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A rational approach to increasing the quality of infant caregiving

environments requires that we look at the interrelationships among three

major aspects of caregiving: the adult, the infant and the environment in

ich care is provided. This presentation will focus particularly on who

ib the caregiver am, on the needs of infants.

Who Is The Laregiver?

An intant caregiver needs to be convinced of the persunhoud of d

u y For some adul ts this is a uifficult, perhaps even ludicrous idea...

that a Lialry I 5 a person, with rights and respo ibilities. Infants are

otter) conceptualized as helpless cuuuly blobs in neeu of total direction and

control trom an adult. This attitude may lead to alert and sensible pro-

teetiveness. It may ako on in.A.usion lead to inse vitivity to the persOn-

IIUUL; of the kiddy. In a day care center, for example, each of us has to

clake the et tort tu tell Intants and toddlers about our daily routines and to

help them understanC1 our comings arici goings. based on their research in

toddler day care centers, Tyler and DittriLin (1980) comment that adults

shareo their comings and goings with the children. "because this

diu nut happen, the basic day-to-day operations of the center remained
1.14 Linhalown to the children, in contrast to the casual learning that naturally

ocLurrecl in home care." Uittman comments that additionally, "It was clear

CIO that physical contact between toddler and caregiver was minimal" (p. 143).

*Presented dt the symposium ."Who Cares For Infants?" at the annual con-
terence ut the National Association for the Education of Young Children,
A tlant , NovernLker,, 1979.



Thus, the caregiver, busy with daily rules and routines, may tend to

disregard the primary needs of infants for physical cuddling, holding and

touching.

The sensitivity of infants to adult respect is sometimes extraordinary.

Once, in an infant care setting, as a consultant, I had been sitting compan-

ionably beside a 7 munth old. lie rocked and sucked on a piece of plastic

toy. I looked in vain in the vicinity of the infant for a toy that he could

shake or use in more interesting play. As I got up from the floor to go

search fur a rattle in a toy box at the far end of the room, Jason burst

into tears. Immediately aware of my ungracious action, I turned and faced

the baby. "Jason, are you crying because you thought I was getting up

to leave you? I am so sorry. I was just going over to the toy box to see

if I can find you a more interesting toy to play with. I promise you that

shall be right back." The child regarded me ana immediately ceased

wailing. Later, most of the day care workers (for whom this modeling was

part of their training program) confessed that they had believed I had

been a bit crazy to talk so seriously to a baby. Yet babies need valida-

tion of their good selves and their right to human courtesies and consid-

erations. Children respond on a deep somatic and psychological level to

positive valuation by tty..!ir special adults.

An infant caregiver needs to understand the institutional system in

wh ch he or she is operating. iflat kinds of supports are available? If

there are no toys for a 9 month old to shake or bang or a 12 month old to

insert into containers, will staff supervisors be responsive to requests to

purchase developmentally appropriate and enriching materials? If a parent

is Insulting to a caregiver, are there personnel to back up the dignity of

the caregiver? In a center for unwed teen parents a caregiver once



reported in tears that one mother acted as if "1 am her maid or baby

sitter" instead ot the infant caregiver, a special person who needs to be

cons dered as a team partner with the parent in providing an optimal

environment tur the infant's growth. Sensitivity to parent- needs is also

important tor the caregiver. One teen mother ill d day care center

growled "Shut up you" to her five week old mfant as she woke the baby

by unpractised handling as she changed the fant's diaper. The baby

had whimpered. A caregiver moved gently to the changing table, and

reassured the mother with a warm hand on her shoulder. "She is not

trying to annoy you. She just feels a little startled at being suddenly

awdKcIlcri because you need to change her before going home." A system

ut reciprocal sensitivities ot caregivers and supervisors and parents can

further a warm accepting, positive climate tor infant care.

A caregiver needs d sense ot humor. A toddler is likely to be long

on wiH and short on skills and style. Upsets and spills and toy strings

tangled around chair legs,can fray tempers. A bit of humor at the trials
ond tribulations ut tuddlerhood struggling to meet new developmental

ueaiIu trulli the gr wn-up world and frOm autonomous strivings within

Lareylver clean up or rescue d baby or tolerate SUfile toddler

dif ficulties with less wear and tear on both persons.

T he caregiver who wishes to respect the rights of each infant will

need to beCOnie attuned to the different eating and sleepind alio moving

tempos and styles ot each child in care. Some eat mighty slowly. Some

sleep much less than others. Some cannot be rushed. Others retain a

sunny temperament eve 1 It d caregiver hurries things along a bit . Paciny

activities and expectations to each individual baby can help reduce tears

allel tantrums. Such caring and attention to the quality of the relationship



between the adult .and baby will go far toward building the basic trusting

relationship and reciprocal responsiveness to each other's needs that

characterizes optimal caregiver infant transactions (bromwich et al., 1978).

(;aregivers neeu a little "show-biz in their souls. Slithering on

flours with toddlers and waving and billowing a great grn bed sheet as
it you are both fishes swimming in an ocean requires a certain lack of

selt-consciousness anu ability tu play and be creative, with a very small

child that may not come easily tor some adults. Adults who are self-

conscious about what a co-caregiver will think if this kinu ot creative,

lIildysfldtIVC play goes on may be helped it they remember that the primary

purpose of the job is to help babies flour sh anu nut to keep ourselves

sately sedate in the eyes of others. Babies love an adult who is willing to

enter into a game ut peek-a-boo, to play "this little piggy goes to market,"

to .dance about while whirling soap bubbles in the air for toddlers to run
otter with squeals ot rapture. A caregiver who tries stretching imagina-

tive powers will find that these may grow w th use.

one interesting way tor caregivers to feel more comfortable about

tiour gahles anu creative games w th babies is to du some internal personal

history searching. hisiue each of us are old record players. Some

recurUs play positive praises anu comforting comments from our past. Some

ut uur records carry warning, shanung prohibitions about being a silly

ensid, ci naughty chilu, a bad baby. A,- caregiver needs to leave on the

nurturant positive record players that can support and encourage safe

explorations anu expressions ot curiosity and delight. She or he may have

to work haru to turn utt punitive anu disapproving records playing from

the past. Such hard work will pay ott aS the caregiver becomes a person
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who is freer to enjoy babies with their "messiness" and wi:h their delight-

ful whimsies.

Enjoying babies does not mean that we may not often have to set firm

(MU fair hmits. Development l tasks and advances must indeed be en-

couraged, even when touchers fina them difficult to achieve, but accep-

tance ut the less orderly aspects of babyhood (as when banana is seen

carefully ant., thoroughly smeared on Timmy's face and hair as a caregiver

turns from tending to another tot) can come easier if we turn oft old
record players full of old angers expressed perhaps towards us in our own

early years tur hav ng "made a mess."

A caregiver needs to be a great talker. babies may come silent into

group care. Some families may nut know how important it is to nourish

the early coUS ammo baubles and words of infants and toddlers. Some tod-

dlers have much to express dila only jargon strings with which to commun

ci te %/Ur y earnestly. A caregiver who boosts langc ge is giving the price-

less kjitt ut a great power to babies. The power tu communicate needs,

wisties, observatitAis, ammo conclusions about events can increase tod-

uler's assurance of his or her capability tu art culate and stand up fur

tlhe I leCUS A graduate student mother was eating breakfast with her

toddler and mentioneu having a lot of work to du in the college library.

I he 2i year olu looked up solemnly; "but Mummy, if you go away and

Daddy is at work, then I will be lett all alone at home," she exclai ed.

Mother reassured Deanna that she would first take Deanna to her play

group bet re going utt to the library. Nut many twos have been so well

nourished in their language development to be able to express a tear or

reason quite so Sylloystically! Larcyivers can be receptive to early

talking efforts. They can model language wherever and whenever they

f;
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Interact with a toddler. blaper changing time, feeding time, preparation

fur nap time, and going-t r a-walk time are all c..,00d opportunities to listen

to babies and talk and explain to babies. Telling stories to babies and

looking at picture books together Cdfi create a confirmed (and still diapered)

book lover.

Aside from warm personal qualities the intant caregiver needs one

quality which provides d constant intellectual challenge...the quality to

dance the developmental ladder. As a caregiver nurtures the learning

career and tne growth of loving kindness in her babies inevitably some-

tmies adult actions will be nut quite appropriate. Sometimes babies will

I leM1 us to slo4V down, or phrase our requests in a simpler way, or show

liaby quite concretely "how to" or provide d distraction more attractive

than the dangerous situation toward which she is headed, or set out a toy

that is nut as complicated as the frustrating one being hurled away. In

all these cases caregiving challenges us intellectually. (jan we meet more

accurately the developmental match between our goals tor the infant and

anu understanUings the intant already has? If we are tuu far
(Hit:till 01 the baby on the uevelopmental ladder can we find ways to dance

down, to incike the task eira Ur? Is the baby bored? Lan we dance up

developmentally so that new ta1;ks or activities are d b t more challenging,

a LA t mure novel , d bit (At ferent from games baby already knows well how

tu play,, tasks he or she has already accomplished?

hi order to dance the developmental ladder with more ease and more

accuracy it is very helpful to understand the tasks and games of each

tatjc ot infantile development and the developmental needs of babies in our

care .
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The Needs of infants

Tne must important psychological need of the baby after needs for
physi-al care and comfort are secured is the need tu mean something good
to the special adults who provide the care. Positive bonding and attach-
ment to loving and beloved careg verts) provide the baby with the emo-
tional security and energy to develop well. The baby seems to be learning
"This person Oclungs to me fur my good, my pleasure, my security. I feel

eared tor, cared about. I am delighted to be." An infant caregiver meets

these needs best by providing many loving opportunities for interactions
with a baby. body contact promotes this secure I- eling. babies need
uonilliluf 1 over a loved one's body. Physical, tangible feelings of well-
being tlov4 trum being nuzzled on a shoulder, carried on a hip, snuggled
on a lap, ur given a gentle back rub. body contacts also permits the
baby tu sat+ iy sensuous needs for warmth and touching, even licking and
snitting. Thus it is imivrtant in group care for the baby's well-being
that caregivers holu bottle-fed babies for feed ngs.

Lyc-culitact aim plain old-fashioned attention and admiration provide
pt,yLnolugical vitamins tor babies, babies are sensitive to the duality ot
adult attention. Perfunctory ministrations cannot satisfy the baby's neeus
tor mutually satisfying interactions. The caregiver and baby over time
need to learn to satisfy each other's needs so that each takes increasing
and more smoothly tunctioning sat sfactions frori the relationship. If the
baby kieks too vicjurously while his socks are being put on C.e adult may
feel armoyeu. In turn, if the caregiver starts to put one arm into a

shirt, witliout noticincj tliat the baby has extended the other arm iii order
to ide helpful aS dressing starts, the baby may feel unappreciated. Learn-
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Mg to read each other's signals promotes harmonious interchanges
(Ainsworth and bell, 1972; Beckwith, 1971).

Mutually sat stying attachments between baby ano the special people
who care fur her or him tio more than lay the groundwork fUr hture
positive emotional development. Positive attachment permits the baby tu
devote tUe energies to explorations, discoveries, and learnings. Matas,
Areno t, Sroute (197) found that securely attached babies were active in

seeking physical contact or wteraction with their parent on reunion after
separation. This contact with the loveu caregiver was effective in ter-
minating distress ,inu promoting a return to being absorbed in play. In
their research, babies assessed tor attachment at 18 months were brought
cit teet) years int.) a playroom with toys that required some problem solving.
Those toddlers indcpenuently judged earlier to be more securely attached
were tounu al. two tu be more enthusiast c, persistent, and cuoperat ve
tnan its rated earlier as insecurely ,ittached. Thus, secure attachment
promotes aucif/t lye explorations. The toddler is better organized tor solv-
ing problenit, and tor using the adult us a secure base from which to go
cinU explore dLjUlAt St!CUrely attached babies called on the parent for help
when 1.1 jrLLilcn senU tith tt: 01 t tICUI t nSeCUrely attached babies were
less tnely tu try hrd to solve the problems. They were mure likel
flJVt talitruffis ihen tasks were difficult. n d less likely to use a parent as
(I scarce 1 help. Loving responsiveness to a young baby's s gnals pro-
motes nut only good emotional health, but also promotes more competent
behaviors in toul-etiing and problem solving tasks.

isahie; need tluur treedora. A safe, warm sturdy surface permits
those stretchings ot limbs and hitching up of the body that babies from a
halt year oici onward will practice bravvly and with serious concentration

!I



over and over. Toys on the fluor suite near to baby will lure the earliest

attempts tu corral and capture them, just as crib mobiles will entice swiping

and striking and grasping at toys.

babies need digestible learning experiences. To enhance the sensori-

motor development of babies, tutors and materials for selt-learning need to

ue provided in judicious doses. Piaget (1929) has provided us with great
II1SlyhtS duUut the evolving understandings of babies with regard tu the

permanence of objects, the ins anu outs, and ups and downs of space, the
couruin nun ut incoming information by different senses, and the separa-

tion of actions which are means from those which are goals..Helping the
baby learn tu increase the repertoire of actions, the understandings of
how toys work, how people respond, what the rules of the world are like

requires patient and persistent attempts at "matchmaking" well on the part
ot tile caregiver (Honig, 1979). In one infant care room, a 9 month old
baby was presented with a complicated busy-board toy. Many items were

present on the gaily colored board. Some required a bat)), to push or tu
pull, or to use a special procedure, such as unhooking a latch, to make

umethiny flapper'. Such causal understandings were tar beyond this
baby level. Lraiiky, she swept the bewildering board ott the high chair
tray where it hau been placed. "What's the matter with you today. Don't

you like any of the toys? Lion't yuu want anything I give you?" asked the

caregiver in ci disappointed tone. Understanding Piagetian levels of infant
developments helps d Caregiver make appropriate choices of learning activi-

ties. Perceptive matchmakIng by the caregiver permits the baby to ex-

plore and discover and deal with "tl.t.: new" while secure in using already

acquired learnings (Honig, 197b).
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babies need to learn sodal skills. Respect fur the rights of others

clues not come easily sharing is very hard for a toddler. Provision of

enougt; toys dflu ensuring that each child has a turn with unique toy

(such as a new wagon) can help a child begin to cope with adult demands

for shariny. Learnin to become a canny, helpful anu friendly human is a

long process. babies need living giving models su they can gather the
inner resources anu know-how required gradually to become givers them-

selves. vhen babies are so raiseu, they often show surprisingly empathetic

anu thoughtful responses, such as covering resting Mommy, who may have

d bad tleauache, sAith t 4eir very own precious blanket. Ur it a caregiver

stubs her toe and cries "Uuch" a toddler may offer her own beloved teddy

kiear (IS a consolation (P nes, 1979).

Spdee is a puzzlement tor babies. Ur. Jerome Bruner has made a

beautitui, slow-motion film ut a 9 month old earnestly reaching for a cup

halt-tilled with milk. The infant registers bewildered surprise as her own

hanu gradually briiigs the cup not directly tu the place where her mouth

Lit,t out ut sight beyond her ear!

Learning to ereep around obstacles rather than butt one's body

again t furniture barriers takes many tries. Even an older toduler, who

has Just eeri iis ball r uil ui Kier a table , Is likely to chase atter the ball,

retrieve it by duckinj under the table, and then, foryettincj that space

di-A/ye hIS ht'aU I S bounded by the tab..! surface, the toddler liwy stand up

stiddenly and bump lus head hard.

Learning spatial relat4oflships throughout the infancy period requires a

lot ut help from adults adept at dancin:j the iJevelopmental ladder. Lettie

may be ready to nest just two orange juice Cans. Juana may be ready to

nest a whole set of Kitty-in-the-Key barre!s. Une child struggles to put a



ring 'over the pole of the ring-toss set. Over and over the hard-at-work
infant approaches the pole with the ring, only to find t'iat the ring slides
to the flour whep not positioned with the hole directly over the pole.
Anotier child is ready to experiment with stacking rinys of different
ulameters on tne pule in correct sequence. Some toys that require spatial

unuerstandings but also require adult sensitivity to the child's present
level of competence are puzzle shapes and boards, large wooden beads,
uumping and piliny equipment, and stack and nest toys. Playground
arrangements that perm t a baby to pull up to standing, go around a
detour, climb up, slide down, push equipment about, creep through or
slither unuer will tacilitate the development of spatial understandings.

utne toys can give a special boost to infant causality learnings. A
toy telephone that chimes when buttons are pressed Just so, a wind-up tuy
that pups upen, a pull toy on a string -- these can help a baby learn how
to make things work. Play with water, sand, or clay aria finger paint and
actlufiS allows a baby to find out how to proouce iantastic effects such as
swirls, huhu prints, water bubbles, slow drips, anu even sandpies that
Keep their shape.

baby whose careyver is a juuicious arranger ut sate and some-
what challenging experier ces Will be able to direct her or his own dis-
Luverws dflU hearliiilys. A perceptive adult can stretch attention spans,

encourage persistence, and rejoice in infant learning and l ving efforts.
Fortunately, there are available many resources to

wishing to proviuu wisely tor the growth ot infants
1971; Honig, 1979; Honig L. Lally, 1975, 1979; Jones,

Lally UurOun, 1977; Lally, lionig & Caldwell, 1973;

support rcaregivers

(Badger & Eaufax,

197b; Keister, 1975;

McUiarmict, Peterson



Sutherlanu, 1975; Setjal & Adcock. 1976; White, 1975; and Willis

kicciuti, 1975).

A baby whose learniny is precious to the careciiver will be more likely

to feel sq.jnificant in the world and find meanin9ful and worthwhile the

efforts required uradually to make sense of the world of objects and people

in livhich she or he is rowiny and to master those skills required for

liviny confidently in the world.

1
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