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- ! 7 - The docupent outlines ideal behaviors which studants ~ A
" in grades one through nine should exhibit to indicate that they are R
;,_fgzag:assiﬁg toward saccess in academic work, fulfillment at work ani S
' home, and participation in 2 pluralist society. The objective is ¢t> R
. help parents and classroom teachers identify behaviers and interpre e
- them as indicatous of developmental skills for student personal and s
==,

. socikl responsibility. The dacu:ent is presented three parts. Part
771 identifies personal understandings and skills including personal
 feelings, exploring nev activities, and making decisicns. Specific ) .
competencies iaclude pursuing indiviiml interests, expressing ok
cceptable vays to express frustration, and

- opinions, using socially 2 -
.i—jdent ifying alternatiye solutiens te problems. Part II presents e
" jnterpecsonal understapdings and skills including recognizing th2 . Y,
" worth, rights, attitudes, and feelings of others: communicating with
others: and accepting individual divarsity. specific competencies : -
and focusing on the . .

inslude being attentive-vhile corversing,

"

e

- strengths of others, Part III outlines skills for social
- -understanding including obeying scheool rules, recognizing
student/citizen responsibilitles, cooparatingy in task and social

. groups, and recognizing family rules and responsibilities. Exaaples

- igclude taking turns, using socially acceptable ianguage, respecting b

" other people's opimions, and helping family mesbers. (DB) ' 2

- — o .3

. | ; L x

; I | R -3

~ ] N c 4 ' -

\\ | ‘ . ‘ o "'\‘? ‘*
v . & L. “"'~-.;'.v>:_.L;

B i bbbt bl bbbt A

" % ‘geproductions supplied by EDRS rre’ the best that can be sade o
oW ' from the original document. ' %
B T L TP PR At E b b il b A bbb it i

EEERS e S o QAU OV U L e al e cwee e

P - . .
. B . L. . .
L. . ' i - - )

P
L




miimi
NAS SEEN “uc.

3 m““m A RECHIVED FROM
i m:n gxnerw as }m'momm

STAYED.
‘ : ' ’ * *rontctn wmouu mﬁmﬂtaﬁ :

5 - -

- ' \ | .+ . “PERMISSION TO REPRODUCE THIS
s * MATERIAL HAS SEEN GRANTED 8Y

A ‘ o Wa, Ka

AR

2 - ' YO THE EDUCATIONAL RESOURCES
.~ .. INFORMATION GENTER(ERICL"

¢ — i [N . N & " . - . e -’ A . s

dersonal and Social .
Responsibilities -

. “ s -— "

-

.
-

. Michigan Department of Educatinn o




.....

Toom mansgement, These obgervations and snalyses have led me to the . 5

. produce the behaviors necesssry to function as & productive citizen in

| en the ‘principles-of equality, equity, and excellence, efforts must be

Jnintentional student- experiences. - Schools must then consider the

motivates the learner. to learn more. As a force which generates action, o e

 from the State Suparintendent's Task Force on the Status of Counseling in . :
‘Michigan Schools, the Michigan Peérsonnel and Guidance Association, N T
.Miehigen Asgociation of School Nurses, Michigan Association of School - R u__;?

* FOREWORD

During the past decade, as State Supe:intenden: ef Public Instruc~
tion, I have examined the evaryday workings of the school, ideas and
concepts sbout leaming, motivation, assessmeht, curritulum, and class~
conclusion that msstery of subject matter alone does not necessarily
a complex and‘plurelistie seeie:y. - U

- If the realisatinn cf the COMMOR GOALS OF MICHIGAN EDUCATION rests

made to ddentify common learning objectives of both intemtional and

indicators of developmental skills for student personal snd socisl
responsibilities presented here. However, ‘since it it bdoth the parent
and the school's responsibility tc {mpart these understandings and
skills, this document is designed to stimulate not only professional
educators but parents to become more aware of the imgact of the intri-
cacies of zntentzanaz and wnintentional learnings on student success.

Pt

It is indeed easier to develop intentional Ieareing experiences : oo
toward specific objectives dealing with students® needs to master the
academics, to know how to resd, write, solve problems, and spell than
it is to deal with their needs for satisfying self=definition, for con=-
structive relationships with others, and for some control cver what .
happens to them, However, it is hoped that this doeumqﬁt will establigsh B
personal, 1nterperson§1, and social understandingsfg;d skills as signifi-
cant content in the school curricuilum and thereby 1 the veid that some
schools programs have neglected. . | ' ';f

Utilization of skills suggested by these indicators will achieve far .
greater results than imagined, They represent the intrinsic drive that A

they have positive impact on realizing the student's potential. Moreover,
their applications will decreage negative behavior which has harmful.

- congequences for both students and society. The application of any of - .
- the! e skills can then be considered an achievement. ' , : -

f It is fitting to thank the many persons. in the state's educational
community who assisted in developing this document, They include persons-

“So¢ial Workers, and the Michigan Association of School Psychologists, who,

Trepresented students, parents, principals, student support personnel, R
- administrators, teachers,. and commumity leaders. Their contributions’ -

rep:eeent expepieeees in teacher education, psychology, mencel heelth,’




asearch; dndastiy, business, pm.{c hnzﬂx, mchi a&amtim, ftuﬂh::
.-np‘nnnn-z nwicu, an& pancuuécndnry admtim. 'I'hci: emcn:: and o
-:Lxuights are ubcdiq& thraushout: the document, = - -~ &
'Xha Stlte Bon'd of Education wishes to thank Gt:y Cass and cnudette
~Nelgon.of “ie Department®s Student Support Program, who prepated the
drafts of this document, and Leone Mullen and Joyce Meacham who typed the
o, ‘ j;mmcripts for t.he numeroun :evieus required hefa:e State Board apprnval.

Althaush ac specific recommendations are made in t.hia mtmsnt .
regarding hiow local educational agencies might achieve the asms of these
developmental skills for student personal and aachl responsibilities, . i:

4s the intent Of the Staté Board that student support personnel —e the o
school social worker, school psychologist, school nurse, and espccia&.ly
the guidance comelor ==~ become the energizer and catalyst for these
intentional learnings in the schopl curriculum, It is hoped that they be
" integrated in the school's inst: ctional programs, The State Board is
confident that all the state's school districts wﬁl find this document -
useful,
, ) i - m
June 1979 - ‘ - . John W, Porter |
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T usmmm SKILLS  FOR STUDENT PERSONAL AND SOCIAL RESPONSIBILITIES
e o mmnnm‘rm
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. "Rext: ta the paren: md the family, the aehoél i.s thn most inportm

. factor in the child's life, It is the institution responsible for = .
"equipping children and youth with the necessary skills to ansure that -
they become contributing mnhm of *saciaty t.krough wﬁ:. honmkins or
volunt.car sexvices.. _ S

‘ 1971, the State Board of Educatmn, charged ni'.:h the macrship lnd e
supervision of all public education in the state, adopted the COMON - ¢
GOALS OF MICHIGAN mmxox, which set forth statements that axpressed
the aims of schooling. In 1972, the State .Board agreed upos the conctpt
of essential skills to sttain thege goals, .

Recently, the State Board approved the document, "H.ichi.gm Life xoie
Competencies,” a ‘framework w.thin which are expectations for secondary
students to attain common learuing objectives in preparation for adult
living and effective functioning within various 1ife roles. Later, the
State Board approved the document, "Michigan Essential Skills," which
 outlines the components of ten essential skills; among them are perscnal,
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'__ . interpersonal, and social understandings and skil.‘u
” ' This booklet, "Developrental Skills for Student Personsl and Social
. Responsibilities,” represents~the State Board's recognition that among " g
—— .. the mdelatsndings and skills identified in the document, "Michigan - |
©  Essential Skills," and "Michigan Life Role Competencies," \Nure is a: 1

global eet of attitudes and behaviors representing the learner's uader— '
standings of how the social world functio A primary ’gg:po:e of this
document, then, is to transmit societal ectations of these under—
standings into statements or indicators which may ensble educators and g
‘ parents to identify common cobjectives of certain lt:ud@.: mt:mmanal and f :
. LA wnintentional janLn.g experiences, -

These develcpmental skills serve as statements of socicty's ‘expectations

of the connection between the knowledge placed before students and their = - g

experientisl and emotional framework for assuring attsinment of the aims ot

‘of the COMMON GOALS OF MICHIGAN EDUCATION. They rest on the principles . i

~ that feeclings generate motivation and knowledge; motivation and knowledge RS

. generate behavior. Thus, linking the acquisition of cr 1itive skills ‘ g

> o - with personal, interpersonal, and social understandiuy ~d skills will z

.0 . == ¢ generate desired behavior which in turn will enhance Iuminszd Coe
O oppartmit;u fo: success as a w:km:, hammkar or valmt«f ker.

—Central. :a_:his document is _the position that there are considerable.
 variations of behaviors and characteristics of developmental skills
" among students, depending upon the content and quality of thedr

Intentional and wintentional learning experiences. These indicators of

developmental skills are derived from insights about how children and
. youth in grades one through nine, develop and lesrn. A kind of behavior, _
. 'in this context, is considered & sequence of behavior that is. velated to . - . .
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‘, ?{imﬁe:tor: are to be considered as &wcioplmui sknh in:t:ud' of for T
|, certain gt:dc hvcl: or' age grdupingt
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 The t:udcnt uy inn:act within a g&ven t:{.tuation i.n differcnt ways wi:h

_ different cutcomes., But these indicators will verify that the student
haz met certain aspacts of expected personsl and social responsibilities,
that ‘desired learnings have taken place, ‘and that the tu&entfﬁm:”nsda'
deliderate and sustained efforts to acquire certain ledges,
attitudes, skills and sensibilities, Thay will alsc serve as nuccnma: of
the integration of the cognitive and affective varisbles of the Michigan
‘Essential Skills and as entry chnnc:amtics fcr t:he rulmtion of ;hc
Iﬁchisuu ufe Role Ccnpntancics - 4

Since 1|sr=inss take plaea thrcugh the stud:qg‘: actiwt participation
_4nd abstraction from intentional and wnintentional experiences, thase
indicators of developmental skills may be observed in a wide array of
situations during the school day =- guidance and counseling settings, in
the classroom, on the Playground, during leisure time, in the lunchroom,
in the 3chool, curridors, during ektracurricular activities, or during
school.cnmpeti:ive events, .

Part 1, Personsl Understmdings and Skills, focuses on thogse competencies
that students need to become more sware of their feelings, perceptions,
attitudes, uniqueness, and physical and mental characteristics which .
influence their coping &nd problem solving skills; it focuses on the
student's acquisition of knowlédge and experiences, understandings and
competencies needed for facilitating or ensbling learning. BPart I,
Interpersonal Understanding and Skills, provides the basis for effective
, commmication among individuals and facilitates effective relationships
' with another person or with members ‘of smsll groups.  Part I1I, Social -
Understandings and Skiils, focuses on those social competencies that
students need for facilitating effective relationships with others in -
laxge gxeup settings.

It §B~nnt’%he intent of this dociment to provide-or encourage any formal
sssessment procedures for these developmental skills, The learner should
not experience negative consequences for not exhibiting these behaviors
since the primary emphasis is on positive reinforcement. If a student
demonstrates any of the identified behavdiors — even without evidence of

~- the leamer is to be praised. . Observers are to encourage .
thege behaviors (children learn to plsy with one another by prlaying with
one another).

"“‘On the othar hand these 1ndicators are meant to utilize fcrmal provisions

_4___..

of commnon objectives of intentional and wnintentional learning experiences

for students to make meaningful progress toward academic success, to

learn t0 function "as productive workers and hamgmakert, ‘and to become
ffective interdependen: members of socie:y. ‘
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| GEVELOP!GNTAL SKILLS FOR PERSW& Mﬂ SDCW. RESPONSXBSLIT IES

The faﬂwing hehaviors are identified as visibte iﬂdieators. but

'not exclusive of other-behaviors, which may serve as the basis for

T £f. using meially acceptable ways to expma fmtration.
s. describing how one's behavior my differ from how one is

2.
3.

/
4,

b, using socially acceptable language,

‘c. expressing and dealing with feelings of anger, fear, hostility,
. aggression without barning oneself or o::ha:a. k

reasonable inference that there exists the acquisftion of knowledge
and experiences necessary for the deve’lopment of persmi under-
standings and skﬂts. i

aemenstrate positive feeﬁngs abcut onese!f ny

Se identifyin,g permni atranschs that relate to phyt&cai e
characteristics, scadmics, personality, and leisure activities.

be ‘partdicipating 4o academic, playtime a.nd leisure tm &ctivi:m.
~ displaying one's accomplishments.

Mnstrate an ‘understanding of onese!f as a unique individaal hy.
- expressing one‘s opinion.

'b., pursuing one's interests,

:‘..."‘(‘_“;7..,. [

‘¢.—volunteering and committing cne's :ime and energy to cc:mpluh

& tukq :
Demonstrate an understanding of personal attitudes and feeiings by:

a. describing how one's attitudes and feelings may differ from or
" be similar to one's peers, teachers, famny aenhcre, etc.

L~ 2

d. expressing feelings of happinen.
€. exprassing & tcnp of hm:.

, Demonstrate .an understanding of the perscm habits needed to attain
. optimum physical and mental heatth by:

B a. describing ths importince of pmul hul:h mses t!u.t uh:c

- to nutrition, rest, exercise, clmli.nut, appropmtc c.lethi.qg
——and -dental -and ‘medical care. - S

- b. identifying consequences of wbstmd abuse. .- T e e G
c.  describing emotional and biolosical changes that occur :hrough- :

-t R U
wh Lethook BGRER T

Sl

i
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SR e

out childhood, puberty, and. adolescence,

o de idmtifyingmmtferhminshul:hr\ch:edmum o

e :'l i.ﬁlm,. '.,' )




_ gwmecologteal. .

c. describing. an dhuau f.hat are fnquun:iy trans=-

-mitted from one person to another and the mesns of- pw.mn:ien;
- fe Mﬁglﬁdﬂtiﬁghﬂiﬂu&m&n&tt&hu‘ fmdz
R jmipltinz in ghysical activittes.,
| “he ‘particfpating‘in play and lefsurs sctivitiés,

: P avoiding use of aubnmm ‘which !mm hmful eohuqmu
“ {e.8: tobacco, slcohol)s -

0 Je axpressing &1& nuch :a cium:u. :uc!m:s. stumt supya::

. - personnel.,

0 Rae describing tnciet:u appravsd mys cf mgonding f.o per:ensl
neads.

/

l. using societal apprc\red hnsuagc to c:prus phyuclcsical
- Tesponses.

®m. exprassing pcsi.tive attitudes g:ow:rd schnouns, m:k;{.ng aud "
homemaking ‘ :

S. Demonstrate the ability to explore indepenq!enﬂy by.

& participating in activities that one has never attenmpted bafore
-+ such as: browsing in the libra:y, rescarching career clusun,
reading about a new subject, hikiag skating, etc.

b, quutienins sthers for unknown answers.
c. developing hobbies and leisure time activities,

d. asking for further inn::uctions or clarifica:ion of a clus:aon
activity, .

6. Demonstrate decision-making skills by: , ( o

8. describing factors-that influence one's choice of leisyre :m .

activities.

e - . be describing how personal s:nngths or lmitsticn's may influence "

- one'ds decisions
e developing ans to-reach personal, academic ox carq;r goals.
- de  ddemti alternative sclutions to problem situations.
, . ¢. evaluating decisions that one has mede. -
P 1. - Demonstrate thé ability to cope with persmal and life stresses by:
e e describing stressful situations which young people encounter,

-

-~

— 1m1fy1;}g and implementing ways to relisve stress.

L e ““"ce describing previous socially approved and succenful waya
e - coping with stressful situations, :

" de selectins soeially accept;gble helmzia: nhen faced wi:h |

.~
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he. making appropgiste ﬁdﬁus:men:s within cneself or one's o

b"f's:rulful situaeions.

express the desire fbr prefe:sisnnl ass:s:anca vhnn

appropriste. S o
uidcn:ify&ns sources of prnfession:l asssstance suek as:

the
school coungelor, school socisl wn:ksr, 'school gsychelesis:,_

7;::&@@1 nursge, and.community. agency' personnel.

seeking assistaace from appropriate sources, - N | ‘

mi:om:. . . ; — R

¥

~

N ‘l“n'-. i 1}»‘»,"2‘1“'111. R ’:;}‘",a!ri

Sy

3
2,
T et

-
irs

I
1
}
]
~¢
B TN S BT E

-
) .
Y2




m msm mvim ane idmt‘fﬁi& as visible !ndmtm. But

not cxc%uswe of other bahaviors, which may serve as the basfs for
mmubh infarence that ttwt axists the acquisition of know- g
ledge-and experisnces necessary for the &v&?&mt of mm- : -
parsonil understandings and skiils, © ~

~ Demonstrate. an undmmding cf tnn d!gnit.y. mth. md riehts cf N
_Y.cthgrsby : T T e

& W the moul =1:hu of others,

. . be lh:um;g vhih ‘othars axpress their vinpa:tn:s;
co complimenting persons for-their accomplistmants. o I
# de respacting the proparty .gj.ghts of othaxs, | | - - v
| e, rafraining from labeling ({.e. name c.gl.un.g) others, 0

e g:aonstrate an understanding of the ‘attitudes and faelings of 'others

a. Tesponding without criticizing when commnicsting vich others . -
o | having differsnt attitudes and fealings, - - 1 N - m:
- .- " be listening to the opinions of othars. | ' o
¢, describing how one's attitudes and feelings \mey conflict with I
. others. L | \
, ~de identifying possible causes of a piven emotion, | \
3. Demonstrate an ynderstanding of the skills necessary to fcm o R
- relationships with others by: - o)
‘& ddentifying bahwi.cn that u:n sgeially m:p..&m.e and ; 7
appropriate, ' '
be expressing interest in anothc: pcrnn's constructive activities. -
e, sharing one's possesiions, . \ ‘

d. asking others to participate {n onc‘t lctivitiu.
¢, greeiing others in a friendly maunner, o
R 2 plrticipat.‘.ng in extracurricular activitics. . ‘, -
8. using constructive ways to resolve conflicts in the school §
. satting (s.g. lunchroom, gymnasfum, plavground). o LT
h. ohowi.ng onpnthy for classmates who are not Successful at.s
-y, "rcf:aining from tusing of bullying. | oo
3. displaying attributes of f:icndahip thrcugh loyalty and e
- d.pcnmni:y. :_ | B SR




Ke dhplaying rupanlihmuu :cw&:d both mutL and intirmate
o :mtinmhipt. B

1« ,fcllening through wi:h p:mim mde, e.g. muph:ms lchml
- assignamts as nhldulcd. doing one's share of a task. LA

m. - expressing regret after csusing someone éiscoufart,

~displessure, or unhappiness, *
’ . Be avoiding making negative coments abnu: otkeu or rm:ks th:
v belittle others. .

e Bmstgte ha‘nx uu&rstandiag of the need for effaetive emn%cae'}m
.S s By: .

 a. expressing gratituéc by saying “Thank you." -

b. using verbal and non verbal 'behavia: (e.g- sign language) to
' express feelings.

ce being sttentive while conversing. | .' - o "‘r
d. following directions in classroom situations. . oE
€. Tejecting hegative behavior without rejecting the person. >
-~ B, Demonstrate an understaudmg and ccegtance of racial, ethnic, \ .=
N sexual, religious, physical and diversity and equality by: SR o
: 8. dincluding those who are dissi lar in one's ac;ivitiu. |
N b, degeribing kinds of discrimimagion. | o
. Ce describing kinds of personal helins \-\ “
- d, dinitiating conversations with t}wsc wha are dissmuar -
e. disagreeing with statements thaé express the rejection of A
-~ those whe are dmimilar than one or one' s group. S

£, avoiding mking negative hbelul comants about msal.w:sI

-racial or ethnic groups or of persons of 8 di€ferent sex or of

| handicappers. \ o o
| & focusing on the strengths of or.he:s. coo : J :
he | ' describing positive ways of apprmmg others. R ‘

i. ducribing how Jdifferances in heal:h atatus affect life jt:;yh.

‘ j. dncribiag scme fulins: associated wit.h the lou of nch of

f
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" Sucm ﬁnﬂaﬂum{gg and Skils: T SRS

N e follo g babaviors are {dntified a5 visible indic;m's. but
- not exclusive of othar behiaviors, which nay serve as the basis for
rexsonable infarence that there exists the acquisition of know-

and expariencas necessary for m &m t of. mm
R A (aparincas necessary. opmert

_'1. Damonstrate an undtrsunding of cmsroan\and schoot ruhs md
- societal laws by: T

a. emmMummcfthnﬂm:.

b *duerib.‘.n.g how expectations for behavior may vaxy | fm ons _ o
i situation (library) to anothex (gyumsiu) . | s

Ce dhuguding negative pesr prassure.

de cncnuusins peers to ocbservae achool rules.
‘@e taking ftaﬁl to change rules that can be changed. o . ‘5
£. idm:if&m the smm-f.uu and. mm- . mvm school
2. Demonstrate in undursanding ne rights and usmibﬂities of s
students as citizens by: L |
‘&, identifying studint :&ghu tq:eo:dins to the school cn.men .
studsnt codes. - L
b. pu:icipatins in :chool md cmmisy vclm:m } activities. = f
¢, describing the differences and similarities betvees a right
and a responsibility. : %
. . d. describing how group cnopcra:icn can h:in.g ahout pcsi:.'we » | "
i . . MC. | o %
\ | .. -soting in school elections.
o £ d;dseribing the individml or group consaquances of breaking
. P‘-
' g+ being puzictual; being on time for scheduled events,
" Bhe completing tasks or assignments. \ |
i. ducribins some chnuc:e:utie: of. a rupcnuxle c.ttiun. o M
"§. following safaty rules. | L \ B
T . k. refraining from ccnn!.ng or shoucms m the clagsroon. ey
.. 1, taking appropriate action to protect omdf and gthers, - .
0T T gm:ﬁuns proper mthorir.m about rules or lm btins .
- 'bre B
‘ 12 ] o

o
gt f ok
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\ .
expressing cancemn for one' s vi:anment.

. -expressing displeasure in a ‘socially appraved manner when one's
rights are beins Anfringed upon, - -

Dea_aonstrate common courteﬁes by:

a, expressing or &isplaying :hcughtfulness and courtesies during
OO ‘various situations, ;

b. waiting in an orderly manner for one's turn, standins in line
in an orderly msnner.

Ce taking turns and shafing. -
. d. respecting the property rights of others.
i P
€. using socially acceptable langusge.

* £, refrsining from disrupting clsssroom playground, or leisure
' : activities of others.

‘ 4.' Demonstrate the social skills needed to function successfully as
: part of a task or social group by:

. : ;_a; expreasing needs and feelings. ' : -
o bQ listening to and respecting the opinions of others.
¢. using problem solving skills to feach group consensus,
. de cooperating with others on group goals.

A

‘e, contributing one's talents and abilities toward group goals.
' fl performing and completing tasks asaigned by the group. |

5. Demonstrate an understanding and acceptance -of racia} éthnic,
sexual, religious, physical and mental diversity and equa}ity in
group situatians by:

8. zidentifying the various ethnic, racial, and religious greups
in one's community. .

b. including those who are dissimilar in one's group acticities.

c. describing stereotyping in literature (e.g. books, periodieals.
~ newapapers) television, radio, and in extracurricular
- activities.

d. describing factors that lead toward and perpetuate bias and
_ discrimination.

RN e. 1identifylng aress of the school In which discrinination exists.

f., describing ways in which one can assist in preven:ingﬂor elimi-‘_

3_;__,__‘_:_W_j.__u_.__',. — = nating discr tion. 5

6. Demonstrate an understanding of tiie ru}es and respunsihiltties of
~membership in a family unit by: 'x~

& describing the divsrsi:y of family memher :oles and
- expectations. = . - o , \\g_ : o
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16§ Wén m m's &m\ﬂc s
mt the axpdcutinn: of fanily wanbars. r\duu Mt

maﬁmmmmmxymmmmx:mummm

d. dasceibing g wricty of fanily structures (e.g. two
\ » pareits,
o ~ \single parent; extended fagily, guardian, sc;ppamt, fun;
) : b E‘m;s :ggpgiﬂtiﬁt&l&. i:utimtiam parvent, gultiple
) Anil ow structyre iaflm ¢ onue' . :
_Tesponsibilities, ‘ll!f ce one's ralu and |

e. duc:i{:ins one's ' naibili:i,u as a £u11y nlnbc:.
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| MICHIGAN STATE SOARD OF EDUCATION
STATEMENT OF ASSURANCE OF COMPLIANCE WITH FEDERAL (AW
The Michigan State Board ot Education hereby agrees that it will comply
i with Federal laws prohiditing discrimination and with sil requirements
: ; imposad By or pursuant to reguistions of the U.S. Department «of Health, .
~ : ;  Education snd Weifare. Therefore, it shall te the policy of the Michigan
.. - swmwofsaumm:mmmmmmmm.eem
‘ reiigion, national origin or ancestry, sge. sex, or marital status shall de
- discriminated against, excluded from participation in, de denied the denefits , R
of, or be otherwise subjected tc discrimination any federally funded .
program or activity for which the Michigan Stats Soard of Education is
respongible or for which it recsives federsi financiai assistance from the ' .
Department of Meaith, Education and Weifare. This policy of non- |- :

' discrimination shali aiso apply to otherwiss qualified Nandicspped °
individuals, . :
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