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THE EFFECT% Or READINO PREFERENCE ON lit:Al/IT:
,c0M-PRIA1414IO4 OF LOA' SOCIOECONOMIC hUll C11001.
STUDENTS Order No, 7010712

ALIEN, Ll.n Lusk, Ed.D. North Texas State University, 1079.
1013pp.

The problem of thin study wan to exorable the effect of read-
ing preference on reading comprehension Oillow sudlocCollUIIIIC
high school aludents. Subjeets weft) 01 participants in the Up-
ward Bound program ata major southwestern 'University; they
represented urban high schools with high pr yortions of stu-
dents of low soriOeconomic statns. Subject completed clozo
prooeduro reading passages in fourfategdries: high preference
independent level, high p.reference frutration level, non-ex-
pronsed preference indepbndent level, and non-expressed pref-
erence frustration level. .

it was hypothesized that, first, them o would be no significant
difference in r6dIng comprehension scores associated with
twe levels of reading preference; seoond, there would be no
significant difference in reading comprehension scores Fl880--
dated with two levels of reading difficulty; and,'third, there
would be no significant interaction of the two factors of rending
preference and reading difficulty.

r- \ Related literature was reviewed in these areas: the schema
theory of prose comprehension (Including (he psycholinguistic
view of reading), rMitiling preference as an affective influence
on reading comprofihnsion, and the studeaft of low socioeconomic
status. .

Procedures involved surveying students' reading prefer-.

enees using a list Of 16 reading topics identified by subjects
in informal discussions of what high school students like to... read. Four prereading cloze test passages wore then com-
pleted by each subject in two test sessions. The researcher-
constructed test passaue were individualized for each subject
arcording to reading prAference as expressed in the preference
hrvey and reading level as determined by a standardized read-
ing test. Non-expressed preference passages wore adapted
from encyclopedia entries in the style of textbook peose. Read-

, ing passage levels were Ineasui?ed by a Ivell-known readability
formula. .

Mean scores were computed for each of the four test cate-
gories; differences wore examined in a two-way analysis of
variance. Hlkhly aigntiit-ant differences lod to tho rejection of
the first two hypotheses; the third hypothesis was not rejected.

The procedures of the study demonstrated that subjects did
COMprehend high preference mater als significantly better
than they comprehended non-expre ed preference materiale,
Also, their comprehension of indepen ent level materials was

significantly better than that of frustration level materials, val-
idating both the readability formula and the researcher's ad-
herence to it in writing the materials. Further, there was no

. significant difhlrence in the effect of high preference at sub-
jects' independent and frustration levels, It was concluded that
preference could be a pptent factor In increasing reading com-
prehension with materials assessed as easy or difficult by con-
ventional measures.'

.

Based or. these reeults, it was recommended (1) that read-
ing ability asgeesments include measuring performance with
high preference materials; (2) that instructional persumel ai-
l:certain and utilize student preferences as foundations for read-
ing isietruction, (3) that yeading material not be withheld froln

, atudents on tbe basis Of difficulty; (4) that...high preference read-
ing matoriali be used in reading instruction by secondary road-
ing And content area teitchers, and (5).that school patrons be
mule'sware of the v'alue of free preference reading in reading- OM development.

r'elual014

AN INVESTIGATION OF FACTORS A121-Fc-nNG PERSONAL
INTEREST READINO PROGRAMS IN SELECTED ST. LOUIS
COUNTY SECONDARY SCHOOLS ; Order No. 7916945

B.JUR8T110M, Dixie Potter, Ph.D. Indiana University, 1979.
174Pp. Chairperson Dr. Donald C. Manlove

Current emphasis on reading programa designed for the
slow or below average roader.onables students to obtain min-
imum reading skills. A less dramatic but equally ImpOrtant
need is the continuing growth of tile,basically competent reader.
Concern has been expressed that schools overemphasize train-
ing in reading skills to the detriment of Wilding interest In
reading.

Courees designed AB personal Interest reading programs
can contribute or create on awareness of options in available
readirf areas, provide breadth and depth of students' knowl-
edge in diverse subject areas, enhance skills important to pro-
ductiVe and pleasa'nt/uee of leisure time, provide opportunity
for gaining aesthetic values from literary efforts, and further
increase reading skills by continnal.pf.antlee.

An initial survey of senior high sciloole In the St. Louis
County area indicated that only 25 per cent Of these schools had
personal interest reading programs which permitted students
to choose their own reading material based on their interests.

A decond phase of this investigation was undertaken to iden-
tify the reasons and factors affecting schoole' curricular pelt.
cies as they related fo the development of personal inteeeet
reading programs. To gather data for this project, this inves..
Ligation utilized In depth interviews with appropriate persons -

In a selected sample of public: parochial, and private schools.
" Data Indicated that all of the educators Involved j.e. the In-
vestigation were in general agreement with the theoVetical con-
tept of perscral interest reading programs. The reported-.
values for stedents in these programs as related by those edu-
cators interviewed thcludett (1) learning to choose books for
personal interest and enjoyment, (2) reading widely, (3) dis-
cussing books with an adult, (4) mAnaging time, and (5) par-
ticipating in a class situation with loss routine pressure.

Many school administrators and teachers, however, were
apprehensive about the concept of pergitting sclinol time and
credit for a program NShich allowed students to read books of
their own choice. -They required more apparent and tangible
activitiee stritctured into these programs such as written as-
signments, discussions, tests, etc. Many scho61 administrators,
and teachers also expressed concern abbut the ability and Ma-
turity of students tok(hoose appropriate books. Therefore,
they restricted which students could enrell in this program and
required teacher/parent approval and direction of book selec-
tion,

Fhctors whIch contributed to the success of personal In-
terest readiag programs Included: (1) administrative, support,
(2) a competent kaft-with sufficient preparation time, (3) at-

, tendance requirements, (4) an appropriate room, (5) abundant
well displayed materials, and (6) an adequate budget.

Factes which`contrIbuted to the discontinuation of personal
Interest Aeading programs induded:( (1) Inadequate preparatiok_e
time for teachers, (2) a jioorly structured course design, (3) an
Ineffectual teaching staff, and (4) fear of pafental criMcism
concerning book eholdes.
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EFFECTS or DIAGNOSTIC-PRESCRIPTIVE TEACIIING ON
TII READ1Nti ACHIEVEMENT 01 ElUIITH UltAllE :1>TU-
DENTS IN AN URBAN JUNIOR MOH SCHOOL

Order No7914511

CARROLL, Hooker Thoodmt, Ed.D.1University of California,
'Berkeley 1976. 192pp.

BaCkground of the Problem

Historically, urban educators have failed to-adciress.the
academic needs of poor readers attending timer city schools.
The downward trend In reading scqes, as reported for the past
-seven years by tho San FranciscO Unified School District's Di-
vision of Reeearch, clearly demonstrates this point. Pelton
Junior High Sehool in San Francisco is a typical situation whore
students enter the school reading threo to four years below
grade level.

Sipco year after year traditional methods qf Instruction h,ave
failed to peet the academic needs of those students, it became
esSential to seek new approaches and techniques to solve the-,
existing problem of low in-school achievemept Confronted by
this decadent situation, the researcher was inspired to explore
successful, innovative approaches to reading improvement.

Purpose and Need for tho Study

This.study was concerned with examining the effects of a
diagnostic-preseriptive method pf inetruction on Um tending
achievement of eighth grade shidonts in an urban junior high
school. The paramount focus of this investigaticm was to deter-
mine whether the reading achlevemirt of students was greater'
when tho teacher had boon provided with formaltlagnostic in-
formation of specific skill Weaknesses and strengths in order
to prescribe individualized instruction. It was felt such a study
Wail vita ly significant to urban youngsters who were constantly
failing d dropping out of school due to their gross inability,
to reads In addition, very little has been revealed regarding
the use of diagnostic information in the correctional process
of improyldrurban ytwngsters abilities to Improve their read-
ing_

The Problem

The paramount problems posed by the study were threefold:
I. Ascertaining what impact does the use Oa diagnostic--

prescriptive method of instruction have on student reading
achievement.

2. Investigating what influence teacher solectton has on stu-
dent reading achievement when the mother' of InstatrtIon was
held constant.

3. Exploring %Oat effect class assignment has on reading
achievement.

Procedure
ft

Ono hundred sixty eighth grade studats from a predomi-
nantly lower socioeconomic area inSan Francisco were selected
to participate In the study. These students were randomly as-
signed to eight English classes containing 20 students each,
using a stratified sampling technique.

Within six of the eight participating classes, the students
were assigned to either a treatment or control grop,.. Students
in the treatment groups .reecived reading instruction using the
thaw-Ale-prescriptive apkoach, while students assigned to
the,00ntrol. group received the traditional method of instruction..

All subjects of this investigation were pre.teste'd and then
post-tested following seven months of Intensive ehassroom in-
struction.

1 , .0
00.; A", 1

eatt.

Fmaings

Comparisons of pre- and post-test scores on the -Compre-
hensive Tests of Basic Skills were made through the use of
multiple t-tests and the analysis of variance technique. Tho
level of significance wan net at 05. An examination of achieve-
ment aceree revealed that even though initially both combined
groups were similarly matched in.reading ability, the experi-
mental groups exhibited,more growth than the control groups.

Conclusions
Within the confines of the study, the following are edino of

Um conclusions,drawn:
1. The diagnostic-prescriptive method proved to be an ef-

fective method of teaching reading to junior high school stu-
dents.

2. 12% hen students' weaknesses are carefully diagnosed and
approprlato materials proscribed for correctlon,, reading skills
will improve.

3. 'Consistency of teacher instruction and availability of
materials does not guarantee imptovement of ftudents' reading

dingvosts of individual needs is essential to skill devel-
opment.

4. Teacher selection has little or no effect on reading
achievement when the method,of instruction is held constant.

THE OPEN CLASSROOM: A COMPARISON OF TEACHING
EFFECTIVENESS IN THE OPEN CLASSROOM AND THE
SELF-C,ONTAINED CLASSROOM IN A JUNIOR HIGH
SCHOOL READING PROGRAM Order NO. 7916536

COULTER, Miry M., Ed.D. Brigham Young University, 1979.
114pp. Chairman: Lyra E; Holder (

,
- The purpose of this longitudinal study was to determine if

thero would be any difference in the students' reading achiele-
ment as a result of reading Instruction in an open classroom

ffrenvironment and in tht of e self-contained classroom envi-
ronment. An anal

e
s of variance was performed using gain

score differences le reading achievement of two groups of stu-
dents in a Junior high scliool reading program over a four-year
period.

No significant difference in gain scores was found for Group
I in reading achievement in Ow two environments. A signifi-
cant difference in

1
reading achievement was found for Group 2

to the .01 level in favor of reading instruction in the open claSe-
room environment. There was no difference in mean gain
scores betWeen male and female students in either group.

It was concluded that students, when placed in an experimen-
kal reading program.conducted in an open classroom, do as
well er better in the open classroom situation as compered to

,the self-contalned classroom situation.

z
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AN INVI.1-11GATION or ENGLISH TEACIILiv;' 10,4( 1W I I NU'
O READINU Vet:HM(4DES AND ITHEItt.utibERVL FE:ACH-
ING METHODS Order No. 7922801

EDWARDS, Patric4ft Ann, Ph.D. The Univrslty,of Wisconsin-
Madison, 1919. ,I46pp. Stiff i visoi 11i ofessol Wnyne tuto

Researchers hal VO assumed li relationship twtween knowledge
and Classroom beha;i.or, conrludingthat Imowledge of reading
skills is a prerequ'rsite to teaching student); to road subject-
usatter' materials effectively. But few researcithrs have tested
the assumed relatiolfship.

In 11118 study the relationship todween teachers' knowledge
of reading techniques and their actual teaching of reading was
examined thl ough! combining a knowledge-based test and oh:
rservation. The fesearch was x.iesigired to answer Ow following
question.

Do teachers who differ in their knowledge of reading hach,f
niques on the,llughey toot Mar in their actual teaching of
readingspecifically in.the five categories of: teaching,
comprehension, votabulary and study skills, assessing In-
dividual differences in reading, and stimulating readhig
Interest?
Hughey's 54-item test (1976) was administered to one hun

dred English teachers in eight-Wisconsin high schools. Four
teachers were selected front each school---the two who had
scored highest and the two who had scored/owest on the Hughey
test. The thirty teachers who agreed to participate were ob-
served four consecutive times and 'during the same class pe-
riod. A single obseryatIon session lasted for an entire class
(40-50 minutes). The techniques a teacher used within each
60 second period were iecordcd on an observation checklist
which listed specific skills and techniques for teaching them,
under the same five categories.Hughey used.

A descriptive analysis of the results showed that there was

no significant tilfference in thf classroom performance of teach-
ers who scored high on the Hughey test and those who scored
low. Also, the results showed Chat high and low scoring teach-
ers spent little or no time utilizing techniques in three brop.d
categories (Study Skills, Vocabulary, and General Reading As-
sesement), but spent a considerable amount of time using tech-
niques in the Comprehension and Reading Interest categories.

Rhin the Comprehension category, two subskills--Ability to
Formulate or Adopt Purpoyes for Reading and Word Meaning--
were utilized more frequently than the other tour. The time
spent using Reading Interest techniques, however, was suh-
saintially lower than the Ume spent using Comprehension tech-
niques.

.)/ The results also showed that several high and ow scoring
teachers spent time doing activities other than to ching reading.
In such cases the observer checked tho category 'other." Soy-
eral teachers also used rending techniques that did not appear
in the Coding.Manual. For instance, although they did not show
their students how to take notes, they stressed the importance
of good note taking skills. In such eases the observer checked
the category 'other technique."

The major conclusion drawn from this study was that the
Hughey test of teacher knowledge of reading techniques was not
useful In predicting classroom performance. Even though re,
searchers have assuTed a relationship between knowledge of
reading techniques and classroom behavior, the findings of this
study suggest that there was no such relationship. Perhaps a/
better way to test the relationship would be te develop specific
exercises for teaching reading, based on the Hughey test, and
to require eacll teacher to teach the same exercises. Then an
observer would be better able to determine whether a relation-
ship between knowledge and classroom behavior exists.

C.

A STIIIIY tti RELATIONSHIPS OF sTitiq:NT, PAIWNT PER-
CEPTIONS OF STUDENT REAPING_ INTERESTS XNU ROME
READING ENVIRONMENT Order No, 7916121

KENYON, Gloria Highland, Ed.D. University of Deliver, 1970.
191pp.

This study inve.stigated through the une of the 19ws Silent
Reading Tests, Level 2 (Iowa Silent Reading Testa, 1973) and .

Personal Reading Interests and Home Reading ElOtronment
Information Forms, the following: (1) relationships between
three high school reading aqiievenient groups and their parents
related lo bereevt ions of the students' personal reading inter-
ests and home reading environment; (2) rolabonships between
boy a and girl in (melt ol'thopireo groups related to personal
reading inteuesiS and home reading environment; and (3) rela-
tionships among the throe reading achievement groups related
to personal reading hittn*ests and home reading environment.

The research was cdnducted in public high schools in Littic- I
ton, Colorado with a random stratified sample of 92 high school
sophomores. No significant differences were found between
student views and parent views pertaining to responses on the
Personal Reading Interests and Home Reading Environment In- /
formation Forms. There were no significant differences in the
pattern of responses among students in the three reading groups,
on the Personal Re'ading Interests Information Form. Signifi- /

cant differences were found in the number of yes and no re-
sponses by sox of students in the Above Average Reading /
Achleyement Group on the Personal Reading Interests Informer
tioe I:rni with girls reporting the greater interest in reading/

- No signifiant differences were found In the number of yes anya
no resporses on this form by sex of students In the Average /
and Below Average Reading Achievenlent Groups. A signifigant
difference was found in the number of yes and no responses, by
sex on the Home Reading Environment Information Form iv(
each of three reading achievement groups with girls enjoying
a richer home reading environment, TAlchough students f ithe .

Above Average and Average Rending Achievement Grtfup ex-
perienced a significantly richer home reading environmgot than ,
did the studentein the Below Average Group, ther(Vweq no sig-
nificant differences in personal reading interests among the
thre-e groups.- /Three open-ended questions were aSked which compared

student and parent perceptions. ;These included: (1) Aamily
members encouraging reading; (2) family activities kncourag-
ing reeding; and (3) current factors which constra
tional reading. Among students In all groups-o-*Abo e Average,
Average, and Below Average

ly reerea-

ing the greatest Interest ln the student's reading. ore total
t evidenMother was reporte ck s ->

family interest was evident among students in (he Above Aver-
age Reading Achievement Group than in the other /two `groups.
Students in the Above Average ReadinglAchievement and Aver-
Age Reading Achievement Groups responded thaUthey were nro-
vidsd with readilig materials and read aloud to 11, the family
members with more frequency than those students in the Below
Average Reading Achievement Group. Over half of the studente
In the Above Average Reading Achievement and Average Read-
ing Achievement Groups reported homework to be the cldeil
const rah); in, recreational rending. The students in the Below
Average Achievement Group, however, reported television to
be the main constraint In this area.



AN EVALUATION Of THE PAPERBACK PACING METHOD
IN IMPROVING READING SPEED AND COMPREHENSION

Order. No. 7918058

LARSON, Richard Henry, Ph.D. The Americ'un University,
1979. 142pp.

The.purpose of the study was to find out how a reading
cto/ree stressing speedlOni comprehension tadght twlc'o ii. week'
for ten weeks.to ninth- and tenth-grade students would affect
performance on these factors aemeasured by standtindized
test scoree. The.study investigated if there were significant
differences in test scores oi experipiental and control groups
after the course of Instruction hi the paperback pacing method
of speed reading.

The experimental group received short lectures on various
. aspects of reading connected with epeed and comprehension
1suCh as regressions, eye fixations, vocalizations, skimmhig

and scanning, preview, recall, memory, comprehension, flexi-
bility, and SQ311. This group practiced the paperback pacing
technique twice a week using fiction and nonfictica materials.
Frequent taste were given to circk comprehension. The con-
trol group had a Mance to reed some of the same fiction mato-
rials but did not receive the lectures, did not take the tosts
and did not road the nonfictim materials. For the other three

4days of the week the instruction of the two groups was identical
and concerned iteelf with other aspects of the county language
arts program.

l'his research design was the Pretest-Posttest Control Croup
Design, Fisher's t formulas were used to test differences be-
tween correlated means as well as between uncoerolated means.
An analysis of covariance was performed on several of the test
scores. The F distribution was used to test the hypothesis that
the variances of the populations were equal.

All calculations on the data were made using the Statistical
Procedures for the Social Sciences (SPSS) system and the uni-
versity corhputer or using a programmable calcuilater.

The eubjects for the !study were 191'iinth- and tenth-grade
students at Herndon High School, Fairfax, Virginia. The ex-
periment was conducted during the 1977-1978 school year. The
course was taught by two instructors, each teaching eme half "./
of the experimental group and one half of the coetrol group.

The major findings were first that there was si statistically
significant difference between the means of the tweed posttest
scores favoring the experimental group. Second, on ope of the
standardized tests thgre was a stetistically significant differ-
ence in comprehension favoring the experimental grolip. How-
ever, on the other test both groups improved significantly, but
the difference favored the control group.

Based an the findings of this study, the major conclusion is

that a significant gain in speed of reading can be achieved
thrqugh a course using the paperback pacing Method. Since the
findings for compreitensidn were mixed, the value of the paper-
back pacing method iè tentative in this regard. For one type
of test, comprehension may be`significantly improved so as to
estrrant tho teaching of the method. For another typo of com-
prehension test the method indicated linprovement but not as *
significant as that for speed. The gains in speed after the
course do dot appear to hurt student performance In compre-
hension so that more reading matter can be covered with equal
or better comprehension in a given time period. Therefore,
the Paperback pacing method of hipproving speed end compre-
hensien Can be recommended for teaching to ninth- and tenth-
grade high school students.

A STUDY tliit THE EY FEGTIVENF4S OF TWO METHODS
OF TEACHING BEGINNING READING SKILLS TO SEC,-
ONDA HY STUDENTS I Order No. 7920052

METTS, June Inez Kilpatrick, Ph.D. University of South Caro-
lina, 1079, 143pp.

The purposqeof the study was to compare the effectiveness
of two methods of teaching beginning reading skills to second-
ary students. The speciffeliurpose was todetermine if the in-
crease in the basic sight vocabulary and comprehension of sec-
ondary students was greater with the Language Experience
Approach than with the Corrective Reading Approach. In addi-
tion the effects of each method of teaching by sex and by race
wore examined.

The subjects were the total population of seventh, eighth,
and ninth graqo students from a school district near Columbia,
South Carolina, who woro reading below 3.5 grade level on the
Slosson Oral Reading Test. Tho sample of 63 subjects was as-
signed to one of the two treatment groups according to a com-
puter scheduled reading period.

The Stanford Diairnostic Test Level 1, Subtest 1 and 2 and
the 8it Word Test (iit3-W3Toped by the researcher) Neere used
to measure the dependent varini)los of comprehension, vocabu-
lary, and sight words. The subjects were -given Form OC of
the Stanford plus the agi_it Word Test as the pretest in, October
of the school year. The treatmenTrOok place oyer a period of
six months and Form W of the Stanford plus the Sight Word
Test were administered to the two groups as the postte-STV
April of the same school year.

The two treatments were (1) an individualized form of the
Language Experience Appeoach and (2) a modified form of Cor-

, rective Reading Program developed by Science Research As-
sociates. Each of the students tn both treatment groups were
assigned to a reading lab five days per week. The instructional
treatment Was given for three of the five days in the reading
lab during six months of the school year.

The data were analyzed to determine whether or not there
wore significant differences between the gain score)1 of the two
treatment groups on the dependent variables of comprehenition,
vocabulary, and sight words. The gain scores wore statisti-
cally analyzed by computer with an analysis of variance, using
the Statistical Analysis System (SAS).

The following findings resulted:
(1) The gorrective Reading treatment group made gains in

comprehension which were significantly greater than gains
made by the Language Experience treatment group. (2) The
gain scores of boys were significantly greater than the gains
made by !Orin regardless of which treatment they received.
(3) No significant differences were found between the two treat-
ment groups on vocabulary. (4) No significant differences were
found between the two treatment groups on sight words.
(5) Both races seem to do equally well in the teeatment groups,
stnce no significant difference was found between the two
races on any of the three variables, (8) Usieg the dependent
t.,test, both treatment groups achieved mean gains on all three
variables that were significant at the..001 level.
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A PSYCHOLINGUISTIC INVESTIGATION OF THE INFLUENCE
OF PRIOR KNOWLEDGE -ON THE ORAL HEADING MISCUES
AND COMPREHENSION Olr SELECTED HIGH SCHOOL
SENIORS Order Nu, 792vs7a

MUTTER Davide Warrington, Ed.D. University of Massachu-
setts, 1979. 270pp. Director: Professor Rudine Sims 1-

This study was cone rned with the reading proficiency of
high school student high school seniors were selected
from high, middle, and lo rcentile ranks on a standardized
subtest of reading comprehension. These students orilly road
six informational 1)assages taken from a textbook, standardized
test, car manuals and consumer magazine. Before the oral
reading seesions, each reader's prior knowledge of the content
of the passages was assessed by a short-answer survIry. In
addition to assigned passages, readers chose to read a recrea-
tional passage taeed on their interest and knowledge of the
topic. Before and after reading, students rated their interest
in each passage. The reading miscues generated during the
oral reading sessions were analyzed to determine the profi-
ciency of those readers within a psycholinguistic definition of
reading comp6tence. The influence of the reader's depth of
prior knowledge and interest on processing strategies and com-
prehension was examined and described.

The reading miscues of subjectsjn this study were analyzed
according to the Readin MIscueinvento (HMI) (1972), The
focus of analysis was on two n asures. 1) A comprohendiN
percentage was calculated for each passage read.. This per-
centage is a process mauve) of reading competence. (2) A re-
telling percentage was used as tho retention measure of com-
prehension. Due to the level of difficulty and informational 4
character of the passages, the retelling task was altered in thia*
study. Following the retelling procedures specified In tho RMI,
the reader was reminded of the topics discussed in the passage.
Additional information recalled by the reader was evaluated

ir and included in his prompted retelling porcunt&2. Minimum
competency guidelines..based on standar s otit1inod in the RMI
were established for these two measpres in order to determine-the reading proficIeney of subjects.

The specific purposes of this study were to (1) assess
the influence of a reader's prior knowledge and interest on

comprehending and proMpted retelling performance, and (2) ex-
plore the feasibility of miscue analysis as an alternative to
standardized tests In determining minimum reading competence
at the high school level.

General findings of this atudy:

On-gitsages Sead by.all readers, the high percentile
group had higher means on prior knowledge, compre-
hending, and prompted retelling than the low percentile
group. The middle percentile group had prior knowledge,
comprehending, and prompted retelling means that fell
between these two.groups.

2.. The data suggested that comprehending and prompted re-
telling performances were dependent upon readers' back-
ground knowledge En the contont of a passage.

3. All readers in thesample, regardless of percentile rank,
made effective use of reading strategies when prior
knowledge was adequate, -

4. Whon prior knowledge was low, readers in each percen-
tile group per(ormed loss effecjahWiy; comprehending
percentages dropped; reliance/on grapho-phortemic cues
increased.

5. Regardless of standardized-test percentile rank, nine o(
the ten readers demonstrated minimum proficiency ac-
cording to the standards based on miscue analysis.

O. Quantity qf miscues; (a) A reader's comprehending per-
centagesAvere more indicative .of reading proficiency
Man the quantity Of his miseuet; (b) the quantity erf mis-
/cue. tended to increase when a reader's prior knowledge
4,11 in the tow The increase in Miscues resulted
frOm the readtWs comprehension difficulty.

7_ A reader's interest L a passage was related to (a) his
perception of his background in the subject, and (b) his
ability to personally identify with the topic.

(t, interest like topic appeared to affect prompted retelling
performance when (a.) a topic dealt with an area of inter-
est which the reader had aetively pursued on Ids own
over a period of time or (b) when a reader'a interest
wan strongly negative,

THE EFFECTS OF TRAINING IN VISUAL IMAGERY ON
REAINNG COMPREHENSION Order No. 7919107

OLSSON, Kay Korte, Ed.D. Arizona State University, 1979.
-95pp.

.
A prose- recall instrument was developed to investigate the

affects of visual imagery training on reading comprehension.
Four pairs of 100-word passages were constructed, each pair
on the Same subject matter with one passage in abstract form
and one passage in concrete form. The passages were normed
fonreadability level, abstractness-concreteness, synonymy and
number of idea units. Subjects from the tentk\grade of an urban
high school were randomly assigned to the exOrimental and
control groups. Tho experimental group reeeived thirty mln
ute of practice In forming visual images b-t efore completing the
rec 11 instrument. Results confirmed that concrete ideas wore
recalled more than abstract ideas, and that higher readers re-
called m re than low readers. The low readers in the expert-
mental grl.,up recalled 22 percent more than the low readers in
the controbgroup, but the high renders in the control group re: -
called slighiNly more than the high readers in the experimental
group, so thdt the die& was not statistically significant. It was
suggested that thirty minutee of trakining is not eufficient to
change the weft-established study habits of the high schoot stu-
dent, and that r4ore task-specifiC imagery training is necessary.

THE DEVELOPM
SECONDARY DEV
ALABAMA

.',NT OF PRINCIPLES FOR ORGANIZING
.LOPMENTAL READING PROGRAMS IN

Order No. 7915030

SANDERS, Olivia Ha ris, Ed.D. The University of Alabama,
1979. 152pp,

\
Tho purpose bf this\etudy was to formulate a sot of guiding

principles for the organization of developmental reading pro-
grams at the secondary e\chool level and to determine which
ones were appropriate for\schools in Alabama. The study con-
sisted of (1) a search of thp literature revealing recom.thendad
practices for the organization of do411opmental reading pro-
grams at the secondary leveI; (2) a gurvey of ten experts in
reading who responded to a series of questionnaires, as a part
of the Delphi technique, on the organization of developmental 7---'
reading programs at the secondary echool level; and (3) a sur-
vey of 250 Alabama qducators Who identified the guiding prin-
ciples (previously generated by The Delphi panel) that thoy
perceived to. be appropriate (or their parlicular school.

An instrument was developed ti? aasist in colrecting the data.
This instrument was a questionnaire deaelopad Ln accordance
with recommendations from the 'reltited,literature. The ques-
tionnaire, In final form, consisted of five general categories
(rein which the panel members were asked to generate guiding
principles, The categories were; Purposes, pkirsonnel, F'a-
ditties, Instructional 'Materials, tina Others. Those extArts .

who blifi been selected to participate in the study were instructed
at each round to indicate the relative iMportance they felt for,
each guiding printiple by cireling a miln1):,r On A scale from
one to five. They wore asked to provide. reason if their
choices were outside the intorquartile nu*, for the second
roouun so.nly. Each panel member partietpated in a total of threenr

\
\



The (hull part of the study was initiated by selecting a popu-
lation of Alabama educators. The Alabama educators selected
wore required to meet the following criteria: (1) they were
certified by the Alabama State Departnient of Education as 0
seeendary dchool teaeher et administrator; (2) at the thne of

the study, they were employed in a public secondary school In
Alabama, and (3) at the time of the study,-they were employed
at a school that was classified by the Alabama High School Ath,
tette Association as IA, 2A, 3A, or 4A. The selected Ala-
bama educators were mailed a letter explaining the purpose of
the study, instructions; and a questionnaire. Thoy were asked
to indicate which guiding principles did thoy feel were most ap-
propriate for their schooL

The study prOvided support to those interested in the orga-
nization of developmental reading programs at the secondary
school level. It also provided a basis for school districts to
evaluate their secondary school level developmental reading
programs by comparing them with the iecommended principles

'and practices.
Tbe study recommended that the availability of opportuni-

ties for training in secondary reading instrupion at institutions
Of higher learning be identified. In addit oh, it Was recom-
mended that further investigations be nducted to tietermine
the effects of corrective, remedial, and developmental modifi-
cations of secondary reading instruction.

THE INTRODUCTIO'N AND ANALYSIS OF THE IMPACT
OF A, DEVELOPMENTAL READING AND STUDY SKILLS
PROGRAM AT A SMALL SECONDARY SCI1001,

Order No. '7927941

SIMMONS, Edward Benedict, Jr., Ed.D. Harvard University,
1979: 110pp.

'This project is concerned with the Inrrochiction, Implemen-
tation, evaluation, and refinement of a developmental reading
aM ekudy skills program at Dunn School. The author's position
Is that reading is the most important educational skill neces-
nary both fn school and in later life. Despite a renewed em-
phas:Is upon reading at the elementary grades, readlng abilities,
as measured by standardized reading test scores, have con-
Inued-to fall at the secondary level. Thus, It Is critical that
the teaching of reading continue to be taught as a specific skIll
at the secondary-level.

The setting is a small, secondary college-preparatory
boarding.school In rural ,California, at which the author Ig
Headmaster. The student body has a wide range of abilities.
Many lack adequate reading, study, and/o'r organizational skills.
Four alternative solutions were considered before a full-time
developmental reading and study skills progrtun was finally
chosen.

The program was conceived on two premises: a) that It
would be-develo6mental In nature, not remedla0; b) that it would
focus on the process of how students learn, not on the content
of what was being learned. Rs initial goals were to Improve:
a) general reading skills (e.g. rale, colitprehension, etc.);

speoalized reading skills in conteA areas; c) study and or-
ganizational skills; cl) attitedes towards reading and ptudying:
Drawing from the contenrof other courses, the first yearethe
emphkais was on a graded, one-half credit, in-class program
meedng three. times per week.

$1,0 extensive formative evaluatioh walk undertaken during
the first year. The evaluation model, devised specifically for
thie program, had student, faculty, and administrative compo-
*We for both student performance and tnetructional process.
AVtikt evaluatien deta le included In the appendif.

. At,

The nix major conclusions of the evaluation i('ad to four,
print:try areas of program modification In the second year.
These were: a) Increased facelty communication with the De-
velovment,d Rea,ling and Study Skills lea, het including greater
ihrluente and input regardieg the content of the course and how
it la taught; b) ctioning of classes by grade hwel to allow AA-
A g\-eater use o content area material, thus Improving the ap-
plication and tr ns(erenee of skills: c) better coordination and
sequencing of topics to provide greater coherent to (he actual
Classroom program: d) adjustment of time allocation to dif-
ferent sVils and Indlyhtualizat ion of certain Aspects of the
course. -er

A preliminary evaluation of the second year indicated the
modifications were having a very positive Impact on Or pro-
(ram. The-two most-significant findings were: a) the skills

mphaelzed in the cOurse wilVe being applied codsletently in
other classes; b) stu4lents and faculty understcfthe goals of
tho program more fUlly and were more enthusi stic about It.

Liter:dui e regarding the administrator's role In the im-
plementation of reading programs le reviewed. As the role of
the author Is that of the delministrator in the project, nine gen-
eral responsibilities of the administrator are Identified. Those
are.used as the criteria upon which the.author's self-evaluatIon
of Ids leadership and participation In the project are based.

In Its Ideal state, reading and study skills Instruction should
pervade the entire secondary curriculum. By placing far
greater emphasis on coordination and cooperation with the con-
tent area teachers, stressing the program's role as a resource
for the faculty and improving the application and transference
of reading/study ekills, Dunn School moved towards a more
integrated program, one which the author sees as the future
direction of developmentaPprograms at the secohdary level.

READING AND STUDY NEEDS ASSESSMENT IN THE SEC-
ONDARY SCHOOL WITH RECOMMENDATIONS FOR IM-
PROVEMENT Order No. 792390

WALTER, Mary Lorraine, Ed.D. Boston University School of
Education, '1079. 360pp. Major Professor: .1. Richard Cham-
bers

Statement of the Problem
'

The public furor over competency and the return to basks
issue Is resulting.in a reentmination of public school curricula
in many school districts. As a consequence the major pur-
poses of this study were: (I) an examination of tho
reading and study needs (cognitive and affective) of a large
urban comprehensive seconary school, and (2) based
on data gathered and literature reviewed the developMent of
a model for Improvement using present personnel and
materials.

trocedure 1

Subjects for the study were 164 tenth, eleventh, and twelfth
year fj tude n t s ( 5 '7 ,.,pe rcent), thirty-three randomly selected

teachers (27 percent), eleven department heads (the total pl?)pu-
lation), and ten non-teaching faculty members (91 percent) of a
schpol distric ii eastern Canada. In addition fifty-six teaching
members off-lie acuity volunteered to complete one phase of
the study.

Student data assespd reading achievement, attitude toward
reading, study habits, reading interests anthabits, and student
perceptions of their reading and study habits; Faculty data as-
sesse5ithe importance of reading In an English program, stu--
dent reading and itudy strengths and wealmesses, and the atti-
tude of the faculty toward teaching readng in the content Ixreas.

Instruments used were: Sequential Tests of Etincthion,1
Profress, Series-II: Reap*, Form /1:.Estes Attitude itcatete;
tleadins; Study Habits Checkilet; Blishen's "A Revised Socio-
economic IndexIor-tIccapations in CanadV; Vaughan's 'A Scale
to Measure Attitudes TOpard Teaching Reading in Content
Classrooms"; a student questionnaire; a faculty questionnaire;
and a teacher problems inventory,



gni:ketone #

Major conclusion. drawn from the data were:

1. Stadente have average I-eliding achievement, a fair attitude
toward reading, and fair study habits.

2. A definite but low relationship was established between
rading achievement and attitude toward reading. Study habits
were not related to reading achievement, but hed a low correla-
tion with attitude toward reading, and n moderate correlation
with time spent on homework.

3. Students spend approximately one hour a day pn homework,
and ono hour on' other reading activities. The number of books
read voluntarily in the past-month was 1.7; however, thirty-six
ilercant of the subjects had not read any books voluntarily dur-
ing the same period. Rending habits wore not related to time
spent viewing televl Ion

4. Students are not Ittsfied-with their reading and study habit.;
Major dissatisfaction centered around areas of comprehension,
speed and flexibility, and %%tin-study habits.

,
5. College Preparatory/jechnical students wore significantly
younger, had higher Socioeconomic status (Years 10 and 11),
higher reading achievement anda more positive attitude toward
reading (Year 10) titan General Educational/Occupallonal stu-
dents.

6. Year 11 studeng had significantly higher reading achieve-
ment than Year 10, and Year 12 had higher achievement than
Years 10 or 11. More twelfth year students fell Into the rate- .,

gory which indicated good attiende toward reading. Year 10
students spent more time viewing television than Year 124and
ware more Interested In articles than Year Al.

7. Business Education students have a significantly more posi-
tive attitude toward reading,.botter study habits, spend more /
time on homework, and road more books than industrial stu-
dents. The Industrial students watch significantly more tele-
vision and are more Interested In articles.

8. Faculty members rated reading as the moat important goal
of an Eng lish pro ram, have an a 'rage attitude toward teaching
reading in the co ent areas, and Identified student problems
as:* work-study hlts, comprehension, vocabulary, speed and
flexibility, and following directions.

Recommendations

Recommendations for improvement included: (1) .an all
school sustained silent reading program, (2) a study ekills pro-
gram t?eginning in Year 10, and (3) aa interdisciplinary approach
to reading and study ln the content areas. A handy* was pre-
pared for staff developmeet.

Other recommendations concerned, revision of English
courses and future needs assessments.'
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MOOIFICATION OF SUDVOCALIZATION LEVELS IN firv-
iENTII-GRADlt STUDENTS WITH ELECTROMy(X;RAPII
111OFEEDBACK TRAINING AND ITS EFFECTS ON READING
RATE AND COMPREHENSION Orde No! '1021004

WATICENS; Marley Wayne, Ph.D. The University of Nebraske -
Lincoln, 1979. 130pp. Adviser: Robert W. Filbeck

This investigation explpred the f subvocrilizaticm in1111100
th4 reading process by experinien

0
ta y modifying eubvorailVt

tion levels of seventh-grnde students with electromyograph
(EMG) biofeedback training and assessing effecte apparent in
reading rate and comprehenSion one mOnth following EMG
treining. ,

..

The subjects were 40 volunteere from a sevehth-grade,
readinicialis. Pre-assessinent suiriocallzation levels were
Rapeseed with the EMO encl two groups of stiblects defined by
a median split: high subvocalizers and low subvocalizere. Iligh
subvocalizers were then randomly assigned to either: (a) the
treatment group which received EMG biofeedback training to
reduce subvocalization leveje or (b) the control group which

.-received random EMG biofeedback with no experimental ma-
nipulation of subVocalizationlovels. 'Low subvocalizere wore
thenrandomly assign' ed to either: (a) the treatment group which
r'eceived EMO biofeedback traininglo increaeo subvocalization
levels or (b) the control group whiM received random EMO
biofeedback. Thus 13 high subvocalizing students received
EMG biofeedback to decrease their suirvocalitetion lamels, 13
low.subvocalizing students received EMG biofeedback to in-
crease their enbvocalization levels, and 14 qudents (7 high
subvocalizers and 7 low subvoittlizers) recolvearandom EMO
biofeedback and acted as controls. -

EMO blofeCdback training was conducted in an individual
setting and5ontinued until experimental subjects reached cri-
terion points defined by pre-expe'rirnental subvocalization lev-
els. Mi subjects' h4G levels were assessed 6ne month fol-
lowing termination of EMG biofeedback training and all
subjects were administered the-Reading Speed, Accuracy, iInd
Comprehension sections of the Gptes-MacOlnitle Reading Test.

Tho following hypotheses wore formulated:
1. Subjects who receive EMO biofeedback training tO de-

crose subvocalizatfbn levele will manifest a lower rate of nub-
votritization during silent reading after one month of regular
classroom participation than those subjects who receive no
modification of subvocalization. The Jailer s-ubjects will, in
turn, ekhibit leas subvocalization thaA those subjects who re-
ceive EMG -biofeedback training to Increase eubvocalization.

2. Subjects who receive pvic biofeedback training to de-
erease subvocalization will exhibit an improved response te

i.reacling instruotion which will result in an increased reading
rate and comprehension at the end of one month of regular
classroom participation in comparison with those subjects who
receive no subvocallzatlon modification and,those who receive
EMG biofeedback training to increase subvocalization.

Tho data of hypothesis one were analyzed tieing an analysis
of covariance. Pro-experimental subvocalization levele served
as the covariate while adjusted post-experimental EMO levels
served as the variable. \There was a significant difference in
EMG levels among the treatment groupe, controlling for pre-
experimental EMO levels. EMG training produced hlzeable
modifications in subvocalization levels while random biofeed-
back failed to produce a change in EMO levels of the control
group.

'The data of hypothesis two were analyzed using a multi-
varlaie analyeas of covariance. Scores on tho Reading Accu-
racy, Viieed, and Comprehension sections of the Gates-Mac-
Ginitiezrheading Test served as the dependent variables.while
acores oil the Reading Comprehension section of the Stanford
AchieVement Teta and eeores on the Otis-Lennon Mantel Abil-
ity Test 'served as covariates. No significant main effect was
tound for alio,- of the three dependent Variables; thus EMO
raining to modify subvocalization levels did not produce .a dif-
ferentiaOresponse to reading instruction capable of bringing
eliotit Itgotiloant differences in -reading rate and comprehen-

. 4,

lie results provide 'aupport for the effectiveness of ENO
biofeedback training in modifiention of subvocalitation levels
but fail to provide evidence for a direct relationship between
tilibY0Calizatton and reading performance,

't



THE EFFECT OF SEVENTH AND EIGHTH GRADE DEVEL-
OPMENTAL READING INOTRUCTiON ON ACADEMIC
ACHIEVEMENT .Ordei No. 7914991

YEHO-Ekt, William Mark, gd.D. Lehigh UM. Varsity, 1979.
et",

Purpose

The Purpose of this study was to investigate the effect of
duration of developmental reading Instruction on reading pro-
ficiency and-acidevement in content areas. Moro specifically,
the purpese was to assess the value of develkaiihontal reading
instruction In the middle schooL

The study Was designed-te answer the following questions.

1. to ttiere a significant differeqoe among the gronps re-
garding the offset of duration of mailing instrdctiop be-

yond sixth grade pn reading proficiency?
2. Is there a eignificantdifference ampng the groups re-

((arding the effect of duration of .reading instruction he-
yond sixth grade on English proficiency?

-3. Is there a significant difference among tho groups re-
, garding the effect orrduration of reading instruction be-

yond sixth..grado on mathematics proficiency?

4. Is there a significant sox difference among the groups
regarding the effect of duration of reading instruction?

Procedure

. The study consisted of three,groups of stUdents with thirty
members each divided equally among males and females. One
group had developmental reading-instructron terminate at the
end of eighth grade, a second group at the end of the seventh

-grade, while a third group had,devolopmental reading Instrue-
tion terminate at the end of sixth grade. The three groups all
attended the Bloomsburg Area Schools from sixth grade through
ninth grade.

Analysis of eovaria.nce was used in testing for the treatment
effect in order to compensate for initial differences'. The sixth
grade score on the Iowa Test of Bask Skills Reading Compre-
hension, Form I, was used as the covariate.

ire

Findings
. .

1. Two years-of required developmental reading instruc-
tion beyond sixth grade had a significant-effect on read-
ing ilreficieney (p < . 05)

2. One yeir of fequired developmental reading instruction
beyoild sixth grade did uot have a signilicant effect on
reading proficiency (p > .05).

3. Two yers of required developmental reading instruction
beyond tho sixth grade had a significant effect on English
proficiency (p < .05).

4. One year of required developmental reading instruction
beyond sixth grade did not have a significant effect on
English profitiency in ninth grade (p > .05).

5. Two years of requiral developmental reading instrec-
- tion beyond sixth grade had a significant effect on math-

ematics proficiency in ninth grade (p < .05).

6. One y.ear of required developmental reading instruCtIon
beyond sixth grade did not have a significant effeet on
mathematics proficiency in ninth grade (p 5 .05).

7. ,No significant sex differences were discovered for males
and females in reading gains and matheMatiCs (p > .00).
However, in English the females aehieved significantly
higher than males (p < .05).

The findings sOggest thalrequired developmental reading
Instnopion ternAngting -so the end o eighth'grade did, in feet,

. *pro*, reading 4tkeiihiithe*, ninth wide Engileh proficieny,
.eigi ninth gre.deeinitkeffietice prOfiOilmny.. 1 3
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