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FOREWORD

Al)l society profits from the work of talented and
gifted individuals. Our 'productivity, the standard of
living, cultural achievements--in almost every aspect

—~=0f our lives, we need the insight, intelligence,

creativity and the critical judgment of talented people.

Thus in at least one sense of the term, the
development of individual talent potentigl is
the development of leadership. Society is
constantly being renewed as irdividuals fill
outstanding roles and functions.

(Passow, 1978)

As society profits from iteaders, so also leaders grow
according to the provisions of their society.
Influence is always mutual. How parents, teachers and
neighbors feel about a child's gift or talent and
whether they behave to enhance or squelch those special
abilities makes a real difference in several ways.
Here and now, it often makes the difference, between a
fulfilled child who is an involved student, “or an
anxious, angrv child who is a disruptive or compulsive
student. In the future it may affect our communities'
balance between outstanding leaders and restless
malcontents. Worse, it may mean that apathy or

conformity exists where Creativity and leadership might
have been,

However, there is a perspective even beyond these
concerns that affects the policymaker. Today there is
a welter of political.forces to be dealt with. Some
are calling for further expansion of services to




handicapped or disadvantaged studengs. Others desire
more attention to basic skills and general ‘education.

~ Still others are urging an entire reorganization of
school processes. Much of the public says we must cut
back and curb inflationary trends with constrained
spending and balanced budgeting. Within each force we
hear an appeal that is earnest and sensitive to
authentic need. Each appeal describes factors that
ultimately affect us all. Each appeal is grounded in
people's desire for an educational system which is

. effective while compassionate and feasible,

The answer is not the 'simple one of making other forces
wrong (''outdated,'" "too expensive,' "undemocratic,"
etc.) in order to support our cause. Instead,
policymakers must consider the interplay of these
political forces and then create policies for talented
and gifted children that reflect our best intent for
all individual students and our best regard for
emergent leadership in our communities and society, :
This is a complicdted task that requires maturity and °
productive ideas to answer an array of difficult
questions. The task, itself, is an excellent testimony
to the need for educated leadership.
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PHILOSOPHICAL FRAMEWORK >

These remarks have been quoted from the 1971 ’
two volume report to the Congress of the

United States by Sidney P. Marland, Jr., U.S.
Commissioner of Education. - X

"For many years, interested educators,

- responsible legislators, and concerned
parents have puzzled over the problem of
educating the most gifted of our students
in a public educational program.geared
primarily to a philosophy of &
egalitarianism. . ' '

"We know that gifted children can be,
identified as early as pre-school and that
these children in later life often make
outstanding contributions to our society
in the arts, politics, Jbusiness and the
sciences, But, disturﬁingly, research has

. confirmed that many talented children
underachieve, performing far !ess than
their intellectual potential might ™\~
suggest. We are increasingly being °
stripped of the comfortable notion that a
bright mind will make its own way.  On the
contrary, intellectual and creative talemnt
cannot survive educational neglect and
apathy,
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. "This.loss is particularly evident in the - .
: minority groups who have in both social
and educatiohal environments every

configuration calculated to stifle
potential talent," :

EDUCATIONAL IMPLICATIONS OF RESEARCH o

'Gifted and talented youth are a unique
population, differing markedly from their
age peers in abilities, talents,
interests, and psychological maturity.
They are the most neglected of all groups
with special educational needs. Their
sensitivity 'to others and insight into

"existing school conditions make them
especially vulnerable, because of their
ability to conceal their giftedness in
standardized surroundings and to seek
alternative outlcts. The resultant waste

. is tragic. . -t

"Research studies on special needs of the
gifted and talented demonstrate the need
for special programs. Contrary to
widespread belief, these students cannot .
ordinarily excel without assistance. The ‘
relatively few gifted students who have
had the advantage of special programs have
shown remarkable improvements in self-
understanding and in ability to relate
well to others, as well as in improved
academic and creative performance. The
programs have not produced arrogant,
selfish snobs; special programs have ~
Y extended a sense of reality, wholesome
humility, self-respect, and respect for
others. A good program for the gifted
increases their involvement and interest

Q ° Z-A’.




in Tearning through the reduction of the
irrelevant and redundant. These
statements do not imply in any way a
"track system' for the gifted and
talented."

WHAT TS A-GOOD PROGRAM FOR THE GIFTED?

"The major thrust in American education
today is to free all students to learn at
their own pace - and to place on them more
respopsibility for their education.

"Such arrangements as flexible scheduling,
independence of mobility in.learning
decision making and planning by pupils,
the planning of curriculum based on pupil

~interests, use of community specialists,
research seminars, and flexible time
blocks have been successfully used. As
educators study and evaluate various
arrangements, they learn of their value
for children with exceptional learning
needs." ‘

-




MAKING POLICY FOR
GIFTED AND TALENTED PROGRAMS

tLontinuing our.neglect of talented and gifted children
will continue the loss of rheir potential contributions
- to our communities. There are many considerations,

however, that face school board members. Some' of these
relate to the role of board membars and others relate
to the political issues inherent in talented and gifted
education. At first, we will look at the role and
discuss how behavior of board members can influence
talented and gifted education. After that we will
discuss some of the political issues surrounding -
talented and gifted education.

THE RIGHT QUESTION - AT THE RIGHT TIME

Some special juestions can be very useful in the board
room or any school board work session. -These questions
are most valuable when used one at 1 time - at the
appropriate time. When board members are at odds about
talented and gifted education and the discussion bogs
down into long and tiresome issues, ask: "Do we have a
policy on that problem? If not, let's consider one."
WﬁEﬁ'Tfr§“Véff_T5F€f"the debate secems pointless and
people are fidgeting, put the other questions to use:

0 "Didn't we reach a policy on this question last
year?" :

o "Why don't we refer that protest group to our
policy manual?"

<}




o "Shouldn't we revise that old policy? It just
isn't relevant now."

o "That's a new circumstance. When are we going
to develop a new policy?"

These are excellent questions for a board member to
ask. They point to a major function of school boards:
to create, enforce and revise policy so that children
are well served. For the purposes of this booklet we
are interested in sound policy development for talented
and gifted education.

WHAT IS A POLICYMAKER?

Some people wonder why the emphasis on policy; it may
sound like an "ivory tower" word. Actually we make
policy daily in our lives. At home a parent may decide
that 1l1-y=ar-old John must earn his spending money and
also maintain high performance in school. That's a
policy decision. Or a couple may decide ‘that both will
work part time and share parenting responsibilities.
That's also a policy decision. The first one
established standards for some of John's behaviors; the
second one helps determine the pattern of career
pursuit and parenting between both parents. Without
thinking so, most adults are policymakers at home. We
shift gears, however, when we carry out our tasks on
the job and respond to community responsibi:ities. In
the work and community settings we tend to carry out

policy. We are policy implementers, rather than
policymakers. This is important. Tt means that
working on the school board to enhance talented and
gifted education will often be different from other
work experiences.




HOW BOARD MEMBERS AND
ADMINISTRATORS COLLABORATE

A realistic picture of a typical board would show
members writing and developing several topics at once,
but for simplicitv's sake we've quoted seven typical
steps that result in a new policy. The Inllowing
information is part of an excellent school board
members guide to policy development published by the
National School Boards Associationl:

TYPICAL STEPS IN DEVELOPING A POLICY

1. Assembling policy material. To develop
policy, the board always needs the assistance
of the superintendent and the professional
staff to do the background work and make
recommendations. Gathering the facts wjill be
the staff's chore, but analyzing them will- be
up to the board. The board will also have to
know a good deal ahout the wishes and feelings
of the people the policy will affect. It will
need evidence on the success of the policy

~being considered when it was tried in other
‘communities. It will need to weigh
alternatives - that is, to consider a number
of ways the problem could be resolved - and
then choose the most desirable approaches.

The superintendent is a key person in bringing
policy material to the hoard.

Q 1
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The work session - a time for study. Next,

the board must have opportunity to study the
problem calmly and deliberately. Usually this
cannot be done during a business meeting with
a crowded agenda. Study of policy elements
and decisions regarding policy alternatives
deserve something better than the late, late
hours of a board meeting. Policy study
deserves time, and time for this purpose can
be made, if the board business is di sposed
during the first meeting of the month, and
important policy discussions are scheduled for
the second or third monthly meeting. No
routine business should be scheduled at these
meetings. They should take on the aspects of
workshop sessions, preferably open to the
public. At such workshop sessions the board
should make time to hear opinions and to weigh
the merits of proposals.

Drafting, checking, and rechecking.
Eventually, the superintendent takes :
respol.sibility for preparing a statement which
harmonizes the ideas of the board, the views
of the people to be affected by the policy,
and the good of the educational system.

Copies of the statement are widely
disseminated if the issue is one of general
public concern. Labeled either as "Tentative
Draft" or "For Discussion Only," copies of the
proposal go from the superintendent's office
to those individuals or groups who may have
something to contribute to the policy or will
be responsible for its implementation. Expect
changes and revisions. TIt's part of normal
operating procedure,.




First reading, second reading, adoption,

Sooner Or later, the policy proposal is placed
on the agenda of an upcoming board meeting for
a "first reading.” Those most interested in
the proposed policy are notified that action
by the board is about to take place. Once
again, interested individuals are given an
opportunity to voice their opinions and
register their approval or dissatisfaction.

If the policy proposal encounters serious
objections, it is referred back to the
superintendent (or a board subcommittee) for
further revision. But if the "first reading"
goes through smoothly, the proposal is placed
on the agenda for final action at a subsequent
meeting. This extra period of time gives all
concerned parties a further chance to ask
questions and to offer improvements.,

Inform, publicize, disseminate. A story in
the newspaper about the adoption of a policy
is not enough.. TInstruct the superintendent to
make use of internal and external medija to
tell the community and specialized groups
about the policy. 1If it's a policy important
to teachers, use every possible channel to
inform teachers. 1If it's a policy of .nterest
to mothers of kindergarteners, use every
channel possible to reach that group.

Implement, enforce, police. No policy is
self-starting and certainly not self-
enforcing. You may have to put push bhehind a
policy. The rules and regulations that will
be developed by the superintendent for the
implementation of this policy will be
important there. But in addition, request the
superintendent to outline the actions he or
she will take to put the policy and




rcgulations into effect and to see that they
have a chance to work.

7. Evaluate, revise - or scrap - if necessary.
Ask the administration for periodic reports on
major policies in the manual. .LAre they
working? Are they in tune with the changing
times? Do they need revision” Have *hey
become so outdated that they are useless?
Which should be scrapped?

TBrodinsky, Ben. The School Board Member's Guide to
Policy Development, National School Boards Association,

Washington, D.C., 1975, pp. 6-7.
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POLICIES MEET COMMUNITY
EXPECTATIONS

The people of Oregon are demanding that their school
boards provide quality programs and efficient school
operations. Educators are constantly reminded that
through taxes paid to local, state and federal
governments, the people invest vast sums into public
education. They expect results from their investment.
They expect students to learn in school. They expect
school officials to provide a safe, friendly, fair and
stimulating environment. They expect teachers to care
about “students as individuals and make special effort
to help students with special learning needs. They
expect graduating students to be competent in basic
skills, to behave as contributing members of their
adult community, and be ready to adapt to new
challenges of the world. This is, indeed, a tall
order. School board policdies provide the motive force
for meeting these expectations. Written policies which
reflect the best thinking of the local communi ty make
the tough work of school management and governance
possible. Continuously updated policies are essential
to.al! educations processes, including talented and
gifted programs.

WHAT GOOD POLICIES ACCOMPLISH FOR TALENTED AND GIFTED
EDUCATION ‘

O Written policies inform everyone about the
board's intent for talented and gifted education.

11 lf)




They establish a legal record which is crucial
for those policies that reflect the force of law.

They are objective, making arbitrary
aduninistration difficult,

They provide continuity and balance. Board
members, central staff and teachers may come and
leave. The written policies for talented and
gifted education endure and can help smooth
transitions when changes occur.

They give the public a means to evaluate the
boards' stand toward talented and gifted
education. Publicly pronounced policy
statements prove that the board is willing to be
held accountable for its decisions regarding
talented and gifted education.

They help disarm eccentric critics.
"Off-the-wall" accusations against gifted
education seldom last in districts that have
Clear-cut and timely written policies that
reflect thorough research and careful planning -
for talented and gifted programs.




POLITICAL ISSUES AROUSED
BY TALENTED AND GIFTED PROGRAMS

Continuing our neglect of talented and gifted children
will continue the loss of their potential contributions
to society. There are, however, political implications
for school boards in the provision of programs for;
talented and gifted students. Many questions will be

asked by constituents, and some of these are discussed
below. " :

Some of the information presented here is in response
to intervicws and questionnaires completed by school
voard members, administrators and teachers currently
involved with talented and gifted education in Oregon.

SOCTAL ISSUES

Isn't it unfair to give special attention to the
talented and gifted who are already "ahead"? 1In 1971,
U.S. Commissioner of Education, Sidney P. Marland, Jr.,
submitted a two volume report to the Congress of the
United States. 1In it researchers noted, "For many
years, interested educators, responsible legislators
and concerned parents have puzzled over the problem of
educating the most gifted of our students in a public
educational program geared primarily to a philosophy of
egalitarianism. We know that gifted children can be
identified as early as preschool grades and that these
children in later life often make outstanding
contributions to our society in the arts, politics,
business, and the sciences. But disturbingly, research
has confirmed that many talented children underachieve,

13
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pcrforming far less than their intellectual potential
might suggest." e

It has long been accepted that equal educational
opportunity is a bulwark in the public school system.
Often, however, opportunity according to need has been
ignored. The talented and gifted, much 1TKe the
handicapped, have unique educational needs which
require instructional opportunities different from the
traditional educational program. Educational policy
“which fosters equal educational opportunity according
to need is much more in keeping with democratic
principals and allows for services for unique children.

But will talented and gifted programs create a group of
elitist snobs? Research studies on special needs of
the-taTented and gifted demonstrate the need for
special programs. Contrary to widespread belief, these
students cannot ordinarily excel without assistance.
The relatively few talented and gifted students who
have the advantage of special program$ have shown
remarkable improvements in self-understanding and in
ability to relate well to others, as well as in
improved academic and creative performance. The
programs have not produced arrogant, selfish snobs;
5£ecia1 programs have extended a sense of reality,

W

vlesome humility, self-respect, and respect for
others.

But when budgets are tight, can't gifted kids do pretty
well on their owr? A summary of findings noted by Dr.
"Hal Tyon indicates that quite to the contrary, a high
percentage of talented and gifted youngsters are among
the dropouts from school. An Iowa study revealed that
17.5 percent of the dropouts in the state were talented
and gifted, This is an extremely high percentage
recognizing the fact that they make up approximately
three percent of the normal population. Another study
of 251 high ability students found that 54.6 percent
were working below a level of which they were

14




intellectually capable. The Marland Report states:

""We are increasingly being stripped of the comfortable
notion that a bright mind will make its own way. On
the contrary, intellectual and creative talent cannot
survive educational neglect and apathy. This loss is
particularly evident in the minority groups who have in
both social and educational environments every
configuration cdlculated to stifle potential talent."

Do gifted kids have a hard time getting along in the
world? Studies indicate that the gifted as a group
generally demonstrated superior adjustment compared to
the average population. They nevertheless encounter
problems of anxiety, insecurity, feelings of
Clumsiness, inaccuracy with physical tasks when
frustrated by classrooms and teachers which do not
specificaily focus on their unique characteristics.
Their desire to read incessantly and preference for
self-direction rather than direction by others
sometimes isolates them. Emphasis on individualized
programs for talented and gifted students has reduced
some of the pressures. Counseling provisions were
noted by several administrators interviewed as a
priority to assist with peer and social pressures.
Awareness sessions with teachers, parents and community
- groups were suggested as ways to diminish psychological
conflicts,

ADMINISTRATIVE CONCERNS

How _shall we provide funding for talented and gifted
programs? This was the most discussed and i
controversial issue. Traditionally, programs for

talented and gifted students have been the first to be




cut when budgets are tight. Four sources can be
identified:

o Transfer of talented and gifted programs to
Title IX under the federal provisions may
provide additional sources of funding.

o The state legislature in Oregon provided
matching funding in 1978 for districts meeting
guidelines for proposed programs and it is
anticipated a similar amount will be available
in the next biennium.

o Some districts with persistent leadership have
convinced local merchants and businessmen of the
need for funding programs.

o Placement within special education programs has

the advantage of using more available funding
sources.

Who should administer programs at the local level?
Larger schoot districts use personnel services for
identification and placement and curriculum
coordinators for program development and evaluation.
In small districts the roles are not so clearly
defined. Each district should develop its own unique
program based on its specific needs or problems.

Placement under special education administration was
rated high priority given the existing administrative
structure in most school districts., The increasing use
of resource rooms suggests the possibility of
coordination by resource teachers and program

coordinators to administer individual student programs
and scheduling.

3

How should staff development be organized? The

inservice training of all staff is an important element
in effective programming for talented and gifted




students., This should be provided at both local and
state levels. | ® )

0 Two workshops are held each year by the Oregon
Department of Education and the Oregon
Association for Talented and Gifted. Release
time for teacher attendance has been suggested.

0 Department of Education personnel are available
on a limited basis to provide inservice sessions
and can recommend available consultants as an
additional resource.

o Teacher Centers are being funded to.provide for
general inservice needs. Attention to the needs
of talented and gifted will be provided when

o~ these needs are made clear.

© Secveral colleges and universities have developed
Coursework related to the talented and gifted.
A masters degree will be available in fall 1928
from the University of Oregon, College of
Education,

o School districts and ESDs have also developed
workshops relevant to talented and gifted
education,

How should programs be evaluated? Programs operating
with matching funds support from the Department of
Education are required to meet evaluation criteria as

specified in the Oregon Administrative Rules.

Evaluation should be both formative and summative.
Accountability for programs at the district or local
level, however, should be Clearly delineated in progranm
proposals, and the personnel responsible should also be
identified. Several evaluation models are available
including the Renzulli (1975) model which has proven
effective for a variety of projects.

17 2




Personnel interviewed indicated strong support for

constant monitoring and review. This would require
advisory groups to maintain regular contact once
programs are under way, and to maintain flexible
scheduling for program needs. Student, teacher and
parent checklists were suggested to provide feedback
during the program related to, for example, program
quality, the relevancy of student goals z:d ohjectives,
the availability of support services, and general

-curriculum provisions.,

INSTRUCTIONAL PROVISIONS

What programs should be developed? Program criteria
were reviewed under the heading "Oregon Statewide
Policy on Gifted and Talented Education." Personnel .
interviewed were strongly of the opinion that even
though state guidelines had been provided, those at the
local level should be resrvonsible for developing
progrums related to the unique needs of both students
and individual situations.

The term "differentiated programming" is commonly used

“in relationship to the development  of individualized

educational programs for students within the framework
of the school curriculum offerings. Increased emphasis
is also being placed.on the dévelopment of
school/community based involvement of resources in

elgmentary schools and the increased use of mentorships

at the secomdary level.

The concern that was generally expressed was that of
ensuring provision of programs bevond minimal levels.
Careful attention to staff development and the

-restructuring of administrative procedures and

schedules were given highest priority.
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- TRENDS IN TALENTED AND GIFTED PROGRAMS
6 : o
What arc educational provisions for talented and

@ifféd?”“Uﬁf?f?iﬁTfE‘recenfiy education of the talented
and gifted has been sporadic. As a nation, we spend 43
times more on the under-privileged and 28 times more on
the handicapped than on the outstanding student,
Although 21 .states have talented and gifted
legislation, much of it scarcely goes beyond codified
rhetoric. (Fincher, 1976) _ ' .

. . N
At kev times, there have /been waves of" enthusiasm in
the United States for tafented andsgifted students. A

shortage of highly trained specialists during World War

b

Il created a rising swell of concern for the training
of outstanding individuals. Even more dramatic was the
enormous wave of national interest .in the gifted that
followed in the wake of Russia's first space launching

in 1957. THe National Defense Educatien Act (1958) was "

Clearly aimed at upgrading educational stahdards
especially for the academically talented. In »oth
ipstances, ‘howeker), increased educatdiona!? opportunities
for the talented and gifted can be-+seen as defensive
reactions to national c¢mergencies. ’

Why a change in focus? A growing, more powerful _
movement led by parents and professionals stresses the
rights of+all children to a good (appropriate) -
education, Father than an education provided to meet
the needs of the state. Marland (1972) note%,that:

"Education is appropriate when it is suited to

the needs of. each individual student," As an

tdea, he said, "this is not new, but as a

national goal it is just emerging in the

rublic consciousness," .-“\\ -

. ¢
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As director of the U.S. Office for Gifted and Talented
Lyon .(1972) commented:

"At present only thirteen percent of the .
(Nation's) two million gifted and talented
youngsters receive planned, expert guidance
and encouragement. The remainder,
particularly those who are under constant
pressure to conform, are as likely as not to
lead lives of bored, frustrated mediocrity, or
worse, brilliant criminality."

What support has the U.S. Government given
talented and gifted education? Much that has
developed in present day trends for the education
of the talented and gifted can be directly traced
to the Marland report. A broader definition of
the talented and gifted has emerged to include any
or all of the following areas: General
Intellectual Ability, Specific Academic Aptitude,
Creativity, Leadership Ability, the Arts.

.Figures gathered for the Marland report show a
conservative estimate of three to five percent of
school age youngsters who can be characterized as
"gifted." On the basis of this 1970 estimate,
there are between 1.5 and 2.5 million gifted
students in elementary and secondary schools in
the United States.

Wkat action has the U.S. Government taken? 1In
1972, the USOE established an Office of Gifted and
Talented in the Bureau of Education for the
Handicagped. This office was given official
status by legislation in 1974, In October, 1975,
the U.S. Commissioner of Education issued a policy
statement declaring that '"the USOE recognizes the
education of the gifted and talented as being an
integral part of our educational system and
supports the endeavors of all those who are




involved in providing ificreased educational
opportunities for those students,"

Vi
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OREGONIANS'ATTITUDES
TOWARD TALENTED AND GIFTED EDUCATION

Oregon is no exception to national trends. Interest in
talented and gifted students in Oregon, too, has been
spasmodic. During the 30's, 40's and S0's, Oregon
children, including many in rural schools, received
training in advanced placement classes, promoted and
funded through the Oregon Department of Education.

Many of those projects (such as the Portland Study)
received national attention.

Oregon was also one of ‘the pioneer states in passing
legislation directed specifically at improving
educational opportunities for talented and-gifted .
students. In 1949 the legislature authorized the study
of public eiementary and secondary education in the
state. One of the recommendations was that a survey be

-~ Made at the state level to determine the educational

needs of gifted children in Oregon.

The survey was conducted in 1952. A recommendation
growing out of the survey was for experimentation with
a pilot program to determine costs and administrative
problems in meeting the educational needs of the
state's gifted children. The legislature authorized
such a program for the 1953-55 biennium.

The pilot program was set up on a special class basis.
Three schoel districts, Eugene, Corvallis and Astoria,
participated in it and set up special classes for
intellectually gifted children, The program wes
designed to serve those children who would constitute
the upper two to three percent of the school posulation

23
|

()




for whom it is generally recoguized that special
education is essential, .

Cregon also participated in the national wave of
interest in special educational nrograms for
academically gifted children generated by Russia's
launching of Sputnik. The year 1959 saw increased
legislative emphasis, and an increase in the diversity
of programs. As many as 77 of che 380 districts in the
state were involved, and although this was an increase,
it represented only 20 percent of school districts '
providing some degree of programming for talented and
gifted students. ' _

In 1963, the State Legislature placed a three year
limit on funding for talented and gifted programs, in
~an attempt to shift the fiscal load from the state to
local districts. Within those three years, Oregon's
limited but statewide program crumbled. Federally
funded projects, such as "Project Prometheus" (Title
ITT, ESEA) provided a three year program for students
in the southwest corner of the state, but did little to
promote wider interest in programs for the talented and
gifted. From 1968 until quite recently, financial
nressures have limited ongoing programs to the larger
metropolitan areas--notably Portland, Lake Oswego,
Salem, Beaverton, and the remrants of the Prometheus
program,

The 1975-77 legislative session produced the first real
evidence that the State Legislature was again directing
its attention to the talented and gifted. No state
funds were allocated for the 1975-77 biennium, but the
Legislative Assembly included a budget rote directing
the Department of Education to "...plan and develop a
program for gifted children within the resources
provided in the 1975-77 budget." A six member "Able
and Gifted Task Force" was established by the State
Superintendent of Public Instruction in response to
this budget note. The task force produced a State Plan
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for Able and Gifted Programs, and submitted its plan to
the State Superintendent who approved the plan on

December 8, 1976. The plan was then forwarded to the
State Board of Education. :

Two activities "on horizon" caused the State Board of

Education to suspend action ‘on the scate pian:

0 The legislature was considering special
legislation for Able and Gifted programs, and

o The State Board of Education had decided to
involve itself and key state educators in a
special workshop to be provided by the National
Association of School Boards of Education
(NASBE) in the Srring of 1578. The purpose of
‘the training was to develop exemplary state

level policies and procedures for able and
gifted programs. |

The legislature, on the last day of the 1976-77
session, allocated $1,000,000 to match local agency
funds for the support of able and gifted programs. 1In
terms of state financial effort, this r-opresents a two
million dollar expenditure for direc* services to the
talented and gifted. These monies were to be disbursed
by grant application allocated to programs beginning in
July 1978. 1In October 1977 a full-time State
Coordinator for Talented and Gifted was appointed.

During the last 18 months, several coordinating
committees and teacher groups interested in talented
and gifted programs have sprung up across the state.
Oregon Association for Talented znd Gifted (OATAG), an
organization rejuvenated in May 1977, organized an
excellent two day workshop in October 1977, and another
in April 1978, featuring nitionally known experts in
the field. The State Specislist for Talented and
Gifted has conducted six awareness workshops in
Washington County, sponsored by the county's education
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service district and the Washington County Steering
Committee for the Talented and Gifted. The committece

is made up of parents, school board members, teachers,
administrators and education service district personnel.

During the next twelve months many activities are
planned which will greatly stimulate program
development. They include National Association of
School Boards of Education training of the state board,
ten regional awareness and program design workshops,
two teacher_ inservice training programs in Eugene
(University of Oregon) and one in Monmouth (Oregon

- College of Education), program policy development at
the state level by the State Board of Education, (an.
outcome of the NASBE project), and funding of new
programs in local districts by the Oregon Departme.t of
- Education, (




OREGON STATEWIDE POLICY
ON TALENTED AND GIFTED EDUCATION

Oregon Administratijve Rules have been developed to
‘reflect the legislative intent of HB 5064 and the
policies stated in the Oregon State Plan for Talented
and- Gifted. The rules also reflect current
administrative and instructional directions in Oregon
and the nation,. : '
Programs for talented and gifted children are built on
the premise that al] children have a right to the
opportunity to develop in relationship to their
ability, Basic considerativas are: :

O Recognition of the need to provide educational
ogportunities suitable to individual
characteristics

o Willingness to introduce new elemunts into the
school instructional strategies and procedures

In other words, programs should provide students with

an cducational structure und allow them opportunities

to develop to their potential in their areas of talent
and giftedness., The programs should be represented by
a written plan and should operate within the following
guidelines:

0 Include identification and selection procedures
using stated minimum Criteria

~,
0 Provide definite teaching/learning strategies

and curriculum for cach individual student
tdentified .




0 Provide for activities based on each individual
student's abilities that are distinct and
different from those in the programs offered to
other students

o Provide a systematic plan of evaluation

pertinent to both program goals and educational
objectives for students '

The present Oregon Administrative Rules, adopted by the

State Board of Education on May 2€, 1978, provide

- direction for district application for and disbursement

of funds allocated by the Oregon legislature.

In order to receive application approval, districts
must demonstrate "extraordinary effort'"; that is, meet
and hopefully go beyond the minimum criteria
established in the Oregon Administrative rules,

SUMMARY OF OREGON ADMINISTRATIVE RULES

Summarized below are components of the Administrative
Rules.

Definition. Definitions of talented and gifted pupil,
the parent of the pupil and the school district are
provided, as well as information regarding the
selection and placement ‘process and its required
content. '

5R%Licagipn for grants for programs for the talented
and gifted pupils. Describes where to apply for
program grants, the necessary content of the
application, as weil as information on the
administration and extent of funding allocations.

Extraordinary efforts to serve talented and gifted
pupils. States that applications must specify district
policy, identification procedures, matched funding

28 25

- .




availability and program objectives which demonstrate
"extraordinary effort" to serve talented and gifted
pupils. '

Agproval'of application; quarterly payments and
proration of grants for talented and gifted pupil
education.” Tists schedules and procedures involved in
the accounting of approved grants.

Selection and placement of talented and gifted pupils.’
Outlines the multiple methods required in the ,
identification process. Rules are established with
regard to testing information and general policy on the

selection and placement of talented and gifted pupils,

Differentiated education for talented and gifted
children. Lists mandatory and optional information ‘to

e 1ncluded in an educational assessment of each
identified talented and gifted pupil. Additionally, a
special educational program, its objectives, and/or
seérvices to be provided must be specified and must
provide educational benefits separate from the regular
Classroom for each identified student,

Rights of parents of pupils considered for talented and
gifted programs. Policy Is outlined on parents' rights
with regard to the selection and/or placement of their
children in an approved program and the procedure
established for school districts to follow concerning
due process. '

LR




OREGON TALENTED AND GIFTED
RULES AND EDUCATIONAL PRACTICES

STUDENT RIGHTS

Definition. OAR 581-15-805 (1a) "Talented and
gitted pupil" means a resident pupil of a school
district who has demonstrated or shows potential
for a very high level of academic or creative
aptitude which requires special educational

programs or services in order to meet the pupil's
needs.

Selection and Placement. OAR 581-15-830 (1) 1In
selecting talented and gifted pupils to be served,
school districts shall use multiple methods. No
single test, score or measure shall be the
determining factor, and a case study format is to
be used in the.final determination. (2)
-..Districts will use special efforts in
attempting to identify students from populations
such as physically handicapped, ethnic minorities,
culturally different and economically
disadvantaged.

Differentiated Education. O0AR 581-15-835 (2) A
special program shall be developed after an
educational assessment has been completed’ and
instructionai objectives established based upon
the assessment. (3) A special program must
provide a different curriculum or service from
that which the pupil receives or would receive in
the regular education program.

—————— e e ——




PARENTS RIGHTS AND EDUCATION

———— o ————

Pupils considered for talented and gifted
Eﬁgﬁ;ﬂgf OAR 581-15-840 f17 School districts
shall notify in writing, parent(s) of a pupil of
all decisions with regard to selection and/or
placement of their child in the approved program.
(2) Parent(s) have the right, upon request, to
arxamine all records and data pertaining to such
selection and placement. (3) Parent(s), if they
sre dissatisfied with a decision by the school
district concerning a setection or placement, may
request the district to reconsider the decision.
The parent{(s) shall submit a written request to
the district for such reconsideration. In this
case, the district shall reconsider the selection
or placement decision after giving the parent(s)
an ‘oprortunity to be heard and present evidence.
A decision must be made within 45 calendar days
after the receipt of the parent(s) written
request. (4) 1In any event, no child shall bhe

placed in approved programn unless the child's
parent(s) agree in writing.

Parent education. The enlistment of community support

and access to community resources is an important part
of an educational plan for talented and gifted students.

Parent education and training has typically been
developed through introductory awareness sessions

dealing with the nature of exceptionality and education
of exceptional children.

The increased movement toward strong parent advisory
and advocacy groups has advanced parent training needs
beyond awareness levels to training :n specific
techniques for individualizing education.
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Parent advisory groups are not mandatory at present,
but personnel involved with talented and gifted
programs strongly support the development of such -
groups which, with added knowledge and involvement will
support talented and gifted policies and programs at
the local and state levels.

"GOAL BASED INSTRUCTION .

Standards for Oregon public schools prescribed by the
State Board of Education include Goals for Elementeiy
and Secondary Education. Each goal suggests the
knowledge, skills, and attitudes needed to function
effectively in six 1ife roles: Individual, Learner,
Producer, Citizen, Consumer and Family Member.

The goals for students in talented and gifted programs
will reflect those 1isted above (particularly the role

f Producer) with additional emphasis as determined by
fndividual student needs. :

OAR 581-15-835 (2) indicates that . . . a special
educational program or service for the identified
pupil shall be developed after an educational
assessment has been completed and instructionai
goals have been established based upon the
assessment,

f

| —mm—— -

. Appropriuate goals for the talented and gifted program
are:

1.0 - Students will be able to apply basic skills to
advanced learning activities. Gifted students have the
abi1Tity to think abstractlTy, memorize quickly,
concentrate for long periods, .seek structure®and order

in intellectual pursuits, pursue projects with high
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energy and intense effort. Because of these
characteristics, it may be appropriate to provide
“instruction at a more advanced rate and/or level, and
provide instruction in higher level thinking skills
needed for advanced studies. Since they may exhibit
gaps in their learning as well as outstanding
expertise, instruction in basic skill areas of
demonstrated weakness may be needed.’ Basic skill needs
may differ. For example, for a child who thinks faster
than his hand can write, a basic skill might be typing,
or operating a mini-computer. Research and study
skills would be basic to a talented and gifted program.

2.0 Students will be able to develop the behaviors and
skills necessary for self-cdirected learning. Gifted
children frequently displ~v a wide range of interest,
are curious and have a strong sense of the

significant. Combined with high intellectual
abilities, these characteristics imply a need for the
student to develop ability to direct their energies.
This includes placing the responsibility of choices and
decisions on the learner. Ultimately, the goal in
gifted education is to enable the child to define,
solve and evaluate problems, thus becoming a
self-directed learner.

3.0 Students will be able to explore, in depth,
special interests, topicshand/or ideas. Gifted
students have keen powérs of observation and need
opportunities to explore, in depth, areas of their own

interest. The student should be encouraged to do
research, solving real problems, applying learning to
new situations, and producing new ideas. Motivation,
task commitment and concentration are characteristics
that will lend themselves to independent,
interest-based learning.




4.0 Students will be able to dxpress their unique

—— ———

needs in personal growth of attitudes, appreciation a

P . SR

nd

feelings through. small group or individual
éxperiences. It'ted children can be highly sensitive
and have a tendency to be self-oriented in their
behavior. They may have difficulty understanding

~ themselves and dealing wifh other people in their

environment. This creates a need for special
counseling that addresses their own needs.

4
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HOW IS POLICY DEVELOPED?

The formulation of district policy for talented and
gifted will largely be determined by state and federal
guidelines. Oregon Administrative Rules provide
mandatory guidelines for programs receiving state
funding.

The issues discussed in the previous chapters reflect
the general concerns of the public and professional -
clients of a school district. It is essential tha:
these issues be addressed and documented, Policy
statements are then drafted and accepted in conjunction
with administrative procedures for program operation.
With this process all parties have a clear.
understanding of district intent.

HOW IS POLICY DIFFERENT FROM ADMINISTRATIVE PROCEDURES?

On the following page a diagram of three lesels of
program development is presented which may be helpful
to distinguish among steps which require a knowledge
base, or policy decisions or those which relate to
administrative procedures.

()

KNOWLEDGE

Knowledge does not require policy to.be established.
It is information that people collect in order to
describe: :

1.1 The awareness of student needs
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: 1.2 The characteristics and traits of talented and
v gifted students

1.3 Existing district resources which may be
reallocated for talented and gifted students

1.4 Program options which could be developed




FIJURE 1

s

SIFTED AdD TALENTED PROGRAM DEVELOPMENT

LEVEL I

KNOWLEDGE

———

LEVEL 11
INTERPRETATION
Policy Decisions

LEVEL III

Administrative
Procedures

Program Design
Program Development
Program Implementation
Program Alternatives
Froyram Evaluatior
Program Recycling
Program Budgeting
Program Resources
Proyram Dissemination
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INTERPRETATION AND POLICY MAKING

Does require policy ¢ be formulated about:

2.

2.

2.

2.

1

2

3

4

District and school level commitment to
meeting the needs of talented and gifted
students. This is usually a general
philosophical statement but to be implemented
effectively it must also have the "teeth" of a
funding commitment. :

Student identificaticn and selection
procedures. This is an important policy
decision a it relates to the number of

children who will be involved, thelir

characteristics, and how they will be selected.

Program parameters and delivery of services.
Clasely linked to the identification and
selection procedures is the need for policy
statements regarding the type of program to be .
provided based on district and school level
philosophy and résources. Alternatives for
providing differentiated program provisions.
for talented and gifted students will also
need tu be clearlv identified. While there is
always some need for flexibility within a
prescribed set <f policies, a clear
understanding of how talented and gifted
students will be served 1s necessary to reduce
ambiguity and ensure that the needs of

st .dents are met.

Documentation and evaluation. It has been
established that successful projects have
identified formative and summative evaluation
procedures at the beginning of program
development and been responsive to evaluation
data. Policy related to the type of lata to
be collected, methods of data collection, and

40
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reporting procedures 'should be developed

early. Renzulli's (1975) data matrix has

groven effective, is widely used, and should
€ considered as a model,

PROGRAM DEVELOPMENT AND ADMINISTRATIVE PROCEDURES

It will be much less difficult to identify and
‘implement administrative Procedures if each of the
steps on the two Previous levels hes been completed.
Administrative procedures will need to be established

for:.
3.1
3.2

3.3

3.4

»

Program Design - who will be responsible?

Program Development - who will be involved,
and which model(s) will be used?

Program Implementation - how will services be
pProvided, who wiil Provide them, and when?

Program Alternatives - how wWill individual
student programs be differentiated?

Program Evaluation - how will data be
Ccollected, analyzed and reported?

Program Recycling - how will the program

gemain flexible and responsive to evaluation
ata?

organized to operate effectively within
established'funding lerels?

Program Resources - how will resources,
personnel, space and time be allocated,
assigned, maintained and improved? (e.g.,
l1nseérvice)




3.

9

Program Dissemination - how will students,
staff, parents and community work together to
ensure that program nformation is made public
and encourages increased commitment?



ALTERNATIVES FOR STUDENT PROGRAMMING

MAINSTREAMING

The definition from PL 94-142 of "least restrictive
environment'" fo. the placement of handicapped students
with their peers in tﬁe regular classroom, has been
termed "mainstreaming." Placement must occur as
frequently as is appropriate for each handicapped
student. This terminology has been absorbed into the
iiterature related to talented and gifted programs, and
' emphasizes student attendance in regular classrooms as

long as their educational needs can be met within that
tnvn'onment. '

The TEP is the key to ‘adividual educational placement,
and additional opportunities should be provided to
implement individualized programs. The unique needs of
handicapped learners are best met with individualized
programming. It is tremendously important to meet the
unique needs of talented and gifted students also. The
design of individually appropriate programs for
talented and gifted students requires flexibility and
differentiated programming,

RESOURCE ROUOMS

Resource rooms are regaining popularity as an
admimistrative arrangement to provide for the unique
necds of learners--from the handicapped to the talented
and gifted, :
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While resource rooms were popular in the 50's and 60's,
and some remain to provide enrichment activities for
talented and gifted stydents, during the 70's the
resource room concept has been associated more with
programs for disadvanfaged learners.

The learning center/resource room is a location
specially designed to meet group needs or individual
need: of students that cannot be easily met within the
regular classroom. 7The resource room can provide space
for small groups, or individual instruction offering a
one-to-one ratio of teacher, mentor, or tutor with the
gifted student. The main criteria for successful
Oﬁeration of a resource room should be provision for g
the unique instructional needs of the program
participants. The quality of the experiences provided
will depend in large part on the skills and expertise
of the teachers selected to implement the program.

-

ALTERNATIVE PROVISIONS OPTIONS

Large school districts often ha e a variety of
administrative options available for programming the
needs of talented and gifted students. Smaller

districts, however, may be limited to one or two
options.

There are many ways programs can be <tructured to help
students reach independently develop:d goals such as
the grouping opticns listed below. Some of these
options were taken from the TOP Continuation Proposal,
1978.

Cluster grouping within the regular class allows gifted
students with similar interests, abilities or

instructioral needs to work together within a class or
grade level.
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Heterogeneous grouping refers to the placement of
students with others of varying abilities as in a
self-cont:ined classroom.

Homogeneous grouping/semi-sepuratiog provides the
organizing of students by similar abilities. This
grouping can be comprised of students from one
Classroom, or a number of classrooms. The group can
‘meet in a classroom or away from the classraom,

Independent study is where students choose their own

topics for rescarch and investigation with varying
degre:s of supervision. :

Acceleration/advanced Placement/early graduation refers
to any program arrangement or combination thereof which
allows the student to advance at a faster than usual
pace through curriculum or grade level,

Alternative schools may provide either general programs
which are designed especially for gifted students rr
programs which emphasize a specific area of development
such as the arts, divergent thinking or creativity,

Demonstration classrooms provide full or part-time
placement in a supervised, coordinated program which
emphasizes individualized learning programs with
trained or professional supervision,

Enrichment is the elaboration of a curricular area or
course through more indepth reading, discussion,
relevant experiences, etc.

Fieid trips and attendance it cultural events may

1nvolve only a part of the total program for the
gifted. This option makes orovision for talented and
gifted students to yisit and participate in available
community programs.




The itinerant or resouice teacher uses program options
Tisted and taught by a gifted srccialist, Care must be
given so that the specialist has appropriate time for
instruction, planning and coordination with regular
Class teachers.

Mini-courses or short-term classes (2-8 weeks) are
those classes which use teacher/community resources to
provide a variety of special classes or programs,
during the school's daily schedule. They may be held
in the morning, at lunch time, or in the afternoon.

Part-time groups bcfore, during, after school or on
Saturday, while similar to special/regular classesg
differ because the enrithment activities may occur
outside of regular school hours, may be provided by .a
volunteer parent or community resources people, and are
ususally voluntary enrollment programs which attract,
student attendance bccause of their special content.

An exampl= would be Oregon Museum of Science and
Industry Saturday classes on astronomy, energy or
hiological science.

Semirars are in or out-of-school sessions which deal
with special topics. :

Special/regular classes are one-half hour to three hour
classes which meet one to five adays per week to which
the gifted goes from his/her assigned class. These
clésses can be taught by regular staff members, gifted
specialists, the reading specialist, or by other
qualified personnel. Frograms of this type are
sometimes known as "80-20 pull-out'" or similar terms
because students remain in their regular classroom for
80 percent of the time, and leave for enriched
educational experiences for 20 percent of the school
day/week.

L e




Team teaching refers to plans which utilize any

teaching arrangement so that gifted students work with

one teacher while the remainder of the class is with
the other(s).. :
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SOCIAL AND EDUCATFIONAL “HISTORY .
S - OF TALENTED AND GIFTED EDUCATION o

-d

HISTOR{CAL PERSPECTIVE

Scholars have long recognized that some individuals
possess superinr intelligence and talents. More th n
2,300 years ago, Plato speculated upon ways of - telling
which children were gifted and should be educated for
leadership in the state; "...children should be t¥ained
to do that for whici *hecir abilities suited thm.ﬁ‘

During the seventeenth and eighteenth centuries, ‘many
educational philosophers insisted on the equality of
all men. Hobbes, Jacotot dnd Leibnez contended that
all native intelligences were equal and differences
Came about through training, Under such a g;ilbsophy
special education of the gifted. had no place’ (Terman,

1950} .

o ?
o, s

In the United States, the earliest attempt to provide

for gifted childien in the public schools was probably
that initiated by William T. Harris in St. Louis,. -
Missouri, about 1867.} His pPlan was to accelerate the
pace of gifted children by introducing greater ;
flexibility into thé promotional system rather than ‘

having them remain in the "lock step'" program.
(Haisley, 1973).

before the turn of the present century, educators saw
that the needs of the gifted child -were not being met.
It was observed that the most "handicapped" children Twe
the schools were the b ight ones, in terms of what the
gifted knows and what s/he is offered. Initial '
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responses to thesc needs were limited to advanced
placement  for some children, '

Special, classés for the g%fted, however, began to
appear in the educational literature as early as 1916.
This was soon followed by the development of important
measurement ‘studies of intelligence in the 1920's. It
s this notable work which led the way to-increased
efforts by researchers to identify and study the gifted..
- _ _

‘ \
EDUCATIONAL PROVISIONS_PQR TALENTED AND GIFTED

Until quite recently education has been

concerned with remedial service to students

who fall below the norm. As a nation, for

example, we spend 43 times more on the under-

privileged and 28 times more on the

handicapped. Although 21 states have gifted

and talented legislation much of it scarcely

-goes beyond codified rhetoric. (Fincher, 1076
There have been waves of enthusiasm in ‘ne United
States, howevery for the talented and gifted students,
A shortage of highly trained specialists dur.ng World
War I, for exdmple, created a rising swell of concern
for the training .of this country's talented and gifted
indjviduals. Even more dramatic was the enormous wave
of national .interest in the gifted that followed in the
wake of Russia's’first space launching of Sputnik in
1957. The National Defense Education Act (1958) was
clearly aimed at -upgrading educational standards,
especially for the academically talented. Federal,
state and local district funds provided the foundation
for numerous innbvative programs with an emphasis in
science and mathematics, specifically targeted for the
gifted student. “From 1957 to 1965, the United States

"Office of Education (USOEF - 1966B) listed 275 statc and

local programs for the gifted. Betwecen 1950 and 1962,
programs for the gifted increased an estimated

"y
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sixfold. Articles describing research on "giftedness"
and related areas such as "creative ability" appeared
with much higher frequency after 1958 in the technical
literature throughout the country. The increased
educational opportunities for the gifted were seen as
defensive reactions to the national emergencies of
World War 11 and Sputnik; however, these "crisis"
programs were destined to be :short lived,

Why a change in focus? Another movement was underway,
Ted By educators and parents concerned with the rjights
of all children to 1 good (appropriate) education,
rather than an education rovided to meet the needs of
the state. Marland (1972 noted that.,."Education is
appropriate when it is suited to the needs of each
individual student." As an idea, he said, "this is not
new, but as a nationa] goal it is just emerging in the
public consciousness,"

of the Council for Exceptional Children in 1958, This
action, and a parallel movement away from_isolating
those with special needs and toward the mainstreaming
of all students, has continued to advance interest in
education for the gifted until the present time.

In 1971, U.s. Co>mmissioner of Education, Sidney P,
Marland, Jr., submitted a4 two volume report to the
Congress of the United States. This report entitled
"Education of the Gifted and T2lented" came in response
to a 1969 amendment to the Education Act (ESEA). The
7eport requested an assessment of the present status of
education for the talented and gifted, and
recommendations for new courses of action. Principle
Findings in the landmark document dispelled numerous

~n \“0 S 1 :3 .l )




myths Jurroundlng the nceds of the gifted. Marland

noted that:
]

...We are increasingly being stripped of the
comfortable notion that a bright mind will
make its own way. Intellectual and creative
talent cannot survive educational neglect and
apathy,

.This loss is particularly evident in the
minority groups in both social and educational
environments with every configuration
calculated to stifle potential talent.

Continuing the pressure to provide programs - -for.
talented and gifted students, Lyon (1972) as Director
of the U.S. Office for foted/Talented commented that:

.At present ouly thirteen percent of the
(nation' s) two million gifted and ‘talented
youngsters receive planned expert guidance
and encouragement, The remainder,
particularly those who are under constant
pressure to confurm, are as likely as not to
lead lives of bored, frustrated mediocrity, or
worse, brilliant criminality.

v
~In contrast to these images, we pose words of A. Harry
Passow, (1978}:

Society has a need for individuals who are
intelligent, imaginative, educated, and

mo ated to provide leadership through their
»lwaning, creating, inventing, teaching, and
uilding. We need philosophers and

physicists, teachers and technicians,

historians and humanists, mathematicians and

musicians, executives and engineers as well as
a variety of other gifted and talented
1nd1v1duals, all of whom exercise leadership




by virtue of their superior achievement and
performance in socially valuable areas of
endeavor. Thus, in at least one sense of the
term, the development of individual talent
potential is the development of leadership.
Society is constantly being renewed as
individuals fill these roles and functions,
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APPENDIX

OREGON ADMINISTRATIVE RULES
581-15-805 THROUGH 581-15-840
PERTAINING TO THE TALENTED AND GIFTED

Statutory Authority: ORS 343.045, 343.055

DEFINITIONS

581-15-805 (1) The following definitions apply to
Oregon Administrative Rules 581-15-810 through
581-15-840 unless the context requires otherwise:

(a) "Talented and gifted pupil"” means a resident
pPupil of a school district who has demonstrated or
shows potential for a very high level of academic or
creative aptitude which requires special educational
programs or services in order to meet the pupil's needs.

(b) "Parent" means a natural or adoptive mother or
father, a legally appointed guardian or surrogate or,
if the child has attained the age of majority, the
individual pupil. ‘

(c) "School district" has the same meaning as in
ORS 330.005 (2) and also includes, where appropriate,
an intermediate education district (education service
district on or after July 1, 1978).

(d) "Developmental case study" means the combined
information developed on . pupil and used for the
selection and placement of the pupil in a program. The
information shall include:

(A) All identification measures as contained
in 581-15-830 (1);

(B) Diagnostic information as appropriate;

(C) Parental consent forms; and




- (D) A summary of the selection team decision.
on placement and the reasons for that
decision.

(E) " The case study will he considered a
' "behavioral .record" as defined in QRS

\ 336.185.

’ (e) "Selection team'" means a committee of
individuals as contained in OAR 581-15-830 (8) which
shall have the responsibility of developing individual
case studies and recommending the placement of pupils
in programs for the talented and gifted..

APPLICATIONS FOR GRANTS FOR PROGRAMS FOR THE TALENTED
AND GIFTED PUPILS

581-15-810 (1) School districts may apply to the
State Superintendent of Public Instruction for program
grants to provide educational services for talented and .
gifted pupils. ' -

(2) The application shall contain:

(a) A detailed statement of the educational TN
services to be provided;

(b) A proposed budget for the program;

(c) A statement of how the program will comply
with the criteria contained in QAR 581-15-815;

(d) A statement of how the results of the program
will be evaluated while in process and at its \
completion; '

(e) A statement of the population to be served by
the program as contained in QAR 581-15-830; and

(f) Any other information requested by the State
Superintendent as necessary for the approval of the
application.

(37 The number of pupils used to derive the amount
~of the grant shall not cxceed three percent (3%) of the
total ADM of the class grade level, school, district or
combinations of these which comprise the population of

pupils from which the talented and gifted are being




selected. 1In no event will more than $225 per
identified pupil be allocated.

(4) If funds are available after the procedures
described in item (3) are Completed, the State
Superintendent of. Public Instruction shall allocate
additional resources to an approved program for a
number of students beyond the three percent (3%)
limitation where evidence would support the fact that a
greater number of pupils qualify and are eligible .under
the criteria contained in OAR 581-15-830. The
additional allocation will not consist of more than an
addivional one percent of the applicant's average daily
membership. :

fS) The State Superintendent of Public Instruction
shall reopen the application period if approved
applications do not require the disbursement of all
available funds. -

(6) The State Superintendent of Public Instruction

EXTRAORDINARY EFFORT TO SERVF TALENTED AND GIFTED PUPILS

581-15-815 (1) In order to be approved, an application
under OAR 581-17-815 shall demonstrate to the
satisfaction of the State Superintendent of Public
Instruction that the program and services proposed will
provide an extraordinary effort to serve talented and
gifted pupils. ’

(2) Evidence of extraordinary effort shall
include, but not be 1imited to:

(a) A statement of school district policy on the
education of talénted and gifted pupils with which the
proposed program(s) must be consistent;

(b) Identification of talented and gifted students
or an acceptable plan for so doing, in accordance with
OAR 581-15-830;

4
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(c) Availability of district funds to match the
amount of the grant for which application is being made;
fd) A statement of how the proposed program will:

(A) Maintain, expand or extend an existing

program, oOr
(B) Provide new services, or
(C) Serve a new population; _
(e) A statement of how the individual student

needs will be identified; and
' (f) A statement of how citizens have or will have
an opportunity to make recommendations regarding the
program. This may include how relevant community
services and resources have been, or will be,
identified and used in the proposed program.

A¥PROVAL OF APPLICATIONS; QUARTERLY PAYMENTS AND
PRORATION OF GRANTS FOR TAIENTFD AND GIFTED PUPIL
EDUCATION

581-15-820 (1) The State Superintendent of Public
Instruction shall notify school districts of the
approval or disapproval of their appllcat1ons Initial
notification of approval, disapproval, or need for
gev151on will be made w1th1n 60 days of t he subm1551on

ate

(2) If an application is approved, the Department
of Education shall pay to the district the amount of
its grant in four equal quarterly installments
beg1nn1ng on July 1 of the fiscal year for which the
grant is approved. Notification of the first quarterly
amount will be made at least 30 days prior to the first
district payment.

(3) If the total amount of grants for approved
applications exceeds the total amount of funds
available the grants will be prorated,

Statutory Authority: Chapter 714, Oregon Laws 1977
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ACCOUNTING FOR GRANTS FOR TALENTED AND GIFTED PUPIL
EDUCATION ,

581-15-825 (1) On September 30th, the quarterly
thereafter through June 30th, each school district
- receiving a grant for the education of talented and
gifted pupils shall account to the Department of
Education in a form acceptable to the Department, for
the expenditure of monies received under the grant and
any balances unexpended or unencumbered, )

(2) If the State Superintendent of Public
-Instruction determines after any quarterly accounting
that any portion of the grant awarded to a school
district for an approved project has not been spent or
encumbered for that program, such portion shall be
recovered by reducing the district's ensuing quarterly
payment.

| SELECTION AND PLACEMENT OF TALENTED AND GIFTED PUPILS

581-15-830 (1) 1In selecting talented and gifted
Pupils to be served, school districts shall use
mul tiple methods. No single test, score or measure
shall be the determining factor, and a case study
format is to be used in the final determination. A
-minimum of <hree (3) of the following categories of
-tests and measures (a, b, c, d) shall be used in the
identification of pupils for a program or service. The
testing requirement is waived for grades K-3 for the
1978Y79 school year:
Objective test information including one or

( Intelligence tests;

(B) Achievement tests:

(C) Creativity tests;

(D) Other tests as approved by the Department of
Gducation,




(b) Subjective measures and indicators including
one or more of the following:

(A) Teacher;

(B) Self;

(C) Critical others.

(c) Documentation by other qualified professionals
in the given field or fields in which the pupil may
receive special instruction or services.

(d) Other measures as approved by the Oregon
Department of Education prior to their use.

(2) The tests and measures selected.by the
districts will demonstrate a direct relationship to the
areca or areas of talented and giftededness to be served
by the district. Districts will use special efforts in
attempting to identify students from populations such
as physically handicapped, ethnic minorities,
culturally different and economically disadvantaged.

(3) Pupils who are identified for programs for the
talented and gifted will perform or show the potential
to perform in the top 5 to 7 percent of the national
school population. Districts which can document
through testing and other measures a higher num. :r of
students may place these students in special
educational programs.

(4) Pupils selected for programs for (the
intellectually gifted and academically talented will
mect the following minimum eligibility criteria:

(a) Pupils selected as having outstanding general
intellectual ability will perform at qor above the 97th
percentile on nationally standardized tests or
demonstrate the potential to perform at this level as
judged by the selection team based upon other
information contained in the case study. A test of
intelligence shall be used as one of the identification
measures.

(b) Pupils identified as having an outstanding
specific academic aptitude will perform at or above the
97th percentile in one or more areas of academic '
performance, or demonstrate the potential to perform at’
this level as judged by the selection tcam based upon
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other information in the case study. A test of
academic achievement must be used as one of the
identification methods.

(5) Pupils selected as having outstanding talent
in the following categories will demonstrate the
ability to perform in the top three percent of the
national school population: '

(a) Pupils selected as creatively gifted shall
demonstrate outstanding Creative ability in thinking
and production;

b) Pupils selected as having outstanding talent-
in the visual and performing arts shall be identified
using other professional judgment and documentation as
one of the identification methods;

(c) Pupils, selected as demonstrating outstanding

".leadership ability in either academic or nonacadenic
settings shall be identified on the basis of
professional judgment and, where appropriate, should
include peer recommendation, o ,

(6) The process for identifying pupils as talented
and gifted in one or more of the areas listed shall be
the responsibility of the district. The process,
however, shall meet the following criteria:

(a) The identification process shall include the
following steps: ‘ -

(A) Screening of the total school population to

identify potential talented and gifted pupils;

(B) Selection of talented and gifted by the

- selection team which may include profeéssionals
such as school psychologists, psycholngical
examiners, administrators, teachers,
counselors, special educators, community
professionals and others as are appropriate to
the types of pupils being selected;

(C) Placement of selected pupils.

(b) The identification criteria shall be
established and submitted to the Oregon Department of
Education before pupils are identified for a program or
service. The specific criteria shall be described in

P
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detail including cut-off p01nts where standardized
tests are uch

DIFFERENTIATED EDUCATION FOR TALENTED AND GIVTED PUPILS

581-15-835 (1) An educational assessment shall be
completed for cach talented and gifted pupil which
consists of the information obtained dirring the
identification_ of that pupil plus diagnostic
information determined to be necessary by the
district., The assessment process may include some or
all »f the following:

(@) an academic history;

(b) diagnostic testing; _ .

(c) interest inventories or interviews; and

(d) other measures necessary to determine the most

-appropriate inStructional objectives for the pupll

' (2) A special educational program or service for
the identified pupil shall be developed after an
educational assessment has been completed and
instructional objectives have been establlshed based
upon the assessment.
' (3) A special program for a talented and gifted
pupil must provide a different curriculum or service
from that which the pupil receives or would receive in
the regular education program, and must include
objectives containing one or more of the following:

(a) Activities and experiences of a quality

\\' necessary to meet the special educatxonal'nceds of the
identified pupil;

(b) Teachlng strategies which are appropriate to
the umique learning style of the ideatified pupil;

(c) Special resources an' materials which are
necessary for the instructional level of the identified
pupil; and

(d) Arrangements of time and personnel which
provide appropriate supervision and instruction for the
idenified pupil.
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 RICHTS oF gARENT(S) OF PUPILS CONSIDERED FOR TALENTED
AND GIFTED "PROGRAMS ' ” e

581-15-840 (1) School districts shall notify, in
writing, parent(sf of a pupil of all decisions with
regard to the selection and/or placement of their child
in the approved program, :

(2) Such parent(s) shall have the right, upon
réequest, to examiune all records and data pertaining to
such selection cr placement, ;

(3) Parent(s), if they are dissatisfied with a
decision by the school district concerning a selection
or placement., may request -he district to reconsider
the decision. The parent(s) shalil submit a written
request to the district for such reconsideration. 1In
this case, the district shall reconsider the selection
or placement decision after giving the parent(s)
written request, .

(4) In any” event, no child shall be placed in an
-approved program unless the child's parent(s) agree in
writing,

9
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