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This bibliography has buen compiled as part ol a continulng sciles deslgned
to make in[ormatjon on ro]cvant dissertations available to users of the ERIC
Monthly {asues 01 Di§se1tation Abstracts lnternational are reviewed

{fn order to complile abstracts ol dissértatlons on related toples, which thus

system,

become accessible in searches ol the ERIC data base. Ordering intormatlon
for the dissertations themselves is included at the end of the bibliography.,

Abstracts of the following dissertations are Included in this collection:

‘ .
Alloéﬂ/l,ina L.usk .

THE EFFFECT OF READING PREFERENCE ON
READING COMPREHENSION OIF LOW SOCIO-
ECONOMIC HIGH SCHOOL STUDENTS

Bjurstrom, Dixle Potter

AN INVESTI&ATION OF FACTORS AthCTv
ING PERSONAL INTEREST READING PROGRAMS
IN SELECTED ST. LOUIS‘COUNTY SECOND- .
ARY SCHOOLS ‘

Carroll, Booker Theodore
EFFECTS OF DIAGNOSTIC-PRESCRIPTIVE
TEACHING ON THE READING ACHIEVEMENT -

"OF EIGHTH GRADE STUDENTS IN AN URBAN

JUNIOR HIGH SCHOOL

Coul ter,*Mary M.
THE OPEN CLASSROOM: A COMPARTSON OF
TEACHING EFFECTIVENESS IN THE OPEN
CLASSROOM AND. THE SELF-CONTALNED
CLASSROOM IN A JUNIOR HIGH SCHOOL
READING PROGRAM -

A
Edwards, Patricia_hnn
AN INVESTIGATION QF ENGLISH TEACHERS'
KNOWLEDGE OF READING TECHNIQUES AND

~ THEIR OBSERVED THACHING METHODS

Kenyon, Gloria H'ghland

A STUDY OF RELATIONSHIPS OF STUDENT/
PARENT PERCEPTIQNS OF STUDENT READ-
ING INTERESTS AND HOME READING
ENVIRONMENT '; .

Larson, Richaqﬁ Henry
AN EVALUATION jOF THE PAPERBACK PACING:
METHOD IN IMPROVING READEING SPEED
AND COMPREHENFION  ° o
o

Metty, June Inez Kilpatrick

A STUDY OF 'l'!lli EFFECTIVENESS OF TWO
METHODS OF TEACHING BEGLNNING READ-
ING SKILLS TO SECONDARY STUDENTS

Mutter, Davida Warrington

A POYCHOIfN(UIQTIC INVISTI(ATION or
THE INFLUENCE OF PRIOR KNOWLEDGE ON
THE ORAL READING MISCUES AND-COMPRE-
HENST O SELECTED HIGH SCHOOL
SENIO&YSJ

Olgson, Kay Korte
THE EFFECTS OF TRAINING IN VISUAL
IMAGERY ., ON READING COMPREHENSION

‘Sanders, Olivia Harris \

THE DEVELOPMENT OF PRINCIPLES FOR

‘ORGANIZING SECONDARY DEVELOPMENTAL

READING PROGRAMS IN ALABAMA

Simmons, Edward Bepedict, Jr.

THE TNTRODUCTION AND ANALYSIS OF THE
IMPACT OF A DEVELOPMENTAL READING AND
STUDY SKILLS PROGRAM AT A SMALL
SECONDARY SCHOOL

Waltexy, Mary Lorraine
READING AND STUDY NEEDS ASSESSMENT 1IN
THE SECONDARY SCHOOL WITH RECOMMENDA-
TIONS FOR IMPROVEMENT

‘wétkine, Maxrley Wayne

MODIFICATION OF SUBVOCALIZATION LEVELS
IN SEVENTH-GRADE STUDENTS WITH ELEC~
TROM¥QQ?APH BIOFEEDBACK TRAINING AND
ITS EFFECTS ON READING RATE AND

COMPREHENSEON . »



Yerger, Willlam Mark . . \
THE EFRECT OF SEVENTH AND EIGHTH ~
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THE EVFECT:OF READING PREFERENCE ON READING
,COMPHM!W!ON OF LOW SOCIVECONOMIC HIGH SCHOOL
STUDENTS Order No, 7910713

ALLEN, Lina Lusk, EAd.D. North Toxas State University, 1079,
108pp. - :
The problem of this study was to oexamine the effect of read-
Ing preforence on reading comprehension 6f”low soclosconomic
high school atudents. Subjects were 61 pa rticipanta in the Up-
ward Bound program at.a major southweslor, “university; thay
repreagnted urban high schools with high pfj)‘:)oruons of stu-
dents of low socioeconomlc status, Subjectd complaoted cloze
prooeduro reading passagoes In four gategérics: high profercnce
independent lovel, high preferenco futé(rn(lun lovel, non-ox-
prossed preference independont level, and non-gxpressed profl-
eronce [rustration level. . '
It was hypothesizod that, Itrst, there would bd no stgnificant
difference in ronding comprohension scores assoclated with
two lovols of reading preference; seoond, there would be no
significant difference in reading comprehension scorcs asso-
clated with Lwo lovels of reading difficulty: and,*third, thera
would be no signlficant Interaction of the two factors of reading
* preferenge and ronding dilflculty.

\ Rolated Mterature was roviewed In those areas: the schoma _

theory of prose comprehension (including the psycholinguigtic
view of reading), r&;ﬂng preferonce as an affective influenco
on rekding comprehtingion, and the studet of low soclosconomic
status, ' : -
Procedures involved survaying students’ reading prefer-
ences using a list of 16 reading topics identifled by subjects
In Informal discussions of what high school students llke to
read. Four prereading cloze test passages were then coni-
plated by each subject in two test sessions. The researcher-
constructed test pussages wore individualized for each subjeot
;ccordlng to reading ;ﬁfcrence a8 oxpressed In the praeferonce
rvey und reading level as determined by a standardized read-
ing test, Non-expressed preference pasgsages wore adapted
from encyclopedia entrles In the style of texthook prose. Read-
» Ing passugo levols were mensured by a well-known readability
formula. [y
Mean scores were computed for each of the four test cate-
gorles; differences wore examined in a two-way analysls of
variance. Hifhly aignificant difforences led to the rojection of
the firsl two hypotheses; the third hypothesis was not rejected,
The procedures of the study demonstrated that subjects did
comprehend high preference materials significantly better
than they comprehended non-expreiped preferonce materlals,
Also, their comprehension of indepondent level materials was

significantly better than that of frustration level matorials, val-
idating both the readability formula and the researcher’s ad-
herence to it In writing the materials. Further, there was no
signtficant diffqrence in the effect of high preference at sub-
jects’ independent and frustration levels, It was concluded that
preferenco could be a potent factor in increasing reading com-
prehension with materials assessed as easy or difficult by con-
ventlonal measures, - .
Basod op these results, it was recommended (1) that read-
ing abllity assessments include measuring performance with
. high preference materials, (2) that Instructional personnal as-
certain and utilize student preferences as foundations for read-
ing instruction, (3) that reading material not be withheld from

-

. students on the basls of difficulty, (4) that™high preference read-

Ing matorials be used In reading instruction by secondary read-
Ing and content aren teachers, and (5)-that school patrons be
made’aware of the value of free preference reading in reading
skil) developmaent,

~

Q

[ (I -

AN INVESTIGATION OF FACTORS AFTECTING PERSQNAL
INTEREST READING PROGRAMS IN SELECTED 5T. LOUIS
COUNTY BECONDARY SCHQOLS % Ordor No. 7910045

BJURSTROM, Dixle Pottex, Ph.D. Indiana University, 1979,
174pp. Chairperson: Dr. Donald C. Manlove

Current emphasts on reading programs designed for the
slow or beluw average roadgr onables students to obtaln min-
Imum reading skills. A less dramatic but oqually Important
necd I8 tha continuing growth of U‘lc,baslcahy competent reader.

- Concorn has been expressed thal schools overgmphaslze train-
ing In reading skills to the dotrlment of bullding Interest in
fondlng. .

Courses designed as personal interest reading programs
can contribufe or create an awareness of options in avallable
reading areas, provide breadth and depth of gtudents’ know! -
edge In diverse subjecl areas, ¢nhance skllls important to pro-
ductive and pleasant/use of lejsure time, provide oppartunity

«for gaining aesthetic valuea from literary efforts, and further
Increase reading skills by contlnunl.p(actlca.

An Initial survey of senlor high sc}’\oola In the 8t. Louls
'Counly areh Indicafed that only 25 per cent df these achools had
personal {nterest reading programa which permitted students
to choose thelr own reading matertial based on their Interests.

A second phase of this Investligation was undertaken to lden. -

tify the rosons and factors affecting schools® currlcular poli- -
cles as th'ey related fo the development of personal interest
reading programs. To gather data for this project, this Inves.
tigation uttlized In depth Interwlows with appropriate persong -
In a selected sample of public; parochlal, and private schools.

~  Data Indleated that all of the educators Involved jn the In-
vestigation were In general agreement with the thoeoketical con-
grept of persQnal Interest readlng programs. The rcported-—".
values for students in thesg programs as related by those edu-
cutors Interviewed thcluded: (1) learning to choose books for
porsonal Interest and enjoyment, (2) reading widely, (3) dis-
cussing books with an adult, (4) managing time, and (6) par-
ucl'patlng In a class gituation with logs routine pressure.

Many school administrators and teachers, however, wore
apprehensive about the concept of permitting schvol time and
credit for a program which allowed students to read books of
their own cholce. - They required morg apparent and tangible
activitieg structured into these programs such as written as-
signments, digcussions, tests, etc. Many achodl administrators

* and teachers nlgo expressed concern about the abllity and ma-
turlly of students toAhoose appropriate books. Therefore,
they restricted which students could enrgll in thls program and
required teacher/parent approval and direction of book selec-
tion, : !

Factors whlch contributed to the success of personal In-
teresl reading programs included: (1) adm‘lnlgtrauve, support,
(2) & competent btatbwith sufficlent preparatign tjme, (3) at-

- tendance requiréments, (4) an appropriate room, (5) abundant
well displayed materials, and (8) an adequate budget.

Factors which™contributed to the discontinuation of personal

.

2

Interes{ rieading programs inéluded: | (1) inadoquate preparation

time for teachers, (2) n poorly structured course design, (3)an
Incffectual teaching ataff, and (4) fear of pafgntal criticism
* concerning book choldes.
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EFFECTS OF DIAGNOSTIC--PRESCRIPTIVE TEACHING ON
THE READING ACHIEVEMENT OF EIGHTH GRADE STU-
DENTS IN AN URBAN JUNIOR HIGH SCHOOL

~ - Order No, 7914511
CARROLI., Nookor Theodor, Ed.D. Mulversity of Callfornly,
‘Bm‘kuley", 10778, 192pp. ¢

. Background of tho Problem

Historically, urban educators have falled to" nddress,the
acadomic needs of poor roaders attending tnner city s¢hools,
The downward trend in reading scotes, as reported for the.past
-seven years by tho San Francisco Unified School District'sg Di-
vision of Research, cloarly domonatrates this point. Polton

Junior High School in San Francisco Is a typical gituallon whore

_ Btudents enter the school reading three to four yoars below
grads level,

Bince year after year traditional methods of tnstruction have
failed to mect the acndemic needs of those students, it became
esgentinl to seek new approaches and tochniques to golve the
exlsting problem of low In-school achievement. Confronted by
this decadent slmau'on, the resoarcher was Iingplred to explore
succossful, innovallve approaches to reading improvement.

Purpose and Need for the Study

This -study was concorned with examining the effects of a
diagnoatic-prescriptive method 6f InStruction on tho rendlpg
achlevement of eighth grade students in an urban junior high

achool. The paramount focus of this Investigation was to deter-

mine whethor the reading achlgvomqm of studonts was grealer”
when the teacher had boon provided with formal\ﬂngnoutlc fn-
formation of specific skill weaknossoes and strengths in order
to prescribe Indlviduafizoed instruction. It was felt such a alud}
was vitally significant to urban youngsters who were constantly
failing gnd dropping out of school due to thelr gross Inability .
to road] In addition, vory little has been revenled regarding
the uselof dingnostic information in the correctional procass

of improyiffurban ygungsters* abilllies to tmprove theiv read- .

Ing. o

‘The Problem

The paramount problems posed by the study wore threclold:

1. Ascortalning what impact does the use of.a dingnostic-
prescriptive methiod of Inatruction have on student rending
achlevement,. :

2. Invesligating what Influence teacher solecttun has on sty-
dent reading nchievement when tho method of tnstrlivtion was

- held constant.
J. Exploring what effect class assignment has on reading

achievemant.
. 14

Proceduré (

. .
One hundrod sixty elghth grade studerets from a predomti-
nantly lower socioeconoinic area InSan Frgnelsco were selooted
to participate in the study, These students wero randomly as-
signed to elght English classes containing 20 students onch,
using a stratified sanmipling technique,
" Within six of the eight participating classes, the students-
were asgignod to elthey a treatment or control groype Students
. ‘In the treatmont groups recelved reading Instruction using the
diagpostic-prescriptive approach, while students assigned to
the, control group recelved the traditional method of instruction.
All subjects of this Investigation were pre-tested and then
pest-tasted following seven months of Intensive classroom in-
struction. ’ -

!’ln-i‘lngs

Comparisons of pra- and post-test scores on the Compre-
henslve Teats of Baslc S8kills were mnde through the usse of
mulllple t-tests and the annlysis of viirlunce tochnlque, The
lovel of significance was aset al (05 An examlinallon of achigve -
mant acores ravonled that even though inltinlly both combined
groupa were stinflacly matched In reading ability, the experl-
mental groupa exhlblled more growlh than the conl rol groups.

Concluslons ) ‘
Within the confines of tho study, the (ol}owlng ars s0mo of
the concluslons drawn: )

1. The diagnostic-prescriptive method proved to be an ef-
foctive method of teaching reading to juntor high school stu-
dents,

2. When students' woenknossas are carefully dingnosed and
approprlate malerials proscrlbed.‘(or corroectlon, reading skills

will improve.
3. 'Consistency of teacher instruction and avallability of

matorials does not guarantee improvement of studonts’ reading .

skills; dlug(\qsls of Individual needs Ia ossential to skill dovel-
opment. ) N

4, 'Teacher selestion has lttle or no effect on reading
achievement when the method of instruction {s hald constant.

-

THE OPEN CLASSROOM: A COMPARISON OF TEACHING
EFFECTIVENESS IN THE OPEN CLASSROOM AND THE
SELF-CONTAINED CLABSROOM TN A JUNIOR HIGH
'8CHOOL READING PROGRAM _Ordor No. 7918536

COULTER, Mdry M., Ed.D. Brigham Young Unlversity, 1079,
84pp. Chairman: Lynl E; Holder :

-

- The purpose of this longltudﬁml study waa to determine if

there would be any difference in the students’ reading achieVe-
maent a8 a result of reading Instruction in an open clagsroom
environmont and l;gml of the self-conlalned classroom onvi-
ronment. An analysls of varlance was performed using gain
scorea differences In reading achlevement of two groups of stu-
dents In & junior high school reading program over a four-year
perlod. '
No signi{icant diffeérence In galn scores was found for Group
1 In reading achievement in the two environments. A signifi-
cant difference in,reading achievement was found for Group 2
to tho .01 levql in favor of reading instruction in the open clasg-
room environment. There was no difference in moan gain
scores betweon male and fomale students in elther group.
It was concluded that students, when placed In an experimen-
tal rcading program_conducted in an open clasgsroom, do as
wall or better in the open classroom Bituntion ns compared to
.the self-contnined classroom situation. ‘ '

.
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AN INV}E STIGATION OF ENGLISH TEACHIRS KNOWLE DGE
OF READING TECHNIQUES AND .l‘ﬂl:.lﬂ OBSERVED TRACH-
ING METHODS Order No. 7932801

EDWARDS, Palricth Ann, Ph.D. The Unlvt{rslly,ol Wisconsin-

Madigon, Mrofessor Wayne Olto

1979, Wépp. Sapervisor,

lesearchers have assumed a relationship between knowledge
and classroom betavior, concluding. that knowledge of reading
skllls is o prerequisite to teaching students to road subject-
matior materiuly effectively. Dul few rescarchrs havo tested
the assumed relatiomship. .

" In this study the relationship between teachers” knowledge
of rending techanlquas and their actual teaching of reading was
examined through combining a knowledge -based test and obs
servation. The research was designed to answer the following

question,

.

Do teachers who differ in thefr knowledge of re.uﬂng techt
niques on the,lHughey test differ in their actual teaching of
reading--specifically in the five categories of: tenching,

. comprehenslon, vocahulary and study skills, assessing In-
dividual differences in reading, and stimulating veading \

. -

interest? . ,

hun
Four

Hughey's 54-1tem test (1976) way adminigtered to one
dred Engiish teachers in etght~Wisconsin high schools.
teachars were aclecled from each school=-the two who had ®
gcored highes! and the two who had scored fowest on the Hughey
test. The thirty teachers who agreed to participate were ob-
served four consecutive times and ‘during the same Class pe-
riod. A single obseryation sesaion lasted for an entire class
(40-50 minutes). The techiniques a feacher used within oach
80 second period were recorded on an observation checkllat
which listed spocific skilts and techniques for teaching them,
under the same {ive categories Hughey used.

A descriptive analysis of the results showed that there was

no significant difference in tho classroom performance of temch- * (

ers who scored high on the Hughey test and those who scored
low. Also, the results showed that high and low scoring teach-
ars spent Httle or no time utilizing techniques in three broad
categories (Study Skills, Vocabulary, and General Roading As-
sassment), but spent & constderable amount of time using tech-

\&qucs in the Comprehension and Reading Interest categories.

A

ithin the Comprehension eatogory, two subskilla--Ability to

Formulate or Adopt Purpoges for Reading and Word Meaning--
were utilized more rrequently than the other {our. The time
spent using Reading Interest techniques, howevm wig sub-
sfintially lowar than the time spent using Comprehonsion tech-
niques.

The results algo showed that several high nndgow scoring
teachers spent time doing activities other than te
In such cases the observer checked the category *other.” Sev-
aral teachers also used reading techniques that did not appear
in the Coding Manual. For Instance, althOugh they did not show
their students how to take notes, they stressed the imporiance
of good note taking skillg. In such enses the obgerver checked
the category *other technique.”

The major concluston drawn from this study was that the

" Hughey test of teacher knowledge of reading techniques was not

Q

useful in predicting classroom performance. Even though re-
senrchers have assumed a relationship between knowledge of
reading techniques and clagssroom behavior, the {indings of this
study suggest that there was no guch relationship. Perhaps ai
bettar way to test the relationship would be to develop specific
exerciges for teaching reading, based on the Hughey test, and
to require each teacher to teach the same exercises. Then an
observer would be better able Lo determine whether a rolation-
ship between knowletdge and classroom behavior exists.

-

ching rendlng.

- .

A STURYW OF RELATIONSHIPS QF STUDENT, PARUNT PER -
CEPTIONS OF STUDENT READING. INTERESTS AND HOME -
READING ENVIRONMENT Order No, 7916121

KENYON, Gloria Highland, Ed_D.
191pp.

University of Dopvor, 1079,

This study investigated through the use of the lown Silent
Rueuding Testy, Level 2 (Jowa Stlent Roading Tests, 1073} and
Roveonal Reading Interests and Home Reading Environment
Informalton Fuorms, the following: (1) relationships between
three hlgh school rending achlievoment groups and their parents
related to berceptions of tho students’ personal roading inter-
ests and home reading ﬂnvinmmonl (2) relationships batween
bays und girl in aach of the }lu gu groups rolated to personal

reading interests and homa reading envirenment; and (3) rela-
tionships wunong the three reading achievement groups related
to personal roading tnttrests and home readlng environment,

The research was conducted in public high schools in Llu‘c-
ton, Colorado with a random stratified sample of 92 high schuol
sophomores, No significant difforences were found belween
student views and parent views pertalning to responses on the
Personal Reading Inlerests and Home Reading Environment In-
formation Forms. There were no significant differences in the
paltern of responses amonpg students in the three reading groups .
on the Personal Reading Interests Information Form. Signifi- |/
cant differences were found in the number of yos and no re- ’
sponsas by sox of studonts In the Above Average Reanding /
Ac[__\lc;g«ment Group on the Personal Reading Interosts lnlurmn/u
tion rm with girls rgporling the greater interest in reading
No signifgrant differences wero found [n the numbear of yes nn,é
no responises on this form by sex of studenta In the Averago /
and Below Average Readlng Achicvement Groups. A signifigant
difterence was found in the number of yes and no responses by
sex on the Home Reading Environment Infprmation Form ig
each of three reading achlevement groups with glrls enjoylng
a richer homo reading environment, All,hough students {nfthe
Above Averange and Average Reading Achievement Grdup; ex-
perionced a significantly richer hume reading envivonmagnt than
did the students®in the Bolow Averuge Group, therwwerj Ro sig-
nificant dilferences in personal reading intereosts nmun;t' the
three groups.. /

. Three open-énded questions were agkod which COmp'xrcd

student and parcnt perceptions, .These included: (1) ,‘nmﬂy
mombears sncouraging reading; (2) fanily activitjas ‘ncourng— -
ing reading; and (3) current factors which constraly recrea-
tional reading, Among students In all gxoups--/\bn\?e Average,
Average, and Delow Average--Motlier was reported as evidencs
ing the groatest Interest in the student's reading. More total
family Interest was evident among students in (he Above Aver -
age Reading Achievement Group than in the other Awo groups,
Students in the Above Average Reading'Ae higvement and Aver--
age Reading Achievement Groups responded that ’!hoy were pro-
vided with reading materialg and rend aloud to hfy the famfly
members with more frequency than those students in the Below
Average Reading Achievement Group. Over half of the students
in the Above Avernge Reading Achlevement and Average Read-
Ing Achievement Groups reported homework to be the chie
constrain} I recreatlonal rending. The students in the Bélow
Average Achievement Group, however, reported television to

be the mﬂlh’ constraint In this area,
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AN EVALUATION OF THE PAPERBACK I’ACING METHOD
IN IMPROVING READING SPEED AND COMPRENENSION

' ) Ordor No. 7916856
LARSON, Richard Henry, Ph.D. Tho American Univorsily,
1979, 142pp.

The_purpose of the study wns to (ind out how a reading
coprse stressing spegd ¥hd comprohension tadght twice a woek'
for ten wooks.to ninth- and tenth-grade students would affect
performance on thesg factors as'measurod by standdndized
test scoreg. The study investigated if thero wore significant
difforonces {n test scores ol oxperimental and control groups
nfler the courso of Instruction In the paperback pacing method
of spood roading. :

The exporimental group received short loctures on various
aspacts of reading connected with spoed and comprohension

$such as regressions, eye fixations, vocalizations, skimming .

and scanning, preview, recall, memory, comprehonslon, flexi-
bility, and SQ3R. This group practiced tho paporback pacing
technique twice a week using flction and nonfiction materials,
Frequent testé were given to chock comprohension, The con-
trol group had a chanco to road some of the same flction mate-
rials but did not receive the loctures, did not take tho tests,
and did not road tho noafiction materials. For the other throo

4days of the woek the Instruction of the two groups was ident!cal

and concerned itelf with other aspects of the county language
arts program, . _

¢ research degign was the Protest-Posttost Control Group
Design, Flsher’s t formulas woro used to test differences be-
tween correlulod means as well as between uncorrelatod moans.
An analysls of covarianco was porformed on sevoeral of the test
scores. The F distxibution was used to test tho hypothesis that
the variancos of the populations wero oqual, :

All calculations on the data were made using tho Statistical
Procedures for the Soclal Sciences (SPSS) system and tho uni-
versity cohputer or using a programmable calculatqr.

The subjects for tho study were 191minth- and tenth-grade
students at Herndon High School, Fairfax, Virginia. The ex-
periment was conducted during the 1977-1978 school year. Thoe
course was taught by two Instruclors, each teaxching -ono half .~
of the experimontal group and ono half of the control group,

The major findings wero first that there was & statistically
signilicant difference betweon tho means of the gpeed posttest
scores {avoring the experimental group. Second, on ope of the
standardized tests there was a stytistically significant diffor-
ence in comprehension favoring the experimental group. How-
ever; on the other test both groups improved significantly, but
the difference favored the control group. .

Based on the findings of this study, the major conclusion is

that a significaht gain In spsed of reading can be achloved
thraugh & course using the paperback pacing method, Since the
findings for comprohensioh were mixed, the value of the paper-
back pacing mothod i% tentative In this regard. For ono fype
of test, comprehension may be 'significantly improved so ag to
wiirrant the teaching of the mothod, For another type of com-
prehension test the method indicated Improvement but not as
significant as that for speod. Tho gains in speed after the
course do riot appear to hurt student performance in compre-
hension s0 that more reading matter can be coverod with equal
or better comprehonsion In a given time period, Therefore,

. the paperback pacing method of improving speed and compre-

l‘.‘ 2

hension can be recommended far teaching to ninth- and tenth-
grade high school students,
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A STULY oY THE EFFECTIVENESS OF TWO METHODS
OF TEACHING BEGINNING READING SKILLS TO SEC-
ONDARY STUDENTS ! Order No. 7820082
METTS, June Inoz Kilpatrick, I’h. D, Untvoersity of South Caro-
Una, 1079, 143pp. - -

The purposq,of tho study was to gompare the eﬂogtlvonou
of two mothods of teaching beginning roading skills to second-
ary students. Tho spociifehurposo was to.detormino If the in-
oreasa in tho basic sight vocabulary and comprehonsion of seo-
ondary studonts was groater wilh tha Languago Expeorience
Approach than with the Corrvective Reading Approach. In addi-
tlon the effects of each mathod of tonching by sox and by race
wore oxamined,. .

Tho subjocis weore the total population of soventh, eighth,
and ninth grade students from a school district near Columbla,

~South Carollna, who wore reading bolow 3.5 grade level on the

Sloagon Oral Roading Tost. Tho sample of 83 subjects was as-
signed to ono of the two treatment groups according to a com-
putor schoduled reoading pariod.

Thoe Stanford Diagnostic Test Level 1, Subtest 1 and 2 and
tho Sight Word Tost (doveloped by the resoarchor) were used
to measure the dependont vm-h\f)los of comprohension, vocabu-
lary, and sight words. The subjocts wero givon Form X of -
the Stanford plus the Sight Word Tost as the protest lir October
of the achool year. Tho troatment took place oyor a period of
slx months and Form W of the Stanford plus tho Sight Word
Test were administorod to the two groups as tho posttest In
April of the same school year.,

The two traatments were (1) an individualizod (orm of the
Language Experionce Approach and (2) a modifiod form of Cor-

-roctlve Reading Program doveloped by Scionce Resecarch As-

soclates. Each of the students in both treatment groups worae
assigned to a reading lab five days per week, The Instructional
troatmo nt wag given for three of the five days in the reading
lab during six months of the school year.

Thoe data were analyzed to dotérmine whother or nol there
wore aignificant differences between tho galn scored of the two -
treatment groups on the dependent variables of compreohenfion,
vocabulary, and sight words. The gain scores were slatisti-
oally analyzed by compuler with an analysis of variance, using
the Statistical Analysis System (SAS). s

The following findinga resulted:

(1) The Corrective Reading treatmont group made gainsg in

‘comprehension which were significantly greater thun gains

mado by tho Langungo Experionco treatment group. (2) The ;
grin scores of boya woro significantly greator than the galns
mado by ¢irls rogardloss of which troatmont thoy roceived.

(3) No significant differences wore found betwoen tho two treat-
ment groups on vocabulary. (4) No significant diffcronces were
found botwoon the two treatment groups on sight words,

(8) Both racos seom to do equally well In the treatment groups,
sinco no significant diffgrence was found Letween the two
races on any of the throe variables, (6) Using tho depondont
t-test, both troatmont groups achleved mean gains on all three

“variables that wera significant st the.,001 lovel
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A PSEYCHOLINGUIBTIC INVESTIGATION OF THE INFLUENCE
QF PRIOR KNOWLEDGE -ON THE ORAL READING MISCUES
AND COMPREHENSION OF SELECTED HIGH SCHOOIL
SENIORS Ordoer Nu, 7920478
MUTTER, Davida Warvington, EA.D. -Unlversity of Massachu-
setts, 1070, 270pp. Diroctor: Professor Rudlne Sims %-

This study was concgrned with the reading proficiency of
high school nhwfnnm, high achoo! soniors wore solocted
from high, middle, and lowhpercontile ranks on a slandardized

. subtest of reading comprehenslon. Those students orflly road
six Informational passages taken from a textbook, standardized
test, car mnmml; and consumer magazine. Beforoe the oral
reading sessions, oach reader’s prior knowledgo of the content
of thoe passagos wns ussossed by r short-answor survey, In
nddition to wssigned passages, readers chose to read a recroa-
tional passage ssed on thoir intorest and knowledge of the
topic. Bofore and nfter rending, students rated their intorest
in each passago, The roading miscuoes goncrated during the
oral reading scasiona were analyzed to detormine the profi-
cloncy of these roaders within a psycholinguistic dofinition of
reading compétonce. Tho #nfluence of the reader’s depth of
prior knowledge and interest on processing strateglos and com-
prehension was examined and described.

The reading miscuos of subjects in this study were analyzed .

according to the Reading Mlgcuo Jnventor)[ (B__P:i_l) (1872). The
focus of analysis was on two nrBasures. (1)} A comprchoendin
percentage was calculated for each passage read. This per-
centage {8 & procoss measure of reading competence. (2) A re-
telling poroentage was used as tho retention measure of com-
prohonsion, Due to the lovel of difficulty and informational *
character of the passages, the rotelling task was altored in thig®
study. Following tho retelling procedures specifiod In the RMI,
the reader was reminded of the topics discussesl In the passage.
Additional information recalled by the reader was ovaluated

¥ and Included in his prompted rotelling percontage. Minimum
compstency guidelines_based on standards outlined tn the RMI
were ssatablished {for these two moasnures in order to detormine
the reading proficiency of subjects. - _ -

The specific purposes of this study were to (1) assaoss

the influence of a reader’'s prior knowledge and Interest on

comprehending and prompted retslling performance, and (2) ax-
plore the feasibility of miscue analysis as an alternative to
standardized tests in determining minimum reading competence
at the high school level, .

ke
‘ Genoral [indings of this study:

1 On'ﬁi"ﬁ'snges rend by.all readers, the high percentile
group had higher means on prior knowledge, compro-
hending, and prompted retelling than the low parcentile
group. The middle percentile group had prior knowledge,
comprehending, and prompted rotelling moans that fell
betwaen these two.groups.

2.' The data suggested that comprehending and prompted re-
telling performances were dapendent upon readers’ back-
ground knowledge In the contont of a passage,

-

3. All readers in the sample, regardless of percentile rank,
made effoctive uge of reading stratogies when prlor
knowledge was adequato, - '

4. Whon prior knowledge was low, readers lu ench percen-
tflo group performed less effeciively; comprehending
porcentages dropped; reliance/on grapho-phortemlc cues
incrensed. '
Regardless of standardized-test percentile rank, nine of
the ten readers demonsgtrated minimum proficlency ac-
cording to the standards based on mlecue annlysis.

Quantity of migcues: (a) A reader's comprehending per-
centagesvere more Indicative -of reading proficlency
/m‘an the quantity of his miscuck; (b) the quantity of mis-
oues tended to increase when a reader’s prior knowledge
11in the low range, The Increass in miscues resulted
from the reader’s comprehension difficulty.
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<~ principles for the organ

7. A roader’s Interest ip n passage was rolatod to (a) his
porception of his background in the subject, and (b) his
abllity to parmonally {dentify with the toplc,

8. Tnioreyst In a topic apperred to affect prompted rotelling
porformance whon (a) & tople dealt with an aren of Inter-
ost which the ronder had actively pursued on his own
over a pericd of time or (b) when a roador’s intoraest
was strongly nogative,

[N
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THE EFFECTS OF TRAINING IN ViSUAL IMAGERY ON
READQING COMPREHENSION Order No. 7919187

OLSSON, Kay Korte, Ed.D. Arizona State Unlversity, 19879,

_Bopp. )

A proso-recall Instrument was developed to invastigate the
‘slfects of visual imngery tralning on reading comprehension.

" Four pairs of 100-word passagos were constructed, each palr
on the same subject matter with one pagsage in abstract form
and one pagsagoe in concrele form. The PRASAZas wore normed
forvreadability level, abstractness-concreteness, synonymy and

“number of idea units. Subjocts from the tenth: grade of an urban
high school were randomly asalgned to the experimontal and
control groups. Tho exporimontal group recelved thirty min-
utep of practice in forming visual images bofore complating the
recill instrument. Results conflrmed that concrete ideas were
rocalled more than abstract idens, and that higher readers re-
callod myre than low readers. Tho low readers in the experi-
monptal gryup recalled 22 pércont moro than the low readers in
the controligroup, but the high renders in the control group re-
called slighlly move than the high readers in the experimental
group, 8o thdt the offect was not statistically significant. It was
suggested that thirty minutes of training is not sufficient to
change the well-ostablished study habits of the high school stu-
dent, and that hore task-specifi¢ imagery training is nacessary.

THE DEVELOPMENT OF PRINCIPLES FOR ORGANIZING
SECONDARY DEV
ALABAMA
SANDERS, Ollvia Ha
1979. 152pp.

Order No. 7918030
rig, Ed.D. The University of Alabama,

\

\

Tho purposo of this \ tudy was to formulate a set of gulding

iznllon of developmental reading pro-

grams at the secondary gchool level and to determine which
ones were appropriate fox schools in Alabama, The study con-
sisted of (1) a search of tlie Mterature revoaling recommendad
practices for tho organizatipn of developmentn) reading pro- =~
grams at the socondary level; (2) a gurvey of ten experts In
reading who responded to n series oi questionnalres, ag a part
of the Delphl technique, on the arganization of developmental

* reading programs at the secondury school level; and (3) a sur-
vey of 250 Alabama g¢ducators who identified the guiding prin-
ciples (previously generated by the Delphi panel) that they
porcelved to be approprinte for ﬂ;olr particular school.

An instrument wag developed {p asglst in collfocting the data,
This instrument wag n quostiomml‘t:o duveloped In accordance
with recommendations from the relnted literature. The ques-
tlonnaire, In final form, consisted of five general catpgorles

from which the panel members were asked to generate guiding ~

principles, The categorics were: Puyposes, Mérsonnél, Fa-
cilities, Instructional Materials, apd Others, Those oxparts
who hgd been selecled to particlpate in the study werog instructed
at each round to indicale the ralagive lniporlance they felt for,
each guiding prin¢iple by circling n nunber on a scale from
one to five, They were nsked to provide'b& reagson 1f thelr
cholces woro outside the interquartile range, for the second
rounffonly. Each panel member participatad in a total of three
rounis, '\

\
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The {inal part of the study was Inltiated by selecting a popu-
latlon of Alabamn educators, The Alabnma cducators golocted
wera roquired to meet the following criteria: (1) they wore
certified by the Alabama 8tate Dopartment of Education as 2
teo(lndu.ry dchool teacher ovr adminlstrator; () at the time of

the study, they were employed In a public secondary school In
Alabams, and (3) at the timae of the study,-they waere smployed
at a school that was classified by the Alabsma High 8chool Ath-
lotic Assoclation as 1A, %A, 3A, or 4A. The solocted Alu-
bama educatora were mailed & lattev explalning the purpose of
the study, instructions, and a questlonnalre, They were usked
to Indicate which gulding principles did thoy feel were mostl ap-
propriate for thelr school

The study provided support to those Intorested in the orga-
nlzatlon of developmental reading programs at the secondary
school lavel. Tt glso provided a basis {or school districts to
ovaluate thelr secondary school level developmaental reading
programs by comparing them with the reconumonded principlos
“and practicos.

The study rocommended that the avallabllity of opportunl-

ties for tralning In Baecondary readlng Instrugtion at Institutions -

of hgher learning be identified, In additiph, It wis recom-
mendoed that further Investigations be gonducted to determine
the effects of correctlve, remedial, and developmontal modlfl-
oations of sscondary roading Instruction. '

,

THE INTRODUCTION AND ANALYSIS OF THE IMPACT
OF A DEVELQPMENTAL READING AND STUDY SKILLS
PROGRAM AT A SMALL SECONDARY SCHOOL

Order No. 7927941

Harvard University,

SIMMONS, Edward Benedict, Jr., Ed.D.
1979. 110pp.

—

t

“Thig projoct 18 concerned with the introduction, implemen-
tatlon, evaluation, and refinement of a developmental reading
arfl sludy skills program at Dunn School. The author’s position
fs that reading I8 the most lmportant educalional skill neces -
sary both fn school and In later life. Despite a renewed em--
phasls upon reading at the elementary grades, reading abllities,
as measurcd by standardized reading test scores, have con-
Y\nued to fall at the secondary level. Thus, it is critical that
the teaching of reading contlnue to be taught as a specitic skill
at the secondary-level. .

The sctting 1s a small, secondary, college-preparatory
boarding school in rural California, at which the author 1g
Headmaster. The student body has a wide - range of abllities.
Many lack adequate readlng, study, and/or organizational skilis.
Four alternalive solutions were consldered before a full-tlme
developmental reading and study gkills program was {Inally
chosen.

The program was concelved on two premises: a) that 1t
would bedevelopmental {n nature, not romedial; b) that it would
focus on the process of how students learn, not on the content
of what was being learned. Its initial goals were to Improve:

a) general reading skills (e.g. rate, comprehenslon, etc.);

b) specialized reading skills In content dreas; c) study and or-
ganizational skllls; d) attitudes towards reading and studyling:
Drawing from thé content'of other courses, the first yearthe
emphdels was on a graded, one-half credit, in-class program
mesting three times per week. - ° ‘

An extenslve formutive avaluatich wag undertaken durlng
the first year. The evaluation model, devised speclfically for
this program, had student, faculty, and adminlstrative compo-

- nents for both student performance and tnstructlonal process.

>

Astual evaluatfon data is Included in the appendiy. .

’
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The slx major conclusions of the evaluation lead to {our,
primury areas of program modification th the second yoar.
These were. a) increased faculty communleatlon with the De-

volopmenial Reading and Study Skifls leacher | tncluding greater

Iafluente and Inpyt regarding the content of the course and how
1t s taught; L) gfctionlng of ciasses by grade lovel to nllmvlfo'r
a greater use o?ionlent area material, thus improving the ap-
plication and transferenco of skilla: ¢) beller coordination and’
sequencing of toples to provide greader coherent to the actual
clansroom program: d} adjustment of time altocatton to dif-
ferent skﬂln' and tndtvidaatization of certain aspecta of the
oourse, «

A prellminary cvaluatton of the second yenr Indicated the
modlificatlons were having a very positive impact on the pro-
¢ram. The-two most slgnificant {indings were: a) the skills

emphagized In the course wéXe being applled sodslistently n
other classes; b) students and faculty undorsuﬁﬁ‘(no goals ot
the program more fully and were more anthusiastic about It
Literature regarding the admliniatrator’s role In the Im-
plementation of reading programs {a reviewed, As the role of
the author s that of the administrator in the project, nine gen-
eral responsibilities of the adminlstrator are tdentifiod. Those
arc used as the criteria upon which the author’s gel{-avaluation
“of hig leadership and participation In the project are based.
In its [deal state, reading and study skills instruction ghould
- pervade the entire secondary curriculum. By piacing far
grealer emphasis on coordination and cooperation with the con-
tent araa teachers, stressing the program®s role as a resource
for the facully and improving the application and transferenca
of reading/study gkills, Dunn School moved towards a more
Integrated program, one which the author sees ans the future
dlrection of developmental’programs at the secohdary lavel.

i

READING AND STUDY NEEDS ASSESSMENT IN THE SEC-

ONDARY SCHOOL WITH RECOMMENDATIONS FOR IM-—

PROVEMENT Order No. 7923900
F 4

WALTER, Mary Lorraine, Ed.D. Boston Unlversity School of

Educatlon, '1979. 360pp. Major Professor: J. Richard Cham-
~bervs ' ‘
r ) ) ’
Statement of the Problem v

The public furor over competency and the remr:lo basics
lssue 18 resulting.in a reexamination of public school currlcula
in many school districts. As a consequence the major pur-
poses of this study were: (1) an examination of the
reading and study nteds (cognitive and affective) of a large
urban comprehensive secondirys achool, and (2) based
on data gathered and literalure reviewed thd developnient of
& model for, Improvement uging présent personnel and
materlals. *

\ -
Subjects for the study were 164 tenth, elaventh, and twolfth
year students-(5.7.percent), thirty-three randomly sclocted

rocedure

. Y -
teachors (27 percent), alaven department heads (the total pbpu-

Iation), and ten non-teaching mculty members (91 percent) of a
schpol dlstrl}clz Ip eastern Canada. In addition fifty-six teaching
members of eincu,lty volunteered to.complete one phase of
the study. . .

- Student data asses}ed reading achievoment, attitude toward
reading, study habits, reading interests and habits, and student
perceptions of their reading and study habits, Faculty data as-

: ualsep {he Importance of reading In an English program, stu-
dent reading and study strengths and wenknesses, and the atti-
_tude of the faculty toward teaching reading in the content areas.
‘Instruments used were: Sequential Tests of Educdtional

Progress, SexlesIl: Reading, Form 2A:.Estes Attitude Scales: -

Reading: Study Hablts Checkllgt; Blishen's “A Revised Soclo-

economic Index for Occupations in Canada”; Vaughan's *A Scale ’

to Moasure Attitudes Tqgard Teaching Reading in Content
Classrooms”; a student questionnaire; a faculty questionnaire;
and a teacher problems (nventory, '

v
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Concluelons ’

Major concluslons drawn from the dinin were:

1. Students have avernge reRgding nchievoment, & fair altitude
toward reading, and fair study habits,

2. A definito but low rolationshlp was ostablished botwoen
reading achlevemaent and attitude toward reading. Study habits
ware nol rolated to reading achiesvomant, but had a low correla-~
tlon with attitudo toward readlng, and a modorate corrolnation
with time spent on homework.

3." Students spend approximately one hour a day pn homework,
and ono hour on other reading activitles. The number of books
read voluntarily in the past -month was 1.7; however, thlrty-six
porcdnt of the subjects had not read any books voluntartly dur-

~ Ing the same perlod. Reading hablts wore not rolated to tima

spenl viewing lelevl\Kon.

4. Students are not gatisfied with their reading and study habits
Major dissalisfuction cenlered around areas of comprohonalon,
speod and flexlbillly, and woTk-atudy habita,

r
5. College Prepnratory/}‘ochnlcnl students were significantly
youngeor, had higher gsocioeconomic status (Yenrs 10 a:}d 11),
higher roading achlevement and & more positive attitude toward
reading (Yenr 10) than Gencral Educational/Occupationul atu-
dents.

8. Year 11 _aluden&; had signlflicantly higher reading achleve-
ment than Year 10, and Year 12 had higher achlevement than
Yeoars 10 or 11. More twelfth year atudents fell into the cate- -
gory which Indicated good attitude toward reading. Year 10
students spent more time viowing televlslen than Year 12, and
ware more intercsgted In articles than Year-11, )

7. Businoss Educgtion students have a significantly more posl-
tive attitude foward readlfg, better study habits, spend more
time on homework, and read more books than Industrial stu-
dents. Tho Industrial students watch significantly moro tele-
vislon and aro more Interested In articles.

8. Facully moembers rated reading as the mqost important goal ’
of an English program, havé an ayerage attitude toward teaching
reading In the content areas, and ldentifted student probloms
a8:" work-study éblla, comprehenslon, vocabulary, speed and
flexibility, and foltowing directions.

/

Recommendations

Recommendations for iniprovement Included: (1).an all
school sustained silent reading program, (3) a study skilla pro-
gram heginning in Year 10, and (3) aninterdisciplinary approach
to reading and study in the content arens. A hnndb’rbk WIS pre-
pared for staff development,

Other recommendations concerned revision of English
courses and fulurc needs assessmants.:

Q
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MQDIFICATION OF SUBVOCALIZATION LEVILS IN 8EV-
ENTH-GRADE - STUDENTS WITH ELECTROMYOGRAPI

RIOFEEUDACK TRAINING AND ITS EFFECTS ON READING
RATE AND COMPREHENSION Order No! 7921004

WATKINS, Marley Wayne, Ph.D. The Untversity of Nubraska -
Lincoln, 1970. 80pp. Adviser: Robert W. Filbeck

This tavestigation oxplpred the ’( subvocalizaltion tn
the reading process by experimentally modifying subvocaliza-
tion lavels ol sevonth-grade students with electromyograph
(EMQG) bioleodback tratuing and assessing effocts apparent in
reading rate and comprehension one wonth following EMG .
training. ) .

The #ubjecta were 40 voluntsars {rom a sevehth-grade
reading cla#s. Pre-assessment subyocalization Jevals were "
aEpessed with the EMG and two groups of stbjects definad by
® medlan split: high aubvocallzers and low subvocalizers. High
subvocallrers were then randomly assigned Lo elther: (m) the
treatment group which recelved EMC blofeedbpck training to
reduce subvocalization leve)s or (b) the control group which
:recelved random EMG biofeedback with no experimental ma-
nlpulation of subVocalization Yevels. - Low subvocnlizeys wore
then randomly assigned to elther: (R) the troatment group which
recelved EMG blofeedback training Lo Incrense subvocalization
levels or (b) the control group whi received random EMG

. blofecdback. Thus 13 high subvocalizing students racelved
EMG bloleedback to decrease thelr subvocalization lppels, 13
low subvocallizing students recelved EMG blofeedback to In-
cregse their sabvocalization levels, and 14 Bludents (7 high
subvocallzers and 7 low subvogalizers) recolvedWandom EMG
blofeedback and acted as controls. - \\

EMG blofeedback tralning was conducted In an individual
satting and gontinued until expertmeéntal subjects reached cri-
tarion points dc(lnqd by pre-experimental subvocalization lev-
els. All subjects' EMG levels were assessed one month fol-

. lowing termination of EMG biofeedback trainlng and all

subjects were administered the Reading Speed, Accuracy, and
Comprehonslon sections of the Gates-MacGinitle Rending Test,

Tho following hypotheses wore Tormulpted:

1. Bubjécts who receive EMC biofeadback tralning to de-
crxu subvocalizatfbn levels will mantfost a lower rate of sub-
volalization during silent reading after one month of regular
classroom participation than those subjects who recclve no
modification of subvocalization. The lafjer subjects will, In
turn, exhlblt less subvocallzalion thah those gubjects who re-
celve EMG -biofeedback Lrainlng to increase subvocallzation,

2. Subjects who recelve EMG blofeedback training to de-

' _erease subvocalization will exhibit an Improved response teo

‘reacding instruotion which will result in an Increased reading
rale and comprehension at the end of one month of regular
classroom participation in comparigon with those subjects who
reccive no subvocalization modiflcation and.those who recelve
EMG blofecdback tralning to Incrense subvocalization.

The data of hypothesls one were analyzed using an analysis
of covariance. Pre-oxperimental subvocalization levels served
ag the covariate while adjusted post-experimental EMG levels
served as the variable. \There was a significant difference In

- EMG levels among the treatment groups, controlling for pre- '

experimental EMG levels. EMG tralning produced Blzeable
modifications in subvocalization levels whila random biofeed-
back friled to produce a change in EMG levels of the control
group.

. "The g!'ata of hypothesis two were analyzed uslng a multi-
varlate analyas of covariance. Scores on the Reading Accu-
racy, 8pecd, and Comprehension soctlons of the Gates-Mac-
GinitierReading Test served as the dependent variables-while
scores ofi the Rernding Comprehengion section of the Stanford
Achlevement Tedt and scores on the Otis-Lennon Mental Abil-
ity Test scrved as covariates. No slgnificant main elfect was

. found for nny-of the three depondent variables; thus EMQG .-

Araining to modify subvocalization levels did not produce a dif-
Iirential®response to reading Instruction capable of bringing
about significant differences in reading rate and comprehen-
sion, IR ) -
n{; results provide ‘Ssupport for the effectiveness of EMG
_biofeddback training in modification of subvocalikation levels
but fail to provide evidence for a direct reliationship between
subvacalization and reading performance,
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THE EFFECT OF SEVENTH AND EIGHTH GRADE DEVEL-
OPMENTAL READING INSTRUCTION ON ACADEMIC
ACHIEVEMENT LOrder No, 7010991
~

YEROER, Willipm Mark, Ed.D. Lehigh UniVersity, 1879,

I’urpoae

The purpuac of thig study was to lnvoatlfmlo the offect of
duration of developmmontal reading instruction on reading pro-
fictency and achievemont In conlont areas. More spacifically,
» the purposc was to nssess the value of duvolbﬁhontnl reading
Instructicn in the middle s¢hool.

The study m designed to Answer the following quutlons

1. Is there a significant dit(ormco among the groups re-
T garding the offect of duration of reading instruction be-
“vyond gixth grade on reading pro[lcloncy?

s

2, Is there a ﬂlgul(lc:nnl“dlf[uren(:(& among the groups re-
arding the offect of duration of reading instruclion be-
“ yond sixth grade on English profigiency?

"3, Is there a significant difference among the gfoups re-
gardipg the effect of'duration of reading Instruction be-
yond slxth grade on mathematics profictontcy?

4 ‘Is there a slgnmcant sox difference among tho groups
. regardlpg the effect of duration of reading tnstruction?

* Procedure

u

Tha study consisipd of three groups of students with thirty
mémbers each divided equally gmong males and females. One
group had developmental reading-Instructton terminate at the
end of eighth grade, a second group at the end of the seventh
-grade, while a third group had_developmental reading tngtruc-
tion terminate at the end of sixth grade. The threo groups all
attended the Bloomsburg Area Schools from sixth grade through
ninth grade.

Analysis of covariance was used in teasting for the troatment
effect In order to compensgate for Initial differences. The sixth
grade score on the lowa Test of Basic Skills, Reading Compre-
hension, Form: I, was uged as the covariate. - .

Flnd}ng_s

1. Two years-of required aevelopmex\kxl readlng instruc-.
tion beyond sixfh grade had a significant. effect on read-
ing proficienay (p < 05) ‘ )

.. 2, One year of fequired developmental rend[ng Ingtruction

2" beyond sixth grade did pot bave a significant effect on
raading profictency (p > .05).

3.. Two years of required dovelopmenlal reading Instruction
beyond the sixth grade had a slgnlﬂc'u\t oﬂecl on English
proficiency (p <.05).

4, One year of required developmental reading Instruction
beyond sixth grade did not have a significant effect on
English proficiency in ninth grade (p > .05).

- 8. Two years of requir¢d developmental reading instryc-
- tion beyond sixth grade had a significant effect on math-
" ematics proftciency in ninth grade (p <.05).

" 6, One year of required developmentnl reading instruction
beyond sixth grade did not have a significant cffect on
mtthematlcs pronciency in ninth grade (p > .05).

1, .'No signi{icant sex differences were dlscovored for males
* . and females in reading gains-and mathematics (p > ,08).
Howaever, in English the famales nchieved significantly -
_ higher than males (p < .08),

'I‘ho findings mnut mat rqququd developmaental reading
~ Instruction terminating at the end of eighth’grade did, In fact,

. lmprove resding profiviency, ninth grade English proﬁclane.y,

mq ,nlntp grade maghegg;tlon ptoﬂouncy.
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