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term '
The / campensatory or remed1a] educat1on is usually assac1ated thh pyblic

school effarts on behalf of skllls deflcwent students up to or through the
secondany level. More recently however, it has been. used with reference to the -
neels of enter1ng co]lege freshmen and, in some 1nstances upperc]assuen as well.

4
CO]1EQ§ facu?tyg§ across the nation have voiced concern about the poor quality 7

&
of literacy skills displayed by freshmen students. 'A variety of arguments both o
practical and philosophical hdve been advanced to exp]ain why these students can
newther read nor wrwte w1th the proficiency normally expected of . them. Some "' o
educators attrwbute it, at 1east partially, to the 1mpact of greatly increased

-televzs1on vwewwng, others see it as g legacy of the 60’ s.when,concern with
.js§ues more immediately Significant than‘basic skills pervaded our schools ane
prcmpted a drastic re}axatiog of academie standards" The purpbse of thiS‘raber

however, is not” to examine the polemics of the swtuatlon, but' to describe what

one un1ver31ty is doing to %pgrade the read1ng and wr1t1ng sk1135 of its

freshmen students. B o | . ,
- Backgromd - A | |
| Northeastern University is a large, private, urbah university located in .
d _ Boston, Massachusetts. It is a ceoperative un%versity, organized on a work/study‘

’PrinC1P1é'with a four quarter academic year. Each quarter comprises about twelve
: N s

v weeks., Approx1ma§e}y four years ago “the Unxverswty adm1n15trat1on, concerned

about the high rate of attr}t1on among its freshmen, establlshed a cemm1tteefto
8 .
examine several aspects of.the freshman year and recommend changes to qyalitatwvely

improve the freshman experience. The committee comprised faculty and,later,
administrators: representing.the major go])éges involved with undergraduate

L)

education.
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Cne area.selected for study was compensatory education.’ - Most faculty . »

recogn1zed that a ]arge number of freshmen spudEnts were be1ng adm1tted w1th

‘ser1ously substandard language skills. " Also, the Mqthemat1c% Department

3
. H!corded its concern over the Tow level of basxt mathematic skill dEmonstrated

by many freshmen After detennnnﬁgthat several departmen;§ were try1ﬂ9 t°

provide some remed1a} ass1stance for thexr students, but tha} these efforts were |

fragmented the committee set about‘deve]op1ng a more “cohesive program with a

.standardized delivery system. | | . | - R
Initial concern focused on the need for 1mpr0ved writing sk11ls . That

4
many students could not cgnstruct a well-formed English sentence or wrxte a

Y

well organized paper was readjly apparent. Less apparent was “the fact that |

many of these same students did not know how to read a textbook, take nptes, -
separate,essentialrfrom.Jess ingmrtant information, eee reletionshipsior-‘ ’
conceptualize in a coherent, logical feéhion. In fact, the inadequacies.in - L.
reading and thinking-were frequently reflected in the students“writingf After’

much discuSsion, a program emerged gesigned to help_students in three basic

areas: reading/study skills, writing; and mathematics.

The Basic Collége Program , =~~~ ' b’b

' ' - ' . Lo x

_V‘The_prOQram currently serving Basic College freshmen -evolved over.a two

”‘?ear~period. Feur col?eges are present]y participating; Liberal Arts Educat1en,
Cr1m1na¥ Just7ce and Boston Bouve’CoIlege (whlch offers programs in Phys1ca1
‘Heal th, and Recreat10nal‘£ducat1on and Phy ical Therapy.). DPDEHdWﬁQ on needs
identified by standard1zed and informal testiny, freshmen in these co]ieges may

- be assigned tef a readxng s tudy skxl)s course‘liB)J,quarter); a two,quarter~

-

remed1a1 writing: Eng}1sn course {fall andtflnter quarters), and/or a special matrunna-

i

t!es;course (fai? ,Quarter). Test;ng end SeTECt1en of students for the program

are dlscussed in the eua?uatien section‘vf the paper The courses meet for
. "_ i ) ¥ \\

-~
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; the same number of hours as normal instructional courses, and carry the usual

1
\

| the readlng/study skills and wr1t1ng courses since 1t meant that these students

\

{ four quarter hours of academic €redit. The same grading system (A-F) employed

N
|

|
|

in most university courses is used.

ﬁrodging‘- | < R
Once selected an effort was made to group ‘students according to the~ba51c

college course of study they were pursuing.. Th1s'was part1cu]ar1y relevant in e

: were enrolled in -at 1east one common content course which could prov1de a .context

. for teaching the-necessary sk1l]s . . . A

¢ , ) [

Mater1als - ' ' R
%
A

the readlng and writing 1nstruttors used the text materials students were a551gned‘
/

1n their content courses as ext§ns1ve1y as they cou?d The use of content}course

f

\ Although appr%}r1ate sk1\1 texts were ordered for the ccmpensatory ceurses,

material was an 1mportant mot1vat10nal component, it he]ped students to under-

Stand the relevance of the skn&]% they were 1earn1ng, and fac171tated transfer,

~ ¥

of the skills to the subject area teurses A special Study Sk111s area was

-

estahlwshed n the Currxcu]um berary to hoUse professxonal resource materxals .

for course- )nstructors.iﬂ . ‘ ,

~ *

Program Administration s -

Magor respon51b171ty for admxnxsterlng the program was divided among the
 three departments 1nvo]vad in the delivery of services. These departments,
L | . :

English, Mathematics, anf Curriculum and InstqutiDn (which includes. Reading),

each appointed a faculty member to coordinate its effort and maintain cormmuni-
- { - .

cation with the caordinétqrs from the”other two departmenﬁs. Tha, most impﬁﬁtant ’
e:E:_n‘m‘culum and

Iiaisﬁn was between the English Department and the Department ofv
L%

Instrut@ion. since they_@eré frequently 5astructing the same students in

‘related courses. Theﬁb coordinators monitored their own staffs; and met together .
. I . : ) ) | , _ o

"+ - ‘
-\



.several times during the guarter. Theya]so arranged meetxngs between thexr
staffs for purposes of d1scuss1ng program ob3ect1ves,shar1ng mater1als,t§nd

. . dealing w1th.the problems of particular students.

- ) A Second Mode} The Co]lege of Crlmtnal Justice Program ”f" L

L]

At the request of the Dean of he College of Criminal Just1ce,da VaFWEt’G“ |

° -

of” the basic program was 1nst1tuted or thirty freshmen in Criminal Justice.

{

In addition L0 the fall quarter reading/study-stills course, they were given

° a second, follow-up course during the spring term 'These students were enrolled
_in the two quarter compensatqu writing ik:l]s course offered by the EﬁngSh

department. Two Criminal Just1ce Teaching ASS1stants were a551gned Spec1f1ca]}y

. "y

to these students, and were given an ortentat1on to the program at the start of

“

the fal] quarter. A special coord1nator was assigned to this program and held
reguTar weekly meetings of the Lwo Teaching A;;1stants'and the two read1ng |
instructors teach1ng these students. Additional meet1ngs were hedﬁTed to.bring.l
together al] facu]ty 1nstruct1ng the students dur1ng the fall- d‘spring quarters.
During these meet1nas 1nformat1on regarding course obJectxves and content was .
. shared. Ways 1n whxch!1estructors could mutually support each others’ 1nstruc—'

, e . tional goals were. Exp?ored and 1n*50me wnstances, implemented. For exampte,

/o . 1t was determined that a research paper prepared by the students for their
content course in Crtminat Justice would also be read b& the instructors teaching |
the writing skills course and woeld receive two gta&es - oge for content; one
for correct ekills usage. ﬁot everyone became equally invo]veé. However, those
who did reported considerable value in these interchanges. .— |
-The Alternative FreshmaniYear Program

“Alterndative Freshman Year
. . The/ program, housed in Northeastern s Untversfty Co}}ege wh1ch offers.

contxnu1ng education courses, was designed some years agQ for high risk

freshmen conswdered not reaqy-to pursué a Basic Eo?lege course of study. During




oo

~their first year, these students may take fewer courses per(ﬂmrtergj@” the

foup nnrmé?]y‘prescribed. The first courses they take are'typicnlly geared

‘toward improving reading and wr1t1ng skills. ~tpon satwsfactory comp!et1on of
" course work in this proqram students -may transfer 1nto the regu?er‘Be&%'&

College curriculum. qudents receive counseling through Northeastern 3 ‘7mg$§§§f~é§s.
Lo . el

.Testing and Counse]xng Center as needed.
- Evaluation of the Reading Study Skxll Comgonent

In 1977 three col]eges (tibera] Artsf Educat1on, and Criminal Justice)

5L | Par§3c1pated in the-read1ng/study skills course. A]] enter)ng‘freshmen in these
| COl}eéeS were tested with the Iowa, Silent Reading Test, level 3, .Comprehensinn.
. Four hundred of these freshmen had been selected for a writing skills course by
| means of a W*Jt‘ng sample. Of these four hundred nwnety five who scored 1owest
on the Towa Siient Reeding Test were chosen for the readﬁng/study ski]]s course.
Therefore, students .were enrolled both in read1ng/study skx])s and writing skill

- courses. Pretest1ng with the California Achwevement Test Level 5A, Comprehension,

fo]?owed selection for the program. Usind\a pretest after Eelection permitted

a valid COmDarlswon w1th postiest results. [ncidentally, it was found that 257'_

€

students who had not been se]ected for wrifing ski}}s instruction performed as

poorly on the lowa as did the ninet who wené selected for the reeding/

study skills coursg. -

Students were instrucﬁed three times each week. during.the fall quarter ih
class sections’ of approx%mately fifteen studenfs Posttest1ng was with the
California Achievement Test Level 5B. Sixty- seven students received both pre—

. an pqsttestingl 'Cafifornia Reading Test results were reported,in scaled seore
R _unigs to permit coméarison acrose forms of the test. A engre}ated t test was
app13ed to the écores. The resules demonstrate,-significant improvements. between

pre- and posttesting {Tabje 1).

- : i . (Tnsert Table 1 here.)

H
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. "In 1978 faur colleges (Liberal Arts, Educatidn, Criminal Justice, and

Boston Bouve) part\c1pated in -the readtng/study skills COurse. In contrast

to 1977 writing performance was not con51dered when students were selected.

E-
. L

;Jhe SAT verbal score was used for’seTect1on; the bottom 250 stddents on the .
verbal SAT were considered eligible. One-hundred-ten of these 250 weré- |
“ assigned to.the reading/study‘skills eourse. The Iowa Silent Reading Test, - B
Level 3E, Comprehen§ion was used for pretestfng during tne~fir$t ciass-sessionf
--Eighty-four of the rema1n1ng Students appeared for- pretest1ng at a time and
-place scheduled for that purpose. These students were to serve as a contr01

~

.group.

The treatment group rece1ved instruction, three days per week durlng the
fa]1 quarter in classes df ab0ut fifteen students - At the end of the quarter,
: treatment ‘and control groups were tested again on the Iowa Level 3E test of
comprehens1on. whereas 102 students .in the treatment group were present"for
pre- and posttesting (done during class sess1ons) only 24 of the 84 control
xgg_‘ students appeared for posttest1ne which was: scheduled dur1ng a common free
period. | |

<

lowa results aré-présented in Table 2. Both groups made significant gains

*

 that Were-approximately equfva?ent It was not possible to attribute gains‘
onxthe Iowa Test made by the treatm;nt ,groups to. the effect of the read1ng/study
’skttfs course, although class assxgnmente showed deve]opment of specific skills.
_(Insert Table 2 here)
Students enrolled in Unwverswty College for an “Alternative Freshman Year®

- M ?

program part1c1pated ?n a study sk1lls course that met twice a week duﬁ:ng the
for

w - fall and wxnter quanters. O0f 173 Un}versxty Coliege students, 117 took/both
pre- and posttests the lowa,.Llevel 3E,,test‘of comprehension. S1gn1f1cant.‘ y
- ! - \ 1 '

“improvement was made.

P

{Insert Table 3 here)’ o
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'ba51c sk1lls ‘program: | o1

1

- ‘ ‘

E@epnnendat;ons ‘ . ' : .

¢

The compensatory programs descrsbeu above have as. the1r common goal

"assxst1ng freshmen to achieve pro{1c1ency in read1ng, wr1t1ng, and mathemat1c -

sk1lls ) so they may successfully complete the1r/col1ege educat1on Such
!

PFOQrams may be organxzed in a var1ety of ways and many colleges and un1vers1t1es

instituted
across the country have already / some form of compensatoty education

for selected students. The fo]]ow1ng gu1de]1nes may: prove helpfu} to those

schools presently cons1der1ng the deve]opment of . some knnd of a compensatory

. - ., o

1. If a need is thougnt to exist, establisn a committee to exdmine student °

performance. ‘The,committee should include faculty and administrategs from

I

directly involved disciplines; for instance, Education, English, and .
| | ! '

- Mathematics department™faculty with relaﬁedgeipertise-in teaching reading,

writipg and mathematics. It might also prove valuable to request student
o . - , { " .
repﬁesentation on the committee Make use of resource people as needed:

?

“The Dean of Adm1ssxons and Dean of Freshmen,or therir equivalents, can

provide necessary 1nformat1on and ass1stance ’ a

L

2. The extent and .type of need-can be-assessed by"

a) obtaxnrng information about adm1ss1on scores and attrwtwon
rates ameng freshmen, ’

b) sending a brief questionnaire to faculty, particularly
those ,with the opportunity to observe regularly the level
of wr1t1ng anf organizational sk1Y]s in students' written work,

fjic) administex’ing standardized or informal tests to freshmen in
“reading, writing and mathematics, which could conceivably be-done
as part of the admissions proted&re for certain students,

»

d) polling students, including upperclassmen as to ‘their view of

3 a the need for such a pngram.
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3. The organization and administration of the program musg;be.determx@ed

by the particular needssand structure of the.institutian{” A@ministratively

it could be handled by:
a) - several departmentSin a cooperative venture as already described, .

b) @& single department having the necessary expertjse,{for examp1e.
a department concerned with curriculum and instruction in a college

> ggk education, : ‘ _ )
Sy c) . a.separate center ar institute designed specifically to provide

. ' the services which are to be available to freshmen and/or upper-

. classmen, € . ' < ‘ ’

!

a) Special instructional courses can be offered in lieu of .
regular courses in English and Mathematics. , _

b) Skills courses can be-taken in place of certain electives,
with those electives being deferred until tater in a students

. . program. ' _

. | c) An alternative freshman year can be provided in which the
number.of academic content courses is deliberately reduced to
allow students to take necessary skills instruction. This type of
program is briefly described earlier in this paper. It 1is .
similar in concept to the transitional year provided by some colleges .
for high risk students. o )

d) .It is also possible for one or more remedial specialists to

4. The‘ﬁrogram itself could take sev:£a1 forms.

. “ work in conjunction with content course instructors, attending -
content sessions and meeting regularly with students to teach
’ /S _ the organizational skills and techniques they require. Teaching

Assistants, with suitable backgrounds, i.e. those i Education,
could be taught to perform this function,

.

_ e) Some schools might offer a special summer session for selected
, . students to prepare them to handle normal coursework in the fall.

The issue_of‘granting achémic_credft for éompensaﬁory céurses_tends to_be'
_controversial. Some professprs are philosophically opposed to giving regu}ar '
academic c:edit for'such‘qaurses. While this ﬁositian is understandable, our/
experience ‘has shéwn that when credit is not gﬁ§nted.stu§eﬁts approach tbe |
courses with significantly decreased motivattont Obvidust: egch institut10n~ :

1

has to arrive at a system which is compatable with thg view of its.facu1tx and

. N . . o, ot ;e
* ' the needs of its students. - SR . ; )
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A major ingredient .inlp}anning and implementing a compensatory skills
. L : )

program is. communication. (It is.vital that all those who will be affected
in some way by ‘the program be involved 'to "éome extent in its development.

At the very least ‘s-hére shou]d be a free ﬂow of information. If cencern for

student needs can be fept at "the forefront; ‘an appmpmate and SUCCESSflﬂ

.

e
. - - _/K
pmgram will. resu}t : .
.
) . -—
~ \ / '
‘ -
E ]
. L
L
- L
f ! -
. -
) * ~ -t
' A ‘
N . N .
L 9
~ -
- -« . e \’
.
*
.o -
-
-
[N [ 4
X A .
-
- ¢
2 ‘ ¢
2 .
+ - .
. & *
. . , -
3 L 1 +
I} N 1
- - ! .
K‘
t .
! L
3 ’ . ’ \ 2 @ ¢ .
N ' '
Q3 )
- . .
* S - / b s ) ¢ K Q‘
. : *
. . - ' . - ﬂ : ) . ’
* * ‘ - » 3o . ' BN
B ¢ 4 ' )
- “. -
* ¢ 3 S .
8, . . .
. ue R o
. - .k \ . e , d ..
~ - © ) » ¢
1Y A} 1 n‘ N
3 . ) \ N v + /
- ; : 3 s -)
. . { ‘ .
- ' £ 2
i ) r:‘/ b ) .
- ~
i . ¢ '
f X . hY . N
/ - - LY
*
- -
* - h} . ‘
-~ y ; . o ,
. « 4 . < ! ' ¢
\\
[ . ‘.
\ 4 < °
~ . 11 . o '
b} .'- .
- L3
. ’ o s
.f 2
. " : *
L] . -

-

4." -
a
“



f{(' ! . .
. - v S
- @& < - & .
\ - = . 2
\1‘—. L‘ ‘ S ’ T |
LI - o TABLE"1 & ; ‘o
' ) L % . oL . ' s
. . . - ) | .‘ - , ) ) o ? l
’ . ',-‘ LS . . - . ’ v Y \‘
. * A * o, * o o o
Comparison of Pre- and Posttest Scores®, of the Treatmeht Group.
.. ) » ‘ s s /\\ ‘
oo b o | o oo
o Mean + §.D. o -t
SN, o . } - P .
. - } . N " . . . o & e . . )
Pretest ©Y .. 581.9 r 711 ] W
\ :

Posttest 31 - 608.2 RS U SN R

7

+

- : .
-
! ) t .‘
[ ~ M - R
. L . 2
. - . . . ’
b . - . : A . o
N67+ ‘ , ‘ “ -
& . '
. [
. ¢ . R .
2
- .
*
~ . W
* ~
' [
- .
. * i '
- - -
-
& - ¢
4 -
-
. ‘ - ‘~
. *
\ . .
- N °
- ] .
- b -
\w , - ; , .
. *
' .
*
-
3
“
4 )
A i
. e .
.}; . &
- o«
-
4
-
&
H
-
L . .
3
»
-
2 .
. .
* \ .
S - - .
-
. . .
-
* A4
e -
. : -
&, .
4
- (Y “ N . - *
* . @ —
\ ’ . '
l ! 'S
S
1
- . [
1 L
< .
. [ -
t .
. ~ ]

Acalifornia Achievénént Test Level 5\gékieveTent'Deveiopment'Scaled Scores..

LY



- L N - - . ~
. a8 . . ) . . . .
& b . o - ‘
. \ e ‘ ‘ > ' IQ“ Y. b . - 4 "‘ £ b
e , . R A~ . - O . . "
. : N N ] ~e 1) y \‘
* A - * - s "
+ - . A . " e - .. - - -
. ’ . - .t '.‘ ’ L . .\ , . - .: t_ '_‘ ) : ~‘ X M ‘l : - . .
% . . ) B ; ‘ ‘ .
) Tt » . > ) ‘o f‘ T . e 7 BT . ' s \: IABLE 2 ~ ‘ ) - . - . '
. e : : A ae « = M 3 . -
Nt 4\ .“ . -‘ . : - « . ) 2 . . N * . ' .
’ T . - . . T . s, v ) BT . - -
‘r"" ) L. - -‘ ’ T ) - ,.'T?’A M ) . . . - .t ‘ « “‘ ’ * . _ P K
i ; ‘s ) ; ’ ""’;“‘. < . . . A : . .t . : . t : * '\ . . A . .
. . . »' - - .‘E . : ‘. . +* ) . . - . . . - 5 )
e - o Gomparison of-Pre-test with.Posttest lowa Raw- Scoreés - “ - .
‘@ ) - . C . ‘ . r‘ . "f[‘_ . ‘ -~ X Lok . . L Sa . R . .« ..
‘ I ' * . v L e C s v R .r \' . - .‘.-‘ . -, - -. . .. L . - o
T ‘ e . . . Sz s - . ) e . YT I
a S ) - . - . .- . . P

(3

Growp - . N - Pretest v: . Posttest - . < & P

- Treatment; 102- Mean . 22.1 . . .- 258 .- T6.371 <001,

- .-‘ . a : ;.j-f;a‘ i §“D" . 6-4."- - \ /.. " 6'7 ST . ._ '. S ’ ) .
. Control- 24 Mean 22.1 2501 . 2.660 - <.05
BT . ..8.D. 74 J 7.3 . R \

' .&. > .
L 4

[

? ]
-
¢
) L
A'(
.
’ L
a < «
£
»~ . .
- ‘ » ie . .
‘ e
) -
.
:
| ] .. ay
’ ’ Taas
1 al
+
° 5
)
t
.
A é R .
-
: *
! F )
' - .
.
* -
. -
b} . ‘v , r
e
o~




.
-
)
.
\
’
LI}
-
.
-
.
L
“ N
4

S.D.

. —_— . R S e -t Te s i "
N . *- N l‘ . K ' . ' .. *
& 5 .
N » . - *7 . A B . L .
- , - ) [ ) . .‘\ . / ‘
' * : - Al ) - . ) ¥ '
* ’ TABLE 3 ~ e - ‘. . -
. . , s R
- L ] - LY "~ “
3 B . coe t .
- .. s e e
.Comparison of Pretest with Posttest Scores .
_for Alternative Freshmaj.Yedr Students, (N=117)_ ' .
. . . TN .3'-\ ¥ . . N *
. o . .- . N - \ ,_.' - * ‘. .
Pretest Posttest St P .
d PN .. »
" y * . SR ’
) N H . 1]
. 23.5 . 25.5 3:204 - £.01 ‘
' - » ) < -
a M
: “ - . » .:
7.4 » 800 " . o I -
' / . 1
. 4 é’ * .
; - . )
L 3 .. . .
) /
1 . -
- A ’ .‘)
‘ - 1 »
- ie ‘
4 * " t
- ' 14 i
: . ‘ -, o .
f . ‘ - .



