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., . BOOK I: PROJECT ACE ACTIVITY SETS
. GRADES 3, 4, and 5 .

P Developed by Project ACE Lead Teachers
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‘Barrier, Donna, Hhere Is The Federa] Government in Your Commu nit ? (Grade 5).
. Students learn about the purposes.and functions of federal government
agencies which have offices in their home town. Among the agencies
v ‘ studied are the Internal Revenue Service, Food.and Drug Administration,
_the Weather 'Bureau, the Natfonal Parks Service, Department of Trans-
N portation, and Postal Service. . '

Brown, Marie, What Does City Government? (Grade'). P
Students Tearn abawpt the powers @nd responsibilities of city govern- .
ment .leaders and about the services provided by city government.

. Carpenter, Phyllis, You Can He'p Conserve Our‘Natural Resources (Grade 3).
- vy A Series of thought-provoking gxercises which encourages elementary
+ students to analyze their natural resources and to think about ways
_ in which they might help to conserve our natural resources.

Cooke, Joy, Taxes—-uhy Do We Need Them?- (Grade- 5) e
: . Students Tearn about the process of collecting taxes at the local, . -
A state and national levels o¥ government and the ways in which these

taxes are used. -

Deans, Juanita, Urban Decay and Urban Renewal ('Grade 3)
This activity set stresses the stages of development through which
most Amer{ican cities have evolved.

Henderson, Doretha, Who Is A Southerner? (Grade 4).-
This activity set presents an in-depth analysis of -the Southern regfon
of the United States including its geographjcal féatures, its famous
peoples and its typical type of life style.

Maness. Trudi, The Study of Immigration to the United States (Grade 5).
Students Tearn about past and present day immigrant groups, about
the problems these immigrants have cenérally faced, and about the
steps one must undertake in order to become a naturalized American
citizen . . .
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‘ . PROJECT ACE_ACTIVITY SETS
1 - (Continued)

: ‘McAdoo, Lola, The Use of Natural Resources in the Home (Grade 3).
o . Students” Tearm about various types ol homes throughout the ¢
+ .. world and ways in which these homes have been designed.to
conserve on energy. : RS (

0'Brien, Carol, Understanding Differences in Our Culture (Grade 4).
After participating in a series of exercises designed to clarify
values about different racial and nationality groups, students
explore -the “roots" of their own families and apply this infor-
mation to a stydy of immigrant droups now Mving in thqir community.

Parnell, Ginger, Map Skills for North Carolina Citizens (Grade 4).-
Students learn the skills of map reading by viewing.a filmstrip and
by locating various places, of interest on state and local maps.

-

P ‘

Womack, Lora, Prbb‘lems! Problems! Problems! The lLocal Government Can Hel

(Grade 3). K R ~
As a result of considering a series-of problems which commonly occur
v in a local community., students learn that citizens and local govern-

ment officials can work together to solve these problems.

.
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WHERE IS THE FEDERAL GOVERNMENT IN YOUR COMMUNITY?
Gradd 5

Donna’ G. Barrier
Bluford Elementary School
Greensboro City Schools

Greensboro, N. C.

r [ ]

A PRODUCT OF:

Project ACE

P.0. Box 70

Eden, NC 27288 .

(919) 623-3428‘ .

Ms. Barbara Smey
Project Director
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" NOTE TO TEA‘CH-ERS: -

-

[

This actlvxty set is designed to foilow a formal study of the organiza-

tion and activities of the United States govarnment in the fifth grade. It

is often difficult for students and ‘other citxzens to recognize that our S

vast federal government can be found iw every community irr the.United -States.

Therefore, using your community as an exampTe. the students will be given

activities to help identify those agenc1es and bureaus found in that

] community that are part of the federal government. By completing these

activities, students should be able- to see.hon_the oovernment'touches and

affects their lives. | ‘ -
Eacn'commuhity will vary in the number and types of federal agencies

and bureaus docated there; Activity 1 must be taught. After fhat.‘the

flexibility of the set allows the teacher to decide which activities should

_ be taught and in what order they should be taught. It is not necessary

to teach all activities in order for students to underStand that the
federal government can be found‘in their community.. However, it time allows,
teochﬁng e;ch activity would provide additional reiuforoement. .

Another approach you may wish to #ake is to divide the class into
groups. Assign each group one of the activitwes that you wish to teach
Have them do the activities as a group‘and report back WIth some type of

culminating activity. They may use one im'the activity set or they may

decide to make up _their own. If this tyoe of approach is used, Activity 1

should be done with the entire class as an introductien and Ectivity 8

shoyld be‘done with the.entire class as a cu]minoting activity. .

L



AUDIO-VISUAL MATERIALS:.

BOOKS:

PAMPHLETS:

<

WORKSHEETS AND/OR HANDOUTS:

¢

RESOURCE MATERIALS INCLUDED
IN THE ACTIVITY SET -

1. For the Studeq&gﬁ T

" Simulations

New Highway--A Community Decisions Game. Middletown,
Conn.: Education Ventures, Inc., (Cost = $6.00).

Maher, John E. Ide;s About Taxes. New York: franklin
Watts, 1972, (Cqst = %4.47). . :

®

U.S. Department of Commerce,. Flash Flood. Washington,
D.C.: National Oceanic and Atmospheric Admini-
_ stration, (Cost = Free). - .
U.S. Department of Commerce, The Great Qutdoors of the
USA. Washington, D.C.: Author, (Cost = Free).
U.S. Department of Commerce, The Hydrologic Cycle.
Washington, D.C.: National Oceanic and Atmo-
spheric Administration, (Cost =-Free). '
U.S. Department of Commerce, Tornado. Washington,
., D.C.:. National Oceanic and Atmospheric Admini-
stration, (Cost = Free). ..
U.S. Department of the Treasury, Understanding Taxes
'78. Mashington, D.C.: Internal Revenue Service,
Cost = Freeg. y

. U.S. Department of Health, Education, and, Welfare,

. FDA Consumer Memo. Rockville, Md.: Food and
. Drug Administration, (Cost = Free).
U.S. Department of Health, Education, and Welfare, He
'Want You to Know About Today's FDA. Rockville,
Md.: Food and Drug Administration, (Cost = Free).

Forte, Imogene, and MacKenzie, Joy. “Tax Information
- Sheet." Kids' Stuff Social Studies. Nashville,

Tenn.: _Incentive Publications, 14.6.

U.S. Department of the Treasury. Eorm 1040. “A~

U.S. Department of the Treasury. Form 1040-A.-

U.S. Department of the Treasury. Instructions for
Form 1040.

Activity Set Self-Evaluation

35

35
35
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RESOURCE MATERIALS INCLUDED
« IN THE ACTIVITY SET -
(COntjnued) ,

II. For the Teacher as
Bagkground Information

. Activity Set Eva]uat%on.
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No. Per.
Act. Set

~
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_ . ‘ ~
o o 2 " MAIN PURPOSE OF THE ACTIVITY SET
1. CONCEPTS - ,
) - Interdependence g _ ! !
- .- Levels of Covernment ’
Citizenship .Responsibility o
" 11. OBJECTIVES - - Activity Number
‘ [ Y - . - - - ?
1. Krowledge ~ . _
) ’ | SN '
Students will kngv that the United States' government is 1-8

‘structured to be responsible to its citizens' needs in
many communities. _ y
Stuﬁents will know that citizens may partic1ppte in ¢, - " 1-8
. making decisions about govermmental actions. _ °

2. Skills - .

. Students will locate information about-the presence of the © o 1-7
( . _ federal government in their comnunity. . ‘
LT Students will make decisions about' the location of a new 8

i, ‘ highway. 2~

- Students will plan fQr implementing their decision about 8
. highway iocations..

-

L

3. Valuing

Studénts will salue effective cttizen participation in - 8
., making a decision about the new highway :

Students will /alue 1nformat10n gatherlng as a part of ' 1-8
learning.

. 4, Respdnsible Behavio;‘ ~

;/' Students wiil respect the rule of the majority and respect 8
minority rights in the simulation “New Highway." :

Students will actively participate in research activities 3,5,8
. and simulated pmblem solving. .

Students will cope with the consequences of decision- 8
o making in “New Highway."

. Students will accept the consequences of their own actions r 8 '
I ' 1n "New Highway. Ji: - 9
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Activity 1

.

Instructlonal
Objective:

After examining the telephone book 11stings for federal
government offices, the students will be able to list five

agencies and departments of the federal government that
have offices in their comunity. -

Méterials:

Teacher Activities
T~

Telephone books from your community

Student Activities

From o:éf;£udy of the federal

governmént, let's review and name
some departments, agencies, and
organjzations that we studied
about.

Do'you think that all of these
have headquarters in Washington?

Do you think that some may have
offices in other Tities? Why?

Todgy we are going to find how
many governmental offices in our
coomunity are related to the fed-
eral government. How do you think
this can best be done?

. Now that we have decided to use

the telephone book--where do you
think we would find this informa-
tion? If students do not know,
suggest possibilities and let them
explore. .

How many did you find? = °

Which of these do you think affect
you and your parents.as citizens
most directly?

:dr’
-~

., {yellow pages)

Students should discuss_and name
agencies as teacher writes on the
board.

Answers will vary.
L

Some departments touch the’ lives of
people on sta‘e and local levels
and need offices there to set up
programs

Answers may vary, but teacher

should direct the discussion in the
direction of the telephone book.

Under “Government Office-~-U.S."
“Unites States
Government” (white pages)

There are between 50 and 60.

There are m%ny answers the students

. may give, but weather bureau, high-

way department, Food and Drug
Administration, courts, U.S., Post
Office, IRS are some that shou]d be
mentioned.
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Activity 2 *

Instructional -~
. Objective

HMaterials: Book--Maher, J. E.,

After discussing taxes, students will be able to identify
five types of taxes asspssed by the government and will
recognize IRS torm 1040.

Ideas Abodt Taxes -

Pamphlet--Understand1ng Taxes ' 78

HWorksheets--Forte and MacKenzie. “"Tax Information Sheet"

Form 1040

Form 1040-A

Instructnons for Form 1040

 Encyclopedia

Special Direc-
tions to the
~Teacher:

This activity may be too difficult for the entire class.
You may wish to use it with students of higher ability or

with students who have an interest in taxes.

Teacher Activities

Student Activities

v -

Discuss with .the students the
concept of income tax and the
American government's reason for
taxfhg income. What are taxes?
an\do we need them?

How dqes the government get money?

.Hhat kinds of taxes do citizens of.

the United States pay? -

~
&

What kinds of taxes do adults<you
know pay? ) - .
Most of the federal government
money comes from jgdividual taxes.

. Today, we are going te\discuss a
fictitious American family.
i1l .be given a form that was.
supplied by the IRS office (1040)
and a tax information sheet on
this family.

You -

‘Same as above.

-

-

Students should respond that people

* pay money in order for government

to carry out certain functions.

Maher, J. E., Ideas A About Taxes,
p. 15. -, ) -

Answers will vary, but some answers
may be property, income, sales,
corporation, license, state,
federal, dog tax, inheritance.

*

-
Distribute IRS form 1040 and/copies

- of the attached tax information

sheet. Also, distribute copies of
Understanding Taxes_'¥8. Using

page 10 and the IRS forms and the
fictitious family, they should try r
to fill out form 1040.

4 .‘



. Teacher Activities

Activity 2 (gontinued) '

Student Activities

|
When forms have been completed,
compare and check answers.

Why do people pay different
amounts of taxes?

- Have students as cylminating pro-
ject prepare charts and graphs of
the services that tax-supported
agencies provide the people.
Provide them with information from
the IRS“and the encyclopedia.

/
Students should-1ook at page 15 in
Understanding Taxes '78. They

should be able to tell in Tax
Table A-Single that a single person
having 2 exemptions pays more taxes
as their salary goes up.

Students- can prepare charts and
graphs of the services that tax-
supported agencies provide the
people, such as expenditures,foJ
national defense, agriculture,

health-education-welfare, veteran

\

benefits and services, space, etc.



@ : : - TAX INFORMATION SHEET

- . ™

USe_ﬁhis information to cémplete federal income tax form.

»

Mr. A.-ﬂerican and wife, Ima Merican, are each 41 years old. They have
two children: son (16 years 013), and daughter (12 ye§rs.old).
- Mr. Mer1can(is.an insurance agent. He and his fpmi]y,]ivé in a ten-room
house. - One room of this house is Mr. Mer%can's business office.
Fdr th}; tax year he earned a salary of $19,500 from his insurance busi-
ness. He earned additional income of $1,400 royalties paid on a hahdbook he
‘ ‘wrote on “insurance buying. His wife, Ima, earned $4,200 as a dance instruc-
**© tor. Together they paid property tax of 51.280 and state income tax to the
_ State of New York ;otéling $900. They make'mghthly mortgage payment on their
., home of $267. $190 of:thirs payment is intgrest. This tax year they bought
a new car for‘hhich'the& pay $110 a nmntﬁ..-$36 per month of this payment is
interest. Mr: A. Merican travelqd é.OOO miles for his business and another
7,000 miles for. pleasure. .He’§ﬁént $540 on business entertainment. The

family had no medical expenses.

Forte, Imogene, and MacKenzie, Joy.
“Tax Information Sheet." Kids'

-

) Stuff Social Studies. NashviTle,
Tenn.: Incentive Publications,
1976.
!
. 4 . B
13
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. Activity 3 - .
- ° ) .
Instructional
Objective: After studying newspapers, brochures, and pamphlets on the
FDA--students will be able to list two functions’of the
United States Food and Drug Administration and to describe
at least three specific steps taken. by the FDA to protect
themselves ard r families.
-«

Materials: ‘Parphlets--FDA Consumgr'Memo
le Hant You to Know About Today's FDA -

Teachér Activities

Student Activities

From the news you have read in the
newspapger and heard on T.V., do

you have some ideas as to what the
Food and Drug Administration does? (

Does anyone know of some examples
of things the FDA has warned
against?

How does this agency actually do
its job of protecting us?

Pass out brochures, pamphlets, -
etc. received from the FDA.

-

Ask students to make a list of all
of the functions of the FDAand
different responsibilities ofT™each
person's job (i.e., consumer
safety officer, FDA laboratory
scientist, FDA researcher, FDA
food inspectors, FDA drug inspec-
tors).

Prepare a bulletin board for stu-
dents to bring in magazine and
newspaper articles relating to

-foods and drugs the FDA is inves-

tigating.

Teacher should contact the FDA -
listing in their community.
Sometimes there is a consumer
officer who can visit the class-

© room. - -

: - 1q

Students may respond that this
agency sets up laws about the foods
and drugs we use.

Cyclamates, saccharin, red dye,
hair color, nitrates in food,
asbestos, etc.

Alé}ting the public, pharmaceut%cal

companies, etc.

Students should be divided in
groups. The groups should be _
divided by teacher and told to 1ist
the jobs they found in the :
gglxphlets and the functwmr"of the

Students should-1ook for current
events items to include on a
bulletin board about foods and
drugs being investigated by FDA.

£

If a speaker can come, have the
students select questions to pre-
sent to the speaker.

[
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Activity 4 "

. Instructional . ‘

o

Objective: After reviewing reading materials, students will be able to
® list five services provided by the weather bureau. - '

\
Materials: Encyclopedias
' Books on weather .
Newspapers

Teacher\ Activities

X -

Stuéént Activities

Today we are going to talk about
another service in our community
that is part of the federal
government. This is an agency
that touches your life every day.
You hear about it in the morning,
and you let- it influence what you
are going to wear. You listen or
hear about it at night to find
out if your sports games will go
on as usual. Can anyone tell me
what it is? For what other rea-
sons do you listen to the weather
report?

This service is part of the
Department of Commerce. Using our.
encyclopedias, find 5-6 other
things the weather service does.

(2 or 3 students can do this.)

To help us understand the tech-
niques of weather forecakting, we
might want to visit the National
Weather Service.

What are some things ydu would
like to find out about wepather
forecasting?

| TS
¥

- Weather Bureau

Snow warnings
. «.Flood watch
High and low temperature
b-day forecast
Recreational weather

O P L) M

v1. Issues forecasts
2. Provides warnings of hurricanes,
tornadoes, etc.
3. Measures rainfall and river
levels to forecast navigation,
~floods, etc.
4, - Issues weather information for
farmers and pilots
5. Keeps records of the climate of ~
the .United States and other
countries and studies ways to
jmprove weather forecasting

Check with the Weather Bureau in
your community to see if such
.visits are allowed.

Answers will vary, but if some of
the following are not suggested,
weave them into the diScussion.



+on weather proverbs.

® NO U A W N

Activity 4 (Continued)

py ~ ‘Teacher Activities

.-

Student Activities

¥4

o

We are going to do.some research
How could
you-find some proverbs? How could
you find out if they are valid?
(Below are some proverbs the stu-
dents ‘may come up with.’)

1. “Thunder “in- the morning, rain’
before-night." :

"Who soweth in rain shall

reap with tears." \

“The northwind doth blow and

we shall have snow,

"If wind follows sun, fair

weather will come."

“If clouds fight the wind, a

storm will begin.*

“Birds roost before a storm.”

.. "A chirping cricket can give‘a

temperature.”

"Weather can be predxcted by

itripes on a wooly caterpil- '

ar

9. “"Red sky in morning, sailors
take warning."

10. "When the.stars begin to
huddle, the earth will soon
become a puddie.”

»

A

16

1.
2
3.
4
5.
6.

7.
8.
9.

*10.

What information is required to

- make a scientific forecast?
. “How are weather maps prepared?

What are the standard weather
map symbols?

How often are weather forecasts
correct?

What happens to make forecasts
incorrect?

Why must weather forecasters
know  thé weather” in d1stant
areas?

Why are weather forecasts not

. always accurate?

“What causes thunder and light-
ning?

_What are the highest and lowest
temperatures ever recorded?
How- do clouds form?
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’. Activity 4 (Continued) : . .
Teacher Activities = . -\ Student Actiyities
| You may wish st{:dents to' research " i. Man began to observe environ- -
the reasons pgroverbs came about. L . ment for clues as to when he_-
. ‘ S ) . should hunt, fish, plant, etc.
' . © ' |~ 2. Man-observed the recurrence of.
' - weather phenomenon.
. 3: Many superstitions concern
* animals because man believed
they 1ived close to riature and
were therefore extremely sensi-
tive to weather changes.
If you visit “the weather ‘station, | ‘Each grdup should take this infor-
discuss what was learned. Divide '~ matioh from the newspaper and make
o the class into groups. Ask them charts and graphs with the statis-
to bring in the weather section of tics. They may want to make a
the newspaper for a week This is " bulletin board display showing the
prepared Ly the U.S. Departmegt of . maps- and how the systems move
- ) Commerce. ) across the country. Only one would
. . . : ) | : be submitted per group.
' Now using what you have learned, ° Students make a chart similar to
each of you will keep a weather ) this
chart for a week. You may wish to i
use your own’ symbols or the | Date] Sunrise |Sanset Temp| Temp|Wind| Wea-
weather bureau symbols. - | 9 am| 9 pm| ther
- #
- ' ) ‘
' " sunny partly cToudy rain sieet snow fog
- cloudy Co0 [ofe] ARK
.. C I 0 o0let gk
Hrlte a paragr'aph on "How the u.s. Students write paragraph using
Weather Service Affects My Life."” information they have learned.
' \
X

17




. visited if they are collectors.

Activity 5. | o _

Instrucy.onal ' /
Objective: After studying passport information, students will be able to
- : identify the qgencies and departments they must contact in
order to rerelve a passport.

L .
Materials: Travel books on Europe _ .
h World Almanac ' . -

) ' Construction paper for passports - | | .8
‘ Teather Activities - Student Activities
d!‘ ' .
'Divide the class into groups of | Using referenfe bopk students
4 or 5 student{s. Have each group should decide that 2 major things
decide on a country in Europe to they need to do are.to get a pass-
visit) After deciding, they - port and get shots. These are
should find out what they need to both decided by the U.S. govern-
- 'dp before leaving - 1" ment. )
What is a paSSport? - A travel document that identifies
: the holder as a citizen of the
. ’ country by which it is issued. It

also requests the -countries visited
to give the holder safe passage,
lawful aid anq protection.

Teacher should havé class apply

for passport information. Select.-

lor2 students to write -to:
Passport. Division .
Department of State

. Washington, D.C. L,
Some countries dd'not require - . Bermuda, Canada, Mexico, and some

passports. Ask the class to find ‘of the West Indies.
out which ones. ,

+ Have students that have passports
to bring them in to show the

class. 4 e e ° '
\ , : picfure
Have each student to make his own Passport
passport. He could af7ix postage ' USA
stamps of the country to be .

12476832 | Jd T| —
seal .
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Activity 5 (Continued)
"t

Teacher Activities

Student Activities

-
l

Tel] the class “or ﬁroups to use
informition .from the World Almanac

to make a ljst of thlngs needed to
do to get a passport.

a

Teacher should have one student
contact the Health Department in
their community to find out what
shots are required. (This cannot
be done before since the teachei .
does not know the countries
selected.)

- .. S I

» 2

“1. F{i11 out the app]ication 1n

person before:

a. Passport agent

b. Clerk of federal

- court
" ¢. A clerk of any state

' court of record or a
Judge or clerk of any’
probate ccurt

.or
d. A postal employee at
a post office desig-

- ' nated to accept appli- .

. . cations
2. Submit proof of citizenship.
Acceptable documents. are:
a. Previous U.S. passport
b. Birth certificate
3. Submit identification.
a. Previous U.S. passport
b. Driver's license
€. Governmental identifi-
cation card

4. Photographs--2 identical ones

taken within 6 months of the
application.
5. Validity and Fees .
a. VYalid for 5 years
b. Passport. fee is
$10.00. :
c. Amr additional $3.00 is
charged whenever the
application is exe-
.cuted before an offi-~
cial. :

A student should contact the Post |

- Office in their community to find

out the proper procedure and steps

" to take. . .

If students receive immuhization
forms from the Health Department,
they should fil1l them in.
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MOTE TO THE TEACHER:

[

After teachfng the first activity and the vocabulany list, the remain-

ing activities may be taught in any order- chosen by the teacher. The purpose - -
.of this activity set is to deal with nnTy city government and nut é; focus on

a variety of local governments. “

Most chty governments have community representatives available who g

" wiould be able to provide information for ynur cIass about’ ynur city s govern-

ment. Getting this information from your city,s representative viould enhance

this activity set.

Also, most cities, make available materials about city government which

yeu could distribute to your students. )
B . . ) ) ~

f-
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Aruitoxt provided by Eic:
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RESOURCE MATERIALS INCLUDED
IN THE ACTIVITY SET

-
For the Students
AUDIO-VISUAL MATERTALS: 8
~ Cassette .
" Dinkmeyer, Don. "Duso D-2, No. 4, Side B."
' Developing Understanding of Self and
Others. Circle Pines, ginn.; Amerfcan
Guidance Services, Inc., (Cost = $6.50).
Film ' ‘ _
1+ Y4hy We Have Taxes: The Town That Had No Policeman.
New York: Learning Corporation of America,
(Cost = $145.00).
Filmstrip (Sound) y ' .

“How Are Leaders Elected?” - Political Science
Series, Set I: City Government. {Published
by McGraw Hit1) Culver City, Calif: Social
Studies School ‘Service, (Cost = $20.00).

"How Does the City Protect People?" Political
Science Series, Set It City Government.
{PubTished by McGraw Hi11) Culver City,
Calif: Social Studies School, 3ervice, .

{Cost = $20.00). _

"What Do Councilmen and Judges Do?" Political
Science Series, Set I: City Government.
{PubTished by McGraw Hil11) Culver €ity,
Calif: Social Studies School Service,
(QEEF = $20.00).

"Who Leads Your City?" Political Science Series,
Set I: City Government. (Published by
McGraw Hi11) Culver City, Calif: Social

* Studies School Service, (Cost = $20.00).

' - ' -

Ly

No. Per
Act. Set



BOOKS:

‘ -

Law in American Society Foundation.

Justice--Student Activit Booklet

Ohio: Charles E. Merri
(Cost = $26.00).

WORKSHEETS AND/OR HANDOUTS :

“_ BOOKS:

" OTHERS:

e

,]:R\(:

Full Tt Provided by ERIC.

OTHERS:

Activity Set Evaluation
Problem-Solving Checklists
Vocabulary List

Foundations of

Columbus,’
shing Co. 1975.

Cards with names of city council members

Sample ballot

“Everyone Should Be' Treated Equally."

Unit VIII/Cycded - DUSOLD-2.
Y

Poster VIII-D,

For the Teacher as Backgroufd Information

!

Law in American Society Foundation.
Justice--Teacher's_Guide. Col
Charles E.

“
A

Vocabulary List Answer Sheet
% . . .

"

Faundat:ons of

umbus, Ohio:
Merrill Publishing Co., 1975.

-~ \

No. Per
Act. Set
28

'35
35
35



MAIN PURPOSE OF THE ACTIVITY SET - .

1. CONCEPTS

City Government | . L
Leadership .

Citizenship ) .
Decisfor-making ‘ - )
Responsibility

I1.  OBJECIVES - S  Activity Number® - °

1. Knowledge ‘ ot J

Students will know that city goiernnents elect 1,2,3,4,5 -
leaders and try to operate democratically. -

Students will know that there are many ways in . 6,7
d _ which citizens can influence city leaders, such

as voting. < - C§]> '

C ) 2. Sils . : . :
, y : Students will make d@ision about the best solu- 6,7
tions to possibl. oblems. :

Students will be abYe to acquire needed informa- . 3,4,5,6,8
‘tion about city goverament from filmstrips and
intervicws with leaders.

3. Vvaluing

" Students will begin to analyze the proaésses of . . 7,8
, ; change, development,. and evolution which arp a
- part of the city government.

Students will learn to respect law as a grdwing - - . 2,7,8 - 7
and developing body of rules through which the )
American people govern themsejves. . //

¢ ]

- __ 4. Responsible Behavior

Students will reinforce and praise good citizenship 4
in their classmates. ' -

) )

L




Activity 1 *

Instructional -

+ Objective: As a result of'this activity.‘studenté'will-be able to

1) define leadership 2) identify qualities that others

recognize ‘M an effective leader 3) list those qualities

in themselves that they would 1ike to give attention to
in order to be a more effective_leader.

‘Materials: Cassette--Dinkmeyer, "Duso D-2, No. 4, Side B*

Poster VIII-D: “Everyone Should Be Treated Equally" inA
Unit VIII/Cycled - DUSO D-2 :

Spécial Directions
to the Teacher:

& Teacher Activities. -

Make sure that you teach this activity ffrst.

Student. Activities’

Write the concept "leadership” on
. ‘ the board.

. Ask each student to quickly write
. a word or phrase that comes to mind
when they first look at the concept
“leadership."

Have each student read his/her writ-
. ten response- to the entire class.

Play the cassette “The Class Electiony
Use the cassette to discuss the, .

meaning of the concepts equality and
human dignity.

- Ask the students to list the qual- ﬁ
’ ities they would like to develop in -
order to be a more effective leader.;

Aruitoxt provided by Eic:

Y . : 24
RIC. | - <3

Participate in discussion.

'-

Examples of qualities students might

Tist:

Ability to communicate well with
individuals. - -

Ability fo make wise deqisions.

Concern for fellow man.



.7 Activity 1 (Continued)

-

Teacher Activities.

-
L ]

Student Activities

Next list ways‘jn which studenﬁs
“might achieve these qualities.

ERIC C

Aruitoxt provided by Eic:

‘Examples of ‘ways in which leader-
ship qualities might be developed:

Willingness to work towards
this goal,

Increésed understaﬁding of the
various types of leaders.

Ability to speak well and confi-
dently in front or groups.

Aedeskre to be fair when dealing
with individuals.



10.

Repubtican

Democratic

¢
conservatiiér'
political parties
campaigning
registration
primary electisn

-

election

secret ballot

candidate

3

VOCABULARY. LIST
f/—;
e
P
o

¥,



VOCABULARY LIST ANSWER SHEET i

Make sure the students understand the meaning of the following

vocabulary words before beginning the activity set.

C

- States. -

1. Repub%é;an<- One of the two major political parties in the United

2.

10.

Democratic - One of the two major ap]itical parties in the United.
States.

r
4 N

polltical parties - People who have similar interest and 1deas
about government.
{

campaigning - Warking to get a candxdate elected by.- making speeches,
talking to people, making brochures and posters, etc.

conservative - A small politxcal party.

L

registration - Signing up to vote.

primary election - Election in each party to decide who the candi-
date will be from that party.

election - When people vote to decide which candidate w11] hold
the office.

secret ballot - Voting in privacy

candldate - A person running for a political, office



-

_ Activity 2
- Instructional o

Objective: As a result of this activity, students will be able to identify
: the reasons why leaders are necessary. .

Materials: Film--Why We Have Taxes: The Town That Had No Policeman

-Special Directions -
to the Teacher:

This film is available from your local Prnjeét ACE Representative.
For further information, call the Project ACE office collect
(919) 623-3428. ;

-

Teacher Activities | Student Activities
What would you say to someone who Try to get both yes and no view-
) said, "We really don't need anybody points in the open, but most stu-
bossing us around. In America, . dents will probably say leaders can
. : everybody is free, and being free help sometimes.
means no leaders?” (
_ Here is a town that had a problem. Identify businessman, farmer, and
They solve it in a famjliar way. We the policeman as examples of leaders.

should be able to figure out who
these leaders are if we look closely .
enough. Show film. X

Who are the leaders in our . community? Attempt to list the various posi-
. . . tions of city government officials.




";_. Activity 3.

Instructional

Objective: As a result of this acti

»

vity, students will be able 1) to

1ist the names of city council members and 2) to describe
N the role of the city council members in the city government.

Materfals: Filmstrip (Sound)--"Who Leads YduF'City?“ .

s : 1

Teacher Activities
ya

Student Aétivities

This film gives us more detailed
answers about who leads our city.
You may want to keep a list. Show
the film and have students watch
for things the City Council does.

If you did not know the names of
- government depantments in your
city, how would you find out?

N

Students will find things the City
Council does and make a list of
these activities.

Students should be able to suggest
ways of finding out the departments
the City has. Have them follow
through by asking someone or look-
ing up in telephone book. )

After identifying the departments,
students may want to ‘do further
research about the activities of
each department and present their
findings to the class. For . _
example, students may wish to make
phone calls and/or interview city
personnel to get more information
about the operation.of city govern-
ment. If possible, students should

. record these interviews and play

back the tape recordings so that
the other members of the class
might hear them. :



" November.

Activity 4

Instructional
Objective: As a result of this act

ivity, students will be able to
identify ways. in“which leaders are elected..

Materials:- Filmstrip--"How.Are igaders Elected?”

Sample ballots

*  Teacher ActiQities

.

Student Activitiés

Many city leaders. are elected.
How do elections work? .

Write vocabulary on board or
distribute a worksheet with words
to discuss meanings. -

Here is a description of elec-
tions. Llet's see whether you were
right about the way eleéctions
work. Show the filmstrip.

What qualifications are needed to
vote in a city? (

political parties are made up of

. people who have similar ideas

about how things should work.
HMost cities have two parties,
Democratic and Republican. Each
party chooses a candidate to
represent them. We are having (or
have had) elections in __city in
What are some things
the candidates do to get elected?

Elettions are the way we get our
‘18aders, so.let's prepare a bulle-
tin board which can show the
“Steps to Becoming a Leader.”

‘31

.Share "their knowledge.

Students will write down vocabulary
and meaning of words."

Students can look for ways leaders
are elected.

-

Help students recall from .film.

-

Newspaper clippings from election
days, drawings or illustrations
from students, and colorful pic-
tures from magazines could be
collected.

Review sample ballots.
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Full Tt Provided by ERIC.
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As a result of this activity, students will be able ta write
a description of the role of judges and will be able to -

identify various instances in which judges and city council *

Activity 5
Instructional o
Objective:
members work together,
Materials: "

.

Filmstrip (Sound)--"What &0 Councilmen and Judges Do?"

Interviews with city coiuncil members’and/or judges -

Teacher Activities

" Student Actigities

- mayor, cannot be expected and

. What other jobs in city government

Obviously, one person, such as the

should not be expected to make all
the decisions in city govermment.

have been created to assist in
making decisions for the people at
this level of government?

The filmstrip "What Do Counciimen
and Judges Do?" will present
information about the nature of
other government positions. After
showing the filmstrip, ask stu-
dents to describe the function of
city councilmen. For example, you
might begin the discussion by
asking: What do city councilmen
do? If you wished to make a law
in your city government, how could
city councilmen help you do this?

What do judges do?

What problems ‘do city councilmen
and judges face? How do they
cooperate with each other?

Invite a city councilman or judge
to discuss with students "Problems
I Try to Solve as a Councilman or
Judge.® .

s | . .‘ 32

Share what they know. .
>

Analyze for answers to question.

a [

;‘t‘

p
Have each student 1ist job charac-
teristics.

Students may want to do further _
research. - ’



Activity 6

Instructiogal . A
Objective: As a result of this activity, students will be gble to 1ist the
services the city provides for them so that theg¥ can live together.

- Materfals: Filmstrip (Sound)--“"How Does-the City Protect People?” -

,.Téacher Activities : | Student Activities o ':)?

Have students name services provided | -
by the city, such as police protec-
tion, fire protection, consumer pro- .
tection, sanitation, health, and ’
emergency aid, for the security and
safety of the people.  Teacher will . :

write them on board as students name ) ~
the services.

. Watch the filmstrip to see if our: |, Revise Tist.
: . . 1ist is complete or whether we need :
to add some things.
Students will write a paragraph (or
draw pictures for slower learners)
on "Why Protective Services Are
. Needed."

Students might invite a policeman .

to talk with students about the job

he or she'does. In addition, he or

. she might want to describe the type

[ ‘of training received by a newly

- ,” appointed policeman or policewoman

- .. . “,_;ffﬁ and the importance to these individ-
. ! uals in the community. '

Ask students to map out the school's
. plan for fire emergencies, showing _ .
.\ exits and traffic patterns, locations| : -

of hydrants, windows and doors.




® Activity 7 . . o CoL Co.
.. . Instructionél . - . - : :
. Qbjective: As a result of this activity, students will be able to {identify

a series of problems within the jurisdiction of the city govern-
ment officials and they will be able to suggest possible solu-

L]

tions to these problems. .
Materfals: Horksheet—-“Prdblem-Solx}ng Checklist®
~ Media Center . . , -
Community Resources . <
" Teacher Activities . Student Activities
" Ask students to identify city-relafed Discussion . .

problems and choose one for class
research. Examples of city related
problems might be:

Lack of bike riding paths

. Too few warning signs such as -- . . .
“caution--children playing" .o .
. sor "school crossing” |

Location of roads . -
Inadequate transportation faci%ﬁ- )

‘ ties , : ' Co )

. Y ; ‘ T !

After selecting the one problem for Students will complete the check-.
class discussions, ask students to list as digected and will discuss

. fillout the "Problem-Solving with their classmates. thﬁ solutions

. Checklist.” . . which they wouldmost highly recommend.

l N s b

L J¢ "



Name
- Date ' .

7

PROBLEM-SOLVING CMECKLIST \ A

Problem I want to solve

¥ -

. My thoughts about suggested
Sources, checked Solutions they offered _ solution ;

-~ ) < . . -
- , \&. . »
“ .

o

The solution I suggest: o . '

]

The possible consequences of my suggested solution for the community (includ-
ing some problems it might raise):

We . | o



Activity 8

-

¢ -~

Instructional -3

. 'y - - ¢ .
- Objective: As a result of this activity, students will be able to actively =~ °

participa;e'jn role playing a city council.

' Materials: Cards with names of city council members - .
Book--Foundations of Jus;ice--Student Activity Booklet LN

-

_ Special Directions
to the Teacher: « :
Ideas for role play can be ebtained from the book Foundations

gf;Justice--Student Acgingx_ﬁooklet., . .
Teacher Activities _ Student Aptivities
. . . —
Will this meeting of the City Council] Class should get involved in pre-
please come to order. These citizens ' senting their stands.

are here to present a problem and _ B
suggest solutions to the City Council. ' "
Let’s be orderly about this please. ) : }°

Allow city council members to vote |
and then discuss their decision.

- .
* i
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‘ ACTIVITY SET EVALUATION .
{ .
. . e
.. « ™ ' . - ) ‘ ’. ',_'f\'. o . -
Possible Activities - - . ; i \\\ K

1'

*The students will play a gqame of "Who Am I?" txample. I amaa person
" who is head of city government. Answer: Hayor.

- -

e : . . -
»

- ) ) - e .

With some. of your classmates, make a mura1:111u§trating the different

X )
kinds~of‘services of your ¢ity. -

o . .

Make a chart to explare government. Divide a sheet of paper into two
co}umns. In ope column, list all the communities to which you "belong.’

In the othef column, give examples of rules or laws that you are

- required to obey in each community.

.. :’

What qualities are needed in order to be an effective leadeq?, List
them in the order you feel is “important. .

e K

-
.



P YOU CAN HELP 0 | o
- ~ - CONSERVE OUR NATURAL RESOURCES

» Grade 3-

| ) : Phyllis Carpenter
* Archer Elementary School :
' Greensborp City Schools -
/ . 'Gmensmm. NQ c-

o N
. . a A

A" PRODUCT OF : | .

Project ACE
P.0., Box 70
Eden, NC 27288
(919} 623-3428

: Ms. Barbara Sm
. " Project Director

* &
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Aruitoxt provided by Eic:
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NOTE TO THE TEACHER: .

Qi Sefore-beginning these activitfes, A child wili,need to have some °
_basic knowledge of natural resources and what they are.
" The T;*ue Boole of Conservation by Gates (Children‘'s Press) would

bé a good fintroduction to natural resources and conservation.



RESOURCE MATERIALS INCLUDED
IN THE ACTIVITY SET

- ' For the Student -

Aunlp-visinAL MATERIALS: -
Fi}e trips ‘(Sound)

. “A City Grows." USA Today. Long Branch, MN.J.: Kimbo
- Educational, (Cost = $14.45). -

“The Hungry Elephant.” The Whimsical World of Robert
Sargent. !rvington-tﬁ—ﬁ dson, N.Y.: Hudson Photo-
. gra ﬁic Industries, Inc., (c°st = $17 00).

“North Carolina Resources.” North Carolina: The Land and
Its Pet,)g‘le. Raleigh, N.C_.: Enﬂié Media, (Cost =

| . | _ Transparencies

Slusser, Dorotﬂd and Slusser, Gerald H. "One Minute to
mdnimt eople and the Earth's Resources. St.
- ‘ Louis, MD migikenmishinm . (Cost = $7.95
\ complete set

.
EXCERPTS FROM BOOKS:

" Brubaker, Bale L. "Lesson 60 L.J. Builds A Tree House."

¥ho's Teaching--Who's Learmning. Santa Monica, Calif.:
Todyear Publfshing Comany, Tnc., 1979, pp. 161-164. |

- " Brubaker, Dale L. "Lesson 61 Looking for Bottles.” Who's
Teaching--Who's Learning. Santa Monica, Calif.:
'ﬁWear PubTishing Cmﬂy. Inc., 1979, pp. 164-166.
WORKSHEETS AND/OR HANDOUTS:
Activity Set Evaluation

. ' le Can Help '
godgser. Dorothy M. and Slusser, rald H. "Study Unit II:

.+ .An Environmenta) Check List." People-and the Earth's
. ~ Resources. St. Louis. MO: MilTiken Publishing Co.,
® R L
‘ . .\ ) ¢ ) . '
ERIC™ -, | il .

Aruitoxt provided by Eic:

No. Per

_ Act. Set

35
1 Master




< ¢
‘I' OTHER:
"puso Card I1I-D: Roie Playing Activity.” Puppet and Role
Playing Activity Cards. Circle Pines, Minn.:
@i’%ance Services, Inc., (Cost = $1.40).
Photograph of & Lady's Slipper
o For the Teacher As
Backgrounq Information
BOOK:

Slusser. Dorothy M. and S'Iusser. Gerald H. *“Teacher's Guide."

le and the Earth's Resources. St. Louis,
m%giken PubTishing Co., {Cost = §7.95).

11
ERIC

[Aruitoxt provided by exic JI8

American

QO:

No. Per
ﬁct. Set




-

RESOURCE MATERIALS ALSO RECOMMENDED

For fhe Teacher As
Background Information

BOOKS:

-«

Gates, True Book of Conservation. Children's Press

EXCERPTS FROM BOOKS:
Related Articles from World Book Encyclopedia

Animal--The Importance of Animals
Arbor Day
Erosion
Fishing Industry
Floods and Flood Control
Forest and Forest Products
4-H Club
National Parks
. Soi1 .
Tennessee Valley Authority
Water Supply ~ .

.o
-

L
S
/

ERIC

Full Tt Provided by ERIC.



® h | MAIN PURPOSE OF THE ACTIVITY SET

»
I. CONCEPTS
) Responsibility
Conservation

Cooperation
Interdependence

Preservation

11. OBJECTIVES E Activity Number
1. Knowledge

Students will learn that the supply of unreplenish- 1,2
able natural resources in the worldeis diminishing
and that this change causes problems in society.

Students will know that every individual has some 2,3,4
responsibility for conserving natural resources.

Students will know that to be effective, individ- 3,4
uals must recruit others to conserve on natural

. resources. .
£ F

Students bsgome aware of what is being done by 5
groups in fheir community to conserve on natural '
resources. .

2. Skills .

Students will acquire needed-gg‘;}mation about 1,2,3,4,5
. . Tresources. . _

Students will think about fnformation rationally, 1,2,3,4
‘_ ‘ : creatively, and independently.

T ' Students will make decisions and will be able to 1,2,3,4
implement these by doing their part in helping with
conservation.

3. Valuing

- Students will analyze values about effective citi- 2,5,4
zen participation in society. '

Students will analyze values about good citizenship 3
with regard to individual responsibility toward natu-
ral resources and the environment.

4. Responsible Behavior

Studenfs should evidence good citizen§h1p by practic- 3,4
o ing conservation of natural resources.

R 43



Aruitoxt provided by Eic:

ERIC

Activity 1

Instructipnal

%

Objective: After viewing the filmstrip "A City Grows", students will
be able to draw murals showing the change in the use of
physical resources from the past to the present times.

Materials: Filmstrip (Sound)--"A City Grows"

Mural papar

Teacher Activities

Student Activities

&

Show fiim.
Discuss film as you Show frames.
(Suggested questions)

1. Name the resources in frame 2.’

2. W¥hy did they build the town near ‘

water? t
3. Why did they need a railroad?
4. MWhy did they need a new school?
5. Why was the factory closed?

6. Why did the ‘people move from the
city?

Some suggested ideas for- murals:

Past

Animals for transportation §& work
Animals for food

Forests to build shelters

Land for farming

Water fer transportation

Water for energy (water wheel)
Air for enerqy (windmjll)

Present
Animal for food

Water for energy (dams)
011 for fuel

Solar heat

Sea farming

Water for recreation

View filmstrip.

Children make murals showing
resources past and present.
(Topics for murals could be
arrived at by letting children
brainstorm ideas).



- . _ \\\

’ Activity 2 _ !
Instructional
- - Objective: After viewing the filmstrip and doing displays, students

will be abie to make charts showing "Good Use" and "Poor
Use" of natural resources.-

Materials: Filmstrip--"The Hungny Elephant"
Chart paper (4 or 5--for small groups)

- sheets .
Teacher Activities Student Activities
Show filmstrip "The Hungry Ele- View filmstrip

phant.*

Inquiry--Is this a story about
elephants? Who is the elephant?
How are we similiar to the elek:antl

Discuss filmstﬁip. How are we like Student responses. (Can never get'

. ' the elephant with our resources? enough. ) 2
How did the rabbit finally solve By forgetting about himself, the
" the problem? : rabbit solves the elédphant's prob-

lems and, thereby, his own., He
Tearns that by helping others, you
help yourself.

Divide children into small -groups Work up role plays of what life will
of four or five each. Have § be 1ike in 25 years if we do not con-
leader for each group. (See role serve, ~ See next page for ideas
sheet. ) ‘ . of possible role plays.
> \ . Groups present role plays. .
' Have chfidren make charts.labeled Children make charts in small groups.
*Good Use” and "Poor Use.® - Share the charts in large group
situation. )
» '

Aruitoxt provided by Eic:

' ' A
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o | Role Play Situations
| (in 25 years)

1. Fixing a meal =~ Lack of fuel, expense and shortage of food.
conservation of electrical energy.

2. Trying to find a place to play - over crowded cities. land used
up,. parksﬁﬁttemd.

3. _‘Iirying to get materials to buﬂd a house - shortage of lumber, ~
ace to bu d ways to heat. _

*

4. Going on a vacation - lack of fuel, crowded conditions. expense
and shortage of lodging and food

| [Kc

Aruitoxt provided by Eic:



" Activity 3
Instructional . , -
Objective: After brainstorming "What Can I Do to Help Conserve Natural
. Resources?," students will be able to.1ist ways people can
s , help with conservation.
Materials: Filmstrip--"North Carolina's Physical Resources®”  *-
Worksheet--"People Can Help"

Other--Photograph of a Lady Slipper | | .

Special Directions

to ‘the Teacher: : :
The filmstrip, “"North Carolina'‘Physical Resources” has not
been included in this activity set and may be obtained from
your local Project ACE Representative.

. Teacher Activities R Student Activitfes’

. ( Show picture of.a lady's slib;;er.

Introduce the activity by reading the
following passage: This is a very
beautiful flower which is very rare.
It is called a lady's slipper.

Questions for discussion: If you - Students participate in class
were to come upon one of these flowers] meeting. ' .
knowing that there are not many of
them, would you pick it? Would anyone|
yo:e l;qou? What difference would 1t
=a

P

Sometimes we have other decisions 1ike
this to make. Would you throw down
R litter or shoot a rare animal? Why
: , are these important? How do you feel
about se things? :

Ask, "What can I do to help conserve?* - Children brainstorm "‘what can
' ' ' I do to_help conserve?”

Distribute worksheets entitled, | Children wo"rk on worksheet, ':Peo-
“People Can Help." : ’ ple Can Help." ,
’ ' ("

‘e
. . ’
. .

ERIC
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* PEOPLE CAN HELP!

Name one way peép'le can help in each of the following areas:
_ L

'I._ Rfvers and Streams from Pollution

Q P
2. Noise * . -
3. Smoke and Smog
‘.\ Wi \
o | " 4. Plants
‘5. Anfmals
. v —
6. America's National Parks ,
® '
‘ : - . 7. Litterbugs
. ——— r
; 8. Ugly Signs v 5
9. Recycling
, ‘ | - . ) . 4 8 i .



Activity & -

"‘

Instructional . ‘
Objective: After completing the activities in this lesson, ‘the sfudents )
=  will be able to describe the advantages of working together -
in a group to accomplish the goal of conservation of natural
resources. ' :

| .

Materfals: Excerpts from Book--Brubaker, “Lesson 60..."
. ¥ho's Teaching--Who's Learning.
Transparency--Siusser, "one Minute to Midnight" .
WYorksheet--"Study Unit II: An Environmental Check List”
Qther--Duso Card I1I-D - _

C . *Teacher Activitfes © Student Activitfes

Use Duso Card 111-D following direc- | Children role play.
tfons on cards closely. . :

‘ Project transparency and discuss the . Students respond,
. problems pictured (e.g., over popula- .
. tion, pollution of air, disposition
\ of wastes, pollation or water, exca- o
. vating changing the course of the _ : S
riverg. e ‘

Discussion questibns: What can we '

as individuals do about each of these o '

problems? :
. Could we do more if we worked as a

group? -

* Encourage a discussion of the advan-
tages of working as a group.

Why do you think this is titled “One

Minute to Midnight?" .- d
Read -aloud "Lesson 60 - L.J. Builds Discussion should draw conclusion
a Tree House" from Who's Teaching-- that L.J. could not have built the
Who's Learning, pp.161-164. tree house alone. Cooperation gots
. ) : » a lot more done. .Ecological con-

. © Please stress the generalization that sideratfon such as driving nails
sometimes 1t is more effective for a | into trees, locating the tree .
group to accomplish something. . house, and the appearance of the

tree house can also be discussed.

-

JERIC ., 49
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| . Activity 4 (Continued) .

Teacher Activities Student Activities

&

t

"An Environmental Check Lfst" .
can be done for [sonaework.

There should be follow-up discussion in - e
class to 1ist ways families can fight . :
pollution and conserve resources. .

Full Tt Provided by ERIC.
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® Activity § R o

* Instructional
Objective: After listening tp a resource speaker from one of the community
. " agencies, the students will be able to write a short paragraph
about a consetvation group and what it does to help.

&

Materjals: Resource person- or people

Teacher Activities Student Activities
. Inxite someone from one of the These people will speak to children

-community agepcies to come to class about what 5. being done by groups
and speak. - . 1in their communities for copservation.

. These can be found in phone direc- .

" tOI'y' . ¢ .
= ) Environmenta] Services 2] 4
) Sofl & Water Conservation , y

Cmmty Forester

Some examples for Greensboro tea-
. chers would be:
. Community Representatives-
Dan Shelton.& James Howerton
One Governmental Plaza .
Rm. 222 Phone 373-2060
Planning & Community Dev.
Charles E. Mortimore, Dir.
One: Governmental Plaza
Rm, 315 Phone 373-2144

Environmental Quaﬂty

Dr. Robert Bryden

1203 Nathen Hunt Rd. 27410 | ) .

Phone 292-7507 . L

After hearing the speaker or speakers,

students will choose one agency and

_ ‘ . write a short paragraph about it and
N ‘ how 1t helps the community.




@ ACTIVITY SET EVALUATION
o (Written)

L]

\ +
Answer yes or no to the fullowing questfons.

« €

I e . : L

- . t 1. Every person can do something about savfng our natural
. : resources. .

2. VWe need to work together in groups so that we may do more
to save our natural resources.

3. Peop‘le in America have always been trying to save our land
and resources.

4. We have been using our natural resources for many, many
- _years.

JII.

Write one sentence telling someth'ing you can do by yourself to help save our
natural resources.

-

Hrit.e a sentence telling about smething which a group of people cnuld do
to help save our natural resources.

-

ERIC .92
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" -ACTIVITY SET EVALUATION
(Optional Oral Evaluation)

»

!Il. ;Ple-a'se {dentify a new fgctory. buﬂdin§ or ggricu]tural development
in your community. In what ways has this {nfluenced the natural
résources of the area? Were these ways ‘considered before the change
V! ' . was introduced? By Whom? | How can y&u {nfluence this factory, build-
“ing. or agriéulturai develop’ugnt to save natural resources in this area?
. {Teacher will. probably wan'twto lead a discussion of ihe ‘above and 1ist
" answers on the board)

X | ‘
. IV. Have children react to page 165, 166 Who's Teaching--Who's Learhing?

~

article about Eden brewery. . . P

93
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’

A PRODUCT OF:

_ Project ACE
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Project Director .



NOTE TO THE TEACHER:

.

The purpose of this activity set is to make students aware of taxes, how
the money is obta'ined and how it is used. Beforq beginning the set, it i§
important that .t;he students must have a knowledge of federal, state, and local
govemmen‘ts.

Some o.f the activities may be combined, such as Activity 1 and 2. Some
act.ivities, such as Activity 7 and 8 aré suggestéd for the more advanced
students. .

Suggested time for teaching this acsivity set is between two and three

weeks .



¢ ' :
: RESOURCE MATERIALS INCLUDED
IN THE ACTIVITY SET

For the Student

AUDIO-VISUAL MATERIALS:
4
Film ‘

~ Why WHe Have Taxes: The Town That Had No Policeman. New
: }ork: %earning Corporation of America, (Cost =
145.00).

Filmstrip (Sound)

- "Community Services.” U.S.A. Tod (Published by KBH
‘ Productions, Inc.) Culver City, Calif.: Social
_Studies School Service, (Cost = $14.45).

“I’ ~ BOOKS: ‘ ) |
' . Maher, John E. Ideas About Taxes. _New York: Franklin,
Watts, Inc. 1972, (Cost = $4.47).

L) “
PAMPHLETS:

Internal Revenue Service, Ylur Federal Income Tax.
Washington, D.C. Same as author, 1978.

‘Internal Revenue Service, Undérstanding Taxes '78.
Washington, D.C. Same as author, 1978.

HORKSHEETS:AND/OR HANDOUTS :

¢

Activity Set Evaluation

Article 1, Section 8, Clause 1 of the Constitution of the
United States

Definition of Taxes

Ideas About Taxes

Tax Information Sheet ’

Vocabulary List

‘ | ' For the Teacher As
. Background Information

A . ‘ Ideas About Taxes Answer Key
ERIC | 56

Full Tt Provided by ERIC.
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MAIN PURPOSE OF THE ACTIVITY SET

‘
{

n~

1. CONCEPTS

Taication
Citizenship participation
,Responsibility .
II. OBJECTIVES Activity Number
1. Knowledge |

Students will know that every member of a demoératic sqci- 1,2,3,3
ety has rights and responsibljties of citizenship in many
different groups within socieﬁg

Students will know that individuals -and groups are inter-, 1,2
dependent on each other.

Students will know that democratic governments are struc-  1,2,3
tures to be responsible to its citizens.

. | ‘
. -

2. Skills
Students-will acquire needed information. 3,4,5,6,7
Students will think about information rationally. crea- 1,2,4,6

‘tively, and 1ndependently

3. Valuing
-Students will analyze values about effective citizen par- 1,2,3,4,5
ticipation in democratic society. , 'y
Students will analyze values about good citizenship. 1,2

&

4. Responsible Behavior

Students w#ll evidence good citizenship in classrooms, in 1,2
schools, and in their communities by understanding that
everyone pays taxes.

Students will cope-with the consequences of decision- 4,7
making. : ‘

ER&C
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Activity 1 - C

Instructional
Objective: After viewing the film, students will be able to list .the ways
in which individuals and groups are dependent upon each other's

tax money to provide public goods and services.

'Y

Materials: Film--Why He-Have Taxes:

The Town That‘Had No Policeman

Teacher Activities

Student Activities

Show the film and digcuss the reasons
why the town needed a policeman.

Film summary:

Previously, this town.has had. no need
for a law enforcement officer. After
a thief steals an item from a local .
business, .the businessmen realize
they need protection. Each business
-owner agrees to contribute money to

pay for a policeman, rather thap eachd -

one hiring his own.

After showing the filmy ask the fol-
lowing questions:

- Why did the town in the film
need a policeman?

- How did the business owners
choose someone for the job?-

- How did the business owners
decide to pay for this service?

Introduce the word interdependent.
Write the word on the board and
choose a student to find the defini-
tion in the dictionary.

Students will watch the film with
purpose of learning reasons why a town .
needs taxes.

Students should ré5pon8 thaty an

-individual was selected because

he was available, dependable, etc.
The businessmen decided to pay as a
group since they could afford better
and a greater amount of prqtection
than they would have been able to
afford if they purchased protection
individually.

Student should find definition and
read aloud.

An example of a definition of
interdependent--mutually dependent;

“depending upon each other.

A



i . . “ .
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Activity 1 (Continue_d)__' | B i
Teacher Activities - * Student Activities

Point out that this town was‘ depen- |- Students should participate in dis-
.dent upon each other's money to pay cussion by naming ways we are inter-
for their policeman. In similar ways, dependent.,
the citizens in our community are o ‘ ‘ -
interdependent of each other. Ask Students should mention that pubic
the students to name some ways in goods and services-~police, fire
which citizens in are community protection, education, highways,
depend upon each other-and hence, N bridges, prisons--are all- paid for
are interdependent. Write the ideas | by our taxes. ‘

expressed by the students on the
chalkboard or begin a chart which will
be expanded in later lessoqs.

FullText Provided by ERIC ~
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Acti vity 2

i

-

Instructional
Objective: After completing the vocabu'lary worksheet, students will be able
. to define the important words to be used in this study. °

Materials: Handout--VYocabulary List

Dictionary
y ~ Teacher Activities Student Activities
) - = Assign students to research and write Students will look up and write defi-
definitions for these vocabulary nitions for vocabulary words.
words: .
b J_'gl-—---‘----- ~eemceceereccacaman a charge osed by governmental
< ‘ ' officials bpon property, individuals,
) 1 or transactions to raise money for
T~ . public purposes.
. . ] .Int‘erdege_ndent-----—f--------.----' dependent upon each other. |
GOOdS ~~mmwmmm e e e e e e s a valuable possession; a bought item
, . - ) + that can be takenhome: candy, bicy-
' . cle, furniture, etc.
T . Services----==---- R the performace of some task or work
: _ o for another person. .
Free enterm'ise-----:----‘----'---‘ ‘ _the right to.compete in the se‘lHng
. of goods and services.
, , &
-
- ~
® ’
61) | ,
EKC
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Yocabulary List

)

Directions: Using a dictionary, find the definitions for the following terms:

1 Tax- .-\

2. Interdependent--

3.. Goods-— -

4. Services--

,5‘ Free enterprise--

" ERIC
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Activity 3 .

~

" Instructional
~ Objective:

After viewing the filmstrip, students will be able to identify

N public goods and services pafd for with tax money.

Haterféls: Filmstrip--"Community Services“

Drawing paper for mural

Teachef Activities Student Act{vities -
- Before viewing the filmstrip, review :
definitions.for tax, goods, and g :

services.

Show filmstrip and discuss the dif-

" ferent jobs paid for by our taxes.
Have the students name the goods and.
services shown in the filmstrip.
Write the answers on the board as they
are named.

Direct the students to draw pictures

of public goods and services paid for
by tax money. Choose one method from|
these suggestions for the class draw-|

ing:

- Individual drawings displayed
as a bulletin board
- One large mural designed as a
city showing the services pro-
vided for that city
- Divide students into several
groups to do group drawings

62

Students will view filmstrip and

discuss what they have seen. Their
answers will vary but these are some
of the jobs they should include: .

~ school teachers, principals
- policepersons :

- firefighters

National Defense personnel (army,
navy, airforce, etc. -

prisons and jails

highway maintenance personnel
postal service workers
agriculture workers

-~ space researchers

- housing and community" development

planners
- Congressmen '
- gggf’ﬁeather.sureau forcasters
- §.Sl Food and Drug Adminsitration
personnel

- sorial workers



Activity 4

Instructional /
objective. After reading the book, Ideas Aout Taxes, students will be able
to answer questions about how tax money is collected and spent
by the federal, state, city, and county governments

Materials: Book--Maher, Ideas About Taxes
Worksheet--Ideas Abput Taxes
Ideas About Taxes Answer Key

Teacher Activities ’ Student Activities
Assign students to read book, Ideas Students will read the book materfal

About Taxes. This will probably be and answer the worksheet questions.
class assignment since students |
must share books.

After students finish reading. assign ' '
. the worksheet. )

63



. ' | . B | Mt Taxes '

Directiors: After reading ideas About Taxes,.answer the following questions
about how tax money is coliected and spent by federal, state,
city and county governments.

f

1. Where would you go to buy food, a haircut, hammer and nails, or clothing?

2. Why do stores sell things?

3. HWhere do you buy water to drink, hfghways. bridges, tunnels, educatfion,
. defense- for your country, police and fire protection? .

4. What are the three areas of government to which citizens pay taxes in
. grder to provide public goods and services?

. 3,

5. What are private goods and services (free enterprise)?’

6. What are public goods and services?

€

7. Using the information on pages 8-10, place the following items in the
correct colum: food, National Defense, haircuts, police, fire protection,
public education, dental services, prisons and jails, doctor's services,
highways, bridges and tumnels, clothing, tools, hammer and nails, bubble
gum, help for people in need, hospitals, trash collection, religious ser-
vices, automobiles.

-

Aruitoxt provided by Eic:
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L (Conti nued) Ideas. About Taxes

g . ( o -
' . . . ) ~ Public Goods, & Setvices .
. Private Goods | ) : - , B
. & Services Rational State City. County .
. 8. Name two reasons we have public goods and services. |
' i . : ,
. ” . , — . >

9. -Where does the government get the money to pay for 'g_ublic goods and services?

-

]

10. What are téxes?

11. Complete the chart showing where federal, state, city and county governments
obtain tax funds. ‘ | P

v -’ . '

. See Next Page , , o

¥ 85
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SpeciaI things: : . Money pafd | (Excise)

gas, liquor, vgperty Aid from | Citizens | Business | to workers | bthings Aid from| Other
cigarettes fed. qovt.| Income | Income | by business| people buy| state

- ”
12. Each year cities have more and more difficulty raising enough taxes “ .
. to provide necessary goods and services. Name some of the causes
of this problem. _
]. - .
T2, i .
; VA
; 3.
N =)
4. .

. T e

13. What would you suggest that citiés do to solve their téx problems?

Aruitoxt provided by Eic:
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' | Ideas About Taxes ’
. Answer Key

Directfons: After reading Ideas About Taxes, answer the following queétions
‘ o _ about how tax money 1S collected and spent by federal, state,
. ) city and county governments. "

G

" 1. HWhere would you go to buy food, a haifcut, hammer and nails, or clothing?
a store : . .

2. Why do stores sell things? to make enough money to buy the goods and
services they want and need. : S

‘3. Where do you buy water to drink, highways, bridges, tunnels, eduéétion.
defense for your country, police and fire protection? . from the

_government ) : .

’ - * .

4. What are the three areas .of government to which citizens pay taxes in
order to provide public goods and services? o

1. federal or national government
2. _: state government . 2
. 3. __ city and county governments |
5, What are private goods and services (free enterprise)? they are made,
sold, and used by people outside the government.

6. What are public.goods and services? they are made by people in government
__ and are available for use by the public.

-

7. Using the information on pages 8-10, place the following items in the
\~cgg¥$§t column: food, National Defense, haircuts, police, fire protection, .
. pu education, dental services, prisons and jails, doctor's services,
highways, bridges and tunnels, clothing, tools, hammer and nails, bubble
gum, help for people in need, hospitals, ‘trash collection,-religious ser- .
vices, automobiles. | :

‘e

ERIC
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. ' : ~ Public Goods & Services
Private Goods * .
& Services National State - City County
food - National public police
. haircuts - Defense education , fire protec-
dental service prisons and | prisons and tion
bubble gum jails- jails public
doctor's services | highways { highways - education
tools, hammers, bridges’ bridges prisons '
nails ‘tognels tunnels jails
trash collection | help, for the help for the | help for the help for needy
in county needy needy needy
religious services
automobiles .
hospitals
private education

. 8. rliam two reasons we have public goods ans services.

2. Some of the services are not easy to sell

8.).continued -- of persons to do. _ .
8.2.continued —- {not a good idea for firemen to charge to put our fires--a

building could burn completely if the owner 1S absent or didn't

have the money to pay
9, wWhere does the government get ‘Sqe money to pay for public goods and services?
» _from faxes . |
10. What. are taxes? Mimummqus

~. and services.
11. Complete the chart showing where federal, state, city and county governments

obtain tax funds. \

(See Next Page)

" ERIC | ~
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‘- Special things: Money paid ‘| (Excise) W

gas, liquor, Property | Aid from | Citizens Business | to workers things Aid from| Other
cigarettes Tax fed. govt.| Income Income | by business | people buy state |-
state. state state federal | federal | federal federal city federal
- city city state state state county
county county ’

12. Each year cities have and more difficulty raising enough taxes
to provide necessary goodi\ans services. Name some of the causes
of this problem. :
1. increasing populatidn | ,
2. increasing number of city residents jncreases need for garbage J -

and trash collection, police, fige protection, etc.

3. large numbers of poor people who do not earn sufficient income to

take care of their own wants and needs. Most need he'p. So, cMties
collect small amounts trom these rtamiiies.
4. The city may not be a safe and/or desirable place to live due to .

air pollution and noise polTution from factories and vehicles.

13. What woﬁld you suggest that cities do to solve their tax problems?

higher taxes

more help from federal and state government; ' i ‘ L 7’1




. Activity 5 L

Instructional™’ i o .
Objective: After completing the research, the students will be able to
identify the kinds of taxes which they and their par¢nts pay.

-

Materials: Worksheet--Befinition of Taxes

Dictionary
Refé?ence books 2
Teéacher Activities . ' Student Activities
a

Have the students prepare a fact . Sthdents will complete research using

sheét on the following kinds of. taxes reference materials. '

Custom duties-~=~~remeecrcreaaaa . required tax on items brought into
the U.S. from other countries.

e
Excise tax-------—cmmmcccccmcaa"- tax on certain products of home pro-
- ‘ - duction and consumption, as cosmetics,
. jewelry, luggage, airplane tickets, .
N automobiles, fur coats, etc. :
Gasoline tax---------=-c=-emcmoee- ) tax paid on éﬁSoline purchases.
Inheritance tax------- —immmm———— ' tax paid on transfer of inherited )
. wealth.
License tax-------cecmeccencccana- | paid on hunting, fishing, automobiles
1 o and trucks, marriages.

Property T Y S tax on real property--the value of
land and buildings; tax on personal
belongings.

Sales tax~------ SRR SRR ——  adds percentage of selling.price to
amount paid by the purchaser (£.04
on each $1.00 in North Carolina.)

INCOMe £axX=rmm==m=mmmmmmemmmmmmme tax on the product or income derived

" from a person's property or business.
After completing research, have the - Students will bring in sales stips
students collect sales slips showing and written articles about taxes for
, examples of taxes they have paid. a class bulletin board. |
.- Also, collect magazine and newspaper
articles about tax and tax reforms <

" for a bulletin board.

ERIC
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Definitton of Taxes \

Directions: Use reference materials to complete this worksheet about the
. different kinds of taxes we pay.

1. Custom duties--

2. Excise tax--

3. Gasoline tax-- | .

" 4. Inheritance tax--

5. License tax--

R §

6. Property tax--

7. Sales tax--

8. Income tax--

73




Activity 6 -

s Instructional .

\ ‘o ) -t

¢ . [

-

Objective: After conducting this#interview, the students will be able to
_ - identify some of the attitudes toward our tax system.

Materials: Interview questions

Teacher Activit}?s

~ Student Activities

As a homework assignment, ask stu-
dents to interview other adults,
parents, or family friends to find
out attitudes toward taxes.

Suggested Interview Questions:

- What taxes do you think are
necessary?.

- What taxes do you think are not -

necessary?
- Do you think our taxes should

be increased or decreased? Why?|.

- Can you name some services paid
for with tax money that you
think are especially necessary
or unnecessary? Explain.

- Do you think our federal income
tax system is fair to all tax-
payers? . )

- Do you think our taxes are high

~ or low for the conveniences and -

privileges Americans enjoy?

After collecting the data, students
should tabulate their findings and
compare the opinions of different

groups of people. For example, do
men and women differ in their opin-

fons?° Do adults under age 30 differ -

Jn their opinions from those over.age
thirty?

It would also be interesting to chart
the results of the poll to get a °
general picture of hos the public

. feels about taxes. :

-

Students should help decide wha

questions to use in their interviews.
They may choose to write the answers

“to their questions or they may wish

to record answers in writing or with
a tgpe recorder.

" They should report their results to

the class.



Activity 7

Instructional

Objective After doing this exercise, the students will identify which
branch of governmemt~4s~Tesponsible for setting tax rates
and collecting taxes.

-

Materials: Worksheet--Definition of Taxes
Handout--Article 1, Section 8, Clause 1 of the Constitution
"~ of the United States

Dictionary
Teacher Activities Student Activities

Lead class in discussfon of vocabu-

lary words to help them interpret

and understand the article: from the 1

Constitution. i

. . . Assign the students to rewrite the ' Students sho‘ald interpret and

article in their own words. This may|" rewrite the anticle in their own
: be a good homework assignment, asking words.
. .parents to help with the interpreta+’
- tion. .

- Ry AL
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| ARTICLE 1, SECTION 8, CLAUSE 1

. OF THE
CONSTITUTION OF THE UNITED STATES !

The Laying of Ta;es“

SECTION 8, CLAUSE 1. The Congress shall have power to lay and collect
taxes, duties, imposts, and excises, to pay the debts and provide for the
common ‘defense and generél'welfare of the United States; but all duties,

impos ts, and excises shall be uniform throughout the United. States.

Q : '
ERIC , Q
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Activity 8

Instructional
Objective: After completing the income tax form, students will be able to
« describe the steps involved in filing a United States tax form.

Materials: Pamphlets--I.R.S., Your Federal Income Tax
I.R.S., Understanding Taxes '78

Handout-~Tax Information Sheet

Teacher Activities ~ Student Activities.

Review the way our governmenf'taxes
a citizen's income. ’

Distribute the pamphlets--Your Federall . Students will fi11 out income tax
Income Tax, Understanding Taxes '78-- forms using the tax information
and the handout, "Tax Information sheet, and IRS booklet, page 11.
Sheet." |

Direct the students to fill in the

information as requested. The teacher] ~

should answer all student questions ag

they arise and should check the :

answers when the forms are completed.




)

ﬁ  TAX INFORMATION SHEET -

Use this information to complete federal fncome tax form. .
Mr. A. Meriean and wife, Ima Herican, ere each 41 years old. They
have two children: son (16 years 0ld), and daughter (12 years old).
Mr. Merican is an insurance agent. He and his family live in a ten-
room house. One room of this house is Mr. Merican's Business office. |
For this tax year he earned a salary of $19,500 from his insurance
business. He earned additional income of $1,400 royalties paid on a
handbook he wrote on insurance buying. His wife, Ima.learned $4,200 as
" a dance instructor. Together tﬁey paid property tax of $1,280 and state
income tax to the State of New York totaling $300. They make monthly
mortgage payments-on their home of $267. $190 of this payment is interest.
This tax year they bought a new car for which they pay $110 a month. $36
per month of this payment is interest. Mr A. Merican traveled 8,000
miles for-his business and another 7, 000 miles for pleasure He sﬁent

$540 on business entertainment. The family had no wedical expenses

Kids' Stuff Social Studies.
Nashville, Tennessee: Incentive
® . - Ppublications, 1976.

Forte, Imogene and Joy MacKenzie ’#/

‘\1
Q0

ER&C
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\
ACTIVITY SET EVALUATION . \

'
.

1. What is a tax?

.. 2. How do taxes‘help us?

3. Can taxes "hurt" people? Explainp

4. One morning Mike went with his father to purchase some t;.hings.‘ Tﬁe fol -
lowing 1ist includes some of the things they did. Tell the kind of tax
they had to pay for each item. Select from the items Hsf;ed under Kind

- of Tax. - -
'_I__t_e_g Kind of Tax
"bought bubble gum, and candy license
bought bre‘a.d, eggs, and pacon. - sales )
¢ Co purchased a fi‘shing Hce}lse . inheritance
‘ . paid a fee for land he received ~sales

when his father died
bought gasoline forl{he lawn mower sales
5. Some taxes are paid by a fixed amount, such as sales tax, license tax,

and property tax, where everyone, rich or poor, pays the same amount.
/ Do you agree or disagree with this type of tax?

/

- ‘ -

-

-

6. The law requires that a certain percentage of a pe#sdn“'s/ jncome be paid
in taxes. The more money a person earns, the more income tax one has to
pay. fIs this poTicy fair? Why or thy not? i

/ .
. 7. Now that we have studied how taxes are collected and spent, do you think
our taxes should be increased or decreased? (Note: Increased taxes may
. mean mn;re services provigded, decreased taxes may mean féwer services pro-
vided. ‘ .

X . | : y

L
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URBAN DECAY AND URBAN RENEWAL
Grade 3

Juanita P. Deans
Grace Lutheran Day-School
Greensboro, N. C.

uf

A PRODUCT OF:

Project ACE
P.0. Box 70
Eden, NC, 27288
(919) 623-3428

. ‘ Ms. Barbara Smey
Project Director
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NOTE TO THE TEACHER:

\-l %

The purpose of this activity set is to teach students that cities experience
significant changes as they develop and, grow in"size aﬁd that one important stage
of this growth process is urban decay. ’ '

Prior to the study of this activf{; set, students should have collected
photographs of their communities whiich show how the main business district and
other areas as well have changed over the past three or four decades. Also, it
is suggested that students be encouraged to discuss with their parents, grand~
parents or‘gther adults ways in which their local communities have evolved over
the past several years. | , .

Also, it should be noted that Project ACE has developed slide~-tape shows
which describe how four local communities in No;th Carolina haée ehanged over
the past twenty years and what leaders in tnsse cqmmunities are predicting in
terms of future developments for the communities. "These slide-tapes require
about fifteen minutes to show and can be obtained by calling your local 5roject
ACE representative or theAProject ACE office in Eden (919-623-3428). Each of
the four slide-tape sﬁous deals .with one of the following counmnjtiés: Ddrham.
N.C.: Eden, N.C.; Greensboro, N.C. and Raleigh, N.C. | w ~

The activities §n this activity set should be taught in the order in which
they appear. It is estimated that the total teaching time required for the
completion of these activities would be five classﬂperiods.

' 4

81
-EKC
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RESOURCE MATERIALS INCLUDED
IN THE ACTIVITY SET

-

?

. “No. Per
For the Student ‘ Act. Set

n

AUDIO~VISUAL MATERIALS:
Filmstrip (Sound)

A City Grows. Lonmg Branch, N.J.: Kimbo Educational, 1
{Cost = $15.90). ) |

Slides

Urban Problems. Chicago: Coronet Instructional Media, T
{Cost = $26.00). ‘

WORKSHEETS AND/OR HANDOUTS: . . . -
Activity Set Evaluations - " 35

FoS

Full Tt Provided by ERIC.
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. . | RESOURCE MATERIALS ALSO RECOMMENDED

BOOKS:

Swartz, Alvin. 0ld Cities and New Towns. New- York: E.P.
Dutton and Co. Inc., 1967.

EXCERPTS FROM BQOKS:

.
"Urban Renewal.” The World Book Encyclopedia. VYol. 20,
Chicago: World Book--Childcraft International, Inc.

1978, pp. 174a-174b.

&3

Full Tt Provided by ERIC.
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N

MAIN PURPOSE OF THE ACTIVITY SET

CONCEPTS

Urbanization and Industrialization
Habitat

Change

Resources

oBJECTIVES

1.

Knowledge

Students should know the problems of overcrowding, pollu-
tion, urban decay, and misuse of natural resources must

be dealt with now or they will get worse in the future.

Students should know that a government has certain rights
and responsibilities in supporting and planning for the
welfare of citizeas for today and in the future.

Students should know that change is rot always for the
better.’ - :
Skills

Students should be able to help in decision-making about
people and the use of natural resources in the future.

Students shéuld be able to locate and gather information
about people and the use of natural resources. in the
future.

Stdents must learn to make choices and learn to deal with
problems that arise from the decisions we make about the
future.

Attitudes

Students should vélue their role as 2 citizen in the deci-
sion-making that will determine how people will live in
future generations.

Students should value effective ways of making urban

. changes within their own .community.

S84

Activity Number

2,3

1,2,3

2,3

2,3
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I1. OBJECTIVES (Continued) ' - Activity Number
4. Responsible Behavior |

.

Students must show responsibi]ity for the decisions they 3
4 make that affect other people.
Students should be able to cope with the consequences of ' 2,3

decisions made about urban decay and respect laws govern-
ing the changes. )

Studenﬁs should show evidence of be}ng good citizens by 3
sharing information gathered with others.

-




@ '
© Activity 1
¢ y

1

‘ Instructtonal . -

“  Objective: After viewing the filmstrips, students will be able to describe
the four stages of growth which an urban area experiences as it
develops.

Materials: Filmstrip--A City Grows

® Teacher Activities Student Activities

We are going to learn about how a
community grows and develops.

The filmstrip you are about to see Students listen to the previewing
traces the stages of develcpment in ~ directions given by the teacher.
a city. After viewing the filmstrip,
you will be asked to describe how a
city grows and develops.

' B Show the filmstrip, "A City Grows." Students view the filmstrip and
‘ You may wish to narrate the filmstrip attempt to determine the different
as it progresses. stages in the development of a
community.

Ask the students to describe the dif- Students determine that a city evolves
¢ ferent stages of development in a through the following four stages:
city.. '

1. Establishment of a small towa.
List the four stages of development 2. Expansion of a small town into
on the chalkboard. a city area. :
- 3. Urban Decay
r 4. Urban Renewal

Ask students to describe what life
would be 1ike in a community at each
of the four stages. Specific probe
questions might include:

- What are small cities like when
they first begin to grow?
- How do cities change as they get
larger?
- Describe cities which are
experiencing decay. _
. - Describe cities at the urba
renewal stage. . -

§6




Activity 1 (Continued)

Teacher Activities

Student Activities

Encourage students to compare what
life would be 1ike at each of the

four

stages:

How would citizens earn a living
at each stage of development?
How would most of the students
get to school at each stage of
development?

What would be some of the prob-

lems of the community at each
stage of development?

What would a typical home look.
like at each of the stages of
development?

Conclude this activity by asking

students:

of development is your community at
at the present time? What evidence
do you have to support your conclu-
sion?

At which of the four stageg

§7

Students answer and give supporting
evidence to substantiate.)

&
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. r Activity 2 ‘ ' . _ -
Instructional

Objective: After completing this activity, students will be able to describe
some of the difficult problems which cities have to solve.

LY
Materials: Slides--Urban Problems
Teacher Activities . : *  Studenf Activities
Today we are going to learn about
some of the difficult problems which
citfes have to solve. Let's look at
the following six slides to determine .
what bne of these problems might be. I ‘
ghow students slides number 1 through
Ask, what urban problems are shown - Students view the slides showing
. in these slides? transportation problems in the city
_ and\identify this as an urban problem.’
What policies could cities adopt to Car 1ing, more mass transit .
help solve this problems? :
Is transportation a problem in your o
Jocal community? _ “'
1f so, what is baing done locally
o to sclve this problem? )
Re-sh the same 6 slides and read . Students view the slides and listen’
the rative prepared by Coronet to the narrative read by the teacker.
for these slides. . | :
Show slides numbers 7 through 12 and Students view the slides and determine
number 27. Ask, what urban problems that another urban problem is shortage
are shown in these slic!es? of goods, low-cost housing.
Why is good, low-cost housing a Original buildings in the city become
prob in urban areas? old and run-down.
~ oo Price of repairs are costly. a
“Land costs are high.
‘ o . Many. people with money move to suburbs.
) . What can be ‘done td help solve the ~ Urban renewal projects have been
problems of low cost housing in the developed.
city? , Government financial assistance given - .
, - to home owners. . .
. - | 8 Housing built with governmgnt money.
Q | 8 \ °
EC ’ - /
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Activity 2 (Continued)

Teacher Activities

Student Activities

 Re-show s1ides numbers 7 through 12 «
and 27. Read the narrative provided
by Coronet for these slides.

.Students view the slides and listen

to the teacher read the narrative.

Show students s1ides numbers 16,21,23, . |
Ask students to once again identify Students identify the problem of

the urban problem depicted in the waste removal or pollution as a major
slide. urban problem. .

Students brainstorm answeré to the

what can comnunities do to solve these
. question. :

problens?

Re-show slides numbers 16,21 and 23
reading the narratives as provided by
Coronet Company. Say, here are some :
s1ides which show how communities are .
attempting to solve the problem of -

. . waste removal.

Show slides.numbers 25, 37-40 and
read narratives as provided by
Coronet. ' -

Are these services forwaste removal
provided by the local government in
v you community? Discuss the policies :
of waste collection in your local )
community. it :

Conclusion: We have now Yearned Students cite other problems of a

about the problems of transportation, city which are all interrelated to l]

. housing construction and waste those discussed so far. ,

V4 removal. What other problems do
cities have ‘which we have not dis-
cussed thus far?

List the additional urban problems %\
on the chalkboard and discuss how ‘
they relate to the problems of trans-
portation, housing construction and .
waste .removal.

ERlC . - 59
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‘.‘ Activity 3
Instructional
Objective: After participating in this activity, students will be able to

describe the type of cities or communities which they envision .
in the future.

Materials: Drawing Paper
Crayons or colored pencils

Teacher Activities Studant Activities
- ) i ~ J
Let's discuss what cities or communi- students discuss ways in which trans- -
ties will be 1ike in the future. Make portation, housing etc. could be
a 1ist of improvements which couid improved in the future.
occur in the following areas of a
city: ) -
) 1. Transportation
2. YHousing ]
. 3. "Waste Removal ,
. 4. Businesses
5. Recreational Areas
6. Schools \
7. Shopping Centers
8. Other
‘ After discussing the possible ways Students draw two pictures of possible .
‘ in which cities could be improved, future cities.

ask students to draw pictures of: -

1. What they think future cities
. would look 1ike if these improve-
ments are not made. _
2. What their ideal future cities _ g 2
would look 1ike if these changes
are made.

After students have completed their Individual students describe what the
drawings, ask individuals to discuss symbols in their drawings represent
the meaning of their drawings and and describe how the two future cities
to make a comparison of the two types might differ.

of communities which could occur in ,

the future. ~

.) A At the conclusion of this activity, .
display drawing on a bulletin board (
for all students to see. '

ERIC
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N ACTIVITY SET EVALUATION

I. A. Display photographs of old, deteriorated areas of a city. Let students
" jdentify the visible problems. What changes could be made and how would
they be accomp]i;hed? -

~

B. Ask students to select one photograph from the display, ‘to describe what
st?ge of growth is depicted in the photograph and the reasons for their
-opinions. . '

1I. A4sk students to imagine that in the next 20 years their local community
continues to grow and that more people move jn. How would this expansion
of population effect the following aspects of a city?

1. Shopping areas ,

2. Local factories‘

3. Schools )

4. Parks and playgrounds , [
5. Housing f

6. Automobile traffic
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Grade 4

Doretha H. Henderson
Frazier Elementary School
Greensboro City Schools

.Greensboro, N. C.
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NOTE TO THE TEACHER: , f%g‘
; \
. \
This activity set consists of a series cf filmstrips. simulation games

and student participatovy actiyvities which teach about the Southern region
of the United States and whic;tlompare the South with the other geographical
sections of our country. Several‘activities within the set introduce the
students to the geographicgl ifatures of the South, while others tgach about |
the history of the_ South ana the. famous people who have lived in the South.

It is suggested that before beginning this activity set thgt students
be familiar with different geographical regions of the United §£ates espe-
cially those outside of thg South. It is also suggested that students should
have studied Unit 6, "Hoﬁ Is North Carolina A Part of the South,” in The

-~

. People of North Carolina by Barbara Parramore.
For the purpose of this activity set, the following thirteen states will
be groupedviogether to form the section of the country known as the South:

Alabama Kentucky North Carolina West Virginia~
Arkansas Louisfiana Soyth Carolina
. Florida Maryland Tennessee
-
Georgia - Mississippi Virginia
¢ d
Q -

PRI A et Provided by R
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. RESOURCE MATERIALS INCLUDED

. ¢ INTHE ACTIVATY SET
. . No. Per
‘For the Student Act. Set; '
) AUDIO-VISUAL MATERIALS:
Filmstrip (Sound) ° )
" "The City." City and Town. (Published by Learning Tree) 1
, Culver City, Calif: Social Studies School Service,
: (Cost = $15.00). - | _
“Knowing The South.® The Regions of America. (Published - 1
by Social Studies School Service. {Cost.= $20.00).

"Living In The South."” The Regions of America. (Published o
by Social Studies School Service, (Cost = $20.00).

"Small Town." City and Town. (Published by Learning Tree)| . 1
Culver Citﬁﬁf: Social Studies School Service,

. (Cost = $75.00).
. i " The South. (Published by United Learning) Culver City, -1
¢ ~ Calif: Social Studies School Service, (Cost = $60.00)
' Simulations - ' ' '
U.S.A. Regions and Resources. (Published by Instructo - 1

Learning Center) Culver City, Calif: Social Studies
School Service, (Cost = $9.95).

WORKSHEETS AND/OR HANDOUTS:

Activity Set Evaluation 35

Facts About Each of The Thirteen Southern States 35 per state
Jimny's World In the South 35

Map of the Southern States 35

Map of the United States , , 35

99 | ' RN




RESOURCE MATERIALS ALSO RECOMMENDED

BOOKS: N

Jennings, Jerry E. and Smith Marfon H. The South. Grand
Rapids, Michigan: Tne Fideler Co., 1977.

Parramore, Barbara M. The People of North Carolina. New
York: William A. Sadlier, Inc., 1978..

9 € ' ' 9 .
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MAIN PURPOSE OF THE ACTIVITY SET

I. CONCEPTS

Interdependence
JRegionalization

Culture

Habitat

II. OBJECTIVES | | Activity Number
1. Knowledge

Students will knowsthat the south has experienced impor- 3,4,5,6
tant changes during the century. The changes have been
both gradual and sudden. :

Students will know that southerners show similarities and
differences among their cultural backgrounds.

. Students will learn names and location;of the thirteen 1,2
. ' southern states and will be able to describe the physical
o features of the region .

Students will know that communities and individuals often 5,6
% differ significantly in the values in which they believe

Students will know that people from the south and other 3,4,5,6,7
regisns are interdependent.

’ Students will know that the history and problems. of the 4,5,6,7
) south influence and shape altemative solutions to pre- - .
sent day pmblems

2. Skills

AN -
- Students will acquire needed information .. 1,2,3,4,5
* . W
‘ ~Studefnts will use the United States map to locate the 1,2

thirteen southern states.

" Students will participate in small and' large group acti- 1,2,4,5,6,7
“~ vyities.

: / Students;recognize the similarities and differences 3,4,5,6,7
. among southern people in the way they live.

96 b .‘
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S0 % Y. OBJECTIVES (Continued) ‘ : . -Activity Number
3. Valuing’ | ) )
. 5, . . )
« Students should value the need for learning to deal with 4,5

conflict, accept the consequences .of their actions, and
stand firm on their convictions and principles.

"Students will value’ the cocperatlon of people in satis- o 5,6 ’
fying the needs of a community. ‘

-'Students will analyze values -about similarities and dif- * 2,3,4,5,6,7
ferences ‘among peoples of the south and other parts of ’
the world:

:4. Responsible Behavior
Studénts wil] be able to understand conflicting demands 4,5,6,7
that are present in problems which must be solved by the
community in which one lives. .

> .
Students will be able~to demonstrate differences of opin- 1,2,3,4,5,6,7
ion with specific details from each point of view.

Students will respect rules of the majority and respect 4,5 .
minority rights in the communities of which they are a
part as a réesult of studying about the Civil War conflict.




Activit§ 1

£

Ins tructional

Objective: After completing this actwvity, students:will bé able to ndme
" the 13 soufhern states and to locate these on a map of the

United States.

-

- -

Materials: Book--Jdennings and Smith, The South, p. 19.

Simuiations--U.S.A. Regions and Resources

Worksheet--Map of U.S.

. Facts ‘About Each of the Thirteen Southern States
Other--Wall map of the United States .

‘ Teacher Activities

Student A;tivigjes

Show wall map of the United States.
Ask students to find North Carolina.
Students will discuss the location
of North Carolina and trace around
its neighboring states. Explain

to students that the neighboring
states make-up a region known as

the Southern states in our country.

- These states cover about a seventh

of the United States, and less than
one fourth of the Amerlcan peuple
live in this region.

See how many states you can find and*|
" name. Give each student a handout

map of the Unhited States.

Students’ should know mefe about each
southern state and the reasons why
they are grouped together as a region,

_ Study the handouts:carefully, "Facts

About Each of the Thirteen States,"”
each of the 13 Southern states in
order to makKe comparisons.

* Some-students might need more skills

in locating states. They may'u§e.the
text atong with the map to find’'names
of the Southern states,

K -
~

98
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- Students explore the map-te find the

names of these states. Students
copy the names from the chalkboard
or chart paper.

" Students will study hahdeut sheets. .

They should be able E§H§pmpare.
states to see how they-dre alike
in some characteristfcs, -

y

Learners should have acquired
enQugh knowledge about the region
to be able”ta play the game "“Cross
Country Tour" from U.S.A. Regions
and Resources. Others nght
choose £« color the region of
states_on their handout map.




: . 2. "Lan}d

N \ .
" If you were to fly over the South in
. ﬂ, . an airplane, you would see that all
. ] 7.  partsofitare not alike. You would no-
. - =\ tice that some areas are low and almost
' . ‘ " level. In other parts of the South, you

WMTH me—— antenas 271 would “dee rolling platéaus; wooded, . -
' . - ;. mountdins, or deep valleys. These dif-
. , . ferent features affect the ways in which
)! . people in the various parts of the South
live and work. _ :

@ -  . : " The Coastal Plain | ]

, _ " More than half of the South lies in a
~ ' e L vext region of the United States called
' : ‘oo ‘the OCoastal Plain. The map on page 21
| shows us that this region extends along.
most of the Atlantic coast of our coun-
try. In the north, the Coastal Plain is
 narrow. Farther south, it becomes
wider, and spreads out westward ina
broad, irregular band along the Gulf -
of Mexico. The map also shows us that
part or all of every state in_thé South
: | lies in the Coastal Plain region. .
. == % Nearthésea, the Coastal Plain islow
| and flat. Sandy -beaches stregch for
_miles along parts of the coast. Many
_very low areas are covered with shallow

r L -
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‘ The picture above shows farmers harvesting
rice on the Coastal Plain in Arkansas. More :
. than half ‘of the South-lies in the vast Coastal . * ' ' : -
Plain regiofl, 'which borders the Atlantic Ocean -
and the Gulf of Mexico. (Sec map € right.)
Much of the Coastal Plain is low and level. In
] other parts of the South, there are rolling pla-
o teaus, wooded mountains, and deep valleys.
4C .o
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' | FACTS.AEOU% EACH Ug THE THIRTEEN SOUTHERN STATES

ALABAMA
L

.Area square miles 51,609

Population - . 3,614,000
Capitol e e : _ Montgomery
Colleges & Universities d > 51 .

Farm Products
Poultry and eggs
Cattle and calves
Hogs

‘ * & -

Fish ‘ S~ ‘ -

Timber harveste '

. Timber harvested

Minerals .
Coal, T
Cement -

. Petroleum

Metal industries
Paper and allied products
Textile-Mill products , '

. _ Manufactures

ARKANSAS |

Area square miles . 53,104 .
Population  _ 2,116,000
Capitol : - Little Rock
Colleges & Universities » 19

Farm Products
Soybeans
' o Poultry and egss
Rice

Fish ' .- L
Timber harvested K . !

Minerals
_Petroleum
Bromine ] *
Natural gas

. Manufactures
Food and related prpducts
Electrical equipment and supplies
‘Lumber and wood products

192 ’
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e p FLORIDA

" Area squar"e# miles

Population
Capitol -
Colleges & Universities

Farm Products
Fruits and nuts
Vegetables NN
- Cattle and calves

Fish °
Timber harvested

Minerals
Phosphate rock
Petroleum
Stone

Manufactures
Food and related products
Electrical equipment. and supplies
Chemicals and allied products

GEORGIA

Area square miles
Population
Capitol

" Colleges & Universities

Farm Products
Poultry and eggs
Cattle and calves

- Cotton
Peanuts

Fish -
Timber harvested

Minerals
Clay ‘ .
Stones : . R
Cement _ ~

Manufactures
Textile-Mill products ' :
Transportation equipment . »
Food and related products e

Facts (Continued)

58,560
8,357,000

- Tallahassee

66

58,876
4,926,000

62

- Atlanta

- e -

e
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facts (Continued)

1 4 ! ' ¢

® - - | A MARYLAKD '

Area square miles T . 10077 .
. Population ’ 3,922,399
Capitol , Ny Annapolis
. Colleges & Universities L% 23
i Farm Products
- Cattle and calves
: Poultry and eggs ‘ - . .
" Tobacco -t ' . ]
Soybeans ' : .
Hogs

oL Fish ¢« - - . e
Timber harvested L . . .
. \

“
Natural gas - . . -
Sand, and gravel -

Manufactures
.‘ Chemical and allied products
Metal Industries
Textile~Mill products

MISSISSIPPI

Area square miles . 47,716
Population 2,346,000 -
Capitol : . ) Jackson

Colleges & Universities - 42.

Farm Products . ' ’ r-
- Cotton ‘ AR
. Soybeans.
Poultry and eggs .

Fish
Timber harvested

Minerals
Petroleum
Hatural gas ,
Sand and'gravel’ S . ' ( .

' ‘ Manufac tures
Lumber and wood textiles : .
Appdrel and other textile products . ‘ -
Transportation equipment




Facts (Continued) ¢
S _ .

%

- . KENTUCKY = . . .

Area square miles. . ' 40,395
Population ' ) . 3,396,000
Capitol ] Frankfort
Co]leges & Universities _ - s - 36

Farm Products BN
Cattle and calves 1 ~ B
Tobacco . 4 . . )

. Soybeans - L - T

Fish -
Timber harvested

Minerals . °
Coal . ' . ‘ ]
Stone . ‘ ‘ .
Petroleum ~

Manufactures ) .\
Electrical equipment and supplies
Food and related products
Nonelectrical machinery
LOUISIANA

Area square miles -~ . . 48,523
Population * A \. 3,791,000

Capitol S < Baton Rouge
Collages & Universities o 23 N

Farm Products
Rice )
Soybeans : ‘
. Cattle and calves ’

Fish ' ) - R

Timber harvested e - *

Minerals . - .
Petroleum .
Natural gas -

-Natural gas liquids -

Manufactures ’ '
Food and related products ' .
Petroleum and coal products
paper and allied products



Facts (Continued)

. NORTH CAROLINA o
_Area square miles ) ) ' 52,712
Population . © 5,451,000
Capitol o ' . Raleigh
Colleges & Universities . . 99

. =  Farm Products
' Taobacco
- Poultry and eggs . .
Saybeans

Fish o
Timber harvested Lo . -

Minerals /
Stone
Sand and gravel
Cement .

Manufactures
Textile-Mill products
Tobacco ‘ - . h
Chemical and allied products

. Furniture

L ‘ —_
( ‘ B SOUTH CAROLINA
. . -~ «
Area square mi les # .. 31,055
Population o 2,818,000
Capitol Columbia
Col]eges & Universities 47
Products
: q‘?oybeans
Tobacco

Poultry and eggs . ‘ ,
Fish ' o Y \
Timber harvested
. Mioerals , |

S - - Cement . .
Stone ) \ . .
Clay A _
- - Manufactures ) ' SR ’ ) _ ¢
Jextile-Mill products - s
. Chemical and allied products _ }, -
: ' Nonetectrical machinery T

- PR,




N - Facts (C(intin&ed_)

*

TENNESSEE °

Area square miles - 42,244
Population ' - d 4,188,000
Capitol ' . * Nashville
Colleges & Universities s . 62

Farm' Products
Cattle and calves , ) .
Soybeans .
. Pairy pmducts

Fish
Timber harvested
v

Minerals .
Stone 4 ’
CoaT ) ‘. \‘
Cement '

Manufactures .
Chemical and alHed products ; -
Food and related products .

Electrical equipment and supplies

VIRGINIA

Areca square miles 40,815
Population . 4,967,000
Capito] ' Richmond
Colleges & UﬁVemities ‘ 70,
Farm Products : _ .
Cattle and caiv2as o
- Poultry and eggs : »
Datry products

Fish . .
Timber harvested

Minerals
Coal
Stone . . ,
Sand and gravel - ~
Manufactures . -
Chemical and allied products, - )
Food and related products N\

. Tobacco -




Area square miles

Population /
. Capitol’ -
« - Colleges & Universities
Farm Products \
oo Cattle and calves
. Apples -
Poultry and eggs
‘Hogs
Sheep™ -

\ a Fish

. Timber harvested

" Minerals
Coal
Stone
Clay
Gl ass products

. Manufactures
Chemical products
Electrital machinery
Metal products

WEST VIRGINIA

- 24,181
1,744,237
Charleston

- 18,

L4
. £

Facts (éontin'ued)



_Objective:

Activity 2 -

bl

Instructional

E}:I

-

-

After participating in this activity, students will be able to

locate and name the land forms of the south.

Materials:

Teacher Activitiés

Filmstrip--“Knowiﬁg The South“ _‘

Student Activities |

: wné% do we mean by ]and‘formé?\ WYhat

_almost level. In

Have the students lcok at the,map of
the U.S. again.. Ask, about what
fractiopal part of the United States
does this region cover?

Do you live in this region? Are you
a southerner?,

Students will see film "Knowing The
South," afterward, have students
dlSCUSS the specxal characteristics
nf the south as shown in the film.
How' are the states in this region
alike and how are they djfferent?

are the similarities or differences
in land forms of the south?
Name the four land forms ‘of the south.

-

Say to students: If you were to fly
over the south in an-airplane, you
would see that all, parts of this™
region are not alike. You would .
notice that soife jreas are low and

other parts of the
south, you would rolling plateaus,
wooded moumtains, or* deep valleys.
These different features affect the
ways in vhich people in various parts
of the south 1ive and work.

191

Answers will-vary. It covers about
% of the United States

L]

We live in_ this region, and we ‘are
southerfiers.

For example, some are located néar

~ the coast and some are land-locked.

-~

.p.Q//ﬁ | _',

The land forms are:

Coastal Plain ‘
Appalachian Highlands

Interior Plain-

Inter1or Highlands or Piedmont

Guided discussion or conversation
from pupils experiences.

of
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Activi;;\s . )

&

.

Instructional . - . _
Objective: After completing this activity, students will be able to list
’ the simidarities and differences in climate in the southern .
region. ‘ v
Materials: Filmstrip-~‘iLiving In The South"

Worksheet--Facts About Each of the Thirteen Southern States

—

1} #‘——“

Teacher Activities y

Student Activities

Students will see fi]lm "Living In The
South." ‘

/
Say to students:- I can see that you
enjoyed watching the film. Yes, the
south has mild winters and warm
summers. Imagine that we are visit-
ing the city of Miami Beach, Florida,
on the first day of February. " As we
leave our motel for a walk, we'notice
that the air is warm and the sun is
bright. The people we meet are
dressed in light summer clathings.
In a park nearby, we see colorful
flowers in.bloom. Because there are

. palm trees growing in khe park, we

know that the weather here is seldom
cold. We stop at a drug store to
buy. a newspaper. On the-front page,
we read that a blizzard is sweeping
across the northern part of the
United States. Snow has been falling
for three days. In some places, the
temperature is below zero. e are
glad to be here at Miami Beach enjoy-
ing the warm sunshiee. '

" Ask the students to give the main

reason why winters are mild in the
south (most parts of the south).

Is the climate in all parts ;f the
south the same? .

L]

o vl

. : 1in

Students will discuss what they
nbserved in the film.

The Southern part of our country is
nearer the equator than the North-
ern part.

Answers might vary. Expected
answer is No. Discussion should
follow. Teacher will give the
correct information about the causes
for simitarities and differences in
§outhern tlimate.



- -~ . *

.
- 4
- . -
. .
i

Activity 3 (Continued)

Teacher ACtivities

o Student Activities

i ]

Students will want to explore the

question, how does climate affect
- farming in the south and how does a

Tong growingg season help farmers?

. “Ask students to choose two southern
.- , states other than North Carelina and
compare the list of agricultural and
manufacfured goods of each of these
states with that of North Carplina.

L]

‘g~

-

A brainstorm activity can be used by
making.a 1ist of crops or products
grown in the south. For example, o
in Florida, citrus fruits are grown
due to a long growing season.

‘Students will refer to the "Facts
. About Eachk of the Thirteen Southermn
"States! handouts and will obtain -

information from these regarding
the states they wish to research.

!



CActivity 4

Instructional , «.

-~ . -

Objective: After viewing the filmstrips, "Colonization" and ."Slavery,”
\ students will be abla to describe several importardt events . -
that becurred in the early history of the South. *

Materiels: Filmstrips--"Colonization," The South

«"Slavery," The Sou

Worksheet--The South

Special Directions
to the Teacher: ' :

Worksheets for this activity have been provided by the film-
strip manufg;turer and are included jn this activity set. '

Teacher Activities

—~

studerit Activities

The South's history is an exciting
adventure. Historians know that

they can never learn about everything|

that has happened in our worid.

‘Since ancient times, millions of

events have taken place. Historical
records are for us to study in order
to ‘1earn of the progress and changes

that take place in our world.

The -filmstrip to be-shown to the

students as a part of this activity,

_ portrays some of the conflicts the

South has encountered during its
growth, .

Students will view the filmstrips,
"Colonization" and "Slavery."
Following each filmstrip, students
will discuss their feelings about
the confYicts which the South has
experienced and the reasons for
these conflicts.

*



® -
‘ Activity 5 _ ‘ : B

Instructional .

Tbjective: ‘After viewing the filmstrips "Traditions and Legends"-and
“Since 1865," students will be able to describe the changes
which have occurred in- the South since 1865." .~ C

¢ . - .
. . . ]

4

Materials: Filmstrip--"Traditfons and Legends," The South .
I “Since 1865," The South . / .
) _ Yorksheets-- The South — , . ]

&

: Sg?e.)ﬂle Directions ,
: to“the Teachﬁ;: . - '
. rksheets for this activity have been provided by the film-
. . strip manufacturer dhd\e:ikincldaéd in this activity set..

. Teacher Activities - Student Activities

4 ' —

The two films, you will see today,
te11 you* something about early colon-
ies 1ivelihood, how. they lived and
survived in the south. Watch and
listen carefully. In what ways were
their living different from ours of
today? Will you make comparisons?

Let's discuss the great changes that
took place in the south that caused
the southern people to become inde-
pendent. 1860-1870 was the most
difficult period in Americas history.
It was in these years that Americans
faught a*sectional war; and in many
instances, father faught son or.

. brother faught brother. _During this
period, not only was there a clash of
arms which lasted for years, and in
which thousands of soldiers were
killed or wounded, but also there was
thetgotal economic breakdown of the
souwn. . . : ‘

Students will .be able to make com-

parisons between then and now.

Make the list of comparisons on

the chalkboard or chart paper.

‘Students might want to divide in

groups and categorize their findings.

_ Students will probably -want to brain-.

storm by making a 1ist of things "/ -
observed from the filmstrips and
other informational changes that
are seen today.

113 -
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Activity 6

1]

‘; - . .
Instructional : S
Objective:

{ . ' ]

After completing this éctivity. students will know about at

least "three of the south's .famous persons and their contri-
butions to our country and the world.

-

Materials: Photo Aids--Pictures of Martin Luther King, Jr.

George Washington Carver
President Jimmy Carter

y ' Louis Armstrong

“feacher Activities

-

Student'Activities

.on the board. Ask the students to

" Can you think of a native from

Arrange pictures of Martin Luther
King, Jr., George Washington Carver,
President Carter and-Louis Armstrong

think about’ the contributions these
southerners mgde to’ the world. ’

Which one person do you admire the |
most and why? “

Can you think of a native of our =
home town who has made great con-
tributions to .the world?

North Carolina who ‘has- made great
contributions? ‘ N T

Can you think of other people from:
the. South who have made great contri-
butions? -

-
-

& ¢ \

e

As the students brainstorm the

contributions made by each; the
teacher will make a list on the
board. ' .

-
-

' _Let students state reasons, giv-
ing values for their-choices. .

Answers will vary.

Answers wil} vary. The students
vill discuss the contributions of
each person who is mentioned.
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Activity 7

Instructional

Objective: After participating in this activity, students will be able

é

(¥

to list the ways in which people who live in small towns

Materials: Filmstrips--"The City"
“Small Town"

. O

Teacher Activities

differ in their lifestyle from people who live in large cities.

-

, | Handouts-- A Map of HNorth Carolin C - i
- Jimmy's World In The South :

' ! .
Student: Activities

» Read the story about "Jimmy's World
In The South,”" to. see if you would
enjoy 1iving in.a small town..

Do you think James enjoys his home
life withhis family? In what ways
can you explore the similarities and

¢ differences in Jinmy's home tife from
yours?

Due to the location of Mebane, N.C.,
do you think Jimmy is a southerner?

Why? Are you a southerner? Lxplain.

If Jimmy moved to Chicago to live,.
do you think he would still be a
southerner? Why?

[

Let us view the two filmstrips, "The
City" and "Small Town."

After the filmstrips are shown, ask
students to compare life in a city
and on the farm,

How do ypu think moving to a 1ar§e
city would affect Jimmy's life?

-

4 .

Sometimes people enjoy moving to a
different area. What advantages
would Jimmy encountér. :

¢

/r *

'Analyze‘the.stqry for similarities
and differences with own experiences.

4

Exﬁ]ore foelings and experiences.

LS

Students.wilT Tocate Mebane, N.C..on
the map of North Carolina.

#*

Students' answers will vary, yes-no.
Students can be grouped according
to answers and discuss, rcasons for
yes-no. ' -

Discussion.

Answers will vary; hopefully, chang-
ing his lifestyle will be explored.
Lot students make their own list

of ways that might affect Jimmy.

List on board as students share
experje .es.



Activity 7 (Continued) ', | -

_ Teacher Activities o Student Activities

~ . - T

. Some students might suggest writing a
What experiences do you suppose Amy letter to Amy. ‘
Carter is having since moving to the -

Capital in Washington, D.C.? - - ' . .'

- As you know, when her father becarne ¢
. . President, Amy Cartey moved from the o T _
small toyn of Plains, Georgia to o - '
Washington, D.C. Ask, what type of |. Students think about this and discuss
adjustments do you .»ink Amy would the changes which Amy probably experi-
- have to make as a resuit.of this enced. R
move. ‘ t

’-\szgcthe students compose a letter to The students will work individually or
Y Amy Tarter asking her about the chan- in groups, composing “letters to be
. ges shé has experienced since living | sent to Amy. :
TN in Washington. Perhaps the class #
will actually want to send these !
. .letters to Amy at the White House.
' . If not, just use this.activity as a
* thinking exercise.

L]
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JIMMY'S WORLD IN THE SOUTH

James Lée Price--or Jimqy‘--lives 1n Mebane. a smal.l town- in North

Carolina. Mother, Daddy, and four sisters are the center of Jimmy's

-y

world, which extends to school and includes the community around him.

Most boys are .1.1ke Jimmy"ie soile ways, yet hebis a unique and special
person touched by where and how his family live. ‘

Jimmy's father has two jobs. He works part of each day es the
mamtenance man at a nearby schoc‘1 }’n the afternoon, he goes to work
at a textile mill. But on Sunday afterneon, he plays with the children.
His mother has a job two mornings a week But every day after schoo‘l.
she makes sure she is home with cold milk and coojdes for Jimmy.

When Daddy is home after school. Jinmy helps him rake up l’eaves

and clean the yard. They gather old boards for firewood. When work is. ™

done, Jimmy visits his friend Gerald, who has a pony named Beauty.

The boys take tum;s' riding Beauty. Jimmy wished many times he had

_a pony of his own. Sometimes. Jimny's mother would Jet him go_down-

town all by himself after school. There she would pick him up and take -

~

himlwome . J o _’

*

On the main street of Mebane works Offi(‘r Cook. Jimmy asks him,
“Hou does that stoplight work without anybody touching it?" The officer
tells him, "t works on electricity. It sta_ys one minute on red and

N\
one mindsé on green."” The policeman is there to help the chi 1dren cross

- safel_y . . .

Jimny likes to pldy after school when he has finished studying his

. ﬁomework. Herpiays in a corn freld. The long rows of cornsta1 ks make

4 . ’ v
a fine,. shady place for games of hide-and-seek. He also likes to play

. P
. . $
l19 .. -

.

-
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ACTIVITY SET EVALUATION

-
-

North Carolina is a part of the South. People living in the South are
Southerners, whether they live in ryral areas, small towns, suburbs
or a big city. Living in the South is different from Iiving in other’
parts of the country. ) . .

Choose one city from a section of the United States other than the
south (for example: New York City or Chicago) and then choose another
city from North Carolina (for example: Greensboro). -NoW, name four
things which you would expect to find in-a North Carolina city, but
not expect to find in the other city of your choice. : |

-,\4
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) ; | Grade 5
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NOTE TO THE TEACHER:

. '

The activities that follow will give the students a more in-depth

_undérstanding of immigration tv the United States.

.

Posdible Field Trip: N .0

Naturalization Ceremony---call local Clerk of Cour

-(U.S. Post Office)

to find out dates and time’of 'ceremony. Call the Clerk o rts a week

-oq two before set date for fie]d\trip. Location--U.S. Post Office.

]

QQSSible Resource People:

The Clerk of Courts.

Representative from local bar association to discuss new .developments
in laws involving equal opportunity.

If your school system has a resource file, you may find it h?ipful.
There are several alternative activity-seqdences that can be used:
| 4,2,1,35,6,7
or ,
4,3,2,5,1,6,7
Please read-thrqugh the actiQitieirto familiarize yourself with material.

There are teachers guides to the filmstrips and photo aids. You will find

these extremely helpful.if you preview them before teacﬁ?ng the activities.



. ~ ' RESOURCE MATERIALS INCLUDED
i IN THE ACFIVITY SET

: - No. Per
For the Student ‘ Act. Set
< 4 . .o P o ¢
"AUDIQO—VISUAL MATERIALS:
Filmstrip -(Sound) ] . _
Jewish Immigrants to America. (Published by Sunburst  ~ | . 1
Communications) Culver City, Calif.: Social Studies

. .. School Service, (Cost = $59.00).

A Nation of Immigrants Togg¥, (Published by New York Times 1
Co.) Culver City, calif.: Socfal Studies School
Service, (Cost = $14.00).

“This Is Mine: The Ethnic Dilemma." Fundéﬁental Issues ]
of Our Times--Part II. Mount Kisco, N.Y.: Teaching
Resources Films, (Cost = $20.00).

o PHOTO AIDS

Wounded Knee - 1973. (Publisheﬁtby Documentary Photo Aids) 1
Culver City, Calif.: Social Studies Schobl Service,
(Cost = $13,00): -

>

EXCERPTS FROM BOOKS:

-

+  wpn Italian Immigrant Speaks Out.” Cutler, Charles, and 1
" Morrill, George P. Land of Immigrants. Columbus,
~ Ohio: Xerox Education Publications, Y974, p.42, K
"No Irish Need Apply." - Lutler, Charles, and Morrill, 1.

George P. Land of Immigrants. Columbus, Ohio:
Zerox Publica;ions. T§7§,-p.11.

"Our Land fis More Valuable Than Your Money.” ' MclLuhan, T.C.. 35
' Touch The Earth. New York: Simon and Schuster,

1971,. p.23.
‘ “proclamation: To the Great White Father and A1l His 35
N | People.” Muluhan, T.C. Touch The Earth. MNew York:

Simon. and Schuster, 1971, p.1€4-165.

i - "what We Owe To Immigrants.: Cutler, Charles, and Morrill,| 1
/ . George P. Land of Immigrants. Columbus, Ohio: . -
-Zerox Education Eublications,31974. p.44-47.

Full Tt Provided by ERIC.
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No. Per
Act. Set

L] N «

MORKSHEETS AND/OR HANDOUTS: %

Activity Set Evaluation

Adult Civilian and Military Dependent AppMcants for
Naturalization

Application for Naturalization

Application To File Petition for Naturalization . -

Federal Bureau of Investigation United States Department
of Justice Applicant

Oath of Allegiance N )

Statistics and Graph Regarding Irish Immigration

KEY 8y

o

L R/8

For the Teacher As
Background Information

smdl

~ Activity Set Evaluation

. . “‘

Full Tt Provided by ERIC.



: . ’ " MAIN PURPOSE' OF THE ACTIVITY SET

I. CONCEPTS

Cultural and Social Change Conflict

Citizenship Interaction

Loyalty "~ Ethnic Groups
‘ Freedom and Equaliif/ .

11, OBJECTIVES Y - Activity Number

’ . 1. Knowledge

. . . ‘ 4

Students will know that every U.S. citizen has rights ]
and responsibilities of citizenship.

'Students will know that many nationalities depended on 1,2
each other as the United States grew.

students will know that the problems of immigrants in 1,2,3
U.S. history influence alternative solutions to present- .
day problems

'. . : | - Students wﬂl know that the United States has changed its 2
policy toward immigrants over the past 150 years.

-

Student will know that the process of political dé;ision R
making is an atempt to resolve conflicting demands.

¢ 2. Skills . . S

Students will acquire needed information about immigrants 4,6
to America.

Students will think about information rationally. crea- - 3,4,5
tively, and independently ‘

Students will make decision about their own possiblé “ 1,2
actions in problem situations which immigrants faced.

3. Valuing

Students will begin ‘to accept the process of change, dev- 2,5
elopmént, and evolution-as part of the structure and func-
tion of democratic government.

Students will analyze values about similarities*and dif- 3
. ferences among peoples of the world.
S~

*ERIC .o 125
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@ II. OBJECTIVES (Continued). ~ Activity Number
. . . | | .
4, Responsible Behavxor S
* Students will cope with the consequences of decisiun 3
L mak.ng
} . Students will accept the consequences of their own . |
- actions. T
students will respéct rule of the majority and A .}

£

‘respect minority rights in the communities of which
they are a part.




@  Aetiviy1 | ' ‘ " o

Instructional - ' -
Objective: After viewing filmstrip "A Nation of Immigrants. Today"
+ and reading portions-of ‘the article "What We Owe to .
- Immigrants,” students will be able to.cite why people
came to America; where they came from; problems they . .
faced; and contributions they made.

i .
Materials: Filmstrip--"A Nation of Immigrants-Today"
: Duplicating Master from “A Nation of Immigrants Today"
‘ Teacher's Guide from "A Nation of Immigrants Today"
~ Excerpt f ook--"What We Owe to Immigrants” . ‘
- TJeacher Activities - Student Activities
The U.S. is a nation of immigrants. - _
Except for the American Indians, all ‘ .
of us are descended from immigrants. '
- Can-anyone tell why people come to Foods, inventions, medicine, -labor,
', America? Where have they come from? holidays, arts, science, music,
. ~ What problems have they faced in this industry, etc.
country? .

We are going to see a filmstrip show-
ing the people who have immigrated

during America's 200 years of nation- "’ ' .
hood, including our most recent citi- ' .
zens. - Can anyone tell me where some Some came from Vietnam, India, Cuba,
of our most recent citizens came from? and Mexico.
Why did they come? What problems did More freedom; not satisfied with
they encounter? government .€ |
Write these vocabulary words on board: Students review meaning of the
: . - i vocabulary words 1isted on the
aliens immigrants chalkboard. '
barrios migrants
Chicanos migration
deported quotas »
ghettos refugees
Hispanics visas

What should we do about the illegal
alien problem?

Ask, "Do you know any of the contri-

butions made by immigrating cultures?”
. Read portions of "What We Owe to

Immigrants.” During the reading,

be sure to tell the students to ask

questions or add to information.

Egig‘ : ) ' -1537'



@ Activity 1 (Continued)

%

Teacher Activities ‘ “'Student Activities

Show filmstrip. Tell stydents ‘to
watch for vocabulary words being "o
used in filmstrip. We will discuss a ot
~ definitions afterwards. Stop film -
. at Discussion Breaks and ask ques-
tions in teachers guide.

Follow up with more discussion on”
. vocabulary words and duplicating
‘ paster. /

Aruitoxt provided by Eic:

ERIC '
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" America bas been guod for most of its immigrants.
Nearly all have lived far better in this country
than in their earlier homes.

At the same time, immigrants have enriched theis
chosen country in many ways. Every American would
be poorer without the gifts of the immigrants. Jyst
look at some of the foods we enjoy:

® From the Germans we got frankfurtens (hot dogs),
hamburg, pumpemickel, strudel, and liverwurst.

® From the Frenbh we got omeélets, chocolate eclairs,
croquettes, and chicken fricassee.

o From the Spalr-sh -speaking peoplea came torstillas,

tamales, and chile.
e From the Italians came.\spagheui,

' macaroni,
spumoni, and salami. ' '

‘_‘ aln addition, we have kielbasa (sausage) from Po-

land, soy sauce from” Japan, tea from China, gumbu

" from Africa, and beef Struganofl from Russia.

-
LA--! _M&-n&.‘ ..aa...us.«.. PRV RILE B S ™
L}

Immigrant Americans have won high honors in many
fields. More than 40 percent of Amenican Nobel Prize
winners were burn in other countries. One example -
U.S. Secretary of State Henry Kissinger. a winner of
| Peace Prize in 1973, was bornin Germany.
the beginning of the nation, immigrants played
nt part in the Guvemmem Fight of the 56
signers jof the Declaration of Independence were immi-
grants. |Alexander Hamilton, Secretury of the Treasury
under (feorge Washmgum came from the West Indics.

Scienlists from abroad, especially in this -century,
helped give American science world leadership. Albent
Einstein, iermany, changed modern scientific
thinking. He also suggested the atomic bomb to Presi-
dent Franklin | Rousevelt. Enrico Fermi, from Italy, was
a leader in developing atomic energy.

Earlier, John FEricsson—from Sweden- ~-developed
the first ironclad ship. Alexander Gwmham Hell from
Scotland made the telephone. Igor Sikorsky from Rus-
sia won ‘fame in this country for his work on airships.

Meanwhnle immigrant businessmen helped build the
country. Andrew Camegie from Scotland stanted hugc
steel mills. Michael Cudahy trom Irelamd vy ame o
leader in the business of packing meat. David Samoti
from Russia was a giant in the rudio industey.

In recent yedns lurge numbens of doctors, svienfists,
and engineers from abroad have flocked to this coun-
try. During the 1970's more than 1LO0 scientist> and

. engineers. & year came 1o Amenci. Other ‘countnies

*

Special permission granted by Land of Immigrants, pub1ished by

- ~ Xerox Education) Publications (c) 1974, Xerox Corp
e | | 190
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. were furnishing the United States more doctors each
. year than came out of all of the American schools of

. ne.

! ‘el;ttnween 1949 and 1967 about 100,000 scientists,
engineers, and doctors entered this country from
abroad. They may have saved the nation as much as
$4 billion in the.cost of their education alone.

. But what of xmmagmms who were less educated or

" less famous? Their labor ran the factories and farms
that made America the richest country in the world.
They helped lay the railroad tracks that opened up the
West. They became smalDbusiness men and skilled
workmen. )

Take the case of Martin Maninson of Wayzatra, -

Minnesota. He dul not make u fortune or win a Nobel

Prize. In fuct, he attracted attention in 1959 mamb-

because he had reached the age of 100,
Yet Mr. Mantinson had done much for his fellow
. Americans during hi~ long life. Here is his story:
*The young men I grew up with in Sweden had been
e in America. They came home over the winter.

“They gut me interested in going to America. On
April 12, 1880, 1 set out with quite a group of
youny people from my region.

‘The boat from Goteborg to England had very poor

ice! There wax a lut of dirt. It was like a cattle boat,
. *#rom Liverpool, England, we went to New York on
the Inman Line. It was a steamboat and very good.

papess. They wanted to hnve voters. | ‘think James

130 | ’
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"On'ce I was here, people helped me get citizenship

Carfield was running for t.” x

Mr. Martinson traveled to Chicago and then to
Stillwater, Minnesota. This was a lumbering town near
the meeting of the St. Croix and Mississippi rivers.

. ‘There he found a job as‘a woodworker.

At the Stillwater Manufacturing Company " Mr. .
Martinson became a foreman. He was placed in charge
of producing woodwork for the state capitol in St
Paul. Healsomadcshowcmfmmmreamuwood
for the Bishop Museum in Honolulu.

In retirement, Mr. Martinson was living with his
son, a doctor. He also had another son, two grand. . )
sons, and seven great-grandchildren. He could look ¥
back on a life of quiet but valuable work in his chosen

country. :
$

Or .take the case of Mornis Zone, a busineysman
born in Mezabich, Russia. He came to New York at the

" age of 18. On getting off the ship he gratefully kissed

thegmund Then- hep&ckedsomegrﬂngmssam!swok
it in his suit.

Back in Russia he had barely missed being drafied.
His parents had a doctor give him some medicine “be-
fore his physical examination. The medicine made
him appear unfit for the draft.

Once in this country Mr. Zone did not go into the
clothing mdustry His parents had urged him to take

9

"



up other work. So he escaped the sweatsht;ps entered

- " by so many other Russian Jewish immigrants.

Instead, he found a job in a rubber factory in Se-

tauket, Long Island. There he was promoted bécause of

his high ability. :

A year later he sent for his wife and children. But
his wife did not like Setauket and moved. with the
children to New York City. A week later a lonely Mr.
Zone joined her there,

He began as a seller of rubber heels--the first in
New York City--to shge repair shops. This developed
into a large rubber supply’ business. Mr. Zgne's two
sons and finally his grandsons joined the business.

_Into great old age Mr. Zone kept working in his
company. At the end of his* life he had done almost
everything he had wanted to do. He would like to have
visited Russia. But he jukingly claimed that the Rus-
sian government might jail him for escaping thedmfl.
" Many millions of immigrants like Mr. Martinson and
Mr.-Z‘gne joined the mainstream of American life. They
nevef forgot their homelands. Yet they built new Jives
within the framework they found in America.

Some immicrants, however, chose quite a ditferent

G

é

" china and tiles, and other industries.

path. They grouped themselvey completely apan from
other Americans. Their groups became strange and
charming islands in the Amerhpn mainstream.

Commonly, these greups came to Amenica to fullow a
certain faith. In European cuuntries this was.some-
times not possible. But America uflered treedom and
lots of room. < .

For examgle, 300 farmers from Germany came to
Ohio in the last century. There they founded a ~ettle-
ment named Zoar. In itithey wished to wonhip Gud in
their own way and to live pure lives.”

Joseph Bimeler led the little group. Soon, under his
leadership they had, buikk a German village. It had
flouf and woolen miljs, a machine shop, shups 10 make
L]

All of this was owned in common. Fach member
got what he needed from the geneml fund., plus Wwo
suits a year. Kach was given a job to du. Zoar needed
little from the rest of the United States except hired
workers.

But slowly new ways of thinking secped into the
colomy. By the end of the century the cish, Lumd, and
buildings were divided among the people there. Faen

131
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so, the colony of Zoar had left its mark on the thou- * Americans of Old World customs. -
sands of people who lived in it "or came there to visit. In recent years soime Americans have turned against
More famous was lhe settlement of Amana. This the idea of this nation as a melting put. According ta
seven_villagés along the lowa River. The that idea, immigrants becoming Americans Jose muost

came to- America in 1826 from Germany. In-  of their differences. )
this country they bought land and owned it jointly. Ip fact, great numbers of immigrants tried to du
Membership grew to 1,800 people. The settlement just that: They successfully learned to talk and act like. .
grew rich, with a value in 1920 of over $2 milliun. In their American neighbors, and even chose 'Amencnn
ls:k)q\mm became a company. Yet its ideals lwétt " sounding” names.
for many of the people in the slmdow of the old settle- . l.ltely. however, some immigrants and their children
. ment. have moved in the oppusite direction. For example —

. Most :mmikram:. blended more closely with common - ®The children and grandchildren of immigrants
American life. They gave a new breadth to the na- have been lmrmng their old family languages. such as ~
tivn’s thought and customs. It would be hard to imag- Polish.
ine America without their colorful additions. . ® Mexican American,’ Italian American, and other

Hundreds of arists and writers from abroad flow- groups have objected to unfair treatment in movies
ered in America. Viadimir Nabokov, born in Russia, and on television. -

- won fame as a writer of novels after coming to the ‘e More than ever, Americans are taking an interest
United States. He has often said that he found here in the fuods and couking of other countries.
the best conditions for his work. He later moved to o Colleges are carrying more courses dealing vmh
Switzerland. But even there he proudly calls himself minority groups such as the Mexican Americans.
an Amwrican: ! - Yet even this is not raally sew. Immigrants and the

W. H. Auden, the puet, !eu England for Amem:u childfen of immigrants have often kept uld customs. R
His works written in America won him a Pulitzer Prize. And some of these customs have wun wide acceptance.

. His ties with England remained strang. Yet Auden’s The German American Christmas tree is now simply
later poems show his attachment to his new country. American. St. Patrick’s Day is now celebrated Dy large

In this century an especially large number of musi- numbens of peuple other than Irish Americans.

i came tou the United States. Arturo Tuscanini was Oscar Handlin, writer on immigration, has said:
ble to live under the rule of Italy’s former leader, “Once I thought to write a history of the immigrants in
Mussolini. In this country Toscanini led such gm'upa ‘America. Then I discovered that the immigrants were
as the NBC Symphony and the New York Phil- American history.”
harmonic. ' Every group in America came. originally from an-

Igor Stravinsky fled to l-‘rame from Russia after the other continent. Arrival here has meant learning how to
Revolution there. He then left France at the beginning live with the land and with the people aln-ad\ here. ¥,
of World War'il. He became an American citizen and - Some immigrants won quick accepiance, like the

- wrote some of his great music in California. (Many later English immigrants. Others have had to struggle:
. other Europeans, like Stravinsky, fled from countsy to like the lrish and Eastern Europeans. Yet in time all
country before coming to settle in the United States.)- groups have risen in income and power.

Everywhere in America one can see the work of oth- . E pluribus unum—"one made up of many”  ap-
er. less famous immigrant agtists. ltalian sections of pears on the great seal of the United States. It applies
some cities brighten every year with music and dancing to the states of the Union. But it can also gpply to
from the old country. Columbus, St. D’atrick, and the many different peoples that make up the gation
Puerto Rican days in New York and elsewhere remind various and yet united. . ~

. .
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lnstructiOnal

Objective: After f{lling out graph on Irish imigration. the student
should be able” to construct a_graph using 8 v@n data and
compare nd contrest infuzmation.

After reading the poem “No Irish Weed App'ly and “An Ital 1an
Immigrant Speaks Out ..." the studént.should be able to y

Y N ' S. conpare and contrast attitudes of two {imhigrants.
\ - '
- -, MatePdals: Handout--“Statistics and Graph Regarding ]rish Im'lgration
: J Excerpt--"No Irish' Need Apply" b .
. ‘ "An. Italfan Immigrant Speaks R et
Other--Crayons - .
) ‘i ) -
a Special Directions ot
*  to the Teacher: & .
. . a. Depending on students knowledge of working with graphs.
you may need.-to teach or review on the board how to “
- read and fi11 in-a graph before completing this one.
e ) b. If you want children to read poem and,artfcle, be sure
‘ . ) g ‘ to, give them the copy in advance so the reading goes
- ’ . smoothly. o
8 : .
o . Teacher Activities Student Activities
) In 1879, Ireland had a potato fam- : -
ing. Does anyone know what famine ' .
_means? Have student look the word Look up the meaning of famine.
N -up and read it to the class. Many .o
people starved, but some were able . -
, . to immigrate to the United States . o
to have a better chance to feed ‘
their families. Using the data Fi11 out gribh using a different’
on the sheet, fill out a: bar or colored crayon for each year.
- line graph. .
What statement can you make about " The number of immtigrants increased
Irish immigrants from studying greatly in 1880 because of the -
¢ your graph? - . ) | famine.
‘ |
What happens toddy if a country has|* Countries and organizations help
a famine as a result of a war, 1 - one another by providing for the
. drought or other natural disaster? needs of the people. '
: . Do the people move to andther.placel - o .
. ."i A .-

Aruitoxt provided by Eic:

EKC . o 1y



@ " Activity 2 (Continued). - |
\ - : ' - .
— -zt .

‘ . ~ Teacher Actjvities "~ 7 Student Actdvities

! Have a student read the Poem “No - Read pmm
- Irish Need Apply * : ‘
dand ask the students to express how Atudent suggestion of al ternative
they think the boy must have felt. action.
Do they think his actions were jus- . o
‘ tified? uld he have handled the ‘
P ¢ situation differently? - . o -

Let's read about an Italian firunt - ~ Yarious, responses.
grant and his feelipgs. Do the ‘ .
Irish boy and the Italien man share ) ' AN |
any of the same feelings? Were - . ' ‘,7! ‘
they treated unfairly? What can ! : -

" we do to insure that all people are ' /"

- treated .equally? y : '

N Ll
n®

» [Kc

PAvui et providea by enic
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§TATISTICS AND GRAPH REGARDING IRISH IMMIGRATION
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‘The Praties They Grow Smll'

The following Irish song tells of the smaller numbetu

of polatoes—or “‘praties’'—grown in the late 1840’s.
The singer thinks of going abroad. But he hopes to be
able tostay in Ireland. , .

0. THE praties they grow small, over here, over here.
0, the praties they grow small. 3 <

+ And they grow from spring to fall.

And we eat them skins and all, over here, over here.

O, | wish that we were geese, night and mom, night
and mom.

0,1 wish that we were geese,

For they fly and take their ease.

And they live and die ir. peace, over here, over here.

O, we're trampled in the dust, over here, over here.

O, we're trampled in the dust,

But the Lord in whom whtrust = ™ e

Will give us crumb for crust, over here, over here.

‘- SI!VI.II‘, “When

1ished by Xevrox
Xerox Corp. ¢

-

No Irish Nevd Apply’

People from Ireland had to look .hard for jobs. As
coufitry people! they were not yet ready for city life or
work. Some were weakened by hunger and sickness.
And bosses often turned thedrish away unfairly.

. The following song shows the anger felt by ;mm_\'
Inish job seekers. 1 .

_I'M A healthy boy just landed from the town of -

Ballyfad. .
1 want to make a living and [ want it very bad.

When I heard about a job, “it's just the thing,” says I.

But the dirty coward ended with “No lInish Need

Apply.” Y |
“Whoo,"” says I, “that is gn insult, but to get the place
'l try.” - :
So I went ghere to see the gangster with his “No lrish
Need Apply.” -’ :

Chorus: ‘

Some do think it is bad luck to be christened Pat or
Dan .

But to me it is an honorto be bomn an Irishman.

I started out to find the house. I got thiere mighty saon.

1 found the old chap seated—he was reading the
Tribune. '

1 told him what 1 came for, when he in a rage did fly.

“No!” he says. “You are a Paddy, and no ln‘si need

e

apply.” o
Then ] feels my anges rising, and I'd like to black his
eye. ) ' .
Forto tell an Irish gentlemen “No Irish Need Apply.”

" 1couldn't stand it longer so a-hold of him I took.

And I gave him such a beating as he'd get at Donny-
brook.

He shouted “bloody murder,” and to get away did try,

And swore he'd never write again “No Irigh Need
Apply.” .

Well, he mede a big spology. I told him then good-hye,

Irish Need Apply.'” -

Specia) permission granted by Land of Immigrants,
Education Publications (c) 1974,

R ]
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__An Italian
Inumigrant

“Speaks OQut ... °

Newcomers to the United States'faced
real hardships. Many were cheated. Many -
lost hope. Some died in accidents. Some

" gave up and went back eucrseas.

Hut most stuck it out. And they were
filled with wonder at their new home.

. They fought to unders[and‘A merican ways
—and their place in the future here.

" Here, on Italian immigrant writes his
feelings:

. *l1 go about the streets. | don’t see the

* American city like the great beauty of Roma or
Napoli. I do not find water shooting up. I do not
hear voices singing. No . .. this is not like the
great beauty of Italy. '

“But one day I see very, very big building. My
mind is struck. With all 1 have seen in Roma, in
Milano, in Firenze—I never see anything like that!

*“When 1 go to night school, I get fine see of
America. The teacher treat everyone just the
same. The Jew just the same the Chinaman, the
Chinainan just the same the Italian. He give me
welcome like 1 was an American. | learn a little
English. Y learn about American government and
how the people can make change and progress.

» like very much this idea. ‘

*J do not wish at all to go back to ltaly.
Everything begin to look different. I have not
think much about the futare before, I have think
sbout the past. Maybe I have a smhit is the

o/

o

future that is for him. America is to be his
country.

“What is the past? It is gone. The future isto
come, and I think that when my son shall live ]
wish it to be some gréat time. For the future |
cannot see so much Italy as Amernica.

“Italy in world's highest pla¢e nearly one
thousand years. But the world continue. It go on.

" Now comes the great day for America-—-the great

science, the great art, the great letters,
“Why to live in the past? America is future.
I am a man and my son will be a man. Why nat
live to be somebody ourselves in a nation more
great than any? :
| see hig work ahead: | learn English, work for
good laws, work for better government. That is
what the American is always do. Always work for
new and better. '
“It come to me like I am born—~lam -
American!" ' ’

. Special permission granted by Land 01; Immigrants,
published by Xerox Education Publications c)
1974, Xerox Corp. ‘
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Activity 3 ' ' ' -

-

Instructional .

Objective: After viewing filmstrip "This is Mine: The Ethnic Dilemma,"
the students should be able to interpret the phrase "melting
pot® and list reasons why it is appropriate or inapproprate.

Materials: Filmstrip--“This is Mine: The Ethnic Dilemma"

Special Directions
to the Teacher:
Helpful teachers guide included

Teacher Activities Student Activities
Have any of you ever had brunswick Yarious responses.
stew? Describe what it is. America
has been described as a "melting pot."] = Meat and vegetables cooked over
Can anyone tell me why? During early high heat - they blend, loosing
American history, the immigrants their identity.

wanted to blend into the Americarn way
of life or culture. But more recently
in American history: this idea has
changed. The melting pot theory is

questionable. - '
First, introduce the filmstrip by | . Ei;\
showing it at a rapid pace. This will

provide an overview which should be

followed by an introduction to vocab-
ulary words. Next, show the filmstrip
again, but this time at a much slower
pace pausing for class discussion. . 8

Explain that "ethnic” means belonging
to a large group of people who have

common traits and customs. "Dilemma” _
refers to a situation involving choice g .
between equally unsatisfactory alter-
natives. ' .
Vocabulary words: (words with stars

have been.defined in earlier activity)

anarchy McCarthyism
assimulation *migration
*Chicano reform -
immigration  revolution
fraternal segregation
* *ghetto socialism

*immigration [2¢c



. Activity 3 (Continued)

Teacher Activities Student Activities
4

After viewing the filmstrip, ask
four students to represent four
- generations of an ethnic group, . Y
showing how attitudes changed from
generation to generation:
First generation - eager, hopeful,
want to learn American ways.
Second and Third generation -
rapidly adopted American ways,
anxious to be like everyone else,
dshamed of parents.
fourth generation - began to take
pride in their different back-
grounds, a search fur identity or

roots. .

Is "melting pot" the proper phrase Possible answer: ‘Tossed salad -

to use or can you think of a better ingredients remain separate although
one? they are mixed together. '

. '
.

©
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Aruitoxt provided by Eic:



. Activity 4

‘ nstructional

jective: After completing this activity, students. should be able to
wdentify the feelings the Indians have experienced in the

past and present.

-

Materials: Excerpts--Our Land Is More Valuable Than Your Money -
Proclamation: To The Great White Father and A1l His People

Photo Aid--Wounded Knee - 1973

Special Directions
to the Teacher:

If you want your students to read statements, give them+a day

or two to practice.

RN

Teacher Activities

Student Activities

‘How do you ferl when treated upfairly? .

-

What do you think you would do if you
were treated unfairly repeatedly over
a long period of time?

The first Americans came over by a
land bridge - (show on map where
Alaska was once connected to Asia).
These first immigrants werg the
Indians. Does anyone know how the

. Indians have been treated through

America's history?

Today we are going to read a statement
made by a Blackfeet chief in- regard

to the signing of one of the first
Jand treaties. :

How does he feel? What does he value?

Let's read the Indians' proclamation
involving their claims to Alcatraz in,
1969. What did they want? How did
they feel about the way they had been’
treated? Should they have been
evicted?

Hurt, sad, rejected, left out,
unliked.

Get angry, treat people the same
way, be mean, stay away, etc.

Moved to reservations. Lack of :
job opportunities, education, and "
representation. \

Students read the handout, "Our
tand Is More Valuable Than Your
Money."

He feels sad. He values the land.
Students read the handout, “Proc-
lamation: To the Great White
Father and A1l His People.”

Answers to the questions will vary.

Lgn



. Activity 4 _(Cont'inued) -

-~

Teacher Activities P Student Activities
Read over teacher's guide to the Discussion.
photo aids of Wounded Knee. Pre- ’
* sent the pictures and generate -
: students' feelings about the 1973
fncident. :
If the Indfans had known what life Discussion.

was going to be 1ike in America,
do you think they would have come
in the first place.

(*"‘.

ERIC

Full Tt Provided by ERIC.



5N ..
|| chief of one of the princspal bands of the northern Blackfeet, upon being asked by
US. delegates fo. hus signature to one of the first land treaties in his region of the Milk
River, near the northern border .of Montana and the Northwest Territones, responds
with a rejection of the money values of the white maa. .

{

OUR LAND IS MORE VALUABLE THAN YOUR MONEY. IT WILL LAST
forever. 1t will not even perish by the flames of fire. As fong as the sun slunes und
the waters flow, this fand will be here 10 give life to men and animals. We cannot.
sell the lives of men and animals; therefore we cannot sell this land.. 11 was .fml
here for us by the Great Spirit and we cannot sell it because 1t does not heloog to
us. You can count your money and burn it within the nod of u bulfalo’s head, bt
only the Great Spirit can count the grains of sand aind the blades of grass of these
plains. As a present to you, we will give you anything we have that you can tuke
with you; but the land, never. .

[N
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'n November of 1969, a group of Indians seized the island of Alcatvaz, the old
prison wte, which was occupied only by some caretakers. The Indians refused the
orders of government officials to leave and were lafcthly evicted 1n .hme 1971. The
following statement explams thewr claim 1o the island,

PROCLAMATION: TO THE GREAT WHITE FATHER AND ALL HIS PEOPLE

We, the native Americans, re-claim the land known as Alcatraz Island in the
name of all American Indians by right of discovery. ‘

. We wish td be fair and honorable in our dealings with the Caucasian
inhabitants of thisNand, and hereby offer the following treaty:

We will purchasg said Alcatraz Istand for twenty-four dollars (S24) in glass
beads and red cloth, a precedent set by the white man’s purchase of a similar
island about 300 years ago. We: know that $24 in trade goods for these 16 actes is
more than was paid when Manhattan Istand was sold, but we know that land
values have risen over the years. Qur offer of $1.24 per acre is greater than the
47¢ per acre that the “white men are now paying the California Indians for their
land. We will give to the inhabitants of this island a portion of that land for their
own, to be held in trust by the American Indian Affairs and by the bureau of
Caucasian Affairs to hold in perpetuity — for as long as the sun shall rise and the
rivers go down to the sea. We will further guide the inhabitants in the proper way
of living. We will offer them our refgion. our education, our life-ways, in order to
help them achieve our level of civilization and thus raise them and all their white
brothers up from ‘their savage and unhappy state. We offer this treaty in good
_faith and wish to be fair and honorable in our dealings with all white men. . . .

We feel that this so-called Alcatraz Island is more than suitable for an Indian

Reservation, as determined by the white man's own standards. By this we mean

that this place resembles most Indian reservations in that:
1. 1t is isolated from modern ‘facilities, and without adequate means of
transportauon

2 ° It has no fresh running water.

3. it has inadequate sanitation facilities.

4. There are no oil or mineral rights.

5. There is no industry and so unemployment is very great.

6. There are no health care facilities. v
164

7. The soil 1s rocky and non productive; and the does nout support
game. _

8. There are no educational facihties.
The population has always exceeded the land base.

10. The population has always been held as prisorfers and kept dependent
upon others.

Further, it would be fitting and symbolic that ships from all over the -.

- world, entering the Golden Gate, would first see Indian tand. and thus be
reminded of the true history of this nation. This tiny island would be a symbol of
the great lands once ruled by free and noble Indians.

3

165 .
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Activity 5

Instructional -

Objective: After viewing the filmstrips "Jewish Ismigrants to America,"”
the student should be able to tell what motivates people to
immigrate to new land, to compare diversity existing within
immigrant groups, to list contributions of Jewish immigrants
and to identify prejudices. .

Materials: Filmstrip--Uewish Imﬁigrants to America" -

Téacher Activities Student Activities

e, 3 .

Why do you think the Jewish people Responses will vary,
came to America? HWrite responses on .

board. Do you know any of the Jewish
customs? Write on the board. -

Show filmstrips of "Jewish Immigrants
to America” and have children add any-
thing new under headings already on
the board.

The Jewish-Americans are one of
America's most influential immigrant
groups. These people have moved from
place to place throughout their 2,500
year history because of religious
persecution. The U.S. has provided a
sanctuary (safe place) for Jews
because in the U.S., religious freedom
js quaranteed to all.

The following vocabulary words will 4
help the students understand the film:

* - Anti-Semitism - dislike of or
prejudice against Jews.
- emulate - to strive tp equal or
:u;gass. ‘ p
ndigent - very poor, needy
] iqugsition - the Catholic Church
in Sgain four centuries ago,
established an agency to punish
people who did.not believe in
their church. : ’

- - Marranos - Jews who became Chris-
tians instead of fleeing.




~ Activity 5 (Continued) o '

-

Teacher Activities Student Activities

. .

-~

- rom - organized massacre of
* people belonging to a particular
ethnic group.

- rife - small shrill-toned musical
instrument, resembling the flute.|.

- Sabbath - day of religious wor-
ship, sunday for most Christians,
Saturday, for Jews and some
groups of Christians.

- scapegoat - person or group
wrongfully blamed and punished
for .the mistakes and failures of
others.,

- Semite - a Jew or Arab.

- synagogue - Jewish place of wor-
s*%p. ©T

. - welter - state of confusion; to- )
. : /\tuﬁ-ﬁie-around;,a violent tossing. .

v After each filmstrip, go over review ‘
questions on p. 8, 9 and 10~ y

-~

Follow up activities ;
p. 11 - teachers handbook ~ #5
p- 13 - #1, #2 and #3

. Qo
“ ERIC . .
e roviarin e . . 4



Activity 6
Instructional
Objective: Students will be able to list the requirements needed to become
e citizen of the United States.
Materials: Handouts~-Adult Civilian and Military Dependent Applicants

Naturalization
Application for Naturalization
) Application to File Petition for Naturalization
. . "Federal Bureau of Investigation United States
Department of Justice Applicant
Oath of Allegiance
Reference Books

Teacher Activities . Student Activities

i

Ask the students to pretend they have Using reference materials, the stu-
just arrived in this country and want dents will seek their information.
.to become naturalized citizens. Ask They should record what they find
them if they think there are certain in their notebooks. Students should
requirements a person should have in include such information as:

order to becomg U.S. citizens? Ask

them to work alone or in pairs to find - Must have documentany proof of

out what is required, the length of
the waiting period, the cost, and any
other important information. Discuss
where this information might be found:
reference books under Citizenship,
Naturalization, Immigration, etc.

' ~Review information.

Lead a class discussion to develop a
definition of citizenship. that all the
students agree on. . Write it on ‘the -

: board. Give out a copy of “The Oath
of Allegiance"” and read it. The

children will probably have difficulty|

understanding it. Divide the class
into groups and give them certain
sentences of the oath to rewrite,
using words they understand. Then,
re-read the oath and discuss.

legal admission to thg United
States.

- Must be at,least 18 years old.
- Must have resided in the United

States for five yedrs and must
have resided {n the state for

- s§x months.

Must provide two witnesses,uho
are citizens.

Must take exam to be sure he or
she has knowledge of English
language and of organfzation

of the United States government.

~N



Activity 6

/ . Teachér Activities . . B Student'Activities

Ask the students -- Would all natural |. Answers will vary.

born ¢itizens be willing to take such - ‘ 2

an oath? . _

- Distribute handouts listed above and
have the students examine their con- _ e .
tent. . : . |
‘ . R LY
Is there anything in these materials If there is, bave other students

\that they do not understand? . speculate on why it would be

‘ important.
Role playing., In small groups, hawve

students pretend to be aliens wanting 4

to become a U.S. citizen. Have other ' " .
students be the Clerk of Courts. They
should have acquired the necessary
information to be able to ask and give

. the proper information.

L)




" BEST COPY AVAILABLE

. UMITED STATES DEPARTMENT oF JUSTICE
Irmigration and ‘Waturalization Service
1430 W. Peachtree St., N.W.
Atlanta, Georgia 30309

TO: ADULT CIVILIAN AND MILITARY DEPENDENT APPLICANTS

FOR NATURALIZATION /
Enclosed are necessary application forms for the purpose

. of, filing a petition for naturalization. Pleasa x the
following bafore completing your application. R

1. After reading instructions on Form N~400, £ill in 2ll
applicable spaces thereon. Use your present address and
{ndicate clearly at Item 2(a); page 1, exactly how long

- you have resided there.. If you are the spouse of a U. S.
Serviceman who is being transferred abroad and _you are
authorized to go with or join him in the mear future, ,
you should also submit pepartaient of pefense Form DD-12789
with your papers. If you are not going abread, you ot
have resided in 'the. state in whioh you £file your petition
for at least the immediate prededing cix months.

/ . 2. Complete Biographic Information Sheet, Form G-325,
with full information. L

3. Have your photagraphs taken by a local phoeDgrapher
or studio and show the photographer' the instructions on
your application as to the xind of pictures to de taken.
Only photographs as outlined therein will be acceg:ul.
Machine-made (wherein you toite youwr own photographs) and
Polaroid photegraphs are unacceptable. .

4. Cénpleée all information on fingerprint chart relating
" to you, and have fingerprints taken by your -base or local
police station, or sheriff's office.

5. Upon completion of the above items, forward all forms,

fingerprint chart, and your photographs to this office.

After your paperg have been received in this office,
\ theywill be processed and you will ‘thereafter bg noti-
fied of the date, time, and place you are to appear with

your two (2) U. S. citizen witnesses for an interview -
at which time you will take an oral examination in U. S.
- History, the constitution, and. the fundamentals and
: principles of government., A test will also be givenuto
determine your ability to read, wrifé, and speak knglish.
. T There will be a $25.00 filing fce to be paid to the Court
y then. . | | v S
Q
ERIC . - 118

Full Tt Provided by ERIC.



Uy @ | QUESTICNS G0SYS atnon,

-

! Do Not Remeve Curbons. i tyg : Mrupmmm 107920 337

rormg22samey 1017y APPLICATION FOR NATURALIZATION =

STATES DEPARTMENT OF JUSTICE Form Apsrored
B!OGRAN'"C ) ( > dmigration snd Naturstization Service ( ) el OME No. 43R03
RMATION . R . .
name) (Frst ame) < (M mgx lmte (Ma.Dey¥r)  [NATIONALITY ‘n“g ’nmswwm NO.
AL OTHER NAMES U (incudng nbimes By Dravous marnages) CITY AND COUNTHY OF BIRTH mstmnm
i * , FAMAY NAME  FINST NAME DATE, CITY AND COUNTRY OF BIRTH (14 Anown) CITY AND COUNTRY OF. RESIDENCE
U fraer . o g ' '
] mmsn (Maien asme) N ) ) . -
mmmmmnm; FAMILY NAME T FIRSTNAME  BIRTNDATE  CITY & COUNTRY OF BIRTH  QATE OF MARRIAGE  PLACE OF MARRIAGE
. IEE (For wits, gve maien neme) .
‘ I . I I J
- [ FORMER WUSBANDS ORAVIVES (H mone; s0 siate) ‘ ) )
| mvmimm.mm&a#g *_FIRST NAME BMTHOATE Lﬂﬁwww—
’ T ¥, - v
. L
APPLICANT'S RESIDENCE LAST FIVE YEARS. LISY PRESENT ADDRESS FIRST. ‘ FROM 10
. . SYREET AND NUMBER ey PROVINCE OR STATE COUNTRY - | montH | vEam | wowtH  ViAR
- L M : PRESENT TIME
N S — %:
! 2 . '
! : — —ed
. APPLICANT'S LAST ADDRISS QUTSIDE THE UNITED STATES OF MORE THAN ONE YEAR. . FROM 0
| STREET AND NUMBER . ey - PROVINCE OR STATE countRY | wontn | vear ] wmonte  vEgR
ANT'S EMPLOYMENT LAST FIVE YEARS. (IF NONE. SO STATE ) LIST PRESENT EMPLOVMENT FIRST. +ROM W0
FULL NAME AND AODRESS OF EMPLOYER . OCCUPATION (Specrfy) MonTH - | veaw | moniy  vear |
R ! PHESENY TIME
Show below last occupation abroad if not shown above. (Include all snformation requested above.) )
o N, { ] |
THIS FORM 1S SUDMITTED N CONNECTION WITH APPLICAMON FOR. . | SIGNATURE OF APRICANT OR RITITIONIR : oate
[ natmauzarion (] apsustment of sTaTus . - N
(] oneer escov . \
v 7 VOUR NAGVE AGHADET § N OREH TN SOMAN LTI, WISTE YOUR NAME 1N YOUR ATV AUSAUT IN S SPACL
Are oll coples legible? [ Yos

" PENALIRS: SEVERE PENALTIES ARE PROVIDED BY LAW FOR KNOWINGLY MD WIHLFULLY FALSIFYING OR CONCEALING A MATLRIAL FACT.

B .
-APPLICANT: B SR T P T oy NAME AND AUEN FEGISTRATION NUMBER ¢
COMPLETE THIS BUR (Famuy asme)

"(OTHER AGENCY USE) _

| — | DATE:




§§2?}‘ k tusrssarion 4 Navomtszsrion fesvica . | ~
S APPLICATION TO FILE PETITION FOR-NATURALIZATION

. + . " INSTRUCTIONS TO THE APPLICANT

. - (Tear off this instruction sheet before flling out this form)

You must he at lcgst 18 years M%LMY“AM:H Of 2 typewriter, answer every .qucstim in

the application form, whether you are male or female. If you need more space for an answet, write "Continued™ in your answer,
then finish your answer on a sheet of paper this size, giving the number of the question.

YOU WILL BE EXAMINED UNDER OATH ON THE ANSWERS IN THIS APPLICAT!ON WHE®' YOU
APPEAR FOR YOUR NATURALIZATION ~EXAMINA‘I'ION. -0

If you wish to be called for examination at the same time s a relative who is applying for naturalization is called, attach
a separate sheet so stating, and show the name and the Alicn Registration Number of that relative.

1. YOU MUST SEND WITH THIS APPLICATION THE FOLI.OW!NG‘ ITEMS (1), (2), (3) "AND (4):

(1) Photographs of your Face: \ . )
: 8. Theee identical unglazed copies, size 2 x 2 inches only. ' S
b. Taken within the last 20 days. -
c. Distance from top of head to point of chin to be 1 inches.
d. On thin paper, with light background, showing front view without hat.
e. In natural color or black and white, and not machine-made.
f. Unsigned (but write Alien Registration Number lightly in pencil in center of reverse sude) '

(2) Fingerprint Chart—Complete the personal data items such as-name, aliases, wepht, date of birth, ctc. Write in
your Alicn Regstration Number in the space marked “Miscellaneous No. MNO" or “Your No. OCA™ and take the
chart with these instructions to any police station, shenfl's office, or oftice of the Immigration and Naturahizatson Serv-

ice for fingerprinting. You must then sign the chart in the presénce of the officer taking the fingerprints and have him
* sign his name and title and fill in the date in the spaces provided. DO NOT BEND, FOLD OR CREASE THE FIN-
. GERPRINT CHART. . .

(3) Biognp\\ic Information.—Complete every item in the Biographic Information form furnished you with this applis
' cation and sign your name on the line provided. If you have ever served in the Armed Forces of the Usnted States, obtain
' and completd also an extra yellow sheet of the form, bearing the nuniber G-3258.

(4) U.S. Military Service.—If your application is based on yous military service, obtain and complete Form N—126. "Re-

quest for Centification of Military or Naval Service.” ‘ '

2. FEE.—DO NOT SEND any fee with this application unless you are also applying for a ceruficate of citszenship for a
child (see Instruction 7). .

3. ALIEN REGISTRATION RECEIPT CARD.—DO NOT SEND your Alien Regstration Receipt Card with this
application. . .

4. DATE.QF ARRIVAL.—If the date of your arrival in the United States was before Junc 30, 1906, you should submut
with this applitation any documents you may have to show that you have been living in the United States. since before that
date, such as family Bible entries, dezds, leases, wills, life insurance policies, bankbouks, employment records, rocaipts,
school and chusch records. _ . -

. EXAMINATION ON GOVERNMENT AND LITERACY.—Every person applying for naturalization must show that

he or she has a knowledge and understanding of the history, principles, snd form of government of the United States, THERE

1S NO EXEMPTION FROM THIS REQUIREMENT, and you will therefore be examined on these subjects when you appear

beforgthe examiner with your witriesses. ' L _

: You will also be examined on your ability to read, write, and speak simple English. An exemption from ghis part of the

\N examination is allowed only for persons who are physically unable to mect these scquirements, and for persons who had hived
- in the United States for as much as 20 years before December 24, 1952, and had already reached 30 years of age by that date.

. If you qualify for the exemption, you may take the examination in any language you wish.
A

.- 6 OATH OF ALLEGIANCE.—You will be required to take the following oath of allegiance to the United States in order

to become a citizen;
Foum N-400 (Rev. 3-1-76)N ‘ i o (Over)




— UNITED STATES DEPARTMENT OF JUNMTKE . (- Form approned ?‘
< ¢ JaMratioN ant NATURALIZATION STavki QNI No o 33 Roots
ree stame ]
APPUBATION 70 ‘FILE PE'I'ITlDﬂ FOR HAWRAUZATI‘JI
Masl o take to
IMMIGRATION AND NATURI\LIZATIO\Y SERVICE : ) .
ST COPY AVAILABLE — ’
ths ALIEN REGISTRATION
) (Show the exaat spelling of your Dame as o api€ 11y on vour alen 16ttt
{Sce INSTRUCTIONS. BE SURE YOU UNDERSTAND EACH tacift atd, and the numbder of yous cacd. I yuu Jdid fnt regadies, to state .}
QUESTION BEFORE YOU ANSWER IT.) RO ... . e e
. Dhate: e e e e i s e
"My name 1s: 1"‘ .- e e e el
! (Prat o1 type biore yuad prosent full narw sy )
Thveat . eviiaean. - e
" (Pring or type procnt :pmmcm number, street address, and of sppropriste “m care of )
""""""""""""" Cayy T T T tCountyy T " (State) (ZIP Cader
Oher 1ames Thove USed 06 o o o e e A
{Print ur type hree any othicr aame you Pave ever used anduding maiden name)
My prosent exeupdfoen 65 . Lo L e Ll e el o L) Male le Female

(u) Wis your fadm of muthcr ever 4 Umm! Smu tren? (If Yes” exphm fuﬂy se-p.ua:cly) O Yo
(1b) Can you tead and write Faglish? : d Yes
(1¢) Can you speak English? _ : . t - ] Yes
[J Yes

{1d) Can you sign your natne i English?

(2) ln what phccs i the United Staces have ynu !ncd du!'m‘t~ (ht Lm 3 yun‘ Lm ptcscm add:rss FIRST

o= To- STrety ADURgas Cary ang: Stase
L) S e 19 bl PRESENT TIME conia et T. ...........................
() e 19 I D SRS ORPNTRRUUPRRPPIIN FPS reeee
(6] ooiieii il 19 0 L. 19 UUPRPPORR B L
(d) o . 19 .. B 1 P P

S
(3) What weie the names, addresses. and orcupations {or 1y pes of busiiess) of your cinployers dusing the Last 3 years? (It none, wite None )

Lise  present rmp!uymmc HR‘T

e T

FrROM- To-~ Eswrioves « Nams ADeEsy “‘“‘:‘;“"'::l:j"'
(a) ... .. . .19, PRisenT TiMt R P
by .. v b oo s} N
(e) . 19 e avw b .
14)_ 19 (19, Y S
(4) Have you been out of the United States smce you ﬁm arrwcd? ........................................................... L0 Ye [J No
1 Yes” filf an the following nformanan for cvery absence of less 1hua 6 menths, no matter how short st way L

Namz 01 Ssie, or o Auu;r-ll—u:—u.x;u.; E:x;::u _h-tr : . .
- Datt eranvio | Dare Rituanin Coumpany, ur Oriis Mians Ustp 10 RITURN 10 T Puace “;::u::h:: ::','"'t :,’;’:"':“:.::"“ " YVou
Unitair S1ates - '
comevresame. -4 Cwm. ISR EC Y BRI ERp— — a — ——e - Lliic.imd
(%) How mmy simes have you bten muncd ceveee- Huu many times has youf husband or mlc been mxmtd‘ ..... " U enther u! yuu lus bc\'n
n_njrﬁsj‘nrui than once, fill.un the following information for uch pmrms magage. L
T N i TR '_'hfmic'f‘._ e Mavsines
Date Masenon Dare Masriact Enmep Namt o Puum 10 Win Margup Stn | Prason Mansien Was T "‘l Maeaiacy
v Crn[]  Auen (] b

06) o i e e e ) SO 0. 0. e
(8] ooeeiaaeeeeeeieeeveee oo e U STUSNURPRRUDY FRPR | U ... 0. e
(17 SOOI USSR I RSRTPTIRURRPSSURUPIDY I 4000 eeean
(d) ... [EUTVUITOTIOR A fineininiiiieeeiiees 3 PR PP PUUUTPTRROPPY ISPTORe ) S O...... Ob.oeeeieeeeeee
Form N-400 (Kev. 3-1-76)N AT 31 l (Ovig)




(5) The law provides that you may aot he ‘regasded as q:nh&d«fm naturalizstion Jgdﬂ certaia conditions, of m knowingly mmutied cettan -
offenses of «nmes, even though yuu may not have been asrested therefgr. Mave you cver, m or qutiide the Linited States:

, (4} knowingly commisted any crume for which you have not beon assested 2. ... . e R, e . OYer UNe
4) hcm arrested, cited charged, indicted, convicted, fined or imprisoned for breaking or violating any law of ordinarnce,
including traffic regulations? ... . .... e S P e e, et OYe UONe
1f vou answer “Yes' to (a) or (&), give the following information a3 to each inuident.
—_‘_E\'iirm'i—ﬁ'u}i}' - « li_\) L (g;l_l:—f. o _ (Country} Natuns Of Oﬂcus‘t“‘—m(m*::;;: .u;-( ;n‘l‘r:\;r—::
“, --b--‘-pgn--a-h-.lo&-- ------------ ¥ smschatsccnunsr 0104-!0!A-Qloi--v-.---on'.-.-.-u!llqt-.cI-IuIll-II-l-----lI-u'-'-"""""" (10assllos EIBIFEPEVOOSSRANRERT -0 ifOURsosarRatacarcecenrrancancers efbsccnave .
&a) .......... T IR PP STORPPPR PRSP U eeerbee et aaeees
() T LT S . -
(@) oo Lo s P— e M s
(e} .... e e e et iameeee eemeen nes ceeanaaees B PP VLT T T TE TP E RSPV IPPITRRPINS PPOPTS e caeenienian e e e el

{7} Lt 3@5 prucm and ;a;uhn;c':ﬁbcuhup in or afliation with cvery Otganization, Issn
gmupumul_f.u: ;_"?,‘f‘f! Stares or in. ag\!_gthc_t_,_ggggt_rl :_n_gl_a_;e. _'"_i your ﬂfgre‘:_gf_\ militdry sivie. {1f nune, write "None.”')

o o st aeen maemanc - . -

() s e e et . . ' L L 19 to 19
(B) . . e e e e e R e s B ) R to 19
o 03 T — BE . AT E Aa . o . | » , 19 to 19 .
() e STWY AVA"-ABLE o 19 to 19
(o) e e e e e e : . 19 to 19
CUY et e e e e o 19 019
(2) o O .19 to 19
(8)'.(.'3) Are yhu_n;\;‘,'qr-havc you cver, in the United States or in any other place, been a member of, or n any other way con- ) -
nected o associated wath the Commumist Pasty? (If “Yes™, autach full explanation) U¥es [INe
(4) Have you ever knowingly aided or supporied the Communist Patiy dereily, or sndiredtly through another osganizstion, .
group or person? (If “Yes". auach full explanation) . Co S e e O Yes ONo
() Du you now ot have you ever advoeated, taught, belicved in, ur knowingly suppurted o furthered e tciots of
’ Commumism ? (i “Yes™ audih full eaplanavion) . e Ce ‘ . LiYe [INo
{9) Have you borne any hercditary title or have you been of any order of nobibity in any foregn state s .. .. ... OYa (1N
{10) Have you cver been a patient en an institution of been trated anywhere elsé for-a muntal or nervous sliness or discader? .0 O Ye [JNo
(11) Are deportation proweedings pending against you, or hase you ever been deported or ordered deporied, or hase you ever applied
for suspension of deportation of £O5 PIEEAMMINANON? L. ..ot o e e OYes ONo
(12)" {4) My last Federal incume tax return was filed . (ear) Do you owe any Federal taxes?’ OYe {INe
. (&) Since bewoming a resident of the t'm‘tcd States, have you: (I “"Yes'”, attach full explanation) .
—filed an mcome tax retuen as a nonresideat? . . S . S o OYas UNo
—failed to file an income tax return because you :c}:atdcd yourself as a nonresidene /. ( . gy OOYes [N
(13) Have you ever daimed in writing. or in any other way, to be a Uaned States auzen?. . . ... .. .. . . . .. [OYes [INv
(11) (a) Have you ever deserted trom the miliary, aig of naval forceg of the Unuted States?. ... .. ... .. .. ... ..0OYee [INo
(6) I male, have you ever left the Untted States l\@id being drafted into the Armed Forces of the United States 2 [ Yes [INo
(15) The law provides that you may not be regardd aMqualified for naturalizauon’f, at avy ime during the perod for whih

you are required 1o prove good moral (haracter, you belicved in polygamy or have been a polyranust, received smome mastly from
ilicgal gambhing, committed adultery; have been a prostitute of prowsred anyone for prostitution, of have knowingly for gun encour
aged or helped an alien 10 entes the United States dicgally, or have been an ailicat ratficker gn drugs or marjuana; or have hoen a
habutual drunhard. Have you ever, amyudbere. been suwh a pesson or commisted any of these acts? (If “Yey'. attach full cxphn.umu! Ll Yes U No

.( 16) Do you hehieve in the US. Constutioh and form of govurnment of the United Statese. . ... . .. . . . . . [IY¥es {INe
(17) Are you willing to take the full vath of allcgiance to the United States? (See Instrucuions) . e o Yes [UNe
{(18) M the law requesces st, are yuﬂdlmg: ) A

(#) 10 bear arms on behalf of the Unied Stares? (1f "No”, attach full explanation) [ Ye [INv
(£) 0 perform noncombatant servives in che Armed Forees of the United States 2 (I “No', attach full explaiation) {JYes [JNo -
{«} to0 perlofm work of nauonal importan.e vader cvilian ducction? (If "No™, dtach full explanation) {1Yes {1 Ne
(19) (a) I mate. did you ever regosteq under United States Selective Service laws or draft laws 2. e e Co .OYes LINv
H Yes” give date . Sclective Service No. ; Local Board No. - Prosent chassifcanon :
(5) Were you ever exempted from service because of conscientious ubjections, alienage, or other reasons?. .. ... .. ... O Yes ONo

_ If “Yes,'\ state seasons .. . s )

(0). 8 mvinyﬂﬂ scrved in the Armed Forces of the United States, give branch o :

from , 19 w0 , 19, and from ’ .19 to .19
O inducted or [J enlisted at . T : Seryie No. ... _ H
type of discharge ‘ . *.  ; rank at discharge Lo ;

(lltmo'ul"tlt. Dulananble, ec.)

reason for discharge :
. {alienage, conscientious abiector, athes?
{J Resesve or [ National Guard from .o . . e . 19 to . .

. ol - e B




) )} My full, true, and correct name is ..-.--..---..--‘- ——ane
(Full, sthowt abbrey

-

J «

AUEN REGISTRATION

- BEST COPY AVMLABLE

STATEMENT OF FACTS FOR PREPARATION: OF Pﬂ'lTION

------------

SECTION OF LAW . ... T

4
{(2) My present place of r23idence M. oo oiii s aeteeaecgamemnccees reemeens eemeresaansanetaenta—e aeetec-atesasmstsie: o a maseass
(Number and streer) (Cﬂ‘roﬂl;'nl (County} (Mated 0P Cude v
A !
€3) B was BOmm On . iiiiieiiiieeeeaareeaneesueme Bb eeecieicrracsienarmeetnsaeaieiaseivastsatasicnraerantnonsansannns caranane ———e
(Month) (Day) {Yest) (Cuty of own) County dnmu pmvm of State) (Country)
(O) Bam .ooeieacicaane veecoand have _..... living children. Fhe first name of my husband of wite s (was) ..ol R
: (Swgle: marmed, dvotced, widowed)
we were mashied on d . he or she was hosnt
(Month) tDsyd  (Year) {Csty ur town) {State of countiyd
at ‘
Lty ur towni (County, destrict. province, of State ) {Country) (MNonsth ) _mm (Year)
entered the United States at . : for permanent residence in
) {City or tewn) (State) (Hmh_:_ﬂ(_n;n—-«\'un
. {1 with me
the United States and now resides [ apart from me at o ; and was naturalized
(Show full address if not liying with you)
on. . . .. W at O : Certificate No.
{Moath} (Dayt (Y¥ear) {City or town) - {State )
or became 2 citizen by ; his or her Alien Registranon No. is
(3) 1 was lawfully admitted 10 the United States for permanent sesidenee on ¢ "; under the name
{Month) (Day} (Yeae)
of o : at . an the
‘ - * {Ciy) {State} (N.ome of vessel ar othier meam ol-sunveyete b

.6) I have resided contnuausly m the United States of Americs sunce . S S~ . and continuously 1n the

State of where | now live since e — and dering the past

3 years 1 have been phynuuy presant i the United Stares for an aggicgate period nl' months. '

(7} H (have. have not) previously filed petiion for naturalization No, .

) (Monath}) {Day) tYear)
¢ at in the
* (Caty) o (“tated
(8) 1 wish the naturalization toutt (0 change my name {0
" (Give full name desied ot state “None'* )

(9) Since such lawful admission, | have not been absent from the United States (for a peried or perds of 6 months or lunger) except as follows .

(if none, state “None™” ).
DEPFARTED FROM THI UNITLD STAT[‘S_* RETURNED TO THE UNITED STATRS
n Dare . Vesset Of (Oruer Means Po - Dana Vst Of Ornea Mians
" (Month. day. year) or Convivany b {Month, day, yeér) . o1 Conviyandt
--.--.«a-(.... ..... Cecenacrarprenn LRI RTEEELES RELELLE LS P LT R R faevafoceancana cescedracve Cteveassacenrrssmnscaenni-flO0csemarsranFavrarraBoca csmssme
....................... IO PRSP (PRI SPTRRPYRRRIRPPSPPETERE FEY PR St
....................... T O T TR LR ET L IL L LI EE LRI LEEE At T B TRl

................................

.............

...............................

--------------------------------

() 1} ha\'e

chuldien: (Complete columns (2) to (h) as w0 radx child. H chuld fsves with you, state “with me” 1 column (h), vtherwise
Rive ity and State of child's remdence.)

- AU, AR ey e e — i e e gt e ———— — e
" (c) Place Botn (d) Date (¢} DM: (g} Ahfn .
(s} Guven Names (b} Sex (Countsy) Bore of Enty .| I} Patud Entey Registration N... th) Now funing As
- - PR SN U U UUNI S v e - e i memm o b e D e e ma
— - Ao s e ] e e s -
_____ e e e e § T : . S SN S
.. SRS RSN SN SRS (NI SRR, P .
’ -
- 5 I N USRS S S - - - -
e —_—— S i ——— e
' [
AA. LI N -_:' e e et -~ [ ] .

il

L



T “VAW 4 T " - =
(mm in to reside permanently i the United States? (O Yes [ No If “No,” explain: . : <

(12) My last place of foreign residence was (Caty) (Country) o ) L . _
+  (13) My father's full name i v e o o . . )
(14) My mother's maiden name was e : .
Lo . (13) 1came o the United Stares ffom the port of (City) (Coumry) C e '
! (16) The person in the United States to wham | was coming was - : =
. (17) The'place i Unued Stares o which 1 was going was . :
{i8) The names of Some of the passengers o mher persans | traveled with, including members of my own famly, md thar !Ehtmmhrp to me. if any, .
were . . . St et
e .
READ INSTRUCTION NO. 7 55FORE ANSWERING QUESTION (19)
T8 3) IR IS want ceniﬁam of citizenship for only those of my children under age 16 years named below. (Enclose $10 for each
(Do) (Do Nax)
child only if you want cestificaies, otherwise, send ao money with :Im application. y
D (Wiic e < ch:ldrmageléymimwhomwuwmtccm&mn) ........................................
I present spouse 8 0ot the parent of the childrer named above, give parent’s name.
—————— == - .
. Signature of person preparing form, if other than applicant. SIGNATURE OF APFLICANT
N f declare that this document was prepared by me at the request of ap- _
plicant and 15 based on all information of which [ have any knowledge. ADDRESs AT WHicH APPLICANT RECEIVES Mant
SICNATLRE . ’
ADDRESS Dare: il -
Appricant's Teeepnont Numaes -
—— —s X —— . e
TO APPIICANT: . DO NOT FILL IN, BLANNKS BFLOW THILIS LINE.
L= = ¥ —
NOTE CARLFULLY .= This appication must be swarn to before an othcer of the immgraton and Naturaluation Seivie at the ame you
appear before such othcer for examination on this apphcaton .
. . AFFIDAVIT _
I do swear that | know the contents of this application comprising Subscrbed and sworn to before me by applicant at the prelinunan
pages 1 1o 4, mclusive. and the supplemental forms thereto, Nogs) - investigaton « . | I S,
................................................ subscnibed to by me, rhat T ERRELTPRPLELTRTEELI .
the same are Yue to the best of my knowledge and belief, that :hu ........................ L L - 19......
carrections numbered ( )to ! .) wete made by me or at my 1 cernify that before vensfication the above applicant stated i my pres-
fequést, and that this applicstion was signed by me with my (ull, true. ence that he had (heard) read the foregoming apphication, cotrections
and correct game, SO HELP ME GOD. ' therein and supplcm:tpul furm(s) and understood the contents thereof
o """}E_’J&J{-;}};"i;&'.}l{; Tansture of appixaney e e i Nawrdinatun oamneny e ’
................................. T ST PP PPP SO
(For Jemoristration of app!n ant s abulity to write! ‘ .
;L > =
(18 witness) ........... et e e reerereaan e aene ettt ma e taenaaans . ... Occupation R
(1T T T O U eemennenan et eeameeemmeetesesesnzeesmessenerenn ereenasenncerenasrennretnntianared SUUTOR .-
- (Sirect lddtns Gty OF tawi amd Maie
(2d witness) oooiiiiannn.-. eeeeqerveieenan e e T eereraans (ku‘spatmn .................. B e raenaaa.
tmdmg P 2 Sy PSS QAPPSR S -
. . (Street address, ciy of town, and State | ‘
US e et eaias L 7Y Physical presence ......... cccoo.... 08, s oeeimmnnenecsrzesancncnnnneneenaennannans ceee
¢ {Naturalizareon exsmines )
ARRIVAL RECORD FOUND : ARR!VM. RECORDS. EKAMINHJ .
Y SN PPPPT P | Cardindex .o .vnnnennie S OITr O SR LTIERPPLLITE comqres
N ettt n Indexbooks .. ... ... B eeeanrmneneareeenaas
- .
eeeeeeaciesesiensennaansroannen eeeecaanns ARC cvemeeimeceaeaanen. Manests *. ... e eeeeeiseeeenenteeneaeataanaans
. [ 3 7 R Maretal status ..o . tcectcssmenacasanasan
Manger ....... o . (&mamn o!pcnm makmg wmh
Nonﬁkd ............. eeeesaeoesaseseeseasetssemeessmmesrssaseesgoseteranteniettaniannn et anbic ittt anrnnes e mepeen et neneeeeneencteraenaeatr e
' { Dstes. reasons and exarvaner's snitials ) :
o | | f‘ "\ .
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THE OATH OF ALLEGIANCE

‘Every alien applying for Americam citizenship must, as the final

step, take the following oath of allegjance‘to"the United States:

“1 hereby declare, on oath, that I absolutely and entirely renounce
and abjure all allegiance and fidelity to any foreign prince,‘poteotate}

state. or sovereignty. of whom or which [ have heretofore been a subject

or citizen, that I will support and defend the Constitution and laws of

the Unxted States agawnst al] enemies, foreign and domestic; that 1 will
bear true faith and allegiance to the same; that I will bear arms on
behalf of the/ﬁoited States when required by the law; or that I will
perform noncombatant sery1ce in the armed forces of the Unwted States
when requ1red by the law; or that I will perform work~of .national impor-
tance under civilian direction when required by the law; and that 1 take
this obligation freely without any.mepta1 reservat1on or'ﬁﬁFﬁuseiof eva-

sion; ‘so help me God."

&
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ACTIVITY SET EVALUATION
children decide on efther number 1 or 2.

You are an immigrant to the U.S. Each child is going to be an
fnmigrant. You must tell what country you immigrated from, why,
what problems you faced, and what you must do to become a U.S. .

- ¢itizen. This information can be given in written form, in

interview form, taped, or in a series of drawings.-

b - .

b

.** Choose a country that you think you.WOu1d like to live in other'’

than the U.S. Dg you think you could pack your things, move
there and get a job without any problems? Would you have to

. become a citizen of that country? Could you vote? Would you

have to pay taxes? Could you be elected to a government office?

Look up information on your country and-see.if you can find
out what this country requires of'immigrants. '

IR ¢

Vo g-:ilbu



THE USE OF NATURAL RESOURCES IN THE HOME
Grade 3

Lola McAdoo
Ceasar Cone Elementary School
Greensborc City Schools
Greensboro, N. C.

A PRODUCT OF:

Project ACE
P.0. Box 70
Eden, NC 27288
(919) 623-3428

Ms. Barbara Smey
Project Director

Bl



NOTE TO THE TEACHER:

H

Our existence now and future survival depend upon our conservation
of natural resources. Students today should know the importance of their
phy51ca1 environment in determining their choice of shelter and 14 fe- -style.

Activity 1 in this activity set may duplicate some 1earn1ng activities

“which occurred earlier ip the school year. Hence, Actlvity 1 may be

treated as a review for some students or it may bé eliminated if the stu-~

: dents’have.already mas tered the information:'

-

\ | :' ‘ | .. -



WORKSHEETS AND/OR HANDOUTS:

- . N \
-y : . 7 - \
\ | :

RESOURCE MATERIALS INCLUDED

IN THE ACTIVITY SET .
) No. Per
For the Student L Act. Set
AUDIO-VISUAL MATERIALS:
Filmstrip (Sound)
.. "Housing.* Man: A Cross Cultural Approach. New York: 2

-

- ', Educatfonal Design, Inc.” (Cost = $34.50).

Photo Aids

Everyday Consefvatigi: _Energy afd Resources. Duluth, Minn:
Instructor PhbTications, Inc., {Cost = $5.95).

Simulations .

“Climate and Land." Mhere People Live Coricept Pack. -
Unit 1. Springfield, Mass.: Milton Bradley Company,

(Cost = $5.95).

*Shelter and Fbod.? Where Peop]éigivé Concept Pack.
Unit 2. Sprinfield, Mass.: Milton Bradley Company,
(Cost = $5.95).

NEWSPAPER, ARTICLES :

"Building Your Own House and Save." ggggiy;Reader News
Hunt, tdition 2, Vol. 48, Issue 23, March 284 1979.

[

Activity Set Evaluation ‘ '
* Use of Natural Resources in the Home --— Coloring Book

g For the Teacher As
Background Information

—

¢ PAMPHLET: -

Whipple, Gertrude. "How To Introduce Maps and Globes:
- Grades One Through Six." How To Do It Series; ‘
No. 15. Washington, D.C.: National Council for the

10

35
35

Social Studies. ~
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MAIN PURPOSE OF THE ACTIVITY SET

.
- .
. .
s ) * ’ w
. . .
- ’ -
. * .

~

- 1., CONCEPTS .

Conservation

Natural Resources | : .
Energy ‘ -
Natural Habitat - : R
Supply and Demand

IT. OBJECTIVES - | B Activity Number
f: Knowledge |

Students will know there is an urgent need for the conser- 4
vation and wise use of natural resources.

Students will know that physical environment determines 2,3,5
the lifestyle of people living in a certain-region. .

f Students will know that the natural resources of an area 2,3,5 . -
are used in -the construction of homes in a community ~

‘ . . Students will know that tq be a good global citizen, they 3,4,5
must learn more about the similarities and the differences
among people of the world.

1

2. Skills . o,

'_Students will oe able to acouire needed information. 1,2,3;4,5
Students will think about imformation rationaliy. 2,3,4,5 -
creatively, and independently . . ‘
Students will participate in implementing decisions. - 4"
Students will be able to work democratically with others 1,2,4,5

in group planning.

. . 3. Valuing ‘ g

Students will value the need for the conservation and 3,4,5.
wise use of natural resources.

Students wil! analyze values about similarities and dif- 2,3,5
~ferences among peoples of the world, :

A -
Q 1 6” ' !
L~ ) * - '




- . " 11. OBJECTIVES {Continued) - 5 Activity Number

4. Responsible Behavior

Students will be able to 1dent1fy the consequences of A 1,2,3,4,5
decisinns. ,

Student§ will actively part1c1pate in responsxb]e social .4
action. ‘

Students w accept the consequences of their own 4
sctions. .

Students will evidence good citizenship in their homes 4
and communities. ' . '

| Isq
[Kc . | .

Aruitoxt provided by Eic: ’”~
[ . -
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Activity 1 —~

P

Instrucfional
After participating in this activity. students will he .able

Objective:

v to locate the four cardinal points of north, south, east

and west on maps and globes.

World Globe '

Materials: .
. Maps of the United States

TEacher'Aqtivities ’

I

Student Activities’ = -

-

-south, east and west.

(Ask studeﬁts.

The purpose of this activity is to

give the students practice in locat-
ing places on the world globe and on
maps using the four cardinal points.

Begin by asking students to locate
on a wall map the directions of north,

1f you were standing
in a room and were facing south,
in which d1rectxon would north be?

If you were facing north, in which

~ direction would ea®t be?

If you were facing north, in which
directions would west be?

After repeating several other ques-
tions of this nature, start asking
students to locate places on the
world globe or wall map which are

‘north of a certain place or south of

another place, etc. For example:

- If you were going west and your
friend was traveling in the
opposite direction, in what

directions would your friend be
traveling? -

-~

!

Students in the class should stand
and face the wall of the classroom
that is to the south. Since north
is . opposite of south, students
d point to. the wall at their
backs 4 .

- i

A
Students turn around and face the
classroom wall to the north. East
would be the wall to the right of

the students.

Stydents remain stangding and reply
that west would be the wall to the
left of them,



. Act'ivity' 1 (Continued)

Teacher Activities

4,
S

"

Studen@ Activities

- If you were in North Carolina
and wanted to travel to New York
. City, in which direction would
you be traveling? .
- If ynu were in Europe and wanted
- to travel back to the U.S., in
‘ which direction would your plane
. . fly? .
. - If you lived in Virginia and . | *
wanted. to -visit Hollywood,
California,.in which direction
would you travel?
- If you-were Amy Carter 1iving in,
Washington,D:C. and you decided
to ‘go visit you grandmother in
the state where you were born,
“in whiche direction would you
B travel?

. - Students may_ also be asked to make-
up their own Jquestions of this type-
for other stugdents to answer.

This activity could be expanded into
a "contest" of twp teams, vhere
students are asked questions and if
, semeone gives an incorrect response, |
- - he or she is automatically eliminated:
~ . from competition. The team with the
greatest number of sfudents "st 11
- standing," or not eliminated, wins. |

-

. 153

—

Students should be asked to go to
the wall map to locate the places
named in the question and should be
asked to show the direction of
travel.

[ . -

Students divide up into two groups.
Questions regarding how one finds
the directions of north, south, .
east and west are either originatca
by the students or teacher and are
posed to each team member. ‘

Either the tcfcher or opposing team
members can akk the gquestions dur-
ing the game.
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Activity 2 ' . ‘ .

) o Instruttional ' L
' Qpjective: As -a result of viewing the filmstrip, "Housing," students will .
- be able to identify many différent kinds, of houses around the
world; and will be able to te]l how they are constructed. °

“Materials: Filmstrip--"Housing" Parts I and II . -l
- Simulation-~"Climate and Land" E
_Worksheets-~Use of Natural Resources in the Home -- Coloring Book
Artic)e--"Building Your Own House and Save"

Teacher Activities , . Student Activities
) - ) - . —
Ask students, If you had a choice to‘i‘ Students ansver the questions and .
build a house any place in the world, thus make choices.

where would you build it? What _
factors should be considered in . .
constructing this home?‘

- - Show the fi1m§trib, “Housing" Part I. - Students view filmstrip
. . Ask students to point out on the map | Students will discuss the fﬂmstmp

or globe the location of different , and will locate on the map those <
types of homes shown in the filimstrip. houses depicted in the filmstrip.
Divide thé class into groubs; Ask - - Students will divide.ub into g}ddﬁE

_each group to match the twelve cards | and will use the twelve cards in
from "Climate and Land" with regions "Climate and Land" as directed by
shown on the filmstrip. the teacher.
Ask students to name and write natu- | - Students will share their list with *
ral resource materials that werc évi- others in the class.

~dent in the filmstrip.
Next, ask students to draw a style of Students may work individually or
home or make a model of one which inrsmall groups to dgaw the home(s)
they think.is particularly interest- of their choice. They may also
ing. The teacher should supply a ~ further research the type of con-
list of homes, their location ahd struction materials used in build-

- the construction materials used in ing these hqpes. -

-the home to help the students accom- | ° . : )

‘plish this task. .
Distribute the Use of Natural | Students will color pictures
Resources in Home ---Coloring Book. independently. This activity is .
Tell the students to color in the designed expecially for the slower

. pictures -and read the captions. learner. ) -
- 184 /’/‘
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CONTENTS \

‘Nomadic Woven Tent - Central Asia
Tepee—American Plains Indian.................Q.........I.l

Grass Hut - Central AfriC@..ceceocessoacoscsscsssccccscs osd

Andes‘Stone 3 (RN To ) § T - AN O |

]
-

Sod Ho‘ise l- Ireland. e S ® QO P E OE 20 g OO OO e GOE e e .’ e e @ @ 4
Himalaya Mud House ? Nepal. @ e 0 0 0B B RO OO O o0t ‘. @ @ 0 0 00 5
Igloc_canadian Arctic e @ 2 S @@ 00 O WP OO O 0 @ 00O B e O e OB O e 6

Eskimo Skin Tent - Ca‘nadianArctic.. .’ o7

-

. Note to teacher - Natural Resources used in each illustration is underlined

- .
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Nomadic‘: Woven Tent _
.. Central Asia .

—_———— —————

. Primitive peoples had to‘use mafédals that wer¢ easy to find nearby. The simplest
homes were made of the skins of animals, As men leamed to weave cloth they were
able to build larger tents.

,- - S 189
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| Because these Indians rarely stayed long in one place, they needed homes they ceu

orth American Plains Indian leemed to sew buf_f’hides to make a full temh,; \
easily carry . ‘ | \ \




- “-M““;-ﬁ. .
- Grass Hut - Central Africa
. * . . . \
B In hot, wet Central Africa the people gather the long grass that'grows abundantly about them. They pile

the grass on a framework of sticks and poles. Thig home protects them from the rain and the hot sun.
There is only one room in the hut, and the entire family lives together.

173



Andes Stone Hut -~ :

Bolivia

\f'\\

For many centuries Indians in the high Andes have used loose mcuntain stones to build
their homes. This house is an angient ruin, but Indians of the area still build dwellings very similar

to it. . , . _

| 175
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.Sod House - Ireland

The fields supply the material used to build many homes in Ireland. St';uares of sod are cut in the fields and

. then piled to make the wnlls The roof is thatchcd and home-made ropes weighted with stones hokl the straw
. in place.

-
. Sod homes are very warm in winter and cool in summer.

4
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v Himalaya Mvd House - Ncpal

: Ih Mepal, a little country high in the Himalaya mountains, the ground is bare and rocky. To coastruct these
" mud houses, people mus: collect soil . - -

The roof is waterproofed with straw. The valuable mud serves also to grow vegetables on the roof. Drawirgs
of animals decorate the 1s of the house. -

4

178 . | A 1

79



,e climate changes sharply in the Arctic. In the Q'tmor, the weati.cr is very much like ours in the f‘ad
Sta ™. In the winter, however, the thermometer drops tiany degrees below freezing. Not only does it bcW®ne

very cold, but also blizzards and fierce winds'make it necessary to find strong, warm shelter.

The Eskimos cut blocks of frozen snow. Thay buil;i‘a rounded igloo with these blocks

v

Igloo - Canadian Arctic
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In the far North, the Eskimo must build two different kinds of homes. In the wam spring and |

summer, he lives in tents. He uses heavy deerskin, for deer are plentiful in the North and
their hides are heavy and strong. :

-
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Edition 2 Vol 48 !ssue za ~March 28, 1979 : é
- Dulld I?@W OwnHenss and Save
The price of houses is going up, up  buy good lumber and pipes. They léarn (}; g
up. And the high costs are a - _ the best energy-saving ways to heat ;&
problem for many familics. They don’t  homes. They learn how to use tocls to”
have enough money to buy homes. . make a good strong house. |
So a man in Maine is doing something ~ The students listen, watch, study,
about the problem. He runs a house- and build for 15 weeks. Then tbey go
building school. The man teaches back home and build their ‘hoiises.
doctors, law yers, storekeevers, and | “We get homes that are cheaper than
others how to build their ogvn homes. ones we can buy,” the new builders say.
. Students in the school learn liow to “And we’re proud of the jobs we do.”
These two people leamed how to build their home ata school in Maine.
\ ‘ | | 1
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Activity 3

Instructional
Objective: As a result of this act1vity, students will be able to describe

how the kind of terrain in a region deeply influences the live-
1ihood and 1ifestyle of persons.

[

Materials: Simulation--"Climate and Land"

Special Directions

to the Teacher:
The simulation game, "Climate and Land " should be played

according to the.directions given by the author.

Teacher Activities : Student Activities
1

Divide the class into small grouﬁs. Students divide up into small groups
Before beginning the game, "Climate |, and play the simulation game as
- and}Land,” explain the game rules to directed by the teacher.

the ‘students. . {




. Activity “4\ . ’ .

¢ ' Instructional -
Objective: After complet@ng this activity, students will be able to
describe ways in which they can conserve on energy.in their
, home. - .
a
~ Materials: Photo Aids--Everyday Conservation of Energy and Resources
. Other--Copies of electric bills from the student’s home

Teacﬁﬁgvg;tivjties n Student Activities
‘. * . \ .
This activity should begin by asking "Students examine the pictures and
~ . students to tell stories about the tell stories about each.
€ pictures included in the photo aid
" -set, Everyday Conservation of Lnerqgy ! .
. and Resources. \\\dk(
Discussion of these photo aids should:
introduce the students to the topic
a of the current energy crisis and ways
. " in which each one gf us can help !
conserve .energy. ! ,
Ask the students, What is happening i The supply of energy is decrecasing.
to the supply- of energy in the world _
today? |
~ ¥ - ’ {
If the supply of a product decreases, If the supply of* a product decreascs,
what usually happens to the price of the price of the product increases.

that product? L

- Has the price of energy increased or . The price of energy has increosed in
decreased in recent years? recent years.

Can you give examples of increases Students‘éxplain that the price of
in energy prices over recent years? heating o0il, gasoline, and electricity
' ; have all increased in rccent. years.

Can you give examples of decreases 3 Probably no examples of decreases in
in energy prices in recent ycars? § energy prices will be cited.

i
How much does a gallon of gasoline ! S o
cost today? ; -~ =

", How much did a gallon of gasoline ’
. . cogt a year ago?

.

b



. Activity 4 (Continued) d
‘Teacher Activities | Student Activities
_ Let us examine our home electric Studéﬁ}?;ﬁreak up into small groups
. . bills, which you brought with you to and exqjitfie their home electric bills.

]

class. -

‘How much does electricity cost in
your home per month?

How much does electricity cost in
your home per day?

What factors might determine the cost ') Students might mention:

- of the electric bill for your hone?

) . - The size of the home or apartment.
- The number of rooms in tHg dweli-

- . ing. P .
- If the home has electric heat or
not. '

- The number of etectrical appliances

. ' in the home.

What can you do to conserve on Several answers are possible. They
electrical energy in your home? might include: Y

- Turn off lights, the radio, the
t.v., etc. when you leave the room.

- Not use theairconditioner so
often in the sumner.,

- Use electrical appliances that are
encrgy cfficient.

Students should develop a plan
which lists five or more ways of
conserving on electricity in their
home. ‘ . o

As a follow-up aclivity to this
activity set,- students should compare
their monthly home electric bills,

' both before and after their plans’
vere implementgg. .

<
- :
-




-Activity 5

Instructional

Objective: After p]ay1ng the game, “Shelter and Food," students will be able
to cite supporting evidence for the gener¢lizat10n that housing
construction and food supply is greatly dependent on geographic

Tocation.
Materials: Simulation--"Shelter and Food"

Teacher Activities
\

Student Activities

Divide the class into small groups.
Before beginning the game, "Shelte

and Food," explain the game rules to
the students

Students divide up into small groups
and play the simulation game as

directed by the teacher.

-
d“ .



® \ . ' ACTIVITY SET EVALUATION )

‘ 1. There are miny ways to show others that you know hew to find the fgur
r . _directions on the compass. Use one of the ways listed below to gkow
you know how: . :

Demonstrate finding the directions of N
East and West in the classroom.

+ South,

Draw the four directions of North, South, East and .

West on a map. ~

Use a map or globe and point-out the directions

of North, South, East and West on it.
2. .Questions to answer: (one sentencé Statementscn~mure. if need to.

A. What determines the style of homes in different \\\

\YB : regions?
B.

Name natural resources that were used in the \ya~~_\d) :
construction of your home? .

%
LY
L €%

C. List five ways you conserve energy in your home.
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UNDERSTANDING DIFFERENCES IN OUR CULTYRE



‘,. " NOTE TO THE TEACHER:

. These activities are designed to supplement pages 42-46 of The People

of North Carolina, which discusses the three major groups of people in
North (#¥olina--Indians, Blacks, and Caucasians.- The ‘activities. however,
do not necessarily have to be used as a part of this unit. -

Students .are often made aware of prejudices and discrimination between
the black and white races in America. Since the purpose of this actWity
set is not to deal with this pmblem,"-if might be helpful to work with
' racial pmb'l‘ems before beginning these activities. ‘ )

Students may also want to attend a naturalization ceremony. This
takes place three times a year :tn March, July, and October on the Friday
after the third Monday at 2:00 p.m. The_teacher should contact the Clerk

. of Courts a week or two in advance.

L]
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3 ‘ .
. ‘ . -
., . ‘ . RESOURCE MATERIALS INCLUDED ‘ iy
. IN THE ACTIVITY SET
For the Student
AUDEO-VISUAL MATERIALS:
. . A
Filmstrip (Sound) . |
“The Other Minorities. (Published by‘the New York Times)
: — Culver City, Calif.: Social Studies School Service,
~ +© (Cost = $20.00). - ~
. Our Multi-Ethnic Heritage. (Published by Educational
Activities) Culver City, Calif.: Social Studies ..
School Service {Cost = $79.00). |
. v
Maps ‘
. World Map
o . United States Map
BOOKS:
Scharzrock, Shirley, and Wrenn, Gilbert. Living With
Differences. Circle Pines, Minn.: American
Guidance Service, Inc., 1973, {Cost = $19.50 per
classroom set). o
WORKSHEETS AND/OR HANDOUTS:
Activity Set Evaluation
My .Family Root3®-
Understanding Minority Groups N
.\ )
: f.. .he Teacher As
- Background Information
OTHER:
Di nkmeyer, Dbn. Developing Understanding of Self énd
- . Others--Activity Card VIII-D. Circle Pines, Minn.:
| American Guidance Services, Inc., 1973, (Cost = .14).
‘ Dinkmeyer, Don. Developing Understanding of Self and
" ' .. Others--The Dress, p. 236. Circle Pines, Minn.:
" ERIC | Rmerican Guidance Services; Inc., 1973. . .

- 192 .

No. Per
Act. Set

35

35
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~ BOOKS:

~ RESOURCE MATERIALS ALSO
' RECOMMENDED

For ‘the Student

¢

Williams, Margery. The Ve]veteeh‘Rabbik. New York:
Avon Publishing Co..



A S

‘ .; ' ' MAIN PURPOSE OF THE ACTIVITY SET .
1.; CONCEPTS ~ | e
, * piscrimination/PreYudice/Equality ’
. ' nan Dignity and Respect \ a
: Wjre/Ethnic Minority - - o
.  Community o ) . ‘ '
Responsiblity. ‘ ' S
. , Interdependence - T .
II. OBJECTIVES ‘ T
S 1. _Knowledge . T 4 7
R ’ Students will, know that every individual has a respbnsi-
. bility to tr@at others with respect. .
" Students will know that minority groups have influence

the way North Carolina and their local community-are
today. . : ;

‘ Students will know that there are ways to make people
who are members of a minority group’ feel comfortable as
citizens of their'comqapity; : '

L] ™ o«

2. Skills

Students should be able to gather tnformation about
minority groups in their community and about their own
~ background. | ‘
Students will be able to analyze their own attitudes and
. feelings concerning people from different minorities and
' . realize what they can do to make these people feel wel-

A

come. _
* Students will be albile to pinpoint specific needs of cer-
tain minority. groups. . - .
3. Valuing ’ .

' " Students will begin to accept and appréciate varying cui-
- o tures and nationalities of persons.living near them. °

Students will begin to appreciate America's multi-ethpic

. =~ ~ heritage and o recognize the role that various grou
have played in our changing society. - :
o o ‘ | Q4
o . 194 - |

Activity *Number

*1,2,3

4,5 -

3,5

3’4.'5 °r

. 3,4,5
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-‘_. ' .II. OBJECTIVES (Continued) ) ' o * Activity Number
< 4._'ResbonsibTe Behavior , | *
Students will evidence good citizenship in the1r atti: ' 1.2.3.4.5 ,' :,

tudes and actions toward minomty groups.

Students mﬂ respect minority rights in thewr state : 1,2,3,4,5
and comumty. ) .

IS A ) [ b

'




\ o,
N W Activity 1 - |
" ! L . .
X Instructional o ’
. Objective: After doing the role-playing activity, students will -
: be able to discyss their own feelings about being treated
- unfairly. . -
Materials: Duso Activity Card-VIII-D--"Not as Good as Me"
“Teacher Activities | _ Student Activities
Y \ ‘ , :
' Use the role playing card as a Participate in the role playing.
guideline for this activity, adapt- Begin to understand the feelings
L~ ) ing it to your own situation. An | of a person who is left out.
. - alternative situation which might :
L be more effective would involve
' dividing the class into two- groups.
¢ For one full day the members of one} -

of the groups are-treated.as out-
casts. The next day the other
. ‘ group receives the same treatmunt.
o By doing this, every child will -
participate in being a part of
both groups and will experience the
feeling of being treated unfairly.

b

-~




| o - SR
@ o activiy 2

- v

Instructional ‘-
- Objective: - After participating in this activity. studénts will be able.
! to discuss the concepts of human dignity and the importance

of %reating others with respect. ) .
¢ Materials: Story--"The Dress" (Duso Manual, p. 236) °
B R ' . ..
Teacher Activities -+ - - .Student Actlvities
" . Review, the events of the previous Discuss feelings they experienced.
_actiVity o _ ' ‘ '
' N -
. Present the story "The Dress” by’ Listen to story.
v reading it to the children. ' .
N .
'The manual suggests the following ”
\ questions far discussion:
: Why do you think the kids teased ° ‘They probably think they re better
@ . Kim about her dress? \ than she is.
‘ . Are people who have a lot of Of course not. But I guess some
‘clothes better than peopie with . people feel that way. ’
o Just a few? _ . . .
Suppose kids had teased ¥im, instead Just as hurt, I imagine.
about the color of her skin or the - .
church she goes to or about being
overweight?
. P ‘
Why is it important to treat every— ' -Students share ideas and personai
_one with dignity and respect? experiences. Discuss the word
"{Make sure students know at this_ dignity if necessary. Make sure
‘ e is.) "Have you ever been hurt by they understand that it relates
: people who didn't ‘'seem to know any to the worth of the -individual.
‘ better? What can we do when people o - _ .
‘ make cruel covments? , . ,
‘ - . 1
e




Poster

Before closmg the discussioh, present Poster VIII-D, “Everyone should
be treated equally.” Discuss the poster and how it relates to the story
and to the children’s own lives. The voster should be displayed in a

- prominent place throughout the week.

PROBLEM SITUATION: The Dress -

This story about cruel teasing provides the.basis for a discussion apout
" human dignity and the xmportance of treating everyone with respect.

Read to children: One morning me was crying and refused to come out
of the room she siiared with her sister and ittle brother.

"“What's the matter with Kim?"' her mother asked.

“Oh, she's feéling sorry for herself,” said KKathy. “Yesterday the kids
in her class teased her because she always wears the same dress-to-
school. Now she doesn’t want to go back.” e

Discussion Suggestions:

PUSO:
COHO:
: _Are people who have a lot of c!othes better than people with just

. COHO:
DUSO:

| ould she have felt then? «t ~
COHO: '
_ Duso:

@ The discussion may be conducted by presenting the dialogue below with the

Duso and Coho puppets. Or, the underlined questions and statements may |

be used to start the discussion without the. puppets. Do nat limit the discus-
<ion to théquestions and responses‘%upplwd

,Whj do y_qﬁ_ think the kids tcased Kim ahout_ her dress?

They probably think they're better than she is.

h

a few? .
Of course not But | guess some people feef that way.

Suppose the kids had teased Kim instead about the color of her
skm. or the church she goes to or about bemg overwewht How

P

Just as hurt, | smagine

(To the gmup) Why is it important to traeat everyone with dig-
nity? Have your feelmgs ever been hurt by “pesple who didn't
seem fo know any better? What can we do \gh_e_n_ PpRople make
cruel comments’

o

236 -
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. . Activity 3 —

N ' 4
Instructional : S .
Objective: After reading several stories concerning the reactfons
Americans sometimes have to people from backgrounds dif- °
ferent from their own, studepts should be able to: '

£

1. discuss and 1ist needs all people have
2. make a Tist of minorities they know

L

Materials: Book--Scharzrock and Wrenn. - Living With Differences:
i ]

' | A

. Special d’rections _

*  to the Teacher: : ) .
oo Students may find these stories difficult to read indepen-

\ - dently. Brighter students, however, may enjoy independent
reading or even using more stories than the ones chesen here
for this activity. Reading may be assigned one day and

~ ,gigcgssed_in class the next day. " This activity may last

-3 days. - e’

-

@ ‘ Teacher Activities \ Student Activities

~ In the previous activities, we Explore and remember feelings.
learned about being treated cruelly : : o
-by others. How do you feel when you

- ‘ are treated unfairly?

Today we want to look at several
situations where someone was. treated \ (
’ cruelly because of his pationaiity. - ;
© " or customs. - : v '

Read "Polackpﬂcin Living with
Differences, p. 2. - T

Do you think Grandfather was right ~ Discuss ideas presented. Talk
when he said people have to have . about things we can do to prevent
some person or -thing to attack? Do- hurting others.

we have to? What should we do about v

hurting others? = | : o

« Studen'ts should also read other
stories from Living With Differences,| . .
including, Vicki (p.27); fathi Meets -
‘ . Ahmet (p.36); and Only the Important |
. ' Ones (p.46). _ : . : .

S 139 N

b
-



Activity 4 ©

Instructional - ,
Objective: After gathering information about their own background and
e -ancestry, students will-fill oeut a chart abput their ances-
try and be able to pinpoint on a map the area of their ear-
liest "roots.” °* -t ‘

Materials: . Horksheet--My Family Roots
S . ] . Small flags made from pins to put into the map
) . Horld Map
United States Map

Special Directions _
to the Teacher: p ‘
This activity will probably require 2 days to complete.

Y o . ‘
‘Teacher Activities _ Student Activities
. " In the last activity, we talked about | .
. som& groups we have in our conmunity. ‘ .

Did you know that at one time or
another, your ancestors (Make sure
students know .this word.) came to thiﬁ
country? In Qur lesson today; we

- want to find out as much as we 'can
about our own families and the -
minority groups which may be in our
own backgrounds.

¢

. 'S .

Hand out "My Family Roots" chart. Begin to fill out chart. Complete

Explain to the students how to fill at home as necessary, .

in each with names, places they ' -

1ived, and dates of birth.

When charts are filled out, “discuss «  Put their name and the name of the -
- with students the information they lace of their earliest "Roots" on

found. Have on a bulletin board e paper at the top of the pin.

the United States and Horld maps. Put the pin in the map at this place.

Give each student a flag made from (Places within the U.S. will prob-

a pin with a small piece of paper at ably want to use the U.S. map.

the top. Explain that they are going Places outside the U.S. may use the

to make a map of their class “Roots.” world map,) ‘

¢

.‘(.




MY FAMILY ROOTS ) 3

*

Answer these questions about the "My FamilywRoots® chart.

What sources of information did you use to trace youx roots on you#
mother's side of the family? )

-

.- What soprces.of information did you use to trace your roots on your

father's side of the family? .

- -

List the different places your family has lived in the past.

———

What is the place to which your family can be traced back.the furthest?
Find t?ﬁs placefon a map. . |

. R
List any minority grouﬁs &ou might find in your background.
v . .
. N :\f‘
, o
- ;
e 6{\ o
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'- . Activity 5 -

- R Instructional = 7~ . : .
Objective: After chosing and researching a minority graup, students will
present to the class information they have bound about this
group. 4 .

Materials: g‘lmstrip--Om- Multi-Ethnic Heritage.
' orksheet-~Understanding Minority Groups
| Other--Reference Books ‘ :
List of Resource peoples in you community who represent
various ethnic groups. Some names Qre available
. from Project ACE. <N\ '

\
\

Teacher A-tivities . Student Activitié\s

Divide the class into 5 groups. Each Choose a group and begin to fill out

group will select one of the minority . the worksheet, telling which group

groups listed in the kit, Our Multi- they- chose and how they plan to

Ethnic Heritaqe. Each group will be present informatfon to the class.

responsible for gathering information .
. ‘ concerning their minority group and Begin work on the projects to bring £

presenting this information in an into the class. .

-~

interesting way. Give each group a
viorksheet to complete and help them
plan how to present their project.

L

ﬁ\

- /‘\
- /
~ )
\
. ;
<02

Aruntoxt provided by Eic
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[ “ UNDERSTANDING MINORITY GROUPS
N\

UnderstaHHing minord ty groups in our community is important to all citizens.

\

The minority group we are going to learn more about is

In order to do this, we plan to: (Check the ones you choose)

1. Contact a resource person to come talk to our class. this
person is

2. Make a display about this group.
‘ 3. Do reports about this group. . -

4. Do a picture set to show characteristics of this group.

-

S 5. Other: ] .
) .
Materials I will need: .
A\ Responsibilities of each member of our group:,
\ - »




] .

3.

ACTIVITY SET EVALUATION

A new boy has just moved across the street from you. He has thick
jet black hair, and his facial features appear strange to you. As
you Tisten and watch, you notice that the furniture being moved into )
the house looks much different from yours, and the family seems to ' . .
be talking in a strange lafiguage  to each other. Just then, a group

-of your friends comes into your yard.-dnd starts talking to vou and

making fun of the strange ,family. What should you do?

A

" Tell whaﬁ&problém each of these faced:

Grandfather in “Po]ack“ -

Vicki - ,

Fathi and Ahmet -

Theé bBys in "Only the Important Ones"

Lk ]

List at least 4 things you know about each of the foflowing groups :

» -=Chinese Americans
-Irish Americans .

~Jewish Americans ' - Cé\‘

-ItﬁIian Americans - ' \

e -scandinavian Americans

. P
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| N 3 " NOTE TO THE TEACHER: .

This activity set is devoted to teaching students‘%he skill of read- -
ing and understanding the xmportance of their state and city maps. It
wil] better prepare students so that they will beceme mere knowledgegble
citizens about p]aces of -interest across North Cirolina and within their
citp *“'T’
In order for greater success with this activity set, it is recommended
that the students have previous experﬁence in using maps They should have
an understand;ng of basic map skills such as following directionos, inden-
tifyjng and using map symbols, and finding distances. .
It is recommended, also, that the students have'studied the three
wgeographic regions of North Carolina- and discussed various ‘places of interest
. wjthin each region. In this way, map readmg becomes a tool for the study
of geography, and it also helps to picture history. - e
In order to motivate the students, it is nggested that a bulletin
board and'1earning center be prepared in advance. Students should be
encouraged to bring in travel brochures,‘books, maps, and photographs of
places they have visited in North Carolina You may want students to write
.a business letter to the Raleigh Chanter of Comnerce in order to acquire
addit10na1 information to, p]aces in the 1earning center A scrapbook can’

be compiled and.disp]ayed in the center also.
Each activity should follow the order as it is written. Map Skills

) ~ forsN.C. Citizens will take approximately fifteen forty-five minute class’

periods.
b
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GOING ON VACATION g

-
«

I'm glad-xpu§décided to travel along with me as I describe a family

. vacation I planned.

To start my trip, we take I-85 going north from Greensboro. This inter-
state gets me quickly to N. C. 54 on which we exit to get to my favorite uni-.

versity town Chapel Hi11 Here wé visit the Universfty'of North Carolina and

. the Morehead planetarium The p1anetarium is where we see several interesting

progirams about the universe. We also go to the university shops to buy souvenirs
Leaving Chapel Hill we. travel U.S. 15-501 to Durham. My grandparents live -

here, so we must stop to visit. Touring the city includes the tobacco- factories, :

" Duke University, and the Museum of Life and Science. We especially enaoy look-

ing at models of the dinosaurs! Yes<4ye're off again-and it's on to Ra1e1gh,

Raleigh is fhe,capito1 of our state and a favorite place for sightseeing. We

‘visit the?éanitoi and see the statue’ of the three presidents North Caro]ipa

give the nation--Andrew Jackson, James Polk, and Andrew Johnson. The North

Carolina Museum of Art is interesting. Some paintings are by Nerth Carolina

artists. _ o o ,q;%
Off to the coast now by way of U.S. 64. This is a very long drive, but

| eventually U.S. 64-264 takes us to the beautiful Roanoke Island. We are enter-

tasmed by one of North Caro11na s outdoor dramas. “The Lost Colony." This

drama re-creates the story of settlers vho vanished from Roanoke ‘Island nearly

400 years ago. U. S -168_1s a direct route to Kitty Hawk where we will see the

monument whith honers the Wright Brothers. Trave]ing down the coast by the way '

of U.S. 12, brings us to Cape Hatteras. The lighthouse at Cape Hatteras is _

280 ft. high. e must climb Zdé steps: to its light!and then we see many miles

of the great Atlantic Ocean. We spend several days here'enhoying the sun, surf, .

and sand, but 1ike ai! vacations they must come td an end. ‘We travel across

207



‘o
~ the Pamlico Sound on the ferry. This takes us to U.S. 70 and as we head home. .
-we stop and visit several more places. First, if's Morehead City where we
spend some time fishing. Also, we.visit Fort Macon State” Park on nearby Bogue
Banks Ifand from Morehead is the city of New Bern among the dozens of his-

torical attractions, is Tryon Palace and gardens. "U.S. 70 runs into 1-85 just

‘outside of Raieigh and from there I-85 brings us back home to Greensboro!

-t




1

ON VACATION IN NORTH CAROLINA
. FROM MANTEO TO CHEROKEE .

* (Sample mapping for teacher's use)
!

Before leaving Manteo,.a visit to the "Los't Colony" wéu‘ud be of

great interest. After 'seeing this outdoor, drama, leave Manteo going

south on ‘ to . tu Historic Bathé . Retut"n to and

continue south@on to Wilmington, where we will visit U.S.S. North

Carolina Battleship,mn . Leave Wilmington going nurth' '
to at Delco. Go as far as Elizabethtown. Take east to

. White Lake. Return to west and pick up- north on in to )
) ?

Fayettevﬂ‘le s Fort Bragg Military Reservation. Continue ﬂj}] west and’

at Raeford take @ north to West End, then @ southwe (5\ Cross
n » Gon-

[ 1 then ‘back to @ to Town Cr‘eek Indian Reservatio

tinué west @ to Boger City; pick up 321 guing north to .west.
Off of ' ‘travel the 8lue Ridge Paﬂw@x southwest to Cherokee Indian

Reservatmn _Return to parkwa_y and go north to Boone. Stop aiong the

way at Mt Mitchell State Park Lmvﬂ]e Caverns, BltmmgLRock and

Tweetsie Railroad. Upon returning to Boone, be sure to see the outdoor
drama “Horn in the West." From Booné pick up . east to ' and go
to Winston- Sa]em and visit 01d Salem. Continue ' east to ' in-
Greensboro to Durham. In Durham ta.ke'to Raleigh and from Raleigh

continue on un 'l‘- to Wilson. Q‘Go- from Wilson; pick up

,- again and rgturn to Mantéo.

.
o

L)



E . RESOURCE MATERIALS INCLUDED
o : IN THi-E ACTIVITY SET.

; ,‘ | . For the Student

© AUDIO-VISUAL MATERIALS: L .
- Filmstrip °

"m;at is a Map?” Tarrytown, NY: Prentice Hall Media,
(Cost = $8. 50) . o

Transparend es -

"IMlustration of Route Map" . .
' - "“Map Co-ordinates" - \

. "Scale of Miles"
A d “Hhat Do These Symbols Tell You?"

-

NQRKSHEETS AND/OR HANDOUTS:

' ‘ ¢« L Activity Set Evaluation
' Guide for Mapping a Trip .
Measuring Distances o
Missing Bug ‘-
Using Map Co-ordinates To Locate Places

—_— ﬂTHERS"' e s o e Y
Crayons '
Twine

o - Laminated North Caro'lina Maps
, ‘ . Laminated City Maps

For the Teacher As ~
Background Information -

Activity SetEvax;dhion Answer Sheet

Field Trip Preparation (to be made in advance)
Sample Routes: "From Manteo to Cherokee®
' . MGoing on Vacation"
. Using Map* Co-ordinates To Locate Plates Answr Key

¢
. ‘ . *
e -
. - .
s
.

. “ ‘ . :
; | o | - . ' . | . 4 | 21 ’) | '?
| [ N—— . N PR ¢

.o
%

.
. . .
. .. -~
- i . p
. K}
.
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Act. Set
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CONCEPTS

MAIN PURPOSE OF THE ACTIVITY SET

e

Cartography
Hibitat
Choice

OBJECTIVES

‘e

1.

2.

3-

_travel, using mqp .

Knowledge | - ' -

csydents will know that persons in their state and city,

as ndiv1duals and in groups, are interdependent.

-

Skills o , ' B

Students will learn or improve map skills in reading a
. state and city map to acquire needed .information.

Students will find out what we learn from a road map and
acity map. :

Stydents will use state and city maps to acquire needed
inforgation. q

Stud®nts will be able to make dec1s1ons about use of

‘ state and city maps .

Students w111 participate in implementing decisions about

-
*

Re5ponsible Behavior

Students will evidence good citizenshxp 1n the classroom,
school, and comnunity.

Students will dccept the consx;uences of their own

4 actions in following route maps they prepare.

¥

A,

- Activity Number

3,5,6
1,2,3,4
] '21314
1,2,3,4

5,6

12345678'

i B

V.
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. | Activity 1
Instructional )

. Objective: After viewing the filmstrip, What is a Map? students will
be able to match objects ‘and piaces in a photograph wijth
symbols on a map. After discussing the filmstrip, students
will be able to draw a route’ map from their home to-their

. ‘ schoot -
Materials: Filmstrip--"that is a Map?"

Special Directions
to the Teacher: ‘

Place quest

Teacher Activities

[
- - -

In the filnstrip the term Key is used. Explain to the stu-
dents that legend is another name for ng_when using maps.
ons on the board prior tov

ewing the filmstrip.

-'Student Activities

.

(This filmstrip is an introduction
to maps.) Students should under-"
‘ ‘ stand the terms map,. map symbols,

key (legend).

Say to the students: As an intro-
.duction to our study about maps,
let's view this filmstrip and look
for answers to these questions:

1. What is a map?

2. Hha; is a map symboi?
3. Hhat symbol is used to show a
- river on a map? .

“- 4, What symbol is used on most
- maps to show town and cities?

v 5. 'How would you define the word

key or legend?

1. Read apd think about questions.
2. View the /i'mstrip.
3. Discuss-the questions.

A drawing or representation made on
a flat surface showing the whole
or part of an area. .

Signs. that look snmething~like the
real objects or places.

Blue outlined by black.

Dot.

The section of the map which expiains
- 311 the symbols used on the map. In
reading maps, we should always Took
. at the key to see what the maps show.

«
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Aruitoxt provided by Eic:
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Activity ] (Continued)

. Teacher Activities

Student Activ_i t}es

(After viewing the filmstrip and
discussing the questions, continue
with the following activity. Ask
each student to get out a sheet
of paper and a pencil. ~Nrit§ the

~term route map on the board

o . | .
I am going to give directions for
drawing a route map. Listen to
all the directions and then you
can complete your drawing.-

#1. First you must do Serfe think-
ing. Think about where you live

and how you travel from your home
to school. This ts called your
route. On the route map you draw,

. you will need to show your home, -

your school, and the streets or
roads that you follow. '

#2. To help others read your map,
show in one of the lower corners

what symbols you used to stand for

your home, your route, your school,

-and any other place drawn on your

map. You may want to include sym-
bols for churches, stores, or riv-
ers if you pass these along the

‘way. This information is.the map

ke5 and it helps others read and
understand your route map. (List

. the term 5%[ under route map on

the board.

#3. In addition to the rovte and
the key, you shouldginclude a
direction finder , and a
title. |

(Route Map From Home To School)
on your map. T

(Add both terms to list on the
board. )




‘ . . Activity 1 (Continued) o
Teacher Activjties Student Activities
Do you have any questions? You may 1. Ask questions about activity.
begin. When you finish, exchange , 2. Draw route maps.
maps with a friend and see if you “3. Share maps with class.
can read his map. ol 4, Discuss activity. oo
P ' , "~ {Walk arqund'-a'nd assist students . \ ; : .
, _ - {ndividually, pull group together, -, | - '
: share several route maps with the . . ‘
- class, discuss activity.) This .
i : activity shows one important use | .
. of maps. What is it? : How to get from one place to another.
[
<

[IRe {/
»




. Oy | .
® Activity 2 | o - < )

: ‘«z

Instructional o
Objective: Given symbols on"a road map, students will identify their
meaning by using the map legend. .

Materials: Laminated N.C. maps

Crayons ) + e
. Transparency--"Hhat Do These Symbols Tell You" ‘
: #.
Teacher Activities " Student Activities -, -

-

(Divide students into groups of two| - Using the maps, students will

and distribute a N.C. map to.each '|  explore them and iocate such symbols
'pair.) Find the legend and use it | as interstates, state forests, points:’
to locate some of the symbols on of interest, state capitol, and scale *
theé map. (Give students a chance of miles. .

to explore maps and then have them

Idirect their attention to the : : . . i

transparency.) Llet's go through Student volunteers will identify
~ each of these symbols and tell what| symbols and give example from the

it stands for. As we identify each: N.C. map.

one, locate an example somewnere ’

. . ' on your N.C. map. © oy

Now that you can recognize map Students will need to use legend
symbols, let's play a-game to see to, find symbols for forest, U.S. -
which group can answer questions highways, county lines, county seat,
about the map first. and population. 3

. £1. What U.S. highway passes near- Uu.S. 220
.- “est to Uwharrie National Forest in
- ) | . the Piedmont Region. ‘_

4 §2. .Use your crayon to trace the
: ’ county boundary lines for each of
’ these counties--Durham, Guilford, ' e
N Rockingham, and Wake. (List coun- | :
ties on the board.) ' L . .

#3. Within each county, find the | Wake - Raleigh
city which is the county seat. ii Rockingham - Hentworth
. {Have student volunteer write i Guilford - Greensboro
. county seat city beside the correct!: Durham - Durham
" ~county listed on the board.)

 §4. ‘Which symbol is used to des- | O
cribe cities and towns under 2,000

' \ populatioh.

§5. Which symbol is used for E—— ' <
Greensboro. _ .

%ERiC‘ o - o . 215
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'Activity 2 (Continued)

N
N

Teacher Activities

Student Activities

_red asterisks at the center of each

© out what this tells us about mile—

. your crayon.

‘(Move from group t~ group as stu-

" up~and use their crayon to print

#6. Name other major N.C. cities
over 10,000 in population.

§7. Tpace the route from Durham
to Raleigh by U.S. 70.. Notice the
color of the highway symbol and the

city. Check your leGend to find

age.

#8. What is the approximate mile-
age between Durham and Raleigh?

#9. Is there a better route to
folM@w? Why do you say so? -
"

#10. What point of “interest in near
N.C. 150 north of Greensboro?

#11. Find other points of interest '
you have -visited or'would like to
visit. Circle at least two with

dents shdre their tindings. When
finished, have students coll maps+':

their names on the outside of the
mp,)

(After all maps have been collected )

and group is settled ask this
question--"How has this map excer-
cise helped ;xu?“

Charlotfe, Winston-Salem, Asheville,

‘and Wilmington.

-

23 miles '

Gui]%ord Courthdﬁse and Natfonal

Military Park.’

.

Students summarize main points of
the lessom..
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7 what do these symbdls tell yeu? .. .
2 / . @ Staie Capital
d = Rest Areas- - . '
i ®  Poinks of Interest . d Q Cov.n"h{ Seat
- . (*Names of these place gre pr.n{-ed inrad
@ Population 5200 4o Igeo S E Populqhon over 16,000
: - | . - {85, In*ErS‘H.*e.
—Trerchanges  multilane Divided, @ |
' T Access Ruliy .Condrolled :
L | @ State ?oo.cl
* e pmm wmwe hora Surface Poad

- : | *

‘ ee—w Ralroad . _ s oot Total mnleaae be.hueeh
4 - : . Asterisks - -

7 - - = f-'-errg N T ¢ 3c

o

Szulz or Miles

Une mch cqsuods Qpprox. 13 Miles
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. | Activity 3 , .

Instruction ,

Objective: “After completing activities on using map co-ordinates,
students will be able to locate graphically places of
interest in North Carolina.-

Materials: ‘Laminated N.C. maps, crayons (black, green, purple, blue), .
Transparency--"Map Co-ordinates"
Horksheets--"Missing Bug"

"Using Map Co-ordinates to Locate_PIaces“

Special Directions
to the Teacher: _ '

. Rulers might be helpful to guide students as they work with
map co-ordinates on the N.C. map. This activity will take
two days. Begin Day 2 with the activity using the N.C. map

™ to locate places of interest. :

. o Teacher Activities " Student Activities

. (Distribute maps to each pair of
: _ students. Post a N.C. map on the
. board. ) :

In addition to using the legend, .
there are other parts to the map
which are helpful. These are the
index of cities and towns and ma A
co-ordinates. (Write terms -on boarc
and draw arrow to point them out on
map you have posted on board -
already.) An index is an alphabeti-
cal 1ist of names of cities and |
towns that point out where each
place can be found on the map. It
refers .to location by using map
co-ordinates. Map co-ordinates are
a set of numbers and letters which
fit together to locate an area on

. ) the map.
(Transparency——“ﬂ%g Co-ordinates") Student volunteers will point out
Can you help me place these symbols area to place symbol! in by going
_ in the right block on this grid. to screen.
. Map co-ordinates will help us.
(Draw in symbol as student points

out the correct space.) Worksheet-- Students will work independently.
"“iss}ng Bug" (Give these direc- '
S &

Q . 22”
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. | ~ Activity 3 (Continuéd)

Teacher Activities ‘; Student Activities..
_ To give you aqditfonal practice in 1. Label direction finder N-S-E-W
- using map co-ordinates, this 2. Print name :
worksheet will help you. Begin by 3. Locate block 5-F. Move north
labeling the direction finder in ’ . to block 5-M. - Color all blocks

the upper left corner of the work- | " in this area purple.
sheet. Write your name on the top : .
right line. Let's do the first
part of #1 together. gIt reads-- . L

. . "Color these squares purple; all : -
squares from 5-F north to 5-M."

(Hove around classroom checking to
see if students understand.)

You may use the rest of the period
to complete the worksheet on your

m. /
. Day 2: Today we are going to use Durham H-2
. what you have learned about map Eden G-1
) co-ordinates to locate places in Greensboro G-2

& North Carolina. To begin with, Raleigh H-2

- find our city in the index and tell |
me which map co-ordinates are used-
to locate it. (Check to see~that
students understand. You may want
them to locate all four cities
likted.)

(Distribute worksheet--"Using Ma

Co-ordinates to Locate Places™) .
Complete this workshest. Téll what
place of interest, park, forest, or
body of water is located nearest to
the map co-ordinate listed on the . -

~ worksheet. There may be several . ‘
points of interest listed under

co-or¢jnate.
V4
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Tt~ NAME _

-

N\\ssme BUG -

/

| Use: -H'se dlrec.hcns bela\w 4o J:md +he- fmssmg b qg.

\

N

N\

. Color +hese scb,uares E__Lgplg
All s%uares *5-F north 49\5 M

'."” sq:u.ares -M east 4o’ &M
All Scbuares 8-L. south to B-F
Al Scbuar-es 7-F west +o (a F

b-N o
7-N . - Y
. - 6B | (; Q '
‘ 7 E
2 Coler: ‘H‘\ese ‘E’Cbum'es ‘:_zlgc ‘
M H 2-3 N3 2;G
3AM . 11-L 5- T 27 42
4y-M 1L - g-J 12-1 3 -G
. 5, C.olc:r +hese sckuc:.res green. '
B8 O
- 9-P
5-0
| 9 - P |
"q.' COIOP' 'H‘\ese scsu.qres b!ue,..
. 3-Q A -

10-6 ,' 203

™M o

‘l2-F

L



t

12 13, 14 U5,

3 ,4,5,6 7,819 (103!

-

e . . ) -
S apor > FyARIH) T QU W8I
=TT T A N
£ ~ 4 .“r N } | ~‘M ".
BB St o I s S e B
g At “ﬂ v ¢ W T
T 4 i
o e .w.i' . m v
I I S e A -
T = .
. - 4 : ”»- - .M F
S N B N T 2
. W ..yl..! S TSR
b : m . _
& J F p
RN 1T
v |
oy J b
.w!i....."&f.tl oo ~
- . _
: : : i %
1 ] *
) IS T S
| ER R .
SR T O -
T T T T N T
" s c
' . 1 (™4

&
¢

I

uu,

W




v B
- . . | "Using Map Co-ordinates Te“f . -
- . J Locate Places
. T .
: What place of interest--park, -forest, or body of water is located nearest
. to these map co-ordinates. L.
| Co_astf
z. L—4
.k2 | Ty
.4, 35 . T :
@9 -
Piedmont !
1. F-1
2. G-1
3: H-z . v
4. G2 ’ ‘
f [ ]
i
Moantains
Mountains
. 1. B-3
. 20 c’z #
[ ) 3. D-2 | |
| ‘4. E-1 T

225




. Mountains . - - ) .' }

N ,;'_\. ‘
Using Map Co-ordinates To -
Locate Places
o ‘ (Answer Key) \
&
Wiat place of 1nterest--park, fohest, or body of water is 'Iocated nearest
. to these map co-ordinates.
Co=
st .
ot —-——_ ' . Y
1. M<1 ~Wright Brothers National Memor¥aT, “Kitty Hawk b

2. L-4 Fort Macon, Cape Lookout, Marine Resources Center, Theodore Roose 1t°
- Natural Area State Park /ve

3. K-2 ' Historic Bath, Goose Creek State Park
4. J-5 -U.S.S. North Carolina Battleship Memorial, Cape Fear 'Lighthouse,

Brunswick Town, Airlie Garden, State Park. Orton Plantation. Carolina

Beach, Ft Fisher, Marine Resource Center

Piedmont | D * .

1. F-1  Hanging Roch. Pilot Mtn. State Park | g o N

2. @1 Guilford Courthouse i "‘ )

3. H-2 State Capitol, Planetarium, State Fair, U.N.C., W.B Umstead State Park
4 62 N.C. Zoological Park and Gardens C

.

1. B=3  Joyce Kilmer Memorial Forest. Nantahala Dam, Chatuga Dam, Santeetlah -
Dam °

2. C—Z Cherokee Indian Reservation. Appalachian Trait, Biltmore Estate,
Vance Birthplace

3. 0-2  Linville Caverns, Crabtree Meadows, Cragay Gardens, Mt. Mitchell State

Park

4. E-1  Mt. Jefferson Stdte Park, E.B. Jefress State Park, Doughton Park,
Stone Mountain State Park Do 6

N -

@



._. y Activity 4 Lo , o . - S

. Imstructfonal - '
. QObjective: After,stndying the graphic scale of miles, students will ’
s . . be able “tp measure the distance between specified loca- .
. tions on a Nortn Carolina Map -
. 4 . Materials: Handout--Measuring Distances
' . ' o - Laminated N.C. maps
Twine

Transparency-"Scale of Miles"

- Special Directions - . :
to the Teacher: )
- " Cut twine into 12“ ]ong pieces ‘There should be one ptece
' for each student. '

-

Teacher Activities o Student Activities

e 3

-

.(Distribute a N.C. map to each pair
, of students and a piece of twine to
. . each student.) If we look at.our
) N.C. map, we realize that this map
is much smaller in size than N.C.
actually is. Therefore, short dis-
tances on maps stand for longer
distances on the earth. Look at
" the legend. Find information that
shows you hpw to compare distances o P
on the map with distance on the
.earth., This is called the.scale of
the map.

(Use transparency--"Scale of Miles”
As ‘'students follow your oral direc-
tions on their maps, show how to

measure mileage by using the trans- |,

parency. ) ] o | s

Look at the scale on your map. One inch equals approximately ¥3

Find how many miles on the earth miles.

are represented by one inch on the

map. - _

- Use a piece of string'to measure " Greensboro to Durham is about 55 -

the distance from Greensboro to miles. |

., Durham by way of 1-85. "(Also point

N\ out to the students that total ‘The red shows H: to be 54 miles.
- mileage can be determined by look- . . :

227




. .7 Activity & (Continued) I

" - Teacher Activities Student Activities

ad

.
ing for red asterisks and checking
. the mileage printed in red above |’

" the highway symbol, or add up mile-
age between towns and junction

. usually found printed in black’ 4
along N.C. highways.) ‘

Is Durham or Rocky MT. closer to Durham #s closer because it's 23
. Raleigh? -How do you know? miles from Raleigh to Durham and
o :g miles from Raleigh to Rocky
unt.

Are there any questions about
scale of miles?

(Distribute worksheet--"Measuring Students wqrk independently.
Distances" to each student.. Assist
them individuaﬂy as they work.)

e ' Let's practice computing mileage
' - between several places. “Use the
i index of cities and town along with
) - map co-ordinates to determine the
location of each city or town.

s




Scale fe f_MJ'eS -

a.-L_.«.._f”___ _ .
1]

L ]

® State Copital
Q Population of crhes

over 10,000 -
w Inierstate Highway
m  U.S. Highway |
« =£2=« Tolal mileage between
asterisks

’

Scale Q'F M“&S

o & o 20 k.1
! One inch = 13 miles
| 39
3 .
1 -




Key

Meosuh'ng Distances
FO”CJ\N the route gi\fen beMeen the 41-'\’0
placea hs-}ed and de termine +he +vial mileage .

E 1y Edeﬂ ‘+D‘Greensboro-.-

N.C ML and U.S. 29 T Y miles

2 El rzabe+h City to. Plymcu-}h--

uSs g and N.C. 45 5 miles

3 G:feeﬂsbcrfo “‘D Ralefgh—-

18 mil

. I-85 and u.s ?o mies
Y -Lumberhn 1LD Sou*hern Pines --

N.C 2 and u.s. | 43 miles
5 BOQWe +o Sahs'bury-- _ .

USsS 421 and U.s wol - leo -m5’=f
| _ v +o ‘ . il -~ R
6. Durbam Chapel. Hill 15 iiles

us JB&SD\



@ Activity 5 S

Instructional |
Cbjective: Based on map skills previously studied in activities one - b
through four, students will plan a trip from their home-
town to various places of interest across North Carolina.

Materials: Handouts---"Guide for Happing a Trip®
Laminated N.C. maps

Crayons

Specfal Directions
to the Teacher:

-Encourage students to use travel brochures and other mate-
rial in the learning center. For your reference two types
of sample routes are provided. If you do prefer to use
either sample, simply have your students 1ist their route

\ $ggsp1aces along the way. This may take several class per-

-,
-

' : Teacher Activities . Student Actjvities
. Up to this point, we have learned | e

many things about using our maps.
Now we are ready to put our know-
ledge to use. You are to plan-your
next family vacation. You can go
as many places across North Carolinq
as you want. How many of you.
already know somewhere you would
1ike to go? You seem to be ready
to get started. Let me show you — : ;
several things which might help you e o

Several students share ideas.

in plarning your tr:g (Show the LTy
N.C. map. Explain that they are to| Y -
choose the best route and point A
out places of interest along the - o A
. - way. Discuss the process of map- Students are to ask questions about
S ping out a trip. Share with stu- | project. Students may want to
’ dents '"Guide for Mapping a Trip."” research historic places and include
Give examples of how to begin. ~ thits in a booklet along with the b
Use sample route if necessary.) vacation route. o




;' .‘ - |  GUIDE FOR MAPPING A TRIP

“Planning a vacation trip is mainly a matter of gathering informa-
tion, and then using it to outline your itinerary and make advance arrange-

ments."

W«

'The‘ﬁasié tools of vacation planning a}e tour-or guidebooks and
brochures, maps or an atlas, and your own imagination. From the tour
. books, you'll get ideas for places.to visit and information on accommo-
| dations; on the maps you can lay dht'your route; and using your imagipa-
'tion }Qu can plan an itinerary that will be interesting and enjoyable for
the uhole,famin.“

1. Hrite the North Carolina Department of Conservation and
Development, Box 27687, Raleigh, NC 27611. Be specific
 about your vacation plans Indicate when you plan to
visit the state; whether you like camping areas or motels;
whether you like recreational spots or historic sites.
. (Students may want to use travel brochures in learning
. center. )

2. Study information acquired and decide on places you would
~ Yike to v1sit.

. 3. "On a good, current highway map you'll want to mark the
route of your vacation trip. Remember that the best road
between two points on a vacation trip is not always an
interstate highway. That is possibly the quickest way to
travel, but often an uncrdwded, slower road will prov1ae
a better view of the natural beauty of the region you're
visiting. Look in the guidebook for t1ps about scenic

- "' roads that are worth visiting."”

adapted from
Better Homes and Gardens Idea
. - ﬂ | PubYication--Travel Ideas
- T " Meredith Corporation, 19/2.

Y



. " Activity 6 . .

Instructional '
- Objective: Given a map of North Carolina and a map of- a city in
: North Carolina, students will be able to identify
L . similarities and differences between the two kinds
TN : of maps.

Materials: Laminated N.C. maps
City Maps .
Crayons .

Special Directions
' i:o the Teacher:
'Prepare in advance a chart listing places and addresses
of community agencies or points of interest in the commu-

nity.
b T
Teacher Activities ~ Student Activities.
. (Post both a state and city map on | »
. the board. On sentence strips

print the words towns, roads,

rivers, .lake, index, map co-ordi-
nates, schools, street names, state!
borders and Yegend. Post” ‘them on
an easel which you place beside th’l

board.)

Let's look at these two maps. Students will place sentence strips.
Listed on the easel are things The 1ist should resenb!e the follow-
which can be found on maps. - Some ing:

things apply only to city maps, ' :
some things apply only to state State

road maps, and some things apply .

to both maps. Would you help me towns lake

place the sentence strip under the roads state borders

right map. If it applies to both rivers

maps, we'll just leave it on the

easel. , p City

river (maybe)

| ‘lake (maybe)

- school (meaning city)
street names

@ - - Both

map co-ordinates
index

233 lggnnd




L Activity 6 (Continued)

Teacher Activities | ‘(Student Activities

(If there 1sxcontroversy amoung
the students ‘let them solve it by
checking the maps more carefully.) :
(Discuss all three categories and Use maps to show examples.
point out examples of each item
mentioned )

(Remove the state map. Direct
studsnts attention to the city.
* map.

Again we must use all parts of the
city map to help us read it accu-
rately ... remember the key or
legend, index (on a city map the
index tells us street namesg and
map co-ordinates. Using these
tools you will be able to locate

" the following places. (Post chart ’
. such as this one. Distribute a ,
city map to each pair of students.) ??
1. Where Jou live Students. will find places listed
2. Frazier School - Galway Drive on chart. They will work with a-
3. Historical Museum - 130 partner. .

Summit Avenue

4, Governmental Center - Greene
Street

5. Animal Shelter - W. Hendover
Avenue

6. Natural Science Center -

. Lawndale Drive -

R 7. Hedlth Department -~ 301 N.

Eugene Street

8. Army Recruiting Sub Station-
324 W. Market Street

9. Coliseum Complex ~ 1921 W. Lee
Street

10. County Administradtion Building
201 S. Eugene Street

(Move from group to group to assist
students.)

& L]
: . ’
. -,

= - 234 .
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i . . Activity 7 -

Instructional 2
Objective: Given a street map of the city or local area, students will
. draw a route map which shows how to proceed from their school
to a point of interest in the community. :

/

Materials: Laminated city maps

Construction paper or newsprint A
Twine (12" longge
Transparency--"I1lustration of a Route Map."

Special Directions

to .the Teacher: )

Decide on a place within the community you will be able to
visit or tell the students this will be an imaginary trip.

. Teacher Activities E Student Activities

I as

) ' In planning our field trip I need . | |
. you to figure out how we should get ,
to our destination. Each of you
will be responsible for drawing a
route map from our school to the | -
“place we plan to visit. Look at .o
this example of a route map.
(Transparency-"I1lustration of a
Route Map.") It includes a title,
key, direction marker, and the . '
_route. You are to do the same as Each student will draw a route map.
t you draw your route map. Let's They will work in pairs so that _
‘ get with our partner and begin work. they can share the city maps.
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o Aetivity 8. (optional)

Instructiunal

Objective: After studying Map Skills For North Carolina Citizens.
"~ students will use their maps to get to their destina-

° tfon.
¢

Materials: Student made route maps

Parent volunteers to drive

Special Directions
to the Teacher:

© | field trip.

Teacher Activitiéé

. .
T

.

This activity can be owﬁtted if you are not planning a

Bt
/.

-

_ Student Activities

(Preparation for' field trip.)

" Students will help recruit parent

volunteers.

Students will share with parent o
driver the#rmaps. Decisions will
be made on how to get to destina-
tion. Student will visit at des-
tination and return to school and
tell about their experience. They
will examine problems they encoun-
tered, glternatives they chose, and,
explain reasons for various coarses -
of action. They will also share
information about the place they

- visited.



 BEST COPY AVAILABLE

@ . | ACTIVITY SET EVALUATION-

‘Rest Area
~Point of‘lntefest'
Capito) N
U.S. Highway .
Interstate
-State Road
County Seat 3

1. Look at the map of Raleigh. Answer these que%tinns,
a. What do these symbols tell you? -
| S

b. In what direction would you travel on Hillsborough and Edenton Street
to get from Meredity College to the State Legislative Building?

c. Explain the best route from Reynolds Colliseum to the Capitol.

d. This city map shaws which of the foliowing: (circle the correct'
answers)

See next page

: - . <3g
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i
ACTIVITY SEY EVALUATION
(Continued)
streets .
~ oceans = ‘ i
“sehools (including colleges and universities)
. state borders |
interstate highways
rest areas
Takes
rivers
- t
{
|



J

_. | 2 Evaluation (Contfnued)

~ iP”‘"-‘I;ab@'l—Q:I':e—|aap-ﬁo-of-chhwt;es—- ‘ ‘ for-each “O‘F‘thESE“:'!'tiE‘i L e . i
T | | e S —‘——-— 2
- - _a. Durham ‘
~ b. Eden
c. Greensboro
d. Raleigh < ‘

" , ° &
/ 1 - 1 _
Eden
5
. T 2 ' ) ) - . 2
. - .Ereenqbom Dilrham s
‘ ' . N .
' o

;3 * Raleigh| 3

-"" A B o )

3. On another sheet of paper draw a road map of an imaginary place.
Show interstate, U.S., and state roads. Show cities) towns, and
places of interest. Be sure to include a key and symbols similar
to those found on the North Carolina map. )

€

24n .
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R,
. b
C.
d.

ACTIVITY SET EVALUATION
- (Answer Sheet)

&

Piaces of Interest ... ... .. -
- State Road ° ‘ |
Capitol

Interstate

_ tast

East on Western Blvd,, North on Garner Rd,, and West on Edenton
stmet- . - . . ¢ . '

streets, schools, interstate highways
.. @.vDurham

_A_
b. Eden

%
¢. Greensboro -
d. Raleigh 3

U:D'mo‘h

w
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| " PROBLEMS! PROBLEMS! PROBLEMS!
. THE LOCAL GOVERNMENT CAN HELP

* Grade 3 | .

Lora W, Womack
Ceasar Cone Elementary School
Greensboro City Schools
Greensboro, N. C.

A PRODUCT OF:

Project ACE
P.0. Box 70
Eden, NC 27288
(919) .623-3428

Ms. Barbara Smey
, . : - Project Director
¢
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@  nOTE TO THE TEACHER:

It is as'sumed that most third graders have some knowiedgé of the

&

. stafé and federal governments but very little underséanding of the,iecal
governméht. . o
It is fmportant that students Jearn about local government and the
- services it provides citizens. _
4he student should be made aware of the fact that local government
is working to make a city or towﬁ a beéferp\aqe to Qork and live by

trying to solve the problems of its citizens.

243
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RESOURCE MATERIALS INCLUDE
) ) IN THE ACTIVITY SET .
Forf the Student

AUDIO-VISUAL MATERIALS: . E _' T
Filmstrip (Sound)

"Community Services.” U.S.A. Today. (Published by KBH
" Productions, Inc.) Culver City, Calif.: Social
Studies School Service, (Cost = $15.90).

“What Is Beautiful.®” The-Whimsical World of Robert
Sargent. Irvington-on-Hudson, N.Y.: Hudson
- Photographic Industries, Inc., (Cost = $17.00).

- Photo Aids &

Rillo, Thomas J. Eco'logg The Pollution Problem. Elgin,

J : I11.: David C. PubTishing Co., (Cost = '$7.95).

WORKSHEETS AND/OR HANDOUTS:

Activity Set Evaluation : -,
A-Hambees Next Door ‘
Name the Names ’
People Can Help

" Problem--Congested Traffic

" For the Teacher As
Background lnformat'iont]

Activi ty set i’.vq'luati on Answer Key

No. Per
Act'o &t .

35
B .

35+




~ BOOKS:

— o -t

RESOURCE MATERIALS ALSO -
. RECOMMENDED

for the Student

Hoff, Syd Giants and Other Plays for Kids. New York:
" Putnam's Sons, 1973. .

'Peet. B111. Wump World. Houghton Miff1in, 1970.

For the Teacher As
Background Information,

Newmann, Shirlee P. and Sherman, Diane. Abodt the People

Who Run Your City. Chicago: Melmont Publishers,
Tnc., 1965.

Schwartz, Alvin. The City and:Its People--The Story of
One Cities GSVernment. New York: E.P. Dutton and

» Inc., ’ , o

Smith, F.C. First Book of CQnservation { New York
Franklin, Watts, Inc., 1954.




r
. - o MAIN PURPOSE OF THE ACTIVITY SET
1. CDNCEPTS
=ACitﬁzensh1p ' !
Decis{on-Making -
Rights and Respnnsibi]ities
Conflict
) Ecology
II. DBJECf;VES - Activity Number
1. Knowledge
) Students will know that citizens in their commuﬁities 1,2,5
have rights and responsibilties. .
Students will know that every community has difficult 1,2,3,5
problems to face. '
1 - Students will know that people need some form of gov- 1,2,3,4,5
« . ernment in order to make rules, keep order, and provide | v
‘ . ) services. : ,
2. Skills ' : . | .
Students will acquire needed information and will use - 1,2,3,4,5
this informatlan to solve problems.
Students will make decisions about problem situations 1,2,3,4,5
in their community. \ .
_ . ¥, Valuing . .
Students will analyze their values .about their role as 1,2,3,4
a citizen.
Students will analyze their values about the role of 1,2,3,4,5
Tocal governnent in solv1ng problems.
o Students will be able to understand the need for change | 1,2,3,5
‘AH‘"“* to solve present environmental problems.
4. . Responsible Behavior
T . . Students will show evidence of good citizenship by 1,2.3£

actively participating in decision-making in the classroom.
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11. OBJECTIVEé (Continued) o ‘ : Activity Number
4. Reségnsible Behavior

Students should be able to describe canflicting demands . 2.3'
present in problems which must be solved by the community
in which they 1iveé.

Students should be able to identify ways in which it is 1,2,3,4,5
possible for they themselves :to help solve problems
present in our environment.

- 2
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Act

Objective:

;

/

1vity/f ~

Instructional

After viewing the filmstrip "Community Services,” the
student will be able to list-people who provide services

and identify the three levels of government.

)
¥

ﬂaterials:

Teacher Acttvities

Filmstri p--Community Services
Worksheet--Name the Names

Student Activities

~them to look for services paid for by

Tell students to look for services
pajd for with the tax dollar. Ask

1) Federal Tax
2) State Tax
3) Local Tax

Show the filmstrip, “Community

Services."

Ask students to 1ist people who pro-
vide services and then to select
from the 1ist one or two individuals
whom they would 11ke to draw.

* Examples:

- Firemen

- Policemen

- Mailmen

- Park and Recreation Attendants
~ Sanitation Workers

~ Teachers

Introduce the topic of taxes by

having.students find out some ser-
vices provided by local, state and
federal taxes.

Next, discuss the services that
would be discontinued if the local,
state or federal governments refused
to support tax-based programs

. .
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Students listen to the teacher for
instructions while viewing the
filmstrip.

Students 1ist individuals who pro-
vide services and one of these
people.

Divi de‘ the students into 3 groups
and assign each group a separate
level of government:

- Federal
- State
- Local

Have each group determine the type
of services provided by taxes. ‘



. | Activity 1 (Continued)

Teacher Activities Student Activities

Ask, what would things be like if

people refused to pay their taxes?

Could services be provided? How .
- would the people who provide the
v services be paid?

Develop the idea that we, the peop'le.
pay for our own services through our
taxes.

'y

EKC
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: ‘ is called is called
My local government is
) 7
My state is *
My natjon is
250
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NAME THE NAMES

The executive

The legislature

R S T

. "x,x’y,ﬁ'l
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© Activity 2 f‘;* .
Instructional - ‘ - o
Objective: After viewing the photo-aids, students will be able to cite

causes of polluted air and ways in which it can be prevented. . .

Teacher Activ{ties

Materials: Photo Aids--Ecology - The Pollution Problem

Student Activities

Show the pictures in Ecology - The

Pollution Problem and talk with the

students about what is happeping in
. the pictures. c .

Use the chalkboard or chart, to
record student’s idea of the causes
of pollution. _ . ‘

" Discuss ways the local government . .
adults and students can help clean up

our polluted air, water and land.,

‘Contact the city sanitation super-
intendent and ask him to-talk with

the class about pollutien and control|

in the city.

" Let children choose a picture to

write or tell a story about,

Children may draw pictures of .
polluted things or clean things for .
a bulletin board. ‘

Explore feelings. :What kind of
city or community would you like

~ to, live in? free of pollution?

How can this/be accomplished?

.
~at

On the way home from school, the

‘¢hildren could make a 1ist of all -
examples of litter and bring the
list to class the next day.
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Activity 3 | - N | T

- . .t

. . - Instructional ‘ ’ o .
Objective: After viewing. the filmstrip, students will be able to compare
things that are beautiful with things that are ugly.

Materials: Filmstrip--"Hhat Is Bedutiful"
Worksheet--People Can Help

Special Directions o y

to the Teacher: . : -
'Set the mood by asking these questions. How do dirty or ugly .
things make you feel? How do beautiful things make you feel?

Teacher Activitiesl . Student Activities |
. | . : ' f | s . . ) ’
. Before showing filmstrip, tell the After showing filmstrip, the '

children. to look for the things the - students should have noted that
-rabbits compare. . ‘ ' the rabbits compare:

- Tree
" - Reck
: ‘ "« Corn Field
- Mountain
- Fence

What did they ask the turtle to -The turtle could not decide for
decida and what did the rabbits the rabbits what was beautiful.. -
finally decide? ] The turtle had to decide for him-

’ ) self. We-all see things in dif-

- ferent ways which make the world
a wonderful] place to live. '

Children may draw pictures of

: : ' ugly things or beautiful things

i l L for a bulletin board. ’
| Bulletin Board

" Beautiful ' Ugly.




@ T - PEOPLE CAN HELP

Name one way people can help with réspect to each of the"
fo1low1ng areas:

1. Rivers and Streams'

. i \\;g. Noise

3. Smoke and Smog

4. Plants

@ | 5. Animals _

-

- ‘ 6. America's National Parks

f 7. Litterbugs

: . '8. Ugly Signs

- 9, Recycling ’ 3
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‘Discuss the meaning of the terms -

Activity &4 i . .

Instructional ’ . -
Objective: After. reading the story, students will be able to identify
- the rv?lem described in the story and will be able to offer
a solution. ' .

Materials: Handout--A Hambees Next Door
f

(1]

Special Directions ) “ . .
to the Teacher: . o ) ° ~
Information concerning zoning commissions: The zoning commis-
sion Initiates and receives proposals for amending or repeal-

to the text of the zoning ordinance, amends the zoning map
under certain conditions and makes recommendations to the

city council on zoning map and text amendments. This commission
is appointed by the City Council, and by the Advisory Boards
and Comnmissions. ' ' o ‘ . ‘

’ ) ing the official zoning map. It considers proposed amendmentsJ//r‘

An “"open door policy"” and “citiZen participation” are encouraged
at the council meet 19 by those in city government.” Appeals

may be made to the Lity Council by those interested in changing
government policy. | . ‘ , ,

Teacher Activitiés ‘ . Student Activities

‘%

"rasidential” and “commerical”,

Read story 'to the class. . Studentfs discwss the story "A K
‘ Hambees Next Door," after dividing
g - {nto- small groups. - . .
Ask, why do you think Billy's parents
feel as they do? ' ’
“ N -~ . i
. What are some problems that might Make alist of some of the problems
- be caused.by having a -Hambees ina . that would be caused by a hamburger
residential neighborhood? . restaurant being built in a residen-
- o : .. T tial area. Children should conclude
: . that there would be noise, litter,
Do you think Billy will really be - pdors, traffic problems, netghborhood - -
‘happy with- a Hambees next door change, and late hours when the
Why or why not? . - ~ restaurant would be open. *

How would;you feel +f a Hambees were
but1t next-to your house?

254
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Activity 4 (Continued)

Teacher Activities A_AfI,FStudent Activities = o~
. . ‘ . ¢
What rights do the Mitchell's have ‘as Students should 3§¥ee that a zoning
citizens? ‘ . board protects the resident and”’=~

the businessyan. -

How might the city zoning board help .,
in this case? :
Conclude this activity by having stu- .
dents role play a home owner disagree+ : L.
ing with Hambees owner over whether ‘ :
a Hambees should be built on a
' pesidential street.

)

Discuss the role-playing excercise
by having students state the issue,
identify the problems, present

~ arguments for and against each side -
of the issue, and explore possible
solutions to the problem..

255




A HAMBEES NEXT DOOR

Bill Mitchel was very happy when he heard his father say that a
.hamburger restaurant, Hambees, might be built on the vacant lot next to -
thei r house. He couldn't understand v}hy his mother aﬁd father seemed so
upsét. He had‘ hea‘rq them say that the zoning board ha‘d rezoned a section
of their street from residential to commercial use. Bi1ly just didn't

quite understand the meaﬁing of the words residential and commerical.
Billy knew that his father and mother planned to attend the zonhing
N ;omnission meeting on Mondg_y. He asked if he could go too. He wanted to‘
_ “know jdst why his parents were so upset. ‘A Hambees next ddor--he,couldn't‘
. . " think of anything “neater." | |

i
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.  Activity 5

Instructional A\ |
Objective:

traffic problem.:

Materials:

Teacher Activities

After studying the “Problem--cbngested Traffic" worksheet,
the students will be able to offer a solution to the simple

i

Worksheet--Problems--Congested Traffic

Student Activities

Hand out "Problems--Congested TrafficJ -

worksheet to students. Read, problem
to the class.” "

Ask, how many ways can you think of
to solve the prob]em?

What recommedations would you make to
the traffic and transportation
department? , '
If students are slow in thinking of
a solution, you might suggest one of
the following: g

- Widen street--adding a lane for
loading and unloading. '

- Re-route traffic another way
during school hours.

- Install stop 1ight with--Walk
and Po Not Halk signals.

Direct students to play a parent.

presenting his suggestion to the
Traffic and Transportation Department,

»

[

Brainatorming will result in stu-
dents thinking of many solutions
to the problem. -

Divide students]{nte groups of four
or five and ask them to decide on
one recommendation. :

Draw solution on map.:

]

In discussing the role play, stu-
dents will state the problem,
jdentify the dangers, present argu-
ments for the proposed solution
and explore alternative solutions.

+
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<  PROBLEM--CONGESTED TRAFFIC

LI

 The parents who bring their children to Smith School in automobiles
~are concerned about the traffic congestion on E. Street. The morning
traffic is so congested that it is dangerous to stop and let children out
of automopiles to get into the schooleuilding.
‘You must make a reéoﬁmendation to the City Traffic and Transpnrl:,aﬁon
Departmént. What would you propose? '

- ~ Street ' Z

E. Street

Smith
School




ACTIVITY SET EVALUATION

1. Circle the services below that are paid for by our tax dollar.’

» -

w . , _
N BT e | st
Rt t{& ”fi.{lfz.ﬁ. Rk :';,2‘.-_15'_,-2 .,:’t.z today
“ i J\. PP A M;L {‘;ii“:_"ié.‘::: I | | [ T a— |
. *  city vorkers traffic and buildings and health and
transpertation supplies welfare
- “/'."41“7_3"‘ 4 K Sewage .;Em
. I|
\[Hi/\ Id e
“parks and sanitation —
recreation - )
{"-*’~%"; I T “: _____ k ;‘f’.\f., arrt e |
P ) g il u'h-»«';'.'.‘..“;'.i.f:.,.':.'")«
{ F A & L *h & __f‘" R
A TS A ST S PR T
o librgries schools | fi.rsrg%gcgguc;e
2. If your family’had to paylfof all the services shown in thé.
picture above, do you think it would be more expensive or o
less expensive than paying taxes?
3. Fi11 in the blanks. Word Bank
The three branches of government are , State
and . | traffic
. ‘ T President
The Tives in Washington, D.C. v local
. ' pollution
Congested creates problems. rights -
federal
- is harmful. -
Citizens have and responsibilities. ¢
4. Name the kind of car thsi you would 1ike to own someday. How will
taxes provide money that will affect you as an owner and driver of
/  your new car? (for example, {t may affect the following: driver's
license, car license, roads, bridges, speed 1imits, traffic enforce-
ment, etc.) S
\‘l - . . | 259 P ]
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N NE ACTIVITY SET EVALUTATION (Continued) -
5. Have students produce their own role playing and sociodrama
) incidents to illustrate (4) above.
1
. A‘-‘J




ACTIVITY SET EVALUATION
ANSHER KEY

- 1. Circle all pictures

S 2. Child's own explanation
~ (More)

3. local, state and federal

a.

b. President
c. traffic
d. Pollltion
e. rights

- ) {
Optional--

4. ‘E:ggs own answer (accept)

5. Role play

251
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