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"School-Community Relations, Student Achlevement, and Conflict

) Resolution," by John E. Ingram, Jr., St. Louis Public Schools (TR #463)

The major purposc of this study was to explore the relationship
between school-community relations and student achievement. Student
achievement was measured by ITBS scores and letter grades in mathematics
and reading/language arts. Communication, involvement, participation,
resolution, access, and effective school-community relations were
measured on 5-point Likert scales of respondent perception. Student
achievemeni and effective school-community relations functioned as
dependent variables; communication, involvement, participation,
resolution, and access functioned as independent variables. The data
were obtained through open—ended and focused interviews of 64 parents
of students in grades four to six at an inner-city, urban school serving
over 600 Black students. Th= principal research questions were

ED189217

1. What is the relationship between the five variables
of communication, involvement, participation, reso-
lution, and access and the dependent variable of
student achievement? )

2. What is the relationship between the five variables
of communication, involvement, participation, reso-
lution, and access and the dependent variable of
effective school-community relations?

The statistical techniques of Pearson Product Moment correlation,

o stepwise multiple regression analysis, and path analysis were used
in the study. A case study was also written about school-community
relations at the school.

The case study revealed that the school carried on a variety of
school-community relations activities which involved a wide range of
the school's sub-publics. The telephone was the most frequently used
method of communication. Involvement was shown by the large number of
parents wh¢ volunteered their time and made money donaticns to aid the
school. %hree parent advisory committees served as the chief vehicles
of part}cipation although few significant contributions were made by
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parents. Resolution concerns focused on the individual problems of peer-
student-teacher-parent—-school relationships and not on general school
policy and practice. Accessibility was generally gained through the
principal although parents seldo. utilized this perceived entree to the

_school.

The findings revealed that the variable of communication explained
49 percent of the variance of effective school-community relations.
The remaining variables accounted for virtually none of the remaining
variance. There appeared to be little relationship between effective
school-commmity relations and student achievement.

It also appeared that the variable of resolution explained anywhere
from 8 percent to 18 percent of the variance of student achievement
gathered -from grades and ITBS scores. With the exceptiorn . f communicatinn,
the other variables accounted for virtually none of the remuining four
variables on the ‘student achievement measures. .

The variables of involvement and participation accounted for
virtually none of the variance of either effective school-community

. relations or student achievement. This finding suggests that the

conventional wisdom that involvement and participation contribute to
effective school-community relations and/or a%hievement is suspect.
However, the case study data would suggest that while involvement and’
participation accounted for none of the variance, involvement and
participation activities served as legitimating vehicles far the presence
of parents in the school. :

* % % % % *x %

"School~Community Relations and Student Achievement in Communities of

Differing Socio-Economic Character,' by Hillel I. Raskas, National

School Boards Association (TR #525)

The major purpoce of this-study was to explore the relationships
between school-commuriiy relstions, community support for schools, and
student achievement in two schools of different socio-economic character.
Student achievement, effective school-community relations, communication,
involvement, participation, resolution, and access were measured and
functioned in the same manner as in the Ingram study. The community
support variable was defined in terms of two corollary concepts: .
(a) economic - "Would you vote for a referendun which would benefit
thc school?" and, (b) political-social legitimacy ~ "Do you have trust,
confidence, and do you rely upoun and accept the decisions of those in
authority at : school?" One school was in a rural,
moderately low income community, and the other school was located in
a relatively high income, suburban community. The two schools also
showed statistically significant differences of means on 12 of the 15
variables used in the study (e.g. communication, reading grades).

The data were obtaincd through open-ended and focused interviews of
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approximately 60 parents in each school, A critical incident study
of the concept of resolution was also undertaken. The principal research
queerions were h .

l. What is the relationship between the five variables
of -comnunication, involvement, participation,
resolution, and access and the dependent variable of
student achievement?

2. What is the relationship between the five variables
of communicatiun, involvement, participation,
resolution, and access and the dependent variable of

- effective school-community relations?

3. What is the relationship between the five variables
of'communication, involvement, participatiou,,ﬁt
resolution, and access and the dependent variable
of support?

4, What ig the relationship between the five variables
of communication, involvement, participation,
resolution, and access and the dependent variable

A of legitimacy?

Each of these questions was answered in terms of schools in communities
of different so®io-economic character. Pearson Product Moment corre~
lation, step-wise multiple regression analysis, and path analysis,
along with a case study of each school, were again used as techniques’
of data analysis.

The case study and critical dncident study of resolution
indicated that resolution activity and be..avior consisted principally
of problems and concerns of an individual as opposed to «a general
policy or practice nature. Again, the kind of resolution universally
illustrated at both schools wis of the family-child-teacher-school-peer
problem type. A

The findings revealed that the variable of communication explained
41 percent of the variance of effective school-community relations in the
school in the lower socio-economic community, and involvement accounted
for 19 percent of the variance in the higher socio-economjc community.
There appeared to be little relationship between effective school-
community relations and student achievement (and the low correlations
were not statistically significant). There was a moderately high
correlation between effective school-community relations and legitimacy
at both school sites. Finally, there was little or no correlation between
effective school-community relations and support (referendum vote).
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1t also appeared that the variable of resolution explained from

6 percent to 10 percent of the variance of student achievement in the

’ lower socio-economic community. The'findings were inconclusive at
the school in the higher socio-econumic community. The other variables
accounted for virtually none of the remaining variance. At the lower
socio-economic school path analysis confirmed the tentative conclusion
that resolution functioned aa an intervening varianle which mediated
the effects of the remaining four variables on the student achievement
measures. Little or no rclationship between either legitimacy or
support (referendum vote) and student achievemen® was discovered.

The variable of involvement explained 9 percent nf the variance
of support (referendum vote) in the lower socio-economic community
and 17 percent of the variance in the higher socio-economic community.
The variable of communication explained 28 percent of the variance of
a v legitimacy in the lower gsocio-economic c¢ommunity; however, involvement
explained 12 percent of the variatce in the higher socio-economic
community. : :

The variable of involvement tended to function differently in the
higher socio=-economic community than in the lower gsocio-economic community.
For example, in the higher socio-economic community involvement tended Y &
to be the most critical variable in explaining the variance of effective '
school-community relations, legitimacy, and support, and even %though it
was not statistically significant, involvement was the most important
variable explaining the variance of student achievement. However,
except for explaining the variance of support, the toncept of involve-
ment was not a principal, functioning variable in the lower socio-
economic school and community. Again, the variable of participation
accounted for virtually none of the variance of effective school-comaunity
relations, student achievement, support, or legitimacy.

-
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"gehool-Community Relations and Student Achievement in Elementary and
cecondary Schools," by Charlotte Oinonen, University of Wisconsin-Madison

(TR fcrthcoming)

This was the third study in the series. The major purpose of this
study was to explore the relationships between school-community relatious,
. conmunity support for schools, and student achievement in elementary
- . and secondary schools. The several variables functioned in exactly

the same manner as in the Raskas study, and the same principal research
questions were addressed. The difference was in the fact that this
: study compared the responses of 40 fifth grade students and their
parents with 40 eleventh grade students and their parents; in total
there were 160 parent and student interviews in addition to those
associated with the case study. The -community in which the study was




conducted can be.characterized as a middle~class, non-subrrban community.
The same statistical techniques were employed in this stucy as in the
previous ones.

Again, the case study and critical incident study of resolution
indicated that resolntion activity and behavior consisted principally
of family-child--teacher-school-peer problems and not major policy
or practice issues.

The findings revealed that the variable of communication explained

55 percent of the variance of effective school-community relations

for parents of elementary school students and 52 percent of the variance

for parents of secondary school students. However, among elementary

students resolution was the critical variable accounting for 14 percent

of the variance, and among Secondary students involvement was the critical

variable accounting for 33 percent of the variance. When the data was

aggregated, communication accounted for 38 percent of the variance.

- There appeared to be little relationship between effective school-community
relations~and student achievement. There was a moderately high relation-
ship between effective school-commur.ity relations and legitimacy..
Finally, there was little relationship between effective school-community

relations and support (referendum vote).

It also appeared that the variables which explained the amount

.Y of variance of student achievement were mixed and relatively inconclusive:
(a) participation accounted for 8 percent of the variance among
elementary parents; (b) resolution accounted for 11 percent of the
variance among elementary students; (c) access accounted for i4 percent
of the variance among secordary parents; and (d) the findings were in-
conclusive among secondary students. The aggregated data showed that
access was the principal variable by accounting for 6 percent of the
variance. However, this study showed a relatively high relationship
between access and resolution, with resolution explaining as much

as 52 percent of the variance of access. Path analysis did not confirm
the tenta‘'ive conclusion that resoluton (or access) functioned as an
intervening variable which mediated the effects of the remaining four
variables.on the student achievement measures. - There was li:tle or

.no relationship between either legitimacy or support (referendum vote)
and student achievement.

Again, the relationships of the independent variables to support
were mixed and inconclusive. The only statisticaily significant findings
were among the parent respondents: (a) resolution explained 19 percent
of the variance of support among el-mentary parent respondents and (b)
communication explained 21 percen: of the variance among secondary
parent respondents. The aggregated data indicated that communication

_accounted for 8 percent of the variance of supdort. With respect to the
dependent variable of legitmacy, all the results were statistically
significant. However, the data showed that communication explained




25 percent of the variance of legitimacy among elementary parent
respondents and 42 percent of the variance among secondary parent
respondents. Access was a strong determining factor for clementary
student respondents, accounting for Z3 percent of the variance.
Regsolution accounted for 31 pe%ﬁent of the variance among secondary
students. ' !

The variables of involvement and.participation showed relatively
little or no correlation. Therefore, it can be concluded that they
are relatively independent variables arid operationally distinct concepts
(Tnvolvement was defined and operationalized in this study as a
coritribution of time, energy and talent; participation was defined
in terms of problem-solving and decision-making.). Involvement appeared
to be a more critical variable among secondary student respondents
than among any other group. However, the operational de inition of
involvement which emanates from the data (open-ended ipterviews)
is different from that of other respondenta. To all other. groups
involvenient meant the contribution of time, energy, and talent, but to
the secondary students the "contribution of their time, energy, and
talent" was through scheol activities, athletics, and the extra-curricular
program. Hence, while the behavior may be the same, the relationship
between the contributor and those who benefit was different. Finally,
the variables of involvement (with the exception of the secondary
students) and participation -accounted for virtually none of the variance
of either effective school-community relations, achievement, support,
or legitimacy.

- Among other findings, it can be said that the manner in which parents
view the school (effective school-community relations, support, or
legitimacy) is largely & function of communication. Also, the school-
comnunity relations variables most influencing parental behavior
are different from the variables influencing student behavior. Finally,
the ahsence of any consistent pattern among the elementary student
responses, or of a consistent relationship with prev.ous studies, may -
be accounted for by methodological problems in interviewing fifth grade

students.



, _ C " SUMMARY OF FINDINGS ° : ,
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Question City School Low SES School High SES School Elem Parents Elem Students Secdry Parents Secdry Students
Bffective School- ' — . - |
~Community Relations °C ~ ¥ C - b7 I - 19 C - 55% R - 14% ¢- 52k ! -..333
Effective School- = : ' - .
Community Relations . ' . ) ’ Moderate
‘and Student Achieve- Low r E Nor Low r Nor No r Low r Low T \
ment ' . L
iZﬁgzszment R - 13% R - 8% | Inconclusive Inconclusive R - 11% A - 14% Inconclusive,
"Effective School- - - )
Community Relations  ------ Nor °~ . ° Lowr . Mgd:rite Low r Mggeia;e Mggzr:te
and Support ' ° & :
Effective School- Moderate . Moderate Moderate . Moderate Moderate
Community Relatlons — =----- High r High r High r Low T High r High r
and Legitimacy - _ enr g & 3 ) &
' Student Achieve- No r low T No 1 No r Moderate Low T
ment and Support Lowr -
Student Achleve-
ment and § e ——— Nor No.x Nor Low r Mgg:r;te + Low ———
Legitimacy '
Subport ------ . I -9 I -17% R -19% Inconclusive C - 21% Inconclusive
Legitimacy @ —=---- C - 28% I-12% C - 25% A - 23% C - 42% R - 31%
Independence of ‘ _
. Involvement and No . Yes Yes : Yes Yes Yes Yes
-Participation
Function of
Ferticipation None None None None None . None None
Macro vs. Micro Micro Micro Micro Micro Micro Micro Micro
Resclution
= Access, I = Involvement, P = Participation, R = Resolution, C = Communication, % = % of Variance ) o,

Pearson P;oduct Moment Correlation,




"Some Conclusions, Observations, and Alternative Models for School-
Community Relations," by B: Dean Bowles, University of Wisconsin-Madison

The research described here was primarily exploratory. The data
were drawn from five different schools in four different socio-economic
. communities. Except for the achievement data, all data were collected
in about 350 l-hour open-ended, focused interviews. The analysis was
done through correlation, multiple regression analysis, and path analysis
in addition to conceptual refinement which grew out of the case-and
critical incident etudies.

The overall findings can be summarized as follows:

1. Communication is the critical variable which relates
most closely with effective school-community relations
programs.,

2. There is little or not relationship between effective
school-community relations programs and student
achievement.

3. . There is little or, no relationship between effective
school-community relations programs and the expectation
of public suppdrt (on referendum votés).

4., There is a moderately high relationghip between effective
) - school~community relations programs and a semnse of
institutional legitimacy for schools.
5. The findings regarding the variables which relate to
student achievement are mixed and inconclusive. However,
_ the variable which relates most closely with student
. achievement is the variable of resolution. While resolution
' accounted for less than 15, percent of the-variance, it was a
' significant variable and frequently functioned as an inter-
vening variable.

6. There is little or not relationship between the expectation
of public support (on referendum votes) and student achievement.

7. There is little or no relationship between a sense of
institutional legitimacy and student achievement.

8. The findings regarding the variables which relate to

the expectation of public support (for referendum votes)
are mixed and inconclusiVe
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. * 9. The findings regarding the variables which relate to a sense
» “ of Institutional legitimacy for schools are somewhat mixed.
However,- the variable which relates most closely is '

communication.

10}‘ The variables of involvement and participation are
. rel 'tively independer.t except in the rase: -of the' inner-
. city school. Moreover, the operational definitions of
& these concepts are verified by these research efforts.
X . 4 e
11. The variable of participation does not function as a
critical variable ~- moreover it rarely emerged as a
factor for considerstion == ifi any of the correlated
£ relationships or regression analyses.

12. The Lperational definition of resolution is refined to
reflect the findings that all instances of resolution
are micro cases (family-child-school-teacher-peer
problems) and not macro cases (general policy and

o practice issues).

+ - 13, Access correlates highly with resolution and, therefore,
they functioned as inter-dependent variables.

1l4. The lower the socio-economic characier of a community
and the higher the level of politicization, then the
greater is the function of resolution in student achieve-
ment. The higher the gocio-economic charactexr of a
community and the lower the level of-politicizatign, then
the greater is the function of involvement in all aspects
of school-community relations

, 15. The operational definition of involvement for éecondary'
students is different from that of all other respondent
groups.

.The principal conclusions which emanate from this research are as
follows: '

1. While the several variables of school-community relations
programs have virtually no impact on student achievement,
if there is a single variable which does relate, it is
the process of resolution. Moreover, the 6ther school-
comnunity relations process variables will have more
impact on student achievement if they function through
(and therefore culminate in) resolution.
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Operationally there are at ledst three -- and perhaps four
models for school-community relations programs.

b}

(a)

[}

Vo

(b)

()

(d)

.

‘persbnnel.

If the desired ‘outcome is public perception
that a school has an effective program of
school-community relations, then the school
should communicate frequently and effectively.

If the desired outcome is increased student
achievement, then the school should culminate
its ‘school-community relations activities in
regolution and develop the problem-solving
and conflict resolution £kills of all its

- »

If the desired outcome is a.sense of institu-
tional legitimacy by adults in the community,
then frequent and effective communication should
be the primary process effort. v

If the desired outcome is change of macro public
policy or practices (hypothetical), then parti-
cipation should be the primary process effort.

10

School-community relations needs to be decentralized to school
sites if- they are to have an impact on achievement, effactive
school-community relations, and legitimacy.

Probleﬁ—solving and conflict resolution skills need to be

developed and utilized by all school personnel at the local

school site if they are to have an impact on achievement.

There appears to be noxrelationship betweecn any specific
involvement or participation activity (e.g. volunteers,

advisory committees) and student achievement, support or

effective school-community relations.

These studics were done as part of a program of funded research at

the University of Wisconsin-Madison Research and Development -Center
for Individualized Schooling. The W' 1nsin Research and Development
Center is supported primarily by the National Institute of Education.

oS



