
1114 .117.

AUTHOR
TITLE

:INSTITUTION
spotis AGENCY

PUB DA4TE
NOTE

DOCOM1NT PIt1NE

JAphine
iiockinj-Out tdeas: Predication and 0.4her- Uses. .of
Language. Cufriculum Publication. No. 5.
CaliTornia Univ., Berkeley. :

/ca.rnegie Corpl (of New York, N.Y.: -National Endowment .1"
/ f'or the .Humarities-(NFAH), Washington, D.C.

79

..4

CS 205'417

56p.; Proiect als6 sponsored by Unfversity of .

Zalifornia., 'Berkeley,-
AVAILABLE' FROM Publications btpartmeht, Bay Area Writing Projet,

5635 Tolman Han,: Uni.Versity of California* Berkeley,
CA 94720 (S1.50 postage and handling)

MF01/PC03 Plus Roctage.
*Cognitive Dtveliopment: Educational Research
*Expository Writingt Higher Education; Student
Improvement:. 1.1eaphini Methods: *Writing
(Composition): Writing Exercises: *Writing
Initructiop: Vriting Skills

IDENTIFIERS *Bay.Area Writ Ina Proiect: *Composition Process

BDRS PRICE
DESCRIPTDRS

ABSTRACT is; "
. This book*t is one., of a series' tof teacher-written

'culriculum publications lavnched by the Bay. Areq Writing,Project,
es." foctising on a differeht aspect of the' teaching of composition.

. The introductioa describer a alysis.of predication that offe;s.. .

teachers insights int.9 ways f helping spidents develop an expository
, -1thesis and stqy mare closel .. and consciouslylithe relationship. , . .

betw ea .a subjci -..nd an idea, about sthe suble'dit'. The rest of the
boo Let is. a col1,4ion o.f essays writtRn.ty the author over a perilid
o ,40 years on the power of students to.compose -their thoUghts aad
'the ipo,wmt of teashing ,to help tlyem. The first:essay °describes theresults f an experiment with ft fresman,:com'po§ition.class: the

I. second assay summarizes the: report c) ,e, subcommittee. estabaishei in.,19flip to study students' actual classroom mriVing abilities and ilean-S
Of improvemeitt: tWe /ext tVoyessays clçal. with't.he principle of tising
reaSon in1 wrfting, and..tbe next tvó iiith more', technicalt analyses of 4
the way language -works in selectin4 subject and 4yle. The laSt assay

, is 'a general restatelnent` of what, ;Is alreado,y. Isno'wh: about composition
.and what research has yet to undovet. (AEA)" I

.

-go

yoil \\I
'****.*************1,**Iii************************Iit**4;*4***-******1*****it.****- .

10; Reproductions Aupplied by EDtS are the best that co$n- be wale.
* , from the'origiaal document. -
*************4********#****.***************,**************4***********'.

'v

.. ; .

rrr

'a

ft

4.



U OEPAIMAINT OF HEALTH!
EDUCATION sVILFANE
NATIONAL INSTITUTE or

loutATION

THIS DOCUMENT VAS BEEN RE PRO.
Duct() E RA( TL Y AS RI Cl IvE D. F ROM
THE PERSON OR ORGANIZA'TIONOR.ICA,
AnINci II. sioINTSOFVIEW OR OPINIONS.
STATED 00 -NOT NECESSARIL
SENT OFFICIAL NAt.ioNtei INSTI U TE
EDUCATION POSITION OR. POt IT NI

Working Out Ideas:
dication and Other

t*s of Language
By

JOSEPHINE MILES
'Professor.of English

University of California; Berkeley

-.1,ERMISSION TO REPRODUCE THIS
MATERIAL HAS BEEN GRANTED BY

,Bay Area Uritipg

Project,. U. of C.,
Berkeley.

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)."

. e

ity of Clifornia, Berkeley
Area Writing Project

CurriculAn1 Publication No. 5

lL

.;



S.

Tht0 lay:Area Writing. Project is an effOrt by school teachers, college
.1a011y, and curricnIuM specialists to ithprove the .teackting/4 writing at
4,10ek of cdamtioh. The f'roject is funded by .the CARNEGIE Cok-
P(**I'ION OF NEIN y(ARK, the NATIONAL ENDOWMENT FOR THE
illk1MASITIVS. and the UNIVERSITY OF CALIFORNIA, BERKELEY./
Thklindfngs of 'this study di) not neeessarily'represent theviews of the.
Nat.011.111,

INe(

.-:ndowitient for the Fkunanities Or the Carnegie Corporation of
Individuals desiring information concerning The Bay Area

W yikrpject or the National Writing Project should write to Bay Area
Wr#ft P4)ject , Tolman Hall, lfiniversity orCalifornia, Ift.rkeley, California
9-17

A.-

;

0" .

^ ;#., 4

V. ;*..
copyff
Com
(

ASSOq
in Re.

opmen.

ACKNOWLEDGEMENTS

OF 'TEACHERS ( )1 EMILISII: for The Treshman ii CompositMn.".
ftt-,:f9,411 "What We Compose." copyright 1963: "What We Already Know About
00rOttfd What We Need to Know." copyright 1977: from College Compo:cition and
iiiiififfn; Reprinted by permission of National Council of Teachers of English.

4040.9 SUPERVISION AND CURRICULUM DEVELOPMENT: fkvi "Writing
lqiiginally titled "Essay in Reason"). copyright 1962 from Educational Leader-.
140.0':hy permission of the Association for Supervision and. CurrienluM Devel-

tAlte
.Ya ,

..NsCHERS COLLEGE: for "The :Use of -Reason." copyright 1962. from
)01.0i Record. Reprinted bY permission of Columbia Teachers College..

AND COMPANY: for "Styles in Composition." (originally titled "Notes
etipyright 105. from Classic. Evsays in English. Second Edition. edited

Reprinted by .permiSsion of Josephine Miles.

Thache.

utrLE.
ofl ProsO%

y JoseA

Copyright r. rea Writing Project. University:of California. Berkeley.

00V



Preface

For years I have wished for a publication introducing teachers to Josephine
Miles' insights on the teaching of composition. This publication fulfills
that. wisii. .

,

For the past twenty- years Josephine Miles has' been an inspiration- and
guide to teacherS'orliterature and coMpositlOn through her work with the
Central California Council of Teachers of English. the California Associa-
lion .of Teachers of English, and the teaching credential program in Jhe
Schoorof Fducation at theThniversity,of California, .Berkeley. She helped
plan. the Bay. Areo Writing Project in the late 1960's and., annually partici-
pated in the Bay Arca Writing-Project Invitational Summer lnstitute..Her

.

analysis Of predication has, giVen teachers. new insights into . ways o'l
helping stugents develop an expository thesis.. Her.writings have identified.

: oneof the central problenis in he Way writing is tauglit: "It is.that a sort .

. of inert:trust in-data as data, uninlerpreted,..and a counter mistrust of
. . humarr.thought. has jeq Americans to teach fact rather than ideas and .

aCcumulation rather than composition:-
l-patioularty want to thank Richard Murphy, Bay. Area Writing Project .

. teacher consultant. from 1978:now at the 'University of Santa Clara, 'for
helping coordinate the preparation of this-publication.

James G y, Director
Bay A reIiJ Writing PrOlect
Universit. of Calil'ornia, Berkeley
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1.
Introduction

How to develop an idea at akht Or eighty? That is the question to which
teachers devote heniselves, and on which teachers of composition- in
'very Subject ;1)t: d a special amOunt of time. Graphically, we recogniie
an idea when the lightbuth in a comic strip goes on.. In language, what are

. .-:

its traits and how can we help people of all ages and purposes make their
ideas light up witbease and pleasure? .

An ideajas I am using the term here, is a generalization. It makes !T61.
a statement of. specification. like -The boy built thti boat," but a. gxneral:.:.
remark like "ROys build boats" ---,that is, it Pluralizes the person or extends ..
the:time of thepredic.ate by saying something ongoing:applicable to more
than one instance. What we Mita proposition., or, assertion, or theme, or
thesis, is this general idea whiCh 'Ian hold specifics together. it is the-way
of thinking that makes possible the forming.of plans choices, theorieS,
hypotheses: -Weplan to leave tomorrow and to go from here To ChiCago." .

"Well either drive 01* by. plane." "ifwe_are delayed, well let you know,-
fn Other words. the logic of generalization allows for additions 1andl. or
choices and alternatives forl.,.or causus and implications (it). with- their
negatives hut. nor. though. lliese concern all. none, or -some, the last
being usually what We know enough about to generalize, though scientific

-law may try to deal with absolutes. As a basis, the.grammar.of generaliza-
I.

lion cooperates with logic and rhetoric by providing just the-forms, the.
.adjunctive tadjeCtivel and Conjunctive modifying phrases and clauses
which supply context -for the subject-predicate and the stages of its
development. . .

When journalists ask for the etintext of Own, Where., OW, why..ahout
wlm;what theyare focusing upon this nucleus of grammarAogic, the asser-\tion with its adjoining qualifications. Even a word .has such a form. In..
intetnu,diate. for example, the meet is the nucleus of Meaning, the 'inter
the prefix, of where or place. the ale the suffix- of how or manner. So too a .

sentence has a nucleus of meaning, the subject-predicate in a context of
adjuncts as for example in 7Itterritediate schools. in the western states..
grow_niore.cOmplicated when they 'grow older," the assertion .about the.

. topic intermediate schools; that they grow more complex, is qualified by
place Where-and time when. So too.a thesis paragraph or chapter on inter-
mediate schOols could be supported.by.adjunctive paragraphs or chapters.

_ ... .

6
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--- with more about the western:states and more about the stages of their7.,- .growing.older. A paragraph 'may modify other Paragraphs just as,q, woirl

..or phrase or clause.may modify others.. .. .. I'.

As people have kleas\t-eight or- eighty,they may devel,op these ideas
in a word .or sentence (fr. a paragraph or a chapter or book. The .center is .,.,

the simple generalization: that's what we need to. teach- at eVery stage;
-from -"Whatif we went to..the zoo himorrow.?" to "What if we.revised Our .

zoo management?" When, the making and .supporting of generalizations
is understood. then the teaching com9:. adapting the use of various.
stages f knowledge in variOus courses and subjects.

At different School. ages:people have different beliefs and:opinions and
can volunteer or search out the specifics to support them so that each
can take 'his own responsibility: there's no subject "too large." nd verb
like "is" too simple. no subject like "I" too personal .io be useful if th

-..

context calls for it..Stvle or rhetoric is a force aiding grammar ana lo , c
by habitual do ices of emphasis like order. parallelism. Varieties in str c-
ture. The stadent can- learn.to distinguish between his-own style and t at
of the encL.lope.dia: what he can be responsible for saying in his own ay ..
as distinguisheti from other matters in other ways. A young child lay
choose the too over the. aquarium, while an older student 'may choose
realism over. romanticism: they Vary- proeed6res with choices in- both-

s

Oses: , ,- :

The stauclanl so-called genres like essay. narrative. -drama, lyric, have .-
strong historical lilerary yalidity and are important for courses in litera-
tnre. BlIt.eNery subctis.concerned with daily-writing as tli''! develOpment. ....ft.
of ideas. People eight or eighty. verbal or manual or mathematical need
.practice to Make- choices and follow consequences.

.

So, we limy say t(i students.-- you .have do.ne some writing at home and
in.school. reports and letters and stoiies- whateYer you have needed to -.

writ,:.. Noy. -you are going- to study more closely and consciously the
relation b ween your subject and your idear,- what yon write about and
how you rite it. You have an idea about -something. You make a gen-
eralization about something, and then you support that idea with specific
examples of where or when oi'how or 'why, -so that' your readers will

, understand 'whilt you mean. .

Forexample. Youmay-write about the-beach near your house. You want
to tell .others.ihat it is too rOcky for safe swimming-That's the generali-
zatiOn or theme: Is it true all the tiene? No..not in .winter. Is it true.Over all?
Not at the south- end.'So'.you may write. "Except in winter, and except at

A
the south end. mylvach is too rocky for swipming:" Then you may want
to explain more -"because of the irregular tides, especially in stormy
seasons." How?- with sand worked away to a depth of three feet. ,Each.of
these specifications may be given a.word or phrase as here. or.-a whole
sentence or a paragraph or a chaptvr. You could tell a little Or tegreat Cleal
about the irregular working.pf the-tides depending on how much you knew .

2
.



4

and wanted. to:communicate. Bur always your basic generalization says
who or whavithout who or.w.hat, with the additional specificities of When.:
where, how, ot why. time; place. manner:or cause. These are the tradition;
al matters of information We think of: what .we need, io know in.or-der to
verify or believe:the generalization. I

The logic° of presenting such additive material Suggests that it may:
simply he added:. item and item and item (tides and winds and weather.$):
or it may be suggested as alternatives or comparisons: item or item or
on the other hail: or it maybe suggested by implication: by if itenl, then
item. or heCause..or. therefore: with such negatives as hut nor. though:
.. Practice makes thisbasic thotight easy. You can practke briefly every

'16..day with. a -ten minute piece of writing which we can then collect or
exchange and read aloud. to see if the various attethions are clear. For
example: Fverybody think of a.subject for himSelf: jeWels football, school.
whales. ebee.sehurgers WItalm' What about them? See them! And-

.

what about them! or. take .Moira's. for example. cheeseburgers-;-noW.
.Moira what will you generalize about that subject to make an idea for
development? How about "cheeseburgers put me to sleepr.All the time?
. .

Latc in the evening. when I'm twine. and they're Joadedwith piekles: Note
that:the when and where are added with the use of an and. A different
hoice could be a comparison: cheeseburgers- put me to sleep faster than

thurgers do. Or yi explanation: .cheeseburgers put me. to :sleep. so. I
s ouldn't eat them .f6r- lunctL Now that you have the core of the idea.
devehpment follows:. the sentence or paragraph steps of how cheese.;
burg,ers put you to sleep. or why less in comparison or what your reaction

You develop the idea or predicate "pni sleep;._ in one way or
.atlother. depending on what your point is. stresing yourself in contrast to
a friend. or time of day when true. or what. reasons are. you may some-

, times have heard that you organize the topic. the"cheeseburgers. Ina that
is confusing. because .anything can be said about them: 'Ws what- you
choose tosay abOut them that determines the development of your writing.

No subject is too-big or too small or too complicated just so long as you
control what yoti have.tu:say about it. A subject like death may. sound
inure abstractor complicated than cheeseburgers: but if you decide what
yOu you-rself can say about it. as. for example. "When death appeared in
my life: it didn't frighten nie'Or "[came clbse to death with' the death of
my cat and it uPset me for weeks:: then you are on tiF firM ground of,
experience. It's (langecous to use superlatives)ike closr.q. or never, or

) always because they are difficidt Io give good evidence fOr: but in the
statement on the cat the possibilities are safely limited. you can say
"Aside from the cat. I can't think of any animal Lye seen die," or whatever
the truth my be.

If you itre getting some of your faets'from secondary paterials, books,
articles. enCyclopedias beyond your own knowledge. be careful that you
phrase the chief generalization in a way thatyotrlyourself can support

:
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'and that you .make clear the difference between ipthers'. inforriMiOn and
y(mrs. ..

When yoki have. clarifiedi' your main idea by developing hs stage and
coining to a stop. try having someoneelse read your.paper. to'see whether
he can recognize that main idea .and.its stages, that is, whether you are
as elear..as.you hOped to be: For avhilc. until you've had practice,- your
readers. may question .either your Lin idea.or the way .yoei develop it:
stay with the.m till there's general agreement you're making sense.-

From there on., you may proceed till you are writing cost-analyses for
the busmess.you're in.. or proposals for governmental reform., or 'studies,
of .films youtke..or specifications for contracts, or editorials, or essays,
as.io ttiSts. or °feature articles in magazines, or philosophical debates. Or
any of the forms, m whieh people propose. develop, share. reliise the ideas;
so necessar.x, both generally and specifically, to making the world go round.

The essays. gathered here have been written at different times during
four decades. with one steady theme. 03e power .of studeuts:to compose
their thoughts and- the power of teaching to help 'them. The . firsiletwo
essays deal with an eark group of experiments:* the second two, with
,k,orking principles:.the third. \vitt; more technical analyses of:the way

Aanguage works.-- the movable.. COmposable parts of composition: and ihe..
AJnal essay, with it Nneral restateMent.. additikin to objective reports .

..and ,sUbjek:tive: journal entries, es'says in ideas are ..making clear eheif.
iiower in the developing Of individual thOughl and responsibility; :

4



The .Freshman at Composition

At the first meeting of an English IA class, in February 1948. I asked the.
- thirty students to write a half-boar. essay On their home town. I did -. not

discuss the problem except- to say that by an essay I me5nt a brief and
expositii..m which .would make clear to the reader the suident's

lown as he saw it. . .

The following paper on Pittsburgh represents the work of two-tliirds of
. ,

the class.

It has often been aid.that if Pittsburgh..New -York, and perhaps
two or three other cities-were bombed until tbeir industry was
rendered useless that thelinli'ed.States would be powerless and at
the supreme Will of -the enemy..Stich a statement is pOssibly very
true.

. .

My home town is Pittsburgh,-Pennsylvania.'and I take great pride
in the fact that Pittsburghis my hoMetown. The-great steel indus-
try gave my family a very comfortable living. I was able to'
develop in the city in a way that I had pride in my town. Pitts-
burgh a city of about 7(1),000 seemed to me a s.malLtown
.Where I -had inwest in the surroundings and events in every part
of the city.

Pittsburgh is not merely a memory of smoke 'and soot to me..
but more as-- a place. that recalls memories of gay and- colorful
times. Pichic grqunds. city parks. zoos. and. even tksmoke.. .

stacks Of otber eitieS will neyer have the appeal- to My eyes as
those of PittA)urgh.

r.

The reader will n'ote that each -.separate .paragraVh miles a separate
-.point. the,. first about ihe vulnerability. Ad importance of- large aies.
the.,second aho.ut the familiar comfokt .of Pittsburgh as a town to grow
up in.. th ihird aboutfthememory of good times despite smoke andsoot.
In no way cli) these three points make a whole. Thestudent has taken no

:responsiblepoint of view:. he has not thought of the.city as a wbole: he
hitS.not thougta of his essay as alunit-,



This. lack of responsibility, characteristic of Most of the members Of
the class. seems. to- me the Ceritsal serious problem in the teaehing 'of
cOmposition. Matters of sentence .and paragraph structure, of agreement,
reference, and transition, all .seem -to _Me. Subordinate to. and indeed'
dependent -upon, the- matte!' 'of the -student's responsibility .for his, own
guiding ideas..Sentence-making is- predication.. and to predicate.is to assert

. e

tan i .ea, selecting and treating facts- from a point of view. Paragraph-mak-
ing s th development of. such Ideas and the relationship between theiny
Composition involves an individuallesponsibility of thOught: The student
from.Pittsburgh does not compose.

The -best simle summary one could make .of this essay would say that
though Pittsburgh is impOrtan(tis an industrial center it is also -pleasant'
as a home:. but this -statement does not .really reflect the student's inten-
tionS. When. at the- next meeting. I asked ach student to write one sen-

d

tence sumMarizing his essay. this student.-.wrote..My home town is
One of the greatest steel centers in the world. situated `arotind the point
where the twONcivers join to form the Ohio." Most other sentences were
equally far from their essays and equally unuseful as even possible ideas
for .devdopment. It. seented-to me therefore.that the students had almost

-no concept of the problems involved in Stating and developing an idea. the
. .

. central pr-ocess.in writing exposition. .
...

.

-1 .

S.4bordin*tely.' the Unease in putting words tiVeither pay .be noted as
tyfii-Cal. The 'first confusion of. Mats, the repetitionttof 'home town." the...
dgficulties in the "I was to develor sentence and tk"surroundings and

.

.,
elyents.,. sentence: the misused as. show that tht lack 1.14 organization in
diought -makes for a difficilty in. phrasing 'as:well: The sthOent was prob-
:.: ,
4hly trying to write as simply as posSible. yet the chaos of his thought made
:even simplicity of sentence structure impossible.

t
The next paper.. on..Boulder, is typical of a smaller group..

.
II

Boulder Colorado is a city of fifteen, thousand peoples The ' ni-
...versity of Colorado is loeated there and most of the city's ac ...i!i- . .

.ties and function} are closely related -to the college. The con*
. '.-itivtctually the main industry of Bouldet. and without the school

the. toWn would ha-Ate little life.
..

.

:._IParing the sunimer. months many tourists stop o.r pass through
BO,. ulder. It is one of the gateways to the.Rocky Mountains which.:

.- are a 'great tourist attraction...The town is built on the edge of
the great plainS with its back to the rising. range of the Rockies:
Within a few. minutes of Boulder you-can be high inthe mountains
or far .out iiVthe flat plains:

..

I n winter monthS skiing and ice skating are-the main attractions.
Hundreds of studetus and local.citizens flock' to the froien lakes.
or to one of the many Ski runs.



As in any smal -town you:soon know .praetically everyone. you\t

-Meet; It is hard to realize the value of many Triends.and the feel-
. ing of being known which is hard to Obtain in a larger city. .

.

'.... This is a little More smoothly wriP tten. It has, Moreover, a good useful
v ;central idea in 'its first paragraph, the seCondseintence: and such a helpful

beginning is relatively rare. Yeyhe development of thisidea again shows
' no responsibility of point of view or plan. The second paragraph tends to

undermine .the first by its emphasis onthe impUrtance of-tou.rists. Perhaps.
'.;a:c(intraSt between winter and summer characteristics iS intended,..bui
;the point of et mtrast .is.never started or made clear in relation to first or,
blast paragraphs. The concluding idea of friendliness is 'again, a new and ..

Unassociated one. In .phrasing, the difficulties though present are milder:
the'wholeessay: like a half-dozen others, sounds fairly easy and pteasant
yet it is merely a series of scraps (;f thOught.

Fifteen thousand people :.. i'mportance orthe .University.... location and
toaist attraction . : . winter sports:.: friendliness, these are all bits from a

0 Commercial folder. They donot represent a habitbf thOttght. They do not
represent a sense of..composition. They indiCate neither the awareness of
cOMmunity which Social Studies aiM for: nor the awareness of technical
skills Which the 'study Of English. as .a tool wouldinake plain; they show.
indeed bytheir very cortfusion the need forgreater intelitation of methodS. '

The reader may wonder whether there Was no adequate paper among
the thirly. no essay; 'which did, simply develop an idea about Me character.
of a [Own. This one on Oakland coines closest to adequacy, .I..think, though
it makes troOling omissions. At least it takes an attitude, a negative one
about the size and. interrelation, and develops the idea.'of dependence
through three.clear paragraphs to a 'fairly summary.conelusion.

, a
. Ill.

Oakland is my home town although it is mine a fairly large city
than a town; Its chief characteristic seems to .be that -it covers a
large area and thus makes transportation very difficult.

The city iN apt to 'depend upon. San Francisco. its neighbors, .

rather than to have'a ntore or:less independent existente as do
other sitnilar cities. Many Oakland residents work acrosSthe bay,

`.and Oakland is known as San Francisas bedroom: Just as occu-
pational activities are-concentrated in the Other city, so are cultural
matters considered almost second elatis.in Oakland. The-Oakland
Symphony orchestra is not the equal of. the San Franciseo Sym-
phony orchestra; the museums and art galleries and the theatre
are slightedin Oaktand..Th.u..ivhat goes on in Oakland mttst be
considered in the lightof its proxinthy to a larger and more MI-

.portant city.

Industry in my home sown is growing. in:fact, grow* is every-
,.;It

7
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,to

..rt . ..
. .:.. '1

an te .cty olds more promse at te momen) .

d h i h i h
.

An..it /-,..
'does actual acconiplkhMent. The- Piot kProinises to becinik; m'ry-.,., . .

iinportantjmthe future. Armyand navy,installations shoul&p(ay ,

.. an ipportlint part in this develOPtitent. 'Oakland 'is the we;tiern v

.
.terminus of the.railroadS, and il not belbyiessed py.c.xpandini.

. .

-4 . ...industrylor this reason: . :. - ' . - . .,..
-,, .. . .

My.honie town then is this. !KIS a, laretvity, Ltrjt is not like
sintilar.Ciltiet heoause :ill' its reratiim footht.r vitivi of the' hay area:-..
it, iti-orriNf -a nWork Of.to):vn*andeiiies which. haVe groyn ill ..,

. 4;
.

. .
8 arood Stin.franciscq hay' ., ., .

. . . . . : ,- .. .
. .0 ..

. 'ThiS was the only piiperwhich seetiird conscious, of the prOhlem Of
orp"ositio: thelteed to-make .ii's:ta'tement,..,to d vetopp iand substantiate

. ..r ..
: itithrau la ,the sejec tioh-and arr`iinitement is;f rtinent: detail ,. and to ;
, receirisic er2it,.....p.iroiy:lin,.ot::surnmY...olde6i1-: e fact that the- author P.

. .

of.this 4ia1er .'K';*....itine," ii In ..SI.X. )10).ks of practice 'has m'anaged to ...
.;Ps()gres;4 to. C.and .14...grd AeoUldlioicate thA.Cthe first-sday exercisec

,
.-:had some representative :, Mt- The fact- thAthe is the nily onei,cnot;:
vo,., I. hope, representative,offreshm&lasses ifs-a IA*. A se y. xt

he thisiime.an. especialfy 4unfortutiate one. Even:so, its mem m...conte .

frOM all pitrts, of "the cotintry:fronj 'all sorts Of leaching syste.MS,,:fipm
. 'Berk*Eley. Oakland: PiedmOnt, Siiii 'Francisco.. Los Angele4:4: vvelV iis

.

Pittsburgh. Pennsytwania; 'and ttis .t. re surprising that Jill t e
4. difOculties:center at tilt; .same lpeus;

.
e making and 'developing of

, .

statemerit.';....,-- - :-.. . . . ... - . . . . .,

I have au i141' lit fill& reAsOn0Or tbils.difficulty, an,d l'am not sure ....1...4.4 ..
.. '. 4 . ..

. -. .. . ..-

'ails truth. bit r., :=, #11'propose irtentatively. It is that a .sort of inert., , . , . ... . . ... .

trust in data as -fdAta,-.1.00interpreted, and a 'counter mistrot of humane '.
thought, has led Atnerieans ti.i. teach fact rather than ideat'And'Accuau:I* .v.
;lation,ratherthan compositiini.lhFn it It* StUdents.what sort of Bratiice-'

¶ in 4riting they trine had inAtigh'''..s4hool,......they say they have. written. -
4lescriptions7 or .!'reports,. and when I ask tif4what. iiti,:ugyples'.-these .4

,,

were organize4.4v, lOOk:Mank. When they hring..me high.chool .exer,i; .
ises at which'ibey felt thetnsOyek suceessful. I find tho they are 'indeed :-...

welt organized...and al-Ways chrtmologica, lyas.in thAVeseriptiotipf A trip..
, .1.or it brier biography in: the itkle oith, ,0.pey'e, e u -:..yet. 'the' StuOent- ,

haye.copied. and .havednot coAciously. been.ti -4h1S:.',..Orcilogical: ,...

orde or what use irwas or to what purpose.- 4ky !'Were.piting it.:And of
. 4

other ogial orderS, like4imPlipatioq,,040koin;..exegOOKItion, they
. ,. :. -,`s.1, .'; : '. ' ' /' ' .'seem. unaware. , .

4..
.11may t!e that- we' are sO unaware ourselveipc*w...ttlf choose, how .to

.co-ordinate and, subOrdinate, how to generahieftt.i.d. Otemplifyr.above..all...;!..
how to compose that we- eanniit.,teaqt.aYounger.!gener4 ..We May+

. he.. as .the scientists have suggeted to ..*; the.Victinisp ee'r ,uninter,..
preted dafa..-as meaniikless as can.be. If .,;.if we 01.1V ',.qtitudesfor :. .

, r .

111, -.., 0,. 4 . .,,-
i;.

. ; ..
. ,

./ i .-.
4.
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our facts, we shall have no predicates (or our 'sullects, no themes_ for
our essays, no 'points- for our remarks,.no reSponsibilines for our aClions.

But I think -the tcaehers of cimtposition ore the very-ones Who need
nt he Np lost. -1..hey know-that ttie subject- is..what the predicate makes if.
at I that the theme is what .its development Makes* They know that the
tman mind can take a cOnsistent responsibility for Ohat it,has:tb. say.
'They .know.that the selection and arrangement of materials to a- purpose,.10
a purpose.weighed and -evaluated, is as .serious' a sk as- can he con-
ceived 01.

or

.9
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(--\ The College at Vomposi;ion

4.

Thi is-a sunimary of al-Ksport to gerkeleys CoriAitte.e on Educational
.........

. ,

Policy by-the Ciommittee on Im'prO"vement of Students° Prose-, 1.950,52.
Widespread dissatisfaction with thu qUality of students' writing. .a dis-
salisfaction exptessed strongly both within the University of California
arid from outside. led the Committee on Educational Policy, 'with the
encOuragement of the President, to -establish in 1950.a subcommittee for

..experiMental study of students actual abilities in clasSroom writing,and
means of improvciuent. 1.Inder the advisorship of Professor B. H. Lehman
and the directorship of the tnglish IA-1B Chairmen, the committee com-
prisid advisors from Philosophy and Speech. representative faculty meM-

........11zrs from .fifteen collaborating departments. and .a staff of five teaching
.sisiants. .44. .

. .
Each teaching assistant work0 with one department the first year and

with two the second. in waystdeveloped by departmental. suggesti(tn:
Ways ranged from close guidanc of all student's in small coursbs; through

.limited imlividual guidance of t e worst stUdents 'in large courses. to
general guidance by lecture for all the students .oflarge Courses. They.
ninged also in intensi'ty. from compulsory rewriting to voluntary con-
ference and to general suggestions made in lettures.'The work was con-
centrated when possible in courses central to departmental Majors in the
junior year. in order to .check normal upper-division ability. SOme lower-
division courses and sonic ungAided control groups were ineldded..Teach-
Mg assistants read and markecanalyzea and graded at least one midterm.

fand final, or.two .major papers,for each of 1500 students.
The Committee found that in all:departments. in all types of written

1 work. at allleejels.Studied. -about 25% Of tile students wrote inaddquately
ID or F) in midterm work. This I/ writing was most often hoth.illogicial and
ungrammatical..Only a small proportion of students wrote merely ungram- ,t
-matically; most wrote illogically; that is, did nOt fulfill the Asignmettt,
answer the question, or relate evidence to generalization. t.. .

\ There were, correlations: (a) With Grade Point Average itt University:
that of the b writer averaged 1.3, while that of the adequate writer av-
eraged

receiv:his degree from the-Universq (b) With backgrou. d of passing
itLb; the .D writer, that is, is educable, or at leasti ll probably

e
,, ..

.i
..

v . ,,,
,,,, .
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work in Suhject A, English, or Speech: half the D writers checked .for.such
uhackground have L half have not; that is, mere background is not enough;
demand fOr its use is neuessary. Wilh grades given by course-readers:.
a 50% discrepancy in midterm papers and a 30% discrePancy in final
papers,The grade for writing usually the lower.

And there.was improVetnent. Whatever the method of guidance, as long
as. there was sQme-clear guidance .sapported by cowse instruetor and
reader, ahOut 5044, of the D students,iniproved by at least one 'whole grade
both in writing'and in subject from midterm to final. In control. Woups.
(mly 5% to 20"i,!.improved. As d whole, the mom effeCtive results were
obtained id courses where course instructor and reader collaborated with
prose-assistant in two hours o( detailed technical diseassion of student
papers and:methods. once after midterm, once before final. Students with
positive bqckgrounds in English-Speech were most apt to.improve. Inte-
gration of demand and instruction appeared to be essential.

The ,Fommittee has therekire suggemed that. the problem of student
wrding isiuiulawental to the problem of Student learning. One fifth of our
students write badly. and mainly because they think badly. They .are given
Cs by readers and (legrees by the Univefsity not for their ahility to state
alid develop ideas but for their use of key-phrases or answers .to true-false
questions. At least half-of-thern have skills-in writing and thinking which
they-can put to use if called upon. The subcommittee has therefore sug-
gested a farther and (keper integration of writing with learning throughout
the llniversity by further caaboration with instructors and readers.

The Mailiesof the past tyo years have shown that at least a majority of
writers can' nwet the demand for good writing if it is brought firmlY Sand
instructiveiy to their attention: and that, indeed, it, is less the skill than the
incentive that is lacking. Thr skill. howeer. is only latent; it has not been
focused on learning at the. University level. The instructor and his reader
canhelp the studedt adapt treatment of nutterial to the time available:
how to analyze the form of questions and assignments in order to oYganize
answers into relevantiorm: how to devOop a working Vocabulary fo'r the
coarse: how to take responsibility for thinking through problems and
Supplying adequate evilence.for generalizations. Such practical help does .

much to elinanate the hasty.. haphazard. and hysterical examination arid
paper writing' that so drastically deflates the .instructor's own sense of
aeeoMplishment in his teaching 'and the student.in hisflearning.

As aid 'to the clarification of a standard. the following section makes
points hit/consideration on reaftling and evaluating, as well as- otweachine .10

Speillic Stan

Of Rhetoric:

Of Logic:

dards

Doe.s the answer show. awareness of audience and clear
points of view?.

Does the answer fit the question or assignment: does the
soltitiCat fit, the problem?

16

0 '



,

D 6.0 S, the. answer. fit the full requirement 'of the question? ,
,

( adequaey ) . .
.

. i
q'tieStiOn. askine, for comparison .of X and Y k. niU

--S2itisfied.by a listing of qualities Of. X .atld.of Y.
.

Does-the.answer fi(just the one questiqn, not two or threei
others, t relevance) , .

. . .

Sefussion of pre-X and post,X is often not pertiuent ti)
.4.r.i.! ustei1 (lescription of X.

'1)(iiti ..ain parts of the answer fit together to make a
.whiAe.,(6,oherence) . ,

.

1Vith re, clear presentation of such. basic 'relationships as. ..

tht Mditional (if then). the 'alternative i either%...or),
thq,alditive (and ...and). with their negatives?

,.,

Of Grammar. Doe9.* construction of the answering statement fit the
guiditonventionsof the English language?., . ..i.
Are afip#Priate silum put to use? (spelling and punctuation)

DtieS0e -writer distinguish between hyphens. Which
_

... connec.:( and coininas which separate? .

When Studying the construction of the Ilrie*Canal. does
.he distingvish between the spelling 'Frit? find the spelling

\..:; ,. .

.

, Is there misleading capitalization in "The Paeific..Settle-
ment of dispu.te.s.'!..as if there were one specific settle-
ment?

c.

Are .thet terms of the coursentkokell as the standard terms
of the language. put serfously to Use? (Obeabulary)

Does the student learn in titue for his -examitfation in
History what the ,tocd institution usually lilleans for
Histary?

Are statements clearly constructed? (syntax)
Does predicate fit subject? and are connections and

.Modifications clear? Are references accuraie? Are per-
son. numbers, tenseS consistently used; without cob-
fusing shifts?

.Clarity.of statement is closely associated witk quay of understanding.
Note for example an unclear bluebook Statement in.rontrast to-a 'clear one.
the two written in the same class under the same pressures:

I) Viscosity of tygnia affect's the texture of a rock by its ahilit.y to
change position on the rapect of raising to higher level allowing

,..ythe magma to cool faster giving glossy texture. In lavas the-same
hold rtut the environment differs itt that it may be,exposed allow-

faster cottling. The moving magma due to loftviscosity
,

n4pick up rock particles will alter texture.

-



p.

21. If the visc!osity of -a hiagma is high, the moveint ot kins.-towards
centers. of Crytiillizatiim- is Impeded. Therefore wpre and
smaller-crystals tend .tolorm,'On the .other:hand: if .t0 magma
.is veil slightly viscous there .is rapid- movement Of ions toward
centers ofVystaill'zation w.hich attract ihe ions, arid fewer and

.
!aria crystals form:

...--
In the-Second-cSample, the guiding .words. It.:.Therelore...0tt ,the

_

otherhandestitbliO, the Itructure -of thesituation to he ..clescrihed..so that
the special-conditions and modification s. may fall_ cledrly into place; The

-- statements avoid empty modifications like in..the respect (if; and stress
- ippiirtant contrasts like more and smaller.vs. fewer.and larger. They
employ the powers of -.language in the servkef understanding.

Iffective pro,e writing Connects, directs, and forwards ideas. Writing
-. d -.fective in iogic or gra'mmar pr rhetoric.short-circuits.ideas and prevents

t eir successhil.functioning. Thus bad writint .short7circuits' the poten-
tialities .of those departrntots, instructors:readers,. and .stpdents who

, believe:that good writing is a- functio of goOd thinking an( ontinuing -
TOree in the process of. learning. .-

I:Z .

I.

V.
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IN.
Writing in Reason

. . . .. ..,-, . . . .

Prose-essay like prose-narrative or *se-drama is an arr of prose. and...
as an artit works in basic patterns,.Rather than a sequence of evenW, it

.

is a semuenceol.ideas. and it shapes.the sequence in certain wayss.depend.-
itiNg upon its main idea..its attempt -or."eSsay. .

It makes a leading statement, that is. predicates:its subject. and then
*unfolds. develops. substantiates both Subject -atld predicate in the. sp4ifie

relation it has proposed for them, with. the.specific Connections of that
relation:- the conjunctive and, disjunctive' or conditional if, scone.essive
though.

. ..,,,,. .., .

Studems in ealifornia haVe usually read .waleI7 anLvell in books of
.

essays in ideas. The first week ofthe Fall term of 1961. thirty freshmen,.my
teaching assktant, and 1 talked about ideas we had met ,with during the-

_past year. We ,were able to range from Tiloreau'.ui Jung and Freud, (from
Milton to. Edith Hamilton, frOm Plato to Riesman.- There Were .e rough
ideas for months of talking and writing.

Then I asked the students each to. make a stk,tement of one ideat

particularly. Mtercsted him. zind to suggest two or three differant wl
which it might be develi)ped into an esSay.. Blockade. Few assoCiat
concept of an OA witty the concept Of n staienwnt or a sentote
Many, ideas were at.best abstract words or phrasies: at worst, as one s
spggested, ;opinions'or untrue facts.- Inasmuc

..14) responsibility for-predication, nopatterti of
rt, and the. student is at,a lossrto know what de
Therefore The most typijal response to the as
"The importance of music: (a) development
devtilopment.-, Or "The necessity for world
(b) Objective:" Not 'many ais to. reason here1;

'

/deo -as Structure .

hicti
ys in
i the

For
udent

as a fact or topic 41.!fumes
Os for
for it.

g like:
eneral
eertive.

n-ganization is Owl(
elopment may Mea
ignment is somethi
by examples, .(h)
overnment::(a) sub

First.need then is to talk about Was As se tences, as saying sornahing
about something., aS establishing. relations.. s Oredicating-stibjeets The
student hopefully proposes, "Mnsie is imporu nt" 6r "World governri ent is

Accessary." and then goes .on: "Fis 111 writ a paragraph saying ihat I.
mem by. music or world government. Then I'll develop ply pdint in the

I.

P.;



predicate about important or necessary.- But c.an itnportance or necessitj,
he4own without shOwing possible alternatives? Says the.student, "Here's
where I switch from.objective to subjective!" .He becomes vague because
his purposes are vague. Important? Nec9ssary? For whom? In relation to.

-,4iyhat?. .

After some time discussing these terms aS well as eneral and specific:
demonstrating the need for both pairs.apd for the clarity-of their relations,
we come back to develop the useful structural implications of -a gtiod
leading sentence. Here is one of thefew really organizable ones achieved
ii (he rst week. Please ignore the liorrori; of its wordiness. and refqn
from. Die. or. WW or Pin the margin: These. problems are. secondary to
sheer understanding of..the point; and will mostly clear up when the
student'Sthought clears up.. And he ig oh the srigt;t track:

"A prevalent disease, mental retardation has received a minimum
of public attentiOn and 'this neglect. has hampered any progress
toward alleviating the problems of the disease.".-

wit a t is' the main point ber,e? that lacks of public interesi in the
disease has.hampered progress in understanding it.- Cheers. The subject
is lack:The predicate. hay hampered: so what, will the basic organization
be? '.*Chronological stages of hampering: development of the verb.. But
now I see I don't Want that kind of organization. I want to talk about ways
of studying retardation and how thry need public support.- So? So: "Moo
ways of studying 'and improving .mental retardation depend on- public
understanding and support." Theti you'll have to demonstrate the predicate
depeinl, and talk about kow and qty. "That's what I. wanrto talk about-4,-.....
fbree how and one. why.- NoW,we are'beginning to work Out the develop-
ment of an idea.

Chronology. spatial description. comprison, work mainly conjunctively:
ynd-and-antl: then-dwn-dwa: moreorer"Here are the main stages
in the study of retardation.- Disjuhetion strives to separate. to insiSt on
mutually estlusive alternatives: eitlwr-or: on tlw.one the other:
not thiA: hut that- "Either we get public interest, or we give up.- Conces-
sion assumes but denies: though-ye!: nerein,less:. howerer--*.'Though
we need -public interest, yet- we can take the following.steps without jt.-
,Conditional Shows interdependent causal relajions, conjunctive but sub-
ordihative:' if-dwn.',hecause-therefon----"If public interest improves, our
study of retardation will he aided in.the following Ways:" This is the-strut:-
lure which. it jurned out. our st'udent intended to establish.i

I ,
.Henu'nt oI.Suppit

The first help we can give' the student then .i4fto help.him see whetter
the predication he has chosen to make, the i/erh he has.*sen to .apply,t6.

'the subiect.'is really supportable by what he knows Or Can discovers,' and
then; second, to 'see whether he. has arranged the.;elements ot sdprrt. in

.4,
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the order and connection-II-int for his puposes. A syllogism.. the classic,
unit of reasoning:is-in itselfa small paragraph of substantiation.. "I want

.

to saysomething about Socnrtes, and What rwant to say about him is that .. .

despite his great wisdom :he is s1 mortal. Why is he mortal? Because.all
men are mortaL and Socrates is man.-iis 1 can show.in a paragraph of '.
characteristie" Most of. our.tboi ght.concerns some, rather.than the all'
referred tO in this syllogkm: the. pattern May be adapted to some by taking.' esplicit cognizance of negative as well ly positive clidenee:,"Though two
specific authorities deny it. publit: interest does help.-andbypublic ituerest
1.mean riot pre-ss-puhlicity. but .active- individual concern.--t

Reasoning m.eansgiving reasons: that is. it deals with the relationS
betw'een statemenm and thest relations..are of a:few basic Of cause
or purpose 1/ this: there/Ore this, or this is so beemrse: or-of choice this
orthis bothare impossible a,t.once: or of association,- this mid this go
along with this.:Ibese are:the kinds.of possible simultaneity or sequence
of staienients: ynce a student recognizes that his.own thought moves in
,these basic relations...he will he atO bi enjoy both the' art,and the social '
foke .of the simple reasoning process of the paragraph. His planning or
outlining s,ill.show first what main point or predication he is planning to
ntake.abou% his subiect:then the main .bhicks of material he will use to
support il. with pro connections tom!, or. or negative. eon connections
I bat, not: thou011 and finally a new .mAin point.- revised from the 'first
h.% pothesis in the Fight olthe es''idence as it has developed. It is the predi-
'caw. not the subject.which is planned to he thus supported and modified.
There is nosuct thing aS too large or unwieldy a subject: what the student
wants to say ahOut the subject -is what needs est imation..A student who trie:s.
tooutline his material ratherJhan his klea is trying. as .iine student has
put it..to eat sardines without 'opening the can.

%Ian doesnot rece4ie raw materials through the seInses and then try to
'make meanings of thOm through the mind. Rather. the meanings.that he
makes, tentative and provisional as they may be at every stage, lead.hint.
to look for materials of experience which will test his meanings.. So Ihe
student does not need to/stuff his mind with .st-called "facts" before he
cantie ;esponsible for a ntittive statement and so, on the other hand. for
anystatement he make .he can be held responsible.If we .do not teaCh
the stuktent bow to ina e. responsible statements. we give in-to the .myths
of "ra4 faet'. or .of int Widual autonomy. and let 'him ht,.....the victim of. the ;
extremes of eithaerth outer world or the inner. wThus we-,see the dangers
on the oneband of he so-called "report" in composition-writing, which
leads to an inert.so t of copying, and on ttie other hand the danger& of
so-called "creative"writing in which anything goes because there seems to
be no valid Outer check.

A recent: study of suggestions for teaching high -school amPcollege
Composition presented in journals and handbooks over the past few years
found that either (he so-ealled creative" assignment or ;the so-called

16

9
.4;

I.



formal practical assignment like.repOrt-writing ulke large.* Hopefully
'we may soon change some of this emphasismoving Aay frqm extremes.
of -yaw materiar or -sell-expression" toward the center where they can
'meet in thoughtful argument, the niaking of statements based- on. interest
and srfeculation and the supporting of them by evidence pro,and con. To
.build community hoween personal and impersonal. we 'need reason to
compose our thoughts. ..

--
*Study by F. iKaupp and J. Wirth, College of San Mateo. San Mateo, Calif, .1

.
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The Use of Reason . r

Thoughreason is a basic human faculty., we hear 'much less about it
today than we hear about imagiwtion or social action. Doe it not Mediate .

between these jther two.4.betwe'en individual, invention and factual
adaptation? When a Man reasons, he sets up a pr9vi;;ional 'expectationv.
then he checks it against the evidence pro and con, then he 'reformulates
it in a.form trengtnened by what he has discovered or called .to mind.

.Reason. in other words, eMphasizes and then subordinates in thelight of
'knowledge and purpose: it can be both individual and shared.

.Reasoti and Refrvance

While wc Are agreed, I helieve.about the characteristics we wish to
foster in a student, a teacher, or a citizen, some pressures.jvth
01 and iiractical, have tended to lead us away. front our,purposes.'Coper-
nicus put the sun in 'the center of our universe: Marx ptit c -ass and state,
and I;reudians put an inneimystery. The practigal,tieSult has been.a fight .

'between romantic individualism on the onenand and hehavi
;t1luS-response patterns on th other.- With so-called vealiv ekpression

aOpearing to he in conflict w h\so-calltd objective reportic nq pue-false,
. .tests. David Riesman aely Crowd pictures Man ttsrn between

inner and outei- forces,".and our C011ege of getters And Sciente name their -
. - .

.4iVisions Physical oci*ciences and-Humanities.-as if In only.. '-

one-third of his stuVy mayisete huniane, beleaguered .tat! there by.brute .

fact and mass pressure. '"This.is a fearful picture. and one 1?erpetuated for
some strange-reason by "Iiiimanists themselves. r'

But there is anothete picture -available to 'usthat of the Renaisance.
humanist tradition. it. which .nian through .hig%Teason mediates betWeen
other rtowers, between aniMal sense..on theione hand andlingelic spirit on

other, Here man has4 three of these powers/tout reason is vhar.acter-
islic.allj !is alone, giving humarirlosm to the otilers.. Reason tries.toansWer
for man the question of Telationland Nlevance, Atte quesan.sci-
-The world may be hot or cold, bright-or dark, good or bad, but how does I
man know how--to feel'and act unles heican reason .out.the relevance: of

'these states which leads to .which, which is subordinate or alternative
.

." to Which? this RenaissanclivieW has been strengthened byflnodern sci-
enee.. As Einstein- ties reminded Copernieits, though earth may 'hot .be

unti.
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the Center of our Universe. the *center of persnective, is still the .human
,pkii.nt of view. From this point of view. physical science is nOt cold ,and
Imperzonal,.because what we k.riciw" Of it is warmed by the questions 'we
ask of it. "pont this point of view, the inner psyche. iS.not a baffleMent.,.
rather.-,its many liYenesses from 'one person to .andther provide. a*basis.-
iorcomniunication between us..And.from. tins noim of view, social..fprces
are not. pressures.-against the inner psyche 'but powers emerging from it
and' establishing. the contexts in which individuality may.come into ifs
Own..From such a point..of. vievi, the naturat division 'cif man's studies is'

..ione. based 'On the mator subjects of.Ais.concern-lvaterials, actionsand'
artifacts,and- to all of these is erce'i. tluing. And r,easoing

.

powers are.appkeable..
w

Say. thereforP that you are a :teacher Of science, a. teacher of histay.
or a t,elacher of art4and in any of these.realms of emphasis your student's;
say to you. as many today do: I want to think clearly. bat-what dOes it mean

....to think clearly? How do you reply?! tbink one 'may well reply witkpraci.
witkan exaniple first of all from everyday life. You hope to go to,

'San Francisco one evening this week-end. Which way- shall it be?. The
short way across the Bay Bridge. or the long by San Rafael. where yait
have'friends you would like to see?.Set up the hypothesis that the long wa37
would be better, then check against it the amount of time you have to .

spare, the fact that your friends are or are not at home. The dependability
of your car and of the weather, and in the light or all available evidence:
conefude by either confirming or revising.your hypotlfeSis. Why, its sim-
'ph:. says the student: I've been reasoning all my life!

,

Rewson arid Writiirg
:

As described in "The Freshnian. th 'Composition.- the University of
California English Department tried an'experiment.with rational organi-
zation in composition by asking all students in 'all section's of English IA
to Write in clwts for a half hour on a topic they all knew abouttheir own
home towns.. The danger was that most of the students began 'with an

-unsupportablepred?cation and therefore never managed to .develop any .
support fOr it. For example. a common 'proposal was. "My .home toWit
_the. best. little .home town inthe world.- This statement would have de7
Manded a demonstration surveying 'other good little home townS in the'
world and showing why theirs was the bles,t..But it turned out that Was not
'what they had meant. They. said they had meant. "I like my home town.a
lot.- But this also required a support they were not prepared to giveTa
demonstration of .the qualities Of the new subject. in its relation to 'the
town Working hack -from the actual 'main stens.of.detrionstration in. Many
or the.es4s-- for example: point one: my town Is.friendly '. point two, my
'town is located On a main highway:,!point three, &flown boasts a big
canning factorywe may learn that the titudent is not r Ily supporting
any predication at all: he is not 'taking any-personal re orisibilitY but is
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borr )wing fleeting eues- from his memory of Chamber oteOrnmerce ads.
et. en we reported on oar experiment, we were reprimanded for

the lac. motivation in the- assignMent. How. 'we were asked coUld
students organize when they flidn.t. care? I agree that a heartfelt intecest
could. have made for more responsil"redicating and substantiating for
some students: ast indeedit did:. but I think tVt,' fot.many, event simple
sense of the rationale involved would .have.been sufficient. In fact, many

..did invent supportable predicates-mhether they cared or not for example.:
TMI, home town has changed overnight.- "My home tOwn is the biggest
city. in America. but it's still'a home town..- "MY ,home town i*,..the home

of California brandy.'" These ate ..a11 supportable propositions. In their .
pleasantly different ways.

Question s Knowledge

But note.' too. that, the lack of!ease which the majo y felt in theassign-
ment was noronly a weakness in the logic of the majority, it wasa weakness .

also in the understandingol the teachers of IA. Over the years sipce then
We have come ro agree- that assignment' by topic is .artifi'cial. not only
'because a is Unmotivated. but because it is too far remOved from the
central anit of thoughr the statement. It is the 'question to be answered.
ratht.'r than the topic to be preacated. which give.s the student the central
clue to the.order and struOure. Only after he can handle Astions easily
can he move. eas4 to those mere half-questions which are topics.

We learn from assigned pitpers inall departments how hard it is for the
. f

student 'to recognize. the structure implicit' in questions,. For example, if.
the qu'estion.in a history 'Z:ourse is,i"What was the difference between the
fall of GrOce. and the fall of RAO" the average student. will not even
nwice that the key word. ttfe Wject, here is clifference.and will therefOre
not write a paragraph contrasting the twO falls, but will rather do just 'what
the home-town student did. giVe a few.cues in'response to the:cue' words

, Greece and Rome, Which may be facidally accurate but whigh may. not.
.2.. be ielevant hi the oestion difference.. As a basis- fOr difference or

. cohtrast, the assumptions of likeness.need to be spelled out as, for Com-
parison, the assumPtions of difference.

. .

1{4,

D .1Recently. at both Berkeley and Davis,' we have been working on.a ne4w
plan to stress the uses .of reason in.wriiing in every field where .writing
is meaningful indeed, 'where :reading and s,peaking are Meaningful. or
where any' use is made of .thought in -language. Teaching assistants and
'readers in all participating departments are foeusing on showing students
the relations between the struCture of t.he questionS asked .and the rnw
krials of 'substainiatkon thus madjneeessary iu.fhe answer. In the study of
.English literature to which the Englisit bepartment is devoted we have.
always.tried to 'make this emphasis, but too-often it .has seemed to stop
-Ntith literature, not to.extend to history or geolod. Through the assistants

. .
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-.arid readers, flow Vtt are trying-to remind students of the universality of ,. .t .the need for reasonable writing. the equal need for it it-revery. field..
SoMetimes instructors- in other departments say, -But it!s the English s:

Department's job to teach English; not ours." Here is a:great confusion
.based on a!telescoping of terMs, a confusion of -the English imisterpieces,
.x4;hielt arti the subjects. Of dep.art ments of literatUrc. with the 'English
language; which is :the ineditui of thOught 'in. all fields:- As ttue subjeek

--..,.. matter. of. Eng.lish departments and cours4 is literature in .the. EngliSfi
. .

language. in that subjeet matter as in any other,but .neither Mote nor less'
1 han in anrother,' the processes4if reasoning are releikant and ieacbable.
.3Paragraphs on Rosencrantz and.C, uildenStern.. as on thenature of chemical
change, oh the,reasons fOr theJitlf of Rollie on building:'a bridge or eleet;

. ing -a. pr esident ritid.tii-Make their. ssipporaible predications and thery to. :.

support them. It-N.1 recently one of my colleagnesOn thq1PrOse Comnfittee, :., '
Crofessor yenbow .Ritc hie, ";.1 .psychologist, reported,.al. clear instance:.-of
the inextrieable relation of subject matt& .andexpreSSion..In his class for
readers and assistants, a stn.dent used the sentence, "1-leAvas an old i;arnef.

.,
but grey:" -and the qUestion wias raised, why not and. ra.ther than;hut?The
.answer deperi. s upon:a knowledge of caMels:. it...is not. merely a niatter
'or logiC:.II. kni ..s-hould expect old c:.imels.to, be grey, then:Ord-is appropri-
ace; if the .colk,n..iv'rare in 1 he old, -then hut is the proper term. So English..
is ihe direct*.and esseniial medium of-zoological, nbt only literary, knowl-

',edge...And' if A PrOse.Committee, which is made up of faculty' members
;,:'. .fronvinany fields,. ew succeed in its efforts to persuade students that their

", knimiedge in c;ve !rick! hAS life and' meaning:::pnly in their:embodiment
% ,offit:in language, that sheer tactis inert and.generalization dogmatie unless.,.,.

related to pereeptke uestions and ansWers: it .will .have achieved some-.
. 1 inIfinoronlv iti the reabn of prose composition but in the realm of reasok
.-

. well,,....., . 4
. .: .

7107,0t1w..0. .and I lu itch

:Such belief I hav found recent support for in a number. of .new and -
illumintiting books ina.variety of fields. My colleagues,. Wayne Shumaker
in hih:-1.4erathre ant/ the irrational and_Ernest.Tuveson in his imaginatipir

G.raiklt, have undertaken to show historically, hom; unreason
. .

antrreason. hunch andllypothesis, have beenunderstoodto worloogether.-..
. .

'foinbric.h of the Warburg I nstitutelirtLOndon has madAivid for
us in. Ati amt. lI1u.ion the function of habit and. therefore 'hypothesis in
perception. When the painter Constable portraYed' A meadow as. green
rather thatti as the usual brown of the day. he was portrayingnot an
%thyious fact but aftheory. one so h&etical that the Royal Aeademy called
for the removal of "that nasty-green thing. rfrombrich supr)orts whal.he
calls thesearchlight" rather. than the. "bucket theory of mind. saying,
!**All culture and tll communiCation depend on the interplay .between

At
- 21,

9 p
A}, '40 V "



,., ,
.1 014

IY.
exretation and ohservation the .w3WeS.Of'tJUilIniçnt, ditappointment;
011it guesses, And wrong .m4eS 'that make uji.our daily life!'::And'again,
-Without some stahing point,'sOme uitial seterut7, we 'COtild 'neVer get
hold.of the flux, of experience. WiitoutiOategories.,!we. could not sort 'our

w .impressions.-
In another field, Roger grown.Of. MIT, in Winldv and Thin.gs undertakes.

10 clarify tor us.the fact that words and:even things are :categories '. as. they
.. bare recognized: that is. wOrds aldthings'themselves are not inst factsi but

...ideas among Which One Must choosey
G. "reggait's.17u!ory (nut PrQceas. Ristor.V argues tigarhsclecori-,

. , .

cept .01 histOry as a sequence4,isolated, individual, unrepeatabliii'eventS.
. . We cantiot,ven know whatIevents.to put in'a'seluence unless we haue

ma& Smile assumptionS about their qualities and connections. To believe
Al- in some,hIflLtas tp beheve in categories:and *continlances and thus

its possibilities as well as its actualities. Rational history notes the 'Sinn:t
larSies in events-and in Observed proeeSses of change NO aas both whar .

thing'S are'nd.are like and,how they have f:t1Ille to he. We achieve stability
. by association. exchange. imitation that is; .by gradual. change rathere . . -

than.by-disruption- yet there may be, as in evolution: sudden.leus, from
within as, Well as disruptionS from. WithotiOheSeientiSti and- the hiStOrian
share with the artist the 'need togdess and-10 ihutginelis well aSlo obse'rve.

). These bo;ilaare supported by anolder but nOlesSynodern work, Morris
Cohen'.'s .eftissic.. Reason and Nature: republished in 1953. Cohen sees'
reason. like nature. consftucting patterns frost, variety. Given a flash of...
ineuition, a vr5iOn, reasup,Ilks'arOund to see what are.the other possi-.
Hides; aS- Roger RrOWn has Said, it differentiates. It is alert to alternatiVes
and to plain, inconvenient eticts. Thus the basis- of.reason is doubt, Wonder,:
curOsity..It !enriches us with. a gr4arer ntituber.of Pypothesei oc anficiPa-.
tionS of nature. and thus makes Possible a richer yariety f observations,.
a recognition of what Cohen.' calls "thes. ineradicabl ?ntingency -of
eXistence.... Logic enables us tp.'organize fields of experience hy providing
us:with relations jkc excluston 'and inclusion Whose recognition contrib--.
uteS sanity....A.14cVnnot become a -piece of -huter nnd 4color cannot'
become a'sneczL...1.:ver9thing is-connected in de'fipite ways.with.ilefinite

:.,mher things, so that its full nature:is not, reVeaJed exeoft by itS. positloft
`land tklatioasivithin iosystern.."

(9f Discovery . "
chhen the laWyer.and logiciafragrees wiih Brown7the psychologist an6

. hnguist and Ektmh.rich and. Teggatt the historianX ointt and society 6n the,
sitbordinatton. OtinertAtet and 'Of subjective' hunch to the -processes .oc%
hy.pothesis and demonstration We#rnm note that these0en ask not...for;
the all-or-nothing prook of the old,-syllogisms, to which inollertsernanti:-....
t',.ists have been- so opposed, but, rather for slinple; testable posbilitieAtitk
foOhe Amu's rather than the 0//si`if logic.So,'-as in debate, wg need mot.,

6 4.
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ask for pure scientific proof, but 'rather for-the weighing, unOr a proposi-
:tion,.of the positive'and.negative evidence for it. As Elizabeth Solved puts
it in her allure poetic:way in The Orphie .Voice. "poetry 'and science are
activities in which thinker and instrument combine in some situation which
is passionately exciting because it is fraught with possibilities (if discovery.-

4The other day I read 'in a book called Selmoh for ThmorMw,,,by Alex-
'. -antler J. Stoddard,voncerning the uscof tekwision in teaching, a stateMent

that seemed to- me a confusion -of the sort )1-have been trying (6: argue
ijgainst here:Und& the'. heading "How We Learn,- it. *id. .

A

"Learning consists fundamentally of two phases:The first has,to do with
gathering the raw materials of,learning through' one or more of.the senses.
The sec4td involves'doing something with or about one's sensations, that
is, turning these raw materials into the 'finished products di knowledge
and wisdom. The first phase might be CAlled perceplion and the second
phase. iltinkink- Every other book I have been quoting from today has
been devotedly opposing- such a view by trying to show bkdogically,
psychOlogically. historically, linguistically,: artAically, that man does not
receive raw Materkds through the Senses and then try to make meanings
of thenc through the mind. 'Rather. ihe meanings that he mak6s,.tentative
and provisional as they may he at every stage, lead him to loOk for ma-.
terialsmf experience which will test his meanings. So the student does not
need to stuff his mind with so-called "facts- beforche Can be responsible
for a tentative statement; so. on the other hand, for yny ;statement he
makes. he ean be tIdki responsible.

Two teachers of English .at the Col4 of San Mateo, Elizabeth Kaupp
and Jean W.irth, recently made a study I+ the suggestions.for the teaching

a;
of high sehool and college composition tIresemed in jounnals-and hand-.
books of compOsition cwer the past few years. They found that either the
so-called creative7 ssignnient or the so-c.alled 'formal, Practical assign-
ments like report. ',SIM letter-writing bulked large.'almost to ihe total
exclusion of rationarpl'ocesses. I hope that the books of the,1960's, along
with many others. may helpehange. some pf this emphasis:moving .away
.from "raw material" and "social adjustment- towacif the 'center where they
(:an.ineet in thoughtful. argument thNmaking of tatements based on
interest and speculat kin-and the sutiporting of them by adequate 'evidence

. 'pro And con., .

The experienceot the Committee on Prose has been that brief., pointed
itistructiOn in these 'principles has resultedin immediate student improve-'.
ment. It. just after onefexamination in any fiekl has been given and just
before the next, one is to. 0,ceur, the. instructolr or even rhe reader spends.

. .
<a/mere hidf hour, talkidg about the logical _structure of the preceding

questions and of. possible future questions and about the implications of
such logiCal Structure for both ttie form and substonce of the answers,
more.than 50 per cent of the chi*: improves a whole gradewhereas in
(tic normal class pnly about 20 .per ccht improyes, there May be.improve-
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ment ittundersanding thereforeAs weit as in emotional motive if the
patternS'of our assurup ns are realized to be not arbitrarilyeoperable,
hut clear and Usable.

When we read manyreports on education, 'we find ourselves.dealing
-with largOnipersonal forces with sizes,Of roomexhaustion of teachers,
curricular units, and massive. costs. Or when we turn in distaste from such
generality. .s.ve find 'burselves i the y9ually puzzling interiov realm of
individuality, justly mysterious and irresponsible. to .generalization.

In math seetionss in history, in Trench,. in English, in *art, in- biology,
I'd ask students day after day first to write tsLown.in'a sentence or two
their understanding of a certain material of study at that particular point,
and then .to back up this- statement with statements-of the evidence on
which it is based. Da'Y after day I wouldlindeed, (1o) give them .practice,
uot in elp'borate papers, but in short paragraphs,in using the major -terms

r relation whiCh are the bases of vrbal reasoning: the difference f2etween
positive am/ andnegatiye but, between positive if and negative though:
bet ween positive thertion: and negative howiiver until it dawns on them.'

a way that is always a pleasure, thar thinking is not a vast welter, but a
simple set of clearly definable Aid usable patterns for learning to get.
whetherin metaphors of inner or outer, lower or .higher, froni where we
have beens-to Where we are, to whdreAve want to go.

:SoUietimes vae. are told that the student'S' effor4 to -pre-structure- his
material i dangerons, that it imposes patternS"upon raw materialiI have
keen suggesting that the patterNt provides is the pattern of humanity,
both stable and changiible: that pre-structuring may well changes-in the
light of new evidence. ft a very,different post:structuring, but that without
its guillanCe at the outset. the evidence vannot be evidence but meredross,
mere ineri wateriid susceptible to (!ither mechanical. manipulation OP:
subjective distot'tion. This is not to speak agliinst social organization or
the. unique powers of t`he in. dividual Sense, but* it is to try to fo'cus *our -
responsibilities as teachers in the central realm where mericanhest agree..
the realm where they cam learn to establish-the fine andieple. guiding
-lines of the reasoning human Mind. . Of'

1.0
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VI
What We Compoe

. ,

The word composition. With,its relation to commse. cvponent, corn-
pospre, is the word of the actiVe composing artist ;And of the poised,,the
composed philosopher. When we try to teaeh eomposition,.we are trying
to teach art 'and philosophy. and I cannot think of:a bettertask. But it is
a difficult task, and we.ofteh go wrong with it.

One reason we go wrong is that no ono.'of its iS a good enough philoso-
pher or a clear .enough thinker to be sure what we want to.say. Our.
thoughts are not well etiough composed because thext are not even yet
fully developed. Another reason we go .wrong is that we are niit good
enoUgh artists: that is. we do not seriously 'understand the poWqrs of the
medium inwh.ich we work to shape our thoughts. A sculptor would- riot
leave to chance his choice Of marble, clay,.ar wood to work in: a musician
would not accidentally shift from key to key: yet.the writer. because he
has been using language all his fosgets to treat with consideration
tht; lat4uage which .he must use formally to shape his thought. Further..
not 'only artists but even wientists have hiid!difficulty in standing away...
from their own' lartuage far enough to see it=elear..So .we have tendedto
understand our own mostly through other languages, ond have developed
a number Of Latin. French, and German unal6gies for it, rather,than a '-
direct vieW of it. Now, by increasing the number of apologias to the-mot
Oistanthorizmns. of Maly,. Bantu, andAthabascon, we are able; often by .

the %Try absurdity of the distant relation, to see our.own more clear.
But the question has naturally risen, how can such objectivizinvsuch

particularizing of the troits of all languages, into phonemes,- morphemes:
sememes, serve 'the- needs of art, which ratherlsynthesizes and subjec4
tivizes, Which aims not to.take apart but tOmput together, not to .ttnalyze .

but to compose? I think the sibplicity of the answer lies in the 'question
itSelf: to make a whole out of many parts requires ome knowledge. of the
Rarts. Composition neetls comiknents. The worker in wood needs to
know the grain of the wood.

Over OA, years in which I have been-teaching essay-writing and trying
my Own, I have looked many times ot 'a page of printed text, hoping to see
a simple pattern of thought on the page. Accustomed to poetry, where the
vjsible and oudible patterdis dominant, I Iiitve been Steadily. impreSsed
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by:the straightforward pro quality of proge, and have shared the .sealse of
studpits that in writing prose they commit themselves to .some sort of
tide of words. Wherehas been the design, where the pattern, of what I was
reading and what I waS writing? How amorphous were the materials cif

'ilanguage with which I dealt? Memories of gludy of a multiplicity of gram-
matical categories, and more recent acquaintance with .form classes and
immediate constituents. served .to stress the unredeethable complexities
.of prose.

It was clear that forpractical, describable purposes some sort of drastic
simplification, a moving to a level beyond themolecular structure, to the
grain of the wookivas necessary. hut I did not know if it was attainable.
Then three Sorts of clues came together to aid- my puzzling: first, reading
the work of Zellig Harris, and discussing linguistic theory with Shekhoi.
Sacks and Ann Stanford: ryond. dobates with Bertrand Evans. Benbow
Ritchie, Richard Worthen, and Leo Ruth, in problen of teaching; and.
.finally, in relation to poetry, the reading of elasSie EngliSh.prose5beginning
in the Renaissance with Sir Thornas More,and ending with Shaw and
Russell. Suddenly one day when I looked at a passage.of"-prose, I recog-.
nized a structural pattern in it..4and when I tested my sense.of this pattern, t,

in a number of different writers. I. found three or four tirajor variations
, which served to sUggegt its relevance and pervasiveness. My specific

method was to Combine analysis of the frequencies of the:plain xarts of
speeck in an eight thousand .wOed prose text with .a structural: analysis of
representative passages from the' text:,

.

The basic fact for observation is the articulation, in formal prose: that
'is; lir. the..nucleus of predicated sidlect; second,the specification .of
el) xt by verbal, phrasal. or clausal modification. -.pie main function-

asses; each with its substitutable forms..are'assertionisubject-predicatel,
d n]odification. Like a word, with its root and specifying affixes and

connecting affixes. a sentence speeifies and relateS its nucleus of assertion:
and like a sentence, an essay orformal prose passage also asserts:develops.
and relates. The sentence then. may well iwide an example of the choices
of distribution and emphasis inthe para raph tu- essay as a whole. Thus it
style, a regularity of distribution of sen nce-elements, an habitual set of
choices and emphases from sentence to , entence, may e discriminable in
certain Main types of English prose (Z. Harris. Struts ural
.A.nd the student may choogti .between types as models.

liw
One. of the great inSightS into grammar is that not content alone, but

also.:eontext. defines the working units;-that. both character and lOcation
_ .,

are Oart of tfieir definition: Thus we may sec that the basic parts of speelth.
, substantive, predic-ate. and-verbal phrasal. or clausal mddifiers. art not.

jjust iteips but are also,fanctions, and perhaps any of the items may: serve
an.y-of the funetionS interchaggeahly, and word-Order may he as vital to
meaning as w6rd1vfm. (The preseni sight. The sight ,before us.The sight
which is INfore us.) SolOo vitjthileAtences. The rmit of the Sentence has

.,
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its affixes, that is, time-place-mannrr-modifiers, as does the root 'of the
word; and.the sentence like the word is not an ihdependent unit, a free

i, ..foroc, beeauseits meaning is.dependenrupon order as well as On content.
The order..of "He did not sing. Hee.wanted to sing," makes a Meaning dif;
ferent .from "Heiwanted to sing. He did not *ttig," Even .more, ttie use of
connectives rests upon order. 'lle did not sing. But he wanted: to Sing- is
normally more meaningfal than "But he wanted to sing. He did not sing."
Contt iit and .context thus are accentable by. the connective signals. In

. composition. the selectjon of material is supported -and-condith-nted-by
the orderingsof the material, its position, and by therdeviees of signuling

... . order. the connectives. which make up a.large part of the ,com in comPo-
sition the sighs which. put th'e idea together. and put us together withal,.

.w.. One of the simplest ways to observe and follOw significant order. then.
is to pay close attention to the conneetivics0 a. passage 7- to note not. only
whether the idea moves by words,,phrascs. or clauses, but also by .whicti,
sort.it moves by additives like and, then. also; by comparative's like as;
ivd, how; lw disjunctives like but: by alternatives like on the-one hand...
'An ihe other: by causal_ subordinates like if because, for; by descriptive
suboidipates like .tv/i() and which: by temporal and.spacial locatives like
where'and there, when and then. Behind these- guiding signs lie hasiy
logical .patterns of which we profoundly need to be aware.

What it seems to me important for the young writer to know. is what
these choices are, how they haVe been matte in the past, and how he may. .
nhike them in the present. They are not infinitely various, for example.J
but limited and significant.for certain tones and attitudes; the phrasal. for

.' a receptive objectivity of observation. as in many scientific writers; the
balanced. for a reasoned subordination: the active verbal for a cohimitment
to natural temporal sequence. eventsas they happen. What the writer chooses
to say about his subject. and how he develops and c'omposes it is a matter of
his awareness or, his povkr. over; his thought and language.:To think of him
as,41nly individual robs him of his participation in Values. makes him a mere
atom among the rest. But he is not. As an artist hc is most solidly a worker in4.

the values of his medium. So khe.tuden(is the young artist too. Once hels
able to.see how others haVe worked before him, how others work around him.
unAince he is tible to est i mateihe powers of hisAii.vn language, he .can con-
siderdeliberateMY,ViteiOnd.rej44t.consciously. plan and proceed effeciive ly.

.4 with a_sense that hisifate ism least partaally. in composition. in hi9own hands:., . . ...
that.he can decidey.re-hc,ivarits0o go.. and; then go-there.. l

-The majt ' ord,conntut,iveiwehke today had t heirsources in other lams,
: in Other Oart s of spcech. An4sy'as units or antitwo patties face to face atrOss

, .liborder.imc and( he i)therOu t.. on the Other hand. excluded, Made an excep-
,:tA.OkKe Otheri.iaily. &cause was the Mints* by cause. Most conjunctions,

-A

O.. . .

Id %pills. andwrepotts..are. signs of sOatia,l. em pora I, and concept ual
,.. .

"rNatipns. 'of sep4ratitrg and jiiinint iirtcedit find following.
12tt us look utinci(pfpiedtires in some yigorous.and distinguished prose. .... ,



styles: for example,-. that of Emerson 'near the beginning of ',521Pke1iatfcg.
Tfie subject-predicale units are italicizeq, irt 'Contrast to the mpdifier.S.

Travelling is a fool's paradise. Our 'first journeys discover to .us
the indifference of places: At home / dream that at. Naples,, at
Rome, / can he iittoxicated with beauty and lose wry sadness. I
pack my trunk. embrace my friends, embark on -the sea, and at
last wake up in Naples, and there beside, me is the stern filet, .the
'sad self unrelenting, identical, that I fled fain / seek the yffli-
can and. palaivs. Taffect to he intoxicated with-sights and sug-
gestion, harj am not intoxicated. My giant gOes with me where-.
ever I go.

But tln, rage of travellingis.a .symptom of a deeper unsoundness
affecting the whole intellectUal action. The intellect is vagabond,

'and otir systhm of eduCanon jOstens rehlessnet.'

Note' the simple\ subject-predicates without connectives:. Travelling
is a fool's. parailise... I pack !try, trunk. eMbrace friends..: I seek-ate
Vatican... To these. what are the simplest additions? The nliodifying noun .

t'ool's. the adjectival our first. the phrases to us- and of .places. Then the
patterned parallel additives, at hotne, at Naples. at Rome; and on the sea,
at Naples. beside me. culminating in a pile-up of adjectivesthe stern
lit(t. au' sad self: unrelenting, identical. Also then. the subordinate.elanses,
dui self that I fled from. "wluvrver_ I go. are not very complicated, nnd,
along with the' phrases, less structurally important t han tfte simple -temPoral

-3 sequence of. verbs:.discovet: dream, pack. embrace, wake up. seek.
affect, git, lOsters, travel, are forced.

Not,ye that simple subjecktredicate.' and modification need no con-
rnectivcs: that connectiVes ceinie in by adding place. time, manner, cause:

.t.14 is, the. phrasal and clausal specifications of simple trddifiers. The._
proportioning of parts of speech is characterigtic of EmersOn's styleOne_
adjeclive tothree'nouns..to two 'verbs to two cemneetiveS andpis propor-, .

tion is characteristic also of what we 'may call the predicatiVe or active .

verbal style, typified by such a senfence perilops as: The bright .'boy cattle
to the beach .and built a hoat. Alternative eMphases would increase either 4.

the adjectival 'oilphr-aal modification-, on The one hand, or clauses and
clausal connectives on the otherlboth thus with ticljer modifiention, with'
assOmption, rather than stafement, of qualifyirty,clatii...ifie bird- is yellow

.makes a statement about yellow; are yellow bird sings assumes yellow in
order to talk about singing. At,

Emerson's style puts a .maximum premium, -for English prose, on the,
separate items of predications the free functioning of iicflte verbs. Whit-
ivan differs: he substantiates with phrasal-connectives: in. into. of with,
and the comparative or alternative or and than, with the -barest minimum
of causal and ,relativc terms. His adjectives and nouns and connectives. .

are more- than Emerson's,. his verbs less; he is one of the few .for whom
.
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many verbs are giveii the form of adjective participles, three times as.many
.as Emerson's. In the third paragraph of Democratic- Vistas, Whitman in
effect hitroluces his style. as well as his subject:

. .
%

4:

, But precluding no longer, let rne strike tht:, key-note of the follow-*. ing strain. First premising -that, though the passages or it have
been written different-times, lit is, in fact, a collection .of mem-."

-.,

oranda, perhaps for future designers, ciomprehenders) and though
it ,:.,ty be open- to thArharge of one part contradieting another.
for there are opposite skies to-the great question of .democracy,
as to every great question-7/ feel the paNs harmoniously blended

"in my own realization .and. COnvictions, and present thein'to be
read only in sueh onenest, -each page and each claim and asser-
tiOn modified and temperd by the others. Bear in. mind, to(i, that
they are not the result of. studying up in political economy, but of
the ordinary sense, observing, wandering among men, TheSe
States, these stirring years of war and peace.'

. i i.-; . .

Hereno more ihan a:fift 1: of the material is direct predicate of 'subject,
in contrast- to Emerson's alf. Whitman admits the possible charge of
self-contradiction, hut dismissts conscious .contradiction, so stl'ong for
Emerson, from his style- "each .claim.iind assertion modified and tell-
pered by the others.- Modification is the,key-note.. and sensory modifica-
tion. not from argument, but from observing, wandering. In, into, of. with.
or, than: "Our fundamental want today in the United States, with closest,
.amplest reference to present conditions, and to the future, is of a class,
mail the clear idea of a claSs, of native authors...accomplishing...a
religious arid mOrkil character beneath the 'political and productive and
intellectual hasesiir the States...Never was anything more Wanted than,
today, and herkin the States, Ahe poet of the modern is wanted, or the

-.great literatus MIP the modern.- .

Between these extremes of Whitman and .Emerson. there is a middle
ground..., not a mere compromise, but a mode Of its own, as its voCabulary
exemplifies. Not!: 'Twain's chapters 15, 16., 17 in Life. on the Mississippi..
for example. The chief connectives:are prepositional like Whitman's, Put.
of a more directional advetbial sort: about. at;.between, on, through, to,
-Under( upon(with, !like Emerson, a .minimum of -locative and possessive
terms \While Whitman's prepositions of filace show presence or possession,
Twain's show action, befitting his_stronger use of verbs:

At the first glance, one would suppose that when it came to
/forbidding inforation abrut the river these two parties could
play equallyat that, game: this.was not so. At eve r! good-Sized
town from hne end of the river to the other, there was a !'wharf
boat- to land at, instead ()la wharf or a pier. Freight was stored
in it for transpoitatkm: waiting passengers slept in its cabins.,

\
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,
.. Here about a thir'd of the material is- direct predication of. subject,

between Eniersi'm's half. and Whitman's fifthi just 'iis Twain's style in-
general balancesadjectives and verbg. .. ., . c:.

One may: well suggest that th.ese distinctions I .ttive been .making are
simply based on. subject-matter. Eniarson argues an idea, .Whitman
deScribes observations. Twain sets forth events;..therefore the difference
in verbs and conneetivesAut it is 01 so simple; while subject is a matter.
of style. so is attitude, and the habit of speech. Sp we .may .find in the ..
-Renaissance. ir a trio.of essays on Morality. that the same stylistic con-
trasts occur. Sir Thomas More in his Utopian debate is like Emerson,..spare
.in adjective's irong in et*.!rhs"and the logic of by how.qhat. Ascham in it, ..

similar moralizing on education takes Whitman's role of 'lle.nding.alterna-
tiVes and degrees in amongst and in: he ignores relative and how clauses. t

. Hawn has Twain's vigor and,. crispness, his to directions,. his moderately
strong use of clauses.

., Comparing Jonson, Milton; and Orowne in the seventeenth century, we
.-,

see that Jons'on. the actively predicative writer, uses relAvely. few ancl. --

of:_ many about, agains't, with. because, .1mi, for, if. so. than:- that. Like
More then. he combines.'siMple verbs With clausal structures. His prepo--
sitio'ns show especially a relation _of oppositiOnBrowne. ottt-the other
hand. uses little opposikon. but much wbOre. .front. in. of. into, upon. the
oCabulary of location.. And Milton. in the middle, is characterized by the

'most and. as before. nott:. into, out of prepositions of active directipn like
Twain's, as. well 'as a high proportion of relative connectives. that. What.
which, who. in other Words. we may see that certain.styles vary but persist.
In the twentieth-century. the decline of subordinate clausal terms lessens .

the distinction Prtheirwhole style. but still retainsin Lawrence's bectiiie.
if what. a great contrast to .Fluxley's locatkmal 'between, from..Russell's
about. ince... ,

On the other hand. to note the power Of temporality. consider the prose .
of the sixteenth cenfurv as a' whole, in such wor s as Tyndale's translation'
vf St.,Paul. Thomds Moiv's Apology, Hugh Lat mer's Fifth Sermon.. Roger

sehAm's Schoolmaster Raphael Holinshas Chrbnicles. RichardiHooker's Laws f Ecclesiastical Polity. Johntyly'S Euphues. Philip Sidney'sf,
Deloise of P. esy, Francis Bacon's Advancement of Learning. and Thonuisli,
Dekker's Guln Hornbook.. Tke fact that all of these but the SehoOlmartert
arc strongly. predicative. that is, use.verbs twite the 'adjectives -aild two-

. thirds the nouns, suggests that more than indivklual choice was involved:
and e variety of topics.and.genres suggests that time, rather than type. ..

pro ed the common bond. EVen certain specifications were agreed on
in emphasis by a number of the writers.: espedially to .coin. to find. to
,gire. to know. 16 make..to ee. to take. Thew were related to adjective's.
good. great., true, whole, and nouns Of human and social value like mind.
reason. word.. work, andto a multiplicity of.major connectivps. especially.

/conjunctions,
.

.
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So:not-only type of. choice, but time, may ,provide me,anin ful generali-.
z.ations. Time, with its general lessening of connectives, limits.in its way
the chOkes of a writer today, making -probable the shortening of 'his
sentences to forty, rather,than an older seventy words; e.utting down the
'probabilities of strong logical wonnective use, and raising the chances for
the adverbials; Within time and type then, the individual writer-makes his

i.Own unique 'co.mbinations.of choice. Ai

. From. choices, tet us turn to necess*s:' the writer's co mitments to
pr.idication. Suppose 'a studencis considering the questiork, What does

,, the first scene of .Hamlet do fOr the play as a whole? Ka suppose. he
decides a good answer is: The first) scene establishes Hattilet in-the view
of hiscontempora+. a view emphasized first by Horatio,Then by Laertes.
Rosegcranz and Guildenstern. and Fortinbras.. Then he knows first 'of all
thath predicate is estahlishes Hamlet and that the 'steps of unfolding this
,predic le will be the stepsof his paragraphs. TheXrst scene is the subject:.
from tt he Material relevant to the preAlicate will bedrawn. The predicate
then is urther modified by.two phrasesin the view1 and of his cOntempo-
raries. And finally, the last phrase of.the question!. IT:, play as a whole.
is NI/pared to he dealt with in the apposition. ..1;iew`emphasi:ed. by
Horatio. Laertes, and others. La other words, both 'question and answer

..consider what pOssible predications can be. made for Scene 1, and. then
proceed to select and develtip one Of them. It is not the ,substance of
SCene I which will guicle the essay: rather it iS t.he pertinence which the
pretlication'will attribute to.Scene I. In such a way..the Writer is master of
his averial. He 'is not .conditioned by his material: rather he is faithful
to it in terms of the responsibility he takes towartd -it, and the evidence he
finds and provides for the-predicationin our instance, for the statement
establishes Hamlet apd.. then for the views- of Hamlet's companions
throsughout the play. even to, the final speech. of Fortinbras.

If I have a hero. the predicatiolt or ideas I have also a villain, the "pre-
liminary outline:-.Lest you accept what I suggest too easily. and agree that
of course we teach the folli3wing-out. of a thought, not of a mere stibieet.r
rememher (he usually accepted'form otoutline, the outline of the "iopic.7..
Topic: Sccine I Qf Hamlet,. Outline: main stepS of Scene I: A. The Guards,
B.-Horatio. And soon. Even in the writing-of theses in grdduate study. the
student carries the epnfusion Of such inertia 'with, him; and provides .out-
lines and-bibliographies of suck a field as "the early *ixteenth centUry7 or
"the industrial novel." without.yet knowing what he wahts to say of it, For
such a student, the beginning is not in the wordAut in the hell of no
intentions. SO then he says, P have taken too big a subject: I_ must narrow
this topic or this kicatiOn; and Wks -puzzled whensone asks: 'Will one !,
industrial novel be easier to outline than the. industrial.novel? Will
ornia he easier to outline than the United States? Will Berkeley be.easier
to outline than California? .

. Further, tile standard ougin'e conceals rather than reveals the 'Crucial
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.articulations of 'connectives. A, B; and C subordipationS stress a sort of
parallelism -tAually inherent in tilt; subject according to certain taxOnomic
-presuppositions.. hut not related to the main line of prediCation and The
supplementary modifications whiCh the writer must work along. To answer
about the who and what of an everlt the main questions of time, lovation.
cause. and manner. in when, where. why. and hoW, is to work through the
words, phrases. or clauses of .thifs informatit;n, with emphaSis and alterna-.
liVeg most probably related to ihe main point the authar is making about
the event, and thus. transition for transition, marking the Main stages in
the development of that point.'

You may notice. that MY exampOot a subjet has-, been Scene, I of.
Hamlet. I have a serious reason for this choice. namely, that fidelity to the
relevant evidence in the subject,matter is best studied when the studying
group shares the;subject, has the text before it. No doubt all of Us have
done interesting experiments with the providing of cymmon materials.
My cone-ague. Jackstf Burgess, for example, reportsAhe etfectk4 use of
the view from his clagsroom window. Charles. Muscatine 'works with vast
shared concerns like death.. Benhow Ritchie works best with two or three
translations of The Odysse..t, in hand at one time. For composers of all
'kinds 1 think' the important point is that they compose responsibly in
fields they are stuOying literary 'students .in liter'ature, botany students
in botany. As all of us think through the medium of our language. English..
so all of us need to learn: and la teach. composition in whatever field we
..are working in and knowledgeable i. and to tret the material of that
field with fidelity. gvery field-of knowledge. every.center of inquiry, carries
its own responsibilities in its own lan age, English ifin ed. it claims
English as its language.

Atinost twenty yearsoago. the Berketey Plan for prose composition was
begun under the direction of ProfesSor Benjamin Lehman and later was
worked.out Professor Benhow Ritchi e. and others. As it. is now.heing

.worked out at the Davis Campus, it may well widen its name as well as
.its function. central to the .plan is the belief I ha juSt eXprekted about
subject-matter, that every departnient SliOuld teach -omposnion in its own
subject. Central tools the belief that well-consiru ed questions, in tests .

and asgignmentsi Will with a little eare get well-cOnstOctedViswers in
whjch a predication will carry the burden of argument, rather than a mere
list of .eneems under the term "disctuss.'' Central too is .the heliel that
individual power over problems conies.from .practice in conscioa choice
of alternative relevant materials and structures, alternative modification.
Therefore ibe University of CaliforAia Prose Committee. vmade up of
members from 'p variety ofeacademic departments. undertakes to give a
course for readers and assistants in all interested departments. teaehing

, them how to make assignments and how fo guide and evaluate the resultant
writing, even for large numbers of studentS,at t time. This aid is not .fully
made use of because mill departments feel that they more economically
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Use their assistants in the:guiding of laboratory experiments and reading
of true-false. questions. Nevertheless, in a range of subjects front muSic

economii.:s, from classies to psychology and .sociology, the acKanced.,.
'students may learn to teach the beginners the rudiments of thoughtful
Writing in their field.

.
. .

.

..Recentljtmolleges in this country hae been confronted with- a sad and
tme report by yrofessor Kitthaber on the plOgressive deteridratiolti of
writinr by students at Dartmouth.. All the "glOom,: Unease. qtieasy medi-
ocrity.' slipshod inadequacy of which teachers of composition are aware,
and which are 'so.tellingly Set fotth in this report, were felt too at Berkeley
in interdepartMental studies of student-writingin 1450-53. But one further
imp4tanf faCt should. be noted: .that deterioration is less in the supply

.. f Of gOod writing than in,the demand for it.,That is, the student is apt to
adapt himself 'to the.deman.ds af the courseiof study,siand to supply only
minimal cues rather than complex structures of thought,Af these are all

. that the questions, or the readers of the answers!. require. ,,.

So the uperclassmenin a:wide, range of departments at Berkeley also-
:. write hadly.and write badly whether or not they wrote well previously in

first -year composition. But after only _two widely spaced halniours Of
explanatorylecture. by instruelor and asSistant. on the sort of reasoning
Stressed in this essay, that is, the need for-responsible predication of a
'subject adequately evidenced, over half of the students improve by a whole
grade. In contrasting groups,-without this compositional guidance, a fifth
of the students improve by simply increasing their understanding of the
subject matter. Knowledge can be strengthened therefore hy conscious :

awarenesS of responsibility. Every writer, in every sentence_ he writes.
needs to relearn his method in relation to 'each new complexity of.his .

medium. Composition does not wor)( in a va uunt; ,it Cannot be learned
"once and for all." lt works rather in a medium whieh, 'grows increasingly 4 ..
complex as we learn more about Wand requires fu therand further adapta-
tion of the powers to Compose.' .

ln the word grammar, as admirahlt. as compositi ri. lies a fairly siMple:
or simOlifiable. answ'er to. our questions.' Grammar ives*us the. articula',

... tions of language with whiCh we Can compose. And th are not infinitely
multiple and confusing: ratherk they are fairly basrc .a & elemental: ihe
individual -and poWerfur purpose of the predicate; the re vant.subStance -1

ofthe subject: the specifiable details of manner and loeatio in.modifying 4
clause, phraSe, and word, and the'explicit forinal guidanceO onnectiycs:
thus We Con'ipose our purpose in Substance, quality, order 'and kage. To
know our purpose is novasy: it takps a philosophy,. To know e. mal?.
legibility of our medium is not easy: it takes an art. But.diffictilty ne d not.:
.mean confusion. The composer in language, young or old, can look a his
language an

rn
.see itspotentialities for his purpose and for purposes.beyo

him. Gra ar for him can be as clear. strong, and potentia4 eiPrpssiye
ll

i as for the inw accomplished artisetsur Own best.principles of coherence,
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would we apply them. to Our language, would tell us that we need n?..t loie
sight of the forest..for-The innumerable.sniall branches of the.trees.

It is the grain of the living wood We are, after, the character of the
language by which we live-and compose.

or

N.
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"PEMISSION TO REPRODUCE THIS
MATERIAL HAS BEEN GRANTED BY

Josephine Miles

TO'THE EDUCATIONAL:RESOURCES.
INFORMATION dENTER (ERIC)."

Styles In Composition

A stifle is atv'attitthle, a-set of -values which underlies a set of habitual
choices, siyle .Of dress, a style .of action, a style of speech, a style of
writinga Stylus was a. pen --all tell us something:of what we -want to
know about the character and motive represemed in the habitual choices,. ..

The hok-with the "what. is the message. et,. .

Is it, usdul to be-aware of one's own style. or does such awareness
illerfere, with being natural? My belief :is.that, once having become Con-
sciousof the pOssible choices mid once having made the chOices..one Can.
he securein Merit and thwcan become natural. K.nowledge and conscioifs:
Choice; in other words. support rather. than oppose intuition, and give it
flexibility as Well as ease. sympathy as well as surety, a sense of alternatives

. as well as a sense of. preferences; --

.lite beginning essivist in prose is not apt to be very conscious of what
he ts. doing because .he il6t mit to know What -the. possibilities -are.: Or
if he is excessively self-consciou,s, stumbling overthe.furniture, if may be
because he- has thought too much about his 'difficulties in writing, not
enoUgh about -his purposes. steetigths, and favorite ways of procedure...

Vhat are some of the specific grammutical, and thus stylistic ,. alterna-
lives in prose?. A. sentence has a ring to it, the sound of its character and-":
construCtion, Give the liberty, or give me death, we say, and hear the tWo
similar imperatives, the two disSimilar objects, joined -by an alternative.
Though- for the -structures we recognize these grammatical terms. seem
unduly weighty, just as the name James W. Anderson, Attorney at Law may
seem weighty for iiomeone usually called Jim, the' greater formality -may,
.he useful for distinguishing' one Jim from another. The representative,fo'rse of such aphprismsis litnited by their Unusual succinctness,.and their :

re-inrorcement by patterns olsound.
The usuaLciutnce'is tVoreeompleit, yet less closely-o?ganized,.moving

along as part of a sequence: At its simplest it predicatesn subject; relates
one concept fo another: The bird is .yetiow. The bird flies over the fwd..
The bird sings a song. As part of a sequence of subordinate clapsest4ke%
bird which.is yellow flies.overthe field while he sings a son A!, qualifiew

..tion by -adjectives: The yellow bird, flying owl' the fie sOgs .a song.
As connected phrasal,. material: The ..velloW 'bird, in flight ovetr`the field..;
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sows a song. iffering. peoportions.of the ("hie .relerential terths, nouns, .
.

.. .
adjeCtivgs, and verbs,.and of their eonneofiVeS, result Nom these diffeOng .-.-;,..
choices. Of the baSie /subject. verb, and 9bjc;et, bird, -vings,.and song, even ...

subject-4nd object may be differeifily.construeted: by pronoun and clause,'.
,.,

for example: He who flies sinks- what he feels,:There is, n other words,
:

stroctural-Substitutabilitysas well as the reterential Substitutability si/e call.
sytainyM. Only the verb cannot fie re leectin Stteicture, and fitus, with its
stihjecrand ()NM, provides (the 'Mat

t
ment's stable center. 0 ,.... It.

*.` A mastgrlYprOse willJehiplA all vsieties of. Os.sibility,. yet' will men-. .. .. ., .

tan iilniaitilineof emphasis. So, for examOle, the prose of Sir Winston
--: 14. eZemplifies all. the alternatives noPed tiere yet b-IOVes Along in:

he bitsie moderation char,acteristie of its author.'"No one rlretends thitt .

democraey. .i. perfet:t or all-wise. ingeed it has been said that demoerac'y
--js..the_WprOlorm Of government eicept all thOse other !forms that, haVe.

fiitfiettiront time to time".(1947F. The verbs and Adjectes here work r
,,,

akittkilly tt.) giye significance 41. the nouns; in forms explicitly -conneCted
.. .'ond sflhordinated.- .. .. '. .

:

'..:A. T,ote etntinon. 6tit mitt carefully stibordinated way -of Skaking. is (6.
k 'haretti \ite strong, inner clause's of .his .writing froM 1941: "Some. ;
peqple's.idea of Ifree speech} is that they are free *to say what they like.- i .

12uf if f*olie says anPhing back, that is:an 'outrage?' Under ideq,i,i. Ihdli-
colur feccessive x.erj?s under .1444 hut. tnd if --4, the activity of thought, in ..

..
; a dominance of v rbs o'Veradj }lives which is Chauicteristic .of a. thajority-

.' of English pre4v 0 -
,

Tbe ."eurt*-'4Yersioof this redicative s6fle is lesS subordinate. From.
19 t5: ?!The tt'uth is4neontrovertible:. panic maY resent it: ignorance' may .... .
deride it: maliee may 'distort it, bill there it is." The free verb, .unbound .

by (;ordiectives, is' nevertheless refitted bey the parallels .of structure and

. function:Sentence 1,y.sentetice.,_yerb by verb, the.cuft style., fostered early.
by Senea and iniitated by Elizahethan -Senecans like Sidney and Lyly.

---. wank the connectives-of cliikiseg and thus the complexity of sul)ordination, ,...*

though not so. avepe tb phrasal_modification."
.

.

\Churchill inteed sometimeti turns tZ).phrasal pile-ups.withlhe greatest
'lest; and proyides, often in irony. the height of modification as alternative ..
to.prdication. "1 got into.my botlq.the eSsetitial struetureof the ordinary...
-1iritish se:ntelice which 14'u nohk thing,' The adjectives here art dominant
and 'IlletnaticAmter the stiongly moclifying bones..phease..."Nothing is
ntore dangerous in.wartime than to;live in the temperanlental atmosphere:
of a Gall 4p, Poll. ulivays feeling one's pulse and taking one's tennerature:"
Under the 'the* dangerous,. th4i phrages of atmowhere and Poll. the*

:adjectives of feeling And (Anse keep The.sense of dangerous in suspension
thd emilinqity. So,,even more Iniphaticalty, iu 1944: "At the bottOm of all

..,the trihygs.fpaid tq democracy ,is the little man, wAlking into ate. little
t -hy,oin.lwAka,..little pcil making a little cross on a little bitpf paperno

: -..
.!,--..., .:,.amoing. bf *writ. r voluthinotis iliscftission can,4inally diminish the.

'. .
.,

..,. ,
.. ,-..
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overwhelming importance of..that point." The little. little,..tknd little. Ajec-
-olives, walking and making. Culminate in the final adjective overwhelm,

EVen most characteristic balanuedjorm, Churchill may*stress the
.pithet..as ''The inherent vice of Capitolismis the unequal sharing
Of,hlesings; nherent value of Socialism is the equal sharing (#0mis7
.eries." is:the clasSic matching of. adjeetive to noun_in both subject.
at! predicate as these'are joined by the 'single.verb, 'with,.'in 'addition, the
parallulith4.of phrase .by phrase. .(

Of his own style. ChurcAill wrote, "I affected a combination of -the styles
of °Macaulay 'and Gibbon, the stacedto. antithesis of,the former and the
.rolling sentences and gnitiv.al endings of the latter, .and I.-stuck in it bit
of my own from lime and time." But als-o, "Broadly speaking, the short

'.words,are best-and the old wo,u1s are best of all! IMan of theem4-ury.1
The elaborateness of the first combination.is halanced':by the simplicity
of the second.

Churchill stands at the center of English prose style, both for 'past and
for present.. The strong a(!tive verb which he uses vigorously he supports
with richly adjectival and with explieitlY conneOve materials. gist writer,:s
make choices similarly varied, but !hallways with balanceil emphasis.
The dominant English styli: indeed, is the preUicative. .

for example, the .f(illowing two ptssagm, uie written in the
Renaissance,. one recently. Note the independence of the many verbs in
each.

This is theirsenk:nce and opinion of virtue and pleasure.- And
; 'they believe that .by Mtin's reason none"can De f nd truer than

this, unless° any' godlier be inspired into nu from heaven.
Wherein,whether 'they klieve well or no, nei er the lime.doth
uffer Us to discuss, neither it is now-. necesOryr for we have

taken upon us to how and declare their kires and ordinances,
and not to kfend them.. 1411. Thomas Morel,

It is hthd to hear a new voict, as hard as 'it is to listen to an
unknown language. We just don't listen. There is a nA. voice in

. the old American dassics. The world has declined to- hear it, and
has blabbed about children's stories: a H. Lawrence,

71 hepr, to listen, to deellne to hear- to blab, theSe .verbs provide the.
.con ent,.Chneoted by a minimum of words like 4 l'S. iind, about, and.Modi-
fied very liltle..Little is, assumed by Lawren&!: much is stated. For More,
the adkctives are equally .few. the connectives more frequent suhop
dinative as with that. dam pnless. whether,neither coordinative as. wiih ,...

., and: but the strOugest are the verbg tobe, to believe. to discuss. to.p,o4,
the .process.of thought nnd argument..

,.. - .When strOngly, connected, predicative prose soleds as follows, ain 1
in an old and a new passage: I
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-Another man may be'sick too, and sick to dea h and this afflic;
. ,tion may lie in his boweis,as gold in a mine,. d. be of no Use to

him: itui this, bell. that tells me of his ction,_ digs .out 4nd
applies that gold .to me: if by this c.onsideration of another's tlan-
gerj tak.e mine own into contemplation, and so secure .myself, by
maging My recourse to my-God, Who is our önly securitY. (John

. Donne)
S.

Note the short ft uent clauSes linked by:cumulative mic4 There is an.
and series too in a pas age l/y Shaw, [Ails a series 01. by and 'that and how.

4:

Democracy. then..cobot he government by the ,peOple: it can
only he government, by consent of the koverued. Unfortunately,
when democratic 'statesmen propose, to govern us. by our oWn
consent, they find drat we don:t want t1.5 h goVerned at all, and
that we regard. rate and taxes and rents and death duties as in-
tolerable burdens. What we want to ',mow is how little govern--

ment we can get along with without being murdered in our beds.
That 'question' cannot be answered until we have explained what
weniean by getting along. (George Bernard Shawl

These_like Moro's and. Lawrence's, are styles guided ,by predicates.
with minimal qualificatiOns. For uch "classical" or balanced writers as
S' Francis Bacon and T. S. Eliot, qualification twes along with predication

balance:
,

The second fruit of friendship is healthfe ttnd sovereign for
the understanding. as the first is for the affeMns. For. friendship
maketh indeeti a fair day in the affections. from storm .and tent-

.

pests: hut i.t maketh daylight .in the understanding, out Of dark.ness
and cottfusIron itf thought. (Bcon)

Yet .if the only Vim, of tradititin: of handing. down, consigted
.111 fpllowing the, Ways of the immediate generation betOre us in
blind or tiMid .adherence to its suCcesses, "tradition- 'should
positively be discouraged. We have seen many such isktpple cur-
rents soon lost irt the sand:. and novelty is better than repetition.
Tradition is a matter of -much 'Wider significandt: It .'cannot be
inherited, and if yOu want.it you, must 'obtain it bylgreat labour.
kEliot.)

Note.Eliors inmwdiate, blind, timid, simplf, better and others.'
explaiping..the should, control, mu,s1, of the verbs. as Bacon's /path/W.
.sovereign. lair establishes the maketh and maketh. The structtire seems
more solid. more phrasally as More adjectively mvdified.

The extreme of qualification is to be seen in such an ancient-modern
pan- as Aschant and Ruskin:

Thus experience of all fashions in youth: being in proof tdways

13
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dangerous, in issue fieldom luek,y,. is a way indeed to overmuch
knowlOge, yet used commOnly of such men, which be 'either
carried by some curiOus affection of mind, or driven by some
hard necessity of life to hazard th'e trial of ovet' many perilous
adventureS. (Roger Ascham)

Not only does almost every noun have its adjqctive herea but both are
strong in relation to the verbs: with Qf and in and by phrases. and-either,
or So too for Ruskin the or th many ofphrases, and the persistent:
qualification of each noun. from no frost-ploughed paths to joyful flowers*
and all the.blessingsof the.earth.

.44
. No frost-ploughed. dust-encumbered pathsf ancient glacier fret

theNott Jura pastures; to splintered heaps pf ruin breaks the fair
ranks of ber forest: no .pale. defiled, or furious rivers rend their
rude and 'changeful ways among'her rooks. Patiently, eddy b.y
eddy, the clear green streams wind along their well-k rrowit beds:
and under the dark quietness of the undisturbed pines, there
spring up, year by year, such company of.joyful flowers as I_ know
notthe like of among-.all the blessings of the 'earth. (John Ruskin)

No prolonged prose sequence could afford to -use just one of these
.

exemplified patterns. But with a natural play of variety, of stating, assum-
ing4 qualifying, subordinating. explaining, weighing. it is probable, that for
the sake of unity and progress there will be one prevailing thematic struc-
tural choice to carry the main tone and meaning. The paragraphs quoted.
therefore. are not only representative of their authors' habits in general,
but represent. also in particidar t recurrent -unit of stylistic expression, a
recognizable model ofthe wa which the author characteristically puts
his ideas togeater. Graphically. for example. we may see the above- by
.separating its working components into lines, somewhat as William Carlos
Williams arranges his lines in what he considers to be the "Ameriean_
idionC1 4

No frost-ploughed, dust-encumbered paths,
.of ancient .glacier

fret the.soft Jura plisturCs:
no splintered heaps

of ruin
break the fair ranks

of her forest:
ny pale. defiled, or furious rivers rend their'rude and changeful

ways .

Patiently. eddY. among her rocks.
by eddy,

the dear green streams wind,
'along their wait nown beds:

4



and
under the dark quietness 1-

.. of the undisturbed Pines,
there spring up,

year
by year,.

such company
of joyful flowers

wail know not the like of .

among all the blessings
of the earth.

Breaking the lines with each explicit connective, we see the power of
qualification both at beginning and at ena. In contrast, Lawrence's verbal
style runs as follows, with fewer adjectives and c6nnectives.

It ikhard to hear n new.voice,
as bard -./.;atiit is to.listen

to an unknown language.
..

We just chin't listen. .
Therels a new voice

in the old Ameri&an classics,
The world has declined to hear it,

and has bIlibbed
about:children's stories. ...

A reader may well
,
feel a distinct taste for One choice or another: he may

have an immedinte sympathy for crisp predicativesequenceS on the one
hand or- cumulative adjectival structures on the other. for connections.
expressed by preposition ond conjunction or left implicit.. At least tie will
recognize, the differences,in pattern.

Part of the value to the reader may rise from the dexterity with which
the form is treated. the fulfillment of possibilities in the choice. flart,
may rise from a judgment, beyond that of the skill and form itself, of the
attitude carried in the style, the evident purpose to declare relations in
coordinate-sets, for example, in contiast t6 the c6nstructing.of a complex
of more and more minor subordinations. Cicero was famed for. supplyitig
as much evidence as possible, 'especially .in 'qualifying-phrase and relative
clanse, 'before he arrived nt hiS completed prediCation in the main verb.
'In his sentence, thought wati to be taken as a fail accompkIt was con-
sidered the great .virtue of Seneca. on .the other- hands and later of

.:
Montdigne, that .they -seemed to carry th reader along With ,hem in an
in4mp1eted process of -thinking:with .main verbs unpredicta

i
supple-

mented by other main and other minor verk,' with -statements possibly
shorcand unmodified, possibly rambling and open-ended, .

Often it is stated that oneof theseinethogls isRreferable to another. more
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effective, more true to Eniglish but inasmuch ns lastinglyeffeetive English
prose has been written M a number of different- ways, it seems wise to
recognize both the method and 'the purpose, ,as well as the limits 9f the
reader's taste, before eValuating in any but an impressionistic fashion. The
stUdent who likes the inner sound of what he reads., and who wishes to

... _ . ._. _
achieve something like it, or who dislikes and wishes to avoid:it, had best
be able to discern juSt how it works.....

.. 1 In °die pairs we have looked at, 'spine,- readers may rec.( nize, rather .

than a 'preference for one of the .modes. n consistent pref encelor the
modern, finding sfy-angeness in all th'e early 'forms. Most of i $ strangeness
is 'in .i,ocabulary, in labels noW ont of Use; 'bur tp some de e there is.a
difference between early and modein structures 'which we w Id do well

. to obServe tmd &fine. Most simply, English sixteenth and se nreenth
, .1.

century prose was moie predicative and connected; modern is m re quail-
.

-lied and juxtaposed, in a reversed 'proportion. A defining trait o Modern
prose style in general. then. is its Minimal Subordination, its de ase in
explicit connection, in phrtise and ell se struetures. ,In the pas ,- only. a
few. notably Sidney. Dryden,.Swift, 1 hnson, Carlyle, Scanteti conneetives
as much as do most of the modernst nii Shaw on. In the past, on the other
hand, oMy, a fem. Ascham, Hot+ Browne, Smith, 'Gibbon, relied on

. adjeAves as strongly as do many moderns: from_ the group of De QuinceY,
Carlyle, Macaulay, Darwin; Ruskin in the nipeteenth et.mtury to apority
of writers in the 'twentieth:

.

icLike syntax and word-order, vocabulary too is open o choices which
are related to time and th type of interest. What we wanio talk abolkt.....
what altermitives we Nelect from a number of pnssibilities, are involVed
with our concerns and with the structural patterns.we have in mind. Cer,..
lain ideas and certain structures seem to go together:For. .example.. arid
perhaps surprisingly; the -.seientific writer is usually not the logidianAbu
rather the observer, comMunieating more through aiiectiveS'and noun

.. phrases than through verbs and a,uses. His is- the langUage of suhstance..;.
concrete, descriptive, 4it I, as distinguished 'from the nrgumentative::_
connections and abstractions of the civic philosopher and 'from thi pre-".
sented dilemmas of the Mist. 'k a w ole, ithe major-voenbulary-of 'the.

..essayist has grown inure corn:set over the centuries, losing some -of its
key terms.of valne in favor of terms of sense ,. whiCh in turn may.be
bolic of value as the users of language emphaSizeoew iMplintions.

Ait. From . literal to'figurative is one range that a w may take: from foot
of-it person to foot of a mountain, a substituted A metaphoric use:To .

. this are related-other substi(ntions, aS of a foreign, archaic', 'or coined
term: From cOncrete to atbstrZ is" another range: fronirjbot to eziremity,
stressing one of the abstract ehttractekisticS of foot, a contrast for which '
the terms linage and #mbol as distinguished from copeept aft also used.

'-.From partieula to general is another range, from thixfoot and' these feet,
Oura1.1(tmost or 1fiTi in gentral..A fourth range is, from denotative or

'

2

4
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descriptive to connotative or assoclative.' A ftfth ran from neutral
totevaluatke, from foot ils fact RI foot as value as iti`There's a foot for
youl4iThese ranges do. not necessarily run parallel; .that. is, theconcrete.
may e more similar to thp figurative thanto the literal, the particular may
be Lbth an abstraction and a. value. A sympathetic and understanding
reaçling of a ptkise. Style will take accoutit of the interplay between theSe
po, ibilities.

'OrSound patterns too there are ranges of choice: from euphony to
.ci catthony; frOin smooth to rough transitions; from little pause and stress,
tc muclt.and from .a. patterning alniost as close' as that of poetry, with
s mmetrY in syllable, phrase, or clause, though not in measure to a pattern-

. i g of forms and intervals highly irregular.
4 .

Not many years. ago. 1.4e were troubled to be told that an apparently
t;olid table top Wasreally a mass of swarming molecules, and that a human .:

hay was a subtle carboncompound. But we grew accustomed to accept:-
1. ing tifferences in 'levels. and came to consider at once the scientific and
the everyday table, the concept and the use. Now we undertake to consider.
our own 'language also in these- ways, We follow' as kholars point out 'to
us the complex underlying structures of-phonemes, mOrphemes, and syn-
tactic units, and try to create a grammar which will account lot not just
any hut all possible senienves: At the same time, we lOok again at the
surface of our language, able' to note in relation to these deeper cop-
plexities the surface 'simplicities. Qualificative and connective sentences,

,
.

1 for example, represent transformations of simpler "kernel" .sentences.
1 The yellow bird sings has combined The bird is yellow and The bird sings.
iThe norms of prose. practice work in patterns of grammar.

1

. . .

i Here we have a pattern of structuresword4 sentence. paragrapheach .
\with its internal and 'external relations in implicit and explicit connection .-
by agreenient, order, or connecti terms. For the word, its root and 'its
affixes, deriyational and inflectional; for the sentence, its subject-predicatel.
focus and its adjuncts of qualification 'by word, phrase, or clause: for the
paragraph or whole composition, .its controlling theme-sentence add sub-
Ordinate quAlifying ,and substantiating 'sentences. As in speech .these
structures are distinguished by both streSs.'and pause,, so in print they. are
Ai, least partly distinguished by punctuation, and spacing.

1

For e,xample, in the word-structure. unlikçness. the stressed root like,.
already .qualified 11 its .negative prefix wt..; Is derivaticinal notin-making
suffix -ness and its pluralizing suffix -es, is .,,ilien a bo fidary of, space to

mdistinguish it from its qualifiers, let us say nu ty ext e, and from its
predicate. let us' say demand recognition. In

\
rn, t e sentence, Mwty

extri\mw unlikenesses demand recognition. iS set 611 at either end by both
space, and punctuation. a capital and a period ofsetni-colcan; n4 a paren,
thetk\al extra phrase or clause/would be Net off by itkotp two marks, two *"
ctuntritis,ta capital _and comma, or comma and period' N.11 effect, a druism
of Ariatotle's,u functioning Unit hai.a beginning, midd A.and end: These
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;are given graphic marking- in suitable ways, inciudiwg additional white
.1space for 'new paragraph `and. newchapter.

In pther words, in some simple wayS, .the, page before us records the
measures of :the voice in grouPing subordinate.around dorninant units in..
the-chief structures of word, sentence, and paragraph. In each, the .foeus
is on the relation of the dominant unit to its adjuncts, The .simplest visible
and. audible Telation, of each sentence's_ chief verb to its subject and

I compleMent, can then be seen'to be amplified by simple' modifying quali-
' ties in adjective and adverb, an0 Oleo. with the guide of specific cpn-

nectives and furtherpunctuation, carrie& WO phrasal and clausal efab-
'Orations.

As grammar provides a design of -ordering, emphasizing. and linking its
units of meaning to achieve relation in statement, and logic works toward
a. design of consistency between statements, so rhetoric works toward a
design of effect between author and audience..And this thetoriealdesign
\includes, as all do* some degree. art I s well as reason, the powers: of
sense as well as the piiwers lir mind andjøeling. ..So into ih'etorie come.all
sorts of conscious- que ms. of effe(t,cjk reference, in sequence', in 'el&

. -.
phasii: not only the grant ar of compounding qualities in-xuch a 'phrase ai;
.tmalAr and briefer unlikenesses. but the rhetorical impact of this order... ,

Would briefer and smaller be a better order? Better for what? The qu s-
lions of purpose and intent. become important' is 'part of effect. T e
traiditional divisions, of a profie composition. Tntroduction, Propo..al,
Detmohstration, Conclusion, ei6espond To the forms, adjuncts,. nd
lconnections of wOrd and sentence,

.. .

Rhetoricians think of situation and purpose as a defining force. T ey
distinguish showing. proving, and persuading: the first to make clear lid
plain: the second to argue a case, using all possible evidence on all s'des;
the third to move the hearer's belief and apProvals Different put; Ises

' take different techniqUes: he achievement of clarity, for example, is ore
important to Nhowing than to movingTo these purposes, poetS and rose
writers have added pleasur : they combine moving and instructing wit the
most delightful of sense iMpressions, so that, the hearer of poetry may
enjoy what he learns.

.- P

Questions of design. of aesthetic and effective pattern, have therefore
been much discussed:. the effects of series of Jerms, .of blanceS and
oppositions. of cuMulative structures; of short incisive units or long
involved suspenkiVe one*. Question: of connection as well as of order:
the liyic of conlunction and disjuni. ion. of *and... but: ths logie of alterna-
live.- either...or: the logic of implication; if... thertiore: the ways to make
explicitconnections between statements. Questions, also, about individual

./. words and sounds, differences and combinations between harm and mellow
'sounds; differences between foreign and familiar words or fikuratiVe.and
literal uses Of theni.

.

iiven all these choices, of ways tro arrange in certn patterns for
.
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certain effects the units of sound, syllable, word,- phrase; Sentence;:para-
graph, which we distinguish m language, how do me ever get around td
making a choice from the innumerable posSibilities?. In speaking and
writing..as.in daily life, we develop certain habits of cOmbiting materials,
so that we do not have to think through ea'ch combination each time. Our
habits niake. our styles for individual, for community, for whole culture.

Think, then how an individuid ean develop a styfe of writing within his
--own world, like enough to his friends' that he . can communicate with them..

different enough so that he may call it his own: by being 'aware of the
chief possibilities..in his language, the, combinations that will, work pleas-
'antly and. effectively to get hini where he wantSito440..-

Choose, in the light of purpoSe and situation, pot only from among
Materials, whether you it ill talk about, Greeks orRomans, about (:!ats,
felines, 'tigers, or dogs, but from among qualifying structwes simple
qualifiers, or connected phrases arid clauses, to support the.main direction
of what you undertake to assertylr query. Certain habits of selection will
characterize your style..For example, Demetrius in Alexandria in Ole third
century B.C. characteriZed styles not only by the rhetoric of purpose but,
as we have done, by the rudinientary uses of certain grammatical con7
structions. The plain style, he said, is simple, using Many active verbs
and keeping its subjects spare. Its purposes include lu4dity, clarity,
familiarity;getting its work done ercsply and well: so it usei few difficult
4mpounds. coi n ages. or qualifications, avoids htnsh sounds or odd orders,

' employs helpful connective terms and clear series with firm endings, and
in every way tries to he natural, following the order of events themselves

h moderation and repetilion as in dialogue.
The-eloquent style. in Contrast, changes the natural order:of materials

in order to effect control ovcr them even before predication:. So the style
may be called pdAsive in. translation of pathos. and in contrast to activek

Subjects,. are tremendously amplified.. aS strong assumptions are. made,
ithout the activity of much predieation. because inhAnt qualities rather

than new relations are stresse&Sentences are lengthy..rounded., susOnded,
witha great deal Of elaborately connected material. Words can tie unusual,
coined, figured: souncis, can be Mouth-filling. even harsh: and meanirigs
can be implied, oblique, symbolic..

lbe modern student of prose may quickly.praise plainness and condemn,
the eloqueni. Vhich he often-calls "flowery," but after consideration may
remember that purposes differ, and that if he wishes to move. to enhance.
to persuade. some language of flowers, sonic stiucture of suspense and
exciternent. May be valuable in contrast to a plain naturalness..,

Demetrius cut uross-this contrast wilh another. that between st es

energetic Q n the one hand-and polished on the other. 'between short. en

harsh phrases. broken, loose, and spontaneous. as if under -great.stress.
* with a choie,e of terms *imbolie like the eloquent. though 'not so elaborated.

.and without interconnected qualifying strnctures, in contrast to the pol-
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ished, smoothly connected, aeSthetically pleasant in reference and tone, ,-..
which e-mbelliShes the familiar with charm and grace. Two centuriei later,, ,
Dionysus of Halicarnassus characterized Pindar by this same contrast, .his
harmonvnatUrat, stately, sticious, articulated by pauses; rather than
rnoothly po'lished and joined by connectiveS; ior,i,<iturally off-balance, not
iounded and symmetrical.

.

Note that his contrast is another version of the first, b en an art of
natura'n'e1 and an' art of inventiveness: fhe first ebntrast, grammatically
stressing the choice between- predication or qualificatke: the second,
between implicit or explicit connection: thes4 grammatical :choices pro-
viding the strUctural basis for choices. of -reference; -reason, and tone.
Gradually the Choicesin certain combinations, set Ild into three: plain,
.middle, and high: because, though the high could ot easily descend or
blend. the plain could easily b.e somewhat energetic, soniewhat .polished,
even somewhatCloquem, and- thus. effect 4 middle style. In grammatical
'terms.. the 'predicative style could be either implicidy .or exPlicitly con-
nected:. abrupt, or -smoOth: while the high qualifying. style, .because of its
greater mass and extension. could not.so easily get along,with the ahrupt-
nesses of connectives .merely. implied. For. the high style, the terms of
reference are implicative of further qualrties, rather than of furtheractive -
relations. 'The gaillut in. Choice between sparest and fullest 'materials, of
.qualifications is mediated by the choke along the way of sparest or fullest
signals of relation. The sentenee is a synthesis. a composition, an arrange-
ment of sounds. references, end structures. put to a. purpose of. showing, I
weig*him.!.. moving..and pleasing along with these.

From du: high style of Aewhylusand Demonsthenes, to the smooth of
'Isocrates, to the moderate fullness of Cicero, add the intense brevity of
the Stoics., classic prose traditkm came intO English 'with all its variations
still possible in the new language, so that More, Aseharn, and- BaCon all "
within dile century could well disagree on what different styles would bd
appropriate even to similar subject-matters. Still bitiday all three. basic
styleS and their variations are useful, and are, indeed, still discernible by
the measures of 'the ,most technical linguistic analysis, its beneath he
differing. surfaces Of procedure may be seen the simple kernel forms for
the plain style, the deeper and deeper levels of transforrAfor the high.

,'Perhaps the lesser pertinence of the eighteenth and nineteenth centhry
.forms of-grammatical analysis to' our purposes is explainahle .by their
emphasis on the pa4s of speech, without attention to.the cldifying main
lines of function.. lnLadditilon tO the main function of grammatical strueT.
tiirc, preditation its0f, we have only to consider &grecs ofcnodification,
and degrees of explicit connection. So we are able to distinguish the main
chOices by others and put such choices to use Ourselves..

. ..Sentence-making, idea-making, has a, strong ethical function,;. because
'''it helps bring together and temper the extremes.of the range, oftell unfor- '.
tunattly dichotomized, between objectivetiad subjective, between etim., .

45 .
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munity ahd individual. Forms- of 'meehanization or of bureaucracy haVe
.tended to draw modern mentoward the.subjective and indiVidual.extreme.s...'
of emotional superlative's unrelated to evidence, whilt fe.ars of personal
responsibility have drawn them to extremes of inert acceptance of

.

dvi-
dence.

Statement of idea. in its implications:of generality and its suscePtibility
.of particular substantiation, shflws how a .man may take both firm and
limited responsibility for his universe of-.subject matter. His.predicate
controls his subject: his adjectives and adverbs specify is assumptions; MIK
and-his further materials, linked to the .baSic statementt), explicit prepo-.
sitional and conjunctive connectives, add, the specifications of context,_
'the when, Where. how. why. to the basic Who and what.

The process of, statement-making thus develops two ethical powers:.
individUal responsibility and, through awareness of one'i own responsible ..

:choices, awareness of the like and unlike choices and responsibilities of
others. ''.

The English essay, the sMall trial of on iciett, has been 'tried in many
ways, with many tones and styles, in many variations upon the powers of
the language., and *vial' inereasing..emphasis upon some of. these powers. ,,

For one who plans his own small trials-in prose there is no better guide
than the versatility of his predecessors. .

. .

For the reader over-aCcustomed to- searching out cue wordsto respond -

.to, rather 4ian 'whole patterns of 'srteech to comprehend, the wiiy of
.eading here: suggested may be Useful in Contrast: first to mark the main..

independent verbs, to -see what they are saying about subject and object:
then tonote the single.words and connected groups Of wouls which qualify
ier parallel them. ., . .
) Kir the expkirer of ideas. both reader' and writer, awareness of .the
patterns of, klea-making may clarify and enrich the:ideas themselves.

I.
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What We Already Know About CompositiOn
.and What We Need To Know

The term we here means us literalq, students and teachers of English
composition. not 'just anlelitorial figment but a lot of practiced people.
At least. rny.proposals. aim toward such a meaning.

First, we know that good writing, like good thinking and feeiling, can't
be taught "once and for all." It's not a simple skill like' swimming:,indeed.
even a swimmer can be coached to get better and betterThinking is one
of our most complex abilities, and writing is an evidence of it. So students
need help with writing armany stages. from third grade to eiOtth; to tenth,
to college and:beyond. and from,subject to subject. Whenever a new stage
of thought and a new subject-matter ,come along, the aCcumulated abilities
'of the student need conseious and thoroughgoing adaPting to the new
material and nlaturity. Therefore, the Concept of "remedial" work is
misdirected: the teacher who sends a student back to brush up on tech-

. nical detailsiis trivializing his own serious job of helping the young writer
adapt his..present Active skill and latent knowledge 'to iMportant new,
demands.

The latency of much, knowledge_ is rich and easily to be called on. In' .

conducting an experimental study N student writing abilities during the
1950's (described in Section.111. "The College at Composition"), we found

4that a majority of junior and senior students in fifteen departments at
Berkeley could improve from,c.'ine)lkaper to another by a whole grade-mere-
ly by one half-hour of reminders ti ,their readers and 'instructors. these
in turn having been .711.tided by reaers from ate -English Department
about 'the essentialyof composition. Ev\en sO-call,ed technical problems,
like spelling, deji(eased measurably wheh larger compositional problems

decreased.-- at is. when the students,we,. called upon seriously tc) use
what they neW. If such a program of remin erS could be used systemati-

,

cally 't!)tioughout the studentS' careers, work.nl,cat all. stages -and ih up.
dept ments of knowledge. aided when necessay by support from English-

artmettit iidvisors, that inVigotitingsense cou d hs fostered of building
A what We know we ..know./ What det..we know good composition- is? Shucking away the varieties
in such termS as descripAeloarrative, and expository or creative, scien-

ow,
.

.'t j a
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tific..and historical, at what- kernel do we arrive? At the combination,
suggeSted by the term composition itself; the putting together -of tWo

p S processes, the selection and the arrangement of the materials for consid-
eratiop: to choose and to put into order; or to have in mindan order front
Which then to choose. The processes of this combination may be.relatively

\-, Spontaneou.s- and Unconscious, organic or fuSed, as some say, but in learn-

, . ing them, we need to distinguish-and' practice their interrelations for; the
.,

N. sake-of understanding.and future-use. Soine orderings are relatively more
. sequential, like narrative: some more subordinating,like argumentL some

more suOantiating and qualifying,' like science and description; or, in
. . other terms, some more, presentative, like drama and' film; .some more

alytical, like debate; some more involved in'close.stiund pattern, like
pot..y with cross-currents for all of ihese. Genre isillideed a vital stabiF
ruing force for recognition of inient: _. . -#

,
But w atcver the kind' and purpose. the guiding, idea focuses and asserts.

itself in la ,uage towart its effect, from writer to reader. The step-by-step#

response of t reader is guided by what the writer tells hiM and eStablishes
eipectations. at .ach pOint. As wle know, the medium serves the message.

. ,because it eombin .s the whw and the how of expression alad conimunica-. /
lion. Therefore:. it w uld seem wise to teach at'every level the possibility

-of many sorts of combi ition not just stories in grammar school, descrip-
tiOns itd.journalism in hi h school, zind exposition. Ittid poetry in college.
but how each of these can .upplemem the other or can be chosen, by a
student in any level, The' pri .iples of coMposition Willobeiti for all 'and
ean be strengthened by-lhe perce tiOns and practice of thei4varyingforms.

So what do We know about the principles of composition? A putting
togethrt\of :parts to make.a whole implies a recognition of parts and 'of
whole& Parts frhu vhich .to sOett: wholes towards which ro arrange. Or
wholes intuitively felt, parts more analytiCally 'recognized. The lack of

..
clarity in our sense of theworking of language has been one"Of our greatest
difficulties: but now we know from the clarifications of linguisk how' the

.1 parni.of our:language function.. The predicate says what is being 'said.
asserts or 'questions or Commands-a relation, verifiable in terms of time:
"The boy is a good scout now;'but was he thenr The :subject:' noun or f
pronoun, phrase orNause, about which the predicate speaks. The adjunc-

, fives: adjectives and adverbs and determiners, which qualify hothsUbjects
'and predicates"good,". "now," "then." . The connectives:- prepoSitions
and.conjunetions, linking predicates. sUbStantives, or adjunctsis :and"
MIN. boy "and" boy, good "and" betteror linking nthre complex units

01 phrases and clauses to funetion as,wprds"inthos,e days." or "when he
was younger" .as a substi*ute,for "them" As _structuralists point out, not
only do various forms have Varying functions. but alsd various functions
can take varying forms, so thae rrsclectio and arrangement may the better
interact.. . ., .

When we know these simple fOrms of grammar, we know that logic and
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rhetoric follow in their emphasis on the predicate as the 'organizing force
. because of its statment-making, its verifiability. The 'noun 'boy;" the

adjuctivelooe,the.connectite "when" may have -powerful associations
. of denoting 'and -connoting, of image, metaphor, symbol, but still can-tell
us nothing precise unless given ,a-context by.their predicme..statement.
vii'hen we come to composing. we meed the predicate fido. the organizing:
the steps ()Lour composition are the steps to'be' taken by the whole stke-
Nem, !mt merely by some of its materialS o.r qualities. So we have learned,
I trust. not to talk about, Akfining the topic' or "cutting down the Material"
to make cOmposition More-wildy: it's not the size of the cities but4the trip
the predicate takes betii4en them that controls. the arrangements. Any
writeican take lull responsibility for any seleetio'n :of subject deattL..
taxes. New York; small.town, my. cat,.youe lion. Argentine Oilso long
as;Ite knows what he wants to relate it to. to get' said about it, and thus
the steps. the. stages, of the saying.

There are juSt a .few bask relations in these steps: to a larger or smaller
class, to comparable or contrasting items, .to alternatives, to consequences.
"New York has become a trade-center fOr the world". be a tracing
essay kn."has become." "New-York Used to frighten me, but it doesn't any
more" this will be a contrastive essay for "used to:' "doesn't." "New York
need to he rehuilt" --this will be. an essay arguing. giving evidence, for

-"needs to be." Or the meaning may be givq.n structure- in other forms. "in
other w6rds.". In all these. temporal contrast may still apply---.- we may
transform the active verb "frighten" to an adjective ("The old frightening,

New York is gone") or to a-subject ("My fright in New York is gone")..The
alternatives for selection are:many and ,are a part of style.- as style is a
habit oUwriting towardCertain ends. Any student at any age c.an be made
aware of his habits and his purposes and of how to choose and bring them
together.

We know. or should if we have read the many.hitories of -prose style
in the past feW )ears. that various grammatical alternatives have been
emphasiied by different .authors- and by different traditions in literary'
history so.that we cannot wish to say tbacone is abgolutsely better than

. another but,rather hope that the range %%rill be Available to all. ICS not
that.One pith of speeeh or function is weak; rather it is. that any one of
them may be overstress0 or,ineffectively: used. Elizabethans were power-.
ful arguers. :SubordinatOrs. and connectors; Augustans ,by a fascinating
shift of Interests began that change toward.greaterladjectiye and 'phrase

'. modification. Which woidd eulmin'ate. in 'the scientific proSe of Darwin
and 'Huxley, as well as in the serialPoetries of Whitman and Dylan Thomas.
Some moderns like Joyce and Lawrence. meanwhile, -have returned to the

. curt predic34 a,e styles of some Elizabethans, esgkwing not only adjeces
buLconnOtiveValso..creating the fragmentary jiaposed effects of much

. present-day :prose. .

f t,

. Who are:we to condemn adjectival proseor the, verb tp he or. strings.of
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iflases iv short sentences, or, passives or abstr4ctions olc generalizations,. t."
..... . It'Oen these are the life-blood'of one style or another? Rather, we .mit$f talk
aliOut their tiitability to certain puiposes, the choices that may be7ntade:r.
(4,n) antongthem by .students aware of the possibilities.of choiee..t.Any !..
student :may master any Style if he knows what he isdoing and iiraetices ;
.0ough...P.ractice in reading, in paraphrasingy in*makitivrecis'of styles
:4f the past as .well as thkpresent, wilr make. him aware of what hAvants.
;'inot to tro as Well as Of. .Aat he %yaws to do, and.that is a big step.-4. . . . .. ,

.... ::' Those of us who emphaSi*.-Spontaneity fluent'y,' the .naturalnesS of...
1.:,.: .; ..situatkon, as in journal-keeping arid .letter-writing ahd creative_ invention'

:,.
t -of all.fkinds, need mit fear thispther cbgnitive kind of knowltdge in What

. :; .
we know abtvut languageandcompo4ition!What'we kdow.about .the whole .

buman being tells us. the intuition and cognition ace complementary.:
. suppkIrt each other. lnalitioninveSted in learning-I ngs it to life; learning

inVeSted in intuition gives it strength io work witA 'materialS to simplify
,:.ctiniplexities. The student adrift on. a sea of language is an object of pity

w.e:need not alhnv: his languav. understood, is, rather. his transportation, and his farthest shore: his chance to make mistakes and survive theft. Free
. flow of expression allows for dile sort ofsticeess and error; careful practice

4. and repetitive analysis for amitherc gradually, the two blend to support
eite.h other so that one/ can`learn.from the'errOr-to increasthe success.,.

It has been: also the idea of Allay leaders of the past- that the speciil
function of 'education. is the- develvment of rationality.. As Califprnie
SUperintendent of Sehools WilSon Riles says, all life is eclucation.und all
life, especially in earlylears the life of ho e and community. prepares us
for .skilts and Syntpathies, for. Careers. and ues, But reasoning can. be
especially taught by Schoolroom practice and ds to be, because every
new stage of learning.requires the study of a new stage oi reasoning in
incrOased comploity.

-Rationakthought considers ratios, that Is, proportions, the connections
made in con )ositjon. hat is important in relation to what else. I.t deals
y4fith choices,. rioriti in making decisions, not Only immediate but
futtire ones its hypotheses. The logic of ratio* reaSoning, the. It tty it.

. wOrks as we have seen by the basic Methods'of adding- or comparing or
i

.arguing, n putting ideas together. requires both positives and 'negatives
to he considered. in time and space. Addition .and suhtraction work by
-"and" and, "ihen"; their negative, but" and "the?) not- AiplicatiQn and

"on lhe.one [lane "on the other," "eitheror," "neither. ...'nor.",
The possibilities or causes and consequences of these work hy "if," "there-

. fore.".'"thougiV "yet." All work on the ratio or relation of one idea or
prOpositiOn lo anothiAwhethet in sequence,.alternation, or.supposition,

- 'so ihat.we need not be_stuck with mere immediate cue-responses but can
.

. exteng our wishes intotime and space and.try Ri figure out how they fit.
. Ttk PeArt . yWhe-inattitr, the student's own life, his own hotne, his own

require,the atiC)nality of a 'primary and secondary edu
, .
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:;1:;''' : ''''il 't 11 '4:r:de-Win ., 9.'orItrig ari't liint'k,' a At'iiii. ksiltL. A;'wider iekhing

..' "'....'inft-.. 'for thrtK, .14p 1,1mth1 t it. may i nolpOet. the seittionght.y. i tk. eomratini
;'!],i......-.:ordtti': ,i;OZ4litl wiiii;,0641ics, .ttlid.q1P0414?, ....(00*..` cofPss*'2.;',17.1,°'f'' :.. -

r
:-/.'fartfit,st:ur:940titigl.i4it..." iiie pe rAPii 6; or .06 u4i.liftiOs :Of ed me atjOrf lio-..tEl'cz.1..!:

..'.. fre.4n t he&iifer. fri'i.'ittiR..6.-ofiVnicitirsity r.6eaichtudY,6 most hypiithOtlet0. o
:. C r; f !.iiiiiit like. tftV....;0,ktipb.-t-vo -a roquer, whcili ilosqbilities .are iiinieMPloti4.:*..:1- ..

bi'2.thf for protee4n/and 41dVantOient. Otqs farthest fromikinteanrd eyetv-:'..
frOtii comnit'inityed it IX..itile-.41 part of 'th'standard ii.-;.41ture., e4.ept'as-

. . . . .it. iVay prediCk by fOrethougq.f"what wilff happen. as new citangOs ticcuti!_ .... .....

*- At. each Otifiese stages, frOm central home to widening thmmunity tei;.,..,,

'fro:ntier, the processes of rationality, or,changing priorities,'
.-;:ni,ed lobe reapplied ton&ly complex materials and problems. SO educa-
'Nen 'never stops, Working eithel wi4;1 and wider or deeper .and deeper.

Nobody can do everYthing. Nobody can make all his choices works But he
can learn how to miike the chOices, and composition of. ideas is one good
Way 16.1earn.

I hope we agree that an'eaucated life 'makes deeper and mork Complex
mistakes, not iust fewer, and edueation in reafling and writing 'can give
'superb opportunities -for'niaking errors not fatal. So-we learn. So we teach
by the encouragemett of thought-ahout-experiAce:,:not about "summer-.
vacatiinixpeoricnce. which is heyone our reach,,but ahput tpe ds of
thought relevant to..tbee kinds of writing available to Our direct set...tiny '
Whv do sequeneeo6f oeten'begin effetively in thenntzldle? hy
is a-strong debater ont,who allows'most .stror1g,1 foii all 'the et,ylence'
the othin- side? Wiiy is negative evidenc,e, that wairhis hot- to be Mund to'
support a proposal. as hetessary as. *hat

Some iealists complain 'that the devblopment .of an idea is not a real
form..not in demakd except by college classes. Rather, it is the iealiit
unit .1 know, giving practice in what is most ,asked of citizens'every day,.

Nchoice-making and the adding of reasons .for choice, generalizing and
giying evidence pro and con for the generalization. "We should wait till
Siiturday to visit the Jofieses." There's a- potential composition. "Why
don't people like cabbage:4r "Which school would be better for'Jim'?"
''Shall I keep this radio?" ''Shall I work in politics?" "If that's fire we hear,
what. shall we do?" these are the practical everyday processes by which
people live. thy ifs. ihe alternatives, the accumulations .of, experience'.

, which leaa to plans and conclusions, important and real. Of cdurse, they.
are not

.

usually written down in essay form. But the essays give the helpfut,
formal written practice to make them work. And there are,enough actual
demands for reports too, in all sorts of Work, to make the farm practical
the report formed. as it needs to be, On the tiasN of purpose and .perspec;
Aive: If we can think easily of generalizable propositions, say, qUickly,
"The d4s gre shotter." then the how and-the when will follow to support:

. theitlea rathel. than .to outline the substantive': and more serkius ideas
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1.1.'grOW.ntore..00y::7There is a .better way. to live this lite," tis the writer
. . , . ......_ .

...:04reed:WM,4he Material-km of subject matter. .

,::.::- P.4.1c-trii.:.'nk...MOffett. acrori'el, Christensen,. Berthoff, and others have.y
9i0j.the!Shident neeil,' to!be.awareOf -his rnaiii responsibility. toward,the

'.:..i.eit4ti,...li-es..iiiblish,'..".4.1 e....xpectation and: then to -fulfill it.. Olen he's not
iwte:oleifieetatiOn,...of ihe stahee or yoice orethos of rhetoric, of the

1.:04)11011.44.tA.,o1 trne;dialogue, Of the suspervive qualities of language-.
: strui4ures:::he,doesn't,.recognize his own power becauSe :he has :been

WorOttthit...'.'iiii,...miss!.. He doesn't see his audience in friend '6r class. or
Lr. teac)tekot-.genfnd.readern. He doesn't recognize theconsistency and power

,.-.'::Ofitis 1tj relation 1-9,standard dialect. He doesn't rewgnize
.

. G.,
---.' ....lite relatiOn!..Of.Wri:ting. tO art ti:S controlled limited experience. He doesn't

1.recOgne ,:the-pOwer in the very limits of thought and language that
..

thought.works :in Certain basiC.' ways. ,
. .Such awareness is naturally so common. so enjoyed. that it provides the
baSis.for jokes. the humor working in the slip from 'one expectation to
another. for any grammatical form we can think of. Do.we confuse singular
and mass? "l'inworried that my hair is getting!thin. But who wants fat
hair?" or abstract and conerete? "'She has curves in !laces most people
don't even have places!: Or the power of the predicate in "WhY does
I luck Sam'wear red,white, and blue suspenders?" We know that the wear
is Ate -crucial term. With such hifinor, who needs confusioh? s -...

Wt: kmm that composition is an art and that in addition to principles
of logkal and rhetoricN relation, principles of aesthetic judgMent function.
So we are able to talk about effective forms: parallel structures for exam-
ple. theme and variation.. negativescoritrast. cumulative series balances
and other values of art, as in painting and music also. _And so we support..
intuition and knowledge with strong sense impressioin, the very body:or-
thought. and with practice in running- these scales, drawing these lines

'-and Colorations. . . . k..

.'.11",

. 4

.
Weknow enough about students,language.'art. reading:and writing in ,

English to make the study of composition -in English. a sustaining and
steadily accruing and Culminating practiee, supportive of subject niatters
other than literature as well,as of literature antNupportive of the maturin4
of the student's confidence and sense of. responsibility.

. Whit/don't we know. sohat we don't bring students to a stageof con-
fident Mattirity in English at age I Lor 18 or 30, ready !to go on to a new
stage? We don't know how to follow our oWn principles, to compose not
our own field Merely but our own purposes. We don't communicate with ..

"each other, and therefore repeat or:forget uertain partial necessary steps
at every level. We forget the powerfpl latency of knowledge. of compe-
tence, in bilingual students and can beild much mpre Man we do upon
strengths. progrAsively rather than remedially.. .

We forget the powerful relatiop of grammar toAic and rhetoric imd tt.
:, theKinciples oktritl,w.y4,e let agsg`,Ochris of fOrilnar confuse our 0 .
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.striking mOdes of Ppedication in English. And, withoui security in Our own
,

principles, We .egver papers with correetionubof detail which injaet would
follow easity from a clearly purposive voice in the ,writing of a paper.
Instead of awk,...y, ref ,ww,'and such other non-parallel examples of obi-
principle of.parallelism, we need chiefly the responsive critical statement:.
l'he* main idea of this paper is... ..... the main steps 44 its development
.are...,""how then does paragraph 4 fit in, and what trtinsitiOnal connective
tells would be helpful?'" Teachers, in. Subject A. the special pre-college
course in ritten English at...13erkelCy, have found that -the use-of -a few
basic connctive terms of agreement and reference .indicate jhe /
student's degree of mastery over the arrangement of his motives. So
diagnostic. tests hecoMe a special kind of helpfully sharilhle commuhica-
tiow /

-There's a nucleus of teaching to 'be much further developed, a nucleus
involving the teacher of composition in departments of literature, the
teacher of composition in other subject mutters. the apprentice teacher
Who attends the elasses, reads many of :the papers. and confers with"many
of t,he students. under direct and.daily guidance, the young graduate. who
goes oth .to teach- in college. high. schod or grade school, and his eol-
leagues and students there in their''roles of associates and 'apprentices in

6 the teaching of:English, At every.level. teacher and ,iissociate.and appren-
tice and novice: all needlo participate in a plan of learning, of agreement'.
on a few basic prinOples of composition.

We need to knoW what.we helieVe to he a good composftio in the
English languake, so t we'.may know what are tht values of jud nem at
-every stage. And we wed to know what are the main effe,ctive and cumu-
-lative ways of teachi g suykcomposit ion to students. apprentices, teachers,
and -associates, so w niiiy4 work in the- strength of our knowledge and
help each stuaent to recognize and work in the strength of his or hers.
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