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preparation, and progression. The National Center fulfills its mission by: °
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V4 - .
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& L Vv - Al Py
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Planning is an éssentjal ingredient to success. Research shows that an activity’s degreg of suc-
cess wall vary in direct proportion to the quality and extent of planning that preceded the activity.

American Indians have not received the full benefits of vocatianal education programs— .
benefits which they should expect and from which they could profit. To a large degree, this has

been due 1o a lack obadequate planning on the part of those responsible for program development,
implementation, and evaluation. .

Essential ingredients to the planning include the participation of all interested parties, facilities
through which the parties can exchange ideas and needs, and a format by which the ideas can be
transformed into goals, objectives, and procedures.

- - N 8

The integrated Planning Package focuses on the planning process and its use will reap benefits

to American Indians through ne® programs of vocaticonal education.

- This project has involved many different peaple who have shared their wisdom with project
staff to achieve this final product. The following pages identify individuals who have directly con-

\ tributed to the project.’ The Consultant Com nittee was essential to the content, form, and adapt-
ability of the package. Without their candic criticism and assistance, this package would not have

.,'_ been possible.

There are many more who have contributed indirectly through the pilot testing process. We

wish to thank each ot you who have participated in local and state meetings which were a major
source of information. >

Special thanks are due to Ernie Bighorn who provided valuable assistance in the state planning
section of this package, the National Center staff, Nelson Cordova, Robert Roerich, and Richard
Wells who assisted with the development of the package, Dallas Ator for the support and direction
he gave to project staff, and Debbie Murray, project secretary. Thanks are also due to Daniel C.

. Fahrlander for his professional influence on the project.
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_ Executive Director
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INTRODUCTION TO THE INTEGRATED PLANNING PACKAGE
+

T

The Integrated Planning Package is a collection of five different and independent ac-
tlvities, which when interwoven become a unified system to accomplish a specific goal.

This Integrated\Planning Package was developed in order to provide ways and means of meet-
ing the following overniding goals: :

~

® To include American Indians i the indwvidual state plans

® To build communication between and among American Indian populations and voca-
tional educators at local, state, and national levels

® To obtain information on the vocational education needs of American Indians

. ® To develop relevant vocational edu ation programs for American Indians '
. All of the above fall under the category of extending the b@efits of vocational education to

Indian populations through state vocational agencies

In order to do this, the package includes four sections in addition to this introductory section.
These are: :

\

i
v

® State Plans ™
® Communication Network ' ' .
+  ® Needs Assessment

‘e Exemplary Programs ..

. ; \
. This package was developed for use by state vocational personnel. This fact should in no

way limit its usage. The materials contained in the package were designed to be adaptable.

. . It is recommended that managers of vocational educatien take advanta&e of opportunities at
all levels, and that any agency utilize this document as a ““door, opener’’ or as a working frame of
reference to do so. The package is in no way all encompassing and is neither comprehensive or

authoritative. The purpose is to assist in extending the benefits bf vocational education to Indian
Populations.

=
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Betore introducing the specitic sections of this package, there dare some basic misconceptions,
protocol, and realities which need to be reviewed. This will assist all parties involved in the plan
ning process to become aware of situations which bring about needless conflict and misunderstand-
ing. > ‘ ' .

| 1

MISCONCEPTIONS-PROTOCOL--REALITIES .

It appears to be an inescapable fact that Native American communities and communities of the
dominant culture are mutually dependent on and also ndependent of each other. This paradoxical
situation has historically been fraught with dissension, mistrust, and unpleasant confrontation. This
planning package can be a tool for dissolving such past nanproductive situations and an instrument
for promoting quality vocational education, productive educational planning, and an overall in-
crease of participation by Native Americans in vocational education. :

’
-~

Due to the delicate nature of past human relationship failings, we are introducing this section
with a short listing of some of the dangerous misconceptions, plain common sense protocol factors,
and experience-based realities that might be helpful to both Native American representatives and
state level administrators. They are submitted for consideration purposes only.

. Some misconceptions which need to be dispelled or reexamined :

Misconception No. 1

Wl state departments and/or Indian communities respond in a fixed and predictable manner.

b

N _ .
A, v .
Misconception No. 2 .

One or several unsuccessful attempts to communicate, 10 build vocational education programs,
to coordinate resources, and to ingrease participation and support justifies a "don’t care’’
attitude, style of management, or rigidly militant behavior patterh.

Mistonception No. 3 N SRR

. A
Native American-communities, due to their eligibility for special funding assistance, are not
eligible for state level technical assistance, basic grant funding, and services regularly performed

- by state level personnel. .
? .
Miscoriception No. 4
Verbal complaints will suffice to get state level technical assistance and increased account-
ability. . ,
&
Some suggestions for protocol which will bring about better relationship's:
1} 4 -
Protocol No. 1, . ' .
Honor the constraints of each Gther! There are.contextual influences on behavior as well as
those behaviors stemming from the individual. ! )
L] , \‘ 2 .
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‘ Protoco_/' No. 2 ' '

Human imperfections rub off on organizations. Keep a clear distinction as to which belong to
individually ymposed situations and ptoblems which can bg overcome by improvement in the
organization itself.

\

Protocol No. 3 _ ‘ : I
As long as the "defensive team’’ is on the field, there will probably be no scoring. Often when
approaching each other, thege is a tendency to defend or justify past behavior.

- Protocof No. 4 .

—

All jokes are.not funny! Laugh with people, not at them. Many “jokes”’ carry meanings
unknown to the teller of the joke.

Protocol No. 5

» - _
Attempt communication that fosters “‘we’’ rather than “they” or "‘you people.” Anything
that builds a wall and separates groups or individuals has the potential of breaking down com-
munication. ~*¢ '

Protocol No. 6 - /

. Beware of responding to the literal content of the communication. Seek out the meaning,

the direction, the intent, and the context out of which the statement or communication
‘ sprang. Words are treacherous; each of us tend to use symbolism to interpret what we hear.

We give meaning to the messages we réeive primarily based upon our values, and our most

pressing priorities. Before conclusions are reached, one should attempt to see statements in

their total context including recognition of different meanings to different people on different

levels of responsibilities. ° : ]

\ - >

Protocol! No. 7

¥

- Life and a firm reality base come in “"wholes."’ Don’t be trapped into an eithef/or side of an
\. . ISsue. A coin always has two sides. Be an advocate; one goal of the true educator includes the
) enlargement of perspectives throqgh creative tension filled exchange and communication.

Protocol No. 8
The use of "esoteric’’ or “in-group.” language in the presence of the uninitiated (one who does
not understand) is the sign of insensitivity. A corollary protocol i8, don’t expect a group or

person to tolerate any behavior in the insensitive category: Inequity, Inadequacy, Injustice,
and Insensitivity! '

©IN OUR INTERACTION, IT IS NOT SO MUCH WHERE WE ARE GOING WHICH WILL
BRING CREDIBILITY, AS IT IS WHEREsWE ARE COMING FROM. ‘

Some basic realities to observe prior tor and during interactions:

o : 7 . '
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which are relevant to the specific'areas of the project.

Reality No. 1

State departments ot education must satisty the following kinds of constraints before they can - .

make decisions and take action.

D

Budgetary - Professional
~ Fiscal Year — Civil Rights . » ]
- Sex Fairness ~ — Federal Level Compliance
Political ' -~ Annual ahd 5-year Priorities
Interagéncy - Professional Organizations
Intra agency Program Maintenance vs.

“Program Improvement

N 1

Reality No. 2 (Constraints - Native American Community) .

Miamy Indian communities and particularly their schools are plagued with the following con-
ditions and constraints: '
v
Rapid turnover of the school adrwinistrative leadership
— Rapid turnover of the teacher personnel
- Long delays on repair of vitally needed instructional equipment .
— Lack of adequate surrounding community resources that are related to providing sub-
stitute facilities . . .-
- Shortage of Native American professionals and staff with experience in many of the
planning and program development areas o
- Limited economic conéitions and opportunities .
-- Rural location, physical isolation, and other geographically-related factors
-~ Bilingual-related difficulties for younger students
- Shared responsibilities for education among the formal tribe itself, the Bureau of.Indian
Affairs, the state department:of education, the local education agenc‘y (both public
school and BIA) admlnistrators :
Inadequate (‘:‘pmmunication neﬁwnrks for parents and lay citizens .

\ﬁea/i(y No. 3 -t ' 0

’ . _ _ .
There must be positive communication between the state level educgtion administration and
representatives from the Native American community. This communication can create a better
understanding with cooperation in obtaining a common vocational education goal:’

~ ~

Ao’

OVERVIEW OF PROJECT DEVELOPMENT
&

To extend the benefits of vacational educatio\p) to Indian populations by increasing their
participation in services available through state vocational agencies requires deliberate and
effective planning. The four areas addressed in this package provide a working base from which this .
planning can emanate. :

<

. B - J
Fundamental requirements for this planning have been developed through pilot project and

Consultant Cofmmittee activities in addition to a literature review of other studies and projects

.
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‘ The pilot sites included in this:study‘were:
® Fort Betknap Reservation, Montana _ v
.. " _ 3
® Gila River Reservation, Arizona
® McCurtain County, Oklahoma, rural non veservation

® Minneapohs, Minnesota, Urban non reservation

Quinault Reservation, Washington

’

® Turtle Mountain Reservation, North Dakota
The State Plans section of the package was developed by reviewing varjous state plans and
working with the representatives of the state vocational agencies which have specific examples of
- - ways and means to insure opportunities for participgtion for Indian people. The problem areas
were identified and recommendations were developed to deal with these problem areas. -

‘The Communication Network was developed through a process of establishing linkagestin each
of the six pilot states, The Needs Assessment section.was developed througH identifying comme®
©  vocational education concerns (see Generic Questions, Needs Assessment page 66). throughout the
six pilot sites and by developing the needs assessment instruments based upon those concerns. The
procedures (literature search) and working with the pilot sites and pilot site representatives to de.
velop workable plans and procedures which could be adapted to diverse Indian communities.

. The Exemplary Programs section was developed by identifying vocational education programs -

~ serving Indian people. These programs were nominated by various people (educators, as well as -
others) through the inclusion of a nomi'na’tion_ form in the project publication, Focus. Each of the
programs nominated, which met the criteria for “‘exemplary,’’ were written up in abstract form and
included in this section. Seven of these were chosen for in-depth analysis to provide the basis for
the program development recommendations contained in this section. ’

A major emphasis of this Integrated Planning Pg‘kage is to insure local involvement in the
education process. .3 .

V ' B PLANNING

The possibility of reaching the significant goal of increasing the participation in vocatibnal ,
education by Native Americans will be considerably enhanced by deliberate and effective planning.
Some of the fundamental initial rejuirements then for planning as it relates to Native Americans
increasing their participation in vocational education wouldbe:.

N

Workab)/iry—— Will the implementation of the plan be possible?

Relevancy —Does it make sense in the l‘ight of existing conditions and needs, both long and
short range? -

\ ) .

~ -
[ » . ) 1




’

+ Delineation of Responsibilities—Does someone have responsibility for management of the

plany _ . '

1]

Stpport - Are resources available in the form of tacilities, personnel, time, and funding?
. . v \ .

~

Actualization Who will actually imgllement the plan?
Evaluation - Are there built-in mechanisms for data collection in order to ascertain that the
+ plan as well as the eXisting programs are accountable and making an impact?

v L4

The six items listed are essential conslderations in planning to serve Indjan populations as well
as in the development of appropriate and effective programs. .

State and focal vocational educators, and administrators must assume the serious responsi-
bility for the efféctive management of.vocatianal education programs for Native Americans. This
package will serve as the initial step toward such responsible management in that it provides a tool
whereby.

.

~ ® Staté plans include vocational education for Indian populations

® Communications and liaison networks are established -
+

~

® The vogational education needs are made clear *

® Programs are developed to meet the needs of local Indian communities
. Tobring about effective planning of vocational programs for Indian populations, four areas
to be considered are included in this package. All of the procedures are integrated so that they may
fit into one years’ activities when developing a plan. The following is an overvieaw of the four
sections: State Plans, Communication Network, Needs Assessment, and Exemplary Programs.

State Plans _ : .

This section, of the package contains information which should assist both state and local
vocational educators to improve vocational opportunities of Indian populations through state
planning. The material is for use by state agency personnel as well as by Indian community voca-
tional educators. The emphasis is on the indian populations becoming an integral part of the
overall state plan and not an addition to it. The process requires commitment at all levels—state
and local vocational egucation agencies and the Indian community. Four distinct areas which are
to be considered when integrating Indian populations into state plans are included. The first is
to identify problem areas within the existing state plans. A listing of possible areas of inclusion
is provided. A major problem in providing vocational funds to Indian tribes and organizations
has been the absence of lacal matching funds. The second area addresses this and provides informa-
tion on funding sources which can be used to match federal vocational education menies. The third
area addressed is methods by which Indian populations may insure participation in the development

~ of the state plan. The final area is a suggested procedural guide for Indian populations to assist:
their participation in state vocational programs.

~ The-emphasis of this section is on integrating the Indian populétion into the total state plan.
A separate, altetnative plan which addressed Indian populations was carefully considered and dis-
carded due to the objections of state agency personnel as well as of Indian people.

»
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. ~
Communication Network
1)

[
~

This planning package addresses communication between state vocational agencies, local
education agencies and Inchan communities It is IMportant to realizesthat in the complexity of the
education as delivered to Indian people, there are many additional considerations, This must be
kept in mind if the package is to accomplish its purpose. Some o.f the considerations are:

e The state director of vocational education does not have total or complete jurisdiction over
all of the education resources, facilities, and policies that affect Native Americans. There-
fore, a high priority should be given to achieving satistactory interface and commynication
amony those agencies, organizations, and groups intimatETy\qncerped with the edutation
and weltare of the Native American. An environment that permits cooperative planning and

implementation of meaningful vocational programs is needed. -

. . X 9. .
® Interagency cooperation is largely crisis oriented. Agencieg tend to protect their own turf.
® Goals may become obscured when the outcomes are not agreed, upon by all parties.

® The hierarchical administration of tunding arrangements have produced a negative type of
interface which has some advantages,-but more disadvantages.

® A comprehensive plan for communication which takes into consideration all vocational
education services available must be developed. This plan should be revised annually and
made available to all education agencies concerned.

Needs Assessment
, _ " _

This section of the package contains recommended procedures to guide a state vocational
agency to plan, implement, and utilize a needs assessment. To supplement the procedures, the tiser
is supplied with a systemmatic method of collecting data. This method includes sample surveys
based on information collected from the pilot sites involved in the development of this planning
package (see Needs Assessiment section, pages 41—62). Throughout the package the importance of
collaborative efforts nvolving Indian populations, local education agencies, and state vocational .
agencies is emphasized. While this section was developed specifically for state vocational agencies,
itmay be used by other agencies involved in vocational education needs assessments.

There are several critical questions which need to be addressed at the onset of the needs assess-
ment process. Some of these questions are: :

What resources are available- human, financial, and physical? It is important to identify these
resources as soon as possible. Most of the decisions about the needs assessment process will be
made according to these limitations and constraints.

What SpeC’ﬁC questions need answering through this’needs assessment? Can these questions
be answered by using existing data, or a combination of existing data and new data to be ob-
tained from the assessment? With this information, the task will be a great deal easier and will
maximize the use of resources.

What will happen to the data after it is collected? Plan for the use of all data collét:ted and
identify a specific use for particular information. The infarmation may be interesting, but

¢



*  not necessarily useful. In addftion, determine what type of report will be written and where : ‘
and in what form it will be Kept. It is possible that another study will be needed in the future.
This initial study will provifle a good starting place as well as provide comparative information.

Exemplary Programs /
. | . ' . i .
. Abstracts of sucepssful vr)catnonal programs are included in this section to assist in program
development which specifically addresses the needs of Indian populations. Indepth studies on seven
of these programs also appear. here as they give additional information on program curriculum,
financing, stathing, planning, and implementation. These studies and abstratts should be helpful

to planners developing new ptograms, especially since service to Indian people who are often geo-
graphicatly, socially,”and ecgnomically isolated requires special financing, staffing,:and pro-
gramming. (X ,

- |

l >
|
STATE AGENCY INVOLVEMENT AND_RESPONSIBILITY

?

- .

] !

v Under the 1976 amendments to.the Vocational Education Act of 1976, Section 2301 entitled
“Congressional Declaration of Purpose,” it is stated that the purpose of this Act is to assist state
education agencies ‘’so that persons of all ages in all communities of the state . . . will have ready
access to vocational training or retraining . . . which is suited to their needs, interests and

b

abilities.” o N

American’ Indians have unique vocational trainifg needs. These training needs are often differ-
ent from the identified training needs of other populations within the same state. These differences .
are evidenced in several significant areas such as language, very close and dependent family units,
continued tribal cotesior which is closely related gnd dependent upon a land base, and geographic
location which are often isolated from population centers. These four factors, along with other
subtle differences which are not so evident, are persistent obstacles which have made it difficult
for state vocational education agencies to adequately address the needs, interests, and concerns
of Indian people, ) :

t ’ - N .

This planning package will assist state vocgtional personnel in being responsive to these unique
needs. The initial steps in bringing about a productive working relationship follow. The selection of
a state advocate and organizational structu re are necessary to the implementation of the procedures
set forth in each section of this package. '

Selection of State Advocate . ' : -

The selection of a person who is emplo¥ed at the state vocational agency to act as an advocate
for Indian vocational education is crucial to the implementation of the planhing package. The state
director of vocational education should-select a person whé knows the management and operations
of the state agency and is sensitive and objective towards the needs of Indian communities, The
state advocate is to-act as: : '
1. The individual in the state vocational education agency responsible for building a com-

munication network (See additional jnvolvement in State Planning, Needs Assessment,

and Exemplary Programs sections of this package.) - o : .




]

. 2. : The contact-person within the state agency to provide for a systematic flow of informa-
tion to and from Indian people and communities :

}

»

3. \The designated person who has the responsibility of understanding differences hetween
the education systems which are a part of the Indian communities

]
i
| .
Criteria '4!’ Selection of the State Advocate

i , . \
1. «Knowledge of management and operations of state vocational education agency
!
’ Sensitive and objective to the needs and problems of Indian communities

3. . Presently employed by state vocational education agency

4.  Must be available to spend allocated time working specifically towards the goals of
extending the benefits of vocational education to Indian populations

State Advocate’s Tasks

[
a

- Pertorm specified activities outlined in suggested procedures for establushmg a communi-
cation network between Indian’ communities, local education agencies, and the state
) nal education agency

1.

-

erform specified activities outlined in suggested needs assessment procedures
_Perform specified activities outlined in suggested integrated state plan development

. 4. Perform specified activities outlined in suggested procedures for local program planning

/

ldontyn of Indian Tribes, Communities; and Their Respective Local Education Agancies

pile a list of all Indian reservations, communities, and other identifiable Indian popula-
tions. Identify the secondary and postsecondary institutions which provide vocational education to
these populations. These lists should include the following information: :

. . { .
1. Names of all Indian reservations, tribes; communities, and/or organizations in the state

-

. 2.  Names of the respective -local education agencies (public, private, BIA mission, tnbal
. schools). . .

%  Addresses of the above ,
- - 4. Phone numbers of the gbove

5.  Contact persons for the above ¥




’ A
. . ~ t ~

The information can be obtained from u ) ' R . .
1,% BIA agengies

_ a
2. Tribal agencies * .

! W
3. - Local Indian organizationd ' ' I ,
‘ 4. Stdte Indian representatives (i.e., governor's advisor) .
[ . M

S _
OF?GANIZAT‘ONAL STRUCTURE

-~
? .l

The necessity for approaching this planning process cannot be overemphasized. Careful con-
sideration must be given to assuring that the opportunity for parggipation in state vocational
activitigs is otfered to all Indian communities within the state. The following are three alternative ) S
organizational structures V\‘/hich, if followed, will encourage statewide participation. .

2

I. A Statewide Indian Task Force
- N\ : . _ ' x
Many states already have functioning statewide Iidian advisory committees. It may be helpful
to use an existing organizational structure rather than try to establish § whole new one. It is im-
portant to contact such a committee and enlist their aid redargdless of the extent of involvement _
this corpmittee may have in this planning process. A : U ’ | '

¥ i

In the absence of a statewide Indiar #iisory gommittee identify"American Indians who have -
an active interest in vocational education in the.state or non-Indians who are appointed or selected
by Indian tribes or organizations to serve on the fask force. While this group should be kept.small
(seven to twelve members), careful planning will insure representation of most Indian populations

; : .

within the state. .
. T A

A statewide task force limits the number of active participants and increases the possibility’ -
of alienating those who might feel that the task force members do not accurately reflect their views.
In addition; many Intian people are automatically suspicious of any state organization, even if the - R
- ’ rl . N

membership is all Indian. ~ i o

Questions to Ask When Estabh‘shi‘vg a Statewide Indian Task Force. ' -t

1.  Does a similar com‘mittee'la'lready exist within the state? |f yes, use it.

2. How many different Indjan political and social entities exist within the state? A large
number may ma_ke_,it/,‘d ficult to achieve a proportionate representation.

3. Do the different In‘d'ian tribes generally cooperate with each other? If not, it may be
better to work with epch community separately. v : _

4. What js the perc‘nfqge of the reservation/non resérvation and/or urban Indian popu-
lation? If the Indian population is dispersed and largely urban, it may be necessary to
use a statewide .committee. ‘ . . : . .

. ,; ' Y
10
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Il. A State-Designated Indian Liaison

The organhizational structure described here is a state-designated Indian liaison, a person who
1s knowledgeable and familiar with Indian communities in the state and is generally accepted by
Indian communities as having some authonity. Agamn, this person may already exist within some
state agency and should be used if possible.

If no such person exits or is available, solicit nominations from the list of contact persons (see
this section, page 10). Beforeselecting a state liaison, make sure that there are no serious Objec- -
tions to the apparent best choice. This can be done by verifying the choice with known and re-
spected Indian leaders.

// : | ]

State-Designated Indian Liaison Responsibilities. The liaison person is responsible for setting
up meetings and committees in each of the Indian communities. This person will also have the
responsibility for maintaining communication with the local communities and assisting with the
needs assessmient and the development of local and state plans.

>

Questions to Ask When Using State-Designated Indian Liaison.

1.

Does a person already exist within the state agencies and is that person available? If so,
use that person.

Is there a large urban Indian population in the state? Many ur&zzn Indian populations
are not represerited by a single organization and may be difficil\ to locate.

How much time does the state representative have to devote to these activities? If very

“little time is allowed, it may be best to function with a liaison.

IH. - Local Community Representatives_

The third alternative network design is one in which each local Indian comyTiunity selects one

" persan to work with the state vocational ecucatipn agency representative. The strength of this net-

- work is that it not only allows each Indian community-some representation, but it also gives the .
state representative a contact within each Indian community. In using this design, the state repre- -
sentative and the local representative should develop a program where the local representative
spends time learning how the state vocational education agency operates and inversely, the state
representative should spend time learning about the local Indian community.

Local Community Representative Responsibilities.

"..

W

Study the services available, operations, and limitations-of the state vocational education
agency. )

Communicate regularly with the state.
Assist the state representative in setting upJmeetings and committees in-the-local

community.
. I}

2. 19
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Questions to Ask When Using Local Community Representatives.

1. Are most Indian communities in the state represented by some organization or group?
't not, it may be difficult to establish a local representative in some communities.

" 2. Have the Indian political entities generally cooperated in other state activities? |f not,
they may not agree to select a local representative. . .

3. Does the state representative have adequate time to work with several different local
representatives? If not, people may eventually become disenchanted with any pro-
posed activities.

GOALS AND OBJECTIVES OF THE PLANNING PACKAGE

With the designation of an advocate within the state agency, it is crucial that the state agency
establish a tentative list of goals and objectives which gre the responsibility of the advocate to pro-
mote and bring to fruition. These goals and objectives will be revised and/or validated during the
implementation of thpzplanning process. '

Tentative dates for atcomplishing the objectives need to be established (see Time Frame, this
section, page 17 for scheduling). The yoals and objectives are subject to review and revision as the
planning package is'implemented in thé state and/or local community.

Goal l:  To Improve Cammunication Between Indian Pobulations, Local Education Agencies, and
the State Vocational Education Agency - o

Objectives -
I
1. Develop strategies for establishing a communication network

by (month, year).

2. Validate strategies with Indian community representative and local board of
.education.

P
3. After all strategies have been initiated, evaluate the effectiveness of the plans and
revise, if necessary.

-' . *
. "

Goal ll: To Determine the Vocational Needs, Interests, and Resources of Indian Populations
in the State
Objectives |
R

1. Validate or mod‘uf_y needs assessment instruments by (month, vear).

|

. .
2.  Determine optimum numberfand location of Indian communities td be
assessed, ’

) .



3. €onduct needs assessment on determined communities o ’ .
by (month, year). ;
4
4.  Complete analysis of needs assessinent daﬁ'ﬂ‘hy {(month, year).
/
*» * ‘Goal 111: To Assure That the Needs and Interests of Indian deulations are Addressed by Local

and State Vocatioinal Education Plans
Obyectives

1. Assist local education agencies in developing plans according to the determined
needs of Indian communities.

' -
Y\ 2. Develop goals.armiobiectives to be included in the state plan for.vocational
education. .o
- /
. L TIME FRAME
s . R " A
. It is assumed that both local and state vocational administrators (as well as local community ‘ .
members), will consider seriously the present unemployment, underemployment, and poverty of

the Indian communities. Preparation for the management of the plan must be a consigeratioin. To '
develop a comprehensive plan is only the first step. This must be followed by carefully monitoring
the plan. : _ o )
. R \

When using this package, it is important to recognizé that each section is necessary to the suc-
cess of the rest of the package. The major activities which are organized on a twelve (12) month - .
time frame must be accomplished accordingly in order to fully bhenefit from this package. The \
needs assessment is dependent upon the communication activities being completed, thg state ’
planning cannot be completed unless the communication, needs analysis, and the state planning o

activities are accomplished, The tollowing chart provides assistance in planning to use the proced- ‘
.ures and activities contained in this package. - - ' ' }
: 1 .
P _ - ‘
\ !
% \ N
- ’ » , ’
¥ D) .
N T e
. , 3
\ 1 .
‘ ‘ 16 /




* . SR TIME FRAME-INTEGRATED PLANNING PACKAGE
> L . TIME-MONTHS

ACTIVITY . 1 2 &3 4 b 6 7 8 9 10 1 12

1.1 . Problem identification

T
1.0 |,— STATE PLANNING

Revise plan
and submit
' _ o tq Federal
1.3 I . . ' L Government
"4 C | Public
: Hearings

1.2 Resource |dentification . . al

2.0 | ~ESTABLISH COMMUNICATIONS ' |

2.1 Establish state\|/vide committeei
2.2 : : | Establish ohjegtives and procedures

Provide long-
_ term contract
oy and interest

Ly

2.3 . . . ' . ‘\' v

-

3.0 | - LOCAL NEEDS ANALYSIS.

3.1 Establish local comlmittee A
I i . .“' ¥ ’
s 3.2 . ' Establish objectives and procedures " \.\ ‘

+ 33 ' Conduct survey \

3.4 ' . _ Tabulate and report

3.5 : " . Submit for inclusion in local ;&Iari
. . \ N

4.0 I — INDIAN COMMUNITY PROGRAM PLANNING \

-

4.1 | Input from needs assessment L

42 |- | ' ' Write plan

24 4.3 _ ' l' . ' Submit to state
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- INTRODUCTION TO STATE PLANS : .
r .

*

State plans ase the tacal point for coordination of all planning in vocational educa:
tion. They serve strategic and management control purposes which consider local,
state, and national perspectives and priorities. Long range (Five year) and annual .
plans are required by federal legqislation (PL 94-482).

- -
* . » \

~

This section of the Integrated Planning Package was developed to assist state vocational agency
personnel to include consideration of Indian populations in the state plan for vocational education.
To accomplish this end, it is required that state planners become aware of conditions contained in
the existing plan which tend to exclude or discourage Indian populattons from participating. When
. thgse cbnditions exist, state plans need to be revised to include access fOr the unique educational

~

structures/orqamzaﬁons found within the Indian tribes and orgamzatlons < &

-

Information which would assist state planners to identify these conditions as wel! as specific
activities which will lead to including Indian populations in state plans are included ity this section.
The four areas covered are:

e Potential Problem Areas i

I

® Potential Matching Funds
® . Suggested Activities for Inclusion in State Plans P \
® Procedures for Participating i# State Funded Programs

It must be emphasized that while the iterhs included in this section are vitally impartant, the
information is not all inclusive and state planners shoutd expand upon the activities and considera-
tions adlressed in a way that meets the state level needs in dealing with vocatlonal education pro- “
gram.planning for Indian populations. + Y

The intent of this section is to stimulate the inclusion of Indian vocatlonal educatlon in state
plans and to assist state departments of education with activities for those mclusnons

~

~

POTENTIAL PROBLEM AREAS

The following itemi§‘are recommended for consideration Dﬂd—ﬂﬂg:jatlon by state planners when
attempting to include Indian participation in state funded vocatlonal ucation programs.
4 . )



Demographic Data

Existing data is generally inadequate to provide the information necessary for full iﬁclusion of
Indivan vocational education into state plans. State planners need to collect data from Indian
sources Some possible sources are:

® Tribal Membership Roles : ‘
® Bureau of Indian Atfairs Employment Assistance Reports .

® Bureau of Indian Affairs Regional Annual Reports :

® Needs Assessments conducted by cooperative efforts between the state and tribes

® Tribal Five Year Reports '

® Tribal Annual Reports

® Tribal Planning Reports

Eligibility .

Existing state plans may include requirements which tend to exclude Indian populations from
participating in state-funded vocational education programs. Federal legislation states, ‘'The state
board shall also assure that students served by Indian tribal organizations . . . shall be afforded

r . the opportunity to participate in vocational education programs administered by the state.”
; PL 94.-482. Chreful review of the plans should reveal this ;I)roblem if it exists.

&
Procedures

. g Current procedures and processes to access state funding for vocational education may not be
appropriate or adaptable to Indian tribes and organizations use. An alternative for state planners
to consider for maximum Indiart participation is to develop procedures and processes which include
provisions for access by Indian tribes and organizations. . . .

The relationships between Indian tribal governments and state vocational education agencies
must be clearly identified and documented including communication procedures, access to funding
and commitments to high quality vocational education programs. ' - '

Constraints s

Mutual‘%onstraints of the state agency and the Indian tribe or organization must be recognized
and provisions made for working within these (see Introduction, page 4. Realities 1 and 2). Nego-
tiable constraints should also be identified and meaningful contractual arrangements should be for-
mulated so that both parties are aware of the context in which each will be working.

Unique Considerations

The economic, labor, and educational profiles gf Indian reservations or populations is often
different than those situations found in the mainstream of the populations within a state. Provisions
need to be made in a“state plan to recognize these differences and to provide appropriate and rele-

vant vocational education programs.
A
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‘ lmmmg Neaods

State planners should consider the training needs of entire Indian populations within the state
and set priorities accordingly. Examples of these needs are;

Student support services -
Skill training '

Facilities

Program planning and: development (certification)

Teacher development (certitication and inservice needs)

Vocational youth group activities

Comprehensive Planning

To develop a comprehensive state plan for providing vocational education to Indian popula-
tions (urban, rural, and reservation), additional, pertinent information and sensitivity to unique
differences should be identified. The following strategies will assist state planners to develop com-
prehensive plans:

® Involve Indian people in the state planning process.

e Keep all tribes and Indian organizations within the state informed of the plans and solicit
their input.

e Validate the p'm\ representatives of Indian populations to determine whether or not
vocational prtgons in the state plan will address Indian vocational needs appropriately.

’

. : POTENTIAL MATCHING FUNDS

Vocagonal education programs which are supported by state administered federal dollars
usually require an equivalency from local sources. Indian groups have access to specific federal
funds which can be used for matching the state-administered federal monies. These resources are
availabie only to Indian organizations and tribes who'meet the cfiteria for funding under PL 93-638.
Information and procedures for use of these funds are included in this package. '

Federal funds available under PL 94-482, Section 110 and expended for vocational education
programs serving identified disadvantaged persons on Indian reservations are available for matching
; with specified funds made available to Indian tribal organizations. i ’

2

Three sources of funds available to Indian triba organizations which can be used as’matching

funds for vocational programs are: :

‘ ® Pub. L. 93638, Section 104 (c)
® Pub. L. 93-638, Section 107
® |ndian monies, Proceeds of Labor (IMPL)

Ko

Pub. L. 93-638, Section 104 (c)

The Indian Self-Determination and Education Assistance Act, Pub. L. 93-638, Section -
104 (c):

-

21 +x -
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Lhe provisions o1 any other Act nutwithstanding, and tunds madecavaiiabie to a tribat - .
organization under grants pursuant to thig section may be used as matching shares for v
any other Federal grant programs which contribute to the purposes for which grants B
under this section are made, ‘

_ Vocational education funds tor Indian populations may be matched by grants under Section
104, Inchan Self-Determination and Education Assistance Act, to the extent that the programs so
funded are for the types of purposes described in Section 104 as follows:

1. the strengthening o1 improvement of tribal government (including, but not limited to,
the development_ improvemerit, and administration of planning, financial management, or
merit personnel systems, the improvement of tribally funded programs or activities; or
the development, construction, improvement, maintenance, preservation, or operation
ot tnibal facilities or resources);

of

2. the planning, training, evaluation of other activities designed to improve the capacity of a
tribal organization to enter into a contract or contracts pursuant to section 102 of this
Act (to carry out programs of the Department of the interior) and the additional costs
associated with the initial years of operation under such a contract or contracts;

3. the acquisition of land in connection with items 1 and 2 above: provided, that in the
case of land within reservation boundaries of which adjoins on at least two sides lands
held in trust by the United States for the tribe or for individual {ndians, the Secretary
of the Interior (upon request of the tribe) acquire such land in trust for the tribe: or

4. the planning, designing, monitoring, and evaluating of Federal programs serving the tribe.
Pub. L. 93.683, Section 107

The following information was taken from a letter from LeRoy H. Swenson, Assistant
Regional Commissioner of Adult and Occupation Education, Department of Health, Education, and
Welfare, November 22, 1977. ‘ o "

The Secretary of Health, Eduéation and Welfare may, in accordance with regulations _
adopted pursuant.to section 107 of this Act, make grants to any Indian tribe or tnbal .
organization for: :

1. the development, construction, operation, provision, or maintenance of adequate
health facilities or services including the training of personnel for such work, from
funds appropriated to the Indian Health Service for Indian health services or Indlan
health facilities; or

2. planning, training, evaluation, or other activities designed to improve the capacity of
a tribal organization tp enter into a contract or contracts pursuant to Section 103
of this Act ( to carry out programs of the Indian Health Service).

indian Monies, Proceeds of Labor (IMPL) \

' Another source which may be used as matching funds for vocational education resources
administered by states is use of ""Indian Monies, Proceeds of Labor” {IMPL funds). A memorandum .

22 - \
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iom g United States Departiment ol the interior, Bureau ot Indian Attairs, 1977 atfirms how

IMPL funds can be used to supplement a contract o# grant made pursuant to Section 104 of Pub. L.

93 638. The fol_lowmg are guidelines for using such funds:

1. IMPL funds derived from agencies of schools can be used to provide 100 percent funding -

ot Pub. L. 93 638 contracts.

\

2. IMPC funds derived from Indian reservations are considere® tribal trust funds and cannot
be used to fund 100 percent of a Pub: L. 93-638 contract.

g

The making of Section 104, Pub. L. 93 638 grant.s and the use of IMPL/funds are both
discretionary with the Secretary of the Interior.

4. IMPL funds derived from Indian reservations can be used for virtually the same purposes
as are Section 104, Pub. L. 93-638 grants. '

5. IMPL funds cannot be granted. However, under the Secretary of the Interior's discretion-
ary authority, IMPL funds can be used to supplement a Section 104, Pub. L. 93-638
project if the funds are disbursed by the Area Superintendent of the Bureau of Indian
Aftairs through regular procedures for handling IMPL funds or through a contract.

t

¥

¢
SUGGESTED ACTIVITIES FOR II)ICIZUSION IN STATE PLANS

Federal legisiation (Pub. L. 94-482, Title |, Part A) provides g;uidelines for the development '
of state plans. Contained within these quidelines are four provisions which enable local vocational
education needs to be addressed in the plan. Provisions and suggested activities which will promote
mclusion of vocational training needs of Indian tribes and organizations in state planning follow.
These activities contribute to the accomplishment of Goal || (see Introduction, page 8) . ..to
assure that the needs and interests of Indian populations are addressed by lecal and state vocational
education plans.”’

® The State Advisory Council on Vocational Education

- Works to have qualified Indlans appainted to the council
~ Encourages Indian people to work closely with the council

. ® State Planning Committee : S

' o T
- Works to have representation by Indians on !ingmittee
® Local Education Agency Plan

T
Provides information to the LEA on vocational education needs (results of needs
' Tv, ~

assessment)
- Attends local institution board meetings prepared to discuss the needs
. — Reviews the local plan to insure that needs of Indian populations have not been
- omitted. .

23
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¢ State Hearings

Insuring Cooperation and Commitment

e

Prepare a report base dona Iocal needs assessment to be presented at these meetings (see
Needs Assessment section) <

Assure that the Indian vocationat teaders throughout the state are present at these
meetings .

Prepare a report on the statewide vocatuonal needs of Indian populations to be presented
at the state hearings .

1.

Cooperation and commitment are essential when the state advocate is working toward the

systematic inclusion of Indian vocational education needs in the state plan.

Members of the organization described m’the Introduction, page 1 would assist the advocate
in carrying out the followmg objectives and activities.

1.

[

Identify the Indian communities wishing to participate in state vocational programs.
(Each community may feel differently about this.)

Identify areas in which local Indian government or education policy conflicts with the
state plan.” (Negotiate With the Indian authorities to resolve these conflicts.)

4
A,

Secure temporary or terminal WO, hg'agreements in cases where there are conflicts
which are not resolved. :

Work with local education agencies (BIA, contract, qullc prwate) and other vocaﬂOnal
prégrams (CETA, YEDPA, BIA, tribal) to establish cooberatwe arrangements in providing
programs. ' N

Establish communication, such as the network recommended in the Communication
Network, pages 31- 41.

Provide Indian vocational educators with information to take-advantage*Sf relevant
services offered by the state vocational department. References are included in this sec-
tion which provide information about programs and services whith may be funded by
the state agencies together with the specific reference and provndés where more detailed
information.can be found in the Federal Register.

Provide the Indian community with information which would proyide access to state
vocational education funding, including information related to revising the state plan
to insure inclusiorn for students who are served by Indian tribes and drgamzatnons

¥
\
3

® Utilize state staff when planning vocational education programs.

® Formulate suggestions from review of the current state plan. 'Specifi&; areas for review

are. - t \
v . \
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. General Application--Consider the definition of eligible recipients. Does it exclude -
Indian populations? Try for inclusipn of specific language authorizing Indian pro
grams. ' ’ “ '

Maintenance of Eftort amnd Matching Provisions- Are they acceptable or adaptable to
meet Indian popstations’ noeds? ‘
Employment Data/Unernployment/Demographics—Have valid data available showing
unemployment, employment opportunities, and related information. Try to keep
Indian population data separate from other geopolitical units.

Review Goal/Priorities Statements--Are there references to target populations or
activities? Try to get specific goals included that address Indian population needs.
Exarmune Teacher Certitication, Facilities, Programs, and Accounting Requirements —
It needed, develop suggestions on how the requirement's_can be modified.

® Make suggdestions to state planners in writing with justification and logical arguments
+ supporting ach suggestion. :

¢ Attend planning state council meetings and offer suggestions. Remember, resources
are hmited. While égl_)'..desired funding may not be available, Indian input is essentisl to
secure the greatest amount possible.

® All state plans must go through a hearing process for the purpose of oversight, Attend
these hearings with prepared testimony stating what should be included in the plan
and why. The state board may not agree with your recommendations, but they must
be included in theé state plan with the reasons why they were rejected.

-

® If there is dissatisfaction with the response, review the appeal procedures contained
‘ within the plan and consider other options.
s _ . ’ | ‘
Y . 8. . Make this a long term commitment. Assign a state staff gnember with a specific percent-

age of their time assigned to assisting Indians in participation in the state plan.

9. Develop a working document which includes step-by-step procedures for Indian tribes
and organizations to follow when seeking funding'from the state vocational education
agency. The intent of this procedural document should be to provide a step-by-step pro-
cedure of how Indian tribes and organizations may participate in vocational education
-programs funded through state vocational education agencies. Stat ay need to revise
the document so that it will reflect the procedures to be followed within the individual
state. These protedures, when revised, should then be made available to the Indian tribes
and organizatigns. . ”

’
-

.
NOTE: Subpart 1, State Administration; 104.4 (f) (12}, page(s) 53834, 53835—under heading:
"“Requirements for filing a general application.”’ (i.e., ""The State Board shall also assure that
studerfts served by Indian tribal organizations . . . shall be afforded the opportunity to participate
in vocational education programs administered by the State."’)

PROCEDURES FOR PARTICIPATING IN STATE-FUNDED PROGRAMS
. .

The intent of this document is to provide a procedural guide on how Indian Tribes and organi-
. zations may participate in vocational education programs funded through state vocational education

.
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agencies. It is the agéncies’ policy that if traming is needed for jobs on or near the reservation,
every atttempt will be amde to conduct that training on the reservation, and every effort will be
made to enroll individuals in existing prbgrams. ‘ 2

It is the responsibility of the state vocational education agency to assyre that each training
program being oftered meets the standards for employment as established i in concert with employ
ers. As a result, each propgsed program must have as its objective provision of training that will.
teach the individual marketabte skills.

Step One: Obtain Forms ' ‘

State vocational agencies have procedures and application forms which must be followed for
. the development of an approved vocational training program or special vocational project. Contact
the agency and obtain the correct form for the area of concern. Gain an understanding of the re-
quirements and assistance available for the develbpmant of the appllcatnon/proposal

Ste_p Two: Needs Assessmant

Thé Indian tribe or o:gamzatlon will establish a need for the training program by conductang
a survey of vocational interest employment opportunmes and potential placement on or near the
reservation or other unique opportunities for placement. This survey shall also identify the poten-
tial number of trainees for the programs.

Step Three: Develop a Proposal

The program initiator will take the need §tatements and develop the proposal in consort with
other education agencies. (Assistance in the development of the proposal may be available.)
"'Some items to be included in the proposal are listed below Be sure to follow directions on the
forms obtained from the state office.

e What kind of training or support services will be offered? (Objectives) "

\’
e Length of training program.

. Number of students to be trained.
. 4
e Budget items such as salary, staff travél, equipment, supplies and any other items necessary

to conduct the program. |f equipment is being requested, it should be itemized. Any
miscellaneous budget item(s) must be explained.

N Evaluation of the program. (Minimum evaluations must contain those elements stated in the
, state rules and regulations as well as #he federal rules and regulations.)

Step. ’Four: Tribal Approval v -

" The proposal is then submitted for approval to the tribal governing body or equivalent organi-
zation in which the training is to take place. In the event that a training program is to take place on

more than one reservation, the tribal busmess committee from each reservation must also approve
the proposal. N
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’ Step Five: Roles Defined

. JAll cooperative efforts (CETA, BIA, tribal, state, institutional) must be thoroughly explained
and specific responsibilhities delineated to the satisfaction or agreement of all parties involved. These
must be specified in the proposal.

Step Six: Local Education Agency Approval

-

+

If the program is to.go through or be otffered at a local school, college or vocational training
; center, the approval of the mstmmon is required.

Step Seven: Proposal Submitted ) v

The proposal and program budget will then be submitted to the state vocational agency. The .

submission date shall comply with submission deadlines as stated in the rules and regulavions ob-
tained from the state in Step One. ' L
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PROGRAMS, FUNDING, AND SERVICES

*

AUTHORITY @

In conjunction with the local vocational edu
cation public school existing programs—Native
American communities may seek to‘give addi
tuonal inputs via public hearings.

Federal Register, Oct 3, 1977

(a) ...Subpart1, 104.1%1 (f) (12)
(b). ... Subpart 1, 104.16b(a) (b) (c)
(c) ...Subpart1, 104.207 (a) (b) (c)

Programs for the "disadvantaged.”’

(1) 243 v

Federal Register, Oct 3, 1977
Subpart 1, 104.313(a) -(b) (c), p. 53841

Input into the Staté Board regarding the effec
tiveness of Vocational Education programs.

Federal Remster Oct 3. 1977
Subpart 1, Sec. 104.401, 402, 403, 404

Basic Grants monies for “'regular’’ public
school vocational education programs (see
definition of '‘program’’ of vocational
educatiop and instruction on page 53865).

Federal Register, Oct 3, 1977
Subpart 2 (Basic Grants) see listing of
fourteen (14) uses for basic grant funds

Specisl uses for "“Basic Grant’’ funds include:
Support Services for Women (see 104.602); °
Day Care Services for Students (104.612);
and Displaced Homemakers (see 104.621). .

Subpart 2

(a) Support Services for Women (104.602}
(b) Day Care for Students (104.612)

(c) Displaced Homemakers (104.621)

Research programs (applied and developmental
m nature).

Subpart 3, 104.705 -.

Exemplary and Innovative programs.

Subpart 3, 104.706 (see esp. (2)i, (3) (5) (6)

Vacational Guidance and Counseling

Subpart 3, 104.763

Curriculum Development

Subpart 3, 104.708(b) (2) (3), (c) (d) (e)

Vocational Education Personnel Training

v

Subpart 3, 104.771, 77_4 (b) (e)

Special Programs for Disadvantaged

Subpart 4, 104.802, 802, 803 804(8) (b)
(c) (d)

Consumer dnd Homemaking Programs

=

Subpart 5, 104.901, 902 903 904, 905,
906(a) (a) 2,3 :

v

Commissioners Discretionary Funds

Part 105, Subparts2 3,4, 5,
(pages 53852-53862)




References T

- @ State plans, annual and five-year. {Contact state departments of education.)

e Education Amendments 1976 Public Law 84-482 (U.S. Government Printing Office,
Washington, D C. 20402.)

e Federal Register, Vol. 42, No. 191—-Monday October .3, 197.7. (Copies available from U.S.
Government Printing Office, Washington, D.C. 20402.) :

¢

® tocal education agency annual plans for vocational education. (Contact local school
_ administration offices.) ‘

® General Education Provisions Act, Section 101(a) (1) (B): U.S.C., 2303.
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. o _ INTRODUCTION TO COMMUNICATION NETWORK

| R

A 1

'
A communication network 15 a linked information system with each link having a definite
purpose, responsibibity, and dependence on theé interwoven system.

’

Developing a communication network between and among state vocational educatibn agencies,
local vocational education programs, and Indian populations is the subject of this section of the
Integrated Planning Package. The state vocational agency (director) has the responsibility of initiat-
ing the communication. This communication network is exemplified by the following model.

L)

State Vocational Education Agency

Indian Populations Local Vocational Educators’

. Strategies
[Evaluated

Strategies
Developed

Stratbgies
implemented

31
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ESITABLISHING A COMMUNICATION NETWORK

Establhishing a commumication network which includes state vocational education agencies,
local education agencies and Indian communities is fundamental to extending the bepefits of
vocational education to Indian populations. This section on procedures tor establishing a com
muicatioh network is o part of the Integrated Planning Package to be used for meeting the voca-
tional education needs of American Inchans.

i &

|

Purposes of'f a Communication Network

® Establish ongoing communication between various state, local, and tribal agen(fies, organi
zations, ‘and groups :

o Provide for a systemmatic flow of information to and from state vocational agencies and
Indian communities

® Provide opportumties for Indian tribes and organization personne| to become knowledge-
able about state vocational agency operations

® Provide opportunities for state vocational agency personnel to become knowledgeable
about Indian tribes and organizations operations

Assumptions About a8 Communication Network

® That basic devices for communication already exist between the state department of
vocational education, the Indian communities, and local education agencies such as
telephone, newspapers, mail services, and highway systems

® That the state vocational education agency, Indian communities, and local education
agencies are all aware of the need for continuous communication

- ® That the state s able to assign at least one person-to be responsible for communication as
well as the ather components of the Integrated Planning Package

® That the state will assume the responsibility to initiate communication

* The absence of existing, established lines of communication between Indian tribes, communi-
ties, and state vocational agencies necessitates the development of a specifi¢ structure for communi-
cation. This structure will insure the flow of information to and from Indian populations and state
. vocational agencies. Three recommenyded structures are described in the introduction, page 10.

Each of the structures entails placing the responsibility for systematic communication upon
all participants: the state advocate, task force members, the Indian liaison, and the local Indian
community representative. The lines of communication are evidenced in the following diagrams.
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COMMUNICATION NETWORK
FOR

STATE-DESIGNATED INDIAN LIAISON

STATE VOCATIONAL
EDUCATION AGENCY .

: ADVOCATE

STATE- STATE- .
DESIGNATED - DESIGNATED
INDIAN LIAISON INDIAN LIAISON

LOCAL INDIAN
COMMUNITIES




COMMUNICATION NFTWORK
FOR '

A STATEWIDE INDIAN TASK FORCE

STATE VOCATIONAL

ot | EDUCATION AGENCY
. ‘ ADVOCATE
. | T
' TASK FORCE TASK FORCE
MEMBERS MEMBERS

' LOCAL INDIAN
COMMUNITIES [}~

- COMMUNICATION NETWORK
. FOR

’ LOCAL INDIAN COMMUNITY REPRESENTATIVES
| STATE VOCATIONAL
L _, , EDUCATION AGENCY
ADVOCATE ) _
LOCAL INDIAN 7/ LOCAL INDIAN - LOCAL INDIAN
COMMUNITIES ™\ COMMUNITIES COMMUNITIES
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People Involved m tstablishing Communication

® Director of state vocational agency .
® Assigned state agency staff advocate

® State vocational education boaid directors
® Local school board member

. Tribﬁl council and/or community leader(s)

® Local vocational educators (postsecondary, secondary, tribal)

® Members of organization (see Organizational Structure, Introduction, page 10) |

\Meeting with Tribal Councils, Indian Organizations, and Local Education Agencies

To initiate the communication process, the advocate will meet with !everal Indian groups in

the state, individually or collectively (see Organizational Structure, Introduction, page 10).

important to the participants.

-

The purposes of this meeting are to:

® Become acquainted with local Indian leaders

.

® Establish ongoing communication -

..

® Revise, validate, and develop new goals and objectives of the proposed communication
network '

® Alleviate any concerns about the communication network which might be negative

During this meeting, the advocate will seek out or‘probe for objectives which may be

. /

Implementing a Communication Network

implementation. In order to accomplish this task, the advoca
- \

S

® Ensure that the participants are informed of their responsibilities

Once the communication network has been organized, i

|| be necessary to ensure proper
ould: v

® Ensure that the people involved have an active interes!

in vocational education for the
Indian communities in the state ’

-

® Establish regular meeting times and places agreeable to the other participarits

a

o ldentify specific information which is to be communicated to Indian communities such as:

— services available through the state agency
— requirements for accessing these services

. 35
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deadbmes Tar malang apphication for programs .
. - special opportunities for professional development .
certification requirements
- state meetings or workshops

¢ ldentity specitic information which is to be communicated from the Indian communities
to the state agencies such as:
- labor force needs
- education personnel needs
- vocational education plans
- personnel resources
special training needs

Developing Communication Strategies

Once an organizational structure has been established as described in the Introduction, the
advocate and the other people involved will develop a plan for insuring continued communication.
Emphasis must be placed on two -way communication. Indian participation in traditionally state activi-
ties as well as state participation in traditionally Indian activities are necessary. Several strategies for
communication which can be implemented according to time and money resources follow.

’ Hotline to State Vocational Education Agency .

A state agency telephone number distributed to tribal leaders and educators, Indian organiza-

tions, and vocational educationgtructors and counselors may help Indian students. The

hotline would provide informati@nh about-the availability of vocational training opportunities

and provide a referral service for other information requested. .

»
Newsletters

Publishing and disseminating a newsletter on a regular basis is an important tool which allows

the state agency to communicate the same information’ to several people at one time. A

newsletter may be as small as one mimeographed page and should include such things as state

agency activities, vocational education opportunities, and available programs and grants. ‘

Displays, Presentations, and Workshops at Indian Gatherings and Conferences

A display, presentation, and/or workshop at Indian gatherings and conferences ensures that
a fairly large number of people would have an opportunity to know what the state agency or
Indian community is doing. This strategy must be carefully coordinated throygh the com-
munication network participants. ‘

. The importance of becoming knowledgeable about the activities, protocol, and organizational
T services and constraints of the two groups involved in this communication network cannot be
overemphasized, . )

Internships

A reciprocal internship plan for épproprﬂte personnel of the state vodational agency and:
Indian communities and tribes should be established. Such an exchange of personnel would
. be a very positive step in the estab)ishment'of communications.

b L
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b Prior to the internship, a plan will be developed by each intern which includes specitic appoint
ments with identified personnel. The Indhan intern should have access to the five year state
plan and the orgamizational structure of the state educational system, and the state advocate
shopid have access to the tnibal organizational sttucture as well as any tnibal plans which
include human resouree development As there 1s only one advocate, but many indian com
munities, tis recommended that the advocate identify two Indian tribes communities to visit
and build the mternship around these tribes communities. It is also recommended that these
iternships last for a mimmum gt two weeks.

The Indian intern will gain myfghts into the state educational system as well as establish new
contacts with state ageney pdrsonnel who can assist in the development of quality educational
programs " .

. e ¢
I he state advocate, throigh the internship, will gain valuable knowledge ot tribal operations
as well as become .u:qul'd’mted with vocational education programs which already exist.

'
Vi
;

News Helvases

n .
News releases coyid he used when announcing stage agency activities, meetings, or even human
interest profiles‘on new or successful vocational education programs for American Indians.
These releases $hould be sent to Indian newspapers as well as other local newspapers.

LY

Interagency Cooperation

Interagepcy cooperation has the potential of being a highly successful means of communica
. tion about vocational education needs. Some of the organizations which should be involved

are the Bureau of Indian Affairs, Local Education Agencies, Comprehensive Employment

Training Act, Employment Security, community colleges, and technical institutes. =

These alternatives listed above do not preclude the use of any other strategies which are avail-

able to tha state. The state agency may utilize several of these options in order to establish a com-
munication network

Initiating Communication Related to State Plan

The groups directly involved in the state plan will be the local Indian communities who will
develop the plan, state planning commission (committee or agency) who will approve the plan, and
the state vocational education agency who will monitor the plan. Communication is important in
the state planning process because the subsequent approval of such a plan is contingent upon
acceptance by the state agency and the state vocational education advisory committee.

Communication will he essential in the following state planning activities:
® Utilizing the agyregated needs assessments from all Indian communities

® Integrating the plan for Indian communities with the five-year and annual state vocational
education plan




¢ Dslvnimunng the jusouives and allucdations 1o stalyg-suppot ted voudtional education o ‘
v Indian communities

e Obtaining approval of the state plan (see State Plans, page 25)

Imtittating Communication Related to Needs Assessment

Once the previously described steps have been taken, the state agency and Indian communities
should be ready to begin the needs assessment process. Communication is an essential part of the
needs assessient, not only as a prerequisite but also as part of the whole process.

Communication is essential in the following needs assessment activities:

e Establishing contacts with the Indian communities to be assessed

e Establishing local steering committees . .

»

-

¢ Establishing statewide advisory committees
® Publicity prior to conducting the needs assessment

For more detailed informatiort-see Needs Assessment, page 41.

Initiating Communication Related to Local Program Planning

It is assumed that when planning local vocational education programs for Indian communities
that the state agency, the local education agencies, and the Indian communities will be involved
in this process. Therefore, it is necessary for these three groups to communicate with one another.
Communication is essential to the following local planning activities: : 1

¢ Utilizing the needs assessment data
° Exemining exemplary programs

¢ Developing a local vocational education plan for Indian communities

For nﬁore"detaile(i information see Exemplary Programs, page 101.

-

Evaluating the Communication Network

Ailthough the evaluation of the communication activities is a contmuqus process in the pro-
cedures outlined here, it is recommended that a periodic formal evaluatlgg,ﬁe,sonducted and
reported on an annual basis and/or immediately folldwing the development of the state plan. ,

Each person or group involved should be surveyed-to determme the effectiveness of the com-’
A munication network established. The state vocational education agency should establish standards
for evaluating the success of the communication network based on the total Indian populatlon of
the state, the impact ofplans developed, programs nmplerﬁ:en,ted, and successful participation.

«38 .
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1
. setung the Communication Network in Place |
) \

Atter establishing communication, a communication network should be considered in place

when :
B ) ‘4

® A substantial number of Indian communities have regutar communlﬁtion with the state
vocational agencies

' . . \
® Regular meetings with the task force, liison, and localrepresentatives are scheduled

® A systematic method for getting information fromtn the Indian community to the state
. vocational agency is being ytilized {vocational plans, internships, newsletters)

. " :
® A Systematic method for getting information to Indian populations is being utilized (news-
letter, hotline) . .

® A substantial number of inquiries are mage to the state vocational education agency-by
Indian people

Indian people and organizations are actively participating in the activities developed in the
communication plan .

/q"' . h
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INTRO.DUCTION TO NEEDS ASSESSMENT - -

o

Needs Assessment is a process used to determine the difference between some desired
situation (what ought to be) and the present situation (what is). ] '

Why a Needs Assessment

In planning a vocational education program, state and local education agencies must be
informed about the needs of the population to be served before steps can be taken to address those
needs. Benefits to be derived from doing a needs assessment are in the areas of problem identifica-
tion, development of need statements, determination of local priorities, realistic program planning, |
and improving state, local, and Indian community relationships. \
Basic Assumptions Upon Which This Product Was Developed

® Mutual feelings ot cooperation

® Desire to serve Indian communities

® Means and desire to communicate ideas and concerns

Availability ot financial and human resources

Availability of state, local and comm'unity leadership

Positive belief in ability to sohg problems ,

Use of the community in the decision-making process

2

»

Who is Involved

This section contains récommendegj procedures to guide a state vocational agency in plan-
ning, implementing, and utilizing a needs assessment. The importance of collaborative efforts

41



Committse Pai luipation

h-

I'he use of committees in the development, implementation, and utilization of this assessment
s essential. The organizational structure {see Introduction, page 10 ) selected will address statewide
planning related to deternuning vocational education needs of Indian populations. The steering com
mittee, which 1s part of this aeeds assessment section, has the responsibility ot assuning the vahdity
and reliability ot the data as well as determining how the data will be used.

The tollowing diagram depicts the relationships between the various actors of the needs assess
ment process and the total statewide planning process.

STATE
ORGANIZATIONAL.-
: STRUCTURE

+ ‘

ADVOCATE 3

LOCAL STEERING
COMMITTEE

— | STUDY DIRECTOR |t

SURVEY STAFF

..;n7 - ‘

, L}
¢
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. Data Colloction

The systematic collection of relevant data must not only be careful]y planned, but the
method by which the data is collected must be goal oriented. All of the data which is gathered must
have a specific purpose and use Sicinstruments tor data collection and tabulation are contained in
this section. | hese are

® bExisting Data Sources
® Student Survey

o Adult Survey

® Administrator Survey
® Local Employer Survey
® Job Market Analysis

Each instrument is essential to the final analysis and prioritizing of the needs. NO STEP SHOULD
BE OVERLOQOKED!!

The first step in the collection of data is to examine existing data. Is the information or part
of the information already available? |s the information or part of the information already
available? The listing of existing data sources will assist the study director in determining the extent
to which new data must be obtained.

The survey instruments as presented in this section provide for the collection of data in nine
ditferent generic areas. Each community (steering committee) must decide:

® |s the information important?
® Why is the information important?

® What action will be taken based on the information?

If these questions cannot be answered for each generic area then that area should be omitted
from the questionnaire. It is important to have a specific use for all information gathered.

The last instrument the Job Market Analysis--is especially important as a tabulation of the

job market is essentual in determining what vocational programs should be developed and empha
sized.

THE STEERING COMMITTEE

In the implementatioin of a vocational needs assessment, the involvement and support of the .
local community is vital. Support for the needs assessment can be generated through the establish-
ment of a volunteer needs assessment steering committee.
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[ 4

A steening comnuttee g group of loeal people who agree to help plan and carry out the needs ‘
assessment 1n their community. The tﬁles assigned to steering committees vary, but essentially, the
steering committee should do the following:

e Provide specific information about the community

e Provide intormation about the community’s citizens, employers, and other information

z
*

® Disserminate information about the needs assessment
e Provide information on the vocational education needs of the community
® Provide a local perspective on the education needs priorities )

+

Betore establishing a new committee, determine whether a tribal education committee exists.
v This committee may also serve as the needs assesément steering committee or form an integral part
of such a committee.
When selecting steernng committee members, efforts should be made to ensure that its mem
bership represents the broad spectrum of the community. It should reflect the variety of school,

state, business, industrial, and tribal groups who are affected by vocational programs in the com-
munity. The following is a list of possible sources for members to the steering committee.

® Tribal education committee member '
® [ocal vocational director

® [ ocal labor leader .
e Local industnial/business leader

® School admimistrator

@ School teacher

° Stgdem

e Needs assessment consultant

e Tribal governor, chairman, chief

e Civic organization

® Parent

® Senior citizen

® Tribal education director

- Cegtainlly it is not possible for the steering committ_;e'e to have representatives from all of the
above categories because committees tend to become ingfficient if they have too many members. *




. Feaple selected o serve on steermg committers are usually very busy and have inited time 1o
contribute. Accordingly, schedule meetings only when needed. Prior to each meeting, send
announcements and materials for their review. Also include an agenda of topics which are to be

: considered at the meeting.

All activities connected with the needs assessment study should be listed and progress on these
activities reviewed at cach meeting. Also, all public announcements and questionnaires must be
cleared through the steering committee. Keep everyone informed.

The Study Director

Choosing a qualified person to direct the activities and compile the data for the needs assess-
ment s crucial to the success of the study. The qualifications for the director include:

® Knowledge of the population to be assessed
® Experience in management of research activities

¢ Lt xperience in doimng survey research

Experience in statistical analysis
¢ Knowledge of computer programs

® Abihty to work well with Indian people and/or state agencies

. The director’s responsibilities include:
® Attending all steering committee meetings
e Identifying and reporting existing data '
® Selecting the survey team
o Training the‘ survey team
® Developing a survey plan
® Selecting the population for the study
® Managing the survey
e Collecting and storing the data
® Analyzing the data
® Reporting the data to the steering committee
® Preparing a report on the data ' | <

® Prioritizing the needs T - )

i and have approval of the steering com-"
of the steering committee and should con-

All of these activities are to be done in cqnceH’\
mittee members. The director is the admnmstratweﬁr
stantly be aware of this role.

&
e J B
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OBJECTIVE:

SUGGESTED ACTION CHART DESIGN*

DATE CHART PREPARED :

«  (State the overall objective of the project
as clearly and specifically as possible)

IN CHARGE OF PROJECT:

FREQUENCY OF UPDATE:.

(Weekly, bi-weekly, or monthly)

(Who has overall responsibility?)

STATUS AS OF:

{Tape over and change date each time chart 1s updated)

ActiVities to be Accomplished

Individual Responsible

Result

Months or Weeks

List each activity that needs
to be accomplished; im
chronological orde¥.

RIS 4

List the person or persons
responsible for each task.
If more than one person,
list first the name of the
person with primary

-.responsibility .

List the result or product
for each task, i.e., what
will show that the task

has been completed.
Examples: report

briefing, conference, -
meeting, brochure, speech,
memo, interview, plan,

proposal.

5

6

7

8

10

11112

*New Ham’bshire Needs Assessment Handbook for Vocational Education Planning

02
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SAMPLE PLAN OF ACTION CHART

Steering Committee -
' OBJECTIVE:

DATE CHART PREPARED:

IN CHARGE OF PROJECT: FREQUENCY OF UPDATE.

STATUS AS OF:

P 4

Activities to by Acc;)mplished Party Responsible Result & Months or Weeks
6|16{718] 91101112
Brief committeg members on Steerning committee Roles and goals internatized
1oles and goals of needs chairmgn
assessment
. [ . .
~ Define data ngeds-specitic Steering committee Identify areas -
objectives to be reached chairman data collection
{ —
i
Determine data collection Study director and Establish procedures
strategies steering committee
Generate publicity Stugly director and
f, steering committee . .
. Develop survey management Study director Survey plan . ’
plan \ \
Secure survey team Study director Establish survey team
Train survey team Study director Role internalized
Conduct survey . Study director Data collected
Submit raw data for analysis Study director Data categorized,
classified
,{ Tabulate and group data Study director - .
n‘_ — : *— '?
Interpret data from state Study director Needs identified
Prioritize needs Study director and Needs ranked according -
steering committee to importance
i
Review final report Steering committee and Final report written
: state voc. ed. agency i
5 3 Hold public hearing Steering committee Community informed * P

L
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[HE SURVEY TEAM - .

A competent survey team is vital to the success of a community survey. Therefore, the recruit-
ment and training of the team 1s extremely important.

The complexity of gathering data for the community survey will vary from community to - "
community, from the small or medium size communities where contact is relatively easy, to the
large urban area requiring more time as well as more sophistication on the part of the interviewers.
The director of the survey along with the steering coﬁmm*e, will need to determine the persons to
be involved in data gathering. Regardless of the manner in which they are involved, the key to their
successful participatiomn will be to acquaint them thoroughly with'the work they are to do.

The state department representative and community contact person should work closely to
determine the criteria for survey team selection and to draw on available personnel as required.
Possible sources of personnel to conduct a survey are as follows: '

e Tiibal employment agencies/manpower divisions -
: *
e Employment assistance program
1]

® quﬁprehensive Employment and Training Act (CETA),personhel
e Tribal work experience program personnel i :

e Secanday and postsecondary students
Students at the secondary and postsecondary level may be involved in data collection and ‘
given certain limited responsibilities when carefully selected and trained for the task at hand.

The following steps are suggested regarding survey team recruitment.

e Inform the agency/school decision makers of the purpose of the survey and the number of
persons needed to assist in conducting the survey, o

® Request the names of pedple capable of assisting you in the community survey. Specify
the responsibilities you plan to assign to them.

® After forming the survey team, acquaint them thoroughly with the following concepts:
- the purpose of the survey '
- the survey form, its contents, terminology, meaning of items, and responses needed
- the purpose and procedures to be used in questionnaires and pesonal interviews

I'd ) IS

DEVELOPING A PLAN OF ACTIVITIES FOR THE SURVEY TEAM
TO FOLLOW IN CONDUCTING A COMMUNITY SURVEY °

Good, clear, thorough planning is a prerequisite to success for any endeavor. Before conduct-
ing this survey, develop a complete list of activities which will need to be done and establish a
timetable. These serve as guidelines to the persons involved, enabling them to keep thb activity
on schedule. In order to obtain reliable results from the survey, it is necessary that those persons
collecting data be consistent in their approach and in their explanations to respondents. Therefore,

~ ‘




wiilien nstrdcions nueed o be developed which will cisarly speli out to the s rvey team what theair
exact responsibilities are, how to use the survey instrument, procedures for handling the actual sur-
vey process, and the survey goals and objectives.

A

List of Survey Activities

A

The list of activities which you develop should include everything that will have to occur from
before the survey to after the completed analysis. These events will vary according to the survey ob-
jectives and local #onditions. The followinif is a sample activities list.

Organize a survey team.

%

Acquaint all members of the survey team with their duties and responsibiy'ities

Acquaint the survey team with the information and data to be collected,' Review the survey
form with them.

Acquaint the survey team with interview techniques and procedures and how to recerd the
findings or results of the survey.

. R .
Inform team members of the procedure for securing appointments, when necessary.

Determine the number of respondents to be surveyed if random sampling techniques are to
be used.

Pinpoint the location of respondents within the area to be assessed.

" Y
Divide the geographic area as equally as possible on the basis of number of persons to
suryey. Assign a team to survey each area on the basis of equal numbers of respondents.

Set a proposed timetable for completion of the survey.

Some of the things a timetable for the survey should include are as follows:

A proposed date for the completion of the survey

A starting date for all team members to make a pilot survey of at least two respondents

A meeting after the pilot survey to iron out problems .

Staff meetings to be held at regular‘intervals

Time for rescheduling of appointments that were cancelled
 J . .

Time for submittal of all survey data

¥



PUBLICITY

L 4

Once 1t 1s decided to conduct a needs assessment, it is useful to inform the community of the
activity through news releases such as newspaper, radio, and television. Be sure the release gives the
purpose of the assessment and the desired results.

. d . . .
The first such release should be general in nature. It should be followed by articles which up-

date the public on the progress of the study and inform them of the specific aspects of particular
interest. The process of public information helps to insure community awareness and support.

- Sample R_pdio Announcement
Date: Insert present date
Contact person Name(s) and phone number(s)
Dates to run.

Description: 30 second announcement

- (3

VOCATIONAL EDUCATION NEEDSﬂSESSMENT TO BE CONDUCTED

Representatives from the state department of vocationat education and the (insert tribe/ com-
munity) are conducting an assessment of vocational education needs for the (insert location) area.

Students, parents, school administrators, and local employers are being surveyed in relation to
present and future vocational educatign needs. -

The Information gathered will assist the tri
needs in relation to resources available.

iy

Sample Lettdy to School Adminjstrator/Education Committee
. A .. ‘
Dear (insert name of administrator):
As part of a state-wide program, we will be conducting an assessment of vocatinal.education needs

for the (insert location) area. The intent of this needs-assessment is to determine how vocational
education can better serve the Indian people in the (insert location) community.
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The success Qf this assessment 1s largely dependent upon a survey of students attitudes, educator
attitudes, existing facilities, and existing programs. | would be grateful if we could arrange a few
hours 1n order to administer survey questionnaires to students, certain teachers and administrators
and to examine the existing vocational education facilities, programs, and curriculum in your insti
tution @

Please call me if you have any questions concerning this needs assessment.

"1 would like to say that cooperation from your mstitutiom 1s very important to the success of the

needs assessment. »

Thank you tor your consideration.

Cordially yours,

(your name)

Sample Press Release for Local Newspapers

Date:, Insert present date

Contact person: Name(s) and phone number(s)

FOR IMMEDIATE RELEASEF .

A

VOCATIONAL EDUCATION NEEDS ASSESSMENT TO BE CONDUCTED

The state departmeént of vocational education in cooperation with the (insert name of tribe/
community) is conducting an assessmert to determine the present and future vocational education
n%eds for the (insert location) area.

Individualized survey questionnaires will be administered to students, parents, employers, school
administrators, teachers, and community leaders during (insert date(s) or week).

The needs assessment is designed to provide comprehensive information on current and projected
vocational education needs. The information from the needs assessment will assist the state depart-
ment of vocatioinal education in assessing their ability to meet these needs, In addition, the results
of the assessment will be available to tribes and Indian organizations to assist in vocational educa-
tion planning. . ‘
On a long range basis, the outcome of the needs assessment should help reduce the high unempioy-
ment in the Indian communities, provide students with alternative directions in the educational
process, and benefit future employers as well as future job seekers. .
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'ACTIVITIES FOR CONDUCTING A NEEDS ASSESSMENT

4 4
Form a Local Stpering Committee* i
Responsibility .
Members of state organization (See Organization Structure, Introduction, page 10)
Meeting
None required
Tasks- Outcomes
Develop rationate for formation of the steering committee
Develop operational objectives for the steering committee
Obtain a listing of suggested members _ : \
Develop criteria for membership .
Develop an agenda for the first steering committee meeting
Select steering committee meambers

Participants

® | ocal education member (tribal, if available)
® Statewide orgahization

® State advocate )

" See page 43. | _ \

Organize Steering Committee

L 1

Responsibility
-Steering Committee N

Meeting .

First meeting of the steering committee -

Tasks—Outcomes b 3

Define the roles of the members
Identify needs assessment goals :
. Hire a study director (see page 45) . . @ A
Identity specific needs assessment objectives to be achieved '
Distribute general publicity information ¢

b s S ¥
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® Detine parameters of the assessment
® Obtain local agreements

Par ticipants

® Steerning committee members
® State advocate -

DEVELOP A MANAGEMENT PLAN AND SCHEDULE
Responsibility . . .: . ‘ L

Study Director

Meeting o . - Sy

Second steerning committee meeting
Tasks QOutcornes .

® Development :)f:
Plan of action
- Step by step procedures .
- Timelines ¢
- Overall coordination S
-~ Reporting schedule
Identify existing data
ldeﬁtify data needs
Develop survey techniques
Develop method for collecting data
Adapt survey questionnaires as required
Identify possible survgy team members i

Participants

® Steering committee members
® ‘Study director ‘

® State advocate ?

CONDUCT SURVEY v
Responsibility

Study director

'Meeting'

N - '

None required- * ,

%,
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' Tasks QOutcornes

Identify the survey team members
Establish the survey team management plan
Train the survey team

Make survey team assignments

Conduct survey

Evaluate survey progress

Collect and store data

Debrief survey team

Par ticipants

e Study diurector
® Steering committee members
® Survey team members

A TABULATE, PROCESS AND REPORT RAW DATA

Responsibility
Study director
Meeting
. Norie required
Tasks—QOutcomes
® Key punch raw data
® Cross tabulate data
® Analyze results
® Develop data report on results
® Develop recommendations

Participants

® Study director

6 DEVELOP NEEDS STATEMENTS AND PRIORITIZE NEEDS

' » Responsibility

® Study director
® Steering committee

Meeting

. . Steering Committee
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Tasks ~-Qutcomes

® Report on the analysis of data

® Report the recommendatioins of the study director
® Prioritize the needs

® [evelop format for report

® Determine uses of data (report)

Participants
® Study duector

® Steering committee members
® State advocate

7 . FINAL REPORT

Responsibility

® Study director
® Steering committee

Meeting
Steering committee

Tasks--Outcomes

® Complete report

® Develop plan to meet needs
® Submit plan to community (hearing, tribal government)
® Submit plan to local education institutions

® Submit plan to state at hearings

® Disseminate report

-

~Participants

® Steering committee members
® Study director
® State advocate

8 PREPARE TO INCORPORATE VOCATIONAL EDUCATION NEEDS
FOR INDIAN POPULATIONS INTO STATE REPORT

Responsibility *

) ® State organization members (see Introduction, page 10)
® State advocate

Meeting

State organization meeting




Tasks Qutcomes

¢ Combine local and statewide vocational needs of Indian Populations

® Develop report on the combined needs

® Develop a plan to meet these needs

® Submit plan to be included in the state plan
® Disseminate report to communities involvid

.

Participants

® State organmization
® State advocate
® State vocational education agency

FOLLOW UP
Responsibility

® Steering committee
® State advocate g

Meeting

As needed

A

Tasks--Qutcomes

® Evaluate the needs assessment process

® Assure that the needs will be addressed
® Assure that quality training programs are ests
® Assist the vocational educators in interagency
® Assist the vocational educators in developing
® Act as an advisory body to the local vocation

b

blished

1 cooperative efforts

a working relationship with employers
| education efforts

—
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EXISTING DATA SOURCES!

The use of existing data needs to be explored thoroughly by the steering committee to avoid
a duplication of effort and needless expenditure of time and money.

This sub-division of the Needs Assessment is devoted to the identification of sources which may

provide necessary data. In addition, there are spaces provided for sources which this package has not

identified. These sources are simple recommendations for review. The user may have other-data
sources which are more reliable.,

The use of these data sources may supply all or part of the infornixation needed for the comple-
tion of a needs assessment. The existing data should be compiled and questions which should gen-
erate the same information should be identified and omitted when using the survey instruments.

X~

o TR —— AP p ——— L - —

N

1New Hamps/n'r: Needs Assessment Handbook for Vocational Education Planning, developed by

Melvin Severance, Director of Vocational Education, Milford, New Hampshire, and Dr.
Richard A. Gustafson, Director of Career Studies, Keene State College.
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NATIONAL DATA SOURCES -

PUBLICATION

[}

TYPE OF INFORMATION

Occupational Qutiook Handbook, Bureau of
Labor Statistics, Department of Labor.

Published every two years, the handbook
explains the job outlook for many occu-
pations.

bccupationa/ Qutlook Quarter(ly, Bureau of
Labor Statistics, Department of Labor.

Updates the Occupational Outlook Hand-
book,

Tomorrow’s Manpower Neecfs, Bureau of
Labor Statistics, Department of Labor ¥

A 4 volume work which projects ratio of
trained manpower to total employment,
Data and matrix methods are provided to
make state and local projections. Matrix,
however, was developed on national labor
pool.

Manpower, Report of the P/esu/ent U.S.
Department of Labor.

A

Annual publication reporting on manpower
demands, resources, utilization, and train-
Ing. s

Annual Report of Vocational and Technical
Education, U.S. Office of Education, De
partment of Health, Education, and Welfare.

Annual report contains data an graduates,
enroliment, and expenditures in federally
reimbursed programs,

-

Annual Manpower Planning Report,
(Lawrence Haverhill).

Employment outlook by industry and
occupation for the SMSA.

Meeting Tomorrow’s Manpower Needs,

- Bureau of Labor Statistics, U.S. Depart

ment of Labor.

- Provides national occupational employ-

ment projections and can be used by
state and local planners. Techniques are
well illustrated to transform national data
into state and local estimates.

~

Directory of Occupational Titles, Bureau of

Labor Statistics, U.S. Department of Labor.

Provides information on employment out-
look, job descriptions, sources of employ-
ment, earnings, and training needed for
each occupation listed.

v

Annual Report, Bureau of Indian Affairs,
Employment Information

Provides information on employment
within the BIA.

Yhmval Report, Bureau of Indian Affairs,
National Employment Assistance Information

Provides information on trainees and em-
ployment opportunities through the pro-
gram.

NOTE: The above sources of data may be outdated (the latest census is 1970) and indicate with
varying degrees of accuracy the employment picture at the indicated level.
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SIATE DATA SOUHCES

PUBLICATION

TYPE OF INFORMATION

Number of Inhatutants  (Document PC
(1) A31NH). U.S. Bureau of Census. Avail
able through the Government Printing
Oftice ($.40).

Population (current and historic for state,
county, SMSA, town, urban, rnnal, and
congressional districts).

General Population Characteristics

(PS (1) B31NH), U.S. Bureau of Census.
Available through the Government Printing
Office ($.60).4

Population cross tabulation by race,
1asidence, age, sex, and family for state,
SMSA, town, and counties.

General Housing Characteristics, .

(HC (1) A31NH), U.S. Bureau of Census.
Available through the Government Printing
Office ($.50). -

Population, total houseing units, inhabitant
desity, plumbing, owner-ogcupied, rental,
financial characteristM state, SMSA,
town, and county. '

General, Social and Economie Characteristics
(PC (1) C31), US. Bureau of Census.
Available through the Government Printing
Office ($1.50).

Extensive cross-tabulations of population,
social, income, race, mobility, labor force,
occupation, education, industry, by ‘state,
SMSA, county, and town. '

State Plan for Vocational-Technical Education,
State Department of Education.

Basis for the operation and administration
of the state’s vocational education plan in
accordance with the Vocational Education
Amendment (currently: Public.Law 94-

482, 1976).

»

County Business Patterns, 1971 (CBP~71 -31)

- U.S. Bureau pf Census. Available through the

Government Printing Office ($.50).

‘Employment by industry for the state and
* counties. Excellent source of data.

—al

BIA regional Annual Reports

Regional Indian population characteristics

-

BIA Employment Assistance Reports

Indian employment and training data

State Bureau of Employment Services
(U.S. Department of Labor)

i -

L

Employment and labor mar!get statistics”
and projections

NOTE: The%bove sources of data may be outdated (the latest census’is 1970) and indicate with
varying degrees of accuracy the employment picture at the indicated |evels.




¢ /

In all planning documents requested at the §taie level, the local manpower supply and de

mand situation must be addressed.

The local manpower picture is very important, yet it is most difficult to obtain accurate and

LOCAL MANPOWER DATA

timely data for local areas. However, there are some sources which may be helpful.

*

TYPE OF INFORMATION

PUBLICATION

Census Data (Document PC (1)

C31, General Sotial and Economic

Characteristics.

Contains tables which give employment by
. occupation and employment by industry of

the residents of your town or city.

Census Data {Document CEP
71-31), County Business Patterns.

Contains the occupational and employment

daf’a for counties.

Chamber of Commerce.

of the town.

« Often Chambers of Commerte have conduct-
“ed local community surveys which address
the employment -and occupational patterns

Public Utility Sources.

s

Often the water, sewer, power, or telephone
-companies have compiled extensive data.on

local population and manpower require-

ments. :

Specific tribes 5 Year Plan.

r

Economic development plans includipg

types of jobs available.

L)

Specific tribes Annual Report.

Employment statistics, economic developﬁ

¥  ment projections.
Tribal Planning Reports. Remographic, economic, social, and statis-
' tics. __ L
NOTE: The above sources of data may be outdated (the latest census is 1970) and indicate with

varying degrees of accuracy the employment picture at the indicated level.
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SURVEY INSTRUMENTS

The mstraments included in this section of the package must be considered only as suqqest
10ns or recommendations. Once the Steering Committee has defined the specific generic questions
which need to be answered, the questionnaires included in this package as well as the methodology
used may be adapted to address the locally defined needs for data. This can be done by identifying
corresponding questions within the instruments or eliminating questions for which data is already
avatlable.

L

Why Do Four Different Surveys?

g : .
This package &)ntains suggested surveys for four different groups: students presently enrolled
in educational programs, adults not enrolled in programs, local employers, and administrators of
schools having vocational programs. This situation is similar to a doctog/patient relationship which
requires each to contribute information and knowledge which will result in accurate diagnosis. Each
of the four groups above has special knowledge and perspectives that, taken together, result in a
much more accurate picture of a problem than is possible by taking a single perspective. .

Wil T}%se Surveys Provide All tha Information That is Needed?
\ .

A good Needs Assessment uses as much information as it can obtain to answer the specific
questions 1t has. The four surveys are merely models to examine. Every situation should determine
what specific information s needed. If an interview of other people in the community such as
community leaders and tribal councils is deemed necessary, available information from other

" sources should also be mergetl. These might include census data, data from the Bureau of Labor

Statistics, data from the Bureau of Indian Affairs, previously conducted local or state surveys,
Chamber of Commerce information, and so on. Preference should be given to already existing data
over new data, the collection of which requires much time and effort. Unless unlimited resources
are available to the researcher, duplications of that which alljeady exists should not b.e attempted.
' ¥ .
Should Anything be Ddne to the Surveys Before They are Used?
) R _ .
These surveys are only models to quide the development of the community questionnaires. -
There are no 1llusions about these surveys being an all:purpose general needs asséssment'{‘(‘;‘
Crcumstances differ dramatically from area to area and no one has the same questions t&\bhiph

answers are needed. Decisions must be made on the specific areas to be researched, with the design
of the questionnaire then focusing on the needed information, "

) | - -a
Is There a Need for Outside Help? . _ : . ' ‘

There is considerably more to doing survey research than jofting down a few questions on
paper and asking people to answer them. The assistance of a Iq#8l survey researth expert should be.
sought. The two best sources are universities and private survey research companies. The assistance

" of a good survey expert guards against pitfalls, and ensures the develppment of a good information

base.

7 [

-



The Student Survey

In expanding or developing new vocational programs, consideration must be given to stu
dent needs and interests related go future occupational plans. Students can provide information
which is helpful in determining whether the current school curriculum is compatible with their
vocational interests or occupational goals.

The student survey questionnaire is designed to obtain student opinions concerning their
goals, the value of courses currently being offered, courses they would like to have offered, and
the availability of information on careers.

The Adult Survey

The purpose of the adult survey is to obtain‘information regarding the-need for and the
availability of vocational programs. The par ticular occupational areas in which vocational train-
ing 1s desired and the barriers to the training can also be identified.

The Administrator Survey ' ¥

The purposes of the administrator survey are to determine the nced for vocational education
programs and the availability of vocational programs at the secondary and postsecondary levels.
In addition, the surveéy will obtain information regarding the participation of American Indians
in vocational programs and the administrators’ perception of the schools’ ability to meet these

vocational needs. : _ ‘.

A Y

I \

The Local Employer Survey

In spite of a relatively mobile population, most vocational graudates find work in the local
area. Thus, it is important in vocational planning that consideration be given to studies of the
local labor market to determine its current status as well as’to ascertain its future needs and
trends. ,

Specifically, the purpose of the local employer survey is to gather information from business
and industry in the local area, including the kinds of jobs offered, current needs for people train-
. ed invarious fields, and estimates of future needs for trained labor.

Depending on the size and number of businesses in the area being surveyed, samplings may
or may not be used. If it is used, then the decision must be made as to whether a simple random
sample will guarantee representation in all major categories of business in the area. The geograph-
ic t t area must also be specified. The local labor market area might in practice include the
neigMporing town ten miles away.

Also, it is important to note that this survey might already have been perfarmed in some
manner by someone else such as a local university, chamber of commerce, a school board, or a
United Way. An invéstigation should be made of existing data before an effort to collect new
da‘ta is begun. ‘ ‘
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Aruitoxt provided by Eic:

1

3

Steps in Conducting the Survey o

Project Desrgrr The very fist step s to explicitly state the purpose of the project. Fach
of these steps enumerated atter this point must be considered. and initial decisions
reached  Tonme and money will almost always be wasted if anything is done before a
clear decision s made regarding the expected outcomes of the effort.

Samphing. t xactly what population is to be surveyed? Sampling should be done with
the assistance of an expert to avoid inadver tent bias of the results. The following steps
will be adhered to i

Since the number ot institutions in any one atea will probably be tew in number, there
15 o need 1o survey unly a sample. The important issue will be to identify and gain
cooperation from a responsible person in each institution who is in a position to answer
questons accurately.

da Decide exactly what groups are to be surveyed.
b Decide how many respondents to have for each group.
¢ Decide how to select 1espondents.

d.  Obtain the cooperation of everyone necessary 10 sele( t the sample.
e Select the sample.

Questionnaire Design. What specific picces of information are to be collected? The
model questionnaire is only a guide. [t may be decided that some items are to be drop
ped and others added. The following must be observed:

a. Deade how the questionnaire will be administered, by distribution to classes, by
mail, by telephone, through personal interviews, or by som? other method. (or

by some combination of these methods). -
b Specify exactly what information is needed.
. With the assistance of a survoy research expert, develop qugstions and format

for the questionnane.
d. Outlime the analysis. In oider to justify the inclusion of a question, consigeration
must be given to how the response-is to be analyzed and used.
e.  Reproduce the questionnaire allowing extra copies for such purposes as files and
- copies tor otficials.

Admunister the Questionnaire 1 he specific step here will vary considerably depending
on the method ot administration. The survey consuhant should be.helpful in laying
out the steps exactly as they should be followed. .

Analyze the Data. All ofthe answers should be converted to numbers so they can be
putinto a computer. Two common analyses will probably be run.

- -

a.  Frequencies. . Thus is merely examining the survey, question by question, to see
how many students gave what responses.

b.  Cross-tabulations. This is examining the survey two or more questions at a time.
For example, a close look may be taken of the students’ education.aspirations
versys their career preferences.
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Ovrganizing for Needs Assessment

[t may be felt that the fastest way to develop a needs assessiment s for an indwvidual to sit
down alone and design 10 Ths, unfortunatety, is not the most effective way of doing the job A
steening commuttee that will provide various viewpoints is essential. The overall success of the pro
ject s linked closely to the quality of the committee that can be assembled. Opposing views are ne
cessary, as well as multuiple perspectives, since the best product technically possible is desired. Of
equal importance, though_1s a product that will be used. The involvement of a diverse group helps
avord nearsightedness in the design. helps build mutual feelings of cooperation, breeds understand
g, and keeps the entire process iinmly in the open. where 1t belongs.

The steening committer approach has obvious limitations, not the least of which is the addh-
tional time and resources it takes to manage and get things accomplished. The benefits however,
are more than commensurate with the costs.

1he goals identified by the steerning comnuttee are the basis for the questions included in the
survey questionnaires. When the results are in, the immtial questions (generic) posited at the very
begimming ot the project should be answered Other questions which anse as a result of the data
collected will require a comparison be made of answers from different parts of the survey. If stu-
dents see few local job opportunities for a particular skill, but the local employer survey shows
many, a clear communication gap has been identified and a solution can be recommended. The
steering committee would also be expected to have the lead responsibility for making recommend-
ations from the data

In a very real sense, the analysis of the needs assessment data marks the beginning of the
work. The ditficult process of setting priorities, making recommendations, and determining how
progress toward the objectives would be measured must now be addressed.

The importance of including expert assis‘ance in the design and execution of the project must
agan be emphasized. Care must be exercised to avoid errors in the collection of the data. When it
comes time to beqin the analysis, extncsiv&debate about the quality of the methods used-is unde-
sirable. All debate must center on the interpretation of the findings. If the methodology is not
sound, the credibility of the etfort can easily be destroyed.

NOTE The following instruments were developed as a result of cgmmunity meetings at six pilot
sites and the project consultant committee meetings. The Generic Questions were developed as a
complation of the concerns of these groups. The instruments were reviewed and revised as a result
ot local community and consultant committee reactions. -

Each question on the instruments is specifically related to a generic question. Question number 15
dn the Student Survey Instrument, question number 18 on the Adult Survey Instrument, and
question number 10 on the Local Employer Survey Instrument ake directly related to the Area
One question, "What are the feelings about vocational education?’’ '

These instruments can be used as a “'shopping list’”" or an example in conducting a local needs
assessment. The decision to use them should be based on the geals identified by the local commit-

tees. “



Generic Questions of the Needs Assessment

Arpa One
Area Two

Area Three
Area Four
Area Five
Area Six
Area Seven
Area Eight

Area Nmne

Aruitoxt provided by Eic:

ERIC é

What are the teehings about vocational education?
How much knowledge and awareness do Indians have about vocational education?

What vocational education programs are available to the community for training
and retraining? What vocational education programs should be available?

Are Indians taking advantage of vocational training opportunities? To what extent?
Do they complete the training?

Is career counseling available to Indians? Are Indians taking advantage of career
counseling?

What are the career/job interests of Indians? Are the career/job interests similar
to careers/jobs available in the community?

What employment opportunities are available? Is there a need for training in these
areas?

What are the education goals of people in the community? Is there a need for
vocational education to assist in meeting these goals?

How many Indhans are employed as faculty at institutions offering vocational
education courses? . ’
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Table of Correspondence Amm{g Generic Questions and Sample Needs Assessment Survey Items

¢

GENERIC QUESTIONS RESPONDENTS
r
. Student Adult Administrator | Employer
Area One 1H 15 _ 10
Area Two 3 8
Area Three . 3,5 4,8 3,4,5 6,11,13
Area Four 4,6 2.3 2
10, "1
Area Five 13, 14, 14,15
15
_ Area Six ° 10, 12 10,11 | 9 |
]
Area Seven 11 12 7.8 1,2, 3,4,
. 5 7, 8 9,
° K
Area Eight . 7,8,9 5,6,7 $
Area Nine 6
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SAMPLE SURVEY OF VOCATIONAL EDUCATION
NEEDS OF INDIAN POPULATIONS

(Student Survey)
' Introduction

Vocational Educanion programs help people get the kind of training they need to find jobs.
This survey 1s part of a project that s trying to find out what types of vocational education
Amencan Indians would like to have. Your answers will help improve vocational programs for
Indian people by giving very useful information to state vocational agenoies, local schools, and
Indian communities. Please take your time in gnswering the questions and give us your honest
opinions. This survey 1s anonymous—- DO NOT put your name anywhere on this questionnaire.

[N

ABOUT YOUR EDUCATION
1. What grade are you in? (Check one)

9th grade N
10th grade

1 1th grade . : .
12th grade ' ‘
beyond 12th grade :

2. What type of school are you in? (Check one) /

Regular high school <
V.ocational school

2 year community college

—__4 year college or university

—_Other, please describe ' J

3. From the following list, please check a// the vocational programs that you know are offeredat
your school right now. ’

® 4 From the same list, check any of these programs in which you are enrolled.

5. Check any of these programs that are not offered right now at your school, but which
{ you might like to enter.

None

Agricultural Education

Business and Office Education

Distributive Education (Sales and Marketing)

Health Occupations

Home Economics \
Technical Education )

Trade and Industrial

- Other, please describe

L}



. 6. If youare not now enrolled in a vocational education program, which of the reasons listed be-
low best describes why not. Check all that apply. -

I'm not interested in vocational education

Parents don’t want me to take vocational education

Vocational courses are not offered 1in my school

The courses | want are not offered '

| was in it before and didn't ke 1t

The courses are not very go

Courses are not offered at thé' right times for me

The courses cost too much :

I don’t have the right background or skills to enroll .
Classes were filled

Vocationa] facilities are too far away

| don’t have transportation

Vocational courges | want are not offered 1n my glw

Other reasons, please describe

EERERRERRRR Y

7 Many people have ideas on how much training and education they hope to get. From the list
‘ below, check those goals that come closest 10 your owngdesires. Check all that apply.

Don’t know what my goals are

Leave high school before graduation
Fimsh high school

Get on the job training

Attend a vocational or technical school
Attend a 2 year community college
Attend a 4 year college or university _ - ‘..
Other goal, please explain .

8. Sometimes problems come up that keep you from reaching your goal, that make it harder
to reach, or that slow down your progress. Right now, do you think you will have any prob-
lems getting the education you said you hoped for in Question 77

___ No, | don’t see any problems —=| SKIP TO QUESTION 10

— 'Maybe, | might have problems — bl

— Yes, | will have some problems - ANSWER QUESTION 9
69 .I -




9. The following is a list of possible problems that different students sometimes have. As you see .

things now, which of these miight become problems to you in finishing your education? Check

all that might apply to you. .
— Courses cost tov much, | can't aftord it

—— I will need to get a job

— —__ VY will have to go part time

— — 1 won't be able to find what | want

— — { wilt have transportation problems , '

. L might not meet the entrance requirements

— — My grades might not be yood enough

——_ bdon't have the nght background or skills to enroli .

. Classes are filled I

___ Other reason, please explain

ABOUT YOUR CAREER PLANS

10. Many people have thought about what kind of job or career they hope to have. What jobs or
careers interest you most? Write down the one you are most interested in as your first
choice. You may list up to thiee choices. Please be specific and describe your choices in

e detal.

First Choice “ i : .

Second Choice
Third Chowe

11. 1f you chose any of the careers you listed in Question 10, what is the possibility that you could -
find such a job in your local community? Please check one box for each of the choices you

listed above. v

Definite Job Possible Job Few or No Job

Opportunities Opportunities Opportunities Don't

Locally Locally Locally Know
First Choice {ol o [ ] L) [}
Second Choice [ (] . [ )
Third Choige | ] | ] ' () L)
"~ -
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12 Regardless of what might be available today, where would you prefer to work? Would you
prefer to be employed in your local community, would you prefer to move away from your
local community, or don’t you have a strong preference either way? '

— Prefer to work i focal community
—— Prefer to move away
—— ldon’t have a preference

13. Cortain people may have been helptul to you in talking about jobs or careers. How helpful
have the tollowing people been to you in making decisions about your own career?

Very Somewhart Not Very
Interested Interested Interested Undecided

Parents/Guardians [ ] [ ] [ (7],
Other Relatives [ ] L] [ ] l_ |
Friends/Neighbors [ ] ] [ 1 (]
Teachers [ { ] (-] L]
School Guidance

Counselors [ ] [] [1° L]
14 The following is a list of different items to help you in making career decisions. Please check

how interested you would be in getting more information or assistance about each one.

Very Somewhat Not'Very
Interested Interested Interested Undecided
a. How to plan a career [ ] [ ] . (o [J
b. Information about
different jobs and [ i [ 1 (.]
careers
c. What jobs are avail v ,
. able outside my [ ] [) (] : L]
local community
d. What jobs are
available locally [ ] [ ] (] L]
e. Information about
special kinds of [ ] (] 0
training
f. Information about .
vocational education (] [ U] X ]
g. Finantial require '
ments to attend ol [ ’ (] . (]
vocational school
h. Training required
for a particular L] ] (] (]
job ‘
i. Other, please
explain [ ] [] (] M
71



i
15, How useful da you think each one of the following is in helping people find jobs?

Very Somewhat Not Very Don’t

Useful Usaful Useful Know

Career Counseling [ ] [ ] (] "]

Vocational Education Training [ ] [ ] L] (]

Job Placement Services | ] [ 1] (M (]
4+

ABOUT YOU

The last few questions are called ""demogiaphics.” Your answers to these questions allow us to
compare the answers of men and women, different age groups, and so on.

16. Are you.
—Female
——Male

17. How old were you on your last birthday?

- age

18. How would you describe the area where you live? Is it:
-—Rural
—Small town (5,000 to 25,000)
—A suburb
A city {over 25,000 people)

Wy
19. Do you presently live on or off a reservation?

——Live on a reservation
__Live off a reservation

Thank you for your help. If you have any other comments osideas that you would like to share
with us, please feel free to write them on this page. '- '

7Y
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' SAMPLE SURVEY OF VOCATIONAL EDUCATION
NEEDS OF INDIAN POPULATIONS

A

(Adult Survey)

Introduction

4

Vocational Education programs help people réceive the kinds of training they need to find
Jjobs. Ttus survey 1s part of a project whose objective is to find out what types of vocational
education American Indians would like to have. Your answers will help improve vocational
programs for Indian people by giving very useful information to state vocational education
agencies, local schools, and Indian communities. Please take your time in answering the ques
tions and give us your honest opinions. This survey is anonymous-DO NOT put your name.
anywhere on this questionnaire.

ABOUT YOUR EDUCATION
1 What s the lughest level of regular school or college that you have completed?

Grades 1 to 6 (Grade school)

Grades 7 to 9 (Junior high)

Qrades 10 to 11 (Some high School)

Grade 12 (High school graduate) .

Some community college, junior college, or technical school
Graduate of community college, junior college, or technical school
Some college

. —— College graduate
Advanced study

NEERRE

|

2. Are you currently enrolled in any vocational education courses?

—— No - | ANSWER QUESTIQN 3 |
Yes - - < =] ANSWER QUESTION 4]

|

3. Which of the following reasons listed below best describe why you are not now enrolled
in a vocational education program. Check all that apply.

I'm not interested in vocatiobal education

The courses | want are not offered

I've been in vocational education before and didn't like it
The courses are not very good

Vocational facilities are too far away

The courses cost too much -
| don’t have transportation

Courses aren’t of fered at the right times for me

Programs were filled

I don’t have the right background or skills to enrqli

Other reasons, please explain

RERRERRRRN

¥

IF YOU ANSWERED QUESTION 3, GO ON TO QUESTION 5.
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-From the following list, please check the kind of program you are in: .

Agricultural Education

Business and Office Education

istributive Education {(Sales and Marketing)

Health Occupations .
Home Economics

Technical Education

Trade and Indastnal

Other, please describe } : i
. Y 4

Many people have ideas on how much traiming and education they hope to receive. From the
list below, check off those goals that come closest to your own. You may check more than
one. -

— ldon't have plans to get additional education/traming 4

—— I'muncertain right now : {
—— Finish high school B ‘“”l SKIPTO OUESTIONﬂ_J
—— Get on the job training T T

. Attend a vocational or technical school

—_ Attend a 2 year community college

___ Attend a 4 year college or university

— Other goal, please explain’

-

b

Do you think you will have any problems in getting“ the education you hoped for in Ques '
tion 57

A .
___ No, Idontsee any problems . -.»| ANSWER QUESTION 8 |
—— Maybe, | might have problems _ S S
— Yes, | will have some problems S o Ii ANSWER QUESTION 7__‘]

The following is a list of possible probléms that different people soimetimes have. As you_‘e
things now, which of these might become problems to you in getting additional education?
Check all the might apply to you. 3

Courses cost too much, | can’t afford it

| won't be able 1o find what | want at the right times
| won’t have time

| won't be able to find what | want

I will have transportation problems

| might not meet the entrance Tequirements

Classes are filled

| don’t have the'right background or skills to enroll

Other reason, please explain
{

NERRREEN
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' 8. To the best of your knowledge, which ot the following are available in your community?

Check all thAt apply. .

—— G.E.D. (General Education Degree) _
Community/Junior College N
Techmcal Institute
Industry/Business sponsored training
CETA '

YEDPA

Private vocational s¢hool

Evening adult programs

Public school continuing education programs

" ____ Other, plaase specify -
- . -
ABOUT YOUR OWN CAREER AND PLANS .
* ' [
9. Are you presently employed? \

___ Yes, part time, temporary (job will last less than 6 months)
Yes, part-time, permanent
Yes, full time, temporary (job will last less than 6 months)
—— Yes, full time, permanent

' No, but looking tor work
‘ No, not presently looking for work

14

——

10. How interested are you in receiving job related training or additional training?
Very
—— Somewhat

Not Very - - ' -—-——~>t SKIP TO-QUESTION 12/J

11. What kind of training would be most useful to you? Please describe fully.

Q

12. How would you rate local job opportunities for the kind of work you presently do, or would
like to do? (Check one.)

—— There are a /ot of job opportunities in my comhunity.

—— There are some job opportunities in my community. .
—— There are few or no job opportunities in my community ‘
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@ 13. Regardless of what jobs might be available today,'where would you prefer to work? : '
. & . ' )
- Bgeter 1o work i local commupity * oo ’ .
a — Prater to move away ) , ' .
: .—— ldon’t have a preference . . s ¥
. .‘ N ) .\ : . - .c
' 14 The following is a list of different things that you might find useful in making career decisions.
. Please check how miterested you would be in getting more {nformatjon'at;out Or assistance '
. . concermng each one. ’ .
‘ P PR ) A3 i R »
4 Very Somewhat Not Very A Y
_ ' : * Interested Interested - Interested - - Undecided S
j\ ; . % : ) : . : I \‘ - ) - . ) -
. . 8. How to plan a career Ll . [ . N O B \'\_
S b. Information about T, L - \ ‘ C -
v . different jobs and [ ] ‘ 1) S U IS [ ]
" careers o : _ ‘ e
‘ c. What jobs are avad ™~ .- - ) ' _ >
) "able locally’ : |} . ) _ L] 7] )
t- d. What jobs are avail . s © S , - '
/€ .. able outside my local R ). o N S O B
v " commumty S ~ - . ST Lo
""" e Information about ’ o , SR . L T
- vocational education b SR O R O ‘ B y. ...\ N
« f. Information about ‘ ar - t N y T,
. _.special kinds of train- -+ -~ [ ] el ‘e L] SRR U B . $
- -, ing ) _ . . . ...,
L <. Financia‘\l requifements - - T o R g 4 .o T e, d )
L ~. to attend vocational - | ] I I A U S -
) schoo! ) . - '.ﬁ ) _ o h
- - h. Trainjng requtred for a B : : Y
. particular job" o [ ] ' I C- L] T =) < \
‘ ' i. Other, please explain- | ] S I ) L, - e o DR E
co e v, - N e e N FEAN
. ~ . . : A .. . . e
. : CT . ] Tk oL e \ N D ' . : .
' .15, How useful do you thinK egch one of the folloWihggi; in helping people find jobs? '
. R Very #4 Somewhat Not Very = Don't ’
. v o " Usetul Useful . . Useful . “Know
~ e - ~ . . ' ? e - : A . , . . 4 . o .. . . .
CoL Career Counseling *  ° [] - [ 0 IR T i [
r .. Voeational Education/ =~ -~ 1 T~ ' < ' :
L 5 " Training - S B T O A VI (7]
: .0 Job 'Placeme\m Servites - 1 S e e C] . D
', 3 N s T SRR - . _ o .
R EI o N ., W N [ - )
L . . . - ‘ .
R . . y o - - .
- . ‘ , R - . _
) . - \f:'. ) * ] . LN
o st o > ' ‘
A Y . .' N . - . 1
o T e 8L . . @
v \ ) e 8 76 A . . * -
voa ~ - L) N . SRR T e '
‘ . , o ‘ R E t}ﬂ%:.‘ DA L :
\"\: 5 .".‘ - ' N j '.: o '. ] } v ".' - [ .
) '."‘{l““"‘\)"‘ Yy ¢ A ) - i . 0}.';"“ - A,




\ R '
. ABOUT YOU Y -
The last few questions are called ““demographics.”’ Your answers to these questions allow us to
compare the answets of men and women, different-age groups, and so on. *

Y. 16, Are you

—— Female

‘ ~—— Male

g ' ¢ 7 "How old were ybu on your lgst birthday? R
. - # - [l .,
[ . -
- . age ‘ -
. , - . & . *
PO - 18, How would you describe the area where you live? Isit: . .
RN M . .
" . . y
" . ' Rural . . :
v Small town (5,000 to 25,000 people) .

. A suburb .
— Aty (over 25,000 people) y

- ) . -
R R ! . .
s \
g 3 . ) K - g . A .,
. - . \
a - } ¢ ’ i -
\

. 7" 19. Do you presently live on or off a reservatipn? s P _ Vo
N o ’
Live on a reservatiorf CL . .
Live off areservation !
= . '\‘ - .
Thank you for your help, If you have any.other. commentsjor ideas that yoy would like to :
. - share with us, please feel free to write them on theback of this page.
: - S V A R
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. SAMPLE SURVEY OF VOCATIONAL EDUCRTION

NEEDS OF INDIAN POPULATIONS

(Adult Interview Survey)

Introductory Statements

Hello (Hi), 1 am : . m;.d I*am an interviewer. for . My
SH()W_Y()lJR~lDE'NTlFICAT|ON 2
We are currently mte:vnowmqhuuseh()ld ddults Invmq (on/m) I ‘ 3
(reservation/city). | would like to interview any ;mrsons ‘Jiving in the home who are over 18 years 4
of age or who have left h\qh schoal. Is there. such a person at the home right now? 5-
If yes Is thal-i/()u? 6 .
It yes |-——We hope to obtan information which will help the (school, 7
' state, tribe) / to identify the kinds of 8
v » vocational training people living in this community want. 9
) Results of the interviews will help improve vocational 10
education programs by providing useful information to 1
) the Indian community, local schools, and state vocational 12
agencies. This household was included on the mtervnew 13
schedule Because 14
3 . STATE METHOD OF SELECTION | ~ . Ifitis 15
all right with you, | would like to begin the interview, but 16
. jlrst let me emphasize that your.name wnll not be used in 17
! . (‘onlunctno’n with your answers . : 18
BEGIN WITH FIRST OUESTION
. |'fno |—May I talk to that person nOw?—» When person
- . ' appears, QUOTE
Lines 1-5 and 7-20.
I If no” }—»i May | leave this self explanatory questionnaire and instruction sheet?
. | ' _ LEAVE QUESTIONNAIRE AND INSTB UCTION SHEET . M
. .-'. Bl “~ . . ‘a 3
3 \Q‘
’ ’ Le,
. . . wapd
A c . ‘- \
o r~ o
R 85 . o
° ‘9
N ) . - q oA
. ' 78 . L , ~
' S . . . o . R »
tr . L . $ N v ‘ < _ * —.y 4
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.
’

\4.

-

-

~

1. I'would like to begin by asking you how far you went in school.

[—Hi CORD RESPONSE

»

A

. yes

e YO

2. Are you currently enrolled in a vocational course or pro ram?
Y l g

It yes

SKIP TO QUESTION 3

It no .

‘ f.{smp 10 QUESTION 4

3. What kind of program are you enrolled in?

RECORD RESPONSE - —» "

4. Many people do enroll in vocational education for various reasons. Are there some reasons

you have not enrolled?

PROBE FOR AT LEAST THREE REASONS

-

—__yes

If yes

-—» What Kind of school or ¢

5. Do you have plans to get additional education/training? -

a

[REGORD RESPONSE |

4

—_— N -

ollege do you plan to attend?

PR

{0 or dori't know}- ————» [EKIP TO QUESTION 8

T don't knéw

.
i

. yes '

— NO
.'\ . ‘.
i
L}
4
» p

I'lf yes

-

-

»

A —_a ’ ,
GO TO'QUESTION 7 .- .

If no

e

SKIP TO QUESTION 8]

-

6. - Do ybu think you will have any prpbltgm's in getting the education you "hape f_or?' !




—— e

[PROBE FOR AT LEAST THREE PROBILMS |

7. What kind of problems.do you expect to encounter in getting the education you want?

4

[ RECORD RESPONSE |—»

8. | would like to ask you about the kinds of training which are available in your community.
Do you know if any of the following training programs are available in your community?

Yes

No

8

o

G F D. (General E ducation Degree)
Community/Jr. C(.)Ilegu |
Technical Institute
Indt‘nstry/Business?:.ponsored traming

CETA (Comprehensive Employment and Training Act)

~ YEDPA (Youth Employment Development Program Act)

Private vocatioqal trade school

Evening adult programs “-

Public school continuing education programs

Are there other programs that you are aware of that were not mentipned?

v

[RECORD RESPONSE}—>

Now | would like-to ask you some questions about your own career and plans.

——_ Part-time, permanent

___ Full-time, temporary (job will be less

.

—— Full-time, permanent

*
9. Ar;: you presently employed? - v *
—_.yes’ (if yes)|—_» | —— Part-time, temporary (job will be Téss than six SEN
~ " Is your - . months ’ : : S, ‘
' joby T

than.six months

r
)

) .
* oy . - N - -
3 no ¢ (if no) |2 »| —— Looking forwork ° '
M Are you . , S -
N —_Nat presently 160k ing for work
» Y 2 .l‘- * - .
“ - . s e . N . .
’ : —— Hamemaker . 5 i
T S ¢ - - - o
“ L b \ - = ! . . R A
' T N M 80 * . ¥ A <
a . L - \ - Y 8 ¢ 3 ° . ' ", iz‘.;
' " 4 4, . / ) i ¢ ,
';. . ’ I - -:_, ATy - .
' L"/ “"r X - -P‘ ) s s ) yn. .
Y " fof - o . ' : ‘\/ Los
N Vo i, . . . . -~ --_” . : o



. I} - ) ’ .
" 10 Would you say that you are very, somewhat, or not at all interested in vocational_training?

— H very of m:nvwh.nlJ > GOTO QUESTION 11
H ‘//\\- C mmmm— e s s ———— P et w——— s
L. somewhat
. - If not at all -1 GO TO QUESTON 12
. not at all +
11 What kind of l’v‘.‘nimnq would be most useful 10 you? | Rt CORD Rt SPONSI
\
’ R — _ _
‘.
’ ‘ N T S
v

. 12, Would you say that there are a lot of opportunities, some oppotr tunities, few, or no
opportunities in your community for the type of work you do or would like to do?

.
e a lot of opportumities — few 8[)|)ortunities
' —— Some opportunities —— NO opportunities - -

¢ 13 Reqardless of what jobs might be available today, where would you prefer to work?
In your local commumty or in another'community?

—— local commumt . ' —— another communit "
. Y Y

-

PAUSE/READ |

14. Now | am going to read a list of things that might be useful in making career decisions.

" As | read each item on' the list, would you indicate \;vhether.you are YERY, SOMEWHAT,
or NOT VERY interested in getting more information or assistante about each item?

; .
- | READ AND CHECK RESPONSE |

a A ’ ~
» r .
B . \ ©
. . . < . -
. | . . | ,
- . -
. A\l
' 4 - ' ) ~ - r
>\ - ¢ - . " 4 Q *
' . ’ - . s
. ', A \ » ~81. B
. » -
S 3 5 '
5 v, . o s ’V\‘_\ . R , . ~ . ) .
. - N ! . Y - » . P
) - * L - ™ . “ . » - Ny
foo - SO Y roo ¢ -8
- - : . . € . " -~ .
b »- '\ . . . R “ . v
i , . ¥ .
- ‘-’". v ~ * N oo IS Y . \-
T « . . " b .




\
Very Somewhat Not very
Interested Interested Interested
a.  How to plan a career N —— S )
8
b.  Information about different
. jobs and careers S S —
) 4
. C. What jobs are available
logally _ - —— e
d.  What jobs are available
outside my community —_— —_— —_
¢, Intormation about )
vocational education S - —
. Informatioy about special >
kinds of training — —— R
- . ‘
Q. Financial requirements to
attend vocational schools ——- I —_
he  Traming required for a .
particular job . —_— —— A :
WY
. PAUSE - READ % -
I Are there other items .
. of interest? .
RECORD ' -
-~ L ’
» ! )

15. Now | am going to read a list of services which migiht be useful in helping peaple find jobs.
As | rdd each item an the list, would you indicate whether they are YERY, SOMEWHA]
* or NOT VERY useful:

READ AND CHECK RESPONSE. .
’ - -+ - ..
. . » \ °
- \ ) .
"o ‘
B N r
< "\h
i PO ..}‘ ‘ 4
+ " - ~ .
\ - \', Do } ot
. .\‘ -" " Y . n°.¢‘ Py . z‘ ‘
? s LYy ‘ * .« . i
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o« Very Somewhat Not vary
Interested Inter ested Interested
a. Career Counseling —_— - —

b. Vocational Education/
Trarming

¢ Job Placement Services —

PAUSE -READ

Now a final question about you sp we can compare the answers of people of different ages.

16. What s your age? RECORD

FILLIN AFTER INTERVIEW IS COMPLETED AND YOU ARE ALONE

17. Sex of respondent

female  _____male

18. Describe the area in which the respondent lives by checking one of the following.
' ——— rural . ‘ |
—— small town {5,000 to 25,000 people)
——\ asuburb

——- acity (over 25,000 people) .

~-
19. Does respondent live on or off a reservation? W _ on of f
N *+
[
3 -
»
' Y]
k]
\p-’v .
¥ ‘-
’ .
: . ‘ e\g.
t .
8

B
+
~
[
14
‘
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SAMPLE SURVEY OF VOCATIONAL EDUCATION
NEEDS OF INDIAN POPULATIONS

{Administrator Survey)

Introduction_

The purpose of this survey is to begin a process ot systematically determining the specific needs of
Amernican Indians for vocational education. The information you provide will help state vocational

1 agencies, local schools, and Indian communities design relevant and responsive vocational programs
for Indhan people,

Some of the questions ask for specitic details while others seek your professnondl oplmon We have
intentionally kept the survey as short and specific as possible to minimize any inconvenience to you
in completing 1t.

1. What type of school s this? (Check one in each column.)

{a) (b)
+  —— Secondary _ Public
Postsecondary —_ Private

——_ Bureau of Indian Affairs

—___ Other, please specify

2. We would like to find out enrollment and dropout information for your student body as a
whole and for your Indian enrollment. Please use actual numbers when available and your
best estimates when actual numbers are not available. Please record your figures on the chart
on the next page of this survey.
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. Total Student Total Indian Total Indian
Enrollment Total Dropouts Enroliment Dropouts
Ared of Study Sept 1978 Jan 1979 Sept. 1978 Jan. 1979

General Education

College Preparatory b,

Vocational F ducation

. R —— .

General/Veoc. Ed. e

Other: 7

TOTALS

A

[ )

v

3 I which of the tollowing areas does your school offer vocational education programs?

N
4. From the same list, in which areas should vocational education programs be started?
.{_ No additional programs are needed

«e— —— Agniculture Education

. —— — Business and Office Education
e —— Dustributive Education
e —— Health Occupations
oo . HOmMe Economucs
— — Technical Education
— ___ Trade and Industrial Education

e —— Other, please specify

5 What specific course otterings would you like to add to your curriculum in the future?

-




6. How many staft (full time equivalents) do you have in Vocational Education for school year .
1979 B80? First list total staff and then those staff who are Indian.

f)__t_’{sﬁ_"_"_’_{{/__‘{(f’?!j‘_"y Iuld/ bl{i_/f f IL Indian Staft F1E

Instructors
Counselors
Aides _
) Other "

TOTAL

7. Does your school offer the following?
Yos Not yet, but plan to No

Career Counseling
Job Placement Services

8. What are ,the three (3) most popular om'per interests of Indian students attending your

institution or agency;
7 _

1. . 7
2. ) L
3

THESE LAST QUESTIONS ASK FOR YOUR OPINIONS

9. From your experience, do Indian students have more, the same, or less difficulty than othen

«
. students in finding,jobs after graduation?
—_ Indians have more difficulty fmdmg jobs : - )
than other students. , > [ANSWER QUESTION 10
_-__ Indians have the same difficulty finding nre
jobs as other students. > |SKIP QUESTION 10
—— Indians have /ess difficulty finding jobs . - ' A‘.’*
than other students. 5 >|SKIP QUESTION 10_
-«
ﬁ ‘ L ]
) 86 93 '




10. Why, in your opimon, do Indian students have more ditficulty tinding jobs than other
students? .

Thank you for your help. If you have any other comments or ideas that you would like to share
with us, please feel free to write them on_ this page.
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. SAMPLE SURVEY OF VOCATIONA L EDUCATION
NEEDS OF INDIAN POPULATIONS

(Loocal Employer Survey)

Introduction

This survey is for general information purposes only and does not in any way place any obligations
on your business This survey is anonymous and confidential. DO NOT place your name or that ot
youtr business anywhere on this questionnaire.

1. Whats your three digit federal S.1.C. (Standard Industrial Classification) code, if it is known?
(Business activity code on federal tax -form.)

Code (3 digits)
It unknown, what is your major product or service?

2. How many persons do you normally employ?
Number of full-time employees (35-hours/week or more)
Number of part-time employees (less than 35 hours/week)

Number of seasonal employees

3.  How many full-time and part-time positions do you'estimate you will havé over. the next two
years? . : N

in 1980

h )

in 1979 )



. A,

[ 4
'

From your own expenience, how useful are esch of the following to you in filling a job g,
opening? .

-

- Harely o Not very Somew hat Vary

/ Never tse Useful tsoful Useful
a.  Advertising and Wapt Ads [ Ll [ 1 1
b.  Application to Company, Walk ins [ ] [ ] 10 [ ]
¢.  Private Employment Agencies (. [ ] [ [1
d.  Personal Reterence, Word of Mouth {1 [ ] [ ] ' [ )
e, School Cooperative Programs [l bl fl [

(Distnibutive Education, Cooperative
Otfice Education, etc.)

f.  State Employment Service [ ] I [ ] [ ]

g.  Vocational School Placement Offices [ | [ ] b [

h.  College Placement Offites & D [ ] .

' Other, please specity . [ [ 1 b ]
x~

Of these, which one method do you tind provides you most often with the best job

-candidates? If no one method is more effective than ths‘.others, write "none.” If two or

more are the most effective, write these'down.

¢ ~

“~——

/ .

Does(:/our business Have a training program for new employees?

—— Yes,_ for all new employees . \"4
—~. Yes, for some employ_ees~sp¢f&v who: -
- No, hut one is tsing developed
. ] -
—— No, not at this ime
4
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7 "" . Based on your experience and your projections, what kinds of jobs do you antlcupate having

- opemings tor in the next two years? Please list a specitic job title and/or specitic job. If no
?': j openings are anticipated, skip to Question 10.
[ 3]
' ' 'f."‘."!:’.} ' 8.  For each job listed, how many posmons do you anticipate being
j’ a open in the next two years? '
¥ ‘
~ P 9. For each job listed, what level of training
© do you think a successful applicant should
| S ""‘_‘ - have? Chack the one that applies.
AN /
T gy
v ‘g !’ N
'. f
. [ .
1 . !
1\.. -t "l
v U .‘» \ 4 ‘L 'Y i
o EDUCATION LEVEL
. l Number " OJT or | Trade/" D
- JOB TITLE of High | Appren- |Technical Jr.o
= Openings| School | ticeship.| School | College College | Other
b : y
R
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.' THESE LAST QUESTIONS AS!A\FOR YOUR OPINIONS
Y 3

10.  How useful do you think vac: }tlﬂndl programs can be in preparing prospective employees - for
your fnm?

- Very useful M\X‘ . ) N
= ANSWER QUESTION 11

—— Somewhat useful —. —
- : \~\

— Notvery useful - -} FCEN SKIP TO QUESTION 12 o
\

N
’

1. In which of the following areas sh}guld vocational programs be offered?'('mi:k as many as
apply.) :
> ’ [

—— Agricultural Education ‘ '( ¢

1

—— Distributive’Education P
a ‘ \. .
—— Health Occupations e .

\ :
- ~—— Business an(\O::ce Education |\ - \
—— Technical Edud®ion ° \ .

—— Trade and Industrial i

T ~— Other areas, please describe \\AEI - ) :
e ,

12. Would you say that ingeneral, Indian applitants for jobs are as well prepared as other
applicants, better prepared, or /ess prepared

—— Indians are better prepared
—— Indians are as we// prepared = - "\
— Indians are less prepared ‘ \

—— No Indians apply \

13.  What particular skills training or educatlon woulS you say Indians need to make them better
job candidates? . \ - -

1

S - \

4 . .
A . \

Thank you fpr your help. If you ﬁ\any other comments orsideas that'you would like to share
with us, please feel free-to writem them on the back of 'thls\page .

-\
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in the local community .

Coiumn 1

Column 2

Column 3

Column 4

Column b

Column 6

Column 7

" list whatever?nformat' n #, and note the years at ‘the top.

\J' ‘s' igh

INSTRUCTIONS FOR JOB MARKET ANALYSIS 1-4

3

State and Regipnal Ma-npowsi' Data for Current Programs

List each type of employment for which a programAs currently preparing
students; e.g., "carpentry,”” “auto mechanigs,” etc,” It may be desirable to leave
2 or 3 lines for each area, as there may be data ayailable from 2 or 3 sources.
(Use additional sheets.)

. ' . . )
List the source of data used to identify thesf areas of employment; e.g.,
Manpower Report to the President, etc. mentioned, there may be 2, 3, or
more sources of data for oach area of employment, w'th one line for each

area of employment; e.g., '25,400./ For a glven area, such as carpentry, the
current level should be about the sgme as éach data source. -

List the projected annual level of demand for each employment area. This may

be given in all or only some of phe data sources listed for that area. The annual
leval of demand is the number/of jdbs open (through expansion and replacement).
each year in"that kind of employment. This number is a projection based on past
trends and might be quite dffferent in different sources. However, all data should
be listed so that at least a géneral trend can bé noted for that area of employment.
The annual levkl of dema id-should be listed, if guailable, for the next year and
five years hence (note tlife years at the top of the columnl If that is not available,

ilable over a five-year penod for that area of employmeqt

e.g., "50%” indifates that a 50% increase will be expected over the coutse of the
If specific data is not available, it should be possible to use the
eding columns to-discern a trend of expansion or contraction in
that emplo ment area, and the degree relative to other areas of employment Fow
example, # mightee noted that the area has expenenced great increase’

“moder J‘Ie intrease’’ Ox'slight ificrease’’ or “remairfed stable” or expenenced
ecrease’’ or ‘‘great decrease,” etc. -

. Lisgfeach current vocational program area (e.g., Trades and Industry, etc.).

e this column to,make any comments to expand on or clarify the data.

P



‘q

" STATE AND REGIONAL DATA FOR'CURRENT PROGRAMS
. Task: Job Market Analysis-1 '
, Date Prepared® . - Community: d
/‘_\- .
Colunin 1 Column 2 Column 3 - Column 4 Column 5 Column 6 Column 7
Projected Percentage
Type - Source ¢ Current Annual Level of Ehange/ Needed
of of . Level of ~ of Demand or Trend Vocational
Employment Data Employment 19 to 19 - Programs Comments-:

£6

¢
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INSTRUCTIONS
{ ' MA2

State and ﬁeqional Data for Needed Programs

( The purpose of JMA .2 i(t’o develop a method of comparing the job market to training needs
in specific areas of employment. Training programs are not currently offered in these areas of
employment, but they are being considered and may be offered in the future.

The instructions for JMA 2 are exactly the same as for JMA 1. Data sources for JMA-2 are
shown in the Data Sources, this section, page 65. '

Column 1 —  List each type of employment in which traiping is currently not offered, but
- on which it is desired to ¢ollect data; e.g., conservation officers. This list will be
, expanded over time as other programs are requested or considered.

/
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- " STATE AND REGIONAL DATA-FOR NEEDED PROGRAMS

Task: Job Market Analysis-2

®

- - . ’
- Date Prepared: __- : i N 7 Community: -
solumn 1 Column ? Column 3 Cqolumn 4 Column 5 Column 6 Column 7.
: Projected _Percentage
Type Source *Current Annual Level of CRange/" Needed
: of . of | Level of of Demand or Trend Vocational
- Empleyment Data . Employleent , 19 to 19 - Programs Comments
fie) N i >
o i F {
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INSTRUCTIONS
£ : JMA-3 ,

- 5
. \‘-( - &

Local Data for Current Programs‘

w:

-
. 4

- The purpose of JMA-3 is to develop as complete a picture as possible of the local job market,
both now and in the future, in.terms of programs currently being offered in the local community.

“The instructions for JMA 3 are exactly the same as for JMA -} except that local data is used
» for each area of'employment listed in JMA-1. Data sources for JMA-3 are shown in Local Data

Sources, this section, page 67. i

a®

N
-
1Y
}
. >
/ .
@
d
.
2
-
o\



LOCAL JOB MARKET
'}

.
» »&

Task: Job Market Analysis3 . ° ¢
B Date Prepared: 5 _ i Commbnity:
. ‘ . b .
R . ! | .
Column ¥ Column 2 Column 3 Column 4 Column 5 Column 6 T  Column7
- ’ " Projected Percentage
. Type Source Current ~Annual Level of Change/ Needed 7
of - of Level of of Demand or Trend Vocational A
. ‘/) Employment Data Employment 19___to 19___ Programs ( Comments
: I
i A - _—
B
s ©
\‘ ’
-~ I .
¢ — \ :
)
, ) i
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. INSTRUCTIONS
! JMA-4

Local Job Market Data for Needed Programs

The purpose of JMA-4 is to develop a picture of the needs of the job market and how these
needs should affect training offered in the community.

Column 1~ " List each type of employment not currently offered, but on which it is desired
to collect data; e.g., “'dental hygienist.”” This list will be expanded over time, as
other programs are requested or considered.

? ~

Column 2.6 -~ Same as JMA 1 with data sources shown in Local Data Sourcé_s,' this section,
page 67. -

)

.~
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Date Prepared

+

-
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LOCAL JOB MA.RKET DATA FOR NEEDED PROGRAMS

Task: Job Market Analysis-4

Community 0
. 1
Column 1 Column 2 Column 3 Column 4 - Column b Column 6 Column 7
. Projected Percentage
i‘i'\"y'pe Source Current . Annual Level of Change/ Needed
of - | of Level of of Demand or Trend Vocational
- Employment Data Employment 19___to 19___ Programs Comments
— 3 ~ e
T
.// R -
‘ % 4
K y
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INTRODUCTION TO EXEMPLARY PROGRAMS

7 | o

LY o

Exemplary vocational programs are identitied by their innovative and unique
approaches in the accomplishment of stated goals and objectives and are deemed
> worthy models to¢ others to emulate.

! ~

-

As a result of the needs assessment, new programs and new methods for meeting needs related
to tralmng must be developed. This section of the Integrated Planning Package was developed as an
aid to program planners. Information has been systematically gathered to provide a listing of pro-
grams which have been successful in meeting the training needs of Indian populations.-In addition,
each program is placed on a matrix for easy reference so planners can locate programs which would
provide information for the development of similar programs. Names and addresses of contact per-
sons are included in an abstract of each program. :

The matrix which follows provides a means by which a user can obtain a rapid and descriptive
picture of each program. The programs are listed in alphabetical order in the left hand column of
the matrix. Descriptors are [bcated at the top of the matrix. For example, taking the program title,
Acoma Community Adult Education Program, the matrix yeilds the following: adult education,
bilingual, entrepreneurship, and trade and industrial program.

If the user has a specific interest, for example in handicapped programs, a quick glance at the
handicapped descriptor column of the matrix would ra'oidly identify any of the exemplary pro-
grams addressing that specific area.

All of the contact persons have given their permission for including their program in this list-
ing. They have also agreed to answer questions about theit programs. It is important to realize that
they are busy persons; therefore: please have the uestions you want answered ready when you

contact them.

This portion of the planning package also contains inforitation gathered from an indepth ex-
amination of seven exemplary programs. This will provide moré specific information about why
programs are successful; how the programs are administered, funded, and orgamzed and other,
specific information which would be helpful to program develop3rs ThlS mformatlon was gathered
through site visits and careful review of all aspects of the programs.

+ AN
1
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EXEMPLARY PROGRAMS

~
v

r* ——
Acoma *Community Adult Education
Program

Agriculture Training Pr‘ogram for Small,
Independent Native American Farmers

Basic Education and chine Shop-
Training . .

A Bihngual Vocahonal and Technical
N Intensive-Study Traning Program

Career Studies Program at the College
of Ganado

Chickasaw Nption‘ of Oklahoma Para-
medical Training Program

Choctaw Vocatianal Prograr'n

Cler‘(/T vpfs} Progeam . .

DISCOVER: Design for Indian Students
through Cooperative Opportunities in
Vogational Education and Resegayf(}

. a_!g_:t_ronics Technician Training({rogrgm

) 7 — T
‘1 "E SUWPU NEE'GE, NU SA 'BE DA
GUAMW" You Shaw Me, VIl Learn

Forestry Tachnolc:')gy Program -

Fort Belknap Vocatignal Education
_Project

4 '




H
EXEMPLARY PROGRAMS

L}

L

. The Gua River Career Center N(nrsmg
Programs - )

The Grand Portage Selt-Help Housing .

J .
Projeét . N —7 \\\ | ( /. !L
Hannahville idian Action Program v - [ v
1] -
x 4
Heavy Equipment Maintenance and v I v
Operation : I
. » .
Hopi Tatent Search Program > BROKERADBGE j
Horticultute 'Traming Program (| A | é) TV
i
- 1 Ty
Indian Action Program v v v . v
Indian Actiop Team v
| lnstituﬁor Native American Develap- 7 v
ment . c
Kings.Empquum_ e an . y v
Metal Fabrication and Small Business v !T v ) v v
Managemient .
Native American Carser Educatiot\in J J
Natural Resources ) \ .
The Navajo Mental Health Project ,
Nett Lake Carpentry Program oy v I v
Open Access, Satellite %ducation v/ | / J/

Services (OASES)




}
EXEMPLARY PROGRAMS

I4

PO

" A Personalized Wholistic Approach Pro
gram for the E xceptional Juvenile

Postsecondary Bilinguatl Vocational
Education Projegt

Ramah Navajo Adult Vocatignal Traimng
Project i .

San Juan Bilingual Vocational Training
Prograry

St. Croix Indian Action Program .

_Wisconsin Indianhead Technical
Institute

Youth Employment Training Project
(YETP)

S

.(‘




" © IDENTIFYING €XEMPLARY PROGRAMS

For the purpose of thus package, exemplary programs are operational programs which have met
and/or are neeting a speaific and identified needs for vocational education within d given Indian
community or, tnbe. Programs included in this section were considered without regard to the spon-

+30ring institution or agency under which the training was being conducted. This review of exem-
plary programs serves to identify vocational programs which are unique to Indian population in
terms of orgamiatlon clients served, and education provided. >y -

. It 1s important to note that there are many other vocational education programs which are
not unique to Indian populations, but are successful in meeting identified vocational training needs.

" The Search ‘ .

- . “ -

~
4
' In order to identity programs that were meeting specific vocational education needs ommn

populations, a review of the literature was conducted, and exemplary programs were identified ¥n
the following manner. ’

[]
® A search of the ERIC document collection and other publications pertinent to vocational
- education was conducted. ;
. \

’ ~ ® A request for nomination was included in the project newsletter Focus.

‘ " Additional exemplary programs were identified by one of the following alternative means:

-

® Nominations from the project’s consultant committee
L ] .

- , ~
’ ® Observatian of programs by project staff N
« ® Contact with tribes who were known to hwe outstandmg vacational programs
* e v y .
° Nomnnatnons from Indlan educational orgamzatlons Tty ' - ;s
® Nommations from state vocational education agencies .
® Nominations from pilot site representatives
* ~. 4
. 1
~ L
\ 3 ¢
\ - .
\ \ " \ “
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' ACOMA COMMUNITY ADULT_ EDUCATION PROGRAM
“*Pueblo of Acomd "Q | !

& P.0. Box 309
Pueblo de Acoma, New Mexico 87034 -

Contact Person: Fred Garcia ' \
(505) 5526626 -
.

~ . -
This bilingual adult education program s sponsored by the Bureau of Indian Affairs. Wood-
working arfd cabinet making are two offerings which enable adults to gain and/or upgrade their
vocational skills. Since the program started, other cultural offerings have been added. Among them
are weaving, sewing, leather craft, agd native cooking. Emphasis is now being placed on G.E.D.
classes. ’

Twenty persons are currently enrolled and are téught by nine instquctors, all of whom are
American Indians. Of the latest completeérs, eighteen out of twent§-two found jobs in woodworking
and cabinet making and are very satisfied with the training they received. N

f .
4

—

AGRICULTURE TRAINING PROGRAM FOR SMALL,
. INDEPENDENT NATIVE AMERICAN FARMERS

Gila River Career Center
. , : . Sacaton, Arizor‘a

Contact Person: Mr. Pat %I-I.arrington
(602) 836-2950

This pastsecondary and/or adult education progtam is'under the sponsorship of CETA and
F.H.A.. Itisintended to provide area farmers with the knowledge and skills they need to improve’
their agricultural production. Offerings are in the aréas of agronomy, irrigation, soils, pest control,

and record keeping, received both in the classroom setting and on each student’s farm.
. - ¢ .

The staff consistyof two agriculture instructors and two Indian aides. They serve approxi-

mately thirty persons, all of whom are Indians. g

'Meetirigs of the farmers are arranged periodically for their reaction to the training in terms’
of the results they are'having. This information is vital to program evaluation., .
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4 * .
BASIC EDUCATION AND MACHINE SHOP TRAINING | ‘

Kickapoo Tribe of Oklahoma X
P.0O. Box 58
McCloud, Oklahoma 748b1 7
Contact Person: Gary Davis
(405) 964-2070

\

Through the funds of the U.S. Office of Educgtion, this program was developed to provide =
training in machihe shop operation for Kickapoo Indians. Trainees are given help in locating jobs
upon program completion. - , y

Two native interpreters assist the Instructors in providing basic education for these non-
English speaking adult students. This bilingual effort is one of the main emphases of the program.

il Ot the thirteen students previously enrolled, three have been employed and two others are
_awaiting the arrival of machinery so they can begin work. This vgnture is one of the tribe’s most
successful. .
’f

O

' 4
A BILINGUAL VOCATIONAL AND TECHNICAL
INTENSIVE-STUDY TRAINING PROGRAM

%
: S Kuskokwin Community College
o Vocational Education
P.O. Box 368
Bethal, Alaska 99559
: Contact Person: Nicholas Haiducek, Program Director ‘
(907) 543-2621
~ F Iﬁg for this program. is provided by Title VIl of the Indian Education Act. Its overriding
qogl g€to enable Eskimo Indians who live in the area sérved by the college to remain in their villages
agd receive special bilingual/bicultural training to become education teacher aides. This training

saisfies the requirements of the first two years of college, after which trainees can transfer to the

meént. - '

The main emphasis of the progrém is providing a person whith a beginning college education
and an opportunity to be gainfully employed while pursuing teacher certification without having .
to leave'home. One of the.instructors is of Native American background.

Evaluation is done through contracts made with an outside firm (not associated with the pro-
.gram). This activity is based on program guidelines. d_ess informal evaluation is based oh numbers of
completers who are placed and their performances. There is also high comhiunity appréciation of

< the'possibilities arising out-of the program. . '

o . . _
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.4
CAREER STUDIES PROGRAM AT THE COLLEGE OF GANADO

o)
The College of Ganado’
Ganado, Arizona 86505 ‘
] \ Contact Person. Betty M. Rasco, Director
, - o — (602) 7553442

The Career Studies Program is CETA funded and is designed to train adults for specific skills
which will help them meet the requirements for jobs offered on or off the reservation. S_pecific
concerns focus on providing (1) general literacy, basic education, and job skills leading to em-
ployment, (2) enrichment experiences through general education, (3) opportunities for interaction
of program students with college students, (4) incentives for stud‘ents to assess their educational
goals, and (5) opportunities for them to continue education.

Most of the materials used fof instruction arg developed on-site by project staff, ten of whom
| are Native Americans. Input from the students plays a very important part in needs assessment for
[ program planning.

The program is evaluated both by the state and local (tribal) authorities. Instruments are
developed internally (by the Career Studies personnel) to determine student interest, acqutsmon of
skills taught, and the number of students finally receiving placerment.

\
. .
o
CHICKASAW NATION OF OKLAHOMA PARAMEDICAL TRAINING PROGRAM
Chickasaw Nation of Oklahoma
P.O. Box 1548
Ada, Oklahoma 7482Q ,

M : . | 4 P

E - Contact Persons: Overton Jav(c!v,’{ogram Director and
< Kennedy Brown, Director of CETA

(405) 436-2603

The program is part of the Economic Stimulus Prqgram of the U.S. Department of Labor
The purposes of the program are to provide skill training to nfove people into nursing careers and
to prepare Indian students for jobs in the Indian Health Service.

‘ The training is provided at the high school level and is designed to prepare postsecondary and
adult students with skills beyond that necessary for initial entrance into- the career field. The
program is based on information obtaipned from an.intensive needs assessment.

Currently, fiteen students are enrolted. Of the t.wenty -four program completers,,elghty percent
have been placed in nurse’s aid jobs and, some of ¥he remainder are.in the LPN trainirig. Skill
achievement along with the placement record provide information for program evaluation.

.
~
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U CHOCTAW VOCATIONAL PROGRAM

Missippippi Band of Choctaw Indians
Tribal-Education. Departiment
471 Evergreon Street
Philadelphia, Mississippi 39350

Contact Person(s): Kenneth York or
Maggie Wells -
(601) 656-b813

i

This bilingual program, sponsored by the U.S. Oftice of Education, is designed to train ten
Indian students each year for occupations in electricity, electronics, agriculture-horticulture, and
wood and metal trades. It also has small business management courses which tQm Indian students
wishing to operate busmesses in the commumtv -

—

The program serves secondary and postsecondary studelfts. It integrates vocatiohal education
into the broader concept of.-community development. As a part of community development, the
program is training Choctaws to train others in their tribe in starting and operatnng small businesses.

A placement service is provided for students. 7

" Cooperation with the local CETA program, the Bureau of Indian Affalrs and the Indian
Health Service has been very helpful in establishing the program. There are no completers yet, but
business is already looking to this program to satisfy many of its personnel needs.

VB e

CLERK TYPIST PROGRAM’

-t

Menominee Indian Tribe of Wisconsin
Menominee Tribal Education’ .
+ P.O. Box 397 ' "
.Keshena, Wisconsin 54135 :

Contact Person: Virginia Nuske
-(715) 799-3104

AT

The North Central Technical College of Wausau cooperates with the Menominee Indian Tribe
to provide one year of postsecondary training to its students in clerk/typist occupations. (An

account clerk program is scheduled to begin August 20, 1979.) Completers are assisted in finding

jobs. Credits for this one year (on reservation) course can be used toward the associate degree at
the college. ‘. :

»
-

!
The program is funded jointly by federal and local (tribal) monies. Approximately mnety per-

cent of the students who have completed the course have found placement. Thns lnformatlon is

_used in determining the success of the program.

N ]
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. DISCOVER
- ‘ - DESIGN FOR INDIAN STUDENTS THROUGH COOPERATIVE
OPPORTUNITIES IN VOCATIONAL EDUCATION AND RESEARCH
e
o

Little Hoop Commumity College
Fort Berthold College Center
. Turtle Mountain Community College .
United Tribes Education Technical Centi

Contact Person: Clarke L. Marion
Turtle Mountain Community College
: Box 340
Belcourt, North Dakota*' 58316'
(701) 4775693

The purpose of this program is to establish localized, accredited, postsecondary instruction in
vocational education for utilization by Indian students. It is the outworking of a consortium of
many educational agencies throughout the state who ha¥e combined efforts to plan, coordinate, and
provide vocational education to postsecondary students in North Dakota.

The program is sponsored by the U.S. Office of Education under Pub. L. 94-482, the Educa-
tion Amendments of 1976. Eighty percent of its instructors are Native American.

Each of the agencies involved provides training in at least one of the following areas: business
management, farm and ranch management, secretarial occupations, licensed practical nursing, photo
journalism, carpentry, electricity, plumbing, heating, ventilation and air conditioning, construction,

. and printing..Comprehensive surveys of needs are done to determine course offerings.

Evalyation of the program is done on the basis of the interest (or lack of it) shown by the
students, their skill achieverment, and job placement. '

ELECTRONICS TECHNICIAN TRAINING PROGRAM

North Dakota State School of Science
708 Dakota Avenue
Wahpeton, North Dakota 58075

Contact Person: John Larsen
(701) 671-3802
This vocational program trains employees of a private electronics company to upgrade skills
v for their present occupations. The program is open to adult students employed by Turtle Mountain
Corporation. Turtle Mountain Corporation is located adjacent to the reservation and is participating
- in this program to insure qualified workers for its production.,

CETA funds are used for tuition, supplies, and gost of instruction. Instruction is supplied by

" North Dakota State School of Science and is tailored to develop the employees competencies
needed to perform their jobs. Evaluation is based upon the performance of trainees in relation to
the objectives of the tourse.

FY
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_ . “k£ SU PU NEE GA, NU SA BE DA GUAKU" L .
. “YOU SHOW ME, I'LL LEARN"

Yerington Paiute Tige
. ' * 171 Campbell Lane -~
Yerington, Nevada 89447

- ' Contact Person: Jamaes . Bednark, Director ¢
-~ (702) 463-3301 \ : ' (

The purpose of this program'is to train Intfian adul\s in vocational skills and to assist the train-
ees in finding jobs both in local private businesses and projected tribal enterprises. One of the key
ideas in the development of the program is the integration of individual and tribal self-sufficiency as
interdependent activities. This prfigram, sponsored by the U.S. Office of Education, provides skill
training in advanced welding, autd mechanics, and cultural arts (beading, basketry, and tanying by
hand). ) :

. g

Some early evidence of program success is found in the positive response of outside groups and
individuals who have utilized the skills and marketed the goods developed during the program. The
tribe is also considering the establishment of tribal enterprises that will make use of the trainees’
skills. The cooperation of the local cammunity college has provided a counseling component in the
form of interest and skill testing, development of job-seeking skills, and on-site job explorations in
private businesses, ' .

Currently, there are fifteen students (five in each area) in the program. All five instructors are
Indian, . ,

~ -
wr &‘y“‘
. . L& .
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FORESTRY TECHNOLOGY PROGRAM '

. “f
Salish-Kootenai Community College
P.0. Box 1020 . _
Ronan, Montana 59855 - .

Contact Person: Jerry Slater '
“ (406) 676-4650 . »
This program leads to the associate’s degree in forestry technology and is especially intended
to train Salish-Kootenai-tribal members for the management of tribal forests. Funding has been
made possible th_rough' the Burgau of Indian Affairs. ' ‘

A high percentage of the twenty-five (or more) persons who are served remain in *gram
only to take specially selected courses. Approximately twenty-five percent continue to program
completion which requires a minimum of four years since classes are scheduled only during the
evening hours. Students are usually employed by the tribes in a CETA day program where they gain
practical expertience relating to forestry technology.

All - graduates receive placement as forestry supefvisdrs. The demand far outnumbers the
supply. . o ( . .

e
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() " FORT BELKNAP VOCATIONAL EDUCATION PROJECT o
Fort )Belknap Community Gouncil
Fort Belknap Agency ‘ $
Box 249 ' )

Harlem, Montana 58526

’ Contact Person: Clarena M. Werk
' (406) 353.2205

This program, spons;()mfd by the U.S. Office of Education, awards a one year certificate of
completion to those who complete its postsecondary offerings. Cou‘gses and workshops are given in
the areas of farm and rarich management, business management, animal husbandry, livestock pro- \ -
duction, ’and life-coping skills. T

The selection of"océlnpatio‘nal offerings was based on a comprehensive néeds assessment. \
Counseling is also provided to aid students in their career planning and placement, \

During the project year, two external evaluations are completed, ong interim and one final \
evaluation. In addition.to these, internal evaluations are done on a regular basis. These take into
account student interest %nd job placement. ‘

Monthly-reports are made to a seven member board which consists of Indian parenYs, edﬁ"j

cators, and tribal council members. ° . - . , ‘

L
"%

l . There are ten students enrolled in agricultural occupations and ten in business,

4

>

“ *  THE GILA RIVER CAREEREENTER NURSI”ROQ‘RAMS

ol . Gila River Career Center
¥ - Sacaton, Arizona 85247

Contact Persons: Linda Honaker or
s Alice Gilliland !
? ' (602) 836-2950 - . .

The purpose of this federally funded program is to provide an opportunity for*Native
. Americans involved in health occupations to upgrade themselves from Nurse's Aides to Licensed
Practical Nurses (LPNs) or from LPNs to Registered Nurses {RNs). A major thrust of the program
is to enable enrollees to pass the board examinations in conjunction with receiving the associate
degree from Central Arizona Community College. Efforts to enroll aides in the professional nurs-
"ing program have been extremely successful. 8
Courses are iaught by two instructors who are both Native Americans. Instruments are
developed internally: for egaluating the program. Student interest, skill achievement, and the

number of stu?\nts fieding jobs are important measures of program success. AR \
h - - . :

| Ty Wiy
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THE GRAND PORTAGE SELF-HELP HOUSING PROJECT , '

* Duluth Area Vocational School
2101 Trinity Road
Duluth, Minnesota

Contact Person Bill Meyers, Supervnsor .
Special Needs '
(218) 722-2801

The project is a cooperative effort between the Duiuth. Area Vocational School and the
Minnesota Chippewa Tribe. Funding has been provided through the Department of Housing and
Urban Development and the State of Minnesota. The object of this project is to provide training for
postsecondary and/or adult tribal people in the areas of basic carpentry and home remodelmg, with
the expectation that they wu\ll ‘be able t%bmld their own homes

The project employes three Native American instructors who also help compléters find
employment in local housing programs or in other related fields. Approximately sixty percent of
the trainees are placed. Similar training programs exist on the Nett Lake, Millie-Lac, Found-du-Lac,

and Lake Vermillion reservations.
8

Formal evaluation is conducted periodically by state evaluators. Evaluations of a less formal
naturgare done by instructors on the basis of the reception of the program by the students and
their performance in work situations.

HANNAHVILLE INDIAN ACTION PROGRAM

Hannahville Indian Community
Route 1
Wilsen, Michigan 49896

& Contact Person: Roger D. L. Dault )
,.‘ ‘ (906) 466-2611

The purpose of this program is to train ‘managers and workers to operate a tribally owned
residential construction company. The program includes training in electricity, carpentry, masonry,
plumbing, heating, and Iandscaping

/—""" .

Adults in the.program have three to four hours of on-the-job training per day constructing :
three houses, two hours of related class, one hour of Indian language, and one hour or general edu-
cation development. These trainees have also been involved in community emergency functions
during fires and in rebuilding structures damaged as a result of these fires. .

.

There is one Native American instructor and thlrteen students. All trainees will be able to work

for the tribal residential constructlon company as $oon as it is established.

-~
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@ HEAVY EQUIPMENT MAINTENANCE AND OPERATION

The Minnesota Chippewa Tribe -
P.O. Box 217
Cass Lake, Minnesota 46633

: Contact Person: Michael J. Peacock
(218) 335-2252

v

This is a reservation-based training program in cooperation with the Staples Minnesota :Area
Vocational Technical Institute. Its purpose is to train postsecondary students to maintain and
operate heavy equipment and thus fill jobs which are jmportant to the development of the reserva-
tion. '

The effort is funded by state and tribal monies. One Native American instructor is employed.
Upon completion of the program, 100 percent of the trainees find jobs in the area in which they
are trained. . N

HOPI TALENT SEARCH PROGRAM

The Hopi Tribe
. Education Department
1 P.O. Box 301
Oraibi, Arizona 86039

Contact Person: Lorena Eimer
(602) 734-2445 -

L

This program is sponsored by the Hopi Tribe and provides education referral services for Hopi
Indians. The all-Hopi staff provides information on opportunities for postsecondary study, career
caunseling, work study, and placement through CETA pragrams. Counseling in the subject of life-
living off the reservation is also an important emphasis-of the program.

The staff of five are all Indians and serve approximately 300 students each year. Evaluation of
the program is based upgon the number of students who are admitted to postsecondary schools.
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HORTICULTURE TRAINING PROGRAM
. ) ,
Cherokee Nation
P.0. Box 948 TN A
Tahlequah, Oklahoma 74464

Contact Person: Bob Hathaway
(918) 468-0671

This 1s a coordinated effort between the Economic Stimulus Program, Job Coips, and the
Cherokee Nation. Its purpose is fo prepare skilled employees to fill job openings in the rapidly ex-
panding horticulture industry. Training is provided in the areas of orchard and nursery management, -
landscape design and installation, and greenhquse management and maintenance.

The training combines closely mtegrated classroom and work experiences. Studehts receive the
minimum hourly wage for a forty hour work week for the duration of the program. There are .
twenty-four students receiving training on the tribally owned and operated orchard, greenhouses,
and nursery under three instructors, two of who are of Cherokee decent. Planned evaluation will be
on the basis of job placemgnt and tribal business success.

N N

. ) INDIAN ACTION PROGRAM

The San Carlos Apache Tribe
P.O. Box 1000
San Carlos, Arizona 85550 !

Contact Person: Dr. Roland W. Williams
(602) 475-2337

. 4
ol

The major i;oal of this program is to continue providing a tribal-based skills training and edu-
cational program which will assist tribal members to meet the manpower and skills needs identified
on the San Carlos Apache Indian Reservation and in local off-reservation communities. The progtam .
provides training in plumbing, carpentry, painting/drywall, electrical, masonry, mechanic$, small
business management, heavy equipment operation, farm and ranch management, and union appren-

"tlceshlp plumbing. T

These trainees receive a minimum of 400 hours of classroom work and approximately 1610
hours of on-the-job training in a one-year program of road building and land preparation, building
trades, auto and heavy equipment maintenance, and small business enterprises.

Tep instructors, eight of whom are Apache Indians, assist approxlmately eighty students in
this federally funded project. Evaluation is based upon the placement and performance of students
subsequent to training. .

b

- 116



i Of the three instructors one is Indian. Program Evaliation is based on skill schievement.

INDIAN ACHON | EAM

Seminole Tribe of Florida, Inc.
6073 Stitling Road
“Hollywood, Florida 33024 _

. Contact Person: Jacob Oscoella
. (306)" 791-0920

The purpose of this federally funded program is to.train adult persons to become employable

in skills that can be used on the reservation in community development projects. Three skill areas .
are taught. carpentry, plumbing, and electrical wiring. Emphasis is on practical application of skills. N
Presently, trainees are participating in the construction of a fire station and a clinic. ‘ \\

) S ‘ N
Currently, twenty students are enrolled. Qn-reservation jobs are-becoming available to program
completers in tribal departments such as residential maintenance and utilities. [

%,

»>

Bl n *

INDIAN ACTION TEAM

Saginaw‘-c;hippewa Indian Tribe
7070 E. Broadway
Mt. Pleasant, Michigan 48858

Contact Person: Gary Franks, P"Oéfa,f!}_;Qj\rector
r | (617) 7725700, i gy

!
M

FRE)
ey

This program was developed to train adults to be employable iﬁl'donstérui:t._ion technology. The
tribe provides the work projects for the trainees. The Bureau of Indian Affgirs, Indian Technical W
Assistance Pragram, funds the project. Instruction is provided on-site by Middle Michigan Commu-

nity College. .

A one-year certificate of completion and a two year associate of arts degree are offered to
Erainees in the program. Currently, there are thirteen trainees. None has yat completed the pro-
gram.
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INSTHTUTE FOR NATIVE AMERICAN DEVELOPMENT '
Truman College ‘
1145 Wilson Avenue
Chicayo, lllinois 60640 ;
Contact Person: Michéel Limas
{(312) 878-1700

This program will provide an assessment servic7/for urban Ihdian population in the Chicago
area. The program is sponsored by the Ilgois State/Department of Education and Truman College.
A needs assessment was conducted to identify the Indian populations in Chicago and determine
individualineeds.

The program will provide a thorough skills, abilities, and interest assessiment of each in‘ividual
and devélop & career plan. The career plan will be implemented in one of four ways:

1. Individuals needing basic education will be 'placed in appropriate programs in other
agencies and reassessed on completion.

2. Individuals with pf'oblems requiring special considerations chh_ as mental or physical
handicaps will be referred to appropriate organizations for aid and/or vocational training.
/ .

> 3. Individuals prossessing job skills will bg provided career counseling and placement.
A . \]
A 4. Individuals with the ability t(')aparticipate in vocational education will be placed in appro-
: priate programsgin the Chicago area. : '

Support for people in the various programs above will be accomplished through cooperation
with CETA programs and work placement as part of the training. The program will provide ' ' .
_ individual tutorial help to support the vocational training and cultural awareness. A
‘ «l /"

e
The program expects to serve 200-300 people with approximately 100 enrolled in vocational J
programs. :

-

KINGS EMPORIUM ,
[
Chinle High School
P.O. Box 587
Chinle, Arizona 86503

Contact Person: Don Haines
602) 674-3481

_This program is a clerical and office education procedures simulation of the business office of
a ten-department commercial enterprise. Its purpose is to demonstrate to students how learned
skills can be applied in real situations.

.+ The class is a two hour block with skills taught during the beginning of the school year and the
simulation during the remainder of the school year. Students who have been placed following com-
. pletion of the program report that the simulation aided them it becoming accustomed to work
- situations. This information is vital for the evaluation of the program.

{ Funding is provided by state government and other local sources. o \ '
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.
METAL FABRICATION AND SMALL BUSIWS MANAGEMENT

Bismark Junior College
Intensthed TPaining Center
Bismark, North Dakota 58554 _
»
Contact Person: Gordon Dietrick, Director
| (701) 663-6532

The North Dakota State Board of Vocational Education 'local CETA programs, and the
Standing Reck Tribal Council have cooperated to provide this program through Bismarck Junior
“College. The purpose is to develop a tnbally owned, managed, and operated metal fabricating busi
ness on the Standing Rock Reservation. _ : : ‘

The program is designed to meet individual needs of five adult Sioux Indians who are develop-
ing the business. Instruction is provided onsite as the need arises and is identified by these people.
As the business deyelaps, the following courses are provided: welding, fabrication, assembly line
setup, painting, inventory systems, cost accounting, marketing, and distribution, and methods of
attragting new business. _ ‘

The degree to which the business evolves, becomes established, and succeeds will show the :
degree to which skills have been acquired and interpalized. Evaluation is based upon the degree *
to whith a successful business is established.

N

:“"(

. &,
NATIVE AMERICANVCAREER EDUCATION IN NATURAL RESOURCES
Humboldt State University

McMahan House 80
Arcata, California 95521

Ay

s

/ Contact Person: David Jackson, Program Director »
(707) 826-4994
’u\ _,f .

! This state-funded program is designed to provide postsecondary training with the view of plac-
ing' American Indians on reservatioins to manage federal trust natural resources. B.S. and M.S.
degrees in Natural Resources are granted by the university. Included among the specified areas for
individual students are Park Management, Oceanography, Environmental Education, Environmental
Engineering, Forestry, Fisheries, Watershed, Range, Resource Planning and Interpretation, and Wild-
life. ' : ' :

utilized. Three of the instructors are Indian. During and upof) cdmpletion of their training, ﬂﬂk)f '
the students who apply, receive jobs in the areas for which they are trained. Records of job place:
ment and follow-up information on the performance of these'students provide théWWaluation of the
success of the program.~ . -~ - [ : '

In addition to two full-time and two part-time instruc:%F sthe services of guest lecturers are

1 N ¥
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“THE NAVAJU MENTAL HEALITH PROJECH

Rough Rock School Board, Inc.
Chinle, Arizona 86503

4
Contact Person. _John Dick, Director
; Lo (602) 728-3311
’ The program calls for a select number of Navajo mediéine men and/or women to teach a
' ceremony that they know tb an apprentice or trainee. Currently, there are ten trainees in the
¥ program. '
. The purposes of the project are to train Navajos ta become medicine men and women, who
- will then work with the community clinic on health problems affecting the community; and to
insure the continuance of traditional Navajo medicine teremonies.

The school for medicine men and women is the only school of its kind in the United Qtates
and has been in operation sirice_,--1975. The program has been in operation for three years and has
received an additional five year contract from the National Institute for Mental Health.

]
’ " ' NETT LAKE CARPENTBY PROGRAM
The Minnesota Chippewa Tribe
. P.O. Box 217
- - Cass Lake, Minnésota 56633
.7 : - Contact Person: Michael J. Peacock

1. (218) 335-2252

This program is designed to train postsecondary persons for jobs in construction work on the”
reservatian. The reservation-based program-is provided by the Staples, Minnesota Area Vocational
Institute under one Indian instructor. ol

. ~

Worlf_ experience is provided on houses and other buildings being constructed on the RS
reservation. ‘Upon completion of training, students can become tribal employees. Scholarships,
which intlude salaries, are provided by the tribe.

Currently, there are ten students in the training program.. Funding is provided by state and
local sources. . :

1 N

\
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OPEN ACCESS, SATELLITE EDUCATION SERVICES (OASES) - v

American_Indian Training and Employment Program (CETA)
334 S.W. 26th
Oklahoma City, Oklahoma 73109

. ~
Contact Person: Bob Giago .
l405) 631-7649 ' : .

The goal of this program is to assist, Oklahoma County Indian residents in becoming self-

“sufficient. The CETA funded program serves approximately 300 adults per year. A staff of twenty-

two, all of whom are Indian, provide services whichrinclude career counselinggtraining placement,
and job placement. In addition, three training options are offered, These are work experience,
classroom training, and on-the-job training. The program also provides referral to other service
agencres .

Besides the responsibilities mentioned above, the project has two unique aspects: (1) providing
cultural sensitivity training for employers, and (2) offering secretarial courses which combine class-
room experience on the college campus and at the Indian Center. Evaluatron of the program is built
around the number of posmve and nonpositive terminations. .

.%

A PERSONALIZED WHOLISTIGC APPROACH PROGRAM
| 'FOR THE EXCEPTIONAL JUVENILE |

Citizen Band Potawatomi Indlans of Oklahoma -
Route 5, Box 151
Shawnee, Ol(lahoma 74801

Contact Person:‘ Gayla Heckman, Counselor
- (405) 275-3121

This is a CETA sponsored, bilingual prograrn for male Indians who have been adjudicated twice
for crimme. The purpose of the program is to assist juvenile delinquents to become self-sufficlent and
to function in socrety g :

1 . 4

~ This is an dlternative program to placement in a correctional institution. Dormitoris are
provided, and trained counsafors work with the juveniles to determine whatgﬁs of education best
suits their individual needs. Career exploration and awareness are emphasi and a plan is

" developed. Then appropriate vocational programs are selected, and work expefience is arranged

Transportation is provided to nearby high schools or vocational schools. Th9 staff also provrdes
tutoring to supplement the education of these students. /
\ -
The program wrll begin October 1, 1979 with an expected enrollment of twenty -five to thtrty
individuals,

21
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POUSTSECONDARY HILINGUAL VOCATIONAL LUUGAI‘I’IU‘N T’HO_JLC.I
Little Wound School Board, Inc. '
Pine Ridge Reservation
Kyle, South Dakota

*
¢

Contact Person. Stepﬁcn Langley, Director
(605) 455-2461

N o

The purpose of this project is to provikde training for thase tribal members selected by the

“school board to become supervisors in the construction of a new tribal headquarters building and

high school.

The objectives of this project are to-(1) provide training to non-English speaking citizens of
Kyle in their native language, Lakota; (2) provide a curriculum designed to prepare local people for
employment on the reservation; and (3) provide an opportunity for skllled local people to assist

others in attammg econimic self-sufficiency. '

The project includes training in the utm,‘eatlon af hand and machme tools, the basic elements
of working with concrete, the basic elements’of frath ing, the basic principles of working with elec-
tricity, and finish carpent:y Local people with skills in the above areas are used as mstructors and
consultants. Training is also provided in mathematics, English, and life skills.

At the completion of their training, trainees are placed on jobs with contractors on the reserva-
tion. There have been twenty- three individuals trained by this project. Of five instructors, three are
Indian.

Funds are provided by the Bili*ngual Vocational Education Act. Evaluation is done on'a
contract basis with out outside firm. The number of trainees who remain in the program until com-
pletion and then find placement is a source of information for formal evaluation.

RAMAH NAVAJO ADULT VOCATIONAL TRAINING PﬁOJECT

. Ramah Navajo School Board, Inc.
w _ P.O. Drawer F .
Pine Hill, New Mexico 98321 '

 Contact Person(s): Don Vincenti or Jeff Kiely
(SlOB), *783-56054

This program is funded by the Vocational Education Act, Pub. L. 93-638 and provides train-
ing to CE TA.sponsored adult students in the areas of eenstruction.trades, office occupations, and
vocational agriculture. It is reservation-based and uses the Navajo and English languages as a measure
of sensitivity to the cultural differences of the partnc'pants

The objective of the program i3 to enable trainees to acquire and improve skills.needed for em-

_ployment. All of the 120 students and two of the three instructors are Indians. In addition, three

Indian paraprofesslonals are employed. The staff consists of an -evaluator who schedules exercises
at intervals to evaluate achnevementg with reference to the stated objectives covering the period.

-Cooperation fram the Community Action Committee, Local Chapter, and the Local Grazing

Commuttee has aided the program in acquiring occupational experiences for partigipants. There have
been no completers to date.
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SAN JUAN BILINGUAL VOCATIONAL THRAINING PROGRAM

San Juan Center for Higher Education ,
P.0. Box 363 .
Blanding, Utah 84511

Contact Person: Jim Kindred
Bilingual Vocational Director
(801) 678-2370 or (801) 678-?2_89

This bilingual, postsecondary program is sponsored by the Cdllege of Eastern Utah, This is an
interagency, countywide effort involving ann advisory council representing twenty agencies to
provide training and job placement for residents of southern Utah.

The purpose is ta provide job-related training for teacher aides, licensed practical nurses, and
secretaries. In additiors, a one-week Mining Orientation and Safety Program is held to enable local -
residents to meet federal regulations before being employed in various energy-related occupatmﬁ's"'
Teacher aides can receive 4 one-year certificate or a two-year Associate of Arts degree, They can be
employed or transter to a four-year institution to receive a Bachelor's degree in teachmg Licensed
Practical Nurses receive two years of training. To date, all of the LPN graduates have passed State
Board Exams and all have been placed on jobs. (3faduates of the secretarial training program earn a
one-year certificate, which may include a class arning to type the Navajo language. These classes
may then lead to a two-year Associate of Arts degree.

Currently, 129 students are enrolled in these programs. The Adwsory Couhcnl [ exammmg the:
potential for expanding programs because the area has increasing ]ob opportunities in energy-related
occupations. The performance of students, both while in training and when employed, is the basis
for program evaluation.

?

¢ 1

ST. CROIX INDIAN ACTION PROGRAM

St. Croix Tribal Councnl
+ Star Route
Webster, Wisconsin 54893

Contact Person; Duane W. Taylor
(715) 349-5442 -

This program began in 1976 wnthqunds from the U. S Department of the Intenor The purpos{
of the program is to provide training for persons seeking employment in business management and
the operation and maintenance of heavy equipment. Supplementary education/training is also pro-
vided for participants in related areas such as welding, surveying, first aid, and general education
dovelopment (GED),

Program completers have been successful in fmdmg employment with the assustance of the two

Indian instructors. Sixty percent have found jobs in their areas of §pecialization. At present, four-

teen adult students are enrolled in the program, and there is a long list of those waiting to enroll.
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S ' VOCATIONAL ADVISORY SERVICE '
) . . .
9200 Flying Cloyd Drive
tdan Priarie, Minnesota 55343 -

Contact Person: Simeon A. Belanger
(612) 944.2222 - - -

- This program is a statewide effort to assist minbrity students with placement in postsecondary
vocational schools and to complete their programs. It is sponsored by the Minnesota State Depart- !
ment of Vocational Education. The program originated in 1973 by efforts supported by the
AFL-CIO.

The specific services provided include presentation to high school groups; Title |V Indian
Education programs, Indian agencies, Urban Indian Centeps, gnd other groups to inform students .
of the opportunities available. Assistance is given in locating programs, filling out applications, tour-
ing vocational schools, obtaining financial assistance, obtaining counseling during the program,
placement in appropriate postsecondary vocatianal programs, and placement injobs.

Approximately 200 students are being assisted, forty pgrcent of whc}r_n are American Indians.

The dropout rate is.being lowered, and Indian enroliment is increasing. One hundred percent of the
completers of vocational education programs who were assisted by this service have been placed.

. . | |
¢ e ‘ v ‘ C A -
VOCATIONAL EVALUATION AND EDUCATIGN FQR THE SE\VERI:__YHANDtCAPf’ED y
Alchesay High School

P.O. Box 190 .
Whiteriver, Arizona , 85941 ‘

L

\ Contact Person: ~ Brian Patrick, Direétor oo
(602) 338-4361", k! :

The purpose of this program is to provide vocational education ‘and job experience for
secondary students with severe mental or physical handicaps. This is accomplished through the
establishment of positive \g’ork ethnics, consumer awareness, and job survival skills.

Jobs are located in the community, and a task analysis of each job is conducted. Entry level
skills are identified, and students are then evaluated as to their ability to perform these jobs. Place-
ment is arranged for students meeting the required standards. For those who need upgrading to

ntry level, help is provided. '

Out of twenty-four students enrolled in the program during the first year, ninety-four percent
were placed in part-time (work experience) jobs. Some of the employers requested students remain .
in their jobs full-time during the summer. Resources are provided by CETA and Johnson O'Malley
funds.
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WISCONSIN INDIANHEAD TECHNICAL INSTITUTE

Wisconsin Indianhead VTAE District Office
P.O.Box B .

N\ i Shell Lake, Wisconsin 54871

Contact Person: William Arbuckle
Native American Liaison Specialist
(715) 468-2815

The purpose of thi$ program is to provide assistance to Indian communities through (1)
forming a Native Amernigcan advisory comimittee with representatives from the four reservations in

- the area and from one urban organization; (2) providing a staff position for a Native American to

act as liaison between the Indianhead district and the Indian communities to improve the delivery
of vocational education; (3) hiring a tribal leadership training specialist to provide: technical
assistance and training for tribal managers; and (4) hiring a tribal financial management specialist
to install a centralized accounting system for the tribg, :

The program seqves adults by providing either on site training or enrollment in regular associate
of arts degree programs at the Wisconsin Indianhead Technical Institute. One of the three instruc-
tors of the on-site program is a Native American. Over 300 persons have been assisted either with
individualized training for specific jobs or in groups.

Other programs have been started using this prbgram as a model. Evaluation is based upon the
degree to which the objectives are met.

YOUTH EMPLOYMENT TRAINING PROJECT (YETP)

Gila River Career Center
Sacaton, Arizona 85247

Contact Person: Mr. Rich McQuillen
(602) 336-2950

The purpose of this program is to provide options for high school dropouts age sixteen to
twenty-one. These options are to return to public school to complete their high schqol education or
to enter vocational training. The areas in which vocational training is offered are plumbing, painting,
roof maintenance, carpentry and waxing, electronics, and general maintenance. Very strong
emphasis is placed upon classes in reading and mathematics and courses in preparation for the
G.E.D. exam. " o

hY
\

Funding is provided by the CETA (Manpower Advisory Training). The staff consists of three
crew |eaders and one assistant, all of whom are Native Americans. '

At présent, sixty persons are enrolled and housed at the Gila River Career Center. An addi-
tional twenty-five students are to be enrolled in the near future,

\
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‘ . . IN-DEPTH EXAMINATION OF SEVEN EXEMPLARY PRQGRAMS
_ \ . o
4;‘“»
The purpose of the on site, in-depth examinations of the sevgn exemplary programs was to
obtain intormation which would be ot use to these interested in developing vocational programs tor
Indian populations.

<

)
The in depth examinatioins were not official investigativeé evaluations of program performanc_e
‘ or personnel. The willingness of program agencies, personnel, orqamzatlons and tribes to voluntar
ily share information is greatly appreciated. -
Descriptions of each of the seven programs are presented in the following format: contact

information, purpose of program, program operatlon funding, organizational chart, evaluation,
future plans, and program documents. -

X -
List ozf the Seven Exemplary Programs Examined | |
1. Forest. Technology Program v/
2. .Vocational Advisory Service Program
3. Metal Fabrication and Small Business Management Program
4. Electronics Technigian Training Progral.n
. 5. Bilingual Vocational Program

6. Vocational Preparation for the Handicapped Program

7. Horticulture Training Program

a

H
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EXEMPLARY PROGRAM LOCATIONS  ~
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PROGRAM 1

FOREST TECHNOLOGY -

Contact information ’ a ) !
Address: Forest Technology Program
) Salish-Kootenai Community College
- P.O. Box 1020°
Ronan, Montana
Telephone: (406) 676-4650 ‘
Contact Person(s): Jerry Slater, President | / ]

John Curry, Vocational Education Director
Donn Richard Dale, Instructor  _
Alice Oechsli, Student Services Officerj

.

Purppse of Program

The program is designed to upgrade tribal employees’ job skills, thereby assisting them to .
obtain higher positions of responsibility in local forest management. -

Program Operation

. The college is presently housed in an elementary school building. The forest service has made
their equipment and facilities available for training purposes. Field trip activities in national, state,
and tribal game, fisheries and forest reserves are included. - :

-

The classes consist of three three-hour sessions each week on a quarterly basis. Credit is
allowed for work experiencd gained in the forestry industry, subject to instructor evaluation.
Courses may be challenged for credit through advance standing e s. The inservice training pro-
gram of the forest service is available to participants. Copies of priggiam documents/materials are
included on page 133. Program completion leads to an associate of frts degree.

Funding g )
. The funding sources which have assisted in the establishment of this program are: (1) Voca-
tional Education Act as amended (One-Percent Set Aside), (2) Indian Education Act as amended

{adulit educati(%n), (3) Tribal Funds, and (4 ) State Vocational-Technical Matching Funds. =
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Orgamzational Chart .

The organizational chart delineates the administrative structure of the program. The tribal
council of the Confederated Salish Kootenai Tribes has final approval or disapproval on matters
which relate directly to or affecg_/fhe forest technology program.

Confederated
Salish-Kootenai
Tribal Council

Salish-Kootenai
Community College

Board

Community
College .
President

College

Vocational Education ‘
o ¥
irector
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.  valuation ¢

A four year commitment is required to-complite the program. The evaluation 1s based on com-
pletion and job placement or promotion. Those who have completed are now supervisors, ¢

Future Plans J

The program s ongoing. Negotiations are being carried on with four year institutions with
hope that students completing the program will be admitted to four year forestry programs with
full credits for their AA degree. The community college has a target date of June, 1980 for
acquirng accreditation. There are plans to locate the college in new facilities at the tribal

headquarters complex in Pablo, Montana .
* - d’ U

Documents Produced by the Program \

® Proposal for Forest Techmcian Career Development Program

)
® Agreement With F\Mhuad Community Coellege

e Tentative Curriculum for Forest Technican and Forestry Program

S ) 131
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PROPOSAL FOR FOREST TECHNICIAN

-’

CAREER DEVELOPMENT PROGRAM

A frequently repeated question s, Can’t some or all of the jobs presently occupied by pro-
fessional Foresters be hilled with Forest Techimcians? Couldnt Forest Techimicians do the Job as
weli or better than the professional Forester? Isn't 5 10, 1% years on the job an adequate substitute
for a formal education at a 4 year Forestry College?

What s the ditference between protessional Foresters and | orest Techmicians that gives the
former superior job and career opportumties? Acknowledging that there are exceptions to the rule
at both ends of the scale, ane can still safely generahize in answering this question. Professional
Foresters typically have a strong academic background. They can handle basic English composition
wrll enough to effectively commumcate orally and in wiiting. They are able to write the necessary
repotts to carry on then work. They can entically read, comprehend, and apply technical informa
tion contaumgl I reports pertaining to torest research and program operations, and written material
outhming established adnimistrative procedures or changes therein. Furthermore, they have at least
a fair ability with math and can handle the basic algebra and. trigonometric concepts pertaining to
their jobs. Foresters can confidently use statistical analysis, if it pertains to their duties. Most im-
portant, however, the protessionat Forester has had training and experience, through his education,
in handling problems that don’t have a ready answer or tor which there is not a clearly defined set
of mstructions. He accepts the responsibility for identitying and resolving, sometimes through con-
sultation with his supervisor, problems that trequently cannot be precisely anticipated in advance.
The Distnct Forest Office in charge, an excellent example, takes the responsibility for following j
theough on such problems and makes sure they are resolved. Additionally, the professional Forester
has a basic education in the sciences:- chemistry, physics, batany, soils, zoology, and economics.
The Forester understands the relationship between plants and their environment through the study
ot siviculture. Furthermore, his attitude towads his job might be described as a professional
attitude. Typically, during at least the first halt of his career, he believes he will eventually attain
a posiion of considerable responsibility and higher pay. This tends to motivate him to apply “extra
effort” to his job to establish a good professional reputation to demonstrate his worthiness for
future promotions. This, in large measure, together with somethinyg a little more difficult to define,
call it personal goals, accounts for service beyond the call of duty or special effort that is not un-
common among professionals. '

Now what characterizes the Forest Techimcian? To begin with, he does not have a strong aca-
demic background. Although he may have a high school diploma, he typically cannot communicate
ell in writing. He cannot read and comprehend complex technical material. He does not have a

- working knowledge of math beyond very elementary concepts. He lacks the background in'science

which comprises the professional Forester’s education. He has not had the expeyience of rigorous
four years of.problem solving which the Forester gains in college. This, it may be,be argued, is per-
haps the training which develops self discipline and initiafive in the Forester. The Technician does
not necessarily understand ecology and silviculture, (After years of experience, he can acquire much
of this but he doesn’t necessarily do so.) Because of his academic weakness, he cannot handle the
reports and administrative responsibilities adequately for even the first level of supervision. The
most conspicuous trait of the Forest Technician, however, is that he does not expect to advance to
a high level in his career. He sugpects he will always be relegatefi to the more menial duties in forest
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Aruitoxt provided by Eic:

Ianageent .||_\),n.nv|mn~x e e Lo cesent thee T frequently an 8 to b attitude with only
tmited inchnation to appty  extra ettort o tis job o oder w qualily for luture promotons, He
doesn’t seem to think he'll get much of a break anyway.
. ..

Obviously. not alt profesaonal Foresters retlect the optimistic description set forth above.
And there e Forest Techiicians who possess many attnbutes thatmany professional Foresters
will never attam However i the fong ran, this peceture s g tanly accurate reflecticot the average
sitation. And always. 1t seem the Forest Techmcian’s acadenne background prevents him trom per
torming on the job to las real poterftial,

In answer to the question itoducing this subject, the | orest (m:hnl(:lun generally cannot
teplace protessional Foresters and perform adequately until he meets the tollowing eriteria:

1 Accepts tesponsiiahity tor all })k&!‘h ol hivjob Thisabcludes accepting the responsibility
o dentilying and toliowing thiough, all the way, on problems related to his duties, He
must sometines or perhaps even trequently consult with his supervisor. But the Tech
mician, himselt, should see that cach step s taken to thoroughly resolve problems relating

to hus assignmient. This includes all reports, maps, contractural compliance, people prob -

lems, accunacy of lis work, ete  He cannot legrtimately leave any part of this for his

supervisor to hind and attend to. \

2. Five, ten, or even twenty years on thd job does not compensate for a college degree in
Forestry, unless the job experience is supplemented with a planned education and train-
ing program for that individual which gives him the academic and technical-training that
he has hever received anywhete else. For instance, there are many Forest Technicians in
the Bureau who have scalﬂjugs tor ten or hifteen years. They have done little else. They
simply have not had the travming or education” which woul(l‘tvuch them higher math,
ecngineering prnciples, detaled admimistrative procedures tor middle managers or even
the basic reading and wiiting skatls with which to learn management principles. It's un-
reasonable 1o expect @ man m this situation to possess the required management skills
tor advancement to key positions. I1t's also unrealistic to expect every person to have the
potential or desire 10 acquire these skills. 1t must be pointed out, however, that Forest
Techmcians on the Flathead Reservation have had imaore diversified job experience, than
most Techmcians on meost timbered reservations. In this they are a good step ahead of
maost Forest Techmicans ingthe Bureau. None the less, local Technicians still lack neces-
sary prerequisite training to permit their advancement to management positions. (This
includes basic and techimcal Forestry education.) . v

When the Forest Technician has the ability to adeqguately (1) complete all written reports,’
Cincluding maps and technjcal-analysis ot Forestry problems, (2) write personnel evalua-
tions, (3) wdentity traming needs ot subordinates, then follow-up by correcting these
deficiencies, (4) evaluate personnel performance, (b) identfy and evaluate other job re-
lated problems, then solve the problems, (6) keep accurate written records of a wide
variety of actwities ranging hom technical to administrative, he may be qualified to
function at a middle management level, (Do not read into this that all Foresters possess
these skills. They do not.) It's only fair to point out that undoubtedly there are Tech-
mcians who do not seek advancement to such a degrée that they move into supervisory
positions. They hike then jobs but do not want to be burdened by supervisory or adminis-
trative responsibilities. They do not want to be accountable for other people’s actions.

This is true of some professional Forésters and certainly must apply to some Technicians. .-

This 1s not to be disparaged. It is a perfectly valid attitude. However, one must-acknow]-
edge that the rate of pay increases directly proportionate to the degree of responsibility.
~
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Aruitoxt provided by Eic:

Povothien wuirde, s patauin wita Juus 1l want (o busden haosel! with decimon makaing
problems, admustrative duties, and people problems, must accept the fact that he will
not have dceess to the highest paying jobs in this or any other orgamzation. The profes’
sional Forester s ichined to say, it tlw\} (Forest Technicians) want to go abead they
can do what I dich They canwork then way through Cotlege and spend b or 6 thousand
dotars over a b o b year peniod to get an education™to prepare tor their job.” That's o
normal reaction. Bat, s there any other way the same end result could be accomphished
i patt or entirely  that resutt being to produce focal Tribal members who are truly quah

fied to Bl some or alt of the jobs presently held by professioinal Foresters? '

The answer ta this questian can be expressed in relatively simple terms, 1f you can create
somethind tocally to sabstitute tor protessional tramimg as we know it and elhiminate the edugational
amd traning dehiciencies noted above, thas obyective can he achieved  Tramed technicians cary be de
veloped and placed in certam key gositions i our organization and receive substantially higher

‘sulmius. I hrough a combmation of on the job tranung, bringing educators onto the Reservation and

much imitiative on the part of tramees and ou professional staff, it may be possible to mest the ed-
ucation and travming requirements ot the Civil Service Comnussion and any responsible administra- -
tor proposing this approach Foliowing is a tentative outhne for establhishing this kind of program.

1.

9.

\ .
Identily potental candidates willing to study and attend classes on then own time to ,
quah fy for career development. These may or may not be people already employed in the
Forestiy Branch. Perhaps they could be paid a token fee for attending such as $3.00 per
hour tor class time.,

ldentity exactly what the tmmg‘\g needs are, Ths shouldsinvolve the BEducation and Em
ployment Assistance activities (:ﬁs{,‘ntly operated by the Tribe.

Establish a curniculum and set up a time schedule tor completion (1 -2 years?).

Acqune quahfied instructors, trinning facilities, and materials,

Complete the classcoom traming for at least the basic academic needs. Fhe number of
people successfully completing this will establish the field of potential candidates for
possible advancement to specihied key positions. There should be a means of determin
g perhaps through testing which individuals do not need certain parts of the academic
instruction provided. We will have to decide how we are going to provde on-the-job train-
ing to these candhidates if they are not currently Forestry employees. Pérhaps we should
try to place them all on the staft in at least seasonal jobs, )
Lventually we must select the individuals to enter to final on the job phase for the spe
cific position to bhe filled. .

1Y , .
Trainee works closely with Forester whose job he will assume. This will be the Forester’s
counterpart and here much duplication will be seen. One season, 6 months or perhaps a-
year with gradually decreasing association with the Forester will be required to complete
this final training. ) ‘ '

Trainee assumes full responsibility for job at a corregponding salary level or on career
ladder salary incremental basis. '

N

Replaced professional Foresters will be assigned "other’ duties.
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I ollowing e pusiliuns we vould constder Tahng with qualihied Forest Fechmorans of this

proposal is implemented.

[N

Location | Position Presently Occupad Recommended
: \ ,

1. Polson Limber Sale Ulhcer boiester Forest Techmician
2. Polson Forest Othcer Forester Forest Technician
(3. Dixon Forest Officer F orester Forest Technician
\il. Dixon Timber Sales Admamistrator (Vacant) Forester Forest Technician

5 Hot Springs  Forest Officer F orester Forest Technician
6. Ronun inventory Appraisals & b orester Forest Technician

Allotment Cruises -

7. Ronan Fiue Control Officer I orester Forest Technician

The following points deserve considetation:
~

1. Thas proposal is an nxcnllnrn way to set the tnbe up for termination or otherwise make it
.easy for the federal government to withdraw money and services. For instance, each
year we seem to be getting less federal money proportionate to our program needs. We
presentty do not have esrough money to fill one vacant Forester position at Dixon. The
Tribe typically takes up the slack by fillmg sach positions with tribal employees. Con-
ceivably, this could continue until the Tribe is carrying practically the entire program. If
|f we succeed in traning technicians to fill most or atl of the forestry positions and the
tibe s funding these tribal employees, it seems that it would be very easy for the
, federal govermment to turther withdraw from patticipation in the local forestry pro-
gram. ' .

2. It is unlikely that we will be able to obtain authorization for additional civil service
positions. Because of this, the tribe will probably have to employ additional tech-
mierans 1t we are to mamtain acceptable production levels. For instance, if a Forester in
charge of a distiict is assigned the duty of training a Forest Technician to take over his
joby, they will work very closely together. This counterpart sy$tem will mean that two
people, the Forester and the trainee will spend considerable ti’me together doing what the
Foréster was formerly accomplishing alone.dn certain instances, probably not every case,
it seerns there are two choices of we are to implement this program. Either the tribe will
have to (1) hire an additional man to perform the duti the trainee was formerly occu- ) .
pred with (this would not be true of the trainee was not previously a forestry employee,
but was brought in from outside the current organization. However, this is not likely to
- be the situation), or (2) the tribe will have to settle for less production. Referring to the .
chart showing positions presently occupied by Foresters which could realistically be
turned over to trained technicians (when they are available), the Tribes might have to
' hire seven peoplé (six 1f we fill the vacant position at Dixon with a technician) in order

- to accomplish the stated objective. .

. The only way a proposal like this can work is to make positive plans for moving displaced

- Foresters into responsible, professioinal level jobs without jeopardizing their career R

o opportunities. We have an abundance of work we've never had the time or money to . )
attend to which required the expertise of professionals. Tiese would include refinement &
of growth, inventory and site productivity information, silvicultural recomrfiendations ‘

!
" | } ‘
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/
Ad implementation ol systems analy sis techmgues where this shows promise ot improv
1g operations. {h etfect, this 18 not a proposal to drop professional foresters. It's a

»
suggestion to change some of their duties from production managers to duties wherein

they function at a higher professional level engaged in scientific forest management

activities. This reassignment and normal attrition of foresters will maintain a balanced
he long run can result in a better forestry job

torestry statt at this agency, and \:Dt
{because more work s getting accamphshed).

The forestry branch at the Colville Reservation is conducting a training program similar
to this proposal. They have hiredynstiuctors from the Spikane Cammunity College to

conduct the classroom sessions. They are probably about a year ahead of us. We should

-

take advantage of this to study their program and learn from them. At least some of the

local education people should visit the Colville projet! and talk with the staff and train-
ees involved. | . -
. }

t
In summary, we probably. can meet the objective of improving career opportunities for

Forest Techpicians at a faster pace. However, it required cooperative efforts on the
part of many, and allocation of tribal resources. This paper is not a detailed plan for

effecting thus proposal. Many details have yet to be worked out. But the idea may have
™ .

potential if the council i1s interested.
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Agreemeant with
FLATHEAD VALLEY COMMUNITY COLLEGE
Kalispoll, Montana

ATTACHMENT A

' TRAINING OBJECTIVES = FOREST TECHNICIAN TRAINING

1. Upgrade job qualiticatioms ot the F()rust%ct{nicians.

2. Upgrade quality of forestry work performed on the Flathead Reservation.

Detarled benefits we expect and desire from this program include:

1. Increased job and career satisfaction for the Forst Technicians.

2. Increased potential fo career growth and promotioiﬁ potential for Forest Technicians.

3. Release of professional Foresters from “production’’ jobs that can be adequately handled by

‘ Techmicians so the Foresters can perform higher level jobs specifically reqairing the qualifi-
cations of professionals. )




FLATHEAD VALLEY COMMUNITY COLLEGE
Kalispell, Montana

January 30, 1974

A Proposal to Conduct an Educational Training Program on the Flathead Indian Reservation

The Flathead Valley Comimumty College will establish a Residence Center in Ronan, Montana,
and willimitiate and conduct a Forest Technolcoy program. This program was requested by the
confederated Sahish and Kootenar Indian tribes through their Tribl Council at Dixon, Montana.
The request is based on a study by the Indian Agency Forest Manager, Fred Malroy, which essen-
tially recommends a training program to upgrade the tribal forestry employees to assist them in ad-
vancing to higher positions of responsibility. (See Attachment A: Training Objectives—Forest
Technician Training.)

h )
Flathead Valley Community College proposes to accomplish these training objectives through
the implementation of a program as follows:

General Information and Agreements

1. A protessional full time resident Instiuctor Coordinator will be employed by the college
to conduct the technical traming and selected general studies.

2. Thecollege statf and faculty will be utilized to present basic liberal arts general education
courses as may be included to support the technical program.

3. Qualified resource persons other than full tigne staff and faculty will be engaged period- 7
ically as specialists to present specific elemenys of the program.

4. " The program will be forty-eight weeks in le gth consisting of up to 297 hours of formal
(classroom) group instruction and approximately 1150 hours of individuatized instruction
and group seminars. Af unestimated amount of time will be utilized by the Instructor-
Coordinator reviewing, during the summer months, the individual student’s work experi-
ence in the-field. The time estimated above is based on an academic (fiscal year) basis.
The prorated time for the balance of this fiscal year approximates 190 and 400 hours
respectively.

Group classes will be scheduled for three hours each evening for three days per week.
Individualized instruction and small .group seminars will be held.on one additional night
~during the week.

Winter Quarter January 29 —  April 12, 1974

Spring Quarter - April 16 — June 28, 1974
-
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vtudent eorodment, eStunaled and hudgeted for, (17 stadents in the techimcal proyram),
will consist of 4ribal member s who are employed by the tribes or the Bureau of Indian
Aftairs on the Flathead Resirvation who are engaged in the forestry field or forestry
related fields Salection of students will be a function of the Tribal Council or one of the
tribal commttees designated

w

6.  The Tubal Council or its designate 1s encouraged to allow prospective tribal member
students to attend the general education or studies courses who are not engaged in
forestry or related fields.

7. Program changes or alterations deemed necessary may be made by mutual agreement
between the parties congerned.

Course Information

1. 111s recognized that the prospective students represent a broad spectrum of (1)
educational background achievement, (2) work experience, (3) job responsibility,
(4) pay scale, (%) age, and (6) other variatioins. It is apparent that a standard course of
mstruction would be out of the question for this particular yroup of students. Basically
a considerable amquat of individualized instruction will be necessary and is therefore
included in the tec(gmical phase of the program.

2 With the above in mind, it will be difticult to follow a regular or structured type of
quarter sessions. Therefore, a more practical policy of crediting a person for his aca-
demic achievements is in order.,

3. A reqgular college schedule by quarters will be initiated and maintained for those stu-
dents who progress adequately. Those who proceed more slowly will be allowed to
continue at their own rate and will be credited for the work completed when so done.
Likewise, the more advanced students will be allowed to proceed faster, thus achieving
credit at an earlier time.

4. Completion of all the courses offered in this Forest Technology program will lead to an
Associate of Applied Science Degree. Some fifteen to eighteen credit hours of general
education will be included as elective, which will be transferable to other ¢olleges and
universities. Students other than forestry and forestry related folks might well take these
offerings.

5. Each student’'s work experience and education background will be evaluated in reference.
to crediting him with accomplishment toward the degree above. Students have the option
of the “Course Challenge’’ procedure should they quality.

6. The curriculum for forest technolagy as outlined in the college catalog will be followed
generally. Adjustments will be made where necessary to meet the needs of the individual
students, keeping in mind the training objectives. Attachmént “'B" from the Forestry
Department illustrates the curriculum point in question. A summer work experience of
some four credits and to be listed as “applied field problems’’ will be added to the cur-

: riculum point in question. This part of the student’s field activity will be observed, in
part, reviewed and recorded by the Instructor-Coordinator to include conferences with
the student’s immediate supervisor. :
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/. Uponasalistaciony completion ot the pioposud cutiiculum and das inmay Le modilied, the
student should be qualified, at the civil service minimum entry-level as Teghnical
Assistant  Farestry Technician GS-4. This might well be GS-5 if the student has accumu-
tated sutficient technical (specialisted) work experience.

H Itis anticipated, at the momaent, that on an average student basis, it will take about four
to tour and one halt years to complete the basic Forest Technology curriculum. N

FVARN

B

TENTATIVE CURRICULUM FOR FOREST TECHNICIAN FORESTRY EDUCATION

t

Following are courses taken trom the current FVCC catalog which may meet formal training
needs

English

Enghsh 51,52, 63  Technical Commumcations
Enghish 10 Enghish Review
English 12 Rea(hny’lnmrovement

Math
Math 51, 52 Technical Math
Biology
Biology 71, 72 - Forest Botany (Do not need complete tree and shrub identffication)

Forestry

Forestry 50 Silvicultural Practices (may need an advanced silviculture course)

Forestty 60 Forest Protection  Less emphasis on fire control and more on forest pests
(i.e., insects and disease)

Forestry 51 — Drafting and Mapping, Forestry

Forestry 70 - Photo Interpretation

Forestry 71 8& 72 Advanced Mensuration

Forestry 76 — Forest Economics

Forestry 85 - Personnel Management

Other

Contemporary Indian Problems
Business Administration - 53

Seminar - Designed similarly to BA 90 but modified to reflect forestry problems, communica-
tions, inc. '
Selections from Human Services

. \ "
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Additional Course Work Suggestions (hrom Forestry Division) _ .

1. Supervision (basic, intermediate, advanced)
2. Human relations for managers .
3.  Problem solving
4.  Work planming and scheduling
6.  Forest administration ?
6. Logyging road location
7.  Logging Methods . \
Job Skills "o
We want our technicians to possess adequate §1kills to perform the following kinds of duties:
1.  Log scaling - On-the-job training )
2. Timber marking - On-the-job training but should have thorough comprehension of silvi-
cultural concepts and logging methods.
3. Timber sale administration: d
a.  Inspect logying operations to maintain contractural compliance re: slash disposa!,
. utilization, damage to residual stand and excessive soil disturbance S
b. Sale administration requires use of human relations skills, persuasion skills, close
communication, and
c. Incumbent must keep written and map records of many facets of the logging opera-
tion, make numerous contacts with logging gontractors and coworkers and provide,
on a regular basis to his supervisor: situati({h reports, logging plans, stumpage pay- ’
ment records : ‘

\

v

4. Supervise up to 25 men on fire suppression assignments.

5.  Supervise precommercial thinnings, ggforestation projects and other intensive forest
management practlces - must fill active role in planning such projects.

6. Timber cruising lograding appraisals—must understand cruise design and statistical
analysis (basic concepts).

7. Must supervise up to four men on a permanent basis, This includes evaluation of subordi-
nates work, identifying training needs and conducting training as necessary, planning and
scheduling work assignments, and taking appropriate corrective action with problem
employees. ' .

N 8. Relocate section lines and property lines—should know how a section is subdivided. On
the job the employee usually does his surveying with a hand compass and pacing and/or
chaining. Occasionally uses a staff compass. Frequently uses abney level or clinometer.
Never uses a transit. '

9. Should understand basic application of statistical analysis to forestry problems.

10. Identifies forest insect and disease problems and reports to appropriate section for format
study. Should understand life cycle and standard prescriptions for typical local problems.

| | |
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1}, Supervison and more supervison -should be able to plan any layout work and gstimate
correctly men, time, and equipment required. No classroom study will instill this ability
* " but the trainee must have the imagination, problem solving ability, and initiative to’
- quickly acquire this knowledge.
-
12 Must write technical reports (usually memorandum reports) on many and various forest
problems and people problems and make recommendations for resolving such broblems.

13. Must be able to read, comprehend, and apply timber sale contracts.

SOURCE. Forestry Department

»
» \x
¢+ . _I#
. - (f .
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PROGRAM 2

VOCATIONAL ADVISORY SERVICE PROGRAM

Contact Information . .

Address: Minnesota Department of Education
Divison of Vocational Technical Education
Recruitment Advisory Program
§ Room 514
-~ Capital Square
St. Paul, Minnesota 55101

Telephone: (612) 296-5707

Contact Person(s): " Hal Birkland — Man_age-r of Special Needs Program
: : Jerry Guevara — State Supervisor of Program,

Purpose of Program ’ .

The purpose of this program is to provide minority advisors at the local AVTI's who will
‘actively recruit, provide advisory and referral services, and act as an advocate when necessary.

Program Operation

The administration of the statewide minority advisory program is assigned to the special
needs office of the Division of Vocational-Technical Education. The state supervisor works with
AVTI's which have a total of seventeen advisors including six Native American advisors.

Each advisor is located with a local AVT| with the responsibility of advising and assisting the

minority students attending that institution. The recruitment efforts of the advisor are done
through presentations at high schools, community organizations (Indian Centers, Alcoholics
Anonymous, etc), and through referrals received from other agencies. The advisor assists the poten-
tial student in identifying a vocation of interest, locating an appropriate training program, and en-
rolling in the program. The advisors maintain regular contact with students as they progess in their
_training. A crisis fund is available which allows a studant to receive an emergency grant or |o&n up
to $50.00 when needed : :

Funding . ' 2

The advisors.are employees of the AVTI to which they are assigne\d and as such report directly
to the AVTI. The program funding is provided by the state vocational-technical education agency
The AVTI's prowde facilities, but are reimbursed for the advisors’ salary.
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ORGANIZATIONAL CHART

The chart diagram shows the basic organizatiopal structure of the program.

2
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. Evaluation ‘

L]

a Evaluation is based on the number of minority members recruited, who complete and are

&' placed at a job. In 1975, only 160 minority members were enrolled 1n vocational programs,; by
1977, the number increased to 2500. The increase in enrollment was largely due to the program
efforts.

4 »

Future Plans

&
\ The program is on a continuing basis.

Summary
The program has been in operation long engough that the advisor’s activities and responsi-
bilities have fairly well stabilized. A concern over transportation for participants and public aware-

ness of vocational programs was expressed by the advisors. Hopefully, these problem areas can be
addressed in future plans.

The program'’s efforts have particularly been effective in reaching out to the urban minority
population.®- .

Documents Produced by the Program P

' ® Monthly Statistical Report

® Position Description Form

Ha
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MONTHLY STATISTICAL REPORT

AREA VOCATIONAL TECHNICAL INSTITUTE

MQNTHLY REPORT

1. Summary of student eproliments

1.
2.

m o o @ »

Total

Minonty

Hispanic

American Indian/Alaskan

Black/not Hispanic

Asian/Pacific Islander _ s

White/not Hispanic

I.  Summary of student withdrawals

1.

2
3.
4

/

I o ™ mo o % »

Referred to another school

Transferred to another school

Complete withdrawals from school

Went to work

students act, submit as requested P
INSTITUTE PROGRAM REASON FOR WITHDRAWAL
/’

i
-’Il ’

| )

!

. ‘ .
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!/
‘ Nl Retention

1.  Summary of minorify students enrolled each moth.

INSTITUTE PROGRAM SUPPORT SERVICE
| YES NO
A_ m
B. \
C.
| D.
E.
F.
G.
H. ‘
I |
J. .

IV. Emergency Fund Expenditures

-~

INSTITUTE PROGRAM REASON | LOAN GRANT

@ o0 s w N

~
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V.
A
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Graduation and Placement

1. Summary of minority students

A Graduated

B. Placement

INSTITUTE PROGRAM

3

f
1
\

. PLACEMENT FQLLOW-UP

{

Please submit comments and/or suggestions that should be brouéht to the State D‘epartment's

attention. '
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POSITION DESCRIPTION FORM

NAME OF EMPLOYEE | POSITION CONTROL NUMBER:
POSITION TITLE. __Yocational Education Advisor *  CLASSIFICATION TITLE:
DEPARTMENT: PREPARED BY:
, EMPLOYEE'S SIGNATURE . ' 'DATE} N
SUPERVISOR'S SIGNATURE . - e DATE )
EMPLOYEE'S ANNIVERSARY DATE: __ - PREVIOU$ INCUMBENT:“.. .
. e analin ' . X L VRN TS S ST

— Y
-‘ o hd ' ’
I 5 T ot

POSITION PURPOSE: To actively recruit, entice and stunulate the interest df m,momy members n Vocatnonal Education programs.

N I ey
A REPORTABILITY AND DYyMENSIONS: Report to: 1, Director of Areé Vocatuonal ~° Concerns that cannot be
Technical Institute where housed _  resolved at a local level
. ’ Shall be immediately for-
2. State Supervisor, Vocational warded to the state super-
Advisory Services visor.

Principal Clnentele Minority mduvuduals meaning non-anglo ethnic groups such as
Asian, Black Latino, and Native Americans

PRINCIPAL RESPONSIBILITJES: o AUTHORITIES:
1. T'c; acquaint minority students and minority ‘1. + To totally familiarize the minority students with the following:
. gommunities with vocational education’ , o (a) the skills offered with each program_ '
program'’s availability within the area (b) the facilities of each institute, i.e., school policy, structure of
vocational-technical institutes and advise ' program and the responsubﬂutes expected of the student
minority individuals on the procedures neces- (c) orientation of student to extra curriculum student activities
sary to enroll in a vocational program. (d) to notify students and other individual or agencies involved
° . on the action taken by the AVTI on the school application.
bl
15
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POSITION DESCRIPTION FORM

NAME OF EMPLOYEE

EMPLOYEE |I.D. NUMBER

PRINCIPAL RESPONSIBILITIES (continued)

-2, To advise students about financial aid resources
and provide written information pertaining to
funding agencies while also advising minority
students on the procedures necessary to acquire
the financial assistance. -

3.  Assist the state supervisor in maintaining records
for the vocational education advisory services.

AUTHORITIES (continued)

2.

To contact, meet and confer with local service agencies and
other funding sources in' identifying assistance for minority
students, in order to assist the student any way to be success-
ful in vocational education.

To assist student and area vocational-technical institutes with
preparation and process of financial applications.

Follow-up on the proper use of the scholarship grants in the
area vocational-technical institute system. v

Submit to the area vocational-technical institute and state
supervisor a monthly statistical report that will include the
following area of concern:
(a) Student enrollment
(b) Student withdrawals according to the following:
1. Student Enroliment
‘2. Student withdrawals according to the following:

A. Referred to another school

B. Transferred to another school

C. Complete withdrawal from school

D. red to support services

Community. visits (contacts)

Crisis fund expenditure

Industry contacts
' Program operations

Sobhw



POSITION DESCRIPTION FORM

NAME OF EMPLOYEE

EMPLOYEE 1.D. NUMBER

PRINCIPAL RESPONSIBILITIES (continued)

GS1L

To render equitable distribution of vocational
services, minority individuals, groups and agencies
must be identified to the area vocational-technical
institute,

To assist the area vocational-technical institute
in the retention of minority students.

- Assist the minority student in the area vocational-

technical institute by facilitating support serviées
as needed.

Assist the minority student in the area vocational-

technical institute by advising the employer, place-

ment officer, instructors on employment
opportunities. '

L4

AUTHOQRITIES (continued)

To visit local minority communities, groups and agencies
identifying potential students and community resources
within the minority communities.

(b) Attend local, state and/or national meetings to become more
knowledgable of methods, systems, etc. that may provide
greater minority student retention within the AVTI system.

(c) Arrange in-service training with state supervisor, in conjunc-

tion with local supervisor. The training shall include field

experience, classrodm experience, conference and seminars.

4. (a)

5. Minitor the attendance and progress of the minority student
within the vocational training program, and act as liaison between
student and school community.

b

6. Refer minority students to support services for assessment of basic

skills. ' : :
v _

7. Contact, meet and establish good working rapport with industry,

government and any other sources on possible employment oppor-

tunities for minority students.

=3},
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. Program 3

METAL FABRICATION AND SMALL BUSINESS MANAGEMENT

Contact Information

Address: Metal Fabrication and Small Business Management
Intensified Training Center
Bisma#ck, North Dakota 58554

Telephone: (7Q1) 663-6532

e
Contact Person(s): Gordon Dietrick, Program Director
Bill Rosenberg, State Board of Vocational Training,
4701) 2242287

Purpose of Program .
The purpose is to provide training for Sioux tribal members that enables them to manage and

operate a tribally owned business.
» .

Program Operation

The results of a needs assessment by a nonprofit organization led the Inyan Wakagapi Cor-
poration to establish the program. The business is located in the Cannon Ball Community on the
Standing Rock Sioux reservation. Training is carried out in the present business facilities, a con-
verted gymnasium.

The product of the tribe's business, Cannon Ball Industries, is a tubular trash can rgck\. Train-
ing assistance frgm the North Dakota State Board of Vogational Training and the Intensified
Training Center of Bismarck Junior College (BJC) was obtained. The participants were members
of the Sioux Tribe living in the Cannon Ball Community.

Essentially, the establishment of the business and training was concurrent. The training was
flexible and based on need. The instructors used the discovery method. The areas of concentration
were production and management. The hands-on and practical application aspect'was emphasized
since the skills developed were used daily. The content of the two areas of concentration was as
follows: '

1. Production

(a) Welding .
(b) Fabrication
(c) Assembly line setup

(d) Painting

. 157
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2. Management

!
(a) Invantory
(b) Cost accounting
{c) Marketing/distnibution
(d) Methods of attracting new busingss

The intensified training center of BJC provided the above training and technical assistance in
establishing an operational production line assembly process. Experienced welding and management
instructors from BJC provided the instruction. The Statd Board of Vocational Training provided
equipment and training materials support.

Funding | -
" The funding sources.of this program were CETA and the Economic Development Assistance -

Act.

Evaluation
o

The evaluation basis was on eventual success or failure of the business venture.
N L

Future Plans
The program has been completed. The business has since experienced a siump in trash can rack

orders and has curtailed production. They have begun production of metal stock gates. Trash can
rack production will commence when orders pick up.

X

'Documents Produced by the Program

® None included

-5
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ORGANIZATIONAL CHAR1

Inyan Wakagapi®*
Corporation

B

e

North Dakota State
Board of Vocational
Training
{Manpower Division)

Bismarck Junior Collépe
(Intensified Training
Center)

-

) Program . Director ' ¢

* See this section, page 185, for corporation organizational chart.

4 ‘ 3 L.
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.7 Program 4

~
- ELECTRONICS TECHNICIAN TRAINING
Contact Information
Address. Turtle Mountain Electronics Technician Training Program
North Dakota State School of Sciences
708 Dakota Avenue
Wahpeton, North Dakota 68075
Telephone: (701) 671-3802
Contact Person(s): John Larsen, Program Director
- Donald N. Rosely, Instructor
Bill Rosenberg, North Dakota State Board of ¥
Vocational Training, (701) 224-2287
John Miller, Turtie Mountain Corporation _ A
(612) 636-5527 ' \
Purpose of Program -

The purpose was to pYovide training to the employees of a private electronic corporation
which would ypgrade theirAkills for present occupations.

w

Program Operation

The training took place in the electronics corporation’s plant facilities. The plant is located
in an industrial-park on the Turtle Mountain Indian Reservation in North Dakota. The industrial
park is a means by which they hope to attratt industry to the area thereby providing jobs and
economic growth for the tribe and area.

The existing electronics corporation expanded production and this required additional
workers. The tribe assisted the corporation in acquiring the additional workforce by referring tribal
members who were unemployed to the state employment office. The applicats were screened by
the state employment office’s job service division. Those applicants chosen for employment were
the participants of the program.

The N Dakota State Board of Vocatighal Training’s manpower division administered the
effort. The North Dakota State School of nce's Continuing Education Division provided the
training content and the required electronigs measuring instruments. They also provided the in-
structor. The corporation furnished specific electronic componeats, printed circuit boards, wiring
harness, etc. that were assdciated with the trainees’ present occupation. The State School of
Sciences and corporation personnel met and planned the program content to insure that the train-
ing outcolne would improve the employees’ job performance and production.

4

. -
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ORGANIZATIONAL CHART

Tribel
input

North Dakota
State Board of
Vocational

Trainin
r~ 9

a

-l

Manpowsr
Division of
North Dakota
Board

North Dakota
State School
of Sciences

State School’s-
Continuing
Education

Division

\
Program Director
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ey
.

’
' Funding

The program was funded through North Dakota State Board's Manpower Division (CETA
funds ) s
Evaluation

Job related pm’fornmnce was the key evaluation criteria. The instructor used evaluatioin during
.the training. The plant manager, instructor, and state board personnel met twice a month to access
traiming progress. In addition, the plant manager and the instructor met weekly to discuss class
progress
Future Plans

The program has been completed. The growth of the corporation and subsequent contracts
may lead to additional training efforts. .

Documents Produced by the Program

® None included.




Program 5

BILINGUAL VOCATIONAL TRAINING

Contact Information

Address. Bilingual Vocational Trawing Program
San Juan Center for Higher t ducation
P O. Box 363
Blanding, Utah 84511

Telephone: (801) 678 2370

Contact Person(s) Jim Kindred, Program Director
Bl Todacheenie, Statf Member

Purpose of Program

The program is designed to improve the employment potential of adult Navajos who have
limited Enghsh speaking experience.

Program Operation ) ‘..

Program facilities at community learning centers, are located at Blanding, Mexican Hat,
Montezuma Creek, ad Navajo Mountain, the latter three being on the Navajo reservation. The
Blanding facility serves as the main administrative center for the program.

At the present time, the bilingual vocational training effort has been concentrated in five areas:
(1) mining, (2) building trades, (3) secretarial/clerk-typist, (4) teacher aides, and (5) licensed
practical nursing. The coursework is college accredited. Completion of required coursework leads to
an associate of arts degree (AA). '

Cooperation and communication with tribal authority is maintained with the Utah Navajo
Development Council (UNDC) and the main Navajo tribal agency at Window Rock, Arizona. The
UNDC is the local tribal organization for the Navajo population in Utah. Most of the liaison-is with
UNDC. ‘ -

4

During the enrollment process, the participants undergo tesfing and receive guidance a
counseling in the areas of career choice and financial aid. The San Juan Center sponsors an inter-
agency meeting every two weeks. This has maximized the use of community resources in terms of
education, human, and financial services available to the participants. Some eighteen to twenty
agency representatives attend the meetings.

In addition to technical content, the bilingual program includes an emphasis on job survival
skills and,prevocational courses which strengthen the participants’ basic educational skills. A pro-
gram document on page 170 provides additional background information. .

165
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awareness training is provided for staff/instructors. One member
of an outreach worker. His identification .

Monthly nservice cultural
success. The pro

of the staff is a local Navajo Indian. Hi$ function 1s that
and interaction with the Navajo populdtion has had significant impact on program
gram director is a bilingual/vocational speciahist. Volunteers in Service to America (VISTA) workers

are used as supplemental insttuctors.

ORGANIZATIONAL CHART

*

A}

9
S!a\ Department
of * ocational-
Technical Education

"

(Arm of Utah
Eastern College)

President
San Jusn Center for
Higher Education

Program Director

Funding

The program funding 4s thsough CETA: Governor’s 5% discretionary and the 15% set aside for
bilingual education. Tribal monies are’ not used; however, UNDC funds the community learning

eservation. They also provide participant access to many of their existing

cenger facilities on the r
has provided a mobile classroom {converted. truck trailer)

support services. The state vo-tech system
for the mining training.

Evaluation

ormance of‘students, both while in training and when employed, is the bqsis'of pro-

The perf
prepared to the fund-

gram evaluation. In addition, monthly and annual administrative reports are
ing agency. Local physicians attest to the success of the LPN course.

17¢ ®
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. . Future Plans

Plans are to\ .ontinue the program and increase tutorial assistance in basic skills development.
ditional bilingual vocational training will be in those employment areas which

o/

" Development of
have existing job opportunities.

4
Documents Produced by the Program

e Bilingual Vocational Education
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' . BILINGUAL VOCATIONAL EDUCATION

AREA OF CONCENTRATION HOW ACCOMPLISHED

MINE TRAINING August
Orientation to Mining Occupations Slide sound inodules, Navajo and English
First Aid and Safety ’ " Slide sound modules, Navajo and English
: available with review question slide
Open Wounds modules. N

Closed Wounds

Scalds and Buins, »

Control 6f 'Bleeding ' \

Artificial Respiration

Physical Shoc\k

Fractures and Dislocations )

CPR

Transportation 5
‘ Basic Mining Techmiques 7 slide sound modules, ESL versions

Roof and Rib Contro)

Why Roofs Fall

How to Hold Up a Mountain Part |

How to Hold Up a Mountain Part ||

Roof Control Plan |

Roof and Rib Inspection and Testing

Preventing Roof Fall Acdidents

Glossary of Mining Terms

Mining Safety and‘_Health Administration 40 hours of instruction and individual
Certification competency assessment

MSHA recertification . 8 hours of instruction and assessment

Job Survival 8ki1ls ' 40-60 hours of individualized instruction

on getting and keeping a jog. Most modules
have English and Havajo sound tracks.




AREA OF CONCENTRATION

BUILDING TRADES

Orentation to the Building Trades

Basic Math tor Carpenters

JOB SURVIVAL SKILLS

Job Decisions and f’larmrwing
Working Conditions and Job Leads
Personal Appearance
Rescue and Application
The Interviews

Good Work Habits

Pa\!roll Dedyctions

Money Management
Consumer Skills

Insurance

Consumer Credit

Renting a Place to Live

Time Management

HOW ACCOMPLISHED
September 11
Filmstnip module in Navajo and English

with additional module in easy to under-

stand English.
\

40 hours of individualized instruction with
modules designed specifically for carpen-
ters. Available June in English, July in
Navajo.

May 1

40-60 hours of individualized instruction on
getting and keeping a job. Modules include:

English and Navajo

English and Navajo
~ English and Navajo

English and Navajo

English and Navajo

English and Navajo

English

English

English

English and Navajo

English_ |

English and Navajo

English and Navajo
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AREA OF CONCENTRATION HOW ACCOMPLISHED

I SECRETARIAL/CLERK-TYPIST July b
Orientation to Business Occupations Filmitrip modules in Navajo and English
: with additional modules available in easy

to understand English.

Job Survival Skills . 40—-60 hours of individualized instruction
Most modules have Navajo sound tracks.

Development Vocabulary (20 hours) Individualized courses offered prevocation-

ally or concurrently with regular course
Basic Math (30 hours) . work. Provided by the Learning Resource
Center.
Typing Navajo An individualized typing course designed

to provide secretaries with the ability to
type Navajo, thereby enhancing their
salaries.

LINCENSED PRACTICAL NURSING July b
Orientation to Nursing 2 filmstrip modules in Navajo and English

with additional modules available in easy
to understand English

_ Techmques of Effective Study (30 hours) Individualized courses offered prevocation-
. ally or concurrently with regular course
Developmental Vocabulary (20 hours) ~work. Provided by the Learning Resource
Center. .

Basic Math (30 hours)
Basic Life Sciences (50 hours)
Job Survival Skills 40-60 hours of individualized instruction,
most modules have Navajo sound tracks.
TEACHER AID TRAINING Septeniber 18

Orientation to Teaching Occupations Career Exploration materils available in
easy to understand English.

Lower division teacher education 14 classes hawe been individualized with
courses competency based modules developed or
purchased.
Remedial Basic Skills Development ' Individualized courses offered prevocation-
ally or concurrently with regular course
English - work. Provided by thg Learning Resource
Center. '
Math '
“Study Skills

- (VA




Program 6

VOCATIONAL PREPARATION FOR THE HANDICAPPED

*
Contact Information

Address: . Vocational .Preparation for the Handicapped Program
Alchesay High School
Whiteriver, Arizona 85941

Telephone. (602) 3384361

Contact Person(s): Brian Patrick, Program Director
Joe Edmondson, Instructor
Barbara Nelson, Head of Special Education District

L4

Purpose of Program

The program is designed to prepare the handicapped for employment in an occupation or a
cluster of occupations which arﬁumpatible with their ability.

Program Operation

The program is located on the White Mountain Apache Indian reservation. It is one of
Alchesay High School’s regular programs and is housed in the high school. Classroom/office and
vocational shops are utilized.

Parental permission is required before student participation is allowed. Once in the program,
the students’ parents receive progress reports. Occasionally, the services of an interpreter, a local
Apache Indian, are necessary and effective in this area of program activity.

Diagr:;)stic testing and vocational assessment are used to determine the extent and naure of the
students’ mental and/or physical handicap. Once this has been determined, an individual vocational
education plan (IVEP) for each handicapped student is developed. Depending on the | VEP content,
the individual’s training may involve: (1) mainstream classes, (2) special education classes, (3) ther-
apy sessions (physical, psychological or retreational), and (4) appropriate work experience.

The work experience (local part-time employment) task requirements are coordinated with
student performance ability. CETA and Johnson O’'Malley funds are urd as incentive pay during
this portion of the program. In some cases, incentive pay continues dubing the summer months.
Some students are placed in the school's vocational shops for work experience. Close communica-
tion and cooperation is maintained with the responsible ¢émployer or instructor during this phase of
training.

The administrative staff of the program consists of the project director and the school district’s
head of special education. The director has the major responsibility. Mainstream, special education,
. and vocational shop instructors possess or otherwise meet state certification requirements.
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ORGANIZATIONAL CHART

Arizona State
Department of
Education

School District

School Board‘

Superintendent

v
.
~ .

Program Director
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Funding

The main funding sources of this program are Pub. L. 94 482 and Pub. L. 94-142. The incen
tive pay was mentioned varher. Since the program s in a pubhic school, the tribal authority has no
official capacity mvolvement, however, they endorse and support the program. This is exemplified
by their cooperation in providing access to a mobile vocational assessment trailer which is available
on a reqularly scheduled three week loan basis. |n addition, the school board has ample tribal
representation.

Evaluation

Student progress is evaluated on a nine week semester basis and each spring a retest is admints-
tered. Program evaluation and student follow-up began during the summer of 1979. This was done
by locating graduates and investigating their current job stability.
Future Plans

A new high school 15 now under construction and will,include improved and expanded

facilities for the program. A sheltered workshop has been proposed by the White Mountain Apache
Tribe. Acquisition of more vocatioinal assessment materials is planned.

Documents Produced by the Program
® Goals/Needs Statement/Program Goal Description

® Vocational Preparation Classes.

[y
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GOAL/NEEDS STATEMENT/PROGRAM GOAL.*DESCRlPTI()N

AS T

GOAL 1.0

To provide vocational instruction which s designed upon its completion to prepare individuals
tor employment in a special occupation or a cluster of closely related occupations in an occupa
tional field, and which is especially and particularly suited to the needs ot those engaged in or pre:
paring to engage in such occupation or occupations. (4% CFT Part 104.512)

Needs Statement ‘ -

Based upon current Bureau of Indian Affairs Labor Force statistics (April 5, 1978) the total
restdent Indian population s 8134, 900 (combined men and women) are either physically or
mentally disabled, retired or insututionalized. Hence, 31% of the total potential labor force, (16
years and older, total 2816), 1s disabled mentally, physically, etc. So it is safe to say that a sizeable
target population exists within this reservation which could benefit by a vocational education pro-
gram. Another telling statistic is that 105 students are currently in college, or 1.2% of the total
school age student population. The statistic seems to indicate that a majority of the high school
population is entering the local labor force rather than attending colleges or universities. (Refer )
Appendix Al) '

Vocational triaining for the physically and mentally handicapped high school students {present
target population), attending Alchesay High School need this program maintained. Maintenance of
the program is necessary because of the anticipated numbers of mentally and physically handi-
capped students seeking aide in the future for orientation to the realm of the local world of work.
Also, the local customs dictate that often a handicapped member be socially and, very importantly,
vocationally alienated. Hence, the handicapped student needs help in integrating into the labor
force. The integration can take place when she student can be assessed in terms of vocational
strengths and weaknesses (by VALPAR or PREP work samples), appropriate local job analysis for
proper student work task match, community support {salaries provided by CETA and the Johnson
O'Malley Act), hands-on experiences (by local employers), and constant instructional counseling
and guidance. This vocational education and assessment program involved twenty-six students with
one full time vocational evaluator for FY -78 79. For FY--79-80 there has been scheduled forty-
nine participants.

Program Goal Description

Each of the mentally and physically handicapped students at Alchesay High School who have
been assigned to the vocational assessment program can realize some benefit—through classroom as
well as actual local work experience. This vocational program is currently divided into two levels
of in class study. One level is geared to the vocational needs of the severely retarded which meets
for one hour each day. The other level constitutes those students who have mental or physical dis-
abilities but also participate in resource classes. By separating these groups, ge instructional level
can be set accordingly so that the student can be given a more individualizedtapproach to he subject
matter.

177 ’ .
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<8 The class onentation portion ot thas program has dll(l will continue 1o cover such areas as the,
tilling out ot apphcations taken from local employers, awdreness ol local jobs and entry level co
tenia with associated acadenc and physical dethants, the budgeting of money (how to deposit
money 1in the bank and keep a record of wrthdramals)Lthe necessity of a job, (how to getrone and
keep 11), appropriate wotk behavior, consumer education (how to shop by catalogue, etc. ) as well '
as basic reading and Mmadth skills appropriate to the in class vocational task.

Vocawhnal assessiment has been currently provided by the VALPAR work sample component

_system quded by the Nhvajo Apache Career Guiddnce Center in Holbrook). The work samples
are on a loan bgsis usually three weeks in duratmn The school district has planned to purhcase the
PREP, evdiuation ants assessinent sysiefy so in-hguse assesgnent can be a (,(‘)ntrnuous process with-
out interruption 313 currently the situation, ?‘ ‘

N e A \ ~ 8 )
£ ach handicagped student\rs asSLs%ed mn thAms of medsurable attnbutes such as: physical tol-
erance, reading levels, fine gng gross motor skills, abihity to follow glmpk’ to moderately difficult
instruction, control of fiy zm(‘)n lvels, attentiveness to tasks, ability to work methodically and the
ahihity to communicate with ) as.well as the instrdctor. Those students who illustfate strengths
or weaknesses in these areas, “caly Deyrpigtched with local work posmb\s which the Iocak{tob analysis

suggests most suntab}z’t‘d’ﬂ\e N (engths .

-~

I ijgz.nppcd student’s salary comes from CETA and the
FAdEETent. minimum wage $2.90/hour. This money provides
for the student hoth a posmve_ mcenfie tor the world of work as well as a tangible which ties in
with actual classroom activities (€.4( budgeting of #lor\ey, etc.).
E 4.
The actual wqu exper 1ence ean potenually draw upon such areas das the roads department,
local shopping center (whicif includes a theatgr, restadrant, motel, post office, bank, hardware store ’
. clothing storeyand grocery store), saw mill, ’forastry servige, trading posts, fish and game depart-
ment, re(,reatnondl enterprises, construction (,omp nies, school district, tribal operations and areas
of public health (a new solar poweh:d hpspnal rs;s to open which will greatly expand this work
- area). ' M ..
" G ' 5 - SR = -
T ransportatlon for the disabled udents has always beén a pro m, However, this year a bus
route has been devéloped by the school district for this program to Wtﬂmodate this need. The net
effect is that thetstudem gets to work on time and 'the areas where eqawéy.ment exists are more

accessible. ' : S e

. .,

Monitoring and follow: up‘nh: the two most crucial areas, of'the pr &’ Monltorlng Is @ con-.
tinuous effort in the form of counsplm,g which involves a crisis idtegventfdn between the disabled’

. student and his/her employer or tédcher. The most comman p‘roblem that arises between teacher
St ~ and student is absenteersm The method by which this situation is handled is through coc}tlngency
) contracting wherehy the studént enters a signed a(;reement with the teacher stating that he/she will
. not miss the class three consecutive days withouf an excdse or the result is a lost day of work for

the student.. The problems which arise betWeen the student and employer usually involve adjust-
ment to fellow erhployees safely regulauons and proper behavior while on task. These situations
are handled tf\rough.eounselmg with the pdrticipation of the employer when deemed necessary.

‘ L ’
. Follbw up and eval\ratlon of the progrdm will be mstntuted in the summer of 1979 where by s
-~ ' each student éraduatnng from the program will be assessed in terms of position held, potential for - e
. % yertical movement wrthm 'that 10b ang skillg mastered for that job. T -
.A S (] V’ ae B
; v A ¢ K
, . e 176 -f‘; 28
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‘ he latest proposed mnovation by the White Mougtain Apache I ribe which will aide thas
program s the construction ot a sheltered workshop. This umt will be able to take those students
who, by means of assessment, have been deternuned as not feasible for a local work station. In

' ptfect all students participating in this vocational program on all mental and-phygical disability
Ylevels can potentially become a prowng part of the community, if this vocational assessment
program is mamtained. .

A3
\‘;calronal Preparation Classes

855 - 9.50 Resource Students
(a) No outside employment unless 16 years ot age .

7 -l{%i (b)) Maxamum ot two credits per year &
(1) 1 credit for in class study per year

' (2) 1 credit for OJT held during school hours, per year
) .

9.65 -- 10:50 Self Contained Students - (glower academically functioning advanced students,
as well as possible freshmen gnd sophomore students)

’ \

(a)  Freshmen and sophomore students will be Jimited to in-class experience only.

) .- (b) Freshmen will be ehgible only 1t they meét a 75% competence level on ""Basic
' : Skilis’™” Test to be administered at the start of school. . :

-

(c) Students who are slower academically but who are juniors or Seniors are
eligible to participa}\e in the OJT program as well as in-class experience.

T B § (1) One credit for in class study per year s
' /
{2) Onecredit for OJT experience held during school hours per year.
e 10:55 - 11:55- Selt Contained Studqms—-(lgniors andseniors only)
(a) Students who have completéd the level one course (freshmen and sophomores
¢ . or slower academic class) and are juniors and seniors,
v A - . aae . . . ’ .
(b) Each member will’'have OJT with a maximum of 2 hours work experience a
.- . ddy
’ e (1)  Some students will possibly work during this class period while others
- : will receive in-class instruction to be determined by the inst(uctor and
TN - . flexibility of schedule. - '
. . . . N

<

(1a) Maximum of two credits total available .

o -

It is highly recommended that all vocational class scheduling done by the student’s specific .
spectal education teacher be made in conjunction with or in consultation with the vocational -
* evaluators recommendation contained in the student’s |.V.E.P. !

‘ . . . ) ) 'k )
* . - - .
<
° )
.
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_ Funding i - .

Program /7

HORTICULTURE TRAINING

oy .
Contact Information -
Address. Horticulture Training Program-
Cherokee Nation 4

PO Box 948
Tahlequah, ()klat}oma 74464

Telephone. (918) 456 0671 f

Contact Person(s);: Bob Hathaway, Pr09ram Director
Rebecca Smythe, Instructos

. Altan Storhojann, Instructor \
Purpose of Program ’ \
v | he intent of this program s to trgln tribal members for employment in the horticulture -
tndustry. ‘ . )
LY
o T - \
Program Operation .o pET e - .

o -

The training program. Laulmes are Iocatvd on tribal property adjacent to the Cherokee Tribal
complex in Tahiequah, Oklahoma. :

The traiming was designed to emphasize practical applicatiornr in addition to theoretical aspects.
inforMation presented in classroom instraction and experience gained in laborator§ exercises are
utilized daily in hands-on operation of the program’s greenhouses, orchards, and truck.gardens.

he imitial class assisted in building the classtoom/storage building, three greenhouses, estab-
lished\nursery stock plots, and have already planted and harvested several seasonal flower crops.
The priogram is an actual year round planting, growing, and harvesting operation. A flyer which
advermed the training program and gave applicant eligibility requnreme{r&s is included in document
secuOn .o - . \

-

L4

o

The diréctor, and two instructors-are highly qualified in horticulture science and have had prior

“experience. The most striking success aspect of this program is the ENTHUSIASM of the director

and that which has been instilled in the instructors and students!
[ 4

The Economic Development Act and Cherokee Nation are the primary fundmd souyces of thns
pgpgram. Locai CETA funds arehsed for participant maintenance while in the programa- "
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QRGANIZATIONAL CHARI

Charokee Nation
VTribal Authornity

\

Py
e ¥}
: b d
Program Director |
g
B}
IS
Evaluation - * £
The "basis of program evaluation will be on job placement and success @)Ianned tribal
profit venture busmess o _

Documents Produced by the Program

® Horticulture Training Program is Accepting Applicants

» - -

¢ -




HORTICULTURAL TRAINING PROGRAM IS
ACCEPTING APPLICANTS «

"
The Department ot Labor, Diwision ot Indian and Native Amencan Programs, Lconomic
- . Sumulus Program, recently awarded a Hortculture traming contract to the Cherokee Nation ot
Oklahoma. )
L J
Bob Hathaway, adimmgliator/instructor of the program has developed an innovative approach
to providing instruction that will encompass every aspect of orchard and nursery management.
The major emphasis will be on teaching practical skills instead of the theoretical aspects of hort-
culture. There will be a close interaction between classroom instiuction and actual practice, 1.e.,
theores discussed in the classtoom and laboratory exercises will be utilized daily.
Linterested Indian people are encouraged 1o apply immediately because there are a limited
numbe: of stots available. Applicants must meet the following eligibility requirements:
(1) Be able to trace Indian ancestry to a Dawes Commission Roll Number.
(2) Bé economically disadvantaged according to guidelines established by the Department of
Lahor, for example total annual income for a non-farm family of four cannot exceed
$5,050; total income for a /amlly of four whose income is derived solely from a farm
. cannot exceed $4, 330 e

{3) Must not have been on the Chrokee Nation CETA or Economic Stumulus Programs
LA withyn the last-two years.

(4) Must possess a valid Oklahoma Driver’s License.

R

(5) Must possess a bigh school dnploma or equivalent education, i.e., employment or
tramning expﬁnen(,e

’

- 3 &

(6)  Must be in good health becastfie the training program involves a considerable amount
of labor. | . -

-
-

{7) Must have a sincere desire to progess to a career in the nursery or orchard industry.

' ~
g {8) Previous experience in horticulture is desirable. - *.
Applicants will be paid the minimunﬂgge ($2.90 per hour) for a forty-hour work week during
the six month training-period. §/ ) ‘ )
v ~ IS . «
-
) , % § -~ .a‘ -
~ N
~ 4 *» - * - . )




