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FOREWORD

Young people today can scarcely avoid taking risks. Merely grOwing up in our complex society
involves a variety of risks with which young people must learn to deal. Three of thq most serious
trouble areas alcohol, other drugs, and traffic safety are the principal focus of the two volumes of
Taking R isks,. developed by the Department of Education's School hlealth Program and Traffic Safety,
units.

What do young People need to know about risk taking? They need to be able to recognize when a
sitifation actually inVolves a risk. Thus; Taking Risks provides specific inforination about the misuse
of alcohpl and other drugs and potentially dangerous traffic Jaituations. They also teed tb know how to
make'decisioRs in relation to possible risks. Taking Risks gives students an Oportunity to practice
decision making without incurring actual dangers.
We cannot possibly insulate our children from all danger, of course. Many situations involving risks
may even have potentially beneficial results. Thus, learning how to cope with potential risks is an
important part of growing up and accepting responsibility. Taking Risks is designed to help our youth
become more competent and responsible adults.

Wilson Riles

Superintendent of Public Instruction
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PREFACE
The two volumes of Taking Risks represent a collaborative effort of the DOiartinent of Education's
school I lealth Program and Traffic Safety units. The collaboration of these two components wittiin
t he Department underscores the interdisciplinary nature of all school efforts aimed at personal and
social development, critical areas of the curriculum for which new practical materials and. ideas-are
always needed. It is a collaboration that has brought together many closely related concepts'kind goals
identified.in both the CaliNrnia Traffic Sakty education Task Force Repcirt (1977) and the Health
Instruction Framework for CalifOrnia,Puhlic SChools (1978), adopted by the Stale Board of Education
in 1977. And it is a collaboration that has foNsed continually on the development Of practical
knowledge and useffil skills at the classroom level.
Taking Risks involves an unusual apProach to classroom activitiespcusing on alcohol, otlier drugs,
and traffic snfety. Although numv materials in this field include techninues emphasizing affective
learning, Taking Risks differs from most materials that. are currently a:Failable in that. its primary
emphasis is on risk taking as a normal aspect of everyday living with which students must learn todeal. Thus, all the learning activities in Taking.Risks are aimed at enhancing the students' aware-
ness of when they are taking risks and how to make decisions about the risks they take. Throughout,
the teacher and the students are encouraged to share in a mutual process of insight. and disc-overy.
Taking Risks is designed to require a minimum of preparation and _training, and teachers may use
these materials in ninny different. ways. Some teachers may choose to follow the explicit, step-bY-step
instructions for each lesson and activity. Others may wish to use parts of various Taking Risks I'm i ts,
to Moditly materials for uSe at different grade levels, or.to develop entirely new activities based on the
themes and concepts they find in these pag6.
Regardless 0'f how these materials are used, Taking Risks is designed to help teachers enrich the
curriculum at many different grade levels and to help foster the development of respolisible decisions
among today's youth.

Davis.W. Campbell
Deputy Superintendent for Programs .

J. William May
Assistant Superintendent; and
Director, Office of Curriculum Services

Rex C. Fortune
. Apsociate Superintendent for

Secondary EducationTrograms

Mitchell Voydat
Assistant Director
Office of Cuurriculum Services
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ABOM TAKI1VG RISKS

The experiences of the last decade demoris ate that one of the least successfUl strategies for getting
young people to avoid drug use a d similar fo s ofhig\h-risk behavipr is telling them how dangerous

I ii drugs are or how much they willjbe hurt if t9y take tl pap-ticular risk. Young people grow up in an
environment in which the use of a ide variety of drugs and the taking of many other risks' are
accepted, condoned, and often enco aged.

Nicotine is one example of a potentially dangerous drug that is accepted or used by the majority of
vii Americans, despite warnings from the Surgeon General and the ban of cigarette advertising on
ix television. Alcohol is even more widely accepted, and yet it is a drug that can cause immeasurable

harm. Considering the easy avdilability of so many different kinds of drugs, it is not ,surprising that
surveys of drug use among American youth indicate that the majority experiment with a mariety of
drugs, particulaHy alcohol, at increasingly early ages.
One of the main premises of this book is that risk-taking behavior is normal among youth. It is a way
of testing one's limits and establishing one's place among one's peers and in society. Risk 'taking
cannot and skoyld not be prevented. Serious trouble as a result of risk-taking behavior can be
prevented, however, when individuals .take "eductied" risks based on accurate information and an
insight info how people make choicesAbout the risks they ta)e: Thii involves the ability to determine
when a particular action does or does dot involve a risk. It also requn-es an understanding of the basic

43 steps in decision making. Both-are major goals of Taking Risks.

vi
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It should be noted that while the normality of risk-taking behavior is acknowledged in Taking Risks,
taking dangerous risks is not condoned, and the materials are not designed to be used to teach
students "how to-take risks." Rather, the nitimate goal of Taking Risks is to facilitate clear, critical
thinking and decision making about whether one will takea risk or not. In each unit emphasis is also ,
placed on the fact that risks may have either positive or negative consequences. The risk of drinking
excessively, for example, clearly involves possible negativeiconsequences. Trying out for a school
athletic team, on the other hand, involves the risk that one may not make the team yet the possible
outcomes are essentially positive. ..- -

The elementary and seCondary schools are logical places for young people to acquire common sense
about alcohol, other drugs, and traffic safety, all of which are critical elements in risk taking among
youth; but the schools have had very little impact On the problem. One reason'for this is that teachers
hd4e not had the kinds of materials and curriculum aids that will help them to make the best use of
'the little time they can afford to apend on the subject. Takirig Risks is designed to help remedy that
situation. The book is designed to be-used with a minimum of preparation and training. Itconsists of

. two units, one aimed primarily'at students in Grade 7 (health, social studies, science, or psychology)
and the other aimed primarily at st nts in Grade 10 (driver education).* Each unit is designed to be .

used over a period of tWo 'weeks, a d, with few exceptions, the complete lesson plans and all the
materials needed for instruction are included herein. Many of the pages are designed to be copied for
use by students in the classroom. , \ 4

*Books 1 and 2 of Taking AIisks cover four grade/age levels (early childhood, preadolescent, adolescent, and young adult)
identified in the Health Instruction Framework for California Public Schools, adopted by the State Board ef Education in 1977.
These levels also correspond to the target populations identified by the California TrafR Safety Education Task Force in its
1977 reput. Although each (Mit is targeted at a, specific grade level, teachers may wish to 'Use activities designed for one grade
level with students at a higher or lower level. The activities may AO be modified to meet students' particular needsor skills.

j 8vii



Tins hook includes
11 TWo comfiletely str.uctured two-week units focusing On .risk taking in relation to alcohol, other

drugs, and traffic safety one for Grade 7 and one for Grade 10
LI Most of the materials that will be needed to Complete each or the units

An approach in which alcohol, other drugs, and traffic safety are viewed as part of a spectrum of
real-life risk factors with winich all students must learn to deal

lsing these materails, students will:
Acquire some basic information about alCohol, other drugs, and traffic sarety situations that directly
relate to their own lives.

Cril, Gain insight into factors that influence their choices in relation to potentially dangerons situations
involving alcohol, other drugs, and traffic safety.

rl Learn how to recognize when particular decisions may lead to dangeroiis or harmful consetinences; i.e.,
involve risks.

I Learn basic decision-making steps in relation to risk situations.
Li Be prepared to make better decisions and choices that will help them to lead safer and healthier lives.
When young people are finally confronted with decisions about whether to use alcohol'Or other drugs, or to
do anything else that could he dangerous to themselves or others, ttie choice will betheirs alone. Although
the use of this lvok cannot guarantee that they 41l make the wisest choices, it can help them learn to
°rept the responsibility_

9
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ORGANIZATION AND STRUCTURE
Taking Risks is a Series of four units designed for four different grade levels, two of w;hich are representedin this book. All four units have a common theme. Thachers and Students who use Taking Risks shoulddearly understand this theme, since it is the unifying element for the series of units and within each unit.1 he theme 14s presented on page x in a form appropriate to students in Grades 7 and 10.
Thachers should introduce the theme before they be,gin a Taking tasks unit,. Intr(tductory activities in
which the theme is incorporated tan be found on pages 2-3 for Unit 111 'and on pages 44-45 for Unit 1V.
Most of the activities in Taking Risks focus on aspects of the central theme of risk-taking in uela.tion toalcohol, other dnigs,,and traffic sztfety. The activities are arranged in a structure that. encourages studentsto explore four primary factors that influence people's choices in potentially risky or dangerous sittlations.These influencing factors are critical to an understanding of why people make t he choices t hey make. Mi.,four intlueiicing factors arthe following:

Family. Although rpany students in juniôr high arid high school may have reached a stage of rebellion
. against fainily values and customs, the family has nevertheless been a primaryfactor in shaping theirtastes, habits, and 6ehaviôr patterns,

Peers. Among students in Grades 7 and 10, peer influence is usually more iniportant than any otherinfluencing factor. .
Advertising. In most. kqudents' lives adN4i1.ising, particularly television advertisMg, has Nwerfuleffects that the students may not fully realize or acknowledge.
Laws. Students in junior high school are clos0 to the point_wher-ahey will begin learning to drive, aridstudents high sehool have.reached it. Thus, for the first time in their lives, Young people in these agegroups must be fully aware ofthe importance of laws?for their lives.

The teacher should note that the four influencing factors highlighted in these pages. iire not the onlyfactors that influence students' decisions, choiCes, and .ialues. In specific Situations other facters-noteifiphasized here may also be important. Self-concept, rel igion, and personal needs for aflection or respect,for example, may at times outweigh the influence of other flictors. Thus, white i Taking Risks emphasisis placed on the influence of family, peers, advertising, and laws in risk-taking situations, Tportimitiesshould be pvovided for discussion of other factors that mayalso affectstudents' decisions and choices.



THE THEME OF TAKING RISKS
Most people are tempted at one time or another to do something dangerous or risky. Taking a risk isthe sante as taking a chance you (or .someone else) may or may not get. hurt as a result of riska youtake. People in their teenage years act probably more inclined to take risks all kinds of riskst han people in any other age group.
Modern machines and, modOrn science have added newrisks to people's lives. For example, every yearthousands of people are killed in automobiles or on motorcycles. Every year thousands of drivers,especially voting drivers:are killed because they took the !tisk of using alcohol or another drug beforethey got behind the wheel of a car.
Drinking alcoholic bev'erages isn't a new kind of risk, of course.. Wine is mentioned frequently in the Bible'.But modern science has creatA many otHer drugs that are new. Alcohol and other drugs, in combivtionwith modern machines, have added a huge number ofpossible risks to everyday living. (Although drugscan be harmful, they can also help people when they are used as medicines.)
Some risks are not necessarily dangerous Lind can actually have "good': results. A person trying outfor a school team, for example, runs the risk of not being chosen. But if he or she makes the team, theyisk was deOnitely worth taking.
The basic goal of this unit is to help you lea* how to make better decisionsabout the risksyou take. I lowdo you make a "good". decision about taking a risk?
rl First, you need to know whether a dpcision involves a risk oritiot.
n Second, you need to know the possible consequences of taking the risk.
1.11 Third, you need to consider factors such as who will be affected by the risk, why you`want to take therisk, and what else you need to know before you make your decision.Li Fourth, you make the decision.
No one can predict the future, of course. But evenyone can live a safer and healthier life by thinkingPnore carefully about the risks he or she takes.

1
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HOW TO USE TAIGNG RISKS
z

( w - .
nking Risks does not require weeks of inservice training Or years Of experience to be used effe-ctively
in the classroom. Thking Risks awl even be modified to fit a variety of teaching styles. The main
commitment that Thking Risks requires of the teacher is agreement with the Premise that engaging
in risk-taking behavior is a matter of individual choice_ This hook is based on the belief that young
people cannot be told what choices to make or what risks not to take; they can only be helped to make
good, and healthy choices. -

.Preparation / -

Before using Taking Risks, teachers should:. .
,

n Read the entire book carefully, and familiarize fhemselves with its contents. ,
Cl Decide which parts of the two instructional units they wish tk use, which ones they may want to

Modify, and which lessons or activities recomMended for one grbide level they May wish-to try with
another grade lev0. .

n Make note of any copying, pasting, or other preparation of materials that will be necessary before
begiAnin4 each activity. The materials neeaed for each activity are described in the directions for, .the activity.-

Form0
Each two-week unit in Taking Risks consistS of the following components:
11 Recommended schedule
11 Introductory activities

ActivitieS for introducing factual information about alcohol, other drugs, and traffic sa,rty
O Core activities focusing on the4bur,influencing factors described on page. ix
0 Closure activities
O Work sheets designed to be copied and distributed to the entire clam

Materials sheets that may be copied or disPlayed through the use of a visual aid
El Questionnaires dek*ned to assess the students' acquisition of factual knowledge taught during the

unttand changes in their attitudes toward alcohol, other drugs, traffic safety, and risk takitig
Lesson Plans

, , .Each lesson in Thtking Risks begins with cific directions. In most cases these directions are based
virAthe assumption that the classroom is a acher-centered environment in which the teacher leads
and directs the students' leariiing, while at the same time encouraging open discussion and indepen-
-dent work.

, .
Most of the following components are found in each set of instructions:, ..

O Purpciset. A brief statement of the purpose of 'the lesson. .

a Objectives. These include both tegching objectives and sludent leteting objective's. Many teach; .

, ing objectives are io be pursned for the enVre upit and tine not reVe'ated jii er0 siatement of
, objectives. These include:

Making the activity stimulating and enjoyable .

increasing the students' maderstanding of the topic in any. way possible, t3ven if it is not
mentioned explicitly in the iUtructions . .

-
hivolving all the students in the activity and encouraging.participation whenever possible .

-4-Amessing: through informal disaission or'written quizzes, jile students' cOnipreh4nsion of key
,

words and concepts .

2
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Note': All st udent learn]ng object i vt,s Itre stated in general terms. Since students' abilities and theclassroom climate will varygreatly from one clasroom and one school to anot,her, the teacher isencouraged to develop his or her own specific, observable, and 'measurable bbjectives for each-lessori in accordAnce with the more general objectives in tlfe lesAn plans.

I Materials. The materials for the actiyity,..including work sheetS, materials sheets, and question:um tes, are found on the pages immediately following the directions.
1 Warni.up. A brief warm-up actiyity is included as-a way of "shifting gears" and getting students
.oriented to the.tesson. Warm-up activities should be done at a fast pace.1 Directions for Main Activity. Step-IV-step directions aro:provided for the main activity, includ-ing sugge6ted time lirni

.

Advance Plannink This is usually an informal homework assignment that prep:fres the studentsto think about the following day's lesson.
l'Wor Discussion. This is the only component without a time limit.. The teacher may introduce thequestion in any ntimber Of ways. The quest ion could be a topic for the students to think aboutduring a brief silent period, with or without a follow-up discussion.
Note that all ornponees of the day's lesson except for the main activity are optional. The teacher mayalso wish to use some activjlies and not to use others, or to depart from the recommended times and
sequences. Most lessons, therefore, could vary in lenkth from about 20 minutes to as much as 45 or 50minutes, depending mi thestudents' intorest level. Also note that when the dii-octions are written inthe form of direct qu,otations, these may be either read aloud or paraphrased, depending on tireteacher's preterence, -

Classroom Atmosphere
.,

Tking Ri?ks does not containsalemn pr4hing about 'alcohol, otHer drugs, and .traffic safety,Instead,. the activities are designed to encourage an atmosphere of inquiry and discovery. In someeases the activities may touch on areas that are sensitive for some,students. Therefore, the teachershould stress a tactful, accepting, and nonjudgmental classroom atmosphere. The activities in ThkingRisks rarely have right lir wrong answers their main objective .is to provide .students withinformation and insights that will be useful in theit lives. The teachei: should else note that alldiscussions and/or written activitiee introduced as pare of a Thking Risks unit must be, used inw
conipliance witti Section 60650 of the Education Code. This section requires parental permission forAtudent participation in tests, questionnairevor surveys dealing with the pupil's. and/or-hi or herparents' personal beliefs or practices in relatfon to sex, family life, motildity, and religion.
Related Curriculum Areas

-Unit III (Grade 7) is recommended for use in health, social studies, science, or psythology/classes.
Unit IV (Grade 10) is recommendedfor use in driver education classes. Either unit may be adaptedtorelated curriculum areas,such as English, home economics, and family life.
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SCHEDULE: UNIT HI (GRADE 7)
First' Day: Taking Risks
Second Dar Choices, Influences, and Decisions
Third Day: "Intoxication": A Game Based on Facts About Alcohol
FoUrth Day: How Much Is Too Much?
Fi ftlapay: "DYNE-O-MYTE": A Game Based on Facts About Drugs.Other Than'Alcohol
Sixth Day: The "In6 Crowd'
Seventh Day:- Who It3 Responsib1?

Eighth Day: What Are Ads Designed to Sen You?.
Ninth t-): The Lawmakers
Tenth Day: Closure

4
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TAKING RISKS

Purpose
To introduce the concept of risk taking and t
basic goal of the unit

Objectives
.Tescher*.
0 Introduce the unit in a way that will interest

the students in put-84ing the activities.
0 Through class discussion assess the students'

comprehension of the concept of risk taking
and the basic goal of the unit.

Students**
0 Through class discussion demonstrate corn-

#rehénsion of the concept of risk takjng and
the basic goal of the unit.

Materials
Copies of the unit theme page (page .x.)' and
Work Sheet 1

*This is the teacher's personal ohjective for each lesson.
**lt is understood that the teacher will quantify the student.
learninF objectives in measurable fernui that are appropri-
ate to his or her class.

2
1-4

A .A0
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Warm-up (3-5 minutes)
. .

Ask the students, "Who can give me an example of dan4erous things with which everyone in ourworld must learn to deal?" Write several examples on the chalkboard.

Directions for Main. Activity
1. (10 minutes) -
Explain that the class is startink a unit about taking risks, especially risks that involve alcohq, otherdrugs, and traffic safety. "Young people growing up today live in a world where alcohol ana otherdrugs are very common. Many people try alcohol and other drqs at one time' or another. You
probably know people who have tried alcohol pr other drugs, end you may evelt have tried thernyourself. Of course, many people never try thorn. The purpose of this unit isn't to got you to 'stopexperimenting-with risky behaviors or never to take any risks. 'But the unit is designed tO help you.,know how to decide whether or not to take a risk:
Read aloud or paraphrase the unit theme Opage x). A
class, and have the students read it aloud in a discuss'
O How do you know if Something^is risky?,
0 What are some,modern risks that didn't exist 10
O What is the main goal ofthe.unit?
0 What are the lour steps for decision making?

ternative: Mjike copies Of page -x for the entire
format. Ask questions like the Mowing:

ears ago?

2. (20minutes)
Hand out Work Shelet 1. ExMain that the work sheet offers an opportunity to think about some of therisks that will be examined in more detail later in the unit. Allow time for the students to completethe work sheet, either individually oxiin smakl groups. If necessary, take time before the students fillout the work sheet to discuss some examiiles. Encourage the students to note as many examples asthey can. Examples for each of the three categorites are:

TrafficsSafety Drugs Ocher Than
, Alcohol

. Getting hi t,by a car while riding a
bicycle

Getting sideswiped by a car whVe
opening's car door

Making a left turn and getting hit
by an approaching car
(5 minutes)

After. the discussion tell the students, "Most risks invOlving alcohol, other drugs, and kraffic safetyinvolve negative consequences. Who can think of some risks that might have positive consequences?"
If necessart pilfers feW examples such as entering a co'ntest or trying out for a team.
Advance Planning (3 minutes)

Overdosing

Taking a drug without knowing
whit it is

Contractingiung cancer from
ssmoking cigarettes

1

Alcohol

Drinking'and driving

Getting sick from toolLch
liquor

Tell the students, "TomorOW we'll discuss decisionsthat you have made. Who can think of a decisionthaehe or she made in the last two days or so?" Discuss a few exarnples, asking questions such as,"How did you make the decision?" and "How do you feel about tbe decision; that is, was it a good or baddecision?"

For Discussion .

"What kinds of people take risks?"



WORK SHEET 1 Taking Risks

Write in as many risks as you can think of for each category.



Choicesjnfluences, and
1)ecisions
'Purposes
To introduce the influencing factors on which
subsequent activities 4re based and to offrr the
students an opportunity to practice using the
decision-Making steps /outlined in the unit.
.theme

Objectives
Teacher

Through class discussion assess the students'
comprehension of the concept of choice as it
applies to risk-taking situations.

0 Through observation of the students', per-
. forrnance in classrobrn exertises:lsess the

students' comprehension of the four-step
decision-making process outlined in the unit
*wine:

StNtdents
'Ej Apply the four influencing factorA identified

in the unit to real-life situations.
CI Practice using the decision-making steps out-

. lined in the unit theme.

Materials
Copies of Materi ks Sheet 1 and W4irk Sheets 2
and 3

\Warm-up (2pi nutcg).

Ask the students, "Who had to do something today that. he er she didn't want to do? Anything at all?"
Accept three or four responses. Then rephrase the question by saying, "Who made somebody in this
class do something today: and What was it?" Accept three or four more answers. The point should
clearly einerge that all of us have to do thkpgs every day that we do not want to do and that we have
little or no choice.about.

Ditections for Main Activity
1. (5 minutes)
Ask for a volunteer to paraphrase the basic. theme of the unit ink a few words for example, "Pebple
should learn how to make decisionii about the risks they take.'.Explain that risk taking is almost
always a voluntafy action; i.e., people choose to take risks. Tpll the students, "One of the main
purposes of the unit is to provide some understanding al;out the way people make decisions when thiby
take risks. Four main infltiences have been identified." Write each orie on the chalkboard a8 you
introduce it. Give a brief explanation, as in the following example:
0 Parnily. This is the mostwimportant influence on children as they are growing up, and it continues to

be an important influence in many people's lives. Often people in.their early teens are beginning to
,Ucome independent of their families, however.

CI Peers. This is another way of describing your friends, kids your own age, kids you see in school.and
spend time with after school. Atyour age your peers tend to be the most importantinfluence in your
life.

El AllVertisi rig. Advertisements, especially the commercials you see on television, make you want tq
buy things or do things or behave in certairrways. influenced by advertising, even ifwe
try riot to be.

0 Laws. We all have to obey the law, so most of us are influenced by laws whether we like it or not. In
fact, althost anything you could name is influenced by one law or another. For young people who are
beginning to think about getting a drivers license, the traffic laws are particularly important.

Ask for any questions about the four influences. Probe with questiow like "Which one do you thini is
themost important for you?" or "Whichone influenced a particular choice that you made today?".Give, the students an opportunity to svggest other influences that may aid() be important. Make it clear,
however, that these four have been 6ingled out, since they are generally considered to be four of the
strongest influences in choices about riskAaking among youth.
2. (20 minutes)
Hand out Werk Sheet 2. Tell the students to respond to only the first two columns on the Work Sheet,
indicated by choice or no choice. Then survey .the class (or similarities and differences about which
items are usually a matter of choice. After the discussioh tell the students to mark the appropriate
boxes which represent the factors most likely to apply to themselves. If a student believes that none of
the factors listed is appropriate, then the student is to mark the box in the "Other" cohimn. Allow time
for completion of this task. Then continue the discussion by referring to the four factors.

0,



?2.1.

3. (25-40 minutes)
Tell the students, "I asked You yesterday to think about a situation in which you made a deciajon. Who
can tell me about some decisions that he or she made in the las% two days or so?" Note examples on the
challFboard. Remind the students of the four decision-making-steps outlined earlier (page x):

.11 De termine whether a decision involves a risk or not.
El D ,termine the possible consequences of taking the risk.
( I Consider factors such as who will'bo4iffecteRl by the risk, whyl,ou want to take the risk, and what

else you need to knovt, before you make your decision.
0 Decide. ,
Encourage the students to practice the decision-making steps in relation to the situations listed on
the chalkboard. If necessary, provide examples, such as the following:
A simple decision-. Bob has to decide whitt to wear to the school dance.
El Does the decision irwolve a risk? Yes/Bob might decide to wear the "wrong" thing and feel foolish 06,\

because he arrived at the dance dressed inappropriately. e

0 What are the pbssible consequences.of taking the risk? Unless he gives Ole deciOon.c.jereful thought,
Bob might wear the wrong thing and be embarrassed..

1 N.LI Who will be affected by the risk? Bob. Why does he want to take the risk? liestin'ts togo to the school
dance. What else does he need to know before making his decision? He needs to find out what the
other kids going to the dance will be wearing, or what kind of dancelt is; i.e., foirmal or informal. He
calls a friend and discovers that tfie theme of the dance is country and westerA

Li He decides to dress very informally, in hlue jeans and a plaid shirt. .
A more serious decision: Joan, a seventeen-year-old friend of Mary:s, has haa too much beer to drink
at a party on Saturday night. She tells Mary that she feels fine and that.she'll drive Mttry home, since
they came to the party together. Mary doesn't have a driver's license and doesn't know how to drive.
What shauld she do?
n Does the decision involve a possible risk? Definitely. By insisting ori driving, Joan risks halting an

accident. By going along with Joan, Mary might be physically hurt.
El What are the possible consequences of taking the risk? Joan might not have an accident, and

everything could go all right. On the other hand, Joan might lose contrôl of the car.
0 Who.will be affected by the risk? Joan, Mary, and their parents and friends, among many others.

Why does Mary want to take the risk? She needs a Ade home. What else does Mary need to know.
before making her decision? She needs to find out if someone else could drive both her and Joan
home and whether there is any alternative to Joan's driving the car.

El Mary decides not to go ifJoan insists on driving the car. Either someone else will have to drive, or
Mary will not go with Joan until she has taken a long time to "sober tip." a

The students may practice usingithe decision-making step§ in small groups and then report their
decisions to the class.

4-



Advance Planning (2 minutes)

Hand out Work Sheet 3. Tell the students that the first part of the assignment is to complete the work
sheet to the best of thelir ability before tomorrow's lesson. The work sheet will be collected, but not'

the students, "The secondpart of the assignment is to study Materials Sheet 1 and be
prepared with questions about any parts of the materials sheet that you want to ask in class."

,Foribiscussion
"What event do you think made an important change in your life? Who or what controlled orinfluenced the event?"

Notes

6
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HEE11 1 FaCts.About Alcohol

What Is Alcohol?
o Contraiy to popular belief, the alcohol used in alooholig beverages is a drug. Even though it May initially

make people feel "light,e itds a depressant (pills that are depress ts are often called "downers"), and this
means that it can slow down all ybur body functions.

. ' What Does It Do?.., ,

ig! Alcohol is absorbed into the body very quickly, but the Hver, which "burns it up," works at a muchslower
. .

N

rate than the-rate at which alcohol cAn be absorbed. One-half to 1 ounce an hour is the amount that the liver
,. can burn up. This is the e9uivalent of a Httle less than the average drink of beer (12 ounces), wine (5

ounces), or hard liquor (11/2 ounces). -
11. l, . t

iite.
. Alcohol affects different people in 'different ways. Ope Persoh at a party might drink one drink and get)...

A intoxicated (drunls), while another might drink all night and never show any signs of being intoxicated. Four
of the most important fattors that detgrmine theeffects of alcoholic beverages are'.

,

t . .'
0 Yolk- body w

,
eight ' c,:

,
1

n The amount of Alcohol you drin .
.

c-U The amount of time in which you drink it ,-

0 Your previous experientes with alcdhol 'drinking; i.e., the exteht to which you are accustomed to drinkihg. ,,,0)alcohdlic bevergges t i
. Usually a 250-pound person will be able to "had" three drinks in an hour rrich better than a 120-pOund

.persdn..Although not a gprtain means, one of,,the best ways to avoid gettiKg drunk is to drink alcoholic
beverages yeti slowly:- /

Is \
Getting Intoxicated ,... k .

s

),

"

4.

.
t

Other factors can affect .the degree to which you will becom,e intoxicated if you drink. Ytlir mood and
whether or not you are physidally tired can affecehow you will react. The mbre and the faster you drink,
however, the more likely it is that you will.becorhe intoxicat& At first you may feel "high." If you keep
drinking, you will have irouble thinking clearly, and you may ndt be able to See clearly; Walk steadily, or
perform olher basic physical funations. People who are often intaxicated may experience "blackouts,"
temporarily forgetting who and where they are, and even falling down, completely out of control.

Sobering Up
people often say that bldoktoffee and showers will help to sober up an ihtpxicated person. ThiS is
cdmpletely untrue. The only thing that can sober soineonvp is time usually several hoUrsAring which `_.1.
the alcohol will be burned up, and the alcohol content of the blood will dirpiniS11.

Blood Alcohol Content
Blood alcohol content (BAC) refers tb the amount of alcohol that has been absorbed into the bloodstream.
Generally, people who have 9ver..05 percent BAC are affected enough so,that it would be dangerous fqr,
them to drive a car, A Orson is considered intoxicated if he tor she has a BAC of .10 percent or rrip,,,
People with the same percentage of BAC may behave in entirely different ways, however. A high BAC .)

does 6Ot necessarily.mean that a person will appear to be intoxiCated. . A
.2 4.,

e
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MATERIALS SHEET I Facts About Alcoh'ol (faCtinued)

gr,

oh*

Beer, Wine, and Hard Liquot
Nornial servings of beer (12 ounces), wine (5 ounces), and hard liquor (1v; oUncezi)re nearly identical. in
theivalcohol content. Some people think that it is impossible to get drunk on beer and wine, but this is
untrue. However, most people do tend to drink beer and wine more slowly than they might drink hard liquor.
The category of hard liquor includes a wide variety of alcoholic beverages, such as whiskey, vodka, gin,
rum, and brandy. The6e beverages are much higher in their alcohol content than beeror wine. The content
is dmignated on the bottle by the "proof" number, which is twice the percentage of alcohol. A beverage that
is 90 proof; for example, consists of 45 percent alcotiol.

Alcoholic beverages are .fattening because they tain calories. However, they have no real valtie as
food.

4,

It is illegal for a person under the age of 21 to purchase alcoholic beverages in California. Nevertheless,
alcohol is frequently used among teenagers, many of whom have tried alcohol by the age of 13, even
though it is illegal for them to purchase alcoholic beverages.

Why Do People-Become Intoxicated?
One of the reasons that people become intoxicated Islhat they don't know some of.the.things you've been
reading here. M' y people think they know how to "hold their liquor," but they haVe no sense of how many
drinks in an hour '11,?,ht make them intoxicated. People drink to get high because they ehjoy that feeling a
great deal of the inking that people dof in America is on social oacasions? This can often lead to
intoxication. Many people who frequently become intoxicated, causing 'harm to themselves or others,
started out by simply enjoying social driQking without experiencing any serious problems.
What Kinds of People Become Problem Drinkers?
It is difficult to say exactly who will become a problem drinker: Some experts believe that drinking problems
are inherited. People who are particularly unhappy or frustrated in their daily lives may become problem
drinkers. PeoPle who need to take a drink in order to feel more comfortable or confident often become
problem drinkers. .1

What Kinds of Problems Can Alcohol Lead To?.
The problems reiulting from alcohol drinking are nomerdus. IndMduals'may experientivserious physical
problems if they drink a great deal over a long perkxtof time. Alcohol can affect the liver, the heartyand the
brain., A common disease of people who drink too much is cirrhosis of the liver, in which the liver gradually
deteriorates.

People who drink too much often hive serious problems at home and work. A ve high percehtgge of
violent crimes are commited by people who have beerf-drinking.

Alcohol is involved in nearly half of the deaths on the nation's highways.

I,

The costs of alcohol-related problems ---: including Job probkims, traffic accidents and fqtalities, health
care, and a wide variety of related costs are somewhere around $40 billion every year. An estimated 10
million people in the United States have serious drinking problems. , A,..t

.1 t 4
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WORK SI-liET 2 Choices
Put a check 'Mark in the appropriate
box to indicate which items you
usually do cir do not have choices about.
Chttck the box of the influencing factor
that you think is most kriportant for that
item (family, peers, advertising, laws,
other): .

1. A record I buy

2. The Clothes I wear
/ .

3. The food I eat at home

4. The food I eat at school

5. The snacks I buy

6. Where I live

7.

8.

9.

10.

11.

The classes I take in school

Lu

0

LI

LI
The teachers who teach my classes 111

When I'll be able to drive a car

Whethpr I will drink and drive

Whether I will smoke ciigarettes

12( --My favorite brand of soft drink
t

1.3. The music I like

14. Whether I play music loud in my
room at home

15. Where I go on vacations

16. The kinds of people I choose as
friends

-4$
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n
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f
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WORK SHEET What I Know About Alcohol, Other Drugs, and Traffic Safety

1 . Alcoholic beverages contain a
powerful drug

2. People should never take -

risks.'

3. The most importanl factors in .

determining whether a person
Will become intoxicated are
hqw much the persOn weighs,
how many drinks he or she has,
and the time in which he or she
consumes the drinks.

4. If you know what influences
your behavior, you might
choose to behave differently.

5. Laws arealways made in order
toyrotect all people.

6.. Bicyclists should always ride in
the direction rat tratfic moves.

7. Most people think
independently enough so that
they aren't greatly influenced
by their friends or peers.

8. A pedestrian who'atays on the
sidewalk can't get hurt.

, I
9: A person is intoxicated if his or

her blood a14.ohol bontent is .10
percent or more. .

(sw

10 32

AGREE DI AGREE UNDECIDED

H

I

I 1

ri
-,n

ID El

LI

-*

1 1

10. The passenger in a, vehicle, not
Just the driver, has a respon-
sibility for traffic safety.

. 1 1, Barbiturates and depressantS
' are the same thing.

12. People learn a lot about alcohol
a drinking from their family's s.

habits and drinking patterns.

13. There is a law against advertis-
ing products that might Ige
dangerous or unhealthy.

14. Normal servings of beer, wine,
and hard ligyor contain about
the same amount pf alcohol.

15. A persop who rides a

mrisokt.°

rcytie without wearing a
helmet is not taking e serious

16. There is no longer a penalty for
possessing marijuana in
California.,

17. Most people drink alcohol Just
6 to have a good time and don't

have serious problems as a
rOult.

182 Knowing about traffic safety
means knowing how to drive a
car.

AGREE DISAGREE UNDECIDED .

I J

El ELJ
1'1
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LI
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"INTOXICATION":
, A GAME BASED ON
FACTS ABOUT
ALCOHOL
Purpose
To introduce basic factual information about
alcohol and alcohol drinking in Li4iway that will
increase the students' interest in the game

Objectives
Teacher
0 Explain the game clearly and mediate dis-

agreements about interpretations of the
rules.

.0 Assess the extent to which the students learn
facts about alcohol by observing their par-
ticipation in the game.

Students
0 Demonstrate, through playing the game

Intoxication," a comprehension of basic facts
about alcoholic beverages and drinking.

Maierials
Copies of Materials Sheets 2 3 and 4; Work
Sheets 3 and 4; scissors; and paste (Note; Before.
t h e lessmithe teacher may wish to take time ibr

. the styclepts to prepare game 1.4 terialeby
pasting them on cardboard so that they4tay be
used again with other classes.)

A.
"t!

3 4

Warm-up (5 minutes) .

-Collect the work sheets handed out as yesterday's "AdvancePlanning" assignment. Tell the students
that they will have an opportimity to review the work sheets again at the end of the unit. Keep the
work sheets. Explain that the work sheets will be 'heed to absess two important factors that contribute
to people's behavior in relation to alcohol, othei drugs, traffic safety, and risk taking: knowledge and
attitudes. Ask the students, "Which do you think is more important in determining your.bekivior
what you know or how you feel (knowledge or attitudes)?" Explain that the answer to this question
might vary according to-the circumstances. Example of "what you know": "More than three drinks in
one hour will usually 'wake a person my size and weight intoxicated." Example of "what you feel": "I
can always hold my liquor." tv

Directions .for Main Activity
1. (10 minutefi)
Prepare to play the game "Intoxication" by handing out copies of the materials sheets and work
sheets. Note that the game may be played in either large or small groups. If the gt,une is played in
small grows, each group will need a set of "alcohol facts" cards. Tell the students that each pne will
have his or her personal game board; i.e., no two game boards will be alike. Each student cuts out the
ninel'aame board squares" and pastes six of them On the spaces marked by a "Paste square hereon
the game board, beginning with the space to the right of "Start" andmoving around the board. The
students shpuld not look at the squares before chobsing them. After pasting the squares on the board,
each student makes a personal marker out of a slip of paper with his or, her name written on it.
2. )15-10 minutes)
Read a few questions from the "Intoxication" fact cards (Materials Sheet 4)..Allow time for discussion
of these and questions related to the "Facts About Alcohol" materials sheet distributed as'yesterday's
"Advance Planning" assignment.
3. (20-30 minutes)
To play the game, either the teacher or a group leader reads one fact card zit a time. In.reci;onse to the
card, each student marks the answer that he or she thinks is correct on his or her work sheet. Then the
leacher or group leader reveals the correct answer and the number of spaces that players with correct
answers may move. (Both of these are on the back of* card.) The teacher or group leader slipuld
always say the letter.of the.fact card, and each student should record this on his or her work sheet in
order to keep an .accurate record of his or her. 1150v13/3. In softle cases players receive lucky "bonus".'
moves. In others, again through kck, players are penaliztid. The first player in the group who Moves
all the way around the board to "Ptart" wins the game. Each winner's moves shOuld correspond to die
notes on his 9r her work sheet,
4. (3.rninut)
After the gaine is over, ask the students, "What are some of the things you learned about alcohol and
drinking through this game?" ,

For Discussion
"Alcohol drinyng is one of the most serious health Problems in our nation. Wkity do you think' this is
so

1/4



2 MATERIAIS SHEVT 2 "Intoxicatio Game Board
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.MATERIALS SHEET 3 Individual GA,' rile Board Squares

Cut out these squares and shuffle them. Then, without Itoking,choose one square at a time, and paste each
square on a game board square marked."Paste square here," beginning with the one to the right of "Start" and
moving around4e board until all the "Pa Ste square here" spaces are filled.

5.

Advance
Space

Advance 2
Spaces

Answer One
questiOn

correctly or go-
hack 1 space

Answer IWQ
question

correctly 0
Pack 2, spaces

prunk OrMng
Answer 2
questions

cOrrectly or go
deck to Start

136;re Jell
A4wer 3
graistions

cOrreelly to gel
dut

Advance 3
Spaces

.Answel three
questions

correctly Or go
back 3 spaces

4

Ofood alcohol
Content over
05 percent

\ Answer I
question

correctly or go
back 5 spuros

MATERIALS SHEET 4 ;intoxication" Fact Cards

This sheet consists of "Intoxication" fact cards. Fold the blank sides tbgether, ,and paste.

Card A: -

stood alcohol content refhrs
to

The nerd& leVel of alcohol
in a person's blood

2. The percentage of alcotIbl
, in the blood after a person

has drunlvan alcoholic
beverage

3 An automobile accident in
- which the driver was

drinking too much -

,

Answer: 2

Advance 3 spaces

Cord B:
Boor does not contain
alcohol True or false?

Answer: False

Advance 1 space
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MATERIALS SHEET 4 "intoxication'. rtact Cards
This sheet consists of "Intoxication" fad cards. roid the hlank sides together, 'and Paste.

Card C:
After a great deal of drinking,
alcoholic beverages make a
person "high" by speeding up
his or her system True or
false?

Answer: False
(Alcohol is eSsentially a
depressant:11 slows down a
person's solorn )

Advance 2 spaces

Card F:
Which of the.following
contains the'greatest amount

. .of alcohol?.
1. A 5-ouhco glass of
2 - A shot of hard liquo

ounces)
3. A 12-ounce can of be4r
4 Thoy all contain about the

same amoUnt .

"s
1

Answer: 4
. ,

Advance 3 5paces

S.

Card I:
k I

Factors that contribute to
whether rf person gets _drunk
or rtpt are
1 The person's weight

, 2. -The amotmt of alcohol he
Mr She consumes within a

Agiven period of time
s,zri_he person's mood
4 Theperson I previous use

Of, and experier,Kes with,
Apicohotic beverages,

5 -All of the above .

Answer: 5
AdvanCe 2 spaces

d

Cardp-. .,.

El . l', L lol contains
ca , ... be_ a subltituto
for oodin .-- ergency ..

situations True or lalso?.

.
.. ..ys

-

'

.

.

rI

Answer: False
(The calories in alcohol
contain p nourishment )

AdvciflCê 1 space.

t.

.
. .

,

.,

\I ,I,
.

,

-

.

. .

Card 6: . '
A tall heaVy person and a
short light person will usu ally
be affected the same way by a
can of beer True or False?

, . , ,

,
11

.
g

I
,I,

I I

) .

,

Answer'FAIse .

(Usually
ntl

they will be affected
d iff ere y.)

,

Advance 2 spaces

.. .

- . .

_
.

_Card J: .

If someone says that he or
she teals capable of driving
after-several drinks, it's
usually okay forthatperson to
drkve. .,N ,, ., _

1. True. ..

2.
nds3 It depe oNt*irson's.

weight, hoW,ong or she
I

112seen drinking, and
how accustomed hoot she
ie to drinking alcoholic
bey rages .

. . 4,

.:.I.

,

.

,

.Apswer, 3 ,

.

Advance 3 spaces

1

contrnued)

Card E:
In California it is legal to drink
at the art 19 Tiuo or faVe?

4

Aliswer: False
Advance 1 space

.1r

Card H:
Alcohol helps to relax people
and therefore solves a lot
more problems than it
causes True or False?

Answer: False

Advance 1-space

er

Card K:
The best way to got a person
to sober up fast is to:
1. Get him or her to ltike a

cold shower.
2. Give him or her lots of

black coffee.
3. There is no faSt way tO

sober up; all the person
can dO is wait

Answer: 3
Advance 3 spaces



MAARIALS SHEET ,t "Intoxication" Fact Cards (continued)
This sheet &insists of "Intoxitation'2 fact cards. Fold the blank sides together, and paste.

Card L.:
If you are convicted of driving
while IntOxicated (OWl).
whiCh of the following things,
can happen?
.1. Have licenso suspended
a Have license revoked (fOr

indivkivals with a record of
previous corwictions)

3 Be sent to jail
4 Be given a stiff fine
5 Be sent to a special School

for drivers who drink
6 All of the above

Answer: 6
Advance 2 spaces

Card 0;
A person IS' usually
considered intoxicated when
his or her blood alcohol
content has roach:Hi
I .04 percent
2 Oft percent
3 10 percent I.

a

Answer: 3
Acivanbe 2 spaces

Card R:
lts imROSSiblelo get drunk on
wino. True or false?

Answer: False
Advance 1-space

4

Card M:
Oneot tho most important
things about drinkin6
alcoholic beverages is-
1. Knowing how alcohol

affects you: knowing your
lunits

a Knowing which aro the
best brands of alcoholic
beverages

3. Knowing the proper
occasions for boor or other
alcoholic beverages

4P .11

Answer: 1

AdvanCe 1 **ace

4

Card P:
' Alcohol can Cause the

following physical problems:
1. Measles
2. Cirrhosis of the liver

-3 Mononucloosis

Answer: 2
Advance 2 spaces

C rd S:
\ MoE people who try alcohol

'have done so by the ago of
13. True or false?

Vswer: True
Advance 1, space

Card N:
Drunk drivers can endanger
pedestrians by-
1 Losing control of their

vehicles
2 Making unpredictable

turns without signaling
3 Hitting thom
4 All of tho above

Answer: 4
Advance 1 splice

Card CI',
Tho following aspects of a
person's functioning can bo
affected by alcoha
1. Vision
2. Judgment
3. Emotions'
4 All of tho above

Answer: 4

Advance 1 space.

Card T:
Which One of the followinslis a
fair estimate of the number of
people effected by serious r,

alcohol-related problems in
America?
1 1 million
2 3 million
3 .10 million I.

Answer: 3
Advancp 4 spaces

k
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WORK SHEET I "Intoxication" RecorCi Sheet

p.

Move number err .
,

Fact card
,

Answer number Number of ipaces moved
..

NUm of fact cards used
to get'1it of situation
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HOW MUCH IS
TOO MUCH?

Purikose
To make the students aware that family
influences, among others, may suggest differ-
ent standards about hoW much alcohol is too
much and when

Objectives
Teacher
Li Foster an open, nonjudgmenial discussion of

students' opinions about how much is too
misch.

0 Relate today's lesson to the facts conveyed in
yesterday's lesson as much as possible.

Students
Ej Analyze "lbw much is too much' in relation

to several different situations involVing alco-
holic beverages, and describe the ways in
which families influence their opinions.

, Materials
Copies of Materials Sheet 5 and Work Sheet 5

tt

Warm-ii, (fi minutes) r 4

Ask the _students; "How many people have (,.er seen someone drunk?" (Ask !Or a show of hands.)
gt iotions in which people get

drunk as we can think of." List eu estions on the chalkboard. Then, referring to each of the
situations in tOrn, ask, "How doyou know if someone is drunk? How does that person behave?Nhat
risks do people take when they drink too much?"i

>/\

Directions foiMaln Activity
1. ( 15 minutes)
Hand (Slit 'Work Shek 5. Explain that sometimes hoW much one should drink is determined by the
situation or context in which alcoholic beverages are-consumed. Alcoholic beverage drinking in the
family can be a particularly importaM influence on people's views or what kind of drinking is
appropriate, i f any, and how much is too much. The work sheeris an exercise in thinking abotit a
variety of situations involving drinknig. Allow time for the students to fill out, the work sheet, eitlier
Mdividually or in small groups. Then, taking each item on the work 8 heel one at a time, discuss where
on the continuum the students placed each one. Tell the students, "We've been talking about one way
of defining 'how much is too much,' or excessive drinking. Who cah.describe another entirety different
way that we discussed during yesterday's lesson?" Encourage the students to give answers that refer
to the combination of individual size and weight, amount of alcohol consumed, time, and Aperience
with drinking. Emphasize that there is no precise mathematical formula for determining how much
is too much for any one person that people who decide to drink must "learn their limits."
2. (5-10 minutes)
Ask the students_ to suggest. other situations involving possible risks related to family events that
could be added to the list on the work sheet.' These rieed not iRvolve alcoholic beverage drinking.
Writs the suggestions on the chalkboard, and diseitss whereyn the continuum the students would
place each one. Examides:
rj Family situafion: Driving on a freeway in the family car
LI Behavior: Everyone except the driver playing a game that involves physical activity
O Family situatiOn: Vacationing in the mountains
O Behavior: Climbing a steep rock

Advance Planning (3 minutes)
Hand out Materials Sheet 5. Tell the students, "The apignment is to study Materials Sheet 5 and be
prepared with questions that you want to ask in CILISS about any parts of the materials sheet."

For Discussion
"We've been talking about two important inTlüences on people.'s drinking behavior: families and
information about the effects of alcoholic bevefages. Which influences do you think might be most
important to different kinds of people in different situations?"

4
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MATERIALS SHEET 5 Facts About Drtms Other Than Alcohol

What Are rugs?
A drug anphing that you can eat, drink, Inhale, or take into your body in some other manner and that will

-
alter the way your mind and body function. Some drugs are medicines and are used primarily to help
people recover from mental or physical diseases or. disorders.. Other drugs are used primarily for
nonmedical reasons. Any drug used for nonmedical reasons, without a doctor's supervision, -can be a
dangerous and risky substance. Poople's reactions to most drugs vary greatly, depending on the individ-.
ual, the drug, and the circumstances in which the drug is taken.
Oyes-the-Counter Drugs

A
A great many drugs can be purchased without a prescription. These are called "over-the-counter" drugs.
They include aspirin, cough syrups, cold tablets, mild sleeping pills, pills with caffeine (the drug found in

. coffee) to keep people awake, and similar substances. The fact that these_dp.igs.are so easy to buy does
not mean that they are entirely harmless. An overdose of aspirin can be-EerioUs, even fatal. Too much_
antihistarnine, a drug commonly found in cold tablets, can impair one's senses and judgMent; this could be'
dangerous if the user drives a car or uses machinery after taking the drug. Over-the-counter drugs carry
warnin\g labels about the hazards of using them or instatctions about recommended usage.
CigarlIttes and Alcohol 7
Two of the most commonly used drugs in the United States are also among the most-dangerous. You have
already studied about alcohol in another lesson in this unit. Alcohol, an addictive (habit-forming) drug, is
r,esponsible for more deaths, traffic accidents, and other problems than any other drug ahilable. Ciga-
rettes contain an addictive cfrug called nicotine; ;They also contain other substances that have been linked
with lung diseases and cancer. Teenagers and people in theft' twenties tend to smoke cigarettes more than
any other group in the general population.

.

Stimulants and Depressants
the brain and the spinal column in humans are called the "central nervous system." These are the parts of
the body that send out albthe messages to the other parts telling the limbs how and when to move, for
example, and -Controlling other physical functions such as vision, hearing, taster and reflexes. "Stimulants"
are&kigs that speed up the central nervous system. They may make you breathe fast, or they may make
yoellygel excited and "wired." Depressants slow down the central nervous system. They make you feel
drowsy and calm.

Amphetamines C.Speed")
Amphetamines are stimulants. Often they are soktunder prescription as diet pills. Some pepple use them,
with a doctor's prescriptidn, to keep awake In special situations such as nig6t jobs. One of,the dangers of
amphetamines is that the more a person takes them, the more he or she,btillds up a "resistance" that is,
he or she will need greater and greater amounts of the drug to get the same kiginal effect. After taking
large doses of amphetamines, people often experience great mental and phyilcal pain as Key "come
down" or "crash" from an amphelamine "high.",
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MATERIAES SHEET '5 Facts Ab tOrugs Other Yhan*Alcohol (continued)

Barbiturates ("Downers,"."Reds")
Barbiturates are depressants and have effects that ace opposite to thosA amphetamines. After taking a
barbiturate, the user becomes drowsy and calm as.theTentral nervous system slows down. Many people use
barbituiates, under a doctor's wescription, as sleeping pills. When mixed with alcohol, barbiturates have
increased effects that can lead to severe physical reactions and even death.

-f/
Tranquilizers
Tranquilizers, which many people take to cairn the effects of nervousness or anxiety, aro the biggett-selling
drugymade in this country. They cannot be purchased without a prescription.

HallucinAens 1-
4.

Hallucinogens are known primarily for their ability to alter the user's perceptions. LSD. PCP and (often)
marijuana are hallucinogens. So are peyote, psHocybin. and rhescaline. The effects of hallucinogens vary
greatly from one individual to another. These drugs can produce either a "high" or a deep depression,
depending on the frame of mind of the user.

Cocaine
Cocaine is a very expensive drug that is usually taken in the form of a white powder and sniffed. It produces a
"tigh" similar to that of an amphetamine. Continued "snorting" of cocaine can seriously irritate and damage
the nose add upper mouth.

Narcotics
-

The narcotic that has received the %most attention in the United States is heroin, a steang addictive drug.
Because heroin addicts experienceAevere physical pain if fficry.are unable to obtain regular quantities of the
drug,,many addicts become "slaves to the habit." Narcotics,have long been assodated with crime. Since they
are illicit drugs, those who sell them are crirhinals by definition, and those WhO buy them ffequently engage in
crime in order to "support" their habits. Other narcotics include morphine and opium. These, too, are
addictive substances.

6treet Drugs
Almost any drug that a person buys "on the street" is a dangerous Substance. Without carefuIlat4ratOr y
analysis, it is tropossible to know what a "street drug" contains.

Drugs an the Law
The sale a dpossession of drugs are governed by laws. Some ot the most important laws pertaining to ttie
drugs, menTIoned here are:
O It is illegal to use prescription drugs for nonmedical reasons.
LI It is illegal to sell or possess narcotics. '
O Possession of j..ounce or less of marijuana is punishable by'a maximum fine of $100;`howevbr,posiession

of 1 ounce or ss is nov'v considered a misdemeanor, not a felony'(Major crime),,,in California.

(
t



MATERIALS SHEET 5 Facts About Drugs Other i AlcohOl (continued),

r

Drugs and Dilying
Almost any drug can impair a driver's physieal and mentaffunctioning to spe extent arklilipuld therefore be
used carefully by any person kniDie plans to drive after,taktag it. Marijuana and alcohol :end to b'e the drugs
used most frequently by youngloetple, and both of these drug5 can radically alter driver's perceptions:
judgment, and ability to react.

Drug Addiction
There are many diffeeent kinds of dr addiction. Many drugs are physiologically habit-forming that is,
using Ahem creates a craving .in the Liter's bo for more. These drugs include alcohol, heroin and other
narcotids, tobacco, and caffeine.

Other drugs may be psychotogically habit-forming that is, the user gets used to 06 feelings created by the
drug and begins to feel that he or she needs the drug.

Addiction may often be both_physiological and psychological.
a

r-

!,
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WORK SHEET 5 How Much Is I'm Much?

Each of the FAMILY SITUATIONS below represents two extremes in a given situation, ranging from
appropriate to inappropriate. For each FAMILY SITUATFON place the letter that identifies each*DRINKING
BEHAVIOR listed below where you think it belongs on theline.

FAMILY SITUATIONS Appropriat (acceptable)

Thanksgiving dinner

Seder (Jewish cereinony with wine)

Family at a restaurant.

Family at holy communion (cerpmony with wine)

Family weddirig
0.

Family on a picnic befocedrivirig home

Family driving in car

Family walking on sidewal4
,

DRINKING BEHAVIORS

,

InappYopilate (inacceptable)
-
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,
A. Ten-year:old drinks a glasS of wine. *

B. Fivelear-Old drinks a shot of whiskey. .. .

Five-year-pld drinks a glass of wine.
.. D. Fourteen:year-old drinks a cari of beer.
., E; Twelve,,year-old takes just one sip of wine.

F. Five-year-old teic6s just one sip of wine.
G. Thirty-fiVe-year-old drink§ fduicans of beer-,

. . H. Tnirtjk-five=year-old drinks five shots"of whiskey within one hour.
. ,

. - .. .

1,
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A GAME BASED ON
FACTS ABOUT DRUGS
OTHER
ALCOHOL
Purpose
To 'kntroduce basic factual information about
dtkigsbther than alcohol ina way that will increase
the students interest in the activity

Objectives
Teacker
El Assess, through observation,, the extent to

which the students learn and remember the
factual information conveyed in the game. -

Sturdent4
Deinonarate, through playing the ganimie
"DYNE',O-MYTE;," a command of basic faMr.
about driligs other than alcohol.

,

Materials
Copies of Iraerials Sheets 5 and 6 and Work
Sheet 6

lJ

22

1

s-

Warm-up (5-7 minut(.$)

Ask the studonis, "Who can define the word 'drug'?" Foster discussion of this question until theAtudents have narrowed the definition down to reasonable accuracy. (See the following definition.) "Adrug is any substance that can bLq ngested or taken into the body by eating, drinking, inhaling, orother means and that produceel noticeable changes in the individual's physical, psychological, oremotional functioning." Either write the following list on the boatd, or read it aloud, asking whethereach item in turn contains a drug or not. In the following list, those items that are drvgs or that.contain drugs are indicated by an asterisk. Note: There is room for dis,eussion about some.
A.-Chocolate bars
B. Chewing gum

* C. Heroin
* D. Marijuana
* E. Alcoholic beverages
* F. Tea (caffeine)
* (1 Coffee (caffeine)

H. Tobacco (cigarettes nicotine)
* I. Aspirin

J. Ice cream'
* K. Amphetamines

L Cough syrup
Ask for volunteers to add others to the list.

Directions for Main Activity
1. (6-10 minutes)
Read a few que*ons from the "DYNE-O-MYTE" fact cards (Materials Sheet 6). Allow time fordiscussion of thegnind questions related to the "Facts About Drilaga Other Than Alcohol" materialssheet distributed as yesterday's "Advance Planning" assignment. Emphasize that alcohol is a drug,thaLit.4is often distinguished from "other drugs" because of ita licit-nature and widespread use.

' 2. (kit) minutes) .Divide the class into four teams, and intrOduce the game "DYNO-0-MYTE." Note: The game can alsolie played in small groups, in which case each group will need h set of Cards froM Materials Sheet 6.The objective is to reach the "0'4'at the center of the:DYNE-0-MYTE" diagram first. Draw thediagram on the chalkboard als follows:

-

DYNE-0-MYTE

- 56
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z"-as
Each team begins at one ofthe outermost letters of the diagram. Each tirne a mernher of that team
responds correctly to one of the questions or statements on the "Drug Facts- cards, the team crosses
out one letter, &AM "moves" farther in toward the center of the diagram. The first team to reach the
center wins. Since a team can win a game in a relatively short time, the teams may wish to play
several games in Order to see which team wins a "match." Note: While there is room for discussion
about many of the answers to the "Drug Facts" cards, the recommended answeraare those that are
most consistent with the information presented on Materials Sheet 5, "Facts About Drugs Other
Than Alcohol."
3. (5-7 minutes)
After the game is finished, ask the students to think about the sitqarities and differences between
the_ftsts they have learned alloutialcoholic be6rages and the facts they have learned about otlier
drugs. Brainstorm these similarities and differences for a few minutes, write the brainstormed items
on thq board, and discuss them.

Advance Planning () niinates)
Tell the studeitt.s that tomorrow the class will be discussing the influence of peers on risk-taking
behavior. The assignmeht iPs to respopd to Work Sheet 6, which contains a description of a peer-
oriented sithation. Only those who volunteer will be called on to discuss their answers in class. Hand
out, Work sheet. 6.

, ,

For Discussion
"What is the connection between facts about alcohol and other drugs and the basicgoal of the unit?"
(See page x.)

Notes

4

or"



MATERIALS SHEET 6 !DYNE-0-MYTE" FACT cARDS
This sheet consists of "Dyne-O-Myte- fact cards. Fold the blank sides together, and paste.

Card A:
Which of tho following is pot a
drug Of does not contain
drugs?
1 Aspirin
2 Salt
3 Whiskey
4 Bum
5 Maiijuana

4(

4".

AnsW4i:z 2
,

Card D:
A stimulant is a drug that
I Gives people the gigglgS..4
2 Speeds up the central'

norvous System
3 Gives pooPlopio 4.

munchies
4 Usually leavos people

fooling worso.after ils
()Nets wear oil

*.

Answers: 3 ancy

Card G:
Which of the following. when
takon with alcohol. can c.ause
much more serious effects
than either One taken alone?
1 Ampholaininos
2 Barbiturates
3 Tranquilizers

Answer: 2

24

59

44.

Card
Which of the following body
functions can ho affectOd hy a
drug?
I Perceptions
2 Emotions
3 Balance
4 Judgment

Spoodot ioaciion
6 All

AnsWer: 6

qprd E:
Tao specific offoclikOl almost
aoy drug are Impossihlo lo
Mannino becauso they will
vary from ono individual to
flOOlhOr lfue of 41150.)

NA.

Answer: itue
-N

Card C:
A dorarstint Is a drug that
1 Slows down tho control

nervous sysIom
2 Makes pooplo sad

Makes people feel droaniy
and high

4 I felps people calm down

Answer: 1

Card F:
In Calilornia it is nut a climo to
possess one ounce of
marijuana rue or false?

Aniwer: False.
(It is a misdemeanor

punishable by
a $100 fine.)

3

a
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MATERIALS SHEET 6 "DyNE-0-MYTE" F T CARDS (continued)
This sheet consists of "Dyne1-0-Myt fact cards. Fold the blank sides together, and paste.

Card H:
Barbdttrate is a synonym

(Or
I Stimulant
2 Depipssant
3 Ti anquiliz

Card K:
COCaine can cause serious
damage to the
1. Brain
2 Arms
3 Eyes
4 Nostrils
5 Central neiyous system

Answer: 4

i
Card N:
Which of the following drugs
.are addictive; i e., habit-
forming?

1 Alcohol
2, Heroin
3 COCairia
4. Marijuana
5 Nicotine (tobacco)
6. Caffeine (coffee)

Answers: 1, 2 5, 6

Card I:
The most commonly sold
proscription drugs rue
1 Amphetaminos
2 Barbitui otos
3 Tranquilizors
4 Aspirins

Answer: 3

Card L:
The biggest danger ol buying
a drug on the stroor is that:
1. It might not gel you high.
2. The person who sold It lo

yOu might have "burned"
you because thore's
nothing in it.

3 You haw) rio way of
knowing what's in it

4 It might not ha as strong
as you wore told

Answer: 3

Card J:
Since amphetamines, barbi-
turdtes, argtranquilizers aro
proscription drugs. anyone
who takes them is within the
law 1 me or false

A
(No

thes

Card M:
it is against 1111:1 law to grow

p, marijuana plants In a window
box. Truo or (also?

swer: False
edical use of

drugs is illegal.)

S.

AnsWer: True

62



11-7-0 D MATERIALS SHEET 6 "DYNE-0-MYTE" FACT CARDS (continued)
-this sheet consists of "Dyne-O-Myte" fact cards. Fold the blank side's together, and paste_

1

Card 0:
"Ps hologioal dependence"nrts

A psychologistVd you to.lake a drug
2 You get 30 used to the

drug that you don't want to
go without it

3 You depond on the drug to
fool good

Answers: 2
or 2 and 3.

z

Card Ft
,The.drug abuser is anyone
who:
1. Uses a drug

.2 Uses a drug too much
.3 Uses A drug in such a way

that it causes harm to
himself or herself and tp
others

Answers: 2 and 3

se

Card U:
Which of the following are
usually Classified as haft'.
cinbgens?

1 Marijuana
2. LSD .

PCP
4, Peyote
5 Cocaine
13. Alcohol
7. Mescaline

P4ilocybin

Answers: 1, 2, 6r,
- 4, 7, 8

card P:
For the most part, adults drink
alcoholic beverages, and
teenagers uso othor kinds of
drugs (marijuana. Nis. otc )
I rue or false?

Answer: False r
(Alcohol is the
drug of choice

among teenagers
arid youth.)

Card S:
Which drug is linked with
more deaths and other losses
each year than any of the
others?
I. Heroin
2 Nicotine
3. Alcohol
4 Marijuana

1 Answer: a

,

Card 0:
smoking marijuana usuany
leads to heroin addiction
Truoi false?

.0#

Answer: False

,9P

Card T:
Which of the following are
narcotics?
1. Heroin
2 Opium
3 Morphine
4 Marijuana

'Answers: 1 , 2, 3



WORK SHEET 6 My Peer Group

Write a brief answer to each of the following questions. Only those who volunteerwill 6e asked to share th-eir responses with the class.

1. 1 think that some of th4 positive, worthwhiFe things that My friends and I dostogether are L

z

2. Once, a friend of mine Wanted to get me into troütflekwith him or her by

e

(

3. I decided to

,t*

4

e"
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THE "TN" CROWD

Purpose ,

To ericourrigeNtl* 1Vents t.ô l'ocus on both the
positive and negative effers of peer groups

Objectives
Teachbr

-46

El Maintain a clossroodf atmosphere in which
students with diverse x.iewpoints mid peel-
group values. will be triple to discuss these,
viewpoints and yatues wilhOtit being criti--
cized or judged.

Students
Compar. d contrast thedrioking and drug-
taking habits and risk behnifidnp difeerent
peer group-s in different settings.
Identify positive and negative effects that
peer groups can have. t

Materials
Copies of Work Sheets 7 and 8

4

WarM-up (.5 minutes) .

,Explain that onething peer groups strongly influence, particularly among teenagers, is appearance.
Ask the students to think aliOut themselves for about a minnte and to notice things about thety
uppearance that, in their opinion, might have been ,influenced by peers. After everyone has. had
sufficient time to consi&r this, -allow time for discussion.

Directions for.iiain Activity
1. (5-10minutes)
Ask Volunteers te read aloud theirfrespbnses to yesterday's 'Advance Planning" assignment. Ifno one
i13 willing to read the second part, collect the papers, and read aloud a few of their responses without
identifying the-author. Ask the students, "Which do you -think peer groups among people your age
i nfiuence more: positive or negative behavior?" Discuss.
2. (2.0.minutes)
Hand out Work Skeet 7. Before giviug the students tnne ty fill out the work sheet,. make 8ure that
everybody understands the categories that.ate desoribed in it. Offer a few exampThs suCh as the
following:

Group Substaisces Actinitics Riwks Pkces.
Snobs: Mikshakes SUrfink Motorcycles ConCerts
"Heads" Marijuana LOW riding Drag.races ,Parks
Note: The students may not be able to think of an it CM for each categbry; flhlingin caoh category isiess
important than honestly stating one'verceptions Of the values and behaviors of various ikee groups.
Allow iirtieforicompletioh of the first part of the w6rk sheet, sharing, apd discussion. Encourage the
students to think tlIput peer groups that are Tieged primEwily in positive activities, -not just in
negative-actiVities..

.73. (5-7 minutes)
A'sk the students to complete,the two incomplete sentences on Work Sheet 7. AlleiV time for writing,
sharing, and discussion.

Advance Planning (2'tninutes)

"

S.

Hand out Work Sheet 8: Explain that, tomorTow's lesson w,ill focus oric a variety of traffic Safety
situations in which the use .of alcohol or dther drugs, or other fornis of risk7-t8king behavior, might
haye an important effect,. The assignment is' to think ()lat least on.' sittialionAolving risk-taking
behavior foe each of the traffic safety categeties described on the work s'h4t: ,

- s'' Foir Thseussion-
,

;
.. .t.

".Many.atf thorites on adolescence.have written that because.young people in America have té stay in
school fiir So friany years (usually 12 year's at least, but often as Many as 20), teenagers are set off in a
group by themselves, isolated from the rest of sOciety..These experts believe that teen,agers would be
much better off if they went to work atearlier ages and shared much more of the world with adults.
They also believe-that the mai 4 ffy)t, of school on teenagers is to keep them separate from the'teal

mwerlil and it qfjiitisa, Whtit is Ve',:, inion?" .4*. ,

S

,

d

4
S.

11
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WORK SHEET 7 Groups That I Know Of'
Fo.rieach- =the categories in the chart bolovr-write in as rnany.appropriate descriptions of'a particular peer group as you can think of; do this
for different groups you know about.

Group (Nickname, if any) Risks They Take

S3stances They Use/Eat/Drink-
-

Activities

-A_

Places Where They Meet

1. The reOly neat kids in this school

2. The kids who think they're great, or want to be,

69 adlir

715



WORK SHEET 8 Traffic Safety Risks

Listed below are five main categories of traffic safety awardhess: For each one write in one or more risk-taking behaviors that might beassociated with the category.

1 . Pedestrian safety

2. Passenger afety

3. Bicycle safety

5. Driver safety
A;

A

v

vv--

safety
v 7-4

v

4) ,A

V

"Le
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WHO IS
RESPONSIBLE?
Purpose
To make explicit some of the dangerous or risky
behaviors associated with alcohol, other drugs,
and traffic safety, as identified by the California
Traffic Safety Education Task Force

Objectives
Teacher
[ 'I Assess, either orally or in writing, the stu-

dents' knowledge of the five major areas of
traffic safety identified by the California
Traffic Safety Education Task Force.

0 Encourage the students to realize that while
they may soon be drivers themselves, they
may also be responsible for taking risks as
pedestrians or passengers, or that they may
create risks for drivers as well.

Students
O Distinguish between irresponsible or risk-

/ taking behavior on the part of drivers of ve-
hicles on the one hand, and pedestrians or
passengers on the other.

Materia
Copies of Work Sheet 9

11.

Warm-up (5 minutes)
Tell the students, "For the past, several days, we've been looking at a variety of subjects: alcohol, other
drugs, traffic safety, the falnily, peer groups. How are all of these connected?" Allow time for discussion.
However, if none of the students points out the connection between these topics and the theme of the unit,
make this clear by reiterating the theme and describing the four influencing factors.

Directions for Main Activity
1. (5-7 minutos)
Ask for students to read their responses to yesterday's "Advance Planning" assignment. Discuss.

2. (15-20 minutes) (
Hand out Work Sheet 9. Explain that while the work sheet includes the same five traffic safety categories
as Work Sheet 8, its aim is different. The purpose of the work sheet is to clarify the point that frequently in
traffic safety situations either the driver of a vehicle or a pedestrian or passenger may be responsible for
taking a risk. Give a few exaniples such as the following:

..Safely Category

P(41estrian safety

Pedestrian safety

_Passenger safety

Situation

Car hits child in
middle of block.

Principal
responsibility

Child darts out into
traffic.

Not
responsible

Driver of car unable to
stOp in time; could not
have avoided accident.

DruniL driver veers onto Driver knows he or she Pedestrian unable to avoid
sidewalk, hits pedestrian, was taking a risk by being hit_

driving while intoxicated.

Drunk driverrruns off Driver said, "That's
freeway and Strikes okay, I can hold my
barrier, liquor," and seemed

sober after eight drinks.
Paasenger safety Same as above. Passenger knew driver

was intoxicated but
decided not to do
anythim about it.

Additional situatiot%, identified by the California Traffic Safety Education Task Force as "critical
behaviors," may be suggested if the students have difficulty thinking of situatiohs of their own.

Exainples:
Pedestrian Safety: Playing in ttui vicinity of street mi! not observing trhiric at crosswalk; crossing
against red traffic signal or DON"11 WALK signal "

O Passenger Safety: Not using safety belts; exiting and 'entering a vehicle imptoperly; sitting in an
improper position while riding in a vehicle

O Bicycle Spfety: Driving against traffic; running through stomigns or signals at intersections;
driving at night with no lights.

O Motorcycle Safety:Not wearing a helmet; not knowing the mechanicaroperations of the machine; not
remembering that because of itssize, tt4 motorcycle is difficult for automobile drivers to see

0 Driver Safety: Running into a parked vehicle) failing to stop for a pedestrian in a crosswalk; turning
without signaling *4

Allow time for completion of the Work sheets and diktission.
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to
Advance Planning (2 minute&

Tell the studentsat tomorrow's lesson will focus on a third factor thart influeAs risk taking: advertis-
ing. The E6.9' ignment is to bring in from magazines or newspapers as many ads as possible about a product
involving some kind of risk.

For Discussion
"What kind of person do you thMk has the safest life of anyone? Does the person live in a special plaCe?
I-lave a particular kind ofjob? Or is there sometinng about the person's charatter and behavior that makes
his or her life safer than the lives of other people? Would you want to be that kind of person?"

Notes

Mew

4.

4).
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WORK SHEET 9 Who Is Responsible?
For each of the following traffic safety categories, think of as many situations_as you can in which, by using
alcohol or drugs, or not exercising good judgment, someone becomes responsible f6r a dangerOus situation.
Using a phrase for each, describe the ltuation and.the roles of those involved.

Peciestrian
safety

2. Passenger
siafety

3. Bicycle
safety

4. Moto rcyc e
safety

S. Driver
sftfety

.14

Sitintion
Principal

responsibility Not responsible
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WHAT ARE ADS
DESIGNED TO
SELL YOU?

Purpose
'To provide insights intd techniques that adver-
tisers u`se to get people to biiry products that may
be harmful t.o their heal tit- and safety

Objecti:ires
Teacher

Encourage the students to take a critical look
at advertising techniques.

Students
11 Identify Jeehniques that advertisers use to

get people to buy things that can lead to sel f-
destructive, unsafe, or unhealthy behavior.

Materials.
Work Sheet 10, old magazines, scissors, and
wiste

Wartit-up (5 minutes)

Ask the students, "flow ninny people in this room have something that they're either wearing or
carrying that an advertisement could have infl need them to buy?" After several items of clothing

ifie ask the students to whom the items belong: "Do youand/or other personal items have been
think advertising had anything to do with your ruying that product instead of another? Why or why
not'?" Discuss.

1 rections for Main Activity
) minutes)

Ask the students to get out the advertisements they have brought to class in response to yesterday's
"Advance Planning" msignment..Ask for volunteers todisplay theadvertisements they ha ve brought
to class and to explain what kind of risk is related to the product hi the advertisement. Allow time for
sharing and (I is(ussion
2. (20-30 minutes)44

n4 out Work Sheet 10, old magazines, scissors, and paste. Try to have a wide variety of general and
special interest magazires. Explain that the work sheet is to be used to help structure an analysis of
how advertisers use positive associations to sell products that may lead to negative consequences.
Give a few examples like the followiilg: .

Product
-Cigarettes

Whiskey

"Good" thit4,4the
aduertiser wants

you to think
:Cowboy riding the
range maseulinity
and vigor
Rich people drinking
mansion

Real-life
situations

Ail kinds of people, mostly
neitriereowboyor
riding the range

in ,Skid row drunk;
ordjnary middle-class

'Motile at party
-

Explain that the advertiseintmt should be pa'sted or clipped to the work sheet,' Allow abouten
minutes for combletion of the Work sheet. Provide additional work sheets to students who wish tio
worivon more than one advertisement. After everyone in the class has completed at least one work

-sheet, allow time for display of the work sheets, sharing, anddiscussion.

R isk s or dangers

.0espiratory diseases
and lung cancer.

Hangover; automobile
accidents; cirrhosis
olthe liver

Advance Planning (2 minutes)
Tell the students that tomorrow's lessoA will include a discussion of the fourth influencing factor
identified at the beginning of the unit: laws."There's no way that any of us can escape the influence of
lawp. Some Ii0ople think there are too many laws, and some say there ought to be more laws. In fact,
'There ought avbe a laWis a clichp that people usq when they're dissatisfied with something andvant
to see it changed. The assignment idto write a brief statement coin Mg the nhraThere ought to
be a law. ...' About what?"



-

FOr Discussion
"Ten years ago,after a report froth the U.S. Surgeon.General abOut has:between smoking an*d lung
cancer, cigarette advertising was abolished from televison. In the.ntxt year or so, cigarette smoling
declined significantly throughout the country. But in the last several yenrs, while cigarette smokirig
has contiuued on a fairly steady level in most age t-oups, it has risen among people in tlie-ir teens and
[Went Us. Why do you think this is so?"

Notes...
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WORK SHEET 10 %hat Are Alts Designed to 'Sell You?

Epher Paste the advertisement you have chosen in the space below, or paste this sheet onto the page containing the advertisement Then
Write your comments in the appropriate space's.

.

Products
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.
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THE LAWMAKERS

Purpose
To encourage the student S to understand that
laws are the resyilt Of different interest groups
in the society lotthying for what thei- think is
right

:I Objectives
Teacher
! Refrain from taking sides in discussing the

e&clA that special interest groups luive on
lawmaking.

Students
Fl Identify ways in which different people and

groups at. different social and economic levels
influence how laws are made.

Materials
Copies of Work Sheet. 1

Th
11.

Warm-up (5-7 minutes)
Ask the students, "How are laws made?" Encot4e them to brainstorm ideas. Note ideas on the
chalkboard. The discussion need not lead to a sophisticated analysis of how legislation is written and
plussed, hut the point shmild be made that Ole following groups of people are usually myolved in
lawnut k Mg- preSsure groups and lolthyists, legislators. and execut lye officers who frequent ly have
veto pmver over the ot ht.!: t wo groups

Directions for MItin Activity
(5-7 m i nutes

Remind the students of yesterday's "Advance Planning" assignment: and encourage them to share
different versions of Mere ought to he a law...." During the discussion ask such questions as the

l low i "Does anyone know if there is such a law?" -What groups do you t hink you would need to
get On your side in order to have such a law passed?"
2. (20-30 minutes)
Hand out Work Sheet 11. The work sheet may be completed in either large or small groups. Explain

'that the woKk sheet contains desariptions of three situations in which several individuals or pressure
groups have a strong interest in having a law passed or in keeping it from beik passed. The stu
task is to represent t he position of an individual or group and to argue as persuasively as possib
t he individual's or group's position. Note: "Real-life" pressure tactics may be used when appropriate.
A l low t i me for preparat ion of arguments and for presentation And discussion ()reach situltion

3. (5-7 minutes)
Discuss: "Keeping the preceding activity in mind, think about who makes most of the laws in our
society. Who tenefits most from the laws? Wtom are the laws designed to protect?"

For Discussion 4,
J.

"As you get older, especially as you move through the early teenage years, what privileges does the
law entitle you to that you couldn't have when you were younger? What responsibilities must yoti
assume?"

I.

Now.

. 4861.

J.
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V .

-DNA Daily' tit*
A publication designed to keep you abreast of daily risks

Situation 1:
There is no traffic light at an intersection in a small
city. and the snood limit on the main cross street is
35 miles an hour Most cars usually exceed the
speed limit by at least five miles an hour. Recently
a six-year-old boy was hit by a car at the intersec-
tion. The community is angry and wants something
done to change the situation The following indi-
viduals and groups have gotten involved as a result
of the accident

A. A mother of several children She wants a
traffic light with a button that pedestrians can push
lo turn the light red and thereby slop traffic.
B. The richest man in town I ie owns a depart-
ment store very close to the controversial intersec-
tion He wants no change because he's afraid !hal
if the traffic in town moves too slow. poople will not
'want lo shop in his store and will shop instead at a
now suburban shopping center near a freeway. He
thinks that at most there should be a crossing guard
al the intersection during school hours,
C. A prominent doctor He wants a slower speed
limit

D. A civic organization that has been opposed to
any new laws being pa sod in the city on the
principle that the c wady has too many laws..,
Notes:

4

Situation 2:
A group of teenagers has been hanging around a
small grocery ee, waiting tO ask older people to
go into the storairid buy them beer. Recently one
of theftt got drunk and, on a claw, rode his bicycle
into the middle of the street, csiusing a minor
automobile accident. The following indivi uals

't and groups have gotten
it A. The owner of theqtore w nts th teen-

agers as far away from the stoie as possible. He
would like to see a la* making a minor's requctial-
in§ an adult to busi. beer for him or her punishain
by a year in jail.

B. The tocal neightAhood association The
association would like to see the store completely
out of the neighborhood, and the members are

taking this opportunity tb regUest tho city council to
rezone Um block on which the slelos located.
C. The parents of the boy who got drunk They
want lo see more effective alcohol education in the
schools.
D. A very rich old woman who hates teenagers
and who lives in the neighborhood where the store
isflocated. She wants a law passed that would
force loitering teenag:rs to be placed in a compul-
sory work camp

Notes:

Situation 3:
In a major automobile accident, Iwo entire families
were killed. No one involved was wearing seat
belts, ançi police reports indicate that no one
would ha e died if seat k)elts had Coen used. 1 he
followin jidividuals and groups have gotten in-
volved

A. A iOnal association promoting the use of

tine t
Jhe group wants the state Legisla-sea

w making the failure to use seat'
belts puni titible by a year in prison.
B. A civil liberti roup This group maintains
that taking the ri not using a seat belt is and
should be a matter f individual choice.
C. A candidatel governor He would like to
use the issue Wilyampaign against the incum-
bent. At presie s a state senator.
D. A manufacturer of air bags He believes that
seat belts Were a bad idea i rom the beginning and
that a law should be passed requiring air bags to ,
be installed immediately in all cars, new and old,
with the cost being bor,ne by the state budget
surplus. z 4
Notes:

-



CLOSURE
Purpose
To reflect on the preced'imAessons and evaluate

k the extent to which t students have learned
and understood the unit's major concepts and
objectives

Objectives
Teac he t-

kAssess the strengths and weaknesses othis or
ber teaching of the unit through the students'
responses to today's activities.

11 Leave the students' with unanswered ques-
tions that might foster further learning at
another time.

Students
Drionstrate, both 'orally and in writing,
comprehension of the unit goal, the decision-
maki ng process pres&lted in the unit., and the
cognitive and Et fiedive concepts covered in
the unit.

Materials
Copies of Materials Sheet 7 and Work Sheet 3

88.

Directions for Mam Activity
1. (20 minutes) r

r Hand out copies of Work Sheet 3. Instruct the students to fill out the questionnaire in silence and wait
'-for further instructions. Alter all the students have completed the questionnaire, nistrurt the

students to exchange quest ionnaires (optionah and-to correct them during the following discussion.
Determine t he class consensus on each of the questionnaire items. lhscuss,the students' reasons for
each response. Note that some of the responses depend on knowledge of factual information, while
others depend on a grasp of the affective goals for the unit. Following are the "correct." answers in
terms of the unit content and goals:

1. Agree 2. Disagree 3. Agree 4. Agree 5. Disagree 6. Agree 7. Disagree
H. Disagree 9. Agree 10 ree I. Agree 12. Agree 13. Disagree 14. Agree
15. Disagree 16. Disagre 7. Agree M. Disagree

2.- (5-7 minutes)
Return the students' original copies ofs, ork Sheet 3, and ask ale class to tally t,tie number of items
that were answered correctly the secolnd time but incorrectly the first time. Keep a record of the
results for future planning and evaluation.

(25-30 minutes)
nand out copies of Materials Sheet. 7. Explain that. the materials sheet lerves as a summary of the
major concepts and learning objectives of the unit.; that. is, it containsItescriptions of a k a ri ety of

tuations in which the students will need to apply what they Itave learned about alcohol, othe'r drugs,
traffic safety, and decision makinf, in relation to risk situations. Ask for students to read the
situations on the materials sheet, aloud, and assess the students' comprehension of these situations
through discussion. Explain that the class Will be divided into small groups eor the next 15-20
minutes _to answer the following questions in relation to one of the situations (the studimts may
choose which one). If necessary, Write the questions on the chalkboard:
11 What factdrs would influence the decision in this situation?
1:1 To what extent would t.he four factors identified during the unit be imporeant?
1 1 If you were the person who had to make the decision, how would you apply the decision-making

process outlined in the unit theme page (page x) to thb situation? Be prepared to describe to the
class each step in the derision-making process.

Allow time for completion of t.he task, sharibg, and discussion.

64'

4

411, 8 9'

,

39



MATERIALS'SHEET 7 Six Decisions About Risks
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Situation 1: . /) rtJohn Jor es owedp great deal of money to depament stores, credit card
compar, es, and even some friends. He just had no talent for managing
money. His wife said that she would get a job to repay their debts if he
would promise to take a course in money management at the local
community college Instead, John thought..of an "instant" cure for their
.problems: He had heard of a man who had an unbeatable "system" for-
winning huge amounts of mdney playing the slot machines in Nevada. It
would be so simple, he thought. All he would have to do would be to take
the family's savings from the bank, and in a week or so he would earn
back enough to rerkay all their debts. Should John gamble his savings?

Situation 2:
Seventeen-year-old Billy Martin had borrowec4;s lather's car for
Saturday night date. It was the first tirne he'd been given this privileg ,

but his father trusted him and knew that he had to begin learning to take
responsibility. Billy and his date were driving along the.mainstreet of their
town on their .way tO a m.ovie whekone of Billy's friends pulled up
alongside them in a souped-up sports bar. "Hey," the friend said, "how
about racihg me down this street for five blocks? First one who stops tor a
light is chicken." Should Billy race?

Situation 3:
Donna went to the corner MI6 on her lunch break from mirk. 8he chose
a tyna sandwich and arXerahge a fairlkhealthy meai, 'She thought. But
stfe wanted something to drink, too. As she took a sugarless soft drink
from the soft drink case, she read the label and noticed that it contained a /
warning. The wsärning said that the drink contained saccharin, a chemical
that is known to cause cancer in laboratory animals.Should Donna buy
the sott drink?
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-MATEMALS SHEET 7 Six Decisions About Risks xcontintied)

9 )

Situation 4: :44

Phil and Dan were on a hiking trip in the mountarns'As they stood at the
top of a' huge canyon, they tried to decide which trail to take. A forest
ranger passed by, and they asked him about the trail down -into the
canyon. "That can be a very dangerous trail," the ranger said. "At 'Mints
it's steep arid slippery because of loose gravel Also, there are plenty of
rattlesnakes down there in the canyon. I3Lit if you're careful and yo now
how to handle yourselves around. snakes, you shouldn't hay ny
trouble? The trip will be worAti it there's a beautiful river at the.bott
and a seri'es. ot waterfalls," Should .Phil and Dan go to the bottom of the
canyon? 6- 4

Situation 5:
Nancy Snizl Alice were both in seventh grade, and one Saturday they
decided to go together to a shopping mall that htilloweiktly opened. They
waited for half anliour in the rain for the bus that would take the4; to the
mall. While they waited, they became wetter and colder by the minute. to
their surprise, a car stopped at the bus stop, and the driver, a nice looking
man, leaned over and offered them a lift. Alice started to get into the car,
but Nancy remembered that her mother had warned her never to hitch:
hite. "I'm not sine we should do this'," Nancy said. "Aw, c'mon,- said
Alice, as she jumped into the car. What should Nancy do?

Situation 6:
It was Dan's first big party with pis friends at school, and hie was haviog a
great time. His friend Joe came over to him with a big grin ori his face.
"Hey, Joe said, "ifiyou want to get high, a bunch MI5 are going outside
behind the house. Willie brought a six-pack of beer) Want to come?"
Dan'S)aprents strongly disapproved of alcohol drinkIng and,never had
alcohol in theshouse. Nevertheless. Dan was curious to know what beer
tasted like. What should Dan do?

93- 41
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scHEDuLE: uNrr w (GRADE 10)
First Day: Taking Msks
Second Day.: Choices, Influences, and Decisions
Third Day: "Alcoh'ol Facts Basebalr
Fourth Day: Growing arid Changing
Fifth Day: "Drug Facts Maze"'
Sixth Day: Thinking About Alternatives
Seventh Day: What Do You Really Need?
Eighth Day: Knowing the Law
Ninth Day: Will You Obey the Law?
Tepth Day: . Closure
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TAkiNd RISKS
Purpose
To inj,roduce the concept, cif risk taking and tl.he
basic goal of the unit

Objectives
Teacher*
ril Introduce the unit in a way that will interest

the students inpursuiiig th -tivities.
n Through class discussion ssess e students'

comprehension of the 'co cept of sk taking
and the basic goal of the i nit. '_

'Students**
Through class discussion.'demonstrate coin-
prelfension of the concept of risk taking -and
the basic goal of the unit.

Copies of the unit theme page (page x) andV*
Sheet 1 (pag6 3)

*Tfiis is theleacher's personal objective, for each lesson.
**It is understoodAhat the teacher wI1 quantify the student
learbing objectives in measurable terms that are appropri-
ate to his or her class.

96,

Wavn-up I5 minutes)
Ask the students, "Who can give -me an example of dangerous things with which everyone in ourworld must learn to dealr Write several examples on the chalkboard.

Directions for Main Activity
.1. (10 mimites)
Explain that the class is starting a unit about taking risks, especially risks that involve alcohol, otherdrugs, and traffic safety. "Young people growing up today live in a world whore alcohol and other
drugs are very common. Many people try alcohol and other drugs at one time oftnother.:You probably
know people who have tried alcohol or other drugs, and you may have tried them yourself. Of course,many people never try them. The purpose of this unit isn't to get you to stop experimenting with riskybehaviors or never to take any risks. But ,.the unit is designed to help you know how to decide whetheror not to take a risk."

Read 'aloud or paraphrase the unit theme (page x). Alternative: Make copies of the theme for theentire class, and bave the students read it aloud in a discussioti format., Ask questions like thefollowing:
C.1 How de yeu know if something is risky?
n What. are some modern risks that. didn't exist 100 years ago?
11 What. is the main goal of the unit?
(1 What arAhe four steps for decision making'?
2. (20 minutes)
flaud out Work Shet.),. Explain that the work slieet offers an opportunity to think about some of therisks that will be examined in more detail-later in the unit. Allow time for the students to completethe work sheet;either individually or in smallzroups. If necessary, take time before thestudents fillout the work sheet tO discuss some examples. Encourage the students to note as many examples asthey cark Examples for each of the three categories are:

Traffic Safety Drugs Other Than .

Alcohol
Getting hit by a car while riding a Overdosing
, bicycle
Getting sideswiped by a car while Taking a drug without knowing

opening a car coor what it is
Making wleft turn and getting hit Contracting lung cancer from
"Thy an approaching car smoking cigarette§

During the discussion note the, students' responses on the chalkboard.
3., (5 minutes)
After the discussion tell the stiidents, 'Most risks involving alcohol, other drugs, and traffic safetyha-IN-negative consequences. Who can Chink of some risks that might have positive cpnsequences?" Ifnecessary, offer a few examrfles such asentering a contest 6r trying out for, a team.

Alcohol

Dripking and driving

Getting sick from too much
Ii4uor

pi ,$`
Altr &



Advance Planning
4

Tell the students, "Tomorrow we'll discuss decisions that you have miide. Who can think of a decision
that he or she made in the last two days or so?" Discuss a few examples, asking questions such as "How
did you make the decision?" and low do you feel now about the decision; that is, was it a good or bad
decisicin?"

For Discussion
"What kinds of risks are usually typical of specific age groups?"



CHOICES,
.INFLUENCES, AND
DECISIONS
Purposes
To introduce the influencing factors ort which
subsequent activities are basEkl and to offer the
students an opportunity to practice using the
decision-making process outlined in the unit
theme

Objectives
Teacher

Through class discussion assess the students'
comprehension of the concept of choice as it
applies to risk-Caking situations.

O Through observation of the students' per-
formance in classroom exercises, assess the
students' _comprehension of the four-step

- decision-making process outlined in the unit
theme.

Students
Li Apply the four influeneing factors identified

in the unit to real-life situations.
Practice'using the decision-making steps out-
lined in the unit theme.

Maierials
Copies of Materials Sheet 1 (pages 7-8 ) and
Work Sheets 2 (page 9) and 12

4

Warm- up (2 m inutes

Ask the,students, "Who hdd to do-something today that he or she didn't want to do? Apything at all?"
Accept three or four remonses. Then rephrase the question by saying, "Who madeAmebody in this
class do something today, and what was it?" Accept three or four more responses. The point. should
clearly emerge that all of us haw to do things every day that we don't want to do and that we have
little or no choice about.

Directions for Main Activity
1.. (5 minutes)
Ask for a volunteer to paraphrase the basic theme of the unit (page x)in a few words ,-- for example,
"People should learn how to make decisions about the risks they take." Explain that risk taking is
almost always a voluntary ifction; i.e., people choose to take risks. Tell the studens;"One of the mainrurposes of the unit is to provide some understanding about the way people makddecisions when they
take risks. Four main influences have been identiqd." Write each one on .the chalkbot(rd as youintroduce it with a brief explanation; as in the following example:
0 Pamily. This is the most important influence on children as tliLey are growing up, and it continues to

.be an important influence in many people's live's. Often people in their early teens are beginning to
become independent of their families, however.

111 Peei-s. This is another way of describing your friends, kids your own age,ck ids you see in school and
spendlime with after school. At your age your peers tend to be the most important influe*e M yourlife.

Li Advertising. Advertikments, especially the commercials you see on television, make you want to
buy thifigs or do things or behave in Artain ways.'We're all influenced by Advertising, even if wetry not to be.. "to

0 Laws. We all have to obey the law, so most of us are influenced by laws whether we like it orinot. In
fact, almost anything you could name is influenced by one law or another. For young people'vOlo are
just beginning to drive an automobile, the traffic laws are particularly important.

Ask for any questions about the four influences. Probe with questions like "Which one do you,think is
the most important for you?" or "Which one influenced a particular-c6ice that you made today?",Give
the students an opportunity to suggest other influences that may also be important. Make it clettr,
however, that these four have been singled out because they are generally considered to be four of the
strongest influences in choices about risk taking among youth.
2. (20 minutes)
Hand out Work Sheet 2. Tell the students to respond to only the eirst two columns on the work sheet,
indicated by "Choice" or "No choice." Then survey the class for similarities and differences about
which items are usually a matter of -choice. After the discussion tell the students to mirk the
appropriate boxes which represent the factors most likely to apply te themselves. If a student believes
that hone of the factors liSted is appropriate, then the student is to mark the box inThe "Other" column.
Allow time for completion of this task. Then continue the digcussion by referring to the four factors. -
3. (26-40 minutes)
Tell the students, "I asked you yesterday to thirik about a situation in which you made a decision. Who
can tell me about some decisionh that he or she made in the last tWo days or so?" Note examples on the
chalkbdard. Remind the students of the four decision-making steps outlined earlier (page ix):



I Determine whether a decision involves a risk or riot,
O Determine the possible consequences of taking the risk.
O Consider ffictors such as who win be affeeted by the risk, why you want to take the riskand what

else you need to know before you make your decision.
(.)

Encourage the students to practice the decision-making steps in relation to the situations listedAn
the chalkboard. If necessary, provide examples such as the following:
A simple decision: Bob has to decide what to wear to the school,dance.
O Does the decision irwolve a risk? Yes. Bob might decide to wear the "wrong" thing and feel foolish

becitusate arrived at the dance dressed ivapPropriately.
Whht are tge possible consequences of taking the risk? Unress he gives thedecision careful thought,
tiob might wear the wrong thing and be embarrassed.

( 1 W will be afPcted by the risk? Bob. Why does he want to take the risk? He wants to go to the school.
ce. W hat else does he need to know'before making his decision? He needs to find out what the

t er kids going to the dance will be wearing, or what kind of dance it is; i.e., formal or informal. He
calls a friend and discovers that the theme of the dance is countiy and western music.

Fl He decides tq dress very informally, in blue jeans and a plaid shirt.
A more serious decision: Joan, a 17-year-o)d friend of Mary's, has had too muth beer to drink at a
Patty on Saturday night. She tells Mary that she feels line and that she'll drive Mary home, since they
came to the party together. Mary doesn't have a driver's license and doesn't.know how to drive. What
should she do?
U Does the decision involve a possible risk? Definitely. By insisting on driving, Joan riskshaving an

accident. By going along with Joan, Mary might be physically hurt.
O What are the possible consequences of taking the risk? Joan might not have an accident, and

everything could go all right. On the other hand, Joan might lose control of the car.
[1 Who will ie affected by the risk? Joan, Mary, and their parents and friends, among many others.

Why does Mary want to take the risk? She needs a ride home. What else does Mary need to know
before making her decision? She needs to find Out if someone else could drive both her and Joan
home arid whether there is any alternative to Joan's driving the car.

O Mary decides not to go ifJoan insists on driving the car. Either someone else will have to drive, or
Mary .will not go with Joan until she has taken a long time to "sober up."

The students may practice using the decision-making steps In sins)] groups and then rbport their
decisions to the class.

Advance Planning (2 minutes)

filitnd out Work Sheet 12. Tell the students that the prst part of the assignment is to complete the
mirk sheet to the best of their ability before tomorrow's lesson. The work sheet will be,collected, but
not graded. Tell the students, "T4e secondpart of the assignment is to study Materials Sheet* and be-
prepared with questions that you want to ask in class about Any parts of the work sheet." The
Materials sheet can be found on pages 7-8.

For Discussion
"Who do you think has been the most influential person in your life next to your parents?"
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WORK SHEET 12 What I Know About Alcohol, Other Drugs, and 'Rat& Safety

3

1. Alcoholic beverages' do not
contain a drug.

2. A police otfiCer may use any
one of the following tests to
determine a driver's blbod
alcohol content: a blood test, a
breath test, or a urine test:

3. Fopr factors in-determining
whether a person will become
intoxicoted are the person's
weight, the number of drinks he
or she has, the time in which he
or she consumes the drinks,
and his or her previous
experience with drinking.

4. It is legal for passengers to
drink ki a car as long as the
driver of the vehicle doesn't
drink.

5. If you knoW what influences
your behavior, you might

, -choose to behave differently.

6. Mosepeople think .

independently enough So that
they aren't greatly influenced
by their friends or peers.

7. If you carry unopened alcoholic
beverages in a car, they must
be locked in the trunk.,

8. A person is Intoxicated if his or
her blood alcohol content is .10
percent or more..

9 You can lose your driver's
ense for life if, while driving

.uriJij e Influence of alcohol,
you cause I5odily injury to others
on two separate occasions with-
in three years.

AGREE

[ 1

ri

>

, DISAGREE

1

UNDECIDED

17
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WORK SHEET 12 What I Know About Alcohol, Other Drugs, and Waffle Safety
,(continued)

10. PeOPle learn a lot about
drinking alcoholic beverages
from their lamily's habits and
drinking patterns.

11 If a driver refuses to take a test
for blood alcohol content,when
stopped 6y a pglice offiter, his
or her driver's license will be-
suspended for-six months.

12. If you are convicted of driving
while intoxicated two times
within five years, the automatic
sentenCe is at least 48 hours
but not more than ohe year in

, jail and a fine of at leasf $250
but not more than $1,000.

13 There Is no longer a penalty for
possessing marijuana in
California.

14. Most people drink alcohol just to 4

have a good time aPd don't have
serious problems as a result.

15. knowing_about traffic safey means
knowing how to drive a car.

16. A pedestnan Ikho sta\fs on the
sidewalk can't get hurt.

17. Normal servings of beer, wine,
and hard liquor Contain about
the same amount of alcohol.

18, People should never
take risks. -k

19. There is a lavi against
adygrtising products that might
be dangerouspr unhealthy..

20. Barbiturates and depressants
aye the same thing.

1. 9

AGREE

1 1

LI

'DISAGREE UNDECIDED

L

Fl

111
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1

rl
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"ALCOHOL FACTS
BASEBALL"
Purpose
To introduce basic factual Mformation about
alcohol and drinking in a way that will increase
the students' interest in the activity

Objectives
Teacher
n Through obse1-vation tff student participation

in the game, assess the .extent to which the
students learn facts abOut alcohol.

Students .

El Demonstrate, through playing the game
"Alcohol Facts Baseball," a command of basic
facts about alcoholic beverages and drinking.

Materials
Copies of Materials Sheet 8 (Note: The teacher
may wish to take time before the lesson to
prepare the game cards by pasting them on
cardboard so that they may be used again with
other classes.)

t 10s

Warm-up (3-5 ininutts)
After reminding the students of yesteraay's "Advance Planning" assignment, read a few questionsfrom the "Alcohol Facts Baseriall" question cards (Materials Sheet 8). Allow time for discussion. Alsoallow time for the students to ask their own questions about Materials Sheet 1.

Directionsfot Main Activity
1. (5 minutes) . .

Explain the 'rules of "Alcohol' Facts Baseball." The-game is sinn.lar to baseball in that the objective istb score rMis by "hitting" a single; a double, cyr Eariple (bitt no home yuns). Scores are obtained k)y
. correctly answering the questions on the cards. Divide the clteos into two.teams. As in baseball, afterthree players are out, play rotates to the other team. Each player has ofily one try at. bat.

2. (25735 minutes)
Play "Alcohol Facts Baseba ," keeping score on the chalkboard. You may wish to draw a baseball
diamond on t he board in order to keep track of which players are on which Bases. After all the cards
have been used, shuffle them and use them again. If the students are enthusiastyic enough, ask themto think of more questions with which to make additional cards.

For Discussion
"What factors do you think- will determine whether or not .you.will, drink? Whether or not you willhave (or do have) adrinking problem? Whether or not yod will drink and drive?"

,
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MATERIALS SHEET 8 "Alcohol Facts Baseball's Question Cards
This sheet consists of "Alcohol Facts Baseball" cards. Fold the' blank sides together, and paste..

Triple:
People ma-I-drinking
problems often start
out by

Answer.Enloying alcohol -
withow. any,oroblom drinking
responsibly

Single:
Alcohol holps people rola.x
and thoroloro iiOlvos a lot
more problems than it
causes True or falso7

AnsWer: False

Double:
Name at least Iwo factorti that
Will affect whether or not 4
poison will got drunk on a
certain amount of alcohol

Answers: At least weight and
amount Of OlcOhel. also lim0
and previous experience

Single:
The legal drinking ago in
Colifornia is

1 19
2 21
;3

Answer 2

Single:
A (all, heavy person and a
short. light person will usually

, be affected tho same way by
.1htbp'cans of boor Irutfer

f als

r

- Answer: IftiMe
ii

Double:
The best way to gol-a person
to sober up fast is f .

Answer: Wait

ct

Double:
Which of the following
contains tho greatest amount
of alcohol?
I A 5 dunce glass of wino
2 A shot of whiskey
3 A 12-ounco can of hoof

Answer: All throe are about
the Fismo

Single:
Whether a person gots drunk
Or net depends mainly on'
1 His or hor weight
2. Tho amount of alcohol ha

or sho consumes
3. Tho time in which the

alcohol is consumed
4. His or hor proviOus

experiences with alcohol
drinking

5. All of the-nbOvo_

Answer: 5

Single:
Which Of the following is the
best way of sobering a person
Up?
1. Black coffee
2 Cold showets
3 Waiting until the effectsweal off

AnSwer: 3
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D 6 MATERIAL§' SHEET 8 "Alcohc6aCts Baseball" Question
This sheet consists of "Alcohol Facts Basebalr cards. Fold the blank sides together, andipaste.

Single:
Ontiof the most Important
things about learning how to
drink la
.1 Knowrng how alcohol --

affects you. knoyong your
limits

2 Knowing which are the
best brands of alcoholic
beverages

3 Knowing the proper
Occasions for beer or other
alcoholic beverages

kiswer

Triple:
Name three serious problems
that can be the result of
drinking elcoholic beverages.

Possib441 answers: Traffic
acgtdents. lob problems.
phyl1cal problems. economic
conseterences

11/4

Single:
MOst teenagers have had
their first drink by the acto Of ti
13. True Ot.false?

, 4

Answer: True

52
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Ni
,e

Double:
A person is usually
considered intoxicated when
his or her blood alcohol
content has reached
I. .04 percent
2 .08 percent
3. 10 percent.

Answer: 3

40

Single:
nib ono over gels drunk on
'wino. True or !also?

Answer: False

Dbuble:
Which one of the following Ise
fair estimate of the number of
people affer by alcOhol-
related pro ns In America?
1. 1. million
2. 3 million
3. 10 million

Answer: 3

contiyued)

Mple:
Cirrhosis is a disoaso of the

pouble:
Which of thW following can be
the result of too much
drinking?
1 Cirrhosis
2. Measles
3. I:N[0one
4. Brain damage
3 Intoxication

1

Answers: 1. 4, end 5

5.

tW



MATERIALS SREET 8 "Alcohol Factg Baieball" Question Cards (continued)
This sheet consists of "Alcdhol Facts Baseball" cards. Fold the blank sides together, and paste.

Single:
A person can drink so much
alcohol that he or she will Ian
dowp True or !disc?

Answer: fruo

Single:.
Alcohol can affect which of
the following.
I Emotions
2. Physical lunctioninq
3 Judgment
4 Perceptions
5 All of tho above

Answer: 5

Double:
Alcohol is related to:..
I. 80 rercent of the traffic

deaths In the U.S
2. 50 perCent of the traffic

deaths in tho U S.

AnAwef: 2

Triple:

Define blood alcohol content

1

Answer: 'The oerceniago of
alcohol in tho blood altar a
perSon has drunk an alcoholic
bevorage

Double:
t3ocause alcohol contains
calories, it can be a substitute
forjood in emergency situa-
tions 'True or false?

Answer: False

Alcohol:
1 Speeds up tho body

functions
2. Ultimately slows the bOdy

functions
3. Doesn't affect tho body

functions

Answer: 2

Single:
floor duos nol contain
alcohol Tr uo or falso?

Answer: F also

Triple:
Identify two difforoncos .

botwoon boor and hard liquor

PossIble answers: Different
alcohol content, hard liquor
idontifiod by "proof-
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GROWING AND
ClfANGING
Purpose
To focus on emerging individual differences
within the family.

Objectives
Teacher
El Emphasize that no two students are alike and

.that different individuals mature at different
rates and in different ways.

'Students
Identify waya in which adolescents begin t:O
.establish a.sense of autonomy and indepen-
dence within the context of the family.

Materials
Copies of Materials Sheet 5 (pages 1 8 20)and
Work Shoet 13

116

Warm-up t3-5 minutes)
Mk the students, "Who can think of families that they like to visit? What ai.e some of the things about
these families that you like?" During the discussion encourage the students to think about the
relationships of the fiarents and children in these families. Consider questiong like the following:

What kinds of things do they share together?
1 What kinds of leisure activities interest the people in these families?

11 What kinds of things do individuals within the families enjoy doing independently of the family?L J How do the adolescents (teenagers) get along with their parents?
,

birections for Main Activity
1 . ( 10 minutes)
Hand out Work Sheet 13. Explain that only those who volunteer will be called on to dis6uss what they
write on their work sheets. Allow time for the students to complete the work sheets.
2. (10-15 minutes)
Explain that- the reason for doing the work sheet was to examine some of_the ways in which
adolescents begin to be autonomous and distinct from their families, which is normal behavior at this
age. Taking the items on the work sheet one at a time, ask for Members of the class to share thvir
responses. Discuss the responses, but respect the privacy of those students who may be reluctant to .

participale or sensitive about participating.
3. (10-15 minutes)
Ask the students, "Look at your Work sheets; what are some things thatyou think you might want to
.change? Can you change these things, and if so, how can you charige them?" Then ask for v nteersto give examples of the following categories, which may or may not be recorded-on the chalk ard:
II Things on the. work sheet that yea.' hope will never change 4,-,
Li Things on the worksheet. that you think will change naturally as a part of your growing up
Li Things on the work sheet that, even if you wanted to change-them, cannot be changed.

Advance Planning (2 minutes)
Hand out Materials Sheet 5. Explain that the assignment is to study the work sheet and be prepared
with questions for class discussion.

For Discussion
t:What is your clefinition ofa happy family?."

..

^
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WORK gitIEET 13 Growing and Changing

Write a few words ty best complete each of the following statements:

\ I resemb y parents physi IIS/ because of my

In our family the three.things that we
consider most important in life are:

:

.

2.

3.

.The leisure activities my family
enjoys are:

.1 .

2.

3.

Some of the risks that my
,parents Consider "okay" for me to
take ar0

4 .

2.

3.
""se

My family and I have
4

minor
disagreements about:

1 .

2.

3.

My family and,) have major
disagreements about:

1

2.

3".

If I asked my parents,for
.permi8sion to go to a beer
par4), they would:

t.



PurpOse
To intrOduce basic factual -information about
drugs other than alcohol in a wv,.y that will
increase the students' interesC in the activity

Objectives
Teacher
O ThroUgh observation of student participation

in the game, assess the extent to which the
students learn facts about drugs.other than
alcohol.

Students
o Demonstrate, through playing the game

"Drug Facts Maze,"a commadd of basit facts
about drags other than alcohol.

.

Materials
Copies of Materials Sheets 9 and 10 (Note: The
teacher may wish to take tjme before the Nsson

'for the.students to prepare the game makerialS
by pasting tiwm on cardboard so that they may
be used again with other classes.)

, on
r,

. e

Warm-up (3-5 minutes)

After reminding the studentA of yesterday's "Advapce Plantring" assignment, read a few question's
from the "drug facts " question cards.(Materials Sheet 10). Allow time for dincussion. Also allow time
for the students to ask theirown questions about Materials Sheet 6 (pages
7

Directions for Main Activity--
1. (5 minutes)
Explain The rules for the PDrug Facts Maze" garhe. The object of the game itc for each team to find its
oWn way out of the "dr,uffmnze" Tinctured on page 18:Note: This may be drawn on the chalkboard
(following the pattern), displayed by use of a visual aid, or copie 'or he studenti; t&use ori their oikrn
or 'in small groups. Divide the class' into two teams. Play begins whe.9 one team.rnember answers a
oestion on a ;drug facts " queetion Card correctly and thus opens die of the "doors" in the maze.,Each
time a team meMber answers a queation correctly, the entire.team pieceeds to the nearest door, and
the next team member haa a chance to "ofien" it by ansWering the next question card correctly. The
team's play continues until It teatii memberiaunable to'open a deor. Th &r). play revolves to the other

- team, which follows the same procedure .
t. , . ..

2. (25-36 minutes) :-

Play the "Drug Facts Maze" game. :After all tbe cards- have been used, shuffle them and use them
again. If the student() are enthusiastic en,pligh, ask them to think of more questions with which to
make additional' cards. Ndte: While there is. room for aiscussion about many of the answers to the
"drug facts" &ads, the recommended answers are tlose that, are most consistenewith the informatiori
presented in MateriaglaSheet 5, "Pacts About Drug Otter Than Alcohol."

For DiScussiron
.

"Why do4

you think that alcohol is not generally recognized as being a'Arue'
Ao

A

A



MATEMCAL SHEET 9 "Drug Facts Maze"Diagrann

Enter

-±-±
I.

Exit
7,1



MATERIALS S
This sheet consists of "Drug Facts" question cards. F

Card A: ,
Alcohol and mariluana aro the
drugs that are most often
used by teenagers Truo or
false?

Answer: True

tard D:
Describe the effects of a
depressant

Answer; Calms end skew)
down the central nervous
Systern

I.

I-
AL

Card G:
"Downers" are-
1 $limulants

, 2. Depressants

I.

AnsWer: 2

I. ET 10 !Drug Facts Maze" Qiiestion Cards
td the blank sides together, and paste.

Card 13:
Teenagers acid Raople injhoir
twenhos are the Nrgest
consumers

Answer: Tobacco

Card E:
Describe the effects of an
amphetamine I.

Answer: Speeds up the
central nervous system.
produces wakefulness and
reduced appetite

I.

Card C:
Whtch of the following body
!unctions can be affected by a
drug
I f'orceptions
2 Imotions
3 Judgment
4 Speed-of rendlion

Answer: All

Card F:
"Uppers" ere:
I . Depressants
2 Stirpulants

Answer: 2

'
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.0\ MATERIALS SHEET 10 "Drug Facts Maze" Question Cirds (continued)
This sheet Wnsists of "Drug Fact's" question cards. Fold the blank sides together, and paste.

Card 11:
Which of the 1011Swing are
safe for drIvers.10 use
I Altohol
2 Aspinn
3 Marijuana
4 Cold tablets -
5 None. wittiot I full

knowledge aUtioir Off eels

er

' Answer: 5

Card K:
....Barbiturate Is a synonym for
a.
1. Stimulanl
2 Depressant
3. Tranquilizer

Answer; 2

Co twotiims that comPrIsoerd N
the MO4t serleus threat to
peOple's hoatth and well
being are
I. ic.alno
2 AlcohOl
3 Marijuana
4 titeulants
8 Clgfrettes (nicotine)

Answers: 2 and 6

p.

r,

Af. *.gio' 015
X

Card I:
In California possession of
ono ounco or loss of
marijuana is punishable by

ft

Answer: A lino of $100

Card L: ,

People react differently to
different drugs: True or false?

Answer: True

Card J:
It is sale to buy n tilt Ool dr ug
when
1 You know tho person well

who ssolling it
2 It has's printsd label
3. Sompone you know well

tells 5rou Vial it's okay.
9. None Of the above.

Answer: 4

-4

.CardM:
Since you can buy over-the
counter drugs withopt a
prescription, they art always
safe to use. True or false?

6

Answer: False

126
t-
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MATERIALS SHEET 10 "Drug Facts Maze" QuestiOn Cards (continued) 4
This sheet consists of "Drug Facts" question Cards. Fold the blank sides together, and paste.

Card Q:
Amphelaniines aro otten
used as

A

Answer: Diet pills

Card R:
Halludnogens always
produce a "high." True or
false?

1
1

1

1
1

1

a

. .
Answer: False

1
1
1

. 1

1

Card I);
Which of the following drugs
Is ph 'Wally addictive?
1. A
2. Heroth
3 Cocithe
4 Marijuana
5. Nicotine (tqbatC0)

Answersrl, 2rand 5 t

Card P:
Tho dangers of which one of
the foilowIng drugs areVreatly
inCreasod when It is mixed
with alcohol?
I Cocaine
2. Heron
3 Barbiturates

Answer: 3. -

Card S:
All narcotics aro addictive
substances Two or false

Answer: True

4.4

Card V; ,4

Since "amphetamines cannot
be purchased without a
docfcl5 4 Prescription. It is-
always legal to use Mot
True or false?

AnsWer: False

6

Card Q:
\Which of the following are not:.

usually considered
Itralluc nogons,

I Marijuana
2 PCP
3 LSD
4 Aloollot
5. AmohOtarnines
6 Moscaline

is

Answers: 4 and 5

S.

Card T:
Cocaine can cause damage ;

to the.
1 Brain
2 Nostrils and timer niouth !
3. Scalp
4_ Central nervOus system

Answer: 2

44

S.
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THINKING ABOUT
ALTERNATIVES
Purpose
To encourage the students to identify gegative
peer-group-oriented activities and to think of
positive alternatives

Objectives0

Teacher
CI Avoid judging the students' statements about

negative peer group pressure, and instead
encourage an open discussion in which the
students take the responsibility for deciding
which activities ate positive or negative. ;

Students
D Agalyze negative activities glnd behaviors

that can be the result of peer group pressure,
and identify positive alternatives.

r.

Materials
Copies of WorkSheet-14%

62
al)

(

Warm-up (5 minutes)
Tell the students, "One of the riskiest activities you can be involved in is the use of alcohol and otherdrugs. Often a teenager'stArstexperience with alcohol and other drugs will be with his or herfriegfdtit,--7 the peer -group. At your age you learn just as much from your peers as you learn in schooV if notmore. What are sonic efthethings that you fearn throtigh your peers?" Allow time for discussion. Listthe students' ideas on the chalkboard.

Directions for Main.\Activity
1. (5 minutes)
Hand out Work Sheet 14, Explain that the work sheet focuses on three sspects of what happens, orcould happen,' within the peer-group setting. First, the group and its individual mehabers havecertain needs. Second, the group may become-involved in negative actiVities as a way of meeting theseneeds. Third, the group may become involved in positive activities to'ineet these needs if there is anopportunity. IllustiV,6 the dis&ission with examples like the folloWing:

Cimup need

Something to do.
on Saturdays

Excitement

"Highs"

Negative activity Positive 'activity
Looking for trouble;

picking on young-er kids

Motorcycle clubs that
bully people

Alcohol/drugs

Athletics, hiking, playing with
younger kids at the YMCA/YWCA

Dirt-bike racing

Yoga/music/art
2. (10-15 minutes)
Allow time for the students to complete the work Sheet. Move around the room to answer questionsand to spot-check the Audents' responses. ,

3. (15 minutes)
Ask for vo1unte4S to share their responSes to the work shçet with the rept of thetlass. List the variousresponses on the'chalkboard according to the categories '0J,1 the work sheet. Discuss.
4. (5 minutes)
Ask the students, "How many of these activities, either the positive ones or the negative ones, involveseme kind of risk? What kinds oflisks?"

1

Advance Planning (3 minutes)
-Tell the students, "Frequently the purpose of an advertisement is to get us to buy somethimg that wemight not have wanted or needed. Or, if we were thinking about buyinea product,- ri advertisementmay influence our decision to go ahe(d and make ,the purchase. Spend some time ltween now andtomorrow's lesson looking at advertisements either in npwspapers or magazines oon televisionand make some notes about advertisements, that in yam view help to sell produ ts that are notessential to fulfilling basic human)needs for food, clothing, shelter, transportation,' a d other thingsthat you consider necessities. Be prepared to discuss your ob,ervations in class tomoi.row. Bring the r:-advertisements to class ifyou ctin."

For DiscuSsion
"in your opinion why do peer groups become involved in negative sir, dystructive behavior andactivities?".

131



Fill in as many ap
categories at you
groups that you k

WORK SHEET 14 Thinking AboUt Alternatives

priate items !or the following
ink of ki relation to teenage
r have heard about.

Poititive activity

Negative activity

132
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WHAT DO YOU REALLY
NEED?

----Purpose
To make the students aware of the influence
that advertisers have on how a product is adver-
tisedt developed, packaged, and marketed .

...

Objectives
Teacher
Li Foster productive and creative small-group

activity during the lesson.
n Emphasize that the lesson can be seen as an

exercise in hminor and parody.. .

tudents
El Work cooperatively ir(srpall groups. .

0 Examine how advertiNing cap .create artifi-
cial needs or make people want thingsithat
they could easily do without.

Materials
Copies of Materials Sheet 11/Work Sheet 15
and Materials Sheet 12

&ft

Warm-up (5-7 minutes)
Ask the students, "Think for a minute Of two things, you've bought recently that you're happy to own
but that aren't necessities of life. 'Now; imagine that suddenly the govennment took these products offthe market. But also imagine that you had a cpice about which products could no longer be sold. Ofthe two Products, which one would you choose:to have chilli nated?" Illustrate the choicci situation onthe chalkboard with the folloWing diagram:,

Two producta you The product you woulq eliminate
bought recently ifon had to

Ask for several volunteers to complete the diagram by using examples of their Own.

Direcfions for Main Activity
I. (31bminutes)
After reminding the students abctut yesterday's "Advance 0 an ning" as§ignment, ask for examples of
advertisements that. are designed to encourtige people to parchase products that are not essential forfillfilling basic hunian needs. Encourage th-e students to disicuss what constitutes "basic humanneeds;
21 :(25-30 minutes) , .. , .- Divide the class into small groups. Give each group cepies of Mateiials Sheet 11/Work Sheet 15. Tellthe students, "We've-been talking about how advertisements can influence you to buy things you
don't need. Today.you're going to gain 'some firsthand knoWledge of how that process works. Each of
you has been given a brief description of a product that we'll pretend has just been in'vented. It's not a
particularly necessary product, but it will probably make its inventor and mfinufaeturer a great dealof money..A critical factor in its success will be the way it is packaged, marketed, and advertised.
Advertisers:will play a big role in this process, just as they do in real life. The advertiser will think of aname, for example. The advertiser Will design a package; a theme that will be the basis for selling the
product; an ad campaign, inéluding radio, television, and print media advertisements; and even waysof selling the product, including the kindsof stores where it should be sold. Each of your teams is a

, team of creative directors of an -ti 44v vertising company that has just been given the task of designingand marketing this new product. ke about five minutes on your own to formulate some ideas ip
response to the work sheet. Then get together with the rest of your _team. Your team will have about
20,minutes before reporting back to the class with its results." Allow time for completion of the task.

.1

3. (10-15 minutes)
After the groups-have completed all or part of their campaign planning, allow time foreach group topresent its product to the rest of the class. Discuss. -

;

A



Advance Planning (3 minutes)
Hand out Materials Sheet 12. Tell the students, "This sheet contains some of .the most .important
factual information you'll receive during this unit. Knowing this information could make the
difference in whether or ribt you will over risk losing your driver's license. Read the materials sheet
very carefully between now and tomorrow's lesson 'and be prepared with questions for class discirs-

. sion."

For Discussion
"The company that spends the r lost money on advertising in the United States every year is General
Foods, which manufactures cere Is, baking goods, coffee, and many other food products. Why do. you
think this company needs to spe d so much money on advertising if food is a basic necessi1Y of life?"

Notes

0

V

\'1/4-N
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Product A.i Use: Makes a person more
attractive to others
Package: Comes In a bottle
cost: About $5

The product name:

Some slogans for ads for the
product:

A celebrity who might introduce
the product and what heer she
would say:

A symbol that represents the
product:

A desctii5tion of an ad for the
product:

A product jingle to be sung on
radio and television
cornYnercials:

Other ideas:

,Product
us4i: Food some
delicious and sweet
Package: e varietrpf
pack9gps'
Cost: Varies according to
package 5Q0 to $5

Product C
Use: A new kind of vehicle
mainly for recreation
Package; None
Cost: $1,00

The product name:

Some slogans for ads for the
product:

A-celebrity who might introduce
. the product and what he or she
would say: ,

A symbol that represents the
product:

A description of an_ad for thel-
product:

A product jingle to be sung on
radio and television
commercials:

Other ideas:

The product name:

Some slogans for ads for the
product:

A celebrity who might introduce
the product ariti what he or she
would say: ;

A symbol that represents the
product:

A deScription of an ad for the
product:

A product jingle to be sung on
radio and television
commercials:

Other kleas:

4
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Product D
Use: Something for the hair
Package: Doll le or ja
Cost: Between $5 a $10

'The product name:

Some slogans for' ads toi the
rodutt:"

celebrtty who might introduce
the produitt and what he or sho
would say/

A symbol that represents the
product:

A description of ap ad for the
'cloduct:

A product jingle to be sung on
radio and television
commercials:

Other ideas:

111

Pr duct E
Use: Leisure activities in the
home
Package: None

t Cost: Between $50 and $500

or
The product name:

Some slogans for a(fs for the
product:

A celebrity who might introduce
the product and what ho-or she
would say:

A symbol that represents the
product:

A description of an ad for the
product:

A product jingle to be sung on
, radio and television

commergials:

Other ideas:

139
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MATERIALS SHEET 12 -California Laws Related to Alcohol, Other Drugs,
and Driving*

LAW
You must not drive a motor yehicle while under the
influence (DUI) of alcohol pr any other drug (any
substance that could Impair youir ability to drive the
vehicle effectively).

PENALTY
First offense: Mandatory jail sentence of 48 hours
to six months or fine of $250 to $500 or both. Also,
possible suspension of your license for up to six
months. Penalty may be reduced if you complete
an alcoholic rehabilitatipn or driver improvement
program.

The court may impound for up to 30 days at the
driver's expense any vehicle used in the offense
and registered in the name of drivers under 21
who are convicted o! DUI. Second conviction with-
in five years: Mandatory sentence of at least 48
hours but not more than one year in jail and a fine
of between $250 and$1,000 and suspension of
driving privileges for one yeitr. At the end of this
year, you will _have to prove that you have the
ability to pay for any damage you might Cause.

LAW
It is a felony tci cause bodily injury to someone

cyvhen you are driving while'under the influence of
alcohol or another drug.

PENALTY
First offense: Suspension of driving privilege fof
one, year. At the end of this year, you must file
proof that yOu have the' ability to pay for any
damage you might cause. Second offense within
three years: Your license will be revoked.

6

140

LAIN
It is ag6instithe-law for pa ngers and drivers to
drink alcoholic beverage3 in vehicles on the

highway.

PENALTY
First offense: A fine of $50. Second offense within
one year: A tine of $100. Third offense within one
year: A fine of $250. (General penalty for infractions)

LAW
It is against the law to have an open bottle, can, or
other receptacle containing an alcoholic beverage
.while in abchicle on the highway. It Is not against
the law to hiave such open containers in the trunk
of the car. It is against the law for any driver under
21 to carry any alcoholic beverages in a vehicle
unless accompanied by a parent or guardian or
unless he or she is an employee of a state
liquor licensee.

PENALTY
Same as above (general penalty for infractions).

LAW
The "implied'consents' law./If a driver is arrested
for driving under the influence-of alcohol or another
drug, he or she must submit to a test of the blood,
breath, or urine to determine the amount of alcohol
in his or her blood. This law is called the "implied
consent" law because it is based on the assump-,
tion that when a person drives a vehicle, he or she
has consented to being tested if arrested while
suspected of driving under the Influence:In a court
or arrest proceeding, blood alcohol contents(BAC)

between .05 and .10 percent may be considered
an indication of driving under the influence. The
BAC at which a,driver is considered to be driving
while Intoxicated Is .10 percent.

PENALTY
Refusal to take the tbst.will result in suspension of
the driving privilege for six months.

LAW
lt is against the law for any driver under 21 to
knowingly ctery any alcoholic beVerages in a vehi-
cle unless accompanied by a parent or guardian or
unless he or she is an employee of a state hguor
licensee.

PENALTY
Ifithe vehicle used in the offense is registered to
the person under 21, it may be impounded for up to
30 days at owner's expense. The driver's license
shall be suspended for from 15 to 30 days.
(General penalty for infractions also applies )

"Adopted from Celifornm Driver's Honcilyook

-



KNOWING THE LAW

Purpose
To be certain that the students know the most.
pertinent laws in relation to aicohq other
drugs, and driving

Objectives
Teacher
LI Teach about the laws without preaching

about them.
f-1 Assess the students' knowledge of the laws

either orally or in writing.
Students
0 Identify laws that relate to alcohol, other

drugs, and driving.
n Demonstrate either orally or iii writing that

they know the laws.

inate.rilEds
Copies of Work Sheet 16

-*

WarT-up (3-5 vji1341es)
Tell the students, "There are two main factors that will affect whether you decide to drive under the
influence of alcohol and other drugs: the law-and your own judgment. Who Can think of some reasons.
that the law might not. be the only factor that enters into your decision?" Examples: "I'd be willing,to
take the risk." "I'm tho belt( judge of whether Or not I can driVe." "1 can hold my liOuor." Discuss.

Directions for Min Activity
1. (3-6 minutes) \
After reminding the students about yesterday's "Advance Planning" rissigmnent, allow time for the
students to ask any questions they may have regarding Materials Sheet 12_ Encourage the students
to ask qystions and to participate in a discussion.
2. (15-20 minutes)
Ask the students to refer to Materials Sheet 12 while you read the laws to the class one at a time;
foster discussioa with questions such as:
171 Who can define blood alcohol content?

How can alcohol and other drugs affect a person's ability to drive a vehicle?
0 How can a person know.when he or she is intoxicated (drunk)?
0 Which drugs can affect a person's ability to drive a vehicle?

What is the responsibility of passengers in relation to alcohol and other drugs?
Note: The questions should be based on (1) the factual information presented about alcohril and other
drugs in the previous lessons; and (2)the information about laws>Thus, the discussion is 41so a form of
review. /

_-3. (10 niinutes)
Hand/Opt Work Sheet 16. Tell the students to complete it in silence. Allow time for thys.
4. (10 minutes)
If the work sheets are to be graded, either collect them or ask the students to exch/inge work sheets
with -another student. Then discuss the work sheet, and indicate 'which answers are correct. The
cOrrect answers are:

1. C 2. D 3. A and 13 4. B 5. C 6. A 7. 6 8. E 9. D B

For Discussion
"The police may stop any driver that they suspect of driving while undtr the influence of alcohol or
other drugs, at kinds of drivers or what kinds ofcars do you think tbe Police are most likely to
stop?"

1

4 fl
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WORK SIEET 16 Knowing t
Answer the following questions by placing a check in the apihriiipriate box. B
drinking and driving.

1. You can lose your driver's license for life if yo):

A. Ar6 arrested for driving under the:influence of alcohol or other
drug'3

B. ID Are responsible for bodily injury to another person while you are
driving under the InfluetiCe of }alcohol or other drOgs

C. 11 Are convicted twice within three years for causing bodily injury to
another person while you ?ire driving under the influence of
alcohol or other drugs

he Law

2. A driver under 21 may have unopened containers of alcoholic beverages
in his or her car:

A [ILIf ihey are kept in the trunk

B. [1 If the; are klPePpl in the back seat

C. D If he or she doesnot drink any of them

13. I tlf his or her parebt or guardian Is also in the vehicle
3. The penNty for a firstpffense for a person driving under the influence of

aicohbl or\qther drips is:

A. -48 hours in jail and/or a fine of $250 to $500 .

B. If the driver is under 21, impounding of the vehicle for up to 30/
days at the driver's expense

C. An drder by the court that the driver attend a special educatiral
program

El All of the above

If a driver is arrested for driving while intoxicated, he or she:

A. U Must take whatever test the police officer tells him or her to take
/B. Will risk losing his or her license If he or she refuses to take a, c'

blood alcohol test

C. ID Both of the above
5. A driver mOst obtain adequate liability insurance it he or she:

A. 0 Is convicted once for causing bodily injury to another person
while driving under the influence of alcohol or other drugs

B. LI Is conyictedtwice within five Oars for drMng under the influence
of-alcohot or other drugs

70 C. U Both of the above

I

`

ase you-j3nswers on your kwwiedge of the laws, relating to
-4

6. A driver is considered to be driving und r the influence of alcohol whelk
his or her blood alcohOl content is

-1

A. Ill .10 percegt Or above

B. D Between .05 and .10 percent

C. 1-1 Over .05 percent
7. It is legal for passengers to drink alcoholic beverages while in a vehicle

on the

A. LI
4

B. CI False

8..One must not drive under the influence of which of the following:

A. El Marijuana

B. Alcohol

c. Eli Heroin

D. ID Antihistamines (cold tablets)
E. I 1 All of the above

9. "Implied consent" means that

A. III The driver has giveThhis or her consent to taking a blood alcohol.'
content test if arrested on suspicion of driving under the influence
of alcohol or another drug.

B. El The police officer does not have to ask for the driver's permis-
sion to give a blood alcohol content test.

.C. Ei The driver has no right to refuse if stopped for suspicidh of
driving under the influence of alcohol or other drugs.

D. Eli All of the above.

10. It isslawful to drive a vehicle as long as you are certain that you are no
feeling "high," no matter what kind of drug you have used.

A._ El True

B. D'False ,



WILL YOU OBEY
THE LAW?

V

Purpose
-To encourage the students to gain some insight
into how they arrive at decisions about whether
or not to take the risk of violating laws

r

Objectives
Teacher
r1 Encourage students to. discuss oPenly and

honestly, without moralizing, when and why
people Violate the law.

ED Empluisize that peqple's individual decisions
to obey the ,law are as important to a law-
abiding society as the law itself.

Students e
0 Discuss the extent to whtch they really "buy

into" the laws affecting aicohol, other drugs,
and driving.

Materia19 ,

Copies ofMaterials Sheet 13 an43/Vork Sheet 17

Walin-up (3-5 Minutes)
4(eTell the students, "People often makci/deliberate decisions not to obey the law. ft\some cases peophi

make these decisions because they are willing to take the risk that they wjght gekaught and might
be penalized for breaking the law, but they recognize that the ILIA/ itn other caSes people decide
to break the law to demonstrate their disagreement With the they believe Limit the law is-
unjtist. A burglar break ibg into a house usually doesn't question whether the law egeti#Mhurglary, is
just or not -- he or she is Alter money and other loot. On the other hand, Henry Davr fhoreau, a
writer and philosoplier of the.nineteenth century, refused to pay hislaxes, and thus viollatkd the law,
because he believed tpat the govdrpment was engaged irkurkjtist policies. Who can think of tame tither
recent examples of what Thoreau called 'civil disobedience,' violating the laW as a form of political or

.4-social protest?" Prompt the students wiqquestions ahoilt the civil righte sit-irrtrOf the 1960s dnd the
sttdent protest moveMent. Ask the stuAnts, "Is there any Iiiw tlfat you consider so unjust that you
would commit civil disobedience to demonstrate your disapproval?"

Directions for Main Activity \
1. (10-15 minutes) . 1

Asktthe students, "Why do you Plink that it woulç& unreasonable to defend driving under the
influence of alcohol or drugs as an att of civil disobedienee?" Eno:garage the students to give answers
that focus' on the basic purposes of the vehicle laws: to protect all citizens against- the very real
dangers of Ni-ehicles and the irresponsibihty of some drivers. Tell the students, "Although it would be
difficult te offer civil disobedience as a reason for breaking the traffic laws, people often do break these
laws with full knowledge of what they are doing. In these cases people deliberately take certain risks.
If they drive under the influence of alcohol and other drugs, they are taking at least two risks. What
are these risks?" Encourage the students to give answers indicating that the dual risks involve
possiblt accidents or fatalities arid arrest and convictim. Hand out Materials Sheet 13 and W
Sheet 17. Tell the students, "This assignment was,designed to help you think about situations in
which you might be willing t&take the risk of breaking the law. Be ilonest with yourself in filling it
out. You won't be arrested or blamed for admitting you might take a risk." Allow time forethe students
to complete khe work sheet.
2. (20-25 minutes)
Ifse the work,sheet as the. focus for h discussion on takihg the rislrei violating the law. Por each
situation diiicussed ask the class to discuss possible consequences-of talkirk that particular risk. List
these on the chalkboard.

For Discussion

,

"What factors do you think will infltience your decisions abeut whether in- pOt to take the risk of
driving under the 'influence of hlcohol or other drugs if the situatica, ty6es? Keep in Mind the
information you have learned during this unit; but be honest."
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MATERIALS SHEEf 13 will You Obey the Law?

Read the following situations. Then for each one decide whether you would be willing to risk breaking the law. Write your response in theappropriate space on Work Sheet 17 Underthe "why" column write a few words or a phrase stating why you would or wouldn't be willing to takethis liarticular risk. Betionest.

kon

Situation F
It's two o'clock inthe morning, and you're driving
home. You arrive at an intersection with a flashing
red light. The law says you mu-st come to a fUll
stop. Thereisn't a car for miles. Do ?ou stop?

.1

Situation 2: ,

You've had three beers within an hour or so at the
party, and you're fe,eling fine not even a Mile bit
high. You know you can "hold" your liquor. Do you
decide to drive a ear?

.SitUation 3:
.YOU're driving with a grow of friends in a car, and :
one of the olhers inthetar takes Outamarijuana
joint. He saYi there is enotigh for jut One "drag"
per person, not enough to getanyorm "smashed."
Do you take a drag?

<
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MATERIALS SHEET 13 You Obey the Law? (continued)

sui

Situation 4:
The rest of the crowd wants to pop some pills and
drive on out to the beach. You refuseto take any
pills. Even so, will you go with them?

Situation 5:
You've just received your driver's license, and
your dad wants you to deliver a few bottles of
whiskey to a friend of his. The whiskey bottles
have been opened, but they're wrapped up in aa,.
package. Do you put them on the passenger's ar
seat next to you? .

Situation 6: ,
A police off ulls you to the side of the road and ./
demands t at yo Aake a breath test for allegedly
driving und r the influence of alcohol. You hate
alcohol, and you never touch the stuff. Do
refuse to take the test?

.71
ts. ,
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Situation

WORK SHEET 17 WHI You Obey the LaW?

No Why

#1

Mir

#4

#5

#6

74
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CLOSUIM

Purposes .

To refiect on the precedink lessons and evoluate
the extent to which the students have learned
and understood the major concepts and accom-
plished the objectives of the unit.

Objectives
Teacher -"

CI Through observation of the students'
responses to today'il activities, assess the
strengths-and weak rtesses of his or her teach-
ing ()lithe unit.

0 Leave the students with unanswereif ques-
tions that might foster further learning, at
another time.

Students
C.] Demonstrate, both orally and, in writing,

comprehension of the unit goal, the decision-
making prwess presentect-in the unit theme
page, and the cognitive and affectfve concepts
covered during the unit.

Materials
Copies of Materials Sheet 14, and Work Sheet
12 (pages 48-49)

C.

Direction8 for Main Activity
1. (20 minutes)
Hand out copies of Work Sheet 12. Instruct the students to fill out the questionnaire in silence and to
wait for further instructions. After all the 8tudents have completed the questionnaire, instruct the
students to exchange questionnaires (optknal) and to correct them dtiring the following discussion,
Using a show of hands, determine the class consensus on each Of the questionnaire items. Discuss the
reasons for each response and, Ivherever possibfe, relate these t o the content of the previous lessons in
the unit. Note that some of the responses depend on knowledge of factual information, while others
depend on a grasp of the unit's affective goals. Following are the "correct" answers in terms of the
content and gotls of thA unit:

1. Disagree 2. Agree 3. Agree 4. Agree 6. Disagree 6. Disagree 7. Disagree
8. Agree 9. Agree 10. Agree. 11. Agree 12. Agree 13. Disagree 14. Agree
15. Disagree 16. Disagree 17. /Wee 18. Disagree 19. Disagree 20. Agree

2 (5-7 minutes)
Return the-students' original copies of Work Sheet 12, and ask the class to tally the numbers of items
that were answered correctly the second time but incorrectly the first time.
3. (25-30 min'utes)
Hand out copies of Materials Sheet 14. Explain that the Materials skeet contains a summaey of the
major concepts and learning objectives of the unit; that is, that it includes descriptions of a,variety of
situations in Which the students will need to apply what, they have learned about alcohol, other drugs,
traffic safety, aid.. decision-mak ing in relation to risk situations. Ask for students to read the
situations on the materials sheet. aloud, and through discussion assess the students' comprehension of
these situationS. Evlain that the class Will be divided into small groups for the next 15-20 minutes to
answer he following questions (write the questions on the chalkboard):
O What ctors Would influence the kcisions in this situation?'
O To what extent would the four factors identified during the unit be important? .
Ll If you were the person who had to make the decision, bow would you apply the decision-making

Eirocess outlined during the unit (page x) to illis situation'? Be prepared to describe to the class each
step in the decision-making process.

Allow time for completion of the task, sharing, iid discussion.

N."
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010444
A publication designed to keep you abreast ot daily risks

Situation 1:-
It was Sally's first big high school party. She'd
bought a special dress for the occasion, and she
was nervously excited about going At tho party
she continued to be nervous, and when some of
the other kids started drinking beer, she joined in
eagerly. After a few beerske began to feel light-
headed and relaxed. Laten t, t the paily Sally
walked over to join a group of kids who were
huddled around one boy in a very interested way.
The boy held out a handful of white pills. He said
they would give a mellow "high" to anyone whe
took them. Sally had never drirtik beer before, and
she knew how dangerous unibentified pills could
be. But lots of the other kids took the pills right
away. What do you think Sally shoulddo?

Situation 2: , , ,

Pete and Bill had decided to take a hike in the
woods for a whole weekend. Both of thernkhad
arranged the trip well beforehand and had
mappedout their mute. Everything went smoOthly
on their trip until thciy came to a rushing stream
that could biq crossed Only by taking big jumps
from one rock to another. Pete was over six feet

jaull and made the jumps easily. Bill was much
horter and not as athletic as Pete. As Bill looked

t at the first rock he had to jump to, it seemep to
e miles away. What should Bill do?

Sit ation 3:
Joar4really 001 like cigarettes very much, but
rpos of her friends Snicked. Every once in a while,
she would take a cigarette from one of them, when
it was offered to her, and smoke it. She had

, learned to inhale, but she always felt dizzy after
smoking. Soso of her f4nds told her that after a
whilefshe woadn't feel di#y at all, that she just
had to get used to smokintj. One day Joan
stopped at the corner store to buy chewing gUrri,
and she noticed a cigarette'advertisement show-
ing a beautiful womao smoking. There just hap-
pened to be a special display of the cigarettes as
well, and Joan pickkid them up to admire-the pack-
age, which was covered with golden toll. "Why
shouldn't I buy a pack4Joan thought to herself.'
"One pack doesn't mean I'm really a smoker any-
way. I can give it up any time I.want to." What do
you think Joan should cid?

Situation 4:
Fred had his driver's licOnso for moro than a yeac
without ever having been stopped by a police

\officer. At 17 Fred was a very caieful driver, partly
because his father had spent so much time driving
around with him, making sure that he knew all the
rules and laws. One day Fred and his father got
into an agrument about a tool that Fred had bor-
rowed from his father's shop and had not returned.
That afternoon Fred had to run an errand in the
family car He was still angry with his father, and as
he drove along the main street of town, he was
thinking about how much his father ays inst-
ed that he obey the law. His father was xtra fussy
about the law, in fact. "This time," Fred thought to
himself, "I thinkThaybe I just won't come to a full
stop at every stop sign That lakes too long any-
way, and I can see whetlier tHere are any other
cars at the intersection." What do you think Fred
should do? .

, .

,

Brenda was walking down the street on a Satur
day afternoon, when suddenly a car with six or
seclen teenagers in it pulled up next to her. She
recognized two of her girl friends, bt4_1 didn't
know the other kids. They called to heifd said
that they were on their way to the beach. Did she
want to come? She walked over to the car to talk to
them, and when she looked in, she noticed that
they were passing around an'open bottle of whis-
key. Brenda liked to have a good time, and she .

didn't have to drink any whiskey if she didn't want
to. She knew how to say no.-Should Brenda go to
the beach With the other kids? .

. .

Situation 5:

Situation 6:
James never rode his motorcyple without wearing
a helmet, even though riding without a helmet
wasn't against the law. One day another boy at
.school asked James if he could borrow his helmet
just for an hour to go for a ride on someone else's
motorcycle. James Said, "Sure." After two hours
the other boy still hadn't returned: and-James
needed to go to his after-school job. He decided
that he could eitherteave his motorcycle at school
until tomorrow or without a helmet ride the few
blocks to the store where he worked. If he left the
bike at school, something might happen to it. On
the other hand, riding without a helmet involved a
risk, too. What should James do?

/511c,
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