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The survev ctep in the SQ¥R s+udy reading strateyy
uon51sts of scaaniag the reading material and its organizatioml
features to establish the mature/magni*tude of the reading task and td
formu. st2 guidelines for accowmplishing that task. When the chapters
of six history textbooks were examinad for the presence, absence, and
nuaber of orzanizational features comprisina the survey step,
however, a wide range ana varviaticn in. *the usé of those features were
apparent. This variability in tex+bosks has implidations for textbook
selection and classroom instruction. When selecting textbooks, it is
importaut to coasider how the student will be reading the text. 3ince
surveyiag is believed to he a viable, =2ffective strategy in studying,

_ stulents should develop *his skill in material which does not

L]

overvhalm them. Members of texthook selection ccmmittees shouid try
surveying chapters of a proposed tex:hook %5 make sure that stulernts
are ndot handicappel by the lack or preponderance of certain text
features. Once a textbook is selec*el, teachars should provide the
stujents with a2 general intrcducticn to the text, its features, arnd
study strategies for dealing with +ha text. (RL)
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"Surveying: Is it Easily Applied
-vin Togay's Textbooks?"

Evelyn Jackson
Armed with 1nformat1on about reading and thwnkwng skw11s, readlng

teachers are confwdent when recommnending strategwes for study reading )
that are best typifwed by Francis Robinson's (1962) approach known as
SQ3R-survey, quest1on, read, rec1te and review., Robinson propo§gﬁ SQ3R
for study reading after examining the formats of textbooks and'céncluding‘ N
that the reader s comprehension and concentration could be enhanced if

the task were approached systematically and efficiently,

Robinson's approach has become very popular and is frequenily the

“backbone of what is fecommended for textbook reading in secondary and

post-secondary reading improvement classes (Taylor, 1975; Blake, 1973;
Flemming, 1978: Brown, 1975; Smith, 1972; Norman, f976; Judson, 697};
Carman and Adams, 1972; and Wood, -1978). Some auihor‘s have' represented
the approach by different titles bﬁt the rationale in the descriptidhs

is the same: the reader §gggg¥§_£b quickly find out wﬂat‘§ iq store for
him/her; questions are formulated which:are to be answered. in the reading; -
the student reads to answer the questions, the material is racited to

reca]lvwhat was reéd; and later, the mate;§é1'i§*£nggggg for longer-term

mamory .,

Tadlock (1978) in explaining the success of SQ3R relates it to an

&
-

information processing thenry of learning and states, "Each component ¢
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of-the SQ3R proredure for independent study is de51uned to facilitate the

- processwng of 1ncoming 1nformat10n (pr1nt) so thé reader can deal with

mpre of it and deal- with it more effectively." ({adlock, 1978).%

The™ first step of SQ3R, survey, s the item of interest. Sur;ey1ng
shou7q be done when a reader igxfaced with any material which is new to
him/her. Books, chapters of textbooks, articles, and ﬁamﬁﬁ?egs, are

surveyed so that the m{d?‘ can 'qm’ckly establish what the task will be

A ®

all about and formulate one or more purposes for readfng-thé material.

There are suggestions for what is involved in. surveying each of the

above mentioned pieces of mater1a1 Tet's Turther focus:our attention on

survey1ng a textbook chapter ‘Since chapters of textbooks have similar '

¥

features 1t is reasonab]e’to recommend fhat a stuodent do the following
when making a survey: : .
1. read the chaptef.tit1e -
2. " read the introductioﬁ, if there is bne\
3. read the headings and subheadings
4. " read questions built into the text, if there are any
* 5. read all graphic aids which are placed throughout the
chapter, understanding the message as: it is araph1c¢]]y

given will make the reading task easier

6. note. new vocabulary terms which may be italicized or in
: bold face print

B n T ameaeme e e e

7. read the summary and questions- at ihe'end of the chapter
After making this kind of a survey a student should understand what the
chapter encompasces, It‘will be easier to uh%erﬁtand the purposes for

reading and subsequently compreﬁendiﬁhat is dee@gﬁ important.
¥ |
The Problem

R, Sa—— ———————

While the recommended plan appears reasonable, questions remain:

‘Does the procedure match current textbook.formatéé Are they structured

3
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for surveying to be an effective approach easily applied in stugz-reading?
, : N ’
In an attcapt to answer the questions, parallel chapters of SiX popular

Knerican History texts were reviewed and compared. In each book the . ,
"chapter on Andrew Jackson and Jacksonian Democracy was selected for

., analysis. The following faétors were noted for each book: 1) the presence

-

‘or absence of an introduction, 2) the number of heqd1ngs, 3) the gg‘ger

of adﬁ%eadxnas, 4) the number of questwons 1ncorporateddg,¢o the text,

5) the number of dzagrams and charts, 6) the number oF 111ustratwons and .
photos, 7) the number of maps, 8) the presonc; or absence of a summary
-and, 9) the manner in which new vo;abu}ary words are h\ghlwghted in the
text through 'the use of bold-face pfwnt or italics. TIn addition,

four other chapter features werevsbrveyed: 1) the number of asides?
{personality profilés, anecdoté;), 2) the length of each chapter,

3) the presence or absence;bf a chapter review and, 4) fhe readability

level of each book { ab?e 1). { . . ~
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/ ‘The Smog formula (McLaughlin, 1969) was used to approximate the readability
. ievel of the books because readability is often a factor which is.considered

by textbook evaluation commitiees when selecting new books (Harker, 1977;

-
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- Krause, 1976'?Savitz and‘Meints,‘1§79) The conflict surfoundxng

K ) readabz?wty formulas is acknow]edged (Aukerman, 1972) however, the

information is included here to demonstrate the importance ‘of looking

—
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beyond a grade-level readability designation.

Discussion

* N X - >

>

A11 the chapters had titles so no category for chec?nng the. g
\ex1stence of twtles was necessary, in the ana1y51s It is. understood
that the titTe~is the first- pwece of 1ngormatwon that a reader considers.
Upon rpad1ng the title, it is recommended that a reader ref1ect on what
may already be kncwn about the topic; this suggestxon carries over into

“the Eéading-of all headings and subheadings. 'After:recaITing what is

. ‘0

known, the reader is advised to turn the title into a question which can

be answered during the reading. Thevprocéss focuses the reader's

LS

attention, enhances concentration and prepares one for active reading.«
Four of the six texts had introductions to the chapter. Of the
four introductions the one in Book A a]sovféatured main iaea pre-reading
questions’ Hav1ng questions added to an introduction prevides a helpful
example for a teacher to h1ghlwqht subsequent readlng whvch can be

done to answer questicns.

A11 of the chapters were divided into sect1ons with head1ngs and -

. five of the six chapters: had subheadings. One text, Book E, had 39
"sub-subheadings. Totaling the columns provides a better perspect1ve
of the task. If a reader wefe\t9‘0n1y consider headings and subheadings
suréeying could range from reéding 15 elements within 20 pages*to 49
_elements withinVZI'pageé. Regardless of their substance, iﬁ number alone

N

they constitute several items fo process.
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Three of the texts incorporated ques‘fions into the chaﬁter. &hese

‘é@n be helpful in guiding a student through the chapter. Teaéhefs can

point out how the reader can monitor comprepension if the questions can -
be answered after reading. Duriﬁg a survey of a cbapter. questions can
also be helpful in guiding a reader's attention as to the section's

purpose. Jtudents seldum set their own purposes for reading a textbook; |

assignments usually ref]ectjthe teacher's purpose which often comes from

LN

' L 4
-a manual or lesson guide. Considering number alujie, there may be a point

of diminishing re*turn. Book D not only has 45 headings and subheadings

ﬁ \ T
to survey, it also features 25 questions which would be read if a student
followed the recommendations of a survey.

No téxt was without visual aids. ..-It is interesting to compare the

_kreatment by six publishers of the same topic in American History. For

™~

one publisher the chapter merifed sik diégrams/charts, 16 i]lustratiéns/
photos, and four maps within 34 pages.‘ For anoth?r, it was enough to
have two diagrams/charts, f;ur i?1ustrat%ons/photos and no maps with%n
nine pages. The bottom line of these decisions it economic, it costs
more to have more visual aids. But aside~from the expense, conéider
what it means to a reader surveying the chapter. The comprehension of
the tiiuals can ease ihe task of reading the te;t, especially if it is
written at a high readability level (Wood, 1978; Adams, 1970).

Only two of the six texts, D and E, had summaries at the end of the..
chaptar. Reading a‘suﬁﬁary is often a good dintroduction to the whole and
is considered a worthwhile part of doing a survey. The two texts with
sumharigs 31s0 have the mos} number of different‘eiemenps to grocess.

Instead of a student considering 81 different elements in Book D or 73

different elements in Book E,. it may Se that the s.smmary would provide a

better perspective of thg ;béptgr‘wlbﬁm_“k““

6
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Surp?i%ing]y little was done to highlight vocabulary in any of the
texts. This is fot to say that terms were not explalned in context or
featured in lists in chapter reviens. They often were. The point is

Fo

\ — 1 .
that during a survey. the reader would not be able to roughly assess

~ new vocabulary. -Checking the vocabulary.load enables a reader tc

-

~determine the re?ativg difficulty of the task ahead.

R

+ Soime publishef§x§?de an pffort,to make American history more real
for the studénts by puttdéng in persdﬁé]ity‘profiles or vignettes called
asides in this analysis. If these features are present it is the

teacher's responsibility te explain their relevance to the reading 6f

“

~ the chapter.

Implications

w
L9

The above description of the various features of chapters in selected
American History books has implications for two facets of the educational

scene: textbook selection and classroom i.struction. Varicus authors’

\guide1ines for selection of textbooks have many features in common (Harker,

1977; Krause,)}Q?G; Jevits and Meints, 1979). Consideration is usually
given to readability Tevel, ‘concept load, author iﬁformation,'drganizatioﬁ;
format and style, the teacher's manual, quality of workmanship and cost.

When evzluating format and style, it is important to look at what it means

for the student who will be reading the text. It is thé author's belief

that suvvey*ng—*s—a~v+ab4e—-e££eet%ve—stnatenv in <fudv<rpad1nu Students

should be able to develop this skill in material which does rot ove~whelm
them in the process. Members of se?ection\committees should try surveying

a chapter of a book -under conszderation and ask themsblves these questioris:

<
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1) How long does it take to effectively survey the ghapter? 2) How many

elements (headindE,;questions, graphics) are included? 3) Is it.easy to

grasp the intent and extent of the . hapter material?\ 4) Aré there questidﬁs

¢

_built 1nto thé text which” wou]d effectively qu1de the reader? 5) Are

new vocapulary terms highlighted? 6) Can our students be expected to

' efficiently survey this material?

Instructional imp]icg;ions are most obvious for implementation at . »
the‘beginﬁing of a School year. Every teacher wfih a texibook to introduce
should make a §ur§ey of the book part of the introduction. A&t the sam;
time, how to read the texfbook should be stressed. A teacher has the
information énd experiencé necessary to establish the objectives of
reading ‘the “text. To aid readers in reaching the objectives, they should

not only be given’a study reading approach such as SQ3R, but should be

walked through it, if necessary. A teacher's guidance is vital.  As in

the development of any skill, students might find it cumtersome and‘tfme

consuming and be reluctant to pursue it. Structure and teacher assistance

need to be provided so that students can experience success. Survey:ng is

a skill which can be used throughout a reader s lifetime, it is worth the
>

lnvestmen . . . .
t. | P | R
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