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" - This collectiom of éshays,'ﬂﬁsays’an Cargefwducat:‘on and.Englisk,
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K-12, is presented to the reader as being representative of the

‘best, mosg positive expression by teachers at various levely on -

the subject of career _education and the English language arts.

Taken as a whole, the essays should acquaint preservice or begin- .

ning teachers with ratfonales and models for the mtegratmn of

_ career education and langusge arts instrui®ion ingtheir curgicula

and classrooms, Experienced teachers -will also -welcome the
. .drawing together of previously published articles and new essays,

all focusing on the geneml tOpxc of career educatxon/and Enghsh

“language arts.
The crgamzahon of the collection moves from the general to
" . the specific. The essays in Part I address the issues of professional .~
" responsibilities; those in-Part II offer justifications and recommen-
dations for the mteggatmn of career education in the English
. language arts curriculum. Part HI containg essays which present.
. particular suggestions or teaching ideas for use in the classroom.

. ‘Part. IV consists of two articles which encourage %s to think about

Vo

~the future. The teader insearch of specifie classrooin strategies
.. would do well not: to ignore Parts I, I, and &V. Nearly every egsay -
_ in the book contains {eaching ideas. Further, ‘while the'emphasis '

in an individual essay may be on a particular grade lgvel, English
language arts teachers: work;ng ate eévery level will find stimulating, .
'+ ideas @nd applications in every essay. For a wider selection of -

: specxﬁc suggestions for classroom activities contributed by class-
'rooxq “teachess from all over the country, readers are urged to = -
exainine the companion to this volume, Career Educatton and

Englmh K-12: Ideas for Teachmg C

The editor takes this opportunity to. express gratitude to all

- ﬂxose who conmbuted to this volume by writing originial essays,
- revising essays previously in print, or- grantmg permission to re-

print. For their leadership and sustained support, apprecmtmn is

-' due Jan Kﬂby, Project Dnreci;orQ of the NC'I‘E Pro;ect on Career

N Y-
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The term g&reef educat:on has%een deﬁned in various ways by
'leaders in $he movement and by those in the academic disciplines _
since 1971." The official definition. from the Office of Career
Education anﬁ a clarification of some basic ‘concepts related to it
S may aid the read of this book.-
- Career educafion, as defined by .the’ United States Ofﬁce of
; . Educat)on, is “an effort dimed at r&focusmg American education
and the actions of the broader commwnty in' ways that will help
indi duis acqun'e and utilize the Imowledge, skills, and attitudes
nec for each to make work a meaningful, productive, and
sausfymg part of his or her way. of living. ! This definition should, e
\ . help make clear the distinction between ¢areer education and -
a - vocational education. - Vocanonal ‘education elearly refers to
N . specific job preparatnon, whereas, as Kenneth Hoyt states, Xoareer: -
o education is an attempt to impart to all students . . . those general
. employability skills- that will allow students to change with change *
_in ‘the occupational society and to progress in that socxety »: o
) Thes& general dmployability skills include the following: . ’

_ a. the basic academic skill$ of onliwntten commumcatlon and»
mathematics; . ..

“ b. good work habits;
¢. personally meanmgfu’l work values;

_ a . .- d. understanding og and app‘tezfimon for the pmrata' enterpﬂs‘e o
r 7 e system;

€. self-understmdmg and" understandmg of educational/omup&- ’

-

g

tional opportunities; - R

. - f. career decision‘making skills; . . ' T ‘/ '
e © g. job seeking/getting/holding sknlls -
- . h. skills in using unpaid work in pquuetxve use of Ieisure t;me.f{
e oo and - o
L : i skills in overcoming bias and stereotypmg as they nnpinge on i
N © full freedom of individual career choice. o .
> 1t should be obwousg {o teachers of the English language arts how
most of these skills-are. mtamately related to the standard goals and
. ' '. . . ‘
Pl - t‘ﬂ . 8 \ y - .- -c. . ‘
1 wdl ’ L '\‘ ) ~
& ! i S
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objectives of Iaﬁgﬁige arts instruction. There are two strategies
which English language arts teachersican utilize in tenchmg then'
subject with a focus on career education.

Throligh the strategy of infusion, career educatnon concepts are’

‘used as a means of motivating students fo learn more of a subject
+\ itself: Through igfusion we can"aid our students in realizing the

values of Ahe skills and uhderstandings we try to help. them’
develop. Whether we are teaching composition skills, language

gtudy, or literaly themés, a focus on the individual student’s

opment as a concept can add a new and purpbseful dunensxon to
the learning that occurs in our classrooms.

A Through the strategy of conaboramon, primarily with resources
in the community, career educatxon is used as a means to broaden

students’ knowledge of and insight into the world of work and to -, -
~ stimulate their rearnmg through the provision of a wide vanety of
educational opportunities. By utilizing the community through °

" field trips, interviews, and guest speakers, a language arts teacher
can demonstrate how ‘the study of the English language arts con-

. nects with the reallife practice "of language slplls and under-

-standings.

Teaching the Enghsh language art thh a focus on career educa-

tion does not imply that all objectives and classroom activities
must be related to career education objectives. What it does imply

is 'a forward-looking professional attitude -on the part of the.
- ‘language arts teacher in striving to motivate all students to per-

-form and understand to the best of their abxhtxes this sub;ect we
call quhsh language arts.
4

Backgzound of This Publication L,

The 1978-1979 Natxonal Couneﬂ of Teachers of English Project -

on Career Education and English, funded by the United States

=7~ Office of Ediication, bas inspired a renewed interest among NCTE

.-members nationwide on this very mparﬂnt aspect of education in
the seventies and’ eighties. Many individual members at all levels
have long been concerned about the relationships between their

efforts in the English language arts classroom and the world

beyond that classyoom. The Project has brought many of these
" individugls together—m person, working togethet as Task Force
members and, in convention. sessxd‘ns and m various pubhcatlons
and commumcatxons e :

X N iy _ o o Introduction

_ career development or on the meaning of work or on career devel- " °

-
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Byt long before 1978 mdmduals and the leadership of NCTE"

evinced interest .in. career educatxon and the teaching ‘of .the

Enghsh langudge arts. As early as 1961, an NCTE Committee on’

- Careers in English yas established. This group, under the leadex-
- 'ship of Elizabeth Benry, produced The Careers of English. Majors

-' ~ in 1966. English and careér educamon programs have been part of

every national convention from 1971 through 1978.

.In 1976, NCTE was invited to send representatives Mini- |

Conference on Career Education f Postsecondary \gsocia-

tion Representatives, sponsored bl the United States Office of -

Education. An Ad Hoc¢ Committee on Career Education was
" established to reexamine the' interest in career education of
« English professionals and to attend the conference. During their
o meetings prior to the conference, members of the-committee met
to.draw some conclusions about career education and to make
some recommendations to the Council. The fouowmg is a list of
, their conc}usxons. . . .

'1.'Career education in broad perspective is a p'ropef concemn
for all English language arts-teachers.

2. Some of the things that go on in some English- and language

arts classes may be vocamonally oriented—e.g., letter writing,

" learning to understand ‘and ﬁll outforms, and wntmg factual
‘" reports. '

3. Much that goes on m Enghsh classes is career rather than

“vocation oriented: cognitive development, language acquisi-

. tion and development, talking and listening, writing to

commumcate ideas or .to clarify experience, strengthening

« reading skills, nnagxmng omeself in altemate possible roles,

. and so forth. The outcomes of these actxvxtxes will be valuable
in a broad spectrum of ‘oceupations.

:4; One of the most mportant cantnbutxons to career educatxon :
through English 'is. incressing confidence in the exercise of -

. comm¥nic4tidn skills as a way of controlhng and changing
_one’s wyld ¢

5. The. connectiof between some " of the thmgs that go on m :

.English and language arts classes and career education may

seem at times remote, fangential, or nonexistent. That, by o

*itself, is no reason for discontinuing thosé activities {eg.;

filmmaking by students who will probably never be em- -

ployed ascinematographers, choral reading, writing limer-
icks). There may befa connection, but we*den’t have to. prove,

E it to 1ustxfy demg ese things. B!
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6. Although caréer education is a proper concern for English
teachers, that matter has not received sufficient direct atten-

tlon from NCTE. ' »

’7 Lack of attention leads to orssteims from, o‘r‘ both, the lack
of awareness or the reluctange to acknowledge, or both, on
-the part of English and age arts teachers; the responsi-
bility. they have toward . the career educatlon of their
‘ N _ ~ students.*

& - Most; of these conclusmns appear to remain points of agreement
. . among the leadefs and membership of the Council as they con-
tinue to examine m‘siéprofessmnal roles in the classroom and the

w A

community with speciil sensitivity to making English language arts
_ instruction as meaningful as possible for all students. Teachers at .
. all levels throjghout the nation have produced a wealth of mate-
" rial illustrating-& general professional concern for and a faith in the

T value of career education.
e . - The establishment of the NCTE Project on Career Educatlon
' and Enghsh has been effective in helpmg to focus the attention of
_the entire profession on this vital concern and to unify teachers of
the English language arts on this important issue. As teachers have
. -become more aware of the value of the philosophy and geoals of
&+,  career education and its natural connection to. language arts
) instruction, they have become more and more comfortable with
o " the concept. The authors of the essays in this collection censis-
tently express their awareness of the great potential inherent in
" the integration of English and career education. Readers of the
collection will surely. share in their optimism about what this

; ‘ ¢ integration can do to revitalize language arts programs.
; . o MK . y

.Notes . .
: 1 Kenneth B. Hoyt, 4 Primer for Carcer Education (Washington D C.:
Government Printing Office, 1977; Arlingtosi;-Va.: ERIC Document Repro-
duction Sesvice, ED 145 252), p.5.

2, Kenneth B. Hoyt “The NCTE Caree;:.Education Project: Hopes and
Aspiratxons, paper written for the National Council of Teachers of English,
Urbana, Illinois, January 1979, pMl.

3. Ibid,, p. 2.

o 4. Minutes of the meeting of the Cojnmittee on Career Education of the
National Council of Teachers of Enghsh December 4-5, 1976. -

¢
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,»NCTEPtQ}ect&)Cai‘eerEdwaﬁon el

ISR "I‘fns authot assarts ﬂmt English tegchers»can héfp stuaents appre- -
. . .ciate the value 0f Enfglish- for all-oareers. and cén help them -

. explore the mn}* camgt dugottumtxes in communications and .
medm .

Someone once said thht every ne\w 1de§ in education needs a least
*five years of clanﬁcétxen before 1t can. be accepted.! It is now .
1079, eight yedrs sifice the. concept of career education was

 formally introdiiced ig¢fB71 by Sidney P. Marland, then commis- |
sioner of education at the United States Office of Educatxogx_

(USOE), aind Kenneth B. Hoyt, th associate cmpnnssxoner and
‘now director of the Office of Cgager Education.
After years of discussion, d®ate, and clanﬁcatlon of ihe con\

.- cept of careex education by school district: personnel, staff mem-
.. ‘bers‘of-the United States Offie¢’ of Education and the Office of
" Career Educatlon. state education. department personnel; coun-

selors, career development theonsts representatives of- busmess,

. labor, and industry, and members of numerous professional asso-
.- cliationis for educators, career educataon has emerged, in fact, as &

concept that is aceepted as xmportant by those concerned about,

~ education. The establishment of the Office of Career Education - -

at USOE and the subsequent appropriatiéps of funding through -
the Education Amendmeiits of 1974 (PL 93-380) and the Career.

o Educatioh Incentive Act (PL 95-207) cleaxly confirm the commit-. -
" ‘ment.tq ‘career education by the publie, members of congress, and .
) the staff members of YSOE., - % | oo

As it is currently detmed caréer educahon is

. - an eﬂ‘ort umed at refocusme Merm education and the actxons .

Th& article was originaily pubmhed in English Education, vol. 7 (Suxmher

" *-1976), pp. 249-51. Copyright © 1976 by the National Council of Teachers of

Engluh Reprinted by pormiuion of the anthor md publisher

- .
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. of the broader cammumty in ways that wnll help mdmdualﬁ
. acquire and utilize’ th knowledge skills; and a;txtudes necessary '
" for each to make wdtk a meamngful productive, and satrsfying
‘ part of hxs or her way of living.? - A .

.- Career educatmn nnphes that all schoul,personnel in partnershxp
© with, parents and members of community busmess, "labor, and ‘.
" industry groups, share equal responsibility for facilitating the

career development of all students, kmdergarten thrcmgh graduate

" -or continuing ‘éducatiorr. The two primary strategies for Inte- .
. ".'gratmg‘;he career education concept intd the school curricplum

program. aré infusion and collaboration. hrough infusion,

- clasﬁroom teachers.and other school personnel,@eave or “miuse”
career éducation into the regular academic cuwrmiculuim and school

program. Through collajpration, educators, parents, and memberss

. -of the community design learning materials and experiences t0 o
* illustrate to students the close relatmnshxps between learmng and .
_career preparation, - o
' All classroom teachers play an important part in career educa-
tion. Their primary roles are hglpmg students to see the value of -
the subject studied for their adult career and life rolesand helping
- them to" become acquainted with the specific cafeer clusters and
~ job opportunities related directly to the study of thesubject. o
Sor teachers of English qu all levels, there are at least two major -
implications of career. education. First, teachers of English can -

help- students understand the valye of effective communication

© . skills for all the fifteen cireer clusters: agribusiness and. natuml
© resouyces; business and ofﬁce, communications and media; con-
- sumer and homemaking. education: construction; environment;
' fine arts:.and humanities; health, hospitality, and ¢ recreation;

’manufacturmg, marine “service; marketing and distribution; per- -
sonal services; public sexvice; and transportation. Students should .. -~

see that reading, writing, speaking, and hstenmg are part of every

career. Second, ‘teachers of English "can, expose.students to the = ©
: various occupations within the two career clusters directly related

to the study .of English: commumcatmns and media, and fine arts

- - and huinanities. A study of the many opportumtxes in journalism,

* technical writing, advertxsmg. marketing, public relations, broads |

_casting,  publishivig, and pnntmg can easily be mcorporated mtO'
the English class¥oom.’

If classroom. teachers of Enghsh want to mtegr&e career educa-

_ tion into the cwrriculum with these two objectxves in mmd the
i followmg guxdelmes are suggested

]

uane

. . . - T - o '
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. . Implications for Teachers of Engfzsh* S 5

| 1. Teachers can estabhsh'& departmental schoolwxde or |

I district-wide. career educatlon task force to share tire respon- * o
T sibility for planmng a comprehenswe career educatiom. - " .
© prdgram. Suek 3 group might, perform the followmg tasks:
"' develop level-specific objectives for career education; 1dent1fy
~curriculum materials related to career development; establish
4 contacts with professionals in “the’ community 'wl}o are -
engaged" m-commumcanons-related careers in order to estab-
lish‘a §peaker’s bureau, alay advisdry council, or cooperatwe _

educational agreements for fie:i/d_.axpenences, and demgn m- ‘
service career, educatwn prograims. ' :

2. Teachers can- acquamt themselves' 'with the’ vast ambunt of
career education materials for classroom use: fﬂms,\;posters
books, pamphlets, . artxcles journals, aad government docu-
ments. To obtain such materials, teachexrs can contact their,
distri¢t supervisor of English language arts or specialist on
: v career educatxon, their state supervisor of language arts or
then: state career educatioh coordinator,.their schoel guid-
. ance specialists’ and librarians, personnel in their regional .
educational medla[semce center, - and theif professxonal
assocxatxons N

»

3. 'I‘eachers can, keep their knawledge of career development

»and career edtcation current by attending inservicé programs

B sponsared by -their. district or. regional ‘educational mediaf

i: ~ service center, by enrolling in graduate courses at colleges and'

s umversxtxes, and b;? readmg the research ﬂmd hterature on
_ career development and career education.®

- 4. Teachers can acquaint themselves with the pcsﬁ-secondary ~
educational opportunities in’ their dommunities, .since stu-
dents. frequently seek information and guidance regarding -

. “their, posthigh schook plans. Teachers can have on hand

w mformatxon related to' vocational-technical institutes, com-
: g mumty[;uﬁer colleges, four-year colleges and universities,
apprenticeships, “special® proﬁrams of training offered by
. public and private orgamzatlons, and other forms, of contmu-

- ing educatxon

* b. Teachers can provide opportummes to aSSlbt students in
career awa.reness career exploration, and career preparation
as they study language, literature, compeositiqn, and fibp.t .

‘6 ‘Teachers should, be contmually aware of major political,
‘ socwl and econom,lc trends in somety whxch have’ dn'ect

dON | o
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. nnplxcahons for spemfxo careers .and should help students

. . understand these mphcatxons
- *_ 7. Teachers can help: students to, understand that career develop-
. . ment is a lifelong process mvolvmg many decisions and
. . several major stages o . '

8. 'I‘eachers chn help students to see careers kzahstxcally and to
evaluate-thém in terms. of workihg. c&ndmons, the najure of -
.. _the work, salary, h'zumng -and educatién required- for entry = |
¢ and.advancement,.job- secunty -and outlook, valve oriénta-
. tiom, current- and pro;ected ;ob hﬁ'ing trends, and’ peréonahty
xelated requu‘ements ‘*é Co s, ,

AII mformatxon provxded o) students shoufd of course, be accu- -
T, rate, up to d’a@ and. presénted in.a nonsexist manner. In fact,
<. students should b&. aqgouragod to exgﬂore nohtraditional careers.
. Career educataon can’” be integrated ‘easily into the English
curriculum. ‘Teachers. can hegin now to identify, collect, and
.develop methods, maténals and adtivities which will enhance the - .
career development of f,he students'in their Enghsh classes.
+ A
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Seymour Yesner, Brookline, Masgachusetts, School District

¢ This,article- explores in depth t.he'relati‘.onships between career
- education and the English language arts program. It addegsses the
important question of balance between the humane and practical
- uses of Englisiz In addition to 2 thought-provoking discussion of
. . goals and’issues, the authors offer sample_exercises designed to
help achieve the specifi¢ goals they believe are legitimate for the
, intggration of career education and English. '

2 .

- -We_ Enghsh t_eé.chefé éré constanﬁy, in the process’of défiping and
. redefining the discipline that Americaps call “English.” During the
~ last’ decade, definitions have included (1) academic proficiencies— |

language, literature, and compositioh; (2) fundamental skills—
listening, speaking, reading, and writing; and (3) basic communica:

. «tion competencies—litexacy and verbal skills. By questioning its

own purposes, -the English profession recognizes that work must

continually be reasseseed, redirected, and reviewed as its living -

" context changes. And as the profession develops and employs this
Capmity for self-assessment; with-its iiplied dimension- of free-. = .
‘dom and courage to make changes as a result of new insights, the -

I3

process of_ definition: becomes a significant element in any frtaly

* comprehensive description of what'*‘English” is. R
‘ But changes-in definitions have not altered the profession’s -

-
»

core concerns. A ptim%xy( concem is to give leainers at the high

This article was originglly éublishe‘d in Cﬁreer Education in’the }tcadem'x‘q-_

' Classroom, edited by James W. Becker aid Garth L. Mangum, ‘pp. 58-73. '
.. Copyright © 1976.by Olympus Publishing Company. Revisions completed by .
‘Marjorie Farmer and Mildred Dougherty.s Reprinted by parminion.ef the -

authors and publisber. - - . :
- L. i . i Y s RN
' - : " .‘l . N ° ot . . . - ) .
" - L . b N .’ B .
. . o e 4
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chool level'an opportunity to achieve eqmmun‘;izatipn competen- ,
iies that'will equip them for the responsibilities of -adulthood. A

.. mpjbr responsibility of every ‘agult is to do work that yields bpth

"~ _ personal 'Tulfillment and service to the dommon good: Fixrt{xer, the.
" English program seeks to prepare leafners to participate creatively,
* in the life of thesworld community. These are‘career purpqses, and
. = they are the purposes of the teaching of English. L T
o+, i_ As English teachers considesing the career-oriented teaching of
- ~English, we have been trying' fo resolve for ourselves at least three ,
thajof.professional questions: (1) What is therelatioriship between
' . the humane and the practical useg”of English? (2) Where is the _
' balance between qur obligation to teach standard English and the
"+ importance of valuing linguistic differences? (3) What are the
' implications for the teaching of English of our students’ varying
oo ‘career goals? - -7 ' L.

The task of Beconciling the humane uses’ of English with its
practical applications is basic in the profession. The humane uses’
are those experiences that help students define and enhance the -
self and achieve healthy interaction with others. These experiences
are chiefly connected with literatire and theater—the creative arts .
of language and communication. The practical uses are the means

. by which the self is presented and by which dynamie interaction

- with others is achieved. These are the spécifi¢ skills needed for
functional, practical literacy —the preparation of job applieationg
and employment resumes and participation in interviews, public
speaking, and og¢her- forms of informational and persuasive com-

. munication. An emphasis on career education in English can help
«clarify' the interdependence .of these humane and practical
functions, - _ - _ ' . S -

A relateq. professional concern of Bnglibh teachers is the main-

tenance of the necessary _bala/nce between the obligation to teach

« the conventions of standard, written,” American: English and the
importance*of vallling the varied linguistic styles of learners.
English teachers increasingly are recognizing the interdepéiidence -

- - of thesedwo aspects:of language. We understand that it is only on

* the underlying: structure of each leamer’s tunique “languaging”

. *-power, with' its special style and content, that the learner can

L build & wideping range ofgophisticated linguistic strategies, . .
But the. teathing decisions are not easy-ones. If too much stregs.

- \ - is placed on the practical aspects, the richness of varigus cultures -
\ and the interest of many persons in English studies may be lost.
\ + . If too much stress is Dlaced on the humanities, students may fail
; . . . ., o o - &-;;




" Past imbalanees, arising from’ the emphasis oh classroom work for .
the college-bound at the expense of that prov1ded for the general .
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fo learn skills that vmuld enable ther to commumcate well with .

. other peoplé¢ and that they may need in order to get certain types

..of -wbrk and to progress in their careets. Obwpusly, too, the
profession .must provide access ‘to standard -American English
. for learners from all language communities mthout dehymg: the

, values and strengths of lmgulstlc styles emerfiing frém theiy own'

I

" cultural heritages. - \ ~ &
- A'thjrd concern' of the profession ig to fing ways to _open .caneer
optmns ‘to students in® a manner-that will prepare them egually
. well for higher education or for technical and other occupanom

student, were the result of the differential status hisfprically
assigned' these, groups in soclety and the+fact that schools are run

* by peoble who themsélves are products of higher education. But -
- increasingly, financigl rewards are being equalized among different

-~

com

types of employment, and greater regard is accorded the social
.. contribution of each. Some of the factors that have helped bring
: about these changes are the numbers of middle class high school
and college. dropouts, welfare recipients’ and prisoners’ rights
movements, fair employment practices, legislation establishihg
affirmative action requirements, efforts to provide compensatofy

education, more sophisticated labor-management negotxatmns and

~the _growing participation of people from all career gi'oups m the
processes of government.

As the English teaching iarofessmn addregses these questions, \

it does so in full awareness that high schools- as they now exist .
¢ often seem to fail in their services to the, young. English, as a‘

humane and liberating discipline, can make major contributions Jg-

the education profession by achieving a clearer sense of the- eq

dignity of all students and by belping young pecple find ways tgn .

3chxeve personal growth 'and motivation. Career education is an
mportant medmm fer makmg these contnbutmns

-

' What Is Carecr Education? B

/areer ecﬁcatlon concepts have contnbuted §Ome. new perspec-

tives on the definition of a career. In the context of education,
a “caréer” no longer refers only. to a Jjob that has a particular
" social stature, or one for which peopie have been speczally trained,

. or one that % likely to be a person’s livelihood for an entxxe hfe»

tame The word s not even hmxted to descrxptxons of work for
= . . )

' ° ..‘. 3 A.. ~ .
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& - which a person gets paid. Instead, the.concept of “a caregr’’ now.

' . en}bodies—*at least in the minds of career educators—far-reaching

. aspects of lifestyle, commitment, involvement, and self-fulfill-

«- * ' ment. While ¢careers will still- be regarded in the minds of some as
+ being limited to that part of life Gonnected solely with work,

' . carger educators see a career as &mg a contmmng “search foy a -

: . satisfying and fulfilling life. :

For the elementary and secondary :}?gol\m ghsh teacher, these
redefinitions in no way cbnflict witli the jtively perceived
'values underlying the work in English classes./In fact, if career
: education is the process, by which individuals shape and control

. , thexr destiny with some concurrent measures of personal'satxsfac-
tion and social contribution, English’ should become a valualife
resburce to everyone-tause of the power it bestows on individ- -

_uals to see into themselves and others and to manage their affau‘q.
competently and with affability. English alsé contributes in a
more speecific way ‘to career education through its emphasis. on
comMunications skills. Most ' productive’ activities involve com-
¢ munication among buman belngs.» Most instructions in paid
employment must ‘flow through spoken and written language.
. All humanrelations are communication. And all jobs that are not
. primarily manual are almost entirely based on communication— °
. the transmission of ideas, orders, and messages.
. To determine whether these career education needs of students
. Tare actually being met in the Ehglish clastroom, one must appraise
R " present teaching methods and content. Then the teacher can
decide what should be continued, what should be altered, and .
. what should be eliminated. Among the questions that should be
raised 1 in the course of this appxmsal are the followmg. ~

1. Does instruction av01d an ehtxst bias: rather than favoring
.. . a small group of students, does it serve g¥broad student
populatm‘n well? v

- 2. Does the .teacher, by acknowledgmg and developmg natural
| . | linguistic proclmtxes heig_&d%qg develop their vocabu-
: . laries, learn fhe of-words, perceive relationships,
— . §tretch their minds, and ¢ngage 'in-a variety of ways of

: .. thinking about their potehfial, theix options, and the world
‘in whxch hey live? $ .

3. Is the instruction so pertinent to experiences and evenits in
everyday life 'that it is relevint, {o students’ concerns and

S S " provides them with a way to mterpret and prress/fhelr own
g expenen%es? . .
/ .
» 4 . . ) . ) ’ t e ’ ; LN ) ’
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4 Does the plaﬁsroem develcp gkills that will enable students to
- .argue ideks with themselves and with others in order to A.
., W clarify their thinking and values and to resolve ptoblems? -
- Are students aclifeving functional literacy —the ability to read
d write according to their funct.xonal needs in schooi and
"~ in the world of Wgtk’ '

' w
6. Is the Enghsh classroom helping students to know themselves

~ © . and tp know others, not just as fellow trahsients who pass
-, - this way but once, but ag human beings thh ‘whom expem _‘
\ .+ enges and understanding are shared? - _ . e

7. To cultivate such knowledge, is full use. bemg m&de/pot only
of literature_but_also of role playing, theater, and activities
in such expressive areas as joumahsm ~speech debate, film, - ..

© and dance? . Ca

" 8.]y English more than a simple tool for transmitting other
- gubjects? Is'it a‘'base on which students can build realistic
~ approximations of their social, vocations}; and enVironmental -
. roles, and will it help them make choxces leaim} to satnsfymg' 3N
'-; 'and fulfilled lives? =

When these questxons can be gnswered in the afﬁrmat.we, Enghsh
‘becomes not a device for screening out students dccording to some
. préfabricated notion of winners and losers in collegiate or classical

" career terms, but a means for mstxuctmg all students in a purpose- *
ful, pleasurable classroom that uses the past and anticipates the
future. We know that to say all this does npt assure that English
will be well taught or that methodology and content will always

* mesh in a manper that is perfectly and immediately clear to.all
students. But it is a probability, if not a certainty, that energizing &_'
students around their perceived interests and needs (even when %
these are self-centered or ultimately oneous) will motivate
them, help larger numbers of them find matters of consequence to. -
thémselves in _the English classroom, develop Freatér linguistic
competence s . *

-

areer Educang) Goals

1)

“In incorporating Qareer educatmn in English studxes, goals should P
‘be established that are aiined at helping students achieye economic =~ . -
_independence, appreciate the dighity of work, learn-about the . °
satisfactions of wark, and acquire the ability to make wise deci-
sions abqut career optmns and choices. The lelowmg goah are

e
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' ‘. : . students should obtgm the fdllowmg ‘

1. the .communication undérstandmgs and skills n
become- employable, to continue education throud ,
lifetimes, and ito pursue developmg vocatlonal an? ‘avoca-
tional career interests;

- Y 2.increased self-awarmmmd“dirmtm_ expanded career
awareness and aspirations, and appropnate attltu(;les about
e the personal and social significance ofgwork and careers as'a
p/_s:ﬂt of  clarifying *their values thrc gh literature and the
other' disq;phnes of Boglish;_ . {

\3 declslon-makmg skills necessary for future long-range career
planning, particularly in En hsh-related caree anﬁ in other
careers where linguistic abﬂlg -

-The following s ple objectwes anti learnmg at: n ¢ é\xes may suggest {

. to the English teacher how the content of tbe ﬁg}e@h program can
facilitate the achxevement -of these goals o 9/ 2 ‘Ji

[ 4 e l * ' 4} i

Objectwes for Goal One o ) L g
Developmg Communwatmn S‘kilts ,Related to daree

In the following exercises, students- wﬂ.h(l) discover wﬂét At ls]
like to work in various dccupations related to Eng ish; (2) ye«:og-
' mze that different kinds of written communic tlon, ng from . 5
_sxmple messages to techmcal reports are. nnpo t compogments in z{
vanous careers; (3)". language, spoken o written, in’various”
,ways, dependmg up the purposes,- sxﬁu ion, and aUdlence,
_ (4) experience vicariduslya variety of folés through familiarity |
' with literature that exempjjfies different. attitudes, value{s and“ o
- ‘dilemmas of the humsn condition; and (5) make careful qbserva-*‘
- tions and interpretations of the cdntent and language charactens-,,, :
tics of various. commurications media, including films, radio; * '
television, magazipes, newsle”“tters, newspapex’s, sales Ietters, posters -

]

- and bxllboards, and pubhe speeches S . NP
- i ‘ h . ) T .
' S _ Sample Exerelses e a L
Ob}ectwe 1— Considering occupatmns related to Englts}z Ce

a. Students will list the names of several characters in literature =
or- persons in real hfe who have been successful in occupa-
tions related to Enghsh By readmg biographies, newspapers,
or other research sources, students will obtam mforthatmn

. v

. - . A »
v o Cer ! ' ‘ :
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~that will enable them to desecribe at Ieast some of the factors

t.hat led.to the suecess of these persons.

b Students will write research reports on occupamons related to

English, describing such matters as the range of opportunities
in those fields, the number of persons now employed in these
occupations, - requisite skills and personal characteristics,

" educational and training requn'ements pay, possibilities for

- promotxon, advantages and disadvantages, work-sites, degree’

of. supervxsxon angd mdependence and places in the com- |

' munity where such workers are employed.

C

Students will write essays: illustrating the apphcatxon of
" language: study to careers of their choice. These essays should
- also include the reasons why they are interested in thesé
careers, pex;§onal likes and dislikes that would affect their
".work- in that -career, their pertinent skills, and m—depth
information on opportumtxes m the career field.

“ Ob,zectwe 2—-Recogmzmg many dszerent kinds of wr:tten”

s

.C.

~communicali -
. & Students w study s'pe“dific 'o'ccupations to ‘determine the ’

amount and the kind of reading and writing done; if possxble

._they should collect mples of writing by workers in these
-occupatmns

. Studerits “Will “demonstrate an understandmg of a vanety of
~written communications in the world of work by producing.
an array of thes¢ communications and identifying where they

are used and why they are needed

Students wxll assemble and examme a vanety of wntten com- |
- municatigns fr ?m a single work site, such as a business office.

d’ Students will evaluate the wntten communications of their

peers as a- means'of strengthening their understanding of what

" they and their felluw students know and what must still be

leamed

\ Ob}ectwe &—Usmg lhngque spaken ~and wrxtten, in d:fferent .

. & Students will play roles and compare language in the follow~

- ing situations: class discussions, peer group discussions after

school, student-adult discussions in a civic situation, and peer - |

group interaction in a variety of social situgtions. e

b. Students will produce samples of written language that are

appropnate to different mtuatmns —from one class to another
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. about a Jomt project, among peers about a SQClal occasion, 'Q‘
" from adult to shﬂe}.\t to adult about a school issue. e
c. Students will play: roles in job interviews and i in other career-
# oriented sxtuatxons . .
- d. Students will discuss effectwe and meffectwe uses of verbal
ﬁ _ "N and nonverbal communication.

e Through interviews and other means, students will collect
examples of , the variety of inferpersonal commumcatxe
among workers in specific occupatjons.’

£.'Students will observe—by audiotapé, film, or televxswn, in
offices. or through simulations—various commumcatxon
" techniques used by adults in their work.

| v ' Objective 4—Expenencmg a variety of roles through literature .

" a. Students will read fiction, essays, biographies, and auto-
biographies to determine how values and attitudes can shape .
- decisions.

‘b, Students wxll analyze characters in thelr readmgs to discover

the components of individual pexsonality and the roles that .
~ these components play in human mteractlon '

' Objective 5—Examining the uses of Eng!zsh in the commwgca- '
tions media

a. Students will anplyze uses of persuasxve devxces in the com- '
mumcanons media.

b. Students will analyze pohtxcal speeches t.hat represent differ- '
ent “viewpoints. - They will report the facts. presented the -
weight given to various facts, and the interpretation of facts.

c. Students will partmpate in the filming qr taping of 2 eom-
mercial or of a shorf narrative accountofﬂéﬁgqtball game, an
_ N " accidénty an environmental hazard; a school election cam-
S ' paign, ;\ge like, and will adapt. their presentations to
' subje‘ct con nt, media form, and audience. i
N ' R .« . A Y
Obgectwes for Goal Two: . - '
Self Understanding, Values, Defmztzons

In -the five sample exercxses below, students will (1) develog. a
~systematxc method to elarify their values; (2) demonstrate to what
exient their values, abilities, intexests, aptxtudes, and attitades are

" compatible with a variety of occupations and careers; (3) become

| J N aware of the personal sxg.mfx&nce that work and careers have for -
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the mdmdu&l. (4) leam ways that theater, film, radlo, -and othet "
 ¢ommunications media offer a variety of experiences for personal

- growth, occupational satisfacion, and recreation; and (5) try to
Qe[t?ﬁxm' nine which values tend to be_ generaﬁve.ahd to-produce other
- values. .- - . . '
o . .. SampleExercxses : .
Objective 1-Developmg a systematzc n*thod of clanfymg

values

a. Students wﬂl study, a value hierarchy and- illustrate it, using
. . valyes discovered in a novel or short story. (Use the follow-
in format te show how values are built.) -

- -

b. Studentswxn apply avalue hxerarchy to situations set fort.h in
the following: (1) a student-developed dialogue, (2) a filmed.
or taped commercial, (8) a magazine advertisement, (4) a
televxsxon pragram, (8) a magazme artxcle

Ob,:ectwe 2—Consxdermg values, ab:txttes, mterests, aptxtudes,
and attitudesn relation to. occupatzons

a. Studepts will * write essays Hustrating the apphcatxon of
values abilities, mterests aptxtudes, and attatudes to specxfxc

_career choxces. ~ L

b Each student will take an mterest mventory, structure a pro-
" file, and analyze the profile for its accuracy in guxdmg hxm or
. her toward a career choice.

e In a group effort, students will ana.lyze the structure a.nd
' content of an interest inventory. - .

T -

‘ Objectwe ‘38— Understahdmg tlze persaml sxgmfxcance af work
. " and careers : .

a. Students will analyze anecdotal accounts, such asaewspaper
“interviews with interésting persons, to learn the personal sig-
mﬁcance of work and ca*ars for vdrious peoﬁe '

e

”

@
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b T.hrough mtemews, studentSo w;ll explore the-dxffermg‘values
. - of individuals regarding their work; will irfvite guest, spea'kers -
' to the classroom; wﬂl view ndeotapesmade at work s1tes. A

_ e Students will wrig essays: or participate’ in pangl discussions
o - “on_ “the pole’ that a ‘career plays’in the development and‘
W) _ nurturmg of self-conéepts S C e

L

'Objective 4—Consx}iermg the relatzohsths between nonprmt
* "~ rhedia arid. pefso_nal g’rowth odcupatzonal. satzsfactmn and
P o recreation Pl
. .« a. Students- .will role play, ggnstmct dxalogues, ‘and- film and
Lo tape their dialogies, illustrating the v‘a.lue of nonprint medxa
' : - . .in pexsonal growth and social diversion.
b Students will' explore facilities in the commxmity, mcludmg
K *  an educational telejision sthfferent kinds of mowe
S | . houses arid radio stations, and commumty theater groups. <

"n-
- _ . Objectwe 5—Examining uvalues _that produce other. Values.
. .. - 'Students will assess statements like the followmg in terms of how _
' they can generate additional values. ST .o

o LA Seekmg -goals arid answers to problems isa person ’s destiny
K and should be construed as valuable and plefgurablg in itself.
v b Knowing about the world as realistically as pomble is good

c. Havilig the _po’wer to express oneself according to one s urges . -
and needs is self-enhaneing. :

. dd The ability to pro;ect one’s understanding into the hves of
‘ _ . others is powerfully liberating and self-sustaining.
.. . e Being able to identify imaginatively and sympathetically mth
B _* others and with their problems'is revitalizing. -
e < R The ability to communicate with. others sustam& cme 's own
Hee T nse of worth and assures onew m ag&mmumty
S g Havmg a sense of .security a of worl; social place,

"'~ and communication with o
: . hension and ahenatmn

= . . Objectives for Goal Three : s : § :
L Developmg Dec:sxon-Mgkmg Skills

wThe objectives for this goal are threefold 1) to make and analyze -
career decisions on ‘the ‘basis of a decision-making model thatin-

-0 cludas conslderaf.xon of reWards ‘costs, alternatwes, and personal
O g |
. . ..t ¢‘§_ - v
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- "

" values; (2) to be able to gather mfomamon regarding a career
- choeice through readmg, interviewing, Qbsemng, and other com-
- municative means; and (3) to be able to use one’s knowledge of
- . oneself and of vanous careers to make tentative career choices. -

\.

-

B SampleExercxses 4

-

.- Objective 1—Making anciwxalyzmg-career decisions

. o

a Students will choose occupations in,which there are general-
ists and specialists, interview these Wm-kers ih terms of job

satisfactions and dlssamsfactlons, and wnte an analysxs of :

their findings.

b. Students will search for answers to such questxons as: (1) _
What do pewspaper reporters and printers do? (2) How do
they write, edit, and print the news? (S}What do other staff .
members do? .

‘. €. Students will visit a local newspaper tablishment,to talk to

B -

B workers, examine the newspaper, nd“produce a clads report
oncareersmjoumahsm - S N :
' Obgectwe 2—Gathermg information on career choices

© A, Students wxn intexview adult workers and. deseribe how hfe
expenences have affected then' career development.

b Students will locate -sources of information - -an selected -

S careers, inéluding the school library and school .eounseling

office and sources in the’ community —private and - : public:

" employment. agencies, computerized information  services,
vocatmnal education centers and community colleges.

Ob}ectwe\? —Using énowledge of onese[f cmd of careers.to make

. tentative career chaxces : . £
& Each student -will prepare-a personal resume and,’or a port-

falio that includes creative or’ mformatave writing and other .

types of cammumg:smmm (photo eisays, cartoons; graphics)
' that may be useful in helping parents, counselors, vocational
. educators, prospective employers, or conege entrance inter-
viewers aid in the detennmatmn of appropnate career chan

" nels and choices.. - .

b “Students will be encouraged to use language in appropmte, '
classroom ‘situations sé as to gain expenence in speaking
effecmvely about thexr carqer mterests and their personal .
strengths . e

.‘§ ) 2 3 .
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. Implementation Strategies
- . _‘n

. How should the English teacher go about developing a careerg
oriented curriculim of this kind? Of course, the individual teacher:
‘may work apart from colleagues, incorporating into course plans'
ideas gained from this essay and from other sources. But the going

. may be easier if the teacher works with colleagues within the
-English department and across departmental lines, particularly if
the school has outside consultation serviceg, a library of resource
materials, and other supports for a curriculum development pro-
gram. But whether the teacher works alone or with.others, the
-following steps are appropriate in implementing career education
goals in the English classroom. ' o Lo T

First, formulate goals, obj&ctiygs, expected outcomes, and eval-
uation plans. A number‘of résources'may be drawn upon—guides
from other schools, bulletins developed in state departments of
education and career éducation projects, articles in the English
« Journal and othes-professjonal magazines, and the like. b
Second, identify instructional resources.” The English teacher

—may know the community served by the school and may- be able

to identify iidividuals, groups, businesses; industries, professional

 and service organizations, and institutions that can provide infor-
.~ mation useful to students. There may be available a master list of -

e .community resources from which to draw much of this informa-

". 4 . tion. Students themselves are an important resourde, and their

. . involvement in planning, sharing, and developing ideas on career ,

3 _ education in the English classroom should be used creatively. -

" Teachers from vocational éducation, social studies, fine arts, -

foreign Ianguages, and other disciplines should be added to the
ot resource pool. Parents and dgher family members are also sources
of information on a wide’Variety of occupations and on.career
values, aspirations, and decision-making processes. These efforts

' & “may result riot only in a good career education program but also.
~ in profitable lines of communication between the English class- .

room and other departments in the school and between the

» school and the community. = I

' Third, make decisions on program elements. Having established
goals, objectives; expected outcomes, and evaluation .plans for a
career-oriented program, the English téacher isready to decide on
the -changés needed in the organization"and content of existing
courses. .New courses may also be needed, although the infusion _
of career education concepts in all courses, new or old, is moré

.
.,
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L readﬂy defensxble than adding a new course to the school curric-
* . ulum—and it will probably mphsh maore,

If the implementation effort includes the entire school, Enghsh .

.‘teachers should- participate in makmg decisions about staffing.
- Alternative staffmg ‘patterns may build upon the strengths and

- competencies of individual: teachers. Téam teaching and coopera-.

tive arrangements crossing departmental lines for both planning
and teaching may make the best use of competencies. Resource
~ pexsons from the cammunity may-further enrich the ingtructional
" plans. The objectiv shouyld be to seek out and ways to use

. the best possible p ng, supplementing the competencies of each

'English teacher * broadeping the perspectives of stiidents

. ‘through. reallife experiences relatmg to careexs, work-oriented

values, and career decision m g °
The English teacher. engaged in the process of developing a

. career-oriented program ghould alsoexplore how a single broaden-
~ing of perspective can help bring about a goodcateer education
focus. For example, i in connection with the various sttategles that -

the teacher alresdy uses to explore a student’s interests, back-
ground of expenence, values, attitudes, and competence in the
- language arts, the teacher might{‘also begin to’ gatber information,
observations, and impressions that areimportant to career devel-

_opment. What work experiences have individual students had?

What are their views of work? What are their éareer aspirations at
‘the moment? Answers to these and other queitions begin to round

- ‘out the English teacher’s view of each student, and this can sérve

- .asa basxs for mdmd‘uahzm.g plans for a career-onented program.

-

Summary & 0

'wmle the teaching of English undergoes COntmuaI redeﬁmtmn, :

its inherent purpose js steadfast: to give stiidents:the opportunity
to achieve communication competencies thg{‘f will setve them as
adults in seeking personal fulfillm vmg service to the
common geodgand in participating crea vely and effectively in
- the life of the community. Career education, broadly defined, can
- help us revitalize the content and the methpdology of the schcml
. English program at a time when students are seeking clarification

~ of their personal values and are facing the peed to make career
- decigions. The English classroom can became a lahoratory in

- whiqiyJearners explore communication in its many forms and pre-

‘ pare a htetxme of effective and saﬁsfymg commumcatxon with

N e ¥
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| _ other people. These are . vital - :kxlls for they are used in work,

in leisuge, and throughout the whole of life in the human com- -’

_ munity.’ _
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.- Goals of Career Educatmn o
" and Goals of English Language Arts
Instructmn. A Model

N S T . -
: .'.' . T L
. B . .

-

Charles Subor - s .
." National Councxl of Te.achers of Enghsh o { :

The authér foeuses on the concepts of eoagment overhpping, '
- and distinctive goals for English language aris and career educa-
. tion, He believes that many of the cognitive and affective goals of
. langugge aris instruction ‘are congruent .with career education
goals and that teachers and cunriculum developers need to plm'
' careﬁmy to utxlize these areas of overlap..

v . C N

Advocates of career educatxon ‘have long held that they are noét

champxonmg a new discipline or distinct area of specialization.

Career educamh\m not seen as a new area added. on- to. present

¥ school programs but as a concept to be infused in existing curri-

.cula. Still, many Enghshlanguageartsteacherstendtoseecareer
"education as an invasion of their subject matter area. We need to
_clarify the re ti)nslnpe between the goals of career educatxon and

" the goals of language arte instruction so that teachers and curric-
ulim developeis can work Avith @ conscious knowledge of what
‘does and does not have carger relevance _

; ’I‘here are two unproductive ways of lookmg at ¢ career educatxon

: and English. One is to state that all education is relevant to ca-
- yeers. Such a claim invites no changés in instruction at all, since it
implies—mcoxrectly, I believe—that everything we do in language
- arts mstmcuon is, in fact, rich in career implications: The other -
unptoductwe approaeh is to generate a limited repertoire of ?
‘career-oriented units for use in English classes in order to “cover”
career concerns. This strategy supports the idea that career educa-
tion is, affer all, a series of artxﬁces grafted onto ‘real” subject- -
~ area content. : _ :

. L ) . g:

'I‘his article ix adapted from “Goals of Career Education and Goals of °
) Subject-Area fmt.met;on A ModelL"” Journal of Caréer Education, vol, b
(March 1979), pp. 215-19. Copyneht the Curators of the Univemity of.
hﬁuoun, 19?9 Reprmted by permission of the author and publuher
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.

. If language arts teachers at alllevels are to. give a genuine career
focus to their programs, we must develop a’clear concept of the -
relationships among career education goals and those of language
drts mstzuctmn. The models’ presenteq below explore these rela-
tlonshlps in graphlc form, representing English language arts goals .
as' a dotted square and career education goals as a square com-
posed of dlagonal lines (Figure 1).

...................
.................

..................

.................
.................
.................
.................
.................
.................

.................

.................
.................
..................

.................

Figure 1. Subjecf-Area Goals (A) and dareef Education Goals (ﬁ)

| Certa.m goals of career educatlon and subject-area instruction
will be viewed as congruent; others as over!apbihg, still others as
essentially dtstmctwe

_.Fiéure?. Congruent Goais . . . .

r .

In’ Fxgure 2, career education goa.{s and Enghsh Ianguage arts goals "
are congruent—that is,‘the subject-area goals and the career goals -

match exactly. Such goals are generally closely related tq funda-
* mental skills in thinking, listening, speaking, and writing. For

example, critical thinking skills taught in . English classes il - )

have direct application in a wide wariety of careers that require the -
. eritical analysis of ideas. Skill in lange and small-group discussion is .
another language arts goal thdt is valuable in most careers. Skﬂl in -
“writing xs algo important to advancement in many carerer &Keas

1
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. -'Students tta\fned in these processeonented, skills ‘become, 1pso
factoi trainable—and the trainable employee is well suited for hfe
ina socxety of rapidly changing occupatxcms

; College teachers of methods coursés can use the concept. of
- congruent . goals to refocus attention on the intelléctual processes .
underlying a discipline. Too often, the main gosl of subject-
" ‘centered instruction is the mere imparting of information. The
- “congruent goals model, in addmoq to suggestmg the intimate con-
. nection befween career educatxon and major language arts goals,
underlines the xmportance of a pracess approach to language arts
instruction, Of course, I've listed here only a few examples of -
. congruent goals. A large list of such goals and related activities - -
might be created for language arts instruction. Curriculum devel:
" opers recognize that an mcreased stock of congruent goals would
+ - greatly enrich both*career education and the overail desxgn into
= wlnch career concepts are mfused '

l

- Figure 3.. Overlspping Goals (Subjeqt-Hased). , !: :

_ Figure 3 represenﬁs an overlappmg‘~0f lanmage arts goals and

‘ career education ‘goals in an instructional unit that is findamen-
 tally sub;ect-based While the dominant focus of the unit is on -
 skills, themes, fopics, and so forth, in language arts, the points of
(pverlap are seen as natural extensions of the-unit and’ not confri-
- 'vances. For etxample. a study of the techniques of persuasgion or

_.propaganda in English might be enriched<by visits to a televmon
_ ‘newsmom and an advertising agency, with an examination of the
- 'various work roles involved. Study of \i works, from The’
. :Canterbury Tales to Death of a Salesmar t include discussipn
o of the authors views of the world of fwelrk. Free writing might . -
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{

include students’. react.lons to topics like, “If I were a . . [stu-

_dent’s choxce of a Job] >’ or,, “Three -jobs I would [hke/not like] to

have.”

" areas are sometimes suspicious of a Career education emphasis,

-

-

seeing it as intrusive, if not downrxght anti-academic. But when

" career activities are planned as a natural outgrowth of the ongoing

)

"Teachers with extensive graduate level training in their subject.

instructional program, féars about poaching and trivialization dis- -

appear. Few people are so narrow as to totally deny the educa--
. tional and motivational value of real-world apphcatmns of the

study of their digeipline.

Figure 4. Overlappiné Goals (Career-Based) «

In Figure 4, a career~based ouerlap exmts Here a career unit is

devised, but it ihhérently involves a mastery of certain language ‘

arts skills. For example, Enghsh students might answer classified -

ads, thereby exercising composition skills and demonstrating
Jetter-writing form. In role-playing job intexviews, students imag-

- inatively ‘project themselves into new ptuatxons, thus supportmg'f

the broader goals of language and literature programs. An annual
Caréer Day-program might be used as a research project in which

students select a career-area, write.a job deseription, and comment- :

. on then' feelings about such work. «

ctional units that bave overlapbmg goals—-whether these
a.re ject-based or career-based—can be created by thoughtful” -

classroom teachers. The development of such units is not a matter
" of training oneé’s ingenuity but of finding logical-ways to extend
- subject-matter concems on' the one hand, and to make use of the
dmmplme-related ‘aspects of career "activities on the other. A

N
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sttamed overmgemous hnk.ing -of career and language arts con- L
cepts would result not in mﬁmion, but confusxon :

. N . _ |
Figure b consututes a frank adxmssxon that. some language m& .
" goals are-thejr own excuse for being—that is, they are distinctiv ’
having mo apparent career relevance except for the“student who
" might later become & language arts specialist—an English teacher,
editor, Iexxcographer, ot poet, £ example Scanning the meter of .

; " a Petrarchan sonnet is of little Wse to anyone except the potential
- English scholar. Knowing the definition of a diphthong, participial -

phrase, or: oxymoron is not relevant to most careers,. nor is the
abxhty to diagram a sentence or discover recurring images ina .
"vpoem. Moreover, the learning of these skills is not normally within § -
the bisic ‘process cmentatmn described in the congruent goa]ﬁ")
model. - - *

No doubt many dmhnct:,ve goals are an xmportant part of the -
‘liberal education of students in our -sgciety. Not every goal need .

< be career-rélated, or utilitarian in othe} ways, for that natter. Byt

Nt

distinctive goals in. language arts i ction should be carefully -
_examined by teachers, cumculum yelopers, and administrators.
There is a genuine questxon as to wheﬁier all students should be
. given infensive study in the esoterica of our dxsmphne. For exam-
ple, ‘many English spetialists are increasingly concerned that
students who xmght otherwise enjoy poelry are put off by aca-
‘demic exercises in scansion or by tortured analyses of imagery.

- One productive outgome, of using the modéls above might be
" the discovery of the tnbutaon@f-kms{s of goals'in a given lesson
-plan, course of study, or curriculum. The presence of &xge num-
bexr. of distinctive goals might suggest that educational priorities
are- misplaced, focusing excessively on theé subject rather than on

thegmdent. A well-balanced program in the Enghslfrlanguage arts . '

.,a'r
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- would probably be strong on congruent goals, reﬂectmg a.double
* orientation towards both the cognitive and career development of
the student; rich in overlapping goals, reflecting a sense of con-‘
nectedness between language arts instruiction and the world of -
o - work; and highly selective in distinctive goals, reflecting a thought-
N ful approach to the student’s liberal education rather than indis-
- ,criminate dumping of specialized concepts into the eurriculum.
.. Whether or not the present career education movement pexsists
<"+ . as a national effort, the individual teacher will continue to face the -
problem of bringing subject matter ingtruction into a proper
relationship with students’ career needs and geals. The models
above are an attempt. to provide a framework for analyzing'that
problem in a coherent w@. The analysis aims at sorting: out
7 language arts and career ducatlon goals, establishing relation-
-~ ships between them, and implicitly reassessing goals in the process.’

-
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| '.ffll_’ Satisfactory Careers -
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Beatrice . Levin

School District of Philadelphia -

_ Focusmg on the relevance of reading and general literacy to work- -

“of all kinds, this author outlines the specific reading and study

skills essential to. performance in our career-oriented society. In
addition, the author suggests steps for relating the reading con-
tent of a particular discipline to career education. :

o Cgi-egrfedm:ati_on has‘ been described as'a cohcept whose t.ixhe has
" comeé. However, many of its components have long been paris of -
educational programs. The idea of career education is new onlyin - .

' the way these elements have been reorginized, restructured, and ~
* applied to permeate the entire educational system. Career educa- '
tion is a holistic concept which includes both job satisfaction and .
.the imaginative use of leisure; it involves all members of the
_school family —superintendent, principal, teacher, counselor—as
well as the community at large. It facilitates education.of all stu-
. dents so that they may appropriately choose and prepare for their
_life’s work as well'as all aspects of living. Broader than the concept

_of vocational education, it -subsumes all ~career possibilities for - ’3 _'

. students, from occupational job entry at high school graduation te

.., more technical or professional careers requiring additional school-
ing. Career education’s underlying appeal lies in its acceptance of
all ‘génuinely productive human endeavor as worthy-and creditable

. and its realistic development of"this attitude through the educative

- process. Since it has met with such immediate nationwide ‘enthu-

" siasm, it appears urgent that some of our educational priorities be* .
reordered and the curricula dissected to determine career -educa- .

. tion’s relevance to the n_’éed_s- of today’s students. In oxrder to

-

- This article was originally published in Reading and Career Education,
edited by Duane M. Nielsen and Howard F. Hjelm, pp. .77-81. Copyright
© 1975 by the International Réading Association. Reprinted by permission .

. of the author and publisher. . . L . .
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prevent career education from-becoming just another passing

educational fad, .its philesophy must be thoroughly understood

~. and integrated in the total instructional program so that education
~ will' be revitalized. and more responsxve to the demands of this

rapxdly changing world. ~

It is a dereliction of duty on the part af educators to fail to
introduce- students to and prepare them.for the wide Vanety_of
career options open to them. Throughr career education and train-
ing, students can achxeve economic mdependence and personal
and socml satisfaction. :

Importance of Reading

Career educamon subsumes the attamment of personal gratlfxca-

tion not only through a sense of achievément at dignified work,

_but through development of a broader humanistic involvement in

community affairs and the creative use of leisure time. Since the~
development of vocational and .intellectual skills pervades all-
subject areas, the need for good reading skills is axiomatic. There_
are no areas in either the academic world or-the world of work in
which reading does not pldy a crucial role. Even at the lowest job
entry level, people have to be able to read and follow directions in

" order to complete simplé tasks correctly, read and fill out -applica- . -
- tions and other forms intelligently, and ‘read newspapers and

periodicals with adequate understanding to make intelligent, inde-
pendent judgments on political and social issues. Whether they are

following the sequence of steps in a job sheet or studying a text on
constitutional law, they must be able to understand and correctly
interpret the pnnted “word at whatever level of abstract.xon it is

“written. S

. The ultimate aim of education is to produce in learners indepen-

" dence with which to (1) earn a living according to their interests -
- and abilities, (2) think and act creatively as citizens of the world
~ community, (3) pursue avocational and recreational activities, and

- (4) continue lifetime learning. Capabilities for contihuous learning

-are particularly important in a changing world requiring adapta- .
-tion to a variety of altered conditions. Undoubtedly, people now "

entering the job ‘market will have to make numerous adaptive.
occupational changes and personal ad;ustments during their lives; -
this spiral of change in social “and économit structures places an:
even- greater emphasis on the need for effective reading-thinking

skills.. Because knowledge and the written records thereof are

39
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L mereasmg at breakneck speed, students. cannot Ieam all there is
 to know in the course of their school years in elementary, second-
. ary, college, and’ mduate school. The process skills of reading—
. knowing how and where to find needed information; how to read -
it evaluatively in terms of its pertxnence to a particular need; how
to organize this information so that it is manageable, logical, and
easily retrievable; and how to retain those elements, that aremost . -
esséntial—assume greater mportance than the content of any one -
, subject. ,Reading educators . must teach - -students to skim when - A\
. looking for a particular fact. or piece of information, to read '
- rapidly whes only u general idéa of the material is needed and to
lessen the reading pace when the material is loaded with informa-
. tion or technical language that requires more intensive. reading.
‘Mere exposure to printed* facts without teacher direction for
relating and organizing contributes litile to the development of the
~ esséntial thqumg reasoning process. To develop these cogmtwe
. processes, teachers must belp students (1). determine main ideas in.
.. printed materials. and vexify that these ideas are extracted .from
‘and supporteéd by the stated facts, (2) make logical inferences by
. reading between the lines where there is factual evidence to nge it -
" credence, (3) perceive the difference between fact and opinion, ®
and (4) become familiar with propaganda devices ‘and discriminate
between ‘connotative .and denotative language. -All of t.hese skxlls
© are essential in a ecareer-oriented society. :
Reading skills needed at the.lower levels of ]ob entty involve the:
"literal interpretation of texts. In the vocational-occupational area,
‘for example, essential skills are understanding prmted directions,
" following the steps in a sequence, learning a basic sight vocabulary
‘of the technical terms in a.given vocation, finding the main idea,
-+ noting specific details, and using the dictionary and: other resource
‘materials. Recently, a group of vocatmnal-occupatmnal teachers in -
a comprehensive high school exhibited an interest in leaming how.’
" to help their students read the technical materials in their areas,
. admitting that most -books and job sheets are overloaded %
. difficult technical terms. An analysis was made of some of the
" materials, listing specific skills needed to read them comprehen- f
‘sively. Following an exammatxon of the vocsbularies, suggestions =~ %
. were made for reinforcing new and difficult terms via graphic
_illustrations, filmstzips, ‘class-made flip cards, labeling, display and ¥
~ bulletin boards, and word of the day. Most of the required skills’ § R
- tevolve around following directions in a sequence: -of steps where . * & a
N comprehenmon is xmmedmtely tested in the product or outcome. . .

2 . s . -
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An electromcs teaehe*—wmﬁd to teach his students to do mtxcal'

reading, make mtelhgent inferences, and draw reasonable conclu-

sions from Iacts stated m e‘lectromcs materials. Thus, even at the

lower job entry- levels, good critical readmg~reasonmg skrlls are’

* .desirable for both adequate job - performance and person.al

development. - - s

. Students must be. made aware that readipg plays a vital role in
enhancing or impeding their plans for immediate or ultimate job
entry; they must know that reading i not an abstract mtellectual
option hut is as necessary g tool for the auto mechanic as for the

" engineer, historian, or lawyer: In addition, teachers and adminis-

trators have an important role in preparing students to function

" at the highest reading level of which they are gapable.

Students need the whole range of literacy skills in order to

'make career and vocational choices freely. Basic reading and study

skills which all students should acqun'e .during their years of

| -schoohngare .

€
by
\

X

.' 2. Word-meaning skills

o

1. Woni-attack skdls

Extensxve sight vscabulary -
Phonic analysis o -
_Using context-clues ~ - - L
Syllabication . . LIS .
Knpwledge of componnd words ' '
“Recognizing roots, prefmes, suffixes, and mﬂectlonal endmgs

tee

deerstandmg technical ﬁerms o
@ Using the glossary - ol
Using the dictionary. _
- Using new texms in speakmg and wntmg E P
‘Undexstandipg figurative. language - | o
Understandmg denotations and eonnotatlons of words’-

3. Comprehension skills - b - .
- Determining main ideas, whether exphcxt or nnphcxf.
Selecting relevant detdils .

Recognizing relationships among mam xdeas -
Organizing ideas in sequence. - CE

: Understandmg time and distance concepts - .
Following directions . ~ ~» - s
Reading maps, tables, and other grapluc materm.l
stt.mgu;shmg between facts and opinions



- . . L e . ) . ] .
_ﬁmdmﬁeqwemems forSatiéfacéé:y‘Came’m o . a3
Makmgmdgments R ' '
*Drawing. inferences and givmg supportxng evxdence
‘4Studysszk - S ' o
.- Ouflining = - f
.. Taking notes
" Scheduling time efficiently . '
Preparing for examinations .-
. Preparing for dxseusswnsendgeports ' o
"+ Using reference materials : '
. -Adjusting rate of reading to nut purpose end content : '

Staff development in career edueataon must consider the d

~ purpose of reading—for information and recreation. Students w

e having difficulty with reading tend to be motivated by res

material related to a Jnob-onented task. The following steps are
advocated for relating the readmg content of a pertxcular dxscxphne -

: »to career edueet.mn.

1 De(.e.rmme the genexal skills needed for students to master’
- . the subject content. .
2. List specific reading slills needed to comprehend the sub;ect o
_ areamatermls *
8. Set upj sequmce of adncatxongl objectw& based on steps 1
T 4. Evaluate studenta’ reading levels and needs (via mformal
inventories, past Pecards, word-attack surveys, vocabulary'
checksyanecdoted recoxds, standardized tests). - .
5. Match the materials to the instructional levels of the stu- )
-+ dents; group the class ﬂex.lbly to provxde for indmdual read
.ing needs and sh‘engths S
6. Plan instruetional strategies te exad.lcate students’ deficits and ‘
. brovide for increased development and refinemment of skills, . -~

7. Include hstemng, speak.mg, and wntmg ectivxtxes because of
~ their interdependence with reading. RO

8 Encourage free reading at: specxﬁedi mtervals by previdmg B
+  saturation with other relatedreadmgmatenals (e.8., aclass
 room paperback library). . -

9. Provide appropriate evaluatxon as an’ engomg, mtegral part of

. the instructional prograth. . .

Include gpod questiomng techniques which stxmulate stn- ..
\ . . . ...!‘_‘“_"_, . o i \

P
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dents to ﬂnpk»creatxvely and cntxcany, to evaluate what they -
read, t6 organize facts into a meamngful whole, and to make
-7 intelligent judgments baséd on-sound evidence. Undoubtedly,
c _ . the kinds of questions posed by the teacher influence the-
: kinds of thmkmg students do. :

11. Provide precise and extensive vocabulary development
actmties ' .

Conelusion' : o . '

It has been estimated that one-third ‘of our nation’s youths leave
school without obtaining sufficient reading skills to meet the
demands of employment. Thesé young people emerge info the
~-» adult world with little sense of personal worth, with social and
' _vocational -inadequacies, and with ovetildmg feelings of hopeless-
L . ness and futility. Many junior and seniér high school students fall-
" into this category; their deficits in reading and general literacy -
depress their accomplishments in both academic¢ and vocational-
: occupatwnal areas. As a student fadvances through the grades, itis -
# progressively more difficult to fail in reading and yet succeed, in-
-other educational endeevom With the sophisticated demands of a" -
'technologwal society, there is no place for the inadequate reader—
the technician who cannot translate technical material into com-
prehensible action, the secretary whose language skills are inade-
quate. for appropnate coramunication, or the economist. who
canno{ propetly mterpret present trends in the light of the - his-
' toncal past. -
"To prepare students for a future likely to contam lightning and
* unchartered change, survival’ may depend on such -skills as the
_ ‘ability to communicate at all levels, competency in solving prob-
" & lems through creative and divergent thinking, and management of
. .. avast conglomerate of steadily- burgeomng knowledge. Indispens- .
’  able to the scqyisition of those skills"is the exceedingly complex,
g mterWoven set of skills end processes known as reading ‘ -

,
i




' In Addition to Skills, What? -

i ’ |
Alan Lemke :
Univemty of Nebrssk& at meoln

B Tms author urges Enghsh teachers to Iook more eiosely at their
programs to determine the “effectiveness and smoothness” with
which the teachiing of career education and the study of English: 3
_can occur. The author siresses the utilitarian uses of English and

. the impovtance of making meaningful cohtacts with the coms

" munity, but he also proposes ways that instruction in ikills can be

o vm&dmwmmmmnmofmwmmmm
¢ .
“A-few yeam ago in St Loms, W\x{hem Walker, who was at that tnne
_the director of the Atlanta, Georgia, Office of Economic Oppor-
tunity, spoke about the integration of career educatmn and the

| " feaching of language arts, especially those facets ‘of language arts
lying beyond basic skills. Once the business letters have been
written, job apphcatxon forms -filled out, the newspaper dxchon.

" mastered, and the stage fright controlled, what does English have
_ to offer young people and a nation losing faith in liberal education
a8 prerequisite experience fo intelligent and comfortable living?

- ‘William -Walker’s question captures the attention of English \
teachers interested in or fearful of integrating the teaching of
. English and career education. In addition to the skills, what? ,

. 'This essay provides two \answers, Firsp in addition tp.and while

" teaching language arts skills through the use of commumty re- - .'

' sources, teachers of English should lead studenta in:the study of

. - language, literature, and composition.. ‘Second, the teaching of
- language arts skills and the studly of language, literature, and com- .
- position ‘should occur simultaneously. Both the question, “In

- addition to the skills, what?* and the answers are neithexr new nor

- shockmg Professxonal I;texatme on the mtegratwn of Enghsh and’

~§

Thh amch was originally published in Tjtc Lsaﬂct vol. 74 (Fall 1975),

pp. 20-27. Copyright © 1975 hy the New England Association of Teachers of o

' Englhh R.-pnnted by pcrmmn of the apthor and p\lbluhcr e
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& . ) - . .
career education has not yet recognized the effectiveness and

. smoothness’ with which the teaching of skﬂls and the study of

. English can occur.

_ Before. it addiesses the integration of career edueatlon, the’
- teaching of language arts skills, and the-study of language, litera-
ture, and composition, an English program must mee{’three pre-
requisite ‘conditions. (1) Teachers of English, career education .
specialists, vocational education teachers, guidance counselors, and
students must realize that “career English’”is not a synonym for
vocational English,” dummy English, or relevant English. Career
English is English for all students. {2) The English curriculum must
be at least crudely progresswe such that students recognize differ-
ences in academic depth in English class, year “after year. Students
of English in high school must not experience each English class a8 .

. one-‘more opportunity to the use of the comma, the use of
models. of déductive and mductwe paragraphs, and the usé of the
moralist’s or the formalist’s approach fo literature. (3) English

.- teachers must be willing to take seriously ‘the problems of the

poorly educated, especially ‘those . looking toward years of un-
rewarding work and unemployment in a repressive society. An -
English curriculum in which. these conditions are no more .than

- wishful thinking is ngf yet ready either to address itself {0 career
education or to complain about having to make English relevant
to the world of work. (Although these three conditions are ngmfx-
cant and crucial® their mention: here is not meant to overlook the

" enthusiasm and ability of English teachers, the enthusiasm of-stu-
dents, and the support of the general public. ) Like the teaching of

* English, career education will flourish in tie best climates, grow

briefly but never beas fruit in. bettgr chmates and wilt in poor
chmates

. In relation to language arts and to career educatxon, the ques- -
© tion, “In addition to the skills, what?’" covers more than ean be -
'addresz;.ed eemprehenswely in a single essay. Readers are encour-
aged to consider all the activities described in the rest of ‘this”

e essay and in other essays as examples-of ways to integrate the

study of language with’ ‘both the least and the most excmng
. aspects of career education and English. b x’oll‘ws that this essay
ought to focus on’ something. as routine as the teaching of the,
business letter and, en the. other hand, on the teaching of litera-

_ ture. English teachers who undefstand and ‘improve on ‘the exam--
. ples in this essay- wnlkcomfortably mtegra‘te caréer education and
E.nghsh m other areas of the Enghsh cuxriculum I have dehb~
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. erately chosen simple’ examples. and have stayed with them long’
enough to show & number of variations. ' .
| Career education manifests a concern for the utilitarian uses of .
- - .language; and once during school years, students-of language and
- compositioli spend time wisely if they study the uses, format, and |
" exemplary contents”of business letters. Once is enough if’ the job
is done well. Letters of inquiry conceming possible employment,
letters written in response to the reteption of damaged or defec-
tive merchandise, letters requesting travel information—all these -
should be examined and written during the junior high years.
Together, teachers and students can think of many kinds of
~ business letters to write and study. B ‘ '

* What does it. mean to study business letters and at the same .
time study lamguage? In addition to leaming the skills, what?-
While students learn and practice dozens of letter writing skills,
* teschers who are worth their salt and wish to integrate the teach-

ing of language arts and career education can do a little exira

. because they are more interested in what students think than in
what students can’ do. In schools, performarce is important, but |
‘not nearly as impertant as understanding what ane does and why
he ot she does it. Only then ¢an a fax more important question be
asked: “Do I want to do it?”’ Suppose junior, high students, who
had just learned the rigors of doing everything just right in busi-

' ness letters, were asked to write the following: (1) the first para-
- graph ofa business leiter to a Datsun régional service manager,
whose name- they have; (@ the first paragraph of a business letter

%o a local Datsun service managar who has visited the class or who

‘has been desciibed carefully by the teacher; and (3) the first

paragraph of a business letter to th local Datsun service manager,
éach student assuming that his or her favorite uncle is the service )
mangager, By agreement, the ‘content of all the letters would be
‘about the same problem. The first letter would be written with-
out students’ knowing that the others are fo be. written, and -
¥ perhgps not all students would write all three letters. Students
would be carefully instructed to explain the situation in a way
that the receiver of the letter would like. Letters would be shared
once they weré. all written. Once editing problems were taken care

of so that alls good letter writing skills bad begn practiced and =

" learned, at ‘a high level of excellence, the question of a writer'’s

“audience could be ‘raised. What effect does & writer's audience

* . have upon writing style? Do the three letiers reveal identigal,
similar, or quite different styles? If students need help noticing

»
>
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- differences, teachers can state their impressions of differences in
o " - syntax, diction, tone, sentence length, and so on among the three
letters. For example, if the letters are to be ones of either mild or
vicious complaint, students can compare- the uses of words whose
+ *  emphases are carried in their denotative meanings with uses of
[giis‘ whose emphases are carried in their connotative meanings.. -
Tedchers might find that emotive language is used or not used
depending upon the audience for the'letters. These eléementary
but erucial issues in rhetoric and. semantics need not take second
place - to- the practice of language skills in business letters if
. - teachers will ask, “In addition to skills, what?" Neither do thege
L principles of rhetoric and semantics have to be taught in a vacuum
T without reference to the world outside the school or without - -
' reference to & student’s own tise of languager 7 o
. Studying and understanding business letters includes th ght -
-about such-student quett.xons ws, “Why can’t I have the kind of
margins I like?” or “Why is my letter go bonng?” Suppose two or
three students were to call a local banker, a service manager for
Sears, a state Engfish consultant, or a busy insurance office recep-
- tionist and ask questigns about how many letters are read each
day, how those letters are answered, and what it feels like to be a
letter answerer. Suppose two or three students were assigned the .
task of answermg all the letters to the regional Datsun service
managet These and similar activities would illustrate the role that ~ .
similarity, pattern, and strict adhexence to format play in. the. '
toleration and efficient atswering of letters from complaining
customers. Until students understand the reasons for the rigors of
the business letter format, they wxll not know the differerices be-
.tween training and education, policing and teachmg. and not
liking and liking learning. -
Educated -and experienced teachers of English can extepd ﬂl;/

letter wntmg -exercise still further into the study of rhetori =
semantics, composition, or dialectology. The writing of business
 letters should be dope in such a way that stadents not only learn
language “skills . and® biisiness letter format, but simultaneously
_leam the Principles of semantics, rhetoric, and dialectology. The =
enthusiastic integration of career education and English facilitates
stich learning and teaching without striking fear in the hearts of
English teachers who wish to maintain high academic standards.

" The integration of career education and English asks more of
teachers of English than that they blend activities already in the -
English cumculum mth career education’s interest in the devel-

-
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.part upon the belief that English classes and other subject areas
taka on & role historically handled by the home. Young people .
" today ‘have little opportumty to know very much ‘about their
. father’s, mother’s,. uncle’s, aunt’s, neighbor’s, or anyone ,else’s.’
work. Career education as it oceurs in the English class proposes
that something be done for the young people who know only that - .
theif Tather or mother goes down to the plant, goes to the office, - .
or punches a clock. Integrating career education and English in '
most high schools, junior high schools, and elementary schools

* entails this new dimension, apd it is fair to call this new dimension
‘an opportunity rather than a threat. As a part of the study of
business letters or as & part of almost any other study at almos
“any other grade level, suppose that contact with the wor
woﬁd oceurred in one or more of the fonowmg ways. :

opmexit nf utthtanan lmgu.istic skills, Cmer educaticm is basedm - .

consxderable amount of time answering, reroutnig, or inf other

- ways responding to letterss, &
- 2. Threesmdentswhohaveafmrgranpofwhatltuliketobea '
0  letter answerer write a page or more of dialogue between a
: _ letter answerer and his{f@gber boss, or between a letter
answerer and & customer,; or hetween a letter answerer and
" his or her spouse—or all tlgee it rhetoric is of interest at the-
“time,

3. A Ietter answerer tells the clsss ora few class members a.bout .
- the varymg abilitiés, personalities, levels of excellence, and < s
career goals of his or her fellow letter answerers '

4. A letter answerer's typist talks to the class about his or her .
apprecmuon of linguistic clarity, consistency, and accuracy.

'.5 A panel of business managers and civic leaders talk candxdly
about receivmg and writing business letters.

Occumnc such a8 these would also. add excxtement to many .
- clagsroomg in which day after day teachers talk and students sit.
Qccurrenceg such as these would provide ways. to study semantics, N
d:etorxe, or ectolog'y involvmg students’ active participation. i
_ There are other ways that students of all ages can make contact . -
. with people in careers of their interest and learn language skills at -
the same timé. One or two teachers can locate and request patiént -
; cooperation from business people, ‘government employees, and
- -other skzlied hborers. For example nuyses, cxrpenten, teachen,
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S county c.lerks department; f.tore ks, personnel officers, and
- more are willing to- Write or speak seriously about thef werk if-
o students and teacherslisten and ask significant questions. After an

‘initial letter of introduction or after a classroom-based interview,
- ? ‘students coinmunity workers could pair up, writing to one .
-another or four times in a serious attempt 0o e;tchange ideas
d to discuss fears and joys associated with the many careers in a
‘_ﬁ? umty Language arts instijictioft can reach out intp the com- .
ity to i rea.htnes, to -its lifestyles," 4nd af the same time ..
' improve f skills and the study of lan
o Not’ all blends of Jeareer education and English Efxe obvious.
% > {Lreative drama has the power to help students and teachers inves-
g tigate ahd dramatically exmnence{mman srelationghips—power
sti'uggles—hetw@en workers® in society. Suppose that in. -the
¢ ”“%: unagmed absence of a Yew_students, -a class agreed to allow the
A teac.her to tgss the absent students’ work in the wastepaper basket
; Nyt and in other Ways treat tige students with indifferdnce for a period ' .

v, of time, All but the excluded students would~be assigned the task
of close observatign, watchmg for sxgns of frusiration, anger,
arrogance, or' with wal The ‘gam? should be repeated once at..

least before similar magmm-y situations age explamed briefly and
experienced through improvisation and discussion. Creative drama
students who have seen and felt the emotmns inherent in the.°
miovement’ either of the will of the mm\onty or the weight of an
unexplained policy against an’individual might enjoy, the proposi-
tion, “Language and all other communicative media are vehicles

. of social action and are not merely modes of expressing one’s -

o 86lf.” In this way, experiences in creative drama and the study of
the functions and feelings of words are mtegxated through English,
and . career ,education. Once again rhetoric finds its way into the
integration of career education and English. The depth of under-

-~ standing is dependent bnly upon thé grade-level, the teecher, and
. . the atmoséphere in the classroom. -
S Teachers of English who can visualize the study of business .
T . letters, language, and creative drama in these and other ways will
l not have too much trouble bringing literature, film, and creative

<

writing into the picture. Before considering examples of ways to -
integrate the teaching of literature and career education, some
commonly known words of caution aré in order, for they are too -

‘ . . easily forgotten under the influence of attempts to tie aesthetic
ol 'expenences to the human condition; ‘to social problems, and to
“ career education. First, neither the relevance of literature nor the
= relevance of any single piece. of literatuire is known, for literature ,

. . . . .
L U .
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o

18 tuneless and can be temterpreted agam and again, year after

- year, in the hght ofsome new brand of literary criticism or in light.
- ~of some unexpected socml, political, aesthetic, or personal event.

Macbeth;, The Rambow, The -Ordeal of Running Standing, The - -

|  Jungle, Plain Speaking, Maiden, and The Canterbury Tales are

not accounts of people choosmg careers wisely or faohshly

Unfortunately, some day, somewhere, some teacher is going to. .
ask his ‘or her class whether or not Macbeth had the job skills to

be a king. A second caution about the use of literature has to do
with students’ personal grasp of the literature they have read. If

- gtudents understand a piece fully on their own, then and then only '

do the applications ‘of the piece to life situations make sense.
Giants in the Earth is about farmmg, one.might say, but there are
few students these days who both read Giants in the Earth well

‘and understand enough about farming to ask the relevance of-

G:antsm the Earth to theutofmahngfarmngacareer o

. We might remind ourselves, finally, that literary experiences and -
- pieces of literature themselves are cherished fn part because they
& are the property and possessions of individuals to heueqqd as they
- seeﬁt'Nottoolengago,IusedmymemoryofTeRam ow in

order to unde:ynd & woman with whom I spent but one brief

E Levening. Had teacher taught me that The Ji‘ambaw was a tool.

useful in psychoanalysis I would not have had a literary experi-

.-ence, and The Rainbow weuld not-have been- tatght as literature. .

-~ but rather as psychology, sociology, anthropology, or pomog-

‘raphy. These cautions—that the relevance of literature is not

" known and that the application of literature must follow a fully
comprehensive and. personal readmg—-need not polarize thoughts

. on the mafter into two ea%l%oae where literature is thought to
_be sacred, the other where txmexsthoughttobeuseleuunless_‘

it helps people solve econdomic problems.

-career education and the teaching 'of ‘literature, have |

interdsts “in people’s attitudes toward work, toward particular

and toward career development. In The Jungle by Upton.
Sinclair, Jurgis only occasionally rmakes aesthetic, moral, or social
_)uagmenta about the rise of people in Packingtown, Jurgis’s con-

cern is for his family’s well-bemg and for his own physical survival.
It is Upton Sinclair, wiiting in the third person, who pictures the

* moral, social, and aesthetic climates in which Jurgis moves, more .
©or less unaware ‘of anything beyond his family and himself. - .
- Teachers of English and jtudents will no doubt be mterestad'

further in Sinclair's lengthy expomtxon of socxahst principles, in

-

clan' $ use of fesm:es of the novel’s sett.mg to build sympat.hy -

NS ) §
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for a less' than glorious tragic hero,. in the rapid disintegration of
the Lithuanian traditipns, and in the psychological ways each
character handled deprivation, alienation, and starvation. .
‘Although these and other aspects of The Jungle deserve disgus-
sion and should not be given only superficial treatment, one or
more of the following classroom activities would facilitate ‘the
. integration of the teaching of literature and career ‘education.
"Suppose that pnor to students’ readmg of The Jungle, the teacher
read, analyzed, or.simply summarized Whitman’s “I Hear America ~
S Singing,” Langston Hughes’s ‘A Dream Deferred,” Wordsworth’s
D “London,” or O’Neill’s The Hairy Ape. Students could report
: stories told by parents, grandparents, uncles, and aunts about .
.o -work experiences, about exploitation of the poor, or about the
o "' ugliness of the city. Prior to student reading, parts of The Jungle .
s co be read aloud and briefly discussed. Community environ-
menty similar’ in some way-—physxcally, aesthetically, or psycho-
logically—to the setting apparent in the parts of the book already
read to the students might be identified and described. Short
stories, or only the be mngs of short stories, could be writtennin
response to selected paages from The Jungle and in response to
selected community environments. Students could use cameras to
till, images of the working conditions in thé community.
_ bor union members can be invited to talk to a few students or
1 to a large group- of students. During the reading of the novel,
newspaper articles and televised . news accounts will undoubtedly -
. relate to the many parts of The Jungle. : .
. In' these activities and in ers, the relevance of literature to .
career education is' seen—without asking such questions as, “I§id
- Jurgis like his job?” or “Can a man be happy even if he has a job
‘he doesn’t4ike?” Although teachers must listen when students ask
these kinds of questions, the two cautions studied earlier must be
. remembered. The rejevance of literature is not yet known, and the )
t ' ' application of literature must follow' a fully comprehensive and -
" personal reading—a reéading fostered by classroom activities that
" reach out.into the community, to its people, and’ to its realitjes. -
Literature cannot be read in a vacuum, at least not by y<;ng
. people. L
, . °-  Career education asks no more than the use of community
o resources to enhance the teaching of language arts skills, no more
/- than the teaching of skills in such a way that the teachnfg of skills
: becomes secondary to the study of language and composmon and
: no more than the recognition of literature’s power to address the
‘7 . moultiple rglatxonslnps between work and the human condition.

, . ) . . . . - ‘.




Learmng about Work A Study
of Contemporary Flctlon for Chﬂdren

P

. .Patricia Read Russell - s
- Stephen F. Austin State Umversxty “\_‘

&

Emmphasizing t.he importance of early career awareness and
2xposure to the workd of work, this suthor describes the variety
af recent children’s literature that can serve a K-3 language arts
- teacher - in" helping young' children explore work values and
' attatudes. An excenent brbliognphy is included o

. Learmng about work 1ts nature ancl its: rewards, is essentxal in our
. society. Recently, however, the pubhc has voiced concern that
young Americans are not learning, this basic lesson. Educational
 ‘administrators and {feachers are. responding to the problem ‘hy
" developing career educatxon programs that focus in part on devel-
" oping positive work. attitudes and -an understanding of the nature
~. of work in the next generation of workess. _
" Career education is very. xmporta.nﬁ in preschool and in the )
K-3 grades, since many attitudes become fixed at this time. Yet
~ ' too liftle is known about the attitudes toward work and notions
~ about the nature of work that modem writexs of-children’s fiction
are presenting to thmr audiences. My study of 255 storybooks
with ‘copyright dates of 1870 and later shows that two cut of.
" every three books i ,work entirely, but that the writers whe
" do theat work as a con ept (the word itself is rarely used) dlsplay ,
~ positive attitudes toward it. Work allows fictional characters to -
" help theniselyes and others, to express themselves creatively, to
.~ gain recognition from peess and :authority ﬁgures, and to serve .
- their communities. Thus a creative teacher can use good stories, .
" the traditional carriers of ‘values i our culture, to mplement
career education in the early grades. - '
. In fiction, however,. information o work and w'ork values, if -
'present at all, will be subordinated tonblot and character develop- \
v ,ment. -Since. these are stories, not.tracts, the teacher may need to . -
empb,ame the ideas about the purposes and rewards of work that \
are mherent in t.he story. The teacher ﬁhould be aware that one
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writer may stress persistence as a quality needed to achieve a work
goal, while another may show the }eed to gwe up unrealistic goals,
~ One may show work as necessary for family survival; another may
show it as defining manhood. Writers for young: .children present a
" wide variety of perspectives on work, and the suggested reading
list at the end of this article rhay help the teacher find a story
appropriate to the {:oncept of work that he or she wishes the
students to explore.

Storybooks of the seventies often show. the young child that
work is something done by someone else. This is not surprising
.since child labor is not tolgrated in our culture. Indeed, children
are a short-term economxcﬁbﬂxty't.o a family, not an asset. So
work is done by others, particularly by adult males—the fathers,
older brothers, and other men of the community. Adult females
- are usually shown to work only if no adult male in the family does -
so. In these stories, the child character remains ignorant of the
nature of the work done and .rarely sees the worker on the job.
Nor do the stories stress the rewards of work, although’a paycheck
may be mentioned. In John Steptoe’s Train Ride, Charlie tells his
' frignds about his older brother, who works at Chock Full'o’ Nuts
on 42nd Street in News York City. Charlie and his pals, who are
" urban children, have no work to do on a hot summer day. Some-
times children see workers brxeﬂy, as Marvin sees the man fixing
.the pipes beneath the street in Marvin’s Manhole, by Winifred
Rosen, or as Sally sees the grocery store manager in Messy Sally,
by Gladys Yessayan Cretan. If a mother works, as-in Lucille
Clifton’s baok Everett Anderson’s Friend, the writer rarely sp¥ci-
fies her profession but puts emphasis on the difficulties her child
_ faces because Mom is not at home or on her tiredness at the end .

 of the day. The importance .of the personal satxsfacmon she gets .
from her profession is nof shown.» :

. If the child character is under exght hxs or her tasks arée done at
‘home. The child’s work takes on greatest significance when the

work of each member is needed for family survival. Since the "

work of children is ®ot essential in ‘modem u.tban or suburban

o middle class life, the stories usually take place in settings remote in -

either space, or time. The setting i usually rural.. Mary, in Ann
" Blades’s Mary of Mile 18, has to work hard, as does everyone, to
make a success of an Alaskan homestead. Even animals must earn
. their food. Mary’s puppy must-earn his keep as a watchdog before.
her father will allow the dog to stay. However, working together
‘can be fun for a family and for an audience. In McBroom, the
. Rainmaker, Sid Fleischman presents a tall-tale view of a family
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farm on whxch all the chﬂdren wor§: at plantmg, cultwat.mg, and

harvesting vegetables. _
Stories- for younger children often show- child characters takmg
care of other famﬂyxsnembers ‘They*tarely label such activity

C“work.” In- fact, the word work is hard to find. These stories take

for granted the fact that mothers “take’ care of” children. Children

" play at ‘takmg care of”*that is, at the real work.of parenting and
housekeepmg n Charlotte Zolotow’s William’s Doll, only a sensi-
tive grandmot.h ognizes the legitimacy of Wilham s need for a

. doll"if he is to rehearse for the fasks of fatherhood. Yet rewards -
can come to child characters who do guch work. Emily, in Emily
and the Klugky Baby and the Next Door Dog by Joan Lexau,
earns praise from her mother, who calls her “my Big girl helpei” -

| -+ 'after Emily takes care of her brether to. free mother to do the -

. taxes. In Pauline Watson’s A Surprise for Mother, both motherand -
. father praise the children who have, helped their sick mother,
Sometimes a family member actualfy ‘needs protectxon Piglet
. Garth’s brathers and sisters save him from the predatory aby- _
sitter, Mrs. Wolf, in Mary Rayner’s Mr. and Mrs. Pig’s Evening Out.
. But for thé most part household work is labeled as “helping” or

“cookmg " Néither authors npr characters seem to recogmze its -

“ . ;importance. The teacher who uses such stories would need to help

students develop the notions of the essential nature am;l/ real value'
of the day-to-day work of a household.” .
.+ The authors of cwrent storybocks treat carmg for ammals as

'+ work more. often than they do caring for 'other people. Sgimetimes

' . being alone in the desert and-must show his 8
. man in o:der to save a hurt colt: Slm,\laﬂy, cann ' for a wﬂd rabbit

takmg care of a puppy or kitten helps a child deal with sibling
ivalry. In Puppy Love, by Wayne Carley, Leslie learnis to care( .
bout a new baby when she sees that her puppy and her hother’s

mfant have similar needs and that she and her mother thus have

' sxmﬂar jobs. In Judith Vigna's Couldn’t We Have p Turtle Instead,

Lizzie thinks she wants .a menagerie of pets in}stead of a baby. -
Only when her mother points out that all the work of caring for
the animals would leave them no time fok each, ot.her does Lizzie
accept the baby. Books about pets often contain. this warning

N “tone; if you are not a. responsible worker, ﬁo ﬁot get a pet. This

idéa is amusingly developed in Sendak and Maﬁgohs’s Some Swell

. -Pup; or, Are You Sure You Want a Dog? . -

Larger or wild . animals ‘present special challenges to workers

- boy, Little Brother, miist conquer his - fear- of darkness and of
as-an outdodys-

. who care for them. In William Wondnska’s g‘h Stop, the Indian ~

Sy
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~ requires-thie protagonist of Liesel Skorpen’s Michael tc‘)'co‘m“;uer his
_ fear of thunderstorms. Rudy de Soto, in Byrd Baylor’s Hawk, I'm

Your Brother, -learns painfully. that human- care is frequently

‘ihadequate for and unsuitéd to wild animals. In stories about large

or wild animals the reader is shown that work involves overcoming |
technical difficulties..by combining intelligence and available -

‘materials. They also show the reader the need for concentrating.on

the task and dedicating oneself to it in spite of personal fears or
sense of inadequacy. The rewards of such’work are not only
healthy animals butralso immense self-esteem for the worker and

_ recognition of the workei’s competence by others; . :

 ‘Many stories about anthyopomorphized animals stress helping

‘others who are not family"'members. These works emphasize the

need for téamwork and cooperation to get jobs done. In Elephant
in' the Well, by Marie Hall Ets, only the combined efforts of all,

_even the weak and’despised mouse, can get a baby elephant out.-of
. a well. Sometimes two characters benefit from each other’s

talents, as in July Delton’s Two Good Friends, wher Duck cleans

‘house for..Bear and Bear bakes muffins for Duck. Sometimes-

whole groups of animals,codperate“for their mutual benefit, as do
the koala bears and the kangaroos in Bear Cireus, by William Pene .
du Bois. In many felktales and in Bill Peet’s recent Cyrus, the -

'} Unsinkable "Sea Serpe?zt, animals help humans. In stories about

anthropomorphized animals, writers give more emphasis to the
approaches to work—planning; érganization, miotivation, trial and
error, persistent effort—than they do in purely domestic stories..
The tasks are usually more complex and less ordinary than cook-
ing gpd cleaning. The rewards are more diverse to _but in every

case, successful work results in raised self-esteem for the worker.”

" . As the child’s world expands, so does the world where he or '

she can engage in and appreciate work, Thus, books for seven and
eight year olds it my sample show characters working in the.
world beyond the family. They involve themselves in projects in

. order to express themselves, to eam recognition and/or money, .
or to_benefit the community. Many of these books contain adulf -

protagonists who are obviously role models whose character traits '_'
are to be admired and emulated by the reader. . :
~ Characters in current books for young children make .things
or put on dramatic performances to satisfy thermselves or to earn
recognition frém others. In the 1970s there are few of the txac&

' tional stories in which a single’ protagonist, usually a lone boy;
works around the neighiborhood to earr & bike or a wagon. One.

) / . ’ -
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good one is Sfmwn s Red Bike, by Petronella Brembu.rg Instead

- - the goal is to win a contest. In Ellen Raskin’s Franklin Stem,
- 'lonely:Franklin makes a pet monster which wins “most ongmal
pét.” Because of his work for the contest, Kranklin wins as-a

. friend agirl who also likes to make things. Making something can

‘be a matter of necessity, as in Tomie de Paola’s Charlie Needs a
. .Cloak. I this book and in Peter Cohen’s extraordinary Authorized
. Autumn Cherts of the Upper Red Rigyer Canoe Country, the

"_authors stress ‘methods, systems, and persistence as ways of over: -
..caming obstacles to success. Characters strive to gain récognition.

_fmm an audience and, sometimies, to earn.money - when they

stage dramatic. performances -The writens emphasize planning,.

.organization, cooperation and the ‘Néed for rehearsal. When

‘Christina Katerina wants to dance in her own recital, in Christina -

Katerina and. the First Annual Grand Ballet, by Patricia‘ Lee
Gauch, she has to convince her parents to let her use the newly
‘redecorated basement, draft her friends as dancers and stagehands,
; make costumes, conduct rehearsals, and, finally, send the curtain-
' - *boy on an errand to kiep him from ruining the show, These stories

_show'that work does not always go smoothly, and they introduce -,

" the reader to such conecepts as making mistakes, acknowledging

' failures, working sround people who cannot dd their jobs, and
abandoning projects too difficult for the available talent.

‘Stories with adult- protagonists usually deal with the larger con-

- -cerns of community and counfry. Current fiction emphasizes

- working -for a better environment and for good government.
Henry Bear's Park, by David McPhail, presents a young protagonist

. who takes over the care of & park and turns it into a community -

-showplace. Elisa Trimby’s Mr. Plum’s Paradise is similar. In this
- tale the effort of one gardener to create a spot of.beauty in'a
-decayed neighborhood is the catalyst for a cqommunity garden in

- which the whole néighborhood partictpaﬁes In other stories, like -
.. N. M. Bodecker’s The Mushroom Center Disaster, the injtial effort-
* - of one character saves a commumty from ecological or.economic .

" .disaster. The work of & single govemment leader can generate

cooperatxve community effort, as it does in Arnold Lobel’s On the
Day Peter Stuyvesant Sailed into. Town. But individuals may have
to shoulder the responsibility of telling the leaders of government.

- the truth. Both The Seventh Mandarin, by Jane Yolen, and The .
King's; untain, by Lloyd Alexander, stress-the point.that people.
- suffer' It the yuler is unaware of their problems, and in eéach case a

1

single man summons the courage to-inform the kmg of the harm
his actxons can cause his peopie

» .
2 .
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Contemporary fiction for young peeple not only shows what -
work ‘is and who may’ benefit from it, it also presents many
. attitudes toward'work that the tescher.can use to reinforce posi- .

. tive behaviors and to* queition hegative ones. Generally, those " -

- writers who deal with work in their stories show respect for hard
work and for doing a job well, while they criticize laziness, leaving .
jobs unfinished, and exploiting others. John Steptoe’s- Birthday .

shows black men and women working hard for their people,

especially their children, as they establish & new community
-where, hopefully, there will be no prejudice. Stories like Girls Can
Be Anything, by Norma Klein, in which children fantasize about
what they might become as adults, encourage ambition in readers. |
Mr. and Mrs. Abbott, in the Adrienne Adams’s The Easter Egg Artist,
urge their son to experiment with many forms of artistic endeavor -
to find his own style of working. In some stories, work defines '
. adulthood. In Dorothy Parker’s Liam’ Catch, ten-year-old Liam -
earnd praise from the local Irish squire for being “an-efficient
man” on the fish-spotting tower. On the other hand, laziness can

bring diseaser, as it nearly does in Wild Robin, by Susan Jeffers, -

and Bubba and Babba, by Maria Polushkin, both retold folktales.
Exploiting others leads to hymbling and learning experiences for -
the exploiters in Lloyd Alexander's The Four Donkeys and Diane
Massie’s Dazzle. In Frank Asch’s Good Lemonaede, Hank leams

that no amount of advertising is a substitute for a good product.

Stories for young children even deal with the need for retraining
~ and with mid-careér shifts. Farmer Hoo and the Baboons, by 1da -
Chittum, shows the unhappiness of a man who is obsessed with
 work to the exclusion of fun and then has him learn about play.
" Good work by many people is essential to our society. Teachers
of the early grades who want their students to understand gq&l '
work and the rewards it can bring-can find current-fiction to help”
* them. The pages that follow contain a classified list of some of the
books available, In these stories readers and listeners will find.
characters who-learn about the value of work at home and'in the -
world outside. They will find workers who help themselves and
others, who work for money of for the fun of it or both. They will '
~find people who care for the very young, for the very old, for the
_sick. They will meet a boy who makes monsters, witches who bake °
" prize-winning cakes, and a girl who finishes a successful dance

recital with the declaration that she’s going out for baseball next.

Some writers for young children still present the theme that good
.work is a source of profound satisfaction to human beings, ‘And
- they tell geod stories, too, - :
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Harper & Row, 1978,
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. These :uthors otfet an tppmch to career education in the
" ‘English classroom that is based upon the concept of individual
§ . actualization. 'Because -this broad concept includes four basic
Ry cqmponents-wmk isisure, ‘use of regources, and development of
~ the self—the authors contend that it is a more appropriate model .
- _-tknn thmewhich tocusonmom nmow goals. -

- Career educatxon ha.s often been mterpreted as exther a threat to -

~ the humanistic aspects of English or as a rationale-for a vocational
. language skills curriculum. Neither interpretation is viable. English

. teachers, teacher edueaton, and curriculum leaders-need a concept -
-of career education capable of integrating many positive things
.lf already bemg done in Enghﬁh clusen and of encompamng ‘neéeded.

additions.
An emphm on job clustars, provision for awareness of occupa-

pecﬁed to learn from vacuoup matefials for a. tenuous future;
- A more appropmte concept for the Enghs.h cumculum is individ-

e ] -ew?’%: -

. and develomnent of the self.

- the Engligh twriculum must. contnbute to the devel-'.

- opment of language abilities, mcludmg those that are overtly

work-relqted Mare is involved, however, than presenting an end- :

Less progremon of apphcatxon fotms, the technical report or con-

" This ‘article was ongmally pubmh.d ib Engluh Education, vol. 10. (Dmm _

ber 1978), g) 96~101. - Copyright © 1978 by the National Council of
Tmherc of glhh chnnted by permimon of\hq*uthm and publuhar

' 58
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tionsl choices, and the| goal of developing entry level job skills -
" place a narrowly percelved: world of work foremost:in conven-
tional career education. As & result, students are frequently ex- . . -

ual actualization, which relates work, lexsure. the use of resources, -

;?-f_’ ’
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cise memorandum may be more'important than the business
letters We can'assert, with some confidence, that good comm i
cation is essential to sucdess in the business world, but then co
the task of teaching from our own assertion. Fostering good com-
munication involves more than efforts to” eradicate mechanical
blemishes. It means-teaching: organization, brevity, the ability to

 summarize explicitly and to communicate appropriately to an - "

intended. audience. It may mean giving studénts a sense of how '

- : and why communitation becomes progressively distilled as it

. advances through a corporate structure. It probably depends, in

part, on developing & delight in producing and receiving well-
written communications. And perhaps, even as we ‘endeavor to

_ develop their abilities to communicate, students deserve to know
_that employers may rank that ability lower than the willingness

to work hard, the ability to make.judgments, and the ability to.
work with other people. And, in terms of our assertion, we still-
must deal with a larger issue, the defining of “‘success.”

The English curriculum is an ideal arena-for the consideration of

. many issues in career education, including the nature of work and

its effects on people. Work is a component *as well as a significant
determiner of lifestyles. If students pave the need to develop
entry level skills in chosen occupations, they also have the need to

. base career choices on a knowledge of the relationship between

work and lifestyle, with the awareness that an age of change and
mobility does allow alternatives. Bolles’s What Color Is Your




- Krovetz presents a concise example of a devel
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'Pamciwte? a ‘manual for the mxd-hfe caréer changer, ineludes
' npumerous activities which can make students and teachers alike
~ aware of the many options, what and where, in.choosing a career.
R und&rscotes the benefits of making lifestyle decigions, consider-
ing a ‘career as one component. As the corporate domain faces

" more employees who refuse to mnﬁce their families for promo- .
. tions ‘or transfers, alternative mtexpretatmw of work, career, and.

especially of roles in life become evident.
- Today, mést work is not only, nor even predommanﬂy,

dependent. It is relationship dependent. Conventional career edu- _

cation presents ‘all work as having -dignity ‘and importance; in

reality, some work is theroughly undesirable and ‘demeaning, and

- all work is dxstasteful some of the time. Péople have dignity and
. .worth; they give work its value. They also need satisfaction from
- it. Studs Terkel's Working portrays. many individual workers

powerfully expressing their feelings about work“and about their .
lives. The vignett«es are excenent for use, with- students and with...

teachers.

" ‘Students also nmd to develop mnght into-the human relatxon-.- o
ships inherent in work situations and the ways they are affected

by different perceptions. In. one survey (“Appreciation Comes

 Fimt,” Earl Nightingale Program, Chicago: Nightingale-Conant .

Corporation, 1948) supervisors and employees were asked to rank

the factors contributing to employee morale. Employees indicated '
- that they prized full appreciation of work done,’ feeling “inh on _

things,” and sympathetic help with their personal problems.
Supervisors thought employee morale was attributable to wain
t

 ’job security, and promotions. Indeed, they rated least N
the three itexgs employees ranked most ngmﬁcant :In“My Tum; -

- Going My Way” (Newsweek, September 22, 1973, ps 17) Martin
ﬁ career and ifs

effect on lifestyle, relationships with family friends, and self-
perception. That Krovetz is ifi etucation only makes his statement

- more readily usable with teéachers and prospective teachers. One

- effective approach to career education inservice is to involve '

. teachers in an analysis of their own career choice ahd its develop~
. ‘ment and in sharing feelings about their own work. .
~ Work and work-re]eted relationships may significantly affect a

'\ pemon's time off the job. Traditionally categarized s léisure, such

time may be devoted solely_to recreational activities. However,
‘leisure can provide an avénue for individual renewal, a means of
provxding balance-and proportion to the dxmensxo_ns of life. It is
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_crucial, necessary, _heﬁren with fulfilling work. Leisure can provide

opportunities to try. new things, to engage in new behaviors. It
may allow the_ freedom to.succeed or fail in personally chosen

| endeavors, providing faw risk, low threat, experimental situations.

>

It can sustain individual aspirations for which the timing is not .-

yetright. = - - g

Utilization of resources Ras been one of the more limited

ual’s perception of available human resources, organizational re-

sources, and even of the self as a resource. By asking, “What help
is available in any area, at any time in my life?” individuals can

. aspects of individual actualization. Traditionally it has been |
oriented largely to the use of print materials, limiting the individ-

Jearn to choose what resources they necd té utilize as well as

when, where, and how to do so. Resources are not to be drawn ~

~upon only to solvé problems, but c'ang used to enbance even
fe wide range of resources

the most rewarding areas of our lives. T
available to us must be perceived as potential contributors. to

" growth and self-worth. Exciting programs throughout the country,

such as those resulting in the. Foxfire publications and. others
like them, involve students with people outside the schools, with

human resources, and often do so in relation to work of to pro- -

ductive leisure “Sctivities. They certainly offer exposure to life- .

styles different from the students’ own. _

Developing self-awareness is a major component of career edu-.
cation if actualization is to be the focus. Realistic self-awareness -
means coming to terms with self, not accepting limitations im- -

posed by othérs. Bob Samples’s Opening: A Primer on Self-Actuali-

. zation offers valuable information for both students and teachers -
" in pursuing and developing self-understanding. . It supports the

intrinsic, accepting, developing self, capable of lasting self-esteem

and of régard for others. The teacher who desires to help students.

develop such a selficoncept, and who sees it as the unifying

component in an English/career education model, must be con-

.cemed with providing a preponderance of successes rather than.

‘failures, with deleting putdowns from the learning environment,

. and with allowing a maximum. of risk taking. The same character-

- jstics. should be evident in efforts to educate English teachers.

. .about career education. IR L
< This concept of career education can be integrated into English
and English teacher preparation through activity-oriented learning.
_One activity method includes the following stages: (1) briefing, in
" which interest is generated; expectations are created, and the stage

is set for further investigation and interaction; (2) activity, follow- .
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mg thmugh thh a pmoedure, usually provxdmg “individual pacmg
 and reasonable. time frames; (3) debriefing, a time for contempla-

~tion and sharing and foi the articulation of discoveries, personal
xmphcatmns, and individually formulated goals or action commit-
‘ments. Vaiuntaxy‘pammpatmn in open sharing must be protected
in the- debriefing stage, but the teacher must plan for all tbree :
. stages to occur. . -

1. Achwty 1-2 class penods g
-BrgefmgaRead “My Tum: Going My Way," by Martm L.
Krovetz, in Newsweek (Septemiber 22, 1975). Discuss factors
which mxght contribute to “us/them’ thinking as treated in
. -the article. (Some material from Hayakawa's Langque in
" Thought and Action might be valuable hexe.) :
Activity. Have participants gefidrate "characteristics they

" associate, with ®various “us/them” dichotomies, such as -
teachem/smdents .parents/children, old people/young people,

blue ' collar/white collar, men/women. Participants. mxght.-.__ s
. investigate, through swiveys or interviews, attitudes toward - |

particular dxchotommis labels which interest them.

. Debriefing. .Share survey or interview findings. Discuss t.hem
.and the, charicteristics generated by participanta. Role play
enceunist¥ between individuals' who hold the attitudés
" discovered. Talk about-how “us/them” thinking keeps some
people separated and other people together. Write a journal
' only about @ pessonal encounter mth “m/t.hem" thinking, =
’2 Actwlty ICIassperioﬁ e .
.- Briefing. Have participants generate dxfferent definifions of
“wark” (write themr on the board). Discuss them briefly, and
- ask each partacxpant to write down e defimtmn he/she could
© accept. o
. Activity, Read “An Authentic ch-k Ethie,” Readers ngest
(January 1977), and selections from the unit “Poets on
Werk,"” Thematic Units in Teaching English and the Human-
. . ities (NC'I‘E‘ 1975). Discuss the question,’ “What is work?”
.Debriefing. Involve the students in shared speculation about
“what definitions of work and attitudes toward it might be
~more orless ﬁmctxonal in vanous cccupatxons

- 3 Activity: Several class penods.

Brteﬁng Have participants 1dent1fy and descnbe a person -
- who had a significant effect on them and whom they would
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like to emulate Have partxcxpants wrxte down what they
-know/believe of the person in each of the actualization com-
ponents (work, leisure, use of resources, self-concept) For
teachers, focus on a person who mﬂuenced them- mto teach-'
ing. .
Acthty Through mtemews, " Jetters, and ¢ontacts with

: . mutual acquaintances, generate. additional information to
A fill out the profile as fully as passxble in each area. =~ °

Debriefing. Anglyze the Known) areas in relation to mltml
~ perceptions, and the implicatio of unknown areas and
. information. Engage in a shared h for'common elements'
and differences among the mdxvid als chosen.

~ There are many Opportunmes for careér education in the'
Engligh curriculum. Career choices and '
dxscussed in relation to ‘many literary chara ters, female and male :

are confronting, among other pressures, c
differing lifestyles. Students are often attuped to adolescent. .
characters facing the expectations of other people. .

Mark Twain perceived work as what you do whep you would -
rather be doing something else, Maybe that_does ndf have to be
true—of students or teachers. .

.
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SRS RobertC Small, Jr ' <
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-

Here is a plan for s writmg unit that wxll pmvide students with
the opportunily to learn and practice a variety of writing skills
while simultaneously éxploxing careers from the inside and oui- .
side. Utilizing simulation techniques, students would be involved
in sixteen different types of writing in a unit designed to fulfiil
both career education goals and the standard goals of a eemposl

- tion pmgnm
Mone ‘and more schocls are bemg asked to revise their programs
© o include greater emphasis on career dducation. The pressure is
coming from all sides: businéssmen who feel that schools do not
prepare students well to seek ‘employment, parents who worry
that - their children will leave school to: join the unemployment
‘lmes, students who see little rélation between much that they have
to do in schoal and the practical necessity of eal‘mng a living.
- Many professional educators, frequently but not exclusively from
the vocational education areas, are “also enexgeucally advising a
shift to career education throughout the school. - +
_ Enghsh teachers, perhaps more than most high school teachers,
. have dxtficulty yesponding to this call for career education since -
- many feel that what they do in their classes relates more to the
“noncareer aspects of their smdents’ future lives. The area of
. written compcmtion skills, fiowever, is in many ways closely
.+ related to career education. The English tesacher performs a major
" career education service by preparing students who can write
‘ g:leaﬂy, who can, ‘Wwhen they véant tp,- conform to tpe_haditional "

-

'Phis artxcle wis ongimny puhluhed in Classrcom Practices in Teachm;”
English, 1975-1876: On Righting Writing, edited by Ouiddid. Clepp, pp.

o

110-18, Copyright © 1875 by the National Council of T ofs of Engligh.
Reprmted by penmnion of the suthor and publisher. . ~. .
N S
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. rules of spellmg and mechanics, and perhaps most unportant who
* are able to deal effectively with the requirements of different
types of writing. On the other hand, many of the specific career-

oriented writing skills which English-teachers ‘are asked to teach
do not fit easily into the types of writing with which they have

been prepared to deal. Consequently, teachers have often pre-

sented the skills involved in writing letters of application and in

filling out application forms in isolation from the rest of the pro-
. gram. Aside from some emphasis on mechanical accuracy, such
lessons have” generally had little connection to the rest of the
program and have; in fact, seemed to many English teachers to be
more apPropriately a part of somé& other subject such as distribu-
tive education.

English teachers, usually al the request of the guidance depart-

ment (and rather unwillingly), have occasionally assigned their
students a report on some topic such as “My Future Oecupation” -

- and tried to use the assignment as a means of teaching research
skills. Lifted in large paxt from ‘career pamphlets and encyclo-

pedias, sych reports have usually been less than successful, either

from the career or from the English point of view. In addition to
being tedious and irrelevant, such’reports have failed because no
effort was made to help the student to understand and to feel
what being in his or her career choice would be like and to articu-
. late that feeling. Instead, extemal, largely factual irfformation was
all that the student was asked for or given. )

. Itis poss ible, however, to plan a unit which will provxde each ..

student many opportumtlea to learn about and practxce a
* variety of writing skills while at the same time explore a career
from bo.th the outside (applicanf) and the inside (practitioner).

Phase One: Qutside

In such a unit, the students would begin in the traditional manner

by éxamining factual information about a selected career and -

- summarizing those facts'in a brief presentation, using the skills of
~ outlining and summarizing. Since it is not.a research report, there
. would be no pretense that the result is anything but a condensa-
tion of . one or more sourees. From: this summary, the students
would then write a list of the characteristics that they have which
suit then for that career. At the game time, they would examine
want ads or similar materials appropriate to this career, and obtain
. the names and addresses of businésses, hgencies, and institutions

wh;ch employ people in th‘at occupation, They would. choose one.

ta

’.

P
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. and write a letter requesting information about work possibilities.
~ They would also ask for copies of iob applications, descriptions of
. application procedures. and so on. When such materials have been.
obt_amed the students would go through ’the formal application .-
procedures. for en&onment in that career, including possibly a
simulated submissi® to whatever certification processes or exam-
mahonsmaybeusedmtheﬁeld x . .

.Philse’l‘wo‘lnside' ‘i ’

Up to this pmnt the umt would resemble many efforts by Enghsh
-teachers to create simulated situatxons for the writing of job appli-_
cations, and it is at this pomt that most units conclude. Unfor-
tupately, however, such a unit concentrates only on. the externals
of the career under consideration, and the writing exercises and -
skills are of a rather low level. If, however, the unit were to be
continued by asking the students to pretend that they had, in fact,
. entered the career under consxderataon, many additional writing -
.. skills could be included. By reading ‘biogrgphies and- autobiog:
rapines novels, short stories, and essays by and about pexsons
pursuing a particular career, students would attempt to developa . -
sense of what it is like to do that kind of work. They might also
. «examine appropnate specmh&ed materials such as journals, man-
uals, and books. . :
" This second phase would xeqmre vanous ‘types of wntmg Stu-
dents would be expected to interview a person working in that
career area and. present a 'written report in the manner of journal-
-istic_interviews with well-known people. They would also write g_

K

narrative in which they attempted to present the details of the _ .

- public life of a person in that career. They mxght also write several
~short p%pers from this person’s point of view, such as a letter to
the editor of a local newspaper reacting to some issue or event,

-\, a letter to a colleague or a‘repert to a superior. The particular

g . askills mvolved in each type of composition would, of course, be
. studied a% a preliminary to the writing. Descriptive writing would
‘focus on the details of the place of work and would probably re-

» quire a visit to such a place. Impresmonmtxc writing would involve
efforts to capture the various moods of the career and those who '
pursue it, and character sketches gould be written about fellow
workers, clients, and others. ‘Again, the particular gkills involved in .
each: ‘type of writing would be exammed as a part of the writing
sxtuat.xon
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Finally, taking the- role- of an established practitioner of the
" career, students could prepare a job des¢ription to be given to
someone considering entering that field., They could also prepare
an advertisement for a job opening, using the form appropriate
to ‘the career, and develop' application materials and procedures.
The final step in the unit would consist of reviewing their own
applications from Phase One, _c_:leciding whether or not to hire
themselves on that basis, preparing a report to some appropriate
authority explaining the decision, and writing a letter to them- .
_selves concerning the decision. ‘ '
~ Thus, in a unit, esch student would practice the general .
skills of composing and also the particular skills involved in the
follawing types of writing: - :
1. a summary, '
2. a list of character elements, -
3..p letter asking for information, .
4. a job application, . .
. a journalistic interview, RN
. a nairative, ‘ 2
. a letter to a newspaper editor, ~_
. a friendly letter, AN
. a report to a supbrior, : : -
r 10. a description, - . ’ / ~
" 11. an impressionistic piece capturing a mood,
12. several character sketches, ‘ { w - {
13. a job description, - v
14. an advertisement, . TN
o 15. an application form, and _
| w16 aletter toa job applicant. A

.o -1 ;W

" This composition unit moves students from the outside of a
proposed career to the inside, from the position of an uninformed
IR novice to the viewpoinfgof an expert who' makes decisions about
' " job applicants. Because of the emphasig on.the inside Wetails of the .
career, the unit would provide the student with a simulated situa:
tion for the practice of many different composing skills, @il of ~ -
which, even. the more ‘“‘creative,” would have a meaningful and
practical application. Such a ynit, then, would meef the challenge
of career education and, at¥the same time, allow for actiVities
‘appropﬁate to the objectives of the English composition program.

. ’ ) ‘ - - .
»
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s]’_‘a.nguage and Career Educatmn
for the Middle and Junior o
ngh‘SchooI -

Marjone M. Kmser :
. Umvemty of Louisville -

'I'he author contends that the hmguage aspect: of t.he lsmiusge
- arts cunriculum provides a rich reservoir.of material beyond skills
develbpment that can be integrated with career education. The
' * article suggests a variety of exploratory activities for students that
| will help them realize the interrelationships between language and

! the world of work while simultaneously remtommg their curi-

k okity and joy in language itself

.i - & . .
Teachers of language arts throughout the country are xllustrating, :
through locally developed curriculum materials, that they are -

willing and able to integrate language afts and career education in
their classrooms By and large, these materials focus on the devel-

| ~'-_ opment ‘of language arts skills appropriate to job seeking. These .

"~ skills-include those required in interviewing, completing job appli-
_cations; and ‘writing letters and reports of varjous kinds. The de-
- velopment of these language skills is certajnly an area in- which
. English teachers can support career education programs, but this

* ..emphasis suggests that career education is designed only for stus -

_ dents who will seek fulthme- employment immediately after hlghr
- school graduation or only for vocational students. Potential col-

. lege students are interested in"€ers too, and surely there is much R

, more in a langudge program for all students that-could be inte-

" grated with career educamon than just practical skills development.. ..
: Durmg the middle or junior high school years in which the . -
. major emphasis in career education programs is on exploration—

exploration of the world of work, exploration of gelf, and explora-
tion of specific career clusters—it seems fxttmg that-students -
explore ﬂle languag‘e of work as weli as the facts ¢ ork. Inan -

" This amele was origmally puh!i&hed in Lcnguage Art:, vol. 56 (Mm:h
1978}, pp. 302-7. Copyright © 1978 by the National Council of Teachers of -
English. Reprinted by permmion of the mthor and publuhsr 6? .

-
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. . activities-oriented English classroom, students would enjoy and
b profit from the exploration of language as it is related to work in
% general and to specific career clusters and individual jobs or pro-
. .fessions in particular. Following are some suggested activities that
middle or junior high school students could be involved in, not as .
~ full units of study, but as mini-units of one or two class periodsat
. .a time or as individual student projects. These activities could
result irincreased student interest in careers, general and specific,
and simultaneously in the English language itself.

*

ork Words

udents at the middle or junior high school level are fascinated

fith stories about word origixis. With even a superficial knowledge .
of the history of the language—the major periods and influenges—
which many schools include in their present language curriculum, -~

" these students could explore the origins and meanings of words
and expressions; such as ‘work, career, occupation, profession, -
. labOY, job, pay, salary, boss, blue collar workeM\white collar work-

? er, and so forth. The discovery that to pay traces back to the Latin
for to pacify or that salary meant salt' money o§ that profession in
Middle English referred to a religios declaration or vow or thaj -
job thight have come from the Middle English jobb, meaning a-
piece, would enhance students’ knowledge of how history. brings -
about language changes and would.stimulate thpir curiosity about
other work-related uses of language. Students could examine the -
development of present-day connotations of and.distinctions be-
tween’ such words as job and position, wages and salary, work and
labor. Goed dictionaries, of course, are imperative for this activily,"
as is some instruction in how to read a gigt.ionary' entry if students
do not possess this skill. STy . '

_ By examining -the following groups of selected words which.
come from different periods of Old English, students could
discover . how the language can reveal the occupatigns of the

- peogle who speak it, whether it be a whole nation or a small group

_ of people in a particular.mpder occupational group: a

Group 1—cliff, east, fload, mbst, north, oar, -sail, sodth,
steer, moon, sun, star, storm, fish, strand, west, whale, rope,
‘" flight, boat . S |
~ Group 2—hunt, deer, fiﬁ?, tinder, hungry, shoot, flesh

- - ‘«;3
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group S—kettte. cow, calf, sheep, chzcken, swine, pig, huet,
ox, horse, hood, fat, food, sold, home, tin, father, nezghbor

king, door, falk, bath, man, wtfe cfuld _bench, corn, crop, -

-« roof _
Similar, more lengthly lists could be developed for Middle

~English, which would sjow French and Latin influences in’the .
- area of gov ent work, the. military, law, and medicine as well .

* as.other learned professions. And finally, students could compile

- their own lists of words and expressions created or altered in
- meaning in Modern English that relate to work er specific kinds of

- wotrk peculiar to the twentxemtxl;/\:enmry The television industry,

- for example, has miade a que contribution o the English .
. vocabulary—video, telecast, television, TelePrompTer, commer-.

cial, mdeo-edxtar cue cm'd anchorman, and 50 on.

the-Scene Observatxon

Q:.*..

Another acmvxty that wauld ‘help students realize the relatmnshlp e

between work and language requires an hour. or two outside of

' school. The student could arrange to spend a block of time with a

person at work, recording the “work language” of that individual.

‘A cassette tape recorder could be used, or the student could sim-

ply take notes while observing the person working. Afterwards,

-the student cduld tally the work-related wocabulary peculiar to

that particular job_or profession. Persons in the commuinity who

- ... might-agree to sugh obsexvations include lawyers, law enforcement
. officers, radio or television personnel, retail business persons,

doctors, dentists, veterinarians, judges, restaurant owners or em-

- ployees, transportation personnel, factory workers, hospital ein-

- ployees, service station mechanics, and others. In situations where
the public is involved, the student could note differences in voca-
-bulary ‘and expressions used with co-workers and those used with

~ rant’ waitress, for ‘example, use the same vocabulary and expres- -

~lead students to fuller awareness and. apprecxatlon of the 1mpor-
. tant part language plays in the world of work. '

the publi¢, if such differences exist. Exploring these- differences
in Ianguage for different audiences could help reinforce the con-
cept of language as purposeful communication. Does the restau-

sions with the customer and the cook? The doctor th}m the n
and the patient? Sharmg observations on these differences could
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Career Education Literature:

‘After this firsthand observation, studenfs could examine career
education literature—books, p phlets,‘_‘folders—‘avaﬂaﬁle in the
.school, making lists of vocabul and expressions that are pecu-
Jiar to various career clusters or o specific jobs within the clusters.
Jobs in the data-processing famfly, for example, reveal a wide and
relatively new and particularized set of words and expressions,
. even including a meaning of language that may be novel to many
students. Jobs iri the health occupations cluster provide immense, -
lists of vocabulary words, from those associated with nutrition to -
those used by the physical therapist, the pharmacist, the radiolo-
_ 'gist, and on and on. Jobs in ‘marine science, transportation,

“ mining, manufacturing, and environmental control will yield their -

peculiar vocabularies. The variety and extent of these vocabularies’
could -Further impress upon students the interrelationships of lan-

guage and work. :

- Occupational.’l‘it.les

. Middle or junior -high school students W'ﬂiat our kang‘uage.

» often has more than one word for a given thing or state or act;
" most ean list synonyms for nearly any word a teacher mentions.
‘By the sixth, seventh, or eighth grade, most students are aware
that- dertain .words carry certain shades of meaning while others

S - carfy other shades. It is pessible that they have not yet considered

s cgnnotation in regard to occupational titles. Nevertheless, if asked, '

o ]z and look for eéxamples themselves, they will come to appreciatea -

they . could list alternate titles for such an occupation as, law
epfomememf officer. No doubt, they would come tp with police-
‘man, cop, copper, fuzz, pig, heat, and so forth. With-such a list,
*a teacher could ask students to consider the feelings behind the
use of such titles. How do they differ? What is the. difference bex\

. “tween a psychiatrist and a shrink, a doctor and a pjil peddler,
+nusic program director and- disc_ jockey, garbage collector and
sanitation engineer, mechanic and grefise monkey, soldier and GI,

maker? If students consider the concepdions behind alterate titles

| basic semantic concept—that meanings are in the - tisers, of the .
‘language, not in- the words as such. Literal meanings or denota-
tions, through use, take on pasitive, negative, or specializ§l mean-

ings. By examining pairs of occupational titles, such as those pre;

o
- *‘,’.....
"...‘

- chef :and cock, secretary andsgirl Friday, housewife and -home-
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vxously hsted students could explore the xmportance of status in
job titles as well as move tpward a comprahensaomof the concept .
o of euphemxsm . . . :

Wo:kLanguageonTelewsxon L w

~ Television pmgrammmg offers students another good source for
‘ observmg the language of work. As studenis watch some of their
- favorite programs, they can- note special uses of language as it
relates to work. Specific programs which focus on the-0ccupations
- -of the principal chamctgrs would be especially useful. Programs on . ae-
; pohcework abound, as do those on medicine and law #nd such job ﬁ'
 areas truck driving, private- detective work,. television produe-
tion, psychology, aviation, and teaching. In many of these pro-
' grams, the work itself is not the chief focus but merely provides
.- background for human- interest stories. Still, any authenticity a
serious: program clmms is due at least in part to the language in the
seript that lends an air of reality to the ia. In addition“to the
~ observation of work language in these pl‘ , students could be
"observing lifestyles and otherarexsperunenttothegoahafcareex
. education, This observation would require a recognition gn the
part of the teacher and students that television diama may not
" always be realistically accurate, and ﬁndmgs need to be c&npm;ed
with information gained from otlier sources in real hfe /
~ In addition to dramatic programs, students infemsted in sports .
.careers will find a plethora:of televised sporting’ events and inter-
' views .with athletes which they can view with ag ear. toward gen-
eral sports Ianguage and ‘the specmlmed language of individual
sports. Likewise, occupations in music and the dance are featured
_occasionally and could provide mustrahor?s of the importance of
language even in these fields of work. Special documentary pro-
. grams ‘often focus on the work of archeo),ﬁgists, anthropologists,
.. medical “researchers, deep sea divers, scién ts of many kinds,
pol%.x:al anc{mﬂxtary figures, and others. ’i" L N

i

Occupatioml Nammg ' o n*

' dedle or junior hlgh seh031 “students are generally curious about
~ the'origing of - their own hames, but they ‘are probably unaware
. that 20 percent of ‘American sumames derive from occupational -
5 txﬂaspgomg back to tb.e dedle Engimh penod Smith, the sg:ond :




. soloist in the syhagogue; while Lehrer, was a
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most comiton name in.America, Taylor, Miller, Weaver, Baker,

and Archgr are obvious examples, but students might enjoy

‘examining' other names of English origin which once identified a

person’s occupation or. pfficial position. Such names include the

~ following, among many others. .

Amﬁfer—-horseman. :
Bailey~—bailiff

' Foster—forester

- Lambert—lamb herder ,

‘~— - Naylor—nail maker.

.Sawyer—carpenter ¢ |
Turner—woodworker v .|

Names of other than English prigin make up a .i_arge gb jaqi of

” '\ the names in the Anferican population. Many of [these,too, were
ariginally related to occupations. Cohen, for ex , the most

pﬁest. E_instein meant a builder with stone;"Ferimen and Perl-
mutter were dealers in pearl and mother-of-pearl; Cantor was a

Shoemaker come from the German Koch and

Spanish name Calderone identifjed a maker of kettles.

" Students could investigate the origins of their jown names and.’

were.occupationally oriented. They could also have fun imagining

that workers today adopted’ their names on the basis of their.
occupations. They could then invent names for people in current
" occupations they find lis in The Dictionary of Qccupational

Titles and devise a systemn S sorting out all the teachers, lawyers,

‘salesmen, and engineers from’ one another. Which names would
. be most fcozmon? What would one call the person whose job it
" is to shape Hershey chocolate into kisses? Or the person whose job.

it is to remove rubber particles from the shudge in a rubber fac-

would a person be named if his or hd®title were Féedlot Pest

Management ‘Scout Supervisor? And what about a son who as- )

sumed the same occupation? Considering whether occupational

. ) L (™
.11- . : ;
. < ..

R

® . N L . - : —

' those of their relatives and neighbors to determine whether they -

_torg? How would a person be named whose job title is Mined =
Land Reclamation Inspector Position Number- 000272  Or how

" 'naming would be desirable at this time in history could make for-
 lively discussion. Such an imagifiative excursion into the world of
occupationial titles would provide ‘fun with language wbt_ilé also

g



. medzc, microwave, idiot sheets, computenze Lip-Quencher,
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famﬂmnzmg »students with an xmportant reference work in career
edncahon. . _ e .

Y

chpauonal Word Makmg

Students typxcally enjoy makmg p new words. They do it natu-
.~rally from a very early age and continue to do so at least among
- their peers throughout adolescence. Teenage slang, probably at its
peak during the middle and junior high school years, is in fact

~ responsible for'a great many pure root-creations, semantic change -
“ wonds, and idiomatic compounds which eventually bring new .

. words_into the language. Consequenily, students are generally

-fascinated with the word-making process itself. The jargons of

. various occupat.mns are also responsible for contributing signifi- -

cantly to our language.Students cduld buxld lists of words that

‘have taken on néw meanings as a result of use iy some occupation
or field of industey: They, could examine lists provided by the
. teacher and ‘investigaté thé principles involved in the making of
new words: Some words and compounds which come from occu-"
pat.xons and industry and_ which .might interest stl‘dents today
~include lefsure suit, metermazd, test drive, erock pot, splashdown,

Astroturf, Vista-Vision, Instematic,*and so forth. Examining daily
‘newspapers’ and - - weekly. magazines: -will yield words which are

working their way into the language but . whxch inay not yet be )
recorded in. dxctxonanes Students could, a:amme these words to

- decide whether, their. origins are occupatxons.l Perhaps the most

\enjoyable &ﬁwty would be. for students to"ﬁream up a product\

Or process - from some area. of the world of work and the
language that imight derive from 1t. ' : . RN

¥

A , . Ve

Work Lang'uage and Iateramxe

Fmally, most mxddle or jumor hxgh school hterature anthologxes
"~ contain at. léast a few selections in which specific occupations or

profesmans are crucial to the plot and/or theme and characteriza-
- tion. Students could read some of these selections, noting uses of
» language or \rocabulary words that are particularized by the kind

" of work being performed. Nonfiction selections written with the
' k mtent to xnform as well as entertam mayprovxdeﬂlebesthtemry_ '

A

y
"have been creatsdt for new items or processes, or words. wh&h/ o

an
N S
K
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) sources, but occasxonally fxctlon, poetry, and drama are appro-
' priate sources as well. After dealing seriously with the language of
work in the literary selection®, students will probably enjoy look-*

 ing at the work language of the fictional Walter Mitty as he

“progresses from one dream to the next, assummg one heroxc

occupational role after another.

No doubt the teacher can create’ other learning activities for-
middle or junior lﬁgh school students that will help them become,
awire of the importance of language to work, perhaps even begin-
ning with the language of schoolwork. This awareness of the inter-

relationships of language and work, a positive in itself, could lead
' to & broader awareness of the importance of language to nearly

every aspect of students’ present and future lives while simultan-
eously creating or sustaining a curiosity and joy in language itself.

~

Resources -

Room-library materials that would be helpful in facilitating the
kinds of language exploration proposed here include the follow-
ing: T . ) '

. current newspapers and magazines,

. desk-sized dictionaries for each student;
. one unabridged dictionary;

. several basic language books, mcludmg a general overview of
the history of the lax_xguage as well as brief introductions to .
other aspects of language study (The Language Book by
Franklin Folsom, The Tree of Language by tlelene and
Charlton Laird, and The Language of Man edited by J. F.
Littelly

5. other books on word hlstones (Dandelzons Don't Bite by -
" Leone Adelson and Whats Behmd the Word? by Harold

<

" [ %)
O N

g Longman); .
y 8. American Surnames by Elsdon C. Smxth - e

7. The American Langque by H. L. Mencken,

8. Dictidnary of Occupational Titles; - ~ |
9.~pamphlets and other matenals on caxeer clusters 4émd speclfxc i

P

' occupations.... ST
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Career Investlgatlon and B
“Planning jn the High School A
Enghsh Cumculum R B

: Richard E. Roberts . )
\ Amngton Senior High Schoé{ oughkeepsie, New York

This my outlines an indivxdu&lized seniot elective cotrse em- |
e phasizing literature, writing, aind research activities. The philoso- . _
‘j . phy .and psychology -of work undergird each unit, and the units : .
© vprogress from the mtenni (self-knowledge) to the exfernay - T
. (knowledge of specific careers). Suggestions are presented for
readings, audiovisual materials, trips, and guest. visits, as well .
as for metbods of evalultion in thu noncompetitwe kmd of _ -

. : -. & . . - - - ’ i - ' B
. For the teacher of English who may have been wondering how to -
© fit career education to the language arts program, gerious con-
- 'sideration should be given to that branch of career éducation =
- . generally known as “career investigation and planning.’’ While high = .
- :"school literature anthologies have long included thematic unite. ™
~ under enticing headings like “Let’s Explore Careexs!” or “Causes’ - . ' - .«
..+ and Careers,” somehow in the eyes of the student this is still stary-  ~ g
" - book stuff. In fact, the mattermstxllbemgpresentedmastory T
-, book way thxee weeks of explormg careers, then on to “Coura- .

3

‘ fhfe. we . . ”’). thus the’ matter rergains largely a .
is that MAany hxgh school - English pmgrams remam hteratuxe- o
© . oriented, rather than literature grounded. . / C et
% The. pleasant thing' about an English course in. ca:eer mveetiga— PR =
txonand is that, while it is sustained by literature, as we'll .
_soon seg, it .is Rentered. first gpd fammost in the interests an
© needs of the student. A mege ofreading ‘writing, and re-

. This -aiticle was cmgmally pubhsﬁed in the English Journal, voL 66 L
‘(November 1977), pp. 48-52-Lopyright © 1877 by the National Council of - :
‘Enchm of Englmh. Reprmtad mission of the anthar md puhlhber :

A . -
.
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. search activities -helps students crystallize their thinking ab;aut—
. themselves, the world of work, their entrygyto and place in it.
~‘Possibly begt offered as a, seniof elective with no prerequisites -
.- other than the qt_,u’dents’ intuitive desire to learn more about tiiem-
"« selves and careexs that interest them, the course. can ubilize all of
 the commurfications skills commonly assaciated with the English
LT . ° language arts. The approach, largely individualized, encourages
SR  students to see for themselves where they are in their thinking
e about the world of work, exposing them to a wealth of ideas and
- experiences designed to bring them along to an enlightened and
* realistic career decision. - . I ,
Very few concessions need be made for the so-called slow
learner. Most students will perform 8% a capacity hitherto un-
.= imagined by’ them (or by their teachers} once they realize that
what they are doing is of direct benefit tojthem. Putting it another
way, these are things that had bgtter befdone well. And so they -
_now apply their vast stores of o details that formerly
seemed™to haye no significance: THe scrutinizing of a poem.for the- .
thoughts hidden between the lings; the careful attention paid to
. strugturing, punctuation, anggeapitalization in the writing of a
- busipkss letter; €he painstaking research in the school library;’even
theell-considered oral responge to a question like, “Why do you
think you might liké to work, far our conipany?”—all these skills
come irito-full play here and make sense to all but a few.
-.¥f concession§ aré made, they ¢an be made by way of providing
optional asstgnments ‘at. varying levels of difficulty. For those
+  students who -are'either more capable or more ambitious or both,
. the oppoftunity to probe,further can be offered. The>teacher
- . . might, for example, have the entire class;yead Bill Sands’s inspira- '
tional autobiography, My Shadow Raen Fast, but only a few who
_appear interested-in a corporate-career would read the story of the -
Watsons and IBM in William Rodgers’s Think. Again, each student
*might be required to seek out and read a magazine or newspaper
| “profile of some prominent person engaged in the line of work he
or she is.intérested in at thie moment, or perhaps to.monitor a
. career tape of someqne who works at the job. However, only a few .
¢  whoare either motivated or specially equipped’ might be asked to -
*.  prepare and present to the class a photo essay entitled, ~A Day in
the Life of Harry Wilcox, Architect.” . e
It would be well af this point to inject a word about the broader
.*. aims of suck a‘cowrse. By now, it might have occurred to the
teacher reading this artitle”that this isn’t just a nuts-and-bolts
;course in cére_er planning. The fact:is; the philosophy and psychol-

¢
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~ ogy of work are gwei{ a prominent place throughout all phases of
.. the investigation—mainly throygh the medium -of literature, and
o specxﬁcally by way of selective lists of familiar (and some not so
g r) works grouped at the end -of each unit and offered as
o sugg ted readings. . . - L
-~ Human endeavor has always been a concern of writers, but per- -
.. haps the lessons proffered by these talented people of vision have
been somewhat lost to us’in recent times. How many people have
. any real commitment to.what they do for a hﬁng? How many
- would rather be doing something else if, as they say, they had .
. their way? (It is generally acgepted that they don’t.) The sad part -
. of it is that these “trapped” people not_only believe now, but -
' believed fmm the very beginning, that they were victims of a'sys-
. tem over ‘which they had litile or no control. Worse yet, their
feelings and attitudes about wark are transmitted direct!¥Wo theif -
children by a curious and misleading sel df gontradictions.
.. “Stayin school' » saya Dad to his son. idn’t, dnd look atine.
I’m stuck behﬁ)d those machmes ei urs a day, five days a
- Week; forty-nine. weeks 2 year. An hat have I got to show for .
182 . You want to be working like that for t.he rest of your Ixfe for.
©.$220 aweek?”
But the youngster has no basis for companson and c‘m]y a very
© . limited undexstanding-of t.he problem.-His idea of what his father
- Tactually does for a living is vague, since his fatber talks very little
_about his work. The old man seems to be doing all right. He’s had
" the same job for as longas the youngster can remember. Dad goes
" to work every day and brings hq;ne a.paycheck at the end of the
week. With what he makes, and’ with what Mom and the others .
" bring home, they all live, pretly good. The family owns three cars
- and has & backyard pool. Then there’s the*bike he got for his birth-
- _'day.\whmh he helped pay for. Therhve as well, if not better, than ~
. the others in the ne;ghborhood And they worked far what they.

.. got—all of'them. “You get what youwerk for~that’s what Dad

e always said, wasn’t it? And what’s wrong with'220 bucks a week? -

.- Boy, if hie only m#de that kind of money at the supermarket right
.. . now! But that takes timé and- hard work. The young man knows .

.+ that. But it wu?o;'k that gets you the, things you want out of life, |

* " and not education. So whats the old man talkmg abOut', “Stay
m school’"? R

. Actually, what the “old man" was talking bout was never _sa:d.
" And if ‘teachers are-inclined to doubt'that this view of work is-
fmnfy rooted.in the minds of .some “of their students, it might be
\ @wqgthwhﬂe to try an expenment L o :
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After & few weeks of ‘your course ask one of your noré tired-

. looking (though attentive) students why he hasn’t yet turned in

his essay on the theme, “What Is There for Me to Choose From?”
He will, in all likelihood, tell you, feeling perfectly justified in his
answer, that he hasn’t been able to find the time tg do it; he goes
right to work after school. Possibly, in the way suggested above,
this idea of “work’ has, settled in with him as some sort of canon,
at once ennobling and extenuating in its implications—and to the
exclusion of any consideration of alternamves‘that might offer him

«_ ¥ a better way to moN his future and thexeby grat.xfy some deeper

_instinct within him that has yet to surface. (Ask the same student
if he would work if he didn’t have tor) Regrettably, there are those -
who will never gain an urderstanding of the real values ef work .

- and who will be, to a large degree, dxsenchantfd th:oughout t.hen:
~ entire working lives.

1t 'is hoped, t.hen, that by perusing the reﬂectxon: of thoughtﬁxl
people as they observe themselves and others at work, the student
will gain some valuable insights into the deeper meaning of; sthe
work process, and what can and cannot be actomplished by it.

Before Ieavmg this point, it should be noted that the decision
as to wha to be read should rest finally, with the teacher and *
the student."To this end, readings should be offered only as sugges-
tions and should in no way restrict the choite. No list can be
exb&nstwe% and while readings ¢an be convement.ly grouped by
theme and 4re usually available in paperpack editions or hard-

. caver anﬂlologxes@heady on school booksM¥lves, if a student has.
~ some particular mterest he or she should be encouraged to pursue ' .

it through whatever literature the teacher and student agree on,-
+ As to the matter of audiovisual materials, the teacher need be

' limited only by the school’s budget allotment, the AV facilities in

his school, and the demands on time. Currently, there is a bur-
geoning market for software in the career gducatldn field, some of
it quite appropnate for a course like rThe best of it would deal
with case histories where choices and hlternatives. aré involved.
{.ater on in the course, “how to” films, strips, or sound recordings

" might be used to gdvantage. But, oddly enough, the usual success’

story is most ‘vulnerable to rejection (and often ridicule) by stu-
‘dents who are chary of good-mtentxoned efforts to direct them to-
the ‘ways of salvation. Curiously, it is only through a taste of

.. disillusionment (such as is sometimes offered by network TV

‘ .

. white pspers like The Blue Collar Trap or Higher Education: Who ~ ._
Needs Ie?) *that students are jarred into a fuller awareness qf the

¢
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many real problems c:mfrontmg them 85 they prepare to take then-

places in adult society. Negative views and hard looks at the world .

.do. not necessarily - produce negative responses"'g?udents most
often tend rather quickly to identify the problems depicted and to
' seize on ways of dealing with them'—and that is precxsely where
" intellectual and personal growth begins.

‘The opportunities-are-there, worfd-w-yours, choose-from -these-

o excztmmw-fields types of presentations are probably the least -

-effective AV materials for a course of the kind we are talking

. about here, though it may seem otherwise at first. What should be

remembered is that successful career explorauon and planning

begin at the level of personal discovery. It is here that the growth
‘pattem is establishied. Glowing pictures .of Industry at Work at its

many tasks shotgunned at young people tend to obstruct or at

least blur the decisionanaking process which is at the heart of

- 'suund career exploration. Better to say: “What field are you think-

mg about.right now? We may have & filmstrip or cassette that will -_

give you some background and idess to help you decide wheiher
this might be for you.”™

For the same rea.sons, ﬁel&‘ mps mxght best be scheduled onan

individual. basxs-—-except where. & class might, let’s say, learn about

how some. leading employer in’ the community is organized to -
-prqcess job applicants or indoctrinate, train, and advance its em-~
ployeé This infdmation is -valuable to all, whereas what is - -

* actudlly done by, the cnmpany by way of its business and jOb
classifications is valuablé 6 only a few.

The order of presenting the units in the course will more hkely’
the list of units and readings at -

the end of this paper.)
_dents assemble and’ ev:

tive career planning requires that stu-

" dents witl} basic mformatmn about themselves {mw-ml.)\eﬁ%:;m
in

" revealing and wseful in determining how their career ts

 hight best be served in light of their personalities, background,

" capabilities, needs, and aspirations. The third unit can tum the

‘direction of the sedrch outward, where students can take a look at
the field or fields that interest them. It is here that students first

- _ begin to translate dreams into-realities, often breaking away from
" . puerile or unrealistic career selections. The fourth unit can expose

open doors. Unit five can alert them to what they

students to. the routes "and strategies at are most often to
' shonld not expect once theyareqxthe;ob andunitmx offer

ate data along two broad fronts: internal -
“and external. The first two units can be degigned to provide stu- -

d and-
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them, fxnally, the opportumty to appraise in retrospect the data -

they have assemiged about and for themselves to the point of

gathering the necessary momentum that they will need to carry

them forward with.a full measure of confidence in the kngwledge

_that they are on the right track to a fuller, mo® enlightened way

" of life. .
Lastly, it might be well to consxder how the seacher is to eval-

“uate student progress in a course of this kind. Career exploration

is, by its very nature, a noncompetitive activity. While competition -
plays a key role in hdvancmg toward a given career goal, one sfu-

dent does not compete with another during the initial stages of .
searching and planning.. Logically, then, grading.would seem to
have little or no bearing on what students learn or do not leamn
about themselves and careers that interests them. The test and
measure of this comes later. But respecting the need to comply -
‘with' the more traditional aspects of schooling, the teacher will
-most likely be expected to record some mdxcatxons of students’

progret :5‘)
: uggestion for ewaluation that would seem td make sense -

. is to award a standard grade of, say, 95 or A for each ass:gnment

turned in and completed in a particular unit, g;radmg down from
there for points not fully covered or simply left out. Thus, as is
most usual, a report not turned in at all would earn nothing, or a
grade- of zewo. Grade reports could then be ‘based strictly on a
simple numerical average over any given period. The theory here
is to-hold as nearly as possible to an objective gradmg gystem,
based only on what is or is not tumed in, thus anticipating the
condition that ‘most usually arises on the job; that is, you derive.
benefits for the thoroughness of your work—thoroughness being
one commonly accepted, standard for performance (Excellence
is'a measure that.is harder to define. While not unknown as a
~means of evaluating an employee’s work, it runs aver inte a more

Bjective appraisal of proficiency.).

On -the other hand, this is still an English course, albext fimc-
uonal, and the teacher may wish to evaluate at the level of effec-

- 'tive communication, as this pertains to the language arts skills -

being utilized to complete the report assignments. There is no

‘reason why one couldn't, say, award two grades: one for thorough- -

ness of coverage and the othér for correctness of expression if the

 latter is an important conmderanon in "the evaluauon procedure

« -
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. H. Auden, “The Unknawn Citizen" o
Richard Bach, Jonathan Livingston Seagull-- C
‘Willa CathéY, “Paul’s Case™ S,
Ruph Waldo Enierson, “Semne -
Hemnmz Hesse Demum R A

mard Malamud, “A Summet's Reading”

Engene O'Neill, Ah, Wilderness! . :
Edwird Arington Robinson, “Mxnwer Cheevy”
J. D. Salinger, The Catcher in the Rye .

AN

.'Umt Two-What Do I Want out ohife? \

- Robert Frost, “Two Tramps in Mud 'l‘ime - -
© Sinclair Lewis, “Land” o g L

Arthur Miller, Death ofa Salesman . # :
. L B

0Ogd Nash “Kindly Unhitch Fhat Star Buddy"
Qlifford Odets, “Wntmg for Leﬁy

- Card Sandburg, “Money”
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‘William Rodgers, Think '

Henry David Thoreau, “Life wit.hout Principle” .

- " John Upchke, Rabbxt, Run

Claude Brown, Manghil®in the Promised Land

Nat Hentoff, Jazz Cozmtry

o Sinclair Lewis, Babbit - . ' .
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Arthur Miller, All My Sons
o Laurence J. Peter-and’ Raymbnd Hull The Peter Prfnciple and The Peter
.  Prescription
' Yoo Villiam Saroysn, “Where I Come From Peopﬂe Are Pohte” _ :
. UptonSmehir TheJ‘ungIe o e LN -
+  Dennis Smith, Reportfrom Engine Co. 82 S '
Irving Stone, Jack London, Sailor on Horséback - e
Mark Twain, “Learning the River” - _ o
© William Carlos Williams, “In Chains™ o

. * : -

J i “ . . .
. [ ' ’
\ . L ’lz‘ﬁ )
. - "\ Fo 4 -
€ - . '. N i} _!
‘. _ ) N . NP v
P §
& Y ‘
- - - . - S




Our Vocatmn to Teach the L
Vocations: The Integration of*
Career Education with the

| Teachmg of I.nterature and Wntmg

o Robe;t Shenk R
ted States Anr Force Academ} .8

\

It is our ethic&l nesponsibilxty FH teachers to help students explone
both the poiitive and negative aspects of work-in the lives of .
“human beings. This exploration can be done through a vast rahge -
' of excellent litexatre and imaginative writing, discussion, and.
. jlation sctivities. The author argues that we can only increase .
- - students’ aesthetic apprechtxon of literature by mvolvmg the.m in
e such aetxmies. . .

ks it passxbie to tegeh hterature and writing from the angle of
’ "‘career education” without destroymg the literature, or debasing

the writing instruction t¢ a mere matter of technical skill? Such
"a thing would t’poss;ble if our liteyature contained substantial
. “portraits of various kinds of vocatiohs, and if each one of those.

wt

portraits made an atterapt to delineate the ¢alue, meaning, or

 import of the ific line of work under consideration. As an
" examplerof what I'mean, consider the following passages from
"+ the trilogy- U.S.A., in which novehst John' Dos -Passos attempts
‘to describe the meaning or impert of Frank Lloyd anhi:'s career

) Dps Pajsos,begxns in tkus wgy: ‘

. The son and gmndson of preachers, [anht] beeameapreacher _
in blueprints, - :
" - projecting oon:trueuons in t.he Amencan future mstead of the
Eumﬁeanpast R S

Whatdzd%:xght preach? e

~ the horizons of his boyhoed

2 future that is not the rise of a few pomts in @ hundred selec- -

; ’ g‘* tad stocks, or an increase in carloadings, or a mnltxphcation»ot
e : credntinthebankoumemthemeoncallmoney, .

- - but a new clean consmxctmn, from the ground up,’ based on

-

-
L

*-uses and needs . . . . . : .
- - . .-‘ . : ‘ V . .
b ' .'-\‘ -9‘ . . .Q.? '
o . - . ) y’;_ ‘ . _ " et
. , . N - _’Ql‘_ . o . -
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A 3
Naturally, anht\s l.rfe was both stormy, and. ' : ‘

- full of axmh lsm]ects u ccomplished (How often does the v
“back hollow from the empty hall,
the draftsman watcl fhefdust fuzz over the car@fulfyeontrwed
plins, the architect oo the rolledup blueptmts curl yellowing and' .
. brittle in'the ﬁhngeahmet)

But it was also ﬁlled thh sansfactx \n.

the buﬂdmg that xs most cmnpletely his is the Imperial Hotel
.in Tokyo that was one of the few structures {0 come unharmed

" “through the eaxthquake of 1923 (the day the cable came telling '

him that. the building bad stood saving so meny hundreds of lives
he writes was one of his happiest days).

: And anht’s life was pregnant wxﬁr'meamng For anht con-
' rsxdered that , .

Buﬂdmg a building is building the lives of the workers and
dwellers in the building.
The buildings deterngelcivilization as the cellg in the&.h‘y

comb ﬁhe functions of/

Clearly, in these short/ passages, Dos Passos has presented detaxls
which suggest someéthing of the real‘human significance and mean-

“ing of Wright's life and profession. Nor is Dos Pgssos the only

novelist ¢o have done such g thing. In fact, writers of all kinds—

novelists, poets, ‘dramatists, biographers—have throughout . our’

cwmzauon considered the subjects of lIabor and vocation, portray-
ing as does Dos Passos the quest for worth, usefulness, and satis-

factmn in work on the one hand, and the frustration and bitter -

futility which is often encountered in such.a search on the other:
Because of this, it is both possible and practical -to integrate a

genuine humanistic concern about work, voeation, and JAreers -
with the teachmg of good and even of great literature and with ~
relevant writing assignments. Indeed, T am convinced tﬁat we are’
- missing"a bet, doing a disservice to our students, and, most xmpor-‘ '
' tant, not realizing the full values and 1mp1icatmns of our li .
ture, if we do not:develop an éye fogthese things and begin to
- speak to them w1th sensitivity and understanding. But in order'to

© demonstrate this, I should hke to make several points, illustrating
‘as-I do by reference & specftic works of literature ‘arid related
exercises and wntmg asugnments the. kmd of approach Iam talk-
- jng about. o '

First of all, it s sr.mply tme that Westem hterature frbm its

s

»

very mcqptaon that if; ﬁ:om Homer himself, has’ nnaged a vanety _.
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" of vocations in their individuality and in their purposeful exercise.
- It has been often remarked that the Odyssey is so accurate .in
" geographic description and maritime detail that Homer must have

?

\

o

obtained ‘his faets from some early sea captain, or have been a
sailor himself, In any case, his hero Odysseus is first and perhaps

foremost a sailor, although ceftainly also a king, a soldier, and

- Nt

general man of the world. Not only does he know the paths of the

 seas, but the structure and bt;ﬂding..of.cl}oats——bxﬂdmg a boat is his .
. first -occupation in the @dyssey, and the first adventure he. en-.
. counters is -a,@_i_g,wr'eck in which he must use all his knawledge of

the sea and his skill to survive. In fact, the universal skill with the

‘hands of Homer’s hero, who has also built his own-palace ; :

fashibned his bed from 'a tree tiunk, and who hgs a consummate®”

N .

? - . knowledge both of the construction-and the use of- istVegpons,.is
- of the first importance in unders%anding“‘l-liomer’s"»*éoneeption of

civilization and its basis in skill or cunning of thie most practical

| . kind, this in addition to the skill and cunning of ruling. Homer is,
of course, but the first of a long line of poets and writers to write

of the. need for prudence in statecraft, a necessity illustrated not .

- only in Odysseus’ own, wisdom but in the cleverness of Penelope’s

.+ weaving of the shroud, and in the prudence and modesty of King
" Aleinous’ daughtér, Natisicaa. The same theme is revealed in the

lives of more mundane characters, such as the shrewd- Eurycleia,
Qdysseus’ nursé, who recognizes her master while washing his legs,

- but who keeps her head as she does. And there is also Eumaeus,

" the faithful swineherd, who experiences in his very humble occu- .
pation the same hospitality and charity an the one hand, and the :

,Craft,,sﬁ;e_aﬁgth, and ‘watchfulnesg on the other, that are found.in
the palaces of statesmen and rulers. In short, the theme of the

necessity for shrewdness or craft in human endeavor is deeply

interwovensthroughout this seminal text of our literature.
" In another cornerstoné hiterary.text, craft and occupation are

not only prominent subjects, but they provide what is perhaps the

", ‘pivotal theme. This text, of course, is Chaucer's The Canterbury
" Tales. Like Homer, Chaucer pays closer attention especially in his

- Prologue to the particular details of each person’s occupation or

" craft; the shrewd lawyer, shipman, and reeve are in their own.ways

" gpmparable to the wily Odysseus, while the yeoman,*cook, and

even the Wife of Bath in her weaving are noted as being renowned

" for their practical skill. Chaucer pays special attention to the de-

tails of the paraphemnalia and 'dress required of each profession,
and it is ipteresting in this copfext to dwell it class on the much
. Ny .‘ P . . . : ) . | . . . . e ]
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‘lessened degree to which modermn people can be identified by their '
trappings and clothes, and upon the question as to whether our
sense of identity. suffers gs a result. Indeed, thoughtful consid

ion"of the Prologue as a&::le may suggest that one of the best
ways to gain a personal e of identity is through taking up a
particular calling, and this possibility merits very serious considera-
tion W our times, which provide much less in the way of a sense of

(" - identity than did the ages of Homer and Chaucer. For not only -

. . does an occupation in Chaucer give one identity in the sense of

e - clothing, skills, and . spegcial .kinds of ‘knowledge, but it also: ‘pro-

‘ vides a peﬁfén with somethmg to live up to, or an implied"purpose

. and duty in lving. Professional ethics is of course a very promi-

nent modem:-topic, but in the Prologue, the profession itself seems
to be-a way of being ethical, as if a person can be judged by the
degree to which he lives . up, to-his trade. Seen in this hght the
description of each pilgrim in the Prologue can be the subject of
verbal or written comparisons between' the ideal and the actual, or
between what a pilgrim implicitly agrees to do by béing a member
of a profession (“‘profession’ here is seen in its sense as a commit- -
‘ment or vaw), and what he actually does. Perhaps more readily
applicable (?o moderh life are assignménts which require students
to describe some of their own friends in Chaucer’s way—their
fellow classmates, for example, who

find the TV more 'amusing
than to do battle with chemistry
. and find that they’re losing,

or the corner grocer whose cheating perhaps has prompted a few
- students, to try to outwit him, just as the students in Chaucer’s
“Reeve’s. Tale” try to outdd’ the miller. These examples ave justa |
few illustrations of how the inventiveness of Chaucer’s depictions
. .. - . of these professions can stimulate thinking about the issues in-
‘ - volved in all occupations, and at the same time develop an appre-
= - ciation of the achievement of the poet himself.
One xmght go on describing such themes from the class:cs of-

\Westem literature, and. suggest, for example, a number of issues

in Shakespeare that can be fruitfully approached with an eye to
the meaning of a particular profession, for Shakespeare imaged

such professions as ruler and statesman, politician and orator,” -’

soldier andleader, courtieg and counselor, wife, merchant, player,
poet, student and judge, each in its own particular character, pur-
pose, potential for fulfillment, and particular temptations and

-
.
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. fmstmtmns Bu enough has, already been said to- establish the
. fact that work, accupation, and calling are standard and intriguing
' subjects that have been meamngmlly treated in some of the great- ,'
" “est literary works, of our culture\l would like to tum now to”.
" modern literature and discuss in ion to a variety of modem
works - the degree to which they, toq, can be meaningfully ex-
‘plored in terms of their portraits of wark and the' professions.
- Here, just as before, such an approach, far from destroying the
. literature, will often brmg hame somé of 1ts real value and
Cworth,
It is useful in appxoachmg modern hteratme to speak dn'ectly
to the issue of choosing a career, which is so unportant to students
. and which is usually ver}* interesting to them’ as well. Indeed, a
. whole course or unit can be organized ‘about this concern, and .
,snch a unit would ultiimately touch on most other important
_humanistic issues connected with work and careers.. We might
~begin with what is perhaps the mast lively andavital portrait of
" someone finding a calling jn.all of American literatiire, and that is, - .-
" of course, Mark Twain’s account of the cub pilot. in the first part- -.
.. of his Life on the Mz;;siss;pm This famous and humorous accougg
is especially atiractive "to students because of the elg
" romance in the work, an element that is very nnpor%ant Students
can be led to consider its implications by describing some of their
“ fellows who are all afire to be doctors or lawyers, and then. by
‘imagining or depicting what realistic difficulties those students are
likely to face, possibly patterning all of this after Twain’s accqunt.
" For even the potential for disillusionment is brought out in
text, in Twain’s Tafous cpmpansen of his initial romantic view of
the sunset on the water with what he: sees,late (- when he becomes’

“aware ‘of the dangers beneath, and in.his . er compamen of o

-~ ‘this dxspanty with what he thinks a doctor fust face, ever looking -
for disease undemeath beauty. Thxs kind of focus on the text it-.
self, along with verbal or written imitations of it, can bring up im-
.. portant connderataons concerning the ganger of overly romanti-
cizing a particular calling. Yet the requirement to- study and
.. _describe the character of Bixby the pilot and perhaps.compare him -
“with his bumbling apprent.xce may suggest that there is some truth
-~to the remapce after all, in the sense of the personal growth in
" ability ‘and manhood—that is- mvolved in the. msstermg of a
© .profession. -
. 'Mueh more could be said about Twam 8 sze on the Mzssxss:ppi.
_whxch, although less than sxxty pages in lengﬂx is a classic of its

&.
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N discovery of a st&mulatmg calhng Alex Haley considered the
_ Q . Qiscovery of a very diffeérent kind of professxon in Roots, where h
- wrote of Chicken Georgh’s discovery of his great talent asa game-
. cocker. And Haley’s recent TV account of his. own discovery of a
L. ' ‘vocatlon through the success of the love }etters he ghost-wrote
for his naval shipmates now-hag become very well known. Such
acfounts as these perhaps need to be set alongside other kinds of
.experiences and literature fo which they can be compared and
. contrasted—works such as Sir Walter Scott’s Rob Roy, in which =
the main character retums to his true vocation. in his father’s
.. firm after leaving it in quest of adventure, or Morton Thompson’s
L. Not gs g Stranger, in which a man with an obsession to be a doctor
' goes through -the shattering experience of discovering wh
. docter is not. However, it may be more gpprepriate for students
to participate imaginatively in literature portraying significant and
* . meaningful careers in progress. By reading dnd considering works
of this kind, students can get. a taste of the future implications of
present vocational decisions. For éxample, the issue in Bel Kauf:
man’'s Up the Down Staircase, as to whether the heroine, at the
end of her first'year as a teacher imma New York public school,

g_. kmd ‘But of course Twain's work is not alone in portraying the é—‘

A " should stay with her frantic and frustrating occupatioy,~can be
‘ _ highlighted by asking students whether they themselves would

A accept the frustrations they have seen placed on some of then‘
- own teachers. A good assignment in this connection is to require -
. /_’/ . students to compose letters in which they each impersonate one of

their own teachers writing a letter of resignation, making sure they
get<4nto that letter a good pxctt!re of what students must seem to

.. ‘be dike t.hrough that particular teachers eyes, Such. dssignments
" - would require stddents-to focus on the potential’ fcr*fmst:ramon i -
- this line of work and at the-same time could be used to get across

L *  certaid rhetorical prihciples fsuch as the requirement for an essay
.+ .. to.be appropriate to:the character of the writer). On the other
T hand, students should-also he required fo picture moments of suc-

«Cess Jn Sceachmg Finally, Kaufman’s portrait of teac}:ung can be .

" readily. compared to other descriptions of the same sub;ect, either

portraits found in other novels like* Francis 'Gray Patton’s Good

Morning, Miss Dove and James Hilton’s very different Goodbye.

Mr. Chips, or ih treatments of teaching drawn from other genres.

: - For besides novels, much modern diama, _bxography, {poetry
& have also dealt meaningfully with this subject. -

. » Concerning poetry, however, I would like to peoint out- that

there are certain rather famous poems of .special interest in the

L ’ﬂ ' o _ , @
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ccmtext of vqcatxonal decxsmns,'speexﬁcany, poeme that draw".
att;entxon to the inevitable limitativs

Herbert's
religious. discipline, to Wondsworﬂx s sonnet; Nuns Fret Not at

Their Convent’s Narrow Room,” with its images of peace in con--

g fmed tasks ‘such as spmnmg weavirg, and evan in studying. Imi-

. tations of such’ poems as these can prove challenging especially
talented pupils. Oy the other hand, class discussions in which
udents must bring up real-life instances of being limited and tied-

“/down by an occupation can also help in illuminating the poetry
and in drawing attention to the great growth in personal character
t.hat is required in order for one to become. skilled and successful™"

in any significant or: purposeml -work. Indeed, it is almos§t impos- _

. sible to overstress the importance ‘of this particular theme.. Some,
- very fine hteximre éxists which portrays the necessity for charac:
ter-in very diffetent fields: Rplvaagis Giants in tRe Earth, for

“ope-hiings pn onesglf by.'"
choosmg any partxcular occupation. These raiige- -from George '
“The Collar,” which portrswa a preacher’s struggle with *

¥

example, with'its portrait of a longsuffering pioneer, womgn, or _

* the ‘dull’ but heroically eonsclegtxous ship . captain of Conrad’s~
" Typhoon. Examples of this soxt of literature could be multiplied, -
_and a great many: dxffexentsspectsofpemonsl chavacter illus -

N\

trated, from industry, perseverance, and patience to aggressiveness, - © ..

courage, and self-sacrificing. However, a detailed"discussion of gn- .
excellent short ‘story by James Galsworthy aan provide an illus- .

~ the issue’ as' to_why, character is needed at all, or’ whether it is
. primarily personal self-interest or some kind of princxpled cause
for which one should be working in the first place.

- Thisv stary .entitled “Quality”—and- the quality of ones Wt;k

. is about a pair, of German cobblers named Gessler working in

result from the painstaking and particylar attention the cobblers .

- to which they are extkaordinarily devoted. However, s the story .
- progresses, ﬁmlmmwouwmmmmeﬂmofmm~
made boots.*They have toreduce the size of their shop, which so
saddéns the elder Gessler that, he dies as a result, and his younger
brother progressively grows old before his time. But he contmues :

~“making his boots, mtt;ngoverthemgayandmghtand call
the ‘money that he earns *back into rent and leatherf

_ fheyoung, eompassionate narrator, whc: has just recew an

tration of such qualities as these, and it can also be used to‘mise iy 8

is angther issue which i8 very important for students to consider— - |

. England about thefturn of the century. They make beautiful boots °
which are eminently well-fitted and long-lasting, attxibutes which -

‘pay to the needs of eagh client’s foot. . Clearly their cm.ftu an-art /\— ‘

L2
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' of boots and has found them to be the flnest Gessler has ever
made’ for him, gaes into Gessler’s shop to congratulate him, only -
to discover that it has been taker; over by anether man. This
. & .fellow tells hiln that Gessler ha$ died, apparently from ovgerwork
o and what the dector calls “slow staxvation,” an outcome that he -
- clailns isy all one could expect glven Gessler’s ‘refusal to com-
ot e promxse tQ advemse, or in any other way to submxt te-the de-
' - mands of gress.’ '
. Such, in 10rt, is the plot of the story, and usually students feel
* ¢/ one‘way or another abpout i¢, and esgecxally about the younger of
+ the two brothers. An excellent assighment is to have students .
write*an argument proposing that-the sﬂxger Gessler was a saint
: - who ga }e his life for his work, or else was a fool who threw away
e - 'his life*needlessly, the story provxdmg stxong e(ndence -for either
' proposition. Posing the issue in this way raises a great 'number of
_ xmpertant questlons In general, and especially' in our times, . -
- should one compromise quality and real concemn for one’s cus-
) fomers for. the sake of one’s own livelihood, losing one’s self-

. respect in the process? Or, on the other hand, shouldn’t one giv
the people what they actually want? What jis the principal ob;ec?
of work—personal benefit or public service? And to what extent ’
do modern conditions put a hiatus between these twa, objects?
Finally one returns to the original question, whether the younger,

: . . Gessler, -who apparently consciously decided to do what he did, -
h . was courageous or cowardly, a saint 'and martyrlike figure or
N ~merely a stubborn old foaol. Naturally,-class digeussion on thése
) issues, perhaps involving the invention of modem parallels to_
Gessler’s situation, or perhaps involving an ordered -debate- be-----
tween the two sides, can prove to be stimulating and challénging
both teachers and students, especxally if each person must learn
o defend either view. And once again, the story is so.compoged
such ain’ effcrt canaonly serve to shed ‘light on:.the orisinal

_ gave any lésx-attention to the need for facing up to hard deClSlODS :
and the necessily of dealing with the actualities with which as
workers we’ will always be confronted, and which in the story

~ Gessler seems to iﬁﬁ'x?: Similarly, in other cases. In considering |
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3 ~.Mary Elizabeth Vroman s “See How They Run," Tor example, a
short story about the success of a black schoolteacher against the

. odds of poverty, overloaded classes, and lack of student bxtxon.' '

one could very propexly. ask -How muich of this teacher’s success

was due to her being young and enthusiastic,.and how-much of her

vitality might fall off with age, whei the ‘frustrations might

. increase. With a depiction of failure such as is found in Efhest

_ Hemmgway s The Old ‘Man and the Sea, one hould point out that,
as the text itself says, the old man “went o t too far,” and had he
' -been Jperhaps a bit. wiser, instead of leaving himself open’ fo the
« tragedy ‘that eventually occurs; he would have cut-the line at the

- first. of course, raising this latter -altémative would challenge .
Hemingwa¥’s apparent. intent, to glonfy the old man’ heroic -

- struggle against enormous odds and certain .defeat. But the
- philosophy Hemingway is préaching needs to be brought up in any
full and sensitive teaching ‘of the book, andcertainly no philos-

ophy, Hemingway's no less than any othér, should be held im- )

mune from ¢riticism. -
Our attitude, then, in deahng with all lxterature involving work,

. needs to be one of allowing that meaningful and constructive .
results are usually possible and are greatly to be desired and sought .
for. But recognition must be-given to the fact that the attainment

of these results will require intense, p%unful gnd sometimes
desperate effort. It i§ true that a great number of modem works
_ of literature exist which, ingtead of portraying the possibilities for
_meaning in work, suggest: that there is no hope and that all labori-
ous effort is fitile. Certainly we must be alive to the possibilities
for frustration and alienation' and must give works manifesting
‘such difficulties and bopelessness full consideration, for there is no
question that they reflect certain realities #bout our culture and
our experiénce. But failure and frustration in portraits of work is
. often the fruit'of failure of vision and perserverance--in the
character or in the suthor. Usually, if looked at carefully, every
work muatmn will embody some kind ‘of meaning and potennal

a potential which we must support Put in otlier terms, while it is -

true that literature portraying the frustrations to be found in

modermn work, liké the frustrations to be foung in modern life ag a
whole, will always be with us in superabundance, for this-very .

Jeason it is incumbent upon, us to offer our students, along with
" such’ matenal, whatever we can also offer in the way of visiqn,
' purpose, and meaning. Speciﬁcally, we must offer them images bf

. purposeful work . bemg done, -of hope, and' of substantial achxeve-.._ '
~ ment. Willy Loman they will see all them Iwes’ Madame Curie they .

]
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‘will not meet every day.” And if they do not meet Madame Curie -
in our classes, or Willa Cather’s archbishop and singer, or William .
Gibson’s The Miracle Worker or even James Herriot’s humorous
¢ vet, they are unlikely to meet them at all. More important, we
*  won’t be meeting them ‘either. Angd it may well be that the great-’
est value of a serious attempt at teaching English with an eye to
. the possibility of meaningful work and vecation would be the
rev1tahzatlon of our own work gnd.a rededxc&tlon to our own.
vocation. "+ . . . :

. . .

.
« . a

'Note * :
’ . _ _ : K .
1. John Dos Passos, U.S.A. (New York: Random House, 1937), pp. 430-
33. \ . o -
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Stlmulatmg ertm e
-. Through Job Awareness -‘ ‘

AlanMcLeod ‘ o . T
Virginia Commdnwealth Umversxty &

From their excursion into the business community, the author

. and a group of English teachers discovered that many of the-
* general skills and attributes employers consider important parallel. -
the skills and aftitudes we try to teach in the language arts class-
room. As a result of this invesfigation, participants derived a -
, lengthy list of ideas for wmting as it is related to jobs and the
community. .

What does the business community expect of prospective em-
ployees? What resources in’the busmess community might be.used
for instructional purposes?- What ‘might be done ‘in & secondary
- school classroom to enhance student success in seekmg and retain-

" ing jobs? These were three of the questions twenty-one teachers

and guidance counselors and one university professor posed during -
‘a recenttips€rvice program: Our’ mvestxgatmn led us to local ahd -
. - national inaustries and businesses, a scxence eum, a spider -
museum, the Felger. Library, and many oth ations. In the
process we discovered a number of possxblhtxes for wntmg expen-' i

énces, field trips, and career ediétion, .
Participants were continually amiazed at how well they were

‘received by the business community —a community which was -

"_"mpressed that teachers would maké the effort to explore how

.. businesses. function and what attributes. are. important in seeking.
o employment We found many of the expectat.lons of business were

pertinent to English classes. Those responslble for. hiring stated
skills aid attributes they desired in an applicant, including the

abmty to spell conventaonally, punctuate approprmtely, and awrite

»

This - article’ was orfginally publmhed in the Englwh Joumcl, vol 67
. {November 1978), pp. 42-43. Copynght © 1978 by the National Council of
. Teachers of English, Reprinted by permission of the author and publigher, =
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sentences in which subjects and verbs agree; ability to write -
legibly, follow directions; pay attention to details; ability te com-

* municate clearly orally; and accpracy. Also given considerable im-

I : ‘portance were attendahce, including limitéd tardimess; ability to

- " work well with others; attitudes and mannerts; pride in work;
appropriate attire; demonstration of respect; willingness to accept
responsibility; promptness/punctuality;” realistic ~expectations
about the type of job for which * one ‘qualifies and its pay scale;
computation ability; knowledge of previous work -experience,
jrcluding dates of employment and employers; a sense of how to
participate in an interview; and reliability. -

The more of these skills and attributes one possesses, the
greater the) opportunity for being employed. While the subject of -

_ “grammar” was mentioned in several interviews, no one used it

in the sense of nomenclature or the identification of noung and
participles. What was stressed was subject-verb.agreement, usage,
“and thetahjlity to express oneself clearly. These are matters which
may be addressed in various ¢lassrooms, as are hints to'successful
job seeking: altire, manners, interviewing, punctuality, realistic -
expectations, and so forth. e -

At the end of the experieng® one teacher ¢oncluded: “We
found ‘Qut that first impressions are important and gocial grac
still count a good deal in a job interview®” Another stated, “It w
really amazing the number of employers whe pointed out that the
attitude of the prospective employee is as important as the skills -
for the job.' Still another participant was surprised that identifi-

: . cation of such items as subjects and verbs in sentences was not of
* ‘consequence (but that agreement of subjéct and verb was highly
: (_ important). Most gducators ‘were impressed,” too, with the broad
SR range of -jobs, the,skills they require, and the recognition that '
- - ... feachers can help students develop thege skills in their own classes.

. They were impressed.as well with the reception they were given
- -and the- resourcqs available .in ‘the gommunity to support the
AU . learning situations developed in the classroom. At the end of the -
- experience; the educators were identifying business, industry, gnd ‘
. community resources their students could visit as well as those -
_ which could- be-brought into the classroom. As one teacher noted,
‘It may-be that incorporating career education in my classes is not
so difficult; at least I have a positive idea of where I can begin.”
s, - One of the more important gleanings-of this experience was the
recognition of\gdditional puxpose to be given in stimulating stu- b
dent writing.“The businegs letfer achieved new dimensions in some
minds, as.did the following-oral and written activities: °

by
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Stitulating Writing through Job b Awareness . - 95

1. structuring’ mtemews in the classroom, ¢
\ 2. explonng the social and eeonom:c pay off of usmg standard
3. wnt.mg Ietters mqumng about ij possxbxhtaes;
4, respondmg to wantads in wn,tmg, L.
5. preparing resumes; -
6. completing application forms;
" 7. reading about job requirements and expectaiuns ’
8: drafting ]ob descnptxons, v ) ‘
9. writing Teports on skxlls needed ifi dlfferenﬁ types of jobs;

10. interviewing managers of bus:nesses, fmm fast food restau- -

§

rants to broom makers to poultry processors to funeral ‘

 directors to personnel officers in corporations;

| il reporting in oral and written forms on jobs s‘mdents have
" held or hope to hold;

12. qxploring the impact of one’s oral and wrxtﬁen language and

computation skills on prospective employers;

- 13, wrxtmg stories'about jobs which may not no'v( exist;

" 14. Keeping }eumals about jobs, the people met the pleasures .
-. and fmst.ramons, )
15. wmtmg autobxographxes emphasxzmg employment
16. developing edxtonals about students and jobs for the school .

" paper; >

. 17 composing letters to the edxtor of a Iocal paper éoncemmg
Jobs or employee characteristics;

. -18 wntmg plays or radxo or televxsxon scnpts set in ]ob
sxtuatlons,

19, ‘writing newspaper stones about people and Jobs. )

' 20. writing advextmement( and commercials;” - .

; 21 _developing plans and materials for career awaxeness days,
g2, draftmgtelegtams SN : : A
28. writing reviews of books aboutqobs

:24 _drawing cartoons about jobs;

-

= _25 tesearching the economy or the jOb market or the need for L

..+ different typeg ‘jobs; T. -
o 26 wntmg.abeut suceessﬁzl and unsuecessﬁxl intervxe\ys. -
e

. -




_ ¢ 28, settmgup a mock business; _ - . .

-
.
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MU 21, e_\tmg copy fqr pubhshmg, '
. .. 29. writing letters of mt_.roductxon; .
© . 7,30, writfog letters of recommendation;

' 31. wntmg responses to advertisements;

32. interviewing workers in various types of jobs, 'gncludmg'
- family members and neighbors; - "~

~

o 33 preparmg lists of items to purchése at rthe grocery store or -

supplies for a business and settmg up an unagmary checkmg
account;

34. assisting thh mventones of schorol ;upphes .

* The list could, of course, proceed with many other possxbmtxes
+  for writing, reading, listening and speaking. Many adolescents look
for jobs; others: anticipate jobs in the future; others need to
become x& re aware of job opportunities. A-focus exists for stim-
ulating student writing‘and other skills activities™- -and a contextis
set for helping s hts understand the necessity of being able to
. uge, as appropriate, standard Engligh, including conventions of
'spelhng and punctuation. Writing.about the job market, including -,
desirable skills and procedures, appears to be an important—and
: legltlmate-'*mezans, among others, of stimulating student wrxtmg
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Utxlizmg the daily newspaper, skudents in the language arts class-
*room at any level can develop self-awareiless, career awareness,
.and appreciation for wark itself and the variety of career 6ptions
- available to them. By focusing on. career education goals throygh
» the newspaper whxl%\;an* g and practicing language arts skills,
students can discover\new and important meamngs for lmg‘uage
‘arts, the newspaper, and-career education. I

~

o

prepare for’success in the real worldt\ then what better material
- . for_teaching can there be than the journal of the real world—the -
* daily newspaper? For language arts teachers the newspaper offers

- '~ an ideal opportunity for integratipg skills development in-reading,

: twntmg, and oral expressign jvith career education. .- Y
One way of dividing career education inte its various compoe-

nen® is to use the following terms: careef awareness, self-aware- .

‘ness, apprecxatxons and attxtudes, decision making, ecanomic
awareness, skills awareness, - employability skills,, and education
awareness, The newspaper can be used ds a teachjng material in
each ‘of these 4réas, bt its applicability is more obvious in some
t.han in others. Three of -the areas—cagreer awareness, self-aware-
ess, and appreciations and attxtudes—consmtute the focus of this*

‘article, since the possibilities for usmg t.he newsp@er in each of -

- them maly. be I¥fss readily recogmzed by language arts teachers.
-+ . The activities suggested heré’can be .adapted by language arts

* teachers at all grade levels. Repeating an activity will provide
~.students with new”information and insight because of the con-

- stantly changfi_ag content of the newspaper..
' ' : S
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If career education seeks to give student‘.s an opportumty to
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Career Awareness

As language arts teachers work with students in develdping literal.
comprehenmon skxlls in reading newspaper articles, they can cong
sciously select news. items and feature stories that explore'various
occupations, especially those that are available in the students’
jmmediate community. Once discussion about job availability has
surfaced in the classroom, an immediate follow-up is a scanning'
lesson in the classified ads. Studegts will gam practice in an impor--
tant reading skill while gathering information that will give their -
career exploratxon a sens¢ of immediate practicality.

‘Ihe newspaper can also be used'to look at the job market from,
A different perspectwe By collecting news itenis and feature
articles of both local and national origin, students can search out
“the -unusual occupations that play a part in society. These same
articles, cgn serve as a basis for developing skills in comparison and . -
contrast as students- compare the kinds of jobs and professions
existing in their community. with those that exist in other
‘communities. .-
Newspaper articles that are chpped for these activities can be-

_ comé the basis of a career file, an ongoing coLLethon of informa-
tion about work possibilities. Havmg such a career file in the -
language arts classroom not only provides interesting, pertinent
reading material for students, but it also serves as a convenient -
resource Tor researchmg questlons that will come up during a

study of careers. '
' 'The newspaper is a reflection of the state of career sex-role\
stereotypmg that persists in society today. In addition to reading
news items, investigative artlcles and edltomals ;that directly

address this questlon, there are indirect ways of ¢ ming it as
well. One activity involvés having)students scan specific pages o\f
thg.newspaper for roles that are /assigned to people and to note
. these roles. They can note whether the roles are specifically
associated with a man or a wonjan. Having accumulated a variety
of roles, they are ready to isglate those that are related to life
work and analyze this reduced list in terms of sex-role assignment.
An activity such as this giyés students experience in critical thinks
- ing and analysis as weéll ag sensitizing them to the difficulties that
may still exist for workers,who choose carders conmdered non-
tradxtxonal for their sex, Another value:in such a newspaper
research’ praject is that it makessstudents aware of any precon=
ceived sex role$ they themselves may attribute to specifie careers.
For language arts teachers a discussion based on”the results of

. -
-
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" ‘these actwmes is an’ excellent opportunity for a vivid lesson in
dxfferentxatmg between fact and opunon

Self-Awareness

_Tﬁis point brings us squarely into the second of the three aspecté

L of career edueation-—self-awa'reness To make even tentative career

choices students must be able to artxculate their own deepest
values, interests, and- abilities and be able to rela these to life
“work options. The language arts teacher, ag humanist, is in an ideal
Wtuation to promote this self-awareness in st'udents and once
~ again the news_paper provxdes a number of. timely experiences for
© such growth

For youpger students making “look at me” collages—words,
~ photos, and other items from the newspaper that reflect the

~ individual personalities of students—can be the beginning of both
. self-awareness and self-assertion. The same type of activity can be

" carried on at a more sophisticated- leyel with older students by

having them list their most impor values anid then find news

- articles and other features that support or come into conflict with
'_ those values. In addxtxon to providing values’ clanfxcatxon experi-
. ences, language arts teachers can use these activities as dpportuni-
txes or remforcmg classxﬁcatxon skills and enhancmg discussion

ues.

ther values clm'xfxcatxon activity is to have students select
pictures or names of items from the newspaper that they con-
sider necesgary to their lives and other items that they very much

want. They can write a short explanation of how_their personal

" lists of needs and wants might affect their careér decisions.

Ha\rmg, students identify articles, photos, and ads that arouse -

certain’ emotions also helps. to focus self-awareness. This identifi-

- cation can be done using a sentence-completxon technique, where -

students find information xﬁ, Qwspaper to complete sentences_
such as: the followmg Lo , , .
- ' . '
I am %urpnsed that . / > . - SR

J am relieved that .

e Iamamusedthat

Iamangrythat

Examining @artoon strips can also be an exercise in self-aware~.
. ness; \Nhﬂe usmg the comxcs to teach nferentxal comprehensaon

f'»*"’
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skills, context clue usage, and aspects of humor, language arts
teachers can also encourage students to pay special attention to
what seéems ny or poignant or repugnant to them. By watch-
ing their own responses to comics, students can become more
conscious of stereotypes, patterns- of human nature, and signifi-~

_cant cultural habits. ' ‘ .

By encouraging students to follow a controversial issue through
an extended period of newspaper coverage, language arts teachers
can nurture the critical ability to examine facts in relation to one’s
own values and to make decisions that are h.naintelligent and

ethical. Students can clip all the information they can find on a
subject and analyze the material for points on botH sides of a con-’
troversy. It is the teacher’s responsibility to make sure that all
forms of information are included whether these are news stories,
editorials, cartoons, or advertisements. After analyzing the infor-
’mation in light of their own galues, the students are in a position
to make decisions about the issue. Here again, .language arts
. teachers play a significant role in_ helping the students articulate
g ' that stand. - ~ . L S
- When students have been together awhile, they can see how well
‘they have communicatéd themselves to their classmates by making
«“]ook at me” collages and leaving their names off. Then the class
.can to identify which collages belong. to which_individuals.
Follow-up discussions can examine those aspects of the individ-
ual’s’ personality that are readily apparent, those that are less
. obvious, and to what degree studéxts have communicated these
aspects of themselves. - P e
SO Reacting to advice given by syndicated advice columnists also ;
gi tudents a change to form and expsgss their own opinions on
co porary problems. Similarly, syndicated opinion columns. -
- fro e op-ed page and letters to the editor provide tépics of
interest and importance to -students in collecting, fprmulating,
supporting, and defending their values and beliefs. .
" There are other newspaper-oriented experiences that create
' thought-provoking situations for students.

. .

. Have students select a person in the news whom.they con-

- sider to have heroic qualities. Involve the students in class

Vi discussions ‘about the qualities they congider heroic, the
contemporary people who possess those qualities, and the -
opportunities in modern life for demonstrating heroism. .

Encourage students.to look ‘for examples of heroism asso-

ciated with professional life. Try to discover if they perceive

. certain careers as being particularly heroic. g

- - . s -_\-'.‘.ﬁv‘f
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_Hgve students wrxte newspape;: C:Ids “to
is idéa by having them create B thficla
mphy’ ads or by having thetn put tog er

appear in different sections pg“ the, t%f’ ?aqh reflec
general content of those sectxons .

Assign stidents. the Wrxtmg }' 3 ariesﬁ"-thexr ow‘x To
1 L i

encourage an outlook toward a.fu , Have them Wnte ohe

obituary that mxght appear Jﬁ. ‘e' | ehed oday ar another

‘that they would like to h‘ave a hey 'die.whe ;p are

ninety years old. Dmcdsq l tnts the phrt pla

by careers in the sec/énd obztu ve them conside ;to

the nexpdgcades of their hm*shaped
er. they unagme themselvgs having

what extent™hey see!
_ by their careers, w\h,"

several careers dux?ng«
‘ obxtuanes reflect possible csu‘eers

In which the imagj i
" Make a “winneys dnd Igsgrs”c bulletin board- in our class-
plew with .items clipped frorr}

room that students- can
newspapers Théy can* ¥ Iuda examples from news stories,
features, ads, o#mjg stfips#nd business and sports sections.

Use the bulletm’ argf to initiate discussions on Mudents’ - :

conceptions of nnergqﬂnd losers”—the causes, the bene-
fits, and the side ect.s' ' L&mmng or losing.

Have students

can 1dentxfy and exp &Jge reasons for then: selections.
I S OO : 4
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, Apprecxatxons and Attxtudis‘ )

" As students become kj,:pwledgeable -about the work that is avail- .

. able and more attuned to fthexr own values and interests, they

begin o develop appréci txtﬂxs and attitudes about different kinds
of work. Here agam ’Ian age arts teachess will find thé newspaper

_a pertinent, t.xmely so e\ for enhancing this development Start-
- - ing with the percep of the work world that students already ‘-
* hold, lan jtan lead brainstorming sessions on the &

reasons wh plef kﬂ yond sheer financial survwal what do’

" . pebple expect from th ir qus‘? When Students have compiled a list
- of reasons for workmg, they can reexaniine the newspaper articles

"they have collected i in the camer fxle/ for mdlcatlons of what jobs™

best meet vdrious need;s
- Anomer*mteresmlg way of lookmg at the n‘éédfulﬁ]lment b
C o . a : - . '. .

N
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u‘ lives, and if theve are other ways -

OMic strips about themselves. Or let _
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?&spects' of .careers is “to an&ily_ze the comic strips.‘ F'_irst, have stu-

..+ dents divide the comics info those in which ¢hé main chardcters

-+ have careers and those_'ifx which a careér is not evident. Discuss the

... degree.td which the career-Onented ‘characters-are integrally in-

4 ,-’,é-yqlve'd in their jobs. What satisfacttons and frustrations do they .

| Sebm ta derive Trom their careérs? What aspects of thie'job world,

. are exaggerated ot unfealistically portrayed in comic, strips, “and ~
~why are these projections put- forth as humorons?. What does the
presence of carger _iden@j"ficatip in comic strips say-about the part '

- careers ‘play in people’s lives? What- attitudes ara generally ex- -

SR : pressed toward jobs?' L. 7 T o : .

v\ !¢After the .comic pages, students can progress to the real world

L . of the news and feature pages.of ‘the néwspapér and perform the |

.~ " same kind of analysis. Many Téatun articlesare written to describe .

people in ‘unugdal professions- or peoplé who have~added new .

~.dimensions to familiar jobs. Often these articles spgk specifically |
<. to the benefits a person pexceives in a career; in other instances,
+ these-benefits‘are implied. Far language lrts®eachers, such stories
_provide’ an opportunity for sharpening ‘literal and - inferential
~ comprehension skills while gensitizing students to the satisfactions

T ‘ " . that can bé derived from different careers, )

-

Feature articles-frequently detail a person’s involvement with
. hobbies, and examining these gives rise to two adgiitjopal"consider—
. ations for students. First, students&ln be encouraged to thiAk
< - about the range of their own interests, whether they havé hobbies
to which they will want to devote lgrge blotks of time, whether
_ their careers will have to provide them with money to support .
. - costly hobbies, whethér a hobby itself can become a-money-,
making project.; The other consideration is whether a hobby is~
.. rewarding and important enough to make into a career, a focal
point of the individual’s work world. S o :
An alternative way of doing.this type of analysis is to read news . .
and feature articles about what is important to people outside of . -
their caréers, to identify the walues and interests in these .non- '
. . career ' activities, and then to match up the newsmakers with
. careers that might fulfill some of the same criteria: A variation of

Y

T . this activity is to have students select fifteen jobs listed in the

_ . ; . classified ads and list as many benefits as they can for &ach job.
. "~ Going one step further, studentd can select the one job' in fifteen
o that offers the benefits most éignificant to them.

~ -Thé ways in which careers are perceived by those other than the
, irgdivi’duals(virho hold them are evident in many newspaper items.
' “ditorials, letters to the editor, columns, and feature stories all
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from tiine to time carry observamons and opmxons about dxfferent v
careers. Identifying these ﬁthtudes comparing them with one’s.
- owmy and' checking vut the accuracy of them will help to develop

o students’ critichl and evaluative "thinking' skills as well as make

them aware of their own feelings atfout the atfitudes of others.

- . Here is the' place where students can examine the degree-to~
- which their, personal careey choices are impinged upon by others’’

opinions. Does bemg a doctor or lawyer appeal to one student

. only because everyone else in the family. is in‘one of these profes-
. + ‘sions? Is another student ready to give up the dream of owninga -
.- 'greenbouse becayse ds see ®at as a strange ambition? Lan- .
‘guage arts teachers can help students t0 be conscious of society’s .
influence so that they can make career decisions based on. the ~

. greatest possible self-awareness.

- Another aspect of appreciations and attxtude&he’s’ in helpmg

. - students see the valué in careers othet than those that are of
' ‘personal interest to them. The newspaper can be the source.of an

interesting activity along these lines. Over a peériod of days stu-

‘ .dents can’ collect newspaper stories in which a particular kind of
- work is central to.the importance of the story. Students canthen

pick a few of these stories arnid write their own news items about
the imagined elimination of the career and the implications that
this elimination would have for their society: What, in fact, would

,—»h»appen to the world as we kfiow it'if scuba divers, sttéet cleaners,

© or sign painte¥s suddenly were no longer workers in our society? .

- Students can also use their inereased familiavity with journal-

~ istie style to intexrview people in _their lives about work and write
-~ feature and news articles about “the personal aspects of different
~ kinds of work. Besides giving students practice in interview tech-
" niques and factual writing, this activity provides them with first-
- Hand information about the satisfactions, frpstrauons, and impor-
tance of different careers. These news articles can be collected in
a class newspaper on careexs and kept asa resoume along with the
- careér file, . e
: Becommg familiar with the: newspaper is a valuable langmge

arts objechve in itself. All the suggestions made in this article use ~

*the newspaper fo teach reading, writing, and. oral language skills
while ‘deliberately emphasizing career awaeness, ‘self-awareness,
and attifudes foward and’ appreciations of various careers. Lan-
, ‘guage arts teachers ‘can create many- other activities based on the
newspaper that will provide their students at every grade level with
both " practical :and humamstxc skﬂls in all areas of- career
educatmn. . .

v
-~
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the role ol ‘in human lives. Because-of their easy resdablhty,
their empligiis on timely themes, and their potential for identifi-
atidn and response, they can 'nlso remforce a variety of basic
- career education. concepts B
. :Q . . ' _ ) , . -
. In the last few.years a gregt many language arts teachers at the -
.- middle and high school Ieve bave responded to the call of career
“education advocates by agreeing to teach work-related communi-
- cation skills, such as those required: in interviewing, writing resu-
" mes, completing application forms, and so forth. At the high
.. school level, En lish teachers have long been willing to offer-and
' teach courses i business English or votational English and tq
- participate annually ip such occasions as Career Day. But few have’
been sanguine about diluting, or polluting, the literaturestudy .

portion of the English program with cageer education. For some -

reason, -even though English teachers invariably list “‘student self- -
. understanding” and “understanding of the human conditxon” ag .
= goals of the teaching of literature; it seems a‘saenlege to many to

- integrate career education and literature study..

-~

Yet, these two disciplines are & natural combmatmn, for a great - -

" deal of literature treats the subject of work and. treats it with a
depth and breadth not available through other means. The kind of
work a liferary character does is not always a crucial factor in the

~ artist’s representation of life, but it often is. Throughout thé his-
.. tory of literature, work asa concept has been featured prominent-

. .ly as a concemn of the literary artist, and the work ‘of individual

. characters has regulaxly been shown to shape a character as well as

to be shaped by thut character’s human values, personal traits,

s 0s
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: and ne.eds From Ghaucer 5 pxlgnms to Hawthome s scientists’ and

- - and clergymen from Shake’speare s rulers, merchants, and warriors
’ 1o, Melrille’s seamen, scriveners, and lawsfers from Wordsworth s

« Michael to Steinbeck’s migrant workers and’ laborers.of all types,

.=, ., -from Drexser and Crane to Afthur Miller and Tennessee lehams,

Ut from\Walt. Whitman to Harper Lee, the"worlk characters in lxtira-

* ture do is important, in varying degrees to the kmds of ‘people .
_they are. Likewise, characters have umqué qnpagts on the kinds
.of work they do. . '
" This iateraction .can be exploxed by kn0wmg workrhg- individ- .

uals infimately, but how many’ individuals can one know “well '
.enough 'to gain the’ depth and.breadth of uaderstandmg desirable
in learning how work of any kind affects the humanness of the
person apd how his or "héwhumanness affects the work? Probably
very few. Through reading and discussing hterature a student can,

¢ gain a deeper understanding of this important but neglected aspect
- of career education. This kind of knowledge is not factual in the

. ‘way that much -career education knowledge is, such as salary
projections or specific job skill requirements. It is, however, sig-
"nificant to all students, who mu,st- consider themselves as human -
beings, whether their career expectations- include being a doctor, o
an agsembly-line worker, or an insurance salesman.

Popular ‘young adult fiction has the same potential as more,

" standard literature, such as I have already mentioned. Beeause of -

) - their -readability, then' immediate appeal, and their potential for

TN easy 1dent1ficataon fo¥ middle and high school students, young ,

s ..adult novels ¢ould sérve us even better than standard literature
for the mtegratlon “of career education and literature study. In
addition to the imany other good-reasons for enjoying. these
novels, through them students can exploré the meaning of work,
‘the interactipn between individuals and their work, and the ;
effects of a person’s work on those around him orbher. © -+ .

For the purpose of this article, I do not refer to the so-called
career books or bmgxaphxes and autobiographies of individuals
famous in their fieldst of endeavor, though. these books may-be
both good literature and  inspirational accounts and could be

. extremely helpful in providing students with information, oppor-
tunities for vicarious experiernces, and models. Rather, Iw:]l focus
on the potential of young &dult novels, <

To.begin with, while work or careers is rarely & dommant t.heme

‘in contemporafy young adult novels, many of the books in this .

. . genre present a vanety of characters mvolved in the world of

H
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woxk...thle princxpal characters are most ofte.n adchescen}:é, not

themselves employed, they are” frequenﬂy surrounded by parents
. fiiends, other adulfs, and acquaintances who" ‘are part of the wor
- force. We' find teachers, doctors, busirtess' managers, nurses,
.. farmefs, police officefs, pharmacigts, social workeys, aveiters; .and *
- others, And often, the work these mdmduals do and the atéitudes

* thtey have foward their ‘work have a du:ec‘h beanpg on the atmmdes

" and-behavior- of the princxpa.l chatacter.

. We- fmd fér example; a number’ of psychmtnsts such d8 Dr
Berger in Judith Guést's omk«y

Hannah Greens ‘T Never Promised You a Rose Garden (1973)
* We meet- businessmen such ‘as Mr. Pete Degley in Mildred Lee’s

 The Skating Rink (1970), George Diener in Thomas. Thompson's

'Richie (1974), and 'Leo, David’s father in Barbafa Wersba’s Run -

Softly, Go Fast (1972). Teachers bf many varieties appear in these

* popular - adolescent: novela—Nzgena Green ip Alice Childress’s

-A. Hero Ain’t Nothin’ But a Sandwich (1974), Justin in Isabelle

Reaple (1976),. Dr. Donovar jn’ , -
Liss, Bright and Dark (1970) by John Neufeld, and Dr. Fried m-- .

. Hollands The Man Without ¢ Face (1973), and the array of .~

‘ beacher-pnests in Robert Cormier’s The Chocolate War (1975).
2o Itistrue that in many cases the glimpses the reader gets of some,
a workem may .be so byief that these chamcters appear flat and/or
- stereotypqd Anyope. cah imagine kow polxce bfficers gre often

" portrayed in novels told from an adolescent rebel’s point of view. ¢

A good example of this particular stereotype is the impression of -
the police a reader may get from one of Paul Zindel’s latest
" efforts, Confemxons of @ Teenage Baboon (1977)., . 7/ °
- "It is also true-that in some novels parents or other adults are
 portrayed .as so involved in their careers that they cease to- func-
" tion effectively in their other human roles, especilly in the parent
- rolé in relation to the struggling adolescent principal character.
" This is certainly the case in Glendon Swarthout’s Bless the Beasts
and Children. (1973), in Barbara Wersba’s Run Softly, G& Fast
(1972), in Kin Platt’s The Boy Who Could Make Himself Disap-
pear (1971}, int M. E. Kerv's The Son of Someone Famous (1975),
and Dinky Hotker Shoots Smack (1972), and in many-others. -

Some young adult navels feature young adults already function-~. - *-

xng full time. in the ‘world of work, Through such works as
: t Craven s I Hemi the Owl Call My Name (1973), Ronald
‘Glasser’s Ward 402 (1913), -or ‘the James Herriot novels (Al}
. Créatures Great and Small [1972], and the others), readérs get an
in-depﬂx view of the. mteracuon between individuals -and then'

.
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AL \ ) work They cap leam the meeaning of dedication to one’s work as
- well as appr the hardships and dlffxcult decxslons 'assocmted
_ with certain kinds of work, ) i~
o . In some.young adult novels both pth and theme center on the

- prmcxpal character’s struggle ‘toward a career. ‘decision. Sometamés ,

the character is helped by ddl(}lt&, but sometimes he. or she is -

. e ﬁ‘ast (1972), and Ursula LeGuin’s Very Far Aiway from Anywhere

" Else {1976). In’ ﬂns LeGuin novel, career.degision making really is -

Cox the heart of the sto.ry Owen anfx%hs‘and Natglig, Field, very
hright -seniors in high school, develop a laving %ri dship baded on

< their common goal*to “do somet.hmg chaﬂengmg and creative with

- _ » their future lives,” he in science, she as a‘composer of music.

~ And there dre novels i in which parents and other adults funétxon'

. effectively ahd happily in their work and manage to mamtam posi-
“tive and suppqrtwe Jrelationships with .the young people with.
whom they regularly interact. Think of Norma Klein’s Mom, The
Wolfman and Me(1974), Robert Peck’s A Day No Pigs Would*

" hindered. ' Seweral books that. illustrate, this theme are Béverly -
Butler’s, fot ef Gold ( 973), Barbara Wersba’s Run Softly, Go-

-
-

- Die -(1974), and’*Virginia Hamxltons M.. C. Higgins, thte Great

(1974). v
And finally, there are novels that directly question the need to
. . ' achieve fulfillment through one’s work—indeed, that even chal-
‘ lénge the value of work itself. ‘Alice Chxldresss A Hero Ain't

Nothin® Biit a Sandwich (1974) and Frankcina Glass’s Marvin and :

" Tige (1977) are just two excellent jllustrations of this viewpoint.

e Whether the impressions readers get of the world of work and
. mdxvxduals participating in it age positive or negative is really not
_very unportant What is¢mportant is that the idea of work is there

T "in a great many young adult novels, often impinges directly on -
'~ both character and theme, and asks to be noticed and discussed.
' The idea of work itself gpeaks to adolescent readers as they con- -

template their futures. Adolescents are much concerned with how

»

. " they would like to be qualifiéd for, what work will bring them the

-, kinds of rewards they seek, and how work may affect t.hem‘!!s '

. © Qfiman beidgs.  °

In addition td promdmg fertue ground for explormg work and '

its meaning te the mdxvxdual and society, contemporary young

adult novels can be a means of reinforcing certain career education

"« coneepts. ~Although the juniar high or middle S(;hOOl is. typlcally
* designated as the explordtory phase in most career education pro-

N

- they will eamn a living and, are. ready to. know what kinds of work '
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© grams, th'ére should be nothing to prevent exploratxon from con~*
* -tinuing during the high school yeats. Caréer education concepts .

_ appropriate -t6 - the exploratory phase and’ appropriate to what'

might be.communicated through literature father than through

actual work expgrience are presented ' below. Several titles of .

popula: young‘a 1t ovels are listed beneath e{ach concept - e
e Contemporary YoungrAdult Novels and Selected Caréer™ =~ o * -
| Edu%atxon Concepts Appropriate to the Exploratory Phase '

C e
.

* Cancept!-—’l‘here:sd;gmtym work. e ,\‘-/ _
. Craven, Margaret. I Heard the Ow!CaI!MyName e e T
" ¢ . Hamilton, Virginia. M.-C. Hgggms theGreqt : L, et
. Zeely ' SR

Hérriof, James ,w Creatures Gneat and Small
. Klein, Norma. Mom, the Wolfman, and Me
" Lee, Mildybd. Tthe Skating Rink :
Lipsyte, Robert. Thé Contender e o
Peck, Robert. 4 Day No Pigs Would Die ___ o Y |
- Zindel, Paul. Confessions of a Teeriage Baboon o / -

7 Concept 2—Pemans need to be recogmzed s lwvmg dzg‘mty and
" worth. - . - /
' Fox, Paula. The Slave Dancer SR - : ' '
‘Jordan, June. His Own Where - . o : '
" Kerr, | M. E.Dinky Hocker Shoots Smack - B
. The Son of Someone Famous o L
.~ Neufeld, John. Lisa, Brightend Dark  » "~ S
A Plait, Kin. The Boy Who Could Make:Humeff stappear s
_ . Hey, Dummy
. Sleator, William, House of Stairs . . B .
Swarthout, Glendon. Bless the Beasts and Children ) -’ S

: Concept 3-Socxety is dependent upos the woriz o,t‘ many peopIe
Butterworth W.E. Sum§ a erCEa:s:c Convert:b!e ‘
fCleaver Vera, and Cleaver, Bill. Wiere the Lilies Bloom ,’
Eyerly, Je&nette Bonnie Jo, Go Hope

‘Glass, Eﬁ:ankcma.Mawm and Twe S ' L Co

, Jordan, June. His Own Where ‘ ' St co

S¢ " Concept 4—-!&’0#; mwzsd:ffemnt things to d:fferent peaple -
. Glag, Fr cimMarvmandege e '
. Ketr,M, E. The Son ofSpmeane Famous o

" Lee, Mildmd. The Skatmg Rink

N S




- LeGuin, Ursula, Very Far Away ﬂom Anywhere

_ Canfer Educatxon m the English Classroom
Ltpsyte kobert The Cantender '

Wojciechowska, Maia. A Single Light -
Zindel, Paul. I Never Loved Your Mind

Cancept 5—*An understanding and acceptance of self 5 zmportant
throughout life. . .

_ Blume, Judy: Deenie -+ - et 7

Donovan, John. I'll Get. There, WetterBe Woritnthe Trxp
Glass, Frankcing. Marvin and Tige : . N
Guest, Jadith. Ordinary People e Sy

- Holland, Isabelle, ‘Love and Death and Other.foumeys N

= . The Man without Face .
Hinton, S E. That Was Then, This i Now * -
Le(ium Ursula. Very Far Away from Anywixere Else S

uf

T

Lip
- Neufeld, John. For All the Wroereasm :

. Concept 6——Indw:dua£e dx'ffer in their interests abxhttes, attitudes,
- and values. ) \

* Childress, Alice. A Hero 4in’t Nothin’ B:_:ta Sandwwh

Cormier, Robert. The Chocolate War

" Craven, Margaxet. I Heard the Guvl Call My Name

" Glass, Frankcina, Morvinand Tige .
LeGuin, Ursula. Very Far Auway from Anywixere Elge
Zindel, Paul. The Pigman

* Concept 7—Educatmn and work are mte:related

Butler, Beverly Gift of Gold Y oo
Childress, Alice. A Hero Ain’t Nothin’ But g Sandwz‘ch .
" Glasser, Ronald J. Ward 402 v

»

. Herriot, James, All Créltures GreatandSmaH AN v

Holland, Isabelle. The Man without a Face - T

.LeGuin, Ursula. Very Far Awdy from Anywhere Else - §7 .

Neufeld, John. ForAIi the Wrong Reasons e

C'oncept 8—The occupatwn one. chaoses af ects one’s toml
lifestyle. _ .

- Craven, Margsnet. I Heard the OQwl Call My Name
Hall, Lynn Sticks and Stones -

Thompson, Thomas, Richie - " -
Wersba, Barbara. Run Softly, Go Fast . oy
. Wojciechowska, Maia. 4 Single L:ght D

émdel Paul Confessiom of a Teenage Baboon - * LN R

Robert. The Contender - ) v .7

»

’
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are '-Educ&tmn‘- L Com
- Concept Q*Satzsfym}\ wardmg wark may, bnng fulfillment

_Cleaver, Vers, and Cleaver, Bill. Where the Lilies Bloom
Craven, Mgrgayet. I Heard the Owl Cgll My Name .
Hertiot, James. Al Creatures Grevt and Small ‘
~Lipsyte, Robert. The Contender - .
Peck, Robert. A Day No Pigs Would
Rawls, W:lscm Where the Red Fem rows .
R Concept 16~Such factors,a: age: sex, mce, or relzglon no longer
[mut gareer possibilities. .-
-.Blume Judy. Forever : - .
Butierworth;W. E. Susan,qnd Her Classzc Convertzbte v
" Glass; Frankcins. Maruin and Tige oo o
. Hamiltop; Virginia. M. C. Higgins; the G'reat _ : _
- Holland, Isabelle. Love and Deatk and Other Journeys e
LeGuin, Ursula. Very Far Away from Anywhere Else '
'_ D'Brien Robertc a-forzachamh

L

Ascanbeseenb aquwkglanceatﬂushst,someofﬂxecon-.

- cepts—nimbers 2, §, and 6 in particular—are so broad as. to be . 4

“unrelated to work ber se. Still, they are excellent concepts that

" English- teachers would agree.need-to be reinforcéd and can be

reinforced very_easily, -if mdu'ecﬂy, through a greaf many young

- ‘adult novels: Iﬁo not propose that English teachers present a

o young adult novel primarily as a vehicle for the inculcating of con-

- cepts or the preaching of certain value systems though- many do
~just that unabashedly on their own. * -

In the October 1978 Kappan, Maia Mertz in an article entitled

' “The New Replism: Traditional Qultural Values in Recent Young '
» Adult Fiction,” contends. that pepular yéung adult novels typical-.

ly reinforce conventlonal values and attitudes. Mertz states: “The
majority. of current young adult books that have been labeled as
controversial are not. controversial at all if the reader looks be-
neath.the ‘unconventional pdots and sometimes atypical characters. ,

Even though the books might employ characters, settings, and‘ _
lifestyles that were 1ot included in sarlier neovels for young aduits,

~ the dominant themes not only uphold but also reinforce tradi-

~ tional values and beliefs.” Amoré these traditional beliefs are the: -
- cénvictions that, work has dngmty and that haxd work can be bot.h '

_ :ewgrdmg and ennobhng
"It waquld seem foolish to avoid: the xmportance of work . in

_relation to theme and charactenzatmn when it is ﬂxere Work $an " |
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B Importanb part of ‘almost ‘egeryone’s life, and adoldscents want o
‘and-meed toexplore the idea through their own lives and thrm*gh
fiction. Where stereotypes éxist, these need to be' examined;
where devotion to careers stifle individual and famxly happiness,
questions heed to be raised; ‘where work is fulflllmg, notice must - -
be taken; where the value of work n‘.self is suspect, ﬁ;;change of
ideas and clarification are in order. . -

’I*hrough directed reading, “classroom d}scussmn and other
activiti¢s; students can, &xplore and guestion, think and dream,
compare thelr own feehngs and uncertainties’ about their prede
and futire work in the world with their fictional counterpirts

- Through young a(iult novels, they can develop self-insight and
.- understanding that Dot now available through current formal
career educatae)n programs and probably never can be
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’I‘Wo Worlds But 'One‘ -“Unive'r'ée:.‘

'- Teachers of Englishand S

" Corporate Communications

Glemn Leggett _ . - |
Deere a:gi‘Company, Moline, Ill_ix_xois, retired
I Y . [

~ As a person with extensive professional experiefice in both the
_academic and corporate worlds, the author presents a unique.
perspective on English teachers’ responsibility to be eoncemed
with the relevance of tHeir instruetion to students’ future work -
lives. The need for collaborative efforts between the academic”
and business worlds is also eonvineingly underscored. -

. e ) - ¢

mupications and about the wild of teacHers of English-gnd
thus, indirectly at least, something about the need for a more

sensible relationship between the two-worlds, so that the teaching

of English as a part of career education can be more effective.
In one of Agatha Christie’s mysteries, a leading _British banker

*is ‘explaining how he progressed from being a-lowly bank clerk to -

his present position: S .

- «Well, if I read something that is written down in English, I can
wnderstand what it means—I am _not tsfking of abstruse stuff,
formulae, or philosophy—just -plain businesslike English—most,-
.people can’t! If T want to write something down, I can wrife

- dovyg what I meen—I'vé discovered that quite a lot of people

' o that, gither!”! % ' : .

hnt suggests at least two things about communication

- skills. Fir¥the corporate world tends to move on words. Second, -

the words it moves on -aré not those written and spoken by

teachers of English language arts; they are the words of those who

'To keep things in pérépective, 'we need the rest.'of the banker'-s'e:_:phna-

.tion: *And, as I say, I can do plain arithmetie. If Jones has eight bananas and
‘Brown takes ten away from hiin, how many will Jones have left? That’s the
kind of sum people ike to'pretend has a simple answer. They won't admit,
* first, that Brown can't do it—and, sevond, that thaye won't be an answer jp
- plus bananas!'" - : ' - - e

& 2

T L

>

t

" I want to say something here about the wexld of corporate com-

—e
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. read and write business letters and reports, and those, who givé and

‘listen to explanations ‘and directives. That is, they are the words of

. personnel Jirectors, .wopks managers, markgting’resgart:hers, ac- .-

“countants, purchasing.agents, comp ers, salary administrators,

production :?ntrollers, ‘labor - negotiators, plant and product

. engineers, marketing and nianufactuyring persons of dozens of

"~ © 4 different deScriptions.’If there aré any college speech or writing

. ' - majois in_ this-assortment, they hide their identitiés behind more
- - Ipmediately acceptable kinds of train}ng.and experience. |
These facts-of the matter bother English teachets, _espgciallfy‘
composition’ tedchers. It appears to'dimihish-their importance in
the scheme of.things; their pride suffers. More importantly, they

-islike being: misunderstood. For, in fruth, the, real-world activities

that make reading and writing such cruggal skills have always been ’

3 undegstood by most teichers. They woiild like the world to know .

- phat They know. Fheir use of the “théme” and the “oral report” _
are anly com:e?ﬁent.pedagtxgical devices, "and ‘their assignients in
- literary analysis and current events are mostly reflections of their -

R own taste and training. Teachers-are sure that their bright and .

=~ purposeful students, whatever their present interests, will even-

’ tually awaken fully to the real-world importance of what has been
taught. Their frustration comes.partly fiom their inability to cut -
through teenage confusions and so speed up the waking process— ¢

~and partly, of .course; from théir continuing public image a§’
. ,amiable but rather unworldly types.- R L T
_ ' For their part, corporate communicators are also uneaw%'l‘heyﬁ

- _know that in the corporation very. few hard questions about regg: .

ing and 'writing are “fisked of threshold applicaxts, .except of’.,

AN

- seciBaries, advertising copywritets, and press or publication
L. " specialists. Other applicants are mostly judged by credentials tha{
e 7 speak directly {ofthe training and experience related to the joby,

. title itself:* A corporation simply does not hire’those talerited B
" in cémmunicatiqn skills if it thinks the jobs callgor p atiph’ %
‘-in busin€ss administration, engineering, compus ey
...  accounting. At this stage, the ability to commus¥ite is either’
' . taken for granted or is regarded as only one .of a- number of
..~ bersonal. qualities and skills being sought. Tt is ‘only after the
: . o - <

-

-

o ’Corpbx;ations, it needs to be said, are aIways ‘interésted in how well ap-
plicants. “project” themselves, a2 projection that involves in part a capacity

s to verbalize. But the judgment really rests on a whole spectrum of personal-
. . ity factors—appearance, manners, sérivusness of purpose,.sélf-control, and so
. .forth.' -~ . LR . e .. ) R N ) -
R - L Y St . L ' '
S . . . . . ) . . ‘ . . .- . . ‘.
( ) . " ) .‘.
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- | apphcants have been hlred and have gonm work that their ability
~to communicate well becomes a factor in their success,in what is
. called their upward mohxhty in the corporation. For aspiring

corporate types, the moment of truth usually comes not at. the
: bégmmng but a 'bit later, when the corporation takes a specxal '

P mterest ih the performance of poténtial future managers.-
- The cdrporation takes such an interest because it knows that no

- matter what. their special responsibility, mdnagers will spend a

-great deal of time cominunicating. Even though their ability to do.
so with precision and speed will not determine their success, it

will certainly play a part. Coxporatxons are not run by simple yes- . '

and-ne verbal decisions, any more than are academic or govern-
- mental groups. Corperate decisions are reached by procedures of
dccumentatmn and consultatidn, by prepared sﬁatements and oral .
presentations. Though politics and personal wishes may- be in-
" volved, -thesé are usually -worked into the documentations .and
pxesentatnons ‘clearly, enough to-be vxsxble, where they can be
. accounted for. Managers who are not accustomed to careful com-
" ‘munication will feel insecure with their more literate peers, and
though they may not fall off the corporate lddder, they will find

- xtsmngsabxtshaky

So it appears that. justice fmany finds its way to English teachers
_ But the justice is more poétic than real. A few managers who com-
_ municate well may give credit to their early teachers. But they are

~ exceptions, very modest liberl-arts types, with lang and amiable

. memoriés. The others tend to_tredit theif training in applied

" sciences (“it taught me how to think*), or their natural genius, or
self-study and- discipline. Several of my corporate colleagues say
they wish they had taken “more English-and speech” in college or

o applied themselves more in high school, but I regard the -
 eomm mostly ‘a8 an attempt on their part to say somethmg
- they

nk I'want to hear. Managers who communicate well bave
: educatmnal backgroundgy -that vary consxderably. If they have any-

.
v

,ithmg in common besides their experience in the corporamon and ¢

being bright types generally, it is the practice of reading a good -

. deal, with a critical eye. But this is 4 personal, temperamental -

characteristic, neither - encouraged nor dxscouraged by the
corparation. - ‘

For the truth is that, untxl very reeently, the corporatxon hss
done very little, formally, beyond recognizing the importancé of'
. . communicating well to its operating efficiency. I mean “formally”
in the sense of stmcturany-—orgamzmg itself so as to be more.

* -
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certaini than it is of selectmg emgloyees who can read and write
and speak well, or establishing programs to train them to do it.
The corporation frequently hires consultants in wntmg and speak-

. ing to help their managers. But the concemn is short-winded, the
intérest easily distracted. ‘To help with specific programs— -
speeches, presentations, panels—there is.almost always the corpor-

ation speech writer or coach (who is usually someone in public or

press relations). Though a corporate manager may say he wants

only ideas or “rough drafts” from speech writers (and though he

ay be quite -able to draft his own presentatlons), he really ex- .

pects the corporation speech writers to give him a finished prod-

‘uct. He would like to write the speech, but he “hasn’t time,” he

will say. What he means is that he can’t or_won't shut off the

phone or delay his appointment schedule while % takes the time -
‘necessary for a Jong piece of writing. An unfriendly critic would

say that he lacks the essential self-discipline; a friendly one would

- say that he manages his priorities.in a different way from writers.
‘Whichever, given the demands, r&al or imagined, on his time, ke
fihds it less frustrating to order the writing done and then hope
~ the speech codches will make it sound like himself. .

The professional corporate communicators, who know the
inherent relationship between substance and style, between
personality and expression, get ‘anxious about the propriety of-

~ such arrangements. They are aware that academic English teachers

flunk those students who put forth another’s writing as their
own; and they suspect that it is this difference that helps make
adversaries of the.téaching and corporate worlds. But if they do

suspect it, they overstate the importance. In the day-in day-out
‘operation of the corporation, the corporate speech writer/coach
is not pervasively important. This person’s. task is for special,

occasions. The operating letters, reports, and other directives are
actually composed by managers, from first-level supervisors to

“ senjor officers. .These composxtxons, which may be given' orally, E
. are summarxes or reviews of actions, recommendations for new

ways-of-going, responses io proposals, and policy statements.
themselves. Though they may be edited (diplomatically) by an

administrative secretary or assistant or subordinate, they are

mostly written by the persons who sign them. By and large, only

" these' persons have -the understanding and knowledge of the

specific circumstances.at hand to do the writing. Orily théy can

. -assemble the facts so.as to order up properly the sentences fhat
make 1 up the lett:er‘br the report or the speech .

4

-

e,

*

<



+ .-
i

——

€

English and Corporate Communications - O

. f - . : ) i . - N . ) ° : ° ‘.
. It'is’'at this point that communications tegchers will recognize -
" the reallife example of what they have been saying over and over’

. again in the classroom, where they and the corporate communica-

- tors at last stand- on common ground: what-makes the . world X

sove really is reading and writing and speaking.

The recognition by both corporations 'and-teachéré-df such & -

' common ground is not in itself new. It i rather the recent eppha-
sis given to this recognition, first by corporgtions seeking a more
structivred way to teach, or. reteach, cominunication skills; and
. second by communications teachers facing the curricular demands

L of the career education movement. The* chief problem for corpor- ° |

ations is to develop a program that will be quickly effective with
“busy employees. The chief problem for teachers is, as always,
. student motivation: how to make students see that skill in com-

munication will increase their chances for success, not simply in- -

-school or college, but in work-a-day life. What teachers have on -

" their side are’the training and resources to do the'job well. What
" corporations have, on the other hand, is the essential reguirement -
 of doing the job successfully—that is, highly motivated students, . .
- How to get the training and the resburces together with the moti-
. vation will help determine both the definition and the success of

career education in.English. .

! . e
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On. Keeplng\’ pne’s Optidns Open

" Edmund J. Farell
Univemsity of Texas at Austin
| ' “ “ < ’ .
In a highly personal and flavorful style, the author stresses the
necessity and desirability of adaptability as & goal for career
« ©ducation. Career education is implicitly defined as a lifelong
*process, not as a one-shot ‘prepanatory pmgram Many sugges-
tions are. offered for langusge arts expériences that could’ help
students leam to mﬁcipate and deal wnth change. - L.

t ) ) -t
: A ’ L : .
- - -

Persons bém intp the twentieth éenttu:y need n/exther a Bob Dylan
to tell them th\t “the times they are <hanging” nor an Alvin

Toffler to inform them that the. present ‘ot hold. Relent- -

. lessly swept into futures not of their makmg at speeds that leave -
"thém intellectually beénumbed and emotxonally e{hausted, they
. are double kin to Lady Macbeth, feelmg with her the future in the
instant and, like that unfortunate aspiring spouse, discovering only -
-7 . toolate that their “‘best-laid schemes . ... gang aft a-gley.” .
B Cqnaider: an adult in 1900 was dependent primarily on harse_
: ~ and buggy for local transportation; hgd never heard a radio ut -
viewed telévision; had never flown in an airpland or seen;a com-
‘puter; had never womn synthetic materials of been vaceinated -
against polio or measles; had not heard of quanuun theory,
..theories of relatively, or atomic and hydrogen bombs; was unfam-

iliar with Sigmund Freud gnd psychoanalysis; had never been

. subjected to a stands.rdizgd IQ test; had not attended.a sound
.. motion picture or peered through. an electron: microséope; had
 never been: treated with’ Penicillin or Am:eomycm, had not. seen &
" vacuum tube or a transistor; had not fought in or borne witness |
to two world wars and numetous not so minor ones; was: unfam-
iliar with Intelsat, Comsat, and the United Nations; had never read
" the B’town'Dec'isioh-ox heard of Martin Luther King; could not -
have defined OPEC or infelligently argued for or against nuclear
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. energy; had never hald an. automamc nﬂe, been caught speeding in &
aradar trap, or aimed & laser beam at anyone Yor any reason. .
~ In 1900-the avérage citizen sged twenty-one had appmmmatel '

oo elght years of education. During those eighf years, no class‘time -

- had been given to discussions of the civil rights movement, the ¢.

" women’s liberation movement, the American Indian movement, :
la raza, or black nationalism. Not yet matters of educational:im-

. ‘port were-such phenomena as agribusiness, DNA and RNA, walks

- on the moon, "transmitted picéthres of far distant planets, divorce -
rates, single-parent households, 'legalized abortion, artificial

" insemination, in vitro fertilization, mtematxonal tourism, bixth- -
control pills, intrauterine devices, .vasectomies, brain implants, -
-transplanted kidneys or hearts, socialized medicine, ' legalized
pornography, double-digit inflation, mind-altering- drugs, -elec-
tronic, surveillance of citizgns, neutron bombs, military-industrial

b complexes, multinational business - conglomerates, hand calcula-

. tors, credit-card industries, ecumenical ijovements plomshc

+ -recognition of China, or SALT agreements. M?

.~ " As one bom into times somewhat quieter: than the’'present, I
. was privxleged as a youth to find no shortage of. work or of jobs.
My brother, my sister, and I were responsible forna cluster of
chores, some required of each of us daily (“Pick up your room

- and make your bed”), some ‘assigned on a rotating basis (“Clear -
the table and do the ‘dishes,”” “Serub the kitehen ﬂoor,”_“Dust the
front room’’), some determined by -greater strength or af least
lesser susceptibility to hay fever (“Cut the lawn”). The -work T
did around the house was work for which,I was not paid, at least,
not directly. It was the contribution each of us children m&de to

B the maintensice of our household ang family. .

- The jobs I held outside our home were numerous, and the in-

. come they provided went'to buying my clothes, supporting the ..

* household budget, and furnishibg me a modest alfowance. By the

. timé I was twenty-three, I had had experience as & prune picker, -

. pin- setter ‘bellhop, stock  boy, warehouseman, clothes seller, .

© brewery worker, disbursing storekeeper in the U.S. Navy, and -

" census taker. I have muscle memory of kneeling on clods undera

- burning sun and picking prunes until I was toe, weary by mghtfall '
to lift-my forMfor dinner. I know what it is to unload boxcars and
shift freight by hand truck, and to Jump in and out of the dusty

| pits of bowling alleys and hand-set pins with indigent winos on

- 'both. sides of me. I havg had beer bottles explode in my hand

: after they had been weak ned by the heat: of the pasteurizer, énd
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. R
as. a'census taker I was both sexually proposxfxoned and threaten—
: ed with my life.
- " The work I have done; the ]Obs I have held, have enriched’ my o
& days and, F would like to believe, my teaching. But always-‘as g
youth I knéw_ that the work would come to an end in time, that
_ . the jobs were responsihilities of the .moment, means to some’
(—' further educational end, naf lifetime-commitents. '
' On the whole& my short~ view has served me well Orchards
L in which I once pickéd prunes have long since béen leveled for . -
"~ housing tracts; bowling alleys and brewery rooms are now auto-
mated; hydrauhc equipment and crated goods have dxspfaced»
_thousands of whrehouse workers; and census taking 1s at best an
infrequent occupation. _
= -Through no fault of their own, my nine and eleven-year-olq
_sons are deprived, for they have the possessmns of affluence with-
. out the sense of satisfaction that comés'from making significant -
\r contributions to the running of a household and from\gaming
- ;money regularly from )obs held outside the home. Though my
wife and I Have assigned. them chores, eleciricity and gasoline
make " mockerxy of much of their labor: like most of mid-class . '
America, we have dishwasher dryer, vacuum cleaner in place
of carpet sweeper, gasolihe-powéred lawn mower, and electrically
charged Weed Eafer. Both unions and age deny my children the_
‘kinds of employment once available to me. Unfortunately, one .
learns little about thd dignity ,of work and the pridg that accom-
panies a job well done by bemg told to stack plates in the dish- .-
washer and carry out the garbage daily.
e I endorse any movement that inculcates.in young people ap-
L preciation for the work. carried on by others and-esteem for the
work they themselves undertake, If the movement can arrange for .
them part-time jobs for pay, so much the better. In fact, if Ihad
. my way, every student—male or female—would learn the skills
" hecessary for running a household.as well as those necessary for.
becoming initially. employable. In recent years, I have concluded, . :
perhaps simplistically, that the war between the sexes is one
" precipitated largely by fear: because they have never learned to
... cook, run washing machines, buy. groeeries, and get kids off:to
»  school, most husinmgx grow wihealthily dependent upon - their
. wives and harbor pressed fears of desertion through death
* . divorce; because they have not been on the labor market for yea%
. - and regard themselves as unemployable, mdny wives come toview - :’
their husbands as “sole brea%wmer” and share sxmxlar fears of |,

..
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bemg left alone £ cope. Any human reiauonshxp in which mdmd- -

*

*uals do not feel adequately self-suffxcxent to survive its tenhma-
- tion with grace is a relationship in trouble, one in which anger—

* not always suppressed——can be found ‘at the. core. As therapxsts(\

attest, two strong I's make a strong we:

~'While I favor students’ having both book and hands-on know: *’

Iedge about the world of .work, while I. want young people.to

- master the social and academic skills necessary for.their becoming
employable, while I “Wwant members of both sexes to féel com- .
'~ petent to take charge of their own lives, T do not want sechools to.

- ‘foster the notion that the individual, the society, or the world
“has been,is, or ever will be in stasis.’ :
The first job held is rarely the last held Jobs come and 8
according to the vagaries of the markét‘place and advances in

" technology. Fifteen years ago, t Vepn reported that auto-'-g_ &
matic elevators displaced 40, 000 evﬁor operators in New: York’

. City alone, that new, eqmpment in the Census Bureau enabled 50

. statisticians to do the work in 1960 that reQyired 4,000-in 1950,

. that.the check-writing staff in the Treasury epartment had been
reduced from 400 people to 4. ! Thirteen years ago Amold Barach

. pointed out that in less than ﬁfteeq years, 3,000,000 workers

*had béen replaced by machines in coal mines, over 130, 000 had -

_been made . surplus. m steel mills, and that 10 men, using autc- -
mated équipment, were able to do the work of a prevmus 400 in

producmg auto moter blocks. : I
Students need to learn to antxcxpate changes, in both themselves

' and the ndture of work, which may occur over the span of their -

hves, futther, they need to learn what resources are available
_should 'they desire to alipr the pattemn of either their employment

~ or their leisure-time activitjes. In English classes, students might
. read and- discuss traditional and. contemporary selections, fictive
. and nonﬁxctave, in’ which work and its effects on charactexs’ lives |

..are “prominent concermns. (Dxckens, Lawrence, Orwell, Hardy, -
Flaubert, Blazac, Cather, Tolstoy, ' Twain, Howells, Melville,
Norris, as well’ as Studs Terkel, Jules Lester, Tillie Olsen, Ernest

Gaines, Sloan Wilson, Harriet Amow, Oscar Lewis, Maya-Angelou,

- John MePhee, Eve Curie, Roger Angell, Harvey Swados, and Agnes
" De Mille fainfly suggest how widely one could range.) Students

©  might also. read and discuss speculative fxctlon—-dystapxan and

utopian hterature, since fiction and ‘science fantasy—for the
unagmatwe insights into possible futures of the society such litera-

ture. offers To encourage them to create worthy goals for poten- - '

.’.
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tial socxetal futures, students might be divided into groups, each of
“which is responsible for planning its own Amencan utopia.
"To help them perceive themselves and the society as being in
continuous process, students might be’ ‘asked to describe in detail
: - what they anticipate to be a typical day in their lives at ages
.~ thirty, fifty, and sevengy-five. Similarty, they might be asked to - °
‘ assume that, at age sevénty-five, they ¥e to respond to a grand- .
. child’s request to describe the most important events in their
lives. To help them appreciate some of the responsibilities borne
by persong in different walks of life,.they mxght be invited to role
- play via the followmg kinds of asmgnments

L a. Assume that you have decided to campaign for loca.l mayor.

. Write a statement describing what you intend to do to im-
-~ .- prcive your city. - '

oy ) b Assume that you are a medlcal doctor and that three of your

' ' - patients have a terminal kidney disease. You have a machine
avajlable for the dialysis of only one person. Discuss- the
criteria by which you decide which patient shall live.

c. Assume that you are a teacher and that you discover that one
of your favorite students has been cheating regularly on tests.
" Qutline the proeedures you would take to alter the student’s -

/d behavior.

Assume that you are an elect.rxcxan "and that you have been
told to install i new homes wiring you believe to be defec-
tive. If you challenge your employer, chances are that you
will be fired. If you mstall the wiring, chances are that even-
tually a home will burn. You are not sure .you can get

" another job, and you need mopey. Descube what you would -
do and why you would do it. .

~ But enough. Within an English class, opportumtxes appear Tlimit- -
" less for increasing ‘'students’ knowledge about the world'of work, -
" for expanding their imaginations by engaging them creatively in
- . their own possible futures, and for having them empathetically
I endure the responsibility of making the kinds of work-a-day -
' *decisions that confront individuals in various cccupations.  * ,
What stu ents should receive from counselors and other
teachers is information about the opportunities available to con-~
tinue to grow intellectually a@nd emotionally regardless of their-
I initial occupations. Self-determined programs of home reading;
' extensxon courses, universities without walls; nonresidential col- ..
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Ieges. diverse late aftemoon and evening progr&ms, both academxc

. and cultural, on local campuses; videotape and sound casseftes for’

home viewing and listening; programs on compuier, courses spon- -

.._sared by businesses and mdustxxes—-mynad are the ways one can '

contintie to learn,
Because I sputtered my way mto Enghsh tgachmg after & num-
ber, of false starts, I balk at encourdging any young person to make

.a pnematum closure on a career, particularly sinceé every vocation, "

~ including that of English teaching, undergogs ‘constant if not
“dramatic change Now' post-fifty; I.feel that.I am still learning,

7 still becoming, still denmus of keeping Y | options open, still

unsure. of what I may be tomorrow, next week, next year. May it .

« 'al\‘_*ays be thus—for me, for you, and for those we teach.

. 1 Grant Venn, Man, Educatzon, and Work (Wss.hington Amerm Coun-
¢cil on Educ&tion)

Al

2.. Anold Barach, “Changing Technology and Changing Culture,” in

- Automation, Edycation, and Human Values, ed. William- Brickman and

Stanley-Lehrer (New York: School and Society Books, 1966).
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Reta F. Broadway is"Fie,ld' Repres'exitativ'efdr the Newspaper in Edutation .

" .. Program at The Courier~Journal and The Louisvillg Times.dn this position, .

she serves as a consultant to teachers who use thé newspaper in their class-
rooms. She has tgught social studies, reading, and English in bath middle
school and high school. She has developed curriculum materials for teach-

" ers who wish to use the newspap¥r to help integrate career education con-

cepts into the l_;'enching of their subject. '

Dorothy. C. Davidson is Associate Commigsioner for General Education in the
Texas Education Agency where she has been employed in various positions
~since 1954. Davidson represented NCTE at two natiomsd conferences on |
| career education in 1974 and 1977 and chaired'a preconvention study’
group, “English Language Aris and Carper Educationt” at the.annual
NCTE convention in 1977. She is a co-author of the essay, “Carcer Educa-
" tion in the English Clasroom” in the book Career Education in the
Academie Classroom. She is an active member of IRA, NCTE; ASSEARS,
and ASCD. - - o

James S. Davig is-a Specialist Consultant in Secondary Language: Arts and-

Reading at the Grant Wood Area Education Agency in Cedar Rapids,
Towa. A formet high school and college teacherof English and an English -

* - educator, Davis has been active in both the Missouri and Iowa affiliates of - -

NCTE. He is currently the president of the Iowa Council of Teachers of
ALAN

" English snd is sctive in national level activities of CEE, CSSEDC, and

Mildred A, Dougherty, & former secondary and college feacher of English,

has been an English and reading supervisor and curriculum consultant for
. the Jefferson County, Kentucky, Public Schools since-1966. The Greater.
. Kertucky Council of Teachers uf English recently honored her for hex

" “gervice with the establishment of the Mildred A, Dougherty Award fox the

‘Outstanding Communicator in Kentucky. In recent years, Dougherty has
Been involved in. curriculum consulting and textbook. writing and editing

+ and has been active in KCTEyGLCTE, NCTE, and IRA. Her involvement
in career education began wien she was one of five persons ‘to represent .

. NCTE.at the conference, Career Education for the Academic, Classrdom,
_held at the Univemity of Maiyland in December 1974. She cosauthored .
“Career Education in the English Classrooin,” which became an essay in
the boak produced as a result of the conference, Career Education in the

Academ&; Classroom. . - - _
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Marjone N. Famer, a member of the NCTE 'I‘ask Force on Career Education,

is a former middle school, High school, and college teacher of English and
ap English’ educator. Past president of NCTE (1978-1979), she has been

 - ‘active in NCTE as well as IRA, ALA, 'ASCD, and SCA: She has served

., many educational associations, agencies, and projects as a consultant on

madmg, compaosition, and literature. Farmer was otie of several persons to

repreeent NCTE at national conferences on cateer ‘education in 1974 and

1977, and she is co-author of the essay, “Career Education in the English
: Clmoom,” in the book Camer&ducatwn in the Academzc Classroom.

i Edmund J. Farrell, 2 former secondary md college teacher of English’ and an
. . English educxtor, is currently Professor of English Education at the Uni-
- .versxty of Texas at Atistin, A member of the NCTE Task Force on Career
' 'Education, Farrell is also a past president of the California Association of
* Teachers of English and & former Associate Executive Di of NCTE

(1970-1978). He has served on numerous NCTE committees gnd conunis- -

sions, including the Commission on Literature and the Executive Com-
mittee of CEE. He has written and edited numerous English textbooks,
" including his latest works, Purpose in Literature and Arrangement in
Literature. He has published over 33 articles in national magazines and .

journals, and is the author of Deciding the Future: A Forecast of Respon-

- sibilities of Sccondmy Teachers of En\ghsh, 1970-2000 A.D

Marjorie M. Kmser the editor of this book, is cun-ently Assxstant Profes-

* sor of Educatmn at the Univemty of Louisville and a member of the

" NCTE Task Force dh Career Education. A former middle school and high

school ‘teacher' and, supeérvisor of English-{eachers, Kaiser is .ective in

KCTE, GLCTE, and NCTE. She is éurrently a member of thy NCTE .

- Committee to- Revxse Books For You: A Booklist for Senior High Stu-
dents. Kaiser's research and publications have focused on the suhjet\
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