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PREFACE

1 /

The presence 'Of television in our lives has received increased at
I-.

k tention in recent years, with many people expressing concern over its

possiple negative influence. Children who cannot distinguish reality
from fantasy waft* TV for .an astonishing number of hours, and often
without adult supervision. One response to this problem has been to
criticize televisionand the critics haVe been many. Some condemn
TV's use of violence, exploitation of sex, and its emphasis..on bland .s.

programming. Otfrrs criticize the frequency and type of Ty com-
mercials especially on programs directed at children who may not
understand .the persuasive interest of the messages.

Parents say they feel vaguely guilty about the amount of, TV that
their children (and, they, themselves) watch. Yet they are . uncertain

Avhat to do about it. Teachers express concern that students spend so
much time watching TV that they fall behind in learning basic skills.
Youth leaders wonder how. to involve children in constructive activities
that provide a structure, for dealing productively with TV. All are

, Ittoking for help, information, and suggestions. -

Criticism need not be 'the only approach to the problem of TV's-
overwh Iming impact oti the lives . of America's children. There is

another strategy and it .forms the basis upon whic this manual has
- been . veloped. It is to help the viewers of television . to beeonie

h

.,
thoroughly acquainted .with the techniques, the content, and the

-'structure of te ision, while encouraging them to take a more active
viewing role. The staff of' SEDI. believes that television has an

unrealized potential for making conyructive contributions to the lives

of children. The. purpose of training adults wh6 may then train
children in critical TV viewing skills is to help them all make positive
use of television.-

This manual has Keen developed to help these three groups
parents, teachers and youth leaders to focus on the issues, and to
learn strategies and. skills,, and to provide activities -to help the
children with whom they interact. These adults, itt- turn, may have an
imPao on the lives .of, television's, most vulnerable audience
children.
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INTRODUCTION

This Training Manual has been developed to provide information and
ideas for training adults in critical TV viewing -skill awareness so they
may, in turn, teach these skills to children. Sodie of the information is
for general use, and other sections are aimed al specific audiences, i.e.,
teachers, parents, and youth leaders.

Accepting the premise that it would be impossible, or at best difficult,
to change children's TV viewing habits except over a prolonged period of
time and contact, the SEDI. staff determined that these skills could hest
be !might by thcKe persons Who have sustained contact with children
parents, teachers, and youth leaders. Realizing, in addition, that it would
be difficult to reach large groups of these peopk, the decision was made,
to offer training to leaders at national meetings, These leaders rcould,
in turn, train others in their organizaiions in develop.ing critical TV
viewing skills with children. The Training Manual %vas developed svith
thi's objective in mind.

The Training Manuaris organi>ed into six s'ections. !loth the litreword
and Introthwtion' express the need for developinent of critical TV viewing
skjlks in children and explain the attempt to m41 this need by training
teachers, parents, and youth leaders. Further explanation of the manual
is given in 1-Ims, to Use This. Manual. An Overview ol the Protect
discusses the background and goals of the Critical TV Viewing Skill%
Project. The section Children and TI point out facts about television
programming, its impact g and vs'ays children relate to it, The section on
General Training. Helps gives suggestions for training adults, preparing

. workshops, and selecting and defining objectives. lt,explains Ike activity
scripts which arc brisef outlines of workshop activities for training leaders
of different Organitat ions, and includes sample evaluation forms.

.The Appendices contain resource lists of books, periodicals, and oilier .
materials-intended to provide background information for trainers and to
enrich learning l'or students. A reView of the literature on TV and
children is also included, a's well as desCriptions and order forms for
available Critical TV Viewing Skills materials de'veloped by SoutImest
Educational 150f. elopment Laboratory for eleMentary-age chikdren.

itLi,
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HOW TO USE THIS
MANUAL

This Training Manual is designed to be used by those who provide
training fp parents, teachers, or youth leaders. This training may take one

'or more of the following forms:
I. presenting information about critical TV viewing skills to a grouli of

peoPle4
2. leading a diseussio'n about critical TV viewing skills,
3. leaching people techniques for applying critical TV Viewing skills,
4. teaching people how to use the sEpL materials and how. to use

TV itself as a resource, and
5. organizing efforts to help a group make its concerns known to a

variety of agencies.
You may, in fact, have1/4 responsibility .for doing, all five of these'

tasks at one time or ariother. This manual is intended to help you with
each of these tasks.

Betause the needs and strategies of teachers, parents, and youth
leaders differ somewhat, there are separate sections .of this manual
designed for each group. In addition, there are general training guides
and activities for any group.

The manual is intended as a. resource and guide. It is not designed
to be read aloud to a group. Rather, workshop leaders will need to
select portions to be used, and prepare their presentations in advance.

1 S
Activities may be mcidified, added jo, or deleted in order to
designs that are most appropriate for particular groups. An activi
that was designed fot youth leaders might be effective with parents,
tooUSe of the entire manuaA will provide as many options as possible
for training others in critical TV viewing skills.

As a workshop leader yoti will 'need tc; become 'familiar with the
philosophy of the Critical TV Viewing Skills Project, the materials that
are Available, and literature on the effects of TV vieWing. This manual
contains three main seetions: background information, workshop
guides, And:appendices with resources. Read all the sections.carefully
before planning a workshop.. Then you can tailor a workshop to meet
the needs of a particular group,

Si
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AN OVERVIEW OF
THE CRITICAL TV
VIEWING SKILLS
PRPJECT

The Southwest Educational Development Laboratory (SEDL) under
contract with the U.S. Office of Education has developed a program
designed to teach critical television viewing skills to elementary school-
students. A .

The program focuses on eight primary !division viewing skills:
1. distinguishing program elements, such as music, special effects,

costumes, settings, color, etc.
2. making judicious use of viewing time,
3. understanding psychological implications of advertising,
4. distinguishing fact from fiction.
5. recognizing and appreciating differing views,
6. understanding content pf dramatic presentations, public affairs,

news, and other programming,
7. understanding style of dramatic presentations, public affairs,

news,' and other program formats, and
8. understanding the relation between television programming, and

the printed wdrd.
There are two majorfeasons why it is important to teach students to

be critical television viewers. First, students spend many hours each
day watching television. Second, a substantial body of evidence in-
dicates. that television content influences the information, attitudes: and
behavjor of television viewers, especially students. This evidence shows
that the effect's of what is learned from television arc not necessarily
neutral; sometimes the effects are beneficial and sometimes they are
alarmingly negativ.e.

The impact a what is learned from television is especiallY great for
students. Television provides information about many areas of life,;
which are important to a student's development. A. student can learn
many social skills and values from television programs and corn-
mercials..These values may be desirable. or undesirable,'and may range
from aggressive behavior to sex rolei. 'Tht two problems involved in
students' learning from television are I) they often do not understand
the intent or the message of the program, and 2) they tend to have
difficulty separating reality from fantasy or whal is relevant to_ their
lives from what is not...relevant to their lives. As a result, children
often learn different things' 'from television than parents and teachers
would wish for them to learn.



Therefore, ideas, models, and approaches need to be developed to
make telcyision a positive influence in students' lives. This can be done
by using 'What is known about the effects of television.or children and
what is known about the methods or modifying its effects to develop
materials, procedures and techinques for teaching students tO be critical
television consumers. Students can be taught to evaluate whether or
not television content is real, whether or not it is relevant to their
lives, whether or not it reflects reality, and to understand motivations
and psychological implications. These skills can be taught in ways

similar to those used to teach students to.evaluate the content of other
media such as literature or drama. The goal of teaching children these
skills is to reduce the undesirable consequences of television viewing on
students and to maximize the potentially positive learning op-

portunities.

9



\ CHILDREN AND TV

Did you know that .

* More American households have TV sets than have indoor pluni.
bing.

* Most children are regular television viewers by the age of three.
* Some preschool_ children would rather watch television than play

with their schoamales.
* Children younger than 8 years of age have difficulty telling the

difference between'TV commercials and programs.
* Television greatly expands children's awareness of the world around

them.

children of previous generations in a. Yariely of topics including
Children of the television era are more knowledgeable than the
There are more TV sets than people in the United Stales.

symbolic and visual communication,' social issues, and historical
events.

* Children gain most of their occupational knowledge from television
* Only six out of ten characters portrayed on TV programs have

identifiable jobs,.
Students, especially young students', can be negatively influenced by
television.

The negative effects of TV on children are due largely to three com-
ponents of the television-viewer interaction. first, television is a co -

munication medium and thus susceptible to distortion. Thy even

-While many television professionals would prefer to use the industry as a
duStry in America and thus.must be responsive to commercial pressures.
abridged presentation or reality. Second, television is a commercial i-
real and realistic, but rather are part of an unavoidably distorted' and

'characters, and actions portrayed, whether in a news program,
documentary, a comedy, or. a dramatc-presentation, can never be, tota

ny

vehicle to bring a variety of enriching pfograms into people's livers, they
must contend with 'the economic necessity of attracting a viewing
audience through programs which appeal to a huge cross section of
people. Third, young children, beeause their incomplete cognitive
development, often fail.to interpret portriOls in television programs and
commercials realistically. For example, young children infer that a

television character did something bad if something bad happerm to the
character as a consequence. Also, children are unsophisticated regarding
different formats and persuasive techniques used in television advieftising.

,Students' Critical viewing and evaluation of television content 's fun-
damental if television is to 'be a positive contributor to their liv s. By
comparing tel6ision With other sdurdes of information, students c n be

k mbre sophisticated'conumers of television.

f



Television can and should be al) educational resource. 11 can be a
window opening to the world. It can introduce students to places far and
near; events past, present and future; and the ideas of many peoples. The
primary objekive of the SEDI.. program is to enable elementary school
students, throkth their teachers and patents and through youth
organization leadtrs, to benefit from television.

A project to teal:h critical television viewing skills aust utilize people
who not only have contact with elementary school students, but who have
a saNained contact with students. Parents and teachers arc the primary
persons who have long-term contacts with elementary school students.
They could, over a long period of time, help to enable and encourage
students to become.more aware and knowledgeable, MD analyze, and to
develop a morc realistic understanding of television programming.
Therefore, the main emphasis of the SEDL. project is on teaching and
training adults teachers, educators, parents, and youth leaders who
can in turn work with students over a long period of time.

4

8



7,

\

'GENERAL
SUGGESTIONS'
FOR TRAINING

. ADULTS (If you already have experi-
ence ifl teaching adults, and
,feel comfortable in that role,
you may want to skip this
sectiOn.)

I' There are certain philosophies to keep in mind when teaching or (raining
adults. Most fidults arc realistic and learn best when they know what the
objectives are. Because of their varied experience and knowledge in diverse
areas, adults have a sense of what is workable and what is not:Learning is
facilitated when adults can associate new material to their .pust experiences.
If the material presented is related to a job, the home, or volunteer ex-
perience, it will be easier for the mature student to remember and aecept
more readily.

Adults come to learning situations voluntarily. They are not a captive
audience like school children. They are not likely to return for continuing
training if it isn't interesting, informative, and practical. Aduhs arc busy
people with many:activities and responsibilities competing for (heir time.
Often they are tired when they epme to a training session. Therefore, a,
Comfortable environment is .a necessity for adult karners. They appreciate
teaching methods and techniques which provide a change of Pace or add
interest and twmor. In fact, adult learning is accelerated,. in an informal,
friendly climate.

When compared to children as students, adults are more likely to have set

ideas and are less willing tolid6ru new methods. Often they are intolerant of
learning theories for the theory's sake, and of performing tasks which seem

to them. "busy wor.k." Adults want to see their new knowledge applied io
the objectives and theories applied to practical problems. They learn bettei
by "doing" rather than from what (hey hear, see; or read.

,Mosl irhpprlantlY, adults, are self motivated learner and learn more
successfully at their own, pace. They are atcustomed to. being treated as
mature responsible human beings witht.valuable ideas and experiences. Their
learning is enhanced when they can share their idezt and experiefrce wit h the
leader and the group. Adults are exciting students because they,ultimately
help the leader teach, add they share their knowledge enthusiastically with
others.
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REMEMBER WHEN TRAINING
ADULTS:

1. Be 23 clear as possible about the objectives of the workghop.
Don't make the participants guess what .they are supposed to be

learning.
2, Alivays bel-espectful of the people you are training. . -

Most people are doing the best they can with whatever resources
they have.

3. Give them credit for being competent people.
Don't talk- "down" to your audience. Remember that -Most who

attend your workshoti are (I)-eager to learn and (2) possibly experts in
oaher fields.

4. Acknowledge their physical needs.
Provide comfortableThairs, adequate ventilation, and gOod lighting.

Provide coffee or other light refreshments throughout the session or
allow for breaks at least every I V2-2 hOurs. Include activities which
build enthusiasm and morale. Vary the, pace to prevent boredom and
fatigue.

'5. Start andlinish on time.
A

Adults have schedules to keep and many demands on their time.
6. Give them plenty of opportunitit*s to contribute their ideas..

rt is very difficult for adults to sit and listen for an extended period.,
without getting bored or impatient.

7. Give 'them credit for their experience.
A participant may say something with which you disagree. Make

sure that 'your restionse affirms the person who made the comment,
without creating dissent. For example, a participant may say:

con't be a, policeman in my house. I'm not goihg to hang
around all the lime to make sure my kids don't watch certain' TV
programs!'"

An effective response might be:
"Il's hprd to be aware of what our kids are watim all the-time.,
I would encourage you to be as involved with their TV viewing
habits as you have the time- and the energy to he. Hopefully this
training will offer you some suggestions alai won't Impose a big
tithe burden on you."

Or a teacher in your workshop may say: 4,

"My day is so jam-packed with state ang district requirements I .

don'I have time for any more things." , _. -., %

Your reply should acknowledge the teacher's frustration and at the
same time encourage openness to your ideas.

"We.`re all aware of the heavy demands being placed on teachers
these days.'And most parents really apPreciate the job leachers do
under the circumstances. This workshop is simply going to offer'
some ideas-and materials that teachers mar or may not choose to

, use. I do think some of 'the-suggestions for Critical TV VieWing .

Skills can be used in Ihe lessons you're .teaching. now without
Changing goals you've set for your students. Whatever you decide,

1. I'll irust yoUr judgment as a professional to know whether or not
.

, a particular suggestitin is riglit for-you and your class."
. 8. Build the participant's kinse of competence. .

4

;.

Undet no,circumstances should .Sorneone re'd more inadequate after -, A

training!
4 1 .

.-- Qs
r

4.



11

S

,

"Cr

GETTING,READY
FOR THE
WORKSHOP

PLANNEVG'

4

As leader of a woikshop you will want everything to go as smoothly as
possible. The most important element in a successful workshop is

P1.A\NNIN(i. There are several iqurstions which should be answered
before designing the workshop. They arc almost the same as the
traditional qUestions journalism students answer when writing a lead for
a'story: WHO? WHAT? WHEN? WHERE? WHY? HOW?

1. WHO are 'the partkipants in the workshop going to he?
This is an important question for obvious reasons. A group of parents

may have different concerns from a group of teachers. Although both
groups will be interested in ways to wo* with children, theY- usually
approach their work from different perSpectives. Also, organizations
which work with youth have different pmgram emphases. Workshops can
and should be tailored to the specific. needs of the group attending: Seleo
activities!and exauuples that are, directly applicable to the needs .and goals
of the audience. Mk does not mean that some of the activities are not
appropriate for one group or the othel, rather that the .iMpact of a
workshop can be increased by making it directly applicable to the lives of
the participants.

In 4ddition tO asking WHO will he attending your workshop, you need
to know how mapy particijlants you will have. Many activities are
designe51 for small or larg4 groups, hut not for both. You will also need
.to .adjust ihe style of Preentiltion somewhat depending on the number
httendinil. An informal conversational style may be perfect fora group of
ten, but it could easily faII pat with a group of ninety.:CObversely, a
.formal, highly structured presentation might he- effectiVe with a group of
ninety, but.seem terribbi stuffy to the group of ten. ._

A.

2. WHAT do yoW hope to ayeomplidi with this workshop?
. 'This is ohe of the most critical questions you must ask yourself .when

planning a workshop. To a large 'extent the answer to this question will
determine everything else you do. This .important question will he ad-
dressed .furper in the section entitled, SEI.ECTING OBJECTIVES. Be
sure to read it. carefully.), .

,Why is this question4o important? It is important because it NVill force
you to ask yourself two other important questions, "What should I do?"
and 'Why am I going to cid it?" r

-Th
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Often a workshop is less effective than it could be because appropriate
objectives were not ehosen. For example, a workshop for tcachers which
focuses on the SUZIE STORIES and ways they could be used in a
language arts elms might be very well executed. Yett it would not be
effective with a gibup of youth leaders because the objective selected does

, t
not meet their needs. In general, select obit.clkes, not activities. Once you
have an objective clearly in mind you can design an activitylhat meets it.

oti 3. WHEN will the workshop be held?
' Perhaps you are planning a series of workshops on several aspects of
TV .vrewing and its impact on children. Will you choose to hold- the

\ sessions the same .night.of the week for four consecutive weeks? Or will
your target audience respond better to a Saturday, workshop which lasts
from 10 a.m.' o 4 p.m.? The time of day chosen fow the workshop is

important If you are working with teachers after school hours, a 45
minute lecture is likely to put some bf your audience to sleep. Thie would
be a good time to use short activities that require movement and active
participation. This same principle holds for evening meetings with any
group. Consider the work schedules and general leisure activities of OW
group before deciding WHEN to hold the workshop. For instance, a
church group might be accustomed to setting aside Wednesday evenings
for administrative or educational meetings. So they would probably be

. available on any fifth Wednesday. However, sports minded parents,
teachers, or youth leaders would probably not give up a chance to see the
home team play in order to attend a workshop on Teaching Critical TV
Viewing Skills. If yoU are an invited leader .for a workshop planned by
someone else, tile WHEN will be up to them.

In either case, it is :,ery important to know HOW MUCH. TIME is
available to present the materials. In order to design the work hop, you
will need to know the exact amount of time allotted. You may Le invited
to a meeting which is. scheduled to last for an hour and a half, only to
find on arriving that your portion of the meeting is limited to 30 minutes.
On the other hand, if you are planning the workshop for a group, you
can determine how much time you need to effectively present the ideas
and objectiVes, then divide that 'time into segments which .are easy to
work with. For example, a four hour workshop could be presented on a
Saturday morning or in four one hour sessions on consecutive evenings.

4. WHERE will you hold the workshop?
Sometimes the WHERE depends on the answer to WHEN! For in-

stance, local school facilities may be available in the evening, but are
rarely open for public meetings during school hours. A youth camp site
May be available and free, but it wouldn't be too comfortable in the
middle of winter.

Considerations when choosing WHERE to have a workshop might
include your eXpected activity needsWill you.need space for exhibits? Is
it a large room, big enough to split your participants into small work
groups? Or are there adjacent rooms:for swarate meetings? important
things Jo check for, are the lighting, ventilation; acoustics, electric outlets,
and whether or not a microphone or sound system is available in the
'room. .

(
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What are the space limitations of the Workshop' setting you choose?
Make sure that you know ahead of time the amount and kind of space
you will . have in which to conduct your workshop. If the activities
planned require participants to move freely around the room and you
find yourself in an auditorium with fixed seating, it may be difftcult to
adjust your plan at the last moment. It is also awkward when workshop
plans include films or other visual presentations and.. the room assifned
has no equipment, no electrical outlet, and is the size of a large closet!

5. WHY are people coming to that workshop?
-What are their reasons? An important issue which affects the success

of any workshop- is whether or not the participants choose to be there.
Many teachers are required to attend in7service meetings. Enthusiasm at
such sessions is not likely to be high. As the workshop leader, you should
try to find out whether the participants will be attending voluntarily.
Often PTA meetings are scheduled as business 'meetings. Many parents
come to these meetings unaware of any program being planned. They
may .not be interested in the program subject at all. Sometimes adults
a d functions of this type out of a sense o( duty. In this situation there
is n likely to be much active participation. In these instances and within
some organizations, you will need to select your achvities with care. At
some conferences workshops are well advertised and.members dioose to
attend in-advance. A workshop full of eager participants who choose to
come should be a joy to lead.

6: HOW will you finance the workshop?
For some groups whot have no budget for extra training or adult

education, this is an impollani consideration. -If funds are not available,
try to choose a location wher no rental fee is charged. AA for volun-

, teers to provide iettShY T BOrThThUdk 9iurnt eitilpintni or rhousr-
some other method of presentation. Sometimes a small fee might be
charged participants to cover costs of materials, room rent, etc.

7. HOW flexible can you be as a workshop leader?
Anyone who ha:s had much experience in working with .groups of

peopleovill tell you to expect the )mexpected. Be flexible is the bywork It
is important to develop the ability to scrap all or part of a plan7 it
becomes necessary, *d to carry on the.training in a completely.different
way to accomplish your goals: li is better to have alternate plans than to
flounder. The "alternate plan" is useful for times when the audio-isual
equipment' breaks down and there's no possibility- for repair, when the
local TV crew comes,to film your large workshop on the day you assign
participants to work in independent, groups, or when the workshOp at-
tendance swells to 150 and you are prepared 'for- only forty.



SELECTING AND DEFINING OBJECTIVES

For the purposes of this training manual, an OBJECTIVE is defined as
a statement 'which tells: WHO is going to learn WHAT within a certain
period of TIME and HOW you will know learning has occurred.

Example: (WHO)
(WHAT)

(WHEN)
(HOW)

Third grade teacheis from Blue Valley
will- be able to hit 10 ways to use TV in their
current curriculum
by the end of the training session.
Fr Om lists turned in, 60 percent will have iden-
tified a minimum of eight.

Objectives may betas complex or simple as you desire. The only
constraints to keep in mind are the time limits and mOtivittion of par-
ticipants. In general, simpler objectives require less time and less
motivation from participants. For -,example, the objective, "Participants
will be able to name two TV. related materials whiCh are available to
them," could be accomplished in a 10-minute presentation at a faculty
PTA meeting. On the other hand, the objective, "Participants will plan
mid carry out, an effort to influence\ local TV programming," will take a
considerable amount ,of time as v3elI as a high degree of participant
commitment.

Whatever your goals, an objective can-be developed that will State them
A major advantage in specifying objectives in terms of par-

ticipant behavior is that you will then be able to make the workshop
activities fit thoe objectives. The following guide for matching par-
ticipot outcomes with types of training activities will help you select the
type of activities that can accom011sh those outcomes best. Definitions for
terms used in the guide are as follows:

PARTICIPAONT OUTCOME: What you
want the participants to be able to do.

If a person has:
KNOWLEDGE: He/she can identify, remember, recognize, or state
information.
UNDERSTANOING: He/she can state the meaning of information.
THE ABII.ITY TO ANALYZE: He/she can compare and contrast
facts, and break information doWn into its component parts.
MOTIVATION: He/she will be willing to make some sort of com-
mitment to action.
COMMITMENT: He/she will persist in an action even if opposed. _IL

SKILL: He/she can perform actions in at least a minimally acceptab/i
manner.

1
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1 TYPES OF TRAINI1VG ACTIVITIES

LECTURE: An oral presentation of information. There is rarely any
participation by the audience and very little feedback.
VISUAL PRESENTATION: .A presentation of information using
visual aids such as pictures, films, overhead projectors, charts, slides
or -videotape. Again, thk -method rarely encourages participation by
viewers. ---
DEMONSTRATION: Doing something that you want someone else to
do while they observe you. Usually, after the demonstration, par-,
ticipauts practice the observed skilk.
PIELD TRIP: Taking participants oh a structured visit to a place . that
you want them to learn about.
ROLE PLAVINC: Letting someone practice a skill or technique in a
simulated setting. Afterwards, the situation and reactions to it may be
analyzed and evaluated.
BUZZ CROUPS: Participants are divided-into small groups for the
purpose of, offering solutions to problems or coming up with ideas.
Time is .limited. A representative of each small group reports to the
total audience.
BRAINSTORMINC: A method of problem solving wilivh has in-
dustrlal origins. Members of the group suggest solutions to problems
quickly. There is no discussion, criticism or ,evaluation. Solutions are
listed for, later discussIvn.
DISCUSSION: The workshop leader poses an idea or problem and the
group exchanges ideas or viewpoints. This method must be keptoor-

, derly mid under control by a strong leader.

GUIDE FOR MATCHING ACTIVIAES
TO DESIRED PARTICIPANT OUTCOME

1. Select the type Of partidpant outcome that corresponds to an
objective you have selected/specified.

2. Determine which types of training activities can accomplish Ihe
butcome you've selected.

3. Design/select activities of-the specified type(s).
BY using' this guide yon Can avoid the frustration of conducting`an

adivily that 'does not result in thc Ope of outcome you had in mind.
For example, if you want parti9p1mts to he proficient in mediation, a
lesture on Mediation lechniques would not be appropriate. In order to
obtain proficiency in a skill, a person must practice. You may need to
explain, the technique (lecture) and show participants how-to do it
(demonstratibn) as' preparation. But it is onlY through actually doing
the.activity that-they will gain the skill. Remember. -adults learn best
by doing! On the other hand, if you want participants to know what

materials are available, a description (lecture) of the materials will
i-obably suffice. It would not be necessary ,to take participants to see

the materials being produced (fidd trip).
ot,
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OUTLINE FOR A WORKSHOP'

To aid you in planning jour critical television viewing skills workshop the
following outline is suggested.

(Workshop Title)

I. OBJECTIVE(S)

1/4

II: TYPE OF PARTICIPANT OUTCOME CORRESPONDING
WITH OBJECTIVE(S)

4

III. TYPFS OF TRAINING ACTIVITIES TO ACCOMPLISH
DESIRED PARTICIPANT OUTCOME

IV. SPECIFIC ACTIVITIES TO PROMOTE ABOilE OBJECTIVES,
TIME REQUIRED, AIDS TO IW USED



GillDE FOR MATCHING PARTICIPANT OUTCOMES WITH
. TYPES OFTRAINING ACTIVITIES

I '

YPE OF,PA RTICIPANT TYPE OF TRAINING ACTIVITY
OUTCOME DESIRED

VISUAL.. FIEI.D Rol*: BUZZ RRAIN

LECTURE PRESENTATION IWMONSTRATION TRIP PLAYING GROUPS STORMING DISCUSSION

KNOWLEDGE

UNIWRSTANDING

ANALYSIS

MOTIVATION

COMMITMENT

SKILL

N

yes

"es

Eel

No

No

No

yes

Vet

r-

Fri

NO

NO

NfI

l'es Yet Lev Yes Yes Yes

_

Ye% Yes Fes Yes les Yes

les Yes Vet Yes Yes Yes

Fri Yes Vet Yes Yes Fes

Fes Yes Fes No" NfI Vet-

_

No No Yes No NfI N'Il
e

a

WORKSHOP PIANNIN4 CHECK HST

The following list includes the majOr requirements for a successful
workshop. While you may not always be required to plan a workshop
from scratch, consider the following, disrekarding those points that are
not applicable, and adding others Where necessary.

Identify amid:Ice or group who will attend workshop

Establish goals and objectives of the Workshop

Set date

Establish time, schedule .

Develop a budget

Choose a place and arrange for facilities

Develop a workshop plan and outline

20
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Promote the workshop within and outside the organization
through:

press.rekases newspapers radio TV

posters organizational publications

_ Plan evaluation procedure and follow up if more than one
workshop is planned

-

Determine Miterials needed:

handout; evaluation sheets resource lists

displays flip charts flannel board

popers pictures slides filmstrips

films chalkboard

Prepiqe materials if necessary

Determine equipment needed :

projector extra bulbs recorder screen

TV set videotape equipment extension cord

Arrange to obtain equipment

Plan room arrangement, placement of:

chairs tables audio/visual equipment
podibm lighting exhibits

Arrange for registration materials:

table chairs liens name tags* paper or preprinted sign-in sheet pins

change (if registration feees charged)

Make arrangements for refreshments:

tables

Other

18
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EVALUATING THE WORKSHOP
A part of any well executed workshop is the evaluation of the

workshop by its participants. The form provided in this manual is a
general evaluation which can help you assess the audience's reactions to
your presentation. An evaluation should be a measure,which tells whether
or not the learning objectives were met. It does not assess the degree of
skill that a group has acquired. You arc encouraged to use this form or
any other which will give the participants' view of their training.

Evaluations will assist' you in planning your next workshop. Properly
used, they will pnt out strengths and weaknesses. Some positive action
should result from the evaivation. fs workshop leader could build on the
strengths pointed out or strengthen weaknesses which were identified,
Also, a workshop leader could report to Some officer or senior staff hi
member in the organization aild make recommendations for the future.

If desired, follow up evaluations may be made at a later time to see if
participants acted on their knowledy in ,ome way, or retained ides
learned.

GENEIMI, F VALUATION
I. Did the workshop hold your interest?

YES NO

5 4 3 2 1

YES SOMEWHAT NO

2. Did you learn anything new during\this, workshop?

YES NO

5 4 3 2

3. Do.you plan to use any of the suggestions?

YES NO

5 4 3 2

4. Did the workshop meet your expectations?

YES NO

5 4 3

5. Coniments/Sugggstion:

2 2
4015,`
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WORKSHOP LEADER'S SELF
EVALUATION.
If 'you plan to conduct more than,one workshop, the following may aid
in improving your next presentation.

General

I, Were the learning objectives met?
If Vol, why not?

SE

Leader's Presentation

2. Was the leader well prepared?
3. Were a variety ,of training methods and aids used?
4. Were the materials adequate?

If not, what was missing?

5. Wire*available resource materials noted?

Participants' Reaction

6. Did participants actively participate in the workshop?

7. Were participants lost at any time during the workshop?

If so, how can such be prevented next limey

Arrangements

II. Was the schedule satisfactory?
If not, what should be changed?

.9. Was the facility adequate?
If not, what was lacking?

10. Was the room arrangement satisfactory?
If not, what can be done next time/

I I. Was the conference successfully promoted?

Suggestions for Next Time

12. What will be done to improve the next workshop?



SUGG&STIONS FOR\ TRAINING SPECIFIC
ADULT GROUPS

,ACTIVITY SCRIPTS EXPLAINED

Each activity script contains an okljoctive, the title of the activity, and
the audience for which it is designed, the time required, the maxiMum
number of participants, and the materials required.

&in activity is described in detail. Instructions or dialogue directed to
participants are enclosed in "quotation marks." Directions to workshop
leaders are in bold face type.

You should modify the instructions to the participants to fit your style
or the group with which you are *orking. You may,also want to:modify
the activity itself. Thege activities are provided as guides, not as
limitations. Make up your own activities i' you wish or when you feel
-the situation Calls for it.

The activities included in this manual are intended as examples. You
will probably focus more on presentation of information through lec .
tures, visuM presentations, and demonstrations. Most likely you will have
a relatively short perioeof time available for a Workshop.

When time is' limited, an oral or visual' presentation is prbbably the
most efficient way to communicate information. It is also the least .likely
to sustain participant interest. This manual provides you with sufficient.
information from which to develop presentations. The activity scripts are
included to encourage you to utilij methods that elicit more participant
involvement in the workshops.

24
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SAMPLE ACTIVITY SCRIPTS FOR
. GENERAL AUDIENCES

OBJECTIVE: Participants will be able4o- describe some benefits and.
some hazards of watching TV.

ACTIVITY: TV FRIEND OR FOE?

AUDIINCE: General

TIME REQUIRED: 16-15 minutes

MAXIMUM # OF PARTICIPANTS: unlimited
MATERIALS REQUIRED: chalkboard or newsprint and markers

"I'd like'to give you an opportunity to think about how TV affects our
lives. I'm sure you have heard all kinds of things about how TV is bad
for us and for our kids. Help me make a list of the ways TV is'harmful
to people. Just call out anything that you've observed or heard about
how TV is bad for us."

Write down all suggestions. It may be helpful to ask someone to help
with the recording. Don't permit argument or discussion at this time.
just ge,f the comnrnts recorded. (-

4.K. That's the 6ad side. What's good about TV? How do we
benefit?"

Write down suggestions as before.

"Well, that's how things seem to stand. Any comments or conclusions
about this?"

Try to lead the discussion of the statements on She board so that you
con draw the following summary:

"It appears that TV isia mixed blessing. It does offer some.betiefits but
uncontrolled these benefits may come at a very hish price. Reducinithe
costs of TV viewing and capitalizing on the benefits of TV is the aim of
the critical TV Viewing Skills Project in designing materials.

25°



#2
OBJECTIVE: Partkipants will identify their TV viewing patterns.

They, will learn how to help children use TV wisely.

ACTIVITY: WHAT'S YOUR PATTERN?

TIME REQUIRED: 1015 minutes

MAXIMUM # OF PARTICIPANTS: unlimited
IOTERIALS REQUIRED: TV Frog Logs and TV program listings

for the week

DistribOte TV Frog Log.

"I am distributing,a copy of the TV Frog Log which has been designed
for children. please take a few minutes and fill it out for yourself. When
you finish listing the programs you have watched during the last week,
code it according to the key printed on the log.

When everyone has finisktl say:
"LookAt your week's vTewing and calculate the total number qf hours

you spent watching TV last week. Also calculate thc number of hours
within each program category.

When everyone has finished, say:
"Any surprisei? Lei me ask you how many .of you watched less than

you thought you did? The same as you thought? Morel What have you
learned from this+

26



SUGGESTIONS FOR TRAINING
TEACHERS

There are several things to keep'in mind when training teachers:
I. Teachers have extensive demands placed on them. They tend to have

insufficient classroom and.planning time to meet these demands.
2. Teachers have experience and expertise in planning and conducting

lessons with children. They will know immediately whether or not you aie
well prepared.

3. Teacher have curricular objectives they are required to meet. They
have limited time for additional activities that do not also focus on their
established curricular priorities.

4. Teachees have tremendous out-of-the-classroom demands for
planning, prepaying, grading, and record-keeping. Extra activities or
commitments are not always welcome

I . There are other things that also characterize the context in which
teachers operate but these are sufficient to recognize here. What all this
meank is that when you train teachers it is very important that your
lesson be well planned, effectively presented, appropriate to their needs,
and useful in meeting their own curricular priorities. As a 'leader, you
should recognize and be respectful of teachers' expertise.

Teachers are accustomed to adapting materials for their students. In
most cases you will have limited time with teachers. Therefore it is

probably best to emphasize. that we are not giving teachers another
curricultim, but suggesting strategies for using TV as a resource. Another
focus of training time should be the materials themselves. They are at-
tractive and will establigh apbeal for the total project. Explain their uses
and encourage leachers to adapt them in whatever ways will be most
helpful.

In general, give 'teachers as much time as possible during the training to
familiarize themselves with the materials and to begin planning ways to
use them in their classes. 2 7

, 25
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SAMPLE ACTIVITY SCRIPA FOR
TEACHERS

OBJECTIVE: Participants will be able to describe three appropriate
uses for the TV Frog Log and TV .Discovery Game

ACTIVITY: LIGHTS, CAMERA, ACTION!

AUDIENCE: Teachers

MAXIMUM # OF PARTICIPANTS: 30

TIME REQUIRED: I hour

MATERIALS NEEDED: TV Frog Logs and TV Discovery
Games, chalkboard

"Most children and adults for that matter are fairly passive
viewers of television. Many people turn the TV on and then simply leave
it.running regardless of what happens to be on at a given time.

Two ways of changing these patterns of passive viewing are (I)
planning what 141 watch and (2) being more active while watching. Two
different types of of materials have been developed to help children make
better decisions regarding their TV viewing time."

Distribute Frog Logs.
"I'd like for you to complete this TV Frog Log on your ovn TV

viewing behavior during the last week."
Give participants 5 minutes for this tpsk.
"Add up the hours and analyze the categories of programs that you

watch with the,greatest frequency. Any surprises?"
Invite participants to report their reactions to.their own TV viewing.
"There are many uses of the logs with children. Lets write them down.

1 Children can complete it as you did record keeping
2. They can construct a schedule for their viewing planning
3. Their can use it to document changes in their viewing either planned

changes or spontaneousness charting, graphing
4. They can use it to conduct experiments:

a.. limit TV viewing to one category of program
b. limit TV viewing to_certain days of the week, certain t mes of the

day, etc.
c. balance viewing in certain categories.
"What would the effects of these experiments be? The Fr ogs can

serve a record keeping function that call form .the basis of rport Or
paper on the results of the experiment.

"Are there iny other ways you can think of using the lgs ith in-
dividual children, groups of children, or the class as a whole? What
benefits can you see in the use of the logs?"

. Record iesponses on board.invite discussion about these items.
,
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"In*.addition to becoming more aware of TV viewing patterns, it is

desirabls to help children become more active viewers. The TV Discovery

Came:1)designed for that purpose."
Disk me question cards and display game hoards.
"The TV Discovery Came is designed for-use while actually watching

TV. Therefore it will have limited tr4e as a game in the clamroom.
However, Modifications can be made that will make it more appropriate
for classroom use. Please look at the question cards I have distributed.
You will' notice that all the cards contain one or more questions. TheSe
questions are appropriate to ask during or after a program. Students
could e.lect three questions on which to write a short paragraph or on
which to base an oral report. Some of the questions are appropriate not

..only to TV commercials, but to advertising in general. Look* at the cards
for a few moments and think of ways these questions could be used in
your class."

Glie participants 5 minutes. Invite ideas shoal how to use either the '
game itself or the questions in the classroom. Record responses on board.
Summarize themes that emerge.

OBJECTIVECParticipants will be able to describe three uses of the
Suzie Stories and Frog Fables in their classroom.

ACTIVITY: SUZIE AND SEE-MORE TEACH LANGUAGE ARTS

AUDIENCE: Teachers

MAXIMUM # OF PARTICIPANTS: 30

TIME REQUIRED: 30minutes

MATERIALS: Suzie Stories and Frog Fables

"Children are TV's most vulnerable audience: They watch hours of
programming often without understanding the content of what they see,
the purpose of the program, or the techniques used to communicate these
messages. To address this lack of information and understanding two sets of
stories have been developed which tea"some of the techniques used b/ the
television industry as well as critical TV viewing skills. These stories are
foundain self-contained booklets which have been writto so they may be,,
read to students or for students to read on their own. Each story has a set of'
accompanying questions that may be used to make certain that vudents
understood the content."

Distribute Suzie and See-More stories.
"I'm handing out copies of these stories for you to examine. rd like for:

you to read one of the stories and' think about ways that it could be used in
your language arts curriculum.".

Give participants 10 minutes to mid stories.
"I'd like for those of you who read Suzie Stoiies to raise your hands."
Direct "Suzie" participants to form groups of two or three.

29



"I'd like for those of you who read See-More Stories to raise your
hands."

Direct "See-Mope" participants to form groups of two or three.
"In your groups make a joint list of the important concepts presented in

the stories. This list may include things that aren't directly related to TV or
TV viewing. When your list is complete or after 10 minutes, stop you and
give you more instructions."

Give participants no more than 10 minutes on this task.
"You have just been focusing on the content of the stories. What I'd like

for you to do now is to think of all the possible ways you might ire these
stories in your classroom. I'll give you about 10 minutes for this task, then I
will ask tor a report from the group." .

Whgn 10 minutes have passed ask one member from each grouplo report
on the ideas generated by each group. Close the session with a discussion of
what information was new to them in this workshop.

#5
OBJECTIVE: Participants will, design One new activity for their class

incorporating TV into their resources.

ACTIVITY: MATH, LAls(GUAGE ARTS, SOCIAL STODIES,
ETC. THROUGH TV

AUDIENCE: Teachers (preferably from only one subject area)

MAXIMUM # OF PARTICIPANTS: 30

TIMEREQUIRED: I hour
MATERIALS REQUIRED: Teacher Cue 'Cards, blank cards, pens,

chalk-board or newsprint and markers.

"I'm _certain tliat many of you are concerned about the amount of time
childreri spend watching TV. Many educators attribute a lack of interest in
school and studying to TV. Parents, too, are uneasy about what to do about
TY in their homes. The fact is that TV is a reality that none of us in here is

y likely to eliminate from the' American life, no matter how much we'd
lIki -to. This workshop is designed to show you some ways that TV can be
see as a resource." _

stribute teacher Cue Cards. Give all Cards for a particular Subject-area
to each participant. 400
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"I am distributing a packet of Teachrr Cue (ards for (subjeci areir) to
each of you. When you get them, I'd like-for you to examine them. Look
Over all of them and select one to read fairly carefully,"
Give participants 5-10 minutes to examine cards (depending on number of
cards in seetion).

"In the past, TV has been a vehicle for instruction through educational
-programming...Shows_ have, heen devckiped whosg explicit intent was to
teach. Instructional TV in this sense has had .mixed results, These cards, as
you probably noticed, are not necessarily designed for ue with instructional
programming but with the commercial programming that most children
watch already. As you read over these cards, what benefits do you see from
utilizing TV as an instructional resource?"

List participants responses, 3-5 minutes.
"What res,ervat ions do you have about using TV in this way?"
1,ist participants responses, 3-5 minutes. Summarize benefits and

reservations.
"The developers of these cards do not intent for you to be coerced into

using these ideas. Instead their intent was to offer you a way of thinking
about TV that might be different from your current views. The cards are an
invitation to you to consider using TV in this way in your classroom if your
instructional objectives can be fostered through their use. Another
realization is that the ideas in these Cue Cards are by no means exhaustiVe.
You are the one who is really in the best position to design ways to use TV
to enhance your curriculum."

Direct Participants to form groups of two or .three. Distribute blank
cards.

"Please spend the next 20 minutes desighini ictivities for your class that
would fit your goals and your students. YOu may choose to design one
activity or you may design as many as time Permits. In 20 minutes I'll ask
each group to share the best or favorite idea, with the total group. I'll be
available as a consuktant to you and will be eavesdropping on your con-
versations. Please let me know if you need anything. Are' there any
questions?"

Answer questions. Circulate among groups. After 20 minutes ask each
group to share one idea.

After each group has shared one idea, invite dischssion and comments
about TV as an instructional resource.

Or
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SUGGESTIONS FOR TRAINING
PARENTS

Most parents are dbing the best job they know how to do in raising their
children. Many parents also worry that they are not doing things "right."
Your lag should affirm their intent and offer suggestions for in-
t eractio children regarding TV viewing.

You will need to remember that parents differ in values, skills, interests,
parenting styles, and external demands. Emphasize how a parent teaches a
child not only with words but with actions also. Officer suggestions of how
to model more decision-making about TV viewing how to enhance a
message, how to counteract a message anil how to use TV as an entry into a
wide variety of topics focdiscussion.

Avoid criticisms that may make parents feel, guilty a6out their past
behavior. Focus rather on what they can do in the future. Encourage parents
to make changes that seem to have the most benefit for them and their
families.

SAMPLE ACTIVITY SCRIPTS FOR
PARENTS

.

#6
OBJECTIVE: Participants will be able to use the skills of mediation and

indirect mediation in a simulated situation.

ACTIVITY: MAKINC TV AT YOUR FAMILY

AUDIENCE: Parents

-TIME REQUIRED: 20-25 minutes

MAXIMPIM # OF,P T1C1PANTS: unlimited, but best under 30

MATERIALS RE IRED:Ctiatoard or newsprint and marker,
. video-taped segments of programs or com-

mercials highly desireable.

Speak for 5-1-0 minutes on the difference between ehildren's TVis-
viewi4 and adults' TV viewing. Include these points:

1. Children's cognitive development limits their understanding of TV.
2. Children may not make a distinction between reality and pretense.

3 2
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3. Children may pot understand sales intent of commercials.
%,.4. Children may make inaccurate assessment of right and wrong based

vn consequences of actions.
5. Adults can impact the conclusions that children will make after

watching programs by using the techniques of direct mediation, in-
direct mediation, anq spring boarding.

6. Other, points and e mples designed for the age group child that a
given group of parerks have.

Demonstrate mediation. Show a 3 to 5 minute segment (if you do not have
videotape equipment, describe a scene from a TV show) or a program. Ask
for two volunteers and assign a participant in the role of a child, assign
another participant the role of spouse, friend, or other adult. Ask par-
ticipants to observe you during the demonstration. Make sure you address
mediating responses to the "child" during the segment. EXAMPLE: The
segment is a clip from a movie and shows the lead getting into a car after
leaving a party where he/she had too much to drink. You might say things
such as:

"He/she shouldn't be driving. Someone at the party should have stopped
him/her. It's so dangerous to drive when a person's drunk. Other people can
get hurt, etc. . . ."

Ask participants to describe what you did. List their observations. When
all the observations are listed, summarize the demonstration by affirining
the observations that describe the technique. Examplei

"You're good observers. I made comments that expressed my own values
about the dangers of drinking and driving. I'm sure you can see that this is a
prettg natural technique. Basically you say what you think. It's important to
remember that you can either try to counteract a message or you can support
a message. Your goal is to help your child see an event in a way that you
think is beneficial."

Direct participants to form groups of three. Once they are in groups, ask
one person in each group to 1h the parent, one tjue child and one the obser-
ver. Show a segment of a TV program (or descri6e a scene from a program).,
Instruct parent 10 make mediating responses to the program. Instruct ob-
servers to listen and watch aurefully s ey cali describe what the parent
said and did. At the conclusion o e segment (or after 3-5 minutes) stop the
activity..Give these instructions. -

"I'd like for those of you who acted as the parents to tell the other two
what you were, trying to accomplish with Your statements."

Give them 2-3 minutes:
"O.K. Now l'd.like for the observer to give you information about what

things you said and did that helped you accomplish your ends."
Give about 2-3 minutes.
"Are there any questions?"
Answer any questions.
"We've been practicing a technique called direct mediation. This tech-

nique can help you help your child as he or she watches TV. Another tech-
nique you may want to use is indirect mediation. Let me describe it. Basical-
ly, it utilizes the same principle of saying .what you think but of
talking directly to ihe child you talk to someone else in the r m. That
person may bt your spouse, an older sibling, I\ neighbor or re ative. The
point liere is to decrease the child's resistance to your mess e by, not
requiring a response.
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, "For esample, a TV program has just shown a child get 1 i ng angry with his
or her.parents, slamming the front door, getting on a bicycle and speeding
away down a busy street oblivioN of the danger. If you were to speak
directly to your child about this instance, he or she might be identifying with
the child on TV. By commenting to the other person something 'like . . .

'That boy is so angry, he doesn't notice the traffic. I hope he cools off so
he n ticcs the traffic_and doesn't get hurt.' The message of your concern is
t ran mit ted indirectly to your child and becomes much less threatening."

#7

OBJECTIVE: Participants will be able tcl state their ,p rsonal values re-
garding TV. , '

ACTIVITY: TV IS A BLANKETY, BLANK, BLANK,.I4LANK.
MAXIMUM -N OF PARTICIPANTS: Unlimited, but bes nder 30.
TIME REQUIRED: 20 minUtes.
MATERIALS NEEDED: One sentence completion instrument for each .'\N

participant.

Make opening rtmarks: k.
"TV is such a powerful presence in our lives that we often don't examine

our thourps and beliefs about this ever present visitor in our homes. I'd like
to give you an opportunity to examine your reactions to , and to 71 them
into words."

Distribute sentence completion instruments.

- "I'm passing out a list of stAtementi which I hope will stirhulate your
thinking. Complete each statement with the first thing that comes to your

- mind. Theseditatements are simply to start you thinking. No one else will see
them so feel free to be candid."

Give participants time to coMplete the instruments. 5-10 minutes. Instruct
participants to forM groups of 64. When groups are formed, give the
following instructions:

"In your groqpi spend 10 minutes talking about your reactions to these
statements. Focus especially pn things which surprised you and things which
are clearer to you now than they were before."

32
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Complete each %CllICIICC Wily word or short phrase.

I. TV is
2. When I vias growing up TV was
3. If wc didn't have a TV
4., The program I like the most is
S. The program I wish would be taken off TV is
6. My child(ren) watch(es) TV
7. I'll be happy when TV
8. TV has made our home
9. I don't understand why TV

10. Commercials
I 1 . What TV does best is
12. TV can never take the place of
13. No one should watch more than hours of TV per day.
14. I 'watch hours of TV a day.
15. If TV is addictive, I'm
16. TV has made children
17. I wish More programs were
18. Children need to learn that TV
19. TV interferes with
20. TV could V J
21. TV.in the classroom
22. Before TV, people
23. When my'child(ren) watch(es) TV, I
24. TV teaches my child(ren)
25. At its best, TV

#8

OBJECTIV1: Participants wAl idelitify common concerns about TV.
ACTIVITY: WE AGREE
AUDIENCE: Parents
MAXIMUM #OF PARTICIPANTS: Unlimited ,btit best under 30.
TIME REQUIRED: 45-60 minutes.
MATERIALS NEEDED: Newsprint and markers for each 6-8 Vpartic-

ipants. Masking tape.

This activity might follow several previous activity, scripts where partici-
pants state-their views. Distribute newsprint and marters to each group.
Giie instructions:

"Title your sheets of newsprint, 'We Agree' then list, as many things
about TV on which you agree. Some items may need to be discussed and
changed. If you don't get agreement, that's all right, but don't list it on the
paper.You'll have 15 minutes for this task."

Give groups 15-20 minutes.
NMI Your lists on the walls and then review the lists of other groups. Give
groups 5 minutes for posting and reviewing.

"Now get back in your group and make another list. The title for this list
is 'Someone Should'."

p.
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SUGGESTIONS FOR TRAINING YOUTH
LEADERS

Training for youth leaders has some points in common with teacher train-
ing and others in common with parent training. Remember that youth
leaders ()hen have a lot of time invested in the organization with which they
art associated. They believe strongly in the ideals and principles of their
orianization.

. Youth leaders work with other people's children as do teachers. They may
be paid staff, but in most cases they are probably volunteers. Their back-
grounds and experiences may be very different from one another's. So the
workshop design should take this possible hetetogenous grouping into
consideration. Usually youth-serving organizations place much emphasis
upon development of the individual and therefore offer many kinds of
leadership training.

When planning a training session for youth leaders, try to obtain some in-
formation about their particular organization. Knowing the objectives of
the group helps you choose meaningful activities and tailor the workshop to
fit the needs of the particular organization. Recognize the possible expertise
that youth leaders may have in training and conducting workshops. They
can make your job easier.

REMEMBER, WHEN WORKING .WITH
YOUTH LEADERS . . .

I. Make _sure you understand the goals of the organization.

2. Be aware of,the typ of activities usually sponsored by the organiza-
tion.

3. Find out what kind of children participate in the organization.

4. Familiarize younelf with the ways in which the youth leaders and
the children interact.

S. Use all of thi, knowledge as a basis for desitning your) workshop.

6: Most youth leaders are volunteers who have responsibilities outside
the organization. Keep your suggestions reasonable in terms of the

\ amount of time involved.

7. Have an action focus.
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SAMPLE ACTIVITY SCRIPTS FOR
YOUTH LEADERS

#9

OBJECTIVE: Participants will plan ways to teach critical television view-
ing skills through th9ir organization's acitivities.

ACTIVITY: OH SAY CAN WE SEE, WAYS TO LOOK AT TV
(To be used after group has an.undersianding of what crit-
ical television viewing skills arc)

AUDIENCE: Youth leaders
N OF PARTICIPANTS: unlimited, but best under 30. (Be

sure to plan how you will divide
.

into groups of 5 or 6 tefore the
.workshop begins.)

TIME REQUIRED: 30 minutes (Brainstorm for 5 minutes, refine ideas
for 10 minutes, list three ideas to present to the'
gro.up in 5 minutes, presem one idea from as many
groups as possible for ten minutes.)

. MATERIALS NEEDED: Paper and pencils, or newsprint and magic
markers (Have ideas reproduced as handouts, ,at the end of the workshop, if possible, or
make them available later at a prearranged
place or mail them to those who registered
for the workshop. Arrange to have them
printed in organization's publication.)

'Much of a youth serving organization's time and money are
pevoted to planning activities that will result in' development of the

-individual. And tince it has often been said, that two heads are better
than one, let's get together in groups of five or six and attempt a little
brainstorming and planning.

"We'll divide into groups, choose a leader, a time keeper, and a sec-
retary. Brainstorm for 5 minutes. Do not disc s or discard any ideas
presented at this point. Then for the next JO mutes, discuss, discard,
and refint the ideas that seem wor able During the last 5 minutes,
choose your best three ideas to s re ttL the entire workshop in
written form. ChoOse someone to present one of the three to the eitire
workshop. We will then reproduce all of the group suggestions to be
distributed later."

You may not, .depending upon the number of 'groups, have time to
hear from all of them. Do4 explain it the close of the activity, how
they will receive copies of the-aeas of each group.

3
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#10

OBJECTIVE: Participants will design a project for use with the children
in their unit.

ACTIVITY: MAKE A DIFFERENCE
AUDIENCE: Youth leaders
MAXIMUM # OF PARTICIPANTS: 20 to 30
TIME REQUIRED: 1 hour plus
MATERIALS NEEDED: Frog Logs, TV Discovery Game, Susie and

See-More Stories, Family Focus, newsprint and
markers

Give an overview and Yntroduclion to thc'topic of critical TV viewing
skills. (10 minutes). Invite questions and comments to your remarks. Ask
what the organization's goals are relative to TV and children. Direct par-
ticipants to form groups of 4 or 5.

"Think about the words: Prevent Entertain Inform
Protest Guide Change

Recommend Suppott T5ach Motivate"

Write words on chalkboard or newsprint.
"Write sentences that use these words and describe what you see as

your organization's position on TY and children.. Write your sentences
. using at least five of these words as the verbs in your sentences."

Give participants-5-10 minutes to "Simple* the task.
"Now go back through the sentences and rank them in the order of

1 your priorities most important gets #I, then rank less I4nportant
ones through at least #5. Try to agree on your ranking. Whçn you
don't agree, listen .to each other's position to be sure you unde tand
it. Sometimes agreement is closer than you think." .

Give participants 5-10 minutes to complete the task.
"When yRu've finished ranking the words, post your list on the wall

or cork board and review the lists that other groups have made.
Allow 5 minutes for posting and reviewing. Ask one member of

each group to report on the list. Invite clarifications and explanations.
. Compile sill sentences ranked #1. Ask group as a whole to rank order

the composhe list. Ask 'for show of hands #1, #2, etc. for each sen-
tence. Clarify which one or ones seem to be most important.

When some calculation is reached about which goal is most im-
portakj2.,..them, lad them through a planning process which will
specify steps to reach their goal. Draw on the SEDL materials as
needed to support their goals.

"Let's be sure that when we leave we leave ,with4rcific answers to
these questions:

I. What are we trying to accomplish?
2. How long will we allot to the task?
3. Who will be involved?
4. Who is responsible for each part of the task?
S. How will we know we've accomplished our taik?

36

*0-



APPENDICES
REVIEW OF THE RESEARCH

Television viewing has become a dominant part of children's lives, a
major component in families' styles and interaction patterns. Televkion
has been absorbed into our everyday activities. It is now regarded a% a
natural part of our lives and our culture. In fact, it is difficult, for chil:
dren to visualize what life must have been like before the introduction of
television. However, this massive impact of television on our lives is not
necessarily neutral.

Broadcast television may represent Iwo problems of.national impor-
tance in America today, (a) the negative effects upon_children's social
and academic development; and (b) the failure to use television program-
ming as a beneficial resource.

While the effects of television are not necessarily neutral, not all of the
effects are -negative. SOme television programs, like SESAME STREET,
ELECTRIC COMPANY, and CARR ASCOLENDAS are 'aimed at
developing language skills- in children. To sOme extent these program%
have had positive. effects. However, these programs are primarily aimed
at (and are viewed by) very young children, and they do not usually
constitute a major proportion of a child's viewing time. Therefore,
concern has arisen about tht effects of other..TV programs on children.
Much of the literature.on this subject shows the outcome to be less than
desirable. Consequently, television viewing among.students of all ages

may well be a growing national problem.
There is now a substantial body of evidence ihdicating that television

content, IiIçr viewed for information or entertainment puiposes, does
sometimes in ue ce the information, attitudes, and behavior of -vudents.
There is an abundance of documentation of the effects of instructional
programming and of entertainment programs featuring aggressive
behavior. Although there are fewer studies, there is similar evidence of
the effeCts on children of the ways in which commercials and programs
portray sex roles, race roles, occupational roles, nationAl roles, and
prosocial behavior.

Similarly, the effeCis of television on academic achievement is an issue
of -concern to mfny parents and teachers. There has been little firm
research on (tie topic of how television might have affected school
achievement over the past 30 years during which television has become an
integral part of families. The studies that have been done to date are

-'correlational in nature and equivocal in results.
Ridder (1963) found in a surVey of seventh and eight') graders that

there was no significant relationship between acadeMic .achievement and
ptal number of hours spent viewing tekvision. A more,recent study by
Childers and Ross (1973) exatbined the liewing habits of 100 elementary
pupils in relation-to their IQ, GPA, and achievement on standardized
tests.. They concludedqbat quantity and quality of viewing television has
not changed in 20 Years and that neither were predictors of pupil
aOhievement. 39



Contrariwise, Scott (1954) found that those elementary-school children
who watched television fewer hours had consistently higher achievement
scores in many subject areas and also in total achievement, than did those
students who watched more hours. More recently, Starkey and Swinford
(1974) found a slight relationship between reading ability and the amoum
of *leisure time that fifth and sixth graders spent watching TV: Thc better
readers watched less than the poor readers. Finally, in the most recent
report available, Rubenstein and Perkins (1976) gathered data from a
large stratified sample of Rhode Island.school students including fourth
graders, eighth graders, and 17-year'-olds. Results indicated that students
at all grade/age levels who watChed excessive amounts of tekvision (more
than four hours a day) exhibited lower achievement than other students.
Achievement scores generally decreased as the number of hours the
student spent watching television increased.

When young children were exposed to mass media prior to the advent
of TV, it usually had been selected in advance by a parent. Now, how-
ever, the ready availability and continuous effluence of 'TV have usurped
many aspects of socialization oncc undcr parental control. Research by
Greenberg, at al, (1971) with parents and children suggests that, despite
the long number of hours family members spend wa,tching the television
set, those hours are not accompanied by any significant family irneraction,
directed toward "medium or its content.

One of the critical issues involved in the effects of television on
students' learning is the fact that students often do not accurately un-
derstand TV content. The literature indicates that this ability to .un-
derstand and realiStically interpret TV content is age-related. Collins
0.973) found that there are age differences which affect children's un-
derstanding and evaluation of TV content, which in turn would determine
the effect that content has on the child. He found that younger children:
(a) do not comprehend the motives for acts portrayed on TV; (b) do_ not
understand the consequences of.doing amain acts; and (c) often evaluate
the characters in term, of the consequences of. their acts. For example, a
child will think the -"aggressors were bad because they were lent' to jail.
Furthermore, Collins and Westley (1975) found that "age di.fferences in
organizing and using information from shows may lead to different
interpretations of interscene relationships than adults would have made
themselves," Thus, the distorted impression of a character and the social
role of that character can result in a failure to make the inferences
necfssary to reconcile the discrepancies in complex role portrayals, such
s the crooked. cop or soft-hearted gangster. Along the same lines, Meypr

( 76) studied the effects of ALL IN THE FAMILY, which is usually dc.
sigtd around a central theme involving some moral/ethicaf dimension of
a situation. Shows:such as this have large student audiences, yet student
viewers do not fully understand the situations that occur, and in fact are
affected by ihe program in different ways from adult viewers. Finally,
children younger than seven or eight are confused about cbmmerciais.
They view commercials as "real" and-truthful messages and often cannot
discriminate between the commericals and the program.

There is a 'growing' body of literature which suggests that students of
all ages do not select, understand, or retain the information whkh most
adults consider, essential in (elevision programs. Most of this work has
been with entertainment programs because these 'constitute what most
students 'ouch. Indications are that children, even adolescents, are likely
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to learn much content which adults consider irrelevant to the basic plot,
that children younger than iNeven have great difficulty putting even the
major incidents of a program in proper sequence, and that the ability to
sequence continues to develop into the post-secondary school years. Even
at ages of eight to ten, studem have only a rudimentary understanding
that .plotlines inclmde motivations, actions, and consequences. Other
evidence indicates that there is a gradual increase thrqughout childhood
and adolescence in the number of "facts" students remember from enter-
tainment fihns and froin television, and that it is unlikely that students
younger than about ten will, try to.draw inferences relating one part of a
program to another. All of this suggests that, as with reading, there is a
need to assist students in recogni.z,ing of "topic scenes,"to understanding
content, drawing inferences from -one part of a story to another, and
remembering what is important.

In the literature on' children and television, data has been reported
regarding the kinds of thing that can influence what children learn from
television. For example, family interactions involving TV content may be
particularly important for preschool viewers. It seems that both in-
formational and attitudinal statements made by adults aid greatly in the
young child's comprehension of the on-going program contebt.'possibly
the earliest .evidence of the significance of family interaction during
television Niewing is found in Ball and Bogatz's (1970) first-year
evaluation of SESAME STREET. Students who watched and learned
more came from homes where the program was watched b'y both mother
and child and where the mother talked with the child about the show.
tater, Salomon (1974) found that, when mothers were encouraged to
watch SESAME STREET with their children for twd hours a week, these
children (particularly the lower-class group) developed more of the
'specific cognitive skills the programs were designed to teach.

In addition to family interaction during TV viewing, parental control
of children's television viewing is ilso importanr. Fifteen years ago, Hess
and Goldman (1962) observed that mothers were relatively apathetic
about what effects television might have on their children. These
researchers reported that only a small proportion of mothers were en-
thusiastic about children's programming or were significantly worried
about the potential effects o types of programming upon ,their small
children. However, recent e ice suggests .a great increase in parental
concern. 'The formation of !wens action groups such as Action for
Children's Television and hearings on violence sponsored by the National
PTA are examples.

Barcus (1969) reportid that parents controlled their children's television
viewing for the following reasons: (a) because children may be
prematurely exposed to the adult world; (b) because television is less
important than other activities.(such as schoolwork and outdoor play);
and (c) because Ihey were feafful that-their children might imitate
'desirable behavior. 'Furtlrmoreiiiost parents seem to be unaware of the
fultextent of their çiiidrciis viewing.

Rossiter:an o ertson (1975) assume there are four possible areas in
which a paient can intervene and corkvol the child's TV viewing: (1). the *
amoutU or number of hours of television exposure; (2) the amount of
viewing supervision (i.e., Parental control of contrnt); ,(3) parental co-
yiewing.of the child's television viewing; and (4) earent-child interaction,
I.e., the frequency of intrafamily activities other than TV'walching.

r 4 .1
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The high- number of lours every day and every week stuknts spend
watchint-, television appears to have measurable effects. While the
statistics on, how many hours students spend viewing television arc
disturbing, students' viewing habits have repercussions in other aspects of
their lives. One study found that television viewing activities decreased
the amount of time students and families spent on activities traditional)),
considered to be important to students' social and personal development.
These data suggest that both parents and students need to learn to make
more judicious use of their teltaiksion viewing time. Recently, several
separately initiated studies have been published, all of which support the
position that parental interest should bt aroused and that parental in-

- tervention could be a .most effective tool available to either enhance or
nullify the effects of television on students. Positive effects liave been
reported by families who participated in a stbdy controlling their
children's TV viewing time. Families had an 'increase in intrafamily
activities and found thit communication between all members of the
family-J./as increased and improved.

A number of studies indicated that adult co-viewing with the child can
influence in a positive or a negative way the effects of TV on the child.
Perhaps the earliest study to suggest thjs effect is one by Hicks (1968), in
which.an adult's comments (either positive ot .negative) about a program
had an..effect on the degrec of aggression exhibited by children in a post-
test situation. Those children who viewed the program with an adult who
made positive comments, about the aggressive action showed more
aggression than those children who heard the adult making a negative
evaluation of the aggresSive action.

The literature supports the notion that parents and also other adult's
can affect what a child learns and retains from television content Singer
and Singer (1974) included in one Of their treatment groups an adult who
iitvolved herself with the on-going TV program and who called the
children's attention to specific points. The 3- and. 4-year-olds in that
group gained significantly more knowledge from the episodes of MISTER
ROGERS they viewed than did other groups.

A study to further explore possible adult mediation on TV was recently
cOmpleted by Corder-Bolz and O'Bryant (1978). Thirty-two pre-school
students were randomly assigned in same-six pairs to one of two ex-
perimental groups. The students watched an episode from the ADAM-I2
series and the commercials used at the time the show was aired in the
Spring of 1976. The ADAM-12 series is considered to be a family-hour.
program and is notable for its lack of violence and its orientation
towirds *children. The particular show used was one which dealt with
students being truant from school and\subseqtiently getting intb trouble.

In the first group, the pairs of students watched the 30-minute episode
with a well-liked preschool teacher who made neutral commenft about the
program "Let's sit here and watch a TV show."). In the seeond
group, the pairS of students watched the same ADAM-12 episode with the
same preschool teacher who made geperal explanatory comments (e.g.,
"Oh iio! That boy is in trouble. He did not go to school when he was

4 supposed to. H. was playing hookey and that is bad."). The children
who watched the program with the presChool _teacher who talked about
the program content showed a highly significant increase in their knowl-

, Age of- ipecific details of .the program, an increase in their ,general
knowledge of truancy, a.decrease jn the erroneous knowledge of truancy,
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and an increase in positive attitudes. These Icspective increases and
decreases were still very much evident on a one-week post-lest. These and
other results are clear evidence that a parent or other significant adult can
greatly influence what a student learns fromtelevision programs in terms
of the amount cif information, accuracy of information, and the direction
of the student's attitudes.

A similar study indica'led that significant adults could modify the
effects of televised violence *by talking about the program to a student
while he or she viewed the program. In other studies, it was found that
parental and adult discussion of a program with students ond children
could significantly ivcreassithe positive benefits and decreav the negative

. effects of watching a variety of television programs such as BRRETA
and ALL IN THE FAMILY.

The positive effects of intervention while students are watching
television programS have also been found in the classroom. Studies have
found that teachers could significantly increase the instructional effects of
education programs such as ELECTRIC COMPANY by helping the
students understand the program: By explaining parts of the programs
the students were not understanding and by asking questions to focus
their attention, teachers were able to "customize" a television program to
meet the specific needs of the particular students viewing the program.

Recently, research has shown that television itself can be used to assist
and encourage students to view television more caiefully and critically.
Tt parental and teacher mediation studies have indicated that by asking
quet1ons, making explanatory cbmments, and directing students' at-
tention to various aspects of a television program, students can be
assisted in being more critical viewers. Similarly, Corder-Bolz (1978c)
found that "inserts" in television programs, could assist and encourage
students to be critical viewers. Sixty-second "inserts" in a BATMAN
program explained that the program BATMAN is fun to watch but the
character Batman is'not real, and that in real life it is not legal tO hit and
hurt peorlbe. Students, after viewing the pmgram, were less likely to
endorse aggressive and violent behaviors to resolve conflicts.

O'Bryant and Corder-Bolz in Child Today (May, 1978) outlined six
methods parents could use to make TV a pOsitive part of children's lives.

I. Limited Viewing. Some of thetuigative aspects of TV are caused by
the large number of hours children watch. TV. Their academic
development is endangered. The, children get less exercise and less
interaction with other children. Many wrents have found- that
limiting their cNldren's television viewing Nme to a total of one
hour per day ha had very beneficial effects.

l't-,. Content Control. Conscientious parents don't let their children talk
to strangers, yet many parents let their children watch TV freely
with no restrictiong.. The content of televiefon programming includes
many topics which are inappropriate for the young children. Some
'of the negative effects of TV can be avoided by encouraging parents
to monitor and control the kinds of programming their children,
watch.

3. Purposeful Viewing? Littlethought is put into deciding whether or
not to watch TV, or in choosing which program to watch. Some

,
parents have found it beneficial to use TV for specific purposes.
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These parents have decided that TV should not be just a part of the
background noise. Instead, the TV is turned on to watch a par-
ticular program, and then turned off. The process of selecting
particular programs can be an effective method thrqugh which
parents communicate their Own values to \their children.

4. Direct Mediation. Children, especially young children,- often do not
understand the action that is portrayed in a TV program. These
children acquire misleading and erroneous ideas from television.
Parents need to talk to their children while viewing TV. When
parents see something theyglike or don't like in a TV program, they%
can explain it to their children.

5. Indirect Mediation. Parents can help their children develop their
owil values, ideas, and aspirations .by discussing the content of TV
programs. However, with some children, an indirect mediation is
more effective. Parents can discuss with each otherf While watching
TV with their children what jhey like and dA't like in the program
and their reasons why. With this approach; the children aren't being
"told" but are still being effectively exposed to the ideas and values
which are important to the parents.

6. Springboard Technique. There are many issues which most parents
want to discuss with each of their children. Issues such as, cheating,
stealing, and pre-marital s9.are among those whicti parents need to
talk about with their children. But it is often difficult to initiate
such a discussion. However, TV programming offers alMost the
entire range of human problems. A TV program on the topic of
theft can be used to initiate a father-son discussion on the issue of
stealing. The TV program raised the issue and gained the son's
interest. The parent can use this opening to talk in a natural manner
about the various aspects of the issue.

Lemon (1976) presented several Possible approaches to teaching Ciit-ical
TV Viewitt Skills. One major approach is discussion of the many issues
relatedlo television content and television viewing. The complex concept of
reality as it applies to television content should be discussed with students.
The .different patterns of stereotyping should be discussed with students..
Lemon indicates that "Parent/child co:viewing and mutual discussion is
important . . because parents are themselves a primary outside source of
information." Exposure to magazines and newspapers including practice in
discussing information from them can further help a student determine the
extent of the realism of television programs. Lemon also suggests that
parents and children need to learn "more about how and why television
programs are produced and broadcast and then discuss what this suggests
about the reality of program content."

In 1978, the U.S. Office of Education identified eight Critical TV
Vipwing Skills. They include the ability to . . .

*u
I. distatrish program elements,
2. m dicious use of viewing time,
3. undersjand the psychological implications of advertising,
4. distinguish fact from fiction,
5. recognize and appreciate differing views,

42
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().. understand content ot di amatic presentations, public affairs, news and
other television programming:**

7. understand style of dramatic presentations, public affairs, news and
other television progframming,

H. understand relation/ between television plfgramming and the prnted
word.

usor let contracts for the development of curriculum materials to develop
these skills.

However, care needs to be exercised in the development of a program to
help students become more critical viewers of television. Some of these
identifill critical viewing skills are analogous to thinking and reasoning
skills. IMny schools in the late 1960i tried to accelerate the educational
process by attempting to teach thinking skills directly. For the most part,
these efforts' failed. Thinking and reasoning skills appear to develop as a
result of the maturation process. This process occurs through a variety of
experiences by which students over an extended period of time can acquire
abilities to-perceive, reason, evaluate, and understand. Similarly, projects
which have attempted to teach critical television viewing skills directly have
not had For example, a study funded by the Office of Child
Development fo nd unexpected difficulties in, teaching critical viewing skills
(Leifer, Graves, and Gordon, I976). Critical viewing skills appear to be at
combination of reasoning skills and television viewing habits. Therefore, the
ac4Usition andjegular use of critical viewing skills t an be expected to
require an extended period, maybe several years, of "training." The most
fruitful approach appears to be the involvement of parents, teachers, and
youth leaders. Parents and teachers, with appropriate materials and
training, could assist and encourage students to acquire and itse critical
viewing skills. The Parents' and teachers' involvement could occur over
many months and thus increase the likelihood of success.

The data in this area clearly indicate that TV viewing can have undesirable
effects on children in terms of stereotypes, aggressive behavior, separating
fantasy from reality, academic achievement, role learning, and'simply mis-
understanding and confusion. But the literature also indicates that parents
and other adults can have an impact on what children learn from television,
especially with younger children.

Manytof the problems apparently related to television programming and
television viewing are a consequence of how students "consume" television.
The effects upon television .consumers can be perceived more clearly by
comparing the impact of broadcast television upon .the family with the
impact of theater movies upon the family. At first glance, there does not
appear to be much difference between the consequences of a movie and the
conseq6ences of a television 'show. In fact, many television shows are
movies. Indeed, the psycliological, educational, and communication re-
search literatures often pregUme an equivalence between the effects of the
two media upon viewing consumers. However, it is becoming apparent that
a different kind of question about television should be raised. While
teleVision or specific kinds of television content may have imporiant causal
effects,. these effects appear to involve a larger and more complex
socialization process.

The effects of how families use movies may not be analogous at all to
television. Families decide which movie to see; often tbig-is a family decision.
resulting from considerable discussion. Parents, when takine children to



Aovies, will conscientiously consider the appropriateness of the content and
how that content has been rated. Families, when offended or bored by a
movie, will leave the theater and sometimes feel they have been cheated or
spent their money unwisely. Furthermore, and perhaps most importantly,
families will often discuss a movie critically after they have seen it.

Broadcast television, even thopgh its content is similar to that of theater
movies, is a different industry and has a.tlifferent consumer-viewer format.
Television is ever-present in most homes. Decisions to watch particular
tekvision programs arc rarely articulated. In fact, the viewing of a par-
ticular'ielevision show is often an overt decision. Family members seld.om
leave the television set because they are offended or bored by a program.
They rarely feel cheated for having spent their money unwisely. Fur-
thermore, the content of a television program is rarely discussed critically.
The consumer format of television raises some serious issues.

Parents now realize that television viewing has become a dominant part of
their children's lives and that television programming plays a substantial
role in children's social development. Researchers and scientists are becom-
ing more aware that parents recognize the need for methods and controls
for dealing with television, and also want definite suggestions and advice as
to various techniques which would be useful to them. Several literatures
'suggest that there are methods by which parents and teachers can teacK
children to evaluate television and make its content applicable to their own
lives. Parents and teachers can be trained in the use of various learning
strategies and "games" which will enhance elementary school students'
critical evaluation skills.
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CRITICAL TV VIEWING RESOURCE
LIST

PUBLIC14TIOAIS FOR ELEMENTARY STUDENTS ,

Angell, Judie. And Now a Word from Our Sponsor or My Friend Alfred.
Bradbury Press, 1979. Delightful youngsters in New York set 'out. to
protect consumets from a dangerous drinking mug advertised on TV
and end up challenging the whole world of TV advertising. For inter-
mediate and junior high.

Beal, George. See Inside a Television Studio. Warwick Press, 1978. Good
illumrations.of a TV studio.For intermediate level.

Burns, Marilyn. I um not a Short Vult! Getting Good at Being a Kid.
Yblla Bolly Press, 1977. Chapter' 8 "The TV Picture" gives a good
nverview of how television can and does influence children and their
families. Written in a style children can understand. For intermediate
level'.

Byars, Betsy. The TV Kid. Viking Press, New York. A boy who lives in a
fantasy world of TV shows is shocked back to reality. For intermediate
and junior high:

Polk, Lee and Eda LeShan. The Incredible Television Machine. Mac-
Millan Publishing Co., InC., 1977. A good explanation of how the TV
industry works. Excellent background information for adults, though
written for intermediate and junior high. Chapter 6 presents a lively
skit` in which a search is made. for the TV industry's "rviost Important
Person."

Rosen: Winifred. Ralph Proves the Pudding. Doubleday Publishing Co.
Ralph stars in a TV commercial. For younger children.

Silverstein, Shel. "'Jimmie Jet and His TV Set," Where the Sidewalk Ends
Harper andRow Publishers, Inc., 1974. A humorous poem about.a boy
who watches sn much TV that he turns into one.

FILMS FOR ELEMENTARY STUDENTS

Anchor Man. (CBS TV) (15 min.) from CBS Films, 445 Madison Ave:,
New York, NY 10022. About news anchorman Walter Cronkite and
the filming of TV news.

The Electronic Rainbow: TeleVision. (23 min.)Troin Pyramid Films. How
'television has developed, how it works, and how it is used.

Frame by Frame: The Art of Animationi (13 min.) from Pytamid Films.
Box 1048, Santa Monica, CA 9040. A simple approach to film-
Making.

How to Watch TV. Xerox Education Publications,4250 Fairwood Ave.,
P. O. Box 444, Columbus, OH 43216. (Four strips, 7-8 min./each)
"News and Documentaries", "Dram4 and CoMedy", "Adveting"
and "Learning from Televitrion". For Grade 5 and up. (

Seeing Through Commercials (15 min.) from Vision VIrns, 0. Bqx
48896, Los Angeles, CA 90048. 'Techniques of sel
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The Six Billion SU Sell (15 min.) Consumer Report Films, Box FF-3, 256
Washington St., Mount Vernon, NY 10055. Child's guide to TV com-
mercials.

TV: Behind the Screen (151/2 min.) from Churchill Films. How TV shovi,s
are made.

A TV Guide: Thinking About What We Watch (I'? min.) from Churchill
Films, 662 No. Roberts On Blvd.,- Los Angeles, CA 90069. Examines
stereotypes and other misinformation .found in shows and commercials.

PUBLICATIONS FOR TEACHERS AND PAREN'ti

Arlen, Michael. living Room War. Viking Press, 625 Madison Ave.,
New York, NY 10022

Barnouw, Erik. Tube of Plenty: The Evolution of American Television.
Oxford University Press, 16-00 Pollitt Dr., Fair Lawn, NJ 07410.

Berger, Arthur, The TV-Guided American. Walker & Co., 720 Fifth
-Ave., New Vork, NY 10019. 1/

Comrittee on Children and Televisipn. Children and Tekyision: A
.Geiteral Bibliography. 1511 Masonic Ave., San Francisco, CA 94117.
The Committee also publishes a newsletter.

Fireman, Judy. The TV Book. Workman Publishing Co., Inc., 231 E.
5Ist Stret, New York, NY 10022.

Gill, Nancy. "TV & Kids: What One Teacher Has Done," Learning,
. October 1979, pp. 46-47.
Goldstein, Arnold P. and Leonard Krasner, eds. The Early Window:

Effects of Television on Children and Youth. Pergamon International
Library, Pergamon Press, Inc., Maxwell House, Fairview Park, Elms-
ford, NY 10523. A summary of the research translated.

Kahn, Linda. "A Practical Guide to Critical TV Viewing Skills,"
Learhing, October 1979, pt.. 32-34, 90-92.

Kahn, Linda. "TV & Kids: What You Can Do," Learning, October
1979, pp. 47-49.

kay, Evelyn.The Family Guide to Children's Television: What to Watch,
What to Miss, What to Chance, and How. to Do II. Panther Books,
Inc., 201 E. 50th Street, New York, NY 10022.

Larrick, Nancy. "TV and Kids: What Teachers Are CoMplainung
About," Learning, October 1979, pp..44-46.

Lefkowitz, Eron, Walder, and Huesmann. Growing Up to Be Violent.
Pergarnon Press, 1977; Maxwell House, Fairview Park, Elmsford, NY
105.23.

Lesser, Gerald S. Children and Television: Lessons from Sesame Street.
Random House, 201 E. 50th Street, New York, NY 10022.

Mankiewice, Frank and Joel SwerdloNv. Remote Control: Television and
the Manipulation of American Life. New York Times Books, a
division of the New York Times, distributed by Harper and Row, Key-
stone Industrial Park, Scranton, PA 18512 .

Newcomb, Horace, ed. The Critical View of Television. Oxford Univer-
sity Press, NeW York.

.v Noble, Grant. Children In Front of the Small Screen. Sage Publications,
1/4). 27S So: Beverly Drive, Beverly Hills, cA 90212.
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Potter, Rosemary. New Season: The Positive Use of Commercial Televi-
sion with Children, Charles L. Merrill Publishing Co., Columbus, 011
45216.

Potter, Rosemary. "TV Talk", monthly column, Teuther.
Schramm, Wilbur, Jack 1.yle, and. Edwin B. Parker. Television in the

I.ives of our Children. Stanford University Press, Stanford, CA.
The Surgeon General's Scientific Advisory Committee on Television and

Social Behavior, U.S. Government Printing Office, Washington, D.C.
20402.

Teachers' Cuides to Television, Teachers' Guides Co., Teachers' Guides
to Television, 699 Madison Ave., New York, NY 10021.

Winn, Marie. The Plug-In Drug. Viking Press, 1977, 625 Makon Ave.,
New York, NY 10022.
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No. 2: Second Year Experimental Evidence. East Lapsing, Mfehigan
State Univerlity, 1975. (ERIC Dbcument Reproduction Service -No.
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Patterns of Use." WAsbington, D.C.: U.S. Government Printing.
Office, 1972.
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SEDL MATERIALS
TO TEACH
CRITICAL TV
VIEWING SKILLS

TEACHER CUE CARDS

Objectives and Criticpl Viewing Skills Presented:
To mesh critical viewing,skills practice with teachers' curriculum ggals;

to increase awareness- T.V programming content and style; to teach
disclitnination of programming details e§sential to comprehension; to

encourage evaluation of what is viewed. '

Distinguishing Program Elements Many cards,deal with discriminatory
use ''of music, color, sets, scene

changes, and other production ele-

ments.

Understanding Psychological Some cards call for analysis "of

Implication of Advertising commercia1 messages, target audi-
ence, intent, and vocabuktry. Stu-
dents are required to infer conclu-
sions, about the nature of commer;
cials in discussion questions.

Distinguishing Fact From Several CUE CARDS require -stu-
,. dents tp. distinguish realistic portray-

Als from non-realistic. Distinctions
ubetween impossible/possible actions,

as well as recognition of charac-
terization and plot distortions are
called for.
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Understanding Style of
Dramatic Presentations,
Public Affairs, News,
and Other Programming

Understanding Content of
Dramatic PresentatiOns,
Public Affasirs, News,
and Other Programming_

Recognizing and Appreciating
Differing Views

Making Judicious Use
of Viewing Time

Understanding Relationship
Between TV Programming and
the Printed Word

(lir CARDS call for distinguishing
stylistic elements of provamming.
(e.g. "How are 'bad guys' por.-
trayed?")

CUE CARDS call for distinction of
details necessary to plot com-
prehension, as well as discussion of
news, weather, and debate programs'
content and meaning.

Students are asked to make -critical
judgements and defend t heir-
positions; debate is introduced,-
contrast b6ween TV "portrayals"
vs. "real" counterparts is explored.

Various cards feature compilation
and evaluation of amount and type
of student viewing

The relationship between scripts and
programming is featured in several
cards; students are asked to compare
"the TV version" with the written
version of biographies, news, etc.

Rationale:
The SEDL staff felt ih'at, in order to insure use of critical TV viewing

skills' curricillum 1)9 teachers, it would be necessary to create an innovative
and simple support system, rather than another seperate curriculum for
almady over-burdened teachers.

Therefore, TEACHER CUE CARDS were purposefully designed to teach

. existing curriculum concurrently with critical TV viewing skills. Teachers
are evcouraged to make use of their students' viewing habits and experiences
jo meet their own curriculum gOals. By heating television as an educational
resource, SEDL encourages teachers to utilize it in the classroom.

Bearing in mind the grade levels include in the project's target audience,
many of the exercises and activities are on a basic level, such as cards
requiring simple counting and use of the alphabet. Others teach vocabulary,

current events, weadur, and matk. Suggested discussion questions reqnire
childten to draw inference front these exercises and make judgements based
on the data they have been asked to gotnpile. lri addition, all TEACHER
CUE CARDS zall ler attentive discrimination of detail and subsequent
appraisal, enhancing critical viewing Skills' goals. In this way, confent
vieked on TV can-be used by the teacher as a springboard to disCuss or,
eniciai the subject in the classroom, thus encouraging teacher use of the
materials.

,a4



4

STUDENT. MATERMLS
THE FLUX; FABLES

I. "SEE-MORE 'FINDS A ERIENIE'
The (ties:lives are to help young children have a more realistic view of

TV., to create an awareness of TV as a potential way to see more of the
world, to stimulate curiosity about TV, and to increase general

knowledge of TV.
Synopsis. See-More, a curious green frog, leaves home to see more of

the world and learns abOut TV. See-More me* a fish, appropriately
named Tuner-Fish, who is addicted to TV watching. Seeing TV for the
first time, the curious frog questions how the pictures get into the box.
See-More decides to learn moie about TV before watching further.

Critical TV Viewing Skills Presented.

Making Judkions tJM of
Viewing Time

Recognizing and Appreciating
Differing Views

1

c.

Discusses "play time" vs. "TV time"
for Tuner-Fish and suggests planned
viewing.

!ee-M ore's view of TV as a window on
the world is explored. The story
presents differing views and uses of
television by Tuner-Fish, Ali the cat,
and the TV technicians.

Research Basis. Studies indicate that children take television and its
progrAming for granted as part of their everyday lives. Thus, they tend not

to queslion programming origins. Research also indicates that both parents
and children frequently misjudge the amount of time spent viewing TV.

Rationale. See-Mores curious character is designed to re-awaken children
4o the wonder of television.and ate world arottnd them.*By contrasting See-
More's desire to "find out where TV come§ from" with Tuner's passive
acceptance of programming, children's curiosity is stimulated.

2. "SEE-MORE FINDS OUT THE FACTS" .

The objectives are to familiarize students with the procesS of making
TV programs and commercials and to create an awareness that TV
programming is planned and produced rather than being real life. 4.

Synopsis. See-More Frog engages in several adventures 'and misad-
ventures in the big city while attempting to find out about TV. The
curious frog visits a TV studio, discovering where and how TV
programs ad commercials are mads. See-More learns about thg
equipment and people involved 'in producing a TV program and
discovers that TV programs and commercials rely upon planned scripts.

Critical TV Viewing Skills Presented.

Distinguishing Program
Elements

Undeultinding Psychological
Implications of Advertising

Distinguishing Fact From
Fantasy.

See-More , finds out how a 'TV
program is produced.

See-More finds out the purpose of
commercials and how they are
made.

See-More learns about acting.
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Understanding Style of' See-More learns about audiences
Dramatic Presentations, and game shows.
Public Affairs, News, and
.0ther Programming

Understanding the Relation See-More learns -about scripts and
Between TV Programming and N writers and their purpose.
the Printed Word

Research Basis. Studies indicate that very young children generally
are unaware of "how pe ple get in the TV At later ages, children
remain unfamiliar wit sets, writers, cameras, actors, and
commercials. This slot supplies basic information on TV. product4n.

Rationale. The character of See-More as a curious frog who braves
danger in the city to find out about TV is further developed in an
advenve ftninat.

3. "TUNER'S TUNE-IN CUIDE"
The objectives are to increase students' awareness and knoMedge of

TV program formats, and to suggest the value of planning and using TV
viewing time wisely.

Synopsis. Deciding to 'explore the possibilities of TV viewing, See-More
discovers difkrent kinds of TVA shows in the TV program listings. See-
More relates what he has learned to Tuner and points out the value of
planned, selective TV watching: Tuner-Fish begins to realize the value of
planning his TV time.

Critical TV Viewing Skills Presented.

Making Judicious Use of
V kewing Time

Distinguising Fact From
Fantasy .

Uatiablanding Content of
Dramatic Presentations,
Public Affairs, News, and
Other Programming

Understanding Style (kf
Dramaiic Presentations,
Public Affairs; News, and
Other Programming

See-More alerts Tuner to the variety of
viewing posbilities and the value of
planned viewing.

Tuner learns the Oifferences between
documentary and fiction, news, and
westerns, etc,

Tuner learns the difference in content of
different shows.

Tuner learns about different shows and
their styles of presentation.

Research Basis. According to several studies, children generally tend to
watch only a few types of shows in an unplanned manner.

'Rationale. See-More's excitement and desire to share what he has learnei
with Tuner is the vehicle to teach children.about different types of shows.
Planning viewing time is stated as advirtageous so that children may watch
different types of shows 'as well as have time 'to play. In this way, the
message is put in nonmoralizing terms.
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THE SUZIE SWIM'S

4. "SUZIFS BROKEN "IV"
The objectives are to increase students' awareness of alternative ac-

tivities to TV viewing, to encourage judicious use of TV viewing time,
and (o. model (he possiNe favoraNe outcomes of turning off the TV.

Synopsis. Suzie and her family are forced to find other pastimes while
their TV set is in the repair shop. Suzie rediscovers bike riding, tree
climbing and visiting with her neighbors. he family rediscovers taking
walks, going to movies, reading, and after-dinner games. When the TV
set is repaired, Suzie and her family decide to continue their new, ac-
tivities and to he more selective in their TV viewing.

('ritkal TV Viewing Skills Presented.

Making Judkimis Use of
Viewing Time

Distinguishing Fact From
Fantasy

Suzie and her hrmily rediscover family
activities and other alternatives to TV
viewing.

duzie contrasts what Wonder Woman can
A) vs. what she can; what the Waltons do
after dinner with what her family does.

Relearch Basis. In general, childrien and famis do not realize how much
of their time is takeo up by routine TV watching and how many family-
oriented or social activities they have given up.

Rationale. The purpose of this and. other SUZ1E STORIES is to model
changing of viewing habits. The idea of spending family time together in
waYs other !hat) wawhing TV is presented in an attractive ligTh. Research
indicates that families' tend to become heavy TV viewers through lack of
awareness. Increasing awareness may ) more selective viewing habits.

.7

5. "SUZIE MAKES THE M AU"
The objectives are to in ease students' awareness of psychological

implications ,of advertising, o increase awareness of non-nutritional food
commercials directed toward children, and RI-model criticaj evaluatiOn of
commercials. ,

Synopsis. Suzie plans a day's meals for her family, choosing from food
commercials she sees on TV. She becomes overwhelmed by the com-
mercials and it isn't until the TV is turned off that she realizes that her
menu, made up of foods from TV commercials, _i not nutritionally
balanced. With her mother's guidance, she decider to make het: own
menu after all.

Critical TV Viewing Skills Presented.

nderstunding Psychological
Implications of Advertising.

s

Recognizing and,Apprecia ling
Differing Views

_5R

TV commercials influence Suzie
when she i hungry; attractive style
of cpmme s is compared with
other announc ents.

Suzie learns the ifference between
commercials id public setvice
announcements.
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Understanding Content and
Style of Dramatic Presentations, announcements.
Public Affairs, News, and
Other Programming

Research Basis. Studies on children and TV advertising indicate:
a) children respond most to food commercials when they are hungry;
b) children most often request products portrayed as "fun" in com-

mercials;
c) children younger than the age of roughly seven or eight cannot

distinguish between commercials and programs and do not recognize the

pur nose of commecials.
Rationale: Children can identify with Suzie, who k an average child

overwhelmeil by TV commercials. Portraying the results of commercials'
__influence on Suzie in a humorous way points out the possible outcome of

choosing foods only by commercial. Commercial intent is also contrasted
with public service announcement intent. The value of "thinking for
yourself" is stressed.

Commercials ,vs. public service

6. "FAMOUS SUZIE"
The objectives are to increase students' knowledge 'of TV news and its

dependence on other media, to suggest ways of checking TV news ac-
curacy, and to Model critical viewing.

Synopsis. Suzie is interviewed for a TV news show when she wins a
poster contest. During the news broadcast, she discovers that TV in-
terviews and filming are planned, but that they are affected by unplanned
occurrences such as fires. She is annoyed that her interview is cut short.
In discussion with her parents, Stizie learns about editing and other
aspects of TV news proquction.

Critical TV Viewing Skills Presented..

Distinguising Program
Elements

Distinguishing Fact From
Fantasy

Recognizing and Appreciating
Differing Views

Understanding the Content
of Dramatic Presentations,
Public Affairs, News, and
Other Programming

Understanding Style of
Dramatic Presentatitms,
Public Affairs, News,
and Other Programming

Understanding the Relation
Between TV Programming
and the Printed Word

TV news' emphask on visual stories and
reliance on videotape.

Suzie protests the staging of her interview
and its .portrayal on TV news as "what
really happened."

Suzie learns about the varying importance
of TV news stories to different viewers.

Suzie notes news symbols for "econ-
omy," "peace talks," strikes, etc.

Suzie learns about style of TV news
presentations. She recognizes her own
interest in visually exciting stories, such as
the fire.

The dependence of. TV.news on print and
the ability to cross-check TV news with
the newspaper are discussed.

Research Basis. Children's lack of interest in the news and their inat-
tention to it is frequently commen'te0 upon in research literature. Also,
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cluldren are generally unaware of industry and time constraints on news
reporting and concepts such as editing.

Ralionale. Most children would become vet y excited if they were in-
terviewed by a TV repotter. They would watch the TV newt to see them-
selves. Sulie's vague comprehension- of TV news content and her chagrin
that her story is cut short offers the vehicle by which to Iransmit much in-
formation about TV news production and its tendency to expend much
broadcast time on stories which are itsy to present visually. Children can
identify-with Surie, and her asking questions provides children with a model
of critical TV viewing.

7. "TONY LOOKS AT FAMILIES"
Tlie objectives are to model critical TV viewing, to encouiage critical

evaluation of TV content, and to increase awareness of TV distortions.
Synopsis. While watching TV, Tony wonders why he doesn't see

families like his own. He asks an adult neighbix who cares for him
after school what a "housekeeper" is, and wW-his mother doesn't
have a housekeeper. In addition, Tony questions why there, are not
families like his. Finally, Tony realizes that i; is not the size of le
family that is important or how much money a family has. Rather,
how they feel about each other is the important factor that make a
family: 4

Critical TV Viewing Skills Presented.

Distinguishing Fact From
Fantasy

Recognizing and Appreciating
Differing Points of View

Understanding Content of
Dramatic Presentations,
Public Affairs, News,
and Other Programming

Understanding Relation
Between TV Programming
and the Printed Word

Tony questions TV's protrayal of
big families and of single-parent
families.

Tony sees TV's portrayal of.what is
desirable as to family structure and
behavior contrasted with bis own
family.

Tony learns to see hidden messages
in TV content.

Tony learns about scripts.
6..

Research Basis. Content analysis of current TV programming reveals
a general tendency to emphasize middle-class two-parent families. There
are only a few portrayals of ,single-parent families.

Rationale. Despite statistics showing a growing number df single-
parent families, the majority of television programs about fatnilies
concern a large, intact, middle-class family. Since children sometimes
feel that TV portrayals picture the way. one should live or behave, they
may not feel positively about their own families. Thus, they have
difficulty identifying with favored TV characters a_ad justifying their
own situation. Through discussion with his mothlF, Tony learns that
every family. does not have to be like the families or) television: The
story models the emoluating of the reality of TV portrayals and the
expression of`family values as superior to TV values.

4tr
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II. "JUANA caws SHOPPING"
The objectives are to increase awareness of advertising, to encourage

evaluation of commercials, and to model consnmer decision-making
based on commercials.

Synopsis. Juana and Rudy have .a dilemma as to whio to buy their
mother for a Christmas present. Then the see a TV commercial for a
kitchen gadget "n o special sale." They pi I their money and go to buy
the article. There they meet a friend who tells them his mother did not
like the gadget. Juana and Rudy inspect the product carefully and agree

' to .decide for themselves what would make a good present after com-
parison shopping.

Critical TV Viewing Skills Presented.

Understanding Psychological Juana and Rudy arc influenced by a

Implications of Advertising product on "special sale"; and by
conunercia I representation of the
product as being a good gift.

Recognizing and Appreciating Jitiana and Rudy consider whether
Differing Views their mother would feel that a product

is a good gift becanse a commercial
says so.

Research Basis. Research indicates children are easily influenced by
television advertising; commercials of certain types of products appear to be

directed specifically towards children looking for gift choices at certain
times of the year..

Rationale. Children are often attracted to gadgets and are easily per-
suaded by TV Commercials.- The story is-designed to present alternate*
sources of information as a basis for a buying decision.

I.

4
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.9. "A COWBOY COMES TO DINNER"
The objectives are to model critical viewing, to exjilain some origins of

and reasons for TV stereotypes, to increase awareness of TV distortions,
and to clarify the difference between historical accuracy on TV and
moitern life.

Synopsis. Jason comes to Jennifer's house for dinptr. While watching ,
TV, an, old Western movie comes on in which all Indians are depicted as
bad. Jennifer becomes angry and turns off the TV, and Jason is in-
dignant at the unfairness of the movie. Mrs. Redbitd explains why writers
are not concerned about fairness in script writing sometimes. She stales
that, even when "tying to be fair, script writers may make mistakes about
Indians and other ethnic groups. She advises that everyone should
gnestion whether a TV portrayal is truthful if the story presents only one
side.

Everyone sits down to dinner', but Jason is apprehensive because of a
documentary about Indians he has seen. He is relieved when dinner..is
roast beef, and confesses he was afraid it might be dog. Jennifer is
annoyed but MrS. Redbird laughs. She explainS that while it is an ac-
curate historical fact that the Sioux considered dOiz a treat, she and
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Jennifer were not Sioux. Also, she explains that dietary habits Irve
changed in the last 150 years. Jason apologizes and Jennifer confesses
thought he might ask for bead's because he is a cowboy Jasons states he
hates beans. and the story ends on a good-humored note.

Critical TV Viewing Skills Presenied.

Distinguishing Jenni fer and Jason learn about
Program Elements writers' intent in TV shows,

Distinguishing Fact
From Fantasy

Recognizing and Appreciating
Differing Views

Uniderstanding Content of
Dramatic Presentations,
Public Affairs, News,
and Other Programming

Understanding Relation
Between TV Programming
and the Printed Word

A distinction is made between
documentaries and fiction .

Jason learns an lodian point of view;
Jennifer learns about a TV writers'
and settler's points of virw.

Critical viewing of story and un-
derlying message by , 'Jason and
Jennifer; how documentaries may
mislead; the role of research in ac-
curacy of TV shows.

Jason and Jennifer learn about scripts
and how they are used.

Research Basis. Children often are unaware of siptle undertones of TV
programming.. Additionally, they generally do not restion historical ac-
curacy of TV shows and movies.

Rationale. Studies in the field of social learning indicate that children tend
to believe TV's information when they lack another source. It seems
reasonable, then, that modern-day cowboys and Indians would have strange
misconceptions about each other. Therefore, the point is made about
distortions of historical events and the difference between accurate
historical statements and modern life. Further, the point is made that a good

way to identify distortions is to obserye whether a TV story seems One-sided.

TY FROG LOG
")

The objectives are to increase awareness of amount of type of viewing,
to increase knowledge 9f available types of programming, to encourage
evaluation of how viewing time is spent, and to increase family in-
teraction about viewing and planning.

Critical TV Viewing Skills Presented.

Making Judicious Use
of Viewing Time

Understanding the Style
of Dramatic Presentations,
Public Affairs, News and
Other Programming

62

Children are asked to plan their weeks'
viewing time in advance with the help of

. their parents.

Symbols for different types of programs
are presented on the chart. Students are to
identify the type of program they have
chosen, and draw in thesymbol for it.
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lInderstanding Relation Children must use newspapers and I V

Between TV Programming pengrain guides to rind out what

and the Printed Word programs are scheduled .

Research Basis. Research findings reveal that both parents and children

frequently mi$judge the amount of actual time they spend viewing 'TV.

According to several studies, children generally tend 'to watch only a few

types of shows and this viewing is in an unplanned manner. Also studies

have shown that parental guidance in selective and controlled viewing has a

positive impact on the effects of TV on children as well as on family in-

teraction.
Rationale. To create awareness of actual time spent in TV viewing and to

encourage planned and selective viewing, a simple,and attractive chart was

devised which would encourage children and their parents to use it. The TV

FROG LOG has simple instructions for its use. It can be used alone or to

reinforce the skills taught in "TUNER'S TUNE IN GUIDE". Besides
teaching planned TV viewing, its use incidentally tvaches reading and, \\
writing.

THE TV DISCOVERY GAME

-The objectives are to increase awareness of program details, to increase
knowledge of program formats and styles, and to encourage evaluation
of what is being viewat

Critical TV Viewing Skills Presented.

Questions require identification of
various program elements such as
scenery, time and weather Changes..

. -

Eifie set of cards asks questions about
commercials being shown, i.e. "Who
is this produo for?"

Some questions ask if families por-
trayed in the program are similar to
the child's, etc.

Questions require identification of
details necessary to comprehension of
plot and style.

Distinguishing Program
Elements

Understanding Psychological
Implications of Advertising

Recognizing and Appreciating
Differing Views

Understanding Content and
Style of Dramatic
Presentations, Public Affairs,
News, and Other Programming

Research Basis. 'Studies indicate that children take television and its
programming for granted and thus do not question programming origins,
motivations, or expres'sions of fantasy as reality. They also have difficulty
following a storyline. Other studies show that young children cannot
distinguish well between prbgramS, and commercials and do not recognize
the purpose of commercials,

Rationale. In order to encourage a, questioning approach to TV viewing, a

game board was developed for eleMentarV students to be played while
watching TV. By answering questions whic'h call for attention to detail,
students' a*areness of progrpmming elements is increased. By answering
questions which call for value judgements, a student is forced to choome

the perceived "right" 'answer. Parental intervention in judging right or
wron4 answers is important to nultify or enhance the effects of TV- on
children,
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FAMILY MATERIAIV

TELEVISION: A FAMILY FOCUS

I. "FOR PARENTS ONLY . . . LEARNING TO USE TV"
The objectives are to increase awalleness of the prevalence of TV and

its influence on family life, and to suggest ways to make TV a positive
experience in the family.

Synopsis. Television is such a part of American life that many do not
give it a second thought, yet it has great impact upon family life. Direct
mediation, indirect mediation, and the springboard techniqpe are ways of
watching TV with children to insure that parents Hay an active rather
than passive part in TV viewing. Controlled_ content, selective viewing,
and limited viewing constitute the what, why, and when of TV viewing.
These arr, suggested to parents as reasonable approaches to use with
children tc\ establish good viewing habits. Talking with children about TV
is further emphasized by the children's story, Suzie's History Lesson.-
Subjects discussed include animation, the economics of the TV industry,
dramatic conventions, and details specific to historical eras. Children are
encottraged to look beyond what they see

Critical TV Viewing Skills Presented.

Distinguishing Program
Elements

Making Judicious Use of
Viewing Time

Understanding the Style
and Content of Program
Formats

TV_ Bingo Game encourages children to
look for specific elements in television
programming.

Selective Viewing, the Why of TV Viewing
and Limited Viewing . . . The When of
Television encourage families to make
judicious use of viewing time.

Children's Story Time: Suzie's History
Lesson explains how cartons are made,
dramatic conventions, and provides a good
example of parental mediation.

Research Basis. Many parents are unaware of the potential impact of TV
,tipon children. Furthermore, many studies on family use of television and
the influence of TV on family life have found that children learn more from

P TV if an adult mediates their, viewing by explaining what is happening or
making a few comments at appropriate places.

Rationale. The effects of television on the family have only been focused
upOn in recent years by popular press. Families are only beginning to
become aware of-thejpfluence of TV upon family life. Little has been done
to encourage them to make changes and to giye them ideas for instituting

( those changes. SEDL staff approach is to create awareness and to provide
Ale solutions to problems without making parents feel.guilty abqut _what they.

--are not doing or what they should be doing. Recognizing there are several
parenting styles, SEDL has attempted to provide positive and useful ideas
froth which parents may choose.
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2. "WHAT IS YOUR PRIME TIME?"
The objectives are to increase awr\ireness Of the amount of time a

family spends watching TV, to help families determine relative im-
portance of TV viewing within the family, and to help families set

priorities for family activities,
Synopsis. There is only so much time available in life. Many thengs

compete for time and attention. TV often has the kmdest voice. Most
faMilies have no idea how much time is spent watching TV in their home.
Some people even feel they have very little control over TV in their lives.
The aCtivity'diary and stories provide a useful way of examining what is
happening to a family's time.

Critical TV Viewing Skills Presented.

Making Judicibus Use
of Viewing Time.

Understanding Style and
Content of Dramatic
Presentations, Public
Affairs, News, and Other
Programming

The section for adults, along with the
Quick Quiz and the insert, call attention to
the amount of viewing a family does.
Families are encouraged to compare ac-
tivities they engage in with what they
would like to do, thereby establishing
priorilies for use of time. The Suzie story,
THE BROKEN TV, and the discussion
questions call attention to the importance
of other activities besides TV viewing.

The Search and Circle section for children'
focuses upon different kinds of. television
programs.

Research Basis. Studies on family use of TV show that parents frequently
underestimate the amount of time that they and their children spend wat-
ching TV. Assessment instruments or diaries of TV viewing have proved to
be useful in establishing awareness of and change in TV habits.

Rationale. Again, the object in presenting the family materials is to create
an awareness, but not to make parents feel 'guilty. Parents are encouraged to
feel that they do indeed have controf.of their lives and the lives of their
children. Useful apprvaches are given for gaining control of their time. The
Homemaker's Ode to Television represents one way TV is used in some
American homes.

3. "LEARNING FROM TV"
The objecti'ves are to present the idea that children learn from their

total environment, of which TV is a major part, to note that what is
learned is sometimes accurate and sometimes misinterpreted, tci establish
the idea that TV can be a positive or negative teacher, depending upon
the use made of it, and to entourage families to make TV a positive
influence in theit children's lives, an educational resource by guiding their
use of TV.

Synopsis. Children learn +from TV but what they learn may not be
accurate. Parental commedts do a lot toward helping them understand
concepts presented on TV and the real world. Properly used, TV can be
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an exciting educational resource. II can he as useful as the family chooses

to make it.
*Critical TV Viewing Skills Presented.

Distinguishing Program
Elements

cle

The TV Ringo game in the

children's act ivities focuses at-
tention on details-often overlooked,
such as camera :angles and shots,
music, kinds cif tV programs, etc.

Suzi..otes the details that
appear i commercials often
misconstrm by children. She

learns about sets, costuming, and

acting.

Really Suzie teaches the purpose of
commercials and that they do not
always.portray life accurately.

Suzie notices the differences
between TV portrayals and people
she knows.

Research Basis. Research evaluating Sesame Street revealed that children

whose mothers watched with them learned significantly more than those

who watched alone. Studies have shown that very young_children cannot

distinguish between commercial and regular programming. Parents can be

helpful inmaking that determination.
Rationale. Many ..families see little educational value in TV, rather they

see it as strictly a form of entertainment. Even the negative aspects of TV

viewing can be used positively if adults take time to interject a few com-

ments about their values and why they feel the way they do about things they

see on TV.

Understanding the Psychological
Implications of Advertising

DistingUishing Fact
from Fantasy

4. "COPING 'IVITH COMMERCIALS"
The objectiv.4re to create an awareness among parents of ways in

which children pereeive commercials; to heir parents help children in-
terpret the purpose of commercials correctly; to point out how eating
.habits are influenced by TV; and to help parents and children understand
selling techniques.

Synopsis. Parents are often not aware of ihe effects of commercials on
children. Many children'clo not have sufficient maturity to understand
that the purpose Of a commercial is to sell a product. Parents can teach

* children the purpose of commercials and the persuasive techniques used.
Family activities suggest ways to help children become more _critical
viewers of TV commercials. The story, "Suzie's Salesman Makes a Sale,"
helps children understand sales techniques.

Critical TV VieWing Skills Presented.

Understanding the PsycholOgical The purpow Of commercials and
Implications of Advertising selling techniques are covered in

detail.
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Research Basis. Studres show that before the age of 8, children have
ditficti y differentiating between TV commercials and prOgrams. They do
not seem to be able to understand the purpose of commevials. There ap-
pears to be a definite relationship between children's age and their ability to
tell the difference between television programs and,the commercials, just
there isbetween age and general cognitive development'.

Rationale. Commercials seem to be One of the prime concerns of parents
in dealing with children and television. For this reasoh, frin mine issue of
"TELEVISION: A FAMJI Y FOCUS" is devoted to the subject. The
format follows the other issues, providing articles for parents', stories and
activities for the children-.

5. "HATING TV IN PERSPECTIVE"
The objectives are to encourage parents to look at what TV is telling

children about the world in which they live; to point out distortions and
stereotypes that occur, especially pertaining to portrayal of occupations,
sex roles, and family life.

Synopsis. The article for parents pdints out where distortions and
stereotypes are likely to occur on TV and suggests pointing them out to
children. Much of real life is never shown on .TV. Parental conversation
with children can do much to dispell misconceptions and to inCrease
understanding of the real world. The story for children, "A Cowboy
Comes to Dinner," deals with the stereotypic views of Indians held by a
'rancher's son. When he meets an: Indian girl and visits her home, he finds
that the life sRe leads is not too different from his own. Questions for
family activities provide further insights into occupations and family
portrayals. on TV. The Search and Circle section concentrates on TV
vocabulary.

Critical TV Viewing Skills Presented.

Distinguishing Fact From
Fantasy

Recogni zing and Appreciat.
ing Differing Views

The unreal port rayial of most oc-
cupations,' seN roles, and fafnily life is

noted.

Attention is called to the different
structures of the family in the United
States.

Research Basis. Studies have revealed that children get most of their
occupational information from TV. Since only six out of ten characters have

an identifiable oecupatibn and one out of four is shown in the field of life
prOtection, 'and the,majority are played by men, they may be getting the
wrong ideas about jobs.

Rationale. Since children have a difficult time distinguishing between fact
and fantasy, and the incidental intortnation presented on TV is not always
an acctwate portrayal of real lift, an entire issue concentrates on these

problems. It is hopecLthat parents can be made aware -of distortions alld
stereotypes and will point them out to children. In this way, even misin-
formation and distortion can be used in an educational way.
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Dr. Charles R. Corder-Bolz
Director, Learning and Media Reseirch
Southwest Educational Development Laboratory

211 E. Seventh Street
,. Austin, TX 78701

Dear Dr. Corder-Bolz:

This is to fnform yoir ihat I coriducted a Critical Television Viewing

Skills Workshop

(date)

(place)

'(length of workshop)

(group or organization)

(number attending)

(who attended - parents, teachers; etc.)

(any additional .comments)

Enclosed are handouts/publicity used in conjunction wah the workshop.

Sincerely,

. Address:.
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