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ABSTRACT -
. ) This booklet presents 1nFormatﬂon tc .help parents
understand their children's citigzenship development arnd cugqecta .
activities which parents can supervise at home or in local
communities to entich their children's 31tlzansh‘p experiences. The
booklet 2xplains that three main influences on chi ldren's citizenship
development are role rodels {people =hat children imi tate), R
institutional enviroaments (ch¥ldren's physical, SOC&&J, and
emotional environments), and individual development (the way chiliren
,grow and mature). Thapter I summarizes ip layman's language theos: Y .
'ﬂnﬂ ra2szarch on the complexity and purpose of citizenship education;
‘describes an active approach *o c*+*zensh‘n =ducatﬁoqq and explores
“*ha2 S‘gnlf‘CaP influeaces uron children of role models,
institutional environments, and individual development. Chapter II
describes 27 ‘Ct‘VltlEa which parents and children can do at homs or
in *helr communities. “mphasizing the influences dlscgssed in ‘chapter
I, the act1v1t1es involve elementary and "spcordary grade children in
- exploring their interactions and responsibilities as family mema2rs,
commanity members, consumers, and members 9f a multicultural society.
Descriptions of the activities include age level, materials reeded,

. skills involved, time required, obwe“t‘ves, and sﬁep-by -step . 2
directions. Some of t'he community programs ate outlinred in wore -
gereral terms. A congludirg section summar 1zes activities for - . .

fldren to do in schecol. These are lescribed in depth in a related R
document SOXQXE 404. (aw) 2
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‘ Introduction
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N <

What do you think of when you hear the®vords “citizenship education™?
o Perhaps it's the civics class ou had in ninth grade or your American history
course in senior high. Certainly that is part of what the terrnmeans. But there is
more to it than what goes on in social studies classes. Citizenship education
happens,all over the school. In math class, for example, when the teacher scolds
Johnny for waving hishand too enthusiastically; the children learn thatin school
being quiet and passive is better than being active and noisy. In gym when the
class votes on whether to play soccer or baseball, youngsters fin(%’
about majority rule. '

Citizenship education also occurs in the community and in the home.

Children walk along siyeets hittered with trash ahkiearn that people don’t seem’

to care about how their neighborhood looks. Or they watch a new governor
being sworn in on TV and learn that a woman can hold a high public office. Or
they listen as their mother calls the mayor’s office with a complami and discover
that 1t is possible to take on City Hall. .

These kinds of experiences and many others serve to prepare children
for their role as citizens of a democratic society. But there are many indjcations
that such preparation is not enough: the decreasing number of people who vote
in national elections, for example, or the increasing number of citizens who say
they don't trust government at any level. Another indicator is the rapidly rising
pregnancy and suicide rate among teenagers, as well as the increased number
of ‘young adults, who don't undorst$d how thc. American political system
functions. 4 ! .

vt
,.

»  Educators are aware that present utxzenshxp education efforts are ndt -

working. Over the past decade they have called for further study of the factors
that influence how children leam to be szens and how citizenship education
programs can be made more effective. In response to this call, researchers in
recent years have carried out an impressive number of studies in citizenship
education and have develbped 2 substantial amount of theory and a large
number of recommendations for its improvement. The problem now is to get

Q sory, research and recommendations translated into practical dveryday
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language so they can be used by “th}}“peop!e who actually are educating the
youngsters  parents.teachers, scout leaders, religious leaders, etg. .

This booklet, Words Into Action, is offered as one answer to. the
problem. It contaihs information to help you understand some-things thatmay -«
influence your children’s citizenship education. In addition it gives you some
practical suggestions about how you can help your youngsters to better prepare

~for citizenship. Although the bocklet’s contents summarize a wide range of
research and theoretical literature, we are anxious lo make it easy to use; so we
have tried to keep the language as siraightiorward and as free of technical
Jargon as possible. When technical terms must be used, we have tried to explain
them. Materials offering more scholarly discussions are included in the
bibliography. - . '

v Words Into Actionis notintended to be a comprehensive examination of
all areas of citizenship education. Nor is it intended to cover all the things that
right influence children’s citizenship education. Rather, it focuses on three key
influences: tole models, nstitutional environments, and individual

. development. Role models are people that children imitate. Institutional
environmenis are the physical, social, and emotional surroundings of children; «
and ndividual development is the way children grow and mature.

We chose these three influeries for several reasons. First, much of the
present theory and research i citizenship education is centered around these
factors. Second, it 15 generally agreed that these influences have a powertul and
iong-lasting effect on children. Third, it is strongly sugaested that these
mfluences play an important part in the development of two important aspects
of citizen\sgﬂp: personal responsitility and social responsibihity.

In the first chapter of this baokldt, we summanize a great deal of theory,
research, and commentantn help you understand citizenship educanonin the
United States today. In this surmmary we draw from meny ecducational authors,
rommentaiors, and researchers as well as from experts n other fields such as
sociology and political science. In the-first section of Chapter One. we discuss =
the general field of citizenship education: wspurposes: its complexity; and two
ways of approaching it. In the second section we describe the three key
influences mentioned ‘ebove  role models, mstitutional environments. and
ndvidual dvéel’opmem - and we present some recommendations for changing
these influences to enhance children’s ciizenship education. : N

In the second chapter, we offer a sample of educational actvaties and -
.proérams developed by people wha waork wath children every day. These ™
activities and programs can be easily adapted and used 1 a vaniety of home or

_-cammunity, settings. They are, in most cases, based anthé research and theory
summarized in the first section. Each one is an application of one’ or more
recommendations about the wmiluence of role models, institutonal

wnuironments, or individual development. : LA

.
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+ 1. Investigating Citizenship Education
The idea that people should be educated for their role as citizens goes
back to the ancient Greeks. But the idea of studying how that education could
best be carried out is relatively recent. In the beginning, studies of citizenship
- education were inconclusive and often thé results of these studies seemed to
contradict each other. Readt;ng what these early investigators wrote gives one J
the impression that they had difficulty even defining citizenship, let alone®
deciding on the ammde§ and behaviors that made up agood citizen. One also
gets the impiession that, even-when they settled on a defimtion, these
researchers were not sure what caﬁsed children to become good citizens. More
recently, researchers have faced these two problems---how ¢an citizenship be
defined and what causes good cmzenshxp head on; many have feund
promising answers. We stress, however, that this research is still going ohand
much has vet to be done. This means that many studies of “the factars related to
citizenship education are long on theory and hypothesis, but short on genuine
research infermation - the kind of precise infermaiion usually associated with
the physical sciences. .

This situation makes atizenship education _an mieresting field to
surnmarize. The reader should be aware, however that many conclusionsand
recommendations in this field are opinions. As opinions, they reflect value
biases, no matter how objective ar well thought out they mdy seemn. *

- In this regard, Words Into Action is no exceptioh. The booklet

" surrfmarizes a great deal of opinon “aswell as research. We feel the opinions and
theories are expen,weii rounded, and legitimate. But nonetheless, rhey arenot
facts. They reflect the values of the men and wornen who have proposed them;
and, to some degreé, they reflect the values of the men and'women who have
summarized them for this booklet. t \
The authors of Words Into-Action bélieve that citizenship education
should be. based,on the Araerican tradition of responsible participation. It
should focus on-the democratic principles of liberty, equa’flty, and rational
dissent, and should refate these principles to contemporary social problems. In
our opinion, citizenship education should include learning Fhouwt America’s

unique cultural, legal, and social ing ‘iitutions and traditions. It should also help

children to develop useful political, legaTamdsocial skills. I“malix;., we think it
should promote a sense of pride in our dation and acommitment to doing what

one can to make our countxy better. N
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This, then, s our value bias. It has been reinforced by what we've read
about aitizenshup educanon. We found that a majority of authors in the field
descrbe citizenshipreducanon much the way we just described it in the last

paragraph. In addition, most of the current theory and research in the field are

- based on assumptions abouti citizenship education that meincide with this same
point of view. So we admit our value bias, confident thai we are in good
company. It should be noted, however, that in our reading we did not excludle
othér viewpoints of citizenship education. We wanted to at least be informed
about oll points of view. Most of the work that is summarized in this booklet,
though, does represent authors who see citizenship education the same way we
do.

-

£3

Definition and Purpose

In order to come up with a definition of “citizenship education™ to use in

this booklet, we reviewed lireraily hundred< of definitions. By picking out the

} common elementsemong them, we arrived \bv necessity, somewhat ar bitr arily)

with the following: cihizenship education is instruction that will help ch:ldren
develop a sense of personal and social fesponsnbxht y. \

To be personally responsible means that you care about your own well-
being. For example, you care enough about your health and safety not io smoke
mn bed. To be socially responsible means that you care about the well-being of
others. If you see a house on fire, for e\c.mpie you care enough {6t the health
and safety of others to'nonfy the firé company.

Even giventthe great vanety, of opimions about me?nshxp educanonand
1S PUrposes, most expests agree that the purpose of citizenship educationis to
provide children with the opportunities and guidance that will help them
develon thewr sense of persana) and social responsibility. This is not a new ided.
Since the earliest daya. of dur country, parents, and teachers alike have tried to

teach responsibility m ohe form or another. It 1s one of the accepied goals of -

public education; and it has been named,over and over, as one of the explicit
duties of American schools. ‘ -

-

"

. e )
: An Active Approach -

‘ "'hr:mahout the years, edufation for personal and social responsibility
has tried many approaches. The st common approach today centers around
schools. 1t s assumed that courses such as Problemsg of Democracy, cives, or
American history will teach children to be responsible citizens. In addition,
school-related extracurricularactities, such as student government or service
orgamzations like De Molay and the Juntor Chamber of Commerce, sup-
plement classroom work and are mtended to offer ¢ h:ldren further e*(pen»?n('{».'s
whth responsibihity. .

The classroum activities of the schoclcentered approach to citizenship
education concentrate mamly on fact and theory. Students memorize namaes
and dates. They learn, usually from Jbooks, about the purpose and structure of
-our political or social nstitutions. They are asked, for exarmple, tolearnwhy the
separation of powers 15 included in the United States Constitution, or to

8 .
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memorize the date when the Declaration of Independence was signed. Or they
may be required to compare or contrast types of goverr»ment or cuthne various
parhiamentary processes.

To be sure, this approach does teach important facts, processes, and
theory, all of which are essential to goed citizenship. But learning facts and
theory w.only a start. '

An alternative approach to citizenship education begins with the
premise that future citizens need to know how to apply their knowledge. They
need to be able to use theory effectively in their polijical, social, and economic
lives. In addition to facts, they need tolearn the skills which lead to personal and
social responsibility and the attitudes to support those skills. This approach
calls for preparing children to both want to and be able, to take an active part in
shaping their society. t means makinglearning releypi. It is an active approach
to citizenship education, and it marks a depar tu%rom or extension of; the
wpical citizenship education program. .

* The active approach is based on Ieammg theory and xe&.eazch that grew
out of the educational reform movements of the 1960s and 1970s. The results of
these studies strong}y suggest that knowledge of facts and theories must be

sunplemented by activities in which children use and apply this knowledge.

Facts and theories must take on personal meaning through some kind of .

personal experience; that is, students need to mal\e their own discoveries, in
their own ways, and at their own speed. By combining the active (doing) with the
rpassive {thinking about), citizenship edu;atign will make sense, to children and
will encourage them to participate in boczezy Mostimportantly, it may influence
~ how they behave as citizens when they get to be adults. .
\ The active approach to citizenship feducah{m recognizes the ;mpmtant
part that home and community play inthe cxtwenshp education ofchildren. For
- one thing children spend more time in these two settings than they do in school.
They also learn a lot at home and in the community trom magazines,
'newspapers conversations, movies, igléuision, clubs, friends, and the like.
Many researchers claim that children often learn more abaut _the world from
these sources than they do from the school. Some even thmk that the informal
education from family, fpends, and the media at times may cancel out much of

- what is taught in the classroom. In any event, most agree thm home and

comrnunity are powerful educational forces. So to use an achive approach to
catizenship educakon we should capitahize on ¢ hsidren s outofschool ™
expenences. .

In addition, if we are to use an active approach, we should think
differently about the aims of ctizenship education. We are not teaching
youngsters facts and skills just so they can pass a test or solve som® problem in
a book. Instead, we are teaching fac ts and skalls that children need, both now
and as adult citizens, in order o iake part in their world, be it home, school,
community, or beyond. Thismeans that children’s everyday activiies should be
the starting pont for their learning; and the skills and knowledge that they are
taught should be things that will help them to participate effectively in these”
aciiviiies. Children should read newspapers as well as textbooks, for instance.

~
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And if learnmg s relevant, it will pr obably remain With (‘h:}drgn long affer thev
have lett school.

The active appmm h alsa calls for children to become actively involved.
For example, suppose you are teaching your voungsters how 10 Tead the
newspaper. You Could use the newspaper jusi as a source of words to be
memorized or facts to be nomprehended and ask questions lika-"What dsd the
Preszdem say aoout the energy cnisis?” But if ydu were to apply the active
appma\h you would yse the newspaper t¢ teach your yaungsters how to
analyze what they read, how to form opinions of their own about the President
or the energy shortage, and how to discuss their own points of view.

-Finally, in an active approdch you-shouldn’t be limited io teaching just
facts and skills. You should help childrén develop their attitudes. But you should
gu1094*ather than nstruct. Smply telling children how they should feel about
themselves. and others usually does not work., But you can help children
develop positive* attitudes about themselves and about other people, again, by
.capitalizing on their everyday experiences. You can help your youngsters feel
that they are impottant. You can show them that :hexr.apmmm count and that
they can help decidé how things should be. You can point out to them how what
they do affects their family, friends, and other people around them. You might
use the newspaper as a springboard for this kind of learning, too. Articles,
. editorials, or letters to the editor might spark frank and nonthreatening
discussions about feelings or attitudes. With your guidance, children can learn
to make judgments, choose aljernatives, and clarify what things are really
important to them. With your help they can learn to balance ther wants within
the framework of society’s rules and customs. ~ ‘

3

s

h ]
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Lo Benefiting Fr{)m the Active Apprgach

. Byand large children usually prefer active learning that is not limited to
the school or classroom. They find it stmulating and relevant, and significantly
- . they seeh 1o learn more fmm the active approach. .

. . The pavoif of using an active appmach 10 cihzenship educ anon
however, may go beyond just increased learning. Manv experts argue that
effective education fer social responsubxht'y is vitally necessary for the society as
well as for the ndividual. They contend that children who are denied the chance
to develop and practice responsibility feel unimportam useless, and alien to
society. Such feblings are oiten e:\pr»swd as cynicism or apathy. They alsomay
lead to some form’of V\olence vandalism; and drug abuse, or other antisocial
behavior. . ' .

= There s ample enidence that participation and active mvolvement canbe
effective in educating for responsibility. For example, one program, Open Road,
has had great success in urban schools in Cahfornia. In this program, students
take part in a wide variety of decision making acivities from which they have
been traditionally excluded: e.g., writing codes of student nghts and re
sponsibilities, selecting texthooks, and even helping select the school principal.
Special leadership tramning is provided for which students receve academi
'Cfedu This project is Raving a positive effect on the students, the school, and

EKC o
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. the comumunity. Students learn to become responsiblz decision makers: They
* enhance their self-esteem, participate egtnvsxastxcail
constructive projects, such as xmprovemmis, to the school building and

* grounds &r community work with the elderly. " 7, N

In-another program, EXCEL, chronically tyuarit and d:sruptwe children a

sign-contracts agrpeing to attend school regularly, to cooperate with teachers,
and to spend two hours a day studvmg ouiside of school. The children's parents
and teachers in turn agree to help the children fuliill their contracts. In most
cases, the students in this program have risen to new responsxbxlmes ~Schools
participating in the program report higher attendance, h‘g¥’:er achievement,
" fewer discipline problems, and better rapport among students, teachers,
parents, and community members ‘Again, the enthusiasm and' seli- respect
generated in this program have ‘gone beyond the school as many students
Become responstble,. seli-disciplined, and polmcallga actwe communuy
memberys. :

These are only two.of many projects that demonstrate the benefi ns that
can be derived from children’s active involvemeht in responsible activities.
Young people learh. that adults appreciate and reward responsible behavior.
Because of this, they beain to seek new opportunities to participate. Thus, the
involvarnent serves as a counterforce to antisocial behdvipr or dropping-out.
addition, youngsters learn a critical lesson: good citizenship includes doing
lsornething and contributing to our way of life-- not just enjoying its benefits *

¥

-
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*Far surnmaries of other programs that have successtully used parhwipaton and active wmvolvement, we
recommend Sapenende Bused Lewrming Howe th Muke the Community Your Classtoom Thes bouok w
]: adable from MNorthwest RegunalFdue ationall abieZtory, 7105 W Second Avenue, Portland, Oregun 47204
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. We now turn our discussion to three géneral influances that affect
children’s citizenship education: role m*ode}s people that children imitate;
institutional environments - children's physical, socal, and emotional
surroundings; and individual development - the way children grow and mature.

' As was Stated éarlier, one or more of these three influences were the focus of

" most of the x:esearch literature we exarnined. Furthermore, the researchers,
suggested that by making changes n these three influences we could enhance .
childreiv’s citizenship education. Just how these three factors ir}ﬂuence achilds .
citizenship education is discussed in the pages that follow.

L]

s Role Models

Role models are people children admire enough to imitate. They may be
parvenis, teachers, frends, television stars, or sports figures. In many cases,
children think that whatever thesg'people do or say s right, true, normal, and
- desirable. ) ~ )

Research shows that role models can influence children in a variety of
ways. Sometimes this influence is intentional, as when parents or Jeachers give
hildren information {or their interpretation of it) about such things as
govemmem . history. the law, or characteristics of ethnic groups. In other cases, *
the influence may be unintentional and therefore maore subtle and difficult to
see. Your children may copy your behavior, for example, even when you areg’t
aware that they are doing so. For instance. youngsters often capy the way role
models make a decision whether they rush through or stop (&Rhink thiags
out. They also frequently imitate the way role models express a judgment and
.nterpret facts or even the polincal pariy role models adopt. We have all heard
children claim to be Demacrats  or Republicans  even before they have any -
idea of what the words mean, simply because they have heard thew parents say
< that they belong to that party.
~ In addition to imitaiing behavior, children tend to numie role models’
_ attitudes, opmons, and values, even when they are not stated. Your childven .
may hot only treat people of a different race the way you treat them, they may 5
also have attitudes toward them that are very simular 1o your own. Or, 1¥
consider another example, children may imitate thew parents’ attitudes toward
obeying, or not oheyng, thedaw. Children who see their pefents consistently
“drive over the speed limit may feel it s all right to nde their taicycles on the
sidewalk even though traffic fegulations make 1t alegal to do so.
Because children learn'so much by watching, listening to, and absorbing
the behay®r and attitudes of role madels  whether the role models expect
themtoornot it isimportant to be aware of who mught serve as role models for
" children and how these persons might exert therr miluence. For children urdér
' the age of seven or exght, parents and older members of the family are usually
the most influential. Children copy their behavior, the way they make decisions,
and the waythey take-part in the world around them. The opinions of these role
n:g)deis are taken as facts, and tHeir attitudes are accepted by the children
MCOU? queshon. e " ]
e . I
-
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- Oncechildren enter school, however, teachers enter the scene as role

raodeld. Teachers provide thew students with factual nformation and in this
regard are seen as the supreme authonty. They allo influehce children through
“their behavior. How oiten have.we heard youngsters parrot their'teacher? For,,
exemple: “Mr. Lopez says that it never rains in the desert in the summer,” or
-+ 2 “Ms. Novakasays that most people usually learn to like caulifiower.” What we
may not reahze s that, children alse onen copy the way teachers mal\e’\
decisiofis, treat other *chﬂdren, or show zespéct for authority. - .
. As children enter adolescence, friends and the mass media replace
" parents, and teachers as the 1most influential role models Children-of this age
) o want to dr@sa hke thenr frierids and wear theif,hair in the same styles. They want
1o see the same, shows, go Lo the same parties, and support the same causes. It
is almosi g whiche to sad that teenage behavior 15 conforming behav‘oa‘ -even
©~ Bwhen it s nonce mformmg Let the rock star who is the-curresit teenages idol take
» up an Eastern religion and in a weekd’s time thqusands‘af tegnagers’ will have
bequn\;n ¢ ham on street corners. * . ! B LN
The nfluenca that peers exert is offen xntentional and obvious. They'-
we.m &@Qrsunde their friends i be as much like them_as possible. The <ame
may sometmps be true @f the media’s influence. A political campaign .
advertisernent or a documentary on some social problem, for example, may
open] wyeek to persuade. On the other hand, the miluence of both peers and the
media can be subtle, such as the health message implied when vour daughter’s
friends all hght up cigareties or the culwral message zmphed n a stuabon
cmm,dv show. " .
The question of how muc h television programming and peer group
pre\wres affect teenagers behaviar 15 one of concern for many pavents.
Research studies show that usually« hildren pay the most attention.to messages
that reinforce the attitudes and behavior they have already adopted. They tend
10 tune out thuse messages that do not reflect what they already beheve. There
are excephions, howsver, In some cases teenagers may Lnan\;e their pomt of
view 6t therr way of behaving bec ause of their association with ceriain friends or
because of exposure to the media. This usually happens for onfe of two reasons.
First, new options that thé wenager never considered before may be presented
i a deswable hght. For example, the follower of a certam rehagious cult may
present a pitch that promises freedom from anxiety. Or a television program
may show the benehits promised by a lesser known political party. Second, new
miormation about a subject may cause the teenager 1o reconsider hus or her
attitudes or actions and eventually change them. An obvious example of this
effect was the widespread change i attitude toward the President and the
Presidency among hoth youngsters and adults as o result of the media’s
coverage of Watergate and the war m Vigtnam. * &

-

Recommendations ) .

It 15 generally agreed that role models play an wmportant part m
citizenship educaton, as well as education general, largely because they are
s0 readily accepted by the child. Itisimportant, therefore, to make sure thatthe
Persons serving as role models are committed to seting a good example and o
Q . .
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using , their mfluence mnsr‘mcti:zciy Some specific récommendaiions from
+ educationalr eseasch and theory are: ™

» Provide information accurately and clearly. W nenever pobsxltﬁe you should

tell children the source of what you say. For e\ample ycu* might say
“something like, “I heardon the six o'clock news that . . vl think .

Children must4sarn that there is a difference between faci and Spinion and

that there is more than one way of looking.at mast things. Help youngsters

learn how to ‘tell whether information is true by. yecommeriding ways and

places to find relidble sources. Also let childr e:‘ﬂ\now that you are wilhngto

. . explore various, and even oppasing, points. of view. In this way, you will

_ encourage your youngsters' to seek other opinions, to compare and

- evaluate those oftrjons. and thys to arrive gt ther own personal points of

view. .
* Avoid aeither aversimdlifying or overaomphcamg information. Cover only
those paris of the idea that are relevant, and discuss them in away that Has

: n“\r)c\mng for the youngster. If the child wants to know more, he or shegill

usually ask further questions. But also take the time to explain matter t

are complex and cannot easily be simplified. It is important for children ¥

realize that the knowledge, skills, and attitudes associated with personal

" and social responsibility are not simple and that understanding themcanbe
‘ difficul. .

+ o Be aware that actions do, indeed, speak louder than words. Children tend

- to do as adults do rather than as adults say. You should be parhcularly
aware of how you intentionally and unintentionally influence anm,.d es. Your
child is likely to copy your way of looking at things, be it crmcal skeptical, ot
impulsive.,

» Explam the basis for your actions and attitudes. By tatking about the
rotives behind your beliefs or behavior, you can help childebn realize that
attitudes and actions can be examined and that talking about them s part of
the analysis. Also. such analysis will demonsirate that it is important
sometimes to analyze and evaluate one's own beliefs and actions, an
attitude children will likely adopt.

¢ Provide children with the Qpponumty to develop thew own pers:mahty
Children should be taught not to adopt_attitudes and values without
queston. Let children know that it 1s important for them to form thelr own
opmens, and that thewr zhoughts and beliefs are of value. In short, help
youngsters to discover personal and soc ml responsibility without preaching
or dogmatic teaching.

-

n

LN ~ Institutional Environments Lo

This next influenge on citizen educahon, nstitutional environment, has
recently received a Wt of attention in educanondbeircles. The term was first
coined by sociologiststwho use the word “institutional” 1o refer to the ogganized

groups people belong to, like o family, a school, or a social club. They use the

word “environment” to refer to & group’s physical surroundings, its social and
political structure, and the values which its members share and express. Thus,
*m!wn we taltk about the influence of pstituhonal environments on children, we
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arg talking about how children alter theirbehavior, their \-’{”‘ﬂ?l/eb and atmudes or
thvn’ general personahty as a result of belonging to \,M? 1S Qroups. )
Mbst grodps operate according’ ta a syste ‘ of rules that defne’
¢ acceptable and unacceptable beRavior. The first thing hat childven learn « when
. they becorne part of a group 1s this systeref rules, and this learning can take
place at a very early age. Babies in the first few days ot hfe discover, for exampi
+hat it this particular family group, crying does or does not brmganenhon this
nformation in t#n mnfluences ther crying behawior. . . /

U in addition, institutions have a system by which decisions for the group
are reached and carned’out,.as well as a systern of values or beliefs that
members hold in common. Children must leam both of fh@sg systems as they

"become members of an institution. They LOIﬂt«iOd}S{‘ONEY m their famdy group,
for e,\ample that 15 Monmimy and Daddy who decidg when the television setis |
to be turned ofi. Or they learn that theyy famdy exppcts peaple to get dressed up
when atiendmg rehgious services, - ’

Schools offer. another cornmon example, oi mstitutional effects. Schools
+ have systerns of rules which tell children emc{}u what they can and cannot do.

Also, there ‘are explicit systems for reaching and carrying out decisions in
schools: for the most part, what teachers say, goes. Finally, most schools have

*  value systerns that childien are expectedito adopt, e.g., neat work s good work,

ot learning is nmportam : y

Chiidren can leam the varipus systems of an institutional environment in
ways that are both obvious and hidden. For example, they often accept and
adopt the rules and values that are taught at home or inschool. Inaless abutous
way. they learn by watching and imitating the attions and attitudes of those in
institutional authority (principals or parents, for instance), thpse they admire
{prrhaps teachers or older brothers or sisters), or other children close 1o their .
own age. Children expeniment as they watch others and mitate what they see,
testing #o find out how people are rewarded man mstitunion, By checking who
gets the most attention or benefitin the msiitution and by kearning what actions
or athitudes are most acceprable and why, they karn the rewards of the
u‘mmutiuﬁnd beain to lgndersmnd what 15 correct. responsible behavior {or
that setima. N .

Experts dvel that four types of mstitutions  fanmily, school, groups of
inends. and community ar service groups such as Boy Scouts, Campiive Garls,
YMHA, or the church chow  have the most influence m children’s hves. To
beagm with, childien spend most of thew tme m these mstitutions. Also, these
mstunions provide o large number of role maodels for children to witate.
Furthermare, the speaific purpose of two of these mstitutions: {amily and
school, s to mold children’s behavior, thouaghits, and beliels i order to prepare
them for adult hig. The other two mstituhions), fnends and community groups,
have added nfluence because children usually jom them volufitanly, thus
inchcatmy o willmgness to adapt to the group’s demands. N

© Most research and theary about family, school, commumty, and peer

mshtutiona] environments talk of three ways in which these groups mfluence

+ children's citizenship education: These ways mclude how the inshitution wirrors
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the real world,‘the way its power stmcture oper ates, and the values and
attitudes s, members display. .

. Most peéple believe that when children admsz to the environment of

their famaly, school, community, and friends, they are preparigg themselves for
»the real world, and gaining knowledge and skills useful later for effective,

* responsxb!e citizenship. This blief is based on the assumption that these envi-
10nments fairly reflect the outside world. oo
: .ever, an institution can be out of step with the largez socxetv For
instance, J may not be ptoviding learning experiences needed in everyday life.
“Statistics show, for example, that many adults do not vote because they never
leapfied how or no one tver explained to.them. why they should. Many people

o do vote don't do so intelligently. They may choose the candidate who is
most popu!ar regardless of his or her qualifications. Such apathy or ignorance
is often blamed onthe‘home or the schoolwhich chd not prepare these people to
participate effectively in their world. R ~ :

Institutions may also be out of step in the way they descnbe societys For .
instancg, a school may give children the xnpression that there is nothing wrong “
with this country; that it is a place where hard work is always rewarded and
where m;u‘stxce 15 always pvmshed Other institutions, however, such as some
vadical paramilitary groups, may try to get children to believe that it is
wnpossible 10 get just treatment n America without resorting to violence.
Incidentally, children may learn either of these attitudes at home, too.

The failure of institutional envirvonments ta wmirror the real world
accurately and to prepare chikdren adequately for participation i “that world
may have serious consequences. There is some evidence which shows that
children who realize that their preparation for the real world is madequate or .
irrelevant may turn against those institutions that failed them. They may drop
out of school or become isolated from their families. Worse still, they mqy turn
to drugs or some other form of antisocial behavior. This trend increases as
children get older. Some studies. show, for example, that cynicism toward our ¥
society and its political sysiem increases m proportion to the number of years
children speid i school.

Many authors, in describing the failure of institutionsto prepare ¢ hildren
adequately, focus on the second way m which groups may influence children’s
citizenship education: the way groups’ power structures operate. To these
authors, repressive and authoritarian nstitutional power structures are behind
- the. fature of most Amernican wstitutions to provide ¢ hildren with the

2 knowledge, skills, and attitudes needed if they are to be personally and s x‘mllv

responsible. *

In an mshtunion, power structure m&ms more than slmplv who s m

charge. It also reters to how decisions and rules are made and enforced and how
conflicts are resolved as well as who takes part i making and enforcing the v ules

and decisions and settling conflicts. It includes how attitudes and opiions are

formed and expressed and how moral ar}d ethical standards are created and

passed on.

One obvious way the power structure exerts influence is through the

arcise of its power. Chiltiren discover how the power structure operaies n

]
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frame of .reforence for thew athiudes toward the power structares of o
m:.htutumb Often-they discover, however, that the stylé of oPeration dx ers,
from ong institution to another. A child raisedin a democratic family - grfe thy
makel-decisions as a group-.-ioy e\ample, ‘learns how to funcnon wx(hm t)&
kind of take-a-vote, majarity-rules power structure. But the same ¢ !Sdrm’y be
at sea m the more authoritanan setting of the school and would )6 learn
how ta operate in tHat different typeof structure. Experts hel xeyéthatréxpesing :
children to alternate kinds of power structur es helps ﬂy/n le n, and be
comfortable with, a vanety of Qp@rannnaf' styles.

Experts also link _the' operation of me.ntdtzomak pg, structures
SM»( ally to-the aevelopmem Qf decision:making shils. tl"é \Les needed t0. .
mawe well-thought-out, uséfu!, and effective decisior " Thede skills requneqx lot .
of (Rctice andchildren :'levelop them by using therh often and systematxca*i yin
the comext/f many different issues_f children are helped and encouraged to
experiment with an pmtnz\ ther, ahhues to reason, weigh alternatives, think
of consequences, dnd @\zekmte acflons they will learn to be competent decision
makers. I the; are not permztwd to practice these skills, they may tend to be *
indecisive, to jump to 'onch.xaons -or tochoose haphazardly. The insututional
“power structure can encourage or deny such practice. ..

Other alithorities sﬂggeﬁt that children’s experiences with the power
stmcturg of thew famﬂy‘ school, community, or peer group have an influence on
their atittude foward ;'}QW{*\’ itself. I they are involved in the power structure i
they make decistons and are qen opportunities to be respensible for thex

~ decisions -they wa}! probably have a positive view 6 poawer and of themselves.

_ They will begm 1) understand haw to exercise power responsibly and to

appreciate the fact that rules are necessary to make society run smoothlys They
may also begir ta see that they have control over their own lives, which in turn
will encourage them to act responsibly. f, on the other hand, children are
continually éxcluded from the power structure’s aperation, there is suidence
wihich mdicates they will come to view power as repressve, something to be

. resisted, feared, and fought.

In addition to influencing children’s attitudes toward power and toward
themselves, mstitutions may niluence other atiitudes and values that children
hold. y mstitution has certamvalues whichits members hold m common. In

_many cases, these values are taught ditectly to the young. The fawiily, for
inszemct:.?mxy teach the values of honesty and religidus fath, The school may

. teach the values of cooperation and self-control. Many commurity groups also
teach values and beliefs. Even ameng mformal groups of friends, certam values
such as loyalty or sacnfice are mutually taught and learned.

Children tend to adopt the attitudes and values taught by family, sc hm)l

"o friends because they see them as ofiicial policy or because they are unaware
of any alternatves and simply see these things as facis or as the truth. Or they
may come o adopt these values because, along with rules for behavior (which
may in themselves be values), the values outhine what 1s or 18 not rewarded by
the mstituhion. Parents who say they will pay for their children's collegestuiion

ERIC T BN

-

Aruitoxt provided by Eic:

?

one institution  the family, for instance. They then us{e this m@dﬁ -'}i powe* ab a /

».

v

.



- ~ . .
- . :
‘J - » -~

WORDS: The;wy and Research i Gihzenship Educanon - 13
. : \
‘but not for thew mp to Fort Lauderdale. for example, are openly both.
C advocating and rewerding an mstiutional vatue  that of education. "
Many insiitutiohal values, however, gre not taught orrewarded quite s0-
directly. Biien an institutional environmeht is permieated with hidden value
messages which cag have a very QQW@;Z:! influence. Take, for ex’an’xpl‘e., a
certam e.lem{‘marg)bmnl which represents the “back-to basics” alterhative in
s district. It has, ad part of its systemof rules, adress code. Before siudents are
accepted for enroliment, their parents must agree in writing that they will not
send their children to school wearing jeans or sneakers. The reasoning behind
this rule is that jeans” and sneakers are clothes assdciated with play. The
-~ children.howevdr . db not go to this schoolte play: they go to waork and to learn.”
Th@réfurg.‘ they shodld wear clothes that look busmesshke. s
* 4 What hiddenvalue messages does this kind of rule convey? One is that
there s a difference-hetween having agood time {playing) and learning (gomg 14
schooly. Anothe} ¥s that clothes show whether the wearer is serious o not
tready to play{orn reedy to work). Stll another is that people can be
_\chai(x‘ia}rized by the way they look. Other hidden messages may be found in
this exarple, but these few llustrate the power this kind of nfluence may have.
Many other examples of hidden value messages may be found”in
everyday happenings. Some children laugh ai a boy whose hair 18 not the
fashionable lenath; other Youngsiers wr the group get the message that being
different 1s unacceptable. A father is too busy to go to the polls on election day:
the hidden message to his children s that voting 1s not important. A maother tells
, an ethme joke; the lndden message w that some ethnic groups are less valued
tharrothers. ; . '

. The wnportant thing to remember about hidd(?x\ messages is that
hecause they are subtle and picked up almost tnconsciously, children usually
adopt the value or attitudes they convey without thopght or queston. Many of

. children’s values, atiitudes, beliefs, and prejuglices arg-formed mjust this way
as a by product of the hundreds of hidden messages voungsters unthimkipaly
absorb from therr mstiutional environments. *

A8

*

Recommendations |
*Authors wning about mshtutional environments agree thatif we want to
prepate out children to be pers mally and socially responsible, then we must
provide environmients that alfow them to learn and assume that responsibibity.
As a Presidential Comnussion once ot meluded, “You dan't tram aviators m
submarines.” I we expect our voungsters 1o be good cittzens offa demoaratie
- saciety, then we should not be rearng them in mshtutions that are aufoure .
Rather we should'seek 1o place them m mshituhions that are as democratic s
Bossible. G -

Democratic mshiutions are ones m which all members of the group take
part m maeking and carrymg out decsions. They are mshtuiions where noteer
and authonity are the result of consensus, Membiers of such mshiutions obey
the rules and are committed 1o decisions becauge they feel they have
contnbuted 16 making the rules and decisions. They geperally are well
miormed, cooperaive, 3(!\( wiedgeable, hind capable of assuming responsibihity.
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In short, democratic institutions are ones in which all members are effectives
part?(‘ipams. . .

,A great deal of theory and research has dealt with the positive effects
that democratic mstitutions have on children. Children who have experiences
‘in"such nstitutional environments are more hikely to\know how to make
decisions.and {o be n*ﬁztivat@d totake part indecision making. Thisis because in
a democratic institition children - share the responsibility ®r and gain
expernce in making the decisions and rules that govern the group. Theylearn

how to weigh alternative opinions, negotiate, and rationally disagree. Mareaver, .

‘they came to appreciate these skills. Their participatich i institutional afiairs is
encouraged. In additien, their self \(‘Onfidem‘e:is increased. They see that thew

actiéns matter, that tReir opinions cqunt, and that they really can have an effect

an the decisions and “ruidd they live by, In shott, childrery in a democratic
mSHLation learn to be effective n their world *and to enjoy it. =
.~ Experts m guizenship education generally agree on the beneftsof a
demdcratic institutional envicohment for preparing children to be persqgnally
and sonally responsible. Almost every author recommended that a demnocratc
environment be created in families, in schools, and in community aiSups.
Specific recommentiations for doing this are: R T
* Institutions should attempt to create an open enwironment in which
children are not only allowed, but also encouraged to take part n decision
making. The environment should also perrmit children io arrive at their own
values, and to form thew own atitudes., Dissent should be tolerated.
Children should be encouraged to votce their own Spinions as well as to
develop tolerance for other people’s pomts of view. As with any learning
experience, the children’s age and level of maturity must be taken into
account. They must be able to handle the responsibility ofmaking decistons
and expressing their opiions Qm:d' should be able to recognize the benefits
that come from an open atmosphere. Generally children wall benefit most
from a democratc environment that allows them to take part m actities
which they fnd, meamngful and ones which match ther lovel of
development.

* .Institutions should altempt to create an envitonment that prepares children
for the real world. Children should de taught skills and knowledge they can
use for both present and future participation n society. They should be
helped to develop values and otbitudes that will enable them to be
productive sand effective. B the environment 1s to reflect the real world,
however, it must not give children the impression that good citizenship is
easy. If children are to assume a sense of responsibility for the common
wellare, they must know that socety 15 sometimes unfar and un
demacratic. People do break laws and profit fromat. Prejudice exists and
discriminahion continues to hurt many. An instituhon must reveal the bad
as well as the good, nat anly to be honest with children, but alse: to help
them recognize those areas that need change. It s, ther@f{;ni. the
respogaietity of family, school, and commumity to make children aware of
the full range of social and political achvity goodandbad  and i possible,

1
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provide them with carefully controlled experiences in injustice as well as
postiive exeycises m constructive processes.

* InSitutions should attempt io create an environment that is as free as
passible of negatve hidden messages that may affect children’s values and
athitudes. Chjldren should b¥ taught o recognize these messaggs and (o
discuss them openly and honestly™ =~ ’
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Individual Development

Y The last areafof influence we will discuss is indyvidual development By

vy individual development we mean the process by which humans grow and

mature physically, mentally, and sacially. Reséarch and theory in individual

development date"back more than 75 yeaxs; and alrnost -from the start,’
, investigators in'this Srka have linked childrents atizenship ter their mental,

physical, and social growth. Most theories about individual development are *
** based on the agsurmption that as children get older and mature physically, they.

"also mature mentally and socially. This maturity involves the ability to think and

* reason logically and to interact with others comfortably and appropriately.

Experts feel that indindual development plays a ket part in citizenship
education because it influences how children take in, understand, and think
about information. It also influences how they solve problems, arrve at
conclusions, make decisions, and coordinate their thoughts and actions. In
_addition, it influences how children View the world \and the people in it.
Therefore, many authorities say that children’s mdividual development must be
considered when personal and social responsibihiy are being taught. Some even
suggest that dévgiopm»emal changes and the influences they exert should be the
key quide to ciizenship education.

Individual developrent covers a number of different areas. In this
hooklet we are concernad with four:

s Physical, or the development of the body ape its accompanying capabihines;

s Mental, or the development of the obilindsio think, reason, and solve
problems:- . \ '

» Fthicel, or the development of the ability ta come to consistent, well
thought-out conclusions to ethical issues., and 10 hve according to a set of
consistent ethical standards, ' . :

& Socwl, or the development of the ability to adapt to a vanety ot gochal
situations and to function appropriately in them.

. Changes occur in these lour areas of development throughout hie, but
the Tost dramatic changes happen during childhood and adolescence. In the
area of physical and mental development, most authorities sugaest that these
changes take place farly prédictably. The characteristics of the seven year old
as described in Your Child from 6 to 12, {or example, are typical of most seven

a

*1t should be notsd that many ot the e mmendahons for ¢ reating a demot rate institutional snvironment
vnlve subies g < hlebren tomany badden valuse messages, sy has the vqual value of all group m};ml wrs, ot the
positive aspie s of responsbabty Netwe o the authors wh aduer ated Creating sue han covronment ol that ths
wras, e onatent, i far L ew eeen addressed the s W presume this s bet avse thost regaeed thae hacdeden
Q  nsayges conueysd by ademes rate nantimon s wherenthy pospe <
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year-old youngsters. In the areas of e;hfca! and social developmem,*}iow\ever‘
many experis feel that change is directly related to children's experiences. That
15, & children do different things or encounter diﬁerem ideas, their ethical and
social developmeni may be stimulated.. X, on the other hand, children’s
experiences are himited, their development in these areas may alsd be limited,
slowed down, or even stopped. o

These four areas of indiddual development are inferwoven, with each
influencing the, others. In this section, however, we will discuss each one
separately n order to make the totak developmental process easier to

understand.. . . ‘
. . . N & » . N =
. Phusical Develcpment o S S i
~ Y,r 7 Allot of résearch has been done about- physical developmen,. partly -

~because it iss0 easy to obseive and follow in children. A iumberof the studies |
# feal with the i{nﬂgen‘ce that physical dg\veldpm;x‘%t hag én be};mz:iczrs and
. ai}imc}es. fis nflubnce on childreﬂ’s-ci!tize;lship‘eaucagén, thJever} needstobe
mvestigated more thorcughly. At present, the research m%this area.that is”

related to aitizenship education centers around some chilt®n’s feelings of .
hostility, tension, poor self-image, and being left out, Thes-feelings argusually
just a normal result of the physical changes children experience as ey grow
older. They are most obvicus ¢ the preteen and eenage years. During this
time, such feelings ofien can be chanreled into constructive activity, and,'as the
youngsters mature, the feelings usually go away. But ¥ the cause of these
negative feelings persists, children may prefer to remain socaally isolated as
adults. . . ! . s :

One particular example of prolonged sociatisolation is soc ©ty's exclusion
of the physically andmentally disabled. Because their special needs akegnared, .
such persons often do not, and sometimey cannot, participate as full members
AW of the community. The lack of participationolgn stems not only from the lack of
special facilities, but also from attitudes of hosyhity, apathy. and powerlessness
that persist among many disabled adulis.

Sinilar attitudes may be found among many nondisabled people who are

members of ninonty groups. This s true not because bemg a minornty group
member represents some kind of disabality; rather, 1t is true because m some
ways American atiitudes toward racial and cultural ehfterenc s have creatod the
kind of social environment that excludes many MINOntY persons, ust as much
as it excludes the chsabled, and fosters feelngs of poweglesshess am mg them.
This environment m arn causes <hildren of these minonhies to be hoshile or
apathetic, ot to have a poor sell image. The children then carry such attitudes,
»and the behaviors associated wath them, into adulthood. They fonl 1o take Dartm
or feel responsibility toward a society which they beheve has repecied them.

Mental Development
Researchn the area of mental development has come up with swgeflicant
fhings. One major conclusion is that as « hildren arow alder, they are not only
+ more able to take mmformation, they are also better able to understand and use
it constructifely, even when the wformaotion . complex. This unportant
because it means that younger children are only able 1o deal wath things which

[RIC -+ 94
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are simple and concrete. It is only as they grow older that they become able to
deal wath things which dre mmpli(‘ata?{_and*absn‘act. So nine-year-olds; for
example, have a wmuch “shorter allention span than 15year-olds do.
Furthermore, the older children will retain more information than the younger
Jones, and the 15 year olds will be able to use that information 1o solve problems
that the mine vear olds cannog. SR
These conclusions may sdem rather obvious but what 1hQV mply about
haw information should be presented to children is very important. If you
“atidmpt to teach youngsters something that 13 tQo complicated for their level of
mental devekmmen; they probably will not-understand it. Childrén often deal
with new information that 1 15 too difficult or too abstract for them t\vchangmg i
somehow to-fit nto their way of thinking. They thay try to simphiy o, and
_ possibly may distort it in thewr attempt 1o have it make sense to them. So. i you
wani mne year olds, for example, to learn o cerian piece of information
&CC t.na-ely present it to them 1n @ much more concrete way than you would
need to use with 15 vear olds hd
As we said earher, the most effective way fnr children of any age o learn
and to make sense of what they learn s through personal experience. This is
especially true when we consider ‘the development of children’s thinking
abilities. Just providing youngsters with moye information doesn't necessarily
stimulate mental growth. Nor is’ there any guarantee that it will help them
understand more. Instead, mental growth andancreased understanding require
that children be allowed 0 prac t’;g mampnlahng information. That means that
they be given the chance o order the new informaticn and té make 1t consistent
with what they already ! know . companng and contrasting the old and the new
By doing so, they ewv niually arvive at @ more sophisticated way of mdermg
nformation o higher level of understanding. This mampulation for a nine year
old rught mvolve grouping and sorting cards with the states’ names on them,
first according to geographical region and then according 1o the'number of there
electoral votes. For 15 year olds, the task mught be to desgnbe the alternative
consequences that might be expected when a state elects a Rdpublican or a
Pemocrat as governor. v

Ethical Development*

In recent years a great deal of research has been done nto how aperson
develops the ability 1o make reasoned ethical detsions. Many authorities
believe that this area of development, hke mental development, follows a certars
sequvm o. People go from the stage of making sunphstic detisions based on fear
10 a stage where they make reasoned ethical chowces based on abstract
principles of jstice. To some exient, etheal development 18 age related. In
other words, the older a person gets, the better able he or she s tomake awell
thought-out decison. Older children, who can handle abstract ideas because
they are mentally more develaped, will probably be better able to dealwith an

W’
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*In reseatt h htvratiee this atea bears many pames In addinon 1o “ethical development 7 g reberred to as
Smoral” o Twwral ethieal or eoen Cearal ethgal values ehevelopruent T ot ronhpane and awkwared
Q ma the atthore thecdded 1o gae only onee and hase Sethieal developnent o the cree that v ion
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abstract ethical question than will their vounger brothers and sisters. But
children do not pass through these stages of ethical development automatically.
Sorne, for various reasons, rmay never pass be gond the early stages of simplistic
ethzcal reasoning. :

"As is the case with mental development, ethical development is more
than; ;ust apr acess of .acqmrmg wformation; it is also the process of learning new
ways.to deal with that information. Fer example, you may teach children at a
relatively early age that itgs wrong to steal. Ther understanding of why it is

wrong, howeaver, will proba Uy change as they deveiop In the earhebt stage of
thew ethical development, youngsters might s’av thatfiswrongto steal because
their mother will spank them if they do. At a somewhat higher stap,e the
children’s reaspn for not stealing might be that people wan't like them if.they
steal. And in an even higher developmental stage, the child might say that /
“stealing is wrong because it is against the law. / .
, Ethical development, however, mvolves more than just the ability to deal
‘with complicated issues and idead. Also involved are the children’s feelings
about themselves and other people, and their ability to look at a sitvation from
another persdn’s point of view. Many experts claim that positive personal
experiences, unes thagnake‘children feel good about themselvet and others,

5

\

are very important to fielp a child develop etically. N
The relatjonship of ethical development to actual behavior is also being
mveshgated The way a person acis may well belie what he or she saps. So a
\Joung‘s er may be able to give awell reasoned answer 1o an ethical question and
yet not act in an ethical way in a real life situation. Because of this, the progress
of children's ethical development may be more difficult to assess than thewr
physical and mental growth. You should femeraber, however, that children
nead to be given eihical information that 18 appropriate to thewrr level of .
developrirent_Otherwise; they may change or distert the miormation w their
attempt 10 understand . Likewse, of children are too immature 10 deal with a
complex ethical issue, they may oversimphiy at.

Social Development *

‘ The development of children’s abibty to understand and adapt to
different situations and people has been examined n a number of ways. Nearly
all stuches agree that socal d(*vinlnpmizm 15 based on expanding a child’s view of
the world. As a result, tomost experts, soctal development is inked closely wath
children’s experiences with others, with the nature of these experiences, and
with the way the child percetves and undersiands them The expansion of a
child’s world does not result from simply having more facts. Rather, it reflects |
the vnungstpr s mreasing abihity 1o see the world from other people’s pomits of \
view, to predict how others might act, and 1o plan his or her own actions
accordingly. .
In many respects, soclal development s akin to both mental and ethical
development. As 1s the case with these other two areas, children tend to simphiy
 what they do not understand. So they try to make complicated social sSituations
simple enough to fit therr social understanding. Consequently, vounger children

ERIC mi ¢
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. are’particularly apt to adopt stev eotypes or (o blame ll)i*mselves when social
relations break down. as happens when there is a death or divorce nthe faraily.
Social development prabably occurs m a sequenced pattern whm\.\\
'a\gam is somewhat related to age. All young children beagn with an 2goc entnic
4 view of the world, believing that ihﬂy are the center of all social activity and
nterest. As thsy grow, they develop sucial understandings and behaviors that
. enable them 1o recognize the impoertance of others and tofunction in dhiterent
social settings ™ addition 10 famly. school pedr groups, clubs, and so on.
Thus, as children get older. they become more socially sophisticated, probably
as a résuh of bothi age related gxpenenge and age related mental ggowth. Some
authnnnes suggest that social development is assotiated with a child’s ability to
talk. They believe that mcreasingly sephisticated communicanion with others
leads children to ncreasngly sophxsnrat ~d social awareness and sensiity. In
any »zvem it seems fauly clear that social development requires real spcal
experiences with others, not ones thai aressimulated or merely obser ved
Because t is hnked to interpersonal contact, sociel devd\)pmem“‘ like
ethical devebaament, mvolves more than thinking: it mvolves how ane feels
about oneself and about others Thig means that it is related to the development
of a child’s self image and pex sonality. In a sense, socal development can he
QUED as & Process of estabhshing apd defining one's place i a world of { other
. peaple, peniodically ree\mluat}ng 1hm place, and adapting oneszlf 1o new roles

and new peaple. \ 2
-

Recommendations

" As we ponted out above, experis have prownded strong evidence which

hnks the nfluences of these weveral areas of wmdvidual development to

citizenship educanon. The authanies agree that we should take” these. areas

into consideraton when we plan children’s aizenship educaton: andif we do

* this, we can make that educanonal effort more effectve. Recommendations tor
domg thiseare summanzed below:

o Ciizenship education achvities should re Mect « “haldren’s levels of mental,
ethical, and secial development, that s, the levet of mstruckon should be
naeither too complex nor oo simple. The matenal «md activities should be
(hallvnqnm and eneourage hampulation and ‘{’Ihml{mq, buti they should
not ¢ ontnually make demands thatexeeed what the chaldren are able todo.
Informaton should be geared to mental matunty, and the socak skills
taught  should  match thes sophistcation of  the  children’s soaal
development. The way mwhich <children are taught— as mdividuals, m small
groups, i large groups, or by & peer tutor tor example  should depend on

what the children feel comfortable withalthough ather aroupings should he
used occasionally iur vanety and to encourage the vonngsters 1o be
adaptabke. |

» The learmng Wavites should stress expenence  that s, be based onthe

Children’s own expenend es, provide tor leaming by way of experiences, and
be clearly related to CRPETINCeS ¢ haldren mlth be expedcied to have m the
future=Intormaton should be presented Wny that enables children to

2 Tiken it to something they have seen or been a part of Children shouald be
Qo . . - > 4
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allowed to particpate’ in real {or vealisiic) situations that, whilé being
senstiive to the children's way of viewing the world, do not necessarify
reinforce it--indeed, the sitvations may.be desianed to present different
viewpoints. Finally, children should be able to see how the activities cou}d
be useful to their lives. .
* Activities aimed at skill developraent should move from already mastered
skills to new ones. Children should have an opportunity to apply new skills |
to old situations, old skills to new sityations, or new skills to new situations.
For instance, children can go from comparing others according to eye _
color to comparing them according to other physical atiributes, 10
ycomparing them according 1o culmral attributes, to comparing cultural
dtirtbutes. . - o .
¢ Unique, pecuhar, or mconﬂ‘u examples should be used. in some
actwities, so that there are challenges to ewbnng‘understanamgs and *
opportunities o devise ways of handling new situations. If conflicts are

presented, however, be sure to provide the means to tesolve them.
(\ ) . * = .
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T I Words~ Into Action .
“Inthe preceding pages, we have summarized a great deal of resvarch
and theory. We have described some current thinking about citizenship
education. We have.also described what research and theory tell us about three
sigruficant influences on children's citizenship education. Finally, we have
outlined some rgcommendations for using these influences.io enhance chil:
dren’s citizenship education. In shori, we have sug&naruz@d wor'is about

(mzenshlp education. .

: In the ta!!owmg pages, we wilf e these words
. descnbing 45 actvities m citizenship education. Twely
by parents with thewr children at home *Fifteen are prog: ?ﬁgxs\ hat can be farried
on by groupy mterestedin contributing to children's ¢ mz‘msh}p educationin the

“actions” by

community arf large. Eighteen are brief summaries of acivities described Tav
greater detail in the companion to this booklet, Woras Into Action: A

Classroom Gude 1o Children's Citizenship Educaton. To obtan these
activities we contacted hundreds *of twachers and directors. of. t.ommumty
organizations across the country, and we asked them to sen’c{ i@tben best
atizenship achvities, lessons, and programy. We also read dozens of
‘summaries of activities and programs that appeared in journals, books, and
government pubhcations. - \

We reviewed each activity to @rtesmine if it were a goad illustration of the
research and theory we summarized. We looked first at the dev clopet’s coals 10
determine if the activity dealt with one oof the three nfluences we had discussed
and: if $o. which influence was stressed. We then examined each actvity o
determme s deve zlopmental level, the degree to which mhaneng,wdahﬂdrcn s

relaitonship 1o real world personal experiences, and its educational useinlness.

Next, we looked at the part p!ayed by children versus that played by adults.
Funally, wedooked at each activity to seeif 1t were hkely 14 help the chuldren
become more persomally or socially responsible | —

The activihies we have meluded m this booklet were selected bidause we
feel that they are good practical translahons of the research and theory m
cizenship education that we have summanzed. They all mvolve, to some
extent, the miluence of role models, msintutional environments. and (on
siderations of mdwadual development. They vary, however, in the amount of
emphasis placed on each ol these three mftuences, aud they differ wn the way

they capitahze on these miluences.
Lo,
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In this Section we present exemplary practices in citizenship education.
They are divided as follows: . N
* Detaled desc}*xpnons of dctivities for the home .
* Summary descrxphons of actwities for the community /
® Brief summaries from A Classroom Guide to Children’s Citizenship
\ Education -0 \
The detailed descriptions of activities for the home follow a step-by-step
_ format, and they can be followed like a recipe. The descriptions of community
' activities follow a different format —one that summarizes rather than details the
activity. We do this because they are programs, and these programs are
comprised of many activities which do not lend themselves to step-by-step
descriptions.* Furthermore, the developers of these programs wxﬁ in most
cases, supply gletaﬁed descriptions if asked. £

Sorme of the community programs we summarize here also appear in the
companion to this booklet, Words Into “Action: A Classroom Guide to
Children’s Citizenship Education. They aré community programs that were
started by teachers who wanted to extend children’s citizenship education, We
included them in both booklets because we think that they can be used by
anyore—teacher or not—who wants children t& have community-oriented

~experences. > .

Finally we have included brief summaries of the activities described in
greater detail in the above-mentioned companion to this hooklet. We believe
that these activities are also good practical translations of the research and
theory, and ones that are designed to be carried out by teachers or other s¢hool
personnel. We include them here as food for thought for those readers
interested in further coordinating the home, school, and community aspects of
citizenship education. To help in this coordination, we have indicated in these

* brief summaries the main research or theoretical emphasis of each praciice. We
* hope that these brief summaries will lead the interested reader to investigate the
fuller descriptions of the practices in the Classroom Guide.

Below is a list of the Home and communiiy activities in this booklet. They
are keyed to the influence which we feel is most emphasized by each one - role
models, institutional environments, or considerations of ndivnidual
development ;We have adapted most of these activities in order to highlight the

-

»
~
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“WAle have it luded the names and adtresses ot alldevelopers They were providhed by the developers themselves
\), tkvn from copies of ther work and !hi’\: are. to the best of our knowledae, ace urate and Current
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use of these mfluences, but we've made no significant changes in ‘the content.
We point out that this hist i1s not rigid. Thereis overlap, and some activities could
easily be listed under more than one influence. We offer this list only as a
convenience; we hope the reader will use it flexibly :
- Eight activities use strategies that mainly m\:o]ve role models They focus
on the following recommendations.
Role models should: .
* provide information accurately and clearly.
o provide children with sowrces of information or with information that -
they can verify.
. pw‘\oviae guidance for children but not preach to them. .
* behave in a way which lets children know that it is important to
consider many points of view and many sources of information.

0}
w -

\TActivities which for the most part stress role models are: .
For 5to 8 Year Olds Looking at.People ............ PLEETRTTRRRRERY 29
For 8to0 12 Year Olds “AllKids ..." ... ool e 34
For Community Emergency Home Repair Program . 45

Groups Golden Bridge Project............oo.. O 46
) Junior Educators of Tomorrow ................ 48

Project STOP ... .. O, A |
Teaching-Learning Communities Program (T- LC)Sli

Teenage Health Consultants ........ N .55

TFhirteen activities use strategies that mainly involve the institutional
environment. They focus on the following recommendations.
-, )
The mstitutional environment should:
® allow and encourage open discussion and the opportunity for
dissent. ’
* allow and encourage children to take the initiative in defmmg and
carrving out their own learning experiences.
» sllow and encourage children to part:capate ‘in making decisions
about things that affect them.
* closely relate to the real world in terms of what is being taught io
children.

-

.

Activities which for the most part stress institutional environments éa;e:

For5to8VYear Olds HelpingHands ..............oooiiit. e 27
What Would You Do lf .. .2 ..ot 31
A “Where | Live” Booklet ....... R e 32
For 8to 12 Year Olds Countryand City Folk ... ... .. ... P 35
Daily Responsibility Timetable .. #£............. 36
Encyclopedia Telephonia ..................... 38
For Cornmunity * Citizenship in the Community . ................ 43

N N ~
Consumer Action Service ....... ... it 44

28
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High School Med:cai Seholars . oo, 47
Parent Participation TV Wo\x kshop ............ 49
Project JONAH . .... R AR 50
Solar Pioneers ........... e, 53
Youth a{md Law. o i e .56

Six activities use sirategies that mainly involve consideration of
individual development. They focus on the following recommendations.

instr@ keyed to mndividual development should:
* present matenal which is netther too complex nor too simplistic for
the children’s levels of mental, ethical, and social development.
® be linked to children’s personal experiences--both past and

present.
* expand children’ s mental, social, and ethical perspectives by
exposing them to new situations. '
. Activities which for the most part stress individual develOpmem are:
For5t08YearOlds Labels.......ooii ity 28
' The GoodInside Us .. ....ooiiiiiniinannns 30
"For 810 12 Year Olds Multicultural Cookbook ... .. L S 40
RacetotheRegister ......... .. ... .o iiite. 41
For Comrmunity ProjectUnity................. N, C...52
Groups Youth ldentity Program ............ ... SR, 57
*
¥
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1. Activ\i\ties for the Home
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e Helping Wands )
s (For 5 to 8X&ear olds)

Skills Involved Materials Needed
Communication, Decision . Crayons, pencil/pen, paper
Making, Empathy M ) -

Time Required T
About 30 minutes. Some parts of this activity may be repeated
periodically. .

. Objectives .

* to understand the concept of responsibility.
* {0 name, hst, and complete several helpful tasks.

* {0 become aware that all family members have responsibilities.
<

Directions :

Ask your child to define the word “responsible” and to give
some examples of responsible behavior. Talk about the connection
between responsible behavior and helpful behavior. Discuss the fact
that all members of a family*have things they are responsible for, and
ask vour child to name some responsibilities that other family members
have. Then say, “Name some responsibilities you have.”

Once this is done, give your child a blank piece of paper and say,
“Trace your hands on this paper.” Write this poem on the outline of the
hands ahd read it with the child: ) -

These hittle hands wall work for you,

" They can be important to the family, too,
There are so many things these hands can do,
By helping, they will say, “I love you.”

At the Bottom of the poem print: .

. “Dear (Mom, Dad), This weelK [will ___ "

Help your child to choose a new responsibility, and write it in the
second blank space. Periodically {(each week) a new responsibility can
be written in. Another idea is to have the responsibility sentence
clipped onto the helping hands ouiline and periodically replace it with a
new one.

)

. Developer
o Individual Differences
An Experience in Humon Relations
Madison Public Schools
Madison, Whs. 53706
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g )
: Labels ‘
(Forx 5 to 8 year olds) ‘
\ : ‘ /
[ ‘ . .
Skills Involved Materials Needed ,
. Communication, Critical 4 cans of different sizes with
Thinking, Empathy ) the labels removed’

Time Required
About 30 minutes. - » »
.
Objectives ‘ ' ‘
e {0 become aware of the concept of stereotyping. _ |
® to recognize that looks may be deceiving. o
e {0 become aware of one process underlying steveotyping.
< to discuss stereotyping and one way it starts.
Directions .
Put the cans together and ask your child to pick acan of corn{or
whatever) from the group. If your child does not know which can con-
tains the corn, say, “Can you guess which canit is?” Then open the can.
Explain that this is one way stereotyping works. Say, “Remem-
ber how you couldn’t tell which can had the corn in it? Well, people
can't tell what other people are like from how they look. Just like you
had to guess which can had the corn in i, people sometimes guess
about the way others really are inside.” .
Point out that we can open cans to find out what’s inside, but we
can't open people. Explare different ways we caxt find out about how a
person is inside. ‘
Say, “Do you think anyone has ever stereotyped vou? Do you
know what 1 mean? I mean do ybu think someone has guessed what
you are really like instead of talking to you to findout?” Talk about how
your child felt. Then say. “Have you ever stereotyped anyone? Were
you right or wrong? How did you feel about ?”
End the discussion by mentioning a few things which don’t show
on the outside but are important to a person’s make-up {e.g., being kind
to animals, enjoying walks i the park, etc.)

.

Developer
Individual Differences,
An Experience in Hurman Relations
Madison Public Schools

" Madison, Wis. 53706
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' Lookitig at People
{For 5 to 8 year olds) -

5.
4

Y

.

Critical Thinkingy, Pictures of Native Americans as
Communtication, ™ typically portrayed—arrows, beads, etc.
Research Pictures of people from other groups
similarly portrayed. Pictures of Native

Americans that do not include arrows,

beads, feathers, etc.

Skaills ln‘\;olvgi \ Materials Neéded

¥

Time Required,

"About 30 minutes: This activity may be *epeated however, using

different ethnic or cultural qroups.

Objectives
* to become aware,of the concept of stereotyping.
* to recognu:e that popular media images may be’stereotypes.
 to recognize that looks may be deceiving.
* to discuss stereotyping and discover some common ethnic and
cultural stereotypes.

Directions .
Ask your child to descnbe Natve Americans. If the responses
are stock stereotypic answers (e.g., they wear feathers, pant thewr

" faces, wear beads, shoot bows and arrows}, show pictures of Native

Americans, some of which do and some of which do not look like the

stereotypes described by the child.

Say, “Do you think that anyone who wears beadsfand fgfihers
or shoots a bow and arrow is a Native American?” Let the child think
about it and answer. Discuss the answer with references to other pic:
tures of people who are not Native Americans but wear beads and
feathers. Then say. Do you know what stereotyping 15?7 Talk about
stereatyping people, how it s done, why it 1s done, and us conse
quences.

Bring the discussion to a close by making plans to go io ihe
hbrary IO find out what Native Americans are really hne

-

{Note: This activity can be done using any ethnic group.)

. Developer

" Project RAISE -
Signal Hill School Distnict
40 Signal Hill Place
Belleville, Il 62223
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e

The Good Inside Us '
, (For 5 to 8 vear olds)

R

Y

o
Materials Needed
Apples of different sizes,
. shapes, colors; a knife

Skills Involved
Discrimination, Empathy,
Communication :

Time ﬁequired
About 30 minutes. .

Objectives
* {0 recognize and acknowledge that there are differences among
people. »
* to recognize that people are essentially alike regardless of
differences in the way they look. T )
* to list human differences and similarities.

Directions

Ask your child to pick two apples out of a group of apples and to
look at them cagefu}iy so that they can be recognized again.

After mixing the two apples together with the others, ask vour
child to pick them out again. Young children often have trouble doing
this. If your child does have trouble, make the observation, "People are
much ke these apples. We are alike in that we are all human.”

Ask vour child 1o tell vou how humans are alike. Answers may
include, for instance, two arms, two legs, one nose, hair, one mouth.
Go on to ask how humans ar? different. Answers might include harr
length and color, skin color, nose size, or haight.

Wash and dry two of the apples and cut eachy
Ask the child to look at the star in the middle. Exgffin that inside each
person 15 something beautiful and special. Discusy $ome special things
about your child and yourself such as special talents or accom
plishments.

2lf horizontally.

Developer

Erma Rohrer

930 Duke St.
Lebanon, Pa. 17042
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What Would You Do i . . . ?

. {For 5 to 8 year olds)
\r
Skills Involved - Materials Needed
Problem Solving, Speaking, : » : None

. Role Playing, Empathy -

Time Required
About 15 minutes for each role play

Objectives \
* 1o recognize that evervday dilemmas can be resolved through
careful choices.
* o cope better in the face of perplexing situations.
* to resolve possible problems responsibly.
* {0 empaihxze with others who face individual dilemmas.

Directions

Present your child with a problem situation {e.g., “*What would
you do if yowrgot lost?™). Listen to the answer and say, "How would you
feel if you got lost?”

- Act out the situation, letting the child assign parts. After you act .

U, ’the problem the way the child imagined it would be, suggest
. Yewersing roles. Guide the child through the same situation, but role
p!av a different solution. Discuss the child's reaction to your choice of

- what to do. Compare and contrast the results of each. .

Role play and discuss various “What would you do if . . . ?”
situations. Say, “Why don’t vou tell me some of the things that have
happened to vou?” Some examples are:

* Another boy or girl copied_your homework without vyour
permission.

* Someone scolded you for something you did but didn’t know was
wrong.

* You went to the store for your mother and didn’t have enough
money for what she asked you to buy.

. Deueloper‘

Joseph and Laurie Braga
in Children dnd Adults
~ Activities for Growing Together )
Prentice-Hall,
Englewood Cliffs, N.J.
$7.95 Paperback/$12.95 Hard Cover

N
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A “Where I Live” Booklet
(For 5 to 8 year olds)’

.

k )

> — ‘
Skills Involved Materials Needed
Map Reading, Decision " Pictures of your house and
Making, Critical Thinking, other places in your
Speaking, Artistic community, a map of the city

and state, a globe or world
map, drawing materials, paste
. ~and/or glue

Time Required .
About 30 minutes. The booklet can be changed or added to

periodically.
Objectives - . . ‘ )
* to locate the U.S. on a globe or world map.

‘ e to recognize the state and particular community in which he lives.
1 e to discuss, list, and depict characteristics of a street and/or
. community which make them special.
lo devklop pride in the neighborhood.

*

Directions

Ask vour child, “Where do you hve?” Be sure city, state, and
country are included in the answer.

Then suggest that the two of you use maps to find exactly where
you live. Help your child to find the United States on a globe or world
map; then your state and city or town. .

Finally, use a street map téz find your street. Have your child
mark an “X” where your house is located.

. Tell your d’\ild yog’re qoing to make a“Where [ Live” Booklet

together. Suggest a picture or drawing of your house for the cover, and

" ask the child to think about what should be included in the booklet.

Suggest things such as other houses, cars, alleys, flowers, trees, stores,
other kinds of buildings, or animals.

Once it is decided what things to include, ask the child to tatk
about special people that right be included ina “Where I Live™booklet
about the neighborhood. \

Using drawing matenals, album photographs, and magazine
pictures, begin to create the booklet. *

Suggest.that the pages will change as time passes. Say, “Why do
you think things in the neighborhood will change? Can you tell me what

»,

Y
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A)

things you think will change {e.g., céirs, anirnals, or people whomove in
or cut)? Suggest to your child that it will be necessary te change things
in the booklet from time to time toreflect changes in the neighborhood.

Developer

Marg Sheppard

33 Russell St,
Toronto, Ont. M55251
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“All Kids ... .”
(For 8 to 12 year olds)

-

ﬁ

\
>

v

Skills Involved . Materials Needed
Critical Thinking, Listing, None

Communication, Empathy

Time Required
About 30 minutes.

Objectives

* {0 become aware of the concept of stereotyping.

* 10 recognize and hist instances of stereotyping.

* 1o become sensitive to one process of stereotyping.
Directions )

Introduce your child to the idea of stereotymng by discussing
rermarks often made by adults when they talk about children like: “All
kids are trouble! They run ineveryone’s yard and step on bushes! They
always spill food and leave toys all over the place!”

. Ask about similar statements your child may have heard that
refer to all children. Talk about how unfair such remarks may be to
mdividual children. Bring the cornvegsation around to instances where
your chxld may have said things about all adults, all boys, or all girls.

- Ask if # is fair to talk about all people like that.

Stress to your child that we should try not to judge all of any -
group by looking at the actions of a few people in that group. Youmight

want to ask for a list of things your child has heard or sad that
demonstrate this kind of stereotyping. Or ask your child to write a list¢
of things describing what it is to be a boy or what it is to be a girl. Once
the hist is complete have your child cross off some phrases which Tould
apply to both boys and girls.

A J
»

Developer

Individual Diffexences

An Experience in Human Relations
Madison Public Schools

Madison, Wis. 53706

I
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] )
Country and City Folk
y {For 8 to 12 year Q!ds)
\, . | VA
s : ~ <
. Skills Involved - 4 Materials Needed
Drawing, Communication, Paper, crayons, pen/pencil
Wrriting/Printing, Critical .
Thinking, Empathy .

Time Required

About 30 minutes. This activity can be repeated periodically using any

very different place {e.g., a foreign country).
1

N

Objectives

* {0 compare atdkscontrast characteristics of city and country
dwellers.. v

* to recognize and list differences in individuals that relate to their
surroundings.

* 10 recognize instances of stereotyping.

Directions

Introduce the idea of counim versys city hving by asking vour
child to imagine whai it would be like living in a different area. You might
ask, “What do you think children who live in that area are like?”

‘Have your child gfaw representations of people whao live in the
aregf there are dijiffinces in the drawings, have your child describe

them and expla®rhy they were included. Then provide statements
about city dwellers or country dwellers for your child to complete
{orally or in writing). The statements could be about what children who
live in the country (city) do for fun, what they do in school, or how they
feel about hving where they do. .

Discuss your child’s responses. Ask if all country (city) people
are alike. Explore more fully some obvious differences and talk about

some similarities. Be sure to stress that answers should be based on

facts. Use the country (city) people the child may know to illustrate
your points. Bring the conversation around to the idea of labeling and
stereotypes and the misunderstandings often based on stereotypes.
Developer
Individual Differences
An Experience in Human Relations
Madison Public Schools .
Madison, Wis. 53706

» ‘ SN
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Dailv Responsibility Timetable
{For 8 to 12 vear olds)

j

\_
Skills Involved Materials Needed

Speaking, Artistic, Empathy, materials
1 Critical Thinking

Time Required " .

About 45 minutes. Some parts of the activity may be repeated:
periodically. . . \2

T4
Objectives o
* to develop a clearer idea of what responsibility means.
® to compare and contrast individual responsibilities with those of a
parent. _ :
® io be{ter understand how people in a family depend upon one
ancther,
® to manage time with conszderanon of personal needs as well as
family needs.
Directions

Ask your child to list some persenal family responsibilities.
Discuss the fact that everyone in the house has responsibilities and
some raly on the action of others. Offer an example such as dinner
having to be at a certain hour to fit the schedules of others inthe home.

_ Ask your child to give some examples of responsibilities which
depend on those of other family members (e.g., going to baseball games
but having to be driven when someane has time and a car).

Suggest that you and your child create separate Daily
Responsibility Timetables (see sample attached). On large pieces of
paper. use the compass to draw the clocks. Label them i pencil
according to your personal daily schedules.

Together put responsibilities and play time on the clocks,
discussing which responsibilities may change duting the summer when
.school s out and which ones would change on weekendb

As your schedules and responsibilities change, fill nnew clocks.

A%
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( )
" Sample
Daily Responsibility Timetables
{For Child)

* -

Day (draw hands_on the hour vou awaken} .

lunchbime
bookmobile-

return book
book report :
. .
arrve at schpol School bus
school bus arrwe ot home
feed the cot plcy
breokfast -

get up for school

. ‘:9"\"5 out
get ready ’
for bed

Prochce prano
return home

P!G\/
feed the cat
help with dishes sat table for dinner

. } 4
Developer
Marg Sheppard
33 Russell St.
Toronto, Ont. M55251 J

ey
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Encyclopedia Telephonia .
\ (For 8 to 12 year olds)

< J
< \ . N
Skills Involved ‘ - Materials Needed
Research, Critical Thinking, ) Area telephone directoties
Speakmg, Problem So!vmg, O
Decision Making \ T 4
Time Requirgsi; e

. About 30 minutes.
» \ ’ . ~
. Objectives ‘ .

* to clarify word definition-and develop research skills {e.g., using
guide words, recognizing symbols, following cross references)
whﬂ learning how to use telephone directories.

T ® to use thestelephone directories in order to identify and to h)cate

the Lommumtt; s various businesses and services.

) Directions : \ .
. Ask your child to describe the differences between the white
and vellow pages of the telephone book. Discuss the value of telephone
books for finding out about the community and ask your child to use
the telephone books to answer some questions about the community.
\ ~ Fach locality will need its own set of questions, but the following
. may serve as suggestions:

pe
P

N -

White pages
" e What nurnber do you dial in case of emergency? (Discuss what an

emergency would be.)

® What is the phone humber of the State Police? On what page can
you find it quickly?

* What is the area code for your state? Is there more than one?

@ Where is the zip cdde map?

< If you put in a call to Califorma from Pennsylvania, what time
difference should you allow for? Where did you get this
information? Why does time difference matter?

Yellow pages .
* How many places are listed where w;m can ge"ex kmie sharpened?
* How many pediatricians are hsied’»‘
® You need torent a pair of crmches&md a wheelchair for aninjured
relative. Does any company lisied vent both? ‘

[Z0%
|
%,
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o ;
You can prepare your own set of questions ahead of time and
gear them toward the particular interests and needs of your child (e.g.,
sporting goods stores [or athtetic children; fabric shops or wholesale
dealers of materials {or those interested in sewing or fashion).
Deucloper
Mildred Berkowttz
Portsmouth Middle School
North Dartmouth, Mass. 02747

Fy
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a2 )
A Multicultural Cookbook "
S {For 8 to 18 vear olds)

9 \

rf Y N ‘ N )
Skills Involved Materials Needed
Research, Organization, Various cookbaoks, recipes
Decision Making, Problem from magazines or
§o}ving; Skills Associated with newspapers, cooking utensils
Cooking; Empathy
Time Required X
No specific iime requirements. N
Objectives

* {o find, copy, and try ethnic recipes. ) i

* o plan and prepare ethnic meals.
* to compare and contrast cultures by comparing and contrasting
their foods. '

Directions

Ask your child to name some foods that are associated with
particular cultural or ethnic groups (e.g., spaghetti, egg rolls, tacos).
Suggest that both of you find out how to make some of these dishes,
and try making a few.

Create a multicultural cookbook. Copy recipes from
cookbooks or magazines or newspapers. Put them in a notebook,
arranged according to their culturil ongins. ‘

Help your child make some of these dishes, or let your child
make them with vour guidance. Yot family could have a multicultural
meal once a week or once a month. .

Developer )
Adapted from the
What's Worked Files of the
Home and School Institute
P ‘ Trimty College
Washington, D.C. 20017
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>

Makmg the garneboard takes about an hour. Each game takes 101020
minutes.  * . -
Ob)echves

« 10 dlscuss what the term consumer means. N

* to understand what shopping entails.

s to understand the need for a food budget.

* to manipulate numbers more easily.

* to create a gameboard and make new rules for similar consumer

games.

Directions .

Discuss the term “consumer” with your child. Dascribe
different thmgs that consumers buy or use. Have your child list some
things that persons in your family buy. Talk about budgeting money
and how some things, such as food, are “needs” and others, such as

T toys, are “wants.” Point out that “needs” are generally more impbrtant

than “wants.”
Suggest that you and your child create a consumer-game called

“Race to the Register” and then play it. With the posterboard and felt
tp pens, create a winding game path that represents the aisles of a
supermarket. Label areas according to the general kinds of goods
found in a market (e.g., meats, frozen foods, vegetables, fruits, bread,
and dairy products). :

represent the different product categories. Cut them out and paste’
thern on the board on their respective aisles. Each picture is a space,
and each one should contain the price of the item.

‘Draw a register {or use a picture) at the end of the gameboard

and begin discussing the rules. ,

Ask your child to find coupons or ads which show pictures that

. 43
e )
Race to the Register .
\ .{(For 8 to 12 vear olds) L2
' DR N
u Y,
f | " )
w Skills Involved ~ ‘ Materials Needed
Mathematical Calculations, Game: dice, large piece of
Artistic, Decision Making, posterboard, felt tip pens,
Direction Taking paste or glue, pictures o
products from coupons or
N ‘newspaper.ads, different coins
to use as game tokens, paper
: and pencil
Time Required \ .

E KC
o 44 X




2

2

. . Wards ntoe Action

ERI

Aruitoxt provided by Eic:

(f

=

. Explam that to play the ganie you throw the dice and move the
coms around the board landing on spaces, buying products. Whenyou
reach the reaister, you add up the bill. ¥ you spent no more than vour
budyet allowed, vou won Let the child choose the bu&lg@ﬂi‘mit within
$15.00.
' Play the game, keeping a st of things bought and their prces.
Discuss possible changes in rules {e.g., not having to buy what you land
n or makimg spgaces for “sale” cards where percentages off certan
products are possible).
Suggest that you make o "Race to the Reagister’ game {or stores
that provide other consumer needs {e.g., toys, sporting goods, eic.).

K
~

Developer
Irene Butcher
Dearborn Heights) Mich. 48127
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1. Activities for the Community

\ Citizenship in the Community
Merit Badge Program
P in the Boy Scouts of America

! > J
2

Community Characteristics

There are no unique community Characteristics associated with
this program. If there is no Boy Scout Troop in the community, BSA
can send information on how 1o start one. '

"

»

Participants

i This program is available to members of the Boy Scouts of
America.
Summary . * ’

tizenshap m the Community s 2 program of thirteen
requirements which when completed earn the Boy Scout a citizenship
merit badge. The activities require that the scout gather information
about the community’s history, geography, and ethnic composition,
and that he investigate and solve specific community problems. In
doing this, the scout must wisit various departments of local govern-
ment and attend their meeatings. He must know about other community
organizations and participate in the activities of one such organization
{e.g.. the 4 H Club or the “Y")_ A culmination activity calls for the scout
' to devise and carry out his own community service program such as
helping to get voters out on election day, working with children, oraid-
FM.._ ing the handicapped. )

QOuicomes )

Citizenship in the Community can help a youngster’s research
and wnting ahilities as he learns more about vanous community
groups, the community’s economic status, its places of interest, and
particular problems. The merit badge requirements expect the
youngster to help resolve some of these problems. In domg ths he
sharpens his decision making and problem soluing skills. He also has a
chance to exhibit his leadership capabilities as a responsible citizen by
working with local government and other community groups to solve
community problems.

Contact
Local Boy Scouts of Amenca Troop
For information about local troops contact
Boy Scouts of America National Office
North Brunswick, N.J. 08902
., (201) 2496000

A Po W Y,
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a2 . ™
Consumer Afﬁon Service

\_ . J

(- )

~ Community Characteristics

. This program has been successful in a variety of urban and
suburban neighborhoods in the St. Paul/Minneapolis area.

Participants °

All senior high students in the'St. Paul Public School District are
ehable. Presently, 230 vouth belong to Students Serving Students, the
organization through which the Consumer Action Seruvice functions.

Summary

The Consumer Action Service grew out of a course in the St.
Paul Open Schaol. Today itinvolves many of the students participating
in the Students Serving Students Program which draws 10th, 11th, and
12th graders from. aight area high schools. Student participants have
developed and praduced the Student Survival Handbook which has 88
pages of imformahon designed to help teenage consumers buy a car,
find pregnancy testing, learn about their’ legal rights and
responsibilities, and so on. The Consumer Action Service also
sponsors a Career Day, the last of whith was made wto a local
television special where 30 community resource people explained such
professions as carpentry, data processing, or funeral direction to 150
students. Consumer Action Service also publishes “Open Action,” a
newsletter for students and community “members which reports the
Grgamz:atz(\n s activitivs, lists job openmgs for adolescents, and offers
health advice.

QOutcomes ’ - .

Dealing with consumer complants gives participants n the
Consumer Action Seruice practical experience tQ help them develop
thewr problem-solving, communication, and decsion-making skills.
They can learn more about the nghts “and responsibiliies of the
consumer in ourssociety and better understand the practical side ot

Y . .
consurner life, such as how 1o buy a car, rent an apartment, or retum

defective merchandise. The Consumer Action Service enables.
youngsters 1o take a leadership role n thew community. This
involvement often gives thé;m a strong sense of responsibihty which
bolsters their self esteem

4 Contact
’ . Elizabeth Lampland, Dn‘e\ tor
% Students Serving Stud
97 East Central Ave,, St. Paui. Minn. 55101
{612) 292-1225

47
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Emergem:y‘ Home Repair Program

Ja

A

Y

Community Characteristics
This program has been successful inanurban commumiy which
has housing problems.

Participants R
Young adults aged 16 to 21 work with professional building
contractors doing repair work for retired or disabled persons.

Summary

The Emergency Home Repair Program is the result of the
combined efforts of Poriland’s school system and the city’s Human
Resources Bureau which is funded primarily by a federal Housing and
Community Dgevelopmem Block Grant. The main goals are to provide
youth with an alternative educational experience and to improve .
community housing. Young people do repair work on the homes of
poor, ¢lderly, and handicapped community members. They work with
professional contractors and public service emplovees to install new
handrails, restore complete rooms, or do other assorted carpentry
work. The professionals donate their time, the public service
&mplovees are remunerated through government funding, and the high
school participants receive course credit. The students spend half of
each school day on construction sites. Work Experience Coordinators
oversee their school and repair work. The coordinators provide -
tutoring or special classes for academic subjects.

QOutcomes

Young participants in this program learn practical home repair
and construction skills, and they gain an opportunity to assist elderly
and handicapped community members. Through their repair work
activities, the young adults often reahze their individual potential and
increase their sense of pride and responsihility. They can develop
communication skills and the ability to work cooperatively and
constructively with others. The elderly and handicapped indviduals
acquire improved housing and often develop a respect for the young

people who do the work for them. The community gains low cost .

housing repairs, a rucer looking neighborhood, and saier homes.

Contact

Marnan Scoti

34 N.E. Killingsworth St.
Portland, Ore. 97211
(503) 288-8131
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: ) Golden Bridge Project
- /
8 )

Community Characteristics

There are no unique community characteristics associated with
this program except the presence of a fairly large number of elderly
people in the community.

3 » ’
Participants
Golden Bridge Project participants are 14 to 17 year olds with
behavioral or personal problems. They are referred to the project by

family offschool counselors and juvenile probation officers.

Summary
Golden Bndge Project trains youpg people to provide

compamonship and services for the community's elderly persons. The

youngsters are called Junior Aides and their services include helping
with housework “and vard work, reading, and writing letters. Each
Jumior Aide puts in 4 to 5 hours aweek and earns $2.90 an hour. Before
going into the homes of the 2lderly, the aides receive training which
includes an orientation to the goals and methods used by Family
Service, exercises in attitude development,. and role-playing exercises
which aitn at helping volunteers develap a better undersianding of the
problems of the elderly. Ax a part of their service, the participanis
attend weekly seminars at the Family Service Office. The seminats
include discussions of the health. safety or nutritional problems
mdividual chients may face, maintenance of confidentiality, and ather
topics related to aging. §he Golden Bridge Project veceives funds from
CETA (Comprehensive Employment Tramng Act), the Ohio State
Department of Economic and Commumty Development, and the
Federal Juvende Justice and Delinquericy Act of 1974, °

Outcomes X
~ Teenagers are given the chance to hecome aware of the

problems of alder aiizens and handicapped peaple and to play a parim
solving those problemns. In assisting others with household tasks and
personal needs) the participants often iufther develop therr reading and
writing skills. They may also learn new skills. They carn 'mkm money
and may gan ’?l sense of contribution through responsible actvty. In
return, the older or handicapped clients gam the teenagers’ services
and, perhaps, a greater appreciation of young peaple.

Contact .

Sue Bohon, Project Director

Family Service of ‘Butler County

111 Buckeye St., Hamilton, Ohio 45011

{513) 868 9222 or 868.3249

~ 49
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High School Medical Scholars
-

y,
—

N,
r Y
Community Characteristics .

This program operates in a rural community where there are

few dentists, do&tors, or other professionals.

Participants

Juniors and seniors from seven high schools participate in this
program. They are high achieving students who are interested in the
health fields of medicine or dentistrv and have a minimum grade
average of B+ or higher. : :

Summary ‘ ~
High School Medical Scholars is a program run by the
University of Mississippi Medical Center, through the Office of
Minority Student Affairs, which sponsors a series of weekly lectures
and seminars for gifted high school juniors interested in entering the .
medical profession. The hour-long lectures are delivered by the
center’s medical students and include such topics as pregnancy, drug
alpuse, dentistry, and medical history. Each series of four or five
lectures culminates in a seminar led by doctors or dentists specializing
in these fields. High school seniors, as second-year participants, attend
weekly sessions in human physiology taught by the faculty at the
’ medical center. At the end of twe years, participants receive
certificates of participation for their réecords. Also, their progress
through postsecondary schools is followed. -
QOutcomes F
Participants, through their contact with professionals in
academic as well as informal environments, gain a way to increase their
sense of maturity as well as their medical knowledge. The training they
receive 15 designed to help prepare them for future careers in the
medicai profession. Through this program it is hoped that students will
also become aware and proud of their unique capabilities and will gain
self-confidence. The medical students, as well as the professionals who -
volunteer their time to this program, gain an opportunity to influence
and guide motivated youth as well as a way to enhance their own sense
of self-worth and community service.

Contact \

Peter Stewart, Director

University of Mississippi Medical Center
2500 N. State St., Jackson, Miss. 39216
{601) 968-4910

T . 24) J
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Junior Educators of ngorrow JET)

=

\
e

*

N N
Community Characteristics N

This program has been successful in rural communities where
there are high rates of unemployment and poverty, and a strong need

for additional social and educational services for youth and the elderly.

Participants ) ‘ )
There are no formal requirements for participants.

Summary v

JET began as a way to combat comraunity apathy and to enlist
the aid of community members in building a Cormnmunity Activities
Center. Today, JET is a major community resource, providing a variety
of programs for the young and old to share. Programs offered include
parents teaching other parents reading or cooking skills; a
student/senior citizen exchange where the elderly learn or relearn
acadernic skills while teaching youngsters practical or artiffic skills; a
nutrition program which provides free food to senior citizens 60 or
older; an adult education program where teachers provide schooling to
the elderly in exchange for their unique skills and experiences; a day
care center for handicapped adults run by community volunteers; and
Teen Age Parents Prevention (TAPP) where parents 13 to 21 yearsold
counsel their peers.

Outcomes .
Youth who take part in JET are gaining the opportunity to
develop communication skills and 10 increase their understanding and
appreciation of the elderly and the handicapped. In turn, the elderly
have a chance to work with young people and perhaps gain a clearer
understanding of and respect for them. Both young and old have the
opportunity to teach each other many skills such as reading, cooking,
or aris and crafts. This opportunity can lead to a greater sense of self-
esteemn and self-fulfillment. The many recreational activities sponsored
by JET enable youngsters to develop their physical potentials. In

addition to providing an organizational framework for community

improvement and education, JET can help a community gatn a sense of
unity and help give community members a sense of cooperation,
purpose, and self-direction.

‘ ‘Contact /
' Mrs. Jessica Battle
N Route 1, Box 124 A
Hurtsboro, Ala. 36860 -
(205) 667-7944

<
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Parent Participation TV Workshop:
A “Teachers Guides to Television” Project

s
«O

S
\

*

Community Characteristics M
This program has been successful in many kinds of
communities: vural areas; college towns; and large urban centers.

Participants

There are no special qualifications for participation. Full details
are contained on application forms available from Teachers Guides to
Television at the above address.

Summary !

In a Parent Participation TV Workshop, groups of parents and
children waich specific television programs together in a church, a
schiool, or a community center. Discussion leaders, using a handbook
distributed free to participants, lead a series of structured discussions
based on the concepis stressed in the television program. Programs
focus on various themes such as the exploration of first love, honesty,

or the meaning of friendship. The structured discusiihs are designed

to open communication between parents and chi®ren and to help
them to know each other. Often this leads each participant to take a
closer look at himseli/herself. The workshop handbooks include sum-
maries of the topic areas covered in the TV program, the aim of the pro-
gram, any prerequisite teaching required before viewing, a synopsis of
the program, and ideas for further exploration of the topics dealt with.
The formaj usually includes a previewing discussion in which parents
and children are alerted to a set of questions 10 be answered silently as
they view the program, and structured postviewing discussions.

Outcomes

All participants can clarify their values, express and communi
cate their opinions, recognize their own and others’ biases, ancl exam-"
ine many contemporary issues included mr various television shows.
Children can enhance their munigafion skills and individuality as a
result of discussions with adult®and other children. These discussions
are structured to help both adults and children express their beliefs and
feelings and to enable all participants t0 develop a clearer undetstand-
ing of themselves. These discussions also allow them to understand
and appreciate the emohions, opmons, and deas of others.

Contact
Edward Stanley, President
Teachers Guides to Telawision
699 Madison Ave.

N New York, N.Y. 10021
{212) 688-0033

I
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Project JONAH

<

Community Characteristics .
. There are no community characteristics associated with this
program, '

o

Part:c:pants

There are no formal requirements for partxcmants, but d}fferent\

activities suggest differences in adult supervision or in children’s ages.

Summary

Project JONAH is an international program which strives to
educate children about sea mammals and to raise children’s awareness
of the plight of whales and dolphins. Toward these ends, the Project
offers guidance for child¥en who want to find out about these
mammals, Proje { JONAH sponsors a “Save the Whales” campaian, in
which children Write letters of protest to embassies of countries that
are still killing withles indigcriminately. Potential activities suggested by
Project JONAH include making scrapbooks of whale articles and
piciures to share with other children; designing and creating a “Save
the Whales” button; exhibiting artistic renderings’ of whales; writing
and sharing poetry about whales; and writing press releases for !ocal
newspapers to publicize the efforts of Project JONAH. ‘

v

Y

Outcomes

Children who are in Project JONAH can increase thew

research, reading, and writing skills as they learn about whales and
dolphins. The Project helps them develop an understanding of the
concept of extinction and its consequences. The children’s verbal
communication skills can be sharpened through discussion of the
issues involved in protecting endangered ammals. In Project JONAH
students can engage in verbal and written activities aimed at making
others aware of the extinction problem and, as a result, they often
develop leadership skills. As the children involve themselves in this
cause, they Gfienw their sense of compassion, self-esteermn, and
responsibility. .

~Contact

Joan Mcintyre, President
Project JONAH

Box 40280

San Francisco, Calif. 94140

'_h
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4 \ TN .
Project STOP
- 7 )

communities ia California.

Community Characteristics’
This program has been operated in several urban and suburban

=

Participants . o
Student trainees are 7th and 8ih graders who are academically
able and willing to tutor younger students in Crime preventon.

Summary ‘

STOP is a school crime prevention and law awareness project
designed to help schools establish a cross-age teaching program where
older children teach younger ones. The teaching units themselves are
structured by the professional staff of STOP. These units make it easy
for the young people to learn various teaching strategies, such as role
playing and puppetry, that will help them in their roles as teacherg,
Materials provided by STOP include films, a teacher’s nstructiona
manual, and a student's manual. The 7th and 8th grade student
instructors are divided into teams of three, each team being
responsible for teaching a group of elementary school children about
one of the many topics offered: vandalism, drug abuse, shoplifting,
juvenile justice, and the hke.

Outcomes
*The 7th and Bth grade participants are given a chance to gain a
greater sense of responsibility and self-esteemn by assisting n this crime
prevention program. Along with the elementary school children they
teach, the middle school participants can increase their knowledge and
awareness of crime and its prevention. Teaching also helps them
strengthen their leadership and communication skills.
Contact
Mrs. June Sherwood |
Office of the Attorney General
Los Angeles Headquarters Office
3580 Wilshire Blvd. - 9th Floor
Los Angeles, Calif. 90010
{213) 736-2366
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i?'roject Unity
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O

Y

Community Characteristics
This program™ has been operating in urban and rural

“communities whose families are extremely poor and predominantly

black. There are high levels of delinquency and drug abuse, and many
schoal dropouts. :

Participants®
Project Unity involves youngsters with a broad spectrum of
community volunteers. Many of the youth are former delinquents.

S
B

" Summarvy

Prowcetr Unity offers youth many different  activities and
programs. One program involves them in a cc)mnzmnity beaunfication
project. They participate in park restoration and maintenance, using
masonry and landscaping skills. In another program young people
paint murals on commupity buildings. Yet another activity in Project
Unity s a counseling program for community children. This programis
conducted by mterns and graduates of two ‘local colleges. An
employment program, called the Comrmunity Youth Job Bank, works

with local business 1o create jobs for youth in the local community.

Project Unity also offers a variety.of recreation and sports activities.
. . ¥

»

- Ty R

Outcomes

" Because Project Unity engages in a variety of activities, there
are many proposed outcomes. Youth can acquire practical skills in*
landscaping, construction, and public art. There 1s ann apportunity for
them to meet and work cooperatively with many different community

“members, thereby sharpening their leadership and communication

skills. From these constructive interactions they can gain practical
experience. a sense of responsibility and achievement, and a greater
understanding of their community. The youngsters who participaie n
Project Unitve’s counseling and employment program are ofiered the
chance th gein some understending of ther own sirengths and
weakngsses as well.as some career guidance. Project Unitys athletic
programs  provide constructive outlets  for youthful energy and.
competition. - .
) Contuci 3

Walter Jones, Ditector

P.O. Box 572

Canton, Miss. 39046

{601) 8596179

N
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Sql:g Pioneers
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Community Characteristics
The specific project may vary accordmg to the specific location

offthe community involved. This project’s solar powered building way

designed according to the: en’vn onmental needs of Lee County, Flon

Student Participants

Participantssn this project are 7th and 8th gradt.rs from eight
middie schools and a variety of students from the county’s vocational-
technical high school.

Summary . ®

Solar Pioneers grew out of a need to solve a classmom space
problem. Students decided they needed a new, larger classroom. After
researching wind power, water cooling systems, and wood burning
heat systerns, they chose to erect a building that utilized solar power.
Each of the middle school students {(alone or in pairs) spent time devel-
oping a working scale model and after presenting their ideas to one
another, the class chose a composite design. The blueprints were
drawn up by drafting students from’ the vocationaltechnical high
school who were guided by local architects. Volunteers fror the com

munity, parents, and students siarted the building and-to date the sup-

port pilings and framing have been completed. In addition, the middle
school students have developoc! an audiovisual presentation and
parphlets describing their project and the technology mvnlved in
building a solar-powered sheher \ .

Qutcomes -

In this program, students have the chance to learn a large num:
her of technical, research,-and pr actical skills as a consequence (‘}f plan:
ning, designing, and blnldmg a cost efiic wnt, energy efficient class.
room. They canncrease thexr knowledae of energy conservation and
solar lechnnlngy They can develop an understanding of the technical
steps involved in going from wdea to teality as they sharpen their
problem solving and research skills. This activity prownides opportuni
ties for ynunqswrs to learn useful communication and leadership skills
by wnrmnq with others such as vocational technical b!ll(k’hi% comn
munity 18source peapie, local architects, and contractors. The high
school vocational technical students are gwen the opportunity to
master particular skills m masonry, drafting, plumbing, and so on, ina
real world experience. Both the muddle and high sc h(ml students can
get a taste ofsuccess, and thisthelps give them a sense of community
contnbution and self esteem.

Contact .

Bill Hammond, Barbara Hamilton, or Ruth Ann Hortman
Lee County Schaol Board

2055 Central Ave., Fort Myers, Fla. 33901

{813) 334 1983 \

Y
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Teachmg-l_earmng
Communities Program (T-LC)

E S

AN

Community Characteristics
There are no community characteristics assocxated with this
_program, A
Studént Participants
_ Children in kindergarten through the 6th grade may volunteer
to participate in the Teaching Learning Communities Program.

.

Summary . ' :
The Teaching-Learning Communities Program is_designed to

enable retired persons {called "grandpersons”) over 80 years of a#e io
~share their skills gnd knowledge with elementary school children. The
program is voluntary for all participants and caq be established in an
elementary school by the principal and one oX\raore cooperating
teachers. An important aspect of considering s\ ch a program is
available space. Space is needed for condiicting workshops and for 2 any
aides that” might be brought in for the project. Prospective
grandpersons can be made aWare of «a T LC program’s existence
through community newsletters and bulletin boardy friends and other
publicity. They may then call the school to offef their skills and the,
tirnes they are available. Usually, T-LC projects run 4 to 6 weeks, 2
hours a week throughout a semesier. During these sessions, aboyt five
‘children mterdet with one grandperson while learning a particular skills
or subject. Presem!y there_are 11 elemen‘tary schools involved.

Sessions include poetry wr?tmq lac vmakmg woadwmkmg m&rmnefh?
deslgn and construction, and dramaties.” .

&

LYY

Onteom{as B ~
" .Children afe given thg‘ chance 10° increase therr knowledde or
- learn new skills under the close tutelage of elderly persons. They can
: g«ﬁn abetier under:.tandmg of grandpersons and learn to communicate
< +with and reshect those miuch older than thernselves *The qmndpmxon«.
develop,more self esteem as o result of sharng thewr skills, and all
parti m.mts fray experience personal d(*vvkspm%-cm fmm the « fose
mte raction mvolved n TLC - ‘

DR ST Contact
AR Carol H. Tice, Director
A . v - Teaching Learning Comimuntiies”
’ “‘; . B Ann Arbor Schools  Bach School

o 600 W Jefferson® .
- S % Ann Arbor, Mich. 48104 &
; (313)99423%4 - . e
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“There are no umique community characteristies associated with
this program, but because of the sensitive nature of much of the
information involved, it is vital to secure parental permission.

Student Participants

Teen Age Heclth Consultants are high school students who
volunteer their services and have parental pormxss;on to become apart
of the program.

a

Summary
‘ Teen Age Health Consultants (TAHC) is a health educan{)n
program which has 16 affilates across the nation. Participating

. students learn useful health information as they are trained to provide

educational and counseling servzces mrhexr peers. TAHC provides the

. necessary traming for these commumity volunteers to learn the

information and counseling strategies. Once the adolescents are
trained, they may run after-school referral centers for other teenagers
or provide counseling and guidance in jumor and semor high school
healih classes. Teenage consultants have also developed videatapes
dealing with contemporary teenage health topics such as smoking.
These tapes are available to schools and organizations through TAHC.
TAHC members have also made presentations and have helped

_ develop health curnicpla for'ehurches, youth groups, and chnics.

Outcomes

These adolescent health vonsultants learn a great deal of
practical medical informaton. Because they are traned to be
counselrs, they can also learn how to communicate this knowledge

with compassion and understanding. As these teenage consultants?

help their peers understand more about various topics in health and
medicine, they often enhance their self image and sense of
¢ ontribution. Serving as role models who help solve some of the
problems of their peers can merease the consultants’ k:ddersth
potential end sell respect. The young people who arg counseled benelfit
by learning more about their physical and mental heatth.

-

Contact

Kathenne Jordan or Sandra Valle
Peer Education Health Resources
1600 Portland Ave. :

St. Paul, Minn. 55104

(612) 646 3395

ACTICSN; Actwties for Cizenship Education J . 58
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‘Community Characteristics

This program operates in a white-collar community near an
urban area which has a juvenile treatment center for boys nearby that is
willing to work with the school. ™

@ r

'i

Student Participants .

Juniors and seniors.in a private school {or girls choose this
project as an elective course. The requisites are parenial permission
and guidance counselor approval.

Summary

Youth and Low stresses the obhganons of responsible
ciizenship by enlisting student volunteers to work as teachers in a
nearby correc nogal institution. For two hours a week, the junior and
senior students, under teacher supervision, visit the nearby Juvenile
Secure Treatment Center to teach cwil and criminal law cases to
inmates. The program offers structured learning experiences which
mclude examination of legal cases and situations, as well as less
structured discussion sessions between the siudents and mmateg,
Students spend an hour a week discussing their activities and
experiences, and preparing new material for thew next visit.

B
-
. ™

Qutcomes
\ By discussing low with the mmates of a juvenle treatment
center, the students can broaden thew perspectives and possibly
develop awareness of soial problems. The program encourages the
students to strengthen their knowledge of law and the juvenile jusuce
. system in a democratic society. The students also have a chance to
sharpen thetrcommunication skills anduse them in a real world setting.
Their experiences contribute to their sense of emapathy and their sense
of n*spnm.ihility The peopk m the treatment center learn more about
the faw, and all mvalved can merease ther ands rsteichng of how o
change the legal system for the betier.
’ .
Contact
John Spencer
Dana Hall School
Grove St
Wellesley. Mass. 02181
{617) 2,\) 010 . ‘
N . )
)
BN
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. Youth ldentity Program (YIP)

\.
>

" members of gangs., to keep voung nmates {rom returning to

AN

Commxmityvaaracieristics
This program operates in all boroughs in the city of New York.
Communities with gang problems, high youth unemployment, and high

dropaut rates benefit from this type of program.
& .

’

Student Participants ,

) “Problern youth,” aged @ to 20, are serviced by YIP. The
parhciparits join voluntanly and are generally former gang mermbers,
nmates of correctional institutions, or antisocial young people.

Summary

To help pmblem youth make social adjustments, the Youth
Identity Programoperates youth awareness programs and coordinates
general communiiy improvement projects. YIP aims to rehabilitate ex-

correctional institutions, and 16 provide "educational and job
oppartunities for youtly. To these ends, YIP offers group counseling at
a comrnunity center and individual counseling there if needed. The
group counseling 1s run by youngsters for youngsters. Counseling
programs also exist in conjunciion withe the New York City
Department of Corrections, servicing thousands ¢f young offenders at
Rikers Island, a juvenile detention center. Also, YIP sponsors a job
placement seruice 'gshxch has a high rate of success; a vocational
training program where senior ¢ itizens tram youth in arts and crafts;
and a physical development program which includes year round sports
competitions and events.

i)

Outcomes
Participants are given a chance to gain a keener sense of self- -
worth and responsibihty by working n various actinties sponsored by
YIP. Members who conduct peer group counseling can sharpen thew
leadership abilities. Members who mteract with senmor ciizens often
increase their= ability to understand, respect, and empathm* with
people d:fmren’t from themselves.

~

\

" R IR . v
* N » »

. Contact |
: . Al Martin, Executive Diwrector
’ 940 East 220th Si. . ‘
. Bronx, N.Y. 10469
\ ’ (212) 798 2778

o
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: l@ll> Summaries of ‘ ~
S School/Classroom Activities in
Words into Action: ’
A Classroom Guide to
Children’s Citizenship Education

-

. The followng four achvines pamanly focus on recommendations
associated with Role Models.

Art Class Aldes enables children in 4th, Sth, or 8th grade to assist teachers in
the art classes of younger studentis. The aides help the younger children do such
- things as choose their matenals and orgamze their work space. This activity
may he carned out n a variety of subject areas where the teacher desires to qve
more ~authonty to those students who can carry out some teachmng
responsibihties. : ‘ e
The Cinzen Ship, ior children m 1st, 2nd. or 3rd grade, is desgned to help
develop a personal defimtion of the word citizenship, and 1o differentiate
between good vs. bad citizenship. A poster of the "U.S.A. Citizen Ship™is put
on the bulletin board. Cards marked with geod and bhad citizenship behaviors
fo.q.. “A’good citizen obeys traffic signals when crossing the street.”) are placed
i o pocket beside the ship. Penadically, children pull a card, andaf s @ good
hehavior, place il pockei inside the shap outline. More complex Qitizenship
behaviors are added as the year progresses. Brief discussions can take place
which allow children to think up some good and bad ciizenship behaviors for
the cards. i Y e

The Messuge of the Media enables youth m 1ih, 1th, or 12th grade to
diseriminate between facts and opmions o presented, m t_{;{:‘:h}i{dﬁa. Alter
reading various, Newspaperor magazinie articles which covear a specific event or
wsue. the students are asked to st whichdeas inthe articles are fact and which

% Qre opIon. They discuss thew hsts and compare ther viewpomnts. Further
diocussion ncludes how the headlines, petures, or placement of the article
nﬁ(:x i the xmdi‘ms" reacion fo the news msue heing reporied.

an
.

Students as Teachers s di':-sig;nwl for jumior and semor }ngh s«‘hr‘ml\smdvms‘
This activity ques the stutdents o chance to assume thesrole of a teacher by
choosing a topie, the¥ resear hinParrd preparng a lesson plan which they will
dehver. The teacher f;iV{’S—'{h;;:fﬁ who volunteer sufficient time to develop their
losson and must approvethe fnallesson phan. This activity may be meorpe wated
mto any sehool prnqrmfl\.mci apphes to nearly all subject areas.

-

The followmg i & hwvities pamarly focus on recommendations
associated wath Instrutional Enveronments. .

ERIC . . £
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ks Aganst the lauw s designed to help children in 4th, Sth, or 6th grade
understand the social value of certain laws and how laws should reflect the
needs of citizens, The class is dinided into Groups. Each group recewes three
outdated laws end discusses why society might choose 1o help change or do
away with the law. Each group presentsis ideas to the class. Then each student
writes a law or rule he or she rhust tollow which may seem silly. The class
discusses these rules or laws, why they were made. and whether they really are
silly. \ . :

£ ~

Changing Laws, for children in 7th, 8th, or 9th grade, helps clanfy why we have
laws and how laws change according to the needs of society. Students find out
from parents of older brothers and sisters about laws which no longer exist or
have been chenged (e.8., prohibiion, the voting age). In class, the students
exchange the information and discuss what events may have led up to the
changing of each law cited. To further thew understanding of how and why laws
change, they may write a themne about how ahd why laws might change n the
next 50 years.

~

-

Ignorance s No Freuseis designed to enable childrenin 7th, 8th, or 9th gradeto
find out about laws that directly affect their hives and about some Teasans for
public ‘safety laws. Grouped according o those who walk to school and those
who nide. the students hst laws which they ihink were written to protect them
duning thew trips to and from sehool. They discuss tho lists as a class and move
10 a discussion of schoul rules and the difference beiween school rules andlaws.

Cintzen Adusory Councils, for those in 10th, 11th, or 12th grade, is meant o
help youngsters vest igate Citizen adwisory councils and 1o find out who serves
on them and what they do. Students discuss formal education: what 1t means
and what it should do for childeen. They consider what part the pubhc can play
wn deciding what s¢ hools should do. The Class reads anexcerpt of a newspaper
arficle about a abzen advisory courcil that works well. The students then
pretend to be the various factions which might be mncluded n a atzen advisory
council (e.q., parents, community leaders, teachery): They set goals for the

N N » N N
. school and share thew wdeas with each other and the principal. The class then

yworks to meorporate s deas mto the school phitosophy and goals.

%

Rymng the St hool Store s an actity suugested tor Bt h graders whoate Qiven

dhe responsibahity of operating a ochool store. Studenis assuma the roles of

Snventary dderks, treasury clerks, salespeopie, man ors. and bookkeepers.
i

They are m charge of ordermg supphes (0.9, notehooks, pens, pencils, bouk
covers), determinng siore hours, creating the adverhsing, adoptng «hool
store rules, checkihgreveis, and any other activities asst serated wath running &
school store. Any changes procedure are nitiated at class meetings and
yoted upon by the 6th qrade as a whaole

You are the Judge: A Moral Dilermrha, helps students w 1oth, 11th, or 12th
grade further thewr understandingof what a moral dileramais. Based upon atrue

62 ~
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case study, thxs actwity has groups of smd».as play.the role of West German
judges who are to decide whether an East German is guilty of a murder
committed during his escape. The students analyze and evaluate the court
testimony and then compare their reasoning and their decisions with those of
the real judges. : . o

The following eight activities primarily focus on recommendations
associated with Individucl Development.

Cultural Hemage Week 1s meant to enable children in 1st, 2nd, or 3rd grade to
discover the diiferent heniage of people in a class or school and to help them
recognize unique features of these various cultural groups. This voluntary
activity begins with the creation of a chart with the studenis’ names and
heritages. Throughout the semester, certamn weeks are set aside to-honor each
heritage represented in the class. Parents are asked to donate their time or
anything they might have that would contnbute o the cultural display of food,
art, clothing, music, and the like. At the end of each week’s activities, the class
discusses what they learned and what surprised them about the featured
culture.

Spotlight of the Week is for children in 1st, 2nd, ot 3rd grade. To help them
recognize differences and similarities in peaple and zdennfy their own pariicular
personality traits, this activity allows each child to be the most important person
in the ¢jass for gne day. Studenis make props (e.g., mxcropT\ones press badages)
and play the-part of reporters. They interview the spotlighted child and ask
questions to find gut the child’s likes-and dislikes, pets, customs, favorite foods,
and so on. One chijld is spotlighted per week, and the class discusses what they
learned at the eﬁfa of each interview.

Circles of Pesponmmy;y helps children in 4th, 5th, or 6th grade to Understand
the concept of reslz»onsxbnlny and to recogrize difigrent kinds of responsibiliies.
Students fill out quéstionnaires about .respmwsxblhtxe ey have ai home, in
school, and in theit’ community. They discuss how thexr responéibilities affect
others in these JSQttings. They design individual “Circles of Responsibility
Charts” which measure their progress in meeting old and new responsibihities,
The charts are reviewed periodically. Children who have mcreased their
responsibilities and-or faithiully met the ones they had receive an eweard at the

end of Ifue schaol year. \ \

~

~ Namrakzaiton Court Ceremony, for children in 4th, 5th, or 6th grade s meant

to help thém recognize America’s rich ethnic diversity and to see that United.
States caifizenship 15 a privilege. Children discuss bemg an alien and different
ways of gaining cinzenship. They create posters and wrtte letters welcoming
new citizens to their commumty. i posgible, they are taken to an actual
naturalization ceremony. In class, they discuss their reactions t the ceremony
and therr feelings about having the nghts and responsibiliies of Arherican
G zenship.

ERIC - B e
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f‘?mptmsihzjil\; in Kenye and in America helps children in 4th. 5th, or 6th grade
see the value conthets that™an exist between cultures. It also gives them a
chance to resdlve a cultural conflict and explain thewr reasoning. The class
discusses cultural differences berween American parents and Kenyan parents
after researching cultures in each country. After reading a case study about a
Kenyan child who s given to an Amencan couple, the students are asked o
resolve a vonflict whichos partly based on culturel differenges. The students
present ther resolutions to the class and explain the reasons for their choices.

A Public Seruice Advernsing Campaign is designed for children in 7th, 8ith, or
Sth grade. In this actwity children design and treate a public service advertising
Campalgn using real adveruisng strategies. The class discdsse;; pubhic service
adverusing and selects a topre they believe important to the school community.
Atter they collect facts assotiated with their topic, they decide upon a position
to take and outhne an adverusing strategy to get the message across. They
desan leaflets, displays, contests, newspaper ads, and the ke, and run thew
campaan for several weeks. Atats ond, the class discusses what they lkearned,
whether the campaign was successful, which techmques warked, and what
approaches could have been betier. ‘

Supreme Court Decisions prowides chiidren m 7th, 8th, or %thgrade with a
chance to find out how laws are interpreted. It also helps them practice thinking
and deasion making skills. Thie class reads sample supreme court cases and, in
small groups, comes toits own verdicts. A reporter fromeach group shares the
decsion and reasonmng with the class. The teacher reads the real decisions to
the class and discusses the possible reasons behind the veal judges’ decisions.
Voter Reagistration, for 10th, 11th, or 12th graders. enables students o register ™
votvrs m o local community  newhborhood. They kearn about  voter
quahticanons, voter regaeation form®, and commumty canvassing techmques.
The students learn to develop and mterpret o voter probke for a neaghborhood.
The ass researches a neighborhosd with low voter registration and devises a
strategy to register voters with the assistance of the County Office of Voter
Registration. A canvassing sheet 1s prepared and the students canvass and
register voters. The profiles are analvzed, and the class predicts how that
particular communmity wall vote.

O
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