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Purpose_

The lack of research on the conditions under; which students are re-
cruited 4nto schools and the i‘esults on these modes of affillation for both "the
school and the\ individual student is inpted by “Bidwell {1970). ‘Na\ult's (_1977)
study of the relationship between two modes of school s‘ffluatlon--voluntaw
(and compelled--aqd subsequent commitment toward various dimensions of
| schooling among freshmen students aftending Catholic. high schools began an
exploration into the void noted by Bidwell. The purpose of this paper is to
extend into the pubiic school sector and to further develop the empirical ln;-

3
quity of one aspect of school choice begun by Nault.

Background and Problem‘

Within recent history in tt{e precollegiate, public sector.of schooling
(with tl‘me exception of 3 few open enrollment plans and Speciallzed schools
such as technical schools) user choice has been absent, and the af‘fma’tion
of students with their schools has generall} been determined by two condi-
tions: the legal condition of_ compulsory attendance, typically encompassing
the years from six to sixteen, and the customary condition of administrative
assignment to a particular schooi on the basis of the student's place of
residence. Because these conditions obtain in public education, Nault (1977)
went to the private sector of sch'boung in order to find the variation in stu=-
dent affiliation which was necessary to address the need for research raised
by Bidwell. Students attending Catholic high schools have at the véry least
the option of attending a public school and aﬁnfetimes the added option of one

or more other private schools. Nault found two extremes of an affiliation
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2,
continuum in Catholic schools: self-affiliated students who were’l largely re~
sponsible for the cheice of the schools they attended and compelled students
who were forced by parents to attend their scho;ls whén they actively desired.b
to attend ar;other potential option,

Literature on client-organization affiliation (Bidw;vell. 1970; Carlson,
1564; Etzioni, 1961, 1964) contéihs conceptual frameworks which address the
~relativrmship between client affilistion o:; recrultment’to and Subseqtierit vartici-
pation in an organization. Although writers in"thiéi area begin from different
perspectives and use slightly different concepts,1 when taken together this
literature presents a consistent theoretical base from which tp develop hypo-
theses for empirical testing. A sketch of the theoretical argument follows,
Clients who affiliate with organizations voluntarlly, in resgonse to normative
recruitment appeals and with the expectation of fulfilling felt-need disposi~ -
tions, are likely to ekhiblt behavior consonant with or_ganlzatioaal expectations
and to require relatively small amounts of organizational energy in order to
socialize them info expected role Perfomance. (?onversely, clients who are
coercively affmated with an organization are ukely to be slienated from tne
prganlz;stlon and to behave in ways which are d}ssouant with its expectations
for them. Subsequent to the entry of such clients, the organization may have
to expend large amount of energy to sociaslize them ‘1nf§ \‘acceptable role per-

formance. However, energy devoted to socialization or to continued control

lPcr 3 more detailed review of this literature as it relates to schéonng
see Nault (1975, 1977).
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through coercive means detracts from primary goal achievement. As it relotes
to school organizations, this literature seems to indi~¢éf; that‘ the use of to-
ercion (whether parental or legal-c;:stOmary) in affiliating students with kschc:ols
is an 1nappm§r1ate means of rec;..ltmgnt which Si‘mp‘ly reduces the nkelihood
that students will exhibit committed invol\}em;nt in the role schools expect of

them, In fact, other lterature suggests that involuntary recruitment of stu-

dents to schools often results in undesired behavior such as situational retire-

ment, rebellion, seeking side-payments (Carlson, 1964), manipulation (Henry,
1963), apathy, withdrawal, and proteét (Spady, 19‘74).

Nault (1977) demonstrated empirical su‘pport?’ for cllent-orgamgatlon affil-
jation theory in schools, He 1nvesti;g;1ted the differential commitment to four
aspects of schooling ex)hibited by two caohorts of Catholic freshmen, those
voluntarily affiliated with the‘i‘f schools and those co‘mpelled to affiliste by
parents, The four dimensions of commitment were: toward school as a formal
organization; its beha vioral ax‘p;ectations ; its academic expectations: and its
e;ctracurricular activities, In éll‘caSes, Nault found that cohorts of voluntarily
affidated stédents were significantly more committed than their compelled coun-
terparts,

Within \t‘he last decade some educators and critics ’Coons and Sugarman,
1978; Fantini, 1973; National Commission for the Reform of Secondary Education,
1573; Pratte, 1973; V, Smith, 1973; The Panel on Youth of the President’s Sci-
ence Advisory Committe;a, 1673) have questioned both the standardization of
the -"one» best system" and the customary condition of administrative assignment

r ~
to school based on residence found in most public school systems. Although.

)
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varying in specifics, \these parties have generally‘advocated the ~de6ell>pment
of multiple and distinctive altemative modes of educa}gon and the replaéement
of customary assignment with affiliation decisions made by school users them-
selves,

A few public school systems have implemented schools of. éhoi&e prc)--~
grams which encompass both pluralism and user choice, One such system,
River Gity,2 is the setting for this stvdy. In this community high school

juniors and seniors have a potential choice among fiv;a distinct school~within-

a-school alternative programs. All programs are housed within a slndle‘ rhy-

3
sical plant, and they vary on dimensions of curriculum (e.g., general/college

prep, fine arts, vocational) and locus of responsibility for direction of student
learning (i.e., high teacher direction to high student direction). In this sSys~
tem a student may choose an alternative so long as at Jeast one parent con-

sents, It was reasoned that not all pafents would accede to their childrens'

‘w‘ishes and that a popuiation of both self-affillated and compelled students

slmilar' to those studied by Nault (1?77) might be found., This assumption
proved to be correct., Given a school of choice settl‘hg wliiqh contained stu-
dents affiliated with their alternatives in various ways, it was ‘thén possible
to address the afﬁllat;o,n-ou‘tcome relationship in a public school context.

An examinétion of the rationale underlying River quy's Education 8y
Choice program (hereafter EBC) dlso reveals the. following set of ‘postulétes:

(1) students and teachers have varying needs and varying learning or teaching

siyles, (2) numerous educational options should be offered to ‘meet’ the varying

Fl z * ;J | . : 3
River City is a pseudonym, 6 ,
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-needs and styles, (3) students and teachers a;e able t6 recognize their own
negds \‘anc! styles, (4) they will self-select options ’whk:h are congruent with
their own needs and learning styles, (5) co‘r_:gi-uence will result in:grester sat-
isfaction, regponsible behavior, and enhah\ced Jearning. These postul:;tes find
co{?ceptnal and some emplrical Support in person-environment {nteraction re-
search (Astin,~ 1970: ol!and 1373; Pervin, 1968: Stern, 1970), most -of which
©is centered in studles of college students who, it may be generally assumed,
were voluntarily affiliated with their colleges .3 In this tradition individuals i
are Seen as having needs apd environments as exerting "presses" or éharact- :
eristic constellations of supports and demands u‘pon“those in the"environments.

It is hypotheslzed that a congruent person=environment relationship is nkely

to produce high levels of performance, satisfaction, and personal adjustment.

* o

Conversely, dissonant person-environment interaction is ‘likely to produce the -
Opposite outcomes. This general hypothesis has recelved limited empirical
support (Walsh, 1973) Hunt and Sullivan (1974) ‘and Thelen (1968) have. re~
searched matchiny models'with youriger child;en. \T\hese studiés Jend further.

support to fhe ageneral person-environment int‘eractinn model, though thev aie
restricted t o cognitive congruence and :leamlﬁ‘g outcomes.

It lsnow possible to draw gbgét‘her the two concept;ual framework.t; as
they relate to public schools of choice. Schools which offer choices ta sﬁtu...

dents do 50 with the assumpticiu that congruent relaﬂon‘shlps will be established

Y

and that congruence wm result in positlve outcomes for the school and the

. %

student. Such schools find conceptual and nmtted empirical support in the

352 Walsh (x973) for a detailed review of this literature,




6.
person-envli'oninent interavuion ztradltloni‘ }‘|.|rth:er,~ in the sé}xools of choice
strategy it is assumed that students wil voluntarily affluate with their alter-
natives (on the basis of ‘matchlr;g fe‘lt-needs with the envlronment percelved

.

most lkely to fulfill them) and that because they are voluntartly affillated they

-

. will enter the organization predisposed toward committed rather than alienated

-

lnvolvement
With this background. four conceptual hypotheses were framed for testing

in.the public schools of choice context:

»

Hy Voluntarily affiliated students will be more ‘committed to
the behavinral expectations of their school than com-~
pelled students,

=

Vo,untarily akfﬁliated\students will te more committed to
the extracurricu':m than compelled students,

H3 Voluntarily affiliated students will be more committed to
general classroom expectations than compelled students,

Voluntarily sffiliated students will display higher aca-~
demic achievement than compelled Students,

Me‘thodolggz

Sample. “Al_l students (juniers and 'sénlors) in all five alternative
schools’ of the EBC program were surveyed with 3 seveh question lnstrument
designed to ldentlfy a population of voluntaruy afﬂl;ated -and compelled stu~

d‘ents. The operations used to define these two affiliation poles were 'simllar

to those employed by Nault (1577). Voluntar; students were 'deﬁried as those -

A

who perceived that they made their choice of school without parental lnterven-

tion or conoultation. Compelled students were those who perceived parental

) compulaion to attend their present school when at the ume of affmatlon they

-
v v
i ]
0 . 8
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o v
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desired to attend another dlternative, Of the 1122 BBC‘ students, 92 per-~
cent returned signed, ~usable surire‘ys. A total of 518 voluntary student:i were
located: each alternative school contained a sizable percentage of lts popula-
tion in this category, However, only 19 compelled Students were located.
All of these students were located in only two aitematives.  These optlons
could be characterized as offering a general/college‘prep curriculum and
beihg towargl the pole of teacher responsiblllty for direction &f leaming. They
were the twc? most simﬂar alterna‘;lhves:of “the total set of five. It was rea-.
soned that variance in the struct';xr;e's and climates of the thl:ée schools\ con=-
‘taining no compeiled sturients might .confound an.‘a‘nal'ys'is of the afflliati\on-.
‘outcome »relwatiOnship. Consequently, tl;ese three schools were dropped from
further analysis. |

The . total population of compelled students was used‘in the study. A
sample of‘the volun'tary "stqdents-was drawn from each of the two reméining
alternatives by dividing these stgdents into cells by.altem‘ative énd ‘by sex
within altemattve. \Bach student k‘ln‘ the fqm resulting cells was aéslgned a
number and ) randcm number tablé was used (without replacement} to de-\

| ‘termine the sample for each cell The final research sample is shown in

Table 1.
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Table 1

mn-'m:s_mcn SAMPLE

¥

»

i Students - School Options
Altemitlve 1 | Alterrative 2

* : Male o 5 . 5
Voluntary ; ;
. Female ' 5 "6 .

~ Male 7 | 4

Compelled - —

Female 6 . 2

.
b}

Dépendent and control varia‘bles_. The opérations for the dependent var-
isbles used in testing the conceptusl hypotheseé are as follows. Commitment
to the behavioral expegtations of the school was operationalized as the score
3 studenta\re‘cel‘ved on a rating scale of seven categories of mizconduct (fight-
ing, vandalism, smoking, theft, ‘truency/sk‘ip‘ping, d}srespect, and other) com-
pleted “by tﬁe Dean of Students, Scores of zero through two were given for
each category. The seven score;; were summed for each student.

- Commitment toward the ex“tracurriculum was ope~ationalized as the num‘ber
of involvements a student had in the ext}acurrlculum. Particip~tion in each
club, - athletic team, play, etc, was counted 88 one involvement. Atten.dance‘
;-éé a 'spectator at sports events or attendance at dances we: .corad as oné

regardless of the number of such events attended.

10
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Commitment !é‘o classroom expectations was operaticnalizcd as he score
1 3 student received o‘n the Classroom Expectations Scale. Factor analytic tech-
niques_ were used lné developing this seven item scale which purports to measure
classroom behaviors gand attitudes which are assumed to facilitate or inhibit
learning. The scale?5 consists of four, seven point‘m‘kert Scale,- student report
items and three, seven point teacher report items. Tt;e average of two acs-
demic class t~ea£:her§ reports were used for the teacher items. The scale has
face, construct, and predictive validity (Kottkamp, 1979). The coefficient a‘lphé
estimate of rehabil*ity is .81.
Academi - ~=\§h1e\rement. was operationalized as the student's grade point
average in acade..ic subjects, |
Because s;t'udents could not be randomly assigned to affiliation modes,
data were collect!ed on variables that might be systematically assoqlat_ed with
either the indepéndent variable or the dependent variables to the extent that
they might offel: competing explanations to the hypothesized affiliation~outcome
relationships, ’The conﬁol varidbles were entered to help answer the question:
‘Were there systematic differences between the two cohorts of students before
they entered the EBC setting which might explain either their presence in one
or the other 'affiliation group or their behavioral outcomes? - |
Pollqwinq Naulit "(1-977), data were collected bn the students’ socio-
economic st;tus (Holnnqshead and Redlich, 1958), and two questions assessed
relations w’jlth parente, The first question asked students how well they "got
along witﬁ" their parents in cbmparison with the way close friends got along

with thegi" parents; the second asked for the number ot decisions parent_s;a_llowed

- B?




10,
tﬁem to make on their own compared with close friends and parents, ‘The two
questions were answered on five point scales {(e.g., much better . . . much
WOtSé): These data were collected because of evidence that parent-child con-

5

flict i1s associated with lower school perf;;mance (Lavin, 1965).

- Other control data were. collected ‘on studénts' ‘attitudes and performance
in their sophomore year, the year before voluntary or <‘:ompelled affiliation in the
\B‘BC program. The sophomore grade point average;‘ o;;gratlonanzed ldgn‘ﬁcall;
to the current year GPA, and the composife score on the Ic;wa Test of Educa- /

|
tional Development were collected fpr edch student. The Dean of Men and the
Dean of Women in the sophomore bullding filled out the same seven item mis-
conduct rating scale as described above, Attitudes toward various aspects of
sch@ﬂng during the sophomore year were assessed through scores on the River
City All-Choice Continuum, a locally developed a'ttitude inventory. shis instru-
ment contains seven, five 1.tem scales (School=-in-General, Assignments and In-

struction, Teachers, Peers, Administrators, School Climate, River Citj) and was

developed as an evaluation instrument for the EBC program.\ The set of scaies

was assessed to be valid and reliable by Sherich i1.9‘75). In addition, data on °

sex and school type were used 8s controls. Previous research in this setting
(Havighurst et, al., 1962) had indidated the 1mp9rtance of‘ sex type, and it was
reasdng:i that differences in school structure and climate might affect student
outcomes in some consistent ‘pattem. ’

Design. Data analysis occurred in two stages, First, an analysis was

made to determine whether there were important differences between affilistion -

groups slong three dfmensions of commitment and academic achievement,

12
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Qt be related to the dependeht or lndepend; *

Second, oontrol variables whicﬁ mig
. 4

ent variables were analyzed as poéélble competinrg explanations to tae afﬂllatlon-“

»
E

outcome hybothesls . s

- AN
SR
~

Scores of the two affiliation cohorts on the Deah of. Students’ reports of
miscond:ct were an'alyz“éd‘r through simple percantages and a -chl-squaré_test. '
The remaining crl,terIOn"‘variables used to Jmeasure commitment and academiq- .
achievement were analyzed by compar{son of mean cohdit scores i:hrough thrge-

D

way amlysls of {rari‘ance proce‘du‘res. The design is a fixed effects model with

three main effects: a;ffiliation factor, sex factor, and school factor. Each
factor has two levels, ‘The a;f“f‘ina;tion factor, of major. interest, was (;ntered
into.the analy\éﬂs last to \pro‘_vide the most stringent test o;“the‘ affiua-ﬁo!;-
outcome hypothe;is. - Conr}eérlty between affillation and the sex or scl}gol
factors- wp'uld be i‘é‘moved and attributed to either sex or schobl before affilia-
tion was entered. Thus, only unique variance was attributed to a‘fﬂliatclon.

In the second phas;é of analysis, contrnl variables were introduced to
deterthine whether they might offer. 8 competing explanation to affillation for.
mean differences in the commitment ‘a‘pd acﬁhlevemen‘t ‘\-vartables. The first ;tep

‘m the \‘SUpple‘mentarg analysis was to answer the question: Were there system-
atic and important differencers he*ween the two affiliation groups on the control ‘
variables (SES; relations wifl{ purents; ~so;>homo;e liuscondu‘ct, GPA, and a?hievé-
ment test scores; and seven atﬂtude scales) before ;they gntefed the EBC
gettlnq? The appropriate z;tatlsuci;l test-~chi-square or t-test--was run on the.
control variables to answer the question. When t‘\?hcie staﬁsucal test 1n§icated

I a siqnificant differencé between tt:e ‘affiliation cohort§ on a control variable,

¢13
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that eontiol wa's then entered into another set of appropriate tests, either
th'r‘ee-_way analysis of variance or two-wey Fanalvsls of variarioe with a covari-
ate. The factors in these analyses were sex:type, control varlable, and.
affiliation mode which was again entered last.4 These sec,ondar;r procedures

a

with coutrol variables made it possible to determine whether variatios in the

]

Criterion measure could be accounted for by the control variable, "whether the

. affiliation factor continued to ex‘p[ain a significant amount of variance in the

criterion measures after adjusting for the control variable, and whether the sec--

- ondary findings could be generalized across sex type.

A significance level of 05 was accepted Im all statlstlcal' tests.,

Interviews. The methodology described above allows for testing specific . -

7

hypotheses and gives indtcation whether the affiliation~commitment relationship
found by Nault (1977) also exists in the public setting. However, vquantitative
methodology imposes "black box" conditions. The inputs (affiliation) and the
~outputs (commitment an.d,ac‘hievement )»a~re seen, put the dynamice linking these
two sets of variables are not available for sorutiny. Because in\{estigation of ‘
the afﬂ\liatic;n-outcome rela}.lor{sh;p 1s still eXploratory, a decision wae made to

gather detalled interview data from the student sample in an attempt to further

" illuminate ‘t“he dynamics of school accommoéation as they relate to the mode of

- i ‘ ) .
student affiliation, In this respect, the present study moves into new territory.

All students in the saniple were formally interviewed with a schedule

» containing twenty_-fom‘,‘ open~ended questions which tapped the events of each '

~
DO B

4Sc'.:hool type was dropped in the secondary analysis because it showed
uttle explanatary power-in the primery ‘analysis, whereas sex type showed more
explanatory power. |
\-\\) .

14
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13,
student's ef‘f*.l{ation process and subsequent accon;n;odation* t‘o numerous as‘pects -
of schooling. With each ‘student's permission, the interview (cqnducted In May
of the affillation year) ;vas taped and later redueed to a verbatim typeScriﬁt.

, l'nterviews varied L) length from thirty-five minutes to an hour and a half with A
a mean of slight!ly under an hour; they yielded rich data. ) .

The analy‘sis of these data was guided by “the generai problem question,
the conceptual framework of client-organization affillation, and Btzioni's (i9’7~5)
flow model of member recruitment end involvement. The analysis involved a
process of concept develOpmer;t and' model or miniature theory bullding (L. Smith,
1973) typically éescrlbed as grounded theory development (Glaser angi Strauss,
1967). Examples of this general approacti may be found iné Backer &t. al.,\
(1961, 1968), \Smi’th and Geoffrey (1968), ‘and Smith and Keith (1971). Because
of \the'lir:nited length of this paper ana because of the\acce‘pted ‘practice.\of de~
talled description preceding analysis in q;xalitative studles ,‘\only a few high-

- lights of the dualltatlve analfsié are eresented in.a later pordon of ‘this ;gaper.5

(Quantitative Results

Two sets of ‘empirica-l iﬁndinge help to further knowledge of school, choice
\emeng hign- e.chool students, The first set uontains ‘perc_:en‘tages ana distributions
of students.in the varioxi.é; afﬂﬁatioh categories: the second set contains rosults
obtained in tests of the affiliatioﬁ-oatcbm‘e hYp\otheses.ﬂ

The percentages and distributions of students by afflliauoa mode and al-
ternative school are detailed 1n Table 2, and are noteworthy findings. While

50 percent of all EBG juniors and seniors depicted themsclves as voluntarily

-

&

SA" more detailed analysis is contained in Kottkamp (1979).

A
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affiliated, only 2 percent perceived themselves as ‘compelled. The remaining.

48 percent fall between these extremes, but the majorlty of them wou,ld fail

'aIOng the continuum between the midpoint (student and parents had about equal

input in tne deolslon) and a point close to voluntarlsm (parents had mln.lmal in~
fluence on the decision) Clearly, in the EBC settlng a great deal of student
as opposed to parental choice was the norm. In comparison, among the six

suburban Catholic schools surveyed by Nault (1975) a mean of 25 percent of

. the frestimen were voluntarlly affiliated and a-mean of 10,3 percent Were .com~

. pelled, The differences in distributions between the two studies cou]i be ac-

)
counted for by numerous variables, but differences in student maturlty, and .

C

\assumed dlfferences in religious background of the parent constltuencles are

‘likel‘y_ candidates.

The dtstrlbpuon of affillation types amo‘ngaalternatlve schools 1is also ln;-,
teresting and perhaps speaks to some cohcems when a semi-market circumstance
is established in the pllblic sedor of schoollng. The schools generally con- ]

)

sidered most "strict“ (Traditional) and most "lenient” (Fihe Arts) by the studelxts
N Q ' - ’ v

Table 2

NUMBER OF STUDENTS SURVEYED IN THE FIVE ALTERNATIVE SGHOO:'S
) ' DETERMINED TO BE SELF-AFFILIATED OR COMPELLED

School [ gr:g:;;fi P NVolun'ta% — :gompg_l_l_g%
Traditional 253 109 43.1 16+ 6.3
Flexible 390" - 202 51,8 6 1.5
Individualized © 218 _ - 107 49,1 S0
Tine Arts . 49 21 42,9 0
Vocational . 124 . 79 63,7 (] 0
. Total ' 1034 518 50.1 22 2

Y

*This figure includes three stuaents who refused to be lntervlewed and were

thus dropped from the final sample. - \ . ,

. 1r» a



15.
have the lowast percentade of voluntary affillation. It could be speculated that
fewer students are. willing to pick the "strlct;ast" option on their own and that
fewer parents allow their children to choose the most "lenient” option on their
own. Vocational is the alternative with the highest percentage of voluntarism.
It could -be argued that this school offérs t\he most imméd@ate d‘nd. ta;ngible re- ‘
wards (present and future employment) of all the altematives. When consid-
ering compelled affiliation, only \tWEO schools contalhed students in this cate-
gory. Both alternativés have 3 general/college prep curriculum, and "Tra'di‘tionalp
which is the more conventional ("Strictest”) and ‘te"eacher‘cgniei'ed of the t\&o,
contains 73 percent of the small cojhort. The pattern of parental compulsion is
clearly toward more cor;ve‘nti.;)nal, structured, and t;aacher centered options.,

For example, all but one of the compelled Tr.;oditi:)'naj\;.~ students- lnitlal_fy }de-
sired enrollment in Flexible, and all compelled Flexible students desired either
the Individualized or Fine Arts.options. | |

» Turning to the findings derive‘d from tests of tha affléliation-ou‘tGSme
hypotheses with the exception of parucipatlon in extracurricula. activities

(which was in the predicted diret'ﬂnn) the results indicated statistically signifi—

-
-~

cant mean differences between the affiliation ~ohorts in the direction predi(_:ted

from theory. These findings remained constant after the lnclhg‘ion of the one
. : L

control variable on which the two groups showed initial- differences.

In analyzing the misconduct reports of the Dean of Students, a three

-

by two crossbreak was set up. 7ihe three misconauct categories we:je: no mis-

\c0nduct (no points), .ninor misconduct (one point only) and serious mis-~

co}nduét (two or more points). ‘' The percentages of students in each category by !

|}

affiliation group are displayed in Table 3. ,When c‘hi—sduare analysis wa _

~
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applied to the érossbreaks a significant relationship was found ‘between mis-
ccaduct and affillauon, with compelled students showlng more misconduct.,

In iuems of contrpl! no student in the sample was cited as a minor or serious
discipline problem by eigher of tue‘ sophomore deans.
Tabie 3
PERCENT OF SELF-AFFILIATED AND COM P;:‘LLBD Si‘UDBNTS RECEIVING

RATINGS OF NO MISCONDUCT, MINOR MISCONDUCT, AND SBRIOUS
MISCONDUCT FROM THE DEAN OF STUDENTS

r

Affiliation’ o No ‘ “Minor Serious
Group __ . Misconduct Misconduct Misconduct
. Voluntary (N=21). 95,2% 4.8% 0%
N (N=20) - v (N=1) - . (N=0)
Compelled ~  (N=19) 73.7% 15.8% 10.5%
(N=14) | (N=3) (N=2)

A4 . & . v
’

Mean extracurricular involvements of students are reported in Table 4.
AltHOugf} the total affiliation group ‘means_are \fin\ tﬁe direction ;;redicted from
th;eory,. w‘\hen ihe data are B?bke‘n down by sex and school type there a'r.e in-
consistencies with the predicted direction. When the data on extracurricular

participation were submitted to analysis of "varlance proccdures no signiﬁcant

~

‘;relationsh‘ips were found between involvement and affiliation, sex, or school.

The mean scores on the Classroom Expectations Soale are reported in

Table 5. The lower the student's score, the more he or she is perdeived as

exhibiting attitudes and behaviors which are congruent with typical school ex=
pectations. Table 5 indicates a consistent pattern of mean scores showing

voluntary students to be more in concert vgtth cisssroom expectations than com-

- pelled studenis. Whenn'\submltted to analysis of variance the relationship )

15
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EXTRACURRICUIAR PARTICIPATION MEANS FOR SELF-APFILIATBD'

AND COMPELLED STUDENTS

Compelled
Students

Pema les

All Students

School or Voluntary
Sex Type Students
Traditional 2,700 (N=10)
. Plexibie 1.636 (N=11)
Males 2,700 (N=10)
1.636 (N=11)

2.143 (N=21)

2.000 (N=13)
1.667 (Ni=6)
1.818 (N=11)
2.000 (N=3)

1.895 (N=19)

Table 5

MEAN CIASSROOM EXPECTATIONS SGALE ‘SCORES FOR
VOLUNTARY. AND GOMPELLED STUDENTS IN- TWO SCHOOLS

School or Voluntary Compelled
Sex_Type _Students ’Stgdents
Traditional : 1,95 (N=10) 7.50 (N=13)
" Flextble. '2.63 (N=11) 6.25 (N=6)
Males - 2,15 (N=10) " 9,35 (N=11)
Females 2.46 (N=11) 4,56 (M=8)"
All Students 2.31 (N=21) 7.11“ (N=19).

between scale scores

7

and affiliation showég! statistical slgnificarice in the dir-°

ection predlcted; As indicated in Table 6,‘ neither sex -nor school type were

" significant,

o

19
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Table 6

N

SUMMARY OF ANALYSIS OF VARIANCE IN T'{B CIASSROOM
o BXPBCTATIONS SCALE

Source of

Variation 8S . df MS F
B (Sex) 56,132 . 1 56.132. 1.286
C  f(School) - 13.322 1 13.922 318
A (AMffillation) 195,436 1 195.436 4.476*
BX G o s497 64797 1.484
BXA 30,579 1 30,579 .700
CXA | | 6,468 1 . 6,468 .148
Within Cells 1440, 829 33 43,661
Total | 1840940 39 “
* pe .“04 . |

X
Statistical significance indicates only the leyel of probabmty that dif-

ferences between means scores are not an accident based on 8 partlcular ’
sample. Of interest beyond level of slgmﬂcence is the amount ot variance in
the dependent variable which can ‘be' attributed’ to its relatton'ship with the in-
dependert variable because the sicunt of variance indicates the degree of
lmportance that uarieble has _for affectlng desired student outcomes. Thus a .
tatistically slgnlficant relauonshlp may have either nttle or considerable practi- |
cal import in terms of student oi:tcomes. ln this case, the affiliation fector

accounts for approximately 11 percent of the variance in student commitment to .

' classroom expectations (with the afflilatlon factor entered last m the analysi )

. M . ) ’ N :
Ll . NS o . ) :
. RN At N Ly PO .
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’

This amount of variar e makes. thej‘relationship\interesting in terms of practical °

]

3. >

‘cOnsi;c\iemtions. .

| . As Indicated in Tagie i, when the final outcome variable, 8cademic
usohieveiaent, is conSideréd, '\'tfhé.-mean Gi’As‘ of the two aff;‘uation g'r'on‘bg ) sﬁow
dlfferencés in the direction predicted: t_he gifferences ‘andf directién are consist-
ent when the data are ba:oken down Sy sex and :schoo}'type. Results of tl_je
analysis of variance feponed“ in .Tal;l;a.‘a indicate that the afﬁllation—achiévemeht .
relationship is statistically significént. Neithé( sex ‘nor school type shovvad
‘signlficanc’e. ‘Fﬁrther, ent;red last in the prockedgre f\..he‘ afflliatiorn factor ace-
counts. for‘.apprqximatély 14 percent of the wariance !1n F;PA. This péréentqée
appears\ to hsve practical importance. |

Appropriate chi-square or t-test procedures were then run on the mean .

£

 scores of the two afﬁliatmn_.groups_ for the thirteen control variahles t'qes\cribed

t

o

Table 7 X

- JUNIOR YEAR (OR FIRST YEAR OF MOMBPELLED STATUS) MEAN
y GPA FOR VOLUNTAKY AND GOMPELLED §IUOENTS
School or - | Voluntary .- Compelled .~
~ Sex Type = __ ' Students _. _Students
Traditional ' 2.810 (N=10) 1.829 (M=13)
Flexible 2,599 (N=11) . 2.102. (N=6)
 Males - 2,745 (N=10) 1.651 (N=11)
‘Females. . 2.658 (N=11) 17.279 (N=8)

Alil Studen.s

2.700 (N=21)

1,915 (N=19)




£
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Table 8

_ SUMMARY OF ANALYSIS OF VARIANCE IN GPA

Source of -

Varfation - S8 _df MS _F
L (Sex) o 1,061 e ‘ 1.064 1.170
G (School) 284 : 1. .84 312
A (Afﬁliatim) . 5,399, 1 - S‘.“éss 5.938*
BXG . 686 ) .686 .754
B X A 1.756 1 1.756 - 1.931
G XA .» 939 1 93 1.032
" Viithin Cells 30,005 © 33 Y909
Total 39,435 - 39
*p < .02,

above. There were statistically signiﬁcant differences between the two aifilia~

"~ gion cohorts on only one variable. the Administrator Scale of the River City All-

»

Choice- Continuum. The voluntary mean was 62 and the coxnpelled mean was

"a8, with*a higher.score indicating more fa.vorable attitudes toward administra=-

tors. The Administrator Scale was then introduced.into thg analysis of the GPA |
and Classroom I‘.xpec“tauons Scal§ as a covariate: school type was deleted be-

cause lt had consistently shown little explanatory power.

Table 9 dlsplays the analysls of cevariance 1n the Classroom Expectatiox\ -

Scale. Affiliation retains its ststistically sighificant relationship after the in-

_clusion of the Administrator Scale; no other »rel.audnships‘are significant, . The- . ..

N P SN
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smount of variance !n the scale ‘accoxxnted"fpr byka‘ffuiaticn is dppfoxlmately ‘

12 percent,

3

When the bna~lysls of covariance in GPA is viewed in Table ‘10’;‘:‘ the

results aré seen to be different. The Administrator Scale shows a statistically

significant relationship with GPA. Howevar, the affillstion factor, when enteréd_ﬁ

last in the procedure, retains statistical significance after controlliry for stu- . -

dent attitude toward administrators. Thus, the relationship bemeen affiliation |
and GPA rema‘ins aftér nddinq.‘the \atu‘tud:lnal control, :but the amount of _\rarianée_
in GPA attributabie to affiliation sinks from 13.7 percent in the previous analyg
51§ to appraximétely 9 percent In the presence‘ of the new co;m'ol variable, The
affiliation-GPA relationship remains strong enough to ’be ‘1nterestiﬁq and of some
practical importance. | |

Table 9

SUMMARY OF ANALYSIS OF COVARIANCE IN THE
‘ CIASSROOM EXPECTATIONS SCALE

Source of : ‘ . ;
Variation . S8 df_ MS F__
B \.(Admint_\strator_ Spal;a), 98,462 S 98,462 2,422
o Sed 60.862 1 60.862 1,497
A (Affiliation) 224,632 1 1224 ,632 s,s‘zs_*’
C XA o saes 1 3.e1s 8%
Within Cells \14\‘23;\.070 ‘ 35

Total - . 1840.940 | 39

*pc .03, . o

o
Ay,



22,
Table 10

SUMMARY OF ANALYSIS OF GOVARIANCE (N GPA

Source of _ : ‘ T

Variation S8 df MS F

B (Admlnistrator Scale) 5,023 1 5.023 6.04\\2\**
C. (Sex) .659 1 .659 .793

A Affiliation) 3,365 1 . 3,365 1.047%
CXA | 1.839. 1 1.839  2.213 -
‘Within Cells | 26,204 - 32 .831

Total 37.490 = 36°

*p 0S5, '

k**g .02,

8pata were missing for three students in this analysis,

-

ualitative Analysis -

" As indicated previously, the format of this presentation allows only a

summary of a ‘few of the insights gleaned from the interview analysis, and .

’ t"‘hosel are presented without actual Lllusirations from student interviews, Fur-
ther, the q‘ua\‘ntatlve analysis :is limited ‘to~the Traditional School because it
cor:talned tlﬁrteen of the total nireteen toipelled students (68%) and), tiuis',
provides a sufﬁcient base tor analysis of a qroup perspecuve. l‘
All compelled students lndlcated holdlnq negative amtudes toward Tra=
dmdnal School before qntering it, These sttitudes varied kin degree" and also

-

i length of durstion from three weeks to a full semester after entry. The

Eal
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f’;denial of- autondmy through parental compulslon was a major source of discon—

: tent. Beyond compulcion itsell there was a constellation of four specific rea-
sons why these students desired entry to a school other than Traditional., When
these deslreg were denied, they contributed to the negative attitudes toward the
school of compelled entry., The four reasons for desiring entry to‘nnother" al’-_

/ | temative were: (1) a commonly belleved stereotype of “Tradltlonal which pictured

- it as being rigid, boring, personally constraining, and all work, (2) the fear

that friendship support groups would be lost because friends were attending
. Other schoots,“ (3) the desire for a "new experience" whereas Traditional was

S - percelved as "more of the:-same," ;nd (4) the s‘:pecl,_fic‘appeals of Flexibl» |
3chool, | depending on the particular student's nrgéntation, aé being either an
"easier wa, out™ or as being a ‘context for. lncreasing performance and the
alnount of « u_nulated' credit, Not all students\ indicated all of these reasons,
but most indicated two or more, The pattern is quite clear.

In contrast, the students” ;roluntarily ‘a‘f‘ﬁna‘ted with Tradittonal_repbrted ‘
entering it w;ltn pnslu‘v'e attitudes and expectations,  All but -one of the volun- “
tary stud_e‘nts“ indicated desl:rinq Trgdlnonal because of its structure.r" Structure
was .variously described as a needed "push” from teachers, 8 cértain rigor, or
“requlred homework and attendance., This school was ';lso chosenr becsuse stu:
dents perceived that enrollment there was diredtly rela‘iea- to articulation to a
d;s‘ked “futu‘re status and bncause it Wewed as having a good- fa'culty.
.Mso in contrast tc the- compelled oohért no voluntary student expressed fear

Y

of losmg fdendship svgpom'\ In fact, several students deliberately chose to

,
S ‘o *

‘

T e e te thom“l\'“ from old mgnds in order to ottam other outcamos seen as

\more important than peer qroup malntenance.

. » > . - ’ : : : B R
N N ! . ’ , n. ’ . ¥ 2
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The contrastir: ﬁndings of the two groups generally support client-
organization affiliation theory, However, beyond that they glve some specifi-
city to :sthe dynamics occurring' in at least one schooling context.

Another interesting ﬁndi,;hg was that by at least the end o‘f the .‘ﬁrst \

r
semester after enuy most comi:elled students lndicated general reconciliatlon

A}

~ to their sltuatton. Several stlxdents went beyond this by both heartily advocat-

-

ing Traditional as the best school and by edmitting that with hindsight their
~ parents were correct in erdering them there in the first place. ' Through analy-
sis of the interviews two major sources of reconciliation were 1dentiﬁed. Both

of these sources appear to have resulted directly from the restructurlng of a
t oM
modal high school into a series of pubnc schiools of choice,

Thew first complex of reconciling forces was based in 1ncrea§ed bersonal»

oy

‘freedom which the larger EBC context provided to all studend regardless of -~

their alternative of enrollment and the physical proximity of the options., Al-
. . ‘._‘ <

though Traditional students experlenced strict attendance rules, homework,
l

lecture orlented classes, and supervlsed study, once they left the actual class-

oo

rOOm they also experienced the Open-hallway, Open-lunch and generauzed
increase.. m personal freedom of the EBC system which couid be characterized
as the absence of much of the custody-control emphasis which m 80 typical

1]

| in hi sch_ool_s. The students unlversally mdicated that they had never ex-
perle:l

increase in personal freedom outslde the classroom was gratifying to them.

The freedom in COnjunction wlth the pro:\dmity of other alternatives enabled them

to have more access to friends ln other schools than 'antlc!pated to attend

w : .
v A v p
N e ’ » - ' L 4

d so much control over the!r own UHves in school before. " This -general :
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¢ u

. other schools in elertive courses N ‘to_parﬂelpate.ln a8 school-wide extracdrrl—
cular program, and to discovér- t\hat th_elr e)éberlences in Traditional were r_:pt as
| N drestlcqlly dlfferent from those ln; other scl{ools ae they had orlglnally lmaglﬁea,
| The second ocomplex of forces which helped to reconclle compelled stu~

dents resulted from the general school restructuring which produced semi-market
s

-cimumstences competltmn among altematlves for students “and an Increased:

™

sense of \_rulneralillty among facults'y rnembers. These forces seemed to have *
lncreased the Traditional School's faculty effor,ts‘to "win-over" or socialize -
students; The attltudes and approaches of teachers toward them\were perceived
by t“he_ compelled students as a primary reconclllng\ fgorce. The teachers were
Seen as good at their buslness-;-lnstn!ctlon-'yet more personelly lnterested,

in students and more humane than the original stereotypehad allowed. They

v were not, lnterestlngly, seen as pandering to student desires in, order to attract
potential enrollees, }lather, even compelled students experlenced their teachers
as authentically caring and lnterested in them, Again, the EBC structure seer.-
to have had some effect, Teachers did not have to fear for a job, but they -

3 would not be able to teach in a g of their choice among colleegues with

A&

similar outlooks unless they attracted a sufflclent student populatlon to main-

® 1

,_taln the existence of thelr partlcular altematlve approach‘.

1\
L]

In summary, each Speclflc schoel based factor serving as » source of

\

discontent among compelled etudents had an amendatory force resultlnq from

one or more aspects of 'the EBC structure', Negative expecra‘do'.xs of Traditign-

v B

al Schodl were counterbalanced by’ the °complex of forces resul! lng in faculty

]

N effort: to "win-over students and. by the oeneral lncrease in personal freedom

) b 2

27
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avatlable to -all stucients.~ Discontent over having the majority of ones friends

choose another school was abated by relatively easy access to those friends
- BN

at numerous times during the school day and by the deveIOpment of new friend-

.t\

ships in the small school atmosphere of Traditional. Discontent based in a

. desire for new eXperience and in the appeals of other schools, eSpecially

&

Flexible was mitigated by proximity as students learned that the differences

_between schools were not so large-as originally -anticipated and that everyone

had the "new experience" of greater personal freedom outside the classroom,

Discussion

R

" of intereit . “While thase controls are important, they do not replace the ‘

The data in this study are generally supportive of conceptualizations of
cllent-organizathn affillation, Specifically, in the four tests of the general
affiliation--outcome hypothesis, three criterion variables (behavioral expectations,
classroom expectations, achievement) showed statistically signlficant support
for the theoretical framework, The fourth dependent variable, participation in

extracurricular events, showed a.relationship in the predicted dlrection but .not |

Sy

‘at a statistically signlficant level, With control-variables_ i_n the analysis,

affillation mode conttnued to account for statistically significant“ and practically

important amounts of variance in classroom-expectations and GPA, Further, the

~
4

interview data gave ‘general support to the conceptual base.
‘Havin?; indicated the study's general gupport of the conceptual fra‘mew‘ork,

the caution must be entered that the design 1s quasi-experimental and that no

~causal claims can be made about the affillation-outcome relationships., Efforts

)

were made to control for variables which might have affected the relationships

' .- 28
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confidence that would be addad had random assignment of -1nd1v1duals to nfftlia- ‘
tion groups been\possible. There 18 still a need to 1nvesuqate other factors

(e .g. ;s B further control for family .lnteractlon patterns or lnna-standing parent-.

\l

‘ chud relatlons) which mlght account for the affinatlon-outcome relatlonship.

'I'he absence of & signmcant relaﬂonship between affillation and extra-

cuzricular partictpatmn contrasts wtth Nault's (1977) findings. A oartlal‘ ex-

e
planation may come from differences betvmen the general circumstances under

which students attended schools in the two studies. In Nault's sample, com- :

pelled students were geographically isolated from the school (and peers) of de=-
s M ‘ £ - ' ' ‘ N "
sired attendance: In addition, Nault's schools were single sex institutions,
? S '

Aspects of the extracurricular program, ‘for example, of the public school a

student might havébdesiréd to" attend were simply nnt ~vailable to the coinpell‘ec! ‘

Catholic students « In River Clt‘y‘on the other nand, regardless of the ‘afﬂuaticn_j_.

- mode or the alternative school of enrollment, all students had access to the

. o 4 \
same extracurricular ‘program. It is also possible that. students differentiated

1n‘ terms of degree and fmportance between compulsion to.the academic classes

-of ;;arucular alternative (measures of classro_om expartations and GPA being

-

based specifically in classk_eSJ of ocompelled attendance) and ccmpulsion in a
broader sense. This is to sque%t that students may have reacted more intense=-

ly to the perticular object of compulsion than to compulsion in 3 generd) sense;

gram., This is \sup\‘positlon and needs furthér stud\* .

A serendlpitous ﬂnding is also related to a consideration of extracurricu-
- G :

lar involvement. It'was found that statistically significant d&fferences “did exist
. . . » *

2
o

1 ’ r - . e 3
25 ‘
. . » v hY

[

. > : . R N » 3 ! .
, théy were compelled to particular classes-but not a8 particular extracurricular pro-
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R between the type of extracurricular involvements of compelled and ‘voluntary

Students (Kottkamp, 1979). Specifically, compelled students. exhibited rrfucb )

greater pa‘rti‘clpaiic;r} in leédersh‘_ip and se‘rvice‘ activities. Spady (1971) has' .= =~ .

t

ra

cemonstrated a strong positive cbrrélauoﬁ behveen}partlcipatoiofn in leadersh}p
AN and seﬁice activities and a.Splratloﬁs to attendh college; and collegexgraduation:\ ‘ |
‘ ‘he, si‘milariy demonstrated a negati‘\ie conela‘ﬁon betweén pardcipation in fine
arts activities and college as;;h-ations and'gradt'xat'ion. ’]:.;hls finding is s‘éren- |
dipitous and not fully understood, ' It invites further inquiry, | * v
: " Another intriguing slmation resuits from the fact fhat both tﬁe gquantita- | »
;"tive a‘nd interview data gene‘rally SUpporli the affiliatibn-outcome\ rélationshlps
-hygotheslzed from theory=-yet, compelled students in Traditional School akso re-
ported 3 process of reconciliation (socialization) to their compelled c:Ondition.
This situatlon also requires further inqulry. It 1s possible that ‘misconduct,
lower gradeé, and less ;adceptabie claSsroom ‘behay‘iors and attitudes occurred :
early in their careers in hadltional. . The data collection did n;t differentiate
; | ‘betweenJ time periods. It is also possible tbhat if :.inltial tlassroom behavior'
ar;d achievement was "negétive," E;achers h:ay have-"develQped expectatton;‘fpr \
these students that colofed later \pérceptlons of behavior .and achievement |
" (Braun, 1976; West and Anderson, 1976). 'If future studies collected data-in a
o time series, perhaps some of these questions cc;uld be llluminated.\ ;
e It is also interesting that half of the students origlnally survey\ed indi- 7
’” cated voluntary affiliation whue only two percent were compe.lled Cle\ak}\y !:he ‘

norm was towa'rd student choice. As a more general and perhaps more tent*\a\-

tive observation after haying' lived and observed In.the seiting for a month a}d\
N . \’
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havina interviewed fortv Traditional and Flexible students, the researcher was

‘ lmpressed by the reasonableness of student behavior when viewad from ‘the

7
perspecuve of their parsonal goals and aspirations . - It did ,.;ot appear, at

least in these two altematives, that opening up choice to- students also opened

Pl

-up floodgates of hnreésongble behavior. In fact, the majority of students were

qﬁlte aware vf "how good they had lt"~ ﬁ\ comparlém to their own past experi- -

ences and’ the experiences of friends attending hlgh schools other than EBC
There seemed to be a general awareness and acceptance tha;l thede privlleges
would not gorxtl‘nue if they were 8bused.
This study 1s exploratory ond héhéxperlméntql in »de‘slgn. However, it

‘ does add ageneral ‘suppbrt to the previous study of the afﬂliation-o\utc‘ome re-
lauOnst}_‘ip. ) If alé;o begins to explore some of the d§nam1cs of student accom-
,moda‘tlon to schoonng whict occur bétWeen the measures of affiliation anci
outcomes.‘ The seeming importance of & m‘llieix of greatel: personal freedom,

of alternatlve proximity, and of 3 semi-market situation leading to some sense

of faculty vulnerability are also noted And 1n practical terms, the study sug-

gests that allowing choice to upper level high school students can have posi=

tive outcomes "for both the individual student and the organization. Finally,

the need for further anuiry ls obvidus .

™

«»
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