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FOREWORD

Young people today can scarcely avoid taking risks. Merely growing up in our complex society
involves a varjety of risks with which young people must learn to deal. Three of thg most serious
trouble areas — alcohol, other drugs, and traffic safety - ave the principal focus of the twao volumes of
Taking Risks, developed by the Department of Education’s School Health Program and Traffic Safety
units. .

What do young people need to know about risk taking? They need to be able to recognize when a
sitwntion actually involves a visk. Thus, Taking Risks provides specific inforination about the misuse
of nlcphpl and other drugs and potentially dangerous traffic gituations. They also need t6 know how to
make’decisions in relation to possible risks. Taking Risks gives students an o'pportunity to practice
decision making without incurring actual dangers.

We cannot possibly insulate our children from all danger, of course. Many situations involving risks
may even have potentially beneficial results. Thus, learning how to cope with potential risks is an
important part of growing up and accepting responsibility. Taking Risks is designed to hélp our youth
become more competent and regponsible adults.

Wilson Riles ) ‘ »

[ .

Superintendent of Public Instruction
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PREFACE '
¥ ’ .
The two volumes of Taking Risks represent a collaborative effort of the Debartment of Education’s
* School Health Program and Traffic Safety units. The collaboration of these two components within

the Department underscores the interdisciplinary nature of all school efforts aimed at personal and
soctal development, critical areas of the curriculum for which new practical materials and ideag are
alwaysneeded. It is a collaboration that has brought together many closely related concepts'and goals
identified.in both the California Traffic Safety Education Task Force Report (1977) and the Health
Instruction Framework for Califsrniq Public Schools (1978), adopted by the State Board of Education

- 1977 And it is a collaboration that has focyised continually on the developmant of practical
knowledge and useflil skills at the clagsroom level. _

Taking Risks involves an unnsual approach to clagsroom activities focusiug on alcohol, other drugs,
and traffic sufety. Although many materials in this field include technigues emphasizing affective
learning, T'aking Risks differs from most materials that are currently available in that itg primary
emphasis is on risk taking as a normal aspect of everyday living with which students must learn to
deal. Thus, all the learning activities in Taking Risks are aimed at enhancing the students’ aware-
ness of when they are taking risks and how to make decisions about the risks they take. Throughout,
the teacher and the students are encouraged to share in a mutual process of insight and discovery.

Taking Risks is designed to require a minimum of preparation and training, and teachers may use

«  these materialy in many different ways. Some teachers may chooge to follow the explicit, step-by-step - '
mstructions for each lesson and activity. Others may wish to use parts of various Taking Risks units,
to modity materials for use at different grade levels, or to develop entirely new activities baged on the

’

themes and concepts they find in these pages.

s

Y

Regardless of how these materials are used, Taking Risks is designed to help teachers enrich the )
currtculum at many different grade lovels and to help foster the development of respohsible decisions
among today’s youth. " '
. . | )
Davis.W. Campbell : _ Rex C. Fortune
Deputy Superintendent for Programs. . Agsociate Superintendent for

. Secondary Education Programs .

’
¢

J. William May Mitchell Voydat - '
Aggistant Superintendent; and _ Assistant Director

Director, Office of Curriculum Services Office of (zurriculum Services - , 1%,‘,
’ ’ i A
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Tins publication was developed by the California Staty Department of Education as d cooperalive
cndeavor by the Schpol Health Program, Em Riggs. Manager. and the Traffic Satety Unit, Leroy
Ceorges. Manager. The project was coordinated by Robert Ryan, Cousultant, School Health
Program, and Frank 'G. Bennett, Consultant. Traltic Safety Unit.
. ' + -
Henry S, Resnik was the principal writer. Additional writing assistance was provided by Claudette
Inge, August Scornienchi, and Stanley Shalit of the Office of the Alameda.County Superintendent
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~ used over a period of two ‘weeks, a

ABOUT TAKING RISKS

The experiences of the 1ast decade demoﬁs‘ﬁ%l’:: that one of the least successful strategies for getting
young people to avoid drug use aRd similar forms of high-risk behavipr is telling them how dangeroud
drugs are or how much they wil‘a be hurt if thgy take & particular risk. Young people grow up in an
environment in which the use of aide variety of drugs and the taking of many other risks arc
accepted, condoned, and often encoufaged. B

Nicotine is one example of a potentially dangerous drug that is accepted or used by the majority of
Americans, despite warnings from the Surgeon General and the ban of cigarette advertising on
television. Alcohol is even more widely accepted, and yet it is a drug that can cause immeasurable
harm. Considering the easy availability of so many different kinds of drugs, it is not surprising that *
surveys of drug use among American youth indicate that the majority experiment with a variety of
drugs, particularly alcohol, at increasingly early ages. '

One of the main premises of this book is that risk-taking behavior is normal among youth. It is a way
of testing one’s limits and establishing one’s place among one’s peers and in society. Risk taking
cannot and shoyld not be prevented. Serious trouble as a vesult of risk-taking behavior can be
prevented, however, when individuals take “educated” risks based on accurate information and an
insight into how people make choices about the rigks they take: Thig involves the ability to determine
when a particular action does or does not involve a risk. 1t also requires an understanding of the basic
steps in decision making. Both-are major goals of Taking Risks.

It should be noted that while the normality of risk-taking behavior is acknowledged in Taking Risks,
taking dangerous risks is not coridoned, and the materials are not designed to be used to teach
students “how to-take risks.” Rather, the ultimate goal of T'akjng Risks is to facilitate clear, critical
thinking and decision making about whether one will take a risk or not. In each unit emphgsis is also
placed on the fact that risks may have either positive or negative consequences. The risk of drinking
cxcessively, for example, clearly involves possible negative’consequences. Trying out for a school
athletic team, on the other hand, involves the risk that one may not make the team — yet the possiblé
outcomes are essentially positive. - . ' .

The elementary and secondary schools are logical places for young people to acquire common sense’
about alcohol, other drugs, and traffic safety, all of which are critical elements in risk taking among
youth; but the schodls have had very little impact on the problem. One reason for this is that teachers
hade not had the kinds of materials and curriculum aids that will help them to make the best use of

‘the little time they can afford to spend on the subject. T'akirig Risks is designed to help remedy that *

situation. The book is designed to be-used with a minimum of preparation and training. It.consists of

.two units, one aimed primarily at students in Grade 7 (health, social studies, science, or psychology)

and the other aimed primarily at students in Grade 10 (driver education).* Each unit is designed tobe .
K _ d, with few exceptions, the complete lesson plans and all the
materials needed for instruction are'included herein. Many of the pages are designed to be copied for

use by students in the classroom. _ NN
. & « .

*Books 1 and 2 of Taking Risks cover four grade/age levels (early childheod, preadolescent, adolescent, and young adult)
identified in the Health Instruction Framework for California Public Schools, néopted by the State Board of Education in 1977,
These levels also correspond to the targ&tdpopulationa identified by the California Traﬁl& Safety Education Tagk Force in its
1977 repart. Although each unit is targeted at a specific grade level, teachers may wish to use activities designed for one grade
level with students at a higher or lowor level. The activities may also bo modified to meet students' particular noeds or skills.

\
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This book includes: s .

[T Two completely structured two-week units focusing on risk taking in relation to alcohol, other
drugs, and traflic safety — one for Grade 7 and one for Grade 10

L1 Most of the materials that will be needed to complete each of the units . .

"1 An approach in which alcohol, other drugs, and traffic safety are viewed as part of a spectrum of
‘roal-hife risk factora with which all students must learn to deal : '

Using these matenialg, students will: ~

4

\.} Acquire some basic information about aléohol, other drugs, and traffic safety situations that directly

" relate to their own lives. ) . - .

() Gain insight into factors that influence their choices in relation to potentially dangerous situations
invblving alcohol, other drugs, and traffic safety. .

{7 Learn how to recogmize when patticular decisions may lead to dangevoug or harmful consequences; i.e.,
imvolve rigks. .

U Learn basic decision-making steps in relation to risk situations. : -

L+ Be prepared to make better decisions and choices that will help them to lead safer and healthier lives.

When young people are finally confronted with decisions about whether to use alcohol 6r other drugs, or to
do anything else that could be dangerous to themselves or others, the choice will be‘theirs alone. Although
the use of this bgok cannot guarantee that they \‘ll make the wisest choices, it can help them learn to
z)fcept the responsibility. ' ’ ' :



& .

ORGANIZATION AND STRUCTURE
Taking Risks is a series of four units designed for four different grade levels, two of which are represented
in this book. All four units have a common theme. Teachers and students who use Taking Risks should
clearly understand this theme, since it is the unifying element for the series of units and within each unit,
Phe theme s presented on page x in a form appropriate to students in Grades 7 and 10

- Teachers should introduce the theme before they bégin a Taking Risks unit, Intraductory activities in
which the theme is incorporated can be found on pages 2-3 for Unit Il and on pages 44-45 for Unit 1V

Most of the activities in Taking Risks focus on aspects of the central theme of risk-taking in relation to
nlcohol, other drugs, and traffic sstfety. The activitios ave arvanged in a structure that encourages students
to explore four primary factors that influence people’s choices m potentially risky or dangerous sitGations.
These imnfluencing factors are critical to an understanding of why people male the choices they make. The-
tour influencing factors arathe lollowing: . L - _
Family. Although many students in junior high and high school may have reached a stage of rebellion
against family valueg and customs, the (amily has nevertheless been a primary factor in shaping their
tastes, habits, and behavior patterns, T _ ' ’

- Peers. Among students in Grades 7 and 10, peer influence is usually more important than any other
influencing factor. o - -
“Advertising. In most gtudents’ lives advertising, particularly television advertiging, has powerful

cffects that the students may not fully realize or acknowledge. : ' i :
't Laws. Students in junior high school are closé to the point where they will begin learning to drive, and
students in high school havereached it. Thus, for the first fime in their lives, young people in these age
groups must be fully aware of'the importance of laws for their lives. ' .

The teacher should note that the four influencing factors highlighted in thege pages are not the only
factors that influence students' decisions, choices, and yalues. In spectfic situations other factors.not
erphasized here may also be important. Self-concept, religion, and personal needs for affection or respect,
lor example, may at times outweigh the influence of other factors. Thus, while ih Taking Risks emphasis
"is placed on the influence of family, peers, advertising, tind laws in risk-taking situations, gpportunities
should be provided for discussion of other factors that may also affect students’ decistons and choices.

-
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THE THEME OF TAKING RISKS

«

. . LY
Most people are tempted at onc time or another to do something dangerous or risky. Taking a risk is
the same as taking a chance — you (or someonc clse) may or may not get hurt as a result of risks you

take. People in their leenage years agg probably more inclined to take risks - all kinds of risks —-

than people in any other age group, .

Modern machines and modern science have added newrisks to people’s lives. For example, every year
thousands of people are killed in automobiles or on motorcycles. Every year thousands of drivers,
especially young drivers;are killed becausge they took the risk of using alcohol or another drug before
they got behind the wheel of a car. : . : '

Dr;nking alcoholic beverages isn’t a new kind of rigk, of courser. Wine is mentioned frequently in the Bible.
But modern science has created many other drugs that are new. Alcohol and other drugs, in combination
with modern machines, have added a huge number of possible risks to everyday living. (Although drugs

_can be harmful, they can also help people when they are used as medicines.) i
Some risks are not necessarily dangerous and can actually have “good” results. A person trying out.

for a school team, for example, runs the risk of not being chosen. But if he or she makes the team, the
risk was definitely worth taking. Co-

v

- The basic goal of this unit is to help you lea®y how to make better decisionsabout the risks you take. How

do you make a “good” decision about, takig a risk?

(1 First, you need to know whether a decision involves a risk ornet.
[18econd, you need to know the possible consequences of taking the risk.

(3 Third, you need to consider factors such as who will be affected by the risk, why ypu'want to také the
" risk, and what else you need to know hefore you make your decision. _ , -

(] Fourth, you make the decision.

No one can predict the future, of course. But everyone can live a safer and healthier life by thinking
Mnore carefully about the risks he or she takes. ' :

- Ne— . \,-/
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 HOW TO USE TAKING RISKS

( Tuking Risks does not require weeks of inservice training or years of expe‘:ience to be used offectively
in the classroom. Thking Risks can even be modified to fit a variety of teaching styles. The main

commitment that Taking Risks requires of the teacher is agreement with the premise that engaging
. in risk-taking behavior is a matter of individual choice. This book is based on the belief that youny

people cannot be told what cheices to make or what risks not to take; they can orily be helped to make * .

good and healthy choices. : _ - .
Preparation o : . 8 ’ . .
Before using Tuking Risks, teachers should:, . _ ’ - -

(] Read the entire book carefully, and familiarize themsolves with its contents. . -

{1 Decide which parts of the two instructional units they wish tg use, which ones they may want to
modify, and which lessons or activities recommended for one grade level they miay wish to try with
another grade level. : . '

(1 Make note of any copying, pasting, or other preparation of materials that will be necessary before

' - begiftning each activity. The materials needed for each activity are described in the Hirections for
the activity. . . : , o

Format | o

Each two-week unit in Taking Risks consists of the followiné &mxfxnmnts:

"] Recommended schedule : ' S -

* - " [ Introductory activities : : ' r :
iy

’

—~
[ Activities for introducing factual information about alcohol, other drugs, and traffic sa
L1 Core activities focusing on thefbur-influencing factors described on page ix N
(1 Closure activities ~ ) : . T :
(J Work sheets designed to be copied and distributed to the entire class _ '
L[] Materials sheets that may be copied or displayed through the usc of a visual aid
(] Questionnaires degjgned to assess the students’ acquisition of factual knowledge taught during the
N ) \um‘tvand changes in t,heir attitudes toward alcohol, other drugs, traffic safety, and risk taking

L Lesson Plans *

. - . . . J . - : Y. Y .
. Each lesson in Taking Risks begins with skecific divections. In most cases these directions are based
r " . g . . - .
gnithe assumption that the classroom is a ®acher-centered environment in which the teacher leads
and directs the students’ leariiing, while at the same time encouraging open discussion and indepen-
- dent work. ,

- . "

Most of the following components are found in each set ofinstrllcgjions: e

- [ Purpose. A brief statement of the purpose of the lesson. _ v -
{1 Objectives. These include both teaching objectives and student le@ng objectives. Many teach- .
»ing objectives are to be pursned for the entire unit and are not repeated in each statement of
y ", objectives. These include: _ . ' '
® Making the activity stimulating and enjoyable ,
® Increasing the students’ ugderstanding of the topic in any. way possible, bven if it is not
“mentioned explicitly in the i&strqctions . - : :
.~ ® Involving all the students in the activity and encouraging participation whenever possible

»

N . s \ L s . . f U 1 . .
N Assessing; through informal discussion or'written quizzes, the students’ vcompreh.énmon of key
L words and concepts I - . ‘ ' ~
T \ . ' .
\)‘ . v ’ - ‘ 1 2 ) : T x
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Noter All student learning objectives are stated in general terms. Since students’ abilities and the
classroom climate will vary greatly from one cladsroom and one school to ano her, the teacher is

encouraged to develop his or her own specific, observable, and measurable bjectives for each:
. R lesson_' in accorddnce with the more general objectives in the lesgdn plans.

-, -

| I Materials. The materials for the activity, including work sheets, materials shéets, and quastion:
naires, are found on the pages immediately following the directions. . .
. ' Warm-up. A brief warm-up activity is included asa way of “shifting gears” and getting students -
oriented to th&@ﬁson. Warm-up activities should be done at a fast pace.
- - l 1 Directions for Main Activity. Step-by-step directions are-provided for the main activity, an{ud-
- " ing suggested time limits. > - :
1 Advance Planning. This is usually an informal homework assignment that prepiires the studénts

. to think about the following day's lesson. . o
, ["I'For Discussion. This is the only component without a time limit. The teachér may introduce the
. question in any namber of ways. The question could be a topic for the students to think about 7

during a brief silent period, with or without a follow-up discussion.

Note that all components of the day’s lesson except for the main activity are optional. The teacher may
also wish to use some activjties and not to use others, or to depart from the recommended times and
sequences. Most lessons, therefore, could vary in length from about 20 minutes to as much as 45 or 50

* minutes, depending on the students’ inteaest level. Also note that when the difoctions are written in
the form of divect quotations, these may be cither read aloud or paraphrased, depending on tlte

3

teacher preference, _ . _ -
¢lassroom Atmosphere )

. Taking Risks does not contain.salemn pregching about alcohol, otHer drugs, and traffic safety.
Instead, the activities are designed (o encourage an atmosphere of inquiry and discovery. In some"
cages the activities may touch on areas that are sensitive for some,students. Therefore, the teacher
should stress a tactful, accepting, and nonjudgmental classroom atmosphere. The activities in Taking
Risks ravely have right vr wrong answers — their main objective .is to provide students with
information and ingights that will be useful in theit lives. The teacher should alsb note that all
discussions and/or written activities introduced as part of a Taking Risks unit must be used i
compliance }vitﬂ Section 60650 of the Education Code. This section requires parental permission for -
Student participation in tests, questionnaire ,’or surveys dealing with the pupil’s and/or his or her
parents’ personal beliefs or practices in relatfon to sex, family life, mo:Eli/tyJ and religion. .

© . Related %m@cdmn Areas .

Unit I (Grade 7) is recommended for use in health, social studies, science, or psycrhdlogy"classes. .
Unit [V (Grade 10) is recommendedforuse in driver education classes. Either unit may be adapted to -
related curriculum areas,such as English, home economics, and‘fa{nﬁly life. - o .

~ ~
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SCHEDULE UNITIII(‘GRADE n

Flrst Day:
Second Day:
Third Day:

" Fourth Day:

Fifth Day:
Sixth Day: -

Seventh Day:
- Eighth Day:
'N'inth Day:

Tenth Day:

d

Tnkmg Rlsks T~ i
(‘hou‘es Influences, and Decisions
“Intoxication”: A Game Based on Facts About Al( ohol

How Much 1s Too Much? .

“DYNE-O-MYTE”: A Game Based on Facts About Drugs Other Than Al(,ohol
The “In” Crowd’

Who Is Responsiblé?

What Are Ads Ijesigtled to Sell You™'

The Lawmakers

Closure . ' ’ '



\ ] . -
-/\ ’ Warm—up (3-6 minutes) .
. . e . Ask the students, “Who can give me an example of dangerous things with which everyone in our
N : world must learn to deal?” Write several examples on the chalkboard.
D AN\ | Directions for Main Activity
' : © 1. (10 minutes) - ) ' : -
' - ' LA Explain that the class is starting a unit about taking risks, cspecially risks that mvolve alcohq&, other
- . drugs, and traffic safety. “Young people growing up today live in a world where alcohol and other
TAKING RISKS v ~ drugs are very common. Many people try alcohol and other drugs at one time*or another. You -
' _ : probably know people who have tried alcohol or other drugs, and you may eveh have trfed them
I .. yourself. Of course, many people never try them. The purpose of this unit isn’t to get you to stop )
Purpose , o2 . - experimenting -with risky behaviors or never to take any risks. But the unit is designed to help you
To introduce the concept of risk taking and th(i“" know how to decide whether or not to take a risk.” . '

basic goal of the unit Read aloud or paraphrase the unit theme ¢page x). Alternative: Make copies of page X for the entire
format. Ask questions like the following: .

class, and have the students read it aloud in a discussi

~

) Objectives Ll How do you know if gomethingis risky?
Teacher™ _ ) What are some{:\lodern risks that didn’t exist 100%ears ago?
2 IR . S - [J What is the main goal of the unit? ‘ N
(J Introduce the unit tn a way that will interest [J What are the four steps for decision making?/ -

the students in pursying the activities. .
{1 Through class discussion assess the students’ X
comprehension of the concept of risk taking

2. (20 minutes) ' - o .
Hand out Work Sheget 1. Explain that the work sheet offers an opportunity to think about some of the
risks that will be éxamined in more detail lafer in the unit. Allow time for the students to complete

and the basic goal of the unit.

. 8 - - o . ' the work sheet, either'individually or?in small groups. If necegsary, take time before the students fill
° tudents W : -~ dut the work sheet to discuss some examples. Encourage the students to note as many examples as
O Th_;ough class discussion den}onstra.te com- they can. Examples for each of the three categorites are: * T '
. 'ﬁrehenglon of the concept of rigk tnk}ug and « | Traffic Safety - . . DrugsOther Than Alcohol
the basic goal of the unit. : P - : " Alcohol .

' ) - Getting hit by a car while riding a Overdosing = Drinking and driving
Materials o - bicycle o g o \
Copifcs of the unit theme page (page x)% ‘,md Gztit;;lrlg :;d:sc\;v;;;eotil) ll.Jy agcar wh‘\k‘a‘d I‘a‘}vc}i]r_;gt ;at(ii;ug without know‘mg Ge;:,(til:(g sick from too.much
Work Sheet | ' Making a left turn and getting hit Contracting'lung cancer from .

— ’ .- byanapproachingcar - - -smoking cigarettes
*This i3 the teacher’s personal ohjective for ench losson. “j\ _ 3‘ (56 minutes) ) i o "f,' N o
+*IL is undorstood that the teacher will quantify the student After. the discussion tell the students, “Most risks involving alcohol, other drugs, and traffic safety

l(mrning objectives in measurable torms that are appropri.
X

ate to his or her class. involve negative consequences. Who can think of some risks that might have positive consequences?”

.If necessary; offera few examples, such as entering a cdﬁtg.gt or trying out for a team.

n

- L

+Advance Planning 8 minutes) * " <l o

Tell the students, “Tomorphw we'll discuss deciqions;t'hat you have made. Who can think of a decision
that'he or she made in the last two days or 80?” Discuss a few examples, asking questions such ag,
"How did you make the decision‘?_” and “How do you feel-abopt: the decision; that is, was it a good or bad

s

decision?” . ;o Ca

| For Discussion . - - o
. = . “What kinds of people take risks?” - Do ' l o
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"WORK SHEET 1 ‘Taking Risks

Write in as many risks as you can think of for each category.
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Choices, Influences, and
Decisions -

‘Purposes .

To introduce the influencing factors on which
subsequent activities are based and to offer the
students an opportunity to practice using the

decision-making steps /outlined in the unit.
- theme ]

Objectives

Teacher

{1 FThrough class discussion assess the students’

comprehension of the concept of chdice as it
rough observation of the students’ per-
. formance in classroom exercises,,gssess the

students’ comprehension of th& four-step .

decision-making process outlined in the unit
theme.

Stydents
“[11 Apply the four influencing factors identified

in the unit to real-life situations.
L1 Practice using the decision-making steps out-

+ Y

lined in the unit theme. .

»s ;

Materials - |

~

Cogies of Materigls Sheet 1 and Wgrk Sheets 2 -
and 3 ‘/\I’l\ B

14

. P - : . 3
. ., <
4 ’
. M -

. - /
\Warm-up 2 minutes) | v

Ask the students, “Who had to do something today that he or she didn’t want to do? Anything at all?”
Accept three or four responses. Then rephrase the question by siying, “Who made somebody in this
class do something today: and what was it?” Accept three or four more answers. The point should
clearly emerge that all of us have to do things every day that we do not want to do and that we have
little or no choice about. '

Pirections for Main Activity

A}

1. (6 minutes) ‘

Ask for a volunteer to paraphrase the basic.theme of the unit in a few words — for example, “People
should learn how to make decisions about the risks they take.” Explain that risk taking is almost - -
always a voluntary action; i.e., people choose to take, risks. Tell the students, “One of the main
purposes of the unit is to provide gome understanding about the way people make decisions when thty |
take risks. Four main infliiences have been identified.” Write each ore on the chalkboard as you
introduce it. Give a brief explanation, as in the following example: '

0] Family. This is the mossimportant influence on children ag they are growing up, and it continués to

be an important influence in many people’s lives. Often peoplg in their early teens are beginning to .
-DPécome independent of their families, however. ,,

[} Peers. This is another way of describing your friends, kids your own age, kids you see in school.and
spend time with after school. At your age your peers tend to be the most important influence in your
hfe.- - / — "

(] Advertising. Advertisements, especially the commercials you sée on television, make you want to
buy things or do things or behave in certain'ways. We're all' influenced by advertising, even if we
try not tobe. - ‘ 0 :

[} Laws. We all have to obey the law, so most of us are influenced by laws whether we like it.or not. In
fact, almost anything you could name is influenced by one law or another. For young people who are
beginning to think about getting a driver'§ license, thé traffic laws are particularly important.

Ask for any questions about the four influences. Probe with questiogg like “Which one do you think is
the most important for you?” or “Which ene influenced a particular XOice that you made today?” Give
the students an opportunity to suggest other influences that may aldo be important. Make it clear,
however, that these four have been singled out, since they are generally considered to be four of the -
strongest influences in choices about risk-taking among youth. ) -

2. (20 minutes) - . . ‘
Hand out Work Sheet 2. Tell the students to respond to only the first two columns on the Work Sheet,

. indicated by choice or no choice. Then survey the class {or similarities and differences about which

items are usually a matter of choice. After the discussion tell the students to mark the appropriate
boxes which represent the factors most likely to apply to themselves. If a student believes thiat none of
the factors listed is appropriate, then the student is to mark the box in the “Other” coltumn. Allow time - -

~ for completion of this task. Then continue the discussion by referring to the four factors.
. M < N

A

R : . =
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-1 ! 3 (25-40 minutes) . ' t
Tell the students, “I asked you yesterday to thmk about a gituation in whnch you made a decision. Who
can tell me about some decisions that he or she made in the lask two days or s0?” Note examples on the

chalkboard. Remind the students of the four decision-making steps outlined earlier (page X)L -

‘{1 Dg¢termine whother a decigion involves a rigk or not.
(1 D¢termine the possible consequences of taking the risk.

1

11 Consider factors such as who will'begffected by the risk, why You want to takq the mk and what
else you need to know bhefore you make your decision. -,
O Decide.

* Encourage the students to practice the decnsmn making steps in relatlon to the situations listed on
the chalkboard. If necessary, provide examples, such as the following:

.
\

A simple decision: Bob has to decide what to wear to the school dance.

(3 Does the decision involve a risk? Yes/Bob might decide to wenr the “wrong” thing and feel foolmh Ty

because he arrived at the dance dressed inappropriately. ¢

O What are the pvssible consequences of taking the risk? Unless he glves thé decns\n careful thought
Bob might wear the wrong thing and be embarrassed..

U Who will be affected by the risk? Bob. Why does he want to take the rlsk? He\Wants togo to the school
dance. What else does he need to know before making his decision? He needs to find aut what the

. otherkids going to the dance will beé wearing, or what kind of dance’it is; i.e., farmal or informal. He

calls a friend and discovers that the theme of the dance is country and wester(isr music.

[J He decides to dress very informally, in blue jeans and a plaid shirt.

" A more serious decision: Joan, a seventeen-year-old friend of Mary's, has had too much beer to drink
at a party on Saturday night. She tells Mary that she feels fine and that she’ll drive Mary home, since
they caine to the party together. Mary doesn’t have a driver’s hcense and doesn’t know how to drwe
What shauld she do? - .

U] Does the decision involve a possible risk? Definitely. By mmstmg on driving, Joan risks having an
- . accident. By going along with Joan, Mary might be physically hurt.
[ What are the possible consequences of taking the risk? Joan might not have an acc1dent and
everything could go all right. On the other hand, Joan might lose control of the car.
(0 Who.will be affected by the risk? Joan, Mary, and their parents and friends, among many others.
Why does Mary want to take the risk? She needs a ride home. What else does Mary need to know .
before making her decision? She needs to find out if someone else could drive both her and Joan -
home and whether there is any alternative to Joan's driving the car.
" oa [1 Mary decides not to go if Joan insists on driving the car. Either someone else will have to dnve, or
q\ﬁ?é‘g- ' ' " Mary will not go with Joan until she has taken a long time to “sober up.” : -

3
L

The students may practice usingsthe decxsnon makmg steps in small groups and then report their
decisions to the class.

- . - -

.
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Advance Planning (2 minutes)

Hand out Work Sheet 3. Tell the students that the first part of the assigmﬁent 18 to complete the work
sheet to the best. of théyr ability before tomorrow’s lesson. The work sheet will be collected, but not
gradéd. Tell the students, “The second part of the assignment is to study Materials Sheet 1 and be

prepared with questions about any parts of the materials sheet that you want to ask in class.”

N
- ~ N

JFor Discussion _ '
“What event do yeu think made an important change in your life? Who or what controlled or

influenced the event?” .

Notes

4
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B What s Alcohol? .-
- ‘ - ‘< . Contrary to popular belief, the alcohol used in alcoholig beverages is a drug. Even though it may |n|t|ally
o . i make péaple feel “light ' rtisadepressant (pills that are depressﬂgts aré often called "downers”), and this ¢

e - means that it can slow down all your body tuncttons
* . What Does itDo?

Alcohol is absorbed into the body very qutckly, but the liver, which burns itup,” works at g much slower

I rate than therate at which alcohol can be absorbed. One-half to 1 ounce anhouris the amount that the fiver
- ; #* can burn up. This is the equtvatent of a little tess than the average drtnk of beer (12 ounces), wine (5
' N . ounces) or hard liquor (12 ounces). -

S T ) Alcohol affects different peoplée in gttterent ways One person at a party might drink one drink and get
% \ CW . intoxicated (drunk), while anothey might drink all nlght and never show any signs of betng intoxicated. Four
) R of the most rmportant fattors that determtne the etteots ot alcoholic beverages are ‘ -
T 0J Your body weight ~ ° a, . 3 o \
[J The amount of alcohol you drink o ¢ . * , . _
(] The amount of time in which you drink it ot :
O Your previgus expenennes with alcohol drtnktng i.e. the extent to whtch you are accustomed to drinking

o

. _ alcohdlic beverages - : N

§
Usually a 250-pound person will be a'ble to “hold" three drtuks in an hour ch better than a 120-pound
_ . _person. Although nat a Qrtatn means, one ot.the best ways to avoid gettr g drunk rs to drink alcoholic
oo beverages very slowly N

Ce Getting Intoxicated .. ', ,

Y : ' Other tactors can affect:the degree to which you will become intoxicated if youw drink. Your mood and
\ y . whether or not you are phySQCalty tired can affect'how you will react. The mbre and the faster you drink,
"~ however, the more likely it is that you will becore intoxicated. At first you may féel ' htgh If you keep
. " . drinking, you will have trouble thinking clearly, and you may ndt be ablé to see Clparly, w. walk steadily, or

. - perfarm other basic physical functions. People who are often intoxicated may experience “blackouts,”

: N temporarily forgetting who and where they are, and even falling down, completely out ot control. - -
T . - Sobering Up ooy o ‘ - '
- oo * " People often say that black toffee and showers will hetp to sober up an ihtpxrcated person This is
' : b completely untrue. The only thing that can sobersomeonegup is time — usually several hours during which B}
. . the alcohol will be burned up, and the alcohol content ot the blood wrlt dirprntsh ” Y
c T - -~ Blood Alcohol Content | | v
YT _ L e Blood alcohol content (BAC) refers to the amount ot alcohol that has been absorbed |nto the bloodstream. . ** |
- R . . .- - Generally, pegple who have over..05 percent BAC are affected enough so.that it would be dangerous tqr '
M e ,‘: - .« - them to drive & car. A person is considered intoxicated if he dr she has a BAC of .10 percent or
' : o Lo L .. People with the same percentage of BAC may behave in entirely different ways, however. A htgh C

' 'does h-ot necessarily mean that a person will appear to be intoxicated
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MATERIALS SHEET I Facts About Alcohol (continued) < ®

Beer, Wine, and Hard Liquot

Normal sewihgs of beer (12 ounces), wine (5 ounces), and hard liquor (1v2 otjnceé))re nearly identicalin K
their-alcohol content. Some people think that it is impossible to get drunk on beef and wine, but this is
N ’ untrue. However, mostpeople do tend to drink beer and wine more slowly than they might drink hard liquor. "y

, The tategory of hard liquor includes a wide variety of alcoholic beverages, such as whiskey, vodka, gin,
, ‘ rum, and brandy. Thede beverages are much higher in their alcohol content than beer orwine. The content
is designated on the bottle by the "proof” number, which is twice the percentage of alcohol. A beverage that
is 90 proof, for example, consists of 45 percent alcohol. ' .

) . ) Alcoholic beverages are.fattening because they stain calories. However, they have no real valde as '

1

food. - N

¢ ) ’ It is illegal for a person under the age of 21 to purchase alcoholic beverages in California. Neverfheless.
o ! , alcohol is frequently used among teenagers, many of whom have tried alcohol by the age of 13, even
" though itis illegal for them to purchase alcoholic beverages.

Why Do Pegple Become Intoxicated? 5 -,
o One of the reasons that people become intoxicated Is that they don’t know some of.the things you've been

. reading here. Mweoplé think they know how to “hold their liquor,” but they have no sense of how many

[ "

drinks in an hour fajght make them intoxicated. People drink to get high because they ehjoy that feeling—a
- great deal of the drinking that people dotin America is on social ogcasions? This can often lead to-
_ intoxication. Many people who frequently become intoxicated, causing ‘harm to themselves or others,
- started out by simply enjoylng social drigking without experiencing any serious problems.

What Kinds of People Become Problem Drinkers?

Itis difficuit to say exactly who will bacome a problem drinker. Some experts believe that drinking problems
are inherited. People who are paiticularly unhappy or frustrated in their dalily lives may become problem

rinkers. People who need to take a drink in order to feel more comfostable or confident often becomé
problem drinkers. - S :

What Kinds of Problems Can Alcohol Lead To?. R

_ The problems resulting from alcohol drinking are nymerdus. Individuals'may experiéal& 'serious physical
. o7 problems if they drink a great deal over a long pefiod of time. Alcohol can affect the liver, the heart,.and the .
. / bralhi A common disease of people who drink too much is cirrhosis of the liver, in which the liver gradually « .-
deteriorates. : ' - " ' v

People who drink too much often have sérious‘prob’l'ems at home and work. A ve/ high percentage of
violent crimes are commited by people who have been'drinking. . E

. ' o ' ’ Alcohol is involved in nearly half of the deaths on the nation's highways. .

- The costs of alcohol-related problems — including job problems, traffic accidents and fatalities, health
o : ., care,and a wide varlety of related costs — are somewhere around $40 billion évery year, An estimated 10
’ _ 33\} _ * million people in th% United States have serious drinking problems. _ W SRR
N s | " _ & - ‘, ' . 2 4 .- . .
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" Puta Check mark in the appropriate

" boxto indicate which items you
usually do gr do not have choices about.
Check the box of the influencing factor
that you think is most important for that
" ftem (family, peers, advemslng laws,
other) .

1. Arecord | buy
- 2. Theclothes lWéar
:/3 The food | eatathome
4. The food | eat at school
5. Thesnackslbuy * &
6. | Wherell live S -
7. The dasses | take in school
8 The teachers who teach my Jlasses
9. When I'l be able to drive a car
10, Whether | will drink and drive
11. Whether I wil smoke cigarettes
E 2~My favorte brand of softdrink ¢
13, Tr\e music | ke
14. Wh&tt‘;‘e; : E:"xemusnc loud in my
15. Where| goonvacations
16. Thmofpeoplelchoose as

.3@:3 ’ : o

CHOICE

\ ) ’ |
/2 /N | WORK SHEET2 Choices

Vs
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. Alcohollc beverages contain a -

powerful drug

. People shouid never take -

riskg.”

The mostimportant factors in

‘determining whether a person

Will become intoxicated are
how much the person weighs,

~how many drinks he or she has,

and the time in which he or she
consumes the drinks.

It you know what influences
your behavior, you might
choose to behave differently.

Laws are-always made in order
tojprotect all people.

- Bicyclists should always ride in

the direction yﬁn traffic moves.
Most people think

lndependently enough sq that
they aren’t greatly influenced

‘by.their frlends or peers

A pedestrian whog‘tays on the
sidewalk can’t get Rurt.

TA person Is inQoxicated if his or

her blood al¢ohol tontent is .10
percent or more. o

P

£

¢

- AGREE

’ f dangerous or unhealthy. : | :
B 14. Normal servings of beer, wine, . '

e

"WORK SHEET 3 What I Know About Alcohol, Other Drugs, and Traffic Safety

g o )

\
% s

lkAGREE UNDECIDED - . - . AGREE DISAGREE UNDECIDED
" 10, The passenger in a vehicle, not :] |
L] . . Just the driver, has arespon- . ,
; snbimy for traﬂlc safety. g . .

11. Barbiturates and depressants
" are the same thing.

_ 12. People learn a lot about alcohol
: . & - drinking from their family’'s <.
habits and drlnkmg patterns.

% 13. Thereis a law against advertis- j Gy
ing products that might tfe ;

and hard liqyor contain about U
. the same amount of alcohol. ‘

. 15. Apersonwhoridesa = ' . do

: . motorcytle without wearing a R P

E. . . heimet is not taking-a serious | - | - f
rlsk )

9

16. Thereis no Io_ngérapenalty for .. _
8sessing marijuana in . Sy ot
California.,

:
i
L3 . Y .

:\’ - % \,

17. Most people drink alcohol just N . :
-\ - q . to have a good time and don't ! i .
have serious problems asa A
TGJQU" ) i ‘ \ ' LY

' 18, Knowing about traffic safety : \, Y 1 - \
) ot means knowing how to drlve a —

I o car, -
| : | G D

. - 7S G
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“INTOXICATION:
A GAME BASED ON
FACTS ABOUT
ALCOHOL .

Purpose

To introduce basic factual information about
alcohol and alcohol drinking in avay that will
increase the students’ intevest in the game

Objectives

Teacher _
{J Explain the game clearly and mediate dis-

"agreements about interpretations of the
« rulés. .
% [ Assess the extent to which the studentq learn

4k

facts about alcohol by observing their par-

ticipation in the game.
Students

{J Demonstrate, through playing the gan;e

“Intoxication,” a comprehension of basic facts

about alcoholic beverages and drinking.

Materials

Copxes of Matérials Sheets 2, 3, and 4; Work
Sheets 3 and 4; scissors; and paste (Note: Before
the lesson the teacher may wish to take time for
the students to prepare game Mmaterialéthy
_pasting them on cardboard so that t eynmy be
“used again with other classes.)

5:\ drinking through this game?” o ,

f &;1 For Discussion | " - B

Warm -upP (6 minutes) .

Collect the work sheets handed out as yoster: day’s “Advance l"lunning assignment. Tell the students .
that they will have an opportunity to review the work sheets again at the end of the unit. Keep the
work sheets. l‘p{plam that the work sheets will be used to assess two important factors that contribute
to people’s behavior in relation to alcohol, other drugs traffic safety, and risk taking: knowledge and
attitudes. Ask the students, “Which do you think i8 more important in determining your.behavior —
what you know or how you feel (knowledge or attitudes)?” Explain that the answer to this question
might vary according to-the circumstances. Example of “what you know”: “More than three drinks in
one hour will usually wmake a person my size and weight intoxicated.” Example of ‘ whnt you feel”: 1
can always hold my liquor.” N :

Directions for Main Activity
1. (10 minutes) _ ,
Prepare to play the game “Intoxication” by handing out copies of the materials sheets and work

- sheets. Note that the game may be played in either large or small groups. If the game is played in -

small groyps, each group will need a set of “alcohol facts” cards. Tell the students that each pne will
have his or her personal game board; i.e., no two game boards will be alike. Each student cuts out the
nine*Game board squares’ " and pastes six of them 6n the spaces marked by a “Pasteé square here™ on
the game board, beginning with the space to the right of “Start” and moving around the board. The
students should not look at the squares beforg chobsing them. After pasting the squares on the board,
each student makes a personal mnrker out of a slip of paper with his or her name wrxtten on it.

2. \&‘3 10 minutes) i

Read a few questions from the “Intoxication” fact cards (Mater ials Sheet 4). Allow time for discussion
of these and questions related to the “Facts About Alcohol” materials sheet distr 1buted as'yesterday’s
“AdVa nce Planning” assignment. -

(20-30 minutes) )

_’PO play the game, either the teacher or a group leader reads one fact card at a time. In re{ponse to the

card, each student marks the answer that he or she thinks is correct on his or ber work sheet. Then the
ateacher or group leader reveals the correct answer and the number of spaces that players with correct
answers may move. (Both of these are on the back of the card.) The teacher or group leader should
always say the letter of the-fact card, and each student should record this on his or her work sheet in

order to keep an accurate record of his or her. moves. In someé cages players receive lucky “bonus™
moves. In others, again through ck, players are penalizéd. The firat player in the group who moves
all the way around the board to “Start” wins the game. Each winner’s moves should correspond to tRe
notes on his gr her work sheet.

4. (3 mmutés)
After the gane is over, ask the students, “What are some of the thmgs you lesrned about alcohol and

»

a

’

©

‘ “Alcohol drmlgjng is one of the most serious health problems in our nauon Why do you thmk thls is

0:?"
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'5)5 DY \\/7 . 'MATERIALS SHEET 3 Individual Gén’ne Board Squares

~ Cut out these squares and shuﬁfe them. Then, without Iboking ‘choose one square at a time, and paste each
square on a game board squarg marked “Paste square here,” beginning with the one to the right of “Start” and
moving around e board until all the "PaSte square here” spaces are filled.

1 Ay . o \
Q‘ "\ !
. ) . 5 h k
.' . \ .
5 | 1 v : A Blood alcohot
' . Answor Gne Qrunk DrMng ‘ contont ovor
Advance ! uastion gSgggni Advanco 3 \ Oi\pmcg nl‘ I
A lvanc . NGWOL ‘
(_. Space Cl?:("‘:r;'g OA(S}(;) chrrectly or go Spacos queshon
ac pac tack 10 Start : congclly or go
L a 1 back 5 spaces
3
Y ‘.1 el
N H . e
; .
., ) | y
k) . ’.‘ ‘ .
Answar tw Go:To Jall .
Advance 2 quastion Angwaor 3 Answaor thiog
Spaces corraclly oo qudstions . Auas tons -
1 ' back 2 spacds corraclly 1o get conadlly or 90
- datt ashac aut~ back 3 spaces
- } i ! )
& ' 3 LA
. i T

"';flhtoxication” Fact Cards

[ | MATERIALS SHEET 4

This sheet consists of “Intoxication” fact cards. Fold the blank sides tégge’iher, and paste.

-

M

om
L

) ) ll \ 'I ~ \ ’
> ¥ ' 5 .
] £ . v : =
~ I i
s ! . 1
Card A: ! ; i
, Blood alcohol content retdrs i e g i :
. k}
d ' Thenormfallevelotatcohol ¥ 4 - CF .
in & person’s blood L Answer:2 Card B: i . Answer: False °
2. Thepercentage ol alcottol I . Beor does not contain i ) . o
+inthe blood after aperson  §  Advance 3 spaces alcohol. Truo or false? 1. Advance 1 space
has drunk-an nlcohollc (] !
. \ beverage 0 ',. ¢ .
- 3 An automobile accident in H ‘ : 3 i
. ) ~ which the dniver was 1 . e ]
_ dnnking oo much - : i 4 - ] *
s . : ) ]
. » . = / ‘}L . = .
4 , ! A . hY
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< This sheet consists of “Intoxication” fact cards. Fold the blank.sfdes together, and pgs:te.
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Card F: . ! J S
v "~ Which of thq following = “ . . ’ . B - i
e contains the’greatest amauint ’ ) ) _ - ] ‘ . P .
ofalcohol?. ~ T ) e CardG: . © | . CardH: , ) .
1. AG-ounce glass of wine. . | ANSwer: 4 Atallnoavy porsonanda |} mgl‘;vgg‘vﬁﬂﬁiﬂwe i Alcohal helps o folax paople |~ Answer: False *
2- A shot of hard hquot{17, ™ | . S short light person will usually 0 diﬁeron)llly)y L . and therefore solvés a lot - Advan 1-space..
ounces) ] AdvanceSspaces be affected the same way by a H 7 : more problems than it vance 1-sp .
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- This sheet consists of “Intoxication fact cards. Fold the blank sides together, and paste.
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MA{ERIJALS SI'IEET 4 “lntoxlcation"’ Fact Cards (continued)‘-

7

t .04 percont
2 08 parcent
.3 10percont
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Card L: B | i
Ityou are convicted of drving T Card M: ] - _ 0
while Intoxicated (ownk | One.of the most important 1 Card N: ]
which of the fallowing things.  § lhln?\s about drinking | Orunk drivors can ondangor .
?anH happlon'? o * . alcoholic beveragoes la° : podestrians by- ] A
1. Have licanse suspendad 1. Knowing how alcohol . -
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Advance 2 spaces

2. Circhosig of the liver
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Advance 2 spaces
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2. Judgment
3. Emotions
4 All of the above
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HOW MUCH IS
TOO MUCH?

Purpose

To make the students aware that family
influences, among others, may suggest differ-
ent standards about howw much alcohol is too
much — and when

Objectives ,
Teacher .
U] Foster an open, nunjudgmenlal discussion of
students’ opinions about how much is too
* murch. '
Tl Relate today’s lesson to the facts conveyed in
yesterday’s lesson as much as possible.

' Students N

01 Analyze “How much is tqo much?” in relation
to several different situations involving alco-
holic beverages, and describe the ways m

which fatnilies influence their opinions.
/

Materials
Copies of Materials Sheet 5 and Work Sheet 5

N

Rl

5 mmutcu) : ) /\

Warm- -up « .

Ask the studenty; “How many people have e\ve! seen someone drunk?” (Ask for a show of hands.)

“When do people got drunk? Let’s h% as many suggestions about sityations in which people get
drunk as we ¢an think of.” List suggestions on the chalkboard. Then, referring to each: of the
situgtions in turn, ask, “Hew do you know if someone s drunk? How does that person behave? What
risks do poople take when they drink too much?”’

~ ~
.oow

Directions fo

1. (16 minutes) o

Hand dut Work Shegt 5. Explain that sometimes how much one should drink is determined by the
situation or context in which alcoholic beverages are.consumed. Alcoholic beverage drinking in the
family can be a particularly important influence on people’s views of what kind of drinking is
appropriate, if any, and how much is teo much. The work sheet’is an exercise in thinking about a
variety of situations involving drinking. Allow time for the students to fill out the work sheet, either
individually or in small groups. Then, taking éach item on the work sheet one st a timne, discuss where .
on the continuum the students placed each one. Tell the students, “We’ve been talking about one way
of defining ‘how much is too much,’ or excessive drinking. Who can describe another entirefy different
way that we discussed during yesterday 8 lesson?” Encourage the students to give answers that refey
to the combination of individual size and welght amount of alcohol consumeg time, and éxperience
with drinking. Emphasize that there is no precise mathematical formula for determmmg how much
is too much for any one person — that people who decide to drink must “learn their limits.”

ain Activity N

-

2. (5-10 minutes) .

- Ask the students. to suggesl other situations involving possible risks related to family events that

could be added to the list on the work sheet.:These need not involve alcoholic beverage drinking.
Writé the suggestions on the chalkboard, and dis¢uss where on the continuum the students would
place each one. Examples:

d Famllv situation: Driving on a freeway in the family car

{J Behavior: Everyone except the driver playing a game that involves physical activity
O Family situation: Vacationing in the mountains

{1 Behavior: Climbing a steep rock

Advance Planning (3 minutes) )
Hand out Matex ials Sheet 5. Tell the students, “The agsignment is to study Materials Sheet 5 and be

" prepared wnth questions that you want to ask in class about any parts of the matenals sheet.”

For Dlscussmn | \

“We've been talking about two important infiiiences on' people’s drinking behavior: families and
information about the effects of alcoholic beverages. Which influences do you think might be most
important to different kinds of people in different situations?”

- ~
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| MATERIALS SHEET 5 F;acts About Drugs Other Than Alcohpl

N

[down’” or “crash” from an amphetamine “high.”,

/

What Are Drugs? : - o '

A drug i§ anything that you can eat, drink, inhale, or take into your body in some other manner and that will
alter the way your mind and body function. Some drugs are'medicines and are used primarily to help
people recover from mental or physical diseases or disorders.. Other drugs are used primarily for
nonmedical reasons. Any drug used for nonmedical reasons, without a .doctor’s supervision,-can be a
dangerous and risky ‘substance. Paople's reactions to most drugs vary greatly, depending on the individ-
ual, the drug, and the circumstances in which the drug is taken. :

Oves-the-Counter Drugs

\
A great many drugs can be purchased without a prescription. These are called “ovér-the-counter” drugs.
They include agpirin, cough syrups, cold tablets, mild sleeping pills, pills with caffeine (the drug found in
coffee) to keep people awake, and similar substarices. The fact that these drs. s.are 50 easy to buy does
not mean that they are entirely harmless. An overdose of aspirin can be Seripus. even fatal. Too much.
antihistamine, a drug commonly foundin cold tablets, can impair one’s senses and judgment; this sould be
dangerous if the user drives a car or uses machinery after taking the drug. Over-the-counter drugs carry
warning labels about the hazards of using them or instructions about recommended usage. e

Cigarettes and Alcohol _ '
Two of the most commonly used drugs in the United States are also among the mostdangerous. You have

already studied about alcohol in another lesson in this unit. Alcohol, an addictive (habit-forming) drug, is
responsible for more deaths, traffic accidents, and other problems than any other drug a¥ailable. Ciga-
rettes contain an addictive dtug called nicotine. They also cantain other substances that have been linked
with lung diseases and cancer. Teenagers and people in thejr twenties tend to smoke cigarettes more than

any other group in the general population. L .
Stimulants and Depressants )

The brain and the spinal column in humans are called the "“central nervous system.” These are the parts of
the body that send out all.the messages to the other parts — telling the limbs how and when to move, for
example, and coritrolling other physical funetions such as vision, hearing, taste; and reflexes. "‘Stimulants”
ar%.ugs that speed up the central nervous system. They may make you breathe fast, or they may make
yo@®¥cel éxcited and “wired.” Depressants slow down the central nervous system. They make you feel
drowsy ang calm. : :
Amphetamines (“Speed’’) ., : .
Amphetamines are stimulants. Often they are sold under prescription as diet pills. Some pepple use them,
with a doctor’s prescriptidn, to kaep awake In special situations such as night jobs. One of the dangers of
amphetamines is that the moré a person takes them, the more he or she,builds up a “resistance” —that is,
he or she will need greater and greater amounts of the drug to get the same {riginal effect. After taking
large doses of amphetamines, people often experience great mental and physical pain as .th'ey “come

v
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7 : Barblturates ¢ Downers, ' “Reds”’) v
n - Barbiturates are depressants and have eflects that are opposite to those/a arnphetamines. After taking a
i barbiturate, the user becomes drowsy andcalm asthercentral nervous system slows down. Many people use
. barbityrates, under a doctor’s prescription, as sleeping pills. When mixed with alcohol. barbiturates have
» e increased gffects that can lead to severe physical reactions and even death. <

Tranquilizers

- Tranquilizers, which many people taka to calm the effects of nervousness or anxiety, are the biggest-selling
drugslmade in this country. They cannot be pugchased without a prescription.

Halluclnogens A , — -

4.....,.4

Hallucmogens are known primarily for their ablhty to‘q alter the user's perceptions. LSD, PCP ‘and (often)
marijuana are hallucinogens. So are peyote, psilocybin, and rhescaling. The effects of hallucinogens vary
> ' greatly from one individual to another. These drugs can produce either a hlgh or a deep depression,
depending on the frame of mind of the user.

Cocaine N - N

-

_ Cocaine is a very expensive drug that is usually taken in the form of a white powder and sniffed. It produces a
, - . ' “high” similar to that of an amphetamine. Continued “snorting” of cocaine can seriously irritate and damage
AN gy N the nose and upper mouth, :

Narcotics .

N/ - The narcotic that has received the most attention in the United States is heroin, a strpng addictive drug.
At . o Because heroin addicts experienc evere physical pain if they.are unable to obtain regular quantities.of the
, \, drug, many addicts become “slaves t0 the habit.” Narcotics have long been associated with crime. Since they
are illicit drugs, those who sell them are criminals by definition, aid those who buy them ffequently engage in
crime in order to "support” their habits. Other narcotics include morphine and opium. These, too, are

addictive substances.

. .+ @treet Drugs .

' Almost any drug that a person buys * 'on the street” is a dangerous substance. Without careful Iabyratory
analysis, it is impossible to know what a streel drug” contains. o
S | | Drugs and the Law " ]
o ’ . - : The sale apd.possession of drugs are governed by laws. Some of the most important laws pertaining to tt)e
. drugs.mentioned here are: .
' ' ' O Itis illegal {o use prescription drugs for nonmedical reasons. _
(L1tis illegal to sell or possess narcotics. S e

/ o : ) ) 3 Possession of e or less of marijuana is punishable by ‘a maximum fine of $100; ‘howevBr po:;sessuon :
< ) of 1 ounce or ss is now considered a misdemeanor, not a felony _(ma;or crime), /n California.

/

Qo ' : ' - _ : _ o N L. /9.
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/ ) _ : : ‘ S . T

- ’ : - Drugs and Driving | '- v ‘. W
St ' . K Almost any drug can impair a driver's physical and mental functioning to some extent ari.should therefore be

used carefully by any person whe ptans 16 drive after taking it. Marijuana and alcohol tene to be the drugs
used most frequently by young'beople, and both of these drugs can radically alter a driver’s perceptlons,* -

4 ' judgment, and ability to react. -
Drug Addiction - . T . .
, . -+ There are many different kinds of ‘dr*l}g_a'ddiction. Many drugs are physiologically habit-forming — that is,
i " ~ using them creates a craving.in the user’'s body.for more. These drugs include alcohol, heroin and other
/ * 1 narcolics, tobacco, and caffeine. - - -
Other drugs-may be psycho[ogically habit-forming — thatis, the user gets used to thé feelings created by the

;‘/ ' " drug and begins to feel that he or she needs the drug.
' Addiction may often be both_physiological and psychological.
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| WORK SHEET 5 PHov'quuch ls‘l‘:‘(:o M:Jch'?
4 |

. Each of the FAMILY SITUATIONS below represents two extremes in a given situation, ranging from
appropriate to inappropriate. For each FAMILY SITUATION place the letter that identifies each DRINKING

* FAMILY SITUATIONS

Thanksgiving dinner

Seder (Jewi"sﬁ Cer.emony with wine)

. Family at a.restaurant

~ Family at holy communion (cergmony with wme)

Famlly weddlng

-

Family on a picnic befo&e_drivi}fg home

Family drivingincar -

. Family walking on sidewalks
CoT e T "

»

- -,l N - ) Lo e .
. DRINKING BEHAVIORS

,.
-
N
rd
L4
\]

- -

&

.”:pmmcﬂwé

S0

Approprlaté (acceptable)

-

- _.-p.«”-..; e -
3

BEHAVIOR hsted below where you think it belongs on the line.

l'napp\_'opiiate.(inacceptable)

—————

f e e e 3 e ]

o e e ey

Ten—year-old dnnks aglass of wjine. -~
Five:year-old drinks a shot of whiskey.

" Five-year-old drinks a glass of wine.

.~ Fourteenzyear-old drinks a cari of beer.
Twelve-year-old takes just one sip of wine.
Five-year-old takés just one sip of wine.
Thlrty -five-year-old drinké fdur.cans of beer.,
Thmy five-year- old dnnks five shots ‘of whiskey within one hour.
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“DYNE-OMYTE”: =

‘A GAME BASED ON

- FACTS ABOUT DRUGS
OTHER .
ALCOHOL

Purpose

To introduce basic factual information about
druggbther than alcohol in & way that will increase
the students” interest in the activity

» «
S

(_)bjecﬁv\és .
. Teacher “

(] Assess, through observation.the extent to
which the students learn and remember the
factual information conveyed in the game.

' Studenty

TJ Demonstrate, through playing the ga
“DYNE-O-MYTE,” a command of basic faw
about drigs other than aloohol. ',

v
Materials -
Copies of Mmerials ﬂhéets 5 and 6 and Work
Sheet 6 : oo ' ~

\

~ \

-
. Lo,
w/ ) ( ' c}'. "
T T
\ N
Ve ¥
v % r’
AL 5 J

"

T -

Warm-up (H-7 mmutes - .
Ask the students, “Who can define the word ‘drug'?” Foster discussion of this question until the

. Students have narrowed the definition down to reasonable accuracy. (Sec the following definition.) “A

drug is any substance that can b ingested or taken into the body — by cating, drinking, inhaling, or
other means — and that produces noticeable changes in the individual’s physical, psychological, or
emotional functioning.” Either write the following list on the boatd, or read it aloud, asking whether
cach item in turn contains a drug or not. In the following list, those items that are drygs or that
contain drugs are indicated by an asterisk. Note: There is room for digeussion about some.

A."Chocolate bars P

B. Chewing gum ' ' , :
C. Heroin :
D. Marjjuana

5. Alcoholic beverages
F. Tea (caffeine) '
(. Coffee (cafleine) .
H. Tobacco (cigarettes — nicotine) ( To.
I. Aspirin .
«J. Ice cream’ . LT o
* K. Amphetamines : ' . : K
* L. Cough syrup - ) - .

i

th
*
ok
,,,
e
b
&

Ask for volunteers to add others to the list. ' N

Directions for Main Activity

1. (6-10 minutes) v . .
Read a few quesplons from the “DYNE-O-MYTE” fact cards (Materials Sheet 6). Allow time for
discussion of theJt hind questions related to the “Facts About Drygs Other Than Alcohol” materials
sheet distributed as yesterday’s “Advance Planning” assignment. Emphasize that alcohol is a drug,
that it is often distinguished from “other drugs” because of its licit nature and widespread use.

Lt g | T
' 2. (26’530 minutes) L _
Divide the class into four teams, and introduce the game “DYNE-O-MYTE.” Note: The game can also
" be played in small groups, in which case each group will need & get of cards from Materials Sheet 6.
The objective is to reach the “O’,at the center of the,"DYNE-O-MYTE” diagram first. Draw the

diagram on the chalkboard as follows:

h I) 4' - . t T
N . e
E ) - e

’

‘DYNE-O-MYTE



e

Each team begins at one of the outermost letters of the dingram. Each time a member of that team
responds correctly to one of the questions or statements on the “Drug Facts™ cards, the Leam crosses
out one letter, #dnd “moves” farther in toward the center of the diagram. The first team fo reach the
center wins. Since a team can win a game in a relatively short time, the teams may wish to play
several games in order to see which team wins a “match.” Note: While there is room for discussion
about many of the answers to the “Drug Facts” cards, the recommended answers.are those that are
most consistent with the information presented on Materinls Sheet 5, “Facts About Drugs Other
Than Alcohol.”

3. (5-7 minutes) ..
After the game 18 fnished, ask the students to think about the similarities and differences between
thefacts they have learned ahouy, alcoholic belerages and the facts they have learned about other

' drugs. Brainstorm these similarities and differences for a few minutes, write the brainstormed items
R ’ on the board, and discuss them.
Advance Planning 2 minutes ,
g Tell the studertts that tomorrow the class will be discussing the influence of pbers on risk-taking
AN behavior. The assignment is te respopd to Work Sheet 6, which contains a description of a peer-
- \ oriented sithation. Only those who volunteer will be called on to discuss their answers in class. Hand
out Work Sheet 6. : L e 5
AN R
For Discussion e
A B “What is the connection betwoen facts about alcohol and other drugs and the basic goal of the unit?” -
(See page x.) S o -
Notes "
) ) \ .
; - N
. ™ -
” :

-
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MATERIALS SHEET 6 “DYNE-O-MYTE” FACT CARDS

This sheet consists of “Dyne-O-Myte fact cards. Fold the blank sides together, and paste.

e - —~ T T
. i ' ]
P ‘ | ]
] . . ! !
Card A: : Card B: i :
Which of the following 1s pot a _ _ Which of the lotlowing body . Card C: ‘ | .
drug 0,;' dovs nol contain : . Y aed lc;:rulcuonscun basflectodbya A do pssantisadrugthat I
(IJ”J 5 ] ' 1 gercaphons ' . Slows down tha cential ] A 1
2 Sgﬁ"m ] Answér 2 2 Emotions ! Answer: 6 norvous systom (] nswer:
5 Wluskcy 1 < e "3 Balance ! 2 Makes paople sad ]
i Doon ' . 4 Judgmont 0 3 Mu(;‘;es ['wopio loot dioamy
» i 59 ol 8 ! and hugh
b . Mamjuana : };" 6‘ RI"’G‘ ol toachon : 4 Halps people calm down :
* ]
. - * ' '
— - 1 ]
: ' ! (] .
x 1 ! '
- l A ~
—r > f y
. [ ] B
| ~. : A a
] h H : L@
: g N - . ’ '
Card D: 7 b , I ) )
A s!cu‘mulan! 8 al dr;;g hat 1 ’ . rd E: H - Caldgi:' . : Answer: False.
Yivas poople the gigules.e g o o specilic offectg of almost o . '
2 Speads up the mm,?? ) L any d!pug are impoz.mhlu 10 ] InCaliforniaitis notacrimato  § (" isa misdempanor
nervous syslem i Answers 3 anq ddlermine bocauso thoy win Answaer: Ttue PO#SESs N ounca of (] unishable b
3 Givds p')oop!u tho @ i vary from one lndIVIdUI]YlQ : - manjuana Truo or falsa? ] p Y
munchies anothar True or lalse? i
4 Usually luaves people 1 (] : a $1 00 ’me')
loaling worse.aftor its 1 . | :
olfects woar off [ ] . i |
\ ] i ™ i : 4
: ' ) \ ! “
- . | |
2 bl J l L 1
' : I
] N
] } .
| U .
0 .
Card G: ]
Which of the lollowing. when _ v -
taken with alcohol, eancause | .
much more serious elfects (] Answer: 2 . N
than gither one takan along? i .
1 Amgholuminos' i . -
2 Barbituratos ‘ N
J Tranquitzars : . & .
H .
. ]
)
J . . ,
td
5 -~
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This sheet consists of *

MATERIALS SHEET 6 “DYNE-O-MYTE”F

ides together, and paste.

-

T CARDS (continued)

‘Dyne’-O—Myt{fact cards. Fold the blank s

‘. C |x
‘CardN: -
Which of the following drugs
.are addichive. i 6., habit-
forming?
Alcohal
Hergin
Cocaing
. Marljuana
Nicotine (tobacco)
. Caflteine (cuftee)

DU LIRS -

: | :
|
i - 1 '
' Card I: ' :
Card H: i . Card J: -
h Tho most commonly sold 1 a . .
Darbityrate s asynonym prescnption drugs aro N Sinco amphetaminbs, barb:- : Answer: False
or ’ . inos dtes, angtranquilizors are . "
I Stmutant : Answer: 2 3 hmphotaminos : Answer: 3 oo ine o ® 1~ (Norgmedical use of
2 Deprossant 3 Tranquilizors who takos thomis withinthe e ]
3 Tranquiizor ! T A | who lakos thom s 1 thesg drugsis illegal.)
1 ] :
| i '
! : I -
I . . .
] ¢ ] H
L 1 : H
— - - ~ =
| ] -
; “ ! | :
' Card L: : i 1
. . Tha biggest danger of buying |
Card K: : adrug mon the strgel” i that: ! (B
gocamo cu‘r;‘causn 56010uUs 0 : 1. It might not get you high. : Cal’(‘i M ] -
mage { ] l . . :
l.u Brgi?l e ] A\ -4 2 Qgg?é?ﬁgx;o%ﬂg\ééo [ ] . it is against lh\) law to grow ! A \W - T
2 Armms i hgwer. you bacause thaia's [ ] Answer: 3 marijuana plants in a window ' nswer: irue
3 Eyes | o nothing in it. 1 box. Tiue or lalso? o
4 Nostris (] . 3 You have ho way of 7] ’ ]
5 Conttal narvous SVS(OIH . ‘ : know.ng whatamd - .
(] , 4 It mighl not be as strong ‘ [ |
i ] as youwerg told (]
1 | 1 1 .
. - ' '
| : - ! i -
S ¢ ' i \
——
' .
|
)
]
|
|
]
|
0
]
|
|
|
0
]
]
!
1
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MATERIALS SHEET 6 ""{DYNE-O-MYTE” FACT CARDS (continued)

fhis sheet consists of “Dyne—O-Myte’; fact cards. Fold the blank siée‘g together, and paste.

1

Card O;

“Psychological dependonce”
s

A paychologist 19ld you to

IaE: lg *

adrug

2 You gel 30 used lo the
drug that you don't want to

0 withoul it

3 Youdspendonihe diugto

leel good

,e

\

Answer: False »
(Alcoholis the
drugof choice
among teenagers
and youth.)

Forthe most part, adults drink
alcoholic baverages, and
tesnagers uso othor kinds-of
drugs (marijuana. pills. otc )
True or talga?

Answers: 2
or 2 and 3.

manjuana usually
aromn addiction
Truo ot lalsg?

- e e o T e d o e ey

A N

Answer: False

1

CardR;:

.The.drug abuser is anyone

who: ]
1. Uses adrug
.2 Uses adrug too much

3. Useas a drug in such a way

that it causes harm to

huimsell or harsell and

others

.'Jm P

more deaths and other lossos
aach year than any of the

Which of the following aro

Answers: 2 and 3 Answer: 3.

- 3 Morphing

-~

{

'}'.‘""'"""""h’\""""l'"““"'_"“‘ﬂ

T

f\nswers: 1,2,3

i

Card U:
Which of the following are

usually c¢lassified as hallu-

" cinpgens?
1 Marijuana
LSD

PCP -
Peyote
Cocalne
Alcohal

. Mascaline

. Psilocyhin

BND OB

o
A NS

-

Answers: 1, 2, 5
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- /UM{\? ‘1 WORK SHEET 6 My Peer Group

Write a brief answer to each of the following questions. Only those who volunteer will be asked 1o share their responses with the class:. ' \

1. 1think that some of thé positive, worthwhite things that my friends and | datogether are .

— S S _ _— ) -
------ / e o ? ) 2 ) ~
| ~ . Ny
. - I 1 h
—— ’ - - —_— ———— ]
R e ___.,1_,__,_._ - et e e _ '
- N :
2. Once, afriend of mine wanted to get me into troubléwith himorherby =~ . . S R
— e — — . z r — = . - v ’ — — '
- o 3 - \/\/’ hY T - -
S e A et LA - \ : e o g
——— _ \__ - ,
: . g — ‘ - >_,.,.__:*,.M_. [ _*"/7 d .
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SLDAY
THE “IN” CROWD

Purpose - - o

t

To ehcourngo‘thb'igi]onts td focus on both the
positive and negative effects of peer groups

.Objectives B )

Teacher T T

" 1 Maintain a chrssroon¥ atmosphere in which
students with diverse yiewpoints aiid peer
group values, will be 4 let to discuss these
viewpoints and yalues withowt being criti-,
cized or judged. ' I '

Students |, S \

0 Compm'gz(nd contrast thedripking and drug-
taking habits and risk behavVide of different
peer groups in different settings. .

T Identify positive and negative effects that

peer groups can have. -

. - B o : \ -~
Materials _. '
Copies of Work Sheets 7 and 8

_— 3
4
. ‘“ E
v <
2 | " o
o . v
L G _
. 8y

X

*+ * Directions fox Main Activity
. 1. (5-10.-minutes) , .
"Ask volunteers to read aloud theirresponses to yesterday’s “Advance Planning” assignment. Ifno one

Advance Planning 2'minutess =~~~ T - -

-

. world and oyt of jobs: What is

. hd . - . - V "
1'\ . - . . +

s

- . .
Warm—up_ (O mimutes)

Explain that one.thing peer groups strongly influence, particulaily among tecnagers, is appearance.
Ask the students to think aBout themselves for about a minute angd to noti¢e things about thehr -
appearance that, in their gpinion, might have been influenced by peers. Afler everyone has-had -
sufficient time to consider this, allow {ime for discussion. _ ‘ . ‘

9
it . B}

L w\ll']i'ng to read the second part, collect the papers, and read aloud a few of their responses without
identifying the-auther. Ask the students, “Which do you think peer groups among people your age

imfluence more: positive or negative behavior?” Discuss.
. ' -t
2. (20 minutes)

Hand out Work Sjeet 7. Before giving the students time Ly [1ll out the work sheety make sure that
everybody understands the categories that.ate deseribed in it. Offer a few examplds such as the

following: ' ‘ - . _ — |

Group Substances Actinities - =~ Risks Places -
* . Snobs Milk shakes Surfingy - 'Mot.(-)i'cycles © Concerts

“Heads” ‘ Nim‘ijuana Low riding Drag-l:aces . Parks

* Note: The students may not be able to think of an itemn for cach categbry; filling 1n cach category isless _

important than honestly stating one’s perceptions of the values and hehaviors of various pker groups.
Allow tipne.forycompletioh of the first part of the work sheet, sharing, and discussion. Encourage the
students to think dhout peer groups that are engaged primarily in pogitive activities, not just in

- - e 3 2
negativeractivities. - . . L .
. . s - - . L . .3
3. (5-7T minutes) . e b : ,

Ak the students to complete,the two incomplete sentences on Work Sheet 7. Allovy time for writing,

. . . . ) . ST N - . . o ’
sharing, and discussjon. - - . : ' o .
t < . =

v

. \

“ Hand out Work Sheet 8’ Explain that tomorrow’s lesson will focus on-a variety of traffic safety

situations in which the use of alcohol or dther drugs, or other formis of risk’—t_akir_ng behavior, might
haye an important effect, The assignment is to think of at least one sitmation.inyolving risk-taking

behavior forf each of the traffic safety categories described on the work sheat, | N
- o~ i ; e . i - \( ’ IS ’ ’b . * : ) o ’ ) - 3
For Discussion- bt | SR a

‘Many}u!@hori!ies on adolescence.have written that because.young people in America have td stay in
school for so any years (usually 12 years at least, but often as many as 20), teenagers aré set off in a

" group by themselves, isolated from the rest of socicty. These experts believe that teenagers would be

much better off if they went to work at earlier ages and shared much more of the world with adults.
Thoy also beljeve that the maig: ﬂ“cgt of school on teenagers Is to keep them separate from the teal

o gn ‘
mion?” . i . , 4
. .
.7 88
L . . & -
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SN NEY DA\ WORK SHEET 7 Groups That| Know Of | |
qu'each- »the categories in the chart belowswrite in as manys.appropriate descriptions of a particular peer group as you can think of; do this
for different groups you know about. ) : . '

-~ Group (Nickname, if any) Risks They Take

| /g
1(@\/)»_‘

‘ S{bstances They Use/Eat/Drink G5
. b

S —
N, )

N o Q1 Places Where They Meet

.,/ " - . .

Activities o \ o

— e > et e . e = e e ;.._.,w S
o ' 7
| v S R -
. : ’ / t ' : 7

1. Thereally neatkidsinthisschool .~ . ... . L S - e
6 < . ® . - - . o e e 4 . __.___,i______.‘_L ' N

2. The kids who think they're great, orwanttobe, . . | . e by S 2 —

- . , - . 4 . - '
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O D)A%E . WORK SHEET 8 Traffic Safety Risks . o

~

Listed below are five main Cateqones of trafh( safety awarehess For each one write in one or more risk-taking behaviors that might be
associated with the category.

¢ ‘ .- ot '\- ’ ‘! )
' &Y f/ * - R //
1. Pedestriansafety . ... ——— T
.l "‘ »_:— . —~r ( g . s S
. . 3 o —— ) - me
> N ¥ P _ e - : ,_w

I%I A - -
> T \ o
3. Bicycle safety _ . e
, O — : T
o L" e B v
{“' )'? v R 4 2 hd . i . A A

A\Motorcycle A safety e S -

.\ N e e
he '\'\ “»y‘ AT . o é
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R
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WHO IS
RESPONSIBLE?

33

Purpose

To muke explicit some of the dangerous or risky
behaviors associated with alcohol, other drugs,
and traffic salety, as identified by the California
Traffic Safety Education Task Force

\ \

Objectives .

Teacher k

('] Assess, either orally or in writing, the stu-
#8nts’ knowledge of the five major arcas of
traffic safety identifieds by the California
Traffic Safety Education Task Force.

J Encourage the students to realize that while
they may soon be drivers themselves, they
may also be responsible for taking risks as
pedestrians or passengérs, or that they may
create risks for drivers as well. :

Students

{3 Distinguish between irresponsible or risk-
taking behavior on the part of drivers of ve-
hicles on the one hand, and pcdcstrmm or
passengers on the other,

Materia
Copies of Work Sheet 9

-

JFassenger safety

Warm-up (Hh minutes)

Tell the students, “For the past several days, we've been looking at a variety of subjects: alcohol, other
drugs, traflic safety, the faiily, pcer groups. How are all of these connected?” Allow time for discussion.
However, if none of the students points out the connection bétween these topics and the theme of the unit,
malke this clear by reiterating the theme and deseribing the four influencing factors.

Directions for Main Activeay

1. (56-7 minutes)
Ask for students to read their responses to yesterday’s “Advance Planning” assignment. Discuss.

2. (16-20 minutes) /

Hand out Work Sheet 9. l&xplnn’x that while the werk sheet mcludcs the same five traflic safety categories
as Work Sheet 8, its aim is different. The purpose of the work sheet is to clarify the point that frequently 1n
traffic safety situations either the driver of a vehicle or a pedestrian or passenger may be regponsible for
taking arisk. Give a few examples such as the following:

. ) : : Principal ’ Not
Safety Category Sttuation ) responsibility responsible _
. Pedestrian safety  Car hits child in _ Child darts out into Driver of car unable to
middle of block. trattic. stop in time; could not

have avoided accident.

Pedostrian unable to avoid
being hit.

Drun‘t driver veersonto  Driver knows he or she
sidewalk, hits pedestrian.  wasg taking a risk by

: driving while intoxicated.
Driver said, “That’s
okay, I can hold my
liquor,” and seemed
sober alter eight drinks.
Pagsenger knew driver
was intoxicated but
decided not to do
: ‘ dnything about it.

Pedestrian safety

" Drunk driver runs off
freeway and strikes
barrier.

Pagsenger safety Same as above. '

Additional situationy, identified by the California Traffic Safety Education Task Force as “critigal
behaviors,” may be suggested if the students have difficulty thinking of situatiohs of their own.

Examples:

(J Pedestrian Safety: Playing in the vicinity of str reet® not obser vmg tra[ﬁc at crosswalk; crossing
against red traflic signal or DON'T WALK signal

] Passenger Safety: Not using safety belts; exiting and entering a vehicle improperly; sitting in an
improper position while riding in a vehicle

1 Blcycle Safety: Driving against traffic; running thlough stop,eigns or signals at intersections;
driving at mght with no llghts

{Z) Motorcycle Safety: Not wearing a helmet; not knowing the mechanicaloperations of the machine; not
remembering that because of its size, té motorcycle is difficult for automobile drivers to see

(7] Driver Safety: Running into a parked vehjcle; failing to stop for a pedestl ian in a crosswalk; turning
without signaling \&

Allow time for completion of the work sheets find discussion. _ ' . ’ 31 '
| o My
/ S . - l_ . . ) " .

o X .
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Advance Planning 2 minutes) -

Tell the students xfm tomorrow’s lesson will focus on a third factor that influendes risk taking: advertis-
ing. The assignment is to bring in from magazines or newspapers as many ads as possible about a product
involving some kind of rigk. .

w,

o

For Discussion

“What kind of person do you think has the safest life of anyone? Does the person live in a gpecial place?

Have a particular kind of job? Or s there something about the person’s charatter and behavior that makes L

his or her life safer than the lives of other peoplg? Would you want to be that kind of person?” '

Notes

v N T
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Using a phrase for each, describe the s!tuatlon and.the roles of those involved.

%l F’é‘déstﬁan

salety
2. Passenger
\ / safety
L
3. Bicycle
safety = ¢

-4

4. Motorcyclé
safety

4

b ¥
. *
2y tary
4 R & bati
~ ‘s' s

8. Driver 1.

Aruitoxt provided by Eic:

.
For each of the following traffic safety categories, think of as many situations as you can in which, by using
alcohol or drugs, or not exercising good judgment, someone becomes responsible for a dangerdus situation.
o Principal |
Situation - responsibility Not responsible
. ‘ ‘ \\ /
- /’ _
L P / ,
%
e "
‘\.
. ' 33
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WHAT ARE ADS
DESIGNED TO
SELL YOU?

Purpose

“To provide insights intd techmiques that adver-

] : -

" tsers use to get people to buy products that may

be harmful to their health ind safety

Objectives
Teacher

1 Encournge the students to take a eritical ook
at advertising techniques,

Students

(V1dentify techniques that advertisers use to
get people to buy things that can lead to self-
destructive, unsate, or unhealthy behavior.

Materials,

Work Sheet 10, old magazines, scissors, and
paste -

v

~

Warm—up {H nunutes) *

Ask the students, “How many people in this room have something that they're either wearing or
carrying that an advertisement could Wnced them to buy?” After several items of clothing

3

and/or other personal items have been ifiedJask the students to wham the items belong: “Do you
think advertising had anything to do with your buying that product instead of unother? Why or why
not”” Discuss.

» lii rections for Main Activity

LN

) minutes) .

{ Aslk the students to get out the advertisements they have brought to class in response to yestevday’s

“Advance Planning” agsignment..Ask for volunteers todisplay the advertisements they have brought
to class and to explaim what kind of risk is related to the product In the advertisement. Allow time for
sharing and discussion. : ~

2. 12030 minutcs)‘ - ) , .
Hand out Work Sheet 10, old magazines, scissors, arid paste. Try to have a wide variety of general and
spectal interest magazipes. [ixplain that the work sheet is to be used to help structure an analysis of
how advertisers use positive associations to sell products that may lead to negative consequences.
Give a few examples like the following: .

“Good” thin g.s‘l he
* advertiser wants
you to think

\

Real-life

Product situations Risks or dangers

. -Cigarettes A,"quboy riding the All kinds of people, mostly _Respira_wry diseages
' range — masculinity neithercowboyZnor and lung cancer.
and vigor * riding the range :
Whiskey Rich people drinking in ,Skid row drunk: Hangover; autpmobile

mansion ordinary middle-class accidents; cirrhosis
= \[T)()l‘)je at party of'the liver
Explain that the advertisement should be pasted or clipped to the work sheet, Allow about ten
minutes for completion of the work sheet. Provide additional work sheets to students who wishto |
workson more than one advertisement. After everyone in the class has completed at least one work
sheet, allow time for display of the work sheets, sharing, and-discussion. . ’ .

. . 4 - yd
Advance Planning (2 minutes) > g

Tell the students that tomorrow’s lesson will include a discussion of the fourth influencing factor

videntified at the beginning of the unit: laws.“There’s no way that any of us can escape the influence of
laws. Some Pdople think there are too many laws, and some say thete ought to be more laws. In fact,
‘There ought tdbe a law"is a cliche that people usg when they're dissatisfied with something andwant . ™
to see it changed. The assignment is'to write a brief statement cof)(ﬁng the phrase “There ought to

be alaw. ..’ About what?" | - ) ' .
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For Discussion -
. “Ten years ago, afler a report from the U.S. SmgconGeneral about Hnks.between smoking and lung
- cancer, cigarette advértising was abolished from televison. In theanbxt year or s0, cigarette smoking
. . declined significantly throughout the country. But in the last several years, while cigarette smoking
has continued on a fairly steady level in most age froups, it has risen among people in their teens and
twenties. Why do you think this is so?” . .
. . . . +*
Notes - ‘ .
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WORK SHEET 10 QNhat‘Are Ms [‘)esign!ed to Sell You?

EJth@f paste the advertisement you have chosen in the space below, or pasle this sheet onto the page c,ontalnmg the ddvemsem(,nl Then
write your comments in the appropriate spaces.

Products “Good” thihgs Real—life ~J]  Risks. Paste
T the advertiser situation or dangers advertisement
wants you . here
to think .
. . R4
L3
» ’ v “
~ h .‘~\ T o-
- . . g '9» & ™) /‘/.
N . . S T &
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THE LAWMAKERS

Vs

Purpose : '

To encournge the students to understand that
laws are the rvsxll ol dufferent mterest groups
in the society lobbying for what they- think s

nght
Objectives
Teacher
Pl Refrain from taking sides in discussing the
cflfectd that special interest groups have on
~ lawmaking.
Studentq
rl [dentify ways in which different people and
groups ‘at different social and cconomice levels
influence how laws are made. .
Materials
Copies of Work Sheet 11 . :
’ .
i '\ -
» o
-~ ' ;
Q . . §"§ t \’ "

RIC

Aruitoxt provided by Eic:

/

. Will'lll-llp (h-7 minutes) .

Ask the students, “"How are laws made?” Encoufage them to brainstorm ideas. Note ideas on the
chalkboard. The discussion need not lead to a sophisticated analysts of how legislation is written and
passed, but the point should be made that the following groups of people are usually mvolved in
Ilnwmaking: pressure groups and lobbyists, legislators, zm(l executive officers who trequently have
veto power over the other two grroups

Dlre('tlons for Main Activity - .

1. (5-7 minutes)

l{cmmd the students of yesterday's "Advance Planning™ assignment! and oncourage them to share
different versions of “There ought to be alaw. ..."  During the discussion ask such questions as the
following: “Doces anyone know if there is such a law?” “"What groups do you think vou would need to
gelon your sulv i order to have such a lnw passed? .

2. (20-30 mmuth) ‘
Hand out Work Sheet 11. The work sheet may be completed in either large or qmall groups. Explain

‘that the wotk sheet contains desériptions of three situations in which several individuals or pressur e

groups have a strong interest in having a law passed or in keeping it from being passed. The stu
task is to represent the position of an individual or group and to argue as persuasively as possiblv
the mdividual’s or group’s position. Note: “Real-life” pressure tactics may be used when appropriate\
Allow time for preparation of arguments and for presentation nd discussion of each situgtion

3. (5-7 minutes)

Discuss: “Keeping the preceding activity in mind, think about who makes most of the laws in our
society. Whobenefits most from the laws? Whom are the laws designed to pr otecl ” ‘g
<+
s

) : ~ ) ‘.. * N f
For Discussion & p

“As you get older, especiatly as you move through the early teenage years, what privileges does the
g I g y priviley

law entitle you to thnt you couldn’t have when you were younger? What mbp()nsul_nlm(m must you

assume?” ’ .



*I

®

Ihe Daily Risk

Al

A publication designed to keep you abreast of dally risks

Situation 1:

Thoreis no traffic light at an intarsection in a small
city. and the spaod imiton the man cross street 15
35 miles an hour Most cars usually oxceod the
speed imitby at least five miles anhour. Rocently
a six-year-old boy was hit by a car at the intaersec-
tion. The community'is angry and wants something
done to change the situation The following indi-
viduals and groups have gotten involved as aresult
of the accident

A. A mother of several childrgn — She wanls a
traffic hght with a button that pedestrians can push
to turn the ight red and thereby stop traffic.

B. The nchestmanintown — e owng a depart-
men&swre very close lo the controversial intersec-
ton He wants no change becausehe's alraid that
il the traffic in town moves oo slow. poople will not
swantto shop inhis store and will shop mstead at
new suburban shopping center near a freeway. He
thinks that at most there should be a crossing guard
at the intersection durnng school hours.

C. Aprominentdoctor — He wants a slower spoed
lirit )
D. Acwic organization that has been oppose(; to
any new laws baing pagsed inthe city on the
prnciple that the chyg#lroady has oo many laws

Notes:

'- Iw

xe

i

Situation 2: .

A group of teenagers has been hanging around a
small grocery gi6fe, waiting to ask older people to
go into the store #nd buy them beer. Recently 6ne
of theln got drunk and, on a dare, rode his bicycle
into the middle of the street, causing a minor
automobile accident. The following individuals *

™ and groups have gotten involved: { <

A. The owner of the tore — He wints the teen-
agers as far away from the store as possible. Hér
would like to see a law making a minor's requa&e
ing an adult to buy beer for him or her punisha

by a year in jail. Y :

‘B. Thetocal neighb!rhood assocuation —The

. association would like to see the store completely

out of the neighborhood, and the members are

*

taking this opportunity to request tha city councilto
razone the block on which the storos located

C. Tha paronts of the boy who gotdrunk  Thoy
want o see more effective alcohol education i tho
schools.

D. Avery rich old woman who hates leenagers
and who lives in the neighborhood where the store
iglocated. She wants a law passed that would
forca loitering loenagers to be placed ina compul-
SOry work camp .

Notes:

Situation 3:

Ina major automobile accident, two entire families
were killed. No one involved was wearing soal
belts, and police reports indicate that no one

. would haye died if seat belts had bGeon used. The

following/individuals and groups have gotlen in-

volved?
A. A p&liopal association promoting the use of

seatbe|ls —.The group wants the state Legisla-
ture S w making the failure to use seat‘
belts punishable by a year in prison.

B. Acivil Ilbemmroup -~ This group maintains
that taking the ri f not using a seat belt is and
should be a matterff individual choice. T

C. A candidatgfaf governor — He would like to
use the issue inbis,campaign against the incum-
bent. At pres e’s a state senator.

D. A manufacturer of air bags — He believes that
seat belts were abad idea from the beginning and
that a law should be passed requiring air bags to
be installed immaediately in all cars, new and old,
with the cost being borne by the state budget
surplus.

.Notes:
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CLOSURE
Purpose

To reflect on the pro('v(ﬁnﬁvﬂ.&mns and evalunte
the extent to which the students have learned
and understood the unit’s major concepts and
objectives '

A

Objectives
Teachet )

{ kAssess the strengths and weaknesses of his or
her teachimg of the unit through the students’
responses to today’s activities.

(1 Leave the students with unanswered ques-

tions that might fostey: further learning at
another time. .

Students

P Uv’m()nstmt.c, both -orally and m writing,
comprehension of the unit goal, the decision-
making process presénted in the unit, and the
cognitive and affective concepts covered in
l.he‘unit.

Materials ‘
Coptes of Materials Sheet 7 and Work Sheet 3

a3 (2530 minutes)

Directions for Main Activity *
1. (20 minutes) ) ‘-

{ Hand out copics of Work Sheet 3. Instruct the students to fill out the questionnaire in silence and wait
Mor further matructions. After all the students have completed the questionnatre, mstruct the
students to exchange questionnaires (optional) and-to correct them during the following discussion,
Deternnne the elass consensus on each of the questionnanre wems. Discussthe students’ reasons {or
ench response. Note that some of the responses depend on knowledge of factual information, while
others depend on a grasp of the affective goals for the unit, Following are the “correct” answers in
terms of the unit content and goals: .

1. Agree 2. Disagree 3. Agree _4_.,Agree 6. Disagrec 6. Agree 7. Disagree
8. Disagree 9. Agree 10 rec 1L Agree 12 Agree 13 Disagree 14 Agree
15, Disagree 16, Disagre 7. Agree 18 Disagree

4

2- (5-7 minutes) QN
Return the students’ original copies of Work Sheet 3, and ask the class to tally tpe number of items
that were answered correctly the gecqnd time but incorrectly the first time. Keep a record of the

results for future planning and evaluation. ’
N

Hand out copies of Materials Sheet 7. Explam that the materials shéet gerves as n summary of the

major concepts and learning objectives of the unit; that is, it (‘ontuins*lescriptions of a dariety of

situations in which the students will need to apply what they have learned about alcohol, othet drugs,

traffic safety, and decision making in relation to risk sitiations. Ask for students to read the

situations on the materials sheet aloud, and assess the students' comprchension of these situations

through discussion. Explain that the class will be divided into small groups for the next 15-20

minutes Lo answer the following questions in relation to one of the situations (the students may

choose which one). If necessary, write the questions on the chalkboard:

{ 1 What factors would influence the decision in this situation? ' -

[1To what extent would the fpur factors identified during the unit be important?

I T1f you were the person who had to make the decision, how would you apply the decision-making
process outlined in the unit theme page (page x) to this situation? Be prepared to describe to the
clags cach step in the decision-making process.

Allow time for completion of the task, sharthy, and discussion, - R
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l L) A :"\ ol MATERIALSSHEET 7 Six Decisions About Risks ~

coear N7 | g R Situation 1: _ e

Ny = - ' John J(;r)es} owed a great deal of mopey to department stores, ¢redit card ‘
compandes, and even some friends. He just had no talent for managing
money. His wife said that she would get a job to repay their debts if he
would promise to take a course in money management at the local
community college. Instead, John thought of an “instant” cure for their
.problems: He had heard of a man who had an unbeatable "system” for-
winning huge amounts of mdney playing the slot machines in Nevada. It
would be so simple, he thought. All he would have to do would be to take

+ the family’s savings from the bank, and in a week or so he would earn
back enough to red‘ay all their debts. Should John gamble his savings?

- Eav +

- ~.

Situation2: - | ‘ \

Seventeen-year-old Billy Martin had borrowec/r:s father’s car for éa/

" Saturday night date. It was the first time he'd been given this privilegs,
but his father trusted him and knew that he had to begin learning to take
responsibility. Billy and his date were driving along the,main street of their
town on their.way t0 a movie whelyone of Billy's friends pulled up
alongside them in a souped-up sports tar. “Hey,” the friend said, "how
about racihg me down this street for five blocks? First one who stops fora
light is chicken.” Should Billy race? o

—_—i

. .
f [

’ . N ' \\J
Situation 3: , . -
Donna went to the corner stgfe on her lunch break from work, She chose
a r:}Jna sandwich and ant ge — a fairly healthy meal, She thought. But
sHe wanted something to drink, t00. As she took a sugarless soft drink

(4

from the soft drink case, she read the label and noticed that it contained a Ve
warning. The wiirning said that the drink contained saccharin, a chemicg!
that is known to cause cancer in laboratory animals. Should Donna buy
the soft drink? :

A
o
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. ] ( ')A D //\\\1/ MATERIALS SHEET 7 Six Decisions About Risks \continued)
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* r Situation 4:  ~ W s

Phil and Dan were'on'a hiking trip in the mountamns *As they stood at the
top of a huge canyon, they tried to decide which trail to take. A forest
‘ranger passed by, and they asked him about the trail down into the
canyon. “That can be a very dangerous trail,” the ranger said. " At points
it's steep. and shppery because of loose gravel. Also, there are plenty of

rattlesnakes down there in the canyon. Butif you're careful and yon&r%)L
y

how to handle yourselves around.snakes, you shouldn’t havejan
trouble” The trip will be worth it — there’s a beautiful river at the-bott
and a serfes ol waterfalls..* Should-Phil and Dan go to the bottom of the
canyon? ' : T

Lol

Situation 5:

Nancy and Alice werg both in seventh grade, and one Saturday they
decided to go together te a shopping mall that hh&ly opened. They
waited for half anghour in the rain for the bus that would take theth 1o the
mall. While they waited, thay became wetter and colder by the minute. To -
their surprise, a car stopped at the bus stop, and the driver, a nice looking
man, leaned over and dffered them alift. Alice started to get into the car,
but Nancy remembered that her mother had warned her never to hitch-~
hike. “I'm not sure we should do this.” Nancy said. “Aw, c'mon,” said
» Alice, as she jumped into the car. What should Nancy do?

< ~

Situation 6: : .

It was Dan’s first big party with yis friends at school, and hg was having a
great fime. His friend Joe came over to him with a big grin on his face.
“Hey, |  Joe said, “ifyou want to get high, abunch ol I% are going outside
behingl the”house. Willie brought a six-pack of beer_}.J Want to come?”
Dan's™parents strongly disapproved of alcohol drinking and.never had
alcohdl in the house. Nevertheless. Dan was curious to know what beer
tasted like. What should Dan do? ‘
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o7 SCHEDULE: UNIT IV (GRADE 10)

First Day: - Taking Riﬂi(s ‘
Second Day: Choices, Influences, and Decisions
) Third Day: °* “Alcohol Facts Basebal}” >
. Fourth Day: Growing and Changing
’ : _ _ Fifth Day: “Drug Facts Maze” -
’ SixthDay:  » Thinking About Alternatives
«  Seventh Day: What Do You Really Need?
Eighth Day: Knowing the Law
Ninth Day: Will You Obey the Law? .
Tenth Day:. Closure ' N
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Wm;m-up O minutes)

Ask the students, “Who can''give me an example of dangerous things with which everyone in our
. world must learn to deal?”” Write several examples on the chalkboard.

-

Directions for Main Activity

"L (10 mmutes)

AKIN M. ._ Explain that the class is starting a unit about taking risks, especially risks that involve alcohol, other a
T G‘ RISKS - drugs, and traffic safety. “Young people growing up today live in a world where alcohol and other ’
_ drugs are very common. Many people try alcohol and other drugs at one time odanother.-You probably
Purpose N - . : . know people who have tried alcohol or other drugs, and you may have tried them yourself. Of course,
) P ¢ A nany people never try them. The purpose of this unit isn’t to get you to stop experimenting with risky
To ingroduce the concept of risk taking and the behaviors or never to take any risks. But .the unit is designed to help you know how to decide whether
bagic goal of the unit ' or not to take a rigk.” . -
. . . Read aloud or paraphrase the unit theme (page x). Alternative: Make capies of the theme for the
Objecﬁves ' ‘ . ?ntl,ire_class, and have the students read it aloud in a discussion format. Ask questions like the
‘ . . - ollowing: .
Teacher* .. - - T Howing: . L .
[ Introd } . h N imter L1 How do you know if something is rigsky?
-Hntroduce the unit in a way that will interest [T What are some modern risks that didn’t exist 100 years ago? .

stivities.
e studer_\,.ts’ '
isk taking

the students in pursuing th
{1Through class discussion Gssess

comprehension of the copcept of

and the basic goal of the apit.

1 What i tl)m main goal of the unit?
(1What are'the four steps for decision making?

2. (20 minutes)

'St dents** e Hand out Work Sh‘éL_eL 1. Explain that the work sheet offers an opportunity to think about some of the
“1 en . oL " risks that will be examined in more detail later in the unit. Allow time for the students to complete
(] lhl‘O}lg}_} claS? discussion derr}onstx-n_te com- the work shéet,'either individually or in small groups. If necessary, take time before the students fill
prehension of the concept of risk taking and - eut the work sheet to discuss some examples. Encourage the students to note as many examples as
o the basic goal oi';he untt. e S they can. Examples for each of the three categories are: . .
g M - Traffic Safety - ' Drugs Other Than . Alcohol
ST ﬁférials ) . ' o ' Alcohol ' . .
* Copies of the unit theme page (page x) and'Wi awk G(i)tltcl;xcgl :nt by a cm"whnle ridinga Overdosing ‘ o Drinking and driving
: »age 3 : . AU . . . i NP
- Sheet 1 age 3) : - Getting sideswiped by a car while Taking a drug without knowing .Getting sick from too inuch
! : ' opening a car coor ) what it is . liquor .
s is the teacher’s p-ersonul objective for cach lesson. ) I\E;l)klng a«le_f"t hl;;r.l and getting hit Contrt;(c_tmg‘_lung Ctancer from
**It is understoodthat the teacher wyll quantify the student Yy an approaching car SMoking cigaretley . .
learhing ohjectives in measurable torms that are appropri- . .- . -
ate to his or her class. ' ‘ \ . ot ST . :
v ‘ r . . 1 During the discussion note the students’ resporses on the chalkboard. -
. L ) : 3., (5 minutes) i ) ' o ' .
A ) . After the discussion tell the students, “Most risks involving alcohol, other drugs, and traffic safety
havg negative consequences. Who can think of some risks that might have positive consequences?” If
i necessary, offer a few examgles such ag entering a contest or trying out for.a team. ' .
= ‘ ) ) A . Q A /
| - S . C : Lt o .- \
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4 Advance Planning

. ~ LA
' Tell the students, “Tomorrow we'll discuss decisions that you have made. Who can think of a decision
that he or she made in the last two days or 80?” Discuss a few examples, asking questions such as “How

D Y did you malke the decision?" and “How do you feel now about. the decision; that is, was it a good or bad
. A . decision?” : . .

For Discussion

. “What kinds of risks are usually typical of specific age groups?” .
° ¥ ~ R ..
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" CHOICES,
INFLUENCES, AND -
DECISIONS

_Purposes

To introduce the influencing factors od which
subsequent activities are hased and to offer the
~ students an opportunity to practice using the
decision-making process outlined in the unit

theme .

- Objectives

Teacher L

U Through class discussion assess the students’
comprehension of the concept of choice as it

. _ applies to risk-taking situations.

U Through observation of the students’ per-
formance in classroom exercises, assess the
students’..comprehension of the four-step

- decision-making process outlined in the unit
theme. ' : : '

Students

) Apply the four influencing factors identified

" in the unit to real-life situations.

L] Practice using the decision-making steps out-

lined in the unit theme.

Materials

Copies of Materials Sheet 1 (pages 7-8) and
+ Work Sheets 2 (page 9) and 12

£ 3

b

]

-

Warm-up 2 minutes)

Ask the students, “Who had to dosomething today that he or sho didn’t want to do? Ap ything at all?”
Accept three or four regponses. Then rophrase the question by saying, “Who made's mebody in this -
class do something today, and what was it?” Accept three or four more responses. The point should
clearly emerge that all of us haye to do things every day that we don’t want to do and that we have
little or no choice about.

Directions for Main Activity °

1. (5 minutes) _ _

Ask for a volunteer to paraphrase the basic theme of the unit (page x)in a few words — for example,

“People should learn how to make decisions about the risks they take.” Explain that risk taking is

almost always a voluntary action: ie., people choose to take risks. Tell the studentg:*One of the main

purposes of the unit is to provide some understanding about the way people makedecisions when they
take risks. Four main influences have been identifidd.” Write each one on the chalkbo#rd as you
introduce it with a brief explanation; as in the following example:

(3 Family. This is the most important influence on children as they are growing up, and it continues to

.be an important influence in many people’s lives. Often people in their early teens are beginning to
become independent of their families, however. . :

[J Peers. This is another way of describing your friends, kids your own age,%kids you see in school and
spendlime with after school. Af your age your peers tend to be the most important infl uelke Inyour
life. ' . :

‘L1 Advertising. Advertisements, especially the commercials you see on television, make you want to
buy things or do things or behave in certain ways. We're all influenced by advertising, even if we
try not to be.. _ '

O Laws. We all have to obey the law, so most of us are influenced by laws whether we like it ormot. In
fact, almost anything you could name is influenced by one law or another. For young people who are
Just beginning to drive an automobile, the traffic laws are particularly important. :

Ask for any questions about the four influences. Probe with questions like “Which one do youthink is
the most important for you?” or “Which one influenced a particular.choice that youmade today?”.Give
the students an opportunity to suggest other influences that may also be important. Make it clear,
however, that these four have been singled out because they are generally considered to be four of the
strongest influences in choices about risk taking among youth. : ) '

2. (20 minutes) _ : .
Hand out Work Sheet 2. Tell the students to respond to only the first two columns on the work sheet,
indicated by “Choice” or *No Choice.” Then survey the class for similarities and differences about
which items are usually a matter of choice. After the discussion tell the students to mark the
approprigte boxes which represent the factors most likely to apply to themselves. If a student believes
-"that none of thé factors listed is appropriate, then the student is to mark the box in‘the “Othet” column.
Allow time for completion of this task. Then continue the discussion by referring to the four factors. -

© 3. (26-40 minutes) .

Tell the students, “I asked you yesterday to think about a situation in which you made a decision. Who ‘
can tell me about some decisions that he or she made in the last two days or s0?” Note examples on the
chalkboard. Remind the students of the four decision—_rpaking steps outlined earlier (page ix):

3



V - ) ] Determine whether a decision involves a risk or riot. ' -
D () Determine the possiple consequences of taking the risk. . , -
- [ Consider fhctors such as who will be affected by the risk, why you want to take the risk}and what

else you need to know before you make your decision. .

r .[ ) Qecide.
DVa | :

Jannt Encourage the students to practice the decision-l-naking siepé in relation to the situations listed’on
the chalkboard. If necessary, provide examples such as the following: ‘

. A simple decision: Bob has to decide what to wear to the school dance.

(] Does the decision involve a risk? Yes. Bob might decide to wear the “wrong” thing and feel foolish .-
. , because Re arrived at the dance dressed ipappropriately. .
(3 What are the possible consequences of taking the risk? Unless he gives the decision careful thought,
Bob might wear the wrong thing and be embarrassed. " :
(1w

will be affected by the risk? Bob. Why does he want to take the risk? He wants to go to the school.
ce. What else does he need to know before making his decision? He needs to find out what the
ther kids going to the dance will be wearing, or what kind of dance it is: i.e., formal or informal. He
/ calls a friend and discovers that the theme of the dance is country and western music. _ )
(1 He decides tq dress very informally, in bluec jeans and a plaid shirt.

»

. A more serious decision: Joan, a 17-year-o0}d friend of Mary’s, has had too muth beer to drink at a
patty on Saturday night. She tells Mary that she feels fine and that she’ll drive Mary home, since they
came to the party together. Mary doesn’t have a driver’s license and doesn’t know how to drive. What
should she do? - =

. o ‘ U Does the decision {nvolve a possible risk? Definitely. By insisting on driving, Joan risks‘having an
: accident. By going along with Joan, Mary might be physically hurt. - ‘
(3 What are the possible consequences of taking the risk? Joan might not have an accident, and
everything could go all right. On the other hand, Joan might lose control of the car. .
K ] ' (Y Who will be affected by the risk? Joan, Mary, and their parents and friends, among many others.
Why does Mary want to take the risk? She needs a ride home. What else does Mary need to know
. before making her decision? She needs to find out if someone else could drive both her and Joan
home and whether there is any alternative to Joan’s driving the car. -
] Mary decides not to go if Joan insists on driving the car. Either someone else will have to drive, or
Mary will not go with Joan until she has taken a long time to “sober up.”

.l. .

The students may practice using the decision-making steps in sfnall_ groups and then report their -
decisions to the class. ' : : A

Advance P lanmng (2 minutes)

Hind out Work Sheet 12. Tell the students that the first part.of the assignment is to complete the
work sheet to the best of their ability befoye tomarrow’s lesson. The work sheet will be«collected, but

L ' not graded. Tell the students, “The second part of the assignment is to study Materials Sheet+andbe ' -
' prepared with questions that you want to ask in class about any parts of the work sheet.” The
. _ ] ‘ materials sheet can be found on pages 7-8. }
’ For Discussion . . | -
N ) ) : “Who do you think has been the most influential person in your life next to your parents?”
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WORK SHEET 12

. Alcoholic beverages do not

contain a drug.

A police officer may use any -
one of the following tests to
determine adriver's blood .
alcohol content: a blood test, a
breath test, or a urine test;

F%ur factors in deterrnining
ether a person willbecome
intoxicated are the person's -
weight, the number of drinks he
or she has, the time in which he
or she consumes the drinks,
and his or her previous
experience with drinking.

It is legal for passengers to
drink in a car as long as the
driver of the vehicle doesn't
drink.

If you know what influences
your behavior, you might
-choose to behave differently.

Most people think .
independently enough so that
they aren't greatly influenced
by their friends or péers.

If you carry unopened alcoholic
beverages in a car, they must
be locked in the trunk.,

A person is intoxicated if his or
her blood alcohol content is .10
percent or more.

. You canlose your driver's .
ense for life if, while driving
-un e influence of alcohol,

you cause Bodily injury to others
on two separate occasions with-
in thres years.

L4

-

What | Know About Alcohol, Other Drugs, and Traffic Safety

3

AGREE . DISAGREE UNDECIDED

’

&*T

to5
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10.
. drinking alcoholic beverages

1.

12.

13.

14

T 15,

16.

17.

WORK SHEET 12 What | Know About Alcohol, Other Drugs, and Trame Safety

Pedple learn a lot about

from their family’s habits and
drinking patterns. ~

If a driver refuses to take a test
for blood alcohol content when
stopped by a pglice officer, his
or her driver's license will be-
suspended for-six months.

If you are convicted of driving
while intoxicated two Hmés
within five years, the automatic
sentence is at least 48 hours
but not more than ofe year in
jail and a fine of at leasf $250
but not more than $1,000.

There is no longer a penalty for
possessing marijuana in
California.

Most people drink alcohal justto <
have a good time and don't have

serious problems as a resuilt.

Knowung about traffic safepy means

knowing how to drive a car.

A pedestrian who stays on the
sidewalk can't get hurt,

Normal servings of beer, wine,
and hard liquor ¢ontain about

. the same amount of alcohol.

18.

19.

People should never N

take risks, X

There is a law against
adyertising products that might

" be dangerous or unhealthy.

20.

Barbiturates and depressants

" are the same thing.

.,,)‘

M o

A

(continued)
AGREE
L ) . LN
7
FaS
-

'‘DISAGREE

UNDECIDED

-
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“ALCOHOL FACTS
BASEBALL” ..

Purpose

To introduce basic factual information about
alcohol and drinking in a way that will increase
the students’ interest in the activity

Objectivés
Teacher

[3Through obsexvation 4f student participation
in the game, assess the extent to which the
students learn facts about alcohol.

Studeénts . .

U Demonstrate, through playing the game
“Alcohol Facts Baseball,” a command of basic
facts about alcoholic beverages and drinking.

- Materials

.

Copies of Materials Sheet 8 (Note: The teacher
may wish to take time before the lesson to

~ prepare the game cards by pasting them on

cardboard so that they may be used again with
other classes.) '

£

?
Wﬂl'm'up (3-5 minutes)

After reminding the students ofyéster'lﬁlsf’s “Advance Planning” assignment, read a few questions
from the “Alcohol Facts Baseball” question cards (Materials Sheet 8). Allow time for discussion. Also
allow time for the students to ask their own questions about Materials Sheet 1.

, e

. Directions-for Main Activity

1

1. (5 minutes) Y .
Explain the rules of “Alcohol Facts Baseball.” The'game is simnilar to baseball in that the objective is

" to score runs by “hitting” a single, a dpuble, or a'triple (but no home rung). Scores are obtained by- .
- correctly answering the questions on the cards. Divide the class into two teams. Agin baseball, after

three players are out, play rotates to the other team. Each player has ohly one try at bat.

2. (25-35 minutes) . . . : y
Play “Alcohol Facts Basebalf” keeping score on the chalkboard. You may wish to draw a baseball
diamond on the board in order to keep track of which players are on which Dases. After all the cards
have been used, shuffle them and use them again. If the students are enthusiastic enough, ask them
to think of more questions with which to make additional cards. .

» -

For Discussion ' X e

“What factors do you think-will determine whether or not you.will drink? Whether or not you will
have (or do have) adrinking problem? Whether or not you will drink and drive?”

-

169
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MATE‘RITAI)S SHEET 8 “Aicohol Facts Baseball’* Question Cards

This sheet consists of “Alcohol Facts Baseball” cards. Fold thé blank sides together, and paste.,

Aruitoxt provided by Eic:
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MATERIALS SHEET 8 “Alcohdl/l/:acts Baseball”

This sheet consists of “Alcohol Facts Baseball" cards. Fold the blank sndes together, and paste.

Question Car s,(conti?ued)
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Single: 1 2 B : ;
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aftects you. knowing your || K ) consideroed ntoxicatod whon 8 I Tﬂple: ]
hrmits ) gawer: ! his or her blood alcohol 1 Answer: 3 Cuthosis s a disoaso of the Answer: Liwr
2 Knowing which are the 1 content has ronched [ ] , 1
best brands of alcoholic ' s 1. .04 parcent ] 2 — e ———— -
. beverages 2 .08 percent i ) ]
3 Knowing the proper ! - 3. 10percont i ]
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MATERIALS SHEET 8 “Alcohol Facts Baseball” Question Cards (contlnued) .

This sheet consists of “Alcohol Facts Baseball” cards. Fold the blank sides together, and paste
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' ‘ : 1. I
N | | . s ] P
' ] ! -
. [] \ - ~
H . ' . B .
Slngle: ] Tripte: - - Answer: The percenlage of i ) N
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n DAY

GROWING AND
CHANGING

Purpose
To focus on emerging individual differences
Objectives

within the family.
Teacher /

U Emphasize that no two students are alike and
that different individuals mature at different
rates and in different ways.

‘Students

L) kdentify ways in which adolescents begin to

-

i

~

' Wal‘m-up (3-5 minutes) e
Pa ‘ oy . . . N ™ .
Ask the students, “Who can think of families that they like to visit? What are some of thre things about

these families that you like?” During the discussion encourage the students to think about the

. - relationships of the parents and children in these families. Consider questions like the following:

»

n -

-establish a.sense of autonomy"and indepen-

dence within the context of the family.

‘Materials , -
- Copies of Materials Sheet 5(pages 1 § - 20)and
Work Sheet 13 -

¢  What kindg of things do they share together? ‘

['1 What kinds of leisure activities interest the people in these families?

[ What kinds of things do individuals within the families cnjoy doing independently of the family?
L} How do the adolescents (teenagers) get along with their parents?

Directions for Main Activity | |
1. (10 minutes) ' - o

Hand out Work Sheet 13. Explain that only those who volunteer will be called on to disCuss what they
write on their work sheets. Allow time for the students to complete the work sheets.

2. (10-15 minutes) - : .
Explain that the reason for dping the work sheet was to examine some of .the ways in which
adolescents begin to be autonomous and distinct from their families, which is normal behavior at this
age. Taking the items on the work sheet one at a time, ask for hembers of the class to share their .

" responses. Discuss the responses, but respect the privacy of those students who may be reluctant to.
participate or sensitive about participating.

3. (10-15 minutes) .
Ask the students, “Look at your work sheets; what are some things that you think you might want to

.change? Can you change these things, and if so, how can you change them?” Then ask for vg%znteers
to give examples of the following categories, which may or may not be recorded-on the chalkBoard:

LJ Things on the work sheet that you hope will never change ? Bl
[1'Things on the work sheet that you think will change naturally as a part of your growing up

- [ Things on the work sheet that, even if you wanted to change'them, cannot be changed.

Advance Planning (2 minutes)

Hand out Materials Sheet 5. Explain that the assignment is to study the work sheet and be prePared
with questions for class discussion. *~ . :

- .
fo . -

ar
-

&

For Discussion
“What is your definition of a happy family?”



//JUU ‘ : : ' . ' -1

== DJANL WORK SHEET 13 Growing and Changlng \
. Writea few words that best complete each of the followmg $tatements ' _ o -
/ , . v, .
L rese_maé\ my pa?%nts physivally bécause of my ‘- | . -+ Myfamilyand| have minor J
. ' : ' ' - | disagreements about:
In our family the threelhings that we L
_consider most important in life are: 2 '
N _ 3.
~ - 2- . B
i My famlly and,| have major
3. - dlsagreements about:
-The leisure activities my famlly 1 ] o -
enjoys are: 2 .
2. o
3 ~ If 1 asked my parents for
‘ ‘_ » ‘permission to go to a beer
~ Some of the risks that my .party, they would:
- parents consider “okay" for me to 4
take are‘ \ !
: \
1.
2 |
3. |

ot o 57
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>
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U R -Warm-up(msmmutes) T S

3t

After reminding the studentd of yesterday’s Advance Planning” assignment, read a few questions
- from the “drug facts ” question cards (Materials Sheet 10). Allow time for discussion. Also allow time
for the students to ask their own questions about Materials Sheet & (pages 18-20). -

JDYANY/ | Eriemestomichetroenqusionea
. : 1 -Dlre_ctlons for Main Activity

‘ - o 1. (b minutes) - . - ) T '
e ’” _ ) . ' . .
. B}I{UG FACTS MAZE . Explain‘the rules for the “Drug Facts Maze” game. The object of the game ig for each team to find its

' own way out of the “drugmaze” pictured on page 18. Note: This maze may be drawn on the chalkboard (

Pm‘p'os e . . » ~ Uollowing the pattern), displayed by use of a visual aid, or copiedyor the students to'use orf their own
_ - or in small groups. Divide the clags into two teams. Play beging whep one team. member answers a
To introduce basic factual “information about guestion on a “drug facts * question ¢ard correctly and thus opens offie of the “doors” in the maze. Each
drugs other than alcohol in a way that will - time a team member answers a question correctly, the entire.team priceeds to the nearest door, and
increase thé students’ interest’in the activity the next team member has a chance to “open” it by answering the next question card correctly. The
. - team’s play continues until-a team memberis.unable to'open a door. Thgl play revolves to the other
Objectives | _ .team, _wl?ich. follows the same pl‘-oceflure\.. . g o * e
Teacher - ) . 2. (26-36 minutes) R y o « SR
"4 . . L Play the “Drug Facts Maze” game. -After all the cards have been used, shuffle them and use them
U Through observation of student participation again. If the students are énthusiastic endugh, ask'them to think of more ‘qpestions with which to
in the game, assess the extent to which the make allditional cards. Ndte: While there is room for discussion about many of the answers to the * -
students learn facts about drugs.other than “drug facts” ¢ards, the recommended answers are those that are most consistent 'with. the information -
alcohol. _ ;presénted in Materials Sheet 5, "I*‘act_s_; About Drugs Other Than Alcohol.” .
Students - ] Cy - . Lo N . . _
F] Demonstrate, through playing the game For Discussion 2 Lo L . . .

“Drug Facts Maze,” a comimand of basic facts B ) o ) o
about druifs other than alcohol. Why do'you think that nl;ohol 1s not generally recognized as being a'drug?”

-’ 1

<

\ . : h - v
Materials - . C | . o N ' - ¥
Copies of Materials Sheetsl 9 and 10 (Note: The" . : o N ' ~"
~teacher may wish to take time before the lesson | . : . . . L .
“for the:students to prepare the game malerials o _ - o . "
by pasting them on cardboard so that they may T ' : ¢ 3 \ A T
be-used again with other classes.) - - -, ' L . .

v
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MATERIALS S

*

ET 10 “Drug FactsMaze” Question Cards

T4
1)
This sheet conslsts of "Drug Facts" question cards. Féid the blank sides together, and paste.. ..
] T T
| + :
- . ' { : ' -
' . - = w
‘ : o ) . ¢
M carda: ~ | . . S Card C: | .
"y ' A . . ' Which of the following body
‘Alcohol and marijuana are the ? CardB . _ tunctions can be n"on(godbyu ]
d that aro most oft Toenagors ang jeople intheir
u;ue%ab ?egn‘:\ ;(r): (T)n?: ar ' Answer: True twenties are the lyrgost - 1 Answer: Tobacco de . ! Answer: All
tajse? 4 9 ] consumers of ,. H . 2 [2)’833:1'2"3 1.
H i l ' ] : 3 Judgmaont :
: ! ' 4 Spoedol ronc,fnon -
N s ) , : \ H
. 1 r . ! . ]
- } . TN 1 :
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) ) H ) ] -
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' " T '
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] ' B H e [ ]
“Card D: = Answer: Calms and slaws Card E: (] AHI'W'QI‘ Speeds u;l) the (i)am F: : :
' alfoe s contral nervous syatem 3" are:
Describe the effects of a down the central norvous Describe the offects ot an n a Answer: ?
(] 1 ; praduces wakefulness and pressantg ! ’
depressant ] s.ysom amphetamine. : " reduced appotite . 2 Stimulants ] -
' . ! A ' :
\‘ ” & : [ s
. ] . ' ) .
I - ) i . ]
, N : P
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1 timulantg
Osaums :
‘ - .
- . .
- |
) R A | ' :
58 | | - | ' 124
t ) . N " : R, 1"1
‘ERIC. Ao . . ) R

L
d’ir‘.“ . >



P -
-l ‘
= JDYANT IALS . :
A4 MATER SIIEET 10 “Drug Facts Maze’ Question Cards (continued)
This sheet COnsists of “Drug Facts" question cards. Fold the blank sides together, and paste
r 2
\ _ : : ‘ H
Card H: SR | ) " ~ . \ =
Which of the lolwing are ¢ Card J: ¥
aate for drivers.§o use ) Card ] his safolobuy a 'strvot "diug g
;‘> ﬁ.lmhol ! In Cal:fo;naa possasston of ! ) ' when ] :
pifin ’ t . CA 1 You know the person woll ) -4
3 Marvana : Answer: 5 one ounce or toss of : Answer: Aling of $100 who ssaling np 1 Answer
4 Coid ablets - | maryuana is punighablo by s 2 Ithasg'n printad tabel . ]
8. None. withojt sult ' | k 3. Somgane youknowwel |l . :
knowledge of gvoir oftacts l tells ggu hat it's okay. - g
* o 8 3 4. None of tha above.
. . . . ] i} : .
' | -
I : 3 R :
] ‘ . X - —
| 7 A T . 1
- . ] . ,
a ( I H
! | , }
> ' . . ) .
- : . a - = , ,' .
. ‘ ]
CardK: P "/ . :
“Barbiturate” s a synonym for : ) CardlL: . ] - ,Card‘ﬁ!: ' A Fa
a Answer: 2 People react ditferently to 1 Answer: Truo Since you can DUK ovor the ¢ nawer: L also
1. Stimulani ! difteront drugs: True or false? | counter drugs withoyt a i
2 Daprassant ] (] prescription, they arb atways
J. Tianquilizer [ | safa to use. True or false? i
[ ] * } ‘ : R
h ~
' i - !
3 ¢ ' N ' ' * ) . '
. = N * ' .
N + " l L , o
: HE — / .
2. ). o - .
| ) . ‘
N; . = N\
© two itams (hat comprise | ' ¢ . \
the most serious threat lo : o e
popla’s heatth and well ! ® ' ) . . .
1 ' ﬂr?n. . : Answers: 2 and § ' .
2 Alcohol ‘' . . a ,
Marﬂuana i ] <
. 4 Stipulants s
igarettes (nicoting) : . - .
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. ‘ v . Lo
1

—Q
®
hd
? .h
%
b4
A

ERI

Aruitoxt provided by Eic:

e



SIOAYS

This sheet consists of “Drug Facts” question Cards Fold the blank sides together, and paste.

v

MATERIALS SHEET 10 “Drug FactsMaze” Quesﬂon Cards (continued)

-

@ | I ‘ v !
’ ’
0 ! o
- l a l b, : l
' -
" 1 : |
Card - Card P: ) Card Q: |\ 8 .
: ard O: ] The dangers of whichong of 0 Which of the following are not., | .
¢ Amphetanunoes are oﬂun 1 the muov?p dru sa"u*gromly ] usually considorod | \ )
used as (] Answer: Diot pills lncreasodnva“)n?( is mixgd 1 Answer: 3 hallucinogens? . Answers; 4 and 5
| with atcohol? 1 .- ?l :fé\:'l,]uuna s
] 1 Cocaine i 3 LSD -.il
- % ggr'gl't':nmos ' 4 Aleghol )=
1 - ’ ] 5. Amphatgn mnaa p
] . 6. Mescalin
< 1 - 1 [ | 1
~ 4 ] ] " |
: [ i . \
T { ' 1\ i )
N . |
1 | !
. ) -, P
& - 1 : - N,
’ : ! Card T: =
CardR: . YL . i . | -
Halucinogens al ! Answer: False - Card S: ! Answer: Truo Cocaine can cause damago i Answery: 2
ucinogens a ways (] ( 10 the. i
. roduce a “high " True or «  § , All narcotics are addictivg | 1 Brain ‘8
' Flse? ] substancos True of lalse ' 2 Nostrils and uppor mouth ¢ [
] | 3. alp ;,’ ]
H ’ 4. Contral ngrvous system | ¢
. 1 | . 0
] ] -i-’ | ) “
i —— - — - - -
T : L RN r \ .
. . [ ] ; N
! . % 1 * . .
' 1 ] v
. | . |
. ; ' ) ) e i
Cird y; ! . e ! "
. Which of the following drugs ~ § » Card Vi e ' : -
;l‘: p2 sically addictive? i Since amp elam:\nes cannot ] .
. l:ohol -y o purchased without a . ‘or
2. Hergin ) § Answersst rands doctoy  prascriphion, it is- Answer: False
3. Cochine \ .0 . always logal to use lhon/
4 Marljuana / 5 P [ \ True or falsg? ; .
6. Nicolino (iqoateco) i j . ._ ¥
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Warm-up 5 minutes)

Tell the students, “One of the rigkiest activitics you can be involved in is the use of alcohol and other
drugs. Often a teenager's,first experience with alcohol and other drugs will be with his or hepfrieridgs. .,
-r the peer group. At your age you learn jGst as much from your peers as you learn in school; if nof '+
more. What are sonie ofthe'things that you learn through your peers?” Allow time for discussion. List
the students’ ideas on the chalkboard. .

, Directions for MWctivity
ALTERNATIVES L5 minten - -
- . _ Hand out Work Sheet 14. Explain that the work sheet focuses on three aspects of what happens, or

could happen, within the pecr-group setling. First, the group and its individual merhbers have
P‘u_]vpoge ' certain needs. Second, the group may become-involved in negative activities as a way of meéting these
necds. Third, the group may becone involved in positive activities to'meet these needs if there is an
opportunity. lllustrqté the discussion with examples like the following:

5
“

To encouraéé the students to identify ;;egative -
peer-group-oriented activities and to think of

positive alternatives , 'Q\roup need Negative activity - Pogitive activity
. ‘ ' ‘ . Something to do. Looking for trouble, Athletics, hiking, playing with
"Obj ectives ‘ _ . or'1_ Saturdays | picking on]youn;ger klc‘is 'your.lfer_kl.ds a.t the YMCA/YWCA
Teache_r | L ‘, . Excitement | ‘ M(l))t:lrliryszg]gbs that - ' Dirt-bike racing . .
L1 Avoid judging the students’ statements about “Highs" Alcohol/dr v / ic/ar
negative peer group pressure, and instead 1ghs o _ cohol/drugs oga/music/art i
encourage an open discussion in which the 2. {10-15 minutes) , ‘ i . .
students take the responsibility for deciding Allow time for the students to complete the work sheet. Move around the room to answeér questions
-Whichractivities ate positive or negative, and to spot-check the students’ responses. | . - -
-Students _ g ’ ) _3. (15 minutes) o ) MR .
(J Aealyze negative activities gnd behaviors . Ask for voluntees to share their responses to the work sheet with the rest of the Class. List the various
that can be the result of peer group pressure, responses on the chalkboard according to the categoriés on the work sheet. Discuss. -
and jdentify positive alternatives. . 4. (5 minutes) : - r
g ) Ask the students, “How many of these activities, either the positive ones or the negative ones, involve
‘ . . ? . fee i3} :
Materials L ‘ some kind of risk? Whatkmdg of Fisks? _
Copies of Work Sheet-14-. ... B ( ) ’ R

Advance Planning (3 minutes)

‘Tell the students, “Frequently the purpose of an advertisement is to get us to buy something that we -
o  might not have wanted or needed. Or, if we were thinking about buying'a product,- n advertisement
e may influence our decision to go ahesd and make the purthase. Spend some {ime bétween now and

% on television —

tomorrow’s lesson looking at advertisements — either in n wspapers or magazines
g p g

: d ' and make some notes about advertisements. that in yotir view help to sell produtts that are not °
v . : , . essential to fulfilling basic human)needs for food, clothing, shelter, transportation, and other things
A that you consider necessities. Be prepared to discuss your observations in class tomokrow. Bri ng the -
' " advertisements to class if you can.” . ’ : ,
% . i r
| For Discussion o L . |
x . “In your opinion why do peer groups become involved in negative ‘o{. gl,rstructive behavior and
activities?”. ) ] & e : '

»




OJo)N7 | WORKSHEET 14 Thinking About Alternatives

priate items for the follgwing
categories as you ink of in relation to teenage -
groups that you k r have heard about. : _

Fill in as many apy¥

Positive activity ' | . \ o %Group need

)

S/

[

S e

Negative activity




WHAT DO YOU REALLY

NEED? :

_M-._.:_.vp‘n_pv,'sfe e s S —————— ; .._- .

To make the students aware of the influence
that advertisers have on how a product is adver-
tiseds developed, packaged, and marketed

L * ¥

Objectives

Teacher

L) Foster productive and creative small-group
activity during the legson.

['1 Emphasize that the lesson can be seen as an
exercise in hugpor and parody.. . . -
tudents . - o

[ Work cooperatively ilﬁzméll groups. .

(J Examine how advertiling can create artifi-

cial needs or make people want things that

they could easily do without.

Materials -~ R
- Copies of Materials Sheet 11/ Work Sheet 15
“and Materials Sheet 12 .

& 7 ,

- needs,” C ey e - S

-3. (10-15 minutes)

War,m—up (5-7 minutes)

Ask the students, “Think for a minute of two things you've bought recently that you're happy to own
but that aren’t necessities of life. Now, imagine that suddenly the govennent took these products off

" the market. But also jmagine that you had a chBice about which products could no longer be sold. Of

the two products, which one would you choose to have elitminated?” Mlustrate the choicé situation on
the challchoard with the fallowing diagram: '

nd

The product you woulq eliminate
if you had to

Ask for several volunteers to complete the diagram by using examples of their own.

Two products you
bought recently

~
a

Directions for Main Activity - -+ e " “‘ '

1. (3gminutes) . :

After reminding the students abg&ut yesterday’s “"Advance anning” as$ignment, ask for examples of
advertisements that are designéd to encourdge people to pyrchase products that are not essential for
fulfilling basic human needs. Encourage the students te discuss what constitutes “basic human

~

2. (25-30 minutes) ‘ x A '

Divide the class into small groups. Give each group copies of Materials Sheet 11/Work Sheet 15. Tell
the studen{s, “We’ve-been talking about how advertisements can influence you to buy things you
don’t need. Today you're going to gain'some firsthand knowledge of how fhat process works. Each of
you has been given a brief description of a product that we'll pretend has just been invented. It’s not a
particularly necessary product, but it will probably make its inventor and manufagturer agreat deal

- of money. A critical factor in jts success will be the way it is packaged, marketed, and advertised.
~ Advertisers will play abig role in this process, just as they do in real life. The advertiser will think of a
. name, for example. The advertiser will design a package; a theme that will be the basis for selling the

product; an ad campaign, inéluding radio, television, and print media advertiseménts: and even ways

. of selling the product, including the kinds of stores wherg it should be sold. Each of your teams is a

team of creative directors of an -« vertising company that has just been given the task of designing
and marketing this new product. Rgke about five minutes on your own to formulate some ideas ip
response to the work sheet. Then get together with the rest of your team. Your team will have about
20,miputes before reporting back to the class with jts results.” Allow time for completion of the task.

-

: = . . - 4
After the groups-have completed all or part of their campaign planning, allow time for each group to
present its product to the rest of the class. Discuss. « . .

A

.‘-L .



\

Advance Planning (3 minutes)

Hand out Materials Sheet 12. Toll the students, “This sheet contains some of the m.ost-importnnt
factual information you'll receiye during this unit. Knowing this information could make the
difference in whether or ndt you will ever risk losing your driver's license. Read the materials sheet

: very carefully between now and tomorrow’s lesson and be prepared with questions for class discis-
) gion.” <
For Discussion ' .

Foods, which manufactures cerchls, baking goods, coffee, and many other food products. Why do you

“The comypany that spends the mS‘)st money on advertising in the United States every year is General
think this company needs to spend so much money on advertising if food is « basic necessity of life?”
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% Product A .

A

The bm)duct name:

| g [~
w  Use: Makes a person more ‘ f for the ' =>
attractive to others . - g»r%rggc?fogar}s or ads for the g 5 &\J/E
Package: Comes In a bottle _ N XS e,
Cost: About $5 A celebrity who might introduce FR [ J L
‘ the product and what he-er she >
~ would say: g § N
A symbol that represents the - SI § 8
- product: ) -
- Adescription of an ad for the 8 §
np— product: ) Q9
A product jingle to be sung on LI ‘g.
radio and television ’ -
% commercials: o
Other ideas: ~( X / \ V
SN S -
_ PR N
N L / - .
Pr(’?ogdUCt ] * The product name:~ o )
.g;'lgious and. Ss\g;nee: Some slogans for ads for the !

Package: A variety-of
packages

Cost: Varies according to
package — 50¢ to $5

product:

A-celebrity who might introduce
.the product and what he or she
would say: .

A symbol that represents the
product: ~

A description of an_ad for t
produgt:

A product jingle to be sung on
radio and television
commercials:

Other ideas:

?p 8q [iw noA ubreduseo Bugexrew pue Buisgiaape ag

Use: A new kind of vehicle —
mainly for recreation
Package: None

Cost: $1,500

HIHS MHOM/IT LAAHS STVISALVIA

The product néme:

Some slogans for ads for the
product:

A celebrity who might introduce
the product and what he or she
would say: ¢

‘A symbol that represents the C

product: '

A description of an ad for the ’

product: : ;o - '

A product jingle to be sung on \
radio and television ,
commercials:

~ Other ideas: |

. Se seapt AUBW Se jo quiy | "dnoib InoKk um Buiu
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Pl‘OdUCt D The product name:

Use: Something for the hair Some sl ans for ads for the

Package: Bottle or ja foducsl::(')g v oo
st: 1 /c\v% ~. -

Cos thveen $5 ang$10 celebrity who might introduce

would say

A symbdl that represents the
product: - ‘

A description of qn ad for the
_ ’f_rj_oduct: .

A product jingle to be sung on
radio and television
Commeroialst

Other ideas:

the produgt and what he or sho

Jo U] “anail Mok uum

k]

. "
i b o -
PrJd uct E ** The product name: g
Use: Leisure activities in the Some slogans for ads for the
home product: '
Package: None A celebrity who might introduce

¥ Cost: Between $50 and $500 g product and what ha.or she
‘ - “would say: :

A symbol that represents the
product: .

A description of an ad for the
product:

- \/.‘

. radio and television
commergials:

Other i&eas:

A product jingle to be sung on

m:oﬁereoéumyo;amn;ueono&seseeqﬂmse

Bu-ytzpmpeqmmmﬂugeaueoﬁugawewpueﬁugsg@weaauadmﬂd
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H
LAW
You mustnotdrive a motor vehicle while under the
influence (DUI) of algohol or any other drug (any
substance that could impair your ability to drive the
vehicle effectively). ' ‘

PENALTY .
First offense: Mandatory jail sentence of 48 hours
to s8ix months or fine of $250 to $500 or both. Also,

, Possible suspeansion of your license for up to six
maonths. Penalty may be reduced if you complete
an alcohollc rehabilitatign or driver improvement
program. - .

The court may impound for up to 30 days at the
driver's expanse any vehicle used in the offense
and registered in the name of drivers under 21
who are convicted ot DUI. Second conviction with-
in five yedrs: Mandatory sentence of at least 48
hours but not more than one year in jail and a fine
of between $250 and,$1,000 and suspension of
driving privileges for one year. At the end of this
year, you will have to prove that you have the
ability to pay for any damage you might cause.

! - LAW

It Is a felony to cause bodily injury to gomeone
~when you are driving while'under the influence of
alcohol or another drug.

PENALTY

First offense: Suspension of driving privilege for |

one. rear. At the end of this year, you must file
proof that you have the- ability to pay for any

damage you might cause. Second offense within -

three years: Your license will be revoked.

fvooe Wt

MATERIALS SHEET 12 -

.highway.

4 | -

M

and Driving*
_ N
Law, .
It is againstthelaw for piz&é/ngcrs and drivers to

drink alcoHolic beverages in vehicles on the

.

PENALTY

- First offense: A fine of $50. Second offense within

one year: A tine of $100. Third offense within ong *
yoar: A fing of $250. (General penalty for infractions, )

LAW

Itis against the law to have an open botile, can, or
other receptacle containing an alcoholic beverage

“«while in a\rghicle on the highway. It Is not against
“the law to h

ve such open containers in the trunk
of the car. It is against the law for any driver under
21 to carry any alcoholic beverages in a vehicle
unless accompanied by a parent or guardian or
unless he or she is an employee of a state

liquor licensee.

PENALTY
Same as above (general penalty for infractions).

LAW
The "implied*consent” law.sif a driver is arrested
for driving under the influence-of alcohol or another
drug, he or she must submit to a test of the blood, -
breath, or urine to determine the amount of alcoho!
in his or her blood. This law is called the “implied
consent” law because it is based on the assump-
tion that when a person drives a vehicle, he or she
has consented to being tested if arrested while
suspected of driving under the influence.’In a court
or arrest proceeding, blood alcohol content (BAC)

x

0

. N A I [ PR,
. /\ . 3
. .
.

N\ .

v

California Laws Related to Alcohol, Other Drugs,

(-

between .05 and .10 percent may be considered
an indication of driving under the influence. The
BAC at which a driver is considered to be driving
while Intoxicated is .10 psrcent.

+  PENALTY

Refusal to take the thst will result in suspension of
the driving privilege for six months.

. ot LAW
It is against the law for any driver under 21 to
knowingly carry any alcoholic betverages in a vehi-
cle unless accompanied by a parent or guardian or
unless he or she is an employee of a state liquor
licensee.

. PENALTY
I the vehicle used in the offense is registered to
the person under 21, it may be impounded forup to
30 days at owner’s expense. The driver's license
shall be suspended for from 15 to 30 days.
(General penalty for infractions also applies) *

“Adapted from Calitornia Driver's Hand}x)ok

»
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KNOWING THE LAW
Purpose .

To be certain that the students know the most

pertinent laws in relation to aicoho\, other

drugs, and driving
N
Objectives

Teacher SR

[1Teach about the laws without preaching
about them.

[} Assess the students’ knowledge of the laws

. either orally or in writing.

Students

0 Identify laws that relate to alcohol other
“drygs, and driving. ‘

1 Demonstrate cither orally or inh wrxl.mg that

they know the laws. .

Materials
Copies of Work Sheet 16

] : N 4

- 3,10 mmutes) ' /

“other drugs.

Warm-up o6 piplyes

Tell the students, “There are two main factors that will affect whether you decide to drive under the

influence of alcohol and other drugs: the law and your own judgment. Who c¢an think of some reasons.

that the law might not be the only factor that enters into your decision?” Examples: “I'd be willing to
take the risk.” “I'm the begf judge of whether or not I can drive.” T can hold my liquor.” Discuss.

3

Dlre(,tlons for Mvém Actlwty - .
(3-6 minutes) \ '

Aﬂer reminding the students about yestorday's “*Advance Planning” gssignment, allow time for the

students to ask any quegstions they may have regarding Materials Sheet 12. Encourage the students
to ask questions and to participate in a discussion.

2. (15-20 minutes)

¥

. Ask the students to refer to Materials Sheet 12 while you read the laws to the class one at o time;

foster discussion with questions such as:

(1 Who can define blood alcohol content? : .
U How can alcohol and other drugs affect a person’s ability to drive a vehicle? :

‘{1 How can a person know when he or she is intoxicated (drunk)? ‘/"

(] Which drugs can affect a person’s ability to drive a vehicle? TN

(7 What is the responsibility of passengers in relation to alcohol and other drugs? oo
A‘

Note: The questions should be based on (1) the factual information presented about nlcohb] aud other
dr ugs in Lho previous lessons; and (2) the information about laws, Thus, the (llSC1xqmon i8 ;\lso a form of
review. / /-

; -

Hand out Work Sheet 16. Tell the students to complete it in silence. Allow time for th}’q

(10 minutes) '
If tho work sheets are to be graded. either collect them or ask the students to oxchnnge work sheets
with another student. 'l‘hon discuss the work sheet, and indicate ‘which nnqwm,s are correct. The

correct answers are: '

7 : 1.C 2.D 3. AandB 4B 5.C 6.A 7.B 8.E 9D10B . ..
. N l/

For Dlseussmn /

“The police may stop any driver that they suspect of driving while under the influence of alcohol or
dnt kinds of drivers — or what kinds of cars — do you think t}te police are most likely to
stop?” o : A

- SRR / da?
| R _ \ 69

‘
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L EO AYd WORK SI{[EET 16 ,Knowtng the Law(' | | S SR

Answer the following questions by ptacmg acheckin the apprbpriate box. Base your nswers on your knpwledge of the laws relating to
> . drinking and dnvmg

+

1. You can lose your driver's license for life |t yob . . 6. Adnver is considered to be Qruvmg undar the influence of alcohol whe#
A. [:] Arb arrested for driving under the influence of alcohol or other h's or her blood atcohol contentis: 7\" l
drugs ) o A. D 10 percent or above
B. D Are respohsnble tor bodily injury to another person while you are . "B. D Between .05 and 10 percent e
v -+ driving under the Influencie of halcohol or other drugs ' C. D Over 05 percent . ~

- C. D Are convicted twice within three years for causing bodily injury to

7. ltislegal for passengers to drink alcoholic beverages whule ina vehlcle
another person while you are driving under the influence ot 9 P 9° 9

the higt
alcohol or other drugs . / : 2“ Ifl Tlg tway
. Yue J— -
2. Adriver under 21 may have unopened contalners of alcoholic beverages D .
in his or her car: - B Falge
VA ELM they are kept in the trunk ' . 8..0ne must not drive under the influence of which of the following:
» ) . ,
B. D it they are kepy in the back seat A D Marijuana
« ¢ Whine or she does not drink any of them .. B. D Alcohol
D. D If his or her parent or guardian Is also in the vehicle / ¢. [ Heroin .
p 3. The pertal\;l for a firgt J‘_(‘)ftense tor a pergon driving under the influence of / D, D Antihistamines (cold tablets)
alcohbl or'gther drygsis: _ 4 / E [:] All of the above
A.\ ‘48 hours in fail and/or a fine of $250 to $500 - /_: 9. “Implied consent” means that
? y g the d(r:\r/‘er(ujs“t/; nder 21, impounding of the vehicle for up to 30/ A D The driver has givérthis or her consent to taking a blood alcohol™
ays atthe driver's expense content test if arrested on suspicion of driving under the mfluence
' C. A__J Anorder by the court that the driver attend a spemat educatt?nat of alcohol or another drug ‘ .
’ , program / B. D The poltce officer does not have to ask for the driver's permis-
VOl m L] At ot the above ) / _sion to give a blood alcohol content test.
Vo ."If a driver is arrested for driving while intoxicated, he or s}ue / C. D The driver has no right to refuse if stopped for suspicich of ;
' A. [ Must take whatever test the police officer tells him or her o take | driving under the influence of alcohol or other drugs. / .
. L] :
: 8. L willrisk loging his or her license if he or she refuses to take a; ” 0. [1anotthe above ;
T blood alcohol test ' . : 10. Itis Jawful to drive a vehicle as long as you are certain that you are ot ;
4 - , . g
' C. D Both of the above ' co L ' feeling “high,” no matter what kind of drug you have used
5. A driver mast obtain adequate liability i insurance i he or she: A. D True ( . .
A. []1s convicted once for causing bodily injury to another person B. [ IFaise LS e W
whtle drtvmg under the influence of alcohol or other drugs o ¢ S .. : .
B. D Is conyicted.twtce within five yéars tor drtvtng under the inttuence M _ , - - ' oo /{ . : v
.ot alcohol or other drugs : - - T . por :
[:l . : . .’ 45
o 70 C. L_1Both of the above . o, ; ' : N : :
e 0 - L T O



" Objectives

J

-

-

L\

WILL YOU OBEY
" THE LAW?

Purpose

“To encourage the studenta to gain some insight
into how they arrive at decisions about whether
or not to take the risk of violating laws

Teacher

() Encourage students to discuss openly and
honestly, without moralizing, when and why

!
‘.

/.-

i
'

people violate the law.

[ Emphasize that pegple’s individual decisions
to obey the Jaw are as important o a law-
abiding society as the law itself.

| Students

(J Discuss the extent to whifh they really “buy
- into” the laws affecting alcohol, other drugs,

and driving.

Materials

¢ |

“«

Copies of Materials Sheet 13 and Work Sheet 17
SN

a

J

b

-

Wm*m-up (3-5 minutes) . . L BN « \‘ﬂ

. < .
Tell the students, “People aften makd deliberate decisions not to obey the law. Ih some cases peoplo
make these decisions because they are willing to take the risk that they might got'qaught and might
be penalized for breaking the law, but they recognize that the law 1’:‘}\1 “In other cades people decide
to break the law to demonstrate their disagreement with the law’— they balieve that the law is

unjiist. A burglar breaking into a house usually doesn’t question whether the law dgc_nigﬁ(ﬂ)urglur}, 18

Just or not — he or she is after money and other loot. On the other hand, Henry Dav 0\ l,}oreau, a
writer and philosopl'\er of the nineteenth century, refused to pay his taxes, and thas violatdd the law,
because he believed that the government was engaged in unjist policies. Who can think of §3yne ather
recent examples of what Thoreau called ‘civil disobedience,” violating the law as a form of podjtical or

L4

+8ocial protest?” Prompt the students with questions about thé civil rights sit-imgof the 1960s and the

attdent protest movement. Ask the studbnts, “Is there any law that you consider so unjust that you
would commit civil disobedience to demonstrate your disapproval?”
. P

Directions for Main Activity
1. (10-15 minutes) w ° _ :
Askythe students, “Why do you think that it woul@’ge/‘unreasonnble to defend driving under the .
influence of alcohol or drugs as an get of civil disobedienge?” Encqurage the students to give answers
that focus:on the basic purposes of the vehicle laws: to protect all citizens against-the very real
dangers of vehicles and the irresponsibility of some drivers. Tell the students, *Although it would be
difficult tq offer civil disohedience as a reason for breaking the traffic laws, people often do break these
laws with full knowledge of what they are doing. In these cases people deliberately take certain risks.
If they drive under the influence of alcohol and other drugs, they are taking at least two risks. What
are these risks?” Encourage the students to give answers indicating that the dual risks involve
possible accidents or fataKties anid arrest and convictian. Hand out Materials Sheet 13 and Work
Sheet 17. Tell the students, “This assignment was,designed to help you think about situations
‘which you might be willing to'take the risk of breaking the law. Be honest with yourself in filling it
out. You won’t be arrested or blamed for admitting you might take a risk.” Allow time for.the students
to complete the work sheet., " ' -

‘ \

2. (20-25 minutes) T : . . ’ .
Use the work sheet as the. focus for & discussion on taking the risk’qf violating the law. For each
sitpation discussed ask the class to discuss possible congequences-of takink that particular risk, List
these on the chalkboard. ' <t - ; (/ :

. : - ) o j/ .
For Discussion = 4 \ T -~ e

[ N . : A ' ./(' R )
“What factors do you think wil] influence your decisions about' whether gprn‘)t to take the risk of

driving under the influence of 'klcqhol or other drugs if the situation ariSes? Keep in rind the
information you have learned during this unit; but be honest.” - e

-

- .
» )
<

4

P
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| o) 'i%‘:' . ‘
MATERIALS SHEET 13 will You Obey the Law? | o

Readthe following situations. Then for eachone decide whetheryou would be willing to risk breaking the law. Write your response in the

appropriate space on Work Sheet 17 Under the “why” column write a few words or a phrase stating why you would or wouldn't be willing to take
this particular risk. Be honest. . . ) :

+

[y

Situation 1: -
It's two o’clock in'the morning. and you're driving
home. You arrive at an intersection with a flashing
red light. The law says you must come to a full
stop. There'isn't a car for miles. Do ou stop?/

« . .
o _ , y /

Situation 2: -

* You've had three beers within an hour or so at the
party, and you're fegling fine — not even a little bit
high. You know you can "hold" your liquog. Do you
decide to drive acar? : " .

PR

> - . N . v
.

L )
) - 1. S
o ' Situation3: Lo :
.. : _ - You're driving with a grouprof friénds in a car, and o
. " : one of the others in the'car takes outa-marijuana -
Toon joint. He says therg is enough for just dne "drag” -
o ) per person, notenough to get anyone “smashed.” .
BN ) ~ Do you take a drag? : o F - "




Situation 4: a

The rest of the crowd wants to pop some pills and
drive on qut to the beach. You refuseto take any
pills. Even so, will you go with them?

m | . Situation 5:
You've just received your driver’s license, and
\ -your dad wants you to deliver a few bottles of
whiskey to a friend of his. The whiskey bottles
have been opened, but they're wrapped up in a
package. Do you put them on the passenger's ».
seatnextto you?

Situation6: .,

A police off| ulls you to the side of the road and »
demands that yotrdake a breath test for allegedly
driving undgr the influence of alcohol. You hate ya
alcohol, and you never touch the stuft. Do yoy_..~
refuse to take the test? : <

. Ed S ”~

N
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"7 ADJA / WORK SHEET 17 win 'You Obey the Law?

r—

Situation Yes | No | - Why

#1

#2 N

- #3 1.

#4

B Y
har
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: CLOSURE

Purposes .

To reflect on the preceding lessons and evaluate
the extent to which the students have learned
and understood the major concepts and accom-
plished the objectives of the unit.

L ] * \'\.
Objectives — R
Teacher
{JThrough observation of the students’

responses to today’y activities, assess the

strengths and weakrlesses of his or her teach-
ing ofthe unit.

O Leave the students with unanswered ques-
tions that might foster further learning,at
another time.

Students $

() Demonstrate, both orally and- in writing,
comprehension of the unit goal, the decision-
making process presentediin the unit theme
page, and the cognitive and affective concepts
covered during the unit. -~ '

Materials e

Copies of Materials Sheet 14, and Work Shoct
12 (pages 48 49)

%

»

.

+

Directions for Main Activity

1. 120 minutes) :

Hand out copies of Work Sheet 12. Insh uct the students to fill out the questionnaire in silence and to
. walt for further instructions. After all the students have completed the questionnaire, instruct the

students to exchange questionnaires (optional) and to correct them during the following discussion,

-

Using a show of hands, determine the class consensus on each of the questionnaire items. Discuss the [ -

reasons for each response and, Wherever possible, relate these to the content of the previous lessons i in_
the unit. Note that some of the responses depend on knowledge of factual information, while others ©
depend on a grasp of the unit's affective goals. Following are the “correct” answers in terms of the
content nnd go&ls of the unit:

1. Disagree 2. Agree 3.Agrec 4.Agree b5.Disagree 6.Disagree 7. Disagree
8. Agree 9. Agrec 10. Agree: 11. Agree 12. Agrce 13, Disagree 14. Agrec
15. Disagree 16 Disagree 17 Agree 18 Disagree 19 Disagvee  20. Agree

2 (5-7 minutes) h
Return the-students’ original copies of Work Sheet 12, and ask the class Lo tally the numbers of items
_that were answered correctly the second time but incorrectly the first time.

J. (256-30 minutes)

Hand out copies of Materials Sheet 14. Explain that the niaterials sheet contains a summary of the

major concepts and learning objectives of the unit; that is, that it includes descriptions of a,variety of

gituations in which the students will need to apply what they have lcarned about alcohol, other drugs,

traffic safety, ard. decision-making in relation to rigk situations. Ask for students to read the

situationg on the materials sheet aloud, and through discussion assess the students’ comprehension of

these situations. Explain that the class will be divided into small groups {or the next 15-20 minutes to

answer the followipg questions (write the questions on the chalkboard):

O What\ictors would influence the décisions in this situation?

0 To what extent would the four factors identified during the unit be 1mportant?

J If you were the person who had to make the decision, how would you apply the decision- maklng
process outlined during the unit (page x) to this smmuon” Be prepared to describe to the class each
step in the decision-making process.

Allow time for completion of the task, sharing,?d discussion. A '

B
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A publication designed to keep you abreast of daily risks

Situation 1:

It was Sally’s first big high school party. She'd
bought a special dress for the occasion, and she
was nervously excited about going At thg party
she continued to be nervous, and when some of
the other kids started drinking beer, she joined in
eagerly. After a few beers ghe began to feel light-
headed and relaxed. Later at the party Sally -
walked over to join a group of kids who were
huddled around one boy in a very interested way.
The boy held out a handtyl of white pills. He said
they would give a mellow “high™ to anyone whe
took them. Sally had never drupk beer before, and
she knew how dangerous unilientified pills could
be. But lots of the other kids took the pills right
away. What do you think Salty shouldg\jo?

-

Situatlon 2 2 o
Pete and Bill had decided to take a hike in the
woods for & whole weekend. Both of them:had .
arranged the trip well beforehand and had
mapped-out their route. Everything went smoothly
on they trip until theéy came {o a rushing stream
that cauld be crossed only by taking big jumps
from one rock to another. Pete was over six feet

Il and made the jumps easily. Bill was much

horter and not as athletic as Pete. As Bill looked

t at the first rock he had to jump to, it seemed to
e milas away. What should Bill do?

‘y

Slt ation 3:

Joa really dign't like cigarettes very much, but
osPof her friends smioked. Every once in awhilg,

she would take a cigarette from one of them, when

it was offered to her, and smoke it. She had

learned 10 inhale, byt she always felt dizzy after

smoking. Some of her friends told her that after a
while’she wodldn't feel dixzy at all, that she just
had to get used to smoki:& One day Joan
stopped at the corner store to buy chewing gum,

and she noticed a cigarette advertisement show-

ing a beautiful woman smoking. There just hap-
pened to be a special display of the cigarettes as
well, and Joan pickéd them up to admire the pack-

' age, which was covered with golden foil. “Why

- shouldn't | buy a pack ?%Joan thought to herself.
“One pack doesn't mean I'm really a smoker any-
way. | can give It up any time | want to." What do

| E KC you think Joan shoutd do?

Situation 6:

Situation 4:

Frod had his drivor's liconse for moro than a yoat
without ever having been stopped by a police
\(iﬂicer At 17 Frad was a vory cateful drivor, partly
acause his father had spent so much time driving
around with him, making sure that he knew all the
rules and laws. One day Fred and his father gol
into an agrument about a tool that Fred had bor-
rowed from his father’s shop and had not returned.
That atternoon Fred had to run an errand in tho

” family car He was stillangry with his fathor, and as

he drove along the main street of town, he was
thinking about how much his tather alyays insist-
ed that he obey the law. His father was §xtra fussy
about the law, in fact. "This time,” Fred thought to
himself, I think maybe | just won't come to a full
stop at every stop sign That {akes too long any-
way, and | can see whet_be‘r tHere are any other
cdrs at the intersoction.” What do you think Fred
should do”?

t v

~ Sityation 5:

Brenda was walking down the street on a Satur-
day afternoon. when suddenly a car with six or
seven teenagers in it pulled up next to her. She
recognized two of her girl friends, ba%gldn 1
know the other kids. They called to her said

that they were on their way to the beach. Did she -

wantto come? She walked over to the car to talk to
them, and when she looked in, she noticed that
they were passing around an open bottle of whis-
key. Brenda liked to hdve a good time, and she .
didn’t have to drink any whiskey if she didn't want
lo. She knew how to say no.-Should Brenda go to
the beach with the other kids?

)

{

James never rodé his motorcycle without wearmg
a helmet, even though riding without a helmet
wasn't against the law. One day another boy at
.8chool asked James if he could borrow his helmet
just for an hour to go for a ride on someone else’s
motorcycle. James said, "Sure.” After two hours
the other boy still hadn't returned; and.James
needed to go to his after-school job. He decided
that he could either 16ave his motorcycle at school
until tomorrow or without a heimet ride the few
blocks to the store where he worked. If he left the
-bike at school, something might happen to it. On
the other hand riding without a helmet involved a
risk, too. What should James do? ,
1.5 6
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