© ' . DOCUMENT RwshmE L T T e .
- L S e B T T T
ED 188 117 e e : cs-?zo'?_s\:u'n I T
. AUTHOR = M*les. J&gbph*ne' R ' I AR

TITLE > dorkiny out Ideas: Predication and ofmer Uses of . - e

- Language. Curriculum Publication No, $uj. -, . SR
Insrrrurro California Univ.. Berkeley. . : = = RIE L
SPONS AGENCYY ' /Carunegie Corpl ‘of New York, N.Y..-National Endownent *’.

S T/ far the Humarities- (NFAH), Washington, D.Ce - _

PUB DALE S 19 e
NOTE . .7 58p.: Project also soonsored by Un}versity of Lo T

California, Berkeley,, _
AVAILABBE‘FROM Publlcat*ons D pqrtment Bay Area Writing Proje t,
5635 Tolman Hall,. Oniversity of california, Berkaley,

- o . CA 9!720 ($1.50 postage and handling) ,
EDRS PRICE NFO1/PCO3 Plys Bostage. - ’
- DESCRIPTIRS - . *Cognhitive Dévelopment- Fducational Research B g
o T *Expository Writingr Higher Fducation: Student e
. Improvement: Teachiny Methods: *Writing T
- {Composition): wWriting Exercises; *Writing e
Lt _..fnstructiom 4¥riting Skills . -
IDENTIFIERS: - *Bay’ Area Wr4t*nq Proieﬂt- *Comp031t*on Process
- ABSTRACT o R ' SRR N
' Thls bookfe+ is one of a series’ ot teacher-urlttan .
aiii culum publicatians 1agnched by 't he Bay Areg Writing Project, - " .
ea#h focusing on A different aspect 2f the'teaching of comp031t13n. o
The introduction describex a alysiq of predication that offers . i
teachers insights intg ways gf helping students develop an expos Ltory S
thesis and stu y more closely and consciously Yt he relationship | '

booMdiat is.a coll fon of essays . written %y the author over a pari'i
40 years on tHe power. of students to compose -their thoughts aad
theipauar ef teachiny to help them.. The ‘first’ essay ‘describes tha ¥
results of an experiment with a;freskman. compogition class: the AU
second 2ssay summarizes the. report oﬁva subcomrmittee establishei in’ . o7

b:i;ben a subjéct .nd an idea about the. subje'st. The rest of the

'_-19ﬂp to study students' actual classtoom wsFiting abilities and means

of - improveme&_ the dext +voeessays dgal. with-the principle of using =/
Teason in urlt*ng, and +he next two «ith more tethnical: analysea of ¢ T

_ the vay language "wirks. in qelec+in§ subject - avd s$yle. The last 2ssay
. is'a general restatehent'of what s 1lrealy known abou* comp051tion

- and- what research has yet +o undoveﬁ. (AEA)- S S _ R
» ) - . L L. .~ ] -_.3 .
. : . SR Lo e
- V f - . ! . :0. RO :
. > . .
O . e t - o
- hd Ty ’ -'. . . L3 S
f} N ]
* ) . _» .

Al - . ) .
. N . ! - - ! T
~ 4 - . . )
- - o . . ; , .
. . .- . " !V b
“ : . .

. - R 2 v : P

B

::_ttt*tm**********m***********a*****m***tx****r******4********f*********t S
S Reproductions'supplied by EDRS 1re the best that can ‘be maia ;'J*-Jf
* \ from the*original dogument, - - ok

#**#***********ﬁ*th******h*************##*#****************************

.\ W . L e * L
v - - RS . . N

\)‘ . l, e S . A




US OEPARYMENTOF HEALTN:
. . . EOUCATION 8 WELFARE
' , ) NATIONAL INSTITUTE OF

' ’ !OUCANON

( : . N TS DOCUMENT WAS BEEN NEPRO-

OUCED EXACTLY AS RECEIVED, F ROM .

THE PERSON OR ORGANIZATION ORMIG

- ; STATED DO NOT NECESSARILY REPRE.
. 5 SENTOFFICIAL NATION# INSTITUTE OF
- . f eoucu-o~ POSITION O POLICY

—

‘I ' : . -
) . . ARING T POINYSOF VIEW OR OF'INIONS'

Ly |

Work g ()ut Ideas.

5 Predlcatlon and ()ther |

. Uses of Language

By

W ' A JOSEPHINE MILES
' ) * Professor.of English
University of California, Berkeley

» L.
, ~ o
'-/ '.
. ' ) . 3
A . . N "
. A
R _ _ N PEHMISSION TO HEPRODUCE THIS
N . S MATERIAL HAS BEEN GRANTED BY
e ‘Bay Amaa wmtmg
. .Pr'o‘]ectw U. of C.,
o | Berkeley.
. TO THE EDUCATIONAL RESOURCES
_ _ ’ INFOHMATION CENTEH (EHIC),
L . L

v

%4




. Y
. -'ol

~ Copyright ©. I:_~

COLUMRE

.-
H . . . -
' B ‘ - . .

14

'l'hd‘i_.Bay___'Area Writing” Project is an effort by school teachers, college

fagilly, and curriculum specialists to improve the teaching 61 writing at

allalgwels, of education. The Project is funded by the CARNEGIE €OR-

POR®ITON OF NEW YORK, the NATIONAL ENDOWMENT FOR THE ©

HUMANITIES. and the UNIVERSITY OF CALIFORNIA, BERKELEY. -
Theindings of this study do not necessarily represent the -views of the
Narionpl {f'nu).wmcnl for the Humanities or the Carnegie Corporation of
Ntk Yot ~ Individuals desiring information concerning The Bay Area
Wiy Prdicet or the National Writing Project should write to Bay Area

- Wriging P"f’gjcct. Tolman Hall, University o' Calfornia, Berkeley. California

4T
- S AU

ACKNOWLEDGEMENTS
MATIRAL COUNCIL OF TEACHERS OF ENGLISH: for “The Freshman at Composition.”
C()pm.ﬁ.{'_
Com Q_;Ij't,ii-)ri"tf(l What We Need to Know.™ copyright 1977: from College Composition and

CompigRitatitm;, Reprinted by permission of National Council of Tedchers of English.
ASSOCIREIONFOR SUPERVISION AND CURRICULUM DEVELOPMENT: fof *Witing

in Reig ‘ X Qriginally titled “Essiy in Reason™), copyright ‘9()2 from Educational Leader-.
A\ gﬂlg‘t :by permission of the Associdtion for Supervision and Curriculum Devel-

ship. Ry
opmen Q‘A

A

TR . ) \
( ; !%E},}CHERS COLLEGE: for “The 4se of -Reason,” copyright 1962, from
TeacheRYRPUNE Record. Reprinted by permission of Columbia ‘Teachers College..

« LIT'TLE. BEBWN AND COMPANY: for “Styles in Composition.” (originally titled "Notes

on Prose le?y: o yright 1985, from Classic. Essavs in English. Second Edition, edited
. a g: % top . .

“.{l i‘lé's. Reprinted by permission of Josephine Miles, '
'(‘ . . .

H .
‘&' iy .
I 1 S

A

i
B
W

) !

A

T .

t ' ‘
0" ! ’ s :
» ' , 3‘
- / » ' ."- \ .
4 ., '
,. ' "

Y9811 *What We Compose.” copyright 1963; “What We Already Know About *

AN

Y
..
A ._l.




Aruitoxt provided by Eic: . st

. Preface

‘. ) 'l = . ) \ L

- For years [ have wished Inr a puhllumon mtrnduum, teachers to Josephine
“Miles insights on the teaching of cnmpmltmn This puhllcatmn fulfllls

that wish,
For the past twenty-years Josephing Miles has® hcc n an lnsplmtmn and
guide to teae hers of literature. and compmllion through her work with the

Central € alifornia Council of Teachers of English. the California Associa-
tion of Teachers of E nglish, and the teaching credential program in dhe
School'ol. Education at the dniversity,of California. Berkeley. She helped

plan_ the Ba» Areg Writing Project-in the late 1960's and annually partici-
pated in the Bay Area Writing-Project Invitational Summer Institute. . Her

'an.ll\sls ol predication has given teachers new insights into . ways of
' _hnlpmg students develop an c\pnslmry thesis. Her. wntmp have identified

- one-of the central problems in the way writing is taught: “Itis that a sort

of inert-trust in-data as data, uningerpreted. and a counter mistrust of

human. Lhuug,ht has led Americans to teach Iacl rather than 1dcus and .

accumulation rather lhan composition,”

[ 'particularly want to thank Richard Murphy Bay Area Writing Prmcc
teacher consultant from 1978, now at the ‘University of Santa Clara, fnr
helping cnordnmtc the preparation of this- publncatmn

. . ] . L , .
James Gy, Director
Bay AreadWriting Project

Universith of California, Berkeley -
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How to develop an idea ut &ht or cight_y'.’ That is the question to which
teachers devote -;h'elﬁselvr and on which teachers of composition' in
Frery subject spefd a special amount of time, Graphlcally we recognize:
an idea when the lightbulbin a comic strip goes on. In language, what are
its traits and how can we help people ol all ages and purposcs make their
ideas light up with case and pleasure?:

Anideagas | am using the term here, is a generalization. It makes not

Y Statement of specilication. like The boy built th¢ boat.” but a g&neral
o, rcmark like - Bnys build boats™ —that is, it plufalizes the person or exténds
» thetime of the predicate by saying something ongoing. applicable to more

' than one instance. What we calla propnsllmn‘ or.assertion, or theme, or’

thSlS is this general idea which &an hold specifics together. It js the: way
of thinking that makes possible the forming of plans. choices. theories,
hy potheses: “We-pkan to leave tomorrow and to go from here To Chicago.”

Wl edther drive or go by plane.” “If we are delayed, we'll let you know.™

[n other words. the logic of generalization allows for additions fand). or

choices and alternatives for).<or causes and implications (if). with- their
negatives but. nor. though. These concern- all. none, or some.— the last

. being usually what we know énou;,h about to generalize. though scientific

Jaw may try to deal with absolutes. As a basis. the grammar of generaliza-

<. tion umpcr.uu with logi¢ and rhetoric by providing just the-forms, the
adjunctive (.u.l‘ec tive) and conjunctive modifying phrdses and clauses
" which supply context for the subject- predlcate and the stages of its
development. : :
When journalists ask fnr the cnntcxt of w lwn W he;e how, why. ‘about
whowhat they are focusing upon thns nucleus of grammar-logic, the asser-
. tion with its adjoining quallflcalmns. Even a word ‘has such a form. In_~
{nteimediate. for example, the med is the nucleus of meaning, the inter}
the iarcfix of where or place. the ate the suffix of how or manner. So too a}
sentence has a nucleus of meaning. the subject-predicate in a context of
adjuncts—as for example in “litermediate schools in"the western states
grow_more complicated when they grow older.” the assertion ‘about the
topic intermediate schools; that they grow more complex. is qualified by
place where-and time when. So too a thesis paragraph or chapter on inter-
“mediate schools could be supported by adjunctive paragraphs or chapters.
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S with more abuut the westcrn :states and more ahout the stages of their
Lt growing older. A paragraph may modify other pdrd;:,rdphs just as 4, woti '
A -or phrase or clause may modify others. : , :
' - As pwplc have ideas\t eight or- u;,hty they may develop these ideas
i word or sentence or. a paragraph or a chapter or book. The center is
. the simple generalization: that's what we need to- teach’ at every stage,
' *from=Whatif we went to the zoo tomorrow?” "to "What if we revised our
200 management? 7" When. the making and suppurtmg of g,enerdlwatmns
* s understood. then the tcachm;~ comey:. adapting the use of various-.
stages of knowledge in \armus courses and subjects.
. Atdifferent school ages. ‘people have differept beliefs and opinions and
ean volunteer or scarch out the specifies to support them so that each /
. - can lakc ‘his own vesponsibility: there’s no subject “too large.” no verb/
© o dike 18T oo simple. no subjeet like ©17 too personal to be useful if th¢
" context calls for it. Stvle or rhetorie is a foree aiding grammar and logfe
by habitual devices of emphasis like order, parallelism. varieties in stryc-
ture. The stddent can learn to duslmgulxh between his. Lown style and that
of the cnudnpcdm what he can be rupmmblc for saying in his own way .
as dlsllnunshcd from other matters in other ways. A young child thay
choose the zoo over thc aquarium, while an older student ‘'may choose

realism over: rumannusm they vary procedares with Lh()ILCS in- both-
. L)
L«l\L‘ Yo

-

Ihc-\t.md.nr(l so-called genres like essay. narrative. drdnm. lyric, have -
strong historical literary validity and are ‘mpurlant for courses in Incr.l- '
ture. But.every subfeet is umcun&l_wnh daily writing as thé developmcnl
_ of ideas. !’cnplc cight or cighty. verbal or manual or mathematical need-
P practice to make’ choices and follow consequences.

So.we may say to students--you have done some writing at h()me and
in-school. reports and letters and stories— whatever you have needed to

- write. Now you are going - to study more closely and consciously the
relation bdween your suhject and your idea — what you write about and

Avrite it. You have an idea about 'sumcthing You make a gen-

cmlmmun about something, and then _you support that idea with specific

S examples of where or when of how or why, -so that your readers will

. s < understand ‘what you mean. :

' ' For-example. you may-write about the-beach near ydur house. You want
to tell uthcmtha{ it is too rocky for safe swimming.. That's the ;:,enerdll-
zation ur theme: Is it trug all the time? No., not in winter. Is it true over all?
Not at the south end.' So ‘you may write. "Except m winter. and except at

" the south end. my?* bc.uh is too rocky for swimming.” Then you may want
to explain more = “because of the irregular tides, especially in slormy
scasons.” How? - - with sand worked away to a depth of three feet. Each of
these specifications may be given a.word or phrase as here, or.a whole
sentence or a paragraph or a chapter. You could tell a little or argreat deal
about the irregular working of the’ tides depcndm;, on how much you knew

s .- . - . coa
. .~ : :




--and wanted- to. communicate. But always your basic generalization says

who or what about who or what, with the additional specificities of when,:
where, how, or why. time; place, mdnner or cause. These are the tradition-
al matters of information we think of: wh.lt we need, to know i in-order to
verify or believe the generalization. =~ ‘- _

The logie of presenting such additive ma(crlal suggests that it may .
simply be added: item and item and item (tides and windy and weathers ):

Cor it may be suggested as alternatives or_ comparisons: item or item: or

~on the other hattgl: or it may be suz.,z.,es(cd by implication: by if item. then

item, or he( ause. ot therefore: with such negatives as but. nor. though: .

. Practice makes this basic thought easy. You can practice briefly every
day with a -ten nnnutc piece of writing which we can then collect or

" exchange and read aloud. to see if the various attentions are clear. For -

example: Everybody think of asubject for himself: jewels. football. school.
whales. cheeseburgers. ... Whales! What about them? See them! And-

‘whit about them! - or. take Moira's, for exdmple. cheeseburgers—now.

_Mn'rra what will you_generalize about that subject to make an idea for
development? How about “cheeseburgers put me to sleep”” All the time?
Latc in the ev cng. when F'm home. and they're loaded with plckles Note

“that.the when and where are added with the use of an and. A dnfferent

hoice could be a COMparson: checschurbcrs put me to sleep faster than
\burgers do. Or g explanation: cheeseburgers put me. to sleep. so. |
sffouldn’t cat them for lunch: Now that you have the core of the idea,

'_dcvclnp'mcnt follows: the sentence or paragraph steps of how cheese-

burgers put you to sfeep. or why less in cnmp.nr’ison or what your reaction

-1s. You develop the idea or predicate ‘put me. o sleep.” in one way or

another, depending on what your point is, s(rcssmg ynurself in contrast to

a friend. or time of day when true. or what- reasons are. You may some-

times have heard that you organize the topic. the aheesehurgers. but that

is confusing. because anvthing: can be said about them: it's what you
choose 10 say about them that determines the development of your writing.

No subject is umhlz., or too small or too complicated just so long as you
control what you have ta say .nbnut it. A subject like death may sound

. more abstractor Cnmpllul(cd than cheeseburgers: but if you decide what

you yourself can say about |( as. for example. "When death appeared in
my life. it didn’t frighten me™or “1'came close to death with' the death of
my cat and it upset me for weeks,” then you dre on l’ firm ground of:
experience. It's dangetous to use superlatives like closest. or never, or
always because they are difficult to give good evidence for: but in-the
statement Gn the cat the possibilitics are safely limited. You can say
“Aside¢ fram the cat, | can’t think of any animal I've seen dle. or whatever '
the truth nwy be. .

If you are getting some of your facts from se(.ondary ma(endls. books,
articles. encyctopedias beyond your own knowledge, be careful that you
phmsc the chief ;,cnerahz.ltmn in a way that you&ourself can suppor(' '

. . * e
A ’ .
3 " N . . .
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.md that ynu makc Llc.u thc dltfc'remc belwecn Pthers’ mfnrmauon and
yours, :

*When you h‘ue Ll.mhed' your main idea-by dcvclopmg its sl.u:,es and

- coming to a'stop, try having someoneelse read your.paper to‘see whether

"'--.Un.ll essay, with a ;,%ncral restaterent. In addmdn to objective reports .-
,'uml suhwguw journal entries, esSays in ideas are making clear lhcxr

* he can recognize that main idea and.its stages, that is, whether you ‘are
_as clcdr as you hoped to bes For a‘whllc until you've had practice.. your
-readers. may (yestion either your Main idea’ or the way you develop it:

stay wnh them Gl there's genergl agreement you're making sense.. -
From there on, you may proceed till you are writing cost- dnalyscs for =

the business you re in. or proposals for governmental reform, or Studies,

of films you' like. or spcuﬁc.llmns for contracts, or c(llu)rlals. O essays,
as in ists. or feature articles in magazines. or philosophical debates.” or
any of the forms i which people propose. develop. share. revise the ideas,”

- sonecessary, both generally and specifically, to making the world go round.

The essays gatheréd here have been written at different times during
four decades. with one steady thunc the power of students to compose

“their thoughts - the - power of tmchlm, to hclp them. The. fll‘%‘*lW():

esays deal with an carly group of experiments: the second two. wnth

_ working principles: . the thlrd with more techrical analyses of ‘the way

Janguage works:- the mm.lhlc cmnp()s.lhlc parts of composition: and the .

pnwcr in the duclnpln;, of individual th()ubhl dnd resp()nSIbllny
N . . .

-~
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R -'The-Freshma'n'_at:Composit_ion

At the first meeting of an English 1A class. in February 1948, 1 asked fhie
thirty students to write a half-hour essay on their home town. I did: not
discuss the pmblcm except to say that by an essay 1 meant a brief and
. -unified- exposition which would make clear to the reader the student's
i town us he saw it. e -
The followmg paper on Plttsbur&,h rcpresents the work of two thlrde of -
- the class. - : . - -

" It has often been sald that if Pmsburgh New York. and perhaps . _.»
two or- three_other cities.were bombed until” their industry was. '
rendered useless that the'United States would be pnwerle% and at .
the supreme will of the enemy Such a statement is pOsslny vz,ry ' ‘

. true. : : s :
: ., - Myhome town ig Plttsburl.,h Pennsylvanm dnd I take great pride
e in the fact that Pittsburghis my hometown. Tife great steel indus-
try gave my family a very comfortable living. 1 was able to -
dc\clop in the city in a way that I had pride in my town. Pitts-"
burgh —a city ot about 700000 —seemed to me a small. town - -

‘where I-had interest in the surmundm},s and events in every part L e
. of lhecnly I :
" Pittsburgh is not merely a memory of smoke "and s00t 10 me.
oy but more as'a place. that recalls memories of gay and- colorful
times. Picnic grqunds. city parks. zoos, and.even th@®smoke - ot
¥ -7 stacks of ofhér cities will neyer h.lve the <1ppeal to’ my eyes ds - o
' 'thosc of Plllsburgh ' i '

,.\
T

lhc readcr will note that each ‘separate paragrd‘ph mal?es a separate

'pomt thg. first” about the \ulnerahllny ihd mportance of ldarge utles.

the:second ahnul the: I‘amlluu comforl of Piltsburgh as a town to uow
up in, the third whout®the- menmory of g good times despite smoke and. soot. | .
In no way do these three points make a whole. The student has taken no
'rupnnslhlc point of view: he has not thou;:,ht of the city as a whole‘ he
has not lhoug‘ht of his z,s.s.ny as a.unit, ' '
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“This. lack -of responslhlllty (,hdl‘cl(.(Cl‘lsU(, of most of the members of
“the class, seems to' me the cenu;al serious problem in the teaching of
- cmnpmltlon Matters of sentence and pdl‘d&,l‘dph structure, of agreement,
¢ reference, and transition, all :seem to me subordinate to. and indeed
. dcpcndcm*upon the matter of the student's responsnhlluy for his own
“ puiding ideas. Sentence-making is predltdtlon and to predicate.is to assert’
an iflea, selcuml, and treating facts from a’ point of view. Paragraph-mak-
ing s the development of suchideas and the rélationship between them.
Composition involves an individual responslhlllty of (hou&,h( The student
‘from Pittsburgh does not contpose. _
The best single ‘summary one could make of this essay would say (ha(
though Pittsburgh is unportam as an industrial center it is also pleasant
as a home: but this sta(ement does not. really reflect the student's inten-
tions. When. at the next meeting, [ asked each s(udem to write one sen-
tence sumnmrllmb his essay. this student wrote.”"My home town is
one of the greatest steel centers in the world situated ‘around the point
where the twossivers join to form the Ohio.” Most other semences were
'_cqually far from (helr essays and equally unuseful as even posslble ideas
for development. It seeneett-to me therefore that the students had almost
“no concept of the problems involved in sm(lnb and developm&, an idea, the
- central process.in writing exposition. . “ '}
~ Swbordin#tely.” the unease in putting words u)g,q(her may be noted as
-(ypnal Fhe flrs( confusion of. thats, the rcpcuuonﬁ,of ‘home town.” the. -
B dl).fl(.u“les in'the “1 was to develorf sentence and tha surroundmgs and
cvcn(s sentence. the ‘misused as. show that th® |d(.k to,'f organization in
(bmq,h( makes for a diffic8lty in phrasing as:well. The- st'udem was prob-
_ a‘nly trying to write as simply as possible. yet the chaos of his thoubht made
“even simplicity of sentence structure impossible.
- The next paper on. Boulder. is typical of a smaller group.
' woeo. 'ﬁ.'
Boulder Colorddo is a city of fifteen thousand people. The Yni-
: '__.-versny of Colorado is located there and most of the city's ac%w‘ .
ties and funetiony are closely related to the college. The colle

.,--‘Zn\/xuu;illy the main industry of Boulder. and without the school
- the town would have little life.

1
i

s+During the summer. ‘months many tourists stop or pass through
e Bouldcr It is one of the g gateways to the Rocky Mountdins which- .
are a great tourist attraction. The town is built on the edge of
the great plains with its back to the rising. range of the Rockies.
Within a few. minutes of Boulder you can be high in the moun(dms
or far out i-the flat plains:

In winter m()nths sknng and ice skating are. the main attractions. -
Hundre(ls of students and local utlzens flock to the frozen lakes.
or to one of the many ski runs, : oo
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As in any smalj 'u')'wn you:soon know prdciiéally everyohé you
s .. - meet, Itis hardto realize the value of many friends.and the feel-
lm, of hun{, known which is hard to obldm ina Idr&,er uly

" This is a little more smoothly wrntten lt has moreover, a 500d useful .
. _Lenlrdl idea in its first pdra;:,raph the second séhtence: and such a helpful
- . beginning is relatively rare, Yet.the development of this idea again shows
no responsibility of point of view or plan. The second, paragraph tends to
“undermine the first by its emphasis on-the importance of. tou.rms Perhdps,
“a cortrast betwccn winter and summer charaesgristics s intended, _but
the point of umtrdst is néveér started or made clear in reldtlon to first or,
tlast paragraphs. The mmludmg, idea of friendbiness is again, a new and
* unassociated one. In phrasing. the difficulties though present are milder:
the whole.essay. like a half-dozen othcrs sounds fairly easy and pl’edsant
yet it is merely a series of scraps of thought. '
Fifteen thousand people...importance of the University... location and
: l()ll\'l\l attraction. . winter sports.. ‘friendliness. these are all bits from 4
o commercial fulder They do:not represent a habit bf thfnf&,hl They do not
- represent a sense of _.composition. They indicate neither the awareness of
community which Social Studies aini for] nor the awareness of technical
- skills which the ‘study of English as a tool would make plain: they show"
- _mdcul by-their very cortfusion the need for'g greater integration of methods.
The reader may wonder whether there was no adequate paper among
© the thirfy, no essay ‘which did. slmply develop an idea about the character
of a town. This one on Oakland comes closest to adequacy. L.think. though
* it makes troubling omissions. At least it takes an attitude, a negative one -
~about the size and.interrelation, and dcvelops the idea. of dependenc
lhmugh three clear pam;‘raphs to. a Tairly summary. mmlusmn '
: L .
. AR I :
Oakland is my home town although it is ntore a fairly Iarge city
than a town, Its chief characteristic seems to be that it covers a -
“large area and thus makes transportation very difficult.

The ul\ is apt to depcnd upon San Francisco. its nelbhbors
rather than to have’a more or less mdepend;nt exlstence as do
other similar cities. Many Oakland residents work acrosssthe bay.
-and Qakland is known as San Francisco's bedroom. Just as.occu-
pallun.ll aalmtlcwrmomcntratul in theutheruly soare cultural ™
© mattets considered almost second class an Oakland. The Oakland
" Symphony orchestra is not the equal of the San-Francisco Sym-
~ phony orchestra: the museums and art galleries and the theatre .
“are slighted in ()al\land Ihus. what goes on in Oakland mifst be
~considered in the light, nf its pmxnmty to.a Iarg.er and more im-
porldnl city. e

lndustrv in m) hume {own is 1.,row1ng in’ f.ut growph is every-
. :
. o . :
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. ‘,. ) . l. . A ‘- I . . J \-, Y, ’ .'.'c
o ‘.'.' wﬁuc. and the cn;y holds more promnse at the momentidn it
- T dncs dctual acconrplishment. The: port‘profnises to becbmg u?ry‘
o T m\pnrmnt inethe future. Army-and ndvy installations should“p ay
“L oo an 1mporlant part in this development. Oakland ‘is the weslern ..

.. .7 terminus of the. allr(mds. and will nul bes bywsscd by ;xpandm
e -|ndu¢try.for this reason® . o . '

R E My hpmc town then s thls rI)\s & Iar;,c,“uly Hul:lt is not llke L .
Lo similar citres bculus} uhls refation fo other VCI!IC‘& of the bay areai: - -

e iy “one Mol a nétwork of- townmlnd u;nes wh:ch have grown dp v
. arolrnd Sdn l-runcnco bay. R S W .

N .

Lo ’Thls was lh(, only pdpcr'whuh xccmcd umscmus of the prohlem of

%v an(mu()n lbc meed to- makc a stdlcment to d ve]qp ignd substantiaté
e TR g through the sclcumh and urmng&:meht of rtinent. detail.. and to
R ST 'rm?m\lg er it ~ﬂn¢ily in' the summasy “of (|Ctdl| ¢ fdu that the author

ol this- pfer ts-the pn i g in’ SIX wgbks of praulce has managed to -
) 'pr%rcse to- G and hit graj “would - ihdkaté‘ that the firsttay exercne.(
“ had. some rcprcsomatwe #herit- The fact thAC he is the, )nly one, l%'ll()lw
."Lhope. representative, “of. freshmﬁmlubsw av4 whule A se Taay

bet this time.an cspegmlly unfortunate one. Even* S0, its members c,ome
ot ' from all pyrts, of the country, ff‘om alt sorts of tgaching syslems..[fom
© o~ “Berkéley. Qakland. Piedmont, Sin® Francmd Los Ang,elesg.ds' wel dis

Pittsburgh. - Pennsythma and st ..é'more surprising that All- fﬁe

-\

e - 4’ ' dnfftculnes Lcnler at the. same’ @cus‘,é';_ t’: makmg, and dqvelopmb of

'y N 5[utcmen’t R . ' e & .
S . | have ag i $hu e,reasom ,[or t‘s'd}ffwully arld I am not suré 0.7
. ‘ e cokits truth, hu e i) &ll propose it tcmauvely It is that a sort of inert

" trust in’ data s 'datd umn(erpreted and a counter mistrust of human
" ., thought, has led Amerlcdn,s . ted(.h fact rather than IdCdS‘ dnd dccumfw _
, ~;lation rather thin wmposlllon h@:n T sk sludents what sort of practice, RS
. T Vin' Wrmnl, they havo had m méh ‘séhool, they say they have writken -
S .+ Cdlescriptions™ or reports.” and when 1 ask by“what pﬂngples ‘these s
. DS " were orgamw@ ey look blank When they bring me high school £xer; :
- 0w cises at which théy felt themwlve; successful, 1 fmd lha( they gre, lndeed
L welt organized. and always chrbnolo;,u,d ly,+as.in (he ﬁesqlptlun of a trip.
- <%or a brief biography in: the style of:the ‘eneyc oy “ il '8! the students’”
haye copled. and -have ‘not um*suous,ly been “W ’,.f',hlb chl’qnolog,lcal
ordetor what us€ irwas or to whiit purpme tftty ‘were. pumn;, p.And of 4
mhcrNoycal orders, Inke nnpllqummy altenh tion.. exebmpugrpatlon they

4
. ’n. e ‘4

A seem’ unaware! ,
., - IUmay be that we dre sp unaware uursclveg pf, Wty choose. how to

" cor ordmate and_subordiriate, how to gengralisés d c‘x:;mphfy, abpve all.,

how to compose, that we tanndt teagh a. younger genera . We mdyf
hlL as lhc sCIenllsls have ;ugbes(ed to us; the “victims wof, eér yninter-
) _,atg,ntude_s) for




our facts, we shall have no predicates for our subjects, no.lhemcs for.
our essays, no points for our remarks, o, responslhllllles for our actions,
But | think the tcachers of unupmmnn ure the very=ones who need
+ et be yo lost. They knnw(ha(thcsuhny is’ wha((he;nedKAUclnakeslt
. a:l(hdtthcthcnn:u,wha(nv,dcvckqnncn(rnakesﬂ( They know that the
T % himan mind can take a Ldnsn(en(rcsponsﬂﬂhtytor what it has(()say
'icyknnw ﬂhulhcsckcnon‘uulandngmncnt(ﬁlnahnudslnzlpuqxnc
a purpose -weighed dnd evaluated, is as serious’ a task-as’ can be con-
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- ' This is” W suntmary of atreport 1o Bcrkcley s Commmw on Educanonal
.} Policy by the Committee on Impn)chent of Students” Prosé, I.‘)’\() 52,
o " Widespread dls'wtlsfaulon with the_ quality of students’ writing, a dis-
! ~satisfaction expiessed ‘strongly both within the University of California
) and from outside. led the Committee on Educational Policy. ‘'with the
encouragement of the President, to establish in 1950 a subcommittee for
-experimental study- of students” actual abilities in classroom: writing,‘and
means of improvement, Under the advisorship of Prokswr B. H. Lehman .
and the directorship of the Lllbllsh IA-IB Chairmen, the committee com-
prised advisors from Philosophy and Speech, representative faculty mem-
bers from fifteen collaborating dcparlmcms. and a staff. of five teachmg,
\a\slsldn(s :
Each teaching assistant wnrkz{d with one departiient the first year and
with two the second. in waysideveloped by departnental suggestion.
Ways ranged from close guldanc%nf all students in small courses, through
limited individual guidance of the worst students ‘in large courses. to
general g‘uldzmcc by Iecturc for all the students of large courses.. Fhey,
runz_,cd also in mtcnsny from compulsory rewriting to volumary con-
ference and to gencral suggestions made in lettures. The work was con-  °
centrated when possible in courses central to departmental majors in the
junior year, in order to check normal upper-division ability, Some lower-
.. division courses and some un jded control groups were inclided.. Teach-
mg assistants read and mark analyzed and graded at least one midterm - .
{and final. or two major papers, for each of 1500 students. .
" The committee found that in all. depar(ments. in all types of wntten
work. at all levéis studied. about 25% of the. students wrote madéquately
(D or FYin midterm work. This D writing was most oftén both.illogical and
. ungrammatical. Only a small proportion of students wrote merely ungram- .,
‘matically» most wrote illogically: that is, did not fulfill (he assngnmem. .
. answer the question. or relate evidence to generalization, , . _
\ There were: correlations: (a) With Grade Point Average in University:
(hat of the D writer averaged 1.3, while that of the adequate writer av- -
_ craged 1.6; the D writer, that is, is educable. or at léastégvill probably
. recelve hns degrcc ftom the Umversng (b) With thkL,l’OU d of passm;,-

. - . . [
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- supplying adequate evidence for generalizations. Such prictical help does

T
o : ‘_" : 16

“work in Subject A, English, or Speech: half the D writers checked for such
wbackground have it, half have not: thatis, mere background is not enough:
«demand for its use is negessiry. (c) Wish grades given by wurse'redders_
a 0% discrepancy in midterm papers and a 1()/0 dlscrepdncy in final
- papers. the grade for writing usually the lower. -
. And there was improvement. Whatever the method of guidanee, as long
as there was sQme “clear guidance ‘supported by coyrse instructor and
reader, about S0% of the D students iniproved by at least one ‘whole grade
both in writing"and in subject from midterm to final. In control groups,
onlv 5% to 20% .improved. As a whole, the most ‘effective results were
- obtained iff courses where course instructor and reader collaborated with
prose-assistant 1 two- hours of detailed technical discussion of student
papers and-methods. once after midterm, once before final. Students with
positive l).pkgrounds in English-Speech were most apt to 1mprove Inte-
gration of demand and instruction appeared to be essential. -
The memittcc has therefore suggested that. the prohlem of student”
wriging is fundamental to the problem of student learning. One fifth of our
students write badly, and mainly because they think badly. They are given
. 'C's by readers and degrees by the University not for their ahulny to state
yhd dc\clnp ideas but for their use of key-phrases or answers to true-false
questions. At least half-ofsthem have skills-in writing and thinking-which
v they-can put to use if called upon. The subcommittee has therefore sug-
gested a further and deeper integration of writing with learning throughout

llu llmvcrsllv by further wllalmrauon with instructors and readers.

The studw ‘of the past t\m years have shown that at least a md]qmy of
writers can’ meet the demand for good writing if it is brought firmly -and
mstructivedy to their attention: and that, indeed, it.is less the skill than the
incentive thatis lacking. The skill. however. is only latent: it has not been

can-help the student adapt tréatment of material to the time available:

. how to analyze the form of questions and assignments in order to ofganize
answers into rclcvanl/[orm: how to devglop a working vocabulary for the
course: how to take responsibility for thinking through problems and

- much to eliminate the hasty. haphazard. and hystefcal examination and
paper writing” that so drastically deflates the instructor’s own sénse of
“acconiplishment in his teaching and the student in his*learning.
As aid to the clarification of a standard. the following section makes
pmnts fdPu)nslderalmn on red;,lmg. and cvalu.nung, as well as omteaching® .

K3

Speg cific Slandard\

Of Rhclnm. Does the answer show. awareness of (ludlence dnd clear
' ’ points of view?

COf Logic: . Does the answer fit the question or asm,nment. does the -
' ) solitidpn fit the problem? ~ i

1{
focused on learning at the University level, The instruetor and his reader .




. { _'_l'- e '
[)uc\ the dnswcr fit the full requirement: of the qucstlon’
adcquacy) .

. : A question. asking far comparison of X .m(l Y is nut

' sdusflul by a listing of gualities of X an}lool Y. :
\ ot l)uc,s the<dnswer fif just the one quest‘lm] not two or threeﬁf
' ' othershrqlehmcc) e P
l‘z)mpssmn of pre-X and post-X is nllen not pcrtmcnl lo'
e T &'rt, ' ueslq} description of X, !
' * hv ,rﬁaul»parts of the answer fit together to wmake a
whuh-;".(cnhcrcncc) 3 0 t
s léthérd clear preseutasion of such. lwslg relationships as. -
L o "')mlmonal tif ... then). the alternative teither. .. or).
O thq,;tqmmc tand .. and) with their negatives” '

P

P
—
o’
P~y

P

L emt,

Of Grammar: ‘ ()L:\\_t‘ﬂ? construction of the answering statement i thc'
‘ Luulmb Qonventions-of the English language?
e o Are J[;pl"&[)rltllt‘ signs put to use? (spelling and punclualmn) _
. Ddestithe swriter dlslm;,ursh between hyphcns WhICh
- .'cmlnou and commas. which separate?
. ‘ o, Whep studying the construction of the lj‘lc Canal. does
. : C . he distingyish bctwcen the spelling Erier 'Lnd the spelling
' L _ Fire? =~
. L, Is there misle dmg, L‘dplld|lldll0ll in “The Pacific. Scttlc
ment of dlsputc ~as il there were one specific settle-
ment? '

Are theterms of the coursc"""m.well as thc standard terms
of the language. put scrlously to use? (Yocabulary) <
Does the student learn in tigne for his cxanlmalion in
. History what the yord institntion usually gneans for
S _ Hlsto‘ry" ‘

- Are statements clearly constructed? (syntax)
Does predicate fit subject? and are connections and
' _modifications clear”? Are references accurate? Are per-
’ son, numbers, tenses conslstently used. without coh-
fusing shifts? - ‘ : - .
Clarity. of statement is ctosely associated an carity of understandmg
Note for example an unclear bluebook statemcnl in‘contrast to'a clear one,
~the two written in the sarpe class under the same préssures:

-

(1) Viscosity of magma fnﬂccl.s the textare of a rock by its ability to-
change position on the retpect of raising to higher level allowing -
..«'the magma to cool faster giving glossy texture. In lavas the-same
hold But the environment differs in that it may be cxposc.d allow- -
v ingeven faster copling. The moving magma due to I()vacoslly
may\pnck up rock parllclcs will aller texture.

FRICT 7 e T
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L nnpnrtant cortrasts - like' more and smaller. vs. fewer.and larger. They -

Aruitoxt provided by Eic:

(") lt lhc visdosity of Magma is high, Ihe movemént ot ions towards
centers . of U'V}ld"lldll(\“ is “impeded. Therefore wipre and
smaller crystals tend to %orm,” Qn the other’ hand. if thé magma
Jis very slightly viscous therc is rapid movement of jons toward

- centers of gyslallfmuon whlc attract the ions, and fgwcr and

drl}cr Ll‘)s(i(l\ form: =~ ° I o : o

In the- su.ond example. the 5u1dm1., words If.:. Therefore.. ()n Jhe .
othenhand. establish the gtructure of the- sjtuation to be. described. so that
the special conditions and modifications may fall clearly into place. The
sstatements avoid empty modlfuatnons like in. the respect of; and stress )

cmploy the powers nf‘)‘;mguagc in the sarvice. bf understanding.

Effculvc prage writing connects, directs, and forwards ideas. Writing
efective in Yogic or grammar or rhetoric short- cnrcunts ideas and prevents
it eit successful-functioning. Thus bad wrmng short-cireuits* the poten-
talities of those departments, instructors, readers, and stadents who

* believe that good writing is a function of wod thmkmﬁ an(h“ontmumg .

foree m the pmccss of Icarmng
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First need then is (o talk about ideas as se

wno

Writing in Reason S Sl

PRI

. : v . . . . . ,.-'

Prose-essay Ill\c prose: narr.nmc or prose- drdmd is an art’ nf prose and -

as an art-it works in basic p.nltcrns Rather than a sequence of events, it
Is & sequence olsideas. and it shapes. the scqucnce in certain ways depend '
INg upon its main idea. its attempt or-"essay.’ :
It mal\u a leading statement, that is. predicates its suh|ec and thcn
Wuntolds, develops, substantiates both subject and predicate in the spccnhc
relation it has proposed for them. with the: specific connections of that
relation:“ the wmumuu anel, (Ilslunctwc o, umdllumdl . cnnu,sslvc'
though. '
Studuus in (dllh\rllld have usually read WILILIS" indl. wcll in hm)ks of
essays inideas. The Tirst week of the Fall term of 1961, thirty frcshmen. my

teaching assistant. and T talked about ideas we had met with durmg the .

]

_pastvear. We were able to range from ﬁmrcau to Jung and Freud. from
Milton to"Edith Hamilton: from Platp 1o Rlcsm.m There were epough
ideas for months of talking and writing. ; ' : -

Then 1asked the students cach to. nmkc a st rtcmcnl of one |de.l which
p.nrmularlv interested him. and to suH.,usl twolor three different widys in
which it might be develdped into an cssay Blogkade, Few .nssnuau*d the
coneept of an ided withe the concept of 2 statement or a sentency { For

- nrany. ideas were at-best abstract words or phrasc,s. at worst, as one s udent o

shggested. “vpinions or untrue facts,” Ina%mudt as a Tact or topic -as ‘1umes
. rt.'spnnslhllny for predication, nospattern of rganization is obvigls for
rdﬂd the student is ata lossrto know what deyelopment may mean for it.
“Therefore the most typical response to the asy ignment is somelhl.b like: |
“The importance of music: (a) development] by examples, (b) '
development.™ Or “The necessity for world government: -(a) subjective,
(b) objective.” Not many aigs to reason here!f : l -

o, ' o .

Tdea as Structuie *

o .
tences, as s.nymg, sothethm&
about something, as establishing relations, ds predlc.mng, subjectst The
student hopefully proposes, “*Music is |mporu nt™ or “World governndent is
.necessary.” and then goes on: “First T'll writg a p.nrdg,ra_ph saying what I
meen hy mum or world government. Then|I'll develop ply point jin the

© e - .
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- predicate about important or necessary.” But can 1mpnrtanu: or neuewty'
hco{fmwn without showing possible alternatives? Says the student, "Here's
“where | switch from-objective to subjective! He becomes vague because
his purposes are’ vague. Important? ngssary' Fnr whom? ln relatlon o '
Avhat™ o S - :
After some time discussing these terms as well as general and specific.
demonstrating the need for both palrs and for the clarity-of their relations.

' we come back to develop the useful’ structural implications of -a good
lc.nduw sentence. Here is one of the few really organizable ones achieved
an the first week., Please ignore. the hnrrnrs of its wordiness. and refrain
from. Die-or- WW or Pin the margin: These‘problems are. secondary o
_sheer undcrsumdmg, of thc point; and will mustly clear up when lhc _
studcnt s-thought clears up. And he i$ oh the right tr‘uk : ) \

¢

"A prevalent disease., mcntal re(urd.umn has received a minimum -
of public attention and ‘this neglect. has h.nmpuul any prnz,reSs
toward alleviating the pmhlcms of the dlscase :

Wit is the main point here? "Well, that tack of puhlu mlcrcst in the
discase has hampered prm.rcss in undcrsmndm;, it.” Cheers. The subject .
" is lack“the predicate. has hampered: so what will the basic organization .
be? =C hronological - stages of hampering: devclnpmcnt of the verb. But
now | see | don’t want that kind of organization. | want to talk about wilys
of studying retardation and how they need public support.” So? So: “Magt
ways of studying and 1mprm|n5 .mcnt.nl retardation depend on- public
understanding and support.” Thed you 1l have to demonstrate the predicite
depend. and talk about how and ujn' "That's what |- want“to talk abouts .-
phree hows and one whr” an Weare hcynnmb to work out the develop-
. mentof an idea. -
Chronology. spatial description. wmpanson work mainly conjunctively:
nd-and-and: then-then-then: also: moreover—"Here are the main stages
in the study of retardation.” Disjuietion strives to separate. to insist on
mutally exClusive alternatives: either-or: on the one hénd-on_the ether:
not this. but that - “Either we get puhlu interest, or we give up.” Conces-
sion assumes but denies: though-ver: nevertheless: howeéver—* Thoul,h
we need public interest, yet we can take lh'c)fullowml, steps without it
.(nndntmnal shows interdependent causal relagions, conjunctive but sub
nrdnmtn\c tf-then:. becausé-theréfore— 1 public interést improves. our
study of ret tardation will be aided in the following ways.” This is the’ sfruu- '

.

* ture which. it 1urncd out, our smdem mlcndul to esmhllsh . o 00T
6 . ) S . :
Pl 7 i
° . -‘ . r . PR “’
Flements ul Sup/)mt . : , ‘ -

The first hclp we can give the sludent then iMo help hlm see whetlé‘

the predication he has chosen to make. the Yerb he has. Lhosen to apply.to. «
*the subject.is really supportahlc by what. he knews or can dlscover‘ nd
then, second. to see whuher he_has .nrranz,cd the-elemenls ol qup))\m m. .

) . o . ,-. K . .'Y
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“the order and connectiof best for his purposes. A syllngism.- the classic.
unit of reasoning. is 4n itself-a small paragraph of substantiation.. "l want
© tosay. something about Socrates, and whiit I 'want 10 say about him is that
despite his great wisdom he is stil] mortal. Why is he mortal? Because all
men are mortal; and Soerates is ¢ man.s 1 can show .in a paragraph of .
“characteristics,” Most of our_thedght concerns someé. rather than the all”
referred 1o in this syllogism: the. pattern may be adapted to some by taking:
< caplicit cognizance of negative as well ag positive cxidcrj@'c: s Though two
oo 0 specilic authorities deny it publit interest does help.-and.by public interest
~ - Lmcan HOt preSs-publicity. but.active: individual concern.™ ‘
« R{‘usnnil{g MCans - giving reasons: that is. it deals with the relations -
' between statements. and these relations are of a few basic kinds: of cause :
or purpose i this! therefore this. or this is so becaise: orof choice-this
or-this - both-are impossjble at once: or of association= this end this go
_ along with this. "These are; the kilids_nl‘ possiblé simultaneity or sequence
T, of statements. Onee a student recognizes that his own thought moves in
hese basic relations. he will be ag to epjoy both the art and the social
. fofee of the simple redsoning process of the paragraph. His planning or
' uulli'ilin‘u will show first what main point or predication he is planning to
make abSud his subjeet. then the main -blocks of material he will use to
supportil, with pro clmn_cclinns tand, or. if) or negative. con CoNnEctions .,
thut. nor. thoughs and finally 4 new mdin point.- revised from the “first
© " hipothesis in the Hght of the evidence as it has developed. It is the predi-

" feate. not the subject. which is planned to be thus supported and niodificd,
Thereis nosuch thing as too large, or unwieldy a subjeet: what the student-
wants to say about the subject s what needs estimation. A student who tries »
(o outline his material rather.than his idea is trying. as _one student has
put it. to eat sardines without ‘opening the can. e : o

-:Mun does ot receiye raw materials through the sénses and then try to

*make meanings of them thfough the mind. Rather. the meanings that he
makes. tentative and provisional as they may be at every stage. lead him.
to look for materials of experience which will test his meaniggs. So the
student does not need to/Atuff his mind with s&-called “facts™ betore he -
can’be chpnnsihlc for a entative statement and so, on theé other hand. for
any-statement he makes . he can be held responsible.-If we do not teach:

. the stuglent how to inake: responsible statements. we give in'to the myths *»

~of “raw fact” or of individual autonomy. and let-him be the vietim of. the
extremes of cither th outer world or the infier. Thus we sce the dangers
on the one-hand of fhe so-called “report™ in c_‘(:mpnsilion-writing, gvhich
leads to an inert soft of copying, and on tli¢ other hand the dangers. of
_ so-called “ereative” writing in which anything goes because there seems to
. be no valid outer check. . ' . o
i A recent study of suggestions for teaching high -school and“college
.~ composition presented in journals and handbooks ovey the past few years
- “found that either the so-called “ereative™ assignment or :the so-called -
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formal practical assignment liké -report-writing bulket{ large.* Hopefully
‘we maty soon change some of this emphasis— moving away f‘rqm extremes

©of "raw material” or “self-expression” toward the center where they can
“meéet in thoughtful argument, the mdkln;,, of statements based op interest
and sp’cculatmn and the supportlm, of them by evndcncc pro and con. To
build community hthcen pcrsnnal and unpcrsnnal ‘we neg¢d reason to
u\mpuse our thoughts
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Though-regson is a basic human faculty. we hear'much less about it
* today than we hear ahgut mmt.,m iion or social action. Does it not ntediate .
between these other two,” bélween: md.lvndual invention and -factual
" adaptation? When a man: reasons, he sets up a provmonal expectatiom.”
-t . then he checks it against the evidence pro and con, then he reformulates
- it in a form strengthened hy what he has discovered or called to mind.
Reason, in other words, eniphasizes and then subordinates in thelight of
_ . knnwle(lz.,c and purpmc it can hc both mdnvndual and shared '
-/ . . ¢ .
' Rpumn and Relvuuue - : . R
- While we are agreed. | hehevc -about lhe Lharduernslncs we wnsh to
_ foster in u student, a teacher, of a citizen, some pressures, both phnlosoph :
.. vical and practical, have tended to lead us away. from our purposes. ‘Coper-
' nicus pat the sun in the center of our universe: Marx put Class and state,
and Frcudmns put an innegmystery. The - pracnc,al ﬁesult has heen a fight
“between romantic: individualism on the one hand and hehavn ristic. stnmi»
Ius«rcspnnu patterns on the. other. with so- Lalle(l 't,rcauv‘ expreésson
appearing to be in conflict’ with\so-calféd pbjective reports nd grue- falses
. - tests. David Riesman g The -LoYiely Crowd pictures mian tern between
. .inner and outet forces, and our Cnllege of Lpners dnd Scienée name their*
(anmnns Physical Sciences, SocigkSciences, and Humanities. as if In only
one-third of his stu\hy man epe humdne he&eaguued 91}1 there by brute *
fact and mass pressure, Thissis a fearful picture and one Qerpetuated fnr _
some stmng,e reason by “hamanists” themselves :
- But there is another picture available to ‘us,, that of the Rendlspdnce
humamst eidition. i which man throug,h hns"reason mediates between
- . wther powers, between qnlmal sense on thaone hand and: angelic spirit on
k other. Here man has-all three of these powerspbut reason is tharacter- °
psuullly his alone, giving human-fogm to the others Reason trles toanswer ",
for man the question of relduont:\d fqlev‘mce‘ the questlon s0- what?

"+ "The world may be hot or cold, bright or dark, good or bad, but how does ‘_0 |

myn know how to feeland act unless. he,;can redson out the relevance: of
"+ “these states— which leads to. which, whnch 'is subordinate or altérnative
“to which? This Renaissanc. view has been strengthened by,(modern sci-
ence.. As Emstcm has remmded Copermals. though earth may nol be
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the centes of our universe, the enter of per%pectwe is still ‘the human

'_ ,poinat of wcw From this point of view. physical science is not cold and

'lmpcgonal -because what we know of it is wdrme’d by thé questions we
ask of it. pom this point of view. the inner psyuhe i$ not a bafflement:

' .rather its many liKenésses from one person to. ansther provide a“basis =
" for.communication between us. And from. tfus point of view, social_ forces

are not pressures. ag‘unst the inner psyche but powers emerging from it
and establishing. the contexts in Wthh individuality may-come into its
own. From such a point.of view, the natural dlvmon 'of man's studies is'
sone basc(l on the major suhjeots of fis. wncern q\atenals actions, and’
artifacts—sand- to all of these h’ls »percetvn é \t.llumz, énd redspnmz,
powers are appljcablé.: *

Say. therefor® that you are a teac her of science, a teacher of hlstory

. or a teacher of dl'l and in any of these realms of emphasis your students

say 1o you, as many tod.ly do I wap( to think cledrly butwhat does it mean

o think clearly”? How do you reply? | think one ‘may well reply with pmc-
Yice - with an example first of all frem everyday life. You hope to 1,0 (S,

‘San Francisco, one evefiing this week-end. Which way- shall it be? The
short way across the Bay Bridge. or the long by San Rafael. where yc

have Triends you would like to see?.Set up the hypothesis that the long wéy
would be better. then check against it the amount of time you have to .

spare, the fact that your friends are or are not at home. ¢he dependability

of your car and Qf the weather, and in the light of- all available evidence:

‘ple. says the studcnt I've hcen reasoning all my life!

- e
\

Reason and Writing

“ As described in “The Freshntan it Composition.” the University of

- California English Department tried an experiment with rational organi-

zation in composition by asking all students in all sections of English 1A "
to write in clay for a half hour on a topic they all knew about— their own

home towns. The dunger was that most of the students began ‘with an

—unsuppurmhlc predication and thcrefurc never manpaged to develop any.
“support for it. For example. a common proposal was. "My home town s
_the best little home town inthe world.” This statement would have de-
manded a demonstration surveying other good little home town$ in the

' _ umgludc by either confirming oF revising.your hypothesis. Why, its sim- .

world and showing why theirs was the best. But it turned out that wasnot .

“what they. had meant. They said they had meant. *I like my home town a
lot.” But this also required a support they were not prepared to give—a
-demonstration of the qualities of the new subject. I»in its relation to’ the
town. Wnrkmg back from the actual main steps of demons{rdtlon in.many
of the. CSSJVS— for uample point one. my town is.friendly’ point two, my
town is located on a main highway: spoint three, m'own boasts a big
canning fuuory—\\e may learn that the student is not rghlly supporting
any predication at all: ‘h;: is not ‘taking any-personal regponsibility but is

- « : . [}

-




v

L ¥ S : ~ -
. . o . ) . : 3t
\ borrpwing fleeting eues. from his memory of Chamber of-Commerce ads. .
o en we'reported on our experiment. we were reprimanded for

“the lad ‘,mmlivul,im_l in the assignment. -How. ‘we were asked,. could
students organize when they didni care? | agree that a heartfelt interest
could have made for more responsibl@bredicating and substantiating for

o some students; as indeed’ it did: but I think that! for many. even® simple
. semse of the rationale involved would have been sufficient. In fact. many -
.- - didinvéntsgpportable predicatesiwhether they cared or not—for example:

"My home town has changed overnight.” *My home town is the higgc'si
city in America. but it's stif-a home* town.” "My home town i%the home
ot Caldornia brandy.”™ These ate _all supportable propositions.in their .

pleasantly different ways, - o - ,
) . . ) Lo . "1 . . :

- Question ay, Knowledye . . . .

But note. too. thatthe fack ofrease which the mu_i_()_’fl{ felt in the assign-
_, . mentwas notonly a weakness in the logic of the majority, it wasa weakness
- also in the upderstanding ol the teachers of 1A. Over the years sipce then
we have come to agree that assignment’ by topic is artificial, not only -
because dt is unmotivated. but because it is too far removed from the
central dnit of thought? the statement. 1t is the Yuestion to be answered. /!
rather than the topic 1o be predicated. which gives the student the central
clue to the order and strutture. Only after he can hanle ql.\_stinn's casily
can he move easil§ to those mere hali-questions which are topics.
~We learn from assigned papers in“all departments how hard it is for the
student ‘to recognize the struc__u'l_r'c implicit in questions. For example, if
© " the questionn a history Tourse is, “What was the difference between the
' . lall of Gredee and the fall of R(_)?!w'.’" the average student will not even
'*i. netice that the key word. (e &u‘é_iccl. here is difference. and will therefore
“notwrite a paragraph contrasting the two falls. but will rather do just what
thg home-town student did— give a few cues in‘tesponse to the cue words B
~' N o Greece apd Rome, which may be factually accurate but whigch may’ not_ -
' “» be relevant 1o' the question ok différénce. As a basis- for difference or
.contrast, the assumptions of likeness.need to be spelled out—as, for com-
parisom, the assumptions of difference. - o RS N
Recently. at both Berkeley and Davis, we have been working on a new .
- plan to stress the uses of reason ‘in_ writing in every field where -writing
~is meaningful — indeed, where reading and speaking are meaningful or
4, .7 where any-use is made of .thought ‘in ‘language. Teaching assistants and
' “teaders in all participating departments are focusing on showing students -
the relations between the structure of the questions asked and the ma:
berials of substantiation thus madé necessary in, the answer. [n the study of
‘English literature to which the English Department is devoted we have.
¢ always tried to make this emphasis, but too-often it has seemed to stop
. With literature, nat to-extend to history or geology. Through the a__ssistaqts
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“and readers. now we are trynm., 10 remind’ students of the unlversalny of L

.thc need for reasonable writihg. the equal need for i in’ every. field. '
Snmcumu instructors’ in other dcp.lrtmenls say, “But it's the Enghsh
l)cpartmgnt s job to teach English; not ours.” Here is a; g,ruu umfuslon

Cbased on atelesgoping of terms, a umtusmn of the Eng llsh master icces,
) ping 18

which argy the subjects. of departments. of Imrature - with the ’English.
language. which is the mcdlulg of thought ‘in. all hclds As the subjecs
matter. of English dcpartmcnts and wursc; is Inlerature in .the. Enl.,lrsh
I.mg,ua;‘c in that subject matter as in any other, but neither mafe nor less:
than in any ; other! the prULcsscs.pf reéasoning are relewant and teachable.

.Parm,raphs on Ruscm ranu. and Guildenstern. as on the nature of chemical

change. on the teasons tnr thc,fetll of Romg. on hluldml, a bridge o elect -+ sy

Ang a prcsldcnl nedd 0 make their syppnrlahlc prcdlc(luons and then to -

support them. Just recently one of my colleagriies-on thgProse C nmnfltlec{ A
L’rutcswr Benbow Ritchie, a - psyuhulnglst reported, a clc W instanceof
‘the imextricable rclannn of subject mattér and- nprusmn In hl\ class for

v rcmlcrs and asslslzmls a student used the sentence.’ He was an old camel.

hul grey” and the question was raised. why not and- rather than hut? The -

answer deperg Js upon-a knowledge of cameds: it is not merely a matter

of fogics H vndishould expect old camels to, be Lrey then and I8 dppruprl-

~aves if the wlur is rare in the-old. then hut’is the proper term. So Fnl,hsh B

- .ul itin I.muuq,c that'sheer Iac( is incrt and Lcnerdlu.mon dogmatic_unless

g

Y

is the direct and csscnual meédium of zoological. not only literary, knowl-

’ ',ulgc Aml Wa Prusc Committée, which is made up of faculty” members - '
U frommany Fields, L*l succeed in its efforts to persuadc students that their

“knowledge in everf®icld has life and’ meamnb «)nly in their emhodlmcm
related to pcrupllu qucsupns and answers. it will ‘have . achieved some-

‘xng"‘nur‘unl\ in the realm ul prose cumpusltmn but in- the rcq[m of reaan
welt . - . .
- . /

H\]wlhcm um/ Hum /1

s

‘Such belief | h.nc found -recent support for in a number. of new and -
|Ilunnmmm. books ing variety of fields. My mllmgucs Wayne Shumaker e
in hisr Im-mnm und the Irrational and Ernest. Tuveson in his Imagination '

Sy u \I('an\ of Grade have undertaken to show hlstorually how unreason

and‘rcdsun hupch and*hvpothesis, have been-understood {0 »\'orI‘*tobcther .
FH. Gombrich of the Warburg 1nstitute” ip-Landon has made%ivid for

us in Ay and Husion the function of habit and therefore hypothesis in .
[nrwptmn When the painter Constable portrayed a meadow 4s green '
ruther shan as the usual brown of the day. he was portraying, hat an’
whvious fact but .uthcur\ one so heretical that the Royal Acndemy called
for the removal of “that nasty green thing.” Gombrich supports what he

“calls the searchlight” rather than the. ‘bucket” lhcury of mind. mlylng

.-
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e ex cctaunn and obscrvatmn thc waves 0[’ fulhllmcnl cmappomtment
. :
§ gight ;,ucsscs‘ amd Wrom, moves that make up, our daily lifes"’ And again.
e “Without some starting, point.- some i tml schém®, we ¢onld never get
o hold of the llux of cxperlcmc Wltyout ¢atebnrles ‘we. could not sort’ nur

: impressions.” b o : -
v In unnthcr field. Rng,cr Brnwn of Mi l' in Wmlds aml Ihm,qs undert.nkes .
Yo ul.nrlfy for us the fact th.n words and evén thmg,s are c:ue;_.,unes as thdy
.gare rcmg,nuul that is. mmls aft.things themselves are not Just facts but

. . “ideds among which dne musl Lhnnsc‘ , . . e
o G Teggart's lhc’mv mu! Process of Hlsm; »oargues dgmhst .* & con-.
L F '_ cept.of hnslnry as a scqucncc d‘ isnlatcd mdnvndual Unpcpeatable ‘ovents.
AR . We c.mnnt even know what %events to put ' a'seduence unless we have
LR ~made some assumptions about their qualities and conneclmns To believe

4 in smmwmms tu hclxcw in its Latey)ms and’ conlmuanccs and thus in ‘
ity pnsslbllmc s as well as its dcludlmcs Rdtlonal history notes the 'klml-
" larities in events and in observed processes nf change and asks both whar
Ny - things arcand are like and how they have comé 1o be. We achieve st.tbllny
R hy association, Luhangc mntdtmn—-that is? by ;,radual change rather
R th.m hy. dusruptmn« vet there may be. as inev volution, sudden. leaps, from
v wnlhm as well as disruptions from without; "”I‘hc scnchllsl, and: the hlstorlan\
+ " "share with the artist the need to gitess and o mwync as well as"to observe.
et LT L These bookare supported by an-older but no'less modern work. Morris .
¢ Cohens clissic’ Reason and Numre republished in 1953, Cohen sees
= reason. like nature, consfructing patterns from variety. Gliven a flash of .
intuition. a vision. reason. logks arpund to see ‘what are. the olher possi-".

* hilites; as Roger Brnun h.,;s said. it differentiates. It is alert to alternatives
N and to plain-inconvenient facts. Thus the basis. of- reasan is doubt, wonder, . -
~ 7 curiosity. Ttenriches us with a grgater number of hypothesey of anticipa- .

L tions of nature. and thus makes Possible’a richer variety#gf observations. -

¥ ho . ATee cognition of what Cohen’ calls “the: . ineradicable mlmgency of .

s - wexistence.... Logic enables us to‘organize fields of experience by provulmg,
- ¥ uswith rclatmns 'lfkc cxclusfnn and inclusion whose recognition contrlb-
' utes sanntyuLdauMnnt become % picee of -butter gnd a\color C mnot
become a sneezeé.. . B verything is. connected in (u\hplte ways with definite .
sother things, so that its full nature.ls not, revealed excePt by its posmon' o

St 'r and relalmns Mthm dvsyslan " - -
e Po'swbl/ilws of Dm overy o ' T, '
o ) '. Cohen ‘the lawyer and |0[.,lCl¢ln agrees with Brown the psycholoyst and

v - * Khguist and Beombrich and Teggagt the historians of. art and society on the}
AR o subnrdmdlmn of - mcrta»fuct and of subjective hunch to the -processes .of \,

< hypothcsns and demanstrition, Weemay note that these\‘men ask not. for

' ';i‘- T lhc all-or-nothing proofs of the old. syllogisms. to which moderg- semanti-
RN "ists have been so opposed. but rather for- s%nple testable posslbllltles\m
I for,xhe somes rathcr than the alls- Q[ onc. o,-as in debate we need ‘not |
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ask for pure scientifiv proof, but rather for-the weighing. undér a proposi- ~ *

“tion, of the positive and negative evidence for it. As Elizabeth Sewell puts |

it in heranore poctic way in The Orphie Voice, "poetry and science are .

+ '+ 7 activities in which thinker and instrument combine in some situation which
-7 is passionately exciting because it is fraught with possibilities of discovery.”

. »The other day | read’in a book called Schools for Tomorrow, by Alex-
- ander 1. Stoddard. concerning the use.of telovision in teaching, a statement
- that seemed to- me a confusion of the sort 1 have been trying 16, argue.
(;;,(unst here."Under the” heading “How We Learn.” it said as.. follows: .
“Léd arning consists fundamentally of two phases: The first has.to do with -
gathering the taw materials of learring through one or more of the senses.
- The second involves doing something with or about one's sensations. that
is, turning these raw materials into the” finished products of knowled;,e
and wisdom. The first phase might be cqlled percepiion and the second .
phase thinking.” Every other boak | have been quoting from today has o
been: devotedly opposing: such a view by trying to show biologically, . e
psychologically. historically, linguistically.! ur@ically. that man Joes not =~
receive raw materiils through the Senses and then try to make meanings
of thent" through the mind. Rather. the meanings that he makés. tentative -
~and provisional as they may be at every stage, lead him to look for ma-
terials.of experience which will test his meanings. So the student does not
~need to stuff his mind with so-called “facts™ before-he ¢an beresppnsible
for a’tentative statement: so. on the other hand. for any statement he
' makcs he can be held responsible. o : - ‘ f e

 Two tc.lchcrs of English at the C‘nll;‘u: of San Mateo. Elizabeth Kaupp
.+ and Jean Wirth, récently made a study Of the suggestions for the teaching
of-high s¢hool and college ¢omposition fresented in journals and hand-
books of composition ever the past few years. T hey found that elther the
so-called “treative™ assignment or the so-called formal. pmctlcal asslg,n- ,
ments like report- dhd letterwriting bulked large. ‘almost to the tofal ' .
exclusion of mtmn.nl ‘processes. 1 hope that the books of the~l%()s along
with many others. may help change some of this emphasis.. movmg away
Trom “raw magerial” and “sovial ddmstmem towagl the center where they
can.meet in thnuLhtful drgumcntﬂh(‘undklnb of statements” based on -
~interest and speculation and the supportm;, of thiem by adequate evidenge
©pro lind con., .. . "
Theexperience of the (‘omnmlcc on Prme hdb been that brlef pomted
instructipn in the'se prinsiples has resultedsin immediate student improve-'
-mient. W just after nncfcmnnndtmn in any ficld has been given and just -
“before the next one is to ogcur, the.instructob ot even the reader spends_
i mcrc hqlf hour, mlkm;, about the logical slruclurc of the preceding .
questions and nf.pmmblc future questions and ‘about the implications of
such logical structure for both the form and substance of the answers,
more . than 50 per cent of the class nnprnvcs a whole grdde.\whereas in’ o
U\c normal class pnly ahout 20-per cent improyes, There may be improve- " .
\* - , ’ _ ) o R R
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-ment i understdnding (hercfnrc.‘as wefl as in emotional motive if the

patterns’of our assumpBpns are realized to be not arbitrarilysoperable, -

but clear and usable.

When we read many ¥eports on education, ‘'we find ourselves dealing
with largeimpersonal forees = with sizes,of rooms, exhaustion of teachers,

curricular units, and massive costs. Or when we turn in distaste from such
generality, ‘we find “ourselves i the equally puzzling interiow realm of
b : .

_individuality. justly mysterious and irresponsible to generalization.

‘In math sections, in history. in “French, in English, in art. in biology,
F'd ask students day after day first o write down in"a sentence or two
their ltn'(tcrstiillklillg ol a certain material of study at that particular point,
and then to back up this statement with staiements-of the evidence on
which it is based. Day after day | would (indeed, do) g_ivc them practice

not in ekaborate papers but in short paragraphs.in using the major terms -

el retation which are the bases of yerbal reasoning: the differenceé between
positive and and*negative but. between positive if and negative thongh,

between positive therefore and negative however, until it dawns on them,’

in"a way that is alwavs a pleasure. thar thinKing is not a vast welter, but a

simple set of clearly definable ahd usable patterns for learning to get, -

whetherin metaphors of inner or oyter, lower or higher. from where we
. . e . .
have been:to where we are, to whéreswe want to 2o,
sSometumes we are told that the student's ¢ffort to “presstructure” his

matertal i% dangerous, that it imposes patterns“upon raw materiall-l have -
- heen suggesting that the pattertN{t provides is the pattern of humanity,

both stable and chungtnhlcz that pre-structuring may well changesin the
light of new evidence.

subjective distortion. This is not to speak agminst social prganization or
the, unigwe powers of the individual sense. but it is to try .to focus our

responsibilities as teachers in the central realm where men-can best agree,
the réalm whers ‘hcy car learn to establish the fine znnda'i.mple_guiding :
lines of the reasoning human mind. .~ e g

-

v -

a very different post'structuring, bit that without
its puilance at the outset. the evidence gannot be evidence but meregdross,
mere inert material susceptible to ¢ither mechanical. manipulation or
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What We Compose - |
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The word mmpmmon with.ifs relation to mmp()\e ‘component, com-
posure, is the word of the active eomposing artist and of the poised.-the

“ composed philosopher. When we try to teach composition, we are trying

to teach artand philosophy. and I cannot thmk of a better’ task But it is
a difficult task. and we ofteh go wrong with it. :

One reason we go wrong is that no oné'of s is a good enough philoso-
_pher or-a clear cnough thinker to be sure what we want to_say. Our’
-]hnuz,hts are not well cnoug,h u)mpmcd because they, are not even yet
fully developed. Another reason we go wrong is that we are nét good
enotigh dl'll\ls that ls we do not serioysly "understand the powers of the
medium in, which we “work to shape our thoughts. A sculptor would: not
leave to Lhanw his choice of marble, clay. or wood to work in: a musician
would not accidentally shift from key to key: yet.the writer, because he
has been using language all. his dife, faggets to treat with consjderation
‘the I.u@u(u,c which he must use formally to shapc his thought. Further,
not only artists but even scientists have had-difficulty in standing away"
from their own' language far enough to see itsclear. ,S0.we have tended-to
understand our own mostly through other l.mg,uag,es and have developed
“a number of Latin. French, and German anal6gies for it rather than a «
direct view of it. Now. by increasing the number of analogies to the most _
- distant’horizons. of Maly, Bantu, and. Athabascan. we are able, often by o o
"~ the very aheurdlty of the distant relation, to see our.own more clear. :

" But the question has naturally risen, how can such objectivizing, such -
particularizing of the traits of all languages, into phonemes.. morphemes S
sememes; serve -the needs of art, which ratherssynthesizes and subjec$
tivizes. which aims not to-take apart_but té¢put together, not to unalyze .
but to compose? 1 think the simplicity of the answer lies in the question -
itself: to make a whole out of many parts requires some knowledge of the
parts. Composition neegls components. l‘he worker in wood needs to

" know the grain of the wood.’

Over the yedrs in which 1 have been- teaching essay- wnﬁng and trying
my own, | have looked many times at a page of printed text, hoping to see -
asimple puttern of théught on the page. Accustomed to poetry, where the
vmble and aud;hle patterrf is dominant, I have been steadlly nmpressed_
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- by:the straightforward pro quality of prose, and have shared the. sense of -
students that in writing prose they commit themselves to some: sort of -

‘o o fide of words, Where has been the design, where the pattern. of what [ was
reading and what I was writing? How amorphous- were the materials of
4anguage with which I dealt? Memories of Study of a multiplicity of gram-
matical categories, and more recent acquaintance with form classes and

immediate constituents, served to stress the unredeemable complexmes '

¢ of prose. v

It was clear that for. practical, describable purposes some sort of drdsllc
simplification. a nmvmg, to a level beyond the 'molecular structure, to the
grain of “the wood, -was necessary, but [ did not know if it was attainable.
Then three sorts of clues came together to aid my puzzling: first, reading

Sacks and Ann Stanford; sw(md dobatés with Bertrand Evans, Benbow

Ritchie, Richard Worthen, and Leo Ruth, in prublems of te uhmg‘ and.
finally. in relation to poetry. the reading of leSSlL English prose.-beginning

in the Renaissance with Sir Thoras® More. and endlng, with Shaw and
Russell. ’suddcnl\ one day when [ looked at a passage: ofprose. | recog-
nized a structuval pattern in n. and when [ tested my sense of this pattern,
" in a number of different wrlters. I- found three or four major variations
* which served to suggest its relevance and pervasiveness. My specific
method was to combine analysis of the frequencies of the main Jparts of
speech.in an eight thousand -word prose text wnh a struuurtﬂ dndIySlS of
representative passages from the'text.
The hdsu fact for nhscrvatmn is thc artlculdtmn in format pros! lhat

asses, cach wnh ns subslltumble fnrmx are ‘assertion ,(suhuct predlc(lle),
d modification. Like a word, with its root and specifying affixes and
connecting affixgs. a sentence specifies and rglates its nucleus of assertion:

and like a sentence. an essay or formal prose passage also asserts, develops. .. .
ovide an example of the choices
of distribution and emphasis in-the paragraph or essay as a whole. Thus g

and relates. The sentence then may well g

+style, a eegularity of distribution of sentgnce- -elements. an habitul set of

choices and emphases from sentence to Sentence, mayQe discriminable in

. certain main types of English prose (Z. Harris, Strucral Linguistics).
‘And the student may choose between types as models. B

One of the great insights into grammar is that not content dlone‘ but

. also¢ontext. defines the working units: that both character and location

_are part of their definition. Thus we may seg that the basic parts of speeoh

the work of Zellig Harris. and discussing linguistic theory with Shelden

©

.

.« Substantive. predicate. and-verbal phrasal. or clausal mddifiers are not.

Justiteins but are alsofdnctions, and perhaps any of the items may serve
any-of the functigns interchaggeably, and word-order may be as vital to

meaning as word-form. ( The preseny sight. The sight before us. The sight

which is bgfore us.) So too with 8e lenccs. The root of the sentence has
15
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its affixes, that is, time-place-mann€r-modifiers, as does the root ‘of the
. word; and.the sentence like the word is not an independent unit, a free
v - forg, becauseTits meaning is.dependent-upon order as well as on content.
. The order of "He did not sing. He.wanted to sing.” makes a meaning dif-’
ferent from “Hebwanted to sing. He did not sing.” Even more. the use of
connectives rests upon order. “He did not sing. But he wanted. to sing™ is-
normally more meaningful than “But he wanted to sing. He did riot sing.”
Content and context thus are accentable by. the connective signals. In
.« x‘-mmmsi(inn. the selectjon of material is supported -and-conditioned-by
the ordering.of the material, its position. and by the devices of signaling
e . order the connectives. which make up a large part of the com—in conipo-
' sition - the sighs which.put the idea together. and put us together with-it,
4 One of the simplest ways to observe and follow significant order. then.
~is to pay close attention to the CoONNECLivEs M o passage — o noté not only
whether the idea moves by words, phrases. or clauses, but also by which,
sart it moves by additives like and. then. also; by comparatives like as,
gw how: by disiunctives like bus: by alternatives like on the one hand. ..
o the ether: by causal subordimates like if, because. for: by descriptive
suhm"t’li}mlcs like.who and which: by temporal 1ln(|“spill‘£il_l locatives like
where and there, when and then. Behind these guiding signs_ lie basic
~logical patterns of which we profoundly need to be aware.

What it seems to me important for the young writer to know. is what
these choices are. how they have been made in the past. and how he may
make them in the present. They are not infinitely various, for example.
but limited and significant for certain tones and attitudes: the phrasal. for

Jareceptive pbjectivity of observation, as in many scientific writers: the
balanced. for areasoned subordination: the active verbal for a commitment
tonaturaltemporalsequence. eventsasthey happen. What the writer chooses

'+ tosayabout his subject. and how he develops and composes it is a matter of
his awareness of? his powgr over: his thought and language. To think of Him
as.only individual robs him of his participation in values, makes him a mere
aom among the rest. But he is not. As an artist he is most solidly a worker ift .
. the values of his medium. So khe $tudentis the young artist too. Once he is
. abletosee howothers have worked before him, how others work around him.
FEE -un(l\mcc he is able 1o estimate the powers of his own language. he can con-
. si(tcrdclihcrzub_lﬂy;\g&‘ci&f\'&ld_rc}o&tﬁ{msciously. plan and proceed effectively.
¥ with asense that hisfate is at !g\gist'pufﬁully. in composition. in hisown hands:
that he can decidc}gyre*he,&lyu_r!t‘s"tn 2o, and then go there. o
~The majos: ord:=conntstives we uge today had theirsourcesin other forms,

Cinother fnirtsp[qucch. ("'\ni_ﬁ}.v,_‘as wnty i_)r anti —two parties face to face across

L frborder.om -uml‘thpmherj.,liu!; onthe other hand. excludéd. made an excep-
S ivnotthe other pargy. Because was the phrase hy cause. Most conjunctions,

' u'(-lv.m’hs. zmtl‘q_;rcp?ﬁ%ls.;ﬁ*. signs of s;‘mt;_iu_,l. emporal, and conceptual
‘rChations, of sepgrutimg and ji)jr‘lin‘;'.,prc;cedilﬁmd following.

- Betus luuli'j{]t-lrjcir‘_prkvdcflu_rcs in some yigorous and distinguished prose

~
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styles: for ex ample that n[ Emerson-ncar the beginning of Sel/ Rehame.

"The subju:t pre(lm‘c umts are ltallcm,d m contrast to the. modlflers

_‘-‘ Imvellmg is a fool's paradise. Our First Journeys discover 1o us
the indifference of places. At home I dream that at Naples. at

= Rome, I can be Antoxicated with beauty and lose my sadness. |

R pud\ my trunk, embrace my friends, embark on the sea. and-at

st wake up in Naples. and there besidé me is the stern fuct. the
sad self. unrelenting, identical, that I fled from. / scek the Vati-
can and paluces. I-affect to be intoxicated with sights and sug-
gestons, hit I am not intoxicated. My gmnt goes with me where-
ever | go. : . . o,

But the rage of tr.welllng, s a nmptvm of a dcepcr unsoundness
. affecting the whole intellectual action. The intelléct is vagabond,
., and aur sysrem of c(lu(.ln_nn fostors re.stle.s‘sne..s. ‘

" Note' the simple_ subject-predicates without connectives: Travelling
is a fool’s paradise . I pac A my trunk, embrace my friends... | seek - tlu)
Vatican... To these. what are the simplest additions? The n'mdifymt., noun . -

fool’s. the adiectival our first. the phrases o us-and of places. Then, the y

patterned parallel additives. at home, at Naples. at Rome: and on the sed.
“at Nuples. beside me., culminating in a pile-up of adjectives —rhe stern
fuct, the sud self. umclwmng identical. Also then, the subordinate c¢lauses.

Ctheself that 1 fled from. Swherever. 1 go. aré not very complicated. and.

-J

along with the phrases, Igss structurally important than tfe simple temporal
'scqucncc ol verbs:'&—iscover. dream. pack. embrace. wake up scek-
aftect, go. fosters, travel. are forced. - . o

Notige that simple’ sulncg/f)rc,dlcate. and modification need no con- -
nectives: that connectiVes come in by adding place. time. manner. cause:

\_Lh‘ is. the. phrasa} and clausal specifications of snmple mod}flers The:

proportioning of parts of speech is characteristic of Emerson's slyle—one _
adjective to.three nouns. to two verbs to two connectives —and ;hls propor-, -
tion is characteristic alsn of what we 'may call the predicative or active

verbal style, typified hy such a senfenee peryps as: The bright boy came

to the beach and built @ boat. Alternative emphases would increase cither
the adjectival og phrasal modification, on the one hand. or clauses and
clausal connectives on the other —bothi thus with ticher modification, with
assumption, rather than statement, of quahfylr&'data ﬂle bird is yellow
-makes a statement about yellow: the vellow hml sings assumes yellow |n
order to talk about simging. & ¢

Emerson's style puts a maxintum premium, for l:nz.,llsh prose. on lhe

separate items of predication, the free funetioning of ¢1c( e verbs, Whit-

man differs: he substantiates with phrasal- connectives: . into. of. with.
and the comparative or alternative or and thun. with the barest minimum

of causal and relative terms. His ud|ccl|vc and nouns and connecnves .
- are more- than hmcrson S his vcrhs less: he is onc of the few for whom

U o . 23} Co o
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many vcrhs are given the form of adjt‘ctrve parucnplqs three times as. many
.as Emerson's. In the third paragraph of Democratic Vistas, Whitman in

ctfcct introfluces hls style as well as his subject: S R

But precludmg, no Ionl.,cr let me s!nAe the key-note of thc follow-
ing strain. First premising that, lhnul.,h the passages of it have
_been written different-times, (it is. in fact. a collection -of mem-
oranda, pephaps for future designers, comprehenders) and thoul.,h
Ay be open to the®harge of one part contradicting another—
“for there are opposite sides to-the great question of democracy.
_as toevery great question—/ feel the paris harmoniously blended
“in my own realization -and’ ¢onvictions. and present them to be
read only in suth onenesg. ‘each page and each claim and asser-
tion modified and temperid by the others. Beqr in mind, too, that
they are nof the resutlt of studying up in political economy. but of
the nrdmarv _sense., ubscrvmg, wandering among men. these
States, these stirring vears of war and peace.

¥ : ' :
Here no m.nrc than afifthyof the material is direct prcdlc(lte of subject,
in contrast to Emerson’s t#alt Whitman admits the possible charge of
self-contradiction, but dismissés conscious contradiction. so stfong for
Emerson, from his style - “each claim, .md assertion modifiéd and. ten)-
pered by the others.” Modification is thevkcy note, and sensory modifica-

tion. not from argument. but from observing, wandering. In. into. of. with. -

or, thun: "Our fundamental want today in the United States, with closest,

amplest reference to present condittons, and to the future. is of a class.

and the clear idea of a class, of native authors.. -accamplishing...a
religious and mory| chdrduer beneath thepolitical and productive and
intellectual bases: Qf the States...Never was anything more wanted than.,

. today, and hcr’m the States. the poct of the modern is wanted. or the

Aruitoxt provided by Eic:

gredt literatus ¥ the mopdern.” : :
Bctwccn these extremes nf Whitman and Emerson. therc is a middle

' rnundw not a mere com romise. but a mode of its own, as its vocabular
£ p

exemplifies. Note Twain's ehapters 15, 16,17 in Life.on -the Mississippi.,

- for example. T he chief connectives are prepositional like Whitman's, but,

of & mare directional advetbial sort: ahout, at,between, on. through, to,

“undex upon? with, like Emerson. a minimum of locative and possessive
~termsAWhile Whitman's preposmons of place show presence or possession,

Twain's show action. befitting his stronger use of verbs:

“ At the first glance. one wounld suppose that when it came to
/fnrhlddmg, mfoimmmn abput the river these two parties could
- play equally at thal game; but this was not so. At eve” good-smed
- town from 6ne end of the river 1o the other. there was a “wharf-
hoat”to land at. instead of a wharf or a pier. Freight was stored
in it fnr trunspormmn wamng, pussengerv slep! in its cablns;_
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N~ Herc about a thnrd of the material is direct predneauon of subjec
“between Emcrsons half and* Whitman's fiftly, ]ust as Twams style
- general balances. adjectives and verbs, :
g One may. well suggest that these distinctions 1 hckve been makmg are
simply based on_ subject- matter. Emerson- argues an idew, Whitman.
- describes observations, Twain sets forth events; _therefore the difference _
. in verbs and connectives. But it is n6t so simple: while subject is a matter.
of style, so is attitude, and the habit of speech. So we ‘may find ‘in the
Renaissance. in a trio.of essays on morakity. that the same stylistic con-
) trasts occur. Sig Thomas More in his Utopian debate is like Emerson.spare
. ' in adjectives Atrong in ¥erbs and the logic of by. how.:that. Ascham in a
“similar moralizing on education takes Whitman's role of blending. alterna-
.o tives and degrees in amongst and in: he ignores relative and how clauses. #* <
.Bagon has Twain's vigor and, crwpnuss, his 10 directions.. his moderalcly .
strong use of clauses. o
. \(mnp.nrmg Jonson, Milton, .md Ernwne in the seventeenth cemury\ we
see that Jonson. the actively predicative writer, usés rela‘ively few and.
of:many about, against, -with. because, "bus, /or if. so. than:-that. Like
Mnrc then, he combines simple verbs with- clausal structures. His prepo-
ra ~ sitions show especially a relation of opposition. . Browne. orf-the other
B hand. uses little opposidon. but much-above, from. in. of. into. upon. the
vocabulary of location. And Milton. in the middle. is characterized by the
most and. as before, now, into. out of. prepositions of active directipn like
Twain's, as well ‘as a high praportion of relative connectives that.” what.
¢ - which, who. Jn other words, we may see that certain styles vary but persist.
In the twentieth-century. the decline of suhordmale clausal terms lessens .
the distinction of ‘their whole style. but still retains in Lawrence's hecuiise.
if. w h;u a great umlrast to Huxleys locational hehwen from, Russell’s

. ubout, since.”
_ ‘On the other hand. to nme the power of‘temporallly consider lhc prose.
.ol the sixteenth cenfury as a whole. in such W()?( as Tyndale’s translation
of St. Paul. Thomas Morg's Apology, Hugh Lat mer's Fifth Sermon. Roger '
i&seh’!m s Scheolmaster. Raphael Holinshed's  Chronicles. Richard .

Hooker's Lavwsppf Ecclesiastical Polity, John. Lyly § Euphues. Philip Sidney'sy.
Defenise of Pdesy. Francis Bacon's Advancement of Learning. and Thomas
+ Dekker's Gull’s Hornbook. The fact that all of these but the S¢ hoolrmrs!eri
are \tmmb,ly. prcdu.mve that is. use verbs twife the adjectives and two- +
o -thirds the nouns. suggests that more than individual choice was involved:
- undghe variety of topics and genres su;,bests that time. rather than type.
h prowgled the contmon bond. Even certain specifications were agreed on
in emphasis by a nuniber of the writers: espedially to come. to find. to
give. to know, to make, ta see. to take. These were related to adjectives
good. great, true. whole. and nouns of human and social value like mind,
o b reason. w ord, work, and’ l() a muIUleuty of. malor connectivges. especially
conjunctions. :

he
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* So:not- only type of. choice, but urxn?é may prowde ‘meanin ful g,enerall-
~ zations. Time, with its general lessening of connectives, limits in its way
the choices of a writer today, making probable the shortemn;, of 'his
sentences to forty, tather than an older seventy words; cutting down the
“probabilities of strong Io;,ual connective use, and raising the chances for
the advcrhml\; Within time and type then the lndmdual wrlter ‘makes his _
$ own unique combinations of choice. - : \ : o
' From-choices. let us turn to. neuesuqes the wrliers cor%mnments to .
prédu.umn Suppose a student is considering the questiod What does '
the first scene of Hamlet do for the play as a whole? Anﬁ suppose . he
decides a good answer is: The firsh scene establishes Hamlet in the view
Cof iy Lonlcmpnrar §. a view emphasized first by Horatio. then by Laertes.
" Rosegeranz and Guildenstern. and Fortinbras. Then he knows first’ of all
" thathly predicate is establishes Hamlet and that the steps of unfoldln;, this
_predicyte will be the steps-of his paragraphs. The first scene is the suhject '
from itghe material relevant to the pregicate will be drawn. The predicate
then isTurther modified by two phrases—in the view, and of his contempo-
. raries. And finally. the last phrase of the questiom, /qf the play as a whole,
’ is prepared to he dealt with in the apposition, 4° \‘lew ‘emphasized by
' Horatio, Laertes. and others. la other words, both question and answer
“consider what possible predications can be made for Scene 1. and. then
‘proceed to select and develop one of ‘them. It is not the substanee of
Scene | which will guide the essay: rather. it i the pertinence which the ~-
predication will attribute to Scene L. In such a way. the writer is master of ..
his mgtcrml He'is not:conditioned hy his material: rather he is faithful . »
- ‘W it in terms of the responsibility He takes toward it, and ‘the evidence he
finds and provides for the. predication—in our mstanw for the statement
establishes Humlw«q,nd then for the views. of Hamlet's cpmpamons._
thmughnut the play. even to_the final speech. of Fortinbras. ,
If I have a hero. the predication, or idea, I have also a villain, the “pre- -
liminary outline.™ Lest yvu accept what [ suggest too easily. and agree that
of course we teach the following-out. of a thought. not of a mere mb]ecl .
, remember the usually accepted form of outline, the outline of the “topic.” - RE
o lopic: Sc\énc of Hamlet. Outline: main steps of Scene I: A. The Guards. - '
.+ .. B.Horatio. And so'on. Even in the writing of theses in graduate study. the
-+ - student earries the c,nnfuslon of such inertia with him; and prowdes out- . .
' lines and- bibliographies of sugh a field as “the early ﬁxteenth century oreé.
“the industrial ndvel.” without yet knowing what he wants to say of it. For
~such a student, the beginning is- not in the word, &ut in the hell of no .
mtenuom So then he says, ¥ have taken too big a subject: I must narrow .
this topic or this Idcation: and Idoks puzzled when one asks: ‘Will one .
industrial novel be easier to outline than the- mdustrgal noveél? Will Cali- -
formtia be easier to outline than the United States? W|ll Berkeley beveasle{
to outling than California? . T
: Plnrther"the standard outjmt, conceals rather than reveals the Crucwl
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‘umulalmns of” wnnecuves A B dnd C subordmauons stress a sort of’
pardllell\m usually inberent in the subject according to certain taxdnomic
presuppositions. but not related to the main line of predication and the
" supplementary modifications which the writer must work along. To answer
about the 'who and what of an event the main questmns of time, logation,

. 1
cause, and manner. in when, where. why. and how, is to work thrnu;bh the

words, phrases. or clauses of -this mformduon with emphasis and alterna-
1ves most probably related to the main point the authar i is makm;b about
the event, and thus. transition for transition, markmg the mam sta;_.,cs in
" the development of that poml _ -

"~ You may nptice that my exdmple of a subject has, been Scene.l of
Hamler. 1 have a serious reason for this choice, namely that fidelity to the’
relevant evidence in the subject-matter is best studied when the s(udym;b
group shares the subject, has the text before it. No doubt all of us have
done mteres(mg, experiments with the providing of common- materials.
- My coll€ague. Jacksc Bur;bess for example, reportsthe he effectivé use of
the view from his cl#sroom window. Charles Muscatine works with vast
shared concerns like death. Benbow Ritchie works best with two or three
" translations of The Odnsev in hand at one time. For composers of.all
“kinds | think the important point is that they compose responsibly in -
fields they are stugying —literary ‘students .in literature., botany stuttents -
in botany. As all of us think through the medium of our language. English. . .
so all of us need to learn: and & teach. composition in whatever field we
are working in and knowledgeable if. and to treft the material of that
field with fidelity. Fvery field of knowledge. every center ofmqunry carries -
its own responsibilities in lls own langunage, Enz,llsh—lf indeed it claims
English as its language. zﬁ '

Almost twenty years ago, the Berketey Plan fnr prose Lomposmon was -
begun under the direction of Professor Benjumin Lehman and later was
worked .out by Professor Benbow Ritchie and others. As it. is now-being
worked out at the Davis Cdmpus it may well widen its name as well as

its function. Central to the. plan is the bellef I hayg just expressed about

subject-matter, (hal every depdrlmcnt should teach compositionin its own
subject. Central too’is the belief that well-construdted questions, in tests
and asélgnments will with a little ¢are. get well- constgucled nswers in
whjch a-predication will carry the burden of argument, rather than a mere
list of cuegtems under the term “disguss.” Central too is the belief that
ndividual power over problems comes from practice in consciou’ choice
of alternative relevant materials and structures. alternative modification.
Therefore the Upiversity of California Prose Commmee vmade up of
members from ' { varicty ofeacademic departments, undertakes to give a
course for readers and assistants in all interested departments, teaching
them how to make dssignments and how to guide and evaluate the resultant
writing, even for large numbers of students:at & time. This aid is not fully
made use of because ma departments feel that they more eumomnully
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use their dsslstdnts in thx Bundmg nf ldhoratory expenments and reddmg
of true-f .llse questions. Nevertheless, in a range of subjects from music
o economics, from- classics to psychology and sociology. the advanced .
‘students ‘may learn to téach the hc;,mners the rudlments of thou;,htful
“writing in their- field.
chcntly colleges in this cuuntry have hecn confronted with a s.ld .md
troe report by Protessor Kitzhaber on the progressive (Ietcrmrauo;l of
“writing by students at Dartmouth. All the Bloom,: unease. queasy medi-
nuny slipshod madcqu.ncy of which teachers of conmiposition are aware,
and which are so tellingly set foth in this report, were felt too at Berkeley
- in mlud;p.nrtmcm.nl studie’s of student-writing in l‘)‘*() 53. But one further
_important fact should be noted: that deterioration is less in the supply
- 'of good writing than'in the demand for it. . That_ is, the- student Is apt to
adapt hlmscll to the.demands of the course of studygand: to supply only .
minimal cues rather than complex structures of thought..if these are all
~ . that the questions, or the readers of the answcrss require. K
So the uﬂ'pcrc assmen‘in a wide range of depdrtmcnls at Berkeley also-
- write badly, und write badly whether or not they wrote well prcvmusly in
. lirst-year composition. But after only two widely spaced half-hours of
Y cwl.llmlnry lecture. by lnstruotor and assistant. on' the sort of reasoning
© Stressed in this essav. that is, the need for responsible predication of a
subject adnqu.nlclv evidencéd, over half of the students improve by a whole
“grade. In contrasting groups. without this compositional guidance, a fifth
of the students improve by simply increasing their understanding of the
subject matter. l\mmledgc can be stréngthened therefore by conscious
awareness of responsibility. Every writer. in every sentence_he writes.
needs to relearn his method in relation to t;.nch new complexity of his
medium. Composition does not work in a vaduum: jt ¢annot be learned
“once and for all.” It works rather in a medium whlch Lrows mcredsmgly
complex as we learn more about itand requires fuxther dnd further adapta-
tion of the powers to compose. - : '
In the word grammar. as admirable_as u)mposm n, lles a fairly snmple.
“or simglifiable. answer to. our questions. Grammar 1ves‘uc the articula:
tions, of language with which we can compose. And thgy are not infinitely
multiple and confusmL. rathes they are fairly basic .ahd- elemental: the -
individual anel powerful’ purpose of the _predicate; the rel¢vant substance -
of the subject: the specifiable details of manner and locatio m_modl_fylng.,t
clause. phrase. and word. and the’ explicit formal guidance of\connéctives:
thus we con’Ipose our purpose in substance, quality, order ‘and N kdbe. To -
know our purpose is nolgeasy: it takes a philosophy. To know the mals
Ic.nhlllty of our medlum is not ulsy n takes an art. But dlf}wulty ne d not;

language .lrj sée its. potenualltles for hls purpose dnd for purposcs beyo
. “him. Grammiar for him can be as clear. strong, and potenllally expressive
-+ dasfor the mnm accomphshed artist.“Our own best prmuples of cohereme,
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- would we dpply them to our lang,uabe would tell us that we need not lose
" sight of the forest for the innumerable small branches of the.trees. o
It is the grain of the living wood we are df(er the character of the

L lang,uabe by whtch we live -and compose.
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.. A style is ancattitude, a-set of values

Styles In Composition

MATERIAL HAS BEEN GRANTED BY
Josephine Miles -

2

4
-

TO THE EDUCATIONAL RESOURCES.
_INFORMATION CENTER (ERIC)."
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which underlies a set of habitual

. choices, A.style of dress, a style of action, a style of speech, a style of

P

¢ A

. - .

“The ho

ith the ‘what. is the message.

L writing—a stylus was a pen—all tell us something ‘of what we want to -
<+ know about the character and motive represerrted in the habitual choices, - . -

oo

Is it useful to be-aware of one's own style. or does such awareness
_interfere w,'i(h being natural? My belief is.that, once having become con-
scious-of the possible chaices and once having made the choices, one can,
Be securein them and thegcan become natural. Knowledge and conscioys . -

choice; in other words, support rather. than Ooppose intuition,

and give 1t

flexibility as well as case. sympathy as well as surety. a sense of alternatives

o as well as a sense of preferences:

The beginning essavist in prose is not apt to be very conscious of what
he is” doing because he is hot apt to know what the possibilities are. Or
if e Is excessively self-conscious, stumbling over-the furniture, it may be
because he has thought oo much about his “difficulties in writing, not

~ enough about his purposes. strengths, and favdrite ways of procedure.. i
- What-are same of the spec'ific'grammu(icuf. and thus stylistic, alterna-
tives in prose” A sentence has a ring to it, the sound of its character and ™
-construction, Give me liberty. or give me death, we say, and hear the two
“similar imperatives, the two digsimilar ‘objects, joined by an alternatiwe.
Though for the ‘structures we recognize these grammatical terms, seem -
© unduly weighty. just as the name James W. Anderson, Attorney at Law may
seem weighty for someone usually called Jim, the greater formality ‘may
" be useful for distinguishing one Jim from another. Tle representative’

force of such aphorisms is limited
Y
re-mforcement by patterns of sound.

by their unusual succinctness. and their -~

The usualsentence’is njore.complex, yet less closely-Ofganized, moving
along as part of a sequence: At its simplest it predicates-a subject: rela‘tes(
one concept to anpther: The bird is vellow. The bird flies over the figld.’

hird which.is

The bird sings a song. As part of a sequence of subordinate clausest e
yellow fliesover the field while he sings a song: As qualifica

tion by adjectives: The yellow hird, flving over the Jield, sifigs u song.
As connected phrasal material:. The vellow bird, in flight ove}r‘the field.

s
- :

" 35

3

"

I

"PEBMISSION TO REPRODUCE THIS

.



° .'_' ’ K ) - ®. - A
. ‘ / | iy TR o -, -
_ A & . K : R _
. © SINES a4 SORg. Differing. prdporlmns of lhe chle/rcferenllal lerms. nouns. - .
- :

. & - adjectives. and verbs,-and of their conneotives, resylt fgom these diffeing -, ...
' ) choices. O the basic subject, verb, and abjyet, bird, sings, ‘and song, even
« 0 subjectygnd object may be dlffcrcnlly u)nstrucu,d by pronoun and clause,”
e for example: He who flies sings what he jeels “There is, in other words,
structural: subsmutabjllly»\as well as thé referential Subsmumblllty we call
SYRORYM. ()nly the verb cannot be rcz}hced in stgicture, and thus. w1th its
subject-and object, provides {the ‘statdment’s stable center. ¢ . ®
v <A masterly prose will-etiplgy all vasieties of pbssnblllly, yet" will main-
' lam dgmam-line’of emphasis. So, for cxamplc. the prose of Sir Winston
: hlIl exémplifies all the altcrnauvcs noted here yet moves dlong in-
/ he hdslc moderation charaucrlsllc of its author.” “No one prctends lh.tl.
dunncrucy i§ perfect or all-wise. anecd it has bgen said that democracy
s the wordt form of government except all those other gorms that_ have
3] trlcd from time to time"(1947). The vcrbs and ;xdjeuwes hcrc work -
o uwdlly L giye slz,mhumco’ the nouns. in. forms cxpllcllly connegtcd_
e xmd sﬂhvr(hndled . ;
i ' A more gqmmon. byt suﬁ carcfully subordmaled way -of spcaklnz.,. 15 to,
b 'hc‘ﬁ[ M the strong, inner clauses of - hns writing from 1943: “Some .
. pejplcs' idea of |free speech| is that they are free to say what they likes )
s hufif }Qy(mc says anything back. that ¢s:an outrage.” Under ideg. is tlufb‘--f
' | . comg, %ucgcxsnc yerbs under \khut but. and 1/—~lhe ucuvny of thouz,hl n
- Rl dnminancc of vg}*‘,p‘\cr ad] clives whuh i chdmctemm of a nmjonly
- 7 of English pr St *’ . .- .
. Phe “curt’ “\ersmn of this rc(llcallye slylc is less subordinate. From™
. 1915: "The teuth iss mmnlrnverllble panic nmy resent it: lgnorancc may
) " deride it: maliee may distort it, by there it is.” The free verb, unbound
.+ - by ¢omiectives,-is nevertheless M» ed by the paral‘lels ©f strycture and
“+ - function. Sentence by sentence, yerb by verb, the cupt style, fostered early -
o by Sénecd, and: imnaled by Elizabethah - Senecans like Sidney and Lyly,
= scants the connectivesof cliises and thus the u)mplexlly of subnrdlnallon.
. though not so_avegse to phrasal_ maodification.' : .
- AChurchill iffeed sometimes turns tO phrasal pile-ups withithe z,rcalcsl
L e, and provides, often in frony, the helgh'l of modification as alternative - .
EEE P T pudwam\m "1 got into, my boriey lhe essential structure of the ordinary.
Vg - British séntence which iya nob® thing™ The adjectives here aré dominant ~~
a “and “thematicunder the: stron;,,ly nmdlfymi., bones. . phrase. “Nolhmg is
~ more dangerous in wartime than telive in the lcmperamcnlal almosphcre. ;
DRt " of a Gall ap. Poll ulways feeling one's pulse and taking oné's tcmpcraturc.
. . Under the ‘themie tlangerons, the, phrases of atmosphere and Poll. thew
N adjectives of fvelmg and ml\mg kccp“lhc sense of dangerous in suspension
.- ‘ - ahd cnnhnul/v. No,even more mehanc by, in 1944: At the bottém of all -
A thc tribyytes /paid tq democracy-is the little man, wllking into the.little
' houlh w, ‘th-a Jittle pegeil making a litfle cross on a littfe bif of paper—no
Lol dmounf bf l'hewm I voluthinous dl.st_:'llsslon can,- fm_ally‘dnmlmsh. the

-
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_ nverwhclmmp_., mlponance of t‘hal pom( " The little. little, tgnd little "djec-
ives, uulkmg and making, culminate in the final adjective over)ghelml -
Even in his most characteristic balanced: form, Churchill may’ stress thie
*pithet. as in 1945: “The inherent vice of Capitalism'is the unequal sharing
v of, blcsyngs. inherent value of Socialism is the equal sharing Wi.\"_
~eries.” Ber€® is the classic matching of, adjcc(we to noun_in both subject.
andpredicate as these are joined by the’ smgle verb, wnh. in addmon the
-, parallcting of phrase by phrase. Cu
~ Of his own style, C hurcfjil wrote, 1 I affected a combination of the &(y]es
of M.wduldy and €ibbon, the staccato antithesis of-the former and the
rolling sentences and genitival endings of the latter: and Istuck in’a bit .
of my own from Yime and time.” But also. "Broadly speaking. the short
" words,are best-and the old words are best of all®* (Man of the Century.)
The claborateness of the hrsl combination is balanced’ by the slmphc:ty i

" of the second. g ' P .
* Churchill stands at the center of [llt.,h\h prosc style, both for past .m(l . . .

{ “for present. The strong active verb which he uses vigorously he supports "
with richly adjectival and with gxplicitly connective materials, fost writers :
make choices similarly” varied, hut m'lways with hdlanccp cmphasls.

. ‘The dominant English sly|3 indeed, is the predicative. . -

- Note! for example, the following two passages. onc .written in the .

< Renaissance: one recently. No(c the independence of the many verbs in -
cach, - - Lo .
M Q
' This is their sehfence and opinion of vmuc and pleasure. And .
- . 7 ‘they believe that by muan's reason none ‘can pe fgund truer than . _
o this. unless® any' godlier be msplrul into mayl from heaven. -
. Wherein whether they believe well or no. neipfler the time .doth .~
¢ suffer us to discuss, neither it is now necessaryr for we have ' .
¢ taken upon us to show and declare theie [ores and ordinances, ¢ i .
‘ and not to (Ig,fcnd them. ($r Thomas More), '
*Itis hard to hear a new volce\. as hard as'it is to listen to an
unknown Iang,uaw Wc just don't listen. There is a né¥ voice in o
the old Anwrwdn dawcs The world has declined to hear it, and 4
" has blabbed about children’s stories. (D. H. Lawrencep = R

. P -

Tofhor. to listen, 10 decline 1o hear, '70 blub, these verbs provide the
condent,-édnnetedl by a minfmum of words like ds. and. about. and Jnodi- S
fied very little. Little is assumed by Lawrende: much is stated. For More.
the adjectives are equally few:. the connectives more frequent —sub '
dinative as with that. than. Jonless. w hether., neuher coordinativé as with ..

"« and: but the strongest are the verbs to be. to believe. tor discuss. fo shmy——

. the process of thought and argument. : ’
~~ When smmi,ly connectdéd, prcdlcu{nve prose suqnds as follows.
” in an old and u new passuge. L L
1] . .l : "‘ " <
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Another man may be'sick too, and snck o dea h, and this afflic-"

.+ tion may lie in his bowels, as gold in a mine. ghd be of no use to
- hml‘ Hui this, hell that tells me of his #fction, dl;,s out JndA
dppllcs that gold to me: if by this consideration of another’s tan-

ger ] take mine own into contemplation, and so secure myself, by

making my recourse to my God, who is our f)nly sccurlty (John.

Donney : . _ .
a t oM

K " Note the \h()l’l‘frc\lbnl clauses linked by cumulative ands “Fhere is an.
and scru,s tooina pa\ age I’ly bhaw‘ plus a series of by and that and how.

» L DcmocraLy thcn 'cgnnot be government by the people: it can
IR only be wvcrn’mcnt by consent of the governed. Unfortundu,ly
“when democratic ‘statesmen- propase. to govern us, by our own -
_ conseit, they find that we don’t want 8 be g governed at all, and
. ~. " that we regard rates and taxes and rents and death duties as in-
_tolerable burdens. Whay we want to know is how little govern-..
- .ment we can get along with without being murdered in our. beds.
That uestion cannot be answered until we have explained what
© 0+ we'mean by getting along, (Gu)rbe Bernard Shaw)

o These, like” Moms .md- Lawrence's, are styles . guided | by prcdlcalcy
A with minimal quallhwtmns For such “classical™ or balanced writers as
.o S# Francis Baconand T. S. Eliot, quahflcatlon goes alonl, wnh pruhcatu)n
- . *’lbll\hlnk balance: _ - -

- " The Second fruit of friendship is healthful and sovereign for
+ the understanding. as the first is for the dﬂ'cg’fﬁns For. friendship

- maketh indeed a fair day in the affections. from storm and tei- -
- pests: but it maketh daylight in the understanding, out of darknesb

und confusion of thought. (Bgcon) - * !

v : " Yetif the only fétm of tradition; of handing. down. consisted |
) T followmg, the ways of the immediate generation before us in
blind ur timid adherence to its successes, “tradition” should -
positively be dm‘ourugcd We have seen many such wnple cur-
rents soon {ost irthe sand; .and novelty is better than rcpemlon
Tradition 1s a maiter of much wider sll,mflcanc% [t cannot be

inherited. and if you want. 1( you must obtain it bylg,_rcat labour.
(Eliot) _ ! : ' '

“Note, Eliot's only. immediate, blind. timid. simple, betrer, and others.” .
cxplaiping the should. cannol. must, of the verbs. as Bacon's healthful.
N - svvereign. fair establishes the maketh and maketh. The structure, scems
more solid, more phrasatly as ‘more adjectively modified.

Fhe extreme, of qualifigation is to be secn in such an ancnem modcrn

3

st pmr as Ascham and Ruskin: ‘,- , .

Thus cxpmenw of all fashions in you(h hclng in proof always
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dangerous, in issue sgldom lucky. is a way indeed to overmuch

- . .. . : :
knowlgdge. yet used commonly of such men, which be ‘either Y,
. carried by some curious affection of mind, or driven by some,.
N hard necéssity of life to hazard the trial of over many, perilous
- adventures. (Roger Ascham) - - .
+ . Notonly does almost every noun have its adjgctive here, but both are

strong in relation to the verbs: with of and in und by phrases, and either, -
or. Su oo for Ruskin—the or, the: many of phrases, and the persistent -
qualification of each noun, from no frost-ploughed paths o joyful flowers ®
and «ll the blessings of the earth. ' ,
- .No frost-ploughed, dust-encumbered paths \‘)f ancient glacier fre
o theMott Jura pastures: ‘no splintered heaps pf ruin break, the fair
ranks of her forest: no-pale, defiled, or furious rivers rend their :
. rude and changeful ways among her rocks. Patiently, eddy by =~ .. » .
W ¢ddy, the clear green stréams wind along their well-known beds: _
*and under the dark quictness of the undisturbed pines. there -
spring up. year by year, such company of joyful flowers as | know
not the like of among-all the blessings of the earth. (John Ruskin)

.

No prolonged prose sequence could afford to -use just one of these
exemplified patterns. But with a natural play of variety, of stating, assum-
ingg qualifying, subordinating, explaining, weighing, it is probable that for
the sake of unity and progress there will be one prcvzlilihg thematic struc-
tural choice to carry the main tone and meaning. The paragraphs quoted, .
therefore, are not only representative of their authors' habits in general,

- but r¢present also in particular : recurrent -unit of stylistic expression; a
recognizable model of the wa which the author characteristically puts
his ideas lvogcl'fncrl Graphically, for example, we may see the above by
separating its working components into lines, somewhat as William Carlos

§ Williams arranges his lines in what he considers to” be the “Ameriéan_)
idiom.™ - : “ LR A

)

No frost-ploughed. dust-encumbered paths,

S of ancient glacier
fret the soft Jura ppstures: _ /

no splintered heaps o _
' ' “of ruin _ o M -
v . break the fair ranks .
: ‘ . ' of her forest; .
ne pale, défiled. or furious rivers rend their'rude and changeful
. L ways ' -
. Patiently, eddy. : *among her rocks. o
N Y byeddy, ' . ' -
: o the Clear green streams wind,

[N

. o - ulong their wellknown beds:

A
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< and , .
" under the dark quietness ¥
- _ . of the undisturbed pmes. _ ST
there spring up, o - -
| year | \ . . &
by year, L .
; such company e '
of joyul flowers
as| know not the like of .
. _ Cx amung, all the blessings

of the earth.

Breaking the lines with each explicit connective, we see the power of
qualification both at begmnmb and at end. In contrast, Lawrence’s verbal -
style runs as follows. with fewer adjectives ‘and connectives.

It l"h&ll‘d to hear a new voice,
as hard >
asitis tolisten
. to an unknown language.
We just don't listen, .
Thereis a new voice « _ St
in the old American classics. _
The world has declined to hear it, ' : .
and has bldbbed ' '
,  aboutchildren’s stories. -

A reader may well feel a distinct taste for one choice or another: he may
have an immediate sympathy for crisp predicative’ sequencgs on the one
hand or curulative adjectival structures on the other. for connections:
" expressed by preposition and conjunction or left |mpl|cn At least he wnll
recognize. the differences-in pattern.

Part of the value to the reader may rise from the dcxlerily with which
the form is treated. the fulfillment of possibilities in the choice. Parg,
may rise from a judgment, peyond that of the skill and form itself. of the
attitude carried in the style, the evident purpose to declare relations in
coordinate sets, for example, in contrast to the constructing of a complex

- of more and more” minor subordinations. Cicero was famed for supplying

as much evidence as possible, especially jn qualifying phrase and rolative
clause, before he arrived at his completed predic¢ation in the main verb.
‘In his sentence, thought was to be takén as a fait ac compli; It was eon- .
sldercd the great .virtue of Sencca. on the other hand. and later of
"Montdigne, that they seemed to carry th. reader along with them in an
'ihd'.mplctcd process of thinking, with main verbs unpredicu“- supple-
mented by other main and other minor verbs,” with statements powhly
short-und unmodificd, possibly rambling and open-ended. .

Often it is stated that one.of “thc'sc methods is preferable to another, more

4
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- effective, mpre true to E&lish but inasmuch as lastingly-effective English ~ <.
prose has been written in a number of different ways. it seems wise to '
recognize both the method and the purpose, as well as the limits of the
reader’s taste, before evaluating in uny but an impressionistic fashion. The
student who likes the inner sound of what he reads, and who -wishes to
achieve wmcthinb like it, or who dl\hkes and wmhes lo avond it, had bcst
be uble to discern just how it works. .

Y ln lhc pmrs we have looked at, .somc'reudcrs may recc "'niLe. rulher

modcrn I'mdmb sCRangeness in all th’e early forms Most of t
1s 'in V()thuldry. in Iubels now out of use: but. o some de

s strangeness
¢ there is a
ld_do well

prose slylc in Lcncral then. is its nunmml suhordmauon. its de
explicit connection, in phrdse and clyuse

as mmh as do most of the moderns f' m Shdw on. ln the pusl on lhe other
hand, oily. a fews Ascham, Hobbes, Browne, Smith. Gibbon. relied on

- a(l|cu1vcs as strongly as do many moderns: from the group-of De Quincey,
Carlyle. Macaulay, Darwin; Ruskin in lhc mnelcenth century to a. 'onty
of writers in the twentieth. .

Liko syntax and word-order. vmdhulury toe is-open to choices whish
are related to time and to type of interest. What we want.to talk about. -
what alternatives we select from a number of pqsslbllltlcs are mvolved
with our concerns and with the structural patterns we have in mind. Cer
tain ideas and certain structures seem fo go together. For -example, aud
pcrhaps surprisingly. the -scientific . writer ‘is usually not the loyélan bu'
rather the observer. communicating more through adjectives” and noun

.- phrases than through verbs (md-ﬂuuses His is'the Iung,ua;,c of hubstance. e
concrete, descriptive, Jit as” distinguished from' the argumentatiye:)
“connections and (ghslrdclmns of the civic philosopher and from the pre-\
sented dilemmas of the Trtist g a whole. ithe major-vocabulary of the: |
. essayisthas grown more concretd over\the centuries, losing some of its
key terms of valuc in favor of terms of sénse, which in turn may be sym-
bolic of value as the users of language emphasize new mphcatmns

. me literal to ‘figurative is one range that a w may take: from foot

' of -a person to foot of 4 mouritain, a substituted ¢ metaphoric use. To .

- this are related other subsmuuons as of a foreign. archaic, or coined _
term. From concrete to abstract is another range: fronrfoot to exgremity, \ '
stressing one of the abstract charactegstics of foot, a contrast for which

* the terms _image and symbol as distinguished from copcept are also used.

- From pnrtlculm to general is another range, from this-foot and these feet,

5 plural td mm( or a!l feet in gen’eral A fourth runge 13 from denotative or

a F
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descripfive to connotative or associative.' A fifthi ranbe,ﬁir)from neutral -
tdevulual ve, from foot as fact tq foot as value as in*“There's a foot for
you!® Theése ranges do.not necessarily run parallel; that is, the concrete N
“may Be more similar to thg hgurutnve than to the literal, the parucular may
be Hoth an abstraction and a value. A sympathetic and undcrsta'ndmt,
reading of a pruse style will take accoutit of the interplay between these
possibilities.

“or sound patterns too there arc ranges of choice: from euphony to
cycaphony: from smooth to rough transitions; from little pause and stress,-
19 muctiz.and from a patterning almost as close as that of poetry, with
symmetry in syllable, phrase, or clause, though not in meéasure to a pattern-

" ifig of forms and intervals highly irregular.

-Not many years. ago we were troubled to be told that an apparently
'}mhd table top was really a mass of swarming molecules, and that a human .
beigg was a subtle carbon-compound. But we grew accustomed to accept--
‘jiﬂg,%iffercmcs in‘levels. and came to consider at once the scientific and
,thc everyday table, the c.oncepr and the use. Now we undertake to consider
our own language also in these ways. We follow as scholars point out to
us the complex underlying structures of-phonemes, morphemes, and syn-

{tacti¢ units, and try to create a grammar which will acwunt'fof not just

"any but all possible scntcngcs At the same time, we look again at the
i surface of our Idnt,uag.,c. able'to note in relation to these deeper com-
5 plexities the surface simplicities. Qualificative and connective sentences,
|fnr examplc represent transformations of simpler “kernel” senténces.

.1 The yellow bird smgs has combined The bird is yellow and The bird sings.

i The norms of prose practice work in patterns of grammar.

R Here we have a pattern of structures— word, sentence. paragraph — each:
:with its internal and bx(erndl relations in implicit and explicit connection -

. |by agreenient, order, or connective terms. For the word, its root and'its -
ufhxes derivational and inflectional: for the sentence. its subject-predicate. .
focus and its ddpuncts of qualificationQy word, phrase, or clause: for the
paragraph or whole composition, its controlling theme-sentence and sub-
ordinate - qualifying and suhstantiating"sentences As in speech these
structures are distinguished by both stress.and pause. so in print they’ hre
at least partly distinguished by punctuation and spacing. b
‘For example, in the word-structure, unhksiness the stressed root /ike, .

already | qualified by its negative prefix un.its derivati 1al nounvmakmg
suffix -ness and its plumhung suffix -es; is given a boghdary of space to
dnsnngunh it fropl its qualifiers, let us say mu v extpeme, and from its
predicate. let us'say detmand recognition. In t rn, the sentenée. Many
extreme unlikenesses demane recognition. is set 8ff at eithier end by bothi
space and punctuation, a capital and a period or se\mn-u)lqn and a paren-
them\al éxtra phrase or clausg’would be set off by it§ o\xn‘ two marks, two "
commasga capital and comma, or comma and period; {h effect, a tFuism

of Armotle $.:Qt funotlonmg unit has a begmnmg mnd\tea and end T hese

v
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,..'ure. given graphic marking in suitable ways, includigg additional white
{spuce for new paragraph and- new:chapter. ; -

In other words, in some simple ways, the page before us records the

. measures of the voice in grouping subordinate .around dominant units in’
“the-chief structures of word, sentence, and paragraph. In éach, the focus

s on the relation of the dominarit unit 1o its adjuncts, The simplest visible

and- audible relation, of each sentence's chief verb to its subject and -~
. complement, can then be seen 1o be amplified by simple modifying quali- .

ties in adjective and adverb, and thegi, with the guide of specific con-

. nectives and further’-punctuation, carriedt into phrasal and: clausal elab- -

orations.

As grammar provides a design of ordering, emphasizing. and linking its

units of meaning to achieve relation in statement, and logic works toward

a design of consistency between statements. so rhetoric works toward a ;

design of effect between author and audience. And this rhetorical design

includes, as all doYp some degree. art gs well as reason. the powers: of
. o\

-sense as well as the powers of mind and
sorts of conscious qudﬁan_of effect\y
phasig: notonly the grany

ling. So into rhetoric: come all

Nar of compounding qualities insuch a phrase af

's-r‘zull rand briefer unlikenesses, but the rhetorical .impagt of this orde 3

W_'nuld ,hri‘v/'er and smaller be a better order? Better for what? The quds-
tions of purpose and intent. become -important gs part of effect. The
traditional divisions of a proge composition, '
Deémonstration;  Conclusion, correspond to the forms, adjuncts. :
wonnections of word and sentence, ' - ,
Rhetoricians think of situation and purpose as a definjng force. They
(.Iimiﬁgui'sh showing, proving, and persuading: the first to make clear fvd
~plain: the second to argue a case. using all possible evidence on all sides:
the third to move the hearer's belief and approval. Different purposes
* tuke different techniques: ghe achievement of clarity, for example. is
important toshowing thantto movingsTo these purposes. poets and prose
writers have added pleasure: they combine moving and insfructing witfi the

» enjoy what he learns. ' : . _ .
Questions of design, of aesthetic and effective pattern, have therefore

been much discussed: the effects of series of terms, of bélance__s and

involved suspendive ones. Ollcsli(:l))()f connection as well as of order:

the I()gip of conjunction and disjuncfion. of und. .. but: the logig of alterna-

tive, either. .. or: the logic of implication, if... therefore: the ways to make

expliciteonnections between statements. Questions, also, about individual

< wordsand sounds. differences and combinations between hardg and mellow

sounds; differences between foreign and familiar words or figurative -and
literal uses of them, : : -

..-‘}ivcn all these

L)
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reference. in sequence. in‘em/.

ntroduction, Proposal,’

most delightful of sense impressions, so that_the hearer of poetry \may

oppositions. of cumulative struetures, of short incisive units or long

choiees, of ways 0 arrange in_certyin patterns for
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certain effects the units of sound, syllable, word, phrase; sentence, -para- -

. graph, which we distinguish in language, how do we ever get around 1o
. making a choice from the innumerable possibilities? In speaking -and -
~ writing, as in daily life. we develop certain habits of combifng materials.
~ so that we do not have to think through each combination each time. Our
habits igake our style. for individual, for community, for whole culture.
Think then how an individual can develop a style of writing withiin his
«own world, like enough to his friends’ that he can communicate with them.
different enough so that he may call it his own: by being aware of the
chief possibilities in his language, the combinations that will work pleas-
“antly and effectively to get him where he wantseto go.« - '
Choose, it the light of purpose and situation, ‘ol only from among
o malcrmls whether you Will talk about Greeks or*Ramans, about Cats,

felines, Tigers, or dogs. but from among qualifying structgrés—simple !

“qualifiers, or connected phrases and clauses. to support the main direction
_ ~of what you undertake to assert gr query. Certain habits of selection will
. - charagterize your style. For example, Demetrius in Alexandria in fhe third |
' century B.C. characterized styles not only by the rhetoric of purpose but, -
as we have done, by the rudimentary uses of certain grammatical con:
structions. The plain style. he said, is simple. using many active.verbs
and kccpmg its subjects spare, Its purposes - include luqullly clarity.
familiarity, getting its work done crisply and well: so it uses few difficult
dompounds, coinages. or qualifications. avoids harsh sounds or odd orders,
* cmploys helpful connective tefms agd elear series with firm endings, and
incvery way tries to be natural, following the order of cvents lhemsclvc
With moderation and rcpclllmn as in dialogue,

The.cloguent style. in ¢ontrast, changes the natural order:of materials
in order to effect control over them even before predication: So the style
may be called passive in_translation of pathos. and in contrast to active -
Subjecty are tremendously amplified.. as strong assumptions are made,

Wyithout the activity of much predication, because mhcﬁnl qualities rather
‘than new relations are stressed®Sentences are lengthy.- rounded. susb&ndui
“witha great deal of elaborately connected material. Words can be unusual,
coined. figured: soundsscan be mouth- filling. even h.nrsh and mc.mmp
can be implied, oblique, symhnllc

“T'he modern student of prose may quickly. pnusc plainness and umdemn

the cloquent. which he often- calls “Howery.” hul after consldcmlmn may -

remember that purposes differ. and that if he wishes to move. to enhance.

to persuade. some language of flowers, some structure of suspense and
excitement. niay be valuable in contrast fo a plain nalur.llncss

Demetrius cut aeross=this contrast with another. that between st

cncn,elu Qn the one hand: and polished on the other, ‘between short. j 'n

hatsh_phrases. broken, loose, and spontancous. as if under - -greatasiress,

* withachoie ¢ of terms Wmhnlu like the elogquent, though not so elaborated.

o - and wn_lhm.ll interconnected qualifying structures, in contrast to the pol-

-
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|shed smoothly umnected ac&thctlc.llly pleasant in reference and tone,
. which embellishes the familiar with charm and grace. Two centuries later,, ,
7~ Dionysus of Halicarnassus ¢haracterized Pindar by this same contrast, his
harmony natural. stately. sgacious, articulated by pauses, rather than
snioothly polished and joined by connccuvcb. ndlurally off-balance, not
rounded and symmetrical. - !

Note that his contrast is another version of the first, b enan art of -
natura’ ncs; and an art of inventiveness: the first contrast, grammatically
stressing the choice betweert predication or qualificatign: the second, .
between implicit or explicit conpection: these, grammatical .choices pro- - .
viding the stractural basis for choices. of reference, reason, and tone.

Gradually the choices,in certain combinations. suz'lgd into three: plain,

‘middle. and high: bec ‘ause, though the high could hot easily descend or
blend. the plain could easily be somewhat energetic, somewhat polished,
even somewhat-eloquent, and thus effect 4 middle style. In gr.lmmatwal
'!crms the ‘predicative style could be either impliciily of explicitly con-
nec tul. abrupt, or’smooth: while the high qualifying style, because of its

~greater mass and extension. could not so easily get alon;, with the abrupt-

- nesses of connectives merely. implied. For.the high style, the terms of
reference are implicative of further qualities, rather than of further active -
relations. The gahut in choice between sparest and fullest ‘materials, of

qualifications is mediated by the choice along the way of sparest or fullest o f
signals of relation. The sentence is a synthesis. a composition. an arrange- R
ment of sounds, references, nd structures. put to a. purpose of showmg, '

weighing. mnvmg and pleasing along with these.

From the hq,h style of Aeschylus .and Dcmonsthenes to the smooth of
‘Isoerates. 10 the moder rate fullncss of Cicero. and the intense brevity of ‘ _
the Stoies, classic prose tradition came into English with all its variations A

. still pmslhlc in the new language. so that More, Ascham, and: Bacon all L
~ within one century could well disagrée on what different styles would bd
appropriate even to similar subject-matters. Still foday- all three: basic
styles and their v.matlons are useful. and are. indeed. still discernible by -
the measures of ‘the -most technical linguistic analysis, as beneath the
differing surfaces of procedure may be seen the simple kernel forms for
the plaint style. the deeper and deeper levels of transform\for the high, :
Perhaps the lesser pertinence of the el;,htecnth and nineteenth céntry © . 4
forms of- grimmatical analysis to our purposes ‘is éxplainable by their
emphasis on the pa s of spcech without attention to'the clatifying mgin
lines of function. In’ addnum to the main function of grammatical struc-
tire. prcd\ ation itself, we have only to’ consider Jebrceb of modlflcatlon
“and degrees of explicit connection. So we are able to dlstmgulsh the mam
' ~choiees by others and put such choices to use curselves. ' ' .,

Scmcncc-makmg idea-making, has a, strong ethical function. _because,
"it helps bring together and temper the extremes of the ringe, oftehk unfor- " R
tunately dichotomized, between objective” apd subjecuve. bctWeen ¢om-

- R
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. 1
munity and individual. Forms of mechanization or of bureaucracy have -
{tended to draw modern men-toward the subjective and individual extremes__ -
of emotional superlatives unrelated-to evidence, while fears of personal '
responsnblllly have drawn them’ to’ extremes of merl dcceplancé of evi-
dence. . :
Statement of idea. in its lmpllc.llmns of generality and its suscepublllly
« - - of parmulur substantiation. shéws how-a.man may lake both firm and
o limited responsibility for his universe of- subject matter. His. predicate
controls his subject: his adjectives and adverbs specify his assumptions; w
- and his further materials, linked to the basic statement by explicit prepo-
ssitional and conjunctive connectives, add the SpClelLdllonb of context,
‘the when, where. how. why. to the basic who and what. ~ S
The process of statement-making thus develops two ethical powers:.
mdlvrduttl responsibility and, through awareness of one’s own responsible
LI choices, awareness of the like and unlike choiges and responsibilities of
' others.,” - - '
The English essay. the small trial of an idea, has becn tried .in many
ways. with many tones and styles. in many varwlmns upon the powers of
the language, and with increasing emphasis upon some of. thése powers.
For one who plans his own small trials in prose lherc is no better guide
than the versatility of his predecessors.
For the reader over-accustomed to seurchm;, out cue words-to respond
Lto, rather I}lan whole patterns of speech to comprehend, the wdy of
\Cddlnl., here suggested may be useful in contrast: first to mark the main_
L L mdepcndenl verbs. to see what they are saying about subject and object:
then to note the single words and connected groups of words which qualify
\r parallel them. . :
For the explorer of ideas. both redder and writer, awareness of the
patterns of idea-making may elarify and enrich theideas themselves.

o 4
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~ What We Already Know About'CompositiQn'_ -

’ ~ and Wh_ai We Need To Know o

- The term we here means usliterally, students and teachers of English
composition, not just an-ﬁlito_rial figment but a lot of practiced people.
At least. my proposals aim toward such a meaning. - e T
First. we know that good writing, like good thinking and féel_ing, can't , _
© be taught “once and for all.” 1t's not a simple skill Iil_ce'swimmi.r‘lg:)indeed. I N
even a swimmer can be coached to get better and better.. Thinking is one ] N
- of our mogt complex abilities, and writing is.an evidence of it. So students )
need help with writing at many stages. from third grade to eighth’ to tenth.
to college and beyond, and from subject to subject. Whenever a new stdge
.of thought and a new subject-matter come along, the accumulated abilities
‘of the student need conscious and thoroughgoing adapting to the new
material and maturity, Therefore. the concept of “remedial” work is _
misdirected: the teacher who sends a student back to brush-up on tech-
. nical detai‘lsl’i_s trivializing his own serious job of helping the young writer
adapt his”present active skill and latent, knowledge to important new
demands. z : ' . e
The latency of much knowledge is rich and easily to be called on. In" .
¢onducting an experimental study of student-writing abilities during the
1950's (described in Section 111, *The College at Composition™), we found
that a majority of juttior and sénior students 1n fifteen departments at
Berkeley could improve from orie papeér to another by a whole gradg mére- .
ly by one half-hour of yeminders b their-readers and ‘instructors. these -
_ in turn having been reminded by readers. from the English’ Department -
., about ‘thé essentials<Of composition. Even so-called téctmical problems, - ..
" like spelling, degfeased measurably wheh larger compositional problems '
'decreascd;/u(at is, when the students wede called upon seriously to use
¢ ‘what they Knew. If such a program of reminders could be used systemati- .=
: . cally ‘thfoughout the students™ careers, work'ng‘at all stages -and in ajl
depyrtments of knowledge. aided when necessa by support from English
. d_\;[g:mqm pdvisors, that invigorhting sense could bg fostered of building
©on what we know we know. \ e

g
tn
3

*

/ What d& we know good composition- is? Shucking away the varieties
in such terms as descriptivegnarrative, and expo.w‘t()(\y or creative, scien-
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tific. -and historical, at what-kernel do we arrive? At thé combination. -

suggested by the term composition itself, the putting together of two -
processes, the selection and the arrangement of the materials for consid-:

eration: to choose and to put into order: or to have in mind an order from
~which then to choose. The processes of this combination may be. relatlvely
: spomanmus and unconscious, organic or, fused, as some say, but in learn-

"ing them, we need to distinguish-and  practice their interrelations for- the -

- sake of understandingsand future-use. Some orderings are relatively more
sequentl.ll like narrative: some more subordinating. like argument; some
more suhslamlatmz, and qualifying, like science and description: or. in
' mhcr terms, some more, presentanve like drama and film: some more

alytical, like debate: some more involved in° close_sBund pattern, like
pmqy -with cross-currents for all of fhese. Genre ls’ndecd a'vital Sldhll
izing ¥Qree for recognition of intent. - g - Y

But w
itself in la
response of the reader is guided by what the writer tells him and establishes
expectations. aty,
becausé it combin

1
s the what and the_how ol expression #d communica-

tion. Therefore ! it wauld seem wise to teach at every level the possibility -

~of many sorts of combihation — not just sl_ories‘in grammar school, descrip-
tions aqqd journalisni in high school, and-exposition and poetry in college.
but how each of these can’supplement the other or can be chosen by a

stalent it any devel, The pringiples of composition wnll‘bdd for all “and

¢an be strengthened by-the percéptions and practice of theigvarying-forms,
So what do we know about the prmcnplcs of composition? A putting

togethetof ‘parts to make a whole implies a recognition of parts and ‘of

wholes. Parts frébm which to selett: wholes towards which to arrange. Or
wholes intuitively felt. parts more analytically ‘récognized. The lack of
clarity in our sense of the' working of language has been one df our greatest
difficulties: but now we know from the clarifications of linguists how' the
parts.of our Jlanguage function. The predicate says what is being said.
asserts or questions or commands-a relation, verifiable in terms of time:
“The boy is a good scout now: but was he then?® The subject: noun or
.pronoun, phrase or ¢lause, about which the predicate speaks. The adjunc-

tives: adjectives and adverbs and determiners, which qualify both. suhjccls

and prcdlcatcs— ‘good.” “now.” “then.”. The connectives: prepositions
,and wmunclmns linking predicates. substantives. or adjuncts—is “and”
and” hoy, good “and”

R

©Was ynung.c Tas d Sllhsllﬂllt‘ for “then. " As structuftalists point out. not
only do various forms have v .lrymg. functions. but alse various functions

< can take varying forms, so that’ wlccllonc md armng.emcnl may lhc better
interact. ' -
When we know thcsc snmplc farms of g L,rammar. we know vlhdl logic .lnd

hd u

o .48
s 93

o

Aruitoxt provided by Eic:
0 .
-

atever the kind and purpose, thc guiding, |dcd focuses and asserts.
Jage tow.;rd‘nls effect. from writer to reader. The step-by-step -

ach point. As we know. the medium serves the message. .

better—or linking more complex” units
Tl phr.lsu. .md clauses to funumn as words- in‘those dzrys" or “when he

~
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rhetoric follow in their emphasis on the pfedicalg as the organizing force

-of denoting “and ‘connoting, of image, metaphor, symbol, but still can tell

us nothing precise unless given a-context by their predicate statement. So-

- when we come to-composing. weneed the predicate oo the organizing:

the steps ofsour composition are the steps to’be: taken by the whole stite- -

ment, ot merely by some of its materials or qualities. So. we have learned,
Ltrust. not to talk about “defining the topic* or “cutting down the material”

. - ‘e - P 4 ee T . . .
to make composition more wieldy: it's not the size of the cities but_the trip

. - . -
the predicate takes between them that controls. the arrangements. Any
writer-can take fult responsibility: for any selection -of subject —death,’

. . . I . . .
taxes, New York. small.town, my. cat,.your lion. Argentine 6il—so long

ashe knows what he wants to relate it to. to get said about it, and thus
the steps. the stages, of the saying, . : LA -

~ There are just a few basic relations in these steps: to a larger or smaller
class, to comparable or contrasting items, to alternatives, to consequences,

~ "New York has become a trade center for the world™ — this-will be a tracing

“needs to be” Or the meaning may be givgn structure in othér forms. “in

essay for."hygs become.” "News York used to frighten me. but it doesn't any

mare” -~ this will be a contrastive essay for “used to.” “doesn't.” “New York _

need to be rebuilt™ - this will be an essay arguing. giving evidence, for

other words.™ In all these. temporal contrast may still apply—we may

. lru.nsfnrm'lhc_';u'-livé verb “frighten™ to an adjective ("The old frightening

New York is gone™) or to a'subject (“My fright in New York is gone™).. The
. ) 4 . ' o .

alternatives for selection are :many and are a part of style.-as style is a

habit of writing toward certain ends. Any student at any age can be made

aware of his habits and his purposes and of how to choose and bring them -

together. . .

We know, or should if we have read the mzlny_hi‘tn'ri'es of prose style

in the pagt few years. that various grammatical alternatives have been ;
emphasiZed by different authors and by different traditions in literary -

* history so"that we cannot wish to say that one is absolutely better than

another but rather hope that the range will be available to all. It’s not
that one part of speech or function is weak; rather it is* that any one of

.theny may be averstressed onineffectively used. Elizabethans were power-

ful arguers. Subordinators. and connectors: Augustans by a fascinating-

‘because of its statment-making, its verifiability. The ‘noun “boy." the.
adjuctive “goud,” the connectiVe “when™ may have powerful associations

shift of ‘interests beégan that change toward. greater‘adjective and phrase .

. modification. which would culmintite in ‘the scientific prose of Darwin

--und Huxley, as well as in the serial poetries of Whitman and Dylan Thomas.

Some modetns like Joyce and Lawrence. meanwhile, have returned to the

. . aye Y .- N .
. curt predicatiyve styles of some Elizabethans, esg wing not only adjéctives -

A

_Iml:cunneé'liv@!s'alsn._crcm_ing the fragmentary jWxtaposed effects of much
- present-day prose. A R

. Who are we to condemn adjectivat prose or the verb o be or strings of
. [y . . . : “ st * .
iy ‘ -?)
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fx‘om amon;, them by students aware of the posslhllltm of choige? Any -

mulent ‘may master any style if he knows what he is-doing and pragtices '«

!inou;,h Practice in readnﬂ;,. in pardphrasm;,,,,mtmakm' précis of styles -

O the past as well as thg present, will’ make him aware of: what he'&vants B
anot to do as well as of at he wants to do, and that is a big step
Those of us who cmphaswc spontanclty' fluendy, the naturdlness of -

. 1tuati0n as in journal-keeping and letter-writing ahd creative invention’
+-of allkinds. need not fear this pther cognitive kind of knowlédge in what
- . we know about language and: compogition’What we know about the wholé
: tuman being tells, us: the “intuition and uu.,mtum are complementary,
g suppart each other. In@ition mvestcd in ledrm ngs it to life: learning -

' ; invested in intuition gives it strength to work wit &/matenals to slmpllfy
w0 A complcxmcs The student adrift on a sea of language is an object of pity
2w 7 Pweneed not allow: his language. understood, is. rather. hls transportation
cede e and his farthest shore! his chance to make mistakes and survive them. Free
’ flow of expression allows for dRe sort of success and error; careful practice *
oand repetitive andlysis for another: ;,mdu.llly. the two blend to support

“edch other so that ong can’learn fmm the ‘error to mcreasc{he success.

function of ‘education is thé devclopmenl of rationality. As California®
Supcrmlcndent of Schools Wilson Rlles says, all life is cqucatlon. and all
“life, especially in early-fears lh.c life of home and community, prepires us
for skills and synfpathies, for careers. and Yglues. But reasoning can be -
! v cspcuatly laubhl by SLhQOIl‘OOm practice and Tfds to be. because every .
‘ new sta},c of learning. requnres lhe sludy of a new stage of reasonm;, in
increased comiplgxiy.

. Rationalthought considers ratios, that 8. proportions, the conneulons
.7 made in eonfposition. what is important in relation to what else. It deals

y : with chg)wc%rmrm in making- degisions, not only immediate but
w’ * futuire ones zrs hypotheses. The logic of rational reasoning, the day it
+ works as we have seen by the basic methods“of adding. or Lomparln;:, or
arguing, in pulllnb ideas together. requires both positives-and negatives

. . 1o bé considefed. in-time and space. Addition .and subtraction-work by |
dnd and “then”: their negative. “but” and "theh not.” Nﬁiltlphcauon and
n e “division, “on the one hand " on the other.” “either...or” “neither...nor."

"W

k2 % The possibilities or causes and con.sequenues of these work by “if.” “there-

forels” lhou;.,l‘" “yet." All work on the ratio or relation of one idea or

o .- proposition to anullWhetheT in sequence, alternation, or supposltlon.
L s Ih.u‘wu need not be stuck with mere immédiate cue-responses but ¢

. e ‘._ extengd our wishgs inta time and space and’ ry t6 figure out how they fll

o '-' s The heart. ofathe matter, the sludént s own life. his own home. his own’

) - communtty may rcqulm the ?‘umnaluy of a primary and sewndury edu-

: ‘ '\/ s . ' a ' i
. D o
tases Hr short séntences. or pdsSchs or abstrgcetions oy g L,enerallz&uonsf AN

! wh:cn these are the life-blood’ of on‘e style or another? Rather. wé may talk
about thcnr suntabllnty ta certain purposes. the choices that may bé’ made" .

-
-

- 1t has been also the ldCd of nfany leaders of the past that the’ spcclal

.
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i i, of Sending, wrilng, arithmeite, n wikape ik Awider redohing
- fouit for these whio dledire i1, may - inclfdes the CatlonTey, gf:a commynity..
o ardF: soctl wiwk;"dlitics; ‘teadestiiigniship, “teaching, . professing. The:.,
» :f-"_"far_lﬁ,‘ést"’r}‘piiétﬁngibﬁig;'ftﬁ'c periphesies; or bouiiugios #f education fufthest ;! :
f\rt{ygli"thc_{;p tij"i:r. Fu“é ‘igg_}sz;_io i Qﬁc rsity revurc*h‘,\ludy, most hiypothéticy _,’::_;'.'_ e
' niﬁ)kllliké" lﬁiz‘?"(_)‘,i__?pf)‘fﬁi}}g’-'bffa; fidmtier, whete "go‘szﬁ‘i'h,_ﬂilies are gomemplawd‘ ]
h;_'gﬁ;‘fur protectign;and gdvandement. ®'fs farthest from ‘hd'rfftﬁe'.af[d e
... TrORF commuinity? ghd itisthgileast part of the standard éhlture, exgept as”
it jay prediéf By forethoughe what will happen’as new ch‘;é_ang’,e_’s accuty’
5e At cach of-#hese stagies. from central home to widening community 105
“-e-peripheral frontier, the processes of rationality, of changing priorities.” .-
pnéed o be reapplied to.néwly complex materidls and problems. So educa-
‘}'—lkal never stops, workipg eithet wider and wider or deeper and deeper.
Nobuody can do everything. Nobody can make all his choices work, But he
can learn how to make the choices, and composition of-ideas is one good
way (O learn. R

.
.

I hope we agree that an‘educated life makes deeper and more, complex
‘mistakes. not just fewer, and edygation in reading. and writing can givey, -
superb opportunities for making errors not fatal. So'we learn. So we teach
© w,. by the encouragement of 1hnughl-'uhnul-cxpe,ric@gce:,f;nm about “summer-
' vu‘cmﬁm"%’xpc.ricncc. which is beyon@® our reach, but abbut the ki .
thought relevant 1o thetkinds of writing available 10 our direct scrfitiny.«
. Why do sequences’ of nardative often begin effedtively in the middle?
1s a strong debgter ong who allows mosi strorigly f(m all the ebidence™om
[ . . i . . 3 . o L N . e
the other side? Why is negative evidenge, that whivch is not-to be found (o
support a proposal, as hetessary as what is? -~ ° . . -
[ 4 . .

-4

- Some gealists complain ‘that the developmént of an idea is not a real
form. not in demand except by college classes. Rather, it is the realist
unit 1 know. giving practice in what is most asked of citizens every day,
choice-making and the adding of reasons _fbr choice, generalizing and
giying evidence pro and con for the generalization. “We should wait till
Sturday to visit the Joneses.” There's ar potential composition. “Why
don’t people like cabbage™® "Whigh school would be better for Jim?"
“Shall 1 keep this radio? *Shall | work in politics?” “If that's fire we hear,
what shall we do”” —these are the practical everyday processes by which
people live. the ifs, the alternatives, the accumulations of experience’
which lead to plans and conclusions. important and real. Of course, they
are n(‘)l'usuul_ly written down in essay form. But the essays give the helpful,
formal written practice to make them work. And there are enough actual
demands for reports too, in all sorts of work, to make the form practical —
the report formed. as it needs to be, on the basis of purpose and perspec-
tive: If we can think easily of generalizable propositions, say, quickly,

. "The days gregw shofter.” then the how and the when will follow to support *
theddea rathet than to outline the substantive; and more seriqus ideqs"

"
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dl, ._studml ncql 10 be aware ol his nnup rcspnnslhlhty u)wurd the
.cadon 9: cszdbhsh"‘nn expectation and “then to - fulfill. it. (fftcn he’s not
: warc u! cxpcul‘mun. of thc stahce or ymcc or cthns ut rhcmnc. of the

"%lructuri hc ducsnl. rcu)g,mzc hls own powcr hccwsc he hds hcc
wm*kmg hitoe misse He doesn't see "his audience in friend or class or
tedcher om,cm.r‘rl teader. He doesn't recognize the consistency and power
Of'hm owh dld’ih‘l and itd refation o, standard dialgct. He doesn’t recognize
“the relationof wmln;, tO art a8 contmllcd lmmed experience. He doesn't
recagnize Aheé pewer in the very limits of lhnug,hl and language — that
thought works in certain basic ways. e oo
~Such awareéness is naturally so commwn, so enjoyed. that it provides the -
l),_asts for jokes. the humor working in the slip from one expeetation fo
. -another, for gny grammatical form we can think of. Do.we confuse .smg,ular
and mass? “I'm-worried that my hair is getting thin. But who wants fat
“hair?” Or abstract and umerclc’ "She has curves in places most pwplc_ -
don’t even have places.” Or the power of the predicate in “Why does
Unele Sam wear red.avhite, and blue suspenders?” We know that the wear
is.the crucial term. With such huimor, who needs confusioh? . :
“We know thar composition is an art and that in addition to principles
= of logical and rhetoricd relation, principles of aesthetic judgment function.
So we are able to talk about effective forms: parallel structures for exam-
ple. theme and variation. negativescontrast. cumulative series; balances
- and other values ol art, as in painting and music also. And so we support.
intuition and knowledge with strong sense impression. the very body.of*
thought, and with practice in running lhcsc scales, drawing these lmt.s '
sand colorations. : ' i
We know'en ough about students, l‘mg,uag,c. art, reading. und writing in .
l.ngllsh to make the study of composition -in English. a sustaining and
o steadily accruing and ¢ulminating practiee, supportive of subject natters
s other than literature as wellas of literature and*supportive of the m‘uurm&
.« of the student’s confidence and sense of responsibility. _
Wha don't we know. so that we don’t bring students to a stage of con- |
Ildcnt maturity in English at age 11.0r 18 or 30, ready to go onf to a new
stage” We don't know how to follow our own principles, to compose not
our own field ‘merely but our own purposes. We dom’t communicate with
. “each other, and therefore repeat or: forget vertain partial necessary steps
“at every level. We forget the powerful latency of knowledge. of compe-
tence, in bilingual students and can baild much more flan we do upun
strengths., pmgrc\swcly rather than remedially.
w  Weilorget the pnwcrfui relatipn of grammar to l(ﬁv,l and rhetoric and t
Ve the Brmciplcs n[/zm 80 Wc Ict thé‘ debris of g,rdmm‘tr cnnfuse our n#
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striking modesof ppcdncallon in En;,llsh And, without security in our own

'-_prmclplcs. we cover papers with correuum;of detail which in fact would

-tmn._ ' E

follow easily from a clearly purposive voice in the ‘writing of a paper.
Instead of awk, sp, ref, ww, and such other non-parallel examples of obr

prmuplc ofsparallelism, we need chiefly the responsive critical statement: .

“The” main idea of this paper is...."."the main steps u,f its development

arg..., "“how then does paragraph 4 fit in, and what transitional connective

te .s would be helpful?™ Teachers in Subject A, the special pre- college

“course i written English at. Bcrkclcy have found that the use of a few
“basic connective terms of agreement and reference owill indicate the.

student’s degree of mastery over the arrangement of his motives. So
diagnostje. tests hccnmc a special klml of hclptully sharthc commumca-

e

Ihcrc s'a nucleus of tcachmg, to be much furthu developed, a nuclcus S

involving the teacher of composition in departments of literature, the
teacher of composition in other subject mtters, the apprentice teacher
who attends the classes. reads many of the papers, and confers with"many

ol the students, under lirect and- daily guldancc the young &,r.lduate who -

. Boes out to teach in college. high. schoo! or grade school, &nd his cal-
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every stage. And we
lative ways of teaching such. composltmn to students, apprentices, teachers,

leagues and students there in their’ roles of associdtes and apprentices in -

the teaching of English, At every leved, teacher and associate and appren-

tice and noviee, all need to participate in a plan of Icarnm;, of a;,reemcnt'-

on i few basic prmélplcs of composition. o
We need to know what we believe to be a good cmnposmo!‘ in the

English language, so A we may know what are the values of judgment at
need to know what are the main effective and cumu-

and assogiates, so Wy niay”’ work in the strength of our knowledge and
help c.lch studcnt to rcco;,mlc ill']d work in the strength of his or hers.
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