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F ORE WO R

Mul ticul tural educat i on is educati on whi ch val uescul tural pl ural ism. Mul ti cul tural education rejectst he vi ew that school s should seek to mel t away cul turaldi f erences or the vi ew that school s should merelyto l crate cul tural pl ural ism. Instead, multicul turaleducat ion af f i rms that school s should be orientedtoward the cul tural enri chment of all children andyouth through programs rooted to the preser vat i on ande xt ens i on of cul tural al ternatives. Mul ticulturaleducation recogni zes cul tural di versi ty as a fact oflife in American soci ety, and it affi rms that thiscul tural diversity is a valuable resource that shouldhe preserved and extended. It affirms t hat majoreducation institutions should strive to preserve andenhance cul t ur al pluralism.
Mul ticul tural educati on programs for teachers aremore than special courses or special learning

experi ences graf ted onto the standard program. Thecommi tment to cul tural pluralism must permeate allareas of the educational experience provided forprospect i ve teachers.

So stated AACTE ' s first Commission on Mul ticulturalEducation in 1972. As a result of the Commission' s efforts, theandards of the National Council f or Accredi tati on of TeacherEduciiti on (NCATE) were revised to inclucle a single standard onm ul ti cul tur al educat i on . The N CATE st andards al so i ncl uderef erences to mul ticul tural education in 14 of the remaining 29standards for basic teacher education programs and in five of theremai ni ng 39 standards for advanced programs .

As we enter a new decade , t he Commission reaffi rms i tscommi tment to mul ti cul tural education and equal educationalopportuni ty f or all st udents. As the interdependency of nationsand peopl e around t he world accelerates , the need to prepareeducators to be aware of , understand, accept , and functionef fecti vel y in sett ings and wi th peopl e cul turally different f romt hems el ves i s more cri t i cal than ever.. As teacher educators , wecan not negl ect our responsibi 1 i ty to devel op programs thatref l ect the mul ticul tural real i ti es of the Uni ted States and theworld.

I '
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tht: Commi ssi on' s program goal s i s to assist
i i tut i s , -a gen c i es , and or gani :at i ons i n the p r e pa ra t i on of
,:ducat I onal per-;onnel for a pl ural ist i c soci et y and an

nt erde pendent %Nor 1 d. W t th t he support of a N 1E- funded pro ject ,
Knowledge Intep retat ion Progjam: Training Educ ators_ Provide
rduc at I Oria T:117(juity,, tfic Crommi ssion iFepa redfour documents to
;issist teacher educat i on i nst i tut i ons in the process of des i gni ng
and rekk!s i gni rig [null ti cul tural educati on programs . Thi s
col 1 ect i on of case st udi es , Vol ume I , presents al ter nat i vc
-,trat egi ec for ilnpl ementi ng mul ti cul tural teacher educati on
pri) 1?!. The other three documents are:
Vol . I Mult icultural Teacher Education: Preparing Educators_

t 6 -Pioc7i: ect ion or nine
paprstatrecomrnen1strategies f or t he impl em en t at i on
o f mut ti cul tural educat i on. Also examined are s el ected
i ssues , i ncl udi ng bi dial octal educati on, learning

yl es, interpersonal skills training, and
disproportionate minority suspension.

Vol III Mu l t icul tura l Teacher_Educat ion: An Annotated
1. iojajji of Selected _Resources. A compi lat i on of

res-bu.rces rira-te-r- for possible use in
preservi ce , i nser vi ce , and graduate classes .

Mult icultural_Teacher_Educat ion: Guidelines for
Imp) ementation. F'set of- guiZel.ines to Be

uat ing mul ticul tural teacher educati on
programs . These gui del Ines go beyond the minimun
requi rements of the NCATE st andards , des i gni ng
e xempl ary,t-6.acher educat ion programs that reflect a
commi tment to mul t i cul t ur al educat ion and t he pro vi s i on
of educational equity.

Edmund J. Cain
Chair, Commi ssi on on
Mul ti cul t ur al Educat ion

Dean, Col l ege of Educat i on
Uni versi ty of Nevada , Reno
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INTRODUCTION

During the academic year 1977-78, AACTE collected data from
440 teacher education institutions concerning the development and
implementation of multicultural education within the teacher
education program. The purpose of this original study was to
collect baseline data about the implementation of multicultural
education prior to January 1, 1979. Beginning in 1979,
institutions applying for accreditation or reaccreditation from
the National Council for Accreditation of Teacher Education
(NCATE) were required to include multicultual education as an
integral part of their curriculum design. This data would then
serve as the baseline against which the process and progress of
implementation in future years could be measured.

Throughout this document reference is made to the NCATE
standards related to multicultural education, because teacher
education institutions must address these standards in order to
be nationally accredited. References to multicultural education
are made in each of the six.families of standards: (1)
governance, (2) curricula, (3) faculty, (4) students, (5)
resources and facilities, and (6) evaluation, program review, and
planning. The major reference to multicultural education is a
single standard on multicultural education subsumed under
Standard 2.1, "Design of Curricula." Because that standard
provides a definition of multicultural education and indicates
that multicultual education must be addressed in all aspects of a
teacher education program, it is presented below:

2.1.1 Multicultural Education

Multicultural education is preparation for the social,
political, and economic realities that individuals
experience in culturally diverse and complex human
encounters. These realities have both national and
international dimensions. This preparation provides a
process by which an individual develops competencies for
perceiving, believing, evaluating, and behaving in
differential cultural settings. Thus, multicultural
education is viewed as an intervention and an on-going
assessment process to help institutions and individuals
become more responsive to the human condition, individual
cultural integrity, and cultural pluralism in society.

Provision should be made for instruction in multicultural
education in teacher education programs. Multicultural
education should receive attention in courses, seminars,

1
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directed readings, laboratory and clinical experiences,
practicum, and other types of field experiences.

\lulticultural education could include but not be limited
to experiences which: (1) promote analytical and evaluative
abilities t.) confront issues such as participatory
.democracy, racism and sexism, and the parity of power; (2)
develop skilis for values clarification including the study
of the manifest and latent transmission of values; (3)
examine the dynamics of diverse cultures and the
implications for developing teaching strategies; and (4)
examine linguistic variations and diverse learning styles as
a hasis fo' the development of appropriate teaching
strategies.

STANDARD: The institution gives evidence of planning for
multicultural education in its teacher education curricula
including both the general and professional studies
components.

This standard implies that all teacher education students
need to he aware of cultural diversity and the implications that
it has f)r working with students in an educational setting.
Ct tural diversity refers to individual differences based on
re igion, sex, and age as well as race and ethnicity. All
communities served by teacher education institutions are
culturally diverse. In fact, cultural diversity is a global
concern that must be addressed by educators within both a
national and an international context, According to the writings
of N-ciniega, Banks, Gay, Grant, Baptiste, and others, the
overall goal of multicultural education is educational equity.
In teacher education programs, this goal translates into programs
that prepare teachers and administrators to provide educational
equity once they are in a classroom.

\tulticultural education should not be viewed as a provincial
process. Regardless of the clientele, it is absolutely
in,!ispensable to a teacher education program. Multicultural
education is not compensatory. It recognizes individual and
cultural diffences reflected in learning, human relations,
motivational incentive, and communication styles. Teacher
,,ducation programs that are multicultural will give their
clientsby exposing them to diverse sociocultural systems,
lingluiges, world views, and philosophies of life--greater
(lexihility in personal, interethnic, and cross-cultural skills.

Designers of multicultural teacher education programs must
!)( cogni.Iant of concepts that describe the relationship,
intraactions, and interactions among individuals and groups.
!l't co.(cepts include racism, sexism, prejudice, discrimination,
Tpres.;i:)n, powerlessness, power, inequality, equality, and



stereot/pes. igners a I s,) Inost be aware of various
mult icultural concepts, including ethnic studios, minority
studies. blingual is Ill, Ir;MTP2n studies, cultural awareness, human
relatiwis, ard urban education.

The last paragraph of \CATIY s standard on mult icul t ova 1educ.it ion suggests the ;;inds of molt icultura 1 experiences thatmight he prov ided in teacher oduc at ion programs. Teachers andother profess ional educators can not learn all the necessary
knoAledge and skills in the few hours they spend in their

t raining courses. Teacher educators should
encoura:1,e studen ts to select courses in general studies that wi 11
h e l p them g a i n background knowledge and ski lls. Students mightbe counseled to choose relevant sociology, anthropology,

pol i t ical science, and ethnic studies courses in orderto develop str3ng analyt ical ski 11 s for viewing different
cultural perspect Ives.

Mult icul tura 1 education is addressr ' in the NCATE Standards
for _the .Accreditation .of _Teacher Education in both the pre-service
and- ;idNfanC ed F6ii NotonT57-thil-stfiiihers be prepared to
provide educational equity in the classroom, but also
administrators, counselors, school psychologists, and all other
profess ional and paraprofessional educators. Thus, preservice,
in se rv 'cc, and graduate programs offered by a teacher education
in st itut ion must be redesigned to reflect educat ion that is
mult icultura 1 .

Teacher educat ion inst itut ions preparing to develop and
implement mult icultural education in their )rograms request
ass istance. Inst itut ions request information not only about the
appropriate content to include in the curr iculum, but also about
effect ive strategies for implementation. The data collected
during the 1977-78 survey did not provide adequate descript ions
about the pol i cies, curr icula, and resources developed for the
mult icultura 1 teacher education. AACTE' s Commission on
Mult icultural Educat ion recommended that programs be identified
and characterist ics of the mult icultura 1 aspects invest igated in
greater detail.

There is no one way to design a mult icultural teacher
educat ion program. It depends on a number of factors, including
the area or community served by the inst itution and the settings
in which graduates are placed. The commission thought that the
identification of alternative strategies for implementing
mult icultura 1 oducat ion would he valuable to inst itut ions
currently designing or redesigning their programs to better
reflect mult iculturalism.

3
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riftt2en teache.r educat ion inst itut ions with prov is ions for
nult iculttiiaL, educat ion wIt: re chosen. _This -selection was based -on
ht.! c1111ted in. the 1977-78 survey and .informatioA mai led to

\ACTE ice.s ince then. In response to this survey.; '70
II! t itit Hns had indicated that they had provis ions for

mu t ciii t ii ra 1 iind/or hi lingual educat ion in foundations and
conrscs plus speci fic courses or programs. The surveys

in; -01pr !..11.2nta ry materials for these inst itut ions' were reviewed
t ) iiirt 1. lute mine i f the profirams were multicultural. Fifteeninst It lit ion,; were then selected, representing different types and
, itutionsboth pr ivate and public. Thcy wore

), in various (regions of the United -Sta tes, rural as well as
.irhan, 471d ranged in .s ize from 460 to 49,982 students. Not al 1
List i fit ions in i t ialjy identified arepresented in this document.
unw was not an exemplary program, and -arrangements could not beiii t ) VH, it the other inst itution.

I he case studies develop,ed from the survey data and the
)11 , t 1:1s-i it s are found in chapters 2 -11 . Chapter 1 i,s ifn°

it: of how teacher' education inst itut ions are implementing
miii t Icul ti ra I education. based on the survey data collected in

78. Chapttn- 15 presents a summary of chai-acteristics found
!mit i.7ultural tec'her education programs and. the factors that

untr Putted to the development.of ellbse programs.

Donna M. Gollnick
Kobla 1.. M. Osayande
Jack Levy
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Chapter 1

OVERVIIM oF MULTICULTURAL EDUCATION IN TEACHER EDUCATION

The data presented in this chapter is based on that
collected by AACTE through its "Survey of Multicultural Education
in Teacher Educat ion," conducted during the 1977- 78 academic
year. Of the total institutions surveyed, 446 responded,
representing 55.3% of the total. These included both private and
public institutions; they ranged in size from 327 to 54,931
students; and they were located in both rural and urban areas.
This chapter summarize& how multicultural education is being
addressed by these teacher education institutions.

cuRRICULA

Over hal f of the 446 responding institutions indicated that
they had provis ions for mult icultural education in the teacher
education program. These provisions included the following
components of mult icultural education:

1. Study of intergroup communications.

2. Student teaching experience in schools with students
racia 1 y/ e thnic al 1 y di ffe rent from student teachers.

3. Experiences to assist students in working more
effectively with minority students.

4. Study of values clarification.

5. Study of the dynamics of diverse cultures and the
implications for developing appropriate teaching
stra tegies.

6. Study of cultures and ethnicity of groups within the
geographical region served by the education unit.

7. Study of the diverse learning styles related to
ethnic/cultural differences and the implications for
developing appropriate teaching strategies.



M. Study and experiences for teaching content from a
multicultural perspective.

(). Study of racism.

N). Study of sexism.

Ithnic Studies
Almost 15% of these in st itut ions had departments or

divisions that focused on U.S. ethnic groups (e.g., Black
Stu(lies, Native American Studies). Over 75% offered courses
related to specific U.S. ethnic groups. Courses on Afro
Americans were most prevalent with over half the institutions
having such courses. The following indicates the percentage ofinst itut ions with other ethnic studies courses:

32.7% American Indians or Eskimos
28.0% Hispanic Americans
22.7% Asian American or Pacific Islanders
15.7% Eastern European Americans
10.3% Western European Americans
07.2% Jewish Americans

Almost one-fourth (23.8%) of these institutions required that
preservice teachers complete at least one course related to
specific U.S. ethnic groups prior to the completion of their
education degree program. ,

Women's Studies

over half (60.9%) of the institutions offered courses
related to women's studies, with fifteen percent having
departments or divisions of women's studies. Less that 10%
(8.7%) of the institutions, however, required students to
complete at least one course in this area prior oto the completion
of the education degree program.

6



n-,er vi ce Programs

rly half ( 45 .1%) of the in st itut ions offered in3erviceprograms in the a rea of milt icultural and/or bi lingual education.These were most often offered to teachers and administrators incocpera tion t th a local educat ion agency or teacher center.

t i cul t ura 1 and Pi 1 i ngual Education
. _ . _

Three hundred s ixty-two inst itut ions (81.2%) reported havingsome prov is ion for addressing mult icultural and/or bi linguale..lucat ion w ithin the education unit. Most oftenmolt icul tural /hi lingual education was addressed as a component infoundations courses or as a component in method.ology courses.Fewer inst Wit ions ( less that 25%) had specific courses onmult icultura 1 or hi lingual education. Either ama jor/spec ia 1 i zat ion or minor/supplementary in mult iculturaleducation was offered in almost 10% of the inst itut ions, but moreinst itut ions offered a major and minor in bi lingual educat ion.Around 16% had a ma jor in hi lIngual educat ion, while nearly 14%had a minor. Less than 10% of the inst itut ions had a separatedepartment or di v is ion of mult icultural education (7.4%) orhi lingual educat ion (8.1%). Often such departments included bothmult icultural and bi lingual education, It was impossible todetermine the number of these program that existed wholly onfederal or state funds and the number supperted pr imari ly withinst itutional funds.
Mult icultura 1 educat ion was most often addressed as acomponent in courses at the undergraduate level, but 25% alsooffered such courses at the graduate level. These courses couldbe class i fied in four general areas: (1 ) general_ studies,including anthropology, sociology, etc. ; (2) internationalprograms; (3 ) ethnic/cultural studies of U.S. ethnic groups; and(1 ) general education courses. Over half of these inst itut ionsrequired at least one of these courses for completion of the

eduk:at ion degree program.

Bi lingual education was emphasized in courses in fewerinst i tut ions than mult icultura 1 education. Over 30% offered
courses at the undergraduate level and only 9% at the graduate
level . The hi lingual education courses offered could also beclass i fled into the same f ive general areas as mult iculturaleducation courses. Spanish was the ma jor target language in
these programs, with over one-third of the inst itut ionsindicating it. American Indian languages included Choctaw,Navajo, Cherokee, Kr owte, Lakota, Nez Perce, Cheyenne, Aleut,

7



Arapahoe, Crow, Imupiaq, Me raminee, Seminole, Creek, Shoshone,
Wood land, and Yup ik . One of these was the target la nguag, in 29
inst i tut ions. French, German, Italian, Portuguese, Cantonese,
and Chinese were identi lied as target languages in other
hi I ngual e:iucat programs, in that order of frequency.

I: AC UT\

Inst itut ions did not appear to be very diverse in the
ethnic /racial make-up of the faculty. Less than one-third of the
inst itut ions had one or more Black faculty members. Other
minor ity groups were represented in even fewer inst itutions.
Hispanic faculty members were in 18% of the in st itut ions; As ian
Ame rican faculty members in 11%; and American Indian or Eskimo
faculty members in less than seven percent. The following chart
shows the perc entage of the total faculty population from various
ethnic backgrounds at thrce levels Or employment:

White Arne rican
Black Arne r i c a n
Hispanic Arne r ic an
As ian .Ame r ic an
Ame r ic an Ind i i n/ Es k Imo
Other

FULL-TIME SPLIT-TIME PART-TIME

87.32%
8.59
1.83
1.16

. 35

. 74

86.83%
7.05
3.06

.98

. SS
1.54

85.71%
7.78
4.22
1.08

. 56

. 64

Of the ful -t ime education faculty, 32.61% were female and 67.39%
male. t the part-t ime level the number of females increased to
48.64'0.

A greater percentage of minor it ies and females taught
mult icultura 1 and bi lingual education than taught in the general
teacher education program. The following table shows the
ethnic/racial breakdown of full -t ime faculty who teach
mult icultura 1 and bi lingual education;

General
Teacher
Education

White American 87.3%
Black American 8.6
Hispanic Ame rican 1.8
As ian American 1.2
American Indian/Eskimo .4

Mult icultural
Education
Courses

55.2%
33.8
5.9
3.8
1.3

Biliagual
Education
Courses

53.0%
5.3

34.7
C.

1.3

8



A greater perc en tage of females also taught in these programs
than in the general teacher education program. At the full -t imeevel , 47% of the faculty for bilingual education and 37% for
mult icultural educat ion were females.

The academic background of spli t-t ime faculty members who
faught the mult icultural/bi lingual education related courses
varied. Nilost often the faculty members represented either
sociology or foreign language disciplines. Faculty members also
represented the disciplines of history, anthropology, psychology,
Engl ish, or fro American Studies. Full -time education faculty
members who taught these courses were most often from the program
areas of elementary educat ion (71.7%) or secondary education
(61.7% ). Other education faculty were from the program areas of
social foundat ions, history, and phi losophy; early childhood
edacat ion; curr ic ul um and instruction; social studies education;
educational psychology, language arts and reading; special
educat ion; foreign language eduLat ion; or junio'r high and middle
school educat ion.

The concept of mult icultural and bi lingual education had
been fostered among faculty members through various act ivit ies.
\lmost half of the respondents indicated, however, that the
faculty members were on their own with respect to this. Planned
faculty development act ivit ies were nearly nonexistent. The most
freqiient means used was professional association meetings.
Faculty development act ivit ies were not generally organized, or
structured for mult icultural or bi lingual education. Less than
one-third reported seminars, cross-cultural field experiences,
i n se rv ice training, faculty research grants, or sabbaticals being
used for this purpose.

The student population at the responding inst itut ions
appeared to he diverse in ethnic/racial composition. Over 96% of
the inst itut ions had at least some minority students. The
fo 1 lowing table indicates the ethnic/racial background of
,;tudents in the resp.onding inst itut ions:
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Total
Institution

Undergraduate
Teacher

Education _

Graduate
Education
Programs

h i t 1rne ricans 86.22% 86.36% 85.1S%
R 1 a(:k Ame ricans 8.13 8.89 7.17
Hispanic Americans 2.28 2.00 1.79
As ian rne ricans 1.09 .80 .78
American Indians .47 .71 .43
other 1.81 1.24 4.68

%lore Black and American Indian students were enrolled in the
undergiaduate teacher education program than in other
undergraduate disciplines. The percentage of minority students
in graduate education, however, was less than at either the
undergraduate level or in the total institution. Almost half
(47.21) the total student population was female. For both
undergraduate and graduate education prograts, however, the
percentage of females increased to 59% an& 57% respectively.

R ESo11RC ES

Over half the responding institutions indicated that related
texthouks were used as a resource by teachers and students.
-;tudying multicultural education. Over 30% indicated they also
used the following resources:

1. Student experiences in cultural settings different than
that of the teacher education student.

2. Consultants who were not part of the university faculty.

3. Cooperative programs with public or private schools with
multicultural 4tudent populations.

Ethnic agencies/organizations.

S. CooRerative programs with public or private schools that
have a student population with ethnic backgrounds
different from the majority of the student teachers.

6. Community-based programs as some phase of the student's
work.

10
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LSLARCH AND DEVELOPMENT

over one-third of the institutions (3).3%) reported research
activit ies related to mult icultural or bilingual education had
been undertaken in tht. educat ion uni t Although faculty pro jects
were the source of most research activity in this area, some
research was also done as master theses, sponsored research,
doctoral dissertations, and special institutes. Research related
to mult icultural education was being undertaken more often than
that for hi lingual educ at ion. The research in mult ic ult ura 1
education included the study of (1) instructional processes, (2)
social/cultural processes, (3) inter-ethnic attitudes, and (4)
acculteralt ion, ass imi lat ion, or cultural pluralism. Research inhi lingual education was most likely to include the study of
instructional processes. Other bilingual education research on
social and cultural processes and acculturation, assimilation,
and cultural pluralism were also undertaken. Research topics for
'ntilticultural and bi lingual education also included ethnographic
research and research about culturally biased tests.

The major support for research activities in both
molt icul tura 1 and hi lingual education was the inst itut ion itself.
The U.S. Office of Education provided support for research
activ it ies in nearly one-fourth of the institutions with
mult icultural education research and in over one-third of those
with hi lingual education research. Private foundations, state
education agencies, local education agencies, and the National
Institute of Education provided support in less than 12% of the
i n s t i tut ions.

Education faculty members also produced products in the area
of molt icul tura 1 educat ion in over 35% of the in st itut ions.
Bi lingual education products were developed in over 25% of the
institutions. These products were most often in the form of a
pre senta t ion at pract it ioner-or iented meet ings.

CO NTR BE1T NG FACTORS

Three factors seemed to have contributed to the planning,
development, and implementation of multicultural/bilingual
education in over half of the institutions. These included (1)
the university/college administration, (2) various ethnic groups,
and (3) state education agency guidelines and regulations. Other
contributing factors often mentioned included: (1) encouragement
of profess ional a ssoc ia t ions; (2 ) quali f ied faculty; (3 ) related
state legislation; (4) related federal legislation; (5)
desegregat ion of local schools

; (6 ) availability of curr iculum
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materials; (7) availability of federal funds, and (8) teacher
organizations. major detLIrring factor to such programs was the
lack of funds from the college or university. The avai lability
of state and federal funds as wel 1 as curr iculum materials and
gull I fied faculty were also considered as deterrents to the
development dad implementation of mult icultura 1 education by over
one- fourth of the institutions.

THE PITH

The wr itten comments of the respondents concerning the
future of mult icultural and bi lingual education at their
inst itut ions suggested generally posit ive suport for
mult icultural education. State legisldtion and certification
requirements as well as the NCATE standards have increased the
planning and, probably, the implementation of such programs. The
lack of money and quali Ned or interested staff are clearly the
greatest drawback to immediate development of programs that might
be viewed as appropr iate and desirable. The most common reasons
provided for not planning programs were that the student
population does not include minor it ies; graduates will not teach
in areas where there are many minor it ies; and there are not
opportunit ies for preservice teachers to experience mult iculturalsituations. Comments concerning the goals of mult icultural
educat ion would suggest that efforts need to be made to clarify
the concept. The majority of inst itut ions either have programs
in mult icultura 1 or bi lingual education or are planning such
programs. Yet, comments suggest a need for model programs from
which they could implement components that would be most
appropr late to their own s ituat ions.
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Chapter 2

A MULTICULTURAL EMPHASIS IN A SECONDARY EDUCATION PROGRAMn Approach to \iulticultural Education at Ball State University

17,S4-
AM LI ATION: State
HIGHEST DEGREE OFFERED: Doctorate
1979-80 UNDERGRADUATE TUITION FEES: $840 (State resident)
CALENDAR SY ST Et: Quarter
DDRESS: Muncie, Indiana 47306
CONTACT: Charles Payne, Director of Mult i-Cul Program

Ball State University was founded in 1898 as a small privateschool called Eastern Indiana Normal University. In 191.8 theBall brothers, of a prominent industrial family in Muncie,donated for use as a state institution the campus and buildingsof what was then the Muncie Normal Institute. The name later waschanged to Ball State Teachers College in honor of the Ballfami ly. In 1965 the institution was renamed Ball State
University.

The 946 acre campus of the university is located in aresidential area of northwest Muncie, Indiana. Muncie, a city ofover 80,000, is located SS mi les northeast of Indianapolis , thestate capitol. Although the population is somewhat mult iethnic,it is predominantly white, with a 11 to 12 percent Blackpopulat ion. Migrant workers are in the area during the summerand fall months.

TIlE UNIVERSITY

The university is organized into five colleges: the Collegeof Architecture and Planning, the College of Business, theCollege of Fine and Applied Arts, the College of Sciences andHumanities, and the Teachers College. Masters degree programsare offered at the institution in 90 fields of study; thespeciolist in education is offered in 14 fields of study; and thedoctoial degree programs are offered in 16 different fields ofstudy.

13



Commitment to Multicultural Education

A multicultural education emphasis was initiated ten years
ago when the university felt that students should be prepared to
work in a multicultural society. The emphasis at that time was
based partly on the need to prepare teachers to work more
effectively with minority students and those from a low
socioeconomic level. The offering of a minor in multicultural
education for secondary educition majors was approved by the
Teachers College, and A faculty memher was hired in 1972 to
design and implement this 'program. From the beginning the
Program was financially supported .by institutional funding.

1.

The "%lulti-Cul Program for the Preparation of Teachers for
Multi-(Alltured Secondary Schools" S\egan as an elective
undergraduate minor offered by the Pepartment of of Secondary,
Higher, and Foundations of Educatio0. Although the minor has
remained as a program elective, all secondary education majors
are now required to complete one course in multicultural
education. Some faculty members aro now redesigning their
courses so that they are taught from a multicultural perspective.
Courses are also offered at the graduate level in this area.

Even earlier the Teachers College had initiated and
supported a program related to multicultural education within the
Department of Elementary Education. The Institute for Education
of Teachers of the Disadvantaged was initiated in 1969 to prepare
students for teaching at the elementary school level in
economically disadvantaged, racially integrated, and multiethnic
schools. This program is offered as a minor to students majoring
in elementary education, special education, and other K-12
programs. kgain, this program is supported financially by the
institution, although some inservice programs and research
projects have been conducted with noninstitutional funds.

Since all secondary education majors will be required to
take a course in multicultural education beginning in the fall of
l979, other faculty members of the department have participatcd
in a faculty development program on multicultural education.
These faculty will have the primary responsibility for teaching
that course during the academic year. Again, this activity is
possible because of the commitment of the program director, dean,
and department chair. An additional faculty member who is

-'prepared and experienced in multicultural education was added to
the department in 1979.

The institution's commitment to multicultural teacher
education is highlighted in the Department of Secondary, Higher,
and Foundations of Education. The emphasis on multicultural
education has expanded from a minor, which involves only those
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,,tukh,..ht.; who :11o.)sc that option, to a course requirement for al 1
sec onda r educ at ion ma jors. Graduate students also can choose anmulticultural education. This department has
sv sterna t ly planned to in tegratu mult icul tura 1 conceptsthroughout the professional oducat ion program. There is as iini la r minor offered in the Department of El ementa ry Education,
ind iii tegra t i ) 11 of the concepts of mult icultural i sin throughout.he t ) ta 1 program is !Icing pursued there. The Department of
Educat iona! psychology and t he Department of Spec ia 1 Educat ion
.iri! ) sit t,!mpt ing to in tegra te mul t icultural concepts into
their )fferinils.

i I I' r ograrns Related to ,N1u1 t icult ur_a. 1, _Ed uca t ion

thin the Iln iversity and the Teachers Coll ege are several
prugrains supportive of mult i cul tura 1 education. Outs ide the
Teachers (-,i) 1 1 e.ge an Inst itute for International Studies offers
As Ian Studies, Lat iii Ame rican Studies, and overseas study
programs. The Inst itute for Urban and Regional Studies providesc nirses an,1 experiences to ass ist students in understanding urban
real it icc. St udents. al so can design a program in Afro American
Studies. \t least one course is offered in Women's Studies.

4a 1 1 Sta te also has a residential overseas prog rain in the
cosfnopol i t in (i st r ict of central London. Students who choose the1)nd,in Centre as a part of their program spend 13 weeks abroad.
Ten of tho.se weeks are spent in residence study at the Centre,.,her tudents take regular university courses.

Elementary educat ion ma jors may elect to participate in a
spec ia 1 program that permit s spending the autumn quarter of the
junior year in England. Students take course work there, have a
r,!sidential profess ional labora tory ass ignment in an English,,chool, and t ravel in Great Br i ta in and on the cant incnt.

The 11n iversity 's Center for Li felong Educat ion offers a
program for nontradit ional students. This program is designed to
aid adult s returning to study after s ignificant t ime lapses.
col I ege credit in spec i fied areas can he obtained through means
other than regular enrollment in on-campus university classes.
such a program could he a valuable resource for minority
students, women, and ma ture students with successful career or
);ocat ional experiences who would like to return to begin a
;-ol loge program or to continue one that had been interrupted.

l-he Teachers Col lege offers inserv ice programs requested by
pull] 1.: schools in the state through its Resource Center for
Put) 1 i School Se rv ices. Emphas is on mill t icultura 1. concepts is
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included in two areas. Services of the Curriculum Evaluation and
Development area include multicultural awareness, value
clarification, human relations training, and cultural pluralism
in the schools. Offerings of the Innovative Field-Based
Inservice Educatiorucomponent include multicultural education and
teaching in desegregated schools. The Resource Center is the
receiving and implementing agency for such requests from schools
and other agencies. Departments and other units of the
University gnd the Teacher College provide the services through
their personnel.

RELATED REQUIREMENTS BY THE INDIANA COMMISSION ON TEACHER
TRAINING AND LICENSING

NeW Indiana teacher licensing requirements include an
emphasis on multicultural education for initial certification.
These revised regulations require that all graduates after
Septemher 1, 1982 must have taken, as part of their professional
sequence, an identifiable component in "ethnic, cultural, and
disability awareness."

These new state requirements have forced institutions in the
state to design programs that include multicultural education.
At Ball State the Department.of Elementary Education and the
Department of Secondary, Higher, and Foundations of Education
have chosen to emphasize muliticultural education both by
integration throughout professionalized courses and by special
courses that focus on multicultural education. Programs for
preparing secondary and elementary education majors differ in
their approaches to satisfy the state-mandated requirement for
e thnic, cultural, and disability awareness. These differences
w ill he discussed in the next section.

RESR)NSES n MULTICULTURAL EDUCATION INJHE
TEACHER EDUCATION PROGRAM

The following describes the multicultural education aspects
o f teacher education programs at Ball State Univeristy in
categories used in NCATE's Standards for the Accreditation of
Teacher.Ed_ucatipn--governanE-6,---666rdirli, riculty, stuaents, and
resources.
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(ioverilanCe

The Teachers College includes eight principal administrative
units: (1) Department of Counseling Psychology and Guidance
Services, (2) Department of Educational Administration and
Supervision, (3) Department of Educational Psychology, (4)
Department of Elementary Education, including the Institute for
Education of eachers of the Disadvantaged, (5) Center for
Lifelong Learning, including the Institute of Gerontolngy, (6)
Departmcnt of Secondary, Higher, and Foundations of Edcation,
(7) Department of Special Education, and (8) Department of the
Laboratory School. A number of supportive units are also
includel within the Teachers College.

Approved programs are offered by the Teachers College for
-;tate teaching cred atials at the following levels:

1. harry Childhood Education (Pre-Kindergarten)

..'.. Kindergarten-Primary Education (K-3)

3. Elementary Education (1-6)

4. Junior High/Middle School Education (5-9)

S. Secondary Education (9-12)

6. All Grade Education (K-12) in Physical Education,
Special Education, Hearing impaired, Music, School Media
Services, and Visual Arts.

The bachelor's, master's, specialist, and doctoral degrees
are offered in education by the university. The Specialist in
Education degree programs are offered in 16 fields, and 16
programs lead to doctoral degrees. The Doctor of Education
degree is .11so offered in cooperation with Indiana University in
16 fields, and a cooperative Doctor of Philosophy degree program
with Purdue University is offered in guidance and counseling.

According to the University Bulletin for 1978-80, the
objectives of the undergraduate teacher education program are:

To help students acquire (a) knowledge and understanding
expected of well educated persons in our culture, (b)
respect for learning and people, (c) familiarity with
the value systems influencing behavior, and (d)
aesthetic appreciations.

17
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10 asskt students in the acquisition of teaching
,:ompetence in hoth knowledge and skills related to their
tras of specialization.

"1., enable students to understand the ways that learning
takes place and human beings develop.

To t:nable students to acquire a basic knowledge of the
relationship between the school and its historical and
contemporary settings.

To help students demonstrate, in their relations with
others, that they value highly the freedoms and
responsibilities of democratic living.

(). To promote in students the willingness and.ability to
experiment with effective methods of applying their
intellectual, moral, aesthetic, and professional
1.-:arning in practice.

CurrIcula for Preservice Proarams-52. -

All students, of course, are ~required to meet the
Hiuirements of general studies. At Ball State these
1-!q11irements incluAe 24 quarter hours of Humanities, 20 quarter
hours Social anu Behavioral Sciences, 20 quarter.hours of
Scince and Math, and eight quarter hours of Business,
Technology, and Applied Fields. A number of courses related to
multicultural education are offered throughout the institution.
S)me of these would meet the requirements of general studies,
e;pecially in sociology, anthropology, and psychology. Students
ni 11,:o take courses in Afro American studies and women's
;t,IdHs that provide hackground knowledge related to,
multicult6ral education.

One of the articulated goals of the Teachers College is to
have multicultural concepts integrated into most courses
)fferedoften a slow process requiring faculty development and
.;uppJrt activities. A number of courses in the professional
;equence specifically address aspects of multicultural education.
The following three courses are offered in the Teachers College
in the general field of education:

i. Exploration of Ethnic and Multicultural Group Behavior
in American Schools

)
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Urban Educat ion: Pr oi)lems and Prospects

3. Contr il)ut ions of Socia 1 and Cultural Minor it ies to
Amer ican Education

Al I students preparing to be teachers are required to take a
course ent it led "Pr inciples of Teaching and Classroom Management
( Elementary or Secondary)." This general methods course requiresfield experiences taken late in the sophomore year or in thejunior year. Students who have minors in either Mult i-Cul or
Teaching of the Disadvantaged would be scheduled for fieldexperiences in mult icultural school settings. Other students mayalso receive mult icultural f ield experiences, hut they are notrequired. Students with one of these minors also fulf i 11 their
student teaching requirement in mult iethnic or Title I schools.Other students may have that type of experience, but i t isn'trequired.

Hement.try Ekiii,aL

In the University Bul let in the following three courses
related to mult icultura 1 education are listed under the
Departrnent of El emu n ta ry Edu c at ion:

. Human Re la t ions in School

Materials aad Techniques for Teaching Chi Idren of
Mult iethnic Backgrounds

3. Education of the Culturally Di ffe rent Chi Id

Elementary and preschool education majors can meet the state
requirements for ethnic, cultural, and disability awareness by
taking the course, "Introduct ion to the Except ional Chi Id," and
the other required profess ional educat ion courses. These other
required courses have mult icultural concepts integrated into
their content.

s mentioned earlier, elementa ry education ma jors can choose
to ob-tain a minor from the Inst itute for Education of Teachers of
the Disadvantaged. These students are required to take these
c our se

Materials and Techniques for Teaching Chi ldren of
Mult iethnic Backgrounds
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. Education of the Culturally Differe-nt Child

Stud6nr Teaching with Disadvantaged Children

4. Three of the following courses (those with * also meet
general studies requirement):

a. Economics of the Ghetto*
b. The Black Experience in America*
c. Literature of Black America
d. Education of the Slow Learner
e. Practicum in the Sociology of ghe Inner City*
f. Racial and Cultural Minorities in the U.S.*

Research comparing graduates of this program with those of
regular elementary education programs showed that these students
had more empathy and understanding of the economically
disadvantaged. Graduates with this minor were also more likely
tf) choose to teach in' urban situattons.

Secondary Education

A number of courses related to multicultural education are
listed in the University Bulletin under the Department of
Secondary, Higher, and Foundations of Education. These include:

1. School in American Culture.

.2. International Dialogue on American Education and Life.

3. The Role of Women in the Past, Present, and Future
Development of Education.

4. Introduction to the Problems of Teaching in
Cross-Cultural Enviornments.

S. Instructional Strategies in Multicultural Schools.

6. Social Foundations of Secondary Education.

Beginning in the fall of 1979, all secondary and junior
high/middle school education majors will be required to take the
general education course, "Exploration of Ethnic and
Multicultural Group Behavior in American Schools." The course
was designed to assist students in analyzing factors that
influence behavior of ethnic and cultural group members in
schools and educational settings. Particular emphasis is placed
on behavior of ethnic and cultural group members in American
schools. The course involves development of an awareness of many

2 0



cultural and ethnic groups present in schools and other
institutions. It stresses the following: behaviorial patterns
oT people from different environments; special strategies,
applicable to different groups, that can be used to overcome and
avoid ethnic and/or cultural conflict; learning strategies
designed to break .stereotypes held about certain groups, and
benefits of cultural differences to all Americans. This course
helps potential teachers, other potential professionals, and
community loaders achieve these objectives:

1. Understa-nd the diversity of cultures, lifestyles, and
ethnic groups found in American schools and society.

Become skilled in incorporating cultural experiences
into the instructional processes, everyday living, and
socializing.

3. Become informed about the variety of instructional
strategies, procesSes, technology, and materials
available to all school personnel.

4. Study assumptions and overgeneralizations made about
certain groups and American society.

S. Develop greater awareness.of culture and its effect on
American schools.

6. Analyze and internalize the feeling of being different
in American schools and society.

7. Develop appropriate attitudes and understanding
necessary to work effectively with students from a
variety of cultural backgrounds.

8. Learn sociological and multicultural concepts that
contribute to understanding of behavior.

This four-hour course includes both class work and field
experiences. The class work includes lectures, films, and small
group work. The course is usually taken at either the freshman
or sophomore level.

The Multi-Cul Program for the Pre aration of Teachers for
Multi-niTt-ur-a-l-g666-faarjSchb-ols 1s ffre 3--as a minorTor
s1;6colidar5;&-JdE-a-fii5ftrilijoi7T.---TETs program places heavy emphasis
on making the preservice teacher aware of the variety of social,
political, land economic backgrounds represented in multiculturad
schools. itudents must select this option before the end of
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their sophomore year. A maximum of 40 students is accepted each
year in the program at the present time.

Thi6 program includes both course work and experiences to
prepare graduates to work effectively in multicultural school
settings. The course-requirements include:

1. Introduction to the Problems of Teaching in
Cross-Cultural Environments (five quarter-hours)

2. Cross Role Experiences in Secondary Schools (four
quarter-hours)

3. Instructional Strategies in Nulti-Cultural Schools (four
quarter-hours)

4. Senior Seminar (three quarter-hours)

5. Electives from appropriate courses in general studies
program (eight quarter-hours).

Required laboratory experiences vary. In the freshman year,
students are involved in field work in the community through the
many social and professional organizations at the university.
The experiences vary, but a strong effort is made to place
students in cultural areas different from their own. Initial
experiences in multiculturalism are provided as a requirement of
the first course listed above. Additional field work is also
offered in connection with a specially sectioned psychology
course in human growth and development. The second course listed
above also includes structu,d field experiences.

The junior year includes intensive professional experiences
involving participation in a multicultural setting, a secondary
education methods course, plus the third course listed above.
All of these courses provide opportunities for the student to
have experiences in multicultural classrooms. One full quarter
is devoted to student teaching in the senior year. Students are
placed in multicultural school situations, usually in Muncie,
Fort Wayne, or Indianapolis. The student teaching experience
includes a regular seminar with the program director to allow
students to discuss their teaching experiences in a multicultural
classroom.

Students in the Multi-Cul Program are involved in a number
of field trips to schools outside the Muncie area. These have
included visits to inner-city schools in Cincinnati and Gary.
Field experiences, beginning in the freshman year, expose
preservice teachers to individuals from backgrounds much
different than their own. Students observe and assist in such
varied situations as schools for the handicapped, inner city
schools, community agencies, and state prisons.
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This prowram has been designed to help students develop the.
fo 1 lowing special competencies:

I. A broad understanding of the variety of social , .

poli t ical , and economic backgrounds represented in
mult icultural schools.

2 A f ir sthand knowledge of .the w ide range of student
expectancies.

3. Ski 11 in incorporating and applying various types of
instructional strategies and processes appropr ia te for
mult icultural classr ooms.

4 . Ability to analyze values exhibited by students and
faculty in mult icultural schools.

5 . Ability to relate to and identify with adolescents from
a varie ty of cultural backgrounds.

6 . Abi 1 i ty to organize and plan educational experiences
(curr iculum) that attempt to meet the needs of all
students attending mult icultural schools.

Graduates of this program often seek posit ions in inner city
schools. The ra te of placement for graduates of this program is
much greater than that for other secondary education graduates.
Urban schools often seek graduates of this program because they
have proven to be more effect iv e than regular graduates.

Curricula for Advanced Programs_ . _ . _

Graduate programs of the Department of Secondary, Higher,
and Foundations of Education include courses speci fically
address ing mult icultuTal educat ion. "Workshop in Instruct ional
Stra tegies for Teaching in Mult i -Cultured Secondary School" is an
example of such a course. Ma jors in the junior high/middle
school program are required to take the professional education
course, "Mult icul tural/Ethnic Education in Ame rican Schools."
Graduate students in this area are also to choose elect ives from
courses that include " In te rnational Dialogue on Ame rican
Educat ion and Li fe" and "The Role of Women in Past, Present, and
Future Development of Educat ion."
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i'a cul t y

The Teachers College is staffed by 215 instructional and
administrative faculcy members. Of this number, 124 (58%) are
male and 91 (12%) are female. Seven (3%) of the college faculty
are from minority groups. Three departments have a ma jority of
female faculty members (Elementary Educat ion- -67%; Special
Fiducat ion- -65%; Laboratory School-55%). Two departments with a
combined total of 15 (Educational Administration and Supervis ion
and the Center for Li felong Educat ion) have only male faculty
members at present.

Supervis ion of profess ional labora tory experienC es,
inc luding student teaching, is done by faculty members from the
Teachers Col lege. Such respons ibi it ies take faculty into schools
and classrooms of all types on a regular schedule. This constant
involvement with the total range of students and schools of the
state keeps faculty personally awa re of what is going on in the
cUissroems-- including those in schools serving chi ldren of all
cultures in the population.

Faculty development act iv it ies have been designed to prepare
faculty with 1 imited experiences in mult icultural settings to
teach the mult icultural education courses required for secondary
educat ion majors. Approximately 15% of the faciTh.y have had
overseas experience through teaching or related research in
overseas programs of the in st itut ion.

St.udents

Undergraduate students at Ball State University are
pr imari ly from rural a reas of Indiana and are predominantly
whi te. Figures from the 1976 report issued by the Office of
Civi 1 Rightz, show the percentages of undergraduate and graduate
students from various ethnic backgrounds at Ball State:

Under Eraduate Students Male Female Total_ _ _

White Americans 94.1% 94.1% 94.1%
Black Americans 4.7 5.1 5.0
Hispanic Americans .3 .2 .3
As ian Americans .2 .1 .2
American Ind i ans/Esk imo s .2 .2 .2
Nonresident Aliens .5 .2 .3
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Graduate Students

White 'Americans . 90.1% 93.1% 91.7%
Black Americabs 2.3 3.2 2.8
Hispanic Americans .4 .5 .5
Asian Americans .5 1.1 .8
American Indian/Eskimos .1 .1 .1
Nonresident Aliens 6.3 2.0 4.2

At the graduate level the percentage of males increases over the
undergraduate leve.l from 46.2% to 52.6%. The percentage of
minorities at the graduate level decreases from the 5.6% at the
undergraduate level to 4.0% at the graduate level. These figures
are for the total institution, however, and may not accurately
reflect the ethnic make-up of teacher education programs.

In the fall quarter of 1978 there were approximately 2,454
undergraduate students enrolled in teacher education programs.
Elementary and special education majors made up 1,054 of these
students, while over 1,400 students were enrolled in secondary
education programs.

The institution provides an Academic Opportunity Program fon
students who may need academic assistance in the areas of
writing, reading, listening, and study skills, as well as in
general adjustment to the university cene. A director of
Special Programs is responsible for assisting minority students
at the institution.

In discussions with students who had participated in the
Multi-Cul Program of the Teachers College, general enthusiasm for
the program was found. The students felt that they were better
prepared to go into multicultural school situations than were
most of their colleagues. They also felt that the program gave
them new insights into the multicultural nature of the United
States, and all felt that they were much more comfortable in
multiethnic situations as a result of the program than they were
before entering the program. 'They were supportive of all
students being provided the opportunity to expand their knowledge
of and experiences with minority group members.

Resources

The new campus library contains over 1,000,000 volumes,
150,000 microfilms, and 5,700 periodicals. In addition, the
Burris Laboratory School, which is a part of the Teachers
College, houses K-12 materials for use by teacher education
students. The library has made a concerted effort over the last
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ten years to increase holdings on ethnic studies and
mul t icultural education, so that the col lect ion now is very
sppportive of all programmatic efforts in this area.

FUTURE OF MUL TICULTURAL EDUCATION

th the cinphas is on mult icultural education, mandated by
state I icensure requirements for teachers, programs and interest
in in tugra ting inult icult:ral education throughout the teacher
education program are likely to continue at Ball State
University. Students interested in the Secondary Education
Mult i-Cul minor at the undergraduate level continue to increase,
indicat ing that the program is likely to grow. The programs to
prepare Teachers of the Disadvantag,ed (TOD) at the elementary
school level has a long history and will continue to proddce a
1 i mited number of specialists in the area. Teachers and
administrators returning to the university for inservice and
graduate programs 'indicate an interest in better preparatioLin
order to work in nrult icultural situations. Continued interest
from these groups may cause the development of more graduate
courses and programs with a mult icultural perspective in
departments other than the Department of Elementary Educat ion and
the Department of Secondary, Higher, and Foundations of
Education. Interest in integrating mult icultural concepts into
offerings in special education and educational psychology are
also strong. Continued development of overseas teaching
opportunity for faculty will provide added sophistication in
mult icultura The addit ion of a new faculty member in the
area of mult icultural education will strengthen the program in
Secondary Education.
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Chapter 3

GRADUATE PROGRAM IN MULTICULTURAL/MULTILINGUAL EDUCATION
An Approach to Mult icultural Education at Fairfield University

SIZE: 47 00
AFFI LI ATION: Pr iv a te , Jesuit
HIGHEST DEGREE OFFERED: Certificate of Advanced Study (6th Year)1979-80 UNDERGRADUATE TUITION AND FEES: $3295
CALENDAR SYSTEM: Semester
ADDRESS: Graduate School of Education, Fairfield University,

Fairfield, Connecticut 06430
CONTACT: Thomas deTullio, Director of Mult icultural/Multilingual

Educat ion

Fairfield University received its charter from the State of
Connecticut in 1945 and admitted its first class to freshman yearin September, 1947. The extensive, gently sloping campus is
located in the town of Fairfield, five miles from Bridgeport and
fi fty miles north of New York City. The city of Bridgeport
contains an increasing number of ethnic minority groups, '
including a large Spanish-speaking popula,ion of Puerto Rican
descent and an equal 1 y large Black const ituency.

THE UNIVERSITY

Fairfield University is a four-year liberal arts institution
whose undergraduate component is largely centered around the
College of Arts and Sciences. There are two graduate programs,
one offered by the Graduate School of Education, the the second
hy the Graduate School of Politics and Communication.

The Graduate School of Education offers both the Master of
Arts deigree and vhe Sixth Year Certificate of Advanced Study.
The school features seven divis ions, and students may choose from'
17 areas of concentration.

2 7



CommitmZiTt to Multicultural Education

Fairfield University is located within thirty miles of two
cities with diverse ethnic minority populationsBridgeport and
New Haven. It is also within commuting distance cf New York
Gity, fameus for its cultural diversity and pluralism. As
s)cietal emphasis began to focus on ethnic heritage and personal
i lentitv during the 1960's and early 1970's, the school systems
w ithin the state of Connecticut responded with programs designed
to meet the edcuational needs of nonminority students. Part of
this constituency included a large number of native
Spanish-speal.ers, mostly of Puerto Rican origin, located in the
Bridgeport-New Haven area. During the 1970's, the Bridgeport
school system (in addition to those in Hartford, New Haven and
)tamford, among others) increasingly became involved in
bilingual/multicultural education programs. Much of this
involvement came in the form of Title VII funds*for bilingual
education basic programs. Currently, there are Title VII
programs in Hartford, New Haven, Bridgeport, and Stamfordall
located within the service area of Fairfield University.

As t!lis development began to impact upon the local
institutions of higher education, Fairfield Univerity initiated
seminars and workshops in the field of multicultural/multilingual
e lucation. Enrollments in these offerings were high, and the
university formally began its program in multicultural education
in 11-". At that point the program included one faculty member
and a handful of students. Funding was, and continues to be,
provided from the regular university budget. From these rather
inauspis-ous beginnings the program has developed into a healthy,
dynamic curriculum. Currently 95 students are enrolled in the
program, which is staffed by five professors. Since the tuition
money collected from these students is.the program's main source
o f revenue, the system features a built-in accountability factor,
which greatly contributes to its relevancy and effective

This program was created in response to the needs
demonstrated within the local public school system. Perhaps one
uf the strongest features of Fairfield's Multicultural/
Multilingual Education Program is its healthy and positive
relationship with representatives of those public schools. Most
o f the graduate students enrolled in this program are teachers
from the Fairfield service area. The program relies heavily on
adjunct faculty members who are drawn from leadership positions
w ithin local bilingual education programs. The willtngness of
the Graduate School of Eduation to employ these local specialists
further demonstrates the commitment on the part of the
institution toward competency-based multicultural/ multilingual
teacher training. Students re frequently seen within the
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classrooms of the local schools as they attempt to complete the
practicum, internships, and the.like.

'pe ci ul Programs Related to Multicultural/Multilingual Education_

As part of the course requirements for either the
M.A. degree or Sixth Year Certificate of Advanced Study, students
are encouraged to take classes in Puerto Rico. In full
realization of the professional responsibilities of most of its
graduate students, the Multicultural/Multilingual Education
Pnogram has arranged a course of study in which the master's
degree may be obtained after four summers of study. Students are
strongly advised to spend one of these summer sessions in Puerto
Rico, earning from six to nine credits on the campus of
Inter-American University. The courses, taught in Spanish and
English (depending upon the students' language dominance))
include some of the following offerings:

I. The Spanish of Puerto Rico
2. Intensive Conversational Spanish
3. People and Culture of Puerto Rico
4. Puerto Rican Literature
5. History or Puerto Rico
6. Relevant Puerto Rican Writers

The program had such an enthusiastic response that it has already
been planned through 1982.

RESIN)NSES 11) MULTICULTURAL EDUCATION TN THE
TEACHER EDUCATION PROGRAM

The following describes the mult icultural education aspects
of the teacher education program at Fairfield University in
categories used in NCATE's Standards for the Accreditation of
Teacher Education- -FiTeTiTa-Re, curFiEuri, sttaintsTinff---
resourees.

Governance

The Graduate School of Education at Fairfield University
offers courses leading to the M.A. and to the Sixth Year
Certificate of Advanced Study. There are 42 faculty members and
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approximat_iy 50 students enrolled in the Graduate School of
Education. it is divided into these seven divisions:

1. Ndministration/Supervision
2. Counseling and Community Services
3. Educational Media
4. School and Applied Psychology
S. Special Education
6. Foundations and Teaching
7. Religious Education

Each division has a chairperson who reports directly to the
Dean of the Graduate School. The Multicultural/Multilingual
E,lucati,)11 Program is housed in the Division of Foundations and
Teaching.

Curricula

Students enrolled in masters degree programs are required to
complete a minimum of 33 semester hours. Those pursuing the
Sixth Y,:ar of Advanced Study must fulfill an additional 30
semestei-hour requirement beyond the master's degree. In
addition, the Graduate School of Education offers five
certification programs: Secondary Teachers, Intermediate
Adminitrators, School Superintendents, School Counselors and
School Psychologists.

Those students registered for either master's or advanced
study programs can choose among the following major areas of
concentration:

1. Elementary Administration/Supervision
2. Secondary Administration/Supervision
3. Counseling (School/NonSchool)
1. School Psychology
S. Secondary Teaching
6. Special Education
1. Professional improvement
M. Tomorrow's Woman Today
9. Religious Llucation

10. Educational Media
ll. Open Classroom
12. Instructional Computer Science
13. Multicultural/Multilingual Education
11. Community Services
1S. Industrial Psychology
16. Human Services
17. Applied Research
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!'or the master's degree the following requirements apply in
most major areas:

1. Completion of 33 credits in total.

.:. Required courses:

a. Philosophical Foundations of Education three hours
h. Seminar (at end of programs) - three hours
c. 1S or 21 credits in major field

3. Electives

a. Nine credits (to be approved by an Advisor)

For the Certificate of Advanced Study the following
requirements apply in most major areas:

I. Completion of 30 credits in total.
2. Required courses:

a. Comparative Philosophies three hours
b. Theories of Learning - three hours
c. Practicum (at end of program)
a. is credits in major field

3. Electives

a. six credits (to be approved by an advisor)

Requirements for certification programs vary with the type
of ,:ertificate sought and state regulations on licensing.

All students enrolled in the Graduate School of Education
are exposed to the major principles and issues in
multicultural/multilingual education while enrolled in required
courses in the Division of Foundations and Teaching. In
addition, every other division devotes at least peripheral
coverage to the area.

The Multicultural/Multilingual Education Program

Those students pursuing a M.A. degree with a major in
Multicultural/ Multilingual Education must complete a total of 33
credits, eighteen of which are in the major. In fulfilling the
major requirements each student must choose at least one course
from each of the fdllowing areas:
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Dominance Testing
. _

I. Workshop in Preparation of Teachers for Opt imal
Participation in Assessment Programs for
Bi lingual/Bicultural and ESL Education

TesL ing and Assessment Bi lingual Education

\let hods/Curr icul urn

1. ipanish Language Arts in Bi lingual/Bicultural Programs

2. English Language Arts in the Bilingual Curr iculum

3. . Teaching English as a Second Language

1. Creat ive Methodology in Mult ilingual Teaching

. E.S.L. . in Bilingualism

Me thnds and Materials in Bi lingual/Bicultural and ESL
Pr ograins

. Workshop in Bi lingual/Bicultural and ESL Education

Workshop in Spanish and American Transculturation

. Reading in- the Bi lingual Classroom

IC). Methods in TESOL

11. Pract icurn: Teaching the Non-English Speaking

,;ocio o.E_of Languzige/Ethnic_ Studies

I . Socio-Educational Issues in Mult ilingual/Mult icutural
Education

Issues in Mult ilingual/Mult icutural Communication

3. Mult icultural Education: Perspect ives

.1. Teacher and Pup i 1 in the Mult icultural Classroom



rheorv

1. Principles of Bilingualism

2. The Bilingual Child

In addi t ion to the completion of classes in Mult icul
tura 1 /Mult i lingual Education, students are required to take one
course in Phi losophical Foundations of Education. They can elect
nine hours of their program in consultation, with their advisor.
During the final semester of their program, students are required
to take a variety of comprehensive examinations known as the
Cr it ique, a written exercise designed to a) provide an
opportunity for the student to have a new learning, instead of a
rehash of old learn ings, b) require of the student evidence of
that synthetic or relational crit ical thinking that was a purpose
of the old comprehensive exam. Candidates are required to select
approximately seven to ten readings from a list of eighty-plus
resources in the field of mult icultural/mult i lingual education.
once the readings are completed, the student consults with an
advisor to determine the focus for the wr itten exercise. There
is no mandatory length for the paper, and it is not considered a
thesis, research paper, nor creative personal essay. It is an
exercise to demonstra te that the candidate understands the
readings chosen and the courses taken, and is able to relate
these to one another and to the real li fe role of the candidate.

The Mult icultural/Mult i lingual Education Program attempts to
provide the graduate student, classroom teacher, school
counselor, or administrator with a background in the following
areas in order to enhance the capability to teach ethnic groups
in a mult icultural setting: psycholinguist ics, ethnic studies,
bi lingual education programs, language, curr iculum, TESOL,
foreign study (Puerto Rico), ethnic dialectology, sociology of
language learning and acquis it ion, methods of working with ethnic
groups in a mult icultural sett ing, and test ing for language
dominance and proficiency. The program offered to achieve the
above goals is interdisciplinary in nature. As can be noted by
the cross-referenced class numbers cited above, the
Molt icultural/ Mult i lingual Education program has entered into
coopera tive instructional agreements with both the Spanish and
Sicio logy facult ies. In addit ion, English department faculty
fami liar with ESL techniques have input.

Evaluation of the Mult icultural/Mult ilingual Education
Program is both internal and external in nature. Internally, the
program is evaluated by students and faculty. Students meet at
least once a year for this evaluation. The very nature of the
program allows for both formal and informal evaulation by public
school representatives. As participating faculty members on an

,40
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ad junct bas is, fie ld-based professors have the opportunity of
providing formal input into the evlauat ion of the
\Mt icultural/\lult ilingizal Program. In addit ion, field-based
coopera ting teachers and supervisors of university practicum
students and interns also formally partie7ipate in the evaluatiion
process. Due to the constant interaction between members of the
university and the public school community it serves, sufficient
opportunit ies are provided for informal evaluation of the program
by local school personnel.

Students

The student population at the university is predominantly
white. Black and Hispanic students are the ma jor minority groups
on campus. Figures from the 1976 report issued by the Office of
Ci vi 1 Rights show that the follnwing percentages of undergraduate
and graduate students from various ethnic backgrounds:

Underuaduate Students Male Female Total...._ .

Wh i te Americans 95.9% 96.5% 95.4 %
Black Americans 1.9 1.95 1.9
Hispanic Americans 2.1 1.1 1.6
As ian Americans .3 .2 .2
Ame rican India ns/ Esk imos .0 .0 .0
Nonresident Al i en .4 .4 .4

Grad ha t e St ud en t s

Whi te Americans 93.1% 94.8% 94.2%
Black Americans 2.6 2.0 2.2
Hispanic Americans 1.7 1.4 1.5
As ian Americans .4 .5 .5
American Imhans/Eskimos .4 .8 .7
Nonresi,lent Al iens 1.7 .5 .9

During the 1979- 80 academic year, there were 103 graduate
s t u d u n t s enrol 1 ed i n the M u l t icultural/Mult i lingual Education
Program at Fiirfi1d .
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PIE FUTURE ()E \IULTIC,ULTURAL EDUCATION

The university's commi t men t to it s program in mult icultura 1

educat ion is permanent and ongoing. The author had the
opportunity of discussing the program with the Dean of the
Graduate School o'f Educat ion, the Director of
Mul t icultura /Mult iii ngual Education, two ful 1 -t ime professors in
the ion of Foundations and Teaching, and four .graduate
students in the program. In addit ion, vis it s were made to the
Instructional Resource Center and one class in ESL methodology.

The administration of the Graduate School of Education has
been wel I pleased' with the success of the Mult icultura 1/
Multilingual Educat ion Program. Those faculty members contacted
were also highly supportive of the program, noting that its goals
and act iv i t ies complemented those of both the university and its
Graduate School of Education. The graduate students who were
interviewed were also ens.;ouraged by the progress of the program.
As teachers within the local school systems, they had personally
witnessed a number of culturally related conflicts, and felt that
the Mult icul tural/Mult i lingual Education Program was instrumental
in providing the means to understand and prevent these
situations. The teachers represented all types of schools,
including elementary, secondary, public, private, and
alternative. The program encourages the most promis ing students
to pursue further study, and two of the students interviewed
expressed the desire to continue their formal education.

At a t ime when dec 1 i ning enrollments are forcing cutbacks in
programs and avai lable financ ing, the Mult icul tural/Mult i lingual

i,-ation Program at Fairfield University must be viewed as an
anding success. In opeyation Tor scarcely more than two

ye , the program enrolls 163 students with five faculty
me, ers. The program is funded entirely through "hard money,"
I eaving no doubt as to the university's commitment to its
continuance on a permanent basis. The dedication of those
involved with the program to insure its success is only
superseded by their dedication to provide an educational
experience of the highest quali ty to all students. Fairfield
hniversity is justly proud of its accomplishments in the area of
mult icultura 1 /mult i lingual education. Hard work and perseverance
has made this an exemplary program.



Chapter 4

A RESPONSE To THE EDUCATIONAL NEEDS OF AMER I CA N
INDIANS AND I NNI:R-CITY C .IMUN IT IES: An Approach to

\Iul t i cul tural Educat ion at Fort Wri ght Col 1 ege of the Hol y Names

I: E: 460
AEI' L IAT ION Pri vate, Roman Cat hol ic Affiliation
HIGHEST DEGREE OFFERED: Master's
1979-80 UNDERGRADUATE TUI T ION fi FEES : $2,800
CALENpAR SYSTE\I: 4 -1-4
ADDRES: West 4000 Randol ph Road, Spokane, Washington 99204
CoNTACT: A ni s A hmed Qui dwai , Dean of E ducat i on

Fort Wright Col I ege of the Holy Names, a small 1 iberal arts
col 1 ege, was founded in Spokane in 1907 as Holy Names College.
In 1961 , the col 1 ege moved to i ts present l ocat ion on the grounds
of Fort George Wright , a t urn- of- the-century military post, and
t he aiame of the col 1 ege was changed to Fort Wright College of the
Hol Names. The present 75 -r1cre campus occupies part of a mesa
overl ooki ng the Spokane R iver on the Northwest side of Spokane.

A ci ty of 170,561 persons (1970 Census), Spokane is located
i n eastern Washington, near the Idaho border. Although the totalhni c niinori ty population i s 1 ess than four percent , i t includes
American I ndi ans, Blacks , whi tes , Pacif ic Islanders, Hispanics,
and Asian Americans. Five different American I ndi an reservationsare 1 ocated wi thi n 100 miles of the ci ty. Spokane i s the
economic and cul tural huh of a 1 arge cultural area whose
residents are pr imarily whi te, agricultural , and middle- and
upper- cl ass . These local demographi cs provi de an unusual settingfor a mul ti cul tural education program.

THE Co L EGE

Various academic di sci pl ines are organi zed through f ive
centers rather than departments at Fort Wright College. Theseconsist of (1) t he Center for Creative Arts, which includes
studies in the areas of art , drama, and music; (2) t.heCenter for
L if e Studi es which incl udes studi es in the areas of biology,
chemistry, economics envi ronment al studi es, health .s;ci ences
hunan servi ces, management , mathematics , nursing, psychology, and
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soci ol ogy; 3) t he Center for Humani ties , which incl udes studi esi n t he areas of chi 1dr en' s drama, Engi ish 1 i terature, forei gn1 anguage ( French, German, Spani sh), hi story, phi 1 osophy,
pol i ti cal sci ence, and r el i gi on; (4) t he Center for Hunan
Learni ng and Development , whi ch incl udes studi.es in the areas ofhi 1 ingual educat ion, earl y childhood education, Montessori
curt i f icat i on , Nat i ve American education, teacher cert if icat i on,t .:ac her education, and graduate s tudi es i n education; and (5) theCenter for Christian Ministries, which includes graduate programsin pastoral mini stry and rd igi ous educat ion and noncredi t
out reach programs i n rel i gi ous studi es and mini stry f ormat ion.

C omnh t men t to Multicultural Educ at ion

The college' s commi tment t o mul t i cultur al educat ion might be
att ributed partly to t he history of the Order of the Sisters ofthe Holy Names, founded t o serve the rural poor around Montreal
in t he 1840' s. Beginning in the early 1960s , social justice wasthe major topic of conferences attended by members of the Order,and t hi s was ref 1 ected in their work. At Fort Wright Coll ege,hoth students and facul ty were involved in the Civil Rights
marches o,f the s ixties. Compared to t he local Black popul at i onof 1 ess than two percent , the coll ege enrolled an unusually large'licher of Blacks . Dur ing that period, a Black Student Union wasact i ve on campus . An Upward Bound program also enrolled a largen tuber of minori ty students.

In 1973 the Advocates for Indi an Education asked t he col 1 egeto hel p develop programs for American Indian students. A programwas i ni ti al 1 y developed wi th Library Training Funds to prepareI ndi an students as 1 ibrary paraprofessionals. At that time anAmerican I ndi an was al so appointed to the Board of Trustees ofthe college.

With an incr eas e in t he number of I ndi an s tudents on campusi n 1973, and wi th the concurrent development of a program for
t eacher education in inner- ci ty Seattle, the need formul ticul tural education on the campus became evident . Part ofthe mul ticul tural awareness on the campus may have been due tot he col I ege leadership during that period. The f irst of the
t hree college presidents who served between 1973 and the presentwas a psychol ogi st who rel at ed unusually well to t he Black

tudents on campus , of ten becoming thei r ombudsman. When she
1 ef t to become an assistant superintendent of eduoat ion in theState of Washington, she was replaced by a woman nationally known
for her invol vement in international affai rs. In fact , the newpresident had coordinated the Spanish language pi* ogram at
Cuernavaca for f ive years under I van Illi ch. The current
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pre,- i dent , s i t h Col 1 11 I ndi an R cs er va t i on, has i 1 ong
his'ory of v,orking for the cause or minority persons.

The t uccess i vu chai rpersons and deans of the t eacher
educat i on col 1 ege have al so been s t rung advocates of
mul t ictil tural educat ion wi th speci al concern for minori ty ri ghts .
Thu ii rst dean came to thu col 1 ege af ter working i n inner- ci ty
Seatt 1 e and returned t here as pr i nci pal of a mul t i et hni c pr i vat e
hi gh school . She designed and emented t he mul ti cul tur al ,
c Mnpetency- ha s ed program for t eachers i n Seattl e. The current
Dean of Lducat ion i s al so t he Dean of Graduate D ivis ion and
Speci al Programs of the Col 1 ege. He has had n merous personal
arid prof ess ional cross- cul tural experi ences, i ncl udi ng the
devel opment of th teacher educat i on programs on t he I ndi an
reservat i ons i n Washington. The Vice President f or Academ ic
Arial rs has al so done most of her academic work i n areas related
t mul t i cul tur al educat ion. Her mas ter' s degree was in
non Wes tern hi story and col ture, her doctorate in hi gher
educat i on management emphasizi ng cross- cul tural concerns wi th
Amer i can I ndi ans.

Accordi ng to t he president, academic vi ce pr es i dent and
chai rperson of Jduc,it i on, t he col 1 ege' s pol icy is to integrate

t I ciii tural educat ion concepts throughout all t hei r programs
rat her t han 1 i mi ting mul ti cul tura1 pract ices to onl y the
e ducat i on program. Pas t ori ent at ion programs have been designed
t o keep the facul ty aware of the conti nued need f or mul ticul tural
educat i on programs. Plans zire being made to provide a facul ty
r et reat to CXZUninu miii t icul tura] educat ion as well as for
cont I nui ng pas t i nservi ce act i vi ties

>1) (2C i1 rograms Related to Mult icultural Education

Bck:aus e uf t hei r uni que experiences or needs , m inori ty or
orei gn students at Fort Wright Col lege are 1 ikel y to participate

i n tit I eas t f i ye programs. These i ncl ude (1) Sat ell i te Centers,
I 2.) t hc LINK knt rance Program , ( 3) Engl ish as a Second Language,
( SPHFRF, and ( 5) Net work of G ohal Concerns.

el I i te Cent ers

Currentl y three on- si te programs i n education, which feature
irnil ti cul tur al concerns and sett i ngs , are off ered thr ough t he
col 1.12ge . A competency- based program for teachers i s of fered in
cooperat i on wi th the S.eatt 1 e cent ral area pr i vat e school s and
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degree programs i n Educat i on and H man Servi ce are -of fered at
mak and Toppeni sh on t he Col vi 1 1 e and Yaki ma I ndi an

R es er va t ions, respect i vel y.

ftc c omactency:based_proar_am_i n_Seattle _inner_c i ty was
deve I oped under the Was.hi ngt on State 1971 Gui delTnes and
S tandards for competency- based teac.her education programs and is
approved by the Stat e Board of Educati on. Be gi nni rig in 1971 , the
competenci es for compl eti ng cert if icat ion requi rements were
deve 1 oped by the program' s advi sory committee in Seattle. Later
t he facul ty at Fort Wright Col lege deVeloped a set ()I compe-
t enci es dur i ng an i nser vi ce program at the col 1 ege . The compe-
tenci es de vel oped through these two processes were fused into the
present competency- based program toward s tate cert if i- cation at
t he el ementary educat ion level

. This program, wi th a
t i et hni c/mul ti cul tural emphas is, was approved by the state in

1974 and ini ti ated by Fort Wright Col lege at that time. Charts
on t he next four pages provide a sampl ing of competenci es
reklui red for t hi s program.

Candi dates for t hi s program may i ncl tide anyone interes ted in
t caching i n a mul tiethni c school . When t he program began in
1974 , i t incl uded one mal e student wi th a Ph.D. in educational.
psychol ogy, who was not certif ied to teach by the state, and one
f emal e student who had been a teacher' s aide but had no col 1 ege
credi t toward certi f icat i on. Al 1 candidates were working in someposi ti on in the private, central school system of 'Seattle. State
r equi rem en t s now s tat e t hat all candi dat es m us t ha ve at 1 eas t a
bachel or' s degree for admi ttance into t his particular program.

In compl ete certif icati on requi rements of the state for
el ementary educat ion, s tudents i n t he program are requi red to
meet the competencies approved by the state. The program, of
course, i s very i ndi vi dual i zed, to serve the needs of each
s tudent . Thi s invol ves one- on- one advising of students
t hrough6 ut t he program by the on- si te faculty members. of the
col I ego. Indi vi dual tutoring i s provi ded when necessary. Al .1

students must be V111 ing to undertake self-study i n order to meet
t he i dent i f ied competencies under t he supervision of the
s tudents super vi sory committee. This commi ttee of four persons
ncl udes ( ) a facul ty member from Fort Wright College, ( 2) an

administrator from the school where the .student currently works ,

( 3) t he master teacher who meets both the college and state
requi rements, and (4) a member of the i nner- city area communi ty.
( This has al ways been a minori ty person, wi th at 1 east a
bachel or' s degree, who 1 ives i n t he inner- ci ty bei ng served by
t hese school s).
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.MPE:'ENCY

..:.;MPL:i.N,JIES FUR THE
PREPARATORY LEVEL
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1 n ni-Aret L :ans 2 ethni. rroup
per!;.r.$) who have h.i in imi.a0t on the
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in the in: 2-scribe their
1.ttpdct on present dly education.

.21n1:-11.0 1-r./ nstr (to!,

e n- t '%.11 1 zo in-
s.

a. Reseir.-11 -n diff-
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Sex.
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t

4 1: 1 at.1 on for tradl-
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different ra.-es and cultures.

RATI( POSSIBLE EXPERIENCES METE3D OF EVALUATING

In or ier to f unci t1;(2

rost oi:e:tive wly pos-
s11:e, it he:lis that a
knowl-dIe of one's pro-
fesstcn is needed, espec-
ially in current trends in
that profecqinn.

-Collo,lo class or seminar
-Realini
-b!,ervation of a wilo
variety of schools and
classrooms

-Written test
-Intetview with college
tea';her in etlucaticr. depart-
ment or classroom teacher

Will enable 0.in Ii dat e tO
afteet. r:.nling progress
in students.

Will enable teacher to
direct scu.lents to n_ator-
ials that will stimulate
growth in factual
knowledge.

()ne goal of education is
to humani...e us. Hamaniza-
tion inoludes appreciation
of all persons

-College classes
-Working with a teacher
-Observation in classroom
-Uses record keeping that
accompanies a management
system

-Work in library
-Compare various encyclo-
pedias, atlases, alma-
nacs, etc.

-Class
-Independent study

-Written test
-De:7unstration by candidate
to supervisory team member

-Class in ethnic cultures
-Wolkini or living with
persons of dnother cul-
ture or race here or
abroad

-Interview by per. ins of
other cultures

KNOWLEDGE AND ATT I TUDE COMPETENC 1 ES FOR THE PREPARATORY LEVEL
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i PoSSIBLE EXPEkli:NCES Ml..THOD oF EVALUATING

1: t 1 '11I! 'dr 11

S t 14st t, 1 )ri :wet t (7 11:1.11'r
tne importance of

pluralism in order to com-
municate that. importance
to other s

I f t ateliers, ttpeolaI ly in
the inner city, f;t111
t hinks t hey nave to "cor-
r ect" a student s' larvjuage,
t each "correct Enql...sh" and
ii ilicate his or her "errors"
t hey t .111 t o undo rst,ind how
lamp:age needs only to Com-
Mgn1Cat0. The Thurvival"
lingugge,
s tndard English, may or
may not be useful to
every child. It useful, it
should be within the
student's reach .

enable the eindidate
t,1 be aware of tho non-
s t .111.1,t rd/ st an,-.1,it a usage

st udent s and thus
allow :or maximum reading
and speakIng prgress.

Involvement in .he 1.wa1
commanity will help a
teacher better undrstand
her students.

-7011-10 co.Irse
-Workshops on pluralism
-Visiting with a vIriety
of persons in the inner
city

-Course in lingtistis:s or
in the history of the
1.n.O1 sh language
-Study one of many recent
essays on language and
h.w it works.
-Develop a grammar and a
lexi:.on for the lanivage
heard at home, on campus,
on the streets

philsophy evaluated
Ly supervisory team MeMLer

.-i;iven a tape of several
dialects, candidate explains
the lanjuage of each.
-Supervisory team members
evaluate

-oLnervation in .:lashrooms -Ohserving the al;plicant with
-c.,m:nunicating to students children
through use of multi-
ethnic skills gained

-Att ending inner city
fun--tinns

-Involvement in ethnic
,Iroup act i vi t ies

-Interview and evaluaton by
minority member of
supervisory team

KNOWLEDGE AND ATTITUDE COMPETENCIES FOR THE INITIAL LEVEL
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INITIAL OR C.DNTIN',.:IN3 LEVEL

FA:-3.02 te7:str ttes,
e,:ie of pas:. an.'. ;Ii,-,ient rine Arts ih
America in '.;he the f.:::low:r14: art,

din-e, o:
rhis awlre-

ness of ethnic mln,irity Fine Arts.

)1:It-rates a

;::wledge of anthropology anl

a. a:)ility t- c-::;arative
a: and Ei`:61C1//1 (

irirlqt1.6q of peoples to
4.ter trilit:-:.11 beliefs of

: intorrIty and super-
:- r :t

a:.111ty to nse .1!eS o th..,
(,f ! eh c..ior,

r ts a:no:H opu-
1 ttl,h,; cultures to

insiv:ts the lit,teW.Ial
J: .1w..el:i.ment of person-

ality, ::ultures, and institutions.

RATIONALE POSSIBLE EXPERIENCES METHOD OF EVALUATING

Sine the Fine Arts address
it.tS[ms as creators, as re-
1:):..!.,rn in process, it is
slr.:larly necessary that the
e!!wed person who t.s-uld
becovle an edcator know not
only what has been created
but IMW it is created, HOW
persons respond to creation--
both personally and socially.

-A class in Introduction
to the Fine Arts
-Participate in the Fine
Arts by
1. attendin,3 performances

by artists
2. visiting studios and

museums, etc.
-Creative Experiences in
the Fine Arts by
1. teaching an art to

others
2. creating original works

-Written test prepared by
Fine Arts faculty of the
College
-Written critical analysis
of arts experienced
-Observation and interview

N.6..ded to understand the in-
dividual i.. his or her en-
tirety. Needed pirticularly

understand the children
of a minority culture.

I. :4 t! e -in explain t he

f ; zat
to nat:itc of

prPlAil st: iti::
tne natore of deviance.

-Travel
-Living r1 another culture
-)r sub-culture

-Vista, Jesuit Volunteer,
Peace Corp, etc.
-Museum work
-Formal class
-Reading
-Obtaining information
from knowledleable people

-Research studies

Slecific new thinking tools
are needed by Americans
today. For example, anyone
who has lived in a typical
dern American environ-

ment has exprienced the
phenomena of institutions
and has to some degree re-
flectod on the experience.
Rut few have examined the
process of institutionali-
zation.

-Interview with knowle-igeable
person, such as college pro-
fessor, minority community
resource person
-Written test
-Project presented by
candidate to der-lonstrate
the described c')mpetencies

-Examining models socio-
logists use for analysis

-Experiences of other
cultures

-Experiences of being
vi:tims of prejudice
-Werking through a bureau-
cracy to accomolish
so-iething, such as gov-
ernment or welfare
agencies

-Write a paper
describing concepts
-Interview with college
Social Studies professor

KNOWLDGE COMPETENCIES FOR THE INITIAL AND CONTINUING LEVELS
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1 CI, foil!' or C i ve new s tudents have been enrol 1 ed i n
t h program :inn ual I y. Dur iii g t he past f ive years, at least ten

t udents recei ved t hei r curt i f icat i on i n el ementary
im r hrough r hi s program. one student was enrol I ed in Fort

r ght ' s 1.1 \K program to compl et e requi rem ent s for t he B.A.. and
cat i in i n elementary educat i on. Thi s program has al 1 owed

,)et 71Y in i nnur Cl tV school s as teacher' s ai des or in
ot her pos it i ons otlier t han t eachi ng to meet certi f icati on

whi Ic cont I nui n g to he employed i n
m ii I t t in i pr edom i nantly m i no r i ty, i n fact- school s.

rog rams at .0mak .and .ToELe.nish of fer undergraduate,
0.1aduate, n:.T, Ch- year t eacher certir icati on courses in
educat 1.)n and human servi ces . Both are located on or near I ndi an
r vat i tins wi thin three to four hours driving time from
Spo

The wilak program offers the (1) B. A. i n Education, wi th
cert i t ic.t i n i n el ementary educat ion for teacher' s ai des and

hurs worki r i n t he Paschal Sherman I ndi an School of Omak or in
ot her school i n 0 kanagon county, and (2) t he M . Ed. for teachers
and co uns.!1 ors currentl y worki ng i n t hese same schools. A
progrwn i. now hei ng de vel oped for paraprofessionals,
predom i n.uit I y Ameri can I ndi an, worki ng in t he residential

ement 1!.v school in Omak. Mos t students i n the program are
emal e. The programs at Omak are coordinated by an on- si te

ty em her from Fort Wright Coll ege.

foppeni sh, a ci ty on t he o ut ski rts of the Yakima tribal
reservat i on, I s where Fort Wright offers the (1) B.A. i n
Ftlueat i Hi and ( t he M . Ed. i n sel ected areas of special i zat ion.
Cour ses are d at t he Yakima tribe' s Smartl owit Indian
I:ducat n Cent er tt Toppeni s h. Most of the students in t hese
programs current 1 y work as teacher' s ai des or in other s imilar
pos I t I ons i n t he puN ic school s or in t he Yakima Nat ion' s
preschool pr ograms. Some of the graduate students teach or work

t t communi ty col 1 ege, usual 1 y for the minori ty affai rs
ot t ice or adul t educat i on program. In the fall of 1978 there

'were wlents enrol 1 ed in t he undergraduate program and 34 in
t graduate program. At the undergraduate level , students are
prt;dom inantl v f emal e. At the graduate level , mal e and female
s t udent s are ncirI y equal in nuntwr. The mil t i et hni c student
hod y i ncl udes Mexi can Amer i cans , American Indians , Blacks ,

w tes Fl I ipi no Ameri cans , and Asian Americans. Since the
ogr Am he 1.7,an i n 1974 , t wo s tudents have compl et ed t he

B. \. ilegr ee, :Ind 17 students have compl eted the master' s degree.
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he program a. 'Coppeni sh is coo rdi nat I by an on- si to facul ty
member from Fort Wright College.

Both the Omak and Toppenish pr ograms were developed and
Conti nue to he redesi gned cooperat i vely by the facul ty f rom theCol ege, t he Col vi Ile or Yakima I ndi an Nat ions, and students int he programs . Courses and programs are designed wi th a
mul ticul tural emphasis as a part of the col 1 ege' s philosophy and
at the request of the I ndi an Nations or other minori ties
nvol ved. The superi ntendent of the Paschal Sherman IndianSchool at Omak, the di rector of the Division of Education for t heYakima Nation, and the di rector of the Tribal Preschool for theYakima Nat ion i ndi cat ed that this program allows minority

t eacher' s ai des , predominantl y American Indian, to work toward
bachel or' s degrees. It is almost impossible for these studentsto move to a residential campus for study. Most students in the
program are older than the tradi tional undergraduate s tudents,and most have fami 1 ies who woul d not permit them to leave. Theofficials indicated t hat these students are prime candidates asteachers because t hey 1 ive in the area, know the American Indian
communi ty, and have been working actively and effectively alreadyin the I ocal school s as teacher' s aides. When they f inish thei rpreservi ce trai ning, these students are the first to be hi red tofill openi ngs at school s involved in the program. Violet Rau,one of the f rst graduates of the M . Ed. program in Toppenish, wasappoi ry,ed by Presi dent Carter to the National Indian Education
Advisory Committee.

The I. INK Entrance Program

Thi s program combines knowl edge gained by experience wi th
col 1 ege credi ts toward earning a B.A. or B. S. degree. Most LINKcandi dates have compl eted some college- level study before
appl ying to t his program. Adul ts may al so receive college credi tfor s i gni f icant learning experiences on the job, in civic orvolunteer servi ce, or from special training such as conferences,sem inars, and workshops.

Upon acceptance to LINK, the candidate has an interview wi ththe Program Coordi nator to set up a learning plan that
i nco rpo rat es transfer credi ts, possibl e LINK credi ts for
experience, and course work to be done at the college. Workingosel y wi th facul ty members as advisors, the candidate thenwri tes short j us ti icati on papers for the LINK credi ts. Facultymembers in the appropriate di scipl ines revi ew the justif ication
paper; subsequently, a revi ew board assesses the papers, the
earni ng pl an, and the overall merit of the candidate' s I earningprogram. A f i nal review board, consisting of col lege
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.1,bn ini strators , t acul ty advi sor(s ), t he 1. INK coordi nat or,, and a
hi iflc r prof ess ional col I eague of the candi date, meets wi th
t student . Thi s hoard eval nat es the 1 earni ng pl an, val i dates
t he I, INK credi ts and modi I ies the overall pl an, i f necessary.
The candi date then compl et es the courses needed to meet
graduat i on and academ ic ma j or requi rem ents . The candi date can
earn a maxi :num )1 (A) semester credi ts for experiential 1 earni ng,
111(1 must ,:ompl etc at 1 east 12 s ernes ter credi ts through Fort
ri ght Col l ege

Thi s program has been es peci al I y benef ici al to minori ty
condi dates i n educat i on. American I ndi ans , Mexican Americans,
Blacks and ii ipi no Americans who have worked for years as
teacher al des i n school s have compl eted or are currentl y working
t .1 IL 1. de gr yes thr o ugh t he I. INK pr o gr am

En l ish i 5 i econd I. an gua ge

Thr ()ugh the ESL Center at t he col lege, intensi ve one- year
programs i n Engl ish as a Second Language are of fered for
i nternat I onal students. Speaking, listening, reading, and
wri ti ng skills of the Engl ish language are emphasized through
ei ght I evel s of instruct ion and language laboratory. These are
rei nforced hy dai ly life in the college dormitories among
Engl ish- speaki ng stu(lents. Students are introduced as soon as
poss i hl e to t he col 1 egu material s f rom thei r major f ields of
i nterest . In addi ti on to courses on wri ting and speaking of
ling! i sh, ESL students are requi red to take a math course, a U.S.
hi story and cul ture course, and a 1 ibrary ski 1 Is course in
Engl i s h.

The ESI. proem at Fort Wright College is about four years
HI d. It began as Vietnamese refugees moved into the area. The
c )1 1 egu de vet oped courses to teach Engl ish and provide on- job
t raining for t he Vietnamese entering the Spokane area at that
t i me. Currentl y, Saudi Arabi an and .Japanese students are the
primary participants in these ESL programs.

The :;pokane Iii gher Educat i on Regi onal Enrichment (SPHERE)
program al 10,..s the working adul t an opportuni ty to complete a

or's degree enti.rely through evening sessions. A B. A. wi th
a ma j r i n Human Servi ces i s offered at Fort Wright Col lege.
nt her ma) ors are of fered by part i ci pat ing col 1 eges i n the
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area- -Eas tern Washi ngt on Uni versi ty, Gonza ga Washington &tateHni versi ty, W hi tworth, and two communi ty colleges. The FortWri ght program i s us peci ally helpful to minoni ty and women
tudents who w.ork Cul 1 ti me and can attend onl y ni ght sessionsMany of these s t talent s work i n soci al ser Vi ce agenci es wherem ul ti cul tural ski I I s are part icul arl y important . Two of thefacul tv members currently teachi ng courses in the human services

program are themsel ves of et hni c minori ti es.

Net work ot- t; 1 i)hal Concerti

n t he col lege ini ti it ed a f ive- college consort i um fori nternat Iona? awareness and e vents . Through the Network .of
G 1 obit I Concern, di verse groups of peopl e on the local , national ,and i nternat ional 1 evel s are put in touch wi th one another.
Dur I ng 1:)7 .1 -75 such eminent speakers as Dennis Goul et , JonathanKozo] , Ivan I 1 1 i ch, and .John Seel ey were brought to t he campusFor t his purpose. A resource center is al so avai 1 abl e to the
1 arger communi ty as a part of the program. Recent act i vi tiesha ve been 1 es s ambi ti ous , .but the network still exi sts .

RESPONSES TH MULTICULTURAL EDUCATION IN THE
FEACHER EDUCATION PROGRAM

The fol owi ng describes the, mul ticul tural education aspectsof teacher educat i on programs at "17-ort Wright Col 1 dge in
categories used i n NCATE's S.tandards for the Accreditation ofTeacher Educ a t go vernance, curricul , facul t y, s tuZents , andresources,

novernance

The Center for Human Learning and Devel opment at Fort Wrght
Col 1 ege i ncl udes studi es i n teacher education and cer if icat ion,
e arl y chi 1 dhood devel opment , Montessori certie icat ion, bilingual
ediwati on, Nat i ve Amer i can Education, and graduate studies in
e ducat ion. These programs can 1 ead to certif icat i on in
e l ementary educat i on; and secondary education wi th subject matterspeci il I zat i nns i n EngI ish, drama, chi 1 dren' s drama; history,
pal i ti cal sci enco, psychol ogy; soci ology, rel igi on; mat hemat ics;bi al ogy, chemistry; mus ic; art , f ine arts; or Spani sh, German,French.
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Hie dean f t he Center Uoi Human Learning and Development is
a minori ty. l'he 2.1-member Board of Trustees for the college
i ncl udes \mer i can I ndi an and Black hoard members. Of the ei ght
uxecut i ye off icers of the col there are f ive whi te women,
one white mal e, one Black ma. and an Asian American mal e.

Comm i tment t o mul t i cul t ur al educat i on at t hi s 1 evel is
proba bl y hest indi cat ed by the col I ego' s devel opment of teacher
educat i on programs in inner- ci ty Seatt 1 e and on th-.) Omak ancl
Yakima I ndi an res er vat ions . Persons from these three areas
i ndi cate that Fort Wri ght has been wi 1 1 ing over the past fiv
years to joi n those communi ti es in developing the necessary
programs for teachers to work more effectively in those areas .
In al l three cases , members of those communi ties have been
act i vel y i nvol ved i n t he de vel opment and moni toring of Fort
W ri ght ' S programs.

Al t hough t he col 1 ege budget incl udes no spec i f ic 1 ine item
for mul ti cul tural educati on, f unds are allocated to support the
,;atel 1 i te programs in Seattl e, Omak, and Toppenish for the
purposes of preparing both minori ty and nonminori ty persons to
t each i n the mul tiethni c situations of the inner- city and the
school s on or around I ndi an reservations. In addi ti on, f unds are
provi ded to support t he four other special programs related to
multicultiiri. education: the LINK Entrance Program, Engl ish as a
c;econd Language, SPHERE, and the Network Of Global Concern. Also
t he col fege of fers a n unber of courses related to ethnic studies
or mul t i cul t oral educati on.

Curricula

The goal of the Col 1 ege is to integrate mul ticultural
educat i on t hroughout t he total curr i cul um . Depending on the
course and the i nstructor , this goal is at various stages of
development . Addi ti anal ins ervi ce education for the facul ty is
probabl y necessary to increase this process of integration.

Duri ng the oast year, modul es on cross- cultural aspects or
speci f ic cl asses i n mul ticul tural education were taught by a
n umber of facul ty members representing several ethni c groups.
The s e ha ve i ncl uded t he f ol 1 owing co ur s es :

1. Mul ti et hni c Education
.... En undat i ons of 13 duco t i on

Pre-School Curriculum
.4. Anal :s i s of t he I ndi vi dual
S. Personal ty Development

. Ps /c bol ogi cal Testi ng



7. Counsel ing Theo ri es
8. Counsel ing Techni ques,
9. Developi ng Mul tiethnic Curricul um'

10. Mul ticul tural Rel at i onships and Behavi or
11. Mul t i et hni c Curricul um in Early Childhood
IL Organi zat i on and Administrat ion of Guidance Servi ces.
Both undergraduate and graduate students indicated that they

were invol ved in the evaluati on of programs that of ten led to theredesigning of courses. Most classes offered students the
opportuni ty to (pips ti on concepts and discuss issues related to
mul ticul tural educat ion. Students fel t that courses were being
t aught , for t he most part , f rom a mul ticul tural perspective.

General Studi es

Al 1 students are requi red to complete 24 semester hours inGeneral Studies. This includes four hours each in philosophy,
r el igi on, f ine arts, social science, humanities, natural science,and history. The core curricul um description includes a list of
ski 1 1 s to he incorporated into each course, as follows:

The following addi tional skills, which Fort Wright College
believes are essential elements in a Christian-humanist
education will be incorporated into the syllabi for the core
courses at appropriate points: analytical and abstract
thinking, 1 eadership skills, self-knowledge (relationship to
s el f sel f- limits), cross- cul tural awareness, skill in
"reading" all the media, enjoyment of leisure, development
of interpersonal relations , and personal careergoal setting.

Throughout t he curricula offerings of the college, there area nunber or courses specifically related to ethnic studies ,
cross- cul tural studi es, and multi ethnic and multicultural
education. The f ol 1 owing are examples of such courses:

1. Judaism: Its Literature and Expression
2. Economics: Global Concerns Colloquium

3. Arab- Israel i World

4. History and Cul ture of Lat in America
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S. History of Africa
6. History of B I acks i n t he U.S. A.

7. History of the Far East
8. Conversat i onal Lakota

9, c on ve r s at i onal Spokane I ndi an Language

10. Cul ture and Tradi ti ons of Northwest Tribes

11. Documentary History of the Nat i ve Americans in the U.S.

. Fiel dwork in Nat i ve American Studi es

13. Native Ameri can Government and I,aw

1-1. The Nat i ve American in t he Northern Hemisphere wi th an
Art/Design Emphas is

1 S. Nat i ve Ameri can Music

16. Nat i ve Ameri can Poetry and Fict ion

17. C ompa rat i ve R el igi on

8. Rel i gi on and Cul ture

1 . C ul tural Ant hropol ogy.

0. Huriuin Services Special Topi cs: Cross Cul tural
Counsel ing Ski 1 Is

2.1. Int ernat i onal Bus iness
, \lus i c of Wes tern C ivi izat ion

. Art H i story: Special Topi cs (Egypt , Greece, Middle
Eas t )

Some of these courses can he taken to meet the student' s
general col 1 ege requi rements. Others, of course, can be taken as
el ect i ves

SO



Professional 'itudi es

A l 30 of the f ul t i me f acul t y m em be rs of t he col 1 ege
participate in de vel oping curricula for the teacher educationprogram. The Aca demi cs Affai rs Counci I must approve al l newprograms and major program changes, hut new courses can general 1 yini ti at ed and approved through the off ice of the Vice
President for Academic Affai rs. The chai rperson of each academic
disci pl ine has the aut hori ty to i ni t i at e and adopt suggested
courses wi th the approval of the Vice President for Academic
Affat rs. A new ,cour se is ini ti at ed through these mechani sms wi thpros ent at i on of a syl 1 abus , resource I ist, name and
qual if icat i ons of instructor,, and the process for systemat i cal I ymoni tor i ng the course.

Pres er vi ce students are exposed to theories of mul ticul tural
educati on in a r equi red two- hour "Mul ti ethni c Education" course.The primary text book used in this course i s Teach inLStrateg ies_for Ethnic Studies, by james A. Banks . Thi s cOur-S-e- i17uTes trie

c groups , i ncl udi ng American I ndi ans,Blacks , Asi an Americans, and Mexi can Americans; it also focuses
on t he use of ethnicity i n the curricul um.

Mul ti cul tural educat ion concepts are al so integrated into
t he "Int roducti on to Educat ion" course requi red of all students.
Charts presented earlier in this chapter provide a sampling of
mul t i cul tural competenci es requi red f or t he competency- bas ed
el ementary educat i on program in Seattle.

Speci al workshops for facul ty on mul ticul tural concerns are
al so open to students. Where appropriate, mul ticultural
educati on content i s i ncorporated i nto other educati on classessuch as "Foundat ons of Gui dance" and "Educational Psychol ogy."

Students in the Satel 1 ite Centers have immediateopportuni ti es to appl y the mul ticul tural theories and pract icest hey have studi ed because they work every day with mul ti et hni c
s tudent popul at i ons . Students at the main campus in Spokane have
more l imi ted opportuni ti es through f ield experiences and the
pract i cum . Efforts are being made to have students observe and
part ici pate in mul ti et hni c settings during thei r pr es er vi ce
pr u r am .

A hi I ingual educati on program al so has been developed and i sawli ting approval from the Washington State Department of Publ IC
I nst ruct ion.

gi nn ing in the fal 1 of i 979, a major in inter nat ional
.Atudi es is avai lahle to students. Many courses in this area can
1)e i ntegrated into t he curri cul um for the preservice teacher to
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hill I d greater gl ohal awareness and experience. The col 1 ege
offers a n unber of courses on the hi story, cul tor.e, and

i terat one .)f- de vel opi ng nat ions . These i ncl ude "History and
t ore or Africa," "II is t ory and Cul tore of the I sl am i c and Arab

v,mri ds ," and " r i can Li terat ore." Dur i ng the .January term,
c.) or ,;es taught i ncl ode t ravel to other count ries . In the past
I ive years educat I onal tri ps have been 1 ed by facul ty members to
pai n, d , 161s -; (;reece, I tal y, Austri a, France, and

(;ennan.

u 1 ty

The c,)1 i ege i dent i f ies as facia ty 30 ful 1- time persons ,
pproxi mat-el y part- time persons , and a number of adjunct

persons ( t he number vari es accordi ng to programs being of fered at
t he t i me). Thi rteen facul ty members are 1 isted in the 1978-79
Col I ege Cat al og f or the Center for Human Learni ng and Devel opment
i ncl udi ng the chai rperson who al so t caches courses.

Nine )f these facul ty members are sisters from the order of
the Hol y Names of Jesus and !Aary. The four remai ni ng f acul ty
ncl ode an Ameri can I ndi an mal e, a Hispanic female, a whi te male,

and an Asi an American mal e. Although a smal 1 facul ty, it is
rather di verse i n ethni c make- up. Adjunct facul ty members are
of ten of nu no ri ty groups The col.lege adrini strat i on has adopted
an aggress i ve po 1 icy of recrui ti ng minori ties and handicapped
per.sons for s taf f posi tions.

Dor I ng t he 1 as t four years, annual college orient at i on
meet i ngs for facul ty have tit i 1 i zed American I ndi an speakers, a
miii ti et hni c panel of sudents , and a panel of persons from di verse
r el i gi ous backgrounds . These speakers have always addresssed t he
need for mul t I cul tura] educat ion for all students at t he college.
W hen possi hl e, f acul ty members attend prof essional and
church- rel ated meet ings on t hi s topi c. The admini strat ion has
determined that the facul ty needs more inservice education
rel at ed to mill ti col tural educati on concepts and experi ences.
Plans to i nvo 1 ve the facul ty i n such pr ograms are being

ng t he pas t two years facul ty members have undertaken
re,4earch r el at ed to mul ti col tonal educat ion. Wi th the Yakima
ndi an Nat i on, f acul ty were i nvol ved in the development of a

tn ul t ciii tural , earl y chi I dhood corn i cul in. A st udy on the
retenti on of I ndi an students i n hi gher educat i on was conducted
us ing r he Yakima I ndi an Nat i on as a case study. In response to a

&Niles t from the Col vi Ile I ndi ans , a curricul tn responsi ve to
t hei r necd,; has been de vel oped. Final 1 y, t he counsel i ng needs of



mul ti et hni c groups have been i dent i f ied. Thes e projects have
been supported through grants and advanced study programs of
facul ty members. Several products from these projects are
a vai 1 ahl e.

In promoti on and retenti on considerati on for facul ty, the
t eachi ng abi 1 i ty of facul ty i s the most import ant cr i teri on.
Thi s i mpl ics an abi 1 i ty to further the 1 earning process of manyki nds of students. Therefore, mul.ticul tural awareness and ski 11 sarc very i mportant in measuring the teaching ability of a faculty
member and provi ding the rewards of meri t i ncrease promotions.

L;tudents

Fort Wri ght Col 1 ege had a s tudent popul at i on dur ing the
academic year of 1978-79 of 406. Until recently the college was
a s ingle- sex i nsti tut i on, as reflected by the high percentage of
females s ti 11 making up the student body. About 70 percent ofthe students are female. The student body is about 25 percentminori ty, as shown by the following chart (bas ed on 1976 OCR
f i gur ):

Under&raduate Students Male Female Total
Whi te Americans 60. 7% 74.8% 70.8%
Black Americans 10. 1 2.7 4. 8
II i spani c Americans 2.2 2.2 2.2
Asian Ameri cans 7. 9 5.8 6.3
Ameri can I ndi ans/Eski mos 9. 0 12.4 11.4
Nonresident Ali en 10. 1 2.2 4.4

G raduate Students

Whi te Americans 62. 5 51.4 53. 5
Black Americans .0 8. 6 7.0
H i span i c Americans .0 5. 7 4.7
Asian Americans .0 . 0 . 0
Amen can I ndi anS/Eski mos 37. 5 34.3 34.9
Nonresident Alien .0 .0 .0
The insti tut i on' s approach to educational equi ty al so is

r,A-1 ected i n the pol i ci es admission and for probation. There are
no minimum standardi zed scores necessary for admissions; rather,
t he Admissi ons Comm i ttee studi es the combination of the student' s

cri pt. , scores on the SAT, and recommendati ens from one ore teachers. The cri teria for admission are thus based onhet her t he student shows the potential to benef it f Tom the
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e ducat i onal pr ograms offered by the col I ege Al l facul ty are
i nvol ve d in student advi si ng.

The process for student probation is similar. If a student
has Fai I ed more t han one cl ass duri ng a term, the Academic
standards Comm i ttee cons i ders whet her or not t he student shoul d
h tdv i s ed t o at t end an ot her i ns ti tot i on . I n such cas es the

niuni ttee 1 ii 0:ten recommend that a student t ransfer to a
t wo- year col 1 ege and 1 at er ret urn to Fort Wri ght Col l ege .

t ens i ve personal advi sement is avai 1 abl e throughout t his
pr ocess.

tY ';u11 (ZS

The c,)1 1 ege 1 ibrary has made a concerted effort in recent
years to acqui re hol di ngs , part i cul arly in the area of Nat i ve
Ameri can studi es. Both book and nonbook material s have been
acqui red. Res our ces on Black and II i spani c Americans as wel 1 as
Vitnen' s studi es are al so i ncl uded in t he col 1 ect i on. The
extension 1 ihrari es at t he two Sat el 1 ite Centers have extensive
hol di ngs i n I ndi an studi es , s ince they are al so resource centers
br schools servi ng Indian students.

Ifft FUTURE OF NIULT ICULTURA EDUCAT ION

The col I ege adm ini st rat i on expects to offer addi ti onal
pm )1;r wits i n t his area. These incl ude a special i zat i on in
hi I ingual c duc at i on and internat i onal education. Plans are
underway for addi ti onal facul ty development act i vi ties i n this
area, di rect. ed toward furt her integration of mul ti cul tural
educati on concepts throughout t he total curriculmi. It is
expt.cted t hat addi ti onal s at el 1 i te programs wi 11 be developed on
()t her I ndi an r es er vat i ohs i n t he are.a at the request of the
I ndi an communi t es Thi s expans i on i s pr oba bl y due t o Fort
r i ght ' s re put at i on i n I ndi an communi t i es for de ye 1 opi ng,
mpl cm i ng, and moni tori ng these programs coope rat ivel y wi th
he I i an l:omm un i t
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Chapter 5

AN ELEMENTARY FIELD BASED PROGRAM
AH Appri to Multicnitural Education at Mercer University

AFFILIATION: Private, Baptiste
H1611EST DEGREE OFFERED: Master's
pc7q-80 UNDERGRADUATE TUITION AND FEES: $2,829
CALENDAR SYSTIM: Quarter
ADDRE: 1100 Coleman Avenue, Macon, Georgia 3 1207
CONTACT: Rokhy Jones, Chairman, Department of Education

Mer:er University was established as Mercer Institute in
1833. It was named after esse Mercer, a Baptist clergyman.

The university is located in Macon, Georgia, a city with a
population of 144,000. The ethnic make-up of the population is
62.6% whites, 37.3% Blacks, plus a small number of Hispanics.
griculture, especially fruit-growing, and the processing of
agricultural products are the main areas of employment. There
are also important deposits nearby, which are mined for use in
ceramics production.

THE UNIVERSM

The university consists of four coeducational schools:
College of Liberal Arts, the Walter F. George School of Law, the
Southern School of Pharmacy, and Mercer University in Atlanta.

Commitment to Multicultural Education

The Education Department at Mercer prepares undergraduate
elementary education majors to teach. The program is a

comhination of on-campus classroom study, on-site observation,
And practical student teaching experience in two different types
of- schools. The entire senior year is organized this way. The
success of the program is shown in evaluation studies and in the
positive feedback from school systems that not only hire
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,erve as co(;rdinators of off-campus work
The effectiveness of this program has led to a very

t: iu.i mutually benefic ial relationship between the
r -; it y and I o: al school a dm in istra tor s and foe tilt y, As anitiipii, the I o; a 1 phi i ;: school author it ies ruc en t 1 y se lec ted

Liticsit ion Department to Co-administrator a new magnet
,,- Imo] 1)-..-sited near i t s campus. The faculty and student

ul At' Hi )1 this school will be racially balanced, mercer will
h iti there to develop bette r methods of instruction,

!-ove present programs and devise new ones to meet new needs.
Nit , pr:)gr.im is supported entirely by university funds.
rie re ri t.. extra fac i Ii t ics or staff required to restructure

t ht. t. I ,2men ta ry pre se rvice teacher education program to a
based pr ogram.

Pi.o,,,rams Related to Mul t i cul tural Educat ion

Nit' inly ethnic studies program currently avai lable atr,r Afro American Studies, in which students may have a
j t: )i- minor. The curr iculum is interdisciplinary, with

courses from the departments of Education (Readings in Ethnic
Mi n)r itY Eudcat ion), Sociology (The Nature and Manifestations of
Pre judice), Political Science (Pol i t ics and the Black American),
1:(mornics E;-onomics of Minor ity Groups), Phi :osophy (Black
Mit Hsophical Perspectives), English (Studies in Black
Li ture) pl u!-; some courses from the Departments of History

mi: chr is t iani ty. Students ma joring in Afro American Studies may
tta in honor s in the program by comp] et ing a community pro ject

.irid giving presentation of the research to the chairman of the

Rh,Pf)N-iL; MULTICUIJURAL EDUCATION IN THE
HACH ii EDUCATION PROGRAM

1,i1 lowing desc ribes the mt,1 t icul t ura I educat ion aspects
t!tt. ttiacher education program at Mercer Un iversity in

s tto,It,r it's iist.d in NCATE' s Standards for the Accreditation_of_
!-Ash,'r Education--governan-EtifFiTulii;riEUET,--afid. students.
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Governance

The College of Liberal, Arts has it s own dean with
approxi:nately twenty .lepartments.. These departments are headedby a department chairman; fthe School of 8usiness vid Economicshas i ts own dean. Nondepartmental programs such ,as Afro AmericanStudies and the Human Services Program .a.re also incruded in thecol lege. The undergraduate Elementary aducat ion Program is inthe Department of Education. Administratively, se-condaryeducation students are enrolled in the department of Iheir
academic ma jor. All undergraduate teacher education studentsmust have their programs of study reviewed each quarter by theEduc at ion Department.

Curr i cul a

There is no ma jor in el ementa ry or secondary educat ion tMercer Un iversity. Instead, a student may subst itute aconcentration in Elementary Education, which consists of threecategor ies of courses: (1) 35 quarter hours of profess ionaleducation; (2 ) nine courses of speciall z.edi sub ject matter, . and
{ ) a planned program of courses in the -academic disciplines. Inthe third category, the student has the choice of completing aregular-academic ma jor in a. department of h.is choice; a, minor; orfi ve academic courses in various departmenks, with the approvalof his education, advisor. A student wishing to teach at thesecondary level ma jors in an academic area and take,s .professional
courses in 'education.

General Studies

At Mercer general education' courses are grouped into s ixbroad areas and are offered by the various departments of theuniversity. In addi t ion to the 60 credit hours required from theother five areas, students must earn 10 credit hours from thefo 1 lowing disciplines:

1. Afro-American Studies
Economics
Health Physical Education

.1. Political Science
S. Psychology
6. Sociology.



Mu it I u It u ra c onk.. ept s a re addre ssed in several program
areas sit t t e uni versify. These inc 1 ude the Afro American Studies
program and the Soc io logy, Psychology, and Educat ion departments.
Examples of some of the courses with content related to
mu I t 1 Cu 1 ra ii m i 11C I Ilde:

. The Nature and Mani re sta t ions of Pre judice (Afro
me ric an Studies, Sociology, Psychology)

. Readings in Ethnic Minor ity Education (Afro American
Stadies and Educat ion)

; . Ethnic Minor it ies ( Afro American Studies and Sociology)
;. Economics of Minor ity Groups (Afro American Studies and

Economics)

. 'Teaching for Intercultural Sensit ivity (Afro Amer ian
Studies and Education).

. 1 iii t ral Anthropology (Sociology)

. The kme rican Ina ian (Sociology)

Profess ior i 1 -;tudies for Elementary Educat ion

The ent ire senior year of the Elementary Education program
at Mercer Un iversity is f ield-based. Elementary education ma jors
are required to have teaching experience at two different levels:
pr ima ry (1-3 ) and intermediate (4-7). During the fir st quarter,
elementary education students are assigned to an elementary
school s ite for two hours, four days a week for a period of nine
weeks. These students also continue on-campus academic work in
the a ryas of Human Development, Language Arts, and the Teaching
ef Rea d ris

Dur ing the w in ter quarter, associate teachers are ass igned
t a permanent s ite from 8: 30 a.m. to 2: 00 p.m. , Monday through
Thursday. At this time, associate teachers undertake full

.

respo)nsiht II ty of three di fferent sub ject areas for a Minimum of
two weeks per sub ject area. Language arts and social studies arerequired areas of respons ib iii ty, hut students may select anothertrea ( g. , science, math, a rt'3, etc. ). Associate teachers
part icipate as regular teachers during the winter quarter. Theyattend at least one faculty and P.T.A. meeting, parent
conference, or staff planning session. Academic work in the
winter quart- r is taken in the areas of Teaching Social Studies,



Elementary Curr iculum, and Educational Psychology. On-campusacademic seminars are held on Fr idays.
During the third quarte r, associate teachers teach classes

al 1 day. They are given complete responsibility for the entireclass for a min imum of three weeks. During this time thesuperv is ing teacher enters the classroom only to evaluatelssociate teacher performance or to provide ass istance to theassociate teacher. The coordinator for student teachers from theuniversity ma in ta ins continuous contact with the supervis ingteacher and the assoc. ia Le teacher.

During the fir st week of each quarter, the Mercer facultymeets with the pre servic e teachers and supervis ing teachers todiscuss academic work and f ield experiences. Other facultymembers and adm in istra five personnel are also invited to attendthese meet ings.

Under Mercer's f ield-based teacher education program,student teachers are ass igned to several types of schools duringtheir course of study. Although Macon's populat ion is composed
of mainly two ethnic groups- -whi tes (62.3%) and Blacks
( 37 .3% )- -urhan, suburban, and rural cultures in the community areaffected by the income levels of these two groups. Studentteaching ass ignments are designed to expose the prospect iveteacher ti) di ffe rent types of school populations and incomelevels. At the end of the student teaching experience anevaluat ion form is turned into the Mercer coordiRator for eachstudent teacher. A fol low-up study of Mercer graduates ineducat ion awa rded bachelor's degrees during the 1973-77 period
showed 61% we re st i II teaching. Respondents cert ified inelementary education rated their program highest, and this ratinghas steadi ly improved over the years as follows: (Scale:Superior-5 points; Excel lent-4 points; Good-3 points; Fair-2po in ts; Poor-1 poin t)

YEAR

1973
1974
1975
1976
1977
ove ra l rating

RATINGS

3.08%
3.25
3.32
3.54
3.63
3.36

The f ield-hased program is alsn evaluated by students, and
these suggest ions are used to impr,:ve the program. Whengraduates were asked to indicate changes fcr improving theteacher education program, the ma jority (68%) felt that the fieldbased experiences were the most valuable part of the program.
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They felt that a similar program should be developed for the
secondary and special educat ion levels as well .

Faculty

There are about 144 regula r faculty members in the College
of l.ihcral Ar ts. There are eight minor ity members on the
faculty. One already has tenure and was recently elected
Chairman of the Educat ion Department. Three others are in tenure
track posit ions, and four are classified as ' v is it ing'

in structor s--non tenure track posit ions.

Students

There are approximately 2,149 students
Li be ra 1 \r ts Col 1 ege. Figures from the 1976
of f ice of Civi 1 Rights show the percentages
graduate students from various ethnic backgrounds

Undergraduate Students Male

enrolled in the
report issued by the
of undergraduate and

at Mercer:

Female Total
_

Whi te Americans 86.4% 76.3% 82.2%
Black Ame ricans 11.7 21.8 15.9
Hispanic Americans .4 1.1 .7

A, ian Ame ricans .3 .3 .3

\me r ic an Ind i a ns/ Es k i mo s .3 .0 .2

Nonresident Al i en .9 .5 .7

Graduate Students

Whi te Ame ricans 100.0% 98.6% 98.7%
Bl ack Ame ricans .0 1.4 1.3

Hispanic Americans .0 .0 .0

As ian Arne ricans .0 .0 .0

Ame rican Indians/Eskimos .0 .0 .0

Nonresident Al i en .0 .0 .0

Of the 2,149 students in the Liberal Arts College, 10.7
perc ent are Black and .9 percent are foreign students. The
undergrauate elementary educat ion program has an enrollment of
ahout 160 students. The percentage of male students in education
is small . Mercer students are primarily from middle-class
Georgia homes, with a la rge number of students from neighboring
1 or ida .
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THE FUTURE OF MULTICULTURAL EDUCATION

Mercer University fully supports its field-based Elementary
EdUcation program. One measure of the support is that university
funds, rather than outside funding, pays for the program.
Another measure of Mercer's support is that regular faculty
members of th e Education Department developed, implemented, andmonitored the program. Its success and accomplishments are dueto their dedication and determination. Evaluation studies cited
earlier attest to student and teacher satisfaction with theirtraining program. The eagerness of recruiters from local school
jurisdictions and from urban areas such as Atlanta to hire Mercer
graduates is an indication of the success of the program.

61



Chapter 6

I NTI..GRATIo: 01"CLIICULTURAL COMPETENCIES IN A PRESERVICE PROGRAM
An Approach to Mult icultural Education at

Norfolk State University

7,228
CONFRoL: State
HIGHEST DEGREE OFFERED: ste r's
1979-80 UNDERGRADUATE DJ ITION E, FEES: $530 (State resident)
CALENDAR SY ST IN: Semeste r
DDRESS: 2401 Corprew Avenue, Norfolk, Virginia 23504
i:ONTACT: Edwina Vold, Director of Mult icultural Teacher

Educ at ion

Norfolk State University is a four year institution located
in Norfolk, the largest city in Virgin ia. The school was
established in 1935 as the Norfolk Unit of Virginia Union
University to provide training on the junior college 1,1vel for
high school graduates of the Norfolk-Portsmouth area. In
February, 1969, the school s renamed Norfolk State University,
and in 1972. was authorized I y the General Assembly of Virginia to
grant the master's degree. In 1978, the college officially
hec ainc Norfolk State Univer-ity.

Nor folk, with a populat ion of 307,951, is the center of the
t idewater area, which includes the cit ies of Norfolk, Chesapeake,
Portsmouth, Hampton, Newport News, and Virginia Beach. The
Norroik community is composed predominantly of two racial groups,
whites S0.8%) and Blacks (18.6%), with small but growing
commit ies of Hispanics and Asians.

TI{ Vhk s-u

Norfolk State University is a small, predominately Black
,-,clio:)1 with 7,22.4 students. The undergraduate degree is offered

areas and the master's degree in ten.
Becau,,e of the metropolitau location of the school, the

university pr lona ri ly serves commuters. Other factors influencing
the commuter nature of the campus include the limited on-campus

62



dormitory spac e and the cost Factor of I owe r tuit ion ra tes forstate res idents.

Comm i t men t t o t i cul t ur al Ed uca t i on

The program of mult icultural education at Norfolk State
relates directly to the inst itut ion's missions and goals. One of
these goals is "to continue curr icula offerings in mult iculturaareas and in te rests, including Afr ican and Afro Americanstudies."

The commitment to mult icult oral education at Norfolk State
is extens ive in that i t includes administrators, faculty, and
students; and it is intensive in that there is a college-widetask force. It meets on a regular basis to encourage
mult icultural ism in al 1 programs by providing leadership andconsult ing services for all divis ions and departments. This task
force was preceded by a core faculty--composed of representatives
from al 1 lepartments in the School of Educat ion--that developed
the in itial mult icultural concepts, definitions and competencies,
at Norfolk State. By the 1975-76 academic year, core faculty,
education faculty, and administrators had developed a
mult icultura I phi losophy for the university and devised plans fori ts implementation. One of the primary goals was:

The rev is ion of all core professional courses in elementary,
secondary, and special education to reflect a mult icultural
emphasis in human interact ions, in order to effect ively
prepare our prospective teachers to work suceess fully in a
diverse society.

The commitment to mutt icultural education is expressed at
Norfolk State Un iversity in other ways too. Workshops and
seminars are held for staff improvement and curriculum
development in mult icultural education. Although outside
consultants and out of state resource persons have participated
in these seminars in the past and will continue to do so in the
future, the university is developing a cadre of regular faculty
trained in mult icultural education. Students have also been
involved in this effort. Lunch t ime seminars, conferences
featuring mult :cultural themes, and informal workshops have been
conducted for t1.0 general student body as well as faculty. This
has helped broaden the support base for mult iculturalism. Local
community resource persons and civic and ethnic organizations
also participate in these workshops. A Community Advisory
Committee, composed of local se! ol administrators and teachers,
students, and community leader..., participated in the planning and
eval wit ion of mult icultura 1 education at the university. These
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seminars art.: supported by federal funds, the university budget,
and departments within the School of Education.

STecial Programs Related to Multicultural Education

The Mu t icultural Learning Resource Center

The Mult icultural Teacher Education Project was the catalyst
for curr icul um revis ion and program changes, but i t also had
several other important effects. One was the creation of the
Mult icultural Learning Resource Center. Its mission is to
identify and disseminate materials in order to facilitate the
attainment of the competencies needed by effective teachers. It

is one of several resource centers located in various schools on
campus. Although the centers are ..ot centrally controlled, they
maintain close, informal contact. The Multicultural Learning
Resource Center has a full-time specialist skilled in the
production and use of media and knowledgeable of mult icultura 1
education and the philosophy underlying it. The center contains
pr in ted materials and audio-visual equipment to support materials
developed by instructors and students. The Resource Center is
also used by local teachers, who became acquainted with it
through Teacher Corps, student interns, and campus-based
workshops for inservice teachers.

Off-Campus Programs

The Multicultural Teacher Education Project was preceded by
the New Canaan Experiment (1969-1977). This was a cooperative
teacH'er eauc afib n venture between the New Canaan, Connecticut
Publ i c Schools and Norfolk State. It was designed to determine
whether prospective teachers from an economically disadvantaged
background could successfully teach and live in an affluent
setting. Data collected during the experiment provided valuable
curriculum experiences to prospective teachers working in an
a f f luent school envir onmen t. Each semeste r, ten prospective
teachers with majors in elementary, secondary, and special
education were assigned to the New Canaan school system.
Participants lived with host familiea and taught in the public
schools for nine consecutive weeks. More than 100 student
teachers took part in the program.
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An Inner_Ci_ty_Based.Cooperative Teacher Traini_ng_Program was
another cooperative errortbel-ween CommuniTy ScHool District #13
in Brooklyn, New York and Norfolk State. Officially known as the
Student Intern Program (SIP), it was designed to do the
following:

1. Study the influence of inner city life style on
prospective toachers from a different type of social
setting.

2. Provide opportunities for the prospective teacher to
become sensitive to the problems of educating the inner
city child.

3. Determine what influence, if any, the prospective
teaher would have on the Black child; roughly 96% of
all teachers in the cooperating schools were white.

The Stamford Project, another cooperative :-acher training
venture, .-i-d--ST-617/6-EITSTamford (Conn.) Public Schools and Norfolk
State University. This was a pilot project to examine the
feasibility of providing directed teaching experience off-campus
in a cosmopolitan social setting. The project gave prospective
teachers a chance to live and work in a social setting outside
their own milieu. It was expected the project would assist the
Stamford school division in recruiting qualified teachers from a
predominately Black school.

The \orfolk Teacher Corps Project

Norfolk Teacher Corps has been a highly visible proponent of
multicultural education on and off campus. It's multicultural
component provides interdisciplinary and in-depth experiences for
experienced teachers, hiterns, teacher aides, parents, and
community volunteers, helping them to understand and use
multicultural concepts in their work with children and adults.

The multicultural component of Teacher Corps is based on the
following premi§es:

Th3t in order L. promote a humane environment conducive to
learning, adults and children need to gain insights in
understanding themselves and valuing differences among
human heings.
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That H.- expanding students knowledge of cultures other
than their own, they strengthen their understanding of the
social and political dynamics or society.

That concepts of self will be improved when instructional
matrials are free of ethnic bias and sexism.

Stratugies used to implement the multicultural component
include:

The ,Teration of a Multicultural Learning Center at the
school site for usu by teachers, parents, and students.

he celebration of international days.

The use or college faculty from the Early Childhood
department as well as outside consultants in multicultural
inservice activities.

Inset-vice activities for public school teachers where the
four multicultural phases of Alpha, Awareness, Acceptance,
and Affirmation were requested and required.

Seminars and Workshops

The Special Education department has energetically worked to
advance multiculturalism not only in its programs at Norfolk
State University but at the local, state, and national levels.
This department cosponsored two national multicultural seminars,
which impacted on both the college and the Norfolk community. "A
National Multicultural Seminar on Mental Retardation Among
Minority Disadvantaged Population" was conducted with the
President's Committee on Mental Retardation. Some of the issues
it focused on included: (a) providing information designed to
reduce the incidence and prevalence of mental retardation
associated with social disadvantages; (b) planning procedures for
the elimination of prejudical attitudes and discriminatory
practices hased on race, ethnic membership, or social class; and
(c) providing for the development of manpower through the
development of indiginous leadership among disadvantaged groups.

Numerous workshops and seminars have been organized by the
core fak:ulty of the Multicultural Project. These have included
minars on prejudice, child rearing practices in three cultures,

and commitment to multicultural teacher education. The objective
or these and other programs at Norfolk State University is to

provi,le students and preservice teachers with experiences related
t.) mu 1 t i cul tural educat ion.
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RESPONSES TO MULTICULTURAL EDUCATION IN THE
FEACHER EDUCATION PROGRAM

The following describes the multicultural education aspects
of teacher education programs at Norfolk State University in
categories used in NCATE's Standards for the Accredi_tation of
Teacher _Educa.t:ton--governan-6-6-,---C-UTFTE6Tum,--FilcuTtyc students, and
rkisou-rces.

Governance

The School of Education at Norfolk State is responsible for
the undergraduate teacher education programs. It prepares
teachers for early childhood through the senior high school
levels. The instructional units of the school include: (1)
Department of Elementary Education, (2) Department of Health, (3)
Department of Physical Education and Recreation, (4) Department
of Special Education, (5) Department of Educational Media and
Television, (6) Secondary Education Professional Faculty, (7)
Department of Reading, and (8) The Center for Professional
Laboratory Experiences.

The program of studies for prospective elementary and
secondary teachers must include 48 semester hours in general
education courses, 10 semester hours in the major area of
specialization, an. at least 18 semester hours in professional
education courses. In addition, students are required to take
"Observation" and do student teaching through the center for
Professional Laboratory Experiences.

Curricula

The faculty and students in the School of Education actively
participated in the development of multicutural education at
Norfolk State. Multicultural education is infused into the total
program, with emphasis on human relations and the appreciation of
the worth of each individual in a multicultural society. To
achieve this goal of integrating multicultural education into the
already existing program, a four-year project, funded in part by
the Advanced Institutional Development Program (ADP)) was
initiated in 1975. It was staffed with a core faculty consisting
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of a cmordinator from the Elementary Education Department, a

media spec ial i st , and one faculty representative from each
department in the Teacher Educat ion Di v is ion. Following a needs
assessment, this project identified and focused on five brcmd
oh jectives. The one most directly related to curr icula staced:

During the first year of the AIDP Multicultural Program all
of the core professional courses in elementary, secondary,
and spec ia 1 educat ion will be revised to reflect a
mult icultural emphasis in human interactions, in order to
effectively prepare our prospective teachers to work
successfully in a diverse society.

The effort to revise all the core professioaal courses in
those areas led to the identification of six competencies for use
in core professional courses. These include:

1. Demonstrate knowledge of the role of a value system and
ahi 1 i ty to analyze and evaluate it s influence on
behavior.

.'.. Demonstrate knowledge of the philosophy of various
cultures and exhibit through observable personal behavior
an interest in expanding one's knowedge.

3. Use relevant information and materials characteristic of
both tra di t ional and contemporary li fe styles of various
cultures for developing curriculum content,

4. Understand different patterns of human growth and
development within and between cultures within the United
States.

S. Recognize potential cultural and linguistic biases in the
compos it ion, administration and interpretation of
ex is t ing assessment instruments.

6. Demonstrate the ability to provide a flexible learning
environment that meets individual needs of learners from
various cultural groups.

fter these competencies were identified, suggested
strdtegies to teach those competencies were developed, along with
pertinent assessment criteria. Programs of instruction were then
modified by the faculty to teach the necessary skills. An
example of this process is the elementary education course
"Teaching Social Studies In Elementary Schools" (EED 364). This
course is a study of the role and materials of social programs in
elementary schools. Emphasis is placed on helping prospective
teachers develop the knowledge, attitudes, values, appreciations,
nd skills necessary for effective teaching of social studies to
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(lementarv school chi 1,1rn. Practical experiences with children
are Also provi,led. To ensure competency in at least one of the
iientified multicultural competencies, students arc expected to
"Demonstrate knowledge of the role of a value system and ability
t.) AnA1y:e and evaluate its influence on behavior" (Competency
#1). s a su'-)competency, students in this course should also
exhibit knowledge of his/her own value system Suggested
,trategies f,)r acquiring these skills include:

1. Defining value and value system.

Specifying components of a value system.

3. Making a list of the value one holds as important in
dealing with others.

1. Creating value judgment situations--rating one's answer;
and discussing the answers in light of one's value
system.

The Asessment criteria include the following:

Teacher-made tests in which the student can identify
traits common to all value systems.

A prepared checklist to determine the comprehensiveness
of one's values as related to the component.

1. -7;elf-report.

1. An instrument of typical incidents allowing persons to
rate the incidents according to one's own particular
values.

This procedure of (I) defining and analyzing multicultural
teacher ,ducation competencies, (2) designing the program to
produce those skills, and (3) measuring the acquIsition of those
skills is followed in all the courses in the Teacher Education
Division.

The phases and courses for the multicultural teacher
eJucation model at Norfolk State University are described on the
diagram that follows. The numbers one through six refer to the
s:x :ompetencies for core professional courses discussed earlier.

69



" 1 i I I l ;1 I T I U 1.. 7 Li . AL4 1 1 A II I 11 t VOI'ArloN M Ci

Mut I 1 , : Lti! AlltA

,A1 'NI
/ r

r ki.ilt 11 NCI

APVI -;iI:1-

COMP-If I

NNC I. CORE
FACULTY

I t

t

P 1

P. <
S.

"-

Nt .',?0,14%
1'1- 14

e

J

IMP 1.):MENT CURR I CUL(IN) ASSES-
Tt ACHt F VOCATION ( 01V I . IONS) OTHER f P80:.PE(T 1 VE 7t A( HLR)
VALDE SYSTEMS
EF V 110 SOS 110 SPE 44 1
EFD 12 1 5ve 3:0 (;PE 111 SWK 6 39 (Si
rr 164 SPE 12 5 S PE 490 SWK 729 AS sf Stiff(FED 18) SOF 110 SPE 49 9 UE V 540
FED 486 SPE 410 SOD 4Y0 UED 626
DIVE 11',E UH1LOSOPH ter
EED 12 3 SPE 120 SPF 499 PSY 573 FTR
FED 486 SPE 110 AS SSWSPE 111 SPE 410

TRAD1T10NAL & CON7FMPORA14Y LIEE STY LE.
FED 12 1 FCE 184 srr 311 SOC 625
FED 484 Ice: 461 spe 410
Epp 48 6 :IPE 320 St:D 186
ECE 124 SPE 3 30 V 409

SEP 490

HUMAN GROWTH OF VE LOPHE NT
FED 486 SPE 285 SE D 488
SPE 120 SPE 421 5F D 4E19
SPE 410 5P1 311 SE D 490

CULTURAL & 1.1 Alt.0 I ST IC hi' ASE,
1ED 48b -Sot: 4911 Si 0 J138
t:sn .1 8 I '1 11. ? 8 ? St, D 489
Li.0 484 511. 421 0 4'10
SOt 120 501 ?II

ULEXIULE LE ARNING ENVIRONMENT
EED 486 sre 320 SPE 18 1

EFD 30 1 SPE 410 SF 0 408
EED 362 SUP 499 SEE) 4 10
SPF 311 SPE 490

SOC 621
SOC b 56
(JED 6 32

SWK 6 39

11105PFCTI V
f: A CT

(xrf,prpyiI I

AS I S SP/ 41

C001-1 ACM

et% II 471--111 PVI SOP
AS.Q.SSAIT T

pt,.1 se Ill Phasc IV
C

4.



Field Fxperi,,ncts and Practiclim

The Center for Professional Laboratory Experiences at
Norfolk State'is administratively a part of the Division of
Teacher Education. ft provides observation, participation, and
supervist.!d student teaching experie nces for Teacher Education
maii)rs from the departments within the-university. In addition,
it does extensive' follow-up evaluation 'reports of pilot projects,
resear,M, and data gathering to improve the student teaching
experiences at the university. The center's philosophy is based
upon 1 wholisti approach to preservice and inservice
preparation. It is a practical way of providing a delivery
system that will insure total involvement in the production of
.111,Llity education; and it is an overall strategy designed to

al! availqhle resources in a coordinated effort to
improve pu!)lis: eduL..rion within a culturally pluralistic society.
Its major components are (1) the public school systems, (2)
in-servi-.:u teachers anJ teacher organizations, (3) community
clientele, (4) teacher training institutions, and (5) the State
Department f Education. This concept represents ways and means
, r hringing together the resources of those
,o,!iponents t-,) benefit all concerned. Specifically, this
:ollihoritive approach provides inseuvice and preservice tgachers
w ith trainin in a relevant pduCational setting, making
sinificant Jiaglges in the ways in which teachers are trained.

Facu.lt.

Norfolk State 11:i.s a divei'se multLethnic and multicultural
stiff. The full-time faculty numbers 400. Approximately 70
poi-Cent of the faculty are Black. The other 30% are Hispanic,
w hite, Asian American, African, or Asian. The total number of
Faculty in the School- of Education is 75.

There is a format, written evaluation of teachers by their
students each semester. These are used in conferences between
individual faculty members and the vice-president for academft
affairs as an important tool to evaluate teacher effectiveness.
Graduates of the teacher education program are actively
-encouraged to return to the school for\an annual conference,
which highlights program strengths and ;analyzes areas where
improverint is needed.
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Fhe fa:ultv mcmhers tf the School of Education are actively
invol veI in mule icul tura l research, training, and service. Since
this ,choo; ' w )rk is pr imari 1:' communi ty- ha se), the faculty
uiiint.tiii Hose working rel at ionships with the local communit ies.

i ci v tht. fo 1 I,)wing means:

Joint participat Ion on the schools' Inuit icultural
idvi,)rv committee.

\IemHership in 1 ()cal civic and ethnic organizations.
Prc!ct,; -.+Uch as Teacher Corps.

i:o1/4;p!)11 sir ing, organi7ing, and participating in seminars
con f e re nc es.

. use if faculty expertise and the school as a community
resource to improve the qua] i ty of 1 i fe for the cit izens

Ti ewa te r. The administration encourages the faculty
t,) he involved in these act ivit ies.

n Hiportant adjunct to these act ivit ies is research related
to mult icultlira 1 oducat ion. One faculty member from the
Elementary Educat ion Department recently completed a project for
Teacher Corps on strategies for eliminating racism, sexism,and
geism f r om elementary classrooms. . /tiler faculty member
cmnpleted chapters for two books deal. ng with persp.ect ives of
mull- ftul tura l educat ion in a post-Bakke era. She is also engaged
in research to determine the effect of mult icultural act ivit ies
on teacher performance. Anocher faculty member in this
:lepartment has served as a national consultant and a member of
,\ACTE' s Commiss ion on Mult icul tura l Educat ion. Research data
:rom a comparative study of West_ Afr ican and Afro American child
rearing pract ices was the basis of two mult icultural seminar
presentsat ions for faculty and student at Norfolk State. A

profesor of physics at the cc/liege has publ i shed a research
paper t it led "The Synergism of Technology and CBTE In A
'ult icultural Society'. A faculty member from the Special
Educat ion Department is a member of the President' s Commission on
\lental Health and is currently developing a teaching module
"Problems of Handicapped Minor it ies." It wi II b r, sed to assist,
in improving the ski lls of prospect ive teachers in/this area.
She has also written extensively on handicapped mipor it ies and
cross-cultural education. Another faaulty member/in this same
departm-nt has presented pr4pers on "TeaChd}r Prepaira tion for
\1W . icu' t ural Cl assrooms,".,,and she partix4ates yn national and
regionai seminars on invIticultural education.

/
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tudents

The t-)tal student population (graduate and undergraduate) is7,22. Lighty-eight to 90 percent of the undergraduates are
Blac',. In the graduate school 60% are Black and 40% are white.
The university has an open-door admissions policy, accepting
students with a wide variety of backgrounds and providing

ive curr icul a to meet i ndividual needs and aspirations.
Figures from the 1976 report issued by the Office of Civil Rights
show the fo 1 lowing percentages of undergraduate and graduate
,,tudents From various ethnic backgrounds at the university:

undergraduate Students Male Femal e Total_ _

White Americans 3.6% 2.4% 2.9%
Black linericans 9 1.6 96.9 95.9
Hispanic Americans .2 .4 .3
As ian Ame ricans .1 .1 .1
Ame r i c an Indians/Eskimos .0 .1 .0
Non re sident Al i en 1.4 .2 .7

Graduate Students

Whi te Ame ricans 36 .9% 27.9% 30.5%
Black Americans 61.9 71.6 68.8
Hispanic Americans .0 .0* .0
As ian Arne rican .0 .0 .0
American Ind i a ns/ Lsk i mos .0 .0 .0
Non re sident Al i en 1.2 .5 .7

A major impetus for mult icultural education at Norfolk State
came from students. They saw and experienced the need for skills
to deal with students from di fferent cultures, ethnic groups, and
social classes; and articulated the need for more in-depth,
prac t ical , in te rn teaching ox per ienc es.

students are expected to be active participants in the
e,lucational process at Norfolk State. They served as members of
the mult icultural advisory committee that developed the schools'
phi losophy on mult iculturalism. They also took part in the
curr iculum revis ion process and contr ibuted to all mult icultural
seminars and conferences. Two of the professional student
-)rganizations have included multicultural education in their
annual agenda of act ivit ies.

Teacher education students at Norfolk State are assignet: to
local public schools--largely urban-for experience. Students
expressed great satisfaction with the multicultural perspective
of their tra in ing at the university. They felt conf ident that
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) 1 1 amp i t , c l P ! u t t ra i n i ng, pl us student teaching experiences
t ype, .)1* schooK, had prepared them to be effect ive

t h any s,2tt ing. They were especial 1 y pleased with the
%hilt rm. I Learn ing Re so trce Center. They felt that .these
.na ri ti , are especial 1 y appli cable to their program needs and

mlv e:i jolt I I c ate,i w ith in the Div is ion of Teacher hducat ion.
i i I I p p a re .1 by the media special i st in charge of the

I.t.arn iii Reswrcc Cente r are funct ional , less expensive than
prepared items, and can be easi ly dupli cated by any

ids sr t icher titer a brief explanat ion. As the variety of
Ha the center increases and stu(lents become more aware)( tn e N- i es, the number of student'; olho use it also

i reasys. \1,-)re and more students from areas other than teacherHi 1-- , beginning to usc the center..

'Hilo HI ['HRH 1)1, \flu, rf;:urruRAL EDOCA'FION

`1111 t i cultural hducat ion has developed from a phi losophic al
t Itemnent t ) conc rote programs at Norfolk Sta te University.
Ndministr itive support, faculty encouragement, and student

thlis sm helped; but careful planning, clear objectives, and
,- nit inuous .ev al uat ion made it possible. Norfolk State is

ti) a broader application of mult icultural concepts in
I t s programs . n Interdisciplinary Task Force formed in the
co-80 academic year is develooing guidelines for this

)bjt!:t ive. %teanwhi le, a Mult iuisciplinary Mult icultural Center
i plannewl to faci 1 i tate ways of monitoring more closely the
.levL.l.)p;nent of teachers, as well as other professionals, for a
mult icultur.Il classroom in a culturally diverse society.
Protoc)1 l.:arning materials specifically designed for Norfolk
-;tat-,. University, but which !nay be used at other institutions

ith s i;rti Ia r ob ject ives, are also being developed. Norfolk State
university 's record of community concern and involvement and it s

wpn i Inti!n t t ) se rv ice ind ic ate a hr ight future for mult icultural
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(:tlai)ter 7

I ND I AN EDUCATION
An Approach to mult icultura

1 Educat ion at
Nor thenistein Oklahoma Sta-t. University

SI :1::
CoNTR0E: St a te
111611E_ST DEGREE OFFERED: Master's
N79- UNDERGR DUATE 111 I'N ON: $412 (Sta te re s id en t )
CALENDAR SYST E1 : Seine ste r
ADDRESS: Tahlequah, Oklahoma 74464
CONT \CT: lames 'I'. Sego, Vice President for Academic Affair s

Nor th ea ste rn Sta te University had its beginning in 1846 whenthe Cherokee Nat ional Counci 1 author ized establi shment of theNat iona 1 Mal e Seminary and the Nat ional Female Seminary. Theidea of publ i c and hi-gher educat ion for the Cherokees wasadvocated and provided for by the Treaty of 1835 between the[In i red States and the Cherokee Nat ion. Erect ion of the bui ldingsfor the two seminaries began in 1847 . The Cherokee National MaleSeminary opened on May 6 , 1851, and the Cherokee National FemaleSeminary opened on the following day. With the except ion of anin terim period just before and following the Civi I War, theselust itut ions were in operation unti 1 1)09. At that t ime theState Legislature purchased the property, bui ldings and equipmentfrom the Cherokee Tribal Government and created the NortheasternSta te Normal School . In 1974 the name of the inst itut ion waschanged to Northeastern Oklahoma State University.
Northeastern State University is located in, northeasternOklahoma a t Tahl equah, a city of 12,000.. It is an economicallydepr ived area of small rural communit ies. Nearby are severallarger urban areas with s igni ficant numbers of ethnic minor it ies.Cultural ly, it is a part of the Ozark Mountain region. Thesurrounding area has three main cultures: American Indian

(7-10%), white (80% ), and Black (7-10%). The American Indianpop ulat ion is pr imari ly Cherokee, but Semin.-11, Creeks and a fewother tr ibes also li ve in the area. The city has a r ichhistor ical heritage as the nat ional capital of the Cherokee
Nat ion, and it symboli zes the end of a long tr.- i l of despair Indhardship suffered in )839.
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HE 11\ I VI:RS I 1"f

\ ort beas tern S tat e tin versi ty i s organi zed into t hree
cH I egu-; ni ng a tot al of ei ght di visions and a Cont inuing
Educat i on and Publ i c Servi ce Off ice. The uni versi ty now off ers

. 61 progrims 1 eadi ng to t he degrees of Bacheloc of Arts , Bachelor
Sci ence, Rachel or of Arts i n Educati on, Bachel or of Science in

1.ducat i on. Master of Educat i on, Master of Business Adm ini strat ion
wi th iri opt i on i n t ri hal management , and three Master of Sci ence
degree progr.ims in counsel i ng- psychol ogy, criminal justice, and
i nails t ri .11 r echnol ogy.

C.ommi tment to Mult i cu I tural Iduc at ion

Fhe uni versi ty has devel oped an aff irmati ve action plan to
provi de equal opportuni ty and carry cut act i vi ties and pr ograms
that improve educat ional equi ty. In accordance wi th this policy,
Conti nui ng ef forts are being made to recrui t a facul ty and
student body that ref 1 ect the ethni c and cultural make- up of the
area, 'Plc school has created 18 physical education scholarships
for women in response to a Titl e IX study. Sensiti vity to t he
speci al concerns and needs of some minority group students has
1 ed to t he es tabl ishment of several innovative programs. The aim

the-;e programs i s to hel p students successful ly complete thei r
uni versity studies while participating in a full range of
nonaadem ic act i vi ties. A Counsel ing and Tes ting Center provides
tut ori iss i stance and gui dance to any student. Many Black and
I ndi an students ha ve been assisted t hr ough this off ice , w here
counsel ors f rom these et hni c groups are employed by the

versi ty.

Northeastern State Uni versi ty i s working to make its
programs more mul ti cul tural and more adapt i ve to the social and
econom i C needs of the regi on. The I ndi an Studies program is one

ndi cat i on of t his . Another i s communi ty- based act i vi ties i n
whi ch preservice teachers work wi th children from a variety of
backgrounds. Assistance to local schools, improving thei r
programs and servi ng as a communi ty resource, is another
i ndi cat i on of t he commitment t o mul ticul tural ism at Northeastern
State tin versi ty.
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Special Prouams Related to Multicultural Education

Ethnic Studies

Northeastern has an interdisciplinary Ethnic Studies minorin Afro American or Native American Studies. Courses are offeredin the English, History, 7,ociology, and Political Science areas.There are also courses in the Cherokee language for an IndianStudies minor.

A new degree program, the Bachelor of Arts with a major inIndian Studies, is now offered at Northeastern. There are 24hours of required courses:

1. English (Introduction to Folklore, Indian Folklore and
American Indian Writers)

... Speech (American Indian Rhetoric)

3. Sociology (Archaelogy of North America, Ethnology of the
American Indian)

1. Political Science (Politics and the American Indian)

S. History (History of the American Indian).

Twelve hours of electives may be selected from other courses inthose areas or additional ones, such as Native American Crafts
and/or Cherokee Language.

Education Professionals for Indian Children

Education Professionals for Indian Children (EPIC) is a
cooperative project conducted by the Cherokee Nation and
Northeastern State University. At the present time it is fundedby the Office of Indian Education. Administratively, EPIC is afunction of the Division of Education and Psychology. It hasthree separate programs within the project: (1) the Indian
Pre-Intern Teaching Program, (2) The,Indian Intern Teacher
Training Program, and (3) an Indian graduate program in
counseling/administration.

The Pre-Intern reaching Program is for hondegreed Indian
students majoring in education or (1,;greed Indian students
entering for the first tme in ti.e teacher preparation program atNortheastera. TLe purpose of the Pre-Incerv Teaching Pragram is



ft, p t, 1 !t. ! I '11 Iii ary t Iii fi I Ii t i C ducat i on for I ndi an
t udt'nt , wh p 1 iii t o t each. In ad,li t i on t o Conti n ni ng aca dem ic

n 11 t!1 1 1 ducat i On and t }it I r el ect ed 1101 j or I ci d ,

p trt i ci ftt 1 1 pr ovi dt ti t ht. Col 1 owi. rig c xpe r i ences to enhance
z hei r , k i 1 I 1 n I ndi an educat ( 1 ) f i el d e xperience i n an
1 ndi iii .I,,m i nant pith] i c or B IA school , co ns i sti ng of pre- intern
t ,achi n )ne week for 16 weeks (four credi t hours are

upon Cmm)l et i on of t hi s act i vi ty ); ( 2)
t.111.1!1.11. .lc V n! t t ()pi CS a ppropri at e to I ndi an cducat ion, suc h

1.; 1 hill th ii t ul tilt e, anti career oppo rt tin i t I CS

ill' I 1.H CI I nit cin Teacher Trai ni ng Program i s the second
, I t lii r )gram. Advanced t rai ning to Northeastern Indian

tiklont pr pa i ng for careers i n I ndi an educati on i s provided
t hr,,n ;h i I a 'v e K t eachi n g i nt er ns hi p i n cl ass rooms wi th

I a Int I fLii an enrol 1 merit In this phase the t rai ni ng I s
or imin i 1 1,as ed, suppl emented wi th seminars rel at i ve to

ndi eslu: it i n Part i ci pants i n the program recei ve the
.!

-;1 \t, -en weeks i liter n teachi ng i n a school that has an
n tfl r al 1 ment of' at 1 eas t S0%.

1,n s em inars each semester devoted to I ndi an his tory and
:111 tore, worki ng wi th Indian parents and communi ti es,

i rig, c 1 r cur e(hic a t i on , Cur r i cul um de ve I opm en t ,
1 .ts'; room management , eval oat i on techniques, diagnosing

11 g di ff icul ti es , c t c.

d t Ii p to t he Nat ional I ndi an Educat ion Associ at i on
..)n vent i on.

At t endance at t he Amer i can I ndi an Nat ional Sympo s i urn
,nduct ed anti ua 1 1 y on t he un i versi ty campus .

Pirt t 1 pants rec ci vu stipends to help them pay tran 5 portation
t ) Schmd si teS where they i nt ern teach.

Fhe gracholt e I eve] is the t hi rd phase of the program. The
oun s el o r- A dm ini strator Program t ns 10 I ndi an graduate
tntlents in t he educat i anal areas of school counsel ing and

a dm i ni strati on, Thi s i ncl rides speci f ic kn owl edge and ski 1 1 s
ileCt2SS;ily for worki ng wi th I ndi an students and I ndi an educat ional
programs. The t rai ni ng provided i n t hi s progr am is a combi nat ion

academic classroom work, seminars, and f iel d practicn
experiences i n area publ ic and BIA school s. Aca dem i c work
cons i sts of a 41- credi t hour program in counsel ing and
ztdm ni -*rat i on, Eight s eminars each semester a' devoted to
t ransi .. i n g knowl edge gai ned i n t he cl ass room to speci I ic skills
i n counsel ing Indian students and admini steri rig I ndi an
e ducat 1 anal programs, Duri ng t he fa] 1 semester of the t rai ni ng



;In( ;la -s,cC f lel d pr act i cum in a: ea
..11,,o I ; wi th pr cdt)m i nant I ndi an mr ol 1 t s . Thi s i s expanded t o
t wo !Lc, !or i n i thy spring semester. Attendance at the

m,, I 1. \at i ond 1 -;ym pus inn t hU 11 iii vc r s i ty campus i s a
..1111 r p t i each t t t hr eu phases or t he EPIC pr ogr am .

1; r 1.111.1!- , t wh.nt , al sti r cce i vu a 1/4; t I e n d al 1 owance for t hi s
u Pi ) 1 lfl gin (if 1 i requi re ul ti me at t endance, wi th

i ni mum 'stir d 1 ments of 1 h credi t hours duri f al 1 and spr i ng
, m t,,rs, s ing t he s innmer term . n ei ght mem be r

`1()t- boar I ovcrs Ces art d provi des general di rect i on to t he
, t IIRT1IH' r ;Lad re vi ews program ope rat i on and budget i ng

oc,,dure, slur i n t he year Represent ed on t he board are the
t ri ')ks , BI and pub] i L chool s, s tudent part i ci pants , and

t t-r ii it i ty pe rs Onn el .

Bet 1,..c cc hy I )7 1 and 1,)7 8 s pr i ng semesters , 177 s t udents
h i d Li r om this pr 0 gr am . Mos t are empl oyed in school s

odu,:at i o rd l at ed posi t ons Fort y- ei ght work i n el ement ary
bc 1 t 1 ,)11, 1 n S oc()nda r y educati on, 19 in t ribal work, 13 in
11,,o1 lin .21 i ng, t hree i n soci al work, f our as secr et ari es ,f our -; vcs t wo as 1 i brar i ans , t wo as management

al i t and one each as hardware manager assistant , t ruancy
iccr , um )). col 1 ege teacher, 1 oan special ist, chi ld

;h.v;.1.)pm-nt ,,peci al ist, assistant principal , substi tutu teacher,
;,11 ci u5 lit , a dm i ri I st rat i vu assistant , teacher' s a i de,

and met al .; nevi. Ten Others were ci tiler unempl oyed or not

Iksa I 11 1:

uni versi ty has recei ved I undi ng through the Nat ional
1 ns ti tut e ut Heal th to carry wit t wo speci al programs des i gned to

nc,) ur ge and gi vu ass i stance t o et_hni c m i nor i ti es i n heal t hcareer progr 1/4; u l i no ri ty Biomedi cal Support Program has
been in opt: rat i on f or a ii vt:- year peri od and nas been renewed for
t hree addi ti onal years. The !,1 i non ty Access to R (?; ear ch Careers
Pr)grain is f unded f or a t hree- year peri od.

REiPONSES To WILT ICIILTURAL EDIJCAT ION I N THE
FACII ER EMICAT ION PROGRAM

The fol 1 owi ng descr i bes the mill t i cul tural educat ion aspects
of t eacher educat i on progrdms at Nor t heas tern S tat e Uni versi ty i n



categori es used in NCATE ' s Standards .for the_Accreditat ion of_
Teacher Educat i on- governance curr icul um , racul ty, anZ stuJents.

ov ernanc e

Uni ye rs i ty f unds support mul ticul tural education except for
ndi an educat i on programs such as EPIC, which is funded by the

f.)fi ice of I ndi an Educati on (U.S. Off ice of Education) and
counsel ing servi ces supported wi th funds from the Bureau of
I ndi an Affai rs. Other special programs to t rain minori ties and
women i n the hs;al th f ield are al so supported by federal funds.

Curricula

Northeastern State Uni versi ty considers an educational
program to he one t hat 1 eads to a certif icate or degree.
Presently the uni versi ty offers four kinds of bachelor' s degrees:
the Bachel or of Sci ence, the Bachelor of Arts , the Bachelor of
c;ci ence in Education, and the Bachelor of Arts in Education. At
the graduate level there are six programs: the Master' s in
Bus i ness A dm ini strati on wi th an Jpt i on i n t ribal management , the
Nlas ter of Education, and three new programs beginning in the fall
of 197 - -a Master' s in Criminal Justice, Industrial Technology,
and Counsel i ng-Psychology. The MBA in t ribal management is
f unded hy the Bureau of Indian Affai r' s Office of
Sel f-Determinat ion. It is designed to t rain prof essional staff
for Indi an t ribal governments and to give technical assistance
and trai ning to Indian t ribes throughout the nation. In addi ti on
to t he forinal degree programs, the school has a certif. icate
program designed to offer specialized education for (a ) t hose who
do not seek a college degree, or (b) where a baccalaureate degree
i s not requi red. Following are some of the certif icate pro:,rams:
Account ing and General Business (40 credi t hours), Building and
Construct i on technology ( 60 credit hours), Touristry Servi ce

echnology ( 60 credi t hours), and Police Science (60 credit
hours). These programs are built within the framework of
existi ng baccal aureate degrees. Northeastern State Uni versi ty
has al so developed several interdisciplinary programs. This
des ign provi des an innovati ve and flexible approach to existing
a:id future programs. Two such programs are the Bachelor of Arts
program in Indian Studies and the Bachelor of Sci ence program in
Tour i stry Management.
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Faculty

There are 200 full-time equivalent faculty members and 86
part-time faculty members at Northeastern State University.
Fourteen are minority memberseight Native Americans and six
Blacks. All 11 are in tenure track positions. American Indians
and Blacks arc also employed in the Counseling and Testing
Center, where they can assist minority students. The university
administration and faculty maintain close working relationships
with the local community. The faculty is involved in projects
that directly benefit the local area through university programs
such as the Bachelor of Science in Touristry Management. The
Bachelc)r of Arts Degree in Indian Studies, the new MBA in Tribal
Management, and EPIC were developed in response to needs
expressed hy the local American Indian population and leadership.
These are all examples of the close liaison the school and its
faculty maintain with the community.

Studen

In the fall of 1977 there were 4,660 undergraduate students
at Northeastern State University. Graduate (master's level) and
postgraduatc students numbered 1,046. Most students are from
within a 100-mile radius of the school, and approximately 80% of
them receive some type of financial aid through national or state
grants and loans, Bureau of Indian Affairs assistance, or
university scholarships. The student body reflects the regional
community make-up. Tbe 1976 report from the Office of Civil
Rights shows the following percentages of undergraduate and
graduate students from various ethnic backgrounds at the
university:

Underuaduate Students Male Female Total.....__

White Americans 75.9% 75.2% 74.0%
Black Americans 7.1 9.2 8.1
Hispanic Americans .4 .2 .3

Asian Americans .2 .3 .2

American Indians/Eskimos 15.5 17.9 16.7
Nonresident Aliens .9 .3 .6
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(;radua te St udent s

te Americans 79.8% %

Enact, Americans 6 .4 10 .5 8.8
Hispanic Ame r icans .3 .2
As i a n rne r ft an s .0 .0
American Indians/Eskimos 7.7 9.3 8.7
\;onresident Aliens 2.1 .2 1.0

Student have opportunities to become involved in university
activities at Northeastern. An eight member advisory board,
including two student members, oversees the Educational
rrofessionals for Indian Children (EPIC) Program. Students also
sit on committees that help chart the future cburse of the
university by reviewing goals, plans, and changes. The Afro
American Student Union, the Native American Student Association,

. and the Foreign Students Association were organized to assist
their members in adjusting to campus life. These organizations
promote better understanding between their members and the
students of the university as well as further cultural and
educational purposes.

The university has also developed a special program for
freshmen needing developmental work to succeed in college. The
program was instituted as the Human Development Program, and the
office of University Relations (New Student Advisement) is

responsible for the identification of new nontraditional students
and explaining of the program to them. The new student in the
progrJm has been characterized as a low achieving individual who
has experienced little if any success i1 previous educational
endeavors. The nontraditional studerc does not have a commitment
to education as a life goal. The program is designed for any
student who needs special attention during the first semester.
It helps a student develop basic skills necessary for success in
college; it utilizes elective and required classes within the
divisions with full college credit; it is a full schedule of
classes for one semester; and it is individualized self-paced
instruction. Certain sections of Political Science 1113,
Business Administration 2112, English 1003, History 1493, and
Math 1113 have been designated as Human Development courses, with
enrollment limited to nontraditional students. Attempts have
heen made to keep the class sections small (usually a maximum of
20 students) in order to provide a more personalized interaction
between instructor and student.

In the scheduling of these classes, enrollment is kept to
the minimum number of hours for a student to be considered a
full-time 5tudent. Participatien in the program is voluntary for
hoth instructors and students. A total of 59 students have
participated in the program, achieving a mean GPA of 2.314. The

4
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attrition rate was 22.5% compared wi th 24% for the total
university. Additional research is being conducted to determine
the attrition rate of a comparable group that participated in.the
traditional college program.

THE FUTURE OF MULTICULTURAL EDUCATION

Most of the multicultural education programs at the
university are in ethnic studies or Indian education. The number
of students enrolled in these classes is not large, relative to
the total university population. However, some multicultural
concepts (plural ism, sexism, cultural di versi ty, etc.) are

'studied in courses that reach a wider number of students. The
trend at Northeastern State University is toward designing
learning experiences based on multicultural concepts and
incorporat ing these into specif ic units in undergraduate and
gradwite courses.
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Chapter 8

THE PROFESSIONAL INTRODUCTION PROGRAM:
An Approach to Multicultural Education a4t.

The Ohio State University

SIZE: 49,982
CONTROL: State, Land Grant
HIGHEST DEGREE OFFERED: Doctorate
1979-80 UNDERGRADUATE TUITION FEES: $975 (State resident)
CALENDAR SYSTEM: Quarter
ADDRESS: Columbus, Ohio 43210
CONTACT: Richard Callahan, Philip Lesser, Roy Tamashiro.;

or Susan Sears, College of Education

Ohio State University is the major comprehensive university
in the state of Ohio. With the central campus in Columbus, four.
regional campuses, the Agricultural Technical Institute,
educational telecommunications programs, cooperative extension
service, and health care programs, 't-trEinsti,tutiog serves the
entire state. For this study, only the central campus in
Columbus was v is ited.

Columbus, the state capitol, has a population of 540,000.
it is multiethnic with Blacks making up the largest minority
population. The number of persons migrating to the citjr from
App.alachian areas is increasing. .Although this group is not
considered to be of a minority iiature,c it does bring to the
schools cultural backgrounds and experiences that are often.
foreign to administrators and teachers. The small percentage of
Hispanics in the area is expected to increase over the next few
years.

THE UNIVERSITY

Ohio State is one of the largest institutions in tne
country. The institution includes 17 different culleges plus the
Graduate School, at least nine other schools, and numerous.
departments and centers within its instructional units. These
include:
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1. College of Administrative Science; School of Public -

Administra,tion

2. College of Agriculture and Home Economics; School of
Home Economics; School of,Natural Resources; .

Agricultural Technical Institute

3. College oF Arts and Sciences; School of Music

4. College of Biojogfcal Scienses

5. College of Humanities

6. College of Mathematical and Physical Sciences

7. College of Social and Behavioral Sciences; School,
Journalism

8. College of Denistry

9. College of Education; School of Health, Physical
Education, and Recreation

10. College of Engineering; School of Architecture

11. Graduate School

12. College of Law

13. .College of Medicine; School of Allied Medical
Professions; School of Nursing

14. College of Optometry

15. College of Pharmacy

16. College of Social Work

17. University College

18. College of Veterinary Medicine

Commitment to Multicultural Education

Over the past,fifteen years, the university has developed
several innovative programs to.prepare teachers and
administrators to work better in multicultural situations,
especially in urban schools. These programs° were usually
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designed for inservice and graduate levels. Often they were
funded in full or in part by noninstitutional sources. Most of
the progradS-were not institutionalized in the teacher education
curricula, ancl now either do aot exist or have small enrollments.
Participants in. progrAs like those on urban education and urban
experiences generally felt that these provided some of the most
meaningful experiences and information of any program they had
atte.nded. But, the expense.of such programs seems to have made
them financially prohibitive to continue:

Thc moit recent dbvelopment program, "Professional
Introduct-ion to Education," is an exception. It was developed
and field-tested over the last three years, with the support ot a
state grant for redesigning the teacher education program; ancl, it
is now a requirement for all undergraduate teacher education
s.tudents.. Because this core program ihcorporates introductory
educational psychology and foundations courses, which are
required for all education majors, institutional funds that
covered those costs can be used to defray the cost of this new
program.

Another area in which cotmitment to multicultural education
can be observed is the recruitment of minority students for
graddate programs n education. Outstanding minority students
are recruited from all over the country for graduate programs.

C

Special ProgramsAelated to'Multicultural Education

Courses in ethnic studies are offered through the College of
Humanities. Education students could expand their khowledge
about various ethnic and cultural groups in the United States
through these course offerings. This college has a Department of
Black Studies and a Center for Jewish Studies. In addition, Ohio
State has a Wompn's Studies Program. 1/4.

Within the School_ of Education an Urban-Education Program
offers courses to students, but the enrollment in the program is

. now very small. This program is under review and courses are
hOng,upgraded to meet more effec"tively current.urban educatibn.
ne6ds.

A Teacl.er Corps Program, after completing its planning year'
grant, entered its first year of operation in the fall of 1979.
This is a ccoperative program between the university and
Southwestern City School District in Franklin County. The
project includes four elementary, one junior high, and one high
,chool in the school district. The schools in the district
include few minority students, but there is an Appalachian
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population of approximately 40%. The Teacher Corps program will
involve a number of faculty from the College of Education for
inservice programs with these six schools. This will include
skills for incorporating multicultural concepts in classroom
instruction and school policies as well, as more effectively using
the community to enhance the effectiveness of the schools.

RELATED REQUIREMENTS BY THE OHIO TEACHER EDUCATION AND
CERTIFICATION DIVISION

Ohio's revised tandards for ColleEes or Universities
Pre2ariu Teachers (napter EDS-3.037inclae attentTon to various

mulfT-51tural education. By July 1, 1980, teacher
education institutions must have redesigned their programs so
that all teachers are prepared in:, (a) the teaching of reading,
(b) human relations, .(c) managing behavior problems, (d) clinical
use of diagnostic.instruments, and (e) urban and sub.urban or
rural schools.

Colleges of Education-must assure (a) a complete syllabus
and specification of essential prerequisities for each course,
(b) practical school experiences starting in the freshman or
sophomore year, c) close working relationships with schools, (d)
broadly representative committees advisiu on curriculum design
and evaluation, (e) follow-up cf graduates to'obtain data fort
attaining further progress in teacher education, (f) faculty with
successtul elementary or secondary teaching experience, and (g)
funding and staffing at a level comparable to other professions.

Two sections of the new standards relate directly to
multicultural education issues. These are found in Standard
EDb-303-02 Curriculum:

B. The teacher education curriculum shall adequately
reflect.identified and significant academic and social
concerns which would include:

2. Human relations related to both teaching in a
culturally pluralistic society and working 4

effectively with students regardless of race,
political affiliation, religion, age, sex,
socioeconomic status, or exceptionality not
requiring a full-time specialized educational
environment.

D. ield-based experiences shall be completed in a variety
of urban and suburban or rural settings.
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As a part of Ohio State's redesign plan, the core curriculum
for sop-homore education majors, "Professional Introduction," was
designed especially to meet the two multicultural requirements.
The program was field-tested for two years, with approximately
160 students participating in this experimental phase, before it
was approved'as a c)llege-wide requirement involving a

. two-quarter, 12-credit-hour experience.

RESPONSES TO MULTICULTURAL EDUCATION IN THE,
TEACHER EDUCATION PROGRAM

The following describes the multicultural education aspects
of teacher education programs at Ohio State University in

- categories used in NCATE'S Standards for the Accreditation of
Teacher Education--governance, curri UduTum, facurfy, and' ifTEitS.

Governance

The College of Education includes ten Academic Faculties and'
the School of Health, Physical Education, and Recreation. The
tun Academic Faculties include (1) The-Arts in Education, (2)
Early and Middle Childhood Education, (3) Educational
Administration, (4) Educational Foundations and Research, (5)
Exceptional Children, (.6) Humanities Education, (7) Industrial
Technology, (8) Science and Mathematics Education, (9) Special
Services, and (10) Vocational-Technical Education.

The 'college has identified four major educational tasks for
itself. These are designed to do the following:

1. Prepare personnel for professional teaching and
leadership positions in a variety of educational
inst itut ions.

2. Contribute to the understanding of education as a body
of knowledge.

3. Contribute to the'development of institutional
organizations, arrangements, and service systems to
facilitate teaching and learning.

4. Provide leadership in effecting planned change in public
schools and other educational institutions. .
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-The degrees offered by the college include the Bachelors,
Masters of Arts, Doctor of Philosophy, and Certificate Specialist \
in Educational Administration. The college has 2.3 different
progQms that can lead to state certification.

Curricula for Preservice Education

ot

V.

Students majoring in education must complete the
university's requirement of 45 credit hours in basic education
(general studies). ThiS includes 15 hours in the humanities, -15
hours in soc-ial sciences, and 15 hours in the natural sciences.
A nbmbeT of courses related to multicultural education offered in
anthropology, sociology, psychology, economics, ethnit studies,
and women's studies Could provide students withra background in
aspects of multicultural education while meeting the general
studies requirements.

Students seeking admission to the,College of Education must
present evidence of experience in wo'rking with peoplepreferably
at the age level that they wish to teach later. Students can
gain this experience through the Freshman Early Experience
Program offered by the College of Education. In this program,
students have the opportunity to work as teacher aides, tutors,
or social agency aides and to explore in seminar and discussion

4 groups the app-ropriateness of a career in education. This course
is usually taken during the freshman year.

Professional Studies

Several courses related to multicultural education are
offered at the preservice level. These include:

1. Experiencing the Urban Community
2. Black Perspectives in Urban EducAtion
3. Cultural Factors Affecting Teachers in Urban Schools
4. Introduction to Urban Education.

Professional Introduction to Teaching. A major emphasis on
multicultural eadEation occurs in EfiTtwo-quarter, 12-credit-hour
required sequence tailed "Professional Introduction to
Education." This program has been developed over the past two
years and replaces a series of introductory courses in education,
including psychology, foundations, and educational methodology.
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Students are involved with the program five days a week.
During a typical week, student.i participate in lecture discussion
presentations, field experiences, and clinical or lab exper-
iences. Two major areas of study are emphasized in the two
quarters: (1) human growth and development, which views the life
cycle from birth through adulthood; and (2) teaching processes,
which introduce students to the planning, implementation, and
evaluation of teaching strategies.

The required field experience is approximately 20 hours each
quarter and includes observations and practice teaching at an
assigned sc,hool in the area. During the Professional Intro-
duction Program students are assigned to both elementary and
junior high/middle schools. These schools include both public
and parochial schools located in urban, subUrban, and rural areas
in the Columbus area. As a culminating field experience, the
student teaches in a classroom for a one week period. All field
experiences are supervised by experienced teachers and members of-
the Ohio State staff. The field experiences are coordimated by
faculty and graduate teaching assistants, assigned to each school
in 'which students do their field experiences. Immediately after
each field experience, students are debriefed.

The clinical experiences average one day per week for both
quarters, and include peer teaching, micro teaching, role
playing, simulations, and human relations training. Students
meet in a human relations lab in groups of approximately 20
students. Faculty and graduate teaching assistants serve as
facilitators for these human relations laboratories. The labs
are designed to provide students with the opportunity to examine
and acquire knowledge, skills, attitudes, and values in five
areas: helping relationships, stereotypes, conflict resolution
skills, group process skills, and intrapersonal communication
skills.

The Professional Introduction Program gives an overview of
,the stages of human growth and development (infancy through early
adulthood), an introduccion to general instructional methods, and
a human relations sequence involv...,g interpersonal communications
skills as well as skills for establishing a "helping relation-
ship." Topics are selected on the basis of theiT desirabilty for
all teachers, whether elementary or secondary, physical education
or mathematics, urban, suburban or rural. Several topics are
included:

I. Skills of objective observation and interpretation of
children's behavior. Note taking and record keeping
formats, with emphasis on distinguishing between
behaviors, assumptions, and interpretations.

90



2. Educational philos6phies about the nature of the human
mind, about how growth and development occur, about
instructional s,tyles and strategies, and about beliefsand techniques of discipline.

3. Five specific strands of development are examined more
thoroughly: language development (including reading),
social-interpersonal development, cognitive development,
emotional-self concept development, and ethical
reasoning development. In each of these areas, studentsdevelop informal strategies for assessing children andpractice making elementary instructional inferences fromtheir diagnoses.

4. A mini-lesson taught to a classroom of.elementary schoolstudents is a synthesizing field experience.

Additional topics during the program include: classroommanagement, hidden curriculum, adolescent development, secondaryschool issues, assessment of learning, special education, school
as organization, cultural pluralism, race and class, sexism andracism, stereotyping, school and society, and career development.The topics relted to multicultural education in PI include the./
following Instructional activities:

Classwork:

I. Lecture and discussion regarding issues relevant to
cultural differences, drawn from Everse disciplines
(Human Development, Ethnic Studies, and.Human
Relations).

2. Presentations and discussions with community members
and professionals.

3. Evaluation of personal values towards educational
and cultural differences.

Laboratory:

I. Role-playing representatives of differing racial,
ethnic, social, and sex groups.

2. Videotaping student-led discussions of multicultural
issues for review and skill demonstration.

3. Demonstrating behaviors of accepting and valuing
different beliefs.
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Field:

1. Interviewing pupils and teachers in a variety of
ethnic, social, racial, and cultural settings
regarding beliefs about school, family, and self.

2. Designing, implementing, and being evaluated on
instruction in a multicultural school setting.

Again, students meet in lecture sessions and participate in
clinical and field experiences during thcse experiences.

Curricula for Advanced Programs

G6nerally there does not appear to be an emphasis on
multicultural education at the graduate level. There are several
courses listed in the catalog, however, that are related to
multicultural topics. These include:

L. Cultural Factors Affecting Teachers in Urban Schools

2. Studies in TESOL and Bilingual Education

3. Early Childhood Education Multicultural Influences

4. Introduction to Urban Education

S. Dynamcs of.Educational Leadership in Urban Areas

6. Models of Urban Education.

The graduate faculty members at Ohio State are actively
involved in educational research, and many of the research
projects are related to vario.us aspects of multicultural
education. Some graduate students are also likely do research on
related topics.

Faculti

The College of Education lists in its catalog over 300

faculty members. The ethnic breakdown of the faculty was not
available, but it is-a predominantly white male faculty.
Graduate teaching assistants'are more likely to be minority than

. the general faculty.
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Faculty members have the opportunity to participate in- anexchange program with Southern'Black institutions for onequarter. This allows some faculty to gain direct experienceswith a minority population.
The six faculty members coordinating, teaching, andevaluating the PI program during the experimental yearrepresented three different academic facultes and the School ofHealth, Physical 14cation, and Recreation. Thisinterdisciplinary team made it possible to integrate topics andexperiences from psychology, foundations, counseling, humanrelations, evaluation, and urban studies into a core program.These faculty and most graduate teaching assistants working inthe program have .had experience as public school teachers.

Students

According to the 1976 figures from the Office of CivilRights, Ohio State has 38,408 undergraduate students and 8,807graduate students at the Columbus campus. The percentages ofstudents from different ethnic backgrounds are indicated below:
Undergraduate Students Male Female Total

92.1%Whi te American 90.7%Black American 4.9. 8.0 6.3Hispanic American .3 .3 .3Asian American .6 .5 .5American Indian/Eskimo .1 .2 .1Nonresident Alien 5.0 1.4 5.0
Graduate Students

White American 83.5% 86.4% 84.7%Black American 3.3 7.7. 5.1Hispanic American .3 .5 .4Asian American .4 .6 .5American Indian/Eskimo .1 .2 .1Nonresident Alien 12.4 4.6 9.2
There are approximately 2,000 students in undergraduate educationat the junior and senior level at Ohio State. Approximately athird of these stuents are male. More minority students areenrolled in education than in some other colleges at theuniversity.
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The institution has an Office of Minority Affairs, which
includes Black Studies and Hispanic 3tudies programs. The
Curricular Area Program is designed to provide skill building,
.hoth academic and social, for new students.

FUTURE OF MULTICULTURAL EDUCATION

With the development of the Profession Introduction to
Teaching Program for sophomores, all education majors will be
exposed to information and skills for multicultural edudation.
'Since this program will be expanding from an experimental course
that involved 160 students per year to one'required for 1,000
students, additional faculty will ha-e to be prepared in this
area. Faculty development activities may be designed to prepard
faculty and graduate teaching assistants.
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Chapter,9
-

A GRADUATE PR0GO1 IN LANGOAGE ,EDUCATION.
An Approach to Mult/icultural Education at Rutgers

'The :tate gniversity of. Now Jersey New Brunswick Camp.us

46,000
CONTROL: State, Land Grant
1979-80 UNDERGRADUATE TUITION AND FEEs: ,$996 (State resident)
CALENDAR SYST: .Spmester

)RESS: Graduate School of;Education, Rutgers University,
New Brunsw.ick, NJ 08903

CONTACT: Ehiane C. Condon, Director of the Institute11'6r
/G Inotercultural Relations and Ethnic Studies'

J
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Rutgers University received its original charter from'King
,Geprg,e ri[ of Great BritaLn in 1766, in response to a petition of
thil Dutch settlers of New-York and New Jersey. In 1825 the name
tas changed from Queen's Collegta to Rutgers College, in honor of'
Colonel Henry Rutgers. In 18,4 the New Jersey Legislature chose
the Rutgers Scientific School to be the lana-grant'college of*New
Jersey. The Legislatyre gra43ted the additional title of "The
State University of New Jersey" in 1917.

THE UNIVERSITY

Rutgers University encompasses 23 undergraduate and graduate
colleges, 27 research/resource centers, and six campuses. As
might he expected, the university offers a wide range of courses,
seryices, and degrees, including the bachelor's, master's,
edtycation specialist and doctorate.

The School of Education was organized in 1923 to."bring
together the forces within the university which contributes to
the education of personnel in professional education and to
scholarship in the field of education." (1978-80 Bulletin,
p. 12) The Graduate School of Education developed out of this
original organization, and was officially designated in 1960.

. The Graduate School of Education (GSE) has as its purposes the
"scholarly, scientific, and professional study of education, its
problems, structures, and processes--both actual and
possibleand the education of students in such study."
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The GSE.is divdded into six areas of study, roughly
conrorming to conventional departments. Students can'attain
e ither master's, specialist or doctorate.degrees.in4education.
Although much of the content and substance of multicultural
education is discussed throughout many of the courses offexed in
the GS,E, fbrmal training occurs within the science and humanities
area and the Institute for Intercultural Relations and Ethnic
Studies (IRES).

tmmiment to Multicultural Education

Nearly every municipality and community within the state of
New Jersey can be incldded as part of Rutgers' service area.
There are many ethnic, racial, and cultural groups; English is
not the native language of some. Much of this ethnic minority
population lives in the?ban areas of Newark and Camden, cities
that border New York an Philadelphia respectively. Rutgers has
e stablished urban compuses in Newark and Camden, providing direct
acce.*4,; to this minority constituency.

Traditionally Rutgers has attempted to address the
educational needs of the groups described above through its
myriad activities, services, and programs. Approximately ten
years ago the GSE made concerted effort to formalize this process
when it incorporated a language and culture section within its
science and humanities area. The school employed a tenure-track
professor in the field of language and culture to coordinate
efforts with those of the language arts section. Collectively,
they became involved in the training of educators functioning
w ithin Multilingual/multicultural settings. As time passed and
the multicilltural constituency of the university increased, two
more professors were added to the permanent staff, bringing the
total to three. The institutional decision to include formal
training for multicultural education within permanent university c,

offerings is an example of the,university commitment to
mult icultural education.

S2ecial_Programs in Multicultural/Multilingual Education

In addition to institutionalizing a program designed
specifically to address the educational needs of minority,
non-native, English-speaking students, Rutgers searched for
additional funding sources for such activities. In 1972 the
university initiated the Intercultural Relations and Ethnic
Studies Institute (IRES) as an affiliate of the Graduate School

1 A.
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of Education. In the ensiling seven years TRES has devoted its'
attention toward the impiovement of intergroup relations and the
equali zation of opportunities for all ethnic and language groups.
The inst itute carr ies out research and development actiVities in
mul t icultura 1 and mult i lingual education through several
concurrent programs financed by various funding agencies. IRES
programs coordinate the efforts and resources of other
,h1stitut.ions that share common and similar conerns with IRES.

Oa.

For the.past seven years IRES has offered 'postgraduate
rqscarch opportunities as well as graduate degrees and inservice
and preservice traininfg programs for educators and other
profess ionals in the f ield of intercultural relations,
bilingual/bicultural education, and ethnic heritage studies.
klore recently IRES has included in its scope other human service
areas--cultural awareness at the verbal and nonverbal levels in
social service institutions and in the delivery of health care.
The in st itute 's research and. training programs are generated from
the following basic assumption:

An awareness of cultural differences and sensitivity to
potential sources of cultural interference or conflict will
lessen the professional's own problems with
m is interpretation and miscommunication, will aid him/her in
allaying consumer hostility, fear and suspicion, and will
ultimately maximize the benefits of professional services to
the consumer.

IRES believes that its multiple funding arrangements have
provided the stability necessary for assuring continuity of
"programs° from year to year through the retention of skilled
faculty members. In this manner IRES has developed comprehensive
training prOgrams, carried out long-range research, and provided
field resources. Workshops and seminars are arranged to offer
participants working with groups that vary in age, ethnic
backgrounds, and academic levels an opportunity to gain a
longitudinal view of cross-cultural problems and a broader
understanding of the common and special concerns of all groups.

The IRES staff of approximately 15, is multiethnic and
multilingual. The director is one of the tenure-track professors
in the language and culture section of the science and humanities
area. Other IRES ,personel have experience in the fields of
research and evatjation, curriculum development, professional
personnel trainjng), technical assistance, dissemination,
multimedia, and library services. Together, this team has
combined to produce a range of instructional, informational, and
reifel4nce materials in multicultural/multilingual education,
English as a 5econd Language, Ethnic Studies, andcCross-Cultural
Relations. These have been made available by IRES at no cost to
those interested. \

I ;
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cl RES publishes a cluartorly newsletter, MOSAIC with a
circulation of approximately 1500. MOSAIC publiilies articles of
interest by IRES staff and other professionals in the field of
mult icultura 1 educat ion.

. In addition, IRES provides a number of semices and
activit ies for both the on- and off-campus Rutgers .community:

a. A Multimedia Resource Center located in the Graduate
Scho61 wHich houses a specialized
collection of books and other media relating to
intereultural relations, ethnic studies,
multicultural/multilingual education, and
second-language learning. The resource center
participates in a foreign data bank and exchange on
intercultural communication with 23 countries.

h. Guest Lectures on topics related to cross-cult6M1
Cor1un1E-aE611 ; bilingualism, and second language
learning. These .feature educato'rs and schoolS of
international reputation.

c. Biannual Conferences on cross-cultural communication
atteiTHTEy specli'lists and other practitioners,
providing a forum for the exchange of information,.
ideas, and discuss ion in areas of . controversy.

d. Technical Assistance (on a consult ive basis) to -

iTEcat ional TrisfTtuf ions and other organizations that
experience, and seek to resolve problems aris ing from
cross-cultural'tensions.

R ESPONSES TO MULTICULTURAL EDUCATION IN THE
TEWHER EDUCATION PROGRAM

The following describes the multicultural education aspects of
teacher education programs at Rutgers University in categories
used in NCATE's Standards for the Accreditation of Teacher
Education--governance, curricuTa, staTents, ana---
resources.

1 1ma is
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Governance

Teacher craining programs at Rutgers UniverSity.generall)
follow the "Cluster Concept" arrangement characterived'by other
univeesity components. This essentially involves a separation of
tcaining responsibilities between the undergraduate or teacher
education section and the graduate division, which prepares
future administrators, counselors, and professors. Many teachers
do not receive training in multicultural/multilingual egucation
untir they reach the graduate level. The Graduate School of
Education at Rutgers University offers the Master's, education
specialist, and doctorate degres. It has a faculty of
approximately 60 professors and serve:..thousands of full- and
part-time students. The GSE is divided into the following areas
of study:

1. Edutational Administration, Supervision, and Addlt
Education.

2. Educational Psyehology.
3. Science and Humanities Education.
4. Soc,ial and Philosophical Founda'..ions of Education.
S. Vocatiunal-Technical Education.
6. Studies in Post-Secondary Education.

Each area of study has a chairperson who reports directly to
, the Dean of the GSE. The Multicultural/Multilingual Education
Program, also called the Program .in Language and Culture, is
housed in the science and humanities education area. This area
has 16 faculty members and serves FISO to 900 students, by far the
largest section within the GSE.

Curricula

A student can obtain a master's or doctorate in
multicultural/multilingual education (also referred to as
language education) from Rutgers. It is presumed that those
interested in pursuing degrees of specialist in education will
arrange an appropriate program with her/his adviser.

Doctor of Education--Language Education

The Doctor of Education degree in language education is
offered by the Department of Science and Humanitites and includes
the following courses:
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I. Major: LanguamEducation (42 credits)
A. 251:530 Fbundations of Language I (3)

251:523. Language and Culture .(3)

B: Six-twelve credits from the following:
251:508 Intercultural Communication (3)
251:520 Introduction to Second Language Education

(3)
251:521 Introduction to ESL (5)
251:526 Ethnic Heritage/Cultural Studies (3)
251:530 Foundations of Language I (3)
251:531 Foundations of Language II (3)
251:532 Transformational Grammar (3)
251:534 Languages and the Computer (3)
251:620 Seminar in Language Education Research (3)
251:622 Workshop in Language Area Study (3)

.251:623 Practician in Language.: Education (3)

C. Six-twelVe credits from the 251 prefix courses
listed in the catalog under Language Education.

D. Related Courses in the department, .GSE, or Graduate
School.

II. Research Courses (6 credits)
A. One course from:

251:534 Languages and the Computer (3)
960:531 Statistical Methods in EduCation (2)

B. 251:620 Seminar in Language Education Research (3)

III. Electives (24 credits)
W ith a dvi ser approval

IV. Qualifying Exian
Oral - taken as early as possible

V. Dissertation Study (24 credits)
250:701 Dissertation

. c

11 I
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Master of Education--Language Education

The Master of Education degree in Language Education is
.offered by the Departmei.t of Science and Hunani ties of the GSEand includes the following courses:

I. Department Major (21 credits)
A. 251:530 Foundations of Language I 3)

251:523 Language and Culture (3)

B. Six to twelve hours to be chosen from:
251:508 Intercultural Cemmunication (3)
251:520 Introduction to Second Language Education

(3)
251:521 Int.roduction to ESL (3)
251:522 Bilingual/Bicultural Education (3)
251:530 Foundations of Language I (3)
251:531 Foundations of Language II (3)

, 251:532 Transformational Grammar ,(3)
251:620 Seminar, in Language Education Researh (3)
251:622 Workshop in Language Area Study (3) .

251:623 Practium in Language Education I (3)
II. Courses Related to Individual Program

With Approval of ,Advisor :(9 credits)
As can be seen from the above program outlines, students

withi-n the language education section of the GSE are exposed to awide variety of topics within multicultural/multilingualeducation. Language and education faculty enjoy,an excellent
working relationship with members of the foreign language facultyas well as staff at the Institute of Intercultural Relations andEthnic Studies. Within the Department of Science and Humanitiesi s al so i ncl uded an Engl ish 1 anguage arts section, primarily
responsible for the training of personnel in English, reading andwri ting. The science and hunani ties department also offers
majors in the following f ields:

1. Creati`ve Arts Education
2. Elementary/Early Childhood Education
3. Mat hemati cs Education .
4. Science Education
S. Social Studies Education
6. Urban Education
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Evaluation .of the language education program Is on-going at
both the summative and formative levels. Faculty and students
involved in the program are evaluated by the general, internal
Rutgers evaluation scheme. Students doing field-based serviceq
are supervised by local school* authorities who then report..t9i the
university professor responsible for the placement. 0

Faculti

As mentioned above, the GSE has approxilmately 60 faculty
members, with 16 serving in the Department 'Of Science and
Humanit ies Education. Of these, three are in the language
education section. These three ,professors have backgrounds
centered around lingus it ics, foreign language, and English as a z
Sec.ond Language. One of the three language education professors V
also serves as the TRES instftute director. In addition, there
are 14 staff members at TRES engaged in the tasks and service,
descr ibed above.

Students

Of the approximately 850 to 900 students enrolled in science
and humanities education, 170 are- involved in the language
education program. Many of, these ,students are receiving
financial assistance to attend classes, although there has been a
large increase in the number of students attending at personal
expense.

According to 1976 Office of Civil Rights report, the
ethnic/racial breakdown of the total student population is as
f o 1 lows:

Undetigraduate Students Mal'e Female Total

White Americans 88.9% 84.9% 86.8%
Black Americans 6.4 10.1 8.2
Hispanic Americans 2.5 2.7 2.6
Asian Americans 1.0 1.4 1.2
American Indians/Eskimos .1 .1 .1
Nonresident Aliens 1.4 .8 1.1
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Graduate Students

White Americans 84.0% 84.2% 84.1%
l3lack Americans 5.0 9.1 6.9
Hispanic Americans 2.5 1.4 - 2.0
As ian Ame ricans 2.5 1.4 2.0
American Indians/Eskimos .0 .0 .0
Nonresident Aliens 6.9 2.8 4.9

Resources

The Rutgers University libraries contain over 2,000,000
volumes and microforms plus a large number of government
documents, manuseripts, maps, pamphlets, and other materials;
they a re housed in 20 divis ions in various parts of the
university. Naturally, there are numerous materials available
wi.thin the area of multicultural/multilingual education. In
addit ion, the TRES maintains an excelient, up-to-date collection
of materials and resources in an on-site resource center.

The Future

With over 100 students enrolled in the language education
program, three tenure-track professors, and the IRES conducting
myria-d act ivit ies mult icultural/mult ilingual education,
Rutgers University has clearly guaranteed the continuance of thisvital discipline. The university views its .service as being of
the highest quali ty. It seeks to train future- leaders within the
field and disseminate their talents and abilities on a national
level.
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Chapter 10

INTECRATION OF HUMAN RELATIONS COMPONENTS
IN,A PRESERVICE PROGRAM

An Approach to Multicultural Education at St. Olaf College

SIZE: 3,024
AFFILIATION: The American Lutheran Church
HIGHEST DEGREE OFFERED: Baccalaureate
1979-80 UNDERGRADUATE TUITION FEES: $5,050
ADDRESS: Northfield, Minnesota 55057
CONTACT: Elaine Tracy, Professor of Education

St. Olaf College was established through the efforts of the
Rev. Bernt Julius Muus, pastor of Minnesota's first Lutheran
congregation. Pastor Muus and his colleagues believed that a
school would aid Norwegian youth in adusting to the new world
while maintaining their Christian heritage and traditions. The
four-year liberal arts institution opened in January 1875, with
36 students. Named after King Olav of Norway, it has been a
coeducational institution from its beginning as St. Olaf's
School. The institution remains affiliate'd with The American
Lutheran Church and continues to hold voluntary daily chaRel
services for students and faculty.

The 350 acre campus is located on a wooded hill in
Northfield, Minnesota. Northfield has maintained a commitment to
equality from its founding in 1856. Its founder, John North, was
a lawyer and anti-slavery lecturer who was supportive of
education.

Forty percent of Northfield's population of 13,000 are
college students who attend either St. Olafor Carleton College.
This community with a rural orientation is located only 40 miles
south of Minneapolis and St. Paul.

THE COLLEGE

St. Olaf College is a four-year liberal arts college where
sraduation "should signify the attainment of a perspective on
human knowledge available only through the liberal arts. From
this perspective, a liberally educated person sees that learning
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about the world of nature and the world of man has only begun.
The pursuit of this learning demands language skills, critical
thinking, and an appreciation of diverse and foreign cultures."
(St. Olaf Bulletin)

The college offers nearly 50 majors, including psychology,
English, history, art, biology, chemistry, nursing, political
science; music, dance, economics, religion, mathematics,
sociology, Spanish, German, French, physics, home economics, fine
arts, speech-theater, physical education, philosophy, Norwegian,
Russian, and classical languages. Multidisciplinary
concentrations are offered in American studies, social studies
education, American minority studies, area studies, and urban
studies. The college is well known for its preprofessional
programs in architecture, dentistry, engineeringolaw, medicine,
pharmacy, social work, and theology.

The Paracollege, established in 1969, offers an altrnative
route to the B.A. degree through a tutorial system and self
determined majors and concentrations.

Commitment to Multicultural Education and
.S.pecrilPrograms,Relata to Multicultural" Education

The commitment of St. Olaf College to multicultural
education is evident in its strong program in international
studies, course offerings and. college-sponsored special events on
-campus, special programs in cooperation with other colleges, and
the college's philosophy and practice regarding financial aid.

While the international studies program begAn mod.estly in

--.°

1934, it took its present impetus from a speech on campus in 1964
(" by Carlos P. Romulo, then president of the University of the

Philippines and former Phillippine Ambassador to the United
States and the United Nations. Romulo, who was the first of
eight people to receive the college's Centennial Medal,
challenged St. Olaf to think internationally in terms of
nonwestern as well as traditional western study.

The college took Romulo's challenge seriously and
immediately began to originate study-travel programs that would
offer St. Olaf students the opportunity for extended academic
work among peoples of nonwestern cultures.

The keystone for the St. Olaf international study program
today is the Global Semester, an annual five-month
round-the-world qxperience in which 30 students study for one
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month each in Egypt, India, Taiwan, and Japan, with one week
stays in Rome, erusalem, Nepal, and Hong Kong.

other St. Olaf programs in Asia include a term in the
Republic of China and a term in the Far East (Thailand and
Taiwan). The term in the Middle East takes students to Israel
for four months and to Istanbul, Athens, and Rome for the January
Interim.

More traditional European programs provide students with
opportunities for full terms of study in England, France,
Germany, Norway, Spain, Austria and Russia.

St. Olaf study/service programs available to s'tudents
include: nursing in Taiwan or India; general study in South
Africa, Germany, New Guinea, Tanzania, India, and Hong Kong.
Student tyachers may take assignments in private or international
schools in Japan, Hong Kong, Taiwan, or India.

Other international programs available to students through
the Associated Colleges,of the Midwest (ACM) include Chinese
studies in Hong Kong', arts of London and Florence, India studies,
Japan study, Latin-American and Costa Rican development studies,
studies in Yugoslavia, and urban studies in Scandinavia.and,South
America.

International offerings for the January Interim in 1980
included study of art, architecture, and culture in the
Mediterranean, study of language and culture in France and
Mexico, theater in London, study of political science and
sociology in Germany and Ecuador, and a variety of other special
courses.

Nearly 85% of the student body comes from the midwestern
states of Minnesota, Wisconsin, Illinois, and Iowa; the bulk of
the faculty has a similar orientation. However, in recent years
about 50% of the students in each graduating class have had at
least one interim or term of study abroad as part of their
St. Olaf education. The St. Olaf Choir, the St. Olaf' College
Orchestra, and the St. Olaf Band all enjoy international
reputations for exceptional performance on the basis of regular
tours to Europe.

Foreign students compose about two percent of the St. Olaf
student body. The largest groups, from Norway and the Far East,
reflect the Scandinavian heritage of the college as well as the
Asian emphasis in the international studies program.

Convocation speakers and other guests to the campus enable
students to consider viewpoints from a wide spectrum of ethnic
and national backgrounds. The college sponsors a Black Studies
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Emphasis Week and an American Indian Emphasis Symposium annually,
in conjunction with.the American Minority and American Studies
academic programs.

The faculty added a cross-cultural international studies
component to core curriculum requirements in 1979. The component
requires satisfactory completion of one course in which a third
of its content is devoted to the study of some aspect of
non-European and non-North American culture (Africa, Asia, Latin
America, Middle East, and Russia).

lotculty development programs multicultural education,
such as an inservice program on'Indian development conducted in
1976, are sponsored periodically by the college. Faculty have
been sent to national, regional, and state training sessions on
educational equity, human relations, ethnic studies,
multicultural education, and inteynational education.

By continually developing relationships with ethnic
communities, the college 'is better able to serve students from
those ethnic groups. The St. Olaf president recently discussed
such a working relationship with representatives of the Sioux
tribal community. Similar meetings are expected in the future.

The minority studies program initiated by the college in
1970 includes studies related to Native Americans, Mexican
Americans, Afro Americans, and white ethnic Americans. Because
of its heritage, St. Olaf is one of only a few 'colleges with a
department of Norwegian (with a chair endowed by the government
of Norway), offering courses on Norwegiar history and Norwegian
American immigration and culture.

St. Olaf students can participate in the Fisk University
"Transfer Exchange" program in which students spend a semester at
a predominantly Black college in Nashville, Tennessee. A
cooperative arrangement between St. Olaf and Carleton Colleges
(both in Northfield) allows students on both campuses to take
history, culture, and langauge courses in Japanese, Chinese,
Russian, and Greek.

St. Olaf provides nearly 50i of its students with some form
of financial aid--all based on nee'd--resulting in a student body
of diverse backgrounds and interests. The annual financial aid
package (gift, loan, and work) averages nearly $3,000 for each
recipient.

In 1969 the Paracollege was established at St. Olaf as an
alternative to the regular curriculum. Students accepced into
the Paracollege design their own majors and earn their degree
through tutorials, independent study, and research. Both general
and comprehensive exams determine if students have met the
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expected competencies fo.r a degree. Approximately 170 students
are currently enrolled in this special program.

Finally, the college operates radio station WCAL AM and FM.
The station, one of the first established in the country, went on
the air in 1919. Its broadcasting includes classical music,
jazz, ethnic music, and special network broadcasting. Church and

chapel services are broadcast in seven languages during a given

week.

TEACHER CERTIFICATION REQUIREMENTS (STATE OF MINNESOTA)
FOR MULTICULTURAL EDUCATION

Chapter 27: EDUC 521 of the Minnesota Teacher Certification
requirements for initial certification states:

a. All applicants for certificates in education to be
issued or renewed either on or after July 1, 1973 shall
have completed a training program containing human
relations components. Such components shall have been
approved by the state board of education.

h. Human relations components of programs which lead to
certification in education will be approved upon
submission of evidence:

1. Showing that the human relations components have
been developed with participation of various racial,
cultural, and economic groups.

2. Showing that the human relations components are
planned to develop the ability of applicants to:

aa. Understand the contributions andlife styles of

the various racial, cultural, and economic
groups in our society, and

hb. Recognize and deal with dehumanizing biases,
discrimination and prejudices, and

cc. Create learning environments which contribute
to the self-esteem of all persons and to
positive interpersonal relations, and

dd. Respect human diversity and personal rights.
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3. Relating all of the areas enumerated in Edu 521 b2.
to specific competencies to be developed, and

4: Indicating means for assessment of competencies.

4.After this requirement was approved by the'State Board of
Education in 1971, the college's teacher education committee was
charged with the responsibility for developing a program to be
approved by the Board of Education. The Department of Education,
together with the teacher educati.on committee, organized another
group to assis.t in this task. This group included repre-
sentapves from various ethnic groups as well as from diverse
socioeconomic groups. For example, it included a Black principal
from Minneapolis, a Black female educator from Minneapolis, two
welfare mother from Minneapolis, and other persons who advised
the college on the development of the human relations components.
A significant number of college faculty participated in a human
relations workshop. For additional training the members of the
teacher education faculty par.ticipated in University Associates
and/or the National-Training Laboratory.

The committee chose to integrate the human relations
components throughout the professional education courses rather
than to add a special course in thii area. It was also decided
to use more effectively the total college program, helping
students develop knowledge and skills in human relations rather
than focusing only on education courses.

RESPONSES TO MULTICULTURAL EDUCATION IN TEACH'ER EDUCATION

The following describes the multicultural education aspects
of the teacher education program at St. Olaf College in
categodes used in NCATE's Standards for the Accreditation of
,Teacher Eduation--governance, curriculum,riEulty, stir-Gil-Fs-, and
resources.

Governance

Professional studies in education are the ie.sponsibility of
the Department of Education at St. Olaf. No major in education
is offered; the Department of Education, however, provides the
professional course work necessary for state certification.
Thus, students major in their chosen discipline and are
recommended to the education department for, the professional
sequence of courses leading to certification. .Teaching licensure
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is offered through 18 departments at the college: art, English,
French, German, health s,tudies, llome economics, Latin, life
science, mathematics, music (vocal and instrumental), Norwegian,
physical education, physical science, Russian, social studies
(concentrations in history, psychology, economics, sociology,
political science, or Asian Studies), Spanish, and speech.

The Teacher Education Committee is the policy-making body
for teacher education programs. It includes faculty
representatives from various departments of the college, as well
as students. This committee reviews the teacher education
program and suggests recommendations for policy change. The
college's Curriculum and Education Policy Committee recommends
a'pproval for new courses and programs. Final approval is made by
the faculty.

Curricula

All students enrolling at St. Olaf in the fall of 1979 were
required to have at least one course that includes the study of
non-European and non-North American culture and civilization as a
part of their genpral studies requirement. This was the first
time that student's were required to include a Cross-Cultural
International Studies in their program. The objective of this
requirement is as follows:

The goal of a liberal arts education is to provide students
t,Ith the broadest possible understanding of themselves and
the world in which they live. As modern polflical,
economic, and cultural relations have brought the people of
the world into closer:contact, students find that their
world encompasses tiv entire globe and all its diverse
civilizations. In that context, St. Olaf College requires
each student to complete one course which provides
intellectual encoupter with the people of Asia, Africa,
Latin America, Russia, or the Middle East; their values,
social, religious or aesthetic; and their ways of life.

Analysis of these cultures should assist students in their
search for an understanding of their roles in a shrinking
world. Study of other people should also help North
Americans to view their own society more objectively in a
comparative perspective. Cross-cultural International
Studies Component courses aim to bring students to an
awareness of cultural differences and of the complexities
inherent in cross-cultural relationships. Cross-cultural
study should stimulate students toward a search for
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explanations of cqltural diversity and for methods of
facilitating cross-cultural relations.

All the courses related to aspects Of multicultural
education available in the college have been identified by the
Teacher Education Committee. These.courses have been classified
into the following five areas that make up the cognitive
component for the human relations requirements:

1. Identifying ethnic diversity.
2. Identifying relligious diversity.
3. Identifying cultural diversity.
4. Identifying economic diversity.
S. Undevstanding human behavior.

Students may choose from among the courses to meet each of
the five cognitive components. These are suggested offerings,
however, and may vary, depending on the student's need. These
are reviewed by the faculty of the Department of Education for
final approval.

Profssional Studies

All students must take a minimum of five courses offered by
the Qducation department in order to be recommended for
certification. These include:

1. Educational Psychology
2. PrincLples of Secondary.Education
3. Special Methods in the major field
4. Historical and Contemporary Issues in Education
S. Student Teaching and related experiences.

Students are also required to take a no-credit course in drugs
and alcohol as well as course work and experiences for meeting
the human relations requirement. Other education courses offered
include "Guidance and Counseling in Schools," "Independent
Research," and "The Exceptional Child."

In the course "Historical and Contemporary Issues in
Education," the issues of cultural pluralism, racism, sexism, and
parity of power are presented and discussed. Skills for value
clarification and basic human interaction are covered in the
"Educational Psychology" course.

4

Students can choose to participate in the Chicago urban
education program for one semester. This program seeks to
provide the student teacher with illustrations--including
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firsthand experience--of the learning problems peculiar to the

urban situation. Students observe and student teach in the
metropolitan area's schools: public and private, elementary and
secondary, urban and suburban. Students are also exposed to
various approaches to learning, including Montessori, Gestalt,
and open classrooms. Placements of those interested in bilingual
education, learning disabilities, or special education can be
arranged.

Education students may also choose one of the three
bfferings of the Department of Education,during the January
Interim. "Perspectives on Teaching" is an off-campus program
designed to provide practical experiences and insights in
different facets of education. Between 60 and 100 sophomore
students participate in regular classroom situations at
elementary, junior high, or senior high schools. Opportunities,
however, are not limited to those. Some students have spent this
period in other situations; including the Louise Whitback-Fraser
School (for young, mentally retarded childrea), the Laura Baker
School (private residence for retarded), Veteran's Hospital, the
Michael Dowling SchOol for Crippled Children, Oak Hill
Montessori, Minnesota Foundation for Sickle Cell Anemia, Sons of
Norway Ski for Light Program (for blind skiers), Meadowbrook
Women's Clinic, and the Red Wing State Training School

i(reformatory school). Some students have spent this time n

schools with large minority populations--usually American Indian
or Black.

Other January Interim offerings in education include
"Education for the Deaf: Comunication Training and Field
Experience" and "The Exceptional Child." The first is an
off-campus program conducted through the staff and facilities of
the St. Paul Technical-Vocational Institute, the third largest
training center of deaf students in the'country. The second
course is designated to help students identify various types of
exceptionality in the classroom and acquire,skills to serve the
exceptional child. Laboratory experiences are also included.

The Human Relations Com onents. Before a student can be
recommendcliVnTr certi 'cation, he or she must present evidence of
the completion of eight human relations units to the Department
of Education. Four of these units must reflect cognitive
learning that has increased knowledge and intellectual
understanding of (1) contributions and life styles of people, and
(2) the facts and causes of prejudice and discrimination, and has
considered ways to create learning environments conducive to a
stusient's self-esteem. The other four units must relate to
personal encounters that have led toward attitudinal change,
respect, and appreciation of others, or they must have provided
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experience in handling human reactions--including the
student's--to real-life situations.

Within each of these broad classifications the committee, in
helping prepare students to teach in a multi,cultural society,
designed these specific sub-areas:

Cognitive:

Identifying Ethnic Diversity
Identifying Religious Diversity
Identifying Cultural Diversity (including sex roles)
Identifying Economic Diversity

Experiential:

Living Within an Ethnically Diverse Setting
Living With Religious Diversity
Living With Cultural Diversity (including sex roles)
Living With Economic Diversity

Examples of experiences that might meet the requirements of
the experiential components include the following:

1. Student teaching.

2. Prestudent teachini clinical experiences.

3. Observing in schools and community.

4. Tutoring in inner-city Minneapolis and/or St. Paul
schools.

5. Student teaching in schools with diverse ethnic
populations.,

6. Attendance and participation in symposiums on Blacks,
Chicanos, or Ame.rican Indians.

7. Working.in an area of special education/training.

8. Foreign student program.

9. International Studies program abrqad.

10. Milwaukee Urban Semester.
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11. Fisk University."Transfer-Exchange" Program.

12. Human Relations Lab.

13. Conference on Self-Awareness and Cross-Cultural
Training.

Students are required to keep a record of how they are ,

meeting both the cognitive and experiential areas of the human
relations requirements. These are reviewed by the teacher
education faculty for approval. Following student teaching, e,ach
applicant for certification summarizes his/her cognitive and
experiential components, including a brief essay of a personal
nature that indicates how he/she feels he/she can fit into a
multicultural society.

Faculty

The total college faculty includes 192 full-time and 61
part-time faculty members. Minority faculty make up 5.5% of the
faculty, including'five Blacks, six Asian Americans, one Hispanic
American, and one.American Indian. Al§o included are significant
numbers of Canadians, Norwegians, and other European faculty.

The Department of Education includes a total of five
full-time faculty members: Although none of these is a member of
a minority grOup, all havellad extensive multicultural experience .

and are sensitive to the need for a multicultural teacher
education program at St. Olaf. These experiences include
participation in the first TTT Program (Training of.Teacher
Trainers for the Inner City), teaching in inner city Minneapolis
and Hawaii, and coordinating and supervising student teachers in
Chicago, India, and the Orient. Faculty members in both teacher
education and the college as a whole have also participated in
conferences and training sessions related to human relations and
multicultural education. The teacher education faculty is
composed of two females and three males.

Students

Students come from a variety of ethnic backgrounds, but the
predominant ethnic represenation is Scandinavian. Propor-
tionately few minority students attend St. Olaf, although some
students have requested that the admissions office increase
efforts to attract minorities in order to develop a more
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culturally diverse student population The Student body includes
almost equal numbers of males and females, with females having a
s'light edge (50.7%). Only 2.6% of the student'body is either
minority or foreign. In education a greater proportion of the
students are female. ,The following chart shows the ethnic/racial
background and sex of the student population according to the
1976 Office of Civil Rights report:

Undergraduate Students Male Female General

White Americans 97.6% 97.7% 97.5%
Black Americans 1.6 1.6 .. 1.6
Hispanic Americans .1 .1 .1
Asian Americans .4 .3 .4
American Indian/Eskimo .1. .1 .1
Nonresident Alien .6 .6 1.2

Thirteen percent of St. Olaf graduates become teachers. In
1978, of the graduates certified in education, 85.6% found
teaching positions or positions in business and industry,
graduate school, or other occupations. (This figure is above the
state average).

The college lias an Academic Support Service that provides
critical skills development for students who need it. The
program is designed to help students in the,acquisition of
critical skills of reading, writing, speaking and listening,
mathematics, problem solving, and reading.

Students indicated strong support for the inclusion of human
relations components in their curriculum. They feel that they
have been allowed to contribute meaningfully to the development
and redesign of the teacher education program at St. Olaf. The
students voiced approval for the inclusion of cross-cultural
experiences in their college programs. They feel that such
information and skills should be required of all students, not
just those in teacher education.

Resources

St Olaf has one of the two largest liberal arts college
libraries in the Upper Midwest. Among the holdings of that
library are the manuscript and book collections of the
Norwegian-American Historical Association, a valuable resource
for ethnic researchers.
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FUTURE OF MULTICULTURAL EDUCATION.

The future for multicultural education at St. Olaf is very
positive. With the contined commitment and Support of the
administration, faculty, and students for a strong cognitive and,
experiential approach to multicultural education, the program is
likely to become even stronger. The interest and participation
in international programs that include overseas experiences are
likely to continue. The linkage between cross-cultural
understandings throogh both the international'programs and the
human relations components ot the College is a positive approach
to providing multicultural teacher education.
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Mult icultural Education

San Diego State University was established in 1117, and now
is a part of the Cali fornia state system. This urbair institution
serves as a commuter campus for most of its 32,000 students.

The university is located in San Diego near the Mexican
border. The population of San Diego is multiethnic, with Mexican
Americans making up the largest ethnic population. Other ethnit
groups include Blacks and Filipino Americans. The population of
San Diego is 696,769.

THE UNIVERSITY

The College of Education is one of seven colleges at San
Diego State University.

Commitment to Multicultural Education

Courses and programs related to mult icultural education have
become an inst itut ionali zed part of the College of Education.
Most departments now have related courses in multicultural
education and show concern for integrating related concepts
throughout other courses.
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Programs initially developed by federally funded projects at
the Institute for Cultural Pluralism and Teacher Corps are now
used as portions of the regular program in the Department of
_Multicultural Education., Department oLSecondary Education, and
Department of Elementary Education. Long-range planning for
incorporating components of "soft-money" projects into the
regular teacher education program, supported by institutional
funds, demonstrates commitment to multicultural education.. This
process also guarantees that such programs, courses, and,
components will continue to exist within the institutional
structure, because they no longer depend on outside funding.

Commitment to educational equity and multicultural education
is also demonstrated through faculty appointments. Both
administration and faculty in the the College of Education
include a number of Hispanics--the majsr minority group in the
area.

The programs offered in the College of Education appear .to
have grown out of the needs of the community. Interest in
working closely with local school districts is reflected in the
number of on-site teacher training programs offered in local
schools. Faculty members have worked with local school
authorities to develop in San Diego a multicultural magnet school
which now serves as the on-site location of training for about 30
preservice and graduate students. Faculty also offer inservice
programs for teachers in that school. Ethnic community support
has also been solicited in the development of programs like
bilingual education. The efforts by the administration and
faculty to extend their programs into the cOmmLnity and to meet
the needs of the community is yet another indication of
commitment to multicultural education.

Special Programs Related to Multicultural Education

Both the Institute for Cultural Pluralism and the Teacher
Corps project at San Diego State University have integrated and
extended multicultural concepts through programmatic emphases.

Institute for Cultural Pluralism

The Institute for Cultural Pluralism (ICP) was initiated
over five years ago by the College of Education. It houses three
major projects: (1) the National Origin Desegregation-Lau
Center, (2) the Bilingual Education Service Center (BESC) and (3)
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the California School Finance Reform Project. All are supported
by funds from either the federal government or fodndations.

The National Origin Desegregation-Lau Center provides the
following technical assistance to local school districts in the
10 county areas of Southern California:

1. Developing/adopting materials to identify and assess
language needs.

/. Developing instructional programs to meet the needs of
national origin1aindrity (NOM) students.

'3. Implementing methods for encouraging students, parents,
and community support and involvement in national origin ,

desegretation (NOD).

1. Recruiting of members of NOM groups for employment in
the schools.

S. Identifying and establish.ing lines of communication with
federal, sthte, and other agencies.

6. Developing, implementing, and modifying educational
plans to meet needs and characteristics of NOM students.

7. Developing procedures for evaluating and Imimitoring
,- implementation of NOD.

8. Coordinating with federal, state, county and local
agen'cies.

9. Evaluating and selecting multicultural and bilingual
instructional materials.

10. Developing policies reflective of more equitable
representation of NOM students in staffing in all role
groups.

tl. Assessing and improving organizational climates for NOD.

12. Identifying NOM students and determining cognitive
skills and achievement levels,

13. Providing materials pertaining to the implementation of
NOD.

The center primarily provides technical assistance to school
districts in noncompliance with the HEW/OCR Task Force remedies.
The staff has worked with about 250 school districts over a
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perio,d of four years. runqing for this proj.ect comes from Title
IV of the Civil Rights Act.

The Bilingual Education Service Center4(BESC) also provides
technical assistance to local school diStricts. This technical

. assistance extends to training administrators, teachers, and
others for implementing bilingual education programs in the
schools. The services of this center include:

1. Assistance with district training of aides, principals,
administrators, management staff, parents, and board
members,

2. Assistance with district efforts to enroll professionals
and'paraprofessionals in on-site and post-secondary
bilingual education courses and programs.

3. Assistance and training to district curriculum task
forces through bilingual curriculum specialists.

4. Assistance in the selection, adaptation, articulation,
and use of instructional materials for'programs of
bilingual education.

S. Assistance in ptlot testing of instructional materials
for bilingual programs,

6. Assistance in involving parents in programs of bilingual
education.

Language groups for which programs are being developed in the
center's service area include Spanish, Indochinese, Filipino, and
Portuguese. The center's service area includes part of Nevada
and Arizona as well as Southern California. Funding for this
project comes from the Office of Bilingual Education, Title VII
of the ESEA.

The third project included in the Institute for Cultural
Pluralism is the California School Finance Reform Project. The
primary purpose of this project is the conduct of nonpartisan
research concerning the funding of public elementary and
secondary education in the State of California as it relates to
Mexican-American and other minority students. The research
findings address educational inequities in the state and suggest
solutions. The following activities have been undertaken by the
project staff:

1. Studying the impact of the present state public
elementary and secondary education funding system on
Mexican-American and other minority students.
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2. Studying the funding mechanisms for allocating state
funded categorical programs to school districts in order
to assess their effectiveness in providing equal
educational opportunity to arid meeting the needs of the
targeted student population.

3. Identifying the extent to which the educational needs of
minority students, especially limited- and non-English
speaking students are properly identified and adequately
met.

4. Continuing the developing and updating of a
comprehensive data base (school finance and related
educatioilal variables) for purposes of data analysis.

5. Disseminating the project's research findings by
publishing research reports and making presentations at
major educdtional conferences, institutqs, workshops,
classes, and community% meetings.

6. Providing technical assistance to groups and/or
individuals interested in school finance reform issues
affecting minorities.

To date, three publications related to the research findings have
been prepared and are available from the project. Initial
funding for this project was provided by the National Urban.
Coalition and the California Association for Bilingual Education.
Now it is primarily supported by funds from the Ford Foundation
and the Rosenberg Foundation.

Teacher Corps

The College of Education has housed a Teacher'Corps project
from the first year of funding for such projeCts. As a part of
the activities of this project, eight modules relat.ed to cultural
pluralism have been developed over the past five years. These
modules now are being used by the Department of Secondary
Education for their bilingual/cross cultural teacher preparation
emphasis. Additional modules developed through the Teacher Corps
project are used by other departments in the college. Materials
related to multicultural eduation have been collected over the
years for use by Teache. Corps interns and staff, and are now
available in a resource center for use by all students and
faculty. Thus, some of the goals and products of the Teacher
Corps have been institutionalized in the college.
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STATE REQUREMENTS FOR CREDENTIALING AND
MULTICULTURAL EDUCATION

California's requirements for credentialing at the initial
level are much different than those of mogt other states.
Professional education in California is generally limited to
one-fifth of a five-year program. Undergraduate students
preparing for an elementary credential must have completed the
liberal studies major or passed the'commons section of the
National Teachers Exam before taking professional education
courses. One-half the total units in professional education must
be field-based experiences. Student teaching is defined as one
semester of full-time experience in classrooms. At San Diego
State professional education is taken as the fifth year of study
and requires the completion of at least 30 units, depending on
the program.

Two initial credentials are authorized: the multtple
subjects credential and the single subject credential. The
elementary Multiple Subjects Credential provides the
authorization needed to teach in any self-contained classroom,
grades K-12. The "clear" credential requires:

I. Demonsiration of academic content.background by
examination or appropriate course work.

2. Preparation in the teaching of reading, including
phonics.

3. Student teaching experience in varied grades and.in
varied socioeconomic environments.

4. Skills appropriate for diagnosing and prescribing
appropriate learning experiences for all pupils,
including those traditionally considered to have
educational handicaps (mainstreaming).

5. Knowledge and skills associated with health education.

6. A baccalaureate degree with a major other than
education.

7. Completion of a fifth year of study (30 units of post
baccalaureate course work at the upper division or
graduate level).

The "clear" credential for a Single Subject Secondary Credential
requires:
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1. A bachelor's degree in an approved major.

2. Completion of an apliroved program of professiopal
education.

3. Course work in methods of teaching reading in tontent
areas.

4. Course.work which includes a unit on harmful substances.

5. Knowledge of fhe U.S. Constitution (college level course
or exam),

6. Completion of a fifth year of study (30 upper dillision
or graduate .level units after degree).

7. Skills appropriate for diagnosing and prescribing
apprdpriate learning 'experiences for.all pupils, ,

including those traditionally considered to have 4

educational handicaps-(mainstreaming).

A "preliminary" credential may be granted to students.who
have met basic requirements for either type of credential.
Holders of the preliminary credential then have a fiire-year
period in which to complete 30 post-graduate units in order to
become eligible for the "clear" credential.

The State Commi'ssion for Teacher Preparation and Licensing
approves and accredits two different bilingual credential
programs: (1) an initial single ot multiple subjects credential
for elementary or secondary, with a Bilingual/CrosF 'ulural
authorization (emphasis) and (2) an advanced creden,ial for the
Bilingual/Cross-Cultural Specialist.

USPONSES TO MULTICULTURAL EDUCATION IN THE
TEACHER EDUCATION PROGRAM

rie following describes the, multicultural educatioh aspects
of.teacher education programs at San Diego State University in
categories used in NCATE's Standards for the Accreditation' of
Teacher Education--governance, curriculuETTaculty, a-HUTEO-ants.

1

/
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Governance

The College of Education offers 13 credentials, two certificates,
one Bachelor of Arts degree, two Master of Science degrees, a
Master of Arts degree with eight concentrations, and a Doctor of
philosophy degree with a multicultural emphasis. Students can
choose a bilingual emphasis fbr either the elementary multiple
subjects or secondary single subjects credential.

The single subjeCtiteaching credential is offered in art,
business, English, history, home economics, industrial arts,
languages (French, German, Latin, Spanish, Russian) life
sciences, mathematics, music, physical education, pAysical
sciences, and sbcial science.

Advanced credentials are offered in early childhood
education, bilingual/cross-culturalism, special education,
reading specialist, adult education, administrative services,
health services, library services, pupil personnel services,
school psychology, and community college instruction.

The College of Education includes seven different
departments within-its administrative structure. These include
Counselor Education, Education Administration', Educational
Technology and Librarianship, Elementary Education, Multicultural
Education, Secondary Education, and Special Education,

The Ph.D in Education with a multicultural component is
offered jointly with the Claremont Graduate School. The purpose
of this program is to prepare scholar-paractitioners to work
effectively in culturally diverse settings. Those attracted to
the program tend to be mid-career people who need the degree to
advance in their present positions or to further alternative
career goals. Areas of specialization offered at SDSU are in

educational administration and curriculum development. More are
in the planning stage. A wide array of specializations are
offered at Claremont, where student programs are individually
tailored to particular research interests and professional goals.

Curricula

For admission into the fifth-year program, students must
have completed the bachelor's degree. Most students preparing to
teach in an elementary school complete a diversified liberal
studies major, while students preparing to teach in a secondary
school complete a.degree in a single subject. The Department of
Elementary Education also requires that students show evidence of
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45 hours of supervised experience with elementary school children
before beginning their fifth-year program. Most students serve
as an aide or classroom volunteer in a lopl school to meet this
requirement. In addition, students choosvng a bilingual emphasis
must meet the following prerequisites:

1. Language fluendy in the target language.

2. 'Awareness of the culture of the target community.

3. Willingness to teach in bilingual setting.

4. Desire to develop bilingual skills in the areas of
teaching methodology and language proficiency in the
target language.

A number of courses offered by various depaitments in the
College address some aspect of multicultural education. Examples
of such courses include:

1. Workshop: Management Training for Women on the Move
(Administration)

2. ESL Reading Methods and MatLrials (Secondary)

3. Seminar: Desegregation Issues (Administration)

4. Multicultural Dimensions in Counseling (Counseling)

5. Counseling Women in_TransitiOn (Counseling)

6. Workshop in Intercultural Education.

Multicultural education is an dmphasis in both the basic and
advanced programs of the college. The multicultural education
components of the curricula will be examined in the remainder of
this section, as addressed in the Departments of Multicultural
Education, Elementary Education, and Secondary Education.

'Multicultural Emphasis in the Elementary Education Prosram

One portion of the required student teaching experience for
the multiple subjects credential is completed in a "minority
cmmunity." Students usually work in a K-3 setting during one
semester and in a 4-6 setting during the second semester.
Student teaching and the accompanying seginar fulfill 16 of the
required 31 unitS of professional educatidn. The remaining 15
units include educational methods and'foundation courses. As a
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part of their professional sequence; students can choose an
emphasis in one of three,areas:

1. Reading, language arts, or mathematics methods.

2. Skills in child study, classroom management, community
study, or curriculum.planning methods._

3. Bilingual methods providing skills for working in
bilingual classroom settings.

Students applying for tlis credential can select either (1)
instructional blocks in which classwork is conducted on campus or
(2) programs in which most of.the classwork is conducted on-site
at he school where student teaching takes place. Different
blocks offer experience with different types of student
populations, from multiethnic to bilingual in inner-city,
suburban, and rural communities. The seven eletentary education
'blocks offered during the 1978-79 academic year included the
following:

1. Block A--SANTEE. Classes and student teaching conducted
on-site in Santee. During the first eight weeks,
metho4s classes are held in the morning; the afternoons
are spent in observing. The second eight weeks are
spent in full-time student teaching in the assigned
classroom.

2. Block B--LAKESIDE. Classwork is taken on campus during
the first eight weeks. Students spend the second eight

,weelss in student teaching at schools in Lakeside and
Alpine, semi-rural agricultural communities less than 30
minutes from the university.

3 Block C'--BILINGUAL I. In addition to the regular
Methods classes, there is an,emphasis on the development
of professional vocabulary in Spanish for the academic .

areas. Student teaching is completed in bilingual
classrooms.

Students admitted to the bilingual emphasis must
demonstrate Spanish language proficiency and cultural
awareness. The program requires two semesters of
full-day commitment plus student teaching in a bilingual
classroom. Thirty-two students are accepted for this
program every,fa/1. This program will probably be
conducted almost totally on-site at a local school in
the near future.
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4. Block D--VALENCIA PARK LABORATORY/MAGNET SCHOOL. This
two semester, on-site program.is held at Valencia Park
Elementary School; 'a multiethnic and multicultural
school. Valencia Park is the San Diego State University.
Laboratory School and also a magnet school in the San
Diego Unified School District.

The student population and faculty at this school are
multiethnic. Students thus participate for the two
semesters in a multicultural setting. ESL, limited
English speaking and non-English speaking programs are
offered at the school so that student teachers can gain
experience in those areas as well. The on-site program
is staffed by one full-time coordinator from the College
of Education, assisted by several other faculty members
based on 'campus. The college faculty direct and
supervise the teacher education program at the Valencia
Park School and also wo,k with the school's
administrators and faculty to build a well-balanced
curriculum for students. During an academic year, 30
fifth-year students participate in this program.
Graduate students also pursue specialist credentials in
elementary counseling, librarianship, and other areas at
Valencia Park.

S. Block E--CHULA VISTA LABORATORY/MAGNET SCHOOL. This two
semester, on-site-program is conducted at Cook
Elementary School in Chula Vista. Topics in education
classes are presented throughout the two semesters
rathei than being concentrated in the 8/8 pattern.

6 Block 1,--SIGMA. This is a two-semester program
organized as a self-paced, individualized education
sequence. Students use learning packages (modules) with
a university team, which guides the student as an
individual in the development of a specified set of
teaching skills. StUdent teaching is done in the Cajon
Valley and Del Mar school districts.

7. Block H--POINT IX. This is a four semester program of
student teaching and interrelated course work. The
program is conducted on-site in selected schools.
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Multicultural Education in the Secondary Education Program

Students preparing for the Single Subjects Credential are
required to complete.at least one of their two student teaching
experiences in a school with a 25% or more minority enrollment.
The Department of Secondary Education offers five sections of the
fifth-year-program. -One of the five sections-is an'emiThasis in
bijingual/cross-cultural teaching. Two additional sections are
taught in inner city magnet schools. Thus, the majority of the
work and experiences for three of the five sections is taken in
bicultural or multic,ultural situations.

The ARRIBA Program in bilingual/cross-cultural teaching
straLegies requires three additional units (total of 33) in order
to receive the state credential with such an emphasis. Students
must complete a series of individual study modules and student
teaching over a period of two to three semesters. Ten units are
taken during the first semester including "Teachers Rights and
Responsibilities," "Bilingual Teaching Strategies," "Teaching 'of
Reading - Bilingual," and "Audio Visual Techniques." Eleven
units are taken during the second semester, including t'Humanistic
and Social Aspects of Teaching," "Behavorial and Psychological
Aspects of Teaching," and "Student Teaching I." The final
semester of 15 units includes "Student Teachirig Seminar,"
"Teaching the Exceptional Child," and "Student Teaching II." A
weekly seminar is held to discuss concerns related to modules or
'student teaching. In addition, students-are expected to meet
with their assigned advisor to review thein progress at least
once a month. The modules include multicultural-concepts such as
racisth, -s-e-gregation, ethnicity, and cultural pluralism. Students
are expected to supplement their work with field-based
experiences, some including work in the community. The ethnic
focus of the modules and field experience's is on Chicanos and
Blacks. All students in the ARRIBA Program must complete one of
their student teaching assignments in an inner-city .school with a
bilingual program.

Some students choose to participate in the ARRIBA program
for its multicultural rather than its bilingual emphasis. These
students need not meet the language proficiency requirements.
Course work is modified to meet these students' needs.

Approximately 80.J-students are enrolled in the ARRIBA
program. From a variety of ethnic background, they include
Hispanic Americans, Japanese Americans, Blacks, and Anglos.
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The...129=1ml of Multicultural Education

The Department of Multicultural Education was an outgrowth
of the Institute of Cultural Pluralism, In 1977.it began to
function separately from the institute while remaining
interlinked wi.th ICP objectives and programs. Departmental
status within the College of Education was not gained until 1978.

The mission of the multicultural education programs is the
professional preparation.of edutational specialists seeking a
credential or master's degree in the field of
bilingual/cross-cultural education. Additionally, the mission
embraces service to other departments of the college in any and
all efforts related to the education of the linguistically and
culturally different individual. Such services are provided
through teaching courses in bilingual tracks of single and
multiple subjects credentials, providing technical assistance in
program development, and providing consultations and workshops in
these areas.

One credential and one degree are currently offered through
the Department of Multicultural Education--the Bilingual/
Cross-Cultural Specialist Credential and the Master of Arts
Degree in Education with a concentration in Multicultural
Education. Studehts may currently pursue both a credential and a
master's degree simultaneously.

The college also has a Title VII Fellowship Program for
Ri-lingual-Education. Both fellowship 'and nonfellowship students
pursue the Bilingual/Cross-Cultura] Specialist Credential and the
Master of Arts with a Multicultural'Education Concentration.
This program is coordinated by faculty in the Department of
Multicultural Education.

The teacher training model for candidates in the
multicultural education program establishes the following major
learning areas:

1. Philosophy of Education for the Culturally and
Linguistically Different.

2. Sociocultural Awareness--Home- and Community-Based.

3. Oral Language Assessment Techniques.
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4. Curriculum and Teaching Strategies.

5. Evaluation and Research Techniques.

The five areas of this model are viewed as an expanding
circle of understanding. 'At the core of the circle is the
Philosophy of Education for the Culturally and Linguistically
Different. This component introduces candidates to the study of
culture from u multidisciplinary perspective--anthropological,
sociological, psychological, aesthetic, linguistic, and
historical. Phase two, the Sociocultural Awareness component, is
community-based; it provides candidates with the opportunity to
observe and experience,life tn the community.

Equipped with a multidiscipl nary perspective of culture and
actual experience in the life of he community, candidates are
,prepared to approach phase threw of the model--Oral Language
Assessment Techniques. This component involves a thorough ,

understanding and identification of the cultural and community
context of cJiildren's language and the transmittal of culture and
sociocultural identification. In phase four, Curriculum and
Teaching Strategies, candidates develop the skills to -adapt and
devise diagnostic tools and methods of prescription specifically
suited to the needs of the community and the culture pf the
children they will teach. Phase five ef the model provides for
the integration of all four of these areas of the,program.
Though research methodology and tools can clearly be separated
for specialized classes, research tends to be the unifying force
that draws on all areas of the multicultural program.

The multicultural education program using this model is
competency-based. Each of the five components is viewed as a
broad area in which candidates must acquire appropriate
knowledge, understanding, skills or attitudes. The realization
of overall competence in these five areas is based on the
achievement of a series of general competencies designed to be
related to'any one of the various ethnic cultures that make up
American society. These competencies are broken down further
into specific behavioral objectives. The students' success in

'meeting these objectives is measured by stated performance
criteria.

Courses offered through the Department of Multicultural
Education include the following:

1. Philosophy of Cultural Pluralism in Education:

Study of culture from a multidiséiplinary and holistic
perspective provides a thorough understanding of the
interrelationship between education and cultural
patterns, and the basis of what cultural pluralism is;
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emphasis on establishing a theoretical framework for
examining the socioeconomic and political institutions
of society vis-a-vis cultural pluralism.

2. Procedures of Investigation and Report for the
Culturally and,Linguistically Different:

Research methods in education. Location, selection and
analysis of professional literature. Methods of
investigation, data analysis,..and reporting.

3. Cross-Cultural gaiiEciii3n:a4ftA4,,,A144(C

VA

Participant observation in community and school
settings; cross-cultural study of culturally influenced
variables such as communication, interaction, cognition,
and learning styles, and the integration of these into a
culturally democratic learning'environment.

4 Workshop in Community Influence on.Learning and
Curriclaum Planning:

Applied study of those elements of the economic, social,
historical and cultural characteristics of the selected
ethnic culture which are important in the education of,
children in that culture; emphasis on the analysis of
contemporary values and issues in the school and
community.

5. Oral Language Assessment Techniques for Multicultural
Education:

Study of selected cultures' linguistic characteristics;
comparison with Standard American English for
distinguishing problems of linguistic interference of
pupils. as a basis for prescribing individualized
instruction; emphasis on home/community context of a

child's language; techniques for administering and
analyzing language assessment instruments.

6 Bilingual/Cross-Cultural Curriculum Development:

Study of competency-based education techniques;
development of skills'in devising performance criteria
and criterion-referenced tests in bilingual/
bidialedtical/cross cultural situations; development of
individualized instruction and program planning
strategies.
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7. Bilingual/Cross-Cultural Teaching Strategies:

Examination of existing'bilingual/Cross-cultural
teaching materials, and of skills in adapting these
materials for instructioh; emphasis on methodology for
the bilingual/cross-cultural classroom.

The Department of Multicuitural Education also coordinates a
project for developing the educational research skills of ,
minorities and women. This project, ASSERT, allows participants
from the local school system to gain.hands-on experiences by
working with researchers in the College of Education.

Ph.D. in Education with a Multicultural Emphasis

A Ph.D. in Education is also offered in cooperation with
Claremont Graduate School. Underlying the multicultural emphasis
in the program Ls the conviction that educational leaders must be

, knowledgeable about and,responsive to our culturally diverse
society, whether their area of concentration is administration,
curriculum, human development, or any other academic area.

The joint doctoiate includes the following components:

1. Multicultural Education.

2. Research and EValuation.
0

3. Area of Specialization (Educational Administration,
Curriculum and Instruction, Higher Education, Growth and
Development, Applied Linguistics, Reading and Language
Development, Policy Research,por Evaluation and
Quantitative Analysis).

4. A cognate area.

Full-time students are scheduled to spend one year of resident
study at San Diego State University, one year at Claremont
Graduate School, and one year in preparation of the dissertation.

Faculty

Approximately 110 full-time and 80 part-time persons are
employed as faculty members by the College of Education. The
faculty includes the following percentages from various
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ethnic/racial backgrounds: 88.9% white, 2.6% Black, and 8.4%
Hispanic.

An examination of professional personnel employed for
special projects, but not faculty members, would uncover a more
multiethnic make-up of profeSsionals connected with the College
of Education. These projects include Asian Americans in addition
to the other three-groUps,

The Department of Multicultural Education'employs seven
full-time and six part-time'faculty members. Several of these .

spend part of their time with the Institute for Cultural
Pluralism or other research projects. The Departments of
Elementary Education and Secondary Education employ 91 full- and
part-time faculty members.

Some faculty members of'the College of Education have
teaching and/or research experiences in multicultural and/or
bilingual settings. .0thers gain experience in multicutural
education through work with the Institute for Cultural Pluralism
or Teacher. Corps. Most faculty teaching in preservice programs
also supervise student teachers a.d.d thus have some exposure to
multiethhic and bilingual situations through that activity.

Students

There are about 32,000 students enrolled in programs at San
Diego State University. The student population is multiethnic,
with Hispanics making up the largest minority group. Forsign
students are the next-largest group, followed.by Blacks,lAsians,
and American Indians. According to 1976 Office of Civil Rights
report, the ethnic/racial breakdown of the student population is
as follows:

Undergraduate Students Male Female Total

. White Americans 85.3°0 85.5% 85.4%
Black Americans 3.5 4.0 3.7
Hispanic Americans 5.9 5.5 5.7
Asian Americans 3.2 3.2 3.2
American Indians/Eskimos .7 .7 .7
Nonresident Aliens 1.4 1.2 1.3
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Graduate Students

White Americans 86:6% 87.0% 86.8%
Black AmeTicans 1.7 3.2 2.4
Hispanic Americans 5.6 5.2 5.4
Asian Americans 2.4 2.7 2.6
American Indians/Eskimos 10 .6 .8
Nonresident Aliens 2.7 1.3 2.0

Figures were not available on the number of students
enrolled in College of Education programs.

FUTURE OF MULTICULTURAL EDUCATION

Bilingual/Multicultural Education degree programs are
high-demand programs that meet a real employment need in the San
Diego and Southern California school districts. This provides

, the impetus for cientinued support for programs with a
multicultural emphasis. Administrators and faculty indicate that
multicultural.concepts, strategies, and experiences will be
further integrated:throughout the regular teacher education
program. Future growth is expected in the development of some
international exchange and linkage programs with Mexican
institutions. It is expected that faculty from the College of
Education and the Institute for Cultural,Pluralism will expand
inservice programs related to multicultural education offered
throughout the area to local teachers and administrators.

7,
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The University of Denver is located in Denver, a city of
514,678. The largest minority group in the city is Mexican
American followed by Black and American Indian. The city
continues to be settled by immigrants, with Russian Jews and
Vietnamese making up the newest immigrants. Currently there are
18 different languages spoken by students in the Denver schools.
Court-ordered desegregatioh has integrated most city schools.

THE UNIVERSITY

Commitment to Multicultural Education

Commitment to multiculturaj education is reflected several
ways at the university. On'e is the amount of financial.aid for
students. Over $4 million annually is provided in financial aid
to students. Seventy-nine percent of the freshman and 48% of all
undergraduate students receive.some forM of aid. Another sign of
commitment to this area is the recent establishment of a Women's
Resource Center and a Center for Handicapped Students on campus.

Administrators and faculty at the School of Education (a
unit of the College of Arts and Sciences) have tried to integrate
multicultural concepts throughout undergraduate and graduate
courses. In addition, courses have been developed that focus
specifically on multicultural education issues and concerns. The
commitment to the inclusion of multicultural education in the
policies and curricula are reflected in references throughout the
1978-1980 School of Education Bulletin.
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The School of Education cooperates with the Graduate School
of International Studies in the operation of the Center for
Teaching International Relations. Workshops and courses for
developing knowledge and skills for intercultural apd
international understandings, including studies of 'U.S. ethnic
groups, are offered through cthis center. Faculty from the School
of Education often work with the center as teachers for the
university courses and the inservice programs for elementary and
secondary teachers and administrators.

The administration would like to increase the number of
minority students and faculty members on campus.. Affirmative
efforts have been made to employ minority faculty bji the School
of Educati,on. Minority graduate students are recruited by
several means, including contacting all minority students who
have taken the Graduate Record Examination.

Finally, the administration strongly supports changes toward'
a teacher education program that .is multicultural. Such positive
and affirmative support. provides the atmosphere necessary to
implement mult icultural concepts in both policies and curriculum.

Special Programs Related to Multicultural Education

There arc at least three programs related to:multidultural
education that have been developed by the School of Education:
The Center .for Teaching International Relations, the Saudi
Arabian Social Studies Teachers Program, and an Ethnic Heritage
Studies Project.

The Center for Teaching International Relations (CTIR) was
founded in 1968 cooperatively by the Graduate School of
International Studies and the School of Education. TheNobjective
of the center is to improve the teaching of international/
intercultural studies in elementary and secondary schools. The
center conducts f ive act ivit ies:

1. Develops and disseminates curriculum materials.
2. CondUcts inservice teacher workshops.
3. Offers graduate credit courses.
4. Administers an M.A. program in Education.
5. Offers consultation services for schools.

Workshops are offered in fourteen areas; eight courses are
offered for graduate credit. Curriculum materials are available
in comparative studies (10 units) and ethnic heritage studies
(181 act ivit ies and unit s). CTIR also houses a Materials
Dist r ibut ion Center that lends mult imedia and other teaching

136



0.

ma torial to teachers in the Rocky. Mountain region. The center's
library includes relxted periodicals, curriculum project
ma terials, 5nd cl ipping fi les for us,e bY faculty and teachers.
Faculty members from the' School of Education sometimes work wjthi'y
the center's staff t9 .conduct courses, works.hops, and institutes,
as well as to prepare some of the curr.iculum materials.

The Saudi Arabian Social, Studies Teachers Program is a
special program provided for a selected. group of sod:al studies
teach.ers from Saudi Arabia.. The program leads to the Master of
Arts with a concentration iftCurriculum and Instruction and
Social Studies. The program was developed with the university's
linglish Language Center.

The Graduate School of rnternational Studies has just been
awarded an Ethnic Heritage Studies grant from the U.S. Office.of
Education (under Title IX, ESEA, the Ethnic Heritage Studies
Program). This project is conducted cooperatively with the
Denver Public School System and the CT1R. School of Education
faculty will be working with local teachers to 'develop an
understanding of the new immigrdnts and to develop strategies for
effectively serving those ethnic populations in the schools.

The university also has ari 'English Language Center for
teaching English to foreign students. EVery qu-aiiter, the center
attracts over 100 students. Often they spend a y(otr. learning
English before entering a degree program. V

. .

STATE REQUIREMENTS RELATED TO MULIICULTURAL EDUCATION

The State of Colorado requires that teacher education
in st i tut ions giye evidence of exposing students to mult iethnic
populations- in the teacher education program. The School of
Education has chosen to provide this:exposure through classroom
instruction and related field experiences in multicultural
education for all preservice students.

RESR)NSES TO MULTICULTURAL EDUCATION IN
DiE TLACHER EDUCATION PROGRAM

The following describes the mult icultural education aspects
of teacher education programs at the University 'of Denver in
'categories used in NCATE's Standards for the Accreditation of
Teacher Education--governance, curricuTUFT-Ficulty, and stuTeiits.
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(joveTnance .

The SCTiqol of Educ-ation "is a unit of the university'.s
College 'of Arts and Sciences. . Degree programs offered by the
School of Education include the B.A., M.A., a"nd Ph.D.
Certificationjand yndorsement programs are available in 25.
different fi.elds.' .

t N g

At the 'undergraduate level, students can elect to
concentrate,eheir studies in elementary education, working toward ,

stx,t4e certification. Secondary education students major in a
specific area:ontside.of education while meeting the state
certification requirements through professional education
courses. Sub5:eets for which students can receivesecondary
certificatioh include Engli,s,h, French,lbGerman, Russian, Spanish,
mathemattcs, sCience, social s-tudies, speech communications and
theatre.(1 K-12 ertificatAoh 4s offered in physical education,
fine arts, andiriiusic.

Unduate students can seek either the*M.A. orf.Pn.D with
concentrationsin Curriculum and Instruction;Vviministration,

' Supervision, and Public Policy; and Humap Services. Advanc.ed
certification and endorsement programs are.also available for
special education director, counselor, reading teacher, school .

admini.strator, educational media specialist, audiologist, speech'
correctionist, school psycheoilokst, and school'social worl$0..

Curricula For Preservice Prozrams

In a brochure titled "A New Design for Teaching Teachers,"
the rationale for integrating multicultural education into the
elementary teacher education program is described in the
following excerpts:

The nationwide movement to ensure full participation in
education for all students, regardless of their racial,
ethnic, or handicapped status, has stimulated the need for
preparing teachers with ,the skills to'work effectively with
children who exhibit widely diverse learning styles and
abilities. The University of Denver's unique eleme.ntary
teacher education program blends rather than separates
"regular" and "special" education, cobrse work and field
experiences, theory and.practice for more effective
preparation of teachers. The School of Education faculty
adheres to an interdisciplinary design for instruction which
integrates early childhood.education, special education and
general backgrounds in child development and multicultural
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education. By integrating previously separated components
of instruction, the School of.Education at the University.of
Denver provides students with a range of expertise well
beyond that of students in a traditional teacher preparation
program.

This exciting new design for elementary teacher
education integrates.the individual methbds courses of a
traditional education'program--reading, language arts,
mathematics, science, social studies--with components of
mainstreaming, multicultural and human relations'education,
learning theory4 and clas.sreom management.

The program for preservice elementary teachers emphaSizes:

T

1. A realisti.c.blend of theory nd practice through
progressively deeper involvement in,"real world"
classroom settings.

2. A systems approach to instruction and evaluation
involving multiddsciplinary, team-taught methods block.

3. The development of competencies in assessment and
programming for "special" students in the'regular
classroom.

4. The progressive development of abilities to function in
multiracial and multicultural settings. (1978-1980
School of Education Bulletin)

*.

Two blocks of.the elementary education program include
multic.ultural concept's and skilts. The first block of ls credit
hours in (1) Elementary Teaching: Content and (2) Elementary
Teaching: Strategies and Techniques includes skills and content
of early childhood ond elementary school areas. Areas addressed
are re'ading, mathematics, science, social studies, language arts,
mainstrear4\ing competencies, att.itudes and behaviors supporting
multiethnic edu'cation, and techniques for fosterrng imprwed
human relationships: Students spend one day per week observing

. in the classroom during this block. Activities for the fall;
1978 block included:

A lecture and discussion on muticultOral education,
including an examination of socialization,
racculturation,.ethniclty, racism, and'sexism, and their
effects on curriculum and the teacher; a field trip.to
the Del Pueblo,School was coordinated with this lecture.
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2. A presentation on the role of the school nurse,
community relations officer, and social worker in a
bilingual/bicultural school.

3. A lecture on sex equity and sexism in the schools, with
filmstrips and handouts (giVen by the Coordinator of the
Title IX, Sex Equity Program for the Colorado S.tate
Department of Education).

.4

The secOnd 'block of 15 credit hours included two courses:
(1) Elementary Teaching: Implementation of Content and (2)

Elementary Teaching: Implementation of Strategies and

Techniques. Students spent a third of their time in public
school classrooms during this block. The winter, 1979 block
incLuded the following activities related to multicultural
education in the general education component:

1. A,field trip to the Jewish Community Center's preschool.

2. A lecture and discussion on multiethnic education.

3. A lecture and discussion on international/global
education and Bri.tish Primary Schools.

At one time, field experiences and student teaching were
completed in the desegregated schools of Denver. Currently, most

of these are done in suburban schools with small minority
populations. Because the administration and faculty feel that
experiences in multiethnic situations are desirable for the
preservice teacher, such placements are now being reinstated.

The professional sequence in secondary education was
designed to do the following:

1. Provide a tommon set of professional experiences for all
secondary education students.

2. Integrate theory and practice through significant early
field experiences.

3. Offer opportunities for classroom experience in junior -

higlp as well as senior hi.gh settings.

T. -Yherti6Ce-t-15-idF1iirschools was, in part, the result of
Denver schools adapting a system that paired elementary
schools in a 1-3 and 4-6 system. University faculty felt
that students assigned to one of those schools could not
experience the age variations that suburban schools on a 1-6

4
system allowed.
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Introduce students to racially integrated
mult icultural classrooms.

5. Encourage the development .of mainstreaming
competencies, the ability to work with difficult
kinds 'of learners inside and outside the regular
clas'sroom.

6. Teach students to use various types of- media- and
technology ,appropriately and effectively.
(1978-1980 School of Education Bulletin)

Two courses specifically addressing multiciatural education areoffered in secondary education: (1) Teachin'g in a MulticulturalClassroom and (2) An Eicperience at Rough Rock Navajo School. Thesecond course is offered during the December interim period.Participants, in this course actually live on the Rough Rock
Navajo Reservation whisle obierving the. Indian:controlled schooland learning Navajo culture.

Curricula for Advancecip.E rams

According to the 1978-1980 School of Education Bulletingraduate programs include an.indivtaialTaiiignea
following:

1. Basic studies in the liberal arts as a foundation to
further study when needed and appropriate.

2. Acquaintance with basic issues, factual conlent,
underlying theories, and fundamental knowledge in thefield of education.

3. t
Examination of educational phenomena ftom, the sv,iewpoint,
of .disciplines outside the field of education,7-

4. Acquis it ion of 'professional ski lls and ,competenciesneeded to become certified or endorsed for particular
specializations.

5. Opportunities for supervised field-based studies in
appropniate employment settings, including
cross-cultural and internationalixE,eriences.

6. Participation in a variety of teaching-learning modes,
so as to foster cognizance of alternative educational
processes.
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\ Following are some graduate courses that address aspects of
\ multicultural education:

1. Cultural Foundations of Education'

2. Educational Sociology

3.. ,School Administration: Human Relations Skills

4. Pluralism for Todayis Schools ("a workshop)

5. Studying Informal Education in the British Settings
(includes two weeks in England)

6. Sociology of Educating Multiethnic Populations.

Related courses are also offered cooperatively with the
Center for Teaching International Relations. Listed below are
three of the courses with brief descriptions of their contents:

1. Teaching Comparative Studies

This activity-oriented, "how.to" course demonstrates
nodules composed of exercises, games, simulations, role
playing; .and use of community resources.

2. Teaching Global Perspectives

This activi y-oriented, "how to" course demonstrates six
modules coilIposed of exercises, games, simulations, role
playing, and use of community resources. Each module
offers teachers packets of activities for improving
instruction in global education. Modules include
"Conflict/Conflict Resolution" and "Studying Cultures'
Game".

t
3. Teaching about U.S. History: A Comparative Study

This activity-oriented course is designed for
U.S. history teachers to enliven curriculum at the fifth
and eighth grades and senior high school levels.
Emphases are placed on- developing basic skills in
history, examining the development of the U.S. within a
comparative framework, and integrating ethnic and
multicultural studies with the general U.S. history
curriculum.

The CTIR also provides through the School of Education a
Master of Arts degree program designed for teachers interested in
Curriculum and Instruction with an emphasis on International
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Studies. This program develops teacher skills in the following
areas:

1. Dealing with major substantive issues in the world, such
as conflict, change, communication, and interdependence.

2. planning and developint, curriculum around prOblems
confronting humankind, and improving evaluation
procedures.

3. Developing practical classroom strategies to translate
awareness of issues into meaningful learning experiences
for students.

Finally, during spring breaks and summer sessions the CTIR
offers workshops on the art and culture of the Southwest. These
courses are held at the Mabel Dodge Luhan House, a historical
site in Taos, New Mexico. Classes are offered in New Mexico
History and Culture, Art and Cultures of the Southwest, Pueblo
Life, Hispanic Li festyLes, and Ethnic Heritage. Participants in
these workshops have the opportunity to experience multicultural
living in the midst of the culture, tradit ions, and atmosphere of
northern New Mexico.

FaculLy

The total faculty at the University of Denver numbers 450.
Twenty faculty members teach ift the School of Education. Half
the Teacher Education faculty are females, but there are no
minor ity faculty members.

Some faculty have gained experiences in mult icultural
education through overseas work during sabbaticals and
international meet ings. At least two of the faculty have
conducted relate& research and written articles and books on
aspects of mult icultural education. One faculty member is
developing research on transnational aspects of multicultural
educat ion.

With the Saudi Arabian Social Studies Teachers Program; some
faculty are gaining their first direct experiences with students
from cultural backgrounds different than their own. These
experiences help faculty realize the importance of helping
tlachers develop skills for more effectively meeting the needs of
culturally diverse student populations. :
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Students

MoTe than 7,500 students are enrolled in the university,
with about 40% of them studying at the graduate level. Around
350 students per year complete requirements for various state
endorsements and certifications in education.

The major minority groups in the U.S. are represented in
, the student body, although the student population is mostly

white. The majority of students probably come from
upper-middle-class families. The breakdown by ethnicity or race
of undergraduate and graduate students is shown below (based on
OCR figures for Fall 1976):

0

Undergraduate Students Male Female Total

White Americans 94:0% 93.5% 93.8%
Black Americans 1.6 3.0 2.2
Hispanic American 1.6 .8 .9
Asl'an Americans .7 1.0 .9

American Indians/Eskimos .6 .9 .7

Nonresident Aliens 2.0 .7 1.5

Graduate Students

White Americans 93.7% 97.1% 95.4%
Black Americans 1.0 1.0 1.0
Hispanic Americans 2.6 .8 1.7
Asian Americans .5 .5 .3

American Indians/Eskimos .6 .1 .3

Nonresident Aliens 1.7 .5 1.1

More recent ethnic counts indicate that the students come
from all 50 states, with only about 30% of the total student
population from Colorado. Students also come from 68 foreign
countries.

FUTURE OF MULTICULTURAL EDUCATION

'Multicultural education will probably continue to be an
important component of undergraduate education at the University
of Denver. The influence in graduate programs is likely to
increase because of the need for teachers and other education
personnel to work increasingly in culturally diverse situations.
Teacher education faculty will be further sensitized to the need
for multicultural education and skills, integrating the concepts
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into their courses through seminars, workshops, and profess.ional
education meetings. Programs similar to the one for'Saudi
Arabian educators may be expanded to meet the needs of educators
from other countries.
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Chapter 13

BILINGUAL EDUCATION
'An Approach to Multicultural Education at the.

University of Miami
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4.

The University of Miami was chartered in 1925 by a group of
citizens who felt that an institution of higher learning.was a
major need for the development of Coral Gables. They felt that a
university offered a unique opportunity for developing
inter-American studies, for furthering creative work in the arts
and letters, and for conducting teaching and research programs in
the scientific and technical problems of the tropics. The
university today has fulfilled those expectations through
academic programs and centers.

The university is located on a 260-acre tract in the
southern part of Coral Gables, near the city of Miami. Although
the population of Coral Gables is only 42,494, the population of
the Miami metropolitan area is 334,859. Hispanics, mainly Cuban
Americans, make up 34% of the total. The multiethnic population
includes whites, Blacks, Haitians, Vietnamese, and persons from
the Middle East.

The Dade County School District services the Miami and Coral
Gables area, and the School of Education and Allied Professions
works with the school district in the placement of student
teachers. Most of the 106 elementary schools in the county have
bilingual education programs or a bilingual component as a part
of their total instructional program. The county has developed
maintenance bilingual programs in seven elementary schools, and
students at the junior high level can elect to maintain their

. native language. Languages included in the county's bilingual
programs are Haitian/Creole, Vietnamese, Arabic, Russian, and
Spanish. Except for Spanish, the tutorial approach is used with
most students whose native language is not
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English. All students in bilingual programs are expected to
achieve English proficiency.

THE UNIVERSITY

The university is composed of one college and seven' schools:
the College of Arts and Sciences, School of Business
Administration, School of Education and Allied Professions,
School of Engineering and Architecture, School of Music, School
of Marine and Atmospheric Science, and School of Continuing
Studies. Postgraduate studies are administered under the
Graduate School, Institute for Molecular and Cellular Evolution,
School of Law, School of Medicine, Center for Advanced
International Studies, and,Urban .and Regional Studies.

Commitment to Multicultural Education

By 1975 the School of Education and Allied Professions.at
the University of Miami, had trained 90% of the Cuban teachers and
principals for state certification through their Cuban Retraining
Project. When the funding for this project had been exhausted,
the administration of the School of Education felt that there was
st ill a need to train teachers and administrators to work in
bilingual schools. Thus, bilingual 'education was initiated with
inst ittit ional funds. Ihe program Vas developed by first
conducting a needs assessment of the Title VII projects in tia
area. The master's degree in bilingual education was then
developed. Although tl,e program has expanded since then, and now
includes projects that are funded with state and federal funds,
the director and faculty teaching courses in the program are
still supported with institutional funds. This support indicates
a commitment to meeting the needs of the bilingual community
where the university is located.

In addition, multicultural concepts appear to be integrated
through several courses in the elementary ducation program,
leading to the initial certification in Florida. Some faculty
members are conducting research in areas related to multicultural
education.

Almost all of the multicultural/bilingual programs are
institutionally supported. Scholarships are provided by the
U.S. Office of Education for the undergraduate program in
bi lingual education. Scholarships are offered to Hispanic and
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Haitian stulents pursuing undergraduate degrees in education with.
specialization in bilingual/multicultural education.

Special Programs Related to' MulticultOral. Education

The Coliege of Arts and Sciences offers degrees in specific
ethnic studies. Students can elect ti% minor in Black Studies or
major in Hispanic American or Judaic Studies. Students preparing
for certificates to teach can elect courses in these areas'that
would provide background in that aspect of multicultural.
understanding. Although these courses and programs are
available, there is often no specific encouragement for an
education major to elect such courses. Students in the bilingual
education program, however, are encouraged to take some courses
in Hispanic American Studies.

SUMMA Program

The Field Experiences Committee of the School ef Education
has developed the.program SUMMA for students who wish to develop
competence in an area beyond their teaching major. The purpose
of this program is to give students experience in an area that
may give them an advantage over other candidates when they begin
seeking a job. Students can choose from six areas: (1)
Muticultural Human Relations, (2) Environmental Education, (3)
Clownmanship/Storyteller/ Entertainer, (4) Educational Media, (5)
Learning Centers, or (6) Deviate Student Programming. Enrollment
in the SUMMA Program is optional and must be in addition to the
established programs leading' to certification. Each student,
with the assistance of a SUMMA faculty advisor, plans a sequence
of experiences that leads to the development of the chosen
specialty. Such experiences will be unique to the student's own
needs. Experiences for students in Multicultural Human Relations
might include the following:

1. Field experiences in a social agency such as the Puerto
Riciin Community agency.

2. Work experience as a waiter/waitress in a Cuban
restaurant.

3. Total immersion language program experience in Monterey,
Mexico at the Instituto Technologico de Monterey.
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4. Enrollment in additional courses to provide academic
background in the area.

Upon completOn of the prograniand demonstration of the Chosen
specialty, the student will be awarded a Certificate of
Achievement, and the araa of expertise will be noted on ,the
university transcript.

Outreach Programs in Bilingual Education

Specialized training in bilingual, multicultural education
is offered by the School of Education,to school districts in the
southeast region of the United States. These credit and
noncredit undergraduate, graduate, postgraduate, and leadership
training courses are designed to eet the needs to those involved
in bilingual education in these a e s. The workshops, training
sessions, short-term institutes, n special course offerings are
designed to assist administrators d teachers in (1) the
implementation of bilingual programs or (2) the incorporation of
bilingual programs as an integral part of the curriculum. This
program has primarily serviced local education agencies with
Basic Title.VII Grants for bilingual education programs. Three
school districts, for instance, have subcontracted with the,
School of Education to provide training to school personnel.
Courses for this program are offered off-campus, usually at local
schools in the area being served.

One of these programs is conducted in Fort Meyer with the
Lee County School District, where the bilingual program is
conducted in Spanish/English. Participants in this program are
paraprofessionals employed in the schools and working part-time
toward a bachelor's degree from the University of Miami. The
general studies component of this program is provided by the
Edison Community College.

The second program is offered in Tarpon Springs in Pinellas
County, where the bilingual program is conducted in
Greek/English. The teachers, usually Anglo, and Greek
paraprofessionals both participate in this program; credit is
offered at graduate and undergraduate levels.

Immokalee in Collier County is the location of the third
off-campus program where Spanish,is the target language.
Undergraduates'in the program are paraprofessionals employed in
bilingual classrooms in the school district. In addition, the
school district has developed an intern program similar to the
early Teacher Corp model. Seven interns work for the school
district for two years while pursuiing a graduate degree from the
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University of Miami. Interns recruited for this program have
usually just completed a bachelor's degree and are interested in
working ill a bilingual, multicultural setting. The intern
program is in its third year of operation.. Some members of the
first group of interns have received their master's degree, and a
f.ew have remained in the area to continue to teach in local
schools. 'This specialized program has also been offered at the .

Misccosukee Reservation, where the bilingual programs are
conducted in Miccosukee/English.

Cooperative Bilingual Education Program with
the Miami-Dade Community College

The university also cooperates With the Miami-Dade Community
College to train bilingual education personnel at both the
preservice and inservice levels in a program funded through Title
VII of U.S.O.E.'s Office of Bilingual Education. This
cooperative program allows for recruitment of students not
normally inclined toward the university as a viable possibility.
The community college has locations in the northern, central, and
southern parts of the city, mak.ing it more accessible to students
beginning their programs. The program in bilingual education at
the community college is designed to form the foundation for the
bachelor's degree in bilingual education. The program, since its
initiation in 1976, has evolved to include four components: an
A.A. degree program, a field service program; a support program,
and a parent training program. Some courses are taught
bilingually.

The degree program at the Miami-Dade Community College leads
to an A.A. degree in Pre-Teaching with a specialty in Bilingual
Bicultural Education. Students in this program earn 60-66 credit
hours in a two-year or four semester program. The objectives of
the program are to (1) sensitize the students to biculturalism,
(2) lay the foundation for target and dominant language\rearning,
(3) help firm up their decision to go into the teaching field,
and (1) prepare students for employment in the school district as
teacher assistants and/or continue their teaching career studies
at a senior institution. Courses are designed so that students
can transfer credits to the four year program at the University
of Miami .

f:ducation and related courses in bilingual education
required by students working toward the A.A. degree in bilingual
,,lucation include the following:
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1. Introduction to Bilingual Education (including
multicultural components)

2. Comparative Linguistics

3. American Culture ( a contrast4ve analysis)

4. Cuban History (instruction in Spanirji), Latin American
History (instruction in English), or Haitian History'
(instruction in Haitian Creole).

Concurrent with their course of studies, all students must serve
120 hours in a bilingual, bicultural teaching situation as
teachers aides or helpers. This early field experience is
designed to help the student acquire a practical background in
bilingual situations.

The support-program component allows students with
nonteaching career objectdves to elect courses in this area as a
part of thier general education program. The purpose of the
parent training program component is to help parents of bilingual
children become more involved in their children's education.
This is done by (1) familiarizing the parents of students in
catch-up programs with the teaching materials and methods used by
the classroom teachers, (2) familiarizing all inxerested parents
with the organizational set-up of the school 4i4trict in order to

igexpose ways in which school board policies c be affected by
parents of bilingual children, and (3) familia 'zing parents with
the purpose and services of the bilingual offic: and programs.
(Capotu, et al.)

As a part of this cooperative pyogram, the School of
Lducation at the University of Miami offers the Bachelor of
Science in Education with a specialization in bilingual
c!ducation. Students with the A.A: degree from the community
college can choose to work toward the teaching certificate in
this program.

TitIc VII Program

The School of Education also has a Title VII grant from the
H.S. Office of Bilingual Education to train paraprofessionals
working in bilingual education for a teaching certificate. This
Bachelor" of Science in Education with a specialization in
bilingual education is offered in elementary, secondary, and
early childhood education. Most students in the program are
tea.cher aides attending the university part-time. Thirty persons
have now graduated with the bilingual specialization, and 61
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students are now enrolled in the degree program. Many of the
participants in this program entered as juniors and graduated
from the Miami-Dade Community College.

. Nat ional Or igin- Desegregation Ass istance Center (Lau)

The Lau Center has been providing technical assistance in
bi lingual , mult icultural education and related areas to school
districts in a 13-state zone, including the District of Columbia.
As a result of thi.s involvement, a number of off-campus programs
in bilingual, mult icultural education have been developed. The
focus of these programs has been to train oe-al school Vaff in
areas related to the instruction of limited-Entlish proficiesa,
students:

Nassau, Central America nd South America Programs

The School of Education offers .both an undergraduate and
graduate education program in Nassau. The program ctoordinator
for the program is stationed in Nassau, but faculty 'from the '-
School of Education travel there to hold clas4es at the College
of the Bahamas. Doctoral students in this prarr:41k must complete
their residency in Miami before being awarded th(at degree.

.

Graduate programs are also offered in Central and South
America. A master's degree in Bilingual Education is offoered in
Panama, Costa Rica, and Honduras.. Workshops and faculty
development act ivit ies are provided in Venezuela. Agkin, faculty
from the Schoo' of Education travel to these locationsduct
classes.

Projects of the Past

In the past the School of Education has conducted other
projects whose major emphasis aras to p'rovide training related to
multicultural and/or bilingual education. A Teacher Corps
project was operated at the university during Cycles. I-VI.
to 1975, the Cuban Teacher Training Project provided courses for
certification or the undergraduate degree in education for Cuban.
refugees.
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Center for International Studies and the Research
Institute for Cuba ahd the Carlibean

. The Center for International Studies develops and
coor4inates °both instructional and research programs of the
University in the ijaternational arena. This program and tne
Research Institute for Cuba and the Caribbean offers research
opportunities for both graduate students and faculty at the°
university.

RESPONSES TO MULTICULTURAL EDUCATION IN
THE TEACHER EDUCATION PROGRAM

The following describes the multicultural education aspects
of teacher education programs, at the University of Miami in
c.ategories used in NCATE's Standards for the Accreditation of
Teacher Education--governance, curFTEuTum, ricuTty, andItuts.

Governance

The School of Education and Allied Professions administe.rs
seven program areas: administration, curriculum and instruction,
education psychology; elementary and early childhood education,
and health, physical education, and recreation. It also .

, administers a Lab School located on the campus. This elementary
school is operated jointly with the Dade County Schools and
serves as a laboratory for university students. A Physical

. 'Fitness Clinic is also administered by the School of Education.

Degrees offered through prOgrams in the School of Education
include.the Bachelor of Science in Education, the Master of
Science in fducation, the Master of Arts, a Specialist in
Education, Doctor of Arts in Education, Doctor of Education, and
Doctor of Philosophy in Education. All of the graduate degrees,
however, are administered by the Graduate School.

Programs are offered for elementary, middle or junior high,
or senior high certifixation. Programs are also offered in

% education-related fields of health, Oysical education, and
,

recreation, human seTvices, recreational leadership, recreational
therapy, pre-art therapy, physical therapy, and selected studies.
-Students can choose to specialize in bilingual education at the
undrgra(4uate level and major in it at the graduate lev,e1. A
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degree in.English as a Second Language (ESL) is ciffered at the
master's levels,. -

Curricula for Preservice Programs

All students majoring in education are exposed to some
aspects of multicultural education in the course "Introduction to
Education." Required of all preservice tuachers, this course
must be passed to gain admission to the School of Education. The
course provides a historical and sociological analysis of the
school in American society, including the school's responsiveness
to social, economic, and political change.

Aspects of multicultural education are presented in at least
13 of the 29 class sessions (four of them devoted to testing or
counseling activities) by at least one professor who taught this
course. These 13 sessions are outlined in his syllabus as
follows:

1. General introduction to the course. Outline of
requirements. Education as (1fining the values and
traditions of a culture. Education as defined in the
context of this course--the work of the French
sociologist, Emile.Durkheim. Models of ideal man.
Education as evidence of a culture. Historical and
sociological sources in education. Written records,
photographs, physical and observational sources.

2. Vulnerability and Sham in Education. The work of the
educational anthropologist,.Jules Henry. The possible
purposes of education in a culture--gpeculations of
social theoristis. Cross-cultural comparisons of
education and childhood. Children in contemporary
culture.

3. Radical and Romantic Critics of Education: Deschooling .

Society. Radical contemporary critics of modern
education. The ideas of Ivan Illich, Paulo
Freire--education as cultural imperialism. Kozel,
Herbert Kohl--romantic critics of the late 1960's.
Education and class stratification. The Great School
Myth. Revisionists' interpretations of the%role of
schooling in American culture. Is education a vehicle
of social mobility? Historical and comtemporary models.
,The School as a Selecting and Sorting Mechanism. 1957
launching of Sputnik--the schools and academic tracking.
Social and political implications.
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4. Education and the Separation of Church and State.
Historical explanation for the traditional separation of
education and religion. Anti-Catholocism and American
education.e The origins of Catholic Parochial education.
Contemporary, issues.

5. 'Myths of Industry and Culture. The myth of 'the'
self-made man, as an ideal in children's literature.
The work of Horotio Alger.

6. Educafional Opportunitigs for Women During the
Eighteenth and Ninethenth Centuries. Domest ic eduCation
'and the role of wonien during the 18th and 19th
cepturies. Increasirig opportunities for women at the
secondary and university level during the 19th century.
Sexism in contemporary education. Sexual bias in.
textbooks and the classroom.

7. .Racism: A Theoretical and Historical An'alysis.
Theories of racial class'ification. Carl Linnaeus.
System Naturae (1735). Oharles Darwin, The Origins of
f-he----Sje-Ere-gtrg59). Evolutionary versus 1environmental-
iii7gumeoncerning race. Racial and ethnic identity
as being ultimately developed and 'learned. Studies on
the nature of prejudice in children. What are the
causes of ethnic and 'racial prejudice? Implications and
discuss ion.

8. Black Education in the United States.. Educational
opportunities for Blacks during the 18th and 19th
centuries. The work of Booker T. Washington and
W.E.B. DuBois . The Ci vi 1 Rights Movement. Brown
vs. Topeka (1954). Other important Supreme Court Cases.
Education as the focal point of reform. Protest and
change in the 1960's.

9. Eduvition and the Immigrant Experience in America.
.Nmerica as a nation of nations. Immigrants in the 18th
century. The 19th century experience. Review of
earlier lecture and discussion. The establishment of .

immigrant quotas in the early 1920's. The rejection of
ethnics during the first half of the 20th Century..
Education as a yehicle of assimilation--Italian
immigrants in New York City--the ideas and experience of
L. CoVello.. Implications for contemporary culture.

10. Curtural Pluralism. Definition of cultural
pluralism--the myth of cultural deRrivation. The
problem of identity and assimilation. Black dialect and
cultural 1 y spec i fic knowledge. Culturally adjusted
in tel 1 igence exams. Bi lingual Education. Arguments in
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favor of bi lingual educat ion- -causes of opposit ion. The
need for a pluralist ic culture. Bilingual groups in
American cultuTe. Hispano-AmeriCans, the Gypsies,
Poles, Lithuanians and others.'

11. .Cilbans and oth'er Hispanic Americans. American
i'mperialism and Cuba in the late 19th centurythe
imposition of American values on Cuban culture.
Implications. Cuban immigration to the U.S. after
Castro--the establishMent of a new ethnic identity.
Puerto Rican immigration to.,the U.S during the 1950's
and 1960's. Mexican immigration. Stereotypes and
problems of the indiyi.dual Hispanic population.

12. Ethnic Isolation in American Culture. The Amish
experience in America. Opposition to assimilation and
technoloIy. Religious origins of the Amish 'tradition.
Conflict between ptibli c and private values in education
and culture. Gyfity culture'insidèrs and outsiders.
The Gypsy and the Gaj'eisolation'and assimilation.
Surviving in the culture and maintaining ethnic
,integrity.

4

13. The Education of American Indians. Cultural Imperialism
and the Bureau of adian Affairs during the 19th
century. Cultures in conflictcontemporary problems
relating to the education of native,Americans.
(Provenzo, 1979)

Besides this\course, attention to multicultural education
occurs primarily in the programs for elementary and early
childhood education. At least four courses are taught from a
m.ult,icultural perspective or contain Multicultural content:
History and Trends in Literature for Childrbn -arid Adolescents,
Comparative Study of Programs for Young Children, Philosophies
and Trends in Early Childhood Education, and Elementary
Educat ion.

In History and Trends in Literature for Children and .

AdoleScents, at least twc; class sessions are devoted to aspects
of _fault iculturail educati.on. The topic of one session is "The
Female." This session includes an examination of stereotypes and
the racismand sexism in children's books. The second session
examines Blacks and American Indians as portrayed in the
1 i tera ture.

Cothparative Study of Programs for Young Children is offered
as a part of the' early childhood program. It is a comparative
analys's.of .early childhood education in the United States,
Cajr11a. Mexico, South Anierican countries, England, Scandinayia,
esternand Eastern European countriegs, African states, Israel,

)is'
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Australia, Japan, Thailand, India, Hong Kong, and the
Philippines. Programs in these various countries'are studied 'in

. terms of their cultural traditions and their respective political
and socioeconomic conditions .

Another early childhood course, Philosophies and Trends in
Early Childhood Education, examines contemporary research and
innovati've practices in early childhood education from historical
and philosophical perspectives. Topics addressed include sexism
and sex stereotyping, bilingual and bicultural programs, programs
for migrant children, and young children's racial awareness.

Required during the student teaching semester, EleMentary
Education includes field visits to a migrant camp, an inner-city
Black church, an inner-city school, and the juvenile justice
court. During this course, .students study and discuss the life
styles of Black and Chicano families, language differentes among
children, and biographies of minorities. Students also' compare

\ prices in a ghetto store with those in a sUburban store, develop
a bibliography of children's literature, compare Black and white
magazines, and develop ldsson plans that focus on effectively
using what is often viewed as negative classroom behaviors as
classroom strengths.

The Dade County School Board requires that all student
teaching in the country be completed in Title I schools, so that
students gain experience with students who attend those schools.
Thus,.all preservice teachers are likely to have student teaching
experiences in multiethnic and bilingual schools.

The Bilingual Specialization

The state of Florida does not currently offer certification
in bilingual education, but students can earn a bachelor's degree
in elementary, secondary, or early childhood education with a
specializatioft in bilingual education. Students in this program
must demonStrate proficiency in English and another language, and
are encouraged to take courses in sociology, anthropology, and
foreign language Aepartments.

Students selecting this specialization complete the required
courses in bilingual education as part of their elective
requiremehts. Five courses are offered plus three additional
courses for increasing one's proficiency in Spanish/English.
(Students are.exempt from these three courses if their
proficiency in Spanish/English can be demonstrated). These
courses include the following:
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1. Introduction to Bilingual Education

Introductory course to bilingual education. Ways in
which bilingual schools may be organized; history and
rationale for bilingual education, and overview of
methodology in the curriculum content areas taught in
the venacular.

2. Principles of Spanish Language Arts Teaching in
Bilingual or Transitional Programs I

To provide the students with an indepth understanding of
Spanish grammar and composlition to facilitate their
ability to relate this knowledge of content to the use
of materials, and the teaching of Spanish language arts
in the elementary school.

3 Principles. of Spanish Canguage Arts Teaching in
Bilingual or Transitional Programs II

To provide the students with an indepth understanding of
Spanish geography, art, culture, history, and thought in
order to facilitate their ability to ilelate this
knowledge of content in the use of materials and the
teaching of Spanish language arts in the elementary
school.

1. Oral Communication

The course will be directed to'oral communication needs
of teachers as they communicate with english-speaking
children. Objective is the development of communication
skills in English.

S. Methods and Materials for Teaching ESOL

The teacher will develop skills in applying a variety of
methods of teaching English for Speakers of Other
Languages in the elementary school. The teacher will be
able to identify and use appropriate ESOL materials,
K-12. Rdtionale for ESL curricula and programs, types
of bilingual ond 'filulticutural educational situations, as
well as methodology and materials for language teaching
will be stressed.

6. Methods of Teaching Spanish Language Arts and Reading in
the Tlementary Schools

The teacher will dev'elop skills in applying a variety of
methods of teaching SpaniQh Language Arts and reAing in
Spanish in the elementar;; 5chools. Techniques for ,
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teaching Spri-i-sh as a foreign language will also be
included. The teacher will be able to identify and use
appropriate Spanish language arts materials and.reading
laterials, K-6. Rationale for Spanish language arts
curricula and Spanish reading curricula'and programs,
types of bilingual and multicultural educational
situations, as well as methodology and materials for
reading and language arts teaching will be stressed.

7. Early Childhood Education in Bilingual/Multicultural
Societies

The primary aim of this course is to promote
understanding of the differences in cultural values and
expectations within homes of different cultures.
Inherent to the development of this understanding is a
review of the research on the effect that early
bilingualism has on the child's intellectual processes,
emotional development, creativity, and attitudes towards
his or her family, peer group, community, and self.
Early childhood education in bilingual and multicultural
societies in other parts of t;ie world will be examined
in relationship to the developing American approach to
bilingual education.

S. Principles of Curriculum, Materials, and Teaching
Strategies for Content Courses in Bilingual Education

The teacher will demonstrate ability in construction of
materials designed to increase student's ability in
basic_skills and other content areas of bilingual
education. Bilingual materials development and use will
be related to the major principles/phases of elementary
school education and curriculum theories as they apply
to bilingUal children. Specifically designed teaching
strategies will be examined in order to facilitate
learning.in children from multicultural and bilingual
backgrounds. Special emphasis will be placed on the
creative use of children's cultural experiences in the
selection of content and teaching methodologies in math,
science, and social studies.

Judaic Studies Emphasis

Education students can also earn a B.S. in Education with
Emphasis in Judaic Studies. This program is a regular sequence
leading toward certification in Social Studies in secondary
school and teaching of courses in Judaic Studies. This program
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qualifies teachers to teach in general studies departments of
Jewish Day Schools, supplementary Congregational Schools, or in
supplementary high schools specializing in Judaic Studies.
Students with elementary education majors can elect a similar
program emphasis\

Curricula for Advanced Programs

Five master's degree programs in Bilingual/Multicultural
Education are offered at\the University. These include:

M.S.--Bilingual/M4lticultural Education.

2. M.S.--ESOL.

3. M.S.--School Adminis6-ation with a specialization in
Bilingual/Multicultural .Education.

\\
4. M.S.--Secondary Education 'with a specialization Ln

Bilingual/Multicultural Education.

S. M.S.--Adult Bilingual Education.

Although English is the predominant language of instruction
for these courses, some of tlie courses for the bilingual
education major are taught bilingually in Spanish and English.
Samples of K-12 instructional materials in Spanish and Vietnamese
are available for review and use in these courses.

Students in the Bilingual/Multicultural Education program
are required to take thv following graduate courses:

1. Essentials of Education Research (five credits)

2. Psychological Bases of Education (two credits)

3. Education in American Society (two credits)

4. Curriculum Planning-.-Bilingual Education Curriculum
Models; Secondary and Elementary Curriculum Development
(three credits)

5. Planning for Organization and Instruction in Bilingual
Education (three credits)

6. Sociocultural Factors Affecting Education (three
credits)

L
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7. Minority Speech Patterns in America (three credits)

8. Field Experience in Bilingual Education (three credits)

9. Electives ( 10 credits).

Additional courses have been developed as a part of the
Specialized Training Program in Bilingual/Multicultural Education
offered to school districts in off-campus programs. These
offerings include the following courses:

1. Teaching Reading and Language Arts 'in Spanish, .Greek,
Haitian, or Miccosukee

2. Teaching Science and Mathematics in Bilingual Programs

3. Methods and Materials for Teaching Social Studies in
Bilingual Programs

4. Planning for Organization and Instruction 'in Bilingual
Education 1

S. Cross-Cultural Bases of Bilingual Programs

6. Human, Material, and Organizational Resources.for
Implementing Bilingual Programs in Florida and the
Southeast

7. The Bilingual Child's Language Development

8. Fine Arts: A Multicultural Interdisciplinary Course for
Bilingual Programs

9. Affective and Values Education,in Bilingual
Multicultural Programs

t

10. Organizational Development of Bilingual Program

U. Planning, Implementing, and Evaluating a Transitional
Bilingual Education Program.

Participants in these inservice programs can apply for admission
to the graduate program at the university, then apply these
courses toward the master's degree in Bilingual/Multicultural
Education.
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Faculti

The School of Education has 67 full-time faculty members.
The ethnic/racial make-up of the faculty is 92.1% white, 3.2%
Black, and 4.8% Hispanic. The Bilingual Education Program
includes two full-time equivilancies. The program director
spends part of his time on federal- or state-funded projects.
Adjunct instructors in the program include two persons employed
full-time by the Dade County Schools. Other faculty teaching
courses in bilingual education are regular members of the faculty
selected for the assignment.by the appropriate department
chairperson.

Many faculty members have had experience teaching overseas.
Their experiences have helped them to become more sensitive to
cultural and socioeconomic differences of students. Some of the
faculty are involved in Spanish apd Portuguese language classes.

. In addition, the elementary education department is developing a
multicultural experimental day-care center, to be located in a
multiethnic area..of the city.

Some faculty members are conducting research related to
bilingual education and other equity issues. Two studies on
bilingual needs and assessment being conducted now are "The Study
of Mathematical Concept Development of First Grade
Bilingual-Monolingual Students" and "The Generalizability of
Mathematics Achievement Scores for Bilingual Education Students."

Students

The student population is multiethnic, with Hispanic
students making up the largest minority population. The
following chart shows the race/ethnic and sex make-up of the
student population (based on OCR figures for 106):

Undergraduate Students Male Fem'ale
7373T

Total
WEife ATTIETTEans 7.5:5% 7373T
Black Americans 4.4 7.4 5.7

Hispanic Americans 13.6. 13.3 13.5

Asian Americans .6 .5 .6

American Indians/Eskimos .2 .3 .3

Nonresident Aliens 5.6 2.9 ' 4.5
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Graduate Students

White Americans 77.9% 78.9% 78.3%
Black Americans 3.6 5.3 4.2
Hispanic Americans 6.4 10.4 8.0
Asian Americans 1.1 .5 .8
American Indians/Eskimos .2 .2 .2

Nonresident Atiens 10.8 4.8 8.4

Currently, there are 61 undergraduates in bilingual
education programs and 50 graduate students in these programs.
The majority of students choosing a bilingual emphasis are Cuban
Americans. Other ninority student-s participating in these
programs include 13 Greek paraprofessionals, two Greek teachers,
three Vietnamese paraprofessionals, four Haitian paraprofes-
sionals, three Miccosukee teachers, and ope Israeli
paraprofessional.

FUTURE OF MULTICULTURAL EDUCATION

As long as there is a need in the immediate cilmmunity for
bilingual teachers and administrators, the university will
support the program with institutional resources. Current needs
in Dade County and the state make it likely the program will
expand in the next few years, especially in the number of
students selecting the program. In addition to the programs now
supported with nonipstitutional funds, the Sghool of Education
may initiate at some point a fellowship program in bilingual
education at the graduate level. Additional research topics on
bilingual education and other equity issues are likely to be
developed and conducted by both faculty and graduate students in
the next few years.
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The University of the Pacific became the first chartered
higher education institution in California when pioneer Methodist
ministers established it in 1851 in Santa Clara. The institution
was later moved to San Jose, and in 1924 to its present site in
Stockton. With its'early-western roots, the institution had )

number of firsts to its credit. It established the first West
Coast medical school in 1858, which later became a part of
Stanford and today is the'Pacific Medical School in San
Francisco. In 1871 the university became,the West Coast's first
coed institution; in 1878 the first conservatory of music was -

established; and it was the first uniyersity to develop "cluste
colleges." The School of Education was established in 1924, the
year the institution moved to Stockton.

The wooded campus is located in Stockton, a city of about
150,000. With San Francisco to the west and Lake Tahoe,
Yosemite, and the Sierra Nevada country to the east, Stockton
lies in the Central Valley of California. The city is surrounded
by farms, orchards, and ranches in the delta region of the
valley. For its size,the city has a broad multiethnic character,
including minority populations of Blacks, Hispanics (mainly
Chicano), and Asian Americ'ans (Filipino, Chinese sVietnamese,
Japanese, Indonesian, and Indian backgrounds).
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TM: UNIVERSITY

The university is composed of two liberal arts colleges,
seven professional schools, and a graduate school. Students
enrolled in one college, however, often develop interdisciplinary
programs that allow them ta take a number of their courses in
other colleges. Students in the professional schools complete
their general education requirements through courses from one or
more of the liberal arts colleges.

The two liberal arts colleges are the College of the Pacific
, and Elbert Covell College. The college of the Pacific has four
main academic areas: humanities, sacial sciences, behavioral
sciences, and mathematics and sciences. Students in this college
may choose a major from 50 areas of study. Field experiences in
off-campus internships in the area and ovf:rseas study in Europe,
Asia, or Latin American can complement a student's program in
this college.

The Elbert Covell College provides a bilingual
(Spanish/English) university education in a Latin American
atmosphere. The principal language of instruction in this
college is Spanish. Students earn a bachelor's degree in
Inter-American Studies.

The seven professional school schools are the Conservatory
of Music, School of Engineering, School of Pharmacy, School of
Business and Public Administration, School of Education, School
of Denti:stry (San Franciscoj, and the McGeorge School of Law
(Sacramento).

Commitment to Multicultural Education

It is expensive to attend this private university, but the
university feels that it is important to maintain a student
poRulation that is multiethnic and representative of all
sci,eloeconomic levels. To achieve this goal, financiAl aid is
-available fnr many students, including those from widdle-class
families. Sixty-five percent of the students at the university
qualify for some form of financial aid. The university invests
over halt a million dollars annually in scholarship and other
assistance to graduates of Stockton high schools, so they can
attend the university. This Community Involvement Program (CIP)
has allowed local minority students the opportunity to attend the
university.
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%tore than two deoades ago,\--wilh support from the Rosenberg
Foundation, the i v.ersity in i t iated a program for preparing
m inority studen for teaching. Dur ing that period the first
ki lin'g .ril collegt, in the United §tates, Elbert Covell College,
was est,.hli shed at the university.

. . /
More recently the university has used federal funds to

develop a graduate prograni fon_potential educational leaders ,
bi lingual in English and'..either Spanish, Chi4se, or Filipino..--1/
Both M.A. and doctoral prbgrams with ma jor concentration in ?
hi 1 i ngual/zross7cAciltural education have bevn init iated and are in
opera t ion .withTh 'the School of Educaeton. In addition, a
bi li ngual interdisciplinary M.A. in Inter-American Studies has
been in opera tion for morethan 15 years. Without continual
i nsti tut ional suppo'rt and resources, these mult icultura(). programs
.could never have developed. ..:..

The university's commitment to mult icultural education is
indicated in th)e way in which it has incorpora ted minqr ity
persons implee6nting the bi lingual education program into the ,
regular teacher education faculty. All fOur faculty members
teachi'ng part-time in the bilingual education p;rogram are from
minority' greua_s- -Chicano, Filipino Americanc and Chinese
American. Although the bilingual grogram is primarily supported
hy noninst itutional funds,- three of th four faculty members were
hired in tenure-track posit,ions. Attached to a department in the
School of Education, all teach courses part-time for that
department while maintaining their part-time ass ignmen
hi I i rig ual education.

An effort is now underway by the admin 1tra t ion and faculty
in the School of: Education to review all course offerings for
mul t icul tura I content. This will encourage tae integration of
murt'i,cul t ura 1 concept s throvihout the teacher education program
ra,ther than their being concentra ted in bilingual cross-cultural
.cou r se s.

S_pecia _P-ro_grams Related to Multi.cultural Education

The various y:oll.eges. in the university offer courses and
programs related to mult icultural education. These include Black,
Studies, International Relatiojis, Religio.us Studies, Urban
Studies, and Women's Studles. A number of special programs that
provide either content background or experiences in mult icultural
educat iou are avai laMe throu.gh the School of Education and other
units of the university as described below.
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Bilingual Education Program

Two programs in bilingual education.are offered by the
SchOql_of Education with suOVOrt from Title VII of U.S.O.E.'s
Office f Bilingual Education. The Biling,pal fellowship Program
.provid'es fellowships to doCtoral students bilingual in
Spanisla,, pr Chimese.

.The second program'is operated cooperatively with the
Stockton Unified School District. As a part of the schools
district's Basic Title VII grant, the university provides the
training component for teac'hers, administrators, and
paraprofessionals workiAg in the bilingual programs of local
schools. Participants in the pro.gram an work tomard the
bachelor's degree, a specialist, or master's in
BilingualTrpss-Cultural Education. This program was initiated
in Jq73.'

eaching in Mexico City

This option is offered by he School of Education as a
student tJaching experience. Students intern at the American

.

School Foun&ation Eampus in Mexico City--a private bilingual
school. The student teaChing,may be conducted in Englishor
bilingually.

International Programs

Students can choose to gain internationdl experience through
seyetal programs. The'Elbert Covell College offers two winter
term courses ih Sonora, Mexico and a one semester program in
Costa Rica. Through the Institute of European Studies, students
can choose to study for a semester or year at one of seven

.different European university campuses. Studentg wourd choose to
study in England, France, Germany, Spain, or Austria for this
program. Students majoring in international studies might select
the United Nations Semester offered through Drew University (in
New Jersey) at the United Nations. These students might also
choose semester programs in Brussels or London.

Study abroad programs are also scheduled for the one:.month
winter term. in the past, these have included such courses as
"Ernest Hemingway in Spain," "Charles Dickens in England,"
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"Cross-Cutural Studies in Hawaii'," and "European City as Home in
Munich, Vienna, and Berlin."

Except for fnt winter term courses abroad, these
international programs cost litle more than the regular on-campus
program. This makes such experiences accessible to all students
attending the university.

Pacific Folk Dance Camp

The Pacific Folk Dance Camp is offered every year early in
the second summer session for teachers, recreation leaders,
therapists, folklorists, and dance enthusiastS. Instructors for
this cdmp are'nationally recruited, and participants come from
all over the world.

Projects of the Past

The School of Education conducted a Teaciler Corps Project
for ten years, being the first institution to halve an
undergraduate Teacher Corps program. During the early 1970's,
the School of Education also, developed a program to train
minorities employed in ,the Stockton schi ,district for
administrative positions. Many minority administrators in the.
local area received advanced degrees and credentials in
administration through this program.

sTArE REQUIREMENTS FOR CREDENTIALING AND
MULTICULTURAL EDUCATION

Because California's requireAents for credentialing at the
initial level are much different than those of most other states,
they are briefly mentioned here. Professional *cation in'
Cal'ifornia is limited to "not more than one-fifth of a five-year
program." One-half of the total units in professional education
must be student teaching. Student teaching is defined as "one
semester of full-time experience." Students can earn either a
singie subject credential or multiple subject credential. For a
more detailed description of the credentialing requirements, see
the case study for San Diego.State University.
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. RESPONSES TO MULTICULTURAL EDUCATION IN
THE TEACHER EDUCATION PROGRAM

The following describes the multicultural educatipa aspects
of teacher education programs at the University of the Pacific in
categories,used in NCATE's Standards for the Accreditation of .

Teacher Education--governance, anaituTeiits. .

Governance

The School of Education includes four departments:
Curriculum and Instruction, Social Foundations of Education,
School Administration and Supervision, and Educational and
Counseling Psychology. The School of Education also administers
a Reading Clinic that provides educational clinical services for
children, adolescents, and adults referred there for services.,
and a Speech.and Hearing and Language Center for individual and
group therapy.

The baccalaureate degree, master's degree, Specialist in
Education, and Doctor of Education are offered through course
work in the School of Education: Preliminary and "clear?
credentials can be earned for either the Multiple Subject
Credential_or Single Subject Credential. Programs for the Single
Subject Teaching Credential are available in art, business,
drama, communication arts, . English as a Second Language (ESL),
English, French, German, Spanish, life sciences, mathematics,
music, Oysical education, physical scienes, chemistry, physics,
geology, history, political science, sociology, psychology,
anthropology, economics, or4geography.

At the graduate level, specialist credentials can be earned
in special education, reading, early childhood education, and
bilingual/cross-cultural education. Credentials"can also be
earned,farpupil personnel services, school psychologist, and
'administra'tiv'e services.

The teacher education p"rogram is coordinated by an
All-University Council on Teacher Education. Membership of this
council is broadly representative of the colleges and schools of
the university.

According to the School of Education's bulletin, the goals
of the School include the following:
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1. Prepare .competent personnel for service in public and.
private elementary and secondary schools.

'. Provide programs for the inservice growth of expe,rienced
school personnel so that they may update and upgrade
their understandings, kgowledge, and skills in a rapidly
chariging educational enterprise.

3. Provide educational're.adership in cooperation with,all
)se agencie,s engageed and interested in schools.

1. Engage in and prTuote'research leading to better public
educat ion.

,0

Curr i. cul a

(;eneral Studies
T

The general studies of the university was recently reviewed
- and redesigned to provide students with opportunities to achieve

eight goals through general education courses. A process .is
underway to determine what courses from the various collekes
nigt !,e taken by a student to Meet each of these goals.
FotThwing are goals that have been propose'd to meet general
studi es requirements:

1. 11nderstanding Individual and Interpersonal. Behavior.
Tge capaErlity to aaYfit and to learn 175F---1 expeFence,
the motivation fo excel, and the ability to wo,rk
others depend upon an understanding of oneself and an
accArate perception of others. Courses should enable
stuents to: (a) understand basic concept, and theories
used to explain individual behavior; k b ) understand
basic concepts and theories used to explain
interpersonal behavior; and (c) iricrease their
understanding of the psychological, biological, e61.cal
and/or social bases of their own behavior and their
interactions with others.

2. Values in DecisionMaking. It is important to
recokTfize tffatTff e actions and decisions of individuals
relate to their personal values. Self-upderstanding is
enhanced through the examination.of valu6s and how these
are revealed in action. It is equally important for
persons to recognize the relationship between their
values and the ethical and moral expectations of a
society or culture. This understanding strengthens the
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individual's ability to act on principle and preserve
personal integrity. CourSes should enable students to:
(a) understand the role of values in their own actions
and decisions, (b) understand the role of values in the
actions and decisions others, (c) understand the
relationship between their own values and the ethical
and moral expectations of a society.or culture, and (d)
understand the value dilemmas faced by individuals in
decision-making.

3. Creatdvity: Participation and AnalysIs. Creative
and' necessa6 part of the

human experience. Analyzing and understanding creative
endeavors from historic and contemporary perspectives
and participating in creative processes aye impartant
dimensions of liberal"learning. Course slicould enable
students to: (a) participate in a citative process or .

learn how to analyze creative protesses from a selected
theoretical perspective, (b) develop an informed
appreciation of creative thinking and performance, (c)
understand the theories a.nd otyles of creative
expression, (d) understand the importance of creativity
to society, and (e) develop greater self-awareness and
self-confidence in respect to personal creativity.

4. Communtcation: Writing and SpeakinE. 'The ability to
epi7k-i-g-iUeas, opinions, ag-Tie-rings cledrly and
ArYffectively are essential qualires of an educated
person. Speaking and writing with purpose and style,
and listening and reading with comprehension are
prerequisite to fulfillment of personal and career
goals. Courses should enable students to: (a)
understand the principles and conventions of standard
written and oral English, (b) develop skill in writing
and speaking purposefully with an appropriate style, (c)
read with accurate comprehension, and (d) listen
accurately and responsively to others.

Solving Problems: The Basis oftIndependent Learnin.g. A
FFriiry-auational objective is to develop the"
individual's abilities to recognize problems, to
organize the resoucces and tools necessary to solve
problems, and to evaluate the appropriateness of
solutions. Persons possessing these abilitin have a
foundation.upon which they can exercise initiative and
independence in learning. Courses,sliould enable
students to: (a) understand how problems are identified
and clarified, (b) learn how to select appropriate
methods for problems solving and hypothesis testing, (c)
learn how to (1:)termine the apr-opriateness of various
methods of problem solving ana how to recognize the
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potsible sources of error in each method, (d) understand
the need to set goals and-establish a plan of
investigation in the process of solving problems, and
(e) develop the attitudeS'and skills necessary for
appropriate self-evaluation.

6. The Nature and Impact of_the Natural Sciences. Many
aspects 5rcontemp6rary lire are IfiTTancaby
scientific discoveries and technological developments.
It is important that students have some understanding of
their,nitural world, the impact of science on their
Ter,sonal lives, and the problems and pro'spects of a
technological society. Courses should enable students
to: (a) understand the basic content., methods, and
theories of a scPentific discipline, (b) learn how to
apply the scientific method in developing and testing
hypotheses, and (c) understand the impact of science and .

technology op the natural and sociAl orders.

7. Order and Change in Societies. As responsible citizens,
ziTiii1ETER5d17WeTiTa-riaT1ie forces that shape,
sorcieties--their own andno.thers. Rational thought and
actip require insight into the economic, political,
socidl, and religious institutions that characterize
social systems and foster social change. Courses should
enable students to: (a) understand how information
concerning economic, political, social, and religious
conditions is obtained and used in the analysis of
societies; (b) understand the need for historical
perspective in the analysis of social order and change;
(c) understand the interrelatedness of various aspects
of a social system; and (d) un4ystand how various
aspects of social systemsi4441.ience the behavior of
individuals. I

8. The Forms and Influence of Culture. Communication,
trlde, aria transportatWEiVeTostered global
interdependency and cross-cultural exchange. In this
context, it is important for students to understand and
appreciate other cultures as well as their own. Courses
should enable students to: (a) understand concepts and
theories of culture (b) understand how elements of

)1.

cultu 1.re interact to nfluence behavior, and (c) learn
about cultures other than their.own.

As mentioned earlier, courses and programs related to
aspects of multicultural education are offered in Av.rious
colleges. The Sociology Department, for instance, offers courses
in culeure and society, social inequality and change, and urban,
demographic, and ecological procezses. One of the courses
offered in Women's Studies is titled "Women Across Cultures."
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The emphasis of this course is on major characteristics of
preindustrial and industrial social structures in various
cultures and their impact on the role of women. Topics studied
in thar course include the position of women in the family,
concepts of chil&-bearing according to sex, attitudes of the
education of women, sexism in textbook and resource materials,
women and the work force, women.as transmitters of culture, women
and political power, and women as agents of change.

Professional Studies

SPx courses in professional studies leading toward a "clear"
credential are offered by the School of Education: Foundations
for Teaching, School and Community, Learning and the Learner,
Reading Instruction, Curriculum and Instruction, and Student
Teaching. The School and Community course investigates social
processes within the school and its environment. Students work
on a daily basis in local classrooms as an assistants and meet as
a class on campus two hours weekly. 'Students who can show that
they have worked in the instructional programs of a school for at
least 100 hours subsequent to high school may take the
Foundations.for Tdaching course instead. Professors teach the
course from a cultural anthropological perspective, integrating
many aspects df multicultural education through the content.

Seven oe the required 14 weeks in student teaching must be
conducted in a school with a minority population of 25%.
Students specializing in bilingual education must spend half
their total student teaching in a bilingual classroom.

Courses related to multicultural education are offered at
hoth the undergraduate and graduate levels. Aspects of
multicultural education are also integrated into the content of
other courses. Those courses that can be identified as
specifically examining aspects of pulticultural education
include:

1. Comparative Education

2. Education and Culture

3. Seminar: Social Class Effects 'in Education

4. Seminar: Cultural Basis of Conflict in Education

5, Advanced Methods Curriculum and Reading in Bilingual
Schools



6. Advanced Field Work in Bilingual Education

7. Advanced Field Work in Cross-Cultural Education

8. Seminar: Second Language Pedagogy for Bilingual
Education

9. Seminar: Contr stive Analysis of English and Major
Chinese/Philipp ne Dialects

10. Seminar: ContrIstive Analysis of English and Spanish

11. Seminar: CurriCulum Development for Bilingual and
Cross-Cultural Education

12. Behavior Dynamics in Counseling Across Cultures

13. Child Development Across Cultures

14. Counseling and Testing Across Cultures

15. Educational Leadership

16. Seminar: Cultural Diversity and Educational
Administration

17. Seminar: Administrative Issues in Bilingual Education.

Bilingual/Cross-Cultural Education Program

Students seeking the multiple subject credential can choose
to have an emphasis in bilingual/cross-cultural education. At
the University of 1,1cific, this program includes the following
components:

1. Knowledge of a language and culture other than
English/Anglo is 'expected at entry to the extent that a
candidate upon credentialing will be able to meet the

requirements of the Certificate of Competency
examination. Students must be competent in Spanish,
Chinese, or Filipino.

2. The student is expected to include in the degree and
waiver programs a development of subject matter with
bilingual emphasis. This emphasis must include a theme
of five courses chosen in conference with an advisor.
This theme.may be a preprofessional concentration from

t' School of Education, intensive language development
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from the Modern Lankuage Department,* or English as a
Second Language major from the Elbert Covell Colleg.e.

3. The student must have at least 100 hoLrs of early field
experience that includes exposure to multicultural
classrooms and limited English-speaking students.

4. The courses (1) Curriculum and Instruction and (2)
Learning and the Learner have special sections that
require bilingual field work.

S. The course Reading Instruction has a seciion on reading
field work in two languages.

6. The semester of student teaching includes one assignment
in a bilingual classroom with concomitant assignments in
the target commun4y.

Staff, facilities, and materials already in place are made
available for existing programs, including advanced credentials
for bilingual educators and cross-cultural baccalaureate
programs. Students with the bilingual emphasis are also given
numerous out-of-class opportunities for cross-cultural g-rowth and
development through university and community activiies and
resources.

The program is monitored and counseled by existing advisory
groups, one on basic teacher education and one on bilingual
education. Both have representatives from target populations,
parents, professionals, and students.

Students at the graduate level can earn a specialist or a
master's degree in bilingual/cross-cultural education. Students
working on a specialist or master's degree in this area must be
fluent in one of the languages of a California minority group.
As a part of their program, they are required to complete 14
units of a cultural componentiand 12 units of a teaching
component. The following courses might be selected to meet the
cultural component:

1

1. History of Mexico
2. History of Latin America
3. California Under Spain and Mexico
4. Spanish Borderlands Frontiers
S. The Chicano Child
6. The Mexican-American in Contemporary Society.
7. Seminar: Social Class Effects in Education
8. Seminar: Cultural Basis of Conflict in Eduation
9. Child Development Across Cultures

10. Psychology and Social Differences
11. Language and Social Differences
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12. China in Transition
13. History of Chines'e Thought
14. Peoples and Cultures of South East Asia.

courses that can be taken to meet the Teaching Component
roquirement include:

1. Advanced Methods Curriculum and Reading in Bilingual
Schools

2. Advanced Field Work

3. Teaching the Culturally Different Child

4. Seminar: Curriculum Development for Bilingual and
Cross-Cultural Education

5. Analysis of Bilingual/Cross-Cultural Education Programs

6. ESL--Contrastive Analysis: Reading and Writing Skills

7. English for Spanish-Speaking Children

8. Phonetics and Phonemics

9. ESL--Constrastive Analysis: Audio-Lingusitic Skills

10. Seminar: Second Language Pedagogy for Bilingual
Education

11. Introduction to Bilingual Education.

At the doctoral level students majoring in Administration,
Pupil Personnel Services, School Psychology, or Curriculum and
Instruction also can select an emphasis in bilingual education.

Faculty

The Bulletin for the School of Education lists 39 faculty
members. Eight of these are women, two Chicano, one Filipino
American, two Chinese American, and one Black. Thus the teacher
education faculty is 20% female and 15% minority.

Faculty for the Bilingual Education Programs are all
attached to a department (Administration, Foundations, or
Curriculum and Instruction), and most teach some courses for that
department. The Bilingual Program also dnaws on faculty from the
Elbert Covell College and the Raymond-Callison College as well as
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other faculty who speak Spanish or Asian languages.

Faculty members in the School of Education have gained
'experiences in multicultural education through several sources.
About 60% of the faculty members have.some type of overseas
experience. Others have been sent to related conferences in
different parts of the United States. Others participate mostly
in seminars on multicultural education in which doctoral students
present research findings and interact with the faculty from
education and other areas.

Students

The student body at the University of Pacific is multiethnic
in make-up. Nearly half the students enrolled in the Elbert
Covell College are from Central or South America. Approximately
300 students in the university come from more than 60 foreign
countries. Nine Iranian students are enrolled in the doctoral
program in education. The ethnic/racial composition of the
undergraduate and graduate student body is shown below (from OCR
figures for 1976):

Undeuraduate Sttldents Male Female Total

White Americans 84.1% 83.7% 84.0%
Black Americans 2.0 3.5 2.6
Hispanic Americans 3.2 3.0 3.2
Asian Americans 10.3 9.5 10.0
American Indians/Eskimos .3 .2 .3

Graduate Students

White Americans 72.0% 77.4% 75.0%
Black Americans 3.4 4.1 3.8
Hispanic Americans 14.2 7.2 10.4
Asian Americans 9.2 10.4 9.8
American Indians/Eskimos 1.1 .9 1.0

A number of student clubs and organizations have been
established around cultural or ethnic ties or themes. These
include the Asian Alliance, Associated Jewish Students, Black
Student Association, Club de Hispano, Chinese Student
Association, International Students Association, MECHA
(Movimiento Estudiantil Chicano de Aztlan), Pacific Model United
Nations Association, Associated Filipino Students, and Women's
Union.
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The university has a iearning center that offers
personalized instruction in the mprovement of reading
efficiency, vocabulary, writing, and language skills .for students
desiring such assistance. Individual tutors are also available
for specific course assistance.

FUTURE OF MULTICULTURAL EDUCATION

With the change in the general studies requirements for all
students, more students will be gaining knowledge and skills for
cross-cultural understanding. Because thv 'iced fot education
personnel with bilingual education skills is \likely to increase
over the next few years, that program will rmain a strong,
via_le component of the School of Education. Efforte to
integrate multicultural concepts throughout the teacher education
program will continue. Since faculty members hired initially to
implement the bilingual education program are all in tenure-track
positions, the faculty in the School of Education will remain
multiethnic--a factor that indicates commitment to multicultural
concepts'in thbe total teacher education program.
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Chapter 1S

MULTICULTURAL TEACHER EDUCATION:
A.SUMM4RY OF CHARACTERISTICS AND APPROACHES

The 13 programs described in this document are exemplary in
one or more aspects. Norfolk State University, San Diego State
University, and St. Olaf College come the closest to integrating
multicultural concepts throughout their preservice programs.
Ohio State University has developed a core program that includes
multicultural content; it will be required by all teacher
education students. Fairfield University, San Diego State
University, University of Miami, and University of the Pacific
offer graduate degrees in bilingual education. San Diego State
University, with Claremont Graduate School, offers a doctorate
with a multicultural emphasis. At Ball State University
undergraduate and graduate students can elect a minor in
muticultural education. The University of Denver is developing
both a global and multicultural perspective in teacher education,
especially at the inservice level. Mercer University integrates'
multicultural concepts into a field-based program for elementary
education majors. Most of the 13 institutions include field
experiences in culturally diverse and/or cultually different
settings for preservice and graduate students.

The focus on multicultural education at most institutions
developed in response to community needs. Fort Wright College
and Northeastern Oklahoma State University, in different ways,
have developed programs to meet the needs of the American Indian
community, Other institutions serve bilingual and culturally
diverse u,oan communities.

All 13 institutions show a commitment to multicultural
education through policies and programs for teacher education.
Some are closer than others to reaching the goal of integrating
multicultural concepts throughout the total teacher education
program. However, all 13 appear commited to further planning and
development toward meeting that goal.

Throughout all these programs some common elements emerge as
factors necessary for the development and implementation of
multicultural teacher education. Some departments and program
areas within these'institutions were able to incorporate
effectively multicultural education concepts in courses and
experiences, while others have not take. steps to include them.
Roth the strengths and weaknesses of th v,. programs visited for
this study are outlined in this chapter.

1
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'STRENGTHS

The support and respect of the ethnic communities and local
education agencies seems to be a key in the development of
multicultural education programs. Such support was developed the
following ways:

1. By asking the ethnic communities to identify the
educational needs of their children and then being able
to change the teacher education program to better
prepare teachers and other school personnel to meet
those needs.

2. By working with local school districts to better prepare
education personnel to meet the needs of local
communities and thus be able to more.effectively work in
culturally diverse situations.

Such programs, however, will not be productive if they are
one-sided. If teacher educators listen to what these communities
indicate as important but are not flexible enough to make some
changes in the teacher education program to reflect those needs,
only bad feelings will result. Opening the avenue for free
exchange between the ethnic communities, local school districts,
and higher education communities will only be effective if
institutions can follow through with necessary change.
Otherwise, these communities will soon realize that changes in
higher education are impossible, and steps will be taken to
prepare education personnel through other means.

Both Fort Wright College and Northeastern Oklahoma State
University have responded to the needs of the American Indian
community., This includes the involvement of persons from those
communities in the development of thp teacher education program.
Both institutions have been able to initiate changes within their
.programs to reflect these needs. Fairfield University, San Diego
State University, University of Miami, and he University of the
Pacific have developed strong bilingual education programs in
response to the needs of the local school district for bilingual
educators. These programs were initiated to assist in the
development of bilingual education programs at the local level.

Most of the programs described in this document were
initiated with "hard" monies from the institution. The graduate
program at Fairfield University, for instance, was able to
survive with institutional funds because of the demand for
graduates. Students from preservice programs with a
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multicultural perspective also tend to be hired.ahead of students
from other program areas, especially by urban and other
ethnically diverse school districts. Administrators from local
schooldistricts feel that students from these programs are
better prepared to work in culturally diverse situations, thus
students from these programs are sought out for jobs.

Institutional support appears to be the most effective way
to initiate multicultural education programs, but "soft-money"
programs also have been used effectively by some of the
institutions visited. Sometimes an emphasis on multicultural
education began through a soft-money project. To affect other
parts of the teacher education program, ho.eiever, the products and
goals of these projects were incorporated into the regular
program. San Diego State provides a model in this area.
Materials developed through Teacher Corps and the Institute for
Cultural Pluarlism are being used in parts of the general teacher
education program. All institutions that have effectively
incorporated aspects of programs funded by noninstitutional
sources into the regular teacher education program have planned
to do so. This process occurred in at least three different
ways:

1. By gradually taking over the cost of the project with .

institutional funding.

7. By utilizing the products and experiences of the project
and the project personnel in existing courses.

3. By placing the project taff in tenure-track positions
with responsibilities to both the university and the
project. (Since minority persons and women are often
hired for projects but never enter the regular teacher
education program, this arrangement allows them to
become a part of the regular teacher education faculty
while working part-time on the project, which may cover
a part of their salary.)

As an institution begins to plan for multicultural education
within their teather education program, they should conduct a
needs assessment. An inventory of available resources in both
the institution and the community should be made. What is the
ethnic make-up of the area served by the institution? How
cultur2lly diverse is the community (this should include
socioeconomic levels, religions, age, etc.)? In what comtunities
do graduates teach? How aware of cultural diversity are the
faculty or student body? What experiences have faculty or
students had in culturally diverse situations? What ethnic
resources exist on campus or in the local community? These are a
few of the questions that must be answered in order to determine
what has already been undertaken and what is needed to develop an
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effective multicultural emphasis. ,

If a number of graduates will work in areas where bilingual
education programs exist, they should be provided with
information and training in this area. If graduates will be
working in urban areas, they need specific information about the
diverse populations that Make up those student bodies and
communities. If they.will be teaching Indian children, they need
specific informatiun about that culture. All students, however,
should learn that in a culturally diverse COUntry the need to
have Skills for analyzing a community and developing teaching
strategies will best serve the population being taught.

This informatton and the necessary skills should be taught
in both th-e general and professional studies of teacher eduation.
Courses designed for this purpose were described in some of the
case studies. Multicultural concepts are and should be further
integrated in foundations, educational psychology, and
methodology courses. Many institutions offer courses about
specific ethnic groups or cultures through other departments in
the institution. Courses are often offered in sociology,
anthropology, history, and psychology that would provide students
necessary background about the similarities and differences of
ethnic and cultural groups in this country. Students should be
required, or at least encouraged, to select sOme of these courses
in meeting th,eir general studies requirement.

institution should determine eive multicultural concepts
currently included in professional education courses by examining
course syllabi. What aspects of muticulturalism are now
included? What other aspects could appropriately be addressed in
each course? Do the resources used for courses present different
cultural perspectives? Are supplementary materials used to
counteract the race and sex biases that exist im most textbooks?
What cross-cultural field experiences in courses help students
apply multicultural concepts to the classroom? All courses can
and should be taught from a multicultural perspective.

In most of the programs visited, field experiences in
culturally diverse settings were an important aspect. These
experiences were often included in the foundations or
"introduction to Education" course. Sometimes students served
their practicum in culturally diverse or culturally different
settings. Students in bilingual education programs always
student taught in a bilingual classroom. In all cases the most
successful field experiences included a seminar or other means
for students to sllare and react to their experiences in
cross-cultural settings.
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Mul t icultural education was usually introduced into the
teacher educat ion program to better meet the needs of the
communi ty served by the inst itut ion. The development of
mult icultural education requires planning with both short- and
long-range goals. One of the first steps is to define
mult icultural education for the inst itut ion and the community
being served. This should be based-, in part, on the informat ion
gathered in the needs assessment. All the faculty should be
involved in this process. In small colleges the total teacher
education faculty will probably be involved. In larger
inst itut ions an interdisciplinary committee might be assigned
this task, but the members should solicit tnput from the total
facul ty. AACTE has published several documents .that define
mult icultural 'educat ion and suggest programmatic emphases; these
might serve as starting points for redesigning teacher education
to he mult icultural .

Administraive support for incorporating mult icultural
educat ion into the teacher education program is also an essential
component of successful programs. This commitment is shown in
several ways:

1. Minor ity and women faculty members are seriously and
act ively recruited for open posit ions.

?.. Persons on soft-money projects that are mult icultural in
na ture arc hired in tenure-track posit ions and given
responsibi lit ies .of faculty members in addit ion to
part- t ime assignments with the project.

3. Plans are made to integrate soft-money programs that are
mult icultural in nature into the existing teacher
educat ion programs; thus, such programs will continue
when funding disappears.

4. Faculty development programs have been initiated to
assist faculty in understanding and implementing
mult icultural education in their own courses and work.

5. Long-range plans for the teacher education program
include mult icultural education.

6 . Faculty are encouraged to work in culturally diverse
communi t ies as consultants and for research purposes;
innovative work in this area is encouraged and looked
upon favorably dur ing consideration for promotion.

The commitment of the dean or director of education is not
absolutely necessary for the development of a ,strong
mult icultural education program, but it is absolutely necessary
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for effectively integrating multicultural concepts throughout the
teacher education program.

Students who had participated in programs with a
multicultural perspectire were extremely upportive of such an
approach. These students thought that such cross-cultural
information and experiences would help them be better teachers.
Almost all the students interviewed felt they were better
prepared than students who had not been exposed to a
multicultural course or program. These students also felt more
comfortable in culturally diverse situations than students who
had not had multicultural experiences.

WEAKNESSES

Few inst itut ions actually have culturally diverse facult ies
or student bodies that accurately reflect the ethnic/racial
diversity in this country. Most of the institutions visited,
however, view this lack as one of their weaknesses, and they are
seriously recruit ing minor it ies and women for faculty positions.
In addition, all faculty members should be sensitive to
mult icultural concerns and have experiences in mult icultural
settings. These Competencies should be included among the
criteria used for faculty search teams in the selection of new
faculty members and administrators. Faculty development
activities need to be designed to assist existing faculty members
in obtaining these competencies.

A second weakness is the fact that most multicultural
education programs are easily identifiable because the concepts
have not been integrated throughout the total teacher education
program. Thus, they are an adjunct program called bilingual or
mult icultural education or Indian Studies. Institutions need to
plan for the integration of such programs throughout teacher
education. Aspects of these programs must become a necessary
part of all students' programs, not just for those students who
wi 11 be working with certain ethnic populations.

Multicultural education is viewed by some faculty and
administrators as an educational fad that will soon disappear and
therefore doesn't merit serious attention. The minorities on the
staff can teach the multicultural content, but these. faculty do
not seriously consider incorporating multicultural content into
their own courses. ,Strategies should be developed to combat such
thinking. Researchers and writers also need ,to provide a
stronger informational and research base for multicultural
education, Aids currently available should be idea.tei-fied and
compiled in order to assist faculty members and adminigtrators in
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understanding the differences that multicultural content can make
in the self-concepts of students and in combating the inequities
of.racist and sexist institutions.

Commitment to multicultural education is often difficult to
ascertain in an institution. 'Often this commitment and the
development and implementation of programs are dependent on one
person or a few persons in the institution. To extend
multicultural content beyond their own courses requires much time
and patience on the part of these committed individuals. If they
are willing to persevere through years of answering questions and
persuasive politicking, the payoff is likely to be the
integration of multicultural content throughout other teacher
education courses and programs. They could be assisted in this
prqcess through faculty development activities they might help
organize. The problem with approaching multicultural education
through a few dedicated individuals is that they may be
professiaonally hurt in the long run. The time that it takes to
convince others that multicultural content is both important and
valid may take away from the time they need to conduct their own
research and publish. Such individuals must be recognized for
their efforts and encouraged in the process.

Finally, both short- and long-range plans often seem weak
and not well thought out. Although most institdeions conduct
graduate follow-up studies and student evaluations of programs,
these often don't address multicultural issues. The results of
such studies often don't result in new or revised courses and
programs that may be more effective. The results of evaluation
studies should be used to better prepare education personnel.
Programs often are too inflexible to use effectively the results
of such studies. These studies and the needi assessment
mentioned earlier in this chapter should be used to develop
long-range plans for including multicultural education as an'
integral part of the teacher education program.

FINAL COMMENTS

It appears much easier for a small institution to develop
and integrate multicultural education throughout its teacher
education and institutional programs. These institutions seem to
have more flexibility to actually change courses and programs to
meet better the needs of students, ethnic and cultural
communities, and local school agencies. Larger institutions
appear mare inflexible. Although they are more likely to have
soft-money projects related to multicultural education, it seems
more difficult to integrate portions of those programs into the
regular teacher.education curriculum. It also seems more
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dirficult to get the total faculty involved in the development
and implementation of multicultural education programs at large
institutions. Faculty members seem to have more autonomy and are
less responsive to the need for multicultural education.

Overall, there is much left to do. In all of the
institutions. described here, administrators and faculty felt that
they were just beginning. More research must be undertaken to
determine what approaches effectively prepare teachers to provide
educational, equity once they are in the classroom. More data
needs to hp collected to determine the impact of such programs on
both teachers and their students. More information is needed
about the school environment and its impact on multicultural .

education. These research agendas must be addressed if teacher
education institutions are to develop effective programs.
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