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» Introductory Statement .

v ' -
"

' The Center for Social'Organization'of Schoo]s has two primary

objectives: to deve]op a scientific knowledge of'how schog]s affect :
(\
their students, and to use this knowledge to develop better schodl Lt

- practices and organ1zation.\ o : T

The Center works(throrgh four programs to achieve -its ubjectives.

The Policy Studies in School D:segregatibn progrém qpp]ies the basic

thedries of social organization of schools tiy styd& the internal con- -

: \2 ‘ ‘
: d1t10ns of desegregated schools. the' feasibility of.alternative .desegre-

& o {
gation po]1c1fs, and-the 1nterrplation .of school desegregation with other

. <
~equ1ty 1°sues such as hous1ng and Job desegregat1on Rhe Sthooul Orgdn1za--

\

t1on program is currently Loncerned with authority-control structures,

task structures, reward systems; and peer group processes in ‘schools.

¢

It has produced a Yarge-scale study of the eﬁfécts of open schoo]s; has
S N

deve]opedgstudent Tg%ﬁ;fgérn1ng Instrucf1ona]‘processes for teach1ng

4

I

various subjects in elementary and secondary schoois, and has produfed

»

~a computerized system for school-wide atbeudange mon1tor1ng. The School
.

Process qnd Career Deve]opment program is studying transitions f rom high

school to post secondary ]th]tUL]OnJ and the ro]e of schoo11nq Ain the”

development of career p]ans and the actua]1zat1on of labor market out-

comes. The Studies in De11quency and Schoo] Environments program is
.examining the 1nteract10n of school env1ronments, §chool experiences,

~and 1nd1v1dua1 qharacterTEt1cs in retation to in-school and.lqteru]1|e

-, s

deliquency. ‘ ' ’ (

-

L}

This report, prebared by the $chool Process and Career Development

Program, questions the conventional interp. etation of educational plans

4
»

as d%terminants of educational attainment,.

& i

7

-
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. ABSTRACT °

B - o . . "

Emp]o}ing'two comp1ementary data sets, the Nationa] Londitudina1 Stud} of
_the H1gh School Class of 1972 and the .Study of Academic Pred1ct1on and Growth
we question the conventional interpretation of educational p1ans as mot1ves,
and thereby 73 determinants of edupat1ona1 atta1nment. He}f1nd;that When
questioned about their educational plans: (1) pe%haps as many as 20 pencent of .
. youth supply eutemporaneous'responses; (2) another 20 percentbreﬁort goa]s_of-

+ | quite recent formaiation; and (3) the remainder report long térm-conmitments (at
least 2-5 yearg) The 1ast are so 1ongstand1ng as to make suspect the causa]
ordering emp]oyed nn most models of ado]escent atta1nment That 1s, suoh p1ans

- are not proper]y cons1dered as the products of high schooﬂ exper1ences we also
documen\\that senior year measures of educat1ona1 goals often are qu.te contamsi-
nayed by prior know]edgi of one's actual prospects for college. F1na11y, our . .
Y '_an%ljses make. suspect the assumpt1ons, first, that educatiznal p1ans are homogeneous
.o in their, information across students and assessments and, sncord that they reflect

A

" exclusively, or even primarily, under1y1ng mot1vat1on or ach1evement or1entat1on

-

Without these assumptions, it is.difficult to sustain the customary’interpretatfon

o

. of plans' "influences." ’ - Y

)




f. ‘ ’
Acknowledgments”” :

PRRY

' -
L3 ’

We would like to ‘express: our appreciatiofi to Nancy Karweit for
her usefu] suggestions, to Jim Fenressey for yeoman' $ service

-as a patignt and constructive sounding- board and to Joel- Ge]b
for his able research assistance.

-




. goals impe-fone toward attainments. ' {

vlans and occupat1ona1 asp1rat1ons, const1tute 1mportant resources for statu&y

~ The~Motivationa}'Re]%Xane oT Educational P]ans: -3 ‘ o b

\ . Questioning tme Converntional '1sdom : ,;/

. The re]gvance of mot1vat1ons far attq1nments has been a longstand1ng ' o

1nterest amonl soc1a1 psycho]og1ca1]y oriented students of strat1f1catron.

(Crockett, 1962, 1966; L1pstt and Bend1x, 1959; Simpsan, - 196“). In recent.

C .l
years the work of Sewe]] and his various co]]eagues (Sewe]] Ha]]er and |
Oh]erdorf"1970 ;Sewell Ha]]er and Portes, 1969 Sewe]] and Hauser, 19757(» . "4¥.

, .D. .
has afforded a cogent organ1zat1on of these concerns. Nlth1n the1rléramework L4

(the so—ca]]ed "Wisconsin" mode]), goal-orientatians, specifica11y eddcationd1 -

-,

attainment, and numerou> studies Ffave demonstrated the1r potency bqth as med1-

ators of the 1nf1uences of background chdratter1st1cs and prior educat1ona1 <
experiences and as 1ndependent determinants of attainment outcomes (far rele- ) )

)

) . . cox r . .
vant comments and review, see Kerckhoffy 1976; Shea, 1946; Spenner and Feigherman, .
1978). Such.research has amassed~impressive evidence for the impontanée of . s
Y , T '
goal-orientations in status attainment. S "

v r

' , N 7
As piausible as these conclusions might seem, however, there is good *reason .

not tu accept them uncritically, for these evaluations of the. attainment ?éJeél
. . : 1Y s

vance:of motives actually are diétressing]& crude. fypically,‘the predictability

of outcomes (e.g., educational level) from declared intenfions (e.g., educational

™

plans) isy interpreted, net.of other pertinent variables, as the extgnt to which

o -

b

C]ear]v, however, expressions of lntent or expectat1on m1qht be dictated

¢

by many cons1derat1ons, and in the extreme case m1qht bean 11tt1e re?at+onsh1p

to students under]y1no ambitions (Kerckhoff, 1976). They could, for examp]e
e o

e ’




f

| . be but ‘vague preferences, flights of fancy conjurred up: oh ‘the spur of the

S ) -

momeni, merely reports of a foregone conclusion knawn prattita]1yﬂéince birth,

or realistic afpraisals of thetlike1y course of events. The last qf:these'

might be espetia]]y 1tke1y when expéétationé are measured, as 1s.quite common, .
close to some <important educationah transition,. aswin“the'senior year of high
'séhoal. As informed observers of the circuhétantes in which they find them-
‘se1ves, youth by this time apprecwate reasonabiy well the1r actua] prospects
f;i for co]leée attendance” (Kerckhoff, 1977). However usefu] the1r belng able to

"/ N R .. .

forecast their educational and labor market fortunes might be, the forecast * //.
vitself might bear 1itfle more responsibility for -what eventﬁates than does the

meteorologist's anticipation of fair or foul weather. ' \

“Even the best of status attainment_research 15. suspect along\these Tines. v,

Consider, for'examp1e, Duncan,” Featherman and Duncan's (1972) chapter on

: "Aspirations'and'Motives.“ It is commendabJe that they at Jeast acknow]edge
. ¢ ¢ \.‘ . \
these difficulties*with plans information, being one of the few studjes in
Lo : v \ |
this literdture to.do sos but their own empirical exerc1{/§ hardly 1mprove

upon- what they 1dent1{y elsewhere as "naive andlysis" (P 14& A]though~their
) 1 ; , '-( ‘
. models distinguish’ theaconceptua11y 1nterest1ng, but unobserved variah1e

- "motivation" from' the data on plans and aspirations that are used to index it,

(%4

. what m1qht not be apparent in the complexity of their ana]ys1s is that the1r

conc]us1ons about mot1ves actual]y are conc1u510ns about p]ans and asp1rat1ons,

but in another,gu1se (Burt, 1973). Their procedures assume that mot1ves are
. . { v ¢ ' -
the primary determinants of plans. If thfs is mistaken, so too are their |sub-

stantive conclusions. In this light, the "clusiveness" of thejr pursuit takes

. on a somewhat different géhnotation (Duncan, Featherman and Duncan, 1972: 163):

.
- h >




. - ! -
. .

"Perhaps enough has been said to suggest that there is

no intention here of making a coptributioh'to the theory of /
. motivation. The much more modést goal of making some J
. plausihle assessment of how motivation may influence achieve-

ment is elusive enough. ‘ o
" /

I

ThEIP modeling exerc1ses actually are heavily laden with theovy, if only

1mp11c1t1) so Since the  data themse]ves %/ﬂ/t revea] whethér- it fis “motlva-'
| tlon" that 1nfhuences achievement in theyf/ana1y51s, it is unc]ear exactly how
even their "modest"'goa1 fah be - accomp11shed gr certa1n1y its spccess assesged
| W1thout a morp secure oround1ng in" the sort of conceptua] c]arvf1cat1on that
they foreswear \Duncan, Featherman and Duncan, 106 7) What, z/chen, are_the

uother possibilities that m1ghvbe reﬂ\ected in ctatrments of/ tudents plans?

/ Yy

‘we actua]]y have very. 11tt1e gu1dance from the aVa11db1e theoretwca] 11terature,

but several nert1nent themes can be cu]ﬂed from a w1de1y sdattered material on
N4

yocational development and career asp1rat1ons These a11 stand apart from the
4 ;

convent1ona1 1nterpretat1on of plans as mot1ves '
¢

In eya]uat1ng the 11ke11hood that the nurs1nq students they studied would -
;<actua11y comp1ete the|r proqram of study, Katz and Martin (1962) found that

those who had decided upon. this career at a young age (before 16) and had thouqht

<

serous]y about it even earlier (before age 10) had a muth higher success rete
|
than those who came upon their "commitmeént" much later. They suggest that

.

longstanding plans, grdunded in a history of relevant socialization, may be

fundamentally different from similar expressions with far 1essfsecure foynda-

t

tions, with the former ref]ecting a subjective career commitment and the latter

L4

being but s1tuat1ona11y specific and thus highly vo]at11e Accept1ng th]S d]S-

t1nct1on, it is but a snort step to the possibility that many youth may be

.f’}

- L]

1)
P



3
N

lacking 1nlintentions of either sort, Again, there are suggestions in the

Titerature to this effect. n o L

ﬁath vocatinnal aevelopment research, for exampje: indicates that the

qccupational aspiratibns/of‘high school seniors are prone to be unrealistic

L — - -

and tantasy-based (Gribbons and Lohnes, 1968).' On the bdsis of such eVidence,?
I i _ . .
Jordaan (1974) has concluded that barely ha]f'the research popu]at10n oﬁﬁthe v

we]] known Career Development Study even were engag1ng in, much less atcomp11sh—-
I 4

1ng, age appropriate deve]opmenta] tasks of. the sort ant1c1pated |n theories of
r
vocat1ona. deve]opment. 'S1m11ar1y, HiTton found (1971 42) that as many as

twenty f1ve percent of eleventh graders from the ETS prOJect used in th1s re-

1, . ?
port had not even seriously cons1dered,the1r vocatwona] careers. Lo

It also has been suggested, as a fﬁna] COnsideration, that some, ambitions°

F

‘m1ght as- read14y be the consequences of career outcomes as their precursors

.Robert%-(1968) has ‘argued this perspect1ve forcefully. Rejecting the fradifional
emphasis on motivations in the career development literature, he concludes that
"Amb{tfons are anticipations of the diréction that careers are'going to take.

They are products of occupations that 1nd1v1dua1s are in the Qrocess of entering

»

", ther than determ1nants of the patterns that careers take (our emphas1s). In :
his perspective, asp1rat1ons are noth1n9 more than the subJective representation
of the opportun1ty structure that d1ctates fhe course youths tareers‘wi]] follow.

These perspect1ves on career 1nt5nt1ons may also app]y to educat1ona1 p1ans

l

Longstand1ng plans may ref]ect greater commitment - and mot1vat1on than those of
shorter durat10n, although even here the "p]ans as mot1ves“ 1nterpretat1on is

not ent1re1y secure. For examp]e, students who have eXpected to go to ~college

-

since eagly in their”aaadem1ctcareers may simply be reflecting the realities of
\ ) . . '

théir favored socioeconqmitacircumstances rather than any internalized drive toward

F
t
»

-

%




high atta%nments This necessary caveat aside, however attributing motivational

| re]evance to 1ongstand1ng plans probab1y is, at 1east in genera] more reasonable

' than do1ng so-to all plans 1nd1scr1m1nate1y or to 1ntent1ons which have yet to‘t
stand the test of time. . | - S

The extent of prior know]edge regarding the 11ke]y course of events d1so

q

may be re]evant to the mean1ng of ! p]ans in this 1nstance distinguishing s1mp1y

factua1&reports from indicators'ot uhder1y1ng d1spos1ttons This part1cu1ar un-'

"easlness regard1ng ‘data on educat1ona1 exoectat1ons at least has been acknow1edged
in the substantave 11terature Alhiahd ar, Eckland anqv'r1ff1n, 1975) but its

implicat ions have yet to be fu].y developed. - ;,
p /

Flna115, here too we perhaps need be more sensitive to the ways in which

our procedures structure what our research seems to reveal about the world. -In

!

\

,asking about educational or occupat1ona1 plans and,rece1v1ng.responses within the
framework provided, we run the’ risk of attributinq’much greaoer“significance to

those answers than they hold for the respondents themse]vesf)/?he career.develop~

&

'ment ]1terature cited earlier 1nd1cates that many youth, even as late as-the senior

/

year of h1gh schodﬁ, are woefully ignorant of the wor]d of work and have ref]ected
i

but spar1ng]y, if at a]], on their 1onq term academ1c and career 1nterests

Answers g1ven merely to fulfill the 1mp]1c1t social contract of the research

s1tuat1on cou]d well be v1rtua11y devoid of mean1anu1 content but m1staken1y
)
.would be accorded mot1vat1onaT re]evance commensurate to that of even the most -

1ongstand1ng and intense amb1t1ons.
The stated intentions uf any particular student could, of course, be determined
exc]usive]y by any one of these possibilities, bylsome combination of 311 of them,

or even by sbme other cons1derat1ons altoqeaher, for this is by no means an exhaus-

t1ve accounting. Each, however, at least is p]aus1b|e and, unfortunate]y, not



“v

distinguishable from the others on the hasis of the simple responses elicited
’ . ‘ . : )
in tha typical survey reSearch situatior. The analyses that rollow admittedly
oo, v . L. ' ! K \
are far from.conclusive, yet in our estimation they af. least_make suspect the

-assumptions imp\?cit in most applications of sugh p]éns data:

", - 1. That plans reflect exc]usively, -or even primarily, motivational

disposTtions or achievement orientations;

*

‘ 2.'”;Hét they do so similarly across all students;

[}

3. that they do sb simi]pr]x:thnoughout-therschpoj yrars. "’

- o o /// 4 . ,/) ' Lo
A | ' C T METHOD

¢

A
x

Two data sets are used in these-analyses. The Educational Testing Sérvice's

Academic Growth Study (ETS). provides information on educational plans measured

in the seventh, ninth, eleventh and twelfth 1rades and go]]ege'aﬁp]icatiohtand
k . ¢

admissions statuses at the tdime of the serior year surv%y. The ‘National Longi-
tudinal Study of the High §choo1 Class of 1972 (NLS) has avaj]ab]é comparable
senior year data, as well as actual ccllege enrollment information up=to three

" years after high school graduation. Thus, these two data sets complement one
) e * [ \

another, with t.. ETS file providing Qre-sehior year data and the NLS nroject ’
including a valuable post-high school fol%ow-up. ' ' {
V- | ’ -
' . . C 1 M
The NLS Data Set £ \
’ . ' ‘ \ ¥ )
\ The National Longitudinal Study (NLS) of the High Schonl Class of 1972 is
i an on-going project sponsored by.the National Center for Eduratic;qlfStatist{cs.
v ' ¥

The present report uses base-year and first- and second-wave follow-up data from

the NLS., ) - . )

g j- \?
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The NLS emp]byed a twb-stage probability sample with schools as first stage

»

sampling units and students as second stage units. A maximum of efghteen students,

randomly selected, was surveyed within each schoul. The base-year questionnaire

and a 69-minrute test battery were aéministeredin the spring of 197élto

16,683 seniors who wgré enro]1ed in 1,d70.pub11c, private and church affiliated
secandary schools throughout the United States. Schools that were Tocated in Tlow
income ;}eas or that had a high prosortion of mfnority'student enroliment were
samp]ed\at approximately twite tﬁe.nOfmal sampTing rate in order to obtain an

{

\ . . . v
adequaie representation of minorily students.
’ (

" The first fo]]oﬁ-up survey was conducted between October,1973 and. April

!

1974, Of the séniors,who'had pérticipated in thg'base-year éurvey, 24 percent
comﬁieted the first ?Q11éw-up questionnaire. A second follow-up was conducted

in the fa]i of/l 4 Q}th‘a~sim11ar1y high success rate. The sample used ‘in this
report is 1jmited to E]ack and white respondents, with hur maximurm effectivp
casg,base being apprqximaﬁe]yﬂ14,500. The diffeéing sampl~'sizes reported in

our tables reflect attrition due to missing data on the items useg_in particular .
analyses, with the educatioﬁa]'pians Qariab]e.ifse]fJbeing a major Causé of such
case loss. oo . ! ‘“

1

Educational Attainment is measured as a dichotomy reflecting whether or not

I
. ‘ ¢
the,n@spondent attended a Ewo or four year cdll®ge or_university, full- or part-

time, at ahy time during the peried covered by t%é two«fb]]ow—up surveys. (through

October of 1974).° ) & '

’ ' - . {
fducational Plans is measured with an itém from the senior year survey asking

the hlghest level of education the respondent plannéd to ootain. The six response

. C .
'oppions (ranging from "less than high school graduation" to “"do to .a graduate or

profe.sional school after college") were collapsed to parallel the "colleqge" - "no. -

-

x‘ _I_ (1




{

\ o " e
college" dichotomy of the attainment measure. Althcugh this cod}ng'does not”
exploit the full range of information available in tne original item, 'such a-

. - e N l
dichotomy is convenient for cross-tabular comparisons and it correspords 0

the coding of our attairment criterion. L

Duration of Plans is qﬁésuréd retrospgctive]§ from"a‘sihéle iten in.them
senior queéstionnaire worded as follows: "Waen did yo& first deqidé&ﬁhether
you wbuﬁd go to college or not?"’ The five response Lptﬁong avai]ab]e-we?é com- }
bineo“jhto four for'ana1ysi§: 1) vafore the 10th gradé; 2) in the 10th or 11th
grade; 3) in the-12th grade; 4) still undecided. M;ny.stUdents respoﬁaed "un-
decided” here byt‘neverthe1ess provided a codable %esponse on the p]ansr}tem ,
itself (for which there was no "undecided” cption). We 1gter will sebarate out

this groJp as one whose "educational eipectétions” nﬁy“ﬁave']itt]e 5ubstanﬁive

import. o .

Senior Year App]idétibn and Acécgtanéé Statuses also were measured with
items from fhé base-yégr survey.. The first pskea “HaVe you applied Fo?’admis—'
gion to any to]]ege ofyuniversity?“; the second, "Have you been édceptea by any
cé]L?ge or university?f, Response options agéin were diﬁhotomized; here_to

ref?Lci.”yés" (coded 1)‘and "no" (coded 0) distinctions. Additioné]]y, many

respondents were directed around this entire series of items Qased‘on an earlier

routing question‘regarding theiF‘anticipated primary‘time'commitmeht in the year

after’ leaving, high school. Students directed around the sectibn on postsecondary

n?ﬁ .'#vl ' I‘ c.

(i

school ifig were assimed not to have applied to college and hence were assigned scores -

of zero on these measurcs of application 4nd acceptance status.

Qur cross-tabular analyses focus~on the variables just deScribed. We also
report *Some reqgression 3pa1yses which 1nf}Udg ayvell the following measures,

]

Q‘l B a4 —/ - +
all obtained from the senior survey unless noﬁ@d\ptherw1se:
o T '

v

,{> \

. ? - , . ' _.AQ) ra
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t . R ‘ . ] \ , Co '] . ‘ y 9.

v ‘Race, with blacks coded "1" axd whites "0"; - . <)

Mothe™ s and tather s Education, scaled in years; . ' ‘
- 4 3 .
“Father s 0ccupat1on, scqred in the metric of. Duncan s SEI;

'.Aegy1s1t1on Index, the s1mp1e sum of 10 hou§eh01d pos<e551ons,

. R w1th women coded "' and men ”0"' !

’

I _Et.tude afcummated compOSJte of sta rd scores from four of the

!
.
‘ ¥

six subtests f ths‘NLS test battery; . RARE | '

v

Curr1cu1um tnro]]mert, JCOPéd as a "college, preparatorj" ("1") --

;} “_ non—co]]ege,preparatory" (”0") d1chotomj

ir

- | ch 1nf0rmat1on from school records when

* available, otheirwise from student reports.,

~ k4

[ . r l' . _‘
Most of these''variables are desckibed more completely in.Thomas, A]@xander and

Eckland (1979). = ' . T o -

The ETS Data Set, - ’ T .

ts

The data emp]oyed‘here are from a subset of the samp]e 1nc1uded in the Study

y of Academtc P?ed1ct1on and ‘Growth conducted by the Educat1ona1 Test1ng Service .

\

(see A]exander, Cook, and Mcu11] 1978, and H}]ton, ]971 for-a deseription of

hlad

the sampling procedures). Students included in the pres@nt analysis come from

ten comprehensive (as opposed to vocatiogal) htdh/ichoo1s’in three large qﬁﬂa”

school districts across the United States where they were seniors tn\]9/8-1969.
- ‘ s

The ETS design entailed a 'series of repeated cross-sectional surveys Of\fifth,

-

seventh n1nth, e]eventh, and twelfth qraders 1n alternate yrars from 1961 through.

1969. Those students present across waves of data co]Tectwon cah be stud1ed as
- 3 {

1?pane1 At different points in the 3Qa]ys1c we w111 emp]oy portions of (1) the
\
A
seventh through twelfth grade panel; }é) the e1eventh through twe]fth 7race panel;

and (3) the twelfth grade Crossesectidna1 sample. Again, students WYLh\W]SS]ﬂQ




-va]ues

10
t \ .
data on vanﬁables'requined for a particular anaivsos are excluded from that
. \

S~

analysis. - L Lo ‘ . .

\a

Educat1ona1 Plans in the seventh, n1nth, and eleventh grades were obtained

from quest1onna1res administered in the fa]]s of 1963, 196§, and 1967, respec-

4

]
tivel'y. Senior year plans were obta1ned either in Jafuary or February of 1969.
: W : .

Seventh and ninth grade plans were coded into three categories: college; non-
¥ . X ‘ ‘ '

college; undec1de€ An "unoecided".opt on was not avai1ab1e to students on the
Jun1or and sentor\vear 1nstruments (1=college; O=other). For students present

in all four waves ,of data, .collection a measure<gf the u§a§1on of their educa-
t1ona] goa]s was corstructed work1ng backwafds froﬁﬂthe twe]fth grade: (4)

students who gave the same response (either co]]ege or non- follege gbals) 1in

311 four waves (7th, 9th 11th, and 12th grades); (3) those whose responses in

\ N
the last three waves were consistent but different from that given in the seventh
1
grade, (2) those whose Junlor and sen1or goaﬂs agreed but were different from
. y * - )

‘those- held in the ninth grade; and (1) those whose plaps in the semior and ﬁunior

A} o

vears differed. The "undecided" option in the seventh and n1nth grades wa$ con-

?

m1ss1nq data"on any of the educational. piams questions were not aSS1gned duration

’

. Application and Aoceptance statuses in the twelfth grade are. dichotomous
A S 1

[

variables ronstructed from aksingle item on the senior questionnaire: "What is

the'present status of your plans?"” Students were asked to respond to this 1tem

only 1f they p]anneé to attend coilege. ‘Three response options were available:

&. v ‘,

(1) I have'been accepted by at least one co11eoe, (2) 1 have applied for admission

» 13

but hav: not as yet been acceptud by a collene; (3) I have not as yet applied for

adhibsion.k A student received a "1" on application status if s/he answered either

t

»

. 1. I , Y | , I/’
5

- sidered inconsistent with either co]]ege or non-co]]ege qoa]s Students w1th .

»




“

.§g§)'with women coded "1" and men "0",

' A 1
"2" or "1" to this itefi, ptherwise (a“score of W non-response). s/he received

*a zero. Sirrilarly, a student was scored as having "1" on acceptance status qn]&

. N . ‘
if s/he responded "1" on the *item, otherwiéﬁ a value of zero was assigned. ‘

o

Additional variables employed in regressions‘are: ‘ ’ 3

"lf )
4
.

Mother's and Father's. Educatiohi sca]éd in years;

Father s 2ccupation, coded into the SEI metr1c from an Edwards type census

f |
c]ass1f1cab1on, Aa . . T
Acquisittoﬁ Index, the tota] number of rooms in the respondent's home; toe
Race, with blacks coded "1"“and non-blacks "0"; . : \

'

!

Aptitude, composite score. on ETS' SchooT and College Abilities Test battery,

vadﬁinistered during the junior year of high. school; * 9
! .
Curr1cu1um, obtained from student reports, with “co]]ege preparatory". coded

* ‘8

M1 and all othé\ tracks “0 " ]

SN REsuLTS
" ) ‘ _ |
The ETS and. NLS senior year surveys both included items asking whether the

reSpondent had yet app]1ed to dhj college and, if so, whether s/he had yet been

'“.accepted. Since the NLS fieldwork was donducted later in the academic year than

was that fdr the ET§ prdject (April, May and June as opposed to January and Feb-
"ruary), it should not be surprising that higher percentages of NLSvrespondents
replied positive]&;tu both. These ftgures are presented in Table 1. Overall,
some 47 percent,ot’the-NLS respondents had app?ied‘to college by‘the time of

the ssnior year survey, and 4] percent had already been accepted.3 ‘The cor-

. & J
responding ETS percentages, though lower, also are far from neq]igibl&.
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N ' : & Table‘l About Herel/
Even more impressive are the figures for the college-oriented students in

these two samples. About sixty-two and sixty-six percent of the NLS and ETS

v students réspectively indicated that they planned to attend college. Of these
NLS stgdents, some 73 percent had a]ready applied and 64 percent already been

accentedl Again; the ETS figures are 1ower( but st111 apprec1ab1e Without

* "4 \

i doubt of course, many students app]x_to and, as a consequence, are a¢cepted
). 1nto college becausg they are h1qh1y motivated to "do so, but for many others
- T

such reported expectations may merely be, statements of fact. With on]y the re;

ﬂorts themselves available, these two meanings cannot be distinguished. - Hence,

N

we have here another demonstration.that such reports may reflect simply-eithér
. | ,‘. . . \

realism or resignation rather than ambition (Kerckhoff, 1977). - v

[4

- The ETS and NLS data also allow us to consider whether longstanding educa-

tional intentions differ in important respects*trom those of shorter duration. \
%

» .The literature on cAareer asp1rat1ons reviewed earlier suggests that’ longstanding

goals may ref]ect greater commi tment and hence have greater mot1vat1ona1 re]evance

. . ’
L -- Table 2 About Here -- . B

Table 2 identifies when students' educational plans crystallized over their ™
school careers. In the NLS survey these data on the duration of plans are measured
retrospectively, while in the ETS project-they are determined direct]y from re-

\ )
peated survey administration®. At least in this instance, then, the latter
» \ '
. \ . N
probab]y should he accorded greater credence. } 0

For most students, educat1ona1 lntent1on9 are 1¥deed 1onqstand1ng For some -
forcy percent of the NLS respondents, these extend" back 9_19r to the tenth qrade

In the ETS data just over half the respondents are found to have held the1r plans

?

since the seventh grade. A somewhat different mode of presentation suggests the

f
12

C ,' ’() \

L ‘ + .
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geperal correspondence between these distributions If the NLS figures are re-
calculated for only those who prov1ded substant1ve responses (that is, exc]udung

. Y L . o
the 2646 ”undec1deds"), and cateqor1es are comb1ned so that the grade comparlsons

are"the same, we find that twenty four percent of the NLS youth claim to have

Tome upon their co]1ege plans during the twelfth grade, while seventy-seven per—

-

cent did so ear]1er In the ET1S data the corresponding percentages are twenty N\

and eighty. . | S »
\ . ‘. c. . .
. " .Thus, both data sources are in -agreement that the =ducational intentions of

most vouth firm up before the senior year, of high ‘school, and in many; 1nstances\
\
we11 be1ore On the: othEr hand, a minority of youth do not conclude their educa-

t1ona1(p1ann1ng mich before the end of high school forces it upon them. The -

NLS data, im fact, suggest that even at this late date a good many students re-

&

main uricertain regardifig their educat1ona1 futures

[t thus becomes 1mportant to know whether col]ege intentions so different in
this regard also d1ffer in the~r empirical character If the concerns develooed
earlier reqard1ng the poss1ble diversity of meanings reflected in stated plans

“are at all warranted then we wou]d expect plans of longer duration to be more
strongly r°1nted to behav1ors a1med at their enactment and to.eventual attainment

el

levels. We also suspect that the‘educat1ona1 goa]s reported by students who on

an earlier item'indicated they were uncertain regarding their intentions are eSpec1a1‘y
lacking in substantive meaning. tlence, these should have 1ittle bearing on attain-
menfs. Table '3 and 4 test O“L these poss1b1|.t1es first through cross-tabular
analysis :and then in a regressﬁon framework . ° -

-- Table 3 About Here -~

' TabTe 3 reports the percentades of studerts havin, appiied to coallene, having been

- !
.accepted into college, and actually héyinq attended coliege, c]assiTied);ﬁcordinq
s

[}

lv,/ | ‘.\
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V’ " .
to their senior ‘year p’ans and the longe¥ity of those plans. Aside from ihe

\generajly higher percentages for the NLS comparisons, which are anticipated

owing to that project's-later fie]d&ork, the ETS and NLS natternS'again are e
qui%e similar. Both revea1 a marked decrease in the percentages of col]ege

oriented students who undertake to ga1n admission, successfu]]y'ao §o, and.

in tne NLS actua]]y attend college as we progress\from longstapding plans *o

those of more recent origin. While & deciéion not to attend college appears

to be fairly b1nd1ng regardless of the timing of that detls1on, the same can. .

hardly be said of the de >ision to attend.
The'last row of Tab]e 3, for examp]e, suggests that the influence of
"olans” on attainments differs markedly depending upon what‘“kinds“ of plans
hare it issue: Lonbstanding goals for'c011§ge are quiteklikefy to be trans-
- lated 1nto actual attendance. “On the other hand, more recently formu]ated ) i )
. plans fare constderably p9orer'in forecastﬁhg college attendance, perhaps
j " surpr1s1ng]y sc €ince they anf developed nearer to this transition. In fact
| there is almost a thirty percentage point d1fference in college attendance com-
paring twelfth qrade college planners with students who have intended to go to
college since before the tenth grade. Thus, students'whose judgements are
swayed by shori-term sitUationa] cues appear to be both 1ess strongly wedded .

( to their educiational goals and less adept in 1nterpret1nq the c1rcum,tances

that bear upon them

Finally, tbefaata from youth who answered on one ques.ion that théy still were .

v

uncertain regard1ng their co]]eqe plans but .who neverthe]ess responded to a second
reqard1ng their educaf1ona] expectations are eapec1a]1y lacking in pred1ct1ve power,
Of these students who indicated it was their intention to go to co]]eqe,6 fewer
than ha]f actually do so at anv time dur1nq the first three, years after high

'school graduation. This is almost twenty percentage points less than for any

)
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/

other group of "college. planners. .« These are substantial differences, and ones -

~which would be completgly unrecognized in‘conventional analyses of students'

7 » . (
) o ’ ”

v ---Table 4 About Here --

plans.

A quite s1m11ar ‘pattern is obta1ned when p]ans are cons1dered within a
regres ion framework of the sort common to status attainment research Here °
we use only the NLS data, since the ETS project provided no 1nformat1on on the

‘post-high school educational experiences of dts sample. These results are'pre-

' sented i, Table 4, the first panel of which pertains to the full sample. Under

other circumstances, thi- first analysis well might have been presented for its

substant1ve 1mp11ca lons,nand these seem1ng1y provide strong support for the im-

portance of motives for atta1nments* The,equat1Z:)1nc1udes measures of students'

socioeconomic origins, race, sex, ‘academic aptit e, curriculum placement and,

1ast1y, educational p]ans as pred1ctofs of CO]]iﬁe attendance, not unlike many
studies in this trad?t1on In th1s first est1mat1on, the standardized plans
coefficient is more than tw1ce that of its nearest rival, curr1cu1um membersh1p .

(parailel equat1ons for app11cat1on and acceptance statuses for both the NLS and

A
ETS respondents were estimated but are not presented. Rhese, in general, corres-
pond quite closely throughout toﬁghe results for. actual attendance).

The results for youth with longstanding plans (i.e!, the second and third

%

pane]s) parallel those for the full cample. If anything, in fact, colle%e goals

actually are more valuable resources for these groups (compare metric coeffricients).

\‘ . ' -
For senior year planners, however, plans are a good bit less cpnsequential. For

.

example, intending to go to tollege increases the 1ikelihoog of actually doing so

by only .42 when that intention(is come upon during the last year of high school,

"compared to .63 when it is formulated prior to the tenth grede.8 Finally,

®

( 1

. [y
\I ) ’
/
N, v
v
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attainments are\ even less responsive to goa]s for those students whose goa]s‘9

' have a rather ephemeral character. For these youth,’ co]]ege plans increase the

probab111ty of attendance by only .24, and the1r s1ngu1ar 1mportance is hardly
as 1mpress1ve as in the other compariscns. Thus, our conclus10ne regarding both
the-re]at(ve and abSotute importance of motives for educacional atta*nment would -
differ notably across these various student groups, which ordinarily would Re

4

treated as homogeneous.9

»

Althouqh ‘conventional procedures for assessing goals . somet1mes may be
adequate these results suggest that they are most lTikely to be SO for students

whose plans firmed up relatively ear]y in the1r academic'careers. In this case,
. . o~ *

. though, it woula be quite mistaken-to study educational goals as%an‘odtcdmb of-
) , ' m——

high school, as typically is done. On the other hand, for’studéhts@whoge plans

’
*

“are formulated much. closer to‘the'terminatidn ot high school, stated intentions
: ’ /

¢ L

appear to Toad on many considerations, most of which are far removed from the

»

researcher's intent. While in these instances it might’make sense to relate such

expressions to school experiences, we then encouhter Substantial prob]ems of

_interpretation, for we clearly are at risk in assuming that such data reflect

A

only, or even ma1n1y, achievement dispositions with motivational relevance.
Although none of this strikes us, in retrdépect'at least, as especially sur-
pr1s1ng; it nevertheless has rather sober1no 1mp]1cat1oqs, for in practice we
have no 1dea how these patterns are represented in our data and, therefore, how

to properly interpret our resu]ts.

N et
DISCUSSION

!

The preceding analyses imply, we believe, some rather serious deficiencies

in conventional practices for evaluating social-psychelogical contributions to

23
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adequately thrOth convent1ona] survey items.

-

*

educational and socioeconomicfaftainments. By implication, they as well make

suseect the conventional wisdom supposedly sustained by'those practices. Al-
though these concerns epply most , irmediately to ecﬁbol process modeling in the
tradition of that first advanced by Sewell and his co]]eagges.(SeWell, Haj]er
and Portes, 1969; Sewell, Haller and Oh]endorf, 1970; Sewe11‘and'Hauser,'1975),

they hardiy are limited to this literature. Woelfel and Haller, for example,

provide impressive claims for theﬂvirtues of educational and occupational aspir-

ations as dependent measures in research on attitude formation‘(197T:7Z):

7 "Levels of educational and occupational aspirations are

’

virtually ideal attitudes for this research, since they are
relatively stable, long range, importadt to the individual /3
who holds them, virtually universal to the subject popula- ' \

tion (high school students); .... and both are‘easily
| " e
measurable with instrumeneirof known validity and relia- .-
bility." o v
- 0 7
¥ Each of these assertions, however, is rendered suspect by our findings. .
The plans of mahy students actually are quite unstable; for others they are

seem1nq1y nonexistant, or at least nqt sufficiently formu]ated to be elicited

——

Once stated, these reservations regarding the naive use and interpretation

of plans data hardly seem proféund, in fact they border* on being se]f-evident

)
How, then, could these deficiencies of procedure and/or conceptualization have

gone unquest1oned for .so long? We' suspect that se 3a1 factors have contributed

to_this circumstance.
A

The 1n1t1a1 Wisconsin formulation of such social- psycho]og1ca1 mechan1sms ’ /f\

of educational and occupational atta1nnent afforded an elegant 1ntegrat1on of




o 18

[

. :
. lorgstanding soc1o]og1ca] concerns w1th strugtura], interpersonal and subjective

influencés in the schoo]1ng process. = This was. noth1ng short of a theoret1ca] tour

1

de force,,d1sarm1ng1y s1mp]e yet remarkab]y encompass1ng Unfortunate]y,,how-

ever, the concepts of the framework-d1d not rece1ve the same'thorough‘attention’
LY

as digd the relationships among them, and emp' ‘ical assessments of toe perspec-
1 ) ‘

N '»i-.‘.
‘ : ~

tive often have been ted1ous]y opera§1ona11st1q
Th1sg\qf’c6urse, s hard}x,pecu]1ar to status atta1nment research To the

COntrary, this literature has been uncmnnon]y seif—ref:ett1ve and self- correct1ve ]

Neverthe]ess, two cons1derat1ons probably have: comb1ned to deflect attention frem

the sort of concerns raised #h this reﬁbnt First, the conc1us1ons’from this

v

literature have been. ent1re]y plausible and consistent w1th expectat1ons, resu]ts

hard]y ]1ke]y to occasion excess1ve tntrospept1on.,-5econd, there is no readily.
. \ M - ’ .
available schema thatﬁm{cht be drawn upon ‘to refine either conceptualization or

4
-
4

instrumentation. , = . . o - ‘ ~ B i

. : . ‘ , V N “‘.
Regarding conceptua1ization, Mischel (]973:275) haS'characterized the dearth

L 3
of theoretical insight on such matters in perspna]1ty psycho]ogy as'fo]1ows

h . ~

»

) ' "A]though self-instructions and intention statements are“\f% N

Al

' |1ke]y to be essent1ai$componen+s of an 1nd1v1dua] S p]ans ..

at present thesettop1cs prov1de the largest void and the
1
. greatest cha]]enge in persona]1ty psychoelogy."/
. A?

4

In the' absence of an explicit cOnceptua]izaticn of the nature of p]ans and

>

R g - : SN
of their role in the organization of behavior, it is not at all surprising that °

. (N ‘ ‘
! . . . . .
survey research on these and related constructs (intentions, motives, ambition,

&

! ' . .‘ . 1 : . ! \ "‘
etc.) should resort to crude indicators. While such practices are, we be]1eve,

entire]y defensible orf pragm: tic grounds accepting .their necess.ty does not 0

1mp]y license to ignore their’ 1mp]1cat1ons ‘ ' _
L, . L . T 4 !

. [ s .
‘ " : .(,),‘) . _ .

1
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In perhapsfthe most thorough theoretical treatment of plans currently

available, Miller, ‘Galanter and Pribram {1960) characterize plans troadly as*

A}

"a rough sketch of some course.of action." P]ans, they argue, are analogous.

to computer programs, in that they spec1fy a behav1ora1 a]gor1thn

<

1mmed1ate1y suggests some of the comp]ex1t1es that deserve attent1on in research o

This imagery

‘- 0

on the re]evance of p]ans for educat1ona1 and socieconomic' attavnments ‘Is, for .-

!

examgﬂe the p]an at issue even_ in "the respondent S reperto1re of p]ans7 We:

L4

typ1ca11y assume SO (see the quote from woelfel and Ha11er) but perhaps~greater B

caution is in order Evenagf the student possesse

A re]evant plan is s/he : L

‘ [

execut1ng it? An~unexecufed p]an, even if remarkably adept in 1ts conceptiony

L b
v

is by definition 1neffectua1 Moreover, the plan itself reveals 11tt1é regard- '

1ng the values and mot1ves that might govern e1tner its: execut1on or 1tsepr1or1ty

<

Nh11e it is beyond the scope of che present effort to

-

~among compct1ng p]ans
provide a comprehensxve organ1zat1on of such constructs, it shou]d by now be

obv1ous how much is blurred overin asing s1mple statements of educat1ona1 \ptent

’

as though they revealed not on1/ o]an, mot1ve and va]ue but also- the1r cognitive "

- ’

organ1zat1on

| We hope that the reservat1ons developed 1n th1s ‘report regard1ng ava11ab1e

research oh social- psychoﬂog1ca1 contr1but13ns to statPs atta1nment w111 st1mu- |

[ ¢
.

1ate further’thought and Jtudy, for the 1s<ues themselves are cr1t1ca11y important

of what- such afi assessment might Tr~’

and deserv1ng of the most r1gorous assessment poss1b]e
. r

. ¢ remains to be worked out "we'think

A]thOUQh the f1ne-deta1]

!

I ]

it clear that it w111 have to draw w, .. much richer 1nﬁormat1on on students'

intentions and ambition and attcmp1 a much more e]abOrate conceptual organ1zat1on

‘

The ex1st1nq 11terature is def1<1ent on both these counts

-

of those data.

L]
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FOOTNOTES

. R -
1. Tqis figure is about.the éxtent of item non-response typically obtained

—

in surveys of studenrts' occupational plans/goals -- usually on the order of

‘twenty to thir@y percent. Although such students ordinarily are set aside as
N -, - -

missing data cases, it may well be that their non-responses meanﬁngfulgy.re—
. ~ r
flect their level of career planning. S
1 ~ ‘ N “
2. In preliminary analyses we aiso considered fullatime attendance as an

4

alternative criterion, but the results for it were practicaliy identical to

those reported for "any attendance," and hence are not included in the tables
. L

that follow.: ( N

\

~
\

3. TheseAfigures, impressive as they are, likely underestimate the number of
studentsiwho are well informed regarding the 1ikelihood that'they will go to
college in that w- have no information on the rejections received by students -

Ay

who have-applied.

4. Of céhrse, these NLS and ETS data differ in many respects and exact cor-
respondance is hard]y‘to be expected. In addition to differences in sampling
procédures and the cohorts represented, the Nké datg are likely subject to
substantial errors of recall, while the successive reports of plans from which
the ETS item was constructed praobably are differentially reliable. Additionally,
grade-referents are got identica1'and~the NLS youth had available an "unde-

cided" option in the duration question.

/
/

5. Scaling plans simply according to their dughtion hardly exhausts all that

might be of interest in the patterning of students' answers to such questions




A

‘

., possible response patterns, however worthwhile such an exercise might be for

~ This suits our present purposes quite adequat "y, . ~n though it clearly is-

’ppt all that coyld be done on the matter.
’ .

#

-

‘across their academic careers. In.fact, any one of our "duration" categories
A

[11kely subsumes important differences in how students came upon their specific

. o, a .
.intentions. Our presen; concerns, however, do not require that we assess all

?

‘Lo . , . .
- other purposes. Since our categories are themselves likely quite heterogeneous

L

in phe meaning of the plans each subsumes, the differences they do reveal

ﬂfprobably underestimate the cbnceptua1 ambiguities in such intentions data.

(
& ' : .

6. Almost 40 vercent of the approximately 2600 students who indicated on the

duratiqn-hubstion that they still were uncertain regarding their college plans

did - in fabt4skip the question specifically asking their level of expected

P’
educational attdimnens. -

7. A log-Tinear ana]ysig'of the five‘hx2x2 cross-classifications implied by
the rows of Tab]% 3 reveaTed éonsi;tent]y significant three-way interactions.
Tﬁe x2 vajues for the models which fit all marginals and two-way interactions
ragée between 8.508 (for the ETS data on application status) and 252.75 ,(for
the NLS data on attendance); The saturated Todei, which adds the fhree—way

interaction, would exactly reproduce the observed cell entries, shrinking these

\

o
x_ values to zero. With three degrees of freedom, the XZ thus accounted for by

the three-way interaction would in each instance be significant at conventional

“ levels. Substanﬁive]y, these results indicate that the relationship of plans

to these other outcomes actually increases significantly as we move from more

k]
3

! ) . . .
recent to'more Jongstanding intentions.

L3

)
L b "'\,




8. In reactihg.to'an earlier version of this paper, a reader remarked that such
. di fferences across duration categories may reflect stmpjy the certainty and/or
intensity with which plans are held. Hence; "durdtion" may merely be a dimension

of plans, akin to the jptehsity-direction distinctton;common in attitude theory.
P “ ) ) ¢ '\
No doubt there is merit ‘in this interpretation, which underscores the conceptual

- »

. ' : {
inadequacy of most work with simple plans responses. -At Re same time, however,

’,

1t does not provide a basis for distinguishing reports from agbitions,‘or either

-
o o -
of these from either free associations or epiphenomena. We 'will return to the

need for a more cogent conceptual accounting of planping and enactment in the

. [ o
discussion. R | , A ]

[ !

v : « . l"

9 A great deal of.addﬂtioﬁa1 ana}JSes a]aqg these lines have been conducted but
are not reported owing to space limitations. For both data'sets, regressions in |
which app’ication andlacceptance statuses are the dependent variab]esthfﬁe bee;R ]
’xam1ned, as have runs in “Which educat1onal\p1ans itself is the cr1ter1on The \\ .
genera] patterns and implications obtained here for co]]ege attamnnent re ob- ' -

it

served across all of these analyses, with plans being both more important and

) ( _ o )
more determined the more longstanding they are. ol

Since the NLS and'ETS operationalizations of duration are so dﬁssimi]ar, it is
un11ke1y that any simple method artifact accounts for this pattern. Even in the.
ETS data, in fact, we are skept1ca1 that differences across duration categcr1es
reflect merely d1ffer1ng reliabilities of the various plans measurements, as a
reader of an earlier version of thie paper has suggeeted.‘ Plans of longer dura- .
tion actually are moie important, despite their having been obtained initia]%y
at earlier grade levels. Since it is reasonable, in general, to assume that the

reports of younger children will ba more error-laden than those of more mature

youth, grecter attenuation might well be expected be‘the effects of earlier, not




[ §

later, reports. Although we hope in later substantive work with these data to

give more formal consideration to issués of indidator reliability.and stability, :
- ' | | ' V! K - . oo ‘, ' "o
in terms of our immediate concerns we doubt that their: nedlect here isjserious.
' . '. . ‘o . g
[ F . ("
‘ 10. Woelfel and Haller's claim regarding reliability- and validity of'instru—

mentation presumably is made with reference to their own procedures, whicﬁ'
. p ‘

indeed are more refined than most. Nevertheless, the questions we are raising
, _ : , ” [ e
apply to all of the survey resFarch on these issues with which We are familiar. (i
. 5 s .
™ : Y “ . D

11. This ériticism applies equally to our own substantive work on these tQpics.

" ’
v
]
° ’
, .
- .
‘ .
’
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“" Table 1. Percentages App]ymg to Lo]]eg‘e and Having Been Accepted by College
, ‘at the Time of t\g NLS and ETS Senior Year Surveys
- L )
e 4 /
e ) N - _//‘ '
- ¢ NLS M : ETS
S ' S Y S "y %
' ‘ . ,‘ Applied © ‘Accepted A Applied Accepted |
For Total 46.8 41.3 4.3 ' 14.0
| Sampie ©(10720)  7(10720) 4 (3934) (3934)
. ) . ¢ )
E?anzeto 73,1 64.5  {.  61.2 20.8
c )
Go to College (664?) _ (6642) (2591) (2591)
ot ‘
. " %The ETS ’cota1 N of 3934 represents 92 percenr of all students who took
. the senior QLAest1onna1re ]
" ) ',} \ , . »\ ,
. ’n(
4 ~ .




Table 2. NLS and.ETS Distributions”on the Duration of Educational Plans N

wars

L
]

. NS | t N ETs? % N
Prior to 10th Grade 42.8% | 6000 | By 7th Grade 5128 | a2
10th or 11th Grade 19.8 | 2776 | By 9th Grade 2 241 )
12th Grade 18.6 | 2610 | By 1th Grade | 14.8 252
‘ ! e
Sti11 Undecided 18:9 | 2646 | Ini12th Grade . 19.8 .3y
“Sample N, |03z | sampre N || f 1702° |

) 4
, .
/ /
’

aHere studehts are included only if they had valid data on all four educational
plans measures. Consistency was calculated backwards from the twelfth grade to

place the student-in the proper category; see the text for procedures to group
. Students in these categories. -

b

The 2232 persons included in Table 1 but not here were lost due to lack of data

on gqals prior to the senior year. The N of 1702 reflects 78 percent of all
studghts'wne7took the BEQ in grades 7, 9, and 11 as well §s'the senior questionnaire.

?,




_ETS SAMPLE

NLS SAMPLE

[}
| 8

- Table 3.

A

1

Relationships of Abp]icatidn, Acceptance, and Attendancé Statuses to Plans,
Grouped According to the Duration of Plans, for both NLS and ETS Respondents

) N -
T - a g ¥ ] 1
- | Pdans g}? Plans by § Plans by ! .Plans by
Duration of Plans ‘ 7th Grade 9th Grade { 11th Grade { 12th Grade
M T Vv \ R4
L0 College Oriented i -College Oriented: College Oriented | College Oriented .
Type of Plan = 1 o YES ' NO |  YES NO i YES. N YES  NO
% Apply to, College . .76.7%  0.0% f 63.5%  2.3% ? 51.4%  0.7% 53.8% 6.8%
N (807) (65) . (197} - (44) '+ (107) (145) | €117) (220)
.% Accepted by 32.2%  0.0% . 25:9% 2.3% | 22.4%. 0.7% 14.5%  3.2%
- Collegr N (807) (rS) " (197) (44) , (107) (145) | (M7) (220)
- i
> 1 -
Prigr to "In 10th or ! In 12th L« Still
_Duration of Plans + 10th ‘Grade 11th Grade i Grade . Undecided
e oy College Oriented College Oriented, Collage Oriented College Oriented
Type of Plan v: .. YES NO YES NO L YES  , NO . YES NO
% Apply to Colleg: 82.8%  6.3Y 72.8%, 4.8% ' 53.2% 3,87  18.2%  1.74
| N (4204) (814) - (1145) (967) . (853) (1034) - (428) (1193)
.t .- Py ' . -' ' i ' : ) .
% Accepted by 75.0% 5.3% ., 62:3%  4.0% } 42.37% 3%, 11.2% 1.1%
College N (4204)  (814) (1145)  (967) l (853) (1034) (428) (1193)
.o ! ¢ - /. ‘ . ‘ .
% Attended . 89.3%  11.9% 78.4%  11.7% . 60.9% 14,47 |, 44.0% 12.6%
College + N . {4200) (807)  (1140)  (957) (850) (1017) . (425) (1171)
4 o “
} ‘ )
33 ’ 34




\?Qtan1ard1zed coefficients; metrlc coefficients in parentheses

3H

1 . . ! ¥ !
T.ole 4. NLS Analysis of the Importance of Educat1onal Plans for College Attendancg Crouped Accord1nq .
to the Duration of Plansa | ‘
- ¥y c : : RZ. R2
Fducational  Acquis  Fath  Moth Pt | ‘ | Ed With  No .
Outcome Index Occ Ed Ed Race, Sex Ant Curri¢ " Plans sPlans ™ Pl%gs e
Total Sample ' : o
(N=9659) " N : .
Attend College .038* .038* .028 .031* .046* -.005 .098* .157 .522* : | v,
(.011) (.001) (.005) - (.004) (.085)- (-.005) (.002)  (.156) (.536) .QLO .329
; - RN )
Plans Prior ’ | ol
~to 10th Grade )
. (N=4651) | _ heCL“
Attend College .035* .037* .010 .027 .023* .009 LO7* .154* - 550* A
| (1009)  (l001)  (.001) (.003)  (.038)  (.008) (.001) (.142) (.627)  .503 o,
{ ! S ¢
* Plans in 10th- |
11th Grades ¥
~(N=1900) -
Attend College .034 .034 027 .028 00" -.010 .065* 16% 588* . i
(.010) - (.001) (.005) (.004) (.126) {-.010) (.cO1) (.117)  (.589) .495 235
' .
N ‘ \\*N _L+
Plans in 12th '
_Grade (N=1659) e
Attend College .033 .025 .067* 021 .045% -.017 .103* .087* .438* .
' - (.009) (.001) (.010) (.093) (.086) (-.017) (.002) (.088) (.423)  .295 , .128
A / “ (
5ti11 Unde- . , i
cided (N= N : Co
1379) - | A
Attend College .034 .035 -.003 .061 .066* -.040 .143%* L110% .262* .
(.008) (.001) (-.000) - (.006) (.084) (-.033) %rxm) (.107)  (.241) 173 .IQQ \'f
*Coeff r1ent greater than or equal to 1.96 times its standard érror. ' .
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