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GETTING PARENTS INVOLVED IN CAREER EDUCATION
., - FOR THE HANDICAPPED STUDENT ,

On¢ current definltion of career education which recognizes the
t :

: important role played by parents is provided by Feldman (J979)

o

The -entire educational curriculum. coordipating all school.
. family, and community components together to develop each

individual's potential for economic. social and personal

success. (p. 1 \

Parent involvement in career education is important for several \\
reasons. _Recent legislation and,godicial decisions have mandated
\parent participation in handicapped children's education. These reouire
. certain.procedures as a minimum interaction between parents and schaols.
Second, parents exert a markeo,influence on their child S career -
_decisions (Aubrey, 1977). Third parents: provide a valuable resource to
C the educational process by serving as volunteers. guest speakers, and’
on advisory committees In addition, they play. a valuable role in
delineating realistic goals and expectations for their children. Fourti,
: i?{ ' parent involvement 4s good basic public relations. A positive relation-
- ‘ship between the "school and parents helps alleviate the knowledge gap ‘. v
- ~in the comunity about, school programs. -
Some\of the issues partinent to involving parents in school programs

¢

_ sinclude alternative delivery systems. understanding reasons for parent
o g noninvolvement, encouraging parent involvement. and teacher educations‘
’ “-responsibility. In “the following discussions, each of these fssues will

-be ‘addressed.

A FulToxt Provided by ERIC
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Alternative Delivery Systems . ’ Q\

. ] ) . N
There are numerous approa;hes to getting parents involved in

'ff) | 'procedurgs‘but have remained a virtuglly untdbped resof ™ n act]
‘fnvolving parents in the educational précess.. Several of the most .
common agprnaclx:s re ontlined below: ' : | ’

1. Te!eph\:% Contacts | |
. Written) Cortunications x e

2
3. Newsletters
§., Parent-teacher Conferences
5. Parent School Visitations.
6. Teacher Home Visitations
7. Surveys of Parents and their Informational Needs
8. Parent Groups . _
. 9. Parent—to Parent Gfoups ‘ o
, ' 10. farent Volunteers in the' Classroom ' _
11. Training Parents to Teach their Own Children
12. Providing Parenting Skill Trainirg
13.. Utilizing Parents as Classrcom Resources . :
P 14. Individua) Educatien Program (1EP) Conference -

-

Thé choice of method is dependent upoqrseveral factors including
the edpcator‘s persqnafitx. skills in communicating with paren?s, -
willingness to try new and perhaps different,approéches. and resources.

The most important factor to c&ﬁ&ider‘when chobsjng a method is
7 L the purpese of the cﬁmmunicdtion Some purposes, such as.infarming.the

parents of career related events ai school, are more afficiently con-
. 'veyed through newsletters or otner written cownunication. Inforﬂ%tion

about school pronrars may be most effectively c0ﬂ3551cated through

parent-teacher conferences, parent group meetings, or parent_sqhool
* o ¢ e
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visitations.: Report1ng a student's progress to parents is probab1y

not done very effective]y through anglephone contact .but may be -8

" included in a written tommunication, pﬁrent-teachen conference of

an IEP conference. In summary, the teacher must carefully weigh the
poteﬁtial outcomes -of the various approaches against the cost én time
and ‘resources. '

-

Parent Noninvolvement . | | ) <

- and scheol personnel. . # ,

A}

In discussions with teachers about parent 1nvo]vement .a conmon

concern often has‘been expressed. Teachers ref?te that parents are

. ° - . .
not 1nterested or are reluctant to become involved in school programs,

. parent-teacher conferences. IEP staffings, and other attempts by the

*

school to achieve parent part1cipat1on. It is our be11ef that although
at times it may be percelyed as such, this is rarely the result of a
don't'carE“attitude on the part of the parents (Vasa & Steckelberg,
1979). It 1s.m0|e likely that a negatmve reaction to schools and |
resultlng lack of involvement is due ta a comb1nat1on of oir;r factors
based on parents emotional reactlo:s and past experien"es with schools

L]

Parent Adjustaent to Their Handicapped Child. Consider the

emotional reactlons of pareqﬁ% and~hn« these may contribute-to parent
school int{pJEt1cn Love (1970) has suggested that parents‘ reactions
to having A handicapped child may fol]ow a typical pattern. inc1ud1ng

- such reactlons as shock, denial, guw]t. bitterness, envy, rejgctzon.

-

~

.
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" ond adjustfment! In Figure 1 a brief explanation of each of the 1
adjustment\sta'ges 4s provided. ‘ ’ $
. :\: . ] . . 0 ." ‘
S P
l Figure 1 about here . .

It ié.nog\diffiéult tog?ndeqstandywhy parents_qgg are having these
or similar emotional reactibns are reluctant to take part in school

4 activities. Parents, who dre in a state of shock after flnding out
their ch11d is handicapped, are not likely to became \mmediately actively
mw.'ojve_d.~ Parents may deny that their child is handicapped or that they

have a problem. They may also resent the school for 1dentif§ing their -
“\

child as hand1capped and question the ability tb prov1de adequate help
. for their child. |
‘Chinn (1979) provides a. s1m11ar series of possible reactions of
parenbs which, although differ 1ng somewhat from\love s statements, are
. also d°tr1menta1 to active parent 1ﬁvolvoment

1. Defense meChanism . 4

2. Projection of blame

3. Peers ' ’ .

8. Guilt . -

5. Withdrawal ’ . : .
‘6. -Acceptance

- P4
’

A - Past Expg;iences; Parents' reluctance to becoﬁe involved in their’
7

]
chlld S education may also resu]t trom their past exper1ence with schoo1s

and school personnel. The fo1low1ngatypes of exper1ences often

" encountered to varying degrees by parents are illustrative of -experiences

N
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' which tend to décrga§é the 1ikelihood of involvement.. AR T

. A mﬁnority of students leaving school do so with strong
positive feelings about school and teaghers. A large
numbér are glad to be gone and have negative feelings

. ) L ,abogt returning. )
L . . . Due to past school experiences teachers may be’ seen as
~ . §udgmental authofity figures. ‘
. . Schools may‘%ﬁpresent the place parenfs go to hear about 4
\ their child's failures and shortcomings.
. . ‘.\;“:‘éygéistions in the past may have beeil unrealistic or -
: —tinworkable, | . - ’

. . Promises may have been made and broken.

. Professionals‘have referred the parents to an endless
number of other professionals who have referred them to '
v more professionals. | ‘ . _ N

.. . Schonl personnel may have misinterpreted parents' motives
in seeking answers to questions about their child's
educational program. This questioning may hawve been
perceived as a’personal attack on the individual teacher.
. . . Parents may have found it difficult in the past to
articulate their concerns adequately to the teachers.

. feachers may have canveyﬁ? the iﬁpression that they know
more about the child thaf the parents do.

These eiperienceé among the possibility of many others may leave
pérents ai’)prehensivet frustrated.:ingry, and convinced that the school
jsn't going to do much anyway, or that whqt the parents think wifl not
\ | bé considered in making dccﬁé?oné. The end result may be tpéi paréﬁts

perceive)schoolgpmuéh the’ same way that most of us perceive a)I‘govérn-
- ment inétitutidni, massive and unfeSponsive to their ﬁéeds.

k23
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Encouraging .Parent Involvement , | ¢
: o ' \ . ! v 2
_ Yeacher Characteristics. Parents are encouraged to become more .

actively inﬂblved\xf the1r experiences with the school are positive ‘

4
and productive. The chande that the parent views the interaction with . Y
. _ o f
- the school as-a positive experlence is greatly influenced by the . .
character1stics of the teacher with whom they work The following
character¥3t1cs tend to increase the 1ikelihood that parent involve- : .
ment will continue to Qccur. - : K . "
Interest. When parent perce1ves the teacher as w1111ng to give
' time and attend to their concerns. ;
. ., BN -
Acceptance. When by words, gestures,[and body 1anguaqe the
teacher demonstrates that theyarespect what the parcpt _
-is saying and is not assuming'a judgmental role. .
Empathy. When the teacher demonstrates an ability. to understand
the role of the-parent and its associated mganings.
N . { : * . . :
Rapport. When'a condiﬁion of comfort exists between the parents
. and the teacher allowing the parents to feel freg to
express themselves without fear of criticism or reper--
cussions. Bt .
Honesty. When ‘information provided~by the teacher whether L
'’ positive or negative is as accurate and realisticas - ;
poqsible. '
Effective Yhen the teacher iruly listens to what the parent is.
. Listening saying and-can interpret it correctly. - -
: 4 . .
Objective. When teachers discuss students in terms of behaviors
‘ rather than in emotionally laden generalities.
Ethical . When parents perceive that the teacher will treat
infcrmation shared as confidential and uses, such 1nfor~
matlon onlx for tha direct benef1t of the child. -
. « \ . -
\,\' .
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p v » .. Knowledgeable. Nhen teachers demonstrate knowledge of programs .
for instruction, available resources, and agencies, .
as well as being familiar with the individual students
strengths and.weaknhesses.

- Degendabi]1tz/ Nhen the teacher demonstrates a willingness to
‘ -Responsibility. keep gommitments and to fo]]ow through on
. proposed act1ons

- Organization. Uhen the teacher demonstrates: the ability to state
A objectives for meetings, make planful decisions, has
necessary materials, and information in advance. . .

Establlshing Effectlve Interaction

. .

There are specific strategies which educators can employ to
f?

estab11sh effective interactions %jthﬂparents of hand1capped students.

‘Parent communication through conferences is the most commonly utilized

. \

strategy of obtaining information from and trdnsmitting information. In
. N :

Figure 2 is a ljist of guidelines for the educator to follow in

<

o conferencing with parents.
“

- w w wm B e = e W -

. B ‘ . ’ Figure 2 about here
E ' ;

----..‘:’--..._

In preparing Fbr formal.and.1nforma1 parent contacts educators

\ . N

need to be aware of parents needs§ values and‘percgptfnns. Parent

1nteract1on can be%made more posit
I -

In Figure'3 some basic,concepts to nemembir when working with parents are

. . - * -
presented. P~ . ’ ) (\

! LY

ve by remembering a few basic precepts.

Y
- wm o - - e = - e =
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- Parent involvement is essential in achieving maximum success in
v - - . . )~ . \ ] R ] \‘.}

-, career~educab1on programs. The active involvement of parents of

/.
handicapped students is depéepdent upon 1nd1V1dua1 teachers and schoo1s o ‘

wil]ingness and abi]ity to devote the time and energy fecessary tBJ/

¢
r

N ‘; assure a positive relationship. -
Teacher Fducation's Responsibility o ]‘P
- Teacher Education has as .its base, the dfeparation'of individuals
| to be teachers of children. The teacher is to coordinate “the activitips A

that will enable students to learn. The above stateﬁent; in all of 1its
simplicity, places a very 1arge‘responsibility on the shou]dérs of
teacher education. This responsibi]ity is ;o‘make sure that student
acquire the competencies necessary to caréy out their assjgned‘te ching

. responsibilities. - : n . x

. Oné of the reemergi;g needs in teacher education is to train e

teachars 5@ 1nvo]ve parents 1n the educational process . A review of
the histony.of educat1on in Arerica will releal thgt parents were active.
in the educational process during the late 1800's and early 1900's and
then this involvement started to disappear. In §écent'years many .

attempts haveé. been made to reinvolve the.parents to the maximum &xtent

¥ ' pdSsib]e o “~$> - . AR -
oo ~ For parents of handicapped stud@nts, the need for involvement is
T ) even more 1mdortant due to the needy that ths/§tud¢nt has for longi- - .
. K. X .
. tud1na1 services. Specia] teacher education neéﬁs to*pveoare teachers
- - to: ‘ ) / < .
t ”~ . i )
¢ . . .
{ ‘ _ ! ¢
- l*: _ ) O. )
. 10 i
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Recruit parental involvement. This involves approaching -

parents through personal contact, mail, phone, etc.

Share information with parents. This area involves

presentation of informatiom to parents, kind of shared

*information, mode of shared information; etc.

Establish re]atwonsh1p~W1thparents.sﬁfhe teacﬁér needs

to establish a position relationship with the parents °
with a common bond of ‘concern for the welfare of the
student. ¥

. OOt ) . : » -
Seek assistance from parents. The parents need to under-

stand how they can assist in the education of the1F son
aor daughter.

Establish an ongoing communication system with_parents.
This system can serve to feed information between the
school and hore and vice versa through the teacher's

involvement with the student. @
L

~4
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s to Their Child s Hand1capp1ng Conditlon

Explanation

t

Disbelxef, 1nabi11ty to comprehend the ...
phoblem, and emotional orientation and
1mﬁob11|ty Takes -time for parent to
accept and comprehend negative informa-
ﬁjon about their q@ild

the accuracy of the information.
Questioning of thy competence of the
.individual transmitting the information.

_ Statements of what gid' 1 do to cause the
problem. Were there things that I could
have done to have prevented the problem?

" Emotion of séeking cause and understanding

* reason for cond1t10n .

Bitternés§/gnvy . Upset and concern about why did my chiid
) 14 “ . . have the hand1cap Unfairness -of burden

te

o fet T on me,

} LS

Hzi -

::;éib- Overt rejection is lack involvement

. . ( with the child and ing as ‘wuch as

' P . —_ possible hfs/her needs. .Second, is the:

Cnl g § overt in which the parents overreacts on

'j ¥ the surface to the needs of the child and
' may be overly solicitous. In both cases,
e ‘the parent does not have positive feel!i'ngs

- | towards the child and his/her hanamap

Adjustment . Stage in whith parengs. acknowledge the
- ' - - child's strengths and weakness and
Lo 4 , - _«onscientiously seeks the proper assis-
| c : | ““tance for the child. -

-

-

Souyce: Love, H. D. Parenta) attltudes toward except1ona1 children
SRy | So~1wqfie1d nr.: cragﬂps C. Thomas, Publ1shers, 1970,

: ‘/

~ . =

'Rejeqtijﬁ_ *‘ . Two types chur on the part of parents "

SpeC$fic statements and feelings about ,‘

\

g
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X o . Parent Qonference idelines for Educators : .,- .
N - - e N L) - \/ B .
.- K I o 0 . - T ) . - 4o =
SR EDUCATORS...; I B ST
o - . \" .
R i‘i _.i.. should plan for al] student conferences in“advance. -
"+ . 17 7., should have a elear purpose in mind for each conference, i.e.
e o= report.student progress, etc.” -
o0 e ot L. should ipform pavents of the purpose of the conference. » .
< T L should gve all sthdent records ava11ab1e for rev1ew prior
‘ to. the -conf: ence., N

"..;,shouid consider the paren conference as an 1mportant event
-, and nothmerely routine. &
. «.. 'should allow .enough time to-discuss the issues thoroughly. The -
* parent should not feel rushed during the conference.
.s. should conduct the conference privately ina place’ free from
. distractions and interruptions.
* ... should have prior knowledge of the conference in drder to &
brief himself/herself. S
i B ... should,invite others to the- conference only if. they wwlr
- contiibute to re viig an issue or problem.
. : ... should jinvite the student to attend, unless the conference
. « - covers subjects emotlonally laden wh1ch might adversely affect'
J- the student.

j -~ " ... should hold the conference at-a time convenient to .the. parent
o : ... should be aware of parent transportatlon needs and ch1td care
. < needs. .
£ ... should deal honestly with parents.

... should Tisten to the parent and respect the1r confidence.
* «s« Should avold using educat1ona1 Jargon in convers1ng ‘with' the
parent.
. should:try to.put themse]ves in the parent s role during the
‘ ) : _conference.
- : " .. Should not jump to cnnclus1ons h;sed on statements by parents.
: ... should back the school administration and other teachers during
the conference. ,
+ +.. Should be cautious of the cJEtent of written eommunicat1ons.
‘¢». Should keep a record of the conference.
... should keep the parent informed of change following the.conference
... should establish a means of communication between the parent and
. teacher.
* . ... should evaluate the effectivencss of the c0nference
... should attempt to answer all queStions raised by the parent.
. ... should realize.that the responsibility for the success of the O
- coiference lies with the teacher..
' ‘ +.. should not argue with the pareat. -
... Should avoid giving direct advice to the parent; on parent1ng.

" Source: Vasa, §, F. & Steckelberg. A. L. ‘Parent educatlon. A

) .. vucational teacher's responsibility (cnaater)g In Meers, G,
(Ed) 'S _g?cral vocaticnal needs-education_in public sc schooIS.
New York: - Aspen Press , 1680, .

[
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.Coﬁsidérations in Planniﬁg Parent EducatioﬁrPrograms. .

& - Figure 3. -

-

PARENTS... S

... are iﬂu1v1dua1s who. have oride. ,

Source:

. have established child rear1ng philosophies.

%

. have other 1nternsts and responsib1li§§es besides their children

and the sehoo]
‘%

. have. creative 1deas and wealth of exper1ence.

*

..:have a 1imited amount of free time for school programs. '

. can ass1mi1ate 2 11mited amount of. 1nformation which is contrary

to their individual ph11050ph1es and be11efs

. are ind1v1duals who have developed behavior patterns ConSIStEﬂt |

with their values, attitudes, and be11efs

. have decisions to make and problems to solve.

., ‘of the hand1cappe¢.have developed a certain amount of‘resistance

to sugciitﬁons from, spec1alists and school personne]

aré‘often bewiidered and confused by all of the options avail-
able to them.

\
\

. have frustrations and concerns about the service ‘previously

rendered to the1r children.

.. are_suspicious of ‘the school and its functions.

are secretly afraid of failing in the rearing of their children.

. do not like to be talked down to. or belittled for their failures.

can CHANGE.

Vasa, S. F. & Steckelberg, A. L. Parent education; A

. vocational teachef{z responsibility (chapter) In Meersy G.
n

(Ed) Special vocational_neads educat1on in public schools..
Mew York: Aspen Press, 1980. -
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