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Preface

It has frequently been suggested that for students to progress rapidly in

* learning 4o write they should write frequently and in all school subjects -

rather than in English classes alone. Teachers of subjects other than
English are often uncomfortable with this suggestion, feeling that they
have neither the time nor the experlm- to read .and "correct” a large
volume of student writing.

In this essay Virginia Draper su&,&,estx a way teachers in all subjects
can use student writing, not as products to be graded but as a process to
assist the students’ learning. She oytlines‘a number of specific techniques
any teacher can use to help studepts write and to enhance their {earning
mrhmu‘requmn&. the teacher to become an expert marker of grammar
or punctuation eriors. v

Draper’s essay is addressed to college teachers, but the techmques she
suggests are pmcuwl tools for teachers of elementary and secondary
students as well, '

James Gray, Director «
Y Bay Area Writing Project
School of Education
University of California. Berkeley
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Introduction

. @

More ‘and more writing instructors are urging their fellow teachers of
~other disciplines to care about, to pay attention -to students’ ivriting
abilities rather than simply respond to the content of students” papers
and examinatigns. These often weary writing teachers mention that there’s
little point in encouraging a student to improve her writing ability if
no one else on tampus demands good writing. It's also common for
those: other iastructors to complain about students’ papers. and either
ask the English department why they're not “doiitg something™ about this
campus-wide crisis of inadequate writing or ask their English colleagues
to recommend a “good writing handbook™ to help them to identify student
errors. But attempts.to improve students’ compositions, as well as increase
teacher and student satisfaction with writing, will have limited success if
our efforts 1o improve students’ written expression remain focused only
on the f:al products such as the paper. the essay. the answeg—products’
dcsn;.ncd to exhibit the student’s knowledge for the purpose of awarding
a grade. Instead, we need to expand our critical and instructional concern
to include the entire writing process.

To consider how to expand the concept of writing beyond that of
produdt, tuke o moment to think about your writing process. Think of the
steps you go through when preparing an article for publitationg a paper
to be read at a conferénce. aletter to a colleague, even a proposal to add’
a teaching assistant o réad student papérs if you've been giving more
writing assignments.

From your own experience, you know writing to be a multidimensional
activity initiated by a need or desire to amuse, to share an idea or insight,
toonvinee or persuade someone 1o do something. 1f the writing is to be
publicly evaluated. you probably discuss your ideas with others, make -
several drafts and revisions, even get an editor to help before you are
satisfied and are ready to send the fina] product to the appropriae@ read-
eris). As o process. writing involves: '

3

Pre-writing rescarch, talk, notes. ~questions, journal observations,
ete.

Formulation  identification of audience, surpose. and tone: identifi-
cation of major ideas. supportive detils. effectwe order:
perhaps the design of an outline.

Transcribing  the combined mental and physical acts necessary to

o p R
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get words onto paper in sentences. paragrdphs. and

IS

: sectlons
Réformulation rcorderm;, of argument yp narrative: sharpening focus,
: « . often assisted by a sympathetic reader or edlg)r if the
-, paper is important.
Editing - proofreading  for grammaticyl errors and” syntactical

awkwardness: polishing style for readability and inte

The ease and satisfaction with which you accomplish each of tE::se
tasks depends upon the quality and quantity of ‘'your recent writing, your
familiarity with the subject matter. _your motivation, the existence of
Ypport or encouragement when needed. and your insights into your
idiosyncrasies and ways of g,cttmg., bcyond thc wrmn;, blocks ‘all svriters
experience.  © T - - - :

With the assistance of recent research on acquisition and use of Ian;,ud;,e
by Piagef, Moffett. and Britton.! and on the nature of the- composing
process by Emig, Shaughnessey, and Haynes.? many of us who teach writing
to all kinds of college students believe that in order to improve the prod-
ucts of Qudents’ writing, we must support and develop students’ under-
st.mdmg, and practice of all the tasks of the writing process. Particularly,
studenis need activities M pre-writing, formulation and reformulation
which have often been ignored or misconstrued by other teachers. In
mid-semester of my freshman composition course at a non-selective

~“four-year college. | recognized the importance of working with students

throughout the writing pracess and developed writing activities consistent
with recent cognitive and learning theories (Cross. Chickering). 1 also
realized that because the writing and learning processes are closely related.
writing activities could be dcm;,ned to assnst students Iearnmg in non-
composition courses.

We need to expand our use of writing as a method to enhance learning
rather than use it solely as a measure of acquired knowledge. Therefore -
sl propose to show how writing can assist learning in all disciplines and to
suggest to the pon-writing teacher some spedific writing activities to
ifcrease teachér and student awareness and practice in the early steps of .
the writing progess. I am convinced that this awareness and practice will
not only improve studemts’ writing, but also increase Iearmng and teacher
satisfaction,




Formativé W;itlng

Studepts c.m write on the Ilrst day of class as well as thc last: they can .
write in class as, well as out. They should recognize that writing is one—— —__
extremely valudl;le way of learning, of finding out what one knows and

-thinks. as well as.shb ,umg what one knows. Writing is a way to explore and

.. question, as well as to gain control over angd exhibit knowledge of subject
thartar. Writing engages the imagination, intellect. and emotions andl
encourages articulation of those attitudes, skills. and values necessary for
effective learning in most disciplines. It is a unique learning, activity *
because it allows the student. tocapture thoughts -and data for future
reference. contemplation, and synthesis. At the exploration stage of
learning. writing can be more self-exploratory than speaking because .
interruptions can be self-controlled. In the formulation stage. it can be .
more disciplined than speech because of the necessity to make meanings .
clear for a distant and perhaps unknown feader. It'is a way to individualize

and personalize learning because each student is- able to respond at her . °
own level. to ask hegrown questions. to attempt her own definitions.
formulationis, generalizations. and theories. Shared writing can establish ' .
responsible and fruitful dlalog.ue between students and between student '
-and teacher. Experiences with various kinds of writing not only expand

and improve the student’s academic learning, byt also give her a process

for future adult lcs‘nmg If the goal of education is to assist the student

‘to find. meaning in this world, writing can help: the student discover

methods to identify and expand meanings and a voice, or several voices,

to articulate this meaning. . " 4

To develop students’ use of writing in these ways. the instructor can
design activities that integrate writing and the learning of subject matter. °.
Besides the term paper or written product, which for many students is .’
not a satisfactory vehicle for the expression or discovery of mcamngs.
teachers should introduce students to the writing process.

The activities associated with the begir 1ing tasks of the writing process
could be called formative writing. 1 have borrowed the term formative
from the field of evaluation where pr-ctitioners distinguish between
formative evaltiation (evaluation for the purpose of assisting and refining
the development of a process) and summative evaluation. (evaluation . for

. the purpose of summarizing or giving a final judgment). .
- Students may already receive formative evaluation from practige

3
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- quizzes before the Tinal exgm, domments on rough drafts ofpapers prior
to révisign, and diaghostic tests. Grading is the primary measure of sum-
mative evaluation. Usually permanent, the results of summative evaluation
. B0 beyond the evaluator and thé evaluated to the Registrar and -onto
transcripts and do not*usually motivate learning by indicating fruitful®
avenues for growth. Formative evaluation is not publias it is used by the
evaluator ind the evaluated to define strengths and problems and to shape
practices and goals. o ST .
. ‘We offer students too little formative evaluation of their writing or
e, their léarning. Ferm papers and exams, by their normal end of semester _
"~ submission dates, almost have to be subjected to summative evaluation.
Teachers could be providing the student with formative evaluation of and,
. through writing. Thee purpose of formative writing. like formative evalua-
tion, is to assist the student to shape and develop her own language, her
] thoughts fhrough language. _ . , _ S
The audience for formative writing can be the student herself, another.
"y student or groups of students. or the teacher in the roles of knowledge-
able assistant, sympathetic reader. or resource person. When responding
to formative writing. the instructor is not a judge or grade-giver. The
audience.sno matter who it is, should ‘be concerned with assisting the
student to clarify. form. shape. and develop by commenting. upon the
‘interesting, ¢hallenging and positive aspects of the communieation, ‘by
- asking questions, by offering suggestions and resources for the student's:
further investigation. IY a teacher js not comfortablg with this fon-judg-
mental role (it'may take some practice and reorientation), students can
‘ write for peers. a teaching assistant. or friend as well. .
Formative writing 15 not to be measured by editorial or professional
writing standards; it'is not to be graded, but responded to. The person
responding should be aware that in the beginning stages of forming or
. developing one’s thoughts and ideas, certain formalities of standard written
English are not of primary importance. and attention to them may impede
the fluency which characterizes exploration an(‘i'creatlng_thinking.
in*formative writing, readability should not be a major consideration
of the student. That comes later in the formulation, reformulation and

St

< editing stages. Toe often the student’s awareness of the reader's (usually
' the teacher’s) evaluation inhibits expression of her own ideas and meaning.
v ) : - " , ’ ' L]
Free-Writing and Focused Free-Writing
. : L

“The following two paragraphs by the same student exemplify this
problent of writer inhibition and introduce the varieties of formative
writing appropriate for college classes. The first sample is the introduction

™ 10 an argumentative essay on a topic of the student's choice: the second,
a five minute free writing response to the question: “What should the
students at the College do with a recent gift of $200,000.00?"

. ' 4
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_ 1. rhc h\(unrny Qf Amcrwans in California feel'since they hdve
: been granted an adult life status at’the age of eighteen by law,

* they should be granted at the age of ineteen to drink alcohol
just like the capability of adults at the higher Iével. Being p_.,ranted -
adulthood status we should look at the basis of legal responsibility
to determine le almnp_.. nineteen year olds to drink aleohol. The
ninetech vear old since he/she s g owing up to adulthood life. e
structures and coping with the saCiety which they live should be
-Ioukcd at with thy hlghcsl degree. '

- L l will spend the money 0f/$200,000.00 partldlly Fll invest half of
the money in the bank £nd spend the rest on my weddmv. car a
- beautiful house. The rest | would put in a fund for my kids. so -
when they get older they will have money to go to college of theig
choice. . .
1 would rcally invest on stocks and bonds to increase my inter-

. estrate. ¥ also would give sbme of this money to a charity fundto =
help other minorities like myself to go to college. S.M. C. would
really be world famous if they. really dld give each person
$ 200, 000.40. . . o

1 would go to Mexico and huv land and have a huge ranch with -
lots of workers working for ‘me. | would have a big business in .
Mexico and in the Uniged States with the investments.

. - My wife and 1 will #ill be working hard to obtain money be-

ciuse the taxes Qaven't been declared yet. ’

The second Sample is an‘cxam‘ple of formative writing (focused free -
writing. to“be precise). No audience was stipulated for this_gfsignment,
and the student did not reread or revise the passage. The first gas written
" for the teacher as audience: the student expected the paper to be graded.
and believed it should meet th? criteria_for an argumentativegessay with a
minimum of mechanical errors. The student had three weeks to work on
“his argumentative essay, and I'm sure had done some revision of a first
draft. ! .’

I would have expected a student who cduld write as fluently in flvc
minutes as he did to have written a'clearer paper when he had time to
think and revise. Why. | wonder, are his syntactical problems so severe
-in the first passage vet absent in the second? | was amazed at the differ-

= . ences in clarity of expression and syatax between the two writings (1 had
" received them in the order presented) and was challenged to help this
. student express complicated ideas with the same clarily and reduction of

. errors he exhibits in the formative writing. .

One way to help is to use the student’s formative writing as a basis for
essivs, He needs to begin with ind retain the fluency which characterizes |
the second passage, to hear his own wnter s voice, before hg becomes
concernefi about the nder s expectdtn/ems The difficulties with the formal

a 14 ) . . 7// ,
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which he has read ard believes appropriate fon this kind of essay, but’
which impedes his expression‘of argument and meaning. He has an internal
editor which dictates a certain‘vgcabuldry while stifling his own voice.

mt?aducnon stem in part, from hi¢ conscious use of aeadcmlc language

. ’Pcter Elbow (Writing Without Teuchers),points out that while editing

i

w necessary. many problemy arise whcn editing goes on at the same tlme‘

as produung J \\ .

/ < . ! ¢

f The habit of mmpulslve. premature edmn;, doesn t just make

i wrmng, hard. It makes writing dead: In your naturalway, of pro-
ducing words there is a sound. a texture. a rhythm—a voice—

which is the main source o(power in your wrmng '

This student was editing as he produced his argumentanvc essay. Th"

~ editor was absent in the second writing activity.
i Elbow recommends the practice of “free writing” s the first task for
j . any composition in ordet to explore -ide eps. and discoveiestru'ctur'c Exer-
i cises based on Elbéw's concept of free’writing and its Several variations:

- are one kind of formanve writing I recommend for use by collcge teachers

i

and their students in all disciplines.

Usually free writing is done duting a se pcnod of time. Thc mstructor \
cmphasues that the purpose of the free wkiting is to generate a flow of
words and thoughts without concern for polished phrases or mechanics.
The writer is not  worry about spelling, punctuanon grammar, complete
sentences, or paragraphs He is to write, keep writing, and if a block
oceurs, to repeat the last written word again and again until another
thought comes. .. .

I have used free writing at the beginning o, class. gMng students the
opportunity to bring to comuousness and focu$ the thoughts and emotions
swirling in their heads This use' of free wriiing sometimes conmbutcs
to a greater openness and attentiveness during the class that follows

"Focused free writing” occurs when the\’ieacher asks theé studcnt to
_resppnd to specific topics, such as an<dea, pocm lecture. event, passige :
or quotation. The tim¢ limit and the:same “ground -rules” apply. The~-._
writing may he strictly private (for the wme(s eyes only) or it may be '
exchanged with another student to expand each one's concept of the topic.

It may be read by the instructor to serve as a guuﬁ for her futuré lectures °
. ‘or remarks. The instructor ‘may want'to idéhtify ideas that would be
o valuable to expand into a future essay or recommend books or arucles
or other sources to the student. - w®
" If an instructor uses free writing in any form, she should tell students
before they write who might read the ‘writing. As all writers know, the -
prospective reader affects the degree of self he is willing to reveal. _

When free writing i$ to be shared, the instructor will want to spend :

“some time establishing a climate of trust both between herself and the -
students and among the students themselves if they read each other's

. . .
. .‘6\ t’.
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. works. Teachers and students may have to learn the kinds of responses
that encourage ideas. Some instructors permit only pesitive comments,
thosé that emphasize the interesting aspects of free writing, then intro-
“duce other responses. such as questions about meaning and clarity. Peter

. ‘Elbow har specific suggestions (“Giving MVies of Your Mind") for reader
responses to the question, “What happersd in you when you read the
words this time?” He remifds us that application of standards of right
and wrong, or gopd and bad, are mappropnate to free writing. The activity
is generative, not corrective. _

. . Focused free-writing can provide the instructor with informatjon about _
the, students. or if read by oth¢r students, provide a basis for classroom .

/ ~discussion. For instance. free writing on the first day of class on the title
of the course or textbook might inform the instructor of students’ expecta-
tiors, fears, hopes and prior knowledge relating ta the subject. Focused free N
- writing on a concept read about or explained in a lecture can reveal gaps - \r
in-students’ knowledge or understanding. A required wmmg, focused on ’
a rcadmg, assigngent could be used to initiate discussion between small

« groups of students at the beginning of class. These small group ‘discus- -
“stons may be summarized for the whole class. Once students are accus- . -

»" tomed to doing this ‘nd of activity. they can be asked to do free writing . ... .....2 ,
outside of class. : -

-+ Focused free writing, if it is to be read by someone else, encourages an

. éxternal dialogue: student with teacher or wriier with reader. For 'the
teacher, there are” several advantages in establishing ‘this dialogue as it

addresses two major sourzes of teacher dissatisfaction identified by James.
Bess: “the difficulty of defining, of ascertaining and ifterpreting evidence

2. of changes in students” and “the requirement that most persons have for

a sense uf cun.linuit_\'—t'or an environment that affords some personal
+ stability. " Teachers frequently react to these difficulties by resorting to
, Cleac hing mw}‘.s which allow little variation from expectdtmn Unfortunate-

Iy, these teaching modes obscure the teacher's perception and solicitation

of “cues that their efforts are productive.™ By establishing a dialogue 9

between teacher and student. focused free writing provides these cues and

allows students to articulate the changes they experience or to express S

t the teacher difficulties they might have with the course content.

By having students’ writing availabl® for reflection outside the pressures

of the classroom environment. an instructor can give close attention and .

written responses to the persnnal communications of the students. The

instructor has a way to encourage and enlarge upon students’ thoughts. -

He can query students’ ideas and ‘ask for & response and can enjoy

observing students play with ideas. Free writing (focused or not) is the play

before the hard work of shaping a paper for a reader’s’eyes, It allows both

‘student and teacher to develop a- personal style which makeshe, reading

of writing enjoyable.
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. Questioning, Note-Taking, Journals

Besides activities which 'emph.lsize fluency of expression and thought,
the instructor can encourage other kinds of free wntmg For instar~e,
while exploring a subject of interest, a writer usually ]ots down questions
on & napkin. a matchbook.,a notebook cover— curiosity intrudes at the
most surprising moments: this habit is characteristic of good writers and
good learners. As mostgood essays begin with the desire to respond to

-original and challenging questions, students should be encouraged to ask

and record their questions. Duging a lecture, students could be given note
cards to write down any questions that occur to them during the lecture.
At the end. the note cards are collected. delivered to the “astructor. per-
haps written on the blackboard, and responded to. Because the questions
may be related or repetitious, this proculure has an advantage over taking
quustions from the “floor.” Putting the questions on the board gives stu-

dents an idea of the v variety of curiosities of the class. If time runs out, the :

instructor might try to match a questioner with a student who could pro-
vide an answer or ieturn to the questions at the beginning of the next
period. e
Instructors could ask for written questions on reading or outside assign-
ments. Using this method in an English literature class, the teacher wrote
all questions on the board. After some discussion and grouping of the
questions. students selected the three they wished to discuss that day.
Discussion may also focus on why a part}t‘ular question was asked, thus
cncuurag..ml. students to discriminate between qudstions of fact and
opinion. of major or tangential importance, of widespread or individual

“interest, and to locate common and particular concerns. 1f students are
not required to put their names on_questions, this procedure eliminates

stugents” fears of asking stupid questions: Often after a few sessions,
students gain ‘confidence, and a sense of trust is built among the partici-
pants so that students no longer see questioning as perilous and begin to
ask questions and give responses more willingly. I

Taking notes and keeping a journal are other kinds of formative writing.
I've néticed students don’t take many notes in class anymore. and it

troubles me. This practice of recording and synthésizing is a necessary

developniental stage of good writing. Besides recommending that they take

notes. instructors can give students models for practice by handing out

‘outlines of lectures with questions. asking students to respond to the

questions in writing during the lecture and to hand them in..

In smaller groups, a student could be assigned as a recorder ahd given
a specific notebook to summarize discussion, list questions, or note levels
and kinds of individual participation. In my composition class, we formed
small groups of five to seven students. and each group elected a recorder
who took "minutes” of the discussion. These minutes served as a record

for me, & summary of the group’s progress for them, and were a boon for_
the many absentees during a severe month of the flu. Because the student

A
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who takes notes benefits more than the others, the: responsibilities of
recorder should be reassigned from time to time.
f've also asked a student to record major topics and questnons durm;,

_discussion on the blackboard. At therend of the session, students are

asked to review the material on the board and write a summary of the
discussion. A comparison of the summaries often reveals diverse interests
and approaches. '

Good notetaking bridges the prc-wrmng and furmulatmn stages of the
writing process: it connects the flow and collection of ideas, thoughts, and
experionces to thinking structures. Another way to help students practice
this connection is to have them identify patterns or make generalities
from lists of related data or observations. Then ask them to write‘a para®
graph including the generality with supporting details. This activity might
be done before or after a lecture and used as the basis for discussion. By
sharing these Kinds of writings with other students, they will begin to-
acknowledge and appreciate the variety of responses and interpretations
that results from different interests and backgrounds.

For some, ketping journals is similar-to free writing: for others it is -a
data collection or organizing activity. A journal can be used to record
feclings and emotions. Instructors might investigate the journals of writers
in their disciplines. show these to students, and ask them to keep s similar

journals for a few weeks. If journal keeping is unstructured, each’ student

might be ashed to review the journa! entries from a month’s writing ‘in
order to classify’ the recordings into self-defined topics. such as generaliza-
tion or detail. fuct or opinion. Studeats could also select their best journal
entries to read to the class or show to the teacher.

t

erting About Assignments

Sm—

Connelly and lrving are convinced that “the smg.lc most wide-spréad
evternal cause of bad writing 1s bad assignments.”” Charles Cooper echoe’s
this conclusion: “In the Writing Place. the drop-in writing tutorial program
in the Learning Center at Buffalo. we're still surprised at how much of our

time is devoted to claritving writing assignments.”™

| herefore, whienever pnssnhlc I ask students to ldpund to assignment 7 T

dircetions by restating the requirements, describing what seems easy and
difficult, and jotting down any quesfions. This response is particularly
usctul for essay assignments as it encourages the student to plan the task
and reseals problems with the assignment the instructor may not have
foreseen. The instructor also has im opportunity to comment. directing
the student toward o more meaningful approach ‘and a better paper.

For instance. 1 use the following activity to motivaté students to think
about a paper assigned for another course. They are free to choose the
assignment ‘they wish to focus on, and | have found these questions are-
appropriate for most compositions:




—
.

Restate the assignment in your own words.

- . Who is the audience for your writing? How much does he/she
5 know about your subject? :
What are the reader’s expectaticns? .
What form will be appropriate for this writing?
Free write (5-10 minutes) on the assignment or your topic.
What questions do you have about this assignment or topic?
What do you need to do (pre-writing activities or formulation
activities) before beginning to transcribe? .

&~

~ n

Bl ol o
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In responseto number four, the teacher and student might discuss a
variety of appropriate forms. Pointing out that instructors “assign writing
in order to encourage the students to gain imaginative control of the
material.they want to teach.” Peter J, Connelly and Donald Irving suggest
that teachers consider a variety of forms: journal, epistle, note, essay,
and report. These forms serve different purposes for different students
< and assignments. And by introducing students to a variety o&}orm's. we
: can help them write something different from the usual repod,

In the reformulation stage of writing, I ask students to give written
- responses to their own papess. After reading the first drafts of a set of -
argumentative essays. | have students answer the following questions:

1. What question does this essay try to answer? ,
e 2. What is the answer to this question? Respond by completing
this sentence: "In the essay the writer (asserts) (maintains)
(argues) that...” . _ o
° 3. What are the major reasons supporting this assertion? Re-
spond by completing this $entence: “To support this thesis, the
+ author makes the following points:,.." '
- 4. What conclusion(s) does the author make? Respond using this
sentence beginning: “The author concludes. . ."

9 “

This activity serves several purposes: the students write about themselves

_ as writers; they learn'a way to approach and summarize other writers' . _

e e esSAYS: by eXamining their own writing, they are able to see the nheed for
connections - between generalizations and details, ‘between thesis and
support, between the wholz2 essay and conclusion, and to spot organiza-
tional weaknesses or imprecision. The resulting revisions were, in most
cases, quite improved. =z ’
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Writing and Learning

Except for the last activity. all these writing activities relaté to the
pre-writing and formulation stages of the writing process. Students do not
_spend much time in these stages though professional writers do. Teachers
do not give much attention to them, but they are essential to good writing.

In “the mess and privacy of the behavior called writing,” Shaughnessy
identifies a “sequence of concentrations that seem implicit in the act of
writing."* She recommends that instructors provide students with needed
help by sponsoring activities to encourage thcse\g\nccntrations:

‘o . : : ,
.. ® Getting the thought— recognizing it first. and then exploring it
~enough to estimate one's resources (motivational and informa-
tional¥ for writing about it.

® Getting the thought down—proceeding. that is. inte the thick of
the idea. holding onto it even as the act of artlculauon refines and

changes it.'
¢

Most student writers are unaware of “the writer's way of-composing.” of
the “deliberate process whereby meamng is ‘crafted. stage by stage.
This ignorance contributes to the major problems in students’ writing:
» lack of development. syntactical errors and awkwardness. |Ilog|cal asser-
tions. and voiceless prose.
‘Besides informing students of these stages. we need to encourage the '
, student to_write (not ju;t talk. though conversation should be abundant
o also) during these sequences because by writing the student develops the
essential dialogue between * ‘wrifer as creator and writer as reader.” )
e —— Thig dmlogqs is most commonly. found in writing in the reflexive mode
~ as this mode is defined by Janet Emig ( The Composmg Process of Twelfth
Graders, 1971). Although most school writing is extensive, that is writing
to communicate. to influence others. to argué a point a view, Emig asserts
from her review of professional and high.school writers that most good
writing begins in the reflexive mode whergein the writer addresses oneself
or-a trusted audiviice. Emig found that when high school students wrote -
in this exploratory mode. they spent longer on pre-writing acti -ities and
made more:frequent reformulations. By limiting school-sponsored writing -
to writing in the extensive mode, teachers in fact encourage the detached
reportorial writing that is so boring to read. and truncate the process of
‘writing into a mechanical activity.

R}
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Brittor® et al. define. three modes of writing: expressive: transactional
(writing to get things done) and poetic.'' They maintain that practice in
the expressive mode. from which the othgr two spring, is essential because
“in developriental terms. the expressive is a kind of matrix from which
differentiated forms of mature writing are developed.”"? My term, forma-
tive writing. corresponds to Britten's expressive and Emig's reflexive.
Formative seems to me to relate more directly to the purposes of writing
in the college classroom and to the uses of writing to assist learning, not
just to improve writing. ;

Clcdrly these formative writing activities contnb’ute more -to the,
student’s mastery of learning proces<es than to the learning of content.
and this emphasis is certa’aly intentional. | am disturbed by research
fesults such as those reported by Chickering and summarized by K.
Patricia Cross in Accent on Learning: .

ed | b _

pChickering found that a majority of students said that they spent*
‘much more time memorizing than they did analyzing. synthesiz- .
ing. applying, or evaluating. Thus, the research gives a picture of
present institutions of higher education placing too much empha-
sis on the student as a “storage tank” and giving too little atten- .
tion to the‘education of the student as a fully functioning, human
being capable of using knowledge to mural and ‘social ends.
(p. 142 ¢ - _— . .

- Between-the -acts-of-memorization and’ analysis, qynthesns. application,
and evaluation, between the acts of gathering data and taking notes and”
transcribing' an essay. there has to be time for exploration: for tentative

beginuings. éxpansion, playmg, with ideas. trying out different roles and
hearing different vmces. fof the suspcnsnon of accountability in favor of

~experimentation and flcxnbnlity During this.time., these wrmng, activities
_can serve the student and teacher.

L]

Formative writing offers® npportunitigq for teachers* and learners to
explore choices. use experience. dlscuss ideas. communicate frequently.
and evaluate formatively. .

- Why- thﬂﬂd_fhc non- wrmn&. tcadlcr dcsu,n and’ sponsor formatnve
writing activities’ :

¢ Because we have reason to believe that these writing dCthltleS wnll
pmducc better writing.

* Because these activities giye the teacher an opportunity to interact .
with. the student durmg, the l¢arnjng process in ways that-are satisfying
to the tcacher. provuimg sapport. motivation and asslstance.

o Bccausc these writings ‘cue the teacher to studcnts interests and
problems. . ' -

, ® Because these activities create and support conditions necessary for
effective learning: self-defined approaches to knowledge: active involve-

2
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ment with the material and in the'lez’irning process; opportunity for timely’

response and feedback from a variety of sources; formative evaluation
as a basis for further exploration and growth which may ‘reduce fear of
failure and create a willingness to risk. L :

Clearly, 1 dismiss as unnecessary, and unprofltable thc two most frequent

reactions to the writing instructor’s plea for other instructors to take some

responsibility for improved student writing: more papers and an increase -
in instructor’s marginal editing or proofreading marks.®* The traditional
concept of composition as only a prodyct “has ill-served teachers and
students. Rather we need to develop writing activities based upon recent
mvestlbdtmns mto the writing process, rescdrch on writing improvement
and learning theory. On the other hand. the composing process, like
learning, requires formative activities: exploration, development and -
discovery. Therefore. the integration of writing and learmng, promises __
to enhance both. - ‘

3 . . <

e

.

“Fo dctc rany impulses to take out the possibly outdated College Rhetoric or Grammar_’

Handbook in search of appropriate correctional symbols 1 would agk potential wielders of
the red pencil to recall their reactions and responses to papers retuen@d by an instructor.
Didwe respond to the AMB. 7. or AWK by usking the instructor what was meant and then

revise to make meanings clearer? Probably not. either because nothing really depended upon

our doing se. or we received the paper after the instructor had left campus for a deserved
vacsttion, We may have recognized oGF ineptness by these teacher comnients and grade. but
had little foundation for improvement unless further practice was required and necessary to
suceeed in the course. The effectiveness of various kinds of teacher comments has been
\h.lllcnp'd by research reported in Haynes (1978).

13
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< - Examples of Formative ertlng , o

_ college teacher a variety of formative writings. Each student was respond-

. ment may not correlate directly to the actwn“:s suggested in this paper.

- hé becomes aware of the purposes and possibilities of each to develop’

© sion. : ® .
The writing samplcs are divided into two categories: ., - ’
I—Formative Writing for Formal Composition ~ .
ll—Wrmng Without Formal Composition as a Goal oo

_ without corrections sometimes with my comments as | madc them' on the

Appendix

> The samples of students’ writing included in this ‘'section show the
ing to specific directions which are included. The design of each assign-

as I adapt activiiies to the class. coyrse. and student. They are all, how-
ever, desnbned to provide me.as teacher and the student as learner with -
concreté evidence of what “the student is thinking, and to indicate,
wherever possible, where the student is headed. They are also designed
to engage the student in the various tasks of the writing process, so that

form and compose. - . .

Students know that this writing wili not be graded or edlted but that
it is required to fulfill the demands of the course. They also know that this
wrltmg will be read thoughtfully and in ssme cases used for class discus-

'The student writing samples have been typed as they were written

ongmal papers.

EY ° ’ -

e - - . ——— - - —=

4] N ° . -3
.




" I Formative thtlng for Formal Composltlon

The followmg assnﬁnments and students’ writings were required as part

.of the composition grogess of an argumentative or persuasive essay (prob-

ably the most frequent fornr of academic writing.in all’disciplines) dunng
a freshman composition course at a.non-selective, four-year, private,
liberal arts and business collegc where over half of the students major in

business-related disciplines. The students who wrote these samples scored

below S0 on the SAT verbal test. . .

'\W\hcn designing assignments for a long term paper based on independent '

research, an instructor in a discipline other than composition may not
have the time to require and respond to each one of these activities. Byt

they are suggestive of the possibilities of formative writing that students -

may find helpful when writing a formal essay.
I have omitted the two traditional pre-writing assignments: notes and

" outlines. Students were required to take notes on notecards according to a
recommended form. and. usually after the first draft, they were asked to -

make an outline. Some students spontaneously produced outlines, or
perhaps made outlines according: to some prescription they had learned
in high school English classes. My reason for omitting these two kinds of

. writings is that they usually do not reveal the studént’s thinking in process.

Notes often are mere transcriptions from reading: outlines represent the
rcsults of thinking. Theé writing assignments here have one thing in com-
nton that notes and outlines do not: they are dynamic or dialectic actiyities.
That is they show interactions between details. ideas. writer and self,
writég and others. a kind of movement “which generates rather than

reifieg’ ﬂmu;,ht . .

A. Crcatm: Exploration (adapted ftom Susan Miller. Writing Process and

' Product.) T .

B. Logical Explomtmn (adapted from Ray. Kytlo. Clear Thmkmg for
Composition. )

C. Focused Free Writing (ddapte,d froin Peter Elbow. Wrmng Without
‘Teachers.)

D+ Diary of One’s Own C omposipg Process

E. Proposal for a Research Paper
F. Developing a Thesis for an Audience
Stage'One —Pre-draft
St.q.c Two— Post-draft’ :
. Author and Reader Response to a Flrst Draft -
Evaluative Summary
Critique ‘

-
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A. Creative Exploration

Directions to Student: _ _

It seems to me that ‘there are two kinds of exploration of any subject
you might want to write on on: T call these creative éxploration shd logical
o gloruion They are not always coq;letely separate, but we can separate

then for the Jurpose ot"your practice and auareness { s*.rongly recommend -

_that you do the c'reanve exploration” first, ¢
~-\.\4. "Fres write on your topic or ides for at: least five minutes. Resd what
' you have written and summarize the focus or center of gra;rity in one
sentence. Free write on this sentenca for five minutes or mors ad
‘write a socond one.sentmce summary. (Keep doing this as fong as you wish!)
2, What is the one thing you would say sbout ttus topic or idea if you

could only write/say one sentence?

o

3.I What is the most prevalent :ar frequently expressed opinim/idu/thihi "
that people say about this topic? Do you agree or disagree?- .
4. Hnt is your basxc feeling (not thought or idea, but rul feeling) about
this topic’ Nhlt xs tho opposite of this feeling?
S. .What is this topic 1ike’ Give an imagé, metgphor, simle to show what
" this topic is like. ., i ot _
_ 6. What is this topic unlike? Give an imsge, metaphor, or simile.
| 7. 'What colors, 'poop{e.‘ setting, objects do you associate \{Iith this topic?
8. Repeat F2 trying to incorporate same of the answers you have’given for

#2-7. Remsmber: sentences can be very long.




A. Creative Exploraticy’
Sample One

Creative Exploration

L)
L4

. . 4 .
"A parent's best defense against innpproprigte programs and cimercials meybe
to watch T.V. with the kids," -
v Sacramento Bee .

. By Barbra Riegelhsupt

1 think parental control is a definite must when itncanes to children and
_television. There are too many shows anﬁ commercials on these days which have
hnmful effects on kids. If the program is complex in any way, the parent shald
be with the child ‘explaining what and why things are happening. I think T.v
should not be used as a main entertaimment devise. The hours which it is being
‘ vatched ‘should be Linited. ‘If a parent is not aromd it should be stressed
thnt the child watch onJ.y whnt progrm you allow when you arc«thero.

-

¢ '.1) .Parental ‘control is necessary when it cme; to chitdren and T.V.
2) T.V. has many harmful affects on children s
3) Children spend too much time in fronc of the "tube”.
4) Concern, indiffecent :

& 5) Cookie dough being mixed _
6) A tridge ¢ . ’ ' ; ) .
7) bright colors, children, Chestor Aarron, flnify roam, ’

‘e ,8) T.V, has many harmful affects on chndm mainly due to the fact that they:

spend too mch time in front of it without parental control.

’
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_ A. “Creative Bxploration | ! L .o
-2 I . : : ‘
. 8710 ™ . s Co N > . _
. d -y oy " - ’ ’ L . l L]
‘ [ : S . . 'Q Z -
! Cxeative Exploration ~
rd Al ’ o - . - '. - ..
‘ . 3 T .4 o

1., s-m'x‘- class: A very boring class. I dislike alL of, the reading that we

got from the class. Once the relding is rud md ulked over the ppints of tho

reading itself is ﬂ\teresti.ng, though., But tl\e hutles of getting to the point °

are boring and very time- consuning 1 spa;talotoftiméworkim foruysa'pimr -
" class, a class that has no future use. if is mainly a wequirement, when I could o

of been spending more time on my )hjom. bhth. which I should have gotten a better 1

grade in. Fot sure all of the reld}ﬁg is good work to strengthen ths brain but 1

-

“o would rather strengthm my brnn with work that I might be using in the future. )
Seminar is only at:St. Mary' s s./ollege and' other Liberal Arts Colfege. Therefot :
. ' Seminar is tmtransferable wl'ﬁ.-n a student wants to trasfer to lnpther coueg‘ - ’

He will get mo credit for Sanimr s0 be is hurt in tvo ways: Loss of creditq
‘ gudo in another cla;.s could of boen botter because of are spending more time

m tto . h ’ ° . t . :. : . ‘e
/ . ‘ . . ) .

P .'E_rz s-hur. Lroquirmt for frutnn. 1: & waste of time bocnm -
' ' 4 ofth.;inittuhsfmstudymwbmoitmmmofor

'e

unbthor school, = P "
2. S-imr should not be a roqulrunnt for on cdm frestmen. : .o

a“ .

B ./_‘_

3. !orinx class and a useless class, I agree with this. h . . D
: A )
4. Matching a T.V. program that is discussing one qf Newton s laws, . ) L
mfmmlgetm&muafootungm. . '_ ‘ ‘ & . o

, . 5o o .
S. Test'Pattern A ‘ , S

. ~War movie, baxing . S 7 )
—_ ,
7. grey, light brom toﬁwhito. Socutes, Lo »
8. Siminar slbuld not be a requirement for on canin‘g fréshnen for its uselessness.

and it is about as exciting as wltching a test Pattern on T. V ' . ¥




E. Logiul Exploration .
Directions to Student: - . _ . .

Annlysis is the procgss of logical exploutmn. You wi‘u analyze your .«

' topic from various &int_s‘of _L, ,lsking questions suuuted by that point

' of view,, and ‘then clutify thue qugstiom. Your chuificutiop may includo
'typu. sourcu. effects. purposu. form, fmction.'ndvanugu. diudvmtqu.
_dnfiniticn. chlmtoristics. cause, o?foct.~

. .

“ s N .
. . 'z
. B bogiui. _E;plqratién b B ' . p
) Sni)‘le One ' ' o s ‘
; —— ) .
< ° it
<Seminar o
"Points of view . ’ - - . Classification
“ . . ‘ . v o o’ b '
1. Wnat is’the purpose of Seminar? C 1. Purpose
: ﬁ ‘ . . . e
2. Wy is seminar a requiremknt? ' C 2, anuii'*\t

A

. ) < 7
3. Whas benefits will cne receive by taking seminar? - 3. Benefits

-

4, Wnat disadvantages will one receive from seminar? 4. Dissdvantages

. . ~

»

5. Waat is the reasoning behind the decision of 5. Rusmhﬁ
» ' 2 s N
selecting certain books for the class?

S

6, How are the teachurs picked to teach seminar? 6. Teacher choosing

»

L




l

L

3. - logical hplputim l ¢
Sample Two n I .

logical Exploration,/

Subject: January tem
3 )

Points of ¥hew ’

1.

3.

1.

2.

»
-

What is the Jan. teda?

What is the purpose of tge Jan, term?

!

: m't is the outcome of the Jan. term?

1

Are tfure ‘actually outcames of the Jahuary t@m?

-]

What kinds of outcomes?

‘

Subject: Outcome of January term
’ Ig)

3." Are the outcomes. beneficial or disadvantageous?

2.

3.

g

- Limited Subject: The beneficial and disadvantageous

outcomes of the Januar;' term

Classification

" Definition
Purpose *

Outcome

at

<
Existence of outcomes

)

) Kinds . of ocutcames

Benefits or, Disadvantages

¢

What is meant by 'beneficial" and "'disadvantageous"? \Dofinition of Terms

-

. What are the types of beneficial ‘ou‘tcanes?

/ <

What are the iypos of disadvantageous outcomes?

'98

l.'

9

v

. Types of benefits

Types of disadvantages

i




C. Focused Free Writing . a o

Directions to Student

The purpose of "free writing" is to record all the thoughts,,deteils, ,
questions, anything you have in your mind that reletes to your topic, write ‘
without regerd for "'correctness" (i.e. ,.spening, sentences, grammar), Write
for a specified time’ (12 or 15 minutes is suggested), Free writing can be :used

-at the beginring of your planning when you are trying to find a focus or .

during the writing of drafts when you experience a writer's block.

C. Focused Free Writing
" Sample One |

April 4, 1979

Free-write . - ‘ Better Writing
! . -
It is the findings o someone by the name of Festinger that being competitive
is always wanting to imprbve one's own skills and thén always changing them to -
exceed those of other people. Competition is a continuous precess whereby you

constantly compare yourself, usually to someone of your own ability, Often people

, pick-friends, unknowingly, for these qualifications of comparison. They compare

not only physical abii ities, but also opinion§ and emotions. Festinger also

thinks that if the desire to do well ‘and exceed the limits others are at he will.,
be very competitive. In athletics there is a link between sports and competition.
Athletes mist be corpetitive in order to suceed. As long as atheletes or people
not mvolved in sports try to do better and more than others he will be cangetitive.
Once people retlre there 1§ono need to prove anything to themselves or anyone

else so they show less interest for being competitive.

It seems that once this urge or tendency hits you, once you begin this com-
parison of yourself to others you will do it the rest of your life. It might
i,

begin with reading, writing, athletic ability in elementary school. In later

B,
' ,"'tj
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y;ors it mighk be the amount of money you mli(e, where you afe able to send your
. child to schoo“‘l where your best friend's child has to go to a public séhqol or 'it
miiht be the kind of car you drive. Women do the same thing, only the objects
may vary. w compare status. Where on the social ladder am I in tespect to
"you? My husbandimakes more money than yours and ‘1 always wear the newest fashion

styles I‘ go to "concerts and dinner pirtipdnd you don't, - The list goes on,
The women are usu*lly not handed these things on a platter but usuauy through

| thoir shrewd ways \fmd their way to money or status by using others as a stepping
stones. _Women litgyauy fight their way to these positions while men are more
open. Men dgr_x't h{de their intentions as much as .women do, Women pull they dct
of helplessness inté\ effect, Men on the other hand are expected,-by societie's

. norms, fo be rough aq:\d také' the initiative in business and othei: sich matters.
They are expected to \be the agressors, therefore, when women begin to act weak
they get what they iva}tt because they have set up matters before this episod_e 50 :

_ that everything will fall intd place the way she had planned.
\.\‘ ‘ - 5

What I can rﬁnber\ is campetition - beginning with sports in school, always
wanting to be-better and\ being a part of the group that is considered the group

to be a part of, Socxety asks you to be.good at something, something from which

'you can put yourself on a’ level to compare yourself to others.

»




C. Focused Free Writing ‘ . SR _ ‘
s-plo : ' "
1S minute free wi'_ite : : 4/2/79 "

It seems that Homosexuality is a topic most people have opinions on and i
v yet have no desire to discuss it. 4

i -

- I have talked to guys from my floor and I get the same- 'ans'ﬁe'fs. "lﬁoseu‘cuuls
| are queers,” "if someone I l:now told me he was gay I would punch him out," quoers
are not worth ‘shit--where I come from (Pasadena) me and my friends take BB guns
and shoot at them as they come out of the gay bars on Colorado Bivd."

< -
\ ’ A

These guys have their cpinions on homosexusls but.as Soon as you say lets . o
talk about homosexuals instead of using emotive language to prove that something is
wrong with }mo'sexunls why not try to find out about homosexuality. My ;'eplies
were- -your sick. I am not queer and don't care to know about gays. Yet these
same guys tdlk about gays in jokes.: ; - .o -

~ WhenI told the guys I was doing a paper on homosaxuality I was told I was
sick, queer and thnt I should see a doctor, : . _ : 3

Some of the guys left my room and to this day refuse to notice'me to talk
‘tome. I feel that one of the reasons for the reactions rec;ived had to do with
the idea that I was trying to find out about a subject that was not suppose to be

: exi)lored b} anyone who was not gay. I was gomg to prove the statements made |

against gays were true or whcther thy were false, I guess I was suppose to except

Y,

the statements as true. " o




A frfond named Peter told me dnsc_onfidu\ti‘anty that. I should not upiop

this area because it could effect me and-the consequences of this hlppming wuld ¢ -

cause our friendship to end.

o N , N

.1 have.gotten a feeling that mén feel that homosexuality is a “disease" that

. contagious from the people I have talked to and from the books I have read. ) If
‘I start talking to gays then 1 will become gay.

o

People SM:.lld look‘at homosexuality as part of the person and not as the _

whole Bf the person. Their is more to a man than his sexual oricntatlion.

In our society we acco'pt the “idea of tha puritans long ago--that we are _
good upstanding peoples with a fear in God.as laﬁ' as ve keep l_ummlity quiet
everything is okay but as soon as it is bropght out in the open, havoc starts.
Right away peoples mind think negative thoughts. They judge Homosexuals without
hearing their side. Well in the paper 1 am allowing to hear the side of the  ~
Homosexusl. 1 want to imderstand mo he is coming from,

¢

- The poopl; I have talked to live in a world of fear., They are afraid of '
being ""found out'' for their whole 1ife would be in jeopardy, 1 talked to a man

" named John “(fictional nane) he works in the Financial District in S.F. he is

vice president of a corporative management, has a family md all the fringe benefits
of his position. He told me if anyone found out he was gay he said he would lose
his job, his ¥riends and qvcn his flmily. John is only one of many pooplo who

l‘lVO to live this way, - X s

t




I say this is outrageous. A person shouid not hnvo to 11\.ro his ufo in

foar--full of mxiety that no one find éut the secret. mn talking w/ John -

he told me he' 1oved his wife md &ids byt thlt [ piq;o was missing. A piece

he found only with another man.” John said he had a hard time adnitting his
lmuxuluty. He told me how could he be hmouxutl vheti_he was very
athloticllly incnmd homosexuals were muppose 'o be very feminine. It took

him 1§ yurs to realize that he could be gay and be athletic, He asked me 1£ :
God approvied of what he felt. (I had told hin were I went to school and that

1 was thinking of joining the priesthood) I told him-that'I could not answer .
that for hin. T did tell himthat I felt God is understanding, loving and full ,
of mercy. 1 told him that the question asked, he must ask God himself and 2.y
pray. 1 tol;l him:.thnt I wvas sorry for him. He left then with another guy,

"

V4

. This is the type of thing that angers me, How our society suppresses
- and forces people to lead a double life in secret, Who are we to bring such
judgement to other people? - : - #

¥ Lb‘e\ﬂ' '%U.Lu.q’ ‘hnu?'\-\m ’\M‘pw M — (M |
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Dilry of Qu't & Cwosln. Procou.: o
- Directions to Stadent: - S =
Bvery night: (ons or two oxécptiqn; would be permissible!) write in your
* diary noting anything you did, thought, or said that related to your composing
this.thems, Record also you. feelings about how the process-is going, Try
0 be swere'of vhen, how, and why you experience blocks, relief, what helps,
viat seems to hinder your thirking, writing, and u:ploution. Set aside at
| leagt £ive minutes each day for this recording. ‘

>
?

-

D nlary of One's Own Lanpd\mg Process
Samlo()ne (ﬁolcatcd Entries)

’-ﬁ

The Eternal J.ournal

Day'l- P _ _' .

I think I've found itl!! A subject of interest to me and which I have
a personal involvement, The Yosemite masterplan--how's tha.t grab ya? " This could
prove tu be an 4 “eresting paper just because no one knows what .it is. Also I
. should be able to get some personal interviews, Now all I_have. to decide is
just what\ exactly | waﬂnt to say about the Master plan, It kir_md of sounds like
Nazism in the Sierra's. Any way 1 think this is it, More tomax;row!!l . -
3

Day I1

Oh Boy!! Is this ever alot of fun, I. went to the library and ,discovered..
that there's almost nothing written about the Master Plan, No books and .very few
magazine ’articlcs. Most of whi.h I‘ll most likely have to go into Berkley to
get, What a humncr. 1 guess thm will give my paper an extremely current and
personal touch, mthcr that or it will be cxtremely dull. But does this develop-

ment discouragé me? Hell yes!! , _ ‘




e

| Entry 111 ¢ ' . .
‘Things are léc;king better oncé again, 1 fSund a few moré articles.. They're
a bit old § mldy, .but they discuss the major issues involved, The Facts
are piling q:. but where wi}l they lead me. I'm so confused

° / v
!

The IVth Entry
" [ called Jim zmd 7've arranged for an interviev‘l. I'm going to meet him for
a half day of sknng. This assxgmcnt is startmg to be quxté a bit more
enjoyable, If research could always bc this much fun I'd be on the §lope

L]
~

the whole seme&ter.
; . Entrv v . -
[ talked wlth Jim and he's going to flll a big gap in my paper, He's sort
| of the before § after pictures you see in magazines, [ now have a fairly -
large hudle of note cards, [ never thought‘l'd f ind enough information for
d paver bt oW it"s apperant that { will, At least \I_'m\ ge:ting past the first

bw. ) /

s 8
'This Must be the VI entry /

I manage to oht.am a copy of the master plan, or as they call 1t, "The Draft
General bhnaguwnt Plan,”" -This is the end of my rambow, a pot of gold. If1
can't wnlto a paper with this much infonnation then 1 Just can't writes R have
what seems to be a natural beginning, mlddlc and end to my paper. The hardest
part now n to properly sort the wcb-lth of information that will go in’the
middle, Wcll_, T'm well on my way, but no whcre near done, In othér words,

I'm much better off than I was but it's going to be tough to get my draft in on

time,
) Sz

: IX

1 wrote my first draft § turned it in, It really amounted to little

more thin an organized free write in my opinion, [ now know about what’order

{ - .
I want my informaticn to come in, This of course suggests that 1 now know what

information I want in the papcr. I never realized how difficult it was to

" maintain a extended qualltv of wntmg» I don't think I'll ever be able to

write someching this long well,

~ .




Entry 11
s © " “He Finds a Purposc" '

Neli - after giving the matter quite a bit of consider'ation 1 have

deculed to take a stnnd and support the Proposed Geheral Management Plan.

.1t doesn't go qultc as far as I would like to see it go, but at least 1t s‘

; heacﬁng in the right direction.. The plan will not remove all structures but it
Nill take out some & most of the senseless'on;s. Also it will greacly reduce '

the # of cars in the vwlley and eventually elimiriate them--from the valley

. that is So cven thou;,h the plan 1sn 't cverything 1 wanted 1 rcalxze t!nt

.

l'«ll never’ get everythmg that ! ask for so 1'l1 take what 1 can gets

'v IS

s . , ' . "0 Amen . .
Brain tired...stop, Brain hurt...stop. -I'm so sick and frus’_trated:with
this paper...keep .going,_ that Iofind it really tough to care a\t.xymore...sntop. o
I'm to the point where I wonder if 1'11 ever be able to write a preseontable *
'paper...stop. This paper has totally shot my confidence in myself...just one
more thing, I'm.glad she only assignec three drafts,,.signed,Me. . o .
. T . .
The 18th Entry , N .
. The Final draft (3rd) is do tomarrow. Whea 1 read it I have no itlea if - o
-it's good or not, deep down inside I fecl it isn't, But I don't think I can do oo
any better at least I can't do anything ‘about it now. 1 do believe this has _ v
been the most frustrating and depressing assignment I1've ever had. I think I'1l
feel better now that it's all over, 1 don‘t seec any scnse in kicking myself E
any more, Well, ! g{xe:'.s this is my last ont'ry.
. R kater, -
‘ R ’ o ' ' . .
Live from the 19th groe:\ in Mr, A's Accountir\}' class, anothpr entry.
I should have known that it's no where near fi}k(c:ing over, FEditing,
& | have no acsess to the 1M typcwritcr that I.I used. It\\a hundred miles ) '
away § the look of the ts'pe is about that close to anything I\Qlc seen around

here. So 1'11 take this opportunity to kick myself one more time- -excus® me.

. 46
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D. Diary of (ne's Own Composing Process . L
Sample Two (Se;ect\,-d Entries) ' ' \

!

:/I

. . Writer's Diary '.- T
. ) )

. o

rd

March 24 . Wednesday ‘
The topic 1 have 'choéen fo"'r myself is }lmpsexuality-buwhy Homosexuality? s
With so many people giving their opinions on Homosexuality, what causes it and’
what type of porson is gay. This is an area whic¢h is an important ;topic/issue
in'our society. 1 want to find out the 6ther side of the gay life--the. gay
life ‘as,seen from th:a- gay individual--the one who is living the gay lifg.

» . M .‘ .
March 22, 1979 -- Thursday . * . Y N

1 wcnt._to the Library in Morag:;, and went over a few books on Homosexuality.
--1 feel 1 need to learn as much as 1 can about Homosexuality before inter-
viewing a person whose sexual preference is for his/her own sex.

- -7 3 »

‘1 have a fow hooks that give brief mention of Homosexuality 1 read these books

and took down a few notes. ' ' ‘ ¢

. -

o '
[}

March 26 Monday .

The David Kopay story left a very important imprint on me.

1 saw how a man had to cope With the idea that he could he a homosexual
and also a football player was very hard for him to except. Kopay says
that he plays a rougher game of foothall as a way (means of giving off his

sexual energics. He also says that football is considered the macho-macho

arca that carinot be effected by homosexuality, The fact is that homosexua}ity

is in football, David and others in football Sre\gay and must learn how to

t

deal with it, ~- “ »

Still reading for Money or Love....This book gives insight to the ides that -
homosexuslity can be learned--even forced upon. '

s . " 3 37




- ' -.'- . L)

April §, 1979 S N . Chb

. / I talked with my romate about Héhosex\ulity. H: feels that gays become gay ¢

when as & child they did not become guided corractly as far as sexual d_eve.lop-_
* ment is concern. | partially agree with this statement. o
- . . : "'. /

-
. "
o Aprhll 25 . . 2 .
! . ¢ ' &

Lo read parts over again 'the Hamosexual ard the Church” 1 feel that the

church has taken a view of understanding--tryirg to understand fhe hanosénhl
"_as a human beh.\g." The church in representing (hrist wl;o shows mercy on all
ad loves all. Homosexuality is a personal thing.. Each person who '.reaches

the conciusion that he.is gay must. take (and does take_);' time to sit baék. and
look at the situation this waj way they can better understand their sexuality,.

See where their hmosémlity is at in other words is it just in sex that o

the same sex is prefori:ed or is it in all aspects of living--a friend, a com-

panion who you want to spend the rest of your life with?' The persoh who is
gay must look at these things before making anh hasty decision before reaction
to the truth of his homosexuality. :

[

May 9 . ° Wt

! S » s

‘Had a meeting w/Jean .cme to the conclusion that what we are seeing
in my paper is that through the proccesshwe can see that the issue is broader
than our prejudices! --try to write the paper over again. .
Al N

‘

e
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B. Proposal for a Resesxch Paper = o )
- Directions to Studene: ' ' /
- ‘ X Y ,
. . . ’
- PROPOSAL FORMAT h e l , _
" m’cpu\d to the f?um on & separate 'bioco of psper--preferably typed.)
. e ) © .

*Are you going to exsmine a problm-or' explore something? If a probln; ‘
. identify the problem'and its parts or related aspects. If ixplqution.
identify its parts or related aspects, :

i

-

Wy are you personally motivated to focus on this topic for your Long Theme?

¢,
What do you think you might gain from doing
- cx-unm»\this préblem? ' L : '
. \ ) . :

i

w‘st be reading; others may.be interviews, obse_rvat

¢
— \

<

this exploration or frm

!
e

L4

Do 810 minute (or more if you vant), focused free write on your topic.

e

(0

- . ]. .
What resources are you planning to consult? (List at least 8--four of which

+
»

N

t.

Looking at your topic as obj;ctivoly ag possible, what questions do you have,
or might.others have about this topic? (Come up with at least six.) | .

‘e
LA

"

ions, visits or u:tivit_fu.) ;

fs
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B. Prqmnl for a Research Pupor. R
" Semple One o . .

—— ._ ., S . . H

1, Mmu{y

.,
W
&)

2. <f have qunriau on this subject which 1 uuuld 1ike answered. Also I \mt .
" to see what homosexuals hnvo to ‘say--I pnly hur a one sided t)'gumt--

]

. against gays. /1 want to understand vghore haowmls are coming frm., o

3. Sﬂ force into homsexual as prostt:utes--srow to like it in the closet
to the out of the closet. . . “

4. Can hepissexuality be learned? _ )
Is it ihnate? | ‘ : )
What causes Homosexuality?’ L,
If a sickness--can it be cyred? _ ‘ .7
Mcmmboinlmmttolovehiswnguﬂer? ' <

u

Doos‘not it go against nature?’ ) o

3

.
+

Th.h long t paper m s way is lulpful. “Its lllowing me to find out :bo\.t

s Subject I want tu mdorstmd aoro. I'‘have read many interuting books on

+* Homosexuglity and am p:vpcring myself, for mtowim w/ Homosexuals. 1 guess
this paper allows me to research the ares of Hamosexuality v/out too mich hassle
from other pooplo/frim A legitinate excuse fcr wlntir.g to know the fnlinu
of hososexusls (instesd of stereotypes) . _ .

LY

i;-
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E. Proposal for.a um:éh Paper _ °
Sample W0 '

March 21, 1979 ' , _Better Writing

~

o
¢

Long Theme Proposal = '..'-‘»

»

L1 would like to :explore womens sports:

. Tennis will be the main topic - © e
Professional womeng temnis immding these aspects.
Physical . I. psychological '
psychological . DT ¥ social
- nental : ‘ S b. age ‘

preparation for game o . ¢ perscaality
attitude towa.c: ‘wwen ‘ '

L]

“e2, My gtivation for this comes becluso 1 play tennis myself and = othmdse
also m sports as a whole.

J
. pos
4 - ‘e A3

3, Through this I may ‘uin i t;etter,u\dor;tumdﬁuﬂof the sport and perhaps
’ change my thinking during & game.

- 4, Sources: Interview tennis team coaches , ’y%.\'(v .
. - . W el

Tennis team membors ‘ .““0‘;«»‘".
My own experience . 9 . J)\ . \
The encyclopedia of Sports - Menke V
' The Wiming Edge - Schwenk
) PWlnical Behavior in Sport - R.B. Alderman , o
| . Psychology and the Super Athlets - R /
\ﬂ;&:{fj The Americ-., Woman in Sport | L ‘,['.
RO Sorts and Menta] Health - Moore
@’»“"b © " The'Ullinato Athelete - Leonard —3_«& bouk '-"

o 38
ic U



S th}oi‘u; Why are women 1ntlorostod in becoming ?bfouioml atheletes?
Do women have the ability to compete, with men’psychologically?
- . Whateeffect do caq;etitivo sports have on women psyélwlbgiqun‘)'??
*  Why do men think that women can't do well in sports? W M
. Should women be able to win money too? ") %nuﬁ
Shall women become professional atheletes" )"%“‘“‘ L\-P(,\v

o Can wonen hold out in sports as well as men? )Lm,,\m. D Lo

;
i ,‘I »

6. Focused freevrites: Less competitive for women, women have more endurance, .,
" able to play longer in game, less 1'' ely to show anger by breaking or

throwing ricquet, not s 'cuotiml in sports as men. Perhaps because there

is not as mich at stake for women., Wenen have less concentration on tho

courts, they giggle and carry on convorutiom When playing tennis with

men they are more serious--don't wmt to be beaten by a girl. Girls play

more timid, games pot as rough. try not"to slww themselves off, Wunen'dress

d" upy oven if they can't play well, those that are good don't look like 1t.
W Yﬁvbﬂ\ymdm't think they can win and don't even try. Women less devoted.
c\%"’ on the whole, to sports zm me. Men nore comitted. Wonen don't take
the game seriously. - ‘ ;. »

L2
oo




Proposal for a Research Paper
Sample Thres

1.

ZO

1 am going to examine the problems that vere felt about Title IX and I s
going to narrow my topic to a more of s less broader subject and narrow it down [

L4

March 20, 1979

" Proposal Due .
. Title IX

r

to the problems and sffects it will have upon the Intercollegiate Athletics

here at this college.Will it be @ is there resentment felt or will

Title IX ever go into effects. Akt on Hunking

. ammmant .
I an personally motivated on t;i); topic because I've talked to women here at *
this college who play intercoliegiate sports who &ve complained that things
are unfair, a sample would be: All the women's g;mes,m played with in the
State of California, while the men's basketball team has traveled to Hawaii,

. New York, and all over. Allso disputes over athletic equipment, and use -

of the gymn, so on.

It definitely would be a topic that would be inf:omltivo for my owh
persoul knowledge, I've heard a lot of complaining of unfairness of
this topic by the women athlete here at school That what Title IX is
supposed to be is not carried out, at all, and probably never will be,

1. U.S. News - July 10; 1978 pp.. 79-80 Wamens Sports Boom

. _ ¢
2. Sports Illustrated 48 34-36 March 20, 78 Women in Sports
3. Time S4-60 Je. 26,'78 Too Far To Fast.

+

v 13
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4. Encyclopedia - general information on passing of Title IX. s

Interviews - .= Activity Observation
1. Coach Joe DeLica | Women's Basketball game
2. Coach McDonald ) Men's Baseball Team
3. Coach Manini Nomen's Softball Team
4 Alice Duffy :Men's Rugby Team
5. Shari Otto '

6, Anette Chiara

§. 1. What is Title IX ‘

2. 1s it a good or bad law? Upon small college, compared to large univ,

3. Is it working, has it accomplished anything or has it ruineci things.

4. What is the effect upon this college? '

5. Will it have any devastating or make amends and bring the mens and women
athletic departments closer: |

6. .How do athletes and c?\aches' feel abouz this.

6. Free Write .«

I found that Title IX was a law that was passed eig'ht years agB I can admit '

noticeable thére. - Here at this college very little has changed, the men still
have priority over all athletic.money and facilities. Things have improved "
slightly but nothing widely noticeable we do offer a fewl scholurships offered
for women compared to men who have alot of money and can even go out of state

for recruiting:

N i

there has been a change but only in the i)igger schools.  Because things are more ‘\;
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F. Developing a Thesis for an Audience .
Stage One - Predraft ‘ 3 s
Explanation to Student: ‘

When the student is ready to begin‘writing the first draft, I assign
a kind of rhetorical "Square'' which encourages the writer to see the 'relationships
. ™ . . .
among sudience, purpose, form, and style and how these concerns relate to the

topic, focused topic, question the essay attempts to .answer, and thesis statement.

% @
+

F. Developing a Thesis for An Audience
Stage Two - Post-draft ' i
Exﬁlmtion to Student:

s

" After turning in the first draft;.- I ask the students to give a

overview of the draft. This overview forces the student to observe and fudge

" clarity of expression, focus, purpose, and modifications of the original
intent of the essay. B o

w




£. Stage One: Developing .a Thesis for an Audience 0

Samyle One

Square for Analysis of Xdosseus's Personality Paper

Audience Purpose
seminar instructer , To prove Odeueus represents l-lnur's
model man.

Topic: .Analyze in some detail the personll ity of the hero en{ma.‘t A

as portrayed by Homer. dothus
. _ ‘ 2 !
_ : Focus topic: Homer uses Odesseus to.epitimise the ideal %‘;‘o_;- )

heroic man,

Question: Hows does Homer portray his opinion ‘

Thesis closed: Odesseus fills Homers description of a model
. + ' - 184
man., Leadership qualities, strongwilled, witty, -
trustworthy and reliable and faithful. Examples

given for each.

“+
_ . . \
Tone " ‘Form .
Positive ) Basic 3 part paper. Intro.

Supporting bulk and conclusion.
Motivation - what motivates Odesseus?

. . Critical choice peints - heroic quality.

+
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| F. stage One: “Developing a Tﬁe.sis for an Audience | ° .

Sample Two . _ C _
Child Abuse - Square
- Audience ' ’ Purpose _

General public - S in my group To inform those people interested about
interestec’ in child abuse. child abuse and the causes for it.

. v Inform my grdup about the 'vicious

) cycle." ' '
Topic: Child Abuse ¥ ‘ )

¥
Focused topic: The causes of child abuse

o

Question: What causes the actual abuse of children? p

"Thesis: }uthoujh child abuse exists in all societies, and econamic
lifestyles, usually the causes fof the abuse are, in most

éases.(élﬁiiim; ; ) _ )
~ .
7’ such as...
Ve ’ 0
[
Style . > ' Fom . .o
" Definition and example and Beginning - definition and statement
possible case history, +~ L of issue. ’

¥

Middfe - ‘actual chuses and possibly case
histories.

End - summary and a possible

o




F, Stage M D'V‘lww s Thesis f;:"m_mdlmco. e
" Sample One N

a

Title: My Xind of Plan

-

. K
L] . o+

Topic: The General Mansgement Plan for Yosemite

Focus Topic: My Defense of The General Management. Plan -

Question: Should The General mﬁt Plan Be Supported? '

”

Purpose: To defend the measures which have been outlined in The General ,
Management Plan, . : ’ S

L]

. Thesis: Even if the Draft General Management Plax; does recommend drastic steps, such ‘
o as the removal of more than one lundre&s structures, and would cost | .‘

millions of dollars, I support it since it proposes steps.to elimanate the x
majority of the congestion, urbanization, and overéuzding that gre

destroying the eco-sysiuns- in the park, . : ,.\

...

LN

o

o <
“o.




F. Stﬁo Two: Developing a ‘Thesis for an Audience L
Sample Two | : .

"May 14 ° C | o

B Topic: Homosexuality , v

¢ 2

.
- .

Focused Topic: Looking at homosexuals beyond the stereotypes that people believe
‘ about Homosexuals.

T

Question:. Is it easy for someone who is gay to come to grips with his homosexuality?

4

-

Thesis: Through the process of realizing his homosexuality, we are abls to see
that the issue is’ broader than our prejudices, :

.

-

. Purpose: To show’ that Wsmls are persons who have needs (beyond sex) fhnt
' are supressed because of the prejudice-taboos surrounding hﬁno.smuty.'




s F)

Stage Two: Developing 1 Thesis for an Audience
‘iemple Three B

-

COVER SHEET. ’

v

_TOPIC: ©  Cruslty and Abuse to Animals

-

FOCUSED TOPIC: Unecessary abuse animals are subjected to just because of hman

selfdesire. v
- QUESTION: Is society going to let sbuse to. pn‘in"us continue? )
| . B K ‘ v -/' - a N
* THESIS: Man's selfdesire is responsible for the abuse and death of many
animals. )
- . . ! \ ] '
Purpose: ‘l_'o show the public how man is blind to his abuse and destruction
of animals. )




\

G. Author and Reader Response to a First Draft e

. LY
After the t:irst draft is completed, 1 asked that the first drafts be o

" reviewed by both the writer and another student. Directions for two kinds of
review are included in the samples: Evaluative Sum:nry and Critique,
EVALUATIVE SUMVARY ) .

_ Use this form and write one paragraph reyviewing this essay:

Author _ )

Essay - . e
- Reviewer . l

) ”
. In (title) - (author) hgg:‘s,eto -::gg‘g‘::ts
: maintains
(thesis or main argunentatwe point)
( thor's last name) . supports this thesxs/pomt by '

major pomts of the paper that support the thesis),

(Take, two or three sentences to comment upon the behevabihty of this argunent
or point, pr\oblems you see in the argument, and/or strengths of the argument or
essay) * P _

After reading \ (aut}n‘)r's essay, title), 1 (state what conclusions or
‘opini‘ons on this mL\1<ct you now have). ' :

\\‘ sign your name

45




G “Author and Reader Response to a First Draft
O Evaluative Summary : o
Sinple One *

‘.

~ In Homosexuality, (the suthor) argues the flcf on how homosexuals are

looked upon today. He feels that the fact of them admitting to being Homo-

sexuals should not change other peoples vigw on them. 1 agree. If a pe'rson is
considered to be stl‘ble. mnasculine,; and have a lot of friends tﬁe fact of

him admitting that he is hanosexual should not change our views on him. (m suthor) ‘
gives: exm:lb‘ of sport players and othnr men who we would consider masculine

) as being homosexuals wmch' is good. T .

< . . . S o

This paper -80% of the time moves logically I marked vhere I felg 1; didn't. v
. R * . - ‘
|
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G. Author and Resder Response to s First Draft

. Evaluative Sumary
Sample Two N
' i Sumary e
A Wor1d Without Sound " i
. &
In "A World Without Sound,’ (the suthor)  suggests that the problems

of the deaf child should be examined with more knowledge and a better under-
;tmdim She feels that they should be lc'hwlodgodrfor what they are, and
accepted into our.'socioty. Although in the past these handicapped children °
were referred to as "deaf-mute3" present-day technology *has taken big steps

. such as the development of hearing aides. Society is also heiping the deaf
by ukinz available gpocial schools for the deaf hwlu:}ing guidance for the
parents. (Th&wauthor's) essay is convincing bécause of her style ad |
the way she p:esents her topic. Her personal experience in o boginni.ng of
the paper adds insight nnd makes for an interesting start. ‘hrough examples

¢ and’ good arguments, she expiuins her -'tdp_ic well, proves her thesis, and leads .
into her conclusion. After reading this paper, I now have a bit more insight -
about the problems of the deaf. child, "A Norld Without Sond" is an interesting .
paper to read. . ' | |

<




* Author and ludor Responu to 8 First Draft; . .
Critxqu. ’ : ' . ,
Sample One ) o - s

. _;‘ritl.u __//){_Q{hcr Sxle é éﬂ‘t
) . Mthon \

: r— .
’{uvioucu R ! \ Date: &9“22’

After you céuplate your critique and <valuation, %etum this paper-to -
: the .\uthor. ,
. . o . ] . CRITIQUE -

. 4,
1, Read the essay cirefully, Circle the thesis stat nt or main :ld.u. ' -

2, Read the essay a second time, Mak® marginal notey. if you want:
( V') fine point or idea or image; (7) unclear; (M) more wanted,

" 3, Write a one or two séntence summAry of the essay which includ.t the :
main point and support:lng points, % Gosoes t&m ‘ .

& ai’ao““—&ﬂu b Wil auc! aleo Jmo
a“d §oP bud ou tluctact 0’?"‘*‘ "““ ‘
{a& ’o Jeud aleast. et J” o -
et a«ﬁf{j oém ;M.Admo&m? ‘

. 4. in xﬁ;p’s is thif argumen cgnh\:i‘nclng or weak? (Cite spacific ‘ :

points, umonces;,w‘;z:“a .‘m{ 5 rech. Alla S /\l"-‘/f',‘t |

W W m ~J“,¢g'( Quel kdbf&kysd ﬂlww 1

Hhaof A U 041-«/ /OM ‘-5 M m‘fy‘“‘& '

\ b o X i

’ 5, What quustions do you have that the author would have to answer before
you could agree with the author's thesis or argﬂmtatiw point?

ﬁ Lo g o Gorssny b binio of ot of 2k
{\ ‘ %J“‘f‘::% Ascu 70““‘?:”:;“;‘?“ /u’uw EL,ZQ‘?
P %z?&‘ edau-k& M—C{ mﬁm M(aao’?h::,

to thh author (sugg¥stions, respense, reactions):

1“" 7 T <tlar a‘-l: purt %m o!of;ﬁw

A ‘tl *‘"z‘ s ane y u/ ’léwaﬁ'
duwe, - v wlsd auss, W 46’«)-’2;050 -&mdo -
C% M.m&ﬂd >

%ZW wind ? “

pows ¢




. G Author and Reader Response to & First Draft J

Criti . '
Sqlﬁ\n . : : _
Titles !o“‘. m Qnd ! 'Sh a C (name ot college)
- . N . / :
Authors _ : '
. . ) y 3 C e
v ., Juviewer: _Date: '7{ \ ot
" After you complete” your critique and cvaluation, return this p:;m.-r to ‘
©  the author, . " ‘
. SUTIQUE

1, Read the eusay carefully, Circle the thesis statomint or main ideas,
' 2. Read the essay a second time, Mak® marginal notes if you wants
( v)/fine point or idea or image; (?) unclear; (M) more wanted,

3e write a one or two gsentence summary of the essay which includes the
uinTpoint and supporting points, - mauL  pt. T "Foté\t' :

yow | _\A"".,t' "PY' lo "t‘ N ‘
mo4ovr ‘&f(eéh Jha T He’,’ Iﬁ* Mtiﬂ Yha
schocts - in guaral  and fhan

hs  heen  Qffected, ‘

- ‘4 In what ways is this argument convincing or weak? (Cite specific
‘ points, sentences, words,)® ‘

! . .Yow il*He painted. out
that -~ ok ere g Yo Study 44
a.((cds Title TX kgﬂo Jc | K 28

{name of -college)

){QWV »Pé{)t’r /)L Seeme'df 40 7/41,5-"'
g’:c Mot bhewmd  Gpec/fis Cuonoh abo.t Shp

at questions do you have that the ‘author would have t answer before .
you could agree with the author's thesis or argumentative point?

I weuld wanl o know  how H\L
akh "p,fe'S .ng( ay\o[ ¢/so HLQ . Sp f’C/Q/o/J
ef  tha speris,

|

nﬂ . v
‘ /!-Dw name of el lege)

-

N

L3

6. Note to the author (suggestions, response, reactions): I‘ | /A‘A
A TV O yorr o faper - js. quitle lc’rfsfua, .
Yon  should try Jo 3(3‘ more
[»\(eﬂrwtuﬁ \ and

‘Fe wa |e

o down 4ot 4 te s <ffeet
- more | ~

’ r . \ o
¥

o SMIL

W“y‘“ RGYTOW - y/Our pa per: |
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I1 - Writing Without Formal Composition.as & Goal

S

A. Bxploration of Subject and Personal Goals N

' - I} {
B, ; Written Response to Assigmuents: Idmtifyw ,Problm lnd Questions for

Cluq Dhcufsion
0o . ¢ t

A. Exploration of Subject and Personal Goals |

’n\is, assignment can be used to di_scover students' prior knowlédge about a
subject and to find cut individual expectati?/ns of what.the student hop§s to
learn or thinks he/she needs to leam. 11\37e writings can aiso:

-~ guide curricular dosign (assigment7 discussion, etc.)}

Tee- support self: motivated and self- des;igned learning;
-- provide a record for comparison with what the student actually leams

by the end of the, COurse.

I used the writings which follow as the basis for small group discussion

(seven students): students l’read their writings to each other befc;re beginning

. , .
"to discuss poetry., After sHaring this information, each student knew what

others in the group had stud;ed, had some notions about what -each one could
* add to the group's future discussion about poetry, and lmew what each expected

from the study uf poetry. \ ‘f
{

Directions: Please write out r answers to the following:

1. Past Experience: Describe y ri formal ,,('school) or informal experimce_s

with poetry. ' ,

rs




"2, Preferences: ‘Nm those poets and poems you prefer or dislike.

3. Fxpectations: What 4re-some of the things you expect to do, happen, or ' .
leamn during this sefiester's §tudy of poetry? What do you expect of other - '
students in the class? of the teacher? ' '

. 4, Personal goal-S/hopes:‘ What do you personally hope to'read/do/learn/
"'get out of" this study of poetry? - ' !
. t

5. Achievunent:_ If possible, suggest ways you can achieve these personal goals. -

?

A. Exploration of Subject ard Personal Goals
Sample One )
Past experience - formal, high school. . Maivel » Shakespeare sonnets, !iengck,
" "Virgins m.ke much of time', Donne.-"Death be not proud", Frosts, Yeats, _

Preferences - no particular author, I like symbolism but notso deep that you don't
get them, challenging but yet can finally be comprehended.

Expectations - that the class as a whole discover the meaning, it's helpful
when all of us puts their different interpretation,

3

Goal - to feel comfortable with poems as I do with short stories becayse
in the past have frightened me. I'm not sure why, 1 hobe to look at them as
.a another means of literary expx:ession instead of something I can't touch,

the achieved by uulyzlin{; more and more poems and d!scover meanings.

31
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Exploutim of Subject and Personal Goals
Sample Two

21
‘o

N N English 108

/Foml - School
Pnt F.xperience - Poetry
™ Informal -,

Preferences - Name, poet, styles '

_— Teachers
Expectations —— Student
~~ Céntent

Personal Goals

v "

How Achieved?

My last experience with Poetry was in Grade School (8th grade) and I'd
nther not remnber those frustrating times. The teacher felt that there
was but one universal interpretation and you can just imagine as eighth
. graders, trying to discover it. It was like trying to pick a needle out of

a haystack. ' ' S

'\
I prefer not to read the usual sing-song, rhyme, poetry but blank verse, I
feel meaning deteriorates in’ rhyme form. (At least for me anyway.)

LN

Expectations/Personal Goals

When I enrolled in this class I expected our work on ;!)‘oetry to include a '
tedious llin'e by line analysis approach, on an individual basis. I really like the
idea of working in groups and playing on each other's interpretations. ‘AI feel
that a student can be a leader if we work in groups tnd this would suit me [

L]

lot better. ’

293




A. Bxploration of Subject and Personal Goals

Sample Three

™ o e Y

a

,, ,
Past experiences ' | B
high school
~ Amsrican [it.
" Bnglish Lit.

o

Preferences - _
Brownings - sonnets, etc.
Cumnings - his complicated quick style
+  Also poems being read together for their related themes and their comparisons
‘like the "Came live" set | - | ‘

«

Expectations
teacher - |
guidance role clearly established - not saying right and wrong but '
- keoping the students on generally the right track; )
students - ..
discussion B o
. sharing ideas, no matter how off-the-wall

content -

a b;'oad range of poems; _ . )
more poems in a less detailed way - not just skimming ‘them, but not
betting caufht up in excessive detail and mi-ssing' out on other good

readings

»




.0 O

Personal goals/hopes .

o, again “. not gotting clught. in too much detail and being able to see many

poems of different types.
How to achieve?

Increase our discussion;

., 7ot waste time on excessive detail;

comparisons

find really exciting poems ~.to,x--ml - uphhsizuig moderns
-study ‘styles, techniques, craft '

smll groups are great!

-

T

i

.

-

o
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3. Written Response to Assigmments: Idontifytng Problm and Quos“tiom
, for, CIus Discuuion

Nrittm responses to usumd readings can be structurod by tho teacher
or uutmcturod. uuntiully free writlng For structured rospomn. I'rave
asked students to respond ingimtivoly (e.g.) write a letter oxpluning this
; poem concept, Teport to another student who hasn't read this nsimt. protmd
you are the suthor and sumarize this passage); definitively (e.g., choose the
" three most important words In this ‘passage/poen/essay and dofim them); or
porsomlly ina mmtivo or record (e.g., rocord all the thoughts. foounn.
" questions you had while reading. thin poen/passage/story the first time, then,
reread the passage and record your new thoughts. Did they change? despen?), _
After writing these kind of responses studmts Teview their writing and identify
problems pgud by the text or ones they have. Usually, I ask that these problems
be shaped 1m:oa questions which are presented m class for discussion. .

The student writing samples which follow are unstructured responses to the
- novel, Wuthering _i_ghL. The questions were to be: 'ones you believe )

: inportant to discuss and answer in order to discover the wrposo/umim/\nluo
of the work. " ' Lo A

Though not directly coordinltod with the dovolomt of a formal osuy,
this kind of writing often reveals the suds of an essay (most estays are
explorations of a problem). I always note those "seeds" in the margins.




t
o~

B, Written Response to Assigmments . .
Sanple one i : .

Tho first thlng that [ rully began td wonder about wls the type of
nnrution ‘that Brcnte used in "Wuthering Hoights" She gave the story
line through _Lockwood. tut he become a Listener and Nellie becomes the main
nnnlfor of the story.- I couldn't quite understand why she used this unique
th .lt first. But then I rul\izod that it seemed:as if I was having the
'story‘ told to me ra;hcr than me just reading 1t.6 . :

I enjoyed the way all of the peices fell together, like the colors of &
painttn;.. Each chapter- brought on new developments which moved me ever cfoser
to the situstion which existed upon Lockwood's (and my own) arrival at Wuthering A
Heights. ‘l'ho novol starts with several surprizes: the mltiple Catherines,
.th. ghost, Huthcliff 's and Harton's true 1dent1ties. and the strange moods ‘
of the characters. Slowly all of these changes become understandable as Nellie
tells of past events, Bronte then seems to be predictable since everything is
now falling into place. But she doesn't allow her imafination to fail us.
The story takes a umxpected turn just when it appears that Heathcliff has
completely suc‘oedoc'l in avéh(ing the world. It is at th'is. point that the surpizes
begin to reappear: Heathcliff's inubiiity to enjoy his revenge, Haretoﬁ's devotion
to Heathcliff, and of course Heathcliff's strange death. ’

One difference vhich I quickly noticed between this novel and modern day novels,
was the lack of outward action in "mt}{eriﬁg Heights'', since the majority of
the novel \Jns told through 2nd person. This made everything seem 1ike memories
in my mind, I just finished reading f’The.Day of -the Jackel," which seemed 1117(e

non-stop act ion.
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B. Written Response to Assigrments : | . , '

Sample One, page 2 o . :

. — Questions on Wuthering Heights
. . , c - . .
. 1. Wy do you think Bronte chose the nume Linton Heathcliff? :

P T )

+...¢s What was the purpose. of having minor characters, like Joseph?

»

3. Why do you think Bronte used this narrative form?

. T . . ’T . .
. 4. The way she showed different types of love. ' :

~
<

, S. What significance is shown in iluthcliff's final inability to enjoy revenge?

r 3

;.

‘o
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B. Written Response to Assigrments
Sample Two i . ,-.

Wuthering Heights
Yellow Paper ' ' o -

[ . .

| SN/

The first few chapters expose 'tffe’n keys to the plot very slowly. We
meet the troubled Heathcliff--he is so very rude! Its easy to imediately
dislike him, but I feel also especislly sorry for him, His loss of Catherine.

" even after all these years, still ‘torments him. . We see the con!equepc*s of a

great and deep love that suffers "t'he: separation of death. How different is
Heathcliff f}'°“ everyone? Despite our valiant attempts to mask our sorrow,
are we not 'tbmnted' always by lost loves? Why does love remain so difficult
to attai;t" The obstacles are endless. Forces intervene and disrupf-.'-ai )
with Cathe:ine and Heathcliff" Her development at the Lintor?s into a graceful
wpman (with a strong will') was, at odds with the stagnated maturation of
Heathcliff--resulting in the other marriage and his flight from the Heights.
‘Catherine's subsequent illness--emotion }_\ss power over uur'entir’q being.
~ Heathcliff returns, now very wealthy... Does he feel that his new .iatus
can bring Catherine and him together? 1 wnder at this--it 'seemsto degrade
their love if money can brmg them together, Or is this j\fst more practical?
Heathcliff becames driven to acquire both the Heights an;l the Grange. Possessing
both would symbolize to Heathcliff that he has also attaiped his ,Catherine--
also a great revenge. But it is an empty one. He rmixis tormented, dying a -
sorrowful man. - - ) | R
: @

The m;'ration is an int1 icate one--why does Pmily; Bronte do this? It passes

from the mildly obnoxious Lockwood who knows n7‘thing /to the perceptive Nelly Dean

3

’
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who lmovs cvcrythina How important is tbc NATTATOr tO J4 story or novel?
Crucial or irrolwant?

L) R 1

As the story ends Catherine. Linton and Hareton are in love, and few )
obstacles confront them. Heathcliff has lost his spiteful spirit and does

P

" ot interfere. Emily Bronte is here perhaps trying to end on a more hopeful
note--love can survive and develop peacefully! Sane Justice exists, allowing
lives to emerge from past tragedies of past generations happily and hopefully,

1]

) . 1. Should we pity or hate Heathcliff? What drives Rim throdghmt his life? .

1]

2. What does thc novel’ hnvo to say about lovo" Is it worth sufforing through? _

Can we logicany put our hopes in ie? : :

(]

.3, Nhy does the narration switch? How important is viewpoint in a novel?




