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Hanging Out the Shingle: The Writing Tutor .\

-~

At the University of Maséachusetts/Amherst) the well-publicized re- ,
_ ( ’
turn to the "bsasics" has sent students by the hundreds into our advanced :

eipoéitory writing courses. I do not intend to dexl in this article with

[

the large questions that this phenomenon raises. What is "basic" is cer- ' R

~

= tainly not at all clear, nor is it elear that thgse Basics, once defined,
were ever dealt with in the good old days to which we are moved to return.
: - My subject 1is the ertiﬁg tutorial, one of our Engliéh‘Department's responses
to this:appqrently sincere desire on the part of so many af our students to
* \
. learn how to write.

{

» * Y

- ~

3 '

This semester, the English Department at the Univgréity teachés thirty-

AJ

six Bections of Advanced Expository Writing. Eoufteen of these sections are
o . R :
. ) . : , . LY
taught ‘by tutorial: that 1is, ?he stydent writer does not meet in class with 7k

" 1

L] f

e teacher suggests revisions, add the student goes off to rev}se the work
) . _

d ngin anofher,project which will be read, discussed and revised she

,-félloﬁing,yeek. : ]

. The writing'tutdrial can hardly be considered "new" or "experimental."
! e : N : . o Y. » ‘ o
] In some respects, the writing tutotial is as old as the craft itgelf: an - ’

.
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editor sits. down with a single writer and says what needs to be safd

about the piece of writing under consideration. Most teachers recog-

-

nize the value of the individual conference, and most recognize that writ-

~

M’E‘."‘

ing is a craft and can bhest be taught one-to-ohe, like the cello. Donald
Murr ay argued yearq ago that the writing teacher should cut class entirely.

But to rty knowledbe we have not done this yet, and't« leave the claqsroom

N

behind--to’ abandon the teacher—centered_writing classroom and to become a

writing "doctor," in a sensc--that is, indeed, a new departure.

1'd first like to suggest that,.-evén 1f the writing tutorial does not

work; it should work, and for reasons that have to do with the dynamics of
‘ b
the teacher-centered classroom and with the nature of the process that is

? being taught. A teacher can not say_anything useful about writing to a
. . ' P4 .

classroom filled with writers. There are sick writers, but no contagion,
no plague, no wide-wasting pest against which writers can be mass-inoculated.
This 1is ceértainly the case with writers in college who, by the time rhey

arrive, have accumulated a stock of advice about good writing that is *

- -

atrange and various. The students in my section of Advanced Expositery

-

Writing this semester are the usual random lot: a Phys. Ed. jor from

the UniVersity, an an]iqh major from Smith, a film animator, from Cambridge

who commutes to Amherst on Wednesdays, a self—styled poet from Hampshire
. : \

' »
College, a native speaker of Korean, two exchange studentq from Sussex

- , .o -

University in England;‘ These seven are-the extremes, I sszosc, but the

+

eleven more-or-less average students who make up the. balapce of my section

' ’ ~ are themselves a various crew: some write too much, some-gre blocked; some"
are too abstract, and soime cannot generalize respensibly from specific

4

. neterial; some have written quite a.lot duting their lives, and some have

. written hardly anything; some) need discipiine and rage; some need all the

\ﬂ ) . ' \ .
oo n ' ¢
I - ) 3 ' " . ‘e ..
. . - - ) . ’ ° . - .

R
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support .they tcan get. - And even as I deline these categories, 1 reallze’
that none of my students fits any of these boxes well or for very long.

The blocked writer may begin to gush, and wi1ll then roduirv a new pre-

scription from the writing doctor.

Let us take thrce of my students, more or less at random. Jim K.
, ‘ :

makes my heart leap-up every Monday moming at 10:30. He is the college
teacher's dream: a poor boy who believes in eddcation and is making it

by pure grit--engaging, quiet, lacking skills and confidence but gradually
acquiring Both—~from a poor family and a home without fooks. He submits

an eésey eagh week—--four drafts, a great stack of paper, His problem is
that‘he is 56 full of 'don'ts' ehai‘he is. writing deéensively. ‘The drafts
get pro;ressively worse; his final draft is de;;nstrably worse than the !
Tfirst dFaft: He has been told, he tells me, to avoid the first person——wbich
he hés underetoad ;o mean that he\must somchow leave himself out of his
writing entifely. His drafts become progﬁessively less personal,.end_as

they rlose "voice fhey lose direcéion. Tﬁe treatment for Jim K.:'to_attemet

to convince him that his first ~draft writing is good; to get him to write
letters, directed Prose, prose with voice and‘apdience.' At 11 00 Monday

N

morning Vaughan F. appears Vaughan is overwhelming]y verbal: 3000 words

of typescript each week, an Englishman's view of Amertca Vaughan needs
to be beaten up each wé;k to be told that his writing 13 facile and glib

which it is, and to have his easy generalizations shredded by ‘a eritical
1‘1 J

editor CAt 11:30, Cheng Lee apptars, eager for work His writing roblems
\ N %
have their source in the lack of fit between English and Korean: we work on .

the defiﬁite and 1ndefin{:e article, because he has most trohble with this S
aspect aof his writiug on this day. What general statement about writing 0

AY

will be useful to these three, writers? What advice can a teacher give to all
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three?, To thirty? | \ 1

let's try'onc of the good old bits of advice, one that 1 and appar-

)

ently many of my students remember from our writing handbooks: "be specific;

$ . ¢
don't'generalich" Note first thet the advice 'is holst with its own éelﬁrd—-
"don "t gdhereiizc" is a general statement abeut writing,. huu imnéjne this
instructjion given, and understood, bf a roomful of writers. This ingstruction
wil]-improvo those Yriters who tend ﬁot to support their general stnttmed{g‘w\

with spécific evidence, perhaps; but what about the writer who 1is unable to .

generalize responsibly from épecific materials? This writer will be driven

“further from the possibility of improvement. And insofar as the advice tells

. »
us to avoid the general statement, it is not widely useful,\and it may even
be dangerous. We must generalize. The transcripts of the Watergate tapes,

Richard Ohmann has reminded us, reveal men whose only concern is the specific,

A

men who apparently were unable to generalize.
) \

" Let's try another bit of advice, this one culled from countless hand—' ¢

books "use strong verbs.'" Now strong verbs are fine for strong—verb kiﬁﬁs
4

of prose, but strong-verb prose is not, what we alwayq neéa/’/This bit of

advice is perhaps more wrong than it 1s right. One of oux-writing students
in a laboratory class gt Springfield Technical High School described tbe

Tech News room in an essayrthat wag dull and colorless., Our student naschers

g . :
agreed that the essay needed color, and that one achieved color most effec—

~

tively by jazzing up the verbs. So the student wriﬁfr~dutiful]y jaixed up

the v!rbS*-and typewrite&gibegan to lurk, winds began to rattle the venetian

'blinds,' the blackboard began to loom threateningly. Then we went to see - the

i
Tech'News room. It was dull and colorless. The essay had been a .triumph of

imita;ive form, Strong_verbs wefe simply not appropriate, What horriffEd us
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wag, firdt, our error, and second, our student's cagemessa to obey our
instructdons.

1 am rémindcd of Juﬂqt Fmig's NCTE monograph, Ihg~§gmnggjgﬁﬂzzg—

cesses of Twelfth Gradefs. One of Emig's protocol students, the wonderful

_ Lynn, said of ﬁer'English teacher, "She was always telling us to be concise,
and Qhe loved)Me%villé, who w;s‘anything but concise. So 1 guess I'm.no
Melwille, so I'll have to make it concise." As Ms . Emig goes on to . )
“.demo?strate, Lynn would lie—;would say the thing that wés not sp——so'that
her writing would be con;ise. The téacher, spéaking to a room¥ul of writers,
feé1§ the need to éay something about writing. So the téachar does. 'Be

. i
concise." Perhaps she has read William Zinsser's On Writing Well, ghapter

three: "Fighting clutter 1s like fighting weeds." And then Zinsser quotes

Thoreau: "simplify, simplify." Whatever the source of the advice, and

)

these sources are legion, the studsné first résistsﬂit, and prgtests-—aloud

L ¥}

or silently--"but Melville and Charlotte Bronte and John Updike and Nora

*

Ephronr and William Shakespeare and all those who pretend to wit, all those L.
_ ~ R :

who enjoy the flow and surge of language, the feel of it on the tongue,
¥ . . . ¢ . N
the sound of it on the ear—-these writers are not concise." .The teacher -

_réspondé,_if.thé protest if'voicé&: "Ah, 1itt1elperson, you are not Nora

Ephron, or William Shakespeare, or Chatlotte Bronte,' or. Herman Melville. - «
A . . . . . L .

. \
80 you have to .write concisely."

"

Janet Emig's Lynn dealt with the situation ﬁuch as thd natives will

deal,with the_colonistS*Lshe went undgrground for the duration: With a

’ student as strong\as'iynn, the teacher will do no harm.- Lynn can protect.

herself. But look now at the word we are using. Protect. Must students

_ /

protect themselves from the teacher? The dynamics of the teachek-centered ‘
o 'wiit#ng classroom 5111 produce advice from teacher to students atfbu writ1+g . zr\v
ST AN ' * . - ' - : '

¥
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o 1in general. There will be an inevitable lack of 'fit' between the
ndvice‘giveq gnd the actual neede of particuiar students_dealing.with
particular subjects. This lack of fit will be understood and dealt
with by students aslagile.as Lynn; it will be accepted and internalized
by the less-agile students, and will do harm to them as writers. have
hours‘ and hours of tape'd tutorials in which stud‘ents rev_en'l the'?&
of their pain: fmpacted bits of wisdom. "But I thought you shouid av;id
the first person." "But I thought that an essay had to have an intreduction."
"But I -thought you had'to outline before you began to write." I don't
want to blame the teaeher here, or blame the student. The sthdent'ie
looking'}or a quick and easy route to gaod writing, and the teacher is.
forced by the\situaxion to say something about writing 8Q all those student

~writers in the ciassrooﬁ. What the teacher does say has often, in our ex-.

" pe;iénee; fallen on ground that was ali too fettiie, and attained exuterant

“) ~ and malignant growth. |

A

The conception of compogition,as e'ghbject«to be -taught seems incréas;
ieglj to me to be:dead wrong. MWe define comﬂﬁsition as a subject by fale _
ahalogy ﬁith, say, Histoty, or veterinary Science, jr, more plausiblyj., ﬁ\
Rhetqric. And since composition is a sub{ect it must have textbooka~- &

and composition. textbooks are even more dangerous than the stand—up com-

position teacher, for the teacher is giving advice to twenty or thirty

- #
students whereas the handbook if it is to make a profit for its. authors
and its publisher, must _appear to ,glve advice to tens of thousands. Its

advice - is therefore still more general and, if what I have sald before

this holds, more general is less accurate. The relatively’ short héndbogkg
o - ' a /
. <,  give ‘the advice baldly, “the better handbooks hang s0 marly qualifiers on

the advice they give that: the advice.- practically disappears. "Vagy sen*

tence atructure," the blunt advice, 'becomes in the more sophisticated and

v
~ . L]
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expensive handbook, "use épproprintefsentenEC structure," and the advice.

<
Peggerr Elbow begins

* is followed by a chapter wﬁich_glosses "appropriate."

his Writing Without Teachers with this dclightfu& and gound preface:

"Here' you will find no descriptions of good and bad comstructions, strong !

When people try to tell

and when I, tell other people it seldom improvpes their writing.either, [Lf
- ' . i ' ' . ) . - _
you want a bodk to tell you the characteristics of good and bad writing,
this is.npt ic." T l _ ‘ ¢t . ) T

. ) N ) *

»

? ! .
So 1 have made my case for my first point: that a teacher can not
_say anything useful about writing in general to large groups of writers.
"But," you yill say, "a teacher can say something useful about a particular

Btudent‘writer, and the other students in the room will apply what is said

r

to their own writing, where appropriate.'" Which bripngs me to my sécond

\

point: a writing teacher csn not usefully talk about a par;iculhr student's
writing to a roomful'oflwriters. In the first place, as, I have argued .- .- -.1,“
before, there are no common writing problems, and so the process of gen-

‘ | . eralizing from the individual to the rest of the clsss should not take place.

And in the\second place, any adece given to a sIngle writer will affect
) . .
the other: listeners in the classroom in ways that® are probably harmful Let

me ilJustrate'with a pardble which is also a true story When 1 was-in

\
R s

) 4 graduate sc¢hool at Brown4University, I coached Freshman crewv. ‘One sunny

d v . \i . , A \
a : aftérnoon the bpats were moving nicely on the fetid Seekonk River. 1

.noticed that the bow man was slow with his hands on the rgcovery, relative

to the other seven men in the boat and relative to the Platonic f0rm I.

‘held in my-mind's.eye. So I called. out- through the megaphone, "Bi11, get - . '
your hands out of your gut Just a little faster.ﬁ Fine.-_Bill moved his

' .
. N
- . R

" hands out faster, .And 80 did,the”bther seven men¥in the boat Now I had

)
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made'\ myself a boat in which one man was rowing properly, and seven fot.

Vision of a World War 1 comic dessert plate from my childhood--the French

sergeant shouting at this company, in which one man is clearly out of step,

"Sale section! J1 n'y a qu'un qui marche ensemble." W had made the
- . ' ‘\?_‘ .t
boat worse with my 1nsqruction. After several cxperiences like this, 1

V
3

tried another strategy: I told the othgrs not to listen when 1 adjusted

[

one man"\form. That did not work either. .Frnally$?>lcarned never to talk

about form to a boat full of ovarsmen, but to take individuals aside after

+

practice and talk to them in private The Freshman boat iﬁbroved, and

evenxually won the big race on the Schuylkill

Now the writing classroom is nOt the Scekonk River, but teachiﬁg
college writing is like coaching crew in this: the people in the boat
“or in the classrébm are individuals, and in very different ways. depart

from a norm. I1f you 'coach' one in public, somehow the others must be

kept from reacting to what you say. If a boatful of oarsmen hears "gé%
yodf ands out of your gut faster," mos € of-them will do it. If a gp!mé

ful of writers hears "simplify," most of them will do it. And the result .
] \ ’ . . ) K ) . .
Wwill be to lower the lewel of performance of all those in the boat, in

L '

A\
N~

the room.

| Does the tutofial work, hOWever? Even 1f {t should work, does 1t?

]

The answer to this question seemm for the monent- to be a qualified yesl
but whatever answer we make must be made in the eqptext of studies like

that of Jewell,: Cowley, and "Rhum (1969) who compared students taking

A}

Freshman English‘with those not, and found no significant difference between
the writing of the two groups: Measurement is difficult in this field,

_because we have no received: definition of "good writing" and can not

LS

therefof@gheasure progress toward the good Furthermore, as Mina

.

* in

4
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Qhaughnessy suggested, the semester may be too sHort a period; perhaps'
- T : ' . N

measureable change takes place only over longer periods. Granted that

N : '

our instruments, then,. are imperfect. The instruments we have suggest

that the writing tutorial has a definite place in the writing currfculum

of the college or University. . ‘ "

A
. ’ ,
. ‘A good measure of the tutorial's suzzess or failure is the teachers'

-

-~

. p ,

reaction to the new format. If-we look,at what the faculty do, rather
r ~ ) / ¢

than what they say, we find that they have voted with their fee#. ‘We gave

the first tutorial Qriging class in 1974; today, fourteen of our thir‘y— (

six sections of advanced_exposttq<3 writing are taught by tutorial. The

- . )
number of sections taught- by futoriai’increésed slowly and gradually,

- - 1 .
. despite the fact that the tutorial requires new teaching habitg a‘? a
. ' . A ) 7
radically different working schedule.

L4

a I we look at what faculty say, we get a picture that ig mixed.

1

¢

Charles Sides, a graduate student in our Department, is atterting to

.
< .

measure the success or failure of the tutorials and, although he has 'mnot
' e

- : ‘
completed his work, he has been kirid enough to let me see what he has
. - ’ - . . .
done so far. He finds. that the teachers' pogitive comments -are most - s

R
frequently. these: both teachers and students like-the individual atten-

*

: . v .
’ tion and personal contact; teachers enjoy the immediacy of the student ! ‘ .

< »
response; teachers marvel at the amount of writing they angd their stu-

. 4

dents can deal'ﬁith during a semester; and teachers feel that.fheir stu- o~
r'd ° . } '

dents' morale stays remarkably high throughout the semester. 1 would

-
-

add to these general observations my qown. The tutorial 1s.perhaps the
. T~

' v : .
only format in which the teacher can discover bits of impacted "advice"

that have distorted the cémposing process and impaired the %tudentsd’

writing. . Just this week, one ™ my students, Kathy P., told me what

v

T - ' S >
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1 had suspected: that 1 was not seeing her writing, buts her correated

writing, and ther corrections had been performed by friends in the dor-
- i )
mitory. She could not remember when it last was that she had submitted

. @ plece of writing-that was really hers. And that proved to be the

+

reason Kathy's writing has been unfocussed, vague, voiceless. 1 hope

-

there 1% time for her to learn that she must trust her own voice, her

'

‘own perceptions, her own sly}e. She is a senior, graduating this se-

> . !
¥
N - , :
1

\ . ° - 1
Again from my expcrience, the tutdrial providés e;mitemont in the
1] . ‘

mester.

chase, the search for the writer's problem. A particular student comes
in with an essay that is imperfect in a particular way, and the teacher

tries out an hypothesis: the writer needs to write t:o an audience. The
. .

teacher writes out a prescription bzsed upon this diagnhosis, and in the

next week's tutorial discovers whether the diagnosis (and the resultant

o

prescription) were appropriate or not. 1f so, Aha! Remarkable, my dear

’

Watson.” 1f not, the chase is still on. Finally, and again from my own

experience, the writing tutorial gives fhe teacher a window on}t:l!e cre-

-

ative process. I require my tutorial students to Bring in all rough

drafts and scratch work. Looking through this rough ,\;rork, the teacher \

can follow the comgosing process, and 1f there seems to' be a problem,
eS a pre— e

adjust the. process. A student who writes c;lowly may be giv

- -

writing or free-—wr:lting program to follow_.‘ Ve-ry of ten 'i_st:udent:s feel

they must think before they writ:e--alJa'rriners t:eils them so—-—and,ver))\ often |

[N

this séquence is not “for them thé most productive. Some students simply

get lost: in their drafts, and have to leam r\hat they can and sometimés

should outline ‘the rough‘ draft they have written ‘before chaxging ofi to

’ B
v ' v . ' r
another draft. One ofymy present students, John, stares at blank paper :

' 2

for hours, and thén writes his essay,\all in one burst, m'uch like the_.Zen



. : : .i‘; -~ o ' . ; ‘ Moran

master painter. I can't work that way, and I am moved to meddle

with Johu's process, but clearly 1t works for him, so I forco myucff
to keep hands off. _ v,
A second measure of the tutordal's success or failure is the

students’ }esponse to the writing tutorial. Like the faculty, the students
"have voted with their feet, and our sections of writing tutorial ‘are :

always over-full, We turn away students by the score, with real regret
] ¢ H -
but with compassion for students already in ‘the filled classes and,

. ' | j |

finally, with compassion for ourselves. Enough is enough, and nine hours

of tutorials per week is all any of us seems able to take. Students tell
.- _ - _ '
each other about the writing tutorials. We do not advertise; on the

A i - -
con{rafy, our course descriptions are Forbidding+-and the students continue to g&;
- / N Y -
come. . They come, certainly, because Time and.Newsweek tell them they should

come, but they also rome because they think they are learning something.

\\\\< - Student evaluations of tle writing tutorial areG‘!gh—-incredibly high
. | in,ﬁy case and .in others—~higher than our evaluations in other courses
\. -
. we, teach, t

-

A thit*d measure ought to be measured improvement in gtudent writing,
" and here I must plead sloth and incompetence:-we have simply not-made this

measurement, and it seems distregsingly clear that Qe_shduld. I have been .

loath to undertake such a meagurement for reasons already stated: tlie 1ffi- ”
- - . ' ™ -

ness of the measurement procesh, the vapiables'that'can not be controlled.

i,

Budz and Grabar (1976) -attempted to measure the\difference between students _ ‘

who wege tutored ‘and students who weré‘taught,in c1assgooms,handlthe prob- -

v lems they encountered in procedires and mechbdg haﬁe_deierred me from mak-

ing the attempt. Einally, howevex, we ~ghould begin to ‘measure, even if

Y y
._‘_ ' the resulta we obtain prove Aothinb at all, S
oo - ' |
ﬂl - ) Fbt'now. we)have this: - that moat of our btudents publish n peice dur~-
8 - ing the demester: a letter to an editor, a book or movie réviow, a piece )

A .
¥ . a
.
. v L) :

. . l é . R ' * .

. . . ¥: : . - o
- . . ~ ’ . . B
e R - _ Ve RIS _ « e

o < ) ".l T . .Y ) s . . M . ! t. . ‘. " - Cowes
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in the coYlege newspaper. Last semester onc did a handbook for University

a
S

d students sceking foreign exchange scholarships; one did an article on the

' Springfiedd Fine Ants Center for Westcrn Massachusetts, a glossy periodical
that accepted his piece and then went bankrupt--a lesson In the dangers of

~ ° ' ‘ - T . . |

the nmrkethZce. In all of these cases, the student's writing has been’

»

SN

. o ' .
validated by someone other than the teacher. Students in the writing tu-

torials also writc essays for bther courses. My rule is that if the essay
i1s to count twice (for my course and for someone else's) there must be -
three times the work in it: two for me, one for the other teacher.* When

the student receives a high grade from an instructor'who 1s not me, this

tells me—-and the student writer--that together we are on the fight track.

There age a ﬁumber of problems associated with the wri;ing t;tprial,
~ J and I do not for a moment- mean to suggest tﬁat we should all stop what we
_ : v : , . :
. have been doing aﬁd-begin tqtoring. "The first, and today the mdst~press-
11 ing, of Lhese»problems is th?t the tutor%al is éxpemsive. In my bones I
believe that writihg'can:ggli_be taught by tutorial, aﬁd_that any writing
'ﬂ_class otherﬁthaq a'tutorial_is a pointless and perh#ps Pleasant game.
S But a tutorial class must'ﬁé gmall;'and_is theref&re expenéive. A; the
' University of Mass;chugetts; eighteén students is,a‘fuli advanced writing
class, and if we use the futorial; we can nog‘go higher. .Eigh;éen thirty
- . minute futorials_is nine hours of_tgforials each Qgek, rsughlf Qhat 1 |
would spend on a literature course or a~stand—up writing‘courge, :heh
preparation apd papef—grading time is counted. In the tutorial therg is
mno preparation and no paperégrading time, so for the mgment, the tutorial
, writing sections do not.peqalize the  teacher. But cleafly if the
Uniﬁersity werertq_teaph-all éﬁrité wriiing ections in this Qéy*thg Edét'

:_.' would be prohibitive, -and the taxpayers woufdksimply notifoot the bill.

On the other'hand, although the cost is high, we believg-the efficiency

§
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of the method is high, and pethaps the cost cifectfvencss of the tutor-
ial is greater than that of a large and ineffective course.  Can you
teach the cello to.a room full of apprentice cellists?, Music depart-

ments argue that their fnstructional loads must be liEht if fhey are to
v

7/ S : .
do their job at all. Perhaps Engiish departments can make the same case.
- . . '

- fA second problem ié one that is mbiw difffcult to 1live with, for it
dwells in that peoisoned lé d called ""How Other Teachers Tcach."_/bharlcs-
gideé; the graduage student who is studfing the tutorial, Q?ems to be
moving toward this-conclus;on: that the writing tu;orial 1s a powerful
format, one that_makes,good teach}ng'more effective, and bad teaching N
more effective. Char}es has discovexsd one student whoge writing has

grown pfﬁgressivély worse, apparently because, like Janet‘Emig's Lynn,
-he has been told to be wmore concise. The result of this advice has been
progressively shorter and simpler sentences, shorter paragraphs, ind,
finally, shorter and duller essays. The problem here éppe%rs.to be the'
teécher, and not -the foémat: a teacher who i;Istill giving general advice
"abbut'wfifihg;"USIﬁg'thé'futoflélia§'an opportunity to™deliver short-
lectures on good writing. to an audience of one.

A third érqblem is that the tuto£ial Quts heavy:demands upon Ehe

student writers. They have to write on their own for seven .or eight hours
eéch.week, without regulér classes or quizzqs or any of tﬁe regular machin-

ery that they may require,to perform at all. It is important that the

studemts understand th{® at the outset, and we make our expectations as

) -

clearxr as'we can with a written statement and a system that penalizes the
students' failure to perform in a 8ystematic and impersonal way. The writers-

‘who undertake the tutorial cannot be rank begimmers, because the beginning

-
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writer will need more frequent editorial advice. Awnd from my own
' A ]

experience, the writing tulortial does not work well with the really
I T . - ....'.
polished and rapid writer. This writer might do better with the old=

style grade and written cribique.‘;Pérhaph the tutorial works best

) A 3
for the large middle range, those writers who can twork on thelir OYP,

N t . _ \

\ ' but still need help. C ' .

Finally, Eh:re are many functions that the'wriglng.tutorinl does

not perform: It does not teach reading, or'use reading as, an adjunct to

the student's writing. Ighdons not seé out to.tench stﬁdénts logic or

rhetoric or croétch thinking iﬁ any systematié way . It does not’cail

' . on the writer's peers for thelr judgnwnt_of the quality of‘ghe-wri£er's

work, 1f there is no onc general thth Lhat'appllés to my futorial
srudgnts, however, it is this: in their other.courses they have re;d,

S they have discussed, they have listeﬁed to lecturcs—-but they have

written practically nothing either in their high school oy college classes.

Peter‘B. tells me that he does not remember writing in'hightsshool—~at all.

-

T If we believe that wiiting 13 learmed by writing, or-at -hﬁ&t-"ﬂﬁi&ji{—»ﬁ -----
cannot be learned in the abéenéé of writing, then the writing tutorial

fulfills a need. : | )

»

To sum it all up, the writing tutorial works, within the limits I
have described. It works for the students we are presently teaching:

that is, students who have paéséd through the Preshman English program

- . and who still feel>tﬂey*;éed some work on gheir writing. gur pxberience'
suggests that tuforials should not be required; that they should be of-

fered at the upper levels; that?they\should not be pramoted or turned
N r

into a Qrogram.but discreetly advertised in'éohrséjde8cr1ption guides.

The writing-tutorial can pagform a useful function at a_éodlege or uni-

. / . .

o versity, and deserves a place in the writing ccurrfculum of an institution
' - O >

,-'.,_' o N of..h;lghe'r learning. 15




