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s Abstract o BN

. o o) _ .
The change of psychology from its tradltion'al role as a "sophomore ‘college course"

. has. caused consxderable ~concern phllosophlcally, accentuated by a. lack of quahfned

: . A

- ] . f

J ' schowl curricula is based on four premises: T SR ..' he

¥

.

.«as

U L .
. - . L

.. / . . - e . . Sl \ ) :
First, psychology ‘is already being taught successfully T-"\the high school level' in . -
v 8 . . -

numbers now conservat,’wely estirr'lated to be three-quarters of a illioh st'udents.
L 4 . 3( * .
Second .more high school students today who finish h;gh school are entermg

college. This change oifers colleges the opportunity to provnde students wnth more

exposure to psychology, more typlcal of other science dlsclplmes, especially lf psychology

s ¢ BN .
4 N ..

is introduced before college. C, R ' . . i e -f‘

- *

Thlrd in hlS book Future Shock T offler suggests that oqr socnety is rapldly movmg

s.t\.‘ k\‘

toward a servnce-orlented sgmety and away from a consumptlon-based economy and

-
*

'society. ~He maintains that- it is necessary tq prepare our Citizens for this rew -

* responisibility, both as intelligent consumers and as service providers.

’ F_‘inally, Skinner comments in Beyond Freedom and Dignity about the, nee_d to .

A ’

" prepare our citizens’ to 'get along with each other. Some of the: psychology curriculurn v

could be designed to help adolescents focus on adjustiye skills and "pro.cesses. Waiting for
: ' . ‘e o S
the collegiate years is not necessary for ﬁs type of education! o ) , .

e e e e

e
™ ‘,\
. \

7O THE EQUCATIONAL RESOURCES

. teachers tQ provide adequate..lnstrucf_lonal servicesy The rationale its: 1nclu$1oﬁ in hlgh '
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) o "In the early l%Os 4an mtervxewer ‘was tryxng to get Ernest Hemrngv~ Tl
/ . - . . . v
way to 1dent1fy the chax'actenstlcs requlred for a person to be a ‘ggeat
. Y . ° , . * , ® .
+ writer.' As the mtenvu:wer offered a hst of varxous p0551bllltles, Heming- ¥
\ | R
L - . way disparaged each in quuence Finally, frustrated, the interviewer asked,
'Isnt there .any one essen-tial ingredient that -}';ou can ldentify?' Hem;/ngway A
A A .
-replxed Yes, there is: 1n order to be a great\vrxter a person must Jhave’ a \
? e ‘__- * - I {'
. bulltﬂ’n shockproof crap detector (Postman “& Wexnga%er, 1969 4, N
i

.. That dellghtful surpmary of the essentlal ingredient for suctessful llvxng isu,'

-

¢
contatned in a challengmg vbook ntitled Teachlng as a Subversxve Actlvxt‘y I donlt want

' s f N

" to bore you w_ith a book r’epbrt, However', I would like to bofrow somé 6f the Gentral

L
‘- "

messages from lhat 1mportant text. I'd" like to apply them to the situdtion ‘we face ag we

’ . [}

ponder how beSt to mtroduce our dlSClpllne of pSycholegy, to hlgh school students.
¢

» - s
In tfhe first *chapter of their book, ,-Postman tnd Weingartner identify three, major
l - i .

- Q problems being faced by cltlzens of. todays Western world 'I'he‘ first of these is 7the

/'a | 5?7

' ]

~6\51gnxf1cant change m hvxng style being"brought about by the medxa-telev151on, tape

. ) i o ! ’ .
4 recorders, radio, movies. . .you lname it. It cannot be de 1ed that televxslon alone has
. * . 4 .. . ~
. 1

HY AN Y
N

engaged in the semi-passive activity called watchxng telavx on" than any other activityx‘_

. . v
. - ]

v . ]
, S o 1 ¢
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. 4

. As educators, we have been very slow to recogm e that pomt, and. the mmlmal efforts of

— 4 . . ~

the CPB and the Public Broadcastmg Syst&m oft(e no solace. .

A second major;pro,blem identif_ied by Po trnan and Weingartner‘, is caused by what

b

they call a "burgeoning b_ureaucrac?".‘ Among other points they-note that as bureaucracies

. . - . . ) . '..' . . ’ - . : .
-grow, the manner in which things are -‘done (pccording to "procedure!) steadily, gains
S : _ _ 7

% ) A
\

importance over what is done, ultimately eve whe"ther“'it is done! "We'll return to this

problem a bit ter, but I think- it has somje mterest:ng 1mphcattons for the type of

experiences a d strategies to which we should be exposxng our students in the preco&lege

v

-

Finally, Postman-a'ndv Weingartner identify a complex array of‘probl'en_is that have

been v'ar-idusly labeled by oéler authors. It _concerns'tl}e _stabilit?/lability.. dimension of our
world. Called the mformatxon explosion by éome, its effects lead to "future shock” iit the

\ n*ul;n‘ of others. But the spirit of these problems is perhaps best caught by a quo.te

from Alfre-d North Whltehead in The Adventure of Ideas. . .

. "Our sociological theorlesgk our .pohtlvcal philosophy, our practical T
. * . . B , . " a \ : N .
maxims of business, our political economy, and our doctrines of education ° .
. N . . ’ N
' » . . 'I . 1 .
are derived from an unbroken-tradition of great thinkers and of practical

example3 from the age of Plato. . .to the end of the last century. The whole

hd

of this-tradition is warped by the vicious asSurﬁf’)tion that each generation’

ol '

- will substantially live amid ‘the 'conditions governing the lives of its ‘fathers

and will transmit those condltlons to mould with equal force the hves of its

"

children. We are living in the flrst-perlod of human history. for Wthh thls

‘e

'But enough of philosophy and world problems. How does-' this bear‘on p_sychology in

the precollege classroom’7 Quite dlrectly, 1 am gomg to assert. ’The media, the

| bureaucracy, and our fast-paced, changing world. . . Seemmgly smce 1879--and certalni |

¢ 4
slnce l970!—-precollege and un1vers1ty level teachers ‘of psychology have been argulng

<

. - >~ \

| N— « ‘
assumptlon is false" (Whltehead as cited in Postman &. Welngartnels 1969). )’ /
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.over an issue that is difﬁcult to pln down, yet it seems a crucral one. It was captured in a

” . - r

booklet by Kasschau and Wertheuner (1974) who forg:ed the issue by ld“entlfy;ng those who .’,

* " teach psychology as a dlscxpllne‘ in contrast to those who stress the appllcatloh of

.
"

_psychologihcal' principles in the lives of the’ stufients. “These do not need to be in

- : . . v

. . . . . 1 . «s -
opposition: Theory and practice, resehrch' and application--hardly a novel issue! Yet it
o won't seem to go away Why?. What are the arguments in defense of each approa/ch?
. o + X
v - 1 would like to analyze those_ arguments, and then see 1f we can relale them to a

. ratlonale for teachmg psychology in hlgh school " The issues separatlng each ap—

T . . LN

‘proach-—-content versus adJustment——are E(\’_ﬁ cleanly drawn, partly through confusmn of

-

terminology, partly because of underlying agreement on#an array of presumptxons and

f N,

assumptions. -Buty the issue -of  confusion-has been scoped out by . John Bare -in- a
- \ ”» ' '

presentatlon to the'APA in 1977 He noted that:

-

v "The issue becornes hopelessly entangled in a number of other

— ' issues. . .: _ . _ | .,

. open~dialogue vs instruction with textbooks . N

self-knowledge vs scientific knowledge' .

personal-social vs empirical o
s ' : . v . . S -
non-directive vs behavioristic '
s : . T i L v
- . ¢ :
an academic, structured, lecture-type course vs a dynamic, interper-
+ . - . L)
t A ) -
sonal, experience-type course, and finally

. ]
H

cognition vs.affection” (Bare, 1977, 1). _— (
.’ . G [
’ There are too ‘many lssues befuddlmg Bare's list. Let's clear some away.. Ido not

b-/} v
_sense that the crucial argument—-—to the extenHt there is one—-focuses on elther the

9

content of psychology belng offered, or on the teachlng echmgg belng employ?d“\

_ Rather, I thrnk the debate sw1rls around the ob]ectlwes we have .for. the unpact of our
., ) ) - ] ¢ ,\’
teaching on our students. oo . - i < 07 A

What are .we trying to achieve in the precollege' glassroom?} ."Cognition vs

-~ ~ . . . ~
<,

., . .‘ » . / ' . . _ - - \
: ~ . o o _ T ' } . . v .
Q ‘ . - . | . R . . . ) 5 . . . - e e
EMC . : ’ . ‘( 4 . . . .

rd . .
~

LY
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«afféction"‘ i3 too abstract. Neit'her the "Open’dialogue vs textbook-instruction", nor the", ‘
~ . ~ L.

non-dxrectlve v6 behavmr'\stxc y nor the "academic, structured, lecture’ws ;he dynamic

interpersonal, experlenc‘e-tYpe contrasts add’resses anythmg 80 . much as teachlng techm-—

5

. ques. I am’going w\aséert that is a tangential issue. F_.‘or me, the central issue is mgst
* . . - - .
‘ AN ' . v 1 . ’ N . . - A N

v accurately caught in the self-knowledge vs scientific knowledge or the personal-social vs

empirical contrast.. Jacob Bronowski comes as close as anyone to identifying the_crucial ¢,

>

.distinction: "Man‘is a machine by birth but a self by e:.:petience"'(1965., p. 83). It seems”

. - B : - 4 ’ * ct .
-to me that ‘we meed to décide whether to educate the person or the self. Let's dwell on

¢ -
oy T

those contrasts-a moment. . ,- : : . ' }‘ .
. ' 4
Two years ago at a 51m11ar paper session Ralph Mosher offered bpaper entitled

.

“The Little Big Horn’ R'evisxted"~~1n sub rosa reference to a confrontation th_a.t split the

APA's 1970 Oberlin conference on precollege psychology almost from its* start. Not'one _ \

. S~ to shy from a verbal exchange, I initiated my 'presentation at that same paper seskion in

defense of teaching ps;'chological principles by a recitation of the actual circumstances

N : ot | , , .
" under which General George Armstrong Custer sacreficed his own life and those of 267 .
<~ ,
- ) *
officers and men. In short, he did so because he violated the conservative principles of . .

! warfare. Few would deny--as I said thep-<"there's an,immediate lesson for teachers of

~ precollege psychology in Guster's last stand(!). . . But, some may need a bit of'_assigtafxce |
- . . . . s ‘ o ’

. . in seeing it. . ." He violated princif)les.bas'ed on experience and lost the battle; I was

_\ s_uggestin'g' then that doing intellectual violence by p_g_t: presenting the pri'nciples of

psychology would operate to the detriment of the students. .
) . . : * - {

\ " In a more recent paper égbmit_ted to the American Psychologist, Norman Sprinthall -

. N * 4 B .
has escalated .the debate in an effort making half the points that need to be made

.0
L]

concerning how to teach psychology in the high school classroom.” He draws a parallel -
¢ . » ' . \ ' )
between those, adpvcating teaching principles or the contefit of psychology, and The Saber . R

Tooth Curriculum, a delightful bogk written in 1939 by J. Abner Peddiwell--a pen-name.
1} y » 4' ) . A . g ) ' ’ i
" That book describes a paleolithic tribe that developed a curriculum among other things for

M E]
. - -
! § T ] . A
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teaching how to use fire to scare of§ saber—toothtigers_. When an ice-agé arrived, saber- - N

12 - tooth .tigers died, to be replaced by bears who were attracted by fires. Because of t.his

- m ¢ -

and other changes the currlculum had clearly becpme seriously dat’ed suddenly servmg the ' .

) populace adversely -

Sprmthall aftempts to draw a parallel that 1s, I believe, averextended and réachmg

l

the wrong igsue. His quote from Peddlwell 1llustrates my objection. - A village 'elder,

- -~

4

defending the traditional currlculum, says: _ . . . . o T

’

~"We dont teach flsh—grabblng to grab fish, we teach 1t~ to develop a
generahzed agllxty whlch can never be developed by'mere tralnlng (in net-_
maklng) We dont\ teach horse- clubblng to club horses, we teach it to

develop a generallzed strength in the learner which he can never get from so
prosaic and, spec1allzed a thlng as antelope-snare setting. We dont teach

tlger—scarlng to scare tlgers, we' teach 1t for the purpose of glvmg that noble
, .

-

courage. +« " (Peddiwell, as cited in Sprlnthall '1979). o : ‘ .
I am not’ advocating the teachlng of dated facts, of demonstrably limited .
principles, of yesterdays newest dlscoverles. No, my ﬂals are much more i)rosalc. I am

. 'advocatlng that we develop in our students bullt -in, shockpropf crap detectors"!

»

I do not think the discussion has recently focussed on teachmg only facts as facts ~

. or dated currlcula as pr1nc1ple. Im a fast-paced changing world so aptly descrlbed by

Alvin Toffler in. Future Shock, it would be folly to be’ advocating only the teachmg of

" facts. By the tlme they're in a text they re two years dated, by 'the end'of a text's use'ful _
) ; . i

life they're 7-10-years dated, and well on the way to being erng or superceded Rather, I

A

thlnk the dlscussmn _has. been over the matters of our startlng pomt’ and our obJectlves as

we introduce our dxsmplme to high school students. That, for me, is the 1ssue,..but I'm -~
getting ahead of-myself. A 9 . 5 S ' : t

«

Psychology as discipline

-
-em w
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schoal-as a junicr version of the typical gollege- level introdugtory cou sé which envisions - ' _
. -~ . N ) L A ) Y , / ~
/. psychology as dlscxplme or as a collection of facts. That fails to recognize the very broad

/ - and diverse nature of the students in. our. high school psychology- classes. Almost
exclusively an elective course, it draws students primarily’from the senior class--most B
oo . , . . . ’ . !,‘ » '\'. ) -
. sﬁrv’bys suggest the percentages, of seniors there. are in the high,90s, But the group is

v lad

diverse--some are college-bound, others are 1mmedlately employment-bound. Some have ‘

J
time: to consider the dmcrpllie in the abstract, ot?\ers want the prlnclples for. 1mmed1ate

~

application--in intervi_ewing and test-taking skills, *for interpersonal skills that.‘w111 help"

them on their job, for skills in how to dress and speak and in_ter_act so as to succeed and
: “ N ' "

advance in their chosen occupation. . . -

- . * \
: \

._\. /

. - And what evidence do we find of psychology presented as discipline? Seme fhigpt .
> : _ _ ' :

»

L} . " .
" . envision a course such as Marvin Trautwein's heavily operant-oriented course in_’the ' .

‘linneapolis .area, yet "that is apparently a considerabl\)e success--continuing stude_pt .y

o -
. [ - . -

' enrollments and national attention directed to his activities leave little doubt as to the

quality of what's being offered. . i ' . _ -

Second, consider the textbooks that are now bemg. offered. The shxft in the classic

. . .‘ ~
e - . and aging Engle and Snellgrove. text has been‘ most interesting. In the 1979, 7th edition we \Q

. “

find g are chapters on "the-family group y the peer group , "'some Emotlonal problen(s ,

‘. of adolescents y 'and the world of work". ese have been replaced by the addition of

t
a.

"

chapters on "psychological methods', measuring personality”, "emotiens", "motivation], -

4 n

and "treatment of personality disturbances”. Clearly we see a shift toward psychology as
7 - o ~ 4 . ‘ -, . , L. .
,.  content, as facts and principles, and away from psychology in high school simply as a © |,

- . ‘\ " 2 M LR 4
J . course in personal adjustment. ' ’

-~ . - 04

‘ " "Third, the students ‘themselves are changing. As we enter a peripd of mere

-

strin‘geht joh r'equiremerrts, potential depression, and lower rates of employment, we find

)

students turnihg more and more to the "hard-fact” majors such as engineering, and

] * 3 <

demandmg in all thelr courses a more pragmatlc approach*-what good will. it do me?.

> - * ® t
) - . ~ -

.. ) !




K

AP;A79/HS Ppr: 7 - o Sy
.ﬁ%ime_how :t’o\use this knowle_dge! o . \ 3 _ y o ~
l Fourth this .sh.if-‘t tox;/ard a more discinline'—based p'resentati:n' ex;ren ‘seez.nsto have
affected Psychologx da --the Madison, Avenue, Qop‘-magazme on -tof)lCS ;nore-or less.

L

. related to psychology Started in the mld-bos as a sllck but data*based magazme, it grew

gradually toward more superflclal t0p1cs$resented w1th more spldsh and less data. Now,

$
in the past couple of years we're seeing a sthch back toward tables of nUmbers and even

graphs! So the ev1dence of a shift toward content is avallable. T

/-. . » . ) )

Psychology as personal adjustment ) ) .

. Ve ) C,
* But what of the other side? First, the various state and nwat'ronal-surveys of hj‘gh

school psychology teachers have long mdlcated that, a substantlal ma]orlty of those

teachers call themselves teachers of a psycholdgy course emphasleng person?l adJust/

v

¢

~ . - .
]

ment. ’ : .

-

”, o ot N
»

Second consxder the advantages of such an approach from a’ theoretlcal perspec~ N

- —_—

'tiv‘e. Plagets Stage Theory of Cogmevelopme{xt hypotheslzes that by age 16 17

students should be well into the process ot’ developin& thelr formal operatlonal thought

»
\

5 “
\processes. Now able .to conceptudlize many simultaneously lnteractlng .varla))_lesz2 late

. [\

adolescents thoughts are 1ncreastngly controlled by logical grinciples as opposed to (only)

perceptions and experiences. Clearly, late teenagers are mtelleetually capable of .

. . /
mastering our discipline regardless of the formal technique of presentation. ‘ BN

-

*
’

Lt

A
-

regarding the ‘abilities and ‘interests o'f.'adolescents. He suggests'_ that the ""_rnajor

Al

p§ychosoc1al crlsls‘belng dealt with by ado‘lescents is "identity vershs ro'le' diffusion.”

Startlng from the assumptlon that humans retaln the capacity to contrlbute to their own

. .

growth_ throughout llfe, _Erlkson suggests that we arevshaped nqgt only by _env1ronmental

~

events, but also by how we organize and conceive of ,our own 1nd1v1dual e«xperlences.

v

- . . ' . . r’ -

Moreover, the social group of which” we are a part makes a significant contrlbutlon to our; .

-
[

processes -of growth‘. In short, an adolescent is attemptlng to resolvé a cent.rally

. . .
e . v .

. N . -
: N ° [ - . . o~
. a . N -
‘\ * *
A ‘ ) - bt . -
- ~—— v
1 4 . « .

Erikson's Psychesocial Theory also has some valuable contributions to make ’

>
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t.‘:. - - - ”, - s \
lmportant questlon of pergonal worth and mear‘ng--who am I? What arh I to do? Clearly ©

such a person would respond posltlvely to activities and discussions focuss[d on personal

€

growth and means of assuring quahty and sigmflcgrle in that. growth. .
' \

Finally, Kohlberg pushes these concerns with cognitive style and content to include

issues of moral judgmenﬂ. Newman and Newman (1979) note that:

-
-

"Kohlberg views adolescence as a vitally important period in {he

* . i ' . ‘ ! . ' . . - : \d N
emergence of a personah morality. - During this time of life; the awareness-

¢

of-one's subjective ’perspective of life e\'rents; pefmits an ‘appreciation of the .-

L. Rk iy

relativistic nature of all moral principles” (1979, p. 35). : (S /

So there we have it. Students with newly agg';i»ed‘gut fully adequate mental skills.
. .~ . . \ . . R -

Students searching for self-identity, one aspect of which involves the continuing need to

-~

make a series of complex mofal judgments about self and others, about life affd values,

- 4

V4

\“about a’full array of life's shallenges. JAnY we're ei{_pe)cting that student to be interested .

in jnds? in TATs? in learning curves?)

Third, if we Took at vai'ﬁus surveys coneerﬁing what topics high school psycholdgy

-

teachers (w1th a knowledge of the dlsc1phne) and the preferences of high school students

Yoy

- (prqsumably without a knewledge “of psycMoy) weuld like to study, it is quxte revealing
N

The data show that for hlgh school teachers the ten '}%most p!:eferred topics (in
dé .

d‘escending order of selection) are: emotions, condltxonu’ng and learning, depression, three
LR Y . - . . N N

views of personality, sdciety and the abnormal, states of consgiousness, parapsychology,
) ‘ . o . ¢

cooperation/competition/aggression, . t_notiva'tié}xs peculiar to’ humans, and- plea-

L. : : . - 4

- sure/love/joy--reflecting, greater ‘sophisitcation in selection than exhibited by the stu-

_ .
v . S~ . . *
dents, Student:' top ten preferences mclud/e: pleasure/love/joy, emotions, states of
! ! . '. . » P
COnsciou%ess, depression, ‘t'he family, pain, addiction, changing fears of childhood, devel-

. opment of memory, apd famil}; counseling ‘among the 41 topics.the.y might have

Selected-—somdwhat(mOre_heavily emphasizing hedonistic topics and those of immediate

and obvious (persona_l relevange. 'I“l:xesé'datajare drawn Yrom a survey conducted by the’

.o ' ‘ o,
) ¢

»7



?

APA79/HS Ppr; 9

- A

APA's* Clearinghouse on Précollege Psychology. in which they solicited teachers' and

7 \ . L . - . .
students' ratings of topics heing considered-for. development in the NSF-funded Human

Behavm/Currlculum PrOJeCt. B v, S “\.

' As a brief explanatlon/reactlon to .this, I.would cite a valiable 1972 paper by R. J.

Rgss that appeared in a 30urnal calle;d Psychology in the Schools. Ross did a fine JOb of

-~

putting his fxngerdon a key problem faced by high school teachers of psychology in the late

-

smtres and -early- to mﬁ-?()s. He suggested that a- random sample of people Qn the street

when queried about t‘n’odern psycholpgy woyld probably identify lt as.concerned with‘~ a

. Studylng the mmd, merftal xllness, Freud and ESP. . -among other toplcs. It is possible that *

high school students as- "well as their teachers-——lf they have little or no background in

d
&

S

psychology, {mght hold similar views of psychology . i )

»-
-

L '
Ross identified two factors that tend to malntam. those belle‘fs especially among

' poorly prepared pregollege teachers of psychology. Flrst, many hlgh sch(u/teachers of‘ )

/

psychology are 1solated from” sub]ect-matter specialists. in col/ege/s and unlversltles

‘Second, few of those teachers——.perhap_s as little as 1/3 even today--are able te teachonly -

o

s A} s
psychology, and even fewer are lucky enough to have a colleague who also teaches the.

. A

discipline wtthin\t'he same school. Alm% a dozen of the 30 teachers who participated in

our NSF-funded workshop for high schooh.teachers of psychology this past summer (1979)

in Houston relayed to me variations of a comment to the effect ‘that they were very
pleased to be invited to the workshop—-~to share problems with fellow teachers, and to
rl 1 N . .

o L L
learn that they*are not alone in this academic world--t at others do share their interests

in psychology, in speclflc -methods of teachlng, and in the science of behavxor. And that S

'from the best and br1ghtest~-those well enough informed anc\ connected to know of the

NSF efforts and with/’enougﬁ spunk' to apply and follbw through by appe/aringl It's a

~ &

reveallng comment on the nature of the teachmg environment in our hlgh schools.

- So. thosd isolated teachers are faced with adolescents with rapldly expandmg'

-

, .mental capacitles'faced with the problems of self-identity and serious moral judgments to

. .

-
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be made about themselves and their bodi-es; It' s-po surprlse that what S done in the hxgh

v

school classroom tends more to stress issues d’f pe*al Jmportance to the students. The

e 1sola,ted teacher--prlmarﬂ;' the :mderprepared one pushed 1;rto se‘rv1ce. ih response to the | = ;_*m
unant1c1pated growth of enrollments in psychology-—would be’ unable to resist pressur.es to . ”;f
- assxst‘personal ad_]ustment.‘ . ‘ ) | lj«‘ . B , A o . : ' L . /?"~ ’
N ‘ -
ﬁﬁsolutlon ‘ - ) -._\ T o Y f."“;‘
-~ . Well? I am gomg to assert tha;t I've created a straw person here--a pseudo-lssue; -
11'1 a 1979 paper Robert Stahl," Matlya and Hunt summarize, data collected in a ftateWIde . .
survey of Illinois psycholog’.\eachers duru\g the 1977-78 academu:  year. Asking teachers N |
i _ to identify thegnselves as offering "humarxistxc' or "behavioristic 'course's,-lthese 1r1wz,est1\gar- ‘ , “": ’
' tors found gnlir 14 siénificant diffe.rer"lces in these teacl?ers' };éychology courses across.l_1_4 |
v'aria.b‘le‘$ at.the\ .05 level. Quoting theee investigatorst, - - : .
o, ‘ l ' .- ' « . ) . A VoL
"'{\.mong the limportant erea_s: vyhere these -two. g'rbups bf‘teachers‘ w»ere o o .
r : found to be i,dmentical‘-are: } ] C . 4,,(..4@“ [
M a) the rpethods.thet they used 1h—teaching thelr‘courses; ' | o & :
’ b) the tOpicé and content that they inclhd.ed in ':'thetr courees_ and that they e
./ ; . ‘ ‘ thought should belinclu d in t‘he.ir respect}:re courses; , o . . "ﬁ
¢) ‘types of audio-\(isuail ajds and instructionel:n;atlerial.s that they wanted o E
: to see made availeble for their use; . )
. ro ‘ d) the current area of their teacher ‘certificati-on,;‘ , ' . T '
- . . " . »
i e) the objecti\‘/es they posited ‘for their coursee; _/ o '_ T " - | - - ‘
. f) the degree level of their coll* tralmng, ’
) _ g) e average number of semester hours of college c:edlt ‘in .psychology .
l and educational ps’ychologyﬂ that they had earned; . ) ‘.
- : . : RN : IR :
) ‘ h) the length of time their separate psychology’ courses met; .
.o ' . : i) the raclal' composition ot thei; class ehrollments; N ' , o,

L 1
k2

J) the tyl)e, size, and locatlon of the schools in which they offered then-

&N

q . - . ~ . D : . .
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" -separate courses; and B . “ T
lé) the methods that they used in teachrng their coursaa. (Stahl Matlya,

c . -

and Huni, 1979, p. 3). S £

7 o - ) .
As these authors noted there, exlsts no real’ dlieren'ce between self-identified /

L3

Humamstlc and Behavwrlstlc teachers in 'thex respectlve ptecollege courses. Obv1ously,

- ‘ -, . » o

we mlght w1sh to qulbble about whether (a) these teachers have: been able to distinguish SR

LS between humamstlc and behavxorlstlc prlnclples or (b) teachers "do their own thmg and . S
N e, ' ’ s, L oo
S then label 1t so as to please sc;hool district offlcers 'and slgmflcant others. :

.. My own preference is to cite thls as prime evidence of one of my assertions: That.

~ * ¢ R

the argument between teaching psychology as dlsclpline versus using thes course as a

< facxllltator of pe:\soﬁal adjustment is a non-argument or addresses a non-issue. In a .

-
w. U

‘ decade of lls’&nmg I have not heard anyone argue that we ought to teach non-psychology:

_or that we should enshrine ad-hoc analyses as opposed to psychological, principles, or that R e
“h v ’ ' BN .
psychology per se should be presented as 'discipline only or énly as a vehicle for meeting

the rafher short-sxghted goal of adolescent pers‘onal ad]ustment. . _— - ""
1 4 -

\‘Xsynthepls revisited . S ) - S

» . ~~

_\,\?x’ere from here?o' Kasschau and Wertheimer (1974) were trying to point out that
, each camp~~however identified--has valid arguments in its favor. Clearly the theoxlles of
_“".-,:‘..,, oA A \\'ﬁ‘x_ "\\\ﬁ_ \M'“‘:l " ‘

- Plaget, Erikson, and Kohlberg hlghllght the fact that our hlgh school-aged students are,
adolescents with a serles of well-defmed, self-servmg mterests hlgh on the1r list of

priorities. As a teacher that tells me from where we start. We start w1th topics that will
- catch the attentlon of those students by couching the mformatlon we wish to put across in -

terms of the: problems those students are currently facing. -

' Yet, no ohe would really argue: Research must precede application. * How .can we

a [}

. apply our principles and procedures with understandmg w1thout havmg prev1ously conduct- /

-

- —— e

ed the research to gain that understandx,ng" ‘Thus the arguments of the disciplinarians ’

» -

convinces me as psychologlst that what we teach our students must be couched in terms

- . k4 - ‘ L]

.

: « R -

a ' :' '3
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of our.s¢ience. tY T )
. The issue of importance is our objectives for that high school oo}ehology‘course.

-

. . . . : . . t . . .
. Resolution of that I will leave for- another day. It seems to-.me we're drwmg toward two
¥ i

) dlfferent‘ goals when we address pe:sonal adjustment a.nd the dlsc1phne of psychology. I ‘

u

- would suggeit an-exact parallel exnsts between psychology and personal adJustment -as

-, exists between bidlogy. and medlcme, che!gistry a.nd pharmacy, physncs and engmeermg. If

N ~N > .
‘we are teachmg psxchologz then personal ad_]ustment 'as an Xssue should enter our - o

- T :

. ' . - . ’ LY
students--what it will take to attract and majntain their attention. But as a rationale for
“teaching psychology I would suggest the importance of communicating to our students an

~.  :understanding #f the processes of psychology--engaging in an active campaign against the

_loose use of phrases such as "Oh, she's psychotic", or "He's of low intelligence--simply
. ‘ _ .

‘uneducable.” As anad hoc explanation these simply should ‘not get through'the ‘"crap-

N b v - . . . »
K, deteétor".' As psychology teachers we need to assure that our students -are offered the

(’

{skllls by wh;ch ,tpg,,detect crap, to’ analyzg and 1dent1fy why it is thus, and to separate

wheat from chaff When we have done that, the,n we w1ll have created students who are
~ . .. “ .. . .

comfortable with "broken images"--by which I am 'refe;'rmg to a poem by Robert {Graves

.

(1966). I—Ee writes: : ) ) ‘ s .

»

- . . ~

- He is’quick, thinking in clear imagd‘é;
I am slow, thinking in broken images. -,
) He becomes dull, trusting his clear images; |

- I become sharp, mistrudting my broken images. -
) ) '

Trusting his images, he assumes their relevance; . \ .

< ) mistrusting iny-images, I question their relevance. ‘ —

‘considerations ﬂpnly to the -extent it "influences .the nature and reeeptivity of. our

>
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, : Assiiming their relevance, he assume the fact; - U . . L
Questioning their relevance, I question_the fact.- 1 o .
’ A . _ N s ._ T
e v < UL U e VN o -:;\ RN . [ . . . v N ’v* . . N
. ! . . When the fact fails him, he questions his sense; ' ' .-
. . - . 4 . . . C . ,
. Wheh the fact fails me, I approve I;\y senses. ' . e : -
- . - ." L ) .' . . . " . - . . - - . . ) . l . ‘ . . . L
) i * . R SO . . ) T
. ’ ) . * ST . ' - — . . ’
) He, continues quick and dull in hie clear images; oot o
- R .. - ] - . - - . .. Fl .. ‘.\ - - - e 2. 4. - - o~ -
. Dl - N N . N ' . i "
- - é I continue slow and sharp in my broken images, . . v ' .
. ~ - N -. L . - ) . - i . A ) . - ’
s . ‘ - ¥ “ e ) ) . ' {
. He in a new confusion of his understanding; - - . . . . ‘
' « 1in a new understandihg of my confusion. SN . _ )
) N _ L . .
) . T .
I am advocating that we conceéntrate on creating students who are comfortable \
A “ - .
. ’ - ?
with their confusions because they are sure of their principles. Thank you. o ) .
) [ -« ) » ) $
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