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ABSTRACT . \
- Lists of issues and research questions related to

high schdol tournalism, synthesized from survey responges of 21.
journalism educators and from articles published in seven major
fournalism publications from 1974 through 1979, are presented in 'this
paper. Questions ‘are arranged accordina to foyr pajor categories, and
questions from.the literature~\and from tpy u:veyed educators are

listed separately. The four categories and some of their subdivisions.

are as follows: (1). student publications and the journalism
class--publication content and forma¥, staffing, evaluation %y
publicatio%i?\iusiness policies, eftectiven(ps of the journalil
proqra-.,aﬁﬁ alternatives to traditional journalisam experiences. (2)
the publication udviser pnd ‘journalism teacher--tes#ching methods and
problems, adviser and teacher roles, sources of assistance, and
adviser qualifications. (3),advisér and teachér training--the guality
and:content of tfaining programs, and contact betvéden
teacher-trainers and advisers of teachers. (4) legal and ethical
{ssues--the epvironment in which student publications are published,
censorship guidelines and policies, sources of information and -
dssistance, and the extent of legal and ethical problenms. Tha paper
concludes by summarizing concerns and reuearch needu related to gigh

. school journalism. (GT)
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A Research Agenda for Journalism in the Secondary Schools
"The.essential prebings'of communication research to eetablish
new insights and validate new methods are caught between the

inscrutable language of the researcher and.the stubbornnes?
with which old concepts persist after they are disproved."

L4
X N h A ATk

Rationale

When. Captive Voices was published six years ego2 it wad both praised and

condemned, as befitting qny'groundbreaking work: ‘Its'attempt to assess the

state of high school jodrnéiism in America was said to be too negative in’

3

tone and based on\iaulty data collection.” In 1_9764 and again in 1979°

indivi&uals followeg up Captiee Voices, and even those assessments were
. . . ¢ - . ~
criticized.6 ; -

. But Captive Voices may have done for high school journalism whap.ihe

1969 U.S. Supreme Court landmark of Tinker v. Des Moines Independent School

Distrig§7 did for student rights. Tinker did.not give the school personnel

or even the lower courts, a neat package~or a ¢/lear message, but it did offer

-~

enough incentive that thGUSands of schools .became more "constitution conscious."

/\ » The tone of finality in both Tinker and Cap;ive Voices is ‘deceiving.
Eech is a point of departure, an impetus of sorts Lower courts since 1969

have refined Tinker sonnwhat But who has refined Captive Voices, clarifying

- the condition of high sch ol journaiism? If no students ‘had gone td court
after 1969- to test the pargmeters of Tinker. studeht rights would not he what
; \
they are today. But what have journeqism educﬁtors done about other concerns

of schojastic journalism? Nhat issues are being examined? WNhich problems

.remain? £ . a

This paper addresses these questions by presenting an asséssment of
%erceived research needs related to nigh.senool Journalism.' The list of
- issues and reseerch-questions is not exhanstive, but reflects concerns raised

Ly - / \ -



in recent pd)li\cations on scholastic journalism or by the journalism ;'(Im ators,
amost likely to condutt the research in this area. By identitying questions
that still plégue high school journalism and student publications, perhaps
soﬁe direction can be given td future researchers and would-be researchers

can be enticed to more clearly define the terrain sketthed broadly in Captive

) . -

Voices. ' ‘ >
N 1

Methodology
Two sources were us&d to identify research topics. First, the seven
major scholastic journalism qulfcations were examined for the years 1974

through 1979. Four of the seven--Quill and Scroll, Scholastic Editor, Photo]igﬁ,

and The School Press Review--are directed both to student journalists and” the

[

adviser/journalism teacher. Two others--Communication: Journalism Education

L)

Bulletin is from the Columbia Scholastic Press Advfsers Association. The

Lollege Press Review was examined for problems identified or researched at the
co]]ege leve] that might as appropriately be examined Within the hfgh school
context. | | . ' ‘ .
‘ These pub]iqat{ons, egpecially those for both'adviser/teacher and §tudent,

are degigned to help their reade}s deal with the'journalism demands and problems
‘they face e&ch day. Discussion of these current‘proplems often evolves from
the perégna] é;périences of’ the aq}hors rather than from a base of_embirical
qg;af/;Nonetheless, these journals provide the most effective conduit available
- ﬁ%or communicating with fhose intimately nvolved‘with scholastic jour‘a]ism.

" The publications reveal timely and practical concerns, suggest what research
is needed to help-resblve those immediate prob]éhs, énd‘provide an 1mportant‘

’

vehicle for conveying research results to affected persons.



ImplPcit in this synthesis is the realimtion that advisers and teachers

caught in the crisis-a-day world of student publications do not have, or will

‘ . e

not take, the time (and may not feel they hawve the_%kill%) to do the empirical
research on Fhe "state of the art" or the resolution of related problems.

That leaves thbs; charged with preparing journalismlteaChvrs and publication
advisens—-cnliege and university educators--with -the burden of pnpviding the

needed research. Most of these journalism educators have the technical skills

of the high school adviser and teacher, but are a step removed from the'dailx
x - - . .

pressures of producing a publication and consequently are more Qnterested in
contextual or theoretical concerns. 1
Resgarch topics dealing with the pragmatic and probiemntit are best
iden:ffied by examining the journals. College and university journalism
educators should be heipfu] in identifying phi]osophical and theoreticai
quéSiions. With this in mind aii 72. members of the Secondary Education
Division of the Association for Education in Journalism (AEJ) were sent a

one—page;que§fionnaire in February of‘1980. These members, most of them at
R .

) coi]eges or universities, were asked to identify "tne most important research

Y
uestions that need to be asked--and answered--regarding squndary school

1

uournaiism and/or student publications." They also were asked to identify
"scholastic journaiism—reiate? research projeéts“ they either were considerin§
or wéré invOlved with. Twentyfone respondents idenfified 59 issues or qugFtions
tha£ call for research. Eleven of the respondents said that they either were
doing, or considering doing,ﬁresearch on one or moré of the 59 issues.

The fp]]owing,\then, is a_synthesi§ of the practical and theoretical
research topins suggested by Journhiism educators and the authors nf articles
in scho]astic journalism pubiications durinn the past six yénrs. For clarity,
the questinns'acg subdivided within four categofies,'and questions from the

. _ ¢
literature and from the surveyed educators are listed separately.

14
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Suggested Research
Research questions can be classified into four genoral. somewhat
overlapping categories: ,

» .
" 1. Student publications and the journalism class: concerns dealing with

the production of a high school newspaper or yearbook or the composition of a
journalism or mss media class.

2y The“pyplication;advisgrgand journalism teacher: concerns of the adviser

and teacner in carrying out responsibilities related to those jobs.

. . ‘ !
3. Adviser and teacher training: concerns related to thg preparation of

publication advisers and Jjournalism or mass media teachers.

4. Legal and ethical isSues: concerns advisers, teachers,\students, and
[ R a .

publication staffs have in dealing with legal and ethical -issues.

N

Student Publications and the Journalism Class

-

In'u%is'category, problems of financial instability and insufficient

14
-

staff-were the most -common research topics suggested by the magazine articles

examined. Finanoial problems facing both newspapers,add yearbooks were discussed,

: and suggestigns for recruifing and retaining staff members were offered, but
with two exceptions, little empirical résearch wasﬁfound to haye been>done in
either area. 0ther~topits cited in at least three journal articlés but lackipg-

empirical bases are trends in and the value of yearbooks, a definition of

-~ !

news in a way that includes relevant off-campus events and phenomena, and ‘ _i

" . evaluation of the rating services. I

[

‘Although the journals included more articles that fit into this Category
'_"than into the other three--the ad\iser/teacher tratning advisers/teachers,
and legal-ahd ethical concerns--there was relatively little evidence of
\'empirical research in such articles pripted during this time. '

Isolated instances of research—based findings concerned measurement: of

).
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readability, proportion pf space devoted to women's sports and recreation,
_yearbook content analysis, evaluatl'on‘of leads , and the extent of student
purchasing power, ~Two or three studies-of how newspapers dealt with politics
;nu1t‘nmmtened financial cutsicks constituted the extent of-gmpirica] research
idéntified. ' ' " . Lo
The_ journal art_ic]es suggested research. topics in five areas of st?&t
pub?icétions and journalism class procedures: content and news gathering,
staffing, evaluatvon business policies, and the journalism class.
Content: (Questions here concern changes in the content and format of
the student:ﬁﬂﬂications in prﬁhari]y descriptive terms.
1.'How'ére the school newspaper and yearbook cnanging, and with what effect?
r 2. How is "news" defined by publitatién staffs.in schools and on newspapers
““of .differént sizes and in different locales?

R
' 3. How.is off-campus news dealt with in the school newspaper?

[}

4. Is political coverage'fn the student media related to the political

\

behavior of young people?

L}

5. To what-extent have sports pages changed to reflect the increasée in

women's ath]etics?'

. ™ - PP
6. What does a“content analysis of editorials 4in the_sthool newspaper
' reveal aboutttopics;tovered and positions held? A o
7. What de content and adverti3ing policies consiSt of and how effective -
are they? e - . | | .
8. Are staffs using surveys ta improve their publications? source feedback

. to check accuraty? readership surveys? What has been the result of such use?

9. How effective and extensive arebssue-oriented content surveys?

[ 4

10. How extensive]y has the magazine format been adopted by school newspapers? <

« What effect has the new format had on content? readership? L :

. t

b
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1. Who is using the\Student Press Service, how are they using it, why,

and with what effedt?

Staff' The practical problem of attracting and keeping, encouraq1ng,

and enriching the pub]ication staff continues to be a source of research

topics:

1. what recruiting techniques are most effective, and undqfﬂfpat

’ c1rcum5tances?

2. What are staffs doing to effectively boost and sustain morale?
/ $ B J .
3. Is the increasing nurber of employed students affecting publieations

staffs? If sozvhow'is:the problem being effectively dealt with?

4. How useful are~503per workshops? What are specific strengths and

» /

weaknesses? ’ ’ . .

5. What is the role of the local or regional workshop? How do these
. ¢ (

compare in attendance, content, and receptiveness with state ahd national

/

sessions? \\ .

6. Where and under what circumstaﬁées are membersxof the professiona]‘
media working with student journa]istS'in the schools?
7. How extenSive and effective are internships for high school students?

Are the media willing to cooperate? stuéents to participate? Why?

+

Evaluation: Part of keepi%g the staff, and keeping .it happy, is striving
t?:improve the pub]ication_and Journalism program. Several research topics
‘#ere suggested that relate to this cdncern: )‘ ‘

1. What ooes“one learn by examining, through a case study of a student
pub]ication, the school newspaper or yearbook within the cootext of the
schoo] and community? . . '.‘ B . (2

2. Hhat are the ‘most common pub]icatiOn problems cited ‘by rating service

\ * . /

j Udgesl‘? : ' ) ' o .
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3. How do students and advisers feel about the rdting services and what
are the services doing Eb deal with identified concerns?
4. What should be the role of regional, state, and national school

Fross organizations? How valuable are they? Why?

5. How do advisers and teachers feel about joornalism awards programs?

Business: Economic concerns received regular attention in the journalism
magazines. Several questions were raised by these articles:

1. How have the student media been able to increase their advertising

-

support?

2. what fund-raising activities have been successful? Nhy? e

3. How are yearbook companies selected? Are there common criteria?

Journalism Class: The journals devoted more attention to student

publications than to the journalism class per se. Some of the questions
suggested pertain to both the publications and the joonnafism class. A few
speci'ﬁc questions about the journalism class‘ere'suggested: I
| 1. What"is the purpose of the high school journalism class? Has this
roke changed in récent yea;%? Why? - S , ]
2. What does the joﬁrnalism class or mass. media class consist of? How
__much variety is tnezg)from one school to another? Is one type more-effective?
3. Has there been a dec]ine in the numdgr of journalism course offer;ngs
or student publications? To what do advisers/teachers and schoo? administrators
- attribute this?
Journalism edqcatons surveyed identified several questions also raised
. in recent journal articles. Mosf of the publicafion- and class-related
.researcn topics the educators cited, however, were broader and more contextual
-{than‘the specific hbow-to concern;\lhat got most of the.attentionhin the journals.

Some were mere extensions of the specific problems to a larger framework.
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The research concerns‘that educators cited mosi often had to do with the
value and benefits of work in scholastic journalism: Doés it make one a
%uccessfﬁ1~journalist? Is the experience valuable to all students? -Arq they
better writers than those who do not take a journalism class? Do they have a
bettb; grasp of the language? Is their work in a good publication progrém
‘correlated with later success in co]}ege and a career? Is journalism an
effective alternative to an Eng]igh class?.

Other topics the educators identifiéd in this category had to do with
the role of journalism and publications in the school, the effectiveness of
the joufna]ism program, alternqtive to traditional journalism experiences,

: . . ~
and journalism class procedyres.

F ]

Role of Journalism: Concern with assessing the position of journalism
_ _ , 4
and pliblications in the schools suggested several research questions:

1. Where does journalism belong in the high school curriculum?
2. How do administrators, faculty members, and school board members

view scholastic journalism? '
3. As a co-curricular activity, how much academic“éredit is given for,

pub]iéations work? Why?

’ 4. What is the state of journalism in- the elementary and junior high

. ~ N
schools? Is there any relationship between gpe existence of such programs

"+ and the success. of journalism programs. in the'secohdary schools?
5. How does journalism ip the public schools compare with journalism in

] the private schools?

<4

6.. Are high :school journalism students counseled concerning jou[ggliém

I's
careers? If so, by whom and how effectively?

~

Effectiveness: . Educators said that more attention éhould be given to

ways of making journalism more qualitatively effective and efficient:

Qo . . \..~ l()‘.
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1. To what extent are the products of mass communication technology being

-

applied to the. production of today's high school publications? What is the
potential for savings?
. i |
2. What is the correlation between the quality of a student puplication

- and the extent to which that publication faces financial problems?

3. Can an effective model be developed for readership and readability

studies?

Alternatives: With an eye toward limited resources and tighter money in

the schools, several educators said that attention should be given to other
ways than the newspaper and yeqroook to provide journalism experiences.

1. What alternatives to the traditional newspaper.and yearbook are

available and being used to give students “journalism experience and a vehicle

for student expression? ©

2. Is a district-wide newspaper or a community newspaper a feasible

alternative to financially strapped student publications?

3. How available are broadcast opportunities for students? Are facilities

available in the high school? | \\\\

Journalism Class: Several specific concerns about the journalism class

brought research suggestions from the educators:
1. How effective are current journalism textbooks? Which are most popular?
. Why? Nhat are the strengths and weaknesses of current texts? r
2. Is the newspaper used in/the ‘classroom? If so, how? Is it effective?
Is the student newspaper being used in the classroom? - If so, how?

A

The Publication Adviser and Journalism Teacher

The perceived role bf the publication adviser and the qualifications of

the adviser and journalism teacher havL consistently received attention in

. .- .o .
4 . ~
N ¥
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. . . ; 1 .
the scholastic presg journals during the past six years...and no doubt tor

many years before that. Although the adviser's role and qualifications have
been subjects of several empirical studies,8 the topic. continues tt he addressed
in joutﬁa] articles and remains a viable research topic in the minds of
journalism educators.

Other'concerns frequently cited 1n the ]1teratur¢ have been- the need for
more effective means of grading and evaluating student work, and uses that
could be made of media professionals and college and university Journa]ism
"resources. Specific research questions that evolved from the jodrnal articles
fall into ane of four artas involving the adviser and journalism teacher;
Jjournalism teaching me thods ‘and prqb]ems; the position and condition of
toda¢'s adviser, the adviser's role and duties, and sources of assistgncg

tor the adviser and teacher.

, S .
Teaching Methods: Journal articles suggestdd the need for empirical help

in évaluating the way journalism is taugﬁt. Some specific questions are these:

1. What are some common and effective curricular formats for journalism,
mass media, and broadcast journalism? | D

2. Why do advisers and’journa11§m teachers legve.those Jobs?

3. How do advisers and journalism teachers feel aboyt'their jobs and about
themselves? |

4. What compensation‘do advisers get for their work with student publicat1ohs?
How does 1t compare with compensation to other teachers working with other

-

activities? »

Roles:  The jourpals suggest'giving attention to the specific resﬁons{-
91th1es and contributiOns of the adviser and Journalism teacher and to hew

their roles might be changing
~—— .

- . . Pl
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1. What characterizes a satisfied or_effective journalism teacher or
publication adviser? | ' JEPRE
B 2. How do,aoVisers and t7échers perceive their roles? Have theirﬁpoies
changed in recent years? 1f/so, how and why? _ .

14

\
3. What_role does the publication adviser play in ;he school's “journalism
or mass media courses?. B |

. 4. What specific contributions does an adviser or journalism teacher 'J’.{
T make to a successful studert pub]ication7 i
5. Nhat threats do journalism teachers and adVisers perceive to the

effective performance.of their duties? How do they cope with these threats?

~

Assistance:'_More than just what resources are available for the adviser
and’ teacher, questions remain as to how existing resources are being used.
1; How many adyisers/schoo]s belong’to a national, state, o’ regional

journa]isn organization? subscribe to a rating service? Why? What characteri zes
- "*\\

e, ]

N

schoois and advisers who belong or participate?
2. How.much communication and'cooperation exists.among advisers and
Journaiism teachers to help, them cope with their professional problems?
3. Is there a prototype for a successfui regionai workshop to aid/adv1sers
and journalism teachers?’
4.\Hhat assistance can the professional journaiist offer to j0urna1ish |
B teachers or publication advisers?
5. Nhat specific journalism resources (audio-visual, pamphiets, guides,

etc.) are avairabie to today's advisers and teachers? Where?

" 6. What journalism resources are needed by advisers and teachers?

Journalism educators perceptions of research needed in this area’

& ¢ Bl o
paralleled concerns expressed in the journa] articies In fact, with %ED\\

13




) _ 17
coxceptions, the educators identitied topics that had been at lTeast alluded

to in a journal article. Of continuing concern were the role and qualifications

of the publication adviser. Most journaltﬁm educators seemed to feel that the

focus of attent{on'should be on other areas of scholastic journalism——wiph

"

: ALY
1. €ould the job of adviser be made more attractive so as to mimimize

the following exceptions:
‘ .

Y

T turnoveg in that position? How ?

2. In hughnistic terms, wnat Us the role of the adviser?

3. What do administratdrs look for when they hire journalism teachers
~and publication advisefs? |

4. Wwhat motivates the teacher to ségk a job as a journalism teacher or
publication adviser?‘

5. What legal protect}on is avai]ab]e for the publication adviser involved
in a negotiations or censorship controversy?¥$

6. What are the stren?ths and weaknes$es of the professional journals
addressed .to high school journalism teachers and advisers?

7. How receptive. are journalism teachers and publicationﬁadvisers to
ideqs conveyed via professional journals or workshops and conferences?

What factors influence their receptiveness? ’

-—

Although many potential reéeérch topics concerning the teacher and

. adviser remain, no j@urna]ism educator surveyéd'identified a specific\probiem
serious enough to warrant hié or her immediate attention. It may be thqt the
educator/researcher believed that the topic had been sufficient]y examine& or
that there were other more pressing concerns that demand attention first. .

‘ ~ 4

Adviser and Teacher Training

As one might expect, the topic of teacher training aﬁd adviser. preparation

v Y

14
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interests journalism educators in the colleges and untversttres. 1t s of
less interest to ‘the majority of journal réaders--high school teachers, advisers,

and stwdents.  Of those articles that were addressed to these concerns, the

most frequent topics were certification requirements for teachers and the
/
!

preparatiofof advisers and teachers. .
. . e ‘ .

In the 300 or so magazines examined for the years 1974 through 1979,

\ .

fewer than a:dozen articles were directly addressed to the issue of teacher
' X

_training. More than that many references to this area as-a fruitful one for

research came from the 21 journalism educators who responded to the recent
survey. One third of the respondents said that the question of teacher
certification was worthy of further research. Three oth&r respondents raised
ques tions pertaining to the‘qualificetions of advisers and two suggested °
1nvestigation of the teacher/adviser burnout problem.

The specific adviser- and teacher-training research questionf generated
by the 1iteratqre review a the educator:survey'are combined here_because
the concerns expressed differed in degree, not in kind. Pertinent research

-

questions, which focus on the quality and content(bf training programs and
' . \ ~N
contact between the teacher-trainers and the teachers/advisers, include the

/
»

following:

1y How and'where are advisers and journalism teachers being trained?
in journalism departments? education departments? through workshops?

2. Who is training advisers and teacherst” ahft are. the credentials of‘
those preparing teachers and advisers? How recently have these educators
been in the 'high school? worked with high school students?

3. How do the perceptions of the teacher-trainer and the teachers/advisers

~compare as to the necessary qualifications to be an effective adviser or

“Journalism teacher? How are teaCHSrs/advisers being prepared to meet these

requi rements? . o .

. . t ‘

-

4
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4. How do today's teachers and advisers believe that tomorvow's teachers

and advisers should be trained? Where do strengths and weaknesses in'tvachﬁr

preparvation lie? -
N Y

. How are prospec?ive‘teachers behﬁ}}nepared to teach reporting,
editing,» schdal press law, journalism history, etc.?
| 6.  In what ways can resources and teacher-training techniques be shared
among institutions preparing advisers and teachers?
7. ﬂdw-many courses or practicum experiences are available to the wouldjbe
adviser 3} teacher? When are they taken?- How many advisers and teachers have
* had such courses or experiences? What differencé does ft make? ) &
8: How can ;eacﬁ!rs and advisers be better prepared for the psychological
demands of jou;ﬁalism‘teachiﬁg and advising? (
bi/what resqurces are. available to help the teacher/adviser aQoid burnobt?

_ (
10. What type of human relations' training is offered to advisers and

teachers to aid in interpersonal relationshibs? ‘
! .“ 11. What are current certification requiremeAtsZ} Are they working? How
are they being_enfbfced? ‘What effect have they had on-journalism'programs in
sfates with stringent certification requirements? o,
12. What programs are available for advisers. and teachers seeking trainiﬁg?
. Any regional wori§ﬁ6ps? national internships? resources listing;th05e§

Despite the multitude of impoYtant questions, there is' evidence in the
T . \

literature that little mqore than the extent of certification requi rements has

-'7“7 been researched. The Secondary Educatien.Divijsion of AEJ has addressed some

'

of these.concerns at its semi-annual national meetingé and the members who

responded in the recent survey expressed concern about the number of Undualified
or poorly qualified teachers and advisers.-'But lf%tle résear h has examined
why poorly qualified teachers and advisers are hired or appointed; what, if T;
4 N 16 J I
'

o )
- X
Y .
Tl .
L
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-
anything, is being done to remedy this problem; and, finally, if nothing s \

being done to improve the certification situation, what is being done instead’
to improve the quality of advisers and journalism teachers.

L

Legal and Ethical Issues

Teacher certification was the single cOncern ?ost often mentioned by the
journalism educators askgd 'to identify areas 8* needed research. But’the
general area_that atxracted more attention by these researcﬁErs than any other
was that of legal and ethical concerns. . It alsq received attention in journal

articles, particularly with regard to minority jnvolvement and first amendment
A 4
5

rights for advisers and publication staffs.
The need for minorities in journalism classes and on student publicatdons,
\~; in faot, was the Mmost often sugges ted topic botn in the literature and on the
| survey forms returned At least a half-dozen artic]es addressed this question
* from l974 thrnugh l979 éased on the «frequency of journal arthles, topics

also’ needing more attention are the value of publication guidelines and codes

of ethics and the legal dangers and obligations ﬁ?cing advisers and student

Ry

N Bournalists ' Tjﬁf |
Several articles on the rights of advisers, the extent of freedom for *

student publications, and the environment for free expression in the public.
schodls developed’from master's or doctoral degree.theses. But’as the schools
and the law continue-to change, these issues remain suitable for further study.

5 | Legal and ethical concerns suggested by the literature review can be

’///, div%ded into four groups those pertaining to the environment of freedom and
censorship. censorship strategies, censorship guidelines and policies, and

s
sﬁurces of information and" assistance ' - '

Environment: Developments'in the schools and in the courts since 1974
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have prompYed the suggestion that there be another look at the context of high
school journalism in America. Some specific concerns include these
1. Under what circumstances are the student media most free of pressure

by administrators, school board members, student government, or community groups?

;> | 27 Fbwygell do the specific findings of-Captive-Voices regarding éensorship
and minority participagion hold up six years later? |
‘)_' 11~ How is todqxfs school newspaper published--as part of a class, as an
extracurricular activity, as part of the communify newspaper--and what are the

14

' legal boundaries of each approach?

Strategies: Beyond the determinatien of the extent to which student

journalists are free of bound by censorship, questions remain concerning

Y

~ways to minimize restrictive efforts and encourage a free environment:
1. What legal rights db pub]icatioﬁ advisers have? Does this affect
\\ ) ’ . ’

- thedr ability to deal with legad and ethichl préblems? |
2. #hat sfrategieg'have been used effectively in dealing with sensitive #

¢

. " issues in the newspapér and yearbook?

3. ’ﬁbﬁ effectivé is the Publications Board in qvoihing or‘resolving )
censorﬁhip or other cdnfrontations regarding publication content? What is the
legal status of such a body? ah

. j/ 4. How extensive is self-censorship by publication staff members? What

o " contributes to this?

. , 14 ' . .
_,,//// _ ' e ' oot
_ : t '

Guidelines: The courts have acknowledged the value of sound procedﬁral

guidelines, but there are.questions as to the content of sucﬁ guidelines, the
exteqt of their use, and the effects of having them. The literature review
suggested these speqif{pgquestions;

. 1. How do staffs, school officials.;andkadvisers define "good taste“?'

IS
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What content is in "poor taste"? How is material in "poor taste" dealt with?
What have the courts sai{d about such material?

2. How common are codes of ethics or publication duide]ines? Is their
existence related to the absence of censorship controversies?

3. What makes a set of pub]icatiqn guidelines éonstitutiona1ly sound?
Do existing sets of such guidelines meet these standards?

4. . How much awareness is there of the current copyright laws? Is there
evidence, via éontent analysis, of abuse of these laws?

5. How can awareness of the law be increased, according to publication

-

advisers and school administrators?

Assistance: Journal articles dealing with legal and ethical concerns

~

logically fbcused on reasons to deigfa free speech and how to avoid censorship
problems. An 1mplied need is more research about steps to take for assistance
in the face of such a problem.:- Specifically: 2

]. How many students and teachers know where to go 1f they have a question
about a legal or ethical 1ssue? How many have yused such a resource? Where did

they learn about the existence‘qg»the resource? ‘ _ D

[ ) -
2. What resources are available to aid advisers faced pith a legal or

e 4

“

ethical dilemma? | ,
3. How much support is there among professional media for the student media
in general? for student media 1n their locales? How much contact has there been?

Under what gircumstances do they. or.wouldvthey bgcome~1hv lved? s

\
{

Jdurnalism educators who reSponded to the recent survey suggested four
questions that-wére referred to Quite clearly in the literature. The first
two have received scant attention by researchers; the ]atter two require

-

continual analysis and re-evaluation. The fotr are:

19;
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1. ' Does the current staft of publications adequately represent the
distribution of student groups in the school? How are staffs selected? whap
efforts are made to insure representation?‘ What could be done if this is a

' problem? . | : \\\\‘//‘

2. How do the perceptions students, staff members, advisers, and
administrators have.of the role of the student media correspond to their
attitudes about freedom of expression for student journakists? .

N 3. What workshops are available for minorities interested in medie work
or for students interested in learning more about their rights and responsibilities?
4. What have the courts said today about the freedoms and‘resbonsibiiities
of the student media and publication advisers? o
v The survey respondents indicated a good deal of interest in the legal
| and ethical concerns, particularly bran//;plications and implications within
the school setting. Their quedtiond, somewhat broader than those implied in
: the literature, nere concentrated in three areas: .the extent of the problem
| and how it,is perceived ways legal problems have been dealt with successfully
5n the schools, and steps to increase freedom of expression in the schools

P4

Parameters: The educators sugges ted the need to determine both the extent
of legal and ethical problems and the context within wnich those.issues most
likely arise. gpecific concerns include the*%ollowing:

1. How much of a perceived threat to student media is the issue of freedom
of expression, according to students, advisers, and administrators?

2. Aré student rights and resppnsibilities defined differently in large
<

schools than in small schools? If so, how and why? .

3. "Mith t iser carrying the brunpt of recent attempts to contyol the
\ "™ student press, has there been a noticeable change in the advi¥er's attitudes )
toward freedom for student journalists? If so, how? co .
' -U . . ) N .
"ERIC ) 20
. ' E . ' ) ] \ . . ) J
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\

4. How extensive is sexist and WASP-oriented language in journalism

-

texts and how does it affect the perceptions  of youth jn general-and mfno}itiei

~in partieular?
¥

Successful Models: Several researchers suggested that an effort be
L _ 3 ) ,

made to identify tools and techniques useful jn developing an environment whére.
freedom of expression is the norm. Two sbeciffc ques tions faised were these:

1. Have schdo]s been ab]e'to sétisfactof%iy.ba]ance student freedoﬁs and
student-fesponsibiTities with the student publications? (;f SO0, how?ﬂ
| 2. What contr{buting factors 1e§d'a mode ] poljc} statement or procedurél

guidelines from idea through adoption to enforcement?

Looking Ahead:” In addition to dealing with qurrent legal and ethical, '
concérns, an eye must be cast to the futune,*sévera]-sﬁrvey respondents notéd., ”, //5'
Current, recurring problems must be resolved, they suggested, as they offered

several specifi& questions that deserve attention:

> A : \ . )
1. How much awareness and use of the Student Press Law Center is there? e

A"

Who subscribés to the SPLC Report? Has the Center had any 1mpact?
2. Where are most press rights cases  1itigated? deer what circumstances?

t 3.  ﬂow aware are advisers and administrators of legal jurisdiction and

A}

how and where the law applies?

4. Where do the*ad§1ser and the prineipal learn about the law regarding
student rights and responsibilities? How are the source and cq?tent of information

associated with attitude or behavior regarding censorship? N

-§. 1Is there disparity bftween awareness of the law and compliance Qith the

<

" & law? IF s0, why? , | '
SR 6. What impact have court rulings about student rights had on the operations

' of theschool in general and student publications in particular?

' - ‘ ' “ . ) . )
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- . Conclusions

In its January l980 report the gEJ s Standing Committee on Research
conmended the efforts 0’f the relatively small (72-member) Secondary Education
_Dwision for lts effonts to st\i'mulate research activity. Yet, the committee
.‘:'noted,_ there, wére too few convention papers and a need for additional research.
> As this paper -reveals, a great ‘many resea"rch ques tions remain unanswered--with’
N ‘ .

different ‘and demanding probleirs arising with each new school year.

] Seueral conclusions emerge from the research synthesis of high school

R S

u‘ journalism' '

R - Student publications and the journalism class--Most of the research topics
. ; #nvolvmg day to day cor:cerns fall into this category, and they cons ti tute the
".:, "majorlty of articles in the journals studied.: Journal articles reveal little

' | or no ensplrical support however with discussion of personal approaches to
daily ghlenmas,. Research 1nterest in this area by AEJ members, meamwhile,
focuses on ‘the ‘larger, contextual framework of high school journalism.

T The publication adviser and journalism teacher--Research in this area has

'focused on descripti ve studies of the role and beliefs of the adviser or teache®.

Although the role &f.pthe adviser is changing, neu pressures are arising, and the

need for teachjlm\a::;dvimngqresources ‘persists, ‘the journalism educators doing
r’

research express 1i 1nd‘lmt1‘bn that this is a pressing area of concern, and

their re;earch interests turn elsewhere

N\ ‘Adviser and teacher training——Teacher certification and adequate preparation

*

of advisers and teachers remain serious concerns, according to both the journals
and thel respondents_ in the recent sur;vey/.‘ Researchers indi cate concern about_"
defecttag advisers. and the Jack of cérti fitation requirements, but so far have
give.n little"attention to why these problems exiswt and how they could be dealt

with.
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Legal and ethical issues--The question of why also has been lacking in the

research in this much-discussed area. Numerous articles describe the need for

“minority representation on student publications or the first amendment problems

facing scholastic journalists and advisers. Likewise, many journalism educators
LY

: bemoan the ]ack of freedom for the studqnt press or oppression in some schools

The legal.status is described and continues to be.examined, but so far there
has been-little research into the tmpact of the law{and the consequences of the
few prescribed solutions offered for legal and ethical problems .

It is painfully obviousito Secondary Education.DivisiOn members that too
fey persons are interested in ‘hese questions. Yet it is these persons who
have provided much of the empirical research reported in the literature.

Ifihe.goal of such research efforts is the ‘inprovement of scholastic
jdurnalism, more individuals who can effect these changes must be reached and |
convinced ‘ The audience for some suggestions—<those pertaining .to teacher and
adviger preparation, for example-=is at the college and university level. This

group can be- reached through AEJ convention presentations and an occasional

article in Journalism Educator But for a much larger proportion of the needed

” research, the audience consists oﬁ/high school journalism advisers and teachers.

/

-Empirical'research must deal with theif interests and concerns, and results

| presented to them through their publications and at their conventions.

The journalism educator/researcher provides a useful perspective a step
removed from the high school arena, and'his or her contextual and theoretical
concerns are €ssential to progress in scholastic journalism But the daily

issues and problems of teachers and advisers implied in the scholastic

_Journalism literature; need closer scrutiny, too, for two important reasons:

1. Many ‘of the problems discussed in the journals are based on personal

' experiences that, although helpful, provide little generalizability and,

therefore limited usefulness.
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2. Such empirical studies might encourage similar rese@rch on related

topics, suggest topics for further study, and instill interest \n high school

\

teachers and advisers who previously have spurned such efforts. )
Perhaps more incentive for research‘mﬁst come from the editors of
scholastic journalism publications and foundations or student press organizations
able to offer researchers more financial motivation. Encouragement similar to
that of the Quill and Scroll Foundation, which offers grants of up to $250 to
draduate studehts doing research on high school journalism, might stimulate
more advisers and teachers to do empirical research. 9 _ | [,\
Journalism educators, particularly members of AEJ's Secondary Educatidn
Division, can make imporiant contributions througb qualitative analysis of
high school journalism, attention to the adviser turnover problem,_and concern

about ‘better preparation of teachers and advisers. Some answers are available

only through long-term research that so far has not been done. Also needed

'is solid applied reseg!ch involving the daily problems of producing publications

and teaching journalism, the changing role and responsibilities of the teacher
and adviser, and the extent of minority representation in journalism classes
and. in the student media Heaknesses,'in short, concern the lack of’empirtcal
bases’ for day-to-day decisions and failure to go beyond the description of
problems to the reasons sth problems exist. |

Ann Christine Heintz, a member of the Commission of Inquiry Into High

School dounnalism, which produced the controversial Captive Voices, expressed

weariness..in a recent defense of the work. After she described some positire

develobments in higb scnool journalism since Cabtive Voices was published,'she

noted that.there is much more to be done. "(A) sizeable body of that research
is inside the heads and hearts of JEA (Journalism Education Association) members,

she wrote, concluding with a charge that could be addressed to anyone interested

in improving stholastic journalism: “Are you up to)the challenge?"]0

b e
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