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‘ABSTRACT - o~ -

This final report describes activities of a Parent
Education Center (PEC) at the Southwest Fducational Developsment
Laboratory (SEDL), The PEC was designed to serve the needs of
practitioners, professionals and researchers in the field of pareat
education and to provide them with up-to-date infcrsaticr' on parent
edacation materials, programs and resources., PEC aﬁjectives focused
on (1) providing, *raining and technical assistance: (2) laterials
revision, placement, monitoring and evaluation of use; (3)
identification and cataloging of ngv paterials, dissesipating ’ .

se€lling parent educaticn

products: (5) conducting workshops, planning.for imcreasing
netvorking among parent educatiprn providers, and writing conference

.reports. (6) conducting a. follcw-ur impact study of training

materials on parents'. child rearing beliefs and bebaviors,
foraulating policy recoamendations and topics for further research;
and (7) .conducting a publishers' alert and providing materials for
publishers. The ethnographic felleéw-up study preduced a nusber of
tindinga related to an understanding of the following: the impact -and
implenentation of parent education workshops, the rcle .of parenting
models and ethnic differences in facilitating changes in parents, and
parents who were abused as children. Case examples, ccding sheets, a

-description of the implementation of parent training packages at each'
. site, and range of effects data are appended (nuthcr/Ra) :
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INTRODUCTION L o | ,

. A. Qverview apd Majgr Goél

P o . .

~ The'project is entigled, Parenting Bésoqrces Imp1ementatic? Model”
or PRIMO. It was an outgrowth of-the Early Chifdhood_éroéram whichQ ' \
deseloped a set of strategies end related projects designed to enhance
‘the'delivéry of parent education. During the pass eighteen months.

'PRIMO has graduallyMioved from wholesale material degelopment into the .
areas of research and service. The activities undertaken\for this

:prnJect period were designed to establish a basis for engaging in new
direcLicnal_thrusts with respect to parent education.. A brief back- S . ';f
ground for the scope of Qork carried out in this period is discussed inﬂ ‘ |

the following paragraphs, . |
PRIMO hypothesized that the major issues facing parent educetion . " F

efférts today were: (1) uef‘néng the variety of client greups. (2) deter- R

-mining the array of needs, (3) devetoping and jmplementing programsﬁ | X ' ?Qf
activities to meef client nee?s, (4) evaicating the success of program |
efforts. and (5) maintaining relevance of such effqgtss- ?arent education : -".ﬁ‘f;
is now ‘available in one degree or another to parents throughout most of ’ ;
the United States. However, much of the available pafént education 15‘
not easi}y access¥b1e to all groups of parents. Although many parent
education pregrams exist, many parents do not partocipate in them. thle : . ';fwf
mus; of the present pregrams are directed toward midd)e-class‘moshers,‘ o

J there are other groups of parents who have. needs for parent education. ’

e ™

Low-xncome familfes, for exampte. are often overwhelmed by\the very acis

required for their:.survival and, thus, usually have Ijttle energy Ieft R .
oveA to devote to improving their parenting skills. Farents-in-spezial-
circumstances--i.e.,.parents of the hendicapped. single peéenfs.-teenage

L) * . e

. . " +
. i .
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perents. migrant’ parents. potenoially abus1ve parents--often are in need K
{ of and want Special training. In order to become more effective parent
educatlon programs must be underpinned with goais which reflect (1) a

. concerﬁ for parents in all soc10-economic and cultural groups who have

J »

~parent educat:on needs. 12) a sens1t1vity and understanding with regard
to the considerable variab1¥1ty among parent needs, and (3) a creatwve.
flex1b‘e approaeh to the range of parent needs can 1nc1ude quick one-
v «i‘shot 1ntervent1on to long;term'comprehensxve assrstance . ' e .
. ’ PRIMO posited there wes a growing need for a broade. range of infor- B
o \_mation, materials, and resource assistance to assist parant educators in
addressing parents’ chi?d—rearing and personal needs. The’widespread »
~ : increase and incidence among today's youth of (1) teenage pregananties/" .
births; (2) drug'use. (3) alchoholism, (4) -serious crimes, (5) suicjdes, -
and (6) apathy toward the betterment of self and society has been especial]y
. e troublesome for society in general and parents in,particular This 1¢crease,.
Coupled wtth the steady technologtcal advanéements which on one hand. )
purport to make life more. oomfortable (makes it easier to do things), but.
on the other hend>fncrease Tife's complexxty (demands mor® sopﬁfsticated f
‘skzlls to do thesé th1ngs) has add o to the already heavy burden of child-
rearing responsibilxties that those/who fulfill’ the parenting function
have to bear. Io‘nelp alleviate the growing wejght of this burden and
- .to nelp SEFEWting programps (and thus parents themselves) to.becone more
_effective in dealing with the complex aspects of epild—reéring, 1t
appea ed to PRIMO that (!1 ‘the development ‘of. more ewareweﬁsgtoncerning
resoutce options and their aveilabilxty, (2) the srovision of more aceess - '“ f'
to.tho options, (3) the provision of knowledge abou‘ how to- ehoose and |

| how to pursue the options chosen and (6) tne development.pf skills- in

- | using options chosen and evaluating their outcomes were 1mportant concerns
- '!‘/" . ‘

[ P - R .
. *
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Thus, Pn‘NO p;ggpsed to establisn~tne basts for a resource center for .

-

parent education called the Parent Education Center (PEC). in order to

deal with these concerns. The PEC was projected to help serve the needs'

of practitioners, profesgionals and researchers in the field of parent

~ l

educatxon and to provyde them with up-to-date 1nformatxon about parent

educatxon‘materials, programs, and resources. The goal of PRIMO during ‘,f '

this. period w(% to develop the foundation for a Parent Education Center

.~ . (PEC) at the Southwest Educational Development Laboratorik(SEDL) The )
‘ PEC, ‘to be both nat1ana1 and reglongl in scope, was des1gned Yo: - P
1. provide systematic information about parent educaticn A~ .
materials, programs and resources; '
- 2. supply training and technical assistance to parent edu- " f“'
cat1on providers; _ ’
[ S * ¢

¢ 3. develop and distribute materials and products to meet the N
needs of parent é&ducatjon efforts in the reg1on and to
some¢ extent throughout the ﬂation
. SEDL through Project PRIMO, was not proEBETng\that it be funded to

S~

\
join the list of groups current]y providing parent education. - Rather,

it proposed to develop the foundation for a resource center that (1) would ~

& o‘;,\\ -

provide a rénge of services to those involved in the;de}iver} of parent

education, (2) that would become a focal point” for the collection and

4

dissemination of information relevint to research in the area of parent

education, and (3) that would conduct important parent edication research
v - ) = . '
."and. appropriate materials development.

dhe services that PRIMO proposed to prévide were to help fulfill the
failéwing functions: . |
) R Progrém training ;hd techniéa1 assistance

g.' Material information gathering and ana]ysié

3. Product impact evaluatfon




lﬁgnducf'dissemination--E . IR
A =

5. Network/11nkage rlevelopment
Since parent educatlon “is re1gted to several discqp]ines a mu]ti;~
*if‘ discxg11na plan for providxng resources would enable cross-dxsc1p]ine
‘ cemmunication to occur. The result would be an effective and efficiént
service in meeting the needs of parenq‘education providers. Important
. was that the PEC be access1ble to as many parent education prov1ders as
ffse1b1g SEDL has a twelve-year history, of ceoperatlon and coord19at1on
with human‘servfces providers, early childhood groups, educators, parent
‘education provierS'and community groups. In addition, SEDL is an
1ndependent agency,,w1th the flexibility to work w1th all levels of
educational rE‘!grch deve]opment and service providers. It has the
«. o contractual capab111ty to ut111ze external consultants from all flelds
in order to provide high quality products and services.. Conducting '
research, déveloegng materials -and providing service/technical assistaﬁce
are roles which ProJect PRIMO feels both pomfortab]e confident and

capable

£

The PEC was progected to be a viable method of not only conducting

Toan increas1ng amount of research with respect to parent education, but also

the véhicle for maintaining a reasopable capability for development and

servicgs aétivities. In addition to emerging staff expertise within

PRIMO, ?here exieted-a core of resources which would be usa2ful to the

PEC's dé&e]obment -These -resources included (1) technical expertise of

staff resulting from the materials deveIOpment/testing activities, and

(2) materials themselves developed from previous phases of work. Staff

expertise lay in thé areas of parent re;ruitment. p&rent‘training. parent,'

program test sites, negotiating with parent programs, propesal deveTopment,

B,
, .




with dissemination of 1nformation ;;out’soch materia]s appeared to-be

identifyxng program needs -and infonmationfmateri s'dtssemination“to

name ‘& few ‘The resource materta]s 1nc1udedx(1) 15 mu1t1med1a train1ng

l

packages designed for low-income parents/of preschool children, (2)° 26 TV

| spots "and 12 supporting booklets: on selected child rearing topics, . (3) the

Parenting Materials Informatton Center <(PMIC), and (4) the Parentxng

Materials Index. The development of thgse mater1als began in 1973, as part

of SEDL's Early Childhood Program. During the first phase of Project PRIMO.

.'technical expertise was further reftned and attempts to describe how best

it could be used was presented ina draft Program Imp]ementation Manual.
Support for. the foci that PRIMO_chose to concentrate on was offered

from several well-respected sources. Parents need assistance in knowing

“how to more effectiveﬁy'inf]uence the'reariné of their children, become

better educated/prepared to do’ th\§~ and increase the viab111ty of “fam11y

as educator" along with other educational efforts (e. g s schoo]wng, parent
programs, * community activ1t1es) all of which are de51gned to enhance the
gvowth, development and success of ehtldren and parents {Goodson and Hess,
Bronfenbrenner, Honig, White and Yatts, Margolin, Gordon, Croft,‘etc.)."

The General Mills Study (1977 and Phi Delts Kappa's Ninth Annual Gallup

.Poll 1977) further emphasized the need for parent educatxon by an in-

f

creasing number of persons and across an increaswng range of top1cs
In addition to providing more assistance for parents dnd families,

it was determined that parent education program providers needed 1ncreased

- knowledge and skills in order to deal with the.growing complexity of parent

educatton. One of the best means for doing this was;throogh'werl-pTanned

- then implemented traini and technical assistance (Parent Education

\

Demonstration Program ImpTementat1on Manual, 1916) Sudport for 1mprdving'

and brpadening parent education networks, 1inkages and access to along

.
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-~ {2) expanded training and teqhnica1 assistance be provided for parent

widespread (Garoogaan, Kerckhoff Aaronson). . Thus. PRIMO conc]uded that
\

(1) increased ettent1on must be paid to the needs of parent education

‘.providers SO as to&help.ensure better access.to information and resources.

'

education'previders, (3) providers and their respective agenties_estab]ish

broader means of communicating_with each other, and (4) continued provisicn

of materials and services be made available to parenf education providers.

PRIMD decxded to work toward ensuring that the emergent Parent
Education Center would fac11itate such activ1t1es make sure that they -
occurred in a systematic and organxzed fashien and provide ‘better
access1b111ty to mater1als, resources and services on the part of parent
educat1on efforts in the southwest region. Such efforts would help deve]op
the 1nformatlen/resource base for estab11shing the Parent Educat1on Center

(PEC) o ' e

The long range4g9a1 of Praject PRIMO was stated aS fol]ows To

establish the basws for and operattona11ze a Parent Educatron Center 1n_
the southwest region’of the Unxted States, which’ is designed to serve the
needs of clients; practitieners. professionals, ane reseerehers ina
Syetematic and efficient. manner. ~ | o -

B. Statement of ObJectxves '

The Center prOposed ta have a reasonable mix of research evaluation,

'development,.technical a551stance/serv1ce and dissemination activities.

These activities-were prejected to take piace;concurrently'with'emphasis

on research, service and disseminatien. Center activities would.be

basically addressing chent needs in the SEDL six-state region ‘Attention .-

alco would be focused,nn national parent education issues and concerns as

much as possible. L | . p

b Y
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In order to accmnpiish'the goal of establishirg the Purent Education.
: v e - :

.- Center at SEDL, seven objectives for Project PRIMO were proposed for this

'fperiod'of work. They werg as follows:

"
N B

FJ L

' To assist 4-6 sites within the SEDL region in initiating
or further developing pacent education efforts by. pro-
viding’ training and technical assistance, thereby

” broadening the ‘expertise and capabi]ity of PRIMD staff.

. 2.

3.,

5.

To preduce a bq&e of information about parent education
programs and resources. in the SEDL regiqn which shali
complement and support the parent education materials
information base (PMIC) already established in Project
PRIMQ. -

To continhe~undating/expandin the base of the Parenting
Materials Information Center ?PMIC) and the Parenting
Materials Index (PMI) v

" To continue the dtsseminatton and distribution of SEDL
parent education materials and products (Parenting in
1977: A Listing of Parenting Materials and Po§it1ve
Parent Bbqkletsg in response to need requests.

Ta'inittate institutional linkage mechanisms which.will -
facilitate .the development of local and regional working -

- v relationships with parent education providers, thus

R 3

6.

allowing for a more effective response to needs by

" Project PRIMO and the Parent Educatron Center (PEC)

when estab11shed

To conduct a fbllow-up study of the ‘impact of multimedia
training packages on parent participants at three (3)
- levels: y . .

[

.Leyeer: Retention of parenting khow]edge'hy participants.

Level B: Changes 1n parenting behavwors -as reported by
’ L .participating parents. - -

Level C: Changes in parenting attitudes, values and/or
.+ < - beliefs, as reported by participants.

To plan and conduct a ‘pre-marketing program designed to

,  facilitate the commercial. reproduction and publishing of

fifteen (15) mu]timedja training packages.

¢  An explication of the varions activfties related to each of these
objestives can be found 1n Sectioh 6 of the June 1978 proposa] entitled
“Scope of Hark" which was submitted tc NIE '

tar

»h
Ahbe L &

¥ T »/ )

'T!ZL*E ;‘; P 5 R

pFere

PP

Y

Lo

[ 5 -
S 'S %" LY



Farews

€. .Soope of Work Changes ) o - '{'f coH

' means of broadening théir‘/xpertise and that of the.PRIMO staff, These
worked,with formerly. This totaled ten (10) potentia1<51tes for PRIMU. B

Notification of Grant’Award reduced the number of potential new sites

_(3) other new sites These new sites had very interesting prqgrams and

_L;%

T

1. Objective One indicated that PRIMO was to provide 4-6 parent A s

education prébram sites with training and technicai asgistance as a , o ?5;
4-6 new srtes were in addition to three (3) ongoing sites PRIMO had -

to work with in terms of technical assistance. The June 1, 1978 NIE .

I

.from 4-6 to 2-3. o ¢ S "

Yy _ .
" However, after PRIMO selected its new sites,and determined the g A

amount of T&TA each wouid need, PRIMO found it possxb]e to serve. three -

had. expressed a Sincere desire and wiiiingness to work with us.' In

addition, their T&TA needs were of a quantity that PRIMO felt it could

hano\e Therefore the breakout in termws of T&TA sites that PRIMOxwas

involved with was as’ follows:

‘Original Sites' -
New .SiteSI -
Additional New Sites -

3

3. , L _

3 B .
R Total. 9

] 7 : ( A

A

g. Objective Two. This objective was designed through a survey.
to produce a base’ of information about parent education programs ‘and’
resoerces in the. SEDL six-state region Such information was viewed as
an important addition to the information base-concerning materia]s in

the. PMIC Activities 1-3 (See June 1978 Proposal submitted to NIE) of

'this objective were completed. At the end of July, the Research Associate

for PRIMO resigned to take another position. The buik of this objective s -

responsibiiity was hers. Simultaneousiy. work on the survey to that date



)

.-

indicated some uncertainy uith respect to both the feasibility and

value ot pursuing this effort further.

D e lt‘was agreed between‘NIE and PRIMO that work be suspended on the .
. survey unIil (1) a further exanﬁnatlon of similar- documents could be

complet (2) further contacts with SEA persons regarding need for .
parent educatt programs and resources directory, (3) the PRIMO Linkage-

Conference was completed with the Conference used as forum for deter--

- miging the feasibillty of developing this directory.

After several telecons between the NIE Project Officer and PRIMO
Director, Dr. Moles recommended (1) that the survey effort be eliminated
and (2) the the remaxniug resources (funds) be reallocated to other ac-.

tivrtﬁss (Moles letter of 10/6/68). . In a ‘eiter dated November 8,. 1978

to Dr./Moles, the PRIM0 Director specified a revised set of objectives,

activities, ‘staff assignments and'staff time allocatdon. This set of

D

‘ revisions was to replace the former Objective Two In its place were

ObJective 2.0,.2.1, and 2.2. Upon acceptance of the proposed changes,

activities proceeded according to the indicated timeline. The revised .

objectives are as follows:

Objective 2.0: To conduct a llmlted revision of-materials
—— . 2leader s manuals) contained in the twelve
o ' 12) originyl MMTP's produced by SEDL.

Objective 2.1: To implementy PMI usage and evaluate that
B usane at seldcted teacher/social service
) -training institutions.”
- Objective 2.2: To plan, implement, and evaluate, on a Jimited
v basis, a system for lending PMIC materials
- upon request

Activlties related to each of the revised cbiectives can be found on

-~

pages 34- 37 of the Novemher 30, 1978 Interim Report.

%

-
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3. Objective Five. Activities 13-21 were not undertaken Thei
expenses for con\Ening the PRIMO Linkaging Conference (11/16-17/78)
- far exceeded estimated expenses. It was impossibie to arrange for
organizing and convining an adviscry committee meeting Given the
“lack of funds to carry out- these activites, it was‘fgneed that’they be

-

canceiied fcr consideraticn at a(lgter date |
- ‘__f—'f M .

D.. Sunmarv | T

-

. " During the period of June ‘1, 1978 to November 30, 1979, Prqject
- PRIMO engaged- in and cempieted thevfoliowing activities

~ Objective One: a. - provided aivariety of training and technical .

- - assistance to eight parent education programs
based upon a negotiated set of services -between
the nregram and PRIMO.

- .

b.  provided informal, limited technica] assrstance
o to one additional parent education program
< . : at Huston-Tillotson College (Avsting-~5ee
' v August 31, 1979 Interim Report. s
' c. did not reach a final dgreement with one
,:7 . program, although nearly a year of discussion/ .
interaction was held. (See later discus510n in
this repart for more details).

N d.“previded technicai 2ssistance to several parent
- - " education egencies/programs through conduct
of on-site workshops in Lquisiana, Fiorida,
Maryland, Texas and Arkansas.

. , Objective Two: a. initiated plans for conducting a survey of *
TR PR _ . ~ parent: education prdgrams as ageans of estabiishing
AP . o ' a base of information about parent education
. .programs and resources in SEDL region; termjnated
this effort with mutual consent of NIE.when -
g,  determined that such an effort would be dupli-
cative.of other efforts at that time. .

b. replaced this effort with three (3) new activities
and’ thus _

- completed the revision of twelve (12) ieadgr
manuals in previdusly developed training packages

. .
- t ¢ .
: . . . . .
- ' 10 ' : .
‘ i N B " .r . .
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.Qﬁjective Tﬁree:

A

QObjective Four:

Topjective Six:

Objective‘Five: .

Objective Seven:

- planned and implemented a Timited lending
of PMIC materials to local (Austin) requestors.

- placed monitored, and evaluated the use of
the PMI in the teocher/social service training

- component of six universitfes.

a.’

a.

. G

a.

identified almost 450 new meteria]s and of that
number acquired and catalogued more than 250 as
a means of updating and expanding both thePMIC
collection and PMI ‘information base. .
ana]yzed more than 190 materials for entry into
the PMI. : NS

disseminated SEDL parenting materials 1nformation

"tc more than 2,000 requesters and to apprgKimately

3,000 participants attending some 50 or more-
different conferences, workshops, conventions,

,meetings etc. in response to requests. \

. - distriyuted through salé, more than 131,000 SEDL
_parent education materials (approximately 130,300

Booklets, .900 Listings, and 22 TV Spot Tapes) n
response tq written requests.

conducted a workshop with key parent educatwon
persons frou ‘the SEDL region.

recexved informatton from participants to formu-

“late a draft set of specifications for a ptan of

action to increase networks/linkage$ between

_ anq among-parent eduation providers in"SEDL region.

synthesized informathn fran greft participant

suggestione and produced tR& conference proceedings(f

document.

conducted an extensive fol]owup impact study of
the effects of multimedia training packages on

‘changes in parent participants child rearing

beliefs and behaviors.

produced a sét of specific recommendatiohe-for
parent education program providers and policy-
»make(:: . .

deriued a set of questions to form the basis for
future reseerch gfforts.

planned and conducted a publisher‘e alért to help
facilitate the acceptance for commercial repro-
duction of fifteen (15) previously prodyced multi-

.media training packages.

1 21 f_-‘. -
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o~
~b- provided a full complement of materials to 5- 6

publisher's’ who are con§idering the submission
of an RFP to publish the MMTP 5. -,

’ .~ . -

In the ections that follow, a more detailed deseription is provided

with re?peet to’ the various activities thet PRIMO initiated and completed.

in drder to accomplish each of 1ts obJectives as originally proposed with

the modifications discusseé in the nreceding “Scope of Hnrk Changes" section.

E. Definitidn of Termsg . . C e ‘ '

Several specific teémk\were used throughout the written reﬁorts,

“documents and activities of PRIMO. Seme of these terms are defined
« differentiy by the variety of peopie who use them 'In order-that PRIMO"
. meaning of these terms is cieer, the following wolking definitions are

L]

2

provided:

1. Parent Education - those activities doncerned with the development

© of parenting skills, attitudes and behaviors which help optimize
the development and education’of children; thus enabling parents
and those who fill a parenting function to become more effective.

2. Parent Involvement - a range of processes through which parents
can (a) discover, then further develop their strengths, talents
‘and skills; (b) use these resources to enhance life for their
famiiies and (c) gain more control over their destinies
1

3. Parent. Educatidn Program - organized effort(s) which provide a
range of activities and use a variety of techniques to effect
both the child rearing and personal growth and development of
those perferming parenting roles. .

£

4, P rénts - an individuai(s) who pyovide or help provide a child/
* children with basic nurturance,’Care, support, protection,
, guidance, and direction as they qrow and develop.

5. Technical Assistance - the processes involved with assisting -
. {ndividuals, groups, agencies, organizations, and institutions
to develop expertise in carrying out their functionsgroles morec’
effectively; usually done through providing services, materials,

N | consultations, training, etc., in order to accomplish desired

and/or stated goals and objectives.
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OBJECTIVE ONE: To assist two to three sftes within the SEDL xeg1on in
kS initiating or further developing education efforts by

providing trafning and technical assistance, thereby .

broadening the expertfse and capabi11ty of PRIMO staff.

~

~ As a consequence of PRIMO's initial phases of work. it was found that.
< there was very little systematic organizat1on of plans, development of
parent education Jctivities and utilization of materia]s ang resources in
prngrams which werg based upon clearly defined client needs. Most evident

[

~from past PRIMO experience with parent education’ programs, was the facdt that
a major need of many pr;grams'centered around staff éraining with respect to
plann%ng. deve?opment imp]émentation~:ed evaiuaﬁ?on d? a range of activities
to meet the dgverse needs of the intended target audience. In additien.
specxal\ttaxﬁxng was neeﬂed in the se]ection and use of strategies involving
" the use of products and materials as viable~supplements to parenting,efforts.
During the past funﬂfﬁg pefiod ﬁkIMO proposed to work with a lfmited‘

number of communities to offer training and technical assistance in the imple-

mentation of parent educat1cn programs. Before site selection could begin,

. PRIMQ staff defxned the Ieveis of tra1n1ng “and technical assistance (T&TA) and

_then determined the range of T&TA which could be provided. ,
1. Levels o“‘rraining and Technical Assmtance' ' ' > _

a. Information Assistance - basically involves provision of parent
education information with respect to currently available
materials, programs and resources. T&TA at this level was
usually handIed by phone or mail.

*

b. Site-Based Assistance - basically 1nvolves providing specialized
services to parent education programs (PEP‘s) either at the pro-
gram location or at SEDL. PRIMO staff traveled to sites and
worked closely with site staff as one means of delivering this
kind of assistance. In addition, site staff came to SEDL to

_receive PRIMO T&TA on several occasions. -

-

" 2. Range of Training and Technical Assisfence Aétivities:'

.a. Parent education program (PEP) assistance with needs sensing/
assessment.

: ‘_ ' . 13 . . 3;} * ) “6 ‘
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b. . Parent education program assistance with iccation cf varidus .

oo resource’ to meet needs. R
c. . Parent education program assistance with identificaticn and .
. v . selection of needed materials,
. . ~d. Parent education program assistarnce with dissemination of .
information to clients and other programs. . :
e ' e. Purent education program assistance with identification.

recruitment. selection and organization of participants,

f:- Parent,education program assistance with development of plans
(qoai;l:ﬁd objectives) based upon identified or expressed
needs ¢ :

P | g. Parent education program assistance with staff training with TN

regard to PRIMO materials/products. ,

h. Parent education program assistance with assessing the effgc-
tiveness of PRIMO materiais/products ‘

. : i.‘ Parent education program assistance with conducting media
: . . : “campaign activities with certain PRIMO materials/products.

: J. Parent educaticn program assistance with planning the imple-
e . mentation of specific activities?

The criteria for selecting sites to receive PRIMO training and technicai '
assistance (T&TA) were based upon specifications that the PRIMO staff deemed
. ~as pecessary to (1) help sites understand the nature cf T&TA PRIMO would |
| previde, (2) help PRIMO .understand the nature: of T&TA sites needed, and (3)
ensure that a common understanding be reached by both parties regarding the

.

extent of T&TA tc be prcvided

'—>- . It was decided that sites considered for selection to receive T4TA would:
" have  ¢o meet certain standards ‘and would have to operate under conditions which
‘.‘,._.’§§ are coﬁmensurate with the goals and obJectives-cf'PRIMD |
| . . bverali, sites were selected based upon two broad criteria. (1) the site
- 't ":was suited to benefit from PRIMO T&TA, and (2) the site’ s, needs can be met“
- 'by PRIMO TATA, | |
L . ) 'ffo faciiitage site selection, PRIMO staff developed a list of criteeria
N o ' s' N -
A . 9
- L | \\ : 14 24 > ‘




Agreement) tq participate with Project PRIMO. ) . L

~n

5
*
-
a f

to afd site setectioo. {See Appendix A of October 12?‘L978?Interim Report)
Onte the criteria were established, a total of thirtyafive potent1a1 sites
in Texas were 1dentiffed and contacted. Of those thirty-five sites, four-
teen (]4) were in public school districts. ten (10) were Head Stert/child

,deveiopment programs and eleven (11) were classifted as other. (See Appen-

) a
dix D of October 12, 1978 Interim Report for names of potentiai sites.)

Letters were sent to the sites during the first week of August 1978 A

‘ .\
response sheet and self—addressed envelope were enclosed Response sheets

L )

were returned by eight (8) sites, Two sites.fesponded by teiephone expressing
an interest to 'work with the pro;ect | |
After contacting the sites that did not respodﬁ and- reviewing informa-
tion concerntng the sites that did respbnd the PRIMO staff identified six
sites to plan. idﬂtiate and provide oogoing T&TA These sitespeere:- ’
1. San Antonio 4 C's ‘

2. Edinpurg Independent School District . * - ~

3. Fort Worth Parenting.Guidance Center - N\ |

4, ‘Austin ISD Bilingual Program | - ;

5. Aostin I3D Migrant Program ’ o \“o ;“F’";i
6. Extend-A-Care, Inc. o " | R ,‘

¢

}Five of the six sites selected signed a contractdﬁ? document (Joint Work béi;
~

A working relationship did not materiflize betwees Project PRIMO and %
) ‘ . Cb,
Austin ISD Migrant Program due 'to the fact th@t_the program, after an extended

~ period of negotiation, finally decided that the direction they would be tek1ng
[ . |

in their-parental involvement component did not jibe with the kinds of services
PRIMO had to offer. In addition, the effjective of Title I in their school

district_emphasized reading, whereas Project PRIMO activities did ‘not focus on

reading.Q
L 1525 \
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* care (Extend-A Care), preschool education {San Antonio Head Start and San

B

The tnreg sites that had previouslv worked with PRIMO '78 were also con-
tai@ed*to discuii the continuation of T&TA activittes for this funding year .

. A1l three sites agreed to cont1nue receiving T&TA from Project PRIMO These

&
sites were: ' T .0 ‘ ' ,‘ h ..

7. Mercedes Independent- Schoo? District © . .

8. Lockhart Inqependent Schoo’ Dfstr1ct "

9;‘ San Antonio Head Start ~ o | .

Mercedes was provided training for staff trainers 1n the use of the
MMTP s and leadership dynamic '‘arent training was conducted using alf
three packages simultaneously with threé different parent groups tnat rotateo:
training sessions until all parents had been traineo with ai]vthree packages,.

: ] & U oes
All three sites continued to use the MMTP's, the TV .Spot films and the .,

Positwve Parent Booklets o . . : .. -

-
Y Y

A. Site Img]ementation

' -
22

o~ . The sites selected varied in terms'of (1)'the'nomber‘of stafftpersons e e

assigned to parent education activities as compared to the number’of parents
~in the program. and (2) of that number. the percentage of parents partici~
pating in parant education activxties.;‘lt is not unusual to find that the
'percentage of parents who participate in parent. education programs numbers‘,'
far 1ess than the total number of potentta! parent particxpahts in a g:ven
program, A variety of reasons are offered to oxp1a1n thts 1nc1ud1ng parent
apathy. lack of program reievance, growing number of working parents. and

] * .
programs de51gned for mother as on1y parent to name a few. . o

. In most of the sites. parent education activities were a seconda com~

ponent. Primary activities of such sites included the followfng child

‘Antonio 4-C's); e1ementary education (Hercedes, -.nburg, Locﬁcart).
] .

Q2
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PRIMO as the contractual p&riéd progressed. .

. bilingual, miérant_dnd elementary education (Austin ISD Title I“Migrant and
. Austin,SD Bilingual); and group and indigiduai counseling (Parent Guidance

L )
Center, Fort Worth). The-qurgence.of parent education as a major com-

ponent is new to many pregrams dealing with children and families.’ Thus,

the unclear articulation of parent‘ed&cation goals, objectives, and activities -

may also account for low parent participation. In order to provide a compos~f-

ite picture of the PRIMO T&TA swtes. infqrmation was gathered and divided

intq two distinct areas. Table 1 summarizes the demographic characteristics

of each site. Table 2 summarizes the range of TATA offered by PRIMO to each
sitet Data in this table was compiled from (1) the T&TA Checklist initiai]yl

illed out by sites;- {2) the joint work‘agreement; (3f site reports and

(4) interim reports. Table 2 displays a picture of T&TA that was requested

'bx'thg site prior to signing the work agreement; T&TA that was agreed upon

by the site and Project PRIMO, and additional T&TA that was provided by

-

The following disEussion is a summary of site aerographic information
and swte/PRIMO interaction with Jespect to the kinds of T&TA provided.

i. Mercedes Independent School District

The Parental Involvement Project of the Mercedes Independent School
District comprises the Parent Education Program and primarily serves 1ow

income migrant parents of prekindergarten through Grade 5 school age éhi]dren

‘A(i.e » Title I and Title I Migrant federal funding) Migrant students make

up 40% of the District's 3,600 pupils. | |
Activities for the parernts are’sonducted at four (4)“Dfmtheh§even'i7)

school campuses and include {1) the active participation of volunteer par-

ents in activities dealing with the cognitive development of their children

in schoo] and in the hoge, and (2)"the active use of the educational toy

-

17 o~
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Table 2:

*

L

PROVIDED TO PRIMO SITES

~

SUMMARY OF RANGE OF TRAINING, AND TECHNICAL ASSISTANCE SERVICES

- s
Range of Training and
Technical Assistance

Site

N SAN ANTONIO

MERCEDES

HEAD START

LOCKHART

T&TA
Pro-
| vided

Site
Indicated
Need

Indicated
Need

T&TA

Pro-

1 vided

Site

‘Indicated

Need

T&TA
Pro-
vided

ARssisting with Assessment

oX PEP- Neaeds
. Appraise concerns/issues
. Develop plan of action

.- Develop survey of needs
. Conduct interviews of
participants

Assxsting with Location

of PEP Resources

. Locate additional
resources -

. Locate agency contacts

. Locate .PEP contacts

. Locate new materials/
products

Assisting with Identifi-

cation/Selection of

Materials -

. Conduct materials
searches

. Prepare .special mate-
‘'rial hibliographies

. Lend PRIMO materials

. Trein staff in use of

PMI
. Keep PEP up-to-date with
- PMI materials

Assisting with Dissemi-
nation of Parenting
Information
. Develop strategies for
disseminating information
to parents -

l
————Plansfor de@loping and_%

using brochures
. Plans for development and
use of newsletter
. Plans for developing
_ informatipn-sharing
~ network

#[x] indicates additional T&TA provided by PRIMO , o,
) . - 19

-~

[x]*
[x]

X
[x]
[x],

g x

]

[x]
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Table 1:

e N

SUMMARY OF SITE PARENT EDUCATION INFORMATION

L]

[

~ GATHERED BY TELECON, OCTOBER 1979
SAN ANTONIO . 1. SAN ANTONIO  FORT AUSTIN  EXTEND-
MERCEDES  HEAD START  -LOCKHART EDINBURG 4-C'S WORTH ISD A-CARE -

1.  What is the total number 4 22 A 1 r 3 17 1 Coor- 13
of your administra%ivq, ' : | . ‘ " “dinator ‘
and provessional staff? . . ’ - 9" Spe~

o e | . L cialists

2. .What is the total number T+5 4 8 15 1+ 24 4 1 profes- 2 + 5
of this_ stdff _whose ~ - Community center sional +' part
prwmary{on go1ng job Liaisons directors 8 com- time
responsibility is ‘ and social munity super-
related to parent workers reps. visors
education? ) ‘ ‘

3. What is the total number 259 <900 400 - 846 500 5,000 5,500 650
of parents in your ‘ : i ' '
program? : ' . - )

4. What percéntage of this 807 50% 30% 98% — 207 100%  40- 60%
number of parents partici- ' S : .
pated in parent education . !
activities? X :

5. What is the total number 378 162 25 138 24 300 68 80
of parent education ‘ . . : )
meetings you have in a
year? ‘ A

6. What percent of all your 5% 50% — 20% 60% 10% 50% 302 20%
activities are related to . ' :
parent education? - ‘ .

7. What year did your - 1966 1965 1970 . 1921 1969 1975  ° 1900+ - 1969

" program begin? . . :

8. What year did the parent 1977 1970 1975 1977 1974 7976  19/4 - 1975
education component _— | : R

- begin? - . , | - . -

9. What is the ethnic *MA-100% MA-49% A -30% = MA-95% HA-Sﬁ% A -50% MA-90F MA-209 -
composition of your B -45% . MA-69% . A -4% B -49% B 18% A/B-10% A ~-50%
parents? Akother B - 1% B -1% A . MA-10% - B -35%

6% ‘ Qther-1% -

*MA - Mexican American

B - Black 39
A - Anglo "
g
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Site [ T&TA [Site TETA | Site | T31A dSite - ] JI&IA |Site
Indicated | Pro- .| Indicated | Pro- | Indicated | Pro- '{Indicated| Pro- | Indicated | Pro=—%.
. {Need vided | Need, | vided [Need ~ |vided |Need . vided | Need vided {
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‘Table 2, Continued. ' o : i
. ;] SANANTONTO . 1 - - oo
’ ____MERCEDES ' _HEAD START LOCKHART | \/,
. Range of Training and Site T&TA [Site - | T&TA |Site . | T&IA T
Technical Assistance -1 Indicated| Pro- -| Indicated | Pro- | Indicated| Pro- | o
< ] Nee vided | Need | vided | Need vided | . i
Assisting with Identifi- : _ o S 4 .
. cation, Recruitment and . | : ; L
+' Selection-of Participants _ ' _ _ | S B
. Plans for securing 7\ - - . . _ A ST
eligible parents. ‘ . 1 X f | Lo
. Develop criteria for ~ ' e < g “a
eligibility 3 o _ | _ ' 4 -
. Develop alternative . S f ' b o
recruitment activities | _ 1 e Lt
. Develop method for L | : s ' ~
selection of parents . ! q
Assisting with Development ¥ S : / !
of Plans to Enhance PEP | - v SRR | - 9{
Activities S [x] 1. _ Tx] ( R A
. ‘Suggest and recommned . i ' R
) new approaches S SRR X x = . - [X] o
: Plans for increase in , . - :
. non-center .activities _ X g
~ . Plans for more proactive | . : b
‘ parent role T X ' . :
' . Plans for activities for o ' : ¢
1y .‘more‘family involvement S S CX :
-+ Assist with Training Ac- 1 S I - iR I APER | :
ativities Involving Use of , ‘ : L
PRIMO Materials R : : N I
. Panenting-Materials Index x | x X X %,
Muf&imedia Training g~ 1 [x] : .
‘Packages (Family Roles . E
ang Relationships La . SR | o AR U S
Familia y el Respeto,” | T ' ’ o -
; Ways to giscipline 1 }o ~ .
', Children). - - x ©OX X X x | x o
STV spots/buak!ets . X . X X X X X 5
- ‘ - . B
Asststing with Assessing - < - .o
tffectiveness of PRIMO Ma- | , ' o
' terial/Preducts Training . [x] by
"~ . Planning evaluation = } , . : ' -
activities . S [x] X . . SV
' ; U N . . o
2 .
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- Bite = {T&TA [ Site [ T&TA [Site | T&IA | Site - TE&TA | Site -] T&IA-~
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" Table 2, Continued.

-

“Range of Training and
Technical Assistance

MERCEDES

HEAD STA

—SAN ANTONTO

RT -

T&IA
Pro-
vided

Site
Indicated
Need -

vided

T&TA |
Pro-

"Site

LOCKHA

Indicated

Need

. Plans for user evalu- -

ation. of PMI

" . Plans for MMTP evalu-

ations :

+ Plan Impact Study of
MMTP

. Plan evaluation of TV
spots/booklets.

. Conduct T&TA,process
evaluation

" Assisting PEP with Media
Campaign Activities Using
PRIMO Products and Strate-

gies N
; Plans for how toswork-

.with newspapers and radib

and TV gtatfons
. Help develop announce-
ments

. Plans. for use of mate- .

rial in talk show and:
newspaper features

~ Plans for developing
tiaison between PEP
‘and media personnel

" Assisting with Imple-

" menting Specific Project
Activities '
. Help locate sources for

support from outside PEP

. Aid with plans for re-
sponding to proposal
requests

. Suggest additional
funding sources

. Aid in plans for sub-

contracts for services B

needed

: Identify other services
at SEDL which may serve
PEP needs

o 1 [x] I

- [x]

| [x]
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"wayé to develop and carry out parent education activities. a meeting was

‘tending library a‘ two of the campuses. L v I
The parent educ&tion component began n Hercedes in 1977, and the

prepram is made up ef 100& Mexican American parents. The tutaT number of

staff members whose primary job responsibility is related to-parent education

was six (6): one coordinator of parental involvesient and five community .

Tiaisons. The total number . of parents jn the program during this funding

year'wefe‘ZSQ. ane of that number 80% participated*inpthe various parent

edpcatfcn activities The program estimated that 5% of their total program’

activities were reIa;ed teuparent education. A total of 378 parent education

o)

meetiﬁgs uere held during the year, The large percentage of parents reported ,

- to be in the Mercedes program was attrwbuted to' the pregram s well~-organized

parent education program plan,

Description of Site/PRIMO Interaction S | ~
The initial contact with the Mercedes ISQ was made-on August 1, 1978 to
discuss the continuation of T&TA activiﬁies with Project PRfMQ. "Following

the iﬁgust 1, 1978 letter to site expressing 1nterest‘in exploring additional

~

scheduled (a plarning session) to (1) discuss activities for forthcoming.year ik

1578-79. and (2) consider ‘involvement of ProJect PRIMO ¥n site's program.
A planning session nas‘held August 28, 1978._ Discussions yfocused on

specific activities for (1),identifying-assessfﬁg neede,‘Yé) writing a

“general parent educatien plan, (3) specifying §0a1§ and objectives, end

f \/
(4) evaluation activities. \ o - ~ v

Ira{hipg sessions regarding use of the Multimedia Training Packages for
parents took place September 11-12, 1978 for eleven (11) leaders and co-leaders.
Actual site training sessions for parents began later in September PRIMO
orientation was provided fcr the superintendent, federal program dfrector and
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and‘parentel-1nvolvement‘eeordinatnr»tc,brevide them with 1n-§epth'beckground

{nfornation about Project PRINO. - : !

. -

A visit was made by the site to SEDL during the month of February to

- '.:J"i;: i;": . .

S " “discuss the identifitation of other services at SEDL- that may be of help to -
site's parent educationrpregram. Site requested inservice for 1dentify1ng/ ' g

berreufng materials/reports on parent edqcetion S < | .
L]

| During the months of February and March. the site continued using the\\ s
MMTP's with parenting grougs four nights a week. " _ |
A request was made by the sfte for Projeet PRIMO to help in develoning
an evaluation instrument which could assess more forma!Iy the sugcess of
parent education Activities conducted. by the site during this program'year‘
| The program felt that they had been very succe&sful and wanted to' find out

o

~ how much and in what areas. ;-

The site staff*met“with PRIMO staff at SEDL dUring.lete April lQiQ_te
seek consultation on ways to establish epprepriate evatuation proceddres

for assessing outcomes of the parentin\\cessiens . ' -

-

Dr. Kay Sutherland, of Project PRIMD. Ipudded the site with suggestions

¢

for planning and establishing an evaluation process. w'

Except for the admxnistrative steff of -the district s federal projects
ahl ether staff was~ef\\fer the summer Thus, there were no aet{vities ‘fé

p]anned during that period for parent education.‘ After summer vacation the

site and Project PRIMO gonnjnued working.together“andfpdanning for\Pre-
- service act'ivities& and diScusged ways thet PRIMO could further ;ssiet site
with parent educetion prbgrag plans for FY 79-80

b . o } b A

2. San Antenfo Head Start *

C o .
R £ TRV T SR

The San Antonio Head Start'Progrem'current1y operates fourteen Qi&l§

. 257

. , ] 'educatiea centers for preschool children of elig{h{etaw ihcome‘famiiige in -
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the cit&/county area. The Pregr&m provides multi-services (eéucationel.
social, health, etc.) to the children-and their families. The program .
began in 1965 and the parent edecation component began~in 1870, Fifty .
percent (503) of the program aétivities are reﬁated to ﬁarent education.

Five (5) of the fourtgen centers Operate on a half—day or half—time
basis for children and. families who are only ab]e to participate in the |
~9negram on a limited time schedule. ,

The program has a total of twenty-two (22) administrative and pfofes- )
sionaI staff of which four (4) staff members ' priéery on-going job respon{
1sihility is related to parent educetioe.'

: The program had approximately 162 parent education meetiggs in a year .
and a _total of 900 parents in the program. Fifty percent {50%) of the
perents-pa‘ticxpated in parent education activities. The ethnic composition
of the pregram consfsted of forty-nine. percent I49%) Mexican American, forty-

five percent (45%) Black, and six percent (6%) Anglo and other participants.

Description of Site/PRIMO Interaction
FeTloNing the Aegust 1978 letter to site. e(pressing interest in
centinu1ng the T&TA activ1t1es with Preject PRIMO and explering additione?
. ways to develop and carry out parent education activities. a meeting wai/
scheduled to discuss the continuation of T&TA‘actiVTties with site. The

perpose of the heetiug was (1) to review past T&TA activities provided,
(2) how PRIMO materials cou]é be used, (3) to discuss incl sior of newf ,
centers. {3) to learn about an expanded ‘parent educat1on regram plan and
(5) discuss ways_ that PRIMO could coordinate with the p ogram, as well-as
types of T&TA that PRIMO could provide The site was asked to complete
T&TA checklist and uerk on a master plan for parent educatioz/that would -
“include Project ERIHO. Site requested the continued use of R}HG materiels

a7
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;and continued training with MMTP's, Site also agreed ﬁplrequest additipnal
" TA as needed. It was the intent of Project PRIMO, after the site had f&gn- .
tified its TATA needs, to indicate the kinds of TATA they could provide.
A site visit was made on Béqember-lQ. 1978 to discuss'sité's.Parent
. Education Plan, TATA Checklist, and tp.tentatively plan parent education
aEt{vities with the site‘pased on -the program plpn.pnd the checklist.
In .the protess of réviewi the site's parent education program plan
2 of activities for the coming yedr the site staff and PRIMO. agreed that o
 T&TA cou?d be provided in the following areas
1. deve]opment pf more comprehensive needs assessment
2. assist with 1dentificat1on. location and use of additxpnal
' parent education development materials for site activities.
As a result of these discussions, the sibe p\anned tp
1. plan and develop a more comprehensige needs assessment with PRIMO

L)

assistance . : . .

-
[ . .

2. plan inservice activities for admiristrative level staff and

. center staff o
‘ . . .
K | 3. develop a tentative schedule of training activities and request
] L T&TA as needed N

" 4, 1identify adﬂiuwisua?s and get more exposure to parenting.materfpl
' resources | |
K .- ‘ 5. continue the use of TV Spots and Positive Parent Booklets
' Initially. PRIMO provided training and planned With site in the devq}np-
| ‘ment of a more comprehensive needs assessment. PRIMO also identified and .
provided additjonaleresource materisls as requested. A Joint Nork Agreement#/}
was revfewed and approved by site staff on January 25, 1979,
During the months of January and-February, the site was in the midst,of
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N ' . |
' 'the Funding Program Officer s visit, and the evaluetion of the center. Al--

though the site requested Positive Parent booklets, it was indicated tha{ the

-

earliest time that they couid work together with PRIHQ wouid be sometime
. during Tate March, '

Site visit was made by PRIMO statf during the first‘part of Merch The.
contact person for the_site had assumed new stafﬁ responsibilities and another
site contact person was, assigned to Project PRIMO During this visit. dis~ ‘
cussion centered on (1) parent'training plans and scheduie for the next
three months aiﬁhg with (Z) T&TA ectiVities and a projection of program
Parent ‘Education ectivities ' o ‘ R ) .

. '., As indicated in the sité's progress. repert (May 1979), the Site was in _
the middie of moving their present administrative staff toa. new faciiity.
The site had sompleted training sessions using all three of. the MﬂTP‘s and

sixty Positive Parent bookiets had beenipassed out, but the information cards

"had not been returned by reCiﬂHents. Site had used PSA S for parent'meetings,';
- but had not used the Parenting Meferials Index (PMI) during this reporting
period. Tentative arrangements were made to provide TA during the Tatter
part of June in p‘anning for the faii'preservice and inservice‘training} -

The site informed PRIMD that they did not have plans for summer parent
ectivities due to the fact that all centers wouid be closed, and that.they

| would be moving their entire central administretive offices to a new loca-_'

tion during the months od June apd July, ‘ ’

In August the site reorgenized staff-duties and a change in contact

person for the site occurred. Due to programmc;ic changes which reveqied no

o’

“e increased emphasis regarding perent education activities.-very iittie action

took piace betueen the site and Project PRIMO other than discussion about.

’

conducting 3 needs assessment and the cont tnued use of PRLHO resources .

9 40
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- ‘3.A Lockhart Independent Schop1 District

The Lockhart Independent School District, the agency of contact, has an .

early childhood program for handicapped children, an ESEA Title I Program,

and an "alterna$ive school system“ for teenagers with drug and cther problems.

\‘*’Ihere are a total of 2,744 students: 261 are Black; 1, 472 are Mexican Amer-
ican; 13 -<are American Indtan, and 1,008 are Anglo

Lockhart Kinder, where Project PR&MO was utilized, is part of the Lock-
hart Iﬁdependent:Schpol District. The Kinder has 156 students; 11 Black,
87‘hexiean American, and 58 Anglo. " There are approximately‘400 parents in
the program. One percent (1%) of these are Black, s1xty -nine percent (69%)
Mexican American and thirty percent (30%) Anglo. '

‘The target populatjpn.of the Lockhart Kinder's parental invo19ement
program effprts are migrant parents of preschool age ch1%pren H ever, all
other parents of preschool age children may participate in these efforts

The Lockhart program has one staff person, who is responsible for parent

_education.in the program with e1ght additional staff members whose primary

respons1b1¥1t1es include parent education activities. Twenty percent (20%)

of the program's activities are devoted or re?ated to parent education The

program had approximately twenty-five parent education meetings within a
G
funding year. There are 400 parents in the program of which’about thirty

percent (30%) participate in pareht education activities regularly.

¢ ——

Description of Site/PRIMO Interaction
Lockhart Independent Schoo} District was contacted by Project ngmo;

August 1, 1978 to infonn~c#%e that Project PRIMO was interested in continued .

participation of the site with the project. ‘
A new parent education coordinator had been hired and the site was

interested in knowing what a continuationm of T&TA would involve.

30
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A letter was sent'yhich described the range of T&TA acf%vities and
seév1ces that PRIMO coyTd p}ovide. The site was willing to continue-working

with PRIMO, and agreed td\ reques T&TA as needed. The site stated that they

wduld.not need training fg MMTP's but would Tike to continue using them, and'

*

would schedule training sessions. The site was also interested in the con-

tinued use of the Positive Parent booklets and the 16mm TV Spots with parent'

sessions. A decision was made to d%scontinue the use of the PMI due to a
limited number of users and the lack of interést. | |

A-sité visit by PRIMO staff was made oé November 7, 1978 to discuss
PRIMO T&TA (second work phase), contued TATA activities and to retrieve
PMI materials. | .. |

The Joint Work Agreement was revieweé and apyroved by site staff ddring
the month of January, 1979.

During the months of February, March Apri] and May, the site was asked

to review revised copy of the Program Imp]ementation Manua] (PIM) and to

make written comments and reactions to it. The site continued using the PSA's

and Posrt1ve Parent booklets for parent meetings during this period Most
of the Positive Parent booklets had been passed out and sfte had collected
.response cards. The site expressed an 1nterest in taking a sample of PRIMO
materials to the Asscciation of Chtldhoud Education International Cofiference
in St. Louis to use as a display of additional,resource materia]s. The
site's %resenfétion at fhe conference was entitled, "Paréﬁting on a Shoe-
string.” The siié felt that they were invited because their parent model
or progfam is based on commitment rather'than a grant or additional funds;
Site requested TA durfng the month 6f Juné‘ta*;ssist.in planning fbr'preser-
vice and ingervicgnfnr teachers.

Due to the school's not ‘having a summer program, there were no parent

»
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~ site contact person and Project PRIHO staff discussed plans for preservice

“diffenent Federal projects. This Central Office alsp provides -extensive and

education plans scheduled-for the summer. During the month of August the

and the possibifxty of conducting a needs assessment prior to developing

b .

a new PEP plan, Also discussed were ways ‘that PRIMO could further assist
s{te'and the site's options with respect to retaining or returning PRIHO
provided ﬁaterials

'y Edinburg Consol idated Independent School District

\

The Parental Involvement Program (PIP) coordinates all the activities

-for parent partxcipation in the Ed}nburg Consol1dated Independent‘School - :

District, Currently, the office organizes and monitors the octivicies of
124 active members of Advisory Committees for (1) the Office of the Superin-

tendent, (2) the fourteen (14) individual school campuses, and (3) the

concerted public relations services for the entire school district and the
community of Edinburg. 'A cable television program out of mearby Harlingen,

Texas also utilizes the Positive Parent TV spois of PRIMO for_iﬂformation and

-

recouitment purposes. The ‘program serves primarily migrgnt“end_low,incgmem”_"4;_
. - z“) ’

parents, and through its Outreach Project, reaches 4,000 residents through

home visitations and consu]tatioqs. O0f the overall program activities,

sixty perceot (60%) of the‘activfties are related to parent education. The

Aprogram's parent education component begandin 1977, and there is an. estimated

number of 946 parents who are currently in the program. Ninety-eight percent
?bsz)*of the parents 'in the pfogram participated in oarentleducat1on activities -
that were conducted in 138 perent education meetings this past year. |

Description of Site/PRIMO Interaction

, The Parental Involvement Coordinetor forgthe Edinburg Consolidated

_Independent School District‘was contacted by Project PRIMO during the month

32
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of August 1978 to join in a cooperative work venture un'Parent Education with
Project PRIMO. | ;. o N |
'The Community Eeucetion'office of the school system coordinates all -
parental involvement activities for the entire district. The Pargntel'
Involvement Coordinator was interested in providing more sybstentive instruc-

tional activities for parents and thought that PRIMO‘sVT&TA has*just the type

N of assistance they needed. .

Site was contacted during the month of September to request informa-
tion regarding parent 1nvolvement/parent education activities of the site.'
and also to request additional information about the PRIMO T&TA-Activity
Check]ist.‘ ‘ | ‘ |

During the month of November, tne'site and -PRIMO staff centinued‘dis-“
cussions regarding PRIMO/Sitetcontacts, and discussed the feasibility of
PRIMO staff making a visit 1n order to intefact with site staff in assessfng
loca] T&TA parent education needs. "

 The site was allowed to review and comment on the Interim Report pre-

pared by PRIMO to NIE (November 30, 1978).

A visit tc site was made by PRIMO staff on December 13, 1978 fer the .
N ‘
purpo§€‘6?‘prov1ding Administretive staff with an orientation to Project

PRIMO, i.e., its history. purpose, goals and objectives, end*to'review ‘the

site S parent education program plans and needs for training and techn1cal o

~ assistance. | R | i i

.y

Althouqh communication continued hetﬂeen the site and Project PRIMO

“until January 1979, due to the fact that the Director of - Specia? Services

insisted that‘a “needs assessment for the parenting.sessiens be’ ccnducted"".\/

before the joint work agreement could be fofmelized. It was agreed by the

v
¢
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‘\\\\\~ . site and Prnject PRIMO tﬁit the agreement would be signed pending outcome-of
o needs assessment N | ‘

Training was requested during the month of- February for six (6) ESEA

I RErRR W 7 A %:fﬁ%;;, e

School Counselors who served as leaderslco-leaders in the implementation of

' MMTP's at site's school district.

i

e ! . On March 6, 1979, the site was contacted by Project PRIMO in order to

:;{1_4.,..;3?

. -~ ascertain (1) the status of its parent education program. (2) progress of

e

parent education program plans, (3) problems/needs of the parent education

‘,i ,.” - i 7

Rrogram and (4) additional requests for T&TA. The site informed Proﬁect |
. PRiﬁO that plans fer”conducting parénting sessions had not been forméli;ed.‘
'-.butlpreéarations were beiné made to schedule theﬁ during the latter part of
April Counselors from the District s ESEA Title I program conducted six ‘~
(6) sessions every two weeks using the Discipjine and La Fami1ia multimedia

.training‘pa;kages.' ‘ o -

hraa il shesn

The-site was contacted by Project PRIMO ¢oncernirig assistance with
'eValuating the revised Parenting  Information Nanual. In addition, informa-

tian was sought regard.ng site needs ::ifgﬂlﬂc T&TA;with.MMTP training and

| impiementatiun and plans for summer pafent education activities. Jhe T
Parental Invo]yement Coordinator provided‘qn drientation for her staff

regarding implementation of the parenting sessfions. She felt confident c

: \that-with'their'prev10u§ expérience as a pilot| test site and with the self
_instructional® nature.of the MMTP manuals, the sessinns could be conducted E
successfully without receiving additional PRIMO T&TA. " |

"By the end of May, six parenting sqssions had been completedfand botp : -
o ~ the leaders and co-Ieaders and-parents ;eﬁe pleased with the training.

) No summer activities for parent educatfon were planned in that the

4 . :
Shaic SN BN

, program was not 1n operation from June 15 through August a1, 1979 -
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During the latter part of August and September, technical assfstance

=

was prpvided to the site coerdinator concerning program plaﬂning and ?E

" resources. | :fz
5. 6eordinated Child Care Counci] of Bexar Ccunty. Inc. (4-C s) §§

The Coordinatee Child Care Council of Bexar County. Inc (4-c's) was . i .%
organized in 1969 and serves to mobilize public, private. agency- and individ- pj
r\ual resources in support of adequate and quality child'care‘services to :f
chiidren of Tow income families. using neighbarheud-based organizations for (W?
effective service delivery At present. the Council provtdes comprehensive ':;f
child care and child development services to 764 children at twelve (12) 4§§
sites thraugh subcontracts with “ten (10) agencies. The Council is composed. A
of mére‘than 120 persoes including representatives of pubiic and private . ‘
agencies, parents and'inte;ested citiaens. Since 1971, the.Council has ‘ ;E

' Seen involved n funding under }ftle IV-A‘and Title XX, with close coordina- ﬁ%
tion and cooperation with the Texas Department of Human Resources, and main- 'Eé
tains clese communication with Tocal colleges. universitfes prefessienal ) ‘:‘

. associations and cnmmunity agencies. ,%
ﬁescr+ptfoa—ef;S+tefPRiM9~%nteraet4ee |

- The Coprdinated Child Care CounciI. Inc.. San Antonio and Bexar County. ' ;z
»Texas was centacted with respect to becoming a petentfa? site for Preject i;
PRIMO. The 4-C s Program Ceordinator was p1eased‘and stated that (T‘ they .
had. been looking for. assistance 1ike PRIMO effered for some time and that - f
(2) it appeared that Preject PRIMO cnuld benefit with respect fe their needs_r—w— 'Q
.and plans The' site revieued PRIMO's range of T&TA services and designated | ) sé
= those activities that youla help facilitate their parent educatien prngram, 'f | f%:
efforts . The site staff was invited to visit Project PRIMO for an orienta- e
S

£1on and information-sharing meeting with PRIND staff. The site was asked, -

<-' ) *
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to bring 1nformntian which described plans, activities etc. of their parent

educatinn program. The orientation meeting with the site and PRIMD staff 2
" took place on October 2, 1978, The meeting provided an opportunity to
exchange information about the program, purpose, goals. and objectives, ;ﬁ
products and materials, activity, timelines, etc cf both PRIMO and site S ji
;parent.educat1on activities. The site was most receptive to the possibi]ity ’t‘
of working with Prnject PRIMO and indicated that time was needed to assess h#}
needs and/or preferences of Program Dtrecturs nf their twe]ve centers in ) :ﬁu
order to determine how PRIMO could best serve their overall parent educatton .il
prqgram. ' - ' _ . | -
Project PRIMO was asked by the site coordinator to make-a site visit and ) 'ug
presentation to.the‘Directors of the 4-C's Day Cane Centers; at thein quemben ‘?
monthly staff meeting. The purpose of the neeting was to provide site.staff .ﬁ -
with retiuna!e.-hidtory of development.&goalé and objectives._end products/ ’?5
strategies of Project PRIMO. ) . f
Site uas asked to review PRIND S November 30. 1979 Interim Report as a
means of better understanding the. project A planning meeting was held on |
Dwmmummﬂmm_mmm
tor to plan parenting session activities and training with use of the Multi- ‘Tf
media Trainin@‘Packages.& o b - s '“’( : 1.§
A Jnint Work Agreement was reviewed and then signed by the ;ite on *%
~ January 15, 1979, o o
©Training of ‘the leaders and co-leaders of the MMTP's took place at the ;é
eite-on January 30-31, 1979 in San Antonio; 'Although‘;erenting sessions wene* f§
1mp1emented,1n1t1e11y'at;thnee eenterel(deﬁdgnated'by'site). it was decided Hf
that all directors of all’the centers would undergo training aqtivfttes e Ta%
provided by §RIMO staff. Fifteen ndministnative Staff persnpne}, directngs,‘ f%
% <



during the fall of 1979.

and head teachers were trained. Tratning was scheduled and parenting sessions

were implemented at tnree designated centers during February ‘through April,

During this time, the site was asked to review the revised copy of the PIM-

. end to make written comments and reactions to the revisiens

N Traintng was requested by the site en April 3, 1979 to train leaders and
co-]eeders with the MMTP's at two additional centers so that tney could begin
working with parents durrng the last two weeks fn April. This time site‘
staff were trained at SEDL. S

Discussions between site staff and Project PRIMO nere held during the
month of Mey cpncerning'ways in which Project PRIMO could help enhance
Neibhborhoed Centers and coordination of parent education activities during
the summer menths Site staff listed the following _as cencerns of the Neigh-
borhpod,tenters- (1) Parenting, (2) Parental Invo]vement. (3) Home Learn1ng

Activities and (4) Child-rearing practices. :
On June 6, 1979, PRIMO received information from.the sites thaf 4-c s

would cease to function at the end of July 1979. It was suggested by the

program coordinator that PrOJect PRIMO negotiate with each of the,Neighbor-
hood Centers indivfdualty with respect to providing T&TA in parent education '
parenting sessidns,

. Two of the centers decided to continue wprking with Project PRIMO. The
Mt Zion Center continued parenting sessions during the summer using PRIMO
materiais aiong with other resources and the Inman Center discussed with

/

PRIMO staff their plans for parent educatien program and parent1ng sessipn

6.. Parenting Guidance Center o . v
The Fort Worth Parenting Guidance Center‘ﬁbgen in 1975 with funding |
thet.Came from poth the private and the public sectors of the city of Fort

! *
-*
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. North. The pa;ent education oomponent began 1n'1975. Presently ohe orogron #
has outreach centefﬁ in four dffferent Tocations in the city and provides
different kinds of education classes for parents and substitute parents, a
'voluntee# program, and a special treatment mode"for the resocialization of'
abusive and neglectful parents.‘The center has a. total of seyenteen (17)
administre}ise and professional staff personnel and of this staff four (4)
persons have primary responsibility for parent educotion. Staff mgmbers
have backgreound pfeparation aod,ski11§ in severajl distip]ines inoluding ‘
“edutation. social work, philosophy, theology.'meth. guidente_end counselin&.
psychology, language and anthropology. Approximately fifty pefceot of'toe'
brogramts activities are related to parent education. The orogram\hes had

a totaluof 300 parent educetion meetings during the past year. Participants
have included parent groups as well as 1ndividoa1 counseling cTients. . The -
prograg had 5,000 parents to participate in the various parent education
activities thot were offer d | ‘

The ethnic compesition of parents in the program 1s fifty percent (50%)
Anglo, eighteen percent (18%) Black, and ten percent (10%) Mexican American
with.twenty-tuo ﬁeEZEEE*(zzz) unaccounted for, based upon reports to PRIMO.

Fees for the service provided by the center: aregassessed each participant
| and are determined by sliding scale according to 1ncome and family size..

&

Descrigtion of Site/PRIMO Interoction

The Parerting Guidance Center was contacted by Project PRIMO on -
August 1y 1078, concerning the possibilitﬂes of PRIMO providing T&TA to
' thefr program and the program becoming one of Project PRIMO's sites.

.The site was sent 2 criterfa checklist to determine possible ways that
}PRIMO might work wjth them. fnformation:waS'also-requested*concerofng the

site's projected parent educatioo program plans. _The site forwarded this

g
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“information and as a resu1t, PRIMO staff scheduled a meeting for site staff

January 1978, - - ¥

the PMI; response was veﬁfﬁgood. The publfcity campaiin consisted of the

Ty
1w i&%ﬁ

R AR

to visit SEDL on Octcber 26, 1978. ' -

The meeting between site. and Prcjecc PRIMO staff was very urodu:tive. y
| with the site indicating much enthusiasm uith respect Eg being able to ‘work ;§
with PRIMO Drscussion centered around site s program and parent educat1on HE
plans, as well as. Prcject PRIMO's resources. plans, etc. .ﬁ
The site requested that PRIMO staff vﬁsit its cente; Novemher 9, 1978 . %
and to make a presentation to the Director and staff. This presentation was :
.made end'ccvered (1) information and materials auailabIe.‘(Z) T&TA that C e
could be provided by PRIMO and (3) a review of parent educction plan, needs g

and TATA needs for the coming year. Site requested information concerning )
the range‘bf TSTA activities and how PRIMO.cou1d better serve their prugéém: ;g
Areas identified with respect to T&fA from PRIMO were: . ;ﬁ
g a. Develop more comprehensive needs assessment. ‘ q,g j%
: f ¥

b. Assistance with‘the development of TV Spot format. '

: :ML

c. Assistance with plans’ for airing selected TV Spots.

%

PRIMO staff trained site staff in use of PMI, MMTP training was

scheduled for a later date, During‘the month of December the site was

asked to review the interim.report that summarized the 1nteraction of the fq'

-

site and Project PRIMO.  Useful comments were given. Site reQuested the use

of four specific TV Spots.- Project PRIMO was informed that the site contact

ksl i et

person wculd not bo with the program Efterﬁdanuary 31, 1979. Lo

The joint work agreement was revlewee'uhd'approved(hy“site on.Januaryle,wnﬁmﬂ_;e;
1979. The TV Spots thit site requested were forwarded to the site in late |

During the month of March‘the site conducted a campaign fa'publicize

A} i
\ 13
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'distribution of.flyers, newspaper:and newsletter- uriteup. etc. This effort

~cussions concerning site plans, activities, and reso

. ' - ¢ ' ‘
through the summer and early fall between site and Project PRIMO.

e e

¥

continued during the spring months..

. Positive Parent booklets were distributed. and the site was able ta
retrieve some of the recipient‘response ipformation(cards. A new director
of parent education component was hired in May‘and deve]opmént of parent

education program p1ans including” supporting goals and

AY
taken Site decided to continue to use PSA's during summer, and dis-

»

7. Austin Independent §chuo1 ﬁistrict. Tit!g VII Bilingual Program
The Parental Involvement Component that began in 1974 %s one of four
that comprises the Title VII Péogram of]the AISD (the nﬁhers.are instruc-
tional, human and staff development). The goals of the PIC are to create

an awareness in the parents of the educational process of their children,

-and to achie&e different degrees of involvement throughout ‘the nine (9)

school campuses in East and Seuth Austin. One professional and eight (8) )

ccmmanity representatives (1iaisons) are responsible for parent education

. activities. Approx tely thirty percent (30%) of the program activities

~'Descrjpt10n of Stte[PRIHO Interaction

ectives were under-

Musecont inoed————

,vm)h.' "", 4

<
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are reTated to parent mmﬁﬂnmgmﬂmates—thm
currently 5,500 parents, in the total program., Rinety percent (90%) of -

the parents are Mexican Amér}can with the remaining ten percént.(]D%)"
being Black and Anglo. Of the total parents in the prugram between forty
to fiscy percent (40-50%) take part in parent education activities. Sixty-
eight (68) parent education meetings were he1d during the past funding year.

The Parent Involvement Coordinator of the Title VII Program, AISD, was

[

L)

contacted by Project PRIMO in ear1y'August, 1978 about considering to par-

*

jores
=
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| A meeting was held on October 4, 1978 at SEDL with Title VII Program .« ]
staff to preview the revised MHTP‘s and PMIC erials. Questions and con- \
cerns were raised regarding the Joint‘wnrk Agreement between the site and :

l . PRIMO and the kinds of T&TA that could be provided.
’ A planning session was held on October 17, }978 at the site office to - ‘;

discuss weys of successfu11y 1mp1ementng~fflMO products and strategies at |
Title VII schoel campuses. The session dealt nith issues about designing J/fv“: .
and wrwting of parent education activities appropriate for.the Bilingual ) '
.Program (e.g., needs assessment, purpgse, goals and objeetive. evaluation,

etc.).

ISP S Y

nite was asked to review and comment on Project PRIMO's  Interim Report

© during the month of December. Several useful comments were provided. '

,-'!,'E'- e

A site visit was made by PRIMO staff on Jaauary 12, 1979 at the sitg\'
of fice to make a presentation about Project PRIMD to the Director of Bilingual
Education and" the Parental Involvement Specialist. biscussion <entered ~
around;the copy of the_jeint work agreement and the proposed fmpact‘StuBy.
.The site staff ﬁembers{were-cencerned ebeut'ehe passibility of breaéﬁ of '

- the Privacy Act, and concern for the need to obtafin clearance and approval

e e

from the Research and EveTuetfon Office of the AISD. ‘ T .  *
On January 17, §979, Project‘PRIMQ euhmitted to the Office of Reseerch
and Evaluation, AISD, an epplieation for research study: An_lmpect Study
of Parent Training on the Parenting Attituees‘and Behaviors of. Parent Educaf
‘tion Participants... The purpese of this application and_study was to con-
Eribute to the larger effOrt of developing a model for enhaneing the . |
| capability of perent educatien programs and to deliver more effective

services to their clients.

LN
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Submission of the application for reyiew caused a delay in.the initial |
implementation plans for site parént education activities with Preject PRIMO. R
It was agreed that shouidfthe fmpact $tudy be disapproved. a11 other PRIMO
parent education activities ‘woyld be implemented as per the Joint Work
Agreement, _ _ .

. Plans were made on January 23, 1979 to discuss scheduling of ﬁMTF | “
training for early February. A1l nine (9) Community Representatires of the

Titie VII1 Bilingual Program took part in the training, The Discipline

"o !L“,ﬁ‘«l 4

Peckege was excluded from training activity pending the decision mede by
" the site's Research and Evaluation Office regarding the Impact Study.

Training with respect to the Multimedia Training Packages (Family .
Roies and Relationships and La Familia), Positive Parent TV Spots and Positive N :
Parent Beokiete took place at SEDL on February 6-8, 1979, AN Title VII staff
members participated in’ the training activities. R, ‘ |

- As:a feliow-up to the Training and Technical Assistance, site leaders -

and co-leaders requested that PRIMO trainer help in conducting the first
parenting sessions This assistance was provided on an informal basis and
consisted of observing the training presented by the leaders end'ce-ieaders.
A PRIMO trainer ettended training sessionS\fnr four weeks during-Eebruaru | -
and March 1979, - o |

On February 26, 1979 an appeais meeting was held with the AISD/ICC

o

Staff and the PRIMO staff to appeal the decisibn to allow ‘the Impact Study
to be eonducted in Tit}e I Migrant an"or Title VII Bilinﬁual programs of
AIQD Discussien with ICC invoived (1) training of interviews. (2) sen-
sitive nature of interview questions, (3) content of MMTP, (4). training of

/

R - site staff (5) utility of Impect Study resuits to AISD and (6) use of
' project faqilities.

53 | ] ) ’ Co _"_
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of evidence of awareness of ems. ,\

s

A-March 6 l979 Veport frwm*ﬁnnt—mvoi.vmmciaiist'ﬂit’te o “

vII) included the following Parenting sessions were currently being con- - _ .
ducted once weekly at three elementary schools sessions were be‘ng scheduled Co :
to accommﬁdate more parents and the program was engaged in the recnpitment -
of more parents. Additional T&IA-was requested for training leaders to _

iﬁplement the DisciplinePackage Site also reguested technical assistance T
tg\provide community representatives (leaders and co- leaﬁers) with ‘informa--

‘tion regarding leadership skills and interaction with/between parent . i _ Y

participants and the parenting sessions. T . IR R

-~

The Instructional Coordinating Council of the AISD rejected the appeals"«'
application for the Impact Study because of the following (1) infringement
of parents' privacy. (2) sophistication in sensitiveness ‘of parent interview

questionnaire. (3) Tength of i ter{iew questions‘gpd questionnaire. (4) lack
-~

[N
o

Site indicated no plans for summe“ activities in parent education for

"the program, but did request the assistance of PRIHO staff in developing
parent education program planning activities and t*aining for the FY 79 80 LS -

-

This TA was’ provided durino August and September l9?9 R : . L
' _B. Extend-A- Care. o e N

-— ———

fjc‘tend-A Care\began its_program- in 1969. and operates betwgen 2 30.and ¢

5:30 at eighteen schools in the Austin'lndependent School District. +Funding

is from the Department of Human Resources. Title XX and the Emergency School
Aid Act. There are 800 childrén involved in the program. Most of the
partioipants are sifngle,. low inceme. norking parents. Staff included more

than 100 people:  thirteen (l3) administrative and profess ' l~staff. eighty )
(ED)\child care workers. two (2) profess:ooﬁl fuiltime perso s and five {5)

parttime superyisors who are primarily responsible for Earent education

... .51 L
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acti&ities. The parent education component began in 1975 and currently -
. ‘ . . ‘ ‘ 0 . v
about twenty percent (20%) of all the program activities are related to

parent education. During th?sApast funding year .the program held eighty

. pérent education meetings for the 650 parents in the program. The program

estimated thatksixty ﬁéécent (60%) of the parents participated i; parent

education activities. The ethnic cbmposition of the participants is as

[ ]
- follaws:__fifty perceat {50%) Anglo, fifteen to twenty percent ([5-26%)

Mexican American, and thirty to thirty-five percent (30-35%) Black.

Description of Site/PRIMO Interaction

'S
This site was contacted on September é, 1978 to discuss possibility
of site working with Project PRIMO, and to schedule a meeting:for site to- '1'

visit PRIMO office. A meeting was scheduled and held on September 13, 1978

* for an initial visit between site staff.and a PRIMO trainer to exchange -

_program information and to schedule a date for a formal meeting wﬁth‘the

site's administrative staff and PRIMO staff,

An orientatisn.meeting was held on Sebtember 28, 1978 with site staff
and PRIMO staff to discuss site's program and the possibiiity of the site
working with Project PRIMO. At the meetxng, site and PRIMO staff discussed .
anf reviewed themsite’s {3) parent education pian, (2) T&TA Checklist and ‘
discussed. the types of TéTA PRIMO would provide based upon the site!s plan,
and (3) checklist and needs asseSsmeﬁt'- Also there Wéf a review of the site's
proposeu plan and instrument for conducting a needs assessment. Sité‘s needs
assessment uas conducted duringﬁﬁeptember and' October 1978. ' -

Planning sessions were conducteq during the months of November, Decemﬁ;;.

and January to further discussvtraiﬂing, T&TA activities, MMTP Impact Study,

‘and scheduling for conducting the Impact Study. ‘;4’

The Joint Work Agreement was rev1ewed and approved by site on January 12, ~

&~
J
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1979. Training ;As provided by PRIMO staff duning the 1atter-;art of .
January with MMTR “Ways to.01§éip1ine Children” and follow-up TA was provided
for the Ieade(g;E: co-leaders who conducted the\lmpact15tudy.

' PRIMO provided additional training for the MMTP's that were not used

in the Impact Stﬁdy, and provided é continuhtionfof.TA with' MMTP's on én
Qngoing basis for leaders and coMeaders as needed. Assistance was provided
for minitraining ses%ions using the TV Spots and Positive Parent Booklets,
as‘we11 as-assistance with recraitment of parents and training participaﬁt§.

For the remainder of the contract period, site continued to use the

’{gf#,f'PSA's and the MMTP's and the Positive Parent booklets, although the return

~ of the recipient response cards passed out with the booklets was sTow.

No summer activities were planned by the site in'the area of parent
education, and a turn. over in staff andrsite contact occurcsd just as the
contractual period was ending.

Project PRIMO continued providing technical assistance with the new
site staff in the area of the assessment of néeds. program planning, and .
the identification of resources. |
B. Evaluation of PRIMO Training and Technical Assistance

' ,
The primary purpose of this eva]qptibn was to determine the effective-

-ness of PRIMO training and technical assistance provided to selected sites.
~The evaluation process involved twe phases: (]) a careful documentation by

PRIMO staff of the T&TA provided to each site, and (2) an evaluation of

PRIMO’T&TA. using a questionna!ré filled out by the site s?aff. The docu-
mentation phase of PRIMO's evaluation process served two purfoses: (1) to
provide a systématic method for PRIMO staff to cross-check and feedback
necessary site fnfcrmaticn and (2) to use the documents as a method of self-

evaluation with respect to T&TA provided to sites. Kaufman (1977) maintains

-

-

-
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| that evaluation of a process is based on how well it is planned and executed.- ,
. Enroute evaluation of both, prosesses and progress towards outcome are accom-

-

plished by determining discrepancies between the gpals and objectives and

iy

the activities being done. PRIMO's docunentation process was an attempt to
do this. | '

The documentation process of the PRIMO staff coneisted of information -
gathering activities: (1)_actfv1ty logs of telecons with sites, {2) written ;
correspondence between PRIMO staff and site staff, (3) the Training and ) o
Technical Assistance Range of Activities Checklist. (4) the Joint Hork Agree-

ment, a contractual agreement between PRIMO and the sites on the pruvision
of services, and (5) the PRIMO Site Technical Assistarice Activity Descriptinn.

An eva]uatxon quest1onnaire was comp]eted by the site personnel in
October 1979. It served as an end of the year eda]uatipn of PRIMO‘s*edsie-
“tance to the sites. Site eensonne?were asked to evaluate the PRIMO . - N

training gnd technical essistence, Positive Parent booklets, Pub]ic Service
Announcement spots,.Parenting Materials Index ‘and Multimediag;haining

packages. In addition, sites were asked to indicate\what their-strengths

and weaknesses were before PRIMO T&TA was. 1n1t1ated.as compared to when

PRIMO assistance ended Alep sites were asked to assess t_e.strengths and

. weaknesses of PRIMO's assistence The foTlowmng sections describe the

*

results of these two evaluation phases,
.
1. The Documentation Process for Training and Technical Assistance

*
-

Used for Evaluation.
The documentation proéess by PRIMO 'staff served as a means of main- ' .
taining a record of information regarding PRIMO trainihg and technica]
assistance to,fhe si?es for the purpose of self-evaluation and‘checking iL\ "_;?

back on information.

'
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. The Activity Logs were'used to document information provided and

exchanged during-felecons‘te sites in a systematic and organdzed fashion.

‘PRIMO staff recorded who {nitfated tﬁe contact, the date of the cdntac:

ﬁd-and the cantent of the discussion. They used the Activity Logs to refer

-

‘back to what was discussed ‘and -to compile the interim reports. Teiecod%

to sthe sites occurred between one and two tiﬁes a month to each site,

| usually for the purpsyé of providing technical assistance. Sites would

phoneQPRrMO s;aff to ask for assistance'in the identification of resources,

me~§., films and book]ets for paréntdmeetings Other technical. assistance L

1nc1uded suggestiens to resq]ve recruttment probTems and p?anning parent -

ect1v1t1es centered around a. part1cular topic. PRIMO staff would use * .

Activity Logs to cﬁEtk\QgEk to see what s1tes rneeded and to see if PRIMO

had complfed with requests or to. clarify requests for assistance. An.
analys1s of the Activity Log content 1ndicated that sites requested more
assistance with short and long nange p1ann1ng than anything else. This:
is consistent with the data fou;d in the questidhnai;e results where sites
stated thae one of their weakest areas was ip planning.

The written corresgendence between PRIMO staff and sites during the

year included (1) an invitation to: partic1pate with Project PRIMO, (é)re .
Tetter requesting sites to fillkeut the Training and Technical Agsistance
Check?ist, (3) a letter requesting information about site programs, (4) a
letter from sites tg PRIMO requesting visits by PRIMO staff, (5) a letter
fromfPRlMQ,verwfying -the date of requested gssistance elong with kinds of
help to be prevfded (6) a Tetter frdm PRIMO\/to the sjte requésting con-

» an end of the year eva!uation

currence on‘ the Joint Work Agreement, and {

~of PRIMO T&TA. There wa$ no technical assistance provided in tee written

correspondence. PRIMO staff-used the written correspondence primarily to

L
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. {See Table 2.) An analysis of the T&TA Checklist indicaftes th

—cee .

refer to the dates when T&TA unuld be offered and agreement upen the types

A b]

of assistance to be gravfded ' o~
The Training and Technical Assistance Checklist was ued by PRIMO staff

to ascertain the needs of sites. It consisted of a 1ist of services avail-' ‘
able from PRIMO and cqumn‘where sites'checked off the kinds of services -
eeeded The Checinst gave the PRIHO staff an overview of each site's
expectations and it was used as a basis.-for negotiating the Joint Work
Agreement The PRIMO staff used the T&TA Checklist to-evaluate what <could

be provided at the beginning of the praject.( The Checklist was used at

the end of the _project to anaIyze (1) change in what T&TA needs were”
indicated by the site and what was acteally previded (as stated in the

Joint Work Agreement) and (2) ‘areas of need most frequently indicated/

~ tended to desire .assistance in the following'areas' (1) assessin needs,

(2) development of plans to enhance program activities, (3) deve opmen
ong-range plans, (4) assistance with training for the MMTP's and (5) PR
resources (booh]ets, television spots, MHTP's) The PRIMO staff found thew

T&TA Checklist useful in giving them an overview of site expectatiens and

oy . ,é’{‘;"’)‘;’ oo

- -hm}s'i'

. .,43-%‘ A

enabied them to eva?uate realistfta1]y what services couTd be prbvfdea
) The PRIMO Site Technical Assistance Activity Desgrigtion described

on~going interactions with sites. This document pulls tééether the documen- ¢
tation process and allows an outside évaluator to understand the interactdons
between PRIMO and its sites. The Activity Description consisted of (1) a —

description of all activity contacts with sites and a short summary of what

/s

occurred, ) the materials used for conducting activities, (3) the relation-

shfp between the activity end the objectives in the Program Implementation
Henqgl and (4) the reactions of PRIMO staff to the activity. The PRIMO



staff found the Activity.. nescriptipn usefu1 in (1) compiling interim
-reports and (2) in giving them an overview of the technical assistance |

. status et each-site. The PRIMO staff were able to identify any problems

uith cemmunicetxon and project the next steps of actien. They ceu%d use

“the Activity Descriptien to see if objectives of the PIM and the Joint

Work Agreement were being met. ‘PRIMO staff encountered a prnblem with

the sites- because the sites did net have a documentation process. similar ‘

to PRIMﬁ‘s which made it more difficu!t for PRIMD trainers to help the
parent educatinn programs in planning goals.end objectives,
L 2. Eve]uetionFQuestiennaire to the Sites (October 1979) H
A questiennaire was sent to the Major contact person at‘each of PRIMO's
nine T&TA sites. ’{hey were asked to.eva1uete several different areas‘nf

PRIMO T&TA. These included' (1) the training and technica] assistance,

| (2) the Positive Parent booklets, (3) the Public Service Announcement Spots, |

(4) the Parenting Materials Index, (5) the Multimedia Trainfng Packages,

(6) the sites’ strong and weak areas, (7) PRIHO s strong and weak areas, and

(8) what PRIMO contributed this past year to the site's program activities.
Each sectton of the evaluatien will be ‘discussed seperately The

N .
. S,
aan B
wse .
(344 S

| tions

suhmaryedisgussion«eteﬁ}efn will treat_the omell_euluitiQnL PRINO o

) trafning‘and technical assistance and provide some suggested recommenda-

-

From the replies- received, PRIMO- was most sucqessful in helping the

parent education programs develop expertise in the area nf needs assessment,

-

. location of PEP resources, deve}opment of plans to enhance'pregrams, and

training for use of PRIMO materials. As will be discussed later, these

are the aneas where sites needed assistence and stil] need assistancé.

6
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e S “{ B ‘a»w“w: ‘2( ST A S 1§%§
. a. Training and Technical Assistance., S . s
’ REViewing Table 3, all of the sites’ reported that tﬁey received satis: m§
. factory or very satisfactory “service frem PRIMD's training and technical . -
| assistance. The two sites that receiveg the most T&TA were Mercedes and ) ;;i

“ San Antonro 4 c' s. and the site that received the Ieast T&TA was Leckhart

‘Overall. the evaluation of PRIMO's T&TA-was high for the services reeeived. oy

’ - 1 " One ef.the goa1§ of the training aee technical as$istance was to hele ;
the‘sites”develop expertise within their oﬁn'seaff resources. JHEy were ‘“ |

asked, “Of the following erees. indicate the ones in ehich you feel yuqr' o

program and staff heve &eveloped expertise and/or resources ever the past

year?" The reply was 'i
/ : .
‘ Areas of Training and Technical Assistance* - "
Sites A_ B € D E F & H 1 g 0 !
-Mercedes X X X X X X X X X y
San Antonio X X X S T X ' e
Lockhart X X X X X : X L,
Edinburg : X X X X | X X -
Austin.ISD ' X X X .o X X ' X , . ‘
San Antonio 4-C's x x x x x x X {r/
Fort Worth X .
Extend-A-Care X X o
*See Table 3 for Areas of T&TA o | i
X = areas where developed expergjeg_”:;A‘ - | L |
. be Booklets.. ‘ | T%
Each site received 300 of the Positive Parent booklets. Each book- ‘ 4
let cOntaihed a postcard-size questionnaire_that was designed to gather 5
reactiené from the readers. Each.siﬁb was asked to provide one person | €
‘ . . . .
assigned with the responsibility for distributing the Positive Parent book- - v
lets to parents participating in the projeé®t and/or to parents the site <

identified as recipfeﬁts of the booklets. This site person was responsi-

ble for couédfnating the collection of the booklet reaction cards from \

. . o : | = 4
,4 \)‘ | : ' o ; o 50 61 . ) | . o




‘Table 3: SITE RATING OF PRIMO TRAINING AND TECHNICAL ASSISTANCE
o~ o R ’ - - "RATING SCORE* . T -
AREAS OF TRAINING AND Lx SAN ANTONTO | .~ T SAN ANTONYO | FORT | AUSTIN, | EXTEND-]
TECHNICAL ASSISTANCE .- MERCEDES | HEAD START [ LOCKHART EDINBURG | 4-C's WORTH | ISD A-CARE T
K. Assessment of PEP needs - 3} )
1. Anpraise concerns -
2..Develop plan'of action
3. Develap survey of needs
- 4. Conduct interviews
- B. Location of PEP resources .
. €. Identificatiomof materials - ; -
w 1. Conduct searches ' -
- 2. Lend PRIMO materials :
3. Train staff in use of PMI
4. Keep PEP up to date with PMI
D. Assist with dissemination of
parenting information™ -
E. Recruitment of participants
3
G
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. Development of plans fpr PEP
*activities
. Training with PMI
. 1. PRIMO. materials | '
2. MMTP's -
3. TV Spots/booklets
H. Effectiveness of PRIMO training |
- materials 1|
1. Planning evaluation
 * 2. MMTP evaluation
3. Impact study
4. Media campaign
5. g entify other services at
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didn't receive service ‘ o ;. -
‘received service but no answer ' . 5
very unsatisfactory : .
unsatisfactory : ( c ' ~ ;
satisfactory ' ‘ _ : o | -
_very satisfactory ,
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| persons who returned cards are compiled in Tab1g 5.

parents and he?ping to ensure ‘the returning of them to fﬁé“t*bOPatory.
Each\Q::: was asked to select 300 booklets from a 1ist of six titles:

Expect Whe Best from Your Children ~
Praise Your. Children o k . f
o ° Help Your Children Cope with Frustration . . ' . » e o
Where Do Adults Come From? . | ‘%.
Practice What You Teach ' L *

Be Ccnsistent . T
Several sites requested two addit:ana] tit’es Four Ways to Discipline

Children and Los Ninos Aprenden Mirando y A}udando Thé selection varied

from site to site. The four booklets that were most—popu?ar-wtth-a}l s%tes =

were: . . ' _ - ) ) s

Ay
\

Where Do Adults Come From?

Be Consistent .

Help Your Children Cope 'with Frustratton
Praise Your Children

A total of 2,400 bogklets were distributed and a total of 214 reaction
cards were returned, |

)

The number of bookletsfdigtributed in qach $1teAahd the number of . Aﬁ:
. ) ' . '.. AN ‘ ,
questionnaires returned are presented in Table 4. The reactions of the 214

Most of the recipients liked the Positive Parent baqklets a great deal,
and about half found that some of the information in the booklets was new .
to them, and found that the suggestions for raising their children were
very useful. Over half of the recipients had cbildren six _rs‘and youngér,
were female, Mexican American, between the ages of twenty a ditwéntyhnine,
and had completed the twelfth grade or fore. | o

Mercedes, Loékﬁart'and Fort Worth indicated that they woui. 4"*e1té

continue receiving the Positive Parent booklets for the next yeér. " (See

also Table 6.)

Sites that.did not return cards did not give speiific reasons for not -

A

.~ ﬂ'! )

1 . ~
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- - .Table 4: SUMMARY OF POSITIVE PARENT BOOKLET _

A e o ———— yae o e mm e —

.
L
N

; / DISTRIBUTION AND POSTCARD -RETURN

SAN ANTONTO ‘ " SAN ANTONIO ~ T EXTEND- ]
MERCEDES [HEAD START LOCKHART EDINBURG | 4-C's | FORT WORTH | AUSTIN ISD A-CARE
#D1s-] ¥Re- |#Dis-|#Re- |[A#Dis-|#Re- ' |#Dis-|#%a- |#Dis-|#Re- |#Dis-|#Re~ |#Dis-|#Re- |#Dis-]#Re-
' R trib-| turned|trib-|turned{ trib-| turned|trib-|turned| trib-| turnedjtrib-|turned| trib-| turned{ trib-{ turned
. BOOKLET uted | Cards juted {Cards |uted {Cards juted {Cards |uted |Cards Jutpd jCards |uted {Cards.juted |Cards
s s P . "“,.J
Expect the Best #
From Your V 1
Children 50 50 50 . 50 50 60
Praise Your ' | . | -
Childrén 50 40 50 50 50 35 60 4
———— e e ’ = [}
Help Your Chil- -~
o dren Cope with . ;
Frustration 25 40 30 100 50 40 60
Where Do Adults . . _ ' | .
. «Come From? 100 40 50 50 35 F100 1 -
Practice What ‘ g
You Teach 50 40 20 | 50 40 . 60 Ty -
Be Consistent 25 40 30 100 50 50 60 " :
Four Ways to | .
Discipline . _ - : :
Children 50 50 50 1400 |, 14 g
Los Ninos 5 =
Aprenden
Mirando y .
Ayudando ‘50 20 ) 100
__ TOTAL Booklets | 300 300 300 300 300 300 300 300 (/
TOTAL Cards - - 94 66 - 35 - e
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TO POSITIVE PARENT

— "

\ .
\ f . PY ’ .

SN _ L o o E
: \\(\ - | Tahle 5:° SUMMARY OF SITE RscmLErér REACTIONS =~ - .

1othart‘"’ tdinburg Fort Worth  Extend-A-Care "4Tbta1

M5

. . / : ‘ .
1. Did you read the bodklet? L. | }
Yes : 89 - 66 . " 34 19 208
No 2 - . 1- 0 3
2. Did you like the booklet? ~ r .
K Not at all 2 - - 1 3
Somewhat - i8 1 6 3 53
. A great deal 50 62 32 8 152
3. How much of the information in the
booklet was new to you?
o A1l of it .o 5 . 2 2 0 9
Most of it . 10 33 6 3 * 83,
AR Some of it o ...;w’“’/ 76 ) 31- 23 15 145
o None of it ' 1
4. How useful are the suggestions for
mising your children?
Not useful at all 0 - - 1 ‘
Not very useful 4 5 ] 1 11
Somewhat useful 32 : 4 13 7 " 56
Very useful 56 ¢ 57 22 10
5. How many children do you have who are: .-
6 or younger | 75 20 22 - 9 126
Between 6 and 12 " 40 48 5, : S . 102
Older than 12 "8 5 11 . - - 24
6. Are you: ) _ esﬁ.
. Male 16 5 5 2 ' 28
¢ Female 18 53 28 16 t 175

SN



*Table 5, Continued.

.

iz
>

o
wn

Lockhart Edinburg Fort Worth Extend-A-CareQ Total
. Are You: N ’
8lack , 2 2 - 8 12
Mexican American 62 62 - 4 128
- Anglo 24 - 25 4 53
,,Othgr - 4 . - .4 2 10
. “Your age: T N I Q
Under 20 I 1 - - 1 ' 2
20-29 Vs 63 29 20 12 124
30-39 . 25 30 5 6 66
40-Qvear . .~ \\\ -
Circle the highest grade you com- '
pleted in school. '
4 ) ] - - - o1
5 1 - - - 1
6 3 - 1 - - §
. 7 - \. - - -
8 3 4 . - 8
9 6 - 1 - 7
10, 3 - 4 - 7
11 14 4 1 - 19
12 42 8 1 12 63
12 or more 21 50 26 6 103
1
e
. s . ’ -F.r

o '@ ﬂf ”; q?sﬁ
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Table 6: EVALUATION OF PRIMO MATERIALS

t

o TN : RATING OF PRIMO MATERIALS* bf
PRIMO N = | SAN ANTONIO | FORT | AUSTIN | EXTEND- | SAN ANTONTO
MATERIALS MERCEDES | LOCKHART | EDINBURG | 4-C's WORTH | ISD- A-CARE HEAD START
Booklets: . .
. Expect the Best from Your . : ] ' : ’ :
- Children ) 4 4 - 4 - —3 44 Iy § 1
- Cor v . .
Praise Your Children 4 4 4 4 3, 4 4 4
Help Your ‘Children Cope ) | A )
with Frustration ' . - 4 4 3. 3 4 4 4
Where Do Adults Come From? 4 . 4 - 4 3 - 4 L
. Practice What You Teach 4 4 - k{é 3 4 4 4 :
‘Be Consistent : ‘ * 4 4 , 4 4 3 - 4 4 _
_ Other.boqklets _ - - -, 4 - - 4 -
" ‘Public Service Annoyncements - - 4 4 3 - 4 4 ;
MMTP's: ' _ I | 1 ;
' Ways to Discipline Children 4 . 4 4 4 - X 4 4 .
La Familia y E1 Respeto 4 4 § 4 - 4 - 4 .
™ Family Roles and Relation- - - | | i
ships 4 4 4 . - X 4 - 4
*Key: - = didn't receive service o o ; ¢ 7o |
( .71 1 = very unsatisfactory - ~ ~
_ 2 = unsatisfactory : x
. - 3 = satisfactory _ | . .
4 = very satisfactory . ‘ v : -
x =

No evaluation offered since materials were in use before PRIMO S T&TA § ~
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doing so. Sites that did return cards stated that everyone who responded %E
' was happy.yitﬁ the bosklets, seemed to enjoy them, and fhat'most‘of the '_ ;_:ﬁi
| Eespohses were very ﬁbsitive. One sitgtindicétéé that it was hard to get B
’ pébple to send the cards back. ' ' ‘ S i
A Booklets werg distr%bute& in various ways. In Mercedes thé booklets ' . i
— —were-used-with parent—training-workshops,-used-atone in parent-education ' -
| ‘metings, and used during‘cpen house, at baseball games and distri@uted in :
churches ip the city (Table 7). Mercedes, San Antonio, Edinburg, Fort Jf
:‘ "Worth, Austin iSB and.Exténd~A-Care used the booklets with parent training _?
workshops. Somg of the sites put the booklets in the office for parents to )
pick.up, used them wi;h the TV Spots for short parent mee;ings. distributed
them dufing aﬁen house, in churches, clinics, doctor's offices, college and -
high §choo? counselor offices, and passed them out aé different parent f
- meetings’ that were held durin hthe'year. %
' c. Parenting Materials Index (PMI) ._\; | C t%
- Two sites were given PMI {\{ndexes); the San Aﬁfdnio Head Start site anq . |
the Paregt;ng Guidance Center, Fort Worth site. §
”-“‘TOF the two sites, it appeared that the Fort Worth site designed-a pub- -
licity.campaign for the PMI, sent letters to .programs in the Fort Worth 5
area about the Index, wrote articles in their newsletter that is widely j
distributed, and gog thé most mileageloqt of the Index although they did ;
not have information forms filled out by the users of the Index. (§
It was not evident that either site purchased parenting materials as a -%
result of having used the Index although materials were pufchase& by other %
- sites as evidence éf‘theié familiarity witﬁ it. : -
2» | " The PMI, did not get widespread use from the sites who receiueé it. The ;
| primar¥ benefit of the PMI was in helping the staff research topics. _ -
’ ~ . - | , ._i
o ' 57 T3 o
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Table 7: USE OF POSITIVE PARENT BOOKLETS o o | ' -
AND TV SPOTS _ : : B |
. . . SAN ARTONIO | FORT KUSTIN T EXTEND- | SAN ANTONID
MERCEDES | LOCKHART | EDINBURG | 4-C's | WORTH | ISD A-CARE HEAD START ‘o
How were booklets distributed \ : - (h
Put in office for parent ‘ : - .
- to pick up _ L Yes , | Yes S
o Used with parent training — ey T—ver— - _ Yes————Yes§ —Yes Yos Yos-
Used with TV Spots | ) | Yes - | o Yes :g
" Used alone in parent . “ | ’ ’ ol
education Yes ' Yes Yes Yes Yes
¢ i)ther-* - | Yes Yes +Yes | .1 Yes
How were TV Spots used : 3 ~
To start discussion : ‘ - Yes | Yes ‘\\‘ Yes ~
With parent training - : :
workshop - ” Yes - T Yes Yes <
For local airing on TV . : .

station Yes Yes Yes
| For recruitment of parents | Yes ] ' ’ Yes ~ j
Other . ' ' Yes ‘ “5
‘Evaluation of booklets No © Yes’ Yes ~No Yes | No | Yes Yes , *
o Evatuation of TV Spots No No. Yes No No . No Yes ““
7 4 . — . - / - & -5 ¥
N
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d. WMTP's | | ‘
" A1} of the sites used the Multimedia'Training Packages; however, it ,%:
appeared that the most organized use of the MMTP's was the Mercedes site. .
(Table'3)§ This was attributed mostly to their goal of planning to graduate | :
a géoup of parents who had completed all sessions of all three packages. f
There was a total of 166 parents who completed the training sessions and :

some of those parents were“iised to teach other.parents. ‘Mercedes' informal

evaluation of the training that was conducted Showed ﬁbsitiée reactions,

and now the program is in the process of doing a formal evaluation of the .§
TP trainid. | .
3

PRIMO trained in all seven sites a total of fifty-seven staff with the
_MMTP's. aﬁd the site staff trained approximately twenty-five people to conduét
training (Table 8). | | | !

e. Relationship Between Programs and Other Farent Activities

The Mercedeﬁpsite and -the Fort Worth site reported that fifty percent ~
(50%) of their program activities are devoted to parent education and over
seventy percent (70%) of their clients are participating in parent education.

At all the sites, the portion of client participation in parent educa-
tion activities ranged from thirteen percent (13%) to eiéhty-two percent
(82%). The portion of program activities thaf aré devoted to parent educa-
tion ranged from ten percent (10%) to seventy percent (70%). '

From the figures Eubmitted (Table 9), 1t appears that,the most suc-

_cessfulvprograms are Mercedes and Fort Worth insofar as they reach the most’

parents. .
f. Site Strong and Weak Areas
This section was included in the site evaluation to assess where the

programs were at the beginning of the year and where they were at the end

59 T ’ -\
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Table g: USE AND EVALUATION OF HULTIHEDIA

<
-~

TRAINING PACKAGES

¢
-~

‘e

}

-~

m‘ ;

e
4.4

3. L
1 &

: L atf

e PR & L

.l

: - SAN ANTONTO [ FORT | AUSTIN T EXTEND- 7

MERCEDES | LOCKHART | EDINBURG | 4-C's - | WORTH| 1ISD A-CARE HEAD START - -

Number of MMTP sessions ‘ / *

this past year in total , !

program activities - ' .

Ways to Discipline Children 53 2 4 16 - - 2 1 '

La Familia y E1 Respeto 54 - 4 T 16 - 8 - 1 ;

Family Roles and ~ . A i
Reiatienships £3 1 4 - - 4 - 2

- Number of parents who ' | . X )

attended the wurkshops 259 - 52 165 - 1vL40 30 "85 .

Did you conduct any follow in positive ' positive | positive . 'f

up evaluation of the MMTP's? | process response Ne No NA | response | response No i

. . . _ : -4

Number of sYaff trained ; 15 ‘ , -

by PRIMO trainers 14 ;0 ] approx. -8 8 5 6 !

o i by

How many other persons were / :

trained by your staff to be ' ’ e

"leaders/co-leaders of . 10 _ :

MMTP's? 0 0 8 approx. NA 1 . 0 6 _

£ vt ] ,\;A

- .N s%

-
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| - Table 9: SUMMARY OF SITE ACTIVITIES' =
. . ’ "_;
: SAN ANTONIO | FORT | AUSTIN | EXTEND- | SAN ANTONIO
SITE ACTIVITIES MERCEDES- | LOCKHART EDINBURG | 4-C's ° ,- WORTH | ISD A-CARE HEAD START* .
Numbgr of parent meetings . 1 per
each month 42 3-4 15 d_z 50 60 6 wks.
Number of meetings devoted m " one
to parent education 42 2 5 3-4 30 40 half ‘
, A ] A
Percentage .of clients e
participating in parent ‘ no
Wt_%m*wmmwh&n e m st e .A:__.-._..sz.x..«-_.,. 4 .-.—-lizww-r_—--«zsz.m.._«\_ 25% _m__ Z.Qx — ﬂ!w_
Percentage of program ,‘ )
activities devoted to o :
o Pareot education / 33% 50% 10% 33% 50% 70% 15%
*Information wa§ based on telecon in October 1979 to sites, ]
San Antonio Head Start staff was not able to be contacted. ",
\ s )
81
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") \ ?

T =3 .



‘l

) "]

of the year after recefving T&TA from PRIMO. ' -
. . “ -

. * .,i

In comparing site strong and weak areas before and after PRIMO T&TA o
(Table 10), the following results were found. e
. &

" (1) Mercedes

It is evident that the site was seeking a broader'perspective in o
parenting and they felt that they received that perspective from Prnjéét_ c

PRIMO. The site's plans were to broaden the scope of their activities with -

an ambitious and energetic staff and project, and it appeared that they
wanted more traihing and technical assistance from PRIMO. The site was

not able to do everything they wénted to do, and the éssistance from PRIMO
was limited, given théir ambitions and goals. Specifically, they would have
likedlmoré training from P}oje!t PRIMO at different periods of time.

(2) San Antonio Head Start .

Based on the answers to the questionnaire, San Antoﬁio Head Start felt ‘
that a major weak area for their program was more pa;ent training programs )
in order to give parents a greater'awareness of child development {deas.

They felt that they received assistance from Project PRIMO in methods and
materials for providing parent training, and they encouraged PRIMQ to

develop more materials. Overall, it appears that-PRIMO's staf?fand resources
met :he needs of San Antonio Head Start's program.

(3) " Lockhart ,
| Their weak areas listed were resources and recruitment. The Lockhart
site«;;‘a small rural site with limited resources. Their strongest resources
from PRIMO were the Positive Parent boéklets. The weakest area was the PMI.

(4) Edinburg

They felt that they needed training and organization. SEDL has pre-

viously worked with Edinburg and site had participatediin the field testing

| t‘t._ ' 62 81
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21.

At the beginning of your program in
September 1978, what would you list
as your weak and strong areas with

respect to develop1ng 1n-h0use ex-

perttse?

Table 10:

SITE STRONG AND WEAK AREAS

4
<

Strong Areas .

e

Mercedes

SanEAntaniQ Head Start

Lcckhert

Edinburg o

San Antonio 4-C's !

Fort quth

Austin ISD

Extend-A-Care

(1) Counseling skills,

(2) overall genuine concern,
(3) leadership trar‘ﬁng, (4)
personal experience as ‘
parents with children up to

22 years of age, (5) experience
gained during PRIMO piloting

Staff awareness of need for -
parent training

Parent Imvolvement Coordinator
showed positive attitude and
began to organize effectively.

Some personnel are good trainers
and just needed more training.

Strong commitment, good staff-
parent relationship.

Developing programs, delivering
programs, responding

Familiarity with wide array of
parenting materials

Supervisor with a year of ex- -
perience, good community
contacts.

Weak Areas

(1) Background information on
PRIMO,

: - N y ’;f
Ay a-ﬁiaﬁ

(2) a good and comfortable

perspective concerning parenting.

Consistent parent training

Resources, recruitment

Qur program was unorganized.

Lack of knowledge of parent
education techniques, lack of
parent edqcation materials.

STl
-
_IF“—”"‘

Marketing —

~ Lack of confidence by some

liaison persons to conduct
parent training sessions.

Center managers unavailable

and/or unwilling to participate
in training activities..

83
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By September 1979, what would you list as

S e

Table 10, Contirived.

22. -
your weak and strong areas with respect :
to developing in-house resources? ~ Strong Areas Weak Areas
Mercedes | N [sroader perspective con- Impact study, magazine articles,
cerning all areas in parentrng the PMI and TV spots were not
resu!t1ng in meeting more . carried out.
: specific needs of parents.
Sarf_Antonio Head Start: “ Parent awareness of child NA
deve1opment
Lockhart Parent Involvement Coordinator <kecru1tment (is improving
more staff involved, resource because or home visits).
4 ~ materials purchased. . ’
Edinburg : Coe Personnel developed more Program is still not too
‘ -expertise. organized.
San Antonio 4-C's Same as 1978 plus some knowledge Nee! increased knowledge of
: of parent education techniques. parent education techniyues
-.and materials.
- Fort Worth Qeveiopfng programs, ‘delivering Marketing.
programs, responding. '
Austin ISD Fami]iarity with wide”é??ay of New ciaison persons need ex-

: parenting materials, plus an tensive training and experience.
improvement in lack of confidence '
by some liaison persons to con-
duct parent training sessions. |

Extend-A-Care. Program has grown through years. Less emphasis on role of
' - parenting supervisor.

R,

7
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O
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of the packages and had previously trained with and ﬂyrchased the MMTP' s and k R

“the TV Spots. Project PRIMO was able to go only once to Edinburg. The site 5

would have 1iked to have received more training.’ _ qﬁ

(5) San Antonio 4-C's - | f%

‘ Site wanted-to know more techniques and receive mate}ialsﬁ ‘Training A :

~ of MMTP's was very effective. Site felt that Project PRIMO had no weak ) .g

) .ﬁreasf ' i

(6) Fort Worth | o

\ ‘ . lit appeare¢ that'the'site waﬁted expertise in the >rea of marketing. 'i§

| Site did not.receive that kind of expertise from Project PRIMO. The prob- .

Tem that evxdently elicited this request for more publicity may be explained ' "

- by the fact that the program is geared to formal workshops and one-to-one i

- counfgllgfiixtgatxons and it does not lend itself to a high staff-client :

ratio which would result in more impact. The area of marketing was not a :

' part of the work agreement, but apparently a problem developed after the | «:
parenting education director left the program in January 1979.

) (7) Austin-ISD | .

The site needed training of 1iaison persons te gain confidence and to :

learn techniques of working with parent groups. The site was pleaseq with "

~ the ag;is%ance ;eceived frém Project PRIMO. | | ¥

L\
(8) Extend-A-Care

*\The site's weak drea were due to programmatic problems and the organiza-

o . 'tionai structure of the program MMTP’s‘heIPed with planning and program was

P4

pleased with T&TA that PRIMO provided.

?D’H 2,

{/ . Overal? PRIMO's T&TA did meet the needs of most of the sites and

- . seemed to have provided an impetus in €raipfng. resources and materials,

ik

kN PerSona]:;pntatt5¢:MMTP's, bggk]ets.&nd training‘overal1 got very favorable

. e - ’ ' ; ’
Lo - . . 3 L .
’ S(; ‘ . T Ty e, / ) . ¢
. . “:- s s '
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“
;>v  N comments as well as a numﬁgr:§%_f;§6;;sié;;éﬁ;ﬁiilaﬁout ékxno trainers; *A.gg
The only negative statements were that the sites wanted more. E:
g. PRIMO”s.étrong aﬁdHeakﬁX{eas | | )
The sitesglisted PRIMO's strong areas as (1)-the MMTP*s and the Positive

Parent booklets, (2) the training the sites received for the MMTP's, (3) the

knowledgeability, flexibility and enthusiasm of the PRIMO trainers and .,
. .y
(4) the help in planning (Table 11), The sites indicated that PRIMO needed =
\ to improve in providing more services, such as more frequent contact and f
. . . ’5
stretching the training over a longer period of, time. An analysis of PRIMO's
contact with the site indicates that PRIMO's T&TA provided much needed. ser~ ;
vices to the parent education efforts. The sites indicated that the personal "
contact with the trainers, the materials that PRIMO deverped. and the 5
training that. PRIMO provided were an integral part of the site's parent
' education program growth and development with respect to skills and resources
during the'}éar. | 3 | _ {
The PRIMO trainers' experience was that the sites did not allow adequate
time for their staff to receive sufficient training in the following areas: -
. Needs assessment, such as téghniques of conducting an assessment, - - s
. - development of an assessment instrument or reviewing and identify- T
+ : ing instruments that could be used in their program. ) .
| '.,PIanning/PrqgramiIﬁplementation. Sites did not have well pTannéd !
parent educationiprograms that contained long range and short
range goals as weil,gi\gggcific monthly plans for their programs;
the sites needed a Tot of help in this area that could not be
accomplished by telecons. The sites continued to use resources
, that were most familiar to them rather than to matth new as well
~ | as old resources to their activities that were planned. The sites
| ) tended to train parents in a specific area without a continuation
- o or follow-up. : | | | . .
e , . Evaluation.. The sites generally did not have an on-going evalua- E
: tion/documentation process based on their agsessed,needs amd program
~ goals. , A .
Further.‘the persons assfgned to de#elop the parent education programs needed
. ., : SN
. 6 . ;
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' Table 11: PRIMD STRON WEAK AREAS -
: _ e
. | %
23, What are the areas where you feel that 4
PRIMO 'staff was strongest and Weakest !
. in its providing training and teehnical _ wg
assi;tance? ' . Strong Areas ‘ Weak Areas *
Mercedes : ~ ~ In developing a good rapport In trying to cover too much 3
with participonts--very material in a given period of N
Knowledgeable and well-trained. time. e E
) San Antonio Head Start . - Awareness of methods/materials _;
_ relating to parent needs. ¥
Lockhart _ | "~ MMTP, parent booklets - PMI _
Edinburg _ - Comﬁunications ‘ On-site training. V!
o San Antonio 4-C's | Training on the multfmedia None. ‘ o Y
< - packages. : | ' | :
Fort Worth Flexible, understanding, ~ Marketing;Fhow to get low :
* \enthusiastic income to participate. -
Austin 1SD - ‘ Providing training for staff - ?5
' jon use of materials. | _ 3
Extend-A-Care ' Helping with planning. Providing None. . -
materials and training on how to ’ »
use them. : : ¥
"' 24, How ‘m.ighf PRIMO training- anci technical assistance be improved?‘ - Comment
' ‘J . . ¢ . "i:
~ Mercedes \“‘< PRIMO may be improved by giving sma]]er“dosés of training at a time
. in order to give participants time to digest given information.. b
- San Antonio Head Start ’ 4 | | , ‘ f&
Lockhart ‘ e More frequent contact with centers. < . ' L
Edinburg "\\\ A uniform format for Qorking with each site should be developed. f

San Antonio 4-C's . Increase extent of time with, each participating agency. ' 8'9
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i;. Table 11, Continued. \

24, Continued. , | ! . -

Fort Worth . The way you express and communicate in writing is confusing.
The over-use of initials and effected words is irritating
and not conducive to easy understanding. You make more things
difficult to understand by the way you write. I correspond with
no agency whose correspondence requires as much re-reading to
clarify what you are saying. I put off reading anything you send
because of the poor way you express yourself.

rev e ik,

K . Cora has been great!
Austin ISD ‘ :
Extend-A-Care

¢

- 3,
U L PR L 4

25. Is there anything that happened in your program this past year that
would not have happened without PRIMO's T&TA? " Comment .

-

& Mercedes . PRIMO's T&TA provided the impetus tg the existing enthusiasm

‘ and concern which gave our program the success it experienced.
The multimedia training packages were the heart of our program;
however, the direction and guidance we received were truly an
indispensable vehicle which contributed to the success of our
program. ‘ ' ‘

be :31‘“9:«.“!%?;” .

v iﬂ}«l!

¥

San Antonio Head Start H Consistgﬁ%'parent training, very relevant to their identified needé.

Lockhart We would not have had the use of the parent booklets had it not -
been for PRIMO. Cora Briggs provided ideas for-distribution and
collection of the evaluation instrument. The parent booklets
were well received. < )

ST

Edinburg Several of my staff members have developed skills for working.

. ' with parents. Several parents (a few) were.so affected by the

o materials that they changed their approach to family problems.

gn ‘ | OQur school district has received a lot of publicity since the
. . : -~ - start of the TV Spots on local commercial TV. 9;

2 RrAR g
J ‘1‘.44 PR A BV - A R S

L3

San Antonio 4-C's - It is doubtful that parent education activities uou]d'héve taken
place. PRIMO's T&TA was great: :

/
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- - | | Table 11, Continued. L,
25, Continued. )
N . O , | E
Fort Worth . | Research, TV spots. — ek
‘5 Austin 1SD ; o We were not only made aware of new parenting education materials, K
. e ~ . but community liaison personnel received training in the use of :
' the materials. The presence of Mr. Juan Vasquez at training 3
sessions and his follew up recommendations based on on-site a
observations were invaluable. He provided the personal touch .
without which materials are sometimes ineffective, ‘ -
f ) s . . ' ..
' Extend-A~Care ‘ We would not have provided our parents with the opportunity to 'é
: - “participate in the Ways to Discipline class. It was very : 5
beneficial to those who participated. I especially appreciated o

Cora's keeping in touch to see how things were going. She and

other PRIMO staff were very helpful and always put our needs
o first and were willing to help with any problems. i
O
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- more intensive training as to their ré\l,‘responsibilitfes and planning of

the parent edugatio#s;rograms. An assessméhtnfor program weeds needed to be

e

conducted at tﬁree levels: (1) the administraé%vg level, (2) the mid-manage-
meht level (persons who work directly with parent;}, and (3) the clients/
parents. ' :

h. Recommendations ig -7

Bgsed on the preceding discussion, the following rééommenqg;ions are

[
. .

of fered.
0 |
\ '“(a) Given results indicating the continying n

. 'educatidn programs, federal support- 1d cont¥nue in
\ the :férm of training and technigkl~assistante to parent
. "// /’-- “':'..‘ f_ ’. .l : -t'.‘ “"'
s - - . . . . b

I N -

Te funding agenciest ‘ ;.

of jparent

3

. education’ programs, .

,
bet, WU \z;‘\¢,

" (b) Given the extensivegdgegand?ébbulérig& of SEDL materials,
i support should bé-continupd "tQ. parent education programs
by SEDL. in the form of providing 506ﬁ5§erv1ées as bro- l
chures for parents, parent ‘training wofksgops, and mate-
rialS/jproduct infggmttypn.r_,f ‘
it

(c) Given the populirity of the Multimedia Training Packages,
efforts showtd be made to (1) make them more neadily
available 39 paremt wducation programs and (2) develop
more of suthk materfals which take into account ethnic
differencds. = .

(2) To parént edugation programs:

(a}) Given the limited support for direct training and tech-
nical assistance, it is recommended that parent education
programs find self-supporting financial means to prQvide
additional expertise in parent education development.

(b) Given the limited amount of direct training and technical
assistance available, it is recommended that parent educa-
tiop programs keer :n mind the goal of developing thei-
own Ynternal resou;.es when outside consultants are /

utilized. | '
AN

(c) Given the ¥requency of assistance requests for program
planning, it .is recommended that parent education programs
develop a long-range plan with stated goals, .objectives,
specific tasks/activities along with clear cut evaluation’

plans..

’

/

70 \\



(d)

(e)

(f).

{9).

. N
It 1s recommended that admtnistratfve needs be taken. ¢ e
into account in addition to cTients needs when TA is ' .
sought or provided: . .
It is recommég;;d that parent education programs regularly ) ¢
gather demographic data on their cifents (ethnicity,- )
working status, family structure status, number of chil-" ™

dyen! etc.) in order to develop more meaningful program
plans,

-

- —.

It is recnﬁgended that parent educationeprograms develop
a list of tiaining and technical assistance needs which’
can specifically assist in Peaching desired goals/gbjecs - |
tives of the program. '

It is recommended that parent educat n programs hire .
full-time person(s) to coordinate parekt activities, i
due to the many problems’ encountered by persons who e
serve less than full time aor Split their time with other

activities. _ W . "
£
' f
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OBJECTIVE 2;05 To conduct a limited revision of materials (leader's manuals)
N cantaxned in the twelve (12) original MMTP S produced by SEDL

" The putpéée of this activity waslto revise forher?y developed MMTP
leader manuéls (12) so that their éermat would te as close to the self-
inst;uctionaf nature of leader manuals in the iast three MMTP's. It was
‘Bgcided that due &d thg nature of content and package informatfon{materiﬁls ‘
in the former MMTP's, a wholesale reyision\wbuld not be usefgi. In the
main, this was due to the fact that?such broad revisions would require re-
writing of package'sesgiOns activitie;, suggésted dialogue, etc. PRIMO
had nexther the staff nor the resources and time to accomplish this.- So
a modified revision was undertaken to. aga1n, make the former manuals (12)
more uelf-jnstructlye for leaders who use them.

The manuals were reviewed and a set ﬁf‘inconsistencies as compared to | ‘

the more recent manuals was made.* (Seé 2/29/79 Interkm Report). From this
. set of ingonsistencies, a plan of?specifications regarding revisions was

prepared. The specifications con§i§ted 6f fiftegn (15) specific recommenda-

tions for Guiding the revision process (see 2/29/79 Interim Report).

The rev151on was completed in September 1979 and final protoéype
ver51ons of each manual were produced. - Prototype cap?!ffwere put in each
of the respective'MMTP s as a replacement,for original versions. Copies

are available for NIE if;the deed-exists. Revised copies were not forwarded
at this time because it was feJt that the documents would not serve a N
useful purpose since (1) no MMTP's are readily available at NIE to make

the exchanée} and (Zi‘receﬁt project officers have no copie%«af previcus

- manuals to do a-critihue or comparison. This is especiaj]y useless without

hdving the MMTP's available. . //‘
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085£CTIVE_2.1 To fiplement PMI usage and evaluate that usage at seiected
! teaehgr/spcial service training institutions.

Y

The purpose of this activity was to explore the potentiai viability
of the Parentinp Materials Index (PMI) in‘teacher/social*serVice training
institutions. The Parenting Materialg Index'(PMI) is a se1f~contained
information storage and retrieval system that makes information about
parenting materials available for easier retrieval hy practitioners and
parents. _The PMI was developed to bridge the gap that presently exists
between those who produce parenting materials and those working to improve
parenting ski]is and knoniedge.- The PMI consists‘of ii).197 descriptor '
cards, (?) a,bachlighted stand, (3) iOiooiumes of 1944‘Information Sheets,
(4) User’'s Handhooks, (5)-Search'Formsi and\(S)'Operator's Marual. This
self-contained system can be reproduced and instalied on a desk top, and -

ﬂ‘,
can become an integrai part of a iibpary or resource room.

Impetus fop pursuit of this activity came from our NIE Project Officer. ‘
‘,Dr Qliver Moles PRIMO also had a latent .interest in pursuing this

effort and was eSpeciaily enthused with the suggestion, of particular
concern to PRIMO was the role that parent education/invoivement training
played in teacher preparation pragrams. One way to begin looking at this

was through examining how professors and students used a parent education
information resource placed‘at.their disposal PRIMC posited that the

la:k of including parenting. eduagtion as an aspect of teacher/social education

was due to not having access to the kinds of materials and resources

availabie funther, the information that was available did not systemati-

‘ cally classify, ‘categorize, describe. and locate parent educgtion resources

TS SR
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and materia%s in an efficient manner for users. Placing the PMI in a

selected number of insti?utions and securing their commitment to cooperate

. in such a venture was deemed a worthwhile endeavor and therefyre, PRIMO

agreed to Dr.. Moles suggestion and carried out a series of related

activities - - S

\eProspectlve tnstituttons and cOntact persoﬂ§ were identified through

‘the use of the Education Directoqx, Colleges and Univensrtles, 1877-78.

The potentral.sites were 1imited ta universities geographically spread

throughout Texas which had colleges/divisions of educeti;n and which
\ offered graduate arfd undergraduate deg“ees: Initially, a letter |

was sent to fifteen universities inviting them to consider using ~ ¢

the PHI on a triaTQbasis‘at o'charge to their institutien.

Enclosed with the letter were daguments describing the PMI and a form

for reply. The sites contacted re: -
Texas Women's Univérsity; Denton, Texas . -
Our Lady of the Lake University; San Antonio, Texas
Texas- A&M University; College Station, Texas :
University of Texas -at Dallas, Dallas, Texas
.Texas Southern University; Houston, Texas
‘Huston-Tillotson College; Austin, Texas
Pan American University; Edinburg, Texas
University of Texas at Austin; Austih, Texas
University of Houston; Houston, Texas
Prairie View ASM Universxty. Prairie View, Texas
Southwest Texas State University; San Marcts, Texas
St. Edward's University; Austin, Texas
University of Texas at E1 Paso; E1 Paso, Texas \
Austin Community College; Austin, Texas ' . \ ~
Florida Internatianal University; Miami, Florida :

All sites were contacted by teilephone to yerify receipt of the letter.
‘Prospeétive sites who,}eturned forms ingicating an infereet in the PMI

were contacted by telephcee to discuss possible plans for PMI usage, '
answerequestians; and explain proceeures.’ The following six sites were'

o .

selected:

(R C T ]
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¢ Southwest Texas State University. San Harcos, Texas
‘The University of Texas at E) Paso; El Paso, Texas
The University of Texas-at Austin; Austin, Texas |
z"fFiorida International University; Miami, Florida
Texas A&M University; College Station, Texas
Texas Southern University; Houston, Texas

Florida Interpational university was chosen because, the chairperson of
the Department of Home Economics had previously expressed an interest

and beoause it is.a large teacher preporotony tnstitution.
' A ]etter of understanding was forwarded to each
site for their signature.‘ 'PMI's were assembled (equipment ourchosed;

. locator cards purchased and drilled; and Information Sheets volumes,

4
\

-

User's Handbooks;‘Operator Manoéls Search Forms, and‘Evaiuation forms
dupiicated) and arrangements were made for instai]ation ond training

- -Texas-AMM University, Un versity of Texas at Austin, and Southwest
Texas State University were prov1ded training in the use of the PMI by
PRIMG staff Florida International University, Texas Southern UniVersity.
and University of Texas at E1 Paso were provided training over the tele- '
phone due to Jack of funds for ttavei. ~A3i sites were provided with T
iists,of suggested.octﬁvities and f]xers and posters for use in - |
bubiioizing the Parenting Materials Index. Evaluation infonmation o
regaroing*PMI usage was collected through a user sotisfaction‘form'which

was prepared and distributed to each site. Sites were enoourageoito

require all users of the PMI to oompiete this form and return them to

SEDL each month. | e

. Fourtean PMI User'siduestionneires were compieteo at the six sites.

(Respondents indigated they were using the Index to find information on' the

following topics: adoption, parenting, pregnancy, discipline, stepparenting,

parent-child activities, and parental involvement. Al1 users found the
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dnstructional booklet clear, 92% had no difficu]ty using,the cards and . ‘
light stand, 9&% found Information Sheets on subjects they were 1gterested .-V
in, and 90% indicated that the Informatxon Sheets provided them with
enough information abOut the materials for them to decide whether or
not to use them.‘—Respondents‘planned to use the information obtained

L]

f' dich things Aas: self—improvement future reference, compilation of a
bibliography, paper client referral ordering materials, research, setting - f‘
" up parent center, and:deycare training. Seventy—two percent (72%) of -
\the users planned to obtain the actual materials. Users were asked to
rate the PMI on a scale from 1-5 relative to its usefulness'in providing'
them witn the information they wanteo. Forty-three percent (43%) rated it
'very usetul with 36% rating it useful, 14% somewhat use.ul, and 7% not very
-useful. There were no ratings of useless. Forty -four (44%) of the users
were):n the 20-39 year age bracket, with 56% 30-30 years of age ‘AN : r
‘ users, with the exception of 1, were fema]e and 18% . had some college,
28‘*’ had Bachelors, 36% had Masters, and 18% had Doctorates. The occupa- |
tions of the users, included students, school counselors, teachers. and -

-

- social workers. L e - , -

All sites jndicated difficu]ty in getting users to comp]ete the
questtonnaire In addition, the persons responsitie for the PMI's .
operation were not always available to encourage completion of the form.
These factors may have accoud!ed for the lTow return of questionnaires _

.

from users .
All sites were contacted by- telephone a minimum of once a month to ?
offer assistance as ye?l as to recieve progress reports on the usage of

the PMI. Letters were sent as necessary to emphésize responsihilities of

lu;)
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the sites and send additional materials. PRIMO staff made contacts
by-tetephone and mail-with professors at: three ef-the sites who were - -
in departments other than education, but which were petential users of
the PMI, to make them aware of the PMI's existence at their 1nstitution
and to(encourage them to make assignments related to it. -

ﬁ The Sii.sttes were contacted et the end of August teAdetennine if
they were interested in continuing 'to use the PMI through the fall
semester. Two of the sites (Texas Southern University in Houston
and University of Texas at ¥1 Paso) elected to return the Indek, vhile
the remaining four sites were enthusiastic with'regard to using it |
through the fall. These sites all indicated that the courses offered
1n ths fall would be more relevant to parenting than in previous semesters,
and therefore, they anticipated more usage of-the PMI.

‘In addition, each site cﬁntact person completed a Parenting
Materials Index Evaluation Form duning the first part of.Octoﬁen.

#
A1l of the six sites responded. . In general, the sites-chose to

participate in testing the ﬁarentxng Materials Index because "they felt

it would be a valuable resource for their students. All sites, with

the exception of Texas A&M University, placed the PMl-in a Learning
_Resource Center/Library situation where reference materials are located.
Texas'm&M‘University chose‘to .place their PMIfin the éducationa] Psy-
cholegy Services Center where counseling, testing, consu]tatien. instruc-
tion and faculty and student meetings take nlace. These locations were .
chosen because they*are ealil afcessible to faculty and students and

because the areas are always staffed. Reférence librarians, teaching

» )
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. ¢ for lTocating parenting m&terials dealing, with handicapped chi]dren..

.‘

assistants,.débartamentaf secretaries, and faculty members were listed
as‘Pe}ng the kinds.qf persons resﬁonsib]e for assisting users.
'Tﬁe‘§§tes 14 ‘ the }bllowing purposes for which the index was
suszgg’ll) 1ite§:izEd reviews for papers that students and faculty )
members write; (2) to locate spec1fic materials to recqmmend to
cIients, (3) as a reference for students in thg areas of child deveIOp-

N
ment, early childhood, social work, etc. and ‘parent groups. (4) and'

Approxsmately 425 people have used the PMI and of these, 85% were
students and 15% faculty. Two sites' indicated a small amount of use

by pepple other tHan faculty or students. Four $ites held sessions

" - to demonstrate the PMI to students, faculty, snd-parents. and all

1

sites provided publicity through the use of brochures/posters._1etters/ ]

_memos and newspaper articles. None of the sites were aware of-any

materidls beiﬁg purchased after being jdentified throuwgh the use of

the PMI. However, numercus materials.have been borrowed %rnm the PMIC

* es.a result of their identification through the use of the PMI at

the University of Texas at Austin; Four 'sites checked “lack of users"
as a problem encountered, one site mentioned that the faculty members

wére not inter;sted in making assignments tg‘use the PMI, and one swte
mentioned that library personnaﬁfdid not enforce compl@tion of the

evaluation questionnaire by users. Future plans included classroom

. presentations and contacting the local school system and local library

to generate ﬁore use. Sites were asked to rate the usefulness of the*PMI

~an a scale from 1-5; Three sites rated it 3 {uncertain), twn sites rated

it 4 (somewhat useful), and.one site rated it § (very useful).

-
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| Comments related to uays the PMI has bengfited thelr department/ ‘
unlvers1ty and the people they ser(e 1ncluded "Indivlduals have - o
oeen able to locate speclfic materials related to their interests and
. «those materials have been cross-referenced so that they cap determine
if they can be obtained through the campus librarg; wé;are disappointed
at the lack of use thus far and- feel, it must be due to lac®of courses
ln these topics; the system is great lf'materials corresponding to c /§f
| the Index were readily é&ailable; and so far it has not benefited oyr é
. petrons very much." ‘ - o 3 .

[

Allssitee\were enthusiastic about .receiving and using the PMI;
however, in allwcases except one (Flo}lda Internatlonel Unl#ehelty) |
the person who made the decision to use the PMI (usually a dean), upon
its arrival, assigned the responsibility for lts use to another staff \
person This factor seemed %0 account for some problems in its effettive- -
. ness--the assigned personS'were not as enthusiastic as the ohiglnal ‘-‘

. contac’ serson, and in some cases were not even clear about its purposes
for being there. It appears that in order for the PMI to receive maxi- ~ }
mum usage, the person in charge must be willing to actlvely publlclze |
it to faculty members in all relevant departmeﬁts (lncludlng home econo-
mics. educatlon, nursing, psychology, educational psychology, special
education, sociology, early childhood), and encourage them to requ1re
student -u8e of the PMI by maklng asslgnments related to lt and by
. demonstrating it in class. Otherwise, students will not be aware of its

- existence and the ways it can benefit them.




<DBJECTIVE 2.2: To plan, implement, and evtluate. on a 1imited basis.
a system for lending PMIC materials upon request

- -

-

* The Pareﬁ??;;(haterlals Informdtion Center (PMIC) consists of a

xcnmprehensrve collection of over 4,000 materials dealing with Parentiny/

Parent Education/Parent !nvo]vement. By providing information about
barenting materials, the PMIC makes it easier for ghrents and those who
work with parehts to locate'materiqls and decide which materials might
" be uéefu] to them. The types of maferials in the'PMIF include books,
book]et;. audiovisuals, multimedia, periodicals, and other materials
concerning each of the.fo]]ow{ng ;antent areas: fami]y; pregnancy and
birth, parenting, child abuse, physical and sensory development.‘

language and inﬁellectual QeveIOpﬁent, éogial and emotional{development.
health and safety, sexu;l development and edhcation, djscipijne. education

and educé;icqal progrqmé. parémt-child activities, exceptional children,

~ and parent/scheol/community. .involvement.

In the past, the materials in the PMIC were available for use only
at the Center. HoweVer.‘USers continuously requesied to be able to |
check the mater{als out. The audfovisuat and multimedia materials were
particularly. in demand for use with parent groups d;e to the cost in-
volved in pQrchasing them. Therefore, s%nce Project PRIMO was not
.going to'condu;t the survey of pa#nt education programs, the decision
was made to imp]&ment a limited lending program of Pﬂfc matgrial;.

.This decision was in Eesponse iq the needs expressed by users as'uell'
as the desire to give the PMIC more visibility, use the materials more -

effectively, and further evaluate the utility of the materidls.

Ak 43-3’
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‘ The availability of the materials was pubficized tharough the. |
Austin Parent Educatibn Association and the Austin Teenage Parent
90unc11. Both of these organizations coﬂsist of people in Austin
who are'actively involved in parent edutation. Groups who. visited
t@epPMIC and people who telephqned asking %on’information were in-
formed of the availability of the(materials,_ *

AAfist of lending guidelines was established and re&ised accord-
ing to heeds and pkqplems as they arose. The guidelines presently
include the following reQu]atfons:’ agdiavisual méteri&ls may be
borrowed overnight only, no more thén one audiovisual matefial may
be borrowed at a time, printed haterials may be béFrnwéd for two
weeks. and no more than five prxnted materials may be borrowed” at. one
tlme Borrowers must sign an agreement indicating the materials ‘
. borrowed, the date they. should be returned, and thedr Iiability for the
matefia]s. The borrower is given a carbon copy of this form so that

he will have a record of the materials borrowed and their due date.
Borrowers wust replace any mdterials that are Tost, stolen, or damaged.

When materials are overdue, the borrower is contacted by telephone

People from out of town may borrow materials only if they’ aaree to return

them in person. Materials cannet be returned by mail. o
~ As of November 19, 1979, 924 ma%erialsiha& been cheékgd,out by

215 people. The materials borrowed were representathe of all major
areas, with parenting; family, parent-child activities, exceptiona]
children, and pregnanc} and birth br’'ng the most popufar. The majority

of the materfals borrowéd‘were frint.  rather than audiovisdpl.

%
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A short evaluation foq?rwas prepared to obtain general user

]

.satisfaction information. The fnformatiqn requested included: how

" the. borr$§e*§ used materiels..who'they used the materials with, if

they ‘planned to purchase the materia]s, how useful the mdterials were,
if they planned to borrow materxals again. if they thirk the service

is valuable‘to others 1n the community, and general demigraphic

information.. The PMIC Borrqwers Questionnafre was comy]eted by

'62 people.

Borrowers indicated that they used the materials the following
ways: p®rsonal Jse. to conduct workshops, for research, 1nfprmatipn
for parents, for presentations in class, and for staff development.

The materials were used with parents, students, teachers, counselors,

pregnant teens. and staff members of family service agencies, Thirty-
~ four percent (34“) planned tg purchase some of the materials, while

% were unsure, and 61% iqdicated they aould not purchase the materials.

!

User satisfaction with the materials borrqyed was measured by a5 point -

scale. Sixty-eight percent (68%) rated the maierials very useful, 28%
useful, and 4% somewhat useful. No one rated the mateéials as not

very useful or useless. Ninety-five percent (95%) of the respendents

'plan to borrow materials again and 100% stated that the service would

—
-
—

be valuable to others in the community. .
Eighty-one percent (81%) of the users were fema]e. -and the ramsge
in age was: 57% ages 20-29, 27% ,ages 30-39, 12% ages 40—49 and 2%

50 and over. The highest levels of educetion nf the'respondents were:

7% high schooa, 10% some college, 29% Bachelors, 47% Masters, and 3%

Doctorate. The people who borrowed materials were; perent educators,

7
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. of Educdtion in the.Southwest region. Many of their search requests *

social workers, students, nurses, teachers, parents, principals, |
counselors,,end researchers.

In addition to users outsxde the Laboratory, the PM!C js actively

-'q

'uged by SEDL employees and by Project CITE (Cdordinating Information o

for Texas Educators) which is housed next to the PMIC at SEDL. Projétt

CITE receives requests for information through the Education Service

_Centers in Texas and, on a limiteq basis, through the state Offices

deal with pareoting tooic§ sugh as exceotional children, chiid abuse,
singfe parenting, reading activities, chiid dEveIopment,:ett: Materiols
in the PMIC are used to assist fn reSpondirg to'toese reouests. CITE
steff members boirow materials so ;requently that the;_are not reoufreo
to complete the Borrower's Questipnnaire. ‘. -
The staff has encountered some difficulty Ain enforcﬁng the time
period alloted for materials to be borrowed- (possibly due to the fact

]

that we do not have a system for fvning of\enders) This problem has

. been somewhat resolyed by extending: the checkout® period frof 1 week.

»tolg weeks, and by contacting bornowers by telephone to remind them \
to“return materials. Problans were alsu encountered with,respect to
enforcrng the completion of Borrower s Questionnaire by borrowers.

This was due to people returning materia]s when staff was not 1n, and

'people not having time to complete the form, etc. Some of these

‘problems have been al]eviated by including the form in the materzals

"

when they are- borrowed and by est ablishing certain hei  for the PMIC

- to be opened, theFEby essuring that staff will: be,present;'

The problem of locating materials also arogg. Therefore, the PMIC
was closed for a period of three weeks duriog which tcme ailim;terials

-

n
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were returned and a cnmplete 1nventoey was conducted " The card

catalog was revised to reflect the findings of the-inventory. and

some subject areas were reorganxzed to allow for more efficient usage
The iendﬁng cf PMIC materia]s has proven to be a-valuable

servxce!tu\a var1ety of people “in the_commqnity Addittonal publicity

in the fgture would allow more peOple‘to pecome aware of and take ,If

advantage of this resource.

OBJECTIVE THREE: To cont1nue updating/expanding the bese of the ‘
Parenting Materials Information Center, (PMIC) shd

. ' the ParentinngaterxaIs Index (PMI). . (I

N .

A

Qggating/Expansidn of PMIC CoI]ection.‘ A continuing task of
rmportance in.operating the PMIE involves ma1nta1n1ng as current end
. as- comprehens1ve & collection of parenting materia]s as pessible

N

Therefore, the ident1f1£\f‘gn~an\\acquisitien 6f new materia s for

inc]usxon in the: PMIC cu]lect1on was a\ﬁe going activity. through;
out this scope of work. The materxa]s adj::\?i;;zaea‘tommercialIy

praduced:bpjé bockle@magazines and audiovisual materials for
tndivfeeels and groupsy, and inexpensive gexernment end féundation.
publications, L | v : !

A eeriety of sources were used for gathering materials to build

the PMIC coljection. The PMIC is on the mailing lists of numerous

_publishers, from whom materials were purchased during_the preceding

" years, and tata]ogs were received and reviewed continously. In

3
o

: | . : -
addition, magazines, nepsletters, journals, and’ newspapers were

reviewed on. a8 regular basis. As new materials arrived they were scanned

-

for important referendes or bibliographies about materials in the area

dé parenting. The Library Journal was reviewed each month and appro-
. - 4 . . ’

¥

gs  17%

LAY ¥ ]



- ¥

priate parenting “materials were\identified and acquired “Regular

£

visits to bookstores in Rhstln were made to identify and purchase
new materials. Attendan Ze at mnferences re'lated to parenting/parent

education led to sources of new and soon to be ava11&b1e materia1s

4

Refernils of materials were also made by S?PLvstaff(and other peopie

working in the area of parenting. L |
The collection was kept up;to—dafe to a limited .extent; however;

many ge]evént identifi.ed mate.r_"ials could not be added due to the

fact that funds were not available. An effort was made to acquine

- materials by requesting complimentary copies from the publishers.

A totéI‘of 447 materials were identified for addition to the col-

lection. Of these, 104 materials were complimentary requests and

-

‘140’naterials were ordered by purchase requisition.

-

Of these materials ordered, 271* were received;) Fiffy-five

(55) of the materfals were complimentary copies, and 116 materials

were purchased. See Table 12 f he distribution by subject area

of the materials acquired from June 1, 1978 through November 19, ' T
p o .

, UQgettng/Expans1on of Parentxng Materials Index. The Parenting

~ Materials Index (PMI), the storage and retrieval system used to

retrleve 1nformatton about parenting materials, ccnsists 0of descriptor
cards\which represent terms used to describe the materials and Informa-

tien Sheets which contain brief descriptions of the.mater1als.

;

.

% . .
~Includes some materials that were ordered prior to June 1, 1978. o

e

s | , ‘ . . :
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The. F“I 15 expanded by analyzing the neW’materﬁaTs which have been |
added to the PMIC ‘collaction, and gy drilling new holes in the descriptor i

+

" The process of analysis ineludes- (1) indexing'materials with
descrwptors from a set group of terms contaxned in the PMIC Dictionary
of Terms, and (2) writtng a oneeto two page descriptive abstract (Infpr—
mation Sheet) about each material according to‘established guidelines. |
This Infermtion‘Sheet includes information about: (1) the purpose l' oo L
and content of the matertal, and (2) the detaxis on cost and how -to
obtain the actual mater1a1 from the publisher or distributor.

® The expan510n of. the PMI through the precess of adding analyzed
materials is an 1mpurtant activity of this proJect because it '
dxrectly affects the ability of the Center to prov1de up-to-date,
comprehens1ve 1nformtion to users in the region and the nation

~ The analysis of acquired parenting matenia}s ‘was an ongo1ng ‘
activity throughnut the period of‘June 1978 through November 19, 1979.'_ ‘
In the past, materials ana]ysts were.hired to work*part-time'for-
the'eureege df pekfarming the analysis of materia]s During this

scope of wcrk one staff person was responsible for perferming the

aanalyses in' addition to the other duties involved: in the operatwon of

the PMIC Therefore, the ab1lity to sign1f1cant1y add new ana1yzed

materials to the PMI was hampered A tctal of 198 materiats«were
analyzed and entered into the PMI. See Table 12 for the distribution by
majen subfect area the materials analyzed

The PMIC haslpgshen to be a valuable resource to its many users.

The Parenting Materials Index appears to be of potential usefulness

® 110 | :
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te:universities. particularly those with teacher prepdrdtery'programs.
"as well as to parent education providers "In order to maintain the
capability of. both .products and 1ncrease their viabi11ty andinsibilfty
with respect to parent educatian practitioners (including parents) ang u
professionals, it appears that: (1) the PMIC should eontinue its
dperat1ons thrdugh updating ‘and expanding its materials base, (2) the

Parentxng Materials Index should be updated and expanded with information

ﬁ

abdut materxa]s gathered from PMIC material acquisitions and analyses,

and (3) the bibliography, Parenting in 1977 A Ltsting of Parent_;g

.Materlals, the PMIC's most effective means of d1s§gm1nating information "

_about parenttng materials to the region and the nation, should be _
coptinuously updated and revised in onder to meet the needs - of users _
more accurately and effxcwent]y. - |

Due‘to the lack Of “Funds vor ach?sttfpﬁ“df'materie?s, 1t appears
that the bibliographic research necessary for updattng the PMIC and
_ PMI shou]d be cont1nued ‘through the use ef 30-60 day reviews of. the
Tatest materials from publishers. This wi]l allow the PRIMO staff
to expand 1ts data base end thereby serve 'as a more comprehensive and
up-to date resource for the reginn and the nation, as well as
servxng as a valuable fdundatzon for the research being conducted by

DCAFE. o | -

Mgecrfic Infermatidn Search Requests. Requests for 1nformat10n '

about specific types of parenting materials came in the form of: (1) a

formal serach request using a form we provided in the past, (2) & letter"

- which requests infermatien about’ a speciftg topic, or (3) a telephone

call. S
L1;
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‘ Since November 1977 the PMIC has received 75 speciffc in fcrmation

~Aearch requests. These searches have been conducted, by usinq ehe

* Parenting Materials. Index and mailing the resulting Infermation Sheets

to the user. The PMIC provides this service for peop]e who do not A
-have the opportuntty to use the system in Austin or at a replicetion .

site. This method serves to widen the range of system experience

. and service-on a nafional level.

The requests designated.225 different subject ereas. - See Table 12

for the. distribution of the search requests by subject areas. Figure 1
illustrates the-states and DHEW regions from which the searches origi-
nated - The professions of the persons submitting search requests |
could be classified in sucq categories as: health educators, paren;s,
'teachers, cquose1ors. social workers, nurses, schogl adﬁfnistrators;
-studgots, wrifers. parent edooators. and librarians. The organizations
they represent 1nc}ude faﬁily heelth éenfers..MHMR oenters; schoo1s.
universities, social service agencies, army, Red Cross, 31brar1es.
hospitais teenage parent programs, drug abuse programs. rehabilita-
'tIOH centers. and‘zelfare departments

- Pﬁlc mail search service user satisfaction was measured through

a ouesgtonnaire which aocompanied ea#h packet of Information Sheets
"mailed jn‘resooose to toe seaneh request. A pastage-paid envelope’

o . N
wdls included to facilitate the return of the questionnaire.

Of the 75 users during the period June 1978 thitough November 1979,
SO returned the o§§F safisfaction questionnaire. Ninety-seven percent
(97%) of the respondents indicated that the Information Sheets they

¢
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. s TABLE 12 T z
- —TMaterials|WateriaTs|Subjedt Areas Of)

Subject Areas - Received Anad&d Search: Requests

| Parentf_hg - 53 - 38 . 38

Family o | . 36 42 20 | :

o 'Soc‘:ia'l.and Emotional Devélohment 22 23 1. 12 - : | :

o Health and Safety ,‘ o | < 20_ | .16 . 25 | | X

Pregnancy and_Birth ‘ - .21_,; 10 o1 ) N

. : ,C‘;iscipline :" k 3 s | LR N

| "Parent-Chﬂd Activities ) | . 40 , TR N < T o«

"~ |Exceptional chttaren T . | 27 |13 | 25 |~

v~ | Parent/School/Community = - - ‘ < g _

‘ | Iﬂnvqlvement L | 12 r 20 N . ;‘
- emdmbuse. v | 6| 0 7
; | ) Physical and Sensory De\‘r‘elopment' . o .. 1 | 5 : “

L Language and'lnteine'ctuaT | ’ I L
L Development-—. - . 2 - | 1 .‘ :S S"
Sexu?} Development and Education }2 o 8 . 5 ;

Education and Educational Programs 6’| 7 9. .

TOTALS ' - 271 198 © 225 .

p / ’ ,

¥ ‘ , ’ . /’
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abiiity to respond to individualized specific search requests ‘should

) : i 0T e

-

received covered the Subjects they were interested in and the [pforma-

.tion Sheets provided them with enough information about the materijals

for;them t¢c decide whether or not to use thenm. Respondents pienned

to use the- information for: selecting and orderinq materials, with

Y s

parenting ciasses training, seif-improvement. research, and setting up
parenting prdgrams Eighty-eight percent (88%) pianned;to ‘obtain the

materiais. Forty-six percent (46%) rated the service very useful,

46% useful, 6% somewhat useful, 2% not very useful, -and.no one

rated it useless. Ninety percent (90%) of the respondents wdre .

female and 52% were in thé age bracket of 20-29, with 28% 30-39, o
- 12%-40-49, and 8% over SOL’_The highest level of education of the |,

respondents was: 3% high school, 17% some colisge, 22% BA/BS, . |
54w Masters. and 4% Ph D. The mail search service has cieariy
proven to be a vaiuabie component of the PMIC.\ |

The number. of search requests received and.compieted ‘Was - 1imited

by Project PRIMO during this contract period This inmitation was |

necessary due to an insufficient. number of staff members to reSpond '

f

B to these requests. " Based on the volume of search requests received

with no solicitation, it appears that if this service was pub]icized
the anticipated response rate wouid be high

Due to the demonstrated need for this service, it appears that the-

. N“-

.y

be streamlined in order to serve more pedple-and programs and give the

staff more time for hibiiographic researh. This couid be accompiished

\
through the compiiation of specialized bibiiographies on selected

subjects which have, proven. to be the most relevant to the needs of

-
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PMIC users, (e.g.;'sing]esparenting, stepparenting, drug abuse, etc.). .

Fhese subject areas could be identif;eo.through the anaiqéii;o:—previous~ T
requests for information User's requests could then be anSuered with' e

these bibl1ognpphies rather than by the time-consuming PMI 1ndividualized

sea“chfprocess i - I B
/M’f. '

. General Information Reguests.. -From June 1978 to November 19,.1979, the

/‘

'PMIC recelved 1_J28;reQuests for informatidn by mail oiper than "

- materials search requests. These requests were, in genera1 concerning:

(1) information about ‘the PMIC and the kinds of services offered, and S
- (2) information about the listing. These requests were responded to by o
PMIC staff through letters, brochures announcements/order forms descrjb1ng
‘ the 11st1ng and Positive Parept materjals. ' .
" The persons requesting 1nformat1on cou]d be classified 1n such
categorses as: teachers, administrators parent educators, nurses, students.
parents, social workers, mimisters, special education teachers, parent of . ’
exceptxona] chi]dren librarians, counselors parent and community 1nvolve-
ment coordinators, drug abuse program directors, health educators univerr

-——

.sity professors Head Start directors, pSycho}ogists. teenage parent

1
1]

program coordinators, etc. _ : , ' - N.- -
The requests originated from all parts of the nation (1nc1uding Canada,

Afrxca New Foundland, Australia, and Germany) Figure 1 i11ustrates the'

distribution of requests by state and DHEH region.‘ _
Relationship Hith Existing_Sites. A service/technical assistance re-x'

lationship was maintained with the six (6) sites that have,purchased the
Parenting Materials Index and the -three sites that were using ityas part
" of Project PRIMO. Each site had the1r descriptor cards updated and received _

new. Information Sheets. o :
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] R \ DISTRIBUTION OF GENERAL AND SPECIFIC INFORHATION ‘ e .
I o | - REQUESTS BY STATE AND REGION** . T
| . REGION Vi*; . : C | ,\

onnecticut 16 RArkansas "7 | | ' | ' ' Ty
‘Maine 8 Louisiana 21 - CANADA .15 ’ L , ‘
;mssachusetts 22 Mississippi 17 - o |
New Hampshire 2 New'Mexico - 20 - . o -
Rhode Istand 3 Oklahoma 23 B

Vermont 8 Texas. 98 X REGION"WII: 65
CREGION IT: - - REGION'VII: | .o

ﬂeﬁ erE 65 lowa 20 REGION X: 39 oWt .t -

New Jersey 33 Kansas 23 Y .

Puerto Rico 1 Miscouri 12 '
‘Virgin Islands 1 Nebraska 7 X

REGION I1I: - REGION-VIII: . * ' REGION VII: 62

fleTaware 23 CoTorado ig REGION IX: .94

ryland: Montana
Pennsylvania 46 North Dakota 6 . - ; ﬁ??c’{‘os v
Virginia 9 South Dakota S v | NEC
West Virginia- 10 Utah lg S\ \ e S -
Pistrict of - Wyoming. o T REGION Iv: 144 \_
f ~= ‘ REGION IX: . _ .
REGION IV: . Arizona ;g - N\ , .
RYabama : - California . - : /1 -
Elorida .28 MYawaii -3 . | ‘ REGIQN Vi: 186
Georgia 17, Nevada = 3 ‘V
Kentucky 14 Guam 0 X B
Horth Carulina. 31 Trust Terr. of | ) =
‘South €arolina 10  Pacific Island O \ | :
Tennessee - 5 oo ' ~ K
S CREGION X: . - - OTHER COUNTRIES:
REGION V: ATaska 3 s . o : , - : ] .
T {nois 57 Idaho 3 . Africa g 2 - ‘ : . , - .
- Indiana . 26 Oregon 17 New FoundTad -“2 i | . | o
"Michigan . 39 Washington™ 16 | Australia & 2 :
‘Minnesota 38 Germany . —=
Ohio -~ .. 42 _ Canada . 15 D o
‘Wisconsin 23 - S o : . H

| *SEDL Regfon . S A - ** N=1,098 -




pMIC Services and Presentations. PMIC services and presentatians.were

provided as necessary to people visiting the center. TEE‘EFEﬁ;; that visited
the PMIC included: special Education Parenting Classes, ‘Home Economists .

“{n Homemaking Organizatipn Graduate Nursing ciass, Austin Parent Education \
Association, PRIMO Conference Participants. Participants “of ‘Austin Biiinguai

Conference on Parent lnvoivement. Junior | eague representatives. University

qf Texas at Austin graduate Social Work students, new staff peoﬁiefat
SEDL, Austin Teenage Parent Council, Louisiana State Department of
Enucation Representatives X1ementary School Counselprs, MHMR'Casewcrkers;'

:and Texas state Library Reference Librarians: In addition to these groups.

. many individuais visited the PMIC.

User satisfaction information was coiiected from jndividual visitors

fo the PMIC in the form of a questionnaires . . Groups were not asked to

complete this questionnaire‘}nd some individuais did not compiete the form.
Fifty-three (53) visitors to the PMIC completed user questionnaires. They
{ndicated that they were looking for materials dealing with the fpiiowing
tdpics: discipline, parent training, communication skills, teenage ®
pregnancy using veiunteers} coping with stress parent«chiid activities,
heuseheid management, prenatal deveiopment, pregnancy, Sex edycation, singie‘
parenting,,famiiy pianninp, drug abuse {nformation, impact of parentheed, |
parent involvement:in the school, jnfant care, etc. 'Ihirty-five percent
(35%) of the'visitors used the Parenting Materials Index . The 65% who did
not use the {ndex indicated that they did not use it because they (1) already
" knew what they wanted (53%), (2) received assistance from the staff (19%),
(3) did not nave enaugh time (23)%, and (4) one person indicated that it |

~
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seemed too difficult to use. The visitors uho used the Parenting Materials
Index found the User s Hondbook clear and, with the exception of one, found

the cards and back?ighted stend easy to use. Thez all found Information

Sheets on subjects they were interested 1n and indicated that the Information .

L

Sheets provided them with enough information about the materie]s for them

to decide whether or not :0 use them, Seventy percent (70%) rated the Index

easy to use, whxle 30% found 1t a little hard to use. The visitors planned
to use the information they found for such things as: writing propose]s for
grants. class oresentat1ons program development, parent education groups,
workshops course work, aqo to preview ;nd order materials for their centers;
Sixty -nine percent (59”) planned to obtain the meteria1s identified. Fifty-
seven percent (57%) rated the center very usefu1 30% rated it useful,
rated 1t somewhat usefu1. one person rated it not very usefyl, and no one
rated it useless. The visitors. included: soc131 workers, nurses, teachers,l
oarents..perent educators, film producers, school counselors, teacher aides,
liorarians. consultants. etc. Ntnety-two bercent (92%) of the visitors were
female and 54 were in the age bracket of 20 29, with 26% 30-39, 18% 40&49
and 2% over 50. The hxghest level of education of the respondents was:
4% h{gh school, 2% some co11ege 56% BA/BS, 36% Masters, and 2% Ph. D In
summery. the PMIC and the PMI appear to be suocessfulﬁy meeting the needs of
a variety of users in the Austin area. A‘ :
OBJECTIVE FOUR: To continue the dissemination apd distribution of SEDL
: parent education materials and products {Parenting in

S "1977: * A Listing of Parenting Materials and Positive
* Parent Sook1ets) in response to needs and requests.

4

Listing Information. Parenting in 1977: A Listing of Perenttng

Materials, a comprehensive 1isttng of materials in the PMIC collection

$
*
-
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as of December 1977, centinued tn be disseminated. fﬁis listing fs the

most efficient and effbctive means of previding users'ufth 1nformat10n

about parenting materials. ,As ‘of November 19, 1979, 928 copies of the

B ljsting have been so!d: Figure Z.tllﬁstrates where these\Orgets erif
ginated ﬁy state and DHEW Region. Four-hundred and nfqty-five'(495)
cump]jmentary copies ef~tﬁe listing eere distributed to various individ--
uals end orgaﬁizations fncluding: Project Officers and InStitutiona1
Monftors. Natiomal Institute of Education- Nationa1 Council on Family
Relations members; CEDaR Parenting Committee Bducation Group; Louisiana |
State Eeucation Department, Title 1 Coordinators; Conrdinatur. Communi- -
cations Service, State Department of Education in J;cksoﬁ Michigan;

Early Child Care Research Program, National Institute of Mental Health

Bilingual-Bicultural Program. Texas Women's University. Instructnr ‘
Magazine; PMI Sites; PR!MO Sites;' Department of Curriculum and Instruction;
University of Texas at Austin- U.S.'National Committee, A Unit of GrgEnil “
sation Hodiale pour L'Educatiqp Presco1aire World Organization for Early
Childhood Education. Parents/Early Childhood and Spec1al Programs Staff,
U.§. Office of Education; State Departments of Education (411 states); ;“ f‘k

" State Educatign Agency Dissemination Representatives; and Chief State )

iSchcoT Officers (all states-). ‘ . ‘ ‘ \&

The entries in the Tistihg which have been analy:ed and tor which an 'Q

Information Sheet has been prepared are.indicated by a?yasterisk.(*) and 5&

a document number. A user of the 1isting may order Information Sheets from

SEDL by usiqg an order form which is enclosed with each cop} of the listing.
Dering the period from June 1978 through November 19, 1979, 43 people have‘-

purchased 3,555 copies of;tﬁformatian Sheats,’

v "
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Rhode Island 5

ITowa ) REGION X:
30 Kansas - 237 Lo
0 Missouri 17
Islands © Nebraska - 6 .
" REGION VIII: - REGION VII: 68
5 Tolorado REGION IX: 115
* 17 Montana 1
PennsylvaRia 43 North Dakota 3
Wrginia 25 South Dakota

Oklahoma 10
Texas == =100

REGION VII:

REGION VIII: 42

REGION V: 1344

esia X

. ° Figure 2 o h
‘e DISTRIBUTION LISTING SALES BY STATE AND DHEH REGION** ‘
" REGION I: REGION VI*: .
* Connecticut 12 Arkansas ~ e
Maine 9 Louisiana 14 CANADA 10 - % A
- Massachusetts 40 Mississippi |
New Hampshire 7 New Mexico —~

. e

West Virgin 9 Utah - g .
’ D‘gg;;gﬁigf_ -y, woming REGION IV: 109
‘ REGION ¥X: ‘
REGION xv r]z a ég ‘
abama California ) .
Florida - 19 Hawaii ‘ REGION VI: 157 K
Georgia 10 Nevada 1 ’ :
" Kentucky 10 Guam 0
-North Carolina 44 Trust Terr. of- ?
. South Carolina Pacific Island © v
‘Tennessee . '
: REGION X: Y OTHER" COUNTRIES:
' R GION 21 ATaska ‘ 5
!slho]?* 35 Idaho - 2 Canada 10 o
' Indiana S § 4 Oregon 17 Australia - 2 - ' o R ,
Michigan . 17 Washington 20 -New Foundland 1 o , ST . 120
Minnesota - 3% . : N
. Ohio . 13 , - : | ‘
- Hiscqnsin 23 i
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*large an audience as bossibie, several’ methods of pub]icitj were used. These

The listing centains all of the materials in the PMIC collection. As '

-with any coliectidn of materials, there cuntinues to be a number of new'

‘materials being published that need to be,added, as well as naterials that

need to he omitted due'to becoming obsolete or enavailable‘, As a result

. of these facters, the iisting is in need of constant updating and revision.

Project PRIMO has noticed a trend in the Internationai Year of the Child of .
more information coming out dealing with parents, children, and families.

The year 1980 wanid’aepear to be an appropriate timé to revise. update, and
publish a new listing.” This revision is viewed as an effective way to
continue td meet the demands for information about parenting materiais
throughout the region and the nation as a result of the current emphasis on‘~

the importance of parent education/parent involvement.

Publfcity Efforts.  In an effort to expose Project PRIMO materials to as
inciuded: (1) mailing free materials to 'be distributed at conferences, °
conventions, meetings, etc., (2) submitting news releases to appropriate
pubiications, and (3) attending conferences,for the purposes of &aking -t
presentaitons and distributing information about PRIMO materials. The
materials disseminated and publicized included ‘the Positive Parent booklets

and television spots and Parenting in 1977: A Listing of Parenting Materials.

Table 13 Tists the pubjtcity efforts and dissemination campaigns. The

sales of these materials appear to have increased as a result of these efforts,

!
and the materials have been exposed to a 1arger audience .

Positive Parent Information. The Positive Parent Book]ets and TV Spots

- were disseminated throughout the contract period, and were reproduced as needed.

Table 14 indicates the sales for the months of Septemben, October and Novemben;

‘the total sales for this contract period; and the inventory as of 11/29/79.;
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Ta.b‘le 13 pusufmzni’s‘ﬁmﬁon CAMPAIGNS

“'~«Lﬂationai Education Association Seminar;‘Heshington, D.C.

[ 3

JMuerican Association of Marriage ard Family Counselors Neusfetters

Internationai Association of Counseling Services Newsletter

Family Service Assnciation«of America Newsletter

The Center fcr Parent Education Newsletter

National ASSQCiation of Socia] Narkers News]etter

Children's Hause--Chiinren s World Magazine ' . 2 o -

Child Welfare Resources Information‘Exchange; Denver, Colorado
Child Welfare Resources Information Exchange; Atlanta,Georgia .
Child Welfare Resources Information Exchenge- Chicago, I11inois

Staff Development/lnservice Education Day, State Superintendents and
Assistant Superintendents in charge of instruction; Jackson, Mississippi

Office of Publi¢c Information at Brackenridge Hospital--Aiternative Birth
Center; Austin, Texas

-

Dregon Basxc Skills Project Conference; Orlando, Florida

| American Association of“QQIIeges for Teacher Educatian Apnual Convention,

Chicago, Iiiinois ' “ S

“—\M\ .

International Conference of Association for Children with Learning
Disabilities; San Francisco, Caiifornia .

| Texas Fmily Institute; Austin, Texas

National Assocfation for Bilingual Education; Seattle, Washington

1979 Southwest Regional Conference of the Child Heifare League of America;

wichita Kansas

Texas Conference on Eariy Childhood Education; Houston, Texas

A

fHorkshop for Title I Coerdinators Baton Rouge, Louisiana

Second Annual Symposium for Building Family Strenths; Lincoln, Nebraska

“am—

CEDaR Parenting Comnittee Education Group;.Heshington. .C.

Project PRIMO Parent Education Conference; Austin, Texas
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Table 1j_fcnt§nued‘
Arkansas Advocates for Pareating Conference, "Parenting Is Primary“*
Littlé Rock, Arkanses _ . , “,

National Council of Family Re?atipns Annuel COnference~ PhiladeIphia,‘

Pennsylvania
2

Parentai'rnvolvement Cenference; Austiné Texas'

National Hispanic Conference on Families; Houston, Texasfr'
Okléhcma National Association of Social Workers)Newsletter jf;;

Second Texas Infancy Conference; Austin, Texas

| Western School-Age. Parent Conference; Portland, Oregon el

Texas Coalitfon of Citizens with Disabilities Conference; Dallas, Texas:

Ira J. Gordon Memorial Conference on Parent Involvement Chape] Hil]

North Carolina
ﬂ .

Human Sexuality Horkshops, Planned. Parenthocd of New York City; New York
New York .

International Year of the ‘Child, Children's Festival; Denton, Texas
Home and School Institute“Scheol-éoﬁmunfty Hcrkshcps;'Hashington,:ﬂ.c.

Tﬁe Spectrum of Parenting: Nurturing the Family, University Medical

Center, Division of Nursing and Continuindy Education; St. Louis, Missouri -

Institute on Educating the Infant and Tedd]er, Center for Parent Education;
Newton, ‘Massachusetts . .

Practical Approaches to Parenting Preconference Horkshop. Natienal Council’

on Fami!y Retations, Boston, Massachusetts
Right to Read Conference. Washington, D.C,
Joint. Annual Cenvention cf TASB/TASA, San Antonio, Texas

Maternal and Child Health Care Committee, Hea1th Systems Agency of North-
east Pennsylvania, “Perenting Ccnférence, Avoca, Pennsylvania

Texas Asscciation Cencerned with School Aged Parents Annual Conference;

Fort Worth, Texas

Common Focus: An Exchange of Informatien about Early Adolescence, The

Center for Early Adolescence Newsletter; Chapel Hil11, North Car011na
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—~Table 3 Ky ‘Continﬁed — —

£

‘Philosophy and Practice of Effective Caregiving Conferenct Texas
Woman's University; -Denton, Texas

Educotionol Programs. Mental Health/Mento1 Retardotion Center Austin,

Texos ) .
Southwest Conference on Opportunities for Children and Youth Houston.
-Texas .

: -

Texas. Research Institute of Mental Sciences Annual Symposium. Houston.

(3

Texas
—
. " ; L3
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" TABLE 14: SUMHARY OF POSITIVE PARENT SALES AND INVENTORY

SALES

. AL S SALES SALES T INVERTORV]
BOOKLETS 9/1-30/79 | 10/1-31/79 | 11/1-30/79 | 6/1/77 - 11/30/79 | 11/30/79
“eé‘Consistent“ _ 836 946 - 319 33,428 6./575
“Children Learn by Hatching ) , : .
and HeTping" 714 377 . 383 42,200 —” 46,967

|"Expect the Best from \‘our . , ¥ ,
Children® . 643 685 . 358 35,986 4,553
.. "‘" - P n .
"Four Ways to Disci‘p'line ‘ '

Children"  « 858 707 327 8,297 9,571

L “He’ip Your Children Cope | : o . | |

with Frustration" - 709 353 358 42,948 6,516

“|"Los Ninos Apreridén Mirando i , . | N -
'y Ayudarido” ‘169 - | - 192 1 9,792 . 8,831
" “Pay Attention to Yom' ) . L

Children" . 984 o« -405 329 43,397 6,241
“Practice What You Teach” 918 404 - 428 41,745 7,943
“Praise Your Children” 915 403 402 - 31,660 7,174 |

|"Read to Your- Child" 661 943 - 389 86,111 3,865 .|
“Talking With Children” 691 1,195 |- 359 42,610 7,348
|"Where Do Adults Come From?| 317 230 46 4,537 12,299
_TOTAL | 8,415 6,840 3,709 382,711 87,883
. Videotapes 1 1 I | |
TOTAL REVENUE " [s2,949.08  |$2,617.67 $948.77 $104,025.52
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- OBJECTIVE FIVE: To #nitiate inst{tutional Tinkage mechanisms which will
C ~ facilitate the development of local and regional working v
. relationships with parént education providers, thus allow-
ing for a more effective response to needs by Project '
. PRIMO and the Parent Education Cegter (PEC) when established, -

-

. , . ‘ N
Project PRIMO held a conference entitlé&. "Ways of Maximizing Pareq; ;
Education Program Linkageg" on ﬁovember 16—i7, 1978  at the Southwest -' .;
Educational Development Laboratory, Austin,'fexgs« A tofgi of 25 persons _%
from the SEDL six-state region attended the conferencef.‘ Démcgfaphic charac-‘ w
teristics of the conferees are sthﬁ;in Table 15, | )
Table 15 DEMOGRABHIC CRARACTERTSTICS OF CONFEREES. ,
. . No. ofa SEX RACE» ,’ggzgﬁn- Eﬁﬁﬁ?gion . fﬁh“\~;~\\
STATE . Persons| MTF{BIH]W|SEA{ment _ |Program_ |Parent _
‘Arkansas o \4_ 4 IR R T AR T
Louisi“ana o '3 & 2§ 3] 2 1 ,2.
M{ssissippi 3 a1 | 2f 1 1|
New Mexico 5 |(2{3 {1] 4 1 '3 1
Ok1ahoma 4 |13 4l 2 1 1
L.Texas 5 5{t{1] 3| 2 2 1
TOTALS 25 |sleo] | 2ol o] "1- 9 6

“In addition, apprnximatefy 87% of the ﬁ;rtié%pants We;e between the ages
of 30‘tc 55, None were under 30 years old and 13% were more thgn_SS.years ,
old. . As far as educational prepanétion was concerned, 80% (20) indicated
having completed four years of colTége, 682 §17) revealed that %hey had * ',
completed a'graduate degree, and only 16% (4) of the confer;és indicated
that Ehéy only had a high school education. -

*See November 30, 1978 Interim Report for fu1]ydEScript10n of how

- particfpants were cpntacted, -identified, selected and the conference content.
B W s ’
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The goal of this conference was to conceptualize and draft. 2 set
of specificatfons for a plan of actionﬂ’esigned to increase linkages* among

and between parent education programs in the SEDL six-state region. This

" goal was to be accompljshed by ‘means of five specific objectfves. They'

were as foi]ows ' ' '

1. Identif1cat1on - To identmfy (a) existing parent education program

l(PEP) linkages and netwoﬁks. (b) efforts for increasing PEP ‘
. linkeges and networks, (c) various PEP- 1inkage egents, and (d) the
range of diversity among PEPs. | | - |
2. Problems ~ To develop Tists of prob]ems associated,with each of
the four areas (a-d) stated in Objective 1.

3. Strategies - To create sets of strategies designed to help resolve

the problems found in each of the four lists referenced in

Objective 2. ) : -

4. Eya]uat?dn:~ To propose. then 1ist ways of evaluating each of the
strategies from the” four sets created with respect to Objective 3.

s, Specifications for'P]an - To propose, then draft a written set of

. specifications designed tc help mximize the effectiveness of PEPs

. through building an increased set of linkages. | |

The conferees met for two days and worked diTigentTy 1n both small and
Targe groups to complete their tasks. Every attempt was made to ensure that
each small groUp (four aTtagether) had a reasonable m1x with regard to sex,

race and state representation. Each of the four (;) groups used the same §Et

N . L
~of five objerntives to deal with the area of focus assigned to them. The focal

areas of ‘each group were as follows: "
Group 1 - "Existing PEP Networks"
Group 2 - "lncreasing PEP Networks"

*The - Froceedings of the Conference are beiﬁf’?ub1ished in a separate doc%&ent
. 103 | B
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- *Items 2-10 dealt with findings from Evaluation Form B. -

/Group.S - “Linking Agents"
Group 4 - “Diversity in PEPs" '
A set of related questions with respect to the group s focus area was
aiso ‘provided as a guide to the kinds of issues which needed, to be dealt
with through discussion and suggested action. "At the cuimination of
conference activities, two importgnt events were to OCCUrg First the .
conferees were to provide an evaiuation of the conference cnd second each

group was to‘present oraldy and in writing, its pian of action regarding

'~ the assigned area of focus. The two feetures were considered cruciai to

determining how successfui the conference was. .

Qutcomes from the conference evaluatiop were discussed in'detaiﬁ in the

LY
‘Februery 28, 1979 Interim Report to NIE (see np 81, 88-105). A summary of

-

those outcomes is provided here:

-

1. Resuits from evaluations (Eva]uation Form-A) filled out at the end

of the first day indicated that conferees had very positive feelings .

about “how the conference was proceeding (26 of *the 37 items generated

basically a very positive response «from al participants) e
2. *Conferees epperentiy felt that the small group sessions which deaTt

~ with identifying key factors or aspects of their focai area and then

deveioping a plan of acgjon for their focal area were the most usefui

3. Conferees overwhelming]y indicated that the conference had (1) usefui

far-reaching benefits and (2) was much needed.. - -

4. With respect to conference communicetion. reimbursement procedurds,

details, pre-confenence information. pre—registration, scheduiing.

format, management, feeiings about otner conferees, feeiings about
- , ~ -
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. materials, 953 or more of the conferees indicated very positive

‘ 1mportan§~eea1t with information on effégtive PEPs that have been

* b. shorter local conferences that meet regularly

"c.  further sharing of conference meteria]s and PEP information

'i. shorten evaluation forms

future such conferences or meetings.

being selected as a ccnferee. conference flexibility and conference S

feelings about these matters.. s N | ) 4
While conferees expreﬁsed some dissatisfaction with regard to the -

conference's priorities, a clear‘mejerity (93%+) reacted favorablx

to the goal and objectives. ‘Conferecﬁ were also pleased with the’ .3

range of focus areas. The only other topic aree suggested as. being

successful. \ - - | i ' -

Conferees indicated severa] ways in whi ch the conference ceuld be

- even more useful to them:

a. nsinﬁlar{Iocal/state'conferences

L
d. broadened discussion of parent education b o ' A
e. longen session for plan of actton development . ’
‘f._ small group leader training i | ' - : g’,
'g. build in session for state representatfve; y
h. present more concise thecretical,fnamenork ‘-
) c -

«

Further evidence that.the conference stimulated thoughts. about efforts ‘<ij
regardfng the improvement of parent education, :7§ demonstrated Hy ﬂ |

kY

conferee suggestions of seventeen (17) topics for consideration at
Conferees overall indicated a very positive feeling about the keynote
speaker, conference facilitators, staff observers, working conference

format and a high regard for other conferees,they met.
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9. Five (5) specific suggestions were offered b; cbpferees in terms of
1mproving the performance of fhe conference sponsor: . . [‘
* a. expand to more states ! ‘
.b{ more traihing for facilitétofs and Qréup leaders
,c: conﬁtant contact with conference advisors/cansultants
d. broader conferénce advertisement

g _ . N
e. fnclude more variety of PEP persons

10. In terms of recommended. "next steps," conferees indicated the
" strongest favorable opinions towardthe following:
.8, review the draft plans and begin to take facilitative actions

¢ »

(765)  ~ - (_ * _ -
b. .begin to 4mplement draf plané (56%) : )
c. conferees share conference findings with relevant people iﬁ
- their states‘(72%) o |
d. conferees coﬁtihhe lines of communication with Project PRIMO
(843) | o
e. brovide information with reséect tofconfprence outcome to
| public (64%) o ) b . . ’
- ' | ‘Each of the four (4) conference focus groups ﬁeldvdiscussions centereé
on a set of pre-established questiuns. In addition, other questions, issues
or concerns were raised and qiscussed‘as a prelude to draftihg specifications
'\ for each proposed plan of action. A synthesis of these action ﬁlans‘is
|  presented 1n'the'follouing paragraphs. | | .
Group One: “Parent Education Program Né%koer" ‘
1. "The fo[loyirg kinds of nefﬂorks werelfdentified‘as those existing
at present through which PEPs were thought to comunicate. I
a. newsletters (weekly to yeaé]y)*‘
. 106
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b. workshops for parents and/or program staff (local to national)

c. CQﬁférences andvprbceedings where appropriate (monthly to

é

annual) _ | - .

d. ‘state level organizatidnal meet{ngs.' .

. e regional organizationallmeegings )
f. personal ébmmunicatidns}inieraction ’

g/ legislati;e a]erfs ) ” )

h. jc$rnals. magaziﬂg; an&.other pubiicatidns of natipqé]x.‘

/‘. o

organtzatxons - | o v

.i. volunteer programs | , S o
. civic organizations, aggncieg'and groups , h

K.« community groups .

1. relatives and frlends L

m. relxg1ous iustiqﬂtions agenc1es organizatlons

n.. pub?ic and private schoo] programs and activities

. 0. advisary councdls, comm1ttees, etc.

p. Junior collece, community ¢ollege, college and univérsgtyf

: S ‘ !
programs ’ .
.q. information cjeariﬁghouses_ = . -
"'r. key PEP staff o " o

The prcb1ems assoc1ated with the existing networks ident1fred in No

b

were. as fc]Iows
a. fiscal ’ _
- lack of network @xpaﬁaidﬁ funds Whére-neeged‘and wdrranged
e . .t ,
ment . ¢ - o .

- Tack of fund§\@o support information dissem{nétion -

;‘fgifure of funds to consistently support networking develop-

i



b.

C.

d.

e.

3
legal (legislative)
- failure of 1igisTatjbn”fb"feQUiﬁé“HEVéTﬁﬁméﬁt“cf“ﬁeW"networks
- failure of Tegislation to require information fed into existing B
networks i?
‘- no stress on importance of collaborative networking’ \Q
- creeted a mass of unrelated and unconnected networks ' ‘
judicial | | | f
- ne systematic methods of networking parenfing/family information’
to judges ﬁaking‘decisions which can significantly affect/alter —
tne lives of children and parents’ )
- no networks to continuously feed 1mportant Judicial decision
information to parent education program prov:ders
regglatorz . ) , ;!
" - lack of intra- and ihter-agency networking‘ : {
- failure toprovide written guidelines/regu]atxons emphasizing o
importance of network deve]opment .
- narrow, se]f—contaxned guxde]ines regardxng information
| dissemination for ggegrams ‘ '
- lack 6f resource network for broader program, agency, and
institutional »useée-/ T S
‘humah behavior
- tendency for parent'edueation proéeam staff te remain Qe;elusive“
to own activities -~ - |
- failure of parent education program staff to interact since many
comeefe for same clients ‘ - . ‘7-‘_:
ws - 125 : e



f. higher-education

- no. commun:cation between«parent education programs and’' teacher

4:3;1‘ 1‘35 ;é

preparation actiyities
- inservice teachers not aware of information and resources con--

cerning thrust and findings of parent education efforts

Group One suggested these strategies for consideration in dealing

Wi th the problems identified in No. 2:

~a. build into federal, state and local parent education programs

or efforts a system for developing and/or enhancing an effecttve

tnformatinn/resource network ' |
b. establish federal regulatigoéfto allow for ldcal autonomy within
a framework of standardeahxch provide incentives fqr networking
€. establish network mechanisms for controlling gaps, dup]ications,
mxsrnformatjon, etc. i
d.'&establish mechanisms for broadening network target audience
e. establish commonjty/p?ogram liaison persons to act as catalysts
- for developtng or increasing parent education information networks
f. estab]isgjpanel or group to explore development of needs assessment

for network information

g. establish xrrting/phoning campaigns to communicate w:th Tegis?ators

negarding 1nclusxon of required networking language in gu1delines
and regulations ;

h. - lobbyflqgisla:ors and program administrators to include funds
designated specifically for networking activities

i. provision of mo&e human reIations,'interpérsonat re!attons. and

! : .
information shar:: j sessions for PEP staff and administrators

3
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m. “develop parent education awareness campaign as-a form of networking
to increase support (coordinate through or with. social servick,

‘civic, community, religious, private enterprise, educational,

It was suggested fhat these ideas be .among those considered for evalu-

- reduction in pérent/family stress reports

. B
S
- 3

dévefap guidelines for providin parsnt education information to
key'desisisn—makers, e.g:; judges, lawyers, casewerkers, e;c{ fffi;
determiné set of guidelfnes for including training in parent /!'
education as integral part of preservice teacher education.

extend barent education infoématign/resaurces network to feed

into teacher training instftutions. prsfessional teacher

v

organizations, school administrator organizations, and school -

\

board organizations

“

government, etc. organizations and agencies) ' ..'i
study and adapt workable networking plans/ac;jvifies from business

and industrial world. ‘ ‘ | |
develop broader bersona} or individuai‘efforts at grassroots level

to increase parent education networking

estab]zsh and expand networks across each st;te, the region, and o

ﬂ&tTQn

ating the effectiveness of parent education networking strategies

: prnposed inNe. 3:
. Long term

- divorce rate decline

- decline 'in reported child abuse cases

o oo
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: * s
- Eeported/observed increase 'in the use of available parent .
| - education services | _'. S R . ';
- references in passed legislatian which deals specifica]ly with

netwerks for parent education programmatic efforts -~ o
- revasiuns additions, etc. to parent education program regu]ations |

k; , " and guidelines specifying the creation or furthen deve]opment of
information and resource networks SR ' | N
- | N - written changes in teacher educat1on course work or curriculum ‘ ..

F which prov1des experxences or exposure to parent education .

information and resources. . | ] ‘é
~ rapidity with which network expands and is used s - 5?

b. Short term . ' ' ' 4 ié
- spot checks on network development, use and effectiveness

using questionnaires, interviews, telecons, surveys, polls,

etc. i | ‘

- rate of inerease in number of persons desifous of being included
1in network . . o« |
-;tnforma} assessment concerning awareness of network's existence _
" - more Interaction between judic1a1 and parent educatxoe prov1ders S
regarding dispeneatren of court cases/deeisions 1nv01ving |

families and chifdren

5. Group One of fered the following 1nf3?mation as a draftfof ﬁhe specifi-

o ASak

cation for a plan of action to improve existing parent education program i
networks. - » o . : ) o g F%
a. Goal: To establieh a network of parent eeecation proérams ih the | :
SEDL region which shall increase the extent and qug!ity of - pefent
education programs '
m

o .‘1:353 - . 4 | ;"ert
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b.-.Egpected‘Ouécomes:

. Awareness qf need . for parenting education

Tawh

. Information disseminated abgut parent eddcatien

kil

. Legislation passed

. Teacher preparation programs changed ' v

-4

::ps‘:‘!*)ﬂ/,’;

. Needs for parenting education identified

r . . «

. - ']
c. Activities: Lt

A "»Aa‘

'x' , | . Identify what exists in parenting education potential providers
_ N t,Identzfy other potential population to be served
. . Xdent1fy'other potential networks . o “_ -y
. Impact all other organizatiows identified as part of the
potent1a1 network |
‘ . Explore all resources avariab!# to establishing the network S
.- Use GUDmxnutes or 20-20-20 to tell the story of the need for )

parent education and what exjsts

B

. Establish a-toll i"ree number . |
i - . Estab]ish sate111tes 1n the siﬁ states of SEDL region . o

. Develop an audig/visual series and/or information packets to be

[ 3

uSed in satellites on how to hetwork

. DeveTop role-of the satellite p?rticipaﬁts_ S - .Jé

. Plug into all local, state, and national associitions '

R Y

. Set up time frames for achieving objectives

. Educating business/industry to be aware of importance of the

N '2",

family unit and of the employee's need for time ta spend

i PR

with family

g

e
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Groug Two: “Parent'Educatien Program (PEP) Linkages" : 4 e ;;
. 1. Participants preferred the folloning definition of Iinkgge it implies _;i
a pracess of iinkt\g established programs and agencies to each ether for - - w.

mutual benefit as well as linkage nithin the programs- themselves. The

~ group - -then addressed their first question uhich deait with ways/attempts
that have Qeen made- to establish PEP 1inkages. It was concluded that such
ways/attempts were manifested in several activities These included:

a. statewrde conferences of PEP praviders

b. united/cooperative efforts of national organizations (March of Dimes, .
.and PTA) in deaiing with particuiar parent education concerns or | ?%
issues . ’ .E
f c. 'fbrmation of city-wide assocration made up of representatives from = ‘ 
N & agencies dealing with‘:arent education - .
d. instailaginn and use of local and state-wide toll free numbers to \g
prgviee PEP infnrmation and serrite. o - s . :
e. ‘provision of parent education byﬁiocal-apd‘nationai voiunteer _ ‘ ’,{
organiZations, especiaiiy to public schools . | N
f. increased sharing of information betweenfamong Federal programs T w:
‘within states that have a parent education cnmponent (FT, HS etc. ) o
,Ihe group concluded that such organizations as NAEYC, AMCH, Ass n, NASN,\, K
: was the Bureau nf Student Services in Louisiana J C, 'g
j 2. In discussing the kinds of probiems there are in trying to establish :
s _PEP linkages, the~failowing,information was forthcoming S “_.;gﬁ
) A s .
o ' . R | ] ,“ . T
T~ | * E
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" 8. fiscal response to PEP linkage eftorts has been'lacking because of

4

~ the difficulty involved with selling preventative or intervention

programs such as PEP when the end product or outcome is not clear _ Y
e or’ concrete. PEP's face an uphill battle for funds since-other . ‘rh
. priority areas/programs are usually placed ahead of,them. failure
. | - of urban, surburban and rural PEP efforts to be united in a |
‘cooperative manner," |
‘ ;b. neither is there enough research knowledge being used to effect > N

legislation nor are there any strong efforts to influence the

LIS

mandate of parent education at state level. '
i “c. ‘judicial systems/representatives have failed to communicate, inter-
- act, understand and cooperative.with parent education program
efforts; the incompalibility is somewhat influenced by politics
and funding does not promote cooperation . . N
d. in terms of regulation, lack of interagency formuletion. cooperation ‘.;
and implementation with respect to uniform guidelines for programmatic |
efforts involving children and families; far too muc“dupl of effort
‘ -and restrictiveness of regs.

g e. from the human behavior stand-point the group suggested the in-

. ' ability to answer the question of uho should teech parenting has

. affected the establishement of viable Tinkages. lt was further
stated that parenting skills are not easily taught however, often one
growp or school feels it has the answers. Also, the group felt that-
PEP linkages have not been better developed because of the'in-.

_____congruence_of_moral issuesueitn,our_changing_society‘ e e
higher education efforts have contributed the inabilfty to establish

more viable PEP linkages in that ts is too isolated from what S

going on in the “real world". its philosophies and theories are to’

SR LI
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elitist and it promotes 'social services as treatment instead of

prevention. ‘

Severel_stretegies were proposed to help resolve the‘problems mentioned
with respect to establishing effective,linke;es. Tﬁese included:

a. increased knowledge about available funds

b. increased politxcal action taward and support for parent education
c. broader sharlng of funds, resources and services ‘

d.- eliminate competition for funds designed to address the same issues

{e.g., parent education)

e. increase communications apd cooperation through.enactment of better

"legislation re: PEPs

. operase }eg. parent educetjon.clearinghouse

g. develop broader coelitionsﬁemong PEPs

h. higher education institution should develop programs which _provide

N S,

spe;ifxehknowledge, training experience. and materIals re parent )

xeducat:on

+

As a means of evaluation these.strategies, Ehe(ﬁroup suggested. that a

~ needs assessment be conducted to actually deii e the needs. Next, the

i

.plan‘ofkection,should be Orgaﬁized and implemented. With regard to the ‘

actual evaluation of increased linkages, it wes‘SQgges;edAthet such ac-

' _'tivitiés migﬁt be conducted-through the ose'of questionnaires, interviews

or surveys. Data would be gathered regerding how weli needs were met

through the proposed strategies and how well the precess. for further

\establishing PEP linkeges worked. _
"The following are suecifications for a plan of action to establish end

‘meieteie more effective PEP Vinkages:

“
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PLAN OF ACTION

I

Pad

. "‘:ﬁ: i'

L TR

i §peeifieetiens for Establishing and-Mainteining;Linkages
_Short Range Activities i{;ﬁLongRange Activities
1. Contact person between States -Heetings for- PEP to estab]ish
1 and SEDL--urite letter . 1inkages :
2. Contact with legislative Office of Parent Education in}
_.representative ' State government
"I 3. SEDL pursue possible linkage Legislative memorial to reez
with ERIC ognize concept of parent
" education _ .
4. Fil1 in PER chart and dissen- |
inate‘go mamnbers hére - . _ . :
_ gy . Availability of services for
5. Develop a model for information all persons
and referral system for each
state R
TRAINING

3

Set up meetings within states for PEP programs'to estab]ish 1inkages

&

Establish parent education person in state government, governor s office

to be PE coordinator.

.
L]

Members from this workshop contact ?TA/March of Dimes or similar such

organizatiods

C
Toa.
bl

C.

Discuss the possibility that: b

SEDL become coordinating agency for developing p]an of support for

PE sin each state

30

™
T

Each identified PEP representative of a supporting institution to
establish linkage between institution.and SEDL

i ne .

- SEDL could prupidn technical assistanee'end training fpr representatives:
and groups contacted in each state cpncernin? organizational skills in .
‘establishing state PE office and developing lo

cal support



<

P]an oF Action For SEDL Conference Participants

Establish PEP Linking Agent n Eech‘State within One Year

Conference Participants

SEDL

- ja. Centact potential institutions

b. Conduct.meetihg of state con-
ference participants

c. Publish SEDL conference
fnformatxen throughout the
state

d. Identify interested supporting
‘organizations.

f. -Contact governor for coopera-
tion

g. Contact state' SEDL board members
h. Sponsor introduction ef PEP

Jegislative. memorial for
adoption .

including board members, etc. -

e. Contact Tegislators for support

SEDL become clearinghouse for
information cencerning state
PEP efforts

- General
.= Goal related

SEDL provide technical assist-

ance in such areas as:

- Information on supporting
organizations

- Procedure for cohtacting

legislators
- Introductory letter to
governor

~ = Write up news release for

members
Contact governor for 1nf0r-
mation update :
Plan 1inking agent conference
in each state . ™
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Group Three “Parent Education Program Linking Agents” - 2

hF
v ol
“;
3.
'\

L

1. Participdnts identified the fol’ owing individuals. groups, agencies,
institutions, e}c. as those thought to be presently serving as PEP

-4
. linking agents:* ‘ C
r . - :ia
_a. Individuals ‘ N
. Texas: Mickey Leland, Wilhelmina Delco, Jeannette Hatson. | ~ - -%
~ Nolan Estes, Alvis Bentley (PTA) . . o
. . Arkansas: (Bi1l Sherman, Benjamin Spock, Bettye Caldwell, LA
. - Dale and Betty Bumpers, Sarah Murphy o ' 3
- Louisiana: Alphanse Jackson; Senator Shehee, Thomas Stattﬂ. f§<
¢ Loye Rowland, Hilliary Rodham, Jesse Jackson .
- ,
- New Mexico: Abel McBride . ‘ ‘ - s
C . Mississippi: Mildred Witt, Jack~Rawson, Jean Leverett, Ty
N Dr. Jennings, Reba Southwell ‘
b. Gfoupg | -
. Parent Teacher Associations | - ‘ //;
. March of Dimes ‘L
. Future Homemakerslbf America 5'%
, o . . Four H Clubs >
, . ) a2
. Action for Childrens' Teievision ‘é
4
. Advocates for Chiidren and Families (Arkansas, New Mexico, B
Louistana) )
-~ Chitd Care '76 ) i
. Miscissippi Council on Children .
. Big Brothers. and Sisters = ‘ .
- . . g
' Boy and Girl Sgoqts
' 3
. *Group offered several sources which could be referred to for information
. about PEP linking agents. These indluce Parent Education Program and Service L
: Directory, Yellow Pages for Children and Volunteers in fhild Abuse and \,
u * Neglect Prugrams. , | . )
e | . . ¢ e




. La Maze

- Boys €lubs ... |

Child ‘Welfare League

. Americap Home Economics Association
. American Vocational Association

. Church Related Groups .

. Family Servyice Asscqiation.

. International Childbirth Association

. American Medical Assuciation

. La Leche League

. Paren.s without Partners

. Parents Anon}maus '
Professional Association of Social Workers
Morgon Church |

: Praﬁnedgparentnood ‘

. -Texas Associgtion of Conmunity Action Agencieé
Professional Organizations (NEA, AtEI. AREYC, SACUS)
" Fathers for Equal Rights

. Junior Lé;gue ‘

. NAACP

%

P IR

LA i)

i e g i L

3B M i

c. Agencies
. Departweqts of Educ&tion
. Departments of Human Resources
s . Départments of Health |
. Departments of Community Affairs
.‘Relig}ous Agnecies

o




- | © . Youth Councils (Juvenile)

. Indian Agencies -
. SEDL -—~

‘4-"/ { -

. Youth Homes, Inc. (Arkansas)
. Friedslof\CQurts (New Mexico)
. Ame??can Civil Liberties Union
. Mental Healfh Assoqi&tion
. Outreach Communfty Centers o .
. Private Maternity Homes | \\ N
. New Futures {New ﬁexico) . ‘}
. Public Schools
. Urbap Councils
: ' . . Public Broadcasting Systems
‘ d. : The group recommends that terminology be cnnsistentmby using thﬁ.
Dictionary of Social Terms.
2. " With respect to the kinds of problems that exist with present PE? 11ﬁking
agents, thé following Tist was deug)oped:‘
a. Fiscal

-

- | . Too:much. paperwork

. Imbalance of funds
. }ndirect-serviceQ are first to be cut

. Groups Are unwilling to cou,it,funds for parenting ‘vithout
retaining control ' :

. *

. Fqnd's are fragmented
. Prforitfes ard misdirected

. Qo]Jars for machines and cents for parenting

120
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b. Legal ' - S
T e ppgisTation” enatted without™ suffﬂtient imp?eventation funding h

-

/fefLocal reguletiens over legislative mandates

. Lack of consistency 1n federal and state guidelines , o .o
. Duplxcation of services due to federal Jaw inconsistencies

‘ . Lack of input into- legielative process regarding non-thneateningr ‘ K
N, infermetidh - _ e i
S - : ‘ ' b

. Failure in connunication .of clearly defined.ideas ?

c. Judicial . ‘ . o ‘o

. No mandatary counseling of Jparents with prablems (custody-abusse)
- Endangered legxslatiup threatened by putentxai for Judwcial action
- No perenting information for judiciary . '
d. Regulatory , . e L N
- Incongisient gui&elines } | ‘ ' |
.'Diffienlt:to meeh regulatfong with various federal‘progrems_

. Regulations ‘not written for local implementation_

N e.  ‘Human Behavicr e o o L _
. Turf protection which 18ads to isolation and insolation T .. |
. . - . N ..
. chensistent application of programs B . .

. 'Teacher defensiveness regardlng parenﬁ/community involvement

Conflict of values between parents/cemmunity vs. schools d

. Apathy E o S
f. Higher Education |

. Lack of Gourses in parenting . : ,,.’ | .

. Lack of r:vemped ceurses/turriculum reflecting changing fami%y/
parem® settings ' ..

.
&
.
.
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~ '+ 3,- Several strategies were propnsed to assist in resulving the problems

[ TULI IR U I A e aw e J—

identxfied w1th present PEP linking agents They ‘are as follows.

©oa.

. - Create & Federal Clearipghouse for all regulatiomyriters

" Every parent education’ programefunded shouTd include line items for

Involve people who have not participated in PEP past efforts whether
throygh innocent actions or otherwise. Community education efforts )
may be one starting point. S A

Utilizesa neutral body to draw in other major organizations, e.g.,
“A Coalition of Mothers and Babies," Mgrch of Dimes, SEDL. -

. “Trvite the feébe:tive'groups in and present information for them
. to plan and organize something workable regarding increasing pool

of .and effectiveness of PEP linking agents.

Break down conmunication barriers, e.g., inter-agency, inter-office,

etc.
! .

L 4

.. Utilize ERIC and International Broject on Dissemination (IPOD)

1y

Ilnkxng agent

State boards should. ‘revamp teaching certificate standardb to “include
teaching parenting skills .

Adopt a single definition of dissemination SN .

Urge inclusion of funds for purposes of dissemination/éducdtion

{a
. - Create a task force to educate other grcups and the judiqﬂg:;\as to

what should be aftticulated regarding parenting

Develop public service arnouncements to create awareness among
yeneral public on parenting. Use Madison Avenue experts to market
parenting

. Send publications to persons requesting information.— Inform—  — ———
them of adult classes~-follow-up with telephone call ’

Utilize service groups (Rotary, Lions, Optimists, etc.) at state and
international levels to set education for parents as a-‘priority in
their organization. ' ;
Utilize people in pub]ic adyertising and their approaches (Dairy
Association, McDonald's, etc.) as tools for linking agents to
marke% parent education

Lower PEP funding anxiety and eliminate discretionary funding

122 1 119
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p. Prov1de more effective communications, i.e. N gtve it to the peOple
in terms of their 1nterests, not yours

Q. Make use of ut11ity and telephone company mailings ta send parenttng N

1nformat1on
ya

r. Place publicattans in public health services, hospitals, etc.
(Louisiana PTA).

s. Make use of mobi,e libraries as form of parent education linking

t. Parent- teacher conferences and PTA could be better utilized as lwnkxng
.agents _
s

u. Ask Natxonal Fam1ly Opinion Survey to inc]ude questions on parenting
The followrng information was provided with reSpect to ways that PEP
llnktng agent strategies could be evaluated for effectiveness:.

a. Specific Strategy: Mall Fair .

f ' r : 3
. Use public service announcements to announce mall fair, free
of charge :

. Draw in other people such as Family L1v1ng, Ch\ld Development,
te serve as consultants . '

. Have check 1ist completed on each person {name, address, telephone .
number)

. Distribute publlcatlons on s1mp1e child care concepts for individual
interests N

b. §geciffc Evaluation

. Conduct workshop/conference to meet specific interests

. Follow-up with phone call to determine if information given at
fair is helpful and if more information needed

. Design information check list to ash in telephone follow-up:
interested in meetings, classes, etc.
In. terms of specifications for a draft plan of action tofincrease the
number and expertise of PEP 1inking agents, the following information

was presented.

123
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‘ e. Suggested,linking agent model: ‘;s
[ 7. WARKETING (2. _SeoL] [ADVISORY GROGP]

Billboards

:PSA ’ . 1 ‘/‘
. Watts . ‘ » ' ' ”

Lok

3. DATA BANK- CONFERENCE LINKERS - [FOLLOW-UP] - -
N \ * L LINKERS- PROVIDERS ‘ , ¥
. PHXC . . . . N ) V‘A'
. Providers of - ‘ o c .
. Service ' , * "
. Linkers N L N ' BN :
. Technical: - - : E
Information IMPLEMENTAT ION ' . - .
o -. Parents y i
| | | . Paraprofessionals i
. Police - .
- . Courts - v
. Churches -
N ._Schools : 3 B
: : -
b. Suggested purposes . . :
. To market concept of role as linking agents to those that cou]d serve
this need
. To serve as catalyst for'statewide/reéional PEP linking efforts R
. To expand PEP data bank by building on PMIC col]ection and provide
technical information, Federal Register 1nformation prpposal .
geadlines, regulations, new laws, etc &
c. Suggested Theme Song (To the tune of I'm a Pepper)
o o B I_p_ehf}nker,‘_m . ,:5 " , "

You're a linker, <
She s a linker,
'y " He's a linker,
You could be a Yinker, too!

L
S e T L
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: ~ WHEREAS, the people gathered Nhe PRIMO Conference are deeply o,
- COREerned about--the future of odx children, and . i
'WHEREAS, ,the members of this gréup have made meaningful contribu- =
tions toward designing a program of parenting services, "
BE IT RESOLVED, that this group of represgntatives; under the aegis . |
'of the Southwest Educational Development Laboratory, meet annually
to further our studies and increase our contributions toward’ the ,
\ devetopment of effective parents. | . : ' ) ‘<
" ‘Dated this 17th 'day of November, 1978, at Austin, Texas. S 5
‘ . . ' A =
‘ "
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Group .Four: “The‘Diyérsity_of Parent Education Programs“

1. The following informationiuaa offered with nespect-to what are the
) different kinds of known éEPs and ways to classify them 1nto—3-5fdistinct
groups: ;“ T N N
‘ It was decided that consideration be given to_bath strong and weak |
aspects of PEPs with1n the definition of,advers1ty. A strong aspect
© of PEEs‘:as that they dea]trprimarilxlwith‘preschool'and elementary
-+ age children because parenting appears to be most inportant at these
stages. A ggaglaspect of PEPs was that not enough dealt with parent
education for those n;th adolascents.nhich ia a qrowing area of
parenting problems and concerns. The motivation for having PEPs ts

an aspect of divers1ty which the group suggested should be kept in

Lkt xdj ) ﬂi/ Wt e

R &

mind," eSpecia11y since funding ava11ab11ity is the overriding consideration -

for PEP pursuit rather than needs and concerns of clients. Source‘of ‘

TN

fund:ng also was v1ewed as an aspect of PEP drver51ty It was positedi

that federal]y funded PEPs seemed to have a parent training approach

whereas non—federally funded PEPs offer enrichment for parents. (This
‘i§probab1yrtoo moch'of an overgeneraiigation.) “In agﬁition. the
‘preventive PEP approach vs._tne crisis aoproach contributes to the
_overall diversity. | - ‘ o
‘When reference 1s made to PEP target groups. parents non-parents and

prospective parents must be 1ncluded Present]y ‘there appears to be

i little in the way of parent education for grandparents Those efforts

that do exist were rated weak by this group but growing ‘This is

~ 1in spite of the fact that grandparents, in many cultures, have had a

. traditionally strong parenting role. Parent education for non-parents

126
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_apparently is"eon-exietent Efforfs-fdr actual or real parents were %%
N most prevalent although they are more evident: for~tnose-withmpreschnnif«m~~< vs
e]enentary children and less available fnr those with adeiescents :
ﬁrospective parents, current parents aqd'otﬁers'who play.a,parental; . 'ﬂ
role (serregate. extended fami]y members, etc.) was another breakdown jg
: . meefioned' Fxna]Jy. the group stated that categoﬁ%zatton of parents *
by those whlch are apprOpriate te different cultures in our society ;
“and those which are not, should be considered, especie]Ty as it re1ates bf
. " to the different eubcu1téree or life _tyles of parents. - - L;;
. k In summary, the Tol]owwng kinds of PEP classxfications or graupings were §
*)" offered: | - " : ‘ :5
] STRONG - : WEAK .
.; . : f_clg_u_s_ - ,l%
\\\ a. Preschool/elementaryAparent focus Ado]escenf parent focus ‘g
. ; ) !Funding Source -, ? _ '%
: b. " Federal “Nonzfeéeral n
i _ | Motivation J _ :f
c. -Funds only . Concern for clients B
Approach i _ ‘ &
d. Training FPneventive | T e
Enrichment _. Cridis | ,V
o E ‘L \ Target Group 3
- e. Non-parents , . e :
% - Parents - ‘

Other parenting ones

-‘(;v‘VPw PR 261
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2, Several kinds of 1inkage probleﬁs weve 1dentif1ed as existent in the ". 53
different kinds of PEPs. Briefly these problems are as follows: |
Fiscal (Budgets and Funds) N - ' Bl

- . Inability ef peaple in leadershfp roles to get together dué to lack . _1
of funding . o | F

- Competition for fﬁnding qualification X

’%- - . .'Target areas of different foci reetribts lihkage ineteadfof com- N
munication and cbordination of funding being used to guide or Bl

reduce such restrictions - o
-« i Failure-to’use funding as.leverageto’encourage‘lihkage. . -F< *;,

. Lack of funds makes linkage ectio; impossible even when legieleted- ?“;

b. Legal . | o ‘\A :
| . Maeeate of PEP linkage withoui funding e e Qi

. Funds not available due to public policy No one designated as .— T
‘ _‘responsible for carryxng out documentation of linkage |

. Competing PEP objectives reduces linkaging. Not enough legislation

to force linkage

. Lack of inter-agency communication

-

. Lack of legisfation supporting parent educat1on programs nationa]ly

hY

C. Judicxal

JudiC1al decisions made thh m1nime] regard for linking programs that -~

'

serve children and their families

. Bias in judicial decisions and negletting to include children in the

¥ ~ decision making process

. Judicial system officials' lack of preparatioh.‘informatipn about

~resources in the parenting areas

128
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— . Private versus piblic.hearings and its effect on school/family
| _ demsions | | R - ' §
U _esm,z | %
- ‘ - Lack of"linkage emphagis in PEP guideTTnes Restriction of linkage "o

‘to certain target groups * S | N f oo
L oo . Failure to coordinate paber work

e. - Human behéviof

. Lack of"Eespectful approach and developing rapport with parents as
T - ' linking device - - c | | L ‘Gi

. Hostility toward other providing agencies

. Need to protect one's own turf which hinders 1inkaging‘ ?"

| . Specialization of programs which limits ]inkaging_potehtial |

f. Higher e&ucation < N o L X
<::;/ .-Ina&equate preparation and traioing for persons in positions of power .
to make decisions - ’ - T4

- There‘ig a.discrepancy betweep what parénts want and what professionals §

want: v‘ . ';

f

. Persons in leadership are not'representatfve of our society, i.e.,

M

predominantly Anglo and male and under—represented with reSpect to

’ minorities and women in our society

EP

This group came to issue with the commonIy accepted assumption that apathy

is the basic cause of lack of effective parenting. They queried as tq who

~ were the proponents of such an assumpgion and clear]y stated that -parents

koo -

.~ certainly were not. A specific set of ;trategies was proposed to help -
resolve the problems 1déntif1ed in Item 2. Théy are as follows:
a. Include 1ihkaqe as an.in?tial part ofleéisiétinn and regulations
-b. Provide more- people with draft PEP legistation and regulations. notice
of hearings etc., in order to receive a broader base of input and

if"‘.‘\‘l - B L ' Vs -5ed
ﬁ , direction‘ . L ;;:‘.5\)
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. ‘ . ) . \:

¢. Initial organization in writing prOposals for fundiqg'of a program ‘;f
should include specifications for cunfﬁrences, documentation of posi- ‘
tive outcomes of conferences and share the-information with others ;

d. Allow freedom in budget to move & certain amount of funding among K
line items, especta?ly for includiﬂg necessary parent education .

£3 4311_

thrusts ‘

e. Keep }ines of cohmﬁnication open in order fb lessep compefition

B .Reinforcecooberation and linkages by acknowledging parent educdtién‘
as a PRIORI}Y matter

g. Budget for a person tq be a liaison between PEP and other relevant

~ groups, or§anizations. agencies, institutions, etc.

h. Develop broad based community aétion group \

i. Some legislation targets certain people and is preventing linkage.

.Groups Splintering both smaller and more narrowly fncused groups is

a concern to us . b

Jj. Persons and agencies askedxto implement a program should be 1nv$v1ed
from the beginning of a program, i.e., one agency or group should not
plan a program and then giye it to an agency to implement. The point
in time that an agency gets involved in an issue is a key factor.

Optimal plan is for agency to be in the planning stage and carry S)"

through. ' v e

k. Legislation should be written to include a sharing of responsibxlxties
between agenqies~-1 e., the Handicapped Child Act 94142--seems tu be .
| mandating many resnonsibi]ities to education that could go to health,

- nutrition, etc. departments. Parent education should be multidisciplinary

LA
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1

Involve more persons in PEP efforts so' as to better inform the public

-e_indJnnke_Lhem_mﬂre_eunre;nfhneed_and_impnnzancemnf'parent.edutatien,u.u._m

Develop a comnon goal and a stated consensus dmong the persons and

agencies who are concerned with parent educatien . f R

<

Maintain viable linkages now so as to provfde usefdl/]inkages in future
if, for example, national legislation f§'intrqddced and needs to be

influenced N

LN

In defining the objectiy®s for parent education legislative package,

keep in mind all aspecty of Wge child's needs and families' reeds.

In order to evaluate the effeetiven s of etrategies’proposed in Item 3,

the

a-

following discussion was presented:
Effectiveness was determined to be the degree of discrepancy between

needs and outcomes. It was eoncludedvthat'cierity should be provided

- regarding the need for PEP linkage, the. effectiveness of this process

and the effectiveness of its outcomes. In additiqn, it should be clear
as to what kinds of discrepancies are‘bejng focused on: -process evalu-
ation? outcome evaluatign? Important here is if theipfdgramlenhances

what parents are trying to accomplish. Imporﬁant:evahuetﬁen~questions ,

might include the following}

Will the duplication of services within PEPs be reduced? 'the base .

..cfupeOple-ser;ednincreesed? services. for parents be enhanced§\\

parent program organization be improved?

. Does program “allow parents and representatives of parents»to‘have

a say on guide]ine§ regulations? (It is regretted tnef"the regional'

office in Dallas no longer endorses the Region 6 Chfldﬂﬂeve}opment
~ Task Forte.) v

1 r\. } .
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. Does program allow parents and'prcfession§1s to meet with enough

~other people with similar concerns?

*

-+

' . -\ Does freedom in budget 1emonstrate responsiveness to the paéentql
\\\\ need? | ' e
. Does program open lines of communication between agencies and -

parents?

R -

Does program really give parents a voice?
5. Proposed draft specifications for a play of action to be implemgnted with
respect to better linking PEPs were as follows: .

3 ~

a.- In drafting the plan specifications, it was conc!udéd‘that professionals i
havé a requnSibility to gather data, document and provide 1nformation- i
whfch documents the needs of parents. However, th€y do not have the
right to impose programs or set péiqrities based on those needs without ,;
parental involvemént, i.e.._peneficiaries of the programs. Pafents
used here refers to actual pareﬁts and potential parents, 1;e:: future
parents of America--teenage parents. Thus.-parents ;houlﬂ'be included
in the development, implementation and evaluation of PEP‘goé1s, |
objettfves and activities. . ~ - M
. b. More specifically, such-plans of action:
. Should include a multidiscipliinary approach
. Should identify the iead agency in thé coordination effort and should
S insure that Lhis lead agency is responsive tO'the,various agencies
. Must be clear about. the need fof linkage and the 'plan mustF widely
I' disseminated | . ' ] .
. Should allow for t?e diffarent, groups to be knowiedgeable about'eqch ‘;
other and ta.devélop suppdrt and'respect for thé various parenting '
oo ~programs in this region; therefore, it provides linking of diverse progra
.' 132 | ‘
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‘ ‘ . Should. develop provisions which jead toward a Bélief. on the‘paft .f
| of parent education program providefs.in_;he_pntentialmgrnuth.andp.,7‘ _;
dedication of parents | : h

. Should insure that moneé,is available to create linkage; and, if %

money disappears there woyld be a bacﬁ-up plan to assure contjnuation ;

. Should have clear and observable mflestonés! !

. Shqu]d develop a general consensus regardfﬁg'the :nncspt of parent 5

education,, including its diversity - | -

. Should be &esigned to deve}cp public awareness and shpporti | ;

. Should provide for the routine, periodi¢, review of the needs to i

determ;ne its effectiveness ‘ o C ‘ <

B

Cépclusions FrJ%‘Small Group Meetings
“+ 1. IDENTIFICATION: Conferees in Group One were able'to identify more

than twenty (20) kinds of PEP netwd}ks throqgﬁ which coqqmn?catfﬁn presently
7 taées place. This supports the assumption by PRIMO that networks for con-
veying parent education information do exist and exist in a varietytbf fofms.
Group Two participants identified at least seven (7) ways in which_attembt§
have been made to. establish PEP linkages. In addition, several national
; organizations with éstablished linkages wére identified. The suggestion
was to pursue ways of tying into such organizations as a means of broadening~
- the Tinkages between/among PEPs. L _
ﬂempers of Group Three identified a range of individuals, groups;,agencies,
insti%utions. etc. who we%e known to presently serve as PEP linking agents.
More than sixty (60¢ sdch agents were listed. This listing, which {s not ali-
inclusive, tends to suppoft the genéraI assumption among pargnt education

experts and practitioners that an array of patential PEP linking agents exist. )
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their use. The Group Four persons generally identified the kinds of PEPs

ke

However;.a major question remains concerning effective coordination of

as either being strong or weak. They attempted.tooclassiiy PEPs.accond . o
ing to focus, Funding sourc&k motivation, approq;h and target group. ‘ | |
Within each of these classificationo. a dichotomy of variables was presented. -;
Hoi1e the mothod of 1dent1fy1ng/cla551fyinngEﬁ§<has useful, it appeors as
though more ‘information may be needed regarding clearer categories for
Classifying the different kinds of PEPs. ’ ‘
2. PROBLEMS: Group‘One participants presentod several problems re-.
garding existing PEP ne.‘ﬂgjﬁw“‘ﬁfd?;ast‘two problems were generated for

each of these areas: f1sca1,'1ega1. judicial, regulatory, human behavior,

,and higher-education. Problems tended to center around (a) lack of sufficient f

.- PEP funds, (b) lack of specific PEP legislation, (c). lack of courts, etc.

cooperétion/inferaction with parent education efforts.;(d) lack of clear ‘
guideline detai1s.-(e) tenhency to isolate rather than share, and (f) lack

of commitment to parent-education skills. in preparation of teachers. ,In  J
Group Two, the kinds of prob]ems associated uith trying to-establish PEP

Tinkages included the following: (a) lack of PEP unity. cooperation, (b) 1ack

of resources or'information about resources to support PEP linking legislation,

(c) failure of judicial agencies to communicate with PEPs as means of deve'lop- 3

ing vitally needed linkages. (d) Taok of'oniform guidelioeé/reguTAtions__' "
prevents effective linking and causes much duplication, (e)'dfsagreement“‘“—“—“““*f

as to who should teach parenting,‘the morality of teaching parentbng and in-

_ -congruence of parentinédhas hindered 1inkage estabiishment among/between

programs, and (f) higher education's elitist oh11osophy regarding the treatment

approach to parent education is incongruent with PEPs movement toward a

prevention approach and prevents development of effective linkages.
, v - :
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.  The members of Group Three found that problems concerniﬁg.the
 identified Mnking agents inclided: (a) imbalanced, fragmented, tightly-
tentroi]ed 1ow- priority, designated funds. preyvent. ﬂeuelnpment and 0
effecttng use of PEP linking agens; (b) lack of input, consistency, con- .
gruence and cIarity concerning PEP regulations disallows effective deg}oy-
‘ment of linking agents. (c) judic1a1 insensitivity. lack of coaperative
. mandates and parent education informatton for decisionfmaking are indica-
/tions of need for more link%ng agents;. (d) lack of {ocal applications and
- consistency amung regulations in various- prcgrams deters PEP Iinkage agents
even 1ack of parenting course§’in higher educatiun stymies development of
potent1a1 PEP linking agents. Group Four- conferees proffered that PEP
g _‘Tiﬁkage problems were PeSu]tént frqm: (a) intensive competition for funds,
| fund r;§trict1ons and narrow foci, and ;nability to use‘funds as Yinking
leverage. (b) lack of supporting legislatian to develop and maintain appro~
priate Tink .given the dxversity of PEPs; (c) fai1ure of 1egal/judicial
system to suggest.nr require in ;heir decr&ions affecting children and fami-
_ lies coop;ratfon between agencies, institutions, étc. in heloing to resoive
their problems;. (d) PEP diversity hinders development of effective guidelines
‘npd regu]aticns Ntth respect to lﬁnkagxng, () Speciéaizatfun‘and self-
serving nature of diverse PEPs does not 31low for effective linking, and
(f) higher education does not sufficiently’ prepare persons to develop useful
Tinks betveen the variéty of PEPs available. ‘

3. STRATEGIES: Each of the four aroups proposed a wide range of

strategies to deal with their particular focus (existing PEP networks,
increasing PEP networks, PEP linking agents, and PEP diversity). In summary,

it appears that the suggested strategies tend to focus on‘the following:

g
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intensive federal, regional, state, county, and local agency,

etc. cooperation (coordination)

. new/revised regulations and guidelines‘tha% specifically deal

with iinkaging -

provision of more funds to conduct PEP linkaging and programmatic

" efforts

use of existing networks/linkages where poé%ibTe

creation/expansion of neeworksllinkages as needed

propose and seek support for legislation which helps .increase

- networks/1inkages

reductioh in competition for parent education funds and clients,
with ma;e concentration on collaboration and lessening of
redundancy/overTap A

more involvemght of teacher education/social serv{ce-training
institutions in parent education linking process

provision of more information and resources as means of increasing
Tinkages and netwo#ks ‘

increased association and utilization of vclunfeer organizations,
agencies, etc., to improve PEP linkages and networks

better use of written, te?ephone; and visual media resources for

further linkaging/network dévejopment

“inclusion of linkaging as basic emphasis-of PEP goals, objectives,

and activities.

EVALUATION: The four groups all indicated that an evaluation of

present or proposed methods to improve PEP networks/linkage was necessary.

Both process and effectivene:s seemed to be the two major aspects‘tha}

linkaging evaluation be based upohl A range of formal and informal methods
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. were proffered. Groups presented ideas for consideration which were short
term and Tong term evaluation efforts. Orergji. groups indicated (1) that

on evaiuation of PEP Tinking efforts was most appropriate, and (2) that

\]

such evaluation be systematic and well-planned in order to provide useful )

*

results. . ' /

5. PLANS OF ACTION: Each group offered a draft | Tan of‘action to

- . aCarryout efforts desfTaned to improve parent education networks/linkages.

L.

The plans varied in both content and format. Originally, a selected group

PN TP
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of conference partiCipants and PRIMO staff were to meet at a designated time

after the conference and refine the action plans for implementation at

state and region level. Due to previously mentioned constraints. such a

meeting did not occur, Therefore, the draft action plans have not been acted

upon. However, they do provzde the basis for developing actions steps which

could increase the effectiveness of FEP networks and linkages. The conference
5 EA was degemed a syccess as it stimulated a, set of plans regarding the improve~ ’
\\\\\ ment of PEP/geézorks and Iinkaoes identified key. PEP persons in each ‘state

of region to assist with such improvement, and established the framework from

-

which effective action could be taken.

RECOMMENDAIIONS' As a result of conference actions and outcomes the

foilowing recommendation is offered:. ﬂ\

That exp]oratory efforts be undertaken to determine how best to
provide key state level persons (SEDL region) with networkind and
linkaging technical assistance as a means of enhancing'the delivery

of parent education services to clients.

Several specific activities to carryout this objective are as follows:

. (a) identification of additional key PEP persons in each of six-
| states in SEDL region; ’
T / 137
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(b) selection of key state PEP to assist with developing expanded

W

| _networks and Ijnkéges; ‘ D ‘ u &;.
‘ (c) development of plan for wﬁrking with state person re: informa- o
tion about existing methods involving barent‘education networks i“i;
” and linkages; . , | |
— hi ’ '
(d) gather specific PEP network/linkage inform%fion from key state
pefsons; ’
(e) synthesize 1nforma%ion and prepare writtenzfepo}t on information

(f) prepare draft of plan to work wjih states toward increasfng

and/or orgipiiiné effective parent eduationn’éetworks and linkages.

-~
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OBJECTIVE SIX: To conduct a follow-up study of the impact of multimedia A

: ' tmaining packages on parent participants' attitudes and 4
.behaviors. . . : : -

‘1. INTRODUCTION e
| A. The Multimedia Training Packages "éz
One of a series of products of the Ear]}rChifdhood Program at :%
Souﬁhuést~£ducatianal Devé]opmentiLaboratary were fiftesn (15) multi- . §
media training packages designed for parent education with Iow‘income - é
parents. After the Early Childhood Program evolved into the Division ?ﬁ
o of Ccmmuﬁity.and Fami]y.Education, the parent education training packages‘ E
continued to ;e refined. Based on prior testing, oné of the most nopular j
traiﬁing packages is, Qways to Discipline Children." The decision to ?
evaluate this package* as-a prototype of the others was bééed hot only - s‘

on its popularity, but also because its monolingual presentation simpli- -

fied the requiremefts for evaluation. o f%

The_format for the multimedia training package is a combination of

/'

small group discussion (8-15 people) with a "leader" and “co-leader."'

2l W

using films, tape cassettes, games, flip charts, and handquts in con-

“*

junction with discussion. Ideally, the.leader has skills in small group

cgbe o

dynémics and encourages the parents to participate 1nt::{21§525319%' The

format allows for questions after each film and tape casSette sequence.

The packagéiconsists of four sessions lasting one and one-half.hours each .
on each one of the disciplinértéchniques--]istening, setting limits, rewards
and punishment. The tfaining seséions are.usually made avaijlable thrcugh'

Head Start, school district's parent education programs, day éare programs 1

and parenting centers.

P 07| I

*The conceptualization of the Impact Study was described in a previous.
report, "Multimedia Training Package (MMTP) Impact Study,” (October 11,
1978) "to NIE and the results of the pilat study, including the data
- analysis plan were described \in a report to NIE, December 1, 1978,
"Multimedia Training Package (MMTP) Impact Study: Results from the
‘Pilot Study." - ' |
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The developers of “Ways to Discipline Children" combined two con~
ceptual positions: a model developed by Soltz (7967), a discip}e of *;{
Alfred Adler.'and behavior modification technique§ most eyident in thé '

section on rewards. Their basic assumptions were:

Low Ay .

First, that the parent, ultimately is the authority; and
second, that a certain degree of equality between parent
and child is basic to understanding.: The first two —
assumptions seem to conflict on the surface, but they

R can work together. Each parent will have to arrive at

a workable balance between them. OQOther assumptions that !
the content is based on are that the child will respond et

3

to positive stimulus (rewards), that self-confidence in i;
the child reduces problems and (implicitly) this also g
‘__\-:] applied to the parent. Ffinally, the content is based on .
A the assumption that there are right ways and wrong ways "
* to-discipline children (Ways to Discipline Children .
Prototype Leader's Manual, p.3). . - P
The developers'of the package anticipated the fd]]ow{ng attitudinal and |
behavioral outcomes: B £
1. Listening ~ Listen more and get kids.to share in solying problems. :
2. Limits - Set limits first and set reasonable ones. | “;
3. Rewards - Use rewards {praising and material rewards) to encouf'ge |
good behavior and not as bribes. ﬁ
- 4. Punishment - Spank less and only for repeated.offenses. ‘é
The evaluators of the training package anticipated that the range of effects ;;
. : X
might go beyond changes in discipline techniques. 3

B. Purpese of the Study

One of the results of the Family and Community Studies survey of parent i;,'

2oL
RN SN

education programs was the development of the concept of "impact."

' —— ’ -
These restricted views of program evaluation are charac-
teristic of the programs currently reported in the
literature. The choice of outcome measures is generally

. restricted to the participants or their children, and they B
normally include some form of questionnaire designed to i
assess-participants’' satisfaction in addition to learning. ~
The rigorous and limited evaluation designs preferred by
researchers and the more general and impressionistic 3
evaluations favored by program staff should give way to

-,
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a-conceptibn of Jimpact instead of the more common concept |
of effectiveness., Impact as a concept implies an open-
. néss to consider a great range of possible effects of the
: program, including intended as well as unintended outcomes
(FACS Final Report, May 1978, p. 70). ' |

Taking this concept, the purpose of the Impact Study of the multimedia
training packages was to investigaté the range of anticipated and unantici-
| pated effects using qualitative research methods which would allow for

gathering this kind of data. '

-

The purpose of the MMTP Impact Study was to investigate the question,
“What do parent partiéipa&ts Tearh from parent education-activities—such

‘;S.,-ﬁ;;.

B ;
ey e

Y

[T

as the MMTPs?" When a parentsqttends a parent training workshop sqgh as,
"Ways to Discipline Children," does the-pér;nt experience any change in
attitudes or behavior? Does the child exhibit any behavioral change? Does
the parent experience changé that is unrélated to.the content of the package?
What factdrs explain the change? The primary purpose of the Impact Study

was to evaluate the range Qf:effects that might occur to a parent attending

a myltimedia training workshop. _ ©.

C. Range of Effects

Iﬁterviews with tfaining leaders during the field testing period sug-

hes;ed that the rangevaf effects might go beyénd the contents of the
package. Among the possible effects mentioned were (1) an increage in u
~ self-confidence as a parent, (2) devefopment,af new concerns related to
child development, (3) changes in assumptions about child rearing, and (4)
awarehess of different;selutions for parenting problems. The Impact Studj

hypothesized that there migﬁt'also be a range of effects that the researchers
might not be able to‘angﬁcjpate.. -

In reviewing past studies of parent education programs that have used -

criterion-referenced tests to measure one typé of effect~-knowledge

: -=:7 ‘ 141
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acquisition on the paft of the pakticipants,.PRIMO found Tittle evidence
- to suggest that parent attitudes and behaviors change on the basis of an -

intervention of short duration, low intensity and diffuse goals such as

=

“the MMTP training pgckages represented: Ira Gordon (1978) found that

. «Aij“

“programs need to b; conducted over time and results take time to become
apparent; programs of‘short,duration will not have any worhtwhile impact."
Measurement of an attitude or behavior requires pre-specification of a
desired outcome. The goals of the-MMTP are diffuse,.“to listen more,"

“to use rewards more.” It would be difficult to measure these effects

: s
on an attitudinal scale. Criterion-referenced methods force findings

'

" into one catego?y of effects. Tﬁey do nét allow for discovery of unantic-~
ipateg eftig;s. For these rea§5ns, it'waé decided to use a mgré\open-endiﬂ ”
approach to the study‘ of effects, borrowing from techniques used in .
anthropology. Tpese methods consisted of pre- and post-interviews using
open-ended questions, participatioh'and'observation durfng the parent
training workshop, and limited home observations. A more detailed dis-

cussion occurs in the Methodology Section.

D. The Parenting Model*

 This Study postulated that the parent's participatipn in the sociali- .
2ation of the child included (1) beliefs or bésic assumptions about the
nature of the chi1d}s development and the parent's role in that devblop-‘
ment and (2) cumulative experience in parent-child interaction. It was
assumed that in ordér to understaﬂﬂjquents' discip]ine techniques or ~

changes in child-rearing practices, one needs  to understand their beliefs

about chiid rearing, called the “parenting model." The parenting model

is a set of coherent and interqg1ated beliefs about the nature of children

*See page 183 for an elaboration.
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which includes a rationale explaining why parents believe what they do,

' specific ways of teaching and learning, parental limitations and how

thej view their role as parent in the teaching and learning process.

The parenting model focused on three variables: (1) H w does the child
1

~ Tearn, without others and through self-regulation opPself-actualization

or through the help of significant others and through conditioring?

(2) Does the parent direct and control learning? (3) and Is mediation

or control of the environment by theipareﬂt‘important for learning?

o~

The relationship between the parent's model of chxld ‘rearing and

the parent's behavior with the child does not result in a perfect corre-
spondence. Usually, there is some discrepancy between what a parent
wants for the child aﬁd what parent does with a child, between what the
parent believes she should do and how the parent behaves with the child.
These- two components of socialization may be described as the difference
between the ideal (goals, values, and beliefs) and the 1eal (interaction
between parent and child). How do we study the fit.between child rearing
beliefs énd child rearing behavior as manifested in discipline techniques?
The Impact Study was concerned with these two variables-~the parenting
model of the parents and the discipline techniques and changes in these
two based on attendance at a parent traiﬁing workshop.

E. Research Questions

The Impact Suﬁdy raised a number of questions about the causes and
effects of parent prawning ‘workshops which use a small group discussion
and multimedia as a format and which are of short duratiop.

RANGE OF

EFFECTS 1. What are the anticipated and unanticipated effects of
the parent training workshops on the partigipants?

xffffff} 13 ‘1 o | |
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f 2. What kinds of attitudinal and behavioral change éan

* we expect in the parent-participants and in their
children?

-n
1

v ) “ : -- Are there some techniques pafenté'are more.
responsive to than others? -

-- Are there cultural or ethnic differences that
affect the impact of the parent training work-.

' A shops? '
PARENTING |
. - MODEL 3. - Does a simple ‘continuum ranging from control to non-
control adequately characterize parenting differences,
® or should other distinctions or typologies be con-
sidered? ;
-- Are there cultural or ethnic differences in
parenting models?
: ~ -- What variables best characterize the parenting
> : model? .
" KINK BETWEEN - | - |
PARENTING A v .
IMODEL AND 4. What is the degree of fit between the parenting model
IRANGE OF and discipline techniques? ;
IEFFECTS

CAUSATION 5. Which variables are most crucial in understanding t
N impact on the parents, such as prior experience$),
leadership skills, social interaction with other parépts
and leaders, and content of the packages?
-- What is the relationship between the parenting model
and discipline techniques of parents and the imple-
mentation process?

-- Does~the interview or the interviewer have any role
in causing change?

)
MMTP

SENSITIVITY 6. Is the training session culturally sensitive?

-- Are there cultural or class biases in the training
package? _ :

-~ Does the content of the.training package reflect
parents' effective discipline techniques?

-- What concerns do parents bring up during the sessions
that were nat addressed by the training package?




) \ 3
g , : §§
The conceptualization and implementation of the Impact Study can be o
graphically represented as follows: | - | ; 3§
“  HUERISTIC JODEL OF HOW PARTICIPANT .
* TRAINIAG OUTCOMES MAY OCCUR 3
Parent — ¢ Leader Content of lraining . ‘é
- : , — Package and Sessions| - 2
parenting model techniques - -Listening X
« . | discipline techn\gues role -Setting Limits I
age of children L+ + -Rewgrds .
. childhood experiences -Punishment
’ ' » - - “‘3
Pre-Interview . Participation-Observation 2
| 4
(Socfal Interaction] = . [Range of Effects | .
+ .| Leader to paregt y Change in discipline techniques —
Parent to pare Change in parent attitudes and .
behavior "
Participation-Observation - | Change in child's behavior .

PGst-Interview
In summary, the Study rejected the use ofcpen and pencil tests of
knowledge retentton and opted for the use of quaiitative methods in order
* to ascertain a range of effects on the parents. It wa; postulated that
the rangé of effects could occur at the following Ieveléz (1) attitudinal

or behavioral changes in the participants’' discipline techniques, (2)

Ahia A s it

attitudinal changes in the participants' parenting models (assumptioﬁs
about children), (3) dther ugénticipated attitudinal or behavioral changes
in the participants, and (4) changes in the child's behavior as a con-
sequence of changes in the parents' behavior (a second order effect).
It was further postulated that the possible causes for the change might

: Be (a) the experience and motivatjons the parent brought to the training
sessions, (B) the skills, knowlege and rapport of the leader, (c) the
social interaction among the parents and with the leader, and (d) the

content of the materials presented during the session.

! 85 ey - |
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F. Limitations of The §tudy

The Impact Study is limited to the study aof one of the fifteen (15)
packages devgloped by the Early Childhood Program; it has no control
group which has a different format or a non-treatment group. It ‘is

limited to the study of parents who qualify for low income parent edu-

. f
.cation programs. Methodologically, the study relied primarily on self-

report changes rather than home abée}vations. Nonsystematic and casual
Aame observations were limited to the qeriod of time that the interview
was cggducted ih the home.

Nonetheless, the structure of the study has allowed for a sound basis
for'comparison; (1) the participants represent three different ethnic |
groups (Anglo.’Blacks; Chicanos) in equal proportions; (2) the training
package was repeated at four sites; and (3) interviews with parents were
conducted before and after the parent education workshop.. The qualitative
apprpach used in the study has allowed for the discovery of both antici-
pated and unanticipated effects; it has allowed for data collection on
parenting models, value orientations, and discipline techniques that
represent the parents’' structuring of these topics. And the study has
.developed a method for systematic coding of qualitative data.

G. Description of The Sites

The sites which-participated voluntarily in the Impact Study did so
as part of a general agreément with Project PRIMO to receive technical_
assistance: such as pgrenting materials, other parent training packages,
and needs assessment surveys. Each of the sites will be described and
for the rest of the report «#ill be referred to by their site humber.l
SITE 1: This site is a communiéy nursery for low income, mixed-ethnic
working parents. A large percentage of the parents are sinﬁle parents.*
*All of the parents participating in th{i,gquy are mothers.

| s
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The director of the nursery had partiéﬁpated in PRIMO's projects in
previous years and had established rapport with the trainer from PRIMO.
This site was chosen as the place for the Pilot Study.

-

Recruitment of The Parents: The director asked the parents if they might

be interested in a parent training package. The parents were paid (by
SEDL), although the director and most of the parents assured the inter-
viewers that the primary motive for coming was an interest in the package.

Paying the parents did not appear to affect subsequent impact on the

.
Gw A a PSRN | ,A(

4, 3

parents' attitudes and behaviors; eleven parents started the.sessions and

seven completed it, three Anglo parents and four Chicanas. (See Table 1
p. 153.)

Pecruitment of The Leader: The leader stated that she was "interested

-

in getting to know the parents better" and so she volunteered to teach
the sessions. She was the lead teacher of the one year olds in the

" nursery and she had already established rapport with some of the parents.
Rote of the Interviewers: Because this was a pilot study, there were up‘
to five interviewers who participated in the sessions, aithough thg{
number at any given session ranged from two to five. o

SITE 2: This site was a group of workers with the éETA Program. hThey
spent half a day in the child development classes ahé half a day in the
after school day care program in the elementary.schools. The director
af the after schéo] day ca}e program and Project PRIMO had a formal

o

agreement for training and technical services to set up a site for the
Impact St;éy (subsequently, Site 3), but because it had not been arranged.
the director went to the teacher of the child develoPment class and asked
her if she wanted to {ncorporate the parent training package into the

child development class being” taught to the CETA workers at the local

birg
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community college. The instructor agreed and a meeting was set up :
between the instructor, tﬁe director of the after schoo! program and

the resgerch associate, Dr. Sutherland, along with the CETA workers

and the interviewers. The CETA workers expressed an interest in taking

the training package. Initially, the plan was to Have the MMTP at the
school at ﬁight. but because of the work schedule, it was decided by the |,
parents and instructor to ineorporate it into the morning class.

Recruitment of The Parents: The parents were CETA workers in training

B

in child development. Most of them had not tikéﬁ~&ﬂf-ﬁthﬁf*€ﬂﬂf$€$‘1“ T

child development, but the level of education was the highest for any of
the sites. There were 18 participants in the class, but only 14 were
parents. A total of 13 of the parents completed the course. The attend-
ance rate was unusually high because the CETA program required attendance
4any of the parents knew each other, two were sisters. and two were living

together. ' .

Recruitment of The Leader: The leader, the instructor of the course,
volunteered to teach the package, "Ways to Discipline Children." |
Initially, she was interested in the class, but she was nervous teaching
the workers and viewed her class as a “management probiem." '

Role of The Interviewers: The three ingerviewers had diffieulty estab-

lishing rapport with the parents, partly because of the confusion about
whe interviewers being associated with the "leader" role.‘and partly be-
cause of the relationship of the parents to the instructor. This site

was atypical in that there was indifference, and at some point, conflict
between the parents and the instructor. A group of the Black pafents
presented a united front against the instructor, which made the instructor

nervous. Thare was an indifference to the 1nterv1ewers and in general
148 K
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the interviewers were passiye and viewed as 95ut$3deﬁs.“" (See

Appendix M for a further discussion of the group dynamics.)

SITE 3: This site was an after school day care program in ah elementary
school in a Chicano and Black neighborhood. The director of the after
school program was responsible for parent educagion activities and she
selected the school because it had the most activé-parent participation

in the monthly meetings.

- Q

— o ..Recruituent of The. Parents: . .The parent ‘training package was ﬂnnounced

at the monthly meetings and over a periad of two months a number of T e )
parents signed up for the MMTP. The parents were primarily from two
elementary/schoo}s nearby. In1tsaf{3“ 1T° parents began the program (le

were interviewed) and 7 completed the program

L]

Recruitment of The Leader: The leader was the director-of the .after i
school” day care program and-the co-leader was a Chicana;go;king on her
MA in sodYaP work. Her role as co-leader was ajmost totally passive.
- The leader had also recruited the ‘day care ménéger for ihat kchooa who
knew all the parents. Severa! pawrs of parents knew each other, so

]

at this site, there was some famiiiarity among the parents

Role of The Interviewers: Three interviewens partic%pated-in the sessions,

and the leader made a special point of edcouraging active participation

*

on the part of the intervfewers. .This session contrasted with Site 2;

t +
the interviewers were well accepted by the "eaders -and parents, and their

role was comfortable, ' : T -

SITE 4: This site was a community nursery in a low income, primarily

)

Anglo neighborhood, with working parents. Eighty-five_pércent of ghq ‘
, ' ‘ [ - ‘
fapi'ies were single parent families.. It served apprpximately 30 pqrehts
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and 40 children. .According to the director of the nursery, the parents

- are a "tight group," and there is active participation in the monthly
| meetings with pot luck suppers and speakers. The director of the nursery
" was contacted by the director at Site 1, and she expressed an interest

- in giving the MMTP. For a parent to he eligible to put hergchild in the

day Care center, she has to be Qnrking and make $731 or less a month.

Recruitment of Parents: ~The parents were asked by the director if they

wanted to par;%cipate in the parent training paqkage and they were told
they would.be interviewed. Initially, 13 parents were intér!iewed who
expressed interest in éaming.,‘Ten parents attenhed and 6 completed the
sessions. Two of the garents were sisters and §evera1 of the parents
knew each other through the meetings. A]l of the parents had a good
relationship with the leader. >

Recruitment of The Leader: The leader was the director of the day care

center, a mid-2-'s single, Anglo woman. She had worked with small groups

- before and had worked with the mentally distyrbed. She said that she

enjoyed working with these parents and had held the job for three years.

Her relationship with the parents'was relaxed and mutually respectful.

Role of The Interviewers: Two interviewers participated in the sessions,

with the encouragement of the leader. They were accepted by the parents,

and their role was comfortable and were viewed niore as insiders than

putsigers.

. . ¢
Discussion

A1l the leaders were Anglo women in‘thgimejd-twentieg. A11 but one

were single with no chi?dréq, and they had had extensive training in child

development. The ditference in ethnicity between leaders and participants, .

and the lack of experience in hawing a child were not factors in effective-
-ess as a leader, ’ _ d
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The motivation for comfng expressed by the parents was usually an
interest in lgarnfng.more about discip]ine and less often, a particular
discipline problem witﬁ theif':hiid that eventually comes out during the
segsions. The parents who were recruited did not have serious problems
with their children. Discussiun centered‘around concerns such as bed-

time, fear of the dark, ar” mot minding. Interestingly enough, many of

the problems that emerged during the sessions were problems'of the parent

with herself--dissatisfaction with yelling, screaming, threatening or
spanking too much. | '

The feaders exhibited varying degrees of preparedness. With the
exception of Site 2, the relaticnsﬁip between the leader afid the partici-
pants was (1) informal, (2) rapport was easily established, (3) the leaders
exhibited Snull_gréup skills in drawing out parents and (4)Apar£;cipation

was uniformly high. - Few of the parents were reluctant tb_ta]k; The leader

at the first site had difficulty drawing out one of the shy parents and

- the leaders at the last two sites had 100% participation. The leader at

the second site was in a more difficult position, 1t was the first time
she had taught and she had been “warned" by her colleagues that the CETA
workers Werera "harQ" group to teach. She was determined to "teach" them,
but was simultaneously nervous and fearful. Hef site was the only one
where there was a "classroom” atmosphere. At the other sites, the parents
énd leaders and interviéwers sat together in a.circle, At Site 2, the
1eaderxst0\d at the front in.front of the chalkboard and "talked to" the

parents who were in a circle, along with the interviewers. The leader

at S#te 2 tended to exclude the interviewers from the games and other

handouts, and, when she would arrive in the‘morning she would acknowledge

, thé.inteévieuers, but not the “"students."”

£
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This disttnction in leadership sfyle is a contrast between what we
call a “pedagogical leadership style" (Site 2) and a “personal prnb!em-
solving style (Sites 1, 3 and 4). We have included Site 2 in the _sample
because -the Ieadership style illum1nated important’ facets of the impJe—

- mentation pracess. | - LT

At the pilot sitg (Site'1) there was delibera:e\ExperimentationAwith
the degree of “pasaivity“ and "aetiveness“ of the interyiewers, The
interviewers, after the Pilot Study, began to take a more active role in

the pirent training sessions, and it appears that this role made the

parents, leaders. and the interviewers the most comfortable. At Site 2,

the circumstances were unusual; the interviewers were forced in a position ~

of being identified with the leader; both by the parents‘and the teader
and no choice in role tak1ng was possible. At Sites 3 and 4, the inter-
viewers were more relaxed and a comfortable role was established The
interviewers were 1ntroduced. along with’ the other parents and the
leader encouraged part1czpat1on of personal problem solving w1th both
the parents and the intervwewers s
A decision was made te include the parents in the pilot study along
with the other threé sites for the folloying reasons:
- 1. The motivation for coming, the a%tendance rate, and the
relatwonship between parents and leader and among the
parents was typ1cal of the other sites,
2. The type of data gathered during the piiet study was com-
parable to the type of data gathered at the other three
sites.

The Participants

]. The parﬁicipants in the parent training workshop included a\Xetal of

t
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- -TABLE 1: CHARACTERISTICS OF PARTICIPANTS BY SITE %

) SITE1 SITE 2 SITE3 SITE4 = TOTAL e
TOTAL MUMBER - 7 12 6 6 31
ETHNICITY - . _

. . Anglo 3. 1. 0 6 10 Cd
Black 0 7" 2 0 9 -
Chicana 4 4 4 0 12 }
EDUCATION ‘ g

Below 12th '3 1 2 - 3 9 3

Do 129r6§ 2 3 0 1 6 .
. ~_Above T 2 8 4 2 16 :
INCOME : : : ) &
-3,000 4 1 0 2 7 -2

3,000-5,000 3 3 0. 1 7
5,000-7,000 0 7 "3 | ISR o
7,000-9,000 0 N 2 1 - 1 =

10,000 + 0 0 0 ] ] .

N.A. 0 0 1 0_- ] 3
AOUSEHOLD COMPc)smaN .

' Single Parent 4 5 1 0 10 ¢
Nuclear 3 2 5 2 12 - '

- Male/Female Friend 0 2 -0 0 2 g5
Extended Family 0 3 0 1 -4 -
Separated 0 0 0 3 3 3

NUMBER OF -CHILDREN .

1 ' -0 4 0 2 6 'y

2 4 5 4 2 15

3 2 1 1. 2 6 hd

. 4 or more t 2 ] 0 4 2
AGES OF CHILDREN -

1 year or less 2 3 2 2 9 9

2-4 years 8 . 3 2 4 17 iy

5-6 years 6 5 4 5 20

8 years .0 6 4 1 11 o

.9 and over -3 9 3 0 15 b
TOTAL . 19 26 15 17 72 ]
Average Number of Chﬂdren 2.71 2.16 2.5 2.0 2.32 :
OCCUPATTON * - _ _ )

. Managerial : 0 0 1 - 0 ~ 2
Service (maid, waitress cook) 2 ﬁ]PT)* 0 0 1 (PT)
Clerical/Secretarial 1(PT) O 4 2

~ Uperatives " 0 0 0 1 »

- Crafts ‘ { : 0 0 1
Student 2(rT) 0 1 1 (PT) _

AFDC 0 0 0 ]

o CETA 0 12 0 0
"7 TOTAL 7 12 [ [ * s
. . ‘ ° ¢ u
*PT=part time L5

P , .
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31 parents, all female (See Tabie 1}). A1l the parents were low income,
and all but one of the parents are workfng parents. Twenty-one of the
31 parents were teenagers when they began having children. Twelve of
the 31 parents are married. JThe rest are in various kinds of household
_arrangements; Thirteen live alone and si; Tive either with family or
;friehds. Ali but four of the.parents are'bE£ween 20 and 390 years old.
- Ope was under 20 and three were between Z0 and 40 years old.

H. Attrition Rates

A total of 51 parents were interviewed. Of these, on.y 31 completed
at least two or more sessions and had pre and post interviews. That left

20 parents (or approximately 40%) who dropped out of the wOﬁrshop. The
, R

attritivn rate is high but not unusual for these types of workshops.
A comparison was made to workshop attendance in Mercedes Independent
School District where the droe-out rate (attending only one of the four

- sessions) ranged from 33% to 68% with an average of 55%.

TABLE 2:  ATTRITION RATES FOR THE MMTP WORKSHOP
‘(Particinangs* Attending One Session or Less)

Number of Sessions Attendéd | " Percent

‘None (Pre- *k Attending

Site : Interviewed) One Subtotal Two Three Four Subtotal 2 or More
One ] 2 3 25.08 2 2 & 9 12 -0
Two 1 0 1 8.0% 1 6 6 13 .14  92.0%
Three 5 « 4 9 5708 4 1 2 7 16 43.0%
4 2 6 13  46.0%

Four - 3 .7 54.0% 2. Z

*This. includes parents who were interviewed and indicated intention to come.
**0f the ones who attended, one was eliminated because there was no pre-
interview &Site_l). and three.were eliminated because there was no post-
~interview (Site 1, Site 2, Site 3), which left a total sample size of 31.

The interviewed sample includes parents whp atterded at least two sessions.
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What were the reasons for the attrition of the parti;ipgnts? All of .;ﬁ

the participants who dropped out were contaéggd to find out the reason ?ﬁ

, for the drop-out. The reaéﬁns varied so greatly that there was no ;g
particular pattern. Reasons given were: | wé

--Car troubles (2); ex-husband “accidently” almost cut her finger .

off; separated on the day of the Session; got sick with flu; A

children had too many activities; there was a mix-up on time. :§

Lo - Of the seven men iﬁ;erViewed, five a;tended one session and two _ _§
didn't attend at all, so no men were includéd in the sample. Six of ° -g

tiie sever. men were spouses of the women who attended. The reasons for

B izfn

dropping out related to feeling “uncomfortable" with women only, and
feeling thqt,théfworkshOp was primarily for "mothers," despite the ’

- ggct that the workshop was about the one area of parenting (discipline)

R N

whefe i; is acceptable for fgthers-to participate. Part of the dncom-
_fortable néss-is probably related éo the fact that the yorkshop relies _1
.heavily on reccunting’parental experienéES and the_men, none of wﬁom )
were primary caretakers, might have felt some discomfort.
All of* the leaders exprgssed a desire to have the men participate

and a disappointment that they didlno; continue the workshop. At all -~ “ .
the sites, the men were encouraged to participate in thg discussion and ~
there_was no evidence ofpan exclusion of the fathers b} the participants. 5
That afl the men dropped out after the first session suggests a strong’® -
underlying view on their part that they didn't "belong" in the workshop,

that parenting and 1earning'new skills in parenting is the mother's
‘responsibility. If parent education programs are to reach fathers, the .
high attrition rate suggests that a épeéial effort must be made tairecruit

and maintain the ﬁarticipatiop of the fathers beyond the sympathetic view

of the leaders and participants.
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The study provides data that illustrate that theranﬁs not only a
problem with recruitment anﬁ maintaining participacion of fathers in
-(_parent education uoclshops; but there is also a prableﬁ in workshops
increaéing rather than decreasing The parenting_rasaoncibilitfes of
the mother (see aage 225). ' |
II. LITERATURE REVIEW _
| There have been a number of studies which have attempted to evaluate
parant trafning workshops or materials. Typxcanya the studies use Likert-

type attitudinal scales and occasionally, use observation. A number of

the studies have focused on the implementation;prccess. Kowalewski (1976)

ccmpared two behavior modification trainin packages with two Parent Effective- _

ness Tralnxng (PET) tra1n1ng packages for their "ability to effect change" in

e . — m—— i e e e

pargnt -child problem resolutinn,cparental Jnderstanding of causation. parental
attitude of understanding, acceptance, confidence and trust. He found no “
significant differences using the two conceptual and implementation apprdachas.
Pearistein (1976) compared three formats of parent education: (1) reading
only (2) reading with six discuasion groups and (3) reading with six skills
training workshops; along with‘(4) a control group.” The conceptuaI framewerk
was that’offﬁaim Ginott and the workshops lasted six weeks. (A pretest and
*post-test was given along with one three months later to 82 middle-class
mothers. He found that the format using the training workshops showed greater
gains in parénta] attitudes than the other two furmats.

a These findings suggest that the method of education
' used with parents does lLave an effect on the degree

of gain in child rearina attitudes and. behavior
(Pearistein,- 1976).

Forehand and King's (1977) stud;’ supports Pearistein's conclusions that the

more eiaborate the crainfng,,the greater the impact on attitudes and behavicr.
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- The range of effects that are described in this study are much broader than;

The Impact Study had no control group and used self-report as measurement. géﬁ};

the range of effects generally picked up in the attitudinal scales.

They did a study of 10 children who had non-compliance probiems and 10

children n a control group whose parents didn't report any behavioral i
problems. The mothers were trained in behavior modification techniques 73
for nine ﬁessions.. They found sighificagt results in improving parental 'ug
attitudes and in the child's behaviorvafter three months. The study was '\, N ,é

done in a clinical setting with 20 minutes of observation of four different

tasks. : i
The Impact Study will discuss some of the variables involved in the ' ‘iﬁ, “

n Pt

implementation process which influence impact. | | ;]’

There have been a number of studies which have tested the importance

‘de not find sxgn1f1cant differences in content. McKay (1976) evaluated the

of the content of the packages. As we mentioned earlier, Kowalewski (1976) &:’
Systematxc Tra1n1ng for Effectxve Parentlng (STEP) package with 10 mothers ¥
from a middle to upper middle socio-economic area and 10 mothers in a control
group.” He found that the mothers who participated in the STEP wdrxshop . &

.

the mothers -in the control group. He alsa tested for any difference in the

f ]

{
perceived their “"target child's behavior-as significantly more positive" than éi"

“number‘of_faci}itating statements in mother-child interaction” but found no
, _

significant difference. Al1l these studies that have been mentioned used

attitudinal’ scales and hehavioral tests and generally had & control group.

. f‘ ‘i : . ‘l'g
Croake and Glover (1977), 1n a review article of parent education evaluiéggsf'

ation studies, report that various studies since 1963, utilizing contro} °
groups and testing parent education content, found training parents as be- -

havior therapists had produced. pasitive changes (Berkowitz and Graziano, 1972)

1%,

. ) . : a - - x A,"
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and parent effectiveness training (PET) groups and'groups using Adlerian/ é
~Dreikurs methods (Freeman, 1975) had produced mothers who "held significantly M
T less controlling and authoritarian attitudes than control mothers" (Croake
and Glover, 1977:155). The latter two methods are characteristic of what a ‘g
Croake and Glover saw as a trend towards édvocating more democratic methods
of child rearing. Stevens (1978),also'reports that in one study (Andrews. j

.

- et al, 1975) participating parents were reported to be more autonomy-granting
than the comparison group. The AQierian/DQgikars approach is the one used
in the MMTP'Impact Stqu, and our analysis supported the conclusioé; found
by Freeman.(1975) and Andrews, et al (1975)—-that the‘parents were less 3
controlling after attending-thg sessions.(see page 214). |
A study which comes closest to the conceptualgzation and conclusions -
reached in this study was one done by Jeananne Mitchell and Donald McManis 7'i,
| on the effects of Parent Effectivene55~Tra1ning‘(PET) on adfhoritarian‘ ‘;
attitudes. Tﬁey did a comparison of parents and ﬁon-parents who took a |
PET course, a group who on]y-read the book, and a control group who did
neither. QThey were trying to find out (1) the differences the format made
and (2) the difference personal experieﬁée (parental) made on tests of s
aythoritarian attitudes. They found that the PET coUrSe'had effects on both

the parents and non-parents and that reading fhé-book alone had an effect’

‘(less authoritarian attitudes) only on the parents.

They concluded that: ‘ L
\ .

these findings suggest that the attitude changes produced \
by PET are greatly facilitated by relevant background ex- _
periences and that lack of such experienge greatly reduces u

such effects. For persons who have such'relevant personal - .
experiences, simply encountering the concepts of PET through -
careful reading can produce effects that approximate those .

for non-parents receiving PET (1977:218).
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This study describes in detail the relevant background ekperiences of parents'
(e.g., parenting model, age of children at time of session, childhood ex-
periences, fit between parenting mode] and discipline techniques) that
contributed to the impact of this parent education workshop. A
In summary, most stud%es of parent education workshops have investigated
aspects of the implementation process (format, length of time of study) or
the content of the package in determining effects on parents through the
useg{f attltudtnal scales and control groups. The Impact Study differs from
of these in zts measures of impact, in the lack of a control group, and
in the more detailed discussion of prior expériences of participants that
vare relevant to impact.
IIT. RESEARCH PROCEDURE

A. Research Assumptions

The method we chose to use-was based on the questions we wanted
answered The use of qua]wtat1ve research models evolved out of result%b Q!S

(

of knowledge retention was not picking up the range of effects 1nter-x

from field testing of the packages. The analysis of pen and pm tests
views with leaders were reporting (Williams, July 1978, Ear?y Chi]ﬂhﬁed
¢ Ch;> 1976 175). Furthermore, an analysis of the 1mp1ementation process
_“\suggested that the leaders’ 1nnovativeness know?edge and snall group
skills could influence the degree of impact (Early Childhood Program,
1977:112-114). The decision to investigate both intended énd unintended
raﬁge of effects grew out of these cqnsfderations. Observations of the
leadership skills and sociél integaction during the sessions became an
important component of'the research methods as did the use of an open-

ended interviEw format with the possibility of probing in order to |

“investigate the range of effeets. A decision was made to rely more heayily
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‘on the referent. As Ray Rist has pointed out:

L ' -

\b‘q._._..-.._,\ o~

on setf—reported changes than to raly on home or Gontrolled observations

due to the limitations on the budget and the need ;9 1nc1ude cognitive

e e,

levels of data.
-Qualigative research methods differ from quantitative research methods
ina nqmﬁér of assumptions which it might be useful to point out. First,

there iéfthe view that what constitutes social reality may vary depending

Educational research reflects the view that what exists, s
‘exists in some degree and can thus be measured in numerical v

categories. The corollary to this is the view that if :
- something cannot be measured, it does not exist, except

perhaps in the imagination of the individual...these “social

facts" are ameable to being‘col]ected. tabulated, analyzed

and interpreted. Social reality is a collection of “things"

outside and- independent of the experience of any particular

individual (Rist, 1979:17-18).

Al

Qualitative research, on the other hand, challenges these presuppositions

about social facts:

Whereas the latter may assume that the study of observable
deeds-and expressed words is adequate to produce knowledge
about man and his natural world, qualitative methodologies
assume there is value to an analysis of both the inner ex-
perience and outer behavior of a subject as viewed by both
the researcher and the participants...Weber's concept of
Verstehen has served as one of the cornerstones to this °
* approach, an approach emphasizing the understanding of
human behavipr from the actor's oW frame of reference.
~ 0f concern is always the question’of how the world is ex-
perienced (Rist, 1979:19).. | y f

{
i

It is what one of the interviewers called the “anthropological experience
of otherness." : | ‘ ,

As Rousseau, Levi-Strauss and others have insisted,
anthropology {though by no means only anthropology)
gives us a view of otherness--a vantage point that
gives, upon a conceptual return to ourselves, a
changed vision (Morris, 1979:1).

The‘méthod that logically follows is one of finding out what people want
to talk about, asking questions carefully without imposing categories,

. - ! .

\ . . oA

160

. 1sy



—
'

s

~and establishing an empathetic view through participation. The cross-

culture, you have to understand what it is 1ike to be like them and Tive

like them.

A second assumption is grounded in a view of the dynamics of idehtity.
Fredrick Barth, in his analysis of ethnic boundaries, found that it is
important to understand ethnic groups not only in terms of what they .
perceived themselves to be, also how they don't perceive themselves
(1967). What is not definesﬁizb\bnundaries of what is. Methodologically,
one looks for what is missing .in definitions of identity in order to
understand whgt is focused upon. The Impact Sthy-views that it is

equally important to understand what wasn't learned dhring the sessions

as much as what was learned, and to understand what learning took place

before entering the sessions as much as what learning took place during

the sessions, Thus, one focus of the study was on “prior experiences"

which included, but was not excfusively, parenting beliefs,, and prior

/

A third assumption is grounded in the holistic view of the socialization

parenting experiences.

process. The research was about socialization of adults in a semi-formal

educational setting (the MMTPs) whose subject matter is the socialization of

children. . The study had to wed the two components of socialization into a

single component. 'i ‘
Socialization, in this study, was viewed from a broader anthronological

perspeﬁtive as a teaching and learning process. The parents were learning

{being socialized) in the parent edgcation course. The parent was learning

about teaching children through specified discipline techniques, and the
child was learning to be socialized. The guestion naturally arose, how does

s

. : ' i
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the parent view the teaching and learning (socia}ization) process and

will understandiné thg parent’s yiegrpf“sccialization help us tc under-’
stand the adult Yearning process (impact)? Out of this question developed
the cancept'of the parenting model. The parenting model allows one, _
methodologically, to find 6ut about the parent's view of the socialization
process and to develop a foundation for understanding any changes they
might experience as a resulﬁ of going to the parent education workshop.
The holistic approach is founded in the anthropological perspeétive.
Actions are grounded in fhe beljef systems and one caninot be understeod
without the other. |

To summarize, the anthropological perspective taken in the evaluation
. .

- of the parent training package gé@e direction to the methodology and the

analysis of the data. The study relied more on self-report than on home

observation to determine the parent's views; the study relied more on an

open-ended format than questionnaires or pen and pencil tests of knowledge

retention to get at unintended effects; the study relied on participation -

and observatidn ;t the sessipns to achieve impathy and understanding of
the learning process; the study had ref%ed on case examples and other
experiential data as much as quantifiable data to present the different
views of "reality."

The section that follows 15 a mdre detailed description of the data
co]lection qu data analysis protess.

B. Instrument\Develqpment* . -

The Pilot Study\was conducted at a day care center. The purpose of
AN

¢

*A detailed description of the pilot study was pnesented in a previous
report, "Muitimedia Training Package (MMTP) Impact Study: Results from
the Pilot Study," Project PRIMO, December 1, 1978, 80 pages, including
copies of all the instruments used in the study. This sectzan summarizes
that report.. .
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the pilot study was to retine the instruments'and methodology. These.

included a pre-interview schedule, an obServetion schedu]e for the

MMTP sessions, a post- intervtew schedule and intervzew schedule for ‘ )

the leaders, a home observation schedule and an interview schedu]e

using the Rashoman Technique (d1fferent perspectives of the same even)

gtven to onn parent and the ]eader dur:ng the post'xnterv1ew. \
The major questrons in the pre-intervzew uere tested for §?mplfcity

of language, flow of questions, quality of the responses, elicitation

« of specific child-rearing techniques without focusing pr1mari]y on

punishment or the ﬁpur techniques d1scussed in the training package, ,

ellcxtat1cn of the parentxng madels, and 11m1t1ng the length of the

interview to approximately one hour. Special attention was paid to i

develobing an interview schedule that woyuld elicit ethno-]inguistic
categories of “discipline." The interview schedule was tested with n-
.« (¥ . 4

parents in the pilot study and 6 panents during the revision prodess

and 2 parents in the final revﬂf;ep. It was fouhd that_the'demegraph1q
data elicited in the Parent Informatfcn:Sheet“wés best obtainéd after

the interview was over:and rapport{had been establtshed . A questiennaire ’
consisting of 10 farced choice quest{ennalres was given at the end, of K
the interview. /Seven of the questfons were taken From the Genera? Mxtls
‘StUQy (1977) and testLd authorlty: sex roles, disc1p1ine techniques and
"selftpther directedness. The purpose nf_the questionna1re.was to test
. the'utility of using fe;ced choice questions and to'coliect data com-

fparable te the General Mills Study which maintained that parenting

. philos .., correlated with discipline techniques. ' PR
‘ . .
9& ?,
‘t
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C. Collection of therbata | S ;

The data were coi‘ected by a.total of seven interviewers durjng the
course of fn; prbjecf * Five interviewérs were used at Site i, three at
Site 2, three at Site 3, and two at Site 4. The eESearch associate
part1c1pated in 1nterv1eW1ng at all the sitas and observed all four

\sess1ons at al] the 51te§/ The procedures for data collection were as

- ‘fbllows |

1. Tra1n1ng of the Interv1ewers .
’ ' " The interviewers attended betyeen one and two preparation
' sessions before_beginning the project. Role-playing as parent
aqg'interyiewer witﬁ criiica] review by the other interviewers -
" was part of the preparation. The interviewers were instructea
to use neutraQ-probles. indicate-a minimum amoynt of agreement,
and were 1;structed_in their rdleﬁaéi"passive-participante
o ‘obseréers" (see Appendix B)." ' .
2."Ere-1nterview ' .

The interviewer was responsible for contacting the parent'
after the names had been secured by the research associate from
the diretter of the gaﬁgg: eéucation programs. The jnterviewer

. arranged a meeting with the parent, preferagly in their home, .
end sometimes at.the parent education center. Afﬁer.each session, =
the interviewer was instructed to write up the home oBsgrvation E

.

—~~ , *The following persons, whose participation we gratefully acknow]edge,
© - assisted in the co11ection and analysis of the data: Sheree Scarbrough,
Pam Lynn, and Marianna Adler interviewed at Site 1; Carmen Morales inter- 1
‘ viewed at Site 3; Virginia Villalobos interviewed at Sites ] and 2.
Jane Morris 1nterviewed at Sites 1, 2 and 3; Carey Blake, intern at
i St. Edward's, assisted in the analysis of the data; Patricia Harrington,
. . graduate work study- student at University of Texas School of Social Work,
interviewed at Site 4 and assisted in the analysis of the data.
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. The- 1nterviewer tarned in the notes and the tape to the research C i

' make arrangements for'tpeir role during the workshop.

‘one persdn made an abbreviafgd “scribtﬁ'hr.¥low of the conversation

‘observe some of the same categories of behavior. -

7

nqQtes and a summaé& af their major impressions in-the pre- interview.'

> .

.a;socxate. Before the beg1nn1ng cof the parent workshop‘ there was

a meeting betmeen Dr. Sutherland and the 1nterviewers. e1ther g - 4

individually or in a group, to go over,the data collected and tjf .

3. MMTP Session P - v

After the Pilot Study, each session had at least twa interviewers -

i

and occasionally three interviewers present: The interviewers were

instructed in one of two main functions during the workshop: (1) "

to use with the transcr:beﬂ tape and (2) one penson noted non- verbal
cues, bOdj language, eye contact mood and other soc1a1 dynamics that-.

2B 3
would not be picked up on the tape. ‘Interviewers obtained information,

such as the flow of the conversatxon, verbal and non-verbal social

dynamscs. the ro!e the leader, seatang arrangements, physical

description of the p rent, allocation of time during the session,

notable statements or out-of—charég;er.s;atements, interaétiohs among .

parants, and analytica1.observatjbﬁs during tﬁe session. ' . ,’iﬂ
The fol]owing controls were used to ebtai% obgectxve 1nformation

durtng the workshaps 1n+ervrewefs were instructed not to give

*

suggest1ons to the leader, not to 1nter3ect comments re]ated to
personal opinion, ask neutral questions, use the tape recorder to

obtain accuracy of.language‘and content, and have both interviewers

«
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The role as pass{ve participant-observers, where the inter-
viewers. participated as pérents ar':on;parents but tried to remain
“neutral” /in their'pafticipation, worked we]lz' It yas‘found that
the leaders coyld facilitate a conifortable relafjonship betweén‘tq§
‘interviewers and parents_ifhthey made aepoint of incLudfng the‘--
interviewers in. the group discussion. AT site 2, the interviewers ..
- Were inaﬁvertently “set apar;9‘from the "parents’ by the Ieadgr when
she excluded them from the games. At Site 4; the leader;‘in the
beginning, passed out pencils ;;d paper for parents to take notes,
and, serendipt1ous]y. it made the note-taking of the interviewers
. less consplcuous : - cooT
- As the intervxewers became more comfortable in their roles, they
took a more active role and related so%e of their personal experiences.
This seemed to enhance the comfdrtabiepsss:among interviewer,'parenf

and leader. On several occasions, the interviewers were called - -

wi o,

upon to perform what might be called “ﬁaintenance“ activities that
. normally are part of the leader's functions. Bringing the filh

projector, running it, and reminding the parents were some, of the

-3

activiliég_}he interviewers performed. - | “
4. Post-Interview < L
The post-wnterv1ew generally took place in the parent s home \\\\\\
between three and four weeks after the end of the last session of

the training workshop. It was found that the beét method for assuring
fhe'presence of a parent was to cai1 the parent the day before and

| fifteen minutes before the 1nterview. fhe interviews were ﬁéped and

| a]though the 1nterviewers did not request that the children not be

present, a number of the.parents would ask the children to. leave the
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v" | room uhile the xntervi%w was being conducted. Itswas found that the RN

L u

: Anglo parents eSpeciaIIy did not want the chi]dren to be present and.

i

that the Chicana parents were the nmost comfortable interv1ew1ng in,

the presence of thexr children.

The interviewer then wrote’ up the hume‘observation notes, filled

. ?“uuzé

out a post-interview summary sheet and turned in the tapes. At this

il

point there was a debriefing session with the research associate..

‘.D. ‘Analysis of The Data .

1. First Phase of the Ahalysis of the Data

e

e,

. The nature of ethnagraphic research requ1res that énalysis of
the- data occur concomitatntly with the aollection of.the-data in
order to f:t feedback results of probes and open-ended questions - | .

1nto the next 1nterviews (G]aser and Strauss, 1965; Wilson, 1977;

e

« 'ernberg, 1977). A focus of the f1rst phase data-analysis was to -

obta1n further informatxon on the parentxng models, on probe

e

questions which worked best, discipline techniques that had not:

been previous1}'ant$cipated. and the unantigipated changes that

o wts

the parents were experieneing. This phase of the data analgzgs

: 1«-*‘%; L

. nvolved the research associate and Carey Blake, an intern in

e

ok

Psychology from St. Edward's University.* (See Table 3, Process
of Data Collection and Data Analysis: GImpact Study:)

e vt i s

o During this phase of the analysis of_pngmgggg,_;he following

. steps were taken:

P )f:}'u?‘l‘

1. A summary sheet which had been filled out by the inter-

viewer was’ filled out indspendently’by the intern

. : *Procedures for data analysis has béen reported in detail in, o -
s ' “Interim Report: Pro;ect -PRIMO," August 31,-1979, PP. 58-81. ¢
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PROCESS OF DATA, COLLECTION AND DATA‘ANALYSIS

TABLE 3

IMPACT STUDY

ROT&TYPE : DATA ANALVSIS: PHASE T DATA ARALYSIS:
PARENT DATA COLLECTIQN DURING DATA COLLECTION PHASE 1
Pre- .nterv1ewer coilects (1) Interviewer writes (1) Computer rod%ﬁg

Interview &1) Pre-interview up field notes. sheet for pre-intet-
. N4 (2) parent infor- (2) Summary sheet by. view questionnaire
- | mation sheet (3) interviewer. and parent infor- !
‘| questionnaire. Tape {is tramscribed. mation sheet by
o (3) Summary sheet uy work study student.
y intern. (2) Summary coding
(4) Summary sheet by - sheet filled inde-"
Sutheriand. pendently by work
\ (5) Difcussion between study . student.
X research associate and - (3) Summary COdiﬂg sheet
- interviewer. - - by research associate.
. (4) Discussion of dif-
. _ -| ferences in interpre-
tation with research
associate and work
i study student. .
MMTP + | One interviewer takes| (1) Debriefing session Research associate
SESSIONS | “script" of parent. with research associate & | analyzes tapes not
One interviewer interviewers immedaateiy transcribed.
notes non-verbal after- session. ‘
actions, seating (2) Interviewers turn in
arrangement, etc. field notes based on T
‘ = observation, schedule.
] & *
POST Interviewer collects | (1) Interviewer writes up| (1) Computer coding
INTERVIEW field notes within one sheet prepared for

Ny

él) post-interview .
2} questionnaire

week.
(2) Interviewer turns in
summary sheet.
3) Tape is transcribed.
4) Intern under- ‘
lines transcribed
tape and fills out sum-
mary sheet. '
(5) Resgarch associate
underlines transcribed
tape and fills out summaryl
sheet,
(6) Mscussion of tape
between research associate
and -taterviewer.

transcribed intérview
and questionnaire by
work study student.
(2)-Summary ‘coding shent_
prepared by work study
student. '
(3) Summary coding sheet

prepared by research

associate. ’
(4) Discussion of dif-
ferences irterpretation
and revisions between
research associate and
work study student.
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and independently by the research asspciate, based oni

Cthe now transcribed transcripts, o e

»
’

2. A post-interview -summary sheet was fflJen out

-—

independently by the intern and the research associate.
The 1nterviewers were able to fill out summary sheets
‘for all the pre-interv1éws but due to txme constraints
and limited funds, they weré not able to fill out the
post-intervieﬂ(summar} sheets. |

3. The transcribed pre and post-interviews were underlined

and marginal comments-were made by the intern or the - °
interviewer and the research associate.
"4. A folder'was kept on each'parent and these were discussed
both with the 1nterviener and the research associate, so
: that at least three inﬁepengent views of the parenting model
- and changes in discipline techniques had been recorded before
the second phase of analysis.

It should be remembered tnat the first phase 6f analysis‘yas going
or at the same tiem as the gata co{lecticn (Spring 1979) and SO ‘summary
shrets were being revised as new data came in. Each summary sheet
asked fun.nere and more summarized data as tne parenting mer}s were
refined. The purpose of the first phase of the data analysis was not
to code the data for-the computer, but to élicit aralytical responses
| from the interviewers about the major variables in the study.

2. Second Phase of Da{a Analysis |

During the second phase of the data and{ysis,ecoding categories

were developed for the computer. The coding categories were utili;ed

primarily as a means of systematic data retrieval and much of the data

13

| 169
Co 195

A r Y ‘ -‘ {? 4

b}
¥
a

. T

Y ds

%l@‘ v

R

i



A

]

Y
.

'

. pre and post interviewer.

'.“f B R

were.not but on the coneuter. ~In the Secdnd phase, theitoilewing
stens were taken ' B | |
i ‘A pre-intervieu computer coding sheet was prepared fer
each parent (see Interim Report, Augus®\31, 1979 for a
sample). This included the page number of the transcripti
2. At the same time, a summary coding sheet was
prepared.for each parent independently by the work study
student and the research associage.
3. The research associate reviewed the coding sheet’s with tﬂg
work study student for any differences.
In the ffnei phase of the analysis of the data, the computer -

coding sheet and summary coding sheet evolved in to the ceding cate-

gories developed for this study (Appendix A). These coding categories

which were representative of the units of ena]ysis (narrative phrases

and paragraphs) were used to categorize impact. These categories

were an outgrowth of a similar coding-system developed by McGiliicuddy,'-

et al (1978).

Ultimately, ,each fd}der for each parent contained the,foiidwing
data: (1) a transcribed and underlined pre-interview, (2) a' trans- ,'
cribed and underlined post- interview, (3) severai independentiy 4
retrieved sunmary sheets (pre and post) from the first phase of data
analysis, (4) several independentiy retrieved summary sheets (pre

and post) frem the second phase of anaiysis, (5) coding sheets for

* botn the pre and the post #nterview from the second pahfe ofk;nalysis. :

(6) the parent information sheet, and (7) the questvdnnaires from the
¥

A
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In symmary, the primary ana]ytical tools have been (1) data
analysis during data collection and (2)- 1ndepen;ee; verification
of themdata during the data coﬂ]egtion phase and during"ﬁoth phases
of data analysis., The use of %ndependently verified summary sheets
allowed for refinement of the:eore variables during the project. '

Verification of the core variables through the use of the summary

. sheets were accdmp]ished by the interviewer, a researcﬁ.assistant.v

and Dr Sutherland’ The development of these‘procedures for analysis

have suited the qualitative ‘data collected because (1) it established
_ continuous feedbaCk of new information, - (2) the symmary sheets pro-

vide a'systematic format for the inserviéwers to ahalyze their deta

shortly after it had been collected, and (3) it provided a documentation

process for the refinement of the variables. e N
. AV
THE PARENT ING MODELS AND IMPACT il .

A. Introduction '

The ; arent traininy package focuses on techniques to djscipline the
child; that is how to behave with the child.' When a parent‘uses é\disci-
pline techﬁique. the use is based on & number of factors. The use Lf a
partlcalar technique at that moment may be based on the s1tuat10n and
immediaxefcontext {the child's mood, the parent s meed puhlic or pri\ate
location, etc.); it might be based on a particular attitude (“chi]dreﬁ
should not interrupt their parents when they are talking to someone else").
and it might be based on their model of the child's development. NhateVer
the specific causes, the behavior does not occur 1n 1solatien.
| Because the parent training package fotuses an.genEhal “achniques foe
disciplining chi]@réh, it wes reasoned that if the parent's general beliefs

about child rearing could be ascertained in addition to their discipline

-

o
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- . techniques before they entered the parent’ training ﬁmg'!l. \y'e'i;oizid'ﬁg T -
able to better unders énd the belief coritext withjn.whicx the'wérkshyp
. _ was takinggp&aEEf;;a présumably 1méact woulﬁ occur. Focusipé only on
,,chil& fearihg discipline techniques would téll us what technigue& ~hange,
Abut'it would not tell ‘why they éhanged or allow us to look into other kindé
gf changes, both anticipated and unanticipated, that might have nothing
S ~ to do with the specific content of the parent training package, |
. The belief context within which the discipliné'techniques‘cou]d be
evaluated was called the parenting mode;.. The Pilot Study initially
conceptﬁalized the parenting mndel as containing not oniy‘Cagnitive
processes about chiﬁ?r@éring and child development, but also the
lspecific techniqhes used. | ' |
The study‘conceptuglized'the pareﬁting model much Tike a teaching model
(Weil and Joyce, 1978:2). A parenting m ‘el would be a pattern'of vélues
or value or%entatidn éesigned to serve asia gufdeline for behaviof related ‘*;
to being a'parent and raising a child. The parenting.mpdel ) k

. "would include a rationale  (why the parent believes what
she/he believes), a theory that justified it (philosophical :
views about howgchildren learn), what it is good.for and why o
(what the paren! can and can't do for the.child); it specifies
ways of teaching and learning that are -.intended to achieve
certain goals (how the parent teaches and disciplines the
child). Impact Study (1978:37) ‘ ,
The initial definition was an attempt to illustrate the interrelatedness =~ “S—
of beliefs with behavior. However, for the purposes of the final report,
the distinction is made between the parenting model as a set of beliefs and" ,
discipline téchniques as sets of behavior. For the purpose of this report,  ~
| the pareating model is a set of cohérent and interrelated beliefs about

the nature of children which includes a rationale explaining why parents

believe what.they do, specific ways of teaching and léarning. parental |

) “a ' 172 10;} . l .
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Timitatings and how they view their role ag a parent in the teaching/ .
Iearnin§ grocess. The aséumption underlyinq the pareniing models is that
beliefs systems and beliefg'apout parehting in particular are morgag '
fundamental médiators (and potential predictors) of‘yghavior than
Specific‘attitudes. The analysis of the data will show the relation-
sﬁié. _ _ ‘.
McGillicuddy-Delisi, Sigel and Johnson (1979) are.c0nductiﬁ§ research
with a si;ilar conceptualﬂappéaach tg;ﬁhe Imﬁact Study. ATheir invgstigation
focuses on the influence of parental bel{ef'systems on child rearing
practices and‘fhe child's cognitive develgpment. Their view is tﬁét .

beliefs are different from attitudes and attribution systems, and that

- belief systems are greater predictors of child rearing practiées than are

gttitudes{'that is, "that beliefs are a more fundamental construct of a

mediator between inner states and behavior.”
We maintain that both the parental behavior and the
attitudes are directly related to the broader cognitive
belief system about child development, but that the

parent's behavior is better understood through knowledge

of the beliefs than knowledge of the attitude (McGillicuddy-
Delisi, et al, 1979).

For McGillicuddy-Delisi, et al, (1979). a belief system is "an

" .organization of constructs of the social and physical and interpersonal

§

environmgnt. " A_beltef system differs frgw attitudes and attribution
Rsystems. It "is not an attitude since it is not limited to a single ob-
'ject nor is it defined as a ﬁfediSposiFion to qct." Because their
investig;tion is centered a;ound parental beiief; about child rearing,
. their belief _system~is quite similar in 'oncébtualjzation to. the

‘ R
“parenting model" used in the Impact Study.

We have found in our investigations that the (belief)
constructs referred to by parents fail intbd patterns

173
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that resemble’ theqretical positions espoused by various
educators and psychologists addressing processes of de-
~velopment. Although parents do not present such views
" in the psychological jargon of the literature, some

‘parenty have espoused views that form a maturational .
model, others resemble a Skjmnerian approach, Some
propose an input-output information processing model,

- others a-tonstructivist position, or a Freudian- frame®
work, etc. (McGillicuddy-Delisi, et al, 1979).

The Impact Sfudy proposes that the parenting modé!. as .a set of beliefs.

b

.* abeut child rearing, is a fundamental mediator for understanding djsci-’

pline techniques, similar to their proposal that beliefs are a m?giator |

o>

between inner states and béﬁavfurs.' |
'Thg fmpact St;dy raises some duestiOQ§ that McGillicuddy-Delisi, et
al'; work has not raised but which are Iég%cally related. If pelief
_ systems and parentinquodels mediate behavior,.and specifical]y‘chfld - ‘;
| rearing techniqyes, then are certain parenting mcdels cdrrel;ted,uith
certain kinds of impact? |

Anothey way of asking the question is "are certain parenting models

-
.

Rec%ptive to gertain xinds of change agents?" McGi]licuddy-Delisi,,et al

»”

(1973) point out that S -
parental beliefs about the cognitive growth of the child

"~ cannot be construed in isolation; rather, beliefs are
constructed by the parent and are'in part dependent gn
information obtained from interactions. with each child
in the family unit and are influenced by cultural, sub-
cultgral and education factors (from Sigel and Cocking,

- 1977). ' S

I§ the belief'system/parentihg model is modified agd influenced by the
environment, then it follows that_a'ghaggq in the enviranmen;_jsucn-as
attending a parent training workshop) wodld ihflueﬁce'differgnt parentingv <

t

models in'diffgrent ways.

, | ‘ 174 - ’ ,
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.Socialization Nodels in The Literature - | ' R

environment External’ forces xmpinge upon the child's sensorium and

- '.

" Jonas Langerf(1969) discusses psychological theories of ‘development.

'He uses theee "models of man:" He notes that “the type of change and of

.

systems attrxbuted to hymans typically hinges upon whether man’is con- . |

) .

ceived of as actxve or pass1ve(1979 4). The passive view is ca11ed the

“mechanicai mirror theory " Man grows to be what he is made to be-by his
Y

-Teave. elementary 1mpress1oqs Thus, John Locke maintained that the Wind .+ . .
N | Ke | NSt The | , ‘.

is an, enpty slate before sensory impressions mark it. The focus is on

behavioral reactionst,rather than impressions, that <he child can ge
observed to make in response to environmental stimulation. The seanch .
is for “fa) the efficient cause of or antecedent conditi~is that lead to <
the child's behavior and (b) the secondary determinants, tor examplé, .

rewards and punishnent, that reinforce and shape his résponse" (Langer,

. 1979) . | . . R o e R

The active view is the "organlc lamo tﬁeorx " Man is an active agent
and his development is a self«construct1ve process As*Descartes said,
“I think, therefore‘T am." The active view states thet man develops to \
be what -he makes hzmself by his own actions There is an innerent'. -
potent:al, a constructivist power wrth assimiIEto?y function that insures
that the orggnisn “shapes as it'deeelops itself from within." Contemﬁorary ;

organic laﬂp-theory is concerned with'the process thatﬂunderlies psycho-

“logyical acts and how these acts generate devdopment througn-a’det§£gﬂned

o ., .
sequence qf stages. The formal task for deve]opmental.ps *o1ogy (Jean

Piaget) is to determine the configuration of psychological activity that

constitutes an organized stage of the child's life. Tqis focus on

,

eutogenetic processes means that the explanat:on of change is not’
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‘questions; (See Coding Categories, Appendix A). »

\'-F o v

codceived as primarily the determination of efficient causality (Langer;, ,

LS

1979:8).

' ~

Eugene Mead (1976) has hr1«t8ﬂ a beok on Six- Approaches to Child "’ TN

Bearrng “Wtﬂ the -purpose of 1ooxing at assgmptipns about the nature of

man and reﬁating it to chi]d reering practices. It 1s'én excel]ent

summary and ﬂhxs study has relxed heav11y on Mead'thypology as a «" \
start1ng point in developing the parenting models The descript\bns e ' .
of the parenting mode}e follow closely Mead's desgriptions when Egey are ‘ <
applicable so they will not be repeated here. ' Mead's anhlysis'is based * -
on de;criptions of the nafhee of man,'nature'of children, felationﬁﬁip

of the individual to the group, barenta1-actions, ane'criticisms of the‘fiﬂ'
theory. As Me;& Roints,ouy’ - ) Ly . .

-, A1l of ue‘haue some pricniples that guide our actions when.

. we deal with chitdgen. Taken together, these principles
are an informal theory “of -child guidance (1976:7).

It is these informal theories of child guidanc ~ha§\fe have termed,
parentlng_models."

The Parenting Models T | B

S —
! s

" The parenting models are based on three major vartebles the degree
of the parent s control of the parent -child relationship; the degree to ,

which the child learns or develops on his own; and the degree of control

the parent exerts over the env1renment. Parenting Models ask the‘\pIIONing

‘qﬁ .
1. To what degree does the parent tecogni;e/accept her/his authority?

+ Control: The perent's authority is and should be upheld and thee
parent plays an active ro?e in égrecting 1earning
\ - Control: The parent s authority is not emphasized and the parent
plays an inéirect»role in learning. = _
Ve oo
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A COMPARISON OF THE PAR
REARING MODELS IN THE LITERATURE

Tzfi .
ENTING MODELS AND CHILD

y

o N ' , .
< - . PARENTING MODELS  CONTROL OTHER ENVIRON- - EUGENE = JONAS PARENTS
' s . MENT MEAD* LANGER+ _ MAGAZINE++ ,
NON A. Mas]au;\\ _ ) " ) -
AUTHORI- Existential/ S
TARIAN Phenomeno- Organic .
‘ logical Model - - - - Same Lamp RYusseau
) NO&. . B. ‘Gesell Develeop-
. AUTHORI - mental Matura= | Organic
. TARIAN tional Model - ' + Same - . Lamp Rousseau
" AUTHORI- C. Obedience an o

. TATIVE Self .Reliance Organic

" TRANSITIQNAL Model + - - None Lamp - .None
AUTHORI- . D. Authoritative . . ‘ Organic o
TATIVE *Transitional + - + None . Lamp |
TRANSITIONAL : .

AUTHORI- E. Adlerian/Socio . - é Mechan-
TATIVE Teleological . ical

* TRADITIONAL .  Model, + + - Mivror Locke
AUTHORI- F. Behaviorist - ; | Mechan- |
TARIAN - Model + 3 ¢ N\ same  ical Locke-

- POSITIVE ] - Mirror Watson
AUTHORI-  G. Calvjnist Mechan- ;
TARIAN Mode\ + + + Psycho- ical Calvin
NEGATIVE . - ] analytic Mirror

<;{*Eugene Mead, Six Approaches to Child Rearing, Brigham Young University press, 1976
- #Jonas Langer, Theories of Development, Holt, Rinehart and Winston, New York, 1969
++Parents Magazine Filmstrip Series No. 3, "Three Basic Theories,"‘1976

s
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. ‘%{ How does the child learn? L B . ;
e Others: .Ihe child.learns with the help-of others and |
| e.’. . with the presence of the parent and sigpificant ’ o,

' others. - | ;;

.- Others: The child learns primarily through self-develop-
ment, seli7ectualization, through trial and error

. . ! ? : ) i p
- ‘ : - and without the presence of the parent or significant

others. | o |
3. Is mediation of.the enulrgnment by the parent (or a signiflcant T; -
other) necessary for the child's soc:alization? ‘
+ Environment: The envxronment needs to be mediated by an
adult in order for learning to take place.
- Environment: The enVironment ‘does not need to be mediated or
-. l;:ontrolled by an.adult for learning to take
place; the child interpfets the environment
P l ' ‘ him/herself. SN Lo |
- As was pointed out earlier, the‘, parenting model emphasizes‘ the teachino
| ‘and learnéng aspect of the socialization process. It might appear that -
- the thre!‘variables actually fall. {nto two dimensions: the authority or
| controllin§ dimension (which ineludes the parent:child‘relationship and
" the parent—environment relationship) and ‘the Child'development dimension
fwhich includes the child-parent relationship and the child-environment

relationship) The two dimensions are meant to describe the Eroces s of

-, socialization the triadic variables are meant to_describe relationships
) \ s
within the process. o

- L The parenting o el represents a cognitive model: disicpline tech-

niques represent actual behavior. Tbe'out;ome is social and moral
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- First, we found that mgst of the parents, when asked about the outcome -

~academic and/or‘cognitive development.* Sécond, it,wasﬂthe nature of
- this study that the outcome for the chiTdren was a secorid™order effect;

the.primary measure of impact would be change in ihe particjpaht-parents,

child. Some parents use both equally and other.parents emphasize one B

’relatioﬁships (parent-child relationship, child-environment relationship,

development (reépresented by goals, values, aspivations) not cognitiVe .

t

degelcément. Graphically, we might wiew the relationsnip as such: °

BELIEFS under]le BEHAVIOR directed PRODUCT .

toward o S

"The PARENTING MODEL undtFlies .DISCIPLINE directed SOCIAL AND -
| _ toward - MORAL DEVELOPMENT .

o . ) . m

" Qne might ask why this study has not been interested in cggnitive develop~-

ment of the child, so common to other studies. The answer is two-fold.

B

for theif child, spoke in terms of social and moral development and not

I

et

e

not in the children. Furthermore, the particular workshop focused gn

Bl b

discipline_ techniques for proper social/moral behavigr amd not acaderic

techniques for cegnitjve development.

.
P TN

Most of the parents befieve in some form of control over the child.

Some narents control the chx]d primarily th“ough the parent- ch1ld relation—

ship and other parents control the quality of the envwronment for the

type of control over the other. A few parents de-emphasized all kinds - '.g

of control. The emphasis on the'configuratieh of the three possib]e

parent-environment relationship) is relative. Most of the parents try
control both'the_enviroﬁmeﬁteand the parent-child relationship, bdt;the

degree to which they eﬁphaéize one paft of the triad-ovef the other is T —

*This may be an artifact of class. The parents in this sample are
working class. Middle class parents tend to verbalize the child's
development in cognitive terms (McGil]icuddy-Dei?si, personal com-
munication, 11/15/79).
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what distinguiehes.difierent kinds of parenting models. The other.

. tharacteristic which dietinguishes parenting models is thé‘“quality"

-

of the'control what kinds of techniques tne parents use withsfheir

_chiid that they derive from'the general premises of the parenting modei
+ - 1t should be noted that each parenting model represents, tg;bhe degree
or anether..a-campggite-of the perehts interviewed. The parenting models

are derived primarily from the population interv1ewed and secendari]y
from the child rearing modeis in the‘i'iterature. 1t is expected that
the parentihg'mpdeis will be refined in the future as’variahies are
clarified and rearranged.. The parenting models uere developed-as a

hueriefic device to shed light’' on the'prior conditioning or experience

‘the parent midht have had that would faci]itate_understandihgqthe range .

2

. of effects after attending the progrem The relevance of the models to

&

impact will be discussed shertly S

There are several major problems in trying to develop'the variables

of the parenting model, which need to be worked out in future research:

The most importantﬁproblem is trying to figure out the relationship be- -

tween what the parent s ideai goais are and their actual behavior with

the child The discrepancy between stated desires and actuai behavior

. Was more severe in some cases, and numennus hours were spent in trying

to p]ace the parent into the proper'“modei J The discrepéﬂcy betueen

ideals and actuality seemed to be most severe with parents geing through

a major transition in their child rearing practices. For instance, Linda

C‘s‘geal was to_let her children develop on their own and not exert sq -

" much ceqtroi. Her ectuai"hehevidr was more controlling than her goal.
‘Sharon Ferrari s (Case Example D) position was much the same. Both

- women had come frem homés where there was severe physicai punishment
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‘andyboth_wemen experienced strong reYnforcement for their goals from

override the ideal goals in.designating the current parent ng model,’

L4

the workshop. pltimately we decided that the actual behavior wonto -

“although- the ideal goals might be more predictive of future behavior

Another major problem was in the variable "+/- other" (p ‘176). A
eonfusion arose between value orientation and child development theory. -
The value orientation was related to whether the parent taught the child

to work toward droup and secial interests (+ others) as opposed-to:

working toward. self 1ntere5t (- others). The child deve]opment‘variab?e. -

which ultxmately was 1ncorporated¢i~to the parenting model was related

to whether the child learns on hxs own and without outside influence

"(- others) or whether the child learns only through the presence and help

.of the parent (+ othens) (see Appendix A) ~The child development variable -

was chosen for theepArentxng model because it has. to dQ with the learning
style of the chx]d and the teachtngfstyie of the parent, a more fundamental

| d1st1nctxon than the value orientation. Eugene Mead (1976) point§ out

that -in h?S dtscussion of child rearing models, they all have 1n common

(1) the importance of the parent as an exempiar "mddel of behavior and

that (2) the goal of socia]xzation is to create 1nd1v1duels who have soc1a1 |

interests in mind whenabehaVIng. Values may. cross-cut the various models,
¢ v A o

but what di%tinguishes the models-is the fundamentai assumptione about

and emphasis on (1) the degree of control the parent has, (2). the necessary

' presente of the parent in the child 5 growth and "learning, - and {3) the

- degree of control the parent should exercise over the environment The

seven parenting models can be p]aced along a centinuum from non- controilxng

‘to eontrol]irg and from se]f—directed to other-directed in the ch11d‘

development. - ' o *
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:the model and its re]atxonship Lo reality. ] A ¢

. )
~ :
v w . ) ‘ L -
What follows is a discussion of the various parenting models that '_ §f
the parents in the prugram represent. Sometimes, a model clcse]y
correrpends with child rearing models prevalent in the Iiterature -
Other txmes. it appears that the parenting model is a variant of a ~§
popular child rearxng mpdel David Kaplan (1972) points out that | 4i3
Mede]s may hsaxgpprtant hueristic devices 1n heiping
us arrive at lanation Theories €xplain, models
do not {166-167). :
He reiterates the important distinction between the exp]anatery value of ';i

The most useful feature of a medel is-not 1ts precxsion v .
but its hueristic possibilities...In the use of the "
-model, there are, however, several significant cautions .

that eught to be borne fn mind. First, a model is always -

. an approximation. The relationshis bpetween a model and .

any empirical phenomenop is- always’ partial...Secondly, *

the relationship betwekn a model and any empirical |

fhenomenon is isomorphic--it 4s a relationship i ‘ P
similarity of structure rather than identity (p 165). .

The description of each model"is followed by a case exampie of a

parent who participated in the workshpp The description of each model e

is huer:stic and represents a composite of the parent the case example

‘but not 1dent1ty It should be noteq that the parenting models.represent

" rearing with each sUccesstve chiid. This study can only describe‘the

represents an empirxcal ‘case and will be similar t0 the model in structure

one point in time, and so may have the appearance of. being static mcdeis. )
In fact, many of the parents had gone through changes prev1ously which

may not be captured in the synchronic descript1on of the parenting model,

I

The Impact Study does not, assume that pargnts have the same model through-

out their lives or that they had the same parenting model now as~when they

began having chfldren or that they may" havg the same one ten years Iater.

Studies suggest that parents change their views and techniques of child

A
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‘parenting madel as it was in the beginning and end of 'the workshop.
L 3 .
corcerned themselves with the “native medels“—-the child development

‘s in illustrating the child- devé%gpment els that pa hotd and -

' perents and others Value orientation tends to be towards seIf-expleration.

5
~ -

ﬂ‘-x‘#i';ﬂa 'i?i

What is interesting is that child development theorists have not | -

AN

[ )

theories: that parents hold. The centribution of this study, we believe,

. - e,
hmy Aad,

the degree to which they correspon with child development theories. .

A’ further contribution iMn’demnstra{ing thi view that a person's prior . <

cond1t1oning and child rearing beliefs‘affects thexr Iearning patterns.

1

B. The ParentxngAMedels

. A.. The Maslow Existential Phenomenological Model* S \Qf\\ n ?fﬁm
Thzs model. aesumes little or no parental centrul self- deve]op-
1 ment ‘on- the part of the child, Jnd no parental contcol of the

environment. (-Contyol. -0thers, —Environment)

* . *
. .
-

PARENTQ . Boes not use power with CCcHILD Tt

\j>\\\\ .- Gives autonomy to the fgx“’!f o .
‘ ‘Does not - ) . . therprets'through B : o
" control the- - self-actualization o

. ™ ENYIRONMENT

In this model, the parent should ehanden the ridhi to use power. The

Y fr”jv‘ J PR

chtld Iearns through non-directee experfencing The-child needs autdhnmy
to actualize*his self and out of this will naturally come a positive self-

concept. The positive self—concept will then create good reletions with

e

Only three of the pahents had this'model although this is a model very -

‘,.
s LT e

popular in chi1d rearing Titerature and espnused by Thomes Gordon in his
Parent Effecttveness Training (PET) Program. |
. .

*The terms used here are based on Eugene Mead's Six Approaches to P
Child Rearing (1978). - | L
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‘emphasis 1n this model is c]ose to Rousseau's idea that a child in

' and “protectton" is pr1mar11y motivated by a de51re "to keep the child

N\ - : S e
A . -
-
' : . X \,
. * .«

g ff

\ . . )

Thjs is the only model where the flow of learning is outward from ' x;’
the child. In all the other models, the flow of teaching is from the

parent, &1rected towards the child or‘the enviranment or both The

. 1ts natural state. has all the internal patential fpr self—development,

for interpretation of knowledge. This parenting model comes closest to -
the “Organic Lamp Theory" (Langer, 1979:7) and what Langer calls the

autogenetic thesis that a person develops by his/hér own actions. This ;

~ model. does ﬁot-necessari}y imply a "stages of grqﬁth“ assumption, elthough

Langer suggests that it\does.‘ In this model, the parent tends to_sée her - .
role as one of (1) friend or&cumpanion who proviyee "guidahce" when asked '
and (2) whose vxews have equal, valtdity as those of the child. As one

parent put it, you don' t "tell a ch11d what to do. you ask him." Parents

. Nlth this model tend not L0 see the world as dangerous or threatening,

but rather to be explored The world is not something to be: controlled

v

from harm, but it is reglly up to the child to learn. Some-of the parents

with this model see “the ch¥ld as going thﬂough.g}qges. others don t;

however, the "stage" is not seen as a factor 1nhib1t1ng or contro1ling -

[

the parent's behaviurf~but rather 2 recognitien ghat 1t might be an | t%‘

explanation for the child's behavior.*

B. The Gesell Developmental-Maturational Model I

" This mode] . fosuses pfimarily on the parent controlling the'environ-
ment but letting the child develop within this controlled environment.
{- Control. -Other, +Environment) -

*See Case Example A, p.|259.- . - ’ . .
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* [ Y
| PARENT Sets 1imits with _pCHILD S RN
‘\\\\\\\\ Gives direction to ;{,f’f#’ _ . S
f _ h Creates "good" | Regulates self - o
: ' ) withtn | . B
. N fxﬁfjf g 3
| T Bewironent® .\ .o

: . B . ’_ . . t
~This model has in common with the EszténtiaI Model the vieu\tha:\the o

- L » 4 ’
- child tends toward self—regulatlon and Iearns through self~exp10ration )

The parent's role is then to create ‘the- right conditions within the

FOS

. environment for optimal deve]cpment. ﬁn this MOdel. the parent controls
tﬁé child through the control of .the environment. .'Thé child is free to - .
develop the kind of re]ationship with the.parent that she or he desires.
There is nge and take in the parent child relationship, and the parent 4
~ views herself as a-“guider " Parents in this model presume that the | -
child goes through regu]ar stages of development and there is an emphasis . '
on understanding these. stages in order to understand the £h¥1a and then "
' adJust the environmental conditions approariately. Parerits with this
: medel tend to allow choices within the environment, tend to 'view them-
selves as “protective“ and there is a slightly heavier emphasis on VZ;
prcviding" the right conditions for the child There is less emphasis :

on what Lthe child "should do" and more on what the parent “should“ dh *

C. Obediance and Self-Reliance Model

v This modelais similar tp the Existential Mod%l ‘but with an authori-
tative overtap. - In this mode] the parent believ s that the chi® should

obey the parent sui generis, but “that the chi]d eve10ps and learns on

*
3

bis_own (+Control,.-0thers. -Environment), The mndel appears to be L

authoritarian; however, there is a view that "you're on your own" and

N 4 ' . [} )
- r3 -~

#See Case Example B, p. 263.. : S . _ o
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a_great emphasis on self—diségpliné‘and self-interpretation.’ : ' ei

. | ' “
> LA

PARENT : Teaches right and wrong to ~ CHILD
. = — > _-
Is not responsible ‘ ' Is responsible for :
for child's hiq reIationship _

relationship to \\\\\\\\ .
o ENVIRGNMENTA/ : !

-
N

1In this model, each person bears her/his own responsibility for learning.

A parent should be obeyed because that is the parent's role. The‘parent‘s
role is to pravide for the child within the immediate environment but

the parent cannot control the outside environment and can in no real .

" sense, “"protect" the child from the outside environment, since it is

the child's functfioﬁ to.'figure out l'low‘ to "get-along.” 'The-em,éhas'ls, in

ehis model is on the.parent-child~re1a;ionsh1p: and not the parent- 3 ‘;
environment relationship. The perent tends to view herself as strict,
bui.the relatibnshie can ée conflictuai or confusing‘eecagse the parent
desires obedience and self—reliance et the same time. The model does'npt y

emphasize a manipulative parent-child re1atidnshig:‘

D. Authoritafive-TrensitionaT Model |
fhis mode]l focuses on the parent controlling the environment aniv .
controlling the parent's relationship wjth the child (+cOgtrol.e—0thers,
+Env1ronmeﬁtai).' The yiew is that the child can devefsé:en his/her own,
without parehtal intérference, but the view.coﬁflicts wipq.the parent's ‘
authority, which is held to be a given. The most salient feature of .
parents with this model is that they are in a siate of transition to one

of the previously mentiuned models (A, B, or C). They question the im-

'portance of asserting their authority in the chi!d s development and tend

-

*See Case Example C, Appendix B, page 267:?' 7 .
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to focus ‘on the child's own potentialities or on controlling the

" environment, rather ‘than ‘the child.

PARENT y Ideally does. not use power with CHILD
\\\\\\\\ ‘Actually uses power with z!:/ff
) Ideally regulates
Controls- self within .

) ,Actually parent
: .rx/fx‘<f“prctgcts“ chitd
ENVIRONMENT <! :

| The discrepancy betweew what the parent's child development goals are

\

and how the parent behaves with the child are apparent to the parent |
and she v1ews herself in a self-conscious state of transition. Cun-

sequently, the ideal is greatly in flux from more controlling to less

. ’contro]ling. Al1 the parents in’this model were abused as children

" “(discussion on page 225) and the parents in this model would be in

Parenting Moaei C if it weren't for the tremendous fluxuation and dis-
crepancy between what the parent wants Jin their relationsnip~with their

child and thetr actual behavior.*

E. The Adlerian Sacio-TeleéTogicaT Model . . .

. This model focuses primarily on the parent-chi]d relationship and
there is very tzttle focus on fthe parent s control of the enviranment.

{+Control, +0thers, -Environment)

L
.

PARENT - Uses power, but with respect with the ﬂHILD

S Interprets, tnrough
. trial and error and

" ,ffffginnate social interest
ENVIRONMENT S |

L4

R PPUIN

o h}’- e
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" powerlessness to a position of.social power.,the child 1is 2150 born with

N

L - ) '_‘ _;{,n
- o L | L
The focus in this model {s on the interests of the group. The "environ--
ment, “'1n effect, fs the group interests. The child 1s barn'with a goal- . -

setting (thus soeio-teleological) desire ta strive from a. position of

an innate desire to work toward group/social interests. The functieh of
the parent is, through a close’relatiohship with the child, to teach the
child the “proper“ behavior to worh towards group inte: ests. .Power and
authority are givens and the parent recagnizes her power and authority
Her role is, however, to use 1t with respect. and thus ‘demonstrate,

through her own example, how to develop sotial interests. The parent's o

.role is not so much to try and "protect” the child from the power of the

outside world, but rather te teach the chwld through an authoritative

~and loving relat1onship. how to deal with the ‘environment. himseif; The

perent feels that it is necessary that they be there in order for the
child to learn "right from wrong,” otherwise, the child would not-dearn.* .

F. Beheviorist Model

This model is similar to the behaviorist assumptions about chi]d de~-" ¢

ve?ppment. It is assumed that power and control are inevitable, and thﬁ"' .TQ\

vy

all experience (learning) is due ta external stihu]i (opereht conditioning).

Reinforcement is necessary for iearning or change to take place. ' 4i§€
. _ N
. . b ' ' 4 .. - . Q’
PARENT Uses power with CHILD . -
: - ~Positive reinf‘orcement )V , )g(

Controls the . Molds the . .

T ENVIRONMENT ~

-

*See (Case Example E, Appendii B, page 276.

[
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J,Thu5¢£§he role of the parent is to control the external stimuli in 3

L
positive way, to provide the necessary reinforcement for the child to

" learn. The emphasis js on the parent- environment relationship medieting

the learning of the child. This model makes the assumption that, “man

" grows to be what he is made to be by his envi: onment."'it is a passxve

_view and what Jonas Langer calls the "mech‘ntial mirror theony“ (1969:

4), a person is a reflection of the environment in a (presumabiy predict- -
. . . .
ablé) mechanistic way. |

{
The parents with this model either consciously or sub-consciously use

posxtive reinforcement to reward behavior, and ignore bad. behaVior

.Predictably, Eﬁey responded well to the sectien on. "rewards” which

+

‘eSpnuses the use of behavior modification techniques. ,Snme-of'the,parente

*

were more conscious of using behavior modification techniques than other

parents.¥

G. The Calvinistic Mode] . i .

This riadel assumes that the child-fs born sinful and needs to be con-
trolled by the parent, have the.evil kpocked out of him, and taught "right
from wrong." (+Control +Qthers, +Environment) ' |

In order to form the minds of (such) chiidren‘ the first -
thing to be done is to conguer their will and bring them
..t0 an Qbedient temper....(Parent's Megezine 1976).

This mode] was prevalent in Colonial' New England, but is’ infrequent dhnng

{
3

the perents stydied (Aries, 1962 Demause. 1975)

PARENT ' Controls child with _p CHILD
: f\\\\_ negative reinforcement : v -

Controls bad .
Molds

~ influences of : | f{/{g{ |
: .\.‘ENVIRONMENT,. e

*See (Case Example F, Appendix B, p. 279. T e o ..
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The role of the parent is to teach proper behavior, seét a good ex- RIS
ample, and internalize the norms thrqugh‘punishmenE or instilling Nlef

guilt. The child tends toward evil, the parent sees evil influenceéj

*

in the environment, and both of these must be equally controlled. In -
this model, both the parent-child relationship and the parent-envirdn-

‘ment relationship must be controlled.

o

The Calvinistic Model is sunmed up by a poem by Anne Bradstreet:

S;aingd'ffom birth with Adam's sinful fact, _ o
Then I began to 3in as soon as act;

- ‘ . A perverse will, a love to what's forbid,
- A serpent's sting in pleasing face lay hid;

A lying tongue as soon as could speak

and 5th Commandment do daily break. Of stubborn

peevish, sullen, put and cry,

That naught can please and yet I know not why.. i
. oo %

~ ) (Parent's Magazine, Parenthood in America, filmstrip

. K Series No. 3, “Three Basic Theories," 1976:)

The Calvinist Model assumes that the individual is basically irrational,

and thus needs reinforcement from authority. There is an internal conflict

Setween'the individual's sinful)animal desires and the needs of society.

- ~ Thus, socialization requires learning through a proper authority. The
-Calvin{st Model assumes that “insideﬂ,the_indfvidual are evils‘waiting
for an outlet. This mqdel is a §timu1us-response model of socialization.

The emphasis is not only on an external control of socialization process,

~ ' but the proper external contro}.*

*See Case Example G, Appendix B, p. 286,

- . ' *
o
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C.. Discussion

) . \
The value of gonceptualxzing parenting models is that it contributes

to better understanding the re]ationshlp between child reartng practices

and-the beliefs which underlie them. In these case examples a number of -

variab]es"whiéh influence changes“in discipline techniqﬂes have been
described. Parenting models impose certain requfrements on behavior

which ¢an enhance or inhibit learning as with Diana; the fit between what

the parent wants and how the parent behaves with.the child may influenée

impact as with Marta; and the degree of self-consciousness abqut this fit
can afféct'impact, as with Sharon. Impact is related to other factors
besides the-parenting model such as childhdod ea, eriences, the age of

the children, and the degree of conflict wjéh one's spouse over the
children. These are discussedxlater. . ' _ 5

Parenting Models and Ethnicity

What is the best way to describe the parenting moiel, along a continuum

or by a typology? If the seven models are grouped together along a coninuum

wh1cn emphasizes the control varzable, patterns among the three ethn1c

groups can be observed. . ' ' .

e
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TABLE 5: PARENTING MODELS BY ETHNICITY

- ETHNIC GROUPS — ]
PARENTING . ANGLO PARENTS CRICANA PARENTS BLACK PARENTS | .
MODELS No. % No. % ~ No. c %
A (=/-/-)% i 0.0 1o 1 1 1a
B («/-/+) 3 30.0 )’_'4 33.3 1 11.1
Subtotal 4 40.0 5 41.6 2 . 22.2
C (+/-/-) 1 1 3
D (+/-/+) 3 w9 0 0
subtotal 4 40.0° 183 | .3 333
E (+/+/-) - - |
Subtotal 1 . 10.0 ] 8.3 0
F(+/4/4) |

‘ ) —a— ]

Subtotal’ ] 10.0 2 16.6 4 44.4

« . <
G (+/+/+)

_subtotal - 0 0.0 3 25.0 0 0.0
TOTAL : 10 100.0 12 100.0 -9 100.0
*(-/-/=) = ~Control, -Other, -Environment. -
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If we break down the parents* in Table 5 by éach variab]e. the o
< ethnic differences emerge more clearly. - F
' BREAKDOHL OF TABLE 5 BY EACH VARIARLE | s
| . < Number and -Pe £ GoF Parents by Ethnicity K
Variables in Anglo Parents cana Parerits ack Parents $
Parenting . n =10 ‘ n=12 ° n=9 ;
~ {Model No..  Percent No: . Percent No. - Percent] i
. , " [ L) ‘ , 3 3
+ Control 6 60.0. 7  88.4 7 777 | y
- -}~ Control 4 40:0 5 41.6 2 22.2 .
- Other 8 80.0 € 50.0 5 55,5 L :
~ + QOther 2 20.0 6 0.0  |. 4 44.4 . - o
+ Environment | 7 70.0 9 75.0 5 . 555 . '}
- Environment 3 30.0 3 25.0 4 44.4
) Three‘Observatiens'can be made: t | 5
. ‘s . ‘ . A :v"'f
. 1. AN three ethnic groups emphasized a controliing parent~chi1d- 3
re]atxonship (+ control)“ however, the Black parents were more ‘;é
control11ng than Anglos and Chicene parents ; . N
.
2. Al three ethnic greups emphdsized se]f—develepment over other -
e 4 ) ) g
' orxented development, wmth the Anglo- parents emphasizing self— N
I . T '
development the most. ) ‘ .

— 3." Black parents emphasized cnntre11ing the environment the Ieast e ". -
e\" , | of the three ethnic groups, Anglo and Chxeana parents emphasized \\1
‘ controlling the environment most. -

/ﬁ | \' | ‘ | ] f
St ~ *The reader is reminded.that all the parents in this sutdy are mothers. %
\ ,
. I . ) o 7 193 2'\4 "r




| eentrel oriented; and Chicana. and- Anglo parents are the most environ-

_ be ‘the most inconsistept in setting rules and eihibit greeten personal

-often than the other groups express a law of belanced reciprocxty be- S

.rich data collected on ethn1c differences in value orientations which

-

T L
c

In summeny,'the veriables‘in the.penenting models delineate éthnic

differences; Ang]o parents are the most se]f-develqgment oriented in

theirAparenting,modeTsLABleek parents are the most perental control

oriented 1n the parent-child relat1enship and the leest environment-

t
~

ment control oriented in their parenting models

Black parents appear to be particulerly receptive to using behamior | | '

A

t

Other Ethnlc differences appear to emerge upon closer examinetion.

\

medrfxcetren technlques There are a cluster of Chicana parents who :

accept the "original sin" view of the cht]d The Anglo parents tend to,

g . l!’m" Mk‘ %lm h‘%/ “

ambiguity about using authortty end contro] The Blagk parents more L .

T
s

tween parent and child, "If you want me to do something for you, you .

Vg oaak

hava to do sometning for me,“ which underlies the Qarents' overt eﬁpres-

sion of hierarchial parental authority.  An analysis. 1s being made.of the g

cannot be presented in’this repcrt at this time However, preliminary
enelysis of the data suggest that there f&na major value or1entation 1n

all three ethnic. greups towards self-sufficiency, both economic and ‘ 2

”psychologxcal with B]ack perents emphesizing se]f—sufficiency more sthan- - ‘ a

Anglo and Chicane parents It is clear that. further research on the

comp]ex re]at1enship between‘narentel authority end'an emphaeﬁs on self-

T2
q 7 Lt H
Lal TR AR et

:suff:ciency needs to be made in erder to better understand the apparent .

contradictions in these two variables of the parent-chi]d relationship.

.
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V. THE RANGE OF EFFECTS <o -~ . [ . . S 4

: A. 'lntnoduction ' | : | S ' L ! ff%

The impact of the parent education workshop was formulated in terms
of a "range of effects,” some anticipated and some unanticipated by the
dexelopers of the package. AntiCipated effects included changes in the -
four discipline techniques. listening. setting limits rewards and . :%J
'punisnment Unanticipated effects . included changes in (1) other kinds :
of discipline techniques, (2) the parent S. self—confidence, (3) the : ;:
parenting mode1 of the parent, (4) the parent s role as a disciplinarian.

. (5) other attitudinal changes in the parent (e. g , 2 greater sensitivity

vto children's feelings), and (6) changes 1in ‘the child S behavior The -

four antidipated and six unanticipated effects were condensed intogthreep | e

major categories: (l).changes in‘disciplinthechniques; (2) non-tech-

> © nigque related changes in~pagental attitude or heha;ior; and (3) changes '
: in the child's pehavior (see Appendix L). Each parent had what €an be
reierred to as an “impact score.” If the parent reported no cnanges in

all‘ten types of effects.‘theiriscore was "0." If the parent reported

,v

g
i K

-

changes in all ten categories of effects, their score was “10." The
| , o i |
scores ranged from 0 to 9. Overall, this meant that there could be a .

- possible 310 changes (10 types of effects x 31 parents in thé'sample).eﬁ .

. . . . om
BFY T I P

- B ‘The range of effects are diScussed in the following sections: (1)
| T A summany of the total number of reported changes. (2) a discussion of
B *‘.‘ : the'txgg s of effects. l3) a discussion on the association between the ot

.;“ A

types of effects and the implementation process,-specifically‘leadership

e B ‘skills.‘ﬂdl & discussion on the association between the types of_effects

and the parentingwnodels. This is followed by a sonmary of'the-signif;’

»‘“-'L tl-:ilﬂ fl X

icance of the findings.

no.
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B. A Summary of Impact | - S | .

- ~

Vo2e

The impact of the parent workshop can be described in a number of

~

' different ways. ,First. the impact score represents. for each parent.

?

the nunber of changes reported of the tota] possihie changes ‘Therefore. =~ _

ﬁl _~'ai‘“
Awis - - o

overail. the average parent reported 2. 258 changes of a possible five 3

~(5) changes in discipline techniques which is 45 16% of the totai , %

i possible changes that ‘could be reported. .
* TABLE 6: NUMBER OF CHANGES REPORTED FOR ALL. SITES B R

T | Number of Total No. No of Average - | Percent | o

Type of : Possible | of Possible | Changes | -Impact Score of Total { .  _.

Change Changes Changes Repdrted} Reported Change/| Possible u

B , (x 31 parents) ‘ «| Number of Changes 3
| , Parents iz
DISCIPLINE | 3 155 . 70 ...| 70/31=2.258 45.76% .
TECHNIQUES . B (5x31) - ‘ ' o X |

CHANGE IN . - R B

PARENT : 4 : 124 28 | .28/31= .903 22.57% L

_. o - (4x21) ‘ - , a
TCHANGE IN | - : . .

"} CHILD BEHAVIOR! -~ 1 | | 31 13 | 13/31= .419 . hdl 93% -
. . v .
TOTAL 10 310 111 ‘o L - 35 81% B

e R The ‘avérage rate of change was almost half (45.16%) for discipline ‘techniques .
-and 41.93% for'changes,in_the child's behavior. These two areas of change ??
. were anticipated by the deveicpers-df the packagg. The least amount of ‘;

change reported was in non-discipline changes in parents (22.57%), which - 's
. . were not anticipated by the developers of-the MMTPs. f{
| ) Reviewing the distribution of the impact scores for types of change :ﬂ%
(Table 7.°p. 92) 90, 32% of the parents ‘experiehced some kind of change in .

. %

discipiine techniques, that 48.39% of the parents experienced some kind of 'f

other change, and -that the 67.74% of the parents repcrted some kind 9f
change in their child's behavior.

N [

2‘) Y . . - ’ : ;'u""%
*3 . " ‘ .




TABLE 7:

-
-

IMPACT SCORE DISTRIBUTION
BY TYPE OF CHANGE FOR ALL SITES

DISCIPLlNE‘TfEEﬁTﬁﬁE OTHER PARENT“EEKR‘E" CRILD CHANGE‘

0. of |No. of , Cuhu« No. of |% Cumu~ - Cumu-
Changes | Parents Parents lative |Parents Parents lative , lative’ |.
— Percent - Percent |Number Pefcent Percent -
-0 3 9.64 9 68f 16 51.61 | /&1.61] 10 32.26. 32.26

1. 5 16.13} 25.81 5 ‘16.13 61.74] 21 - 67 741 100.00
2 -9 -29.03f+ §4.84 7 22.57 | 90.31 - - -

3 10 32.20; 87.10 2 '6.46 96.77 - - -
4 4 1¢.90| 100.00 1 3.23 | 100.00 - - -
5 0 0.00 - - - - - - -
TOTAL 31 31 - 31 .
% of . \
Parents/ ’
Child Re- - : . «
porting 90.32 48.39) . 67.74 |.
Some - .
Kind of
Change - R -

* The above table demoné%ratesuthat parents reported mdre change in discipiine

techniques than in the other two categories.

. can see difference in the number reported at the various sites.

‘Broken down by site (Table 8) we

TABLE 8: TOTAL NUMBER OF CHANGES PARENTS REPORTED BY SITE
TOTAL NO. -~ ” ‘ - CUMU-
OF CHANGES NUMBER OF PARENTS BY SITE < 1. LATIVE
REPORTED* | SITE1  SITE2 SITE 3 , SITE 4 | TOTAL NO. b PERCENT{ PERCENT
0 0 3 6 0 3 9.68 9.68
R 0 . 4 0 0 4 12.90 | 22.58
2 0 ) 2 0 2 6.45 | 29.03
3. 3 2 2 1 8 25.81 | 54.84
4 ] 2 0 a 4 12.90 67.74
5 1 1 0 R 3 . 9.67 | 77.41
6 - ] 0 1 3 .- 5§ 16.13 | 93.54
7 PO 0" -0 0 1 3.23 | 96.77
8 0 0 o 0 0 .0.00 | '96.77
g 0 Q 1 0 O . 3.23 | 100.00
10 ° 0 ~ 0 0 0 0 0.00 | 100.00
TTOTAL IR '
PARENTS . 7 12 6 6 31 100.00! .

At

*Based on parent reporting change in ten
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At Site 1 the number of’changes clustered from between 3 and 7 §§

o - reportedvchanggs;.qt Site 2, parénis reported (1 either little or no t %
 effect (betweéh 0 and 1 changes) or (2) bétween'3 and § changes. At .

" Site 3, there wis no particular élu;ter of changes. The range of changés - é:;

\reported'by parents varied ffan 2 to 91 At Sitévh. 3 of the 6 paréﬁts‘ . - =

| reported a 60% (6 changes) rate of change, which, is afﬁost twice the | f

. ’ qvéragg for all the sites. Breaking down the number of chénges b& site, é%
‘ b

Y demonstrates the differential effect the workshops had. At Site 1, all

ol

the parents maintain an average or above average score. At Site 2, 7

.4

| . , .
of the 12 parents experienced ]little or no impact. At site 3, two Qf;\ f.

;4' . the six pérents expérienced high impéct and slightly below average impact

’

was experienced by the other four parents. At Site 4, all of the ‘parents | -
. experienced average and above gverage impact. How do-we explain the -

" clustering of impact scores at each site? Was it due to the prior ex- .

periences of the parents, the leadership skills, the nature of the social

,;'A(f. '

interactidn. or the way the content was presented? Before we answer these

qustions, the types of effects the participants experienced is relevant. -

ol

- €. The Type of Impact : 3 k ‘ - T

Reviewing Table 9, the parents reported the most change (67.7%) in o

RS

their attitudes and behavior-in the listeming technique.'_TﬁeSeJchqﬁges

ranged from taking the time to listen to the‘thild to more’impor;ant

PR

feelings: such as respecting the cﬁild's views and thoughts (see Coding

- Categories, Appendix A).

vt le

Of the techniques discussed in the package, setting 1imits was reported

d

. to have the least amount of change (35.§8%). At least one-fourt: (25.78%)'

ae
G

of the'parenfs reported changes ip other techhiqqes unanticipated by the

e

developers Sf the trainihg package. These included not jelling or screaming

/

- o | 1982‘:’-5 o e k
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TABLE 9 CHANGES REPORTED BY PARENTS
° FORALL SITES BY TYPES OF CHANGE ™

kRaﬁgE c o - {-No Change
of [ Attitudipa geﬁaviorgi gggtg;gl —|_Subtotal -

Effects* No. | % Nq X No. 3 No. %
TECHNIQUES _ 1 : .
Listening 5 16.13 16 |s1.61] 21 | 67.7a | 10 | 3286 |
{setting Limits | 2 | 6.45| 929.03 11 | 35.48 | 20 | 64.52
- Rewards 5 [16.13 ] 11:/35.47 | 16 | 51.60 | 15 | 48.40
“ Punishnent 2 | 6.45| 12)38.79 | 18| 45.26 | 17 | 5.7
" | Other Techniques 1| 3.20] 7l2e58] 8 |os7a | 23 | 7412
SUBTOTAL 15 | 9.68 | 85| 35.48 70 | 45.16 | 85 | 54.84
| PARENT CHANGE | - o
Self-Confidence. | 8 [25.81| 0| 0 | 8 |@25.81 | 23 |74.19"
) Role of Discipline| 1 | 3.20| 2| 6.45| 3| 9.65 | 28 | 90.35
. lother change | 5 |16.13| 6]19.35| 11 | 35.48 | 20 | 6a.52
" | Parenting flode1 - | 4 |12.90| 2] 645 6 |10.35 | 25 | 80.65
) SUBTOTAL 18 |14.52 | 10| 8.05| 28 | 22.67 | 96 | 77.43
Child Behavxar ] |
ssrorsL - | ol o 3] l13laes | 1e|ss0r
- Lrota 33 | 10.65 78 | 25.16 [111 | 35.81 | 199 |64.19

*Coding 1s based -on self-report change of 31 parents in samp1e If change
not reported. it is coded as “no change." :

at their child and, 1nteresting1y, giving the child more respons1b111t1es c
in household dut s . The changes reported by the parents in themselves’
' were an %ncreasejfn their self-confidence (25.812) and oﬁher kind; of
‘ ;hanges (35.48%) most notably fge]ing c;Imer and more batiénti .Changes
N in the parenting mgdel. whicp'included a change toward being less con-

trolling or toward recognizing.that the child ‘can learn without the

.. - . ’ ‘ . ) "
"t : . 199 2'- )
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'presence and protectiveness of “the perént. was reported by 19135% of
P " the parents (Andrens et al. 1975; Freeman. 1975) One reported change '

b B

that was neither antic{pated by the developers of the training peckege
nor was 1mplemented in the-research process was the change in the ‘fi
parentfs role as a dvsciplinarien Three parenxs (9.65%) reported taking ‘ i
a more assertive role as enforcer/punisher of M%havidr. Thia is dis-
;;; . : H cussed in more detail later. The developers of_the training package
o anticieeted that thenges in discipline techniques would effect changes
in the children s behavior §N93% of ihehhereheg'reported.a change -
g\ ‘ “in the chz}dren 'S hehavior These changes in the chvldreh 1nc1uded. ‘ o

an overall better relattonship, less'fighting‘with the parent, a more - *

P
Lo i ik

peeitive attitude toward "minding“ end a grearerﬁkillingne55~to do “
household'chores‘ One parent reported that her children felt more
‘“importent" because she was. taking the course to learn how. to get along
better with them.- They became actively tnvblved in the iRformation she
1 was‘receiving_and the whole family beceme,jnvolved in mahing.ch&rts’ T o
related to behavior modification techhiques. Tge rate of reported R ;
- change in the children s behavior gives credence to the fact th{t the . |
reported parent changes were behaviera and not simply attitudtnal

{ D. Type of Impact and The Implementetion Process

Reviewing the breakdown of the range of effects "By site (Table 10),
N Site 2 had significantly 1gss<dmpeet (20%) than the‘pther three sitest : -

»
PRI’ O I

Looking at the number of. attit‘udinal and behavior chahges reporteq for I
each site, Site 1 had a high percentage of~parents (71%) reporting chenges ]
in listening and punishment. At Site 2. there was no changes greater than , ; iﬁ
50% reported for any given area. At Site 3, a significant percentage |
(éseiz) of the parents ‘reported changes in ]fsieninaEQndnrewdrding ghd

P
bl
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. TABLE 10: .ATTITUDINAL AiiD BEHAVIORAL CHANGES *
3 REPORTED BY PARENTS BY SITE AND BY TYPE CF CHANGE -
Range ) SRR 30 NI N ORI )1 3 SN P
Eggects | xfpngted;g?a?qgg gg‘Chan 3 %e g ng?ange%. ggﬁﬁﬁanggr
* TECHNIQUES I | | "
.~ Listening 14 5 mof2 20[2°3 5 4.0 7 s9.0
| Setting Limits |0 3 % 33.3| 4 57001 3 4 333 8 666 .
‘Rewards lo 2 2 200|5 7maof2 3 4 40| 7 s9.0 B
Punishment  'f0 5 5 71.0| 2 29.0)0-3 3 2.0 8 750
_Other 0 5 5 7.002 20.0{0 2 2 16.6/10  83.4
SUBTOTAL 119 20 570015 40|51 19 mola 60
. PARENT CHANGES . .
" Self-Conftdence (2 0 2 29.0|5 7.0]0 o 0 0 |12 100.0
Discipline Role [0 O "/0 0 7 1w0.0lo0 0 o0 - 12 106.0
Other 1“2--3 '3.3( 4 s2.0[2 1 3 2.0/ 9 750
Hode! 2 1 3 33.3/4 57.0]0 b o - 1w 1000
’ SUBTOTAL - 5 3 8 29.0/20 7.0{2 1 "3 .-6.00'4 94.0
" CHILD BEMAVIOR -/i\
, _SUBTOTAL 0 4 4 57003 3o0lo 2 2 i66l10 s34
TOTAL 6 2 32 45.7(38 54.3)7 17 24 20.0/9 80.0

B=Behavioral chan
change.

sl

/

*A=Attitudinal change}.number of parents reporting change.
ge reported by parent; behavioral change assumes attitudinal
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TABLE 10 (Continued)

2
SITE T W =% SIES N=6
Reported Change | No Change Reported Change o_Change
A_8 No. % | No. % AT B No. % No. %
0-°s 5. 8.1] 1 169 |2 4 6 10000 -
0 2 2 "33.3] 4 666 |1 1 33.3| 4 66.7
1 4 5 81| 1 169 |2 2 4 7|2 3.3
0. 3 3 50.0/ 3 5.002 1 3 5.0[3 50.0
0 0 o o0 |6 1000 1.0 .1 16.9{5 8.1
1 14 15 50.0{15 ‘so.0 | 8 8 16 530[14 47.0
) q
3 0 3 50.0f 3.8.07(3.0 3 5003 500
001 1 16.90 5 8.1 |1 1 2 3334 e6.7°
2.0 2 333 4 6.7 [0 3 3 5.0/ 2 500
0 1 1 16.9/ 5 831 |2 0 -2 33.3| &4 66.7
5 2 7 "29.0017 70 |6 4 10 410014 580
. | | N
0 3 3 5000 3 500}0 4 4 66.7] 2 33.3
6 19 2 41.7/3 583 |14 16 30 50.0/30  50.0
202 .
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-_efPeriences. Eagh of the-four sxtes was examined in terms.of these three a-,-

- ¢
&

an inerease_in self-confidence. At Site 4, all the parents reporte&'
changes 1n listening, and over 50% of the parents reported changes in- .
'rewarding, punishing. an increase in seif-canfidence and other changes. ' e
such as a greater patience-with their children. ~Over- haif the parents . 1

at Sites 1, 3, and & reported changes in their chiidren’s behavior

L21

It was hypothesized that three variabies might account for differences
in impact; (i) ieadership skills, (2) the nature of the social interaction.
and (3) the "fit" hetween the centent of the package and the parents prier \'

f

possible causal factors in the implementation. process © It was nqt ¢ |
certain which of the variabies in the . 1mplementation process weu]d be SN
most impdrtant in Anderstanding diff rentiai 1mpact, and. in fact the

primary focus of the research was ndt a study of the impiementation

process so much as .a documentation of the impact There was no contrei-

for different content, so whas,can be said aheut centent is limited tThe < 7y
parents were self—seiected so there was no control for social interaction. |

Nor was there control for différences in 1eadership styles. .. The ‘thoice

of ieader was iefteat the discretien of the contact person at each ! ‘

parent education program. A comparison of leaders, unanticipated bg’ o | "a
the research plan, deveiepe? as a cenSeanence of- the leader chosen for | |
at'Si'te 2. That leader highlighted some of the ‘ways in which 'lead?ips

style could affect the level of impact. The leader at. Site 2 was ching'

a non-credit child development ciass to CETA employees who worked at an =
after school day care program.  The ieade. was interested in the materials .
and incorporated them into her ciassraom structu& CQnsequenti_y.-the
training package was presented un@er»unusuai.circumstances--in a more

b

. *’ R -
4 ) «® < ¢ 4 b
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formally structured environment, with non-voluntary participatns, and

—

in a "teacher-student" interaction style. The other three sites

~ fallowed the traditional semi-forial, "$ma1l group, voTuntary partici=
pation structure which have characterized most of~the previous parent

training workghdbs in parent education programs.*

~ 1. Yhe Leadership Style

| . The leaders fell into two siy]es based on\?heir techniques

and their perceived role: peqagogica} and problembso1ving.‘ The
clue ;o understanding the ngtdre of the impact at each §ite lies
pértidl}y in the differences fouhd in‘4eadershib styles. Overall,
the ldwest reported change was rgported at Site Z,Wyich appears to
be associated-withileadership style. The leader at Site 2 had a '
“pedagogical leadership” style and the leaders at the other threel
sites had a "problem-solving" leadership style.

{a) Leadership Techﬁfqﬂe —

‘_a" (1) Pedagogical (Site 2): The leader used a lecture format-- -

sﬁgnding in frént or using a éhalkboard. or in gume way
maintaining a physical or hierarchial separation between
. L - herself and the participants:' Example: the leader stands,
| tﬁe barticipants sit; the leader sta%ds in front, the
—te =" I .. .._participants sit in a circle. . The pedagogical technigue . ..
"assigns" groups rather than letting the participants o
( | divide themselves in groups. The tone of voice is
"pedagogical” or “"talking down," with phrases such as
"explain and tell us why." There is, more often with the
. pedagogical technique, an expressed consciousness of
| "keéping on the track." Example: the leader will cu{

]

o *A more detailed description of each site is in Appendix C. .
N ‘ :
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2.

Leadership Role

A %]

off a discussion to move on to the ndgt point so
"everything; will be covered.

(2) small Group Discussion (Sites 1, 3, 4): The ledder

- uses small group discussion techniques,'such as inyroducing

the parenfs to_each other, eTiciting non-talkers, [asking
for other opinions, playing down the "authority" rdle of
the leader, and encouraging group participatipn. The

small group di§cussion tgghniques are-built into the
package. For example, having parents introduce themselves
in the‘beginning and asking.thém'for their defintion of-
distipline occurs at the firsp session. Throyghout the
package, parents are asked to comment on‘the films aﬁd
cassettes to encouraée group participation. However, some;
times the qdestions,are simplistie and rhgtqrica]; and the
leader appears to. be pedagogical, asking for standardized
replies. Most of the Teaders modified their approach after
the first session because the parents became unresponsive.’
They began to ask for a general reaction, rather than the
recsmmendéd list of qﬁéstioqs (Example: "“How well did.’

Carol's mother use the steps in the listening techniéue?"-

~ Listening Session, p. 50, Leader's Manual).

\ ~

Although there was some overlap, the pedagogical leader tended

to view herself as an "information-giver," whereas the problem

'solving leaders tended to view their role as a facilitator of

conversation among th- narents.

4 A B
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(a) ;nfermetien—Giver ‘ . —

The leader tends to view the content of the package as the . -
prierity diséussion topic. Ihe leader éeeps on the tOpic and B
will cover the material thoroughly. high]ightwng major points. - -
The leader reviewed previously discussed materials at the next
session, particularly for those who were not there. The package

' builds in a certain amount of reviveand leaders are encquraeed |
to relate the current session to the previous session. All of - s
the leaders made some attempt at review, but the améunt of r
Atime spent on it varied. The info{'mation-giver @Jso brings in
add1tiana1 lnformation requested by the parents. T leader at

..

S1te 2 jdentified mer role as xnformatxon-nger

(b) Problem-Solver (Sites 1, 3, 4) “—W C | -

The leader does not perceive her role as offering solutions

to problems but rether as faeilitating discussion of solutions

to problems which come from the group rather than the leader.

The problem-solving leader encouraged parents to discuss their
Jpreb]ems and ta provide answers. The Teader related the parents'
egperienees to‘the content of the package.aeFer example, the
Teader might say; “Nequ‘the listening technique have been I
useful yith Judy's problem of getting Juan to bed?”

\\\* ‘ 3. Social Interaction | : : , T

B

The nature of the soc1al interaction was closely related to the ' ,{

- - leadership style and how much the leader encauraged participation ‘; .
o and adv;ce-giving_____g the parents. The degreée of social inter- |
action also seems to have been releted\te whather any of the parents

knew each other or the leader brior to cominy to the parent education .

. B { ' 295 . 23’2
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workshop. During,the‘sessions, interviewers noted the relgtive

“—proportion of interaction between (1) the leader to the group,

S

4. cdntent of the TrainingﬁPackage f » 4 f

" (2) the leader to an individual, (3) an individuai'parene,to

another parent (giving advice, answering a question, reacting to

a comment) and (4) an individual parent to the ieeder (answering

- a rhetcrical question, reacting to information, asking fer infor-

mation) and (5) an individual te the group (bringing up a problem

to discuss, a general comment). With the pedagogicei leader,, the

~N

social interaction tended to be more directed at the leader or the

group in the form of reacting to 1nformation given. If there was

r;denversation among the parents, it tended to be unrelated to the

general discussion. With the problem-solving leaders, the more
comfortable and intimate the problem-solving style of the leader,
the more the parents tended to.take over’the social interaction.

Further, there was more individual parent to parent interaction,

[y

e

‘+ ;1' «

in the form of offering advice, "stroking" or suppubt, or disagree—

ment with solutions offered. Time did not allow for systematic'
anaiysis of the secialeinteractien.: A secondary anaiysis ef the
~ data could quantify the number of times of each kind of sociai
interacttenute seppert the distinction between the twe 1eadership

styles and its effects on social interection and impact.

R
«

Originaily, it was hypothesized that there would be a positive

reiationship_between time spent on the content of the package

: (diseipline téehnidues) and‘degree of change'in discipline '

techniques. | Aiterneteiy. it was hypethesized thet the time spent

on discussion unrelated to the content of the package would increase

207
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* the possibility of other (non-discipline) changes. If the parent

; brought up a problem where the solution desired or offered was
related to discipline techniques, it was consioered content-relateo.
If the parent brought up a problem that seemed to be more generalized
(marital conflict, step-marriage situation, absent father, lack of

‘ assertiveness, lacn of self—confidence), it was not considered
content reldted. '. . ! |

The distinction between content related and non—content related \

problems was not always clear-cut, as for example when one parent
began talking about,her daughter being-afraid of the dark and,rduring

| the’next two'sessions the bedtime problem was seen as only part of

E a set of problems related to the mother' s confustion in the disci-
plxnerian role. More clear-cut were non-content related discu5510ns
on topics soch as the energy crisis, where |to put one's child during

“the summer, step-fanily situations, and how to toilet train the child.

.1t also was considered non-content related|if the leader so defined

%

the issue, as in the latter‘example.
In general, the problem-solving leader§ tended to spend more time
~on ndn-content related topics insofar as they let the parents define

the discussion. lhe site where there was the most non-content related

discussion had the greatest impact in non-riscipline Areas This .
lends support to the hypothesis proposed ut there were no controls
to differentiate between the implementation process and prior ex-~
periences as the causal explanation. Appendix C elaborates on the

configuration of the variables it each site.

e . ] ‘. ". '- l‘
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Summary . _ R * e .

) . . - 1. Parents at sites with problem-sciving leaders ‘tended to | ‘T~?§
”' ’ report more change than parents at the site ;ith a : ; : :f
pedagcgicaie]eader.; At the sitesﬁuhere there uere'pcchlem- ';E

) ~soiving leaders (Sites 1, 3, 4y, problems tended te emerge. N ‘:z

which had not been discussed’in the pre-interview uhereas A | 3?

= | “with the pedagcgicai leader, the interviewers knew of N '53
. .probiems that never came up in the discussien. One'indi- : | ‘,<”é
) cation of the higher level of impact ceuld be that the parents hlé
e 7 'j" o o are bringing up issues and prob]ems that are relevant to their _z
experiences. : e ‘ ';ﬁ

2. Parents who engaged in more non-centent related diSCUSSIon B 7§

‘ tended to report changes, in” areas nat related to discipiine P . .%
-techniquea. The parents at Site 4‘reperted changes in 41% of | ~

other-parent changes«is epposed to,the'parehts at. Sités_i and _ '%%

(29%) and parents at Site 2 (6%) (see _Table 10) | L§;

J}., The problem-solving ieadership style is associated with ﬁﬁﬁ

] parent te parent sociai interaction which =eems to be associated };

with a higher level of reported\change. A secondary analysis .

‘ 1ef the data wauld possibly reveal more specitic distinctidns wgiim_ﬁ*-ig

" between leadership style and kinds of social interactidn | ‘i '§

) E. Parenting Modeis and Impact ; . S | o f ,f

Can we further e}piain the changes the parents reported by the ;' - 'ﬁ

‘ . parenting mode] they held prior te coming te the parent educatien work- : v?:ff
': ‘.‘-' :‘.Shﬂp? The General Mills Survey (1977) on chiid rearing practices fcund "";§

.that child rearing beiiefs ccrreiated with child rearing practices ‘ BT
Specifically, they found that authoritarian“ parents. tended to use :

A ) \‘p
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“old-fasﬁﬁened“ discipline techniques sggﬂ_gs*phxsigal_pynishment.

_and thét penmissive" parents tended not to spank (see also Impact

.Study, December 1978). / The parenting models that we have developed

inciude more than the “aythoritarian" or contro]ling dimension of the
/ -

-

perent-child relationship that the General Mills Survey tested. The -

'parenting models in the Impact Study tnclude three veriables (1) the

parent' s\centrul ef the parent-child relationship (2) the degree of .
self or other development of the child and (3) the degree of parental
centrol over the envrronment the chi1d is in. bne question which arises
"Is there an assocxatiun between-parenting models and discxpline
techniques?" in_the Impact Study? We will discuss the reletionship

between parenting medels and discipline techniques and then see if

'this relationship illuminates the:kinds of changes the‘parents ex-

perienced.

-

Looking at Table 11, it appears that the use of positive, discipline \ _

techniques is associated most closely with the sélf-other {-/+ Other)

~ variable and not with the controlling variables (-/+ Control, +/- Environ-

mént). The hypethesis is: ’gerenting;medels that value selffeevelgpment _

(- Other) more fregyentl§ usegpositivefdisci911ne techniques than

\pérenting models that value ether-oriented devel)pment (+ Other). This

suggests that the key to the use of positive discipIine techniques lies
in the parent's view ‘'of the child's deveiogment process, rather than in

the parent's view of their need to express, parental ‘control or control

' ene»envirenﬂenur~~¥h1s-ffﬂd%ng—hasftmp%tcatfuns—far‘parenxi‘g"training
© workshops, and supports tﬁf\findings about the range of effects. The "

%mpertence of self—deve!opment variable gives a clue as to why*tﬁe

listening sessien had the greatest fmpact on the parents Parents who

o
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TABLE 11: PARENTING MODELS AND DISCIPLINE R
* TECHNIQUES: PRE-INTERVIEW b
‘Discipline Technfques " Parenting Model .
‘Number of Parents e
Set Take Away 3
Listen Praise Reward Limit Privilgge Punish BiCHD FMG .
1. + + - - .- - 1 E
2 ' ’ ‘ . )
2 + + + + - - 1 N
Listen 3, 4+ + + - * - 1 N
Praise . - - ' N <
Don't Spank 4. + + - - + - k i
5 + + - + - - 211 ‘ .
: -
/ ) 6, + + - + + - 12 1
. 7 + + +- 4+ + - H {1 {3 17
8. . + + - + + + 1 ]
Listen 9. + o+ + - + + L,
Praise %
Spank 10.9 + + - - + + 0
1)( + + + - - + 1 7 /o
_ i A B " :
Don't Listen 2. - + + + -+ - ] f§
: Praise : : ' -
m_gga_g Sﬁaﬂk‘—“—-‘ _}3_ ST W, P e - - 2 - -
Don't Listen  14. - -+ + + Bk}
Praise | . e ) ‘
Spank 15, - + + - - + 1{ 3 ﬂpﬂ#{i
. ‘Don’t Listen 16, « = = - - - + 1 E
. Don't Praise _ 5
. Spank 7. - - - ol + + ] 1] 2 -
- . h - -, _
) . . . i
-+ = parent reports use of this technique x/fn :
. .1r"parent‘feport$ non-use of this technique | A :
. . 21 ) , %



,‘“1isten" to the child tend to believe that the child is learning some-

think on his/her own. that is worth Tistening to. It would seem that the
workshops should fogus on giving a parent encouragement to let the child
arvelop on his own, being attentive (listening) to the child's develop-

ment, and emphasizing the exploratory behavior of ¢hildren.

.2. Parenting Models and The Range of Effects

- Comparing the relationship be‘ween parenting models and discipline |

techn1Ques before and after the parent training workshop, we can see .

that the greatest shift has heen in parents with Parenting Model F
in the areas of active listening and‘non-physica! punishment. We ex-
amined the hypothesis of thé GenerallMiIIS Stud;: ‘the more cdniﬁolling
the parenting.modei

An analysrs of the data was not able to support this relatianship.*

the greater the use of negative discipline techniques.

i
-

1*4ﬁ¥f
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4 .TABLE 12: . PARENTING MODELS AND DISCIPLINE
TECHNIQUES BY ETHNICITY: PRE-INTERVIEW .
\ [PARENTTIG - - : —RELTANCE
MODEL ON_PESITIVE TECHNIQUES - ON NEGATIVE TECHNIQUES
L < R v
) G
g$ gﬂ | = ‘ C__ cC
e F BB | A - B¢ c_
gl S 3l | - ',
s © 34 E AC . - e e
S ' . _ . ' -
u. = 3 ‘A - ’ A ' A
) \//~ . - -
g & c BBAC | B b
-z 1 AA CC -
B g e
§ o~ = .
I N i B2
: Total 17 2 3 2
- oL Listen Listen Don't Listen Don“t Listen Don't.Listen
. Praise Praise Praise Praise Donit Praise
Bon't'Spank Spank  Don't Spank  Spank Spank
** A=Anglo; B=Black; C=Chicana N . f ‘

e *The Calvinist Model has a built-in assumption of use of negative ’
discipltne techniques. . ,
239
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Réviewing Tables*11 and 12, the parents with Parenting Model F

"use a variety of both positive and negative discipline techniques.

What patterns can be found? All parents with Parenting Models A B,

and C, which are characterized by self—development (-_Other), tend to
rely on positive techiﬁq&es of discipline. Two of the three abused
parents with Parenting Model D also tend to rely on positive discipline

techniques

TABLE 13 PARENTING MODELS AND DISCIPLINE,
TECHNIQUES BY ETHNICITY: POST-INTERVIEW

[

PARENTING RELTANCE —RELIANCE
MODEL ON POSITIVE TECHNIQUES ON NEGATIVE TECHNIQUES
5 | Cc | __C
A* £ C -
F B'B BB
E A C * “ L s
5~ . -~ L
D, X A A
c BBAB B “
i AAA .
B CCCC 8
A A Be | 1
Total | .22 2 |s I { |
Listen Listen * ~ Listen Don't.Listen.Don't Listen -Don't Listen
Praise - Don't Praise Praise Praise . Praise Don't Praisé -
aan t Spank Don't Spank Spank Don't Spank  Spank Spank

*A=Anglo, B=Black, C=Chicana

?LQhﬁi
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The other ‘major shift was in the parents with the Calvinist Model to
- a position of more artive listening. . The above table demonstrates the .
shift aof the parents with the more ¢ tro]liqg parenting.mude]s frnm
using negative discipline techniqges to a greater use'of positive disti-
pline techniques However, the table does not indicate (1) uhat _other

changes might have happened to the parents . and (2) what charges the

_213
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parents who were already Qsing posftive‘discipline'techniques ex-
éerienced.

" Another way to view the relationship between pqrenfing models_énd )
impact is to look at the tota] kinds of effects by parenting model. |
Reviewing Table 14, changés in_listening are reported by over 503% qf the
parents in all the parenging models. Chaﬁges in setting limits are
reported by over soi of the parents with ParentingvModals\D and E.
Changes in the rewarding technique are reported by over 502 of the
_parents with Parentiﬁg Models A, B, D, and é Changes in punishment
technxques are reported by over 50% of the parents with Parenting Models
B and G. Over 50% of the parents with Parenting Model B reported an
increase in self-confidence. 6ver 50% of the parents with Pfrenting
Model A, F, and G reported a change in their child's b@havior. The
three sites and the total number of, reported changes by parenting model.
supports the previous before and after comparison uhich shows that the

more controiling. other-directed parentingAmodelsAif and G) were the most

likely to change_their discipline techniques, most notably to more active

_ listening. Table 14 demonstrates the changes of the parents with the less

cbntrol!ing'pérenting models (h.'a. C). The parents with phé less con-
trolling, self-development oriented parent{ng‘mndels were receptive (1)

- to 1ncrease in self-confidence (8, D), (2) to becoming more assertive in
the disciplinarian role (A, C) and (3) to being less punishing (8).

| Changes in the parenting model were with the less controlling, more self-
,developmeﬁt éﬁiented parents (B, D). Overall, the“parent!ng models }east
- receptive to impact were C, é. and G whflé.the parénting models_mqst‘
receptive to*impaét were A, B, D and F, based on the average 1ﬁpact score
for ;Qe parenting models {total number of reported changes7number of y

parents).
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TABLE 14: PARENTING MODELS BY RANGE
OF EFFECTS FOR SITES 1, 3, and 4*

RATI0 OF PARENTS REPORTING CHANGES IN i |
Parenting"}mpact Setting ‘ " Self . . g:?ﬁ;- Parent g:lld

N = del. . Score Listening Limits Rewards Punishment Other. Confidence Role __Other Model havior
] A 5.0 1.0 0.0 1.0 0.0 1.0 0.0 1.0 0.0 00 1.0 °
5 B 5.6 .6 4 .3 6 4 6. 0 2T .4 4
1 C 3.0 1.0 0.0 0.0 0.0 0.0 0.0 1.0 1.0 00 0.0
2 D 5.5 5 1.0 10 .5 0,0 .5 0.0 .5 1.0 .5 ]
2 £ 3.0 1.0 1.0 .00 - .5 0.0 - 1.0 0.0 .5 00 .5
s Foo- 5.2 8 2 6 .4 0.0 2 2 & 2 s
3 G .0 g 33 0.0 .66 300 0.0 .. 00 .6 |

~ S
-

*Because the impact on the parents was affected si
was eliminated to ascertain more clearly the role

24

gnificantly by the pedagogical leadership style, Site 2
of prior experiences in e;ploring impact.
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_F. Dtscussion

P

Hoeido we account for the different kinds of impact? The factors in -

change could be due to leadership abi]ity, to the .purent's previous
disciplifie techniques, to their parenting models, to the content of the
MMTP ‘or to the socfal 1nterection during the traxning_workshop We

found that ell ‘these variables had some effect ‘on explaiping the impact.

Let us first take the leadefship ability. We nypothesizee ‘that dif-. - -

\fErent 1mplementation of the perent tce‘ning package. would produce :

different impact. What we found was .that the “problem~so.ving leader”

(as in Sites 1, 3, and 4) had almost twice the rate of impact as the

pedegogical leader" (Qite 2) regard?ess of any other variables.
Further, the nature of the effects differed by site (see Table 9: -~ |

Range of Effects by Site). The Site 1 training grkshop was tQe most
-~
effective in'changing attitudes (nd behevxors about gunishmen t and was

least effective in chenginv ettitudes and’ behaviors about rewards and

“

5

and self—confrdence. .The Site q training workshop was the most :
effectiye in changing ettitudes and beheviors'ebout eward*ng. Site 4‘ N
was most effective in chenging attftudes end behaviors ebout istening end
ether changes in parents. specificel]ycin becoming calmer. mofe patient

and yelling 1ess.$ All three of the sites were equally effective in cnanges

1n the chtld s behavior. Problem—solving Ieedership ster is associated

with the greetest number of effects. But were these the differences in

association with 1eedershig style?

-

Anotherﬁhypotheeis was tested: Parents wnose vajyes and techniqyes.

of chi_gﬂrearigg‘most closely corresoond with those of the training

package will efperience a greater posftive reinforcement 1n the -area of

self-confidence and techniques. The rationale'was that the parent, uould

[ R . -
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-confxdence1 To some extent this was true. The parent experienced a S e

. to change than others. The following . hypothesis is proposed: Those
, . _ A el —

i

-5 : -
rece1ve a positive reinforcement for their techniques through the

'“authcr1ty“ of the package and thus would experience greater self—

mi}d refnfo}cement, but dfd not report it as a change {nor was it
" coded as a ;hange--seé_kppendix A). Therefore, this' hypothesis could
nat.egplain the df??efential impact by site.

If we look at thé kinus of "ﬁéfenting models" and discipline tech-
n1qges (what can be called "prior exper1ences") the leaders were dea11ng
with, a better explanatidn of the different kinds of ‘impact that
occurred at each site can be Pffered (Table 10: Parenting Models and

Discipline Techniques by Site). Some parentingcﬁode]s were more receptive

”.discip}iné techniques parents rely dﬁ”fﬁé_host are the -most receptive to
1_ . -

.— Change. - fhe leader at Site 1 had three parents who had a Calvinist Model

4agd“Who reiied'hgayily on puniﬁhﬁent.‘ This would appear to explain the
changeﬁ?ﬁ punishment_techﬂiqueéi lThe leader at Site‘3 had three parents
who had a Behaviorist Model and who yEré recebtiQe to relying on rewarding.
The parents at Site 4 were more ;nterested'in chaﬁges in themselves than

in changes in the parent-child relationship. Overall, the more controlling
‘parenting models (F, G) used more positive discip]iné tecﬁhiques, and the

less ccntrolling parentiag models tended to experierce a wider variety of

unanticipated changes. Tﬁelﬁenerai point is: what a parent brings—to a ———

session in the form of_bhilosophxﬁand techniques is crucial in understanding

the range ‘of effects tﬁe pareht will experience. It appears that problem-if

solving 1eadership skills are a netessary, but not sufficient cause of

impact.”

i .
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_Analysis of the data has confirmed that the content of the package

= N

can make a difference in impact. The session on “listening" had uni-
formly high .impact, regardlass of the leaéér~er—the-pr50&teeﬂditioning | RN
of the parents. : - | - : g ’g
The explanation for this appeared to be that the session on listening o
touched on some views ~q child rearing that went beyond a technique ef
activz listening. It triggered a greater sensitivity to children's .
.feelings that cut across parenting models and discipline techniques. ]
For instan;e, parents said: o
; . <
+ - Before I didn't really pay no mind to their feelings. . 4
- [ Tearned how I'm supposed to tell him he did it in the wrong way :
without upsetting him or hurting his feelings.
"~ 1 learned through the session if you really find out what they're
trying to tell you, you make a lot more sense out\of the argument. )
- I.pever did think of them as being like us. I rea\ized that they're ;
were more than just kids. They were the same as we\are and they all
got the same feelings as we do.
- The best wéy of making them mind you is to listen to them, let them
get their point through. You've got to realize you were little once,
too. You've got to try to work with them instead of shutting them
out. : '
More than any df the othef sessions, the session on listening set the :
groundwork for parenting model changes. What runs through these above |
quotes is a,greater sensitivity to the equa?ity.of children with adults . .

, _ » s
and a realization that children's experiences and emotions are similar

N e — s e

to adults. The child is no longer in a categﬁry separate from the parent.
The extent to which this is realized can have far-reaching implications

for the way parénts treat the child. The content of the training

package, if it touches on beliefs, can be sufficient cause of change.



Two other combnnents‘of the ihplémentation process were examined;
(1) the nature of the social intergction among the parents and (2) the ______ L
jmplementation of the content by the Ieaders ‘\\bt was not assoc1ated
wiih a nunber of 'implementatioa differences. Leaders who made major
innovations, such as inc.uding "stroking" games at Site 3, -had no
apprec1ab1y different impact. Repetition of po1nts and going over
materials (a “pedagogical” technique) used by the leaders at Sites 2 and
4 were insufficient to explain the d1fferences in impact. The social ’
interaction at Site 2, where there was a strong distinction among the .
parents between "jiving" with each other and "fronting" with the leader/
teacher was in5qfficien; to explain differences in imdact. This was a
consequence of the leader's definitiﬁn of the workshop as a’“c1a§sroom“
and probably contributed to the difference in the implementation process.
There were not enough controls in the study to say to what degree this
was a causal faqtor. There were ﬁo correlatiohs between bejing a "talker"
or "non-talker" (thé degree of participation) and the level éf impact.
In summary, of the three factors in the 1mplementation process (leader-
ship skills, social interaction and content) the more important causal
factor was (1) whether the Ieader def:ned her role as problem-solver or _
(2) as 1nformatxon -giver and whether the Ieader used small group tech-
niques or not.

Are there any other factors which account for differential effects?
The training patkage was designed for parents with young children. It
was anticipated tha; parent; with older children would not experience
as much impact as parents with younger cﬁildreh. This‘assﬂéption was

supported in hﬁ% casé of parents with children }3 years and over. But,

surprisingly enough, the parents with children in the 8-11 year old range,

’ 219
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seemed to have benefited alumost as'much as the parents with children in - -
. X | . %
the 4-5 year old range. o ~ e o
wa e . e e mmm e T - . “*‘
TABLE 15: RANGE QOF EFFECTS OF PARENTS BY AGE OF OLDEST CHILD | -,
Number ) . S “;
of . Age of Oldest Average Score . Age oﬁ Youngest Average -
Parents Child | Range of Effects* Child Sccre
4, 13-20 years TR W none - _ - 3
) 9 8-11 years 4.7 " 1 0.0 ’
4 . 6f7 years® 2.5 - 6 . 0
L _74-5 years . 45 . ‘ g . 3.0 Lty
o \ o ) | . . Ca
4 ~ below 4 yrs. .~ . 3.0 .3 © 3,25
. ' { - ;o
r . ) . -1 to 2 years - 4.0 |
3 , ) . D L .
= - T e
‘ *Average “core = Total score/n r of parents out of a poss1b1e score of 10.0.
* Average for all 51tes is 3. 5 . ot -

N Y
A more telling factor, however, is npt the age of. the oldest child, but -

. the age of the youngest child. .fable 15 shows that the youngerfthe age

#

“group, the higher the likelihood of impact. Interestingly enough, this
view was expreseed by\a\Pumber of the parents.at Site 2, who tended to
have children who werd older. Although they feund the package “bering," S
they suggested that it might be most beneficxa] to‘teenage and first-time « = ¢
" parents and parents of very young children. |

G.“ Unanticigeted Effectsm

1. Ambivalent Attitudes Toward The Rewards Session
- I ~

'Fhe Eession on rewards produced the most discontent with the . B
message of the package. This session advocates the use‘nf behavior

mndification techniques with children, such a: reinforcing guod be-

:U},

havior with a reward and rewarding after the good behavior has

7,

occurred so that the reward appears “spontaneous and unplanned.” "

&
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: * " Rewarding beforefthe good behavior has occurred is a “brtbe. i{
- e "j{Leader~s-Hanua§/ Hays*tn—ﬂisc1p1an‘tﬁTTdren. p. 88J. Af - '“Tf
. significant minorxty of the parents felt uncomfortable with _ | {;

the method. | B ' o ;gf

- .

- I still don't feel comfortable with it. I'm trying it
now with Earl because he likes to put things in the .
trash and I feel that praise is just not enough. I o Lo
like the idea, but I haven't found -a comfortable way

- to use it, ‘j o L 1
Another parent said: o ‘ : » f:i-‘\\\\\\f

--It sounds very contrived you have to_force yourse]f to
! be that kind of personalwty. to be conscious of it
(noticing good behavior).

One parent fe}t that rewarding had a numher ‘of bad consequences. -

. , - First, they have a tendency to find all the good things to
i ‘ do.” Second, you can teach a child values without that
kind of reward. Third, a child wauld become dependent :
on reward. He's gonna think that no matter what he does, ‘ -
he's gonna get a reward and our system just doesn't work
that way. .

-y Tt

ki

- He s ‘gonna be disappainted in school, he's gonna turn out
: : to be a loner, lose the friendship and companionship of I
7 children his own age because children are cruel, they S
- will ignore you. I'think the important thing 15 Just to 1
1nstigate values through trixl and error and then he AN B
,doesn t need rewards. - ‘ '

0

This parent’s parenting model was A (Maslow-Existential P’enom—'
enological). | | - o | 5

The parents who seem to be most responsive to tbé usé of Lehaviuf. o
‘J‘modification techniques wére those with the Behaviorist Model, as can
be expected. ‘ E P S | B
) , The major objection to the use of reuards centered aruund the .;
. feeling that a child would become “dependent“ on re&érds, particular]y

for behavior that was "expected.” Even the=parents who found the

ik

, "+ technique useful did not find it easy to 1mplemént.

ke B
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- I don't want to bribe them. I-°don't want that to be the
- y : only reason they do it, and that's what I'm having a little
. : bit of trouble with. Sometimes-it! s'eesier-ee—s&y,
: : do s0 and so ypu can have so and‘so." . I'm trying to get cut -
| of that, letting them do what they're gonna do rather than
. . expecting something frnm it , ,

The seme perent (Perenting Model D) centinued :_ j'}

I ERURN; B SES

- I think I was rewarding but not in the right‘way I've had a ;

real hard time with the rewards, just figuring out when'to do .

: : them and when not to do them. Because I doAdt*wafht<them to' | -
W . feel Tike they are getting something for. nothing. I want ;
' , them to feel like ‘they are working for nhat they get, tﬁit o “
uhat they are deing is nhy they are getting these things.’ L 5

s e

This perent continued to use bribing; aithough she thought she was

: using behayior mcdification techniques (reinforcing_behevior after
it has happened). . - i : R | ‘
R Another parent (Parenting Model C) felt that there was reelly no o wé
a

difference between rewerding and bribing.

-

-1 don t reward my kids for good‘behevior. To me, a reward is
“If you eat all your supoer, we'll go to the park g

Interviewer In the session, they call tna ribe.

ke LT

S - Well, it's.hard to draw.the line. A good example was Janet's o
ballet classes. ‘There was a little girl acting dp real bad T
the other week and her mother poked her-head through the door B S
and said, "QOkay, be a good girl and I'#l take you to get .french : X
_ fries-afterwards.” I wouldn'ttell my kid that.- If she don't
t "~ want to act right in ballet classes, she can g8t her butt out -
- of ballet and not take it. I buy my kids things they want, not e
necessarily. need, but I'm not gonna do it just because they o
cleaned up their room when I told them to.” I feel it is their S e,
responsibility. We've taught them from the very-beginning, E— 4
o .~ “You share if you want other children to share with you." We
~_ don't tell them, “If you share your bicycle with ‘Johnny.or
Tommy, then we'll take you to the show. | ~§

Interviewer: It sounds 1ike you really den t see any difference |
between telling them that and thinking, “I'm not
e ' - going to tell him, but if he shares then I will
R : " do something special for him." Is that just as

; _much as a bribe to you?

b of

!

L S Ep 5

| J

- It's like it comes natural; if everything's running smooth and
the kids are behaving and everybody's getting along, we're more

) ' s
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apt to get un'end go to the park or go to the movie. We
wouidn t just go to'a movie because they're good--we've

gtdon"t want

them growing up thinking every time they do something that = T
is their responsibility, they're gonna get a reward for it. : .

- If the rewards stopped coming, they'd be hurt and diesppointed
because everything s not ideal. "

~This parent felt thet it was more netural“ to rewerdeased on things h
geing smoothly, rather than reward as a deliberate, thought-out effort.
~The edJectives parentS’use to describe rewarding (“centrived " ot s
"naturei " “uncomfortable") are indicative of the dissonance of be-

hevior modification techniques with perenting‘models that emphasize
seif-development. Another neft of the ambivalence centers ereund. as 
the.perents neinxed~out. the contrediction between the American value

oi “uanking“ for some geel-(e reward)uet the'seme time;thet one is | .
"supposed;pvbe “working" for-seme'intrinsiC'goai (self-satisfactien). |
Ideeiiy: rewards are eventually ineernelized and one deveiops an
inteﬁnei work ethic. In reaiity. most parents use external motivators
: ‘(praising. material rewards) :as a means to internalize: ethics There-
fore, the reiiance on external mntivators to insti]l “values" made a
number of parents uncomfortabie.~ Further, the more seif-deveIOpment
eriented the perenting model was. the more uncomfertable the perent o

. felt with the idea of using rewards.

€ Asse"tWEﬁeggﬁT“'tﬁmm“scipiinarien RoTe T

One of the unintended effects of the parent nerkshop was to
encourage the mother to take a mdre assertive role as the‘disciplinarian
in the home where there was a father present. There were three perents: .
who experienced similar effeets with similar entecedent conditions.
With all three parents, they had accepted the treditiena} re]e divisinn,

father is the disciplinarian and mother is the careteker. Ali of them
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were experiencing difflculty with. their Speuses pver who should be

-the enforcer. In one case, the stEpfather was reluctant to take on
the enforcer rale which the mother-participant wanted; in another .
case the stepmether (parent participant) was reluctant to take on N
tee enforcer role ‘?th the.stepchi]d which the father uanted;_and

in another, the husband was encouraging his wife to take a more

assertive role because he worked in the evenings and was unavailable. .

In all three cases, the participants were not having serieus marital
~tonf11cts uith their husband; that is, ‘the problem with the disci-
A
plinarian role was not a prob1em ef generalized marital conflict.

In the two step- parent situations the spouses had come to the first

session which was indicative of a positive support of the step-parent.‘

(zzi;; None of the pafents conceptualized the conflict with tﬁeir

as being a result of\their lack of an assertive role during the
pre-interview, but all of them had cenceptualized lack of assertiohl
as the source of the prob]ee' uring the post-interview. Two were ‘

ir step-children and felt they

.. taking a more assertive role W)
were getting a1ong better with the st. -children. The-third parent
recegnized the need for a more assertiv role but was reluctant to

take the step. How did the parent trai ng workshep have this effect?

“One possib1}ity is that as the pa
of positive techniques to use with children, they felt more confident
in asserting their role. Furthermore, they received sympathy from the

group in the discussions of their prchlem and all of the parents felt

more self-confident after the workshop. However, it could have gone

another way; the parent could have insisted that the husband take a

/

more active role as disciplinarian. It is suggested here that one of

e
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- .‘g{a{i

Aod ks

i, 2. §.

.

ek

aud

g e oyt e
[ AT

KN



N\

~the unanticipated‘consequénces of a parent training workshop.which:

is geargd primarily to women reinforces the role of mothér aslgrimarx-

caretaker, even when the workshop is about a role thatftraditigpallx R

is shared by the father. The three women all came out of the workshop

feeling that it was their responsibility. to take on moré parental

responsibilities. Noneé of them cameggut of the workshop feeling that
<~

it was the man's responsibility to resolve the prablem by taking a .

more assertive role. The meta-message of the workshop was “only you

-

Ay

are respunsxbie "

In the short run, :the impact on- the individual parents was

. g

positive. The problem was closer to a resolution by a decision to \
take things more firmly into hand However, in the iong run, the
consequence is that this is just oné more domain of caretaking that
fa}hers are excluded from. The intended or unintended exciusion of
fathérs from parent education programs only reinforces other national 5
trends, such as divorce and single parenthood, which exclude the

father as caretaker (Roby, 1979).
3. Child Abuse and Parenting Models l | | 1

One of the unanticipated results from the, Impact Stﬁdy.is the data
that emerged on the childhood experiences of the parents who attended
the sessions. The parents were asked, “Are you raising your chiidfen_
the way you were raised?" This open-ended question elicited data on
the nature of the reiationship bétween the parent and their parents ©

The parents tended to be divided into three gxaups (1) those who -
had a good“ relationship with their parents, (2) those who were fairly
critical of their upbringing and were consciously doing things dif-

ferently from the way they were brought up, and (3) those who were



TABLE 16: NATURE OF RELATIONSHIP PARENTS
IN MMTP HAD WITH THEIR PARENTS

Question: “Are you raising yaur children the way you were rajsed? How
is different or the same?"

NATURE OF THE T PARENTING MODEL o
RELATIONSHIP A_ B C"DE F G H . TOYAL ' PERCENTAGE
"I. GooD. 6 4 ' 2 ( 2 18 - 58.06%
II. CRITICAL 31 01 .1 1 8  25.80%
A. Couldn't - e |
express self 1 | 3 7] 6:
B. Harsh - - , - o .
punishment 1 2 o 1 : M{< g 12.90%
C. Racially =~ 3 U
prejudice 1 1 ' o .2
D. Ignorant | ‘ '
of sex 2 | ‘ 2’
. III. PHYSICALLY | o N ‘ .
~ ABUSED . - 1 3 1 5 16.12%"
TOTAL | | o3 99.%
¢ . . \.\

Note: "II. Critical" represents specific comments made by parents who de-
scribed the relationship as either "good" or "critical"; they do not represent.

separate talleys. Thus 3 of the 4 parents with parenting model G described the

relationship as basically "good" but were not able to communicate with the1r

- mother.

L
1
1

physically abused when they were grawingfup. - B
I. The parents (58%) who had a good relationship whi]é K
| growing up tended to maintain communication with ﬁhe{r
mother and rely on her for babysitting and advice. Theyl
*  commented: '

- - I was raiséd with two parents and six children; we
‘ were raised with.a lot of love--one big happy family. = -
. - n s

- I think that's really one thing that 1've Jearned
from my parents; that they are always our fr¥ends
~ and help us any way they gan. ' V.

[} s ’ ) , .\
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- I dlways knew that my mom and dat loved me. Like I

said, I was spoiled. I'm a lot like my parents, in
beliefs and stuff 1ike that.

- I usually go to my mom or to 'a close friend for advice.

- My father -was strict with me, i‘m strict uifh mine. |
learned from him. ‘ .

3

N

h
~

3

b

. B .é‘ -
The parents who had good relationships with their parents f&ﬂ'!i?.;

into a variety of parenting models (B, C, F, G, H) which suggestﬁs
that {he parent who has a good relationship with his/her child
will not likely dictate the parenting model that the child will
use.,

‘What makes a "good" relationship with one‘g\pqrgnts? The

- comments most frequently elicited were (a) khnwing they were

loved, including demonstrations of affection and (b) being able
to view their parent as friend and ;onfidant; knowipg that the

parent “was there whenever we had a probliem. "

IT. The parents (26%) who were fairly critical of the way they.

were raised didn't necessarily have a bad,re1ationsq1p with their
parents, but they view their own child rearing as very different
from the way they were raised. They made comments such as:

- My family was a]wa}s real strict; we weren't allowed to be
outspoken. [ believe that it is vital for a child to have
his say on any family matter. .

- When I was growing up, I wasn't allowed to talk. My mother
considered it back-talk, but I really don't. We were
spanked uith a belt, to say the least.

- When I was growing up, there were nine children in the

- family and my parents couldn't really take the time to g
sit and talk to one. So, I always thought when 1 had my
children, I would take more time.

- I always wanted to be able to talk to my mother when I
would get a spanking and she never would; you never

’
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admit that you were wrong and that was that. I try
t0 remember they're human beings too and they have :
minds and feelings.

The second group of parents had what can be described as a
“neutral” relationship with their parents. They were fairly
critical gf certain aspects of their upbringing which tended
. ' to fall ig;o the foliowing‘gategories: ,(a) they had very little

ccommunication with their.paféhts and couldn't express themselves

- (20%), (b) they were taught to be\(acially prejudiced which later
, * \ ‘

. caused problems when a number of 'them entered into inter-racial

marriages, (c) they were given insufficient “sex Educépionﬂ which

they felt hampered their marriage as teenagefs, or (d) they were

-ignored, generally because their mother didn't -have.time for';HZm

! . .

, because there were too many siblings.

All of the parents in Parenting Model A were critical on more

~ ’than one account of their parents. Parents in Parenting Model A,

the most non-controlling of the parenting models, were not harshly
beaten, but were highly critical of the way they were raised They

. , emphasize greatly the 1mpor;ance of self-expression.

\14ﬁ. The third set of parents (13%) were. those who were beatgh too
harshly or so physically abused {16%) that they were taken away
from their homes.

- My mother would beat us when she would drink. We had to
just Tearn to stay out of her way, but that is a horrible
way to live. It wasn't abuse, but we were scared of her.

.o We thought that was the way that everybody's parents were.

- My father belted us. I hated my father all my Tife. It
left ‘mental scars with me. My parents never said I love
you or even I hate you.  They never praised me; they never
put their arms around us or hugged us or kfssed us.

~ My parents beJ! me very much and [ was scared to go to my
mother. Eventually the home jerked us out...when my
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. . mother killed herslef. Three years after that, my
| dad remarried and a1l my brothers went home-and I
was the only one who stayed (in the foster home).
My father drinks a lot and goes crazy. I Just (
couldn't face it again. ) o

I s M

. - I lived with my mother and stepfather and there was a

z : lot of fights and there was a lot of child abuse. I
Tived with different, foster parents. I lived with
anybody who would take me in. Lots of times I've
slept on church doorsteps because My parents kicked
me out. All I learned.is how to hate people and

) how to fight and that's justi one thing I don't want

: . ‘my child to’ graw up to. d
Pe . 2 .
The abused parents included two who were’ put in foster homes.

L ywa-at .

LT kiR s, 2 s

one who had an abusing father who left "mental scars" and two
sieters'yho had’ lcoholic mother who.wee in and out of mental
,; ﬂ . | ins;itu;ions(end who beat-them.. Four or 13% more perents’said
| they were beaten too harshly bqt“ﬂdt 0 much to describe it as
. "abuse." If the two groups are combined, an astuuhd{ng 29% of
. the parents had experienced very harsh physi;et punishment.l What ‘
' | s even more interesting is that all of the abused parents afe )
4 S .Anglo women and three have the same parenting model (d), a model
“ which emphasizes parental control, but se]f—he@élepment on the’
- . part of the child.’ ' - i; .
" This daPe suggests that abused paeents who fesist becoming
abusing parents tend to develop a s%miler type of parenting
model (D). .They are more contreﬂing than they consciously
want to be (a conscious discrepancy between the ideel and the
real) and they are strongly in favor of se]f—develoment and

learning on one's own, probably much as they had to do in order

: y to-survive an unfavorable environment. Tnese are parents who

consciously want to have a better relationship with their children
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* ' ! . ’
and who are-very concerned with their development. Despite

this seiective factor.'th; h{gh incidence of physical abuse .
among the Anglo women who attended this program and who are
not abusive parents themselve§‘5uggest that the literature

on physica] abuse is not tapping the large number of abused
parents who do n&E bécome abusing parents themselves.

. The parents with Parenttng Model B, which emphasizes con-

‘trn111ng the envrronment rather than the parent-child relationship.

exﬁer1enced harsh physical punishme:.c. what is interesting is

" tHat the parents who were‘physic;]ly-abused (Parenting Model D)

tendgd strongly toward Parenting Modél B after they attended the
T . E A

sessions (2 of the 3 parents), that is toward a non-c@Mtrolling

_relationship with their child. One might conjecture that

extremé'physical abuse forces a parent into a more controlling
relationship with their child possibly due to \pé fear of lack
of-control in oﬁeée}f and that ‘thgy grea£3y favor becoming less

controlling in their relationships

D1scussxon

Viewing the comments these ‘parents made about thesway they were

raised and their motivations for coming to the sessions and what they

got from the sessions, it appears that becoming an effectivqipaggng
. . K X 7

' focuses on certaip target areas of self-improvement.

1.

The problem of viewing the child as an'equal (as "human,” as

"like us," as "having~feelings, too").
The brobelm'of trying to find ways to teach a child without

using physical punishment, which most parents don't want to

’

use,

R .



- : \
3. The preblem of giving the child “freedom" to develqp on his
own, to speak his mind. N |
Most of the parents had no problem demenstrating theif affection. They
had no problems aceeptieg the importance of the role of being a parent
and enjoying it. They had no problem %ulfilling the responsibilities of
being a competent caretaker for their children--seeine that ﬁhey were fed,
clothed and schooled, and they had no problem deriv1ng satisfactioqrj;om

‘being a parent It should be remembered that half the parents in this

w
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study are single parents ‘both mother and father to their children, and
yet this was not seen as a -major obstacle ‘

What strikes one in read1ng the thousands of pages_of transcript is
the oeerwhelming concern for the children, but at the same time these
'parents_are ;trugglfng w?th culturel constraints, not economic or environ-

+ - mental constraints. Cultural constraints, used here means basic views

about child rearing that cause them to come to parent training wofkshops:

they are fundamental views about children‘}hat are so much a part of their
cultural assumptions that they don't even view them as the source of thei}
- difficulties with their children. These aesump;ions aree (
1. YOU CANNOT RAISE A CHILb WITHOUT THE USE OF PHYSICAL PUNISEMENT.

Almost all the parents have this view and yet their experience

- with the%r children is a daily demonstration that it either'

;, doesn't work or thet it makes them or the childrep_feel bad.
Their cu]ture tells them it is okay. THEIR CULTURE LEGITIMIZES
A CHILD REARING PRACTICE THAT DOESN'T WORK. There %5 no forﬁéI.
or informal social group or pressure to tell them that it is
OKAY NOT TO WHIP YOUR CHILD. The parenf training sessions pée-

vide a LEGITIMACY to a view that corresponds more closely with

.)~
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‘their comion sense experignce. Furthermore, they don't know

what else to use to make their children mind them. They HAVE
NO ALTERNATIVES. This is probably why the parents focused so
eagerly on “talking" to the chi?d and “rewarding" the child.

THE PARENT IS THE AUTHORITY AND HAS THE RIGHT TO EXERCISE THIS
AUTHOF.TY IN ANY WAY SHE SEES FIT.

There.are a whole number of complex cultural antecedents tied to
‘ .

this assumption. The rights of private property as extended to

iy T
R . ;wﬁ}}i:}«d’a‘uﬂﬂ- PP

B

the parents' rights over the chi1d the rights of the “"mother®

——
A em—,
-——

OVER THE  child as opposed to the father's rights, and the lack.
of rights of the child.

THE PARENT IS SUPERIOR TO THE CHILD IN. KNOWLEDGE, WISDOM,
EXPERIENCE, COMPETENCE, AND POWER.

A corrollary of this is that the child is less knowledgeable

(ignorant), less wise {iagks judgment), less experienced (naive)

and less competent (helpless) than the parent. This'view'of the

child naturally fesults in an unequal, but not necessarily unloving,
relationship. And this is the crux of the cultural constraint.
The culture again LEGITIMIZES the inequal%ty of the relationship

between parent and child, as do most of the current child rearing

mSBEYET““ThégjﬁéaﬁiTiﬁyTdf the ré}ationship is perhaps tempered
by talking about "respect" But it is not disguised. The assumption
of inequa]ity in the parent-child‘relationship in the U.S. is so

basic to our culture, that virtually nene of the parents dared

, assume that the re?atxonsh1p between parent and child was equal

(with the exception of one parent).



" This. assumetxon is no doubt related to the acceptance in American

culture of the inherent gower of "bxgness“ and of 'the class dif-

ferences and power differences. The parent has power because she

is "bigger” than the child and Because power is an éscribed charac-

teristic of parenthood.

Again, being superior doesn't work in a daily re?ationship\with a
o -

child. The culture legitimizes a positicn which causes the

parent anxiety. The parent doesn't want to be in a power relation- -

§hip with‘their child. Most parénts want to be friends and so
they are concéfned over how to maintain "control" and';t the same
time be "friends" and "communicate" with their child. Their own
childhood experxence told them that they didn't like their parents
to play the role nf the "heavy." And yet they find themseres
doing the same because(jt is sanctioﬁed by thefr culture peer
group and family. So they come loaking for ways to deal with the

dissonance between the cultural norm and their parentiqg,experi-

ences. This explains why so many of the parents focused on the

“listening" session and got so much more out of it than it taught.

The listening session spoke 3bout‘active-listening toﬁ;our chilﬁ.
From this the parents jumped into much greater changes, rather
fundamental changes about viewing children as "humans" and being
astounded at the effects it had on the .child to be listened to.~

. Some parents interpreted "listéning“ as meaning giving explanations
for why the child was going to be punished. But even these ex-

planations seem to help the relationsnip with the child.
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Another cérrollary of this ass&mption is that children are
“different” from adults. Exactly how théy are different is
not clearly defined. The focus on stages of development in

+ children éas facilitated parent;twho,tend to expect too much of

their children: but it has also had the detrimental side effect

of infantilizing the parental relationship with the child by
aSsuming that the chifd is biologically and therefore emotionally
and cognitively different from adults. Children are Qiewed as
underdeveloped adults much like slaves in Africa were viewed as
underdeve;oped humans. Developmentalists cannot be responsible
for the lay interpretation of their theories, but fhe conse-
quences are nonetheless reali\ The parents who referred most

to “"stages" their child was gding through or had gone. through

were the parents who were the most prétectiye and bapyish'with

their children.

Ontology recaphtulates phylogeny. Child rearing beliefs .
recapitulate class biaseé. This view may anger de5e10p-
mentalists who claim to have "scieﬁtiffc proof" of stages of
childhood development. ‘But it is Inot unreasonable to assume
‘that popular child rearing beliefs would reflect cultural
assumptions abou. class. and sex.

The point of this'discussfbn is that parent.educationﬁgrograms and
pérent trainiﬁg workShops should concentrate on understanding the cultural
assumptions of ch%]d réaring that their clients have, rathir than teaching
parents how*to teach their children how to” fit into.the class and economic
structure of the seciety. If our assertion that the problems$ of pareni-
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. And it is to be expected that, in a society where changes in inter-

child reletionships lies in cultural constraints rather than economic

A4

or cioss restraints then it follows that the cultoral constraints shouid
be closely exemined.' lt is nothing new to demonstrete, in this case,

that normative beliefs and actual experiences conflict with each other.

r

. g\ oy ¥ M(

=

personal relationships occur every generation, there will be contradictions

between normative beliefs and, furthermore, between normotive beliefs and

“parenting experiences.

We live in a society of high mobility. Parent education programs

_\\\Berform surrcgate parent functions when parents and kin are no longer

around. One of the major‘functions of a parent education workshop should
be self-examination of cultural assumptions which intorm their clientele. .
The Impact Study has delinested a number of factors involved 1in the
adult learning process. The data show that the implementation process,
and in particular, l.adership skilis; are a necessary but not a suffi-

cient causal explanation for inpact. Prior experiences or conditioning

of the in#dvidual entering a semi-formal adult 1earning'situation, such

as a parent education workshop, is‘the major cousai explanation for
understanding the kind of impact. Further, it is suggested that the -
primary focus fori hange *is not so much a.particular problem an adult

brings to th ent workshop but rather the dissonance the porent eXperi;

ences between the cuiturei ideals and the problems in implementing these
ideals. It is not simply that spanking doesn't “work,” but that the
parent experiences a dissonance between ‘the ideal that one can-and should

spenk (as sénctioned‘by the society) and the fact that implementation of

this sanctioned discipline technique doesn't work. The dissonance be-

tween the cogntive mode]l and the implementation of the model is a key

to understanding the kinds of Changes the parent experienced.

-
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CONCLUSIONS

A. Summary of Findings

-

Do perent traxning woréf;gps using multimediq and small group dis-
cussion format have an effect dn the parents? - The writers who developed,
“Ways to. Discipline Children" assumed that there would be an effeef/en
the parents. They assumed thet parents would after attending the
program, ideally (1) listen more (2) set limits more consistently and'
reasonably (3) reward more apprqurietely and (4) substitute removing
privileges for spanking as a feiphoﬁ punishment. Furthermore, they
assumed that the parents would rely more on the first .three discipline
techniques more than the fourth. ’

The Impact Study proposed to study the range of effects of a parent
training program. 1: assumed that the effects might be more than learning
specific discipline techniques, that there might be effects related to the
parent's self-concept, their relationship to other discipliners in the
family, to other techniques not discussed in the package, and to their
fundamental beliefs about child rearing. The study assumed that there
might be some unanticipated effects of the program. Thus, the study's
methodology rejected the notion of studying effects through the use of
criterion-referenced tests and chose to use an ethnegrephic format of

open-ended questions, along ‘with pre ard post interviewing and observations

of the social 1nteractioﬁ during the parent training workshop's four

sessions.

The Impact Study made a further assumption which was te become a key
element in understending the causes of impact. It assumed that parents
have a set of\organized constructs about_ the child's deve1epment, called

the perenttﬁg medel, which uuderlie andlprovide,the rationale for their

~
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i disciplihe techniques. It was thought that tapping the parenting model

8 uauld help to bring a sense of ordef to the parent's discipline ‘tech- ' .
nxques ‘

wWhat were the ranggacf effects the parents reported? The parents

reportgd attitudinal and behavioral changes in specific discipline tech- ‘.g

nique§ (listening, settin9‘1imits, rewarding, not spanking as much, not

o yelling or screaming as much, using privilege, removal more), changes in

the ¢hild's behavxor,‘idtqeased self-confidence, becomipg more assertive
in their role as disciplinarian, increased/decreased conflict with_fﬁéir~
husband, increasing reSponsibiljties for the.children, aﬂ increased ’ P
awareness of the importance of the’“parenting role,“ increased sénsitivity
to chitd's-yiewpoint,,and chan§es in their payénting'model.

The impact Study has\resulted in a number of findings which are
rglevant to an understanding of the impact and implementation of pérent
education workshops, to an understanding of the role of'parénting‘mode!s
and ethnic differences in understanding changes-in parents, and to an
understanding of parents who were abused as children. The major findings
of the study can be summarized as such: , - .

1. The impact of a parent education workshop (Nays to Discipline
Children) on participants. )

. Over 90% of the parents reported some kind of change in their
discipline techniques. Over 48% of the parents reported
some change in their attitudes and behaviors unrelated to
discipline techniques, and 67% of the parents reported some
change in their children's behavior. Overall, the workshop,
"Ways to Discipline Children” can be said to be effective,
not only in the areas of intended change, but also in
unintended areas of change (p.196).

. The changes reported by the parents, after attending the 1
workshop were: . increase in listening, increase and de- b
crease in setting limits, increase and decrease in rewarding, -
decrease in the use of physical punishment, an increase in :
the use of “taking away privileges," increase in self-

; .23 ‘ |
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confidence, becoming calmer gnd more patient with their
children, becoming less controlling in their parenting
model, recognizing that the child can learn without the
presence and protectiveness of the parent, increasing
responsibilities for the child, the child becoming calmer

~and ‘more cooperative, increased sensitivity to the child's
viewpoint, and changes in the paernting model

. The most successful part of the workshop was the session
on “listening." It is suggested that the reason this
session resulted in reported change by 68% of the parents
was the session on listening tapped a sensitivity to the
child's view that set the groundwork for deeper:level
changes (p. 218) .

2.

3 ' .

. The unantwcxpated changes experienced by the participants in

. the workshop were (1) taking a more assertive role as the
disciplinarian, especially in step-parent families, (2) an
ambivalent (posxtive and negative) reaction to the session,
on “Rewards," and (3) the finding that parents whr were
abused as children tended to develop a similar parenting
model and were especially receptive to changes, notably
changes in becoming less controlling (p.220).

LY

. The dissonance parents experienced between the cultural
assumptions about child rearing and their child rearing
experiences helps account for their receptiVity to changes
during the workshop (p.231)"

. Those disc1pline techniques parents rely on the most, that
are most relevant to their child rearing practices, are
most receptive to change (p.217).

. Parents with younger children had the highest level of
impact.

. Given the 100% drop-out rate of the fathers who began the
parent education workshop, it is not likely that parent
education programs will have any impact on fathers unless
special efforts are made to encourage participation.

The parenting model and its role in understanding impact.

. This study has developed a preliminary basis for under-
standing th parenting models of ‘parents, some of which
correspond to experts’' models and some which don't core- - “™.
spond. The parenting models have illuminated the kinds

- of changes parents experienced and the kinds of discipline
techniques parents use, based on three variables that
constitute the parenting model.

. No correspondence was observed between authoritarian
parental position (+ control in the parenting model) and
the use of physical punishment as a discipline technique,
as indicated in the General Mills Study (1977).

Al
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. 1f the parenting model is self-development oriented (- other), the ,
parents .tend to use positive disciplime techniques more than parent- -
ing models that are other-development oriented. That is, a parent's

. use of discipline techniques is associated more with her/his view
about the nature of the child's development (-/+ other) than with
the parent's role as the authority or her control of the environ-
rent. ’ n Py

. ' \ » | 3

- Whether the parenting model is controlling or non-controlling,

most of the parents tend to use positive discipline techniques.

E1IN

. Parents who were abused as children tend to develop the same

parenting model (D) which is authoritative and self-development
oriented. , ) y

. The more cbntfolling, other-development oriented parenting models
. were the most likely to change their discipline techniques, more
; notibly to more active listening and less physical punishment.

. Parents with the less controlling, self-development oriented 'f
- parenting models were receptive to am increase in self-confidence,
to becoming more assertive in the disciplinarian role, and to being

-

less punishing. .

. The parenting model least réceptive to change was the model most
similar to the assumptions of the parent education workshop (the
Adlerian Model E).  The hypothesis “parents whose values and tech-
niques of child rearing most closely correspond with those of the
training package will experience a greater positive reinforcement in
the area of self-confidence and discipline techniques" was found

. to be true insofar as it greated a mild reinforcement, but it was
not coded as a change.

and/or foward recognizing that the child can learn without the

. Changes ;in the parenﬁing model were toward being less controlling
presenégfof the parent (p.213). :

3. The 1mp1ementatipn process and impact on the participants.
Four variables Qere postulated as being possible reasons for impact.
The first variable was tﬁe prior experience (parenting model, child
rearing practices) the parent brought to the workshop. The other three
variables were part of the impiementation process--the leadership skills,
the nature of the social interaction, and the content‘of the package. |
. The relevance of prior experiences, such as the participants' .
parenting model, whether they had a satisfactory or abused
relaticnship with their parents, and what discipline techniques

they use, appears to explain specific kinds of change better
than the variables in the implementation process.

£t
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. Problem solving leadership style is more likely to produce
eff$cts in the particfpants than a pedagogical leadership
style. i ‘

. The content of a training package can be a sufficient cause
of change, if it taps parents' beliefs about the parent-
« child relationship, as with the listening session.

4. Ethnic differences found in the Impact Study. -

The Impact Study found a number of ethnic differences in parenting
models, value orientafion. and.discipline techniqyes which are inter-
esting in themselves. However, the-lmpact Study did not find that
the ethnic differences could be associated with specific kinds of

changes.

) . It was found that there are ethnic clusterings in parenting
models. - The Anglo parents tended to have non-controlling,

. self-developmental parenting models (Models A, B, C). The
Chicana parents tended to have either a Developmental-
Maturational parenting model (B) or a Clavinist parenting
mode ss). Black parents tended to have a Behaviorist _
Model (F) with an emphasis on the use of behavior modifi-
cation techniques or a non-controlling self-developmental
model of parenting (B, C) (p.193).

-

. Anglo parents were the most self-development oriented in
their parenting models; Black parents were the most parent
control oriented and the least environment control oriented;
Chicana and Anglo parents were the most environment control
oriented in their paernting models (p.J93).

. Only Anglo parents in the study were abused as children.

7 .

. Black parents reported a "law of balanced reciprocity" which
characterizes the parent-child relationship that Anglo and
Chicana participants didn't report (p. 194). . '

. Black parents reported a tendency to view the parent-child
relationship as continuing after the child reached adult-
hood; the view that, "I want my child to know is that I
will always be there."

. Anglo parents reported greater consistency in their desire
to use authority with the child. Few of the Black and

.--Chicana parents reported a sense of questioning or con-
fusion in their .role as parental authority. ,

o
“el
e
1
I
R
B
g
...

i

.. -y"iimﬁ'og)é Jﬂﬁ

2%, 5

T



A )

-~

. The Black parents tended to rely more consistently on
rewarding as a discipiine technique, both before and
after the parent edq%ation workshop. More Black .

. parents reported an interest in the rewarding technique,
" regardless of their parenting model. '

B. Implications for the Adult Learning Process

Studying the impact of a parent training workshop requires more than

a test for knowledge retention. Understanding the impact of a parent

training workshop requires more than pre-post information on discipline
techniques. The impéct of this parent training workshop went beyond
the Specf?ic content of the package. To fully understind the range of
effects, we needed to look at the prior information Pnd experience the
parnets bfought into the worgshop. We needed to look at the social
dynamics of the session, the interactions among the parents and the
leader. 'This study has given us insight into the learning process of

adults. Adults, parents in this case, bring into a workshop their prior

experiences. They build on them and choose the material relevant to their

cognitive models and their immediate situation. If their cognitive models
of parenting are primarily céntrolling, they shifted from negative sanctions
(punishment) to positive sanctions (rewards). If their cognitive madei is
non-controlling, they 'shifted from egocentric motivation to understanding
the child's view (active listening). Understanding the parenting model \

and child reariﬁg practices of their parents plays a part in impact. If

they suffered from severe physical punishment or a lack of affection or

understanding from their parents, they sought to compensate for that with

]

thei% children. Adults, in a voluntary learning situation, choose relevant
in?‘rmation that will fit into their cognitive model and to their actual
situation. They come to a learning situation with certain parameters and

specific reasons which may or may not be articulated in the beginning.

-

241

26

3

"



——
- it ot

What they learn is ndt likely to be that dissonant from the parameters

they have set up for learning.

. Ay N
P,

One of the parents expressed the relevance of prior experience in

P

Tearning. She said about the workshop:

RETRE

- It gives you guidelines as to more or less how to solve your
problems, but still you do it your own way. I think every- -~
thing they taught us was okay, but still you follow half of
that and then you do it your way. You learn a lot from other
parents--you learr their methods of discipline and things 1ike
that. You compare yours to theirs and if you think they're

doing better, you start using theirs.

PN Y

>

1t

At

| When she was asked about parents needing infarm@tion from experts, she

o

reiterated her view of the learning process:

- Children are not all the same. If everybody is going to start
listening to one person, then all the kids are going to grow up
the same and maybe what he (the expert) says is wrong. So I
think each parent should go by their own common sense. .

[ER (PR N

This is not to suggest that a learning situation cannot have a significant ;
impact. But the seeds of predictability can be found by exploring what
they come to the learning situation with. Yolanda G., a participant,
L was pushed into the session by her stband; he wanted her to learn to
deal with the stepson. She did not articulate this in the pre-interview.
At the end of the session, she recognized that the solution lay, not in

her relationship with her stepson, but in demanding support from the

e ¥

father of the boy. She chose the information from the situation that
was relevant to her particular situation, and came to solutions that
were ﬁot part of the intended consequences of the package.

One of the characteristics of the learning process with the'parents,
who went through the session is that there is often a gap between the
absorption of a new 1dea and the implementation of the idea, ju;t as

there 1s often a discrepancy between how the parent wants to behave and
242
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how the parent actually behaves with her chfld. 01§n§ and Sharon were ¥
both examples of parents who had discrepancies between uhat they wantéd
and what they didn't. Sharon's consciousness of this discrepancy made
her “riper" for change than Diana. The session served to give Sharon | .
the extra impetus in the direction she realized prior'to aﬁténding the

workshop she needed to take.

Y SN

We are maintaining that the learning process cannot be explained.by
a stimulus-response model; it is far more complex. Attending the
sessions triggers, whether implicitly or explicitly, a proéess of
.+ introspection and evaluation. The self-evaluation by‘each parent varies,
depending on such factors as motivation, self-c0nscioésness, and other
prior experiences but learning is not simply unabashed 1ncnrp6ration of
‘ information received because the learning involves analytical evalu-
e .cion--the assumptions ofsthe package and the assumptions of their
parenting model are called 1hto question. The more explicit the
assumptions and theory underlying information, the more likely will the
impact involve awareness of and potential change in fhose assumptioné
o (e.g., the listening session). Clearly, this has implications for
policy. : _ . ‘<:
What parent training packages must take into account is not only a e

multicultural sensitivity, but also the native intelligence and experi-

ances of the parents. Educated developers end up developing materials
that are far too simplistic. Perhaps the writers did not make their .
assu.ptions explicit, possibly because they didn't think they were

"important” or possibly because the package might become too "inteliectual.®

243




and .ignoring the [earning that has taken place “on the job" prior to

e
N . « -

. i .
[t seems to be based on a simplistic view af the learning process

coming to the sessions. Teachers, in general, and training packages,

as a special case, often underestimate the intellmgence. tnmmon sense,

- Iogica] capacities and range of experiences of the people being taught

Just ae researchers have assumed that parents do not have a logical con-
struct of beliefs which underlie parenthood, teachers and trainers have
assumed the same'about parental esperiences. It is assumed that the
parent continues practicing the same behavior with the child even thongh
the results mAy be truubl:ng The parent nes the native intel]iéence tﬁ'.

observe, as’a scienttst would that a certain action has a certain

‘desirable or undesirable consequence anggthe.parent has the commion sense

.to know that some change is needed. Frequently, the parents look to -

causual explanations, asking themselves why they do such an_action, why -
the child behaves in such a way, and what the child needs Th1s involves
an expioration of their belief systems and their underlying assumpt1ons.-

A1l this has taken place to some degree before the adu]t{.pters-the

formal educational situation. IY the teacher or trainer assumes that this

' i . ‘ *a
learning' process has been going on outeide the formal educational setting,

then the trainer/teacher can draw upon that learning process. It becd&es

more understandable why the “problem-io1v1ng“ trainers/teachers who_can

draw upon that experience have greater impact than the pedagogical leadersh

C. }mplications‘for Future Reseatch in Parent Education

"

The results of the Impact Study have 1up;jcations’for researc. in -
three major areas--(1) the adult learning process, (2) the .implementation
process of parent tra1ning warkshops. and (3) the role of parenting models

in understanding the effects of parent education This study has raised a
‘ 244 _ - DA
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ﬁumber of questions abqut the aduif leaéping process, particularly the
‘role éf prigr experiences in motivaéing participation, in effecting
change and'in effecting specific kinds of change. It suggeéts.that
understan&ing thé cultuyral, cogritiye, and e*pe;iential antecedents of
parents(will heiﬁ us to understand the effects of parent educdtion.
What methods and‘instruments can we dgvélop to uﬁaerstand the perceived
relevance of materials by adults in a Jearniﬁg situation? What is the

N

/ .
relationship between the parenting strategies parents develop and their

8

receptivity to change?

It has aiso raised.questibns about the implemehtation process——w%at
gﬁes on in a semi-formal learning situation. Why is a problem-solving
}eader effective? What is the relationéhip between tﬁe type of leader
and the nature of the social jnteraction? What methodology will -best
separate the influence of these two variables? }s there a point at
which unrelated content impinges dpan impact?

The study has raised a number of research questio&s about the role
of parentin§ models in understanding changes, particularly the'con-
gruence between the participant's model and the "model" presented in
the materials, and the congruence between the participant's model and
the part;cipant‘s experiances and how this impinges upon their receptivity
to changei; What is the congrucnce between the experts' models anc the
parents' child rearing models? What methods and instruments best draw out
the models from the parents? What is the generational continuity of the
3' : | models? What are the nexuses between chi]dhond“e£periences; parental

éxperiences. parenting models and their receptivity to change? The

Southwest Pafent Education Resourcg Center has chosen to continue ex-

~_ploration of this area of research.

.
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“unintended consequence? Parent education programs and workshops are,

Parent education programs and training workshops cdo have an impact

on parents, The question arises, what kind of impact do they have and

what kind of impact shculd they have? Is the impact an intended or an ¢

N

conscious}y. change‘agents.: intended change may be increased knowledge
and skills, 1ncreased ut*‘rzat:on of resources, or changes in family

+ ¥
relationships. The unintended changes, documented in this study, are

increased self-confidence, and "Consciousness" of parenthood as a role,

- changes in the parenting ‘mode] (assumptions about child rearing), and

increased role of the mother as d1sc1pl1aarian Mothers have most of
the re5p0n51b111ties of - parenthood the one accepted role the father
plays is that of the disciplinarian. Although the training workshgp
did not intend it, one of the conseduences of going through this workshop
is that mothers, Qith.second husbands or husband with whom they have
dnsagreements become more assertvvertn their role as discipiinarian
In the short run, th1s may reduce conflict at home, but in the long run,
are parent education programs and workshops unintentionally adding more
responsibiiity‘to the ‘mother's role? As long as parent education programs
only reach the mother and not thc.father, they will- have that effect... .
a sin of-omission ' |
Parent education programs are very much aware of the problem of
involving fathers. An evaluation was ‘done for one of the programs that
PRIMO g1ves assistance to, and the pr1marchoncern was how to get thé
fathers, 1nvolved in parent education. During the Impact Study, the four
fatherJ who came dropped out after the first or second session. ,Nhy?

Because there were no other men around, they said. despite the fact that

the workshop dealt with one of the primary caretaking functions of “fathers.
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Une parent education‘program that has a cfientele of the infact migraht
families, has'conducted works hops foé men only, led(by men in an effort

to recruit fathers, It would be a sad commentary indeed, if parent

education continues ta serve mothers oniy; and thus adds more burdens : -
to her caretaking respansibllitxes 1n an era where women are clamoring

to be relxeved of sgme ‘'of the responsibilities-of parenthood and asking

for a sharrng of parenthood with their husbands.

PRI 25

The Impact Study documented and 111ustrated another unintended con-
sequence- of parent education programs, the teaching ofvﬁarenting skills
" which are alien to the parents, principally, the use of behavior modifi- \;
cation techniques. Over and over again, the parents expressgd confusion |
over overt disagreement with the behav%or modification techn%ques recom-
mended in the section on “regards." Few of the parents have a Skinnerian
model of childArearing. Thi; brings up the questions, what kinds of
skills aré being taught in ﬁarent education brograms? It has been the
N position of Project PRIMO that parent education programs should be .
sensitive to the parents needs, their cultural styles, their parenting
styles. This is not an easy task, as illustratad in the MATP, "Ways to é
Discipline Children." "Every attempt was made to m&ke the package culturally B
sensitive and .on the whole it was successfuyl. Parents responded to the!
use of Blacks and Chicano actors. The tecﬁniiyes advocated, paftiéqiarly
the techniques which closely reflected thejparehts‘ parenting styles,
were }ecéived,favorably. But the behavior modification technique stuck
out as conspiéubusly alien tb many (not .all) of the parentg. Educational
biases slipped into the package in this 1nstancet Is the function of
¢ parent education to' teach parents skills that closely correspond with )

educational teaching techniques? We would argue that is not the fantjon
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of Qarent education The purpose of parent education is to provide : ,&g

parents with resource and knowledge that fit the parepts' needs, not . é
the needs of schools. ‘;arent education programs shauld‘be advocates

- of parents not of schpo]s. Why? Because parent education should bolster ;§

not diminish the r?Ie of the parent in the socialization process. Based _;

on these findings, we éan make' the following recommendations: f%

Recommeﬁdat?en 1: . We recommend that a parent t;aining workshop would ;é

ideally contain: (1) a training package with pamphlets, films and u%

problem-solving situations, {2) introductory and,"§troking" games that ” i :

stimulate intéraction among the participants, (3)’3 leader who draws -12

out relevant experiences.from the participants and focuses on soiving ‘é

their problems, (4)‘3 small group, possibly 8-15 persons, (5) an : "

© atmosphere coﬁducive to small group interaction, in..uding Eomfortable ' yg

... chairs, and refreshments and (6) a leader whc knows how to use the tech-

. 'nical equipment required for the workshop.

27 el 1

Recommendation 2: We recommend that parent education programs develop

workshops which focus on the participants' underlying belief systems
about children, rather than solutions to particular prablems.*\

Recommendation 3: We recommend that parent education workshops take a

. more personal problem solving apprBach rather than a pedagogical

»
- .

approach.**

Recommendation 4: We recommend that parent education programs make

greater efforts toward the shared parenting concept by inc]uﬂing fathers

in parent education workshopé.

[
wnd

*Family and Community Studies® (FACS) current evaluation of parent edu-
cation programs found that one of the most popular parent education
workshops was "needs of children" which supported the notion that children

- have needs, too {personal communication, FACS staff).

*&FACS' current study has data which shows thatng,nvmber of the parents come

to the programs with serious marital conflicts whtch never get mentioned T
. or discussed. Py »
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One of the more significant contributions parent education can take

is ta'give expertise back to the parents. One of thesmajor problems of

parenthood is-the loss of confidence and increased confusion in the

parenting role? Workshops can result in increasing the confidence of

parents in themselves through small group discuséion and through a
sensitivity to the culture and beliefs of the parents. In the long run,

< parent education programs are going to have to face the possibf]ity that

they will have to serve an advocacy role for parents, representing
parental interesfs more than the interests of other surrugate socia]jzing
agents, such as the public schoo]s."Training parents in leédérship roles
and as paraprofessionals is a first step 1n this direction. This study.
has shawn\that parent training workshops can have a significant impact

on parents, above and beyond the intended effects of the developérs. |
More 1mportant it has shown that sensitivity to the parents’ pr?or
congiticning. to their cognitive models, and to their childhvod and

parental experiences can significantly increase the impact.
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o APPENDIX A
CODING CATEGORIES FOR RANGE OF EFFECTS

Thg coding. categories represent examples nf-the-type of statement
used in coding the range of effects. |
< 1. LISTENING-CHANGE IN
§§\ ‘ - A. Change in Attitﬁée: The parent reports a change in attitude, an

increased awaréness of the poSitive benefits of. listening.

\

I think the listening is the most impoetant because you learn
" what your child is doing and saying and how he's reactxng to
di fferent situations by lTistening to him.

I learned how I'm supposed to tell him he did it in the wrong
way without upsetting him or hurting his feelings.

It had gotten to the point ) wasn't listening to him
" Then I ledrned through the/session if you really find out what

\‘ they're trying to te1l you, you make a, lot nore sense out of the
argument.

8. Change in Behaviur: The-parent reports use of the listening
technique. |

[ talk to him more; 1t works just about as gcod as if [ were
telling him to go to his room or to take something from him.

& 5

It makes a difference when you sit there.and Iisten to them
" instead of just pop their mouth; they know you're paying
attention. When he wants to tel] me something, I'11 sit there
and Tisten to him now a lot more than I did.

I didn't do that (l1isten) and I have been lately. 1 sit down
~ and talk. I listen to their feelings more than I did before.

1 try to sit éﬁd listen more and try to communicate with them.

____ 1 do a lot of talking to him more. I really don't $pank unless
— I really have to; I talk to him most of -the times.

I1. SETTING LIMITS
A. Change in Attitude: The parent is aware that she is either setting

too many rules or is inconsistent or unclear in the limits $he sets.
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Overall, there were few aXxamples of'parents who changed their
attitude about setting limits.

That was the thing I needed the most. Learning how to be consistent
because I'm not consistent. I'm trying now to give her more responsi-
bilities. ,

L]

B. _Change in Behavior: Setting Limits

~Setting some rules worked good. It -has changed their bedtime
behavior but not as much as I want it tp.

One thing that [ did that I never really thought of is that I was
reinforcing bad behavior by ending up saying yes.

I set limits more so they won't thgnk they are getting off with
~ anything. It is better than spank ng and hollering and shouting
at them _

Ore thing [ plcked up from the program is that I am deffn1ng my
limits better : _
-
I set too many limits before. There were too many things that I .
required of them that were stupid, like not talking when they go
to bed. . :

'REWARDS

This cection included praising and material rewards. Some of the
parents reacted negatively to this section so their comments were coded
as negative change.

A. Change in Attituds

I learned about when to reward'and when not to reward. | 5

___ (Negative) I don't think ' would reward him all the time. I would‘
figure they would take advantage of that. -

c-

in everytime a child does sousething, you
then they have a tendency tc find all th
you'll be eonstant]y rewarding them.

give him a reward -because
good things to do so

(Negative) I believe in giving a child rzwards but I don't be]ieve

I guess the most usef.l part to me would be a reward for good be-
havior and not rewarding them for bad behavior.

1 ' ' a:."j
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8. Change in Behavior oy

__ At first I wasn't giving him a reward and now I am and it's -

working better. ‘ E

| I tried some of the (reward) techniques. Like when a kid did E
something good, always say “that was really good." Or if he did :

something wrong, I would try to ignore him to see what he would do, o

and it worked.- He stopped doing it. : ¥

Before ! didn't really used to do it (give reward). Now if they do
something, especially if I don't teTl them to do it, I'11 give them
something liek an ice cream or soda water or candy.

~__They have learned through what I have taught hem what to expect
from eating supper. I don't have to even tellYthem anymore. They
just say “if [ eat my supper, you're going to give me a surprise
for being good." It has really worked out.’

IV.  PUNISHMENT

This section emphasized the usé of taking away privileges rather
thaq using physical pinishment.  It also emphasized using other techniques
for discipline rather than punishment. The parent reports a change in
‘attitude or behavior regarding the use of physical punishment, use of
taking away privileges or other metho;s of discipline. If thg pafents‘
views were reinforced by the éession,vit was not coded as an attitudimal *k?l,
change. | -
A. Change in Atti;ude v

»

I did use it (spangﬁng) a little before, but not too much and. now

- I would absolutely not use it in any form or fashion. After I went ‘@&
to the sessjon, I absolutely said, for sure I won't use it. It's , (#
not necessary, I could get around it in other ways.

:‘ .

RN X

_ I don't iike whipping them.\\lt just makes both of them feel bad. : |
L Going to the session made it (this view) see more right. . ;;ﬁﬁq:» '
- . ‘ Ty 2 'l.-' c

igﬁégﬁﬁt :

A
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The important thing I learned was knowing when to punish at the r
Iy - tim. '4 o '

.3

] . : ¢

o 1 feel a Tot better when I don't spank him. Going to the classes just
changed my mind about spanking. . ‘

‘. : ¢
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8. Change in Behavior

‘I spank him a little less now. It helps if you sit down and talk
to a child. Spanking and hitting them is not gonna get it all the:
time. They get ifmune to it.

Lately I've been punishing more as soon as I find out. I had a
bad habit of telling her I was going to do it and never doing it.

I was after them all the time, maybe twice or three times a week,
where now it's been a long time that I haven't given them the belt
in spanking them.
We used to spank them a lot. I was going to the classes and I toid
my husband "we can't be sapnking him all the time; that's why he
doesn't listen to us, because he knows he's gonna get spanked."”
We've talked about rot listening to him, that's our fauit, we have
to look at it that way too.

OTHER DISCIPLINE TECHNIQUES
‘ Pérents xeporeted changes in other discipline téchniques. notably a
diminuation of screaming and yelling and threatening, an increase in

patience, and ignoring bad behavior. Attitudinal changes included an

awareness of alternative discipline techniques ard giving the child more

responsibilities.
A. Change in Attitude .

. | !
It gave me some ideas about letting them help.-more in the kitchen
and in the house. It makes them feel important. - N

There are other ways of disciplining and there's other outlooks
and our outlooks aren't necessarily goed and they may not be
necessar11y bad.

B. Change in Behavior
____ {what is the best way to make him mind you?) By not screaming

T .at him. The best way is to put him out to the side, take him
somewhere from the other Kids and just sit down and talk to him.

My mother even noticéd. She says I don't yell at them like [ used

to. Now [ set them down and talk ‘to them. I used to lose my tgmper.“

I have more'pétience. If the kids would do something that I would

normally snap at them or maybe send them,to their room. I found
myself countinig to ten and talking to them instead. :
—D've learned to ignore him.- I don't spank him and I don't yell,at'
T Him ke I used to. | o, : '
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_____Before, all I was doing was yelling. I was starting to realize it ‘ N
~ before and now I've really been working on it ‘seriously. This ' A
morning, she mopped for me. Last month, | would have said, "don't
do it" ?giving child more responsibilities).
VI.  CHANGE IN PARENT: SELF CONFIDENCE
‘The parent"repofts an increase in self confidence in themsel¥es or
in the parental role. A1l of these were coded as attitudinéi changes
since it was not ﬁbssible to’ observe behavioral changes in self-confidence.

Most reported an increase in self confidence due to feeling less isolated -

‘and finding alternatives. : ' . :
____Were not the only ones that have problem§<g£§h child rearing. It | i

made me feel that my problems aren't the o problems in the world.
[ think it helps for a parent to sit there and talk about it and get
it off their éhii; instead of just keeping it building up..

bl ka0

It gave nie a Totvmore confidence by realizing that you can go by
some guidelines, y#u can do it without spanking and yelling, -«
rea}izing that you can be a better parent.

. ‘fﬁgi ,
I've a little bit more confidence in myself knowing that I can disci- W& ‘e!bg
pline,my kids without spanking them or constantly getting after them. LI ,{

The best part was that Mary (the leader) made us feel that w e
important peopte. She showed this by her way of having us " ' ﬁ
each other. ' “‘ 4
I come out of one of those classes and all the tenseness and fee]ing
kind of down cause you can't do this with your child is gone and it
really made me feel good, and I could be a whole lot more pTeasant
with the children.

The best part of the session was talking with the' young parents be-

cause you find out you're not the only one with a specific problem,

they made me feel more confident just knowing that other people have .
- the same problem. w

‘ ‘ p
VII.  CHANGE IN FARENT: ROLE AS DISCIPLINARIAN |
The parents who reported taking a.more assertive role as disciplinarian
were usually in a conflictual re1ation§hip with a spouse.
1 guess I’ m Just trying to take a little bit more active role. But

that was the way with my parents. -My dad was always-the disciplinarian. ;
Mother hardly ever spanked us cause Daddy was always the ong to do it. N

*
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I've been having a-lot of problems cause I'11 tell him something
and his Dad will tell him something different. I can't take his
‘dad saying something and him ‘(stepson) saying something different
and I'11 just crawl into a hole or something. He's (husband)

got to let me have a chance at it. He (stepson) knows when I say
something that he has to do it and if he doesn't, he has to fight
both of Us, so he's cooling it a little.

b

——

' CHANGE IN PARENT: . OTHER CHANGES

The«pafents reported a nqhb!ﬁﬂg; unanticipated changes due to attending
the seﬁsions. fhese changés ranged frem_being less.oyer-protéctive,.to |
reco%ﬁizing the child's feelings, a recognition of a téndency to redirect
their.aggression to their childreh. and an increased consciousness of
thg parenting role. |

A. Change in Attitude
) £ , ~
Before [ didp't really pay no mind to their feeling§;
I have a tendency as a parent to correct a child whenever, but -
children have feelings too; they get.embarrassed when they are
tussed at in front of other people. .
It's made me more aware. [ guess that's what it is all about.
When it's brought to the surface like it'was in the class, you
- know some. of the things you're not supposed to do; that makes it
a iot harder to do the wrong thing. ,

I didn't know that kids really nave feelingé the way we did, but
now I realize they do. I really realize that I understand kids
"~ now. I never did think of them as being 1ike us, I realized that
they were more than just kids. They were the same as we are and
they all got the same feelings as we do.

o {‘thiﬂk it made me conscious of what I was doing as a parent.
Until" I went to these sessions, it seemed Tike what I was doing
was more of a ritual, but now 1'm more aware of them....

B. Change in Behavior

The biggest change has been in the way I react to them. Before,
even when,I would get mad at them and say no when 1 knew good and
well it wasn't going to hurt if they had it or not, they never
held it against me.

Jad e



IX.

When a marriage is rocky, it's hard to be a good parent because |

you're always at your spouse; you tend to take it out on the kids:

you really have to make yourself 3;‘;. - I
CHANGE IN PARENT: PARENTING MODEL

The parent reports a change in views or behavior with regard to

controlling the relationship with the child, contro]]ing'the environment,

- Or a change in views or behavior in'letting the child develop on his own.

Most of the changes reported were coded as attitudinal, although they

represented deep structure changes in basic assumptions.
A. CONTROLLING THE PARENTQCHILD RELATIONSHIP (-/+ control)

I think I'm becoming more tolerant, more understanding. I'm also
starting to view things their way. I guess it's always been in
the back of my mind, 1istening to things. I try and raise them
about how I would like to be treated. Sometimes I have to order

. them around. But I hate to be ordered around, so I try not to very
much. That's all we (parents) are--a guide--we shouldn't run their
lives. (This parent changed.from Parenting Model D to B.)

['ve learned that not everything they do is bad. Before, if they
would be arguing between themselves, it would get on my nerves and
1 would get after them and now it's just arguing, I let them do it.
They're going to do it anyway.

I do guide them but I do kind of have to control them a bit. I've
noticed that setting some rules, that is sort of control. I took
“the course because I want to learn more ways of trying to help my
kids. I felt there was something lacking, not in my children, but
in me. At least I am trying to be less strict. -

B. OTHER-SELF DEVELOPMENT IN CHILD (-/+ oth-r)

It makes you realize how they're trying to grow up and you're trying
to teach them the right way. You've got to realize you were little
once too. You've got to try to work with them instead of shutting
them out. You've cot to teach them but then you can't. They've

got to ledn on their won. (Change from Parenting Model B to A.)

I have learned a little bit about long term goals as far as what I
want out of my children. I could have long term effects on my
children. I love my children to death and I was taking care of
them as well as I could, but now I'm more aware of them being a
human being and having minds of their own and needing to develop
those minds, rather than me developing my mind and just putting it
in their mind. I think it's real important that they express them-
selves. (Change from Parenting Model F to D.) :
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That's one thing ['m learning now. I never uauld let her ‘o anything
because it wasn't done my way and I even have that problem withmy . -
husband. So now I'm just leaving the room, of leaving it as it is.
1'm realizing that it's not really that important, but she‘s going
to have her own way of doing things.
C. PARENT CONTROLLING THE ENVIRONMENT (+/- environment)
There were no changes in this area.
X. CHANGE IN CHILD'S BEHAVIOR
,\ . The parent reports changes in the child's behavior as a result of going
to the classes. This is a Seéond-qrder change and it is all coded as be-
havjoral. There was no codingﬂpf attitudinal change in the child.
[ think that he's acting more grown up now. He helps me out a lot.
[ can see the changes in ﬁy children's behaviar a whole lot. Like
with ghe rewards. 1 can sec that they're looking forward to some-
thing like that. : . .

He doesn't talk back anymore to me. Ye minds better.. He has confidence
in himself now. .

['ve noticed a change in his aititude. When I sit there and explain “
something, he's be put to ease and think and ask ‘me qugﬁtions.

‘They want to talk all the time now that ['m talking to them more;
they ask more questions.

____ They seem to really appreciate that I was going to a class to Tearn how
to discipline them. They thought it was really 1mportant and they
talked about it a lot.

1 learned that if he brings papers home fram school, you loock at them
and say "this is nice." 1 started doing this and he s doing a ot
better_in school.

She doeéh 't get as angry like she use to. We seem to be talking more
than we used\;o ! '

REINFORCEMENT OFfPRIOR EXRgRIENCE .
There were a number of statements by parents which representéd a reinforce-

ment of prilor views and child réhring practices.” These were not coded as a 

change. Even though the‘parent became aware that she was "doing something

‘right,“ no substantial change in attitude or behavior was apparent

g ____ 1 already knew everything. I usuaf\ﬁ
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make them feel good, take privileges -away like watching television,
buy them something special, set limits on them.- . -

-

['ve applied most of the things since my childrén were born:s

13

NEGATIVE EFFECT

P"l

The parent reports that they didn't tike.the session, found it boring, -

or that the'session was inappropriate for their children's age level.a All, of

t ~ b

these comments notably occurred in only one workshaop.

-1 dfdn*t learn anything from it because I feIt like it was a
waste of my time. I would really call it helpful becduse I _
already have my set ways on how I'm faising my kids. I don't
think it is a patket geared towards those that already have

children, just for those that are just becoming parents.  «+° « o’
It was"sorf of boring for me; it ;ould be useful for feenage parents. .
Instructions for-Coding of the Data: . ' N .
Pre-Interview o o , L o )
| 1. Code data on computer coding sheet T ) . ‘

2. . Look for a synthesis of core variables (parenting model and techniques)i
code on core variable sheet . ‘ i . ’
(a) be explicit in any interpretation |
(b) summarize the core variables

Pesfllnterview - ) _ ' ’ ) ' ‘ .

’

. 1. Code all the range of effects an computer coding sheet

4

2. Relate the effects to the pre-interview on core variable coding , .‘
) sheet ~ ’ | |
T Relate effects to parenting model ’

o

.-1ate effects to what went on in MMTP session (self;repnrt{

Relafgggffects to tecﬁniques s " ' P "
3. -Disc%fs parents' self-report of priority of effects and their
self-report of cause and effect o ) ; . .

4, ‘No;e-any changes in their conceptuatization of the problem from

pre to post - 258 285 B | T
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. : . " . APPEADIX B ~
PARENT: DIANA ATKINSON - . *CASE EXAMPLE:- PARENTING MODEL A
- EXISTENTIAL PHENOMENOLOGICAL .

P

BACKGROUND: Diana is a secretary and her Hﬁsbqnd.iﬁ'a law student at the
University. They.live off her salary and his VA beneftts ip‘é two-story‘
house in a middlz-c1ass suburb, with a camper, two cars, and a large screen
-television set. - She marrxed a year out of h1gh school and was 'very naive"
‘and‘“knew nothing about sex life." During the post interview, the husband

’ partxcupated spontaneously and thh 1nterest in a conversatjon and Diana and" 5
“her husbang apbear‘to have a’comfortable, joking re1ationshipvw%th~each other. ‘
They have three children: Rainbow Dawn, 8 years old; Rxchard 6 years old;
. and Meri 4;{' 4. years old. Each child was given a "de]xberate]y thought -out
: name." Rainbow Dawn was born at the crack of dawn when there was a rainbow;
fMeri Joy lookgd SO happy when she was born. "1 am an 1nd1v1dua]15t and I do
not think that a child should be named éfter,other people.” Diana describes
herseff as an "easy—éeiﬁg mdther,"'hqs a éood relationship with her children,

and feels it is important to treat her children fairly and "keep them on an
even keel." 'The word "even" plays aﬁ important part in her descriptien of
her relationship with her chtiérenl _
She camé té,the session to find something that cou}d’help'get the children
& to "do what 1 ask them to do. The kids are“at tqQ stage-whéﬁ-thgy don't T@ké :
| to mind." The focus of her concern was with her éldest daughter, Rainbow Dawn,
whom she\described as "self-sufficient, a pefson into herself, she likes. to
have her way; she's intelligent, makés’friends fast, great at sénool, an& more
on aﬁ adult typé‘level." Diana says that "we treat her as an adult and she.
treats u§ as one to a pQint." - Both of theiyoungeF children seem to hégé speech
prab}ems, a §Omewnat,babyish way of talking. | .
*Each case example describes {1) the background and the individual (2) the - -
parenting model based on the p;g-interview (3) discipline techniques based

. on the pre-interview (4) the parent's participation in the workshop and
- (5) any changes the participants experienced.
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PARENTING MODEL (- Controh - Other - Environment): Diana's View of children .-,

<

is based on the assumptlan ‘of 2 natural curtos1ty in children. The.parent : .
takes cues from the situation and from he? chi]dren Chi]dreﬁ go through_

stages 'end thus the parent takes cues from the "stages" the ‘child is in. e
The function of the parent is tu guide the Chl]d ‘ : .

- I just like for them to be their own person set their own goals,

“with a little bit of guidance and to work toward those goals and ’

not let people stand in the way . < L -
- My family was always rea] .strict and we wéren't allowed to be out-
~ spoken. I believe it is vital for a child to.have his say on

any family matter, I raise mine very libera] and hopefu]]y they

won't have any hangups when they get older as we did.

.~

- My husband and [ are believers 1n church, but we don' t like that our
children should be forced to'go to churcn. It is somethlng they ) )
should be wt]lfng to do on-their own and feel that they're made to .

- do something they don't want to do.. We teach them a belief, but it' s ’
gonna be something they choose, not something that we said “that S.
what you are." .

]

Diana wants to teach her children tq "be honest, to be discréﬁt when
they have to be, to use their owp judgment or right and wrong,ato love them-
selyes and to seek a happy family llfe " She doesn' t believe in contrc]ling
the. environment. |

- I'm very easy gc1ng, no hassle. If a child gets out and swings from
a tree, I may get excited first, but I'd accept it because a child's
gonna be a child. Children have a tendency, they don't do things that
-us adults do, you wouldn't see .am adult out there.swinging by a tree,
swinging like a monkey by a tree but you see-a child because the child--
to them that's adventure, that's excitement and they're the most curious
creatures, nexXt ‘to monkeys, there are in the world.

¢

DISCIPLINE TECHNIQUES She views her'role as‘a "godd" mother as one who is there

when needed, to listen to what they are saying and to help the ch1Jdren work
out a problem. It is iméortsnt to show Jove, and in fact she was demonstra- '
tive with her children. The child's role is to share the joys and feelings.
with their parents, to understand their'parents and to bring any prog?Ems td~

their parents. She relies primarily on explaining and talking to the children’
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-rewarded for doing 'something he's supposed .to do." She diverts the attention

"but it got to the point where Rainbow Dawn was "waihing over us" and so she .

and making rules’and sending them to their room or spanking them when they

. do somethxng wrong. She praises them a tot but gives few materiai rewards

| ‘
because she is opposed to it. She says, "I don't think amchild1;houdddbe~m«mm-~~m

-

of the youngest child. | . (
PARENT TRAINING WORKSHOP: Diana‘was an active participant in -the workshop and ~

much of the discussion focused on her problems in her relationship to }ainbow

Dawn. She had a number of probiems-with getting her to gu to_hed; with her
being §cared of the dark, and a general disobedience problem. Her -feeling

was one of-:rustration-and yet pride of her highly intelligent daughter. The -
parents recommended talking to Rainbow Dawn and trying to find out ‘why., She

J ]

felt that Rainbow Dawh was not old enough to understand why she was afraid

and had nibhtmares.-fShe felt a frustration becayse she doesn‘t like to sggnﬁ

A

; would spank her. "If you could show me a discipiinaryfaction'that :ﬁirﬁofkﬁt;“

. One of the parent's reaction to her was, "I think that mother brings a. lot

. . . . '
of her oroblems on herself; it just seems\to me 1123 she has learned to give. .

.in to her children too much. It seems 1ike she needed to be a iittielhit

. stronger. If she'd be more verbal with her chi]dren and get them to taik to

her, then it woufd make things a little better. It seemed iike she”reai]y.
didn't want to work out too well; even if somebody suggested something, she \\

would come up with another excuse."

IMPACT EXPERIENCED: Diana Tearned most from the listening session. "I think

“the listening is most’ important because you learn what your child is doing and

saying and how he's reacting to different situations by 1istening tefhi?rh)

(Note: It is interesting that Diana always referred to the child as)"he"
when the most problem she was having was with her daughter.) She reacted

261 j@ Sy

P



_cr1t1ca11y to the. sees1on on rewards and feels strong]y ‘that anj reward is a

, >

| 1deals and her ectual discipline techniques Tnfé"i}ﬁé‘bf parenting model ?
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brzbe and that gxi}ng rewards ww]l disillusion the child and "he's gonna be
llooking for that reward.” She disagreed with,the packet thet_theré isa -
difference Eetween rewards and brihes. \\» | ) ¢ |
COHMENTS: It is 1ntenésting that Diana reacted so strongly to the reward
session. It probably reflects her strong belief "in the chx]d deve]oping on

her own rether than through external manipulat1on The parent training ¢

_Package reinforced many.of her be11efs about the ngy to raise childreh . She

came to the sess1en Jooking for a way to take a more asserttve and consistent

\
role-as d1se1p11nar1an, buthhe did not find it. The 1mpact.on\her was

moderate Nhy? She vxewed the dwscu551on (as epposed to the materials or

1eeder) as being the most impertant source of her learning, and yet she didn't
1§
seem to Ieern from the discussion-although she was the-center of attention much

of the time. '_It is possible that her view of child rearing prevents her from

& .
app1y1ng spec1fic informatxon ) - T . \

f - It's trwal and error, we can't- ‘say what’s right here is gonna be r$gﬁt
for another child. I think we're genna just have to more or less try
and érror. I let the kids go a certgin length, until I can't take it
anymore, then [ put my foot down.

%

. = It '!depends on the situetlon; each situation is different.

[ ]

She believed in teking cues from the situeticn but she seemed unable to gauge '
the s1tuat10n correctly.

u
N

. Dianejs situation represents a discrepancy between her (parentﬁng~model)

requires that the parent be alert and attentive to the cues the child is gzv1ng.

It requires more sensxtivity of the parent than seme f the other perenting
models.’ Diane did not seem to be able to be that etteﬂtive She spoke a
great deel about listening to her chxld and yet she didn t seem to really think
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that her chitg could undefstand Because the model is so contextually oriented
d/?/f.~ it seemed more difficult for her to apply the 1nformation she received The =
| | model is like a lens through which the parent applies/ information This model -
seems to make it more difficult to consistently apply knowledge and informat1cn
Her discipline techniques represent this 1ncons1stency. she would set ru1es‘
" let them lepse until things got, Qut of control, and then blow up and things -
would be on,an “even keel“ for a while. 'Her constant reference to “even\keel“ ' ze
suggests that discipline matters-are often out of‘centrol. It seems that this ‘
‘tyhe of parenting madel puts a. great deal of responsibi]ity, and consequently.‘
straTn on the parent because, based on the.parenttng mode1 assumptions, no |
dxsc1p11ne technique can or will work cons1stent1y

PARENT: MARTA VILLANUEVA -+ CASE EXAMPLE: PARENTING MODEL B
' ' DQVELOPMENTAL MATURAT IONAL

*

BACKGROUND: Marta is a single parent who was pregnant at the tgme of the
parent workshop She had the child shart]y after. the workshop term1nated
She has three other children: Armando 5, Max 3, and Eloisa 1 year old.
She is -24 years old and works as a seamst?ees in an upholstery shop. Marta
went through the 9th.grade and'supporte her family on an income of less than
$5,000 a yeae. Shellives near her mother and has daily contact with her, She’
says of her parents, “They were 1like aur,frtends. M§ parents were seventeen
when I gas:born. They grew up with us really. My parents hargky ever spanked
us."”

She4says her mother gives her'the'best.adviceAabout ch11d-rais1ng. She

P
.

: . | , suffered frbm a lack of self—confideﬁce as a hﬁild because she was overweight.
Hhen'eskee where parents need information from experts to become better parents,

~ she replied, "Not really, because everybody hﬁg a-d??fe}ent‘thing as to how to

L)
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bring up kids. They*rg not all the same. If everybody is’going to start
listening to_one person, then all the kids are gaing to gnow_uﬂ the same and
maybe what he'spfs is wrong.” So { think each parent_sh?uid go Sy théir own
common sense. "

She describes Armando as “sensitive" and he gets along well with other
children; Max’%s “stubborn." Both of the boys help her with'the youngest.
* She describes her relationship as "growing up with them." She plays aéﬁnnd
with them, they color together and shé is tea¢hin§ Max how to write his name.

PARENTING MODEL: (-Control, -Other, + Environment)

Marta views herself as a friend to her children.

- T'm not the best parent there is, but still I like to know that I
can play with my kids and be their friend and they can tell me

whatever they feel. : ' . 4
She-is—:epeéting the relationship she had/hes with her mother. She,doé$4nct
view_ﬁer role as a controlling ome, . 7

- It's hard being a parent because you know you might think it's right
© as tb what you tell them to do and they might think something else-
(what would you do?). "I would have to think About it and be sure
what I think--whether it's right or wrong.=~7then I would explain to
him why I'm telling-him to do something he has to. do, or what he
can't do. ' ) ‘ <

~ She doésn‘t mind if her children interrupt her to ask her questions.
- That's not rgaily bad. It's like kids are just curious.
In fact, she feels she can learn from her children by 1istening 'to them.
\_} . .

- With me,, 1istening to them, you.ﬁind of learn what they know and
you might learn something about them that you didn't know.

' For Marta, the environment is primarily the social environment and she wants
to’%ontrbi'how her children deal with the outside world. Learning to "respect

elders" is important, as is'learnfng to take care of themselyes, learning how

to be responsible, how to act with people, how to talk to them without arguing,

- . ¢ . ’ L4
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and be able to have a responsfb?e Job. Her children getfpunished'brimarily for
m1sbehav1or related to th1ngs that happen outsxde the home (gaxng off without
tell1ng her, sdisrespect fighting thh.other children).

DISCIPLINE TECHNIQUES Marta relies primarily on explanation and talking with

" her dﬁ%ldren She doesn't 1ike to spank although she wi]] spank their hahd for

thfhgs 1ike writing on the wall, ’
E; . = Spanking doesn't he¥p You can spank them, but they think that you
.. ~ are: paying attention to them so they keep on doing whatever it is
. . they're not supposed to. Unless it gets to where they don't really
- & Tisten, I don't spank them. Most of.‘the time, I '1ike to talk to.
. them, .and tell them what they're doing wrong.

I} is jmportant to Marta that her ;hildren be self-sufficient and Tearn self

discipline. she lets, much of the responsibility for their actions rest with

them. ‘
‘f - 1 tell them to either quit fighting oy don't play with the toys.
S - I just turn off the lights and.watch if they'l¥ go to sleep.
- % -~ If he doesn't listen to me and ‘finally .alls and hurts hims.‘e]f.. it's

-

.+ his fault. 1I'1l check him oyt -to see if he's okay, but I'11 tell
. him, "I told you you were going to hurt yourself, you didn't 11sten
to me."

--My mother and father taught us how to look after ourselves....
Marta relies a lot on pnai§1ng her children if encouréging self Fespoﬁsibility.

- I would tell them “that's §oad“ that they're learning how to loJk
. after themselves.
I - : .
She doesn't like to-give material rewards "because they'll get used to it,

they ekwegt to get something in return every time." Marta seems to be an
introspective parent. It may be.partly due to lack of confidence in childhood,

but she feels that it" is important to think carefully about what she does. as

a parent. .

- .1 really have to think about whaé I'm going to do as to discipiine.
.Not just all of a sudden. It's something I have to think about.

&



o
She deals with the youngest child primarily by removxng dangerous objects frdm
her, rather than removing her from dangerous obgects an*fndication of her,
, cantro}llng the environment rather than the relationship with the child.
The interviewér said, "I also noted that she thinks of her children as “real
persons" and to a lesser extent ds a separate.category of "children." 1|
personalky fee] that the guidelines in the sessions were ‘probably th1ngs
that she was already pretty much doifg on her own." The leader of the
sessxons who teaches her children’ says, "She lets the klds handle their
own problems;’ she isn't consistent or harsh, I see a lot of.warmth, but she

is not dealing with them._thé kids are off doing whatever they want." .

PARENT WORKSHOP; During the workshop,'Marta'was very attentive and quiet-

She rarely spoke but she came to all the workshops, even in her highly

pregnant state. It became clear later that she values learﬁing\phrough ‘ .
listening to others. "kae at the workshop, I Tistened to evenybody I
hardly did any talking myself, but you ﬁnow I think the best method ncw is ‘.
to listen to yuur kids and then try to explain to them why or why not." It
is not su .rising that she focused on 1istening as the technique. she fe]t was
most important.. Her learning method carries over into her teaching metﬁdd
with her children. She reported that she listened more, was yelling and"
spanking 1ess, and she began to usé material rewards with. her son which she " .
hadn’t‘used bg%ore.- She said that, "Armando has changed a‘fdt recently to\
where he does a lot of things that | used to tell him tp do, and now he Just A
does them without- me telling him." She felt more self-confident as a parent
and she experienced a rather important change in her perception of children.
- I don't get after them as much as I used to. I th K I'm learning
that it's not really that bad. Some things are and *hat's when you
have to sit down and really talk to them....lately, it's become a

little bit easier. I guesc because I've a 1ittle bit more confidence
in myself, knowing that I can discip”ine my kids without spanking the@'
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or constangly getting after them for every little. thing 1 guess l ve___A
o 1ed ged that not everything they do is not that bad. I let them do'it, — =
they re going to do it anyway. :

- COMMENT: It cacfggﬁgntfcipated that Marta will be less.contrﬁlltng of the;chil-

_a“harmonious relationship. Unlike Diana, Marta did not feel con”i.ct between

her model for child rear%ng and her experiences with her children.  She did not

dren’s environméﬁt. . Marta's parenting modelrand.discipline‘techniques.showed

-t

come to the class with any particular dissatisfaction and she had a satisfactory

relationship with her \children. Her attitudes toward material rewards were ,

similar to Diana's and yet she foudn that the téchnique worked when she tried

it with her son. Like the first parentiné model, the Gese]f,Deve]cpmenta]-

Matura;ionaT Model requires that the parent be attentive to the-child. Marta
was an attentive, listentng person and this personalzty characteristic. along
with her harmcmous relationship with her €hildren and mother, apparently _
provwded an openness to learning. Despite the, fact that the leader did* nof
draw Marta out to talk, she St'l‘” experienced high impact.

T

PARENT: MAUDIE FLOYD* | CASE EXAMPLE: PARENTING MODEL C
| OBEDIENCE AND
; . - SELF RELIANCE

BACKGSOUND: Maudie is a single parent Qho,was gcing'through the CETA program,
taking :child development courses and working in a day care center, She has /
two children; a daughter, Tyra 8 years old; and a son, Cedrick 6 years old. ™
Maudie- came.from a family of seven children who lived in a "nice neighborhood "

- We were raised with a lot of love My mother could understand;

-— .she was a sensitive, caring,’?oving person.~ My father, well, he

had a temper. He wasn't violent, but he would just get real mad . B
and scare the hell out of us. My father used to tell.us something

that [ stress to my kids--love between each other and between

brothers and sisters. There were a lot of aunts and uncles. One

big happy family. My environment is totally different because it's

*Maudie and Donna Morrison {Case Evample F) are sisters.



: Just me, [ have to be mom and the dad, and we're surrounded by a
. lot of ugliness. The hardest part about being a single parent is .
the financial problems., I wish I was more able to hid and ‘control °
myself, as far as when I'm burdened. You know, children are very
in-tune and they can pick up....

She, w{tn ner sister, Donna (Case Example F), are single parents. ‘She
. describes her ;auéhter as "strong and independent; she has a mind of her
_own. Ske'll do something she's not ;uppoge fo. then if she can'f;lie her
- way out of it, spe'll admiﬁ to.doing and and then she'll tu%n arounq énq
Justify wq{\she did it. She's a happy and content child and it doesn't matFéF

to her whether she gets disciplined ar not." Cedrick is more sensitve. He,

“gbts his feelings hurt if he is disciplined. With her “little boy," "I have
to.teach,him to be gssertive ca&se he'll let people run over him. Where my

. little girl, I have to tell her don't be so assertive, don't be so mean, 30 ‘
‘ugly, so dominant, people not gonna likeuyou.if you always Qantetq run

everything."

. PARENTING MODEL: (+Cont-ol, -Other, -Environment)

Maudie's parenting model is based on the assumptions that the parent sats

%ssumption that children learn on their own
‘ .

B
the rules and is to be obeyed; the

and learn to negotiate the environment on their own.
. ]
- As long as she's under my roof, and I'm taking care of her,
« then she's gonna abide by my rules and regulations.

- A good motheér is one who Toves her child enough to discipline
cause I know a lot of peoole who, since they love their children,
they can do no wrong and let them do whatever. A good mother try
to instill in the child the things that she's or he's gonna need
later on in Tife, 1ike an understzading, 1ike education, being able
to get along and relate to other people. : .

. --1'm always there to help her, bu* I want her to try first for J
“herself, ' .

-3

e - You just have tou get them ready tor the world and then to make them
’ independent because, 1ike I tell-my children, I'm here today, that

doesn't mean I'm gonna be here‘ tomorrow. I want them to be-able to
survive without :(me). . -

.
- -

IS

$ | ' . . 2&{;‘




. R /
. ¥
- : “ t:) .
' - [ don't mind her questioning me because I think that's the only way g
you learn. . ) L
. . , i ‘(‘ p
Maudie emphasizes the importance of adjusting to the context of the situation, = -
‘ L}
she wants her children to be flexible and she wants herself to be flexible as ‘-\
a mother. This emphasis-on flexi¥bility and situational ig;ergretattpn'is commonig’
to the mothers in the previous two parenting models. | .. |
- You teach them wnatever they need, cause my little boy needs to )
- »  listen where my little girl don't need to be so assertive.
- My little boy has a fantastic understanding, he can adjust to
/ . anything.
The context of discipline can depend upon her mood or the chifﬁ\en‘s mood.
- It's all right for him to cry, he's human, he has to Show Ris
emotjons and feelings just like .anybody -else. |
If she is tired, she explains to them that she's tired,'"Mommy don't feel
like it" and they understand What “"disrespect” is depends on the iituétion, .

"It all depends It's'not what she says, it's how she says it."

This parenting model requires that the>parent be alert to the child's

self-development and the varying contexts. Maudie does rot believelgpat

she can control the environment. It is un to the child to figure out how
to deal with it. She gives her children a “lot of freedom" to go places,

and it is up to them to use the "understanding” shé has taught them in the

context they are in, T . -

Maudie feels that it is important for her children to have a strong
- self-image. to be independent; to stick by cne another, and to have strong
religious beliefs. '

-

DISCIPLINE TECHNIQUES: Maudie relies primarily on setting rules which are-

consistently enfanced being a good example to-her children (nat smoking for o
instance) and talking with them. Showing her love is extremely important and

in her mind, is the core of being a good mother.
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- No day is passed by v.i thout me telling them how much I love
- them and how" important they are to me.- 1 wouldn't db anything
to them that I wouldn't want done to me. 1 don't abuse them: -
and I don't mistreat them and I wouldn't leave them alone. I
wouldn't let them go without being fed and nourished and clothed -
- and teqph them personal hyg1ene I jugt give them a lot of love

.She spanks them when they fight with each other she daesn t let them watch

TV if they haven' t done their homework. She praises tiem all the time and
relies on praise very heavi1y= "Her, se]f imége is very importént to‘h§§ and

to me cause.if she feel 1xke she can do it, wel], she can do it." She’ Says,

“1 don\t FEaliy find myseIf rewi*dzng them when it's good because their regular -
behavicr is alright." That is, tHeir good behavior is.rot based on getting
rewards. She'Er%es to let them do,fhing; on their owd;as¢hu£h as possible

(like taking a_bath and clearning it out) beca. e if "they do it themselves,

‘they feel good about doing sométhing toc.” She never trics to make false

e

. promises to them. one aspect of her belief that the re]atxonsh%p between mbther

-

and child is str1ct]y recigroca and not a one-way process. | et

= You would think thaf my children would totalty depend on me, but -
I'm depending on them a lot too. I missthem a lot when -they're
not there. ['m their world and they're mine.” Every day is a new
ﬁ§1ght experience. e e K .

MHTP SESS{ONS Maudte was‘an ctive participant..in. the parenting wnrkshop y

\
She and one\theP black parent were the "Iedders" of a core group of b]ack

mothers who resisted the structure of the workshop Maudie,

*

m,tried to negotiate the hcsti]ity between the black mothers and thte leader;
. she would give apswers to the rhétorjcal qdestions when the othersiwuuld

-sit silently or not listen. She was resdected by-the others fofvher qu{ef

dignity and self-confidence. However, toward the end of the sessxaﬁs, it ' <
seemed that she gave up on being the negot?ator, became qu . cer and-iet the;‘

wcykshop ryn 1ts course. She was very Open in the pre-1nterview and fairly

ysuilen in the post-interview. - I e
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IMPACT EXPERIENCED: Maudie stated that she didn't learn anything new, she -

-

got a lot of uifferent Oanions but "I've been exposed to most of al] this.
T information-“f She said, like all the parents in this, workshop. that it
- “would probably be useful for teenage parents.” This statement was repeated.”

by severa} parénts and had beccme a consensus op}n1on -She found the packet

\

“boring" except fog the sectipn on rewards. Rewarding for good behavior ang” <
not rewarding for bad behavioriwas an idea she thought interesting but she . .

hadn't really*trled lt out. : ‘ : ~ . |

»

_COMHENT Maudie was a far11y know]epgeab]e and: sophxstlcated parent, and ;o .

,runder the best cwrcumstances %ould probably only have exper1enced a- ~ .

. -

.reinforcement of her views wh1ch corréiponded close]y with the package, or ¢“.

else mxght have looked at her punlshme t and rewardlng technxques more ¢losely. -

.~

~harmonious re]atronshxp with hgr hiidrenl\(Z) a parenting model that onrkéd“y

—~——

(3) her children were older, and (4) the pareni\ﬁﬁrk;ngg\social inter-

S~
action was fraught with tension and hostility.

PARENT: SHARON FERRARI . CASE EXAMPLE: PARENTING MODEL D
' : AUTHORITATWE TRANSITIONAL

BACKGROUND;; Sharon came from an abused family. Both her parents were alcoholics

and abused the chjldren so much that they were taken away from the home shortly

after the mother committed suicide. Sharon was raised in a funqamentalisf

‘protéstant foster 1ﬁstitution‘during her teenage jears: "It was a very o

structured life;, I'm grateful f&r what they helped me with, but they‘were

very, very religious and I couldn't go to them for any problems." Sharon went ;
._ from a highly unstructured and und}gdictable enviropment to a highly structured

enwiroﬁment. She got pregnant‘and married right out of high school. Her '

. ¥
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children, Charles and Céiita are four and, three years old. She was-0 ly
) )

married for 18 months. *

N - I'm very, very independent. [ was just looking for a way to
y 9 gscape. As soon as I had my children, .1 was gone. When 1 was
married, I took on most of the responsibié‘%ies; he thought
. that was the;mother's job; that's why I 1 because I did them
-al1 and he just laid back and did what he wanted to, I got so
sick of it. When he left, it was a whole lot easier for me to
come home, clean my house, wash the diapers, get bottles ready;
but I couldn't do it and watch him sit and watch TV while I
. worked all long, "took care of the children plus get ready
- for tomorrow wi\{le he was doing nothing. But I think it's me,
the independence in me that's there. I've always been that way.
I think maybe my childhood had a lot to do with that. I either
had to be .independent or not survive. . . _

* She changed her name ?ack"td the maiden name of her Italian father. Her
husband helps in child support and takes .the children on the weekends, and
they have a seéisfactory ex-spouse‘felqtionship. "After we divorced, I

b made him take responsibility for the children. He didn't want to, but it's

L]

worked out okay." She is npw in her second year of coilege, supporting

hersel f with part-time waitress work. She lives Qith her brother in a-clean,

but sparsely furnisﬁed, rented house.

+

PARENTING MODEL (+Control, -Others, +Environment)

'Sharon’s.ﬁarenting mogeT is typical of all of thé abused éaéents in the
samgle. She is more coniro]]ingkthan she wants to be and she believes
- ferventfy iq éhe child's‘self-developmént. The most important aspect of
her'parenting %odel is th;t it is a transitional stage from more contirolling
to 1Ess coﬁtrof&ing, but’ her statements are more apparently éontradictqry
: than most parénﬁing models. - | |

- 1 don't think 1'm lenient or really strict as I used to be, but
yet I don't think my children run over me. I usually get the
last say-so. N
- I've found that mj children are sometimes right, even my four year
old. If I just Tisten to him, he comes up with something that
makes a lot of sense.
o
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- When he was younger, he had a very reguT schedule and it's still
pretty much that way. I think it's poortant for him, but I also
* need the time. I think maybe it wouldn't be good to not be con i
: stant with him. If ] would have bounced him off a regular schedule,
: the anconsistency wouldn't have ‘been good for him or that maybe he
wouldn't have trusted me a lot. I feel like the env1ronment needs
© to be hohe—or1ented I think he needs to be here ;
\ ,
The need for a structured schedu}e, Sharon admitted in the post-interview,
‘ probably dated from her refuge in a h1ghlyii;;fcture environment when she
& was a child. And yet, it is 1mportant that™ker children develop on their own.
) - I would hope that he can have a mind of his own and do what he wants.
" I hope to teach him to be able to stand up for himself and for what
he believes in, that he will be able to do what he wants on his own.
I want to be able to accept what he feels is right from wrong. I
: . don't want my opinion to be r1ght all the time. [ want to give him

. my opinion and let him look at h1s op1n1on and let him make the two
choices between h1mself :

T [“don't want to put my values so strong into his head that he won't
be what he wants to be. I don't want to make him me. I don'ft want

"to mold him after me. I want to make him his own 1nd1v?dua1. "\\\qn; i
QISCfPLINE TECHNIQUES' Sharon relies heavily on'eetting limits and.ruleé d

'abidiné by ‘them. She also re11es on ta1k1ng w1th hér chi]dren She views )
+her role as.a parent as one who w1ll Lo Ry

- -~ listen to what he has to say, more or less gust to gu1de him and
talk with him a lot and take each thing as it comes up.

She had a big pr%FIem with him at the nursery school he was hitting and
' biting and shoving. Sc.she sat down and ﬁa}ked to him for several days in
a row. "But I don't want to push it so'harg that I‘m,taking‘a part ef him
away from him." She doesn't spank pﬁ‘take_aﬁéy priviTeges., She ‘praises ﬁhe
children a lot, and rewards them with cand&. She feels she has a trust
with her children because they talk so mueh o

PARENT HORKSHOP° Sharon's partvcvpat1on in the workshop was very active.

She was outspoken and wa‘id openly offer advice and suggestions to the other .
parents. At one point she told Diana Atkinson, "If you can't handle her while

>
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she's 8 years old, what are you going to do when she's 162" and she would
question Diana about. Rainbow Dawn pu%tfﬁg a "guilt thip"'ﬂn her. .Sharon,, i‘_ f
more than any of the other parents, Qas adament about her rights as a pa}ent. ‘~{
- I don't feel like my children sﬁould‘run my life. Dﬁ the other ‘
hand, I want to be there to help them, I think that they give a e
littie bit, I gave a little bit. S ;

IMPACT EXPERIENCED: Sharon experienced a number of very important changes in "f-

'tnildrén

‘The use of.mater;a} rgwards with her children and the dﬁminishing‘of setting

¢ontrdlling philosophy. She felt there was a big breakthrough when,
" day she wouldn't Tet Charles have any candy and he told her. “Mom, you just

her parenting model. She began to be less rigid and more reasonable about

setting Timits. _ ‘ .

- I set too many limits before, stupid limits. I learned that there
are certain things a thi1d can do and certain things he cannot do,

. S0 just the things that are really important or harmful to them I'm -
strict on, but the things that are more to my sat1sfaq;1on, like
goxng to s]eep right now, I m not so ‘strict on.

|t et g

She began to use behavior mod)f1cat1on techn1ques with success with her

. - Sdmet1mes they are rea]]y rsa%%yrtnxnk—~4-teld-xhem, "Just because

. your were so good,, this.is what you get, this is your treat,"” and . -:-~m*ﬁ
we went to the store and they got to. pick out what they wanted and :

' they took their own piggy bank. I found out this is-the best thing
I can use. : .

i

Timits\kepresented a shift in her parenting sdel assumptions to.a more non-

PETIRNPR

make me so mad" and then paused and said, "if you make me any madder I'm
Just gonna take: your purse and it's just going to be alil over the place."

- T thought it was really neat that he to]d me that. When I got to
my aunt's I told her and she said, "Well, I would.have spanked his
1ittle butt." 1[I said, "What for, that's how he felt, he really
felt that waya You kndw. sometimes I feel that way about his toys. «
If he doesn't pick them up, I'm just gonna throw them everywhere." I
[ think it's real important that they express themselves like he did
and talk about what he feels and get it out in the open. .I'm glad
he told me he wanted to shred my purse all over the place and that

we could talk about it and find out why he felt that way exactly, and '
R s
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children, rather than setting 1imits she realized were too rigid. Her.

[ think after we talked he realized that I didn't really want to
make him mad...and we talked about vitamins yau know, you ‘can kind
of breaden what you're doing with the children.

Y

She put mu;h.more emphgsxs in her child rearing practices on talking,withrhep

attentiveness to childrén's feelings made her a better person.
- 1 thought I was too good. -I.was rude. This (being a parent) has kind
. of put me where é needed to be. I was very young and I just thought
. that no oné was o1ng to take me away .from me and I was always going .
to be on top It's made me really humanistic. It brought me down to
earth. I've been able to'realize that other people have feelings that
I didn't. It made the opinion of gyself lower, not. the point of
degrading myself in any form or fashion, but just to the point of
saying, "What have you been doing all these years?" You know, there
are other people around You can't always think of yourself.

. COMMENT: Sharon was at an’ 1mp0rtant trans1txnna1 polnt in her life. The

parent1ng model she\g;fw up WIth was rejected by her. She had chijdren at a

young age and was loo ing for a way to be a better pareht. Because she was

-questtonlng her own model an& valued self-actual<zation, promoted by hei‘own

independent persona]ity and probably encouraged by goxng to college, she was
looking for a way to promote this in her children She had by her own

account, been very strict when she fxrqt ‘started out as a parent and had
been Ietting up on the negular schedule" that she had anchored her parenting
practices in The parent workshop came at a crucial time and provided the -
extra impetus she needed to get away from setting limits. She found that she.
could talk tp her children and reward them. It can be anticipated that Shd?on
wii]‘centihue:to sh;ft her parenting mc&él and practices to a more confrol11ng
del, possibleC or D. She received support‘from_;he leader and‘othér parents
2&0 ligtened to her when she talked._ The ﬁigh.;;pact was dde to (1) her

readiness to‘thange,'(Z) supportive social interaction, (3) the package

materials which provided her with alternative téchniques, and (4) a supportjve

" leader.
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themselves. The children 'seemed very happy

*childreh speak énéiishj1ﬁ;the_hopsehuld; she grew.dp going td mass regularly; .

PARENT: MAGDALENA. GARCIA CASE EXAMPLE: PARENTING MODEL E -
I “ o ADLER SOCS{=TELEOLOGICAL
- MODEL ~ Y

-

'

’

"BACKGROUND- Magﬁalena is 28 years old and a clerk in a high school Her husband

‘is a txle setter and between the two of tnem they make between $7 000 and . -

$9,000 a year. They have four chi}dren Vivian 11 years old; Anita 8 years

old; Tanya 6 years an and Arturo 5 years olg. Magda]ena explained thau she is

responsible for everything related to the children. Her husband feels it is

"

her responsibilxty nct his. Theiipterv1ewer noted "she seems to have a very

Toving and affectxanate re]atianship with all her children. She seems to e

glow“ with pride and affection as she spoke oiathem The chtldren came in = ‘..

and took part in the 1nterview. She seemed at ease and allowed them to express
.

4

She descr1bes her Qldest_dﬂughter._viyian, W\"vecy;independentaﬁ»«"}~~‘~'—
; ) )

can ‘depend on her to help me out. When I say she's independent, I.mean others
can depend‘an‘hEr Sndréhe éﬁn do things by herself.” "Anita is"“very 1nte11iggq£"

and does well in school. “Tahya used to be very “shy and withdrawn" due to a

‘burn she got when she was a year'o]d. But Mag&alena got ber in preschool and she

real)y came out of .her shell " Arturo. is the'youngeSLfand'the only boy and

' is'“spoiled" and “nutgcing ! She feels she gets along well with all. her chi]-

dren. With Vivian, she tends to get more upset with: her “"because I expect too

much of he? " And-wlth-Arturo, "I feel very close to him being the only boy

and the youngest If he whs to have a problem with drugs or anything. { wouId '
' want him to Know that he can coge to me." '

Magdalena had a good relationship with her parents when she was growing up |

- but she is doing many‘things.differently. She grew us speaking Spanish; her

ot
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| Teaching chiidren good manners, regpect for adults and being ' good kids“ are

‘the children learning how to heip others. do we]] in society and the proper

- When she felt that her daughter was not developing proper]y,‘she put her in i

her children don't.  She grew up with occasional harsh punishment, a'“threef”jf“‘

layer thick belt." "It really hurt so remembering this, I try not to put

LY 4

my kids through that Kind of punishment. If I'm-going to spank them, I strike o
‘ . Y R

them on' the buttocks with my hands. "
PARENTING MODEL (+COntroi WOthers, -EnVironment)

Her parenting modei reiies on the follpwing assumptions. ihe parent is -
the person in authority; obedience and respect are important, but if is the |
parent'S-responsibiiit} to show nespec; to the child. Children learn from
others The environmenf.ie ouiside the control. The emphasis iston teaching
the child to have a respectful relationship With the parent and others. ‘ﬁ'

-1 grew up with it and it s just a way.of life with me. I don't .

like for young people to be disrespectful to older peopie And

I don't. mean Just the elderly but just anybody that s older than
| you. , |

her primary goals, besides their doing well in school. The emphasis is on .

reia;ionship with ali those who are older

DISCIPLINE TECHNIQUES: Magdalena rarely spanks her children and doesn't like
to. She apolies.ruiee-consistently. and 6naises theln, especially for school

work. She takes most of the responsibiiity»fo?”;he children'stoeveiopment. .

school. . Tne school's guiiance or hers are relied upon to develop her children.
She is very family centered and assumes that her children will come to her with

any problems~ -

.HﬁTP SESSION:“-Magdalena focuses prinarily on the social interaction with the

- other parents. She was open and friendix.and discussed a probiem she wes having e__:

with her 1 year old daughter. Her daughter kept wanting to participate ipn

-
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the adult conversations instead et staying with the younger children. . The'
parents suggested that,the daughter was wanting to be “erown up" and that
she was more mature’becaase Magdalena had expected so muéh of her and she was
the Qldest child, so ta Iet her take part 1n adult conversatien Magdalena

listened clesely to these suggestions She part1cu1arly Tiked the "strek:ng"
-’F‘f.

——
e——

" games. .._.- | ' e

e
b

/

. IMPACT: Thé prxmary impactfgg,ﬁangTEna was in her feeling less isolated and’
more~se1f confident as‘a parent.. She is one of severa] parents who have
. ' e]der children and who have estab]zshed a sattsfactory parent1ng pattern
| ‘She experxenced few changes 1n her children S behavior in her relationship
' ﬁxth her children because it was previously satzsfactory. "She made a_pewnt

o of "listening“ more to her daughter and felt that the best advice came from

. the parents not the package. She had tried giting'an'allowance to.-the children

;quf- .m:fer«heiping whieh«shewégsn‘t deing:previously. But she felt the best&pant was .

- the stroking. In the post interuiﬁg\::-came out that she came to the sessions
for the social c:?genyz,to relax andalk with other adults. |

- In my sitdation at work, I'm not able to communicate with other
adults on a personal basis because we're just too busy. We could
: get away from home and to an adult group, . It's sort of like getting
. | a load off your mind, the talking and you can show your emotions;
A : it he]ps if you have the same routine day in “and day out of working.
e C * My bos is just go, go, go. I don't ever hardly get to sit down.and
, compare behavior about kids with other adults and just to, plain
talk. Going to the meeting was a great relief to me because I cauld
AT sit down with the other people there. -

she said "She made us feel that we were 1mportant people: She shows this

-

by having us 'stroke’ each other." | - .

COMMENTs- Magdalena is a parent who feels a number of pressures that are not

5 v
part of parenthoad which motivated her to come to the seSsions. She &

A 4
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harraSsed“hy her boss who makes}her do too much work; her husband is a bundle

. iri’:

of energy ﬁut takes no responssbi]ity for the child care. She had minor

. problems wtth her children, but her primary motivation was to get away frcm

the pressure§ and the paréﬁf?ﬁc session was a sccialioccasion which provxded
‘her some time tc herself. She was able to pick up a few hlnts on wcrking with
her childee;\And she was receptive to using -them, but on the whole, she was
a1ready familiar with .the package and in a less congenial group, she prcbably .

, would have found it “bnr1ng“ had not the- leader focused on “stroking" the

AL

parents. Magdalena s parent:ng mode1 most closely resembles the basic
4aSSumptiQnS of the parent training package. - The session rexnforcedrher use of
*the Iistening»technique thh_her‘daughter;.it was not a new technique

to her. Uriderlying Magdalena's parenting practices was a vague and unexpressed ’
dissatisfaction with her bﬁsbaﬂd's abdication cf'Parental responsibilitfes. ;*~“”éi
This was not vocalized py heé because she accepted it as customary béhavid% '
‘and so it was not dealt with in the sessieas. It is clear that she accepts
~ traditional séx role responsibi]ity in her, marriage and for her children. Dn

tha whole, it was d1fficult for Magdalena to articulate her parenting mcdel and
pxnpeznt the pressures she J:s feeling. Of a]{ the garents, she was one that
‘the researcher had to search most for causes. Her imﬁgct can be explained by

(1) the fact that her children are elder and she is an exper:enced parent r o

(2) her. motivation for coming to the session was social and not related to

parenting preblems.

PARENT: DONNA MORRISON . CASE EXAMPLE “PARENTING MODEL F
' S ‘ BEHAVIORIST MODEL

* BACKGROUND: ‘Donna is a single parent with two girls Davina, 11 and bamara,
5 years old. She had received a degree in Child Development and taken twov
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years of courses at the community college

She was currently working in:
. .
the CETA day care program and later got a job as a director of a day care ,

center. She was one of %Pe more educated parents in parent educatxon She

was familiar with Praget and Skinner, but said she' uses her own phiIQSOphy

-

of parenting, which appears to be a combination of Skinner and Dreikurs

Her current male friend also hgs an 11 year old daughter who is Davina's

She is divorced, but still maintains'g‘fr{endship with her ex-husband
best: friend and "just like a ddughter "

rJ

She describes her oldest daughter:

“She s do1ng wel] in school, she
*® does househo}d chores washxng dishes, he1p1ng me cook and washing clothes.

she 11kes to rwde her bike, roller skate and she likes people.

She definite]y"
likes her QEEP group and likes to mingle.

She's not® hard to get along with--
her conduct is perfect and she's not disrespectful, she don't talk back or
nothtng." "The yogngest Daq§ra.'is‘more of a problem: she is asthmatic and
"brings on" her attack; when she eats too much candy

. She's "stubborn" and
sometxmes is gncontrollable 1n school.

She tr%es‘!é\dsg\yer asthma attacks
and vomitlng to get attention, but Donna told her, "If you throw up, you gonna

’

clean it wp and then you have another spanking coming."

~

." ‘Donna enjoys being
a parent very much, especially her "leadership role."

-1 have always wanted to be the 1eader so [ enjoy the model that

I'm posing for them because they see my peer group, my friends:
my mother being close to me and looking up to me and see my

boyfriend's daughter. respect me and think a lot of me and that
makes my ‘daughter think a lot of me.

PARENT ? MODEL (+Control- +0thers, +Environment)

Donna's parenting model borrows heavily from the behavior modifiégtion
techniques and she incorperates them into her child rearing

She believes
. in her authcrxty as a parent. | ‘ , : N
_ - 1 express to them that I m the mother, the head of the house, so >
! -the major things that have to be done have to be done by me, I o
R - - ‘ . : ’. . . |
; Q - ' -
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don't ever want them to think they're pickin' up my slack,®
, the thing I'm teaching them is to help them learn. [ don't
| - want them to feel :‘iike, “Mama wants us to de--this because

she's tired" so I never give them anything real complicated.

If her child went out without telling her;~that would be "very bad,"
"cause that means she wasn't respecting my authority.™. Donna's befief in -
authority does néf keep her .from being sensitve to fﬁe children'sfiigﬁts '
and feeiings. She feels that the respansfbi%ity iS “person to person;" ("“

it's just that she is in charge. ‘ : - \\\\\;\-

- [ don't want.her t<" think that everything that I decide is right,
I want her to fee} free-to talk to me, so I have to be able to let
her question my decisions, if she feels like I carry.all the weight
and the authority well, she won't ever want to talk to me about
anything, even as she grow up. I don't want to push my weight
around. I want to giver her a reason. I try never to tell her
.“becaus§ I told you so" because’£hat means that I'm not looking
. at her ds a person, I'm just telling her, "0k, you're the kid,
- I'm the big person.” . -

. = They are an'indiviqual like I am an fndividual,‘so that's why |
get so comfortable :zd I get to talking, I keep it on an individual
basis cause [ want them to feel more 1ike a person like I feel like

a person. [ thrive on trying to praise and tell them, "I enjoy
being your mbther." ~

She believes that children should suffer: the éonsequences of their
actions. Once her children broke her radio so‘she wenf to their piggy
, bank and took money from it to pay for another radio. She told them, "I
don't go in ybur room, 1 don‘t.bether your radio ro TV and your tore up ' oo
mine so- I want another one so you both are'being punished together." If
her Ehildren don*t do their choreé, she ;ells them, "you do-nothing for me,
I. do nothing for youf“ cause'I know she's gonmh aiways be asking me to'db
SQmething_ahd I'11 say, "Well, hey, how do you‘think'l_fe1t§‘ Yo&tknow you ‘;
supposed to do this and I had to do it so don't ybu think 1 deserve 2 reward
behind it?" ° | | o

Rules are set and if they are broken, consequence$ occur which the child

must understand and suffer.

. .
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- To teach her not to be destructive, -there are rules. You can't : 3
A - . touch my plants,.l try to explain to her. [ try to make her know i
~ that if she mess with it, it will break. 1 tell her, “You play

with the TV, it's gonna break. It break, can't buy another one

So you have no television. You cut on the gas and you get the
LI fire going, you gonna get burnt."” I try to let her know when °

she put herself in situations, consequences are behind it.

There are many rules in the house, where the child can play and what they_can

touch. Donna views herc2if as an "overprotective mother" partly because her

‘ mother was that way. £
- I'm overprotectlve and [ tell them, "Don't go over her and don't go
: over there" unless you notify me, and I'm 26 and still when I go,
- my mother knows where ['m at, so I want them to grow with the same
idea. As long as you're under my roof and when you're gope I want
. to know where you are because if something happened I d know the
- last place where you were.

-~

Donga not only controls the env1ronment but a]so the learning situation. Nhen
. her ch11dren get to. fussxng and arguwng. "I éél] her she have to come- tell me’
If they don’ t. they don't get to do someth1ng |
i ; ‘s‘_Another prlnc1p1e of Donna's parenting model is what might be called "an i o
eye for.an eye." If they help her, she‘rﬁwards them; if they don't help her, |
she doesn‘t help tpem) This is closely related fo "suffering Fﬁe conseduences."
but there s areciproéal oyerlay that goes beyond the conséquépces of actions.

This eye for an eye app]igs to-a sense of mutuai ob]iggtion between parent

‘, and' child If her children do some;hrng wrong, she tells them that, "I'm
go1ng ShOppIﬂg w1th my sister, because ya'll the one’got in trouble I didn't

. , : '
‘ " get’in trouble." She tells them, "I clean up my mess, SO you clean up yours."

) This view ﬁ$§ especfé]ly expressed by several of ‘the Black parents, and appears
_'Fo.be an ethnic/racial parenting charéctefistic.ﬁ .
. T Donna feels that certain values are very important to pass on, particularly
JEE that her children need to Iearn to be independent "apd to be able to - -vive

" wig\Sut her. Her chﬁ]dren need- to think for themselves. po be fYexible, and

L
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to understand that "riothing comes .easy." T R ¥

-~ My ‘mother was an independent type lady and she always stressed that . = -
even though our father was there, ‘one day he could not be there and .
. . she taught me that you cannot leam on that person just because they're
there, that I'm just gonna take this last name and be that wife role,
S0 when ny marriage failed, I went to school, and things didn't fall

p S C;kgfpart. ‘ . - -

- For a lower income it's different, which to me is good. . Sometimes kids
feel like it's a disadvantage to not having a whole lotta money at

+ their fingertips, but I tell my kids it's really good because I'm
teaching ya'll survival, with me, without me, with society, how to
bend and how to make it with all sizes and shapes of people and how
to be aware of the games pedple will have to play to survive in the
world. Right now the only games you're used to are Bingo and Monopoly,
but, you gonna find out it is games . that you're gonna have to play to .
Just fit in with people. You gonna have to be able to realize to get
that person to do what you want, you gonna have to know how to get to
them. And so I tell them, when somebody commit swicide, that person

T was grown up where they were taken care of and when the time came
' that they had to do it themself, they couldn't handle it. . I'm passing
them onto you so when you become a failure and things don't work out
and depression come along, you and your husband break up or whatever
happen, you gonna know what to do about it. You 'gonna know the logical
thing to do not the ignorant thing to do. I think they have the valuable -
things that they need instead of the materialistic things. I'm not’ '
buying them off. ; ' - |
. Her v@Ne System promotes the desife to make her children survivors.

- Besides independence, ome of my biggies is that I want them to care
about themselves. Never forget Number Ore, you don't have to be the .
best dressed person in town but you always make sure that you make . .
. , yourself feel good. You always have to think about yourself, if yod‘K-rf;g
3 don't, you get into a rut. You have a Tresponsibility to yourself .t
SEET do something for yourself. 1 don't want them to ever get a guilt :
L) complex by never doing nothing- for themselves.. I want them to keep
. a good self-1image. ' ‘ g

‘3

Flexibility in interpretijng the “environment" is another value that promé‘ﬂh _
'self—interpretqtion. ' _ . . ' %&
1] ’ . N :"
= I try to teach them ngver to judge people. Get to know the person
but don’t put'a judgment on them because that's not your job. I
want them to accept the things that cannot be changed, ‘especially-
being black. Some people might have terrible experiences with a
black person and there ain't nothing you can do about it. If they .
. 4 don't want to deal with, you can't let it get you down. Just leave g
i them along, that even goes for another black child. If they've been
: . raised in a different environment than you have, you can't hardly
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¢ ‘gegsan their level too often. You keep trying to pu?] them ver and
pul them over, but they will always be different.

A F
-

Dokma is a believer in "adjustment" not “change." ‘- .

*

| X-
- I don"t want them to run around through life'on this crucade-kid,
“I'm gowng to change everybody and they are going to be just like

. . me. 1'm going to develop fo:r kids of my own that at least will

be Just like me." . ..

DISCIFLINE TECHNIQUES: Donna's discipline techniques can be boiled down to
‘several rules: (1)\ggod behavior is rewardéd with praise and gifts;'(Z)
- minor bad behavicr is punished, (3) staking away privileges occurs for wrong:'
doings, and (4) belting cccarsafor "no-..’'s." She has'a sca]e of both“ |
positive and negative rexnforcement and she is consciously aware of behavxor

modxf:catlon technxques Her other maJor technique is to be ’flexible."

-.. = [ have to be prepared for anything, lwté if 1 tell her I don' t agree

y ¢ with that girl you're running with, but if she tells me she refuses

Q to stop seeing her, I have to be flexible for the next thing and
te]l her, okay, I think she's bad company and if something happens

you're going to have to sufic- the consequences..

- I praise them all the time and she ge;dgiewards. a dollar for
brrng1ng\sgme good work. The cheapest reward is a kiss (laughs)
I show her” good work to her uncle and her-grandmother and she's
getting all those prajses. She wants those positive strokes again .
and as soon as possible. o | . ' *

- I ignore her when she's an attention grabber. .
- There's @ difference between spanking and’ punishment. When they get
a spanking immediately they knows they have broken the'all-out rule.

- The spankings are not that hard and.it gets the point over, If I let
looseon the spankings and just punish them, they won't know what |
really is permissible to me. I cut no corners - They won't know the

difference if I don't spank them. oo

J'\
i .
€

MMTP SESSION: Donna was, with Maudie; one of the more dctive part1c1pants 1n

- the group. She had Jjust joined the CETA program, and 1n1tia11y sat at the
pheriphery, but within one session, she had taken a. "leadership" role. Donna
. later said, "I would see them (the leaders) on edge and I was wondering, what

do I say to 'em now to keep _them going?" She often carried the coriversation

\ ' ‘e
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and. the leader commented later that she “seemed to know a lot about child

| raising, although she has her own ways..

' .
IMPACT EXPERIENCED- Donna pqgnted out that much of the information she knew,

but she picked up some new ideas and got reinforcement for some ideas she

‘,thoaght were r1ghtlfr0m the other parents in the group. Despite her criticism

of the parents' hostility anﬁ lack of participation, she still felt tﬁey were
the most\important source 0% her learning., She identified the lisfening
technique as most useful. She did not change her mind about pgnishment,
althouéh she was exposed to a very vocal parent who didn't believe in punish-
mgnt.‘ "I never thought of that." She seemed to begin questining her use

of behavior modifiéatian techniques and the effectiveness of controiled
choices. o

- [ used to just go and it would be either you wear it or go naked,
but I told her either you wear these 1, 2,.3 dresses or either you
\\a forget about it and all three of them stayed in the closet with the
price tag on them." She didn't care. I was the loser. I didn't
win. So I decided I better do something differengt. I have this
thipk now that if I don“t let my kids decide sc.Sthing I may as
well forget it. - _ .

She was Tooking for a way to keep from befng "over-protective” which she
identified as her major flaw and she found some impetus in the workshop.

.~ The last few times they've been having a little mcre freedom. I
just know ['m an over-protective mother and I'm trying to get out,
of the. habit and Just trust them enough to let them go

. /
She also felt that she was getting away from physical punishment.

- I was kind-of trying to get away from it (spanking) so in a way
the session had influence because I thought about setting limits -
and other ways to talk to them more. .

COMMENT: Donna has a well-developed system of parenting and‘céntinues to be

" open to new methodg. In the pre-interview, she had stated, "I'm aiways ganna ™

keep on the up and up on whétfs happening in parenting." In the post-interview,'

she explained that Maudie was her sister. "Maudie had some pretty good ideas

285 -
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I can go alopg with, but ! can t go a]ong with her ail the way because I
knaw it s easy for her to exp]ain but it s so hard for her to enforce 'it
at home " She percexves herselfﬁg%gmore of an enforcer than her sister
(Case Example C). Her receptxvity to new ideas and the leadership role ng
took partially explain the fact that’ the workshop had some impact. The
'other pg;ents with this parenting mode]l were partwcularly receptive to the
rewards section and the Lse ofﬂbehaviar~m0d1f1cation techniques. Donna
represengs & more sophisticated version of these parents in the use of
positivékreinfcrcement techniques.(rgwarding good beha;iar. ignore baﬁ
Sehavior, ;ontrcl'choices) and so she was affected Eelativgly Tittie by the
section. In fact, she seemed to be questioning *he use of controlled choice.
- fhis suggests that she is moving toward an Obedience and Self Reliancé Mndgl,
where she still asserts her authority but she “trusts" the child's self- |

development abilities more. Valuing "survival," "flexibility," and "inde-

pendence" support this view.

PARENT: ELSA SCHULTZ | CASE EXAMPLE: PARENTING MODEL G
: ~ CALVINIST MODEL

BACKGROUND: Elsa was the oldest parent in the study (37 years). She had
been married twice. By her first méqriage to a Chicano, she had three chil-
dren, two boys who were born "blind and little bit mentally rétarded,“ who

. Hve in an'institut%on and are’now 20 and 18 years old. ' She had a daughter,
Laura, who is now 11 years old. By her seccnd marriage to an Ang]o, she has i

two children, G]enda 5 years oid and Nalter 3 years old.

.«»r_ma«She WOrks™ alT day . at a shop sewing ammun1tion belts for the Army. She

receives child support Her income is hetw%Fn $3,000.and $5,000 a year.

286
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Elsa dresses neatly and conéervative?y Her children respond'idmeéiaéely
end warmly te her. She says, "I love ch11dren, espeCially when they ate tiny
babies. I, just Tove thém, they're wonderfu] " |

Eise did not describe her children in very e]aburatevterms G1enda has L
a tendency toward a nervous etomach since the divorce. She used to take her
td the doctor but the doctor toid her it was neryeeg S0 now she tells her she's
Just “fak1ng it." |

0bed1ence, respect to older people and doing well in school are what Elsa '

'values f"Mwnd1ng“ the parent and teacher are impurtant

-1 always tell my child to "be good,” to mind their teacher ' Sq far -
I haven t gotten any complaints from her

PARENTIﬂG MODEL (+Control, +Other, +Environment)

Elsa's parenting model is a one<way process. The job of the parent is

making the child grow up in the right way. Autﬁority is absolute and unquestioned,

although it is her responsibility to tell them why she is doing something. Adults
. ety ,

have ‘the proper knowledge and know right'from wrong. Teaching is "talking to"

~

. @ child and punishing them. Children have no authority and-don't know right

from wrong; consequently, children are implicitly sinful until they have
gained proper kinw]edge from an adult.

- If I make a rule I should stick to it and not change it. I stick

by my rules. '

- A child should be brought up to respect brothers and sisters, respect
the parents as well as other people. I think that if you bring your
children up in a certain way, to mind you and not to talk back, it
helps a great deal. So far I've done a great job with mine. My
children behave very good at the nursery school. They mind their
teacher, Since I'm divorced, I play with them but only up to a--
certain point. I can't let them take over me. I'm their mother,
they should mind. ‘ '

- I don't want them to use ugly language like "man." Walter said,
"Hey, man." 1 say, "Don’'t say that, I don't 1ike it.” When people
talk 1ike that, like most teenagers today use a different kind of

287
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. language, for something that years back we used in the Eroge way.
and they'use id different--it squnds so aughtz

A child learns from his, parent; the parent 1s necessary for the proper deve]op- -

ment of the ch11d Punishment is necessary for }earn1ng to take place; the

-

parent s ro]e is to let the child know what proper behavior is and what the

pun1shment will be .

i P

H
-1 don t know about other parents. They mind me very good but they also

have their moments when .they have to be reminded. They have to be told
that they can't do this or that. But I try to put a stop to it and it
works. I have to because if I just let it go, before I know it, they
won't mind me at all. My father was a very strict persoﬁ, sp I guess

I' got some of it from him. .

- I think it is very important that %he parent make the decisions about
what kind of punishment. But it is 1mportant to talk to your child.
They should know the kind of punishment they're going to get

The outside world is dangerous and a threat. Elsa worries thatnher daughter

might get-into the wrong crowd, marry the "wrong type of man," or take drugs.
« i ¢ v >,
She is-anxious about the "bad influences” on her child. It is important for
- o ~ ,
her to control the @nvironment. ‘ \

- I hope that they'dl find a nice man that'11l treat them right.. The

,thing 1 have to tell them is to bé very careful about choosing the
right kind of friends. 1[I want my kids to grow up‘wh\the right way.
Some people say if .your kid's bad he's gonna be bad from the time
he starts growing up and I don't think that is so. Your child will
grow up in the right way if you set the example and you den t get
mixed up with the wrong ktnd of crowd.

Thus, a parent is essential to the development of the child.” A "geod" child

-

internalizes r1ght and wrong

DXSCIPLINE TECHNIQUES- Elsa sets the rules aid the children cbey. If they

disobey,,they are punished
- [ don't beat my kids. That™ one thing I'11 never do .because they're
so innocent they can't defend themselves. Sure, they have to be
punished, but there are different ways of punishing a child. They
.‘can be sent to their room and you-can have a talk. If they do it two
or three times, it's time for a hit on the behind. What I do is pull
the panties down on them and they get a spanking while I'm talking -
to them. I 1ike for them to look at me when I'm talking to them
because I want them to know that I mean 1t

pore
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' Listening to her thildren is hot a téchnfque she uses and she raraly mentione&\t";

stricq with hers. She was shipped once. for drawing a picture of an old man _

‘ once brought up the problem with Glenda, that Glenda would get mad and stoﬁp- A

techniques. She and Glenda were,ta1kiﬁg more. Glenda'didn‘t seem to get as

ey
. ‘f!bs

. “»I‘"“,‘f’ o

pra1sxng her ch11dren The primary form of discipline 1s punishment

Eisa grew up uith a strict family Her father was strict and she is

and putting his name @ it. This was considened Pdisrespectfu].f”_Another

time she was whippedvfoﬁ not getting her father coffee. “ﬁe'weren‘t'Suppﬁsed N ;

to talk back You couldn't say, “I'li do it in a minuie.""Shé fée]s‘she is
less strict with her children but she still. values being strict and respecting

elders. Lo \ ' B o,

LT

MMTP SESSIONS: Elsa was not an active participant during the sessions. She

to her room and close the Hoar Then Elsa Qbuld go there and Gleﬁda wouldn't
"look at me" when she- told her-about being punished. Elsa worried thaf “if e
she left her a]one, Glenda would feel like Elsa was neglecting her." One of
the,parents;suggested that she tell her "whenever you are ready to:talk hbout

S . at
5

this, 1'11 be ready. Let her come to you.' ~— .

IMPACT EXPERIENCED Elsa expervenced some rafﬁer dramatic changes'in | r ‘%
discipliine technxques.fas did the two cher parents with this parenting | ' |
model. The idea of letting the child come to the parent with a problem,

of praising the child and rewarding the child, and of not spanking the'chi1d”

were all novel to Elsa. Shé reported a number ‘of turnabouts in hér discipline

angry. . , |
~ We seem to be talking more than what we used to. . I let her come to :?
me the way we discussed it one time in class and it has worked out E
Elsa partzcu]ar}y focused on the listening session. : ‘.
- Maybe it's because we've been talking more. When I go home, I always
think about the session and we Just talk about why you 2id it or |
-anything like that.- : , ) e
=89
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She{had cut down on the spankings'quite'a £, A “
- I was after them all the time, may;:%%iiie or three times a week where

" them. :

COMMENT' For the parents with the Calvinist model. the information. in the

package 1s, in large part, new. Elsa tended to fo;us on the listening and

- punishment session. She didn't jndicate that she had‘picked.up on the rewards

section at all, but cutting down on punishhent and "talking with" her child
rather than “talking to" her child was a major -change. -She didn't pick up on
the'méssage_thatf“cﬁildren hdave feelings, too" that some 6f*-the other parents .

got. The“rangefbf éffécts that Elsa experienced can be explained by'(l) the

fact that she probab]y'expefiénced cognitive dissonance between her model and

' ';he model in the ﬁackagg,j(Z)-she got support for emulating the model .

'presented in the package, and (3) she got‘suppoft from the parents and leaders.

. . . L}
. . ‘e ¥
- ‘e .
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- non-talker

2. Leadership Role Co o , (\

. APPENDIX C B
' | DESCRIPTION OF THE. IMPLEMENTATION PROCESS

s

.8

We w111 nge a short. descrfptidr of the 1mp1ementation process for
each sxte. The purpose of the descriptien js to illustrate the interplay
df'the leadershtp style, social interactien ‘and presentatidn of thefcontent

of thé materials. The descriptidn will prdvide a basis for suggested

re1ationships betwetn the implementation process and - impact. g' '

1. Leadehshjp Technique

The leader used smaTl group discussien for most of the time. She sat

in a cxrcie with the parents. and only twice redirected the topi&_back tq\
‘what she czns@dered re1ated material. She had d1ff1cu1t encouraging the

she let people break up in the groups they wanted. . a

She viewed her r01e b6th as infonnatidn giver and problem selver

| Cempared to the other Toca]es. ‘she was. more problem solver than the leader

\

at Site 2 and less than the leaders at Sites 3 and 4. She‘didn t tend to

| .cover material agafn or review information and she encouraged the parents

to help each other in solving problems.

-

3. Social Interaction

-

The primary kind of interaction was leader to group, leader to parent
and parent to leader. That is, most of the parents tended to ask the
leader for preblem resotution rather than ask ‘the og&er parents. And the

leader tended to—come up with the answers rathevﬂthan redirecting the solu-

'_ tion to the other parents. Houever-. because the group was comfe’rtable. in -

the last tno sessions. the parents were beginning to address their remarks

~ to other parents. These parents didn t know €ach other and the Ieader

2N \
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didn't piay games pr make an effort to let them talk to each other, right
‘ . . ,
away, so that the loosgning up of shyness dfdn't occur until the last two

- oo ' .

sessions. . .

4. Content of Packege

S

The leader kept the discuSSion on disc1p11ne techniques and probiems
reieted t iscipline There wewe a number of probiems brought up by the4
parents that wdre rela d to disclpline techniques. The feader tended to-
bring the-discussion back’ if it went astray; for instance, one parent

started a d:scussion on how to toiiet train a child because it came up in -

the game in the Rewards session. and the leader cut off the conversation

A number of problems that the perents discussed in the pre-~ and post ~interview

did not emerge in the sessions

Site2 . \ | ‘ S =

1. Leadership Technigue K

The'treiniog package was part of a.child development class at a community

~college so that the physical structure of the package was pre-determined. ‘The

leader viewed the package as a "module* in her course’ and treatéd it in that

manner. She stood at the front of the group. although she did allow the group

- to gether around in a circle which she wouid Join on occasion She used the

blackboard to write infonnetion. despite the objeotions of the students“

(parents) who couldn't see it. She would “correct” parents if they gave-the’

o
~ e

| urpng answer or didndt get the point: she would essign parents to smeli groups-
she’ would call on a parent to give an appropriate answer .in order to get them to
stop talking with_.a companion. In the beginning she djdn t iet the perents

-'_introduce,each_other. as prescribed by the package as an “ice-breaker." Over- -

all, her technique was almost wholly pedagogical. To encourage the non-talkers,

> . 292
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‘ Y . .
| she would call on them to recite the carrect answer. As discentent became

more evxdent. she a]]owed the parents to talk about topics unrelated to the -
"content '

‘2. Leadership Role | . ,‘ | | ’ -

She viewed hen role echUSively'as 1nfermation-91;er Not once during
the four sessions was a parents' persona1 problem discussed.or elicited
. Only in the 1a§t session. when one parent talked about her child s temper
tantrums in a humorous way and it was obvious the other parents were interested,
" did she let the parents discuss their problems. There were many preblems
R "“_x in the pre- and post-interview that never emerged. in the sessions. IIn‘fact,
it would have been difficult for the interviewers to have any data base for
| the paFenting model or discipline techniquee of tpe parents had they had to
rely only on data gafhened during the sessions. St -
The leader'teek her‘rele as 1nformation—gi§er\so serigusly that she wouIH

concentrate on each point in the flip chart (none of the other leaders did

this), going over point by point each of the five er six points in each

X3

technique for each example. It is ironic that her leadership method focused
so precisely and thoroughly on the content and yet ‘she -had the least impact.
 The parents reacted to the leader by making a marked distinctien between
‘ behavior among themselves which consisted of joking, Iaughing and giving each
other sunport ("3jiving") and_behavjor with the Eeacher which ‘was feeding
back the “proper" answer (“fronting”). _Of high priority to the parents was
> maintaining rappert with group mefbers through quick repartee, witty cemnents..
"y - gossiping. and maintaining an image of being “cool." ‘The message came across
}/) ﬂcIearIy. the relationship with the teacher was one of game-playing, “pretend
to be intee;sted 1n‘}earning with the teacher. Theﬁjivinq behaeier clearly -

marked the boundaries of the pretense. A AR <;
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- neously much to_the distress of the leader; Thteeader's,re1attonship to the

) Thxs was the.only sessien where there was a genufne and’ heated debate among

4. Content of Packag_ o

3. Social Interaction

teraction of the various

There was a tremendous amount of parent parent in |
¢cliqg that developed a11 of this interaction was Jnrelated to the actions.

., of the leader or the content of the package; and in fact it went on simulta-

parents was calling npen then‘for answers- which were given somewhat Teluctantly‘
During the last two sessions, the parents began-to express~open disagreement

with the‘leader's statements and also begnn‘to express'thein own opinions.

the parents over the definitions of discipline and punishment. .The parents'

" personalities emerded and their “fronting" behavior'dropped as they entered -

into a genuine exchange among each other. This happened at the last session

where the discontent with the package s siﬁbiicity became a topic of conversation.

\

The leader made a peint.efwcovening in minute detafl all the content of -
the package. . She didn't allow unrelated discussion to occur until the last -
session, where a parent was allowed to discuss her problem, whereythere was

heated argument among the parents about differenced in child rearing techniques

(emerging along ethnic lines, Chicano vs. B'lack) ande where there was open d'ls-

cussion on the merfts of the package
Site 3 ' _ ‘ |
1. Leadershig Technique . : | “ °
f The leader was well trained in small group dynnnics. She was the most
innovative of all the leaders insofar.as ehe introduced new materials.
At each session, she started out.with a “stroking” game and;ended up with
one. The perents eeemed to like tne‘games-whdch fachitaten nenport among
the parents. The leader frequently redirected questions to her‘beck to
- ..‘ 294. - ) /
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her back to the parents and participation was 100%. She never corrécted

a parent. she played down her “autherity." and she continually “streked"

R

the parents during the discussion ' :

2. Leadership Role

'She viewed her role primerily as problem solver and the information of
the package was p1ayed down. At least one-half of the timesin each session

was spent in discussing problems end many problems that had hot emerged in

the pre -interview emerged during the workshop.~\The leader remarked later that |

this was one of the best parent training sessions she had .conducted. All

the parents felt cemfortable with each othey and listened intently. to each

other's comments.- The leader began to take more and more 3 back seat as the

parents begen»tovcnnverse more with each other. jjoward the end, *the parents

were asking for advice from each other as much as from the leader:. This

'workshop most e1ose1y resumbled a groub therapy style and-«contrasted greatly

.

with Site 2, despite the fact that the leader in this werkshop was the co-

\-

/eader in Site 2. S j .

3. Social Interaction

AN e

| The rapport among the parents was high, to the point that the interviewers -
", were cump?eted accepted as one of the group The stroking games facilitated

this because it required that ¢he paredig say something personal about each B
of the other parents at each sessfen At first. some of ,the parents fe1t
awkward, but it served its purpose: The parents began to open up to thee
group and to each oeier. At oqe puint. one of the shyest parents. a young 18
year old mother in the 11th grade, married te a man ‘with a 9 year old som,
began an incredible monologue thatvlasted'about 20 minutes in which she spoke
of Qer struggle'with her stepson only 9 years: younger ehqp she, the iack of

* .

- . Q
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support from.her husband Her elo§dent mbnologue mesﬁerized thé,pé?ents_ : o

. - into silence. At the end; the parents gave her verba] support. In the 4

:pcst-interview. she reported positive changes with her stepson and husband. |

4. Content of Package . | o | o -
The leader let it be knawn that she viewed’ the content of the package

as’ a-starting point for discussion of,participants persona1 experienfes. IR 'f

The leader actively directéd the conversation to the‘parents experiences- Co -73

Site 8 . | N— . *

1. Leadership Technique | o | | 4

ITbe leader wés well-trained 16 small group dynamics and she used a number §
of-techniques’to encourage the parents to talk. She knew each parent
personally~and a number of the parents knew each other, so she did not have
‘dxfficulty gbtting the parents to participate There was qamplete participa-
tion by a11 parents The 1eader played down her authority“ and would redirect

\

inquxrfes to her as the leader 1n Site 3 did. .-

IRV

2. LeadershtgﬁRole o N i

She viewed her ro]e primarily as probiem~so]ver. and the package was a
vehicle for getting the parents to talk about what they were interested in.
She viewed the package as a way of focusing on parenting probTems She more
'than any of the other leaders, allowed the parents to stray fram theq;ppic
of conversation. The parents in this session t;lkedvabcut the energy crisis; |
where to put their children in day care, problems of remarrfage, etc. At
the same time, almost every parent had an opportunjty:to.talk‘abnut,somef
dfscip1fne problems they were experiencing. The Teader encouraged the

" parents to participate in each péren;'s solution of the problem.

A ]



3. Social Iﬁterection ' .

The primaéy social interaction was parents with other parents, and the
leader uith‘iqdividua] parents. She only addreesed the group when she was
going through the flip chart initially and she would get through that as '
quickfy as possible. The Ieaders'at Siteé 1, 3, and 4§ ppderp]ayed their
role q;\infermation éiver. even when it was part of the structure of the:
package. There was lively exchange among the parents in offering advice to
each other. However, the support and rapport fhat occurred 1ﬁ Site 3 was not
so evident in this site. Some parents openly ekpresséd diéagreement with a .
child rearing practice of another parent. At this point, the leader would |
mediate. the disagreeeents, o

4. Content of Package

The Teader made no distinction between related and unre1ated discussion.
She allowed discussions to,run as long as they wanted, and much of the time
‘was spent in unreIa:!ﬁ‘a?scussion Despite this, the parents in this site’
did not experience any less impact than at other sites. It would appear that
it is not what is discussed and hew much time is spent in discussing it as
how much the parent is encourageé to particjpate At this site, the parents

focused a great deal on their own feelings. = . .

a .
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. APPENDIX 0 - . e
. o RAMGE OF EFFECTS® BY. PARENT, PARENTING MODEL AND SITE y

- . TECHNIQUES _ —_CHANGE
"~ Setting - - . Other Self  °
, . ___Listening  Limits Rewards Punishment = Techniques Confidence
r SITE Y , ot : 3 - ignovre . .
) B+ 0 0o . B- B+ .+ 0
02 0 | B+ B+ -0 0 A+
03 0 B- 0 B- B+ 0 .
04 B+ - 0 0 . .B- - B- - . 0
05 A+, . B+ .0 0 .0 0
5 06 B+ 0 . 0 B- 0 ’ 0
Q7 B+ 0 B+ - B- * B- . A+
SUBTOTAL 1A/4B 3B 28 58 18 2R
SITE 2 , . .
08 A+ Y 0 A+, 0 B 0
.09 0- 0 0 0° ‘0 . 0 ¢
10 0 0. 0 B+ 0 0
12 -0 0 A+ 0 °* . 0:. 0
13 B+ - B+ 0. B- B+ - 0
14 A+ A+ 0 B- 0 -0
15 0 0 B+ 0 0 0
16 0 0 0 - 0 0 0
17 . B+ 0 B+ 0 0. 0°
13 _ 0 0 0 0 0
19 B+ 0 ' ?g 0 CB .0
- SUBTOTAL 2A/ 38 1A/ 3B 1A/ 3B 3B 2B 0
,  “SITE 3 -
20 - B+ 0 . .0 B+ 0 0
21 B+ 0 B+ 0 - 0 A+
22 0 B+ A+ 0 0 0:
23 B+ 0 B+ ‘B- 0 , A+
24 B+ B+ | ,g+ 8- 0 » A+
25 B+ 0 + 0 0 0
. SUBTOTAL ~ 58 2B 1A/48 3B 0 "3A.
. SIJE 4 o "o 4 v
-2 A+ 0 * A- 0 , A+ 0 -,
27 B+ - 0 0 0 0 0+ .
28 B+ B- B+ - A+ 0 0
29 B+ 0 A+ B- 0 - At
30 A+ 0 B-- - . 0 -0 A+ ,
31 B+ A+ 0 A+ 0 A+
SUBTOTAL 2A/4B « 1A/1B 2A/2B 2A/1B 1A 3A
¢ . , *
' 4
. 4 s
o, N
324 .
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APPENDIX D
RANGE OF EFFECTS* BY PARENT, PAEENTING‘NODEL AND SITE
. ] .

et

TN PARENT —CRILD - TOTAL CHANGE NO Parent-

Discipline Other ~Parent - Behavior Attitude Behavior Total Change  ing
Role Change Model ! Model
-Cont. :
-0 B+ B+ B+ 0 6 6 4 F
N -Gther -
0 B+ A+ 0 Vi 3 5 5 D
0 0 - 0 0 0 3 b 7 B
0 0 - 0 B+ ] 3 3 7 G
0 A+ 0 0 -2 1 3 7 G
0 0 c . B+ 0 3 -3 7 G
0 Q A+ B+ 2 5 7 3 B
: 0 1A/2B  2A/1b 4B 6 25 - 31 "39
-0 0 0 0 2 1 3 7Y A
0 Neg. 0 0 0 0 0 10 B
0 -0 0 0 0 ] 1 9 . B .
0 0 0 0 0 ] 1 9 C
0 Neg. 0 -0 ] 0 1 9 E
0 0 0 - 0 0 4 4 6 A
J B+ -0 0 2 2 4 6
: 0 0 0 0 0 1 ] 9 D .
0 0 0 Q 0 0 . 0 10 c
0 0 0 B+ 0 3 3 7 G
0 0 .0 0 0 0 0 0 B
0 A+/A+ 0 0. 1 3 5 5 c
0 2A/18B 0 0 7 16 23-. 97
0 0 0 0 0 2 2 . 8 F
0 0 0 0 1 2 3 7 E |
0 0 0 0 ] 1N 2 8 |
B+ 0 0 =B+ | 5 ° 6 4 F -
0 A+/A+ B+ B+ 3 6 9 1 F -
, 0 0 0 B+ 0 3 3 7 F
18 2A 18 3B 6 19 25 35
A+ 0 0 B+ 4 1 5 5 A
B+ B+ 0 0 0 3 3 7 c
0 0 A+ B+ 2 4 6 4 D
0 0 A+ B+ -3 3 6 4 B
Q. B+ 0 0 2 2 4 6 B
0 e . B+ 0 B+ 3 .3 - 6 4 E
1A/1B B 2A 48 14 16 30 30 ,

*A= Attitudinal Change
B= Behavioral Change . : /
+/- = Change (more/less) ‘
0 = No Change . »

‘Neg. = Negative reaction (not coded as change) -
_ Impact Score = Highest possible 6.10 = - - Tge : .
¥ Lowest possible 5 0 SN N )
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1 pmduceric. who had bilingual/bicultural capabilities.

OBJECTIVE SEVEN: To plan and conduct a pre-marketingégtngram designed to
: ‘ facilitate the commercial reproductigh and publishing of
fifteen (15) multimedia training pagkages

With concurrence’ from NIE and guideline information, Project PRIMO
p1enned‘and conducted a pre-mafketjng pregram‘(publisher‘s alert regarding '
the possible eommerciel*eublicatiOn of lslﬁultimedie trafning paék&gee (MMTPSs )
which were developed and tested at SEDL.' The overall goal was to get these
materials widely marketed to prngeams, ungeniéapiohs, agencies and institu-
tions who could henef'it from their use. ‘ |

A formal request for propesels (RFP) was drafted and rev1sed for mailing
‘ to. potentiq1 ca@mereial pubTishers. NIE guide11nes were used in the prepara—
tion process. These guidelines had been obtained earlier hy PRIMO from the
NIE office of Mort Baghrach, concurrent with the RFP preparation, PRIMO'aleo .
prepared’a'ifst of potential commercial publishers to yhich.the document would

11ee These publishers were identified from twe:tin sources: (1) the

S TS

PMIC list of publishers and (2) those found in the Ed ational Marketer Ye110w :

receive RFP infarmatian was their eapability of prody;i g audiovisya1.0r
mediated materiels. This was especially important since each of the MMIPs
containg(sech kinds of items. Equally important was't 'inclusiénstof those

On July 3, 1979 PRIMO sent letters of 1nqu1ry to 333 potentie] pub1ishers.

The letter described theﬁmaterfaie>that were ava11ab1e and -requested a re-
. turned form be sent to us if there was 1nterest, Ju]y 25, 1979 was the dead-’

\ Ve for retyrning the interest forms, A total o 26 bublishers returﬂed
forms which indicated an interest in the materie1s Tuenty-eight (28) Tetters °
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were returned because certain publishing companies had moved leavihy no
forwarding address. There was a total of twenty-two (22) forms returned

#

N which indicated no .interest in ferther pursuit of pgblicatioe.pgssibiiities.

"

. Ly

TABLE 16 SUMMARY OF RESPONSES T0 PUBLISHER'S ALERT INVITATTONS

Total Interested | Non-Interest-| Moved Unaccount-
# Mailed | Returns ' |ed Returns ed For*

oy
Fe
~
~,
%
<
¥

-~

a3 |2 | 2 | e 255

*There was no response at a]i from these pubiishers.,'

The Pubiisher s A]ert was heid on August 17, 1979. The sessien-ldsted
.ail morning. Materials were examined end queries from representatives . .
were discussed. Upon completion of the Publisher's Alert, detailed RFP ”
information was provided to seventeen {17) Publishers. Octeber 15, 1979 .

. Ak

was stated as ‘the’date for publishers to make a formal response to the RFP.
~Followup calls to potential pebiisheks revealed that several needed more
time to cempiete.theit responses. Altogether. PRIMO staff was eble to
"“HEEEFETEE"EEEE"S?B“BESTTigrrs were going to respond
| Upon receipt of the expected RFpP’ S from pubiishers, negotiations will

.2

e - get underway to select and finalize MMTP pubiishing arrengements.
OVERALL RECOMMENDAT I0NS _ |

| a Resylts from the veeinus perent educetien ectivities that~PRfH0'has “:Ki“'“‘§

' engeged in during the past eighteen (18) months. heve led to the generatien | ‘

of ideas which expand upon activities just completed and provide impiicetians y ‘§

for work in areas that are new but iogical extensions of these same activities.

B L S IPPENNY

'/ :PRIMO has conciuded that much research service and deveiepment in the field

still remains to be done. Such efferts can be of value to present/future

parent education program effortS. Pienners, poiicy makers and other endeavors —
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. ‘(\“Jx) which are affected or influenced by p;reﬁt‘eduqﬁtion. Much of what is being

c .dong in the area76f‘parént education still reméins scaﬁtéred. untourdiﬁhted.'- ?;
poorly communicated and under used. As PRIMO merges into the Southwest N
Parent Educaticn Reipurcé Center, it proposes to conduct activities that will ;T
. “help reduce the problem areas previously mentioned. 1n addition, | it hopes . .
-'thatloutcomes from such pctivities'can feed into efforts dealing with the home- N
Y community-school thrust;' e | | .
| | As .a means oF acéomp fshing tﬁis. the following récommendations afev .
f 4 0ffered as’ 1ndications off future work considerations. : f

1. - that research and deveTopment be updertaken which explores methods )
~of fusing parent education knowledge and ski]ls into the prepara- o 2
| tion of public’school teachers,.especially at the pfe;elementary 4
school levels; and based upon these findiﬂgs §trategies/materials be _
L . developed to facilitate this process. | | : | 4
- 2. that research be‘undertaken to éxamine the relationéhips Qgt&eéﬁ |
- paféﬁtg*“FéﬁﬁFtéﬁ‘chilg-rearing beTTeT'systéms and theichhild-rearing é
behaviors. " y : .
3. 'fhat'gffortg bevuhdertaken to further déyeldp and 1ncrgase the use . - _?
of networks/lihkages‘between and-among parent education programs. :i
- ;', 4. that research be undertaken whith attempts‘io examine the relatian- .;;
! ship between the relevance of activities offered b y parent educa- %
tion prqgrams and the emergipg chgnges jg_parent roles and family %
structures, . o “' - 1 ~ _ "i:;
‘ - 5.° that research be undertaken and then service made available which | -
' 1ncrease§ the capacity of'parpnt édutatioh programs in fdentif}ing;‘ g
seTecting and utilizing 3nformation. materia1s and resource.i§sis-' o ;
o 7-r_tance more effectively. ultimately the goal wnuld e to make parent . '%?
. .8 o

o S . qu . | ' - "".
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education programs more interdependent on external gssisiance rather
~ than dependent as they.ére4at present. ‘ ‘ ’ 7.
- The embarkment upon these‘actfvities'SIOng with others wﬁich may be?gen-g
7 erated from such undertakings will assist in making the Southwest Parent Edu—\‘
— . éation Resource Cen;ef ; viable en&&ﬁ; w;th respect to enhancing parent

education efforts in th% SEDL region and hopefully the nation.
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