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“assisting/ygyth and adults in career development. st

CARIIR I !\PJP} THG AND DECTSTON MAKING COURSI
FINAL EVAILUATTION REPORT

-EXPCUTTVE SUMMARY .

The Appalachia iducatinnal | aboratory, Inc., (Alf) is deditated to
the improvement of education and educational opportunity for the people
of its Region. It seeks to accomplish $uch impr;vemep} by conducting
educational research, development, dissemination and evaluation; and by
pﬁbviding these R & D services to education agencies in its seven-state
Region: Alabama, Kentucky, Ohio, Pepnsylvania, Tennessee, Virginia, qu
West Virginia.

Programmatic research and development and regional educational
services per}onneq by*the Labora}ory are supported by fﬁnding_from the

Natfonai Institute of Education (NIE) and by contracts’with federal

agencies. In addition, the Laboratory works with‘fegional and local

education agencies to perform R & D services on a contractual basis.)

AEL's Division of Career Guidance was estab]ishéd in 1966 in response
to regional needs to address the transition 6f youth from school to work.
Iﬁ responding to this national, as well as regional need, therd%xision
is involved in designihg and developing materials and processes for

-

The Career Planning and Decision-Making course for college (CPDM)
N X .
is part of a comprehensive plan-of work committed to the design and

development of materials and processes to facilitate career-exploration

“and decision-making within a range of levels, settings, and populations.

- b Y

This one quartér/semester-CPDM course consists of a student text,
. ' ' - N s -

('..-" . . N ’ - xi, f

[y 24
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contdininq oix carcer quldance curriculum n;}Wf: an Instructor's Guide, =
ru}atvd filmstrips; and the AL Career leGFMd(iUH Sy\tem.(tlﬁ).

Tpe CPDM course is designed to help students devo]dp a greater
understanding of themselves and of the world of work as a basis for planning
and choice. Specifically, in Tearning career planning and dO(iﬁion"nnkiﬁq
skills, students exp]ote self and their environment;,establish personally
relevant goals; identify career alternatives; clarify their own work apd

life values in personal and culturally relevant terms; and take appropriate

~actiona

The AEL Career Ipfonmation_System (CIS)vused with the college course
is a comprehensive organization and management system for career information

résources. The €IS is linked to all of the AEL Career Dgcision—Making
matetié]s.\ Orientation and self assessment aicess materials are incTuded
as part of the systém to assist students in exploring the world of work in
relation to their personal tharacteristics.

A]though eva]uat1on activities took place during the entire course
deve]qpment process, the purpose of the F1na1 EValuat1on Report was to
describe the final two f1e1d test phases. The CIS was previously evaluated
and, therefore, yas included as a component in this evaluation only to
determine extent -of use by students enrolled in the CPDM caurse. - )
Two field tests were conducted injthe eva]qptjon of the CPDM course.
Field test1nq of .the Th1rd Edition of the course was conducted in 1976—77

primarily ta obtain format1ve evaluation information qn the student text

~

F0110w1ng substantial revisions of the text, an extensive field test was

conducted according 'to a format1ve summative evaluation model to determine.

.the effectivgness f selected compohents and of the CPDM course as a whote.

xii »
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The formative evaluation phase was conducted as part of the curriculum
develooment process to adentily aveass in the course needing amprovement .

A summative evaluation was conducted to assess the overall effectiveness

r] -
of the course. ' '

Although both freld Jests are included in this Fxecutive Summaryy major

emphasis i placed on the second, more comprehensive field test.
Field Test [

The initial fieTd test took place in 1976-77, at bLast lennessee State
University in Johnson Cily, Tennessee. One hundred twenty randomly
selected freshmen qtudeﬁtﬁ comprised the two experimental and two control
groups involved in the Solomon Four Group design used in the study.. The
two experimental groups completed the CPOM course.

E}pe}iMQntal and control groups were pre and posttested using the
Simulated Occupational Choice (SOC), Assessnent of Career Decision-ﬁaking

(ACDM) - Form B, and a locally developed achievement test.

’

Since the primary purposé of the field test was to determine revisions
needed in the student téxt, information required forﬁmaking this
determination focused upon student outcomeslﬁhich addressed the following
questians:

1. Does the CPDM course increase students' knowledqe®
of the world of work?’

w

2. Does thHe CPDM course increase students' awareness
of personal values related to career? '

3. Does the CPDM$gourse enhance students' decision-
making proce$ses?



4. Does the CPDM course promote Student selection of ‘
a College Major?

5 Does the CPDM course increase students' level of
' career planning? :

| &

Results and Discussion
. Analysis of Variance was the inferential statistic used to analyze
the field test data« The results indicated that:

1. The CPDM course increases students' knowledge of
the world of work. Findings revealed- that CPDM
students knew significantly more about the world
of work than non-CPDM students.

2 The CPDM course may or may not increase students’
agareness of personal values related to career. o
CPDM students were able to generate significantly
more occupational values than were non-CPDM

- students; however, a testing effect of the 5S0C
was found on three of the subtests and a testing-
treatment 1nteractioﬁ‘effect was found on another.
Because it appears that learning from the pretest
occurred on several subtests, it is difficult to
determine the course impact based on results from
the SOC.

3. The CPDM course has a post¥tive impact on students'
decision-making process. CPDM students were able
to generate de¢ision-making processes of significantly
greater quality than non-CPDM students as measured
by the achievement test. CPDM students were not
significantly more advanced in their career decision-
making as measured by the Assessment of Career
Decision-Making. It appears that the CPDM course
does enhance one's decision-making process to some
extent. The Assessment of Careel Decision-Making
(ACDM) may not have been sensitive to stydent
changes in this area or the course may not have an
impact on the specific domains measured by the
ACDM. - '

J 4. The .CPDM course has a positive impact on student
'selection of a colleges major. CPDM students were
significantly more advanced in their process of
o : major selection than nop=CPDM students as measured
. by, the achievement te¥t, ACDM results did. not
- reveal significant experinmental and. control group
differences in the decisien-making task: major.

) )

r
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The JCDM may not be sensitive to tlw‘th.mm'-. made
Py tudents velative 1o major selection or the
cotnse may not have an impact on the specitice
domains measured by the ACDM. ~.

The CPDM course increases students' level of carcer
ptanning. CPOM students had stynificantly higher
levels of career planming than did non DM
students as measured by the achievement test.

[Sa]

—

»

The results do support the effectiveness ot the CPDM course in the

areas described.

Following the field test, other components of the course were developed.

AMso, revisions in the student text were made in order to more fully imple-

ment the course design. Becausc of the extent of the student text revisions

and the need to determine the effectiveness of the newly develoved
components, as well as the cTfectivencss of the whole course, a more

comprehénéive and extensive field test was implenmented.

\

Field Test T1 )

The second field test of the CPDM course was conducted during the
winter school term of 1978-79. The purpose of the field test was to
determine the effectiveness of the CPDM course as a whole and of the

individual course component. So that this determination could be made,

the evaluation of the course focused upon the following questions.

”

\’ Eva]uat10n Questions

1 ~ To what extent were the student objectives met?
.Has the desired chanqe in client behavior
“occurred? ) | . K
2. Has the impact of achieving student objectives
(outcomes) been adequately documented and
descr1be¥_to provide needed information to
otential program users?

>y
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4. Has the usability of the program for colleges and
universities similar to the field test <ites been
adequately documented for potential program users?

4 /

A

tvaluation Design
In order to respond to these questions, specific infarmation apd data

( gpl]ection methods were required. Table 1 presents the specifiz informatioh

required and the criteria to be used in determining the course effectiveness
- in rogara to cach question. 1In order to meet the criteria listed in Table 1,

formagtye and summative evaluation information was obtained from students,
instructors, and an independent, external evaluator. n

e of 178 postﬁsegpndary institutions coptacted, 14 colleges in 13 states

{ participated'in thv.finch;vst. Five hun&rod eighty nine undergraduate
students composed the 15'éxperimental and- 15 centrol classes invd]ved.
Experimental students were those who volunteered, or were advised to enroll
in-fhe CPDMrcourge. Fifty-six pé:cent of these students were freshmen,
33 percent were sophomores, and the remainder were juniors and seniors.
A control class was matched for each exper{mental class at the same college.
Control classes were noncareer development coarses similar to experimental
classes in strqcture, o}ganization, and student makeup.
A nonequiVa]ent control group design was used to col]éct'evaluation

'data.. Experimenfél‘and contré] students we;; pre and posttested using the
.Asses§ment of Career Decisibn-Making (ACDM) and a student survey developed
from the achievement test usea in the first field test: Students also com-
pleted a Student Evaluation-form. Instructors completed é survey before and .
after teaching the cburse as well as evaluation forms for the course £ilm-

strips, CoTlége Major-OcCupatjon'Index,‘Instructor's Guide, and for the

¢

T course as a whole.
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\tsﬁ_ Evaluation uestions, Information Requirements, and Deciﬁion Criteria
T for Determining Effectiveness of the Career Planning

and Decision-Making Course

1
i

—_—— —- T e i

—_ ——— e

! Evaluation Questions Information Requirements i - Decision Criteria
-\ . : L
’ \
1. To what extent were the student” Pre-Post performance indicdtors in .. Achievement of each student
objectives met? career decision-making. Monitoring ' objective by 85 percent of targét
of student performance in college ~ population. Statistical and
text. ) practical significance demon-
‘ \ strated. F
b 2. Documentation of program Appropriate dependent measures over = ‘Meta-evaluation by external
) X impact? \ , both subjective and objective reviewer:. 'to include range,
variations. sensitivity, and appropriateness

of measures. Perceptions of
worth by users. -

r

3. Documentation of usability? = Appropriate dependent measures LR Meta-evaluation b{ external
co . over both objective and subjective reviewer: to include range,
t . . ~ variations. - sensitivity, and .appropriatefiess
' - : ‘ A o of measures. Perceptions of
. \\\\\ : - . . usability by users.
. _ , G T . ;




Descriptive statistical analyses pevtormed ine luded means s tandard
- deviations, and percentages.  Interential analvses Jluilnhwltiu;xnu-tu
e - . v
correlated and independent t tests. Although the use of anmalysis of -

covariance was originally proposed, the frequent’violation of covariance )

assumptions hy the data contraindicated 1ty use.

Results and Discussion

The formative evaluation results provided the CPDM course developers

¥

with information on which to base revisians for course improvement. Primary

revisions indicated were:
e removal of biases identified in filmstrips
e improvement of time management

e improvement of classroom management, including
student evaluation .

e streamline mechanics for chart completion. in
the student teXxg
H

® increase clarity instructions for student activities

_Both students and instructors furnished information supporting the
adequacy and efféctiveness of the components of the CPDM course. -
The summative evaluation was conducted to assess the overall
1

v

effeotiveness of the program. Effectiveness was viewed in terms of both

statié}ica] and pyactica] significance of course\outcomes (impact). y
.8 ﬁesu]ts of statistj@%] anaiyses indicate that students completing the //ﬁfv
* 'CPDM course made signifigantly greater gains in the following caregqr |
deve]&pment areas when Eompared with non-CPOM students.
1. Progress in seleéting a college major.

2. Progress toward selecting an occupation to pursue after
college completion.




3. Knowledqge about college majors. 4

1 Knowledae about the velatonship betweensg ollege
major s ad occupa tione

5.  Knowledge about occupations of interest.
6. lnderstanding self din relation to work. £
/. Quatrty of decraion making procesys

8. Rating the effegtiveness of one's degision making
proceps . : \\

~

9. Accwacy in defining the terms "work" and "career."

10 Ahility to identify criteria tor evaluating career .
information. -

.

7
11. Ability to identify correct course concept
definitions. .

i

CPDM students did not make significantly greater qains\than non-CPDM
students ingthe areas of _ . \‘ .
W e Rational Style of decision-making
: o'lntd;tive s¥le of decision-making
e Dependent‘SZ‘Fg'of~deéision—making
e Making énd implementing the decision to attend college
)j CPDM students made significant pre-post positive gains in Rationai Style
2 and predictive gaﬁns in decreased Dependent Styie of decision-making
durinq.the course, These sign1 icant gains and the evidence of higher
CPDM gains as comnared to non-OPDM gains, although not significant at

r

the /05 level, do suggest a positive impact of the ceurse on students’

( RAtioiial and Dependent,decision—mhkihg style. ‘

_3. i , M .

G _‘] A]though CPOM students decreased their Intuitive decision-making’
Lo styles and non-CPDM students 1ncreased their styles, there were no

significant changes during the school term in Intuitive decision-making.

4 P - 21 |
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Ihis finding may partially bhe explaimed by the exaistence of antuibive

4 r .
., dimensions in the CPOM course.  The decivion making process taught in
the course consists of hoth Rational and Intuitive Style elements. ’
In addition to the statistical significance of course outcomes, -
practical signiticance of outcomes s cmphasized in determining overall
course effectiveness. In this study, practij71 significance referred to
. |
o achievement of course unit objettives and stddent and instructor evaluations
of effectiveness. - *
“ The standard originally set for objectives achievement\ﬁuripg the
) . field test was that 85 percent of the target population would achieve each )
objéctive. Several issues arose during the cqurse which made tlris.level of
\ o
achievement unrealistic for basing decisions on course cffectiveness:
1. Since criteria for mecting dbjectives were hased only
on texYbook responses, those classes who were not able
‘ to complete Units V and VI were not able to attempt ‘
completion of objectives for those Units. The
achievement level for Units V and VI are not accurate
indicators of student performance based on thé course B
experience. - ‘
2. Because of time constraints, somé instructors did
not assign completion of every course activity.
Again, the achievement Tlevel would appear lower for
the related objectives.
3. Some jnstructors requested that students complete .
some activities on photocopied sheets of the textbook
so that these sheets could be collected for monitoring
student performance. The achievement level for ,
related objectives would, therefore, appear to be N
Tower. :
Since 60 percent (N=8) of the 14 classes on which objective achievement
was determined completéd all six units of the course during the term, the
standard for the field test was revised tQe#fpercent of the target population
" - comﬁeting each objective.
i - N L . . N
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Based on the revised ';tmul.n'(: 71 peveent (N .'M') of the 4% courae
objfctives was  achieved at the tevel andicating effectiveness.  the U
objectives qot mcétinq the standard included all S}X objectives fu; Units
Vand VI -as well as four ()h_jm..t.ivw; from Unmit 111, three trom Unit 11,
and one from l‘lni‘ V. Thdse objectives for which the standavd was not -

. S
attained were reviewed ‘and recommendations made for revisions. The /1
percent of opjectives met at the Tevel defined by the standard supports
the practical significance of the CPOM course.

Another indication of priFt1(a1 q1qn|f1can(o is student evaluation
of their course experience. Ninety- e1qht percent of the CPDM students

felt that an import.ant. function of a college is providing experiences in

career planming and decision-making. This finding adds support to the

= appropriateness and need for a course such as CPDM as basic curriculum

in po]]ege.

Students indicated the course helped them develop:

e a graeater*understanding of themselves

P

® a greater understanding of the world of work
® a career plan taking into consideration self and milieu . 1

e increased awareness of their career goa] and its
appropr1ateness for them.

Students found the p]ann1qg and. dec1d1ng process taught in the course
fq be personally useful and indicated the course helped them gain a greater
sehséiof control over their career. In-addition to these se{;rapﬁraisals
of course impact, students 1nd1cated they were not owlyp]easedovera]] with

"‘""»n- b .
the course, but wou]d recommend the course to friends who wanted career

guidance.

xxi- D 3 - >
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These findimgs indicate that the CPDM course i _ilnp;m‘tcml . |£\{|)|ul.

-
N

. _ /
and useful Ao students and that they vecognd2e the impact of the com.e
F 4 - 1
on their lives. ~ o ” =
. - )

.

. ¥Practical significance was also supported by instructor outcdhnas and

evaluations.  An unanticipated course outcome was the increase jn quality

-

in the decision-makinq process of instructors, criteria being the CPDM
decision-making process. Apparently, teaching the CPDM conrsp_1nf1uences

the instructors' decision-making processes. enhancing the qllality of thel

L 2 PR

process. Another upanticipated instructor outcome was thé increase in the
number of instructors identi?y;ng most. closely with the career development
theory of Tiedeman, thpﬁframework on which the course is based.

Results from the iﬁstructgw éva]uations indicated the course is

appropriate for college stud;nis. "Instructors suppbrted the effectiveness

’

of the course, indicating: )

" . ' {
Y ¢ tudents secmed interested in the course

e instructional strategies used in the course materials
are .effective in teaching the intended skills and
knowledge ' | \\J/}

o the course prompted cﬁgg;r nlanning and decision-making
hehavior by students :

e major competencies are attainable from unit completion’
'\j.
[ &

e course content is, comprehensive in terms of the. career
planning and decision-making process , >

e activities are appropriate for teaching the course
concepts . .

L]

° ianguage and concepts presented in the course enable
students to more effectively undéerstand and discuss
© career concerns '

AU R
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%
burther evidence of practical signiticance of the course was
provided by instructor idbnliti(alion of in;thulinnal benetits, Thoese
included:
e providing intense quidance services
o cnabl ing students to become more goal oriented

e providing information and guidance to students not
- reached by counseling centers

e providing increased #se of carcer centers

e promoting increased student satisfaction, and thus,
retention at the college

e providing information and guidance for nonacademically
(technical) oriented students :

t
In summarizing their experiences with)the course, instructors indicate
that (1) the Instructors' Guide enables effective course instruction;

/ (2) materials are free of bias; and (3) overall, they are pleased with -

>

T

the céurse. They rate the CPDM course aé being better than other avai]able'
%areer development courses and indicate.they would recommend the cOursé
for helping students in caréer development .

In summary, formatfve evaluation results provided tﬁe developers with

information on aspects of the £PDM course which are effective and aspects

which may be improved by rg€isions. The Instructor's Guide is effective

in its field test form, bdt can be improved by revisions in ttme and
class manageméntwand provisions for student performance evaluation. The
" course fiimstrips can be improved by removing biases detected and improvinb

discussion guidelines. The College Major-Occupation Index is effective in

tande 14

jts field test form and results fatted.to provide evidence of areas needing

improvement. The student text is effective in its field test form but dan
g . - e

1)
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<&

he improved hy “streaslining” ghe wechapies wl chart complet i and Clarifyimg
some instructions: .

Although the CPUM'course waggﬁeveloped for.use by college uhdorclasamén,
A wmall percentage df the field test ctudents were juniors and seniors who
also used the materials effectively.  There was not sufticient nunber ot -

juniors and seniors participating to allow cvaluation ot the courie for

upperclassmen.

-
4

The summative evaluation results provided evidence of objectives
achievement, program impact, and usability., The statistical and practical

significance demonstrated in these areas 1naicate that the CPDM course is

an offective career deveTopment curriculum for freshmen and soprmunnchLLJg;

-

‘
J

. students.
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INTRODUCTION

The Appalachia Educational Laboratory, Inc., (ALL) s dedicated to

the improvement of education and sducational opportunity for the.people,

of its Region. 1t seeks to accomplish such improvement by conducting

educational research, developmeént, dissemination and evaluation, and by
’ s - L] M s ‘ ’

providing these R & D services to education agencies in its seven-state

. Region: Alabama, Kentucky, Ohio, Pennsylvania, Tennessee, Virginia,

and West Virginia.

»
Programmatic research and development and regional educational

services perfbrmed by the Laboratory are supported by‘fnndﬁng from the

’
. [
.

National Institute of Education (NIE) and by contracts with federal Lo

ageﬂties. In addition, the Lnborntory works with regional and local

: educatlon agenc1e& to perfbrm R &-D serv1ces on a contractual basis.
‘ mo, '\ }
v : HAEL'S Division of Career Guidance was establisﬂEH\in 1966 in response
’ . ! . ¢

to regional needs to address the transitiqn of youtn from school to work.

‘In responding to this pationaL as.well as regional need, the Division

\‘ ’1"“;

. is invblved in deslgning and developing materials and processes for

.? a551st§ng youth and adults in career development

1 32 le Cardir Planning and Dec151on-Making course for college (CPDM)

a0 is phrt~of a comprehen81ve‘plan of work committed to theé design and

. P “«

‘develop%ent of materials and processes to facilitate career exploration

and decision making within a range of levels settings, and populations.
i'._ (0'

\Th&s on quarter/semestOr CPDM coursé - eonsists of a student text, containing
i i ® XS :
pix career guidance curriculum‘qpits- an Instructor s Guide, related film-

- ' \ ' '

i Ttrips, Tnd the AﬁL(:areer Informqtibn Systent. (CIS)

.t-.. . ‘e . _ \ ’
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!
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The CPDM course is designed to help st.udm\ts d('vvlupl;l preater unden
standing of themseclves and of the world ot work as a hAxln for planning
_and choice. Spqcifically, in learning career planning and dcgésion-muking
skills, students explore self and their environment; establish personally
A
rclc;vzmt goals; identify career alternat ives:; clarify their own work and
life values in personal and culturally relevant terms; and take appropriate
action. . _ '
The AEL Career Information System used with the college course is
a comprehensive organization and management system for carcer information
resources. Orientatidn and self assessment materials are included as part
of the system to aséist Studénts -in exploring the world of work in relation
to their personal characteristics.
Although evaluation activities took place during the entire development
pfoéess, the'purpose'of this report is to describe the final two-field test
b

£5
phases of the evaluation. The C1S was previously evaluated along with the

secondary school Career Decision-Making Program and was only included as a

component of the evaluation to determine extent of use by students enrolled .
in thg CPDM course. ' |

Two field tests were conducted in the evaluation of the CPDM course.

Field testing of the Third Edition of the course was conducted in 1976~ZZ;

A

primarily to obtain formative evaluation inform&tion on the -studenmt text.
\ .

SO Pollowing substantlal revisions of the text, an extenswe field test was
conducted aCcorﬂing to a formative- summative evaluation model to determine

the: effectlveness of the CPDM course as a whole and on selected components

of the course. The formative evaluation phase was conducted as part of the .




cuarriculum development process to tdent ity arveas in the course necding

improvement® A summative cvaluation was conducted to acaess the overall
effoctiveness of the course. A)t.ho:ugh both field tests are described in
this report, the major focus is placed on the second, more comprehensive

]

tield test of all the course components . ’v
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FIFLD TEST 1

The initial field test of the CPDM course took place during the

’ Spring Quurter of 1976 77, at fnbt Tennessee State University (ETSU),
L

Johnson City. Tennessee. The primdry purpose of this field test was to

obtain formative information about the student text.

-«

“

Information Requitrements

i Since the primary purpose of this field test was to determine revisions

needed on the student workbook, information required is focused on student.

. : . ~
outcomes which address the following evaluation questions:

7 N R ] -

1. Does the CPDM course increase students' knowledge .of
the world of work?
- LY ’

2.” Does the CPDM course increase siudents' awareness of
personal values related to career? )

3. Does the CPDM course enhance students' decision-
making processes?

4. Does the CPDM course promote student selection of a
college major?
r
5. Does the CPDM course increase students' level of
"~ . ¢areer planning? : {

o Target Population

East Tennessgp State University was selected as the field test site
% ‘/”
’ \ %

because of their previous developmental work with AEL and because they

.were willing to dedicate a half-time instructor to teach two treatment

»

" classes. The instructor for the course was a full-time faculty member

with preparation and experience in counseling.



O

[}

The target population consisted of the 1976.77 entering freshmen

Class at Last Tennessee State Undversity. A comput er was used to prandomty
 ¥e
select the field test sample from the 2,000 full time students enrolled

during the Fall and Winter Quarters. Students scelected were representative
of the total treshmen population on characteristics such as SCX, race,
curriculum major or undecided, and academic ability. Lettors were sent by
It ’
the President of ETSU to the trandom sample selected inviting their
{ B

participation in the fleld test (see Appendix A). One hundred twenty

students agreed to participate. N

Design
r

A Solomon Four-Group design was used to collect evaluation data:

R Ol X O2

R bS O4 B

R X OS

R ? O6 FCampbqll.& Stanley, 1972)
Students were randomly assigned io one of the fbur groups. Each group \

IS

was made up of approximately 30 students,
One experimental group-received the pretest and pésttest and one
received the posttest only. One control group received the pretest and

posttest and one received the posttest only.

Threats to Internal Validity

A true experimental design, the éolomon Four-Group controls for all of

the “major sources of internal invalidity (Campbell § Stanley, 1972).



Throats to Fxte1nn1 aniditv /

T I

The Solomon Four-Gronp Destpn controls tor interactibn effects of

testing and treatment. Selection-treatment jnteyaction-“s recognized as P
a threat to external validity)bocagso of the single fjfld test site  and

Q the manner in which it was selected. However, the threat is pssumed  to be
minimal because ETSU is considered to be generally representative of
institutibns which in the future would implement the coupse. Reactive
arrapgements is not considered a thrcat to external val%dity because of \

the educational setting in which the field test took place.
LY “\ . H
\ A
“ ) Treatment

Iy

}he treatmept consisted of the Thi(ﬂ Edition 6? the CPDM course. This
" version was a partial révision of the second edition of the codrse, which
was activity bhsed, to form one with a sfrongér theqretical orientation,
s
i.e., career development theory with tighter concepts and language and a
“ore explicit decision- maklng ktrategy Course materials included a student"

L)

workbook .and an instructor's guide.
- . Instruments

Three instruments were administered to collect field test data: .

Simulated Occnpational Cﬁdice (S0C), Assessment of Career Dbcision—Makin%/ )

RN

(ACDM), and an aqhievemeﬁt test developed by AEL staff. . & (;3
The SOC assesses a person's utilization of(ipternal and external

(U ' )

information in deciSion-making. In completing the SOC, individuﬂE;1:XPerience
a decision‘situation. The SOC was used in the field test to deter Y e if

»

' \
the CPDM course increased the level and consistency of internal information .

' . ' e ‘
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(values). Recause of the nature of the materials requi(?d te administer the
SOC, the mstrument 1s not included in the Appendices n‘lr this report For a
complete description of the instrument and its development, readers are
referred to "Simulated Occupational Choice: A Diagnostic Measure of
Competencies in Carcer Decisiton-Making' (kats, Norvis, 4L Pears . 1978)Y.

The Assessment of Curetfr Decision-Making (7‘II)M), Form B measures a
person's decision-making styles, decision-making processes, and career
decision—making tasks. A copy of the ACDM, Form B, can be found in
Appendix B. For a complete description of the ACDM, reter to "Assessment
of Career Decision-Making: Progress Report' by Vihcent_Harren (1976) .

An achievement test was developed locally tqh‘?“ ss student knowiedge
in course content. In addition to cognitive items o the instrument,
affective 1tems were included for student estimates of self knéwledge
Because students had a tendency to rate'their self knowledge high in the
absence of more accurgte informa{ion, posttest items were provided for_
students to reassess “their level of knowledge about oecupations and self

. . . | |
prior to the course (see Appendix C). : '

Procedures
‘ s | R
Slnce the SOC re uired a one-to-ope admlnistration four ETSU graduate
q &\\

_students and one coqrdinator were hired to manage all SOC adminlstratlons

! -

and‘conﬁ;ol group testing. Students were contacted and given appointments

: /
with one of the interns for SOC testing. Interns were trained by the R;imqry

_developef of the Sgcjinstrument and by AEL'personnel.), _ \}x

The SOC was administered during the week prlor to class and the

week of classes. The ACDM and achievement test we&e administered to (/

] " ™~ g
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experimental students during the first and last clas<"days . Control
students also completed the tests during the first and Iast weeoks of
class. All instruments were combined and adpinistered in one packet.
. . i //. s
The course instructor received in-service training at ALL at which

time course materpials were reviewed and discussed.

.y AEL staff and a ten percent sample

Instruments were scored

verified before data was keypunched. The :SOC scale scores were calculated

by the developer of SOC.
« Professional keypunchdrs .entered data onto cards for computer

analysis. Statistiéallanal‘sis was conducted at Princeton Univérsity's

Compufer Center by an educational researcher.

Staﬁst;cal Analysis -

-~

The Solomon Four-Group design, shown in Figure I, involves six

+

In a discussion of an appropriate statistical test

*

sets of observatiqus.
for this de81gn Campbell and Stanley (1972) 1nd1cate that ''there is no
singular statistical procedure Which makes us¥ of gll six sets Uf

observations simulﬁpneously" (p. 25)

\

be set aexﬁe and that it enter the analyses as part of the treatment

Thq¥ suggest that the pretest data

claasifiqation in a ZJx 2 analyses of v, iance (pNOVA).‘ Thus; following

'the~5ug‘:stion of Campbell and Stanley, the gafa was analyzed usi;g the-

ANOVA sh?:n in Figure 1 on the following page.' ~

L [ - )
1
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¢
Pretest Posttest A
()l Treat 0‘)
04 0, ‘
. .
C Treat "0, .
Ob
‘ ) _ - Figure 1
Solomon Four-Group Design
>
_ No Treat Treat
- Pretest ,O4 ’02
X No Prefest | 06 O5
Figure 2 \
f ‘ 2 x 2 Analysis of Variance
J | A
i
Y : , L Results ~ . : e

. The réﬁults of\Analysis.ofJVariancéﬁerformed on the field test-dﬁta
" .

are presenSpd in this section by instrument.

b g

o

S o4

.?g | o~ Simulated Occupational Choic? « .' #“ o _ )
;}N Analysis pf_Varignce was perfqrmed on each of eight SOC subscores:
TO?VAL, W¥2, NS#BC, W3, AVCH, BA@—DSI, RAT-DS2, and Rs.
- TOPVAL is a tally of the number of occupational characterlstlcsx
;*h ' .. generqted "in phase 1, to which the student assigns the three highest weighps
B after phase 4 of the - Th‘ds subsp.ore is an indication of the decis‘ion-
makers awareness of‘impoi}ant occupatfbn&l characteristics. Table 1 shows
z;: | *tliqd}}sis of \.‘rgrianc.e) __s"mpary table on this me;sure.. . |
‘vgv.wl S S . . -
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/ "" ) Tabld 1

’ . = 3 > g . .
y Analysis of Variance for TOPVAL Subtest
¢ of the Simulated Occupational Choice
[ |
1 Sum of Degrees of Mean Probability
i Source Squares Freedom Square F Ratio of larger F
Total 289.0000 101 191.2970 1957945 0.0000
. Moan 191.2970 1 0.9770
I/ Error 97. 703_0 100
/
_; Test 0.4102 1 0.4102 0.4193 0.5188
/ Trest 1.1948 B B 1.1948 1.2211 ' 0.2719
Error . 95.8916 98 0.9785
;
Interaction 3.3214 1 3.3214 3. 4803 0.0651

Brror 92.5703 . 97 0.954%

v

Results reveqf no significant main or interactive effects. There was
. ! '
no‘significqnt difference between experimental and control students on Top
Value. , -

' - Wy is the ratio of the weights assigned to phase 1 charagteristics .

to the weights assigned to phase 2 characteristi¢s. This subscore is an
indication of the decision-maker's awareness bf occupational
; characteristics most jmportant to him/her. Table 2 shows the analysig of
. . ] *
v " variance summary table on this measure.
. 4
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' Table 2 -
Analysis of Variance tor Wy Subtest of
the Simulated Occupational Choice
Sum of Degrees of Mean ’ Probability
Source Squares Freedom Square F.Ratio of Larger F
Total 154.5760 101
Mean 144 .1289 1 1441289 1379.6069 0. 0000
Brror 10.4471 100 ©0.1045\ ' '
Test 0.0002 .1 0.0002 50.0019 0.9654 P
Treat 0.0616 1 0.0616 0.4817 0.4475
Brror 10.3834 98 0.1060
Interaction 0.0365 1 0.0365 '0.3421 0.5600 1
Error 10.3469 9T 0.1067 ,
Results reveal no significant main or interactive effects. There was
LN
no significant difference between experi.qnental and control’ groups on Wh.
NSPEC is the number of specificatiq’ns generated during phase 1. This
subscore is an indication of the decision-maker's awarefiess of
characteristics impotrtant to him/her in an occupation. Table 3 shows the
analysis of variance sumnaﬂy table on this measure.
Table 3- /
. : .+ Analysis of Variance for NSPEC Subtest of 2
' " the Simulated Occupational Choice o
- - % & . ‘A
‘ : .
) Sun of . Degress of Mean o . Pi'oiub;uty
Sourceé Squares _~ #reedom Square "F Ratilo of Larger F
Total ° 179%0000 101 ;
Nean 1624 .0099 1 1624,0099 938.7878 0.0000
Brror 172.9901 100 1.7299 ' Y,
s 7 Test 1.6474 1, 16474 ~——Y.0055 0.3185
R O ~Treat .. 9.5720. 1 . 9.5720 5.8422 0.0178
;e " Srror + | °160,8664 98 1.6384 :
(a,. 5 - L . N P ) o
. Interaction 3.6290 ) B 3.6299 2.2436 0.1374 , Yy
' Brror 156,9365 ~ 97 1.6179 ; '
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Results reveal a significant (p -~ .02) treatment effect. l.xpvrnﬁ('nl.ll
) —rt
A2
studerits scored signi?’ivnn( Iv preater than control students on the NSPIHC
after course.completion.
W3 is the average weight given to residual characteristics. This
subscore is an indicatjon of the importance of occupational characteristics
" not generated by one's self. Table 4 shows the analysis of variance
\
summary table for W3. / : !
Table 4 :
- .
b Analysis of Variance for W3 Subtest ‘of
, the Simulated Occupational Choice
Sum of Degrees of Mean Probability
Source Squares Freedom * Square F Ratio of Larger F
, Total ; 1231.0851 101 ( -
[ Mean 1007.6407 1 1007.6407 450.9581 0.0000
"_ Error . 223.4444 100 k 2.2344 :
. Test ' 12.2767 1 12.2767 5.7062 0.0188
Treat 0.0146 S 0.0146 0.0068 0.9246
Brror 210.8442 98 2.1515 . , : -
Intersction 3.4049 y ! : 3.4049 1.5922 0.2100
Ervor 207.4392 g7 ' 2.1388 , i
o .\\
Results reveal a significant (p < .02) test, but not treatment effect.
Experimental students did not score significantly greater in the desired
direction (negative) than did control students. Pretested students scored
significantly lower than nonpretested students on this posttest measure.
AVCH is the ratio of mean phase 1 distance to mean phase 2 distance.
. . a -
This subscore is an indication of ability to interpret and use informatipn. . *,‘

Table 5 shows the analysis of va#iance‘summary table for AVCH.® o

L. 4
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" analysis of variance svmmary table for RAT-DS1.

14

-
Table 5
Analysis of Variance for AVCH Subtest of
\ ~ the Simulated Occupational Choice
w—— —_—
Sum of Degrees of Moan . Probability
Source Squares Preedom Square F Ratio of Larger F
Tota! 186.5283 101 S
Mean 157.4117 1 157.4117 540.6244 0.0000
Brror 29.1166 . 100 0.2912
Test . 0.1435 1 0.1435 0.50138 0.4795
Tréat 0.9468 1 0.9468 3.3239 0.0713
Error 27.9138 98 0.2848 . '
Interaction 1.4342 1 1.4342 $.2539 0.024] -
Error 26.479@. 97 0.2730 . !

-

No significant main effects were found. A significant (p < .02) test-
) : : . .
treatment interaction was found. Experimental students did not score

significantly greater than control students on this measure. Control

/ .
posttest only and experimental pretest only students scored higher on
this measure than_ the other fﬁof@roﬁps.

RAT-DS1 is the’discrephncy between actual and expected positions on the
/s ‘ .

s <

atireefivdness scale for phase 1. Tﬁis/subscore is an indication of abtlity

, & ‘ .
to process informa%&%n logiocally and consistently. Table 6 shows the

3
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Table 6

Analysis of Variance tor the RAT-DSI Subtest of
the Simulated Occypational Choice

Sum of Degrecs of Mean Probability
Source Squares Freedom Square F Ratio of larger .

Total 15958.1473 101
Mean 14049 12106 1 . 14049 12106 735.931% 0.0000 !

Error 1909 .0257 100 19.0903
Test 149.4740 1 149.4740 © 8.3407 0.0048
Treat ! 0.0631 " 1 0.0611 0.0035 0.9529

Error 1756.2637 98 17.9211
Interaction 15.9974 1 15.9974 0.89)7 0.3474

Evror 1740.2663 97 17.9409

A significant (p < .01) test effeéz, but not treatment effect was
found. Experimental students did not score significantly greater in the

Students
L A

desired (negative) direction than did control students on RAT-DS1.
completing the pretest scored si%nificantly lower than students not
combleting the pretest. |

"
‘ RAT-DS2 is the discrepancy between actual and expected positions on
the attractiveness scale for phase 2. This subscore is anoéher indication

of ability to process information logically and conSisteﬁtly.l.Tab]e 7

shows the amalysis of variance summary table for RAT-DS2.

* Y
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Table 7
Analysis of Variance for the RAT-DS? Subtest of
the Simulated Occupational Choice
i
'g
y Fey '
N Sum of Negrees of Mean Probsbility
%_ - Source Squares Freedom Square F Ratio of Larger F
“Totsl 19701 .3671 101
Mesn, 17121,9943 1 17121.9943 663.8046 0.0000
Error 2579.3728 100 25.7937
I )
Test! ; $0.2522 1 $0.2522 1.9621 0.1644
Treat ! 11.9172 S 11.9172 . 0.4653 0.4968
Error | 2509 .8954 _ 98 25.6112 ’
Interaction 0.3248 1 ©0.3u8 0.0126 0.9110

Jl’.rroxl' 2509.5705 97 25.8719

Resdlts‘reveal no significant effects for RAT-DS2. Eiperimental

students did\not score significantly greater in the desired direction

(negqtive) than did control students on this mgasure. ' SN
PZ 1$ the: consistency between the magnitu of weights assigned to
charaptcristiks and the impact of information about tho respective
f \

characteristics. This subscore is an indication of consistency of use of

'infornaniqn. Table 8 shows the analysis of variance Bummqry table for R2.

. r

S ERT :
SR T B - Table 8 . T
§ ¢ B - . .
- . Analysis of Variance for the R2 Subtest of
& .+ the Simulated Occupational Choice .-
S B R fum of Degrees of Mean . Ill r - Probability
L . Gkurpo:. . Squares Freedom " Squsre F Ratio of Larger F
Total . 37.5945 101
" Mean . 24,3730 1 24.3730 184 . 3452 ] 0.0000
) o - : . 13.2214 100 0.1322 _
R 0.53%6 1 0.5366 41582 0.0441
0.0816 e ¢ 0.0816 0.6324 0.4284
- 12, 6416« Lo 98 .. 0.1291 . -
‘0.1645 1 0.1645 1.2782 0.2610
" 12.4828 97 . 0.1287 -




Results reveal no significant treatment effect. A significant testing

c{foct (p = -05) was found. Iaperimental students did not score significant Iy

greater on R2 than control students. Pretested students scored significantly
. \

greater than nonpretested students on this measure.

~

Achievement Test ..

The achievement test consisted of two parts: one affective and one
cognitive. The affective part measured students' self estjfiated knowledge
of career development concepts and the cognitive part otfectively measured

career development knowledge.

L]
Analysis of Variante results for the affective component is shown in

-«
Table 9. !
- Table 9
. \, - -
Analysis of Variance for \Self Estimated Knowledge
) of Career Development Cong}pts
o~
Sum of Degrees of Mean ’ "~ Probability
Source Squares Freedom Square F Ratlo of Larger F
Total ‘ 367792 .228)1 107 '
Meari 352447.0904 1 352447.0904 2434.6078 0.0000
Error 15345.1377 106 144.7654
Test - 262.1319 1 262.1319 2.3292 0.1300
Treat 3057.9318 | 3057.9318 27.1714 0.0000
Error 11704 .4032 104 112.5423
" Interaction $1,5572 1 51.5572 0.4557

Error 11652, 8460 103 Ion yxu:l '
' ;/ . B

L%

- .
Results reveal a significant (p <.00) treatment effect. Experimental

- students scored significantly higher than control students on self e%timated

fnowledge of career decision-making.

Taﬁle 10 shows the analysis of variance summary table for objective

estimates of career development knowledge. .

. o | : /125 | . ; o K
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Table 10

Analvsis of Variance for Cognitive Knowledge

of Career Development

\

A
Sum of Degrees of Mean Probability
Source Squ-reﬂ ’ Freedom Square F Ratio of Larger F
e e e 3 — LY -
Total 37301.0000 107
Moan 30381.3925 1 30381.3925 465.4001 0.0000
Error 6919.6075 106 65.2793
Test $1.4203 1 51.4203 1.1356 0.2891 .- \
Treat 2025.9168 1 4 2025.4468 44.7413 0.0000 »
Brror ° 4709.1923 104 ( 4%.2807
Interaction 89.9710 1 89.9710 2.0062 0.1597
Error 4619.2213 103 44.8468
o . Results reveal a significant treatment effect (p < .00). Experimental
students had significantly greater cognitiﬁe knowledge of career decision™
making than did control students.
- ) r
Assessment of Career Decision-Making \ ' :
Analysis of Variance was run on the ACDM total score and the ACDM
subscores of decision-making task: Majont(DMT-ﬁ) and decision-making task:
T = . P S '.\
fr , occupation (DMT-0). (f .
. - - . ' ' N ) > S
, Table 11 shows the analysis of variance summary table for DMT-M. >
< ’ H >
‘ Table 11 ) .
Analysis of Variance fox Decision-Making
Task: Major
5 - . A i
' . - Sum of Degrees of Mean ***Probability ;
e Soukrce . Squares Freedom Square F Ratio of Larger F .\
Ly Total: 9 77611,0000 . 107
v Mean 75220.2710 . 1 75220.2710 3335.1119 0.0
. Rriror 2390.7290 ' . 106 22.5540 o
B * ‘
Teost 19.0582 v 1 19.0582 0.8365 0.3625 .
Trest . 4.3655 1 4.3655 0.1916 0.6625 ;
- . \Brror’ * 2369.4359 104 22.7830
. * . ) . - . < : ‘
Interectiont \ "3,1392 1 3.1892 0.1366 0.7124 '
Byror ) 2366,2967 ™ 103 22.9738 -

‘_';n*. Lo . \ - . . 43 \ . .



19

'

Results reveal no significant main or intevactive effects. Iy

peramental students did not score signiticantly greater than cont rol

e : 4
students on DMT-M. \~/

. . AN L3
Table 12 presents the analysis of variance summary table for decision-

)

making task: occupation.

Table ‘12

Analysis of Variance for Decision- Mak1n&
Task: Occupation

) Sum of - Degrees of * Mean - Probability
Source " Squares Freedom Square E Ratio of Larger F
\ Total ' 7287770000 107 ‘
Mean 70215.7103 © 1 70215.7103 2796.7137 0.0000
-Brror 2661 .2897 106 25.1065
Test 0.6087 ") 0.6087 0:0239 0.8774
Treat 16.9471 1 16.9471 0.6665 0.4161
Error 2644 .2994 104 25.4260
b $
“Intbraction ' 4.7934 ) R ‘47934  0.1870 0.6663
Error . 2639.5060 < 103 25.6263 .

'

>

Results reveal no s1gn1f1cant main or interactlvefffects. Experimental
students did not score sign1f1cant1y greater on DMT-0 than did control
-Students.

. f - . Table 13 shows the analysis of variance for the'ACDM total score.

o




Table 13
Analysis of Variance for Assessment of Carveer
Decisjon-Making: Total bScore -. .
: : » e ,
- R P AR
Sum of Degrees of {  Mean @ Probadb y
Source Squares Frecdom - Square F Ratio of larger I
Total 306074 .0000 107
Moan : 296443.2150 1 206443.2150  3262.7642 0.0
Error » "9630.7850 106 90.8565
Test 0.0058 1 0.0058 0.0001 0.9937 b,
Treat i 21.1453 m 2).1453 0.2289 ~ 0.6334
Error 96093135 i ] 92.3972
Intersction - 64.7848 1 64.7848 0.6991 0.4050
Brror 95445287 103 - 926653 ‘e
4 o e v

gr ,

Results reveal no significant main or interactive effects. The ex-

’

;
!

~.

perimental g}oup did ndt score significantly higher on the Assessment of

\
\

Career Decision-Making than did the control group.

v
¥ ,. ~ __ \

Discussion and Conclusions ~

The field test I results indicate #hat:

1.

The CPDM.course increases students' knowledge of the 4

world of work. Findings revealed that CPDM students /,'
knéw significantly more about the world of work than/ / \

-non-CPDM students. . \“

The CPDM may or may not increase students' awareness
of personal values related to career. CPDM students
were able to generate significantly more occupational
values than were non-CPDM students; however, a testing
effect of the SOC was found on three of the subtests
and a testing-treatment interaction effect was_found
on apother. Because it appears that\ learning from

the pretest occurred on several subt s%s it is
diffichlt to determine the course impact based on
reyults from the SOoC.

I - b

— __//\'

e CPDM course has a positive impact on students'’
dbcision-making process. CPDM students were able to
génerate decision-making processes of significantly
greater quality than n -CPDM students as measured by ™

5
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the achievement test. CPDM students were not
significantly more advanced in their caveer
decision-making as measured by the Assessment
\\ -._ of Career Decision-Making. I1 appears that the
" CPDM course does enhdnce one's decision-making
» process to some extent. The ACDM may not have

Al héen sensitive to student chagges in this arca
or the course may not hjgve anlimpact on the
specific domains measured b_\Ptho ACDM .

N 4. The CPDM coursc has a positive impact on student
selection of a college major. CPDM-stude?ts were
significantly more advanced in their process of .
major selection than non-CPDM students as
measured by the achievement test. ACDM results
did not reveal significant experimental and con:

“trol group differéncgi‘in the decision-making
‘task: magjor. The ACDM may not be sensitive to
the changes made by students relative to major

~ selection or the CPDM course may not have an
impact on the specific domains measured by the
ACDM. »

5. The CPDM course ihcreases students' level of
career planning. CPDM students had significantly
N higher levels of career planning than did control
students as measured by the achievement test.
i "
The results do support the cffectiveness of the CPDM course in the

7 '
areas just descrihed. *
. . -7 ® " .
. . R e .,g: .
Following the field test, other components of the course were developed.
> ‘ Adso,. revisiqns in the student text were made in order to.more fully imple-

- " ment {ﬁ? course design. Because of the extent of the student text

,jﬁf/ ‘ revisigns, four external cbns&ltants_reviewéd course materials to critique
the degree to which the design had been implemented and to make"rggommen-
dations for improving procedures and activities and delivery of course~

concepts. Because of' the need to determine the effectiveﬁess 6f the revised

» - NN
- ’“ . ! . - "nf
/ text and the newly'devéloped components, as well as fthe effectiveness of the
: _ ‘ . 7 _ .
whole course, a more comprehensive and extensivﬁgfield test was implemented.
\

This second_fieid test is described in the remainder of this report.

16
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FIELDNTEST 11

.
The second field test of the CPDM tourse was conducted during the
winter schbol term of 1978-79. The purpose of the fioﬂd fest was to deter-

mine the effectiveness of the CPDM course as a whd‘o and of the individual .
| | Y

\ L d N

Information Requirements ;7 X .
) \

course components,

The evaluation of the college Career Planning and Decision-Making course

will focus upon the following questions:

1. To what extent were the student objectiveg met? Has
the desired chnnge in student behavior occurred?

2. Has the impact of ach1ev1ng student objectives
(outcomes) been adequately documented and
described tp provide needed information to po-
tential prégram users?

3. Has the usab111ty of ‘the program for colleges and !
"~ ' .universities similar to the field test sites been
adequately documented for potential program users?

In order to respond to these questions, specific information and data

. .
collection methods are required. Table .14 presents specific information re-

quired in resﬁonding to the questions listed above and the criteria to be

used in determlning effectiveness in regard to each question. In order to
SR - h:’ .-

meet the criteria listed ithable 14, formative and summative evaluation

“

information obtained from students, instructors, and an independent,
\
external evaluator. 3 o '

In addition to these participants four schools that were involved in

¢
.4

the development phases and gilot ‘testing of the course continued their




Table 14

44

Evaluation Questions, Information Requiregpents, and Decision Criteria

2
«

|

had

and Decision-Making Course

for Determining Effectiveness of the Career Planning \

Evaluation Questions

Information Requirements

Decision Criteria

1. To what extent were the student
objectives met?

*

2. Documentation of progfam

impact? )

&

3. Documentation of usabili%y?

2

y

Pre-Post performance indicagors in

career decision-making. Monitorinyg
of student performance in college

text. . . \.

Appropriate dependent measures over

both subjective and objective.

varigtion{.
. \\

Apbropriate dependent measures
over both objective and subjective
variations.

N

Achievement of each student / _
objective by 85 percent of target
population. Statistical and
practical significance demon-
strated.

. AY
Meta-evaluation by external
reviewer: to inelude range,
sensitivity, and appropriateness
of measures. Perceptions of
worth by users. T

Meta-evaluation by ‘external
reviewer: 'to include range,
sensitivity, and appropriateness
of measures. Perdeptions of
usability by users.

2"

,/‘r
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participation in the field test. They were: R ‘
Fast Tennessee State Univer sity, Johnson City, Tennessee
Northern Michigan Universaty, Marquette, Michigan

Ohio State University, Cowmbus, Ohio

Southwest Virginia Community Coliegd, Richlands, Virginia

Five\of the field test schools were two year institutions and 11 were

four year. Ten institutions were on the quarter system and six were on the

L
I

semester system. Three hundred twenty-three students comprised the 16
experimental. classes g¥ving the CPDM course. Fifty-six percent of the

experimental students were freshmen, 33 percent were sophomores, 5 percent

-

were juniors, anA 6 percent were seniors. Fighty-six percent of these

. . \
students were Snrolled in academic programs and 14 percent were enrolled
in vocational programs. There were two experimental classes at East

Tennessee State University with cach remaining field test site having one

! experimental class. 3
N In order to obtain control classes as similar to the experimental

classes as possible, each instructor for an; experimental class was asked

) .
to select a colleague's class which\;ﬁ§ nod a career dévelopment coursi;
o _ - / .
but which was similar in structure, organization, and student makeup to
.. e " /
the experimental class. Three hundred two students made up the 17 control
B . '

classes. e \

,4""\ M
®  Although this method of "matching" is not 1deal, resou;ce and f1e1q)

constramts 11m1ted the optmns available . \‘

)

4

Ope field test site was dropped for evéluation purposes ea;\y in the
. o ¢S . .
term when the instructor decided to deviate extensively from course ;l

p‘rqcedﬁres. f.o‘accomodate an adult class. This resulted in a field test

'target group consisting of 589 undergraduate studeht s representing 30

fp o
’ b 3 f'

PR
L4
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college classes from 14. colleges in 13 states ' N



L

4

Target Population

The field test sites were voluntary participants. On June 23, 1978,

letters were sent/ to 178 colleges and universities in the United States

inviting their participation in the field test. These sites were Selethd on

the basis of (1) inquiries xeceived expressing interest in a course such as
i

L‘/' CPDM, and (2) recommendations received from individﬁ017 in the field. Of the

178 schools contacted, eleven partic&pated. These eleven were:

Burlingtop Community College State Fair Community College

Pemberton, New Jef!ey ' h Sedalia, Missouri
Chaffey Community College ’, Tarrant County. Jun1or College
Alta Lo@ﬁ, California Hurst, Texas’

h Ty
Fairleigh bekinsgh”University 'Virginia Polytechnic Institute
Madison, New Jersey and State University

Blacksburg, Virg1nla

\ -
‘Glassbpro State College
Glassbdro, New Jersey ‘ West Virginia State College
-Instifhte, West Virginia

State University

“Utmes, Iowa’ . Yakima Valley Communlty College
. “Yakima, Washington ' |
v " Keene State College .
Keene, New Hampshire . ' ‘ ; -
'/

I/
+The following demographic analysis characterizes th%/field test

participants:
2 Experimental éregg>. ' Control[ﬁroup
Age: - X = 20.9971 . Ii"’gl.5464
.y /' s = 2.9617 i _ s = 3.0130
_ age range = 18.5 27.6 . {f__age raqge.= 18.3 to 26.0
| -5,&1_ © M= 35% (N=106) - f” M = 35T% (N=135)
\ | F = 65% (N=198) ' / 'p.g 49% (N=132)

M -

R ¢-fg: | , 7 €3j




Previous Work Experience: -

lixlw}‘rrri_lnﬁc_nvt al (Ix‘uul) Control (;mul)

. . \
N b N 3
) N
Student and not wor]rni 21 : 7 // -~ 25 9
Part time work while 184 61 120 4%
in school
¢
Employed full time 75 25 97. 37
Other - - 24 8 22 8 7
N=304 . - N=264
\ Design _
A dqnequivalent control group design was used to collect  evaluation
data:
) o E: O1 X O2 o
C: O1 02 (Campbell § Stanle%, 19%5? _
- '/ ¥
The,ﬁxpe&imental group (E) received ‘'the CPDM course and a control
» - s -
group (C) received no career planning course. All students'vere administered
, P | 4
a pretesg at the beginning of the winter school term and a posttest at the
” ~ .
' end of the term. CPDM course instructors completed—& Pretest before becoming
¢ - 4 .
// <;¢huainte:/;jkh the CPDM course materfals and a posttest after complefﬁng,
. ) . . [ = \ . R
insttuctidn of the co_urse( - Instructors and students completed user

evaluations 'aftezr course compgtion. N %

|
S : ¥
Threats to Internal Validity

The nonequivalent control grdﬂp'design is regarded as controlling for -
the main effects of history: maturation, testing, and instrumentation

/

5
~ ' .




‘ R .
(Campbell § Stanley, 1072). Since the experimental proup was gself-selected,
the willingness ot control students to enroll an a course such us\lhv
14

treatment was assessed in order th determine the likelihood of uniformity
Y

between the experimenta, and control group.

Threats to External Validity

: .
' the nature of the pretest, tie college classroom situation in which the
; : ’L S/
tests will be given, and the Solomon Four-Group results from the previous

The threat of testing-treatment interaction appears minimal because of \\

field test.

Selection-treatment interaction is recognized as a threat to external
-~ \ .
. . < . . . 5 ’
validity because of the manner in which field test schools were selected;

that is, experimental classes were selected from schools requesting involve-

ment and most of these schools were financially able to pay for nonfield

d \

test supporting materials. Control classes were selected from these same
[ 4

schools in an attempt to minimize experimental and control class differences.

)
! . :
Although this results in a greater possibility of contamination, posttest

£ e
instruments were designed to detect control group exposure to any of the

treatment materials or participants. Data obtained from those control stu-

- dents whé were exposed to the treatment was dropped from the analysis.

Because of the field test site selection'peress, generalization of
o .\ :
field test results Should be limited to schools interested in implementing

&

a course such as the.AEL Career Planning andpDecgsion—Making course.

) -
t ¢
. Treatment
/

‘The treatment was the AEL Career Planning and Decision-Making course”

-

h

- ' < - -
\:f) - | ‘ ‘ . ‘ 5 3 \ \\.,.‘7

. v ' -
Thi:ya;er}als composing the course include the CPDM student tex}book,
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[

q

> | A ’ ‘

instructor's guide, nine filmstrips, and the College Mn)nr-ﬂvtnpntipn Index

&.

Althonph not pat el (Ne (o ae per e, the ALL Carteer Tntormat ton svet em
was used by studenfs in completing sceveral of the course activities. The

course poals and enabling objectives are listed in Appendiy D,

/ Inst rument «

!
instruments were used to collect ficld test data. Students

Ni

completed four instruments apd instructors completed five instruments .

3 ' \

Student ln%truments s .

1
Assessment of Career Decision- Mnk1n5 (ACD{)V “The ACDM, Form C , was

selected as an evaluation instrument for the CPDM course because of its
appropriateness for assessing coursc-related content (Appéngix E). Similar

. . . co. \"7 J \‘
to the CPDM course in its theoretical orientatibn’(Tiedeman § O0'hara), thd ,
ACDM measures an individual's decision-making process and decision-making
styles. For a complete description of the ACDM and its development, refer

to ""As8essment of Career Decision-Making: Progress Report" by Vincent

Harren (1976).

P

Student Survey - Pretest. The Career Plavning and Decision-Making -

Course Student Survey Pretest (see Appendix F) was administered to address

*

the fdllowing questions concerning students' precoursé/;tatus related to

the course gpals and objectives.

~——

Forﬁ C of this instrument was not available at the time of Field Test TI.
Therefore, Form B had been used in the previous field ‘test.

Som—

>
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1. Why did students enrvoll in the conrse?  (item 1)
2. What typo’n( work Q“\\(‘ll(ll( ¢ did stadents envolling an
the cou%qe hAyc* /(1tem 2) .
3. ! How muc% do students know about the majors offered at
. their s¢hool? (item 3)
4. How much do students know about the relationship
between . majors and occupations? (item 4)
i l
S _ -
: 5. |How much do students know about occupations that
‘;//”; : : : iinterest theh? (items 5-9) o
_ ! _
6. At what ‘point are students in their major selection
oo proccss? (items 10-12)
- 7. Eov well‘do students understand themselveq in relation
0 w0rk?' (items 13-18) :
! | .
8. What protess do students use to make career decisions?
’ _ (item 19)
9. ﬁod effective do students rate their career décision-
A ' maklng process? (item 19)
s ' - )
10. Do students know what the terms "work" and "careel"
‘ pean? (jitems 20-21)
t ’ B § o Do studenits know sources of career information?
- (items 22—26) b v « .
) b : - . . .
M - 12, ‘Cpnigtudepts identify. eriteria for evaluatlng career
. L ipformatipn? (item 27)
1 ’ l - * ' - - - -
13. Can.students identify correct career concept definitions?
. (‘%tﬁ’lm 28)| - v
r ) H ' - : [
The c&nﬁrol class version of the Student, Survey Pretest contains
Y 1dent1ca1 ﬂtems to {the experimental version with the exception of the first
2 . . o3 . S B B ) . . -
«  item (see ﬁppend1x G). Control students were asked about their willingness
o tb enroll 4" a careFr planning and decision-making course whereas
TN | . : 3 _ § .o
« equrimenéhh stydents were asked thejr reason for enrollment.
e ) C o ’ & .
| 95 . -
7. . ‘ { e
+ . } ~ - Y
, - . l \ ._ . o )
=1 R . ¢ -




-

51

Student,SqLXEy —_Posttqig. The experigental and control group Student

Survey Posttests contained identical items to the pretests to allow oy

pre-posttest and experimental-control group comparisons (see Appendices H

and 1). The ins;&umeﬁts contained items in multiptp_choico, mﬁ‘ching, and

short

»

. * . . - . .
answer formats.  Scoring instructions provided eritevia on which to
¥

base assignment of points to each item. Response formats for miltiple

choire items were in Likert Scale form ranging from '"none" to ''a gr¥®at deal"

I

and werce assumed to be cquidistant. 1In addition, the noncognitive items on

the experimental group posttest contained two parts. Field Test 1 results

-

had revealed the existence of a conventional wisdom phenomenon regarding

] x

students' appraisal of their careér development knowledge. 1In the absence

of more accurate informdtion, students rated thoir‘cachr development

knowledge high. Once exposed to a comprehensive carger development learning

experience, 'students apparently realized how much there is to know and lowered

their pretest ratings.

~,

' ! \ .
fn order to account for this phenomenon on the posttest,

each noncognitive item requiring self appraisal had‘a second subitem requiring
v L J

students to assess the amount'of.knowledgetheyhéd gained; ice.:

I'3A.

13B.

How well do you understand your 6ccupational interests?

not atf all

a little C o,

fairly well

well - .

extremely well

I'm not sure what this means

SRR

Having completed this course, how much understa diﬁg

have you gained about your occupational interests? ““
none
very little. . BN
little

moderate amount
a great deal

-

8

- et e



The student surveys were administered to obtain information to addiress
. . N . ‘g e . -
the following evaluation questions, Fhese questions reflect the course poals

and objectives.

1. Does the course hetter prepare students to make career
decisions?  (items (2)
2. Does course con'lpletion increase students!' knowledpe
about college majors? (item 3)
*
\ :
3. Does course completion increase students' kfiowledge
‘about the relationship between college majors and
occupations? (item 4)
b L) ’
4. Does couvse completion increase students' knowfedge about
- occupations of interest to them? (items 5-9) '
‘5. Does coursg completion promote the process of major
‘ selection’iﬂ(items 10-12) ».
6. Does course completion increase students' understanding of
themselves in relation to work? ‘items 13-18)
7. Does course completion enhance students' decision-making
process? (item 19)
. <
L4
8. Does course completion increase students' ability to '
definé the terms '"work" and "career?' (items 20-71)
- v
9. Does course completion increase students' ability to
- identify sources of cdreer information} (items 22-26)
- - “
10, Does course completion- 13Ere15e students' ability to .
? ™
identify cr;/grla for qvéluatlng career information? ~.
AN
* (item 37) a ~

11. Doe$ course completion increase students'/;gility to
identify correct carqgn ¢oncept definitions? (item 28)

o~

12. Do students recognize their own growth as a result of the -
coﬂrse? (B items) : .

»
Instrument Development

Items for the student survey were developed based on the content and
objectives of the college c¢gurse. Items were pilot tested at ETSU during

\\\\\;the field test of the CPDM student text. Bsased on the results of item and

~y \ - -
EKC " | S¢ ., -

r e
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data analyses, several items were dropped or revised becanse of eithor pnn&

di<crimination or testing effects.
! .
Jnter and intra-rater reliability scoves were obtained on three raters.

PR , T
Each rater was randomly n981pnvﬁ three sets of ten tests to score.  The 90
! A

tests involved in the retiabi hity study were randomly assiyened to the nine

groups involved. After a five wdek interval, tests were rescored.  Lach rater
. ~ :

-

rescored one 6t of s s/he previously scored and one set scored
_ Y
[

previously by each of the other raters: /
< b o]
Rater Test Groups Scored ) Test Groups Rescored \

1 A B C w A D G
: o '

2 ' D E F e E B H

k
3 G U, 1 s 1 C F

v_ 1/

Rater reliability results based on Pearson-product moment correlations -

are presented in Table 15.

Table 15

Inter- and iﬁf}aJRater Rei&ability for the Student
Survey Based on Scoring by Three Raters

.
. - X . : r
Items.(s) Inter (N=58) Intra (N=29)
Total Survey 9764* L9897+ A
19 . .1691 - .8777*
", 20-27 . .5890 . .7853+% .

S : . ,_/'. ’ f s
- *2;2 .001\‘5 . - \ x .

- - . . .
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Scoring items 19-27 required the use of subjective judgment .  Althouph
two of the raters were h!uwlml;'_v:lhlv of the course concepts, one rater
was not. Table 16 presents the results found when inter-vater correlation
analyses was performed. based on the data from the two raters knowledgeable )

in the course.

Table 10

Int.er—R‘a\ter Reliability for the Student Survey Based
| on Two Raters Knowledgeable in Course Concepts

P T

Item \ Inter-Rater
19 6489* N
) 20-27 ) LBAGO**
_ _1 [ - e
~ ¢
*n < .01 .
*p < .001
)
\

Based on these findings,_scoring instructions were expanded to provide
explapation of the concepts assessed in items 19-27. N

Validity data was obtained by correlating student survey total scores
¢ /

with ACDM Total Decision-Making Task Score. Based on 209 sets of scores,

.,

an I_of 53873 was obtained. Such a correlation denotes a substantial or marked
relationshiop (Garrett, 1966). Content validity was sdpported by material
reviews by persoq$ having expertise in career guidance and being knowledgeable

+

of the CPDM course objectives. Construct validity is supported by the significant

difference found on every item between students completing the CPDM course and *
students not enrolled in the course. _ “’“\\ » T ‘
v 1 -~ -
/ v
. 2 < /’ u‘
N g - - .

w
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\tud(‘nt lvuluuLu)n Form. A stadent evaluation form wzlr'.*‘» developed to

obtain student veactions to the conrge (1tems X1y owe apprataed tmpoact
(items 1 7, 15), course partic ipation (items 16, 17, 19) . and extent and
type of material used (item 18). A copy of the Student Fvaluation Form

can be found in Appendix .

Instructor Instruments

Instructor survoy Pretest. Items appearing on the Instructor's Survey

Pretest were developed to answer the tollowing questions:

1. Arc instructors equally effective in teaching the college
course, regardless of theoretical orientation, major
field, degree, and previous teaching of career develop-
ment courses? (items 3, 5, 9) o

ro

Does teaching the cofo have an effect on the
instructor's decisiofi-making style, concept of carcer,
and concept of career development? ‘(items 4, 5, 11)

Y P

¢
i

Does the instructor have realistic expectancies of
course outcome? (items 6, 7) .

£

-
(2]
.

4. Are instructors equally effective in teaching the
course and do instructors differentially evaluate
the course regardless of their responsibility in
course adoption, their reasons for teaching the course,
. Y - and the. reasons they perceive the institution as
’ hav1ng for offerlng the course? (igems 8, 10, 12)

<

(9]

Will the course be evaluated differently by
instructors teaching the course on a quarter system
and those teaching on a semester system? (item 1) .

o

A copy of the Instructor Survey can be found in Appendix K.

Instructor Survey Posttest. Three of the pretest items were repeafed

on the Instructor Survey RBosttest to determine if teaching the CPDM course
w l.t

.+ "+ influenced the instructor's theoretical orientation, concept of decision-

making, additional career planning and decision-making activities needed,

»

»
I,
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and the importance of gther carecer development tasks tor students completing

the CPUM course. A copy of the Instructor Survey Posttest can be tound an

Appendix L. /’ // & )

;

/

/ Instructor Fvahuntion Form. The Instructor Fvaluattio

Form was

developed to obtain information from instyuctors of the CPIR] coursg reparding

the following evaluation questions:

1. Is the course appropriate for college freshmen? ]
£

of

2. Are the course strategies effective?

3. Are advance preparation and planning act1v3tles appropriate
and adequate for teaching course? .
4. Overall, are instructors pleased with course?
L}
Is the Instructor's Guide acceptable for instructors
teaching the course?

[

6. Are there any biases present in the course materials?
¢

7. What are the course benefits for the institution?

8. What problems do instructors encounter in teaching
the course? :

9.. What are the strengths and weaknesses of the course?

10. What unanticipated benefits results from the course?

11. What type of students benefit most from this type of course?

12. What type of students benefit\@east from this type of course?

\

13. Would instructors familiar with the course recommend the

CPDM course for helping students in their career development?
P 14. How does the CPDM course compare (better-worse) with other
career development courses?
- 15. Having taught the CPDM course, are instructors interested in

teaching it again? . ‘f“

16. How would CPDM instructors teach the course differently?

o - 6




A copy of the Instructor Dvaluation Form can be found 1n Appendirx M,

College Major-Occupation Index Lvaluation Form. The ('.‘n]’vgv Major
ool DU T R PR ren inde < - A A
Occupation Index 1s used by students to complete activities in thnit 1V of

the CPDM course.  In order to evaluate this component of the course,

instructors were ashed to complete the ol lege Major-Occupation Index

Evaluation Form (see Appendix N). Items on the evaluation form were
(Ic:;ig}\o(l to obtain data to respond to the following questions:

1. Is the (‘.ullvgv le_jm‘ '-()L‘L‘l_ll)zlt i_m_\_“_l_ni_l(_‘)i adequate in
terms of?

® representation of the relationship hetween college
and 0$;upations? (item 1)

e directions for use? (item 2)
e format? (item 3)

/ ® appearance? (item 4) . ' K\ ‘ )
e uscfulness? (item 5) )

2. Are students able to effectively use the Iﬁdex(h\
(items 6-10) : '

3. . What problems do students encounter ip using the
Index? Q‘;item 11)

4. Are the majors 1Isted in the Index representative of
\ the majors offered at various institutions? (items
s 12 and 15) :

: )

5. Do instructors of the CPDM course support the validity.
of the relationships between the occupations and
majors defined in the Index? " (item 13)

od |

6. Is the Index an appropriate product to help students e
establish the relationship between majors and '
occupations? (item 14) :

7. What are the unanticipated uses of the Indek?'(item 16-17)
- o . . ’




8. Are the prescribed uses of \_hv Index constdered feasible
by CI'DM instructors?  (item Y7
!
9. What problems do CPDM instructors experience dith the
Index? (item 18)

10. What types of improvements for the Index do CPDM
instructors recommend?  (item 18)

Filmstrip Evaluation Form. Nine filmstrips were field tested as a com-

ponent of the CPPM course] The Filmstrip Evaluation Form (see Appendix Q)

contained items adapted from the National Vocational Guidance Association

@ .
(NVGA) Guidelines (NVGA, 1977) and which address the following questions for

v

cach tilmstrip: . 3

~

1. 1Is the purpose of the filmstrip clear? (item 1)
2 poes the title accurately represent the content? (item 2)

3. Is the amount of extraneous material minimal? (item 3)

\. T

'/*d,—~ﬁ~\\\\di; Are the concepts which are presented appropriate for a
college student audience? (item 4) <

\.

5. 1s the portrayal of illustration of concepts- appropriate -
for a college student audience? (item 5) ~ .

( 6. 1s the information presented accurate? (item 6)
7 1s the information presented current? (item 7)

'8. Does the filmstrip motivate student discussion and/or
participation in follow up acvities? (item 8)

' 9. Does the filmstrip enhance the material presented in the
- OPDM textbook? (item 9) ‘

Is the filmstrip acceptable in terms of picture and
sogpd %pality and length? (items 10-12)

11. Are biases/gtereotypes eviQent in the filmstrip? (sex,
occupation, ethnic, social class, or age) (items 13-18)

12. What are-the perceived strengths and weaknesses of the
filmsgrip? (item 19) “?7

uoo . ¥ 4 ' ‘
5 oL ’ ' : - l' '
. . -
e - / 65
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13, What improvements in the filmstrip are recommended?
{1tem 19)

Procedures

ln§}§pmgp{“Administrptjon

Instructors of the field test course were invited to the Appalachia
Educational Luborntgry (AEL) in November 1978, for an in-service workshop
on implementation of the CPDM course. Only one instructor was unable to
attend.  Prior to any course orientation, instructors were administ ered

é&
the Instructor Survey Pretest. During the workshop, instructors were
acquainted with the evaluation design, schedule, and student i%struments,
in addition to course materials and procedures.

On the first class day, students were adminii%ered the Student Survey
Pretest followed by the ACDM. Thus, on thé_secohd to ;he iast class period,
a studeﬁt proctor administered and collected the Student Fva?iation Forms.
To assure students that instructors would not see the completed forms,
proctors were iﬁstructed to seal completed evaluati’% forms in an
envelope provided for direct return mailing to AEL‘(see Apfendix PY. On
the last day of class, instructors adTinistered the Student Survey Posttest
folloyed by the ACDM. Control and experimental instructors received written
instructions for admlnlstering pre and posttest 1nstruments "in an attempt

\

to maintaln uniform adm1n1stration procedures Near the end of the school

e
term, CPDM course instructors were mailed a random sample of four Social

Security nuhbers of students from their class. Textbooks f#om those
t«\_ . 7

students whose numbers were selected*were collected at the end of the course

and sent to AEL for reViGWa . X _ v

‘

6.

C‘\
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After completing their posttests, control students were given a

debriefing letter thanking them for their cooperation (sce Appendix Q).
|4

1

”»
to contact if they desired information about the course.
During the quarter,

instructors received an Index Fvaluation Form and
Filmstrip Evaluation Form to complete.  Each
&

instructor was assigned two
filmstrips to review,

but was encouraged to review as many as possible.
After course completion, instructors

were requested to complete the
Instructor Evaluation Form and the Instructor Survey Posttest.
I

Monitoring for Fidelity of Use

A random Saquc of student textbookd were collected at the end of

y

[ J
the course and reviewed to monitor completion of acdtivities and achievement
of objectives.

‘A wide right margin was provided on each page of the Instructor's
Guig; for plamming notes and comments.

(3

Instructors were advised to
write in this margin any deviations theys;made from the implementation
-/.-’/
strategy recommended for the course as well as any other comments they

wanted to relay to the course developers.

4

Data Verification

LI A
. \

A

J

student protocols were Social Sé€curity numbers.‘\é sample of ten percent

-

A1l protocols were kept 'at AEL." The only identifying information on
of all protocols were rescored.

/

The average error rate for student instru-
ment scoring was two percent. All calculations were cross-checked and
B

a

verified using similar statistical procedures.
;

, s

This letter also notified them of tRU~6LDM course instructor on their campus



xn‘('_

Statistical Analyses

Since cla ssequwere the smallest independent unit ot anal Ysis, means
and standard deviations were calculated for each instrument item/subtest
for each class. Descriptive analyses included means, standard deviations,
and percentages.  Inferential analyses included the use of correlated t
tests and pre-post comparisons and independent t tests for experimental-

eontrol pretest and mean gain comparisons. v

r
kD

Initially, analysis of covariance was used to examine experimental -
control posttest means with pretests serving as the covariate. However,
examination of covariance results frequently revealed low correlations and
nonhomogencous slopes. Because of the frequent violation of analysis of
covariance assumptions, it was not felt that covariance results were
interpretasle. Therefore, t tests on gain scores were conducted. Even
though this statistical analysis is less powerful than analysis of co-
variance, if significance is found, confidence can be placed in the

findings. In addition, this simpler analysis avoids the more restrictive

assumptions of analysis of covariance which were not met in this study.
M : ’

The possibility of alpha inflatidft and Type I error using this type
of analysis is recognized. Therefore, conclusions drawn from results of
o J
analyses were based on trends noted in the findings. ¢

Results

The instruments previously described were administered to collect
data to respand to formative and summative ¢valuation questions. The

evaluation questions and the results of data analyses will be presented

86 N \j-
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in this section. Results obtained from student data ;vei!l be discussed first,
by instyiment , tollowed by itnstructor rv‘nnlr-\

Several intervening variables were investipated to determine their
possible éffects on the results of this evaluation.

Since all experimental students had enrolled i the CPDM courae, an
attempt was made to determine the willingness of control students to enrotl
in such a course. Sixty-eight percent (N=184) of the control students
indicated they would enroll in a carecer planning and decision-making course

,
1t one were offered. A U test performed on the total decisa on--mal:.lng 'ask
scores ot those interested and those not interested in enrolling in a career
decision-making course revealed no significant difference at thé .05 level.
At test performed on the r()fr:'lf‘.\'tudent Survey scores revealed a’signif‘itnnt
difference (t=-5.3416, p < -001)‘with interested students having the higher
scores. . .

t tests were performed for ACDM subscores and §tudent survey total
scores for classes wfmso ‘instruct;)rs had previous experience with the CPIM
course matg:rials.~ No significant difference at the .05 level was found
between classes of those instructors having previous experience with tge
CPDM course and those not having such experience.

A t test was performed on ACDM subscores and on the Studé;t Survey
éotal scores for classes in two year college programs and those in four year
college programs. A significant difference was found (p < .05) between two
and four year college classes in the decision-making task of progress toward
selection of major with fbur‘yéar classes scoring higher. No significant

difference at the .05 level was found for any other ACDM subscore or for

the Student Survey total.

6‘/{,



AY
At test was performed on ACDM subscores aml the Student Survey total

-
seore for classes on the quarter svstem and thoee on the semester oyt en

No significant difference was found between quarter and semestoer classes
on any subscpre, ' o
hY

Since there was no trend in the results of the otat tstrcal analyses

to imndicat® that instructors' previous tamiliarity with the CPDM course,

-

' .

two year -or four year college progrumg( Or quarter or semester Systems /
were confounding vnl‘i:lhh‘Rﬂ, no data was eliminated from analvees basel
’ AN
on the above mentioned variables.
Although there was a significant difference on the Student Survey

total score, for control students indigating willingness to enroll in a

\CPDI\J course and those not indicating interest in such enrollment | all

’ control data was analyzed. This choice was made because a sizable number
. ’ ~
of experimental students indicated they enrolled in the course because of

%

their advisor's recommendations and not because of their interest in taking
such a coyrse. Thus, the total control group seemed ‘more parallel to the »
experimental group than the restricted, interested portion of the control

group would have been.

ACDM Results

Data analyses performéd on the ACDM pre and posttests revealed results
. N '
™~
pertaining to the following evaluation questions:

1. Does course completion increase students' Rational style (R) of

-decision—mgking as measured by the ACDM?
)_ﬁ_ Table 17 shows’the means and standard deviations of the pretest,

'posttest, and class gains for the experimental and control group on -this




=%,

-x

14
/

\ l ke . : / H
! . '
' { ; 5 rt oratios, deprees of treedom, and level:s of

measure. Tuhle 18‘bHOWb the

stpnificance for e¢ach analvsis performed.

[
| : i Table 17

: | ’ 2
'S

-

. Mecans and .tandard;Dcviations of *Pretest, Posttest, and (lass Gains fur‘
Experimental (1) 4nﬁ Control (C) Gronp Rational Decision-Making Styles
"""""" S NS ' S =~ A e
" irPrepcst, : __ Posttest _ Gain

Growp N | X x s X s - X s
e ,,,__-_.__..f.,_.__. e ¢ e i g e R A e = _.-._.;._. e e e o — e A o e ¢ ot s = e e
E 14 6.4177 ¥ 8431 7.2067 "+ 7185 L7890+ 9183
| ,
C 9 | 7.0779 .8823 - 7.0082 " 2.1110 -.0696 .16452
i - - - {_
| | .
f‘it | " "® able 18 .

t Testsg for Pre and Post Rational Decision-Making Styles and L]dHH
Gains for Experimental (L) and Control (L) Groups

' AN

Cbmparison _ .
Groups i - A S df - p <

' i ( —_ o~ -  ——

! 2’ ] T - V
Pre. - Pre] ///’I - 1.8000 21 .10 (2 tail)
Pre, - Po.ft ot 3.2146 - 13 -, 05 (1 tail)

& v 1 .

Pre, - Po%t : -.1270 8 ns (2 tail)

o 'CalﬁEV/ Lln ‘ 1.61264 21 .10 Q2 tailiig*’

~ - x =

..I-' ) - ‘{ l. . -. ] ‘ . ' -
* . No s#gn1f1¢ant difference at the .05 level was found bétﬁeen T )

‘experlhen al and control _group pretests on Ratlonal (R) dec1s1onamak1ng

v style v E perlmenkal posttests were 51gn1f1cant1y greater (p < .005) than

- . .

eXperlme?tal pretests. . No 31gn;f1cant*d1fference was found between control

¥

group pre and posttefts:&ko significanf difference was found at the .05 -

. - .~ . \‘g?é}

~&
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level between experimental and control proup mean pains. These resnlts

sugpest that non CPDM students and CPDM students were similar an the

- 4
extent of their R style of decision-making at the beginning of the school

term.  Upon courde completion, CPDM students had significantly increased

the extent of their R style of decision making. Non-CPDM students did not

significantly change. After the course, the j.l\é&Kc&SC in R,st‘ylc of CPDM
studénts was not sigﬁificéntly gréatcr than the R Ekyle change of non-CPDM
stude'nts., but the comparison " the gains of tho’two groups, ﬂppl‘()ﬂ(‘hf‘d
siéanicance. -

’

2. Does course c'ompletion decrease students' Intuitive Style (I) of

had

decision-making as measured by the ACDM? d . \
Table 19 shows the means and standard deviations of the pretest, post-

test, and class gains for the experimental And control groups on this
AT ' A

. . } .
measure. Table 20 shows the t ratios, -degrees of freedom, and levels of

F)

significance for each analysis performed.

+

. | © Table 19

"'Means_thnd Standard Deviations vf Pretest, ‘Postt'est, and Class Gains for

Experimental (E) and Control (C) Group Intuitive );'
Decision-Making Styles .
i . .T - . .
. _ Pretest __ Posttest _ Gain
Group N "X ] . X " s x 3
F. 14 - 4.5227_  .4555 4.4565 ~ .9761 -.0661 9397 ™
c 9 4.3162 6812 _ 4.4397  1,6429 1235 14046
S ’ . —~—
. ’ ) |
' \
"m: . - - " e l‘l ..
* ) e i » ’ / ‘J - v
) - ¥ ‘ " .
T4 ‘ﬂ L
v e

¥



- Table 20

-
A

t Teots for Pre and Post Intuitive Decicion Makang Stvtes and Class
Gains tor I'x]v(-rlm(‘nlnl (HYy and Control (C) Group-

N el e e e e n e o
Comparisbn
Groups t Jt P P
. - Pre 7 4 2 5
PleE llcc 8748 1 n
PreF - Rost[: -.2634 13 . ns
y
& Prvc l‘ost(: L2638 7 ns
Gai - Gai - . 3896 2
ain. CalnC 8 » 1 ns
No significant difference was found between (1) experimental and control
group pretests, (2) experimental pre and posttests, (3) control pre and post-
tests, or (4) experimental and control gains. These results suggest that both
CPDM and non-CPDM students were similar in 1 style prior to the course, neither
, )
group i‘.ignif'icant]y decreased their 1 styles\\d::'inythe school term, and CPDM
¢ '
_ 3tudents did not make greater gaihs in the desired direction than did non-CPDM
students.
8 . -
3. Does course completion decrease studgnts' Dependenf style (D) of decision-
' ]
~making as me85ur-ed by tﬁem
A - Table 21 shows the means and standard deviations qﬁ,ﬁhe;b&etest post- .
~ - Lt
test, and class gains for the experlmental and control groups on this measwre.

—
Table 22 shows the t ratios, degrees of freedom, and levels of significqggf

. ~ 8

for .each analysis performed. e : - [

N

| 7 r




Table 21

Means and Standard Deviations of Pretest ) Posttest  and Ol Carne. o
Pxperimental () and Control () Group Dependent
/) l)ccisio/u—Mnkin;{_St_yl(‘.\'

LTI L ' ..___”.‘L- e LI

- o .
Pretest » Posttest Gairn
s X s X

.._-.\_.. — - e e . R

~

k 14 4.0257 . 7585 3.3624 0 1.0307 -.6633 1.1498

Group N X

[ N

C 9 3.1843% 5711 2.6929 8686 - 914 8285

Table 22

-

t Tests for Pre and Post Dependent Decision-Making Styles‘and Class
Gains for Experimental (L) and Control (C) Groups .

Comparison )
' Groups t - df ’ p <

Pre. - Pre 2.8409 21 .01 (2 tail)

Pre. - Post ~2.1583 13 - 05 (1 tail)
- - ' ’

Pre. - Post ) ~-1.7794 8 + .20 (2 tail)

GalnE - GalnC . 3869 | 21 .ns

~ v - ' :
.. ' A significant difference (p. < .01) was found between experimental‘and
)

control group pretests with the experihentél group exhibiting higher
performénce (less depeﬁdence) & this measure. Experimental posttests were
significantly less (p < .05) than experimental pretests. No significant .

o diffqrenéé at the .05 level ‘was found between control pre and posttests. No

o

significant difference was found betwegn experimental and control group

AR ]

-

‘- _ '
mean gains. These results suggest that CPDM and non-CPDM students were not
S _ : ~ N ' ,




N | .
inttially similar in theiv D sty le Q”(do\"i-.imn making, CPDM <tudents being

»
-

initially higher. During the teem, CPDM students stenttieant Iy decrensed
i

{ :
their D style whereas non-CPDM s tugdents c“ungod in the same direction, but not
significantly. After the term, CPDM and non-CPPM students did not

stgniticantly differ in the changes made in theiv D ostyle.

4. Does course completion increase students progress in making and

»

implementing the decision to attend college (DMI-C) as measured by

T~

the ACDM? ’ \

Table 23 shows the mecans and standard deviations of the pretest, post-
tést, and class gains for the experimental and control groups on this
measure. Table 24 shows thc“z\{utigs, degrees of freedom, and levels of
\ significance for cach analysis perforpmed.

o ' Table 23

& .
Means and Standard Deviations of Pretest, Posttest, and Class Gains for

Experimental (E) End Control (C) Group Decision-Making Task: College
!

?

i

/
¢/ .
I

4

Z.

Ve . .
-/Fretest __ Rosttest _ Gain
s X X s

N -.

I >

Grou

}

E 14 20.7395 .7573 21.4013 .7770 .6618 6344

- \

' /
% C . 9 21.2701 .6244 21.6931 7 .8553 .4230 -.5952

b

N7




N Table 24

t Testy tor Pre and Post Decrsaon Making Task Colleve and . Clac tane
tor bxpermmental (1) and Control () Gronpe.

Comparison

Groups t Jd P
I‘n‘[ ' l‘re( 1. 7498 2 10 (2 tail)
. .. —
Pre. - Post.. 3.9027 13 005 (1 tail)
. L: E
“ v
re. - Pos 2130 IR
ll((t o t('_, AN 3 8 .05 tarl)
Guir)li -‘Gainc N L9014 21 ns

—— J— —_—

i -
There was no significant difference at the .05 level between experimental

> 3 > _‘!‘

and ¢ontrol group pretests. Experimental posttests were significantly

?

greater (p < .005) than experimental pretests. There-was a significant
difference (p < .05) between control pre and posttests with posttest means
being preater. There was no significant difference between experimental

-and control group mean gains. These results suggest that CPDM and non-CPDM

v
- «

students were initially similar in their progress in making and implementing

the decision to attend college. During the term, CPDM students significantly

©

: - , A
increased in their DMT-C. Non-CPDM students significantly‘changed; increasing

2

their DMT-C. Upon course“completion, CPDM students had not increased'iy their

DMT-C progress significantly more than had non-CPDM students. )

N

v

5. Does urse completion increasé(éz;dehts' rogress in selecting a
o mp pProg R 24

college major (DMT-M) as measured by the ACDM?
4

Table 25 shows the means and standard deviations of the pretest, \

. L _ .
Pposttest, and class gains foz/;ho\experlmental and control groups on

oo . - . 7% ,\
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this measure. Table 26 shows the t ratios, degrees of tfrecdom, and

Tevels of sapniticances tor each analyvai s pertformed

.//A Table 25
2 N

Means and Standard Deviatiens of Pretest, Posttest,
* tor Laperimental (1) and Control (C) Group Decision Making
Task:  Major

and Class Gamns '

X - 7
~ Pretest ~ Posttest 7 Gain
Group N X R X * X B
E % 14 23.1238 2.1797 25.6510 1.0690 2.5272 (J.9452
C 9 25.8068 * 1.2136 25.9044 1.40642 L0975 1.4775

e e e e JRUS e

.\(
/ I'able 26

f . . -
t Test for Pre and Post Decision-Making Task: Major and Class Gains
for Experimental (E) and Control (C) Groups
\\ f

Comparison

E
R

R\'

Group t
PreE - PreC 3.3555 _ 21 .01 (2 tail)
P . . |
PFCF - POStF 4.8609 13 : 0005 (1 tail)
. i ' !
.Pfcc - PostC | .1980 | 8 ns D
. , . . : "&.
GalnE _GalnC 3.1919 . 21 -005 (1 tafl) *

Iy .
;@;

There was a significant pretest difference (E_< _Of) betWeen the

»

'*n§perimenta1 and control groups.on DMT-M. Experimental posttests were

significantly greater (p < .0005) than experimental pretests. - There was

no significant difference between control pre and posttests. Experimental “—’___J'_

¥

N -

R ;7é)



<group gains were significantly (p < .005) preater than control proup paine. .
These renults suggest that CPDM and non- CPIA students were srentticantly

different on their initial DMT-M with non-CPIM students being pore advanced.

During the course, CPMM students steni ficantly increased on theiv DMT M wh le

there was no srpnitficant chamge in the propress of non ¢PDM < tudent . [lpon
conrse completion, CPDM students had advanced in their progress of selecting

a college major significantly greater than did non-CPDM students.
y

0. Does course complctinn Imcreasce students' progress toward svlocting an

occupation to pursue after college completion (DMI-0) as measured on

the ACDM? | N

Table 27 shows the means and standard ékwintions of the bretcst, post-

test, and class gains for the experimental and control groups .on this measure.

Table 2fi shows the t ratio, degrees of freedom, and levels of sighifigance

for each m'lal’ysis\“performed. 'Y ¢ -

/
E Table 27 //
Means and Standard Deviations of Pretest,” Posttest, and Class Gains ‘
for Experim 1 (E) and Contrdl (C) Group Decisien-Making
, Task: Occupations ;

5}etest Posttest ,Gain
Group N X s X s X, s
+ N n
'E /’14 124.0874  2.059% . 26.6427  1.0164  2.5552 @ ] 6576
P ) .
C 9 26.7704 .9250 26.7378 1.6788 - -.0326 1.3047
‘ ) . ' o {.,---
o ’
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Tab1¢ 28
{ Test ftor Pre and Post Decision Making task . Occupation and Clase
Gains for Lxperimental (L) and Control (C) Groups
e
Comparison
Group t dt P
\ Prer - Prec 3.6557 21 01 (2 taxl) \
Pre. - Post, 5.7676 13/ - .0005 (1 tail)
l’r(.‘c - I’ost(: -.0749 8 ns
Gain,. - Gain,. . 3.9515 21 0005 (1 tail)
L'; (, .?
: ®
’/ There was a significant difference (p < .01) between experimental and

control pretests. Experimental postfgsts were significantly greater

(p < .0005) than experimental pretests. There was no significant difference

between control pre and posttests. Lxperimental gains were significantly

greater (p < .0005) than control gains. These results suggest that CPDM

and non-CPDM stpdents were significantly different in their initial progress

in selecting an dccupation to pursue after college completion with non-CPIM
\ students,being further advanced.. During tﬁe course, CPDM students

significantly advanced in their major selection process. Non-CPDM 'students

did not 51gn1ficant1y change the1r progress. Upon course completion, CPDM

students had advanced in the1r progress of major selection 51gn1f1cant1y

' more than did non-CPDM students.
- o
V4 StudénQ/Survey Results
s The Student Survey data analyses revealed results pertaining to the

. ~ following evaluation questions:

. ?-":




1. Does the course better prepare students to make career decisions

as measured by the Stuadent Surves

. N N . / .
Descriptive nnalyses of experimental proup posttosts revealed that

‘92 percent of the students completing the CPDM course felt adequately, well,

or very well prepared to make caveer decistons.  Table 29 shows i breakdown

of student responses .

Table 29 b
Re ' \

Percent of Experimental Students Selecting Pogsiblé Responses to the
Question, "How Preparcd_Are You to Mulv Careecr Plans”"

>

Response Np. %
Very poorly prepared 1 ) 0.4
, . {,
Poorly prepared : (9 7.7
! ) //‘*‘;»*{’/
Adquately prepared 100 \ 40.3
~ Well prepared ' - 93 37.5 91.9
Very well prepared : 35 ) B 14 .1
TOTAL 248

ol Y ‘)

Sixty five percent of the experimental gtudents indicated thaf’having
- :
compleged the CPDM course, they were quite f bit or a great deal better

prepared to make career decisions. ‘Table 30 shows a breakdown of student

o e
responses. ' vy,
‘ /f’
¢
r~—
<
- A
e .
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Table 30
&
Percent of xperimental Students Selecting Powsable Responses to the
Question, "Having Completed the Career Planning and Decision-
Making Course, How Much Better Prepared arc You to
Make Career Decisions?"
Response N %
No bett:r prepared 6 2.4 -
A l1ittle better preparcd B 82 32.5
Quite a bit better preparod 109 43.2
A great deal better prepared 55 21.8
\ ; , '
‘ TOTAL KESZ
j s

_____ SR . g _ _

2. Does course completion inqreasp/;tudents' knowledge about college

majors as measurcd by the Student Survey?
Table 31 shows the means and Standard deviations of the pretest, post-
]
test, and class gains for the experimental and control groups on this

measure. Table 32 shows the t ratios, degrees of freedom, and levels of

Sdificance for each analysis performed. \
" J
® .
. Table 31 v
‘\‘V

Meahs and Standard Deviations of Pretest, Posttest, and Class Gains

™y for Experimental (E) .and Control (C) Grbup Knowledge
About College Majors
i
. Pretest _ Posttest _ <Gain
Group N, X E X s X E
| E 15 3.3844 .3480 3.9595 .3317 .5750 , #5388 \
B -
C 11 3.5202 .2984 3.7689° .  .2382 .2487 .354%
. . < j - . AY
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‘ Tabhle 37

U lest tor Pre and Post knowl®&lpe Abont (ol Lege Majors o
Experimental (E) and Control (() Groups

Comparison

Group ( (& U

re. - Pre 2 5 (2 tai
lxcE th 1.0417 4 ns (2 tail)
Pre. - Post, o.5718 " 14 0005 (1 tail)
Prec - l’()st(, 2.3289 10 05 (2 tail)
. _ _ . ,
Gaing - Gajn. 2.3803 24 025 (1 tail)

There was no significant difference between cxperimental and control
group pretests. Experimental posttests were significantly greater
(p < .0005) than experimental prerests. There was a significant dlfference

(p < .05) between control pre and posttests with students performing
X ¢
higher onthe posttests. Experimental gains were significantly greater

(p < .025)-thaﬁ_¢ontrol gains. These results suggest that CPDM-4nd non-
CPDM students were initiu&ly similar in their knowledge Ut college majors.
During the course, CPDM students(significantly increased their knowledge.

Non-CPDM students changed in their kndw}edge, increasing their khowledge

Al

during the term. After the course, CPDqupbdents had gained significantly

more knowledge about college majors than hag.non—CPDM students.
. . v o
3. Dbas course completion increase students' knowledge about the relatien-

¥

ship between college majors and .occupations. ds measyred by the Student

Survex?

v - 8(,

' . /




Table 33 shows the means and standard deviatirons of the pretest, post
test, and class parns for the expermmental and control proups on thre measme.

Table 34 shows the t ratios, degrees ot trecdom, and tevels ot sipgniticance

1
for each analysis pertformed. P ‘

v Table 33

Means and Stundhxd Deviationsof Pretest, Posttest, and Class G ns
for Experimentéﬂ (') and Controel (C) Group Knowledpe About the
Relationship Betwoen College Majors and Qccupations

oI T T Tt IvTooTn T Tt {
- Pretest B Posttest B Gain
.Group N X S X s X s
E 15 3.1219 .3898 4.0083 .3107 . 8864 .3948
¢ 11 3.2993 L2353 3.6706 . 2495 37N L3873
Table 34

t Test for Pre and Post Knowledge About the Relationship Between
College Majors and Occupations for Experimental (1)
and Control (C) Groups

~ > =t
Comparison ) R
Groups t df P

Prey - PrQ 1.3372 24 .20 (2 tail)
P'reE - Posty . 8.6952 © 14 .0005 (1 tail)
Pre. - Post, 3.1784 10 01 (2 tail)
Y <

Gain_ - Gain 3.3132 24 ~.005 (1 tail)

E c - : @ -
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There was no cipnificant difference between expertmental and control

pretests. Iaxperimental posttests were stentdhrcantiy preater than

experimental pretests.  There was a significant difference between control

(o
pre and posttests with posttests bheing preater.  bapermmentatl pains were

Srpmefrcant by preater than cont rol parns . These vesults andieate that CpPDM

and non-CPDM students were mitrially similar in therr knowl edpge about the
relationship between college majors and occupations. During the course,

CPIM students significantly increased their knowledpe.  Non CPPM <tudents
stgniticantly changed iy their knowledgpe exhibiting more knowledpe at the

- \.'
end of the term. CPDM students increased their knowledge about the

relationships between college majors and occupations sipgnificantly more
A

than did non-CPDM students.

_
. - .
4. Does course completion incrcase students' knowledge about occupq{?qn‘

of interest to them as measured by the Student survey? \

\

N
.

Table 35 shows the means and standard deviations of the pretest,
. . [

posttest, and class gains for the experimental and CO“K{OI groups omn éhis
measure. Table 36 shows the E_ratfbs, degrees of freedo;?\ﬁhd levels of

significance for each analygis performed. -
\

o ) Tablc 35 o
Means and Standard Deviations of Pretest, Posttest, and Class Gains
for Experimental (E) and Contyol (C) Group. Knowledge
About Occupations "Interest

/ _ Pretest Posttest N Gain
Group . N X s X s X s
. y '
E 15 15.5110  2.5137 19.7305  1.1553  4.2194  2.4039
N\ C 11 17.7484  1.2861 17.4405  1.7763  -.3079  2.1541

~__



'{t} Table ;5(\
t Test for Pre and Post Knowledge About Occupations of Interest
for Experlmental (E) and Contlol (C) Groups

»

- - T T T :
Comparison -
Group _ t at 7 p -
. Pre, - Preg . 2.6946 24 . .02 (2 tail)
s - |
PreE - PostF o 6.7981 .14 .0005 (1 tail):
> : - 4 , . .
Pre. - Post. . -.4741 . ~‘ 10, | - ns
. l‘a ’ - - J . ‘ . . ) l
x , Gaing - Gain. 4.9520 - 24 A .0005 (2 tail)
: e : t °, X

There was a significant pretest dlg}erence between experlmental and

% . q'q a3
. s P .
. " control groups wlth controls having theﬂhagher means Experimental posttests

hd -

were: 51gn1f1cantly greater than experlmental pretests ' Théke was o significa

RS ¢ .
difference between control pre and posttests Experlmental gains were

~

»

knew more about occupatlons of interest to them During_the course, CPDM

» .'fvw

... dld nat 51gnif10ant1y change in their know1edge. CPDM students 1ncreased
] [
* . “ \

. *  their knowledge about occupations of 1nterest to them 51gn1f1can¥1y more -

: .
A ) [ -

than d1p non- CPDM students - ) ' ,

.

» A}

"g "?'5. Does course completion promote the process of major selection -as -

; N R - o j/

. measured by the Stuaent Survey?

: .

® ~ ~Table 37 shows thé means and standard deviations of’the pretest,
.3 4

pdsttest and class galns for ‘the experlmental and cgntrol groups on

- - ’ ’
P . - «

"non—CPDM students were not ‘initially similar: . non-CPDM students 1n1t1ally

students 51gn1f1cant1y increased the1r knowleﬂge wh11e non-CPDM students

o

-

signifigantly greater than controk-galns. These results Suggest that CPDM/9nd



%

Dy

A

this measure.

levels of’significance for

Means and Stdﬂd&}d Deviations of

tor.Experiméntal (l) and Contxol (L) Group Malox Selection

\ 59
Table 38 shows the t 1"10{\)5, deprees of treedom, amd
€ach analysis performed.
S

Table 37

Pretest ., Posttest,

and Class (»!lll\\

/ | LY

A

£

. ~
™

» , 4 ¥ a—._—‘__‘____-__,<_‘ln_____
C e . o _ Pretest _Posttest 2 Gain
° f@mnp N X s X . X s
e — - _ .
L L 15 7.0532 .9672 7.7956 740344 L7423 .4230
- " "r"
C 11 : .57.,8752!\ : .2748 8.1548 .3\24\1 .2796 3265
. _
\ * Table 38 -, . - :
/ t Test for Pre and Post Ma_] or Selectlon for
. Experamental (F) and -Contro] (C) Groups - i
.)‘r’ . "»? -
s ey =
» Comparison . : ) N
Group . ‘ t df P <-
Pre, = Pre 2.7255 v 24 o 02 (2 tail)
Preé - postE 6.7970 ST 14 L0005 (1 tail)
- Pre. - Post_ 2.4629 . 10 .05 (2 tail) N
C ‘T’ C i : . : -
Gaing - Gain 2.8836 24 . .005 (1-tail)
o . RS 'y .!‘
There was a s1gn1ficant dlfference (E.< .02) between experlmental Xnd
control pretestg with the gontrol group hav1ng the greater mean 'Experimentall

posttests weré 51gnif1cant1y gxggger (E
Control group’ pre and posttests were 51gn1f1cant1y d1fferent

é\kests hg%ing ‘the greater means

r |

» A"

< -y

.0005)- than experlmental pretests.

(B,< QS) w1th

Experimenta1~ga1ns were significantlxw

.-

s s
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greater/than control gains. These results suppest that non-CPDM students
were iwitially further advanced in the process of muj%r sclection than were

CPDM students. During the course, CI'DM students significantly advanced in

~.
o

their procéss. Non-CPDM students significantly changed in their process
progressing in the process during the term. At the end of the term, CPDM
studcnta_ngd a&%anccd in~their process of major selection significantly
’ 8
- fhore than had non-CPDM students.
: L
Prior to the school term, experimental students indicated they had
changed majors a mean of .5411 times (s = .2889, N = 14) and control students
- ¢ ' - ;
—— R - . . - ’ N
S had changed majors a mean of .4578 times (S = .1866, N = 11). During the
7
term, seven percent of the control students indicated they changed their
f ,

major while 56 percent 0f ghe experimental students changed their major.

6. Does course completion inercase students' understanding of themselves$
¢ £

-~ ]

in relation to work as measured by the Student Survey?

i : o
~. Table 39.shows the means and standard deviations of the prctest, post-
0 \ test, and class gains for the'expérimental and control groups on this /

Y v ’ , .
measure. Table 40 shows the t ratios, degrees of freedom, and levels of
' . i
significance for each analysis performed. . .

. . N
. 4 ¥

. -

- ‘fTable 39

Means and Standard Dev1at10ns of \Pr test Posttest, sand. CLass Ga1h§
for Experimental (E) and Control (C) Understandlng

- ' : ' of Self\1n Relation to Work’ .o &
= . D -, _ BT s
: : B > |

. . —— -
< : - .
A .

T e Pretest Posttest "_ Gain
. :\& S_ }_ * §_ .
S

¢ Sto&p " _ri - X S
E ., 15-  16.5798 . 2.4855 22.2651) . 1.3660  5.6852 . 1.7429 3

Y-S

3
-

-
I

.- . . . ‘ Z ) ‘/
Lo ’ C 11 - 20.5725 ¢ 1.0759 21.5557 2.0573 .9832 '1.6939 _[f"\
R y ‘e . g ; - - - ‘ " . - : . = ‘ _ ) ‘

»~ . X ‘ . ’ - . \ k .r’.
. ' v ) « . ,) o . s
' : ; " O L -

\)‘ . ' . - ) “ . $ - Su ) / ’

_E MC . ) ) ‘_’ . N 1 ’ . _. - . . ..
[Aran . ) .. . E . B .,l . I i ‘ ‘
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\\\ Table A0

( Ut Test tgor Pre and Post Understanding of Self in Relation to
) Work for Exper 1mental (L) and Control () Groups

Comparisqn :
(;.-m,p“\ P ar @ . b v

{ -
. - P C 7 2 1
hP*E hec 4.9754 24 .0005 (2 tail)
A}
o Pre, - Post, 12.6332 11 S -0005 (1 tail)
Do 5t . :
) II(‘C lostc 1.9250 - 10 10 (2 tail)
GainE - Gairc 6.8759 . =24 % . .0005 (1 ta;l])

&

T T e e e — e ——— ———— ———

There was a significant protest difference (p < .0005) between
Ny . -~

experimental and control groups. .Experimeﬁtel posttests were significantly
greater (p < .0005) than experimental pretests.  There was no significant

difference 4t the -.05 level between control pre and posttests. Experimental
gains were 51gn1fL9antly greater (E_< -0005) than control gains. fnese
results suggest that non-CPDM students 1n1tlally possessed greater self—
understand1ng in relat&oﬁ'to wotk than did CPDM students. During the course,
CPDM students 51gn1f1cant1y increased the1r self-understanding whereas

‘non-~ CPDM students did not significantly change After the course, CPDM

§;udents had increased thein-self—understanding in relation to work
’ . . Yy .

*

v significantly more tharn had non-CPDM students “ _ ‘
” 7. Does course coapletlon enhance studentsr dzzzsiqn—making processtas -

.—- . (

-~ measured by the Student Survey?
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" 'mcm"‘-‘.m‘o. Table 342 shows the & Yatios, deprees of {frecdom, and Tevels nf"
vy significanée for cach analysis performed.
")
(.
Table 41 I
) Mcans and Standard hvvié&ions of Pretest, Posttest, and Class Gains
for l}xperimunt;ll (1) and Control (C) Decision-Making
o _ Pretest __ Posttest _ Gain
Growp N X s X W
i; 15 2.0374 .4945 2.9300 .6689-~._ ' .8925 8741
N C 11 2.1893 .3750 2.1007 . 3459 -.0886 .4459 ¢
\(‘i&‘
Table 42 ‘

t Tests for Pre and Post Decision-Making for Experimental (E)
and Control (C) Groups

TR

SN
oo

8y

.‘ "'“- ;
\. - ' . . \/'|l

i \

" Comparison - ; t ’ : ' 2
Grou { t - df <
p ' t ar | L
- ’ \ -
PreE PTCC .8529 24 | 4‘ ‘ ns
Pre, - Posty 3.9545 14 ¥ 005 (1 tail)
| 0. ™ Pos 6596 10 - |
- Prec '1VOStC - 1C ™ ns
GalnE - GalnC 3.3999. 24 L .0005 (1_tail)
" — -— )
There was: po sigpificant pretest difference between exp rimental and
.o o . , N . ) N o
control groups.: Experimental posttests were significantly greater (p < .005) ~—
: thgn'exnprimeﬁtal.prétests whereas. there was no-significant preé-posttest
' ’ ?0 "‘ . ' N ’ ' - - . . e ! .
, difference #8¢ the control group. Experimental gains were significantly
- : y'.\'."' ' y N . S
X, Lo :a)-'greater (p < 0005) than control gains. These results suggest that CPDM
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. . MY R
and non-CPDM student s were mrtyalty <tmilary in (then Processen ol

docision-making. During the course, CPDM students signiCicahtly enhanced
their process whereas non-CPDM students did not sipgnificantly alter their

process. Hpon course completion, CPDM students had enchanced ther process
[ 3

of decision-making significant ty more than had non - CPIM student s .

In rating the effectiveness of their decision-making process -t tests

s L - g~ - - =
revealed a significant pretest difference (p © NM5) between expenimental

and control groups with the control group having the higher mean scores
. Tl amt :

-
-

bl -
(see tables 43 and 44 ) s ' B
\ \ Table 43 0 o
Means and Standard Deviationy of Pretest, PosttesSt,- and Class Gains
for Experimental  (E) and Control (C) Ratings of v
Effectiveness of One's Decision-Mak'ixig__I}rocesls .
- 1. . r# —--&—..:__\...'-;,-..,.___.,-.;;_,\ __..__.~;—‘ ..:jl-.__.__ -
‘ _ Pretest o _ P(_)g;tté:iu S - Gain,
Group N X s X o s, X 5.
S T E 15 3.3468 3054 - 3.7583 _ 25m. . L LALLE - 23728
- [y ., , . .y el VAR . ; /
! g ! . . et i - ) et
Al 3.5883 .1293 3.8173° .- 1569 ° .2290 - 18967
R _ \ - - M o : ‘
. ’ . » R
- ~ ) . . / ”
. s i
> @“ : ¢ L /
- , . X ) - .
.. .» . g f.-' Y * (
-
T - . .
' ‘, \\-\ h‘ . v ] i !
\‘ . p , .
» ) ” > N . .
. : . <,
. 1 ' f 8 ‘
b ] .
N\ N ) )
- L 4 v ,

oA



the course, CPDM students

04

i
/

v
© fable 44
)
t Tests tor Pre and Post Ratings of Lffectivness of One's Decision-Making
Process for Experimental (E) and Control (C) Groups

Comparison

Group t df p <
Pre. - Pre. ’ 2.4559 24 : .05 (2 tail)
a4
Pre, - Post, 6.7166 14 0005 (1 tail)
. . -
Pre. - Post 1.0038 10 .01 (2 tail)
Gaing - Gain - 2.1022 " 24 | .025 (1 tail)

Experimental control group pretests were signiticantly (p < .05) different

with control pretests having greater class means. Lxperimental posttests

were signifiéantly greater (p < .0005) than experimental pretests.'MControl
pré and poéttests wele significantiy different (p < .01) with posttests having

the greater mean. Experimental gains were signifi;pﬂtly greater (p < .025)

-

These results suggest that nopﬁgkﬂﬁlstudents initially

- -
rated their decision-making processes higher than did CPDM students.

f

significantly increased their ratipigs of

than control gains.

During

effectiveress. Non-CPDM students did not siénificantiy change their ratings.

]

Upon course completion, CPDM students had raised their ratings of effective-

" ness of their decision-making process significantly more than had non-CPDM

£Y
H

students. ) | o V/ . _ .

4

8. Does tourse completion incregple students' accuracy in defining the
T ~. __ng - T

terms ''work" and "career' as measured by the Student Survey?

x
1

:Talie 45 shows the means and standé?ﬁ deviations of the pretest;

x kN

. . r B ' S .fl
e | . /{C' - XN
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posttest, and class gnins for the experimental and cont rol proups on thi-.

2 . . .
measure.  Table 46 shows the t ratios, degrees of freedom, and levels of

significance far each analysis performed.

Table a4

Mcans and Standard Deviations of Pretest, Posttest, and Class Gains
for Experimental (E) and (ont101 (Q) ACLUIHLY
in Defining "Work'" and "Career"

N e e o —— RN B et S
Pretest Posttest La1n
Group N X s X s X s
R - - — L e
E 15 ©.4647 - (2281 .9885 -4642» .5238 .5233
C 11 L3932 1415 . 38406 L2072 -.0086 L2043
W \ .
e Table 46 ,
1 | v
"~ t Tests for Accuracy in Dcfiﬁing "Work" and "Career' in «
Experimental (E) and Control (C) Groups
Comparison N
oy .t ‘af : p <
PreE - PreC .9148 .24 | ns
o PreE - PostE 3.8768 L 14 L0051 tail)
' ) [ :. . o [,
PreC - PostC ) . .1406 . 10 - . . ns.
. ‘ . “ .
. kGainE - GainC 3.1871 _ ) 24 -005 (1 tail)
L ; > .
. " There was no s1gn1flcanct pretest alfference between experlmental and
control _groups. Eprrlmental posttests wqre 51gn1f1cant1y/greater .
(p < 005) than experlmental pretests Control_pre and posttests were : \\\
. not 51gq1fieant1y different. Experimental gains were significantly
' v . § ] . - .
A 1 - ‘ ' Qe . x4 8
&_"’ ~ \ 0 (l : ) ‘ 3;1
. | . . * . | -.‘ ' ’ ‘ ~n

N
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greater (p o~ < 005) !\mn control pains.  These results sugpest that CI'DM
and non-CPDM students were H\it 1ally samilar in therr accuracy detfinmng
o~
the terms "work' and "career.'" During the course, CPDM students
significantly increased their accuracy, whereas there was no signi ficant

change in the accurgcy of non-CPOM students' defynitions.  After course
I\

)

completio

»

CPDM students had increased the accuracy of their definitions

o~

of "work" ayd "caredr" significantly more than had non-CPDM students.

9. Does cour

¢ completion increase students! nl)ilit)r to ,idvntify

! sources of career information as measured by the Student Survey?

Table 47 shows th® means and standard deviations of the pretest, v
. XY,
posttest, -and class gains tor the experimental and control groups on this
»

measure. Table 48 shows the t ratios, degrees of freedom, and levels of

. -
significance for each analysis.performed. .

— Table 47

Means and Standard Deviations of Pretests, Posttests, and Class Gains
for Experimental (E) and Control AC) Identification
of Career Information Sources

e mpr

e —— : ; —— 1=
_ Pretest ' __ Posttest _ Gain
Group N X, s X S wed s
E 15 .0171 . .0257 ‘1:6464' .8741 1.6293 .8727
C 11 . 0000 .0000 .0106 .0354 .0106 .0354
» : ¥ .

¢

W



67

Table 4R

t Tests for Pre and Post ldentification of Carcer Information
Resources for Lxperimental () and Control (C) Groups

— L A s : ( e
Comparison \L ; ) -
Group t . _duf ' A o
Pre. - Pre,. 2.1985 21 05 (2 tail)
E C . .
Pre,. - Post, . 7.2305 14 L0005 (1 tail)
I: I: -
Pre. - Post . 1.0833 : 10 ns
C C N . .
- \ » ”
Gaing - Gain, 6.1137 24, .0005 (1 tail)

- . Y

There was a signififant pretest difference (p < .05) between
L d

experimental and controy[groups with the experimental pr%%ests having the
higher means. Experiméntal posttests wc{g significant;;\ﬁreater (p < .0005)
- !

[T

' S

than e;perlmental pretests. There was no significant difference between

. . e e
control prerﬁhd po;%tegys. Experimental gains were significantly greater

. ® '

(p < .0005) than cqntrol gaing. These results suggest that WPMMistudents
initially were able to 1dent;fy more career 1nformat10h resources than

g !
non- CPDM students, Durlng the course, CPDM students 51gnificant1y increased

their ability whereas the Jblllty of non-CPDM - students did not significantly

thage. Upon coux;&.e completion, CPDM students had increased the'ir ability

to identify career information-sources significantly more than had non—iDM

. * . - J
students. : L e _ AV‘

N, J . .
0 - + .
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10, Dods course complotion increase students' ability to adentaty

LI :
criteria for evaluating career information as measurcd by the Student

b

Tahle 49 shows the means and standard deviations of the pretest, posttests
and class. gains for the experimental groups on this measure.,  Table 50 shows
|- r

the t ra.‘os, degrees of treedom, and levels of significance forf}nch
- -

analysis performed.

b Tal) ] (& 4 9
Means and Standard Deviations of Pretests;'Posttesfs, and Class Gains
for Experimental (E) and Control (C) TIdentification of Career
/ Information Lvaluation Criteria
e | ] I . o B
_ Pretest ) __ Posttest _ ’Gain
Group N X s X s X | s
v - =
R 15 ‘, ./y448 ~.1030 .3536 L3119 12088 .2510
¢ n /1538 L0906 A .2012 1708 L0474 .1837°
'l .’ ~ ’ s '
. . . . ' ‘Table 5Q~‘ -
t Tests for Pre and Post_]dentiffbation of Career Information Evaluation
;}iteria for ExperiTenfah (E) and Control (C) Groups
, / . - | /
Comparison )// g z ' <
- Group ot af | P < ‘
v ‘g — / :
PreE - PostC .2221 S 24 : 3 ns
. t . \—"ww'*"“
-+ , /} . .
N pmf;3 - Post, . - ' 3.1819 14, +005" (1 tail)
. . ., ‘ y , ’ ] é
. . Pre_(': § PostC o 85?1_ 10 |
&‘. \ : GainE_L‘GainC L / 1.7855 , 24 - - .05 (1 tail).,
.. : - ’ 5
n \ ~ . +
. \ . y h ’\ . L ] .
* o 9
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There was no sipgnificant difference between experimental and control. N

pretests.. Experimental posttests were signi}%@nnt]y greater (p < .005)
- than experimental pretests. CoLtrof pre and posttests were not significantly

different. Fxperimental gains were significantly preater (p - .05) than

control gains. ‘These results sugpest that CPDM and non-CPDM students were
N ,

- N

initially similar in their ability to identify criteria for evaluating

carcer information. During the ténn,(HH»1studeﬁfg‘signjficantly inorecased

in this ability, whereas the ability of non-CPDM students did not
|
significantly change. At tHhe end of-the term, CPDM students had increased

their ability to identify criteria for evaluating career information
significantly more than had non-CPDM students.

w \
- - . - . b . b3 A
I'l1. Does cpurse completion increase students' ability to identify gorrect

career concept definitjong @s measured by the Student Survey?

K4 ' y
Table 51 showt/fﬁg/;;;ns'and standard deviations of the pretest,

posttest, and class gains for the e;gerimental and control groups on this
- . . /

~ -

“measure. Table 52 shdwg'Uuaziratios, degrees of freedom, and levels of

significance for each andlysis perfoxmed. .
/1~' Table 51
: ;e Means and‘Standard Deviations of Pretests, ‘Posttests, and C]a¢ﬂ<;ains
M/ for :1dentification of Career Cancept Definitigns fgf/-
Experimental (E) and Coptrol (C) Groups {
S
. ) r ' - — N '
. r _ Pretest __ Posttest . *Gain
' Group N o X .8 X * s X ~N S
- bl - _ S - k‘\ \
E 15 3.3894 7 L6093 4.7141 -\.9595 1.3247 8752
/ ~ ’ ‘ . , ‘\ , N
.o C 11 3.2870 ° .7092 3.8271 .8903 1.5401 . 1.0093. 'w,
. ' .Y .
- "o ) _
( ' v ~ B + -
. v U A 9’:& ..'. Y
.~ o, Y
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,
' . Table 52
-
t Tests tor Pre and Post ldentification of Caroer Concept Definitions
' for Experimental () and Control (C) Groups
—_ e e e e e e
Comparison
Gnpup v A8 df Py
Pre. - Pre. , .3953 24 ' ‘ -n$\ .
Pre. - Post, 5.8619 14 L0005 (I tail)
Pre. - Dpst. 1.7745 10 ' .20 (2 tail)
. o G - 2" l ’ 3 //x//— N 74\\ .
- Ga:msE - Gains. . 1174 24 I/f» .025 (1 Fﬂll)
e _» ' ) \‘ Z T - -
. ‘

There was no significant pretest difterence betﬁjen experimental and
control groups.. Experiﬁéntal posttests were significantly greater (p < .0005)
/7 i
than experimental pretests. There was no significant difference at the .05

“\\\\ level between control pre and posttests. Experimental gains were significantly
A .

greater (p < .025) than control gains. These results suggest that CPDM and
: * R

non-CPDM students were initially similar in their ability to identify career
n y y y

EY

.. concept definitions. During the term, CPDM students significantly increased

in this ability, whereas the/ability of non-CPDM students did not significantly

i

o ’ _ :
change. At the end of the term, CPDM students had increased their ability -~

- 4 \

"to identify carq}r concept definitions,s%gnificantly more than had non-CPDM

students, .-~ -

< o -
[N

v 12. nggﬁgdents_recognize thqu‘pwn growth_as a result of the course?

v

Field Test I[results had revealed the existence of a conventional

N

wisdom phéﬁomenon regardégg.students'vappraisal of their career development

knowledge. In the absence of more accurate information, students rated




-«

thetr carveer development knowledpe hieh Once exposed to a comprehenaive

carccr-devtlopment learmiing experiencey students apparent ly realized how
1 Y " )

- T

<« much there is to know and lowercd their pretest scores. 1t had been

anticipated@hat significant posttest pains from Vield Test 11 mipht not
: N

be evident because of spurionsly high pretest scorves due to this

conventional wisdom phenomenon. Also studefts in Field Test 11 were not

&

permitted to reassess their-pretest scores.  Therefore, a second subitem \
. . ~ . ’ A

for v;u‘h noncognitive ttem was added to the Student Survey to assess N
5tudcnt5 recognition of prowth. J////' \\\\\My/j\\//’
Table 53 provides a bummarfaof student responses to items related to

growth recognigion.

Table 53

-

N | Means and Standard Deviations of Student Responses to ‘Items Related to
* Growth Recognitiqon Based on the Scale: 1=None, 2=Very Little,
- I=A Littlé, 4=A Moderate Amount, 5=A Great Deal
! e e . ppAm——— -t S e pa e = t# e = meam = e . s e . — e et e . = i = e e ) Nm T s e it & B & S s ¢ 2
Item o S S .
N Y - £ i
. N - ‘
Having completed this course, how much under- 03,6731 .4022

standing have you gained about the co]lcge
majors offered at your school?

Having completed this_course, how much under- 3.9710 3362 . 4
standing have you gained about the occupations ~ :
and opportunities for employment that relate

» to college majors? v
. L ® no
Having completed this course, how much under- 3.9371 " 1.4400
) standing have you gained about occupatlons " R .
that interest you? . : '
During this class term, how much more have 4.4054 . 3493 \
- you thought about selectlon of a college
¢ mq10r7 1 , v
v ' . N )
Having.completed this course, how much under- 4.6739 ! 1.8331 -
standing have you gained about yourself in -
e
relation to work? : -
s ™~ g 96




-

72

Table 53 (continued) nd
Item '_)f 3
On the following scale rate the cffective- 3.8817* L2958%
ness of your current way of making -decisions ¢
COMPARED WITH YOUR WAY PRIOR TO THE COURSE.
*X and s based on the scale: lsmuch less effective, 2=less effective, ’
I=as effective, 4=more effective, and S=much more effective.
The results indicate that, on the average, CPDM students felt they
gained
e between a little and a moderate amount of understanding
about the college majors offered at their school.
e a moderate amount of understunding about the occupations
and opportunities for employment that relate to college
majors. ) ) )
l e a moderate amount of understanding about occupations of
~ interest to them. ' ‘
e a moderate amount to a great deal more thought about ‘
‘ selection of a college major. . ' -
e a moderate amolint to a great deal of understanding about - ‘
themselves in relation to work. -
e more effectiveness in their way of making decisions.
Student Evaluation Form Results
. The stiident evaluation form provided for student reactions to the \
’ N ' .
course, self appraised impact, inditations of course participation, and
indications of the extent and type of career information resources used
g during the course.
Table 54 provides a summary of student responses to course impact

doe and reaction items.

ae®7

F .. ) -
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Table 54

Summary (In Percentages) of Student Responses to
Course Impact and Reaction Statements

— - — —— o L1 . s s e —— i 5. e e e+ o st

%/N Responding

Strongly Strongly
Statement » Agree Agrec  Disagree Disagree

Providing experienceS in career 56/132 43/101 02/4 0/0
planning and decision-making is

an important function of a college.

S The course helped me develop a 24/57 64/152 12/29 0/0

greater understanding of myself.-

The course helped me develop a 23/52 64/145 12/27 01/2
greater undérstanding of the

world of work.

The course helped me develop a 22/51 . 62/143 15/ 34 02/4
cgreer plan taking into con-

slderation myself and my milieu. @
T found the planning and deciding 29/70 54/130 15/36  + 02/6
process taught in the course :

useful for me.

Having completed this course, I *36/89 45/113 18/45 01/3
.am more aware of my career goal

‘and its appropriateness for me.

The course helped me gain a greater 24/57 55/131 20/48 - 01/2
sense of control over my career. ’ ' .

: } -

. Overall, I was very pleased with 28/65 52/121 15/34 05/12
this course. . \ . '
I would recommend this course to 42/100 41/97 11/27 05/13
a friend who wanted career

guidance.

-

' Findings on this portion of the survey show that:
e 98 percent of the 237 students responding indicated

K that, an .important function of a college is providing
ot experiences in career plqgning and decision-making.

C9p

»
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e 88 percent of 238 students responding indicated the
course helped them develop a greater understanding of
themselves.,

e 87 percent of 226 students res:g%ding indicated the
course helped them develop a greater understanding
of the world of work.

e 84 percent of 232 students responding indicated the
course helped them develop a career plan taking into
consideration self and milieu. )

-~

e 83 percent of 242 studénts responding found the
planning and deciding process taught in the course
to be personally useful.

e 81 percent of 250 students responding indicated that
having completed the course, they were more aware
of their career goal and its appropriateness for
them.

e 79 percent of 238 students responding“indicated the
course helped them gain a greater sense of control
over their career.

o 80 percent of 232 students responding indicated that
overall they were very pleased with the course.

e 83 percent of 237 students responding indicated they
would recommend the course to a friend who wanted
career guidance.

' A small percentage of students disagreed with statements listed in
Table 54. Their stated reasons for disagreement were varied. A
representative sample is listed here. - A complete list of all reasons

stated can be found in'Appendix R.

I am still not sure what ppexbest field for me is.: My
career goals are many. I would have liked to have been
able to narrow it down further.

~ Too much paper_work'ahd 1ibrary work--some of us
_ couldn't spend much time there because of other
S . important factors. '

It really wasn't what I expected. I learned a lot but \
the workbook wasn't very clear.

*y
%

| n@é;ﬂ“i -

s

' L



I was not pleased because it didn't really help me reach a
tinal conclusion. !

{

I believe the workbook could have been set up toward
college students--it (at times).seemed to edge towards
high schoo]--it may be toward freshmen more than high
school. Some of the filmstrips were repetitious.

I have my own way of decision-making. !

Because the textbook we had was very disagreeable with
me. It is hard to understand and you couldn't do the

exercises right. The class is fine, but the textbook
was horrible. -

To obtain user reaction regarding the appropriateness of the course for

them, students were asked when the best time would be to take a course like

s 3

-CPDM. Fifty percent of the 272 students respondipg indicated high schotol;
41 percent indicated the freshman year of college; 7 percent, the sophomore |
year; 1 pércent, the junior year; and 1 percent, the senior year. .

To obtain information about helpful and unhelpful aspects of the course,

students were asked to complete the following statements:

I think the course was helpful because _J/

| A

The course was not helpful because ’ . %

Helpful and unhelpful aspects identified were varied. A representative
- sample of aspects is listed here. For a complete list of all aspects
~identified, see Appendix S.

‘Helpful aspects: - ,

It helped me develop my values and my goals and examine careers
which.apply to them. :

G It showed me the resources open to me in the world of careers
£l and helped me learn a decision-making option.

It ;llowed me to think about what I am and what I am not.

.l)

1dod by ERIC.
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\

i /

It allowed the opportunities and the means to explore career

options.

1 learned about many other job areas in which 1 thought 1

had no interest.

It showed me that there is not just one iob 1 can go into-
but a field of jobs. '

1t provided me with fresh insight into the world of work and
helped me to formulate a plan for reaching my desired career
goal, a

It taught me to make decisions with all possible information

and alternatives without just falling in. .

It gave me the chance to look at many occupatibns that 1
didn't really consider before.

I found out things about myself that T never knew before.
I feel as though I know myself better.

Unhelpful aspects:

Not enough time and I didn't care for some portions of the
workbook.

I had already decided on a career.

We didn't get to use the career center very much in class.
Too much pusy work. |

Some people failed to get involved.

It was a little too ;asy.

The textbook was difficult to understand.

. Not énough student-teacher interaction. Class discussion

was null.

I hate filling out charts, turning the pages back and forth
was a pain.; - v - '

*

I only two credits.

I woqdd have liked to have speakers for different job
areas talk to class. Needed time to talk*to perspective
employers with specific questions. )

1 did not have enough time to explore‘all the different
aspects of occupations I . h*tgrnow;, - -

|

-3
Py
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In order to obtain more specific information regarding the strengths

~
-

and weaknesses of éhc course, students were asked what thuey liﬁcd most
and what they disliked most about the course. A representative sample of
responses is presented here. A complete list of all responses can be found
in Appendix T.

Liked best:

The. discussions and the interactions of the group. ‘

P
The personal profile which helped me to determine certain
aspects of me which I didn't know.
It made me think more about what I want and not what people
want from me.
/\ o

Watching myself cross off possible careers through logical
thinking.

How it reinforced my goals and the use of the workbook.

The way it followed the decision-making process step by
step. .

CIS system.

Discussing other people's career goals and values along with
+  mine.

The many worksheets, the Variety of career information given.
That it was individual.

Planning a future in my declared major.'
; Ay

The decision-making process and establishing my vaiues and
abilities.

There were discussions in groups which brought out views of
individuals and that enabled me to gain some ideas and to
correct my understanding of the course as well as helped me
. know what I am and what I will be with relation.to decision-
making and my milieu.
Disliked most:

Not having enOugh:time (class periodsj to complete the
workbook and major and career investigation%.

cat 102
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Filling in the charts.
1 did not grasp enough information on specific careers.
The films--they ;eeméd very juvenile.

It was not organized-too'well for only being a 1 hour
class--would prefer a 2 hour class.

Tended to be general and boring a few times.
Rushing through the book.
" In order to obtain outcome information, students were asked what
happened to thém as a result of being in the course. A representative
sample of responses appears here. A complete list of dll responses can

be found in Appendix U.

I did decide to go to school, if only for one year. If
‘ . 1 had not taken the course, I would have tried to find
any old job. :

1 am better able to understand and make decisions.

/ 1 know basically what I want. I was uncertain about -
/ what I could get from.college, now I realize how
' ' important edycation really is for me.
' $
I became more aware of myself, and 1 learned many things

, concerning the world of work that I did not know before. °

I made the decision to pursue a career, an option I had
avoided because of an inability to image what careers
were available.

: " It helped a lot in planning courses to take to get
.~ training for that job.

I héve_a fuller awareness of my career goal and how to
reach it now. ¢

I have confirmed my choice of major and decided to
declare my major. ' ;

I learned what is available in the world of work and
that I'm not necessarily tied to any decisions I have
R . to mgke. Therefore, I want to become a social worker
' (buﬁ/l might change my mind). -

f
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I gained a great deal of knowlcdhe and was finally capable of !
putting together my interests, goals, and aptitudes into a
constructive career goal and outline.

In evaluating any course, it is important to know.the extent of
student participatioﬁ: whether materials que read, uctivjties completed,
and the extent of class involvement._ Eighty-nine percent of 233 students
responding indicated they read at least half of the text, and 67 percent
read‘at least three-fourths of the text. Ninety-four percent of 236
students responding indicated they completed at least half of the text
activities, and 75 percent completed threeffOU;?hS’or more of/ the activities.

Id

Table 55 provides a complete summary of the student responses on course

involvement.
Table 55
T . Summary (in Percentages) of Student Responses to
Course Involvement Questions
' :
%/N Responding ¢ '

o . Questions 0% 25% ISO% . 75% 100%
. Approximately what percent of the  01/2 10/24 21/50 37/86 30/71
test did you read? - J
' Approximately what percent of the 01/2 .05/13 19/44 34/81 41/96

activities did you complete?

~ - -

' ’ L4
Regarding class involvement, 98 percent of 232 students responding indi-

__’ cated thex‘usuhlly,_almost_always, or always came to class. Eighty-five \
%rﬁi” pgxcént of 234 stﬁdeﬁfs ;esponéinﬁ iﬁdicated they usually; almost always or
3 always, participat§dliﬁ class discuséioﬁs. Nine@y-sevqn peréent of 235°

students responding i;gicptéd-}h{} usuayly, almost always, or,always came’ to
BN ‘ - ‘  ~ V_ o

:_4"‘_ ’
g&?%é -l¢)4!
R}
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class. Table S6 provides a complete summary of the student reaponses nix)

class dnvolvement. _
\

Table 56

Summary (in Percentages) of Studept Responses to
Class Involvement Quiestions

. ' %/N Responding

Almost
Questions Never Rarely Usually Always  Always
I was generally attentive 0/0 02/4 22/50 47/108 30/70
in class. : ) . '
* 1 participated in class 02/4 13/31 34780 23/53 28/66
discussions. .
\
I completed homework 0/0 03/6 25/59 34/81 38/89
. assignments.
« \' .
I came to cliss. 0/0 02/4 12/29 51/119  34/80

Completion of a number of course activities required student use of

- career information r®sources. In orde;\\P determine the extent of use of

N
the AEL Career Informdtion System and other career resource materials,
sfudepts were asked to indicate the approximate number of fimes each
reference was used. A number'of,inst¥%utions did not have alltqf)fhe CcIS
materials. ~ T %

Table 57 provides a Summary of student use of career resource

materials. The Worker Trait Group Guide was the material used most often;

the keysort deck was used least.

-
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Table 57
Summary (in Percentages) of Student Use Bf Career
Information Resource Materials
%/N Responding
d Material More
. Not y 2-3 Than 3
Material : Available None Once Times Times
Workér Trait Group Guide 01/2 01/2 05/13- 29/69 64/152
School Subject-Occupation Index 03/6 28/64 31/72 ‘30/68 08/19
« College Major-Occupation Index 02/5 19/42 30/66 35/79 14/31
. Technical Major-Occupation Index* " 13/28 53/118 15/33 16/35 04/8
Occupational Outlook Handbook 01/2 19/49 19/48 31/79 30/76
L
Encyclopedia of Careers 06/13 29/66 . 29/67 26/59 11/26
Dictionary of Occuphtional Titles. 0/0 02/4  28/55 37/72  32/62
Vertical File of Career Briefs 13/27 34/79 24/54 17/33 13/30
Worker Trait Group File Content 10/21 35/73 27/57 17/3& 11/24
Notebook N
Alghabetical Index to Occupations 08/17 36/81 21/46 24/53 12/27
Worker Trait Group Index to 04/10  25/55 31/70 26/59 13/30
Occupationaf Information
: 5
Keysort Deck ' 14/31 53/120 20/44 10/23 03/7
v . : ) : - .
Other (name) ’ | 0/0 24/9 24/9  30/11 22/8

*Only available at institutions having 2-year programsi

Student Objectives | ’ .
T . . _ ~\ .
In addition to the information obtained from students on the ACDM,

1 3

Student Survey,’and Student Evaluation Form, a random sample of 58 textbooks

was collected_to determine achievement of student objectives. Criteria for

R . . | . ‘ . ‘,‘ .
W Ny ‘ . o LY %

,.
¥
y
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’

objectives attainment consisted of succdgstul completion of activities in
the textbook. Table 58 provides a summary of student objecctives achieved.

These objectives are listed by unit under each unit goal.
Y

Table 58
Peréentage of Students Meeting Unit Objectives for the Career

Planning and Declsion-Making Course Based on Random
Sample (N=58) of Student Textbooks*

~ [y

% of Students ‘ f
‘Meeting Objective ‘
¢ (N=58) ﬁ . Unit Goals and Objectives -

Unit I Goal: Students will apply the concepts of
icgreer” and decision-making dimensions in ~
) examining their own experience.

88 Objective 1: Students will be able to list their
definitions of career.

([ = 83 | Objective 2: Students will be able to identify
their career theme.

59 Objective 3: Students will be able to discuss
the three dimensions composing a decision situation.

80 Objective 4: Students will be able to apply the
decision-making dimensions to a decision of their
own. : ‘

Unit II Goal: Students will establish occupational
Preference by integrating knowledge of self and

. N work. -
- 97 ' Objective 5: Students will be able to list their
occupational, educational, civic, and home
. activities. ' -
. 97 " © Objective 6: Students will be able to relate their

Interests to the 12 Career Areas.

*Criteria for meeting objeqtives.based'ohlz on textbook responses.
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Table 58 (Continued)

% of Students_
Meeting Objective

(N=58) . ’ Unit Goals and Objectives
91 Objective 7: Students will be able to differentiate
e Worker Trait Groups and Career Areas they want

to explore.

93 Objective 8: Students will be able to recall their
experiences in each of the ten types of .work
activities.

- 3 Objective 9: Students will be able to rate their
preferences for ten types of work activities.

90 Objective 10: » Students will be able to identify
those work activities they want to include and those
to exclude in their careers.

93 Obj%ctive 11: Students will be able to recall their

expeniences in each of the ten work situations.
-y J

93 Objective 12: Students will be able to rate their
. preferences for ten work situations.

86 ‘ Objective 13: Students will be abie to identify

» S “those work situations they want to include and those

to exclude in their career. ' ’

95 + Objective’ 14: Students will be able to estimate their

aptitudes ih 11 areas.

¢ 84 : Objective 15 Students will be-able to compare
‘théir aptitude self-estimates with the key aptitudes
» related to each Worker Trait Group.

) 74 : Objective 16: -Students will be able to list-the
- titles of aptitudes they want to include and-those ‘
to exclude in their career. -
o 78 Objective 17; Students ‘will be dble to recall their
¥ N .. preferred school subjects.
76 - Objective 18: Students will be able to inguish
) the Worker Trait Groups related to their preferred

school subjects. .

. . , o
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Table 58 (Continued) ®

~ i of Students
Meeting Objective :
(N=58). . Unit Goals and Objectives

78 . Objective 19: Students will be able to list school
/ subjects they want to include and thgse to exclude
. in their:careers. - '

-

it ™

76 Objective 20: Students will be able to choose
Worker Trait Groups to explore based on positive
factors listed on their Personal Profilé Chart.

72 Objective 21: Students will be able to rate their
Teactions to each Worker Trait Group description
and qualification profile given their ability to
use the Worker Trait Group Guide. .

v 64 . Objective 22: Students will be able to list those’
e , physical demands, working conditions, worker functions,
‘ general educational development, and pgreparation and
*  learning they want to include and those to exclude
" ‘in their careers. '

~~

64 Objective 23: Given their completed Personal Profile
v ‘ and Worker Trait Group Chart #2, students will be
able to identify Worker Trait Groups they want to
explore at the occupational level.

78 - Objective 24: Stullents will be able to compose
career value statements, given their completed values
checklists. )

- . . .
S - . . .
/ , ~
1 )

"
3;\,3

EH
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71 - ) Objective 25: Students will be able to prioritize
their career values.

’ 69 . Objective 26: Given the-Worker Trait Group Guide,
o S students will be able to select for exploration,
- ' occupations from the Worker Trait Groups identified . )
' on .their Worker Trait Group Chart #2, Column 10.

WS : 55 -~ . - . Objective '27: Given the Career Information System and
T Lo , _ .- -the ability to'use it, students will be able to complete
' one Occupational Information Summary. oo s "
41 _ Objective 28: Given the compléted Occupational Infor-.
- mation Summary and Worker Trait Group Chart #3, stu-
o o - .dents will be able to differentiate those oggupations
T . which bkg‘gt._-;%qet their career values. '
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Table 58 (Continued)

L

% of qtudents
" Meeting Objective

(N=58) _ Unit Goals and Objectives

—_ ~—

59 Ob]ectlve 39: Students will be able to summarize
thelx current ouupntlonﬂl preterences

"Unit III Goal: Sthdents will identify tentative
\ career goals by learning to project personal values
into the future.

81 Objective 30: Given the completed Personal Profile
and Objective 25, students will be able to evaluate
their present activities.

M

66 Objeétive 31: Students will be able to contrast

their present activities with future preferred
activities.
N 81 Objective 32: Students will be able to formulate
their career goals. :
- 66 '’ Objective 33: Given completion of Unit II, students
will be able to revise their career theme.
G -~ Unit TV Goal: Students will develop a detailed career
- plan based upon their goals, knowledge of college
* - options, and personal criteria related to their
values. :
.
60 Objective 34: Given their completed Worker Trait

Group Chart #3 and career gohl statement, students
; will be able to differentiate those occupational
- preferences which relate to their career goal.

53 - Objective 35: Students will be able to locate in
: ' ' - their milieu the general and specific competencies
N - and credentials which are required to enter the
' occupations related to their career goal.

-~ 22 - | - Objective 36: Given Objective 35, students will
"o . ~ “be able to. appraise those competencies and
. credentials they do not have.
64 ' . Objective 37: Given the Field of Study-Worker Trait

Group Chart and Objective 36, students will be able
to identify the fields of study .related to their -
preferred Worker Trait Groups ' n

N 110 : ‘
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Table 58 (Continued)

% of Students
Meeting dbjective
(N=58) Unit Goals and Objectives

g = m— e e e e e e

PO 64 OQbjective 38: Given the College Major-Occupation
. ‘Tydex, students will be abTe To determine the college
]Ej5?s and related occupations they want to further
- explore. ‘

55 Objective 39: Given Objective 36, students will be
: abTe to determine the means their institutions offer
for acquiring needed credentials and competencies.

_ ) 67 Objective 40: ‘Stddentg will be able to formulate
v : options for reaching their career goals.
- [5} .
' 62 Objective 41: Students will be able to evaluate
' \ their career options to determine their most desir-

able option.

- 8 Objective 42: Students will be able to develop their
' : career plan. '

-~

Unit V Goal: Students will demonstrate the ability
to decide and act with respect to the steps of their
career plan. o

Objective 43: Studékts will be able to work .
through a decision situation. ™\

Objective 44: "Students will be able to formulate
the steps (actions) necéssary to implement their
selected option. _ -

Unit VI Goal: Students wil %comprehend planning and
Jeciding as an ongoing procés¥ and the means of -
controlling and shaping career. -

Objective 45: Students will be able to apply the
R “ : .  Jecision-making process to their daily lives; i.e.,
N A - course selection. L

x, ’ o

31 ~ + Objective 46: Given_new'}nformation about themselves
and -their miljeu, studepts will"be able to state
{their reass¥ssed career goal.

F e
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’ \ Tabhle S8 (Continued)
% of Students .
Meeting Objective \
(N=58) Unit Goals and Objectives
31 Objective 47: Given their reassessed carcer goal,

students will be able to update and revise their
career plan.’

34 Objective 48: Students will e able to identify
how the knowledge and skills learned in the CPDM
course increascs control over their lives.

e i g

* Five classes did not complete Unit V before the term ended.
** Six classes did not complete Unit VI before the term ended.

{

These findings provided valuabl® formative data on which to base

revisions of the CPDM Instructor's Guide and Student Text. Specifically,

those objectives which at least 60 percent of the students had not achieved
)
(Objective 3, 27, 28, 29, 35, 36, 39, and 42) were the focus points for

review and revision. :

‘Data ﬁrom instructors was COLJeéth on five instruments, The results

obtained from each instrument will be discussed in this section.

!

Instructor Survey Pretest ' -

Responses on the Inst;uctor Sur!éy Pretest revealed that:
asthe majority of the field test instructors have a formal .
background in' the counseling and guidance field.
“Seventy nine ‘percent (N=11) have degrees in counseling,
¢« guidance{ or psychology; two have degrees in education
one has a degree in criminology.

° eight instructors have exPerience teaching a career
development’ course; five did not.
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e the majority of instructors identify themselves most
closely with the cardor developmont theory ol}
Super (N=b) or Holland (N=5).

Thble 59 contains a list which identifies r each instructor the

theory of career development with which syhc most closgly identifies and
(the instructor's definition ef carcer development. In some cases, the

% instructors' definitions of career development do not reflect the theory
E identified. The list is.divided into two groups: group I inetructors

were not previously familiar with the CPDM course, group II instructors

had previous experience with the course.
7

(/’ ; Table 59
' Theories of Career Development with Which CPDM Field Test
Instructors Stated They Most Closely ldentified Them-
selves and the Instructors' Own Definitdions

of Career Development

1 I3
T ‘ " wid-
& " #'
Theory Definition of Career Development
Group- I*
Super , An engoing prOcess in which in‘erests, values and
Tiedeman abi%}ties are analyzed and brought together with
sopportunities available in the world of work.
' __;-1 _ '
Parsons : pLifelong process of choosing, planning, etc. all
Super of activities of one's life relative to work,-
! : jobs, occupations, etc.
' : Tyler 7 A lifelong process of identifying personal, work
| . ' and leisure needs and motivation of the individual
. . _ _ set.against the ground of his experiences.
Bamoo v s P -
"~ " Holldnd _ Involves one's lifelong process of growth related a
to paid and nonpaid work, lifestyle choices, and
educati?n/training. .
o 3
Ginzberg - . . A part of human develbpment--the movemént from aware-
-Holland. . noss,goxp{§ration to preparation of the world of work

w ' l' ) ' R . ) Low -
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Table 59 (Continued)

}

e e e e i e — e e e o o Cim s P e+ e e

*\\ Theory Definition of Career Development

«
>

Super Process by which students grow through investigation of
self and the world of work.

Super A lifelondg process of knowing how to assess your own
unique qualities, how to gather information about your
alternatives and how to implement a strategy.

Hollan otarts at birth and takes in all life events that shape
{ a person's values and needs.
]

Hol land An ongoing process which allows individuals the ogbortunity
to explore their personal development and changes and
explore career opportunities consistent with them and will
give opportunity for growth.

&

Group IT** *
none | LA process of explor}ng one's interests, values, aptitudes,
listed ahd general ability -in deciding and planning one's career.
none ' Process of gathoring information about yourself and‘zpp
-listed world of ‘work, so as to make positive decisions concefning

your, career and life goals.

] 14

Holland Process by mhlch a person fits a correspondence between
Super ' self and work which is compatible and satlsfying
- Perry . : - .o
. . . . _
Supery : Closely allied with self development and encompasses
i the totality of an individudl's 1ife (work, 'leisure and

i

family lifey- etc\)——it involves the sequence of "activities
'related to this area.

Krumboltz Process which' includes lgarning about one's self 1& terms of
’ ~ -, abilities titudes, and interest and lgarning about the
© world of worﬁ within the ‘curriculum, which is appropriate
for -that particular age group. These two aspects are
integrated ask he student gains additional 1nformat10n

Eclectic . . . Ongoing process 1n which one develops through a series of
"~ " development stagds and implements his ox her self concept
by act ng upon and choosing opportunities from the milieu.

* Group 1 instructors were not familiar with Career Planning and Decision-
quing (CPDM) course mnterials. . .

?Sﬁéif** Gzoup II 1nstructors had provious ‘experience with CPDM course materials
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In describing steps which should be involved in the decision-making
process, instructors were-in agreement on inclusion of several steps.  Table

60 shows the steps most frequently cited by the 15 instructors.

: ®
Table 60
Career Decision{Making Steps Most Frequently
Cited by Field Test Instructors
, Instructors Citing Step
Step N %
. . \
weigh alternatives and decide 14 /93
gather and analyze information { 11 73
e {
define decision or problem 10 67
i ) ™ .
generatg alternatives 9 60
explore self S*q- . 6 40 . .
develop strategy or plan s ° _33
-.". : ) ‘::

evaluate decision (after implementation) 5 33
implement plan - ‘ 4 27 o
CaD - " > ¥
identify goal N .3 - 20 S

t ~. »
explore environment 3 20

' ¢
decide on decision-making criteria 2 13 .

Wwhen the same criteria used for scoring the decision-making process of

‘gtudents weré used to score the processes identified by instrucfors, results

revealed that the 15 instructors identified a mean of 2.7 decision-making

-

steps (s=1.1595).

_Instructors indicated a variety of learnmer outcomes they expected
-

from the CPDM course. Group I expectancies were expressed by instructors

) . . .
] . "

o\
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not familiar with the CPDM materinls. Group 1T expectancies were capressed -

CVS R

~ which will lead to thp]occupAtiQn.

‘To define or’refine their sense of direction in their . ;
future {ifb. ' ?

. by instructors having previous experience with CPIM materials.

.~ . v . .
Group I: »

To be able to make intelligent decisions based on the
decision-making process taught in the course.

Define their unique qualities, know how to gather carcer
information, know what kind of information is relevant to
a career choice, understand a decision-making strategy.

\

Have the tools to make reglistic career choices.
Make systematic decisions (personal and career) . \

Help students understand the dynamic changing growing nature
of themselves in relation to work--to enable~students to be
able to understand the process of lifework planning in order
that they may reapply this during their lifetime--teach them 3
skills.

Develop-a system for gareer planning and decision-making to
use for their life work planning and develop a plan of ' -

action for use in the here and pew. .

Make their own decisions relative to careers and life
planning, based on both expressed and inventoried interests,
abilities, aptitudes, environmental factors, etc.

Better understand themselves and. the options-available »

to them as far as majors and career possibilities arb -

concerned. - ' ‘ .

A better understanding of thémselvestand the realization

that their career development begins with themselves_and

is a continuous process. .. .\
: \

; . \

Group II: '

~Make decisions using a formalized approach, know how to

use the CIS, be able to repeat the whole career decision-
making process if a definite change in values occurs, or
a handicap of some nature develops; and declare a major

« 3

i
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’

-

:\-.(* .



’ ‘\

To reflect about options and possess i meanay through which
they can apply those reflegtions (decision-making).

(
Possess the skills to explore potential occupational areas,
be able to identify traits which ‘relate to themsclves and
certain occupations. S

To be able to make sound carcer decisions basced on know-
ledge of themselves and carcer information.

- Intrease both their self-understanding and world d9f work “
understanding, realize and appreciate that career develop-
ment is ongoing, learn decision-making strategies. '

Instructors were also asked what benefits for their institution they

' expected from the course. _The following expectations were stated:

L)

More ditection and feeling of security foxr students who
decide not to declare a major, | would hope thatstheir
a ‘ search for a major and a career would belmnw%rﬁaliqxic

and clearer as a result of the course.

Group 1: - .

A .more informed student ''body'' whose members can identify
) career goals, make course selections or educational decisions
which are appropriate to their goals. - '

b
Lessen attrition, motivate students and faculty to work for
common goals of achievement relative to identified needs,

have a definite impact on the economy giving future

generations of employees the power to influence the work

situation,, allow manpower and human resources to be more

productive and correctly placed in jobs (selection,

performance appraisal, and compensation systems all
. effectively working toggther).

<

More motivated students) more realistic decision-makIng,

more satisfied students, possibly reduction of attrition ,
(may also increase attrition though), less frustrated

faculty if they have more motivated students.

A systematic course content that can be taught by the
counselors, a new approach to career counseling--
instructional in nature.

1

More realistic student goals, rbsulting in fewer major
changes and higher retent{on.

o . a " .
. .
f '.
, .
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Less student attrition duc to uninformed course selection,

bettor use of student services (i.e., financial aid office
and advisement center as components in "strategy," carcer

»
center and library as components in "information gathering,"
etc. A

More student satisfaction and, thus, better enrollment since
word of mouth information by current and past students is
our biggest recruiting tool.

- A logical structured experience will permit students to
investigate themselves and the world of tareers, the
professor will have an opportunity to follow through with
one complete series of materials.

Group 11:
) ‘ Q
Higher level of étudent satisfaction; higher level of, self-
responsibility assumed by student, improved academiC"
. advising, greater campus-wide awareness of career develop-
ment, possibly 'a reflection in lower attrition rate. ’

. * - o * F}

| ¢

Helping student® make career decisions, helping students
reaffirm career declisions. ,
As a result ‘of purchasing the CIS, I hope that the college
will develop a Career Exploration Lnb to be utilized by

all students of the college. A »

Providing another way of serving Students' needs, providing

a '"‘useful" educational experience, providing another way
of fulfilling the research mission of the yniversity in an
applied sense. . P

A reduction in the humber of times a person changes his/her
major, increased satisfaction among students yith their
choice of major, could lead to greater ease in implementing
placement functions, this course could lead tq.permanent
offerin§ of such a course; thereby meeting institytional

as well as student,needs.

Parents of prpspective students could be encouraged to send

their children even though the students are undecided, students

can identify possible majors and, thys, remain in school

. as opposed to becoming frustrated and either dropping out
or choosing & major -at random, helpful to the.student-
‘athlete many of whom are not familiar with what college has
to offer, general satisfaction of students served which is
then, shared with other students and potential students, and
-results in students remaining and being attracted to the
institution _— ot : . -

i
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Although many institutional benetits percerved by anstructors were

specific to their college, a number of benefits were noted by more than

' o

one instructor. These are presented in Table 61.
Table 61 .
) - Instructional Benefits of ihe Course -Perceived
. by Field Test Instructors
| . 2 -
— A ,'. : '
~ . Instructors Citing Benefit -
Benefit ¢ ’ N %
*  increased student satisfaction S 5 28
legs attrition % : _ 5 ' 28
increased direttion in career planning 4 . 22
. more realistic career goals ' 3 17 "
( ™ less major changes ' 2 11
. increased student motivation o 2 11
- < T B
. ' The Instructor Pretest required the names of individuals responsible"

for getting~the CPDM course implemented at their institution. All but ‘one
instructor indicated they were instrumental in course implementation.
In iesponding to why ‘heir institution was offering the course, 50

percent (N=9) qf the instructors stated the recognized need for a career
A
planning and dqcision-making course, 39 percent (N=7) stated the number

¢

: . _ |
of students with undecided majors, and 22 percent (N=4) stated)the high

R - ey

rate ofiittrition (responses are. not exclusive). Other reasons were also

offered by instructors and a complete list of responses follows:
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Group I:
Because of the large number of undecided students.

Undecided students have a high attrition rate,“ﬁ]so the
mission of a community college is to give students a
second chance--such students, are better motivated If they
understand more about themselves and their altetnatives.

Obvious need--student services. .

There is a greater need to reach larger numbers of
students in the career planning, the_course will
make it possible. .
To provide a large number of our students assistaree
in fn important area prior to their making costly
mistakes due td inadequate guidance.

2

Because it is needéd~by our students.

The institution is not offering this as a course, however,
the counseling center is using the experience to influence
institution decision-makers to offer such a course
Jbecause a_great number of students need the structure,

informatién{ and cognitive elements such a program provides.

Primarily to assist undeclared majors in making a choice
of majors within four semesters. -

To help students in their academic as well™as their
career planning.

To counteract the vast amount of misinformation given
to students who enter Home Economics by counselors
(high school and college) and thereby reduce the
incidence of student attrition.

<

More and more students are deciding to enter college
without majors--we hope to help them quickly understand
the options open to them in light of their own abylities,
interests and values, this shoulld reduce changing of
majors and help retention. A SR

:

The college did not give a cre
-4 need, an office was created

) help on a daily basis,ﬁ
adults needing career awarenes : ‘

¢
= ~

.. ‘
t course, adults expressed

95h
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Group 11l: .
This course is being made availabe to prospective
education majors, with the shrinking job market for
teachers, the college is interested in exposing-edu-
cation pajors to other areas so that students will
be aware of other options.

To provide undecided studentd. with the opportunity
to gxplore’ themselves and various career and academic
options. :

We believe career guidance is fundamental to occupational
education which is what the community college is all
about.

e

Helping students make career decisions, helping students
reaffirm career decisions. ]

. - ’\
High percentage of undeclared majors, high attrition
rate. "

To determine if course will meet the needs of undecided
students. :

Data was also obtained on the content topiés instructors felt should
. be included in a career development course for college freshmen. Eighty
percent (N=12) of the instructors stated they would include knowl edge
of sélf in a career development course for college freshmen, 67 percent
? (N=10) would include knowiedge of tﬁe world of work, 40 pe;cent (N=6)

"would include the decision—mgking process, and 20 percent (N=3) would
include generation of alternatives.

Instructors were asked their reasons for teaching the courfe in an
attempt to gain some~iﬁ%ication of their motivatian. Ninety three percent

o A%

ﬁg; . (N=14) of the instructors' responses revealed motivations to teach the

Lot

~

PR course. -0n1y~one indicated teaching the course because he/she Yas.
"hired to teach..."™ The~rationa1€§‘IEStructors gave for teaching the

_céurse"aroz_ e o ‘




,students who en
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Group T:

It is very important, it will help me academically (I’ll‘lonrn
more), it will help students at my institution 1 think it
will be fun to do. .-

Need for gnoup experiences——studcnts to share career related
experiences), logical progression of tarcer development
process, opportunity to reach more studdhts with infomation,
better use of administrator's time working .with group rather
than individuals, learning experience for me as well as
students. "

Because in working in a four year college previous to my
current job I saw the need, there it wasn't being addressed
so T' those my: current position because they were wanting to
implement the course.

I teach two career related courses as part of my counseling -
contract, I have chosen to teach your course because I am_

always looking for better-ways of doing things and I am
ifipressed with your materials. N

I believe career devel@gpment is-a problem in human develop-
ment that needs more systematic procedures for deallng
with this problem. L >
v
Because 1 enjoy the challenge of finding new ways to help
people deai/with‘theirﬁ}&fe:situation.
I have a personal and professional commitment to better job *
satisfaction and placement if we are to preserve the free
enterprise system. _—
Staff development of counseéling staff and to assist unde-
clared majors in making a choice of majors w1thin four
semesters.

Because I enjoy working with students who learn through

the element of self discovery which is so much a part of

this course. . It is both exciting and rewarding, 1 feel !
I have both the background and skills and am delighted

with this ”new" approach.

To counteract the, vast amount of misinformation given to
td& Home Economics ‘by counselor (high

school and college) and’ thereby reduce the 1nc1dence of
studeﬁt a{trition. a
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Because 1 firmly believe that fyw 5tndont9 come. to

college prepared to decide on a major. 1 find |
exciting and rewarding to assist them in th011 career
planning.
Group II: )

Primarily because of my. connection with AEL, without
such a connection, someone else (hopefully) would have
faught the course. My interest is strong as I know
college students need and desire the type of expellencc
that this course affords. . : ST

I'm interested in human development and career educatlon
_the commitment to some guided efforts along these- -lines,
‘part of my assistantship as a doctoral student.

1 was hired to teach,'develop, and evaluate all career o ) .'_
planning classes at this institution. -, b \ IR
To a551st ‘students in exploring their 1nterests values,
a» and aptltudes in relatlonshlp to career ch01ces

1 enjoy working with students who have these concerns,
us 1.believe strongly in its importance, keeps me growing ‘ :
. ©p .o and attqned to needs of youth

I enjQy the course because of my graduate training, my
own rather wide work experience, m¥ people orientation, .
. *@, my interest in problem solving, and my interest in .
-.iﬂil’ being involved in something new that works.
.-\-'\f*&\i'.,. ’
Instructbr Survey Posttest

—

r.

Afteq@pourse completlon ten instructors completed and returned the

1

A=

posttest. To permit prefpost comparlsons, several posttest items were

identical to items on the Instructor éurvey Pretest completed prlor to-

-

the course. Because of the small number of posttests returned (N—lO), only
descriptive analyseﬁ%could meaningfully be performed SR .

v
ar

Whereas, prior | to the courFé the majority of instructors identifled .

& » - N »

ﬂflfl“" | ~themselves most closely with the career dqvelopment theories of Super - .o

and Holland instructors identified themselves most closely with Super

ap ;e ¥ "’_ . _ R . . ’ -
wor R | .



and Tiedeman after teaching the course. Table 62 shows the pre and post
) , g i I

theory preferences of field test insfructors,

»

{ Table 62 N\
Career Development Theory with Which Field Test Instructors Most
Closely Tdentified Before and After Teaching the Carcer
Planning and Decision-Making Course

Identified with Most Closely

Theory Pre-Instructor (N=18)  Post-Instructor (N= 14)*

3 _ . D —
-Ginzberg 1 1
Ho1land | .5 2
. ‘Krumboltz_ ' i ’ - . _ 1°
Parsons 1 0
Roe ‘ 0 . " 0
Supe? a 6 ) 5

- . ;
Tiedeman % 1 3
Tyler . . . 1 0
. Other : 2 : 2
’ L. L

ES , .
* Some respondents indicated more than one theory, g

r . L4

Posttest resultsupevealed a mean score of 3.900 (s=1.1005) on

_ .instéuctor’proéesses of decision-making. Table 63 shows the comparison g
' . v 2 '_ . . ' ' . ~w——"”"‘
N ' scores’ for decisioq—making pre and post instruction. ‘ ‘
s g ' ' | ~‘. oo
_\ :
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Table 63
L]
‘ Mcans and Standard Deviations of Decision-Making Steps of Ficld (
. Test Instructors Most Closely ldentified with Before
- and After Teaching the Career Planning and

Decision-Making Course

]

- X s N
Pre Instructioh | 2.700 . 1.1595 s
Post Instruction 3.900 1.1005 10 )
Gain | ©1.200 ’ - 10

j ' ' . ' . .
Prior to teaching the CPDM course, instructors expressed‘g mean of |

B |

2 700 decision-making steps based on criteria derxived from the course.
After teaching ‘the course, instructors expressed a mean of 3.900 decision-

making steps. This represents a mean gain of 1.200 steps during the

' .
instruction of the course. . o

The post survey also obtained instructors' definitions of career
development. These definitions are listed below: -

= It is an ongoing process that integrates knowl edge about’
the world of work, kmowledge about one's self, knowledge : o
-ahout philosophy of the good 1ife and knowledge about .
decision-making. ’a

- : »
\ . Career deveaégagﬂt is a lifetime process whereby persons
L o \\ engage in certain activities and assume various roles in .
order to achieve their-goals. This demands that persons
continuously evaluate both what they want to do and what
actions will enable them to obtain their goals.
s ' Knowledge of self in relation to the world of work. . /
‘ s . TOngoing‘éontinubus%brocess, continuing throughout life :
! : which inctudes formation, translation, and implementation ’
based on self concept--begine early in life and continues ‘
until death. -

-

. ) a . .
PR 2 Se e e . 7
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4 2 ‘
"The process of making life choices as they relate to education,
work, and leisure throughout a person's lifc span.

A lifelong process of developing work values, crystallizing

a vocational idemtity, learning about opportunities, and
Arying out plans in part-time, recreational, and full-time

work situations.. ’

Definition of one's self through continuous decision-making

and choice of work experiences related to one's values.

. The lifelong prooess of setting goals related to one's
career and constantly reevaluating and setting new goals,
+ while moving towards these goals.

gsing'what you know to get what you yanp-
strategy information , values - ¢
Implementation of self-concept through life roles,

competencies in occupational role, family role,
citizenship role, and leisure role. :

Post’ survey questionssalso focused upon instructors' recommendations
r s

regarding (1) instfuctor‘qdhlifications needed for teaching the CPDM course,

(2) the.type (rgquired, pléctive, preferred) of bffering for the course,

and (3) the optiﬁal;student levql fof ofﬁpring the course. ;
Alf respondents meﬂtioned CPDM instructor's qualifications should

include some counseling background. Their complete responses are listed A\

hgfe: ' o ' : \//
+ Somé counseling and group leadership, expertise, knowled§e
of a sYstematic approach (such as AEL) of the world of
work.
. . ¢ . s
Preferably a coun5540r but. with appropriate in-service, , v
could be taught by.an interested teacher. (In-service
should be available for. counselors as well.) ! '

ECE _Counseling and .taaching training bgckgrounq and experience.
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™ Credentinls--course graduate degree in counselor education,
vocational counseling, guidance and counseling, occupational/
vocational career plnnning, career education Y
Work experience )
Ramiliarity/Training with DOT, OOH, EOC, etc. also decision-
making, sincere interest and great deal of objectivity in
working with people.
Thorough knowledge of career development theory and
practice; comprehensive awareness of world of work;
group facilitation skills; previous experience with
teaching career planming course would be helpful; althodﬁh
not required; counseling *skills.

The instructor shodﬁd be a counselor or a person with ’ .
counseling experience. The instructor should have at
least one-two successful years of teaching on the post- ) ’
" secondary level. An understanding of structural and
process approaches to career counseling is necessary.
The following are other necessary background knowledge: ,
1. Background in vocational student identification -
‘and analysis
2. Understanding of development task--tasks that are
common to various age groups (developmental

psychology) < e

3., Group procedures in counseling and guidance;
- 4. Program evaluation. skillls (process and product
. evaluation)
v 5. Vocational guidance curriculum development skills

{

A masters or higher in guidance and counseling. Also,
the person should be well acquainted with all its
institution's educational options as well- %? the employ-
ment. needs of the surrounding community.

A commitment. to the area of careex guidance. A willingness
to be open to ney ideas. Being able to function more as

~a facilitator than as a teacher. “

Familiar with student backgrounds and needs, strong -
counseling and facilitating skills, background in career
planning approaches. . :

,Counsellng background, vocational/career information
knowledge, genuine liking and appreciation of the students,

genuine respect for. importance of materia3

‘rﬂ
'

Three instructors felt the CPDM course should be offered as a required

course, one instructor felt the course should be required for undeclared

4

sy o . ’
f% [T 7 .

. . . * ’

A o - \ 1 2 : S ‘.
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students. Six instructors felt the cdurse should be of fered as an

elective and two felt it should be taught .:to referred students

Bight of nine respondents supported teaching the course
freshmnn‘leVelr two recommended freshman year, _first‘qunr
recommended freshmun yenr, second quarter; and one recommended freshman’ year,
fqurth quarter. Two instfuctors indicated the optimn} time should be during
the first quar%er of éhe sophomore year and one felt the critg;ia'should be
student readiness rather than class level. - .

The remainder of the information obtained frpm Eﬁé post survey pertnined
to additional careqr‘ylanning anﬁ da‘ision-making activities needed, and the
importance of other career development tasks for students.completing the

CPDM course. ‘ ) | Y

In responding to what else, in addition to the codrse, gheir

@

institutions need to fécilitate-continued career planning and decision-

\

'making behavior,. instructors presented a variety of needs. These needs are

1istdd below: | -

Familiarize advisors with what the system can do for the
- student. - _ - -

Provide-training in job finding and,job'keeping skills; z
‘ provide printed information (pamphlets, catalog, etc.)
relating majors to job (both vocational and academic);
provide meaningful work experiences for students.
Having career planning and placemen office--CIS resource - " :
center in progress. /
¥ "
Comprehensive cagier development program to incude: ~
career planning center; individual and group co feling,
- cooperative education program;: job placement service; ~_
. monéredit” workshop or ‘pertinent topics, i.e., sheets <
identifying assertiveness training, etc. 1\\

Ngne L v N <

. ‘a ‘t " ,
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‘\ .
Better communication between mysclf, the academic ‘advisors
and placement poople. '

At the present time I am in the. pxo(eqs of identifying the

- requirements of a truly comprehensive career g&}dunce
approach. To implement such an approach would require:
intake diagnosis, the availability of various types of
carcer resources, follow-up. 1 plan to purchase a com-
pute1ized guu?nme system.

Up-to-date career information which is easily accessible
Good student.services referral system. ‘Individual
counseling. ,

i3

1
r

JBetter academic advising.

In rating the importance of career development tasks which may occur
3ubseqnent to the course and prior to-graduafion most instfuctors rated -
planning for employmenit ;nd developing employabirrs;fskiljs as* the most

important. Table 64 presents a summary of the Yinstructor ratings.

AY

fl . M - :l‘ v

’ , - Table 64 -
: | J" . S . L
Instructor Ratingd of Importance 6f Career Development Tasks Which May
Occur Subsequent to the Career Planning and Decision-Making
Course and Prior to Graduation

& " i .
A Ratings of Individual Instructors
‘ . of : of . of .
. o Very Some Little . No
v Career Development Task  Important Importance Importance Importance
T > %
_ Adjusting to college 4 " 5 1 ' 0 ’
- 4 enuironment o
Planniﬂg for employment 8 1 1 a  _ 0
(fdmily considerations, . poo-
- income; location) : ~ ~ ' L
‘ 'Develoﬁing employdbility 6 t 3" , ‘}1 (AN ,
skills (resume writing, o ) /
intqrviewing). ’ \ - . .7 *
— ) ™~ ’
!
ERN . (‘}V L

4
.
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Table 64 (Continued) /

Ratings of Individual Instructors
‘ P of - of of

Y # Very Some Little o No
Important Importance Importance ITmportance .

Career Development Task

e
*
-

.Becoming employed-- ¥ 3
negotiating work agree- .
ments (salary, work
schedule, benefits)

(D]

2 0

Adjusting to employment
(skills for keeping a
J'OI‘)) <

i

All instructors responding (N=9) ind?cated it would be very helpful to

-by\hecruitment Academic Advisement, an Placement Staff - o

Eight of ten 1nstrui}ors respondi;g indicated it is of great impogtance

for student personnel workers placement perqonnel, academic<ndv sors, and -

b

college counselors.to be aware of the courde concepfb and the career
. ,
. Two

and decision making process in which students hqve been involved
3 *
instruo}ors indicated\it was\af some impdrtance +
|- \ :
\ In;tructors wire also as}ed on the post survey if the Career Information
L . ' f '
..wsteg'us Set up at their institution. ‘Seven responded yes and three
L . ' 4 -
’ ' ’ v
\ responded no. ) ~ .
N o : | ,
Eﬁ Instructor Bvaluption Form Rqsults'). o
fgk,_ : The Iﬁgg;bctor Bvaluhtion Form provided for instructor reactions based

On their /\\iience teaching thJ\CPDM course. Thq_information obtainegvfrom

u_g&ons addressed will be discussed in this

~

»

Yoy

Rala D



 appropriateness and adequacy\of advance preparation and planning

acpi:ﬂ}ies (items 10 and)ll). All instructors responding agreed

1. 1Is the course "PEfQRfiQEQ_£9' rolcho stqunrf°

Table 65 shows the responses of instructors rearding the
|1 IN

LS o
appropriateness of the course for college students (items 1 and 2). All
instructors responding agreed that the course was appropriate for college

\

students in both two and four year institutions.

2. Are the’jourse strategies effective?

/

Tahle 65 shows the responses of

instructors regarding the effectiveness

of course strategies (items 3-9). All instruétors agreed that ,

e students §eemed interested in the course

« .

e instructional strategies used in course materials are
.effective in teaching the 1ntended skills and
knowledge to students

e the course prompted career planning and decision-making
behavior by students

e major competencies are attainable from unit completion

i :
e course content is comprehensive in terms of the career (\

planning and decision- maklng process .
i - B

. acttflties are appropriate for teaching the course
concepts \ I -

D.w .
All but one instructor agreed taat the language and concepts presented in

the course enabled students to more effectively understand and discuss

career COncerns. Disagreement qef based on instructor s rationale Epat
-

some students were not able to grasp. the concepts enough to apply them.

\
3. Are advante preparation and planning activities appropr1ate and

adequate for teaching the . course? , o | : //

‘?ble 65 shows the{;esponses of instructors regarding the
{ - \

\ . X 0y
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l
that the equipment and materials needed for\activities were appropriate /.
|

(U

.
the planning and prepavatipn

and available. Al but one instructor aprecd
i
i

activities were adequate for teachinf the material. Disagreement was based
- ' N .
on the instructor's rationale that the instructor's guldnawoqﬁg be more

effective if it were coordinated more clearly with the student textbook.

4. Overall, are instructors pleased with the course?

Table 65 (item 12) reveals that all instructors agreed that they were

pleased with the CPDM course. )

Table 65

) Agreement of Careers/Planning and Dec151on Making Course Instructors
with Evaluative Statements About the Course

< o
_ . ~Number Responding
N Strongly . Strongly
Statement Agree Agree Disagree Pisagree
‘ t
The course is appropriate for 5 ’ 2 0 0
college freshmen in four year o '
institutions.
| o /ot . o \
_ The course is appropriate for 3 4 0 0
’ college freshmen in two year '
-instdtutions. _ ’
Students seemed interested in 3 r~ 4 0 0
.~ the course. - ” .
Instructional strategies used 3 4 0o 0

in the course materials are

effective in teaching the in- <

tended skill$ and knowledge to

Students. .

,The course promoted careerr1 3 o~ 4 0 ¢ 0

‘planning and decision- making
behavior by students.

i
'

132

. “
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Table 65 (Continued)

SNSRI 23

Number Responding

" o Strongly Strongly
Statement _ Agree Disagree Disagrec Disagrec «

Major competencies for each 0 7 0 0

unit were attainable from unit

completion. }\\ !

Course content was comprehensive 6 1§ 0 0

in terms of the career planning

"and decision-making process.

Language and concepts presented - 2 4 - 1 0

in’ the course enabled students

to more effectively understand

and discuss career concerns.

Activities were appropriate A 4 0 0

for teaching the course concepts. /

Equipment and materials needed . 4 3 7 0 0

for activities were appropriate SN

and available. o

Planning and preparation 3 2 1 0

activities were adequate for

teaching material. "

Overall, I am pleased with the - 5 2 0 0

CPDM course.

hS

5. Is the Instructor's Guide acceptable for instructors-teaching the

CPDM |course? . /

€

(9

>

SO . _
Table 66 shows instructors' opinions regarding the acceptability of

*
4

Wy

LN
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Table 66

Instructor Opinions Regarding the Acceptability of Various Aspects
of the Career Planning and Decision-Making Imstructor's Guide

Number Responding

Areas Acceptable Unacceptable
Format , 6 3
] ! .
. Appearance ' 7 1
/
Filmstrip discussion questions 6 . 2
Suggested activities 7 o 1 y ”
Class mgnagément techniques : . 6 2
Major compéténciks for each unit 8 ' 0
Orientation to course materials 7 0
Length of activities ~ 70 ‘ 1 . R
e f
. These findings indicate the majority of CPDM imstructors found the

w -

. = > : ) .
Instructor's Guide acceptable in terms of format, appearance, filmstrip

. - .
r i « '

discussion question$, suggested activities, class management techniques,
major unit competencies, orientation, and length. . Reasons given by
instructors for finding some aspects of the Guide unacceptable were:

Since I taught the/class once a week in three hour blocks,

I found it -hard to hold some activities to the prescribed

ok time allotments and we ran out of time at the end of the
semester causing us to have time only to glahce over
Units 5 and 6. '

My major concern about the course is that in a two hour

: semester course we did'not have enough time to complete ¢
W all the activities. .Thus, we did not have time for any v ' 0
O of the suggested activities. o oo

‘ .

134._
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b

Orgnnizatibn! Time frame, lengthy, drawn out

Technical editing errors

Cumbersome--had to read and read to find out  needs better
organization. ‘

I would suggest a listing approach such as: e

[
In Class Prepare
. ~
Unit 1, Activity D Prepare.?ecision—muking handout
Unit 1, Activity E . for next' class period :

Handout decision-making sheets

In other words, a brief listing of the day by day activities
and preparation needed to be made ahead of time such as '
when to put books on reserve in library, when to prepare
handouts for class,.etc: The narrative format is good, but
does not provide ht a glance a list.of things to do.

Filmstrip guide to evaluate answers to all questions should
be included. For the sake of time, questions should be «
kept to a minimum. : )

6. Are there any biases present in the course materials?

q

No instructor responding indicated any biases in the course

materials. - .

<

7. What are the course benmefits for the institution?

4

Instructors listed various institutional benefits that the cPDM

course provides. These benefits include: .
Intensb—di!@ited guidance.sprvfbés.

The course somewhat provides "legitimacy'" to our

requirements that-all students in two year programs

‘take carder planﬁin&? | ' ’
f; ! ?4 ‘ . -

Course appears to give students a greater sense of

direction--this institution can benefit from more

N -__ . . goal oriented students.

- N . ‘ ) . l A L - i ; ' A3
:;{7’,. Infprmngtudents about, ‘university programs (majors).
T Servicés as a source of information for students who

would not go to counseling center, serve as a resource
for advisor. ’

FaAY
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Studen;,sntisfaction/retention, more use of carcor
center, more realistic decisions,
: 4

ﬁr‘
Offered a course which everyone felt was neceded.

I feel I get better results than I ushal]y got
from the formats used previously in these classes.

As ‘a community college we seem to attract many
students that were not academically oriented in -
i high school. We also get a lot of housewives coming

) back to school. These students have a lot of questions -
that a course like this i's able to answer. '

i

/8. What problems do instructors encounter in teaching the course?
| e

Instructor-identified problems were varied, but the most common

N

f/ problem appeared to be time limitations. The‘probfems identified by

[

;/ instructors wére:

Time limitations——adjusting some of the activities for
two year students. Student evaluation was very difficult.

. Time for presentation at end of - quarter, I had to really
. v« push in some areas, but the students did not appear to
suffer. . , 8 . :

‘%Getting students to come to class prepared and stdying
current in their workbook. :

Too much material}isome students felt it was "high _
schoolish,*® others that it was to mechanistic at times,
<  and a few tha;<it was "pushy" or rigid towards end.

Time it took to coordinate Teacher's Guide with student
text. - «

§ ) .
* I was unable to complete the course (workbook) within -
the academic time frame; I am using the mdterial
again this quarter and have been able to better allocate
the time' activities. -

o F As mentioﬁﬁd‘préviousiy, we ran short of time at the end

g - of the demester, : Also, as in’ previous times when I've.

B .- taught ‘career planningcourses several students dropped

@ - - aftey the first session. Uhder Holland's theory; most of
these pegple probably would be identified as conventional
or realisfic. I've attached an article I received
recently“that supports this theory as to why conventional

. or realistic types may feel uncomfortable in a class like

Y v
- At . .
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9. What are the strengths and weaknesses of the course

The various strengths identitied by CPDM instructors responding were:

ystematic three phase approach to career counseling

: “incorporated.
. Students' responses were VCTy positive to the course,
~this is a strength. B

Decision-making activities, tying all occupations into
one system, self evaluation activities in Unit’ 2, group

~discussions. . -
Well designed, model is functional, recognize results
when obtained.

Students comfortable with structured format.

Truly comprehensive, Unif 2 is such an excellent
exploration tool:that it makes the textbook worth

purchasing.
o WIG charts and support document s were among strengths. ' “\\
. Also small group exercises. )

Weaknesses identified were: .

Referring from chart to chart--if there is a simpler way
//to bring the charts together, it should be used.

S . L .
% Filmstrips generally below level -for this group of
of students. :
- : ® Filmstrips least successful, some felt too much was. '
asked for at times.
L .
Repetition at end--course preregistration took place )
before Chapter VI. Format of student texjiatoo many . )
charts spread out--have to flip back and th:
' . . More help on classroom management, listing of day by ’
. _day activities.
~ . ‘Students felt it got repetitious at time, length of

course. , . ’

. "Nosclegr,éOOrdiﬂgtion between student workbook and |
teacher's guide. '

Student evaluation is very difficulr. AEL should
of fer suggestions to teachers jn this area. -

e
- .

. . M . -
R L e e ' ‘
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10. _ What unanticipated benefits r°3“1t§ﬂ.ffﬂmmﬁhﬂ,SPPFSP?
Upanticipated benefits identified by CPDM instructors were:

Having alteady taught courses similar to this, I pretty
well knew what to expect. I thought the qtudents would
enjoy it and they did.

Actlon i5 being taken to get approval from the curriculum
committee to include this course as a permanent offering.

Widespread word of-mouth advertisement, of course. v

Some spreading of the word about our center: students ‘
with career goals liking and’ benefitting as much as \
some did. Confirmation process. -

Many students chahging majors, transferring, etc.
I see as benefit--institution may not.

-

A number of the ‘students changed part-time jobs that
related more closely to their goal.

11. What txpe of students benefit most from this type of course?

Altheugh some instructors felt freshmen and sophomores would benefit

\

~ would benefit if they were uilling to invest the time and energy necessary.

Also, several instructors felt undecided students would benefit most.

12. Nhat type of students benefit least from this txpe of course?

Most instructors indicated students who were not open and motivated

to examine themselves and their plans would benefit least from a course

-
»

" 1ike CPDM.

13. Would instructors familiar with the CPDM course rﬁnmend it fgor

helplng,students in their career development?

1

All CPDM instructors responding (N=8) indicated they would recommend’

the course for helping students in their career devlopment.

-

. most from this type of course, other instructors felt all types of students -

¢
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14. How does the CPDM course comparce with other carcer develgymvnt

courses? |

e e e et . \ 1

Compared with other available carcer development courses, six
instructors rated the}Career Planning and Deciston-Making course a

great deal better, and the reamining two instructors rated the course

somewhat better. . .~ " \
. . .'l & . ' P T ——
15. Having taught the CPDM course, arq instructors interested in teaching
it again?
« All eight instructors responding indicated they were interested in

teaching the CPDM course again.

16. How would CPDM instructors teach the course differently?

A number of instructors indicated that they would improve class
.
management techniques in teaching the course again. The various ways
instructors indicated they would revise the course td reflect their own

priorities and desires are: “ /

Adjust some of the .activities such that, ey partain to
roy the concerns of vocatjonal and two yeaRitudents. For
example, "Activity B, Unit V, page 111 X wdyld change
, the decision situation. None of my students were »:
“concerned with declaring a major. Most two year v
“students have already pretty well decided on a major
when they enter the program. Also, I deleted Activity <
B, page 90--Educational Directions. I think there
are shorter ways to obtain such information. Attempt
to come up with a student evaluation scale that was more
) ~ objective. I would probably have students write a
‘ paper ongthe occupation of their choice after completing . ..
Unit II, and have them present this paper orally to the

* ] class.

——

»
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I would place greater emphasis on definitions of
interest, values, and aptitude. During a post-course
interview, 1 discovered that students were able to
identify their personal values, int rests, and
aptitudes but could not, in mosgftnzes, tell me what
these terms meant. NOTE: Charts in students' workbooks
related to activities in Unit II were cumbersome for
students to use. They should be located closer to the
activity the students are required to perform.

I am improving my class management in the area of grading
and keeping students up-to-date on their work.

Limit "enrollment, more time in' career center. -

" Basic-theoretical framework is excellent--Unit II is

heart, -of course, for cognitive input--some of rest

is flowery or filler type. (1) Take more time for

Unit II, (2) Put Unit IT where it ‘coincides with -
preregistration--end of course is too late for mos t
college calendars, . (3) Give Strong-Campbells, DATs,

Otis Lennon's etc. at béginning. Each student should
have WTG Guide when needed. While not used all the time,
when needed hard to share. Keysort decks more useful
for secondary than posi-secondary. Some activities are
received as busy work--students don't like ''workbook
activities in class," jprefer to do Sutside--have guest
speakers. Prefer decision-mgking approach in secondary

‘ program--hard to follow for  some.

I would spend‘less.élhss'time on activities, i.e., students ]

doing exercises in-class. I would eliminate some of.
filmstrips, again to save.class timé for discussion.
would substitute‘nn.aptitude’test (probably GATB) for the

,-aptitude self-assessment. in the workbook. Students have

. not been realistic in assessing their own aptitudes.

o
.

s X

o

1'gave the GATB io.thé class this quarter after the
students had completed. the self assessmeht--we came

up with sSome large differences. (I then converted

- Standard scares to percentiles and assigned’ level 1-5

and followed through the activity.) -

S I'm going ‘to teach 1 §ectdoﬁ in one hour. class segments

‘goégee if this class enables me to budget class time
better, Also, I think I have a better feel for which

: &

“mctivities are 1ikely to bog.down. I'm going to try

nnd,bg,qqrcqulogtivé‘4gg§cgegn1ng students into the
program and possibly add a midterm and final test to
insure that all students that take the course wor .8

‘little harder to gomplete: the prescribed activitids.

<

&
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College Major-Occupation Index Evaluation Form

In order to evaluatoe the College Major-Occupation ITndex component of

the CPDM course, instructors weré asked to*complete the Céilege Major-
Occupation Index Evaluation form. The i&formation received on these
forms and the evaauation.que§tions the information addresses will be

presented id this section. Instructor estimates indicate that over 90 g
' 8

students usied the Index. This!’stimﬂte is based on the cla%ses of the

-
-

five instructors who completed and returned the evaluation form,
- &'\b’ .
. A Y >
1. 1s the College-Mpjdr Ogcupation Index adequate in terms of

)
tgpresenthtion of the relationship between college and occupations,

diféétiong for use, format, appearance, and usefulness? “L

\ . .
Table 67 shows the individual instructor responses regarding the

! vy

/ adequacy of the Index inuS$ese areas. " Resul t® indicate that all \
instructors responding found the Index adequate in terms of Tepresentation,

N

directions, format, appearance, and ugefulness.

, w
S ’ Table 67 s _
Adequacy of the College Major-Occupation Index Evaluated b& reéi 5

Planning and Decision-Making Course Instructors

.

. . —
- Number Responding
Area Evaluated Adequate - Inadequate

Representation of the relationship befween S 0 '
college edwcation and occupations \ :

Directiong for using the Index - ' 5

=

! - :
Format the Index - - 5 . 0
\ Overall wppearance of Index _ 5 0

Potential usefulness of -content of the . 5 _ 0
Index | - ‘

e - 14
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Al

terus of students (1) understanding the Index, (2) bein

\

-

~

2. Are students able to effectiveiy use the Index”

N

NN »

facets of\use.

'_TaB‘e 68

»

In diézrmining effective use of the Index,

instructors responded to

—

derstanding of the Index, ability to follow directions,
nt career planning, ability to,;fcate lesired information based -on
ontent, and subsequent movement toward more specific carcer goals or

Jable 68 shows a breakdown of instructors' agreement with these

L

Career Planning and Decision-Making Course Instructors' Agreement

with the Usefulness of Aspects of the College Major-

- Occupation Index
- Number Res
Aspect Agree sa ree
Students understood the Index 5 - 0
Studpntﬁtwere able to follow directions in 5 0
the textbook for usinggthg\:ndex
J " .
- Exposure to the Index prompted further 4 1
~career planning+behavior; i.e., use of
) kdditionq}.rgsgurceﬁs g
Students werdla_le to locate desired 5 0
infgrmation intheir college catalog from
ors and occypations listed in the
oge Mljor-Occupation Index - :
Thp Index helped students move toward 4 1 i

-ore cpepific career goals/plans

>

‘&

Al; instructors responding,indicated the usefulness of the Iﬁﬁex in

ble to follow

e

[N

.
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locate desired information in thcl}}vollego catalop from majors and

occupations listed in the Index. One dnstructor did not agree that

. N

exposure “tg; the Index prompted further carcer plannin? behavidqr. The

rationale for disagreement was based on the 1nsttrctor'5 observation that
\ ‘ ‘ .
although the majority of students did uyse the Index as an exploration tool,

several used the Index for making a college major choice. The sumc'\
instructor also disagreed that the Index helped students move toward mofe § .

specific career goals/plans indicating that although one or two students

~

"moved toward a more specific career goal/plan, the majority were still

moving toward the tentative exploration period."

»

3. What problems do students encounter in using the Index?
N

The only problem observed by instructors was not having a sufficient

number of Indexes for studenf use.

4. .Are the majors listed in the Index representative of the majors

\

offered at various institutions?

All but one of, the instructors responding indicated the majors listed

in the Index were comparable to majors listed in their institution's

catalog. The one instructor not indicating comparability stated, "since

we're a community college, we are concerned primarily in tailor-making
. ¢ .

A -~ !

a“transfef'studgnt'sﬁb%déyam for the school he will transfer to, but majofé
here as defined by the Index really don't exist." For the same reason, this
instructor indicated inability 50 relate his/her institution's specific Ny

academic majors to the majors listed in the Index. All other instructors
‘ - .

respbndiné indicated the? could relate the majors.

o~

£
hy

o

N
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5. Do instructors of the CPDM course support the validity of the

relationships qftwccn the occqputions and @gjurs defined in the

-—

Index?

All instructors responding (N=5) indicated the occupations listed in

the Index did relate to the academic majors as detined in the Index.

6. Is the Index an appropriate product to help students establish the (

relationship between majors and occupations?

A1l instructors responding (N=5) stated the Index was an appropriate

product to help students establish the relationship between majors and

|

occupations. »
) \

7. What are the unan;écipated uses of the Index?

Instructors were asked in what ways other than directgd by the text
#
did their students use the Index? Instructors stated the Index was used

by students in general career resource cen¢er use during individual
*

counseling sessions and supplemented the institution's own gride for

college majors. Potential uses instructors generated, in addition to

the prescribed uses listed in the Index, included using the Index (1) as

the basis f6r.developing in-house bibliographies on particular career
fields, (2).in the development of curriculum guides listing appropriate

career optionsufo'barEicuIir'cbllege majors, and (3) in workshops for
academic advisors. o | oo

~

‘8. Are the prescribed uses of the Index considered feasible by CPDM

-

instructors?
A1l of the p&escribod uses of the Index were considered feasible by

the instructors responding (N=5).

“ur

ﬂk,
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9. What problems do CPDM instructors experience with the Indcx?

The only proam cited by an instructor was diftferent inti/\g between
‘ /

all of the numbers: TDictionary of Occupational Titles nugbers, Worker

Trait Group numbers, and Higher Education General Information Survey

L I »
numgers.

: t . :
10. What types of improvements for the Index do CPDM 12§tructor5 recomnend? -
_ - Al

No improvements were recommended by the instructors responding.

{

Filmstrip Evaluation Form

\

Evaluative information on each of nine CPDM course filmstrips was
collected from instructors, counselors, and students on the Filmstrip
Evaluation form. The information obtained on each filmstrip and the

evaluation questions addressed will be presented in this section.

1. Is the purpose of the filmstfip clear?

Table 69 presents reviewers' opinions regarding the clarity of purpose

of each of the nine CPDN filmstrips.

&

i ) Table 69 . -
+ Reviewers' Agreement w1th the Statement, 'The Purpose of the Filmstrip
‘ is Clear" for Each of the CPDM Filmstrips
x -
: Number Responding _
' . \\»*—\w Strongly Strongly
Filmstrip Title . Agree Agree Disagree  Disagree
Career Interests T . 6 2 0 0
- « . - ‘\-' ! y
Work Activities . 6 4 0 Oik‘ . f/.
Work Situations R 4 A 0 -0
What are Aptitudes . 7 0 0 E 0

a.,-'-'n :

v

. .
.

3‘ e
R o
[

P e
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Table 69 (Continued)
.
. Number Responding
: * Strongly ) Strongly
Filmstrip Title : Agree Agree Disagree Disagree
Carecer Dcfiékon—Muking 7 1 0 0
Career Planning § Decision= = 4 2 0 0
Making: Part 1
Career Planning & Decision- 5 0 1 0
" Making: Part 11
Career Goals Y. S5 o2 0o - 0
Career Progress 5 1. Y0 .0,

These findings indicate the purpose of each filmstrip is clear. One
reviewer disagreed with the clarity of the purpose of the Career Planning

bnd Decision-Making, Part II filmstrip stating the filmétrip seemed to

: , 3
supercede Part 1. /

et <

2. Does the title of the filmstrip accurately represent the content?

) L | .
Table 70 presents reviewers' opiPions reghrding the fepreSentativene§$~

" of the filmstrip titles.

e . Table 70 AR . L N
o - t
Reviewers' Agreement with the Statement, "The TitlerAtcurately Represents
the Content" for Each of the CPDM Filmstrips ‘
. M : i = = N
J , Number Responding " ‘.

- I B © Strongly | Strongly
weo - Filmstrip Titde-. . Agree  Agree Disagree Disagree
. T T S - |

Career Interests . , 6 1 0 0

Vo T e ! 4 \

AW
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A\ Table 70 (Continuod)
_ Numher RGonndlng
/ ] ‘  Strongly ‘ Strongly .
Filmstrip Title Agree Agree Disagree Disagree ‘
Work Situations .6 0 1 0
P What are Aptitudes ' .7 ot 70 0
7 > N ,(‘
Career Decision-Making ' S(f’ 2 . /1 0"
Career Planning and Decision- 3 3 0 0
Making: Part 4 >
" Career Planning and Decision— j, 1 0 0
Marking: Pafx 11 i - N
Career Goalé,-‘\\ . 5 2 . o 0
. N ‘}. N .
Career Progress 2 4 0 0
L .’ #  These inding§ support the representativeness of the filv@;rip titles.

'Onesfggiéwer felt the title, "Career Decision-Making' was toofﬁroad and one

&ZK/reviewer recommended changing the title, "Work Sihtuations' to "Can You Adapt

< to These Work Situations?" ., s , -
[

3. Is the amount of extraneous materials in the filmstrjﬁ_ﬂ}nlmal?

Table 71 presents reviewers' opinions re ardin the amount of
P P g g~

extraneous material evident in the filmstrips.

e

M o | -
(...:F‘ v B .
A - * .




Table 71 A

Reviewers' Agreement with the Statement, '"the Amount of Extraneous
Material 1is, Minimal" for each of the CPIM Filmstrips \

—-
AN

7 . »MM R
‘Number Responding
Strongly Strongly
}ilmstrip Title . Agree Agree Disagree Disagree
—
Career Interests 5 3 0 - 0
Work Activities 6 3,1 0’
Work Situations 3 3 1 0
What are Aptitudes 3 4 0 0
Career Decision-Making ' 5 2 1 0
Career Plafning and Decision- 4 2 0 0
Making: Part' 1
" Career Planning and Decision- 5 1 0 ‘ 0
- Making: Part II o o
Career Goals , 5 ‘ 2 . f) z 0
Career Progress / - 4 2 0 0
~ y T *
T T , ; _
s The data in Tablle 71 indicate there is a minimal amount of extraneous

i

, R
material in the filmstrips. 0f shose disagreging, one reviewe!’responded

» that studenps grew restless during the "Work Activities' filmstrip and

L . ‘ . ’ ™~ o
_somgzjtudentg felt it was to general. One reviewer thought the "Work
, : ) | )
I/Situations" fi¥mstrip should not be saffﬁ; around the card gamq, One reviewer
indicated that in '"Career Decision-Making," one character's situation takes

’.
¥ ) \ (N

away from another. /

_7* 4. Are the conquts'which areApresented appropriate for a college studengr
:g'— ) "
auddence? 7

_Table 72 presents reviewors' opinions regarding the appropriateness. of

'n%ff filnstrip content for a college student audience , .




-~

Table 72
Rev1ewerq' Agreement with the Statement, ”Cuucap}s arc Approprhate for
.a College Student Audience"
'
’ Number Responding 7.
X - Strongly Strongly
Filmstxip Title Agree Agrec Disagree Disagree -
. Career Interests / / ™ 3 1 ,0 v \\
Work Activities : 6 3 1 0 ¢ (
Work Situations ' 4 3 1 0
§ What are Aptitudes 3 3 0 .0
~ Career Decision-Makijg | 5 2 0 -0
Career Planning and Decision- 5 1 0 -0
Making: Part I ‘
Career Planning and Decision- 5 -1 0 ) 0
Making: Part 11
" Céreer Goals 6" 1 0
A A T
~//\> Career Progress . v 4 2 0 - ) ‘ -
‘ These findings support the appropriateness Af the filmstrips fg;”the
college student taréet population. Of those disagreeiﬁg, one révigwer
. %Dh*h stated some students found '"Career Interests' too high scho&?ish; one o~
' revigwér stated some students found ‘quk.Activities" too high sc?oolish,
'éﬁ% o and one feviéwer‘failéq to prov?de a specific rationale for rating "Work
Situationsg inappropriate for college studefits,
.&;v | 5. 'ISLthe pottralgl bf_il}ggtration of concepts appropriate fdfra college ;

student audieﬂce? SN

¢
Table 73 pr¢sents-reviewers opinions regarding the appropriateness

e

. ¥ e . ";h Cy '.’r ) . - ._“ _‘ . . :. ) . 1 e - . . . ‘
e o : « 149 N
l"l ‘\@"ﬁé AN ‘; f-’.'ﬁ,\“,') coe l K L o o . D . ' . * - N
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of concept portrayal in the filmstrips
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N

y _ Y | | .

«
) - Table 73 . *
/. ® ~ f
Reviewers' Agreement with the Statement, "The Portraval of 11lustration
e of Conceptsg gk‘. Appropriate for a College Student Audience"
A - . -
" ™ . P
“—
. : Number Responding
ll Strongly Strongly
Filmstrip Title Agree., Agree Disagree Disagree
er I 3 ‘
~ Career ntere}t.s 4 3 1 0 \
Work Activities 6 .3 1 0
Work Situations — 3 ' 3 1 . 1
w_hat are Aptitudes , 3 3 - » | 1 - 0 )}_S, -
Career Decision-Making 5 3 0 0
Career Planniné and Decision- 4 2 L 0 _ 0 .
Making: Part 1 .
Career Planning and Decision- 4 2 \/P A 0
Making: Part I . v \
 Making: Part 11 @ | _ , )
~ : ) .
" . Career Goals _ -~ 5 1 1 s . 0 )
Career Progress : 4 2 0 0 -
1
- Findings suggest that the portrayals of illustration of concepts are
appropriate for a coilegé student audjence. Reasons given for disagreement
o , _ _ .
M were the same as disagreement with the appropriatenxss of content for college ‘o
. »h ’ : ‘.._" . - ' 3 N Q .
students. _In addition, one reviewer disagree’ﬁ with thijyemgnt regarding
“ app‘x?(')priate"c_oncept portrayal because §/he thought women were depictéd in
: N, . .
- Sstereotyped rples and one stated the role models in ''Career Goals'" were unreal
and students would have difficul;\yrﬂ'enttfy&ng with them, ' _ | »
o s . ’ .- . 4 - X o ".A R ‘ .
6. Is the information presented accurate?
. Table 74('present5' reviewers' opinions regarding accuracy of information
N ; 7 L '
d in the filmstrips. ¥
. . _ 7 B &( . ca ; . o
\\? - Y b3 a:
* (N $a150
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‘ Stable 74 .
Reviewers' Agreement with the Statenent, "Information
Presented 1s Accurate” .
Lt . o . Number Responding
’ Strongly Strongly
Filmstrip Title Agree Agree Pisagree Disapree
GCareer Interests . 5 3 ~; 0 0
p-' . - :
Work Activities 6 4 0 0
. Work Situations . A 4 0 0
" What are Aptitudes 2 4 _ 1 0.
Career Decision-Making ' 8 0 0 : 0
Career Planning and Decision- 6 0 0 0
. Making: Part I
- % Career Planning and Decision-’ 5 1 o - 0
. Making: Part 1I . . - oo :
L N} . _ - .
: Career Goals ' 6 - | - 0 -0 '
) Career Progress o 3 - 3 . 0. 0
- .‘) . i B ) ’ C . “

Find1ngs suggest that the 1nformatxon presented in the filmstrips
’ ‘ !
are accurate. One reviewer dlsagreed w1th the accuracy of 1nformat10n

<

- N
. presented in'"What are Aptitudes" because of a conflidting instruction

A ] l .
1n thp fllmstrip compared w1th the textbook
e .7, -1Is the 1nﬂprmat10n;presented current? - . R
“. Table 75 presents rev1ewers' opinions regarding currentness ,of
- " '%" ’ - . : * .
informatlon presented in the f11mstr1ps. oo
A} L e “7‘ o . s & . id
N f - . . Al . R . el
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. R - - Table 75 .

Reviewers' Agreement with the Statement, "Information
Presented is<Current”

L S " =/
'\r‘!.%\ i : \ ol N
' Number Responding
Strongly - Stwongly
Filmstrip Title Agree Agree Disagree Disagree
Career Interests : 5 3 0 ' 0 »
Work Activities 5 5 ] 0 - 70
Work Situations 4 4 0 0
What are Aptitudes 3 4 0 0
Career Decision-Making . 0 Oj a 0
. Career Planning and Decision- 4 2 0- R 0
Making: Part I ‘
Career Planning and Decision- 4 1 . 0 . 0 . .

Making: Part II

-
-

Career Goals 5 2 0 0
’.
| Career Progreéé 0 A 0 0 !
Eindings'#dggest thaf information presented'is current. All
Ce reviewers agreed on the currentness of all nine filﬁsfrips.
// ~ 8. Does the filmstrip motivate student discussion and/or participation
in follow-up activities} .
_ yTable 76 presents reviewers' obinions regarding the filmstrips’
ability to motivate student discussion and/or participation in foilow—up R
activities. )
’ .

:T : | | a‘i. : _f_ N “ .1:5:3 | | 4
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(- - Table 76 '
Reviewers!' Agreement with the Statememt, "The Filmstrip Motivated
Student Discussion and/or Participation in Follow_Up Activities"
[ S U —_ e . e i e s I e e T = | e e e o o e e T o it ke M = we 18% A —
Number Responding
: Strongly Strongly
Filmstrip Title' Agree Apree Disagree Pisagree
\ Career Interests 2 2 1 0
VL |
Work Activities , 2 : 3 2. » 0
WorR Situations ) 1 2 1 0
What are Aptitudes . 2 | 0 0
~Career Deci sion—Mﬁng 3 4 0 » 0
Career Planning and Decision- 2 o1 0 0
Making: Part 1
Career Planning and Decision- .2 - 0 : 0
Making: Part II Y
o <
Career Goals 3 1 1 ) 0
Career Progreds ‘, 0 4 0, 0

-

Findings suggest that the filmstrips motivfite student discussion

| e '3
and/owparticipation inwfollow—upfactivities. No specific reaso ere
DT ™~
- - N
given by the reviewers who represent the five disagreements with the
-~ ~
motivational ability .of the filmstrips. ~

9. Does.the filmstrip enhance the material presented in the CPDM textbook?
Table §» presents reviewers' opinions regarding the filmstrips'

enhancement of the material presented in the CPDM textbook.
. . .

4
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Table 77 .

Reviewers' Agreement with the Statement, "The Filmstrip Fnhances
the Material Presented in the Taxtbhook"

’
Y

P 1
Number Responding
' STTOhL\\ Strongly
lllmxtllp Title Ag100 Aproo Disagree Disagree
7 Career Interests T . 3 3 1 0 Cé
Work Activities =~ . . 5 3 0 0
. . | /
Work Situatipns 5 2 0 0 T
What are Aptitudes 5 1 0 0 (
Career Decision-Making 5 1 0 0
L : ¥
Career Planning and Decision- 2 3 0 0
Making: Part I /}
Career Planning and Decision- 4 " / 1 .0 0
Making: Part 11 ’
. \ ) - llw-
Career Goals - 4 1 0 0 ‘
Career Progress 2 2 . 0 0 .//

<

Findings suggest the filmstrips enhakte the material presented in
the textbook. One revipwer did not agree that "Career Interests' enhanced

the textbook material, but no specific reason was given.

10. 1Is the filmstrip acceptable in terms of picture and soundAgpaligy -
v - .
‘and length? | N
g - .
Table 78 presents reviewers' op1n10ns regarding the plcture qual1ty, . N
sound quality, and length of t%p filmst?igs \ S
_ -
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Table 78
Reviowers' Opinions Regarding the Acceptability (Ac) - Unacceptability (Unac)
of Picture Quality, Sound Quality, and Length of the Filmstrips
{ AW o~ T T e T T T T T T
Number Responding
Picture Quality Sotnd Quatity Length
Filmstrip Title Ac Unac Ac Unac Ac  Unnc
Career Interests. ‘ 8 0 8 0 7. 1
\K, Work Activ}ties \\. 8 ) 0 7 1 7 1 -
Work Situations 8 0 8 0 8 0
What are Aptitudes 7 . 0 7 0 - 7 0
- Career Decision-Making 7 0 7 0 7 0
Career Planning and Decision- 6 0 6 0 6 0
Making: gart I )
Careeg Planning and Decision- 4 0 4 0 4 0
Maklng Part 11 ’ ;
Career’ Goals - ‘ 7 » 7 0 6 0
dareer Progress 6 0 5 1 6 0

Findings suggést_thelpicture quality of the filmstrips is acceptable.
All reviewers rated the picture qualfty acceptable.
‘ \:5 The findiﬁgs also suggest the sound quality of the "Work Activities"
as ﬁnécceptable because the tape was garbied énd the frame“adyange was

impaired. One reviewer rated "Career Proéress" unacceptable in sound

-

!

\\\‘\\quality, but no rationale was provided.
Thg;ffndings support the acceptability of filmstrip length. One
revieﬁer found the length of '"Career Interests' unacceptablgh\sq; the—-

:reason stagpd was "no minorities and no handlcapped "OA rev1ewer found

"Work Activ{/ﬁ s" ﬁnacceptdble in length but provided no rationale

=

o

e
ot d
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11. Are biuscs/stcr_‘oot)'l)p 0v1dcnt in tho Hlmslnl)

1 TNy
Table 79 presents the biases/stereotypes that reviewers detected in
1

“the filmstrips.

Table 79

Biases Detected in the (areer Planning and Decision-Making
Course Filmstrips

J— e e e e e e e e~

Type of Bias/Stereotype Detected !
No. ' Social
Filmstrip Title Responding Sex Occ. Ethnic Class Age Other
Career Interests 8 0 1 2 1 3 1
Work Activities 10 30 1 0 0 1
Work Situations 8 f 1 1 1 0 1 0 ]
\«,_\‘What are Aptitudes 7 /”‘”" 3 1 4 0 0 1
Careerxr Decision—Making 8 0 0 0 - 0 . 0 1 _ .
Career Planning and 6 0 0 0 1 1 0
Decision-Making: Part I ' ‘ '
Cgreer Planning and . 6 0 0 0 1 1,0
Dpcision-Making: Part 1I
Careet Goals | .7 1 0 ® 4 1 3 0
Career Progress -6 0 0 1 1 0 0 :
= T L) .::..". . . . , :I?‘;’ -._3.
. L : B
’Table 79 shows that of the eight individuals reviewing ''Career ©
Interests " one detected occupational biases, two detected ethnic stereotyg/; :
one detected social class bias three detected age bias, and one detected ﬂi
. . bjag toward urban populations, "In explaining the biases detected,
instructors commented that:
3 . , | , !-‘ “e‘%'.\ g - .
5 3 + .x k' i A .
. ®
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e no Blacks were depicted

e college students were portrayed as heing apes 18 22

in range
. a

e nontraditional students need to be depicted
e bias is evident toward middle class

. ® some sex stereotyping is present in occupations
portrayed

"

Of the ten individuals reviewing "Work Activities," thﬁse detected

t
sex bias, onec detected ethnic bias, and one detected handicap bias. In

explaining the biascs detected, instructors commented that:

, ® females were depicted in traditional roles ®

£ e
. mostly white males were depicted in executive pos{tions %i%"
e the majority of occupations pictured ﬁales
e handicapped were not shown - ) )
0f the eight individuaigxreviewing "Work Situationé’" one detected

sex bias, one detected occupational stereotypes, one detected ethnic bias,

and one detected age bias. ~ In explaining the biases detected instructors

k :‘\\;comﬂéptéd £hat:
7 ;‘graditional male and female occupations were portraycd- '
: “N
e only one nonwhite worker was portrayed
e no elderly were depicted \X
e few women were taiking about jobs 7 _
Of the seven indiﬁiduais reviewiné "What are Aptitudes?," three
? 4 deteéted s_eju'( bias, o;ie ‘dgtqcfed occupational stereotyping, four detected‘
:;ethnic biaé, and 0ne“de£écted bias toward urban pbpqlations. In explainigg
| the biases detected, instructors commented that: ‘ - v
g 7 157 -
) S .
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‘® only one Black was depicted
- t
e persons from rural and smal)l towns would not relate to the
urban settings portrayed

e many examples of aptitudes werc male

(X"

e women for the most part, were portrayed in stercotypicate
occupations :

Of the eight individuals reviewing "Career Decision-Making,' one
detected bias against the handicapped explaining that no handicapped were
pfesent il the filmstrip.

Of the six-indiv%duals reviewing '"Career Planning and Decision-Making:

Part I," one detected social class bias and one detected\age bias
b . e

Instructorq provided no explanation of the biases they thought were present
in the filmstrip.

Of the six individuals reviewing "Career Planning and Decision—Making:
Q ~
Part II " ofie detected social class bids and one detected age bias. [n )

«

explainlng the biases detected 1nstructors commented that:
~- . ® two year course5 should also be coveréd <~\

e possibilities of changing from technical school to
o universigy\dnd vice versa should be covered

e middle class bias exf;;B

\
the filmstrip assumes |students have not worked and are just

“out of high school )
~ L)

Of the seven individuals reviewing "Career Goals," one .detected sex

{

bias, four detected ethnic bias, one detected social class bias, and

~

three detected age bias. In explaining the biases detecteﬂrw;hstructdré °

commenfed that:

e there were no Blacks in’the filmstrip
.. . ] & ‘ .’ l. .. . . . . ot : .
* . S :155{3
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—

e no plder students depicted (\
clasw « and vouth were

e hianases toward whites, middle
ovidont

Of the six individuals reviewing '"Career Progress,' one detected
ethnic bias and one detected social class bias. In explaining the biases

detected, instructors commented that:

\
\

® no Blgcks or other minorities were depicted

- o@ddle class bias was evident

Table 79 findings indicate some scx, cthnic, and age biases were
detected in several filmstrips. Little} if any, occupational, social

class, or other types of biases were detected in any of the filwstrips. \X
3 - A4 N
12. What are the perceived strengths and weaknesses of the filmstrip?

Revicwers identified a number of strengths and weaknesses for cach
) Yy - .
filmstrip.- Their comments are summarized in Table 80 qQn the following

~
t

page for each'films;rip reviewed.

13.  What }mgrovements in the filmstrips are recommended?

- R ! - . - - » * . ‘."
» I'he most common recommendations by reviewetrs was to include more-

minorpties, handjcapped, elderly, and women in the filnﬁtrips and to

V- . . -

portray the sexes in nontraditional occupations.
.

r
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Table RO \

1350

~
Stxongths Q’d Wonknesses of Caroor Planning and Declsion-Making
Filmstrips Idontified by Reviewers

')

e

R ———— e

o
Filmetrip Title

~ Strengthe

Weaknesses

Carcor Intorests

Work Activitios

Work Situations

What Are Aptitudes?

L

Career Decisién-Mak}ng

YRR

combining.interests to relato
to career and use of lolsura
activities as means of con-
fiming intorests
suggestions to sech out
experiences as means of
confirming interests
tnterests shown since

new

childhood

socsal orientation
totdl content

prosentation of concepts and
information

net biased to occupations re-
quiring advanced education and
training

elerly depictod

both sexes depicted as actors
and narrators Y
variety of occupations shown
graphics of each type of
activity ’

Blacks and :femnles well
represented

1

plot

social orienta;ion ,
picturc and sound quality
total content

reality of need to adapt
student desires to demnnds of

. world of work

[ 2 B B o ]

variety of work situntions
portrayal of purpose

age groups varied

examples of school activities
and every day life
specificity

took mystique out of aptitude
testing and showed relation-
ship to Worker ;rait Groups
stage production as example
of different aptitudes

minorities wall represcrited

1ntrodqctiop to prpgram
prompted- 1ivély discussioh
picture quality and sound
social orientation

realistic information and-
content \
reality of need for flexi-
bility in careers and
possiblility of having to sell
self after graduation -
nontraditional occupations
shown

i 1
related well to life cxporionceéf.

mle narrator and actors
title not appropriate
ape stercotyping

difficult to discriminate
botwcen activities and
situations

repetitious and obvious
at times

hesitancy by narrator in
speaking at the beginning

distinction botween activities o
and situations

deals more with adaptive skills
and behaviors, not work
situatlons

bhard to follow all types of <
work sitgtions '

oxerpt from toxt too small to

read “°

narration a little . too fast ,
character playing tennis pro Co
held racquet incorrectly
Elizabeth (main character)
never spoke

male narrator only

—' vy ’ .; ,"\.

voice of elderly man not BRSO
appropriate
narrator and music boring
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A uitoxt provided by Eric
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Ti!mstvip Title
»
Carcer Plamming and Decision:
Making: Part |

Carcor Planning and Declsion-
Making: Part I1

Carcer Goals

Carecr Pragress

Table B0 (cont inued)

’»hnnplhs

cont ent rmnpl(\nn-nt ~ nnd

text

clear purpose

ahsence of sex and cthnie
bias

studonts could identify with
subject and decisfon making
process
tochnical
minority
good overview of steps to
be taken

sSumImariTes

quality
depicted

picture hunlity
lengthe
to the point

motivates onc to think of
long range goals
motivates student to com-
plete textbook Tassipnments
prasentation of congepts
and information
socinl orientation
picture and sound quality
total content
absence of sex and role
stercotyping
help for women in soeing®
possibility of career and
home
use of sparc and part time
work for confiimming careqr
goals 4,/
minorities and handicapped
depicted
introductory music

.
emphasis on carly planning
use of class assignments
to develop strcngths and

“'abltities.

importance of making

‘-chqives. .~ - ’ S

cayceer d Vclopmnnt as arca of
growth E)eing opportunity t
change dnd develop on dny—tg)\\
day basis )
content

format

frame of minority and white
student -at beginning

h‘cnkn( LS es

emphasis on competencies and
credentials

title confusing with
strip which follows
no older students
middle ¢lass bins
male narrator

some of vocabulary might not
be understood

might be difthicult for
to follow

film-

S Qe

smnl)l writing on slips of
paper

title confusing with previous
filmstrip

male narrator
assumption that
value a husband and
no minorities

nll 18-19 year old students

women nast
fami ly

male narrator and actors

dress of student actor
reporting for interview
balance of minoyities-whites
mile narrator and actoys’'
several frames slightly out
of focus

/
NS 1‘6‘1

A 4
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Discussion and Conclusions

This section will provide a discussion of the results ddgscribed in the
previous section and the conclusions based on these results. Discussion
. v
and conclusions are organized according to the formative and summative

phases of the evaluation.

Formative Evaluation

“ .

Formative evaluation results provide¥ the CPDM course deve{opers with
//’ information on which to base revisions for course improvement. Formative
information was provided by both students and instructors of the CPDM
v course.

Before field test results could be interpreted, it was necessary to
determine if the course was taught as intended and to what extent studénns
'paé}icipated. Process monitoring in the Instructor's Guide revealad thét,
for the most part, instructors taught the course according to the prescribed
metﬁods. Several instxuctors supplemented course activities with_exercises
such as guest épéakers, reports, and interest and aptittde sﬁrveys. However,
ofly one instructor gave ‘evidence of markedly deviating from course

[l ¥

procedure&-and the class involved was dropped from the evaluation study.

e Moniiorxng of the student text revealed' flve of the fifteen field
. 3 "@i .
. test clagses ‘did not complete Unit V prior to the end of the school term
Ly

and six classes did not cOmplete Unit VI. This information, plus student -

, and instructor evaluation comments relatlng to time limitations experienced
during the course, suggests a need for review and revision of time manage-
. ) o ) ;

ment . en -
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A
Although the course was designed for college {rashmen in academic
prop_r‘mn:%, 56 pﬂ‘('('nf of the *‘\tm!(‘m- s envolling an the course were freshemen,
33 percent were sophomores, and the remaining 11 percent were juniors or
seniors. Most of the field tests students (86 percentj were enrolled in
academic programs.
Eighty-nine percent of the students read at least half Qf the text and
é} percent read at least three-fourths. Ninety—fourlpercent of the
students completed nt;least hnlf of the text activities and 75 peréent
completed three-tfourths or more. In light of the fact that a number ()‘
classes were unable to fini§-£¢he course during the~scﬁpol term, it is
felt that these percentagesi;ﬁ;iect an acceptable level of student
participation. ) 3
Regarding class involvement, 98 percent of the students indicated
they usually came to class, 85 percent usually particiﬁated in class
discussiqns, and 97 percent usually completcd homework assignments.
) These percentages ihdicate a high level of student involvement in the course.
It was concluded from the process monitoring that the course was
implemented as intended. ’
In interpreting instructor comments and respgnses, it was helpful
for developers to know the background and expectations of the field test
instructors. The majority of instructors had formal backgrounds in
counseling and guidance fields and previous experience teaching a career
development course. -Most iﬁstructors identified themselves most closely

v with the career development. theories of Super and Holland (prior to. the

course) and defined career development as an ongoing, lifetime process.
»
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Although one instructor's Jescription of courso expectations sceomed
too global to be realistic: "to define and retine their sense of direct ton

i f .
in their future life," the other expectancies expressed by instructors

seemed realistic and appropriate for the course.

-
~ Anticipated institutional benefits most often expressed were increased

-

student satisfaction, less attritien, and increased direction in carecer

planning. . . i - ‘ -

N .

3

¢ All but onec instructor indicated thcy\were instrumental in getting
y ’ A}

the course implemented at thelX ihstitution and all but one indicated

r

——

motivation, to teach the course. _
. £
It was concluded from these findings that-field test instructors

P4
‘were qualified and motivated to tecach the course and held realistic

. .
expectations for course outcomes.
, :

v

As an.indication of course content validity, instructors were asked

¥

on the pretest, what content they thought should be included in a‘freshman

-

career development course »Elghty percent indicdted knowlcdge of self,

67 percent 1nd1cated knowledge of the world of work 40 percent indicated
& T

a decision- mnklng process, and 20 percent indicated generation of

alternatives. All of these dopains are included in’the CPDM course.
,These‘findings provide snppert for the_content valid?ty of}fne ceurse:

~ Formative evaluations were conducted on eazn_pf the_eoursexcomponents
to ldent1fy areas needing rev;;;enr These components are the CPDM

Instructor's Guide, College Major-Occupation Index, CPDM filmstrips,

CPDM siudeﬁt text, and the AEL Career Information.System.

‘Instpuctor's Guidé. In evaluating the CPDM Instructor's Guide,

the majority‘of the field test instructprs indicated:

. . 164
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~ N [ - i

. .

: e equipment "and materials needed for activities are

’ approp¥iate and available
#. O - . i t

%: . e planuing and preparatlen activitics arc adequate

_ for teaching material - '

"\ [ , . .. - . ’ )

) P bl .

i . e format and qppsgrnnce of thé Guide arc acceptable
T e filmstrip discussion questions are acccptnhlp

/ .
’ . ® 5uggcsted activitics dndﬁalass managcement tCLhquuCS
are acceptable . . - .
" ® ‘ ' )
Yo ,major competencies for each unlt are qcceptab]e

- A

).

o orientation to course mdterials is, acceptable

e length of activities is.acceptable L |
v R . . - - N .
Although-the majority of imistructors indicated the Guide is effective

Y .

t . * ) .o
in its field test form, some instructors identified areas which could be s

improved. Suggested improvements included better organization, more
P H . kS - ’ s 4

" : effective time management,and guidqlines for filmstrip discussions.

*
>

(| It is .concluded from the field test results_that the CPDM Insf}uctor!s .
> . ! .
Guide is effective in its present form; howeVer,‘ievisions in org@nization,
time maﬁageﬂent, and filmstrip discussion guidelinBs would increase thé
)effecfivenéss of tﬁegdﬁidé.‘ c - '

Collegé'Major—Occupation Index. Instructors reviewing~fhe Index

' O 1nd13?ted that. approx1mately 90 students used the College Ma30r-0¢cupa@&§n}

,'f“ Rllgggz; All field test 1nstructors rev1ew1ng the Index found it adequatékﬂ

[
‘

y  1m < . , . L - ~

L9

L3

r-representation of the relationship between tollege

education and occupatlons . ’ .
o e . :
- ‘ > 3 ’ v - oyl F . « ¢
S * "¢ dirvectibhs for use -
- : : A - . . i
- e format )
1 e overall appearance s - : . Lo
v _ S, : . . .
- y 7 - * :‘" ™~ )
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.0\' .
e potential uscfulness of content
Instructors also ftound the following aspgcets of student use of the
. ’
Indéx effective:
e student understanding of content
e student dblllt\’ to follow directions presented. in the
student text fol using the lndex
EanbaN
® exposure to the Indéx promoting further student\\ﬁreer -
plannlng behav101 ) . ,
Ryt N .
e-student abllxty to locate desired information in thei ‘
college catalog from majors and occupations listed in
the TIndex . ' o
° he1p1ng students move toward more~specific career
. goals/plans . . =t . \
One rinstructor disagreed with the effeetiyeness of the Index in the
th1rd and fifth area listed "*HoWever the ratqonales provided supported,
i . 4 :
rather than contr1nd1cated effectiveness~in_these areas. )
b . » .
Instructors 1nd1cated students encountered no pxoblems in us1ng the
N Index The only recommendation given was to hqve more Indexes available
. for student use. ' LT _“ S '
s With the“exception of one community college instructor, all instructors o
1nd1cated the majors listed in the Index are representativg of the majors
dffered in_their 1nst1tut10ns This finding adds support to the content ’
{ - _ -
valldlty of the Index. ,In addition,-all instructors give support to the
valldity of ~the relatlonships between the occupatlons and majors def1ned ‘“\\
- ¥
An the Index Instructors also indicated the Index is an appropriate .
. -
product to help students establish the relatlonship between majors ‘and - —
«occupations.® ’» . ' K
o0 Instructors~considered all of the prescribed uses of the Index . =
.'; fea31ble and identlfled a number of unant1c1pated Gses. These include:
E S ' ‘. e e - ' »'::’;"", o ™ -‘
> e ) . . §l' Iy - ,
5 R 3 _.3166 ° ..
. [N ) " a. , {

b 13 ) . .
h] .- * ) . "y:

I
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-

e .
e use in gtneral career resource center
e usc during individugl counseling sessions

e use as a supplenmient with an institution's own puide

AN for college majors
\ ~ .
\ .
. Poténtial uses instructors generated in addition to the prescribed
\ ' 4

uses ipclude:

e use as the basis for developing in-house
Ei?liographies on particular career fields

Z’ e use in the development of curriculum guides
listing appropriate career options for
particular majors
e use in workshops for academic advisors

- Instructors provided no recommendations for improving the Index.

1t is concluded that the College Major-Occupation Index is effective in

its field test fét? based on the evaluation questions asked and the field

_____ ~—

test results obtained.

- Filmstrips. Formative evaluation was collected on nine CPDM course

filmegrips during the field test.  The resu#b&\indfzate that:
. ' - :
~ ¢ all filmstrips have a clear purpose

1
- o

s @ all filmstrips have titles which accurately re?resent .

content

e all filmstrips have/a—minimgl ;ﬁount of extrandous . .
material ! ©

"
~

e-all filmstrips conzhinuconcepts which are appropYiate
- \for a college student audience

e all filmstrips portray concepts appropriate for a
. . ' .
college student audience . \\\\
) - . -~ . / N
+ * e all filmstrips présent accurate iﬁ{iﬁm&tion (

e all filmstrips present current info mation
! '

-
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® all filmstrips motivate student discussion and/or
participation in follow-up activities
v
d e all filmstrips cj?ance the material presented in the
trxtbook - ‘

e all filmstrips are acceptable in picture quality /
sound quality, and lenpth \‘

® some types of bias/stereotyping are cvident in thn\
filmstrips , N ~

The biases detected most often in filmstrips were:

® age bias in "Career Interests" detected by three
of cight reviewers

# sex bias in "Work Activities' detected by three of
ten reviewers'

® sex and ethnic bias in "What are Aptitudes," the
former detected by threce, aml the latter, by” four
of seven revicwers /

(. —

r o ethnic and age bias in 'Career Goals,'" the former
detected/by four, and the lattey, by three.of the
seven reviewers \\

The incidence of bias in these four filmstrips suggests review and

.

revisions should be considered. 2
< ’ . ’

Field test resu}tS’ulsE revealed strengths and weaknesses of each
filmstrip. This-information (refer to Table hO) will be helpful for

developers <in making final filmstrip revisions. In recommending improvements,
\/ > )
reviewers focused on the biases detected. . y
. \
The field test results on the CPDM filmstrips indicate that the nine

-

filmstrips are effective for use with the course with the excéption of biases

. present in "Career Interestsdﬁh"WOrk Activities,'" "What are Apt1tudes? " and

L

MCareer Goals." These four filmstrips should be rev1ewed for revisions.
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‘activities, students had to use career inforfation resources. In order to

A
student textbook,  Monitoring activity completion in the student fext
“~
provided formative intformation regavdinp ditticulties envounterved in com
A

pleting text exercises and summative infgrmation regarding objectives
P

achievement. *

-

In reviewing the random sample of student textbooks collected from

each field test class, it was evident that some exercises were not
L4

A

assigned by instructors and some which were assigned were completed on

. o \ .
photocopied forms rather than written into the textbooks. Therefore, the
perg¢ent of students completing some of ‘the exercises designated as criteria

's

for objective achievement may be lower than actual performance. For the

purpose of .revisions, those ;B)ecthwes which less than 60 percent of the

target population were abl€ to achieve were examined. 1In several instances,

i1t was determined that more_ explanation in the Instructor's Guide was needed
to assist instructors in explaining directions or emphasizing concepts.

In other cases, bettem organization of ma(ey&al in the student text and

e deemed as approptiate revisions.

e e . . . ¢
clarification of conte:;/pnd procedures we

The ¢ ts which field test instructors Rrovided in their Guides were

helpful in détermining revision alternatives.

Career Information System. To complete a/number of the course

{
determine what types of resources were used most often; particularly AEL

| . . _
Career Information Syst¢m materials, students were asked how often the? wed

" specific resoyrces. Results reveal that the Worker Trait Group Guide,

y S
Dictionary of’bccupational Titles, and ‘Occupational Outlook Handbook weTre

used most often. The Keysort Deck, Worker Trait Group File Content Notebook,

and Alphabetical Index to Occupations were used least. The percentage bf

’ _‘;

-—

.». IR 1 S i :llgs) .l | e



\ .
students using the Technical Major-Occupation Index is small heeanse thie

Index wan dnly available at instututions which have (wo yean propgurams.

The high porcemagc‘of smd('nts not n8ing the keysort deck is
surprising in light of the ]'mpnlm‘it'_v of the deck at workshops and training
sesstons.  One possible explanation for 43 percent never asaing the deck 1.
students not poing instfucted in the mgchanics of using the deck.

. | —

In addition to the” component evaluations just discussed, formative
information wast collected on the course as a whole. Helpfnl nn’d unhe Ip tul
aspects and stfeﬁgths and weaknesses of the course perceived by students
and ihst£uctors pr§Lided valuable information to consider in making
revision decisions.

s

In Tisting helpful aspects of the courge, students provided evidence
of trecognition of their own growth duripg the course (see Appendix S).
Most indicated helpful aspects in terms of some pcrsoﬁhl impact; i.e.,
it helped me..., showed me..., allowed me.. ., provided me.... Tt appears
that students recogfiize the course Impact on themselves,

i . The unhelpful aspects of the coyrse which were identified revealed

not only the common proplems of time constraints and mechanics of chart
completion, but also the varied characteristics of the target group in
terms of motivation ;nd ability: some studénts thought the courséiwas too
hard and some thought it Q;s too easy; Somethoughtthe text was. dlffngP‘
to understand and some thought it wi//;oo juvenile; some indicated they)xad
already d7¢ided on.a career and Soﬁelindi;ated they still-hadn't been

able to ﬁ@cide Oon one.
%

y ¢

In describing what they liked best about the course, most students Vv

again spoke in terms of perseﬂiiﬂimpact. However, in describing what -

- '170,/ .
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was disliked most, the majority of students expressed specific components;
L.e., filling vut the chart, or they cxpressed nonpersonal generalitics,
i.e., coursc tended to be gcncra‘h?nd boring.

Students described what happened to them as a result of beinpg in the
course and again provided cvidence of growth recognition:
n
e ‘;
I did decide to go to school, if only for one year. If
£ T had not taken the course, I would have tried to find
any old job. ‘
!
I am better able to understand and make decisions.

I know basically what 1 want. 1 was uncertain about
what 1 could got from aollege, now I realize how
important education really is for me.
I became more aware of mygelf, and 1 learned many
things concerning the wopld of work that 1 did not
know before. [
/

I madec the decision to pursue a career, an option

~ 1 had avoided because of an inability to imagine what
careers were available.

1 have a fuller awareness of my career goal and how
to rcach it now. ﬂl

any

I have confirmed my choice of major and decided to
declare my major.

1 learned what is available in the world of work and

that I'm not necessarily tied to any decisions I have
to make. Therefore, I want to become’a social worker
(but T might change my mind) .

I gained a great deal of knowledge and was finally ' Ve
capable of putting together my interests, goals, and
aptitudes into a constructive career goal and outlfine.

Student evaluative comments indicated three primary areas,yﬁich c¢ould

be improved through revisions: time management, mechanics of chart

completion in the workbook, and clarity of instructions for completing

~§; - exercises. Also, since students seem to get bogged down in completing

‘ 171




all the self exploration activities an Unit 11, rvevistons which wou e lp

“students see how the activities it into the total course {ramework would he

helpful. _ A
Instructors also provided formative information on the course as a

whole.  The most common problems instructors encountered teaching the

CPMM course were completing material in the time available and monitoring

student performance.

Y

Instructors perceived the strengths of the course in the design and
model of a systematic and comprehensive approach to career development
curriculum. They felt that sophomores as wel]l as freshmen would benefit
most from the course and particularly students who were open and willing to

invest the time and ‘energy necessary.

o s ’ "~
Other than in some of the filmstrips, instructors did not detect ahy
. — N
. . . ] ¥ v
biases in course materials. n

/

.

responses were improwin

time and class management and tailoring the course
in minor ways to accommoddte instructor preferences.
In summary, the fggma ive evaluation produced information on which

developers could base revisions of the CPDM course. The primary tevisions
indicated are: ,

° fg;ova1 of biases in fifmst;ips

e improvement of time management

® smprovement of classroom management, including student
valuation ¢ 3 . at e

£

e streamlining of mechanics for chart completion in the
student text '

e increase clarity of instpructions for student activities -

. | - 172
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How would instructors teach the course differently? The most common /4
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!
Both students and mnstructors furnished information supporting the
adequacy and effectiveness of the components of the CPDM coursc.  The summative

evaluation section will present a discussion of the overall effectiveness of

the course.

Summat ive Evaluation’

' i
The summative evaluation was conducted to assess the overall
} P

, .
effectiveness of the program. [Lffectiveness wa$é viéwed in terms of both

. statistical and practical significance of course outcomes (impact).
‘ t

Prior to discussing differences between CPDM and non-CPDM students,
, . ®
it is necessary to look at the comparability of these two groups.
Experimental and control student classes were similar in age, sex, previous

work experience, and willingness to enroll in a career planning and decision-
making course. ]
Results of statistical analyses indicate that students completing the
CPDM course made significantly greater gains in the following carcer
development areas yhen compared with non-CPDM students.
® Progress in sélecting a college major.
!

\ ® Progress toward selecting an occupation to pursuc after
college completion.

e Knowledge about college majors.

e Knowledge about the relationship between college
majors and occupations.
‘ e Knowledge about occupations ﬁf interest.
C *
e Understanding of self in relation to work.
/ “ |

® Quality of decision-making process.

- ® Rating the effectivness of one's decision-making

. . process. \
173 '
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4

e Accuracy In defining the terms "work' and "caveer "
}

e Ability to identify criteria for evaluating carcer
information.

l
CPDM students did not make significantly greater gains than non-CPDM

students 1n the arveas of: N

e Rational Style of decision-making

e Intuitive style of decision—waking K
p ¥ . .
e Dependent style of decision-making (

. . : bt “‘
e Making and implementing the decision to atteld college
\
CPDM students made significant pre-post positive gains in Rational Stylc

and predictive gains in decreased Dependent Style of decision-making durihg

L

the course. These significant gains and the evidence of higher CPDM gains
, b

as c ed t -CPDM ins, alt} h t si n'f’ ant at- the 05 1 1, d -
s compar ? non gain 1ough ho ignific a e ev?:$</g,~/

~

suggedt a positive ippact of the course on student;¥\Rationa1 and/Dependent
/

decision-making style.

~ ——

. Although CPDM students decreased their intuiltive decisjon-making styles
and non-CPDM students ‘increased their styles, there were no significant

changes duqﬁng the‘term in Intuitive decision-making. This finding may
partially be explained by the existence of infuitive dimensions in the

. * .
CPDM cobrse. The decision-making process talight in the course consists of

both Ratioqgl and Intuitive Style elements.
o
- —
Regarding the area of making and implementing. the decision to attend

4%

4
college, both CPDM and non-CPDM students made significant gains during the

term. It appears that experiencing college may increase student progress
L4

in this area. The findings did not support a significant impact by the

~
-

CPDM course in student progress in adjusting to college.

+
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In ndditi.n io the statistical signmificance of course outcomes,
practical signiticance of outcomes was emphasized in determining overall
course effectiveness.

In this study, practical significance refer to achievement of conrse
‘unit objectives and student and instructor evaluations of effectiveness.

'Fﬂlsstandard originally set for objectives achievement during the field’
test was that 85 percent of  the target pdpulation would achieve cach "~
' M

objective. Several issues arose during the course which make this level
of achievement unrcalistic for basing decisions on course effectiveness:

1. ﬁ;ﬁce criteria for meeting objectiveswere based only on
textBook responses, thosd classes who were not able to
3 complete Units V and VI wére not able to attempt com-
pletion of objectives for those units. The-agh#evement "
level for Units V and V1 are not accurate indicators
- of student performange bgﬁZﬁ on the course experience.
2. Because of time constraints, some instructors did not
assign completion of every course activity. Again,
the achievement level would appear lower for the
related objectivés. , '
3. Some instructors requested that students complete
some activities on photocopied sheets of the textbook

N . so that these sheets could be collected for
‘tJ monitoring student performance. The achievement ‘)
level for related objectives woulyl therefore appear
to be lower.
§in0e\gg;percent (N=8) of the 14 classes on which objective achievement
{ g .
s was determined completed all six units of the course during the term, the
standard for the field test was revised to 60 percent of the target
? : . ‘ i
population completing each objective. :

Based qﬂ the revised standard, 71 percént (N=34) of the 48 objéctives
were achieved at the level indicating effectiveness. The 14 objectivei}not
meeting the standard included all six objectives for Units V and VI as

o _ - , o - v ;
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[ . . - . .
as well as four objectives from Unit 111, three from Unit 1 , and one from

Unit V. As discussed in the formative evaluat ton scet 1ton, those objectives
for which the standard was not attained weve reviewed and recommendations
made for revisions. Table 58 on page 82 gives the percent of students meet ing
each objective.  The 71 percent of objectives met at the level defined by
the standard supports the practical significance of the CPDM course.
. Another indication of practicil significance is student evaluation of
their course experience. Ninety-eight percent of the CPDM studenty felt
4
that an important function of a college 1s providing experiences in career
. - <3
planning and decision-making. This finding adds support tq-the
appropriateness and need tar a course such as'CPDM as basic curriculum in
collegpe. i ' '
Students indicated the course helped them develop:
® a greater understanding of themselves fJ
® a grecater understanding of the world of work

{
® a care®r plan taking into consideration self and milieu

® increased awareness of their career goal and its
appropriateness for them

-
Students found the planning and deciding process taught in the course

’

to be personally useful and indicated the course helped-them gain a greater

sense -of control over their career. In addition to these self appraisals
of course impact, students indicated they were not only pleased overall

with the course, but would recommend the course to friends who wanted

~

4
careeer guidance.

These findings indicate that students find the 'CPDM course important,

helpful, and useful, and that they recognize the impact of. the course on

<

their 1ives. v
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Practical signifrcance s also supported by Instructor outcomes and
cvaluations. An unanticipated -course outcome was the increase in quality
in instructor decision-making processes, criteria bg—wbthe CPPM deciston-
making process. Apparcently, teaching the CPDM ‘tourse influences the
instructors' decision-making pregcesses, enhancing the quality of the process.

Another unanticiy | instructor outcome was the increase in the nufaber of

v

N instructors identifying most closely with the career development theory of
Tiedeman, the framework on which the course is based.
Results from the instructor evaluations indicated the course is

appropriate for college students. Instructors supported the effectiveness
P

of the course indicating:
A

L

e students scemed interested in the course

e instructional strategies used in the course materials
are effective in teaching the intended skills and ) -
knowledge

e the course prompted carcer planning and decision-
making behavior by students »

® major competencles are attainable from unit completion

e course content is comprehensive in /terms of the career
planning and decision-making process

e actiyjties are appropriate for teaching the course
congepdts ' o

[}
¢ langua and concepts presented in the course enable
students to more effectively understand and discuss
career concerns

[y ~ - .

\ Further evidence of practical significance of the course was provided
T

by instructor ideqtification of institutional benefits. 'T2§Se iﬁcludéd:
2 RN

a¢

e providing intense gyidance services

e enabling students to become more goal oriented

-
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. ]31()v i(lll\L information and puidance to students not
rédched by counseling centers

~

providing increased use of career centers

P

® promoting increased student satis fn(tlon and thus ¢a
retention at the college

providing information and guidance for nonacademically
(technical) orviented students

In summarizing' their experiences with the course, instructors indicate
that (1) the Instructor's Guide enables cffective course instruction;
(2) materials are free of bias: and (3) overall, they are pleased with ‘the

course. 'They rate the CPDM &urse as being better than other awailable <

career development courses and indicate they would retommend the tourse

for helping students in their career development . A

Summary

«

Formative evaluation results provided the developers with information

’
-~

on aspects of the CPDM course which are effective and urea;\whlch may be (/;\
improved by rev151ons. ‘The Instructor' s Guide is effect@ve im~its field

test form, but can be improved by, ‘revisions in ‘time and clas3 management

/
‘A;ﬂ<.8“d provisions for student perforﬁance evaluation. The course fllmstrlps

can be improved by removing biases detected and improving dlsdu531on guide-

]

lines. The College-Major Occupation Index 1s effective in its field test

form and results failed to provide eVidence &f”areas needing improvement.

v

The student text is effective in its field test form but can- be improved
by "stream11‘ing" the mechanics of chart completlon and clarifying some

S

instructignsf

N\

>
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The decrsion criterra tdentifred in Table 4, page 2P tor determing

effectiveness of the Carecer Planning and Decision-Making course included

-

a4 meta cvaluatton by an cxternal revicwer in addition to statistical and

- ‘ . e - . . )
practical sipniticance demonstrated.  The meta evaluation summary can be

found in Appendix V.
- Although the GPDM coursc was devcloped for use by college under-

classmen, ﬁ‘smnll,pprcentngeiof the field test students werce juniors and

. - : .
. seniors who also used the materials effectively. .There was not a

. , \ 9
sufficient number of juniors and seniors participating to allow evaluation
. % . . .
) ; - N
of the course for upperclassmen. _
. . ' . . 1, . »

“The summative evaluation results provided evidence of objectives

achievement, pyogram impact, and ugapility. The statistical and practical
* . ‘ & » ) S .-
M . . . L, . R .
. . . N R R B T ' . .
” * ‘significance demonstratcd in thesc aréas._indichtc that the CPDM course is
an effective career development cutriculup for freshmen and sophonﬁn‘e
: collegé students, - Lo - -
- : . :
-y - o “ f
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APPENDIX A
' .
Field Test Participation Letters Sent to Random Sample
of Students at ETSU
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Cojtrol Sample Draft Letter
PoSt-Test

ETSU/ALL field test

ETSU stationery to be used

Dear

A 1 would like to request your help in carrying out :*senrch S‘tudy
to examine the need to offer ETSU freshmen a course on ¢freer planning and
decision making.  The University is cooperating th the ﬂppwlqchin
Educational Laboratory in the field testing of a Course oI this nature. i
The experimental design being used requires that a Iandomly sclcctcd
§3mp‘b of students be identified to serve as members of the control group.
This group is not to take the course but is to s§grve as the basis for
% determining the cffectiveness of the course. Data will be collected from
st ts 1n the control group during the Spring Quarter in the same
manner s those students in the course. Information is to be gathered
on the experimental and control groups at the beginning and the end of
the Quarter. Members of the control group you have been identified for .
arc being ask to contribute about two hours of time at the cnd of the
Quarter for the collectlon of this data. . :
1 would like to invite you to serve as a member of the control
group. Please indicate your willingness to participate by filling out,
and rewurning the form below. If your responsec is positiuve, you will
be contacted regarding the data collection schedule well in advance of

the proposed time. : S 3
I 4
If you have any questions, plcasc contact (name) at
(phone number) . . Thank you for your cooperation.

Sin |
‘~\\\ “ - incerely,

»

L/,' - (Signatﬁre, President of University)

T T e e e e e e e e e e e e e e e e e e e e e = e e e b e e = - e am mm = e e e e o e m am e - ——— o o - . ——— -

)
()1 am willing to part1c1pate in data, collection at the

- end of Sprlng Quarter.
» () I-amnot willing to“participage. ' v
‘b > ' . ' , 0 v ’
-t " Return this form to; - Aj _ -
o ! - \’ ' \g ! - ' ~
_. - . " name . . ¢ A
e T ) « « 7 . ' Taddress o T '
) ' e : " -phone numpbyr o ‘
- . ‘ - <« '
) ~ . -
» ‘ ’ ! e Ky : 4
LY ' ‘ , . . - - ) A
’ L ~ , %y . ‘ .
¥ ‘ . . . ¢ s 2 “ ° ?
X ) e ¥ [
. ,l ‘ ‘_\ . . o N R




Control Sample Draft Letter
Pretest/Posttest
, HTSUAREL field test of PS/CDM 4« \

ETSU stationery to be used

") Dear
(‘ .
I would like to request vour help in carrying out a rescarch studv to
sexamine the need to offer ETSU freshmen a course on caveer planning and
decision making. The University is cooperating with the Appalachia
Educational Laboxutb1y in the field testing of a coursc of this naturce
The experimental design being used requires that a randomly selected
sample of students be identified to serve as members of the control group.
This, group is not to take the course but is to\serve as ¥h0 basis for
determining the cf{fectiveness of the course. Data will be collected from
studepts in the control group during the Spring in the same
mannér as those students in the course. Informatlon is™go-be gathered
on tl¢ experimental and control groups at the begikning nnd the end of
the Quarter. -Members of the control group you have“been ide tified for
are being asked to contribute about two hours of time at the beginning and
at the end of _the Quarter for the collection of this data.

I would like to invite you to serve as a meerr of the control
group. Please indicate your willingness to participate by filling out
and returning the form below. 1f your response is positive, you will be
contacted regarding the data collectjon schedule well in advance of the
proposed time.

If you have any questions, please contact (name)
at  (phone number) .~ Thank you for your cooperation. Y ¢
. - 7 e
w Sincerely, - .
\ N
) . . - u . " . k
. T { (Signature, President ‘of Unjversity)
- s C{‘__"-__—"'_‘_"___—_—__"; ________________________________________ T ———

() I am w1111ng to part1c1pate in both te$t1ng se551ons
. ‘(beginning and end of Spring Quarter)

() I am not willing to partiodpate. . )

Return. this form to:

. name - ' _ ‘ L
: .addfess . ’ . . X
' . ' phone number _ 3 X )

‘g\ . - o - ; 18.3

‘

L]
]

x
1

*i' ‘
2
.




Experimental Sample Draft Lefter (
ETSU/AEL field test
st Stationery to be used

Dear

You have been identified as a prospective member of a sample of
East Tennessee State Umiversity first year students to particaipate an
the field testing aof materials for a special collepe course in carcer
planning and decision making. We would like to offer yon tthﬁﬁundnnnt)
to enroll in this experimental course. It will be offered during the
Spring Quarter at the following time: (day and time of course peeting)

Your participation as a member of a randomlysselected sample will <
cnable us to evaluate the effectiveness of this proposed course before
establishing it as a regular offering. You will receive three quarter
hours of clective credit for”taking the course. 1In addition, you will
be able to bepefit from the course experience itself. ' ’

The purpose isgo assist you in developing your skills in career
planning, locating aMd evaluating information, and career decision making.
You should deyelop a greater understanding of yourself and of the world of
work as a basis for selecting a college major and other courses related
to entering employment at the completion of college.

ETSU is cooperating with the Appalachia Educational Laboratory in
the field testing of this program. As part of the experimental design, -
the course is being offered to only the ffeshmen selected in the sample.
We hope that you will takc advantage of this opportunity for your own
personal growth, as well as to assist us in developing an effective

program. - )

a

. : Y
Please telephome (name and telephone number) to discusgs any ‘
questions you may have and indicate your willingness to participate. We
need to knpw-whether or not you can participate as soon as possible in
ordew to make arrangefftnts for the course. - '
, : Sinﬁqrely, - ) "/ﬁ,
- Y V . -\‘ .'. ‘ ]
‘ { (Signature, President of University)
. . - : |
-« § \ \‘»'-r\t‘ . ‘ - '
A ' ~ .
| ]
. \. -
D' m - - . .
R by R - R
' 1 - . ¥ L :
N . L) ‘:
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: APPENDIX B

S
Assessment of Career Decision-Making

(Form B) ‘
(

LY X .

A

R . »
2 ¢ { . - ! 1 8§
-
2 Bt & _
/>~ -
- ) 1
b )
- ALY ~ \
f L] .
. -
A '
. v
- o ’E U0t \ .. . <
") - .-'-‘-4’;;: I .- LS
[ . i .




Name

cocial Secnrity Number

ASSESSMENT OF CAREER -DECTSTON-MAKTNG %FORM )

Vincentt AL Harron, I'hoh,
&

This questionnaire Is designed to help college students asgess thelr degree of
progress toward making and carrying out decisions affecting theiv earcer. Tt 1s a way
of finding oul where a person is in his or her carcer planming, and what a person's
present. attitndes, feelings, needs, or concerns are. This information will help vou
determine what kinds of help you may need in your carveer exploration and career )
planning aclivities. i ‘ "™

Since this is the purpose, there are no right or wrong answers to the statements.
Circle A (Apree), or D (Disagree) for each statement | depending on whether or not
it applies to you; that is, something you could or would say about yourself.

There are Lhree éepurute parts to Lhis questionnaire: Part 1 has Lo do with
your decision to go to college and how you feel about being in college; Part 1T
deals with your decision or plans about your major field of study in college; and
Part II1 assesses your decision or plans about your occupation. Treat each part a
separately; that is, don't worry about being consistent from one part to another,
since each part assesses a differcnt decision-making task: college, major, and
occupation.

D PART I DECTSTON-MAKING TASK: COLLEGE
This part has two sections. TFor Section A, My Decision ™ Go to College, think-

back to before you ‘rame to college and how you made your decislion, as you remember
it or think aboul it now. ‘

A = Agree

D = Disagree Section A My Decision to Go to College

A D 1. I Eame_tp college because my parents expected:me to.

A D 2. 1 decided to go to college when I realized that the careers 1 was
interested in required college degrees.

-4

-

AD 3. I made my decision to go to. college:pretty much on the spdy of the

moment, without thinking mpuch® about it. .
. ! v

A D h.. My high school teachers kept encouraging me to go to college.
' . L

A#* D75, Before coming to doliege,,l studied the college catalogues cdrefully.'
VR \ o - .
! r . L) ' 'l
A D §. My reasons for going to_collegésheren't very clear.
. - ’ N : . h
A D- T I really didn'p have much choice; going to college was just the

—
¥

thing to do in my high school. T

A D 8. My—friends;who were going to'college'haa a 1ot to do with my decision
to go. .

»

\ - e . . 7 . - ,
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/
A D 9. T tnlked with my mﬁﬂnn(-o c\mu’mo]or (or tenche®a) fn high sehool aboul

going to collcgc

A N0, Whern 1 \1('|"11(‘l1 oo b el lepe Tt Tistened Looomy Fecoling |0l
was what T wanted to do. )

A D 11. 1 came to college because 1 fell that having a college degree wag
important in order to be accepted.

A D 1., Getling good grades in high school was importanlh to me becnuse it would
Increase my ?ﬂmm_':: of getting to po Lo collepe.

A D 13. Before deciding to go to college, T carefully considered'other alternatives.

p . 4
A D 1. When I made up my mind to go to college, it Just .felt right inside.

A D 15, Befork deciding Lo go to college, T visited the compus to find oul more
about. Lt.

A D A6. When 1T was i high school, T can remember daydreaming about how great
it would be to be a college student. :
’ ' ",' .
A D 17, My decision to p,%\!ts\(‘o]]ege was pretly much an intuitive ore, not
carefully planmed out. '

, A D 18. T came to college to please other people, not because I really wanted to.

. -
A D 19. T chose my electives in high school on the basis of what wolild help me
mosat in college.

» t
A D 20. Everybody in my family went to college; 1 Just never questioned it.

A D 21. T don't think I had a reason for going to college; I Jjust did it.

Section B How I Feel Aboeut--Being in College

For the rest of the questionnaire, all of the statemenls are in t.he\pres;ent.
tense. Mark the statement Agree only if you feel this way right now. .You may have
felt this way in the past, or yoy could conceiyably feel this wqg _in the future, but
if you aren't congerned about this right now, or if this is not relevant to you right
nqy,’mark it Disgz:ee.

A D 22. I don't know what the instructors in my courses expect.
D 23. I'believe I've been'pretty successful in adjusting to college.
D 2h. Peéple are starting to Pisten tg some of my ideas around here.

A
A
A D 25. I've been talking'SOme of my friends back home into going to college.
A
A
A

D 26. I'm tryi;g fo findnﬁﬁt wh;t the people T live with want of me.

D 27.- Péople here seeﬁ tp,respect me and@ value my ideas. _ ‘ -

D 28. I'm just beginniné ;éifeel a part of things,arogpi;geri;; i . ;,
A D 29. T feel like we are all helping each other to accomplish our goals. ;

o 18y
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- \
A D 30. ThéAs college seems to be meeting my expectations and needs prv(ty well.
A D 3. It's hard to know how to act at this school .

A D 32, 1 don't feel LhuL'l really belong here yet.

AR 33w T've been trying to get some of my instructors Lo change their course
requirements around to it my {ndividual needs hut_.'l,m‘(

A D3 1'm trying 1.0\01. other students involved in things, instead of Just 2
sitting around. -

A D 35. My parents are giving me more rope to be o'.hy own. /

A D 36. The encouragement. and support T've gottenchas helped me to try harder
to do well.

A D 37. 1've been gelting a lotL of pdgitive feedbagk from my instructors
¢

‘A D 38. I'm less afraid Lo speak up in clasa when I don't uglee with the
Instructor. '

<

A D 39. Most of the students here seem Lo have attitudes and values 1ike mine.

$ |
A D hOo. My parenls are chgting me more like an_adult.

obJective.pictﬁre

A D k1. Some of my instrucQ}rs have helped me to get a moré$.

of myself. -

A D lho. I've had to chang® in some ways in grdfr to get along with people here.

!

A D W3, T’m learning to be more assertive to get what I want.

AN

e

. {
A D M. T wonfer™f further educafion is worthwhile for me.

' ' -
A D U5, I'm pretty safisfied with the way things are working ouf f¥* me here.

PART II DECISION-MAKING TASK:, MAJOR ' .

What I Want to Study
-

/

D L46. I have a wide range of course Interests. _ f‘
: 1 . ' .
A S\ 4L7. I need to take a lot of different courses to see what I like.
A D k8., 1 1ike most of the teachers and students in . major | . o
, " JVJ ol
: ¥
A D k9. I'm pretty certain dbout my choice of major. - . - : y
(A D 50. It wouldtake a.lotqto make mé change my mind about my major.
\ " - SN
. s ‘
J‘ - , " N
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>
A D 5. If T ¢hoose'the wrong major, it could slow me down in getiing through
college.

A D S2. T need to conaider my !111.('1‘(*:11;-1 in choosing o omn Ydr

A D 53. Il'don't know how to go ubout choosing a major.

A & _5h. There just isn't anvt,hing else that, 1'd raLhez ma Jor 1n \ \

A D- 55. My past ("){pv)"ion(‘(?:; In school should help me decide on n major.

A D 5G. The more 1 think about a major, the more confused 1 get.

A D 57. It's a relief to have decided on ,;lw major.

A D 58. I realize my major limits the kinds of.}uture goals 1 ceh get for myself.

A D 59. Some of the advanced courses in my major look Pretty hard.

¥ A D 60. I enjoy telling people what I'm majoring in.
A D 61. I need to decide on a mnjor. '
- I' .
A D 62. T've changed my mind about my major because of some of the courses T've
taken. -
\ *
A D 63. I haven't definitely decided fga'inst any major.

AP D 6h. I've decided what I will major in.
. .

A D 65. I wonder how/I will fit in with other students in my wmajor.
B / »
. / . A .
A D 66. My ma)or gives me a sense of identity so that I'm beginning to know
, - myse. )better. _, )
A D 67. My major gives me a se\rwﬂof purpo&a.nd direction.
- : K N
A D 68. I can't decide which of two or three possible majors to choose.
. (-
A D.-69. I kno(what major I want, but I don't know what I cpuld &o with it
after I graduate. / . , /
A )

A D T0. TIwantto know what major I would be best at.

A D Ti. T get prett?f.‘ wrapped up in discussio_néﬂ about things in my major.

PR

~
s

A D 72/./1 wish I knew .whz‘t I wan-ted .to s\'tudy. N
s A D T3. I don't know 1f I'm capable enough f(;f the n?ajors I'm considgring.

A D § dont't know what coprses to take next semester K
A D T5. Most of my friendp are either in my major. or a closely rel;%ed one. .

. . ; R . # )
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¢ A D
A D
A D
A D
A N

A
A D
A D
A D
A D

© A D
A D
A D

_ A R 9.
.92.

o

~

TG.
7.
T8.

19.

80.

83.
8l
85.
86.
87.
88.
89.

90.

93.

ok,

96.
97.

My interests and attitudes are Tike most of the students in my nm‘f'm'.

Courses in my major arce enpsy for me,

L

I don't know whal majors or program:s are available here.

I was wrong about my major, but it has )(‘lped me Lo see what I don't
want . | _

. L ]

T'm looking forward Lo pgelting tnto Lhe advanced conrses in omy major.

I need to choose my courses more wisely Lhan 1 have in Lhe past.

»

When people know what your xnajﬁ" is, they expecl you-to act in a certain

way . \\\ .
I need several electives that can't be in my major. '
I'm Jooking forward to getling to know other students in my major.

]
I don't know what minor to take with my major.

I see some disadvanlages to the major T am considering.

I need to see an advisor in my major to })hm Lhe rest. of my program.
@ ' Y

There are Jjust so many different kinds of courses I would 1ikg3 o take.

Therg' are a ryma ors whic’?l I have decided against. .
I've looked 0 sevefu] .progr ms, but T don't kr!&w vhat I'm really
looking for. i '

: . i // i
I.need &\ program that is broad emd flexible.

Since choosing a major, my personality seems to be changin.g. N
: &
I really get involved in courses in my major.

_PART IIT DECISION-MAKING TASK: \_F)CCUPATIONS P \

Where I am Heading After College N |
What_,I_useii to think I wanted to bécome doesn't seem practiceﬁ anymore.
Almost any fcareer seems appealing.to me. g
Ilthin_k I»'ll be };appy with. the carger‘Khaven ch~os,en‘. ; .. \

. o o

/’
I wonder what kindrof Job I'll be able,to get in my field.

\ . ." L ) . i . . > ..\\
‘ v
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A D 98. My attitudes and outlook are becoming more like the people 1 know

In my fleld. ,
o
A D00, 1 uneed Lo plan nhead for the atave.

My,
A D 100. I want a career that will give me the kinds of rewardn | uneed.

A D 101. I'm trying to decide between two or three possible carecrs.

~ A D 102, " My plans Tor the future are too indefinite.

A D 103. I'm pretiy certain aboul. Lhe ocenpation 1 will enter.

w
A DA0k. The occupation I have chosenywill-affect the kinds of friends 1 will
C;? have in the future. \\ ' : ' ~ '

A D 105. I'm tired of waiting to begin work in my field.

A D 106. T wdnt to know what field of work I'm best suited for.

A D 10T. re are several careers which I haYg already decided ageainst.

A D~108.a Tvdon't know what T ;éu]]y wanl out of life. \
mi\ - D 109. I hope 1 can find a jJob In my field after T gradn{nk‘. i

A D 110. I'm a lot happier now that my future,career.is clear to me.

A D111. I woﬁug let anytggng get in the way to my régvhing my goal. +*

A D 112. I don't have enough experience for a job in my field. .

“\\\\ AF)113' 1 need information about occupations. ' .

~ A D 11k. The more I 1eérn‘about things in my field, the more involved I become.

A D g15. I need to find out what jobs-are available in my field.
. - _ - \
Ae D 116. I've decided on the field I am going into. :

A D 117. I'm interested in ﬁogumany-fields. =
. 7/'

. N ) , ‘_‘ .
A D 118. 1I've become more realistic in my thinking about possible careers.

A »

A D 119.° I've chanéed my mind about what T wanted to become, now that I've
learned -more about the field. - '

. R
s B

A D 120. I hope the people in my field will accept me,. o
A D 121. I'm more ceftain of the Tields I don't want than what I.do want.
A D 122. . I need to decide on an oécupation.’ T

A D 123. T know what's impAmt to me, but I aon't know what kind of career
would meet most of my needs. - . .

[ <

L 1y




D

D

D

3]

12h.  Tt's harnd to know what to look for in a onﬁoor. -

1.5, I need to start thinking about Job interviews.

16, The career 1 have chosen fits in with my personnlity.

127. I,wonder if I will be successful/in life.-

1?8.\ I need to know more about the Lrﬂining'roquirod tf'or some of the

) occupatlons T am considering.

1279, T will probably have to move awany from here Lo get n lob in my tietd.
~\\

130. \I expect to go a long way in my field. )

131. don'l know if T have the right. kind of personality for the work T'm

considering.
132. T don't know how }o look for a Job in my field. \1)

133. I feel T can overcome any obstacles in the way of ny goal.
13, 1 can't decide on a career because my interests keep changing.

135. The people in my field have certain expectations of me.

£

"136. I want to be trained for a specific job,

137. Tt's unlikely. that I will cHange my mind about mj career plans.

.
~

138. T don't Xnow how to go about, deciding on a career.

139. There ay€ not many Job opportunities in the field that T really like.

LhO. I'm loo ng.farward to gettingggut‘of school and- getting started in
o my careers\. P -

3 . . " .
ot ’ . - ) r
11, T think I'm ready to choose a specialty within my chosen field.
- : l ) . -
. Y '«p‘ ‘
- L}
9
T o . \4
¥ 1
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please fi11

ASBSESSMENT OF CAREER DECTSTON-MAKING

- Basgic Information .

N

When you have completed the Asseasment
The ‘Information provided here, as well as your regpongses

oul. this form.

. i »
of Career Decliston-MakIng questionnaire,

to the questionnaire will be regarded as confidential.

1.

How satisfied are you at this college?

1 2 3 b 5 6
Dissatisftied
Have you made a choice of major? Yes

rest blank.)

What 1s your tentative choice of major?

(Circle a numer on the scale below. )

.

T 8 9

vatisfied

No (If yes, continue; if no, leave

How certain are you of this choice? (Circle a number on Lhe scale below. )

1 2 3 h 5 6

Uncertain
How satisfied are you with thig choice?

1 2 3 ) 5 6
Dissatisfied

What is your tentative choice of occupation?’

How certain &re you 0f your choice?

1 2 3 L 5 6

Uncertain .

How satisfied are you with-this choice?

1 2 3 ") 5 6
Dissatisfied
: v
%

T 8 9
Certain

T 8 9
Satigfied

.

T 8 9 .
,Certain L

(Circle a number on the_scale below.)

T 8 9
Satisfied
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Student Achievement Pretest

¢ A -3
Part Y

Directions:

The following section deals with general questions about your status
in college. There are no right ortWﬁgng answers. Respond to each question
in the best way you can, "

1. How much do you feel you know about the college majors offe!;ﬁ’at your
school? This includes the arca of study, course requirements, and
eventual employment opportunities. On a scale from 1 to 5 with 1 as
VERY LITTLE and 5, A LOT, indicate how much you feel you know about
college majors. D~

1 2 3 4 5
very little a lot

2. How much do you feel you know about the procedures for declaring your
college major? This includes people to contact, steps to follow, and -’
any paper work involved. Use the following scale to indicate how
much you feel you know about this process.

1 2 3 4 5
very little - o - a lot

3. Where are you now in the process of selecting a college major?' Read
the following statements and check the appropriate responses--provide
additional information if appropriate.

I have not thought a great deal about the seleqtion of my
college major yet.

I have thought about college majors but am still undecided.
I am considering the following areas:

N

I have decided upon my college major. It is

L I have already changed my college major. My original selection
' was , but now I have changed to

J




A. How much do you feel you know about the occupations and opportunities
for employment .that relate to various college majors? Do you know what
occupations you could enter and what the émployment opportunities are?
Indicate how much you feel you know about this on the scale.

Y 3 4 5
very little - a lot

5. How seriously have you thought about your carecer and occupatiohs up
to now? Read the following statements and the correspondipg scale.
“The mark should indicate how concerned you werc at different. times.

' { - \
I thought about . . 1 2 3 4 5
my career during “very little ) a lot
high school. .
I théught about : . ”
& my career during 1 2 -3 4 5
my first year of very little a lot
college.- : . -
1 plan to consider R _ ' ] )
my career during ) 1 2 3 4 5
the next three very little a lot
years. . ' . '
q L]
I plan to consider o1 2 3 4 5
my career after very little ' a lot
college. ‘ '
e 6. What is your reason for going to college? You may have more than one

reason. Can you describe briefly what being in college means to you?

L




r i

7. Do you have an occupational goal? Can you identify an occupation or
area of work that you are interested in? If you can, write the title
of the occupation here: 7
If you can't think of a specific occupé%ion,'ysﬁucan'idéhtify a general
area of work you are interested in? Write the area name here:
How serious are you about your occupational

goal? Mark the following scale to describe the importance of this
goal to you.

1 2 " 3 4 5
not . - very
important important

8. How well do you feel you understand yourself with respect to your career?
! : In the left column below are terms that relate to self and work. Read
each one, think about how well you understand yourself in relationship
to work in each of the categories. Then mark the scale to indicate
: how much you feel you know. .

Occupatiohal ’ '
1 2 3 4 5
.Interests very little Y _ a lot
Work Value§ L 1 2 3 4 5
' very little 7 a lot
Carder Goals . 1 2 I - 4 5
~ very little a lot
. Aptitudes 1 2 3 A 5
N o very little a lot
"3 -
Abilities 1 2 3 4 5
very little ' ' a lot
Working with 1 2 3 4 5
People very little § a lot
Work Skills .. ] 2 3 a5
' ' - very little . - T : - a lot
. . ‘ -
‘ L}
¢ " -

y o o . Sy
. N \ . ~



9. How much do you feel you know about the world of work and opportunities
for employment in the future? For cach statement in the left column mark
- the scale to indicate how mych you feel you know about:

-~

occupations
~ that interest 1 2 3. 4 5
you very little a lot
qualifications 1 . 2 3 B 4 . S
for employment very little a lot
salary and 1 2 3 4 S
benefits very little _ . a lot
future job _ 1 2 3 1 S
openings . very little a lot
opportunities \ ' |
for advance- ' 1 2 3 4 5
. ment . very little a lot

colzlge prep- -
aration for 1 2 3 4 -5

! employment very little ' - a lot
[

10. Frequently you must make career decisions. These decisions may relate
to your college work or part-time or summer employment. How do you go
about making a‘gngﬁion? What steps do you follow? Describe briefly

~ ‘what you would ' ‘

0 to reach a decision.

-

-

"How well do you make your decisions? Indicate on the following scale
how you rate your decision-making skills.-

.

' . . 1 2 3 4 5
. I just struggle . o I use a clear
along method for deciding

\

Y
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Part 11

Directions: .

The following section deals with knowledge and concepts about the world
of work., Read the following questions anhd respond appropriately.

» 11. What does the term work mean to you? Can you define the meaning this
term has for you? What does it include? Write a definition.

12. The term career is becoming more popular. What does the term career
mean to you? How does the term relate to what you are doing now; to
an occupation; to a job? Describe its meaning to you. )

13." There is a great deal of information about occupations and work in
our culture. Are you aware of the basic ways in which it can be
organized? What factors do you feel are used to classify and
organize this informtion? List any you know or can think of.

~

14. For job openings, employers normally develop a list of the qualifications
o .,  to be met by applicants. Can you identify the types of qualifications
v - ' generally used in hiring and describe the kind of evidence an employer
‘ ' would be looking for? List them here.

.

=

C iR
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15. Aptitudes are sometimes important in studying occupations. What
is an aptitude? Write your gefinition of aptitude. '

Give some examples of common aptitudes.
?

™
16. Assume you need to have information, about occupations. Where would you
go-to get information about the following? In the left column are items
about which information is available. On the line beside it write in
the name of the source you would go to for the information. It should
be a primary source and use the correct title for it. If you do not
know, place a mark (- in the column "I need help."

Information Source "I need help"

. Information about . s
a specific occupation

Information about a
specific job

Information about ' I ' S
-salary and income

Information about
working conditions

Information about em-
ployment outlook

Information about
aptitude require-
ments

Information about
groups of occupations

Information about edu- :
cational requirements , '

Inforiatién about - |
~training and methods = .
of entering occupations. .. .. % :?[ltl_.

Information defining a
specific occupation




1

17 A Occupational information can sometimes appear to be confusing and

contr&dictory.~ In fact
apparent this condition
you to have some way to
this problem? Answer:
) what criteria would you

the more information you have, the more
may be. 1t is therefere, necessary for
evaluate this informatipn. Have you had ’p)
yes no . When this problem occurs,
use to evaluato this infdrmation. Explain

how you would go about evaluating occupational inKormation:

w .
> . -
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Student Achievement Posttest

Student's Name:

Social Security Number: : ' | .

- e

These are posttest materials. You are being asked to respond on
this questionnaire as part of a study at ETSU on.the relationship of
college experience and career development.

Follow the directions for each Part. Similar questions may be
asked in the different sections. Do not let this concern you. You
should be able to move fairly rapidly+through the materials. Be
sure to consider each question before answering. Select the answer
that best describes your feeling about the question. .

/

Special Instructions for Part I

it

* Some of your earlier responses have been recorded in this
questionnaire for Part 1. This involves only questions 1, 2,
4, 8, and 9. Each of these questions has been highlighted by a
marginal note. - The diagonal orange line (/) on the scale represents
your first response. For these questions do the following:
(1) read the statement and decide upon your response--disregarding
your initial response. Mark your present response on the scale
using an "X," (2) then reassess your earlier response and mark the
scale with a vertical line (}) to show how you rate your knowledge of
the subject at the start of the Spring 'Quarter.

N A
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Social Security Number:

p Part 1

Directions:
The following section deals with geﬂﬁral questions about your status
in college. There are no right or wrong answers. Respond to each question
in the best way you can. S~ :
1. How much do you feel you know about the college mayors offered at your
. school? This includes the area of study, course requircments, and
- Follow eventual employment opportunities. On a scale from 1 to 5 with 1 as

tSpecial . VERY LITTLE and 5, A LOT, indicate how much you fcel you know about
. Instructions college majors.

\ 1 2 3 4 S
very little : ' a lot

. 2. ‘How much do you feel you know about the procedures-for declaring your

- Follow college major? This includes people to contact, steps to follow, and
Special any paper work involved. Use the following scale to indicate how
Instructions ™uch you feel you know about this process. :

1 2 3 4 5
very little a lot

3. Where are you now in the process of selecting a college majar? Read
the following statements and check the appropriate responses—-prov1de
additional information if appropriate. _ .

I have not thought a great deal about the selection of my
college major yet.

I have thought about college majors but am still undecided.
I am considering the following areas:

A

I have decided upon my college major. It is

\

I have already changed my college major. My originai selection
was but now I have changed to

o
s

-

<
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pectial
natructions

-

Howymuch do you feel you know about the occupations and opportunijtics
for employment that relate to various college majors? Do you know what
occupations you could enter and what the cmployment opportunitics are?
Indicate how much you feel you know about this on the scale.

1 2 3 4 5
very little - a lot
<

5. How seriously have you thought about your career and occupations up

to now? Rcad the following statements and the corresponding scale.

The mark should indicate how concerned you were at different times.
I thought about N 1 2 3 4 5
my caréer during very little ) a lot

high school.

. I %thought about

my career during | 1 2 : 3 4 S
my first year of very little IS a lot
* college. ' )

. I plan. to consider

my career during 1 2 3 4 5
the next three very little a lot
years., : -

. \ .
I'plan to consider , 1 2 3 4 ED
my career after very little a lot
college. ‘
6. What is your reason for going to college? You may have more than one

reason. Can you describe briefly what being in college means to you?

204



7. Do you have an occupational goal?  Can you xdvntli) an o ooccupation or
area of work that you are intcrested in? If you can, write the tltlc
of the occupution here: )

f "* If you can't think of a specific occupation, vou can identify a generabe
area of work you arc 1n£gly§tod in? Write the arca name here:

T How serious are you about your OC(Updtlonll

goal? Mark the following scale to describe the importance ol this

goa] to you,

~ 7
1 \ ‘
S o s 4 >
not voxy
important : important

L]

How well do you feel you understand yourself with respcct to your carcer?

8"
FblZOm'~ In the left column below are terms that relate to self and work. Read
- -Spectal each one, think about how well you understand yourself in relationship
- Ingstructions to work in each of the categories. Then mark the scale to indicate
- how - much you feel you know. :
S et SR S R S
; very little ' a lot
Work Values 1 2 3 4 5
very little % a lot
Career Goals : ' 1 2 3 4 5.
' very little a lot
Aptitudes 1 2 -3 4 5
. very little a lot
* 7 Abilities 1 2 3 4 5
very little ' : a lot
’ - " -
Working with, 1 2 3 4 5
People oyt very little a lot
Work Skills : 2 3 - 4 5«
-very little T a lot
— /"\ R

S

-
%




ibllow
Spectal

Ingtructions

10.

-

How much do you feel you know about the world
for employment in the future?

H

of woirk and opportunities

For each sratcﬁ\nt in the left column mark

the scale to indicate how much you feel you know about:

occupations

. that intcrest

you

quafifications
for employment

salary and
benefits

future jéb
opehings

opportunities
for advance-
ment )

college prep-

.aration for

employment

4

frequently you must make career decisions.
to your college work or part-time or summer employment.

about making a decision? What steps do you follow?

] 23 A s
very little T ‘a lot
1 2 3 4 _ 5
very little \ ‘ a lot
B 1 2 3. 4 5
very little a lot
) e
. 1 . 2 3 4 S
very little a lot
1 2 3 4 5
very little a lot
1 2 3 4 5
a lot

very lityle

what you would do to reach a decision.

[N
-

These decisions may relate
w do you go
Describe briefly

»

How well do you make your decisions?

Indicate on the following scale

how you rate your decision-making skills.

1 2

4 s ‘

T just struggle

along

£32

"I use a clear
method for deciding



Part 11

Dircctions:

The following section deals with knowledge and concepts about the
world of work. Read the following questions and respond appropriately.
Can you definc the meaning

11. What does the term work mean to you?
Write a definitdaon.

this term has for you? What does it include?

—_—d e

Al

12. The term career is becoming more popular. What does the term career

mean to you? How does the term rclate to what you arc doing now; to

an occupation; to a job? Describe its meaning to you.

L4

There is a great deal of information about occupations and work in
our culture. Are you aware of the basic ways in which it can be
organized? What factors do you feel are used to classify and
organize this. information? List any you know or can think of.

13.




',f{h heon

14.

15.

Aptitudes are sometimes important in studying occupations.

. :
For job openings, ewployers normally develop a list of the
qualifications to be met by applicants. Can you identify the

types of qualifications generally used in hiring and describe
the kind of evidence an employer would be laoking for? List

them here.

./L\,

What is
an aptitude? Write your définition of aptitude.

b2

X
Give some examples of common aptitudes.

LC

. e .
-



§

16. Assumc you nced to have information about occupations. Where would you
go to pet information about the fellowing? In the left column arce items
about which information is avatlable. On the linc beside it write in

the name of the source you would po to for the information. 1t should
be a primary source and use the correct title for it. I you do not
know, place a mark (7 in the column "1 need help.”
%
Information ‘ Source "1 need help'/

!

Information about
a specific occupation

Information about a
specific job

_ Information about
. salary and income

Information about
working conditions

Information about em-
ployment outlook

(/’ Informatidn about ' .
aptitude require-
ments : N

Information about _ ) : ’

) groups of occupations
o A

Infogmation about edu-

cational requirements

Informution about’
training and methgds
of entering occupations T \
Information defining a
specific occupation

R

17. Occupational information can sometimes appear to be confusing and
. ' contradictory. In fact the more information you have, the more
apparent this condition may be. It is therefore, necessary for you
to have some way to evaluate this information. Have you had this
problem? Answer yes .ne + .- Whgn this problem occurs, what
“criteria would you use to evaluate this information. Explain how
ng‘would go about evaluating occupational information: -

. *
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‘ -MISSION STATEMENT

The program will help students develop a greater understanding of
-a career ds .a continuous growth process and learn to manage their own

career development.

Learner Goals and Objectives
/

- Q

>
”

\

UNIT 1 GOAL: Students will apply the concepts of 'career'" and decision-

[N

making dimensions in examining their own experience.

Objective 1: Students will be able to list their definitions of career.

Objective 2: Students will be able to identify theiJ'ca%eer theme.

Objective 3: Students will be able to dis?uss the three dimensions

L. ST . . }
composing a decision situation.

Objective 4: Students will be able to apply the decision-making dimensions

to a decision of their own. , - . 35;

UNIT IT GOAL: Studénts will establish occupational breference by

ol

integrating knowledgé 0# self and work. .

Objective 5: Students will be able to list fheir.occppational,_educatioﬁal;

' civié, and home activities. ' ' o : 5

a

Objective 6: Students will be able to relate their interests to

-

the 12 Career Areas. v

L

dble to differentiate the Worker Trait

Objectivg 7: Students will be

Groups and Career Areas they want to explore.

Objective 8: Students will be able to recall their experiences in each

3

of the ten types of/work activities. - o .

T
- -



Objective 9: Students will be able to rate their preferences for

ten types of work activities.

Objective 10: Students will be able to identify those work activities

by

they want to intlude and those to exclude in their cﬁagers.

/ _ o |
Objective 11: Students will be able to recall their experiences in

each of the ten work situations.

Objective 12: Students will be able to rate their preferences for

ten work situations. ’ R

Objective 13: Students will be able to identify those work situations

they want to include and those to exclude in thclr career.

| Objective 14: Students will be able to estimate their -aptitudes in

A

11 areas,

v -

Objective 15: Students will be ablc to compare their aptitude ‘self-
o imates with the key aptitﬁdes related to each Worker Trait G}oup.f
Objective 16: Students will be able to list the titles of aptitudes

-a

they want to include and those to exclude in their career.

! . .
Objective 17: Students will be able to recall their preferred school

subjects. : " | .

&

‘Objective 18: .Students will be able to distinguish the Worker Trait

"Groups related to theif preferred school subjects.
¢

- Objective 19: Students will be ablepfo 1ist school subjects they want

‘to include and those to ekciude'in their carqérs.

» /

Objectiﬁe 20: Students will be gble to choése WOrker<Trait'G§oups to

-f

explore based on positive factors listed On[fﬂgir Persona;fgiqfile

Chart.




0y ) 4 :
"values. ‘ . ¢

- 4

4
Objective 21: Students will be able to rate their recactions to each -
| r
Worker Trait Group description and qualification profile giuen their

-

ability to use the Worker Trait Group Guide.

(
Objective 22: Students will be able to list those physical demands,

working conditions, workey flinctions, General Educational Development,

ang preparation and learning they want to include and those to exclude

in their careers. e

. e
Objective 23: Given their completed Personal Profile and WIG Chart

#2, students will be able to identify Worker Trait Groups they want

-

to explore at the occupational level.

Objective 24: Students will be able to compose career v lue qtateﬁents,

given their . completed values chicklists.

Objective 25: Students will be able to prioritize their career

0bjective-26: Given the WTG Guide, students will pe able to

*

"select for exploratlon occupatlons from the Worker Trait Groups

’identified on their WTG. Chart #2 Column 10~
Y

Obikptive 27 Given the CIS and the ability to use it, students will _.:

be afgle to complete one Occupational Informatlon Summary

Objective 28: Given the completed Occupgtipnal Informatlou Summary

and Worker Trait Group Chart t;: students will be ableeto differentiate

those occupations which best meéet tﬁeir cqgeer values.

Objeciive 29: Students will be able ‘to summarize their current

occupational’ preferences. ’ v y

Y o

;

(e S .



UNIT 111 GOAL: Students will identify tentative caveer goals by

learning to project personal values into the future.

Objective 30: Given the completed Personal Profile and Ohjoctivo'ZS,

f
students will be able to evaluate their present activities.

Objective 31: Students will be able to contrast their present
l

‘activities with future preferred activities.

Objective 32: Students will be able to formulate their carcer goals.

-

Objective 33: Given the completion of Unit IT, students will be

1

able to revise their career Ehem%.

UNIT 1V GOAL: Students will develop a detailed career plan based upon
their goals, knowledge of college options, and/personal criteria

related to their values.

Objective 34: Given their completed WIG Chart #3-and career goal

‘{tatement,, students will be able to differentiate those occupational

y -~
preferences which relate\to their career goal.

Objective 35: Students will be able to locate in their milieu the

general and specific competencies and credentials which are required .

to enter the occupations related to thgjrféareer goal. ol

3 <

Objéctive 36: Given Objective 35, students will be able to appraise.

those competencies and credentials they do not have.

Objective 37: Given the Field of Study-WIG Chart and Objective 36,
students will be able to identify the fields of study related to their
preferred Worker Trait Groups.

Objective 38: Given the College Major-Occupation index, students will be

able to determine the college majors and related occupafions&they want

to further explore.*

0

¥
W



Objective 39: Given ObjectiveISG, students will be able to determine

the means their institutions offer for acquiring needed credentials
_( A}
and competencies.

Objective 40: Students will be able to formulate options for

reaching their' career goals.
Objective 41: Students will be able to evaluate their career options
to determine their most desirable option.

Objective 42: Students will be able to develop their carcer plan.

UNIT V GOAL: Students will demonstrate the ability to decide and

i

act with respect to the steps of their career plan.

Objecfiv; 43: Students will be able to work through a decision situation.

Objective 44: Students will be able to formulate the steps (actions)
e ’ £

necessary to implepent' their selected option.

UNIT VI GOAL: Students will comprehend planning and deciding as an

ongoing process and the means of hontrolling and shaping'éaféér.

~\Bbjective 45: Students will be able to apply the decision-making process

to their daily lives; i.e., course selection.

‘Objective 46: Given new information about themselves and their milieu,
students will be able to state their reassessed career goal;

Objective 47: Given their reassessed career goal, students will be

*

"able to update and revise their career plan

ngective 48 Students will be able to 1dentify how the knowledge and
T

skills learned in the CPDM course increases control over their lives.

’ '
%)

.




APPENDIX E

Assessment of™Career Decision-Making
(Form C)




Social Security Number:

Instructions:

W

1. A D

:

4. A D

7. A D

10. A D

13. A D

16. A D

19. A D

22. A D
25. A D
28. A D

)

31. A D

o2 .

%. A D

37. A D
40.. A D
~9.43. A D
' 46, A D
. '1?9.. A D
82, A D
A D
A D

11..

14.
17,
20.
23,
26.

29.

'32 L]

35.

38.
41.
Y L

»

47,

50,

53.

56.

t

59,

> > > > > > > > > >

ACDM ANSWER SHEET

(B)
A D
A D
A D
A D
A D
A D
A. D
A D
A D
A D
(E)
D
D
D
D
D
%
D
D
o
D

LRy
W

Circle "A" for "Agree" and

(Side Y)
"D" for
PART I.
(C)
3. A D
6. A D
9. A D
12. A D
/
15. A D
18. A D
2. A D
- 24, A D
27. A D
30. A D
PART II.
(F)
33. A D
36. A D
39. A . D
42. A D
4S5. A D
48, A" D
51. A D
54. A D
——
57. A D
A

"Disagree”

(A) =

(B) =

) =

(D) =

i e

(Ey = ____

(F) =



ACDM ANSWER SHELY  (Side ?) .

.
Instructions: Circle "A" for "pgree” and D" for “"Disagree"

" par ’
‘ ©) () (1) T »
6. A D 62. A D 63. A D 66. A D
65. A D 66. A D 67. A D 68. A D (G)
6. A D 70. A D . A D 72. ‘A D
3. A b "~ 74. A D 15, A D 76 A D ()
7. A D . 78. A D 9. A D ' 80. A D
81. A D 82. A D 63, A b i 86 A D (D)
- 85. A . D - 86. A .D 87. A D g8. A D
89 A D . 9. A D 91. A D 92. A D (51/)
93. A D Wiy A T 95. A D “96. A D
97. A D / 98. A D 99. A D 100. Al- D
PALT 1V.
| ). ‘ (L) (M) ). 2
j. 101 A D 102, A D 103. A D - 106. A D
105. A D 106. A D 107 A D 1108. A D (K
109. A D 110. A D 111. A D 112. A D
13. A D 114, A D 115. A D 116. A D (L)
117. A D 118. A D . 119. A D 120. A D
121. A D 122. A D 123. A D 124. A D (M)
125. A D 126. A D 127. A D 128. A D |
129. A D 130. A" D 13l -A D 132. A D ()
133, A D 13%. A D 13s. A b 1% A D
137, A D 138. A D 139, A D 140. A D
! t




ASSESSMENT OF CAREER DECISION MAKING
by

N Vincent A. Harren, Ph.D. B | : ‘

PART I: HOW I -MAKE DECISIONS e

7

The first section of this huestionnaire is d091gned te find out how ‘you go .
about mahing important decisions in your life. Some of theqe decisioéns, for
exarple, might be: to g0 to college or not; to decide ofi a career; or to take
Job X vs. Y. We believe that regardless of what the ‘decision is about, eacly
person has his or her own unique way of goinp about making decisions.: We alsq ~
believe that there 1s no one best way for everybody, and that you have probably Tt
learned to rely on a way which works best for you, based .on your past experienccs e

\

¢ ; I JE AR

Before £illing out this ectlon, think about how you have made these imppr—: _S
tant decisions 1in the’ past, or about how yoir arc handling decisionefwith which, .
you are currantly confronted: "'Try to get a picture of how you typically or
characteristigally nake decislons. Then go ahead. ani - ‘respond to the statements
below in terms of how-you feel, Reme-ber, we don t think there is a single bcqt _
way for everybody, so there are no. "right" ot "wrong" ansvers. o .

® .

A [N v

On your answer sheet, circle "A" 1f you Agrce with the statement, or "D" if
you Disagree with it. For a statement ko. be true of you, it doesn't rlways have
to ba" the ‘case, but more often than - not, If you really can't make up your mind,

¢« °then lenve_the item blank, but try not to lecave more than a few of them blank,
or the scores from the questionnaire will not be valid. : .
L . ' ' T
l. I am very sy«tematic when I £9 about mnking an important decision. T
N R i‘ .
: .,2._ ‘I often make a deeision which'is right: for me without knowing why I made
e " the deciﬁion. N o _ *
. Y o b v

3.. Hhen~l~make a decision ic is important to me what my friends think about it.

g ° ?

_# - 4, ,1 rarely ggkeran important deeision without gathering all the information 1 SN
IR LS U R 2 . | |
S A Even on important decisions I make up my mind pretty quickly )

6. I like to have someone to steer me in the’ right %ﬁgection when I am faced '
.vith an. 1m%ortant decision. o wgr ’ N o
u.\;ﬁlggwﬂhenvg qeke a. dec %ww %ﬁcénsider its consequences in relation to deaigionq e
SR RIS oe i o )
I will have to make later on, ' c Lo - o,
. Cy . & ‘ . - ,. ! 3‘4#7‘ ’ . . R .; . - - = ‘ ‘,‘ .“
@1978 Vincent A, Ha.rren /\' TR . - ,
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13.
14,

15.

16.
11.

© 18,
19.
20.

21.

" 23.

24.

25.

#5- '

-

-

When 1 make a decision T just trqgi wy fnner feelings and rveactions.

I really_havé a8 hard time making important dccisloﬁb without help.
whcn I nced to make a decision I take my time and think it through cavefully.
I often decide on somethlng without checkling it out uqd getting the facts,

I often make decislons based’ on what other péqp]e think, rnfher than on
what I would really like to do. : .

When an important declsion is coming up, I look far cnough ahead so 1'11
have enough time to plan and think It through bLéfore 1 have to act.

I don't really think about the decislon; it's in the back of my mind for a
while, then suddenly it will hit me and I know what I will do. :

v

I rarely make a decision without.talking to a close friend first.

I dduble—check my information sources to be sure I have the right facts
before deciding. ‘ )

In.coming to a deciéion about something I usually use my imagination or
Pantasies to see how I would feel if I did it.

I put off making many decisions because thinking about them makes me uneasy.

Beforé 1 do anything important, I have a carefully‘workea out plan.

-

"I don't have to have a rational rcason for most decisions I make.

) . ..
I seem®to need a lot of encouragement and support from others when T make

a decision.

I don't make decisions hastily because’l want to be sure I make the right
decisions. ' - ‘ o

1 make decisions pretty creatively, following my own inner in#llncts.

There's not much sense in'making'" decision that is going to make me
uhpopular. . '

_ 2
Often I see each of my decisions as stages in my progress toward a defdnite
8081 . N . . i ’ . -‘vf__{‘/

- - “

I us@ally make my @eciﬁions based on how.things are for me right now rather
~ than how they'l] be in the future.

i

27. .1 don't have much counfidence in my ability tp'makeagqod decisions, so I

ysually rely on other's opinions. ~



N
-
[~

28. 1 like to learn as much as I can about the possible conscquences of a
deei ion before 1 mak( ft. '

29. A decision 1is right for me 1f 1t is emotiﬁnnlly.satisfyjng. ‘

. Y N
30. I usually don't have a lot of confidence In my declsiohs unless my friends
give me support on them.

. . {
PART II: HOW I FEEL/ABOUT BEING IN COLLEGE

-

For the rest of this qlestionnaire, all of the statements refer to your present
feelings. Mark the statement "Agyee" only if you feel this way right now. You
may have felt this way in the past, or yofi could conceivably fcel this way in the
future, but 1f you aren't concerned about this right now, or 1f this is not
relevant to you right now, matrk it "Disagree!’. .

31. I don't know what the instructors in my coursgs expect.

*

32. People are starting to listen to some of my ideas around here.

33. I believe I've been pretty successful in adjusting to college.

’/u 34. I'm trying to find out what the people I live with want of me.
35. I've‘been talking some of my friends back home intd!going to.glllege. !

36. People here seem to Yespect me and value my ideas.

37. I'm just beginning to fecl a part of“thingsfaround here.

38. Some of my°instrhctors scem open to suggestions for imprdving their course.
J . ’

39. I fecel like we are all helping each other to accomplish our goals.

3

40. It's hard to know how-to act at this qchool ' -

41, I'm trying to.get other students involved 1n things, instead of just
- sitting around.

42. This eollege seems to be meeting my expectations and needsnpretty well.

. | e
‘ 43, 1 dqn't-feel that I really belong here yet. .
-\ . :
- b4, I‘often talk to dy instructors outside of class. : i
" 45. The encouragement and support I've gotten has helped ne to try harder to do
well., : “\
\ - |\. : . . ’ o
. 46. Most of the students here seem to have attitudes and values like nine. o

‘ 47.',1'@ neg afraid to spenk db-in class when I don't agree with the*instructor.'
, 4 . +

221
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48. 1've been getting a lot ol positive feedback from my dnstructovs.

: .« -
9. I've had to change in some ways in order to get along with people here.
50. I like to hang avound on cawmpus during my f{rec hours . .

51. Some of my instructors have helped me to get a more objective plcture of
myself. .

-~ - \
52. \I wonder 4f further educatfion is wofthwﬁi]cvfor me.
53. I'm learning to be more assertive to get what T want.
‘ 54.‘ I'm prctty gatisfied with ;he way things are workiﬁg out for me here.
voW . . & AN 5
55. Some of the instructors here are pretty hard to- satisfy.

56. I really enjoy getting involved An group projects with other students.

A . .
I feel a sense of working tofether or team effort herc.

54

. 58. 1I've been asking other students how they like it here.
' 59. 'I've been telling my friends at other éolleges what a grecat place this is.
60. Some pf the qﬁyanced students have helped me become more realistic.

PART III: WHAT T WANT TO STUDY

61. 1 have a wide range of course interests.
h ]

62. If I'ghoose the wrong major, it could slow me down in gctéing through college.
63. I'm prégty éertain-about my choice of major. .o
64. i like most of!the téathers‘and students in my major.

' 65. I‘heed to take A&i?t ofvaifféreht courses to see what I like.
66. I need to consider my interésts in choosing a major.

67. vIt would take‘a lot t;i;Lke melchaﬁge.ﬁy-mind about my majqr.

68. I realizeudg majox limits the kinds of future goalf } can th‘for myself.

69. I don't know how to)go about choosing a Tajor:

70. My past experiences in school should help me decide on 'a major.

| [y




,4:"{*’\ N :

71.
72.
73.

74.

75,

76.

77.

78.

79.
80.
81.
82.

83,

84,

85.

86.

8-7 -

'88.

89.

0.

91°

92.

93.
94,

95,

96,

,I don't know what courses to take next semester.,

There Just isn't anything clse that 1'd rather nmajor In,
Some of the advanced coutses in my major look pretty harvd.
The more I think about a major, the more confused I get.

1've changed my mind about my major because of some of ‘the courses 1've
taken. '

\

It's a relief to have decdided ‘on my major’

#

I wonder how I will fit in with other students in my major.
I need to decide on a major.

I know what major T want, but I don't kuow what I could do gith it after
I graduate. e -

. L .

I enjoy telling people what I'm majoring in. .
. .

Most of my friends are .cither in(my major or a closely rélated, one. [

I haven't definitély decid.:! against any major.
2 _
_ - r
I don't know 1f I'm capable enough for the majors I1'm considering.

1've decided what T will major 1n

4

(-

My interests and attitudes are like most of the students in my major

I wisb I knew what I wanted to séudy

[

I need to choose my courses more wiscely “than I have in the past.

Hi'majbr gives me a‘seqse of purpoge™and direction.
_ .

When people know what you major ‘is, they expecyg you to act in a certain way.

1 see some disadvantages to the major I am considering.

I get pretty wrapped up in discussions about thinggs %n my major.

I need several electives that can't-be in-my major.

Y *

There ard just 80 many different kinds of courses I would like to take.
There are a numbet of mhjors which I have decided agaiﬁst

I'm luoking forward to getting into the advanced courses in my major.

I need to see an advisor in my major to plan.the rest of my program.

-~

...f ;%,, . : ey N
R | E?i?éj

Ve



97. 1've looked into several programs, but 1 don't know what lﬂm really looiiing
for. , '
{ - 98. X need a progrnﬁ'thag is broad and flexible. \ |
99. I really-get involved in courses in my major. :
. . > - : %
100. - Since choosing a major, my personality seems to be changing.
. PART IV: " WHERE I AM[IIEADING. AF.'l'l:ZR COI.LE(‘IE
) 101. Almést any career scems appealing to me. ' ?
-102.( Wéat T used to think I wantéd to become doesn't seem practical anytore.
¢103. I fh;nk I'11 be happy with the carcer 1 have chqgen.
104. I wonder what kind of job I'll be able tg get in my field. \
‘ - 105. .M& planstfd% the f;ture gre fbo.indefin;td. ) !
- 106. I'm tryg to déci;%gbet;een two or three possible c;reers.
107. I'm prétty ccrtaig about the occupation I wlli enter.
108. My attitudes and outlook are b‘poming more lﬂuitdu:people I knov in my fic{d.
. 109. } want t&yknow what fieid ;f work I'm begt suited for,
110. There are several carcers which I have ﬂlrchy decided péaingt.
? ~ 111. I'm a lot happigrﬂnow th4t my fgture};a;qer is clear to me: : o
112. The occ;;ation.l hﬂVG,ChONgn will affecf the kinds offfriends I will have
in the future.. :
113. I don't inowmwhat I raallyfwant out of lite,, o
-~ .
‘. 114. I've become more realistic in my thinking about possible careers. /
J15. I won’ t let anything gec in the way to my‘keaching my gonl
116. I don't have enBugh experi nce for a job in my field. = f :
e 117. I'need igformatiOn abvut odcupations. 7
5 118. I've changed my mind about what 1 wandLﬁ to\\Ecome now-that I've learnS;)
}§ﬁ,' -, more about‘the fie;{ o
;L9. {Pe more I learn nbojl thlugs,in‘my field,

as

r

the more 1n3§<jed I become.
I need to find out what jobs are available in my fi\eld. =

I'n interésted i too many flelds. 29 4 o
. . ‘/’ 'h ) ) -

. . : -

v

T TR D



2R . ‘ I ' ' . \ "| . | | h

.t _ : 7\ | & ‘ ‘
122. T1'm more certain of the flelds T don't want than what T do want .
123. I've decided on the field I am going into.
124, 1 hope the pcoplo in my ficld will® accept wme g’ \> o
125. I need to decide on an.occupation. /

126. I know what's important to me, but I don't know what kind of carecer would
- meet most of my”needa. _ &)

127. - The career I have chosen fits in with my personality,
128. I nced to start thiuking about jJob iniOFV1cwsJ/
129 It's hard to know what to look for in a caree
. . — BN
130. i nced to know more about the training required for some of the occupatipns
I am consiaering. ‘ : '
131. T feel I can overcome any obstacles in the way of my goal.
. . ' [
132. I will probably have to move away from here to get a job in‘my field.
133. I can't decide on a career because my intereéh;‘hcmlchanging.

134. I don't know 1f I'have the vight kind of personality for the work I m

considering _ | . .ﬁ"
135. 1It's unlikely that I will change my mind about‘my career plans. -
. - .. »
136. The people in my fie?ﬂ'have certnin expectations of me
137. I don t know how to go about deciding on a Faroer.
. 138. There are not many job opportunities in the {field that I really like ’
.‘,‘ . 3:':~) ' ‘ » v
139, looking forwgrd to getting out of school and‘getting started in my career.
A ‘ -
140, I think I m ready to choose a speelalty within my chosen field e : \\\‘\\g
" i ot s ‘ & ! ‘. :
X : X S L .o / )
. - ) / iy
. ‘. & ’ N »
‘) e . ' )
’ : .
WA e . l.‘b' g ] . X , o

5 "ﬁ;m \\W”"“‘“
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CARELR PLANNING AND DLCISION MAKING STUDENT SURVLY

- .

¢

Social Security Number:

Age: Sex:

- . :
1. Why did you enroll in this course?

_[\J

2. What has been your work experience to this point?’

T =

I have been a student and not worked. L : \

I have held pdrt—time or summer jobs while attending school.

'

I have been employed full time (name occupation)

——pr—

Other (describe)

AT

>

This survey is be1ng administered to obtain information about "where you ar
now" in your careér planning and ‘decision-making process. [ f%
l R ‘ v
v . ’ PART 1 ~ .

-
¢

The following‘section\deals with general qgeétions about‘ydur status in
colleges and your knowledge of carger. There are:no right or wrong answers.
Respond to eifh question in the. best way you - can.

3. Knowledge About College Majors

' b
AS

%‘ ~ How much do you know about theygollege majors offered at -your scho61?
7&3 This includes the area of study, course requirements, and eventual
employment opportunities Check the statement below that shows how
much yol know.
Y :
I know nothing about the college majors offered at my schooly/
. - N ‘ i

r o o _I-know-vgrxfiitt1¢gabout the college majors offered at my school.
. N - .-..,.. o - - . = 4{% '.l . . . . -
e . :
¢ ‘I know little about thg college majors offered at my school.:
I know somz; about }he college majors offered at my school.

, {
./’LI know a great geal about the cpllege majorq offered at my. school

227



4. Knowledge Abbut-OccupntLons

How much do you know about the ccupations and opportunities for
employment that relate to collele majors? Do you know what
occupations you could enter? -€hdck the statement below that shows
how much you know . : 4 ‘

e 1

I know nothing ﬂboutftﬁé'occupations‘and opportunities for
employment that relate td college majors.

I know very little about the occupations and opportunities
for employment that relate to college majors.

I know a little about the occupations and opportunities for
femployment that relate to college majors. .
I know some about the @ccupations and opportunities for
employment that relate to college majors. '

I know a great deal about the occupations and opportunities

‘for employment that relate to college majors.
: 4

Eor items 5 through 9, .check the response that shows how much you know
“about occupations that interest you. \ ' ¢
i " : 9
R 5. How much do you know about the qualifications for employment in
oocupations that interest you? ' '

nothing
very little
little » AN
some
a great deal
4 _ _
. 6.. How much do you know about the salary and benefits of occupat{bns .
that interest you?

NARE

L

R . - 4
nothing o .

very little _)t
little
some

E a great deal
7. ..How much do you know about future job openings in the occupations
. o that interest you?

o _ nothing’ +
o ‘very little - = - A~ i

little . ; '

some O

a great deal’

AR

.




L

8. How much do you know about occupational advancement in the occupations

. that interest you?. . ~
L | dbthing o _ ‘ v
h very little ‘
____little
some

- & great deal

9. " How much do.you know about college preparation for employment in the
occupat ions that interest you?

nothing

very little

little ’ ' ' i
some v .\\\

a great deal. ' .

1T

10. How much have you thought about selection of a college major? (check one): T

I have not'ypt,thOUght about selection of a college major.

|

‘T have thought very little about selection of a colIege major.

I have thought a littlejabout selaftlon of a college maJor

I have thought some about the se19ét1on of a college major.

— t P

I haves.thought a great deal about selection of a college major.
11. At whaf point are you in deciding upon é.collgge majdr? (cheék‘one)" R

/) o ____ 1 have no idea about what my college major will be?

- . ) ____I have Qery little idea about-what my college major will be.

T have some idea about, what my colle?e major will be, but have ) \
not completely decided. I am currently considering : e

e S e ' | R :
’ * qx 1 j
I have decided upon a college major. It is .Y .

LT

o —




12. How many times have you alrcady changed your major? B
What were your previous selections?

%or items 13 through 18, check the response that shows how well you
understand yourself in relation to work. ‘

13. How well do you understand yqur occupational interests?

not at all

a little

fairly wsll

well

extremely well /

I'm not sure what this means

T

e

-
F=3
=

ow well do you understand your work valuesz. _ .
"

not at all

a little

fairly well

well |

extremely well

I'm not sure what this means

. 4

RRNRN

//// 15. How wéll do you understand your career goals? - -
. not at all :
- . ‘ a little co s
fairly well ' .
well .
extremely well ,
~ I'm not sure what this means
16. How well do you understand your aptitudes?
not jat all
‘a ttle _
fairly well
well o
extremelxﬂwe;l _
I'm not sure'what this means
————— \ v
' 17. How well do you understand ybur work competencies?
not at all : 3
©a little R ' : R S
fairly well T ' o
ell ' ] :
N . extremely well .
oo _ I'm not sure what this' means -

S 230 -
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18. How well do you understand vour work skills?
N o e g

not at all . )

a little ‘

fairly well
well
“extremely well

I'm not sure what this means

-

19. ?requently you must make career decisions. These decisions may
relate to your college work or part-time or summer employment. How
do you go about making an important decision? , What steps do you
follow? Describe briefly what you would do te reach an important

. decision. ' ‘ e
L -
I ¢
1
’
On the following scale rate the effectiveness of your way of making
decisions.
'}
L 1 -2 3 4 © 5
very poor adequate good  excellent
B poor
20. What does the term work mean to you? What does it include? Write
a definition. - 1 o ‘ '
'.é . . . ’/ . . Al
. . B wae %
< —
- fl =
Ng o
21. What does the term career mean to you? Write a definition.
R = :
P / .

e, SRR .
N \ .o
o 31
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PART 11

Assume you need information about an occupation. Read the following
situations. In the space to the right of cach situation, write the
source you would go to for the information. 1f you do not know a
source, place a (yﬁ/mark in the right column. :

, Don't Know
Situation v _ Source a Sourcoe

22. I want to get an idea of what the )
job market will be like for ocecan- x
ographers by the mid-1980's.

23. I.want to know what college majors
I can pursue tQ become an oceafn-
‘ographer. .

24. My favorite high school subject
was biology. T want to know what
groups of occupations are :
directly related to biology. .

25 I want to know what occupations
would involve creative thinking.

26. Where can I go to find occupations
which do not require high
mathematical abilities?

| - s | e 3 '
27. Occupational informatidn can sometimes appear to be confusing and
contradictory. In fact the more information you have, the more

apparent this condition may be. "When this problem occurs, what ¢
criteria would you use to evaluate information?

.

/

5




28. Read the definitions listed in the left column.

with the term it defines in the right column.

Match each definition

In the space to the - ' R

left of each definition, write the letter of the term it best defines. S

activity intended to produce sSomething

of benefit to the individual or the

society .

~all of the tasks performed by a worker

continuous integration of values in
relation to the milicu through work’

use of knowledge of self to learn more
about the world of work and use of °

knowledge of the world of work to learn

more about self

quickness or ease with which people
can learn or develdp understandlng
and skills \
occupations which 1nvolve simllar
worker characterlstlcs

things people learn and the Sklllb
they- develop '

_adhievement of self—1ntegrat10n in
‘relation to the milieu through

fknowledge of self and milieu

attivity undertaken for personal

pleasure -

overriding pr1nc1p1e that gives

'structure and meaning to the sequence

“of one's work, education and training

experiences
& co

. e
. .
. han

a.

b.

(g]

d.

0.

‘competencies \

~abilities . "

carcer development
career theme
deciding

occupational group
arrangement

job

worker tfait groub': )
oécupétion

occupational exploration

aptitudes

leisure

work. “\\ f‘

career exploration.

career goals

hah

-~
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~J

(‘.ARI‘.FR PLANNING AND DECISTON-MAKING STUDENT SURVEY

? Social Security Number:

Age: Sex:

1. Would you enroll in'ﬁ-careef planning and decision-making course if

one were offered? (Check one) Yes: No

2

"'~
What has been vour wqhk experience to this poift?
I have been a student and not worked.

I have held part-time or summer jobs while Attending school.

b, & ) o
I have been employed full time (naé; occupation) 5

Other (describe)

e ——

This survey is .being administered to obtain information about "where you are
. y - :
now'" in your career planning and dec151on—mak1ng process.

A%

_ PART 1
"The following section deals with general questions
college and your knowledge of career.
Respond to each question in the best way you can.

A

Knowledge About College Majors “ v

This includes the area of study, course re
employment opportunities. Check the statemont
much you know.

+

A3

about your status in

There are no right or wrong answers.

“

How much do yoﬁ know gbaut the college majorséfffd¥éd at your school?
uikements, and event

u
below that shows aiw

I know nothing about the college majors offered at my school.

¢

“

I know very little about the college majors offered at my school.

k4 »

T know little about the college ﬁajors offe

°

I know

A

235

red at my school.

sone about the coilege majors offered at my school.

L » o . . B
1 know a great deal. about the college majors offered -at my school .

.

\

)

—

R

P



Knowledge About Occupations

How much do you know about the occupations and opportunities for
employment that relate to college majors? Do you know what
occupations you could enter? Check the statement below that shows
how much you know.

”/" . N )

1-know nothing about Jthé occupations and opportunities for
employment that.relate to college majors. :

T know very little about the occupations and opportunities
for employment that relate to college majors.

I know a little about the occupations and opportunities for
employment ghat'relate to college majors.

I know some about the occupations and opportunities for
employment that relate to college majors. :

T know a great deai about the occupations and opportunities
for employment that relate to eollege majors.

For items S thrbﬁgh_Q, check the response that shows how mfith ybu know
about occupations that interest you.

5.

E

How much do you know aBout .the qualifications £or employment in
occupations that interest you?

nothing i
very little .
little ' '
some ' -,
a.great deal

N

R

. . How much. do you knoy about ‘the salary andbengtits of occupations
that interest you? L

nothing
very little .
little - . o
some = x ' ‘
a great deal
L el . .
How much do you know about future job openings in the occupations
that interest you? : T
X !

' * ¢ . : Y L} RS
néthipg _ o ! ‘ : o
very little
little
some - ~ .

a great deal - 236 '

T
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8. How much do you know about occupational advancement in the occupations
- that interest you? ) - \(
nothing : T '\
T very little - - :
little
some
a great deal - . "

P
~

»
9. How much do you know about college preptration for emplojmen“in the -
occupations that interest you?. . "
____nothing .
very little -
little® ’ . ‘ .
some : a L)
a great deal o ” - .

'
- \' .
~

- 10. How much have you thought about selection of a cglleﬁp.major?' (check one)

;e

I

- v X .
T > 1 have not yet (EJ?ght about selection of a follego major.
W * \

;o . 'T have thought very little about selection of a college major.
A N

|

.

I have thbqght R little about selection of a college major.

I have thought some about ﬁmQ4selection of a college major.
- B ) r ‘“

I have thought a gr;atldeal about selection of a college major.

N

11. At-what-point.are you in deciding upon a college major? (check onc)

. I have no idea about what my colfege major will be?

. | . I have very little idea about what my college major'will be.

-

N

I hagg'sdme idea about what my colleué major will be, bé; \qu\
not completely decided. . I am currently considering

+

————

I have,decided upon a college majpr. i; is

-

("»“ -




_17. How well do you understand your work competencies?

[y

\ . L) R .
12. How %uny times -have you already changed your %HJOF?
What were vour previous selcctions?

N
items 13 through 18, chicck the regponse that shows how well you
urni ’M\tand vourself in relntibn to work

.

13. How well do you understand your ¢ccupational interests?
. f)
*___ not at all -
a little
___ fairly well P _
well
extremely well !

I'm not sure what this means

11. How well do you understand vour work valugs? -

r . —

. not at all

‘a little . . .

fairly well ) \
well

extremely well

1'm not sure what this means -

15. How well do you und&rstand your career goals?

not at all

a little

fairly well

well

extremely well

I'm na?\§gre'what this mcansy

N .t

16. How well do you understand your aptitudes?

T - bt at all
/L,_ a little _
j}f fairly well -
{7 well '
e . .
- extremely well - .
I'm not sure what this means

"
-

ot at all, ‘
a little ' L
fairly well : : - B
';_~_ well - . o
____extremely well . e Ny -

I'm not sure what this means \

a. Y. v
L

‘i

o



e Qa " : B ' © g
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18. How well do you understamd your work skills? 4 e
. ; \

not at all ' ' __Ag

a little \\\

fairly wellg N

well °7 \
extremely, Well 8
I'm not s&re what this means
R R U /

\- 19. Frequently you must make career decisions.- Th;%; decisions may

K H

relate to your collége work qQr part-time or sumffer employment. How
do you go about> making an important decision? 1at steps do you
follow? Describe briefly what you would do to reach an importnntl” v

decision. ' . \:2
. . . .

(T . -
On the following scale rate the effectlvencsq of your way of making
decisions. y .
:I - I .
| 1 -2 3 4 5 .
S very poor adequate good excellent
‘ poor : x

20. What does the teym work mean to you? What does it include? Write
, a definitidh :

{ - .\ . *

3

. .y o ..1 :
LR NS

: g T, | . :
b .21, What does the term career mear* to you? Write a definition:
. ~

. N
Doy TR
g
M

\
1
. t
e . [ I ' 3
[ ]
i
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PART 11

Assume you need information about an occupation. Read the following

situations. In the space to the right of ecach situation, write the

source you would go to for the information. If you do not know a
source, pque a (#fimark in the right column.

23.

24.

,ﬂﬂxiv&

*

25.

26.

27.

—~ Don't Know
Situation Source T " a Siurce

I want to get an ldea of what the

job market will be 1ike for ocean-
ographers by the mid-1980's.

I want to know what college majors
I can pursue to become an ocean-
ographer.

My favorite high school subject

was biology. I want to know what
groups of occupations are
directly relate§ to biology.

I want to know what occupations. ? 5
would iqrolve creative thinking.

wWhere can I go to find occupations
*which do not require high
mathematical abilities?

»
Occupational information can sometimes appear to be confusing and
contradictory. In fact the more information yQu have, the more
apparent this condition may be. When this problem occurs, what
criteria would you use to evaluate information?




' ¢
2{_ Read the definitions listed in the left column.% Match each /éfinitiun -
'with the term it defines in the right column. n the space to the

left of each definition, write the letter of the term it best defines.

/
Vi

activity in’ded to produce something a. ut/{-eer development
of benefit to the individual or the :
* society = ' b\ career theme

’ : -
all of the tasks performed by a worker c. deciding
cont inuous integratidn)of values in ! d. occupational group .

"~ relation to the milieu through work arrangement

' 0
(' use of knowledge of self to learn more 4. job

about the world of work and use of
knowledge of the world of work to learn f. worker trait group

N

more about self
g. occupation

quickness or ease with which people ' o
can learn or develop understanding h. occupational exploration
and skills

i. aptitudes
occupations which involve similar
worker characteristics : j. leisure

things people learn and the skills k. work

they develop ’ )
: ) 1. career exploration

achievement of self-integration in- _

relation to the milieu through . m. competencies

knowledge of self and milieu :

; n. career goals

activity undertak;k for pergonal ‘.‘

plﬁasure R ' o

o

abilities

overriding principle that gives

structure and meaning to the sequence -
of one's work, education-dand training

- experiences . R

71
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\ CAREER PLANNING AND UtCIbION—NAkING GOURGL
STUDENT SURVEY

/)- .
Soclal Security Number:

Age: ] 5é$3 .
1 / ‘ N -

1. How prepared are you to make career .plans?

]

“very poorly prepared

::::poorly propared . -
- adequately prepared . _ )
7 well prepared _ ¢ ) o
very well prepared (/_ )

2. Havinq completed+the AY.L Career Planning and Decision-Makina course,
how much better prepgred arc you to make career dogisions?

____no better P )

____a Little better : : - ~
___quitela bit better  ~ ,

____a great deal better _ ~

This survey\Js belng administered to obtain Information for evaluating
the Career Pyanning and Decision-Making course you have Just completed.

. ' . \
| X
% : PART |
The folﬂo@lng section deals with your current statlis in college, your
! & knowledge of careers, and how much understanding you think you have
gained from completing this courae. There are no right or yponq answers.
Respond to each question in the best way you can. ’
3. K;owledge About Col lege Majors - - é I
(' A. HOW MUCH DO YOU KNOW ABOUT THE COLLEGE MAJORS OFFERED AT YOUR
s SCHOOL? This includes the area of study, course requirements,
o | B and !eventual employment opportunities. Check the styfement

below that shows how much you know.
nothing

> ‘/ very. little
- a little . ) .

. somes: . )
L ' a gbeat deal .

i




. . \ : . -
- B. Having comple+ed ¥his course, how much understanding have you.
' . galined about the coltege majors offered at your school?
- ____hone
s ____very llIttle
T a little
____ a moderate amount i ‘.
. ___a great deal > | ) |
> N

- . N . . L~

4. Knowledge A‘buf Occuquions/

> A.  HOW MUCH DO YOU KNOW ABOUT THE OCCUPATIONS AND
FOR EMPLOYMENT THAT RELATE TO COLLEGE MAJORS? Db you k ow
what occupations you could enter? Check the statlement Below
that shows, how much you know. : :
no+hlng

very little

a little

some o
____a great deal '

|11

- »

B. Having completed this course, how much understanding have you : \
gained about the occupations and opportunities for employmenf -
that relate to college majors? -

: _____none
~ . very little .
v ___a little ' '
’ a moderate amount. . (::f'

___a great deal . : ‘////q
/ " .

Items; 5 + rouqh 9 have two parts, A and B. Check the response In Part A

fhaf/éhows how much you know about occupations that interest you. Then

check Th@ response In Part B that shows how much understanding you have

ained from completing thi% course.
9 r p 'KJJ’# P

5. A. How much do you know about the qualifications for employmen+

. . In occupations that in*eresf you? I ]
@ 'S / . 4 .
: cJ - o nothing . N
_//. ' o very little ct/// _ N
T dittle / | ‘
some" ' :
~ a qrea+'deal.\ | .

e B. Having completed this caurse, how much uaders+andlng have you -
S : ~ gained about the qualifications for employment In occupati®ns .
' -+ that interest you? :
none 4

very |ittle - 7 | -,
a little ‘ o : :

~moderate amount - _ .

—. 2 great dﬁal o 244




— 6. A. How much do you know about the salary and lmm‘WfH‘. of -~
occupalions thallinterest you? »
nothing t
___very little
little

some .
a great deal )
w .
B. Having completing this course, how mu¢h understanding.have
" you gained about the salary and !benefits of occupations that
Interest you?

i

___none

___very little.

" a little o \\
‘moderate ampunt N . v "

. a great degl : . o
7. A.  How much do you know about future job openinas in the occupations
- that interest you?

z ____nothing .
very little
oL ____Ilftle
____ some.
____a great deal

d

B. Having completed this course, how much undersfandlnq have you

~ galned about future Jjob openings in the occupations Thaf Iinterest

you? ) -
none’

, very little e .

'\v __.a Jittle - \ - : )

: - ____moderate amount ‘ _
a hreaf deal : '

ll

2t

8. A. How much do you know about occupational -advancement in the
occupations that Interest you?

4
S * - nothing. . | i
very little y o
11ttle '
moderate amount
___a great déal' .

!}Il

3

B. Havlng complefed this course, how much understanding have you
gained about occupaflonal advancement In the occupations that .
lq}eres*‘you? oy

A\

none . »/ ' A .

very l1ttle ‘

a little

_noderate amount

s pp et deal i 245




. 4 ~ L

. \% A.  How much do you know about col leqe proparatton tor employment In
« the ogcupaflcnu( that interest you? \
. . nothing . . | _
____wvery little _ .
. ligtle = -
~ -t ) ad ' —
j‘fo\‘ __ ! some o
- N - _a-great deal.
7 : . .
3 B. Having completed this course, howdch understanding have you
— gained about college preparatlon for employment in tho

occupations that interest you?

none

very little

a little . _ \

moderate amount :

a qreat deal : ' -
/ . .

10. A. How much have you thought about selection of a colleqeezgfor?

T

L4 \
| have not yet thought about selection of a-colleg faa jor,
| have thought very little about selecfion of a college major.
| have thought a 1ittle about selection of a college major.
| -have thought some about the selection of a college major.
I have thought a qreat deal about selectjon of a colleqge major.

H!H'

: B. During this class term, .how much _more have y04\+houth about
' 'sefbcflon of a callege major? \(*\\\/J \5
s ‘ Y
____ N6 more _ . s
____very little
___littie”’
____a moderate amount
____a great deal
- 11. At what point are you in deciding upon a, cqllege major? (check ong)

: | have no ldea about-what my col lege major will be.
—_ | have very little idea about whaﬂlmy college major will he-.
| have some idea about what my college major will be, but have e

not completely decided. -| am currenfii’jipsidering .

-'f - [y

\‘\N— e . .
B - | have declded upon a col lege maJor s
_ . .
. - 1 T A
) . '
¥
AR S : -5?51 .
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A “ 5
. .
g 12.  Have you chanqed your choico of major durlnqg thic torm?
) Yes No

s — ——

If yes, stato your reason f3F chanqlinqg.

ltems 13 through 18 also have two parts. Choeck the responso that shows
how well you understand yourself In relation to work (Part A). Thon
check the response that shows how much understanding you have qained
from completing this course (Part B). ’

. 13, A. How well do you understand your occupational interests?
. o .
-~ not at all’
a little
fairly well

— wr

L wel |

T ; extremely wel | ) ‘

et I'm not sure what this means
: B. . Havlng comple+ed This course, how much uhdersfandlng have
L ' you gained about your occupational interests?

e o ____hone . . . T .
T . . . very little .
' _ ____a little , )
‘ . ’ ___.moderafe amount B R e
‘. a ____a great deal )
14. A. How well do you understand your work values?
A ( ~.not at alt =~ - "~ .. ' 3
o s Talittle L - e A
oot falrly wel Il 3 o \
7 . M;we" Yo - . S _t ,' ._ % >
extremely well ' _ ’ Lo -

- ' . < " . .
/ 3‘[ m not sure what this means . S

Q&Q Having complefed +hls course, how much unders+anding have you
co N galned abou+ your work values? '

[y

.-\‘\‘\..A' L . ' nQ.pe . . ) v ~' s " . .
.. very Ittlle - X . .
: . T alittle - T S
B gqggi;.modera+e amount - S

" cen 8. grea+ dea) j 39_ ; '

i § “
+ .' - o .. . R . «

oo’

e,




16.

17.

-

- A.

@ F ——

How well do you undarstand yod™ career qoals?
: !
not at all.-
a llittle
___fairly well
____woll
extremely well
I'm not sure what thig means .

1
J-

-

Having completed this course, how much ezgersfandtgﬂ have
you galned- about your career qoals? :

____none »

- very little ’

" a little ~ ,

____moderate amount : ’ v

a great deal.
‘' How well do you understand your apfl?udes?ﬁ

not at all A . ‘ .
a little .

fairly well T .

well '
extremely well
I'm not sure what this means .
Having completed this course, how much understanding have you
galned:about your aptitudes? ' '

none :
very. |ittle ° h%
a little _
moderate amount
‘a great deal

How wel| do you understand your work competenciés?
not at all ¢
a little

fairly well

werl |

exfremely well -

I"m not sure what this means

HHH’

Having completed thlis course, how much undersfandlnq have you
galned about your work competencies?

none .
very bittle . :

a llttle -
moderate amount ‘ '

a great deal

~

——
[URNSNESEESY
—r———tr—



)

™. A How wall do you undotstand your work okiiw?

not at-all
~a little
fairly well
wol |
axtremoly woll
I'm not sure what this means

! ! B. Having completed this course, how much understanding have you
' galned about your work skills?

none
_very Iiffle
“a little . -
. moderate amount T
P - - a great deal .

19. Frequontly you must make career declisions. These decisions may
~refate to your college work or part-time or summer employment. How
do you go about making an Important declsion? What steps do you
follow? Describe briefly what you would do to reach an Iimportant

decision.
\ A ( "
\ : i .
13 4 ‘9
)- ) <
} \ y
"No - On the following scale rate the effecflveness of your way of
. making decislons o
- . . . & [
1 2 4w 4 5 :
vV very oor . qﬂequafe good . excel lent ~ -
poor : ~ N

On the foiiowlng scale rate the effectiveness of your'currenf
way of making decisions COMPARED WITH YOUR WAY PRIOR TO THE

COURSE. o .
a1 2 __ 3 4 5
. much less as more  much more
.~ less . effective effective effective effective
effective =~ .~ L . a »

249
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20.  What doos the term work mean ‘o you?  Whiat does 0 includo?  Wiite
a detinition. v 5o
L.
. s i Pt e et = D .
. ) ‘. v ‘ l
\ 1 N l ) ——— - - ——
21. What does the term gggg?g mean to you? Write a deflnition. g
] C o e e e S O
V4 _
_‘ LAY . f
PART 11 /

- Assume you-need Information about an occupation. Read tha follpwing€ - "YW
situations. In the space to the right of each situation, write the sourcg
you would go to for the information. |f you do not know a source, place '
a-wJ mark, In the right column.

' . Don't Know
Sttuation Source a Source

22. | want to get an féea of what fthe

Jjob market will be like forT ean- .

ographers by the mid-1980's.

-

2%. | want to know what college majors o '

| can pursue to become an ocean-

ographer. .
24. My favorite high. school subject . A

was biology. | want to knowiwhat :

groups of occupations are
directly related to bioloqy.

25. | want to know what occupations
would involve creative thinking . o

.

26. Where can | go.to find occupations

which do not require high - -
mathematical abilities? ‘ N\




2]

9\"

AR

’ 27. Occupational Information can somot imos appear to be capfusing and
(/f contradictory. In fact the more Intormation you have, the more
apparent this condition may be. When this problem occurs, what
criteria would you use to evaluate Information?

e i e
u-b-_’ & ¢

T 1

/ . o R

~ N

-,

s e e e R e e —— e e s N e e

28. Read the dofinitigns tisted in the lefl column. Match each 1
definition with the term It defines in the right column. " In
the space to the left of each definition, write the lettor of tho

k term it best dq{lnes. » - S ,
\. .
’ ____actjivity iIntépded to produce something a. carcer devolopment
of benefit to the Individual or the
society b. career theme
____all of the tasks performed by 3 worker ¢. deciding
____continuous integration of valuos in d. occupational group
relation to the milieu through work ' arranqgement -
____uke of knowiedge of self to Ibarn more e. Job
about the world of work and use of _ ,
: ~ knowledge of the world, of work to learn f. worker tralt group
! ) more abouyt self. '
- o . » a. . occupation
____quickness or ease with yhich people
{ 1 can learn or develop understanding’ h. occupational exploration
\ and skills - S
o . _ o~ ' . aptitudes
. ___ occupations which involve similar
worker chatacteristics J. lelsure
___things people learn and the skills k. work
Y fhey develop _
‘ \js 1. career exploration
_L__achlevemen+ of self-integration in . : . p
relation to the milleu through ) m. competencies o7
knowledge of self and milieu B 7
S n. career goals .-

@ activity urrdertaken for personal . :
_ ™~ pleasure’ o. abilitles

, __._overriding principle that glves : o _ .
. structure and meaning ta the |
sequence of one's work, education, N :
o , ., and training experiences =~ ) \\5: _ *
251
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CAREER PLANNING AND DECISION-MAKING COURSE
STUDENT SURVEY
|
Social S¢curity Number:

| - -

Age: Sex:

——

i
]
| .
;
1. Durunig this term, have you talked with anyonc enrolled in a carcer
planning/decision-making course? Yes No ‘

If yes, did you discuss the course? Yes No -

2. During this term, have you been exposed to any carcer planning
and decision-making materials? 1f yes, which materials?
N\

~
This survey is being administered to obtain information about "where
you are now'" in your career planning and decision-making process.

N PART 1 _ .

fbe following section deals .with general questions abouteyour status in
college and your knowledgeé of career. There are no right” or wrong answers.
Reéyond to each question in the best way you can.

3. Knowledge About College Majors
W'1UQﬂ DO YOU KNOW ABOUT THEApOLLEGE MAJORS OFFERED AT YOUR SCHOOL?
This includes the area of study, course requirements, and eventual

employment opportunities. Check the statement below that ‘shows how

- much you know. - .
3

nothing . .

very little :
a little \X
some : '

a great deal )

s

Mot



Knowledge About Occupation®
HOW MUCH DO YOU KNOW ABOUT THE OCCLPATTIONS AND OPPORTUNITIES
FOR EMPLOYMENT THAT RELATE TO COLLEGE MAJORS? Do you know what
occupations you could enter? Chech the statement below that
shows how much yof1 know.

nothing ' . X

very little N

a little |

some -

a groat deal _ R

RN

For items 5 through 9, check the response that shows how much you know
about occupations that interest you.

5.

J

nany

llow much do you know about the qualifications for ecmployment

in occupations that interest you? ‘
. /
> K
nothing
very little o e
little A - '
some

a great deal

How much do you know about the salary and beng?its of occupations

that interest you? / '
R ‘ 7/ -
___nothing - - !/ o . )
very little B ) L . v
 little ’
____some SN

a great deal

How much do you know about future job openings in the occupations
that intgﬁest you?

nothing 39
very little
little
some

a great deal

T

[



) . » . .
8. How much do you know about occupational ‘advancemen{ in the occupations
that intcrest you?

v

nothing
- ~very little (\
little

some ;
a great deal

9. How much do you know about college preparation for employment in the
occupations that interest you?

nothing

very little \
little

somé 4 .

a great deal : -

10.  How much have you thought about selection of a college major? (check one)

oy
. I have not yet thought about selection of a college major.

I have thought very litt}e\about selection of a college major.

AN

I have thought a little abpdt selection of a college major.

i~

I have thought some about the selection of a college major.

T have th§ﬁghf'ﬁ greéfJAédi'abéQt selection of a’cqllege major.
11. At what point are you in deéidiné hﬁén ; éoliegé hajor?i.(check one)
T Hhte-noVideQ absuq Wha; my, college major wilf_be?

I have very little idea about -what my coliege major will be.‘ >-;‘§=h“j

' (; have some idea about what my college major will be, but have
not completely decided. I-am currently considering

——

’ .

1 . A°
HEY . 1

\

BT . L
I have decided upon a college major. It is

R ' )' . “':\ "' C ' ' '( ’ - ' ."\ ‘ .

\\ . P
i ‘ &‘ (W ) \ - . ) .
R ot T - R \ .
A . )




12.

Have you changed your choice of major dyring this term?  Yes No

If

yes, state your ygason for changing.

/

AN

For items 13 through 18, check the response that shows how well you /‘
understand yourself in relatidn to work.

13.

14.

15.

16.

47,

How

2T

INRRRN

=

OW

RN

=

ow

FHIIIT

aH'l || ]

.I'm not -sure what this mpeans ' ' v

well do you understand your occupational interests?

not at all

a Jittle

fairly yell

well _ !

extremely well

I'm not sure what this means

well do you understand your work values?

not at all

a little X
fairly well

well

extremely well )
I'm not sure what this means ,
well do you understand your career goals?
not- at all | _ | &
a little . - - A
fairly well

well <

extremely well . '.

.I'm not sure what this means

well do,you understand your aptitude’?

not at all

a little
fairly well
well . '
extremely, well RN L I T T SRR
I'm not sure what this means e ' ' -

well do you understand your work, competencies?

not at all , [
a little_ . . .
fairly well - Ty
well : -~ . _

extremely well o

P - e [



18. How well do you understand your work skills?

____not at all

a little ] )

T fairly well .

T well

~ extremely well

" I'm not sure what this means

19. Frequently you must make carcer decisions. These decisions may
relate to your college work or part-time or summer employment., How
do you go about making an important decision? What steps do you
follow? Describe briefly what you would do to reach an important

8]

decision.

¥
B \J
w
On the following scale rate the effectiveness of your way of making
decisions.
- ' 1 2 3 4 5
;o very poor adequate good excellent
( poor- : . ' -

20. What does the term work mean to you? What does it include? Write
: a definition. -

. \\L -7

o .
t . . ﬁ
"_}'- .

A

.3 ST L

P I x,x_y EUA Ty ',( T -.r.,_r-:ﬁr.;.'.'x i‘..‘ ‘ .rn ._,.1:? - x..x_x ‘.._'\._\v ‘.‘.;I .xl.‘."“i. ““ ——— . - . ‘ I. e J,‘-\
. What does the -t R ..mean to you? - Write_a -definition, =
hat does the tevm cateer mean ta you? Mrite.a definition, ',




PART 11

Assume you need information about an occupation. Read the following
situations. In the space to the right of each situation, write the
source you would go to for the information. If you do not know a
source, place a (vﬁ/mark in the right column.
Don't Know
. Situation Source a Source

22. 1 want to gét an idea of what the

job market will be 1like for ocean-
ographers by the mid-1980's.

23. 1 want to know what college majors

I can pursue to become an ocean-
ographer.

24. My favorite high school subjedp y

was biology. I want to know what
groups of occupations are
directly related to biology.

25. 1 want to know what occupations

would involve creative thinking.

26. Where can I go to find occupations

.o - ~which do not require high
e mathematical abilities?

-

27. Occupational information can sometimes appear to be confusing and
contradictory. In fact the more information you have, the more
apparent this condition may be. When this problem occurs, what
criteria would you use to evaluate information?

iR ]

[ X
fﬁ
T 7‘
. i
Gy \
¥ .
¢ N v -
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28.

\
e -«

Read the definitions listed in ghe left colum.
with the term it defines in the right column.

/

Match cach detfimition
In the space to the

left of each definition, write the Jetter of the term it best defines.

activity intended to produce something
of benefit to the individual or the
socliety

all of the tasks performed by a worker

continuous integration of values in
Telation to the milieu through work

use of knowledge of self to learn more
about the world of work and use of
knowledge of thé world of work to learn
more about self

quickness or ease with which people
can learn or develop understanding
and skills

occupations which involve similar
worker chiracteristics

things people learn and the skills
they develop

‘achievement of self-integration in
relation to the milieu through
knowledge of self and milieu

activity undertaken for personal
pleasure

overriding principle that gives
structure and meaning to the sequence
of one's work, education and training
experiences

T

259

ot

bh.

d.

career devetopment
.
carcer theme

deciding

occupational group
arrangement

job

worker trait group
occupatibn

occupational exploration
aptitudes

leisure

work .

career exploration
competencies

career goals

abilities
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CARLER PLANNING AND DLCTSTON-MAKING COURSt

v e " STUDENT EVALUATION

4

v

In order to evaluate the Career Plannino and Doeclis
are completing, we would like your reactions o *horcourse
complete this survey_and: refurn it to the proctor.

o

fon-Making course vyou

- Please

Your instructor

will"not see the surveys.

to Appalachia Cducationat Laboratory'by your proctor,

freshéan.

-~

.Class rank: st quarTer
' __ sophomore - Z2nd quarter
v, ___ Junior .+ ___ 3rd quarfer,
____senior ﬂ&. '4+h.quarfer
Program: _”;_agademhx y )
vocafional/fechnlcal .-

——— 4

Career Planninq and Decis[on—Maanq course Instructor:

<

Comp leted surveys wilt be malled directly

i

Based- upon your experience in the Careet Planninq .and Decnsi0n~Makinq
*respond to the following éfafemenfs by placlng a check mark (v4

coursey,
in the appropriate box.:

(3

T

. STrongly.

Disagree

" Stronglyl

Disagree

- ': “Statement Agree

1. Provfding expériences in career o
“plannfng and decision-making is N D
an. Imporfahf fungtion of a college. ) ' -

.

%

2. The course helped me develop ar
greater uhderstanding of myself.

3. Theegourse hgl ped me devéldp . ‘
grﬁz‘ti undersfandlnq of fhe % -

- world 5f work.” - N P

4. The cogrse helped me develop a
“careersplan taking Into’ considerafion

mysle»and my milieu . ' B .

“ -~

5 *l found “the" planning and decidinq
\PFOCGSS«+augH? in fhe course useful | - -

'

_for me. R _ _ . .

-

"‘

b &

.
@



-t - R N ‘., N
v »
L -
1 ' 4\
, ;
¢ PR Y
. N : (7
£ - o B
o N - . - Sfrdhg}@ . ' tronaly
. ., ¢ . . H
‘ ' _ Statement - _Aqrde | Agroe | Dissaree | Djbsaree
_ 6. Having completed this course, | ) ' A
- ~am more aware of my career qoal
and Its appropriateness for me. *
- < . . . = -

7. The course, helped me-éain a greater

sense of control over my career. _ ' Co
_ | ‘ )
8. Overall, | was very pleased with { ’

. this course. ' ‘\\ _ P
- . . _ : . N S\ _ N . .

- 9. | would recommend this course to . - /

. ~a friend who wanted career A _ .
' - . - qulidance. . N -~ 4 T - 5 \,
. . ) - . ) N « R \ . .

In"the space below, pTeasé comment on any statements wlth whicq.you disaareed.

’ - i s ~
>

. | - ‘_ |. . - )
) - P : a \\\.,
R . — ! - .
_ 10. --When would be #he best time to tlke a course iike this?
- % X s ~
. N . . . te - L . ~ ) ) .
in high school > . L.
: .~ freshman year of college. '
sophomore year of col leqe - MR
- - - junior year of college ) Co: ,
EN . senior year of college
‘ YT, ,: . . 4 ",
¢ 'Y Please complete the fol lowimy statements. .- . ‘
7 U0 11, 1 thipk the course was hellpful because s , :
. _ . .
. -
. #
- [ * ? - - ~
_" ' . . ¢ R : -.) a
. 12. The course was not helpful because : ¢ - '
4 : ’ . ST M . T ] _
.
. > ~.
. . s“‘ " . - \Y
13. The thing I liked best aboft the course was s )
. . - B . .‘- ) . . ) . : PR . . -
u > K . . s
- T e - - .
. i . ‘ . . o
I ™ MY .
- . . ) o . N, .
X . m ’
> LR - -a .
& I - * -7 .
‘W o - A 262 o N .
“} r . L - . 44
‘ # . & s ) - - : , i
A . - ‘. Y T * .
P n;- \b 0

“+ . [ n o . - . o \




.f;///, B
. ~ x
| ' 15. What happened to you as a result of being.in this cburse?
N
\\ s /
. ) ' "
\- _ - _
S~ PART 11
v I order to evaluate the Career Planning and Decision-Making course you
Just completed, it is also Important to have information about your
Involvemen+ in the course. Please respond to the following questions.
0% | 25% 1.50% | 75% | 1004
16. Approximately what percent of the
text did ysu read?
17. Approximatedy what percent of the .
“text activities did you complete? BN
18. Llsted below are refererice materials available in the Career.
Information System. In the boxes to the right of each reference,
indicate approximately how many times yo U582*;h3+ referénce by
pgacing a check mark ( In the.appropria
) " . [Material " More
L Not ) 2-3 Than 3
' %»@ .. Avallable|None | Once | Times | Times
a. Worker .Trait Group Guide g * ™
[ Y - - . /\\ 14
. b._SchooJ SUbJecf—OccupafTon’lndex ™~ .) -
N oc. Colleg MaJor—Occupafion Index B

%  “fg, Tbeh/ﬁcal Major-Occupation lndex

.h. VerfiCaI Flle-df'Career Briefs~

ER P Norker Trait Group File Confenf
e - ~ Notebook.

,,,,,,,




e

k. Worker Tralt Group
Occupational

|. KeysoPt [Rck

\ m. Other (name)

Indax to

Information

¥

d

?

19. In the boxes to the right of each statement below,

degree of your class involvemenf by placing a check mark (3 in

* the appropriate box.
e
a. | was generally attentive
' In class.
bl | participated In cIasS
discussions.
%c. | completed homework
assignments.
) ¢ : L)
d. | came to-class.
-~ * e

Material ]~ ]
Not - _
AypilablelNone | Once | Times Times
I o
:71.__~
indicate the y
. \.
* almost |, B
never | rarely | usually | always ’CﬁTWays
/
~. 4
. . > ‘
6'q -
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N " CAREER PLANNING AND DUECISTON -MAKING COURSE

. Ins: ructoxr Survey R
oy . [] 3
A Ty

For our cvaluation of the Carcer Planuing and Dectsion Making course,
it would bo holpful thhuvynfornmtion Lrom those who will be teaching
the courqo Th-: information requested bolow will help acquaint us with
.your Ol‘i.(\l\tﬂl'.i(;ll to: .ud caroet planning and (lecif;.i()n—lmq\'n‘ng. Plcase tonke
a few winutos to compote this survey.

v c \\// -
Scoclal Securlty Rumbok:

Institution: ) v

Your Degrec - ) M% or:

-

1. Wil! this course be taught on a semester or quarter systcm at your

‘ t
institution? (Check one) . .
. 'A - >
) Semester Quarter

2. Have you vead or arc you famjilier with the Instructar's Gulde for ~
tl: Carcer Planning and Decision-Making Course® (Check onc) i

Yes . No

L1

é 3. With which theory _bf carcer dgvelopment do you most closcly identify

3

yourscl{? (Check one)

Ginzberg

Holland- : N
Kruwnboltz |

Parsons = AR
Roo ’ ' T , /_'/

Super ‘ :
Tiedewan - . ' )
Tyler ' / '

. Ol'.l\g"er (nmﬁe) '

‘

yaE : - .

-'M



-

4. In the space belov, desceribe your concept of decision-nabang. Lhat -

steps should be followed in making a docision? ' . , L

;

.
s

>

et e —————— . ——— —_— .

6. What would you like studefits to be able to do as a result of this "

typce of course?

—————— e = - -

§§p:ct from this course?
-

’

[l

o 7. Whut benefits for your institution might you

‘.
R . -
- L / ‘
e .
» R
~
v’
“ 26 .
N A ",--" : S
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~

3%
8. What individuals were vesponsible for petting the Carecy I’l.‘mn_in}: e
)

Decision-Making course implenented at your institution?

Name: L Position: e

Name: Position: L .
hY

Nano: Position: )

\ . - .
9. llave you cver taught a carcer developnent course?  Tf yes, briefly

desceribe cach one below. B

_— e — -
—— — —
: ™~

10. Why do you think your institution is o(Ffering this coursc?

— e e -
- ¢ o ‘ ~n
. — . i
S B — v SR i ~
11. list b:zlaw the content topics (be s]kuﬁ'Fic) you vwould include in a
course on carcer development for cnllege freshmen.  Then vank the /j
R :
topic by numbering from 1 to.N, 6nc being the
‘ &
[ N . \
oy ~e - — e et e e e st e oo -:—.__ s o e e e — e = e

12. gWhy are you teaching this course?
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CARFTR PLANNING AND DUECTSTON-MAKING COURSI

POST- INSTRUCTOR SURVEY -~

Since you have taugh! tho Career Planning and Decision-Making eourse, wo
are Interested in your responses to tha followlng questions. This information
will help us evaluate the course and determino the noed for other products.

A

Social Security Number ] ' [ i

Instidution

1. With whlph 1h90ry of career developmenf do you most closely fdentify “/,/

yourself? (check one) | g '
*___Glggberg“\ <&\ ;)

____Holland r
Krumbo!tz et v'

Parsons

Roe

Super , b : '

____Tiedeman . T . G

Tyler

Other (nane)

A

2. In the space below, describe yo(f concept of decision-making. What 913 -
sfeps should be followed in maki g a decision? .

/

. -—

3. In,The space below, write your definition of career development.
L)
~ _ k ) -

4. Nﬁ/+ quad i fications should an instructor have fo feach the AEL Career
Planning and Decision-Making course?

° | /~ | s



-

wlh, -

Q>

‘.

<

Should

the Career Planning and Decision-Moking course be offoered

a required coursc for studaents

an elactive course
a raferralt coursc

a requlired course for vndaclared students

At what level do you think this course should be offered for

maximum student benefit?

froshman

sophomore

L jun for

% o senior
: Vo
I‘ o ! _'

{

In addifion to tha ¢out$P;-whaf alse
car planning

facilitate contihued ca

Jo

Listed below are five carecr development tasks gy
prior to graduation.

subsequent to the course and

st g e e

1st quarter
2nd quarter
3rd quarter
41h quarter

does your institution need to
and declslion-making behavior?

Ich may occur

By checking.#”) the

appropriate box, indicate hOw important each task,; Is for students completing -
" the Career Planning and Decision-Making course.- - j :
, of of of
) very some Iittle no
Statement t important | importance | importance importance
‘fa. adjusting to college
environment .
b. planning for employment (family Y
consliderations, Income, Jd
* location)
/ - v
- .
& Wsveloping employabi ity skills
: (resume wr!fing,'lnfekvlewlng) . ,
d. becoming employed--negotiating
work agreements (salary, work
_ ---sche‘dule, benefits) o
. . - N . l'
e. agj usting to employment & .
(skills for keeping a job) e -
'[ _ ' v
= 2?1
\‘. ) \I -
‘f’



10.

1].

How - helpful to your Instifution would i1 be to have a handbook
coordinating the Career Information Systgm and Career Planning and
Decision-Making course with senvices provided by Recruitment, Academic
Advisemént, and Placement Staff.

4 ¢
____very heipful
_____helpful

not very helpful
not helpful at all

—

How 1mportant Is It for student personne! workers, placemont
personnel, academic advisors, and-college counselors to be aware
of the course concepts and the career planning and decision-making
process Ih which students have been Involved?

___of great lmporfghce

____of some importance . .
of little importance F.
of no importance o

———

AN

?

Was the Career Information SYSTGm set up at your lnsfifuflon?b .
. ) - D \

Yes

No”

. .
=r .
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CARCER PLANNING AND DECISION-MAKING COURSH
INSTRUCTOR FVALUATION FORM
To determine the éffectivgness of the Carcor Planning and Docision-Making

course, wo need your evaluation comments. Pleasce take a fow minules to
.complete this cvaluation.

Institution .

The following statements address important aspects of the Carocor Planning
and Declslon-Making course. By checking (v3 the appmopriate box, indicate
which response corresponds closest 1o your feellings and/or experiencos.

Strongly Strongly
Statcement _ Agree Agreo Disaoree | Disagree

-

1. Overal!l | 'am pleased with the “
. CPDM course..

2. The course is appropriate for
college freshmen in. four ycar L
f Institutions. - : '

) 3. The course I3 approbrlafe for col-
lege freshmen in two year~ P
N institutions. B

4.-Students seemed interested In
the course. . ¢

5. Instructional” strateqlies used i
In course materials are " -
."effective in teaching the in- b
tended skills and knowledge

to students.

6. The course pfomp+ed career , \\\\\L\\ o - '
planning and decislion-making ¢ : ' '
behavior by students. / -

. 7. Major competencies for ®ach
' unit were attainable from:- '
unit completion. -

oS {
-

8. Edulpmenf;and materials needed
for activities were appropriate ol
and available. |

+

\ 9_MPIanning and preparation
activities were adequate for
teaching material.

10: Course content was cpmpréhenslve '
in terms of the-eareer planning
,and decision-making process. .

'_ N1, Activities were appropriate | .
_ {1 - for teaching the course concepts. - g{quL
Et 12. . Language and concepts presented in

the course enabled students to
more effectively understand and
"dlscuss career conrerns. ¢ ¢ _ v




19.

Suggested activities

1 ~.u -
Class manaqemenf ﬁ'echniques*
PR 8 ‘:1 '

Majof Compefencleﬁ_Tor each unltfﬁ

- " '. \u’_\. ‘s
. T

Orientation to course materials

P

ST .
. ' A
‘In the space bejow descrlba your reasons for dlsaqreelnq with aﬁy
. of the above sfafemen*s .
1@ . . .
5 \. . -
) ™~
: Questions 43-20 concern the ‘Instructor's Guide. By chegking (vf the
. appropriate box indicate the accepfablli*y of the Ins Trucfoqls Guide
I each of the following areas. : :
s '
. Areas , ‘Acceptable Unacceptable
) N -
L 13.  Format - '
14. Appearance R '
15. Filmetrip discussion queskions

. - ) - - N

i . . _‘?.' v ;,.,. " 8
* | 20. Length of activddles ~— = . .| . L 1

. e . o ~ o . e, T

“p . . - . - S R . ' _ ’ . b ] -

In the spaée below, commgnt on any areas you -thought were unacceptable,
. o ¥ ’ - | z

. 4 . 3 .

v: - ' - - ’J _&,' f'f‘#‘. LS .

,
. v - . .

. 2 ) . .
- . . N - <«

- 21, [isf below any sfereotyping you defecfed ins the course maferials.
LRl e Pe specitic. - -; . o : .
‘l .-\,: . .- _V" ‘ o ) - ‘ : ' . K ) . . . it ’ - "'. ' l ' » ®
) . . T PN L SR o /
. § . :'. T [ .- z .
. o m. ]
ey . ) ~
;_;:‘-"’,' : # " ° ! L] ) ? .
.J_. \ - -‘_ K & * . . ‘.‘. )
X2 27 . oY
i e . . -
B . . y
- LV ‘ - LI .




\‘ - ,, + ) : T
5. ' ¢ . _ ) N \\ |
N ot . . ‘
' - 22. List below the begnefits of this course for your.-LnsTHuﬂ.on.
a... ) 'J ‘
N 23, "\"Jhaf problems;'.did you the in teaching this course? ‘ o
. | o S ~
. . N ) )
e \ 24. List below the sfreng‘fhs and weaknesses of the course. / . <
1-:,-.' W ‘ N . 7 \\'\ L i b » \ X v
& ~
« ) < : '
e . . ® s b .
, 25. What benefi}s of e course resulted which yoy_had not anticipated? =
C . . . |
. S . o ’ §
. § - i A; ( L P “\ o
26. a)}"fype of “students benefit most.from this type of course? *
*_ ; . ' _ R e . . g .
' <1 - . ' .
= “- 3 o, -
| s 27. What type of students benefit least from this type of course? -
J"i\. = - . -v . \ s A T P ' N ~
Wy . PO 4 i ' ] . M
. " ' -’ . ' e .. . - . . ‘o s . §
= "28. Mpuld you recommend this cour'se for helping students in their career .
development? R ' ' ' g
. Yes . L
N “ ' et NO. e .- ' L [
" ) v - ! y x 3 ! )
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”’”/’A\\\ COLLEGE MAJOR~OCCUP&I|ON INDEX EVALUATION T ORM

This form was developed lo assist in evaluating tho Colleqga Mo
- Occupation Index. As instructors of the AtL Career Planning a
Decision-taking course, you can provide us with valuablg infor
for revising this product. After your students have completed

return it In the envelope provided. Keop in mind tho w col
Major-0Occupation Index was developed for students att®hding or

IV, plcase take a few minutes to complate this ova|uaw1 form and

jor-

nd

mat ton
Unit

lege

Indox

- transferring to four year institutions. ngga‘Feva|u¢(Q this
as a product for ‘that population. — T :

N

i -  DATE:

v

Y INSTITUTION: ) )
s ® .
NUMBER OF STUDENTS USING THE INDEX: A
. P | _
Qvféheckingfrhe'appropriaTo box, [ndicatec yoyr opinion of the adequacy
of the Index in each of the following arecas:, '
' B N Areas _ Adequate [ Inaddquate
1.’T§mresén+afioa of the rolationship o~

between college education and occupations.

2. Directions for using lThe Index.

‘ 3. Format of the Index.
\\\ . 4. Overall app@branco of Index. . /f’
5. Potential usefulness of content of ‘the ‘,//;

Index. [

Ebr any area you marked Inadequate, please provide sbggesfions
improvement ip the space below. '
. ¢ y

r

for




/

- Based on your observali0ns of studonls using the Colleqe Tinjor-0ccunation
indox, indicate your agrerment with the following Hlens by checking (V)
the appropriate box below. *
)
o T N . A
Vom e p D
' 6. Students understood the Index. R
7. Students were able rb follow dircclions in Tho
. textbook for using The Index. ) )
. N
8. Exposure tqg the Indox prompled furlher career
planning behavior; f.c., use of additional
. rosources. | )
- ) N
1 9. Students wera able to locate desired infor-
malion in your colleqe catalog from majors ‘
and occupations listed in the AEL College Majqr-
Occupalion Index. o
. The Index helped students move loward more
g specific carcer goals/plans. L ne .
Please commgn! in the space beolow on any ilems with which you disagreed
- * - . t
‘/ Y
- . LY ’
. : ’( - - ‘
Plea e respond fo the fO||OWInq questions: 3
11. Whaf“problcms gid your sTuden15 encqun1qr in.usinkh Thé Index?
- R : . ’ A
~ \ . e .
~ ! )
- - i . ‘ .
B N - * -~ 13
e ST ) o R ¢ ' - R
12. Are the majors listed in the Index comparable IO'NGJDFS Nisted in
. your lnorlrufton'f caYaIO(ﬁ Yes No -
’ . " »
1f no, In what ways are they not comparable? )
B R . \\ . e . ‘7' s ) : LV ‘ 1’ .o .
L3 \ ‘~u - = .'
. o . . '.'_ oM « ~ ? B4
' - '
\l “' - . & ht - “ -
- é‘ . e b . ) .
. ' N ‘.’ v
'\ a .
R . 279 . et
. ) 2\ ’




3
«
15, Do tho otgupat jons listod In 1ho Inday relald 1o The acedonlc
mafors as defined In tha Indox?  Yes Ny )
. . .. e
I no, which occupations do nol relate? g
A
. L 4
!
What occupations ralating to mojors are not listed in tho )
Index? :
_ 14. s

<
tho Index an appropriate product 1o helj s

2 ludc;nlc, eslablish =
the relationship between mojors and occupations?  Yos _No
. %h If no, why? *

>

)

NN

¢ J
B .
215, Can you relale your lnslululion's specific acadomic majors to
&~ the majors listed in the Index? Yep =~ No - )
g S
1f no, what problems did you encbunter?
!Il" .
: ] o
- [ ] y -
\}
¥
< - \ ) Y- ’
- ‘what majors did you have difficylty relating to the lndex?‘f&,
Lo B S '
- T o . -
r } ® ¢ - l
. “16. ln whaf wayr other rhnn dlrac+ég by the to&l did the studonts™u [;
S "¢ the Index? R ‘ . , . N
\-l' » s . ’ o
i ) YN -
A \ © ‘ ‘4
. & L. 0 . .
N e o \ . ' ~_/
. . i ‘ ] T a I ; ‘ .
» f. \~ “ '280 " ’. N . ‘r"‘
- > k) N Al ; ¢
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N

1/, -aqus 6 and 7 of the Colleqe P jor=0cchipaiion ek Tiob iy
potontial uses. Tako o few minules fo read Thesas Tun paaes.
HINI".:'\

Lial bolow oy potentinl uaee Jasalifind whic! !
Yy I !

heoyouo bl

are fgasible and wiv®
{ ' \

3

P

List below any potenlial .usos which are nos Fialed.
//\\
- <7

. . -
18. - In the space below, please comment son any problems you experienced with

the Index Or any sugges!ions you have for its i_m‘prov‘é:_nbn'r.
. ’ . 4
- . Y

o i . . :
. . . . \
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7 / !
. CAREER FMLANNING AND DFCISTOH-HAK I PROGRA
: C7 PRMSTRIP CVALUAT TON 1 ORI

S

Your feedbsck would be vegy helpful in cevaluating the filmstiringesfor 1he
Career Planning and Declislon-Making program and in making fllmstrip roe-
visions. Affer reviewinag the particular fi|m31r§p desianated below,
complete this evaluation and return it in the edvelope pravided.

»

TITLE OF T IWMSTRIPTO BC ROV LWL D:

e T e e e el e v e 4 e ameem e e e o e

NAME OF REVIEWER: : ) ¢ !

| Pl -
*  DATE OF REVIEW: : \ -

Based on yolr review and use of the titmstrip, indicate your aarcement wiin
the following items by checking (V) the appropriate box below.

I Pa

- K ] o - IStron~ly Stron~ly
Item 3 Aqree Aqree Disaqree| Dicanros.

%

1. The purpose of the ftImstrip
is clear. : o

2. The title accurately repre- . ' .
sents the content.

v t
5> The amount ofgextraneous
- material is minimal. X .

. (U . '

4. Concepts are appropriate for a
col leae student audience. '

5. The portrayal of iltustration . . 1
of concepts . are appropriate
for a college student

audience. N SR i : A e

-

) . Informat%on presenfed*is- ‘ ' ‘ %
\ accurate. S : :

7. Information presented i§
current,

I8. The filmstrip motivated ste-

dent discussich and/oriparti-,

cipation in follow up '

activities. ; N TP

.

?. The filimstrip enhances. the

« | material presented in-the o
- textbook. v e




3\ .
. s ~.
P
: P -
Vv , . i .
in the s$pace below, please comment on any itoms wjith which you dicg oo
e A\
By checking ( the appropriate box betow, indicate 1he occ eplatili! }
. .
of the filmstrip in the followina areas: : B
Area Accaptiable | Unaccontay le |
10. Quality of pictures . © <\m
1V, OQuality of sound (cassetle tape)
. .
12.  Lenath of filmstrip } ' | -
[
n In the space below, pleasc comment on any areas you fomnd to be » ‘
upacceptable. Be as specific as possible., . _
: ' . )
b .
s : = \‘
. \ —
' . ’ ) i e - - “
L Place a check mark ( ) to the riaht of any biases ng\detecTed in The
filmstrip. ~ G\
| -
3. Sex stereotyping 16, Social class bias S
144 @?;Ebpafion areqtypina 17.  Aace s4eroofypinq
M —_ !
. : . _ : .
15. Ethnic sgereotypinm 18.  Other (specity .2 .
— L -
Please explain the basis, for cach bias you checked, includinng 5pccifi<'
examples from the filmstrip.” : , - '
, L . _ [l
(1] .; .
v ’ ! v
(- ’ ‘
l‘ ' LY : ‘ )
. . . . ‘ \ ) ) ‘. B \\ _NJJ
R I‘? In the space below, please |ist the stfengths and weaknesses of the .
7 #ilmstrip and younh suggestions. for ifbrovement.. | “ : oL :
. A v : B ' . - ' b
‘2 o} . ¢ ' ! ";
. ' ‘ " B i
) - ) 1\“ . L
T k -‘- ) 4\\ _ . . “ - ’f
- .:- . ‘ ‘- ” . - - {
.‘ ".fﬂ‘\ . - ,f . J 284 . - (
. 4 ) “ . , \ .- - - .
i _ , - _ , _ z s
- \)‘ "‘ * o 4 . \\ Ty . . ‘v .". .. . . a l‘,‘
P r U \ \")T"T"l 4 s \'\ \ "'l e\ .:'
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" Thank you for your as
Career Plannithg and ‘De}is&d(fda

L

- 4
. HEMORANDUM
~Proctors for Student Evaluation Forms
Sandra Barker, Ph.D.@ S~ _
SUBJECT: Administration of Student Evaluation

Thank you for agreeing teo serve ‘as P
administration of the Student Evaluation Forms
asked to administer, collect,
forms to assure students that

by the course instructor.

Please hand out the forns,
and seal themwin -the enclosed envelope.
to your instructor for mailing.

.
stance Jjn the
ing course.

)

ms _ _ /

Enclosures

and seal in an envclope these
their responses will not be seen °

Forms

roctor for the

. You have been
AN

<
collect them when completed,
Return the sealed envelope |

-~

eva

luation of the

]
=i
J O

Appalachja
ducational
boratory

Post Office Box 1348
Charleston
West Virginia 25325
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MEMORANDUM

TO: Students Participating as Controls for Care(h
Planning and Decision-Making Course

FROM: Sandra ﬁnrker, H\JL(igz) ‘
SUBJECT: Career Planning and Decision-Making Coursec : \,)

v

Thank you for your participation as a control student

for the evaluation of the Career Planning and Decision-Making course

~ Appalachia

ducational
aboratary

Post O o Box 1348
Charleston
West Vilginia ;J_c,\'(uj

being taught at your institution. The information you provided will
assist us In determining if this course is an effective program for

helping college students with their career plannlng and )dec151on—
making

-

-2

"Many of you indicated on the pretest that you are interested
in enrolling in suth a course. The instructor named below is teaching

the course at your inStitution th1® term. Please contact him/her.
for infoxpation regarding future offerings of this course.

e Ty

¢ Again, 'thgmk you fof"“)c,{r. participation.

s k&
"
-

o
JInstructor

- v
Appalachia Educational Laboratory Inc. ® Division of Gareer Guidance -

~

"";"-:’?r-m’ LT SR I T s

a, ¥ 1

1031. Quarrler Straot/P,O. Box 1348/Charleston, West Virginis 26325/(304) 344- AR
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In the space below, ilense comment on-any statements with which you-
disagreed.

L

I am still a little vague over what my exact carcer will be and I would
recommend a friend to talk to a carecr counselor -beforc tnkln& this coursec.

ar
e \

The course seemed to be very general--there was not enough wbrk on values
and goals.

3) We never went out in the world of work to see what goes on. 1t
was discussed briefly. It should have been discussed in more detail.

$) 1 am still not sure what the best field fer me is. My career. goals
are many. | would have liked to have been able to narrow it down
: further. :

»

1 feel 1 did not get into specific careers in depth enough. Likes and
dislikes in courses, hobbies, etc. seemed to .be stressed more. 1 have
not yet decided on a career, but my choices are being narrowed down.

The book was good in that you went step by step in order to reach.your
.career goals and objectives, but, upon completion of the book 1 was
still unable to ‘identify my career goal.

-,

. This course actually confused me more. There was not enough time apent
. on particular things. My career p%én is still up in ‘the air.

D)

I feel the course needs some changes because it seems to me that the
book is set up for someone who alréady knows what he wants to do. Maybe,
if more.interest tests were given or more value tests, it would help an
individual €ind himself. '

The courée'helﬁéd me but I still don't have a definite career chosen.
I've narrowed it down but cannot set up a specific one. . .

I didn't think this course made me understand the world of work the

way it should have. It should have emphasized werker-employer relation-
ships more and made the -student more aware of the competitiveness of
the werk world 3 : : . : .

I already had an understanding on all the things 1 disa eed on, all the
course did was organize my thoughts. .

This course has opened my eyes; I was thinking of majoring in business,
- but after completing this course my views have changes, Although I
LY . am not definitely sure what I want to go into, I am still investigating
other career goals and opportunities. .




& :

I don't disagree with any of the statements. The course was good.
However, it might have been better if the course was a Semester instead
of a quarter.

No matter what you decide on as a career, yon mever really have control,
no matter how hard you want a certain career or how well trained you
are for it. There are a lot oféélptangibles involved and you boys ought
to kindw that by now! % '

N,

#¥3, the course did not give you an understanding of work, it really only

guided and showed you the careers in which you could go into. You did
not actually experience any of the cnreerré

The course helped me to find out .what areas 1 was interested in but beyond

‘that I don't feel it has helped me develop a career plan or gain control
bver my career. I still feel that I haven't narrowed my choices down
enough to a specific area I can deal with. (
This course did not help me develop a greater‘understhnding of myself.
The records of values and what we like was very tedious work.

I felt it was hard and confusing to follow the workbook at times.

s ~
-

I am still not sure about what career I want to go into.

I still am not sure what I want to do but the course did give me
some ideds. ) '

Actuall},_f?m more confused. I do understand some of the areas I
should avoid though. )

Too much paper work and library work--some of us couldn't spénd much
time there becalise of other important factors.

1)

I still ddn'x know what I want as my carepf.
“ X
I have not acted directly upon any of my decisions made in the class yet.

I was just " confused. I guess I.didn't put enough time in it. Tt is
a lot of busy work. : )
\4§I am very stubggrn and had already made up my mind.

{ .
The course was unrealistic, it lead you to believe that the W.T.G. was
the answer to every question. The course was very boring, but I didn't
really devote my time to it.

As a senior, this course could not change my mind on what I've already
planned to do. As a result, the course could not determine any of the
goals that have already been'sét.

’

i
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e

I would not recommend to a friend because there is entirely too much
work. ” )

N felt the course was too much outside budy work.
This course was very confu51ng and was nothing more than alot of
busy work

There is too much busy work in this class. Also therce is too much \;

work required. 1've put more work in this class than any others.

1 didn't enjoy the course. (busy work)
: . . .. :
I didn't disagree with any--but 1 feel as if each student that ‘takes
the course should e better informed just exactly what is included
in the course. - )
)

4-6-7. 1 am not exacf]y sure what I want to do for a career, but I
have ‘decided on .a field of study.
There's not much to be planned or decided that hasn't already been.

The course was pretty basic, should be titled 'Values Clarification."

The teacher didn't go into detail on the decision process enough.

A}

The career in decision-making workbook I would not recommend. Everything

is repetitious.

Becawse the textbook we had was very disagreeable with me. Itgis hard

tp understand and you couldn't do the exercise right. The clasd\is
ine but the textbook was horrible.

The class was not what I -expected. If the workbook were made clearer

and not so repetitlous the course would have been more. enjoyable. The

instructors were good. I would recommend the class ifbthe materialq

were chidnged.

It wasn't really what 1 expected I learned a lot but the wqQrkbook
wasn't very clear . v

- [

1 wasn't pleaSed'because I already had an understanding of my career

goal and occupation. To me this class was very discouraging.

. . \ .
1 don't-think the course is worth recommeding to a friend. .
C~. L 4
I don't have a greater sense of control over my career. I was not
pleased with this cburse becau;e it was taught too simply.

¥
»
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1 expected more field research (going to business) and talking with the
employees to find more direct informntioﬂ of the career I had in mind.
) ;

Betore 1 entered this course I pretty well understood myself and
what 1 wanted out of a carcer.

Did not go into actual work--tended to get boring.
; v ..

)
The course didn't help me understand myself better.
The Career Planning and Decision-Making workbook should really be reviewed
by AEL. This was very inappropriate and insulting for the college
~student. I would discourage anyone I know from taking this course as is.
t ~

[y

. I thought this course was a TOTAL waste of time and I was highly insulted
by the Career Planning and Decision-Making workbook. . T felt like I was
in 2nd grade. 1 feel that the workbook was totally inappropriate for
college students. N

y I am very pleased with this course; however, the last few chapters of
the book were just a rehashing of what had already been covered. The .
last few chapters should have covered topics such'as resume writing,
how to properly seek a job, hO?/tO dress and act for a job interview--
‘hence job skills. A >~

I found that the course material was geared more for people in a two
year program or high school.” Also, in regard~"to statements 1-9, if 1.
got the least’ bit benefit from any issue stated I put "agreed.'" There
were not .any occupations talked about that I wanted. I wanted to
explore and have the book discuss professional occupations 1ike
psychologist (dr.) or any thing else that would require graduate level

of education and/or doctorates level. ;

)

I have not reached’'a careef goal at this time. At points I became
confused and discouraged. I have learned some valuable information
but have not veached the decision I had hoped for when I entered the

course.. )

The world of work was not eipressed enough; there wasn't enough time
spent on work traits. Most of the exercises in the workbook were
useless. ' R ’

¥

1 thought that the workbook was very little helpto me. ’




This course would have been more hcncf?c{al if we did not have to po
through so wmany pages of fillinp out. 1t was frustrating and 1 hepan
to lose interest. 1 felt like a kindergartener that had to be fed
step by step, but it took a penius to keep up with the round about
way to approach it. Giving us the information would have baen best
then doing in in our own style would have been more understdndable by
the person doing it. You had too much control. It stifled my aim
and bogged me down.

)
It seemed superticial and inadequate.

2. The course didn't help me with much that T didn't already hnow.

4. T was -already working on a career plan. “

7. It simply did not. ’
8 It was very boring for the most part.

9 I really didn't like this course much at all.

I was not pleased because it didn't really help me reach a final conclusion.

i >
-1 didn't feel like this course made any major changes in the control

. .
e .

of my ‘career goal. However, it did make me set goals that I can look {
forward to.

Although I did ledrn much from this course, 1 did not develop a full
career plan.

I was already aware of the world of work, but. I did not feel that this
course presented work situations; it was more geared toward education/
planning . ' X

Don't kmow if I have any more control over my career but 1 feel like 1

have more direction and plans. _

v

There were some I could have gone either way on. 1 think it was a
little redundant. I could have learned the same with less time spent
in class &d on '"busywork." ' .

I did not find out enough to make the coyrse profitable. 1 think the
fact that I was taking 20 howrs this quarter had a lot to do with it.
I just.didn't have time., _ : o -

s
4

None--except I believe the workbook could have been set up toward

college students--it (at times). ’'seemed’to edge towardse high school--

it may be toward freshmen more:than high school. Some of the filmstrips

were repetitious. ' . o
‘y \

I have held jobs before and I didn't learn anything about working that

I didn't ‘already know. | : oo

v

I still have not gompletely decided upon a certain career I would
like to go into.(/
6. I'm not Sure it

e ’
v ) - “ . f"‘lv ~



The course is too slack, it dragged from the beginning, it was not
specific enough. Need better correlation between workbook and Worker
“Trait Group Guide. ’ '

Too much screwing avound, didn't get to do much rescarch until last
week. - : ) '
).
\ '
I don't like working in the book.

The books made the class seem mechanical. 1 felt it could have been
more interesting--speakers, field trips, movies, etc.
1. We.never had the chance for outside class to have" the chance
to talk to the working, managing people. . '
2. 1 have my bwn way of decision-making.

* . 3 - . )
The teacher didn't organize c¢lass discussions well and there weren't
- enough speakers, wé should have learned how to handle an interview,
. to get the job we are after. ‘ '

\,
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tl ‘
. STATEMENT: .
I think the course was helpful because. . )
RgSPO%SE: N

it helped me clarify my goals.

it helped me to develop my values and my goals and examine careers
which apply to them.

it helped me to decide on at least two careers I want to go into.
Helped me to make decisions.

it made me really think about what 1 like.

it made me realize how I make my decisions. ) _ ‘
I now know what I want to do with my life and what I want to contribute
to society. : . ‘G

it taugh{ me to put things in the right order.
L 4
+ Q
I 1earned some about making decisions and about careers I wasdinterested

in. / .

it helpéd me understand myself better and make decisions. It gave me -
@ greater insight irfito my career possibilities.

31 familiarized me with the materials available to aid me in makfng

my career decisions. -

s

did he{?.in decision-making. \ B ‘
it did have good realistic concepts and it does open things up. ~ T
it showad me how I should g0 about, making'décisions. ’JE
it'showed me thegresoufées op;:>to me in the world of careers and
_ helped me learn a decision-making option. -
.o it forced-me to think.of different options in life to do./ o R ot

it gave me an idea. of what I want out of a JOb or OCCUpatlon

y -

it gave me a better understanding of myself

L it allowed me to think abput what I am and what I am not ) ,

S . » -
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1 learned a few more of my own values that 1 didh't know were relevant.

it reinforced my choice of a carcer and proved to me what my dislaikes
and likes were.

I had never reccived much guidance in high school and this broadened
my knowledge about careers.

it made me look at my values and things which 1 like doing and focused
them on differe careers which were related to them,

1 became more aware of my values and goals 1n my career planning.
I organized my thoughts.

~ .
it helped me put my interests, values, and goals into perspective.
I could look at them objectively. -

it made me aware of my values, interests, andother things that 1 took
for granted.

it gave me tips on how to plan my carcer.

I knew the fie]ld 1 wanted to go into--it just helped me narrow down
my choices in the field.

it allowed the opportunity and the means to explore career options.

it reinforced my ideas and goals 1 had for my career and pointed to
some other directions I could follow. - f '

it made me more aware of the choices available to me and the requirements
‘that must be met to enter the various career fields.

. / ” ,
I learned about many other job aréas in which I thought 1T had no interest.
. - {
ithtfally let me know how to go about my career goals.
it showed me*jobs and occupations related to my.interests.

it made me think about my life -and goals.

I found out what I thought I would like as a career and how I could
go about it. ' ‘

. ) . . ..
it made me aware of my persondality type and helped me to rule out
some areas that would not be tolerable. ]

L}

1
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it gave me different relate job in one sort of occupation.

1t shows you about the different kinds of jobs and courses that you
would want.

) ¢
it helped me to know what kind of pe1son I'am. It also gave me a
method to make” decislons -

. . L : '
it got me to think more in-depth about a career.
it showed te me that there is not,ﬁust ome job 1 can po into but a
field of jobs. . ) '

|
1tltaught me a lot about myself énd what I could do to better myself
in order to get the job T want.

it cleared up and answe{ed a lbt ot unanswered questions 1 had. <

/
it provided me with fresh 1n71ght into the wor]d of work and helped me
to formulate a plan for reaehlng yy desired career goal. _
it gave you a better” knowleﬂge of how to go about selecting a cateer.
-I know what career fits mft- _ _ '

it helped me to narrow down my careB(Eyptions and how to develop the
one I chose. - :

-
o

it made me think in cghcrete terms about my major, choice, etc.

in some units helped ou to f1nd out about chosen carecers.
7 \ -

/

helped me decide th}ngs I wasn't sure of.
because it helped jie understand my career-better.

it helped me to géalize all the alterpatives I have open to me.

it gave guidanc7 in how to go about in deciding on a career.
gave info on where to find outlqok on careers.

now I know more about my career. I4 ;

A Lo

I gained an understanding of my occupation.
it takes an in-deptﬁ'look at careers.

helped ine decide exactly what 1 wanted

?

it made md/more aware of different alternatlves concerning my career goal.

it made me understand work. '

he
.

it helped me see more alterﬁati?eshin choos{ng a career. :



-~

it taught me to make decisions with all possible information and
alternatives without just falling in.

it helped pe decide on a career
1 f(‘yd where T can get information.

being able to use the materials in the librarvy is very important and
helpful.

Jit pives you a system in which you can organire vour thoughts

-

it helps_xou to see what alternatives you cduld take in whatever carcer
you are going into or plan a carcer.

it gave you a better understanding ¥n your carcer values.

it helped me realize some of my values and pick a career that 1'm
suitable for and interested in.

it helped me to rcalize what my values and goals are, and what type of
field 1 could excel in. .

it made me more aware of the world of work.

it helped mo to understand my values and goals and apply them'fo,deciding

on a career., -~
1 learned a- lot about myself. T ~
{ \‘ ' . - .

of the outcome. 1 now have a career goad and I learned much about myself.

it taught me a lot about myself and. about ‘the job world

it helped me take a ‘better look at myself and what T would be i&terested

?n for a career. .
[Wa

it pointed oyt where my values lie.

it gave you an idea of where the job were and" how much money is to be
made in that certain ]Ob :

-

it -pointed out a lot of my strong points. ° N .

it helped open doors to occupations we might not thlnk had existed. ,

-

’

I learned more - dbout job market

-

it helped to match careers to- personal goals--greater understanding of
relationshi; between what I think and what 1 do want. :




T Tearned a' 1ot about my carcer I didn't know.
a it helped me define my values.
4 it dcvcloped my interests.

it helped me to clar1fy my’ values and point me in the dlroctlon of some
possible ‘career paths. :

4

it introduced me 'to areas of strength that I thought never existed. 1t
gave me a few choices in pickjng a new college major.

The lectures were very useful and answered a lot of.questions.
s : ! .

I now understand a lot what I‘want to become, I now-understand what
-jobs are available. 1 never knew what a social worker. dld before
now I know, I want to become one'

. it opens'ué information'available to student.
L . Ca . . -
"1 found out what I really liked and diiliked. -

it.brought out things one would not” think of otherwise.

relped you to look for the kind OFIwork'you want.
4

it enabled me to st&te“hy'values and interest and relate them:to my
‘careet.

it helped me find all of the 1nformat10n I need to know about my
career. :

N I learned about different kinds of occupatlons from the Worker Trait
_Group book : ~

it helped-me to clarify some of my goals and decide on an occupation.

I learned a llftle more about myself.

it did help me ‘understand myself a little bit more but as far as detision
maklng and career direction, I now' realize that only I can bring this
about. :

-

.
+ * -
- ! N - €
-8

it made me see what my major actually required.

it taught you more about your interests and ideals in‘welation to a
career of the:future, the you thought you knew.

a0

- it helps a person to.open their eyes and face reality.

’

i



'gave me more information about the career I had in mind.

| e

. T can look up occupations and know how to find them better.

'_-it. o i

helped you learn more about yourself.

it clarificd my goals.
it helped you identify the carcer process amd carcers good for you.

it gave me the chance to look at many occupations that 1 didn’t really
consider before.

1 ]Oﬂ!ﬂl?(ll“OlW\ about majors and thearr related occupations.

) ' ~

it aided me in the decision.making processes that 1 had to undergo

as a freshman in college (major, courses, trivial decisions as well).
1 was forced to think about what T am ‘and what my needs are and how
I can obtain then.

it dllows you Lo exploxc different occupations within your interest and

values. W

.

-

I learned so much .about myself and career decision-making. .

it helped set me on the right track as far as a career goes. ¢

" it helped me?to.specify my goals (career) better.

ld
. v A3
it gave us info about how tO'find’ansyersﬁto our questions.
N

it xeally gave me an understandlng and dLrectlon to go w;}h my 1nterests

being narrowed down——made many dec151ons'hbout myself.
e A

P
-4t showed ‘me more than.one p0551b111ty for my career,
: !‘*v N . — ’ .
I found out thlngs about myself that, I.never knew before. 1 feel as
though I know myself better.

it shdwed me the many fields in the world of work. But more important,
it ‘Showed me how to find out more about specific fields.

N

it mgde you look at your career.

it opened my eyes on éxactly what is going to be waltlng for me when

-

. I'finish college and get out on my own. o

&

it ‘made you reall& t@ink about your career goals and
of life .

>

it assured me of~my'career goal and strengthened my knowledge about

~~

~
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it helped me decide my majog.
it helped me to decide on the vight major and to help plan thing-.

tt provided e with a better understanding of mv valuc., intereste.,
and in helping me make decisions.

it helped me clarify my goals and interests. It also reinforced my
interest t®ward my major.

it seriousty made me think about the present and the future.  The
course showed me how to pﬁgn my carcer, and how to look at myself
and my career objectively.

3

I decided on a major that suits me.
it helps you to understand how to make decisions.
I have a better understanding of my future.

it has guided me toward making deciglon% in a better aSpC(t Planning
~a future and understanding my value§

it made-one think of the step§ needed for a satisfying career
I became a better decision-maker. »
it helped me in making decisions better.

it helped -me see things as they really are including my own foollngg
And it helps you evaluate for a logical, pleasing decision.

it made me more aware of what I -wanted to do in my career field.

it helped me make up a career plan, which I have not though't of really
until I got in this class. .

-

the 1nstruments used helped me gain a more organized and detalled
.understanding of myself and the work world.

it helped me to clarify my interests- and gave:me some alternat1ve ways
of getting gainful employment.

3

it gives direction to a life. P

it helped me not only in my presen{\career but also taught me how to

go about changing it.

i;/first showed all my personal values and then related it to the field
Oof work

it gave me a positive‘sense of actigps

" it encouraged me to examine my interests abili;iés and apply these to
career"decisions. K




you get as much out of (it) as you put into it .

it had a Wealth of imnformathion and tanpht me how to ook up job
descriptions. ;

it helped me set my goals. '
\

it showed me how to make decisions and helped me narrow down and even
change my career ideas. ’

I needed to learn more about decision-making and the world of work.
o it made sources available for research. S

it helped me learn a few more things about different jobs.

the teacher is a good one .on oneg counselor.

gave me a few ideas of. which way to go. ) ,

it has shown me the~difference in the many career and it has

it did start qy;thlnklng in the right direction toward a' goal

)
1t was more sqlf acceptance towpld work. And emphasized the need to
set -goal and mainly decisions. oo

I became more'aware of differént career opportunities open to me.

)

- it exposed me to several different occlipations.

it helped me to understand why T came to college. I know it may
sound dumb, but I've really changed my mind about what I want to do.
it broke major occupatlons down into minor fields and gave detalls
of’ each.
~
it defined a career plan for me to follow :
L
\’ v
~ thought I knew’ mf career goal in advance the course provided me
with a firm .gotmi tment . 5

-

v found out more about my perspective career. L -

Tt ‘taught me to plan my’ work and make better decisions, and let
me 3ee what I had to do to better plan my career.

R . it helped me to take steps 'in a definite direction.

. it helped me understandeatnw'gqals were and how I could best
achieve them

\.‘T

it helped me in understanding which career goal was best for me.
uHelped ‘me 1n understanding job Openings too.

f. : - ;‘:,_:’,e e ' : 'é;()§’ L 7 B
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it gave me a chance to (i: down and think about my carcer and resecarch
h _

the opportunities 1 hav »

I Tearned how to make decisions an g more ovpanised manner and where

I ocan po ftor career into. TTr—

[ saw mew sides to my career.

ft gave me an opportunity to examine my values and my decisron-makaing

process.

i1t gave me information about the world of work and what careers are

avallable.

it let me investigate many career goals. .

1t made me make decisions--as much as 1 hate to do it.

I was undecided about a definite major but now 1 know wherc 1 am
going.

it made me more aware of my interests afd abilities
it gave me time to work on my job interest. } ' -

( . . . .
(

it made me aware that 1 need to plan something about my life work

right now and then get it accomplished today! . '
A}
’ . . . .. . A} -
it has heélped me to make decisions on what T will take as a career
n and it has alsoqgiyen me the view of.my future. .

. . .
it helped me set a short term goal.

it did tell me what I had to do for my majot.
( -

.it helped me understand what T can and ¢an't do for a carcer.
\

it made me make decisions.
improved knowledge about special insterest areas.

it directed me to a career by taking into consideration my abilities,
aptitudes, and past experience. . o

v

I got an easy three credits.

it taught me that a career is not neqessarily just one job.

this at least has given me an idea of my aptitudes, 1ntérests, and
qualifications. g

30

o




I found out about motre career and what thoy were about.
' - -
it shows what one has to do in order to get the job he wants
\ N
1t helped me look into the occupations b owanted to know .||ml).
it gives a broader look of the occupations you might Tike that vou (

didn't know of. . . N

STATEMENT:

The course was not helpful because. .. . - \
2, RESPONSE:
some material was to involving. . *

by the end I had come full circle in my thinking--but Lhcn that could
be helpful.

1
o

. . ~ Ey :

not enough gime and I didn't care for some portions of the workbook.
i , :

-1 was net really interested in careers.

/ , it‘insted longer than the original time allotted.
. i &

it was too rbng, repeafed things over and over; got boring. o
' h-J

.
I was the only(man in there besides the imstructor, all students were

' \ women. -
&
N <

. _ I felt it wasn't helpful when 1 got confused on the -exerci ses in the
B : wdrkbook ¢ C l ’

e : <‘ ’ .
when we did ch?ldish things in class like drawing our‘crest, rec ding
. our values and recording what we are not.

: . L
\ it did not help me to dec1de spec1f1cally what fleld of work I'd like
to gp into or spec1fica11y how to go about gettlng there.

1 had already decided on a career. |

L . )
it was only one quarter and the second half was cut from the schedule;

.. therefore, jt didn't go as far as I would have liked.

J
{

1t}kenf through too 'much bull--oney. I think.it could have gotten the

g job done with4gess and more interesting work

- [y

W it covered too ‘brqad an area.

Plal
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" we were sh’o

1 still don't know what my major is.

tt didn't pive me any specitre knowledpe of the world of work  I'm sti11
not sure where 'm opoing caveer wine.
. v /
1 think 3¢ was written for thh school level and should be taught there.
'
the book seems to be’ set up for someone who alvefdy knows what interests
he has or values. A

1
P
&

1 feel it ;hhuld be piven at u\vnungvr grade level.
. - \‘

I am a college senior and 1 am in my last semester,-So it is too late

to change my majpr. v | g » . ‘

I have not yet found my d;rcction. y

it didn't giue me an {Q;uNBI w“ut jobs l}A&kcd yefc ﬂll{HDOLu. .

it seemed it was mostly geared to pcoplc who alrcady kn& ‘rhat career .
they want. - » ) - )

I did not get a chance to clarify my carcér goais_or valueés. _;\\ ‘

much of the work s&emed rcpe&itious and so it got boring.

’ ' i
only spent tw& class sessions in‘the Career Center.
- + . .o \\ < .
we d1dn t get to use the career center very much 1n class. o %

we were not given enough timc, everthing was too hurried.
. . 5 - 5
1 il 4

it went too fast. . £ . ,
. ' . . 4 :
- ‘l ~
I was not e to make decisions but that was my problem not y -
the course. - : o )
r v, . ;o v
it didn't get too much about the important facts. )

- X 4

we didn't spend'moT7/time'iookinggin di ffereit wogk;%rﬂff—TBBS. ‘ /

(

it was designed for students out of high school. /-Was hard tq
relate to somg_situations, p [ R v

. ‘Y . b
Igdon t have no c0mment because I liked the class and it was very’
helpful. -
of time. I-think the class shoulﬂqhe-two hours. A

the homework was not clearly understood byfme until the next class when
we would look at it very quickly.
£y

.
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v

/ LY
there was way too much busy paper work--peedless! - L '
it was busy work. ’

too much h\l‘\)’ work .

it had too much busy work. . . -
» ' \\

I didn't really care about 1it, from the start.

too much busy work, not enough help.

s
e

1 was bored sometimes because 1 had already made a decision, ot career
before this class. o (.

. . - ~ .
too much filling out time consuming forms.

.

l‘hu*(}ﬂll(‘dd) decided, however, 1t 1 had [dl\(‘l\ \{hl“ course when 1 owas
a freshman 1 could have saved a lot of time.

it was unorganized--needed more éxplannti’\;

I didn't learn an)"’thing new about my carcer.
N

too much busy work, would confuse a freshman.

o

it was a lot-of busy work that could have been skipped. y
* . ‘e ! v

it was a_little to easy. : .

thg material covered was too great for. one quartu, ad was too’ hznd for a

freshman lével gourse, thus' defeating its purpoge.

v - e -
some of the areas noted on our worker'tra1t group chkpmved to be
weak, when all along they were strong areas I've succeeded. in.

I think it sheuld be taught, in early high school years instead of

college -
* g : : ! L
‘well, I'm neo close to picking a major. That was riot your goal, but it

was'mine.

5ecame ery bored with text--did not go into detail of thapters at all
1n clfss--should have more class discussion. R

.

no direct results. e E }; fr=§'
: g . : / .
~a1roady had a caree;\plan in mind %Pd’felt ‘as though 1 was pressured
to consider. something else. R
'&‘ » _.-] . - -
R ' 3 L T ’
. . _ / . :
- - ) . o . ,,1}:_- , o '
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: \
*some people failed to get involved. r
it didn't pive a way to put all /hv mntérlnl IURQthr. ¢ | o
/
I am still not set on a major. p

too much busy wdrk:-high school stuff.

the material wasn't._very, clear; 1 tended to get very confused as |1 -~
progressod. ’ .
/’I. v ) y .. TR .
.7 material was not clear. N .
the texgbook was difficult to understand. . g o . i

the materials were not very clear and the book WWP too mnepetitious.
A - ‘\ N .

hard to undrstand instructions. - ‘\\\<“.

- 2 . v ¢

Ly . . - S \ S <
the worRbook wasn't ve¥y clear. .- - Coor e -

I al ady knew’ about what 1 want to ma)or in. . c .

I feel 1 should have had it"sooner in my l;fe. _ o ‘_ 1 R .
I thought that many of the exercises were a wasté of time/ ' ,
1 dtill‘hav; no idea what I whnt to get into. = | :
“we real]y didn't learn that much ;nd we seZmed to waste an awful lot
of time with numbers.

&

-~

wds a little too genéfai.

. v u

T hate filliné but charts, burning the pages back and forth wids a;pain. &

3

T'm still sqmewhnt undecided if 1 can do 1n the fuxule what. '} really
want to do'~

not enough student teacher Interaction class discussion was null.

! " of the wazcthe workbook-was set up.
R .

stupid workbook. The qhole format was r1d1culous and I think 1t T
was a waste of my time to fill in any of it. B

M,

£




/

it avoided the topic of job secking and job skil]ls.. (resumes,
“interviews, etc¢.) : o7

I only pot two credits. . \
14 .\

I think it consisted of too much writing and some 0f7the qrestions
were not explained well. ( : \

. R B w« .

it kept repeating the same exercises and kept ashing Tor the same ,
information in each exercise. 1t didn't pive a clear view of jobs ¢
available later or salardies for the jobs.

we were somewhat rushed--only two hours a week to complete this course.
: ‘ ) ' ‘ . ,
the book instructions were not/fully understandable. .

h Y

\
only the student didn't use it.

. ' )
at times rather boring tests and group discussions that didn't help.
_ . : i ¥

.becauSE\q\éot of the occupations that were in the workboak were of

a low standard 3 fer thos¢ only wanting a low#salary or nonproféssional
occupation. For example the occupation on pages 67:69.were to vague
and not any much of the "high paid professional ocgupations.

) v
eing an older student, my needsgseemed to be different and less
concrete to the younger students. ‘%

t didn't stresswork situations, functions, and just work detail.
'3Yaled with primarily background activity. '

I'®m in the same boat as I was when I started.

I didn't understand a lot of it and I couldn't cbncenfrate.in class.
it kégged me down on that crazy workbook. T‘neQer did_the enough
tima to investigate all possible job careers. The instructions were
not clear and too strung out. I'm disgppointed. 1 still did not
choose a career. 1 put down something just to get through it.

4

fhé quarter was too short for all.thé work kn the book. -

not enough time involved--tdo much repetitive material.

no in¥ormation on military or government positions.

[d
2 cr ' ’ re
there seemed to be too much to it in a short time and the books are .
very disorganized. . . o . S B
RER : - ' | -5@
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‘ : : S
it\didn't,nelpfke make a final decision.

»

=

“we really didn't have sufficient time to complete everything .

I did not have time enough to explore all the Jdifferent aspects of
occupations 1 don't know.

“..g the instructions in the workbook were not clear sometimes and made
it hard to get everything out o‘ the. activity.®
v L]
it was done too quickly. We needed more time and a little more

Cindividual help.

the only area with which I exporﬁeﬁced trouble was with the' out of
\V/class work. This probably could be associdted with the facf.that I'm
taking 18 hbéurs. :
_ , _

-

it is more appropriate for high’school students.

L

not really sure about aptitudes. o {

at times it-made me feel I was unsuccessful becduse I couldn't
come to detisions in a matter of a day or two,. _ - ;

the text is long in some places where it ts not necessary and short
- where it should be long, and the directions were difficult to understand.

it got boring. ' _ : .
—I didn't find out anything new I didn't‘makelany‘great new decisions.
4 (it was).
it didp't say much about working eondittons jobs.

there was too much paper work filling out the same kinds of answer

questions each day.
N,

. I woutd of liked to have speakers for different job areas talk to class.
Needed time to talk to prospective employers with specific questions.

ofxthe way the workbooks were set up. I wanted more guidance through ,
the instructor. ' ’

-

it didknot,really give me a secure feeling about what I want to do.
T, L '\ .I ,
there wasn't enough time to do’it all.

too much workbook not enough research.




2

it was a littleweak in places, not enough specific information could
) .

N

be used. - -
it wasn't of collepe caliber, should have been taken an 9th erade.

it did not point me in any specific divectidpn. + ¢

it didn't really tell me anything that 1 didn't already know.
went to slow.

1t did not spend enough time on looking into carcers.

it didn't have any speakers in.

-

‘e
! it didn't renlly~h§fp me pinpoint a certain career.
4
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*

_discussion time. o

STATEMENT :
The thing 1 Liked best about the course was. ..
RESPONSL: ’

getting to know others have the same indecision 1 have.

the "jam'' sessions where we ecach discussed our values -what we wanted

Arom life. Very useful even for other purposes than carcer and colleye

dectistons.

it didn't make any real demand on us. We gould sit and discuss problems
that didn't concern any other class.

the people in my class. We were very compatible and 1 enjoyed their
company and- our teacher.

get to know myself and my futu1e better and getting to know some great /
friends.

the w T instructor handled the class and the way the material was
presépeed "The teacher and the other people in the class were Great!

it taught me how to make decisions, which.l couldn't do before.

the people and teacher. ;

the discussions and the interactions of the group.

the teacher, Ms. Stubbs. ‘She was a very good teacher.

. \

decisidn—making process, using DOT and Career encyclopedia.
meeting the ﬁeople in class.

the self image evaluatlon | liked discovering what 1 really like
and dislike. - B C __

A L3

learﬁing thiﬁggxﬁbout myself that I was not aware of.
it was basically contained in“one book.

inéclassadiscussiens,

fesearehfhg-diffepent”cereérg;

Lol Y

the perso al profile which helped me to determine certaln‘aspects
of me whi h I didn't know \ 3

. N : *
. 3 -
T 4 — . I -4 . -
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1 now can see I have many different carcers 1 can enter which would meet
my values and career g(vzn}sﬂ
s
it was only half a semester and it made me thluk more about what |
want and not what- people want from me.

meeting some new people in the class.

[N

the instructor. Ms. Stubbs .is understanding and cager to help students
explore new ideas. ' o

(1) the exercgke on what type of decision-maker you arve, and {2) the
code of arms in-class exercise. _ . . :

,//// the way in which it helped me discover new things about myseff. o
watching myself cross off possible careers through logiﬁal fhinkiﬁg. -

the specificity of the WIG text and the knowledge of the.instructor

how it reinforced my goals and the use of the workbogk.\ - . -
e . ,\ R} N . .
that it ~forced me to think about possible careers., -
s & learning of many other job areas. The Worker Trait Group book.

’ . . v~

that so many of the jobs_are interrelated that 1 never knew before.

. L
ug - ]

the new things 1 learn about .myself.

that it helped me undérstand mor¢ clearly my goal.
L.

the career center and what it had toofferyou as 1nformat10n on the
job I would llke ' .

) \' .!ffﬁat it gavé me - information into a numher of jobs. o
///-g - that now I have some new ideas..
/' [ o -
the 1n51ghts | got about myself . )
: T the Worker Trait Group book, fllmstrlps. '
looking at different related work traits in one cértain field. .
N ~ the interest, aptithde, and personality testiﬁéﬁiefe very,intereéting.
s .. " vt
-%5; -~ . talking about theﬁﬁifferent goals, go;ng to tﬁ _career cepter,'and N
Ty ~ talking out loud. : ‘ ST L
.&7"" o . , % ‘ . ! ’ : ‘ 4 -
- ‘the different personality tests° and the 1ntroduct10n to some of
the services at the career: center. ", .

. - . ‘ .
) ‘o , . “ .
- R 5 . T - wm
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A
being.able to chart out-mg plans for a future carcer.
the way it followed the decision making process step by Step.

a lot about myselt and career.

learning about the different oégup&tions. \
it's ,oyer.. o |
it.roiﬁéor;éd that I am in the right major. -
reluxing¢~althougﬁ’busy. o .
o the group discussions.
the discussio;s. )
CIS S):stem. - " N R
- _ other students. /
thg:group discussiéns;' ‘ ' . '
Frdd .
Fiths. - \
T : _ '
. discus§ing other pﬁgg}e's carger ggals apd values along with mine.
‘ no pressufei i'_' . | '
its jnsgguctionwio the CIS*and career‘plan.i
it was'fun, | o . | ’ ) .
;; C the:insgéuctor. f R ,-.. ' A_ C . )
s an T . B _ :
) _‘thggiqterviews of people in-careérs_of'bur’Interest. - (
> - LR o . L
thé%échUssion typ¢ a§m0§gher§. ?;4g: ¢ﬂ}%ﬂ o )
. it makeS'you.gtop and ‘think about yéﬁrﬁéqreeffé§will you be happy,
.+ are the activities #ng;’'situations what you would want of the job you .
w0 ke, SR . L T
L panpl_diBCussionsJivéiUeyéystqﬁ; o ST
'3’" ~"!l-the intt}qctor'q goﬁcerﬁ dnd'patiehcel : 4" _ _ L
@y L e ‘ : .
*“&‘” " “the many worksheets; “the variety of career information given.
f  'di;éﬁssions.¥ . 'TT ; | |

& ..

316' 7 | - > [ . ‘
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you could work at your own pace more or lgss. .

the different activities, puest panel, 1ab dav, small proup discussion,
self searching activities
o : .
the things we did outﬁ%ﬂe of class. . \
) .

some of the work sheets and extra assignments we were given in class,

the emphasis on values and prior happenings.
N .

—
! -

video tapes and most lectures, also pgroup discussion,

- .

having guest speakers cope and talk to us.

new information.’

actually realizing what careers are available and understanding the
- function of each. _ i - ’

learning about different fields.
Career Lab Day. _ ‘9 . S

the lab day, along with the taped interviews and the aptitude tests.
All were valuable and helpful. '

P reading material in the lab.

the way the course was set up was very he]pful,but the instructor should
have tied in the decision-making process with the work fields.

finding out more~a§ouﬁ the occupation_l was interested in. ~
the.discussions in class. ' ' : -
finding out which way you could look for a job.

the chance to interview someone iﬁ the field I was interested in.

going tq the library and looking at the DQT and finding information.

- ; N . , »
\ " \‘ Worker Trait Group book.’ . ¢

discovering what, in terms of a’ career, what is right and what is wrong

for me. « N

) - + 3+
e - e o~ » . ' ,
_¥%¢ it was an easy’three_credits, and it didn't tax my brain.
;"‘é o ' . . * . ~ - . *
g : -
. *
b
AEE . , 3 17
3 ""T}J o 7 l ) - ’

. " - . p . .
oy st et -4 R} .
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the relaxed and open atmosphere. 1 wish more classes wore structured
. t}lis way becaunse 1 believe it is much more beneficial for the student.

the casiness of i1t.

getting to work with the Worker “Trait Group Gurde, the DUOT,- ¢cte. all
the career decjsion-making materials.

. that it was individual.
using the Worker Trait Group Guide.

apersonal profile. -

o T
————

taking th¢ aptifude test and getting results.

the use of the DOT--that info is very valuable.

./ . ' .o
. \\all the new things I learned about myscel't.

the ipstructors and the clarification of my interests, values and goals.

- the fact that 1 finally learned to set down some basic and alternate ‘
. goals. .

learning hoyw to use_DOT, OOH, Keysort deck. Also, léarning about myself
and how T wotild relate to different jobs to plan my career.

the unit on how to.make a decision.

Ms. Blecharczyk's attitude, tests, and personal interest. | am
grateful for her and the opportunity I had to gain so much useful
information. . : ) ’

itsfyﬁén style and the subjects we covered.

CLow ‘ o \

"the exercises we did to see what jobs we'd enjoy--seeing how it all
came out.- _ . _ '

finding sources for information'anq learning more about myself.

»

.7 it led'me towards my goal--it made me think and .develop a greater ujder- 3
standing of myself - _ ‘ " ' : ‘.
; L ‘J S , IV
: ~that T finally decided upon three or four career choices that suited me.

| looking and researching the different types of oLcupations that interested
.4 me. | ‘

when it was finally narrowed down to a specific field, I really felt

like I was headed somewhere.

¢ . . . A .
- A S
. et . B * " .
. PREERY . . - N
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the teacher. _ . ‘~"“~\\_~__;~_-

the exercises were fun to work on and got me really involved in my
career plan.

the teacher, some of the book and the students.
the teacher and her approach and guidange she administercd.
it ho]ﬁ?d me make a change in myv major and feel good about it.

studying the different fields of occupations.

finding out about my goals and my educational alternativesg.

the teacher, because she ;¢n11y made interesting and challenging.

< 4 “
that sharing of ideas among classmates, and hear others' carecer,
]

plans. -

- -t
decision worksheet, career exploration.

it made me feel good about the career 1 have chosen. '
r exploring the different careers I was interested in.

planning a future in my declared major. \

the way the instructor taught Ghe class and the career planning.

the: teacher. She was very helpful and explained everything well.

the honest open relationship with the teacher.
' h

the breakdown of job listiﬁgs in all the different fields to go into.

Mrs. Smith. I like her teaching methods, hgn as a teacher, and a very
.good friend. N
the feedbatk from the instructors especially on the personal inventory
and personal profile.. -

the tests and comparing notes and experiences’. * -

. it encouraged my motivation. :\ ' !

x

the second half where we actually went out in the field and interviewed.

getting results from tests and finding out lots of information about
myself. : )

I found out things about myself that I did ﬁot know.

M .

PN

-




4

. !
the learning atmosphere provided by the instructors, and the disenssions
of the entire class!

motivation to pet up and po after what 1 found mv intereats were in

learning how to find the information and also the atmosphere of y
our class was very enjoyable -

the way the course was set up (i.e., the workbook).

the decision-making process.and establishing my values and abillties.
: 5 .

. 3
getting *to use all the information in the career center. J '
being able to explore and research carocers that ['m nq;,really
interested in but was just curious. ‘ \
looking through the DOT and OOH. o~ \ =
the charts. !x\

. ¢ ‘ . i N
my instructor.
the way the textbook was set up and the test that we took in class.
the film and lectures. R ‘ " 1 \ /
the instrudtor, Brenda} Jay, Malisa, etc.
the type test given. Such as GATB, Scacedqle and .aptitude. ’
learn more about where to find.complete 1nforﬂgt10n about dlfferent
careers. /
because I realized that a lot of people don't want a lot out of‘x
job and life C ) 3 .
the-pd%51b111t1es that are in front of me for q’Eireer were brought
out, with help (a lot) from this course. - : e
finally disgovering a direction for my career to take.
. ) : . * \
the group encounters.'
_ S
deci_sioﬁ-making section. . ¢
3 N \ A \\ g)
. the 1oose style with. whlch we taught it hel d me to gain moré & -
knowledge more easily . '
. : . - \-
the grosp ‘discussions. - : /
] * \




o

being in groups to diduss how we ecach had dectded on our poals .and

the filmstrips. : : p

; SN
the writing and learming of my valuesw! 1t help®ome yo better under
stand myscelf! -

all the information 1 learned about carcers aml how to plan nhead
of time for them. w oot '

I learned about where to po for carveer informat ion.
the instructoi. ‘ . |
it taught me about the different oqcupntions Aznilqblo for a career.
all of th@information available about various careers.
looking into other careers..
the discussions within the groups.
all of the activities involved.
_ !\RM. | .

showing how many carcers and how they were related to the things 1
liked best. ‘

that it helped me detine my interests.

AN

learning about different occupations and qualifications needed. v

you get to see what{all a person has to do in order to get a job.
-9 ; .

&?t gave me a greater understanding of courses in college and careers.
.- t )

the activities that pertained to aptitudes. , o t

. . ] ) 3 (" , N R )

the end, seriously the course did not inform that much. Although the

time we had to spend on looking into the occupations of interest

‘was good. . o= : .

g t . . ) BN . - f,.
I got to study a wide vgriety of fields. - -
f:; {n : . )
the general awareness of myself in relation. to suitable careers.

it helped me to isolate some career possibilities.

y
‘looking at all the careefs I could possibly go into. _
. }A W

- -

fhe fict that I.cogld geﬂﬁ;;;agﬁation on jobs I am i?terested in.‘x
- | ‘ , : , /fr N

slides.



3

" that the ’informaticl'x\ was ‘a1l a rush job 'wasn_"t? too much time to think

“that i&\zgs too general

U 4

there were discussions in groups which brought out views of individual
and that enabled me to gain some ideas and to corvect my understanding
of the course as well as helped me know what T am apd what 1 will be
with relation to gecision-making and my milien.

: : *
the self-awareness it teaches. 5;
I had the chance to look at the material on jobs.

STATEMENT : 'I'hg' thing 1 dislhiked most abont the course was. ..
-t &
.

RESPONSE:

not having enough time (class peTIOdQ) to complete the workbook -and
major and career investigations.

we didn't have enough time to complete the book.
K SO0

the directions\in the carécf/planning and decision-making book were

hard to understand and there was too much to do in the time nllotfed.

hd
3 N

_ it seemed to takeé a great deal of time with all of my other claqses

I didn't feel we 11d 1t justice. .

there was not enough time allowed to complete the book.

it repeated itself \over so mahy times.

it wasn't what I re lly expecte itbﬁoulg be good for high school

seniors and middle-adged people.
. -
that it rar over thelallotted time 1

a0 o \'
the catalog. C

1 wish we had énough time in the‘course\%o finlsh the exergises

in Fhe wvorkbbok..

about it, _ . . : £ | -1?')

A J

A ’ . 7
recogaing of ourselves apnd what we don't ‘want.

‘., .
[}

. Perhaps though a second a semester dealing

with s?ocific jobs wou be helpful

.fﬁdffilms. I thought they were very poor and not really noeded as

thQZ served as no meang of motivat1on .~ . .

‘_
Ao
¥



13 the workbook, ospecially the pictures and sometimes the copy was

difficult to und(\ntnnd 2) the filmstrips were dull, condescending

in time, and overall they were boring and tho unsophisticated for my
| taste, perhaps junior high or high school «<tudents was for whong they

! were produced.
* ' . -~ - : B B
there were tdo many boring and unnecessary assignments in the sbook;
.| and the roading was dull. : _
i N ) - S,
[ . the workbeok. The material was good, but the spaces for gnswers \
i were too small, 7 ¢ '
i
. i the book, in certain parts, some af the act ivities were extremely.
elementﬂ?y. . : ] .
fi1ling in the charts. ' ’ : : '
the research material was hard to get to since 1 live 15 miles from
‘- ) C campus and thgne wnsn't enough books for cvcryone in the class, <

'the firlms. I thought they were uprealistic. For éxamﬁ]C' in one
a White woman came home to a black husband amd an all whlte family.
This was’ shppose to be a typical family!

1

v _
the set up of the book . P
' : . 4 .
too much outside work.
4 ‘ > ,)’/

« I did not grasp enough infdrmatlon on epec1fic careers.

there was too much to cover in a sh0r§ length-of tlme. ‘Topics were, (\

discussed briefly. N . i

_ 1t repeéted 1tse1f in the book a great deal
the films They seemed veryéjuven1le. _ . o .
. i %. - «
it‘dldn7t get lnto specifics enough, it only got into generalities.

-some of the things I disliked showed some jobs that I was not even

iﬁterested in. A ; : ) - : -
- \ - - . ' . -
, sometlmes it seemed the information ‘was too general,’ ‘not. well deflned .
not enough time. SN
I don't know.. L /
. t“‘y didn't have enough timb to do, everything o | : o
i P \ , : & . -
- f
i _nobody coming jin to s eak to the’élass about dlfferent;careets. (a speaker)
N | . ‘ | ' . / 5 - oty ‘;& : . . - ;*. _ ,:.,_}‘;:
o : ) 'v iy ' .' .t <L ; )
] M R v . ' -' _ ' - o _ 3
<3 - | ‘ér- .. ‘. . r . - ) e 5 ‘ 323 '“_ X w:&’ s
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that it was not organized too well for. only bennL a | hour class--
would p10101 a two hour class.

the course was not long cnough I thiak it should be a two hour ¢ lass

all ot the busy. paper work.

R

.omt-of-class work. ) .
busy work. ’ : .
-the busy work.

its daily work that had to be kept up to dqte without fﬂ]llng into
confusion, even though other classes prevenfed this sometimes.

)
boring. Y
.a little more complicated than 1 thought.
.the extra work. ¢

N /' l‘ .
thﬁ})there was 4 great deal of paper work.

- ¢

-
all the paper work, é

3

the picky work you had to do. 1 would have rather taKen applied
psychology this’ quarter ) ' :

foo much wo£k involved and theptei}f Qere too long.
toé_much'bdky worb. ¢
if was boring and segmed.elemeﬁtafy.
tﬁe busy work.

\

the requirements for grades.

all the busy.work! , =~ I | x

the paper work.

nothing,

&(.r‘"\}r

<

b
, the homework. - .~ N
filling but'}ittle blanks. : . \f--x
the busy work. / » . .
hoﬁework.
+

% .



-

! [

froquent meetings, difficult and excessive amount of ‘Materials to
turn in.

nothing, although 1 found myself not rvndihg the book. (‘

the first few beginning assignments on values. X\
, .

7

textbook got too rigid towards end. I wasn't ready to declgre a

major--1it was.
not enough in-depth class discussion.
boring repetitions,

\

working out of the book--T considered the oof\to be elementary.
tended to be gencrq} and horing a few times. |
the two—hour block (too long to be interestin
lsome.of the éilmstrips ihat accompanyéd the bodk. -

long class period. ™

watching video tapes. o ‘ \

video tapes and long class hours. / . _ f"
it was kind of boring. ‘ | \ <

aptitudes testing. . . ‘ >

we were too rushed for .time. .' a

over 50 percent of the materigl'was repetitious.

workbook. |

the ~0n1y. thing‘I disliked was the book.

the book.

the time the cla;s wa's &8t .

the difficuity u#ﬁerstanding the instructions.

fhe;workbpok. It was too’rgbetitious; - :\__///

the témé'wastéd with charts hﬂd.diagrams.and other stﬁpid stu{f.\
that‘it did take a long time to narroﬁ down, by then the élass was over.

~

" the exam qn_Cﬁapter (Unit) 2.

-~ 5
. N ¥
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. the woxkbooks tend to be vq;y complicated sometimes.
the cou rse. |
the time we spent filling out charts that had to be decided for use.
the way the teachers taught--too simple.
it wasn't really geared for thc*whole class at the same time.
I hate f{lling out charts, turning the pages back and forth was a pain.

the class time seemed too long and T sometimes lost interest in what
was being said:

the confusion of turning pages bﬁzk and forth to Let information.
(could be overlooked)

the teacher lecturing was more of a high school lewel and it tended to
be more instruction of how to do the exercises than a synthesis of

. 4ourselves--1 believe in this type of learning process you tend fto learn
through student interaction, how everyone feels and you feel.

the way the workbook was set up--flip here, flip back, and back again.

the filmstrips .were kind of boring.
4 plowingkthrotgh needless work?
911 the paperwork! .
sometimes things went rather slowly. . : \

that there was not ehough widespread activities.
- : | . , (
- at times the lectures were boring.
) e

taking tﬁﬁx{es s in Ellior (?).

. -the fact #that /it had to center arourd the workbook. I think if we did .
L Qi a lot mores exploration on our own.

.~ the workqgok was highly insulting and also the attitude of one of the
: tehchers. She talked to us as if we were two year olds.

3

S0 much writing. - cT

the last few weeks which repoated already ‘covered material. . R

seme parts of the book’ seemed confu51ng and irrelevant.

the constant Writing in the book,

4
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' . : , -
the films. 1t seems that after the first two or three slides the rest
wore just repeating the main ideas in differvent words,

rushing through the book.
¥

filling out the workbook and all 1ts technicalities.
e were rushed through the semester.

the time of the class (morning).
some of the longer exercises that required a<lot of writing but had
little space for writing.

the feedback from the younger students was limited.
all the paperwork. The workbook got very comfusing on directions.

1 liked everything., i

by

the workbook and other repetitious exercises.

some assignments seemed repetitious and boring..

. § )
&
too much work.

) the amount of homework--but 1 realize this was necessary.

group discussions that lasted all night.
covered a lot of material I already knew that's why I stated "high school"
level for being taught. Also, the text repeated itself too much. T
got tired qf rating my values and stating them, etc.  The text, in my
opinion, was of low caliber. Also, the instructions were not always
clear. Another thing that was discouraging about the course was that

: ridiculous sasyy on page 4 about “Booker Page, Cabdriver." T can't
\/ imagine anyon¥ going to school aﬁd taking- a course like this to hear
about a cab driver. Perhaps a story of a person in a "better" college
related occupation would have been a better job. ‘

in many cases the workbook seemed unnecessary and a waste of time.

the material covered was below leével. More work traits heeded to be
expressed. '

R the workbook. . _ : J——

the noisy class. '

e

. some exercises in workbook. i




the writing. |

that for the most part it was borving, ®the book iv not very well planned
too much skipping avound.

having to go through the workbook.

A
W
Y1

the workbook. It was rather difficult to completd,

we spent more time on ourselves instead of the occupations themaelven .

the fact that all the work was required at the very last and not
spread throughout the semester evenly.

not having enough time to do much of the work as correctly as poésible.

there's not much I disliked about the course, except_ for the time of
) I

~the class,

the*decision-making process.
time it was offered.
having it at night,

the time taken away from other studies.

.‘ e
the long amount of time needed to compute the homework and complate. ‘
it got boring and repetitive.
the time 6:30 to 7:45 was particularly bad. The homework 1 just didn't
have time for. .- -
the time--it was in the evehing. ‘

) : ¥
having it.in the jvening.
the time it was giten.
it being at night. ¢t ' . -
v ' _ .
the time required for out of ‘class work in Unit IT.-
unorganied. C l' E
some exercises led me the'wrong way in my career goal. =
lack\éf&enthu51a3m from students and instructor Although it wasn't DN
his fault--it was the new program presented. _ . o
doing/CLme of the work in the booklet and lack of participation by '
fellow students. oo \ o >
.{ L . ! j“"‘l .
. .7 : s \\ /'
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we went through everything too fast. .
not enough time.
book ‘work.
it was to general and a bit low level in places.
ﬁ\ didn't let me narrow a field down to three or four cholces.
too many exercises that did not amount to anything.
G
it didn't reall

[
«

went too slow in Jthe book. ' ' o
boringf

- no speakers. . ) | \

N

get down and tcll what each certain job field was
. like. 1 ' - L

not really being able to decide onga certain career and not having f

‘enough time to completely finish the course. . .
S
- , .
£
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QUESTION:
What happened to vou as a result of being in this course?

REST'ONSL

,.
-h
g

Not much. C T 1

T did decide to go to school, if only for one year. If T had not taken
the course, 1 wouldl?nuﬁtxied to tind any old job. .

I am better able to understand and make decisions.
I learned to make better decisions.
I chose¢ a major.- , é’ & : ¥
I found my ‘career. _ “

I have stated and reached several goals. I have made several carcer
decisions that are very important in my life.

:;} +  More sure of myself .and my future. _ ‘ )

Possibly I understand myself better or finally spoke some of my deeper
feelings. K

1 . l ’ .
- It made me aware of decisions that had to b% made. Decisions that I ° 7\)' .
kept putting off.

Y

3 : : N ¥
o I know basically what I want. 1 was uncertain about what 1 could get
from college, now I realize how important edugation really is for me.
l(.‘ A
# I have a clearer understandlng of what I don' t\ya
r A
Py I decided upon a college major, although I am<:nsure what T am gé#ing to
K do with it. >

I learned ways to make decisions and I'm amazed at -the amount of career
open to me.

{ s *

‘Made me realize it's getting late and I better gethinte'a field-

-

I learned what I want in a job. I also learned I was interested in

L occupations I had never thought of before this class. .
* e
I found 4 new,career to research.

;l;; " 1 feel better about myself.
V. _ . ‘ _ . _
' I know a bit more about how I view things. . N

,,}‘“ . ‘.‘ ' ‘ .
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»

I strengthened my dislikes and Tikes and narrowed down omy choree
of a.major teowards a carcer.

1 was made aware that my decision making process wasn't very honght
out . Also, 1 received a better understanding of myself

-1 wasS able to evaluate mYS?}i;fnd see what type of careers |omipht
be interested in. v
The course made me more aware of the direction I'm going. T made
up my mind on a major vet 1'm still not sure what kind of job 1'd
fike to have when 1 graduate.

Nothing. ' e

As 1 stated before, 1 am looking into other careers related to math
and tamgent to business. '
. I became munw‘:HWIro of myself and lllonrnod many things cencerning the
world of-work that ] did not know before.

I'm ready to explore further those careers which interest me.

T just grew’a tad morc secure in my career selection. F*b course may
be a factor in my slightly altering my major.

. _ ) .
1 made the decision to pursue a career, an option 1 had avoided because
of an inability to imagine what carcers were available.

¢ > - . s
1 became more consistent toward my career.

, .

1 learned there are many possible careers to try and that 1t is not a
one-step process. . 1 found out where my main interests‘lie.

[

I became mor'e"a)va;je of the variety of occup_atio( in the world of

work today. ..
I really found out in which directidu=1 am gding. . X

i , I found éﬁme_new things about myself, but most.of the th{ngs I already °
e knew, - o ¢

. . ! . e
. ~ . -

1've bIOadéneﬂ my_knowledge.gf careers and the career world.

U It héiped a lot in planning. courses to take to get training for that job.

. I' have an idea: thgt I yould .like/ to go into a technical,figld of work
1. something J)Hag-nbt aware of.” . "o
. - 1 got more confused about my career.

. .1 know where to go and how to go about it. When I decide what area -

. I want to go in. . ., ., - 4 .

[ o . L . -

I looked up different job careers, what skills were required for that

. certain job. - . " . 7 : ' \
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- . . 1
It gave me moxre information on where 1 might be in my studics here i\
cullege. (courses) .
1t opened my eyes to many different aveas of possible carcer tdeas.
Helped me to have a little more confidence.

hat kind of a personm 1 am. 1

lceling dumb.
{ «

1 found I like being‘ﬁ?’k in school and would like to further my

education in some direction.-.
) .

I am not shy and 1 really found out
could speak up without being shy or:

I have a fuller awareness of my career goal and how to reach it now.

Probably w}il help me make beaifr decisions in the future. .
1 found out what career 1 really wu#‘ed.'
: e 3
1 deciyed on a defi?iif ma}or. _ N
* .Became frus‘rated- <)
'r 1 put 4n. more work than I wanted to but my career was reinforced.
. 3
Able to bring up Q.P.A{? wasted a lot of tlime filling out papers.
’ s Y - i
{ I learned more about my qareer."” . [
/ ' v ow / '\
I mow realize 1 have picked the right majﬁr for me. - N
Nothing, it was too late for me. : *
. ’ ,
‘Didn't have much time. i
Nothing w%}l change I had my career already; - 7 -//”j\\\\
f ] . ; . ( / \J\ .

Hurt my Q.P.A. with a freshman courseksi | S

Detij:d on a major and minor. .
I am“much more aware of whe}e I am headed with my career. I had a
basi¢c idea of what I wanted, but the course made my decision more cohcrete.

.

I had a nervous bfeakdown.

Started thipking seriously about future—-cajeer choice, college, etc.

' : =" ’
Nothing. . ' , oo

e f - : ‘ |
I gained (a greater understanding of “careers andf:orld of work and
greater understanding of decision-making process.
. - . -

I learned\more,about myseif,




Always trying to keep up. _ )
T have vonfirmed my choice of major and decided to declare my major.

1 llmughl" a lot about my varcer.

\T‘t.ook a closer look at my carcer goals, values, and interests,

v T was bored. \
7 . ‘1
) 've learned a preat deal mode :lh).v{lt the carcev 1've chosen.
v I've decided to attend a modeling school, and afterwards finsh my
college program in textiles. )
¢ 1
1 have dec¢ided on a career plan, partially because of thimsmcourse.
No much.
\ - ’ _ \‘
1 lealned more about mysol‘ 81d also 1 was able to decide ({¥n ollege !
major. v . 4 ‘
. N
1 got reinfobrced self-confidence and one college credit.
1 hugc narrowed my carcer choices.
Learned much valuublc“ﬁnformgflon about myself and my career goals
. which were nonexistent befor \yr& R »
) s ‘ )
I became more aware of myself. .
4-?&‘:" ‘ * )
P ' I am aple to look at my future with a more realistic vantage point.
/ '
I have a be awareness of my’vqiues, needs, wants, and goals. It is
an informative tlass. e ( .
I more or less confirmed my area of interest and occupation. I'm still
¢ 1 .

not positive on my future goals though.

. N g)mﬁch--l géined a little better understanding of myself and realized
_17/ ) that everyone has good points--they may be s1gn1f1cant even if we don't
coMsider them so.

N ' <. *

. Expanded my knowledge of careers. .
e
A . _
I have clearer idea of my career values and goals.
A _ : -
n o 1 understand myself somewhat better. . ‘
ETSREE . R, _ S
& I have learned‘more about myself and.my goals. T .
’ ' M Ter oy -
I was able to clarify some career goals and find ways to fulfill them
\

1 was able to!pick_asmajor area of study that I think I1'11 be successful in.



«

I have selected a major and'am more aware of what T want and how to goet it

Gained greater understanding of my aptitudes and information that will be
usetul an the tfuture. S

I Tearned what is_nvui-luhh’ in the wordd of work and. that 'm not
necessarily tied to any decisions | have to make. Therefore, 1 want
to becomer a social. worker: (but 1 might change my mindy. -

I have st some goals that 1 will accomplish, Y
[ was able to state a carcer goal. ' o~ ' '
This course helped me to find my goals and information about my career??

S J
I was able to state a career goal.

14

I gained a further understanding of my goals (or one specific _poal),
and the career options avallable to me.

Nothing. ' , o .
1 got very discouraged and exasperated at times--bdt still continued
with my work. - CN

vy

I found out what competencies and credentials were needed for my

field of wqu.-

I learned more about myself in relation to my interests.

-

I have. become more awar!r;; my desires, values.

I now have a better understanding of my carcer choice.
\

N
Wrote down goals.

Learned \fre about what I can do with my interests.
N

It made me question myself in a number of ways.

Ai

I picked a major'and_gﬁq‘xglated occupations. I also make decisions faster.

N

I more clearly identified my values, interests, and goals.
I have decided my major and have the motivation to know I can handle it.

Career plan is now established which enables me to choose courses
better in the years to follow in schooling.

R C Y o .
I did make some. final decifion about the summer--I reevaluated myself
and goals, - ‘ '

I gained a greét deal of knowledge and was finally cépablé of \ ,
putting together my interests, goals, and itudes into a

.. constructive career goal and outline. .

‘e

o v
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I picked upon a carcer goal.

1 have a better understanding of what ‘I want to-do\and | know that |1 LI

have to preparce for this goal an othey wavs than at\tending collegpe.

1 lcarnc«.‘u tittle more about myseltf 1n relation to
- . : -

.
v as
.

) T'm working towards my decided goanls in iife.

1 became more sure of myself nh’ut making decisions anat
to put oft making decisions. )

I'm not likely

‘-

1 found out where my interests are and what my abilities and gompetencies
are. _ o\

1've looked into my field of interest. I know what's offered. I know

what background 1 need. 1 now have a foundntlnh to build on. v
' 1
f,afﬁ I have a better understanding about DOT ' & uhd OOH's to help other
. people dOleC on ¢ 110019

I'm more aware of'mw'carecr goals. ; N W

N, I have a bﬁﬁhdcr outlook on my career and am looking forward to getting
out into the world and starting work.

. _ _

1 learned my carecer goals and my alterpatives in the secretarial
field.
: . D
It supplied knowledge abouf my occupational preference. It made me

- ‘ prepared for life. : ; \ ’ .

’ Changed major.
‘This course has helped me to learn how to make decisions and understand
myself better. C -
Coae C:?-
I have gained a better understanding Qf myself and the dlfferent
alternatives I have. . »
‘1 feel like 1 know what I want in the future, my -goals.
e SR R
n I looked*at my career objectlvely and changed my major to my real love,
sociology. .
_ T have a schedule that carries through school up to stérting work.
S . I have more ihsight into making decisions about my career and personal
e life. o :

reers and occupat rons.

r



-

"'\_ ' ¢
/

: . %, . . . .
1 finally got my career straightened out and gothyg in the vipht dirvection.
I now know what 1 want. Before this course 1 was guessing.

I ocan better lm\'t he understanding of job situations tnom qim-wn major .

1 know what my poals are, and 1 know how to make a pood chisiun.
’ ' i

-5y

I decided my carcer goal.

& ° P
I gained a preater undorqtunding of mysedtf and the world of carcers, .
enough to formulate a precise carcer plan. !
!

. I
I'm more aware of my fgture goal and short term goal. .

1 have a career plan to go by now and that's more than many other people

. have. . ' <

-1 was allowed.a job interview for two specific occupations duc tg the

field survey. 1 developed a greater sensc of self-confidence and have

" decided to pursue a graduate degree, most likely* an MBA.

Built some confidence, narrowed my interests, and gave me some other
career alternatives. ) \\\

1 became aware.

. I've gained more control over why T'm doing what I'm doing and how to

do it.

I found out about myself and what 1 am prepared to do. It helped me
choose a career. \ . f

, ) :
A new mgjor. ' . "ﬁ R
T became clearer on a career change--got some very specific job preferences.

Decided to go to échool, picked a major, and made some friends.

I f?:ag'some new avenues cagber"wihe to explore plus learned how to find

any ormation I do not-kn .
. . 'y ~ N " s
Gained knowledge ;>\F53Wing occupations that I was certain not to go _ !

into and found some I would like to strive for.

I now have a stronger 3utlook towards what 1 want to do and how to
go about doing it. _ . . 3\ ‘ fii

V.

-

I've pretty well narrowed down my career goal and I am headad in the

right direction

_ because it didn't help me more.

I am more familiar with a few different occqgiiijfs but got/frustrated

It reinforced my career desire a kittle more. . '<$h
. . ) . S { L}
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; 1 met some interesting people.

Not much. &
. - 4

It gave me an idea of what some careers are and what | would be 1rke
in working in a career. '
+

1 wasted Yy time. o

-

I.was beat up, my cary had a flat, my dog died, and 1 can't drink

as much. -
I hdve narrowed my’éhulces down somewhat As to m} major.
1 found out what I Qidn“t want to do. .
~ Ci'm cu;rently entolled in a business class, to see how 1 like§it S0
I may decide if *1 should change my major.
. . v

I changed éhjors and took courses velated tp my career gbﬂ].

.

Felt more definite about career goal.

1 was more aware of what I had to do prepare myself for a career
and it made me more decisive in making decisions.

I can make up my mind easier about things I'm involved in.\»

. . -. T ’
I have decided on my major and have a cleaxer idea of what™I wang
“out of my career and how to obtain it. ) ' '

I decided to look into transferring tp amother school because this
course helped me in my decisign-making and.also to find out that to teach
Special Ed was whag I reh1}¥ waiTted ?g do! ¢ .

Py I3 . ‘

. . . A\
T have decided to transfer to a school that offers the curriculum I

want.
. Not much. B N - \
I decided to stick with my major. - ~ !
- r - . s e .
! I decided to presently stay in my major. . ,)‘a

-«

®» .
I now hdve a more definite plan for my future. .
Met many ﬁew‘peo e—-Jﬁst kidding--&f made me sure of.my major.

| I decided to take course ip another major without officially changing "X“
ST my major until taking some classes. |

£ ‘ ;338 - .
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* - / [
I found the career that best suits me and interests me.

T becalme more aware of my imterests and am now snre of my major.

. . . 4
I found a number of occupations that L mipht further be interested
in and may continue .to persue or look jn}o. ..

know more about jcertain jobs. ) -

I really found out what career I'm going into.

This course has made me more aware of what I can do as compared to .
my skills. _ ‘ - . ' '
. \ ¢
I gained three credits. _ (, ) ) - L |
; _ N | 1 -
I'm more confused now than before 1 took it. )) ; :
1 am directing myself Powards a career goal. v

I have made decisions about my carfer and 1 am making steps toward jt.

I think T hé;e decided what T will do for a career. ’
. - ~N

| J . -
¥ .
I found out what I needed to know about my major and job interests.

&

I decided Wy short term goal.

it changed my mind from the cdreer 1 planned to take to a better career
which A\Pased on facts and examples. ° :

Gav¥ me an awareness that everyone wants a fulfilling job career and
it taRes work to find one. .
Not much, I have had more help Yrom outside people, The g}ﬁss stayed
on each point too long. 4
¢ - \\ . - ‘ !
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University of Pittsburgh

SCHOOL OF EDUCATION
BPlvision of Educational Studies :
Program in Educational Research Methodology

\\r“
November 1, 1979
-~
/ .
Dr. Sandy Barker / 1
Appalachia Educational
Laboratory .

P. 0. Box 1348
Charleston, WV 25325 ) _

Dear Sandy:

S
This 1s to certify that I have reviewed your assessment
package and evaluation plan for the Career Planning and
Decision Making Course. 1 believe the measures used cover
a broad range of outcomes and have sufficient validity and
sensitivity for the evaluation effort. The evaluation plan
likewise seems appropriate. Purther, I have reviewed the
Interpretations and conclusions included in the final report .
and believe they accurately reflect the data and are justified
by it. \ T
o M ‘

I enjoyed working with you on the project.

F3
Best regards,

] ‘ \ N I /"
-\

Nancy 8. Cole

AsbBociate Professor and Director
N Program in Educational Research

- o : . Methodology
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