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A Research Agenda for Journalism in the Secondary %chords

"The,essential "bings of communication research to establish
new insights and validate new methods are caught between the
inscrutable language of the researcher and.the stubbornnes
with which old concepts persist after they are disproved."' Ai

Rattonale

When.Captive Voices was published six years ago
2

it Wa both kaised and
, .

cOndemned, as befitting any groundbreaking work. Its 'attempt to assess the

state of high school joarnalism in America was said tote too negative in

tone and based oNfaulty data collettion.3 In 19764 and again in 19795

individuals followed up Captive Voices, and even those assessments were

criticized.
6 yob

. But Captive Voices may have done' for high school journalism what the

1969 U.S. Supreme Court landmark of Tinker v. Des Moines Independent School

District 7 did for student rights. Tinker did,not give the school persony,

or even the lower courts, a neat package,or a ear message, but. it 'did offer

enough incentiie that thorands of schools _became more "constitution conscious."

The tone of finality in both Tinker and Captive.Voices is 'deceiving.
a

1' Each is a point of departure, an impetus of sorts. Lower courts since 1969

have refined Tinker somewhat. But who has refined Captive Voice., clarifying

the condition of high sc ol journalism? If no students 'had gone td court

after 1969. to testhe p nieters of Tinker, student rights would not be wh:t

they are today. But what have jourrlism educlators done about other co.ncerns

of icholastic -journalism? What issues ;Ire being examined? Which koblems

,remain?

This paper addresses these questions by presenting an aisessment of

perceived research needs related to hivh, tchool journalism.. The list of
4

issues and researchluestions is nbt exhaustive, Out reflects concerns raised

3
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in recent publications on scholastic journal ism or by the journalism edm

mos t ii ke y to condtict the research i i th i s area By i dont i ty i nq q MI% t. i on%

that still plague high school journalism and student publications, perhaps

soiN direction can be given to. future researchers and would-he resear(hers

can he enticed to more clearly define the terrain skefthed broadly in Captive

Voices.

Methodoloay_

Two sources were used to identify research topics. First, the seven

nmjor scholastic fournalism publications were examinedsfoi. the years 1974

through 1979. Four of the seven--Quill and Scroll, Scholastic cditor, Photolith,

and The School Press Rev1ew--ar0 directed both to student journalists and'the

adviser/journalism teacher. Two oihets--Communication: Journallsm Education

Today_ and The CSPAA Bulletin--are for advisers or journalism teachers. The ,

Bulletin is from the Columbia Scholastic Press Advisers Association. The

.pollege_Press Review was examined fOr problems identified br researched at ale

college level that might as appropriately be ex;Mined within the high school

context.

These publications, especially those for both adviser/teacher and student,

are designed to help their readers deal with the journalism demands and problems

'fhey face eiteh day. Discussion of these current'problems often evolves from

the pertonal experiences of'the authors rather than from a base of empirical

data': Nonetheless, these journals provide the most effective conduit available

for communicating with those intimatelyrinvolved with scholastic jourkalism.

The publications reveal timely and prattical concerns, suggest what research

is needed to help resOlve those immediate probleMs, and provide an important

vehicle for conveying research results to affected persons.



impltcit in this synthesis is the realinition that advisers and tvachnr%

caught in the criis-a-clay world of student publications do not have, or will

not take, the time (and umy not feel they ha."? the skills) to do the empirical

resc-arch on the "state of the art" or the resolution of related problems.

That leaves those charged with preparing journalism feathers an4 publication

adviserscollege and university educatorswith /he burden of providing the

needed research. Most of these journalism educators have the technical skills

of the high school adviser and teacher, but are a step removed from the daily

pressures of producing a public,ition and consequently are more \:kinterested in

contextual or theoretical concerns.

Research topics dealing with th'e pragmatic and problematq are best

ident fied by examining the journals. College and university journalism

educ tors should be helpful in identifying philosophical and theoretical

quetions. With this in mind, all 72. members of the Secondary Education

Division of the Association for Education in Journalism (AfJ) were sent a

one-page quetionnaire in FebruarY of 1980. These members, most of them at

.. colleges or universities, were asked to identify "the 'most important research

that need to'be askedand answered--regarding secondary school

dournalism and/or student publications." They also were asked to identify

-

"scholastic journalism-related research projects" they either were considering

or were invOlved with. Twenty-one respondents identified 59 issues or quIptions

that call for research. Eleven of the respondents said that they either were

doing, or considering doing,4research on one or mo/e of the 59 issues.

The following, then, is a synthesis of the practicd1 and theoretical

researoh topics suggested by jourr4lism educators and the authors of articles

in scholastic journalism publications duting the past six years. For clarity,

the questions 'are subdivided within four categories, and questions from the

literature and from the surveyed educators are listed separately.
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Suoested Research

Research questions can be classified into four general, somewhat

overlapping categories:

f 1. Student.puplications and the journalism class: concerns dealing with

the production of a high school newspaper or yearbook or the composition of a

journalism or mass media class.

2N The publication adviser andlournalism teacher: concerns of the adviser

'and teacher in carrying out responsibilities related to those jobs.

3. Adviser and teacher training: concerns related to the, preparation of

publication advisers and journalism or mass media teachers.

4. Legal and ethical issues: concerns advisers, teachers,\siudents, and,

publication stiffs have in dealing with legal and ethical issues.

Student Publications and the Journalism Class

In Iihis.category,..yroblems of financial instability and insufficient

taffLwere the most-common research topics suggested by the magazine articles

examined, 6nanc1a1 problems facing both newspapers,a0 yearbooks were discusse.d,
m

and suggestigns for recruiting and retaining staff members were offertd, but

with two exceptions, little empirical research waslound to hare been>done in

either area. Other.topics cited in at least three journal articles but lackiimp

empirical bases are trends in and the value of yearbooks,.a definition of

news in a way that includes relevant off-campus events and phenomen, and

evaluation of the rating services.

Although the journals included more articles that fit into this 'category

:than into the other three--the alAiser/teacher, training advisers/teachers,

and legal-"ahd ethical concerns--there was relatively little evidence of .

. empirical revearch'in such artieles pripted during this time.

'Isolated instances of research-based findings concerned measurement.of

)



readability, proportion of space devoted to women's sports and recreation,'

yearbook content analy0s., evaluation of leads, and the extent of student

purch&sing power. Two or th e studies-of how newspapers dealt witl, politics

and 40reatened financial cut acks constituted the extent ofimpirical research

The journal articles suggested research topics in five areas of st

publications and, journalism class prOcedures: content and news gathering,

staffing, evaluation, business policies, and the journalism class.

Content: Questions here concern changes in the content and format of

the student Publications in prthiarily descriptive terms.
.0

1. How ire the school newspaper and yearbook cllanging, and with what effect?

2. How- is "news" defined by publicatiOn staffs in schools and on newspapers
(

(-Df-different sizes and in different locales?

3. How.is off-campus news deatt wifh in the school newspaper?
. .

4. Is political coverage in the student media related to the political

behavior of young people?

5. To what extent hav sports pages changed to reflect the increase in

mymen's athletics?

6. What does a"content analysis of editorials in the school newspaper

reVeal about.topics covered and positions held?

. 7. What de content ind advertMng policies consist of and how effective

are they?

8. Are staffs using'surveys td improve their publications? source feedback

. to check accuracg:readership surveys? What has been the result of'such use?-
,

9. How effective and extensive aressue-oriented content surveys?.

10. How extensively has the magazine format been adopted by school. riewspapers?

.What effect has the new format had on'content? readership?

.
t
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11. Who is" using theNStudent Press Service, how are they ucinq it, why,

and with what effeet?

Staff: The practical problem of attracting and keeping, encouraging,

and enriching the publication staff contibues to be a source of research

topics: .

1. What recruiting techniques are most effective, and undotrWhat

ci rc ums tances?

2. What are staffs doing to effectively boost and sustain moral6?

3. Is the increasing nuMger of employed students affecting publieatiOns

staffs? If so, how is the problem being effectively dealt with?

4. How useful are-surer workshops? What are specific strengths and

weaknesses?

5. What is the role of the local or regional workshop? How do these

compare in attendance, content, and receptiveness with state ahd national

sessions?

f. Where and under what circumstales are members of the professional

media working with student journalists in tte schoo)s?

7. How exteritive and effective are internships for high school students?

Are the media willing to cooperate? 'steihents to participate? Whyq

. Evaluation: Part of keeping the staff, and keeping.it happy, is striving

-/ td,"impTove the publication and journalism program Several research topics

)1 .-14re suggested that relate to this cdncern:

1. What does'one learn by examining, through a case study of a student

publication, the school newspaper or yearbook within the context of the

'school arid community?

2.-What are the"most common publication problems cited by rating service

.judges?..

0
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3. How do students and advisers feel about the rafting services and what

are the services doing to deal with identified concerns?

4. What should be the rple of regional, state, and national school

ress organizations? How valuable are they? Why?

5. How do advisers and teachers feel about journalism awards programs?

Business: Economic concerns received regular attention 4n the journalism

magazines. Several questions were raised_by these articles:

1. How have the student media been able to increase their advertising

support?

2. What fund-raising Activities have been successful? Why?

3. How are yearbook companies selected? Are there common criteria?

Journalism Class: The journals devoted more attention to student

publications than to the journalism olass per se. Somie of the questions

suggested pertain to both the.publications and the journalism class. A few

specilic questions about the journalism clas ere suggested:

1. Whattsis the purpose of the high school journaljsm class? Has this

rote changed in regcent yeah? Why?

\\N.

2. What does the jottrnalism class or mass media class consist of? Hoy(

much variety is-there from one school to another? Is one type more.effective?

3. Has there been a decline in the numder of journalism course offerings

or student publications? To 'what do advisers/teachers and schoot administrators

attribute this?

Journalism educators surveyed identified several questions also raised

in recent journal articles. Most of the publication- and class-related

research topics the educators cited, however, were broader and more contextual

.,than the specific hbw-to concerns that got most of the bttention in the journals.

Some were mere extensions of the specific problems to a larger framework.

4,4



The research concerns that educators cited most often had to do with the

value and benefits of work in scholastic journalism Does it make one a

successful_ journalist? Is the ewerience valuable to all studehts? Are they

better writers than those who do not take d journalism clas.s2 Do they Wye a

bettt,r grasp of the language? Is their work in a good publication program

'correlated with later success in college and a career? Is journalism an

effective altern6tive to an English class?,

Other topics the educators identified in this category had to do with

the role' of journalism and publications in the school, the effectiveness of

the journalism program, altermItive to traditional journalism experiences,

and journalism class procedpres.

A

Role of qournalism: Concern w4th assessing the position of journalism

and pbblications in the schools suggested several research questions:

1: Where does journalism belong in the high school curriculum?

2. How do administrators, faculty members, and school board members

view scholastic journalism?

I3. As a co-curricular activity, how much academic'credit is given for.,

publications work? Why?

4. What is the state of journalism in-the elementary and junior high

schools? Is there any relationship between tipe existence of such programs

and the success,of journalism programs in the secondary schools?

5. How does journalism ip the public schools compare with journalism in

the private schools?

6.. Are,highfschool journalism students counseled concerning journal sm

careers? If so,. by Whom and how effectively?

Effectiveness: , Educators said that more attention should be given to

ways of Making journalism more qualitatively effec.tive and efficient:

I ()
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1. To what the products of mass communication technology tieing

4 applied to the.production of today's high school publications? What is the

potential for saOngs?

4

4

of,

2. What is the correlation between the quality of a student pOlication

and the extent to which that publication faces financial probl,ems?

3. .Can an effective'model be developed for readership and readability

studies?

Alternatives: With an eye toward Limited resources and tighter money in

the schools, several educators said that attention should be given to other

ways than the newspaper and yearbook to provide journalism experiences.

1. What alternatives to the traditional newspaper.and yearbook are

available and being used to give students-journalism experience and a vehiele

for student expression? ,

2. Is a district-wide newspaper or a community newspaper a feasible

alternative to financially-strapped student publications?

S. How available are broadcast opportunittes for students? Are facilities

available in the high s.chool?

Journalism Class: Several specific concerns about the journalism class

brought research suggestions from the educators:

1. How effective are current journalism textbooks? Which are most popula'r?

val

Why? What are the strengths and weaknesses of current texts? ,

A

2. Is the newspaper used iniithe 'classroom? If so, how? Is it effective?

1

Is the student newspaper being used in the classroom? 'If so, haw?

'N

The Publication Adviser and Journalism Teacher

The perceived rolebf the publicition adviser and the qualifications of

the advier and journalism teacher havl consistently.received,attention_in .
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the scholastic pr.es5 journals during the past six years...and no doubt for

many years before that. Although the adviser's role and qualifications have

been subjects of several empirical studies,
8

the topic. continues to he addressed

in journal articles and remains a viable researCh topic in the mfrids of

journalism educators.

Other concerns frequently cited in the literature have been-the need for

MOM effective means of grading.and evaluating-student work, and uses that

could be made of media professionals and college and university journalism

'nesources. Specific research-questions that evolved from the joOrnal articles

fall into one of four areas involving the adviser and journalism teacher;

journalism teaching methods 'and problems, the posttion and condition of

toda9's adviser, the adviser's role and duties-, and sources of assistance

for the adviser and teather.

Teaching Methods: Journal articles suggested the need for empirical help

4

in evaluating the way journalism is taught. Sonie specific questions are these:

1. What are some common and effective curricular formats for journalism,

mass media, and broadcast journalism? 1

2. Why do advisers and journalism teachers leave those jobs?

3. How do advisers and journalism teachers feel about their jobs and about

themselves?

4. What compensation'0,advisers. get for their work with student publicatiohs?

How does it comparewith compensation to other teachers working with other

activitie's?

Boles: The journals suggest giving attention to the specific responsi-
.

biljties and contributions of the adviser'and journalism teacher hnd to hew
1

their roles might be changirig.'

r.

12.
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1. What characterizes a satisfied or effeCtive journalism teacher or

publication adviser?

2. How do adVisers and t achers perceive their roles? Have their' oles

changed in recent years?. If so, how and why? )

3. What_role does the publication advfser play in th schoors'journaliso

or mass media courses?.

.., 4. What specific contributions does an adviser or journalism teacher

make to a successful studeft publication?

5.'What threats do journalism teachers and advtsers perceive to,the

effective performance.of their duties? How do they cope with these threats?

. Assistance:. More than just what resources are available for the atIviser

and teacher, questions remain as to how existing resources are being used.

1. How many advisers/schools belonglto a national, state, or regional

journalism organiza14on? subscribe to a rating service? Why? What characterizes

schools and advisers who belong or participate?

2. How much communication and cooperation exists among advisers and

fournalism teachers to help,them cope with their professional problems?

3. Is there a prototype for a successful regional worksilop to aid-advisers

and journalism teachers?*

4. What assistance can the professional journalist offer to journalism

teachers or publicattion advisers?

5.' What specific journalism resources" (audio-visual,, pamphlets, guides,

etc.) are avaitable to today's advisers and teachers? Where?

6, What journalism resources are needed by adviser and teachers?

Journalism educators' perceptions of research needed in this area'

paralleled concerns expressed in the journal articles. In fact, with few

13
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iexc'eption.., the edu(.1 to r. identified topic'. that had been at le.v,t alluded

to in a journal article. Of continuing concern were the role and qualifications

of the publication adviser. Most journalm educators seremed to feel that the

focus of attention'should 6e on other areas of scholastic journalism--with

the following exceptions:

1. Could the job of advi,ser be made more Attractive so as to mimimize

turnover in that position? How?

\
2. In humanistic termS, what ls the role of the adviser?

3. What do administrators look for when they hire journalism teachers

and publication advisers?

4. What motivates the teacher to Oek a job as a journalism teacher or

publication adviser?

5. What legal protection is available for the publigation adviser involved

in a negotiations or censorship controversy?*

6. What are the strenrs and weaknesses of the profesSional journals

addressed AD high school journalism teaehers and adviserst

7. How receptive, are journalism teachers and publication advisers to

ideas conveyed via professional journals or workshops and conferences?

What factors influence their receptiveness?

Although many potential research topics concerning the teacher and

adviser remain, no journalism educator surveAd identified a specific, problem

serious enough to warrant his or her immediate attention. It may be that the

educator/researcher believed that the topic had beeR sufficiently examined or

that thereyere other more onessing conce'rns that demand attention first. .

.1

Adviser andiTeacher Traintng

As one might expect, the topic of teacher training and adviser.preparition

14
1/



intere%t,, journalkm educator% in the collegec and unlver%itle,,. It 1 of

les% i nterest to -the majori ty of journal readershi gh school teachers Idyl %Pr, ,

and tudents . Of those articles that were Adressed to these con(ern% , the

nx)st frequent topi cs were certi fication requi rements for teachers and the

preparatiotof advi sers and teachers .

In the '300 or so magazi nes examined for the years 1974 through 1919,

fewer than a idozen articles were di rectly addressed to the issue of teacher

traini ng. More than that many .references to thi s area as a frui tful one for

research came from the 21, journal ism educators who responded to the recent

survey. One thi rd of the _respondents said that the question of teacher

certi fi cation was worthy of further research. Three othOr respondents raised

I.
questiohs pertaining to the.qualifications of advisers and two suggested

'1 investigation of the teacher/adviser burnout problem.

----I The specific adviser- and teacher-training research questions generated
1

by the literature review a the educator, survey are combined here because

the concerns expressed ,iffered in degree, not in kind. Pertinent research

questions, which focuS on the quality and content(Of training prognams and
\

contact between the teacher-trainers and the teachers/advisers, include the

following:

11 How and where are advisers and journalism teachers being trained?

in journalism departments? education departments? through workshops?

2. Who is training adviers and teachers?' Wat are. the credentials of

those preparing teachers and advisers? How recently have these educators

been in the'high school? worked with high school students?

3. How di the perceptions of the teacher-trainer and the teachers/advilsers

compare as to the necessary qualifications to be an effective adviser or

journalism teacher? How are 'teacgrrs/advisers being prepared to meet these

requi remen ti?

10.
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4. How do today'% teacher% and advi%er% believe that tomorrow'', teacher',

and advisers should be trained? Where do strengths and weaknesses in .teacIte'r

preparation lie?

5. How 'are prospective teacher beirliprepared to teach reporting,

editing,.sc 1 press law, journalism history, etc.?

6.'1n'what ways can resources and teacher-training techniques be shared

among institutions preparing advisers and teachers?

7. How many courses or practicum experiences are available to the would-be

adviser (31. teacher? When are they taken?. How many advisers and teachers have

'had such courses or experiences? What difference does it make?,

8. How can 9eac4rs and advisers be better prepared for the psychological

demands of journalism teachin and advising?

9./What resources are.available to help the teacher/adviser avoid burnout?

10. What type of human relations'training is offered to advisers and

teachers to aid in interpersonal relationships?

11. What are current "certification requiremets4 Are they working? How

are they being enforced? 'What effect have they had on journalism-programs in

states with stringent certification requirements?

12. What programs are available for advisers-and teachers seeking trainihg?
, -...,

Any regional workshops? national internships? resources listing thiliteV A

- ,

Despite the multitude of impOlant questions, there is'evidence in the

literature that little more than the extent of certification requirements has

,--7 been researched. The Secqndary Educatton Divjsion of AEJ'has addressed some

of these concerns at its semi-annual national meetings and the members who

responded in the recent survey expressed concern about the number of unqualified

J1

or poorly qualified teachers and advisers. But lAtle resear h has examine&
,

why poorly qualified teachers and advisers are hired or appointed; what if `.

'4(
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0
anything, is being done to remedy this problem; and, final ly , i f no th

being done to improve the .certification situation, what is be i ng done i ns tead

to improve the quality of advisers and journalism teachers.

Lela] and Ethical Issues

. Teacher certification was the single cOncern ipost often mentioned by the

journalism educators asked to identify areas needed research. But'the

general area that atotracted more attention by these researd4rs than any other

was that of legal and ethical concerns. It also received attention in jourrial

arti cles, parti cularly wi th regard, to minori ty involvement and fi rst amendment

rights tor advfsers and publication staffs.

The need for minorities in journalism classes and on student publica6ons,

in faCt, was thellrlost often suggested topic both in the literature and on the

survey forms returned. At least a helf-dozen articles addressed this question

from' 1§74 thrsasgh 1079. Based on the'ffrequency of journal .articles, topics

also' needi n4 more attention are the value of publication guidelines and cocks

of ethics and the legal dangers and obligations titcing advisers and student

ourytal is ts .
r,

'Several articles on the rights of advisers, the extent of freedom for

student publications, and the environment afor free expression in the public.

schoills developed from master's or doctoral degree.theses. But4as the s6chools..

and the law continue to change, these issues remain suitable for further study.

Legal and ethical concerns suggested by the literature review can be

divred into four groups: those pertaining to the environment of freedom and

censorship, censorship strategies, censorship guidelines and policies, and
fr

itturces of informittion and' assistance.

Environment:. ve1opmentsin the schoojs and in the courts since 1974
41

1 7
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have promp%d the suggestion that there be another look at the context of high

school journalism in America. Some specific concerns include these:

1. Under what circumstances are the student media most free of pressure

by administrators, school board members, student government, or community groups?

27-701Nell do the speCific findings of Captive Voices regarding censorship

and minority participation hold up six years later?

3. How is todax's school newspaper published--as part of a class, as an

extracurricular activity, as part of the community newspaper--and what are the

legal boundaries of each approach?

Strategies: Beyohd the determinat440 of the extent to which student

journalists are free of otibound by censorship, questions remain concerning

ways to minimize restrictive efforts and encourage a free environment:

1. What legal rights do publication advisers have? Does this affect

the4r ability to deal with legal and ethicll pr6blemt?

a

2. What srategie5 have been used effectively in dealing with sensitive

issues in the newspaper and yearbook?

3. 'How effective is the Publications Board in avoilling or' resolving

censorship or other confrontations regarding publication oontent? What is the

legal tatus of sUch.. a 6ody?

)( 4. How extensive is self-cens,orship by publication staff members? What

contributes to this?

Guidelines: The courts have acknowledged the value of sound procedural

guidelines, but there are questions as to the content of such guidelines, the'

extent of their use, and the effects of having them. The literature review

suggested these specific questions: .

1. How do staffs, school officials and,advisers define "good titste"?

18
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What content is in "poor taste"? Row is material in "poor ta%te" dealt with?

What have the courts satd about such material?

2. How common are codes of ethics or publication guidelines? Is their

existence related to the absence of censorship controversies?

3. What makes a set of publication guidelines constitutionally sound?

Do existing sets of such guidelines meet these standards?

4.. How much awareness is there of the current copyright laws? Is there

evidence, via content analysis, of abuse of these laws?

5. How can awareness of the law be increased, according to publication

advisers and school administrators?

Assistance: Journal articles dealing with legal and ethical concerns

logically fbcused on reasons to -def nd free speech and how to avoid censorship

problems. An 'implied need is more research about steps to take for assistance

in the face of such a problem.. Specifically:

1. How many students and teachers know where to go if they have a question

about a legal or ethical issue? How many have _used such a resource?- Where did

they learn about the existence_t the resource?

2. What resources are available to aid advisers faced rith a legal or
."1

ethical di lemma?

3. How much support is there among professional media for the student media

in general? for student media in their locales7 How much contact has there been?

Under whit circumstances do they. or. would they become ihviolved?

Journalism educators who responded to the recent survey suggested four

questions that -were referred to quite clearly in the literature. The first

two have received scant attention by researchers; the latter two require

continual analysis and re-evaluation. The for are:

z 19
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1. Does the current staff of publications adequately represent the

distrillution of student groups in the school? How are staffs selected? What

efforts are made to insure representation? What could be done if thfs is a

problem?

2. Row do the perceptions students, staff members, advisers, and

administrators have ,of the role of the student media correspond to their

attitudes about freedom of expression for student journalaists?

3. What workshops are available for minorities interested in media work

or for students interested in learning more about their 'rights and responsibilities?

4. What have the courts said today about the freedoms and resPonsibilities

9f the student media and publication advisers?

The survey respondents indicated a good deal of interest in the legal

and ethical concerns, particulitrly broa applications and implications within

the school, setting. Their queWon4, somewhat broader than those implied in

the literature, were concentrated in three areas: .the extent of the problem

1 and how perceived, ways legal problems have been dealt with successfully

in the schools, and steps to increase,freedom of expression in the schools.

Parameters: The educators suggested the need to determine both the extent

of legal and ethical problems and the context within which those issues most

likely arise. Specific conceisns include the'followi.ng:

1. How much of a perceived threat to student media is the issue of freedom

of expression, according to students, advisers, and administrators?

2. Are student rights and resRonsibilities defined differently in large

schools than in s 11 schools? If so, how and why?

3. ".With t iser carrying the brunt of recent attempts to control the

stUdent press, has ere been a noticeable change in the advflier's attitudes

toward freedom for student journalists? If so, how?
41.
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4. Hov; extensive is sexist and WASP-oriented language in journalism

texts and how does it affect the perceptions, of youth jn general.and minorities-

in particular?

Successful Models: Several researchers suggested that an effort be

made to identify tools and techniques useful in developing an environment where.

freedom of expression is the norm. Two speci fit questions raised were these:

1. Have schools been able to satisfactorily balance student freedoms and

student -responsibi Titles with the student publications? If so, how?

2. What contributing factors lead-a mode] policy statement or procedural

guidelines from idea through adoption to enforcement?

Lookin9 AheasIV .In addition to deal,ing with current legal and ethical

concernS, an eye must be cast to the future,several survey respondents noted.,

Current, recurring problems must be resolved, they suggested, as they offered

several specific questions that deserve attention:

1. How much awareness and use of the Student Press Law Center is there?

Who subscribes to the SPLC Report? Has the Center had' any impact?

Z. Where are ant press rights cases ,litigated? ynder what circumstances?

3. How aware are advisers and administrators of legal jurisdiction and

how and where the law applies?

4. Where,do the.adviser and the principal learn about the law regarding

student rights and responsibilities? How aise the-source dnd cQntent of informatiori
1

associated with attitude or behavior regarding censorship?

5. Is there disparity brween awareness of the law and compliarice with the

4th law? If so, AO

6. What impact have court rulings about student rights had on the operations

of the "school in general and student publitations in. pariicular?

21
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. Con c 1 us ions

In its January 1980 report, the EJ's Standing Committee on Research

commerided the erforts of the relatively small (72-member) Secondary Education

Division for tts efforts to stimulate research activity. Yet, the committee

noted, there were too few convention papers and a need for additional research.

.) As this paper reveals, a great 'many research questions remain unanswered--with'

different and demanding problems arising with each new school year.

, Several conclusions emerge from the research synthesis of high school

jodrnal i sm:

Student publications and the Journalism class--Mbst of the research topics
1

4nvolving day7to-day concerns fall into this category, and they constitute the

majority of artiCles, in the journals studied,' Journal articles reveal little .

4
,

or no eWpirical support, however, with discussion of Personal approaches to

-daily dilemmas, Research interest in this area by AEJ members meanwhile,

focuses on ',the larger, contextual framework of high school journalism.

The publication adviser and journalism teacher--Research in this area has-el

'focuse4 on descriptive studies of the role and beliefs of the adviser or teachek

Although the role rythe adviser is changing, new pressures are arising, and the

need for teachig and advisih4yesources.persists, lbe journalism,educators doing

4

research express li ,indicittbn that this is a pressing area of concern, and

their ,rearch interests turn elsewhere.
t.

Adviser and teacher training-Teacher certification- and adequate preparation

of advisers and teachers remain serious concerns, according to both the journals

and the respondents in tile reCent survey. Researchers indicate concern about:.

defect* advisees and the lack of pertifieation requirements, but so far have

given little attention to why these problems exis'i and how they could be dealt

wi th .

2 2
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Legal and ethical issues--The question of %Att. also has been lacking the

research in this much-discussed area. Numerous articles describe the need for

-minority representation on student publications or the first amendment problems

facing scholastic journalists and advisers. Likewise, many journalism educatOrs

bemoan the Tick of freedom fOr the tudgnt press or oppression in sohe schools.

The legal,status is described and continues to be examined, but so far there

has been.little research into the tmpact of the law.and the consequences of the

few prescribed solutions offered for legal and etWal problems.

It is painfully obvious to Secondary Education Division members that too

fey persons are interested inlitliese questions. Yet it is these persons who

have provided much of the empfrical research reported in the literature.

Ifithe goal of such research efforts is the improvement of scholastic

Ournalism, more individuals who can effect these changes must be reached and

convinced.. The audience for some suggestions-those pertainingito teacher and

adviier preparation, for example--is at the college and university level. Thais

group can be reached through AEJ convention presentations and an occasional

article in Journalism Educator. Bdt for a much larger proportion of the needed

research, the au4ience consists of/high school journalism advisers and teachers.

Empirical, research must deal with their interests and concerns, and results

presented to them through their publications and at their conventions.

The journalism educator/researCher provides a useful perspective a step

remOved from the high school arena, and his or her contextdal and theoretical
I

concerns are essential to progress in scholastic journalism. But the daily

issues and problema of teachers and advisers, implied in the scholastic

Aournalism literaturl, need closer scrutiny, too, for two important reasons:

1. Many'of the problems discussed in the journals are based on personal

experiences thaf, although helpful, provide little generalizability and,

4
. herefore, limited usefulness.
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2. Such empirical studies might encourage similar rese rch on related

topics, suggest topics for further study, and instill interest higb school

teachers and advisers who previously have spurned such efforts.
us:y

Perhaps more incentive for research must come from the editors of

scholastic journalism publications and foundations or student press organizations

able to offer researpers more financial motivation. Encouragement similar to

that of the Quill and Scroll Foundation, which offers grants of up to $250 to

graduate studetts doing research on high school journalism, might stimulate

more advisers and teachers to do empirical research.9

Journalism educators, particularly members of AEJ's Secondary Educati4

Division, can make important contributions through qualitative analysis of

high school journalism, attention to the adviser turnover problem, and concern

about'better preparation of teachers and advisers. Some answers are available

only through long-term research that so far has not been done. Also needed

'is sol applied reselch involving the daily problems of producing publications

and eaching journalism, the changing role and responsibilities of the teacher

and adviser, and the extent of minority representation in journalism classes

and in the student media. Weaknesses, in short, concern the lack of empirVal

4,
bases for day-to-day decisions and failure to go beyond the description of

problems to the reasons sup problems. exist.

Ann Christine Heintz, a member.of the Commission of Inquiry Into High

School Jourhalism, which produced the controversial Captive Voices, expressed

weoriness.in a recent defense of the work. After she described some positive

developments in high school journalism since Captive Voices was published, she

noted that.there is much more to be done. "(A) sizeable body of that research

is 'inside the heads and hearts of JEA (Journalism Education Association) members,"

she wrote, concluding with a charge that could be addressed tO anyone interested

.in improving scholastic journalism: "Are yotl up tojlthe challenge?"10
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