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"In regent years James Moé#fett, Ken Ma_crorie.'Péter- Elbow and :j!_ers.:
its - .

have written enthusiastically about the benefits composition st
derive from the practice of working together in small groups to-re¥po
« 40 one anbther's writing: to-become, in effect. each other's teachers. T:

el ¢

often. hewever. tetichers who-gre not-accustomed to working with small

groups ‘in- their classrooms: tdy the méthod ‘and soon abandon it as’

unproductive. . : »

AsMary K. Healy points out in‘ ihimnbgraph. using stud;:nt response .

groups successfully takes time. patience, careful planning, and training
of students unfamiliar with the process. Mary K. outlines the steps she
ks developed ts,).maﬁe writing response groups work and discusses how to
“handle problems which may occur when teachers first¢begin to us: the
methad. Her paper is a significant contribution tq the literature on this
subj®t and should encourage teachers who see the potential value in
student response groups to persevere in using them. e

v el
[N
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James Gray. Director
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" Teachers of any §ubject have an implicit o éxplicit picture of students

» who are successful in their area. Below is my description of successful
writing students: ‘ . : :

1
L. [] \ -~
. i .

-1. They. begin writing without débilitating: }rcpida,tioh and anxiety. .

» 2. They realize that they will_make discpv.efie's about the subject
theough the atg of writing. =~ o : :

, 3. They take into account thé purpose and audience for the writing.

4. ’fhey realize from past experience that the development of the
" papér will progress through drafts. . . L

5. ‘They have the ci’mfidcncé to use personal anecdote or expegience

to illuminate arguments: -
6. If circumstances allow. t ei« try out the paper on 'othcrs: if not, t'hey

. try to'imagine the intended audience.

7. They knbw,;baHhe writing willsbe difficult, frustrating w?rk but
proceed anyway, ! Lot .

t

..
-

tween drafts of writing in the classroom— any classroom whegher English,
science. social studies. etc.—provides the context for developing the
characteristics listed above. The basic premise behind “his us'E_ of small
groups is that. tagprovide a student writer with a senst of audience.” he
must receive audience refictions while engaged in the process bf writihg,

the piede is handed bacl) minutely cvaluated by-the teacher. In order for -
the writer to develop that dutvmatic awareness of a reader's nceds which
is characteristic of most professional writers. the student n2eds frequently
- W try out Works in progress on other members of the class for some kind
of clarifying fesppnse. This essay outlines a process for developing student
ability to work effectively in response groups. . '
" 1 use the germ “response group” rather than “editing." “proofreading,”
or “writing” group to place emphasis on the active involvement of grd p
mgmbers — giving reactions. asking- questions. making suggestions. The

I believe that involving sfud,énts in small wgiting response groups be-

not at the end when the paper has been handed in..days have gone by, and
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. words' proofre ing” i edlting imply making torrections near the cnd '
of the composing process. To respond is more immediate: it occuts earlier
in the Writing process— usually aftér a first deaft has then oomplcml

', The use of student response groups in the classroom js an f)‘aclnve

. means beth to enable students to help each pther with their writi g and to
lessen the paper load for the-conscientious teacher who believey students
» lewrn to write by writing. By encouraging students o listen and respond to
’ cach other's written work. the teacher: schieves a variety of useful pur-
" poses: students devglop a sense of .a respogsive. questioning audience:
students are helped with their writing while it 8 in progress: students
develop a sense of writing as a process which involves revising based on
« reclarification of their ideas and putposes: and students help each ather
', eliminate many of the esrors which block (M reader's comprehemlon.
Students of any age brmra—wéalth of knowledge about language to the -
classroonr. Whatever their prevpus school expeneﬁce. students have been
. using and learning language for years. In addition, many of them are out-
-+of-school readers with sensitivity ‘to language often not acknowledged in
the classrdom. Just living a life requires language awarenéss and compre-
hension skills rarely mentioned in textbooks.’All of these language skills
« are brought into play when studcms respond to each othcrs wr;ung in
small groups.
" Ffom systematically using small response groups in the classroom (
+  have noted the followmg evolving characteristics.i in student writing: more
.’ ‘speuhuty of . detaie morc supporting examplcs more ‘transitional and
s~ - introductory phrascs directed at tha reader, an’d ‘as a consequence of a
: combination of the above, aore fluent and complete pieces of writing.
After a year's work with responsc groups in the, classroom, students
"o generally request time for group work when they are between drafts: ofa °
Rt particular piece of writin v;, Slowly. over'the course of the year. they begm
s 1o regard response groups as useful to them in a jal"ﬂ&’ of ways, They
cun read their papers aloud to an attentive audience: thgy dlacover’
" thal in the act of reading aloud, they themselves hear omissions in. thelr
. papers, awkward word choices. run-on sentences. sentence fragmems
" “ambiguous sections. etc. It becomes common for a student reading a
© paper out loud to stup reread a phrasé. and make a change before moving
“on 1o the next line. “That doesn't sound sight” is a fiequeht reaction of
thc'writcr upon a first reading aloud. “1 forgot to tell you about the part
, when..."or “There's something missing here™ are other common reactions
« -by writers to their own work. These writer reactions occur even hcforc
the small group begins to respond to the piece. :

v
-
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- a F eparation for Small Gioup Response Sessions o
S . o . S

o ' THE .C}.’ASSROOM CONTEXT

Students” attitudes toward writing shape the type of comments they
make.about euch othes’s wrisipg in small groups. In large part, those
attitudes were formed by past experiences with writing, both at home and -

. in school. And. since writing is generally. considered .a school-related * "
o + activity, it is probable that the attitudes and values students have developed
toward boththe writing process and-its eventual product were sha
their school experience. The-experiences each student has had depend
upon decisions made by previous feachegs. vk

* WHat have these teachers valued in ths swdent’s writing"."

¢ How did these teachers respond to the \vﬂting—with letter grades.
——-[alone™-With mechanical corrections? With comments? With 4 com-"
- bination of these” . B R
* What model of the writing process Wid the teacher work from? -
a. Fbhat a piece of writing has stages of developnient—a gradual
* movement from first draft to last. wi
thg draft on others in between?
* b That a piece.of writing should be ev d corrected first =
' _ and then the student begins to revise'and re

* What types of comments did «the teachers.

4t s

. pieces of ‘writing? .
, “a. Did they focus on the weuknesses in the writing and discuss plans
: ' for remediation? . ! : : -

b. Did they,read some strong /sc'leciions. aloud forthe enjq&menl of
' the class and make brief commants on why: the examples werg.—
*. strong? - ' '
L * Did the teachers seem to enjoy the writing of their studer‘ns?c'
\ ¢ Dig the teachers themselves write ald share some of this writing with
© . their students? - - 4 , .
K How much “play” with language went on in class? '

* The attitudex-of student writrs in our clusses now are the sum of all
that has happened to their writing in the past. The teacher who-wants
, small groups to function sucéessfully in the clagsroom will spend some

- -

. 4 . ". » 3 ( . ) Ty ) ’
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_ time before starting group w&ark *both ferreting out the origins of present - ¢
. - attitudes and taking au!ons to shupe new ones if existing attitudes are

"~ constricting or counter-produouve F use the followmg aclivuy lor that
purposes : .

. . DY
. . - .

[ . .
) . - : co ~ e

. 4 .
Practice ’ . " " S R | :. ]
‘ Purly jn the year or the semcsler. 1 assngn students.the wpu “Writ- N e
' ' “ing in, Schopl.” In a prc-wrurng ussion, | .ask. aboul their ‘
- carliest m»-munes of wmn in’ choo% how lhey learned 10 form ®
; _letters and wonls. whatearly loplps they remember writing about,
) ~ bow they felt at the time about the writing they did, how teachers
S responded to their writing, what specific lessons lhey remember -
: being uugh\ and, finally, how they go about wrig{ng somcllung
Then they are asked to write about these individual expenence§ '

When this initial assignment has beerhanded in. I generally read
and write responses to it—commenting on the content, asking
. questions when they dbecur naturally. 1ignore mechanical or
* structural flaws because the purpose here is to elicit from stu-
T dents a descrif\":m of ‘théir current stancg toward writing along ¢ . .
with information about bow that auitede developed over time.

After re;udmg and responding to the papells | usually "ommen?lo .
the class about various attitudes the wrmhg revealed, and then |5 '
read several selections aloud ‘

he »

-
L
. )

Following an activity such"aé this. I describe what | value in my stugents’
+ writing and hew cTassroom activities for the rést of The year will reflect
: that attitude. Specifically. | describe writing 3s a ‘process made up of
stages so that it is not nee ssary for all writing dgne in class to be polished
e into final draft form. 1 @ik brié¢fly abous the impdrtance &f tryingout writ- ,
ing on an audience beford preparing a finad draft. to learn how readcrs hear - = |
“the words. | refer to my written comments on their papers-as an’example of
the reactions of u reader, rather than the correc nm\s of an evaluator. Then
| stop mlknﬁg knowing, /as aiways, that my actions in the classroom rather
« thgn my talk about the/] process will.be the ulnmate\ persyasion,

- . For the next two wccks or so, we do many short “Kmmals or first draft’

. writings on a variety of topicsi— reactipns to the: lite ature we read. reac-
tions to TV and books, memqry pne&s about the sgude.ms childhoods, . /
descnpn‘ms of scenes around the §hool or specific school situations. 1

read all of the,e write comments.or ask questions, and the papers are [
filed in the studcms mdnvxliual writing folders alohg with the rest of their ’
|
}

-
. - N
[ 1

’ writing, These folders remain un the classroom enher\ in boxes: or file
, cabinets. .

R : ' \
.
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' THE STUDENTS' SENSE OFLANGUAGE [ 1 %,

A\ . . B

If students have had no previous work in response graups, | find it |
‘necessary to éncourage them to become conscious of how they- respond e
.+ " o language they hear and read. What do they like or dislike™ Often: they ¥

have never been asked that quéstion in school before, so at first they have - v

no immediate answer. Unless they iun respond/ they cannot function 4 .
 effectively in a smal group because they have nothing voncrete to offer ,

‘o writer, - T ST e

_One way-of Waking students aware of elfeotive writing is frequently to, o
réproduce selections from student jourrials or other first draft writing, have °
students-read these anonym?us selections aloud. in tusg. and then have;

. -+ cach student underline any w . phrase, sentence, or passagogvhich she'

* particularly likes. fox whatever reason. Each person in the clts's..including .
the teacher. selecis- . methir_;g to read aloud. Repeating ;he Qme.wo_rds;-
sorgeone else has read is encouraged because the Puspose of the léssdn .

¢ isto cull attention to effective use of language, and.repq(iti‘on emphagizes‘ _—
the most effective language in each piece: Beiow are some.examples fram . .
“eighth grade sjudé'm journals. The underlinings were pade by other a .

" . studentsin'the ci'a/st. dnd the adjacent numbkrs indicate how many.students .

.in the room read that particular line. D . ' 1 N

\ A ' ‘ .

My mind. as\stupid as it is. is just right for me. If it wasm't it o *
wouldn’t be.on my head. My m\'nd-seemslto have a short ‘mcmory.\ ' «
but is quite good at figuring things out. Tha. is why-1 am the
worlds worst speller and a semigood njalhematiciam The pnly 4
. things that stay on my mind are girls. socger and work, nat that /
- I'like work, but jus&that I am so far behind in it c__a_lifligc{.i_t,o —— T
< my mind. (%) At ni'gll/lmy _mineLisstiﬂ‘nl‘Wﬁffkeeping me awa)/e

!

s sscs@esen s

- When! think of my mindl'think of a foom fitied with little gears,

motors. wires ‘and tubes. The gears and motors.make my body
. function and the wires and wbes ahsorb.iafm’mation,and.kn"owl-.
“edee. When | hit my head a tube gets broken or 'g gear: gets
Jummed and | get a headache. but it,ajways fepairs itself. WHen
somedne dies from a head injury. I think of it as if they broke
all the motors and tubes in their head:I think of skin as a gotey °
* substance that is poured on and dries and then provides a little
protection for the insides. (4) . -, R .

On ¢old rainy mornings. | am so cold. I can't even getoutof bud.

© I'm like a cold and stiff nail stuck in a block of #ce. (49 Thenl
wait until someone turns on the heat. then my room gets warm

- begin to défrost and slowly get out of bed. - .




RS PR : "',.eeoeoto‘te./‘_' BT
Today Ml l have done is rush. When I got up in the morning I had . ’
R " . to rush. To get my work done 4n class | had to rush and immedt-
’ ‘htely when | got home'] started to rush and now 1 am rushmg to
", -dothis original. When [ wds told to do an original on.a ramblifg .°
.. +thqught tried and tried to ramble but | couldn't so'l thought. ’
. thought and thought but I couldn't ramble. (3) Then I had to
. © " .rask sv ! never ended up ramblmg ' , ~
) . S — :
.. This actwny ‘repeated once or twice a week, accustoms the students
. 10 listen for effective use of language and to md‘mduplly choose - their
- own preferences. They’grow in tonfidence about their aﬁngty to'retognizg
‘ strong writing: they no Iunger feel they must wait for-the teacher’s fmal
Judgmer{f Whegthe,y arevat ease with this actwnty. 1 usually begm the f:rst

swges of smali g{uup work L R _,g.; RN R X
L -, THEWHOLE CLASSAS A Rssmnss GROUP A
- Dcudma Qust ‘wilen to begm response groups |s‘cruc1al Begmmng '0(; v - ”

arly in the year “or the semester’is ‘counter-productive because it’ takes 9

~_time for students to bewme mjore fluent writers. | usually wait ypntil’ after
‘. students have been. writing original é!r.lfts for about one.month and then

r 7 intreduce thé idea of working in small response groups before they' write o

their final*drafts. Over the years, | have’accumulated audio and videa

‘ tapes of group work by my previpus classes.*l play several excerpts to

. mtroduu: thc sprocess, askmb stﬁd nts to commem afterwards on what :
) they‘hedtand see. - L e
- , S ")"\». . ST
’ ‘ Vln Ourhend Pm]ectpr"-l'nnspniency o . . ' _‘\
o © Next I plan a whole class wrmng, assignment, usually a chﬂdhood \
‘ «  memory piece..When the first drafts ace completed I choose several: - |

papers 1o reproduce on lrahsmrencnes for class responsc. Before \Vorkmg .
with the transparencics. however, | emphmze to the students 4ne differ- =+
ence between evaluation.and response:

c. Evalnation: I‘bl"fmal aysessment of a flmshcd picce of wmten work .
) : which has already gone through drafts. Final cvaluatlon
.will be the teacher’s responsibility. ~

he initial reaction-to a piece of -first draft writing, usually
in the form of questions to the writer about the .content
. form of the piece. Response will be the rexpmmlnlny
. of the students and the teacher. )

I ‘
7\f'cr reading thé piece aloud. I have the student. respond to lhe writing
. on the transparency by asking questions about the writing. Then I write the

7
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. sluden\s‘ questions on the’ trgnsparency next to the aBproBRﬁ_t‘;linc; res .
- - . peating the pracedure wit] z;h { the' transparencies. The seéssion.ends

~ with students exchanging their own papers, with p partner and riting
‘ qu’egi/ons Yhich occur to thear ghout each_othe#ﬂpap??s. N

+
q .

. ViaDiite . ) R \
. Within 'severdl days of the overhead transpgtency response lesson; |
_plan another whole’ class writing assignment, i‘g"'aigh a ‘personal narrative
piece— perhaps based on the memory of a childhdod fear or"a frightening. *
- experience. Then [ choose several of the original drafts and run off dittoed
.+ * . _copies of them exgctly as written, after asking the writers' pern)iuion.([ :
.. .ask the students to write responses, either qQuestior:c or comments, directfy
on the dittoed sheets and hand them in to me so that I see how they are. .
resporiding to each other's work. I comment on the type of zesponse_each
student is offering and try to Indicate whether. it would be helpful to the .

»

v..  writer. The written responses are a useful indicatioh of the students’
< . " undefstanding of the process. and they alert me to students who will need
;’ 7”‘“"‘?'\_ . furlhcr encouragement and direction. -~ . S ‘
-~ Y ', THEMODELSMALLGROUP - :

After completing lhc:ovcrhca,dé:nsparency and di\l'(g,tcaponse sessions,

|Hfind it helpful to have one optwo “live” sessions with a group of students

- or teachers:responding to one another's writing in front of the rest of the
*class. For example. my team teaching partner and 1%ften role play dif-
ferent types of 'rcspon‘é'c ,t'o our writing, attempting to illustrate the spegr
, trum of response possihilities; : T '

N

- 1. Useless: “Oh.'youp/';lor}\*i\s OK." (No specific help' for the _writer)‘
o 2. Marginaliy’ useful! *'1 lhou\"ght' the part about your brotller throwing
.~ - spihach was funny.“(Encou_ragcmclo\l Tor the writer) * . = . -
v - 3. Useful: "‘Hnw"nld'was your hrother wlrcn titat happened”” (The .

. writer'learns what information the reader needs.)

4 Very useful: "1 was confused when you said gour aunt came in. | p
' thought you said earlier that you were alone in the house.” (Again.
the writer hears (rom someone who wasn t thege when it happened, *
someone who needs more information.) . A E
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' DETERMINING GRO ‘MEMBERSIIIP

)

Hrerc are many ways: of arranging small g Lroupefm the slassfoom. Some
teachers arr.m;_..c groups by “ability” le} éls, - beli ving thit. .students o?
similar writing ability can réspond moré ,hcpfully to one another's work:
. Other teachers attempt to incldde students of varying abilities in a group’
in order to provide written pieces of varying quality for response. Finally,

2 some teachers use a psycholoycal" ‘method. attempting to secure a

. harmonious balance of personalities in the group. 1 have tried all of these
and abandened,them one by one. Now 1 just say. “Please get into groups
of between two and five” and walt to see what happens. What usually
* happens is that studcm,s sit with thetr’ fncnds Im My .experience, this
arrangement qllows for maximum, participation by group mcmbers and

¢ Maximum ifvolvement with one unother’s writing.
*

However. using this friendship method;of grouping is messy at first. One

group is too large — the students huddle in a protective bunchyof seven to

nific or so. ¥ndividual students wander around the room. groupless. A
group-in the.corner. ostenstbly arranging furniture in a circle, shoves their
chairs into one another's and lhc noije is growing. A lyplcal beginning. At
this point. 1 slmplv split the lar;,e groyp in two and “quiet the noisy ones
by joining their group. Dealing with students who have no groip is more

delicate, and what 1 do depends on the individual. the day. and the amount- -

of tact and sensitivity 1 can muster. Usually, I request one of the groups
touiceept a student. If that docsnt seem feasible, thén I arrange to work
individually with the sludenl until dn‘.apprdprmte group can be found.

'

PHY SICALI,LARRANGING 'FIIE ROOM

- 5 ’

.

. t

To control noise. | try'to arrange the ;,roups so they ‘are physncally as
far ;purt as possible. 1 use corners of the room, the area, .imund my rlesk,
the gutside wrndor'-— whatever ‘space is availible. Movable fqrmlurc is,

" of cpurse. @ great advantage. But whatever the arrangement, the room

will be nollceahly noisy: this is natural. To conirol the noise. 1 discuss
appropriate noisc Icvels with students and ask members of a group to raise
their hunds when: t\hur concentration is disturbed. When hands go up, 1.
“usually ash for geheral quiet and point out the disturbimee. If a particular

group is umsnslcmly louder than others, 1 ml;,hg]om thal group to sculc
'* .

. .
o L. *(
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it down, disband it if it is simply not functioning, of find an isolated spot
“for it (pephaps % corridor, a stair landing near the room, or an adjoining
emply classromgn). = ' ' ,
Just before thé end of the first s;hall'group session, 1 usually call the™ -
winole class back together and we discuss the procedure. Examples of
helpful response from partners are quoted, writers mention things they
noticed about their own pi¢ces. and any problems are discussed. If the
small groups are scheduled to continue the next day, | review this discus
'sion before they begin again. B "
.« .. USING CHECKLISTS AS GUIDES TO THE PROCESS

’ *

- At¥eich Stage of the small group process. 1 find ‘using short checklists
" . quite helpful. for guiding Student pr‘ug_rqss.'Thc/following list of small *
" group, procedures is eitherswritten on the board before cach session or
~ dittoed and stapled to the students’ writing folders: o >
. . ! :

»

1, _ . . .
o > - Working in Small Groups . . SRR
I. Keap the groups smél(—‘t’wo to five at firsi. - ' ..
2, Sitawfr away as possiblé from other groups for noise control.
SR A V\m:fmcs of your response partners on/f@c top of your '

T orgimal draft, .
R 4.---Af|‘cr hearing a paper read. ask the wn'ter,'any questions which
© . oceurtoyou. The writer will note those questionson the paper.
S Encourage the wriie( to ask for hclp.wi'th difficult sections of -
-his/her paper. » : '

- " 2 )

0. Make alf revisions on your origipal draft before doing the final. .
Staple hoth copies together. IR o e
. - D ' B

* Then. during the first few months of work in small response Broupypl .
usually ditto a chechlist-jor each assignment that is o be’ revised ‘into
final draft form. The students find these chegklists 10 be helpful reminders »
of the steps in the process. and | find. that theYgliminate mugh correction .
time for me. | am not constantly writing reminder notes'on student papers
and can coneentrate nfy mmmcﬁtsc(m the contenf of each paper. Two
sumple cheeklists, follow: o ’ ' i
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Aruitoxt provided by Eic:

-~

- —4’

~ noted on paper.

|
. |

. R . . . 13
C 3 Writer shows revision |
. onpapet. - [

1. 1 Remeiber Assignment (English Class): B
| Remember | - Name —
C ' . ' Date r X
| A Ng‘ed.ﬁ’m-

A Original Draft . | Excellent |Satisfactory| provement |
* A. Partner's names appear : o L, -

ontop. . [ I <

B. Response suggestions o 'F L T T

. F%l Draft. . )
R . , ] o . ! : N
A. Correct heading on o \
on paper. Yo ', l T N
- L : U - -
~ B. Written in ink _ v :
- skipping lines. ' ]
s . PR S . S
C. Used specific detail ; \
3 to make mepory |
"~ clearto reader. .. - |* ‘ , ;
D. Correct use of spelling |, - SR
and punctuation. - | : | f
. | - .
i - I} ° ’ l 1 bl —_— »—4‘ .v.-——i—-«::—‘._.—__.J
Teacher's Comment: .
4 . . .
) .
L
o !
A . )
" »
. . o - / ~ v
A 0 . [
L : - | .' 10 “t, ' ' :
) ' [ . : [
A 1
o ! . °
¢ - _'D 2 !.
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2 ‘Mlddp. Ages Role Play Assignment (Soclal Studles): ’ '

P e - — v o
' o * Name S - A
R I ' " . Section ' :
SRR ' © . Date CH
- " L - > Response partners _ ' M
Social stldki_ - ' . o " . g |
Written Role Play s . - : .

Partners  Teacher
" 1. Content '

. /g., Writer included factual details about .
¢ \%graphncal location of housing
' : : Fam

/] ly members and friends : o
\ Job and position in society : L : 1 =
- " 4. Favorite activities and possessions ‘
R R 5.” Effects of rcllgron on life - v
N AN 1§ Prcscnt.moﬁ\ ' . L0 i |
' A. Successfully assumed the role of a : o N
SN . Middle rAgcspcrson s ; : | '
, B. Uses Mlddle Ages terms currcctly ’ i
, ' C. Sucgessfully proof read paper Lo i
N . (eliminated any spelling and v .
o - punctuationerross) * - F , _ _
Cpmments: ', \ _ e T ' ¢
: ) . R . O . , '-’v' | ’ . "

~ . : Y
: X 1) .
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* MONITORING RESPONSE'GROUP m')cluzss

Keeping track of seven or el&hl small groups operating snmultanmusly

.o in a classgrom can be a frustrating experience, xespecially whep the stu-

dents .m:‘ew to thy)rmeu and seem 10 need the teacher's attention

continually. Héweyer,Mover the years my team teaching partners and |

have evolved wvu.ﬂpmethods for remmnmg. in touch with the groups’
progress. - . . . .

> / v . -

s ° . Sittinginon Response Groups .’ '

Onde the

N youps are funcnomnl., .md mdlvndual problems have been
/ "~ dealt with

£y 1o sitin on as many groups as possible during a 45 minute
classtperfod. staying with a group Yor af least the reading bf oné paper
“and the $ibsequent discussion of i it.\This participation allows me to con- -
tribute to the response and to noll the respgnses others are makmg
A% soon ag puwhle alter the class périod. | make brief notes jn an anec’
v dotal record book Bbout my observatjons in the groups. Reviewing these
o notes,periadically also ,helps me balance my time between groups, an
_important dct.ul whcn one has five of six dlfferem clqsses per day. .

Audlo or Video Taplng of Response Groups, ot

In addition tossitting in on gruups I try to have lh e or four tape:
" %recorders dlsmhulcd around ¢fie room to tape‘the procee ings. 'Generally,
I use small. inexpensive cassette recorders, either the school’s orborrowed
~ from students. ) requut thay the studentq keep the recorders on durmg
Lo their-entire session. Jincluding incvitable dlgressu)ns from the writing at
. hand. Then, in what \2°r spare time is available — usually in the car driving
> back and forth to schpgl -1 listen briefly to each tape. running it ahead
o until 1 find somethind $f particular intefest to play back to the class. |
listen especially for ext emes —excellent, sustained response to a particue
lar picce. or inattentive. non- hclpful comments. The next day 1 play
sections back to the-class. asking for Ahmr reactions and giving my-own.
~ And | also enter my mlnmcnts and ev#luauon of the t apu in my anecdotals.
record honk . :
From time fo time. | “hrrange m have fesponse L.rnups video-taped,
and then the whole class participates in' playbask discussion sessions:
The key- poiit here is only to videotape volunteer groups: otherwise.
sclf-consciousness and resentment get in‘the way of the group provess.
As mentioned earlier. 1 often use vnden‘tapes of past group sessions to°
introduce the small group response process to new classes. .

'S

Noting Revision from Orlglnll to Final Draft '

. -Another method-'of monitoring the progress of individual res
groups is to examine closely the revisions made from' original to

2 *
A2,

[ .
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draft. Students are required % hand in all drafts of Papers with the final
-draft on top T utge them to'skip itmes on their papers and make ‘visible as
7 ymany of their revisions _as possible. as well ds writing dodvn the questions -
- or comments made by theirsresponse partners. 1 find it takes very fittle
T time to scan the first raft, noting the suggestions and revisions." byfore.
. Closewy reading the final draft. And the contrast (or lack of~conttast)
~ between the drafts serves as the ‘basis of my comments to the studemt.
As | worked with groups over the years, it became clear to me that if | .
wanted students to take responsibility for responding to other writers'
papers and for revising theit owr, l-must make both response and revision !
‘the foeus of my continual evaluation of student progress. .If 1 find no.
revision apparent between drafts of. a paper which’ clearly needs it, then
.« | immediately return the: paper to the student before evaluating it and--
. * . ulll owr the student's response partners for a conference about their
.. . responsibility to the writer, * IR s ¢
) 2 “Another method of monitoring*which has been suggested to me. al-
_ though | have not tried it.cis to ask members of a response group period-
ically ty write comments to the teacher about the strong and weuk aspects

.

oo wtheirgroupsworks ' o

. . -
-
- ~

~ ’

o‘. . . . . N
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Uslng Examples of Smhll Group Respome

* ’ w?‘?

/

° From. time to ttme.'when a parttcu]arly mteresttng oxchange -takes .
« Place. I transcribe a tape or.section of a tape to share with students or,
~other teachers as an tltustratton -of .the: benefits of mﬁll group work.
- 'Fhe two eXcerpts and one full transgript which Yollow aré typical of those
that | have duplicated in the past. They reveal studertts -who are intent
. on clartfymg what the writer was attethpting to say/ ‘All -are unedited.
: : reproduced just as they occurred. I mclude them ’/ere as examples of . .
~ , response groups in action., o A ]

~" : Eleerpt from Tmucrlptl ot o

“In the following excerpt three eighth grade g{rls dtscuss a paper The \‘-

response pariners (B and L) not only ask the writer (A) for claruﬁcatlon- q
~of termmology. but/also sbggest the form for /tevn sion. o o
. Al 'tEtghth grade student who is reagltng her paper about ‘8,

.- Russtan gymnast) : / R
_ - “...she is the only woman gymnast that can do a round-oft’

- douhle back somersault.” . A -
‘Well. wait a minute, wait. What's that" -
'You know how you do a round-off back semt ’ ?
No. . . *
. Wel. a back flip in the air. A back flip in the air. . . ‘
Oh, is that when you're-on the small one, and you go back. . )
She can do, she can do: 'OK you know what a round-off is. ;

v right? . o ‘o &
. - . . Yeah. A ’ ’ * 3
' : You know how you do.. you know how 1 do a back- hand;, .-
- spring? And | try and do tt with no hands? - '
Yeah.
Wel) that's.
" You mean you re doing, she's domg she. can do two flips i in
: ~_the air without touching the ground" : E
T A. Right, back, up. .. - . -
. B. One thing you might do. cause like, some people don't really
know. like us.".. s likk try to explum just say “doing two back
“flips without touching the ground:” or somethmg Itke that.

. ‘ 904 91 . : <
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C. No, just write that'd‘ow"n and thé.n putin parentheges or dash;

“and then put it down, and after you write what it js, just-put
‘another dash. T

+* Excerpt from Transcript Ii

" - .~ This e:fce'rpt.'als«: from a discussion by eighth gradg girls, illustrates
3 the involvement gnd concentration possible when partners are working
well ogether. 1t is clear that the r°espondcr (A) has many questions about
‘the situation (an elementary school _drama production) her partner is
‘describing: all of them forcing the writer taward iore specificity of detail.

- N

o A. ...and wfite the rest of the word down here. It's hard to fead .«
o i, and you could. you could explain here, whem it says, “If 1
A% .- s could face ill the kids who were in my drama class, why
%~ couldn'vl face anybody else?" You could say, were they, were
L they. laughing at you? -~ o -
‘ \ B. No. Well. | don't know. 1 didn't want to hear any laughing. 1
. - was too embarassed to find out. » S ‘ .
. " A. Well. where. | mean did you just stand therz? Forever? *
o B. No, not forever. They didn't wait for me to say my lines. They
just went on and said theirs. I couldn't blame them either.
. A. Or did they just'sto’p a second... : C ‘
" B._ljust stood there like this, and about two. three seconds later
they waited for me to say my lines: and then, they knew |
* wouldn’t say them. and they, um, 1 just, I froze and then they

. L. said theirs. The, two people belind me. -
o ) A." But' did they say. like (in a whisper) “Michelle.. this is_your
' . line.” you know? . ' L
’ B. No. = * * ‘ - ' C
- A. (whisper) “Say this.” - Lt .

- --B; No. we weren't required to study any lines. like...wejust bad
' to make up our own. Because we didn't have'many lines. The
people. who were standing, the eleven people... ‘
> Ay So what do you mean? | mean. like. we could he doing a play
' " right now; or somct%}'h{;. and | could just...make up my own '
) lines” - , . oo
<L B.. Yeuh, that's rlgh’a,s long as it has to do with the subject.

1

Tunsc;ipt m

As an example of the entire process from first to final draft, 1 have .
included the- following complete transcript of two seventh grade boys
discussing a,legend one-has written. The sessioli took place in late Feb: .
ruary: the: boys had begun response group work the previous October. “

. " The ‘I’ran‘scrip.t illustraies several important points about the benefits
' of small group work: .

.
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3 , l ; . * e *
" * The responder (f ) asks many specific quest\ons of the writer (T) who,
. - in tyrn, increases the specificity pf his final draft. oL '
! .o Both boys heeome quite mvolved in the development of the legend *.
. * There is little extraneous talk and- much concentration on the task .
." . at hand. o : o, R

.- o By this tifge in the school year,. the process of workmg in small

' groups has become natural to the students: they .both exhibit great
b I tact with eath other and it is clear that they value each other's .
' comments. . . : '

.
“
B A

. i ) . . T ‘ 5
<. " ‘ . A . - : °.
i . 0K, Let s do mine now. ]

0.K.'Now Staits yours off ., .now read it then lIl . .
. You wapt me 4 read it. ..do you want to read |t"

No. first you read it to me and then I'll look atit. .

. The wind howled over the topmast- and the ship rocker and .
erdshed The Pacific.. N

W.ttt ‘What s the.. tltle' Do you have a title for it?

Oh. well. Oh 'l ;,etthat later.. The Pacific Queen humbled
-along ever so slowly in a hurricane off Australia. The captain.

Taylor Hobson. hdrked his orders over the rushing wind.
trying to dodge the Great Barrier Reef. Looming.over the

. ship. 4 twengy foot wave swent over ‘the ship. It rocked anc'

- i creaked and scattered suppltes all over the shtp The crew

' ¢ N\ . weren't worriedvwhese they were going because of the's

plies thrown on the ship. While' they were cleaning the mess.
the ship snuek toward the rcei. A jarring noise ripped the -

ship agd put a huge hole in _the ship. Taylor had a lileboat

lowered in the rough sea. The men scurried about the

. doomed ship for provisions to supply the long journey of the

lifeboat. The men scampered down the side of the ship. The
- lifeboat swayed away ‘rom her berth. While the men jumped -
..while the men jumped. The men jumped. butmost... but
most never made the lifeboat. Yells of * Help filled the air
- as the Pacific Queen went under. 1 eft on her were two dozen
men. a few provisions. andtwenty-one people were lost—one
of them Captain Taylor Hobson. Forty-one people sutvived.
The lifeboats floated aroand the ship's last stand. Dazed.
mjured surprised and scared, the men didn't know what to
do. The lifeboats were battered and the big waves didn't help
much. Three men were injured but they hid no first aid. The
first mate. Samuel Gold. took eharge He tried to lash the
thee boats together with rope. Two b(}ats got lashed, but the

[ 4
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winds kept.i e lines, from reachirig the third boat. Night fell

“s0 fast t#}l';;e men didn’t notice unti{ it was pitch black. The

men couldi(t sleep and .the ‘injured men gruaned the night
lhr’ough. In the morning. Gold and the rest of the crew woke

up to"a terrible sight. Two of the three ‘ifjured-men had died

. in the middle of the night. Worst of all, the third bout was out

of sight. Where was it? They corjdn't fullow it because they

thought they were gajng to die, Gold't

_ didn't know where it was...wdut. M%)tple was low: they

A

. +;;0k...alter the... ‘ e ‘ .

wouldn't dic and vhey would make it. Days ‘passed. The
mdrale grew because of Gold and his len The crew sang

~songs’and took swims. The 23rd day...bn the...23rd day...

The 23rd day after the wreck they saw|land. By night they
landed. And it's not... I don't likz my ending...Samuel Goid

became a legend. Sce. I've ROt Lo write about the legend...a

man... . .
Justsay...um...Samuel Gold becarae famous for. .. well, after

L

T. Or 1 could just go...

. 0K '

"J. . after the story got out about the 23 men...
T Yeuh.,. . | ' c

Jao#.. About the 23 men... .

T. No.it's 40...oh, well ..~ - - o ‘

J. The 45.;_.\vhaicve|;.. ..After the story got out about how nany -
men made it back and how Geld kinda Jed them back...
Yesh...  ° o o ST

‘3. And kept their morale up and cvcrylhiﬁg. you could say he
became... a
l,n,‘.lr!c newspaper. how they...

- famous in thel:uunlg’y for...um... '

. his... : B
his achievement in getting...not losing .o-not losing  his
dorfidence. .. ’

I Yeah... | ,

And keeping up courage and...um...just knowing how to...
doit... ' ' :

Ok could sity later he went back and put huoys or something,

you know. to mark off...probably help the shiv peqgple.
masters or whatever... B .

O.K. Is it ¢clear?
Yeah... .

id the men that they - |

\

>
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T. Could you understand it? - A
J. Yeah...it...like...it’s just these...it wq pretty .yéah,..it -

- wasn't boring. It was clear. | could underatand it easily.
T.q¥eah...but here I have the Pacific Queen, I got (0 say...

). 1t was just...uh.. _ -
T. ...The Pacnﬁc Oueen. .like bam""m\g

. What kmd of 'ship wu |t" .

T. Yeah.. .. )

J. Likeyougottosay.... . R .

‘T. Yeah.. S ' ' | .

1. What was it donﬁg" lee wbere was it gomg" . 0

T. What.. ycph kind.. ) ' '
1. 'What was Tt..was |t...a...6h... .

“T. Where.. ‘- N

J. Was it a topr ship? Was it a". | s
. ' T. Yeah... . _— ”"

J. You know like... " . ST . "

T. Yeah... - .

J. Didit havejust men...or lnke .kind of like was it navy.'army, .

- " or what? . Co

T Yeah OK - - r *

J.“Orwasita passenger sh,p'

- T. But I think 1 should say more how they're,..when they rein

the lifeboats...1 Pt to \Say more ..
J. Yeah. say mqr{...hke you just...
T.\ Yeah. I know...

" J. Talk about...like...um...what dld they do? Did they have
© to eat-anybody...like in Suu\mve '

,’.’_,.,'

T.-..Yeah... ¢ * " .} _ SR

J. Dnd they have to do*any... v

T. Yeah. rationipg... . - ¢ SN

J. ...supér drastic thmgs like...where was their water...
whefc did they get their wa(er’ i .
Yeah. well that was off the shap .0. K....um -all right..”
What were they.. hke were- they.. tth wc;F in the ocean.
“right” - g N

Vg PPy
T. Oh, yeah., +O.K....here it starls...any more about therit in

the ocehn. |:in. the:..ocean.‘.'.and..,'Yeah. and 1 gotsto.

describe more how their morale_got -higher and higher...
J.".Tell them how he got the morale higher...how did he get

‘-.' e . 18 '?:‘i - ‘ .\
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them gomg" Dld heo-tell nice stones Dtd they. ~..you know
..did he .

\Or did he...like did they catch fish avall. Did they have any:
n . , ‘'thingto catch fish' with? Were there aRy: attaclts hy sharks?

or did they..." . ‘ - S
‘T. ...yeah... ° W, N c
‘1. Wene they scared" ,Were they really super Scared about the
whales or.anytHing? -
T. ... Yéah».There are alotof big.. ktller whales down there..
) IR Yﬂh the|‘5§ a lot of sharks, | know that'
T. Yeah.. Do (\ . .

1. Ltke. were they rahber rafts or what" T

K

- soﬁ’l'ﬂh&ng or, other. 18z e EETENE
'.. J OK Um \ . ’ \. . .".A-‘;.: ‘
e T Um,uate 1841 . T

' J

. modern prol'mo o 1 | .

T e Yeah.. " T, - " ,_-..: .‘o ~:~" i
J. Dtd‘they h.we modern anythmg that: wgts
T.
K

plies...did they ration.. . :
). Was the food OK.2.:or do you think it got . sou.y)or

a “T. Yeah. old fuud yc.th all rlg.ht Jlet’s sce, what's another of ‘

TYeah e C

T. Well. I got 10" say-the dnte beemuse the’ clipper shtps."O K.
, *. " wwhat Kind ‘of ship:. .cltpper -You lmpw tts baclt in 18 -

. QK. yeah. well, that s what L wa§ wm)dertng did they have

e Or uuldl say that their lifeboats'and 4fl that were old stutf
“ Ah - ljke they didn't: hiave a motor on the boat. it was
s. " pure rowtng and manpower and.. ”
... < T.Yeah...ok...old...what kind of.. how should I say that..
—— Oh. eyere.,. Was equ(pment old? th it.. . .
. T ). Like was it modern to them? Did they thmk it was.. fo‘r them 7
- © . was it pretty good stuff or was it old.. '
' T. Ohlyewh... " ° 5
) you know kind of medtum or. uld andt..tw...
) 'l'. olds old material or old : e .
o " ‘ / et like did they have to. dtd thcy do any rdttomu"l v
o T°~ yeah... Y " o
[ . b, Where (|I(| they gct qupplnes" D|d they hrnm_. (ood frdm the
o thnp or what? .+ | 0
. v T Yeah. .. well, thcv got |t off the ship hcfurc it sank ol_d sup:




.—u-;—'u-'.—ar-.-af-.—e-u'.-%:-.-*

.

my qucstiuns...i; i‘t boring? I mean. should 1 add any more
cwlllng.. e ,

.. Yeah, like the.. ]IkL I'm rot saym;, i's bonn;, becausc

i’ noi. it's pretty cw-lmp_., AR
Yeah... ® ‘
..but udd Jdike if you can add something db()ul .
..the sharks.. ) .
Ycah' sharks. ,Jnd dld the g,uys fight amonz,st each othcr...
Yeah, I was \.mn;, lo...mulmy or something like thaL...
Yeuh. did any of them...fike. want to just ‘die. or...
‘Yeah...want to'swim off... o _ .
Yeuh, try 10 make ighy himself... , f
0.K. let's see- - what needs lmprovement" '
" Improvement .. it was pretty. .. we've been klnd of Lovermz,. .
Yeah.. e '
Sol guess mayhc . A . .
Yeah. | guess we gt everylhmg... ’
oK. .~




i .
v ’ . : N : '

" The Teacher's Response
Because this m.o‘nogrgph' is’.paliiculzu:ly about small group responéc
sessions themselves, | will not describe in detail what happens td-a paper
after it has Yeen revised. 1 will, however, briefly outline the subsequent
Steps to set the whole process . in context. ’ S

R4

1. If I-hdve not been-part of the response group, the writer may choose
to have a brief conference with me before writing the final-draft, .

2. The student staples the final draft, typed and_double-spaced or in

" ink and writteft on every other line. to the original draft and hands it in.

3. I read the final draft after skimming the original and then I»
* Underline (without identifying) any mechanical, ‘spelling, or /
- structural errord. (1 use discretion, of course, with individual
* students by choosing which errors it would be most helpful
to paint out.) S ' ’
¥ ¢ Write comments on the conten. ‘f the paper at one side of the
.. textor at the end. 1 attempt to make these comments specific
and explanatory. not simply laudatory (“good!") or judgmental

("weak point™). - C

The emphasis in my comments is on being understandable to the
student so that a particular way-of writing can be either eliminated or
repeated in future papers. Here are some examples of helpful and non-

helpful comments: :

\ N . “ ey . * Lo .
. Not “good comparison.” but “this comparison helps me imagine the

size of that dog.”

b. Not “weak point.” but “vou haven't given me ‘enough background
about what specifically happened at the purty to let me understand
why vou felt this way.” )

¢. Not “unclear” but “what is the connection you see between inflation
and automobile production?” '

This method of commenting might seem to take more time. but because
response groups have eliminated many of the more obvious problems in
student papers, it actually does not. And in the long run, the more I make
specifie the comments. the fewer times | have to repeat them over the
course of a semester or a.school year. Also, because the final papers end
up in the students’ writing folders.! can ask them to refer back to previous
papers before completing current ones. '

.

. 20 -9*‘? ' B

v




a4 Bc(orc making any enlry into a record or grade book | hand back the
papers and the students do the followmg

* Inthe spaces be(wecn thé lines, they corLeu any errors under-
* .>lined. If.a word is miggpelled, that word is written on the
student’s personal spelling list in the writing folder.

e Also. in the spaces between thc lines;: the students rewrite -
individuul sentences for clanfu.auon ., .

When these changes have been complelcd the student ag.aln hnnds n‘the

‘paper and | check it over. Now the paper is finished and can e entéred

- in the record book. T find that. this way of handling papers eliminates the

discouraging reaction where, in the past, after I handed back . papers,

studems briefly glanced at thc comments or the grade and thcn tossed

(hcm .nway ‘ . -

N . i X . " . : 5
EVALUATING RESPONSE GROUP WORK.®

'
x "'-'~.

lf s(udcn(s have never cxpcncnced wrmng response groups bel‘ore it -
takes a-while. probably ome to twol months, before they can be weaned
from dependcnce upon immediate teacher e‘valuauon Qof their writing
and are comfortable with the longer proce$$ of response and revision. [
{ind it imperative to rcmlnd-s(udents consistently of the valu; I place on
this process. And. besides my daily attifude in class. my method of gradmg
each quarter’s work further cmphasizefthe |mportance lplacc on response DT

and revision. - ¢ - -

E

H

_— REPORT cngn-nv&,w,\tpr{. <

[

Below is a supplemental regort card form I attach to the regulation one-
sheet affair where all the different sub]ect. .grades’ are pri‘aded next to
each other. .

1




Y . . , . .

-~ l.al'ugo Am/ l.llonllrel Pemul llndlng s Grade Ripon .

h) Fd >
1+ SECOND OUARTER Name. ' - : .
'~EIGHTH GRADE Teacher: ___ . S - PO
. ‘ - Section: ) '
Studem/Tcacher Evaluatwn Form L .-

1. Lunum:ge Arts: Q_ne class period per day this Guarter has been devoted ﬂ
to compusition and litevature - All writing is kept in the studeft’'s own . .
folder— along with a record of the buoks he/ she has read. - ..

. . s , : - S
LY ’ ~ v i ° ' -l
. . . ‘
. . . .
i l

Excellent

.

Needs im-1| - .
Samfac&ory provement | - *‘«‘
Stu. | Tea.|| Stu. | Tea. Stu. |Tea. K

che
'

N T . ANy . .

As Composition

: 1. On;.mal Drafts u)mpleted | oo .
A « . Ontime. , : | P .
. T el e - - e
V2 l‘huughlful rcspunse given . ! I _ - .
, m wrmng, partnerts) L I ) _
. 3 Rcvmnns made'one . I[ . < ’ :
« T ung.mal dr.lf( P L D ‘
- R S S - —H { -
. ' 4 Correction of undcrlmul v ’ - B ’
' _errors on final drafi i E I C
' N T " jf it *o
‘o M:sspcllcd words added.to i i f
) «  Personal Spelling Chart . | 'i e i
, 6. Spelling ‘ : ~ .t ,
¢ A Record of weekly lists and study methods ) e,
’ b. Record of test scores ' ' '
¢ Personal spelling chart up | to dates ’
< 7 : Yes; ... Not . _ ,
. & ‘ o
7. Mechanical .S’k(ll,\- to Work On -~ R \
- climinating Fun-on suntemc - A N

. 'climi




.+ B. Literature,

’ ' [P o RN Neegds im-
N A Excellent ||Satisfuctory provement | i
R ) . St | Tea.|l Stu. | Tea.||.Stu. | Tea. A
o : r — ' E
e l Underslanamg of storles ) . : . ‘1\ | T ‘
. . i L) vl \ .
read . A R B L B
e o) e a R A
v y o l . [ 2 7 . . 3 o .
.2 Partncnpalmn in scmmqr e e T ‘
7 discussions : ! B N -
3._;.Oualily of written work , . \
" “for seminar discugsions 1 .
v : "~ FINAL LANGUAGE ARTS GRADE .
“§ . i - ".
. Personul Reuding: One class perlod each day thls quarter has been
¢ devoted to personal readmg,. except for the students attending art class. .
" All students have been’ expected to read at home as well. - oo
A. My goal for the second Quarter was to.read _ -books. .
" - B. l'read —___ books during the second quarter. : T
C. Personal Reading Regord completec_l thoroughly anz“up’ to date.’
_ Excellent: ___ Satisfactory®™_' . Needs provement: ___
. Comments: ' ' '
* . , .:' s . v ' ©
hor . L ’ ) "
Student Signature: . -
Teacher Signature:
2 . o~ L _ 9 o,
; Parent Signature: __ .
' ¢
o ; ) :
. ) |
\ "'-t#‘tvtﬂv «
’ { . . : -
. . v L] - “ LY . )
o rhl\ form is ucmu.all) signed hy thc studcnt the tedcher. .md H] p.m.n(. :
: . Sp it makes clear to all parties
< / And. sinee all writing wmplc .
" the classrooni. there is ta
/ ‘over nine weeks' time., After
;. inside the student's’ writing fd

/ A in the next quarter. ;
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STUDENT-TEACHER EVALUATION SESSIONS ~* * |

The dppropriate co)umns ok the report card. form described above are .
conipleted by the student before | see'ii. | usually spend the last week of '
«<ach quarter having, a brief conference with each student in the class. We
discuss the areas listed an the, fortn $hd 1 fill in the teacher’s columns by
referring to the student’s writing folder, my grade book, and my anecdotal

“gecord book, all three of which aré before us as we talk. .
~This system makes the uhreasonable task of assigning a single letter.

. grade to an entire quarter’s work kess disturbing, primarily because the

. grade, required by the school administration and parents, is adequately
docdmented and discussed. and is ultimately arrived at through agreement

between the student and m‘yself, .

.
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Ctplng with Problems - ..

4

Often. when talking with other leachers who use responsé groups in the .
~ classroom. ['ve found that certain problems fl‘equemi‘y surface. These are

real problems and, like mos? aspects. of ‘classroom life, cannot be élim-
inated quickly. However. steps can be taken to- help, so do not be dis-
couraged if: * ‘

1. Some students do not want to share their papers wuh ‘other students.
This may be an indication of a student's lack of ‘confidence in her writing

Lability. Mitially, arrange for frequent opportumties for the whole class'to
'réspond to papers so that students become accustomed to the protess.-
. Then, if some students are still reluctant, work=alone with them o i in a

_small group with other reluctant students untll they feel more coml‘ortable

with this process. ° °:

On_the other hand. some student writers "do not need small group

response because they havé evolved their own revision strategies. Accept-

ing this, | usually ask the students to give response to others, even if they

do not always ask for it themselves. .

. Some students make superficial or qon-helpful comments. As in the

su;,gcsuon dht}Ve. whole-class response to papers helps underlme the
importance of specific. thoughtful comments. Also, it is helpful to tape

groups in progress. and, after listening to the tapes. play back to the class- -

examples of particularly useful responses. Class discugsion ‘of the charac-
teristics of a helpful response partner help focius attention on what is

expected in grQups. If all else faits, speak mdmdually with students about .

what is lacking in their response to writing partners. ,
3. Some students do not feel they are helped by their writing gmups
Examine the drafts ol‘ such student papers, looking especially for sugges-

" tions wh/ch have been made by ¢he group and consequontsavisions made

by the writer. If nécessary. speak to the writer's response group about the,
nature of their suggestions. Make your own suggestions to the wrifer and
perhaps recommend that the writer (ry joining another group.

4. Some students fool around in the group and ignore the work at hand.
Be particularly alert to a lack of revision in their papers and specifically
comment on it. Also, sit with troublesome groups and model response
behavior for them. If these methods fail, either. disband the troublesome
group or LOWER THE BOOM m;whatever way fits your pamcular, style
as a teacher. ,

’

LX)




written sections eliminated by their response

| yolmay come across livies or sectiong, which -
. "~ you think excellent ‘but which disappear in the final version. Talk with the

% “‘student about -this situati

on, explaining why you think thé eliminated .
_, + writing issstrong and wh

} why you would not’ eliminate-it. However, always -
leave-the final choice up (o the writer. o '

. o
. ~ N

5. Some st.udcm:_' —ha‘v'c well-
group. While checking drafes

v




. Summary
. i s » o
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*

" helpfully‘to each bther's work. However, [ believe that one of the most
Amportam factors i in determining hOw deeply students got involved
the revision process is the valug thcy place on response group interacti

-inevitable question: “Should we copy it over now?" S\y my reply: “You're
not copying it over, you're re\*mg it. If there aren’t ahy changes you want

. another and say: “She said we didn't have to copy it over if we didn't want
!-:t0.” In those days I probably called the whole class to atténtion and gave
lyet again) an earnest explication of the differences between recopying
. and revision: Prediciably. nothing would change on the basis of that talk.

- I'have since leatned toignore all'but the most blatant misunderstandings
of the word.revision and to wait. To wait until I can tape a notable ex-
. change within a_response group, play it back to the class, and ask them
what they hear hdppean We discuss what they hear-and then, if it is
. available,-look at the first draft of the paper in question and at the sub:
-sequent revision. | ask the class which they like better and why. Then we
. go on to other things, but | repeat the same process eyery time 1 tape a
-session. And. at' the same time, | emphasize in my written comments

students. Slowly. as their perception of the differences between their first
. and second drafts grows, thejr involvement in the revision process deepens.
But it takes timé amd continual nurturing, gn effort sustained by my belief
in the evolutionary development of an mdmdunl s writing ability.
To.emphasize to your students your commitment to this writing process,
it is. helpfv to take the folluwmg steps: * . L0

work for responsé in asmall group, they must have a sense of them-
selves ‘as students ‘wWho can write. Consequemly usifig small groups’
in a class of “remedial™ writers is difficult. First, the teqcher must be
the encouraging responder who points out, again and again, what the

* students can do, at the’same time designing lessons to help wnh the
areas of major dnfflcultyr\ o ' ' R

/Studems will, of course, devclop dlﬂerently in their abllmes to respond '

-1 can.remember ‘when 1 first used response groups in my claucs how'
impatient | became ‘with the students’ initin! superfnclal comments. the
rapidity with which they raced through each other's papers, and the final -

to inake, then just hand it in.” Then ti® quesnoning student would turn to .

instances of thought(ul revision 1. see in the papers I collect ffom the

. At the beglmmg of the school year or semester, .be a response '
“group” of gqne for your students. Before students can offer their
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2. Don't be a strict critic of stydents' first eMorts at small group response;
. .« Initially, talk generally jo the whole class about areas for improve-

. p - ment rather than singling out a group for Specific criticism. Some

froin listening to the teacher. ~= . * e
* 3. Allow your actions to serve always as a model of respdhsjve behavior.

know, the art of askirig the right question at the right time is crugial.

. The “right™ question is usually one which provokes thought and fur-

ther uction on the part of the perton qQuéstioned. - n .

.4..Be a group member ypurself and contribute & pigce o) writing which

'. needs response.-1f your classfoom ‘situation will not ‘pérmit you to

- ,, jolin a student group, then try to join a writing group‘comprised of

other teachers or friends. A writing teacher should b\!’

-the writing. process. somehow, somewhere. L oa

S. Help the students to monitor their own writing development through

" a_periodic review of their papers. Ask them to tell you the changes

they notice over a period of time and then discuss your own obser-

[

_ vations, o <t U

“ of the sume piece’ to the ®lass and ask them to comment~on the
making thei‘r‘b\wn choices.

7. Finally. and most impoitant. read to the students as often as possible.
Have students in the class volungeer to read intriguing pieces they
kave found. By filling your clas$room with a rich diversity of lan-

guage, you are actively building the store of resources the student
will bring to thgir writing.

N4

o » . . .
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© students learn best from seeing what other-students do rather than _ -

‘Question, comment. then quéstion again. As all successful teachers

engaged in

. . T ¢ : .
*6. At least once every two weéks. if not more often, read two versions

"diffefences. This procedure helps students develop touchstones for_

. instead, {ind areas to praise, to hold up as mogels, to encourage. - :-

-
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PRI For F’i@ﬁh‘e; Re_adlng . ‘4
, .

' Toe followmg books have helped Jhape my teaching of wriung Thenr .
common point is respect for the learner and a belief in the' mterrelatlonshlp
of- talk and writing in the’ classroom . Co e

i ' . .
.

: Barncs. Douglas. From Communmmon to Cumcu/um Harmondsworth A

England: Penguin Books, 1976.

Barnes. Douglas, et al. Language, the Learner and the School Harmonds-

- worth,-England: Penguin Books, 1971. - <

o Barnes, Douglas ‘and Todd. Frankie. Communication and Learqung in

.Small Groups. London: Routledge and Kegan Paul, Ltd., 1977.

‘Bernhardt, Bill. Just Writing: Exercises to. Improve Your Writing. New
York: Teachers and Writers, 1977. t - .

Berthoff,'Ann E. Forming. Thinking, Writing. Ncw York Hayden Book
Company. 1978. - e

Britton, fames. et. al. The Developments of Wmmg Abl@o& (11-18).
.1 ondon: Macmillan and Co., 1975 -
Also available through: .
National Council of Teachers of English, Urbana. llinois.

B;mon James. Language and learmng Harmondsworth, England: Pen-

* guin Books, 1970. - [ . ¢ -

Burgess. Tony. et al. Understandmg Cluldren Writing. Harmondswoah
"England: Penguin Books, 1973. _ . ,

"Cooper, Charles R. and Odell. Lee Evaluating Wrmng. Descnbmg. Mea
suring, Judging. Urbana, Illinois: Natlonal Councnl of Teachers of
English, 1977. ' :

Diederich, Paul B. Measuring Growth in English. Urbana. lllmons Nation-
al Council of Teachers of English, 1974,

Dixon. John. Growth Through English. Revised Edition. Urbana, Illinois:
National Council 8f Teachers of English, 1975. )

. Elbow, Peter. Writing Without Teaghers. N{W York: Oxford Umvemty

Press, 1973.

Emig, Janet. The Composing Process of Twelft’z Graders. Urbana, Illinois:
National Council of Teachers of English, 19‘7‘1

2
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.Graves, Donald. “Ani Examination of the Writing Processes of Seven Year -
Old Children.” Research in th)‘Teaching of English, 9 (Winter, 1975),
.4, P . : .
* Macrorie, Ken. Writing to be Read. Revised Second Edition. New York:
+ . Hayden Bool'Co.. 1976. T T
" Martin, Nancy, et. al. Understanding Children Talking. Harmondsworth, ¢

‘ England: Penguin'Books, 1976. .
« Martin, Narcy, et. al. Writing and Learning Across the Curriculum, 11-16.
London: Ward Eock Educational, 1976. v :
Also-available through: ~ o : - .
Hayden Books,-Rochelle Park, New Jersey. . o
Moffett, James and Wagner, Betty Jane. Student-Centered Language Arts~
and Realling, K-1.3: A Handbook for Teachers. Second Edition, Boston:
Houghton Mifflin, 1976. - : , ' .
Newton, Bryan. “The Learner's View of Himself." in Teaching for Literacy.
Edited by Frunces Davis and Robert Pasker. New York: Agathorn Press,
L A T - o
_ Smith, E, Brooks: Goodman, Kenneth: and Meredith, Robert. Langugge -*
and Thinking in School: New York: Holt, Rinehart and Winston, 1976.

Stibbs, Andrew. Assessing Children's Language: Giidelines for Teachers. .

°J,

< R London: Ward Lock.Educational, 197‘,)_.
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Also available through: - '
. Hayden Books, Rochelle Park, New Jersey. =~ ° : _
. Torbe, Mike and Protherough. Robert. Classroom Encounters: Language
~and English Teaching. London: Ward Lock Educational, 1978. - '
Also available through: > s
Hayden Bouks, Rochelle Park, Néw Jersey. -
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