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Introduction
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»

In addition to students' deficiencies in reading, writing,
analytical, and historical skills, it turns out that many
of theé have also lost their ability to speak well; and
since. this skiN cannot easily be measured, its loss has
gone unremarked. '
. 4 .
kemarkah?y. the i1l state of the spoken language-is rarely
mentioned in commentaries about the c¢risis in literacy and
basic skills. . . . ‘ ' .
It ¥s time that'we recognize that the much vaunted “return
to. basics™ must incliude attention to the spoken as well as
the writtéen language. Orce we acknowledge the crisis in
speech, we shall be able to talk about it and come up with
a course of actien to combat it. It will be .one too soon.

George M. Banner, .r., Chairman,
. Board. of Directo-s, American -

'Assoéiagion for he Advancement of
the Humanities, Ac urate Spoken
-English is a Basic Skill, Too,"

- Humanities Report, September 1979.

" When Banner says that."the 111 state of the spoken languagé is
rarely mentipned in\commentaries about the crisislin 1i2e?écy and basic
skills," he is ceorrect only in part. The prob]em-is rarely mentioned. .
«mong academics, who apparently seldom listen to their students and so are
vnaware of their inarticulateness. Even when they are aQare. academics
are reluctant to insist on the kind of course work that can alleviate the
problén. For example, ope—sational survey of department hdads in coMeges
~and universities found that, a]thoﬁgh 88" claimed that . '
Their students did not come to college with oral communication ]
competency well developed, and although there was agreement
that oral communication competency is important both during
college and in careers after graduation, 62.9% of these chair-
persors did not recommend Speech Commuynication courses to their

students.1
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.~ . On-the other haﬁd;’as we shall demdnstrate.in this paper, students.,
former students, and employers are all aware of the problem and believe

" that colleges.and un{versities should be dding something to alleviate it.
. ‘ . - %
T Mumi . |
i . Cotlege graduates consistently rank oral communication sgills as
extremely important and, at %he same time, express dissatisfaction.with
the levels of such skills they have attained.
Alumni of the.College gf Liberal Ar s a: the-University of Minnesota
were recently given the %pportunity to appraise their celleée education.2
hmong other things, they were asked "How impertant are the f0110w1ng
objectives or benefits of a 11beral arts education to you, and how
satisﬁéed are you*with your att;;nments in each area?" The results are
showri in Tablé 1. - R |
Une of the igportant fipdings was that, although written communi-

~

cation skills and oral commun{Eation sk%lrs were rated almost equaliy in
imporﬁgg;e. these college graduates were less satisfied with the Tevel of
skill they had achieved 1n speaking than in wrxt}ng .

i ovanel study of college graduates who respo;ded to quest10nna1res from
the Colleqe Placement Council therq/ﬁreshman year and then four, ten, and
th1rteen years later (tthe last time in 1974-75) led to the conclusion not
only that the major most peoﬁ]e had in coullege i. irrelevant for the jobs
they hold, but also that they did not choose elective courses wisely, at
least as far as employment needs a;e concerned.3 ‘In looking at the relation-

'ship hetween type of job held by these college graduates and the kinds of

activities performed as part of those jobs, the authors of College Fducation

on_the Job 'found, not surprisingly, that communication was critical.

4
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1
Communicafing orally (speaking to groups and”}éading diéchss%ons) and
'oommunicating through writing (wriqtng and editing) were omong,thel
“activities wh}ch were important for almost all occubations of college .
graduates. Nr1t1ng skills were more important than oral commun1cat1on

'
skiils for off1ce workers, mathematicians, sc1en+1sts, and engxneers.

\ B

while oral commun:cat1on skills were more important than wr1t1ng sk1115
~ for adm:ntstrators, sales persons, allied health workers, educators and \\ !
social workers and coun,e1ors. The authors of-the studyconcludethat
. s tudents should be advised to take college courses that will giva them the
tinds of skllls that are usefol in a wide range of occupatuons “Persons
with skills in comnun1catmon [speaking, writing], administration. program
planning or budgeting, and marketing who can deal both Ejth people and
.numbers should possess a generally useful career armory."
In 1372, alumni of the Libera1 Arts and Scjences College of thé
Univgrsity of Kansas were osked, amono other things, what changes .
they would recommend in the general education requirements of the col]ege,d‘
As Table 2 shows, respdndents were most positive towaro\the requirements )
in English and speech. for each of these, 34% of the respondents reoommended
‘an increasegfn tne requirement whifé'only 16% and 14% respectively recommended
cither a dacrease or total elimjnation‘o?.spgsch and English. Interesting]y;
the longer respondents had been out of college the more they tehded to value
. the speech and English reguirements. This is probably related to the findings

of the stuay. College Education and Employmen . Those findings indicate

. : .‘\ » . » -
. that as one moves beyond an entry-level job, the specialized training
received in ccllege becomes less important while general interpersonal,

communication, and business skills become more important. This is even




true of enéineers' As one of the authors of the study noted, “the success-
_ ful engineers 10 years 1ater are not doing eng1neering, because they ve S
_been promoted into managément ud
The Engineering College of Colorado State University'in ig?é surveyed

its graduates from the precedtng eight years. 6

-~

Among other thtngs,
respondents were asﬁed which of thg—gommun1cation courses offered at the )
University were most important to the engineering curriculum. The courses '.
ranked highest in importance were Public Speaking, bfscussion. and Basic
Technical Communication. These wefe ranked well above Composition Funda-
mentals, Intrsduction to Qr{sing, I..termediate Writing, and the Senios

Eng1neer1ng Design Course These results are espec1a11y 1nterest1ng in

¢ light of the fact that the College of Eng1neer1ng at. Coloradoe State does not

% -

require any of the speech courses. '

~ ' .
# : One of the largest studies of alumni in recent years that we have been
"/ ] able to locate was doné in 1978 by a task force from the College of Business

Administration of the University of Hinnesota.7 As Table 3‘shows, when alumnf,
3 k- both undergraduafe and MBAs, rated the-importance of various relevant skills
they placed skill in oral communication at the top. In add1t1on, they rated
many of the other goaﬂs of communication courses such as Interpersonal COm—
| munication and Group Communication as very wmportant. These included inter-
persongl skilis, decision-making and prob?em-solviqg,smaillgrodp processes;
and assertiveness and sensitjvity. - . /

| Respondents in this Minnesoﬁa s tudy not only rated the impértance of
various skills, they indicated‘how well their college programs had prepareu.
them in each. This combination of questions oroduced some of the most

* interesting results of the study. Again, these can be seen in Table 3.
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Note, for example.: that although bath ora\ communication and written com-
_nwnication skills-vere ranked almost equal!y high in 1mpoﬁtance. almost
-‘three times as many.alumn1 though; that they had been very we?l‘prepared
in written communications as in oral communication. -Only 8% of the bachelor's
degree holders and lﬁz o% the MBA‘degree holders ihought that college had

~ prepared them,welT in oral communtcatlon. They gave their college programs

-
[y h

and sensxttw1ty traxning i : :
- \‘-"

even lower marks for the1r work on 1nterpersona1 sk1lls and as&ertlveness

Students .
The task force from the Un1versxty of M1nnesota Bus1ress Scheol sur-

veyed not only al\mn1, 5ut students and employers a1so The. op1n1ons of-.

ﬂtudents were remarkably close to those of alumn1 on the importance nf <

various skills and the degree to which their programs-were honing those

<kills. f¥;3§e results age {n Table 4. The majcr'differencg, not surprisingly,

is that uﬁdergraduate students ranéeg.ﬁob interviewing:and resume preparation

as much more important tkan éfumni did, who hresumably.alréady had jops.

Students, like the alumni, perceived that their academic programs were not

p#eparing them veEy well-in the various oral communication skills, despité

Y

their importance. ‘

A different sort of study was done in 19?i by the Un1vers1ty Coansel1ng
and Placement Service of the University of P1ttsburqh 8 The. purpose of this
study was to assess the counseling needs of students. The authors report
that they were most surprised at the results obtained,whéh ;tudents were
ssked to indicate fq; which of a 1ong-1is§ of potential "pefgdhal concerns"
they needed help. “The most prevalent péésonal concern o%'student at the

University of Pittshurgh is public speaking anxiety. It also ranke First
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in mentions by each sdb;grnup of students [undergraduates and graduates.
males and femaley, blacks and whvtes, ltbera] arts students, . general studxes
students, educatxon s tudents, and engtneermng students], suggegtzng 3
pervagive educational problem of consvderable s1gn1f1cance. Ihe percentage
of the rotal group of students c1t1ng each persona] need can be seen in Tab]e 5.
As Table 6. shows, general communtcatlon problems were alsn~c1ted nften
as a personal nged, along with wore specific prohlems_related to oral cam-
municition training, such as assertiveness and shyness. B N
The director.nf the University of Pitééburgh_Connselfng Center,-one of
the aﬁthors of the study, reports that he was éaken‘hba;k that thg survey
showed students so concenned about %heir‘public-speaking nnxiéty. He termed
11 a "h1dden problem" at the Unijevsity, and explatned why:
Students with serious speech anxiegies are unlikely to
sign up for speech .cotrses and they probably avoid, whenever v
nosSibley any_cuurseilikely to rethre discussion or student °
p;e;entations. . . .-It is also tikely to'inhibit career options.
Irorically, in th%s‘terrib1e job market there is éviéenpe
that students whn wriie and speak well don't have much of a
probiem .. Despite tnat, students are motivated by fear to
avoid acguiring these sk1lls Ins tead of getting help'with a
dlrficulty, they tend to avoid it, and we penalize them horr1b]y

* for their problem. 9

Employers G : ' S

As we indicated earlier, the Business School task force at the University

¢

of Minnesota surveyed employers as well as students and alumni about the

training needs of graduates. Both corporate recruiters and ch1ef executive

~.

Eg .

E
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* officers of corporations were asked, among other things, “What major
.- deviciencies do you see’ Wn-today's business administration college

. graduates?” The responses.to this opénjehde& question can be seep in

Table §. Skill at communication was one of the iweo deficiencies cited

\‘. & .

mast often by both groups of respondents .
: When these recruiters and chief executvve officers. were asked, ”Nhaé‘.
special tr§1n1ng. skills, or areas of smecialization do you think might be
especially beneficial to business administration college graduates in the
future?“ tratn:wg in communication skills topped bath their ltsts. with
“people skills" (1nterpersona1 cmuﬂunxcation) and "organ1zatwonal dynamics
also mentloneégby a sfgnificant number. These results are shcwn in Table 7.

Bu;wness and industrial 1eaders in the Los Angeles area were surveyed

jn- 1975 to discover the deficiencies which they perceived in recent coT1ege
t0

© graduates who had applied for positions with them. Results indicated that

recent gradu*tes have the greaté;i probiem with interpersonal oral communi-
eaLJon competicg\es .The ability to write-lettens and memoranda as well as
i

to communicate vral  were considered greater probiems for col1ege graduates

, than their mathenlatical ability, aqun1strat1ve potential, init1atnve %Pd

self confidence, or their ability to understand and follow 1nstruct1ons well.

A .professor of Business Education at Brigham Young Un1vers1ty recently

studxedithe act1v1t1es of the 282 members of the Academy of Certified

Admin1strat1ve Managers to discover the sk111s they thought were most critical

to managerial campetence.11

- Table 8 shows the top 20 skills (out of 86 that
were discovered) and the ragkings'given to them by these manacers. As the
lable sho?s, variou; comrunication 55{115 dominate the list.
A similar sort of study was done with public hea]tﬁxnutritionists. ‘The
Delpht Techﬁihue was used to discoyer the most critical competencies for
A\

- 9
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prpfessvonals wprktng in the field. 1z A national sample of these pro-
. fessionais rankec the ability to “commun1cate Llear]y--oral and wrvtten
) at the top of a list of 109 competencies. The top 17 of these are shown
~ in Table 3. Note that feur of these 17 H 3, 7, and %5) are cpmpetenmes

¢

nurtured in varwus speech comumcation courses. ‘

: " The American Chemical Society, at its education ccnference in 1975,
urged chenrﬁXry departments to see that thexr students rece1ved more formal
training in oral and graph1c commun1cat1on skills. Slnce 1978, the ACS has .
asked teams accrediting. chemigcry departments to evaluate the communmcatmon |

~ skills training offered to students. '3 L o ’
Ip a study of 160 Sunday newspapers, nearly 6,300 help yantednaGJErtiseJ,
nents were fpund whiep specificaliy asked for applicants‘uith commuynication
skills. Verbal (oral) communication and sej]ipg were the two most frequently

mentioned ones, followed by written communication, counseling, recruiting,
14 ' , -

-

interviewﬁng.'and supervisory skills.
Gu]ezian surveyed 154 employers who recruit on coi]ege campuses to

see the kinds of. academ® c preparatmon these recru'ters look for in non-

business maJors 5. The three most strongly endorsed areas were accountlng,

oraT and written bus1ness communication, and.pensonnet manager>nt and human.

behavior in organizations; ‘The percentdge of employers recommen&ing prepar- -

- - ation in each area of study is ‘shown.in Tabie 13. 2

. Hagge-Greenberg surveyed a similar group of employers. asklng them to

evaluate a 1ist of sk1lls and qua11t1es which they rwght c0ns1der 1mportant
‘when hiring a college gradnate..s She then contrasted thosewwho hi.ed liber 1

arts graduates with those who do not. Oral communication ski]ls topped the

.

list fn importance for both groups, as Tab]e 11 shows. O+ »»r sk11}s stressed
bw speech communication departments, su. h as interpersonal | 1ills, were also

ranked high by both groups.

10 -




Corségsand Paul g;ﬁdied over 5,000 people holding key posts in- . <
the fgderai'sergiceiand. from fh§t study, conciuded thaé “the.pro-
' fessiﬁhq{'s activities requive-that they be cépablg'of communicating
- their knowledge éf%ec;iQély and defending it per§uasivé1y'both inside
and outsvde the agengy;“ They also stressed that the profeésionil‘s *
: n success. depends oﬁ the ability to translate complex ideas into under-
. standable terms. 17 . o . | S G

.
]

The Jatest issue of The Endicott Report: Trends in’the Emg]qyment of

Coliege and University Graduatés in Business and Industry 1980 provides data

on the reasons employers did not of fer pcs1t10ns to those college graduates

. whom ghey turned dawn 18 These responses by the h1r1ng aFf1cers of 170 weil-

Jknown business and 1ndustrtal concerns-were evoked by thxs question° "What

\

are the most common reasons for NOT offerwng a job? In other words, what

>

negative facto. most often lead to rejection?” The reason cited most
often was'ilnabi1ity to communicate" or "poor communication skil1§.”_ Thié
reason was given by 65 percenf of -the resbondents. én amaifngly hféh ievel '
_ of consistency for an open-ended question. - | . ” |
. ‘\{ ° ‘Another,?roué concerned with'the‘attrfbutes or skillshwhich\increasé
the 1ikelihooq of eﬁployment aqe'the counselors in'ehp]oyﬁent agencies.
Dubin, Alderman, and Marlow asked these counseiors to indicate the competencies
.that aré important. to getting a jcb"g There were six skills-that these_

" .
respondeqts indicated were either “qu1te important” or "extremely impoortant."

g-

3

Ihey were: 1isten1ng. prob!em so]v1ng. decision mak1ng, mot§vation,

questioning techniqpes. and sneaking competence.”

» “] ]
Discussion and Conclusions

"

These results indicate-clearly‘;haf students, alumni, and employers

. of college graduates are far more aware of the importance of a wide range
& o e

v

‘ . - _ ‘ . - . Ei
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of oral commnication skills than college facultics and administrations

are, at least if the requirement:. for degrees and advice given to most

}

college students-is any irdicetion. The belief that students develop.

sufficient-oral communicaiion xilis wefore coming to college, or that

they can develop them. adequately without sdbstentiai formal training at

N /' X ) . . .
the college Tevel, is uelied by the\resglts ot these many studies of

8
studepts, alumni, and gmplayers.

Ihese results. have an especvai]y high degree of eredtbt11ty because
aimost all .of the stui1es from which they come, as far as we can determine,

were conduc ted by pevsons with no vested interest 1n the field of speech

“
commun1cation * They were : onducted instead by persons concerned with im-

proving undergraduate nnst~u;tion in our coilege and u fversities, with

helptng more students get jobs after graduat1on, or
4
of able profe551ona1 emp]oyees in the\r compan1es .

\

ith insuring a supply

The strong case .for the need for more and better speech coemunicaf"on .‘
train1ng for college »tudents has profound 1np11cat1ons for departments .,
of commun1cat1on. (na_of the most important of these implications is easily .
overlooked in these de ys efscramb]ingfbr'students. THis is the fac at

there is potent1a1 harm. as well as potentxa] benefxt to our departments

' in the incrqas1ng recagnitlon of the 1mportance of speach communication:

trainxng for ail coliege- students AS sueh recognition grows, p-?ssures
will mount to 6ffer more and more “practical” courses. Even with a modest
increase in.faculty size which may aceompany these pressures.°the tenuoue
balance jh most of our departments between skills and non-skills courses
is threatened. We must recognIze, and help adm1n1strators to recognxze.
that the quality of our skills courses is deoendent in good part on the

constant infusion of intellectual 'substance and excitement that can only

-

L e 12
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come frem a-lively scholarly enterprise that, is integrated with that

wore practical enterprise. The department that is foerced or permits

itself to become simply a service unit is coomed.

If that need to maintain balanced depgrtments is recognized and -
acted upon, the results’of. these studies,can help us in méhy ways. They
should bg useful in convincing college and university administrators of
the need to build andsﬁaintain strong~programs of speech communication, -
and strong oral communication compcnents in . the general educatlon requwre-
menﬁs. Sharing thg know]edge of these results with advisers throughout

the college or university should help them to do a better job of directIng

'students into elective courses 1n speech communication that can serve some

of their professional needs Anu, perhaps most 1mporxant, these results

’

should p(pvide some guidance to those of us in/gpeech communication who

are searching for ways to strehgthen our curricula and to make our courses
f . . Y]

more useful to students. - TN
-
¢
A
’ -
N ¥ /
"
) pN
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Table }

- Importance and Satigfaction
of Liberal Arts Objectives and Benefits

Liberal Arts - % indicating| % indicating

.. Objectives and Benefits importance | satisfaction
Abi!ity to think clearly C93.2 ' 66.1
Written communication skills | ° 87.6 ™ 57.5
‘dial communication skills 82.6 42.9
i Self understanding 30.1 "58.4
' Understanding, concern for _ :
Y | others ' . - 75.8 513_
Cgreer preparation . ' 72.3 28.4
Know!ledge in a specific ‘
discipline 68.9 42.9
—gacial interaction skills 67.7 49.4
| Understanding, appreciation
of art, humanities 64.6 44.5
Understanding of social .
systems, pqlitical processes 61.2 41.9
—Bévelopment of moral values 45.0 4.0
b g Understanding of science 41.7 28.6
<« 1% -
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Table 2

3
7

Alumni Recommendations on General Education Requirements

University of Kansas

N \ %
. §
¥ Increase No change Decrease Eliminate
o Speech . 34 .50 | 5 11
"English | 3 52 13 1
Mathematics 16 62 16 6
'« " laboratory Science 18 69 - 8 5
v ghreign\Languaqe .13 ' 47 S 25 j 15
»-

——rn




Yable 3

Importance of Various Skills and College Preparation

-~

in Them

Alumni Respe¢nses

)

= -

Ski11 Percent Responding Pe?éent Respandiég‘

. Areas T “Vggy Important" tery wei] Prepared®
Bachelor's o Bachelor's |
degree MBA degree HBA
T ' x

Oral Communication 92 - 95 8 14
Written Communication 86 * 94 22 43
Decision-Making &

Problem-Solving 82 86 26 - 1. 45
Time Management 60 .-56 6. &
Interpersonal Skills 84 66 6 8t
Business Strategy -~ 44 56 8 29
Job Interviewing & .

Resume Preparation 31 19 4 3
Assertiveness &

Sensiti!ity Training 45 32 4 3
Computer Usage ' 35. 27 10 15
Small Group or X

Team Processes 36 44 17 34
Organizational , -
Politics 27 35 i 3

? " w
“
19




lable 4

Importance of Various Skills and College Preparation

in Them

Siudent Responsas™

e

i

p

Skill

Percent Responding

-~ Percent Responding

“Very Important” "Very Well! Prepared"
Areas Under- Under- ‘
graduate _MBA graduate MFA
Oral Communication 87 32 8 15
Hritten Communication 87 90 23 34
Decision-Making & . .
Problem-Solving 88 87 33 35
| Time Management 46 49 n ; 8.
Interpersonal Skills 57 Not ~ 5 Not
' - Asked . Asked
Business. Strategy 54 Not 10 " Not
) _ Asked Asked:
| Job Interviewing & ,
Resume Pyeparation , 60 28 7 3
Assertiveness & . .
Sensitivity Training 45 32 4 3
Computer Usage 36 28 10 15
Small Group or
Team Processes 34 46 21 .23
Organizational
Politics 24 29 c 2 10
. j'\.




Tabie &

Personal Problems forikhich Students @ <

“ Perceive-They Need Help
Total Students "(N=785)

. Probiem

Q@ {

_Public speaking anxiety
Fear of failure

Greater lite purpose , : .
Relations with faculty

Depressven .

Comiinication problems

Lonelingss

Lack of self-esteem.

Assertiveness

Establish meaningful reIatxens

Shy, inhibited

Conflict with values, retigion

Expressing appropriate emotions

Concern with heterosexual relations

Sexual concerns

Fearful of change ‘

Marital problems '

Fear of broken relationships _
Overly dependent '
Suicidal feelings

Roommate conflicts

Trouble with parents

Dependence on alcohol

Concern with honasexual tendencies

Concern with homosexual relationships
Dependence on drugs

Percent Citing

19.0
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. Tablie &

-
.h

- Kinds of Def1c1enc?es Chief’ Executive Officers and Corra’e

[ - .
.

Recruiters See Most Often 1n Business Schoo! Graduate”

oam
LY

> T
Deficiencies Cited

"

Percent of CEQs
Mentionipg it

Percent Qf Corporate;

Rezruiter

s Mentioning It

-

1. exposure to practical business,
as opposed to an arademic '

-

SN

orientation 3N 40 )
4‘ . . .

2. communication skills - 3t ja
3. expecta;ioj& (unrealistic) 22’ 12
4. self-discipline, commitment,

patience, maturity 13 2

- -
h Y
> .
- -
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Yable 7
3 ot ’ - k
' Kinds of Training Chief Egésqtive Officers and Corporate
Récruiters Believe Would Help Business Scheol -Graduates
. - Y . :
. /- T. ‘ -
\ Traiﬁing Sugges ted Percent of CEQs |° Percent of Corporate
y : Mentioning It ’ Recruiters Mentioning It
:]. communication skills 31 ) 36
2. internships, job experience -2 | 20
3. general management and
problem-solving skills, .
~ organizational dynamic§w 20 20
. )
~1 &. EDP and computer skills 14 . 25
. A
5. - people skills 9 - 12
,H ‘6. functional areas: . Finance, \
Marketing, Accounting, -
Business Law, ‘Industrial
.Rg]ationgf‘Economics 5 20
A
b “«

rho
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Participate in seminars-and read

.2£ | .

lable 8
: | o
p The Twenty Most Critical Managerial Competencies
Importance Survey ‘
Rating Rank Competency
Super 1 Listen actively ’
Critical R
5 2 Give clear, effective instructions
3 Accept your share of respons1b1!1ty
. for problems X
& "7 Identify veal problem
. Highly _ 5 . Manage time, set priorities
Critical
' 6 Give recognition for excel]ent
\\ performance
7 Cammgpicate decisions. to employees :
8 Communicate effectively {orally)
4 Shift prigrities if necéssaty
10 Explain work
1 Obtain and prov1de feedback 1in
two-way communication sessions
N i
. . £
Critical 12 Write-effectively -
- 13 Prepare action plan
14 Pefine job qualifications
* 15 . Effectively implement organizational
change o, -~
&
16 Exglain and use cost reduction methods
17 “Prepare and- operate within a budget
i8 Develop written goals
¢ . '
19 " Justify new personnel and capital equipment
20

™ v
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SR o . Table 9 |
o~ T Scale Scores of Essential Entry | ' , »
' Level Competenctes of Nutr:tionists :
) }
. . )
- HMean Score
. v - .
\ . 2t . (1 = totally unnecessary to 7 = essential)
‘ . ‘ -~ - ) . . - ' ¢
. The entny-Tevel” nutrxtuonist A3 * A1 Respondents A
| should have the abtlity to: | {n = 363)
1. Commnicate clearly--oral and written X ' 6.30C
& Perform direct dietary counseling 5.917 -
. 3. Be empathetic, sensitive to patlentsl
clients' needs : 5.90
4. Provide nutritional care services in | /
community health programs \ ' _ -5.88
5. Correctly interpret scientific data ' ﬂ5~84
6. Carry out planning function oF’programs ' 5.82 1
7. Commynicate well in teaching-learning settings 5.81 ‘
8. Prepare .-ducational materials/programs 5.78
_/" 9. Perfor. -tritional screening procedures 5.59
. 10. Do in-ser.ice education programs : 5.55
.if. Supervise/direct paraprofessionals \ 5.03 —
12, Be an active nutrition advocate in the ' '
legisiative process 5.00
13. Pa,hmpate in long-range planning efforts ' 4.90
j ‘ 14, HManage food service deiiggry sys tems 4.88
15. Comwnicate in public/mass media . 4.65
16. Administer/manage programs, staff 4.48
17. Be a consumer advocate regarding food and ’
nutrition 4.08

25 s




Table 10 £

Recommended Areas of Preparation by College Recruiters
. ' . .

-

" Study Areas ) . § of Respondents
"Accounting’ < " N 81 '
Oral and Hr}tten Business Communication °° 3 ¥ AN
Personnel Management and Human Behavior in Organizations - 67
Finance L T 55 -
) ‘Data Processing - | . | 54
B _ R . e -
“Marketing . S . 80 :
R o o : SR
. Statistics/Quantitative Methods o .o 50
' Economics | e 50
Business Ihtefnship ‘ ; 32

Business law . S, : By

Production/Operations Management ' 26 " -
Business Ethics and Social Responsibility o
* Office Administration S 13
Insurance | o ‘ | N )
"

. Other 14

e e e o s

- .
.



labie 13

A comparison. off the rank order of items rated a 4 (vepy important)
by employers who hire liberal arts Qradqptes‘and of the- rank order
of items rated § 4 by employers who do not hire liberal arts
graduates . = ' :

N

N

*
Employers who
Employers who : do not hire
- Response - gg_hire liberal Response Yiberal arts
Rank Items arts_gradvates | Rank _ Items graduates
1 Verbal (oral) Com- . . .1 1 Verbal (oral) Com-
munication Skills 86% . munication Skilis 78%
‘¢ Responsible : 83% 2 Initiative Y Y4
"3 Interpersonal Skills 74% 3 Problem Solving- 75%
4 Initiative 738 4 Responsible 74%
5 Decision Making ~66% ° 5 Self-Discipline 67%
6. Self-Discipline 64% 6 Interpersonal Skills 62%
7 Seif-Confidence *;‘521 7 Written Communication ~
- - - Skills - - 60%
& Problem Safving 58% 8 Decision Making 56%
@ Written Communication - .
" Skills . 53% S Self-Confidence 55%
10 Leadership 54% 19 High Energy Level ,53%
High Energy Level 53% 11 Leadership : 47%
12 ' Working Under Pressure O 44% 12 Organizational Skills 43%
¢ .
13 Meeting the Public 43% 13 Yath Skills . 43%
V4 Organizational\SkiI?s 42% - 14 Working Under Pressure 38%
15 Selling/Promoting Skills  38% ’ 15 Apbearance: 31%
16 Appearance 30% 16 Research Skills 27%
17 Math Skills 20%. 17 Meeting the Public .  24%
18 Research Skills 8% 18 Selling/Promoting
Skills 20%
<
\ -
N
\ |
70
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