » 3,92 14.16 :

1,362 0.93 0.34 1,363 0.093 0.76

Reading Center . )
Only - 235 22.26 '5.07 36.15 5.99 13.89

Figure C-7. COMPARISON OF GAINS .MADE BY TITLE I STUDENTS RECEIVING TITLE I SERVICES IN THE
CLASSROOM ONLY AND IN THE READING CENTER ONLY: BOEHM RAW SCORES. '
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ot

Number of
Student Pretest Posttest Six Weeks Served*

Student 1 15 21 2

) Student 2 19 39 .5
.. * Student 3 25 - 3

" Student s YR 5

Student 5 28 46 g

Y Student 6 30 - 3
Student 7 31 "4l _ 3
| Student 8 36 4 57"

* As of the end of the fifth six weeks.

" Figure C-8. BOEHM PRETEST AND POSTTEST SCORES OF
) EXTENDED DAY PARTICIPANTS.

Group Mean N af t p

Former Pre-K 28.85 60
: 289 3.20 0.0019

Others 24,79 231

Figure C-9., COMPARISON OF FORMER TITLE I
PRE~-KINDERGARTEN STUDENTS WITH
. OTHER STUDENTS IN THEIR SCHOOLS
’ ON BOEHM RAW SCORES.

-
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ie

RASCH CALIBRATION OF THE BOEHM
TEST OF BASIC CONCEPTS: KINDERGARTEN STUDENTS
TESTED IN ENGLISH IN SEPTEMBER, 1979

¢

110
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4,21 L .0 .0 99.8
$.98 L .0 .0 99.8
5.76 L .0 .0 99.
6.06 . 3 L .0 .0 95.9



_ . , At'tachment C=3
79,23 ' : : (Page 11 of 11)

““—GETTING FREQ ON FLT STATISTTC FOR STUBERTS TESTED IN ENGLISH
T

~EYLE  NONANE — (CREATION DATE = 03 JUN 80) T
- 2,39 1 e a0 99.7 __-
10.46 1 .0 .0 100,0
11,95 1 .0 .0 100.0
TOTAL 3558 10040 10040 ) _
REAN L9901 STD ERP <009~ MEOTAN <907
MO DE 820 STD .DEV 519 VARIANCE 269
—RURTOSYS  106.235  SKEWNESS 6.814 RANGE 11.950
MININUM 0 MA X TMUN 11.950 SUM 35244720
95 C.1, 974 T0 1,008
MISSING CASES , 0
; R
- 134



79.23

&

FREQUENCY DISTRIBUTION OF THE STUDENT
FIT STATISTIC FOR STUDENTS TESTED
IN SPANISH

o

F‘A
Co
i

C-35

Attachment C=&
(Page 1 of 4)



79.23 (Page 2 of &)
= T CETTING FREG OWR FIT SYATISTIC FOR STUDENTS TESTEO IN SPANISH
FILE NUNANRE — (CREATIOR CATE = 24 HAY 80)
NEWFIT CN
RECATIVE AOCJUSTED. CUM
ABSOLUTE FREQ FREQ FREQ
——TATEGURY UABEL TODE __ FREQ (PCT) (PCcT) (FCTY
e33 1: o9 3 .9
o6& I .9 9 1.7
<85 I o9 %) 2.6
<87 2 L7 1.7 .3
7 1: 30 3 B TR Py T+1
+69 3 2.6 2.8 I0.3
70 I 7 9 Il.1
7T T o9 .9 2.0
e 72 3 2.6 Zeb 1%.35
o TS 2 Y 4 T7 I16.2
YA 3 RELE Jed I9.7
<70 T 9 9 20 e
oTT T <9 o9 21.%
<78 T ) ) 222
« 79 ) S5 Ted 2O e b
{30 3 Z2e6 <eb 28 2
gq} Z .7 Te7 259
.EQK\V4 7 o7 Te7 313
'L 3 I 9 -y 325
<83 2 Te%7 T7 3542
X1 T "9 «J 35«0
XK} I % J 3 J5.9
Y-} 1 9 «J J5e8
32 T i ) 37T+6
c-36

Atcachment C-4

19n



Attachrent -4

79.23 (Page 3 of 4)
FItE v =
91 3 2.6 2eb 40 2
92 3 2eb 2.6 4247
93 2 le7 le7 G4 44
\ «95 2 1.7 1e7 4642
j/} T 2 1.7 1.7 47,3
K «97 1 o9 «9 48 o 7
.98 1 9 «9 49 .6
.99 1 o9 «9 S0 4%
1.00 1 o9 9 5143
1.01 3 246 2.6 5348
1.02 2 1.7 1e7 55.6
1.03 2 1e7 1.7 5743
1.04 2 1.7 17 59,0
1.05 1 9 9 59.8
1.07 2 1.7 1.7 6165
1.03 2 1e7 1.7 6342
1.0% 4 3.4 3e4 667
1.10 1 .9 o9 673
lell 2 1e7 1.7 6942
le12 1 .9 "9 70.1
1.13 1 o9 o9 7049
leld 3 246 2.6 7345
lelB 2 1.7 1e7 752
1e17 1 o9 o9 76.1
l1e21 1 o9 9 7€.9
1.22 2 le7 1e7 78 6
123 1 S o9 79.5
124 ©737 .9 9 803

137



79.23

Attachmeant C-4
(Page 4 of 4)

GETTING FREU UN FIT STATISTIC FOR STUDENTS TESTED IN SPANTSH

FICE = ) *
E-iA8
1.25% 1 o 9 31.2
O
1027 3 206 26 83632
1.29 2 le7 1e7 5§95
1.30 1 9 9 8663
- 1633 2 le7 1.7 83,0
1.3% 1 9 9 38,9
1.37 1 9 5 89,7
1o33 1 .9 9 506
1.335 1 3 *3 3145
1.42 1 9 9 92.3
le83 1 9 ] 33.2
1.43 1 «J 9 94,0
1,51 2 1.7 le7 35.7
169 1 9 9 96 5
1.80 1 «9 9 97.4
1.51 1 .3 e3 9843
238 1 9 9 99,1
4,10 1 «5 «9 109.0
TATAL 117 10040 100.0
HEAN 12035 STU ERR 03T MEDIAN 990
MODE o680 STD DEV + 406 VARIANCE «165
—KURTOSTS 21e B8D SKEWNESS 3,139 RANGEL Sen 70
MININUM ¢ 930 ~ MAXIMUM 4,100 SUM 1224183
CeVe PCT 38, 886 95 Cel., 'Y XA TO LellY
VACTO CASES T MTSSING CASES T

C-38
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79.23

FREQUENCY DISTRIBUTION OF STUDENT
FIT STATISTIC FCR KINDERGARTEN
STUDENTS IN TITLE I SCHOOLS
WHO WERE TESTED IN ENGLISH

139

C-39

Attachment C-5
. (Page 1 of 9)



Attachmedt C-5
(Page 2 of 9)

79,23
“FACQUENETES OF FIT STAY FOR TITLE It SCHOOLS

—————_FREQUENCIES-FOR STUDENTS TESTED [N ENGLISH
FICE  NONAME (CREATION DATE = 0T JuyN a0

NEWFIT

-—— ———— — ———— we = i — s tn smmmem o« st e e an e e

ABSOLUTE _ FREQ FREQ FREQ
“CATEGURY CABEL CODE  FREQ (FCT

0 2 Tl ) ol ol

- ce ememr | e et emm— v+ e n o in | et m s mnemmeos o Wt

.—22 l .1 .1 .2-~‘

o .25 l .1 .1 .3

755 1 1 1 3

.26 1 01- .l C‘

034 l o1 o1 .5

.36 ) — | P 5

— J— —— e = e e me— — o~ * et + F—— ——— b 1 et o o

« 37 2 ol el o7

. 38 2 ol ol 8

o3

3T TTUSTTTTTTT O T U TS T 362

-1-3 T *J ] 37T

C-40
140

(PCT (PCTY .



TTFTILE NOGNARE ™ (CREATION DATE =7 0T JUN 80)

79.23

—FREGUENCTIES OF FIT STAT FOR TUTLE T 'SCHOOLS™

FREQUENCTES FOR STUDENTS TESTED [N ENGLISH

Attachment C-5
me——-= —= (Page-F of F)— —

——— . T— S ———ri.  Aamem et te e S e e ews

«39 6 . ST LR

60 8 o6 6 8.8

61 3 .5 5 ‘Se2

.62 9 I 5.8

63 17 1el el 6.9

.64 13 o3 .9 7.7

-653 1 o7 7Bt

<66 9 6 <6 9.0

«67 10 7 o7 9.7

68 13 1.0 1.0 10.7

.69 14 9 «9 11.6

70 11 7 o7 1243

I o es a3

I T L R 11

.73 23 1.5 le5 1549

.74 14 .3 .9 1644

751 te2 o Be2 17T

.76 19 1.2 1.2 18.9

L L A ST L I, R

_ 78 2n b 1.e 202
79 12 .8 8 22.0

.80 20 1.3 1.3 23.3

_ 8L 20 W3 1.3 246
82 22 1.4 1.8 2640

.83 25 L6 1.6 27.7

B -84 27 1.8 1.8 25.4
85 31 2.0 2.0 315

.86 C-41 18 141 1.2 1+2 32.6



A 79,23 Attachment C-5
“EREQUENTLES OF FIT STAT FOR TITLE 1 8CWOOLS ~ ~—~ — (Page 4 of 9) —~ -
_FREQUENCIES FOR STUOENTSNTESTED IN ENGLISH
—FILE——NONANE ™ “CCREATION DATE = 07 JuR 80y — —~

C e e e 8 e e M e

.97 18 1.2 1.2 33.9

—_— - —— - t——— .

.88 19 1,2 1.2 35,1

.89 8 1.2 1.

2
. 90 21 1.8 1.4 37.6

91 28 1.8 1.8 39,4

92 19 . 1e2 1.2 40.7
)

93 23 1.5 1. 42,2

.94 25 1.6 1.6 43.9

.95 19 1.2 1.2 45,1

.96 14 9 9 46.0

e amm

+98 23 1+5 1.5 43,6

.99 23 1.5 1.5 5061

1,00 23 1.5 1.5 S1.6

1,01 23 1.5 1.5 53.1

1.02 28 1B 1.8 589

1,03 14 3 .9 5549

1.04 15 1.0 1.0 S6e8

1.05 k2.8 .8 S57.6

1.06 24 1.8 _l.s 59.2

1.07 24 1e6 1e6 6048

1.08 22 l.a 1.4 6242

1.09 l6 1.0 l.0 63.2

1.19 14 9 o9 £4.2

1.11 13 o e3 e9 /5.0

.12 e o ted 1.0 6.1

1.13 19 1.2 1.2 67.3

1.14 4% 42 .8 .8 58e1

»



79.23 ° Attachment C-3
FREQUENCTES OF FLT STAT FORTTITUE I SCHOOLS — oo T (PEgeT I ot T T
FREQUENCILIES FOR STUDENTS TESTED I[N ENGLI SH

“FILE  HORAME ¢ CREATTONTDATE =07 JUN=80) ——— 7~ LT -

1,15 18 1.2 1.2 €9.3
1,16 10 )7 .7 69.9
1.17 11 o7 o1 70.6
1418 16 1.0 . 140 71.7
1.19 14 .3 .9 72.6
‘ 1420 16 1e0 140 73.¢
1.21 16 1.0 1.0 78,7
1,22 10 o7 7 15.3
. 1.23 12 o8 .8 76,1
i 2w 7 a8 3 Tee
1.25 11 .7 .7 77.3
//’.'j' 1.26 & : .S o5 77.8
BT 5 3 o3 T8.2
] 1.28 7 .5 .5 7846
1.29 12 .8 .8 9.8
I T S L S 21
N | 1.31 S . e3_  e3 _ _80.1
1e32 7 - WS .5 80.6
) 1.33 eSS x5 Bl
1.34 75 .5 815
1435 . .o o4 8149
1+ 36 8 a5 .5 B2.4
1,37 12 .8 .8 832
\ 1.38 2 .1 .1 8343
1. 39 6 4 .4 s;._f
1440 3 .2 ez 8349
1e81 7 .5 .5 84e8




| 7923
“FREQUENCTES OF FIT

ST

R e e~ ar

AT FOR TTTLE [ SCHOOLS

Attachment C-5

- {Page- 6-0f 9)--m— — -

FREQUENCIES FOR STUDENTS TESTEC IN ENGLISH

. —————— e > Tm— o

TETCE T NONARE™ CCREATION DATE = 07 JUN 800

-

S ) SR Y N ) R SRTY S -
1.44 7 .S .S 85.7
1,85 1 .l .1 857
1.46 9 .6 <6 8643
: 1,87 4 .3 .3 86e6
1.48 4 3 o3 86.9
1.49 5 .3 o3 87.2
~ 1.50 2 ! el 87.3°
| 1.51 4+ .. .3 .3 8746
1.52 5 .3 .3 87.9
1.53 5 s 88,2
) 1,54 4 .3 .3 8845
— 1.55 2 o3 e3 88,8
1.56 7 .S .5 39,2
1.57 3 .2 .2 89.4
1,58 Lo el sl 89S
- 1.59 6 .4 4 99.9
1460 6 .0 .o 9043
1.6t 5. LT RN B L
L 1,62 A o3 .3 90.8
1,63 2 .1 .1 9140
_ 1.64 2 .t RN LY
163 3 .2 .2 SL3
1,66 5 .3 .3 9146
_ 167 2 .1 el 918
~ .68 3«3 3321
1.69 5 .3 .3 9245
' 10 O s .2 .2 92.6




-~

79.23 ‘ Attachment C=5 -

~PREGUENCTIES OF FYT STAT FON TITLE L "scHobls ™ -~ —tPage 7-of -9y - =
FREQUENCIES FOR STUD;NTS TESTED - IN ENGLISH

~FILE — WONAME  (CREATTON DATE = 7707 YUN“80) —

- . T A ——— b —— . Amp$ B

L7t 3 o3 o3 52.9
1.7 & 4 .8 9343
1,74 3 .2 .2 93.5
1,75 s .3 o3 93.9
1.76 2 el .1 94.0
1.77 ’ .3 .3 94,2
1.78 1 S 94.3
1.79 2 el el 94
1.80 3 .2 .2 96,6
1.81 & .3 W3 949
1.82 S S 9540
1.83 1 1 .1 95.0
1.8% : L S SO . L S
1.85 2 et el 95.2
1.86 3 .2 .2 95.4
1087 b el el 983
188 et b 956
1.89 S | ol 9546
—— e 1e30 R SR ORI S, L L
1.91 3 2 w958
1.92 L o1 .1 95.9
) 1.93 1 I R U
1.94 2 . 1 961
1,95 1 .1 o1 9602
1,96 I T T
1.97 1 el ar %64
1,98 3 .2 .2 96.6
1499 C-45 145 .1 .1 96 1



. 79.23 ' | Attachment C=5
“FREGUENCTES OF FIT STAT FOR TITLE T ScWaeLs™ ~—— —~ ~tPags 8-of:9) - —-—=
FREQUENCIES FOR STUDENTS TESTED INNENGLISH

e - 1 8+ e ————— D T SR +B I% . VS e PG s 0 G S Y

TFICE NONINE T (CREATION OATE E Q7 JUN 80}

~f

e 2,00 L3 o1 el 967
fy- 2.0l L el .1_; 96 .8
2.04 1 ’ o1 o1 9649
' T - . 2407 1 el el 969 -
\ , — - 2.8 1 .1 1 97.0
\\ 211 1 .1 .l 97.1
'\ 2.12 2 .1 el 97.2
N 2.17 > 1 el 97,3
\\\ 2,21 1 .1 .1 97.48
"\_‘ _ 2.22 1 .1 el 9T7.4
) 2,24 1 .1 el 97.5
) 2.27 1 .1 el 97.6
2.29 L el el 97-8
2.32 2 . 97.8
2.36 2 .1 .1 97.9
2041 1 a1 a1 98.0
2.4¢ 1 1 Tl 980
. 2,47 1 .1 .1 98,1
2,48 1.1 .1 9B.2
2,49 L 41 a1 98.2
2,50 1 .1 .1 98,5
: 2.51 2 a1 a1 a9B.4
. 2.52 b el el 985
2.56 1 .1 .1 986
2.57 L el el 986
N ) 2,601 el 1 98T
2.61 1 .1 o1 9848
2.67 C-46 1 .1 .1l 98 .8




L]

79,23 Attachment C-5

“FREGUENCIES OF FIT STAT FOR TITLE T SCHOOL3 ~ - - - (Page 9 of-9) -
FREQUENCTIES FOR STUDENTS TESTED [N ENGLL SH
TFILE NWAHE""!CREAWON DPATE 07 JUN aou e o M e e

2. 7% 2 ot sl %
2.79 1 o1 T 1 99.0
2.83 1 ol ol 99,1
‘ 2.87 2 B el ' 9941
2.93 2 el el 99:3
< 20 95 1 [ 1 ;@ 1. - 99 [ ] 3 ’
2.98 2 S o1 9.5
, . U .
1.04 1 el o1 9945
o + [T o - — s > SA—
1,11 1 o1 ol 99.6
J.16 1 o1 ol 997
3.27 1 ol ol 99,7
3.29 S o1 o1l 99 .8
3.57 B S | 1.7 99.9
5476 - 1 o 1 99.9
6.06 A .1 o1 . 100.0.
TOTAL 1529 10040 110.0 )
TMEANT T 034 STD ERR™ W OT2 ™ T MEDTAN™TT T T eIFeT T
NODE «8590 'STD DEV .451 VARTANCE . 204
KU‘RTU‘STS"—_ZU'T?ﬁ SKEWNESS Z2.988 —RANGE ' BLJ080
MINIMUM MAX IMUN 64060 SUM 1657.260
*c;wr*Pcr--"-1tzesa~—*~—-;qs-c.r:“-~ ~“1.061 e PQCC T 1eLOTT
—~ALIDCASES———"1529 —— "MISSING CASES— — 0~~~ =~~~ =7 "~
g-47

PN



79.23

Attachment C-6
(Page 1 of 4)

"7
FREQUENCY DISTRIBUTION OF STUDENT'
FIT STATISTICS FOR KINDERGARTEN

STUDENTS IN TITLE I SCHOOLS WHO
WERE TESTED IN SPANISH

4]

C-49

Vsl



. 79,23 - Attachment C-b
“FREGUENCIES OF FIT STAT FOR TITCE™T SEROBLS™ ~ 7 7~ T(Page ZTWE4) T
FREQUENCIES FOR STUDENTS TESTED IN SPANISH o _ )
. f‘FI’L‘E“""N'ON'AME"’“tCR'EKT'IO'N""D'A TEET 0P YUNTRDY T T T T T T T T

NEWFIT

- - e e v e W88 ewm BT e G——- s e et ream e s

= RELATIVE TADJUUSTED ™ “CUuM™™"
) @_ . ABSOLUTE FREQ FREQ FREQ
"CATEGURY CABEL : COUE FREW (PCTH (PeT (FTTY
\

A

[ NSETTTTTTTTTTTT e T S9
. ~64 - <9 W TTTTT1ie T
Y13 — 1) ) T
] . — 6T O Y S 17 SN T
' 68 4 376 rC T

) ; : <69 3 N | 7.7 0.9

— o7l T 9 T a9 11.8
_ TT2 3 T2iT 257 1455
B i .ﬁ Z I.8 BRI 16.%
4 T {8 1'38 T 18.27
<76 oS E ST TIeNIT
T T %28 9 20T
— ' ] = R [ g T g 90 s
: 19 4 Jes T . Se8 T T 289
<80 - 3 2T T ZTe3
81 - A ""‘”’TIS“;“ TTTTe8 T T29.1 T
\ ' <83 T2 Sl 'Y IR 4 SR 1 Y X
<87 L .? 5 £2 7 - 2
) .85 : 2 ¥ 5 T8 7 336
% 1 T TV T TG T 34,5
» BB T %2 ' 9 355
- 89 (?{3 TCITTTTTTITYY 7T 36644
- : « 90 17 7 TTTYT TTTTT T T Y o 37.'5‘
¥ 9L C-50" 3 2T .z.T B2




79,23 Attachment C-6
"?ﬂEﬁﬁfNéIEShﬁﬁ’?YT'3TKT~?0R"TITLE_I“§CHObC§'“°"“*"""(P3993 of 4y =~
FREGUENC!ES FOR_ STUDENTS TES TED IN SPANI SH
“FILE ~ NONANE (CREATTION DATE ' 0T JUNTBO0)Y

- s am A AL A e . PSR Ve e

.92 3 2.7 2.7 a2.7

e - %93 2 1.8 1.8  %%3
«35 2 1.8 1.8 46,4
.96 2 1.8 1.8  48.2
<97 | 1 9 +9 49,1
.98 1 9 W9 500
L 1.00 1 9 +9  S50.9
1,01 3 247 2.7 53.6
1.02 2 1.8 1.8 55.5
1,03 1 9 a9 868
_____ - S 1.04 2 1.8 1.8 358.2
1.05 1 9 .9 59.1
1.87 2 1.8 1.8 _ 60.9
1.08 2 1.8 1.8 . 82.7
1.09 4 3.6 3.6 6648
o _ .19 L e 9 8T.3

l.24 1 e «9 79.1

1.25 18 o9 .9 80.0

°o 1.27 C-51 3 2.7 2.7 82.7




ALta-hmbnt C=-0

VREWE’NCTES’"O‘F FITTSYAT FOR™ TITLE I7StHOOLS ~~~— T (Pages of4) T
FREQUENCLES FOR STUDENTS ‘IESTED IN SPANISH
T T R ILETT NONANE T T (CREATION DATE = Q7 yuN 80— T T T T T
SLANE 128 Led 8.5
1.3 L9 29 8545 _
1,33 : 2 1.3 led3 A773
1.3% ! o *? L e? _ 88.2
. 1.37 ! LA, L. L
le 38 1 o3 8 5060
1.39 1 9 .3 90,9
_ 1.42 1 M:Em J*39 q1.°_._
— 1.43 1 o o3 92,7
. 1.49 T A o2 __._?.?_:_____ )
. L 1.51 . 2 } ft_m”‘ _»{.1* ___2§‘§_“_
1.69 1 9 3 96.4
(87 XS YNSRI ST S SO B
131 Lo leR R 9.2
2.38 L .3 .2 9.1 °
- ) ““ﬁ.ig”_— __}' o o9 o o3 ] 10060
roae v aees ame
—HEAN 1. 052 STD TRR 040~ — TTMEDTAN TeI8Y
MODE 680 STD DEV 415 VARIANCE 173
TKURTOSIS 25,596 SKEWNESS "7 T 4.086 7 " RANGE 3.570
MINIMUM «530 MAY TNUM 8,100 SUM 1154690
CLVe T PCT 7397497 T TR95 CeTe T T TLITET TO  ° 1.133
VATID CASES TI0 —  "MISSING CASES Y Tt
N s




79.23 . - Attachment C~7
- (Page 1 of 7)

DISTRIBUTION OF BOEHM RAW
SCORE FOR TITLE I STUDENTS TESTED
IN ENGLISH AND SPANISH: PRETEST,
POSTTEST, AND GAIN

C-53




79,23 ' Attachment C-7
(Page 2 of 7)

DISTRIBUTION OF BOEHM TOTAL RAW SCORES FOR TITLE I STUDENTS

FREQUENCY DISTRIRUTION FOR VARIABLE # 1 (9=79 BOEHY TOTAL )
RELATIVE ADJUSTEND CUMULATIVE
ABSOLUTE FREQ FRENQ FREQ
CODE FREQ (PCTo! (PCT.) {PCT.)
Oe l. 0.1 0.1 -0.1
4. l. 0.1 0.! 0.3
5e C 3, PR 0.4 0.7
be 2. 0.3 0.3 1.0
7. l. 0.l 7.1 1.2
9. 3. 0.4 0.t 1.6
10. 4. 0.6 Q.6 242
11. 11, 1.6 1.6 3.7
12. 15. 2.7 2.7 645
13, 17. 244 2.4 8e9
l4. 24, 3.5 2,5 12,4
15. 29. 442 442 16.¢&
16. 41, 549 5.9 22.5
17. 45. 645 645 2940
18. 34, 4e9 4.9 33,6
19. 38, 55 545 39.3
20. 35, 5.6 546 45,6
i 21. 33, 4.8 4.8 49.7
22. 37, 543 543 55 ¢
23. 30. 4.3 4.3 5S¢ 4
24. 40, 5.8 5.8 6541
25. 54, 7.3 7.8 7245
26. 4 7. 6.8 6.8 7G4 7
27, 37, 543 5.3 9540
2%, 40. 5.8 5.8 7943
C-54




-

79.23 - . Attachment C-7
. (Page 3 of 7)

29. 26, 3.7 3.7 94.5
30. 19. 2.7 2.7 97.3
3l. 4be 0.6 . 046 9748
32. 54 0.7 . 0.7 98.6
34, B 0.1 0.l 9847
35, 6o 0.9 0.9 99.6
£ 36. l. 0.1 0.1 99.7
42. l.. 0.1 - 0.1 99.9
44, le 0.1 0.1 100.0
TOTAL 694. - 100.0 100.0

VALID CASES= 694

MISSING CASES= 0.
M EAN= 213300 VARIANCE= 34,2993
MAXIMUM= 44,0000 MINI WUM= 0.0

R ANG E= 45,0000

C-55




79.23 | | . Attachment C-7
, (Page 4 of 7)
DISTRIBUTION OF BOEHM TOTAL RAW SCORES FOR TITLE | STUDENTS

FREQUENCY DISTRIBUTION FOR VARIABLE # 2 (2-80 BOEHM TOTAL )
RELATIVE ADJUSTED CUMULATIVE o
ABSOLUTE FREQ FREQ FREQ

CODE FREQ (PCT.) (PCT.) tPCT.) B
1. 1. - 0.1 0.1 0.1

12. 1. 0.1 0.1 0.3

13. 1. 0.1 0.1 0.4

l16. ' L. 0.1 0.1 et

17. 2. 0.3 0.3 0.5

18. 1. 0.1 0.1 1.0

19. 2. 0.3 0.3 1.3

20. .3, 0.4 0.t 1.7 .
21. 5. 0.7 0.7 2.4 |

22. 8. 1.2 1.2 3.6

23. 4. 0.6 0.6 4.2

24. 5, 0.7 0.7 4.5

25. 10. 1.4 1ot 6.3

26. 13. 1.9 1.0 842 L
27. 21. 3.0 3.0 L1.2

28. 16. 2.3 2.3 13.5

29. 19. 2.7 2.7 16,3

30. 25. 3.6 3.6 19.9

3l. 3l. 4.5 4e5 24.4

32. 36. 5.2 542 29.5 ‘
33, 36. 5.2 5.2 34,7

34. 33. 4.8 4.8 39.5

35. 37, 5.3 5.3 44 .8

36. al. 5.9 5.9 50.7

37. 45, 6.5 645 572

c-56

155




©79.23 | ' ' Attachment C-7
: (Page 5 of 7)

8. 46. 6.6 6.6 63.3
u 39, 40, 5.8 5.8 69.6
40. 38. 5¢5 5¢5 75.1
4l. 53, 7.6 7.6 - 8247
424 27. 3.9 3.9 8646 -
43, 26. 3.7 2,7 90.3
44, . 18 2.6 2.6 92.9
45, 21. 3.0 2,0 $6.0
46, - 12. 1.7 1.7 97.7
47. Be 1.2 1.2 98.8
48. Be 1.2 1,2 * ° 199.0
TOTAL 694, 100.0 100.0
VALID CASES= 694
MISSING CASES= 0
MEAN=  35.6772 VARIANCE= 40,9664
STD. NEV= 6.400¢ STD. ERR= 042430
MAX[MUM=  48,00C0 MINIMUM=  11.0009

R ANG E= 38.0000




79.23 "’ : B - Attachment C-7
(Page 6 of 7)

DISTRIRUTION OF ROEHM TGTAL RAW SCORES FOR TITLE I STUDENTS
FREQUENCY DISTRIBUTICN FOR VARIARLE % 3 (1979~80 BOEHM SAINS )

RELATIVE ADJUSTEN CUMULATIVE

ABSOLUTE FREQ FRED FREQ
CODE FREQ (PCT.) (PCT.) (PCT.)
-8, le 0.1 0ol 0.1
-4, le 0.1 Nel 0.3
-3, l. 0.1 NeY Out
-2, 2. 0.3 0.3 0.7
0. - 3. 0.4 Ot 1.2
ls 2. " 0.3 0.3 le4
2. be 0.9 0.9 2.3
3. 3. 0.6 04c 2.7
4 Te 1.0 1.0 3.7
5, 15, 2.2 2.2 549
6. 18. 2.6 2.6 845
7. 18, 2.6 246 11.1
8e 24 T 4.9 449 16.0 | ’
9. 264 3.7 3.7 19.7
10. 23. . 3.3 ‘ 2.3 23.1
11. 47, 6.8 . 6.3 29.8
12. 48 . b9 hel 26.7
13. 50 T.2" 762 43.5
14. 55 7.¢ 7.9 51.9
15. 52 7.5 7.5 5.4
16. 42, 642 be2 6546
17. sle 549 549 71.5
18. 37. 5.3 5.3 7643
1S. 35, 540 540 Rlae3
20. 25 3.6 3.6 85.4
- c-s8

ERIC ; 157




79.23

;
21, 22, 3.2
22. 130 ' 2.
23, 24. .
244 1. 1.6
25, 1. 1.0
26 4. 0.6
27, 8. 1e?
28. 4. 0.6
29, 1. 0.1
30. 1. 0.1 .
1. 1. 0.1
TOTAL 694 . 100.0 19
VALID CASES= 694
MISSING CASES= 0
MEAN=  14.3473 VAR ANCE=
'$TD. DEV= 5.7732 STD. ERR=
MAXIMUM=  31.0000 MINIMUM=
RANGE=  40.0000
EY
\.:3_

38,6
. 91.2
. 94.7
leb 96.3
1.0 97.3
0.6 97.8
1.2 99.0
De b 99.6
0.l 99.7
0.1 99.9
0.1 100.0
0.0
33.3295
0.2191
-8.0000

Attachment C-7
(Page 7 of 7)



79.23 ' Attachment C-8
ton ' - o (Page 1 of 7)

DISTRIBUTION OF BOEHM RAW
SCORE FOR TITLE I STUDENTS
TESTED IN ENGLISH: PRETEST;
POSTTEST, AND GAIN

rl
»
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79.23 : . ‘ Attachment C-8
' ) _ (Page 2 of 7)
BOEHM TDTAL RAW SCORES FOR STUDENTS PRE AND POSTTESTED IN ENGLISH

FREQUENCY DISTRIBUTION FOR VARIABLE # 1 (9=79 BOEHM TOTAL )
| RELATIVE ADJUSTED CUMULATIVE

ABSOLUTE FREQ FREQ" . . FREQ
CODE . FREQ (PCT.) (PCT.) (PCT.)
0. 1. 0.2 0.2 0.2
4. 1. 0.2 0.2 C.3
Se 2. 0.3 0.3 0.6
6e 2. 0.3 0.3 1.0
Te 1. 0.2 0.2 1.1 \
9. 3. 0.5 0.5 1.6
10. | _4; 046 0ub 2.3
1l 9. 1.5 1.5 3.7
12. 16. 2.6 2.6 6.3
13, 16. 2.6 2.6 8.9
14. 20. 3.2 3.2 12.2
154 260 4.2 4e2 16.4
16. 34. 5.5 5.5 21.9
17 37. 6.0 6.0 27.9
18. 33, 5¢4 5¢4 33.3
19. 30. 4e9 4.9 38.1
20. 35, Se7 5e7 43.8
21. 25. 4e1 41 47.9
. 22. 36. 5.8 5.8 5347
23 29. 4a7 4.7 5844
244 36. 5.8 5e 8 64e3
25. 45. 743 7.3 71.6
& 26. 42. 6.8 6.8 78.4
27. 35. 5e7 5.7 84el
28. 37, 640 640 90.1

e 160




3.9 3

29 24,
. 30. 18 2.9
/ 31, - be Oeb
32, . 5. . 0.8
3%l 0e2
38, 6. 1.0
: 360 “le .‘2
42. l. 0.2
44 1. 0.2
. TOTAL 616+ - 1000 10
VALID CASES= 616
MISSING CASES= 0
MEAN=  21.4903 VAR [ANC E=
, $TD. DEV= 5.9187 STD. ERR=
" MAXIMUM=  44.0000 MIN [MUM=
RANGE=. 4540000

3.9

2+9
* Qe b

0.8

0.2

1.0

0. 2
0o 2
0e 2
0.0

C

94.0

96.9
97.6

98.4
9845
99.5
9G,.7
99.8
100.0

35.0308
0e2385
0.0

-63
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Attachment C-8

79. 23 A ' '
. .,<< (Page &4 of 7)
BOEHM TOTAL RAW SCORES FOR STUDENTS PRE AND POSTTESTED IN ENGLISH

FREQUENCY DlSTRIBUTIUN FOR VARIABLE ¥ 2 (2-80 BOEHM TOTAL )

. RELATXVE ADJUSTED 'CUMULATIVE .
L ABSOLUTE FREQ FREQ FREQ o
CODE -~ FREQ (PCT.) (PCTe)  (PCT.)
1l l. ‘0.2 2 042 0.2 o
B 12 - 1. 0.2 0.2 C.3
' 16. ‘le 0.2 0o 2 0.5
. ‘
A
. . 2y . . .
19. le o.zgi’ 0e 2 1.0 -
20, 2. 0.3 0e3 1.3
21, - 3. 0.5 0.5 N
22. 7. lel 1.1 . 2.9
23. , 3. ,. 0.5 0.5 . 3.4
240 2« 0.3 0.3 3.7
25+ . 8. 1.3 l. 3 5.0
26. © 10e 1.6 1.6 S
27. 20, 342 3.2 9.9 . .
28. 15 2.4 2.4 12.3 .
29. 194 3.1 3.1 15.4
30. 22, 3.6 3.6 19.0
3. 264 4e2 be 2 23.2
32, 32, 5e2 Se 2 28.¢
33, 32. 5.2 Se 2 33.6
34 27. bet  b4eb 38.0
35, 32, 5.2 S 2 43,2
‘ .-;6. 6. 5.8 5 8 4940
37. 38. 642 L 6.2 55,2
38. 43, 7.0 7.0 6242
C-64
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. 79.23

39. 38. 602

40. 34, 5.5

41. 48. 7.8

42, 24 3o 4

43. 24e 3.9

44, = 17 2.8

45« 20. . 3.2

46, 12. 19

47. 8o  le3

48 8. le3

TOTAL 616. 1000 10

VALID CASES= 615 N
MISSING CASES= 0
MEAN=  35.9870 VAR IANCE=
STD. DEV= 642669 . STD. ERR=
MAXIMUM=  48.0000 MIN [MUM=

. RANGE= 38,0000

6e2 68e3
5«5 73.9
7.8 " 8le7
3.9 8546
3.9 894
2.8 9242
3.2 95.5
1.9 97.4
1.3 98.7
1.3 100.0
0.0
39,2746
0.2525
11.0000 \
163
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, Attachment C-8
79.23 (Page 6 of 7)

BOEHM TOTAL RAW SCORES FOR STUDENTS PRE AND POSTTESTED I[N ENGLISH
FREQUENCY DISTRIBUTION FOUR VARIABLE # 3 (1979=80 BDEHM GAINS )

RELATIVE ADJUSTED CUMULATIVE -

ABSOLUTE FREQ FREQ FREQ v
CaDE FREQ uipcr.i {PCT.) (PCT.)
-8, Y le ’ 0.2 0e 2 0.2
-4, B W 0.2 0o 2 0e3
-2. l. 0e?2 0e2 Ce5
e 3. 0.5 0.5 1.0
le 2. 0e3 0e3 1.3
2. 3. 0.5 0.5 1.8
3. 3. 0.5 0e5 2.3
4o b 1.0 l.0 3.2
S5e 12. 1.9 1.9 542
6. 15. 2.4 2.4 T.6
Te 17. 2.8 2.8 10.4
© 8. 27. 4ot be 4 14.8
9. 20. 3.2 3.2 18.0
10, 20. 3,2 3,2 21.3
11, 44q 7.1 7.1 . 2844
12. 44, 7.l 7.1 3546
13. 43, 7.0 7.0 42.5
164, 52 Be& 8e 4 5140
15. 484 7.9 7.8 5848
16 4l 6e7 6o 7 65e4
17 35, Se7 Se 7 T1lel
18. 35, Se7 Se 7 7648
19. 32, 52 Se 2 820
20. 21. 3.4 3¢ 4 8544
21, 22 3.6 3e 6 8940

C-66
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22« 14. 2.3

23. ~22. 3.6

24. 11. l.8

25. 3. 0.5

26« be - 0.6

28e ‘ 4o 0.6

29« 1. 0.2

30. l. 0.2

3l. l. 0e2

TOTAL 6l6e 100.0 10

VALID é%SES= 616
MISSING CASES= 0
MEAN=' 14,4968 VARTANCE=
STD. DEV= 56425 STD. ERR=
MAXIMUM= 31.0000 MINIMUM=
RANGE=  40.0000

2.3 91.2
3.6 94.8
l.8 96.6
0.5 97.1
0.6 977
lo1 98.9
0.6 99.5
0.2 99.7
0.2 9G.8
0.2 100.0
0.0

31.8374

02273

=8 .0000

165
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\
RN
W
DISTRIBUTION OF BOEHM RAW &

SCORES FOR TITLE I STUDENTS
TESTED IN SPANISH: PRETEST,
POSTTEST, AND GAIN

166
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79.23

Attachment C-9
(Page 2 of 4)

BOEHM TOTAL RAW SCORES FOR STUDENTS PRE AND POSTTESTED IN SPANISH

FREQUENCY DISTRIBUTION FOR VARIABLE # 1 (9=79 ROEHM TOTAL

RELATIVE ADJUSTED CUMULATIVE

ABSOLUTE FREQ FREQ FREQ
CODE FREQ (PCT.) (PCT.) (PCT.)
11. le 1.8 1.8 1.8
12. 2. 3.6 3.6 5.5
13. 1. 1.8 1.8 7.3
14. 3. 5e5 5¢5 12.7
15. 3. 5.5 5e 5 18.2
16. 5. 9.1 9.1 27.3
17. 6o 10.9 10.9 38.2
18. l. 1.8 1.8 40.0
19. 4. 7.3 7.3 47.3
20. - 4. 7.3 7.3 5445
21. . 5. 9.1 9.1 6346
22. ‘1l 1.8 1.8 6545
245 2. 3.6 3.6 69.1
25. 7. 12,7 12.7 81.8
26. 4. 7.3 73 89.1
et 1. 1.8 1.8 90.9
s, 3. 5.5 545 9644
29. 2. 3.6 3.6 100.0
TOTAL 55, 1000 100.0
VALID CASES= 55
MISSING CASES= 0
MEAN= 20,2545 VARIANCE=  24.8599
STO. DEV=  4.9860 STD. ERR=  0.6723
MAXIMUM= 29,0000 MINIMUM=  11.0000
RANGE=  19.0000

c-70 167
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79.23 ' Attachment C-9
: (Page 3 of 4)
80EHM TOTAL RAW SCORES FOR STUOENTS PRE AND POSTTESTED IN SPANISH
FREQUENCY DISTRIBUTION FOR VARIABLE # 2 (2«80 BOEHM TJITAL )

RELATIVE ADJUSTED CUMULATIVE

ABSOLUTE FREQ FREQ FREQ
CODE FREQ (PCT.) (PCT.) (PCT.)
13. l. 1.8 1.8 1.8
17. la 1.8 1.8 3.6
19. l. 1.8 1.8 545
21. 2. 3.6 3.6 9.1
22+ l. l. 8 l.8 10.9
24 2. 3.6 3.6 14.5
25. 2. 3.6 3.6 18.2
26 3. . 545 5.5 ~ 23.6
30. 2. 3.6 3.6 27.3
31. 3. 5.5 5.5 32.7
32. 3. - 545 5.5 38.2
33. e 7.3 7.3 4545
34, 4. 7.3 7.3 5247
35, 4, 7.3 7.3 6040
36. 5e 9.1 9.1 6Sel
37. . 6e 10.9 10.9 80.0
38. 3. 55 545 8545
40, 4e 7.3 Te3 9247
41, l. 1.8 1.8 9445
424 2. 3.6 3.6 9842
454 1. 1.8 1.8 120.0
TOTAL 554 100.0 100.0
VALID CASES= 55
MISSING CASES= 0
MEAN=  32.5818 VARTANCES 4647293
_ STD. DEV= 68359 STDe ERR= 0.9218
MAXIMUM=  45.0000 MINIMUM=  13.0000
RANGE=  33.0000 o 168
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Attachment C-9
(Page &4 of 4)

BOEHM TOTAL RAW SCORES FOR STUDENTS PRE AND POSTTESTED IN SPANISH

FREQUENCY DISTRIBUTION FOR VARIABLE # 3 (1979=80 BOEHM GAINS )

R ABSOLUTE

CODE FREQ

-3, le

-2, l.

2. 3.

5e 3.

6o 3.

7. le

8e 56

9, b

10. 1.

ll. l.

12. 3.

13. 6o

l4. 2.

15. 4e

164 l.

17. 4.

18. 2e

19. 2.

20. 3.

22. l.

23, l.

25. 3.

TOTAL 55.

VALID CASES= 55
MISSING CASES= 0

MEAN= 12,3273
STD. DEV= 66278
O MAXIMUM= 25,0000

ERICRANGE=  29.0000

Full Tt Provided by ERIC.

RELATIVE ADJUSTED CUMULATIVE
FREQ FREQ FREQ
(PCT.) (PCT.) (PCT.)

1.8 1.8 1.8
1.8 1.8 3.6
5.5 5.5 S.1
545 5.5 1445
5.5 5.5 20.0
1.8 1.8 21.8
9.1 9.1 30.9
7.3 1.3 38.2
1.8 1.8 4040
1.8 1.8 41.8
5.5 5.5 47.3
10.9 10.9 5842
3.6 3.6 61.8
7.3 7.3 69.1
1.8 1.8 709
7.3 7.3 78.2
3.6 3.6 81.8
3.6 3.6 8545
5.5 5¢5 9C.9
1.8 1.8 92.7
1.8 1.8 94.5
5.5 5¢5 100.0
1000 100.0 16,
4
VARIANCE=  43.9279
STD. ERR= 048937
MINIMUM=  =3.0000
/ c-72



79.23 Attachment C-10
' (Page 1 of 4)

ANALYSES COMPARING GAINS MADE BY TITLE I STUDENTS SERVED
BY TITLE I TEACHERS ONLY, TITLE I AIDES ONLY, OR BOTH

Variable Number Description
1 Feb.,, 1980, Boehm raw score.
2 Sept., 1979, Boehm raw score.
4 3 Sept., 1979, Boehm raw score if

served by teacher only; 0, otherwise.

4 Sept., 1979, Boehm raw score if
‘'served by aide only; 0, otherwise.

5 Sept., 1979, Boehm raw score if
served by both; 0, otherwise.

' 6 Group membership: 1 if served by
teacher only; 0, otherwise.

7 Group membership: 1 if served by
aide only; O, qtherwise.

8 Group membership: 1 if served by
both; 0, otherwise,




%% OUTPUT FROM PROGRAM REGRAN ®%&

REGRANS FOR VTEACHER EFFECTY wm=m TITLE I KINDERGARTEN STUDENTS T9=80 ;
o
P ARAMFTERS
COL 1= § = A
cnL 6=10 = 266
CAL 11=156 = 3
CNL. 1&=20 = ?
COL 21=?5 = 1
NDATA FORMAT = (A4,8F5.0)
INTERCNRRELATINN ANALYSIS,
MEANS 1 2 3 4 5 b 7 8
o 35,8251 21,8388 9, 4891 8. 6202 3,7295% 0.4%56939 0.3552 0.1749
&
e
SIGMAS 1 2 3 4 5 h T R
9.9623 5«1675 10.6149 11. 9859 8.3090 0.4991 O.%7R6 0.3799
R MATRIX 1 2 3 4 5 5 7 8
1.0000 Ne54R° 0.0%515% 0.2022 =}),0164 =0, 0807 0.1300 =0,0577
N.NRLK -}, 822 1.0000 =()e 6479 =)o 4312 0. 9494 =) ,6635 -Ooﬁllsf\b
g r
0.2022 0.4798 =0, 6429 1.0000  =0.3228  =0,6772 0.9690  =0.3311% &
foy
g
rh
=, 0807 =-0.3001 0.949% -, 6772 (e 4276 1.0000 -},6988 -0.433553?
)
0.1300 0.3491 =), 6635 0.9690 -)e3331 -0.6988 1.0000 =0e34Y7 °




MODEL 1| M1 CRITERION = 1 _ |
0.5574 RSQ = 0.3107 191 TTERATIONS.

R =
v BETA 8
3 1.2878 0.7233
4 1.2976 0.6455
5 0.7450 N.5346
6 s, 5675 -b,7798
7 -0.,5036 -b,2726
8 =0,2405 =3,7749
REG. CONSY,. = 27.4 181

2N\ ]

MODEL 2 M2 CRITERION = 1

5 PRENICTORS = D= 2 6= A
v p = 2 RSO = N.,3008
P= & RSO = 0.3085
P = 8 RSO = 0,3086
P = T RSO = 0,3086
R = 0.5555 PSQ = 0.30R6 4 TTFRATIONS.
v RFTA R
2 N.5782 0.6672
6 0.0925% 1.1050
1 n.N086 0.1353

Eglg‘ - 173




9/-0

;
%
MONEL 3 M3

PREDICTNRS =

RITFRION = 1

2@ ?

P = 2 RSN’= 0.3008

R

]

N.%5485

) RETA
? 0.548%
R EGe CONSY, =

F=TFST 1

RSN FUIL =
RSQ RFNDUCED =
DIFFERENCF =

DFN = 20

F=TFST 2
RSQ FULL =
RSQ RFDUCEFN =
NIFFERENCF =
NFN = 2e

RS0 = 03008

R
N.6228
22.00655

2>

MODEL
MODEL

MNDFEL
MAONEL

1
?

1 ITERATIONS.

TOTAL RAW SCNRE me RNEHM == MY VS M2
0.3107
N.3086
N.0N21
DFD = 360.

F=RATIO = 0.552

?
3 ,
S/
F=RATIO = 2«04
1]7‘1 o
/
/
’
{
N
e

TOTAL RAW SCORF == BONEHM w= M2 VS M3
0.30RA
02008
N.0078
NFD = 362.

P = 0.5821

P = 0.1284



\\ 79.23 o attachment C-11
' (Page 1 of 4)

. COMPARISON OF GAINS MADE BY TITLE I STUDENTS RECEIVING TITLE I
SERVICES IN THE CLASSROOM ONLY AND IN THE READING CENTER ONLY

\ Variable Number Description
\
| 1 Feb., 1980, Boehm raw score.
\
\ 2 Sept., 1980, Boehm raw score,
\ .
S \ 3 Sept,, 1980, Boehm raw score if
- 4 served in classroom only; O, otherwise.
E & ' Sept., 1980, Boehm raw score if served v
\. 4 in reading center; 0, otherwise,
|
| 5 Group membership: 1 if served in

classroom only; O, otherwise.

6 Group membership: 1 if served in
reading center; 0, otherwise,

[ ]
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/
*%% ODUTPUT FRNM PRNGRAM REGRAN #&%
~J
O
RECRANS FDR LNCATINN EFFECT == TITLE I KINDERGARTEN STUDENTS 79=80 o
’ W
/
P ARAMETFRS - J
COL 1= & = 6 /
CM  6=10 = 366 /
COL 11=15% = 3 B
L. 16=20 = 2 /
CM 21=25 = 1 /
DATA FORMAT = (A4,6F5.0)
INTERCORRELATION ANALYSTIS. :
M EANS 1 2 3 4 5 5
A 35,8251 21.8388 7.5437 14,2951 0.3579 0.6421
4
]
SIGMAS 1 > 3 4 5 6
5.9623 5.1575 10. 5830 11.4176 Ne&796 0.4794
|
R MATRIX 1 | 2 3 4 5 6
1 1.0000 05485 0.0186 0.2310 -0.0737//,~wo;0317
2 0.54R5 1.0000 N.N764 0.3817  =0,1102/  -0.1192
3 N.0186 0.0764 1.0000 -0 ,8924 0.954 - o G54h 5
‘oot
[ ]
- 4 0.7310 0.3817 -0, 8924 1.0000 -o.qa{s N.9349 > 0
J 1‘(} ' \ N% 177
5 -0.0727 -(,1102 0.9546 -0. 9348 1.o307 -1, 0000 o3
! &~ 0
~* 6 0.0737 N, 1107 -0, 9544 0.9348 =1.0300 1. 0900 -\
P
~N

3
\




ol—J

MODEL 1 M1 CRITERION = 1
R = N,5502 RSO = 0.3028 4n TTERATIONS.
. Y BETA A
4 1.2642 0.6602
5 "‘0.,0842 1.0478 :
6 =0.0214 -().3007 e
REG, CNNST, = 21.R596 ‘
I'4
MODEL 2 M2 CRITERION = 1
PRENIFCTNRS = 2« 2 Sa §
P = 2 RSO = 00,3008
P = & RSQ = 0.,3010
R = N.54864 RSN = 0.2010 2 ITERATIONS.
v BETA A
2 0.5470 n,6311
5 0.0 0.0
6 0.0134 0.1671
REG

o CONST. = 21.93255

-




MODEL 3 M3 CRITERION = 1

PREDICTORS = 2= 2
p-= 2 RSQ = 0.3008

R = 0.5485 RSQ = 0.3008 | 1 ITERATIONS.
. v RETA R
2°  0.5485 0.6328

REG. CONST. = 22.0055

F=TEST 1 TOTAL RAW SCORE «= BOEHM == Ml VS M2

RSQ FULL = 0.3028 MODEL 1
RSQ REDUCED = 0.3010 MODEL 2
NIFFERENCE = 0.0018
DFN = 1. DFD = 362. F=RATIO = 0.928 P = 0.3377
F=TEST 2 TOTAL RAW SCORE == BOEHM == M2 VS M3
RSQ FULL = 0.3010 MODEL 2
RSQ RENUCED = 0.3008 MODEL 3
DIFFERENCE = 0.0002
= 0.7590

" DFN = 1. DFD = 363. F=RATIO = N.093 P

179
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ESEA Title I
Appendix D

METROPOLITAN READINZSS TEST
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Aruitoxt provided by Eic:

79.23

Instrument Description: Metropolitan Peadiness Test (MRT)

Brief descristion of =he {nstrument:

The MRT is daesigned to measurs the extent to which school beginners have developed
skills that contribute to readiness for first-grade instruction. The dattery
consists of eight tests, two each measuring auditory, visual, language, and
quantitactive skills. Level II, Form P was used in all AISD tescing.

To whom was the inscrumept administered?
ALl firsc-grade students in AISD.

Fow Janv %imes wids *he iastrument idministered?
Ouce.

When was the {nstrument adainiscared?
September, 1979.

“here was she instrument idminiscerad?

In the classtooms.

¢

Who administerad she instr:ment?

The classroom teachers.

What =Taiaing did the admipiscracors hava? .

Written instructions were provided with test materials. Additional training
could have been done at the options of the counselors or principals.

Was the instrument administered under standardized candigions?

Individual variations in testing procedures may have occurred.

Jer: thera aroblems with she instrment or =he administracion Zhat mizhz
affect che validizy 3f zhe datal

Possible individual variations in testing problems by classroom teachers

“ho sevaloped che {nstrument’

The original (1933) version was developed bv Dr. Gertrude Hildreth. TtThe 1976
version by Joanne Nurss and Mary McGauvran, and is published bv Harcourt, 3Brace,

Jovanovich.
“hat veliabilizs and validis data ire available on the instrument?

Tor level II Form P, test-retest reliabilicies of the four skill areas, as measured
by the Kuder-Richardson formula 20 coefficient, ranged from .73 to .92 XR-20

for the entire battery was .9, Split-half reliabilities ranged from .72 to .93:
splic-half reliabilitv for the entire bdttery was .95. Validiev: Corelation bet-
seen scores on MRT Level II Form P and Metropolitan Achievement Tests was .72; bet=-
ween MRT Lavel II Form ? and Stanford Achievement test was_.’8.

Are there nora daca arsilable Zor {nterpreeing the Cesguiss’

Staines for each of the four skill area scores and percentile zalues and staines
for the composize battery score are available. & total of 62,233 students were in
the norm groups used in standardizing laevel II.

D-2 181




79.23

~

’ METROPOLITAN READINESS TEST

Purpose

The Metropolitan Readiness Test (MRT) was used in answering the following
decisfon and evaluation questions for Title I Evaluation Design for
1979-80 .

Decision Question Dl:" Is more effective concentration on
students with the greatest needs necessary? R

Evaluation Question D1-1l: What are the "effective
Title I eligibility" criteria at each school?

Evaluation Question D1-2: What uniform Districtwide

criterion would have identified the same number of
students at each grade?

Evaluation Question D1-3: How many students
scoring above the 40th percentile were served by
Title I?

Evaluation Question Dl-4: How many students scoring
below the 40th percentile were not served by Title I,
Title I Migrant, Title VII, Local/State Bilingual,

or Special Education?

Decision Question D2: How should Title I students be selected?

Evaluation Question D2-3: If students with invalid scores
can be identified, how many students would need to be
retested in Title I schools?

The MRT was also used to help answer Information Needs I4 and I5 as part
of the Needs Assessment. :

;gformation Need I4: How many students in each school scored below each
 ten percentile points on the Boehm, MRT, and CAT Reading and Math tests?

Information Need I5: How many students would be eligible for Titie I
services for various combinaticns of criteria for campus and student
eligibility? ’
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Procedure

The Metropolitan Readiness Test was administered by all AISD first grade
teachers to their classes. September 10-14. Makeups were administered
September 17-21. ' Teachers scored the MRT and forwarded the results to
ORE. The Final Technical Report, Svstemwide Testing, publication number .
79.14, contains the details of the scoring and processing of the MRT.

- e

- ’ Results

All evaluation findings using the MRT are reported in other reports or
in other appendices of this report.

Results relevant to evaluation questions Dl1-1, D1-2, Dl1-3, and Dl-4 are
reported in Appendix M (1979-80 Nine-Week Reports) of this volume.

Evaluation Question D2-3: If students with invalid scores can be °
identified, how many students wculd need to be retested in Title I
schools? :

The analyses necessary to answer this question require item responses

by students in order to calculate student fit statistics. Item responses
to the MRT are not available; therefore, the analyses could not be done.
Information needs I4 and I5 were reported in the Needs Assessment for the
Preparation of the 1980-81 ESEA Title I Application, publication number
79.33.
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ESEA Title I
Appendix E |

CALIFORNIA ACHIEVEMENT TESTS
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. | The CAT is & scandardized schisvemsnt tesc bactary with norms. It vas adminiscered
districtwide esch spring at grades 1-8 prier co 1979«80. Title I Evaluation usgd
only che reading tests in its analyses. Vocabulary and comprshension suz:uu ke
up the reading-cast. \

s
¥ S

To_vhow vas the jpscruneng sdmigipcered?

Selected students in grades l-5 vare tested a8 part of the district CAT-ITBS equating
scudy. Also, studencs vith lavalid CAT scores from sprifig, 1979, vers ratastad.
$tudents encaring Titls I schools wvithout spring 1979 scores vars tasced.

wag the in 14 cared?
Continuously as part of che process for identifying scudencs eligible for Titla I
pgtticipacm.
X en was tha inst Y scered?
See above. r
Whare -ag the t_adminisraced?

In the classrooms.

Who a cersd cthe {nstrmument!

Classzoom taachers or school counselors.

Whae t2 d 8 a crators have?

Teacher and counselors were giveu a copy of the nagusl and other informssion‘and
guidelinus.

Was_the instrument adminigtered under standardized conditions?

Standardilad iastructions wers given in the testing manuals. Iadividual variatiocns
in administration procedurss may have cccurred.

dorp thars problems wich the inStzmeat of che admindscracion that aizhe

o afdsce che validity of che dacal
None known.

Woo dav od the > 2

Cr3/MeGraw=-a411.
* Whac teliabilicy and valddicy data ara available on the fnscrumenc?

Exhaustive reliability data, sumsarized by Kudcrfﬁzchir{uou formula 20 coefficiaent,
are provided in the Technical Bulletios. Validiey da:a)at. not provided.

.

. - /
s A

Arg there norm dats availabla for incerprecing che results: .

Nactional and AISD aorms are available. Conversions tables ars available for per-
cenziles, scanines, and grade equivalents. Total standardization sample for all
grades consisted of 203,604 scudents in 36 staces. See the publications canusl
for complete data.

tw»




79.23
CALIFORNIA ACHIEVEMENT TESTS

Purpose

California Achievement Tests (CAT) results were used to answer the following
decision and evaluation questions from the 1979-8f Title I Evaluation
Design, .

Decision Question Dl: Is more effective concentration on
students with the greatest needs necessary?

Evaluation Question Dl1-1: What are the "effective
Title I eligibility" criteria at each school?

Evaluation Question Dl-2: What uniform Districtwide
criterion would have identified the same number of
students at each grade?

Evaluation Question D1-3: How many students scoring
above the 40th percentile were served by Title I?

Evaluation Question D1-4: How many students scoring
below the 40th percentile were not served by Title I,
Title I Migrant, Title VII, Local/State Bilingual,

or Special Education?

Decision ggestion D2: How should Title I students be selected?
Evaluation Question D2~1: Would the inclusion of factors

other than achievement test scores into a formula improve
the identification of students with the greatest needs?

Evaluation Question D2-2: Can students with possibly,
invalid test scores be identified by ORE prior to
sending out test results to campuses?

Evaluation Question D2-3: If students with invalid scores
can be identified, how many students would need to be
retested in Title I schools?

Decision Question D3: S 1ld the Title I Reading Component be
modified? If so, how?

Evaluation Question D3-1l: Were the objectives cf the
Title I Reading Component met? The objectives are:
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. Upon completion of the 1979-80 school year, students in the
Reading program in grade 1 will score as follows on April, 1980,
administration of the California Achievement Test* (Reading
Section):

/f”““’ 34% will score at' the 64th percentile or above
25% will score between the 44th and 63rd percentiles
11% will score between the 33rd aqg 43rd percentiles
14% will score between the 2lgt—and: 32nd percentiles
16% will score at or below th;\ZOth percentile

Upon completion of the 1979-80 school year, students in the
Reading program in grade 2 will make the following gains as
measured by the California Achievement Test* (Reading Section):

19% will gain 10 percentile points or more

4% will gain 7-9 percentile points

4% will gain 4-6 percentile points

6% will gain 1-3 percentile points

67% will show normal gain or less for students at
the same level

Upon completion of the-1979-80 school year, students in the
Reading program in grade 3 will make the following gains as
measured by the California Achievement Test* (Reading Section):

30% will gain 10 percentile points or more
6% will gain 7-9 percentile points
7% will gain 4-6 percentile points
12% will gain 1-3 percentile points
45% will show normal gain or less for students at
the same level

Upon completion of the 1979-80 school year, students in the
Reading program in grade 4 will make the following gains as
measured by the California Achievement Test* (Reading Section):

22% will gain 10 percentile points or more

6% will gain 7-9 percentile points

6% will gain 4-6 percentile points

10% will gain 1-3 percentile points JN

56% will show normal gain or less for students 4t \
the same level -

)

* The posttest will be the Iowa Test of Basic Skills. A local equatiné
study will provide CAT percgntile.equivalents for measuring the
objectives.
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Upon completion of the 1979-80 school year, studenés in the
Reading program in grade 5 will make the following gains as
measured by the California Achievement Test® (Reading Section):

26% will gain 10 percentile points or more

* 6% will gain 7-9 percentile points

10% will gain 4-6 percentile points

10% will gain 1-3 percentile pcints

48% will show normal gain or less for students at
the same level

Evaluation Question D3=5: Were there differences in

achievement gains made by students served by:

a. Title I reading teachers only,
b. Title I aides only, N
c. both Title I reading teachers and aides? \\

Decision Question D5: Should the Title I Extended Day Component
be continued, expanded, or revised? If so, how?

Evaluation Question D5-1: Were the objectives of the
Extended Day component met? The objectives were the
same as the objectives for the Reading Component.

Evaluation Question D5-2: Did the Extended Day participants
show greater gains than a matched group of participants in
the regular Title I program at Sanchez?

Evaluation Question D5-3: How cost effective was the
Extended Day Component compared with the regular Title I
program at Sanchez?

The results from the CAT were also used to provide information about the
following information. needs.

Information Need I3: How does the performance of Title I students in
the CAT skill areas compare to that of non-Title I students in their
schools?

Information Need I4: How many students in each school scored below
each ten percentile poirnts on the Boehm, MRT, and CAT Reading and
Math tests? )

Information Need I5: How many students would be eligible for Title I
services for various combinations of criteria for campus and student
eligibility?

* The posttest will be the Iowa Tests of Basic Skills. A local equating
study will provide CAT percentile equivalents for measuring the
objectives.
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Information Need 17: For each grade served by an instructional
_component, what was the average gain from pre to post?

Information Need 18: Did the Title I Program meets its objec-
tives?

Information Need 110: What are the results when a quasi~Model C
evaluation model is implemented using 1978-79 evaluation results?

Information Need 1lll: What are the implication of ‘identifying in-
valid scores and doing retesting on the use of Model C? Especially
consider the requirement that results t: reported on 70% of parti-
cipants.

Procedure

Prior to the 1979-80 school year the California Achievement Tests (CAT)
were given systemwide to all students in grades 1-8. Scores from the
1978=79 school year are used in this report. Procedures for the ad-
ministration of the CAT for that year can be found in the Final Techni-
cal Repor:, Systemwide Testing, publication number 78.45.

Because so many analyses were done using the CAT results from 1978, pro-
cedures are described briefly along with the results related to each
evaluation question.

Results

The CAT results are presented below by evaluation question or inforgg:’//f
tion need. ’

Evaluation Question Dl-1 through Dl-4: Results relevant to these
evaluation questions are reported in Appendix M, ''1978-80 Nine-
Week Reports,' of this report."

Evaluation Question D2-1: Would the inclusion of factors other
than achievement test scores into a formula improve the identi-
fication of students with the greatest needs?

Results relevant to this question were published in the 1979
Summer School Interim Report, publication number 79.16.

Evaluation Question D2-2: Can students with possibly invalid test
scores be identified by ORE prior to sending out test results to
campuses?

Students do not always apply th:mselves equally to tests. Bore-
dome, Jisruption, illness, and other factors can act to make the
scores of some students poor predi-tors of their true achieve-
ment levels.

E-6 ~lé§é)
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The Rasch approach (Rasch, 1960; Wright, 1977) tc test design allows
for computation of a student fit statistic to assess how well a stu-
dent's responses fit the Rasch Model.

This method of detecting students with questionnable scores was ex-
amined using 1979, Level 3 CAT reading subtest scores for all stu-
dents tested in grades 4 and 5 in AISD. The analyses were limited to
Level 3 because item respunses were not available for other levels.
The following Steps were used in doing the analyses:

1. A tape of student responses to the Level 3 reading sub-
test was taken to UT for analysis.

2. The tape was converted to an internal tape.

. i

3., Duplicate records for students were identified and re-
moved from thé file.

=‘f”\\\\\“~ 4,  The responses;were scored. A flle of scored item res—

~——-, ponses (lmcorrect, 0 = incorrect) was saved as file NEW-
CAT on permanent file set 6475. , .

5. The responses of all students were used to Rasch calibrate
the items by subtest. Veldman's program RASCH (Veldman,
1978) was used for ‘the calibration. The output from pro-
gram RASCH can be found in Attachments E-1 (Vocabulary)
and E-2 (Reahing Comprehension).

6. Student fit statistics for each student for each subtest
were obtained as output from program RASCH. They were added
to file NEWC@T. '

~Once the basic file héd been created, two different approaches were taken to
gather information about how useful the fit statistics might be for identi-
fying students with pbssibly‘invalid scores. The first involved using re-
tests given to students in Title I schools. The new Title I legislation,

at least as it is being interpreted in Texas, requires that all Title I
students be identified for services om the bagis of an objective test score.
Since test scores are| not completely reliable measures of student achieve-
ment, the schools werp provided with test materials to use in retesting stu-
dents for whom they felt the systemwide test results gave either an over-
estimate or &. underestimate of the student's achievement level. The schools
sent Level 3 retest rpsults to ORE for about 20 students. An attempt was /
made to see if the original tests for those students would be identified ag

. pogsibly invalid by using the fit statistic. Fignre E-1 shows the two test
scores and two fit statistics for 1l students whose .records could be found
in file NEWCAT. 1In oFder to interpret the figure, one must have some idea
of what constitutes am unacceptable fit statistic. Unfortunately, the
characteristics of the student fit statistic are not thoroughly understeod.
Because the fit statistic is continuous in 1its distribution, there 1is no
clear dichotomy between good and bad values. Figure E-2 provides distri-
bution statistics for the vocabulary and reading comprehension fir st?tistics

'
i
!
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for each grade. As the figure shows, the mean value of the statistic is
about 1.00. The standard deviatioms range from about 0.5 to 1.0. An
examination of a set of frequency distributions for the.fit statistics,
shows that about 90% of the students have values below about 1.635;

_ about 3%-9% have values as great as 2.00 or larger. Only four of the

students in Figure E-1 have a fit statistic of 1.5 or greater. It.
would appear that teachers are not picking students for retesting in
the same way that the fit statistic would. :

The second approach to the question was to compare the students whose !
teachers had marked the special civcumstances code with those for wnom
special circumstances was not marked.- The special circumstances code .
is marked whenever something about the testing situation makes the
teacher feel that the student's score on a subtest might not be a valid
indicator.oE his or her achievement level:; Fighres E-3 and E-4 show
that the mean fit statistic for the students with special circumstances
codes was {larger than for the other students. It appears that the fit
statistic could have some value as a screening device; however, more
work needs to be done to determine how best to use it. '

Evalualion Question Dl-4: If students with invalid scores can be
identified, how many students would need to be rétested in Title I
schools? ' -

/

Since the validity of the student fit statistic has dot been
fully established, this question cannot be fully answered.
However, there are related issues which can be.explored.

For example, there is the question of whether a greater per-
centage of students in Title I schools would be considered

to have invalid scores if ORE established a cutoff point

for determining probable invalidity. Figure E-5 provides
distribution statistics fcr students in Title I schools,

An examination of the figures shows that the mean values of
the fit statistics are slightly higher than those obtained by
students in non-Title I schools. Therefore, a higher per-
centage would probably fall above an invalidity criterion.
Figure D-6 shows a concrete example. The figure shows fit
statistics which correspond to the 90th percentile. A greater
than average percentage of students would be declared as hav-
ing invalid scores in Title I schools.

Evaluation Question D3-1l: Were the objectives of the Title I Reading
Component met?

The Reading Component objectives for 1979-80 were written in terms
of the CAT: however, the students were not posttested with the CAT
since the District began gilving the Iowa Test of Basic Skills this
year. A local equating study (publication number 79.53) was done
between the CAT and ITBS in order to provide the District with a
way of examining achievement in terms of previous performance. The

1.91
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equating study was used to convert 1980 ITBS scores to CAT
scores.

The Texas Education Agency required that the achievement
objectives in the 1979-80 Title I application be written in
stratified form. Figure E-7 compares the performance of the
students with the expected gains. It is not possible to pro-
vide ‘a straightforward answer to the question, "Were the ob-
jectives met?" when stratified objectives are used. Thernfore
“he reader is encouraged to examine Figyre E~7 and come to his
or her own conclusion. A better way to look at gains is re-
ported in the paragraphs which follow.

Information Need I7: For each grade served by an instructional
component, what was the average gain from pre to post?

A more reasonable way to look at gains is to examine group means.
Figure E-8 compares the pretest, posttest, and gain scores for
Title I students for 1978-79 and 1979-80. The figure reveals
that except for second grade the gains made this year are -smaller
than those made last year. These results are unexpected, es-
pecially at grade 1 where there has been a trend toward larger
gains each year. Moreover, the results are not consistent with
the results at kindergarten where largeér than expected gains
were recorded. One might also expect larger gains since the
Title I Program appeared to be concentrating services on a
smaller number of lower achieving students than in the past.

Drawing inferences from these results must be made with eaution.
Similar findings in other evaluations raise the possibility that
the equating study underestimated students' achievement levels
when ITBS scores were converted to CAT ¢quivalents.

Evaluation Question D3-5: Were there differences in achievement
gains mede by students served by?

a. Title I reading teachers only,
b. Title I aides only,
c. both Title I reading teachers and aides?

In order to provide information relevant to the question above,
the Title I master file was searched for students who had con-
sistently been served in one of the three ways above each nine
weeks during the 1979-80 school year. The requirement that the
students be consistently served caused the number of students in
each group to drop. A minimum of 50 students in a group at a
grade was required before that group could be included in the
analyses. As a result, not all groups and not all grades could
be included. The results are reported by grade below.
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Grade 1. All three groups were included in the analyses at

grade 1. The linear models created to compare the groups
are described in Attachment E-3. MRT pre~reading composite
raw score was used as the pretest., ITBS average reading
grade equivalent was used as the posttest. The results
were significant and showed that students at this grade who
are served by a teacher and an aide do less well than those
served by either a teacher or an aide alone.

Grade 2: There were not enough students with pre~ and posttést

scores who were served consistently at grade 2 for an analysis
to be done. Only for those served by a teacher only was the
group size sufficient. '

¢

Grade 3: At this grade the only comparison that could be made

was between those served by a teacher only and those served by
both. The results were nonsignificant. CAT Reading Total raw
score was the pretest and ITL3 Reading Total grade equivalent
was the posttest (see Attachment E-4),

Grade 4: Again at grade 4, the only. comparison that was possible
was betwean the students served by a teacher only and those served
by both (see Attachment E-5). The results showed that being serwved
by both a teacher and an aide was better than served by a teacher
only.

Grade 5: At this grade, the results generally favored working
with the teacher only. However, for students who had pretest
scores below about the 15th percentile, working with both the
teacher and aide was best. Figure E-9 graphically displays the
results.

What does it mean? On the face of it, it appears that grade level
must be considered in structuring a Title I Program; i.e., the de-
cision of whether or not to include aides in a program and how to

use them depends on the grade level. At the first grade, aides ap-
parently can work as effectively with students as teachers can; however,
having them both work with the students creates problems. There is
no information about grade 2, but at grade three students can be
served either by a teacher or both a teacher and an aide. By grade

4 those receving instruction from both bhenefit more than those being
served by a teacher only. Then at grade 5 service from both a teach-
er and an aide impedes gains. 1If a consistent pattern exists hére

it is not clearly evident. The changing relationships from graae to
grade are troublesome. These same analyses need to be repeated in
1980-81 if possible when the ITBS can be used as both the pretest and
the posttest. Since the CAT was not given out of level, the unreli-
ability of low scores may have influenced the outcomes. It is not
recommended that action be taken on the basis of these results until
further work can be done.

’Zé)é?
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N

A related set of analyses were also done looking at place of service.
The same restrictions concerning consistency of services and the num-
ber of available students also applied for these analyses., Only stu-
dents who were served the same way all three nine-weeks were included,
and a8 minimum of 30 students per group was required. As a result, only
comparigsons between classroom service only and lab gervice only were
made. :

Grade 1: At this grade the results showed that service in the class-
room was superior to service in the reading center. The MRT and the
ITBS were used as the pre-and posttests respectively (see Attachment
E-7).

Grades 2-4: At grades 2-4 there was no difference in the gains made
according to place of instruction. Equal gains were made in the class-
room and the reading center. In these analyses the CAT and the ITBS
were used as the pre-~ and posttests (Attachments .E<8 through E-10).

.Grade 5: The results at this grade were similar to the other analyses

at fifth grade. Below about the 15th percentile on the pretest, one
place of service appears to be more effective. Above the 15th percentile
the other appears most effective. See Figure E-10 for a graphical re-
presentation of the results. .

The similarity of results at grade 1 and 5 for both sets of analyses
suggests some testing artifact influenced the outcomes. It may be that
the . .sults are not meaningful in themselves.

Evaluation Question D5-1: Were the objectives of the Extended Day
Component net?

The. number of students participating in the Extended Day Component
was too small for meaningful analysis. In additioiu, not all of
those students had pretest and posttest scores, and a number of them
were also served in the regular Titlc I Program at Sanchez which
compounds the problem of measuring gains due to the Extended Day
Component. Figure E-11 provides descriptive information which de-
monstrates the futility of measuring those objectives.

Evaluation Question D53-2: Did the Extended Day participancts show
greater gains than a matched group of participants in the regular
Title I Program at Sanchez?

See the response to Evaluation Question D5-1 above.

Evaluation Question U5-3: How cost effective was the Extended Day
Component compared with the regular Title I Program at Sanchez?

Information on the costs of the two programs can be found in Appen-
dix O, "Extended Day Attendance Form." Since gains could not be com-
puted for the Extended Day Progra . the cost effectiveness of the
Program coull not be determined.

E-11 19 4
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Information Need I3: How does the performance of Title I students

in the CAT skill areas compare to that of non~Title I students in
their schools?

Skill area analyses for Title I and non-Title I students in the
same schools were sent to Title I reading supervisors in September,
1979 (see Attachment E~12)., Attachment E~13 shows the .results for
all Title I schools together.

Information Need I4: How many students in each school scored below

each ten percentile points on the Boehm, MRT, and CAT Reading and
Math tests?

Information about this information need was published in the Needs
Assessment for the Preparation of the 1980-81 ESEA Title I Appli-

cation, publication number 79.23.

Information Need I5: How many students would be eligible for Title I
services for various combinations of criteria fer campus and student
eligibility?

This information was also published in the Needs Assessment.

Information Need I10: What are the results when a quasi-Model C

Evaluation model is implemented using 1978-79 evaluation resu;ts?

A Model 7 evaluation requires that a uniform criterion for Title I .
eligibility be used at all schools; i.e., that all students below

a certain percentile level should be provided with Title I service

and that no students above that. level should receive any services.
During the 1978-79 school the AISD Title I Program used the 40th
percentile as the eligibility criterion at each grade; however, many
studeuts with test scores abuve that level were served and a similar
number below that level were not served. 1In order to do a quasi-

Model C (the evaluation is labeled '"quasi" because the uniform cutoff
was not observed) students scoring below the criterion who were not
selected for Title I service were ignored as were those scoring above
the criterion who were served. Therefore, a file containing only

Title I students who scored at or helow the 40th percentile and non-
Title I students who scdred above the 40th percentile was prepared for
analysis. To implement Model C a regression equation predicting post-
test from pretest is computed for the students above the criterion.

Two pretest values, the Title I pretesr mean and the cutoff score, are
substituted into the equation to give two predicted posttest scores for
the Title I group. These two values are converted to normal curve equiv-
alent (NCE) scores and subtracted from the observed posttest score (in
NCE's) to obtain the Title I treatment effect. Figures E-12 through
E-15 display the results for 1978-79. Note that the Title I Program
appeared to pake very large gains at grade 4 when the measurement was
taken at the pretest mean, but showed a loss when measured at cutoff.
The difference probably reflects a floor effect on the posttest. Level 3
was too hard for grade four Title I students. Output from the Model C
regression analyses can be found in Attachment E-14.
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Information Need Ill: What are the implications of identifying in-
valid scores and doing retesting on the use of Model C? Especially -
consider the requirement that results be reported on 70% of partici-
pants. ’

The Rasch calibration analyses described above were used to identify
students in Title I school with one or more CAT reading subtests for
which their student fit statistic was above the 90th percentile based

on the districtwide data. These students were removed from the file
used to perform the Model C analyses and the analyses were redone.
Figures E-16 and E~17 show the results. When compared to the results
with the possibly invalid scores included, these results show smaller
NCE differences between the expected and the observed posttest scores.
Output from the analyses producing the regression equations are reported
in Artachment E-135. ' :

Figure E-18 shows the reduction in the number of Title I students
included in the analyses when a uniform criterion was required (first
'set of Model C analyses) and when those with possibly invalid scores
were removed (second set of Model C analyses). The first drop should
not be as great in 1980-81 (when AISD must report a Model C analysis
to TEA) since the District has improved in its identification of stu-
dents with the greatest needs. Also, going to out-of-level testing
should reduce the number of students with possibly invalid scores if
that type of screening procedure should be contemplated,

References ’

Rasch, G. Probabilistic models for some intelligence and attainment tests.
Copenhagen, Denmark: Denmarks Paedogogiske Institut, 1960.

Veldman, D. The PRIME system: Computer programs for statistical analyses.
Austin: Resear'n and Development Center for Teacher Education, the
University of Texas, 1978.

Wright, B. D. Solving measurement problems with the Rasch model. Journal
of Educational Measurement, 1977, 14,

19¢

Q ‘ ) E"l.3




’ ’
V] -

79.23

READING TOTAL PERCENTILE NCE READING
STUDENT __ APRYL, 1979 RETEST _ CHANGE _ VOCABULARY  COMPREHENSION
1 6 29 21 2.1350 1.2875
2 46 17 -18 1.6200 1.2886
3 31 27 ~3 1.4300 0.9467
4 ' 43 37 -3 1.1397 1.0218
. 5 50 38 -6 1.5965 1.1521
S 6 66 41 -14 1.5016 0.8233
7 59 24 - ~20 0.6821 0.6533
. 8 51 31 -11 0.5985 1.0010
9 46 35 -8, 0.9409 0.7763
10 46 24 -13 0.7907 1.4045
11 59 27 -18. 0.9294 1.1246

Figure E-1: READING TOTA&ERCENTILES (APRIL, 1979, AND AT RETEST)
AND RASH FIT STATISTICS FOR STUDENTS THOUGHT TO HAVE .
INVALID CAT SCORES.

- E-14




STANDARD STANDARD

GRADE TEST N MEAN DEVIATION ERROR M@DIAN MINIMUM MAXIMUM
4 Vocabulary 4017 1.057 0.822 0.013 0.881 0.210 30.080
4 Reading
Comprehension 4017 1.064 0.513 0.008 0.955 0.130 11.810
5 Vocabulary 3727 1.059 1.020 0.017 0.867 0.210 30.080
5 Reading
Comprehension 3727 0.972 0.528 0.009 . 0.885  0.300 - 12.370" "

Figure E-2: DISTRIBUTION STATISTICS FOR STUDENT FIT STATISTICS: LEVEL 3 )
CAT READING SUBTESTS--ALL AISD STUDENTS TESTED IN APRIL, 1979. ¢
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GROUP N MEAN §S.D. ¢t df D.

Special Circumstances 91 1.40 1.00

. 3.57 7742 <.001
Others 7653 1.05 0.92

Figure E-3: COMPARISON OF STUDENTS WITH CAT VACABULARY SPECIAL

CIRCUMSTANCES CODES WITH OTHERS ON VOCABULARY
STUDENT FIT STATISTIC.

GROUP N MEAN  S.D. ¢ df 5.

Special Circumstances 129 1.32 .64

5.60 7742 <.001
Others 7615 1.01 <52

Figure E-4: COMPARISON OF ITUDENTS WITH CAT READING COMPREHENSION

CODES WITH OTHERS ON READING COMPKEHENSION FIT
STATISTIC.
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STANDARD  STANDARD

GRADE TEST N MEAN* DEVIATION ERROR _MEDIAN MINIMUM  MAXIMUM
4 Vocabulary 1420  1.184 1.072 0.028 0.958  0.210 30.080
(0.988)
4 - Reading ‘ :
~Comprehension 1420 .. 1.213 - -0.533 - 0.014 1.090 0.380 © 5.020
(0.983) -
5 - Vocabulary 1403 1.062 0.600 0.016 0.906 0.210 6.260
; (1.057)
5 Reading -
Comprehension 1403 1.058 0.436 0.012 0.965 0.310 3.640
(0.920)

*Values in parentheses represent mean scores of studeats in non-Title I schools.

Figure E-5: DISTRIBUTION STATISTICS FOR STUDENT FIT STATISTICS: LEVEL 3 CAT
READING SUBTESTS--STUDENTS IN TITLE I SCHOOLS TESTED IN APRIL, 1979.
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4 . 7 . FIT STATISTIC  ABOVE O0TH XILE ~ UNDUPLICATED COUNT
k _GRADE _READING TEST  90TH PERCENTILE NUMBER PERCENT NUMBER _ PERCENT

& . 4 Vocabulary *1.68 - 214 15.1 . :
o | 358 25
. 4 Comprehension ~ =~ 1.60 - 229 16.1
5 Vocabulary 1.66 = 152 10.8 -
~ : , - | 294 21

5 Comprehension 1.42 _ 203 14.5

Figure E-6: NUMBER AND PERCENTAGE QF STUDENTS IN TITLE I SCHOOLS SCORING
ABOVE THE 90TH PERCENTILE ON THE STUDENT FIT STATISTICS.
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79.23

Fiéure E-7: MEASUREMENT OF TITLE I READING
- . OBJECTIVES: GRADES 1- 5. :

(Page 1 of 3)

<02

Q t E-19




79.23

T ' GRADE 1
RESULTS EXPECTED ' o
NUMBER __ PERCENT PERCENT GAINS OF...
. 236 28.1 342 will score at the 64th percentile
. o o . ) ) L or- above [ . .. e e e w e e e
254 3C.2 257% will score between 44th and 63rd
percentiles
66 7.8 112 will scove between 33rd and 43rd
percentiles
64 7.6 14% will score between 2lst and 32nd “
percentiles .
221 26.3 16% will score at or below 20th per-
centiles
GRADE 2
— RESULTS EXPECTED .
NUMBER  PERCENT PERCENT GAINS OF...
79 20.5 19% will gain 10 percentile points or
more
18 4.7 47 will gain 7 - 9 percentile points
21 - 5.4 4% will gaia 4 - 6 percentile points
18 4.7 . 6% will gain 1 - 3 percentile points
250 64.8 - 677 will show normal gain or less
Figure E-7: (continued, page 2 of 3) oy,
l)
"()é2
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79.23

} GRADE 3
RESULTS EXPECTED
NUMBER  PERCENT PERCENT GAINS OF...
118 25.3 30 will gain 10 percentile ponints or
. more
3 7.1 6 will gain 7 - 9 percentile points
42 9.0 7 will gain 4 - 6 percentile points
45 9.7 12 will gain 1 - 3 percentile points
- 228 48.9 45 will show normal gain or less
GRADE 4
RESULTS EXPECTED
NUMBER  PERCENT PERCENT GAINS OF...
56 12.4 22 will gain 10 percentile points or
: : more
14 3.1 6 will gain 7 -~ 9 percentile points
- 21 4.7 6 will gain 4 - 6 percentile points
25 5.5 10 will gain 1 - 3 percentile points
335 76.3 56 will show normal gain or less
&
/ ' GRADE 5
RESULTS EXPECTED
NUMBER  PERCENT PERCENT SAINS OF...
103 23.2 26 will gain 10 percentile points or
‘ : more
32 7.2 6 will gain 7 - 9 percentile points
38 8.6 10 will gain 4 - 6 percentile points
54 12.2 10 will gain 1 - 3 percentile points
217 48.9 48 will show normal gain or less
‘)l\‘
I Figure E-7: (continued, page 3 of 3) ~U4
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79.23

7.5

7.0

. : — Teacher Only

iy : 600 '

.50

" I TBS-G.E.

4.5

40 | et — Both,

3.5

3.0

20 - . _—
10 20 30 40 50 60 70 80

CAT-R.S.

Figure E-9: COMPARISON OF TITLE I STUDENTS SERVED CONSISTENTLY
BY TEACHER ONLY.AND BOTH TEACHER AND AIDE.
(N = 176, TEACHER QNE§; N = 80, BOTH).
05
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79.23

ITBS - GE.

Figure E-10:

20 30 40 S50 60 70 80
CAT - R.S.

COMPARISON OF TITLE I STUDENTS SERVED IN THE
CLASSROOM AND TITLE I STUDENTS SERVED IN THE

READING CENTER: GRADE 5 (N = 76 CLASSROOM ONLY:

N = 195 READING CENTER ONLY).

E-23 206
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POINT OF OBSERVED POSTTEST PREDICTED NCE TEST FOR EQUIVALENT SLOPES -
MEASUREMENT RS ZILE NCE RS ZILE NCE DIFFERENCE df F P
Pretest Mean (60.7) 35.8 25 35.8 42.7 38 43.6 -7.8
1,930 1.328 0.25
Cutoff (69) 35.8 25 35.8 48.7 47 48.4 -12.6
Squation: Y = -0.6893 + 0.7155 (Pretest)
Title I N = 207 Non-Title I N = 727
Figure E-12: MODEL C ANALYSIS FOR 1978-79 READING TOTAL GAINS: GRADE 2
(PRETEST = CAT LEVEL 1; POSTTEST = CAT LEVEL 2).
POINT OF OBSERVED POSTTEST PREDICTED NCE TEST FOR EQUIVALENT SLOPE§—
MEASUREMENTY ) RS 4ILE NCE RS ZILE NCE DIFFERENCE df F P
Pretest Mean (33.3) 53.6 26 36.5 62.0 33 40.7 -4,2
1,966 51.562 <, 0001
Cutoff 44) 53.6 26 36.5 66.3 40 44 .7 -8.2
Equation: Y = 48.4296 + 0.4061 (Pretest)
Title I N = 390 Non-Title I N = 580
Figure E-13: MODEL C ANALYSIS FOR 1978-79 READIN3 TOTAL GAINS: GRADE 3

(PRETEST = CAT LEVEL 2; POSTTEST = (AT LEVEL 2).

€T 6L
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79.23

TOTAL NUMBER SERVED NUMBER WITH NUMBER ALSO
NUMBER MORE THAN PRE AND POST- SERVED BY
GRADE SERVED ONE SIX WEEKS TEST SCORES TITLE I REGULAR
1 7 5 3 4
2 6 2 2 1
3 8 5 S 4
4 3 3 1 1
3 11 10 7 8

Figure E~1l: EXTENDED DAY PARTICIPATION.
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POINT OF OBSERVED POSTTEST PREDICTED NCE TEST FOR EQUIVALENT SLOPES o
MEASUREMENT RS ZILE NCE RS #ILE NCE DIFFERENCE df F D W
N\,
Pricest Mean (54.0) 32.5 30 39.0 17.7 5 15.4 23.6 :

1,734 74.649 <.0001
Cutoff (66) 32.5 30 39.0 34.0 33 40.7 - 1.7 :

Equation: Y = -55,8887 + 1.3622 (Pretest)

Title I N = 248 Non-Title I N = 490

Figure E-16: MODEL C ANALYSIS FOR 1978-79 READING TOTAL GAINS WITH POSSIBLY INVALID STUDENTS
REMOVED: GRADE 4 (PRETEST = CAT LEVEL 2; POSTTEST = CAT LEVEL 3).

(]
(
)
~ POINT OF OBSERVED POSTTEST PREDICTED NCE TEST FOR EQUIVALENT SLOPES
MEASUREMENT RS  ZILE NCE RS ZILE NCE DIFFERENCE df F P
Pretest Mean (27.7) 39.2 25 35.8 40.9 28  37.7 - 1.9

1,704  2.260 0.13
Cutoff (37) 39.2 25 35.8 48.2 41  45.2 - 9.4

Equation: Y = 19,1111 + 0.7872 (Pretest)

Title I N = 346 Non-Title I N = 362

Figure E-17: MODEL C ANALYSIS FOR 1978-79 READING TOTAL GAINS WITH POSSIBLY INVALID STUDENTS ]
‘0 REMOVED: GRADE 5 (PRETEST = CAT LEVEL 3; POSTTEST = CAT LEVEL 4). 21 1
oo |




9¢-13

POINT OF OBSERVED POSTTEST PREDICTED NCE TEST FOR EQUIVALENT SLOPES -

MEASUREMENT RS 41LE NCE RS 4#ILE NCE DIFFERENCE df . F P
Pretest Mean (50.1) 29.6 24 35.1 9.2 1 1.0 34.1

1,929 126.108 <.0001
Cutoff (66) 29.6 24 35.1 32.8 31 39.6 - 4.5

Equation: Y = -65.04 + 1.4825 (Pretest)

Title I N = 4-2 Non-Title I N = 531

Figuré E-14: MODEL C ANALYSIS FOR 1978-79 READING TOTAL GAINS: GRADE 4
(PRETEST = CAT LEVEL 2; POSTTEST = CAT LEVEL 3).

POINT OF OBSERVED POSTTEST PREDICTED NCE TEST FOR EQUIVALENT SLOPES

MEASUREMENT RS #ILE NCE RS #ZILE NCE DIFFERENCE df F P
Pretest Mean (26.5) 36.4 21 33.0 39.6 26 36.5 - 3.5

1,867 0.00 1.00
Cutoff | (37) 36.4 21 33,0 48.0 41 45.2 -12.2

Equation: Y = 18.3473 = 0.8022 (Pretest)

Title I N = 465 Non-Title I N = 406

Figure E-15: MODEL C ANALYSIS FOR 1978-79 READING TOTAL GAINS: , GRADE 5
(PRETEST = CAT LEVEL 3; POSTTEST = CAT LEVEL 3).
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ATTACHMENT E-1: RASCH CALIBRATION OF LEVEL 3
CAT READING VOCABULARY ITEMS: ALL STUDENTS
TESTED IN GRADES 4 & 5, APRIL, 1979.%

*The quality of the printed output was too poor
for legible copies to be made., Output is
available for inspection in O. R. ‘E.

E-29
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o

_ : ,y
‘Number Model C: Invalids In Model C: Invalids Out )
" Grade Served Number % Oof Served Number % oI Served
"2 858 207 24 * *
3 875 390 45 * *
4 726 402 55 248 34
5 776 465 60 346 45
* Analyses were not done at these grades because item responses
* were not available.

LOSSES IN NUMBER OF TITLE I STUDENTS AVAILABLE FOR ANALYSIS
WHEN A UNIFORM CRITERION IS IMPOSED AND WHEN STUDENTS WITH

POSSIBLY INVALID SCORES ARE REMOVED:

E-28

Ct
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ATTACHMENT E-~2: RASCH CALIBRATION OF
LEVEL 3 CAT READING COMPREHENSION ITEMS:
ALL STUDENTS TESTED IN GRADES 4 & 5, APRIL, 1979.%*

*The quality of the printed output was too poor for

‘legible copies to be made. Output is available
for inspection in 0. R. E.
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79.23

Attachment E=-3

(Page 1 of 4)

13

COMPARISON OF TITLE I STUDENTS SERVED BY TEACHER -ONLY,

Variable

1

“

AIDE ONLY, AND BOTH TEACHER AND AIDE--GRADE 1.

Description -

April, 1980, ITBS Average Reading grade
equivalent score.

MRT Pre-Reading Cbmposite raw score.,

MRT Pre-Reading Composite raw score if
served by teacher only; O, otherwise.

MRT Pre;Reading Composite raw score if
served by aide only; O, otherwise.

MRT Pre-Reading Composite raw score if
served by both; O, otherwise.

1 if served by teacher only; O, otherwise.
1l if served by aide only; 0, otherwise.

1l if served by aide only; 0, otherwise.

ﬁmc}t £330 Wolack E-33
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MODEL 1 M1 CRITERION = 1 : K ; _
| RepICTORS - 3= g I Cooo
* R = 0.4445  RSQ = 0.1975 63 (TERATIONS., 'V~\
S v BETA B S
o 3 0. 7645 0.0256 _
~ \ 4 0.7582. 0.0292
;ﬁ 5 0.2732 0.0153
k 6 0.0848 0.1043
7 «=0.0130 =0.0189
. 8 - 0.1101 0.1861
(V)]
:
MODEL 2 M2 CRITERION = 1 C
PREDICTORS = 2= 2 6= 8 ,
P= 2 RSQ=0.1779 )
P= 8 RSQ = 0.1941 ' o &
P= 7 RSQ = 0.1941 8B
o5
R = 0.4406 RSQ = 0.1941 3 ITERATIONS. : E
. 2a
v BETA 8 T m
2 . 0.3935 0.0250 o
Nt 6 0.0 0.0 | s
AT 7  0.0057  0.0083 © ) w
;e 8 =0.1300 =0.2198 - o 219
REGe CONST. = 0.5834% = ™
ol
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*#+ OQUTPUT FROM PROGRAM REGRAN ##4

~J
w0
" INSTRUCTIONAL ARRANGEMENT ANALYSES==SERVED BY TEACHER ONLY, AIDE ONLY, AND TEACHER AND AIDE--GRADE 1 &
_ PARAMETERS ‘
T COL I= 5 = 8 -
' COL 6=10 = 382 .
COL 11=15 = 3 ]
COL 16«20 = 2
COL 21=25 = 1
" DATA FORMAT = (DUMMY)
1}
 INTERCORRELATION ANALYSIS.
MEANS 1 2 3 4 5 6 7 8
. 1.3916 33.4607 22,4162 7.14%0 3.9005 0.6675 0.1963 0.1361
S .
SIGMAS 1 2 3 4 5 6 7 8
0.5797 9.1238 17.3352 15.063 0 10.3307 004711 0.3972 0.3429
R MATRIX 1 2 3 4 5 6 7 8
—p
) 0
2 04217 1.0000 0.3347 0.2830 =0.0910 0.0186 0.1585 -0.20915°F
o
3 0.1933 043347 1.0000 =0.6133  =0.4882 0.9126  =0.6391 =0-51335"
|
4 0.1524 0.2830 =0.6133 1.0000 -0.1791 =0.6720 09596 ~0.1883&"
5 «0.1741 -0.0910 «0.4882 =0.1791 1.0000 «0.5350  =0.1866 0.9511:’}
h
6 0.0761 0.0186 0.9126 ~0.6720 =0.5350 1.0000  =0.7004 =0.5625 &
7 0.0935 0.1585 =0.6391 0.9536 -0.1866 =0.7004 1.0000 “0.1962
8 . =0.2129 ~-0.2091 «0.5133 ~0.1883 0.9511 ~0.5625 «0.1962 1.0000
221



79.23 Attachment E-4
(Page 1 of 4)

COMPARISON OF TITLE I STUDENTS SERVED BY TEACHER
ONLY AND BOTH TEACHER AND AIDE-GRADE 3

Variable : Description
1 April, 1980, ITBS, Reading Total grade
equivalent.
2 ' April, 1979, CAT Reading Total raw score.
3 April, 1979, CAT Reading Total raw score
if served by teacher; 0, otherwise.
4 April, 1979, CAT Reading Total raw score
if served by both teacher and aide; O,
otherwise.
5 1l 1f served by both teacher and aide; O,
- otherwise.
6 1l 1f served by both teacher and aide; O,
otherwise.
»
0
QD
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MODEL 3 M3 CRITERION = 1

PREDICTORS = 2= 2
P = 2 RSQ = 0.1779

R = 0.4217 RSQ = 0.1779
v BETA 8

2 0.4217 0.0268
REG. CONST. = 0.4950

F=TEST 1 MODEL 1 VS MODEL 2

RSQ FULL = 0.1975 MODEL
RSQ REDUCED = 0.1941 MODEL
OIFFERENCE = 0.0034

DFN = 2, DFD = 376,

F=TEST 2 MODEL 2 VS MODEL 3

RSQ FULL = 0.1941 MODEL
RSQ REDUCED = 0.1779 MODEL
DIFFERENCE = 0.0163
DFN = 2, DFD = 378.

A

1 ITERATIONS.

1
2

F=RATIO

2
3

F=RATIO

0

0.799

3.819

P

P

i

H

0.4546

0.0222

£ 6L

€~3 IJulWYydeII¥

(v 30 v a8ed ‘panuyjuod)

[\
oo
N



-—

"R = 043243

. PREDICTORS = 3= 6

. MODEL 1 M1 CRITERION = 1

» . e
-t ceme AN e Al d

1

RSQ = 0.1052 49 ITERATIONS.
v . BETA 8
3 0.6499 0.0189
4 0.7486 0.0250"
5 0.2036 0.2279
S 0.0 0.0

REGe CONST., = 1.4484

MODEL 2 M2 CRITERION = 1

PREDICTORS = 2= 2 5= §
P = 2 RSQ = D.1021
P= 5 RSQ = 0.1026

‘R = 0.3203 RSQ = 0.1026 2 ITERATIONS.
\\y/7' BETA 8

2 0.3152 0.0205

5 0.0220 0.0247

6 0.0 0.0
REGe CONST. = 1.5959

MODEL 3 M3 CRITERION = 1

PREDICTORS = 2= 2
P = 2 RSQ = 0.1021
R = 0.3195 RSQ = 0.1021 1 ITERATIONS.
v BETA B
2 0.3195 0.0207
REG. CONST. = 1.6005 2 25

-



_ **¢ QUTPUT FRON PROGRAM REGRAN *#3#
INSTRUCT IONAL ARRANGEMENT ANALYSES==~SERVED BY TEACHER ONLY/TEACH & AIDE==GRADE 3

" PARAMETERS
COL 1= 5
COL 6=10
COL 11=15
COL 16=20
COL 2]=25

DN WP O

DATA FORMAT = (DUMMY)

INTERCORRELATION ANALYSIS.

(v 3o 7z 98=ed ‘ panur3uod)

K MEANS 1 2 3 4 s 6
&  2.3107  34.2436  20.4359  13.8017 = 0.5726 044274
SIGMAS 1 2 3 4 5 6
0.5539 8.5333  19.0456  16.5659 0.4947 0.4947
R MATRIX 1 2 3 4 5 6
1 1.0000 0.3195 0.1665  =0.0268 0.0837  =0.0837
2 0.3195 1.0000 - 0.4957  =0.05%8 0.1957  =0.1957
3 0.1665 0.4957 1.0000  =0.89%3 0.9269  =0.9269
4 ~0.0268  =0.0548 ° =0.8943 1.0000  =0.9648 0.9648
5 0.0837 0.1957 0.9269  =0.9648 1.0000  =1.0000
6 ~0.0837  =0.1957  =0.9269 0.96¢8  =1.0000 1.0000

296 _27
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. 79,23 . ‘ Attachuent E-3
. (Page 1 of 4)

COMPARISON OF TITLE I STUDENTS SERVED BY .TEACHER
ONLY AND BOTH TEACHER AND AIDE-~GRADE 4.

/
Variable . Description
1 April, 1980, ITBS, Reading Total -grade
equivalent., °
2 April, 1979, CAT Reading Total raw score,
3 ' April, 1979, CAT Reading Total raw score
if served by teacher; 0, otherwise.
4 April, 1979, CAT Reading Total raw score
: if served by both teacher and aide; O,
' otherwise.
5 1l 1f served by both teacher and aide; O,
" otherwise.
6 1l if served by both teacher and aide; O,
otherwise,
/
rd
a
. 228
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~
:O
~ N
. W
\
8
_F=TEST 1  MODEL 1 VS MODEL 2
RSQ FULL =  0.1052 MODEL 1
_RSQ REDUCED = 0.1026 = MODEL 2
DIFFERENCE = 0.0026 ,
DFN = 1. DFD = 230. F=RATIO = 0.670 P = 0.4193
F=TEST 2 MODEL 2 VS MODEL 3
RSQ FULL =  0.1026 MODEL 2
RSQ REDUCED = 0.1021 MODEL 3
DIFFERENCE = 0.0005
DFN = 1. OFD = 231. F=RATIO = 04120 P = 0.7294
ok
o :
a B
1
'n-ﬂ
g P
R )
o
1
&
Q
rh
3
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MODEL 1 M1 CRITERION = 1
PREDICTORS = 3= ¢

P = 4 RSQ = 0.0395

P = 3 RSQ = 0.3583

RSQ = 0.3583

R = 0.5986 2 ITERATIONS.
v BETA 8
3 1.3007 0.0433 .
4 1.3705 0.0474
5 0.0 0.0 :
6 0.0 0.0

REGe CONST. = 0.7804

MODEL 2 M2 CRITERION = 1

PREDICTORS = 2= 2 5= §
P= 2 RSQ = 0.3447
P= 6 RSQ = 0.3583

R = 0.5986 RSQ = 0.3583 2 ITERATIONS.
L\ BETA 8
2 0.5935 0.0450
5 0.0 0.0

6 0.1170 0.2125
REG. CONST. = 0.6873

MODEL 3 M3 CRITERION = ]

PREDICTORS 2= 2
P = 2 RSQ = 0.3447

R = 0.5871 RSQ = 0.3447 2.3(} 1 ITERATIONS.
v BETA B
2 0.5871 0.0446

REG. CONST. = 0.8124

(7 30 ¢ @8ed ¢panupjuocd)
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¢+ OUTPUT FROM PROGRAM REGRAN *%%

PARAMETERS
CoL 1= 5
COL 6~=10
COL 11=15
COL 16=20
COL 21=25

DATA FORMAT =

INTERCORRELATION ANALYSIS.

MEANS

SIGMAS

R MATRIX

n
@©
~MNwo o

(DUMMY )

1
3.0796

0.9069

1
l.0000
0.58T71
0.0660
0.1988

=0« 0843

0.08¢ .

2
50.8857

2
11.9496

2
0.5871
l.0000
0.3022
0.1415
0.0550

=0.0550

3
27.2250

3
27.2503

3
0.0660
0.3022
1.0000
=0.9009
0.9435

=0,9435

4
23.66)7

4
26.24)0
. 4

N0«193 8
0.1415
=0.9009
l.00)0
=0.95% 8

0.95¢8

5
0.5286

5
0.4992

5
=0,0843
0.0550
0.9435
=0.9548
1.0000

=1.0000

'INSTRUCTIONAL ARRANGEMENT ANALYSES==SERVED BY TEACHER ONLY/TEACH & AIDE==GRADE 4

0.4714

0.4992

6
0.0843
=0.0550
-0.§435
0.9568
~1.0000

1.0000

€2°6¢L
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79.23 ’ Attachment E-6
(Page 1 of 4)

COMPARISON OF TITLE I STUDENTS SERVED BY TEACHER
ONLY AND BOTH TEACHER AND AIDE~-GRADE 5

Variable Description °

1 April, 1980, ITBS, Reading Total grade

' equivalent.

2 4 April, 1979, CAT Reading Total raw score.

3 April, 1979, CAT Reading Total raw score
if served by teacher; 0, otherwise.

4 April, 1979, CAT Reading Total raw score
if served by both teacher and aide; O,
otherwise.

5 1 if served by both teacher and aide; O,
otherwise.

6 1 if served by both teacher and aide; O,
otherwise.

233
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F=TEST 1 MODEL 1 VS MODEL 2

RSQ FULL = 0.3583 MODEL 1
RSQ REDUCED = 0.3583 MODEL 2
DIFFERENCE = 0.0000
DFN = 1. DFD = 276. F=RATIO = 0.008 P = 0.9242
F=TEST 2 MODEL 2 VS MODEL 3
RSQ FULL = 0.3583 MODEL 2
RSQ REDUCED = 0w3447 MODEL 3
DIFFERENCE = 0.0136
= 5.888 P = 000151

DFN = 1. DFD = 271. F=RATIO
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*%¢ QUTPUT FROM PROGRAM REGRAN 8#*# o
INSTRUCTIONAL ARRANGEMENT ANALYSEs==SERVED BY TEACHER ONLY/TEACH & AIDE==GRADE 5

PARAMETERS .
CoL 1= 5
COL 6=10
COL 11=15
COL 16=20
CoL 21=;5

£ 8 Hen

N wo o

DATA FORMAT = (DUMNY)

INTERCORRELATION ANALYSIS.

€T°6L

t MEANS 1 2 3 4 5 6
& 3.7738 2T7.9297 18.1133 9.8154 0.6875 0.3125
SIGMAS 1l 2 3 4 5 6
0.9284 10.7236 13.5346 16.953 6 0.4635 0.4635
R MATRIX 1 2 3 4 5 6
)| 1.0000 0.3499 0.2659 0.0031 0.0718 ~0.0718
2 03499 1.0000 0.0371 0.6029 =0.2190 0.2190
3 0.2659 0.0371 1.0000 =0.7749 0.9023 =0.9023
235 % 0.0091 0.6029 =0.7749 1.0000 =0.8588 0.8588
5 0.0718 =0.2190 0.9023 =-0.8588 1.0000 =1.0000
6 =-0.0718 0.2190 =0.9023 0.8588 =1.0000 1.0000

(v 30 2 28ed ‘penurjucd)
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MOOEL

1 Nl

~ PREDICTORS =

L N N N NN RN

I

-] A -h- LA AR EELEEREEE L E R

Vv
3
4
S
6

REG.

VERSPOPARDVDONDVNIVPVIVSVPOW

RSQ
RSQ
RSQ
RSQ
RSQ
RSQ

“RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ

0.4918

BETA
1.0857
0.2586
0.2218
0.9076

CONST. =

CRITERION =

L N N NN NN NN

3= 6

0.0707
0.2228
0.2279
0.2315
0.2343
0.2362
0.2377
0.2387
0.2395
0.2401
0. 2406
0.2409
0.2411
0.2413
0.2415
0.2416
0.2416
0.2417
0.2417
0.2418
0.2418
0.2418
0.2418
0.2418

RSQ = 0.2418

8

0.0745
0.0142
0.4443
l.8178
l.64124

24 ITERATIONS.

237
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MODEL 2 M2 CRITERION = 1

PREDICTORS = 2= 2 5w ¢
P = 2 RSQ = 0.1225
P = § RSQ = 0.1456

"R = 0.3816 "RSQ = 0.1456 2 ITERATIONS.

vV BETA B

2 0.3841 0.0332

5 0.1559 0.3122

6 0.0 0.0
REG. CONST. = 2.6306

MODEL 3 M3 CRITERION =. 1

PREDICTORS = 2= 2
P = 2 RSQ = 0.1225

R = 0.3499 RSQ = 0.1225 1 ITERATIONS.

.V BETA B
2 0.3499 0.0303
REG. CONST. = 2.9277

F=TEST 1 MODEL 1 VS MODEL 2

RSQ FULL = 0.2418 MODEL 1

RSQ REDUCED = 0.1456 MODEL 2
DIFFERENCE = 0.0962

OFN = 1. DFD = 252. F=RATIO =

F=TEST 2 MODEL 2 vS MODEL 3

RSQ FULL = 0.1456 MODEL 2
RSQ REDUCED = 0.1225 MODEL 3
- DIFFERENCE = 0.0231
OFN = 1. OFD = 253, F=RATIO =

O ‘ . . ()gg
L Fod o X

31.991 P = 0.0000

6. 849 P = 0.0092

-

£€2°6.
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79.23 ' Attachment E-7
) (Page 1 of 4) °

=

COMPARISON OF TITLE I STUDENTS SERVED IN
THE CLASSROOM WITH TITLE I STUDENTS SERVED IN THE READING CENTER--GRADE 1

Variable _ Descrpiption .
1 April, 1980, ETBS Avéfage Reading grade equiva.ent.
2 MRT Pre-Reading Composite raw score.
3 MRT Pre~Reading Composite raw score if served in class-

room, O, otherwise.

4 " MRT Pre-Reading Composite raw score if served in read-
ing center; 0, otherwise.

5 1 if served in classroom; 0, otherwise.
6 1l if served in reading center; 0, otherwise.
239

E-49



X
U
L=

210

PARAMETERS

coiL
coL
coL
coL
coL

- #%% QUTPUT FROM PROGRAN REGRAN **s

l= 5
6=10
11=15
. 16=20
21=25

37

=W oo

DATA FORMAT = (DUMMY)

INTERCORRELAYION ANALYSIS.

MEA

SIG

R M

NS

MAS

ATRIX

~N

L

o

1
l1.3920

1
0.5816
l_
1.0000
0.4210
0.2428
=0.0320
0.1198
=0.1198

2
33.4707

.2
9.1741

2
0.4210
1.0000

-0.3372

0.1743
0.0141

3
18.9362

3,
18.2085

3

0.2428 .

0.3372
1.0000
=0.8683
0.914?

=0.9147

4
14,5346

4
17.4090

4

-0.,0320

0.1743
-0.868 3
1.0000
~0.943 2

0.9432

. 2
" LOCATIONAL ANALYSES==SERVED IN CLASS OR LAB CONSISTENTLY==GRADE 1

5
0.5638

5
. 04959

5
0.1198
0.0141
0.9147
=0.9492
1.0000

=1.0000

6
0.4362

6
0.4959

6
=0.1198
=0.0141
=0.9147
0.9492
=1.0000
l.0000

£Z 6L

[-3 Jusuyoelsy
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X vvvvvvvvvvvv‘ovvvvv'u'av'ovv'n'p'ov'ovvv'u'v

'MODEL

1 Ml

PREDICTORS =

L N N AR R R R R

v
3
4
5
6
REG.

WUHUWRWRWRIWLAWUWRWURWV WU ONWAIW AW W WP W

RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ
RSQ

0.4362

BETA
0.8324
0.8007
0.1155
0.0

CONST. =

I!Itllllllullnll””"”"””ﬂ“ﬂ"l““ﬂ“ﬂlﬂ“llﬂll

CRITERION = |

3= 6
0.0589
0.1887 -
0.1888
0.1890
0.1891"
0.1892
0.1892
0.1893
0.1894
0.1895
0.1895
0.1896
0.1897
0.1897
0.1898
0.1893
0.1899
0.1899
0.1899
0. 1900
0.1900
0.1900
0.1901
0.1901
0. 1901
0.1901
0.1901
0. 1902
0.1902
0.1902
0.1902
0.1902
0.1902
0.1902

RSQ = 0.1902

8
0.0266
0.0268
0.1354
0.0
0.4234

34 ITERATIONS.



MODEL, 2 M2 CRITERION = 1}

PREDICTORS = 2= 2 5= §
P= 2 'RSQ = 0.1773
P= § RSQ = 0.1902

R = 0.4362 RSQ = 0.1902 2 ITERATI]IONS.

v BETA 8

2 0.4194 0.0266

S 0.1139 0.1335

6 0.0 0.0
REG«. CONST. = 0.4267

MODEL 3 N3 CRITERION = |

PREDICTORS = 2= 2
P = 2 RSQ = 0.1773

R = 0.,4210 RSQ = 0,1773 1 ITERATIONS.
v BETA 8
2 0.4210  0.0267

REG. CONST. = 04986

F=TEST 1 MODEL 1 VS MODEL 2

RSQ FULL = - 0.1902 MODEL 1

RSQ REDUCED = 0.1902 MODEL 2

DIFFERENCE = 0.0000

DFN = 1. DFD = 1372, F=RATIO = 0. 008 P = 0.9269
243

F=TEST 2 MODEL 2 VS MODEL 3 )

RSQ FULL = 0.1902 MODEL 2

RSQ REDUCED = 0.1773 MODEL 3

DIFFERENCE = 0.0130

DOFN = . OFD = 373. F=RATIO = 5.970 P = 00143
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79.23 . . Attachment E-8
(Page 1 of 4)

&
COMPARISON OF TITLE I STUDENTS SERVED IN
THE CLASSROOM WITH TITLE I STUDENTS SERVED' IN THE READING CENTER--GRADE 2

[ .

- B

Variable Description
. } - April, 1980, ITBS Reading Total grade equivalent.
| 2 - April, 1979, CAT Reading Total, raw score.
3 April, 1979, CAT Reading Total raw-;core if
' served in classroom; 0, otherwise: .
| 4 April, -1979, CAT Reading Total raw score if
served in reading center; O, otherwise.
Y
5 l.if served in reading center; O, otherwise.
6 1l if éerved in reading center; O, otherwise.
N

Note: The identical multible R values for models 1 and 2
prevented a comparison of the models.

«w
2N
=

E-53
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*¥** QUTPUT FROM PROGRAM REGRAN #*#%
LOCATIONAL ANALYSES==SERVED IN CLASS OR LAB CONSISTENTLY==GRADE 2

£ 6L

PARAMETERS
CL 1= 5
- CCL  6=10
COL 11=15
COL 16=20
CCL 21=25

=N W~ O

o unuh

DATA FORMAT = (DUMNY)

INTERCORRELATION ANALYSIS.

i
v
&

¢
v

215

MEANS

SIGMAS

R MATRIX

)|
1.6240

1

0.5194

1
1.0000
0.2801
0.1434

=0.0626
0.1133

«0,1133

2
65.5438

2
S.8238

2
0.2801
1.0000
0.1896
0.1032
0.0647

=0.0647

3
32.0323

3
33.7081

3
0.143¢4
0.1896
1.0000
=0.9571
0.9814

=0.9814

4
33.5115

4
33.2742
4
=0.0626
- 0.1032
=0.9571
1.0000
=0,9752

0.9752

0.4839

5
0.4997
5
0.1133
0.0647
0.9814
-0.9752
1.0000

-1.0000

6
0.5161

6
0.4997

6

=0.1133

-0.0647

=0,9814
0.9752
-1 .0000

1.0000

Qo 8-3 3usmpoelzy
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MODEL 1 M1 CRITERION = |}
PREDICTORS = 3= §

R = 0.2957 RSQ = 0.0874

v BETA 8

3 0.9492 0.0146

4 0.9193 0.0143

5 0.0782 0.0813

6 0.0 0.0
REG, CONST. = 0.6352

MODEL 2 M2 CRITERION = ]

PREDICTORS = 2= 2 Sa« ¢
P = 2 RSQ = 0.0784
P =5 RSQ = 0.0875
R = 02959 RSQ = 0.0875
v BETA B8
2 0.2739 0.0145
5 0.0956 0.0994
6 0.0 0.0
REG. CONST. = 0.6268

MODEL 3 M3 CRITERION = ]

PREDICTORS = 2= 2
P = 2 RSQ = 0.0784
R = 0.2801 RSQ = 0.0784%
vV BETA B
2 0.2801 0.0148
REG. CONST. = 0.6535

247

37 ITERATIONS.

2 ITERATIONS.

l ITERATIONS.



X
W
(<)}

F=TEST 1 MODEL 2 VS MODEL 3
RSQ FULL = 0.0875 MODEL 2
RSQ REDUCED = 0.0784 MODEL 3
DIFFERENCE = 0.0091

DFN = 1. DFD = 214.

I1LF2631

F=RAT IO = 0.1414

©

49
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79.23 Attachment E-9
. (Page 1 of 4)

COMPARISON OF TITLE I STUDENTS SERVED IN THE CLASSROOM
WITH TITLE I STUDENTS SERVED IN THE READING CENTER--GRADE 3

Variable Description

1 ' April, 1980, ITBS Reading Total grade equivalent.

2 April, 1979, CAT Reading Total, raw score.

3 April, 1979, CAT Reading Total raw score if
served in classroom; 0, otherwise.

4 April, 1979, CAT Reading Total raw scoré if
served in reading center; 0, otherwise.

5 1 if served in reading center; 0, otherwise.

6 1 if served in reading center; 0, otherwise.

250
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#&& QUTPUT FROM PROGRAM REGRAN *%% _
LOCATIONAL ANALYSES==SERVED IN CLASS OR LAB CONSISTENT LY==GRADE 3

PARAMETERS
COL 1= § =
COL 6=10 = 24
CrL 11=15 =
COL 16=20 =

CoL 21=25

- W PH O

DATA FORMAT = (DUMMY)

INTERCORTELATION ANALYSIS.

£Z2°6L

i
wn
T Q0

MEANS

SIGMAS

R MATRIX

-

i
2.3070

1
0.5580

1
1.0000
0.3138
0.0642
0.0983
0.0255

2
34.2910

2
8.3259

2
0.3138
1.0000
0.3311
0.1815
0.1734
=0.1734

8.9098

3
16.4792

3
0.0642
0.3311
1.0000
=0.8678
0.9574

=0.9574

4
25.3811

4
15.8126
4
0.0983
0.1815
=0.867 8
1.0000
=0.906 5

0.9065

5
0.2418

5
0.4282
5
0.0255
0.1734
0.957%
-0.9065
1.0000

=1.2000

0.7582

6
0.4282
6
=0.0255
=0.1734
=0.9574
0.9065
=1.0000

1.0000

(v 30 7 =28ed ‘ penuriuod)
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MODEL 1 M1 CRITERION = 1
¢ ' '
PREDICTORS = 3= ¢

R = 0.3196 - RSQ = 0.1022

V . BETA . B

3 0.5126 0.0174

4 0.6687 0.0236

5 0.1378 0.1796

6 0.0 0.0
REG. CONST. = 1.5099

MODEL 2 M2 CRITERION

1

PREDICTORS = 2= 2 5= ¢
P= 2 RSQ=0.0985
P= 6 RSQ=0.0993

R = 0.3151 RSQ = 0.0993
v BETA B
2 0.3189 0.0214
5 0.0 0.0
6 0.0298 0.0388

REG. CONST., = 1.5446

o

MODEL 3 M3 TCRITERION = ;

PREDICTORS = 2= 2
P = 2 RSQ = 0.0985

R = 0.3138 RSQ = 0.0985
v BETA 8
2 0.3138 - 0.0210
REG. CONST. = 1.5858

42 ITERATIONS.

2 ITERATJIONS.

1 ITERATIONS.



‘.,'}’-G-

F=TEST 1 MODEL 1 VS MODEL 2

RSQ FULL =  0.1022 MODEL }
RSQ REDUCED = 0.0993 MODEL 2
DIFFERENCE = .0,0028
, DFN = 1, DFD. = 240. F=RATIO = 0.760 P = 0.3882
F=FEST 2  MODEL 2 VS MODEL 3 o
RSQ FULL =  0.0993 MODEL 2
RSQ REDUCED = 0.0985 MODEL 3
DIFFERENCE = 0.0009
OFN = 1.  DFD = 241. F=RATIO = 0.230 P = 0.6376

9 R
fzx)
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79.23 ' Attachment E-10
(Page 1 of 4)

COMPARISON OF TITLE 1 STUDENTS SERVED IN THE CLASSROOM
WITH TITLE 1 STUDENTS SERVED IN THE READING CENTER--GRADE 4

Variable ' Description

1 April, 1980, ITBS Reading Total grade equivalent.

2 April, 1Y79, CAT Reading Total, raw score.

3 April, 1979, CAT Reading Total raw sco;e if
served in classroom; O, otherwise. ‘

4‘ April, 1979, CAT Reading Total raw score if
served in reading center; 0, otherwise.

5 1 if served in reading center; O, otherwise. |

6 1 if served in reading center; O, otherwise.

255

‘ E-61



29-3

256

** DUTPUT FROM PROGRAM REGRAN *&
LOCATIONAL ANAL?SES--SERVED IN CLASS OR LAB CONSISTENTLY==GRADE 4

PARAMETERS
COL 1= 5 =
COL 6=10 =
COL 11=15 =
COL 16=20 =
COL 21=25 =

DATA FORMAT

INTERCORRELATION ANALYSIS.

MEANS

SIGMAS

R MATRIX

= (DUMMY)

1
3.0603

0.9068

1
1. 0000
0.5934
=0.0360
0.3007
=0.1526

0.1526

2
50.5192

2
11.8180

2
0.5934
1.0000
=0.0496
0.4972
=0.2568

0.2568

3
14.6063

3
22.61117
3
=0, 0360
=0.0496
1.0000
=0, 8913
0.9480

4
35.9129

4
26.0285
4
0.3007
0.49712
=0.891 3
1.0000
~0.940 1

0.94)1

: 5
0.3171

5
0.4653

5
=0.1526
=0.2568
0.9480
~0.9401
1.0000
=1 .0000

6
0.6829

6
0.4653

6
0.1526
0;2568
=0.948C
0.9401
-1.0000

1.0000

RN

£€2°6¢L
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¢

«ODEL® 1 Ml CRITERION = 1

~ PREDICTORS = 3= 6

LN

R = 0.5938  RSQ = 0.3526 /23 ITERATIONS.
. . Io
V ©  BETA 8
3 1.1044  0.0443
4 1.3313 0.0464

5 0. 0487 C.0949 AN
R =0.0033 =0,0065
REG. CONST. = - 07220
' "'u..‘_\

-~

MODEL 2 M2 CRITERION =

PREDICTORS' = 2= 2 6w 6 .
P= 2 RSQ = 03522 o
R = 0.5934 RSQ = 0.3522 l\ﬁTERATIONS.
v BETA ) \
2 (0.5934 0.0455
5 0.0 0.0
6 0.0 0.0
REG CONST. = 0.7599

MODEL 3 M3 CRITERION = 1]

PREDICTORS = 2= 2
P = 2 RSQ = 0.3522 | :
R = 0.5934 RSQ = 0.3522 1 ITERATIONS.
Y BETA 8
2 0.5934 0.0455
REG. CONSI. = 007599



F=TEST 1 MODEL 1 VS MODEL 2

RSQ FULL =  0.3526 MODEL 1
RSQ REDUCED = 0.3522 MODEL 2
DIFFERENCE = 0.0005
\\\ DF = 1. DFD = 283, F=RATIO = 0.212 P = 0.6502
F=TEST 2  MODEL 2 VS MODEL 3
RSQ FULL =  0.3522 MODEL 2
RSQ REDUCED = 0.3522 MODEL 3
DIFFERENCE = 0.0
DFN = 1. DFD = 284 F=RATIO = 0.0 P = 1.0000
o
259
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79.23 , Attachment E-~11
‘ (Page 1 of 4)

COMPARISON OF TITLE I STUDENTS SERVED IN THE CLASSROOM
WITH TITLE I STUDENTS SERVED IN THE READING CENTER~~GRADE 5 =

Variable Description

1 April, 1980, ITBS Reading Total grade equivalent.

2 April, 1979, CAT Reading Total, raw score.

3 April, 1979, CAT Reading Total raw score if
served in classroom:; O, otherwise.

' 4 April, 1979, CAT Reading Total raw score if

served in reading center; 0, otherwise.

5 1 if served in reading center, O, otherwise.

6 1 if served in reading center; 0, otherwise.

260
o E-65




AN

\\~
\

\\

**%¢ OQUTPUT FROM PROGRAM REGRAN ##+
 LOCATIONAL ANALYSES==SERVED IN CLASS OR LAB CONSISTENTLY==GRADE 5

PARAMETERS
COL 1= 5
COL " 6=10
COL 11=15
COL 16=20
CoL 21=25

- N W O

DATA FORMAT = (DUMMY)

INTERCORRELATION ANALYSIS.

£Z°6L

MEANS 1 2 3 4 5 6

e 3.7756 27.7196 6.7528 20.966 8 0.2804 0.7196

g

SIGMAS 1 2 3 4 5 6

0.9272 10.5398 11.3675 16.2799 0.4492 0.4492
R MATRIX 1 2 3 4 5 6

1 1.0000 0.3549 0.0158 0.2188  =0.0651 0.0651

2 0.3549 1..0000 «0.1032 0.7195  =0.2156 0.2156

3 0.0158  =0.1032 1.0000 -0.7651 0.9515 -0.9515

61 4 0.2188 0.7195 -0. 7651 1.0000  =0.8040 0.8040

5 -0.0651 -0.2156 0.9515 -0.80%0 1.0000 =1.0000

6 0.0651 0.2156  =0.9515 0.8040  =1.0000 1.0000

11-2 3JusuwydE3qY
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_.——MBDEL” L Ml CRITERION = 1

PREDICTORS = 3= §

R = 0.3827 RSQ = 0.1465 - 34 ITERATIONS.
vV BETA 8 7
3 0.8106 0.0661
4 0.41771 0.0272
5 0.0 0.0
6 0.4500 0.9283

REG. CONST. = 2.0911

MODEL 2 M2 CRITERION = 1

PREDICTORS = 2= 2 5= §
P = 2 RSQ = 0.1260
P = § RSQ = 0.1261

R = 0.355] RSQ = 0.1261 2 ITERATIONS.
v BETA B8
2 0.357% 0.0315
5 0.012¢ 0.0248
6 0.0 0.0
REG. CONST. = 2.8968

MODEL 3 M3 CRITERION = 1

PREDICTORS = 2= 2
P = 2 RSQ = 0.1260

R = 0.3549 RSQ = 0.1260 1 ITERATIONS.
v BETA B
2 0.3549 0.0312

REGe. CONSTe = 2.9101

V]
e
-




. F=TEST 1 MODEL 1 VS MODEL 2

RSQ FULL = 01465 MODEL 1

RSQ REDUCED = 0.1261 NODEL 2

DIFFERENCE = 0.0204 °

DFN = . DFD = 267. F=RATIO = 64367 P = 0.0118

F=TEST 2 MOOEL 2 VS MODEL 3

RSQ FULL = 0.1261 MODEL 2

RSQ REDUCED = 0.1260 MODEL 3

DIFFERENCE = 0,000l

DFN = 1. DFD = 268. F=RATIO = 0.042 P = 0.8321

Q64




79.23 Attachment E-12
, (Page 1 of 2)

AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Regsearch and Evaluation

September 7, 1979

TO: Title I Reading Coordinators

FROM: David Dos;pS?'

SUBJECT: CAT Skill Area Analyses

Here are your CAT skill area analyses for last spring's testing. I am
sorry it took so long to get them to you; I hope they are still useful.

Enclosed are the following:
l. For each grade (1-5) for each school you work with

a. a printout showing the average percentage of
items in each skill area which were answered
correctly by Title I students.

b. a printout giving the same results for non=-
Title I students. Both printouts provide
the percentage correct for the national
norm group and for all AISD students tested
last April,

2. Graphs for plotting the results.

3. Printouts giving the results for all 25 Title I
schools combined. :

4. Descriptions of the skill areas.

In interpreting the results, keep in mind that the absolute percentage of
itegé correctly answered by Title I students is not as important as

the comparison of that percentage with the results for the other groups
(non-Title I students,¢AISD norms, national norms). A low percentage
correct By Title I students does not necessarily indicate a low achieve-~
ment levél if the other groups also got a low percentage of the items
right., Alsa remember that the stability of the results must be inter-
preted in ligh?‘o{\ghe number of students included (top of printout

.

under grade) and the number of items in the skill area. The results
increase in reliability as these numbers. increase. When the number of
students at a grade exceeds 30, the results should be adequate measures
of the group's achievement in the skill afeas.

- E-69 ()G-.



Attachment E-12

79.23 (continued, page 2 of 2)
Finally I suggest that you get a copy of last year's Needs Assessment

8o you can compare this year’s results for all Title I students with
last year's. There may be some useful information there about the
areas in which last year's program was espaecially strong or weak.

If you have any questions about the printout or would like to
discuss the results, let me know.

Approved: W @aj&?_
Senidr Evaluator for Compensatory Education Programs

Approved: Q%@[/& 2.7¢ W/&‘a/ |

Director of Office of Research %gﬁ Evaluation

DD:1lfs
ces Oscar Cantu
Lee Laws
D/
~ 6y
Q E-70




79.23 | | Attachment E-13
« (Page 1 of 15)

SKILL AREA ANALYSES FOR TITLE I STUDENTS
AND NON-TITLE I STUDENTS IN TITLE L SCHOOLS

v E-71
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79.23 , . | Attachment E-14
"~ (Page 1 of 9)

_ LINEAR MODELS USED TO PROBWCE EXPECTED VALUES FOR
MODEL C: STUDENTS WITH POSSIBLY INVALID POSTTESTS INCLUDED--GRADES 2-5.

Variable Description
1 o April, 1979, CAT Reading Total raw score.
A wmAbfii..l978. CAT Reading Total raw score if

Title I and at or below 40th %ile; O, otherwise. -

3 April, 1978, CAT Reading Total raw score if
non-Title_E\iéd above 40th %Zile; 0, otherwise.

4 April, 1978, CAT Reading [fotal raw score.

5 1 if Title I at or below 40th %ile; 0, atherwise.

The table below shows the CAT levels used by grade.

CAT Level

1978-79 Grade April, '78 April '79
2 1 2
3 2 2
4 2 3 -
5 3 3

—r

(]

Title I students were included iﬁ the analyses so a test~for equivaient
post or pre regression slopes could be done for those above and below
the cutoff. The two models used in the analyses are given below.
| Model 1: - l=U+2+3
Model 2: l=U+4+5

Predicted values based on non-Title I students above the cutoff can be
obtained by using Model 1 and multiplying the B weight for vector 3
times the selected pretest value and adding the regression constant .
(weight on the unit vector). Figures E-12 through E-15 give the pre-
diction equation for each grade.

o
<
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79.23 ) Attachment E-15
' (Page 1 of 5)

LINEAR MODELS USED TO PRODUCE EXPECTED VALUES FOR.
MODEL C: STUDENTS WITH POSSIBLY INVALID POSTTESTS REMOVED--GRADES 4 & 5.

Variable Description
1 April, 1979, CAT Reading Total raw score.
2 April, 1978, CAT Reading Total raw score.
3 April, 1978, CAT Reading Total raw score
if Title I and at or below 40th %Zile; O,
otherwise. -
4 April, 1978, CAT Reading Total raw score

if Non-Title I and above the 40th %ile.

S 1l if at Title I and or below the 40th Zile
O, otherwise.

The table below shows the CAT levels used by grade.

CAT Level
1978-79 Grade April '/8 April '79
4 2 3
5 3 3

Title I students were included in the analyses so a test for equivalent
post or pre regression slopes could be done for those above and below
the criterion. The two models used in the analyses are given below.

Model 1: l=U+
l=U+

+4 + 5
Model 2: 5

3

2 +
Predicted values based on non-Title I students can be obtained by using
Model 1 and multiplying the B weight on vector 4 times the selected pre-

test value and adding the regression constant (weight on the unit vector).
Figures E~16 and E-17 give the prediction equation for each grade.
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Insttumsne Descriveion: Iowa Teacs of Basic Skills, 1978 Pdieton, Form 7

Lavels .7 and § vera given co grades | and 2 respectively to messurs skills {n the
aress of Wovrd Analysis, Vocabulary, Resading Comprehension, 3pelling, Msch Coucepts,
Math Problems, and Mach Cowputation. IT3S levele 9=146 vere administsred to grades
3-8 with the cest level for students in grades 4=6 chosen on the basis 9of thaeir
preavicus achievemeuc scores. Thess test levels include eubtescs in all the arass
noncioned for levels 7 and 8, excepe for Word Analysis. Io addition, levels 9=l4
include subtests measuring Capicalization, Punctuation, Usage, Visual Macsriale, and
Rafersncs Macerials. The Taacher's Cuide provides empirical nomms (grade equivaleae,
perceatile, stanine) for che fall and spring. Incerpolaced notas are available for
aldyear. Natiomal, large city, and school building norms are provided.

To whom was the joscrument administered?

ALl elemencary and junior high sctudencs. Scudents enrollsd in {ncsgrated or salf-
coutained special educacion classes and grades 1-6 scudencs wich 1 or =o0tvs hours ia
Tsaource vars axampt. Non—English speaking studants (grades 1-8) were not exsmpe.
Zxempe specisl educacion scudencs were tested at the school's discrecion. Scores for
studencs vho were monoclinguel or dominant 4o a language other than English were not
included in the schooi or District sumaries. :

Hov zany times was the instrum adminiscered?
Oucs per student par year.

When wss_the inatriment administered?

The elementary schools adminiscered che cest April 15, 16, and 17, 1980. The daces

for the jundior high adminiscration were February 19, 20, and 21. Testcs vers admin-

fsteved {n the zorning. Make-ups were adminiscered che weak after the regular

testing. v

shere was the (Rstrument adminiscered?

1o esch AISD elementary and junior high school; usually i{n the student's regular
classroom,

“ho adminiscered che {nscrument?

Classroom teachers. Ia the junior highs and some sixth-grade schools, the counselor
or principal administered tha tasts over thae public address system using taped
dirsctions provided by ORE. Teachers actsd as test moanitors {n their clasarooms ac
these schools.

Whae training did che adminiscracors hsve?

Building Test Coordinators parcicipatad in planning seseions prior co the testing.

Tsacher training was the responsidility of the 3uilding Test Coordinator.  However,
taacher (nservics training wae available from ORE upon requesc. Teacuers and coun=
selors received written instructions from ORE, including & checklist of procedures

and a scripet to follow (n testc admipiscracion.

Wes the L(nstrument administered under standardized conditions?

Yes. Standardized inscructions were discributed. Cantral adminiseration and ORE
personnal nonitored {n a random selection of classrooms with resulcs indicacing
that testing couditions vere tesasonably consistant across the Disericc.

Were there droblems with the inscrument ov :he adminisecvation that wight
affect cthe velidity of zhe dacta?

Yo @owun jroblems wich >he inscrument. ?roblems in the administration are documented
{n che monizor's reports which are available at CRE.

“ho_developed :he instrument’

Tha University of Iowa. The ITBS {1 published by the Riverside Publishing Company
(Houghton Mi££1lin Company).

what cteliability and ~validicy daca are available on the i(nstrument’

The reliability of ths subtescs, ags summarizad by RKuder-Richardson Fermula 20
coafficient. ranges from .50 o .98, across subtests and levels. The L3asuas of
content and coustruct validity are addressed in che publisher's preliminary techmical
sumary. pp. L3-1S5. .

Are there no jaca avsilable for latsrprecing the resulces?
Norm data are available in zhe Tsacher's Guida.
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IOWA TESTS OF BASIC SKILLS

)
&

Purpose

The results of the Iowa Testd of Basic Skills (ITBS) were used to answer
the following decision and evaluation questions for the .Title I ’
evaluation for 1979-80. -

Decision Question D3: .Should the Title I Reading component
be modified? 1If so, how? '

. _ .. Evaluacion Question D3-1: Were the objectives of the
ot Title I Reading Component met? The objectives were:

[}
» Upon completion of the 1979-80 school year, students in the
' Reading program in grade 1 will score as folle.ss on April,

. 1980, administration of the California Achievement Test*
o (Reading Section):

34% will score at the 64th -percentile or above
25% will score between the 44th and 63rd percentiles
11%Z will score between the 33rd and 43rd percentiles
14% will score between the 2lst and 32nd percentiles
16% will score at or below the 20th percentile

Upon completion of the 1979-80 school year, students in the
Reading program in grade 2 will make the following gains as
measured by the California Achievement Test* (Reading Section):

19% will gain 10 percentile points or more

4% will gain 7-9 percentile points

4% will gain 4~6 percentile points

6% will gain 1-3 percentile points

67% will show normal gain or less for students at

the same level

Upon completion of the 1979-80 school year, students in the
Reading program in grade 3 will make the following gains as
measured by the California Achievement Test* (Reading Section):

302 will gain 10 percentile points or more
6% will gain 7-9 percentile points
7% will gain 4-6 percentile points
12% will gain 1-3 percentile points
45% will show normal gain or less for students at
the same level

* The posttest will be the Iowa Tests of Basic Skills. A local equating

study will provide CAT percentile equivalents for measuring the
objectives.

o 3y
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Upon completion of the -1979-80 school year, students in the
Reading program in grade 4 will make the following gains
as measured by the California Achievement Test* (Reading Sectiom):

22% will gain 10 percenuile points or more
6% will gain 7-9 percentile points
6% will gain 4-6 percentile points
10% will gain 1-3 percentile points
56% will show normal gain or less for students at
. ‘the same level

Upon completion of the 1979-80 school year, students in the
Reading program in grade 5 will make the following gains as
measured by the California.Achievement Test* (Reading Section):

267% will gain 10 percentile points or more
6% will.gain 7-9 percentile points
10% will gain 4-6 percentile points
10% will gain 1-3 percentile points
487% will show normal gain or less for students at
the same level

Decision Question D5: Should the Title I Extended Day Component
be continued, expanded, or revised? If so, how?

Evaluation Question D5-1: Were the objectives of the
Extended Day Component met? The objectives were the
same as those objectives for the Reading Program.

Evaluation Question D5-2: Did the Extended Day participants
show, greater gains than a matched group of participants in the
regular Title I program at Sanchez?

Evaluation Questinn D5-3: How cost effective was the Extended
Day Component compz 1 with the regular Title I program at
Sanchez?

The ITBS was also used in partial fulfillment of Information Needs 17 and
I8 for the Annual Program Documentation.

Information Need I7: For each grade served by an instructional component.
what was the average gain from pre to post?

Information Need I8: Did the Title I program meet its objectives?

Same as above.

* The posttest will be the Iowa Tests of Basic Skills. A local equating
study will provide CAT percentile equivalents for measuring the
objectives.,
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Procedure

The lowa Test of Basic Skills (ITBS) was administered-to all AISD students
. in grades 1-8 as part of the Systemwide Testing Program. For detailed
explanations of procedure and analyses, the reader is referred to the
Final Technical Report, Systemwide Testing, publication number 79.14.

&

Results

Evaluation questions and information needs which :éed the ITBS as an
information source required the calculation of the gain in achievement
made by groups of students from spring, 1979, to spring, 1980. Since

the California Achievement Tests were given in 1979 and the ITBS was

gilven ig 1980, the scores from the two years are not directly comparable.
An equating study (for details see publication number 79.53) was done in
1980 so that the results could be compared. In the evaluation of Title I,
the spring, 1980, ITBS scores were converted to CAT scores for analysis.
The results for the evaluation questions and information needs are re-
ported in Appendix E, the California Achievement Tests, of this volume.

o
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EARLY CHILDHOOD OBSERVATION FORM




Instrument Dascription: Early Childhood Observation Form

- Brief description the instrument:

The Earlv Childhood Observation Form {s an obgarvation instrument desiined to
collect {nformatton on the activities of a pre-K student during the sehool dav.
The variables observed include language spoken, group size, activitv, {dentifica-
tion of the idults working with scudents {n an instructional capacity, idencifie
cation of. the individuals primarily responsible for the instruction, adult
contact, and curriculum used.

a

o whom was %he instrument administered?

Randomly selacfed students in Ticle I Early Childhood Program.

.

How nanv :imes was the inscrument adminiscered?
Unce for each student observed; sixty times in all.

When was the instrument administared?
from Novembar 28, 1979, chrough April 29, 1980,

Where was the instrument adminigtered?

. In classrooms, libraries, and any other arsa in the school wners students
recaivad instruccion.

Who administered the inscrument’?
A Title I aevaluation assistant.

Fhac craising did the adminiscrators have’®

General training in observation processes and a practicua in observing with the
Early Childhood Observation Form.

Has tha instrument administered under standardized conditions’

Classroom situations varied.

<qre there problems with zhe inst the admiaigtration =hat =aizht
affecs =he validizv of zhe data’

Some teachers identified the student under observation and mav “ave altared
thelr “ehavior toward the student.

dho _devaeloped zha ins:rgmen:?

The Office of Research and Evaluation.

Jhat veliabiliecv and valiafzr iata are ivailable on zhe {astrumencs?

Reliaoilityv observations were conducted n Decembar L3, 1379, ind Februarw 3, 1980
In srder to obtain intarrvater reli. ‘'iev coetficients for “Hoth December ind
Februarw. each day of observarion was freated as two half-davs. Reliabilice
coefficients for the 33 variables were sbtained €or zhe two December half-davs, '
the two Februarv half-davs, and all Jour half-davs combined. ‘when all four Ralf-
davs were included in che analyses, 25 variables vielded coefficient af .93 or
dbove, and onlv two variables vielded coefficients Yelow .35. These reliabilitzy
astimates ware considered accevtable for the purdose of the studv.

Are chere notv3 43ata avai-abla for {acerpreting the rasul:ss?

Mo,

_m

El{j}:~ G=2 , :3.3 f}

Aruitoxt provided by Eic:
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EARLY CHILDHOOD OBSERVATION FORM

Purpose

Information from the Early Childhood Observation Form was used to answer
the following decision and evaluation questions for the 1979-80 Title I
Evaluation Design. ’ =

Decision Question D4: What directiom should Title I's effort
in Early Childhood Education take? '

Evaluation Question D4=5: How did the implementation of
the Title I and Migrant Early Childhood Programs compare
in terms of time spent in'instguction, average group size,
amount of time spent with the teacher, etc?

Procedure

The Early Childhood Observation Form was developed during 1979-80 for use
in evaluating and comparing the Title I and Migrant pre-K programs. A
draft instrument was developed following discussions by Title I Migrant
evaluation staffs, and consideration of input from the Title I Early
Childhood Coordinator. Extensive instructions for use of the instrument
were prepared to define the various observation categories, The draft
instrument was field-tested for 12 hours in November in a total of three
Title I and Migrant pre-K classrooms, Following the field-testing,
additional revisions were made in the 'instrument and its instructions,
More revision« were made in the instructions throughout the observation
period as the need arose, Attachment G-1 is a copy of the final instrument,
and Attachment G-2 provides the instructions for its implementation.

The design of the Early Childhood Observation Form provides for the
observation of one student™s classroom activities for the period of one
instructional day, Day-long oBservation of randomly selected students,
combined with a random selection of observation days, were considered to
provide a more representative picture of the on-going instructional activities
than would a briefer observation, Attachment G-3 shows the procedures
used in selecting observation days in Migrant classrooms. A total of 40
observations were conducted, with five observations conducted in each of
the eight Migrant pre-K classes, A total of 60 Title T observations were
conducted, with 10 observations conducted in each of the six Title I
pre~K classes,

Some research evidence indicates the presence of an observer in the classroom
tends to affect the nature of the activities occurring, However, since the
presence of an observer was a constant situational variable, it was felt the
effect of an observer's presence would be equal for all students and would
not affect the validity of comparisons made between groups of students,

G-3 ,3&21
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The Early Childhood Observation Form employs a time-sample system that
requires the observer to record observations at the end of every minute.
A one-minute time duration was selected as appropriate, since a period
of less than one minute would have required an inordinate amount of
attention by the observer to the form, and a period of more than one

‘,minute would not have been a sufficiently sensitive indicator of the
activities transpiring.

In mid-November a memo (Attachment G-4) explaining the observa;égns
was cent to the principals with Title I and/or Migrant pre~-K c!®%ses.
The memo explained the purpose of the observations and the procedures
that would be employed. Title I classes were not told when observations
would occur.

' The steps below were taken with each observation in a Title I classroom.
See Attachment G-2 for more detailed information,

1) Students for the observation were randomly sel;>ted
from attendance forms provided by the pre-K teachers.

2) The observer reported to the schéol 5-10 minutes
early to check in at the sfhool office and acquaint
herself with the pre-K teficher in whose classroom
the observation was beipg conducted. At that time
the pre-K teacher was agked to identify the student
previously selected for the observation along with
the alternate students. 1f the student selected
for the observation was absent, an alternate was
observed. )

3) After identifying the student for observation, the
observer proceeded to observe the selected student
throughout the school day according to the direc-
tions in Attachment G-2. During the observations
the observer sat in an out-of-the-way place so as
not to interfere with classroom activities, but
such that the observer could see and hear as many
classroom proceedings as possible. Although the
observer was allowed to change positions if neces-
sary, walking around the room was avoided whenever
possible.

4) The observer did not talk to the students in the
classroom. If one of the students began to speak
to the observer, the observer told the student she
had work to do and could not talk.

5) At the end of the school day, the observer asked the
pre-K teacher the name of the curriculum source of
the instructional activities observed during the day.

335
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6) A copy of the completed observation was given to the
pre-K teacher before the observer left the school at
o the end of the day, or was sent to the teacher through
the school mail. The observer was allowed to answer
any questions the teacher might have about the purpose
of the observation or the nature of the observation
- form, but was not allowed to offer any comments about
the identity of the student observed or the outcome
of the observation.

The procedures used for the Title I Migrant pre-K observations are detailed
in the 1979-80 Title I Migrant Final Technical Report, publication number
79.09. ~ :

After returing E§¥0R§,'the ohﬁél;hf reviewed the results for errors in
coding. ‘

The data on the Early Childhood Observation Form (for both Title I and
Migrant) were keypunched and verified by the keypunch services at the
Southwest Educational Development Laboratory. After keypunching, the
observations were checked on a minute-by-minute basis for logical errors

in coding The erroneous minutes were identified and corrected by using

the infornation in the "Notes" column. When no more errors could be detected
by the computer, a tape was made so that analyses could be done using the

Dual Cyber system at the University of Texas. Attachment G-5 is a copy of
the card file layout. The data are available at U. T. on permanent file
A6l1l, and 0OBS1.

Reliability observations were conducted on December 18, 1979, and Febtua
8, 1980. On both occasions, the Title I observer and the Migrant observer
were present in the same classroom and observed the same pre-K student,
The intraclass correlation coefficient was used to measure the consistency
of the ratings. This correlation assesses judgemental consistency by
indicating the relative excess of among-subjects over among-raters
variation. Observation totals were compared using program INTRAR of the
EDSTAT statistical package on the University of Texag Dual Cyber computer
system. Parameters were as follows:

Number of variables = number of categories of variables
Number of subjects = number of different students observed
Number of data sources = number of observers

ln order to obtain interrater reliability coefficients for both December
and February, it was necessary to treat each day of observation as two
half-days. As a result, reliability coefficients for each of the 33
categories were obtained for the two December half-days (Figure G-1),

the two February half-days (Figure G-2), and all four half-days combined
(Figure G-3). The reported coefficients are estimates of the reliability
of single-judge ratings. When all four half-days were included in the
analysis (Figure G=-3), 25 of the 33 categuiries yielded coefficients of
.93 or above, and only two categories yielded couefficients below .45.
These reliability estimates were considered acceptable for the purpose of

the study.
333
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. The SPSS programs CROSSTABS, MULT RESPONSE, and BREAKDOWN were used to
analyze the Title I and Migrant data. The control file is available at
U. T. on permanent file A6ll, and OBSPS. Attachment G-6 is a listing
of the control file. ' '

f
Results

The classroom observation results will be presented in two ways. First,
the results will be used to compare the way instruction was provided
in the Title I and Migrant Programs. Then the vesults will be presented
by Title I classroom so variation between classrooms can be examined.

Figures G-4 through G-'8 present the comparison of Title I and Migrant
results. The following statements summarize some of the major differences
between the programs which can be found in these figures.

¢ Spanish was used about 25 minutes more each day
during instructional time in the Migrant classes.

. "Migrant students received instruction in somewhat
smaller groups.

e The school day for migrant students was about 19
minutes shorter than the Title I school day.
Given a 180 day school year, that 19 minute
difference means that Title I students receive
about 8.75 more days of pre-K than migrant students. .

e In addition, tha Title I students received about 22
more minutes of instructicn each day. The migrant
students would need about 26.4 extra days of instruction
to get the same total instruction in a 180 day year
(22 min. X 180 days + 150 min./day = 26.4 days).

® Half of the 22 minute difference in the amount of
instruction came in formal instruction.

e Title 1 teachers worked about 15 minutes more
with students each day.

e The teacher was primarily responsible for a higher
percentage of the instruction in Title I than in
Migrant classes. The reverse was true for the
aide.

e There was very little curricular overlap between
the programs. Title I students spent about 51
minutes a day working on activities from the
AISD curriculum. Migrant students worked on
Bilingual Early Childhood Program (BECP) activities
about 58 minutes a dav.

. . 334
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° Titlé I students had more teacher con:act and less aide = °
contact than migrant students.

Appendix B, the "Test of Basic Experiences," concludes that the gains made
- by Title I students during the year outstrip those made by the migrant

students and that differences in either the background of the students

(migrant status vs non-migrant status) and/or their pre-K experiences

contribute to the differential gains. : : !

After examining the above findings, especially those related to the amount

of instruction received by the two groups, one might hypothesize that much

_ \ of the difference in gains is related to variation in the way time i{ used

\\\ in Title I and Migrant classes. Indeed, these findings support earlier

\\éomparisons of the two programs (see Appendix J, 1978-79 Title I Final

echnical Report, publication number 78.61) which reported similar differ-
ehses between the programs. . .

However, if differences in the amount of {nstruction influence. the gains
made by the studeats, then consistent differences should occur within

the Title I program as well as between the two programs. Figures G-19
through G-33 compare the observation results by Title I classroom in the ,
same way the earlier figures compared the two programs, For ease of
comparison, each Title I classroom receives- the same class number in this
appendix that it received in Appendix B, the "Test of Basic Experienges,"
As reported in that appendix the classes made gains on the TOBE as follows:

Class Raw Score Gains-
1 11.2
5 10.8
) 9.7
2 7.2 .
4 5.8 .
3 3.1

An inspection of Figures G-19 through G-33 reveals no consistent relation-
ships between the observation variables and gains on the TOBE., 1In fact o
when the average values (on observation variables) of the top three

scoring classes are compared with those of the bottom three scoring classes,
such seemingly illogical inferences as the following &in be made:

® The more total instruction the students receive,
the lower their gains,

e The greater the time spent in noninstructional
activities such as eating, sleeping, and standing
in line, the greater the gains.

® The more adult contact students have, the less
they learn, :

'y Specifically, the greater the instructional contact
with the teacher, the lower the gains.

G-7
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It appears that something is in error, and more thought must be given to
these findings. A start to that process is given below in a pumber of
statements which should be considered when time permits.

Some possible reasons for the lack of relationships are as follows:

- a, The differences observed between clagsses ( or
perhaps a subset of those differences) are not
statistically significant. Therefore no relation=-
ship with achievement gains should be expected.

b. The observation variables are unreliable. (See
the procedure section of this appendix).

¢. The observation results are not valid; the
teachers changed their behavior when under
observations.

d. The measures do not measure variables which are
important in influencing gains.

e. The measures are valid and meaningful but other
measures (teacher attributes not assessed, con-
tent, etc.) are of overwhelming importance.

f. Something is wrong with the TOBE results. Some
teachers taught the test or taught to the test.
An observation by a proctor that one student
seemed to be responding correctly to items be-
fore the teacher read them adds some credence
to this possibility. A replacement for the
TOBE should be sought for the 1980~81 school year. ’

Another possible problem with the TOBE 1is its difficulty level as a pretest.
About 25% of the students scored at or below the chance level on the pretest.
It 1s possible that the gains made by some classes are underestimated. Con-
sideration needs to be given to selecting a new test for 1980-81.

Such an ambiguous situation within the Title I Program creates doubts about
possible relationships between the observations variables and TOBE gains
which might explain the differences in gains made by participants in the
.two programs. Until these ambiguities can be understood, caution should be
used in drawing inferences from this appendix or Appendix B, However, it
seems clear that the Migrant Program classes could increase the amount

of instruction provided daily.

33¢
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Category Reliability

Language

Silence .9593

English . 9696

Spanish ) *

+ Mixture - English & Spanish «3846

Undetermined : .0000
Mean Grou; Size «7073
No Instruction

Other 1.0000

Breakfast *

Lunch ; 1.0000

Nap 1.0000

Snack 1.0000

Recess *

Forﬁal Instruction
Formal Instruction 1 .9936
Formal Instruction 2 *

Informal Instruction
Informal Instruction 1 . 9955
Informal Instruction 2 .9903

" Instructional Involvement

Teacher .9929
Aide .9963
Student Helper *

Other 3 .7785

*No time use observed in this category.

Figure G-1, INTRACLASS CORRELATION ESTIMATES OF INTERRATER
RELIABILITY FOR TWO DECEMBER HALF-DAYS (TWO
SUBJECTS, TWO OBSERVERS). (Page i of 2)
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Category Reliability
Instructional Responsibility :
Teacher .8935
Aide 9776 °
Student Helper . *
Other . @ 1.0000
No One : .9364
Adult Contact
Teacher .9414
Alde .9396
Student Helper . »
Other .9600
No One 9711
Curriculum
BECP *
AISD .9901
Other ° *

*No time use observed in this category.
,

Figu}e G-1. (cpﬁtinued, page 2 of 2)

G-10

<«
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Category Reliability
Language
Silerice .9813
English <9757
Spanish 1.0000
Mixture -~ English & Spanish .9231
Undetermined *
Mean Group Size .9970 -
No Instructicn
Other .9955
Breakfast .8579
Lunch o .9417
Nap .9999
Snack 1.0000
Recess *

Formal Instruction
Formal Instruction 1 . 1.0000
Formal Instruction 2 - . *

Informal Instruction
Informal Instruction 1 *
Informal Instruction 2 . 1.0000

Instructional Involvement

Teacher .9942
Aide 1.0000
Student Helper .9999
Other *

* No time use observed in this category.

Figure G-2. INTRACLASS CORRELATION ESTIMATES OF INTERRATER
RELIABILITY FOR TWO FEBRUARY HALF-DAYS (TWO
SUBJECTS, TWO OBSERVERS). (Page 1l of 2)

33«
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~ Category ) Re_liab ilicy
.. )
Instructional Responsibility
Teacher . ’ .9882.
Alde . *
Student Helper .9928
:he“t M - *
e No One . .9945
“ ~ adule Contact
Teacher : .5991
Alde .0000
Student Helper .9998
Other ' *
“No One .9962
" Curriculum
BECP - 1.0000
AISD *
Other : *

* No time use observed in this category.

Figure G-2. (continued, page 2 of 2)

P e

. o 3 i

G-12




Category Reliability
Language :
Silence ' .9546
English .9595
Spandish 1.0000
Mixture - English & Spanish 4138
Undetermined .0000
Mean Group Size <9996
No Instruction
Other .9947
. Breakfast .8579
R Lunch 9427
Nap 1.0000
Snack : 1.0000
Recess *

Formal Instruction
Formal Instruction 1 .9969
Formal Instruction 2 *

Informal Instruction
Informal Instruction 1 .9955
Informal Instruction 2 . .99Q9

Instructional Involvement

Teacher .9933
Alde .9963
Student Helper .9999
.Other .7785

* No time use observed in this category.

Figure G-3. INTRACLASS CORRELATION ESTIMATES OF INTERRATER
RELIABILITY FOR FOUR HALF-DAYS (FOUR SUBJECTS,
TWO OBSERVERS). (Page 1 of 2)
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Category Reliability
Instructional Responsibility
Teacher .9789
Alde .9776
., Student Helper .9928
: % Other 1.0000
¥ No One .9367
Adult Contact
Teacher .8816
Alde .9352
Student Helper .9998
Other . 9600
No Ome .9657
Curriculum
BECP 1.0000
AISD .9967
Other *

* No time use observed in this category.

Figure G-3. (continued, page 2 of 2)

G-14
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TO READ FIGURE G~4 :

THROUGH FIGURE G-18 ¢ The top
number in each box is an
estimate of the average
number of minutes each
day spent in the category
in question. The number

. in parentheses is the
percent of total number
of minutes observed during
formal instruction and in-
formal learning. 'Multicoded"
means more than one category
could be coded during a minute
of observation.




. POPULATTON m SPANISH MIXED

91-2

UNDETERMINED m TOTAL

Title 1 <1 0 120

N = 60 (<1%) (0%) (62) (100%)
Migrant 8 <1 4 109 -
N = 40 (8%) (<1%) (3%) (100%)

rigure G-4 ,

Title 1
N = 60

| LANGUAGE USED %URING FORMAL INSTRUCTION 1.

UNDETERMINED

SILENCE

45
(100%)

Migrant
N = 40

Figure (-5,

Title |
N = 60

LANGUAGE USED DURING INFORMAL LEARNING.

139 <1
(85%) (<12)

UNDETERMINED

STLENCE

38
(100%)

165
(100%)

Migrant
= 40

Flgure -6,

105 16
(711%) (11%)

LANGUAGE USED DURTNG TOTAL INSTRUCTIONAL TIME OBSERVED (FORMAL INSTRUCTION 1 AND

ITHFORMAL LEARNING).

148
(100%)




Average
Group Size

l4 or Greater

Title |
N = 60

Mlgrant
N = 40

Flgure -7 . TIME SPENT IN GROUPS OF VARTOUS SIZES DURING FORMAI, INSTRUCTION l.

Title 1 19
N = 60 (427%)

(9]
!
P
~J

Migrant 18
N = 40 (46%)

l  POPULATION

—

Title | 29 27
= 60 (18%) (17%)

Migrant 29 27
N = 40 (20%) (19%2)

Flgure G-9 . TIME SPENT IN GROUPS OF VARIOUS SI1ZES DURING TOTAl. INSTRUCTIONAL TIME.

G 347
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Title 1
N = 60

INFORMAL LEARNING

TOTAL TIME

390
(100%)

Migrant
N =40

Flgure G-10,

POPULATION

Title 1
N = 60

Formal Instruction

TIME SPENT IN ALL ACTIVITIES.

Informal Instruction

3N
(100%)

- TOTAL T1ME

172
(100%)

Migrant
= 40

POPULATION

Title 1
N = 60

Figure G-11.

Rreakfnﬂé

Lunch

"TIME SPENT TN INSTRUCTIONAL ACTIVITIES.

79
(36%)

Snacks

Recess

Other

150
(100%)

Total Time

218
(100%)

Migrant
N = 40

Flgure G-12 .

TIMIE SPENT

59
(277%)

IN NON-INSTRUCTTIONAL ACTIVITIES.

221
(100%)




S . s

61-92

Tltle 1

N = 60

Migrlﬁit

N = QQ\M/
Flgure ¢-13.

POPULATION

Title T
N = 60

INSTRUCTIONAL INVOLVEMENT OF ADULTS WITH STUDENTS (MULTI-CODED).

TEACHER

(53%)

18
(11%)

Migrant
N =40 °

Flgure G-14 .

350

62
(42%)

AMOUNT OF TIME VARIOUS INDIVID'ALS WERE PRIMARILY RESPONSIBLE FOR THE INSTRUCTION.

Title I
N = 60

26
(18%)

Migrant
N = 40

Flgure (-15.

TIME SPENT USING BECP AND AISD CURRICULA.

351
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POPULATTION

Title I
N = 60

TEACHER

®

NO ONE

Migrant
N = 40

POPUI ATTON
Title I
N = 60

Migrant
N = 40

Title 1
N = 60

ATIDE

STUDENT HELPER.

OTHER

Mligrant
N = 40

Fipure 618,

ADULT CONTACT DURTNG TOTAL INSTRUCTIONAL TIME (FORMAL TNSTRUCTION 1 AND INFORMAL LEARNING

1 AND 2, MULTI-CODED).
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. English - _ _Spﬂiqh __Mixed U._n.deten;fned No Lang. __Total
Class . Min, -_____;\'/o Min. % Min, 4 Min, A Min, % Min. 4
1 53 97 0 0 0 0 0 o 2 3 55 100
2 154 96 1 1 L <l 0 (e 6 4 lel 100
3 78 94 0 0 0 0 0 0 1 1 79 100
4 L4b 9 ! <] ! <1 0 0 10 6 157 100
S L ¥4 89y <l <l 1 1 0 0 17 10 172 100
6 89 95 0 0 0 0 0 0 5 5 93 100
. Figure G-19, LANGUAGE USED DURING FORMAL INSTRUCTION 1.
D —_-_ly:g_li;,h—__‘ _-_-_M_S—l)—;lllishﬂ ___M—i—{eﬁ Undetermined __No Lang. ___Total
Class  Min. % M. A Min, % Min, % Min, A Min. 4
l 31 b4 0 0 0 0 0 0 18 16 48 100
2 21 58 0 0 0 0 0 0 15 42 36 100
4 51 68 0 0 0 0 0 0 25 33 76 100
4 22 17 0 0 0 0 0 0 7 23 29 100
5 19 43 0 0 0 0 0 0 25 57 43 100
6 19 49 0 0 0 0 0 0] 20 51 39 100
Figure G-20.  LANGUAGE USED DURING INFORMAL LEARNING, '
ln_p_*llsh -m—““ﬁ-shn-nui-.«.;_lzj—”—. __ﬂ_l_)ie-(f ) Undetermined .__f‘i&lm_ I.an—g . ___Total
Class Min, 2 Min. % o Min A Min, A Min, % Min. %
I 84 81 0 0 0 0 0 0 19 19 103 100
2 175 8Y | <1 | <1 0 0 21 11 197 100
3 129 83 0 §] 0 0 0 0 26 17 155 100
4 168 Yl i <] 1 ~1 0 0 16 Y 185 100
172 80 1 <l 1 <l 0 0 42 19 215 100
6 L6y 7 81 0 0 0 0 0 0 25 19 132 100

Figure 6G-20,  LANGHAGE USED DURING TOTAL INSTRUCTTONAL TIME OBSERVED (FORMAL INSTRUCTION | AND
INFORMAL LEARNING;,

25 ¢




14 or

o 2 sy 8-10 11-13Greater Average
Class  Min, % Min. % Min o Min A Min. % Min, % Group Size
1 3 5 4 8 11 20 0 0 0 0 37 68 13
2 8 5 t | 21 13 1 1 g! 2 128 79 15
3 1 4 9 11 5 7 12 15 15 19 35 44 11
4 10 7 8 5 17 11 9 6 -50 32 62 39 13
) 26 () 15 Yy 30 17 39 22 27 16 36 21 9
6 11 12 ] l 5 6 <1 <1 1. T 75 80 15
Filgure G-22, TIME SPENT IN GROUPS OF VARIOUS S1ZES DURTNG FORMAL INSTRUCTION 1.
T - T l4 or
N . 2mh 0=1 .. 8-10 o 11-13 _Greater Average
.Eliﬁﬁ.*wW._lQL_" %“_- Min. % Min. % Min. % Min. % Min. % Group Size
1 18 36 23 47 2 S 0 0 1 2 5 10 4
2 14 40 13 37 4 12 <] 1 0 {) 4 11 4
3 217 15 47 63 0 0 () 0O Q 0 2 2 3
4 7 25 15 573 6 22 0 0 0 0 0 0 3
5 27 62 15 34 1 2 <l 1 0 0 <l 1 2
6 20) 53 173 34 1 2 <l 1 1 2 3 9 3
Figure G-23,  TIME SPENT IN GROUPS OF VARTIOUS STZES DURING INFORMAL [LEARNING,
B ) T T T 14 or
L __2-4 S Ly - 8-10 L B-13 _Greater Average
Class Min, % Min. % Min, % __Min. 4 Min, yA Min. 7 Group Size
| 20 1Y 27 26 13 13 () 0 1 1 42 41 9
2 RR ' 4 7 25 1y 1 ] 3 1 132 67 13
3 30 19 Y0 36 5 4 12 8 15 10 37 24 7
4 17 Y 24 13 24 13 9 5 S0 27 62 33 11
5 513 2S 30 14 31 14 349 18 27 12 37 17 7
6 3 24 14 11 6 5 l } 1 1 78 59 12

G=24,  TIME SPENT IN GROUPS OF VARIOUS S1ZES DURING TOTAL INSTRUCTION TIME,
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Informal Total Time in
No Tnstruct {on Instruction 142 _. Learning All Activities
Class _ Min, 1 Min, A Min, %4 Min, Z
I 257 66 85 22 48 12 390 100
2 1973 49 161 41 36 Y 390 100
3 245 60 79 20 76 19 390 100
4 205 53 157 40 29 7 390 100
5 175 45 172 44 43 11 390 100
6 245 63 107 27 39 10 390 100
Figure G-25, TIME SPENT IN ALL ACTIVITIES.
e Informal Informal Total
Instruction 1 Instruction 2 Instruction 1 Instruction 2 Instruction
Class  _ Mio. % Min, A Min, % Min, Z Min, A
I 35 41 30 23 4 3 44 33 133 100
2 161 82 0 0 8 4 28 14 197 100
3 79 51 0 0 2 1 74 48 155 100
4 157 85 0 0 [0 5 19 10 185 100
5 172 80 0 0 3 2 40 19 215 100 .
6 93 64 14 9 6 4 33 213 146 100
Flpure G=26. TIME SPENT IN INSTRUCTTONAL ACTIVITIES,
o T T AT
ot % M T M % Wi, % Min. ¥ Min. 7 Min, "4
1 26 10 25 10 8O 3] 1 ! 11 4 113 44 257 100
2 0 0 26 14 81 42 2 16 9 65 34 193 100
3 27 i1 27 ! 7030 I 5 18 8 82 35 235 100
4 26 I3 27 1 b4 31 3 8 4 73 36 205 100
5 0 0 27 16 BO 46 3 2 6 4 58 43 175 100
6 21 Y 27 Il 102 42 6 2 16 7 73 130 245 100

TIME SPENT IN

NON-INSTRUCTIONAL ACTIVITIES,

. 300




o haeher TR T Srdend e lpey T oder

Class - Min. % Mo, % Min. % Min. %

B | 67 93 217 4 0 0 4 b6

- 2 130 80 66 41 0 0 8 5

! 128 45 17 13 0 0 2 2

4 156 88 55 31 0 0 7 4

9 197 973 11y 56 0 U 6 3

6 111 93 28 23 0 0 7 6

Flgure G-28.  INSTRUCTIONAL INVOLVEMENT OF ADULTS WITH STUDENTS (MULT1-CODED),

“-—*'—m-ljgdib_g}: L Alde o Student llelper __._Other Na One
Class  Min, 7 Min, A Min. 4 Min. 4 Min. Z
l 37 16 7 7 0 0O 4 4 56 54
2 Y2 417 37 19 0 0 8 4 61 31
3 76 4Y 2 1 0 0 2 1 76 49
4 16 63 25 13 0 0 7 4 37 20
5 125 58 373 16 0 0 1 1 56 26
6 74 56 6 4 0 0 / b 45 34

Flgure G-29.  AMOUNT OF TIME VARIOUS IND1VIDUALS WERE PRIMARILY RESPONSIBLE FOR THE INSTRUCTTON.

Class _ BECP " AISD.
1 §] 27
2 () 8]
3 0 42
4 13 9%
9 0 H6
6 0 273

Figure G-30, TIME SPENT
USING BECP
n - - AND AISD CURRICULA.
) g




T teasher ___Alde _ Student MWelper  __ Other _ _ No Ona .
Class ~ Min, % Min, 4 Min, 4 Min. %4 Min. %
i 18 70 6 12 0 0 3 5 8 15
2 92 57 36 22 0 0 8 5 25 16
3 72 91 ! 1 0 0 2 2 5 6
4 17 14 18 11 0 0 7 4 15 10
5 119 69 29 17 0 0 1 1 23 13
b 74 9 4 4 0 0 6 6 10 11
Figure G-31, ADULT CONTACT DURING FORMAL INSTRUCTION 1 (MULTI-CODED),
- -_~-~'l_e‘l(l[t:‘j“ ___Afde Student Helper ____Other ___No One
Glass  Min, % Min. Z Min. 4 Min, % Min, %
| 2 4 2 3 0 0 0 0 45 93
2 3 / 2 6 0 0 0 0 31 87
3 5 i <1 1 0 0 <l 1 70 92
4 2 7 2 8 0 0 0 0 24 85
9 3 b 2 4 0 0 <1 <1 39 89
) 2 5 1 l 0 0 1 3 35 91
CFlgure G-32.  ADULT CONTACT DURING INFORMAL LEARNING (MULTT-CODED),
et T T AT Student telper Ofher No One
Glass  Min. A Min, Ao Min, % Min, A Min, %
l 40 19 8 8 0 0 3 2 53 51
2 95 48 18 19 0 0 8" 4 57 29
| 17 ) 2 1 0 0 2 1 74 48
4 119 oh 420 1 0 0 7 4 40 22
5 122 s [ 4l 4 0 0 2 1 62 29
O It 58 |\ 4 3 0 0 7 5 45 34
\

Flgure G-33,  ADULT CONTACT DURING TOTAL TINSTRUCTIONAL 'TIME (FORMAL INSTRUCTION 1 AND INFORMAL

LEARNING T AND 2, MULTI-CODED).
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79.23 Attachment G-2
(Page 1 of 6)

INSTRUCTIONS FOR USING THE EARLY CHILDHOQD OBSERVATION FORM

L

This observation instrument was developed to provide information for
use in comparing Title ! and Title I Migrant early childhood program
classes. The observations in pre-kindergarten classes are day-long
observations ¢f single pre-k students.

Prior to the observation, the observer selects four students at ran-
dom from the class to be observed. The first student selected is

the student to be observed. The other three are backup students. In
order to keep the teacher's knowledge of which student is being ob-
served from influencing her behavior toward that child during the

day, the observer asks the teacher to 1dent1fy all four students. The
name of the student under observation is not revealed to the teacher
until the end of the day. :

The information described below is then recorded on a minute-by-minute
basis for the schoo: day.

Card Number

The first column on the left indicates the card number on which the
information on each three-line section of the observation form will

be keypunched. The observer adds the necessary digits required to make
the numbers consective from 1 to 130. for the school day.

Lanquage

The predominant spoken language is coded for each minute except during
oreakfast, lunch, nap, snack and recess. The landuage coded is not limited
to the language spoken by the teacher but is based on the total sxnerience
of the student during the minute. It is the 1anguage heard Sy the

students under observation regardless of whether it is spoken by the
teacher, aide, the student under observation, someone alse, or a com-

bination of these sources. The following codes are used to record
lanquage:

3lank = Mo language used. Silence.
1 = Znglish was the predominant language.
2 = Spanish was the predominant language.
3 = An squal mixture of English and Spanish was heard.
4 = Undetermined (observer cannct hear).

Group size is determined by the number of students involved ir an activity
with the student under observation. I[f no other students ire involved

in an activity «~ith the observed student, droup size is recorded 3s one.
Therafore the group size s the numper of stucents involved in the activity,
including the student under observation.

ctiyitias
!
Sach minute of the school day is coded as celonging 2 cne oF the three
following categories: :365
G-28 1



79,23 . : Attachment G-2
tinued 2 of 6
a. Formal Instruction: Formal instructional activities am(ecot?!osneue » Page 2 of 6)
activities 1n which the student under observation works directly
with an adult in a group or alone. The activities in which he
or she is engaged are planned and have specific rules or expec-

tations concerning student benavior. The Key element is that
the studgnt’s behavior is directad in some way by an adult.

Formal instructional activities are coded in one or two of the
following manners: '

l. A"1" is placed in the column under Formal
Instruction for each minute the student
under observation is engaged in a planned
activity occurring under the direction of
an adult.

Formal instruction may occur outside of the
- reqular classroom. For example, formal
instructional activities occurring in the
library or in other Early Childhood class-
rooms would be counted. (The observer in
this case accompanies the students to the \
irea and records whatever activity is :
occurring in the same manner as "inside the
- regular classroom" activities.) The excep-
tions to this rule are described below. $

2. When students go outside the classroom to are,
music, and PE, the time spent in these activities
1s coded with a "2" under Instruction. To record
these activities the observer accompanies the
student to the site of the class. Once the super-
vision by the new teacher begins, the observer
leaves. A "2" is coded until the PE, music, or
art instruction is completed. Regular coding
begins again as the students line up and leave
the room to go back to the regular classroom. .
No other information is coded when the students d
are at art, music, or PE.

9. Informal Learning Opportunities: There are also two classes of
informal learning opportunities. B8oth types occur when the student
is engaged in an activity where there is only incidental adult
supervision or contact.

A "1" is coded when the student is working on a specific task follow-
ing directions pruvided by the teacher. Activities coded unaer this
classification are planned and are directed toward a specific out-
come. For example, a student might be asked to create a Christmas
scene using the materials provided or to build a house with blocks.

Activities coded with a "2" are those where the students are directed
to a center to participate in “free play" activities. In these
activities the student is not expected to produce g4 specific outccme.
Examples are oduilding something unspecified with blocks, alaying
house in the kitchen area, and reaaing i book. Another sart Jf
activity coded with a "2" would be spontanegus opzor+unities "saizeq”
Jy the teacher %0 make 3 ncninstructional task instructicnal.

Q ' G-29 36,‘2




\ 79.23 . . Attachment G-2
" * : ' (cantinued, page 3 of 6)

For example, if the teacher is passing out colored objects -
to students for some noninstructional purpose and she quizzes
\\ the students about the colors or remarks about the color each

1s receiving, then a "2" would be coded to record this spontancous
instructional event. .

\
)

\  C. No Instruction: This classification pertains to activities
I which are not instructional; e.g., washing hands, standing in
) 11ne, dividing students into groups, etc. Instructions for
! housekeeping and transition between activities are coded as no
i instruction. Six numbers are used to code diffarent types of
| no instruction:

Breakfast = 2
Lunch 2 3
Nap = 4
Snacks =3
Recess = 8
Qther = | ¢

‘ If the student under observation awakens before the athers during
. the nap time and begins doing something instructional, the proper
.instructional category is coded.

'If the student under.observation attends an assembly or partici-
= ates in a planned "reward" activity (films, parties, etc.), the
7event should normally be coded as no instruction,
If the reward activity becomes an instructional activity, the
event should be coded as Informal Instruction 2.

'Adu1t Instructional Involvement s

The adults who were "working with children" in an instructional capacity
during the minute are recorded in this section of the form. The observer
should record any involvement by adults in the class in activities which
would be coded as "Formal [nstruction" or "Informal Learning Opportunities®
above. 'The adult's involvement does not have to be his/her predominant
activity for the minute; i.e., even transitory involvement by an adult
would cause the person ta be coded. Neither does the involvement need to
be with the student under observation. Adult instructicnal involvement

is indicatad b5y writing a "1" under the appropriate nheading(s) (Teacher,
Aide, Student Helper, and Qther) for the minuta.

Adult instructional involvement must be verbalized or made highly visinle
by the 3dult in charge. An example of verbalized and visible adult
instructional involvement would occur if the teacher or aide introducad

a new fingerplay to the students (verhal) and if the teacher or aide

led the students in the fingerplay without saying another word after the
introduction, a "1" would stili be placed in the appropriate column uncer
Adult Instructional Involvement.




79.23 ' Attachment G-2 /
(continued, page 4/f 6)

There are times when adult instructional involvement is left blank during
formal instruction. For instance, when children (the student under //
observation must be included in this group of children) dre watching TV

and the teacher or aide does not comment on what is being seen, instruc-
tional involvement is left blank and instructiona} responsibility is

coded as no one.

Instructional Responsibility

This section of the observation form is used to record the person primarily

responsible for the instruction occurring. each minute for the child under
observation.

[nstructional rasponsibility is not coded during no instruction. While
the teacher is ultimately responsible for the educational activities
occurring in her classroom, she is not indicated for each minute. What
is of importance here is the persgon taking the immediate responsibility
for providing or supervising the instructional activity. The decision
of which person to code is determined by who is "in charge" (i.e., who
is the instructional leadeg) during the minute.

An example. The aide is sitting at a table with a group of students
watching them work on some instructional activity. Occasionally she
makes comments to students about the work they do. The teacher walks by
the table and stops for a few minutes to comment on the work being done by
the students. How should such a situation be coded? Unless the teacher,
during her time at the table, changes the nature of the task or in some
other way indicates that she is "taking over" the lesson, the aide would
be coded. Only one person is coded under this category for each minute.
[f the responsibility for the instruction is absolutely equally divided
between two persons, then the person appearing first on the form as you
move from left to right is coded. In this example, if the teacher joined
the group and she and the aide shared equally in the leadership provided
to the students, the teacner would be coded.

" The observer records- instructional responsibility by placing a "1" under
one of the following headings:

a. Teacher

b. Aide

c. Student Helper
d. OQther

e. No QOne

Adult Contact

Adult contact is recorded eacn minute formal instruction or informal learning
opportunity is coded. To record adult contact, the observer puts a "1" under
‘he heading for each adult having contact witn the s+tudent under observation
during the minute. The observer should record any aduit contact regardiess
of its instructicnal cantent or length of occurrence.

364
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' (continued, page 5 of 6)

For the purpose of this observation form, any verbal statement addressed
to the student unaer observation or the group to which he belongs or any
physical contact between an adult and the student under observation is

to be recorded as adult contact. Records or films do not constitute
adult contact. If students are watching a film under adult supervision
and the adult does not speak to or touch the student under observation,
no adult contact is coded. I[f no adult contact occurs during the minute,
"No One" is coded. '

A

Curriculum Source

The information collected on this part of the form documents the amount
of time spent in activities from different sources and is not coded during
the actual observation. The point gf transition into and out of each

v activity both formal and informal should.be clearly marked on the coding
sheet. In addition, notes in the notes column should clearly describe
each formal or informal activity. At the end of the school day the observer
will ask the teacher about the source of each formal activity (informal
activities are not coded) so tha activities san then be correctly recorded
following the definitions given below.

a. BECP: A "l" is placed under this heading for each
minute the student spent in an activity taken from
the Bilingual Early Childhood Program (BECP) Curric-

wulum., Activities from the BECP are likely to be
found only in Title ! Migrant early childhood classes.

This column is also coded if the teacher and students
engage in an activity which she developed using ideas
from the B8EC? curriculum.

b. AISD: A "1" is placed under this heading for each
minute the student spent in an act1v1ty from the
curriculum developed for the Title [ early child-
hood classas and are used in Title I Migrant
classes as supplementary activities.

o As in the case of coding BECP, this column is also
‘\\\\\ ccded if the .teacher and students engage in an
L activity wnich was developed using ideas or sug-
gestions from the Title [ early childhood curriculum.

. OTHER: This column will nat be used during analyeis
T of data gathered with the coding sheets during tne
1979#80 schcol year.

There are two instances during formal instructicn when neither
SECP or AISO curriculum sources are coced. - They are as folicws:

a. the teacher developed the activity ccmpletaly on
her own.

36 5
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] 79‘.23 _ Attachment G-2
. (continued, page 6 of 6)

b. early childhood (Title I and Migrant) classes merge ° S
for a joint activity. A1l other categories such as /
instructien, instructional involvement, instruc- 4
tional responsibility and adult contact are coded. -

!

Notes i . - ‘,//

.

The notes column on the form is important for recording descript%be
information. This information can be useful in intarpreting the results
with the teache=. The noces column is, also important in checking the
form for coding e-rors after the observation has been completed. Each
activity should 2e briefly described in this section. @ ’

L}




79.23 _ ' : Attachment G-3

STEPS USED IN RANDOMLY SELECTING OBSERVATION
DAYS FOR TITLE 1

l. Determine the number of possible observation days between November
27, 1979, and April 30, 1980. Exclude holidays, the days before
holidays, and staff development days. Ninety-three days remained.

2. Sixty observations were planned, tea in each classroom. Number
a page from 1-60.

3. Randomly assign the name of each pre-K unit to 10 different numbers
on the list, one class per number.

4. Randomly assign a number in the range of 1-93 to each of the 60
lines on the paper. Assign a number only once.

5. Number the voriable observation days (N = 93) on a calendar. Write
the school nawes on the calendar according to their 1-93 numbers.

6. Examine the calendar for periods with observations on more than four
consecutive work days. Randomly reassign the middle observation
in the period until no more than four observations occur on successive
work days.

7. Divide the cbservation périod into three parts: days 1-31, 32-62, and
63-93. 1f mcre than four observations are scneduled for any one part,

reassign to another part at random. Go back to step number six.
Stop when the conditions in steps 6 and 7 have been met.

.?6\.-..
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Attachment G-4

79.23 &?agq 1 of 3)
AUSTIN INDEPENDENT SCHOOL DISTRIC
Office of Research and Evaluation
November 16, 1979
TO: Principals With Title I and/or Migrant Pre-K Classes
EROM: David Doss and Patsy Totusek

SUBJECT: Early Childhood Observatious

Both the Title I and Migrant Programs offer day-~long, pre-kindergarten
classes for four-year-olds. While both programs have been successful

in producing large gains in achievement, the gains have not been equal.
Both programs are interested in ways of maximizing their gains. Therefore,
we have coordinated the Title I and Migrant evaluation activities at the
early childhood level in 4n attempt to identify some basic elements of the
programs which appear to be relatad to greater achievement gains.

Part of uvur combined efforts was the TOBE testing we did last
month. JAnother important part will be classroom observations
schecuied to degin on. Jovember 27:th (or perhaps later for
Migrant classes). Title I evaluation will do 10 day~-long
observations in each Title I early childhood class. Migrant
evaluation will observe each Migrant class five times. All
observations will occur on randomly selected days between
November 27th and April 30th.

The things to be observed are described om the attached pages.

Past experience has shown that classruvom observatioans do not upset the
normal activitias in progress. The observers for this project have been
trained to insure that this remains true. If you have any questiomns,
please feel free to call us at 458-1228.

Approved: .
Sendpr Evaluator for Compensactory Education Programs

Approved: %Q@u @77 7[ ///4 Z

DtTettor of Officd c¥ Reseasch and Evaluation

Approved: :2L-42

Director of Elementary Zducation

DD:PT:*:s

cc: Lee Laws
Oscar Cantu
<ose Mdta
Timy Baranmofs
Lois Hart
Belia Greek é?f;f;
ann Cunningham
Title I/Migrant Early Childhood Teachers
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79.23 * Attachment G-4
(continued, page 2 of 3)

EARLY CHILDHOOD OBSERVATION FORM: DESCRIPTION OF THE CATEGORIES

Language )

The predominant spoken language heard by the students regardless of
the source (student, teacher, etc.) is coded for each minute except «
during breakfast, lunch, nap, and recess.

I3

Group Size

Group size is determined by the number of students involved in an
activity with the student under observation. If vo other students
are lnvolved with the observed student, group size is recorded a3 one.

Activicies

Each minute of the school day is coded as belonging to oune of the three
following categories:

a. Yo Instruction: This classification pertains to
activicies which are not instructional; e.g.,
washing hands, standing in line, dividing students
into groups, etc.

b. Formal Instruction: Those activities (usually under
adult direction and supervision) which have been
planned are coded“as formal iastruction.

c. Iaoformal Learning Opportunities: Informal learning
activity such as building with blocks or looking-at
a book. This category also includes activities
which would normally be coded as "Yo Instruction' if
there 1is a clear attempt by an adult to make the
activity instructional. For example, lining up
to go to lunch would be considered an informal
learning 1f the teacher asked the students to group
themselves in lining up by the color of their clothing.

Adulc Instruczional Involvement

The adults who are '"working with children" in an instructional capacizy
anywhere in the classroom during the minute are recorded ia this section.

Instructional Resvonsibility

Tals section is used to record the person primarily responsible for the
instruction occurring each minute for the child under observation.

Adult Contac=t

Adult contact 13 coded %o show which adul:zs have contact with the student
under observation during each minute of formal inscruction or informal
learaing, opportunicy.

A3
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Attachment G-4

. 79.23 (continued, page 3 of 3)

Curriculum Source

Each minute of formal instruction is attributed to one of three curriculum
sources:

a. BECP: An activity taken from tha Bilingual Early
Childhood Program (BECP) curriculum.

b.. AISD: An activity from the curriculum developed
for the Title I early childhood classes.

c. QOther: Anm activity developed by the teacher or
taken {rom a source other than the ones listed

above. Adaptations of the AISD or BECP curri-
cula are coded under those headings.

370
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YEANR:

CONTENTS: TITLE 1 AND MIGRANT PRE-K OBSERVATIONS ~ 1979-80
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0 = No language 2 = Spanish
12 t_12 Lunguage: 1 = English 3 = Eng. & Span. 4 = Undetermined
13 -~ 14 Group Slze:
- ' < = Breakfast 4 = Nap & = Recess
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Floe ap & 4, N, CARD FILE LAYOUT LUOCATLON;
PROGRAM:  Title T Migraut ALSD
YEAR: 1979-80 ' ___q_‘/U'l‘ PFA611 , _»___OBS1
' acct. pass., fille neme
CONTENTS:
Field | Columns Description
o 22 - 22 | Teacher 1 B
P 23 - 23 | Alde }
Q 24 - 24 | Student llel'per ( Instructional Responsibility
R 25 - 25 | Other /
3 S 26 - 26 | No One
w
et 1 27 - 27 | Teacher
U 28 - 28 | Alde
v 1.29 - 29 Student Helper Adult Contact
W ] 30 - 301 Other
X _31 - 31 No One z) o
X 32 - 32 1 BECP )
m}i*w“ _2} - 33_-_A[Sp ;> Curriculum Used
“QA | 34 - 34 | Other J
35 - 57 Fields I' - AA for next minute of the observation.
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58 - 80 Fields F - AA for the next minute of the observation.
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79.23 AttachHment G-5
(contiinued, page 3 of 3)

SCHOOL LIST

Blackshear

-Brown

Oak Springs 1 TITLE 1 SCHOOLS
Oak Springs 2

Ortega

Sims

VO N
L B NS B O O

Allison

Brooke

Dawson « TITLE I

Metz MIGRANT SCHOOLS
Oak Springs

Ridgetop

St. Elmo

Zavala

10
11
12
13
14
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PAGESI2E ° EJECT
RUN NAME ANALYSES OF CLASSHOOM OUSERVATIUN DATA
VARIABLE LIST SCH LANG GRSIZE NOINST INST INFLRN IITCH [LAID 1ISTH
JIOTH IRTCH IRAID IRSTH IRQTM IHNUN ACTCH ACAID ACSTH ACOTH
ACNON CRBECP CRAISD CROTH
INPUT MEDIUM DISK ,

N OF CASES UNKNOWN

INPUT FORMAT (3X,F2,0X,F1, FZ,ZUF:)

COMPUTE PUPsa '

IF (SCH LE 6)POPwY '

IF (SCH GE 7)POpse

RECOUE LANG(BLANK,Ba5)

RECODE NOINST(y&7) _

COMPUTE IGRSIZExGRSIZE -

RECOQUE 1GRSIZE(2 THRU 4 a 2)(S THRU 7 & 3)(8 THRU 10 &4)
(1} THRYU §3 =3)(i4 THRU Hl ®6)

COMPUTE . DRPT=Y

IF C(INST GE § AND INFLRN GE l)DRPtat

lF (INST GE { AND NOINST GE J)ORPYRDRPT+2

IF (INFLRN GE | AND NOJINST GE J)DRPTRDRFT+4

COMPUTE R&PORT.BDRPT

COMPUTE INCOND®mp

lF (INST EQ §)INCONDwY

IF (INFLRN EQ | OR 2)INCUND=e

COMPUTE ACTIVITY=sY

IF (NOINSY GE $)ACTIVITYR]

IF (INSY GE ()ACTIVITY®2

¥ (INFLRN GE [)ACTIVITY®]

COMPUTE. INACTS®

IF (INST GE 1)INACT®INSY

1F (INFLRN GE §)INACTRINFLRN®2

MISSING VALUES ALL(DB,BLANK)

VAR LABELS SCH SCHQOL/

LANG LANGUAGE SPOKEN/

GRSIZE GROUP SliE/

IGRSIZE GROUP 81ZE/

NOINST NONINSTRUCTIONAL ACTYIVITIES/

37




VALUE LABELS

CRUSSTALY

T INSTRUCTIONAL ACTIVITIES/
LRN INFORMAL: LEARNING/

CH TEACMER/

10 A}DE/

ISTH STUDENTY HELPER/

IIOTH OTHERY

IRTCH TEACHERY/

IRAID AIDE/

IRSTH STUDENT HELPER/

IROTH OTHER/

IRNUN NOo ONE/

ACTCH TEACHER/

ACAID AIDE/

ACSTH STUDENT HELPER/

ACOTH O1HER/

ACNON NO ONE/

CRBECP BECP. CURR/

CRAISD AlSD CURR/

CROTH OTHER CURR/

POP POPULATION/

INCOND TYPE OF INSTRUCTION/
INACT INSTRUCTIONAL ACTIVITY/ ,
LANGCL ENGLISH(2)SPANISHCIIMIXED (4)UNDETERMINED
(SINONEw SILENCE/

IGRSIZE! (101(2)2mU(3)Sw7(4)B8eiB(S)saiS(6)iU OR GREATER/
Noxusr(z)aREAKFAsr¢S)LUNCH(a)NAP(SJeNACKstb)RECEsst7)uthR/
POPCI)ITITLE T(RITITLE I MIGRANT/ _
INCOND(§)INSTRUCT]JON = §(2)INFORMAL. LEARNING/

ACTIVITY(LIND INSTRUCTION(2)INSTRUCTIONCI)INFRMAL LEARNING/
INACTCLIYINSTRUCTION @ §(2)INSTRUCTION w 2(3) INFORMAL LRNG
(4) INFORMALI LRNG 2/ ‘

SCH(L)BLACKSHEAR(2)BROWN(3I)IOAK SPRINGS L(4)0AK SPRINGS 2
(SIORTEGA(6)SIMS(7)ALLISON(Y)BROUKE (9IDANSONCIU)IMETZ
(L1)O0AK SPRINGS = MIG(L2)RIDGETOP(13)ST, ELMOCI4)ZAVALA
VARIABLESaPOP INCOND (1,2) ACTIVITY (1,3) LANG (§,5)
NOINST(2,7) IGRSIZE(1,46) INACY(1,4) 8CH(L,14)/

> -4 M
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TABLESs POP 8CH By LANG IGRSIZE BY INCOND/
INCOND BY LANG JGRSIZE d8Y POP SCH/
POP 8CH By ACTIVITY INACT NOINST

OPTIONS 459

READ INPUT DATA .
MULT RESPONSE GROUPSAINIINV INSTRUGTIONAL INVOLVEMENT(IITCH TO 1I0TH(}))

INSRES INSTRUCTIONAL RESPONSIHILITY(IRICH TU IRNON(}))
ADCON ADULT CUNTACT(ACTCH TO ACNONC}))

CURRY CURRICULUM WITH OTHER(CRBECP TO CROTH(!))

CURR2 CURRICULUM WITHOUT OTHER(CRBECP CRAISD(1))/
VARTABLESSPOP(1,2) INCOND(Y,2)8CH(L,14)/

TABLESapOP SCH BY INSINV INSRES CURR} CURR2/

POP SCH ' BY ADCON BY INCOND/

INCOND gY ADCON POP SCH/

|

STATISTICS $
TASK NAME AND ACTUAL MEAN FOR GRQUPSIZE
HREAKDONN VARIABLES®SGRSIZE(LO,H])POP INCOND($,2) SCH{L,$4)/

CROSSBREAKaGRSIZE 8Y POP BY INCUND §CH/
FINISH '
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79.23

Instrument Description: Titls I Recoeds Checklist

3rief Aescripeion of the instTumenc:

#
The 19 item checklist contained both multipls choice and open-ended items. All of

the items dealt with tecord keeping as outlined in the Austip Independent School
District Title I Raading Guids. .

To_whom was the instrument admindistered?

The records kept by Titla [ teachers and aides were examined for a random sample
of Title I students.

» fow many 2ime: was the instrument administered?

Once for each student selected.

When was the {nstrument adpiniscered?
During the months of April and May of 1980. /

“oare «7as the instrument adﬁingscgred?

~In-all -Title I schools excapt Brentwood and Metz.

a0 administerad zhe fascrument? ¢ P
Ticle I Evaluation Assistant..

What training did the adminiscracors have?
Directions for adminiscration of the records checklist were provided by the Ticle I
Evaluator.

Was thé inscr.ment administered under standardized souditions?

Has _theé instrument ddminlSCRrad UOdet o

No.

wersa chers droblems with =he inscrument or the adniaiscration that 2ighe
affect the 7alidiiy of she daca!? :

None that are knowm.

t

who developed she inscrumenc?

Office of Research and Evaluation with tha cooperation of the Davartment Jf
Devalopmental Programs.

4

whac zaliability acd validisw daca are avaitadla om the insisument’?

None.

-

Arw chers nora data availanla foc inger=rscing tha vasul:s’

No.

H-2 lE’éjf()
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L 4
TITLE I TEACHER RECORDS

Purpose

Information from the Title I Records checklist was used to answer the
following decision and evaluation questions from the 1979-80 Title I
Evaluation Design.

Decision Question D3: Should the Title I Reading Component
be modified? If so, how?

~

Evaluation Question D3-7: Did Title I teachers and
aides keep records on each Title I student as outlined
in the Austin Independent School District Title 1
Reading Guide? -

3

_ Procedure

Title I evaluation staff reviewed the Austin’ Independent School District
Title I Keading Guide and formated a records checklist based on record
keeping methods prescribed in the guide. The format was then submitted
for review to one of the Title I reading supervisors.

The format was finalized and all principals of Title I schools were
notified that a Title I evaluation assistant would conduct a records
check of a sample of their students receiving Title I services. See
Attachment H-1 for a copy of the memo and the checkliSt.

Two Title I students per grade level were randomly selected making a
total of twelve students per school. For the most part the schools
were grouped in sets of four, and days for conducting the records check
were scheduled. A list containing the name of each student, greade

level, and his/her classroom teacher was prepared for each school.

On the morning of the scheduled records check, the evaluation assistant
called the schools, and gave each secretary the information from the list
prepared for that particular school. The evaluation assistant also

asked the secretaries to see that the records were pulled and available
for monitoring when she arrived. The secretaries were also asked about

the availability of Title I reading personnel for help in the interpretation
of the student's records- if needed.

The evaluation assistant picked up the students' records from the secretary
and took them to a work area where they were examined for evidence o:
record keeping practices prescribed by the Reading Guide. ‘

Title I reading personnel were both cooperative and informative. Both
Title I teachers and aides made arrangements to meat personally with the
evaluation assistant for a few moments.

3 - 381
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Resﬁlts

A total of 258 records were monatored. Nineteen of the schools' (counting

Oak Springs and Rosewood as one school) reading teachers kept records

on students in grades K-5. Three of the schools' reading teachers kept

records on grades 1-5 only. Two of the schools were unable to participate. >
One had employed only aides, and they were not permitted to do diagnostic

testing. The evaluation assistant was unable to schedule the other school.

The data gathered will be presented in the same format as the Title I

‘Records Checklist.

*

I.° Nineteenﬁg%hoois kept Solders in grades K-3, and three kept folders in
arades 1-5. :

Entrance Date:

A.

B.

Twenty schools had entrénce dates for their students posted
in students' folders on the supplementary reading card or on
an assessment instrument.

In ore of the two schools where reading terchers were not
serving kindergarten students, information of the above
nature was posted in the roll book or on a teacher-made
checklist because the aide worked in the classroom

, exclusively and was suparvised by the regular classroom
teacher.

The teacher of the other school which'had no records on
her kindergarten students indicated she was recently

hired and had inherited her Title I students. She did

‘not have entry dates but felt there were records in the

school's office.

The third school did not serve kinde?garten.

Exit Date:

A total of 258 student folders were monitored and out of
that number only 22 student folders showed exit dates.

Assessment Information:

C.

The records showed teachers relied most heavily on
systemwide testing results provided by ORE as their
source of assessment information.

" A number of diagnostic tests were also used. Attachment H-2

lists those found in the records check,

H-¢ 38‘)
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Referrals: - . JUPEEES |
.\ ad [
D.’ ' The review of the records showed Title I teachers had

not received any students by referrals.-

~ 1]

Students' Work:

E.

All of the schools whose records were monitored kept samples of
their students' work. Some reading teachers kept the samples
in the records folder, other teachers kept samples ot their
students' work in separate folders labeled for each reading
group. ‘

Responses to this part of the records check yielded additional
information. At one school, parents requested all paperwork
be sent home on Fridays unless it was special work such

as workbook pages.

Teachers also indicated certain samples of their students'’
work were kept for such occasions as open house or Black
history week when parents might be visiting.

Coordinateéd Learning Plan:

F.

Nine schools out of twenty-three schools whose records were
monitored used the Coordinated Learning Plan Form.

Through review of the folders and discussions with the teachers,
it was learned that reading teachers and some regular classroom
teachers had created planning forms of their own and had used
them for several years. They indicated reluctance in giving

up their old forms for a new one. At most schools teachers were
allowed to gontinue using those forms. i )

G. Progress Monitoring (Describe):

1.

In this section, Title I reading teachers were asked to
describe the methods they employed when monitoring the
individual progress of their students.

The responses to part 1 indicated that all of the reading
teachers used teacher observation as a monitoring device.
They also used commercial or noncommercial assessment

tools alone or along with each other. See Attachment H-3

for list of assessment tools used by reading teachers.

The second part of this item asked how the teachers provided
feedback to the classroom teacheragn student progress.

The most popular methods used by reading teachers were verbal
communication and occasional written communication using
teacher-made formats. See Attachment H-4 for other methods
used by reading teachers.

s 983
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Supplementarx,Reading;Cardf

H. All twenty-three schools kept a Supplementary Reading Card R
for each student. _

1., Six of the schools kept the card in the
student's folder (cumulative folder).

2. Seventeen of the schools kept the card
in the teacher's folder (Title I reading
folder).

Accessible Schedules:

II. All twenty-thfee schools had accessible working schedules.
Most of the teachers used their lesson plan books along
- with the format provided by Title I reading supervisors.
Lesson plan books probably contained more accurate and
‘up-to~date information about how students were seen than

did the formal schedules. ,

List of Student Served:

III. Teachers whose records were monitored also had current
lists of students they were serving. Again, they
used their format along with that provided by the Title I
reading supervisors.

Some of the most recurring statements from Title I reading teachers and aides
concerning their inability to follow the record keeping procedures
‘Prescribed in the AISD Title I Reading Guide were:

e The guides were sent out too late in the school year to be
of any real use.

. A§SD was In the midst of court ordered desecgregation imple-
mentation, and they did not have the time to r=ad 1it.

e In most jnstances no one had actually met with the teachers
to disc:ss the guide (Title I coordjiaators began a series
of meetings with their schools in late April).

e When teachers did express concern to their coordinators
abcut switching over to the formats prescribed by AISD,
they were permitted in some schools to continue using
the reading teacher-made formats since it was so late
into the school year. This occurred most frequently
with regards to the Coordinated Learning Plan.

384



w

79.23 : - Attachment H-1
(Page 1 of 3)

L]

AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

March 25, 1980

TO: - Principals of Title I Schools
FROM: David Doss
SUBJECT: Examination of Title I Records

The AISD Title I Reading Guide prepared by the Title I staff and reviewed
by the Department of Elementary Education, requires that certain records
be kept on each Title I student. As part of our evaluation of Title I,
.we will be checking to see the extent to which those records ara. kept. for
a random sample of Title I students.

—ee o ooo-Wanda Washington. from.ORE will be coming by. your-school between'now and
D, the end of April to check those records. A copy of the checklist she
will be using 1s attached. As always, we will not report our results by
teacher or student.

If you have any questions, please call (458-1228).

v

Approved: M
Seniskr Evaluator for Compensatory Education Programs

sorovets _ots Al e
Direttor of Offic;zof Researce¥ and Evaluation
Approved: ¢Z~____" b/

Digector of Elementary Educaticn

DD:1lfs

cce: Lee Laws
Oscar Cantu
Title I Reading Coordinators
Title I Teachers
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AUSTIN INCZPENDENT SCHOOL DISTRICT

79.23 0ffice of Fesearch and Evaluation Attachment H-1

(Page 2 of 3)

TITLE I RECORDS CHECKLIST

Date: . L School:
Check if Present
I. Folder for ?
)
The folder contained the following:
A. Entrance date.
‘ __ -5
B. Exit-date if applicable.
3
. C. Assessment information (any or all of the
instruments mentioned below)
9. Basal reading tests from publisher.
—
i . 9§ IRI.
—
8 Teacher observation with checklist. . -
a. Barbe.
. 9
b. Strang (available in VIA handbook).
- —10
¢. Reading Diagnosis Kit-observation
checklist. T
0. Referrals (Describe).
12
E. Random sample of student's work.
_
4 F. Coordinated Learning Plan Form.
—r—

G. Progress Monitoring (Describe).,

1.




e 79.23 - Attachment H-1
(Page 3 of -3)

H. Supplementary Reading Card.
" 1. Kept in §tudent's folder.

2. Kept in feacher’s folder.

II. Accessible working schedule.

14 444

II1. Current 1ist of students being served.

387
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79.23

ASSESSMENT TOOLS USED BY TITLE I TEACHERS

-

Kindergarten Level

Boehm Test of Basic Concepts

Alphabet, Color and Shape Inventories®

IRI

Teacher-Made Color Recognition Inventory

Teacher~Made -Basic Skills Inventory

Teachar-Made Competency Checklist ’
VIA Alphabet Posttest -~

>

First Level

Metropolitan Readiness Test .
Alphabet, Color, and Shape Inveuntories ‘,
Murphy-Durrelt Pre-Reading Phonics Inventory ‘
Dolch Sight Word Recognition pre and post

VIA's Alphabet and Basic- Sight Word Inventories

IRI pre and post

Primary Acquisition of Language

Peabady Picture Vocabulary Test pre and.post

VIA's Criterion Reference Suryey Record Booklet, Form A
Teacher-Made Skill Sheet ,

Teacher-Made Diagnostic Checklist

Teacher-Made checklist based on Guzak's philosophy

Second Level

Califoruia Achievement Tests

Dolch Sight Work Recognition Test, Level A
Bond, Balow, Hoyt Silent Reading Diagnostic Tests
Houghton-Mifflin Silent Reading Test

IRI ’

VIA's Words and Phrases

VIA Informal Reading Inventory

Stanford Reading Diagnostic Test

San Diego Quick Assessment Sheet

Peabody Picture Vocabulary Test pre and post
Alphabet Inventory ,

Ekwall Sight Word Recognition Test

New Development Reading Tast (Upper primary)

Third Level

California Achievement Tests
Dolch Sight Word Recognition

IRI_ -

Bond, Balow, Hoyt Silent Reading Diagnogtic Tests
Houghton~-Mifflin Oral Reading Test

Teacher-Made vocabulary achievement guide

Ekwall Sight Word Recognition

San Diego Quick Assessment - .

Attachment H-2
(Page 1 of g)
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Vocational Achievement Guide

79.23 Attachment H-2
’ . (Page 2 of 2)

Third Levsl (continued) 8

Houghton-Mifflin Initial Consonants and Final_Consonégfs
Goodyear Comprehension. Packet '
VIA's Vocabulary List

VIA's Phonetics Test . _
El Paso Phonics Survey Answer Sheet ' -
Ekwall Informal Reading Inventory _ )
Oral Phonics Analysis Inventory . 4
Stanford Reading Diagnostic Test

Teacher-Made word recognition test

[
Fourth 7Lvel - - § .
California Achievement Tests ' _ - .
tional Achievement Guide S w

., ’ . ’ a e .

I
Bond, Balow, Hoyt Silent Reading Diagnostic Tests
Dolch Sight Words
Basal IRI . . ~o
VIA's Words and Phrases .

VIA's Criterion Reference Surve}

VIA's Reading Placement Inventory :
Sprint Informal Inventory - . . . . . : Coe e
Informal Comprehension Test B

Stanford Reading Diagnostic Test

Teacher-Made diagnostic checklist:: .

VIA Word Study Piacement Guide ' “

Fifth Level

~California Achievement Tests

IRI
Basal IRI
Bond, Balow, Hoyt Silent ‘Reading Diagnostic Tests

v

VIA's Criterion Reference Survey
VIA's Vocational Achievement Guide
VIA's Reading Placement Inventory
Oral Phonics Analysis Inventory '
Informal Comprehension Test

Note: The Assessment tools used most frequently appear at the top of

the list.

H-11



79.23 : Attachment H-3
(Page 1 of 2)

INSTRUMENTS OR TECHNIQUES USED BY TITLE I READING TEACHER
TO MONITOR THEIR STUDENTS' PROGRESS

Kinderga;ten

Teacher observation
Alphabet, Color and Shape Inventory, pre and post
Basal skill sheets C -
: . VIA's Alphabet Inventory
. " Teacher-Made diagnostic test
Bilingual Kindergarteqg Test
Informal Phonics Skill Tast

. First Level
Teacher observation .
Guzak Based Checklist and Skill Sheets
Murphy-Durrell based phomnics agilkssheets
Barbe
* Houghton-Mifflin IRI,
; Teacher—Developmart progress’ tracking shuet
| Basal Workbooks
77 "7 'Listens to students ‘read T v
Second Level
Teacher observation
Guzak's-Phonics Checklist
Weekly basal reading
Teacher~Made skill sheets (phonics)
CLOZE test and Pupil Progress Sheet
Dolch or Edwall Basic Sight Word
' Houghton-Mifflin Oral Reading Posttest
Barbe '
VIA's Words and Phrases, pre and post
Review of basal tests given by classroom teacher
Third Level
Teacher observation
Basal tests
VIA's Diagnostic Checklist
Psycotecnic Basic
Dolch or Edwall Basic Sight Word Recognition pre and post
Teacher-Made skill sheets
VIA's Skill Sheets
Fourth Level
Teacher observation
Basal skill sheets
Strang ' .
Vocabulary Achievement Guide, pre and post _
_ Teacher-Made skill sheets é;{/()
o Teacher-Made diagnostic checklists
: H-12

~.



T T oy e

79.23

Fifth Level

Teacher observation

Basal skill tests

Creative writing

Paragraph and sentence, structuring

VIA Skill Sheets :

Strang .

Vocabulary Achievement Guide, pre and-post

~ H-13

Attachment H-3
(Page 2 of 2)
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79.23 | | - _ Attachment JH-4

- . .
v

" Part 2: MONITORING STUDENTS' PROGRESS ON* A TEACHER TO TEACHER BASIS
B ' Number of Teachers Responding by Gr. Level
Method . K 1 2 3 4 -3

Verbal communication between reading 3 1 0 0 0 0
teachers and regular classroom '
teachers only (reading teachers work
in regular classroom with Title I
students’). £ .

Occasional written ¢ommunication 1 2 4 4 3 3
using reading teacher-made format.

Verbal communication between 9 6 7 6 6 S
wermn v .. ... .. teachers only

Written and verbal communication

between teachers using? ' ' - ;
a. Coordinated Learning Plan 2 2 2 2 2 2
b. Teacher-made reports 7 8 7 6 9 9
'Verbal, written communication and 2 2 3 3 2 2

regularly scheduled meetings.

H-14




ESEA Title I
Appendix I

c _ - EXTENDED DAY INFORMAL OBSERVATIONS

393

I-1




O

ERIC

Aruitoxt provided by Eic:

Inscrument Description: Extended Dav Observation Form

\ 2

Sriaf Aescriotion of she iastrument:

Descriptive notas taken during observations of extended day teachers and thevr in=-
structional aides at work with scudents of the Extendad Dav Progjram. The number ot
studencs present in the (nstructional area was also recorded periodically.

L]

Tc_whom was the instrumenc idministerad?

Extandad Day teachers and aides, and their students.

@
Jow many times -sas chae instrument administerad?

Four cimes.

When vas the inmgtrument administered?

April 10ch, 18th, 25th, and 30th of 1979-30 school year.

Where -7as the instrument adminiscered?
In Sanchez alementary school.

Aho admanistersd che inscrument?

Ticle [ avaluation assiscant.

~hat tTaining 3id the admigiscrators have?

Prior experience in informAl obsarvations and narrative note taking.

Wasg the inscrument administeresd under scandardized couditions’®

’

No.

w“ers :thers oroblems with the izscrument Sr the admipistracion that 3ight
affect che 7alidity of the data’

None that are xnown.

¥ag daveloved the {astcrumenc’

Jffica of Research and Evaluation.

“hat veliapiritv and validisr data ire availaple sn the ‘rscrumenc’

Nona.

Are there zorm data avai.able Scr intersre€ing che Tasulcs’

No.

. e



79.23
EXTENDED DAY INFORMAL OBSERVATIONS

Purpose

Information gathered in the Extended Day Informal Observations was used
in answering the following decision and evaluation questions from the
1979~-80 Title I Evaluation Design.

Decision Question D5: Should the Extended Day Component be
continued, expanded, or revised? If so, how? :

Evaluation Question D5-4: How was the Extended Day Component
implemented? '

Procedure

Individual observations of the Extended Day teachers were scheduled and
carried out on those dates shown in the instrument descriptionm.

The observation of each teacher was done on alternate visits. Observa-
tions one and three were with teacher A. Teacher B's class was observed
during observations two and four. A total of four observations was done.

The observer arrived ai the school several minutes before.the end of the
regular school dav, chacked in with. the school's secretary, and went to
the central class.oom of the Extended Day Program.

Once the first udent, teacher, or aide entered the central classroom,
the observation began. One teacher's class was selacted prior to the
start of the observation, as the primary group to be observed; however,
all students were observed and counted as one group during the initcial
snack period. The snack period began as soon as students entered the
classroom. : )

When the snack period ended and the students began working in groups,
then only the activities of the preselected teacher's class were observed.

Results

The four observations showed students spent an average of about thirty
minutes on snacks and another thirty minutes for recreation. The observations

also showed that although class officially ended at 5:00 P.M. some
students were picked up by their parents as late as 5:40 P.M,

Observations 1 and 3 were conducted with Teacher A who taught grades 2-3.

This set of observations and discussions with the teacher showed her working
with the students on the unit entitled Geography; Texas History and Cultures.

o
I-3 935




79.23

The. unit consis%ed of activities such as songs, stories from a hook
entitled "Ten Texas Tales," and field trips to such historical sites
as the capitol and the governor's mansion.

The students also engaged in the following activities which were teacher
developed: viewing a movie, ("The Big Thicket"), vocabulary drills, and
the construction of Texas maps and emblems. Attachments I-1 and I-3
provide the observation results.

Observations 2 and 4 (Attachments I-2 and I-4) were conducted with
Teacher B who taught kindergarten and first grade students. This set

of observations showed the teacher using children's literature, alphabet
and color review, and vocabulary skill sheets as part of her curriculum.

All four observations showed students at all grades playing vocabulary
bingo games and doing art work.

Because so few observations were made, generalization about the
implementation of the Extended Day Program must be made with caution.

v
4
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- Attachment A-1
AUSTIN INDEPENDENT' SCHOOL DISTRICT (Page 1 of 3)
.Ofﬁca of Research and €valuation -

EXTENDED DAY OBSERVATIONS

79,23

-«

Date: April 10, 1980

Observer: 1 ' A

Rumber of ~
{ TIME Students Description of Activity

2:30 17

Students enter and start snacks.

2:40 .18 Thréé\qf\the students left room to pick up rest of
f1lms sent from Region XIII for Teacher A. Teacher
4 B's group is still snacking and sharing. Teacher A
introduced a new story called "The Cannons of-Silver
. { and Gold."

2:50 18 Story and snack.

One of Teacher B's students.left. -She is 111. She
returned a few moments later. Teacher B made ‘
arrangements to leave ill student with Teacher A.
Teacher B will take her class outside for recreation.

3:00 11 Students are still listening and responding to the
. story being read to them by Teacher A. Normally
Teacher A works with 2~5 grades. Ten students are
present in this gioup. The eleventh student is the
111 kindétgartener. :

k]

3:10
- 11 Recall on story. Students are interested.._

Teacher directed transition for bathroom and water
break. (The aide took the students as teacher set
up movie projector).

3:30

9 1The teacher introduced vocabulary words and their
meaning prior to showing of film. Some of the words
introduced were: thicket, forest, zeography,
mountains, seashore, plains, oceans, lakes, rivers,
and deserts. .

(A couple of students still out of room) .

3:30 11 Film: "The Big Thigkéé" - first saction on Forest.

Q ’ 397




79.23 Attachment A-l
AUSTIN INDEPENDENT SCHOQL DISTRICT (hege 2 of 3

0ffice of Research and Evaluation
" EXTENDED DAY OBSERVATIONS

Date: April 10, 1980

Observer: 1
TNumber of.|.. )

TIME | Students Description of Activity

3:40 11 Film continues.
Flower section of film (3:47 p.m.).

S N

3:50 11 Film.

4:00 11 The water section of film.
Civilization section? The teacher stopped the film
at this point. Teacher directed students to start
lining up. They are going to the gym for a short
break. - .

4:10 11 Gym. (recreationm)

-
4:20 11 Gym.
-
*
4:40 9 Water and back to classroom.
— ....U ‘. . 398
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Data: April 10, 1980

AUSTIN INDEﬁENDENT SCHOOL OISTRICT
0ffice of Research and Evaluation (Page 3 of 3)

EXTENOED DAY OBSZRVATIONS

Attachment A-1

gt e e OBSQWQ": ._— 1
] Number of ’
"L TIME | Students Description of Activit
4:50| 9 Aide playing a vocabulary game with 6 of the students.
. e The game is played like bingo. The students are
working independently. Two students are involved in
peer tutoring and one students is helping the teacher
B to rewind the film.
‘ 5:00 7 Seven students playing the vocabulary game with the

alde. :
Two involved in peer tutoring.
up students. '

5:20 ¢} The observer reviewed the observation with the
teacher A of the second through gifth grades and the
principal.

5:30 Review.

4

Review.

5:50 |Review and farewells.

6:00 Observer arrived home.

i i I-7




Attachment B-1l

79,23 | o
AUSTIN INDEPENDENT SCHOOL DISTRICT
| : Offica of Research and Evaluation (Page 1 of 3)

. | . EXTENDED DAY OBSERVATIONS

Date: April 18, 1980

Observer: 1
Number o _ ,
| TIME | Students | Description of Activit
2:30 15 All students entered the large community classroom
wvhere they immediately begin to snack.
Teacher A is making final preparation during this
time for planned field trip they will take today.
2:40 15 : Teacher B's students are eating and using books from
the room's library center. Some are making objects
which will be hung on the Meet Winnie Pooh and
s .mnﬂw”m»___m.th*_LFTﬁpriends_displayt_ Teacher B and her aide are also
working with parts of the project, R A
2350 5 The aide read a story to their group from Winnie |
the Pooh series. There are only five students left.
The rest of the students were Teacher A's and they
. left for the field trip.
( 7 - After étory, teacher directed transition to recess.
3:00 5 Recreation.
3:10 5 Recreatign.
3:30 5 Recreatign.
+--3":30 5 Recreation period ended and students returned
to large area. There they were diyiddd into
groups of two's.
e . - 40
ERIC -8 .
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7923 . AUSTIN INDEPENDENT SCHOOL DISTRICT e

Office of Research and Evaluation

- EXTENDED DAY OBSERVATIONS

Date: April 18, 1980

Observer: 1

Number of | . : -
TIME | Students Description of Activity

P 3:40 4 Two of the students worked with the ai'e reading
aloud to her. The other two worked with the teacher
reviewing and identifying colors. They also review-
ed the alphabet.

~ One student has been picked up, by parent.

3:50 4 Aide finished reading story. She is now doing a
flashcard activity with her group. Once they finish

- this activity they join the teacher.

P S

4:00 4 The teacher provided instruction to the group for
making*a stuffed Winnie the Pooh. They are being
given cut up newspaper pieces which they will wad up
and use to stuff the body of Winnie the Pooh which
was teacher constructed. ' '

' 4:10 4 The aide is working with the group. The teacher is
using this time to pull together other materials she
will use with the group if time permits.

4:20 4 Both the teacher and aide are working with the group.
There seems to be a little difficulty with the lacing
up of Winnie the Pooh's body.

4:30 9 The field trip crew is back. Some are still on
' bathroom break. .

-

4:40 13

The aide works with a group of 3 using teacher-made
worksheet. The teacher joins .the groups bringing

' ‘ithe other student with her. She gives additional
;. instructions, One of the students leaves.

| I-9 403




79.23 AUSTIN INDEPENDENT SCHQOL DISTRICT Attachment B-1
Offica of Research and Evaluation (Page 3 of 3) -

EXTENDED DA OQBSERYATIONS

Date: April 18, 1980

~  Qbserver: 1
NumBer ot . .
TIME | Students Descriotion of Activity -
} 4:50 12 | Some of the students ‘participate in the.vocabulary .
game being played by Teacher A's group. One of
Teacher B's students lgaves. ,
5:00 2 Teacher B takes the remaining 2 students to the other -
: small classroom where they practice Winpie-the~Pooh
- songs and limericks. .
5:10 ‘14 We all go.downstairs where both groups wait for
parents to pick them up.
5:20 Review of observation with Teacher B. . . .
5:30 Review.
5:40
Farewell.
e
5:50
6:00
403
Q ‘ I-lO




Attachment C-l

19.23 AUSTIN INDEPENDENT SCHOOL DISTRICT P 1 oe 5
A - Office of Research and Evaluation
' © EXTENDED DAY OBSERVATIONS
Date: April 25, 1980 .
: Observer: 1
' | Number of |
| TIME | Students Description of Activity
2:30 9 Students are entering the community ¢lassroom and
beginning snacks. &
2:40 16 Snack continues.
2150 18 Finishing up snacks.
3:00 18 Teacher A reads her group a story using words they

had gone over in their unit on Texas. She also gives
her group information on the Texas flower and otler
flowers common to Texas. ,

Teacher B takes her cilass to the smaller classroom.

3:10
' 11 Teacher A introduces the next activity and provides
instruction. The activity 1s Dictiomary Skills.
- 3:20
11 | Teacher directed transition.
3:30

11 Water and bathroom break before resuming activity.

Group singing "The Brazos River" and two others.which
Q the teacher accompanies with the guitar. They are-
' : "0ld Texas" and 'Deep in the Heart of Texas."

I-1l. ANn HOS




79.23 C-
AUSTIN INDEPENDENT SCHOOL DISTRICT fhene ot 3.

Office of Research and Evaluation

EXTENDED DAY OBSERVATIONS
Date: April 25, 1980 o

Observer: 1 ° , ’
: Nunber of | .
TIME | Students - Description of Activity
. 3:40 11 Students go to large map of Texas and find rivers -
o they had color coded-onto it's surface.
e
3:50} © 11 Final song "Old Texas" again. Teacher directed
transition to a new task, a seek and find vocabulary
* game set up on skill sheets.
' ,0lder children are paired with younger omes in this
SRV - activity.
4:00 9 Seek and Find activity.
4:10 10 Seek and Find.
4:20 8 Seek and Find.
4:30 9 Seek and Find.
4:40 10 Teacher divected transition to preparation for
recreation.
I-12




79.23 . AUSTIN INDEPENDENT SCHOOL OISTRICT Attachn;fnt c-1

. -~ Qffice of Research and Evaluation (Page 3 of 3)
_ / T EXTENDED DAY OBSERVATIONS
Date: _April 25, 1980 |
Qbserver: 1
. Rumber of. % _
TIME | Students .Dascription of Activity
4:50 9 .| Recreationm. - “
[ 5:00 "8 Recreation.
Q . S
______ 5:10 7 Back into the building to clean up area and go S b
! downstairs to waiting parents. '
5:20 } 6 Waiting £or parents.
‘¥
5:30 .5 Waiting for parents.
[5:40
0 Review with Teacher A.
5i§9 Farewell.
6:00 7 ]
%
405
Q . :
—F MC.__.: - I-13
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079,23 . Attachment D-1
AUSTIN INDEPENDENT SCHOOL DISTRICT (Page 1 of 3)

O0ffice of Research and Evaluation
EXTENDED DAY OBSERVATIONS

- Date: April 30, 1980

Observer: 1
‘Number of '
TME | Students Description of Activity
2:30] 14 | Entering and snacks.
2:40 14 Snacks.
Y

2:50 14 Teacher A and her group (5 students) are into a
story and Spanish vocabulary. ‘
Teacher B and her group (9 students) are sharing and
finishing snacks.

3:00 10 Snacks (one more of Teacher B's students enters).
Teacher A and her group go to work om carnival -
project. The carnival will be held tonight.

3:10

10 Teacher B directed tramnsition to preparation for
recreation.

3:30

10 |1 Recreation.

3:30 .

10 Recreation. 4 O 1
I-14




79.23 AUSTIN INDEPENDENT SCHONL DISTRICT e 5

Office of Research and Evaluation
EXTENDED DAY OBSERVATIONS

Date: April 30, 1980

Observer: 1

Number of.
TIME | Students Description of Activity

e 3589 ) 10.........) Group returns from recess. Five of the students 8o |

with the aide to another area where she reads a
story to them. Five (kinders) are in the room with
Teacher B. They are reviewing alphabet and vocabu-
lary building. '

3:50 5 The teacher gives instructions for an activity they
are going to do. It involves the alphabet. It is
a game thought up by the teacher called Letter Walk.

4:00 10 The five first graders joined the teacher and her
group of kipdergarteners in the game.

4:10 10 Teacher directe® transition to art project. The
: students will make their own Mexican flag, using the
,,,,, : . art supplies passed out by the teacher.

The students color the emb;em (on a ditto) then place
the colored emblem in the center of a large sheet of
art paper (rectangle shaped). They color the

4:20 8 remaining sides the same as those of the Mexican
flag, thus creating their own flag for Mexican
Independence Day.

4:30 9 Instructions are given to group for activity to be
done once art project is finished. Students will pick
up pre-cut sheets of paper and practice writing .

their upper and lower case alphabets.

- 4:40 11 Teacher A and two of her students return to the
room.

B P P U N -



79.23 AUSTIN INDEPENDENT SCHOOL OISTRICT Attachment D-1

USRI ¥ SRR

" Qffice of Research and Evaluation - - ---(Page 3 0of 3) ..o
. ' EXTENDED DAY OBSERVATIONS '
Date: April 30, 1980 /
Observer: 1
Number of ) ) .
TIME | Students Description of Activity
e 4:50) - 8 | Teacher directed housecleaning.
. 5:00 8 Left for pickup station downstairs.
5:10 8 Parents are coming in to pick up students.
5:20 0 All students are gone.

&

5:30
' Review and farewell, Everything was brief. The
carnival will be held tonight.
9:40
A
5:50
6:00 ‘

Q I-16
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Instrument Description: Title f;riachcr Questionraire

Briaf descripeion of che inscrument:

A questionnaire using rating scales concerning tescher sacisfaction with scaff,
macerials, resources, and paperwork was sent to che teachers. Each teacher was
asked to rate her level of satisfaction in twelve different areas, and to specify

how clossly she followad the AISD and Title I Reading Guides.

To whom was the ingtrument adminiscered?
All Ticle I Reading teachers.

Hoy many times vas the ingcrument administarad?
Once.

When was the instrumentc adminiscerad?
May, 1980.

Whera was che instrumenc adminiscered?

In che schools.

Who administarsd the iascrument?

The questionnaire was self-administered.

What training did the administrators have?
N/A.

Was che instrument adminiscered under standazdized conditions?

xo'

Wary there stoblems with the instrument gr the adminiscration =hat mwizht
affect the validiecs o€ cthe data?

None that are kanown. Return racte of 1002 was not achileved.

Rmm

“ho Jdeveloped she {zstrumant!
Office of Research and Evaluation.

whas reliabilisr and validier daca ara ava
Jone.

Jabie on the insgrizenc?

Ars =here nor: daca ivailabls Sor intervrseing the rasulis?

No. -

J-2 110



79,23
TITLE T TEACHER QUESTIONNAIRE

Purpose

The Title I Teacher Quegtionnaire was used in answeriné the following
decision and evaluation questiomns for the 1979-80 Title I Evaluyation
Design.

Decision Question D3: Should the Title I Reading Component
be modified?. If so, how?

Evaluation Question D3-6: Was the Title I Reading Component
implemented in accordance with the District and
- Title I reading guides?

Procedure

The Title I Teacher Questionnaire (Attachment J-1) was developed by Title I
Evaluation. It was sent to the Title I Reading teachers in May.

The teachers were asked to rate their satisfaction in 12 different areas,
and to rate how closely they had followed AISD and AISD Title I reading
guidelines. The responses were anonymous.

Fifty-nine (75%) of the 79 questionnaires sent were returned. The responses
" to the questionnaire were keypunched, then analyzed at UT using the SPSS
package of computer programs.

Any written comments included by the teachers were copied verbatim by
the evaluation assistant. These comments are included as Attachment J-2.

Rasults

The figures which follow report the results by questionnaire item. The
following summary statements can be made.

1

- ) 1. About 64% of the Title I teachers have read most of all
of the Title I Reading Guide.

2. A little more than half of them (55%) followed the recom-
mendations in the AISD Reading Position Paper closely
c: very closely.

3. A slightly larger percentage (62%) reported following the
Title I Reading Guide closely or very closely.

e | - 411
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4.

8.

9.

“”Nine:y:five“percen:mwergmsatisiiednpr“yeriwgggigg;gd

« show compliance with Title I regulations (schedules,

On the average, the reading teachers appéar to be
more satisfied with the support and cooperation they

receive from their principals, fellow teachers, aides,
and reading coordinators than with the support they

receive from counselors, parents, or Title I Parental
Involvement staff. '

Most teachers (68%) were at least satisfied with the
physical conditions under which they work.

with the resources and materials availablg to them.
About 59% of the teachers were satisfied or very
satisfied with the level of paperwork required to

ts of students, etc.).
About 567% were satisfied or very satisfied with the
level of paperwork associated with evaluation (testing
for selection, nine-week reports, etc.); however, about
27% were dissatisfied or very dissatisfied.

Overall, only about 16% of the teachers disagreed or
disagreed strongly with the statement that they were
satisfied with their job situatioms.
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RESPONSE FREQUENCY PERCENT
(1) None of it 1 2
(2) A little of it 7 13
(3) Some of it _ . 12 21
(4) Most of it 27 - 48
(5) ALl of it 9 16
‘Mean = 3.6 "Missing Cases = 3

Standard Deviation = .96 .

Figure J_l. ----RESPO--NSE.S‘&O QUESTION “l,“HQWMUCHHAVE RIS e a ettt e et g ran s e b s s e ¢ty SRS
YOU READ'OF THE AISD TITLE I READING

GUIDE?
RESPONSE FREQUENCY PERCENT
(1) Not at all 3 5
(2) Not very closely ' 5 9
(3) Somewhat closely 18 32
(4) Closely 26 46
(5) Very closely 5 -9
Mean = 3.4 Invalid Responses = 2 v

Standard Deviation = ..96

°

' Figure J-2. RESPONSES TO QUESTION 2A. HOW CLOSELY
* DID YOU FOLLOW THE RECOMMENDED TEACHING
) PRACTICES DESCRIBED IN-THE.AISD READING

POSITION PAPER?

413




RESPONSE FREQUENCY PERCENT
(1) Not at all N 1 2
(2) Not very closely "7 12
- (3) Somewhat closely 14 24
(4) Closely 25 45
(53) Very closely 10 17
: Mean = 3,6 Missing Responses = 1

Standard Deviation =

.97

Figure J-3. RESPONSES TO QUESTION 2B. HOW CLOSELY
DID YOU .FOLLOW THE RECOMMENDED TEACHING
PRACTICES DESCRIBED IN THE TITLE I
] READIngGUIDE? ' _
RESPONSE FREQUENCY PERCENT
(1) Very dissatisfied 6 10
(2) Dissatisfied 7 12
(3) Neither 4 7
(4) Satisfied 15 25
(5) Very satisfied 27 46
Mean . = 3.8
Standard Dgviation = 1,39
9
Figure J-4. RESPONSES TO QUESTION 3A. CIRCLE THE

"NUMBER WHICH BEST DESCRIBES YOUR
SATISFACTION WITH YOUR PRINCIPAL.

J-6
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. (1) Very dissatisfied 4 7
' (2) Dissatisfied 4 7
< (3) Neither 5 4 7
* (4) satisfied . T - 27. 47
(5) Very satisfied 19 33

Mean = 3,9 Missing Cases = 1

Standard Deviation = 1.1l4

Figure J-5, RESPONSES TO QUESTION 3B. CIRCLE THE
NUMBER WHICH BEST DESCRIBES YOUR
to SATISFACTION WITH OTHER TEACHERS.

<<x*

RESPONSE FREQUENCY PERCENT

(1) Very dissatisfied 1 2
(2) Dissatisfied 5 9
(3) Neither 4 7
(4) Satisfied 13 22
(5) Very satisfied 35 60
Mean = 4,3 Invalid Responses = 1

Standard Deviation = 1.04

-+

Figure J-6. RESPONSES TO QUESTION 3C. CIRCLE THE’J
NUMBER WHICH BEST DESCRIBES YOUR
SATISFACTION WITH YOUR TITLE I
READING COORDINATOR. :

.‘-('

(*\
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RESPONSE FREQUENCY PERCENT

(1) Very dissatisfied 3 5 ’
(2) Diessatisfied 6 11
(3) Neither 16 29
(4) Satisfied - 18 32
(5) Very satisfied 13~ 23
Mean - = 4,8 Missing Cases = 3

Standard Deviation = 1,58

Figure J-7% RESPONSES. TO QUESTION 3D. -CIRCLE THE
' NUMBER WHICH BEST DESCRIBES YOUR' -
SATISFACTION WITH TITLE I AIDES.

RESPONSE 5 FREQUENCY . ?ERCENT'
. (1) Very dissatisfied 7 . 12
(2) Dissatisfied 12 20
(3) Neither 19 32
(4) Satisfied ' 13 22
(5) Very satisfied 8 14
Mean = 3,1

Standard Deviation = 1.21

Figure J-8. RESPONSES TO QUESTION 3E. CIRCLE THE
NUMBER WHICH BEST DESCRIBES YOUR
SATISFACTION WITH COUNSELORS.

it
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RESPONSE FREQUENCY PERCENT
® v .
(1) Very dissatisfied 6 11
(2) " Dissatisfied 20 35
(3) Neither 14 25
(4) Satisfied 14 25
(5) Very satisfied 3 5
‘Mean = 2,8 Missing Cases = 2
Standard Deviation = 1.10
Figure J=9.  RESPONSES TO QUESTION 3F. "CIRCLE THE ~ 7
NUMBER WHICH BEST DESCRIBES YOUR
SATISFACTION WITH PARENTS.
-

RESPONSE FREQUENCY PERCENT
(1) Very dissatisfied 15 26
(2) Dissatisfied 5 9
(3) Neither 19 33
(4) Satisfied 15 26 .
(5) Very satisfied 4 7 |
Mean = 2,8 Missing Cases = 1 '

Standard Deviation = 1.28

Figure J-10. RESPONSES TO QUESTION 3G. CIRCLE THE
' NUMBER WHICH BEST DESCRIBES YOUR
SATISFACTION WITH TITLE I PARENTAL
INVOLVEMENT STAFF.

417
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X

VERY NEITHER SATISFIED

DISSATISFIED DISSATISFIED OR DISSATISFIED SATISFIED

VERY
SATISFIED

5

Principal
Other Teachers

Title I Reading
Coordinator

. Counselor

V14

Parents

Title I Parental. , ,
Involvement Staff

..... P

1 2 3 b4

4
L T

1
T

-«1!—

-

.1._
-+

=
-+

+

1

Figure J-11.

PLOT OF AVERAGE SATISFACTION RATINGS GIVEN TO PRINCIPALS,
TEACHERS, AND OTHERS BY TITLE I TEACHERS.

-

RESPONSE FREQUENCY PERCENT

(1) . Very dissatisfied 9 16
(2) Dissatisfied 6 11
(3) Neither 3 5
(4) Satisfied 20 36
(5) Very satisfied 13 32
Mean a 3,6 Missing Cases = 3

Standard Deviation = 1.45

Figure J-12. RESPONSES TO THE QUESTION, HOW
. SATISFIED ARE YOU WITH THE PHYSICAL
CONDITIONS UNDER WHICH YOU WORK?

o 5
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T

W
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¥ ogee

a;

P

RESPONSE : FREQUENCY PERCENT
(1) Very dissatisfied 1 2
(2) Dissatisfied 2 4
(3) Neither 0 0
(4) Satisfied 28 50
(5) Very satisfied 25 45
Mean = 4,3 Missing Cases = 3

Standard Dqﬁiation = .81

“Figure J-13. RESPONSES fO THE QUESTION, HOW
. SATISFIED ARE YOU WITH TEACHING
MATERIALS AND OTHER RESOURCES
AVAILABLE TO YOU?
a
RESPONSE FREQUENCY PERCENT
(1) Very dissatisfied . 1 2
(2) Dissatisfied 4 N 7
(3) Neither ot 18 32
(4) Satisfied 24 43
(5) Very satisfied 9 16

Mean

= 3,6 Missing Cases = 3

Standard Deviation = .90

Figure J-14.

RESPONSES TO THE QUESTION, HOW
SATISFIED ARE YOU WITH THE LEVEL
OF PAPERWORK REQUIRED BY...TITLE I
REGULATIONS (SCHEDULES, LISTS, ETC.
REQUIRED BY TITLE I READING
COORDINATORS)?

J-11 419
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* RESPONSE FREQUENCY PERCENT
(1) Very dissatisfied 1 2
(2) Dissatisfied ' 13 25
(3) Neither 9 17
(4) Satisfied 19 37
« (5) Very satisfied 10 ' 19
Mean = 3,5 Missing Responses = 5
Standard Deviatlon = 1,13 1Invalid Responses = 2

°

[P Figure J-15. RESPONSES TO THE QUESTION, HOW

¥ SATISFIED ARE YOU WITH THE LEVEL
OF PAPERWORK REQUIRED BY...TITLE I
EVALUATION (TESTING FOR SELECTION,
NINE-WEEK REPORTS, ETC.)?

RESPONSE FREQUENCY PERCENT
(1) Strongly Disagree 5 A0
(2) Disagree 3 T 6
(3) Don't know 2 4
(4) Agree 25 Vi 46
(5) Strongly Agree 20 36
Mean = 3,9 Missing Responses = 4

Standard Deviation = 1.21

Figure J~16, RESPONSES TO QUESTION 4. ALL THINGS
CONSIDERED, I AM SATISFIED WITH MY
7 9-80 JOB SITUATION.

J-12




79.23 ' Attachment J-1
(Page 1 of 3)

AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

May 2, 1980

TO: Title I Teachers
<

FROM: David Doss
SUBJECT: Title I Teacher’Questionnaire

Attached is this year's Title I teacher questionnaire. Please take & few
minutes to complete the questionnaire and return it to ORE in the attached
envelope. It is especially important this year that you complete the
questionnaire since the results can serve as a baseline for assessing the
impact of desegregation on the Title I program next year.

Feel free to add written comments to the questionnaire. It looks like we
will be living with the same regulations next year. They will continue to
require a test score for each child. I am very much interested in. any
comments on ways we can help to make that extra testing burden more
manageable. If you would prefer to discuss this matter over the phone,
feel free to call (438-1228).

Thank you for taking the time to answer the questiomnaire. I know you are
especially busy this year. '

Approved: %algﬂ ;I { 5 ;A ? e
Senior ‘Evaluator for Compensatory Education Programs

| Approved: Q‘,bﬁ(/ 277 ;:77{%/

Director of Office of Research and Evaluation

Director of Elementary Education

Approved:

DD:1fs

¢cc: Lee Laws
4 Oscar Cantu
Title I Reading Coordinators
Principals of Title I Schools
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79.23 ~AUSTIN INDEPENDENT SCHOOL DISTRICT )
Office of Research and Evaluation e 3y

TITLE I TEACHER QUESTIONNAIRE

Circle the answers which best represent your responses to the following
questions.

1. ﬁ%w much have you read of the AISD Title I Reading Guide?

None of it A Little of it Some of it Most of it All of it

ey

2. How closely did you follow the recommended teaching practices described
in the_folTowing: ' ,

Not Very Somewhat Very
Not at all Closely Closely Closely .Closely
AISD Reading
Position Paper 1 2 3 4 5
AISD Title I X o
Reading Guide _ 1 2 3 4 .5

3. Circle the number which best describes your satisfaction with each of the

following:
Neither Satisfied S
Very or B Very
Dissatisfied - Dissatisfied Dissatisfied Satisfied Satisfied
Support and
cooperation
you have re-
ceived from...
a. your principal ] 2 | 3 4 5
b. other teachers
in your school 1 2 3 4 5
c. your Title I
reading coord-
inator 1 2 3 4 5
d. Title I aides 1 2 3 4 5
e. counselors in
your school 1 2 3 4 5
f. parents 1 2 3 4 5
g. Title I parental
involvement staff 1 2 3 4 5

J-14 422
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Attachment J-1
(Page 3 of 3)

Neither Satisfied

Kim Walker-Wheatley
Adn. Bldg., Sox 79

Very or Very
Dissatisfied Dissatisfied Dissatisfied Satisfied Satisfied
The phySicaL conditions
~under which you work
(room to plan and/or
teach, storage room, _ '
etc.) 1 2 3 4 5
The teaching materials |
and other resources
available to you. 1 2 3 4 5
The level of paperwork
required by...
a. Title I requla-
tions (schedules,
1ist, etc. re-
quired by Title I
reading coordina-
tors)h 1 2 3 4 5
b. Title I Evaluation
(testing for
selection, nine-
week reports, etc.) 1 2 3 4 5
4. All thHings considered, I am satisfied with my 1979-80 job situation.
1 2 3 4 _ 5
Strongly Don't _ Strongly
Disagree Disagree Know Agree Agree
Return Zo:
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79.23 - Attachment J=-2
(Page 1 of 4)

TEACHER QUESTIONNAIRE COMMENTS

Question 1. ‘How much have you read of rhe AISD Title I Reading;Guide?

No written responses.

+

Question 2. How closely did you follow the recommended teaching practices
described in the following:

A, AIS. Reading Position Paper:

"But I don't agree with it." N

."Since the Extended Day Program is considerably different than
the regular classroom situation, we've adapted the basic
principles and concepts and fit them to our special situation."”

B. AISD Title I Reading Guide: N
No written comments.
Question 3. Circle the number which best describes your satisfaction
with each of the following:
A. Support and cooperation you have received from your principal.
/&o '
written comments.
B. Support and cooperation you have received from other teachers.

"Some have been very helpful and others have not cooperated at all.”

"Cooperation very satisfactory except for the Social Studies/Science
time block. This was difficult to plan and coordinate,"

C. Support and cooperation you have received from your Title I reading
coordinator.

No written comments.
D. Support and cooperation you have received from Title I aides.
No written comments.

E. Support and cooperation yod have received from counselors in your
school.

No written comments.

J-16 424
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F. Support and cooperation you have received from parents.

‘?No written comments.

G. Support and cooperation you have received from Title I parental
involvement staff.

No .written comments.

Question. How satisfied have you been with the physical conditioms
under which you work (room to plan and/or teach, storage room, etc.)?

"Yery crowded working conditions."

"Room temperature often too cold."

Question. How satisfied have you been with the teaching materials and
other resources available to you?

<

No written comments.

Question. How satisfied are you with the level of paperwork required by
(A) Title I regulations (schedules, list, etc. required by Title I reading
coordinators)?

\ "Redundant."

"The amount of paperwork is not bad; however, the nature of some of
it is ridiculous. Forms are repetitious and often seem unnecessary."

"there should be uniform testing systemwide by Title I teachers used
in addition to standardized test scores. There shiould be more record
keeping so when a child transfers to another AISD school we would know
what materials had been used with the child and concepts he 1earned.

3
Question. How satisfied are you with the level of paperwork required by
(B) Title I Evaluation (testing for selection, nine-week reports, etc.)?
"This doesn't necessarily apply to our program."
"etz teachers (themselves) do not do Individual Reports."
"The amount of paperwork for selection is not unreasonable but the
uge of the MRT for minority first graders is tot-1lly invalid.'

Question (A and B).

"I am afraid the ITBS will be too lengthy a test for quick evaluation
of new students and I much prefer an IRI to any standardized test.

. J=17
Q {1:2{;
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Question 4. All things considered, I am satisfied with my 1979-80
job situation, (General Comments).

"If Title I teachers are not respected by the classroom teachers,
the program will never improve. I'm surprised how poor the
Title I program in this state is!! There's no respect from anyone."

"It bothers me that whenever any special event is happening in the _
school (field trips, make-ups for the IOWA tests, special projects
for the office, etc.), the Title I staff is pulled out of their
classes to help out."

"Major Concern - being used as substitute teachers - this causes
negative feeling towards my job importance. Feel that our reading
coordinator 1s excellent - couldn't meet our needs any better."

"Concern - Districtwide attitudes toward Title I has improved. From
being at Title I inservices we have found out that in many schools
Title I is regarded to be at the low end of the totempole."

"It would certainly be nice if we could use teacher judgement when
we feel there are invalid test scores. It would save the time
necessary to retest students who often need help badly and will more
than likely score low on a retest."

"I certainly like the ITBS achjevement tests better than the CAT tests
used previously. However, I feel'that it is going to be very time
consuming to give the ITBS to all new students as they come in.'

"Give responsibility for extra testing to the school counselor."

"The extra testing burden should be given to the counselors since
they are involved wi;h the regular testing in the spring.”

"A Title I teacher has to have respect from co-workers and the prinC1pal
before a program can be successful.

"I feel that the regular classroom teachers do not think very highly
of the Title I Program and treat the Title I teachers as subordinates.
(This 1s probably due to the attitude of the principal).”

"Program support needed from administration specifically Principal and
classroom teachers!"

"The Title I, classroom and administratives needs to work closer."

"The Reading Guide has very little worthwhile information in it. I

e et cr——

don't think "in classroom" Title I Reading is as good as a lab situation.

It was very hard for me to find materials for my children that they
hadn't already used; therefore, Title I teachers should have some

materials not used by other teachers so thev would be new to the students.
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Title I teachers should all use more diagnostic tests, use the same
ones systemwide, teach the skills they don't know, keep records omn
the above, transfer the information when the child transfers to
another AISD school, have uniform testing materials available..

All reading labs should be equipped with the same materials. Title I
should be more structured so each teacher isn't left to develop her
own prograr."

"ITBS - takes too. long to give - hope we will be able to use another
test." '

"Testing for new students was done by our counselor. The only problem.

was waiting for the testing to be 'done - particularly if the student
enrolled after November."
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Instrument Description: Title I Parent Interview

Spiaf daescripeion of zhe inalTument:

e —— e gy

The interview was from a questionnaire containing items relatsd to parent training
conductad by Title I community representacives and campus contact persons for
patental involvement. The form was designed to be administsrsd by telephona.

To_whom was che instrument adminiscared?

A tandom sample of parents who attendad parent training sessions.

ow MA0Y Cimas 7as the gTumen nistared?

Once to each parent.

When was the {ascrument administered?
June, 1980.

ahere was the insciument adainistered?

Parents ware inte iewed in their homes by telephona.

Who adminiscerad the {agcrumenc?

A Title I evaluation assistant.

Yhat training did che admiaiscrators hava?

Evaluacion assistant was given guidelines and ins:ruccious on how to conduct the
interviaws by the Titla I Evaluator.

7as_the instrument administered under standardized conditions? s
Nol‘

Yera there sroblems 7i%h °hae lastrumene or the adminiseration that mizhe
aifsct the validicy of the data?

The sample was biased toward English-speaking families with telephonas.

#ho_dsveloved the isscrumenc?

Office of Research and Evaluation.

Are chsre norm data aveilable Jor fzceroratizg =he spqu.:s?

No.
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INTERVIEWS OF PARENTS RECEIVING TRAINING

Purpose

Interviews of parents receiving training wera used to provide information
for the following decision and evaluation questions for the 1979-80
Title I Evaluation Design.

Decision Question:D6: Should the Title I Parental Involvement
Component be continued, expanded, or revised? If so, how?

Evaluation Question D6-6: ‘ How effective was the parent
training done by Title I community xepresentatives or
campus contact persons?

. , Procedure

A\pa“ent interview questionnaire was developed to answer the

evalgation ’and decision questions listed above. Fpr a copy of the
interview see Attachment K-1. The administration/of the parent interv1ew
_cdnsisted of the following steps:

1. A list of names was compiled from the parent training . ? '
session sign-in sheets obtained from Title I schools
(see Appendix P of this report). These were mnames
of parents attending the Title I Parent Training
Sessions given-in 23 Title 1 schools. Uf the 379
parents attending these sessions, approximately
one eighth (46) were selected at random to be
interviewed. Two parents were selected from each
school.

2. Those seét®cted for the sample were then interviewed
by telephone. An attempt was made to contact the
parents betyeen June 2 and June 12, 1980.

3. Parents who were contacted were asked questions concerning ;
the training sessions. Interviews were conducted in English
by the evaluation assistant.

4. When all interviews were concluded, the results were tallied
by hand. Twenty-three of the parents were contacted and ®
interviewed by phone.

i
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- Although six other households were reached, the interviews were not

completed for the following reasons:

a. two persons spoke only Spanish;
b. two persons reported never having attended a meeting
at the school;
C. oOne person was recovering from surgery and could
not come to the phone; and ' .
d. one person was never home (after attempts on three
separate days).

‘T'he remaining 17 could never be reached. Eightghad disconnected phones
and 9 never answered (attempts made on three different days).

Results
The results are presented by interview question.

The first question asked the parents how interesting they found the sessions
to be. As the figure below shows, the parents found the sessions to be
interesting or very interesting. The responses are very similar to those
given by parents last year.

- Not Very Very .
Quastion 1 Interesting Interesting Interesting

...Can you tell me if the 0 12 11

session(s) ''was (were) (0%) (52%) (48%)

not interesting," "inter-

esting," or "very inter-
esting." '

The responses to questions 2 and 3 are reported in the figures below.
Responses to "the second question were similar to last year's responses;
however, the parents were generally more positive this year about how
much they learned about the Title I Program at their child's school
(question 3).

Question 2 Very Little Little Some A Lot
How much would you say 2 3 9 9
you learned about help- (9%) (13%) (39%) (39%)

_ ing your child(ren) do
better at school?

K-A43I
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Question 3 Very Little Little Some A Lot
How much would you say 1 2 6 - 14
you learned about (4%) _(9%) (26%) (61%)
(school's) Title I .
program?

The fourth question asked parents what they had learned at the training
sessions and whether they had used this knowledge with their children.
Seven parents (30%) had attended introductory $essions only (What

is Title I? What is PAC?) and had not learned ways of helping their
children at school. '

Twelve parents attended sessions which provided training in helping their
children with reading at home. These parents indicated that they had
learned and used some of the following techniques with their children:

flash cards,

educational games,

trips to the library, and

. emphasizing counting, shﬁgﬁi, etc. during everyday
g

anom

activities such_as setting the table.

Two other parents mentioned learning how to help their children develop

© good study habits. Two could not recall learning and using anything

at the sessions.

Responses to the fifth question are summarized helow. The parents clearly
felt others could -benefit from attending the sessions.

A & )

—r

\ Would Not Would Would

Question 5 Recommend Recommend St.ongly Recommend
Which of the following 0 9 14
describes how strongly 0% (39%) (61%)

you would recommend
the training sessions
to other parents at
your child(ren)'s
school.

Finally, ‘the parents were given an opportunity to ask questions or make
comments. Generally, they praised the parent\praining sessions and
the Title I Program. Some comments are recordeq in Attachment K-2.

In summary, it appears that while the number of parents trained was not

large (Appendex P), most who received training learned some things they
could do to help their children with reading at home.
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AUSTIN INOEPENDENT SCHOOL DISTRICY )
Office of Research and Evaluation

May 27, 1980

TITLE [ PARENT INTERVIEW FORM

Parent: School;

Names of Children:

Introduction: Hello, may [ speak to . Hello, my

name 1is .~ T am with the titie [ Program evaluatien
in the OFfice of Research and tvajuation of the Austin Independent School
Oistrict. We would like to know more about how the Parental [nvelvement part
of Title [ is working, so we are asking some of the parents who attended the
training sessions at (school) to answer a few ques-
tions. We hope that the answers can help the Diftrict to improve the sessions,
would you mind taking a few minutes to give me your answers to the questions?

. If "No", szy "Good" and bedin. If “Yes", ask if there would De a better time
for- you to ¢al’.

Quigkiops:

1. "According to our racords you attanded training sessions
about:

T know that it may nave been some time since you attended
the training sessions, but, can you tell me {f the session(s)
was(were) not intarasting ( ), interesting ( ), or_very

- interesting { )?

2. How much would you say you learned about helping your
child(ren) do batter at schooi?

Vary Little Little Some A lot

P 3, How muth would you say you learned about (school's)
Titye 1 program?

Very Little “Little ~  Some A lot

4. Can you tell me something that you learned at the sessions that
- you have used to help your children learn better at school?

N

5. Which of the following describes now strongly you would recommend
the training sessions to other parents at your child(ren)'s school.

: Would strongly
’ " Would not recommend Would recommend recommend

a———

0o you have any other questions or comments?

. .Thank you, 433
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v

COMMENTS FROM PARENTS .

"I feel having the opportunity to go to the school and get in my two
cents worth helped me to feel a part of the school activities alls
year long. I really enjoyed it. Since my child was just beginning
school, it put my mind at rest." : *

"1 wish I could have ‘gone to more of the meetings, but I work at
nights."

"I am sorry I missed the other session, but I had the flu. I enjoyed
the one I went to." :

"I really like the At-Home Program too. I really hope the whole Title I
program is continued." .

"I only got a chance to attend one session before I started back to
work. I enjoyed that one, but I wish they were held in the daytime."

"I really wish we could get more parents to attend. The program has
really helped me. It has given me a lot of insight into the program,
and I am delighted they have extended the program to the. 6th grade."

. "I enjoyed the two sessions I attended."
"I really like the school and the Title I staff."
"Title I is & very good program."

"I learned the way kids are picked for the program. The counselor and
teachers were very helpful in explaining this to me. They also gave
us ‘other suggestions on how we could(ﬁelp our kids."

. : "I like the school and hope Ba?tondyills will be the same."

"?‘?éally enjoyed the two sessions I attended. I would like to have
-attended others, but I work during the time the sessions are held. I
really wish Pecan Springs had had the program (Title I) when my two
boys were in school theﬁe. They really could have benefited from a
. program-like that."

"I learned a lot of things I was unaware of about the program, and 1
really enjoyed attending the sessions. I hope they will continue
the program at Casis."

-
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Instrument Description: 1578-79 Nine-Week Reports

e

ERIC

Aruitoxt provided by Eic:

3rief descriptiog of =he instrument:

The Hine-waek reports wers computer-genarated class rosters for each Title I
schodl which ware used -5y the schools to indicate, &) which studenty wers served
instructionally by a Title I cteachar or aide b) which ware counseled individually
and/ar in groups, and ¢) which students were assisted by their counselors consult~
ing with teachars, AISD staff, outside agencies, and their parants.

. -

To whom was the instrument adminiscared?

Information was collected for each student in each Title I school by Ticls 1
instructional persanusl and counselors.

nany gdmes was the iastrument adminisctered?

Once at the end of each nine-week period, or four timas in all.

When was =he instrument adminiscersd?
October, 1978; January, 1979; March, 1979; and May, 1979.

where was "he instrument admiatstered?

Nine-Week Raport forms were sent by ORE to the schools where they were completed
and returnad.

Who admipdistered she instramenc?

The reaports were completed by Title I staff.

\
What training did the administracors have?l

lnstructions for complacing the reports ware provided.

Yas the instrument administered under standardized condicions?

No.

We 3 there aroblems +with the instxmmaent or administration that aizht

affecs the validicw af the data?

Some sch.ol personnel may have misunderstood the definitions used in completing
the forms. The parsonnel completing the forms were employvad by the program being
evaluted.

“ho_developed che {=seruzent’

Office of Researcn and Evaluation.

what celiability and validitv data are availabla on tae iastrument?

None.
’

Are =hera 20rm Jata available fsr iatepsreting the asulzs?

No.

L-2 21'3(;
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1978-79 NINE-WEEK REPORTS

o

Purpose

Information gathered in the 1978-79 Nine-Week Reports was used in answering
the following Information Need in preparation for implementation of a
Title I evaluation model. i

Information Need I10: What are the results when a quasi-Model C
evaluation model is implemented using 1978-79 evaluation results?

Information Need I1l: What are the implications of identifying
invalid scores and doing retesting on the use of Model C?
Especially consider the requirement that results be reported on
70% of participants.

Procedure

The 1978-79 Nine-Week Reports were used Af completing the Title I master
file for that year. The procedures used in completing the reports are
described in the 1978-79 Technical Report, publication number 78.61.

’

Results

The Model C analyses required by information needs I10 and Ill were done
using the California Achievement Tests. The results are reported in
Appendix E of this report. '

>

-
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13

Instrumant Descr H 979-80 Ning-Waek

Brief d.scrig:ion'of thy inscrumanc:

The nine-week reports were computer-genaeraced class rosters for each Title I
school which were used by the schools to indicate a) which students wers sarved
instructionally by a Titla I teacher or aide and b) where rhat imstruction took
place. : -

To whom was the instrument adminiscered?

Information was collected for each studant i. each Title I school by Title I
instructional parsonnel and counselors.

How many times was the instrument sdministered?

Once at the and of each of the first three nine-week periods,

When was the instrument administered?

October, 1979; January, 1980; and March, 1980,

Where was the instrument adminiscered? : .

Nine~-week report forms were sent by ORE to the schools where they were completed
and returned.

Who administered the inscrument?
The reports weres completed by Title I staff.

that training did the administrators have?
Inscructions for combleting the reports were provided.

No.

Was the instrument administered under standar!ized conditions?

-

Wera thers problems wigh the inscrumenc or the administration that might
affect the validity of the daca?

Some school personnel may have misunderstood tha definitions used in comple:ing.
the forms., The personnal completing the forms were employed by the program being
evaluated.

Who daveloped the instrument?

Office of Research and Evaluation.

wWhat veliability and validitv data are avajlable 2n the instrument?

Nona.

Ars there norm data available for interpreting the results?

No.
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1979-80 NINE-WEEK REPORTS

Purpose

Information obtained from the 1979-80 Nine-Week Reports was used to answer
the following decision and evaluation questions from the 1979-80 Title I
Evaluation Design.

Decision Question Dl: Is more effective concentration on
students with-the greatest needs necessary?

Evaluation Question D1-1: What are the "effective
Title I eligibility'" criteria at each school?

Evaluation Question D -2. What uniform districtwide

criterion would have identified the same number of
students at each grade?

Evaluation Questioa Dl-4: How many students scoring
below the 40th percentile were not served by Title I,
Title I Migrant, Title VII, Local/State Bilingual

or Special Education?

Evaluation Question D1-5: Were late-entering students
placed on a waiting list at each school?

Declsion Question D3: Should the Title I Reading Component
be modified? If so, how? .

Evaluation Question D3-2: How many Title I students
were served by othHer programs such as Title I Migrant,
Local/State Rilingual, Title VII, and Special Education?

Evaluation Question D3-3: How many students in Title I
schools are being served by more than one 'pull-out"
- program?

Evaluation Question D3-4: How many students were served
at each grade in the following ways:

a. by a Title I rezading teacher only,
b. by a Title I aide only,
c. by both a Title I reading teacher and aide?

Decision Question D5: Should the Title I Extended Day Component
be continued, expanded, or revised? If so, how?

Evaluation Question D5-3: How cost effective was the
Extended Day Component compared with the regular Title I
Program at Sanchez?

440
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Evaluation Question D5-5: Were the students served by the
Extended Day Component also served by Title I teachers and/or
aides during the regular school day?

In addition, the Nine-Week Reports were used to partially fulfill the
requirements for Information Need I6 for the Annual Program Documentation:

Information Need I6: How many students participated in each Title I
component by grade, sex, and ethnicity?

Procedure

Nine-Week Reports were completed by Title I teachers and aides at the
close of the first three nine week periods during the 1979-80 school year.
In completing the reports they were asked to update the rosters to show
enrollment changes and to check“the names of the students they served

(see Attachment M-1 through M-3 for detailed imstructions). Attachment
M-4 shows that Nine-Week Reports were not collected fogx the fourth nine
weeks. Attachment M-5 shows the layout of the reports.

The initial report was based on the master student filg/ (as of October
22, 1979) and the Boehm and MRT test files. It »equifed a substantial
amount of updating on the part of the school @l the reports were
returned to ORE they were processed accord to the procedure described
in Attachment H-6. ' L

.Summaries of the results were sent to each school and to Tiﬁle I admin-
istrative staff. Attachment H-7 provides copies of the memos sent to
principals to describe the summaries.

°

Caution must be used in interpreting the results which follow. .The Nine-
Week Reports pass through many hands during their processing, and there
are many opportunities for errors to be introduced. Totals reported by
school might easily vary by five students per school.

Results
The results below are reported by evaluation question:

Evaluation Question Dl1-1l: What are the "effective Title [ eligibility
criteria' at each school?

Under current Title I regulations, at least as interpreted in Texas,
a student must be selected for Title I on the basis of a standardized
test score. In Austin a score at or below the 40th percentile is
required for Title I eligibility. Furthermore, schools were asked to
rank their students according to achievement and to begin selecting
students with the lowest scores first.

44
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.Each school has a participant number, the number of students who should
be served at that campus. Campuses usually hdd a participant number

at each grade which was based on the number of students who could be
served given the available resources and the structure of the program

on that campus. In a number of casaes, the participant number at a )
grade was such that all students- below the 40th percentile could not

be served. For example, a school's participant number at grade 3 might

be 50. If the teachers began with the lowest scoring students and .
worked up, they might identify 50 students by the 30th percentile. The
J0th percentile would then become the "effective eligibility criterion”

at that grade; i.e., it would make no difference that the district had

. set the 40th percentile as the eligibility criterion, there would not

- be room to serve those students scoring between the 30th and 40th per-
centiles. To the extent that such situations arise, they raise questions
of equity. Some students cannot receive Title I services even though
students of equal need are receiving services at other campuses. '

Figure I-1 shows the distribution of effective criteria for each of the
first three nine week periods. These results are taken from the Nine-
Week Report summaries for the first three nine weeks. Tne figures show
some variation in effective criteria between schools. The implication
of this variation is that Title I resources could be more equitably
distributed across campuses so that the eligibility criterion is more
uniformly applied.

Evaluation Question D1-2: What uniform districtwide criterion would
have identified the same number of students at each grade?

This question is directly reievant to the one above. If Title I

cannot serve all students below the eligibility criterion, what lower
criterion would be more appropriate? This question is complicated by
the fact that not all students below the criterion wu=t be served.
Students receiving comparable supplementary services from another source
may be skipped. Such students must be taken into account in determining
a new criterion.

The following steps were used in determining a possible uniform criterion.

1. The total number of students at or below the 40th
percentile in Title I schools (A) was determined.
A = 5009

2. The total number of students at or below the 40th
percentile in Title-I schools who were not served
by any program (B) was determined from the
Overlap Study, publication number 79.28.

B = 461
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3. The total number of students served by Title I
during the first nine weeks (C) was determined
from the first Nine-Week Reports - - -

C = 3949 '

4. The number of students at or below the 40th
percentile who were served by a program other
than Title I (D) was calculated.

D=A-B-C=599
\u) -
5. The percentage of students in Title I schools
who score at or below the 40th percentile who
. could be served by Title I (E) was computed.
E=1~- D/A = 88%

6: If 88% of the students at or below the 40th-
percentile are available for Title I service,
then the percentile which identifies approximately
C/E or 4488 eligible students would provide a
pool sufficient to give the number served
during the first nine weeks. An examination of
a cumulative frequency distribution across
grades showed that the 35th percentile would
have been a more appropriate eligibility
eriterion. '

'Evaluation Question Dl-4: How many students scoring at or below the 40th

percentile were not served by Title I, Title I Migrant, Title VII, Local/
State Bilingual, or Special Education?

The information needed to answer this question was taken from the files
used to prepare the Overlap Study and the Title I master file. It is

accurate as of the end of the first nine weeks. The ESAA Written Com-
position Program was included in addition to the programs listed aboye.

The results (Figure M-2) showed that 461 students were not served by
some program. That figure represents about 9% of those students scoring
at or below the 40th percentile. Inspection of the figure also shows a
great range between schools in the number not served by some program.

Evaluation Question D1-5: Were late-entering students placed on a

waiting list at each school?

The results in Figure I-3 show that not all campuses had Title I waiting
1ists. Those with waiting lists may not have defined a waiting list
exactly as defined in Attachments M-1 through M-3.

Evaluation Question D3-2: How many Title I students were served by other

programs such as Title I Migrant, Local/State Bilingual, Title VII, and
Special Education? '
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The complete results relevant to this question are reported in the 1979-80
Overlap Study: Number of Students Served by Single and Multiple Compensatory
Education Programs, publication number 79.28; however, Figure M-4 shows a
summary of the overlap between Title I and other programs. Generally, the
overlap with other programs has been reduced.

Decision Question D3-3: How many students in Title I schools are being
served by more than one '"pull-out' program?

Assuming that the Title I Migrant, Local/State Bilingual, and.Special
Education Programs always represent a pull-out program, then 1,342

or about one third (1342/3949) of the students served by Title I.during

the first nine weeks were also served by at least one other pull-out

program. However, this is an overestimate sinte none of these programs,
including Title I, is always structured as a pull-out program. Nevertheless,
it appears that the goal of no .more than one pull-out per student was not met.

Evaluation Question D3~4, How many studeuts were served at each grade
in the following ways: '

a. by a Title I reading teacher only,
b. by a Title I aide only,
c. by both a Title I reading teacher and aide?

Attachment M-8 provides a summary of the number of students served in
different instructional arrangements in each school. The first two rows

. of tables on each page show how many students at each grade were served

by different Title I instructional staff (teachers, aides, or both) and
where they were served (classroom, reading center, or both) during the
year. The bottom row of tables summarizes across grades for each nine
weeks., The last page in the attachment provides a projectwide summary.
Those tables are reproduced in Figure M-35.

An examination of Attachment M-8 shows a discrepancy at some schools
between the participant number (the number of students to be served
according to the Title I application) and the number actually served.
Figure M-6 shows the percentage of the participant number who were served
at each school during the third nine weeks. In some cases it appears

that the number of teachers and/or aides at the school was not adequate

to well serve the full participant number; i.e., the student to instructor
ratio would have been very high (see Figure M-6). At other schonls the
staff appears to be sufficient to serve all students.

Evaluation Question D5-3. How cost effective was the Extended Day Component
compared with the regular Title I Program at Sanchez?

Information relevant to this evaluation question is reported in Appendix O,
"Extended Day Attendance Form" of this report.

Evaluation Question D5-5. Were the students served by the Extended Day Com-

ponent also served by Title I teachers and/or aides during the regular
school day?

Information about this decision question iaj;iig reported in Appendix O.

M-7
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Information Need I6: How many students participated in each Title I
component by grade, sex, and ethnicity?

' The nine-week report form was used to determine how many students were
served in the Title I Reading Improvement Program. Figure M-7 displays
the rasults. . ' '

3

Summagz_

** The Nine~Week Report information raises questioms about the level of
service provided to low-achieving students across campuses.

1. The effective eligibility criterion was not the same
at all campuses. As a result, students at some campuses
were uot served by Title I, even though their measured
needs were as great as students receiving services at
another school.

2. Some schools served many fewer students than their
participant number (the number to be served according
to the application).




. FIRST NINE WEEKS

Pefcentile Ranges
Grade 6-10 11-15 16-20 21-25 26-30 31-35 36-40

K#* 17 1 1 9 9
1 ‘ ' 1 1 2 - 3 15
2 1 ' 23
3 1 1 22
4 2 3 19
5 4 4 16

SECOND NINE WEEKS

Percentile Ranges :
Grade 6-10 11-13 16-20 21-25 26-30 31-35 36-40

K 2 1 1 9 8
1 1 3 5. 15
2 1 2 21
3 1 2 21
4 1 3 20
5 4 4 16

THIRD NINE WEEKS

: : Percentile Ranges
Grade 6-10 11-15 16-20 21-25 26-30 31-35 36-40

¢

0

K* 2 - 1 2 3 8
1 1 2 6 15
2 1 1 22
3 1 23
4 1 2 21
5 4 4 lo

* Not all schools served kindergarten students.

Figure M-1. RANGE OF EFFECTIVE ELIGIBILITY CRITERIA BY GRADE AND
NINE-WEEK PERIOD. THE EFFECTIVE ELIGIBILITY CRITERION
IS THE SCORE MADE BY THE HIGHEST SCORING TITLE I
STUPENT AT A GRADE. .

-
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A ]
School Number not Served
Allison 0
Becker. 2
Blackshear 6
; Brentwood 21
Brooke 0
Brown 28
e : Campbe}l - 32
) " Dawson ‘14
Govalle 38
Maplewood 22
Mathews 4

Metz 6
~° Norman 15
Oak Springs 60
" Ortega 3

Pecan Springs 99 g
Pleasant Hill 48
_ Reilly _ 14
. ' ' Ridgetop 3
Rosedale } 11
Rosewood 1
St. Elmo 12
Sanchez 0
Sims 22
Zavela 0

TOTAL 461

Figure M-2. NUMBER OF STUDENTS AT
: OR BELOW THE 4OTH
PERCENTILE IN TITLE I
SCHOOLS WHO WERE NOT
SERVED BY A COMPENSATORY
PROGRAM.

44
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4 Number on
School Waiting List

Aliison
Becker
Blackshear
Brentwood
, Brooke

Brown
Campbell

. Dawson
Govalle
Maplewood
Mathews
Metz
Norman
Oak Springs
Ortega
Pecan Springs
2leasant Hill
Reilly
Ridgetop
Rosedale )
Rosewood
St. Elmo
Sanchez 10
Sims ' 25
Zavala 15
TOTAL 274

W
MY WOWOOO

’N

o

Y
&

\ﬂ\
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”»

[
| =
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Figure M-3. THE TOTAL NUMBER OF
‘ STUDENTS ON A TITLE I

R WAITING LIST BY
CAMPUS.

N Number of Title I Students Who Year
are Also... 79-80 78-79
Title VII | 1,289 1,543
, Local/State Bilingual 1,216 1,446
ESAA Writing Project 262 344
Special Education 80 124
Title I Migrant 46 40

Figure M-4, NUMBER OF TITLE I STUDENTS SERVED BY
OTHER COMPENSATORY PROGRAMS (END OJF
FIRST NINE WEEKS).
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FIRST NINE WEEKS

Lab* Class* Both. Total

Teacher Only 1019 938 13 1970
Aide Only | 137 560 9 e ,
Teacher and Aide 610 354 309%%| 1273
Total 1766 1852 331 3949

-

SECOND NINE WEEKS

I

Lab* Class* B th Total

Teacher Only 1111 837 .| 94 2042

. Aide Only . | 1es | sie 10 691
Teatcher and Aide 820 | 142 | 212%*] 1174 4
Total ' 2096 | 1495 | 316 3907

¢
THLRD NINE WEEKS

Lab* Class* Both '~ Total

Teacher Only & 1120 797 100 2017
Aide Only 174 505 0 679
Teacher and Aide 773 i71 176%%* 1120
Total [ 2067 | 1473 276 3816

* Lab only; classroom only.

#% Includes services such as being served by a teacher in lab
and an aide in class or being served by a teacher in the
classroom and an aide in the lab. A

Figure M-5. NUMBER OF STUDENTS SERVED BY DIFFERENT
INSTRUCTIONAL ARANGEMENTS BY NINE WEEKS.




\
\ Y
. Percentaze of Instructional #* :
" Participant® Number Served Participant Personnel . Participant Number/ Observed Student/
School Number Third Nine Weeks Number Served** Teachers Aldes Iustructor Ratio Inatructor Ratio
Allison 298 259 87 . 6 4 29.8 25.9
Becker 325 299 92 4 6.5 31.0 28.5
Blackshear 236 224 95 5 - 0 47.2 44.8
Brentwood 10 68 97 0 2 35.0 - 34.0
Brooke 265 188 n 4 4 33.1 23.5
Brown 120 123 103 3 0 40.0 41.0
Campbell 240 221 92 4 3 34.3 31.6
Dawson 200 202 101 4 2 33.3 : 33.7
Govalle 305 . 299 98 "6 3 33.9 33.2
Maplewood 160 127 79 2.5 3 » 29.1 23.1
Mathews 65 66 102 1 1.5 26.0 26.4
Hatz 270 270 100 6 1 38.6 38.6
Norman 96 102 . 106 2 0 48.0 51.0
Oak Springs 148 19 53 2 1.5 42.3 . 22.6
Ortega 150 96 64 3 0 50.0 32.0
Pecan Sprinrs 125 120 96 2 2 31.3 . 30.0
Pleasant Hill 130 146 112 2 2 32.5 36.5
Reilly 53 ' 52 98 1 0 53.0 52.0
Ridgetop 67 56 84 1.5 0 44.7 37.3
Rosedale 60 58 917 1 1 30.0 29.0
Rosewood 48 44 92 1 .5 32.0 - 29.3
St. Elmo 215 185 86 3 3 35.8 30.8
Sanchez 260 235 90 6 2 32.5 29.4
Sinus 235 132 56 k] 4 33.6 18.9.
Zavala 220 165 o1 3 6 244 o 18.3 -,
Totals 4355 3816 . 34.0 ~ 29.8

- .

" - X
* Taken from page 8-1 of Title 1 amenament. v .

% Percentages over 100% do not necessarily indicate participant number was exceeded at any glven tiume.

*% Taken from page 8-1 of Title I amendment. Includes teachers and instructional aides.

Figure M-6. ANTICIPATED AND OHSERVED STUDENT/INSTRUCTOR RATIOS AND PERCENT LOW INCOME.
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Boys® _ . Girls
. American Mexican American Mexican
Grade Indian Black Asian American Other Indian Black Asian American Other Total

. N <

K .0 141 5 227 68 1 127 6 190 = 56 821
1. 3 185 8 301 92 0 186 - 1 217 66 1059
o2 1 101 0 176 62 0 69 0 161 33 6C3
| 3 19y 4 218 53 0 103 - 5 171 31 " 685
4§ .0 105 3 156 b 0 98 1 - 173 31 611
5 0 118 3 153 45 0 96 3 146 39 603
'-Total 5 749 . 23 1231 364 | .679 16 1058 256 4382
= ‘ —
. . . . } .
®  Figpure M-7. BREAKDOWN OF TITLE I READING PROGRAM PARTICTPANTS BY GRADE, SEX, AND ETHNICITY. Does not
include 43 students who could not be matched with the AISD master student file.
~ 451
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Attachment M-1
(Page 1 of 6)

AUSTIN INDEPENDENT SCHOOL DISTRICT
0ffice of Ressarch aud Evaluation

October 10, 1979

08 Title I Principals
fIoM;  David DoaiSe
SUBJECT: - Firet Nina~Wesk Rapores .

Enclosed is your school's first Title I Nine-Waak Report for 1979-1980.
Please dasignate & contact person who will bs reesponsible for seeing
that the report is updated, circulated to the Title I teachers and
aides, and returued to ORE by November 9th., Pleass write that person’s
name at ths top of the first page of the raporet.

Updating the form accurately is very important. It is also i{mportant
that the aesociated disruption im the school is ninimized. Please
provide the contact persom with whataver office recorde might bs needed.

In calking with various peopla, . have gotten the impression that zuch
work at cthe campus lavel hae gove into idengifying students in accordance .
with the new Title I legislation. As you knuw, the arsa directors will

be monitoring the success of the identifjcation process again thia year.

I want to take this opportunity to describe brieily how the information
from this report will ba provided to the ares directors so that it s
vaaful and meaningful.

Bafors suxmmaries about ths concentration of services on those with the
greateat needs are produced, the information irom this raport will be
merged with the rosters of other compensatory and special programs such
as Titla T Migrane, Ticle VII, and Speacial Education. We will then koow
which ,rograms are serving studeants vwho were eligible buct not selactad
for Tizla I services. Tou and your area director will be provided with
a list of those skipped students and the programs sarving them for usa
in resolviag any problems which might bs svident. We feel that this
additfonal information will wmakes the monitoring process much more pro-
ductive than it was last year. -

If you have any quastions about the raports or would like to wmake
suggestions about how wa can improve tha way we 3ather this informacion,
pleass call (458-1228).

Approved: ‘L..,, ;Z;_ CM/C;’

Sepior Evaluator for Compansatory £ducation Programs

Approved: MZL ét(/ 2/)7 M-\

Director of Office of Research ay Ivaluation

Approved: 7L¢—4 APy L

Director of Elementary Education

DD:1lfs

ce: Title I Teachers aud Aides Araa Directors Laa lLaws QOscar Cantu
Ticle I Readiag Coordipacors

M-15 453
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79.23 ' Attachment M-1
(Page 2 of 6)

INSTRUCTIONS FOR COMPLETING THE FIRST NINE-WEEK REPORT

Over the past few years, the ways in which Title [ Evaluation has re-
quested information about which students attend Title [ schools and
which ones have been sarved by Title I has changed annually. This
year is no excaption. As you are aware, changes in Title [ legislation
have affected the way Title [ students have been selected. This means
that more information about test scores is needed by ORE so we can
monitor that student selection prdcess. [n addition, information not
previously requested, such as a student's placement on a waiting 1list,
{s important sO that the summary results are not misleading. The re-

* moval of the counseling component from Title [, on the other hand,
means- the report can be simplified somewhat.

The instructions below are more detailed than the ones previously sent
with the report. Please read them carefully. They are writtan in
detail in an attempt to anticipate probiems before they arise, It is
important that the instructions be followed so that the rasults are
accurate and comparable across campuses.

A, Update the Report

it is primarily the contact person's responsibility to see that the
report accurately reflects which students are and have been in attend-
: ance in your school this year. However, it would be,wise for the other
~ Title | teachers and aides to use their special knowledge of the classes
with which they work to double check the accuracy of the updating.

Updating the report means making sure all students are 1isted who should
se 1isted. The application of the thrse rules below should make the
updating complete and accurata.

Rule 1. Students who have not anrolled in your school
this year should not be on the list. Oraw
1ines through their names.

Rule 2. Students who have enrslled in your school,
regardless of the length of their stay,
should be listed. Add the names of any
students not listed. (Space has been ieft
between grades for adding names. [f all do
not fit between grades, go to the end of
the 11st)7;;

Rule 3. Students who have enrolled in your school
and who have left should be listed on the
report (Rule 2), and chacks should be
made by thei{r names in the “Withdrawn®
column o the right side of the report.
0o not draw lines through their names.

Exactly how the information needed to update the report 1§ obtained is
a campus-level decision. However, the principals have been encouraged
to make information in the school office available to the contact per-
son so that the invalvement of each classroom teacher 1§ not required.

M-16
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B.

Attachment M-l
(Page 3 of 6)

Recording the Necassary [nformation

8ecayse class rosters were not requested by ORE this year as they have

been in the past, the completion of this initial nine-week report for

1979-80 will require that more information be provided than will be

needed on subsequent reports, The strategy to use in completing

the form is essentially to "#411 in the. blanks." The information re-
“questad t0 complete each column {s described below.

1.

Teacher: The last name of the student's classroom teacher
as of the end of the nine-weeks. Pleass include initials
for teachers with the same last name, '

Student's Name: The student's name-=last name first.
1D#: The student's AISD identification number.
Grade: The student's current grade assignment.

Test and Score: These refer to the test and score used
to determine title [ eligibility. These two columns

show the information we currently have for each child.
Please list the test results for those students who
entered your school without a score from last spring,

If the student did not bring a score from outside the
Oistrict, the test used to determine el{gibility

should be one from the 1ist below as indicated in my memo
to you dated August 22, 1979.

Grade Test

ctmme—————"

X 3cehm Test of Basic Concepts Total Score--Middle
SES Normse~ or PAL English score below 85.

i Metropolitan Readiness Test Pre-Reading Composite
Score.

2-5 California Achievement Test Reading Total Scora.

Write in the tast name (and level {f appropriate) under "Test"
and the percentile score under "Score.” [f your school has
Special Education students who do not have "Exempt" recorded in
the test column, write "Special Education® there in place of

a tast scorse,

If you have retested a student because his/her spring test
score was thought to be invalid, do_not record those results
on this report. That information is being obtained rrom the
yeTTow sheets being sant to QRE. The retest results recefved
by 10-19-79 have been added to this report. They are marked
with an asterisk. Any additional retest results will be
added to subsejuent reports. The onlv test results needed

here are those for students entering school w#ithout & score
Trom the previgus AISO spring tasting.
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79.23 _ Attachment M-1
(Page 4 of 6)

6. Title ! Instruction 8y...: Place a check in the appropriate
column(s) to snow whicn title [ personnel served each student
and where he/she was served., Multiple checks should be made
if the student was served by more than one person and/or in
more than one place. All students served during the past
nine-weeks should be checked regardiess of the length of
sarvice.

Since this is the most Important section of the report, a
few examples will be given. The services for the students
described balow are coded on the example form below.

Student 1: She i{s seen by both a Title I
teacher and aide in the reading lab,

Student 2: He is seen by a Title I aide in
the classroom only.

Student 3: He i{s seen by a Title [ reading
teacner and the Title [ aide in the ¢lass-
room.

Student 4: She seeg a Title [ Reading
teacher and aide in the lab each morning.
In addition, she is seen by the Title [

v aide in the classroom for a "double dose.”

Title I Instruction By...

Reading. Teacher Alde

Lab** | Class' -ab |Class

Student ! _zﬁ —

Student 2| ___. |
Student 3 .!C

Student 4 _ﬁ —_
Student S| W)

Z
/

1 KKK

Note that Student 5 has a "W in the first column. This
student entered the schoo! after all Titie [ slots had been
filled and was placed on a waiting 1ist because he had a test
score below some students who were being served. The "W"
stands for wafting list. Place a "W" in the first column
for all students you have in a similar situation. The "W"
should only be placed by the names of students entering your
school late who scored below the highest scoring student you
are serving. Students scoring below the 10th nercentile but
above the highest scoring Title [ student should not be
marked with a "W" aven though they may be on a waiting list.

M-18
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(Page 5 of 6)

0

If you have any questions at all about this section, please call Qavid
Doss (458-1223¥.

7. Withdrawn: [f the student enroiled {n your school
this year but withdrew before the end of the nine-
week period, place 4 check in this column. Qo not

chack this column if the student never enrolied.
C. Return to ORE ' N ‘

when the report has been updated and completad, separate the original

.and carbon copies. The carbon copy is for your records, Send the
original to the following address through the interschool mail:

D. v

We are often asked to do things without being told why. Such a
situation fs usually frustrating at best. This section of the
{nstructions is included in an attempt to alleviate some of those
frustrations. The following is not essential to the compiation of
the report, so you need not read it if you are not intarested.
However, if you are interestad in how the information we request is
used, read on.

Kim Walker-Wheatley
Administration Building, 8ox 79

The section on Nine-Week Reports in the Title [ Reading Guide explains
that these reports are the most important information source used in
evaluating the Title [ Program. Any statement produced by Title [ .
evaluation concerning the needs of Title [ students or the effectiveness
of the program is based on the information provided in these reports.

The conclusions reached are invalid to the extent that these reports are
inaccurate. Since decisions are made based in part on evaluation results,
it is clear that these reports are important and deserve close attention.
The following section describes some of tha uses of the information pro-
vided in sach column of the report,

1. Teacher: Knowledge of the student's classroom teacher
will heip us orgainze subsequent reports by classroom
so.they will be easier to complete. [n addition,
teacher information allows us to know which students
are being sarved by the Title V! Program on Title VII
campuses. [t allows us to examine the overlap of
supplementary programs without gathering lists of
Title VII students from the schools.

2. Student Name and [D#: Student's names are often not
unique. In addition, student's names may change or
differ between information sourcas. The [D number
gives us an invariant identifier for each student
that is necassary for combining information from
several sourcas. For examplae, without D numbers
we would have to rely on the schools for student
tast information rather than other files in ORE.
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49.23 Attachment M-1
' (Page 6 of 6)

o

3. Test Resylts: Test scores are needed to allow us
to do several things:

a. First, the District is able to monitor
the selection of Title ! students to
see {f we are in compliance with the
new Title I law and TEA guidelines.
1f thare are problems with student
selection, it is important to dis-
cover and correct them internally.

TEA will make a monitoring visit
to AISD again this year, [f the
monitors discover irregularities in
student selection, there i{s the
possibility that Title [ funds could
be withheld from the District. In
order to show that the correct students
are being served, we must be able to
show that the students who are not
being served should not be. That is
’N\‘\ why it is important to have test scores
for all students.

b. Analysie of test results are important
in providing needs assessment {nforma-
tion usad in planning the Title [ Pro-
gram. The data are useful in determining
instructional priorities for the program,
in {dentifying skill areas needing the
most attention, and in determing the
"magic number" for each school.

¢. Test information is important in
determining the effectiveness of the
Title I Program on both an annual and 2
ongitudinal basis.

struction By Reading Teachers and Aides: The in-

A 1n these columns is extremely important, [t datarmines
included when we report information apout how many students
ing served, what their needs are, and how well they are
progressing. .

5. Withdrawn: This information is important in interpreting the
number of students served at a campus when the number appears tO
exceed the magic number. I[f a school, in serving its magi¢c number,
had five students leave who were replaced by new students, the
total number served for that nine-weeks would exceed the magic
number. Knowing that five students who had been served had with=
drawn would indicate that the number served at any one time pro-
bably did not exceed the limit,

This explains some of the ways information provided on the nine-week
reports is-used. [f you have any questions or would Tike to make sugges-
:ions about how the collection of this information can be fmproved, please
fael free to call David Doss at 458-1228.

w20 438
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» . (Page 1 of 5)
|
4 AUSTIN INDEPENDENT SCHOOL DISTRICT
V. 0f£ice of Research and Evaluation
n\\ . Janusry 16, 1980
4 : : o
\ )
\.‘ 10: Principals at Title I Schools

\"\. FROM: David Douss

\ .
\ ' SUBJECT: Second Nine-Week Report
\
\ Enelosad is your school's second Title I Nine-Week Report for this year.
\ Plesse have your Title I staif complete this report showing which students
'\ they served during the second nine waaks (October 26, 1979 through January

\ 18, 1980). Please raturn the completed report to ORE by February lst.

' \
e Enclosed is a set of instructions %0 use in complsting che fora. it is
T important thac they be followed sinca it is difficult to follow up in=
corraccly couplated fozms.
’
: ' When raporting test scorss for studeats who entared
. during the nine weaks, or who did not praviously
| have scores, cteport all scores in percentiles
' (excapt PAL English scoras).
{ - \ If you have any questions, plesass call ue at 458-1228.

p——
Approved: M“ GMZ::
Sen{pr Evaluator for Compansatory Zducation Programs .
\ 2 £ ‘
Approved: ) 4
sctor of Ofticczf Research and Evaluation

Approved: ;’*—T‘é s
Diractor of tlementary Zducation -

0D:1fs . !
Enclosure

¢e: Title I Teachars and Aldes
' - Title ! Campus Testing Coordinacors
Les Laws
Oscar Cantu
Title T Reading Coordinators
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(Page 2 of 53)

INSTRUCTIONS FOR COMPLETING THE SECOND NINE-#EEK REPORT

The instructions balow are a modification of those sent with the first
report. Please read them carefully. [t {s important that the instructions
be followed sO that the resuits are acCurate and comparable across campusas.

a Update the Report

It is primarily the contact person's responsibility to see that the report
accurately reflects which students are and have been in attendance in your
school this year. However, it would be wise for the-other Title [ taachers
and aides to use their special knowledge of the ¢lasses with which they
work to double check the accuracy of the updating.

Updating the report means making sure all students are listed who should
be 1isted. The application of the three rules below should make the
updating complete and accurate.

Rule 1. Students who have not enrolled in your school
this year should not be on the list. Oraw
lines through their names. (This should have

. been done on the first nine-week report).

Rule 2. Students who have enrolled in your school,
regardless of the length of their stay,
should be 1{sted. Add the namas of any
students not 1isted. Spacea has been left
Between grades for adding names. If all deo
not fit between grades, go to the end of the
1ist. (If the form was completed correctly

S—— . the sacond time, only students antering since
January’ 18th will need to be added).

Rule 3. Students who have enrolled {n your school
and who have left should be listed on the
report (Rule 2), and checks should be
made by their.names in the "Withdrawn®
column on the right side of the report.

- Do not draw lines throuqh their names.

gxactly how the {nformation needed to update the report is obtain is a

campus-level decision. However, the principals have been encouraged to
make information in the school office available to the contact oerson so
that the {nvolvement of each ¢lassroom teacher is not required. '

» Recording the Necassary Information

{t {s important to have the information described below on 2agh student
in your school. Please provide any missing {nformation and correct any
information that is incorracs.

160
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"/‘

1. Teacher: TNis report is organized by teacher. If a
student has chinded tesachers, draw a lina throu h the
tzacﬁgr's name and write En the correct teacher “nime.

2. Student's Name: The student's name--last name first,

. 3. ID#: The student's AISD identification number.

4, Grade: The stydent's current grade assigunent.

5, Test and Scorm: Thesa refer to the test and score used
. to determine Title [ eligibility. .These two columns
show the information we currently have for each child.
Plaase 1ist the tast rasults for those students who
entered your school without a score from last spring.
If the student did not bring a score from outside the
Oistrict, the test used to determine eligibility

a should oe one from the 1ist below as indicated in my
memo to you dated August 22, 1979.

Grade Test
K Boetm Test of Basic Concapts Total Score--Middle
. SES Norms-- or acceptable PAL raw English score.
1 Metropolitan Readiness Test Pre-Reading Composite
Score.
2-5 California Achievement Test Reading Total Score.

Write in the tast name (and level if appropriats) under
"Test" and the percentile score under "Score.” [f your
school has Spec;al Education students wno do not have
"Exempt" recorded in the test coiumn, write "Special

i | Education" there in place of a test score. It is import-

ant that the test scores be reportad in percentilas {except
for PAL English scores).

"~

If you have retested a student because his/her spring test
score was thought to be invalid, do not record those results
on this raport. That ‘nformation is being obtained from the
y&1low shaets deing sent to ORE. The retast results received
b¥_3o10»80 have bsen added %0 this report, They are marked
with an astarisk. Any additional retest results wiil bte
added to subsequent reports. The only test results needed

here are thosa for students sntering school witnout a score
from the previous AlSD spring testing.

. 6. Title [ Instructfon 8v...: Place a check in the iopropriate
Column(s) to show wnicn ritle | personnel sarved sach student
and whera he/she was served, Multiple checks. should be made
if the student was served by more than one person and/or in
more than one olace. All studants served during the third
nine-weeks should ba checked regardless of the length of
service.
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M o Since this is the most important section of the report, 2
few axamples will be given., The services for the students
described below are coded on the example form below.

' . ' _ Student 1: She s seen by both a Title [
taacher and aide in the reading lab.

Student 2: He is saen Dy a Title [ aide in

the ciassroom only.

Student 3: He is seen by 3 Title [ reading
teacher and the Title [ aide in the class- .
¢ ' room.

Student &4: She “ees a Title [ Reading

. Taacher and aide in the lab sach morning.
In addition, she is seen by the Title I
aide ‘in the ¢lassroom for a "double dose.”

"

. * Title [ [nstruction 8y...
Reading Teacher Afde j
< . Lab Class | Lab- Clas;
~e . student 1 | 7 | __ | 7 |-

’ ' v " Student 2 | ___ I e
Student 3 | ___ V. L

Student ¢ | 7 | ___ N <

Student 5 | \J _— . _

Note that Student S has a "W* in the first column. This
student entered the school arter all Title [ slots had bdeen
fi11ad and was placed on 3 waiting 1ist because he had 3 test
score belnw some students who were bdeing served. The "W"
stands f. waiting list. Place a "W* in the first column
for a1 students you have in a similar situation. The ‘W'
should only be placed by the names of students entering sour
scnool late wno scored below the nighest scoring stuuent vou
" are_sarving., students scoring below the 40tn percentile but
above tne nighest scoring Title [ student should not be
marked with a "W' aven though they may be on a waiting list.

If you have any questions at all apout this saction, please call Oavid
Doss (458-1228). .

7. Withdrawn: [f the student enrolled fn vour school
this year but withdrew during the nine-week period,
place a cneck in this column. Q¢ ngt check this
calumn if the ‘student naver asnrolted. - )

162
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Return to ORE
when the report has been updated and comoleted, separate the original
“ and carton copies. The carben copy is for your records. Send the
original to the following addressed through the intarschool mail:

Kim Walker-wheatley
Administration Building, Box 79

M-25
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AUSTIN INDEPENDENT SCHOOL DISTRICT
0ffice of Research and Evaluaticn

March 21, 1980

TO: Principals ac Title I Schools v
Q

FROM: Javid Dos;SD

SUBJECT: Third Nine-Weak leport

Enclosed is your school's chird Ticle I Yine-Week Report for this year.
Please have your Title I scaff complece cthis report showing «which studancs
they sarved during che chird nine wesks (Jaouary 21, )80 through March
21, 1980). Please recurn che completed report to ORE by April Leeh,

Many schools were waiting for the Fabruary 3oehicesting to zet scores for
ilate.arriving kindergartsn studencs. We have added the February 3oenm
scoras for thosa kindergarten scudencs previocusly wichout scores. Lf 4ou

¢ . want to use scores from =he Tebruary adminiscraclon as retest 3coras Sor
some of your scudents, comolata a yellow retesc form and noce cthat the
reaceast was the Boahm given as part of the Februsry cesting. Send che form
=20 ORE.

Snclosad i{s a sact of inatructions ¢o use in complecing cthe form., Lz is
important chac they ba followed since it is difficult to follow up in=-
corraccly complecad forms. ‘

b : ;
When reaporting test scores for studencs who antered g
during the aine weeks, or who did not previously |
have scores, report all scores ian percenciles |
{exceapt PAL English scoraa). l

Lf you have any questions, please call zs at +58-1223.

/‘\
Approved: %ﬁ’_‘: é%m N AC:
SenionJEvaluator for Compensatory Educaticn Programs

Approved: —';’7/&(2;{ @7 WZ‘Z

Dirsctor of Office of Rasearcy and Evaluacion

Approvaed: 7&—" "6_-::'/

Direcctor of tlementary :Zducation

DD:1les

Enclosurzes

¢e; Ticle I Tazchers and Aldes Tirle I Campus Testing Cgordinacors
Lae Lavs Ticla ! Reading Coordinators

Qscar Cantu

-
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~

W

INSTRUCTIONS FOR COMPLETING THE THIRD NINE-WEEK REPORT

The instructions below are 3 modification of those sent with the first
report. Plsase read them carefullv. [t {s important that the instructions
be followed SO that the results are accurate and comparable across campuses.

« Update the Reoort

[t is primarily the contact person's rasponsibility to see that the report
accurately reflects which students are and have been in attandance in your
school this year. However, it would be wise for the-otmer Title [ teachers
and ajdes to use their special knowledge of the classes with wnich they
worx to double check the accyracy.of the updating.

Updating .he report meags making sure all students 3ire listed who should
be 1istad. The application of the three rules selow should make the
ypdating complate and accurate.

Rule 1. Students who have not enrollad in your school
this year should not be on the list. Oraw
lines through their names. (This should have
been done on the first nine-week report).

Rule 2. Studants who have enrolled in your school,
regardless of the length of their stay,
should be listed.™ Add the names of any
students not listed. Space has been left
between grades for adding names. [f all do
not fit between grades, 9o to the end of the
tist. (If the form was completed correctly
.the second time, only students entering since
January” 18th will need to be added). ¢

Rule 3. SﬁGdents who have enrclled in your school .
d who hava left should be 1isted on che
report (Rule 2), and checks should be
magje by theTr names .in the "Withdrawn"
_cojumn on the right side of the report.
0o’ not draw lines through thefr names.
s~ P \
Exactly how the information needed to update the report is obtafn is a
campus-level decision. However, the principals have been encouraged %0

 make iAformation in the school office availaple t0 the contact overson sO

that *he involvement of each classroom teacher is not required.

i Recording the Necessarv {nformation

{t is important to have the information described Saelow on each student
fn your scncol., Please provide any missing information and correct iny
information that is incorrect.
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1. Taacher: This report is organized by teacher. If a
student has chanqed teachers, draw a 1ine through the
teacher's name and write in the correct teacher name.

2. Student's Name: The student's name--last name first.

3. 10#: The student's AISD identification number.
4. Grade: The student's current grade assignment.

S5, Taest and Scora: These refer to the test and score used
to determine title [ eligibility. These two columns
show the information we currently have for each c¢hild.

: Plesse 1ist the tast resylts for those students who
o entered your school without a score from last soring.
" If the student did not bring a score from outside the
Oistrict. the test used to determine eligibility
should be one from the list balow as indicatea in my
memo to you dated August 22, 1979.

Grade ' Test
. K Boenm Test of Basic Concepts Total Score--viddle
T SEZS Norms-- or acceptabla PAL raw &nglish score.
1 Metropolitan Readiness Tast Pre-Reading Composite
Score,
2-5 California Achievement Test Reading Total Score.

writa in the test name (and level if appropriate) under
“Test" and the percentile score under “Score.” If your
school has Special Education students wno do not have
"Exempt" recorded in the test column, write "Special
fducation® there in place of a test score. [t is imoort-

ant that the test scores be reportaed in percentiles (except
for PAL English scores).

[f you have retestad a student because nis/her spring test
score was thought to be invalid, do not record those rasults
on this regort. That information is oeing obtained from the
yellow sneets being sent to ORE. The retest rasylts received
by 3-10-80 nave been added to this reoort. They are marked
with an asterisk., aAny additional recest results will be
added %0 subsequent reports. The only test results needed

hers ars those for students entaring school without d score
from the preévious Alsy soring sasting.

6. Titla [ Instruction 3y...: #Place a check fn the appropriate
column(s) to show wnich Title [ personnel served each student

: and where he/she was served. Multiple checks. snould de made
if the student was served by more® than one person and/or in
more than one place. All students served during the third
nine-waeks should be chacked regardless of the ength of
servica.

46,
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Since this is the most important section of the report%, a
few axamples will be given, The services for the students
dascribed balow are coded on the example form Ddelow.

Student 1: She is seen by both a Title [
teacher and aide in the reading lab.

Student 2: He is seen by a Title [ afde in
the classroom only.

Student 3: He is seen by a Title ! reading .
Teacher and the Titla I aide in the class-
room,

Student 4: She sees a Title [ Reading
teacher and aide in the lab each morning.
In addition, she is seen by the Title [
aide in the classroom for a "double dose.”

" Title [ Instruction By...

Reading Teacher Afde

Lab - } Clags |- Lab. P Class
stugent ' | 7 | __ | 71
Student 2 | ___ R ~
Student 3 | ___ Z e
stdent 4 | o | | = | <
Student § | W —_ _— —

Note that Student § has a "W" in the first column. This
student entared the school after all Title [ slots had been
filled and was placed on a waiting list becauses he had a test
score below some students who were seing sarved, The "W"
stands for waiting list. Place 2 "%" fn the first column

for all studen=s you have in a similar situation. The "W

i ———

should only ba placed by the names of students sntering vour
schoo] late wno scareg delow the 1ignest scoring student /ou
are sarving, tugents scoring deiow the <0th oercenti.e out
above the nighest scoring Title [ student shouid not be

marked with a "W" even though they may be on a waiting list.

'f you have any questions at all about this section, please call David
Doss (458-1228).

~
/
/
/

7.

Withdravn: [f the student enrolled in vour school
this year but withdrew during the nine-week leriod,
place a check in this column., 0 not chechk this
calumn if the student never anrglled. - .

46 v
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Retyrn to QRE
When the report has been updated and completed, separate the original
-and carbon copies. The carbon copy is for your records. Send the
original to the following addressed through the interschool ma11.

Kim Walker-Wheatley
Administration 8uilding, pr 79

A

L

AN
o
oy
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AUSTIN INDEPENDEMT SCHOOL DISTRICT
0€fice of Research and Evaluagion

May 1, L1980

T0: Tizla { Teachors and Aldes
FROM: David !305&3;9
SURJECT: Fourth Nine-Weak Reports

Ta the past our office rws asked that aine-weck teparts ba couplaced Lot
she fonrrh. nins weeks. Howevar, due 2o the ing-eased dazands au your

vime vasulting from the desegragation crdar, we will not be 3uthering chat
information this year.

nm————

Approved: é‘m Y. i:; T .
Senfer Evaluator for Compeasatdry Educatiow Programs

avproved: s by D0 T e
iveceor wf 0fsice of iesaavch and Evaluacica

7, 2 )/ i ”

pirector of =lamencary Sducation

Aopraved:

oD:lfs
ge:  Lae Lo
Uscar Ceanty

Title I Reading Coo.sinators
Priacipals of Tiele U 3chools

46,
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SAMPLE LAYOUT OF TITLE I NINE-WEEK REPORT

47
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AUSTIN INDEPENDENT SCLHUUL 01STRICT FURMIUL3

QFFICE OF RESEARCH ANU EVALUATIUN

Y-

F\

SCHUUL:  ALLISUN

FITLE 1 INSTRUCTIUNAL NIME=WEEK KEPURI 1979-1980

COMTACT PERSON: CONTALT ONE
/

| | | | |
| VEACHER | STUDENT NAME { ID¥ | GRADE | TEST
e e w0 e o m o e 0 0 0 0.5 0 0 0 0 0 e 0 0 o
| | | |
| TEACHER | STUDENT | 1234567 | K | BOEHM
! TEACHER : STUDENT : 1234567 : K : __________
I TEACHER : STUDENY : 1234567 : K : BUENM
: 16 ACHER : S TUDENT : 12345617 : K : BUEHM
: TEACHER : STUDENT : 12345617 : K : BUENHM
: TEACHER : S TUDENT : 1234567 ‘ K : BUE HM
: TEACHER .= S TUDENT : 1234561 : K : BUEHM
{ £ ACHER : STUDENT : 1234561 : K : BUENM
: TEACHER : S TUDENT = 1234561 ‘ K : BOEHM
: TEACHER : STUBENT : 1234561 : K : BUENM
: TEACHER : STUDENT : 1234567 : K ‘ BUE HM
: TEAL HER : STUDENT ; 12345617 ‘ K : RUENM
: TEACHLR : STUDENT : 1234561 : K : RUENM
: 1EACHFR : STUDENT : 1234561 : K : _________
|| TFALHER || STUNENT : 1234561 } K : ROE M
: 1L ACHE R } STUNENT : 1234561 : K : ALEH A
: FTEACHER : STUDENT : 12345¢7 : K’ : BUt 1Y
: THACUHER : STUDENY : 1234561 : K : BUL LM
: TEACUHER : STUDENT : 12 445¢ 7 : K : B3k 144
: [EACHER : STUNENT : 1234561 : K : BUEHM
T et s

. MR

~ PRE-FHEADINR ’(Z(IM[‘IISI 113

1

THIRD NINE=WEEK PERIUD

JANUARY 21, 1980 = MARCH 214 1980
TITLE 1 ENSTRUCTION BY ..o |
IREADING IEALHERS . _AIQE. ____| |

SCORE® | tAbes | CLASS | LAB . | CLASS

e — A o T —— — —— — — — —— T — A —— o ——— — — . — — — —— —— — —— —— " —

60

20

30

20

25

50
50
60

LYY

60

1o
10
50
LRV
ity

20

TILE
TILE
BILE
TILE
ZILE
CILE
LILE
SILE
SILE
TILE
siLt
LI E
ZILE
gILE
Litk
XiLt
CLLF
Tk
LILE

LILE

- — — i D o I — A f—— . — — - —— T —— — T — —— —— - W ——— — D ———— — —

| WITHURAWN |

- - -

——— -

———— o

-

-

——— - -y e At

- —

- e

- - - —— -

— — - — — —— — A — gy, G o G —— — A — S —— — - . - — f— ——— — G G iy S mu — G —

- - -

-—— - -

-

P

e

— -

-t e

- ———

P

- -

—— -

oo e o

— s e et

- e - - ——

———

- - .-

— - ———

—— . — —— —— A S S —— . — —— — — g D D S — —— D S — — T — —— — — . S w—
—— D o — S D o — — A — . —— — o T — — - — —— —— — A —— —— — —— ——

A "w® [N THLIS COLUMN IF [HE
STUDENT ENTERED SCHUUL LATE AND IS
1 e [V . . .

PLACE
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(Page 1 of 3)

PROCEDURES USED IN PROCESSING FIRST NINE WEEK REPORT

I. Prior to Processing

A. Kim
1.
A}
2.
tﬁw:f'» 3.
B. Carol
l'

II. Processing By School

Creates ffle-layout for two files.

a. Basic File: Contains fields for the following--
school, teacher code, ID, grade, 4 fields for
Title I service, withdrawn. _

TR

b. Change File: Contains fields for school, teacher,
name, original ID#, new ID#, grade, test, level,
4 fields for Title I service, and withdrawn.

Creates folders for each school. Makes a list of
schools with two columns - Report In.- Report Processed.

Files reports as they come ir and checks off schools on

list in "Report In" column.

Prepares a list of students with temporary ID#'s showing
name, school, grade, and temporary number. Sorted
alphabetically within grade by school.

A. Part I
1.
2.
3.
¢
40

Draw a line in red felt-tip marker through info on all
students who never enrolled.

Create a list of teacher codes for the school.. Teacher
codes should take the following form:

XXYY

Teacher Code School Code

Caution should be taken to make sure that each teacher has
oply one code. This is especially important at Brown
wﬁfre teachers have students from multiple grades.

Redord correct teacher code at left of "Teacher' column.

Mark through any "W"

Inspect "Reading Tea:her-Lab' column.
codez\and replace with a "2."

/

{

N

M-35
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Inspection of each line and coding of changes

and additions.

19.23
B. Part II:
1.
2'
3.
4.

Inspect each line looking for changes in the following
areas: name, ID#, test, test level, %Zile score. Code
changes in proper field on file. Always code. school,
grade, and ID# (original, if changed) on all cards.

Code all informgpion available for students added to the
file.

Draw a line with'a red felt-tip marker through the
students added, students without Title I service,
students with changes.

When completed, check the "Report Processed” space on the
‘schooo list.,

C. Part IIi: Keypunching

l'

2.
; sheet for all students not marked out on file.

When all schools have been processed. The forms are sent

. for keypunching.

Keypunchers punch info as indicate on Basic File layout

M~36

1

"



79.23 ' . '\\ Attachment M-6
o - i\ \ (Page 3 of 3)

BN

PROCEDURE FOR PROCESSING SECOND AND THIRD NINE-WEEK REPQRTS

I. Prior to Processing

9

A. Kim 4

1. Creates file layout for two files. .

2. Prepares a report progress form.

3. Files Reports as they come in and checks off schools
on list in "Report In" column. :

B. Carol
i ',;

: y. Prints out list of teacher codes.

IL. Proceséing by School
\, : . ‘

{

A. Part I

L)

1. Inspect each line of report and code all information
for students with changes. * _
2. Code all available information for students ddded to the
file. ’ ) ‘
' /

3. Draw a line with a red felt-tip marker through students:
a. who have been added to the file;
b. who were not served by Title Ij
c. who had changes in information

4. When completed, check the "Report Processed" space
on the school list.

ﬁ. Part II ¥

1. When all schools have been processed; the forms are sent
for keypunching. :

2. Keynunchers punch information as indicated on the Basic
File layout for all students not marked out on file.

AN

* Don't duplicate temporary numbers. Don't code if you onlv need to
add a temporary number for a student that is already on the file.

M-37



79.23 Attachment M-7
' (Page 1 of 7)

, AUSTIN INDEPENDENT SCHOOL DISTRICT N
o Offica of Research and Evaluacion
. . ' - February 19, 1980
t0: ?rincipal:;f;:lo I Schools RBPOf'f O’
A4 TROM: David Doss Findings

SUBJECT: Firsc Nine-Week Raport Sumary
The vesulcts of the firsc nine-veak report are finally caady for dissemina-

N tion. First a brief descripcion af sach report, then a few 3JummATy 3tatements.
Thers aze four summary/reporcs.

1. Ticle I Nine-Waek Report Summary - Instructiotal A:rnngcmen:‘ This
report shows how zany studencs were sarved 5y Title I at esach 3rzade
in your school during the first aine weaks. It slso shous tha
{nstruccional arrangemenc; i.e., ¥ho served che scudeats and where.

1. Conihkntracion of Services Reporz: This report 3hows how «wall your
scnool ranked your students ang praviaed 3ervices €O those “ith Cae
greatest needs. AC each grade the "effective’ aligibilicy critarion
was astablished. "“This wag thé scora nida by the highese scoriag
T{cle [ studauc, or the 40ch percentila. Take, {or example, 3 scnool
that raaked ics cthird gradsrs by their achiavement scores and bagan

: ‘dencifying their Title I studencs from the lowest scoring o the
highest scoring. [f cthey reached the 30ch percencils Sefore identi-
fying all of ‘the studencs they could serve at chat grade, then the
effactive criterion for the third grade at that schaol would be the
30th percentile. The importanc information in chis report is the

. aumber of Students Selow the eligibilicy criterion who. were not
served (students who were skipped) and the number above the adeh
percentile who wera served. Large numbers of skipped students could
represenc a legal/fiscal problem. Providing services to studencs above
the 40th percentile doas represenc & legal/fiscal prodbiem.

3. FSrograms Serving Skipoed Students: This supplemanc to thd previous
raport gives cthe names of the studancs scoring balow the effeczive
cricerion who ware not served by Title I. I also shovs the progTams
which served them. Studeats scoring below ths cricerion who eatered
the school afcer the magic mumber had been reached are also lisced on
this report. The numbar of scudents listed here nay 1ot natch the
number reporcted as unserved on the Concentration Repore lecuase e
students who wichdrew from each school before the end of che ficse
nine weeks ware excluded from the List. This ifsc is asaful i
determining whethear 3r not the 3kippad studentcs rTepresenc sotantial
legal/ftiscal problems.

4. Studeats Without Test Scores: The new Title I .egislacion requires
thac the Schools 1ave a Cest score on sach 3tudenc regardless of
whether or not they might Je eligible Zov Titls 1. The 3tudencs
iisced on this vaport did a0t have a tasc score at :the end of tne
firsc nine weeks.

M~38
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Tt must Se noted that Chese tesults apply co the
first nige weeks only. The problems identified
by the rsports nay have been corracted by now:
hovaver, you should discuss the rsports with vour
Tiele I ceachers co zake certain that your pro=
gzam is in compliance with the law. Io addicion,
the Ticle I reading supervisor assigned Co your
school is available to discuss Che resullts witd Yyou |
and to provide any adasistance which mignt be ve-
quired in helping you ensure that your pvogram
zeets the requirements of tha law,

Summary of Findings

The table oo the following pags comparss last vear's and this year's
diserictwide rasults for the first aine weeks. [he following summary
statements can be zade:

! L.

r

Y

About 902 of the magic mumber was served during the
firsc aine weeks UL <dach Year.

A higher percencage of the students (50% ys. 39%) were
served by a Ticle U cteacher only.

About the same parcentage of students wara sarved by a
Title I aiae only.

The oumber of studeants 3coring above the criterion «who
were ssrved has decrsased dramatically from last year
(from 513 co 157).

About an equal number of studencs wers sarved in the
classroom as in che readiung ceacer.

The aumber of studdnts scoring below the affective
ariterion who were not 3erved has increased dramacically
(599 cto 872). The iocreasa is likely te 3e due Co che
current emphasis oo reducing the numter of students
served by multiple programs. Thers wae 3 very large
range, howaver, in the wnber af students skipped. The
number rtanged from 4 to 135 with ao averaga of about 3S.

M-39
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=irst N1ne-weeks'

1. Mumber Sarved 4581 3962
2. Magic Number 5148 4361
3. Number Served Sy...
Teacher Only 1766 (39%)* 1982 (50%)*
Aide Unly 914 (20%)* 707 (18%)*
8oth Teacher and Aide 1901 (41%)+ 1273 (32%;*
$, Number Served [n...
Classroam QOnly i 1853 (47%)
R2ading Cantar Only A 1778 (45%)
Both il 331 ( 8%) y
§. Number Above
Critarion and Served 513 157
§. Number 3elow “riterion
and Vot Served 399 372
+ Oaprcent of total sarved.
*» Not available,

175
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1# you have any questions about the results, please feael frees co call.

3

Sendor Evaluagor tor Compensatory Zducation Programs

f - P .
.. . 5 o '\P?ﬂﬂd% - 4 )-'.;7 . / &,(/

search and Evalua:;on

Nt (B,

Approved:

Diraccor, tlsmentary Educaction
OD:ref
ec: Yauro Reyna ' .-
Lae Laws :
P Qscar Caatu
Titla I Reading Supervisors

Iy
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'FROM: DaQid Doss .

Attachment M-7
(Page 5 of 7)

AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Svaluation

March s: 1980

| . Report of
T0: Principals of Title I Schools 'ril1t,77157!i

SUBJECT: Second Nine=Week Raport

Enclosed are the nine~week Teport summaries for the sacond nine weaks., The
actached page briefly describes the raports. Thay ire similiar to chose

for the firsc nine weeks; howaver, the raport showing the programs sarving
skipped studencs has bHeen omitted. To have included the report would have
required updacing the files of the other Programs serving sctudencs in Tilcle I
schools. That was not feasibla,

1f vou have any questions, or feal thac the reports are in error, pleass

give me 3 call (458-1228).

-

»

* -

Approved: . i
Senio\ Evaluator for Compensatory Bducacion Programs

Appr'ovtd: . #Z‘/)’(;Z_L 277 )3# ,Zé—ﬂ

Tactor of Office of Resasufdl and Evaluacion

Approvaed: %—4 4—-—/

Director of Elementary Educacion

DD:L£s

cc: Mauro Reyna
- Las Laws
Oscsyr Cantu
Title I Reading Coordinators : '
Title I Teachers .
Ticle I Instructional aAldes

M=42
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. AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evsluation

REPORT :FOR THE SECOND NINE~-WEEKS

Title T Nine=Wesk Riﬁort Summary - Inseructional Arrangement: This

Teport shows how 2any students were served by Title I ac each grade
{n your school during the second nine weeks. It also shows the in-

. seruceional arrangement; i.e., who served the sctudents and where.

The results for the first and second nine weeks combined are alse
reported. - oo e - . .

Concentraciop of Services Reocort: This report shows how well yeur
school ranked your students and provided services to thoee with the
greatest needs. At each grade the "gffective” aligibilicy criterion
was escablished. This was the score made by the highest scoring ..
Tizle I student, or the 40th parceatile. Take, for example, a school
that ranked its third graders by their achievezent scores and began
{dentifying their Title I students from the lowest scoring to the
highest scoring. L}, to identifying all of the scudants they could
serve at that grads, they only reached the 30th psrcentile, then the
effective criterion for the third grade would be the 30th percantile.
The ingortan:.inioruncion in this report is the number of studnnis
below the eligibilicty criterion who were not sezved (students who

were skipped) and the number above the 40th percantile who wers served.
Large numbers of skipped students could reprasent i legal/fiscal
problem. Providing services to students above the 40th percentile
does vepresent a legal/fiscal problem,

Studenes Without Tese Scores: The new Title 1 legislation requires
that the Schools have "a test scors oOn each student ragardless of
whether or not they might be eligible for Titlse I. The students listed
on this report did not have a test score at the end of the second
nine-~wasks.
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i

AUSTIN INDEPENDENT SCHOOL DISTRICT )
0ffice of Research and Evalustion

May 13, 1980

To: Principals of Title T Schools
FROM: David Doub P

SUBJECT: “Third Nine-Wesk Repore Summaries

Eaclosed are the nine-week report susmaries for. the third nine weeks.

The first repors, litle I Nine-Week Rapore Summarv-Instructional Arraugement,
shows how aany sctudencs were served by Title I ac each 3rade in your school

during the chird aine week. IC also shows che {nstructional arrangement;
{.8., who served the scudents and where. The tasules for che firsc three
nine weeks ers ilso reported.

The Concentracion of Services Regort saows how well your school ranked studencs
and orovided services to thoee with the greetest needs. At each grade the
"effective" eligibility criterion was escablished. This vas the score made

by the highest scoring Ticle I students, or the 40th percencile. Take, for
example, a school chat ranked its third graders by their achievenant scores

and began {dentifying cheir Tftle I studeats from che. lewest scoring to

the highest scoring. If, o i{dencifying all of the scudencs chey could serve

at that grade. they only rasched che 30th percentile, then the effeccive ‘Criterion
for the third grade would be the 30ch percencile. The imporcant iaformacion

in nhis veport is the number of students below the eligibilicy criterion who

war? noc served (sCudencs who were skipped) and the number above the 40th
percentile who were served. Large numbers of skippsd students could tepresent

a legal/fiscalprobles. Providing services to scudencs above the 4Jth percen~

tile does repressnt a legal/fiscal problam. .

1f you have any questions about thae tepore, please call (458-1228).

AppToved:
Senio? Evaluator for Gompensatory Education Prograxs
Approved:
Dirsccor of Qffices of Researcd and Svaluacion

DD kv
¢c: Mauro Reyuna

Lee lavs

QOscar Cantu ¢

- Title I Reading Coordimacors

Title I Teachers
Ticle I Inscructional Aides

48 -
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AUST:N INOEPENDENT SCHOOL OISTRICY ) - )
éﬁ : . OFFICE OF RESEARCH AND EVALUATION

TITLE | ‘NINE=WEEK RE PORY SUMMARY = INSTRUCTIONAL ARRANGEMENY

SCHONL: ALLISON FIRSY THREE NINE WEEKS \
. . PARTICYPANT NUMRFR: 298 AUGUSY 29, 1979 = MARCH 21, 1980
THE TARLES RELOW SHOW THE INSTRUCT IONAL ARRANGEMENTIS) USED YO SERVE VITVLE 1 "STUOENTS AT THIS SLHOOL. ’

“LABY
FOR EXAMPLE,

1S ANY LOCAVIIN OUT=-

THE TERNS “TEACHER®™ AND ®AIDE"™ REFER VO TIVLE 1 VEACHER AND VITLE | AlDE.
THE YOP LEFT !

SINE THE REGULAR CLASSROOM. "CLASS" 1S YHE STUDENT'S REGULAR CLASSROOM,

£€C°6L.

KINDERGARTEN
LAB+ CLASS#ROTH TOTAL
TEACHER ONLY | 33} ol -0 33 |
AIDE ONLY | o] o 0 0|
| |
|

. |
YFACHFR & AIDE | o1
. |

|

0
----" ey e o
0

TOTAL 33 |

THI{RD GRADE

TOTAL

- an Sl b am S S g
TFAUHER ONL Y | 0t o | o1 el
i -u----' l -l - l

AIDE ONLY | o | o | a | 0|

| == | somrnmme | mmmm = | =]

TEACHER € ATOE | SR ) o | oelfs5a

l --l l- l---w-l

TOTAL t sa | o | ol sal

- I 09 90 «p A0 OP W AR @F diy W W S Tu EB 0w . VAR SV © - I 4

~LAR CLASS RDTH

+

FIRST NINE WFELS==YHIS SLHOOL

LA3  CLASS 80TH  TOTAL
SEACHER ONLY r--;:-;---;-i---;-;--;;-T
AIDE ﬁNLv :~ g = K ?-i 0-: ) 2-=
TeAuER & AE | el el ves
ovel haa b P

- D W A @ A WP D WD e O mp W dun W s WA B S G A

CFLL IN EACH TVABLE SHOWS THE NUHHER‘UF STUDQﬁTS

=3

FIRST GRADE

LAB CLASS BOTH TOTAL

TEACHFR OvLY | l-; o| ol 1|
A1DE ONLY = 0 : 0 = o-= o'l
- | mmmes] cnane| cnmna] ana==|
TEACHER & AIDE | 24 | ol 31¢f 61 |
TOTAL 1 zs-i ] : 37 : 62 :

FOURTH GRADE

LAR CLASS BNTH TOTAL
TEACHER ONLY | o] o O |-‘-;-;
AIDE ONLY } o-= 0 { 0 = 0 =
T S R T B
TotaL e e T e

SECOND VINE WEEKS==THIS SCHODL

TOTAL

s WP v

TEACHER QOVLY { 98 1} o | o i 98 |

l —ecrane ol -u---l ----‘-' -c.-u‘-l

LAR CLASS BOWH

AIDF ONLY | I | o| - 0] 0 :
YEACHER €& AIDE | 115 | 0| 34« tan |

‘ : -«m--l -—-—-! - o= -l -‘---'
10V AL P "3} 0 36| 247 |

- “w 'y -

SERVED IN THE LAS ONLY 8Y A TIILE 1 TEACHER.

L
5
SECOND GRADE

-

LAB  CLASS BITH TOTAL

YEACHER ONLY | 391 o o | 39|
AIDE ONLY 1 b-= 0 = 0 = 0 ;
YEACHER & AJTDE } 0 0 : 001 0 i
TOTAL | % 39 0 l (] I 39 |
FIFTH GRADE

LAR CLASS ROTH TOTAL

TEACHER ONMLY | 23 | o} o1 23 !
AIDE ONLY : ] ! 1 = v ‘ 1
| swmma] amene| mammn ] em—w|

TEACHER € AFIDE | O | O} 11| 11|
TOTAL : 23 ! 1 g 11 ! 35 :

THIAD NINE WEEKS == THIS SCHOOL

LAB CLASS BOTH TOTAL &

- f

TEACHER ONLY | 108 | o1 0| 108 :Og
AIDE ONLY I o1 o | o1 ol +
| ~| -1 | | [o}

TEACHER €& AIOE | 151 | o | o} 151 | ™
TOTAL | 259 | o | ol 259 | )

¢ {NCLUDFS NSEOVICFES SULIH AS RFING SERVED BY A TEACHER IN LAR AND AN AIDE TN CLASS (R Bt ING SERVEb AY A TEACHER
tN THE £ ASSRANY AND AN AIDF IN THE LAR,

¢ LAR OMNLY S CASSPANM ONEY,

N

g-H IUBWYDEBITY

0o
=



AUSTIN INDEPENDENT SCHOOL DISTRICT 7

' ‘ QFFICE NOF RESEARCH AND EVALUATION .
" ) TITLE 1 NINE=HEEK RE PORY SUMMARY = INSTRUCY ONAL ARRANGEMENT - ¢
' . : . ) v
SCHOOL: OBECKER ) FIRST THREE NINE WEEKS
PARTICIPANT NUMDER: 325 : AUGUST 29, 1979 = MARCH 21,.1980

THE TABLES RELOW SHOW THE INSTRUCTJTONAL ARRANGEMENTIS) USED TO SERVE TITLE 1 STUDENTS AT THIS SCHOOL.
THE TERMS WTEACHFR® AND ®“AIDE"™ REFER YO TITLE 1 TEACHER AND TITLE 1 AIDE. “LAB"™ ‘1S ANY LOCATION OUT=-
SIDE THF REGULAR CLASSROOM. *“CLASS® 1S THE STUDENT®S REGULAR CLASSROOM. FOR EXAMPLE, THE TOP LFFY
CELL IN EACH TARLE SHOWS THE NUMBER OF STUDENTS SERVED IN THE LAS ONLY BY A TITLE ] TEACHER.

.

KINDFRGARTEN FIRST GRADE ' SECOND GRADE

, ‘ LAR+® CLASS+BOTH TOTAL LAB CLASS BOTH TOTAL LAB 'CLASS BOTH TOVAL

TEACHER ONLY | 231 ot 01 231 TEACHER ONLY | 191 O] © | 19 |  VEACHER ONLY | 381 o1 o1l 351

AIDE ONLY E--;:"E 20 i 10 E 4% i _AIDE ONLY E- 9 E 2 E 2 3__12_5 \}axoe ONLY E-—-E-E-Li-i---g-i-lﬁ-i

TEACHER € AIDE | 221 01 14¢] 136 | TEACHER € ATOE | 38 ) 0] 7+l 45| TEACHER ¢ AlDE] ol 01 o¢l o1

R ToTAL '} 59 l- 2o-= 24 =f;;;-= TarAL '} 66 : 2 : 9 : n ‘ TOTAL :w';;-=.-;;-i.--;-i--;;-=
& -

(
THIRD GRADE FOURTH GRADE ' FIFTH GRAQE

LAB CLASS ROTH TOTAL . LAB CLASS BNTH TOTAL LAR CLASS BOTH TUTAL

TEACHER ONLY ;-‘-;-;---;-7--;f _ 5] TEACHERONLY | 11 o] O} 11 TEACHROMY | ol ot ol 91

AIDE ONLY 1---;~= 3‘= 9 : 14 : AIDE ONLY . } s'i 2 % 6 } 13 1 AIDE ONLY =.-—;-=--;-=-;;'=-—;;-=

¢ | mmmm ] e | wmemm | =] il el l [ ! [ ! | ! |

TEACHER € AIDE | 221 01 o8] 221 TEACHER ¢ AIDE | 211 0] o¢} 21! TEACHER ¢ AIDE | 161 O | os] 16 |

TOTAL :-_;;‘E.--;-i--;-i-.:;-} TOTAL } 21 1 2 = 6 : 15-= Tarat =._;;-=-..;-g.,;;.g_.;:-g

FIRST NINE WEEKS==THIS SChont SECOND NINE WEEKS==THIS SCHNOL THIRD NINE WEEKS == THIS SCHODL

LAR CLASS 8NTM TNTAL LABR  CLASS BOTH  TOTAL LAB CLASS BOTH TOTAL

TEACHER ONLY T-;;;-I-.-;.;--.;-?-;;;-T YEACHER O¥LY | 113 ] 01 O | 113 | TEACHER OMY | 120 i o] o1} 120

4163:)105 ONLY :--;;-=--;S-=--~;-=~:;;-| AIDE ONLY 1 1o-= 49 % 71 132 | AIDE ONLY = 95 { 29 : 0 : 124 {

TEACHER & AIDE :---;-1‘--3'1.';;:=--;;-= TEACHER € AIDE 1 b1 : 0 = 1305--;z-= TEACHER & ATDE !"22'3"'6"?"'E?}"ZZ'E

RPrtal ot paer v BRI rerel haves hurvas e BEEPON el e hayral v

- D W YD D oS ) P D N A WD HD OB WP WP WD U W N En - e

e ¢ INCLUDFS SERVICES SUCH AS BFING SERVED RY A TFACHFR IN LAR AND AN AIDE IN CLASS OR REING SERVED'BY A TEACHER
. IN THE CLASSRODM. AND AN AIDE7IN THE LaR. ,

rY X3

£T°6L

>

<

(9Z 30 ¢ °%8=3)
8-K IUBWYDBIIV ()



LR

‘.

TEACHER ONLY
AIDE ONLY

TEACHER & AIDE

TOVAL

TEACHER DNLY |
AIDE ONLY |

YEACHFR & AIDE |

T0rAL

TEACHER (INtY
AIDF ONLY |
TEACHFR & AIDF |

TOTAL

© 48N

o INCLUNES SFRVICES SUCH AS AFING SERVED AY A TFACHFR IN LA

]

v

AUSTIN INDFPENDENT SCHOOL NISTRICY
OFFICE OF RESEARCH AND EVALUATION

Al

TITLE | NINE=-WEEK REPORV SUMNARY = INSTRUC TINNAL ARRANGEMENT

SCHODL:* BLACKSHEAR

PARTICIPANT NUMRFR: 236

THE TABLES BELOW SHOW THE INSTRU
THE TERMS ®TEACHER"™ AMND "AIDEY R
SINE THE REGULAR CLASSPOOM. "CL
CELL IN EACH TABLE SHOWS THE

' AUGUST 29,

FIRST THREE NINE WEEKS

1919 ~ MARCH 21, 1980

CTIONAL ARRANGEMENT(S) USED YO SERVE TITLF | STUDENTS AT THIS SCHOOD

EFER VTO.TITLE 1| VTEACHER AND TITLE 1 AlDE.

ASS" 1S THE STUDENT®S REGULAR CLASSROOM.

L

FIRST GRADE

KINDERGARTEN
LAR+ CLASS+BOTH TOTAL LAB CLASS BOTH TOTAL
| o] 45 1| o] &S| TEACHER ONLY 1 ot 75| o] 151
| ol 0 : o1 0} AIDE DNLY : 0 ;n 0 ‘ 0 I 0 :
| | |
| ol o1 0s| ol TEACHER & AIOCE | o1 o | o«| 01
| | | | wmm—-] | | | i |
| 0|l o5 | 0] &% 1 -YTOVAL 1 ot 51 ol 151
THIRD GRADE "FOURTH GRADE
LAR CLASS BOTH TOTAL LAB CLASS BOTH TNTAL
'\ 20 ] 331 01 331 TEAcher oNLY | o} 3| o 36|
o | ol o | o | AIDE ONLY i o | ol o1l ol
{ | | | Eadatalded | . | | | -\ -|
o | o | o¢ | 0| TEACHER & AIDE | ol ol 0+] 0|
{ o 33 1| ol 331 TOTAL | 01 31 ol 1l

FERST NINE WFEKS==THIS SCHONL

SECOND NINE WEEKS==THIS SCHOOL

LAR CLASS 8OTH TOTAL LAR CLASS ARNTH TOTAL

- 0l 2230 | 0| 230 | TEACHER ONLY i 0ol 226 : 0 : 226 :
‘ ---q-l - - = .l . e ' c---—-l ] —----' - v = —an et us | cten et e

o | o | 0} o | AIDE ONLY { ol o | o1 o |

o | ot oe| o | YEACAHER & ALDF | ol ol o+ 0|

| moeum|memmne | cmnee | acaex| | - | | ww ]

f n | 230 | o | 230 | TOTAL ! ol 226 | ot 226 1

IN THE CLASSRONOM AND AN AIDF IN THE L

1AR ONI Y CHASSRONM NNLY,

AR,

L AB" IS ANY LOCATION DU
FOR EXAMPLEs THE TOP LEFY

NUMRER OF STUDENTS SERVED IN THE LAB ONLY 8Y A TITLE 1 YEACHER.

SECOND GRAUE

LAB CLASS BOTH TVOTAL
TEACHER ONLY | 0 ! 47 E o] a7 !
AIDE ONLY : 0 i ol ©o© ‘ 0 i
.TEACHER & AIDE }—_-;-1--;-=-.-;:I---;-:
TOTAL = 0 { 47 : 0 = 47 =

FIFTH GRADE

LAR CLASS BOTH TYOTAL

TFACHER ONLY | O | 21 | ol 211
O Y Y O
TEACHER € AIDE l-.-;-=---;-% -;:= --;—=
T T

THIRD NINE WEEKS == TilS SCHOUL

LAB CLASS BOTH TVOVAL

TFACHER ONLY | o] 224 | 01l 224 |
AIDE ONLY | ol 0 : 0 : 0 :
l --—--' - gD A en E L K 1 0 J 1 1 1 J

YEACHER €& ATDE | ol ol os| 0 }
Tovat . | ot 224 | 01 224 1

8 AND AN AIDE IN CLASS 0OR BEING SFRVED BY A TEACHER

(97 30 ¢ °8eyg)
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AUSTIN INDEPENDENT SCHOOL DISIRICT -
OFFICE OF RESEARCH AND EVALUKTION .

TITLE 1 NINE=WEFK RZ PORT SUMMARY = INSTRUC TIONAL ARRANGE MENT
FIPSY THREE NINE WEEKS

SCHIOL:  BRENTRONOD

£Z°6L

PARTICIPANT NUMBER: 70 . AUGUST 29, 1979 = MARCH 21, 1980

THE TABLES RELOW SHOW THE INSYRUCT IONAL ARRANGEMENT!S) USED TO SERVE TITLE | STUOENTS AT THIS SCHIOL.
THE TERMS “TEACHER™ ANO "AIOF* REFER TO TITLE U TEACHER AND TITLE 1 AIDE. “LAB® 1S ANY LOCATION OUT~
SINE THE REGULAR CLASSRUOM. “CLASS™ 1S THE STUDENT'S REGULAR CLASSRODOM, FOR EXAMPLE, THE TDP LEFY
CELL IN EACH TARLE SHOWS THE NUMBER OF STUOENTS SERVED IN THE LAB ONLY BY A TITLE 1 TEACHER.

) KINDFRGARTEN FIRST GRADE SECOND GRADE

%

LAB CLASS BOTH TOTAL LAB CLASS BOTH TYOTAL

TEACIHFR NNLY | (VI | o1 ol o1 TEACHER ONLY | 01 o1 o | ol TEACHER DNLY | o1 o1 0| 0 l
| | -1 |emwea| | | | -| | | | | | m———
AIDE ONLY | nl 261 o] 2a| AIDE ONLY | ol 23| ol 231 AIDE ONLY | 0 = 111 o | 11}
| -----l ----—l - --I -—---l ‘ —l l I l l asan ere = --.--' -—-..-l —-- -
YEACHER € AIDE | o1 o0 ] o¢] ©0 1] TEACHER € AlOE | 01 0| o0¢l 0l TEACHER € AlDE | O { ol o} ol
-f TOTAL | ol 24 | ol 24l TOT AL | ol 231 ol 23] TOTAL | o1 11| ol 111
b - R P W = D P EE P e G e s 6D @ 0P 48 0P W am an e~ T 2 L L)
fo o]
THIRD GRADE FOURTH GRADE FIFTH GRADE
LAR CLASS BOTH TOTAL LAB CLASS BOTH TDYAL LAB CLASS BOTH TOTYAL
TFACHER INLY | 0} o | o | ol TEACHER ONLY ! ol 01 ol o1 TEACHER ONLY | ol o | o1 ol
' - -—-' -' ‘ -' '«----l ---n--' ..“-l ----' l -—-—-' --.--' .--—-I ----'
AIDE ONLY | o1l 9 | o 9 | AIDE DNLY | o} 14 | ol 1t& AIDE ONLY | ol 111 ol lll
' -----l - anan - an '----- l -----‘ ‘ —---w' ---—-' --—--' O—Qa-' l l ' " ‘
TEACHER & AIDE | o]’ ol 0s} o} TEACHFR & AYOF | 0| 0 | os| ol TFACHER & AIDE | ol ol os¢ | 0 :
Ry B B i kndaatad| | mmece| ccana | cacwe| seaes| | e | et | o s | oo
TOTAL ! ol 91 ol 91 10LAL I ol 1«1 01 161 TOTAL { ot 11t ol 11l
© 90
FIRST NIMF WEEKS~=THIS SCHONL SECOND NIME WEEKS~=THI{S SCHOOL THIRD NINE WEEKS == THIS scu)fg
{t AR CLASS BOTH Toral” LAR CLASS ROTH T10TAL LAB CLASS BOTH TOTAL '.g?;
- GO w-GSNw o Y - s o " - R PGB -2 GRED SR Gh oY G G I N S G5 et m n
. TEACHER DONLY ! 0| o | o | o | TEACHER INLY | (| o ! o\ 0| TEACHFR ONLY | ot 0| o o)} ¥ ®
8,[ | cveme] mvmam |mmmum | manae] R P PR PR— jmeena] cmmmn] emnem]———ea| © g-
AIDE ONLY [ ol 1 | ol 1 | AIDE ONLY { ot 71| ol 1| AIDE ONLY ! o1 681 ol 68 &8
TEACHER £ AIDF | n | o | 0¢| o | TEACHER E ALOF | ] a | o¢| ol TEACHER & AIDE | ol o} o¢| 0| mer
i
~ Torat I ot 71t ol 711 TorAl i n{t nt ol 7| ToOrAL 1 o '-.ﬁﬁ I ol 6| S

LAD+ CLASS+BOTH YOTAL

¢ INCLUNFS SERVICES SUCH AS REIMG SFRVFND AY A [ FACHER IN LAR AND AN AIDE IN CLASS DR RAEING SERVED 8Y A TEACHER

IN THF CLASSRNNY AND AN AIDE IN Tt

‘T N 1A M Y {

i€ LAB.
i

J!



AUSTIN INDEPENDENY SCHOOL DISTRICY
OFFICE OF RESEARCH AND EVALUATION

VITLE | NINE~WFEK R:ZPORT gUMNARY = INSTRUC TIONAL ARRANGEMENT

G

SCHOOL T  BROOKE FIRST THREE NINE WEEKS

PARTICIPANT NUMARERS 265 .

3

AUGUST 29, 1979 = MARCH 21, 1980

~ YHE TADLFS AELOW SINW THE INSTRUCTIONAL ARRANGEMENT(S) USED TO SERVE YITLE | STUDENTS AT THIS SCHOOL.
"YHE TERMS “TEACHER® AND "AIDEM REFER TO VITLE I TEACHER AND TITLE I AIDE, “LAB" IS ANY LGCATION QUT=
SINE YHE REGULAR CLASSRODM, “CLASS® 1S THE STUDENT'3 REGULAR CLASSROOM. FOR EXAMPLE, THE YOP LEFY
CELL IN EACH TABLE SHOWS THE NUMAER OF STUDENTS SERVED IN THE LAB ONLY BY A TIVLE I VEACHER.

€T 6L

KINDERGARTEN FIRST GRADE SECOND GRADE
LAB* CLASS#ROTH TOTAL LAB CLASS BOTH TOTAL LAB CLAS3 BOTH TYOTAL
TEACHFR aNLY | o0 ] 2| o | 2 YEACHER ONLY | ©0 1 5S4 |1 011 54 | VEACHER OMY - | 0! 26 ! 1) 21|
AIDE ONLY ‘ 0 = 6 : 0 { 6 ‘ AIDE ONLY l 0 = o % 0 }---;-g AIDE ONLY ‘ o-‘ 0 i 0 ; 0 :
TFACHFR & AIDE :---;-=--;;-;---;:=--;;-= TEACHER & AlDE 5"’3'1"'5'5"'311""3"1' "YEACHER & AIDE % : l-, 0 = 0 = 1 =
= rora ._:“5'!:":2'!"‘3'{“;2'5 roraL et e S s BTN = e T e
5 seees - '?J. -
THIRD GRADE FOURTH GRADE FIFTH GRADE
LAR  CLASS BOTH  TOTAL LtAR  CLASS AOTH TOTAL LAB CLASS BOTH TOTAL
TEACHFR ONLY ?- ol ol ot o] YEACHER gdLY | O | 01 01 0|  VEACHER ONLY ) | o-I ol ol ol
wor oy 1ol ool ol aie auy B I N ST U WY B ol o
TEACHER & AIDE :--11-}---2-}--i2::-.31-= YEACHER £ AIDE ‘~_52_= 0 : o:: 29 : TEACHER & AIDE :--EE-:--.2-:..-l:=__ii_=
TOTAL ol ot 201 31 TOTAL 1 29 1% o1 ol 29 | TOTAL 1 221 ol 1l 23

- WD g B W O W Y D W, 0 U5 D g I

FIRSYT NINF WFFKS==THIS SCHUNL

SECOND NINE WEEKS=«THIS SCHOOL

THIRD NINE WEEKS == THIS SCHONL

s LAR CLASS ADTH T0TAL LAB  CLASS BOTH TYOTAL LAB CLASS B83TH TDTAL
TFACHER ONLY ;-‘-;-I--;;-I---;-T-.;;-; TEACHER ONLY | I_T 85-;-- 0 |~ ;6 T TEACHER QONtY : 1 29 ,—— 0 : 62-:
AIDE ONLY :"'5'5"'2'1"'5';°"§'= ATDE OMLY 5-.-E-=--;;-=---;-=- ;; : AIDE ONLY : o-i 67 : 0 : 47 !
TFACHER £ AENF :"23'3'"23'5"353}'?33”1 TEACHER & AIDF =-.;:-=-;;-1---5:5-.;;-= TEACHER & AIDE | 74 | 1| o¢] 41 i
i e e 1 o s T T e | Tara TR iTee A Ry

¢ INCLUDES SFRVICFS SUCH AS AFING SERVED RY A T EACHER IN LAB AND AN AIDE IN

IN THF CLASSRPONYM ANN AN AIDE IN THE LAB.

¢ LAR ONIY: CLASSPOIM DNEY.

CLASS OR BEING SERVED BY A TEACHER

(97 30 G ¥3eq)
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AUSTIN INDEPENDENT SCHNOL DISTRICLY
OFFICF DF RESEARCH AND EVALUATION

TITLE | NINE=HEEK RZPORT SUMMARY = INSTRUC TIONAL ARRANGFMENY

. . ~
- SCHDOLT RROWN FIRST THR' NE WEEKS o
[y®]
PART.ICIPANY NUMBER: 116 AUGUST 29, 1979 = MAR. 21, 1980 w
THE TABLES BELNW SHNW THE INSTRUCTIONAL ARRANGEMENTIS) USED TO SERVE TITLE | STUDENTS AT THIS SCHOOL.
THF TERMS “TEACHER™ AND “AIDE"™ REFER TO TITLE [ TEACHER AND YITLE I AIDE, ®LAB" IS ANY LOCATION OUT~-
SIDE THE REGULAR CLASSRONM. “CLASS™ IS THE STUDENT'S REGULAR CLASSROOM, FOR EXAMPLE, THE TOP LEFT
CELL IN EACH TABLE SHOWS THE NUMBER OF STUDENTS SERVED IN THE LAB ONLY BY A TITLE I TEACHER.
. \
~.
\\
KINDERGARTEN FIRSY GRADE SECOND GRADE .
LARs CLASS ¢BOYH TOTAL LAR CLASS BOTH TOTAL LAB CLASS ROTH TOTAL
TEACHER DNLY I A s | 6| 19| YEACHER ONLY : ol 13| 6 | & | TEACHER ONLY | 7 ! 8. | 21 v}
AIDE ONLY | o | o | o1 o | AIDE ONLY | ol o1 0| 0 = AIDE ONLY | o | 0| 0 { o1
TEACHFR § AIDE | 0| o | oe¢| 0| YEACHER § ALDE | o | o | oe| o1 TEACHER & AIDE | o1 0| oe¢| ol
| |= | || S | -{ | -| | | | | | |
= TOIAL _ 1 Al s 1 &1 191 TOTAL I o1 37| 41| 41| vOTAL I 7v1 81 21 111
W n =D an GE W ep Ex GE W G en @ 1 . - - B . .
o
a ¥
THIRD GRADE FOURTH GRADE FIFTH GRADE
LAR CLASS BOTH TOTAL LAB CLASS ROTH TOTAL LAB CLASS BOTH TOTAL
-.--.~-.—.—------.~---~-- - aael
TFACHER ONLY i 10| 6 | 21 18| TEACHER OVLY 1 201 a | 81 31| TEACHER ONLY | 25 ! 1 1 1 30|
AIDF ONLY | 0 | o | 01 ol AIDE ONLY | 0 | o | ol o1 AIDE ONLY | ol 0ol 0o o |
TEACHER . ALIDE | o | o | 0| o | TEACHER & AIDE | ol o1 0¢| o | TEACHER & AIDE | o1 o1 ot | 0|
ToraL { 10! &1 21 181 TOTAL 1 201 81 81 31 TOULAL 1 251 1l &1 301
FIRST NINF MEFKSe=THIS SCHOOL SECOND NINE WEFKS==Ti#]S SCHOOL THIRD NINE WEEKS == THIS SCHOOL
LAR CLASS BATH TOTAL LAB CLASS BOTH TOTVAL LAB CLASS BITH TDTAL 75 3;
--Q-d.-‘-ﬂﬂ-.-----.---x‘-~ -----—-‘-----.—‘--“‘-GQ P m n
TFACHER ONLY | 66} 48 | 6 | 120 | TEACHER ONLY T 61 78 | ol 139 | TEACHER ONLY [ L) = sT | o0 | 123 rg g
493 AIDE ONLY | o] ot ol ol AIDE NNLY {1 ot o1l ol 01 AIDE ONLY ] 2.0l . 0| o o|m§494
TFACHER & ATDF | 0| o | 0~ | o | TEACHER & AIDFE | o | o1 o¢] o | TEACHER € AIDE | 0O | 0o oe| olme
TOTAL t a6 | 48 | 6 1 120 | T0TAL | 61t 7181 o} 139 | TOIAL ! 66| St 1 0| 123 '3350

. . Y S

-y T D P S AT PR WP WD SN s G AP D N G WR 48 4 an

e INCLUNDFS SERVICFS SHCIt AS NFEING SERVED RY A TFACHER IN LAB AND AN AIDE IN CLASS OR BE ING SERVED BY A TEACHER

IN THF (L ASSRNNY AND: AN AIDE
~a R

]

1N THE LAB.
1

[



’ C . : AUSTIN INDEPENDENT SCHOOL DISTRICT
OFF ICE OF RESEARLH AND EVALUATION “

YITLE T NINE=WEEK REPORYT SUMMARY = INSTRUCTIONAL ARR ANGE MENT '

SLHONL: CAMPRELL . FIRST THREE NINE WEEKS
. PARTICIPANT NUMRER: 240 _ AUGUST 29, 1979 = MARCH 21, 1980
IME TABLES BELOW SHNW THE INSTRUCTIONAL ARRANGEMENT(S) USED TO SERVE TITLE I STUDENTS AT THIS SCHIOL.
THE TERMS "TEACMER"™ AND “AIDE® REFER TO TITLE 1 TEACHER AND VITLE I AIDE. “LAGZ IS ANY LOCATION QUT=
SINE THE REGULAR CLASSROOM. ®CLASS® 1S THE STUDENT'S REGULAR CLASSROOM. FOR EXAMPLE, THE TOP LEFY
CELL IN EACH TABLE SHNDWS THE NUMBER OF STUDENTS SERVED IN THE LAB ONLY BY A TITLE I TEACHER.
i “
KINDERGARTEN FIRST GRADE SECOND GRADE
LAR+ CLASSeBNTH TOTAL LAB CLASS ROTH TOTAL . LAB . CLASS BOTH TOTAL
TEACHER ONLY | o] 19 = o ‘ 19 = TEACHER ONLY i ol 20 ; o| 201 YEACHER ONLY | N | 0 ‘ 0 = 01}
' -----' aemmme | sonen | casee ' ' I ‘ I = I
AIDE ONLY | 0 | 1.1 o | 1 | AIDE ONLY | o | o\ 0| V| AIDE ONLY | ol | o1l 0 |
TFACHER & AIDE | 6 | o 31| &3 1 TEACHER & AIDE | 4 0 : 42¢| 46 | TEACHER & AIOE | 32 = G | os] 32|
:; TOTAL | 6«1 201 3vr | 63 | TOTAL | 4] 201 421 66| TOY AL 1 321 o|> o 32l
U‘ e w -
= . .
THIRD GRADE ) FOURTH GRADE . FIFTH GRADE
LAR CLASS BOTH TOTAL ‘ o "LAB' CLASS BOTH .TOTAL LAB CLASS BOTH TOVTAL _’
TFACHER ONLY { P | 0 | o 2 1 TEACHER ONLY | 20 | 0 : 0 : 20 | TEACHER ONLY : 29 I 0 : 0 = 29 }
- ( ( | | | | -
AIDF ONLY | ot ol @1l o AIDE ONLY | 11 o { 0l 11 AIDE ONLY = 0 ‘ .0 = 0 : 01
' -———-' - ' - ' , | -----I - ' ' - |
TEACHER & AIDE | &1 | o | ost 41 | TEACHER & AIDE | 9 0 : o*| 9 | TEACHER & AJIDE : 4 ; 0 ! 00= 4 =
TOTAL i 31 o1} o1 43| TOTAL | 30! o1l o 301 TOTAL f 331 ol ol 33|
FIRST NINF WEFKS==THIS SCHOOL SECONN NINE HEEKS==THIS SCHOOL THIRD NINE WEEKS == THIS SCHJIOL
LAR CLASS ROVH TOVAL LAB CLASS RNTH TNTAL . LAB CLASS B80OTH TOTAL =
- e - O A an GRS -q----—--’-----—- - B ES WD P -—en e ) - 'n,
TEACHER ON1Y i w821 o1 | 0ol 103} TEACMER ONLY 1 4«2 | 37 : ol 19 : TFACHER ONLY } 44 : 37 ; 0 ; 81 l(g
AIDE ONLY { 0| 1| ol 1 | AIDE ONLY i 151 o | ot 15 l AIDE ONLY R T ¥ : 0 : 0 : 12 } p|
[FACHER £ AIDE | A7 | 1 | "67¢] 135 | TEACHFR £ AIDF | 129 | ol os] 129 : TEACHER & AIDE | 128 ‘ o o*‘ 128 { m
TOIAL : 1 129 b 43y 1 A7 | 239 | TOTAL 1 1as | 37 | ol 223 | TATAL - { 1a¢ | 37 | ol 2211 )
- e o -y - P e o tup G D G S W R G0 GR WD WD 0 - - - e W
Q /lsalr ¢ INCLUDFS SEPVIGES SUCH AS BFING SFRVED 8Y A TEACHFR IN LAR AND AN AIDE IN CLASS OR BEING SERVED 8Y A TEACHER 41
B J . IN THE CLASSROOM AND AN AIDF IN TUF LARB. ' . . :

¢ LAR OMIYG CLASSRONM ONUY,

\ ot
. L . . ‘

tC 6L

8- IUSWYDEBIIY

P i
L4
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T EACHER NNLY
AIDE ONLY
TEACHER & AIDE

TO1AL

AIDE ONLY

TEACHER & AI1DF

' TETLE | NINE=HEEK RPORT SUNMARY = INSTRUCTION

“ ’
SCHODL: DAWSON
PARTICIPANT NUMRER: 200

THE TERMS *TEACHER"™ AND “AIDE"
$ine THE RERULAR CLASSROOM,.

A
KINDERGARTFN
LARs CLASS#ROTH TOTAL
! ol o o | o
|- | | | |
| o | 0l o | o |
| s2 1 o | o*s| S2 |
| ~| | -| |
1 s2 1 o | ol s2 1|
THIRD GRADE
, LAR  CLASS ROTH TOTAL
TEACHER ONLY 1 o | o | o | ol
| -| -| | m————]|
| o | o | ol o |
| a | o | 13o0¢| 38|
| | | =] ]
{ 8 | ol 301 138 |

TnraL

FIRST NINE WFEKS==THIS SCHONL

. LAR CLASS 8OTH  TOTAL
- wd B WP Oy D W WP I = -
1FAcHEP DAY | 0| 0| o | 0 I
AIDF ONLY | o | o | o | o |
| ewvema| | -\ |
TEACHER & AIDE | 97 | 90 | ol 187 |
i 97§ 90 | n {1871

TOTAL

- e T D a0 WGP G a0 6P B 0GR B I W Ty o

THE TARBLES RFLOW SHOW THE "INSTRUCTIONAL ARRANG
wCLASSY

TOTAL

AUSTIN' INDEPENDENT SCHDOL DISTRICT
OFFICE OF RESRARCH AND EVALUATION

.
”

s

- AUGUST 29,

REFER TO TITLE I_TEACHER

°

FIRST GRADE

LAR CLASS BOTH TOTAL
TEACHER ONLY | ,0| co| o] o1
| | | -] |
AIDE ONLY { ol o | o1 o |
| m==—=] | =] mw—e|
TEACHER € AIDE | 11§ 0] 31+ 42|
- | =} i o} |
TOTAL I 1 i ol 311 42|
[
" FQURTH GRADE
LAB  CLASS B0OTH TOTAL
TEACHER ONLY i o1 ol 0 | 0 :,
| -| | | mm=waf -
AT1DE DNLY 1 o ol ol ol
| { | | |
TEACHER & AlDE | 31 | o | o*| 31 |
1 -| | -] |
TOTAL I 3| | ol 3k

LAB CLASS BOTH TOTAL

* TEACHER ONLY { 10 = o | ot 10 !
AIDE ONLY | o | o} o | o |
{ | | | |

TEACHER & AIDF | 189 | o | n¢|] 1897
| | | l -|

i 199 1§ | ol 199 |

-y wes -

A RANGE MENT
L ARRANG EN{D

FIRST THREE NINE WEEKS

EMENT(S) USED TO SERVE TITLE
AND TITLE 1 AlDE.
1S THE STUDENT'S REGULAR CLASSROOM,
CELL, PN EACH TABLE SHOMWS THE NUMBER OF STUDENTS SERVED IN THE LAB ONLY BY“A VITLE I TEACHER.

9

SECOND NINE WEEKS==THIS SCHOOL

1979 = MARCH 21, 1980

1 STUDENTS AT THIS SCHIDL.

w AB™ 1S ANY LOCATION OUT=-
FOR EXAMPLE, THE TOP LEFT

SECOND GRADE

LAB CLASS BOTH TOTAR.

YEACHER ONLY | o1 o | 0 = o :

AIDE ONLY 1 o o | o | o |

{ | | ] l

TEACHER & AIDE | s | o) 29¢| 134 |

‘ : SRR | | { { |

TOTAL | s | ol 291 1341
FIFTH GRADE

LAB CLASS BOVH TOTAL

YEACHER ONLY | o | o | o | o |

| | | | 4

AIDE ONLY ] 0 ol ol .ol

| -| | l |

TEACHER € AIDE | 251 - o | oe] 25 |

YOTAL I 251 o\ ot 25|

THIRD NINE WEEKS == FHIS SCHOOL

LAB CLASS BOTH TOVAL

TEACHER ONLY | o-;--—o 1 o ol

AIDE ONLY ; 0 : o : 0 ; 0 {

eacwe ¢ ALOE | 3oz | 0| ot] 707 |

TOTAL % zoz-= 0 : 0 : 202 :
el

¢ TNCLUNES SFRVICES SUCH AS AEING SERVED BY A TEACHER lN.lﬂﬂlAND AN AIDE IN CLASS DR BEING SERVED 8Y A TEACHER «

{N THE CLASSRONM AND
PR .e

AN AIDF IN THF LAB.

€T 6L

(9Z 30 8 @8e4g)
8-W 3IUSWYOEIIY
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TITLF | NINE=WFEK RE PORT SUMMARY = INSTRUCTIONAL ARRANGEMENT

AUSTIN INDGPENDENT SCHOOL DISTRICT
OFFICE OF RESEARCH AND EVALUATION

——y e

SCHNOL: GOVALLE

PARTICIMANT NUMAFR:

305

>

™~
»

AUGUST 29

FIRST THREE NIWE WEEKS

1379 = MARCH 21, 1980

, THE TABLES BELOW SHDW THE INSTRUCY IOMAL ARRANGEMENT!S) USED YO SERVE VITLE 1 STUDENIS AT THIS SCHOOL.

THE TERMS ®TEACHER™ AND “AIDE®™ REFER TO TITLE 1 TEACHER AND TITLE I A1DE.
UCLASS® IS THE STUDENT®*S REGULAR CLASSROON.
Y BY A TITLE 1 TEACHER.

~S1DE THE REGULAR CLASSRONM.

" CELL IN EACH TARLE SHOWS THE NUMBER OF STUDENTS SERVED IN THE LAA ONL

[ -

KINDERGARTEN .
LABs CLASS+BOTH TOTAL

.

TEACHER ONLY | o] STl o s7 1|
AIDE ONLY ‘ { o : 6 : 0 : () ‘
. TEACHFR € AIDE : 0 : 2 = oo=---;-=
10TAL | '=---;~= 65 = 0 = 65-=
&
THIRD GRADE
= LAR CLASS BOTH TOTAL
TFACHER ONLY ;--;;-T ol of 31|
AIDE ONLY =---;-= 9-= 0 I- 9 !
TEACHER & AIDF :---3~‘--;-}-;;:=--T;-;
TOTAL TR R i R

FInsY NINE WEEKS~=THIS SCHONL

LAR CLASS BNTH  TOTAL

TFACHER (NLY f’?&Z'?"EZ" --;-l-;bl-l
AIDE ONLY =---3-=-—;9 : ) ; : 40 :
TEACHFR & AIDE l--‘;‘i--:;-i--;;:‘--;;-%
499 PV VI R

- e W MDD o G WD DGO @ AN W AR an S8 U A w B w W o

s INCLUDES SFRVICES SUCH AS AEING SERVED BY A TFACHER IN LAR AND AN AIDE IN CLASS DR BEING SERVED BY A TFACHER
IN TiE LAR, .

IN-THF €1 ASSROM AND AN AIDF
e PAN (Y CEASSDINY ML Y,

FIRST GRADE

LAB CLASS ROTH TOTAL

TEACHMER ONLY | s2 1 o o s21

AIDE ONLY ‘ o-‘ 18 ‘ 0 ‘ 18 %

TEACHER €& AIDE } 0 } 0 } 4:= ) {

TOVAL } sz-= 18 : 4 ! 14 ‘
FOURTH GRADE

LAB CLASS 80TH TOTAL

TEACHER ONLY 1 ol ol ol |

AIDE ONLY :---;f: 0 : 1-= 1 :

TEACHER € AIDE : 0 ; 39 = 10} 4o-=

ey ara

SECOND NINE NWFEXS=«THIS SCHUOL

LAB CLASS A0TH TOTAL
reacwen owLy T 134 1 a3 1 01 187 |
AIDE ONLY %---0-1 37 : 0 i 37 :
TEACHER £ ALDF :---;~=--;;-g---;:}n-;;-g
TTAL rev et hevon

-- - W D B e

WLAB" 1S ANY LOCATIIN OUT=
FOR EXAMPLE, THE TOP LEFT

SECOND GRADE
LAB CLASS BOTH TOTVAL

TEACHER ONLY | 301 o | "6 1 36/
AIDE ONLY iw ] i 3 i. 0 i ai
TEACHER & AIDE | o'! o 12¢] 12}
. TOTAL = 01 3 l 18 : s1 {
. FIFTH GRADE
LAB CLASS BOTH TOTAL
TEACHER omv | o] o1 o1 o
AIDE ONLY ‘ 0 ‘ 0 } 0 { o’
|| meow o] oo s | ctram |
JEACHER € AIDE | o] 39 | o] 39|
roraL Iy v e ey

THIRD NINE WEEKS == THIS SCHIOL

LAB CLASS 80TH TOTAL

TEACHER QONLY 1 139 | s8 | 0 J 197 |
AIDE ONLY : 0-: 34 :- 0 { 36=
T e BT e
o e T e

€6l

(9g 30 ¢ 83ed)
8-K Juamyoelly

)
<
o



AUSTIN INNDEPENDENY SCHNOL DISTRICY
& OFFICF DF RESEARCH AND EVALUATION v

TITLE | NINE=MFFK REPORT SUMMARY = [NSTRUCTIONAL ARRANGEMENT

schoals MAPLEWDOD FIRST THREE NINE WEEKS
PARTICIPANT NUMBER: 160 . AUGUST 29, 1979 = HARCH 21, 1980

THE TARLES RELOW SHOM THE INSTRUCTIONAL ARRANGEMENT(S) USED TO SERVE TITLE I STUDENTS AT THIS ScHIOL.

THE TERNS STEACHER™ AND "AI1DE™ REFER TO TVTLE | TEACHER AND TITLE | AIDE. “LAB™ IS ANY LOCATIIN OUT= ‘
SIDE THE PEGULAR CLASSRONM. “CLASS® 1S THE STUDENT'S REGULAR CLASSROOM. FOR EXAMPLE, THE TOP LEFY

CELL IN EACH TARLE SHIMS THE NUMBER OF STUDFNTS SERVED IN THE LAB ONLY BY A TITLE 1 TEACHER.

[y

(9Z 30 0T 23eq)

KINDERGARTEN ' FIRST GRADE S . SECOND GRADE
LABs CLASS¢BNTH TOTAL LAB CLASS BOTH TOTAL LAB CLASS BOTH TOTAL
TFACHER ONLY ';‘--;C;— o | o] 0-7 TEACHER oNLY | o] o0 | O l--‘;-T TEACHER ONLY | o0} o o1 o1 """

AIDE ONLY :.-~;-=---;-=-.;~=---3-= AIDE ONLY I"'E'i'"';'l"'27%"7?'} ALDE' ONLY =--‘;-=--;-=-P-;-=-r-;f=
TFACHMER & AIDE : 7 { z-= !a-= 27 : TFACHER & AIDF % 14-= 0 ‘ lz:t- 26 ‘ TEACHER & AIDE =--T;-=-.;-i---;:l--;;ni

= vorat I 1'= 2 ‘ 18 : 27 = TavaL ’=--TZ-= 9 : 14 } 37 = TOTAL i"??'l"'5'1"'5'1"7?"

THIRD GRADF FOURYH GRADE FIFTH GRADE

LAR CLASS BOTH TOTAL LAS CLASS ROTH TOTAL LAB CLASS BOTH TOTAL

TFACHER INLY r o T 0 T---o | o | TEACHER NNLY | 11 3 | 0| «-T TEACHER ONLY ( 1 I--.o | o | 1|

AIDF ONLY : 0 } o_= o t---a-: AIDE ONLY !"'S'l"";‘l"‘;fl'f‘;'} AIDE ONLY "";'}"';’l"';‘%"';“
|mewve| menna ] mmm—e | cccwe] ) | mwmae| sweee| =] eeaex] | o] ] ———| oo———]

- TEACHER L AIDE | 18 | Dl 6¢] 26| TEACHER & AlDE | 13| o | 1e] e | TEACHER € AIDE | 12 1 2 | s5¢f 19 |

TOTAL =--I;-‘ 0 : 6 : 24-= TOTAL =--T:-=---;-=---;-=--T;-‘ TOTAL E-T;-g---;-i---;—in-;;.l

FIRST NINF WEEKRS==THIS SCHONL SECOND NINE WEEKS==THIS SCHOOL THIRD NINE WEEKS == THIS SCHIOL
LAB GLASS ROTH TOTAL LAR CLASS BOTH TOTAL LAR CLASS BITH TOTAL
TEACHER ONLY f--_;-T-~-;-?.--;.;--;;-r TEACHER ONLY | 13-7- 3 T- o-l--I;-r TEACHER ONLY T--;-T-.-;-T-"I-?‘-T;-T
AIDF ONLY I"‘2'!"'3'!"'3f!"'§'5 AIDE ONLY : () : '10-1 1-| 13-= AIDE ONLY B %”'E'i"I:'i"'E'!"TE'{
T ke K e kN R R
TOTAL i 931 N | 3] 127 | TaTAL t 811 171 34§ 1321 TOTAL | 10 | 251 21127 |
Q ‘ - mremwme @ 6w ——— --oe - Ldaad
'E%BJ!; ¢ INCLUDES SFRVICES SUCH AS BEING SFRVED BY A T FACHFR IN LAR AND AN AIDE 1IN ELASS OR REING SERVED BY A TEACHER

IToxt Provided by ERI

"IN THE CLASSPNONM AND AN AINE IN THE LAB.
n LY T . 1

a e . ’ : ' ]

€T 6L

n
-
oI

g§-W Juamysoe3v



AUSTIN INDEPENDENY SCHNOL DISTRICY
OFFICE OF RESEARCH AND EVALUATION

¢> TITLE | NINE=WEEK RZPDRT SUMMARY = INSTRUCIIONAL ARRANGEMENT

. SCHOOL: MATHENWS &N FIRSY THREE NINE WEEKS

PARTICIPANT NUMBER: 65 AUGUST 29, 1979 = MARCH 21, 1980

THE TARLFS BELOW SHOW THME INSTRUCTINNAL ARRANGEMENTIS) USED 1O SERVE TITLE I STUDENTS AT THIS SCHIOL.
THME TERMS “TFACHER®™ AND “AIDE™ REFER TO TVITLE 1 TEACHER AND TITVLE | AIDE. "LAB™ IS ANY LOCATVION QUT=
SINE THE REGULAR CLASSRODNM. WCLASS® 1S THE STUDENT'S REGULAR CLASSROOM. FOR EXANPLE, THE TOP LEFT
CELL IN FACH, TABLE SHOWS THE NUNRER OF STUDENTS SERVED IN THE LAB ONLY BY A TITLE 1 TVEACHER.

KINRERGARTEN FIRST GRADE SECOND GRADE
LAR® CLASS*ROTH TOTAL LAB CLASS 8DTH TOTAL LAB CLASS BOTH TOTAL
TEACHER ONLY ; ) ; t{ o] .-I-T YEACKER ONLY | O} o1l o1l o] TVEaCHRROmY | Ol O | o) ol
AIDE ONLY :‘-F;-=---;-:-~.;.=---;-= AIDE ONLY ‘ % o-= 1 } 0 i-"f'i AIDE ONoY : ] i 0 = o % 0 i
YFACHER €& AIDE =-.-;-= 16 ‘ 10= 17 : TEACHER & AIDE : 3 { 0 } 10:= 13 ‘ TEACHER & AIDE } 5 ‘ 0 ‘ ll" ve =
< w4 ezl il 2l rom ST e o T T e
& -
THIRD GRADE FOURTH GRADE FIFTH GRADE
LAR CLASS BNDTH TOTAL LAR CLASS BDTH TOTVAL LAB CLASS BOTH TOTAL
TEACHFR ONLY f"'5'| ;-l o | o | TEACHER OdLY | 1| 0| o | 11 TEACHER ONLY | ol 0 ‘ o ‘ ol
AIDE ONLY i:::E:E___g_i__~2_s___2_! AIDE ONLY E---;:E--.;-E -; ! o-! AIDE ONLY ! 0 i 0 } 0 : 0 i
TEACIER & AIDF I-__:_I o\ 1oo|ul|4 | TEACHER F AIDE '-.-2-'--.2-'-_11:'-.11_' TEACHER € AIDE l___z_l___2_|-__g_}___2_=
TOTAL ‘ 4 } 0 } 10 : 14 : TOTAL = 1 % ] ‘ 1t } 12 % TOVAL ‘ 3 ‘ 0 } 6! 9l
w w ]
EIRST NIME WEEKS==THIS SCunal SFCOND NINE WEEKS==THIS SCHOOL THIRD NINF WEEKS == THIS SCHOOL
LAR CLASS BOTH TNTAL LAR CLASS BOTH TnTAL -LAE_ Ctﬁsf_ﬁilf._lﬂliﬁ- v
YFACHER ONLY T---;‘I---:-;---5-;'--;-7 TEACHER ONLY ?---;~T---B—T -o 1 8 IEACHE\ oNny | 1y 91 o} 10 <§
R e Rl Bttt | mmene] anmen| mcaae]| ce=e=] [ e R Kot |
AIDE ONLY l.-_g l_-‘o_l___g_l___2_| AIDE ONLY |~_~2_1--_2~|__-2_|-__2~| AIDE nN\L '...i-}-.li-i..-g-z..li-= =
TEACHER & AIDF ‘ %1-: 1; } no‘ 13 ‘ TEACHFR & AIDF ‘ 45 = 0 " 30= %A : TEACHER £ AIDE E___g_:__.oai_.:::l-_::_a o
) TATAL :"37'5"f?'="'8'="72'= TOTAL 1"22'}"17'}"'§'= -;;-= TOTAL | 21 201 4& | 66| P
- e om0 o 0 2 e o o e ————u - o

8- JuLWYORIIV

¢ THCLUDES SERVIGES SUCH AS REING SFRVED AY A T EACHER N LAA AND AN AIDE IN CLASS DR BEING SERVED BY A TEACHER
-~ 1M THE CLASSPNINY AND AN AIDE IN THE LAB.
500 ¢ TAR DM Y S CHASSEDNM DY Y,
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TITLE 1 NINE=WEEK R?PORT SUMMAR

SCHONDLS METZ

PARTICIPANT NUMBERS

THF TABLES ‘BELNW SHOW THF INSTRUCTIONAL ARRA
WAIDEY REFFR TO TITL
NCLAS S
CELL IN FACH TABLF SHOWS THE NUMBER OF STUDENTS SERVED IN THE LAB

THE TERMS “TFACHER®™ AND
SIDE THE REGULAR CLASSROOM.

KINDERGARTEN

LAB¢ CLASS+BOTH TNTAL

ol

TEACHER ONLY ; o | 0o | ol
AIDE ONLY = 0 : 35 ‘ 0 ‘ 35—=
TEACHER & AIDE :--;-%---;-=-;;:=--;;-=
TOTAL :_ 0 : 35 : 35 g--;;-=
THIRD GRADE
LAR CLASS BOTH TOFAL
TeacwER oNLY T an | o1 o1 381
AIDE DONLY :‘-—;-:_.-;‘=-.-;-:---;-=
TEACHFR & AIDE { ll‘g 0-=- 0:=--T;-=
i eet s B ERY

FIRST NING WEFKS==THIS SCHIOL

LAR CLASS ROTH TNTAL
reacnen oy | 1131 91 o1 12|
ATDE ONLY }"';‘{";;‘1"-;-=--;;-}
S Y
o i

& INCLUDES SFRVICES SUCH AS RFING
IN THE CLASSPONM

cgna

210

SERAVED BY A TENCHER IN LAR AND AN A
AND AN AIDE IN THE LAB.

AUSTIN INDEPENDENT SCHOOL DISTRICY
OFFICE OF RESEARCH AND EVALUATIUN

n

AUGUST 29,

1S THE STUDENT!S REGULAR CLASSROOM,.

FIRST GRADE

LAB CLASS RADTH TOTVAL
TEACHER ONLY | 451 o 81 53-7
. | mmeme| e | weaee] —ame-]|
AIDE ONLY t ol ol o} ol
TEACHER & AILDE =---:-=-_-;-I--T;:{--I;_i
TOTAL =--:;-‘- o | 23-1 172 |
FOURTH GRADE

LAB CLASS 80TH TOTAL
TEACHER ONLY T--;;—T ol o |-;;‘;
AIDE ONLY =---;-= 0 : o-g 0-=
TEACHER & AIDE 1"'8'%"'5'1"'B:i"'Z'!
ToTAL e e S T

SECOND NINE WEEKS==THIS SCHOOL

LAB CLASS BDTH TOTAL
TEACHER ONLY T-;qa I ol o193}
ATDE ONLY :---3-=--Z;-=---;-z"z;'i
TEACHER & AIOF =-‘I;-=---;-‘--;Z:i--z;'l
AL | | re 1 2

/

FIRST THREE NINE WEEKS

ONLY BY A TITLE 1 TEACHER. .

IDE IN CLASS OR BEING SERVED 8Y

Y = INSTRUCTIONAL ARRANGEMENT

1579 = MARCH 21, 1980

NGEMENTIS) USED TO SERVE TITLE. 1 STUDENTS AT THIS SCHOOL.
E 1 TEACHER AND TITLE 1 AIDE.

HLAR"® 1S ANY LOCATION DUT=
FOR EXAMPLE, THE TOP LEFT

v »

SECOND GRADE

LAR CLASS 80TH TOVAL

YEACHER DNLY I ss | o | ol ss|

-----' --——-' —--—' -u---'

AIDE ONLY = 0| ol 01 ol

-| | | |

YEACHER € AIDE | 6 | (/I | o¢ | 61

TOTAL | o1 1 ol ol 61|
"FIFTH GRADE

LAB CLASS BOTH TOTAL

TEACHER ONLY | 27 : 0o} o] 27 !

| = ' | ]

AIDE ONLY ( ol [V | o : 0 }

| | | o

TEACHER & AIDE | ol 0| o¢| ol

) | -m-' --t---' -.-.-' -.--'

TOTAL {21! ol ol 211

THIRD NINF WEEKS == THIS SCHOOL

LAB CLASS 80TH YOTAL ~ »»
v ik
TEACHER OMY | 186 | ol 0] 186 loo p
| -l | | -0 g.
AIDE ONLY | ol s ol 4 l—8
1 | ] | mema—] b g
TEACHER & AIDE | S5 | ot 35¢! 40 lo
| | | I---va:z
TOTAL | 191 1 & 1 351 270 I 5
__m m

o’

A TEACHER

4

£ 6L

)
2

A



L) .

AUSTIN INDEPENDENT SCHODL NISTRICY
OFF ICE OF RESEARCM AND EVALUATION

] ty o .

>

TIVLE | NINE=WEEK REPORT SUMMARY = INSTRUCTIONAL ARRANGEMENY °

-
. o SCMOOL:  NORMAN . FIRST THREE NINE WEEKS 33
> PARTICIPANT NUMBER: 96 AUGUST 29, 1979 = MARCH 21, 1980 “
THE TABLES BELOW SHOW THE INSTRUCY FONAL ARRANGEMENT(S) USED TO SERVE VITLE I STUDENTS AY THIS SCHODL.
THE TERMS PTEACHER™ AND “AINE™ REFER VO TITLE | TEACHER AND TIVLE 1 AIDE. “LAB* IS ANY LOCATION QUTV=
SIDE THE RFGULAR CLASSRONM, “CLASS™ IS THE STUDENT'S REGULAR CLASSRDOM. FOR EXAMPLE, THE TOP LEFY
CELL IN EACH TABLE SHOWS THE NUMBER OF STUDENTS SERVED IN THE LAB ONLY BY A TITLE I TEACHER. :
KINDERGARTEN ' FIRST GRADE SECOND GRADE
LAB+ CLASS¢BOTH TOTAL - LAR CLASS BOTH TOTAL ' LAB CLASS BOTH TOTAL [
‘TFACHER ONLY : _lz : 0 : 7 E:_lg_l tEAcugﬁ oNLY = O-I ‘19 : 1a_= 37 g TEACHER ONLY = 4 I 0 } of} 4 I
AIDE ONLY | el o] o | o AIDE ONLY | o o} ol ol AIDE ONLY it o] ol o] 0| )
TEACHER & AIDE : 0 : 0 = o~= 0 ‘ TEACHER & AIDE } ' 0-5 0 = o#‘ 0 ‘ TEACHER € AIDE = 0 } 0 l oal 0 !
- , & ToraL =- 12 } 0 = 1.= 19 : TOTAL {---;-I--I;-}--;;-=--;;-l TOTAL i"'Z'l"'3'5""’5"'2'3
& - -
c THIRD GRADE FOURTH GRADE ™~ FIFTH GRADE
LAR  CLASS BOVTH TOTAL LAB  CLASS BOTH TOTVAL LAB CLASS 8OVH TOTAL ?
TEACHER NNLY ;--I;-T---o | o-]--ta | -VTEACHER ONLY | 15—7 o | ol 15| TEACHER ONLY = 11 0 l_.zo | z: ,
AIDE ONLY }"'S'l"'E'}"'B'%"'E'} AIOE ONLY : o-: 0 I 0 : n : AIDE ONLY | -.;-i-::;:i 0 i 0 :
TEACHER & AIDE }“"3‘%"’8‘!"*31I"'E'l TEACHER & AIDE ‘ 0 : 0 = 001-‘-;‘E TEACHER & AIDE 1_--3-=- 0 l- 0‘} ol
101 M 5“??':“’3’;"’3"1"?7% TorAl I ls-ll 0 ll 0 'l 15 1 TOT AL : 1 = ol 201t 2t ;
FIRGT NINF WFFKS==THIS SCHOOL SFCOND NINE WEEKS==THIS SCHOOL THIRO NINE WEEKS == THIS SCHIOL
LAR CLASS BOTH  TOTAL LAB CLASS BOVH TNTAL _ LAB  CLASS BOTH TOTAL = E
TFACHER ONLY {"Z?'I"Z?'T'"’S'I'?SZ"T TEACHER ONLY T sa-T 49 | ;~?-;oz | TYFACHER ONLY =--7;—E--£8-= __1-=_122_= <§ §
AIDF ONLY {-'.';‘:‘--;-:---;-:-“;-: AIDE ONLY I--.;-=—.;-= ) 0 '}” 0 I AIDE ONLY |l 01 o_} 0 I---g-l SE
TEAGHER & ALDF :~.-;_=.--;-:"--;:=--.;-= TEACHER £ AIDE 1---;~=---E-$---;:i---;-: TFACHER & AIOE | O : o | otl__ o1l g}a
TS e e 1 ara e T e | o R R By e BN,
- e -—— ——— : baladed ~— "
. o Ei()'f s INCLUDES SERVICFS SUCH AS REING SFRVED AY A FEACHFR IN LAD AND AN AIDE IN CLASS OR BEING SERVED BY A TEACHER ES()t%_
IN THE CLASSRONM AND AN AINF N THE LAB. .
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AUSTIN INDEPENDENT SCHOOL DISTRICT
OFFICE OF RESFARCH AND EVALUATION

s,

TITLE 1 NINE=WEEK RSPORT SUMMARY = INSTRUCTIONAL ARRANGEHMENT

SCHOOL: OAK SPRINGS FIRST THREE NINE WEEKS

€2 6L

?ﬂﬁ!lClPAN! NUMRER: 148 "AUGUST 29, 1979 = NARCH 2i., 1980
“ THE TABLES BELOW SHOW THE INSTRUCTIONAL ARRANGEMENT(S) USFN Tn SFRVE TITLE | STUDENTS AT YHIS SCHOOL.
i THE TERMS OTEACHER™ AND "AJDE" REFER TO TITLE 1 TEACHER' ¢ ' ' A{DE. "LAB™ 1S ANY LOCATION OUT=
SINE THF RFGULAR CLASSROOM. “CLASS® 1S THE STUDENI®!S R ‘ , M. FOR EXAMPLE, THE TOP LEFTY

SERVED IN +HF LAD ONLY BY A TITLE 1 TEACHER,

CELL LN EACH TABLE SHOWS THE 'NUMBER OF S TUDENTS

<

3

KINDERGARTEN FIRST GRADE ° SECOND GRADE
LAR® CLASS+BOTH TOTAL LAB CLASS BOTH TOTAL LAB CLASS ROTH TOTAL
TEACHFR DONLY T- ol o| ot ol TEACHER oNLY | 0] o o011 O] TEACHER omy | O i o | o) ol
AIDE ONLY I"'S'l 0 : o =- (] l AIDE ONLY I 1 : 0 : (] =?‘-T-: AIDE ONLY ‘ 0 i 0 : 0 ‘ 0 :
VEACHER & AIDE :--_T-i--;;-l--;;:=--;;-= TEACHER & AIDE }"?7'}"TZ""'E:"'??'} TEACHER & AIDE ‘ 2 | 2 : |9¢} 23 =
TOTAL ' I 11 10 : \a" 291 YOTAL =-!i;-‘-.;;-=---;-=--;;-= TOTAL ‘ 2 { z-= 19 : 23 =
THIRD GRAOF FOURTH GRADF FIFTH GRADE
LAR CLASS ROTH TOTAL LAB CLASS BOTH TOTAL LAB CLASS BOTH TOTAL
TEACHER ONLY T-.-;-T---; | o_;- o1 TEACHER ONLY | 01 o] o1 0-] TEACHER ONLY { o} o1 o ol
AIDE ONLY :ﬁ--;‘: 0 : 0 : o = AIDE ONLY 1--;-:".;-l---;-%..‘;-= AIDE ONLY : 0 : o-= o = o :
| s | mmmme | emm— | me==-| | mmmme| amene| emmmw] o ——] | o] merme | | -]
VEACHER & AIDE | 12 ] 11 14*!_‘£:_| TFACHER & AIDE l___g_l _g-l__‘gzl___g;l TEACHER & AIDE | o_: o : 00= 0 =
TOTAL : 12 ‘ 1 ‘ 14 l 27 : 10T AL ‘ ] ‘ ] I 0 : 0 : TOTAL = ol ol ol o1

FIRST NINF WEFEKS==THIS SCHDOL

SECOND NINE WEEKS==THIS SCHOOL

THIRD NINE WEEKS == THIS SCHIOL

LA CLASS BOTH TNTAL LAR  CLASS ROTH TOTAL LAD  CLASS BOTH muu;g g
&Q--Cw——----ﬁ------‘----- - £ 1 ] w n
TFACHER ONLY i o | o | V| (V] TEACHER (ONLY | o | o | ol o | TEACHER DNLY { o | o | ol 0o RNw
Y PR P P S P P N | | -} | i g.
AIDE ONLY { 1 | o | o t | AIDE ONLY | o | 0 | 0| 0 : AIDE ONLY : 0 = 0 : o { 0 F;‘°
|memee| cmmce | s enae | e~e—— ) | | mmm—] - O B ] Rttt 1

TeacHE® & AIDE | 42 | s9 | 3e| 104 | TEACHER € ALDE | 15 1 17 | osl 92 | TEACHER & AIDE : 19 I 0 ‘ oo: 19 P
TOTAL ! 43| s9 | 31 105 | TOTAL 1151 17 ol 92| 1OTAL t 19| 80| ol 19 i
had - - ot un B 08 AHED 05 W ‘3 o

e INCLUDFS SFRVICES SUCH AS RFING

L «

SERVFD BY A [ EACHER IN LAB AND AN AIDE IN CLASS OR BEING SERVED BY A TEACHER
IN THE CLASSROQM AND AN AIDE lN\YHg 1.AB.

0



AUSTIN INDEPENDENT SCHOOL DISTRICY
. _ OFFICE OF RESEARCH AND FVALUATION . ’ @

° _ ; X TITLE I NINE=WEEK REPORT SUMMARY = INSTRUCTIONAL ARRANGEHENT /
o FIRST THREE NINE WEEKS

“ SCHODLt ORTEGA

€T 6L

' PARTICYPANT NUMAFR: 150 AUGUST 29, 1979 = MARCH 21, 1980 -
THE TABLFS BELNW SHNW THF INSTRUCTIONAL ARRANGEMENT(S) USED TO SERVE TITLE 1| STUDENTS AT THIS SCHOOL..
. _ THE "“TEAMS “TEACHER"® AND “AIDE®™ REFER VO TITLE 1 TEACHER AND TITLE 1.AIDE. “"LAB® IS ANY LOCATION OUT=
SIDE THE REGULAR CLASSRONM., "CLASS" 1S THE STUDENT®S REGULAR CLASSROOM. FOR EXAMPLE, THE TOP LEFTY

CELL IN EACH TABLE SHNDWS THE NUMBER OF S TUDENTS SERVED IN THE LAB ONLY BY A TITLE ! VEACHER.

ry

KINDERGARTEN FiRST GRADE SECOND GRADE
© LAR¢ CLASS#ROTH TOTAL ALAB  CLASS ROTH YOTAL LAB CLASS BOTH TOTAL
T FACMER ONLY | 581 o) ol 6 | TEACHER ONLY 1 26 | ol o} 26| TEACHER ONLY | T ol ol 71/
AJDE ONLY | 11 15 | 3| 19 AIDE ONLY | ol .ol ol o | AIDE ONLY | ol o1 o1 ol
TEACHER £ AIDE ‘ 0| o\ Ts 7T 1 TEACHER & A10E | 1 o | os| 11 TEACHER & AIDE | F 3 | 01 o¢| 21
-' ' '-— ' '-----' mmwwem | - -a--‘---n-' | : ' - l =
:F TOTAL | Tt 151 in | 32| TOTAL 1 21 | o - } TOTAL 1 9 | ol 01 9 |
(9, - R sounse
O
THIRD GRADE FOURTH GRAuE ‘FIFTH GRADE
LAR  CLASS BOTH TOTAL LAB CLASS BOTH ¥OTAL LAB CLASS BOTH TOTAL
T FACHFR DNLY 18 | o 1 o} 18] TEACHER ONLY {1 16 i | o1l 1161 TEACHER ONLY 17 1 o | o1l 17
AIDE ONLY AIDE ONLY | o1 ol ol 0| AIDE ONLY o1 o1 0} 0
- ) | | -| 1 -| =...—

TEACHER § AIDE

TOTAL

|
ol o | o¢| |
| | | |
tn | o1 ot 18|

- B B e D O W Dy P S = W =

!
|
} a1l of ol ol
|
|
|
!

FIRST NINE WFFKS==THI5 SCHDNOL

TEACHER € AIDE | ol o1 os| o |

S e P P L

TOVTAL 1 16 | ol ol 16 |

SECOND NINE WFEKS==THI S SCROOL

(V| 0| o 0
--.--l -'c---l - @ s | -nes ==
7

17 1 0| ot 1

1

|

|

-

TEACHER & AIDE :
l

TOTAL

THIRD NINE WEEKS == THIS SCHOOL

LA% CLASS ANTH  TOTAL LAR CLASS AOTH  TOTAL LAR CLASS BOTH TOTAL :;E;

- g BB %) W e g o - - - m n

TFACHER fINLY {19 | o1 oyt 19| TFACHFR (NLY { 161 o ! ol 1| TEACHER ONLY i 16 | 0| o1l 176 :qg g
AIDE ONLY I of 181 o] 13| AIDE ONLY } o} 181 0| 181 AIDE ONLY | Ss1 144 0] 19 ;GE
| amemn|emnn|annne|awee] | -| ] -] - | -| [ 1 5

TEACHER £ AIDF | 2 1 n 1 1¢ | 9 | TEACHER & AT1DE | 11 o | 1¢} 2 | TFACHER & AIDE | VI | 0\ is]) 11 31ﬂ
107 AL 1 a1} 1981 | 106 | TOTAL U 2 2 I O i1t o9 | TaTAL I U I O 11 96 ION\&

‘-------”DQ e RS D NS WD W) Y SRS a - - e’

- W W > TS WP P €Y A0 W T W TP E 45 W e

¢ INCLUDES SFRVICES SUCH AS REING SFRVED BY A TFACHER IN LA® AND AN AIDE IN CLASS NR NEING SERVED 8Y A TEACHER

IN THF C1UASSRNNM AND AN AIDF N THF LAD.

¢ LAR NNEY S [1ASSPONM (O Y.
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SUSTIN INDEPENDENT SCHOOL DISTRICT
NFFICE OF RESEARCH AND EVALUATION . ) ,

TITLE | NINE=WFEK REPORT SUMMARY = INSTRUCTIONAL ARRANGEMENT

SLHNNLT PECAN SPRINGS N FIRST THREE NINE WEFKS

1A YA

AUGUST 29, 1979 = MARCH 21, 1980

PARTICIPANT NUMBERs 125

ARRANGEMENT(S) USED TO SERVE TITLE I STUDENTS AT THIS SCHIOL.
THE TERNS WTEACHER™ AND “AIDE™ REFER YO YIVLE | TEACHER AND TITLE I AIDE. WLAB™ IS ANY LOCATION QUT~
SINE THE REGULAR CLASSROOM. "™CLASS® 1S THE STUDENT®S REGULAR CLASSROOM. FOR EXANPLE, THE TOP LEFY
CELL IN FACH TABLE SHNNWS THE NUMBER OF STUOENTS SERVED IN THE LAR ONLY BY A TITLE 1 TEACHER..

THE TABLES RELOW SHNW THE INSTRUCTYIONAL

-—

°

K1 NDERGARTEN SECOND GRADE

FIRST GRADE
LAR+ CLASS ¢BOTH TOTAL LAB CLASS 80TH TOTAL LAB CLASS ROTH TOFAL
L L A X 1 1§ -
TEACHER ONLY 1. 21 ot o1 21 TEACHER ONLY - | 2 1 o | 2 1 4 | TEACHER ONLY { o1 o | ol 0|
‘ -ae --l ' l.. | l m----' --—--l ---l -----I l -——--' .—---' oo u amey ' ----—l
AIDE ONLY 1 3 | 1 | s 1 10 | AIDE ONLY - { o1 2] a0} 22| AIDE ONLY { 5 | 1 | 6| 14|
/ TEACHER & AIDE | 0| o1 oe| 0\ TEACHER & AIDE | 2 1 0| 0s) 2 : TEACHER & AIDE | ol (| o« | ol
| mmee| | | | | | | o] cuee | | | i |
=f TOTAL | 5 | 1| 6| 12| TOTAL I &1 2| 221 28| TOTAL 1 51 11 a8l 141
c\ rx L % 1 1 1 J -
)
THIRD GRADE FOURTH GRADE FIFTH GRADE
LAB CLASS ROTH TOTAL LAB CLASS BDTH TOTAL LAB CLASS BOYH TOTAL
TEACHER (NLY f! 12 | 3 o] 15| TEACHER ONLY | T o] 151 221 TEACHER ONLY I 1| 8 | 4 | 23 |
' -o---l - wsu e l -.—--' -----l I l I I l -a----' ----ol PSSP ' 1---‘
AINE ONLY 1 81 1 I 0 | 9 I AIDE ONLY { 9 | 0| 0 9 I AIDE ONLY } 4 ! 0 ‘ 0 = ¢
TEACHER € AIDE | o | n | 0% o | TEACHER & AJDE | o o1 os| | TEACHER & ALDE | o} 0o | oo= 0 :
TOTAL t 201 & | o1 26| TOT AL 1 161 ;_J i TOTAL 1 151 81 &1 211
FIRST NINF WREKS==THIS SCHONL SECOND NINE WEFKS==THIS SCHOGL THIRD NINE WEEKS == THIS SCHOOL
) LAR  CLASS ROTH  TOTAL LAB CLASS ANTH TOTAL LAB CLASS BOTH TOTAL qﬁ:
} S GRS W 9§D S 405 VI 1) G Gyt 15 U GO E o EN W Gn an - - L .'\—‘ rt
TFACHFR ONLY 1 | 29 1| ol 63| TEACHFR ONLY t 45 )} 20 | 0] 6% I TEACHER QONLY | 49" 18 } 041 64 ﬁgg
AJDE ONLY 1 2641 3| n| ss5 | AIDE ONLY 1 611 o | o1l 611 AIDE ONLY 1 %1 20| o1l %6 |',;§
K1~ VFAcHER ¢ AlDE L ol 0 | o¢] 0| TEACHER € AIDE { o1 o | Osl 'O TFACHER € ASDE|] o] o1l o¢| O A 514
‘ oA * ’ * '---m-' -—---'-----lnn-—-' l-——--. --‘—-‘ -‘---l “---l l.-“-l ----' .—--.'----l 'z ¢
TOTAL i sal s0t 01 119 | T0TAL ey 201 o1l 1261 TOIAL 1 851 351 o1} 120 IR

. INCLUDFS SFRVICES SUCH AS REING SERVED AY A TEFACHER IN LAS AND AN AIDE IN CLASS NR BEING SERVED BY A TEACHER -

IN THE CLASSPONM AND AN AIDFE IN THE LAR,

v



AUSTIN 'INOEPENDENT SCHNOL NISTRICTY
OFFIGE OF RESEARCH AND EVALUATION ’ &

TITLE 1 NINE=HEFK RE PORT SUMMARY = INSTRUCTIGNAL ARRANGEMENT

o ———— e - ~J
SCHONDL:  PLEASANT HILL FIRST THREE NINE WEEKS b
¥ - . N
PARTICIPANT NUMAERY 130 AUGUST 29, 1979 « MARCH 21, 1980 w
THE TABLES BELOW SHOW THE INSTRUCTIONAL ARRANGEMENT{S) USED 7O SERVE TITLE 1 STUOENTS AT TiHIS SCHOOL.
THE TERMS “TEACHFR"™ ANO “AIDE® REFER TO TITLE I TEACHER AND TITLE | AIDE, *“LAB" I'S ANY LOCATION QUT=
SINE THF REGULAR CLASSROONM, "CLASS" 1S THE STUDENT®S REGULAR CLASSROOM. FDR EXAMPLE, THE TOP LEFT
CELL IN EACH TABLE SHOWS THE NUMRER OF STUDENTS SERVED IN THE LAB ONLY BY A TITLE J TEACHER.
KINDFRGARTEN EIRST GRADF SECOND GRADE
LY LAR® CLASSROTH TOTAL ' LAB  CLASS BOTH TOTAL LAB CLASS BOTH TOTAL
TEACHER ONLY [ 01 0 % o1 0 | - TEACHFR DNLY | 21 101 & | 16 : TEACHER ONLY 1 o\ 25 } 0 : 25 |I
| = | | | | -| | | { |
AIDE ONLY i 6 = 16 | 1 |- 23| AIOE ONLY i 21 1& | 0116 | AIDE ONLY | (VN | 0 : 0 || ol
i | | | | | | | m—cenen] | | |
TEACHER R AIDE| O1 o] oOs[ 0| TEACHER & AIDE| o] 3| oe] 31 TEACHER ¢ AtOE | o0 o] o ol
o4 10TAL | 61 161 11 231 TOTAL | & | 21| 4 | 35| TOTAL 1 ol 2% | of 251
ol\ - .. L 3 1 1 J \
’—l .
THIRD GRANE FOURTH GRADE . FIFTH GRADE ’
LAB CLASS BOTH TOTAL LABR CLASS BOTH TOTAL LtAB CLASS BDTH YOTAL
TEACHER ONLY | ol 1e | o| 141 YEACHER ONLY = 0 ‘ 11 o1 11 : TEACHER ONLY : 2 : 10 : 2 = 14 :
AIDF ONLY | (I I 21 11 |- AIDE ONLY [ 3] 10| 3 II 16 : AIDE ONLY : T I' 1 |l 0 |I 8 =
| =] | | mesem| v | -| | -
TFACHFR € AIDE | | n i o*} ol YEACHER & AILDE | o1 o1 0s o | TEACHER & AIDE : o1 5 : m: 5 |I
I ----—I -----' -----I -----‘ . I -y I I -.'--I -
TOTAL | 11 281 21 TOTAL | 3 211 3| 211 TOT AL | 91 1861} 21 211
T EIRST NINF WFEKS==THIS SCHOOL SECOND NINE WEEKS==THIS SCHOOL THIRD NINE WEEKS == THIS SCHlIOL °
{AB  CLASS RDTH T1DTAL tAR  CLASS ROTH 10TAL LAB CLASS BOTH TO'AL Qg
- - - - vl vt 4B - 1 - - ----------._---m--—m n
TFACHFP DNLY | 21 631 0| 651 TEACHER DNLY | 7+ 61| ol 681 TEACHER ONLY | 10 { 63 : 0 : 73 Ilc;gg
| mmwae] wmme | =meee | cn——-| | - | | -] - i
AIDF ONLY i 121 sy o] 651 AIDF ONLY I 13t s2 | o 65 | AIDE ONLY : 24 : 49 : 0 : 13 !’:.%
‘ —---..' -' --a' I l —---l --..-..' .u---' --.—-‘ PUP | 1
TEACHER £ AIDE | o f 1| ns| 3| TEACHE® & AIDF | ol o1 0| o TEACHER & AIDE | (1] : 0 : 0'{ 0 :Shn
' R e B el B | mmece] e | e o] cma—a]
YT AL t 1e 1t 119} e vo133 TOTAL 1 20 | 113 | N BRI | TOTAL b 341 112 | 0| 146 lgz
-n-----.n-‘--“-—' L1 5L 1 X 3 - el ---v

Q. o INCLUDFS SFRVICES SUCH AS RFING SFRVED AY A TEACHER IN LAR AND AN AIDE IN CLASS DR BEING SERVED BY A TEACHER 510
ERIC 516 IN THE CLASSPNNM AMD AN AIDF [N THF LAB.

i e s TAR ONIY: C1ASSTODM NNELY.
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AUSTIN INDEPENDENT SCHOOL DISTRICY
OFFICE OF RESEARCH AND EVALUATION

TITLE | NINE=WEEK RS PORT SUMMARY = INSTRUCTIONAL ARRANGEMENT

SCHOOL: REILLY FIRST THREE NINE WEEKS

PARTICIPANT NUMBER: 53 AUGUST 29, 1979 = MARCH 21, 1980

THE TABLES BELOW SHOW THE INSTRUGTIONAL ARRANGEMENT(S) USED TO SERVE TITLE 1 STUDENTS AT THIS SCHOOL.
THE TERMS “TEACHER®™ AND “AIDE® REFER TO TITLE ! TEACHER AND TITLE 1 AlDE. " AB" IS ANY LOCATION QUT=
SIDE THE REGULAR CLASSRODM, "CLASS® IS THE STUDENT'S REGULAR CLASSROOM. FOR EXANPLE, THE TOP LEFTY
CELL IN EACH TABLE SH3WS THE NUMBER OF STUDENTS SERVED IN THE LAB ONLY B8Y A TITLE 1 TEACHER.

£7°6L

KINDERGARTEN FIRST GRADE SECOND GRADE
LAR+ CLASS+BOTH TOTAL LABR CLASS BOTH TVOTAL LAB CLASS BOTH TOTAL
TEACHER ONLY | 01 01 0] 0. TeACHER ovLy | 231 01 o1 231 TEAcHeROMY | 71 o1 o] 711
AIDF ONLY I- 0 : 0 : 0 } 0 | AIDE ONLY ‘ ] ‘ ) ‘ 0 = ) ‘ AIDE ONLY : (] : 0 : 0 } 0 :
TEACHER € AIDE : 0 =- 0 : ot=---;-= TEACHER & AIDE I o-= 0 : o:I-.-;-= TEACHER & AIDE I 0 = (] I oc‘ 0 %
TOTAL } 0 l 0 } 0 : o,‘ TOTAL : 23 = ) I 0 =--;;-I TOTAL ‘ 7-= 0 } 0 = 7 =
THIRD GRADE - FOURTH GRADE FIFTH GRADE
LAR CLASS BOTH TOTAL LAB CLASS BOTH TOTAL, LAB CLASS BOTH TOTAL
TEACHER ONLY T- al ol o I-- 8 | TEACHER 0§Lv | ol ol o1l 1to] TEACHER ONLY | 131 o o 131
AIDE ONLY : ;-= ] ‘ 0 " ) I AIDF ONLY :---;-:-.-;-=---;~=---;-l AIDE ONLY ‘ o-= ) = 0 % 0 }
| = | I | | | | | | =] | | e nes | e | cmemene |
TFACHER & AIDE | ol ol o¢| o | YEACHER & Al1DE | ol o | oe| o | TEACHER & AIDE | ol o |- 0¢ ol
TOIAL :---;-I---;-=.-5-=---;-= 10T AL : 10 ‘ ) : 0 % 1o-= 107AL : 13 I 0 : 0 ‘ 131
FIRST NINF WEFKS==THIS SCHONL SECOND NINE WEEKS==THIS SENQOL THIRD NINE MWFEKS == THIS SCHJIOL
LA CLASS BOTH  YOTAL LAR CLASS BOTIH TovaL LAS  CLaSS BOTH TOTAL 3 &
TEACHER ONLY i::zi-i 0 l 0 l 5;-E TEACHER ON¥LY E::EE_:__-2_=_--2_:_-23_= “TEACHER ONLY : 52 } 0 g o l 52 rﬁ g
AIDE ONLY l_~‘2_= 0 : 0 : 0 : AIDE ONLY =~__g‘=_ 0 I~_-g_=___g_= AIDE ONLY l °~= 0 : 0 } 0 }E;EES
TEACHER & AIDE : o | o | o] o0 | TEACHER & AIDE | 01 --;-=~ o¢| o | TEACHER & AIDE | 0_: g | os| 0 =g‘g
TOTAL }"ZI';"'S'}"'Z'I"'ET': T0TAL l-.;;-=.--;-= --;-1--;;‘= TOTAL : 521 O l 0 I 52 'Sfj:
st e o e R B e e -2

* IMCLUDES SFOVICFES SUCH AS BEING SERVED BY A TEACHEP IN LAR AND AN AIDE IN CLASS NR BEING SERVED 8Y A TEACHER
IN THF CLASSRONH AND AN AINF IN THECLAB. ’

 —
(¢ 4]
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AUSTIN INDEPENDENY SCHOOL DISTRICY
OFFICE OF RESEARCH AND EVALUATION

TITLE | NINE=WEEK REPORT SUMMARY = INSTRUCTIONAL ARRANGEMFNI

-~
SCHOOL: RIDGFTOP FIRST THREE NINE WEEKS P
N
PARTICIPANT NUMBER: 67 AUGUST 29, 1979 = NARCH 21, 1980 w
THE TARLES BELONW SHOW THE INSTRUCY IONAL ARRANGEMENT(S) USED TO SERVE TITLE 1 STUDENTS AT THIS SCHOOL. ..

THE TERMS “TEACHER"™ AND “AIDE® REFER TO TITLE 1 TEACHER AND TITLE | AINE. “LAB® 1S ANY LOCATION OUT=-
SINE THE REGULAR CLASSROOM. “CLASS" 1S THE STUDENT'S REGULAR CLASSROOM. FOR EXAMPLE, THE TOP LEFY
CELL IN EACH TABLE SHOWS THF NUMBER O. STUDENTS SERVED IN THE LAB ONLY B8Y A TITLE 1 TEACHER.

KINDERGARTEN FIRST GRADE SECOND GRADE
LAR+ CLASS+BOTH TOTAL LAB CLASS ROTH TOTAL LAB CLASS BOTH TODVAL
TEACHER ONLY ;--15 | ol o] -I;-f " TEACHER ONLY | 22 ! 01 O] 221 TEACHER ONLY | 13} o o 131"
AIDE ONLY =---5-=- 0 : 0 I 0 ; AIDE ONLY ‘ 0 1 0 : o-= 0 = A1DE ONLY l 0 } o : 0 ; 0 : '
TEACHFR & AIDE i_-~2;i- o-! O.E---;-!, TEACHER & AlDE E o‘i 0 i Oti 0 E Y.EACHER & AIDE i--;-i--;-E-.-;:E.--;-E
TOTAL { 15| | ol 151 TOTAL P22 | o | o] 221 TOTAL I 13| ol o 13]

0
(=)}
[OF )

FOURTH GRADF

THIRD GRADE FIFTH GRADE

LAB CLASS BOTH TOTAL LAB  CLASS BOTH .!nTAL LAB CLASS BOTH TOTAL
TFALHFR ONLY E:::E:E:::E:E:::E:E:::E:E TEACHER ONLY : 3 ‘ 0 { 0 =:__3_= TEACHER QNLY : 7 g 0 , 0 l 1=
AIDE DNt Y | 0| 0o | ol o | AIDE ONLY | ol ol 0| 0l AIDE ONLY | ol o | o | 0 |
D R L Dbt l -| { l | | ot | | |
TFACHER & AIDE '___2_'___2,'___2:'___2_' tEﬁcuen & AIDE l-._g_l___g_l_-_gzl___g-l TEACHER & AIDE : o_: 0 : o¢= 0 !
TOTAL : 9 : 0 ‘ 0 : 9 : TOTAL : 3 : 0 ; 0 % 3 : TOTAL | 1| ol ol vi
FIRST NINC WFEKS==THIS SCHOOL SECOND NINE NEEKS==THIS SCHOOL THIRD NINE MEEKS == THIS SCHJ3L
LAR CLASS ROTH  10TAL LAD  CLASS ROTH t'mu LAR  CLASS B0TH IOI:IL.-Qg
TFACHER OMLY f";Q'T"'S'T"S'T"EE-T TEACHFR ONLY .'..-..:;...‘---.o | 0ol 4R | TEACHER ONLY : 56 % 0 : 0 : 5S¢ : % g
AIDF ONLY :“’5':"'5".“"8";“’8'% AIDE NNLY = 0 ! 0 : 0 : ) 5'} AIDE ONLY :__.2_: “_g_:“-g_:“_g_i '\3%
TEACHER E AIDF ||-“;—'|-“;-'|“-5:'|-“;“i TFACHER & ATODF :"'3'5“'5'5"'5:: “5-= TEACHER & AIDE L__g L— 2 L._g::“‘g_: gn?r
TOTAL :n‘;;’}---;—lq-g-l‘-;:-: TNTAL z--:;-=---;-‘---;-;‘ 4;-= TNTAL it 56 | o1l of sSol 3322
2 e e B o B 8 e e e 2 o e 0 o R —t e )

» INCLUDFS SERVICES SUCH AS BFING SFRVED AY A 1 FACHER IN LAB AND AN AIDF IN CLASS OR BEING SERVED 8Y A TEACHER
IN THF CUASSPUNM AND AN AIDF IN THE LAB. '
¢ LA ML Y FLASSRONDM NINL Y,

a
o
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” AUSTIN INDEPENDEN! SCHOOL OISTRICT
OFFICE OF RESEARCH AND EVALUATION

TITLE | NINE=HEEK R3 PORT SUMMARY = INSTRUCTIONAL ARRANGENENY

FIRST THREE NINE WEEKS .

. SCINOL: ROSEDALE

£CT6L

PARTICIPANY NUMBER: 60 AUGUST 29, 1979 = MARCH 21. 1980
THE TARLES SELOW SHOW THE INSTRUCTIONAL ARRANGEMENT(S) USED TO SERVE YITLE 1 STUDENTS AT VHIS SCHOOL.
YHE TERNS ®TEACHER®™ AND PAIDE™ REFER TO TITLE | TEACHER AND TITLE 1 AlDE. “LAB" IS ANY LOCATION OUT=-
SINE THE REGULAR CLASSRONM, “CLASS™ 1S THE STUDENT®'S REGULAR CLASSROOM. FOR EXAMPLE, THE YOP LEFT

“ CELL IN EACH TABLE SHOWS VHE NUMBER 0OF S TUDENYS SERVED IN THE. LAR ONLY BY A TITLE | TEACHER.

LAS+ CLASS+ROTH TOTAL LAB CLASS BOTH TOTAL LAB CLASS BOTH TOTAL
TFACHER ONLY | o} 26 | ol 24 | YEACHER ONLY | o1 6 | 9 | 115t TEACHER ONLY } ol s | 1) 6 |
. | m———| | | | . -| | | mmwm-| | | | |
AIDF ONLY 1 0 = 0 = ol 0 : AIDE ONLY || ol 0 : o} 0 = AJOE ONLY ! 0 = 0| 0 ! 0 !
| ew ol sl | WS o = --—l - . ow ul an ---—-l l l l - {
TEACHER & AIDE | o | o1 or! o | TEACHER & AIDE | ol o | oe| 0| TEACHER & AIDE | 0 : 0| 1¢] 1|
$ TOTAL ) ol 24 | ol 24 TOTAL | ol 6 | 91 151} TOTAL | ol s | 21 vl
o\ -en - -
b -
THIRD GRADE FOURTH GRAOE FIFTH GRADE
LAR CLASS BOTH TOTAL LAB CLASS BDOTH TOTAL LAB CLASS BOTH TYOTAL
T EACHER ONLY I 10| ol o] 101} VEACHER ONLY | 10| 0o | ol 110 T EACHER ONLY [ 3 | L | o1l q !
i -] |- | -] | -| | -| § | | | | {
AIDE ONLY | 0| o | o | 01} AIDE ONLY 1 0| | ol 0| AI0E ONLY { o | 01! 0| ot
TEACHER & AIDE | ol o | o+ 0 } TEACHER & AIDE | o | o | oel o | TEACHER & AIDE | 0 : 0| oe | 0 ‘
( | i | = —— | | | o] m————] | - | |
TOT AL e 1 191 o | ot 101 TOTAL 1 10 1 o | ol 10| TOTAL § 3 | s 1 ol I |
FIRST NINF WEEKS==THIS SCHOOL SECOND NINE WEEKS==THIS SCHNOL THIRD NIN® MEEKS == THIS SCH2OL
LAR CLASS AOTH TNTAL LAR CLASS BOTH TDTAL LAB CLASS BOTH TOTAL 3 2:
ppspmpser et LT LT T Lo Y TR 1 Lol -y Ll m "
TEACHER NNLY | 23 ) & | 6 1 63| TEACHFR ONLY ! 1a | a5 | 3| 664 {EACHER ONLY } 15 ‘ 3% : a ] S8 lzg g
AIDFE ONLY | o | o1 ol o | AIDE NNLY | o1 o | o | 01 AIDE ONLY | (VI | o o | olg%
l --.cnq-. —----l----- l ---——l . l -l ' -l ~~---| l —l l l = n 5 2 ‘
5 1 TFACHER € ATRE | 11 01 osf 11 'TEACHER € AtDF | ol o1t 0¢l 0| TFACHER & AIDE | O lg 0} o] o010 " /
l -—---' 4----' ----—‘—--—-I l -' —-l -' .-'---l l -l ' ' ' z
TnTAL I % | w1l &1 64l 10TAL | 181 4« 1 31 61 T101AL { 151 35| 81 sl .{ZZ
- ey Wwn ) oAy S Sm

KINDERGARTEN

- e o -

FIRSY GRADE

SECOND GRADE

¢ INCLUDES SFRVICES SUCH AS REING SERVED RY A T FACHFR [N LAB AND AN AIDE IN CLASS OR BEING SERVED 8Y A TEACHER

IN THE CLASSRONM AND AN AIDE IN T
AR ' . f

HE LAB.



TITLE 1 NINE=WEEK REPORT SUMMARY = INSTRUCTIONAL ARRANGEMENT

SCHOOL: ROSENWND0OO

PARTICIPANT NUMBER:

THE TARBLFS BELOW SHOW THE INSTRUC)
THE TERMS “TEACHER®™ AND “AIDE"™ R

SIDE THF REGULAR CLASSROOM.

S CFLL IN EACH TABLE SHOWS THE NUMRER OF S TUDENTS

KI NDERGARTEN

LARs CLASS+BOTH TOTAL
TEACHER ONLY | 0 | o' o | 0 |
{ 1] - | | |
AIDE ONLY ; 01 0 % ol o |
- | - |= |
TEAGCHER & AIDE | ol "ol o+ o |
- | | | | |
=oToraL Il ol ot ol ol
c\ - -l %
a "
THIRD GRADE
LAR CLASS R80TH TOTAL
TEACHER 0OINLY 1 o | o | o | 0|
1 | - I |
AIDE ONLY \ n | o | o) I
TEACHER £ AIDE | o | o | os| ol
|- | -| | |
1nraL i o1 o1 o1 o |

- S @ U O T T A W & S
-

FIRSY NINF WFEKS==TH]S SCiMO,

LAR  CLASS ROTH  TOTAL
TFACHER ONLY | 0 | o | V| 0 |
| -1 | | =]
AIDE OMLY | 0| o | o) ¢}
| cmmee| e | ceman | -]
TFACHER £ AINDE | %6 | 0 | nel 46 |
R B R Ly S |
TOTAL 1 46 | 0\ 01 a4l

* INCLUDES SEPVICFS SUCH AS RFING

¢ 1Al UNFYS CLASSPONM ONLY,

48

* L3

AUSTIN INDEPENDENT SCHOODL DISTRICY
OFFICE OF RESEARCH AND QVALUATIUN

AUGUST 29,

FIRST GR-ADE

LAB CLASS 80TH TOTAL
TEACHER DNLY | VI | (I | o1l o |
|.= ..| | |.....--|

AIDE ONLY | 0 : 0 ; -0 | ol
| - |- |

TYEACHER & AIDE | ol o | o¢f ol
| -| [ - |

TNTAL 3| 01 ol e 1 V|

-

Sl

FOURTH GRADE

LAB CLASS 8O0TH TOTAL

YEACHER oNLY | ol o} o o |
AIDE OMY 1"'3'3"~3'}"'S'{"'3'=
TEACHER & AIDE ! 32-= 0 ; 001‘-;;_=
TOYAL ‘ 32 % o = 0-= 32 =

SECOND NINF WEEKS==THIS SCHNOL

LAR CLASS ADTH  TOTAL
TEACHFER CNLY | 2 o1 o 2 |
{ { 1 | m———-]
AINDE ONLY | o\ ol ot o]
TEACHFR £ AIDE | 46 | o | o*] 44 |
1OVAL (Y 01 ot 46|

SFRVED DY A TEACHER [N LAR AND AN AIDE IN CLASS O/ BEING SERVED BY A TEACHER
IN THF CLASSRNOM AND AN AINE IN THF LAB, '

e
.

FIRST THREE NINE WEEKS

1979 = MARCH 21, 1980

IONAL ARRANGEMENTIS) USED TO SERVE TITLE 1 STUDENTS AT THIS SCHOOL. :
EER TO TITLE I TEACHER AND TITLE 1 AlDE.
WCLASS" 1S THE .STUDENT®*S REGULAR CLASSROOM.
SERVED IN THE LAR ONLY BY A TITLE 1 TEACHER.

SLAB® IS ANY LOCATION QUT=
FOR EXAMPLE, THE TOP LEFY

SECOND GRADE
LAB

CLASS ROTH TOTAL
TEACHER ONLY | ol 0 , 0| ol
* AIDE ONLY | | o1 0| ol
| “--l --——l —-.-I-l ----'

TEACHER & AIDE | ol ol o¢| 0.
I -.--I -—‘--I ---c'-l -“--I
TOTAL { ol o | 01 ol

FIFTH GRADE
LAB  CLASS BOTH TOTAL
TEACHER ONLY | 01 0 | 0 = V|
AIDE ONLY 1 o | ol 0 { 0 :
| -| |=

TEACHER & AIDE | 19 | 0 = o¢= 19 :
‘ --“‘I eeses as | e aw s AR G aubENE
TOTAL 1 19 ] ol ol 19]

THIRD NINE WEEKS == THIS SCHOOL

LAR CLASS BOTH TOTAL {a

- Y]

TEACHER ONLY | ol ol 0 : 0 : . o(g

AIDE ONLY | 0ot o | o1 ol B
‘ --—r-' --—-' -—-—-—l --—l

TEACHER € AIDE | 41 o1 o¢] 441 O
l --—.-' --—-I wv———— I -—---‘

YOTAL | 4e | 0| ot 44t gi

~

‘gzU6L

8-K IusWyoeily



’??"Z-I"f"""

¢ INCLUDES SERVICES SULH AS FING
IN THF CLASSRONM AND AN AIDE IN
" N ”~ LI Y N :

AUSTIN INDEPENDENT SCHOOL DISIRICY
OFFICE OF RESEARCH AND EVALUATIUN

TITLE | NINE=WEEK REPORYT SUMMARY = INSTRUC TIONAL ARRANGEMENT
R £ -
SCHOOL? ST. ELMO FIRST THREE NINE WEEKS et
. N
PARTICIPANY NUMBER: 215 AUGUST 29, 1979« MARCH 21, 1980 el
THE VAALES RELOM SHOW THE INSTRUCTIOMIL ARRANGEMENT(S) USED YO SERVE TITIF I STUDENTS AT THIS SCHIOL.
THE TERMS ®TEACMER®™ AND "AIDE® REFER 10 TITLE ! TEACHER AND TITLE 1 AIDF. “LAB™ IS ANY LOCATION OUT=
SIDE THE REGULAR CLASSROON. "CLASS® S THE STUDENT®'S REGULAR CLASSROOW. FOR EXAMPLE, THE YOP LEFTY
CELL IN EACH TABLE SHOWS THE NUMBER 0. STUDENTS SERVED IN THE LAB ONLY 8Y A TITLE | VEACHER.
KINDERGARTEN FIRST GRADE SECOND GRADE
~ LAB4 CLASS+ROTH TOTAL LAB CLASS BOTH TOTAL LAB CLASS BOTH TOTAL
‘\\ TFAGMHER ONLY | n\ 0 : S| o TEACHER ONLY { ] } 0| ol o1l TEACHER OMNLY | 0 ! o | 0| 0 =
N AIDF ONLY | 0] 4% ‘ 0 || 44 | AIDE ONLY | ol 53| ol 531 AIDE ONLY | ol 21| o] 21 :
\ ° l ---.-‘ seonuwws | sesaes --—--l l -l l = -l l l l l
. TEACNER & AIDF | ol o] oa¢} o] TEACHER & ATDE| O} o0 | o0¢ O YEACHER C AIDE] o] o] o¢] o0
:f TOTAL | 0] 1 01 &l TOTAL i ol s3| ol s31 TOTAL | ol 211 o) 211
o AN -
[+
\‘ v
N THIRN GRADE FOURTH GRADE FIFTH GRUAOE
LAR CLASS BOTH TOTAL LAB CLASS BOUH TOTAL LAR CLASS BOTH TOTAL
TEACHER ONY | O } S| 35 40| YEACHFR QNLY | 01 2 ; 32 { 3 |  TFACHER OMLY |l o : 8 } 29 l| L
. L | | | | | | | o
“ADF ONLY Il ol o] o1 O] AIDE.ONY | ol o] o011 o0 AIDE ONLY { of o! ol 0]
N l q----l —-‘-l - et an @B l -----' l ‘ I = —-' ' ' -l l l
TEACHER & AIDE | o | [V | 0s) 0| TEACHER £ AIDE | o1 ol 0¢) 0 = TEACHER & AIDE | ol 0 } o+ 0 =
'-----l l t ol )/ '----' -—---I--—--l - 0 l = l
~ TOTAL | ol s | 138 | 40/| TOTAL i 01 21 321 13| TOT AL | ol a8l 291 3t
FIRST NINE WFEKS==THiS SCHONL SECOND NINE WEEKS==TH!S SCHOOL THIRD NINE WEEKS == THIS SCHIOL
/
LAR CLASS ROTH TOTAL LAR  CLASS ROTH TOTAL LAB CLASS 8OTH TOTAL f,;?;
TEACHER ONLY 1 0l an| ol 9] 1EACHFR ONLY { o1 o1 9l || 9 | TEACHER ONLY l 0 ! 0 } a4 |' 84 ! % g
AIDE NNLY ) 0] 98 : o) 98| ALDF ONLY | ol ot 0 : 97 | AIDE ONLY = ol 10t | o{ 101 ! SE
523“"” ¢ AIDF | ol o1l o¢ 0] TEACHER & AlDE 1 01 1 o« 0| TEACHER & AIDE = ol o = o6y o} S "
TOTAL 1 0! 196 | 0| 196 | mraL 1 ol 971 911 188 | TOT AL i ol 1r1 | 8e | 1851 gﬁ

SERVED AY A TFACHER IN LAR AND AN AIDE IN CLASS OR BEING SERVED BY A TEACHER
THE LAR. : _

s

9
v 2



A : o ' AUSTEIN INDEPENDCNT SCHOOL DISTRICY ' . .

e .. . ’ OFFICE OF RESEARCH AND EVALUATION
TITLF | NINE=WEEK R:PORT SUMMARY = INSTRUCTIONAL ARRANGE NENT
. . ! -
SCHNOOLt  SANCHE? , FIRSY THREE NINE WEEKS it
N
. PARTICIPANT NUMBERT 280 : ‘ AUGUST 29, 1979 = MARCH 21, 1980 °® w
’ THE TARLES BELOW SHDW THE INSTRUCT IONAL ARRANGEMENT({S) USED TD SERVE TITLE 1 STUDENTS AT THIS SCHOOL.
THE TERNS “TEACHER™ AND "AIDE™ REFER TO VITLE I TFACHER AND TITLE | AIDE. ™LABY IS ANY LOCATIIN OUT=
"SIDE VTHF \REGULAR CLASSRONOM,. “CLASS®" IS THE STUDENT® S REGULAR CLASSROOM, FOR EXAMPLE, THE TOP LEFY
CFLL IN EACH TARLE SHOWS YHE NUMBER DF STUDENTS SERVED IN THE LAB ONLY BY A TITLE | TEACHER.
KINDERGARTEN FIRST GRADE ; SECOND GRADE
LAR+® CLASS¢ROTH TOTAL LAB CLASS BDOTH TOTAL . LAB CLASS BOTH TOTAL
TEACHFR ONLY : 0 = 0 I 0 } 0 I TEACHER ONLY I ol 174 I 0 I 74 I TEACHER_DONLY : o ! 43 : 0 = 43 =
e w | Wuwanat | e o -—elay | - ] . -
AIDE ONLY | o 0 ‘ 0| 0| AIDE ONLY | o\ 0o | 0 } ol A1DE ONLY | o1 o1 0 I 0 I
{ -] | | -| | - | | | |
TEACHFR & AIDF | o] &t | o] &1L | TEACHER & AIDE | o | (VI | o] 01 TEACHER € AIDE | (V| 0| 00= 0 !
=|< TOTAL | o] 11 o] el 10T AL ] o 1wt ol 71&| TOTAL I o1l &3] ot &3]
c‘ L e 1 4 -
-~
THIRD GRADE @ FOURTH GRADE FIFTH GRADF
LAB  CLASS BOTH TOTAL ' LAB CLASS AOTH TuralL LAR CLASS BOTH TOTVAL
TFACHER ONLY | ol 27| ol 27| TEACHFR ONLY = 01 41 I 0 I 41 | YEACHER ONLY ; 0 % 49 } 0 ; 49 |
| -..--| | -' | ---.-n' anvsapes s | Sl @ " ﬂ--‘-' etes e e | GSepet as @ | SRR Gh ahm L 7T 1 ]
AIDE ONLY { ol 1 o | 1 AIDE ONLY | o o | 0 = o | AIDE ONLY : 0 : 0 } 0 I o!
TEACHER & AIDE | n ] 19| 1| 20 | TYEACHER £ AIDE | 0l 0 I os| o | YEACMER & AIDE | 0 l 0 I o-= o:
TaraL I ol &7 1 t1 &n | TNTAL Il ol « 1 o0t & | VYOTA I ol 91 al 491
FIRST NINF WEFKS==THIS SCHOOL SECOND NINE WEEXS==THIS SCHOOL THIRD NINE WEEKS == .THIS SCHIOL
LAR  CLASS BOTH  TOTAL LAR  CLASS AOTH  TOTAL LAB CLASS BOTH TOYAL ;;g
TFACHER ONLY | o) t6a | 0| 1646 | YEACHER ONLY 1 0l 2n? : 0o 202 | YEACHER ONLY . : 0 ‘ 199 : ) ! 199 rg g
| - ' -‘ | ' '-v—--' . s w— ---n-' ---.--' - gnwped oy | = SR B e -.-~ﬂ.—‘-.--
AIDF ONLY N o | 2\ 0l 21 AIDE ONLY | 0| o | o | ol AJDE ONLY | o1 (VI | 01 0 lagé'
YEACHFR & AIDE | n | %4 | te]l 55 | YFACHFR & AIDF | o1 35 . otf 35 | YFACHER & AIDE | 0 = 36 : 00= 36 =g‘n
O BN TOIAL { n i 220 | 1) 221 1 TOT AL | o1 2311 ot 237t TaTAL { o1l 23s | 01| 235 Ig&
5 ~ ‘ X XL X 1 J - D ew b e G DA AR -6 ab Y A0 o . S e - .- ..o - "’
o . o INCLUDES SFRVICES SUCH AS RFING SERVED MY A [ EACHER IN LAD AND AN AIDE IN CLASS DR REING SERVED BY A TYEACHER 535253
ERIC IN THE CIASSRONM AND AN AIDE IN THF LAR,

¢ LAR N YL O ASSPNNM NNL Y,
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AUSTIN INDEPENDENT SCHOUL DISTRICT
OFFICE OF RESEARCH AND EVALUATION

TITLE 1| NINE=WEEK REPORYT SUMMARY = INSTRUCTINNAL ARRANGEMNENT

SCHONL 3
i
PARTICIPANT NUMBER S

SIMS

235

AUGUST 29,

FIRST THREE NINE WEEKS

1979 = MARCH 21, 1980

THE TABLES RELOW SHOW THF INSTRUCTIONAL ARRANGEMENT(S) USED TO SERVE TITLE I STUNENTS AT THIS SCHOOL.

THE TERMS “TEACHER® AND "AIDE®™ REFER TO VIVTLE 1 VEACHER AND VITLE 1 AIDE.
"CLASS" IS THE STUDENT®S REGULAR CLASSROONM.

SIDE THE REGULAR CLASSRDOM.

“LAB" IS ANY LOCATIIN OUT=-
FOR EXAMPLE, THE TOP LEFTY

CELL IN EACH TABLE SHOWS THE, NUMBER OF S TUDENTS SERVED IN THE LAB ONLY BY A YITLE 1 TVEACHER.

KINDERGARTEN
LAB+ CLASS+BOTH TOTYAL
. TEACHER ONLY | 2 1 o | 01 2 |
{ | | |=ee—=]
AIDF ONLY { (] : 12 | o | 12}
TEACUER & AIDE | o o] 1ta*s] 18 |
| | | | |
0T AL { 21 121 18| 32
THIRD GRADE
LAR CLASS BOTH T0TAL
TEACHER ONLY | 1| o | o | 1|
| | | | 1
AIDE ONLY | o | o | ol 0|
| | | | |
TFACHFR & AIDF | o1 o] 1as] s |
| Prprp— | Prypp— | ——an - l -----'
TOT AL | 1}

ot 1« 15|

FIRST NINC HEEKS==THIS SCHOOL

LAR CLASS @8NTH  TOTAL
TEACHER ONLY | 46 | o | 0| 4«6
' ---.....l - o | - — | ---——'

AIDE ONLY | 11 34l 0l 35|
TEACUHFR & AJOF | o 0| &5¢] 65|
! | | | |

TOYAL | 41t & 1 65 | la6 |

'3

FIRST GRADE

LAB CLASS BOTH TOVAL
TEACHER ONLY | 25 | 0 | o] 25|
AIDE ONLY ‘ ] I 14 = 0 ‘ 14 ‘
TEACHER & AlDE ‘ ] ‘ o-= _7.‘ 7 }
TOT AL : 25-= 14 : 7-‘ 46 =

FOURTH GRADE
LAR CLASS BOTH TOTAL
TEACHER ONLY T o} o1l o] ol
AIDE ONLY } 0 I 1} : l-} ZAI
R B R Rt |
YEACHFR & AIDE | o_l 0 ! 190= 19 :
TOTAL ‘ 0 t 1 3 201 211

SECOND NINE WEEKS~=THIS SCHOOL

LAS CLASS ROTH TOTAL

TEACHFR DNLY | 62 1 0 o] &2
| meeea| cemes | cweee| mpana]

ATDF ONLY | o] 139 | ol 391}
| —----‘ -v---' -—---l -—--—-l

TEACHER & AIDF | ol o | 52~= s2 |
TOYAL { 621 31 s21 1531

[ SECOND GRADE

LAB CLASS BOTH TOTAL
TEACHER ONLY | 1| o} o | | 3
AIDE ONLY 1--.;-‘--;-=.--;-=“--;-=
TEACHER & AIDE } o : 0 } 210= 21 =
I e e

FIFTH GRADE
LAB CLASS BOTH TOTAL
TEACHER ONLY | 22 | ol o] a2
R i e Y Y
| e co| mewem | e | mreamcem |
TEACHER € AIDE ! O o | as| 8 |
TOTAL } zz-: ) = 8 I 34 :

THIRD NINE WEEKS

LAB CLASS BOTH TOTAL
TEACHER ONLY T-.:;.T--—o { o} 60
R Y TN Y
TEACHER & ALDE = 0 ; ] : 39*= 39 ‘
VOTAL % 61 i 32 = 39 | 132 {

e INCLUDES SERVICES SUCH AS REING SERVED BY A TEACHER IN LAR AND AN AIDE IN CLASS OR BEING SERVED BY A TEACHER

IN THF CLASSRONM AND AN AIDE IN T

A I CrHp = "M

HE LAR.,

)

(92 30 %z @%eq

£€C°6L

== TH1S SCHJOL

~~

8-W FWpWYOEIIY

O
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AUSTIN INDEPENDENY SCHOOL DISTRICY
OFF ICE. OF RESEARCH AND EVALUATION

VYITLF | NINE=WEEK REPORT SUMMARY = INSTRUCTVIONAL ARR ANGE MENY

SCHOOL:s IAVALA

PARTICIPANT NUMRERs 220

AUGUST 29,

FIRSY THREE NINE WEEKS

1979 = MARCH 21, 1980

IHF:IABLES RELON SHOW THE INSTRUCTIONAL ARRANGEMENYI[S) USEND YO SERVE TITLE [ SYUDENTS AT THIS SCHOOL.

THE -TERMS "TEACHER™ AND “AIDE® REFER YO TITLE | TEACHER AND VITLE I Al DE.
WCLASS" IS THE STUDENT®S REGULAR CLASSROOM.
NTS SERVED IN THE LAB ONLY BY A TITLE | TEACHER.

SIDE THE REGULAR CLASSROOM.

CELL IN EACH VABLF SHNWS THE NUMRER OF § TUDE

KINDERGARTEN
" LARs CLASS+BOTH TOTAL
TEACHFR NNLY | o1 o | VI | o |
AIDF ONLY | ot ol I | o |
| - | =mm—a|
TEACHER & AIDE | (VI | o | o+ o |
: _ | ~| -| ] |
TOVAL | ol ol 01 (V|
- S

THIRD GRADF
LAR CLASS BOTH TOTAL
TFACHER ONLY ( 4 | o1 o | 4 |
| mmeem| canma|cnnne | =cawa|
AIDE ONLY { nt 10| o] 10|
| mmmae | menre | emmne | —ae—a]
TEACHER f AIDE | o | ol a2¢] 42 |
' ""'-""l [ Yy '—-—-— ‘ --n—-‘
101 AL { 41 o} a2} 56 |

- B W Dy O e P Y S GROW D W

FIAST NINF WEEKS==THIS SCHDOL

AR CLASS ROTH TOTAL

TEACHER QNLY 1 ss | 16 | o| 1 |
e DRSS P B |

ALDE UMLY I 13 | w2 | ot s |
| = | ama e mmm e | wom |

TFACHFR & AIDF | 0 011 S6v) 56 |
| mmeve| vmmme | mm—ce | cam~]

TOTAL I an } ) se | 2021

M WA S WA D G TP WD T o A S W D T B0 e 0 S

e INCLUNES STRVICES SUGH AS AFING SERVEN hY A TEACHFR IN LAR AND AN AIDE

FIRST GRADE
LAB CLASS BOTH TOTVAL

TEACHER ONLY } 2 1 o1 | 2 |
| | | | |

AIDE ONLY | 4 1 i Tl &2 |
| - | | -1

YEACHER & AlDE | (VI | o) el 31|
| | | -| |

TOTAL | 61 31t 381 15|

FOURTH GRADE

LAB CLASS BOTH TOTAL

TEACHER ONLY | ts | 21 181 38
AIDE ONLY | o | o | 0! ol
| -] [ -] -]

TEACHER & AIDF | o | 0| o¢| o
| -] | | mmmaw]

NTAL 1 ts | 21 181 13|

SECOND NINE WEEKS==THIS SCHOOL

LAR  CLASS BOTH TOTAL
TEACHER INLY ] 83-7 o | ot 83|
AIDE (INLY ‘ o-= aa-: o-= ;;-=
teacuen o ator | ol a1 ses] 34 |
TOTAL : sa-= 53 : 54-= ;;3-:

- - - -y o o

IN THE CLASSRNONM AND AN AIDE IN THF LAB.

4
531. PAN NI Y3 [1ASSRHOM ONLY,

"LAB" IS ANY LOCATIIN 2UT=-
FOR EXAMPLE, THE YOP LEFY

SECOND GRADE
LAB  CLASS BDTH TOTAL

2 1 o1l ol 2

VEACHER ONLY

|

|
AIDE ONLY | o 24| ot 24|

| | | ] |
YEACHER & AIDE | ol o] 13s] 13 ]
TOTAL 1 21 241 131 1391

FIFTH GRADE
LAB CLASS BOTH TOTAL

TEACHER ONLY | 30 ! o | ol 130
AIDE ONLY = 0 i 0 ‘ 0 ‘ 0
TEACHER & AIDE ‘ 0 : 0-= 0‘: 0
roaL 1"l o1 ot v

THIRD NINE WEEKS == THIS SCHOOU

LAB CLASS BOTH

ToTAL
]

TEACHER ONLY I s 1 11} o}

| mmmem| mma ] mmmme| cea|

AIDE ONLY { |

TEACHFR & AIDE | 01 0| Se+]

[ ] mmmme| mmmen | mmmee|

TOTAL { 55 | S& |

IN CLASS OR BEING SERVED BY A TEACHER

42]
12 19
3|l o] 3TN
s6 | O
Hh

ss | 165 | N

- e e v oy OD D G € D S R R SR WS T |,

YA Y

g-W IUDWYOEIIY

032



AUSTIN INDEPENDENT SCHOOL DISTRICT
OFFICE OF RESEARCH AND EVALUATION

TITLE t NINE=-WEEK REPORT SUMMARY « INSTRUCTIONAL ARRANGEME NT

LC°6L :

Q-QJ?uamqaess

. scHanL:  TOTAL . 0 ' FIRST THREE NINE WEEKS
PARTICIPANT NUMRER: 4355 AUGUST 29, 1979 =~ MARCH 21, 1980
THF TASLES BELON SHOW THE INSTRUCTIONAL ARRANGEMENTIS) USED TO SERVE TITLE i-sruoENts AT THIS SCHOOL.
THE TERMS "TEACHER™ AND “AIDE®™ REFER TO TITLE I TEACHER AND TITLE 1 AIDE. "LAB" IS ANY LOCATION OUT-
SIDE YHF REGULAR CLASSROON. “CLASS™ IS THE STUDENT®S REGULAR CLASSROOM. FOR EXAMPLEs THE TOP LEFTY
CELL TN EACH TABLE SHOWS THE NUMBER OF STUDENTS SERVED IN THE LAB ONLY BY A TITLE 1| TEACHER.
KINDERGARTEN ) FIRST GR ADE SECOND GRADE
LAB+ CLASS#BOTH TOTAL LAB CLASS BOTH TOTAL LA CLASS BOTH TOTAL
TEACHER ONLY | 101 | 153-] 13 | 267 | TEACHER ONLY | 219 | 295 | 45 1 559 | TEACHER ONLY | 200 | 154 | 10 | 364 |
AIDE ONLY 5'"32'{ 183 : 20 : 227 : AIDE ONLY : 16-% 167 ‘ 31 : 214 ‘ AIDE ONLY : L] : 16 =- 8 : n9 :

- TFACHFR & AIDE :--;;-5-;;;-=-T:;:‘-;Z;-= TEACHFR & AIDE : 118-1 21 ‘ l9a:=-;;;-‘ TEACHER & AIDE : 70 i 2 { 106‘! 178 =
:f 1NTAL :';Ti'i'ZZ§'=-T§I'='§§7“‘ TOTAL | ‘ 353 : «83 : zra-:II;:-: TOTAL : 215 | 232 ‘ 124 ‘ 631 {
> -—— - - ——

e
THIRD GRADE FOURTH GRADE FIFTH GRADE
X LAR CLASS BOTH TOTAL - LAB CLASS BNTH TOTAL LAB CLASS BOTH TOTAL
TEACHER ONLY ;-;;;-I--;; { 37| 286 | TEACHER ONLY | 1;; 11031 731 321 | TEACHER QONLY | 220-; 122t 59 | 381 !
AIDE ONLY E__::_i-_:l:i__ll-s::EE:i AIDE ONLY E--lf:i..il-i--ll:i..33.i AIDE ONLY E 19 5 18 E 20 i 57 i
TEACHER € AIDE | 1A5 | 20 | 153s] 354 | TEACHER & AIDE | 185 | 39 | 32%] 256 | TEACHER & AIDE | 101 | 46 | 31¢| 1781
Ctorat =-;;;-= 155 : zul-= 713 : T0TAL l 343-‘ 169 ‘ llb-‘ 633 % TOTAL :'?ZE'%’TZZ':’IIE'?'ZTZ’:
FIRST NINF WEEKS~=THIS SCHONL SECOND NINE WEFKS==THIS SCHOOL THIRD NINE WEFKS == THIS SCHOOL
LAB  CLASS B8OTH TOTAL ' LAR CLASS BNTH  TODTAL LAB CLASS BOTH TOTAL 3
TEACHER ONLY I;;;;-;-;;;-?--?;.;;;;;-; TEACHER ONLY {111 | a3y | 94-;:5:;-? TEACHER ONLY. {1120 | 797 | 100 |2017 ﬁg
533 AIDF ONLY E..1.3.1-&-232-‘:--.3-'::255:% AIDE ONLY i-‘.‘.‘f-i-il.‘:-i..-iﬂ::'-‘.’ii_i AIDE ONLY ': 114:" sos-i o i 679 Eg
YFACHER € AIDF '-§12_|-2:i-|-322:|1::2-| TEACHER & AIDE |_§ig_| 142 | 212:|117~ | TEACHER G AIDE | 773 ! 171 : 1760=1120 F%
TaraL :1766 :18%2 : 33) ‘39«0 : THTAL zzooh ;1495 : 116 :3901 ! TOTAL :2061 ili?i | 276 13816 Hﬁ
e e et et i o o o e e e 0 ——— '

¢ INCLUDFS SFRVICES SUCH AS BEING SERVED RY A t EACHER IN LAS AND AN AIDE IN CLASS OR BEING SERVED BY A TVEACHER

IN THE CLASSROOM AND AN AINE IN THE LAS. !
P Y o SN 11 R :
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79.23

ESEA Title I
Appendix N

NONPUBLIC AND N&D NINE-WEEK REPORTS

N-1
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79.23

Instrument Description: Nonpublic and N&D Nine-Week Reports

—

«

Brief descripeion of che inscrument:

The Nonpublic and N&D Nine-Week Raports é::. sent to each nonpublic school and
N&D inacicucion with a Title I program. For N&D insticucions the roscers were
used to indicace a) which scudents were served by Title I parsonnel, and b)
which schools or AISD Program wers attended by those sctudents. The nonpublic
.schools recorded the names of Ticle I students and the typas of service recaived
by those students (Math, Reading, or both).

To whom «as the instrument adminiscered?

Information was collected for each Ticle I student in a nonpublic school or
N&D inatitucions.

How nany simes was the inscrument adminisctersd?

Three times; once at the end of the first three nine-week periods,

When was the ilnscrument adminiscared?
Qctober, 1979; January, 1980; and March, 1980.

Ahers was the instrument adminiscerad?

Tha forms wers sent by ORE to che schools where they were completed and recurned.

Who adminiscered the imsczument? A

The reports were complated by school staff.

What traiaing did the adminiscsacors have?
Instructions for completing the raports wera provided.

Was _the inscsument administersd under standardized csuditiocns?

Yo,

Wers thers Sroblems with the instrument o the adminisesatioa that mizht
agfecs the 7alidizy of cthe daca?

None that are known.

Who developed ~he instzumenc?

Office of Regearch and Evaluatiom.

what veliabilicy and validity data ars available 9n zhe iasSrument?

None.

Are chere 20t3 dat ilabla for iatersrating che rasuisa?

No.
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NONPUBLIC AND N&D NINE-WEEK REPORTS

Purpose
Information obtained from the Nonpublic and Neglected and Delinquent
(N&D) Nine-Week Reports was used to answer the following decision
and evaluation question from the 1979-80 Title I Evaluation Design.

“-Decision Queston D2: How should Title I students be selected?

Evaluation Question D2~-4: Did the students served by N&D
and nonpublic schools meet their respective eligibility
criteria? . -

A ' . Procedure

Reports were sent to nonpublic schools and to neglected and delinquent
(N&D) institutions for the first time this year, In the past these
‘N&D and nonpubliC'schools had completed their own evaluations.

A cover memo, a form, and instructiomns for completion were sent to
each of the three nonpublic schools and to the five N&D institutions.
For a copy of the form and instructions, refer to Attachments N-1 and
N-Zo .

‘Once the forms had been completed dnd returned to ORE, the evaluation
assistant processed them, The nonpublic forms were checked for the
numbers of children served, and the eligibility of ti.-<e served., The
N&D forms were checked to see if all children served were enrolled in
* some sort of AISD educational program,

Results

The nine-week reports for nonpublic schools and N&D institutions were
examined to see if students served by the schools had met their respective
.eligibility criteria. These criteria are listed below.

1. Nonpublic Schools: a) Students must reside in a Title I
attendance area; b) Students must score at or below the
40th percentile in the subject areas in which they are
served.

2. N&D Institutions: Students must either be enrolled in
an AISD instructional program or be provided with an
instructional program at the institution; i.e., there
must be an educational program for Title I to supplement.
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Figure N-l1l summarizes the findings of the examination of the ﬁonpublic
nine week reports. The figure shows that the eligibility criteria were
not always met by the nonpublic schools.

The reports from the N&D institutions were checked against A’?D records
to verify that students served were enrolled in an instructional program.

One N&D institution, Gardner House, did not complete a nine-week report
for the first or second nine weeks. They did not serve students the

first period, since they did not have a tutor. The institution cited
reasons of confidentiality for their refusal to complete the second
report. For the third nine weeks an arrangement was worked out so that
they could provide a report listing students by number (Student 1,

Student 2, etc.) instead of name as long as they maintained a corresponding
list of names at the campus. Under this arrangement the attendance of the
students In AISD could not be checked; however, most if not all Gardner
House residents are confined to the facility anq could not attend public
school. ' o

Figure N-2 shows the results. The large increase in the number served
during the last nine weeks is due to the inclusion of the Gardner House
report for the first time. Most of the 162 students the