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ABSTRAOT
. An und;arstanding-of the magnitude of illiteracy or

adult undereduoation in the southeast U.S. and identification of the
social, politial, and economic conditions rglated to it are

.

etSential to developing effectivy policies for reducing or
eliminating adult illiteracy.in the 'region. literacy is defined ks
the intellectual, ssocial, vocational, and civic skills 'and abilities
expected of a high school graduate- who has had a "reasonably good" .

edpcation. Nationally, about half the adult population has less than
- a high school-level 'education (50 million), one-quarter of these less

than fifth 9racre,("fdnctiona'ily illiterate") , and three Million,
cannot read or write in any lan'guage. The Florida population is about

* averagef'the rest of tilt Southeast10% to .1141 below national levels.
Since the Southeast is also`moving,faster in terms of rate of
devylopment and change, it-is e time when critical choices.can mold

. 4rregionfs develope oent and serve.ap a model t other 6reas. Thecorre.'msof illiteracy -ust-be seen; poverty, exploitatiim,
alienation, and related conditions are highly associated with b'eing .

illiterate in a highly literatt society. nue major changes are .

required iv-political, e.:onomid, and educational policies and :!.1

A priorities.especially in iegard to development of under-realized
sourCes of tax revènuelt gross under-utilization of educational .

'resources for formal.and non.--tormral lifelong' learning, ancO4Ontinueq,
4evelopment of foreign-based labor intensive industries. While-
presentadult basic education (ABE) programs have not failed, they ,

represent a holding action at best. Main needs are for-slfficient :
commitment of'resources, integrated economic-educatiopal planning,
and use of alrea.dy .exista,ag knowledge and technology. (JT) .. \ .
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ILLITERACY AND OPPORTUNITIES FOR IDEVELOPMENT
THROUGH`ADULT EDUCATION IN THE SOUTHEAST

it

N.r

George F . Aker 'and
Jack L. Gantt-Dean,

F$V, College of Education
'

This paper fa an attempt to outline the magnitude of illiteruy or adult .

undereducatioti in the Southeast, an identification of some of the more obVious

social, pblitical tind econom1c `conditions related to this sidon,-tind a recom-

mendation of certain policies and principles'for consideration.

`LI
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Adult education is or, , ought to e a highly political and value ladeh activity. .

This means that when individuals'are involved,in education they tend to expand
*

their awareness of self and ebvironmeat, their range Of wants and interests,

their sense of justice, their need to participate in decision-inaking activities,

their ability to'think pritically and reason rationilly, their ability to create

alternative choices of Eletion, and ultimately their power or control over the

, forces and factors whiCh affect them - and this is political action.

4

And what else is democracy as Lindeman poirited out, but( a "co ception

of sovereignty founded upon the assumption that ultimate power can o ly be

4

'safely trusted in the hands of the people, a conception of:human equitity hased

upon the assumPtion that basic human needs ar,e Similar and that these needs

will be more readily satisfied through democratic rule than by any Other method

'
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of governing, a conception of human 4elationithips which moves ideally.from.
exploitative and mechanistic patterns towards mtal and organic patterns,

and finally a donc'eptio of theinterrelatedness of all varieties of human experience ."1

Lindeitan Mao pointed out tkat social action is onlY juilified when the force'

.behipil it 113 democratk and this metna that it must be derived from

EINkreason a task involving adult education.

4

The, Essentiality of Adult or Lifelong Ethication

*To paraphrase a report of ti'le Rretrldent's Advisbry Council on Add. lt

Educaton, we cannot,afford an educational system that is predorrilltantly child-

centered. It would be too expensive. Adults, riot children, are making the

decisions that affect all functions and actions of our government. Adults, not

children, are responsible for our productive output or lack of it. Adults,
S.

not children, are confronted with the4decisions of parenthood and deCieions

Which determine the quality offamily,life and, the qtiality of education for children,

Adults, not children, 'are challenged by environmentaror political problems that

threaten all future generations. Adints more than children, are faced with the

4, 1 4*.)
..

4,

increasing.cost of living and the stagnant economy. . 4 ,
. .

1

For theoe reasons, adults, even more than children, need relevant and
(

pertinent educationeolv . They need access to learning opportiin1tief3'which

will enablethem to effectively gather and analyze the information' necessary for '
rP

4

attaining,higher order solutions to increasingly complex problems.
ZN

They need opportunities for individual and, 13hared lparning experienbes

that will foretelfthe consequences bf alterhatiye decisions ihich inust' be made

0
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now and each day thereafter. . They need learnfng experiences to enhance their

ability to contribute to the busintss of a free society; to resist the influenCe of

mass persuasion and' propaganda; to avotd stereotyping,their fellow men in

negative ways; to develop an open and inquiring mind mind free of prejudice

and premature closu e to new ideas, life styles and values; and to expand their

unthue potentials fo economic and social development, for creative leisure, and`

for self-actualirlon. Adults Who have drOpped from or been.passed by our

formal educational system and'whci,usually represent the poverty stricken and

the functionally non-literate need especially designed practical basicceducation
It

to more effectively function as workers, parents, responsible.citizens, consiliners,

users of leisure tithe, and continuing learners.

.The increasing number of older citizens need especially designed educatton

to enable them to lead moreireaningful and satisfying lives, to supplement their

incomes thrfough part-time or second or,third careers and tcicontribute to the

improvement of our communities. Middle-age workers need dynamic learning'

opportunities to train and retrain for the fast changing recitirements pf the

occupations and

Ow-social, polftical and economic institutions and neighborhobds need

5ducationar opportunities that will help facilitate orderly growth, planned Change

and continuing renewal.

In short, our citizens need opportunities to create a learning society capable

of intelligent.self-renewal and change.
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Basic AssuMptions

With the foregoing in Mind, the following assumptions are proposed as

basic in designing the form and function of public adUlt education:

a

1. The,Southeast has a wealth of natural resources, physical resources,
and a multitude of organizations and agencies public, private arid
voltintaq. But its two greatest resources are its people people"
with no known limits in th.eir abilitied to develop, to grow and learn,
and to 'solve problews, and-its capabilities tb create new knowledge
and technolc4y through education and research.

2. Nearly all of our major problems and is9es are the lesult of Iniman
action ana decisions or inaction and indiicision. These problems
being of human origin can and Will yield t4 human actions and

3.

resolutions .

Sucit problem; include: fililufe of our educational system to appro.--
rriatelY respond to many children and youth, widespread adult--
illiteracy, poverty, crime and delfriquency, drug abuse, pollution,
environmental decay,, energy shortages, malnutrition, broken homes,
inadequate housing , mental illness , overcrowded cities, and
inequality of opportunity..

The Region I-1 a 'great advantage over certainzother areas in that
none of our problems appear to be of such serious prOportion that
they are nearlly unsolvable' in regard:to our social, educational,
scientific and technological capabilities. Given the knowledge and
desire, we can effectively address our major problems and substan-
tially and continuously improve our quality of life through democra-
tically directed procesaes.of planned change.

4. While education
and envfronmenta
forms is crucial

itself cannot solve our major-Social, economic,
problems, its provision in adequate ahd effective
the solution of any, or'all of them .

5, The creation of a self-renewinig and learning society is more than .

solving problems. It is conceiving and attaining desired futures,
it is fostering and mourishing the potential .interests , abilities, and
constrective aspirations Of each individual 'throughout her or his
lifetime .

6 . Our goal is improiring the quality of life and living should afford
all.our citizens at every, station and stage of life', the op.portuni:y
tp maximize their potentials to the fullest extent of tibeir abilities.'
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7. The quality 9f our lives and the lives of our children and the\useful-
ness of our social and organizational structures (today and tomorrttw)
will depend heavily upon our a.bility.to create and maintain viable
networks for adult education for it is the adult, not the child whose
decisions and actions define the nature of our environment ecologically,,
politically, economically,, socially,, culturally and spiritually..

8. People, whether gainfully employed or not, need and want a life's
work, a sense of contribution and meaning in what thy do and multiple

, career Oppdrtunities.

9. i'eople want to learn to live more cooperatively and at the same time
learn to be more self-reliant - as individuals, as fainilies, as neigh-.
borhoods, as communities, and as a tiatioll- i.e., they want the opport-,
tunity to individually and collectively affect the decisions and.for6as.r

, that shape their lives 2

10. All education should becbme more individually need-centered, reality,-
based ,, problem-focused and functional in contrast to existing lOck-
discipline-based, and overspecialized schooling which assumes that
nearly everyone should learn the sane thing, at the same rate, (hiring
the same tithe, in the same way..

11. Learning and living .(working , leisuring, socializing, creating, etc.)
should become more fully integrated wherein we cease the early sorting
for vocational tpaining for some and academic aducarion for others.
Instead of maintaining separate educonal systems for those who work
with their hands and those who work with their heads, we should
recognize that most people need to be able to do both, and,that all
people need to better be able to think critically and reflectively,
and that all of us need an opportunity to stay current and become
updated in terms of our skills and cdmpetencies.

12. Finally, opportunities a'hd patterns for learning should-become'more
varied and flexible with easie access to and exit from our agencies
of basic, secondary, and pos econdary echidation.

In examining the foregoing assumptions about our nature, problems, and

goals (as individuals and as a society), it seems as though our philosophy should

be based upon the concepts of the "learning socie4," a society that recognizes
t

change es its most constant variable and one that deternicnep and directs:the

nature of change primarily through widespread citizen participation in an ongoing

stream of educational activitiei.
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Such a society would create an environment wherein the'community itself

becomes the educational agency or network wherein.the full range of public and

private institutes (schools, colleges, stores, churches, local govern e t, Indus-
.

tries, gpiversitieb, parks, zoos, museums, broadcasting services; correctional

-ceders, etc .) are interrelated to maximize their education2l utility and impact .'
(

Given some acceptance of the above ideas, the task for us becomes one of

delineation and clarifying our role in'. creating the "learn ng society ." In this

regard, a major goal is the near term reduction or eliminat on of adult illiteracy.

THE MAINTENANCE OF AN ILLITERATE SOCIETY

As wiih many cornprex concepts) literacy like democracy, , beauty': and truth

is riot iomething one arrives at or becomes perfect in rather it is a goal that'one

must continuously move toward.

The Ph .D . scientist or postgraduate engineer who spends most of his/her

life learning more and mOre about less and less can easilyitecomeless literate

than the non-schooled migrant worker regarding the practical affairs of life or

the general conditions of community. And the civic illitracy of an increasing

supply of highly schooled specialists -who tend als9ccupy k y policy and

decision-making posts in our agencies of fovernment and busine may well be

a larger threat to our stirvival than the academia illiteracy of that much larger

segment of society who have less than a high school education.

The Problem.of Definition

oi its Converse literacy, are vague and ill-defined concepts.

Literacy has variously, been defined as simply. the ability to read and write one's
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nettle, as having completed a prescribed number of years of formal "sihooling , as

more elaborate functions involving communication, computrional, and problem-
* )

solving skills, .and als.detailed descriptions of p rformatice levels n ded to

function with a certain degree of efficiency and ffectIveness in a variety of socialm

roles in a highly technological; knowledgeTbased, rapidly' changing sticiety .4.5

N14

For purposes of this paper and,at the risk of.oversimplification, literacy

is defined as the intellectual, social, vocational and civic skills and abilities.

expected of a high school graduate who has had a "reason-ably good" educaiion.

At this level ce ability, a person ought to be able to continue his or her education,

to retain (though not necessarily find) a Job, to Calculate the itemized deduction
I .1

version of the federal income tax foim albeit with considerable difficulty, and to

effectively cope with or adapt to most of the routine and ordinary It onditiens of

life and society. Such people in appropriate environments1might learn.to b)acome

rule-makers and changers as well as good 'rule followers!

The Scoye of

Despite our efforts to the contrary, present social and institutional ,structures

tend to opeiate more to maintain than reduce illiterat.y! This 'is a strong indictMent
\

Considering we reprksent one of the most highly educated societies the wcifld has

ekret known. But look at the facts. .

By current Census*date slightly more than 50 percent of our population over

age 25 have graduated prom high school. And nearlyti30 percent of American adults

over age 10 and not enrolled in school have less tharf a high actool level education.

I.

7"*.



Except in Florida where only 52 percent of the inaleli and 53 perceiit of. the females,

25 years of age or over,, graduate ft-op hiith school, (it is likely that m9ly or these

(graduated in other states) , the 9 gures for the South are significantly,helow the
. ,

rotional average ranging froml& high 30's in the Carolinas nd Kentucky to the
...

ia

low 40's in the other states represented here In terms of num r ofirersons who

have less than 8 years of schooling , 'the rates are two times as high in the South

as in other regions. And these data, i.e. , Census data, are very conservative

to say the least. That is because many pdople tend to remembersyears or school

complcIted on the high side.

Data developed by State Departments of Education show that;66 million of

our 16 years of age and over, , out of school population have not completed high

school and 21 million of them have not attained an elementaxy level education.

'\ Such data also do not.account_for the fact that many high Ichool graduates

are not literate i.e., cannotiread, write or compete at the 5th grade level,:

cannot pass pe adult GED exam or the Army entrance tests. Givek_such a

situation, we submirthat thp actual state of illiterCy is unknown in this country
-\

Consequently, we prefer to use gkoss or ap.proximate data as B more helpful way
-

of understanding tp.e scope of illiteracy..

The Florida population is about average in terms of the national situation

but.it has tin above averkge participation in public adult education 91c1 more than

,ofie of every six or seven dipronas awarded is an adult high schoca or equivalency
N /m

diploma. The rest of the population in the Southeast are from 4.4 to 10 percent .
, * /

below the national levels in terms of number of high school gradua el. On the

a

1
4
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bright.side, the Southeast is gaining faster than the rest of the country in rate

of almost any kind of developmerit one can measure i , levels of education,

income, population, etc .

Here'is what we view ad a simple E/id appropriate way of remembering the

condition of our illiteracy.. Nationally, abdut half illi our adult population have

- less than a high school revel education (50imillion)'. Hal cethese have less than
.. .

I

an 8th grade level of education' (25 million) , half of thee have less than a 5t

I grade level of education and are called "functionally iterate" and approx tely

three million of us cannot read or write in any language. 10

In this instance, funcPonally illiierate" means that 12 million of us cannot

read an urbarknewspaper or listen to a national newscast with good comprehension,

or fill out most job application forms, differentiate unbiased reports from props-

ganda, or readily enter into a job skill development promm .- So half of us are

illiterate by any high school defiqition, and half of these e illiterate by thy USOE

definition of fun?t1al literacy

In our southeastern states, 13.5 million adults over age 16 have not completed

high school and 6.5 million have not completed the 8th grade. When we examine

,enrollment in our ABE programs and the valationship between cumulative partici-
1/4

pation in ABE arid-the.rnagnitude,of the target audience, it is, clear that present.

efforts to reduce literac represent a holding action at best . (Figure 1.)

Depending on whose estimate or set of figures one uses, from 700,000 to

1,000,000 youth drop out oi our formal K-12 school system each year and our
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present public programs of adult basic education reach slightly less than th

amount' or one percent of the target population. Alid while we co uue to`increase

the percent of high school and college level members of society, in absolute

numbers more of us are counted as illiterate each day.

Relationship of Populations

TAR6ET POPULATION 1970 CENSUS
16 years of age 6 older. NOT enrolled
in school with less than the completion
of secondary education.

,

Adults over 16 years of age with
LESS thaD an eighth grade education.

3,825,000 ABE ParticitAnts

Cumulative 1970-1974

Includes adults living overseas as
civilians, armed foces personnel
overseas, and i,ridividuals in penal
institutions.

Figure 1

Source: A Target POpulationln Adult Education, Report of
the National Advisory CoUncil on-Adult Education,

.S . government Printing Office, Washington, D.C.,
1974, p. 53.

In the mid 1960's in Florida, illiteracy was about evenly divided between

urban and rural, between black and white. That same,relative distribution
4.1probably remains today and the other states in the Southeast are probably not

much different. This also peansipat the rural and the black are considerably
t-

overreprelinted in our illiterate society; And surprisingly, the bulk of us who



are illiterate are not the old folks no we're between iloages of 16 and 45! -

"r

Given sufficient political, economic and educational conunitment,"this is

all avoidable. Illiterate adults want to become literate and they do have the

ability to leprn.

THE CORRELATES'OF ILLITERACY

Given that thousands of illiterate or semi-literate Amer an adults are

socially responsible, contributing citizens, illiteracy is still a tremendous

handicap to tha iip1v1dua1 , the famil , the commutiity and*the larger society.

Nearly any undesirable hosman, ocial or economic condition one'can

identify,. bears a statistical relationship to ilffieracy . Persons who are under-

educated aro more likely than those who are more hfghly educged to:

. have serious difficulty in income maintenance

b. be victimized by creditors

c . be unemployed or pnderemployed

dm. be on welfare

e. have inadequate conditions of physical and emotional health including
hypertension, poor hearing and poor vision

f. have inadequate nutritioff

g . live in substandard housing

h. lack reliable transportation

1. pay mare for meeting basic survival needs as well as non-essential
items

j . have difficulty wuith the role of parent

k. /have children who will face problems inuch like their own
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1. have more children than they want

-m. not rote or, engage in civic or political /Affairs

n.- have difficulty in_ olltaining needed social, hqalth and/or oconomie
services provided by the community el*

o feel heliless or Owe-I-less to work the system or control _the forces
that most influence tlleir lives

, be incarcerated.'

q. 4 not Nrticipate in any organized form f cehtinuing education

r . .experience more accidental injury" 1.

s . live fewer. years.

The message is clear poverty, exploitation, alienation and related conditions
/.

are among those that are highly associated With being illiterate in a highly literate

society..

The recent literature of adult education and related social sciences abounds

with conclusive evidence of the interacting and complex relationships that exist

between substandard living and substandard levels of edudation.

4
And while the condition of illiteracy is as much an urban problem as a

Ibef

rural one, or arwhite as a black one or a male as a female one or an old age as

a young one; the relatonships that exist between undesirable conditions of life

and communit3i and illiteracy are erten stronger if you are black or rural, stronger

if you are.both! Consequently, if one lives in the Southelist, his or her chance

of not being illiterate aren't really too good.

Yet in spite of such harsh statistics, the existence of and opportunities
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for desired hiiman, sooial and economic developmçnt and change in the South

are greater than in any other part of the (\lotion. It is not only. that we holie

farther to go in terms of human resource utilization and econdmic development

pxhich provides the opportunity,, it is because we are moving faster in terms ./ . r

. ,

of racte of deveaopment andchange Jo We .6;7.8 We believe our region has al 7

critical choice to make. 1,Ve can eitfier assuitie the responsibility for our own

destiny and deliberately build toward desired futures and simultaneously

serve as a model for other areas of the country; or we can ignore our opportunities,

imitgte the historic growth patterns andchange of the north and become a 2lst

cenhiry replica of 2.0th century northern areas.

To assume such leadership, major changes are required in certain political,

.econonlic and educational policies and priorities especially in regard to the

development of under-realized sources of tax revenue, gross under-utilizatton

of tiucational resources for formal and non-formal lifelong learning, and continued

-development of foreign-based labo industries.

The Southeast region exhibits certain characteristics not uncommon to a
1 .

number of progressive, rapidly developing "underdeveloped":nations . Perhaps

a few comparatiVe or cross-cultural studies ofsome of tiler more successful

models of human and economic development on other continents would prove

enlightening and .relevant to our own particular problems and needs.

One thing that has been learned from extensive research in world literacy

programs -is thitt by itself, literacy'education is insufficient as a catalyst to

economic development.9 To be effectiVe adult basic education must be system-
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atically incorporated into a larger, carefully planned design in I g:

a . capital and material r e sourc e development and utilization

b: urban, rural and negtonal plkinuig

c. development of public and private work opportunities

d. parent, family and community-wide education
\

e. effective information delivery and knowledge sharing systems

f.
\

_

widespfend participatory involvement of citizens in change processes.
A

coordinated, cooperave and in some cases merged social, health,
rehabilitative and educational delivery systems

g

All of the above are, of course, predicated on the assumption of on-going

efficient needs assessment activities, monitoring of relevant change indices and

trend.data and scientific evaluation of rocess and product variables.

Weaknesses and Strengths 'of Present ActivIties in Adult Basic Education

Over the past decade adult educators and social scientists haveiconeurned

millions of dollars in attempts to impiov,e the efficacy of adult basic education

through research and teacher tr ining activities. The response of the private
k

sector in the development of innovative learning materials and effective educational

technologies has been phenomenal. As a consequence, we have acquired the

knowpadge and the technology needed for implementing high quality adult basic

education programs. But observations of the practice of ABE in nearly any

community reveal' that we have utterly failed in our ability to apply what we

know. Among many of our deficiencies,include:

a. The public is generally unaware of th.2 problem of illiteracy.
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h. ABE is by and la/ ge a "ffloonlighttne opet ation car I fed on by,
par t Bine. shot t tet In day school teacher. ot childt en too
tit ed and ill pi- elm/ ed for the deniand1111. ot k of adult education .

. tvlember s of the potential audience for ABE I e not atum;ted
the types 41 prog i ams offered and usually at e una vva I e of
opportunities that exist.

d. The gonatt ts of p ract1s4 and functional education based on
adult performance IeveLd ere for the most pirt not being
operationalized.

e. There is little integration between adult basic, vocational and
career education or with any other facet of adult education.

There is no schema for incorporating ABE into an overall plan
for social and ecotiomic development, no follow-through with
former participants, little effort to provide.th e. undereducated
wittL opportunities for or a view of lifelong learning, and no
effective coordination between manpower,, welfare and education
specialists at any hwels of their bureaucracies.,

While-ABE-has not.b.een.resounding4 tiUccessful it,has not been a failure

either.. Quite the contrary, since 1966 ABE has significantly contributed to the

quality of life of millions of Americans. LISOE has documentation on hundreds

of thousands of participants in ABE who have.gained or adiranced in ereployment,

left welfare, paid taxes, increased the edUcational climate of their homes,

initiated participation in civic and political affairs, etC.
,

Thus far, the academic growth of partitipants in ABE has exceeded the

rattis of advancement of youth per units of time and money. . And the rates of

dropout in ABE have been as low or lower than in our K-12 programs for children!

The main problem 'appears to be one of insufficient commitment of resources, lack4

of integrated economic-educational planning, and lack of policies and admini-

strative practices necessary for the effective use of already existing knowledge
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and . t;tven adeciiiitte political commitment anti apptopt tato policy

adult education ha!, it kny o1 c Att.t11.itIvw.. t() 1.,2111t.t1t., viithle

) 110 id a !-mcially healthy dvmocracy
1

SUGGESTIONS AND POSSIBILI'llES

he challenge to the Southeast is to hogin the development ot policies

addr sed to thkfollowing goals:

hi*

e.

1. Establish adult basic education as an enterprise having equal
priority with youth fid uc at io n an enterprise that is fully inte-,-
grated or coordinated with all levels of e ucation awl with voca-
tional- technical ,. career and community don.'

2 Establish adult basic education so that it& leadershipi and instruc-
tional personnel are employed for full-time service with full-time
commitments i.e., ikBE should not rely on part- time, day school
teacher'S-of childfen. Rather its staff should represent a blend of
educators includWig:

pei-Sons- filtpbctatly' prepnrod foi adult education

b. persons *ith specific skills in-tpchnology, agriculrure, business,
Ptetc.

6
c . persons who simultaneously work in yOuth and adult eilucation

d. person/who are retired or semi-retired who c make signi-
fican(contributions to part or full-time service in ABE

e. young persons who are in training for service in education
(interns, community college students, etc.)

%

3. Create a system of public education Wh, ich blends education, working,
. citirenship and leisuring for all ages so that the ideals of career

and co munity efucation can be fully implemented. Youth should
have s -i- t ap renticeship experiences (in both the private and
public ectors s that they are employable should they elect to
letive school/r r to graduation. )

Cj

4 . Remove the stigma of school drop-out and provide attractive oppor--
tunities for recurrent career long, lifelonkedueation so that
individual'S can combine working and learning at any stage of
the life cycle. r

ye.
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HOC1111. benefits okadult and r(wut rent education .

Itn define the c61ceptr-.; ot v,:or king and wnitarn !-,0 that income
Inalntenance ft; provided to unemptoyed member 1-; of the wor k
twee flu nugli.. Ituolu par ticipation al toll lilac adult eduLatioti an(!
tt aining activities. "Fhis Would Inquire conahor ation hetween
gover ninon t , industry and organize(i 101)01

1.4tabl1sh priorities and floods tor public works and service
, projects so that public eployment and education are addressed
to significant community needs and problems.

. Estaltlish regional training centers, clearinghouses, and demonstra,
tion projects designed.to further the goals of lifelong learning,
economic, and social development.

9. Determine the undesirabce\and desirable consequences of labor
intensive industries and establish relevant goals and policies
relating to them, i.e., while the exploitation of "cheap" labor
by foreign industry is detrimental to the economic and social
growth,of the region, there may be opportunities for labor
intensive employment tlYrough home industries or crafts for
retired persons who want to supplement their inowns and who
want tb find satisfying work.

10. Redirect the role of teacher colleges to pre and in-service
education for thiti expanding needs in recurrent and life-
long education as needs continue to lessen for teachers
of children

11. Create mgional,,state and local councils for lifelong education
to facilitate integrated economic, s dal and educational planning
in terms of:

a. inter-agency cooperation and coordination

b. needs assessment 4

c . efficient use of the technologies of mass and non-formal education
,

d . follow-through opportunities for continuing education as a
natural consequence of partiCipation in ABEIAPL programs

e. dissemination of results of research and demonitration activities

f. coniinuing program evaluation



g
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eft no tiv n linkages hetw eon tho adult and non etaditional
education activ Rios ot community schochs , technical intititut es
community collegos , univei sit , social Work agoncies ,

business and industt y the mass media most
go-vet nment igoncies and ot ganized labor .
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In sunpary, economic development, recognizing the negative outcomes of

a "bigger is better attitude," and concurrent adult education are both 'irrucially

interreIattryi in the development of people, communities, and the quality of lif9t.

The a'bove ideas on adult education, for developinunt are based grl the assumption
4

tilltt a high and'continuing priority be given-to the eligtination of existing patterns
\

of racial and sext.ial discrimination throughout the Region. Communities in which

children are Iticially segregated between public andprivate schools and. wherein

all sorts of discrimination by race, sex, age, religion, income or vocation exists

can humanly develop only to.the extent that such conditi6ns can be overcome. For

in the final analysis, the goal of developmentbe it econoknic, social or educational--

is human development. Such are the Problems of the nation and the world. Can

this Region serve as a model in their solution?

4

ji
7.
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